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THE JEWISH EDUCATION COMMITTEE OF THE JEWISH AGENCY 

Mr. Mendel Kaplan 
Chairman, Sub-Committee on Personnel 
The Jewish Education Committee 
The Jewish A&enc¥ 

Dear Mr. Kaplan , 

December 10. 1986 

It is mv Pleasure to submit to ¥OU a pro&ress report on the 
Personnel Project. 

A. 

SENIOR PERSONNEL POR JEWISH EDUCATION 

PROGRESS REPORT -- DECEMBER 1986 

Introduction 

The &oal of the Personnel Project or the Jewish Education 

committee ia to otte~ su~~eations for dealin& with the acute 

shol"ta&e or qualified senior personnei ror .Jewish education. in 

the world, with particular reference to the contribution Israel 

can make in meet.in& this problem. 

In previous meetin&s -- .in P'ebruarv and. June or 1986 Mr. 

Mendel Kaplan. the Chairman o~ the Personnel Sub-Committee. and 

the Committee, approved a project that would respond to the 

problem .in the ~ollowin~ manner: 

OZ- 0S8GZ8 0Z- 8087Z8 'fl!)°;,\) ,9ll0l tro'U~"'I• NU l'1-i'!>::fl'1 :nm 
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1. Provide a global picture concerning senior personnel. 

estimatins the number of existins positions in the various 

tormal . informal . administrative and academi c areas of endeavour . 

2. Prepare an inventory o r e x istins t r ainins pro srams. 

3 . Refine this dat a b¥ more de t ailed anal ysis in selected local 

communities , with a n attempt to respond to l ocal needs and to 

encourase the u s e of e xis t i n~ t rainins prosrams. 

4 . Otter su~~estions concern in~ t h e d evelopment ot existin~ and 

new trainins p rosrams. 

In the process o t thi s studu. the issues of recruitment, traininc 

and retaining o t qualified pers onnel as well as the issue ot 

communitY commitment to the develo pment ot senior personnel will 

be studied and specific sus~estions will be made . 

The outcome ot this process will be sussestions tor alternative 

plans for the dev elopment ot senior personnel. 
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B, Progress~~ 

We are pleased to report prosress as follows 

We now know how many senior personnel posit~ons there are in the 

world; we know how many people are beins trained and where; we 

are ready to consider the communities where more detailed studies 

will be undertaken. We have also learned what some or the key 

problems are in the area of trainins, recruitment and retention 

of personnel, 

studies. 

We believe these areas warrant more detailed 

In the course of our research -- throush data co1lection and 

analysis, interviews with a larse number of experts, educators, 

participants in the Educators' Consultation and people in the 

field (appendix 1) -- we have reached conclusions that sussest a 

retormulation ot some aspects ot the project. 

PRELIMINARY FINDINGS 

a. Ibe Global Picturei senior Positions 

1. There are approximately 4,000 people holdins senior Jewish 

educational positions in the world (appendix 2), 

2. There is a&reement that a s1sn1ficant proportion ot tbese 

probably 1/3 to 1/2 of the total number -- do not meet minimum 

criteria of qualification in Jewish studies, educational theory 

and practice and/or leade~ship and administrative ability. 
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3. To the lar~e number ot positions occupied by underqualitied 

people one must add the positions that need to be created in 

order tor Jewish education in its various settin~s to reach 

adequate ievels. These new positions include teacher-trainers. 

curriculum developers. media specialists, 

administrative and supervisory positions. 

trainin~ pro~rams, researchers and more. 

b . The 01oba1 View; Training 

additional and new 

faculty members for 

1. The ~rainin~ of senior personnel takes place in Israel. in 

the United States and. 

(see appendix U). 

with minor exceptions. 

No more than 100 peop1e graduate annua11v 

nowhere else 

from trainin~ 

pro~rams for senior positions. 

answer the present demand, 

This number does not suf~ice to 

let alone to replace unqualified 

personnel. or to statt new positions. 

3 . Opportunities for in-service and on-the-job trainin~ of 

senior personnel are tew and. with sin~le exceptions. 

inadequate to the needs ot the field . 



rre1im1nar¥ conc1us1ons 

c. Needs 

1. There is a si~nificant ~ap between the number of qualified 

senior personnel needed in the field and the number of people 

beins trained every year. 

2. By way of illustration one could estimate that in order to 

reach the desired level of senio~ personnel within the next ten 

years, in order to replace people retirins, as well as to staff 

the few hundred additional positions needed, 

the many dropouts, 

and not considerin~ 

350 to 400 senior educators must be trained annuoll¥• 

This fi~ure is 4 times the present number of people bein~ 

trained. 

If one wanted to improve the field within 5 years of the start of 

a development effort, 

annually. 

over 700 people would have to be trained 

3. In addition, experts a~ree that everyone in the fieid needs 

in-service train in~. and that very few people do in fact ~et 

aOeQuate in-service trainin~. 



d. Trainin g 

1. In o rder t o fill the &ap between the e x istin& senior 

perso nnel situatio n and the desired situatio n , a major effort must 

be invested in t h e develo pment of trainin& opportunit~es. 

2. The desi&n of trainin& opportunities mu st make provision tor 

existin~ and needed types of positions: we need more school 

princ ipals and more Jewish educ ators tor c o mmunity centers: 

people need to be tra i n ed to till new positio ns such as 

positions t o r i n-service trai n ers, res earch ers , media specialists 

and faculty members . 

3. The variety of needs requires multiple solutions. Strategies 

tor 4eye1opment should be outlined, 

to include propos als tor : 

a n d plans should be prepared 

** the expansion of existin& full -time t rainin~ pro~rams 

** t :he deve lopme n t of new trainin& p r o ~rams 

** the desi~n o f S¥ S t e mat i c comprehensiv e approaches to 

in-servic e trainin& 

A. These dev elopment plans should relate to short-and lon&-term 

possibilities . The plans should include recommendations tor full 

time trainin& as well as part time trainin&: 

t o the plac e o f Israe l in the t r ainin& s c he me; 

they should relate 

they should deal 

with educators in bo th formal a .nd informal settin&s. 
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e. Develo ping Training Programs 

1, Because need is so clearly demonstrated by figures as well 

as by the consensus amonsst educators. community leaders . 

administrators and educational institutions. we sus~est not to 

wa.1.t until 

development 

a comprehensive plan is completed in order to besin 

efforts . The consensus in the field is that 

earl¥ expansion is both feasible ang necessary, 

2. It eppears that the main stumblins blocks ~or & first level 

o~ expansion are: 

a. Financial resources to recruit and employ additional faculty. 

and 

b . Scholarship assistance to students. 

3. We recommend that the Committee study this matter and 

consider what mi~ht be done in Israel and throu~hout the world to 

brins about the expansion and intensification of existins 

prosrams. 'The Committee mi&ht try and s .erve as a catalyst for 

such expansion and as a broker between pro~rams, 

interests and resources. 

community 

4 . At 

pro~rams 

this sta~e the Committee mi~ht consider how existin" 

that are reco~nized as providin" essential trainin" 

both in Israel and in the Diaspora -- could be encoura~ed, and 

su~~est ways to help these prosrams expand throu~h the use of 

experts and evaluation . 
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s. The Committee ma.v a1so decide to consider wave 

encouracinc other institutions (who have faculty 

administrative resources) -- particularly universities 

yeshivot in Israel -- to deve1op new procrams. 

f. People 

of 

and 

and 

1. Traininc procrams are not the only key to the prob1em of 

senior personnel for Jewish education. Careers in Jewish 

education are not viewed as o fferinc a desirable future by younc 

people or bV their environment -- except for a small number of 

hi&hly motivated individua1s. Recruitment and retention are 

central problems of senior personnel. 

2. Recruitment: those r e sponsible f o r admissions to traininc 

procrams and placement bureau officials report difficulties in 

recruitinc talented indiv iduals both f o r prosrams and for jobs. 

Informal evidence tells us that y oun~ people do not believe that 

the field will offer them adequate possibilities for personal 

development and advancement. 

3, We succest that the Committee investicate what micht 

motivate vounc people to enter the field, and what can be done to 

enlarce the pool of applicants. 
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4. A first analysis ot the data gathered indicates that there 

mav be a significan t pote nt i al pool ot a pplica nts for training 

amongst the large number of y o ung people studying in the many 

hundreds o~ programs ot Judaic studies at universities througho ut 

the world. 

5 . Retention of qualified people in the field is a major 

problem. "Burnout", problems of advancement. job possibilities , 

morale. salaries , a n d stat u s app ear central t o both r ecruitment 

and retentio n. 

factors (morale, 

We recommend that t he Committee study the human 

s t a t us , s elf-image ), as t hey are like1y to be 

central to the s ucce ss o f any d evel o pme n t e ffort in the area o f 

senior personnel. 

g . Community Commitment and Job Development 

1. There is i ncre ased aware n e ss of the urge ncy of the problems 

facing Jewish educ at ion in the world. Howev er this awareness is 

not always trans lated into 1ocal commun i ty c ommitment . As a 

result there hav e been cases where qualified individuals have not 

found it easy to get employment commensurate with their training. 

The Committee has suggested to undertake c ommunity studies that 

would combine data gathering (to refine the world view and adapt 

it to local needs ) , with increasin~ the awareness of needs, 
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communit;y c ommitment to Jewish e ducation, and stud;yin~ 

encouraging c ommunities to make use of existing training 

opportunities . The Committee ma;y wish t o decide to undertake a 

number of such studies in the comin~ months. 

2. A communit;y that wou1d be part of the project would be 

encouraged to send a number of its educational personnel to 

trainin~ pro~rams, and would undertake to emplo;y them upon return 

in senior positions . 

Next steps 

The next steps for this p r oject (December 1986 to June 1987) 

include: stud;y and recommendations for the e arl;y development of 

trainin~ opportunities; undertakin~ selected local commun1t;y 

studies and fu rther investi~atioru into the problems relatin~ to 

the recruitment and retention of senior personnel . 

Submitted b;y Annette Hochstein 

10 



APPENDIX 1 

LIST OF INTERVIEWS. RESOURCE PEOPLE AND PARTICIPANTS IN FORUMS 



SENIOR PERSONNEL IN JEWISH EDUCATION 

INTERVIEWEES : RESPONDANTS TO QUESTIONNAIRES . 

PARTICIPANTS IN FORUMS 

Mr. Stanley Abramovitch 
Prof . Walter Ackerman 
Dr. Davids. Ariel 

Mr. Yehuda Atsabe 
Mr. Alan D. Bennett 

Mr. Shmuel Ben Hallal 
Ms. Jane R. Berkey 
Dr . Jay Braverman 

Mr. Miles P. Bunder 
Mr. Daniel Cahan 
Dr. Barry Chazan 
Rabbi Mathew Clark 

Dr. Erik Cohen 
Mr. Michael Cohen 

Prof. James Coleman 
Dr. Ruth David 

Dr. Ser"io Della Pergola 

Prof. Allie Dubb 

Dr . Bernard Ducoff 

Mr. Edward Elalouf 
Mr, Prosper ElkOYbY 
Ms. Sylvia Ettenberg 
Dr. Shimon Farha 
Prof . Seymour Fox 

Mr . Daniel Feinstein 
Rabbi Paul Freedman 
Ms . Hilda Friedman 
Dr. Shimon Frost 
Mr. Howard Gelberd 

Mr. Michael Gillis 
Ms. Nicole Goldmann 

Rabbi Alfredo Goldsc hmidt 

Joint Distribution Committee. Israel 
Ben Gurion University of the Ne"ev 
President . Cleveland Co llege of Jewish 
Studies 
Former Educational Shaliach to Ar"entina 
Executive Vice- President, Bureau of Jewish 
Education, Cleveland 
Director , Sephardic Educat ion Center 
United Jewish Federation, PittsburKh 
Educational Director, United Talmud Torahs 
of Montreal. 
CAJE, Miami 
wzo. Dept . of Torah Ed . & Culture 
JWB 
Director, Board of Jewish Education. 
Greater Washin"ton 
Sociologist, former Jerusale.m P'e1l.ow 
Execut ive Director , Asia Pacific Jewish 
Ass ociat ion 
University of ChicaKO 
Board of Jewish Education. Metropolitan 
Chic·a"o 
Institute of Contemporary Jewry. the 
Heb rew University , Jerusal.em 
Director, Project for Jewish Educational 
Statistics 
Executive Director , Jewish Education 
Association of Metrowest 
Fonds Social Juif Unitie 
Fonds Social Juif Unifie 
Jewish Theol oKical Seminary of America 
Kibbutz Giv 'at Hsvivah 
Senior Consultant, Jewish Education 
Committee 
Jerusalem Fellow -- Argentina 
United svna~o~ue of America 
Hebrew Union Col.l.ege, Jerusal.em 
Melton Center, the Hebrew University 
Executive Director. Bureau of Jewish 
Education, San Francisco 
Institute of J ewish Education. London 
Executive Director, European Council 
of Jewish Community Services 
Centro Israelita de Bo~ota. Colombia 
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Mr. Gene Gree n zweig 

Mr. Ed1tar Gued j 
Rabbi Mic hael Heilbron 
Rabbi Rober t Hirt 

Mr. Alan Hot't'man 

Ms. Hinda Hot'fman 
Dr. Gaby Horenchik 
Prof . Mic hael Inbar 
Mr. Zvi Inbar 

Ms . Carol Initall 

Mr. Solly Kaplinski 
Mr. Paul Kavon 
Ms. Cheryl Kemper 
Ms . Rachel Kleinberg 
Rabbi Meyer Krent zman 

Dr. William Lakritz 
Prof. Barry Lev.Y 

Dr . 
Mr . 
M:r. 
Dr . 

Joseph Lukinsky 
Zeev Mankowi tz 
Ian Man n 
Daniel Margolis 

Mr . Moshe Nes El 
Mr . Gustavo Perednik 

Rabbi Yehiel PoupKo 
Mr. Jacob Rabinowitz 

Dr . David Resnick 
Mr. Julien Ro itman 
Rabbi David Rosen 
Dr . Michael Roaenak 
Mr. Arthur Rotman 
Mr. David Saada 
Dr. Sam Schat'ler 

Mr. Don Scher 
Dr. Alvin Schi t' t' 

Or. Oded Schremer 
Dr. Leonardo Senkman 
Mr. Edwin Shuker 
Mr . Shlomo Simon 
Dr . Elio t Spack 

Rabbi Michael Strick 

Executive Director , Central A~ency for 
Jewish Education . Miami 
Fonds Soc ial Juif Un i t' ie 
Reform Syna~o ~ ues of Great Britain 
Dean, Rabbi I. Elchanan Theolo~ical 
Seminar¥ , Yeshiv a Universi t~. New York 
Director , The Melton Center , the Hebrew 
University 
Melton Center, the Hebrew University 
The Hebrew University , Jerusalem 
The Hebrew University , Jerusalem 
Di rector , Joint Program t'o r Jewish 
Education and Pincus Fund ,the Jewi s h 
A~ency 
Executive Director, Board ot' Jewi s h 
Education, Rhode Island 
Principal , He~z lia School, Cape Town 
United Syna go~ue o t' Ameri c a 
Educator , V~nezuela 
Jerusalem Fellow -- Mexico 
Executive Director, Canadian Zionist 
Federation 
Gratz Col lege, Philadel phia 
McGill University Jewish Teacher Trainin~ 
Prof.ram 
Jewish Theolo~ical Seminary 
Director, Jerusalem Fe1lows 
Herz1ia School, Cape Town 
Executive Director, Bu r eau ot' Jewish 
Education, 
WZO . Dept. 

Boston 
ot' Ed. & Cul. ture 

Director- General, Centr o Hebreo Iona, 
Buenos Aires 
Jewish Community Centers of Chica"o 
Dean, Undergraduate Jewish Studies, 
Yeshiva University 
Israel Representative, JESNA 
Fonds Social Juif Unifie 
Sapir Jewish Heri ta~e Center , Jerusalem 
Melton Cen ter, the Hebrew University 
Executive Vice-President , JWB 
Fond s Social Juit' Unifie 
Superintendant , Bo ard ot' Jewish Education 
o t' Metropolitan Chica~o 
Director , Israel Offi ce, JWB 
Ex e c u tive Vic e-Pre sident, Board ot' 
Jewish Ed ucation , o f' Greater New York 
Bar Ilan Univer s i ty 
The Hebrew University , Jerusalem 
Sephardic Educ ational Center, Jerusalem 
J ewish Education Coun ci l of' Montreal 
Executive Director, Coalition t'or 
Alternatives in Jewish Education 
Gruss Insti t ute, Yeshiva University, 
Jer usalem 
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Mr. Arthur Vel'non 

Mr. Jean-Jacques Wahl 
Mr. Gerrv Witkowskv 

Dr . Jonathan Woocher 
Mr. Oded Yarkoni 
Mr. Yaakov Zeev 
Mr. Meish Zimerman 

Dr . David Zisenwine 
Mr. Haim Zohar 

Executive Directol', Bul'eau of Jewish 
Education, Houston 
Alliance Israelite Universe1le, Paris 
Director , J ewish C•ommuni tv Centers of 
Chicago 
Executive Director, JESNA 
Former Educational Shaliach to Uruguav 
Pincus Fund, Jewish Agencv 
Director, South African Board or Jew~sh 
Education 

School o~ Education, Tel Aviv Universit¥ 
Secretary-General, WZO 

In Julv 1986 an Educators Consultation was held in Jerusalem, 
under the auspices of the Jewish Education Committee of the 
Jewish Agencv . A plenar¥ session and two workshops ( in four 
groups each) were devoted to discussion of the Senior Personnel 
Project. 
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APPENDIX 2 

THE NUMBER OP SENIOR POSITIONS POR JEWISH EDUCATION IN THE WORLD 



TABLE 1 

NOr,TH AMER I CA 

LATIN AMERICA 

WESTERN EUROPE 

SOUTH AFRICA 

NEAR ~< FAR EAST 

TOTALS 

NUMBER OF SENIOR PERSONNEL IN JEWISH EDUCATION BY CONTINENT 

AND AREA OF ACTIVITY 

Day 
Schools 

8(>() 

270 

136 

64, 

19 

1289 

SL1pp l ementary 
Schools 

1300 

25 

34 

5 

6 

1370 

Communi ty Centers Central 
Youth Movements Communal 

Youth Centers Organ izati on 

6 14 4(>0 

75 38 

34 31 

5 9 

5 19 

733 497 

University 
Teaching ~t 

Research 

100 

25 

12 

11 

148 

TOTALS 

3214 

433 

247 

94 

49 

4037 



FIG. 1 

Senior Personnel in Jewish Education -

By Continent (%) 
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11t1r , F• £1st 

Wat.em turope 
1.01 

Lalin America 

·eo.o" 

Narth Amarica 

Estimated Total Senior Personnel Positions: Aooo 



FIG . 2 

Senior Personnel in Jewish Education 

By Area of Activity -- Worldwide (%) 
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FIG. 3 

Senior Personnel in Day Schools 

By Continent (%) 
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FIG. 4 

Senior. Personnel in Supplementary 

Schools -- By Continent (%) 

uti• Allric1 
IIHten Ear"' 
Soutll Afria 
lltu • Fu Eut 

1400 Senior Personne1 in Supp1ement~ Schoo1s 



OEflNITIOII OF SENIOR JElUSH EDUCATORS, BY SETTIHG AND LEVEL 

SETTINGS 

LEVEL b 

LE'm l 

LEVEL 2 

LEVEL I 

SCHOOLS 

SUPEmTENDANI 
ISYSTEN OF SCHOOLS> 

HEADNASTER/PRI NCI PAL 
ILAR6E SCHOOLS I 

HEAD"AST€R/Phl NCI PAL 
ISMlL SCHOOLS> 

ASSOCIATE, DE~UTVIVICE 
PRINCIPAL (J SCHOOL; 
SUPPLENENT AL ROLEJ 

ASSISTANT PRINCIPAL 
(PAAT OF SCHOOll 

DEPART"ENT HEA.D; BASIC 
SPECIALISTS IBIBLE, 
HE8REN, EARLY CHILDHOOD, 
ETC.I 
SUPPORT SPECIIILISTS: 
!SPECIAL EDUCATIOHi 
PAAEIIT EDUCATION; ADULT 
EDUCATION; ARTS 
EDUCATION; COIIPUTER 
INNOVATION, ETC. I 

CO"KUNAL OR6ANIZATIONS IN 
IN JEWISH EDUCATION 

DIRECTOR OF INTERNATIONAl/ 
NATl!lNAL OR6ANIIATION 
IN JEWISH EDUCATION 

DIRECTOR OF LOCAL COIUIUNAL 
OR6ANtlZATION IN LARGE CITY 

DIRECTOR OF LOCAL COKKUNAL 
ORGAlfl lATION IN SKALL 
CITIES 

DEPUJY DIRECTOR 

ASSISTANT DIRECTOR 

STAFF PERSON, PLANNER, 
CONSUL TANT 

tSyn1909uu, Hillel Ctriten, H1dnuh Org111iution,· Adult Educ.tion Progr11J, 
Nat ion.t Council of Jewish Woaen, CAJE, Hnur ot, etc, 

NISCELLANEOUS COIIIIUNAL UNIVERSITYi R • D CENTERS INFORKAL EDUCATION; COKNUNITY CENTERS, 
ORGAN I lATIONSt AND TRAINING INSTITUTIONS YOUTH NOVE"ENTS, CAN PS 

DEAN, PROFESSOR OF JENISH DIRECTOR, NAT IONAL CONKUNITY CENTER ORGANIZI\TION 
EDUCAT:ON DI RECTOR, NETNORK OF CENTER 

NATlONAJ. DIRECTOR, JEWISH CAKPS NETWORK 
NATIONAL DIRECTOR, YOUTH NOVEKEN! 

N~IIONAL DIRECTOR •• DIRECTOR, JEWISK EDUCAT ION mcu1 IVE DIRECTOR, LARGE COfthUNITY CENTER 
EDUCATION DEPAmEIIT INSTllUTE, TRAIMIN6 DIREC10R1 LARGE CANP 

INS11!UTE 

REGIONAL OIRECIOR ASSOCIAIE1 ASSISTANT DIRECTOR EJECIJTIVE DIRECTOR, S"ALL COKKUNITY CENTER 
EDlJCATIONAL DIRECTOR, LOCAL ASSISTANT ElECUTJYE DIRECTOR, LARGE CENTER 
CENTER BRA~CH DIRECTORS 
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TRAINING OPPORTUNITIES FOR SENIOR PERSONNEL -- WORLD WIDE 



TRAINING OPPORTUNITIES FOR SENIOR PERSONNEL -- IIORLD lllDEt 

Progra1 Naae Description Degree/Title Year No. of No. of Anticipated Acceptance 
(Sponsoring Offered Prograa 6raduates 6raduates Nuaber of Requireaents 
Organization) Began 1985 1986 Graduates 

1987 

ISRAEL 

Senior Educators A I year progra• of Certi fie ate of 1979 18 I I It 3 years elperience 1n 
(llorld Zionist intensive study in participation field; letter of eeploy· 
Organization Ii Israel, to upgrade the (can be done in 1ent; acceptance to 
Helton Center for ranks of Jewish conjunct ion with institution for study 
Jewish Education educators for the a degree at Hebrew (usually B.A. l 
in the Diaspora Diaspora University) 
of the Hebrew 
University) 

Kelton Center for Full acade11c progra1 N.A. Ed. /Jewish Ed. Early 5 (5) B.A. , plus acade•i< 
Jewish Educ ah oa in the graduate or 70s (approx. bdckground in education 
in the Diaspora school N.A. Conte■porary 12 -- or pre-requisites 
(Hebrew University) Jewry/Jewish Ed; 11ri ting 

Ph.D. theses) 

Jerusale1 Fellows A t-3 year prcgra1 of Mon-degree 1982 8 lb 14 N.A,; 3 years e~per-ienct 
(llorld Zionist intensive study in k an be done in in field; rigorous 
Organization & Israel, to develop conjunction 11ith interview 
Bank leuai I leadership for Je11i sh a degree at Hebre11 

education in the l!lniversityl 
Diaspora 

Beil Hidrash for A 4-year course of Certification of 1983 0 0 t 
,J 8. A. (can be done 

Judaic Studies study, in tonjunction "Educator• situlhneouslyl, for 
(Nesoriti with an acade1ic Israeli citizens only 
Noveeent in i nsti tut i oR1 for the 
Israel) training cf personnel 

in Je11ish Studies in 
Israel 

B§! !lf ~RLD 

Rhea Hirsch School A full-tiae, l year M.A. Je11ish Ed. 1970 (8) B. A. , interview 
of Education course of study. Ph.D. -- (ne11 prcgra1) 
lHebre11 Union The 1st year 1ust (4 students1 no 
College) be done in Israel. graduates I 

•Does not include in-service or on-the-job training opportunities. 



Prograa Mille 
!Sponsoring 
Organization) 

School of Educat ion 
(Hebrew Uni on 
College> 

Block Progra1 
!Yeshiva 
University) 

Azrieli Graduate 
Institute of Jewish 
Education ~ 
Ad1i ni strati on 
!Yeshiva 
University) 

Amel i Gradute 
Institute of Jewish 
Education ~ 
Ad1inistration 
(Yeshiva 
Uni versi tyl 

Principals' Progra1 
!Jewish Theological 
Se1inary of 
Aaerical 

The Graduate 
School of the 
Jewish Theolog1cal 
Seainuy of 
A1erica 

Descr i pt I on 

Si1ilar to above --
study in Israel not 
1andatory 

A course of study over 
3 suHers, I in Israel, 
plus supervised work 
L study during the 2 
intervening years 

A fuJl - tiae course of 
study leading to 
acade11 c degree. Is 
also I option available 
to rabbinical students 
who 1ust choose a 
••inor ' course of study 

A graduate progra1 to 
prepare teachers for 
ad1inistrative ~ 
supervisory roles 

Course of study to be 
done in 2 su11er, plus 
study during year, 
to prepare for 
ad1inistrative, 
supervisory~ other 
leadership roles in 
Je11ish Ed. 

A full-ti1e course of 
study leading to an 
acade1ic degree. 

2 

Degree/Ti tie 
Offered 

N.A. specialization 
in religious ed. 

(Nost students write 
a thesis for N.A. 
or Ph .D. level) 

Year 
Progru 
Began 

1980 

H.A. , K.S. 1n Jewish 1983 
Ed.~ Ad1inistration 

Ph. D, 

Principal ·; Early 
Certification 1980s 
(can be done in 
conjunction with 
K.A. l 

K.A,; O.H.L.; 19b8 
Ph.D. in Jewish 
Ed. 

No. of No. of 
Graduates Graduates 

I 985 198b 

14) 

17 13 
(1ost student,; are 
still 11ri ting a 
thes1 s) 

10 n 

Anticipated 
Nu1ber of 
Graduates 

1987 

N.A. 

There 1s a higher nu1ber of 
graduates, but not all assu1e 
roles as senior personnel. 

2 

9 (10) 

12 ti I l 
!Includes so1e fro1 
Principals' Progra1) 

Acceptance 
Requireaents 

Has shown pro1ise in 
the field; generally 
invited to apply 

8.A. 

N.A., 2 years teaching 
experience, Hebrew 
fluency 

Acceptance to Graduate 
School; experience in 
field. IN, A. 1111st be 
coapl eted for 
co1pletion of progra1 

B.A. or equivalent in 
Je11ish Studies or pre-
requisite courses) 



Progr;i1 Naae 
(Sponsoring 
Organization) 

University of 
Judais1 (affiliate 
of the Jewish 
Theological 
Seainary of 
Aaerical 

Hornstein Progra1 
(Brandeis 
University I 

Srat, Coltege 

Boston Hebrew 
College 

Bait i 1ore 
Hebrew 
College 

New York University 
!part of Juda1 c 
Studies Depart1eot) 

Descr I p ti on 

A 2-year acadeaic 
progra1 leading to an 
acadeai c degree 

This 1s an educational 
track of the Jewish 
Cou wnal Service 
Progra1, !ls e1phasis 
is on co11unal service. 
A 2 year course includ-
ing a 4 week se11nar lfi 

Israel during the 
su11er. 

A supervised progra1 
of ti.A. credits 
including cour ses in 
superv1 si on ~ 
ad1inistrat1on 

Individually designed 
progra1 including 30 
credits 1n graduate 
studies 

This is a Joint 
progr a1 I eadi ng to a 
degree 

3 

Degree/Ti tle 
Offered 

ti.A. 1n Jew1 sh 
Education 

ti.A, in Jewish 
Co11Unal Service 
with a Slll'Cl al i -
z.ation in Jewish 
E.ducat ion 

~.A. in Jewish 
Educ all on 

ti.A. tn Jewish 
Education 

ti.A. in Jewish 
Studies and 
II.A. in Jew1 $Ii 
Education 

B.A.; II.A. ; 
D.Ed.; Ph .D. 

Year 
Progra1 
Began 

Resu1ee1 
in 1980 

1983 

1984 

No. of No. of 
Graduates Graduates 

1985 19.Bb 

7 10 

4 

0 

2 4 

0 0 

10 12 
(Encludes B.A. students> 

Anticipated 
Nulber of 
Sr aduates 

1987 

8 

3 

(3) 

(2-3) 

(2) 

Acceptance 
Requireaents 

8.A., no part-tiae 
students per1itted 

B.A. ; no part-ti1e 
studies per1itted 

8.A.; interview 

8. A. 

B.A. 

The progru has 
been suspended. 



Progra1 llae 
,Sponsoring 
Organization I 

ln addition, so1e 
senior personnel 
receive training at 
graduate schools of 
secular un iversities 
such as Harvard or 
Stanford Universi ti es 

Descr i pt i on 

Students train 
for tr 11r i te 
dissertations on 
Je11i sh Ed. 

Figures in parent~eses are esti1ates. 

Degree/Title 
0 f fered 

It.A.; Ph.D. 

Vear 
:f'rogra1 

Began 

Mo. of No. of 
Graduat,es Graduates 

1985 1986 

Anticipated 
-Nu1ber of 
6raduates 

1987 

Acceptance 
Req,u i r e1en ts 



Chat,..mon 
Monon L Ma ndel 

Co-Chmrman 
Avraham Katz • 

Commtrree 
Louis Berns1em 

USA 
Shoshana Cardin 
USA 

Martin Cllnn 
USA 

Jaime Con~1antiner 
Me~,co 

Heinz Eppler 
USA 

Max Fisher 
USA 

H•nz•I F,shman 
/~rap/ 

Jacobo F,terrnan 
Argen,i,10 

Ralph Goldman 
USA 

Un Gordon 
/s,ael 

R,ch.trd Hu sch 
Israel 

Issac Joffe 
Sc,urlt Afnca 

Stanley Kalms 
Englund 

Mendel Kaplan 
S9u1/1 Africa 

Kenny Ka12 
Sour/, Africa 

Charles Kroloff 
USA 

Arthur Levine 
USA 

Norman L,poff 
USA 

Robl,rt Loup 
USA 

Y,tzhak Mayer 
Israel 

Michal Modai 
Israel 

,Jose Ness1m 
USA 

Esther Leah Ritz 
USA 

Avrnhiun Schenker 
hra•I 

Mark Schlussel 
USA 

Stephen Shalom 
USA 

Ed Shapiro 
USA 

Ehezer Sheffer 
lsrm~I 

Frcri Sichel 
USA 

Henr~ Taub 
USA 

Eh Tavin 
l<rae/ 

Mclech Top,ol 
France 

Jud, W,detzky 
ls,ael 

Carlos Yunger 
Ar-genrma 

, /:x c,J{,c,o 
Arye L Dulz1n 
Jerold C. Hof/berger 
<Akiva Lewinsky 

Consulranls 
Seymo11r Fox, 

Semo, Consullanl 
Arthur Rotman 
Carmi Schwartz 
Jonathan Woocher 
Ha,m Zohar 

I • deceased 

~ 

n,,~;i,;i nu:::>iuil 7'l' ,,1;i, 1:i),n7 ;i,y11n 
THE JEWISH EDUCATION COMMITTEE OF THE JEWISH AGENCY 

RESOURCE BOOKLET 

Submitted by Nativ Policy and Planning Consultants 

BACKGROUND DOCUMENTS 

for 

SENIOR PERSONNEL FOR JEWISH EDUCATION 

Compiled by 

Haim Aronovitz 
Sari Gillon 
Batya Stein 

oz-638928 oz-668728 ,,~,\) . 93102 o,,vn, N22 i17'~~i1 ::nn, 
22a Hatzfira Street, 93102 Jerusalem Israel. Telephone 02-668728 02-638928 



INTRODUCTION 

Thls resource booklet -as its predecessor in June 1986- comes 
to share with the reader back~round materials for projects 
presented to the. Jewish Education Committee and its Sub
Committees on the Israel Experience project ~nd on Personnel 
for Jewish Education at their meetin~s in jerusalem in 
February 1987, 

As in the past, we are choosing to shar~ with members of the 
Committees and with interested professional plannin~ data, 
research instruments and back~round documents that have 
formed some of the basis for our proposals. By doin~ this we 
are invitin~ the readers to join the creative thinkin~ 
process that will lead to changes and developments in the 
field of Jewish education and the use of Israel as 
an educational resource. 

Most documents are presented in draft form and wg ask the 
reader's indul~ence tor this . This booklet represents work
in-progress and is an i nvi tation to join . None ot the 
documents should be viewed or used as fina1. 

The Resource Booklet represents an extensive collective 
planning effort undertaken between the end of December 1986 
and February 17, 1987, Many people have contributed to the 
writin~ of the documents. I would 11ke to thank in 
particular: Alan Hoffman: Noa Barkan: Ami Bousanim; Israel 
Maizel; Prof. Moshe Kerem: Or , David Mittelber~: Linda and 
Steve Schaffzin; Zeev Mankowitz: Rabbi Lee Diamond; Haim 
Ma:verson and Dr. Jacob Ukeles. 

I, ' 

Annette llochstein 
Project Director 
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Introduction 

The goal of the Senior Personnel project of the Jewish ·Education 
Committee is to su~~est ways to deal with the acute shorta~e of 
qualified senior personnel for Jewish education in the world. 
with particular reference to the contribution Israel can make in 
meeting this problem. 

Data gathering was undertaken between ~une and Decmber 1986 to 
assess the size of the field of Senior Personne1. It indicated 
that there are AOOO Senior Educators in . the free world outside 
Israel , It also showed that less than 100 people graduate 
annually from a.l.l. training programs for Senior Personnel in 
Jewish Education in the world. The needs for Senior Personnel 
fa~ exceed the number of people bein~ trained (See Pro~ress 
Report, December 1986). 

At their December 1986 meeting, the Jewish Education Committee 
and its Sub-Committee on Personnel decided to address this gap in 
the followin~ manner : 

1) To imme·diately undertake community projects for Personnel 
development, 

2) To immediately prepare plans for the development and 
expansion of exLsting training programs in Israel. 

3} To undertake further research regardin~ recruitment, training 
and motivat ion of Senior educational Personnel. 

The documents that follow provide background material for the 
projects presented to the committee at their meeting in February 
1987. They include: 

1) A b1ueprint for the expansion of the Jerusa1em Fellows 
pro~ram. 

2) A detailed plan for the developm~nt and expansion of the 

3) 

4) 

Senior Educators program . 
A detailed proposal for re-training Jewish 
work in the fie1d of Jewish education. 
Instruments used in the evaluation o f 
pro~rams. 

"' 

studies majors for 

the trainin~ 



SENIOR PERSONNEL FOR JEWISH EDUCATION 

DOCUNENT E-1 

The Jerusalem Fellows: 

A Bluepr~nt ~or Expansion 



THE JERUSALEM FELLOWS: A BLUEPRINT FOR EXPANSION 

Second Draft - 25 January 1987. 

Introductory overview 

1. The purpose of the Jerus alem Fellows is to create an 

inter national community of top flight professional s 

committed to taking the lead in J ewish Educ-ation in the 

Diaspora. 

2. 14 Fellows are presentl y studying in Jerusalem while 23 

graduates hav e taken up senior educational posts throughout 

the Jewi s h world . In the 5 years of its exi stence the 

program has graduated an average of 8 Fellows per annum. 

3 . In the l i ght of our present knowledge of the urgent need 

for s enior personnel this is ~learly not enough. In our v iew 

it is possible to raise the number of annual 

15- 20 in the nex t two to three years. 

graduates to 

4. The key to doing so lies in the adoption of t he f ollowing 

measures: 

a . The expansion and diversification of the programs 

offered. 

b. The creation of a flex ible structure responsive to the 

special needs a nd time constraints of professionals working 

i n the field. 



c . Generating new individual study tracks . 

d. Targeting new populations for recruitment. 

e. Mov i ng to a professional system of marketing and 

recruitment. 

f. The creation of a poo l of full-time tutors who will 

represent a powerful veh ic le tor education and traininQ at 

the highe,st level and the most efficient. way of responding 

to the diverse needs o f a variety ci t groups a nd 

individual s . 

g. Inv iting top flight scholars-in - resi d ence to reinfo rce 

the senior academic staff. 

PROGRAMS FOR EXPANSION AND DIVERSIFICATION 

We should now like to give detailed consideration to the 

following proposal s for expansion and diversification of the 

Jerusalem Fellows: 

A. The Jerusalem Fellows Core Course 

B. Jewish Education in Informal Settings 

C. Individual Study Tracks 



A.THE J ERUSALEM FELLOWS CORE COURSE 

1. We fi rstly reccomend the e x pansion of the pres ent 

Jerusa l e m Fellows program. While our investment of man power 

in the program has been mini mal t o date, the impact of our 

graduates in the field h as generally been impressi ve ~nd at 

times dramatic. (See the attac hed evaluation s tudy) Thi s 1s 

immediately apparent in Buenos Aires and Cape Town a nd will 

become equall y apparent in l a rger center s just as soon a s we 

reach the necessary critical mass a nd are abl e to crea te 

clus ters of our graduates in numerous major commu n itie s . 

2 . The achiev ements of the program can be attri buted to the 

followi ng factors: 

a. The investment of ti me , thought and money in care ful 

selection 

b. The duration of the course - Fe ll o ws with us for two to 

three years have the requisite time to gr ow and develop 

c . The high level of the study progr am 

d. The e x acting demands for high standards and professional 

e xcellence 

e. The intensity of t h e social and intellectual interaction 

that generates the shared n orms, common langu age a n d soci a l 

bonds that provi de t h e i n fra-structure o f t he Isr ael based 

i nternational fell o wship we are in the proc ess of creating. 



3. Any move to expansion should build on these factors and 

avoid undercutting them. In the light of this we s uggest the 

following: 

a. A Flex ible Study Time Plan 

i. The Two Year Option - For senior personnel . holding down 

positions of some consequence 3 years i s a l o ng time to be 

away while in terms of the program's educational goals o ne 

year is too short. Every attempt should be made, therefore, 

to engage the main body of o ur students for a s tudy period 

of 2 years. Thi s is the absolute minimum, moreover, when we 

are dealing with promi sing academics from other di sc ipl i ne~ 

who wish to retrain for Jewish education. 

ii. The One Year Option - In smaller communities e.g . France 

and Mex ico, where senior personnel are in short s uppl y 1t is 

nigh impossible for thos~ who answer to our requirements to 

be absent from thei r posts for more than one year . The same 

sometimes holds for other high calibre personnel in the 

larger centers. Where the 2 year optimum cannot be reached 

the program should be ready - as it has indeed been in the 

past - to accept candidates for a one year tenure . Two 

reservations, however are in order here: This should be the 

e x ception rather than the rule, and, we have to be fully 

persuaded that such candidates have the requi si te 

experience, ability and motivation to stand up to the 

rigorous demands of the one year program. 



iii. The Three year Option - The three year option should be 

reserved f or those who may be termed "Junior Fellows" with 

respect to their age and e x perience. The target group we 

have in mind are young, outstanding graduate students whom 

we wish to attract to the field of Jewish education. These 

candidates can be drawn from a variety of departments in 

Jewish inst i tutes of higher learning as well as from 

departments of Judai c S tudies in other uni ver s ities. These 

students will receive intensive tutorial guidance and will 

be e xpected to complete an M.A. in Jewish Education. Our 

e x per i ence with young Fellows of this d~scription in the 

past leads us to believe that with careful selection a nd 

supervi sion this group can represent a high return 

investment. 

b.Tutors 

We s ee the creation of a pool of full - time tutors as crucial 

to our pr ogram of e xpansion. The tutors would allow us to a) 

intensify and deepen the learning process so maximisi ng the 

limited time avail able to us and b> to respond effectively 

to the div~rse needs of a variety of groups and ind ivi duals. 

The need for tutors ~jll be least in the 1 year option , 

greater in the 2 year mainstream and most pressing with 

respect to the "Jun i or Fellows". The rol e we envisage for 

the tutors in this context will be as follows: 



i. Responsibility for the overall supervision and guidance 

of 4-5 Fellows. 

ii. Regular meetings for the preparation and discussion of 

assignments 

iii. Monitoring and guiding the preparation of major 

educational projects 

iv. Mediating between the Fellows in their care and the 

Senior Academic Staff 

v. Being part of a support system for graduates in the field 

(see below) 

c. Recruitment 

The most conspicuous shortcoming of the Jerusalem Fellows is 

in the field of recruitment which has generally been 

coducted in the foll o wing fashion: 

i. Advertisements in the Jewish and general press. 

ii. Personal letters to community leaders from the Chairman 

of the WZO . 

iii. Personal letters from the 

Jerusalem Fellows to leading 

world. 

Academic Director of the 

Jewish educators around the 

iv. Personal recruitment by graduates of the program, the 

academic staff and a small group of sympathizers in various 

countries. 



Thi s has not proved to be satisfactory a n d thus i n a ddition 

to the approaches enumerated above we reccomend the 

fol l owing: to employ a professional for marKet ing and 

rec rui tment primaril y in North America. 

- to identify new target populations e.g . Jewish 

studies major s enrolled in Jewish and o{her institutions of 

higher learning 

- to negotiate with communi ti es , federations, 

school boards, bureaus of eoucation with re5pect to the 

release, re- employment and sui table promotion of their 

professionals who are accepted into the program 

A Rev iew of Our Reccomendat i ons: 

Three Study Trac ks 

options 

to concurrently run the 3 study 

Tutors - To empl oy 2-3 t utors for every 10 Fell ows 

Recruitment To hire a professional marketing and 

r ecruitment offi cer 

OUR TARGET: 25 participants in 1988/ 89. 

20 graduates per annum in 5 years t ime 



B. JEWISH EDUCATION IN INFORMAL SETTINGS 

1. Tc the best of our knowledge there is no institution of 

higher learning preparing professionals for work in the 

field of informal Jewish education. Jewlsh institutions of 

learning specialize in teaching Jewish content while a 

number of universities provide courses in group process with 

special reference to informal settings. No institute of 

higher learning has yet created the context where these two 

elements can be welded into a coherent program of informal 

Jewish education. 

2. We therefore reccomend the establishment of a new study 

track at the Jerusalem Fellows designed to serve the 

educational needs of leading professionals directing Jewish 

community centers in South America, North America and 

Europe. 

