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Chapter I
1, A HEADLINE FROBLEM]

Ti“Ithitlgbon’ D. C- J‘ﬂ.y’ 1961.

President Kennedy!s bill for federal aid to education was blockaded by
an 8-7 vote in the House Rules Committee because it did not contain provisions
for parochial schoolse
Otbtawa, Ohio, July, 1961

In order to meet mininmum state educational standards, a parochial and
a public high school are being merged, with instruction in religious subjects
to be conducted outside of school hourse

Albany, N. Y. July, 1961

Thé voluntary recitation in public schools of 2 tuemty=-two word prayer
recommended by the State Board of Resents was upheld by the State Court of
Appeals in a 5-2 decisione

Frankfort, Kentucky, July, 1961,

Released time for religious education does not violate the principles
of church and state was the opinion of the State Attorney General.

_"Baltimore’ I"'Ial"ylan.d. Jme, 1961.

Because a professed atheist challenged a fifty=-five old rule of the school
board that the Bible shall be read every morning at opening exercises, the
Maryland Council of Churches undertoock a 3=month studj of religious practices
in the Baltimore schools,

W‘aShington’ D. Ce Ma,v, 19610

The Supreme Couwrt denied a review of a Vermont court ruling which prohibits
the paying of tuition for pupils who attend Roman Catholic schools,

Oregon City, Oregone May, 1961,

The American Civil Liberties Union is appealing the Clackamas County

Circuit Court decision upholding the practice of-providing free textbooks for
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parochial school students in the Schn?ol District of Oregon City.
New York City, New York, April, 1961,

A parentst civic group has protested the leasing by the Board of Education
of eight classrooms in a Brooklyn public school to two nearby Jewish parochial
schools,

Miami, Florida, April, 1961,

-In an unprecedented decision, Dacde County Court prohibited sectarian
holiday observances and the showing of religious movies in the public schools,
but upheld the reading of the Bible and the recital of the Lord's prayer.

Phoenix, Arizona. March, 1961,

The Attorney General ruled that it is not legal for school personnel
to tell pupils in classrooms WhérF__' Giceon represerxtatives will be distributing
Gideon Bibles off school premises. |

Bismarck, Morth Dakota, March, 1961,

The state attorney general demanded that 7300,000 in state funds with-
held by the state superintendent of public instrucfion be released to two
elementary schools inlLeahy. The funds has been withheld because the state
éuperintencient claimed that the schools conducted mass during noon recess
and dismissed children early .f.‘or'_ religiovs :msbrﬁction.

‘Albany, Hew York, February, 1961,

By a vote of 120 to 26, the lew York State Assembly passed a measure
to provide tuition grants of 3100 to 300 a year to undergraduates attending
either sectarian or non-sectarian colleges in New York states

Columbus, Ohio, February, 1961,

‘After months of de‘oaté, a policy statement governing Ohio public education
%ﬂhich included a reference to morzsl and spiritual valuels was adopted by a
17 to 3 majority. However, an amendment was vetoed which stated that schools
should share the responsibiliby for developing appreciation of spiritual

values,
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Washington, D. C. February, 1961.

By dismissing a case brought by a group of taxpayers from Newton, Connectictrb;
the U, S, Supreme Court upheld the constitutionality of public bus transportation
for parochial students, This may or may"not effect interpretations of the
same issue in the state courts of Alaska, Colorado, Main, lMaryland, Massachusetts,
Minnesota, Missouri, New Jersey, New York, North Dakota, Ohio and Vis consin;

Bremond, Texas, February, 19%1.

The State Board of Education upheld the verdict of its Commissioner of

_Education that he had no au‘hhoritjf to tell Roman Catholic nuns how to dress

while teaching in the public schools, A group of Protestants have now requested
the County District Court to declare unconstitutional the hiring of nuns as
public school teachers, |

Boulder, Colorado, December, 1960.

Incensed parents threatened to reca.]_'l. the School Board and fire the
School Superintendent after Iit was learned that the Board had banned Nativity
representations and plays from school holiday programs.

Boston, Mass. October, 1960,

Two Orthodox congregations ﬁook issue with the recent stand of the Jewish
Community Council against released time by offering the facilities of their
synagogues for the program.

Dunkirk, N, Y. October, 1960,

In a prohibition against the teaching of religious or ethical guidance
on school premises, the New York State Board of Education also included character
guidance programs conducted by the YMCA, the YWCA, the TMHA, -qr the CYO,

Lorain, Ohio, September, 1960,

"o school building or grounds should be used for engendering racial or
religious prejudice" was the reason for the School Board!s cancellation of the
showing of a movie, Captured, sp_onso:;ed by Protestants and Other Americans

United for the Separation of Church and State,



Detroit, Michigan, July, 1960.

A practice of twenty-five years standing was abandoned when the
superintendent of schools ordered questions concerning race and religion
removed from the enrollment cards of the Ferndale School District.

Minneapolis, Minnesota, June, 1960,

The proposal to teach a compulsory course on the Ten Comnandments in the
Minnesota public schools was favored by a 58 per cent majority of the statels
citizens according to a survey conducted by the Minneapolis Tribune.

Scotland Neck, North Carolina, May, 1960,

An interdenominational group decided to put Bible instruction on a _
permanent basis in the public school system. Primary and elementary grades
receive full academic credit for the course, while in high school the course
is given on an optional basis and ecarries no credit.

Waynesburg, Pennsylvania, May, 1960,

After forty Catholic students refused to participate in baccalaureate
services, the County Court granted a preliminary injunction against the
school board which would have excluded the students fram the formal
commencement exercises. |

Sacramento, California. Marech, 1960,

According to a legal interpretation ofl the Attorney Get;eral, school
authorities may purchase sectarian of denominational books for public school
library collections., These books may not, however, be used as a basis for
teaching the beliefs of a specificrreligion or sect.

Richmond, Virginia, February, 1960.

Under a bill introduced in the Virginia legislature, all children

attending private schools in the state would be given grants of $250,

The questions on how public séhools shall deal with religion are easily

sampled in recent newspaper headlines, Journalists say that conflict
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reports help sell newspaperse The questions we consider here represent conflict
of opinion all across the United States == perhaps in your own community”

2. The Climate 1n Whlch These Questions Are Discussed

Public schools are public institutionse In the United States their policies
are defined by'citizens through representative processes., To meet their
respbnsibilities, citizens of religious faith are asking =

"that is the role, if any, of religion in a culturally adequate public
school program?

“what responsibility, if any, should the state and the commmity as al
whole assume for the conduct of publicly-aécredited'education under church
auspices?! I

We have in this countfy a tradition of freedom of thought. In the minds
of some people this tradition makes difficult any discussion of quesﬁions about
religibn. Religibus beliefs lose their private character, however, when they
offer to guide the expenditure of tax funds or to set the policy of a public
institution such as the school. Tt is the duty of the citizen to examine
particular proposals concerning the relationship of religion and public education
in the light of all the facts that can be gathered, and to weigh carefully
alternative proposals advanced by other citizens.

.The subject of religion and public education involves many lasting and
perplexing problems, How we approach these problems depends in large measure
to the answers we give to more basic questions:

Yo WHEE G HEEP WiEt should e Vhe FELALNGHS Bebwesh oan. A3 Soatetd,
between man and government?

2, What is good teaching, good education? Who should be educated?

3« Houw should states be related to the federal government? To smaller
wnits such as the school district?

L. What are good human relations? Relations between the races, between

cultural, creedal, economic groups?



‘ «f - |
5. What is good religion? Or, as some persons would perhaps phrase it,

is any religion good for man?

People differ sﬁarply in answers to such questions; every difference is
reflected in the discussions of religion and public educatior. The person uwho
objects to a prayer out of a background of atheism will not accept a solution
willingly embraced by a person who hesitates because the current practice
involves crossing oneself == or not using the sign.of the cross§ The objection
is understood only when ﬁhe reason is known, Our discussions of religion amd
_public education are valuable to the'extent we can commnicate to others our
real concerns and can‘listen to and try to understand the real concerns of
others. ZIxpression of viewpoints contrary tb one's own must be welcomed if
progress is to be made,

Questions on this subject are always discussed at 2 particular time and
place. The heat of a palitical campaign may warm up the discussion. Tensions,
frustrations and personal rivalries which exist in most groups may erupt in a
discussion of this topic., Consider also the effects on discussion of items
such as these: |

L. The constant threat of extinction by nuclear warfare brought about
through miscalculation or human error?

2. Sharp changes in the birth rates; making necessary enlarged school
facilities?

3« Changes in the functions of the home?

h, Changes in technology, with new demands forinew kinds of education?

5. Transportation and other changes which outmode small school districts?
What does it do to push three school districts into one == as is the national

average?
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6. The development of megalopolis, with changing populations in the
innér city and mushrooming suburbia which accoﬁnt for 65 of the national
increase in population during the decade? |

7. Conflicts of management and labor in an industrial society marked
by rapid social change?

8, Increased cqﬁpetition for the tax dollar from expanding social
services, highways, war debts and needs? -

9. Power struggles between individuals and between%economic, social,
cultural and political groups? ‘ ‘

10, The rapid rate of change itself,'which require§ an education be
given to children to prepare them for a world no adult has ever seen or can

fully foresee?

The list could be extended., Any item is attractive for discussion, If
they are to be discussed, they should be discussed separaiely --.not in the
context of how the publie school should deal with religion except, of course,
in so far as their effects bear upon that question. The discussion of problems
of religion and pubiicleducation are complex, but promises rewards in pro-

portionl]

3. The Pluralistic Society

Most of us would find it comfortable if we cculd make over the American
community into our own image, have everybody else of our same religion, political
party, economic class, social caste, intellectual level, skin color, and so on.
For the purpose of this book, we assume that this is not what you find in fact,
We assume that the American community will be made up of persons from more
than one party, religion, race, intelligence quotient, income. The facts are,
and promise to continue more so, that the “pluralistic society" is a given
for the American community. e must learn to live with it. The policies we

set for our public schools must take it for granted that representatives of many
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creeds will send children to the schools and pav taxes for their guppor‘t..
The pluralistic society may be advan'bageous- as well as inevitable
for us. The ‘otimm social pattern is probably one with various centers of
interest, initiative, and power. This ié the strength of the free enterprise
system. Totalitarianism minimizes man,.‘ and its opposite, individualim,-

rests upon a view of man which is also inadequate, All centers of power in

'society tend to expand, and all human institutions necessarily fall short of

their ideal, Some compebition is good both for the individuel and for his
institutions. We could avoid our present debate by entrusting &l11 power to
the state, or to the church., We know better because of what we see in the
world and in history. Monopoly of pcmef we have learned to fear, no matter
where lodged, What we in the United States have done for religious freedom
parallels what we have done for civil freedoms by dividing power among |
legislative, executive, and judicial branches of govermment, f;e,edom of
conscience for the individual is safer in a basket-weave of tensions between
state and church than it would be with concentratioﬁ of power énywheree

We have reasons to give thanks for many blessings from our pluralist.ic-
society =- religious, cultural, economic, political.

Opposition between 'bhé powers of church and state must therefore be.
seen as normal and healthy. Anv treaty between the two will be a temporary
compromise -~ if both have health, It is the duty of the representative's
of the state to fight for what they consider to be Caesar's, and it is the
duty of the human representatives of the church to fight for what they
consider to be Godls, Experience has taught us thét the struggle may be
conducted on civil terms much more efficiently than by violence. ¥e should

view the absence of struggle and debate as a danger sign}

L. The Plan of This Book

What is the role, if any, of religion in a culturclly adequate public

school program?
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What responsibility, if any, should the state and the community as a
whole assumé for the conduct of publicly-accredited education under church
auspices?

.These questions guid.é the. selection of answers which have been offered.
to them, Answers from church and synagogue sources ére-reported in the next
chapters, Answers from within professional education are recorded in
Chapter §, Federal,state, and local school district rulinzs which condition
our consideration are noted in Chapter ﬁ. Comments from a divergent variety
of national organizations are next reporjbed-. In Chapter E some voices
from the world community and experiences from other lands are reported,

. Specific questions with a range of possible answers follows in Chapter E-

A listing of these questions may be helpful now,

Ao Shall the Bible be read in public schools?

B. Has the public school a responsibility for teaching moral and spiritual
values? If so, how shall such values be related to the reasons why,
the "sanctions", given by religion?

Ce Shall the vpublic schools teach "a common core" of religion?

D, Shall public schools observe religious holy days?

E. ©Shall there be exercises of worship in a publie school?

Fo What is the role of the clergy in thé public school?

G. Shall public schools cooperate in programs of "released time"?

H. Shall public taxes support schools operated by churches in whic.;n children
meet requirements for compulsory education?

I. Shall Ipublic: school buildings be used by sectarian groups for worship or
education? N |

J. Shall public schools teach about religion in regular school subjects?

You will note as you read that the 1et'he'rs marking these questions

mark also paragraphs which speak to them in the statements quoted from



<10 -
religious, educational, and other organizations,. If you are interested in
only one of these questions, you may limit your readings to the paragraphs
s0 ma-.z'-ked'. Chapter E will provide a cross-index i‘ﬁr each of these questions,
so that you may quickly refer to all the relevant secticn_s in the several
reports.' That chapter élso of fers some suggestions for a discussion procedure _
if you are joining with others in a group for exchange of insights and opinions.

A bibliography is added to assist your further readings if.liiesired.
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- Chapter II
Statements from Jewish Sources

The attitude of many Jews on church-state matters has been influenced by two
historic experiences: the unfortunate imposition of Christianity on Jews in a long
European tradition of church establishment and in sharp contrast the unusual oppor-
tunity for free religious expression under the American system of ctmrc.h-state
separation, - The position maintained by most Jews, therefore, reflects a prudential
Judgment concerning that arrangement of church-state relationship that would aﬁpear
most likely to serve the interests of their full religious liberty. Any one under=-
standing the backgromd of Jewish disadvantage befare the Christian majority in
Europe would recognize why it is that in this country Jews oppose any slightest
breach in the "wall of separation,™ trusting a neutral (or secular) state to one
that favors supports or encourages religion, Thus Jews have protested in this
country the establishment of religious rites and ceremonies in the public school.
Most cften.these ceremouies gre CHMatiankin fondPlnd Aibstance and Jews are
resentful that their children are imposed upon; and as a captive audience compelled
to declare "Amen" or participate in religious practices that challenge their
religious sensibilities. Almost 1/5 of Jewish teenagers, in a recent poll,
indicated, for example, that they were called upon in the public school to explain
or defend their disbelief in Christ during the Christmas season. More than half
confessed that they skipped words or replaced the words that affirm Jesus as Christ
in the Christmas hyrmms they were expected to sing in the public school setting,.

It is not that Jeﬁs are unconcerned that the religious aspects of Western
civilization be commmnicated, Nor do they favor philosoﬁhic secularism, But they
_hold that religious teaching should be achieved in '{'.hé home or the church school,
While Jewish organizations are somewhat réady to experiment under controlled
cireumstances with the teaching about religion where intrinsic to curriculum and

subject matter, they are assuredly opposed to religious practices like prayer rites,
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bible reading as devotional exercise, Nativity plays and hymn sings in ‘the public

school,

There is a grm-ﬁ.ng .all.-gday school movement in the Jewish commmity, and
voices have been heard recently supporting child welfare grants for private and
parochial schools, There are aﬁher Jews, however, who still wonder whether such
public funds assist children or more directly p:t_'ovide public support for sectarian
institutions. There is no question in the Jeyish commmity .sbout the distribution
of food :s.uppiies tol public and privat& schools, Jews are divided on whether to
support 'ﬁhe granting of public funds for bus transportation to private school
students or the free distribution of text books. Many tﬁore are opposed to the
various devices for direct or indirect assistance to the parochial and private -
school through programs of tax relief, grants to children, or loans for church
school construction,

M all of these issues there is no one voice that speaks clearly for all
Jewry and on almost all issues there is some division particularly where the
strategy of relationship to the Christian commmnity is involved, One Jewish
organization opposes even Hanukkah as well as Christmas celebrations in the public
schoolg another makes Hanukkah materials available, (ne Jewish organization
willingly eﬁgages in legal suits to test the canstitutionality of certain religious
practices established by the public school; another eﬁp_hasizés that dialogue and -
accommodation are preferred methods, The local situétion of the Jewish commnﬂ.fy
and the quslddge of its relations to the Christian commmity may frequently
determine the specific characteristic of the Jewish position; so the picture of:
Jews on these issues may vary from community to community.

In recent years a concerted effart has been made by Rabbinical groups,
particulai'ly, to search out the religious or theological sources far the prudential
positions maintained in the Jewish commmity. Gradually policy papers are being
rewritten to express the Jewish heritage on the many church-state issues wherever

relevant, Thus, for example, the nor-credal character of Judaism with its emphasis
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on functional ethics has been called upon as one of the explanations for the

reservation expressed by many Jewish groups to the efforts of some to have the
public school affirm as creed a belief in the theistic sanction of values, Thus,
informad by a religiouslyeconditioned psychology of education Jews skeptically
inquire vhether such affirmations are necessary for the effective communication of
ethical values in the public school setting. |

As the issue has become joined; Jewish groups with growing conviction
acknowle_dge that increased dialogue will be necessary = if not to achieve agree-
ment — at lsast to help the religious groups agree on how to differ agreeably,
Thus, efforts have bgen made to broaden the Jewish community!s understanding that
Christian proposals to introduce religion into the public schools; for example,
may reflect more profoundly thair concern for the well-being of the social order,
rather than an intention to evangelize Jews, Similarly, Jews hope that their
oppositidn to these practices will be understood as growing out of their deep
devotion to thei.f z;eligian rath;r than as a sympathy for philosophic systems of
secﬁlarism or atheism,

The differences between our religious groups are legitimate and respect for the
persons and groups who hold Ito these positions is required by all of us, even as we
discuss the differences,

| Problems of religion and public education have been of chief cancern to many
organizations in tﬁe Jewish commmity in the United States, and have resulted in the
publication of numerous s‘hatenénts. Though expressed in different terms, many of
| these stétements reveal a general consensus on mary substantive issues, The state-
ment speaking the sentiment of the largest number of Jewish commmity organizations
is entitled "Saf_'eguarding Religious Liberty," Statements of Policy and Position on
Religion and .Public Education and Other Aspects of Church=State Relationships Jointly
Adopted by the Synagogue Council of America and the National Gmmmity. Relations
Advisory Council, It is mt@ded as a general guide for Jewish 6rganizatims,
ége:iéies and commmities, A note in the Foreword should be considered in connection

with the statement which follows in full text,
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It carmot be too strongly stressed that, in the application of all thsese

policies to particular situations, it is necessary to be guided by the fullest
knowledge noij. n:anlg,ar of the surrounding local circumstances but of the national
picture as well. Unwise or poorly-timed actioms may intensify community rela=
tions problems without producing any positive results, The Joint Advisory
Committee therefore urges most eamestly that it be consulted for information
and for its latest position at the particular time before any public action
is taken in this delicate area.

- Declarations of Principle

These declarations constitute a statement of principles from which the

positions of the many Jewish agencies on various specific practices are derived.

Religion has always beén and continues to be the central care of Jewish life.
We urge all religious groups to unite in an intensified national program, designed
to enroll all of the children of our country in religious educational institutions
of their respective faiths, We urge the religious bodies to avail themselves of all
media of mass commmnication for this program, such as the press, radio, motion
pictures, speakers! platforms, and special dramatic projects.

The American democratic system is founded in large part upon ethical and moral
concepts derived from the great religions of manitind. The preservation and foster-
irg of these concepts are essential to the fullest realization of the American ideal;
and their gi'owth and development as mﬁor forces in American life should be the-deei:i
concern of every citizen. |

Religious liberty is an indispensable aspect of democratic freedom; indeed it
is the very foundation of American democracy. As a nation of people attached to many
different religious faiths, or to none, we owe our survivai and our unity to the
umiversal acceptance of the uniquely American concept that the relationship between
man and God is not and may not be subject to government control or regulation,

The growth of democracy in the United States is in large measure a product of

that unique principle in our basic law that puts religion outside the jurisdiction
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of the states Any impairment of that principle threatens religious liberty and

brings other basic freedﬁms into Jjeopardy.

The maintenance and furtherance of religion are the responsibilities of the
synagogue, the church, and the home, and not of the public school system; the
utilization in any manner of the time, facilities, persomnnel, cr funds of the
public school systez_n for purposes of religious instruction should not be permitted,

The public schools must recognize the realities of religious differences in
the cmity and among, their pupils. They should continue as they have done
throughout their history to teach pupils that acceptance and respect for such
differences are basic to American democracy and contribute toward harmonious living
in a free society. This implies no need, however, on the part of the public schools
to teach religious doctrines or to teach about religious doctﬂmé.

Statements of Position

Religion and Public Educatiocn

Teaching of "Moral and Spiritual" Values

Insofar as the teaching of "spiritual values" may be understood to signify
religious teaching, this must remain as it has been the responsibility of the home,
the church and the synégogue. Insofar as it is understood to signify the teaching
of morality, ethics and good citizenship, a deep commitment to such values has
been successfully inculcated by our public schools in successive generations of
Americans, The public schools must continue to share responsibility for fostering
a cammitment to these moral values, without presenting or teaching any sactarian or

theological sources or sanctions for such values,

"Gjective” or "Factual" Teaching About Religicn

The public schools must and should teach with full objectivity the role that
religion has played in the life of mankind and in the development of society, when
such teaching is intrinsic to the regular suhjegt matter being studied, We are
opposed to attempts by the public eleméntary and secondary schools to go beyond this

and teach sbout the doctrines of religion, Without passing upan the question of
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whether or not such teaching is inconsistent with the principle of separation of
| church and state, we believe that factual, objective and impartial teac-h:ing about
the doctrines of religion is an wnattainable objective, Any attempt to introduce
such teaching into the public schools pocses the grawve threat of pressures upon
school personnel from sectarian groups and compromises the impartiality of teaching
and the integrity of the public educational system.. Our opposition to such teaching
.rests on these grounds,

Teaching of a "Common Core"

We are opposed to any public school program that seeks to inculcate as doctrine
any body of priﬁcip]s s, beliefs or concepts that is represented as the "common core"
of several or all religious faiths. The effort to extract from the religions
current among us such a commen denominator or "common core" can lead only to a
watering down, a vitiation, of all that is spiritually meaningful in every religious
faith, Wé submit, moreover, that attempts at religious inculcation in the public
schools, even of articles of faith drawn from all religions and endorsed by repre-
sentatives of all, violate the traditional American principle of separation of
church and state, ' '

Use of School Premises far Religious Purposes

We are opposed to the use of public school premises during s;hool hours for
religicds education, meet.inga, or worship, Where public school premises are made
available after school hours to civic groups outside the scﬁqol system, they should
be made available on the same basis to relig:lou-s groups, |

Religious Practices and (bservances; Joint Religious (bservances

Mindful of the dangers inherent in any violation of the traditional American
principle of separation of church and state, we are opposed to religious practices
or observances in the public elementary and high schools, including:

The reading or recitation of prayers |

' The reading of the Bible (except as included in a course in literature)
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The distribution of Bibles or religious tracts

The singing of religious hymns

The granting of school credits for religious studies

The wearing of any type of clerical garb by public schocl teachers on public

-I school premises

The holding of public school classes an the premises of religious institutions

The taking of a religious census of pupils

We are opposed to the observance of religious festivals in the publiclelament;
ary and high schools because in our view such observance constitutes a violation of
the traditicnal AmeSiem principle of the separation of church and state.

Joint religious observances, such as Christmas-Chanukah and Easter-Passover,
are in our obinion no less a breach of the principle of separation of church and
state and violate the conscience of many religious persons, Jews and Christian
alikes |

Where religious holiday cbservances are nevertheless held in public schools,
Jewish children have a right to refrain from participation, We recommend that local
Jawish commmities take such action as may be aﬁpropriate to safeguard this right of
non=-participation,

Released Time and Disnissal Time

We believe that Jewlsh commmities are justified in objeéting to relcased time
or dismiésal time programs. | |

Inherant in dismissal time are many, though not all, of the faults of released
‘timé. Nevertheless, whan coﬁfronted with the necessity of a choice, we regard dis—
missal time as less objectionable,

Vhere a program of released time or dismisszl time is in effecﬁ, or may be
adopted, the Jowish commmnity shall insist upon the following safeguards againss
poesible abuses: -

1, No religious instruction shall be given on public school premises;



2, The administrative machinery of the public school system shall not be

employed to record or encourage attendance at religious instruction centers
o.f students who avail themselves of either program;

3s There shall be no proselyting on school premises;

L, All children participating in such programs shall be dismissed together, -
and all grouping, separation, or identification by religion or by
participation b_r non-participatien in such programs shall be avoided.

5. Children shall not be assembled on public school premises for the purpose
of being led to religious instruction centers nor shall any representative
of such religious instructioh center meet the children on such premises to
facilitate the operation of either progrém.

Governmental Aid to Religiously Controlled Schools

We are opposed to governmental aid to schools under the supervision or control
of any religious denomination or sect, whether Jewish, Protestant, or Catholic,
including outright sﬁbsidies, transportation, tg:rt-books and other supplies. We are
not opposed to tha_use of any school for the provision of lunches, mgdical and dental

services to children.

Closing of Public Schools on Jewish High Holy Days

It is our view that whether or not public schools should be closed on Jewish
High Holy days is exclusively an administrative question to bte decided by the public
school authorities in the light of their own judgment as to the advantages or dis=
advantages involved. | In somé commmities the public school authorities might find
that the large number of absences of Jewish children and teachers make it impossible
to engage in any fruitful educa.tional work and therefore justifies keeping the
schools closed in the interests of economy and efficiency. In other cmities,
public school authorities may reach a different conclusion. In either event, the

Jewish commmity can have no specia_llinterest in the decision,



Therefore, we recommend:

1, Tt should be the ¢mcern of the Jewish commmity that no Jewish child or
teacher shall be penalized for remaining away fram school on a Jewish
seliptons hettdey, |

2o That Jewish organ:i.zatlons or leaders should not request the puollc school
system to close the schools on Jewish religious holidays.

3. Where the public school sys‘bem, as a matter of school administration,
wishes to-cldse the schools on Jewish holidays, and requests and opini:m
from Jewish organizations or Jewish commmity 1eaciers, no objection should
be interposed by Jewish representatives, provided the record is made clear

that the decision was made purely for administrative reasons and that the

| Jewish community has not requested suéh action,
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Religious Symbols on Public Property

We oppose the erection of religious statues or the placing of religious symbols
on publicly-owned property. (This opposition does not extend to the appropriate
designation of places of religious worship em military installations and in other
establishmepts where the movements of personnel are restric;bed, or to the marking
of graves with symbols of the rel-igi&mé faith of the deceased.) Public parks, city
hall, gwemﬁental office buildings and similar premises arel purchased and maintain-
ed out of taxes imposed upon all persons, irrespective of their religious beI_Liéfs
or affiliations, The p:;'esence an such prem:_i.ses of reli_gious statues or symbols
constitutes in effect a dedication of the premises to one sect or creed, to the
exclusion of others, The expenditure of govermtél-.ﬁunds- ior the use of gowvern-
mental property for religious purposes, moreover, is a serious impairment of the
principle of separation of church and state, Experience has shown that the placing
of religious statues or symbols aon public property divides the commmity along

religious lines and brings about interreligious disharmony and acrimeny.



These evils are substantially aggravated when religious statues or symbols are

placed on public school premises, In such cases, sensitive and defenseless children,
rather than mature adults, are principally ai‘fa_cted. Moreover, attendance at school
is not voluntary but is by compulsimn of law, To compel children to obtain their
secular education :l.n an atmoéphare charged with a religion_ violative of their
beliefs is to deny them their full religious liberty as well és to breach the
relationship of canfidence and trust that should mark their school experience,
.oc.ooo----oc-.o.o-.o.o-oa-opalolou-o.oa-c.-o
esein a democracy committed to tm‘separatim of church and state thg religion

of the people is not a proper subject of government inquiry. *

| Cther national Jewish ofganizatiena, not participating with N. C, R, A. C,
-have also issued statements., Each reflects a particular and wnique approach to
the subject, Sentemces are quoted from some of the more recent to supplement
at some points the positiocns: alzeagy praeeht’.éd- in this chapter,
The Americen Jewish Committee published in 1947, "Religion in Public Education
A Statement of Vews, from which the following is taken:
Th_a schools should maintain complete impartiality in the realm of religion.
They should never undermine the faith of any child, nor question the absence of
religious belief in any child, | | | |
While the will of the majority governs in a democratic society, American
;traditicn does not make this rule applicable to matters of religion,
Teachers should not undertake religious instruction in the schools,
Children of every ghade of religious opinion should enjoy comple;te equality

in the classroom sees

# From "Safeguarding Religious Liberty." Compiled December 1957. Joint Committee
of Synagogue Council of America and the National Community Relations Advisory
Council, 55 West L2nd St., New York 36, N. Y. 15 pages
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Pertinent references to religion, even to doctrinal differences, whenever
intrinéic to the lesson at hand, should be included in the teaching of histary,
*_hhe social atudie-s, 1iter§ture, art and other subjects. Great care must be
taken to insure that the teacher's religious _idéhtification or absence thereof-
does not color his instruction. Where discussion of doctrine is not relevant
to an Iﬁlderstanding of sub,ject mattar; the teacher should refer the clﬁldren

_I to home, church or synagogue for interpretationsSe...