3. Given the time constraints of the top professionals 

working in informal settings we reccomend a flexible course 

of study based on an B week study session per annum over a 

period of 3 years. This could be supplemented by an annual 2 

week retreat in the field. 



4. The study plan would have to be developed in a process of 

close consultation with the contracting agencies and 

monitored b y a joint advisory committee. 

5. Given the short time available and the need for maximum 

flexibility each and every participant will require close 

tutorial supervision and guidance. 

5. Recruitment will be e xclusively pursued through a process 

of consultation and contract -with federations and community 

centers. 

Summation and Reccomendations 

a. To move ahead - we r e ccomend entering into immediate 

negotiations with agencie~ that have evinced interest in the 

program and others who are yet to be drawn into the circle. 

The program for informal Jewish educators should be launch,ed 

during 1988. 

b. The study plan - to be fleshed out in conjunction with 

the participating agencies. We would aim to give each 

participant the equi valent of a full year of academic study 

over a period of three years. 

c. Academic Coordinator in order to succeed in this 

innovative venture· we shall require the services of a 

specialist in informal Jewish education who will be coopted 

on to the Senior Academic Staff as coo~dinator of the 

program. 



/C:, 

d. Tutors - In order to respond to individual needs and to 

gain the max imum benefit from the short time at our disposa( 

we shall require the services of 2-3 tutors who will work 

together with each of the participants. 

e. F i eld Service - The program coordinator and the team of 

tutors will also work with the informal educators in the 

field orga nizing seminars, retreats and in-service training. 

Over and above the benefits that would accrue to the 

participants this would also be the bes t form of staff 

training. 

f. The Target - We should aim for 8 -10 participants and the 

first course should be launched in 1988 . 

C. INDIVIDUAL STUDY TRACK 

The individual study track comes to a n swer the needs of 

those senior personnel who will not feel comfortable in our 

regular programs because of their high professional standing 

or, alternatively, their high academic stature. 

In the first category we would i nclude d irectors of boards 

of education and in th~ second h i gh ranking academics who 

are not in the field but who would like to use the tools of 

their di sci pline (psychology, philosophy, communications 

etc.> to make a contribution to Jewish education. Our aim 

here would be to assign a member of the Senior Academic 

Staff and a tutor to work with these advanced Fellows, to 

create the environment of a mini - center of advanced studies 

while prevailing upon these participants, where appropriate, 

to contribute t o our on-going programs. 



Another possible target group would be senior educators 

being groomed for a particular post that requires 

specialized training. These candidates would emerge from the 

special community projects that are presently under 

discussion in the Education Committee of the Jewi sh Agency. 

Such participants would work c losely with a personal tutor. 

The Target - 3-4 participants in the next two year s. 

Scholar-in-Residence 

If we wish to grow in depth while we grow in numbers it is 

imperative that we have a leading figure from the world of 

education as our scholar-in-residence for a least one 

semester a year. Such a scholar would, in addition to h is 

contribution to the Fellows, contribute to the enrichment 

and development of the Senior Academic Staff and tutors. We 

should aim to initiate the scholars-in-residence program 

in the course of 1988. 

II 
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Support System in the Field 

As par t of the expansion and development of the Jerusalem 

Fellows we reccomend the setting up of a s upport system for 

the Fellows in the field with the following as its major 

assignments: 

a. Personal contact with Fellows working in the field. 

b. Professional in-service guidance . 

c. The organization of in-house task forces for mutual 

in the field. 

help 

d. The promotion and organization of group projects to be 

undertaken by Fellows in the field. These projects would 

address major issues of educational concern, bolster the 

esprit des corps of the Fellows while promoting the ethic of 

enquiry, innovation and service central to our program. The 

Fellows would strive to involve their col leagues and peers 

in these projects so broadening the base ot concerned 

educators and giving grea~er substance to their r ole as 

leaders. A research fund would have to be set up in order to 

finance the proj ects and a special committee would vet the 

proposals and allocate funds. 

e . The organization of regional seminars for consultations, 

study, planning and coordination of projects. 

f. The organization of the annual Jerusalem Colloqium which 

serves as the centerpiece of the international fellowship. 

The Colloquium provides a forum where: 

matters of educational policy are 

formulated 

discussed 

central educational issues can be studied and analyzed 

projects can be reported on 

collegial bonds can be forged and old ties renewed. 

and 

g. The organization of in-service training for graduates 

working in the field of informal Jewish education. 



Reccomendations 

The appointment of a full time coordinator for the support 

system in the field. The coordinator would be coopted on to 

the Senior Academic Staff.The appointment should be made in 

1987/88 
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SUMMTION OF THE RECCOMENDATIONS FOR EXPANSION 

1. Parti c ipants: 

a. The Jerusalem Fellows Core Course Our goal 20-25 

participants. Date - 1988/ 9. 

b. Informal Educators - Our goal 8-10 part ic ipants . 

1988. 

Date 

c. Individual S tudy Trac k - Our goal - 3 - 4 participants. 

Date - 1988/89. 

Overall goal for 1988/89 - 35 Fellows. 

Additional Academi c Staff Requiremen ts 

a. A coordinator for the Informal Education program 

b. The centerpiece and si ne qua non of every reccomendation 

we have made is the ~i r ing of 6 full ti me tutors . An 

eminentl y qualified group of candidates already e x ists in 

Jerusalem and negotiations towards firm employment should 

commence in March 1987. 

c. Field Support Coordinator 

d. 2 academic secretaries-cum-research aides to serve the 

needs of the Fellows 



Add 1t1onal Administr a ti v e S taff Requirements 

a. An administrati ve coordinator . 

b . 1 s ecretary 

Over view of Aca demic and Admin i s trative Staff 

Senior Academic Sta f f 

Academic Direc t or 

Director 

Informal Educ . Coordinator 

6 Tutors 

Field Support Coor dinator 

Adm1~. Coord inato r 

2 Secn?tt'iu- i es 

2 Academic secretar i es-cum·-resear- c h aide s 
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EXPANSION OF SENIOR EDUCATORS PROGRAM 

DRAFT FOR DISCUSSION 
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OVERVIEW 

Background 

Since 1973, the Samuel Mendel Melton Centre of the 

Hebrew University of Jerusalem, in partnership witl1 the World 

Zionist Organization and through the endowment of the L.A. 

Pincus Fund for Jewish Education in the Diaspora, has offered 

the Senior Educators Program for experienced profess ionals in 

Jewish education to enrich their educational and Judaic 

backgrounds during a year of study in Israel. 

The program, designed for people returning to positions 

and frameworks in whiph they have already excelled, aspires 

to create educational leaders, that is, individuals who have 

the knowledge and ability to inspire their fellow 

professionals as well as with pupils, The overwhelming 

majority of the eighty graduates of this program are today 

senior personnel occupying positions of principals, vice

principals, heads of Jewish Studies departments, subject 

coordinators, curriculum experts, specialists in bureaus, 

etc. 

Through the years, the Melton Centre has benefitted 

greatly from its commitment to this program. It has 

contributed to the Centre's knowledge of the "the field,'' as 

well as providing an opportunity to develop staff, identify 

needs, receive feedback for research, and examine how an 

academic educational institution can provide service based 

upon its academic activities. 
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The number of participants in the Senior Educators 

Program continues to be smal l relative to the needs of the 

field and, in our estimation, to the potenti al number of 

participants. Several factors may contribute to this 

situation: 

1. ineffective recruitment and information procedures have 
not reached a broad segment of potential candidates; 

2. the inability of many talented educators to benefit fully 
from a program conducted in Hebrew; 

3. the problem of u prooting an en tire family for a full 
year, particularly as most Jewish educators are not the 
primary breadwinners in the family; 

4. limited funding which sets a low ceiling both on 
individual grants and the number of educators who can 
receive themj 

5 . the difficulty in finding qualified replacements in the 
l ocal institutions for extended periods; 

6. Israelis residing abroad have not been el igible as 
candidates. 

During the past year, a committee of Melton Centre 

faculty and staff has deliberated the feasibility of, and 

various options for, a significant expan sion of the program. 

We believe that the Senior Educators Program is poised now 

for radical development and e xpansion. 

Simultaneously, the J ewi sh Educ ation Committee of the 

Jewi s h Agency has decided to undertake projects which will 

confront the serious shortage of senior personnel in the 

fiel d of Jewish e ducation. Data gathered thus far indicates 

that there are approximately 4000 positions worldwide, with 

estimates that up to 50% are filled either by unqualified, 

unt r ained, or mediocre educators. 
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PROPOSAL 

The Melton Centre proposes that an expanded Senior 

Educators Program search out those educators of clear 

quality, and together with their institution/community design 

a program which is at once individually hand-crafted, and 

reflects distinct areas of specialisation· within the field. 

Expansion 

In recent years Senior Educators have numbered between 

twelve and twenty participants annually. It is our 

conviction that this number can be increased dramatically to 

accomodate up to seventy-five participants per year. This 

expansion would take-place gradually over a five-year period, 

and would a llow for the testing of various models of 

recruitment, programming, and follow-up. 

The Melton Centre commi ttee on the expans ion of the 

Senior Educators Program has defined several variables which 

might generate a greater number of participants: 

recruitment 2-3 years in advance 
involvement of the local institution/community in 
defining objectives f o r participants 
develo pment of a preparatory (mechina) program of Hebrew 
and Judaica 
provision of quality replacement personnel 
a two-year degree option leading toward an M.A. at the 
Hebrew University 
development of an advance certificate (comparable to 
Certificate of Advanced Study at Harvard Graduate School 
of Education} 
providing short-term programs for certain populations 
(e.g. principals, JGC directors, etc.) 
providing a non-Hebrew language track 
provi ding larger stipends 

19 
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Although the expanded program would officially beg~n 

only in 1988-89, certain preparatory steps will need to be 

taken already in 1987-88. For example, recruitment and 

publicity should begin as early as May, 1987 if qualified 

candidates are to apply. This will involve extensive travel 

and interviewing as well as publication .of a brochure for 

dissemination of information. (See "Proposed Budget II 1987-

88: Program Planning,) In addition, certain programmatic 

variables might be implemente d already in 1987-88 to test 

their effectiveness and feasibility while other options are 

explored and the academic program is developed. 

"Program" p. 7) 

Educators of Quali~y: Positions and Population 

(See 

A study is currently underway to identify minimum norms 

and standards for senior personnel in Jewish education,* 

Using this study as a guide, the Melton Centre committee 

recommends that the Senior Educators Program focus on the 

· following categories: 

Filled positions: upgrading of educational and Jewish content 

for quality educators already occupying senior positions; 

Unfilled positions: talent search and training to fill 

positions with quality personnel; 

As yet uncreated positions: training senior personnel to fill 

new positions (e.g. curriculum coordinators, Jewish history

general history coordinators, elementary school coordinators, 

etc.) 

* (See "Senior Personnel for Jewish Education: A Framework 
for Norms," in preparation by Nativ Policy & Planning 
Consultants, First Draft -- January 1, 1987.) 
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The populations from which the program might recruit 

candidates are: 

Practioners in the field who already occupy senior 
positions or who have been designated to assume 
principalships or other positions of institutional 
leadership . 

Practitioners in the field who show promise as 
educational leaders. Such leadership may include a 
talented teacher who returns to the school as a teacher 
trainer/supervisor or as a subject coordinator; a youth 
group leader who returns to a community center as Jewish 
programming coordinator for the youth division. 

Talented practitioners in the field of general education 
who retrain for Jewish education. 

Individuals who occupy leadership positions in the Jewish 
community, such as rabbis, federation and community 
center personnel, leaders of Jewish organizat i ons (e.g. 
B' nai Brith, Hadassah, ADL, etc.) 

It should be noted, however, that the feminization of 

the Jewish education profession could affect adversely the 

pool of potential participants. The fact t hat most Jewish 

educators are not the primary breadwinners in the family 

means that another career must be put on hold in order to 

s~end a year in Israel as a family. This fact may decrease 

the pool substantially. The issue must be studied further. 

A serious survey of several communities would help greatly in 

determining the effect of feminization upon recruitment for 

programs such as the Senior Educators Program. 
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Institution/Community Involvement 

The notion of institution/community involve ment derives 

from several concerns as borne out in discussions with past 

and current senior educators and with representatives of 

Jewi sh educational institutio ns in the Diaspora. First, 

educators are reluctant to interrupt the process of career 

advancement by taking a year off, as it were, solely for 

"personal and professional" development, It would be 

important, therefore, to reach an agreement with the 

employing body that advancements are not delayed due to 

participation in the program. In addition , 

institution/community involvement should ensure that 

positions of leadership, in which the returning Senior 

Educator can utilize the skills and knowledge obtained 

through the program will, i n fact, be available . This may 

entail the creation of new positions or redefining 

responsibilities of previous positions. 

Second, many institutions are reluctant to release 

senior personnel and talented educators f or fear that the 

system will suffer drastically from their absence. Such 

institutions might be more willing to spare a key person if 

they were included in the planning of a candidate's program 

as well as being able to plan a few years in advance . Such 

involvement would increase the likelihood that the Senior 

Educator would return to his/her community with knowledge and 

skills specifically tailored to local needs. 

Finally, it should be noted that acceptance to the 

program would not be limited to those candidates with whom an 

agreement is reached with the institution. All qualified 

candidates would be considered equally , unaffiliated 

individuals as well as those attache d to a particular 

institution/community . 
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THE PROGRAM 

The new expanded Senior Educators program seeks to bring 

Jewish educators to Israel, to the Hebrew University. for a 

multi-dimensional program of one year. While offering 

specialised concentrations, the program will also be 

individually tailored with a tutorial component and 

supervised internships and projects. Graduates of the 

program will continue to be part of a network of Senior 

Educators which will make possible follow-up, documentation 

and evaluation. For those who do not meet the basic llebrew 

and Judaic requirements of the program a mechina preparatory 

framework will be created. 

Israel 

Jewish communi ti e s throughout the world must be 

encouraged to develop local programs for the training of 

educational personnel. A plethora of such programs can only 

help the field. Wi thin Israel , at present, the resources and 

know-how for the successful implementation of such a program 

are already in place. 

We believe that the Senior Educator should be aware of 

the trends and issues confronting Jewish education throughout 

the world. He/she will find Israel to be a fertile meeting 

ground for interaction and cooperation with other Jewish 

educators, Israe l should serve as a catalyst for a 

meaningful exchange of ideas between educators of different 

backgrounds and cultures . 

Israel is also the natural locus for a program conducted 

in Hebrew. Senior professionals should, in addition to 

specialized skills and personality attributes, possess a 

command of the Hebrew language and a familiarity with basic 

Judaica. For this reason, the Senior Educators program 

2..3 
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should be conducted in Hebrew . The program should emphasize 

the tenet among Jewish educators throughout the world that 

Hebrew is a value in and of itself. In addition, the 

international character of the program requires that Hebrew 

serve as the lingua franca among the participants themselves; 

internships in Israeli institutions and the vast course 

offerings of the Hebrew University require a commind of the 

Hebrew language. 

The Hebrew University 

The Hebrew University can offer the Senior Educators 

Program a wide range of services. First and foremost, its 

departments of Judaic Studies and Education include world= 

renowned scholars, . many of ~horn have shown a keen interest in 

Diaspora Jewish education. The Hebrew Univers ity also houses 

the National Library, an extensive collection, as well as 

many specialised libraries connected to specific departments. 

The Melton Centre' s own Pedagogic Center houses the largest 

collection of Jewish educational materials in the the world, 

The Centre for Jewish Education in the Diaspora was 

established at the Hebrew University in May 1968 through the 

joint initiative of the School of Education and the Institute 

for Contemporary Jewry. In October 1976, the Hebrew 

University acknowledged an endowment received in perpetuity 

by naming the Centre "The Samuel Mendel Melton Centre for 

Jewish Education in the Diaspora." 

Today the Melton Centre faculty and staff comprises 

fifty scholars, researchers, teachers, consultants, and 

practitioners representing a broad spectrum of the field of 

Jewish education. Regular academic courses of the Melton 
; 

Centre will be open to Senior Educators, affording the 

opportunity to interact with Israeli students and with 

participants in the Jerusalem Fellows Program who also are 
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registered at the Hebrew University through the Melton 

Centre, Moreover, study at the Hebrew University allows .the 

participant to earn academic credit, even if not enrolled as 

a degree student,* 

In addition to the academic program, the Melton Centre 

conducts projects which currently reach communities and 

educational institutions in Latin America· , the United States, 

Canada, South Africa, Australia, England, France, and 

Belgium. Those participants who so desire will be 

encouraged to join the staff of a project, This may include 

anything from writing curriculum to helping in the 

preparations and implementation of a seminar or enrichment 

course during the summer, 

The Melton Centre has acquired considerable expertise in 

in- service training of different levels of personnel in 

Jewish education. Since 1982 the Centr e's Summer lhstitute 

for Jewish Educators has reached over 500 Jewish educators 
worldwide, Participants have received both enrichment and 

practicum in such areas as: 

Teaching Hebrew as a Second Language 
The Teaching of Israel 
Contemporary Jewry 
Jewish Thought and Jewish Education 
The Teaching of Jewish Values in the Secondary School 
Stories from the Aggadah and Midrash 
The Teaching of Texts in Elementary School 
Topics in Jewish Education for Early Childhood 
The Arts in Jewish Education. 

* We believe that the opportunity to earn academic credit as 
part of professional upgrading is of gxeat concern to most 
participants . The extent to which this issue determines 
their participation in the program is under study, 
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Multi-dimensional Program 

Due to the relatively small number of Senior Educators 

each year, the Melton Centre, as a partner in the program, 

has availed itself thus far only of the existing academic 

frameworks of the Hebrew University. With expansion in mind, 

we hope to create new frameworks which will utilize to the 

fullest the resources available and, thus, better serve the 

various foci in the field. 

To this end, Melton Centre faculty and staff 

participated in a series of consultations to discuss various 

aspects of the proposed program; discussions took place with 

leading practitioners in the field; discussions were held 

with present participants of bot h the Senior Educators and 

Jerusalem Fellows programs;* and evaluations were distributed 

to past participants,** 

The information gathered thus far supports the 

assumptions and proposals outlined in the following pages: 

Calendar 

Our discussions with past and present Senior Educators 

indicate that even a year of study does not afford the 

participant enough time to take advantage of all the 

opportunities available in Israel to the Jewish educator. As 

a minimum, it allows time for acclimation, study, and a 

serious work experience . By utilizing the ful l cal endar 

year, as opposed to a 10-month stay which is currently the 

norm, we believe that the expanded Senior Educators Program 

can increase its impact. 

* See attached "List of Consultations," 

** Evaluation data and analysis currently in preparation by 
Native Policy & Planning Consultants. 



11 

Other calendar options might include offering a six-to

eight-week intensive program to which the participant might 

come without his/her family . This may be one answer to the 

issue of feminization of the field. In addition, a one

semester option might also be offered in order to accomodate 

certain populations (e . g. principals, bureau directors, JGC 

executives, etc,) who would find it difficult to take a full 

year leave from their positions. Until a study is conducted, 

however, we would invest our energies into stretching the 

one- year population as far as possible. 

Concentrations 

It is our belief that specialised tracks, or 

concentrations, offere d o n a c yclical basis every three 

to five years and advertised well i n advance , will 

encourage a greater number of senior per sonne l to spend a 

year of study in Israel. This assumption is based on 

interviews with past varticipant s and discussions with their 

institutions. Requests from the field indicate that a senior 

educator is more effective with training and experience in a 

concrete area of specialisation. This hypothesis can be 

tested on a limited basis through advanced advertisement and 

recruitment of candidates, 

Furthermore, it is believed that the creation of 

specialised tracks would engender a support group of 

educators who could learn from each other, The tentative 

plan calls for fifty percent of the participant's time to be 

spent in the area of specific concentration. The specialised 

program might include the following elements: one or two 

courses; tutorial sessions; an internship; a group project; 

preparation and instruction of a course for the Summer 

Institute. (See above p. 9) 



12 

Areas of specialisation might include: 

Curriculum Evaluation and Implementation. 
General History - Jewish History/Contemporary Jewry 
The Elementary School 
Teaching of Israel 
Basic Literacy for Jewish Adults 
Jewish Education in the Informal Setting 
The Jewish School Principalship -- .Staff Development 
Teaching Hebrew as a Second Language 
Topics in Early Childhood Education 
Language Track 

To accomodate those senior personnel who cannot 
participate in a Hebrew program, a special track might be 
offered cyclically in English, Spanish, o r French. 

(For a mora detailed description of a specialised track, see 
attached "Prototypi cal Annual Program.") 

In addition to specialised tracks, a general track would 

be offered to accomodate those senior educators who wish to 

upgrade their Judaic knowledge without a specifip 

concentration. This track would be offered annually for 

participants who are specialists already, or whose own plans 

cannot be synchronized with the ca~endar of specialised track 

offerings, or whose institution or community favors a 

generalised approacfi, It is likely that within this general 

track small specialised sub-groups would develop, whether 

based upon like-positions, field of expertise/interest, or 

regional concerns. 

The concept of a general track is derived from the 

Senior Educators Program as it exists at present . It is 

hoped that refinement and improvement of this program can be 

implemented already in 1987-88 with an eye toward 1988-89. 

(See Proposed Budget 1987-88: Limited Testing, Item "2") If 

the goal of offering also one specialised track in 1988-89 is 

to be achieved, preparations, · both academic and 

administrative, will have to begin also in 1987-88. (See 

Proposed Budget 1987-88: Program Planning, Items "2" &. "11") 
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Core Program 

Whether in a specialized concentration or general track, 

all participants will study in a core program. Core courses 

will be derived from t he academic offerings of the Melton 

Centre, in particular, from the M.A. course listings. 

Discussions with faculty indicate that the interaction 

between Senior Educators and Israeli students is very 

positive, making for an exciting learning experience, 

Participants will be able to choose two to four credit hours 

from among the following courses: 

Issues in the Philosophy of Jewish Education 
Sociology of Jewish Education 
Psychological Perspectives in Jewish Education 
Issues in Jewish Education 
Curriculum Development for Jewish Education in the 
Diaspora 
Trends in Contemporary Jewish Education 
Basic Themes in the Study of Contemporary Jewry* 

Other components . of the core program would include a 

w_eekly seminar on "Challenges Facing Jewish Education Today." 

This course of study would examine issues of concern in the 

field of Jewish education with special emphasis on 

professional-lay interaction, Another aspect of the core 

program could be a weekly evening program on "Encounters in 

Contemporary Israeli Socie·ty." This would enable the 

participant to become acquainted with intellectuals and 

public figures from other areas of Israeli society. 

* Drawn from the 1986-87 course listings; may be subject to 
change in 1987-88, For a detailed description of each 
course, see attached "Prototypical Annual Program." 
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Judaic Immersion 

It is generally agreed that minimum norms and 

standards for Jewish knowledge on the part of the Jewish 

educator must be established. (See draft of ''Senior Personnel 

for Jewish Education: A Framework for Norms" prepared by 

Nativ Consultants.) Therefore, we propose to crea te a 

Judaic immersion program which would take place August -

October ( t hus taking advantage of the full calendar year) , 

recruiting some o f the great s c holars and teachers of the 

Hebrew University to provide an intensive, in-depth Judaic 

study experi ence. Participants will study four-five l1ours 

per day in an erudite but intimate environment where modern 

scholarship will be melded with such traditional methods of 

Jewish Study as hevruta and shiur, 

The Judai c Immersion program should also focus on the 

individual educator's need for spiritual reinforcement and 

refreshment. The Adul t Education project o f the Melton 

Centre has identified such a need in three groups of 

potential participants in the program: t hose whose Jewish 

commitment is relatively new, those who have advanced in the 

field despite weak Jewish backgrounds, and veterans whose 

energies are, for one reason or another, beginning to flag. 

Answering this need may be one ' of the most important 

contributions the Senior Educators Program can make to the 

health of Jewish education . 

Two possible problems in the implementation of the 

Judaic Immersion program are: limited time for those studying 

in the Hebrew language ulpan*; the calendar issue of 

beginning in August wh en university faculty are on vacation. 

* It might be necessary to offer a mini-immersion (1-2 hours 
daily) for those participants who must take the Hebrew ulpan 
during the summer months . 
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These issues will have to be explored further , We would like 

to implement a mini-immersion already in 1987-88, (See . 

Proposed Budget 1987- 88: Limite d Testing, Item "2b'' ) Again, 

preparations for 1988-89 will need to begin during 1987-88 . 

(See Proposed Budget 1987-88: Program Planning, Item "2b") 

An additional in-depth study program could be o ff e r e d 

during the month of February. This program might be designed 

to accomodate family workshops and mini-excurs ions through 

different areas of Israel. 

The Tutorial System 

The bac kbone and ma j or innovation of the expanded Senior 

Educ ators Program is the tutorial system, Each track 

(inc luding the "General track") will be coordinated by a 

tutor who has expertise in an area of specialisation as well 

as hands-on experience with Jewish education i n the Diaspora, 

A year can be a very short time without adequate guidance, as 

has been gleaned from interviews wi th present and past 

participants of t he program. One of the decided we aknesses 

of the curr ent pr ogram, as indicated by Senior Educators, is 

the profusion of institutions in Israel res~onsible for the 

participan t, We be lieve that the appointment o~ a head tutor 

for each track will aid greatly in reducing confusion and in 

ensuring that maximum benefit is derived from the period Df 

time spent in Israel as a Se ni o r Educator, 

The tutor will also e ngage in r ecruitment during the 

years preceding the specialised track offering, interviewing 

individuals and negotiating with institutions and communities 

regarding ag ree ments and expectations. Through this 

rec ruitment process the tutor will learn t he educational 

context of the Senior Educator which will help in the design 

of the concentration as we ll as in tailoring the a~ademic 

cou r s e of study for the individual participant, 

31 
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The head tutor will be responsible ultimately for tying 

together the various components of the program, both on·the 

individual and group level,* In certain cases the tutor may 

direct the participant to institutions and agencies outside 

the Hebrew University. During the year following the 

specialised track offering, the tutor will c oordinate 

networking and follow-up activities, (See below p. 18) 

To aid the head tutor, a pool of general tutors will be 

available to the Senior Educators Program . These tutors 

will work with Senior Educators either in small groups or 

individually, in areas which the head tutor advises the 

participant to pursue. The general tutors will also be 

responsible for preparation and implementation of the core, 

Judaic Immers ion, and mec hina programs, In alternate years 

these general tutors may serve as head tutors for a different 

specialisation. 

The tutorial system could be tested on a limi t ed basis 

in 1987-88. In this year the tutor s hould aid in academic 

planning and in tailoring an individualised program for the 

participants. 

Internships/Projects 

There is a strong feeling among past and present 

participants and the i r institutions that during the year in 

Israel, the Senior Educator should be involved in practical 

work as well as study. Therefore, opportunities to 

participate in a structured internship and/or project will be 

designed into the program. 

*Fora more detailed description of the program co~ponents 
which will b e coordinated and supervised by the head tutor, 
see attached "Prototypical Annual Program." 
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Internships will enable the participants to meet their 

Israeli counterparts in the atmosphere of the workplace.· The 

Senior Educator will feel less remote from Israeli society 

while observing master teachers and methods of Jewish 

education which may be transferable to Diaspora education. 

The internship will be arranged by the head tutor and 

supervised by an educator within the institution, 

attached "Prototypical Annual Program,) 

(See 

Project work might include one of two scenarios : (a) The 

participant could come with an independent project focussing 

on the needs of his/her local institution/community. In this 

case, a tutor would direct the participant to appropriate 

agencies and supervise the progress; (b) The participants may 

join the staff of a Melton Centre project which could involv~ 

curriculum writing, teacher training, or research, perhaps 

leading toward an acti ve role in one of the in-serv ice 

training seminars during the Summer Institute. 

Whether the Senior Educator chooses to do an internship 

or a project, work-in-progress should be tied into the 

program as a whole, p~obably through the weekly tutorial 

seminar or the individual tutorial session, (See attached 

"Prototypic al Annual Program") We hope to implement this 

program on a limited basis already in 1987-88, (See Proposed 

Budget 1987-88: Limited Testing, Item "4a") 

Networking and Follow-up 

Thus far contact between Jerusalem and graduates of the 

Senior Educators Program has been sporadic, We believe that 

systematic networking could aid graduates as well as 

contribute to the improvement and further development of the 

program, The conception of the program is that in addition 

to the year spent in Israel, we can take advantage 6f 

advanced tec~nology to develop a network of gradua t es. 
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From Israel ongoing communication could include 

newsletters and progress reports of participants from 

various tracks of the program. In addition, the tutor who is 

responsible for the area of specialisation during the year in 

Israel could develop task forces for further study and 

prepare follow-up materials. Thus when a group of early 

childhood educators returns to the field, the head tutor of 

the early childhood track, while preparing for the next 

cycle, will continue to send out materials, ideas, respond to 

questions, and serve as a general resource person for the 

group that has left Jerusalem. 

Over time, as the number of alumni grows, regional 

activities could be organized for graduates of the program, 

including the formulation of new areas of specialisation and 

determining directions for the training in Israel . It is 

hoped that colloquiums and conferences will be organised in 

Israel as well, Ultimately, a representative group of 

graduates will be invited to become part of the ongoing 

planning process. 

Documentation and Evaluation 

From the outset formative and summative evaluation will 

be built into the program. Formative evaluation studies will 

focus on issues of improvement, from recruitment procedures 

to the tutorial system. Summative evaluation studies will 

focus on issues such as longitudinal tracking, networking, 

communities upholding agreements , etc. 

Data will be collected around a series of questions 

to which we are able now to offer only tentative answers, 
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Among these are: 

To what extent can we expect the ins t itution/ 
community to be involved in planning for the educator's 
area of specialization and his/her career choic es upon 
return? 

To what extent do graduates of the p~ogram meet the norms 
and standards as the y are d e fined? 

What does longitudinal tracking of graduates reveal about 
retention and mobility of graduates? 

To what ext ent d oes the tutorial system affec t t he 
overall impact o f t he progra m? 

Ho w essentia l i s ha nds-on experi e nce t o t he progra m? 
Does it add t o o r take a way f r om t he o ve r al l e xperienc e ? 

Mechina 

Through the years we ha ve d iscover e d that many 

outstanding education prof ess i onals were not accepted to the 

Senior Educators Program because t hey l acked a s uffic i e nt 

background in He brew ~nd/or Judaic Studies . The refo r e , we 

~ropose the launch ing of a mechi na (preparatory) program in 

orde r to inc r ea se the pool of prospecti ve participants. 

Such a progra m would be designed to bring individuals 

without this bas i c knowledg e u p t o mi n i ma l levels of Hebrew 

and Judaica. Final acc eptance t o the program would be 

dependent upon s uccessful co~pletion of the mechina program. 

Disc uss ions with faculty and participants indicate that 

the concept of a mechina is important and could raise the 

standard of the program considerably . The logistic problems 

of running suc h a program, howe ver , are many. Differe nt 

scenarios might include : 

an annual mechina in Israel of six to eight weeks 
utilizing the resources of the Hebrew University and the 
Me lton Centre 
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mechinot on a rotating basis , regionally , utilising• both 
local resources and Melton staff. For example , one year 
a mechina might be offered in France and the next year in 
Argentina . Thus, educators who intend to apply to the 
program could attend a mechina program in their 
geographical region one to three years in advance of 
attending the Senior Educators Program. 

mechinot on a local basis which utilise only local 
resources with Melton Centre input directing the 
candidate to possible courses and/or teachers . Such 
mechino t programs might be possible to organise in large 
communities. Mechina in this case could also be highly 
individualised. 

Time should be allotted for investigation of the best 

way to conduct a mechina program. It is proposed that 

already in 1987-88 a coordinator begin planning for a mech ina 

in Israel, to take place during the following year., as well 

as to study the issue further. 

Academic Recognition 

It was mentioned above that academia recognition may 

b a ~ important drawing card for candidates. One .prove to e •· 

option may be study toward an M.A. degree. This, .can be 

accompl i shed in two years at the Hebrew University , or it may 

be possible to apply the credit to a local institution which 

will award the degree . 

Another possibility is the creation of a Certificate of 

Advanced Study (CAS), comparable to that of the Harvard 

Graduate School of Education. It is hoped that such a 

certificate eventually would be recognised· worldwide as an 

indication of professional excellence . The CAS could serve 

the Senior Educator i n his/her quest for future employment 

and/or as a method of advancement within an institution. 
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The issue of academic recognition is being explored ' 

currently through the Nativ evaluation of past and present 

participa nts. The data obtained through this studr should 

give us a clearer picture regarding the importance of this 

factor. Another level of investigatiion should be conducted 

as part of the new recruitment process. Candidates responses 

to the various options would be noted during the interview 

and through the application procedure. 
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ADMINISTRATION 

Faculty 

Academic staff for the Senior Educators Program c an be 

drawn primarily from t he cadre of J e wish education 

professionals of the Melton Centre. The academic program, 

from the Judaic Immers ion program to specialised courses, 

will be designed by persons of high academic c alibre under 

the guidance of senior faculty members, As mentioned 

earlier, faculty from other university departments and from 

complementary institutions in Israel will also be invited to 

contribute to the program. In addition, we hope to attract 

visiting facul ty from outside Israel who can enrich the 

program with their . particular area of expertise, 

Administrative Personnel 

As the Senior Educators program expands , so too will the 

need for competent administrative personnel, The multi

dimensional character of the program will require an overall 

administrative coordinator. This individual would be 

responsible for the orientation program, registration, 

logistics of travel, apartments , health inRurance, schools 

for children, etc. It is recommP.nded that he/she also devise 

a handbook to help in the quick absorption of Senior 

Educators and thei~ families. As the number of participants 

in thP program grows it may be necessary to hire an . 

administrative assistant to carry out the myriad of tasks 

associated with such a program. 
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RECRUITMENT 

It is probable that preparation of a printed brochure, 

even in the format of a detailed multi-year calendar, is not 

sufficient to attract qualified personne l for this program . 

Personal contact is essential. Therefore, it i s rec omme nded 

that contac ts abroad , in part icular graduates o f the Senior 

Educators Program and form e r Jerusalem Fellows, be utilized 

as s c outs. In a ddition, cent ral individuals in profes s ional 

organizations could b e a pproached to sit on a "Visi t ing 

Commi t tee ." 

Application 

The application process for t h e Sen i or Educators Program 

should comprise several steps : 

a. The brochure (described above a s cyclical for three 
years) should inclµde a one- page applica t ion fo r m and the 
one -page Hebrew test provided by the Hebrew University's 
Overseas School for the purpose of determining bas ic 
He bre w profic i e ncy . The application f orm s hould provi de 
enough informati o n to determine whethe r o r not the 
c andidate should b e pursued. At t his point, a scout may 
be called i n to conduct a p rel i mina r y inter v i e w. 

b. In addi tion to the broc hure, scouts and Mel t on Centre 
pers onnel abroad should be on the lookout for promising 
candidates whenever they visit s chools and speak with 
educators . The y should present the program at every 
oppo r t unity . ' In this way we can advertise the program 
with a pers onal touch as well as build a d a tabase o f 
potent ial candidates, 

c . Upon r eceipt of the one-page a pplic ation, or upon 
recomme ndation from a s c out, promising candidates should 
be sent a comprehensive application form whic h would 
i nc lude : relevant admini s trative informat ion, s uch as 
c u r ric ula vitae , r e ferences, information r e garding spouse 
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and family , etc,; a personal statement/essay which · should 
touc h upon expectations, projects , and goals; and a 
section for the institution whi c h also i ncludes 
expectations as well as a contractual agree me nt 
concerning the position of the Senior Educ ato r upon 
his/her return, 

Interview 

The interview should also involve several components: 

a. The in-depth interview of the candidate s hou ld be 
conducted , whenever possible, by the coordinator of the 
specific track to which the candidate is applying. If 
this is not feasible, another representative of the 
Melton Centre will conduct the interview . It is 
important to note that this interview is an opportunity 
for both sides to define expectations and goals. 

b. Another aspect of the interview should take place between 
the Melton Centre representative and t he institution. As 
part of the application process a n agreeme n t could be 
reached as to the pos ition and responsibilities of the 
Senior Educator upon his/her return. In addi tion, goals 
and projects for the school, to which the Senio r Educator 
might direct en~rgies during the year , could be defined 
at this stage, 

c. Finally, a n interview/meeting should be conducted with 
the spouse and family, so as to make clear the d emands of 
the program on t he entire family and to a nswer questions 
which might arise at this early stage. 

Acceptance to the program will be determined b y a 

committee consisting of the coordinators of t he vario us 

t r acks, the academic head of the program, and t wo additional 

members of the Melton Centre faculty. Still to b~ determined 

is the status of the Senior Educator within t h e Hebrew 

University, It may be advisable in s ome cases to create a 

spec i al status (e.g. research fellow , special student) for 

certain individuals. 
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Replacement Program 

It is probable that a s ignificant increase in the number 

of participants in the Senior Educators Program could be 

effectuated if qualified replacements could be found to 

substitute in these positions for the period of study in 

Israel. The Melton Centre believes that it is possible to 

recruit and provide quality replacement personnel from the 

ranks of its own graduates as well as from the ranks of 

former shlichim who are interested in returning to the 

Diaspora for the period of a year, This "replacement 

program~ would be a major undertaking in itself and requires 

further investigation before frameworks and guidelines are 

established. The issue is a .general problem for all training 

programs and must be .confronted and investigated in a large 

way, 
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Procra■■atic I■ple■eatation 

1. lcade■ic Protra■ 
a, Judaic I■■ersion (3 wks) 
b, Core Progra1 
C, General track courses 
d. Acade■ic orientation 
e, Visiting facult7 (ceneral 

track) 
f. Hebrew ulpan 

z. Tatorial S71te1 
-- two general tutors 

3' Super,iaed Intcrnabip/Project 
-- li■ited basis 

4. Bducational laterial1 
•· preparation of and publ i-

cation 

STAGIS OF DBYBLOPHH -- SHIOR BDUCATOlS PROGW 

1981-88 

Year Preceding B1panded Proira■ 

Planning ror Following fears Questions for StudJ 

I. l c1de1ic Pro&ra■ I. Fello111•ip1 l Related Coats 
a. Judaic I11ersion 6-8 wks a, How ■ucb is enough? and what i1 
b. Core Progra■ included? 

II "Challenges• seainar fuily? 
2) 'Bncounters" seminar C, fo what extent will progra1 rely 

c. One special ised track on co11unity participation? 
· · develop courses 2. Ac■de■ic Progra■ 

d, General track course a, Judaic I11eraion - How can prob-
refine■ent le■s of li■ited ti■e and univer-

e, Acade■ic orientation sit7 vacation be solved? 
2, Tutorial S,1te1 b, Academic Orientation - What 

-- two head ~utors; should be nature of this orienta-
3, Super,ised Interns•ip/Project tion? 

-- arran,e1ents for place■ent 3' leckina 
4. llecbina 8, How should 1echina be conducted 

-- planning l coordination in Israel? 
for 88-89 in Israel b, Is a regional mechina feasible? 

5. Bducational lateriala If so, where is best location to 
a. preparation l publication begin? 
b, additions to librar7 - 4' Recrui t■ent 

material and staff a, Begin study of application l in-
6, iecruit■ent - travel l scouts terviewing procedures 

a, for general and one ape- b, Are scouts effective in identify-
cialised track 88-89 ing potential candidates? 

b. for general and two spe-
cialised tracks 89-90 

c, publication of brochure 
d, newspaper advertise■ents 

T, Docu■entation l &val uation 
· · consultation l develop■ent 

8' Ad1i 11i1tration 
-- hir ing of additional staff 

in spring to prepare for 1988-89 



Procrauatic l1ple1ent1lioD 

1, Pellov1~ip1 l Related Co1t1 
a. increased stipend 
b. other coats dependent on 

results of previous 
1ear' s stud7 

z. Acade■ic Pro&ra■ 
a. Judaic I■■ersion (8 wks) 

-- 1ini-i11ersion for 
those in Heb. ulpan 

b. Core Progra■ 
1) cou rses 
2) "Challenges• se1inar 
3) ' Encounters' se1inar 

c, Specialisation Course/a 
I) general track 
21 one specialised track 

d. Acade■ ic orientation 
e, Hebre~ ulpan - su■■er 

-- coachinl class/ea Jr, 
rownd 

f, Visiting facult1; spe
cialised track 

3, Tutorial 971te1 
a. two head tutors; one &en

eral, one specialised 
b, three general tutors 
c, fie ld tripe/fuilJ re-

treats 
4. lnternskip1/Project1 
5, !ec~ina Progra■ in Israel 
6, Bd1cational !aterials 

a. preparation l publication 
(including t ranslation) 

b, additions to librar7; 
print l non-print; staff 

?. Doca■entation l B,aluatioa 
a, development of 1aterials 
b, testing on 1987 graduates 

8, Pollov-ap l Netvorkiag 
-- devise task forces for 

1988-89 graduates 
9, Ad■iaislratioa 

-- additional support staff in 
place 

9UCBS OP DBYIILOPIHT 

1988-89 

Pir1t lear of B1p11ded Pro&r11 

Pluninc tor Pollovinc Je1r1 

I, Acade■ic Pro&ru 

Qaeslions for SludJ 

a. Judaic l11ersion - prograa 
refinement 

b, Core Progra■ - refine■ent 
c, Specialisation Course/a 

I) general track - refine
aent 

21 preparation for two 
specialised tracks in 
1989-90 

2, Tutorial S71te1 
-- three head tutors prepar

ing for 89~90; one gener
al, two specialised 

3, lntern1•ip1/Project1 
-- arrangements for place-

1ents 89-90 
4. !ecUna 

a, in [srael - refine1ent 
b. preparations for regional 

■ecbioa (dependent upon 
results of studJ 87-88) 

~. lducatioaal B1teri1l1 
-- preparation for 89-90 ff , 

6, Recr1it1eal - travel l scouts 
a, one general, two special

ised tracks 89-90 
b. one ceneral, three spe

cialised tracks 90-91 
c, updating of brochure 
d. newspaper advertise■ents 

7. Pollow-ap l Metvorkiaa 
-- begin preparations for re

gional se■inar 1989-90 

I . Pellova~ip■ l Related Co1l1 
-- continued study of appropriate 

su■s and co11unit7 involveaent 
z. Acade■ic Proaru 

a. [s Judaic I■■ersion progra■ 

achieving intended ai■s? 
b, Does core pro1ra1 achieve intend

ed ai■s? 
c. Does specialised track achieve 

intended aias? 
d. Does Hebrew coaching achieve in

tended aims? 
3, T1tori1l S71te1 

a. Ia this syste■ beneficial to Sen
ior Bducator? Wh y? Why not? 

b. Is job of bead tutor do-able? 
c, Re general tutors - too 1107? too 

fev? 
4. l1ter11•ip/Projecl1 

-- Does this co■ponent achieve 
intended ai■s? 

5, !ecUna 
-- continuation of study begun 87-88 

6, Recruit■ent 
-- continuation or study begun 87-88 

7. Docu■entation l lvaluation 
-- study effectiveness of procedures 

8. Atlainiatration 
a, ls delegation of responsibility 

effective? 
b. What changes, if any, need to be 

instituted to ■ake the progra■ 
■ore effective and efficient? 