The schools...are obligated to provide our youngsters with insights into
fhe ethﬁi_c and religious sources of American life, the better to prepare them
for -ei_'fective cifizenship in our pluralistic society...should instill in
children an understanding of the origin and meaning of religious freedom, an
~awareness that our nation abounds in re]_.igious. sects and an understanding that
it is the genius of American democracy to welcome and respect religious
diversityeese |

.es.there might well be exérimsntation in better methods of interpreting
the influence of religion on our civilization.,..in a few selected laboratory
or campus schoolS....limited to an agreed-upon period of time and the results...
sesecarefully evaluated...

o+.teaching about religion in the doctrinal sense is the function of the
hqme_,' the clurch and the synagogue.

veeQur schocls must recognize that there is no unanimity cmceming the
wellsprings of moral behavior; while many hold that the values which guide
human conduct stem from the great religions, there are others who believe that

these values def_iva from human experience,

# "Religion in Public Education: A Statement of Views." Published by the American
Jewish Committee, 165 E, 56th Street, New York, N, Y. 22 pp. '
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The Anti-Defamation Leggue of B'nai B'rith adopted in 1958 a statement on

"Religious Education and the Public Schools,® In most respects the positions
taken are similar to all other Jewish agencies.- tﬁ.t.h-.regard to the question of
holiday celebrations, however, there is a further amplication - From thé Forewordee.
the Anti-Defamation League,..believes that Jewish coormmities should, in given situ=
ations, retain freedom of action, particularly where practices rum counter to the
principles stated by the Aﬁti—Dafamation ILeague have either became embedded in
cammnity traditions or have received judicial sanction.

the of t_he practices which has become embedded in cammmity tradition is the
use of programs in the public schools to mark the various religious holiday seasons.

While ADL believes that sectarian observances of religioué holidays have no place

in the public schools and ADL oppoées such practices, ADL recognizes that educational

programs may give expre_ssim to those aspects of such religious holidays which re-
flect the social and cultural character of a commmity and its people, but which
involve no religious commitment. |

ADL calls for sound educational leadership and wise camunity judgment to maine

tain the distinction in the public schools between religious observances and

programs devoted to the cultural aspects of these holidays, Such care will protect
every child for whose wellebeing school and commmity jointly have responsibility, #

Major effort at rewriting policy statements so as to reflect the specific
religious convictions of Judaism may be seen in the recently adopted positiens

of the Central Conference of American Rabbis (Reform). Excerpts:

# "Religicus Education and the Public Schools,”™ A Statement of Policy Adopted by
the National Commission of the Anti-Defamation League of B'nai B'rith, December 5,
1958. Anti-Defamation league of B'nai B'rith, 515 Madisan Avenue, New York 22, N.Y.
11 pp. A
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«soAnother factor which played its role in developing the statement was the

recognition that the approach of a rabbinical body to this question must be grounded
in religious and theoclogical convictions rather than m legal and constitutional
precedehts.

Bﬁt while Judaism has been involved with problems of the world, it has never
subordinated itself to any specific political structure or secular instrumentality.,
: Iﬁs role has been to test human affairs and institutions bythe divine standard of
righteousness and justice. The prophets of Israel spoke to their contemporaries
on the urgent issués of their time, But in a larger sénse, they spokeqto all men
and to all ages, proclaiming their judgments in broad universal terms, Resolutely
independent of the institutions of the stgte, they were able to pronounce their
moral verdicts in the name of God. |

History furnishes ainpla evidence to support the conclusion that when religion
becomes identified with thn-a state, it often compromises its allegiance to divine
mandates Alliancé of religidl and the state has often been followed by a dilution
of moral sensitivity and a distortion of ethical values. We have seen this in our
own generation in many countri.e.s. When religionlbecomes a tool of the state, it is
rendered powerless to opnose unjust acts of government and is even tempted to use
the powers of the state to advance sectarian interests.

As Jews our historic experience has qualified us uniquely to evaluate the
dangers inherent in the alliance between religion and the state, We have become
sensitized to these dangers through prolonged exposure to them. Thus we are in a
position to offer a warning to others forgetful of the past or unschooled in the
lessons of church-state conflict,

At the same time, our experience in America has familiarized us with an
approach to the relationship of religion and the state quite d&ifferent from that

which has predominated in the old world., Here church and state are separate, Such
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separation was ordained in the Constitution of our country, ‘Founded by men and
women who were moved by religious impulses and inspired by religious teachings,
America permitted no estaﬁlishmmt of religion, Under -this dispensation, all
religion has flourished. Whereag in many countries under an established church,
the influence of religion has dwindled, in the United States interest in religion
and affiliation with church and synagogue have 'gmm steadily. Moreover, in a
society characterized by religious pluralism, religious groups in America have
learned to regard one another with mutual respect and to discover commen ground for
working together in behalf of shared goals,

Yet despite the flourishing status of religion under the principle of
separation, attempts are being made to undermine this principle. Those who assail
it are motivated by a commendable desire to counter the forces of secularism and
materialism and to raise the moral standards of our national 1life, As a remedy,
they propose the introduction of religious forms and f@sages ;‘hto our public
institutions. While we are in sympathy with their goals, we seriously doubt the
af2icacy of the proposied carrectiiby WeTNDLUIIONt Ol that the grave problems
of our time are not likely to be solved by the imposition of religious fomalities..
Crime and juvenile delinquen_cy will certainly not be abated by posting the Ten
Commandments in public-schm.)l classrooms, by erecting a creche outside city hall,
or by rote recitation of Biblical verses in the public school, But such practices
certainly constitute an invasion‘ of the persanal conscience of many individuals,
Only the unremitting labor of men dedicated to the prophetic ideal in the name of
the wiversal God, will ameliorate the problems of our time and bring salvation to
the world.

We affirm ocur confidencé_ in the American public school as an instrument of
democracy. It has proved itself an excellent training ground for good citizenship
through its programs Io:E' activity, }:urricular and extra-curricular, which provide

the opportunity for inculcating sound meral values, Not the least of these values



is expressed in the fact that the public school brings together children of varied

backgrounds, We deny that a achool.that does not -engage in religious instruction
is goedless, Indeed, for the school to assume this function is to usurp the function
of the home and the church or synagogué.

Judaism has always regarded the home and the synagogue as the proper agencies
for religious nurture and training, Especially today, when society is beset by
serious problems, are the home and the institutions of religian challenged to assert
their infiuence in the moral and ethical realﬁ. The home has gradually yielded
many of ité former functions to othar institutions, particulafly'those pertaining '
to moral discipline and religious indoctrination, The forces of religion should
strive to halt this process, It should bé a prime task of the church and synagogue
in our day to inspire and guide the family in the great tasks of spiritual
regeneration which challenge our concern,

Tn view of these considerations, we affirm anew the historic position bf the
Central Conference of American Rabbis, namely, that we support the principle of the
separation of church and state. Because we view religion as the judge of human
affairg, involved with society but not idantified with any specific politicai or
social apparatﬁs; because we know from our historic éiperience the dangers to maral
integrity and religious freedom which flow from the alliance of church and state;
because the American _.-experience of separation has witnesseci an unprecendented
burgeoning of the institutions of réligiﬁn; because we hold that society will be
redeemed not by the formal amenities of religion but iy the commitment of men to
its ethical ideals; because we feel that the home-and the church or synagogue and
not the school are the proper instrumentalities for religious indoctrination, we
declare our opposition to all efforts to join the destiny of religion with that of
the state, and we proclaim our adherence to the principle of the separation of -

church and state.
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= REIEASED TIME: The Central Conference of American Rabbis records its

opposition to released time in the public schools, Although released time programs
operating wnder rigid restrictions have been ruled c’msti_.tutimal by the United
States Supreme Court, we see in them the imposition on the state of a responsibility
which only the church or synagogue, and home may properly fulfill, Is is our
conviction that religion should not be taught under the aegis of the public school.
Mnly the church or synagogue, and the home are the appropriate agencies for the
teaching of religion, _ _

At a time when the public school is being seriously challenged to meet its
expanding curriculum faspmsibilities, objectims have been raised to the use of
public school time for religious education. Certaginlj' aftef-achool time is availe
abie for this purpose. By insisting that school time be made available for religious
instruction, the proponents of released time would appear to be enlis‘liing the
support of the state. This practice of manipulating state support for sectarian
religious purposes is fraught with danger. Moreover, the practice of diwviding
children into -religious groupings as they prepare to leave for their released timé
class is a likely cause of inter-group tension and as such, a violation of the
spirit of the American public school.

In our judgment, religious groups are well advised to forego the dubious ‘
benefits of state support and to conduct their religious educatién programs through
the church or synagogue, and the home, Where released time programs -are now in
operation, we-counsel our members not to participate, an_d to insist that the legal
limitations set by the Supreme C;.:mrt be fulfilled in good faith. |

BIBLE READING: The Teading of the Bible in the public school as a devotianal
exercise, whether mndatory or permissive, vhether pupils are required to attend or
may be excused by request of their parenﬁs, clearly ccmstitutes_ an introduction of
religion into state=supported educational institutions, To read the Bible without
comment, as required by existing law in many states, is to reduce to a mechanical

routine what should be a meaningful spiritual experience. The reading of any
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particular Bible translation, even if recited without comment, introduces
séctarian interpretation and would violate the religious conscience of some of
the children, |

' The Central Conference of American Rabbis therefore records its opposition
to such reading of the Bible in the publiec schools.

CHIID ADOPTION: Child adcption presents many difficult and complex human
pfoblems - psychological and social, as well as legal, The interests of
different.parties in adoption cases are distingﬁishable: the welfare of the child,
the desires of both natural and adopting parents, and the concerns of various
religious communities,

The role of the state in this area is essentially a protective and
- adJudicative one, Its:prinmfw'responsibility is the welfare of the child,

Toward this end it mediates where conflict arises between contending parties.

In our society we recognize the rights of natural parents in the religious
nurture of their child, However, where natural parents have consented to have
their child reared in another religion or have made no stipulation as to religion,

4t is our judgment that the state has no right to intervene in behalf of the

interest of any religious groupe
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Chapter III

Statements from Catholic Sources

The Catholic view on education is conditioned by the facts of American history
and by the undeniable pluralism of present-day American society. It is further
conditioned, of course, by Catholic philosophy and theology which insist on the
primacy of the spiritual in the life of the individﬁal. The Catholic regards hia
view as being entirely; in accord with the best of American tradition, In acting in
accord with what he believes to be right, the Catholic is convinced he is acting not
only for his own welfare and that of his faith, but far the welfare of the entire
nation, -

The Catholdc rBETdgaalien i Bootual] [ I ohoss o TPy SER, . . Cotholdo
neighbars tend to overlooke It is the fact that the public school in its origin,
and indeed even up to recent days, was not a non-sectarian schooi; rather it ‘waa a
Protestant school, Deapiy imbedded in the consciousness of the Catholic is the long
struggle to protect the faith of Catholie children in schools dominated by
Protestant phiiosaphy and theology., It is inevitable that historical facts should
color Catholic thinking on education, Strangely enough, the Catholic views himself
as perpetuating the origiqal educational tradition of our country whichlwas a belief
in schools operated by religious bodies, It should not be thought that the Clatholic
position is in any way chénged by the fact that today in most areas the public
schools are "secular® rather than Protestant, Secularism to the Catholic is a
religion-_-one that he abhors, This current fact merely increases the desire of the
Catholic to provide education for his children in accord with the convictions of his
own cansciences

What is the attitude of Catholics toward the public school? It is always
difficult to speak of a "Catholic attitude," It is difficult because in most
matters there is no such thing as a "Catholic attitude." However, generally

speaking, Catholic citizens have been conscientious in their desire to make of
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the public schools good schools, They realize that as citizens they must be

concerned about the eéntire nation and not only with their own problems, The
record of Catholic opinion with respect to the public schools is a good record,
Isolated instances, of course, may be advanced to show that this attitude has not
always been all that it might have been. However, a study of these instances
reveals that the adverse attitudes arose not from religious motives but rather
from extraneous emotional and political factars, It is oftten asked why the
Church in the United States does not speak out in favor of the public school.
First of all, it is rare that the Church in this country speaks out on any ;
purely civil issue, When it does, it is upon a maral issue or one seriously
affecting the interests of the Church within the nation. Secondly, Church leaders
have never seen a need for speaking on this issue, In cammon with their people,
they have accepted it as a fact that Catholic people would give their support to
the public schoolse Far those who would want a statement, the fellowing should
be satisfactory, Archbishop Karl J, Alter, Chairman of the Administrative Board
of the National Catholic Welfare Conference, has said: "No conscientious citizen
esesCan be indifferent to .tha welfare of the public schools of this country, Schools
are a necessity in a civilized society, If the public schools were not available,
there would be no practieable way in which. the great majority of the nation's
children could receive the necessary education required for good citizenshipe...In
view of the circumstances in which we find ourselves, all good citizens must not
only be interested in the public_ schools but must strive to make them as truly
effective an agency of education as our resources permit. Contrarﬁ to some popular
misconception, there is not and must not be any opposition or ill will from the
Catholic point of view toward the public schools, Catholic citizens are vitally
interested in the program of the public schools and their achievements. They
are eager to see the pupils ﬁeceive the very best of training for life, Any
- other attitude would be extremely shortsighted and self-defeating, for Catholic
citizens must live in the same enviranment and in the same moral and cultuwral

atmosphere as their neighbors. They must be deeply concerned therefore with the
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product of the public schools, It would be a dereliction of duty and an offense

against both justice and charity if it were to be assumed by 'reﬁresenta‘tives of
church=-related or private schools It.ha't. their omn interests could prosper at the
expense of public school interests, No respomsible Catholic authority has ever
advocated any such attitude,"# Father John J. O'Brien, a prominent Catholic edu-
cator, has written: "Catholics favor the appropriation of funds necessary to meet
all the real needs of our splendid public schools in which more than half of their
own children are enrolled, They want to see public school teachers wellepaid and
equipped with all the essentials to do an efficient and thorough job."

In respect to religious practices within the public schools and in respect
to religious instruction in the public schools, Catholic reaction has beeﬁm some-
what uneven, Catholic leaders recognize that it is impossible for the public
schools to teach religion. While fhesa same leaders insist that religion is an
essential part of any education, they recognize the factual situation which would
prevent the public schools from carrying out this task. They are unanimous in con=-
deming the "common core"™ concept by which those things that are common to all the
major religions would be taught. They see such a program as contributing hot to the
well=being of religion but as contributing to indifference. In respéc'h to teaching
about religion where it naturally arises in courses such as history and literature,
they generally favor this teaching as being necessary, However, they are as
perplexed as others as to how this should be brought about. The inh—.erént
difficulties of teacher preparation and the emo‘tigﬁal overtones of amy religious
concept pose great obstacles to objective treatment.

Released time is another matter, Catholic authorities regard the McCollum
decision of the Supreme Court as being a tragic error--an error which the Zorach
decision has not completely corrected, In the Zorach decision, the Supreme Court
said that it is in accord with the best of our tradifims for public agehclies, to
adjust themselves to th neads of religion, However, since the public school

premises may not be uses for religious teaching, released time is always awkward
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and inconvenient and often impossible. Catholic spokesmen have said over and over

again that a complete reversal of the McCollum decision would offer the best hope
for a modicum of religious training for the students in the public schools.

In resi:ect. to moral and spiritual values, Catholic philosophers and theologiaﬁs
regard publif: school statements on these as anomalous. According to Catholic
philosophers and theologians, moral and spiritual valués must have their :Eoots in
religious truth, Any attempt to rest them in a somewhat vague democratic creed
would be detrimental to things spirit.ual and to democracy -itself. Aé Archbishop
Alter has said: "Definitions and sanctions of 'moral and spiritual values?! which
rest solely or even primarily on 'public approval in a democratic society' evade
the essential teachings of religion and substifute the concepts of conventionality
'in the place of objective moral principles based on the law of God.™*

The attitude of Catholics toward such things as baccalaureate services, Bible
reading and non-sectarian prayer varies from place to place., This variance_h_as
been brought about by the changing climate of opinion and practice in the different
parts of the ccuntry, For example, Bible reading in the fundamentalist South
would be quite different than Bible reading in New England. The Regents! prayer
in New York is quite different from prayer of:fered in the schools of Texas, The
Catholic attituds is that each situation must be judged on its own merit with the
well-_be:ing of the community and the protection of the faith being kept in mind.

Finally, tha majority of Catholics in this country hope that the day is not
far off when their right of cm&‘cienée will be respected. They hope t.hat soon
their f2llow citizens will awaken to the desperate need for religiocus instruction,
They seek not the sé‘kisf:—.ction of a spscial interest but rather they seek that
vhich they feel is fer the welfare of the natione.

% A Naticnal Ecueabional Pelicy as Seen from a Catholic WViewpoint, May, 1956:

Our Suvnday Visitor Press: Huntington, Indiana

#¢  Ibid,
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1955 Statement of the Catholic Bishops of the U.S.

Fréédmn under God is America's dearest treasure, Its roots lie deep in -
her Christian heritage, and its germ is the concept of mén's personal respongibility
to his Creator for his temporal and sternal salvationee.e

To preserve freedom America must teach freedoms It is in the schools of the
nation, preeminently, that this educative process is carried an. It is in the ‘
classroom that..the principles underlying our Christian concept of human liberty must
be defined and inculcated, if future generations are to appreciate, defend, and
preserve it, But that this be done, it is an .absolutely necessary condition that
the schools of kmerica should themselves be guaranteed their rightful freedom to.
teach the truth. |

Historically and actuaily our nation has been blessed with educational freedom.
Her s.chool system is not a closed, unitary creation of the state, a servile
instrument of govermmental monopoly, but one which embraces, together with the
state-supported schools, a whole enormous cluster of private and chﬁ;ch-.-related
gchools,...in which more than five million young Americans are currently receiving
thair education.,- These schoolS,..are an integral part of the American educational
systeMeces | |

Tt is not wiﬁhm‘zt significance that the private and churcherelated schools
were the first in the field of American education,...

| The rise Iand vigorous expansion of the American educational éystem is cited,
correctly, as one of the major achievements of Western civilization...a matter r
unanimous congratulations...

....No less astonishing has been the growth and accomplishment of the private
and church-related schools during. the sdie velative periods..Privite snd diiyche
related schools in America exist mot by sufferance but by right, The right is
- implicit in the whole concept of American freedom and immunity from totalitarian
oppression and m the constitutional framework of our Federal government and of the

several States, Under attack it has been rendered explicit by the decision of the




Supreme Court of the United States in the celebrated Oreéon School Case. Thus far,

happily, the right of the parent to educate the child has not been successfully
challenged in an;;r American court. The country agrees'that this right is basic to
the definition of freedom. Be that education provided by the state-supported school,
the private school, or the churche-affiliated school, the choice of the parent is -
decisive, If the state has a concurrent right' to decree a minimal education for its
citizens, as a vital necessity in a modern democratic society, that right does not
- extend to an arhitrarydes‘ighation of the school or of the educational agency. It
is,rather, a general right, limited by the primary right of the parent to exercise
" his choice accordtg kol nas Hest N s A N N e, 1t 1o worth
| remarking that while the state may usefully engage in the busiress of educatim,l as
_demonstrated in our national experience, it has no authority either to monpolize the
field or to arrogate to itself exclusive privileges and powers. The state, by |
definition, is not itself primarily an educative agencyeee.

vesoThe private school is a concrete demonstration of the fact that education
is not a monopoly of public authority...the private school provides a saving and
challenging variety in the total system, beneficial to the whole and manifestly
fruitful in its effectSeses

....The_l-chu_rch-related school,..exists not only to fulfill the function of
education in our democratic society, but specifically to educate the_Ghrisfian for
Iis dual citizenship in time and etemity.; It exists to teach not only the content
of the accéptedlcurriculum, but that which the tax-supported school under present
conditions may not teach, namely, positive religione.s.

eseoCriticism of these schools at times seems to forget that we are a
pluralistic society that postulates not unifomif.y but rather unity in variety,

Ghurch-réiated schools reflect nothing so clearly as that American spirit
which demands wunity in t‘;he essentials of citizenship while defending to the death
those things in which the citizen is guaranteed his freedom,

What, then, is the place of the private and church-related schools in America?
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Their place is one dictated by nothing mare than justice _and equi'ty, and accorded

the recognition of their worth. They have, we repeat, full right to be considered
and dealt with as components of the American educational systém. They protest
against the kind of thinkirig that would reduce them to a sec-ondary level, and
against unfaiz% and discriminatory treatment which would, in effect, write them off
as less wholly:' dedicated to the public welfare than the state-supported schools.
The students of these schools have the right to beneg‘.‘i'b from those measures, gran'b‘s!
or aids, which are manifestly designed fdr the health, safety and welfare of

American youth irrespective of the school attendedesess
Guild of Catholic Lawyers of New York City

The Guild of Catholic Law:,-rers of New York City on September 28, 1955 pubiished
their "Second Interim Report of the Committee on Juvenile Delinquency of the Guild
of Gathélic Lawyers; " from which t he following extracts are taken:

The numerous recent and contemporary studies reflect a public awakening and
contain worth while proposals treating with some of the many and complex causeé of
juvenile delinquency.

| The serious deficiency common to all of these major .recent studies is that they
ignare or recognize only inadequately the basic nature of the problem, and they fail
to recognise 'the therapeutic power of religous faithee..

Moral standards cannot be effectively taught without religion. A century
and a half of progress in social sciences hlas not inmaired-the wisdom of the advice
in President Washington's Farewell Address that "Raéson and experience both farbid
us to expect that 'nationgl morality can prevail in exclusion of religious
pri‘nciples.“..." In our opinion children without religion are deprived of the
strongest motivations for good conduct, Is it fair to a child to give him, as the
only rleason to avoid wrong, that it is socially unaccepfable in a democratic

society" and may le ad to punishment?.....



=35 @ .
We earnestly recormmend that more must be done in teaching moral and spiritual

values based on religion in our public schools and in teaching moral and spiritual
values and religion in our churches=--and all this during the ctﬁ_.ld's regular
school hours.... | |

We completely endorse the reminder of the Board of Regent of the State of New
York thit our public schools must be "careful at 211 times to avoid any and all
secta;-ianism or religious instruction which advocates, teaches or prefers amy
religicus creedeMeess

soesWithout the necessary implementation, the magnificent policy statements of
the Regents are apt to remain merely pious: generalities. The urgent next step is
for professional public educational staffs to put aside less important work and not
delay furt_her, the preparation of the necessary curriculum ﬁaterials appropriate to
each of the grade levels.

We endorse the recommendations of Rt., Reve Msgre. John J. Voight, Secretary
of Education fpr the Archdiocese of New York, that American children in our public
schools should learn the following basic and fundamental truths:

1, The existence of God;

2¢ Man's condition as a creature dependent on his Creator;

3. God, the source of the inalienable rights of man;

ke The fundamental purpose of our laws--the protection of these God-given

rights;

5. The basic eqality of all men under God;

6. The dignity and sacredness af human life;
7. Man's responsibility to the moral law as formulated in the Ten Commandments.

This proposal is not that the sbove principles be presented in this form to
all grades or tr'ea‘ted as separate courses of study. They are rather a statement of
non-denerinational pz;inciples to be integrated into the curriculum and used as a
frgme of reference for the preparatim of materials suitable to the various grades.

The foregoing represents, fml our op:inion, the limited but important extent to
which public schools may go in teaching moral and. spiritual values based on religion
To do more would be constituticnaliy objectionable as well as administratively

unwises To do less results in education which is deficient in one of its most

vital aspects and throws the weight of publicly supported education too heavily on
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the side of the atheist and agnostice '

Coupled with this program for teaching moral and spiritual values bésed on
religi.on? we propose- an enlarged and intensified program of releéSed time religious
‘instruction outside the public school buildingseese

G .propose...l% hours per week,,.staggered to permit difi‘erent grades to
attend on different days,..extended to h:.gh school....that high schoola give credit

'for graduation for courses attended and successfully passed in such centerSeeocs

Available at 10 cents per copy, from Catholic Schools, Archd:.ocese of New York
31 E. SO'hh Street, New York, N Yo



Chapter IV

Statements from Protestant Sources

The General Assembly of the National Council of the Churches of Christ in the
United States of America meets for a wéek or so once each three years. The
Message of the Gneral Assembly adopted in sessions at Denver in 1952 said in part:

| «soWe believe in our public school system. It is unfair to say that where
religion is not faught in a publie school, that school is secular or godless. The
moral and cultural atmosphere in a school and the attitude, the viewpoints, and
the character of the teachers can be religious and exert a religious influence,
without religion necessarily being taught as a2 subject. On the other hand, a way
must be found to make the pupils of American schools aware of the heritage of faith
upon which this nation was established...On no account must an educational system
which is permeated by the philosophy of secularism, something quite different from
religious neutrality, be allowed to gain control of our public schools, We cannot,
moreover, admit the proposition that in a public system of education the state
should have the unchallenged right to monopolize all the hours during which a boy
or girl receives instruction five days a week. In some constitutional way pro-
_vision should be made for the inculcation of the prineciples of religion, whether
within or outside the precihcts of the school, but always within the regular
schedule of a pupil's working day.

++othe state should accord freedom to religious bodies to carry on their own
schools. But those who promote narochial schools should accept the responsibility
to provide full éupgprt for those schools, and not expect to receive éubsidies or
special privileges from public authorities...The solution of the problem lies in
-loyal support of our public schools and in inereasing their awareness of God, rather
than in state support of parochial sehools., The reverent reading of selections
from the Bible in public school assemblies or classes would make an important

contribution toward deepening this awarenesS....
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_ Between sessions of the General Assembly, the General Board of 125 members
is authorized to speak for the National Council of Chruches. The General Board
in Chicago May 20, 1953 received--not adopted-- the report of a committee which

said in part:

eeeThe home and the Church must assume their primary roles as teachers of
religion. _Thaf is, to them is cohmitted the responsibility of nurturing and
inﬁtructing children in religious commitment, faith and discinléship. No agency
‘of the state, including the school, can safely or wisely be entrusted with this

task.

«eseThe public school...can declare, as the state itself declares, that the
nation subsists under the governance of God and that it is not morally autonomous.
It can acknowledge, furthermore, that human ethical and moral values have their

ground and sanction in God,

The school can do much in teaching about religion, in adequately affirming

that religion has been and is an essential factor in our cultural heritage.

The school can bear witness to its aporeciation of the place of religion

by the personal characters of those who teach in its classrooms...s

-seethe American people.,..will be wise to avoid reliance upon legislative
compulsion. Religious testimony and réligious exercise especially are significant

to the extent that they are free and voluntary.,

The General Board of the National Council of Chruches at Evanston, Ill.,

May 19, 195L, adooted a resolution which said in part:

weeThe general Board of the National Council of the Churches of Christ in the
United Stetes of America...favoréféuch federal contributions to educafion as shall

be apolied exclusively to the aid of tax-supported public schcols,'on condition



that the funds be-=

1) paid over to agencies of the several States, and administered by them in
accordance with their severzal statutory educational systems;

2) allocated accﬁrding to a formula thét moves toward full educational
opportunity in the public elementary and secondary‘schools, in the various sections
of the nétion, and within the States, in both urban and rural districts, and for
groups of different racial or nationsl origins;

3) safeguarded against the imposition of federal control infBatters of

educational policy.

The General Board cf the National Council of Churches at Omaha, Neb.,

Dec. 1, 1955, adopted a resolution which said in part:

«eoThe Sunday or Sabbath schools, in which more than 37 million students are
enrolled, hafe often been omitted from repent discussions of education, The
public schoois alone are not adequate for the total institutional process of
education, The home and the chufch must provide the major portion of religious
education. This combination of general public educatiop and specific private
- religious education is the most generally prevailing pattern and has proved to

be, on the whole, satisfactory, though both aspects need strengthening,

eeelne support for such private schools should be provicded by those who
choose to maintain them., Asking for the support of church schools by tax funds
on the grounds that they contribute to the national welfare is not different in
principle from asking for the support of churches by tax funds, for churches
surely contribute to the national welfare. Such support would in both cases be

contrary to the principle of separation of church and stateeeee

We pledge ourselves to the strengthening of the public schools and to
continued effort to improve rellglous education in home and church so that 1t

together with public education may develop a more God-fearing and morally



responsible citizenry.

The Executive Board of the Division of Christian Zducation--one of four main
units in the National Council of Churches--at St, Louis, Mo., Feb. 18, 1960,

adopted a statement on weekday religious education which said in part:

«ssthe churches have an urgent responsibility to bear witness to the
revelation of God within the totality of man's experiencé. There is special need
to help children and young people to interpret their public education in this
perspective. Eearing this witness in relation to public school education is the
specific central purpose of the Divieion-of Christian Education's program of

weekday religious education on released, reserved, or dismissed time,

The National Council of Churches has in its Division of Christian Education
a Conmittee on Religion and Public Education, which has been at work for several
years on problems such as those which concern readers of this text. The

Committee published a study document in the International Journal of Religious

FEducation, April 1950, looking forward to later possible policy pronouncements.
The Committee invites comments on its study document, "Relation of Religion to

Public Education," extracts from which followss

ese¥e maintain the right of ¢hurches and private corporations, at their owm
‘expense and under conditions assuring health, safety, and equivalent education,

to operate schools for the teaching of religion, for general education, or for

#Copyright, International Journal of Religious Education, 1960 Used by permission
of the copyright owners. The full text of the study document, along with
discussion azids is available at 10 cents per copy from the Office of Publication
and Distribution, Natlonal Council of Churches, 475 Riverside Drive, New York 27,
New York.
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specialized education. Parents have the primary right and resnonsibility to

determine the kind of education that shall be given to their children, under laws

establishing minimum standards to safeguard rights of the child and of society.oe

eseIt would be disastrous te the kind of society in which we are free to
proclaim that distinctive revelation of God in Jesus Christ which we confess if
the right to indoctrinate or coerce the conscience were to reside in any insti-
tution of government. .Therefore,'as churches.and Christians we are committed to
strengthening and maintaining the free institutions of a free society, trusting
in the work of the Holy Spirit to use the church and the home and the private

agencies open to us to obtain commitment to our Lord and Savior Jesus Christ.

eeePublic schools are operated by legally-constituted boards of education
résponsible to the local community. As members of the community, Christian
citizens should participate freely and constructively in developing and pro-
moting desirable public school policies. In doing so, they should steer cléar
of any attempt to force any narticular religious viewpoint upon the public
schools: on the other hand, they should.not permit an anti-relirious point of

view to be taught in the public schools, which are agencies of the state.

eeoThe public schools should recognize the function of religion in American
1life, and maintain a climate friendly to religion, doing their share to assure

to every individual the right to choose his owm beliefs.

eeeBasic attitudes with theological assumptions underlies many educational
decisions. Teachers sre increasingly aware of religious or philosophic presup-
positions behind "secular" subjects at points such as "humanism" in literature,
"economic determinism" in history, "méchanistic determinism" in biology and
chemistry.' The "religious" is to be found in the "secular" perhaps aé often as

elsevhere. Teachers come unon religion daily...
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. together the ihsight.s and judgments of the several institutions of the community,
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Education in a pluralistic society, involving all agencies which can make
a contribution to the educative process, is essential in helping individuals
see many facets of truth, weigh values, meke choices, and develop individual
and social maturity.