Pro1ra11atic I1ple1entation 

I, Fellow1• ip1 l Related Coats 
-- saae as previous 7ear 

1, Acade■ic Procraa 
a, one general track; two 

specialised tracks 
b. reaainder of pro&ra■ • 

same as previous year 
3. Tutorial 971te1 

a. three bead tutors; one 
1eneral, two specialised 

b, 4-5 teneral tutors 
4. Interna•ips/Project■ 

5' Bec•i na 
a, in Israel 
b, regional (France! 

6' lducational Nateriale 
-- sa1e as previous 7ear 

1' Docu■entation l Bral~ation 
a, begin data analysis of 

1988-89 iraduates 
b. collect data on current 

participants 
8. Fol low-1p l Networ•iu 

a. begin follow-up of 1988-
89 graduates 

b, devise task forces for 
1989-90 graduates 

c, regional seaioar (U.S.) 

STACKS OF DIVBLOPNIMT 

1989-90 

Second Year of l1puded Procru 

PJanninl for Follovinl Years Questions for StudJ 

]. Acade■ic Pro&ru . I. Acade■ic Pro&ra■ 
a, Judaic I11ersion - conti- · · saae issues as previous year 

nued refine■ent 2, Tutorial Systea 
b, Core Proira1 - continued -- saae issues as previous rear 

refine■ent 3. lnterna,ip/Projecls 
c. Specialisation Courses -- sa■e issues as previous year 

l) general track - refine- .. Bec~ina 
aent a, Is re&ional ■echina effective? 

2) preparation for three b. conc lusion of previous study 
specialised in 90-91 5. iecr1il1ent 

2. Tutorial S7ate1 -- conclusion of study 
-- four head tutors preparinc 6. Oocuaentation l B,aluation 

for 90-91; one &eneral, -- continue study of effectiveness 
two specialised , of procedures 

), Interns~ipa/Project1 ?. Follow-up l Netvorkinc 
-- place1ents for 1990-91 · · beg in stud7 of effectiveness 

4' Nechina 8, Ad1ini1tration 
-- preparation for regional -- finalise needs 

progra1 in South A■erica 

5' Bducational Baterial■ 
-- preparation for 90-91ff 

6. ,iecruit■ent - travel l scouts 
a, one general, three special-

ised tracks 1990-91 
b. one general, four special-

ised tracks 1991-92 
c. reaainder of tasks - sa1e as 

previous year 
7' Follow-up l Metwor•inc 

-- preparations for colloquiu■ 
in [srael 1990-91 



Pro,ra111tic I1ple1e1t1tio1 

1, Pello■,.ipa l Related Co1t1 
-- sa■e as previous 7ear1 

2, !cade■ic Pro1ra1 
a, one &eneral track; four 

specialised tracks 
b. re■ainder of progra■ -

sa1e as previous 7ears 
3' T11torial S71te■ 

I , five head tutors; one 
ceneral, four special-
ised 

b. 7-8 ceneral tutors 
4, Iatern••ip1/Project1 
5, llecHna 

I, in Israel 
b, in Horth A■erica and 

other locales 
6' lducatioaal llaterial1 

--sa■e as previous years 
7, Docueatatioa l 1,al1atio1 

-- continue as in previous 
years 

8, Pollov-■p l letvorkin& 
. -- aa in previous rears 

SUCIS OP DIYILOPIIIIT 

1991-9Z; 93-94 

Po■rt• ud Pitt• tear, of lzpude~ Pro&ru 

Plaani•• for Pollo1i1, fears 

1. Acade■ic Proaru 
a, Specialisation Courses 

--preparation for four 
specialised tracks 

b, re■ainder of pro&ra■ -
saae as previous 7ears 

Z, T11torial 171:te■ • saae as 
previous yea.r 

3. laterna•ip1/Project1 -
place■enta 

4, llecUna 
-- preparation for regional 

pro,ra■s in new locales 
5, lduc1tioaal llateriala 

-- prepar,tion for co■in& 7ear1 
· 6, Recr1it1e1t - as in previous 

7eare 
?, follow-up l letvorkiag 

-- preparation for regional 
se■ inars and for second 
colloquiu■ in Israel 

Q11e1tio11 for StudJ 

I , Pollo•-•P l let■orkin& 
-- conclude stud7 

Z, llajor Shdf 
ls Senior Educators Pro&ra■ ■akin« 
an i1pact in tbe field? In vbat ways? 



Pro1ra■■atic I■ple■entation 

I. Pellova~ipa l ielated Coats 
-- same as 1988-89 

z. Acade■ic Pro&ra■ 
a. one general track; three 

specialised tracks 
b. re1ainder of program -

sa■e as previous years 
3. Tutorial S1ate1 

a, four bead tutors; one 
general, three special
ised 

b, 5-6 feneral tutors 
4, Interna~ipa/Project1 
5. llecHna 

a. in Israel 
b, in South Alteri ca 

6. lducational llateriala 
-- saae as previous rear 

7. Doct■entation l 1,aluation 
a, continue data anal7sis 

of graduates 
b. collect data on current 

participants 
8, Follow-up l letvorkint 

a, continue follow-up of 
graduates 

b. devise task fo rces for 
1990-91 graduates 

c, colloquiu■ in Israel 

STAGIS OP DIYIILOPNRIIT 

1990-9 l 

T•ird Year of lrpanded Pro&ru 

Planning for Following Years 

!. Acade■ic Progr11 
a, Specialisation Courses 

--preparation for four 
specialised tracks in 
1991-92 

b. remainder of progra1 -
sa,e as previous rears 

z. Tutorial 81ste1 
-- five bead tutors preparing 

for 91-92; one general, 
four specialised 

3. Interna•ips/Projects 
-- place1ents for 1991-92 

4, llecHna 
-- preparation for regional 

progra■ in North Aaerica 
5, iducational lateriala 

-- preparation for 91-92£ 
6, iecrait■ent - travel l scouts 

a, one general, four special
ised tracks 1991-92; 92-93 

). re■ainder of tasks - sa1e as 
previous 1ear 

7, Pollot-up l Networking 
-- preparation for reg ional 

se■inar in South A1erica 

Question& for Stud7 

·1. Acade■ic Progra■ - conclude study 
2. T1torial 91ste1 - conclude study 
3. Kec~ina - conclude study 
4, Docu■entation l 1,aluation 

--conclude stud1 of procedures 
5, Follow-up l Networking 

--cont inue study of effectiveness 



I. Hebrew Ulpan 

August-October 

PROTOTYPICAL ANNUAL PROGRAM 

Weekly Hours 

40 hrs . weekly 

Those participants whose Hebrew level i~ not fluent must 
enroll in the Hebrew University summer ulpan which is 
designed to raise the Hebrew proficiency of students in 
reading and conversation to a level that will evable them to 
read general texts, newspapers and modern literature, as well 
as to converse freely. 

II. Judaic Immersion 

August-October 35-40 hours 

The Judaic Immersion program will be tailored to the 
different levels of Judaic background of the Senior 
Educators. Using both frontal classroom learning, together 
with hevruta and individual study, the group of Senior 
Educators will study diverse texts, including: 

--Biblical 
--Rabbinic (Talmud and Midrash) 
--Medieval 
--Post-medieval 

III. Core Program 

Semester 1: November-February 
Semester 2: Marc h-June 

A, Two-four credit hours of courses drawn 
from M.A. course listing of the Melton 
Centre: 

Weekly Hours 

1 1/2-3 in class 
3-6 preparation 

Issues in the Philosophy of Jewish Education: After 
clarifying the parameters of Philosophy of Education, 
this course deals with several issues of particular 
relevance to Jewish Education. Among the subjects 
covered : the problem of values in the Jewish 
educational tradition, varying conceptions of the 
distinction between education and indoctrination, 
differing conceptions of Jewish religion and ' 
'nationality' which inform Jewish educational 
theories, and diverse philosophical views of what 
c onstitutes "the educated Jew," 
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Sociology of Jewish Education: The inter- relationship 
betwee n the Jewish Community and the environment; the 
reaction of their educational institutions to the 
pressures of the environment. Analysis of specific 
educational forms in contemporary Jewish society . 

Psychological Perspectives in Jewish Education: This 
course examines concepts and data in psychology which 
have direct implications for Jewish education. Among 
the subjects covered: the characteristics of the 
learner -- cognitive and social development, 
motivating factors , various kinds of learning, and 
issues in soc ial psychology . 

Issues in Jewish Education This course deals with several 
basic issues that are of central concern to Jewish 
education in the Diaspora and analyses the strengths 
and weaknesses of the i nsti tutions that educate (the 
Day school, the afternoon school, the summer camp, and 
the community center). 

Curriculum Development for Jewish Education in the 
Diaspora: Different conceptions of curricula of 
Jewish schools in the Diaspora are compared and 
contrasted. The practice that emanates from these 
different conceptions is studied, as well as the 
alternat ive approaches to teacher education that are 
required. In addit ion, the cour se considers certain 
problems of the curriculum, such as teaching Jewish 
Thought, Bible, ' and Jewish History. 

Trends in Contemporary Jewish Education: This course 
deals with the following topics: traditional education 
at the end of t he Middle Ages; the educational 
activity of the Enlightenment; education as a focus 
for the struggles of the image of Jewish society 
during the Emancipation eraj attempts at synthesis in 
the spirit of "Torah im Derech Eretz"; the Yeshivot in 
Lithunia and the Mussar movement; the nationalistic 
movement and t he beginning of He brew education . 

Basic Themes in the Study of Contemporary Jewry: 
Discussion o f the problematics of Jewish emancipation 
in the twentieth century; compara tive examination of 
some Jewi s h communities in the contemporary Diaspora 
and of patterns of Jewish organization, identification 
and assimilation; discussion of patterns of Jewish 
identity t oday and the influence of the Israel
Diaspora relationship. 
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B. Two-four credit hours of elective 
courses: 

1 1/2-3 in class 
3-6 preparation 

These may be taken in other university departments or 
in outside institutions. This component of the core 
program is designed to enable the participant to pursue 
areas of individual interest outside the specific track in 
which he/she is enrolled. 

C. Weekly seminar: "Challenges Facing 
Jewish Education Today" 

1 1/2 - 2 hours 

Various topics and issues regarding Jewish education 
will be presented and discussed i n a semi-formal setting 
around lunch. A new theme might be explored every 3-4 
weeks. 

Topics might include: The Professional-Lay Leader 
Relationship; Problems of Personnel in Jewish Education; 
Family Education; Using Israel as a Resource; Authenticity 
and Relevance in Teaching Jewish Sources; Tools of 
Analysis for Choosing Hebrew Texts; Museum Education; 
Contemporary · Jewry/Jewish Civics, etc. 

Session leaders might include: Melton Centre faculty, 
tutors, guest lecturers from other departments of the 
university, and the Senior Educators themselves, 

D, Evening program of general enrichment: 2-3 hours 
"Encounters in Contemporary Israel" 

A weekly lectu're series to aid the Senior Educator in 
understanding the issues which are of concern in the State 
of Israel, featuring meetings with ideologues and public 
figures, Spouses will be encouraged to attend as well, 
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Specialised Concentration 

This sample program for the special ised track 
"The Elementary School" 

was prepared by Dr. Howard Deitcher 

Acceptance Requirements: Hebrew and textual ability, basic 
Judaica level to be determined in interview. 

A. Two frontal courses of 2 credit hours 
each. Depending on the background and 
make-up of participants possibilities 
include: 

3 hrs. in class 
6 hrs . preparing 

The Study of Jewish Texts in the Elementary School: A 
major portion of an elementary school child 's Bible 
curriculum focusses on the Biblical narrative. 
Oftentimes, the child's readiness and ability to read, 
decipher, analyze and internalize this material is not 
in consonance with the approach and materials being 
studied~ Several of the issues explored in this 
course include: the child's understanding of the 
Biblical hero; introducing and integrating Biblical 
commentary; the place of Midrash and Aggada ; Biblical 
moral and ethical dilemmas; the role of Biblical 
Hebrew, etc. This course provides a theoretical as 
well as practical framework for dealing with these and 
other related issues in the teaching of Bible in the 
Jewish Elementary School, 

Application of Cognitive Development Theory & Research to 
Jewish Elementary Schools: Attempts to utilize 
developmental theories and research in the improvement 
of instruction in elementary school education will be 
examined, Theoretical perspectives including 
Piagetian, learning theory, and information-processing 
will be considered. 

Creativity, Critical Thinking and Curriculum Design in 
Jewish Education: Curriculum design incorporating 
critical and creative thinking and its relationship to 
Jewish education will be explored. Interdisciplinary 
and integrated curricula wil l be considered as 
students will study the theoretical and practical 
implications of this approach for elementary school 
education. 
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B. Tutorial Semihar 2 hours 

Issues which arise from work-in-progress will set the 
agenda. Presentations will b e prepared by participants 
and the theoretical and practical implication of these 
issues will be discussed. Will also include field trips. 

C. Individual Tutorial Sessions 1-2 h ours 

The head tutor shoul d spend time on a regular basis 
(at least once every two weeks) with each participant in 
the track. Through these individual tutorial sessions, 
the various components of the entire program will be tied 
together. 

D. Internships 3-6 hours 

Internships should be arranged by the head tutor, 
taking into account the needs and interests of the 
participant. Various institutions might prove 
appropriate: 

Schools: religious, sec ular, fine arts, theatre arts 
Teachers Centers 
Computer Education Centers 
Media - Educational television 
Museums 
Youth Movements 
Society for the Protection of Nature 

E. Project 3-6 hours 

Independent projects may be worked out with local 
communities 

Melton Centre pro j ects might involve curriculum writing, 
teacher training, research, conducting an in-service 
seminar 

F. Follow-up: As the year progresses, task forces on 
particular topics might be established. Thus, Senior 
Educators would continue to learn and interact with each 
other professionally after the close of the program . The 
head tutor would coordinate the network, giving guidance 
and supplying materials when necessary, 

Total Program Time 

Core Program 
Specialisation 

Weekly Hours 

17 hrs. 
18 hrs. 

35 hrs weekly 



LIST OF CONSULTATIONS 

Individual 

Melton Centre Faculty 

Prof. Seymour Fox 
Prof, Shlomo Haramati 
Dr. Michael Rosenak 
Dr. Nehama Moshieff 
Dr, Steve Copeland 
Dr. Ora Zoh.ar 
Dr. David Resnick 
Dr, Janet Aviad 
Dr, Dalia Ofer 
Zev Mankowitz 
Dr, Barry Chazan 

Melton Centre Staff 

Dr, Howard Deitcher 
J onathan Cohen 
Shmuel Benallal 
Rafi Sheniak 
Brenda Bacon 
Barbara Spectre 
Bracha Feder 
Mazal Sheniak 
Marla Frankel 
Mike Swirsky 
Chava Zohar 
Hinda Hoffman 
Dr . Shimon Frost 
Asher Shkedi 
Beverl y Gribetz 

Date Locale Abroad 

Jan, ; Feb., 1987 
Feb ., 1987 · 
Jan,, 1987 
Dec. , 1986 ; Jan., 1987 
Dec. , 19 8 6 ; Jan. , 19 8 7 
Dec . , 1986 
Jan. , 1987 
Jan . , 1987 
Jan., 1987 
Jan . ; Feb . , 198 7 
Jan.; Feb . , 1987 New York 

Dec,, 
Dec . , 
Dec., 
Jan., 
Jan ., 
Jan., 
Jan., 
Jan., 
Jan., 
Jan ., 
Jan., 
Dec., 
Dec. , 
Jan., 
Jan., 

1986; 
1986; 
1986 ; 
1987 
1987 
1987 
1987 
1987 
1987 
1987 
1987 
1986; 
1986 ; 
1987 
1987 

Jan. & Feb . , 1987; 
Jan ., 1987 
Jan. 1987 

Jan • ; Feb . , 19 8 7 
Jan .; Feb., 1987 

New York 
New York 

Senior Educator s & Jerusalem Fellows 

Liora Sachs 
Silvan Sachs 
Cheryl Kampfer 
Ronny Go t kin 
Margoli t Vazna 
Tsipora Has id 
Chaim Cohen 
David Miller 
Marta Millstein 
Silvio Millstein 
Samuel Kapustin 
Walter Hertzberg 
Rachel Kleinberg 

Jan , , 1987 
Jan . , 1987 
Jan., 1987 
Jan., 1987 
Jan. , 198 7 
Jan. , 1987 
J a n. , 1987 
Jan. , 1987 
Jan ., 1987 
Jan. , 1987 
Jan . , 1987 
Jan ., 1987 
Jan . , 1987 
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Bureaus & Boards of Jewish Education -- Senior Personnel 

Jonathan Woocher Jan . , 1987 
Dr . Hyman Pomerantz Jan., 1987 
Fradle Freidenreich Jan., 1987 
Rabbi Matthew Clark Feb., 1987 
Rabbi Yaacov Halpern Feb., 1987 
Dr. Emanuel Goldman Feb., 1987 
Dr. Herbert Birnbaum Feb., 1987 
Sarah Siegman Feb ., 1987 
Dr. Daniel Margolis Feb., 1987 
Dr. Irwin Witty Feb., 1987 
Yael Gordon-Bryn Feb., 1987 
Dr. Alvin Schiff Feb . , 1987 

Institutions of Higher Learning 

Dr. William Lakritz 
Dr. Diane King 
Dr. Samuel Schaffler 
Dr. Barry Holtz 

Feb., 1987 
Feb., 1987 
Feb . , 1987 
Feb., 1987 

Jewish Day Schools -- Senior Personnel 

Dr. Shulamit Elster 
Dr. Joshua Elkin 

Shauna Harris 
Rabbi Pinchas Tessler 

' Dr. Aaron Nussbaum 

Esther Gold 

Nahum Wilchesky 

Lucy Cohen 
Edmund Elbaz 
Dr. Jay Braverman 
Chana Eliashiv 
Monette Melawski 

Dr. Aryeh Rohn 

Rabbi David Eliach 

Rabbi Meir Moskowitz 

Feb., 1987 
Feb., 1987 

Feb., 1987 
Feb, 1 1987 

Feb., 1987 

Feb., 1987 

Feb., 1987 

Feb., 1987 
Feb., 1987 
Feb., 1987 
Feb., 1987 
Feb., 1987 

Feb., 1987 

Feb., 1987 

Feb . , 1987 

JESSNA 
JESSNA 
JESSNA 
Wash. , D.C. 
Wash. , D.C. 
Baltimore 
Baltimore 
Baltimore 
Boston 
Toronto 
Toronto 
New York 

Graetz College 
Graetz College 
Hebrew College 
J.T.S. 

Chas. E. Smith 
Sol. Schecter, 

Boston 
Bialik, Toronto 
Associated, 

Toronto 
United Syn. , 

Toronto 
United Syn. , 

Toronto 
Jewish People's 

Montreal 
Jewish People's 
Jewish People's 
UTT, Montreal 
UTT, Montreal 
Associated Day 

Montreal 
Harry Halpern, 

Brooklyn 
Yeshiva of 
Flatbush High 
Ramaz, Lower 
School , N.Y . 
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NEW SENIOR EDUCATORS: A PROPOSAL FOR RE-TRAINING 
JEWISH S TUDIES STUDENTS 

Background 

E-3 

The £irst round o f work on Senior Personnel in J ewish 
Education has advanced our understanding of the issues. As a 
result, we know enough already to formulate and test some 
program ideas for the i mprovement of Jewish education via 
senior personnel. Suggestions for improvement cluster 
around: more and better training; new methods of recruitment 
and identifying new pools of candidates; and developing new 
jobs. Design should begin now on a number of pilot programs 
that can be tested in the near future. 

Jewish Studies Stu dents: Potential Senior Personnel for 
Jewish Education 

A key concern in relation to senior personnel is the 
relatively small size of the existing pool of candidates, 
and the need to create new pools of candidates to fill 
senior positions. 

One of the potential pools of new candidates is the group of 
students currently enrolled in Jewish Studies programs. It 
has been estimated that there are several hundred students 
in UniYersity-level Jewish studies in North America. At the 
same time there are a handful of job openings each year for 
college teachers in Jewish Studies. This group of Jewishly 
committed people, at various stages of a rigorous program of 
study in Judaica should be en ideal target group for 
re- training end re-orientation towards careers in Jewish 
Educat ion. A few individuals have made this transition. And 
some efforts have been made to r eac h out to Jewish Studies 
academicians. But a sophisticated approach has been lacking. 
We don't know whether a progr a m of reorienting Jewish 
studies ma jors t owards Jewish e ducation i s feasible, and if 
feasible, how to go about i mplementing it. 

The Proposal 

This is a Proposal to assess the feasibility of retraining 
Jewish studies students for Jewish e duc ation: to design an 
appropr iate program; and to suggest how such e pro9ram could 
be implemented. It is expected to take 20 weeks to complete 
this analysis 



Work Tasks 

I. Assess the feasibility of retraining Jewish atudi•• 
students for Jewish education careers 

1 Interview panels of cur rent end pest Jewieh Studi•• 
majors, including some people who have moved from 
·Jewish Studies into Jewish education. 

2 Interview lay and professional leaders in formal and 
informal Jewish education to defi ne probable 
roadblocks to a successful retraining program ~or 
Jewish studies students <including the opportunity to 
create ne w j obs . ) 

II. Develop an app ropriate p r ogram con c e p t 

3 Develop a recruitment s trate gy 

4 Develop a t raini ng component 

5 Develop a j ob development component 

III. Design a t raining program 

6 Using interview informat ion and available information 
about t he J ewish studies population, estimate the 
numbers of potential candidates 1or Jewish education 
career training. 

7 Estimate t he r e-training capaci t y t hat is needed 
(i . e. tha t e xist s o r that wou ld h a ve to be created) . 

8 Project a fi rst a nd s e e o nd ye ar ~rogram (including an 
estimate of potential applicants & assumptions about 
retraining resources) 

9 Estimate the dollar and other additional resources 
necessary to c arry out the program. 



Approach 

There are three elements in the a pproach : 

I Aaaess the feasibility of r e traini ng Jewish studies 
majors for Jewish education 

II Develop an appropriate program concept. 

III Design an appropri ate re-training program 

I. Assess the feasibility o f retra i ning J ewish studies 
aajors for J ewish e ducati on 

In the first s t e p, small g r oups or panels of current Jewish 
Studies majors will be intervie wed a bout t he ir own career 
objectives and i n terests and their attitud e s t owards Jewish 
education as a c a r eer. Existing i nfo r ma t i on a bout the car••r 

experiences of past Jewish studies majors wil l be analyzed. 
A few key individuals who have moved from Jewish studies 
into Jewish education wi l l be i n terviewed. 

In addition, lay and p r ofessional leaders i n formal and 
informal Jewis h education will be interviewed to define 
probable roadblocks to a succe ssful retraining program for 
Jewish studies majors (includi ng the difficult ies of 
developing appropriate jobs) . 

II. Develop an appr opriat e program conce p t. 

Such a program would have three components: 

• A recruitment strategy -- In order to attract the 
best of the Jewish studies majors, it is probably 
necessary to promise them a •£est track• into senior 
positions; and a way needs to be f o und to overcome 
the probable snobbism towa rds non-university careers 
likely to be found in this group. High-vis ibility, 
high-status efforts ma y be needed: e.g. •Rhodes 
Scholar• and / or National Talent Search approach. It 
may be necessary to publicize information about 
current senior salaries in Jewish education . At least 
in North America, salaries have advanced rapidly in 
recent years. 
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• A training component -- While Jewish studies majors 
are likely to have a reasonably good background in 
Jewish content, they are likely to know 
little about the process and methods of education. 
They also are likely to have had little t r aining in 
the skills of educational leadership --from planning 
through fund-raising and Board de velopment. These 
areas would have to be learned, with~ut having people 
feel that they are start ing over. Using existing 
models for quality training <e.g. Jerusale m Fellows> 
and information developed in Step I, design a program 
curriculum and explore options for institutional 
links. 

• A Job development component -- Even with quality 
recruits a nd an excellent training program, it may be 
difficult for re-oriented Jewish studies majors to 
move directly into existing senior positions. They 
are likely to be resented, because they haven't •paid 
their dues•; i.e served a significant number of years 
in a classroom. Transitional jobs need to b~ created 
that are senior enough to be attractive; t hat fulfill 
real needs -1. e. · not make-work; and that are in a 
career path leading to top jobs. Such possibilities 
range from grouping several part - time positions to 
create a single full-time professional position (e. g. 
camp director rend supplementary school principal> to 
adding specialists and assistant principals to 
existing schools. A critical career path blockage 
may be the relatively few jobs intermediate between 
teacher end principal . 

III. Design an appropriate re-training program 

Using interview information end available information 
about the Jewish studi es population, a projection will 
be developed of the potential candidates for Jewish 
education career re-training. The retraining resources 
that are needed will be estimat ed; and an illustrative 
first and second year program will be presented along 
with an estimate of the dollar end other resources 
necessary to carry out the program. 
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Nativ Policy and Plannin3 Consultants • 11)J!11 !11')'1D~ o,~yi,-J,r,) 

JP'/87/c 

Quest1onna1r~ to ~~Plicanta 

a. How did :,,o u tirst hea r about the Jerusalem Fellows proc ram? 

1 . Throuch triends 
2. Throuc h colleacuea at work 
:3. Throuc h craduates ot th-t ~::ocramme. 
l1. Written material { Pleas•l s i,acit:v ) _________ _ 
5 . Thr ou~h advertisements ·•n the Jewish Pr••• ( please specity) ________ _ 

6. Throuch advertisemente i n the ceneral pr•••• 
7, Other ( p lease specit:,,) 

b. What pereentase ot :,,our prc~ees1onal time toda.:,, is devoted to 
Jewiah Education? 

c. 

d. 

1. up to 20" 
2 , up to llo" 

J , UP to 60" 
ll. UP to l.0O" 

What made ~ou choose this procram? (Please state mo re than 
one reason and be as speci~i e as possible) 

It the procram did~ take place in Israel., would you still 
be interested in participatinc? 

1. yes 
2. 1\0 

e. Given that the selection procedures aim at identit:,,inc the most 
suitable candidates tor the procram, how would you rate the 
tollowinc aspects ot the application procedure? 

detrimental useless slichtl:,, 
usetul 

reasonabl.:,, 
usetul 

ver:,, 
usetul 

l ) essa.:,,s tor 
application l 2 3 11 5 
.torm 

2) letters ot' 1 5 
recommendation 

3 ) personal l 2 3 5 
interview 

10, Yehoshafat St.. Jerusalem 93152 Tel 02.662296 ;699951 ''," .93152 c,,w,,) ,10 \)!J'\!>li1' 'n, 
---- -----------------------
Electronic Mail. 05:GLT490 P.O 8 4497. Jerusalem 91044 0'~'\!>11' ,4497 .1 .n 



f. Do ¥OU feel that this se1ection procedure allowed you to 
present yourself in the best possible licht? 

1. yes, definitely 
2 . yes, reasonably 

3, not so much 
U. not at all 

Please. explain: ________________________________ _ 

c. What are your professional plans ror next year, if you are 
not accepted to this proa:ram? (Please specify). 

h. What percentace of applicants do you believe are accepted to 
the proa:ram? 

1. 1-2" 3. 6-10" 5. 26-50" 
2. 3-5" 4. 11- 25" 6. 51-75" 

1. Further comments : 

Thank you very much! 

Please a;ive us some backcround details: 

a. academic backcround (please specify field and decree): 

b. vears of experience in Jewish education: ______________ _ 

- ---------
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Nativ Policy and Planning Consultants • 11)Jn1 n ,,.:,,7r.,':J n ,~y,,-J,n) 

Date: 

JST/87/B 

THI SIMXOB IPUCA%08S f8QG8AM 

QYl$I+QJ!NAIBE 

The followinc questionnaire applies to Mr ./Ms. 

who participated in the procram in {vear). 

Thank vou in advance tor vour cooperation . 

a. Bow did vou ~irat hear about the prop-9 

{circle the appropriate response) 

1 . Throuch the educator himself. 

2. Throuch representatives of departments a t the World 

Zionist Orcanization . 

3. Throuch colleacues or friends . 

4. Throuch the Hebrew Universit~ or other universities. 

5. Written publications {please specitv) 

6 . Other {please specifv) 

b. Who made initial contact with the PN>&ram~ 

(circle the appropriate entity) 

1 . The educator. 

2 . Myself', 

3, Other(s) (name) 

1 O. Yehoshafat St .• Jerusalem 93152 

Electronic Mail. 05:GLT490 

Tel oi-662296 ;699951 ''" .931S2 a ,,~,,, ,10 U!l\?.m ,, 'ni 

PO B 4497. Jerusalem 91044 D'?\!>l1' .4497 .i .n 



c. When you approved the educator ' s participation in the program, 

what were your main expectations? 

d . 

(circle up to three responses) 

1. I expected that the stay 1n I~r~cl would ir.ten~ify his 

Zionist commitment . 

2. I expected he would resume work functions with renewed energy. 

3. I expected that the program would enrich his overall knowlege. 

4. I expected it would broaden knowledge in his field of 

5. 

6. 

7. 

8. 

Did 

1 • 

2. 

3. 

4. 

5. 

expertise (Ii i story, Dible, etc.). 

I expected he would broaden his knowledge of Judaica . 

I expected it would enhance his pedagogic skills. 

I expected he would acquire adr.nn1str<.1tive skills. 

Other (pl!.ease specify) 

the program meet your expectations? 

The program enriched the educator above all expectation. 

The program fulfilled most of my expectations. 

The program fulfilled a substantial portion of my expec-

tations . 

The program fulfilled a Sr.la 11 part of my expectations. 

The program failed to fulfill my expectations. 

e . For the duration of the program was contact maintained 

between the participant and the reterr1ng institution? 

1. Contact was maintained throughout. 

2. Contact was maintained most o f the time. 

3. Contact was maintained part of the time. 

4 . No contact was maintained. 

2 



f. (a) 

If contact was maint ained between the educator .and the 

institution, provide details: 

Is the educator s t i l l e mployed at the i n s t itution? 

1- Yes , he is s till an empl oyee. ( if yes , skip to b.) 

2- No, upon completi on of t he program he returned, . 

but subsequentl y l e ft the i nstitution on 

(month) (year). 

3 - No , he fai l ed to retur n upon compl e tion of the program. 

(b) If t he educator r e turned t o your i nsti t ution after 

completion of the pr ogram , d i d he-

(circle the appropriate response ) 

1. Assume t he same positi on he hel d before his 

partic i pati on , wi th t he same a reas of responsibility? 

2. Assume the s ame position he held before h i s 

program, but with added r esponsibi l ities? 

3. Take a different pos ition, at a s imilar level? 

4. Assume a higher position? 

5. Othe r change: 

g . Upon c·ompletion of the program did the educator fulfill his 

prior commitment to remain at the institution for a desig

nated time period? 

1- yes. 

2- no. 

3 
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h. To what extent did the proqram contribute to the educator's 

knowledge and skills in each of the folloving areas? 

(for each are a, ci r c le applicabl e extent o f contribution) 

Area Ex t ent o f Cont ribution 

h1 ~h a verage low none 

1 • Droadc n iny Jewish 4 ) 2 
knowledge . 

2 . Improving pcdaqog1 c 4 ) 2 
skills . 

) . Br oadcn1ny knowledye 4 ) 2 
1n f i eld o f e xper t 15e . 

4. I mpr oving a dm1nistrc1t1vc 4 3 2 
skill s . 

s. Other area (ple a se 4 3 2 
s pecify) 

i. Do you think the educa t or found t he program professionally 

satisfying?-

,_ very sati sfy ing. 

2- sati s f yi ng . 

3- r ea s onabl y sat i sfyi ng . 

4- not sat isfying a t al l. 

S- I don ' t kno~ . 

j . Are you satisf i 1ed with his participation in the program? 

1- very sat is fied . 

2- sa tisfied. 

3- reaso nably satisf ied. 

4- d i ssat i sfied. 

• 
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k. If you were dissatisfied, please explain-

(circle what you consider the most important reason) 

1. The program did not significantly · improve his performance. 

2. Upon his return we found his reintegration with the staff 

difficult. 

3. He is now overqualified for his position. 

4. In his' present job the educator does not utilize skills 

he acquired during the program. 

5. The educator left the institution, making it impossible 

to utilize his acquired skills. 

6. Other reason (provide details) 

1. Will the skills and knowledge acquired from the program 

assist the educator in the future, at a higher position in the 

field of Jewish education? 

1- yes . 

2- no. 

m. Since the educator completed the program, have you sent 

other participants? 

1- no . 

2- yes (how many?) 

n. Would you encourage the participation of other educators 

from your institution in this program? 

1- no. 

2- yes (how many?) 

Provide explanation : 

5 
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o. Would you advise your own eolleagues to send educators from 

their institutions to this program? 

1- no. 

2- yes, with reservations. 

3- yes, wholeheartedly. 

If you would not recommend t his program, please explain why

[circle the most appropriate response(s)] 

1. The program does not significantly benefit the educators. 

2. It is difficult to find replacements for the 

participants. 

3. Program duration is too lengthy. 

4. It is difficult to guarantee a position for the educator 

upon his return. 

s. It is difficult to guarantee and/or find a suitable 

position for the educator upon his return. 

6. We fail to gain from the participation of educators in 

the program, since many subsequently leave the insti

tution altogether. 

7. Other reason (please specify) 

6 
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p. Below is a li~ t of µo s :.al,le µcoyrd r:i m-..>•J.1: 1<.:dl i ,ns. Please 

indicate which dlternative might fa ci litate your favorable 

decision to send other educator~ to the program. 

1 . Send Israeli replacenents t ~ substitute !or educators 

participat1:1<J 1n t~: •' i,)ro:;ra:n. 

5 
much easic:-

5 
much easier 

year µerioc!. 

5 
much easier-

4 J 2 
alot ~3~icr a littlr ~o rl 1ffercnce 

c..1 ~; 1 er 

4 J 2 

1 
would 
upset 

the system 

,ii () ~ c a :: :l':- ., l1 t tlc 
ca5ier 

:,n d 1:!crcncc would 

4 J 2 
al o t easi e r a little no dif ference 

eas i er 

upset 
the system 

would 
upset 

the system 

4. Enable the intervention o! the ins titution's director 

in detcrminin:J t~ic c .!uc .:.ito r's i nd1 v1 c:ul study pr ogram . 

5 
much casic-r 

4 3 2 
al o t c a~ !cr a litt le no differenc e 

easier 
would 
upset 

the system 

5. Extend the program to two year~ , to enable t~e bestowal 

of an M.A. deg ree upon J ts completion. 

5 4 3 2 
much easier alot easier a litt le no difference would 

easier upset 
the system 

6 . Other (please specify) 

7 
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q. Hov vell do you knov the educator? 

1 - extremely well. 

2- somewhat . I' • 

3- only superficially. Ji 

r. We welcome any • further cOCM1ents: 

.... 

s. Please provide basic personal details : 

Name: 

Your position at the institution: 

Name of the institution: 

Address: 
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SENIOR PERSONNEL FOR JEWISH EDUCATION 

PROGRESS REPORT AND PROJECT PROPOSALS - FEBRUARY 1987 

Submitted to the Sub-Committee on the Personnel Project 

-- The Jewish Education Committee, the Jewish ·Agency --

Introduction 
At its December 1986 meeting the Sub-Committee on Personnel, and 
its chairman Mr Mendel Kaplan, continued to transfo rm this 
project from a research projec t to a development oriented 
program. The Committe e mandated its c onsultants as follows : 

1) To develop spec ific c ommunity -based pilot projects 

2 ) To look into the possible e xpans io,n of existing training 
programs - at a first stage p r ograms i n Israel. 

3) At the same t ime, l i mited applied re.sea rch efforts would be 
undertaken towards a better understanding of the issues of 
Personnel and towar ds t he pre para t ion of a devel opment plan. 

We are pleased to r epor t progress in e a c h of these areas. 

1. A Community project is being l aunched in France, towards the 
training of 10-12 future day-s chool pri nci pals . (p . 6) 

2. A Community project i s bei ng pla nned in England with the 
ac tive participation of k ey community leaders.( p.7) 

3. Development and e xpansion p lans have been prepared for two 
major programs t r a i ning Senior Personnel (the Senior Educators' 
program (p.8) and t he Jerusalem Fellows' p r ogram (p.11)) 

4 . Evaluation s of t hes e programs are well underway (appendix 2) 

5 .A proposal h a s been prepared by Dr J . B.Ukeles which aims at 
devi sing strategies for re-training Jewish studies ' majors as 
Senior Educators f or Jewish Education . (p . 16) 

6 . A focus-group study, proposed by Prof S.M. Cohen and Susan Wall, 
would he lp us understand some of the elements affecting 
recruitment, retention , and morale of the people who are today in 
the field. Through t h is study, we hope to learn more about what 
to do in order to att rac t and maintain qualified candidates in 
the field . (p . 21) 

7 . Conversations are 
c ommunity projects 
expansion plans. 

underway with additional communities 
and with additional training programs 
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Background 
The Sub-Committee on Personnel has set as its first goal to help 
recruit and maintain talented Senior Personnel for Jewish 
Education in the world. 

A survey of existing positions and of training institutions 
commissioned by the Committee has revealed the extent of the 0£ 
between the needs for Senior Personnel and the numbe.!" of 12eople 
annually graduating from training programs. 

Indeed, there are some 4000 people in the field today, many of 
them insufficiently qualified for the positions they hold. The 
research allowed us to conclude that at least 400 newly trained 
people will be needed annually during the next decade if we are 
to respond to the problem of Senior Personnel. In order to 
achieve this, the Committee has recognized that a significant 
effort in the area of recruitment, training and profession 
building will have to be undertaken . 

Encouraged by what is already being done in the field, as well 
as by signs of increased awareness, interest and efforts towards 
dealing with senior personnel, the Committee decided at its 
December meeting to immediately undertake vigorous development 
programs in the areas of training institutions and of Personnel 
development in specific communities. 

11 Communitr ProJecta 
Specific community projects are being developed in France and in 
England. Talks have begun with Mexico, and additional 
communities will be suggested in the coming months. 

The goal of these community projects is to develop specific 
community-based pilot programs aimed at identifying specific 
needs for seni or personnel in a given community, locating the 
qualified candidates, helping to train the personnel for the 
designated positions, and ensuring that they assume these position 
f o llowing the t raining period . 

The Committee has decided that first communities should be 
located outside of North America, as problems in smaller 
communities, of more manageable size may be res olved through 
limited intervention. (For example, it was demonstrated that by 
graduating 60 people per year, the problem of senior personnel 
for day-schools outside the United Sates might be resolved in one 
decade.) We are pleased to be able to report the beginnings of 
such initiatives in England and France . 

The following elements are common to all projects: 

-- Community based intervention (work with the 
through the community with as broad a coalition 
institutions and people as. possible) 
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-- Identifying specific needs : positions that are open, need 
fi lling, or will be opened in the near future. 

-- Identifying specific candidates for these positions. 

-- Designing and/or identifying the training course both in 
Israel and in the home country that could adequately prepare the 
ca.ndidate for the speci fic position. 

With this approach the Committee wishes to encourage Communities 
to organize in order to answer specific -Senior Personnel needs 
and to begin solving local problems - even before or while 
engaging in comprehensive planning and development efforts. 
Hopefully , success in this endeavor will - in addition to 
solving local problems - bring additional communities to emulate 
the effort. 

2)Expansion 21.. existing programs 

As was shown in the last progress report ( December 198,6) the 
number of senior personnel graduating annually from all training 
pro grams in the world does not reach 100 people. Programs - in 
Israel and in the Diaspora -- need to be expanded, multiplied and 
improved if this n.umber is to increase significantly. The 
Committee has decided to undertake an effort to encourage 
training opportunities, beginning with the expansion of such 
opportunities - at first in Israel. 

We are recommending today the expansion and improvement of two 
programs - the Senior Educators' programs - its Hebrew-University 
based component - (see p . 8 and resource booklet 2), and the 
Jerusalem Fellows program (see p.11 and resource booklet 2). If 
the proposals are approved, these programs together should be 
able to graduate within three to five years, some 70 students 
annually. 

The two programs selected for development at this first stage are 
amongst the largest existing programs and the only programs in 
I srael . They have the highest number of faculty members and the 
most developed resources, amongst existing training programs. 
Preliminary evaluation data from participants and from their 
employers indicate that graduates of the programs hold senior 
posts and are valued in their places of work. Amongst the program 
directors consulted these only stated that they can provide the 
adequate number and kind of faculty to undertake immediate 
expansion. Indeed training programs for Jewish education 
indicate that they sorely lack faculty . 

Towards the development of the two above-mentioned programs 
have undertaken an evaluation. Its purpose is to identify 
programs' strengths and weaknesses towards development . It 
formative evaluation that comes to inform those running 
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programs and indicate where change may be needed. Interviews 
were held with program administrators and faculty members, 
questionnaires were sent to all the programs' graduates and 
present participants as well as to employers of graduates (see 
appendix 2 and resource booklet2 ). This evaluation was begun 
in late December and is now in process. A report will be 
prepared shortly. 

Next steps 

Following initial contacts with a number of institutions in 
Israel and in the United States, we suggest that the Committee 
consider - for its next steps : 

* the development of a Senior Educators' program at Bar-Ilan 
University; 
* the exploration of development possibilities with additional 
Universities in Israel; 
* t h e exploration of development possibilities at Yeshivot; 
* the possible expansion of the Israel component of a number of 
programs for senior educators based in the United States - such 
programs are conducted by the education programs of Hebrew Union 
College, the Jewish·Theological Seminary and Yeshiva University. 

3,Additional research 
Under the guidance of the Committee this project has become 
primarily a development project. However the Committee has 
decided to investigate further some of the key issues in Senior 
Personnel development. 

We propose to ndertake at this time two limited research 
projects, both dealing with aspects of the issues of recruitment 
of good candidat es to the field and of the retention of talented 
individuals in educational positions . 

.sL.. Enlarging the pool of candidates: A proposal for re-training 
Jewish studies' students in the United States and Canada (the 
study is to be conducted by Dr.J.B.Ukeles - (see p.16) 

b. A focus group study into the questions of 
recruitment and retention of senior personnel 
education (In all countries) This study is to be 
Prof.Steven H.Cohen and Susan Wall. 
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PROJECT PROPOSALS 

In the pages that follow we present a brief summary of the 6 
projects that have been developed between December and February . 
They are 

Project# El: Community Project 
Project# E2: Community Project 
Project # E3 : Proposal for 
educators'programs 

in France 
in England 
the expansion of the senior 

Project • E4:Proposal for the expansion of the Jerusalem 
Fellow's program 
Project # 5: New Senior Educators - a proposal for the re-
trainine of Jewish Studies' majors 
Project# 6: Focus group study of Senior Educators 
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SENIOR PERSONNEL -- PROJECT #El 

FRANCE 

There has been a significant growth in the school population in 
the past few years. This has placed. an additional burden on the 
French Jewish educational system. 

The Community project in France has as its goal to respond to the 
dearth of qualified day school principals: 

Under the leadership of the Fonds Social 
Education (a professional group that is 
major purveyors of day-school education 
proposal to train day-school principals. 

and through the GIC for 
community based) the 

have come forth with a 

This proposal which was initiated by and is led by Mr David 
Saada, director general of the Fonds Social, is a direct outcome 
of the Senior Personnel project of the Jewish Education Committee 
and involves candidates from institutions as varied as Otzar 
Hatorah, Le Refuge, Alliance Israelite Universelle, Ort, and 
Fonds Social. 

They suggest a program with two parts - one in Israel in existing 
Institution and one in France. They expect that a joint planning 
Committee would be immediately established so that candidates 
could be recruited .for the academic year 1987/88. They are 
preparing an actual and realistic list of 10-12 candidates and 
are waiting approval for this project with the hope that it will 
be launched immediately . 

This project will be staffed by Prof .Walter Ackerman of Ben 
Gurion University. 
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SENIOR PERSONNEL -- PROJECT #E2 

COMMUNITY PROJECT IN ENGLAND 

As a result of consultations with the Chief Rabbi, Rabbi 
Jacobowitz, Hr Stanley Kalms - chairman of the executive 
committee, JEDT and a member of the Jewish Education Committee, 
Mr Mendel Kaplan, Chairman of the Senior Personnel Sub-Committee, 
a preliminary plan has been submitted to the Jewish Education 
Committee. (see Appendix 1). 

The plan calls for initial data gathering for immediate needs in 
the area of Senior Personnel, consultation with senior educators 
and scholars together with the consultants of the Jewish 
Education Committee to develop the actual training programs. 
Simultaneously, under the leadership of the chief Rabbi and the 
chairman of the JEDT, all major Jewish organizations involved in 
education will be convened to undertake, endorse and - accompany 
the entire process. If their timetable is followed they will be 
prepared to present at our June meeting an actual project for the 
training of Senior Personnel to fill specific positions. 

This project is staffed by Mr Simon Caplan, director and Hr Heir 
Fachler, programmes director, of the JEDT. 
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SENIOR PERSONNEL -- PROJECT# E3 

PROPOSAL FOR THE EXPANSION OF THE SENIOR EDUCATORS PROGRAM 

This proposal was prepare d by the faculty and staff of the 
Melton Center and was widely circulated for comments (see 
resource booklet , Document E2). 

The Senior Educators Program, currently conducted through a 
partnership of the Samuel M. Melton Center of the Hebrew 
University, the W.Z.O. education departments, and the L. A. 
Pincus Fund, is a one-year program in Israel designed for 
experienced professionals in Jewish education to enrich their 
educational and Judaic backgrounds. In the interest of 
confronting the shortage of qualified senior personnel in 
Jewish educational institutions worldwide, the Melton Center 
proposes to expand this program from its present dimension 
(twelve participants in 1986-87) to accommodate up to 
seventy-five participants per year . 

Thu program will be designed for people returning to 
positions and frameworks in which they have already excelled, 
aspiring to creat e outstanding s enior educators. Candidates 
would be drawn from s everal sources: Jewish educational 
personnel already _serving in senior positions; talented 
Jewish educators who show promise as future leaders; 
talented practitioners in the field of general education who 
wish and are able t o retrain for Jewish education; 
individuals who occupy leadership positions in the Jewish 
community and can be retained. 

The expansion would be accomplished through a vigorous 
recruitment process. A talent hunt will be conducted by 
Melton Center staff on field visits in the Diaspora and by 
graduates of the program and other contact persons serving as 
scouts. A c r itical component of recruitment will be 
negotiations with the candidate's institution/community 
regarding goals of the program and appropriate positions upon 
return . In addition, an in-depth interview of each candidate 
will aid greatly i n ensuring qualified, well-prepared 
participants . 

As an adjunct to the recruitment and application processes, 
and to increase the pool of prospective participants, we 
recommend the launching of a mechina (preparatory) program to 
bring individuals up to minimal levels of Hebrew and Judaica 
necessary for a c ceptance to the Senior Educators Program. A 
mechina program might be offered in Israel, or conducted vn a 
regional bas is (each year in a different locale), or directed 
locally on an individual bas is. 

The expanded program would includ~ qualitative changes as 
well. As an individually tailored, multi-dimensional program 
of one year, it would offer specialised concentrations with a 
tutorial component and a ~upervised internship or project . 
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-Participants would take advantage of the full calendar year, 
studying during the summer in a Judai c immersion proaram as 
well as durina the academic year in their specialised 
concentrations and core courses . 

The concept of a short Judaic Immersion program derives from 
two concerns : the conviction that Jewish educators should 
have a basic knowledge of general Jewish studies; and the 
.recognition that the educators themselves need spiritual 
reinforcement and refreshment in order to successfully 
.educate others. The program will includ, four-five hours per 
da7 of study i n an erudi te but intimate environment where 
modern scholarship will be melded with such traditional 
methods of Jewish study as hevruta and shiur. A less 
intensi.ve immersion program could be offered to those 
participants who must spend the summer months studing in the 
Hebrew ulpan. 

The academic year compr ises t wo s emes ters extendi~ from 
November through J une . The two primary components of the 
academic program will be the "core" and the "specialised 
track. " All pa r ticipants will study in t he core program 
which might consis t of: 

l . two to four credit hour s of courses drawn f rom th& M.A. 
course listing of the Melton Cent er 

2 . two to four credit hours of elective cour s es which may be 
taken in other departmen~s of the Hebrew University or in 
other institutions 

3 . a weekly lunch aeminar: "Challenges Facing Jewish 
Education Today" 

4. a weekly evenina progr am of general enrichment: 
"Encounters in Contemporary Isr ael." 

Specialised tracks, offered on a cyclical basis every three 
to five years, would enable the Senior Educator to receive 
training and experience in a concrete area of speciali sation, 
such as: 

Curriculum Evaluation and Implementation 
General History - Jewish History/Contemporary Jewry 
The Elementary School 
Teachina of Israel 
Basic Literacy for Jewish Adults 
Jewish Education in the In.formal Setting 
The Jewish School Principalship -- Staff Development 
Teaching Hebrew as a Second Language 
Topi cs in Early Childhood Education 
Language Track 

To accomodate those senior personnel who cannot participate 
in a Hebrew program, a special tr~ck might be offflred 
cyclically in English, Spauiah, or French. 

9 



The tutorial system, is the backbone of the expanded Senior 
Educators Proaram. An expert in the area of concectration 
will develop and coordinate the specialised program. This 
head tutor will be involved in all aspects of the program, 
from the recruitment of qualified candidates, to teaching a 
course and to arranging internship placement&, to serving as 
an advisor to eaoh participant during the year in Israel, to 
eatablishina task forces and a network of senior educators 
thus ensuring cont.inued contact and development after 
completion of the course. 

The Melton Center has the resources to conduct such a 
program, and begin it immediately. It has extensive 
experience in in-service trai ning, has a staff of fifty 
scholars, researchers, teachers , consul tan ts, and 
practitioners of Jewish education, and is located in the 
Hebrew University, allowing for access to the vast resources , 
both human and material of t he univer sity . 

The present proposal consists of three points: 

1. The experimental implementation of some of the suggested 
programmatic program changes and development durin,r the 
academic year 1987/88. Thia would include the Judaic 
immersion program, . the t utorial system, supervised 
internships, and mor e . 

2. Planning and development of ~he expansion program. This 
would include recruitment of qualified candidates, the 
development of the full academic prograa, the preparation of 
education aaterials and documentation as well aa 
adainiatrative development. Thia atage would also take place 
durina the academic year 1987/88 . 

3. The implementation of the full-bl own expansion program 
beginnina June 1988 . 
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SENIOR PERSONNEL - PROJECT# E4 

PROPOSAL FOR THE EXPANSION OF THE JERUSALEM FELLOWS PROGRAM 

This proposal was 
Fellows program . 
Booklet 2. 

Introduction 

prepared by the staff of 
For the detailed proposal, 

the Jerusalem 
see Resource 

The purpose of the Jerusalem Fellows· is to create an 
international community of top flight professionals committed 
to taking the lead in Jewish Education in the Diaspora. 

Fourteen fellows are presently studing in Jerusalem while 
twenty three graduates have taken up senior educational posts 
throughout the Jewish world. In the five years of its existence, 
the program has graduated an average of eight fellows per 
annum. 

In the light of our present knowledge of the urgent need for 
senior personnel, this is clearly not enough. In our view, it 
is possible to raise the number of annual graduates to 15-20 in 
the next two to three years. 

The key to doing so· lie,s in the adoption of the following 
measures: 

a. The expans,ion and diversification of the programs offered . 
b. The creation of a flexible structure responsive to 

special needs and time constraints of professionals 
working in the field . 

c. Generating new individual study tracks. 
d. Targeting new populations for recruitment. 
e. Moving to a professional system of marketing and 

recruitment . 
f. The creation of a pool of tutors who will 

represent a powerful vehicle for education and 
training at the highest level and the most effecient way 
of responding to the diverse needs of a variety of 
groups a nd individuals . 

g. Inviting top flight scholars-in-residence to reinforce 
the senior academic staff. 

The proposal for expansion and diversification will include the 
development of three parallel tracks: 

A. The Jerusalem Fellows Core Course 

B. Jewish Education in Informal Settings 

C. Individual Study Tracks 
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A. THE JERUSALEM FELLOWS CORE COURSE 

We firstly recomme nd t he expansion of the present J e rusalem 
Fellows program. The achievements of the program until now can 
be attributed to careful selection, the dura t i on of the course, 
the high level of the study program, the exacting demands for 
high standards and profess ional excellence, and the intensity 
of the social and intellectual interaction that generates the 
shared norms, common language and social bonds that provide the 
infra-structure of the Israel based international fellowship we 
are in the process of c reating. 

Any move to expansion s hould build on these factors and avoid 
undercutting them. In t he light of this, we suggest the 
following : 

a . A Flexible Study Progr am, involvi ng one, two and 
three year options, aimed at differ ent target populations . 
Every attempt should be made to engage t he mai n body of 
ou.r students for a study period of .:t!f.Q Years . This is the 
absolute minimum, particularly when we are deal ing with 
promising academics from other di sciplines who wish t o 
retrain for Jewish education . 

Where the two-year optimum cannot be reached , the program 
should be ready - as it has indeed been i n t he past - t o 
accept candidates for a one year tenure. Two 
reservations , however, a r e in orde r here : This should be 
the exception rather than the rule, and, we have to be 
fully persuaded that such oandidates have the requisite 
experience , ability and mptivation to s tand up to the 
rigorous demands of the one year program. 

The target group of the three year opti on would be young, 
outstanding graduate students whom we wish to attract to 
the field of Jewis h education. Our experience with young 
Fellows of this description in t he past leads us to 
believe that with car eful selection and supervision , this 
group can represent a high return on our inve stment . 

b. Tutors : We see the creation of a pool of tutors a s 
crucial t o our program of expansion . The tutors would 
allow us t o intensify and deepen the learning process and 
to respond effectively to the diverse needs of a variety· 
of groups and i ndividuals. The r ole of the tutors in this 
context wil l involve academic responsibilities, mediating 
between the Fe llows in their care and the Senior Academic 
staff , and be i ng part of a support system for graduat es in 
the field ( see below). 

c. Recruitment : The moat conspicuous shortcoming of the 
Jerusalem Fellows is in the field of recruitment which has 
generally been conducted through advertisements in the 
Jewish and general press , personal letters to community 
leaders and leading Jewi sh educators, and initiatives by 
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graduates of the progra m, the academic staff and a small 
group of sympathizers in various countries. In addition 
to the approaches enumerated above we recommend the 
following : - t o employ a professional for recruitment 
primarily in North America . 

- to identify ne w target populations, e.g. 
Jewish studies majors enrolled in institutions of higher 
learning; 

- to negotia te with communities, federations, 
school boards , bureaus of education with respect to the 
release, re-employment and suitable promotion of their 
professionals who are accepted into the program. 

B. JEWISH EDUCATION IN INFORMAL SETTINGS 

To the best of our knowledge there is no institution of higher 
learning preparing professionals for work in the field 
of informal J ewish education. 

We therefore recommend the establishment of a new study track 
at the Jerusalem Fellows designed to serve the educational 
needs of leading professionals directing Jewish community 
centers . 

We recommend a flex~ble course of study based on an eight- week 
study session per annum over a period of three years. This 
c ould be supplemented by an annual two-week retreat in the 
field. 

The study plan will be fleshed out in conjunction with the 
participating agencies. In order to succeed in this innovative 
venture we shall require the services of a specialist in 
informal Jewish education who will be coopted on to the Senior 
Academic Staff as coordinator of the program. 

The program coo rdinator and the team of tutors will also work 
with the informal educators in the field organizing seminars, 
retreats and in-service training. 

We should aim for eight to ten participants and the first 
course should be launched in 1988 . 

C. INDIVIDUAL STUDY TRACK 

The individual study track comes to answer the special needs of 
either directors of boards o f Jewish education or high ranking 
academics who are not in the field but who would like to use 
the tools of their discipline (psychology, philosophy, 
communications etc .) t o make a contribution to Jewish 
educ ation . Our aim here would be to assign a member of the 
Senior Academic Staff and a tutor to work with these advanced 
Fellows, to create the environment of a mini-center of advanced 
studies while prevailing upon these participants, where 
appropriate , to contribute to our on-going programs. 
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.'.l.b§ Tu.r.get: Three to four participants in the next two years. 

Scholar-in-Residence 

If we wish to grow in depth while we grow in numbers, it is 
imperative that we have a leading figure from the world of 
education as our scholar-in-residence for at least one semester 
a year. Such a scholar would, in addition to his contribution 
t~ the Fellows, contribute to the enrichment and development of 
the Senior Academic Staff and tutors. We should aim to 
initiate the scholars-in-residence programs in the course of 
1988. 

SUPPORT SYSTEM IN THE FIELD 

As part of the expansion and development of the Jerusalem 
Fellows, we recommend the establishment of a support system for 
the Fellows in the field with the following as its major 
assignments : 
a . Personal contact with Fellows working in the field . 
b. Professional in-service guidance. 
c. The organization of in-house task forces for mutual help iri 
the field. 
d. The promotion and organization of group projects to be 
undertaken by Fellows in the field. The projects would address 
major issues of educational concern, bolster · the esprit de 
corps of the Fellows while promoting the ethic of enquiry, 
innovation and service central to our program. The Fellows 
would strive to involve their colleagues and peers in these 
projects so broadening the base of concerned educators and 
giving greater substance to their role as leaders. 
e. The organization of regional seminars for consultations, 
study, planning and coordination of projects. 
f. The organization of the annual Jerusalem Colloquium which 
serves as the centerpiece of the international fellowship . 
The colloquium provides a forum where: 
- matters of educational policy are discussed and formulated 
- central educationa·l issues can be studied and analyzed 
- projects can be reported on 

collegial bonds can be forged and old ties renewed. 
g. The organization of in-service training for graduates 
working in the field of informal Jewish education. 
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RECOMMENDATION FOR EXPANSION: 
Number of Participants : 

a . The Ferusalem Fellows Core Course - our goal 20-25 
participants. Date - 1988/89 . 

b . Informal Educators - our goal 8- 10 parti cipants . Date -
1988. 

c. Individual Study Track - our goal - 1-3 participants . 

Overall goal for 1988/89 - 35 Fellows 

Additional requirements for 1987/88 include: 
Implementation of the tutorial system 
Planning and Recruitment for 1988/89 
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.sDlOR PERSOMNEL - PROJECT #E5 

1/28/87 

NEW SENIOR EDUCATORS; 6 PROPOSAL EAR RE-TRAIXING 
.JEWISH STUDIES STUDENTS 

Background 

The first round of work on Senior Peraonn•l in .J.,,iah 
Education has advanced our understanding of th• iaauea • . As a 
result, we know enough already to for■ulat• and t•■t _,.. 
progra■ id••• for th• i■prov• .. nt of J•wiah education via 
-nior peraannel. Sugg•ationa for iaprov• .. nt cluat•r 
arounda aor• and Mtt•r training, n•• .. thod• of Tacruit-.nt 
and identifying new pool■ of candidat••; and d.,,eioping new 
joba. O.aign ahould begin now on a nuaMr of pilot progra
that can M t••ted in th• n•ar tutur•• 

Jsx,•b studi•• stvd•ot•t e0 t•ot111 sco,0r e•raooo•i t 0 r 
.J•wiah Education 

A key concern in r•lation to senior personnel ia the 
relatively a■all siz• of th• •xiating pool of candidates, 
and th• n~ to creat• n•w pools of candidat•• to fill 
-nior poaitiona. 

One of th• potential pools of n•w candidat .. ia t.h• group of 
atudenta curr•ntly •nroll•d in .Jewish Studi•• progra-. It 
has .,...n ••ti■ated that there are several hundred atud•nt■ 
in UnLv•raity-l•v•l .J•wiah atudi•• in Horth •-rica. At th• 
••-- ti .. ther• ar• a handful of job opening■ ••ch Y••r tor 
coll.-g• t•acher• in .J•wiah Studi••• Thi• group of .J .. iably 
co-itted s»opl•• at varioua stag•• of a rigoroua progra■ ~ 
atudy in .Judaica ahould Man ideal targ•t group for 
r•-training and r•-ori•ntation towarda car .. r• in , .. 1ah 
Education. A f•w individual• hav• ••d• thi• transition. · And 
_,.. •!fort■ hav• .,...n ■ad• to r•ach out to .J .. iah Studi•• 
acade■iciana. But a aophiaticatad approach ha■ been lacking. 
W• don't know wh•ther a progra■ of reori•nting .J .. iah 
studies ■ajors towards .Jewish aducation ia f•-ibl•, and if 
feasible, how to go about i■pl• .. nting it. 

Th• Proposal 

Thia ia a Propoaal to•••••• th• ~•••ibility o~ retraining 
3ewiah atudi•• atud•nt• ~or 3-,,iah educationJ to d .. ign an 
appropriat.• progra■J and to augg••t bow aucb a progra■ oould 
be i■pl•-nted • . It ia expected to tak• 28 •-k■ to co■pl•t•. 



Approach 

Ther• ar• three ele■ents in the approach: 

I A••••• the :f•asibility o:f retraining J•wish atudi•• 
aajora :for Jewish education 

II 0.v•lop a n appropriate progra■ conc•pt. 

III Deaign an appropriate re-training prograa 

I. Assess the :feasibility of retraining Jewish studies 
■ajora :for Jewish education 

In th• :first step, s■all groups or panels ot current · J•wiah 
Studi•• aajora will be- interviewed about their own career 
object.iv•• and int•r••t• and th•ir attitude■ toward• J•wiah 
Gtducation as a car••r• Existing in~oraat.ion about th• career 

•xs,a-ri•nc•• o:f paat Jewish at.udiea ■ajora will be analyzed. 
A :f•w key individuals who hav• ■ov•d :fro• J•wish st.udi•• 
into J•wiah education ~111 b• int•rvi•wed. 

In addition~ lay and proteaaional leaders in :for■al and 
in:for-1 .1 .. 1ah education will b• interview•d to d•:fin• 
probabl• roadblock• to a aucceaa:ful retraining progra■ :for 
J•wiab atudi•• ■ajors <including the di:f:ficulti•• o:f 
d•v•loping appropriat.• jobs>. 

II. O.velop an appropriate progr am conc•pt. 

Such a progre• would have three components: 

• A recruit■ant strategy -- In order to attract th• 
bttat o :f the Jewish atudi•a ■ajora, it is probably 
nec•asary to pro■ise the• a •:taat track• into senior 
positions; and a way needs to be :found to overco .. 
the probable snobbia■ towards non-university careers 
likely to be :found in this group. High-visibility, 
high-atatua e:f:forts aay b• needed: ••9• •nhodea 
Scholar• and/or National Tal•nt Search approach. It 
aay be nec•asary to publiciz• in:for■ation about 
current senior salaries in J•vish education. At leaat 
in North A■erica, salaries have advanced rapidly in 
recent. years. 



• A training coaponent -- Whil• Jewish studies ■ajora 
are likely to have a reasonably good background in 
.Jew1.ah content, they are likely to know 
little a bou t t he process and aethods 0£ education. 
They also are likely to have had little training in 
the skills 0£ educati onal leadership --£ro• planning 
through :fund-r aising and Board develop••nt. Th••• 
areas would have t P be learned, . without having people 
feel that they are s tarting over. Uaing existing 
aodels for quality training <e.g • .Jerusale■ F•llowa> 
and infor■ation developed in Step I, design a progra■ 
curriculu• and explore options for institutional 
links. 

• A Job develop•ent coaponent -- Even with quality 
recrui t s a nd an e xcellent trai ning prograa, it -y be 
difficult :for re-or iented Jewish s tudies aajora to 
aove directly into existing senior poaitio.na. They 
are likely to be resented, because they haven't •paid 
th•ir du•••; i.e ••rv•d a significant nuaber o:f yeara 
in a claaaroo■• Transitional jobs n .. d t ot,,. cr•at.cf 
that are senior enough to be attractive; that :fulfill 
real ne.cfa ·-i.e. not aake-work; and that are in a 
car .. r path l•ading to top jobs. Such poaaibilitiea 
range :fro• grouping several part-ti .. positions to 
create a single full-ti .. pro:feasional position (e.g. 
ca■p director and suppleaentary school principal> to 
adding specialists and assistant principals to 
existing schools. A critical career path blockage 
aay be the relatively f•w jobs inter■ediate betw .. n 
teacher and principal. 

III. O.aign an appropriate re- training progra• 

Uaing int•rview in£or■ation and available in~or■ation 
about the Jewi sh studies population, • projection will 
btt developed ~f the potential candidates :for .Jewish 
ttducation c a r .. r re-training. Th• retraining r esource• 
that ar• needed will~ esti■ated; and an illuatrativ• 
first and second yea r prograa will be present.cf along 
with an eati■ate of the dollar and other resources 
necessary to carry out the progra■• 
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Work Tasks 

l . A••••• th• £eaaibility 0£ retraining 3ewiah atudi•• 
stud•nta £or 3ewiah education careers 

1 Int•rvi•w panels of current and past Jewish Studies 
■ajora, including so■e people who have ■oved £ro■ 
Jewish Studies into Jewish education. 

2 Interview lay and professional leaders in for■al and 
infor■al Jewish education to define probable 
roadblocks to a success£ul retraining progra• £or 
3eviah atudies atudenta (including the opportunity to 
create new jobs.> 

III. O.aign a training progra■ 

6 Uaing int•rviev in£oraation and available in£or■ation 
about the 3ewiah atudi•• population, eatiaate the 
nuabara o~ pot•ntial candidates £or J••iah education 
car .. r training. 

7 Eati■at• th• r•-training capacity that i• needed 
(i.e. that exista or that would have to be created). 

8 Project a first and aecond year progra• <including an 
eatiaate of potential applicants & aaauaptiona about 
retraining reaourcea> 

9 Eatiaate the dollar and other additional resources 
necessary to carry out th• progra■• 
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TASKS t• o~ I Due 
IWlca IDet.e 

----------------------------1------1-------?. FEASIBILITY I 71 
I I 

1 Int.N"Yi ew J.S. -jora I I 
I I . 

2 Inu.rvi .. ltNldm-a I I 
I I 

IIITERIII REPORT I l llarcb 20 
I 
I 

J I . PIOGRAft COIICEPT 51 
I 

3 Recrui t. .. nt. I 

' .. Traiiung I 
I 

s Jab dll-.•lcpMDt. I 

• :tffEIIII REPORT IApril 20 
I 
I 

III. TRA?a?IG PROGIWI DESIGJI 41 
I I 

6 eeti-t• candidat.ea I I 
I I 

7 aet.. ret.rainina needs I I 
I J 

a pro:,.at progra■ aiz• I I 
J ' 9 ..u.-t.• coat.a I I 

I ' FIIIAL REPORT I 413\UMt 19 
I I 

TOTAL TIii£ I 281 

Submi tte d bl' Dr . J. ~ - Ukel• • 
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SUlOR PERSONNEL - PROJECT 6E6 

To, Annette Hochstei n . 
Fro■ : Steven N. Cohen I Susan Wall 
Re: Focus Group Study of Se~i or Jewi sh Educators 

February S, 1987 

Background 

At your request we have prepared this 1e1orandu■ which su11ari zes the 
rec1nt discussions we have had wi th you on the proposed •focus Group Study of 
Senior Jewi sh Educators.• 

The ~hief ai1 of this research will be to collect infor1ation (princi pally 
fro• senior Jewish educators in the United States and Canada) which will help 
you develop policy reco11endations to achieve two interrelated objectives. As 
•• understand the■, they i re: Cl> to i ncrease t he pool of recruits to Jewish 
education; and (2) to reduce at t r ition of current senior per sonnel due to 
•burn-out• and related processes of ~ttrition . 

Kore specifical ly, we will want to investigate several specific quest i ons. 
Wi th respect to the issue of recruitaent , we wil l want t o know: Nhat were the 
incenti ves and disi ncentives, channel s and obst acles which inf luenced the 
Jewish educators in t heir choice of the profession? What i ■ages of status, 
presti ge, co1pensation, col le•gueship and t he niturt af t he wort did they hive 
prior to entering the fiel d, and how hive those i ■•;es changed? How wtre they 
inspired to enter the field, and how •ell were they prtpared and trained in the 
early stages of career development? What s ignificance do they attach to 
aentors and to other idiosyncrati c occurrences in t heir lives? 

Mith respect to the issue of retention, we will want t o know: Nhat are 
their career pl1ns 1ad expect1tions, as well as their c1reer-related hopes and 
fears? Nh•t are soae of the aore rewarding and soae of the ■ore frustrating 
aspects in the l i ves of senior Jewish educ1t0rs? Which rewar ds i n particular 
ought to be enhanced and whi ch frustrati ons ought to be relieved so •s to ■ost 
sub1t1nti ally i aprove t he . l i kelihood that the senior per sonnel will st•y i n the 
field for a long period of ti ■e? 

Ne expect to produce several •products• f or your use. These i nclude: (1) 

a prel i■inary focus group di scussi on guide f or ~se by counterpart researchers 
in other countries; CZ> i nter■ediate and final vers ions of the ;uide • i th 
additional inst ructions at appropr i ate stages in the research; (3) notes (or 
•■tnutes•> of the focus g~oups as they are ca1pleted; (4) a preli1inary report 
su■aari zi ng the key findings and relat ing the■ to policy iapl i cations; (5) a 
final ind ■are extensive report •ith caaprehensi ve findin;s and 
recoa~enditicns. 

Procedures 

We intend to begin with a review of the relevant litarature an recruit■ent 
and retention of principals and other senior educators. 

Me •ill then design a preli■inary discussion guide •hich we will test by 
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way of individual interviews with a small number of current or foraer senior 
educators. These interviews will suggest revisions far the preli ■inary version 
of the discussion guide which we will send you. 

Next, we Nill begin conducting focus groups, using the guide ind ■aking 
revisions in saae as we go along. Each focus ;roup will consist of 6-10 
indivi1uals. One of us (or, later, a trained ~oderator> will conduct the 
groups . Each group will be tape recorded, and, in addition, a secretary will 
record a~d type up a rough transcript of the conversations. (As noted, we will 
send you these ■ ir.utes as they beco~e available,> 

After c01pleting about 3-4 groups, we Nill then revise the guide for use 
by ■oderators we will have selected and briefed (by telephone) in several 
cities. In ■ ost instances, these will be respected Jewish educators with good 
co■■unication skills with who■ we have significar.t rapport. People we are 
currently considering include: Elaine S, Cohen (Nontreal>; Joshua Elkin 
(Boston>; Noshe Sokoloff CN,Y. -- Orthodox groups); Arlene Agus (N.Y.>; Henry 
Schreib••n <Chicago >; Sail Dorf, Isa Aron (Los Angeles>. Ne will brief and 
train each of these individuals ~Y sending them a packet of •aterials 
(including a description of the overall project, transcripts of previous 
groups, the GUestion guide, and instructions) and by extensive telephone 
conversations <we ■ay consider conference calls with two or three ■oderators 
siaultaneously, so that they aay learn fro■ each other), 

Upon co1pletion of the focus groups, we will listen to the tapes, and 
review the transcripts. We will thrn produce the preli ■ inary report, the final 
report, and th~ final version of a fully annotated discussion guide, 

The Respondents 

We intend to conduct approxi ■ately 15 focus groups, In the aggre;ate, the 
■e■bers of the groups will satisfy several criteria for diversity, Nost will 
be currently active senior educators, but a few wi!l be people who have already 
left the field, and three groups will consist of students. The students will 
include those in training progra■s for senior positions and undergraduates with 
strong interests and background in Judaic studies. We int end to convene groups 
in several locations: New Haven, Westchester, New Vork, Philadelphia, 
Nontreal, and las Angeles; in add ition, we ■ay wish to supple■ent these Nith 
intervie~s i~ Toronto, Chicago, Boston, ~nd ftia~i. We plan on achievinef 
diversity in positions and sector, That is, of the current educators, about a 
third will be part-tiae school principals, about about a third will be full
ti ■e school principals (or vice principals), and about a third will be draNn 
fro■ · other sectors CJCC's, youth groups, ca■ps, ca1puses, and Bureaus of Jewish 
Education). Last, we intend to range over aost of the Jewish deno■inational 
spectrum fro, Torah u·a~orah Orthodox to Refor■, 

We expect to obtain the volunteer cooperation of JESNA in arranging for 
10st but not all of the groups. In each cise, we will provide refresh1ents and 
allowances for transportation. 
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The Focus Groups 

This lict is tentative. In ftany instances, for1er educators will be 
included •ith appropriate groups. 

1, New Haven: Nixed group. 
2. Ne~ Haven: Yale University, Juda ica studen ts . 
3. Westchester: Principals of ~ajar Hebrew schools and one or two day 
schools. 
4. Philadelphia: Principals and vice principals of day schools, yeshivas. 
5. Philadelphia: Principals of ftajor Hebrew schools. 
6, Nontreal: Principals of Day Schools. 
7. Nontreal : Principals of Hebrew schools, 
8. New York: Left-of-center Orthodox, for■al & infor~al. 
9, New York: Righ t-of-center Orthodox, formal ~ infor1al. 
10-11, New York: Infor■al educators !campus , youth directors, caap 
directors, YNHA 's/JCC'sl . 
12. New York: Coluabia University, Judaica students. 
13. New York : Je•ish education students at YU, JTS, NYU. 
14. Los Angeles: Hebrew school princ ipals. 
15, Los Angeles: Inforaal educators. 

Alternatives: 
Boston, Chicago, Toronto, "iaai, conf erences of educators 

Schedule 

February: 
Approval of project (with revisions by you> 
Literature review 
Preli1inary discuss ion guide 
Exploratory individual interviews 
First focus groups 
Arrange■ents with JESNA 
Contact with ■oderators 

Narch: 
Coapletion of f irst round of focus groups 
Re visi on of discussion guide 
Training of 1oderators 
Beg i n second round of focus groups 

April: 

Nay: 

June: 

Nore focus groups 

Coaplete focus groups 
Listen to tapes, review transcripts 
Preliainary report 

Final report 
Final discussion guide 
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ACTION HUff FOi INWNTOIY Of SENIOR M:llSOIINEL 
POSITlOlfS IN JEWISH EDUCATION 111 nm o.r.. 

H. Fachler/S. Caplan 3rd February 1987 

Data C.theriag: In an in1.tial attempt to make an inv<!ntory as a 
baaia for diacuaaion, the three crucial lists are:-

1) An estimate of senior full tiae positions to become vacant in 
Jewish Educat ion between 1987-1992. 

2) An estimate of senior full time positions that don't but 
ideally should exist by 1992. 

3) 

For the above two question the following three 
catagorisatio~s should be isolated in the findings:-

a) Priury school - Secondary school - Central board -
Informal - pr.r tt ime centres - early childhood - Adult. 

b) Headteacher - Head of Oepart•ent - Specialist -
Director. 

c) Right wing Orthodox - Central Orthodox - Refor■ -
Liberal . 

A defini t ion of criteria for an initial assessment procedure 
for ijualification as a potential senior educator. 

Think Tank: The J.E.D.T. will invite a select group of experts 
to form a "Think Tank". The group will consist of the followin& 
people; the constituents to be changed or enlarged aa appropriate. 

A prominent Academic Sociologist active 10 the field of 
Jewish Education. 

A Professor of Harkett ing and leading membe·r of the Jewish 
Co11111Unity. 

A Senior H.K.I. (inspector of schools) 

A J.E. D.T. Trustee and ■ajor supporter of Jewish Education. 

A Philosopher and specialist in Jewish Ethics. 



Timetable; 1) Initial Data Ga t hering End Feb'87 

2) Consultation with Senior 
Educators+ Think Tank End March '87 

3) National Consultation with 
community leadership April/Eady 

Hay '87 

4) Implementation From Hay'87. 
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APPENDIX #2 Evaluation of Training Programs 

Description 2f :t.he Evaluation 

1) Evaluation Team 

2) 

Batya Stein - coordinator Rita Sever - methodologist 

Staff: 
Haya Amzaleg, Haim Aronovitz, Yif'at Friedman, Daphna Gelman 
Edna Levy, Micky Lichtenstein, Aviva Silverman, Beth Weintraub 
Michal Yehuda 

Desription 

I n January 1987, we began to conduct an evaluation of the 
two Israel-based programs training senior personnel for 
Jewish education in the Diaspora, the Jerusalem Fellows and 
the Senior Educators ' program. 

This evaluation was undertaken in order to provide the 
programs' planners with substantive data and identify the 
programs' strengths and weaknesses towards development. It 
is a formative evaluation that comes to inform those running 
the programs and indicate where change may be needed. 

The evaluation is based on the following data: 

A) Interviews with faculty members and administrative staff 
in both programs . (in progress) 

B) Interviews with a sample of present participants in both 
programs. (in progress) 

C) Questionnaires, sent to all graduates and all 
participants in the programs, as well as to present 
employers of the graduate Senior Educators. (see 
resource booklet2) 

All the returning questionnaires - in 4 
from 15 countries - are being immediately 
and processed for analysis. 

languages and 
computerized 

Questionnaires were sent as follows (see summary table below) : 

1. A questionnaire was sent to all graduates of the Senior 
Educators• program in the countries where they live and work. We 
hope to learn what positions graduates occupy today, what they 
believe the program's contribution to be, what they view as the 
program's strenghts and weaknesses and more. 
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2. A questionnaire was sent to a key person in each institution 
where graduates are employed, in order to learn how employers 
feel the program has impacted on the performance of the educator, 
and how they feel about sending additional personnel to the 
program in the future . This questionnaire was translated into 4 
languages and sent to employers in 15 countries. 

3 . A questionnaire was sent to each of the present participants 
in the program . 

4. A questionnaire was given to all graduates of the Jerusalem 
Fellow's program. It was handed out to those present at their 
gathering in New York in February -- and was mailed to those not 
attending the gathering. 

5. A questionnaire was distributed to this year's applicants to 
the program 1 ( those who were interviewed in the USA), in order 
to gather data on recruitment and recruitment procedures . 

6 . A questionnaire was given to all present participants in the 
program. 

We have consulted extensively with experts, educators and 
methodologists for t})e design of these questionnaires. 

We are pleased to report a significant rate of return of 
questionnaires within the very few weeks since they were sent 
out . The table that foltws summarizes the numbers of 
questionnaires sent and those returned by February 18, 1987. 

!---------!------- -- ! -------- !--------!-------! ------!-------- - !------- ! 
JF * ! JF JF ! SE ** ! SE SE 

DATA !Graduates!Partici-! Candi- !Grads !Part's!Employers! 
! pants ! dates ! ! TOTAL ---------•------ __ , ________ , ________ , _______ , ______ , _________ , _______ , . . . . . . . . 

Sent 23 13 11 73 7 65 192 

!---------!--------- --------!--------!-------! ------!--------- ------- . . 

!Returned 15 12 9 .:.s 6 19 77 

(65%) (92%) (82%) ( 22%) ! ( 86%) (29%) (40%) 
!---------!--------- --------!--------!-------!------!---------!-------! 
* Jerusalem Fellows 
** Senior Educators 

A preliminary analysis of findings, based on these partial 
returns, will be reported at the meeting. A written report will 
be prepared in the coming months . 
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rr1ecas JiLWl Associates 

This project has enjoved a very lar&e amount of support durin~ 
the rather pressured work period from December to February. 
Experts here and abroad have spared no efforts in helping us 
think the iss ues throuch, design the instruments for evaluation, 
cather data - as well as in sharinc their ideas. I thank them 
all and would like to mention in particular: 

Prof. Walter Ackerman, 
University of the Negevr 

Professor of Education, Ben Gurion 

Prof. Seymour Pox, 
Committee 

Senior Consultant to the Jewish Education 

Mr. Shimon Frost, the Melton Center, the Heb~ew University of 
Jerusalem; 

Mr. Alan Hoffman , Director, 
Unive ~sity of Jerusalem; 

Ms . Hinda Hottman, Re&istrar, 
University of Jerusalem; 

the Melton Center, 

the Melton Center, 

Prof . Michael Inbar, Dean of Social Sciences, 
University of Jerusalem; 

the Hebrew 

the Hebrew 

the Hebrew 

Mr. Zvi Inbar, Program Director, 
Program for Jewish Educations 

the Pincus Fund & the Joint 

Mr. Zeev Mankovitz, Director, the Jerusalem Fellows; 

Prof. Mordechai Nissan , the Hebrew University of Jerusalem; 

Dr. David Resnick , Israel representative. JESNA; 

Dr. Mi chael Rosenak, the Melton Center, the Hebrew University of 
Jerusalem: 
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SENIOR PERSONNEL - PROPOSED BUDGET SUMMARY - FEBRUARY 1987 

~EOPOSED BUDGET 1987/88 

A. Community Studies 

! . France 
Training of school Princi pals 19~7/88 

2.England 
Training of Senior Educators 

B. Expansion of Existing Programs 

1 . Seni or Educator s Progr am 
Pl anning and Recruitment for 88/89 
Experimental implement ation of new components 
(Does not i nclude ongoing annual budget 
for the program) 

Planned Growth: 87/88 : 15 
88/89:25 
89/90 : 35 

2. The Jerusalem Fel lows 
Planning and Recr uitment f or 88/89·. · 
Implementation of tutorial System 
(Does not include ongoi~g annual budget 
for the program) 

Planned Growth: 87/88:14 
88/89 :35 

C. Research 
. 

Dr. J.B.Ukele s: Judaic s t udi es 

Prof S.M.Cohen and Susan Wall 

TOTAL 

$200,000 

No Budget Yet 

130,000 
150,000 

$280,000 

25,000 
45,000 

$70,000 

17,630 

22,000 

$589,630 
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June 14, 1987 

A. 

SENIOR PERSONNEL FOR JEWISH EDUCATION 

WORK-IN-PROGRESS -- JUNE 1987 

Introduction 

The coal of the Personnel Project of the Jewish Education 

Committee is to offer su~~estions for dealinc with the acute 

shortace of qualified senior personnel for Jewish education in 

the world, with particular references to the contribution Israel 

can make in meetin~ this problem. 

Preliminary findin~s, discussed by the Committee at its meetin~s 

in December 1986, indicated a sicnificant cap between the number 

of qualified senior personnel needed every year in the · field 

(approximate l y 400 additional people per year), and the number of 

people presently bein~ trained ever y year (less than 100 per 

year). In order to develop means for dealin~ with this cap, the 

Sub-Committee on Personnel, chaired by Mr. Mendel Kaplan, decided 

to undertake efforts on a number of fronts: 

1. To develop specific c ommunity- based pilot projects. These 

projects would allow to refine the data to meet the local 

situation and demonstrate the effectiveness of local efforts 

aimed at the development of senior personnel. 

2. To look into the possible expansion of existin~ traininc 

pro~rams - at a first sta~e. pro~rams in Israel. 

3. At the same time, limited applied research efforts would be 

undertaken towards a better understandin~ of the issues of 

personnel, and towards the preparation of a development plan. 
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We are pleased to report pro~ress in each of these areas. 

1. Community projects are bein~ launched in France, En~land, 

Mexico and South Africa. 

2. A plan for the development of a Se~ior Educators pro~ram at 

Bar Ilan University is bein~ prepared. The data for evaluation 

of the Senior Educators pro~ram and Jerusalem Fellows pro~ram has 

been collected and is now bein~ analyzed . A report will be 

available for the winter meetin~ of the Committee. 

3. We are pleased to e nclose a draft o f t he report by Dr. J.B. 

Ukeles on Strate~ies for Retrainin~ Jewish Studies majors as 

Senior Educators for Jewish Edu9ation. 

The Focus Group Study of Prof. S.M. Cohen and Susan Wall is well 

underway and wil l be ready by the next meetin~ of the Committee. 

B . Process (the Joffe Committee} 

Towards the February 1987 meetin~e of the Committee, a lar~e 

amount of work was prepared in a rather short time. Therefore, 

there was not adequate time to discuss seriously and in- depth 

with all concerned. Therefore , Mr. Mendel Kaplan, Chairman of 

the Personnel Committee, su~~ested that a committee be set up to 

review the proposal (Appendix 1 : members of the Committee). Mr. 

I saac Joffe, Chairman of this committee, travelled to Israel from 

March 22-26 . Durin~ his visit, Mr. Joffe met individually with 

members of the Committee and discussed the projects and the 

plannin~ process with them. The Committee approved the 

continuation of all the projects at its meetin~s of March 25 and 
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April 12 and recommended as follows: 

Senior Educators' prosram: an academic board should be set up 

whose members would include representatives of the wzo 

departments. The board would discuss plans for the prosram. 

The academic board met on April 30 and approved the plan. A 

second meetins took place on June 11. 

The Jerusalem Fellows Expansion p rosram: The Committee 

recommended that the board of the Jerusa1em Fellows become 

thoroushly involved in the work of the Sub-Committee. 

met on June 4. 

The board 

Community project in France: · It was acreed that a committee 

would be formed in Jerusalem chaired by Prof. Walter Ackerman, 

and consistinc of representatives of the WZO departments, to 

discuss the traininc procram. Thie committee had its first 

meetins in earlv June. and be~an discussins the prosram. 

Members of this committee have noted that it has provided a very 

useful forum for review of the Senior Personnel projects and have 

asked that Mr. Kaplan and Mr. Jotte consider conveninc it in the 

future too . 

c. status Report February 1987 

1. Community Projects 

Community projects are beinc launched in f o ur communities: 

France, England , South Africa and Mexico. The purpose of the 

community projects is to refine the clobal data and tindinss on 
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the one hand, and to demonstrate throuch limited intervention the 

possibilitv of solvinc local senior personnel problems: to cive 

solutions to specific senior personnel needs: and to i'oster a 

d¥namic of communit¥-based initiatives to solve senior personnel 

needs that mi&ht be emulated in additional places . 

All of the projects have followed the followinc process: 

a. Create local consensus and awareness of personnel needs 

throuch a limited needs surve¥, 

b. Desicn a project that would be a cooperative e ndeavor between 

the local communi t¥, the WZO and the Jewish Education Committee. 