The family, the church, the community, and the school must share in 'the_

educative process, éach in its own way. This sharing of requnsibility brings

complementing and correcting one another, so that no one institution-family,

.church, govermment, or public school-=holds exclusive control over the acquisition-

of knowledge. ;
ees »The assumption underlying sgpport of the schools, by t;axes from all
citizens for all children, was upheld legally by court decisions relatively

early in the 1ife of the nation. The Christiant's basis for this kind of concern

" for others is in his faith--deeper, broader, and more carpelling than any legal

enactment. Religious convictions as well as the needs of our democratic society
have called forth the general support of public education..s.the governmente..es
should not be expected to subsidize non-public schools nor provide them with
services of an educational nature., Use of public funcs for bus transportation
and textbooks for children in non-public schools is therefore opposed.

Medical and health servi'ceé, on the other hand, are for the protection and
furtherance of the health of the individual and the cox-nxri'unity in general, The
lunch program contributes primarily to the health of the individual child, serves
as a means of distributing surplus food., Such services are not immediately
related to the educational enterprise.

If voted, funds for éuxiliéry services to children in non-public schools
shn;)u.-ld be voted in welfare budgets rather than the public school budget. Expenditure
of all public funds should be administered by public authorities responsible to

the electorate,



-}3 -

esesChurches may properly offef to the community the temporary use of their
buiidings to meet the emefgency needs of public schoolss..e.Fair rent should be
paidess Public schools should not enter into long-term arrangements for use of
church facilities. In no case should church facilities be used for school
purposes to circumvent the law of the land. |

esepublic school buildings and facilities should 5e available at a fair
rental.to churches during an emergency at such times and on such terms as they
are available to other non-profit organizations. |

esaslleekday religious education on released or dismissed time should be
entirely under the direction of churches, Whefein is lodged responsibility for
its content, finaneial suppgrt, and quality of work,

seesThe public school has long taught ethical and moral falues. Plans
for teaching these should be encouraged and strengbhenece..The pubiic schools
rightly teach that religion is an important aspect of our national heritage,
that it is commonly accepted that this nation subsists "under God", and that
moral and ethical values are wicdely held to rest upon religious grounds and
sanctions. No person is'requirgd to accept any article of belief, but all
should be acquainted with these important facts. In a pluralistic society there
are many bases for support of values which'may propefly be exblored in the
public school classroﬁm.

eeeilt is manifestly improper for public schools to'indoctrinate students
in the tenets of sectarian religion, whether theistic or humanisticese

scoothe common coressseproposal is worth further study, but seems to offer
1little present hope of advancess.

esseObjective study about religion is done in history, literature, art,
music, when the integrity of the regular subject is maintainede.esThe historical
religious assumptions and foundations of tme-Amerigan heritage should be

explicitly recognized and factually presented as the regular school subjects
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are tgught in the public schools, with no pérSon compelled to agree with any
assumptions of faith. So also should be taught the historical facts about
religigus conflict and persecutioneces

seseat the high school level, elective courses such as comparative religion,
Bible, or sacred literaturesosohave values comparable to those of other elective
units offered in many high schools,

- esseThe Bible may be used as primary reference materizl in the teaching
of several subjects in the schoolsesssUse of the Bible in these instances
should take into account the various religious traditions, including translations
used in the home served by the school, This in no way relieves home and church
of a responsibility which is theirs alone, for using the same Eible:fbr
distinqtivelﬁ religious and sectarian purposes.

ssselost public schools try to avoid scheduling events to be held on a
major holy day, Such arrangements are appropriate consequences of the division
of labor between public school, home, and church, In such manner, schools
may appropriately cooperate in scheduling their events.sse

see 1l Seems appropriate for the public high school te give credit for
Bible study or religious courses done in church institutions under identical
standards for transfer of other creditSeese

seasIf for reasons of religious conviction, parents request exemption of
their children from such requirements (e.g., compulsory vaccination, X-ray
examinations) such requests should be granted, excepPlssesIn times of epidemic
dangers or disaster, the health and welfare of the community must, for the
timé# talke priority over individual rights,

eeoeThe powers of the state should not be used to compel any person to
attend a service of worship, nor to prohibit such atténdance....ﬂithin legal
limits and community custom, participation in such practices is appropriate

when they are natural rather than strained expressions; no person should be
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campelled to participéte, nor should special sectarian advantage be intended
for any religious institution..e.Religious customs which call for grace at
meals should be honoreds.sesthe sch;)ol should encburage the student to observe
his own religious practices,

sssePublic graduation exercises should be held in publig buildings. It
is appropriaté that a prayer be made invoking the blessings of Almighty God
upon the 'people and institutions. The prayer is besf expressed in t.errﬁs most
meaninzful for the religious affiliations represented in the particular audience,
but each person taking his turn in leading public prayer should be free to
speak from his ouwn traditiOﬁ. The public school may follow the pattern of the
Congress and the inauguration of the President of the United States,

If a baccalaueate exercise with difinitely religious content is cesired
by a comrmunity, attendance should be vdlun'ba.ry, bearing in mind again the
pressure upon the student toward conformity. Each church in the community may
wish to 'conduct religious exercises honoring its own graduates, or join with
other churches in similar exercises,

eesParent on occasion seek to have their children excused for special
religious rites, holy days, conferences, and retreats. Such requests are made
as a right of the parent who is responsible for the religious instruction of .
the childeeess |

seesThe public school is not the arena for evagelistic or proselyting
endeavore -

essedince elementary and secondary education is essentially free and
available to all through public schools, there is no sound basis for schdlarships
at this level. o .

eesoIt is desirable, if state laws do not prohibit, that the public schools
make note of the religious affiliation of its pupils in the process of

enrollment, in order that pupils may be dealt with helpfully in comnection
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with ieaves of absence for religious holidays, or similar métters of religious
understanding, or in discipline, counselling, or first aid...responses (to
request for such information:7Tc.) should be optionals

esesSectarian lilterature is out of place in the public school,_ekcept for
purposes of general education, At the high school level, there may be a valid
use of literature containing sectarian péints of view for purposes of geheral
education, comparable to factual study of platforms of political parties, when
- such study is integral £o a2 regular school subjectesseall relevant viewpoints
should be availables The high school student has 2 right to free search for
truth within limits of his maturity level and the purposes of genersl education.

eseeiffective ways of distributing the Bible are to be found throﬁgh church,
home, and other agencies}...Full compliance with ruling court decisions is
advisedese

eessClergymen appeaf in a “cafeer day" program on the saﬁe_basis with
.representatives of Other-prefeSEions_and tradesssssthey may participate in
religious observances for school assemblies or public gatherings held under
school auspices, The invocation of the blessing of God upon the life of the
school seems entirely appropriate,..choose represehtative leadership in
rotabticneees

‘Service may be rendered at times by clergymen in-advancing common under=
standing of their own or other religious faiths. The appearance of ministers,
priests, rabbis, for example, to discuss under appropriate conditions differeﬁces
and similarities oflthe-major religious faiths, may advance good will in the
community, and enrich the'le_am.ing process in the schoole

Public schools  should be free to invite clergymen who have special’
competence in any subject fielde..clergymen will accept also the obligations
of the claésrooms such as objectivity of approach, willingness to learn as

well as to teach, respect for the integrity of the learner, avoidance of
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sectarian advantage, and fidelitv to the scope of the course of study.

Members of the clergv and religious orders,personally and professionally
qualified, mey teach in public schools on the same terms as other citizens.
When so employed, they should make sure their office is not misused for sectarian
advantace, Garbs representative of a religiOus-faith or order should not be
worlt by an? public school teacher while on dutyaseses

sesesThere is thus assigned to the public school major responsibility for
general education, including the skili].s of literacy, and for certain basic
preparation for competent citizenships The public schools ave assigned a shared
_responsibility for many other things, such as vocational training, and education
- .in manners and mﬁrals. The home and the church instruct in religious faith
and practice.

The public school should make clear these distinctions, so that chilcdren
in attendance and their parents will understand that the public school does
not educate persons in 2ll matters of life, and that the community must look
elsewhere for those aspects & education not assigned to the public school,

It is the task of the church and the home - not the public school - to provide

adequate programs of religious educatione

et S D e S 88 - - e e e

National Association of Evangelicals

The 18th National Gonvenﬁion of the Nationai Association of Evangelicals,
a voluntery assc;ci'ation of denominations and churcheé of conservative theological
interests, adopted April 29, 1960'in-0_hicago the following statement on "Religion
and the Public Schools": | - |

We believe firmly in the separation of church and state, but hold that this
by no means implies an espousal of secularism and of practical atheism through
the ei:clus:i._or_n from our public schools of all reference to God, 1I.;-Jhc' is the |

supreme object of all learning and wisdom, and of all reference to His laws,
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which must be the basis of true prosperity for men and for nations, This two=
fold principle we believe mzkes imperative the following rules of procedure:

(1) While our schools are not free to propound the tenets of a given sect
or denomination, yet they should by 21l means provide the young with an
atmospherg of friendliness to and acceptance of the concept of the existence of .
God, man's responsibility to God and to fellowmen, and of the benefits aceruing
to our society through all agencies p;omoting godliness,

(2) In keeping with this, the public schools should encourage the daily
reading to the children of a portion of the Bible without exposition, and the
praying of the Lordts Prayer, ‘

- (3) The public schools should grant upon equal terms to all religious groups
desiring it, and subject to the permission of the parents of the children
participating, the right of gathering their children during a period of time
released from the school day, for the purpose of religious instruction under the
respective auspices of these religious groups.

(L) The foregoing should not be so interpreted as to abridge or qualify the
right of religious groups to establish and to maintain at fheir own cost.and
subject to_equiﬁalent standards of scholarship, schools in addition to the
public schools for the training of theif chilcren in the branches of learning

in.harmoﬁy with the religious beliefs of such groups.

"
- - - -

The Iutheran Church--Missouri Synod operates more pa?ochial-schools than
any other Protestant denomination. A spokesman in the denomination's Office
of Public Relations commuhicates under date larch 9, 1960; the following report
_ of their stand on aid to parochial schools:

There should not be any goﬁernment aid for denominational schools to
subsidize or support the instructional program, %e should refuse to request
such assistance from the government, and refuse to accept it if extended by

government, We are opposed to any relationship between church and state which
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permits one institution to control the other either directly or indirectly.

At the:same time we feel that cooperétive relationships between the
community and the church or between government and the church permit the
.acceptance of social welfare services extended to children attending
denominational schools, when such action is taken with the clear understanding
that such welfaré assistance is not to be confused with aid in instrﬁctional
purposes. Among such social welfare provisions we generally include bus

transportation, health services, and school lunches,

Lo Christian Scientist Statement

‘The Committee on Publication of the First Church of Christ, Scientists.
is reported in the Education Digest, May 1953, Page 57, as commenting on the
article, "Johnny, You Must Lea%e the Classroom," in that magazine's December 1952
issue, as follows: |

Ve ask exemption for our children from the teaching, in compulsory courses,
of symptomology, the details of medical treatment, and the appearance and
development of disease on the body. We ask .exemption from pictures and movies
showing vivid evidence of disease on the body, and from class exercises that
require pupils to draw pictures of disease.

We feel such teaching falls in quite a different category from the proper
teaching of phﬁsiology, hygiene, public health, sanitation, or social problems.
From courseé of this type we ask no exemption, so long as they are not expénded
to include detailed teaching of symptomology, disease processes, and so on,

5, Unitarian Statements

The Unitarian Fellowship for Social Justice, according to its President,

Lois MeColloch of Pittsburgh, Pa., in a letter dated May 19, 1958, tékes the

following positions:
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1. Use of the Bible in publiec education,

We do not sanction the use of the Bible in public schools.

2. Place of religion in character building programs in the public school,
We believe the teaching of honesty, respect for all persons, love
one.another which the best publie school teachers have always -
taught is teachihg the great religious values., But we object to
secterian religion being taught within the public schools, or
awvay from the publie school building on school time,

3. Teaching zbout religion in'fhe common core program or within the publie
school curriculum--if the teaching is information about all religions,
and not indoctrination in one specific faith or denomination, and if
it is taught at the time when chiidren can understand what they are
léarning we would see value, but we have never seen that kind 6f
teaching in public échﬁols, nor do we see it advocated.

L. Religious'festivals and celebrations: religious holidays.

W@ believe the festivity of religious holidays which can be shared
by all has value if they can be shared, but if one is celebrated
to the exclusion of others, this is divisive,

5. Religious exercises and religious personnel -

We oppose these in the public schools.

6. Released time and dismissed time,

We oppose botﬁ.
7. GCovermment aid for private schools,
We oppbse this.