The Jewish Education Committee will offer planninc assistance and 

traininc assistance as needed , and help the community apply to 

the appropriate Jewish Acency fundinc source. 

c. Followinc the identification of senior personnel positions 

that need fillinc. 

be identified. 

suitable candidates to fill these posts will 

An individualized traininc profile will be 

desicned for these candidates that would brine them up to the 

level of qualification of senior personnel in the realms of 

Jewish Education, Hebrew, administrative and Jewish knowledce, 

management skills. A suitable traininc procram, often includinc 

trainin~ components in the local country as well as a component 

in Israel, would be desicned. The training; procram will make use 

of existinc resources, both locally and in Israel. adapted as 

needed to the specific needs. The individualized training; 

procram may require the use of tutorials and tutors may be 

involved in manv aspects of a civen traininc procram - including; 
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individual tutoring, group teaching and more. 

d. The community will undertake to place and employ the 

candidate following his/her training. 

Typically, the community projects have required a significant 

amount of negotiation involving lay leaders and professionals in 

the community, as well as representatives of the many 

institutions involved and of the WZO departments. 

France: This project. which aims at training personnel for the 

posts of school principal, has reached the stage of selection of 

candidates. A training program is being designed. A report will 

be presented by Mr. D. Saada. Dlrector-General of the FSJU .· 

England: Mr. Mendel Kaplan met at the home of the Chief Rabbi of 

England with key community l eaders in order to discuss the 

project and cooperation between the Jewish Education Committee 

and the English community ." Followin~ staff work and the creation 

of a think tank to assist them, senior personnel needs have been 

located and agreed upon (see Appendix 2). Negotiations are under 

wav to define the scope and format of the first program. 

Mexico: The Community project in Mexico will concentrate on the 

training of qualified educators to become day school principals. 

head of Judaic departments etc. over the coming veare. Prof. s. 

Fox and Dr. Eli Tavin led the discussions with community leaders 

and professionals on a visit to that country during the month of 

May. 
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south Africa: An outline for a project has been a~reed upon with 

representatives of the South African Board of Jewish Education . 

A preliminary survey of needs was conducted in that community by 

the Kaplan Center of Cape Town University. The project has just 

be~un and is likely to ~et off the ~round with the first ~roup of 

candidates be~innin~ their trainin~ in January 1988. 

funding: It is su~~ested that the community proj ects be funded 

jointly by the community and the Jewish Education Committee. The 

requested bud~et for the projects in En~land, Mexico, and South 

Africa for the academic vear 1987-88 is for a sum up to $400,000 . 

Specific and detailed bud~ets will be presented as the detailed 

plans for these projects are betng developed. This amount would 

be needed as follows: Englan~ - up to $200,000 

Mexico - up to $100,000 

South Africa - up to $100,000 

Thes~ fi~ures were ca1cu~ated in terms of the per capita cost of 

trainin~ senior personnel in various countries and in Israel and 

would cover the first year of training in a program that would 

typically include two years. 

B. A consultation sm Training 

With the increasing awareness amongst Jewish educators of the 

work of the Senior Personnel project, heads of trainin~ programs 

in the U.S. and in Israel have turned to the Committee with 

requests for assistance in buildin~ or expanding training 

programs for senior personnel. 

trainin~ takin~ place in Israel. 
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Theological Seminar¥ of America, Yeshiva Universit¥ and Hebrew 

Union College, as well as Bar Ilan University, each sent to the 

committee proposals, suggestions and ideas concerning the 

development of a training program component to take place in 

Israel. 

At the same time the personnel project has begun evolving norms 

for the qualification of Senior Personnel. A preliminary paper 

was drafted, outlining what a Jewish educator in a senior 

position should know as far as Judaic studies, Hebrew, education, 

the Jewish world, and management are concerned. 

Before proceeding with any development work, it seemed important 

to ensure that each training program working with the Committee 

would, in fact, consider the possibility of agreeing to levels of 

qualification and that there would be consensus as to what are 

feasible but optimal levels of qualification. 

Therefore, it was suggested to hold a consultation with the heads 

of the training programs in Israel and in the U.S., as well as 

with representatives of the community projects and 

representatives of the WZO departments in order to discuss the 

norms f or training, and qualification, to test with them the 

validity of the norms and standards that the committee is 

beginning to evolve, to discuss and consult with them on what the 

most effective training would involve and what would be realistic 

optimal targets for training. 

An additional goal of the consultation would be to present the 

participants with all the training resources available in Israel. 
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This consultation will take place on June 28. 29. and 30, 1987 in 

Jerusalem (list of participants: Appendix 3), 

II. TRAINING PROGRAMS IN ISRAEL 

Work has proceeded on two items: 

A. The evaluation of the Jerusalem Fellows and the Senior 

Educators Pro~ram. Data collection on these projects has been 

completed. Appendix 4 ~ives the breakdown of the return of 

questionnaires. The data is now bein~ analyzed and a report will 

be ready for the next meetin~ of the Committee this comin~ fall 

or winter. 

B. A senior Educators Program at Bar 1100 university 

Discussions have been held with members of the Loockstein Center 

for Education in the Diaspora at Bar Ilan University. A 

preliminary plan for the possible development of a senior 

educators' pro~ram at that university is bein~ drafted and 

circulated for comments and consultation . The plan calls for a 

plannin~ ~rant that would be used for detailed plannin~ includin~ 

content, staff and recruitment plannin~. 

III. RESEARCH PROJECTS 

A. "Retrainin~ Jewish Studies Students:" A draft report by Dr. 

J.B. Ukeles has been completed and is included as Appendix 5 , 

This report maps out the field of students in Jewish Studies in 

the U.S. (particularly ~raduate students) and su~~ests possible 

strategies for retrainin~ them as Jewish Educators or for 

brin~in~ them into the field of Jewish Education. 
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B. "International Focus Groups on Jewish Educators : " This 

project is proceedin~ as scheduled. However, in parallel. 

prelimary contacts have been made to consider the feasibility of 

carryin~ out the project in South America, Mexico, France and 

South Africa. This would allow the ~~searchers to provide us 

with a more universal and comparative picture of the field of 

senior personnel. The additional cost for expandinc the project 

for the free world outside of the U.S. is $20,000 . This includes 

the addition of quantitative data to support the focus ~roup data 

and validate it . 

IV. Next steps: 

With the launchin~ of the community project , the expansion -of the 

trainin~ pro~ram in Israel , the c ompletion of part of the 

research and the Consultation on Trainin~ a bout to be held in 

Jerusalem, the Senior Personnel project offers possibilities for 

development in the realm o f Senior Personnel on a number of 

fronts . By its December 1987 meetinc, the Committee will be 

presented with a preliminary development plan to meet the ~oals 

of significantly increaein~ the number of trained Senior 

Personnel and alternatives strate~ies for development. 
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APPENDIX 1 

MEMBERS OF JOFFE COMMITTEE 

Mr. Isaac Jotte (Chairman) 

Prof. w. Ackerman 

Prof. S. Fox 

Mr. A. Hoffmann 

Ms. A. Hochstein 

Mr. z. Inbar (ex-officio) 

Mr. Y Mayer 

Mr. M. Revivi 

Dr. IL Tavin 

Mr. H. Zohar 

Ben Gurion University ot the Ne~ev 

The Jewish Education Committee 

Melton Center, the Hebrew University -
Jerusalem 

Nativ Policy & Plannin~ Consultants 

Joint Pro~ram & Pincus Fund 

Dept. for Torah Education & Culture, WZO 

Youth & Hechalutz Dept., WZO · 

Dept. ot Education & Culture in the 
Diaspora, WZO 

World Zionist or~anization 
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APPENDIX 2 

rATRt)S~ 
luJ.,r,· l-r.1,·I F,,,...,,,n 
Th.• H,h,m Cir 5 Gaon 
Hon Grt'\·1lk l,n,,.,, Mr 
Hon Sir ;•\.l;,n\t."<an.i 
l,lr f-,lvn £',. R,,rh,ch,IJ 
:-ir ~hch;wl S.,!,,,:I 
~,r IJtJ.K" \\-'u~I .. ~ 

l'RE~l[lfST 
Th,• Ch,.-i R,l+ 
~,r lmm.anud l.li ,,h,vu· .. 

\ ' ICE PRESlf'EST:
l,lr Trtw r E Ca:nn 
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TRl'~TEES 
Mr Bc.•rn.ud n.u:,,K: 
:,;,r ~.JM\· H.u:--.!"':1r~n 
Mr H<nr\' Kn, r,i 
),fr r,,,., L t,-., 
Mr H,nn· :-.: t,~ ,, 
~r :\l•n l,liff..-• 
l,lr l,famn P,,., , .. 
Mr Oa"J r .. .,.. ~ 
~1r ~t, ,m .. ~ : :: 
\Ir H;1n·,·, ~• , nmi: 

~1, \..\ril :0:,-.·11 

EXECL 'TIVE 1.'0).l~IITTH 
Mr $1~nln t-=.,.~ .. 1Ch,11rm11U'II 
),1, L,s, Grnh,,,, I T 
Mr R,,n.tki ~I<·:,,·, • r1.•:1"-\lt<UI 

).1, C,mr.aJ l,t.·- ., 

P.',RT,Tll>IE E!'l 'C..\Tll'S 
Mr Fr,·J " f. ,r.; ... 0 '-..'.h.urm,m1 

IEDT YURIII. \.'.: 
.\Ir (),,rk r.,,., •Ch.utmanl 

()!RECTOR 
~1r Sun,llfi C,ljwtr'I 

rROGRAMl,l E~ ()IRECTOR 
Mr ~te,r fa,:nk•~ 

Charin: C,~mrr.?;..'1t~N-
R,,, ,-..;., II WI 

Jewish Edu,Jll••n.il Development Trust 

s. CAPLAN (Dlrec:tal") 
M. PACHLBR (J'roSrall- mrector) 

Reply: "8, ALBBRT ROAD, 
LONDON NW' ZSJ 

Telepboae: 01-200-6427 

Adler House, Tavistock S4uare, London WClH 9HN 
Teleph,,ne: 01-387 1066 

senior Personnel For Anglo Jelfisb tix:ation 

C.Or..siderable work has beer, done in analysing the Senior Personnel 
needs of the U.K. over the next five years in preparation for a 
meeting between Mr. Mendel Kaplan COlairman of the Persoonel Sub 
cannittee of the .Jewish F.ducation cannittee of the Jewish 'lqerv::y) 
and representatives of the Jewish B:mcational Develq:ment Trost. 

Purpose of meeting:, To discuss at an advanced stage our 
negotiations with the Jewish a3ucation Camlittee for · 
inplementation of a senior personnel project. 

Data SUbnitted: A brief paper on Senior Personnel outlining: 

a> 
b> 
c) 
d) 
e> 
f) 

'lhe reasons for embarking on a major Personnel project. 
'lhe justification for a Senior Personnel awroad'l. 
Statistical data relating to the need. 
A theoretical awroach in response to the need. 
'1tae financial ramifications of such an awroad'l. 
case stooies to illustrate the possible i.npact 
of such a project. 

Director 
30th April 1987. 
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[A) Reasons for Project: 

The last few years have seen the beginnings of a Renaissance in Anglo Jewish 
Sfucation in quantitative t.er116. Substantial additional school places have 
been made available at new schools such as Sinai, Independent, Bury & 
.-iitefield, Rosh Pinah, and the Ilford Primary School. The educatiooal support 
irdustry is blossaning through the Institute of Jewish Frluc:ation, Maoor House 
and a nlllt)er of irdependent fringe organisations. '!be demands on the Jewish 
educator for innovation and creativity ha~ never been greater - carprter 
technology, Ivrit B' Ivrit, Modern Jewish History, Values clarificatioo, the 
integration of Jewish and secular stooies have all been thrust on to the 
system and accepted in varying degrees within a remarkably short space of 
time. 

These are exciting times, 

It is nevertheless clear that our Jewish Etlucation system has feet of clay. 
There is no sense of confidence in the camunity that real ini>rovement will 
follow on fran the bevy of changes the last decade has seen. 

The answer is straightforward. There is a dearth of qualified talented 
educational personnel at all levels. The schools, and the central 
organisations even with a wave ,of new ideas and methods, simply cannot fulfil 
their potential without exceptional people to teach, to develop and to lead. 

A sini>le problem. Ard yet the personnel issue has not, to date, been given any 
praninence on the camunal agenda, despite the fact that everyone recognises 
it as a significant if not the significant limitation on our current level of 
achievment. 

we believe that the problem has not been taclcled because it is perceived to be 
too CXll'()lex to be treated. The reasons why we are so lacking the tna.n(X)Wer we 
require can be vi~ cliagramnatically as a •cycle of educational 
disadvantage• in which each point is both cause and effect. It looks like 
this. 

/ 
Mediocre BmcaticMl. 
Provision • Poor 
s1JR)Ortservice 
( training/i.nservice etc) 

I 
Poor pay resources 

IDi status of Teaching 
and Jewish Teaching ~ 

REaer-uituent problems 

\ 
Mediocre Teaching Force 

I 
Ladt of Talented 

~-\ 
senior Persc ,me) 

Limited tncane 

~ DemaJX! for Jewish/ 
_ Frlucation Limited 

12 



Eventually we nust tackle every point on the cycle. E:ach is relevant am 
basic. 'l'hls ~, would~ a task, both educational and financial, 
which is beyond the resources of our cxmn.mity at present. we believe, in the 
ciramstances that the mst sensible and nost effective strategy "'°1ld be to 
tackle the lack of senior personnel to lead our efforts. 

(BJ JUstificatial Fbr Senior Pers0DDel 11.(.pcac:h. 

1) It is tbe Jcey to a PUll Solutial: 

we believe that an additional supply of "exceptional" senior educators 
will inplct an alm::>st every point on the cycle of disadvantage. 

Talented professionals at the top raise the status of the profession in 
the eyes of children, parents and layleaders. They provide a positive 
image of the profession which aids recruitment and ultimately the quality 
of the teaching force, they demairl proper reward and proper servicing in 
tenns of SUft)Ort azxi equiµnent and material s , azxi of oourse, they ensure 
constant improvement in the quality of the education that is on offer. 

Talented senior educators can break the cycle of disadvantage. 

2) It DBkes practical ecb::atiooal. and financial sense: 

we believe that a senior personnel drive is feas ible both educationally 
and financially. . 

A rough outline scheme with provisional costings forms part of this mem:> 
as a basis for discussion. It being understood that clear definition and 
parameters must evolve out of full negotiations with the relevant 
educational bodies. 

(CJ 'lbe Need: A statistical ADalysis. 

The following tables are the result of informal data gathering involving the 
senior professionals of all relevant educational bodies. Neither informal nor 
adult education was considered under the terms of this initial datagathering. 

'!be figures are representative of approximately 70% of the total nmtier of 
positions available - the shortfall being due to the large number of single 
independent schools and organisations who could not be CO\Tered without iooepth 
research. 

We have to fill a miniBua of between 40-50 key positions within three - five 
_years. We ha•.1e available sane 11 individuals who are potentially suitable -
only 3 of whcm do not need further training. 

We are at the edge of a precipice. 

Nevertheless a relatively limited adjusbrent could make a substantial .inp:lct. 
Twenty new senior educators recruited fran within Jewish E>:lucation, within 
Education, and fran other professions, canbined with a continuatioo of current 
policy to recruit far IOOre talented young people into the ranks and then to 
nurture their careers, could produce dramatic r esults within 5 - 10 years. 

We believe that task nust begi:l in earnest imnediately. 
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RESPONSES TO QUESTIONNAIRE ADDRESSED TO SENIOR PROFESSIONAL HEADS OF CENTRAL EDUCATIONAL BODIES (FORMAL EDUCATION ONLY) 

(I) I.t.lcn t if i:it, l c 11:1111cd v.icanc ies 
occurin~ 19H7-1990. 

~ Cent .Orthodo:< Re(orm/ l.uba-
inc. U.S. • Zl-"f.T Liberal vitch 
'l'ornh l>e11t. n 

llead Teacher 8 ,, 
!lead of ncpt. 9 ,, 
Deruty llend I 1 

11.?nd of rnrt 1 I 

Uny School 
Advisor 2 

Srecial 
~(luc:ation 

Director I 1 

Synnr,o,~ue 
Director of 
Educnt ion ,, 
Researcher 1 

&.lucntion 
Officer 

I To ta l 20 10 0 

PQtcntial cnndidnte 5 ) 

(with traininl!) 

rotential c.nn,lid.ntc 
(without train inr,) 3 

(2) As (1) which 111ay 
beconiu vaca,1 t, 

Total Central Orthot.lcx 

' 12 4 : 

13 I 

2 

2 I 
~-

2 

f: 
2 

4 

I~ 1 

Jll 5 

t! 

3 

(J) Possible Ol:W .i:ippolntment:s 
to bu crcutcd 19U7 - 1990 

Cl!nt:ral Rllforn/ '!otal 
Orthodox Lil>e ral 

I 1 I 2 l 
2 2 

z 1 ) 

) 1 ! 

2 2 

.. 

1 1 

3 3 

',, 2 16 

Totlll 

59 
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[DJ A possible Respuse to the need. 

Imnediate Action: 

1) '1'he recruitnent of between 10-25 potential senior educators. 

2) The form.llation of individual. hand tailored programnes of intervention to 
train this force over a period of 3 - 5 years. 

3) The awc,intnent of an educational task force to oversee and participate 
in recruitnent training and ultimately in placement. 

4) The utilisation of all relevant training programnes and institutions both 
locally and in Israel and elsewhere as appropriate to each individual. 

5) The strengthening of local institut ions to accacm:xlate the needs of the 
project. 

6) The fornul.ation of a scholarship and incentive package to assist 
recruit:Inent. 

* It should be understood that training and funding will differ fran cand.idate 
to candidate. For sore a full scale 3 year Israel based programne might be 
appropriate. For others intervention may take the form of an evening class or 
a tutorial relationship without-the necessity for extraction fran ~rent 
enplcyment. 

* It should also be understood that the project can succeed with one candidate 
as well as with 25. F.conanies of scale may operate, groups blocs of need might 
average out of nl.mlbers - but the pri nciple holds good whatever the nt.lllber. 

* A further inport.ant and cmplicating factor will be the relationship between 
individuals and specific senior positions. '!be ideal "°1ld be to target each 
individual for a particular a~intlnent fran the outset. However, this will 
clearly not be the noous· operandi in the majority of cases for obvious 
reasons. 

we are proposing an .inmediate and pragmatic approach. It is, ~er, 
envisaged that a rore sophisticated identification of the task will be evolved 
in tandan with this approach to include: 

a) Definitions of criteria for identifying senior educators. 
b) Definitions of job types and hence training needs in preparation. 
c) Design of appropriate training nodules to assist in training both 

locally and abroad. 
d) Research into other factors effecting the senior personnel position 

incltxling incentives, career structure and so on. 
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[BJ Financial Raif icat..i.cms 

There is no single ,awroach, course or institution that can, by itself, 
produce a cadre of exceptional Senior educators. 'ffle case studies appended 
are the best illustration of how the project would inpact on particular 
individuals. 

saie elenents are, nevertheless identifiable as basic to the operation. These 
include:-

1) A central stucture including ~ucational Task Fbrce that would be 
the •office• for the project - a recruitnent/c:x>nsultative agency - a 
facilitator and CXX>rdinator of individual-programres - a monitor and 
supervisor of "students•. 

2) A scholarship/fellowship fund to pay for SURX)rt of candidates full 
of part-time, to subvent salaries of such candidates where 
necessary, to pay institutions for training courses, for travel -
particularly to Israel and so on. 

~ an illustration one might take the cost of producing one individual who 
might need say: 

l> A one year fulltime Fellowship and tw years parttime scoolarship at 
£25,000. 

2) Buying into a:iocation services at various institutions at £5,000. 

3) Relocation in Israel for one SE!lll!Ster fulltime or three sumner 
courses at £10, 000. 

4) A proportional oost in supervision/acini.nistration etc. at £.5,000. 

In other words it would oost approximately £45,000 spread over three years to 
produce one such individual ready to occupy a Senior a:iucational position. 

~ this basis the cost of a full Senior Personnel Project aiming to bring in 
sane 2.5-30 individuals over three years~ be in the region of £1,500,000 
or $2,460,000 (l.64). 
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CF] Bew the Senior Bhrat.or Project will q,erate in practice 

'1'bme Bypotbetical case Sbdies: 

Mr.A. is a qualified teacher \ll0rkir¥J in one of our Jewish Day schools in 
IDndon. He has built up a good repltation in the 5 years he has been teachir¥J 
and is regarded as a prospect for prarotion. However, with a wife and three 
children, he has been forced to take on a parttille ministerial post and SUnday 
teachir¥J in order to suwlement his incane. 'ttlis inevitably dissipates his 
ability to concentrate entirely on makir¥J a success of his first eq>loynent, 
in the crucial early years of his career. 

Mr.A. is, incidentally, a rare bird in beir¥J a male, first inocme winner, who 
has remained in Jewish Filucation. He is highly idealistic, and not without 
ant>ition to achieve prcm:>tion, oot he knows that bis personal status <Xl'li>ined 
with the financial constraints of the profession make it l!iel.l nigh UJi)OSSible 
for a career developnent to take place. E.\Tening classes, managenent seminars, 
study leave or anythir¥J that might involve relocatir¥J a family are quite 
sin'ply out of the question. 

Mr.A. knows that sarething must change. Either a pranoted post will becare 
available which he can take without m::>Vir¥J or he will move out of Jewish 
Filucation altogether. Either way, he is a frustrated man because he knows that 
he needs more personal develOIJ!l81lt to proceed - and yet he is a prisoner of 
his own cirC\m\Stances. 

If Mr .A. were to join the Senior Personnel project he could be offered a 
personal develcpnent progranme over 2-3 years which might include: 

a) Management trainir¥J 
b) M:>re specialist Jewish study 
c) Shortterm inservice programnes in Israel 
d) Experience of other day schools 
e) A tutorial relationship with a senior t utor 

Mr.A. would be offered scholarship incane to ensure that he could concentrate 
on trainir¥J rather than on the financial needs of his family. Fees to 
institutions "'10Uld be paid so that he could benefit fran the best possible 
courses. M::>st .inp:)rtantly Mr. A would beal:oe part of a frane«:>rk seeking to 
maximise his p:>tential to the system and not, as before, a prisoner of fate, 
pursuing less than gocd cptions because of short term need. 

Within 3 years Mr. A will either join the staff of Jews' College as a teacher 
trainer or accept a headship in a London Jewish Day School. 

Mrs.B. Is a mother of two, both recently married, and at the age of 46 
looking to pick up a career 1n teaching that ended sanewhat abruptly 25 years 
ago. She is trained and qualified, and she was regarded as a 110St pranising 
educator at her first school, where she taught for three years before beo:mi.ng 
pregnant. 
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Mrs. B oc:nes fran an average to cxmni.tted United Synagogue backgrouoo. Ber 
J\daic .knowledge is sanewhat limited. She loves and urderstands Primary school 
children. She is a highly organised and carpetent irdividual. She is totally 
out of touch with i:rodern devel.qments in educatioo. She is talented and with 
20 years to give to Jewish Biucation. But •••• she is alirost unenployable. 

If Mrs. B. were to join the Senior Personnel project she c:xw.d be offered a 2-
3 fulltime develcprent programre which might include: 

a) Higher Jewish study 
b) M:>dern teaching uethods 
c) Specialisation in an area of Jewish E)jucation 
d) SUpervised and centrally ~rt placement in day schools 
e) Seminars in Israel 

Mrs. B. \lo10Uld be given oonstant tutorial su~rt, scholarship funding to neke 
it possible for her to leave the house and participate in traini.ng, and an 
entry point into irodern day sc!xx>ls via centrally sponsored placarent. Day 
schools would not take a risk on Mrs B visa vi eq,loynent. 'Ibey \lo10Uld 
gratefully accept aa:litional parttime s~rt £ran a pot.P.ntially talented 
irdividual at no extra cost to themselves. 

Within two years Mrs 8 will becane a fulltime teacher at a Primary school. '1'«> 
years late she will be praioted at the school or will m:,ve to another as 
Headteacher. 

Rali>i. C. Is a highly dynamic young man of 28. He is training to be an 
accountant. He cares fran a religious family, learned Judaically with a 
Semi.khah fran Israel after 4 years i n Yeshiva and an OXford degree in English. 

Rabbi c did think quite seriously about a camiunal career rut dismissed it as 
•unfashionable• and •unprofitable•. He is not without a guilty conscience and 
sane idealism. He was a Bnei Ak:iva Mi!drich - an excellent informal educator, 
and he still teaches at a Teenage Centre Che has done this for 4 years now). 
~tiler he will continue to do so when he is m:lre affluent in 3-4 years tine 
is doubtful. Rabbi C writes educational material for Bnai Akiva. He clearly 
has a gift in this direction: though an untrained one. 

A provincial CClllll'.l.'lity once awroached Rabbi C to becane their Biucation 
Director. Be looked into the possibility very seriously, rut in the em, the 
camunity would not offer a senior education post to an unqualified candidate, 
ard Rabbi c would not countenance the idea of training professionally, 
entering at low pay levels ard waiting, when faced with alternatives such as 
accountancy offering greater respectability and better pay fran day one. 

If Rabbi C were to join the Se.nior Personnel project he oould be offered a 
five year developrent prCXJramoe during which time he would be well supported 
whilst obtaining the following credentials ard experience. 

a) Teacher Training 
b) Specialisation in Training 
c ) At least t'NO years fulltime ard two years parttime experience 

in teaching. 

After 5 years Rabbi C will be offered a Days SChools advisory or curriculum 
develq:ment post at the Institute of Jewish :afucation. 
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APPENDIX 3 

LIST OF PARTICIPANTS 

CONSULTATION ON TRAINING, JUNE 1987 

Prof'. w. Ackerman 

Dr-. T . Ariav 

Or. H. Deitcher 

Ms . s. Ettenberc 

Prof'. s. Fox 

Mr . H. Hanniel 

Rabbi. R. Hirt 

Ms. A. Hochstein 

Mr. A. Hof'f'mann 

Prof. M. Kerem 

Ms. R. Kleinber~ 

Ms . s. Lee 

Mr. z. Mankowitz 

Dr. A. Mars 

Rabbi J . Rabinowitz 

Dr. B. Reisman 

Prof. s. Reshef 

Mr. M. Revivi 

Mr. J. Roitman 

Dr. M. Rosenak 

Dr. s. Shevitz 

Ben Gurion University of' the Necev 

Tel Aviv University 

Jerusalem Fellows 

Jewish Theolocical Seminary of' America 

The Jewish Education Committee 

Dept. f'or Torah Education & Culture, WZO 

Yeshiva University 

Nativ Policy and Planninc Consultants 

Melton Center, t he Hebrew University -
Jerusalem 

Oranim, School ot Education of the 
Kibbutz Movement 

Jerusalem Pellow: educator from Mexico 

. Hebrew Union Collece, Los Anceles 

The Jerusalem Fellows 

University of Judaism 

Yeshiva University 

Brandeis University 

Tel Aviv University 

Youth & Hechalutz Dept., WZO 

Fonds Social Juif' Unif'ie 

Melton Center, the Hebrew University -
Jerusalem 

Brandeis University 
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Dr. A, Schitt 

Dr. o. Shremer 

Dr. P. Steinberg 

Dr. E. Tavin 

Dr, J, Woocher 

Mr. H. Zohar 

Board ot Jt 
New York 

Education ot Greater 

Bar Ilan Universitv 

Hebrew Union Collese 

Dept. of Education a ' 
Diaspora. WZO 

lture in the 

Jewish Educational Services of North 
America (JESNA) 

World Zionist Orsanization 

Educator trom South Africa 
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APPENDIX 4 

' \ 

EVALUATION QUESTIONNAIRES RETURNED 

PROGRAMS FOR SENIOR EDUCATORS 

' 

AS AT 

No. of 
Questionnaires 

' 

' • 
I 

• 
1 • 
I • 
' I 

2.6.87 

: Questionnaire ' : TOTAL RETURNED 
:---------------------------------------------------------------
: Jerusa1em Fellows 

1. Graduates 23 19 ( 83") 

:--------------------. ---------- -----------:-------------------
2 . Participants 13 12 (92") 

:-------------------------------:-----------:-------------------
3. Candidates 27 18 (67") 

I 
I 

-------------------------------:----------- -------------------: 
Senior Educators Procranis 

1. Graduates 

1 
I 

I 
I 

61 

-------------------------------:-----------
2. Referrants of craduates 

1 
C 

I 
C 

I 
C 

73 

:-------------------- ~---------:-----------
3, Participants 15 

I 
C 

I 
C 

-------------------: 
45 (62") 

12 (80") 

' t • ' • . -------------------------------.-------------------------------t 
I J t J 
t C • f 

I 

' 
TOTAL 212 136 

I 

' 
' ' ' I I C 

:-------------------------------:--•·--------:-------------------: 
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The present 

the various 

Committee, as 

SENIOR PERSONNEL FOR J EWISH EDUCATION 

WORK-IN-PROGRESS - - OCTOBER 1987 

report consists of a brief overview of progress on 

projects undertaken by the Jewish Education 

a result of the recommendations of the sub-

committee on Personnel . 

I. Research 

I am happy to enclose t wo comp l e t ed r eport s : 

l.or.J.B . Ukeles : senior Educator : a ca r ee r Option for Jewish 

Studies Students 

2.Prof.Steven M. Cohen a nd Ms . Susa n Wall : Recruit ing and Retaining 

Senior Personne l in J ewish Educat i on: A focus group study in 

North America 

These reports a re r ich wi t h imp l ic~tions fo r policies and future 

directions, a nd we plan to suggest action at t he February 1988 

meeting of the Committee, following study, analysis and 

discussions of the findings. 

Dr.Ukeles was asked to explore the possib i l i ty of reorienting 

s tudents in Jewish Studies programs towards a career in Jewish 

Education. Following data gathering, interviews wi t h university 

program directors and students in Jewish s tudies programs the 
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researcher concludes that there is indeed opportunity to recr uit 

students for Jewish Education careers. 

Four pilot programs are suggested: 

* A Recruitment program - aimed at undergraduates; 

* Two career-development programs aimed at beginning graduate 

students; 

* A program to create academic positions in Jewish 

aimed at advanced graduate students or post doctoral 

(See Appendix I: Executive summary; see full report 

Education Committee Publication No 5). 

Education 

students 

- Jewish 

Prof.Cohen and Ms Wall . were asked to find out more about t he 

professional conditions of present Senior Educators and their 

thoughts concerning the issues confronting the field 

particularly recruitment and retention. Amongst the findings we 

can note the fact that most senior J ewish educators participating 

in the study reported reaching the field as a career - as well as 

their positions - by accident rather than th rough a planned 

process. Most had strong Jewish upbringing yet felt gaps in 

their Judaic knowledge and skills. They also reported 

difficulties in dealing with t he administrative burden of their 

job. They complained widely about the relations with lay boards 

who, they claimed, failed to adequately respect the 

professionalism of the field . 

Amongst other recommendations the researchers recommend to 

consider targeting recruitment efforts at undergraduate students 
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with intensive Jewish backgrounds, and at other populations which 

have in the past provided significant numbers of Senior Educators 

(Rabbis, afternoon school teachers and public school teachers). 

The educators strongly advocate systematic internships or 

apprenticeships for potential senior educators as a means of 

improving effectiveness as well as morale. (See Appendix 1: 

summary of findings and recommendations; see full report 

wRecruiting and Retaining senior Personnel in Jewish Education: a 

Focus-Group Study in North Americaw). 

II.Training Programs 

our work with the training programs has been a source of 

particular encouragement. You will recall that the committee had 

recommended 

for Senior 

the expansion of two Israel-based t raining 

Personne l - The Jerusalem Fellows program 

programs 

and the 

senior Educators program. Simultaneously we undertook an 

evaluation of the programs to guide the planned changes. 

Throughout the process there has been a constant dialogue 

between the planners and the evaluators, and many of the findings 

of the evaluation were incorporated into the planning as work 

proceeded. The results are significant: 

l.Senior Educators 

The program has been completely revdn.ped. It has changed from 

being essentially a sabbatical-style program for teachers 

professional enrichment, to being a carefully thought 
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program for Senior Educators. From academic program to staff to 

administration and recruitment, everything has been redesigned. 

Tutors are now working with the students; much of the 

bureaucratic hassle has been eliminated; the summer was used for 

a new conception of a preparatory program (ulpan). This included 

Hebrew language study as well as courses in Judaic knowledge. 

Recruitment work for next year (88/89) already indicates that 

numbers could double by then. (See Appendix III - •Expansion of 

Senior Educator Program• -- Draft Evaluation Study available upon 

request). 

The Academic Advisory committee set up upon the recommendation of 

the •Joffe committee• has met regularly to discuss the program. 

The committee is composed of Hebrew University faculty members 

and representatives of the wzo Departments of Education and 

culture, Tora Education and culture and Youth and Hechalutz. 

2. Jerusalem Fellows 

The Jerusalem Fellows program excels in terms of the level of 

participants and staff, content and program. The expansion 

program began with the coordinator of the program designing and 

implementing a recruitment campaign. The tutorial system has been 

strengthened here too and some curricular changes have been 

introduced , following findings of the evaluation. The most 

interesting has been a reconsideration of the core courses. (See 

appendix IV, progress report). 

so change is not so much the issue with this program, as is 
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little doubt that they are setting 

professionalism for Jewish Education. 

III.Community Projects 

new standards of 

The Community projects are getting off the ground in France, 

England and Mexico. Data collection has begun in south Africa. 

l.France 

There is cause to be particularly gratified by the progress of 

the project in France. The project, aimed at training day-school 

principals for the French Community, will begin officially on 

November 11, with the first 6 participants in the program. This 

number meets the target we had set for the first year. It is the 

result of a most professional recruitment and se lection process. 

Close to 40 applicant L ~xpressed interest following the publicity 

campaign. They were screened with a smaller number reaching the 

stage of interviews. Prof. Ackerman, consultant for this 

project, participated in the interviews of the final candidates. 

The general assessment of the participants is that they are 

qualified for the program. 

A local senior educator is coordinating the project and we are 

now looking for a tutor . The program is being designed with the 

involvement of the FSJU , the educational networks in France, the 

GIC for education, representatives of the WZO departments and 

staff and consultants tor the Jewish Education Committee. 
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2.England 

The project in England is ready to enter the recruitment and 

selection phase for the training program. A major structural 

hurdle was overcome this past summer, with the assistance of Mr. 

Mendel Kaplan , when both lay and professional steering committees 

were established . In July a meeting took place with the 

participation of representatives of the JEDT , ZFET, wzo Tora 

Eduction Department, United Synagogue and Jewish Education 

committee. 

This was followed by a meeting in September under the auspices of 

the Chief Rabbi of England where all institutions and networks 

responsible for Jewish Education in England were represented. At 

that meeting participants unanimously endorsed the personnel 

project and approved the proposal of September 1st as guidelines 

for the project (See Appendix V). 

The group also constituted itself as an ongoing Steering 

committee for the project. 

A publicity and advertisement campaign as wel l as a recruitment 

effort throughout the educational institutions is being 

undertaken. The plan is to select candidates over the next two 

months and to offer them a brief intensive seminar during the 

corning winter . The intention is that participants will spend 

next year (1988/9) studying in Israel. 

Mr Isaac Joffe met with the professionals staffing the project in 

England. Mr Alan Hoffmann is the consultant on this project for 

the Jewish Education Committee. 
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3.Mexico 

The Community project in Mexico - the latest to be undertaken, is 

now entering intensive planning stages, and is likely to catch up 

rapidly. It is hoped that the training program for day-school 

principals will begin in cooperation with the Universidad Ibero 

Americana at the end of January with up to 8 participants. Rachel 

Kleinberg, a graduate of the Jerusalem Fellows program, is 

coordinating the project in Mexico and is presently dealing with 

the survey that should lead to the selection of candidates. Mr 

Shmuel Benalal is staffing it for the committee . 

4.South Africa 

An institution by institution survey has been undertaken by a team 

of staff members of the Kaplan center of Cape Town University and 

of the south Afr ican Boa rd of Jewish Education with the aim of 

identifying specific posts that will need staffing and possible 

candidates for training for these posts. A number of posts and 

candidates have already been identified, and it is hoped that the 

project will get into specific planning over the coming months. 

IV.Consultation on Training 

A three day consultation was held in Jerusalem at the end of 

June to consider norms and standards for training senior 

personnel and to discuss training strategies. Participants 

included heads of the leading institutions for the training of 

senior educators in Israel and in the USA , representatives of the 

community projects, representatives of the wzo Departments of 
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Education and staff of the Jewish Education committee. 

V.Next Steps 

The question of the long-term fundi~g of the two training 

programs has been a matter of concern. Today these programs are 

funded year by year on an ad-hoc basis by the Pincus Fund (Senior 

Educators) and the Joint Program (Jerusalem Fellows.) The 

Jerusalem Fellows, under the auspices of the WZO, now in its 

seventh year of existence, received a grant from Bank Leumi for 

its first five years. The senior Educators, a program with the 

participation of the wzo Departments of Education and culture, 

Tora Education and Youth And Hechalutz, and of the Hebrew 

University, is being funded by the Pincus Fund. 

Towards the February 1988 meetings of the Committee we propose 

that the following work be undertaken: 

1. The research reports will be analyzed, and their implications 

for recruitment policies and program development policies will be 

presented. 

2. If the committee so decides, additional development of 

training opportunities will be presented, including the 

development of new programs and of Israel components of American

based programs. 

3. The community projects will be further developed . A 

North American community will be selected for a project. First 
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lessons will be drawn from the experience with the existing 

projects. 

Proposal 

We suggest that the Committee consider the issue of the multi

year funding of the training programs. 

We suggest that the Committee recommend multi-year funding for 

the community projects. 
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Appendi x .l 

·~e nlor Educat or : A career option for Jewi s h S t udies Studenti" 
J,:; c ot, B . Uk elee Consult i n 2: S e rvi c es Suite 505 611 Bro adway 
Ne w Yo r k , N. Y. 10012 

EXECUTIVE SUMMARY 

The purpose ot this report is to assess the teasil)ility ot 
r eorienting people in University-level Jewish Studies towards 
careers in Jewish education and to suggest possil)le pilot 
progruis to support or help them make the transition. The 
objective is to help meet the acute shortage ot qualified 
candidates tor senior positions in Jewish education in North 
America. 

overall, the hypothesis seems to be supported by the analysis. 
Ten out ot thirteen ot thos e i nvolved i n l eading Jewish Studies 
programs supported the need t or and feasibility ot the ettort. 
The atudant interviews also contirm the plausibility ot the 
central assumpti on; yet with some siqniticant caveetz that hAve 
important implications tor t he design ot progr ams. 

Most ot the underl ying assumpti ons seem valid. Jewish Stuclies 
students do seem t o be strongly Jewishl y committed. There seem 
to be more applicants than jobs in Jewish studies and not enough 
applicants in J ewish education. Jewish studies students have a 
high level ot J ewish knowledge. Salaries in Jewish education are 
probably somewhat higher than those in academia . 

A communal ettort to support the redirecti on ot some Jewish 
Studies students into Jewish education careers and the creation 
ot new joint careers in Jewish education and Jewish studies is 
deairAble and f Nsible. By itself, &uch an attort cannot 
poaail>ly till the ahortagaa in the nwabers of qualified 
candidAtes tor senior positions in Jewish education. Nor will 
the transition from J ewish studies to Jewish education ba 
accomplished easily. Specific programs need t o be caretully
detined and well-tunded. 

But, as one ot a series ot strategies tor expanding the applicant 
pool tor senior positions, new programs oriented to Jewish 
studies students may prove to be cost-ettective. Even twenty to 
twenty-tive highly qualified, new entrants into Jewish education 
trom Jewish Studies every year could have a tremendous cumulative 
impact over a tive to ten year period. such numbers appear to be 
attainable with the right programs. 

Four pi l ot programs should be seriously cons idered: 

A recruitment progr am aimed at undergr aduates; two career 
development programs aimed at beginning gr aduate students; and a 
program to create professorships in Jewi~h education aimed at 
advanced graduate students or post-doctoral students. These 
pr oposals are discussed in detai l in the last part ot the body ot 
the report. 
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Ar,:,pen clj x ll 

Re.-::r· 1 1 i ling &nd Re tc1 ln l n g Sen l or- Pe r i:;onne 1 i ri J e•.-1 i sh E ducation 

A Fac us Group St ud y in No r th America 
a~,: St.even M . Col'i e n and S u s an Wall 

We aer;,a rate t his s ummary of findings from the summary of policy 
r eco mmendations which follows. 

Put most concisely. here are t he main points derived from the 
f ocus g roups: 

1 . Most non-Ortho dox senior Jewish educators reached their 
pos itions " by accident'' rather than through a long period ot train
i ng and advancement. 

2. Most started in the field as part-time , supplementary 
school teachers o r youth workers. 

3 . Most had strong Jewish upbringings (e . g., as Orthodox Jews, 
Israelis. o r JewishlY stron~ non - Orthodox homes) punctuated by an 
i ntensive experience of one sort or another, particularly youth 
groups, Jewish e ducational camps, or a trip to Israel. 

b. Many reported the influence of mentors who inspired them to 
d eepen their Jewish commitment, work as educators, enter the field 
o f J ewish education, or develop professionally in the field. 

5. They c onceptually divided the component skills of their 
jobs in to three a reas: Judai c a, education skills, administration and 
management s kills. 

6. Except f or the rabbis. many felt they had significant gaps 
in their Judaic knowl e d~e and skil1s. But beyond the intellectual 
sphere and academic i;,r eparat 1 o n. many fe l t that a stron~ Jewish up
brin~in~ was essential for s enio r J ewis h educators. 

7. Many had t aken courses as educators but. with notable ex
ceptions, found them not particularly helpful in their work. At the 
s ame 
a mong 
lacked 

time. t hey regretted the l a c k of educational professionalism 
their colleagu es and superordinates (rabbis, boards) who 
any formal trai ning in education. Rather than education 

cour ses, respondents viewed on-the- job experi ence as having consi
derable value. 

8 . Un der the rubr ic of' administ rative and management skills. 
t h e responden ts reported several significant ~aps in their training , 
among them d ealing wit h board and communal politics. budgetin~. 
fundraisin~. and personnel mana~ement. They thou~ht that trainin~ 
for this area could be provided by: case studies in education cours
es , internships with experien ced senior educators, and volunteer 
work in Jewish communal governance. 

9. The major felt rewards o f worki n~ a s a senior Jewish educa
tor could be groui;,ed into four cate~ories : watching students learn; 
having opportuni ties for creativity : contributing to J ewish continu
ity; and making an impac t . 
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10. Their complaints were numerous and diverse. 

The most s evere and widespread complaints were about: 

a. Relat ions with lay boards whom, they claimed, failed to 
a deqyately r e spect the professionalism of the field or the educator 
( £ewer Orthodox educators reported this sort of difficulty). 

b. The excessive time d e m~nds, particularly among prin cipals; 
l n part icular, the harried and hectic pace of decision-making , the 
need t0 react to demands and the inability to engage in longer-term 
planning and executio n of policy . 