8. Use of school premises for outside religious groups; use of church
premises for public schools-~only as an emergency. |

The following resolution was submitted for Parish Referendum, for

consideration at the Annual Meeting, as reported in the '-Unitarian Register,

May 1958, pages 11-12,




10. Separation of Church and State

WHEREAS: The principle of separation of church and state is one of the
foundations nbt only of religious freedom, but also of political democracy, and

WHEREAS: Violations of the principle endanger not only the freedom of
religious minorities, but, in the end, the freedom of all, and

WHEREAS: There have been increasing violations of this freedom on the loeal,
state, and national levels, with legislation granting the use of publie funds
for parochial schodlﬁug‘transportation, development of released time programs for
religious training during the public school time, pressure for medical care,
purchase of text books for private school child;en from public funds, and public
subsidies in the form of price concessions for the saie of public lands to
parochial schools;

THEREFORE BE IT RESOILVED: That the delegates to the 133rd Annual Meeting
of the American Unitarian Association, assembledlin Boston on May 27, 1958, dec~
lare their firm and unequivocal support for the principle and separation of
church and state and urge the Adult Education Department of the Council of
Iiberal Qurches, to Which the AmerSONBMESEEMINR Associaticn belongs, to develop
an educational program for churches and fellowships onthis -problem with suggest-
jons for local actionj further, to work with the Religious Liberty Department
of the' National Council of Churches and the American Jewish Congress with a .
view to developing a joint initiative; and

BE IT FURTHER RESOLVED: That telegrams be sent to the President and leaders
of both major parties in the Congress, declaring our concern at the growing
threats to this basic éonatitutional freedom, _ |

=Submitted to'petition by the Social Action Committee of the Community
Church of New York, N. Y,
6. Humanist Statement

The American ﬁmnanist Association has apﬁroved inthe form of resolutions

the following principles on the Separation of Church and State:
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1. Religious Shrines: When public money is involved in maintenance, we

oppose designating as a shrine any structure or site that is currently used for
religious purposes...
2o Subsidy of Church-Owned and Controlled Religious Institutions:

We oppose conferring economic benefits upon any religiously controlled
institution in connection with nublic land development. By religious institution
we mean one organized for religious purposes or whose ultimate control is vested
in religloﬁs authoritiesee.s

" 3, Special Tax Privileges: We oppose special tex exemptions on unrelated

business activities of sectarian organizations; and also opnose any additional
tax exemption to religious bodies or any special-privilege tax exemption to
particular religious bodies.s. _

i, Public Aid to Sectarian Schools: e oppose publie aid to non-public,

denominational schools and mddrse the general principle of "no public revenue
for sectarian schools," whether through State o"r Federal aid to sectérian
elementary schools or to manifestly church-controlled colleges....Since the
Supreme Court's decision in the McCollum case in 1948, the Roman Catholie bishops
have been Bngaged in a drive for a modification of the ruling which would

permit the appropriation of public funds to sectarian schools on a non-preferential
basis. They announced in 1948 that a correct interpretation of the First
Amendment would give churches this privilege; and some non-Catholic lawyers

have agreed with them, The Supreme Court has three times denied this inter-
pretation of the Constitution and declared that "No tax in any amount, large or
small, can be levied to support any religious activities or institutions,
whatever they may be called, or whatever form £hey may adopt to teach or practice
religion," (Everson vs, Board of Education) But in this -slame decision the

Court permitted local and state govermments, ﬁnder certain circumstances, to

use tax funds for bus transportation for parochial-school pupil-s s @S a legitimate

welfare measure, without vioclating the federal constitutions., Four of the nine



=53 =

judges disagreed, and called such appropriation and unconstitutional grant to
sectarian schools. Twenty~eight of the forty-eight states still refuse to
allow public money to be used for parochial school bus transportation., All
states ban general appropriations for sectarian schools,

A strong drive is béing made in Congress during the present session to
grant private schools an extra exemption on excise tax on such products as
gasoline and telephone messzges., Also, several bills in Washington would granﬁ

.income tax exemption for payments of school tuition,

5. Discrimination toward Non-Theistic Conscientious Objectors: Ve stand

for the right of the independent philosophical moralist to claim religious

character for his exemptioNesee

6. Admission of Religious Refugees without Quota: Ve oppose any preferential
treatment to clergymen or other religious professionals in any legislation
affecting immigration,

7. Religious Questions in the Coming Census: «.esit should be made evident

to the individual that the question is optional....

8. The So-Called Christian Amendment: We oppose the so=called "Christian

Amendment," which, by Cemstitutional amendment, would declare that "our
country recognizes the law and authority of Jesus Christ" and would in effect
designate our countiry a UChristian® country.

9. Congressional Action on Scriptures, Religious Ritual and Theology: Ve

oppose any congressional action which would put our country officially on record
as endorsing any 'theologi_cal ritual or phraseology. Many small violations of
the principle of church-state separation are being permitted in public schools,
since it takes courage to oppose prevailing sentiments. The phrase "under God"
has been admitted to the oath of allegiance used in schools, after being
endorsed by Congress--supposedly on a "volunteer" basis-~thus discriminating
against children of non-theists., The posting of the Ten Commandments in a

. special adapted form in a school in New Hyde Park, New York, caused a bitter
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public dispute in which Jewish groups and some Protestant.':gropps opposed the
placing of such "religious symbol" in schools. In many states so-called "captive"
public schools, taught by Catholic nuns in prevailingly Catholic communities,
still display sectarisn symbols, such ascrc;sses and statues., This commingling

of the sacred and the secular is contrary 'Eo the Supreme Oourt.'s interpretation

of the First Amendment,.:

¥Humanist Study Outlines, No. 2. "Current Violations of the Principle of

Separation of Church and State." A Platform for Non-Conformists, Prepared by

tiie Committee on Church and State, American Humanist Association, Yellow Springs,
Oh:.o. May 1957, 55 pp., mimeographed, 35 cents.



Statements from Professional Educators

I"‘:of"essional educators are, and long have beeh_, acutely aware of the problems
we are now considering, As professionals, their major role is now as aiways to
assist the American people to realize their goals t}n'éugh the schools, and they .
baﬁ'e some share' in helping determine those goals,

Why are scnools established? Certainly to transmit facts and to develop
intellectual skills, This primary purpose of the school ;l.s generally accepted,

Can it stand alone? Not for many people! '

The school, for mple, teaches a child to add two plﬁé two to equal four,
A bookkeeper, lacking this information and skill, is no good, Is having this
information and skill enough? Suppose he has the knowledge aﬁd skill, but is a
thief who deliberately falsifies his accounts to hide thefts? Are. you sat.isi‘ied
to have the gkills taught in the school and the skills only? Or do you ask that
the school do what it can to develop an honest man who may become a bookkeeper?

In our present complex society, it is said by some that all we need to fear is the
educated man! The educated thief is vastly more dangerous than an uneducated crook.

The American people have in general asked the schools to develop honest men "
as well as rapid and accurate calculators. (See, for example, the statement from
-‘the White Hoﬁse Conference on Education in the next chapter,) Many people insist
that the development of character matters more than the development of intellectual
skills for which the school was invented, 'The statements which follow, all of
them from sources in the educational ;_:rofessi'on, generally agree with the community=-
aﬁ-_é[arge that the schools share respons}i'bility for teaciing moral and spiritual
values to assist in character development.

If it be gra:rbeci thatl pui:liclschools share responsibility for teaching

moral and spiritual values = how is this best done?
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Suppose, for example, a boy is caught stealing money from a claésmate. He

says, Mihy shouldn't I take the money? I need it. I went it." Vhat do you wish
said to him in answer to his question? Are any of these good reasons?

1, "You should be honest because other people are honest,"

2. ™"You should be honest because most people think it the right thing,"

3« "You should be honest ‘because some day you may wish to borrow money,

and your reputation for honesty will help you get what you want."”
L. "People get along better with each other when everybody is honest,
Honesty makes easier good human relations, : -
Honesty is a social cement which helps hold society together."

5. 'Honest citizens can serve [ A RY country," |

6s "You will please God by being honest."

7. "You fit yourself for heaven by being honest."

8. "If you steal,you will g to hell,"

No'b everybody believes in any of’ these reasons, At 1eé.st one teacher in
a public school, the present writer, has been told by a parent not to say that
it is wrong to steal,

Yet nearlly everybody agrees that reasons numbered 1-5 above are good reasons.
They are derive& from human experience. Religious people share them with persons
lacking faith in the supernatwral., Most people agree that the boy in schqol_
should be acquainted with these reasons, these "sanctions", for being honestlg
Reasons number 6-8 are for most persons accepting them from "revezled r(_eligion",
‘accepted on faith, They suggest religious "sanctions" for being honest. For
religious persons, they are likely the major reasons for being honest, Shall the
school say these reasons are no éood? Shall the emphas:‘l.sl, of the school suggest
that the first five rleasons are the only ones which matter? The parent of
- religious faith who sends his child to the public school wishes the school to
| respect his reasons foar being honest, so that they remain for the child a live
option, Thgy often wish these reasons to be accepted as valid in the school as

in the home,



Do teachers in the schools heve a right to decide vhat the schools shall

teach? In owr society, farmers help decide how many acres shall be planted in
cotton and corn under laws passed by the legislature representing all the people.
Bricklayers help make decisions on how many bricks a workman shall lay in a day.
Lebor unions have a voice in decisions on working hours, Tezchers certainly
share responsibility for participating in the discussion_ of policies far the
schools in mi&h they teach, Professional leaders and organizations have
attempted to meet their responsibilities in this matter, |

Thus the First General Convention of the Friends of Education in Kentucky,
meeting in Lexington, October 6, 1851, included among its resolutions

-=that the Bible should be introduced and used in 2ll schools-~respect
being had, however, to the conscientious objections of parents and guardians.*

Kentucky State Superintendent of Public Instruction R. J, Breckinridge,
who was a member of the resolutions committee, and had included the subject in
the .call for the convention, commented on the resolution in his 1852 report as
follows:

vessOne of the resolutions of the convention,..is too impartant to be
passed over in general terms, It is the 10th resolution, recommending that the
Bible should be used in all the schoolsg respect being had, however, to the
conscientious scruples of parents and guardians; that is, that as a general rule,
the Bi'blé should be used; but if the parent 61' guardian of any pupil objects,
that parﬁcular pupil ought not to be coerced in regard to this any more tﬁan
in regard to any other book, If the more active friends of the common-school
system in thislsta‘oe were all infidels, it would be proof of great folly in
thezﬁ to resist the settled and ancient wishes of the peoplé , and their established
habits on this subject., For even in that case it would be a concession wﬁich
enlightened infidels might reascnably meke to popular prejudice, as they might

ccnsider it, in order to promote so great a cause as that of the education of

¥epart of the Supt. of Public Instruction, Commomwealth of Kentucky, 1852,p.121,
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a whole people, But when it is borne in mind that the immense majority of the

people accept the Bible as the word of God; that firom the foundation of the
state that book has been more extensively used than any other in our schools,
that the religious feelings of the state, and the sense of felig‘ous_ duty, under-
lie and sustain the earnest desire and effort for universal education which have
so signally manifested themselves; and that the slightest exhibition of ény
infidel tendency in our system of public eduqat:".on would insure its rejection
8 ‘a‘b once by the great body of the people; there would seem to be no ground left
~upon vhich to hesitate for a single moment as to the course mﬁich true wisdom
and a proper respect for the public opinion indicates as that proper to be taken,it
In a letter written April 20, 1859, covering his 1858 annual report,
Kentucky state superintendent of public instruction John D, Matthews wrote --

I strongly indorse and recommend the use of the English scriptures as

a reading book in owr schools. Such a duty must recommend itself to every
candid and unprejudiced mind. They should be daily read in every school, The
Holy Bible is not a sectarian book, and I recommend its use for instruction in
morals, This the state has a right to claim, ***

Horace Mann wrote in his last report as Secretary of the Board of Education
to the Legislature of liassachusetts for the year 18L8 ==

eoelt is a matter of notoriety, that the view of the Board of Education,

==and my own, perhaps still more than those of the Board =~ on the subject of
religious instruction in our Public Schools, have been subjected to animadversion,
Grave charges have been made against us, that our purpose was to exclude religion;
and to exclude that, too, nhicl"l is the common exponent of religion,. —;'_l',he Bible,
-=from the Common schools of the Statesses -

/ veeol avail myself of this, the last opportunity which I may ever have,

##Report of the Supt. of Public Instruction, Commonwealth of Kentucky,1852, p. 12L.
ietAnnual Report of the Supt, of Public Instruction, Commonwealth of Kentucky,
1858, p. 12, _ '
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to say, in regard to all affirmations or intimations, that I have ever attempted
to exclude religious instruction from school, or to exclude the Bible from school,
or to impair the force of that vvlmﬁe, arising out of .its'elf, are now, and always
have begr},_ .without substance of semblance of truth,...

eoeeThat our Public Schools are not Theological Seminaries, is admitted,
That they are debarred by law from inculcating the peculiar and dist:i.nc'pive
doctrines of any one religious deﬁomination amongst us, is claimed; and that they
are also prohibited from ever teaching that what they do teach, is the whole of
religion, orlall that is essential to religion, or to salvation, is equally
certain, But owr system eamestly-inculcates 2ll Christian morals; it founds its
morals on the basis of religion; it welcomes the religion of the Bible; and in
receiving the Bible, it allows it to do what is allowed to do in no other system,

-~to spéak for itself, But here it sto'ps, not because it claims to have compassed

all truth; but because it disclaims to act as a2n umpire between hostile religious
opinions ¥t -

In addition to the organizations from whose recent reports excerpts are
reported below, many other professional égencu‘.eé have continued studies in this
field, including the American Association of Colleges for Teacher Education, the
Department of Classroom Teachers, the Department of Elementary School Principals,
the Associatiocn of Secondary School Principlas, the American Association of School
A-;‘.ministrﬁors, and organizations relﬁted to the profession such as the National
Congress of' Parents and ';['ea.chers axﬂ the National Association of School Boards.

le The American Council on Education

The American Council on Education has a series of publications on religion
and public education. The first, "Religion and Public Education,"*(see next page)

gives the proceedings of a conference held at Princeton, N. J,, in 194}, a

#ee#Twelfth Annual Report of the Board of Education, Together with the Twelfth:
Annual report of the Secretary of the Board, Boston: Dutton and Wentworth

State Primters, 1849, Facsmile Edition, Hugh Birch-Horace lMann Fund of the °
National Education Association, ‘Jashington, D, C, 155 pp. $1,00., Pp. 163, 116,




conference which resulted from initial zgforts and financial help from the
National Conference of Christians and Jews, The conference heard a studentlof
comparative education, Dr. I. H, Kandel, say; after noting that enemy nations |
then at war with us, = Italy, Germany and Japan, = had taught established reli=-
gions in their schools, | |

- WThere is no country in the world in which the problem has not in the past
and mcre intensely in the present'world crisis been the subject of debgte.l There
is no system of education anywhere in which the problem has been solyed_to the
satisfaction of all concerned in the education of chiidren and youth, .The
| issues which have been discussed are whether any religious instruction shall be
included in the curricula of schools, and if it is included, whether it should
be doctrinal and denominational, or general and uﬁdenominational. In any case,
the issues everywhere became the shuttlecock of political partiesS.see "

" T have not discovered differences in thé products of schools in which
religious instruction is given and of those which are secular...;when it is
realized that the major contribution of c_c:;nt.eiﬁporary philosophies of educa.ltion
is that education must be‘related to the enviromment and world in which and for
which children and youth are being educated, the question may be rai;ed whether
religion-not theological doctrines or formularies-can be-excluded as a consti=
tuent part of the culture of that enviromment. If the aim of a democratic
system is ‘bo develop human personality, mutual respect and tole;'ance, and the
sense of & common purpose, the question hers raised is one whicl.h cannot be
evaded, But the experieﬁce of other countries, whether they do or do not
provide religious instruction in their schools, has so far not prdvided any’

answer to it}'
In consequence of this conference, the American Council on Education
appointed a Committee on Religion and Education, whose first report was publishe&

in 19L7 under the title, "The Relation of Religion to Public Education: The

#(See preceding page) *American Council on Education Studies, Series I, No. 26,
Vol. IX, Feb. 19L5. 76 pp.
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Basic PrincipleS.-"** Some of the conclusions of the Committee were ==

1, The problem is to ﬁﬁ a way in public education to give due recog-
nition to the place of religion in the culture and in the convictions of our
people while at the same time sﬁfegmrd’ing _the sepération of church and state.