Other complaints, less widespread and less keenly 
about: 

felt, were 

c. The excessive administrative responsibilities, many of 
which d~manded skills Few educators were trained f or and many of 
which were pett~ end time- consuming . 

d. Overly intrusive parents (in the day schools); and unin-
volved parents (in the supplementary schools). 

e . Lack of pro ressional prestige, particularly among youth 
group directors, but also among some supplementary school principals 
who feel th~Y occupy the bottom rung o r the synagogue prestige hier
a rchy. 

r . Inadequate financial compensat i on as well as pensions a nd 
retirement plans. 

g. Budgetary l imi t a~i o ns f or t eache rs' salaries, 
and programs, reflecti ng inadequate c o mmuni t y support 
Jewish ed u cation. 

equipment , 
f'or quality 

h. Difficulty in finding and k e epin~ gualified teachers. 

1. Absence of the trappings of a profession : clear standards 
for training and c redential s , a career ladder, collegiality and 
opportun1ti~s to advance ~eyond the principal level. 

j. Job insecurj t,y. 

k. Congregational rabbis who supervise supplementary school 
principals end some youth group d irectors , but who lack educational 
training. 

11. Most respondents were ambivalen t about whether they would 
r e c o mm e nc.1 a career j n .Jewii;h e<luc et"ion to their own c hildre n or 
other y o 11ng;: p eople. 

12. Many , 
tlon to l'<?main 

if not most, feiled to express an unambiguous inten
jn tr1e fi.eld of J P.wi s h e<111catjon five years hence. 
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1 3 . Many were un c lear about th~ir j o b desti nations i n f ive 
yeAre; those who migh t leave the f ield and could speculate repo rted : 
t t,e pulri t : Israel: Jewjsh communal service : a nd bu s iness . 

1 a. Respondent s were ent husiastjc abo u t the possibi)j ty 
sabbatical . They also reacted very positively to the idea o f 
r i e l d developing new posj tions as administ rative assistan t s . 
prJncirals, middle managers . 

or a 
t he 

vice 



S UMMARY OP POLICY IMPLICATIONS 

~e e mphasize that these implications and recommendations should be 
seen as tentative for several reasons. We have not conducted a 
comprehensive policy analysis : rather we have inter viewed extensive
ly o nly one constituency relevant to the formul8tion of policy. 
Thus, the f i ndinzs of this report need to be integrated with other 
inv estigations t o 8rrive a t a more trustworthy basis upon which to 
proceed. 

The most salient and significant implications to emerge 
this study are as foll o ws: 

from 

1. Recruitment efforts ought to target those who are or have 
bee n involved in inte nsi ve Jewish programs: youth groups, Jewish 
camps, Israel trips, day schools , and Hillel Foundations. S u c h ef
forts should be undertaken during the un~ergraduate years when many 
are making their career decisions. 

2. The large number of senior educators who were once pulpit 
rabbis , afternoon school teachers, and public school teachers sug
~eets that these populations may continue to serve as a pool for 
Jewish educational leade r s hip . If s o , then systematic recruiting of 
and training programs f or these groups may be pro ductive . ( This 
study could n ot a ddress the utility of recruiting among population 
segmen ts which have not provided large numbers o f senior educators. 
These first two recommendations, therefore , ought n ot be seen as 
exhausting new, unconventional reservoirs of t alent.) 

3 . A systematic program of in ternships o r apprenticeships in 
senior Jewi s h education may have immedjate and significant impact on 
the number of qualified senior personnel and the status of the pro
fession. Yo unger edu c a tors would receive individualized training 
from veteran educators and would benefit from actual experience in 
the field. No t only would such a program bring more qualified c an
didates in to the field: it also would serve a s a powerful morale
booster for the senior educators who would serve as mento rs and 
supervisors. (Note: We regard this recommendation as the most ur~
ent and productive poli c y suggestion to emerge from our researc h . ) 

ll. • Senior educ a tors Bnd lay leaders need instru c tion i n how 
better t o r elate to o ne another . 

5. Schools (particularly day schools) need to explore alterna
tive administrat ive structures s o as to allow principals to concen
trate more on education, and to reduce tt1eir excessive time demands. 

6. In c r easing status and fin a n cial compensation o f -enior 
Jewi s h educ ators may h e l p r etain as well as recruit a number of 
people to t he field . Th ese problems are part icularly acu te ~mong 
youth directors and small school principals. 
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7 , Sabbatical~ would constitute a major incentive for many se
ni o r educ~tors. There was some interest expressed in summertime 
in-se rvice courses of short duration. 

8 . The feelings of j o b insecurity by principals need to be ad
d ressed. 

9- Principals in particular would react favorably to efforts 
to overcome their professional isolation. 

10. The professionalism of senior Jewish educators and net
working among them could be significantly enhanced through a program 
of consultative visits to one another's schools. Currently, only 
BJE and denominational movement consultants regularly visit several 
schools. Principals rarely have the opportunity to observe other 
schools in action or to serve as professional advisors to their col
leagues in the field . 

11. Federations and other community agencies ought to make 
special efforts to include and involve senior educators as board 
members and as honored guests at community functions: that is, to 
treat educators with the same respec t accorded influential congrega
tional rabbis. 

12. Rabbinical s c hools ought to include some formal training 
in education in their curriculum both for the rabbis who eventually 
serve as educational directors and for the many more who 
educators. In addition, in-service workshops for 
possibly rabbis and educators t o ~e ther, may be valuable . 

supervise 
rabbis, or 

Other su~~estions can be drawn from the body of this report . . 
The ones listed above seemed to u s to be amon~ the most si~nificant, 
most substantiated, and most ur~ent. 
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RECONNEJIOATIO•S JPOR l'UR1'HU RESEARCH 

We have t wo r e a s ons for p r e sen t ing t hese r ecomme n datio ns . 
Fi rs t , we honest ly believe thes e research lines will benefi t the 
f ormula t ion of policy . Second, by o u t lining where further r e s e a rch 
wou ld b e u s eful, if no t necessary, we d el ine a t e the limits of t h is 
etudy. 

1. This study only begins to comprehend the frustrat ions expe
rion c ed by s enior Jewish educators . Each o f the maj o r are as we hav e 
u n c overed -- gaps in traini ng, poor relatione with lay boards, ex
cessive time demand s -- a ll require fur t he r exploratio n and d e ve lop
me nt . 

2 . We n eed to e x a mine h o w l ay l e ade r s c o ntri bute to the f r u s 
tra t ions o f s c h ool pri ncipals . I n p a r t i c u l a r , we sho uld begin by 
stu d y in g the attitudes and images of some lay l e aders t hemselves. 
(One s uch fo c us g roup i s al r e a dy sch e d u l ed . ) 

3 . The rece n t alumn i o f the g r a d u a te p rograms in Jewi s h e duca 
t ion may we l l r eport d ifferen t p a ttern s of recru i tme nt, t ra i ning, 
pro fessional rewar ds and fruetratio n e. They ought t o be e x amined 
closely for po ss ib l e clues as to the volue of t h e p rograms the y a t
tended. {On e s u ch focus group i s al r eady s c heduled .) 

/l • We nee d to explor e the feasib i lity of rec ruiting senior 
e ducators f rom the conventional popul8tions as well as ~rom some 
un conv e ntional sources such as : elite un i versity students, public 
schoo l t eache rs and admi nistrat o r s , a nd t hose contemplating mid - life 
c areer cha nges. 

5 . We need to explore wa ys to improve the recrui t ment patterns 
oe t he s e v eral graduate programs i n Jewish educat i o n. 

6 . We n e ed studies to develop and evaluate i n di v id u a lized p r o 
grams to t rain ,Jewish ed11ca tors, such as t he i n t ern ship mode l dis
c us e ed in this report. 

7 . As a general pri nciple , innovations under t ake n a s a res u lt 
o f this report ou~ht to be subjected to s y stema t i c a n d c r itical 
eval u a tion . 
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Arrenqix .lli 

EXPANSION OF SENIOR EDUCATORS PROGRAM 

OCTOBER, 1987 

In February 1987, the Jewish Education Committee of the Jewish 
Agency approved an expansion plan for the Senior Educators 
Program from twelve students a year to 75 a year over the next 
five years. At the same time the Committee commissioned an 
evaluation study of the program which would help to guide the 
expansion. While Nativ Consultants conducted the evaluation the 
Hebrew University's Melton Centre faculty and staff began 
planning academic and programmatic changes as a pilot program for 
the academic year 1987-1988 with the twelve educators accepted 
under the stipulations of the "old" 1986-87 program. The 
evaluation of this year's program will form the basis for the 
1988- 89 program when the number of participants anticipated is 
25 and will influence the design of the first phase of the 
expanded program in 1988-89. 

Although a grant of $279,000 was approved for the July 1987-June 
1988 period, innovations were instituted from March 1987 onwards. 
An Academic Advisory Committee was created, composed of Hebrew 
University faculty a nd representatives from the WZO Departments 
of Education and Culture, Torah Educati o n and Culture, Youth and 
Hechalutz. This Committee has been meeting regu larly since its 
inception and has gone a long way towards remedying the criticism 
that, due to the plethora of agencies involved, no coherent view 
of the program existed . ~ 

The Melton Centre faculty has instituted a tutorial system and 
thus revamped the entire academic and administrative basis for 
the Senior Educators Program. A senior tutor, with three 
additional tutors, working part-time supervise the program of all 
twelve p~rticipants and have final academic jurisdiction over 
their ~de..n-\-5' programs, reducing much of the confusion which 
has reigned in the past. 

Moreover, the senior tutor, Dr. Howie Deitcher, visited a 
majority of the participants in their home communities in May . By 
meeting with them, with their supervisors and with community 
education leaders, Dr. Deitcher was able to discern their 
respective expectations and clarify some of the goals of the 
program . The evaluation had revealed that expectations often 
differed from the reality of the program . The visit in Hay helped 
to bridge that gap. It also enabled the tutors to begin planning 
the individualized study programs well in advance of the 
educators' arrival in Israel -- a significant change from the 
past . 

The structural, programmatic and administrative innovations that 
have been implemented for the 1987/88 year are o utlined below. 
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STRUCTURAL INNOVATIONS 

A. The addi t ion of t he tutorial system as t he key organizing 
p r i nciple of t he program. Whi le a major focus of the tutor's wo rk 
is academic , the tu t or also serves a s a central address for al l 
as pects of the participants' yeat' in Israel. The educators c an 
tu rn to their tutors for advic e in all areas of concern, witho ut 
having to know the bureaucratic configurations and peculiarities 
of Israeli life . The tutors have done much to mitigate the 
o rganizational confusion cited in the evaluation. 

B. The course of study began in August , rather than after the 
holidays, thereby adding three additional months to the program. 
With the advanced planning afforded by the senior tutor's visit 
in May, quality time was added to the program, as each 
partic ipant was able to begin serious study immediately upo n 
arrival . 

C. The introduction of a compuls ory, 8-week Hebrew language 
ulpan . Whereas available before, this year's educators we re all 
required to participate in the ulpan and upgrade their level of 
Hebrew proficiency. This ensured that all the educators c o uld 
undertake studies in Hebrew during their year here and made 
Hebre w the lingua f r a nca f or all part icipants . 

D. The introduct i on of a Judaica course whic h ran c oncurrent 
with the ulpan. This year's course, run by o ne o f the tuto rs, was 
entitle d "Jerusalem as Portrayed in Jewish Sources" and met for 
twelve s essions . It was open to spouses as well and, along with 
enriching their Judai c bac kgrounds, gave the partic ipants and 
tutors a chance to become better acqua i nted. As so many of the 
participants had to study in the summer ulpan, t he implementation 
o f a full - blo wn Judaic immersion program was delayed until 
1988/89 . 

E. The initiation of a series of social activities t o a c qua i nt 
the participants and families with each o ther . In August, a 
faculty reception, a family barbecue, and a Sha bbat retreat 
h e lped to r e duce the anomie f or the families and enable the 
educators t o concentrate o n their studies. These social 
a cti vities should also serve to strengthen the ties t hat the 
educators maintai n after their year in Israe l . 

F . Altho ugh the evaluation report desc ribed a c u te problems 
relating to insuffic ient financial support, this very important 
are a is not within the province o f the 1987/88 expansio n program. 
The iss ues remain in need of attention as participants this year 
repo r t considerable financial hardship . 
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~g~Q~~lg INNOVATIONS 

By t he e nd o f the 1986/87 year , the Me lto n Centre faculty had 
c o ncluded, a nd the e va l uatio n resul t s corro borated, t hat the 
sta nda r d Hebrew University academic program was not suited f o r 
the Senior Educators. Therefor e, a special program needed to be 
developed. The Mel ton Centre fac ulty strongly felt that the 
program ne e ded to integrate the study o f Judaica, educ ation, and 
the tra nslation of both of these int o practice . 

A. The institution of the academic tutorial system. On a weekly 
basis , each tutor meets individually with three of the 
participants. The tutor supervises the independent project of the 
educ a tor and these meetings constitute an academic course for 
c redi t . The tutor also a pproves insti t uti o ns for outside study 
a nd helps the participant des ign his year's a c ademic work . 

8. The institution of four rather than t wo required courses in 
educatio n at Hebrew University. These courses constitute a c ore 
curriculum specifi c ally tailo red and open onl y to t he Senior 
Educa t o r s program. It replaces the previous r equirement o f ten 
semes t er hours in education courses at He brew University, whi c h 
were not appropriate for the participants pro f e ssional 
development . 

C. The initiat i o n o f a course o n Israel i society, entitled 
"Challenge s Facing Isra e li Societ y Today." This s eminar takes 
seriously the evaluation ' s fi nding that the I srael experienc e is 
crucial to the program's succe ss. The seminar deals with the 
centrality of Israel in Jewish education a nd expo ses the 
educators to a variety of issues and personal ities in 
contempo rary I srael . 

0 . The vis i ts t o Israe li educ ational insti tu tions have bee n 
reworked into a seminar , with r equired readings. Responding to 
the c ri t icism that the visits had previ ously been ha phazard and 
unfoc use d , the f a c u lty has designed a course which will examine 
t he ins t itutions with i n the context o f the seminar title , "The 
Jewishness of the Jewish State." This seminar , as well as the one 
above , is t he res ponsibility o f the tutors. · 

E . A course wi th Professor Nehama Leibowitz which deal s 
s peci f ica lly with t he methodol ogy o f tea c hing Bible . The course 
i nc l udes a s econd l ayer of readings in Prof. Leibowitz 's 
e ducatio nal philosophy as well as meetings with the seni or tutor . 

F . The i n t roduc tion of a mont hly "bro wn - bag lunc heon" forum . 
Par ticipants a re a ble to meet with outstanding Hebrew Univers ity 
s c ho lars in varied d isciplines who have grappled with conceptio ns 
o f Jewish education . 

3 



ADMI NI STRATIVE INNOVATIONS 

The He l ton Centre staff meets twice weekly 
program; one meeting discusses "The Role o f 
meeting engages in planning for both this year 
s t aff ha s already instituted several c hanges. 

planning for 
the Tutor" a nd 

and next year. 

the 
one 
The 

A. A new , att r active brochure for recruitment purposes has been 
publ ished. It has already bee n distributed at the CAJ E conference 
in At lanta and by the WZO departments. 

8 . A new applic ation form which will enable more careful 
scre e n i ng o f future applicants has been developed. Personal 
interv iews will be required for each candidate . 

C. Intense effor ts have been made t o broaden t he population 
aware o f the expanded Senior Educato rs Program . Direct mailings 
o f the br ochure have been sent to all graduates o f the Jerusalem 
Fellows and Senior Educators Program, to addres ses on the Helton 
Centre database, and via JESNA to its constituents. Meetings have 
bee n held with various regional representatives of the Hebrew 
University, asking them to disburse brochures. Helto n Centre 
faculty members have publicized the expanded program during their 
v isi ts a broad and will continue to do so. This partially responds 
to the evaluation's finding that dissemination o f information o n 
t he pro gram was poor and inaccurate. 

Representatives of the WZO Departments of Educat i o n and Culture , 
Torah Educ ation and Cu lture , Youth and Hechalutz have been 
extremely c ooperative in planning for this enlarged recruitment 
process and have in tens ified their recruitment efforts especially 
on the European continent. 

It should be borne in mind that the evaluation report cited 
increased financial support as the most critical variable 
affec ting future at tendance to the program . 

As o f October 1, 1987 more than 70 requests for application f o rms 
have been r eceived -- significant increase over l as t year at the 
same t i me . 

D. The participants are now able to study a nywhere within the 
I s raeli educational f rame work, as approved by their tutors, 
regardless of the i nsti tu tion's financial r elationship wi t h the 
wzo. 

Plans t o implement a specialized trac k in 
nex t year's program are no w underway. It 
r ecruitme nt and s e lec tion strategies will 
strategies a re under discussion. 
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Serious planning regarding research, publication and evaluation 
has already taken place. Formative evialuation questionnaires 
were distributed to participants at the end of the ulpan program 
and further questionnaires will be used periodically throughout 
the year. These evaluations, coupled with the impressions of the 
faculty and staff, are designed to gain statistical information 
about the experimental process being probed. 
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JERUSALEM FELLOWS -- A PROGRESS REPORT 

October 1987 

Since 1982, the Jerusalem Fellows has been preparing l eading 
professionals for key positions in the world of Jewish Education. 
The program represents a bold attempt to deal with the ac ute 
shortage of top personnel in Jewish Education. A combinati on o f 
factors , including the level of the partic ipants , high quality of 
the staff , f l exible structure and location of the program , has 
made the J erusalem Fellows a unique enterprise. Today there are 
close to 40 graduates of the program working in various Jewish 
educ ational institutions throughout the world. 

An e valuation study of the program was conduc ted by Nativ 
Cons ultants in 1987. At t he same time, the blue print for 
expansion of the Jerusalem Fel lows program which was approved by 
the Jewish Educat i on Committeein February 1987 was implemented . 

The following issues raised in the above evaluation, have been 
addressed by the faculty and s taff of the Jerusalem Fellows over 
the past few months: 

the orientation 
the core seminars 
Fellows and faculty 
individual projects 
recruitment 

1 . Orientation -----------
The orientation had been perceived in the past as overly 
on the program 's content and not sufficiently attentive 
technical and s ocial concerns of the participants . To 
this, the goals of the September 1987 orientation were 
redefined as: 

focused 
t o the 
correct 
clearly 

a ) the deliberatio n on issues of central significance to Jew ish 
educ atio n ; 

b ) the facilitating of group cohes i on; 

c) planning the year's course of s t udy. 

During this year's orientation especially, an inordinate amount 
of time was devoted to making the Fellows full participants in 
the planning of their program . 



2. Seminars --------

In the past, some Fellows f ound the Seminar on Education a nd 
Seminar on Contemporary Jewry to be unfocused and uneven in 
quality. The a c ademic core course has been restructured. The 
seminars on Jewish Education, Contemporary Jewry, Israel . and 
Jewish Thought have been integrated into one seminar which wi l l 
focus on 5-6 issues c rucial to J ewish educ ation during the year. 
The topic s are being chosen jointly by the Fellows and the 
faculty. The intentions of this new framewo rk are : 
a ) to yield guidelines for educational prac tic e. 

b ) to derive benefit from the diverse experience, training and 
concerns of the Fellows; 

c) to increase interaction with the faculty. 

A further innovation under consideration f o r this year' s study 
program is a combined project o f all 12 o f this year's Jerusalem 
Fellows with the purpose of making a collective c ontribution to 
Jewish Educ ation. A small public a tion with the findings of the 
project may emerge from t he group process at the end of the year. 

4. Individual Projects 

Both the Fellows and t he faculty desc ribe the Ind ividual Project 
as o ne of the most important and beneficial e lements o f the 
program. The e valuation revealed , however , that many of the 
Fellows have not completed their proj e cts. In order to expedite 
the research and produc tion of the Fellow 's individual pro jec ts , 
specifi c members of the fac ulty have undertaken this assignment . 

~~!~Q£~ of Fellows 

All o f the respo ndents to the evaluatio n questionnaire indic ated 
their desire to maintain c lose ties among the Jerusalem Fellows. 
The c r ucial mec hanism for accomplishing this is the annual 
Jerusalem Colloquium , which will take place this year in 
Dec ember . Regional seminars , whic h provide in-service ass i stance 
and training, as well as maintain personal and professional ties. 
have also been initi ated . Gr aduates o f the program have been 
encouraged to undertake joint projects with their fell ow 
graduates and col leagues in the field. Two e xamples of s u c h 
pr o jects presently operating are : 

a ) a consultative committee dealing with integration of secular 
and religious studies in Orthodox day schools i n the New 
York area; 



b) a netwo rk which attempts 
throughout North America 
innovations in education. 

to provide s chool 
with information 

directors 
concerning 

In accordance with its proposal for expansion , the Jerusalem 
Fellows has appointed Dr. Daniel Pekarsky , Professor o f 
Philosophy of Education of the University of Wisconsin in 
Madison . as a visiting faculty member and s c holar in residence . 

7. Rec ruitment 

The expansion proposal also recommended signific ant action in the 
area of recruitment . The educational coordinator of the 
Jerusalem has undertaken an assignment to redesign and step up 
rec ruitment efforts . As of October 1 , 1987, a new master plan for 
rec ruitment is under consider ation. The key element of the plan 
is the identification of new t arget populations for c andidates 
and devising ways and means of reach i ng these people. 
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7th September 1987 

Mr. A. Hoffman 
Hebrew University 
Mt. Scopus 
Jerusalem 
Israel 

Dear 

Re: Senior Personnel. 

I have much pleasure in confirming the details of a meeting to take 
place at the Hane of the Chief Rabbi, 85 Hamilton Terrace, N.W.8 . on 
Sunday 20th September at 10.a.m. 

The meeting has been called to discuss the enclosed paper, prepared 
jointly by a group of senior professionals representing the central 
Orthodox ~ucational structures in our carmunity. I hope you will have 
the opportunity to study the proposal in advance of our meeting and to 
refer any imnediate questions to those professionals listed in the 
introduction. 

Invitees to our discussion are:-

The Chief Rabbi , Mr. S. Kalms, Mr . R. t-Etzger, Mr. S. Frosh, 
Mr. R. Cannon, Mr. A. Kraner , Mr. E. Frankel, Mr. M. Cohen, 
Mr. s. Caplan, Mr. s. Dorfman, Mr. z. Galon (Z.F.E.T.) , Mr. 
M. Fachler and Mr. A. Hoffman. -

I look forward to meeting you on the 20th Septerrber, 

Sinon Caplan 



1st September 1987 

1 ) IN'1.Kll.l:l'l(li 

This paper represents the views of six professionals all of whan are involved, 
directly or indirectly with servicing the needs of the Anglo-Je1o1ish education 
systan. The group was convened in order to deal with the pressing issue of Senior 
Personnel for Jewish Education. The group consists of:-

Mr. Michael Cohen 

Mr. Sinon caplan 

Mr. Shmuel Dorfman 

Dr. Uri Haklai 

Mr. ~ir Fachler 

Mr. Alan Hoffman 

2) THE mELF:M 

Director: United Synagogue's Board of Jewish 
Religious Education. Institute of Jewish 
Education. 

Director, Jews ' College wndon, & JEDI'. 

British Representative: Torah Dept & WZO 

Etlucation Director Z~ 

Prograrrrnes Director, JIDr. 

Director, ~lton Centre for Jewish Education in 
the Diaspora, Hebrew University, serving as 
consultant to the Jewish Education Ccmnittee of 
the Jewish Agency. 

Fran data gathered fran the carbined resources of this \lfUrking p:rrty it is clear 
that the Anglo-Jewi sh education system will have to fill a minimum of bet~n 
40-50 vacant senior positions within the next 3-5 years . Within the system there 
are very few people who are trained, qualified or equipped to fill these 
positions. t-breover many senior positions are currently occupied by non 
qualified personnel. 

The Personnel Sub--a:mnittee of the Jewish Education Ccmn.ittee recently 
canniss ioned research in the field of Senior Personnel throughout the Jewish 
\lfUrld. Its findings were that approximately 4,000 senior Jewish Education 
positions exist t,,AJrld wide, and tha t anywhere bet~ 1,000 - 2,000 are either 
unfilled or are occupied by unsuitable personnel. In this context the Jewish 
F.ducation Cannittee is keen to as sist the Anglo-Jewish Carmunity solve its 
Senior personnel problems. This assistance is both educational and financial. 
In June this year the Camtl ttee ' set aside ' $200, o·oo for 87 / 88 for the UK - a sum 
which the JEIJl' in principle has agreed to match. 

The Steering Group described in 1 above proposes the setting up of a camuni ty 
wide Senior Persoonel Develqmeot Project. Seni or Personnel, for the purpose of 
the paper includes: 

1) Day Schools: All positions of special responsibility other than si.at:>le 
teaching position posts. 



2) Central organisations: All professional central ~sitions. 

The aim of the project would be to recruit, train and equip a cadre of senior 
personnel to fill the forthcaning vacancies and to i.nprove the quality and 
perfoanance of personnel currently occupying senior ~sitions. 

A) Managenelt structure 

a) The lay leaders of the J .E.D. T., J . E.C. , Torah Dept., U.S . , and the 
Z.F. E.T., appoint a professional to represent their organisatioo on 
the project Steering Catmi.ttee . 

b) The Steering ccmnittee will be chaired by a person representing the 
JID:r. 

cl Hiring of tutors, additional staff aoo financial decisions to be made 
by the Steering carmittee. 

d) The appointrrent of a professi onal central staff person 

e) Minutes of Steering Cannittee rreetings to be distributed to the lay 
leaders. 

f) Lay leaders to rreet i n six m::mths to discuss progress of the project. 

B) IB::ruitment of cardidates . 

candidates should be drawn fran:-

1) Jewish Studies teachers i n Jewish schools 
2) General Studies teachers in Jewish schools 
3) Jewis h teachers currently serving in non-Jewish sectors. 
4) Jewish academics becaning redundant or i nterest ed in Jewish 

F.ducation 
5) 'Fast Track" "talent search" process for young people presently 

entering the field. 
6) Ccmnitted Jews outside the field of education. 

Cl Training 

a ) A set of progranmatic criteria for senior personnel developrent will 
be elaborated and in its wake a highl y mdnlar frarrework of 
progranmatic building blocks should be developed. 

b) 01 a b.ltorial basis participants' backgrounds and needs will be 
analysed and relevant training strategies created. 

c) All relevant training prograrnnes and institutions, locally, in Israel 
or e l sewhere would be utilised as awrq,riate to each individual. 

D) Project locatioo 

a) Centre of gravity for training to be in the UK 

b) An Israel experience as an integral part of all t raining. At least 
short-term 



I 

c) Where possible, participants will be directed to longer Israeli 
training programne as part of the entire package. 

d) Tutorial system will require Israeli 'roving I tutors to spend 
significant arroWlt of time in UK 

E) Expectations and carmitnents 

a) The steering ccmnittee will fornulate an agreement of tenns and 
conditions with each participant including minimum service to the 
ccmmmity upon successful canpletion of the programre. 

b) [)aJlinant rtodel will be recruit:Irent of participants into a 'pool' to be 
trained for senior positions without prior -determination of future 
job. 

c) Where candidates are designated for specific p:,sitions, the training 
will reflect those needs. This is seen as a desirable process. 

d) The project will encourage participants to return to their sponsoring 
institutions but, ultimately, market forces will determine 
placerrent . 

This working party recognizes that the financial ccmnitt:Irent to Senior 
Personnel training nust be secure for a rnultiyear pericx:l in order to embark on 
2 or 3 year training prograrrmes. 

The JIDI' has made a 3 year ccmnitrrent. We expect a similar response fran 
Israel. 

4) ACI'IOO BRIEF 

The working party proposes for action and in;;:>lerrentation for the year 87 /88. 

a) The expansion of the National Bursary Ccmnittee to include a sub-group 
for Senior Personnel in Training to form a pilot scheme for 87/88. 

b) The developnent and discussion of profiles of potential candidates. 

c) The Steering Cannittee and tutors to analyse training needs of pilot 
group. 

d) Winter consultation with pilot group and tutors to establish real 
needs and strategies. 

e) the designing of a full blown programne for 88/89. 
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Nativ Policy and Planning Consultants • 1il:>ni n1')'1D? D'~l.n,-::i,n) 

Mr. Isaac Joffe 
Chairman. Sub-Committee o n Personnel 
The Jewish Education Committee 

Dear Mr . Joffe, 

It is my pleasure to submit to you a pr ogress report on the 
Sen ior Personnel Project of the Jewish Educ ation Committee. 

I. Introduction 

One year ago the Jewish Education Committee decided on an 

ex2erimental §:!:rat~!!D! fQ!: the develo,ement of senior 2ersonne l 

for J~~!§h educ atio n. Follo wing research findings, the 

Committee undertook programs in two areas: 

1. The development of fQ!:!!: " Community Projects". These are 

joint endeavours of the Jewish Education Committee (JEC) and 

local communities for the development of a local cad re of 

senior personnel. 

2. The development a nd expansion of existing and proven 

training erograms in Israel for §~DiQr educators. 

A year after the decisions were made, we are pleased to 

report that muc h progress has been made and that at this 

time the first results can already be seen and fi r st 

c onclusio ns c an be drawn. 
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A. Progress 

1. Ibr~~ Communit~ Projects are underway 

where eight people are participating in a training 

program for day-school princ ipals (the Committee's 

target had been four to six paritic ipants); in 

where selection has been completed for t he 

rec ruitment of 9 t o 11 participants in a senior 

personnel training program to begin in April; 

where planni ng is well advanced 

and in 

and 

recru itment is underway for a princ ipals ' program to 

begin in the spring. Three consultants have worked 

intensively with the communities: Prof . Walter 

Ac kerman with France; Mr . Alan Hoffmann wi t h England; 

Mr. Shmuel Benalal with Mexico. Their detailed 

reports are attached (Docs. 1 , 2 and 3). 

2. Two tr~ining P£Qgr~m~ are Q~ing ~~E~ng~g and re

E1~Dn~g: 

The Jerusalem Fello ws program - the elite program f o r 

senior Jewish educators - has been c hanged in light o f 

the evaluat i on findings and is being gradually 

expanded. 

The §~nior Educat ors Program of the Melton Centre at 

the tl~Q£~~ Universitl is d oubling the numbe r of its 
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part icipa nts f o r the c oming a c ademi c ye ~r. f o llowi ng 

an energet i c rec rui tme nt c ampaign that bro ug ht 1 80 

people to inqu i re a bo u t t he pr og ram - c ompared to 20 

l ast year. Only 2 5 partic ipants wi ll be able t o be 

admi t ted. The Melton Ce n t re' s s ucce ssf ul r ecruit me nt 

experience may po int t o a sig n ific a n t potent ial 

po pula t i o n f o r such training programs - provide d t hat 

the p r ograms o ffe red a re o f i nterest and the 

rec ruitmen t is e f fective . (See s epar a te r e po r t s , 

Doc. 4 , 5 a nd 6) 

B. First Le ssons 

The above pro j e cts were u ndertaken by the Jewi sh 

Educatio n Committee in a n a ttempt t o deal with the 

shortage o f seni or personnel for Jewish education. 

I t is prematur e a t t his time to pr edict the likely 

impac t o r outcomes o f t hese proj e c t s in the various 

c ommuni t ies . However, initial l essons can be drawn 

from t he experienc e to d ate and could guide the next 

steps a nd decision s of t he Commi t tee . 

subj e c t s ma y be o f ·r e l e vance : 
l 

** What is effective rec r u i tment ; 

The following 

wha t is the 

recrui tme nt potential for t he field of J ewish 

educ ation ; 
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• • The cost o f t r ai n i ng s e nior pe rsonnel ; t he c ost of 

establis hi ng train ing progr a ms i n Israel ve r s us t he 

c ost of traini ng l ocally a nd through communi t y 

projects . 

** Pla nning for t he train ing of s e nior pe r s o n ne l; 

prog r ess 0 n t he c o nc e ptual f r o n t a nd o n the c0n t 0nt 

of prog ram -- what s ho uld l •e taugh t . J-,c.,w, whe r ,:, , L~y 

who m. 

** The i ~~ue s involved i n bui ld ing a c o mmunity 

project: working with local comnmunities; the 

impo r tanc e of, and e f for t i nvol ved in , crea ting 

consensus and cooperat ion ; the pe rsonnel r e q u ire d 

for c ommunity projec ts o n t he local scene and in 

Israel . 

II. Other Projects 

The Committee had ma ndat e d us to develop recommendations 

based on the f ind ings o f the t wo researc h projec ts it 

s ponsored: " Senior Educator : A Career Opt ion for Jewish 

Studies Students" by Jacob 8. Ukeles, and "Recruiting and 

Retaining Se nior Perso nnel in Jewish Education: A Focus 

Gro up Study in No rth America" by Steven M. Cohen and Susan 

Wall. 

A number o f consultations were held in Jerusalem with the 

researchers in whic h r e pr esentatives o f JESNA and JWB took 

part . In addition we have rece ived wri t ten comme nts from a 
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number of educators who have read t he r eports. We hope to 

hold fu rther consultatio ns i n the United States during the 

coming months, f o llowing whic h recommendations wi ll be 

devel o ped. 

II I. Summary 

We believe that signi fi cant strides have been made in 

demonstrating the potential for the recruitment o f qualified 

candidates for t he field of Jewish education and the 

capacity of the training programs to accommodate c hange and 

expans i on. Community pro jects are being developed in 

various parts of the world and we are learning a great deal 

from them about possibilities, pr oblems and c hallenges. 

The Committee may want to decide now what its next steps 

should be toward further developments. 
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n>i1n->n n))Ji tJil ,v '>·n;,, 11)'>n, ;,1yn;, 
THE JEWISH EDUCATION COMMITTEE OF THE JEWISH AGENCY 

A COMMUNITY PROJECT: 

THE PRINCIPALS TRAINING PROGRAM IN FRANCE 

The "official" opening of the Principals Training Program 
(PTP) took place in Paris on November 11, 1987. 
Participating in the occasion were 9 trainees, Mr. Saada and 
Mr. Elkouby of the Fonds Social Juif Unifie (the partner of 
the Jewish Education Commit tee in this project), Mrs. Picard 
(Principal of the Lucien de Hirsch School in Paris and 
director of the PTP), Dr. Slater (di rector of JDC in 
Europe) , Dr . Epstein of JDC, representatives of three school 
networks (Alliance, ORT, Otzar Hatorah ) and the directors 
of the two WZO education departments in France (D. Mimoun of 
the Torah Education Department and R. Peshin of the General 
Education Department). 

The event on November 11 followed upon a six month public ity 
campaign utilizing press, r adio , posters and mailings, which 
invited applications for the program. The recruitment 
process resulted i n 49 i nquiries and 33 actual candidates. A 
carefully d es igned procedure winnowed t he applicants to 
nine , five women and four men. The average age of those 
selected f o r participation in the program is 40; all of them 
meet the requirements of a first degree, an appropriate 
French license , a minimum of 5 years of teaching experience, 
and an appropriate backround in Jewish Studies. Six of the 
partic ipants are General Studies teachers. 

The number of candidates exceeded all expectations . It 
should be borne in mind, however, that the original format 
of the PTP - two full years during which participants would 
devote themselves full time to the program - was c hanged in 
favor of part-time study in France during the first year and 
full-time study in Israel and thereafter in France during 
the second year. The c hange was made because of the sense of 
our French partners that full-time study during the first 
year was impossible under prevailing conditions and that 
only a part-time program would attrac t candidates. 

oz-638928 oz-668728 )1!l?'-' _93102 □'?'llri> N22 n,'!l:in Jm, 
22a Hatzfira Street, 93102 Jerusalem Israel. Telephone 02-668728 02-638928 



A series of consultations . conducted both in Paris and 
Jerusalem. defined the framework of the program: weekly 
study sessions in Hebrew language and text studies in 
addition to three intensive studv periods (in December. 
February and July ) in Franc e during t he first year; a six 
month stay in Israel and a four month "internship" in France 
after that duri ng the second year. The specific s o f the 
program o f study fell into several major categories: Hebrew 
language instructi on. textual studies. Jewish Thought, 
Contemporary Jewish life (Fr ance . Israel and World ,Jewry), 
Zionism. Education - theoretical and practical, 
administration and ma nagement. In addition to formal study -
on an individual and group basis - each participant is 
responsible for a personal project. Steps have already been 
taken t o ide ntify working princ ipals who will serve as 
supervisors f o r the internship - eac h participant will be 
assigned to a school - and to trai n them for this task. 

As o f this date. we c an report: 

a. Each participant in the PTP is receiving individualized 
Hebrew instruc tion two to four ho ur s weeklv . depending o n 
leve l . This has been arranged by R. Peshin of the department 
of Education and Culture o f the WZO. The goal of the 
instruction is to bring each participant to a level of 
Hebrew language fluency adequate to participate in 
university courses in Israel. 

b. Weekly study sessions - Talmud ( men ) and Chumach (women) 
conducted by local instruc t o rs. 

c. A two-week intensive study period (december 2 1 -31 ) which 
consisted of Philosophy of Education, The Jewish School in 
Franc e , Interpersonel Relatio ns. Jewish Histo ry and 
administration . During this period I met with each 
participant to disc uss personel projects and with the group 
as a whole. The next intensive study period is scheduled for 
the week of February 8 -- the major portion o f these 
sessions will be devoted to Contemporary Jewish Thought. 

d. The program f or the July session is being prepared. 

e. We are at the beginning o f pl a nning for the Israel. 
segment o f the program - Ami Bouganim. coordinator of the 
program in Israel. has already be en in Paris for a series o f 
meetings with the directors of PTP there and the 
participan ts. 

My meetings with participants in the program revealed a high 
l evel of interest and motivatio n as well as satisfaction 
wi th what has been do ne thus far. The major problem seems to 
be the sojourn in Israel -- while each of the participants 
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is c ornmited to the ide a of stud y in Israel , 
several objective d i ffi c u l ties which will require 
and solution if we are to ma x imize the benefit 
critical aspect of the program . 

t here are 
attention 

of this 

The program described here i s guided a nd a c companied by two 
committees: 

a. A committee in Jerusalem c ompo sed of representatives of 
the Jewish Educatio n Committee of the Jewish Agency, ,the two 
WZO education departments and Noa r VHehalutz. 

b. A committee in Paris composed o f representatives of FSJU, 
Alliance. ORT, Otzar Hatorah and of t he commu nity. In the 
early stages of our work communication between the various 
parties was not always easy ; at the present time the 
difficulties seem to have been resolved. The c o mposition of 
the Paris committee , consisting as it does of 
representatives of the ma j or s c hoo l networks is worthy of 
particular mentio n . Ho pefully the cooperative endeavor 
represented by the PTP will serve as the basis for 
additiona l projects. 

A year has passed since we first began discussions regarding 
the PTP in France. In the intervening months a recruitment 
campaign was launched , participants were selected from among 
candidates. and the program got o ff to a promising start. We 
must now concentrate our efforts o n the next two phases 
the stay in Israel and the "internship". 

Wa lter Ac kerman 

Februa ry 1988 
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January 25th , 1988 

TO: Annette Hoc hstein; Nativ Consultants 

FROM: Alan D Hoffmann 

RE: Community Project Senior Personnel 

Attached you will find a detailed report o n the 
the United Kingdom Community Project, submitted 
Fachler and Mr. Simon Caplan . 

progress of 
by Mr. Meir 

I would like to add the following comments to that report. 

A.THE RECRUITMENT PROCESS 

An agressive rec ruitment campaign was launc hed that 
extended beyond the Jewish media. Both ~raphically 
attractive and well-formulated, this campaign resulted in a 
considerable n umber of applicants fro~ outs ide of Jewish 
Education, Many of these are hiihly-qualified Jews who 
occupy senior positions in general education. For them, the 
recruitment process ignited the "spark" of professional 
redirection into Jewish educational leadership. 

Some of these applicants will, ultimately, be accepted 
into the program. As important, however, it became clear 
that many of those who will not be selected will accept line 
positions in Jewish education. Thus, the program should 
result in a net gain to the Jewish teaching profession as 
well as the development of senior personnel . 

Of all the applicants, 27 were chosen for interview. 
Although Britain is a tight-knit and fairly intimate Jewish 
community, several of the applicants were hitherto unknown 
to members of the steering committee which represents the 
broad coalition of formal Jewish educ ation in Britain . In 
other words, the process succeeded in elici ting serious 
candidates from within a system which hitherto had been 
fairly pessimistic about it's own abili ty to generate senior 

personnel •02- 638928 02-668728 ))!:J?\) .93102 □'?'tin> N22 i17'!:i::!i1 :nn, 
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B.BUILDING CONSENSUS 

Sinc e the meeting at t he house of the Chief Rabbi in May 
1987, the project has made significant strides in building 
consensus among t hree groups. 

(i) The Professional Steering Committee , consisting of 
representatives of the Zion ist Federation Educational Trust 
(also repres e n t ing the General Education Department of t h e 
W. Z . O.), The Board of Education of t he United Synagogue, the 
J e wish Educ atio n Development Trust , the Torah Departme n t of 
the W. Z. O. and the Jewish Educat ion Committee o f t h e Jewish 
Agency, has me t very regularly both as a planning body and 
as the group r esponsible for recruitme n t and se lection, 

The project has t hus s e rved as the c atalyst for the 
e mergence of a professional coalition of t h e leade rs of 
formal educati o n which had not previously existed, It is to 
be hoped that this group will continue to cooperate beyond 
this projec t alone. 

(ii)A Lay Framework. In t he i n itial stages of t he 
project , conside r able ef fort was i nvested in developing a 
lay structure parallel to th e Professional Steer i ng 
Commi ttee . In September , the lay heads of the ZFET, JEDT, 
Torah Education Department and Uni ted Synagogue met to 
constitute t he mselves as the s upe rvisory group of t h is 
projec L. A sAcond me~ting of t h is group is planned for the 
conn lusion of t he selection process. Once again it is hoped 
that the group will con tinue to function in a broader 
context t han that of t his project . 

In addition, members of the Executive of t he JEDT were 
invited to participate in the interview process . Their 
i n volvement was a n extremely positive development as t his is 
the body whic h will ultimately have to provide the loc al 
funding for t he entire projec t . 

(iii)Principals / Head-Te a c hers 
Considerable scepticism concerning the project was voic ed by 
pri ncipal s of several U.K.sc hools in the early stages of t h e 
project . 

Several Principals/ Head-Teac hers were invited to each 
half day of t he six days of interviews. The pri ncipals' 
r ole was i mportant i n t he selection proces s but more 
significant was t heir commitment to the process of senior 
personnel devel o pme n t . 



C.A SECOND TIER OF SENIOR PERSONNEL 

An important unanticipated development has been the 
realization that there is a large group of educators who may 
not be accepted into the fel l owship but will assume senior 
personnel roles in future years , 

For many of these individuals, fairly minor inputs could 
make a significant difference in terms of their functioning 
as senior personnel, These range fro m courses in Judaica to 
management skills or short-term Israel experienc es . 

The Steering Committee felt s tro ng ly that i t 's mandate 
s hould be extended to become a general clearing-house for 
Senio r Pe r sonne l Development ranging beyond the Educators 
Fellowship. "Second tier" participants wo uld participate in 
short intens ive courses or o n a one-day-per-week basis and 
the budgetary implications would thus be r e latively small. 