2, The separation of American public educaztion from church control was
~not intended to exclude all study of religion from tﬁe school program,

3. Teachi-rig a common core of religious beliefs in the pﬁblic schools is
-~ not a satisfactory solution,

i, Teaching "moral and spiritual values" cannot be regarded as an
adeguate substitute for an appropriate consideration -of religion in the school
program, | -

5. Teaching which opposes or denies religion is as much a violation of
religious liberty as teaching which advocates or supparts any mrticular
religious belief.

| 6.' Introducing factual study of religion will not commit the publie
schools to any particular religious belief,
" 7. The role of the school in the study of religion is distinet from,
though complementary to, thé role of the chwrch,

-8, The public school should stimulate the young toward a vigorous,
personal .rt-aaction to the challenge of religion,

9 Tl;le public school should assist youth to have an intelligent under-
standing of the historical and contemporary role of réligion in human affairs,

Following are excerpts from other portions of the book:

No person is fully educated who has not gained a knowledge of the faiths
men live by, (P.6,) |

esse.in many institutions of higher education and of teacher education,

a system of philosophy is taught=-in the traditional indoctrinational sense

#¢Americen Council on Education Studies, Series I, No, 26, Vol, XI, Apr.19L47. Slpp.
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of that word=~which negates the religious_ beliefs of millions of Americans. To
present such a system of philosophy with the emphatic endorsement of 'l:hle
instructor while at the same time conmtending that-. religion must be kept out of
public education is stfangely inconsistent, For a naturalistic philosophy
involves religious assumptions quite as much as a super-naturalistic philoéophy
seesl0 vast numbers of Americans, the denial of the supernaturai in the class=-
room is a negation of their faith and tec make such a] denial is to bring religion
into the schools with a vengeance,s.(P,20),

«soseXisting practices in American cormmunities are anything but uniform
and do not, in themsel;res, define a broad policy., (P,21), The situation may
be interpreted as indicating that there is in faf:t an "American Vay" in educa-
tion with respect to religion, namely state and local control, with freedom
to experiment...But with respect to religion the exercise of local imj.tilative
is- hampered by fear of infringing some national policy or precedenteses(Ps 22).

ecsethile the ccmitmentl against sectarian teaching in the schools remains
strong, what is actually sectarian is beyond legal determination and subject to
de: Pacho determination. (P. 2L).

ecseWe think no essential principle is violat,ed- by the released-time
plan, as long as it is operated within the limits of the school laws of the
state, and under the principle of local option on matters not specifically
covered by law,..not directly related to the problem with-which this report
is concerned, (P, 27.).

Tie wish to stress as strongly as we can the belief that no education
culminates worthily that does not result in convictions that will guide people
essh1l education involves choices, both on the part of the educator and on the
part of the student.,.(P. 29.).

Public education may not propagate religious dogmas or arbitrate
religious differences, But if it does not impel students toward the achieve=
ment of a faith and to that end create a sens'it.ivg awareness of the religious

resources upon which men have learned to rely, it is less than education ought



to be, (P. 29), " 63"

It can hardly be contested thalt the Bible is second to none among the
books that have influenced the thought and ideals of the Western world, There
is much evidence that the study of the Bible as a unique piece of religious
literature, conducted with at least as much respect as is given to the great
secular classics, and .devvoid of‘ arbitrary interpretations to the. same extent
that ve expect in connection with the latter, could be carried on without
offense to any section of the community.e..ol0 the extent that the study of
other religious classics can be a vehicle of intercultural understanding and
good will it might well find a place at appropriate age levels. (P, 32).

Tae claim of business, industry, labor, and the professions upon the
schools are freely recognized,..sNo group, no institution, may demand special
* favors of the schools, but elvery Ikind of organized interest and activity that
has broad community sapction may properly ex.;pect that the schools shall nof. be
unmindful of the phase of human interest and concern which it represents.es
What state, then,-have church and synagogue, as such, in the school program?
Simply this: that youth shall be made appreciatively aware of those aspects of
individual and social living which, with abundant social sanction, they have
sought t0 serve...sin a contemperary society the church and synagogue perform
functions in the conduct of corparate worship, the nurture of growing persons
in a particular spiritual fellowship, and the maintenance of a discipline of
life in accord with a particular set of convictions, which can in no way be _ _
confused, with the function of the school and could not be taken over by it., (P.L3).

eseeif and when anything suggested in this report is construed by parents
as violating liberty of cénscience, their wishes should be deferred to, (P, L3).

e believe that the Judaeo-Christian affirmation that man is a child of
God expresses an authentic insight which underlines all particular theological
formulas,,.We think the effort to sustain a social ethic that has beer} severed

from its cultural roots will not succeed generation after generation,



That rootage is not merely in concepts and articles of faith but in the ongoing

corporate religious life of our people (P, L7).

The Funetion of the Public Schopls in Dealing with Religion,

A report on the Explaratory Study Made by the Committee on Religion and
Education, was published by the American Council on Education in 1953,% fhe
point of view was to inquire concerning the requirements of a fundamental
general education, %hat do public schecols do about religion? - Seme schools
seck to awid it, some plen for it, Some do factual study about religion, said
' “the committee after questiordng 3,500 educators and 1,000 religious leaders. |

Avoidance of religion is most frequently and extensively found in
communities which are heterogeneous with respect to religious beliefs, or where
- leaders of minority religious groups have made vigorous and persistent protests
against practices of which they disappi‘ove, or vhere educational leaders have
decided to play safg by treating religion as lightly as possible, FPlanned
religious activities are found in all types of communities and in all sections
of the country, but they are most common and extensive in communities where one
faith is domiﬁan‘b. Factual study of i'eligi_on appears to be mo';'e closely
#ssociated with educational leadership than with the religious composition of
the popu]_.a‘l_:.ion:._r" ;

‘,......Ourl ‘conviction that the tax-supported schools,,.cannot completely
avoid. religion is sbundantly substantiated by actual practice and by the judg-
ments of a prepondei'ant majority of those who have cooperat.ed in making this |
study. Even th_éé.e who are most opposed to any deliberate attention to religion
if public education admit that it cannot be ignored completely in history,
literature, ar"'t;':, and musiCeeee |
| We believe it is un;!esirable s if not impossible, to develop a policy
and macﬁce fof-all aspects Iof the relation of réligion to public education
¥THE FUNCTION OF THE PUBLIC SCHOOLS IN DEALING WITH RELIGION, A Beport on the

Exploratory Study Made by the Committee on Religion and Education, American
Council on Education, Washington, D. C,, 1953. 1L5 pp. $2.00,
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with a view of Itheir application in all comunitﬁ.es..;.But. to assume that a
~solution cannot be achieved is to evidence a lack of faith in the resource-
fulness of the American peopl€.see

- We believe we have found the most promising approach to the further
study of this problem, namely, factunal study of religion when and‘where intrin-
sie to general education,es

The Committee recommended further étudy of factual study of religion in

- . the schools, including an experimental project involving cooperation between |
.teacher education institutions and nearbylpu'blic schools systems. What this
idea would mean if implemented J_n the teaching of American history at elementary
~and secondary school levels was analyzed in the fourth publication from the
American Coumil on Education.* '

Educational Policies Commission

The Educational Policies Commission of the National Educaltion Association
and the American Association of School Administrators in 1951 publimed MORAL
AND SPIRITUAL VALUES IN THE PUBLIC SCHOOLS,*” Excerpts follow:

By moral and spiritual velues we mean those values which, when applied .-
in human behavior, exalt and refine life- and bring it into acoord_w:'%th the
standards of conduct that are approved in our democratic cultures...

The American péople have rightly expected the schools of this country
to teach mor_al and spiritual values. The schools have accepted this responsi=-
bilityaeeee |

The American public school respects religious beliefs...The policy of
the public schools is,,.hospitable to all religious opinions and partial to
none of themeoe

eeeif any substantial propori:’ion of the approximately 210 different
religious bodies in the United States should maintain separate systéns of

reiigious schools, the cormon public school system as we know it, with its

#THE STUDY OF RELIGION IN THE PUBLIC SCHCOLS: AN APPRAISAL, Repart of a Conf. on
Religion and Public Education sponsored by the American Council on Education at

Harriran. N Y. Mar, 10-12, 1957.Edited by N, C. Brown, 229 p, $250,
Ao e e Tapar $1 firdm the Nat'l) Ed, Assn. 1201 18th’St. N.W., fa25. 98505



indispensable contribution to unity and common loyalties, would disappear from

the American scen€sses

Ve accept as established.ethat private schools, including those in which
a religion is taught, should and will continue,.,and that the public schools
should and will continue to be non-denominational, Our purpose is to 'proceed
from these premises to develop proposals for the best possible education in moral
and spiritual values within the conditions thus established....

Religion is an important element of American life,..Rejection of a state
religion or of state reiigions is not the same thing as rejection of religion
itself, The public schools of the United States, like the govermment of the
United §1§a-‘t_,es, stand firmly for freedom of religious belief,sss
. sesed cCOMMON education consistent with the American concept of religious
freedom must be based, not on the inculcation of any religious creed, but rather
on a decent respect for all religious opinions, Such an education must be derived
not from some synthetic patchwork of many religious views, but rather from the
maral and spirituel values which are she.lr.ed by the members of all religious faiths,
Such-edqqa_.i;ion has profourd religious significance,

esesOUr society leaves to the home and the church the responsibility for
instruction designed to secure the acceptance of a religidus faith, Thus the
home, the church, and the school each share in moral and spiritual develoment,
while each may make the contribution to that development for which it is pgcu]g,ar1y
fittedeses

The development of moral and spiritual value‘s_ is basic to all other
educati onal objectives.....Educational purposes reflect the judgments of people

on maral standardseees

sssothere is a generaliy accepted body of values which the American people

. tend to use as a compass for finding their way through political, social economic,

and personal issues,...lany of these values find political expression in the
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Constitution and the Bill of Rights, Although these declarations are not couched
in terms of rituals or other religious forms, the major religious groups can dis-
coﬁ'er in their respective Bible.s and creeds many statements which support them,
Among these valves are =- | |

1, Human Personality -=- The basic value

2, Moral Responsibility

3. Institutions as the Servants of Men

L. Common Consent

5« Devotion to Truth

6e Respect for Excellence

7o DMoral Equality

8, Brotherhood

9. Pursuit of Happiness

10, Spiritual ﬁmichment

From whatever source derived, spiritual values énd appropriate experiences
to develop them are a major concern of all good schools...eAmerican democracy can=
not select any system of religious faith as the sole basis for the values to which .
all Americans subscribe., WNevertheless, these moral and spiritual values themselves
command, with minor exceptions, the allegiance of ail thoughtful AmericanSeeee
However we may disagree on religious creeds, we can agree on moral and spiritual
values, For that reason, we can usually agree in turn upon what constitutes good
conduct in a particular situation, The fact that we can agree to judge behavior
in terms of common values and at the same time agree to differ with respect to
the religious interpretation qf the source of these values is an asset and achieve=-
ment of no mean importance....Although assent to these values may be dictated by
reason, their driving power is generated in large part by the z_s;;:i_.:i'itual and
emotional loyalties which they create in the hearts of mankind.ees

Many Americans find the ultimate sanctions for their systems of values



in religious convictions.,..many denominations insist that their faith is the
only valid one;j.e.Other Americans feel that values can be justified by their

demonstrated success in promoting happiness through efficient social and

political arrangemmts,s..Other People.qsoaccept values as they find them and
conform passively to social pressures.

oesofrom the point of view of educational policy and program, sanctibns
-are of primary importance.,..Children and 'young people typically, and sometimes
+annoyingly, want to know why,eeeNarsesscould the doctrine of "never-mind-why"

- bg. acceptable to any but an authoritarian state or a dictatorial sc]:_zc_:ql systems..
| ;o sseothe power:f.‘ul sanctions of religious creeds and doctrines,,.may not
 be explicitly invoked in the ptiblic school classroom, but of course they may
play a poverful role in the moral and spiritual instruction of home and church,

" eesed child may often be more greatly, promptly, and permanently influenced
by other students than by the teacher.ss.

cceothe sanctions used should not tend in any way to lring the construc-
" tive moral or religious teaching of the home into contempt or disrspute.- A
good teacher will not shrug aside the religious convictions of children and
their 'parerrts as being unimportant or "unscientific",...the choice of sanctions
should involve the largest possible freedom for the ct_lild's_ reason,sssSanctions
used should be adapted to the maturity of the child,,e.it would seem wise to
utilize a variety of sanctions. :

Characterseseshould invariably be an important comsideration in the
employment of 'a-'i:,eac;har, The teacher education institutions should consider
chara'cteag', glong w:'.th.scholarship and teaching skills, in the selection of
studentscsss

The te_ad'xi.t;;g of values should permeate the entire educationsl procesS..ss
if the public school maintains separate courée‘s in character, such activity
should be‘f:-'ankly regarded as experimental and not as an adequate or approved

solutioneees
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There is a definite place in the9leaming process for generalizations
based upon experiencess.sileither didactic instruction alome nor experience
alone is fully effective., Opportunities should be provided for expressing what
has been learned through action, through discussion, and through the formation
of pring@g}es....