A separate proposal will be developed and forwarded to 
the JEDT and to the JEC. 
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Status Report - February 1988 

Launching the Project 

T~ Project was publicly launched in t\--Ovember 1987 following successful completion 
of the fol lowing process : 

1 . March 1987 completion of a research prograrrme indicating the need for 
imnediate action to train Se~ior Educators . 

2. May 1987 a meeting between Mr . Mendel Kaplan a nd Mr . Allan Hoffman 
r epresenting the Jewish Education Conmittee of t he Jewish Agency and senior 
lay leaders from the Anglo Jewish Carrnunity . 

3. Septernr>">J 1987 a meeting involving the senior lay and professional 
leadership of the Jewish Educational DeveloprrP....nt Trust (JEDT), United 
Synagogue (US) , Zionist Federation Educacional Trust (ZFET), and Torah 
Departmo_nt (TD) which adopted a project t>roposal (see attached) . 

4. The establishment of a professional Steering corrmittee under the 
chairmanshi p of the Director of the JEIYI' to develop the proposal . 

The document proposed the setting up er a ccmnuni ty wide senior personnel 
development programne that ¼Uuld train and equip the senior Anglo Jewish 
Educational leadership of t he future . This prograrrme would be sponsored joi ntly by 
the JEX: of the Jewish Agency and the JEDT administered jointly by the JEDI', JEX: , 
ZFET, US, and Torah Dept . of the wzo. 

This proposal was unanimously adopted at the September 1987 meeting and a Steering 
Comnittee was created canoosed of th~ l eadinq orofessionals of the organisations 
involved. It was agreed that the Steering Comnittee would develop the project and 
r eturn to the group it ' s recorrrnendation within 5-6 months with regard to candidates , 
prograrnne and budget for final consideration . 

The JEX:: consultant , Alan Hoffman met with r epresentatives of the centre £or Jewish 
Education of the progressive rroverrP...nts . It was decided to form a sub-comnittee 
consisting of the Fellowship sponsors (Si.Iron Caplan , Meir Fachler) , the Centre for 
Jewish &lucation (Natalie Ray , 'Iony Bayfield) and the JEX: Cl\lan Hoff man). 

Recruitment 

The professional Steering Carmittee has met a nw.,J::,er of times , and created a project 
ide nt ity: "The Educators Fellowship". A publicity and recruitment campaign was 
designed and criteri a for candidate selection · were elaborated. Discussions 
corrmenced regard ing programnatic minima and desired e nd product . 

Letters were sent to all Day School Headteachers informing them of the Fellowship 
and inviting th9TI to propose candidates £ran within their schools (attached). Half 
page advertisements {attached) were placed in the National and local Jewish press 
and smaller notices in the Times Educational and Higher Educational Supplement. In 
addition to this , posters of the advertisement and leaf l ets (enclosed) were sent to 
major Jewish organisations , schools , synagogues , and part-ti.me education centres . 



The Candidates 

This campaign brought a total of 89 interested enqmnes (excluding some 20 
enquiries, which were not pursued) . 7 of these resulted f ran Headteacher 
recorrmendations , 8 from thi: Times Educational supplement, 3 from The Timo._s Higher 
Educational Supplem0 nt, 50 fran the Jewish press , 5 fran posters and 16 fran 
sources . which are unclear. 

All enquiries were followed up with a lengthy discussion concerning the Fellowship. 
Upon request potential applicants were sent a leaflet and application form 
(attached). A total of 45 completed application forms were received . These forms 
were sent out to all Ste,:,...ring Cornnittee members and the ccmnittee jointly decided 
whom they should interview. A total of 27 candidates were interviewed . The breakda.-m 
of this group is: 
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The interviews 1-,ere held in two s 0 ssions , the first on December 21st and 22nd, 
1987,(9 interviews) and the second on January 12th , 13th and 14th, 1988 ,(18 
interviews l. The interviews were conducted by the Steering Ccmnittee, Principals 
and lay representatives of the JEDT were also invited to participate as part of the 
interviewing panels. Alan Hoffman represented the JEX: at all interviews . At this 
date the Steering Ccmnittee is presently evaluating the candidates interviewed, 
with sorre 14 serious candidates m1der consideration. References will now be taken up 
and further assessment procf>dures will be devised. These may include simulations in 
group dynamics testing, and further interviews. we hope to be able to bring our final 
recarm=>...ndations to the lay group towards the end of February. 



Quality of Candidates 

We have been extremely encouraged by both the response i n general and particularly 
by the quality of candidates fran the non.Jewish Educa tional sector . 

We have evidence that even for those candidates who will not be accepted into the 
FellONship this process may ¼ell induct them into the ranks of Jewish Education. 
This unintended consequence also addresses the rrore general issue of enrichment of 
the base of the Jewish teaching profession . 

Sare candidates from within Jewish Education who thus far have not been identified 
as potential l eaders have also emergro very strongly. 

Many of the senior princ ipals who expressed r eservations about the project have, in 
participating in the interviews , r eevaluated their attitude and have given their 
strong endosement . 

Anticipated future procedures 

Once the final group is selected , individual , hand tailored prograrrrnes of study and 
activities will be designro . 

The programne will be launched with a 5 day residenti al seminar in April (UK or 
Israel) . The purpose of this seminar would be to: 

a ) Set the professional and intellectual tone of the Felowship. 
b) To rrould a group identity. 
c) To ascertain group needs. 
d) To inaugurate the programre . 

Though rrost individual academic progranrnes will only begin in September 1988, 
private tutorials in Hebrew and Jewish Studies will begin irrmediately following the 
seminar. 

Towards 1988-89 

The Budget prepared for July 1988 to June 30th , 1989 is based on a preliminary 
estimate of 11 participants in the Fellowship : 6 full Fellowships, 4 half 
Fellowships and one participant in the senior Educators programne/Jerusalern 
Fellowship. 3 r esidential seminars UK and Israel , 2 part-t i.me local tutors, 1 part
time roving Israel tutor , prograrnne and tuition costs, and further recruitrrent 
costs for the 1989-90 acadP_mic year (see attached) . 

Sirron caplan 
Chainnan 
Steering Carmittee 

Meir Fachler 
Co-ordinator 

15th January 1988. 

-
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~r,.~~~ JEWISH 
~~rJ DUCATIONAL 

LEADERSHIP 
ARE YOU EQUAL 

TO THE CHALLENGE 
Jewish education is expanding; there are new 

schools, new courses, new programmes, new 
opportunities. Its future growth depends on having the 
right people in senior positions in the schools and in 
educational administration. 

A recent survey indicated that as many as sixty key 
posts will become vacant within the next three years. It is 
crucial that the people who fill these posts be equipped -
in every way - to meet the challenges of conveying Jewish 
values in a fast changing world. 

The Educators Fellowship is an exciting new initiative 
specifically created to meet this challenge. 

Upon award of a Fellowship you wilJ be seconded, on a 
full- or part-time basis and will have the finest resources 
in the Jewish and general educational world at your 
disposal through a flexible, individually designed 
programme. On completion of the course, which will last 
between one and three years, assistance will be given in 
career placement. 

If you are an educator working in 
the Jewish or general field, an academic or 
professional who would consider making a 

career move to this dynamic sector, the Educators 
Fellowship offers you a unique opportunity to 

enhance your personal development, to move into areas 
of challenge and responsibility and to make a real and 
significant t:ontribution to the future of the Jewish 
community. 

Please write or telephone Meir Fachler 
Educators Fellowship, 44a Albert Road, London NW 4 2SJ 
01-203 6427. All enquiries wiU be dealt with in confidence. 

~ EDUCATORS 
FELLOWSHIP 

Sponsored by the Jewish Educational Development 1h.tst (}EDT) and the 
Jewish Education Committee of the Jewish Agency. (J EC) and jointly 
aoministered by JEDT, JEC, United Synagogue, Zionist Federation 
Education 1tust and the Torah Department of the WZO. 
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11th November 1987 

In a recently commissioned survey i was revealed that within the next three 
years between 40 and 60 senior positions will become vacant in Jewish 
Education in the U.K. 

To address this is sue the Jewish Educational Development Trust (JEDT) and the 
Jewish Education Committee of the Jewish Agency have established THE EDUCATORS 
FELLOWSHIP. The Fe l lowship is jointly administered by the Senior Professionals 
representing the JEDT, the ZFET, the US, the Torah Dept, and the Jewish 
Agency. The task of the Fellowship is to prepare the right people through a 
flexible hand tailored, tutor based training programme to take on senior 
positions. 

We therefore invite you to nominate ca nd ida tes for this programme. In the 
event that a teacher from your school will be selected, the Fellowship 
guarantees that your school will not incur any financial loss in the 
restaffing arrangements. 

We will in the very near futu r e b advertising this programme in the Press, 
however your recommendations a nd needs will obviously be a priority in our 
selection proceedure . 

Please do not hesitate to call me for any more information regarding this 
scheme. 

Yours sincerely, 

Meir fachler 
Coordinator 
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A PROGRAM FOR TRAINING SENIOR PERSONNEL 
FOR JEWISH EDUCATION IN MEXICO 
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OFAV. I M 

A Program f or Training Senior Per sonne l f o r Jewish 
Educ a tio n in Mexico 

Ofakim . " ho r i zons•· in Hebrew. is the suggest ed name for a 

program whi c h i s i ntende d t o trai n perso nnel for senio r a nd 

leader shi p pos itions i n Jewish educat ion in Mexic o. Graduates o f 

the program wi l l be pro fessio na l educ a t ors. qualif i e d to occupy 

leading pos i t i ons in t he vari o us e d uc ational f r ame wo rks that 

currently compr i s e Lhe i nstitu t i onal ma p o f J ewish educ atio n in 

Me xic o. Ofakim wil l als o train pro f e ssional leaders t o a s s ume 

management pos it ions i n e ducati o na l ve n t ures tha t ma y be 

de ve l o pe d i n t he f uture in Mexico to me et t he r e quire me nts of its 

J e wi s h commu nities. 

Candi dates f o r t he Progr a m 

Ca nd i da t e s for Ofakim wil l come from various backg r o unds: 

Pr o f e s sio nals in J e wish edu c ation with l ead e rship 

potential a nd a ser ious desire t o imp r ove t heir 

prof essiona l experti s e : 

Profess i o nals i n gene r a l educ atio n with l eadership 

po t e ntial a nd a n interest i n mak ing a serious 

commi tment t o Jewi s h e ducatio n i n Mexi co; 

Outs t anding academi cs f r o m vario us f ields who wish t o 

acqu i r e t he p r o f essiona l too l s ne e ded to en t er the 

field o f Jewish e d uc a t i o n . 
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Recruitment 

The recruitme nt of candidates began with an attempt to build 

a data bank of e ducational personnel in Mexi co. Every 

educational institution was approac hed and after the initi a l 

collec tion of names. s uitable educators were addressed 

individually and invited to consid er becoming a c andidate for the 

program. Approximately 50% o f those turned to, applied formally 

to the program. 

The Selection Process 

The selection pr ocess consists of the questionnaire which 

was distributed for the data collection, an application form and 

a personal interview . A team consisting o f the director of the 

Jewish Studies program at Iberoamericana University, Judith 

Liberant , and the Jewish Education Committee's consultant to the 

program, conducts the interview. 

Mexican-Israeli Collaboration 

Ofakim is planned as an academic program t wo to three years 

long, designed to make maximum use of the existing resources i n 

Mexican and Israeli universities. The Jewish Studies Program of 

the Iberoamericana University will be the academic base for 

Ofakim' s programs in Mexico. Additional a c ademic resources in 

Mexico will be surveyed f o r their potential contributio n to the 

program in the areas of Educatio n and Judaica. Fo r its part, 

Israel will place various academic resources at the program' s 

disposal. such as university professors to teach courses, tutors 

to provide ind ividua l i nstruction. and s hort- and l o ng-term 

c ourses at Israeli universities for professionals from abroad. 
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Stipends 

Parti cipants in the Ofakim program will r eceive a s ti pe nd to 

cover the educ ational cos t s of the program as well a s t ravel a nd 

living expe nses for cours e s given in Israel. All partic ipants i n 

the program will commit themselves to work for a period of fi ve 

years in the Jewish educational system in Mexico, followi ng their 

training. 

Work and Study 

During the f i r st semester , course sessions will be held 

mainly after working hours, t o enable working students to 

continue to hold their jobs while attending the a c ademic courses 

planned for this first s tage o f Ofakim. 

By the seco nd semester . students will be expected t o free 

themselves of at least part o f their work o bligati ons to allow 

more time for study. Negoti ations are being held with the Jewish 

Community to find ways to compensate the students f or their 

dec reased income whic h will resul t fro m the reduction i n their 

working hours. 

I n addition , the participants will be encouraged t o apply to 

o ne of the existing senior personnel training programs in Israel 

i.e. the Senior Educato rs Program at the Melton Centre of Hebrew 

Uni versity o r the J erusalem Fellows Program. 

4 



Indiv idual Approac h o f the Program 

The Of aki m program is stuctured wi th ma x i mum flexibility, so 

a s t o suit the individ ual acade mic a nd pro f essional nee d s of eac h 

partic ipant. This i s a c hieved ma inly t hrough t utoria ls, which 

f o rm a major part o f the program. 

Tutorial Work in Judaism and Educ ation: 

In order to ma ke the l earning process more intensive and 

match the level of individual and group studies to t hat of each 

student , a n Israeli t utor will work with participants throughout 

the program, on the subjec ts of Education and Judaism. The tutor 

will also endeavor t o establish a professio nal relationshi p with 

each of the partic ipants. thereby beginning to constitute the 

link between them and new developments in Jewish Education 

throughout t he world . 

Hebrew Langua ge Studie s : 

All participants wil l develop fluency in Hebrew as a second 

language. 

5 



General Stucture of the Program 

The Ofakim progra m will consist o f the f o llo wing educ ational 

a c tivities: 

Academi c Courses fr o m the Jewish Studies Program of the 

Iberoarneric ana University of Mexico : Participants in 

Ofakim will be regular students in the courses offered 

by this program. in which they will be enrolled as 

degree c andidates. Whe re cours es offered by professors 

in the program can be supplemented in specific a reas 

related to Jewish Ed u c a t i o n , s pec ial workshops will be 

set u p f o r Ofakim par t icipants . 

Specia l Ofakim Course s : In add i tio n to professional 

traini ng, Ofakim wil l pro v i de its participants with 

c ourse s to expa nd t heir kno wledge o f c ruc ial issues in 

Education and in J ewish Stud ies . 

* Tutorials in Jewis h St ud i es a nd Educ ation: Ofakim is 

intended to rai se the level o f its students' 

professional e xpe r t i se a nd knowledge so that they can 

provide fruitful leade r s hip in the field of Jewish 

Educatio n . The i de a is t o f ocus studies around the 

individual needs of each participant . To thi s end, a 

tutorial s ys t em in Jewish Studies and Educ ation will be 

developed. The work will inc lude : 

Periodic pe rso na l meetings 

Corres po nde nc e 

Guided reading 

Research papers 

Pro fes sional s u pervisio n of educational projects. 
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* 

Hebrew Language Studies: All Ofakim graduates must 

attain a level of fluency in Hebre w that will enable 

them t o participate in seminars and classes conducted 

in that language. A speedy achievement o f this goal 

will be to the participants' distinct advantage, since 

we will then be able to arrange meetings with Israelis 

who do not speak Spanish and assign professional 

reading studies in Hebrew that are i mportant for Jewish 

Educatio n. 

Courses in Israel: In order to make the most of 

Israel ' s contribution to academic potential in the 

fields of Judaism and Education, participants will 

visit Israel and study the followi ng topics: 

Israel in Contemporary Judaism 

Israeli Society 

Jewish Education in the Diaspora 

Encounters with representatives of the various 

modern c urrents of Judaism 

Encounters with academic experts in Judaism and 

Education. 

Group Pro ject: One of Ofakim's aims is professional 

cohesion of the group. One way to achieve a common 

professional language is t o devise an educational 

project for the whole group, in which some of the 

material studied in the various courses c an be applied. 

The group project wi ll also serve as a basis for future 

studies. Practical problems that will almost certainly 

arise during this group project will subsequently be 
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studied in the light of current theories in 

disciplines related to Education. 

Bi-Weekly Seminar: The Of akim group will meet once 

every two weeks in the intervals between courses. Each 

participant in turn wil l make a presentation based on 

readings on topics of pro fessional interest. A group 

discussion will fol low the presentation, during which 

the facts, ideas and theories presented wi l l be 

analyzed i n depth. Participants already f luent in 

Eng lish or H~brew wi l l be enc ouraged to deliver reports 

based on ma t erials in these languages f o r the benefit 

o f the entire group. 

8 



Ofakim Program--Fi rst Semester 

March_1988 
Hebrew language studies 

AEril_1988 
Start of a cademic program 

Introductory course 
Problems of the Contemporary Jew 
Problems of Jewish Education 

~~y_.!_2§!§! 
Jewish Studies Program at the 

Iberoamericana University 

Contemporary Judaism and Other 
Contemporary Diasporas: 

A Comparative Study 

Workshop on contemporary Judaism 

June _ 1988 

Research methods and techniques 

9 

Danny Fainstein 
Shmuel Benalal 

Prof. Haim Avni 

Prof. Haim Avni 

Mexican professor 



Jul~_1988 
Courses in Israel (if the group's 
knowledge of Hebrew is adequate ): 

Or 

Ulpan in Israel 
CAJE (if the group's knowledge of 
English is adequate) 
Tutorials 

Courses in Mexico (if the group's 
knowlege of Hebrew is inadequate 
for studies in Israel): 

Tutorial course 
Trends in Jewish Thought 
Theories o f Education 

seetembe r_1988 
Jewish Studies Program at the 

Iberoarnericana University 

World History and National History 
Methodological Introduction to 

Jewis h History Dr. David Bankier 

El~c ~ive c ourse i n education at 
th~ Ibe roame ricana University 

10 



October_1988 

Bi - week ly Seminars 

November_ l988 

Jewis h Studi es Program at the 
Iberoame ricana University 

Jewish Thought 

11 

Raquel Kleinberg 

Prof. Shalom Rosenbe r g 



THE HE811l EW U N IV ElllSI T Y OP' 

T IIF SAMIJEI, MFNJWI ~lE I T ON rF.NTR E 
FOR. ,JEWI SH EDl JCAT JON TN T HE l) J .\SP0 1?1\ 

RXPANSION OF SEN l OR EDUCATORS PROGRA M 
STATUS RE PORT: FERHUARY 1988 

Tn FP h1·1 1,a·y 1987 l h e Jp1,1 i s h F.d1w:1li o r1 Cn111rnil l.ee approved th e 
P , p1u1sion o f Lil e Seni o r· Ed u t ·alo n ,; Pr·()gra rn, 1.J i Lh 1987 - 8 8 
sP r ving as a pi loL a nd p l a nning yc•a r· . 
Th P s lH. f'f a nd f ac ul Ly o f t hr• MP I Lon re n Lre f o r J ew j s h 
F.d u c:'l l i n r, jn th e Diaspora l ; o nli 11u e Lo bfi e nga g ed i n t h e 
pro<'Psscs o f e xpe rime nt A. I.i o n, p v a l 11a t i o n and i mp leme nta ti n n 
whi c h lwgan in M;;n T h 1 987. Tn pnr l i r uJ :i r , in te nse ef f orts 
h avP bren for u sed since Novemh e r 1987 nn Lh P areRs o f 
r Pc r 11i l rn~ n t s L r atP.g iP.s , 1.hP P.vnlutinn o f' ~pp rovrjatc 
in tervi e 1 . .J ing pror F!d tJT'<•s , f i nal <·8 ndi dat r-> sf-' 1Pr l ion a nd t h e 
impl Amc nl aL i on or progrn111111rna t i <' <·h n.ngr•s in r e spon se t o 
f eedba c k f rom t h h, year's par l i,· i panLs . 

Th P Acad e mic Adv i Ro r y Co mmitLee , wh ich c •>nsisLs o f Me lto n 
C1•n L re r acuJ t y , th e Head Tu tor a nd represen I at j ves o f the 
J oc·al w.z .o. e duca tion al dPparLme n Ls , h as met r egularly 
t hro ughout the last f e w mo n Lh s . A major s ubjer t or 
disc u ssion has been t h e proced u1·e Lo b P used i n t h e 
r ec rui t me n t , i n 1, erviewj 11g a n d S<~lec L i o n o f c anciida. Le s f o r 
1988-89. Th e Comm iLtee has al so been involve d ln the r e vie w 
o f applica t ions f rom Rome of t h is year ' s partic i pan ts for a 
second programma ti ~ year. T h e fi n al selec t i o n rommittee will 
<.;On s i s t o f the Sen ior Tu t.nr , a rt' J)rPsen t.a I. i ve o f Lb P WZO , the 
Me lto n Ce n tre regi str ar and a senior me mber o f t h e Me lton 
CP.n t r e fac ulty . 

RF.CRUTTMF.NT STRATEGIES 

As h 1d j c a t E>d in t h e rPp<>r l o f Oc tob e r, 1987 , program 
b roc hures wer e wide ly d i s tribut Pd in Oc tober and No v e mber 
19 87 . MP]t.o n f a c ul ty we r e ask e d , in additio n t o the ir 
rP.guJar task s o n , · i siLs Kb r oa rl, Lo public j z e the e xpande d 
p rog ram a nd .rP.cr u il, jn t. e reslPd par ties. The number of 
r es o nseM has Lo dat e r e a n hed o n e hundred and e i ht ei h t, 
a nd l ed l,o a seri f:s o f info r·mR1 ion n l t rips wh ich gave the 
o ppo r t uni ty f or p n l e n lia l c Rn d i da t es to mee t.. wj th Me lton 
f a c-11] I y jn No r1 h Amer i ra. , En g l -1 11d and Europe . Encounters 
w i Lh a c e <l Ami c r ep r esent ative s seem to ma k e a s ignif icant. 
d iffe rPnce fo r man y o f t h e poLen t ial candi dates a nrl 
e ncou rag ed t he m tn b ecome c Kndida trs f o r e i t her ]988-89 o r 
1 9 89 - 90. 

Thu s , il wo ul , I ,i pf>PAr lh H. 1 n n P o f t. h P maj n h y poth eses o f 
Lh P ex p a nd ed progra 111 ro ,· S<> ni or Ed,wa t n r~ hn R b een 
estnbJ i s h 0 <:l: an in l.0 n ic,1-: rr-rr 11 i tm0.nl 8 1 rnLr gy <:lnes , indeed , 
r esu l L i n la r ge numheri:: nf i n q 11iriPR ru 1d subs t a n t i al numbers 
o f s u i Lnhl e candi dal.ps, 
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TablP : Oreak<lown o f Appl i canLs 

CounLry 1988-8 9 1 989- 90 
(Lhus far) 

\ I . S . A . 64 1 6 

C:an;:icla J I ~ 

('0n l r·a l A mr-' 1· i c·a I 3 

80111. h Ame1· i ca 38 6 

Euro pe ( r.xr l.\ 11{) l !'i 4 

Uni Lrd Kingdom J I 4 

Sou t h /\fr j C'll !i ~ 

A11st. 1·a l i1;1 2 1 

Morou<'o .2 

TOTAL,S 149 39 

Th e t ut o r s o f ·1987-88 havP t ;:il~f>n the main respnns i bi li t y f o r 
r:-c~c ruitrnent, u sing t h ei r· f'--:pPrierH~P w i th this year ' s stude nts 
to d eLe rmjn e c ri teriM f or Hpp r opria l P candidat es to the 
Seni or Educa l.ors Program. 

Five di f[e .rPn L rPc.:ri 1i lmenL s t rategiPs wprc ul j lize d by 
Lhe tutors d urjng lr· ips in North ~merica as w µ] } as in So uLh 
AmPr i ca , Europe, Great Britain an<l South Afri ca . Among t h os e 
r Pr r u i t me n I s l. r a t "g i r> s '" P r e : 

1. Confr r Pn Cf> P1·es€'nlt1"Li o n s : Prf>sPn l a1, i o n s wPrf' madr- t o 
, ... clue-a I o rs ;:i L Lh e f o 1101,,1 i ng c;on f e 1·e 11 c r>s: 1 he Educa Lors Cou nc.: ll 
of /\ 111Pric;a , l.h<-- P l a1' h C'on f p r•f• ncP in Rost o11 and th e mjni -CAJE 
confr t· (• nce ln SE'aLI l e , W/'\shingl.011. Bror ·hures wp re Lhe n 
di st rib11L0il Lo a i Lc ndePi::.. ThP i mp:-H·t f nr 1988-89 r ecruitme nt. 
was 1 imjLed , produr i ng 6 arid i ral i o n s for 1988-89 ; Lhirty 
incp1 irjcs 1 h o wever, ~,1 1~rE-' r-r •cA i , ·c-rl t·Pga r-dirig 1989-90. 

2 . Ed11ca ·1.i onal Wcn· li s h o p s : Worh s l, ops f or 1,Pac·h P.rs and 
sl.ud Pn Ls we r E· con dLwlf'd . R<•laLion i,;h"ips n 11d c r Pdlbi l ity we r e 
eslablj s h ed wiLh p;:ir· ti <·ipl'lnLs whi<>h farilita t c-d th e 
p1· csenlHtio 11 about th e Senj or· Ed1 11·r1lor~' Program. Lt wa s an 
e ffer: li.vf' o pporLunil,v Lu r·•> c ruit approprialP r ·andidaLPS in 
NorLh AmPri~f-:1 , F.1 11·opt=> , A 1•gf-' 11 Lina, VP11P:1.11P l a , a n rl P11g land. 



3. Meet j ng s wj th Lay Le,1de rsh i_p: An a pproac h to l ay 
l eaders as we l l as prof e ssjonal c•rluc aLo rs , l.o inform th e m 
abo ut the Sen ior Educa 1ors progr am and its implications f or 
th e ir communit ies . T,ay l eaders h ip t h e n pursu ed recru i.tme n t 
j ssues with the approp r iatP pro f essionals . 

4. Cluste r Group Meetj ng s : A c lus ter o f promine n t 
e duc ators i n a s peci f ic communi Ly wh o a r e famili a r with th e 
Me lton CP.ntre. Th e groups inc l11d e c'l graduat.Ps o f t he Sen i o r 
Educ a to n :; ' Program, f o rmc~r .Terusa l P. ffl F'P. 11 ows and key 
c n mm11n i.ty pro f PsRionals . ThP. se c l1i s l. e r g r ou ps wer e conve n ed 
in Nor th Am Rrioa as we ll RS in Argen Li na , and h ave cont inued 
Lo nH?e I on a regular bas i s . 

f5. Address t o Pr j n r,j pa l s ' Grnu p s : T.n To r o nto , 
Philatl e lphia and MonLreal , Lh e local bureaus o f Jewis h 
e duc nt ion organi zed mee tings 1-1 i 1. h groups o f pri nc 'ipaJ s . These 
s ess ions were dee med mosl. s ucress ful when succeeded by 
i ncU v idua l mee llngs 1.,d l.h pd n c i pa 1 s ·j n t.h e i r of fj ces . 

A CASE STUDY jl lust r aLes Lh e cJeve ]opme nl of r ecruitment 
i n Arg e nt i na. A membe r· o f the Melton Centre fR.cu ] ty 
visjted Buenos Aires in May 1987 1.o conduct work s h ops 
f o r l ocal s c h ool s . Whil e t hP re , she both distri buted 
brochures and provided informal.ion o n t h e program. 
Tn te rP.st was generat.P. d amo ng the local community o f 
educ a to rs . Following t hi s vis :it, a senior faculty 
me mber t ravel ed to t h e sBme area i n August , 1987, in 
connec tion wjt,h anot.h e r project, and used t h e 
o pportunity to f ur l.her r e cru itment . Simu lLan eous ly, a 
loca l graduate of I.be Sen io r Educato r pro g ram was hired 
o n a part- time basis to coo r dinate t h e recruitme nt 
program. 

This mul t i-facet e d strategy produc ed t hi rty- five 
appli c ants , of whom t we nty- s i x randidat e s were 
intervi e we d . The c r e d e nti a ] R o f t his group were 
impress ive: a high degree o r Hebrew lan guage ability , a 
sLrong commitme n t to J e wj s h ed ucation, a nd a n eagerness 
Lo study in an acade mi c a tmos phere . 

Th e f inal i ntervjew proces s too k place :in Buenos Aires 
in Decembe r 1 987, so as t o b e compl e ted before the end 
o f t h e Argentinian sch ool year . Two fa c ulty me mbers o f 
t h e Me l ton Ce n tre j nl. P. rv i ewed all o f t h e candidates . 
(Of t h o s e inte rvipwe d f o r LhP 1988-89 y ea r, s:ix h ave 
been notified o f th e 1r accep tan ce j n to t h e program. ) The 
f aculty me mbf>rs also us~d t h is tri p Lo promo t e 
r ec rui t me n t for· t h e 1 ~89-90 yea r, especially i n t h e 
informa l sector o f e ducation {i. e ., commun ity cen ter 
pro f ess ional s , etc . ) . 

I 
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Jn North AmPr i c Ft , i.n l e rvi,~ws wjt.h t ,~r: nt y - nin r candidatos we r e 
nompl p t·, e d o n Fehrua.ry 2 b y 1.hree me mbers o f t. h P. Melton 
fiH·ulty , t ogeth e r 1,1 i t-,h t h P nation r.1 1 rPpr P.senl.ative o f the 
T n rah Educa 'l. i o n Depr-i. rtme n t of th e Wo r l c.l. Z ionist Organ i zat i.on. 
Th e program j s comm lLted to a pol i cy or r olli ng admissions 
a n d the cand j d ates are noti f ied nf t heir acceptance as soon 
as t h e app li c ation-jnte r v i e w prcw P.ss is comph~ted . Al ] 
candidates will be infor mPd of thPir selertion by Marc h 1st, 
1988. 

Th e a pplican ts f or 1988- 89 and 1989-90 incl ude several with 
Ph . D's in either Jewjsh stud J es or ed uc ation , p r i nc ipals, 
directo r s of colle g e Hil]e ) s and executives employed by 
bureau s o f J e wish ed uc ation . Th e a ppli can ts t h is year have 
on averag e h igh e r l eve l s o f HebrHw language a bility than the 
parti c ipants to date . 

ACADEMI C DEVELOPMENT 

Addi tional modifi cation s to t h e academic p r o gram conti nue , 
r esulting both from deliberations within the fac ul ty and as a 
respons e to parti c ipant feedbac k . Focu s con ti nu es o n t he 
i n tegrati on of studies i n both Judai ca and e d ucation, as well 
a s t h e translation o f study into practice . 

1. Th e semina r , "The Jewi.sh ness of I sraeli Edu c a Uon in t he 
Jewish State'' , will be l aunrhed during t h e t h e February 
vac ation, by six days of concen trated educational fie ld 
trips. A wide variety o f inst i tution s will b e studied. 

2. Th e experien ce of the firsL semes t e r h as po inted t o the 
n eed for. more opt.ion s in t h e core c urr icu l um . Thu s o nly 
o n e r e qu ired course will be offered dur i ng t h e second 
semester and studen ts wi l l the n c hoose , i n addi tion, two 
e l ective cou rses. 

3 . The par li c jpants , at t h e i r own in i tiative , h ave set up a 
weekly meeting to prepare f or t h ei r co urse with Prof. 
Rose nak. Th ey con s ide r Lh e mPet ing a n a lmost o ff icial 
adjunct to t hi s required core - course . One o f t h e tutors 
has ass umed r esponsibi l ity f o r providing ass istance to 
the group dud ng t h is meet i ng . 

4. In t h is spd ng semes ·Le r , part i C' ipants will take part in 
two workshops o n s taf f deve l o pment. Th i s addition to t h e 
progra m e nab l es t he Senior Edu c ators to f ocu s o n 
pract i c al i ssues t h ey wi ll Pn counter i n t h e course o f 
t hei r pro f ess i o na l c arPers . 

5. The stude n ts a l so meet bi -w,,ekly wl t h Israe li e ducator s 
c u rren tly working i n Diaspora e duca tjon. Th e variety of 
Ts raeli programs f o r th A Di nspnra are scruti n zed and 
a n a ly zed . 
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6. In r Pspon s P Lo a n P.erl v o i c f'rl by l.h is yea r 's s tud r-> n t..s , a 
!I P. bre w tuto r h 1u; b eP. 11 mndP ,,v,, i 1 able to th e Se ni or 
Edue~tors afLrr the i r ulpan s Ludjes are c o rn pleLed . Th is 
wjll e nable t h e m to c on t. inue s tud i es i n con ve r sa tion a l 
a nd written HebrPw throughout the duration o f t h e 
program , a nd th1Js increase t h ei. r level o f Hebrew 
competence . 

7. Th e bi-weekl y s e mi nA r on " Cha]l P. nges Facing Isr aeli 
Sociely Today " c ontinues . Th is innovation has proven to 
be a major highlight o f t h e progr a m as participants meet 
poets , p o li ti c j a n s , Pduc:Ators, i nte llec tuals , and other 
persona]jties with whom they would otherwise no t come i n 
contact . 

ACADEMIC PLANNING FOR 1988 - 89 

As indic ate d in t h e Oc tober 1987 report , planning con Linue d 
fo r 1988- 89. 

1 . T o accomo date the s e n.ior e d11 e at o rs from South America 
wh o will be partj c ipaling j r, l h e p rogram next year, a n 
inventory is b e ing madP o f available Spanish language 
mat~ria l s at the university. Mate rials i n F renc h also 
hav e to be analyzed . 

2. An ext ra s e c tion of the J uda i c Immers ion cou rse will b e 
added f or the South Am e rican stud e nts whose Judaic 
background is l e ss e xte n s ive than that o f t he ma jority 
o f the partic ipan Ls . ( Their leve l o f Hebrew compe tenc y, 
0n t h e other hand , is high e r.) 

3. Tn recogn ition o f Lh e i nc reased numbe r of students 
partic ipatjng j n n e xt y e ar' s program, additional tutors 
are be jng i n tervjPwP.d . I t i s a n t i c ipated that a full
Lime t u t or wi ll h ave no more than fj ve tu t ees i n 1989-
90. 

4. A series o f d j s r!uss i o ns are und erwa y wj th t h e Youth and 
HeChalutz De part ment to es Lab li sh crJ teria for 
inc orp o r ati ng p ersonnel from t h e informa l educ ation into 
t h e p rogram, with a specla l f ocu s o n Latin Ameri c a. In 
a dd ition , r e presen1,at,j ves o f I.he Camp Dj rectors 
Assoc iation in thA U.S.A. have met with Melto n Centre 
s taff a nd Yo u t h ;ind HeChalut 7, De partment about a 
speciali zed trac l~ f or c amp dire c tors. 

5 . Th e fac ulty i s pre sently d el iherati ng t he requ i rements 
for a Se n ior F.duc at.ors ' cerU fi cate whic h would b e 
granted upo n t he s uccessful r. o mp l et i o n o f t h e pro gram. 
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ADMINISTRATIVE CHANGES 

The revise d broc hure w i 1".h a t.ear·- o ff has provPn to h e a 
useful p ubl irity and r ~cruitment tool. Easily disbursed at 
large convent ions or s mn ll e r works ho p s , it prese nts t he 
appropriate i mage o f ::i serious a c ademi.c p rogram with a great 
deal of individual f]exibiljty. 

A catalogue is in p·r e parl'\·f ion to mo r e ful ly describe the 
academic c o mpo ne n ts of t· h p program to prospec tive candi dat.es . 

The expansion o f thP Se ni o r F.<iuc r1 ~.ors ' Progrrim h as r e quired a 
full-time admi.nislr-alor f or I.he program . UntiJ now, many of 
t h e ad ministralive details f or a group of twe lve tutees have 
bee n h a ndl Pd b y othPr i11 stit.utions . In the expanded program, 
the admin istrative rPs p o nsihi li t.y will b e much greater a nd 
d e mand mo r e a t LPnt.i o n. 

A s maJ l information boo k l P.t w i 11 bP sent to the s e ] ected 
s e n ior educ ato r s t o give t he m m<> re c onc rete information 
a b out living arrangemPn ts , schools f or thei r c hildren , etc. 

EVALUATION 

Thre P stages in t h e e valuati on p r oce sss have take n place wi t h 
~] ] o f t he Sen i or F.duc ators : o ne on t hejr e xpectations a nd 
g oals upon arriva J , o ne on background a nd individual reasons 
for comi ng , and on P. whi c h foc usps o n their sati s fac tion with 
and attitudes t o th e vari o us act ivjties in t h e program. 
Regular meetings o f t h P Pvaluation group with program staff 
and f a c ,i l ·ty continue 1.o 1" rike placP . Formative evaluation 
information i s gjve n t o t.hP. staff and faculty so that 
cont i nuo us f e e dbac k from p a rti c i p i:rnt.s o n t heir studies , t he 
univPrsity, and t he ir g e ne ral perspe~ tive on t he year in 
Jsroel i s cons tant.ly avail a hl P. f o ,~ the purposes of planning, 

The evaJuation is also conce rn P.cJ wjLh the ana]ysis o f t h e 
tutor ' s rol e a nd f unc tion as pe r cP ived b y both the t utor a nd 
tut.ee. An int,erim ev;i l 1Jatj on report dealing with t he 
eva ] uaUon process ii:- attach Pd . 

· As th e original eval w'\ l ion study indicated, this year ' s 
pa rti c ipants c onti nue to have c o nsid~r a ble difficulties with 
t he l evel of f i mrnc ial supp<,rt. av1dlable at present. 



EVALUAT l_!_JJ:I_ OF THE SEN I OR E[i lJC:ATORS !~FWGRAM 
ln te1 im 1'8['oJr· t li 2 - Januar y 1988 

DOCUMENT 

Submitted to Nativ 
by Gaby Horenczyk 

Durin g the mo n ths of November a nd December 1987 . the Sen i o r 
Educators wer e interviewed twi ce . The semi-struc tured intervi e ws 
with ten parti c i pan ts were conduct ed by Shir a Si mchovitch, who 
joine d the eva l uati o n team as eva luation c aseworker. 

The fir s t inter view inc luded quest i ons re l at ing t o persona l 
background, the recruitment pr ocess . aspects of the participant ' s 
dec i sio n to jo in thi s spec ifi c r,r·og ram ( r eason s f or choice , 
i nf o rmat ion av ai tab l e bet o re taki n g the decis i on , d oub ts d u rlng 
th e dec isi o n-m? v. in g process . tinanc i a l reso1Jrces avai l ablel . T he 
second interview dealt with t he rart i c ipants ' op i nion s about t h ree 
aspec ts o f .the S eni or Educators Program : the i nf o rmal a c ti vj ti es 
(aimed p ri mar ily at br in g in g about group cohes ion 1 . the a cademic 
compo nents tboth cote courses and ot her university courses>, and 
the tutorial relat i ons hip and pr ocess . En c l osed are copie s o f the 
question sheets used by t he inter,iiewer during both sessi o ns. 

Fol lowing ar e some of the main findings obta ined from the two 
interviews conducted: 

<1 > Personal background: 
- Ages of pa.r ti e i pants range from 29 ~,:, 49. Mea n age is 38. 
- Years of experience in Educat ion range fro m 6 to 26, and 

years of expe rience in Jewish Educat i on range from 4 to 20 . The 
means o f the t wo variables are very similar <1 3 .8 and 1 3 . 41, 
sugge s tin g a s i gnificant over lap between t hem . 

C21 - Reas o ns f or joining the program l most frequently chosen ) : 
- To expe rience I srae l 
- To impr ove Hebr e w 
- Pe r sonal and prof'::'ssional enr i c hment 

- About halt the group fel t t he program shou l d b e aimed a t 
exper i enced personnel only , in both f o r·mal and inf o rmal education : 
o the r s felt it sho uld be aimed at educa to r s f1om s mal I 
communities and that the criter ia shou ld be a c ommitment to Jewish 
Education as a profe ssion, irre l evant o f e xpe rienc e . 

- Only two Sen i o r Educa t ors felt that the stipend was 
suffi c ient. Al I felt that pa rli c ipation in airfare and shipping 
costs s hould have been pa rt o t the program. Four part i c ipants 
rec eived additional finan c ial aid, most however d i d not know th8t 
su c h aid could be received from different institutions . 

C3J Parti c ipants ' opin i o ns aboul the a ct iviti es : 
- Most par t i c ipants we r e satisfied with the number a nd nature 

o f the in fo r mal activ i ties . Seven r e s pondent s f e lt that there 
sho u l d be a l o o se vo l untary i nvo l vement o n the pa r t of the Seni or 
Educa to rs t he mselves in p l ann i ng ac tivities. 

- A 1 m o s t a I I r e s po n d en l s r 8 t_ e d t h e " n o 11 - c •J r- e '' u n i v e r s i t y 

co u r s e s a s i 11 t e r· e s t i 11 g . i n t e g r a t i n g w e I I i n ~ o t h e r• r o g r a m a n d n o t 
too d i fficult. 
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- The par t i c i r, C' n t !:c • e v a I u ~ t. 1 u n = u I I. he '= e ,_ o n d ,::: o r e c ,,:, u r s e ,,, .;, 1 '? 

a I s o po s i t i v e . H •:• 1,1 e v e r , v a t· i ,:, 1 1 s I e s p o 11 d e n t s r a t e d t h e c c:, n t e 11 t a n d 
I a n g •-1 a ~ e I e v e I s a s t u c, d i t f i ..:- 1.1 I 1 . I n c, r ,:t e- r t· r_, d e ? I w i t h t h i s 
difficulty . t wo tu l,.J r s h a ·.; e b e e n c1p pc,int ed r1s " tea c hin~ a ids" in 
r- h a r-ge of h e l p i ng th <:- slL1d'?nts wh n n e'--"d s•1ppJ.-,men t .:1r v as sist c1n c-e . 

- A l l responolent. s E·:-:1 resF c.r( $,!en<?1 ~ I S? ~i :;: t ar ti n n wi th ! h e i r 
l u t o I s . Mos 1: p c1 r t i c- 1 r • c1 11 1 = I ., ..,, I ~ I 1-21 t- i n t h .., 1 n 1 t i a I s t"" g e s c, f t h e 
p r o g r a 111 • t h e t u t o I s h •.:• •J I ·:I b e 1· h I? '"' d d 1 ? s s t n c Z< I 1 p r a b I "':' 111 s . b L' t h 
p e r s c, n a I ;;, n d ? cad.,. m i c- • cJ 11, 1 t. l ,:. t r4 s t h e v ea r r r ,:, ;;, r· ':' s s e s t he 
f u n c t i o n o f t h "" t: 1 1 t , , , s I I u u 1 d I , , m ,:, s t 1 \ i n t h e .:1 r .::, d i=> rn i ,;; a r e ;;i • T ,:, 
t h e qu e sti on " Dr y,_,._, , e•a I I v n ,~ .... .i yo 1Jt· t utc,r'? ", mc,st r>? spo ndents 
3ns were d af f i. r mcll i v >?lv. 