0o0elur preference for integrated instruction does not arise from a
desire to minimize the importance of.moral values or to protect the existing
organization of the school program,.stvidence now available suggests that the
" procedure most likely to be effective in the teaching of moral and épiritﬁal
values is to weave these concepts into the entire life of the school, and to
make them a vital part of all subjects of instruction in the school program,

It may be that the best way to learn of moral and spirituval values ' .
differs according to the kinds of values which are to be learned, For the
vaiues approved in American society today, it seems to be unsafe tﬁ rely on
direct instruction, If owr values involved only submissiveness and obedience,
as compared with the complex balance bétween teamwerk and independence which
is required of a good American citizen, it would pérhaps be feasible to teach
them directly and as a clearly defined "subject”,

A1l the school's resowces should be used to teach moral and spiritusl
valueS.e.s.5chools that exemplify moral values are better than lessons which
preach them,..The organized studies of the schools can contri@ute to moral
and'spiritﬁal values...The.guidancg and counselling program,,.holds great
potentialities for growth in moral and spirituwal values....Special activities
in classroom, homeroom or.assembly.?.can be so directed as to bring values into
the scﬁool, as do clubs, and sportse

ceoteachers in the American public schools should be completély free to
affiliate or not to affiliate with any of the religious groups. No religious

test of any kind shoﬁld be imposed for appointment in the public schools,
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However, the public school teacher is obligated by the canons of his profession
not to attempt to indoctrinate his own persomal sectarian creeds and opinions,

eseesllle words and attitudes of the teacher should be such as to reassure
each child that his religious beliefs are considered to be right &1_-_ him, so he
will feel comfortable with his own creed or lack of a creed,

The school that ezltrolls children who attend several different churches
" should capitalize on the educational opportunity which this diversity affords,
The teacher should nolt hesitate to allow children to refer in a natural way to
religious opinions and religious practices when occasion ariseSeaes -

essefhe public schools should teach all children a decent respect for the
Irel_igious opinions of mankind and the basic facts concerning the role of religion
"~ in the his;bory and cultlire of mankind,eee
o There can be no doubt that the American democracy is grounded in a
reiigioué tradition, Vhile religion may not be the only source for dqn;ggratih
moral and spiritual values, it is surely one of the important SOUrcesSaess

Freedom of religion is one of the truly great achievements of the American
adve;ntm'e..ﬂ democratic society grants to every citizen the right to believe as
his conscience and training dictate, The public schools can and should stress
the meaning of this right...which means not only freedom of belief, but respect

for the beliefs of otherSeess

| In declaring that the public schools should not teach religion, we wish
to be entirgly'clear that teaching against religion is equally infolerarrb and
intolerable. |

esssTeachers can, without promoting any religious creed, encourage pupils
to regard with approval pai'tﬁ;cipgtion in religious éct.ivit.ies appropriate to
their home and family background,

eesslt has sometimes been suggested that the religious beliefs shared by

all churches be taught in the public school, However, an inquiry into this
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possib:n.l:.ty reveals no substantial égreement on rehgous,as distinguished from
moral and spiritual, questlons. Not even the reading of tip Bible, nor even the
reading of the 01d Téstament, can be brought within the area of "agreed" religion
«s.0wr public schools serve no inconsiderable mmber of peopls of other religious
faiths, as well as those who claim no religious affiliations cr convictions
whatever, |

| The pu'blic schools can and should teach about religion....Knowledge
about religion is essemial for a full understanding of our culture, literature,
art, history, and current affairs,.,.Although the public.‘s‘chools cannot teach
denominational beliefs, they can and should teach much useful information shot
the religious faiths, the important S5 Loy Hh CARl st EIR Y 4 shing the
moral énd_spi.‘ri‘bﬁal valies of American life, and their role in the story of
mankind,..The current facts about the churches and their influence in the United
States _should also be taught at appropﬁa‘be points in the social studies curri-

_ culum. What, for example, are the principal religious bodies; what are the

£

numbers of their adherents; what legal s'banding does religion have with respect

to taxation, the courts, the Armed Forces"...educatlon for internatlonal under

standing is incomplete if it does not/desl with the influence of i eotiarh

: '.’:‘!.‘_\,rel:.g:l.ous beliefs and practices on internat:.onal relations,

o ik
L]

Although study about religlon contributes to both the general and the
moral education of youth, it should not be regarded by home or by church as a
substifuﬂ;.e far rg]igious instruction, Owr society has made a2 practical divisigi
of labor under which the churches, the homes, and the pu.blic schools have shared
responsibilities, Building on foundations which should be laid by the church and
the home, the public schools shoulder an important part of the task of developing
moral and spi;'ituél values., For children who are deprived of religious instruc=
“tion, either by the negligence or by the considered judgments of their parents,

there yet remain other sanctions on which good public schools can build,
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The Commission believes that moral and spirituval values can be actively
promoted in the public schools bys:

1.‘ Defining as goals the accepted moral and Sp:.r:l.tual values in
' our society.

2. Encouwraging and helping the individual teacher,

3. Giving attention to moral and spiritual values in teacher education,

L. Teaching these moral and spiritual values at every oppartunity,

5. Utilizing all of the schools' resources, _

I6.3 Devotin'g sufficient time and staff to wholesome personal relationships,

Te Assmnlng an attitude of friendly s‘ympathy toward 'l'.he rel:.g:.ous
! bellefs and pract:.ces of Bttﬂmo 2

.
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oS

i Promoting religious tolerance actively,

9. Teaching about religion as an important fact in our culture

Tﬁé responsibility of public schools ;‘or moral and spiritual values is
somewhat éna;llagous to their responsibility for physical well-being., Although
health education is an important function of the public school, no one supposes
that education is all that is needed to keep the population healthy, Accordingly,
society has establiéhed an extensive and interrelated system of medical services,
hospitals, physicians, clinics, laboratories, boards of health, pure food and |
drug laws, sanitary services, and research foundations, Ea&l of these activities
makes its special éontribution to the health of the community, while certain
important phases of health education remain the particular duty of the public
school, In similar fésh-ion, moral and épiritual values, although a pervasive,
profound, and continuiné' interest of the schools, are also a matter of universal
concern,

An Educational Platform in City Schools

"An Educational Flatfarm for the Public Sd‘mols_; A Statement of Educationall

¥ : : 3 ' ;
Policy," was published in 1957 after being developed by two voluntary associations

¥Available on order from Alden H, Blankenship, Board of Educatlon, Gary, Indiana
Single copies 25 cents, or $15 per 100 copies,
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of city school superintendents of larger cities in the United States, with

George H. Reavis as writer,

Facu_]_.tj groups in many city school systems had a share in the process
by which 'phis staténent was developed, It says in part:

eso0ur democracy stems from the Judeo-Christién heritage, with emphasis
on religious freedom and the brotherhood of man, As a philosophy, American
democracy is a system of ethics grounded in religion, We recognize the supreme
worth and dignity of the individusl consistent with the general welfare and the
common good,

Mle hold these truths to be self-evident: That all men are created equal;
that they are endowed by their Creator with certain inalienable rights; that
among these are life, liberty, and the pursuit of happiness, That, to secure
these rights, govermments are instituted among men, deriving their just powers
from the consent of .the governed," lie believe that our people have the right
and the ‘cgpacity to govern themselves,

eeoThe public schools seek to identify the moral values in the curriculum,
focus attention upori them, and teach them effectively, The schools include
the established school subjects, the role of religion in the developmem of
civilization, in ;r-eSent-.day world affairé, and in American life., The public
schools maintain, in all ways and all times, a climate friendly to religion,
but religious indoctrination and 'the- teaching of religion as such &s left
entirely to the home and the church,

Moral and spiritual values are essential elements of the public school
program, They are .ﬁresent in the various school subjects _and extraqmicular
- activities, and are exemp]_'i.;fied in the administration of the school, They
permeate 2ll ﬁhase_s of the curriculum, These values are not usually treated
separately, but are ixrte.grated throughout 21l instructional activities...

More than 95 per cent of the American people express a belief in .God.
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The public schools reflect this belief. Most children enter school with a

firm hé]ief in Gode.e
‘The teaching of religion is a responsibility of the home and the church.
The public sﬁhools suppart and endeavor to strengthen.the home in discharging
this important responsibility, but following the example of our govérnment, |
the ﬁublic schools, though friendly to religion, are non-sectarian and strictly
impartial towards all religions, The schools respect the religion of each
.child and his belief or disbelief in God as taught by the_ homé. Tl;ey.also
teach each child to respect the religious beliefs of otheré. In individual
Ty AAMEDRIC AN IEWICEL W discretion,
may invoke the sanctions accepted by the home, -
The public schools deal reverently with references to CGod as they come
up f;'om day to day, but the schools are careful not to infringe upon the right
| of the home to define, explain, and interpret God, The public schools cannot
ignore God, An attemp'b toﬂ ignore God in the school program would be an attempt
-to deny God, The public schools- are not godless. They acknowledge and é.ccept.
God, but they do not teach God bécause to teach dod is to define and interpret
God, and this Ibecomes sectarian, Religion is always a Iparta'.cular religion in
the life of an individual., One can no more feach religion without teaching'a
religion" than he can teach language to an infant without teaching a specific:
language. The public schools may not inculcate a religious creed or dogma,
nor practice sec‘baria.n rites, They should not develop separate instzﬁctional'
units on religion divorced from the remainder of the curriculum nor shoul&
they ordinarily set aside a .separa.te time in the school day for teaching about
religion, |
Religious orientation, however, is an essential elemen.'l_', of general
education, and is therefore included in the public. school program, The study

of music is incomplete without some consideration of church music. The
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" religious motive is prominent in architecture, sculpture, and painting. The
religi ous ‘element has run through the development of literature and the theater
' in an unbroken ﬂlread. Many great wars throughout history lmve involved some
religious issue, Discussion of present-day world affairs, including such countries
as israel_, Egypt, and Pakistan, is incomplete without the religious element,
The religious i‘acfor canz_iot be ignored in such topics as the Crusades and the
Reformatipn. _ | ‘
| Perhaps the interrelation of school subjects should be noted more fully.
E ‘Io school sub;jec‘b can be 'baught entirely separate frcm others, Far example,
‘note the composition of the social studies, To take mathematics out of the
sot':i‘gl studig;s is to remove the calendar, the time sequence, and quantative
data from hisiory and geog:_'aphy. The elimination of sciéme would prevent an
~explanation of'modern technology and owr industrial civilization, If music amd
~art wére éliminat.ed, we could not ful_ly explain the culture of any people, If
-'thl_e j.anglmge arts were eliminated, we could neither read nor discuss geography,
history, and civics, Although, at 'any one time, a teacher is usually teaching
some one school subject, he must frequently include SOmething from other subjects.
Ina simila_r way, religion permeates most school subjects, Religion may-
be regarded botia as a subject and as a part of other subjects. As a separate
'subject, reli_gi:on becomes sectarian and is taught by the home and the church,
not by the public schools; but to the extent that religious orientation is:
necessarj to understand other subjects fully, it is-an essential element of
general education, A nonsectarian treatment of religion is therefore included
.in the public-school program wherever it is needed to clarify an instfructional
objective, To eliminate religion from the school program entirely is to eliminate
general education, | _ )
The pub_l:'!.c_ schools observe spe€ial days in éccordance with this policy,

There is almost no limit to the use of Thanksgiving in the:schools. But special




days with sectarian significance, such as Christmas, Easter, and Yom Kippur,: |
require more careful treatment.. The schools take appropriate notice of special
days widely oblserved in the community, and much, for example, is made of Christmas,
but tk public schools cannot use any holiday to teach the Christian réligi.on as
contrasted with Judaisnm or. any other religion. |
The great religions agree in general upon the inherent worth and

dignity of the indiv:i.dual', and emphasize brotherhood, They all have the Golden
Rule andthe Ten Commandments artheir equivalent, The great religions acknowledge
God and assert divi_ne sanction for morality, Such fundamental values are not
the exclusive possessions of any one religion, They belong to all mankind, These ‘
values are nonsectarian, but we'di-vide sharply into sectﬁim groups uhen we
-define God and explain revelation, |

| The concept of God varies all the way from a personal living God to
a philosophical ideal ar First Cause., OSome elevate the state ar society to the
level of Cod. If "God" is vibwedMeraly 48 the ulitinsil source of values, and
if religion be defined as owr response to this ultimate, then statism, humanism,
and secularism are themselves sectarian religions. They are so récognized and
taught as theological viewpoints in schools of theology. .The public schools have
no more right to teach philosophical secularism than they have to teach any other
sectarian religion, |

In Anmerica all religious groups are minorities, or are divided into

subgroups which are minorities. The rights of all minorities are respected, but o
no minority (and not even a majority): cén force i_ts‘ religious belie‘f;s or disbe]iéfé_
upon others through the public schools. For example, atheists may disbelieve in
God_ and may teach their chlfdren that there is no God. The public schools fully
respect their rights, .‘rlaut atheists cannot require the public schools to teach
atheism, The public schools .ca.nno'b teach thet the Declaration of Independence

and our historic traditions are based upon a fallacy,
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Occasional abuses may occur in dealing with religion in the public

schools, as they may happen also in treating politics. Necessary freedom
implies some oppartunity to make mistakes. But abuses occur less often when
resmmibmty azid acceptable procedures are defined, The right of the pupil
to learn is not served by attempting to isolate the school from the community
and the world, and forbidding any mention of things pc;litical and religious,
School principals and teachers can better understand and mare easily comply
with policy when it is clearly defined and officially established in the i
community. |

The John Dewey Society

The term "spiritual values" was popularized by its use in the title,
"The Public Schools and Spiritual Values," Seventh Yearbook of the John Dewey
Society, published in 194).%* The definition of the term is indicated in the
following excerpts: . |
seeeThat certain spiritual values are necessary to any proper civiliza-

tion we count beyond question, lan cannot live by bread alone, more is essen=-

tial. No civilization, however, could we of this book approve which does not

embody and make manifest certain essential spirituval values: maral insight,

integrity ofthought and act; equal regard for human persomlity wherever found;

faith in the free play of intelligence both to guide study and to direct action;

and finally, those further wvalues of refined thought and feeling requisite to
bring life to its finest quality, These essential spiritusl values are not
born in us; they ‘come to each individual only as-.he constructively acquires
them from his youth up; and it is to this end that the school mainly existS.eee

esooWe propose to maintain both the logical possibility and the

practical potential adequacy of the public school to teach such spiritual '

values as those named above and this on the basis of human reason and experience
and withbut. necessary recourse to religious authority...
eeessthe same values have through the years been frequently discussed

#Harper & Brothers, New York. 19kl. 222 pp,
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under ’d_le _:’Lng].usive heading of;‘ "the true, the beautiful, and the good,"
| essole can study -crit:i.ca'lly the life process, how it proceeds, and what
constitutes the good life seen at its bestsescThe values which emerge from such
critical stﬁdy constitue what we may call,,.the level of spiritual valués. in
. the full a.ﬁd proper sense.... _ _

‘ If anyone éhould object that we have in our usage deflected the term
sgiri'tﬁall from what he calls its true and necessary meaning, in that owr usage
carries no axpllc:.t or neéessary reference to religious or divine authority or
':sanc“t-ion, _oitr repl'} would be the fecognized usage gives .no such necessary
_'ref'ermce.' On the comtrary, there are various recognized meanings, among them
one Whi(:h to be swé does carry this réligious implication; but there are other
meani-ings which amply suppart the usage we have adopted...we feel that if owr
ool ‘cax} help spread this usage of the term spiritual, it will be better all
aroundsaee | _
| eeo.We do pointedly reject and oppose any denial by such religious
groups of the full right of the public school to teach the named spiritual
values and their .‘_li_ke on any grounc;s of validity which human reason can with
due 'cr_i-t.ic:al care choose o defend,~=Pages 2-9, |

Both hism;ically and in the popular mind "spiritual" is not only
| associatéd_ with the immaterial but frequently with the supernatural as well,
The supez'natuz;ai is a bone of contention both among those who disagree on the
-attr'ibutes of the supernatural and among those who deny the supernatural
altogether, The latter are inclined to take a naturalistic view of spiritual
values, Of course, ther' supernaturalists az;e oﬁposed to such naturalism. But
what is often overlooked is the fact that the supernaturalists recognize a
natural order as well as a supernafural one, Their objection to the naturalists
is not that f..hey assert an order. of nature but that they assert the order of

nature is the only order and that there is no other. Now, whether or not