I n c1n at tempt i.:, a,_· h1 >?•11? c1 m•.J L"" ,::,·,mr,! ete )'i c ture o t the tL1t. oria l 
p r o c e s s . t h e E v i:' J u a t. J c, n t e -::J. m w i 1 t m e e t w i t h t h e t •J t o r s cl u r i n g t h e 
ca m i n g w e e k s . T h e n e >< t s e r i •:? s ,:, t- i 11 t. e r v i e w s w 1 t h t h e pa r t i ,: i p a n t s 
wi II be condu,:-tPd dur jng the 111,.111 1.h o f M,:;rch. a n d wi 11 r-el;;.te to 
the specia l a c t-i v i t ies which w i 11 have t.al--:en p la c e durjng t he 
semester break. I n keering w i~ h lhe formati ve nat:ure o f the 
e v a I u a t i o n • w e m e e t p e r i a d 1 ,::-c> I 1 y ~• i t I I t h e c o .-:> 1 d i n a t o r s a t t h e 
Sen i c,r Educa t ors P r ogr:im . in 11 1· d<'-1 l o prnv ide lhem with ongoing 
f s- e d b .::> c k b a s e d o n \ h '=' r 21 r t i ,::- ti-· a n , s • r e s p ,:, n s ~ s t o t h e i s s u e s r a i s e d 
in the interviews . I am c<ls ,:, 1121 l i 1'1,ating in 1 h!:> me'::'tlngs ,:, f the 
A •::auem i c Commi ttee . w lii •.: h l1c• 11e c,:,n t ribut ed to a lH:it 1. e r 
understanding o f tlte ' c<110::iu,;; 1:::i ,··el.s o f !he r,r•-• i'!t"-m ;;, 11·:I ha ve raised 
addi t i o nal ques+i ,,ns 1 hc!. JTI 3Y be i n ,.:- !uded with in fh ";? framework of 
lh12 eva l•J E- ti on . 
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I. INTRODUCTION 

Two years ago the Jewish Education Committee decided to deal with 

the shorta~e of Qualified Senior Personnel in the world as a 

means for improving Jewish education. 

This challen~ing decision of t he Committee was based upon the 

notion that success in improving the Jewish educational 

enterprise would largely depend upon t he provision of a cadre of 

talented, creative, high-level, well-qualified individuals who 

could take leadership in their local communities. Such a group of 

people could run i nstitutions, create new ones where needed, 

inspire educators and community leaders , deal with the content of 

Jewish education today, and train teachers and 

educators. Today, graduates of senior personnel 

informal 

training 

programs are beginning to form such a cadre in the field, and 

they are provin~ the point in key educational leadership 

positions, in Argentina, South Africa, France, the United States 

and other places . 

Following an initial period of data gathering and analysis, the 

Sub-Committee on Personnel . first chaired by Mr . Mendel Kaplan 

and currently chaired by Mr. Isaac Joffe, took note of the gap 

between the number of Qualified people needed and those 

available, and decided to under take experimental projects to do 

the following : 

02-638928 02-668728 )1!lJ\J .931(12 OlJ'l/17' N22 n·P!l:::!i1 l 1n7 
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A. Exeand training oeportunities for senior personnel in Israel; 

B. Intensify recruitment efforts. testing the availability of 

talented young people willing to join the ranks of senior 

educators; 

C. Develop community-based projec ~~ to demonstrate how a local 

coalition of J e wish educationa l a nd communal institutions, 

with professi ona l help from t he Comm ittee and joint funding 

from the Jewis h Age nc y / WZO and loca l sources could come to 

grips with and begin solving t he s hortage of qualified 

senior personnel. 

We believe a t this stage that a solution to the shortage of 

senior personne l for Jewish education may be within reach. The 

solution depends largel y upo n policy decis i ons to invest the 

professional and fi nancial resources needed a nd to continue the 

process begun by t he Jewish Education Committee. 

II. WHAT WAS TRIED? --- ------

We are pleased to report that the following pro jec ts are in 

progress . 

A. The expansion and develo pment of two training programs in 

Israel : 

1. The Senior Educators Program at the Melton Centre of the 

Hebrew University, a one-year intensive program for 

experienced educators in both f o rmal and informal settings. 



The goal was to gradually expand the program to 75 

students per year, while revamping its academic content 

and adminis~rative structure. Eighteen students have 

been selected to participate in the program during the 

academic year 1988-89 (up from ten during 1987-88) and 25 

are expected to participate in 1989-90. The Senior 

Educators Program has also succeeded in instituting a 

tutorial system. a mandatory preparatory ulpan, revised 

academic requirements, and several new courses which 

have dramatically improved the quality of the program. 

2 . The Jerusalem Fellows, a one to three year program for 

educators who are committed to taking on leadership 

positions in their communities upon completion of the 

pro~ram. Here, too, systematic thinking and planning work 

was undertaken 

effectiveness 

participation. 

towards increasing 

and preparing it 

Internal, formative evaluations have 

the 

for 

been 

program's 

increased 

conducted 

within both pro~rams. assisting in the year's work. 

These programs, which make extensive use of Israel's 

academic. educational and environmental resources, offer 

the highest level of training currently available for 

senior personnel. (Appendix 1) 

B. Recruitment for all of the experimental programs has proven 

successful beyond our most optimistic hopes. For example, 



for the Senior Educators Program there were 224 applicants 

as compared to last year when only 10 people applied. More 

than 100 people expressed interest in the Jerusalem Fellows 

Program for eleven available places. This year's recruitment 

efforts have produced numerous candidates for next year too 

and we believe that an infrastructure for 

recruitment efforts has begun to be established. 

long-term 

In any 

case, we are now encouraged to believe that talented young 

Jews are interested in choosing careers in Jewish education. 

(Appendix 2) 

C. Two Community Projects have been launched, and a third is 

likely to start soon. The development of these projects 

fills a critical gap that existed in the realm of training. 

In the past. many qualified candidates who, because of family 

circumstances or professional obligations, could not come to 

Israel for an extended period of time did not have the 

opportunity to participate in a top-level training program. 

The Community Projects make local training available to these 

individuals. 

1. The Educator's Fellowship in England was officially 

inaugurated on June 12, 1988 with 14 participants, seven 

full-time and seven part-time. The program has been 

designed to both meet the community's specific needs for 

senior personnel through the individualized training of 

the participants and to continue the development of the 

communal. cooperative process for dealing with the issue 



of personnel whic h has evolved during the planning and 

recruitment stages of the project. Individual study 

programs have been planned for each of the fellows and 

courses for the whole group are underway. The s even full-

time 

short 

fellows will be arriving in Israel in 

seminar before participating in 

J uly for a 

CAJE, an 

interna tional e duc ators' conf erence . (Appendix 3) 

2. The Principals Train i ng Pr ogram in France started in 

November 1987 with 8 par tic i pants. Since then they have 

been study in~ Hebr ew with individual teachers provided by 

the WZO' s Education Department as well as par ticipating in 

weekly courses in Talmud (for t he men) and Chumash ( f or 

the women). Two i ntensive seminars ha ve already taken 

place in Pari s in December and February, with a third 

being planned for Ju l y . The group wi ll come to Israel for 

an extended train i ng period star t ing in Oc tober 1988 . 

This will be foll o wed by half a year of internship and 

cours es in France to c omplete the program . Three of the 

partic ipants are already being considered f or specific 

pri nc ipal ' s positions upon g raduating the program in the 

summer of 198 9. One person was a c t ually appointed t o a 

post . (Appendix 4 ) 

3. The Senio r Personnel Training Progr am in Mexic o is 

intended to train personnel for leading pos i tions i n the 

various existing educ ational frameworks in Mexico and in 



potential ventures that may be deve loped to meet the 

requirements of Mexico's Jewish community . It will be a 

two year program combining Judaic studies at the 

Iberoamericana University with specialized seminars in 

Mexico and in Israel . It has been pla nned in detail, and 

suitable candidates have been recruited and interviewed. 

However, the c ommunity has not c omple ted the process of 

coalition-build i n~ whi c h is central to our endeavor . 

Therefor e, t he s tart o f the proj ect has been delayed until 

suc h time as t he community reaches c oncensus on the 

project. We believe this may take a few more months . 

Over the past two years t he Committee has learned muc h about how 

to deal with the shortage of senio r per sonnel . The challenge now 

is to build upon t he experience ~ained and significantly increase 

the number of t alented , well -qualified people being trained. 

We believe that a combi na t ion of locally- based projects and 

training programs in Israel can, within the context of a gradual 

development olan. be~in to solve the shorta~e. 

III . WHAT HAVE WE LEARNED? 

Data from the research and lessons fr om the pilot programs 

indicate that it is possible to meet the need for senior 

personnel for Jewish education outside of North Amercia because : 

the scope of the problem is limited ; rec ruitment is possible; 

high-level training programs can be expanded and developed; 



communities can be engaged in a process of solving the problem 

locally. Funding is the major challenge to overcome. In North 

America we are able to make a significant contribution towards 

meeting the needs as well. 

* The scope of the problem : Approximately 100 people graduate 

from training programs every year, yet a total of some 400 

qualified people are needed annually to fill senior positions. 

(Approximately 100 of these are outside of North America.) In 

one year of pilot programs. the Jewish Education Committee has 

increased the number of trainees worldwide by more than 30%. 

Funding limitations have prevented the acceptance of many 

additional suitable candidates who have been identified. 

* Recruitment is possible : Recruitment of qualified candidates 

for training has proven feasible throughout the Diaspora. If 

dealt with professionally, enormous strides can be made in this 

area. 

* Developing Community Projects has proven to be a difficult, 

but rewarding task. Bringing the various interests of the 

community together. raising awareness about personnel needs, 

negotiating local participation in the financing of the projects, 

recruiting, and. finally, developing tailor-made programs have 

required significant efforts on the part of community leaders and 

professional staff. There are strong indications that this model 

can go a long way towards meeting the personnel problem. 



* The cost of training: Training is expensive . The single most 

expensive items in the training of senior personnel are the 

stipends and travel costs for the trainee and his/her family. 

Comparative data confirms that the cost of high-level training in 

any professional field includes provision of a stipend that 

allows the trainee to maintain a reasonable standard of living 

during the training period , without making unreasonable demands 

upon personal savi ngs . The training o f senior personnel for 

Jewish education i s not mo r e e xpe nsive tha n other mid-career 

training programs. It i s a l so not cheaper . 

IV . WHAT DO WE RECOMMEND? 

1. We recommend p r eparat ion o f a l ong-term elan = Qe§~Q on 

what was learned to sol ve the SQQt! eg~ Qf §~D!QI 

personnel . The plan will incl ude t he continuum from 

recruitment t o t raining t o job-developme nt. 

2. In order to provide a sufficient number of graduates, we 

recommend the expansion of existing training er2gr2~~ in 

Israel, and consideration of develoeing additional ----------

We believe that programs in Israel will be able to train 

up to 150 people annually within the context of a five

year development plan . The Melton Centre alone could 

train 75 people per year. Twenty to 30 Jerusalem Fellows 



could be trained per year. Additional training could be 

provided by other universities, colleges and training 

institutions. 

3. We recommend ~onti~ued qev~l~e~~D! Qf fQ~~~D!1l ErQgr~~~~ 

through seed money and professional assistance to one or 

two new communities per year. and by allowing a second 

phase for additional educators in France and England . We 

believe that this process may be ultimately cost-effective 

because the mechanisms being set up in the communities 

could s olve their long-term personnel needs and minimize 

the need for outside help . 

Community Projects serve specific needs, creating both 

awareness of the personnel needs and the ability to muster 

local resources to deal with the needs. They also allow 

for training of people who may not be able to leave their 

home country for year-long programs . We believe they may 

change the way communities relate to their educators, 

helping to raise the level and status of Jewish education 

locally and providing an example for other communities. 

4. We recommend continued erofessionalization of recruitment. 

The efforts undertaken this year should lead to a 

systematic 

communities 

plan that will allow for reaching out to 

everywhere. We recommend that senior 

personnel training programs pool resources and recruit 

jointly whenever possible . 
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BACKGROUND 

This report pres ents the findings of a focus group study of 
"Senior Jewish Educator·s" in the United St:ates a nd Canada, conducted 
from May through September, 1987. This study is one of several 
being conducted under the rubric of a senior personnel policy 
development project directed by Nativ Consultants of Jerusalem for 
the Jewish Educ a tion Committee of the Jewish Agency. 

Nat1v Consultant s has determined that the number of openings 
for pos ition s as s enior Jewish educators each year far e>:ceeds the 
number of individuals who a n nually compl e te formal training programs 
for suc h positions. It is hypothesized that openings arise not only 
because of what may be called "natural causes" -- i.e. death or 
retirement at age 65 or later -- but also because of "premature 
retirement" or "burnout," people leaving the fiel d for other 
c a reer s . In addition , there a re serious difficulties in recruiting 
the desired numbers ot candidates for training programs. 

1-'\s a conseq uen ce , there have been severe pr·obl ems in f i ndi n<J 
adequately qua 11 f1ed per sonne l to exer c i se professional leadership 
in Jewish edL1c a tion, and -- without major new policy initiatives 
the r e is little r e a s on to anticipate significant improvement in this 
situat ion. < In this report , "Senior Personnel" refers to such posi
t i ons as principals of Jewish schools, consultants or directors of 
bureaus of Jewi sh education, Jewi s h camp directors, regional and 
national youth directors, and other related positions.) 

F lowing from a s ense of urge ncy about the paucity of qualified 
senior Jewish educators, the major research aims of the larger 
projec t are to devel op policy recommendations whi ch address two 
related concerns: 

(1) How can more Highly qual i fied personnel be recruited to 
t,~ain and/or· work as Senior Jewish Educators? 

(2) What will induc e those who are currently senior Jewish 
educators to remai n in the field? 

Thi s study addr e sse s these questions from the vantage point of 
the sen i or educators themselves. Thus, the primary source of data 
for the study consist s of focu s gro ups with c urrent senior Jewish 
educator s a s we l l .. ~s others s uch as undergraduates and teachers , 
r epresent i n g t he types of people who may be induced to en~er the 
fi eld . 
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PURPOSF.S OF THIS RESEARCH 

The specif ic r e sear ch topics we investigated were as fo ll ows: 

(1) The reas ons why a nd ways in wh ich current senior Jewish 
educators enter the f i e ld: their background and t ra i ning , 

(2) Wha t t hey fin~ attract i ve about their wo rk; specifically, 
wha t keeps them i n t he fie ld. 

(3) The factors a nd issues t hat might cause them to leave the 
field. 

(4 ) The l ikelihood of t heir l e aving the f ie ld. 

(5) The ir i deas for he lpi ng to recruit and retain high qua li ty 
sen ior J e wish e ducato rs . 

We a s ke d t h ose we interv iewe d p rima ri l y to reflect on thei r own 
atti tudes a nd experienc es . and only s e c ondari ly to talk about how 
others fee l or l o propose so lutions for others . We wan t ed to give 
t he He bre w and Day Schoo l princ ipals, the BJE professionals, the 
you t h and camp di recto rs and the o thers we interviewed the opportu
ni t y to express thei r vie ws in t hei r own words and conve y them to 
the policy makers whos e de cisions will affect the future of Jewish 
educat i on i n the Diaspo ra . 

In c onstruc t i nJ t his r e por t , we see our primary purpose as pre
senti ng findi ngs; w~ o r ganize , s yn t hesiz e . ana lyze a nd presen t the 
beliefs, images . a nd attitudes of ou r respondents . Howe ver , where 
appropriate , we do at t imes call a t tenti on to the polic y implica~ 
tions of s ome of the findJ ngs . Bu l we urge that these implications 
be seen a s tentati ve. and as deriv i ng f r om on ly one part of a very 
large pi c ture which o t her c omponents of the Nativ research project 
will bri ng into f ocus . 

2 



THE FOC.US GROUP METHOD 

.-Je relied principally on "f ocus groups" as the method of data 
collection on senior J e wish e ducators and related individuals. This 
type of research entai ls bringing together several interviewees and 
leading them through a structured conversation under the guidance of 
a trained interviewer. For the last quarter century, focus groups 
have been used exte nsi vely (and a pparently with good results) by 
marketing research and adver tisi ng companies to gauge the reactions 
of cons ume l s to potential or actual products, s e rvi ces. or advertis
ing campaigns. We s uppl e mented our focus group with telephone in
terviews with individuals. Where appropriate, we also utilize the 
comme nts of recognized observers of Jewish e ducation . 

Our groups wer l? rond1wte<l i n sPvera l l ocations: Mon t r e al , Que
bec: N,,,,.,, Ha ve n. Cl1111 11:,,~ tn; ut: We stct1es t e r County, Ne w Yo1 k ; N1.=1tJ York 
Cit y ; Philade l ph ia ; L0s Ange l es; and J e rusa lem. Two groups in New 
Yo rk and the· student group in Jerusalem brought together respondents 
fr om different parts of No rth America . (See Appendix for the geo
graphic distribution of the respondents .) We conducted five groups 
ours e lves , and n i ne o thers were run by the following social scien
tists and Jewish educator s: El ai ne Cohe n, Gail Dorph, Prof. Samuel 
Heilman. Ellin Heilma n , a nd Prof. Moshe Sokolow . (For biographical 
sketches of the mode rators , see the Appendix .) We supplemented 
thes e gr oups wi t h a s ma ll number of individual telephone interviews 
to informal educa t o r s around the c ountry. 

The focus g roup method a ll ows f or a combination of structure 
and flexibi lity . We p r ovided a l l our mode rat ors with the same dis
cussion guide ( we used modified ve rsions f or the student groups). 
The guide consi s t ed of open - e nde d questi ons - - the kind that call 
for discursive answers r a t he r than forced c hoices among pre-determ
ined responses. Not a l l r espondents we r e r e qui red to answer every 
question. Mode rato r s often u t il ized i n itia l answers to spark dis
cussions a mong responden ts wh i ch e l a borated , c onfirmed, or qualified 
the earlier replies . .-Je made some questions mandatory, while others 
were optional. t o be a s ke d on l y if time permitted. Generally, the 
interv i ews last e d two h ours . (See t he Appendix for the discussion 
gu i des. instruc ti ons to mode rat o r s , a nd related materials.) 

Cons umer oriente d focu s g r oup research nor mally recrui ts ten to 
twe lve participants pe r g roup. On the bas is of our experience with 
the fir s t two groups, we de termined that our groups should be limit
ed t o six to e ight res pondents. We found that educators are more 
verbal than the average c onsumers who normally participate in the 
commercial focus groups, 

engaged 
About 
took 

The moder ators tape- r e co rde d the ses sions. They also 
s e cretaries wh o took de t a ile d minutes of the discussions. 
half t he g roups were cond uc ted i n p r iva t e h omes and the others 
place a t the offi c e o f a l ocal BJE o r at a university l ocation. 

The modera tors r eported t ha t r e spondents were universally c oop
erative, and even s omet ime s e nthus i a s tic about the proce ss . Many 
felt they had "a lot to g e t off the ir chests," and they were happy 
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that po l i cy make r s were apparently genuinely i nterest ed in hearing 
the thoughts of seni or J e wj s h ~ducators. 

The moderators were convince d that the r esponde nts prov ided 
candi d r e plies to al most a l l major questions. One clea r exception 
to t his general i za t i on was t he ques t ion on whe the r one would stay i n 
t he s~me j ob o r i n Jewi s h educ ation i n the next five years. Few 
r espondents were prepa r ed to decl a re their intent to leave thei r 
post in fron t of thei r local colleagues; in fac t , it was surprising 
tha t a ny wou ld ma ke s uch d ec larations, if onl y beca use of t he d r a w
backs of lame-duck status wh i ch devo l ve upon anyone known t o be 
l e avi ng a posit i on of p r ofessional a utho rity. 

The a dvanta g~ of br i nging seni or educators toget her to ta lk 
about thei r profess i ona l lives is t ha t they share a common language 
a nd can quick l y deve l op c ommon ideas. The disadvantage is that t hey 
oftPn wo rk in a network of re lati onshi ps, sharing expectat ions of 
one another and obli gations to one a nother . This c ircumstance may 
well color their responses whe n i ntervi e wed as a g roup, A particu
la r gr oup may move i n a c ertain dire c ti on as a resu l t of t he com
me n t s of a particu l arl y eloquent or influe ntial i ndividua l. To some 
extent the large number of a nd diverse nature of the focus groups 
serve to saf eguard us against ge neral izing from idiosyncratic re
sponses. ~here app rop r iate , we try to note the fre quency wi th which 
c e rtain r esponses occur,~d. d isti ngui shi ng the near universa l fr om 
t he extraordina ry c omme n t R. 

The other major advanta ges and disadvantages of the focus g r oup 
method can be h ighlighted by c omparing it with t he sample survey, a 
a data col l ec tion a lte r native. 

In c on t r ast with surve y res earch, focus group r esearch: 

(1) Allows respondents to answer i n thei r own words , preserv
ing all t he ri chness, nuance and subt l eties of t he ir r eplies, with
out filtering them through t he structure of pre-conceived a nswers. 

( 2) Focus g roup r ese arch e licits a wide ran·ge 
thus , it is especially appropria te for exploratory 
not much can be assume d a p r iori . 

of responses; 
s tudies, where 

(3) Focus groups all ow r ese archers the fl exibility to pursue 
inte r e sting l i nes of inqu i ry i n grea t de t ail a nd to s hort- circuit 
directions which prove l ess fruitf ul. 

(4) Most critical ly, focus g roups a l low r esponden ts to bounce 
ideas off of one ano t her, thereby generating greater de p th a nd so
phistication i n r esponses , usuall y unavailable i n th e survey ques
ti onnaire . For be tter or wors e (and s ometimes both), f ocus groups 
are s ubject to the c ontag ion i nhe rent in any small group process. 

Notwithstandi ng t hese adva ntages , t he ma jor drawback of ' focus 
group resea rch is that it prov ides l ittle unde r s tanding of the e x
tent to wh i c h specif i c answe rs c haracte rize the popu lation ( e.g. , 
h ow many a re think ing of l ea v ing the f ield); nor c a n it accurately 
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estimate the frequenci es of certain response patterns in key popula
ti o n sub-groups (e.g .. denomination . age, region. etc.). 

This drawback can be illustra ted with one of our intri guing 
f indings , Contrary to o u r expectations . we learned that wh i le some 
seni o r e d uc ators we in terviewed complained about t heir professional 
status. mos t felt t hey either enjoyed high status , or we re recon
ciled to t he pe r cei ved lack of esteem for their profession. Howe ver 
the f e w youth group dire ctors we inte rv i ewed s e emed fa r more 
troubled by professional sta tus anxieties. The small number of 
inte rviews we conducted do n o t per mit us to take t h i s fi nding very 
far. To what ex ten t can we generalize to all s ch ool principals 
(about t he ir seeming d e nial o f maj or status concerns ) or to all 
you l h group pe rso nn e l ( a bout t he ir expression of s uch anxieties)? 
To what extent is t he status secu r i ty of most curre n t senior Jewish 
e d uc a t o r s (at least t he ones we inte rviewed) a result of s e lf- se l ec
tion ~ Tha t i s , maybe thos e who s tay in the field have ma de their 
pe a c~ wi t h perc e pti ons of low s tatus . To answer t hese ques t ions . we 
woul d ne~d to systematica lly s u r vey large numbe rs of sen i or educa
tors of differe nt s o rts . inc luding a s ignificant y outh group profes
siona l s ub- sampl e. 

In s um. rela ti ve to survey r esear c h , the f oc us group 
bo th streng ths and s hor t comi ngs . I t certain ly helps us 
t he divers e qua l i ty of r esponses, but no t their f requency 
t i o ns . We learn mo r e abou t what peopl e think and feel, 
abou t h ow many and which people think and feel certain 
ways . 

method has 
understand 

d istribu
a nd less 
specific 

Foc us g roups are e s pec ia lly appropriate in the e arly stages of 
res e arch when litt l e is known or little c an be assumed. I n fact, 
many r esea rche rs choo~e to util i z e t he focus group as a prelude to 
mor~ s ys tematic sa mple s urveys . For t he research questi o ns this 
s t ud y add resses , a quanti t ative s t udy would have bee n p r emature: 
Beyo nd this cons i deration. it i s our understanding that the policy 
ma kers in t his f ie l d ha ve a grea ter interest in identifying and 
understanding the r ange of p r obl e ms and concerns of Jewish e duca
t o r s. rathe r t han knowi ng precise ly the freque ncy with which these 
prob l e ms occur. The Foc uR group method is more capabl e of a ddress
ing Lhese goal s than a random s ample s urvey , 
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THE RESPONDENTS 

The r ese arche r s i n terviewed f ou r teen groups in a ll, t hir teen in 
person and an aggre ga te of indi viduals by telephone . Mos t g r oups 
ranged in size from six to e ight i ndividuals, y ielding a total o f 
over a hundred respondents. 

El e ven groups c onsisted of "core" res pondents: current senior 
Jewis h Pduc ators . Two others were designed to give us some inkling 
of po pulation s egme nt s with significant bearing upon t h i s research. 
Thes e i ncluded a grrJ llP of r:urre nt o r rec ent unde rgraduates, and a 
groun o f those wh o could b~come senio r educators, who m we will refer 
t o in t hi s repo rt as "po t ential senior educators." 

Take n as a n a ggregate . t he r e sponde nts represented considerable 
dive rsi ty along s e ve ral d i mensions. We have already referred to 
their geographic dive rsity. Bu t the regional variation we noted 
e xte nds be yond the Fact t ha t thP inte r views we re conducted 1n six 
ve r y d1f t c rent c omm•Jn .Lt Jr.:0 . F o ut of the groups consis t ed of r e 
::;p r.mdcn t s f r am s evr ra l N 1J1 Lit American 1 oca ti ons. In a 11 , about a 
fiflh of t he seni o r educators we i nterviewed lived outside the six 
metropo li tan r egions i n the U. S . a nd Canada where the f ocus groups 
were conducted. Moreover , t he six metropolitan areas themselves 
represent very different t ypes of Jewish communities. Some have (or 
are tho ug ht to have) very we ll - developed sources of educational 
personne l. Others a r e r e mote from areas of veteran Jewish settle
ment which have , in the past , i ncubated and produced more than their 
sha re of senior J e wish educators. Some areas, s uch as Westchester, 
are endowed with a r ich Jewish institutional life for adul ts and for 
children (i.e., synagogues, organizations, day schools and youth 
move ments ). Others, such a s New Haven (only one hour away from West
ches ter by car), are seen by local educators as lacking those insti 
tutions and types of fa mi l ies which make a Jewish community an espe~ 
cially a ttractive place for a Jewishly orien ted professional to 
raise a fami ly, 

Had resources permi t ted foc us groups in other regions (such as 
the Midwest , Mountain States o r the South), we might have found even 
more vari ation. The se are~s may well report deeper feelings of isola
ti on or even more difficul ties in rec ruitment (of both teachers and 
sen ior educators ) for e xa mple. The excl uded areas are al so those 
where Reform institutions are rel a tively more plen t i f ul tha n in the 
Ph iladelphia t o Mon ~rea l axis where most interviews took Place. 

Nevertheless . de spite t he geographicall y linked differences in 
Jewi s h commun iti es, Wf" found that the basic "'story" that our re
s pondent s told was esse ntia lly the s ame, or, as far as we could 
tell , re lative ly unconnect e d to thei r l ocation. Given the e xp lora
t ory nature of thi s study, t he very tentative way i n which we s tate 
our f i ndings, and t he fact that the overwhelming majority of J e ws 
live in areas typol ogica l l y simila r t o at l east one o f our r ese a rch 
si tes , we do n ot be I i ev,=, ou r most c ri tica 1 findings and reco'rnme nda
t ions would have been muc h dif f e rent had we had the ability to . geo
g raph ical ly expand the s cope o f our i n terviews. 
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The respondents comprised a diversified group in other ways a s 
we ll. ~hil e most of the current (or former) senior educators worked 
as day school o r afternoon s chool principals , severa l worked i n 
other c apaci ties. One f ocus group as well as a collection of indi 
vidual phone i nterviews cons isted excl usively of youth group direc
tors and other informal educato r s. Scatter e d through the groups 
were a fair numbe r of BJE personnel. But the vast majority of the 
sen ior J e wish educa t o rs we interviewed were schoo l principals. 
Nat i v had pr~v iously determi ned t hat roughly 80% of the population 
of senior Jewi sh educators were working as p rincipals of da y s chools 
(about 40%) and supplementary school s (the other 40%). 

Last, a lmost all our groups consisted of educators worki ng 
unde r t he auspices of the three major denominations, as well as a 
few working for community s c h oo l s or othe r non- denominational aus
pices . The special c ircumstances which we thought would c haracter
ize Orth odox educators l ed us t o organize a focus group consisting 
e xc lusively of Orthodox educators . All together, about a third of 
the educators worked f or Orthodox institutions , about a third worked 
unde r Conservat i ve a uspi ces, a sixth for Reform i nstitutions , and 
the rest for c ommunity o r s ecularist agencies . 

We had a somewhat greater r epr esentation of me n than women . 
The vast majori ty of respondents who were current senior educators 
were between 35 a nd 45 ye ars of age. The reason that most were at 
]east 35 is that f e w s e nior educators attain t hat l eve l before 35. 
The reason t hat f ew we re over 45 is that we preferre d younger sen ior 
educa to r s on the assumption that thei r experiences would be more 
rel e vant for policymaking than were those of their elder counter 
parts. The students, of c ourse, were largely between 18 and 24 . 

This sampling frame exc luded the y oungest senior educators, in
cluding t hose wh o have graduated from graduate programs i n Jewish 
educa tion est ablished i n only the last decade. Directors of thos~ 
programs argue t ha t 3everal key fi ndings characterizing our 35-45 
year olds may not necessarily typify their alumni . (I n fact, as a 
result of these comment0 , we have scheduled a fol l ow- up pilot study 
with the recent alumni of t he Conse rvative and Reform educators' 
pro~ rams i n Los Ange l es . ) 

We can n ot a rque . nor would we wish to, that our respondents 
comprise a perfectl y represe ntative sample of senior Jewish educa
tors in North America . Rather, the main object ive of our samp ling 
proce dures was t o obt a 1n a reasonabl y diverse samp le , where diversi
ty is defi ned al o ng t he dimensi ons of r e gion , type of position, 
den ominational a uspices . and profe s sional setting. Insofar as cer 
ta in r e s ponse pat t erns , ~pea tedly e me rge, we can be relati vely cer
ta i n that these finding s a pply t o large n umbers of senior Jewish 
educa tors . 
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Key Characteristics of t he Focus Groups 

Location 

Mont rea l 

Mo ntreal 

New Ha ven 

New Haven 

Types Qf_ Posit i ons 

Day Schoo l r,ri ncipal s 
BJ E staff 

Day school pr i ncipals 
BJE staff 

Pr i ncipals (day & 
suppl e me ntary) 

Potential senior 
educators 

Westches t er Mostly 
Pri ncipals 

Westches ter Principals 

New York 

New York 

Day school principals 

Afternoon school 
principals 

Phi ladelphia Principa ls. BJE 

Philadelphia Prjncipals, BJE 

Lo s l\ngeles After noon School 
Pr i nci pa l s 

Los ~nqeJes Most ly y outh 
djrector s 

J erusa lem Ulpan students 

U. S . (tele- Youth group & 

phone ) camp directors 

Denominations Comments 

Orthodox, Commu
n i ty, Yiddishist 

Mostly Orthodox 

Conservative; 
Reform 

All 
den ominations 

Mos tly 
Conservati ve 

Orth .. Cons .. 
Reform 

Orthodox 

Mostly 
Co:1servative 

Mostly 
Conservative 

All 

Conservative 
Reform 

Conservative 
Reform 

Located throughout 
U.S. 

Located throug hout 
U.S. (participants 
in JTS summer prin
cipals ' program) 

All denominations 

Mostly Reform Chi., i\tl. , S t. 
Loui s . e .lsewhe re 
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FINDINGS 

Bec omi ng a Senior J e wish Educator 

Teache rs by Intent. Senior Educato r s by Accide n t 

How did curre nt senior educators a rri ve at their positions? 
How and why did the y first ente r t he field? ~ho a nd what were the 
major influe nces on the ir career decisions and their deve l opment as 
senior J e wi s h e ducators? Under standing the answers to these ques
tions c an provide some c l ues as to h ow to expand t he pool of pote n
tial recru i ts and to i nduce t hem to en t er the profession. 

~ ith th i s goal in mi nd , we asked o u r respondents why they c hose 
to become sen i or Jewi s h educators. By far the most common observa
tion propl e had was t hat they entered Jewish educati on more by ac
cident than by intent. Their career decisions were often uncon
scious or post h oc, oft e n t he r e sult of interim emp l o yment deci
sions . The y spoke of "falling into the field," deci d i ng l a te i n 
life. or "after t he fact ... Almos t a ll began as a classroom teacher 
i n a s uppl e mentary Jew18h s chool , pe rhaps during coll e g e or as a 
part- time job during e arl y c hild- rearing yea r s . 

Whe n I was a J uni o r in co ll ege, I went to Israel for a 
year. After that I was never NOT involved i n Jewish edu
calion. teachiny . sometimes for money, sometimes as a 
vo lun teer . I br~an to inves t more and more time in Jewish 
education o ver a trn year period . It star ted o u t as need 
ing extra buc ks tn l i ve i n the rea l world. S uddenly , 
there was a frame w0rk wj thi n tt1P real wo rld. 

I e nded ur, in . r, .•i,.1i:3l1 e ,J1.11·.:1tion by rnjst;ake . I took cours,~s 
1ri ,Judaica out of inte t cs t. but wi th no career- in t e ntions. 
I i,.,e nt to Israel in June , 1967, fel l in love wi th a n Isra
e l i and marrj ed him. I lived t here f or six years and 
studied at Hebrew University. ~hen I came back to the 
U.S . 10 years ago , my only marketable ski ll was He bre w. I 
took over as principal a year ago when the pr i nc i pal died. 

(No te: Most quotes have been edited for readabi l i ty ; b u t t he 
essentia l mean i ng of the r e marks have been retai ne d.) 

Some s aid t hey werP drawn i n to ~osi ti o ns of res ponsibi li t y in 
J e wish education . One sajd , "I nee ded a full -ti me job a nd was asked 
t o ap~ly . I would no t hav e cons jdPred i t unl ess it was offered to 
me." The y may have been c ,"'\jo led i nto taki ng a senior job by 'a des
per ate hiring committee. 

Ge nera lly , they s aid, they were unaware of the ve ry concept of 
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a "care e r in Jewish education." (We s peculate t hat t h ings are di f 
fer e nt today; t h e g r owth in d a y sch oc,Ls has creat ed many opp o r t uni
ties f o r careers in Jewish e duc ation n n d , to you ng professional s 
pa rt i cularly t hose connecte d with Jewish life -- t h e caree r option 
ou g h t t o be mo re vis ib le today than it was twe n t y or mo r e years ago. 
And yet, j nte rest ingly, t he co l l e g e students we in t erv i e wed f ailed 
t o e vince much unde r s t a nd 1nq of career possi bili t ies i n Jewish e du
cation, a n d underes t i mate d the salaries of senio r J e wish educ ator s . ) 

Eve n t h e rAbbi s - - prof e ssi ona l s who s pen t ma ny yea r s prepari ng 
for a c a r ee r i n J e 1,d s h l i f e , i nde ed , J e l.<Jish educati o n b road ly con
ceived - - r e p o rted the~r arrival in sen ior posts in Jewis h education 
wa s a l ate dec i s ion . Mos t rabbis a tten d rabbinical school with t h e 
lde R of RP rvin g i n a pul pil; a f e w i n itially i n ten d to enter a cade
rn ja . It 1s onl y afte r tti c y r eject (i f on ly for the time be i n g ) the 
l it ~ of a congregational rabbi that they consider se rv ing as a se
ni o r J Pwis h e ducator. S ome, of course, serve b oth as pulpit rabbi s 
a n d a0 thei r sy na •,,iog u e · s SP.n i or ednca to r ; genera 1 1 y these a re rabbis 
of s 111,'\ ll non-Orth odox c ongre gations : "It's [often ] part of the j ob 
descr i pt1 o n of a [pu lpit] r abb i. 1· m not a professional educa t o r , 
b u t I do it . " 

lle r e t he Orthodo x di ff e red c o ns iderably from t he non-Orth odox. 
For ma n y o f the Orth od ox. Jewish e d11cation had l ong been a viab le 
career option. Some knew qu ite e a rly in their l i ves that t hey wou l d 
e nte r t he fie ld . 

Wh i le some o f th P i nf ormal senior e ducators - - camp and you t h 
group dLre ctors - - a l so h a d a backgro und in teach ing , many did not. 
Sev er. a l ar r ived at tl1c ir positi o ns a s products of t he youth mo ve
ments or camps they were n ow J ead in q . Bu t they t oo v oiced t he view 
expresse d by a di r ec t o r of a 1 a rqe: Midwest Jewish camp: " I don · t 
kn ow anybody -- anybody -- who got into t h is fie ld i n ten tiona l ly , " 

Comme nt: The a bsenc e o f earl y caree r plann i ng points to a n 
obv ious pro gramma t i c oppo rtunity . S ince so few undergraduates t h ink 
of a caree r in Jewish e duca t ion at a time when many of t he i r peer s 
are maki ng career decisi o n , programs which cou ld seri ous l y provok e 
t h o ughts about working in ~Jewish e ducation ma y well significant l y 
expan d the pool of a p p lican ts. I n o the r words , t h e haphazard re
c rui t me nt of s e n ior educators heretof ore ought not be taken as a 
model to be e mu l ated. Rather , it indicates a pl a nni ng need t ha t 
ought to b e addressed a nd redressed. 

The f indi n g also s uggests a consi derat ion wh ich ma y ha v e l imi t 
ed the e me rgence of seni o r Jewish educators i n rece nt years . Inso
far R S y ou ng Jewish women ha v e become more c areer -orien ted, the poo l 
of l al~- career- dec i ders may have s h runk. As one piece of e v idence, 
the unde rgraduate wome n in t h e s t ude nt group were n o less defi nite 
than t he me n about their c aree r objec ti ves . There may we l l be f ewe r 
talen t e d wome n i n the mid-twenties wl10 ha ve not committed t hemse lves 
to a c a reer wh o mi ght be rec ruited t o~ c a r eer i n Jewish educat i on . 

As ide fr om the c a r e e ri ~m of wo me n, a nothe r development may por
tend s l1r in kage in t he numh,., r o f h1 omen potentially inte r e sted i n 
worki 11 q a s seni o r J e 1,Jish e ducat o r s . Th e r abhi nical s e mi naries of 

10 



the Conservative . Reform. and Reconstructi on ist moveme nts now al l 
admit women. As a r e s u lt. wome n i nte r ested i n a Jewish educat ional 
caree r ca n n ow opt for the rabbinate ra ther t han education per se. 
In fac t. t he heads of the Reform a nd Conservative graduate educat i on 
prog rams j n Los AngelP~ bo t h sense tha t t he rabbinical schoo l a lter
nat ive has adve rse ly aftccted the ir abi lity to rec ruit women stu 
de n ts . 

Commi t ted J e wish Upbr i nging 

Even jf their s pecific decision to e nter Jewish e duca tion was a 
happe ns lance one , certain commonalties c haracterized almost a ll our 
current senior educnto r s . In o ne wa y or a nother the vast majo r ity 
attested to a ric h Jewi s h upbri ng ing . As one Orthodox day schoo l 
e ducational d irector related, "I always knew I wanted to work in the 
J e wish world, a nd thus I turne d to educati on . The question was , 
could I do i t full - time? My pri mary motivation was cari ng about 
Judaism . " 

A f ~w spoke of thr ir parent~ ha vi ng worked i n J e wi s h education . 
The Headmaster of a day schoo l spoke a bout how his father was al ways 
i nsisten t that h is t wo sons take a position of Jewish leadership ; 
both became rabbis, o ne serving in a pulpit. the other in education. 
Some men tione d an academic involveme nt i n Judaica. Of these, some 
said they we nt into J e wish education because of the t ight academic 
job market . 

Ma n y attested to ha v i ng been active in Jewish youth groups or 
hav i ng attende d Judaic camps (about which more be low ). 

The Montreal respondents we r e steepe d in "Yiddishkei t, ·· even if 
no t the worl d of Jewish observance . They noted the strong influe nce 
of Ute Yiddi s hist community (stronger in Canada than the Uni ted 
States) . while a few other Canadia ns attested to a strong non-ob
serva n t He braist background. 

As might be expected , a good number were rabbis , o r rabbis who 
left the pu lpit, or fo r mer seminarians wh o l eft rabbinica l school. 
And. more than a few were Israelis, many of whom c redited the ir up
bri ng ing wi th naturally equipping them, at l east in Judaic terms . to 
e n ter Jewi s h education in the Uni ted S t a tes. 

Some respondents questioned whether t hose without a li f e l o ng 
involve me n t in fa i rly i ntensive J ewish life cou ld acquire the Judaic 
s kill s a nd sensitiviti es app r opriate to a career a s a leader in 
J e wish educ ation. Some voiced the vie w that coursework alone would 
be inade q uate to p rovide the necessa ry Judaic background outside t he 
pure ly cognitive d o mai n . Some clai med that only a l i fe of ''tefilah " 
and "zemi r o t " ( pra yer a nd r e l igi o us me 1 odies ) cou 1 d provide the 
richness and depth of Jewish l earning and commitme n t appropriate for 
a s e nior Jewis h educato r. In o ther words, one must have a back
ground i n Jewish lif e experience s, but such a backg r ound is neces
s a ry bu t no t s uff icicn l for adequacy i n Judaic skills . One Phila
delph i a educ a to r noted t hat J e wish education was ··a discouraging and 
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a hard field to break into unless you're par~ of the system it 
takes too much. The wealth of Jewish knowledge· is too great , " 

Jewish Educatio n as a Social Challenge 

In discussing their entry into the field , many respondents 
voiced a theme wh ich will a ppear in other c ontexts below. They 
vi ewed Jewi s h educat ion as an exci t ing challenge, as an opportunity 
to ma ke a significant i mpact. Th is was the way they could make t h e 
world - - e ven if just the J e wish wor ld - - a better place. For some, 
e ducation was a way in wh ich the y could act, as it were, as an anti
establishme nt change age nt. An e xample is provided by one Montreal 
principal who said s he "fe ll i n to J e wish education." She had been a 
s ixties activist and an anti-nuclear demonstrator. She wanted to 
make t h e wo rld a better pl a ce . mot i v a ted by " tikun olam" (the prin
ciple of "repairing" the imperf e c t world). She went to a kibbutz, 
an e x perience s h e d e scri bed as "important and formative," where she 
worked in t he chil d r e n 's h ouses . This was her first ongoing contact 
with c hildren, and s he l iked the experience so much she made a ca
reer of Jewish education. 

A rabbi made a l ate decision to go into Jewish education be
cause "education i s truly a creative chall e nge without the synagogue 
politics of the pulpit . " Anothe r r eporte d that Camp Ramah was a 
"turn- o n for me as an a lie nated teen-ager at a time when I was 
searching for an anti -establishment, counter cu ltural environment. 
It l ed me to rabbinica l schoo l, bu t e ducation was more mea ningful 
for ru~ than the pul pi t. " 

('r1muv-~11t: l'tlo :.:;t 0 f ,·,i1r ..:o r e r•~:-:: p o ndents attended co llege duri ng 
th~ 11~0:; , a p e ri od o f v \go r ous p rotes t a gainst various forms of so
cial injus tice. We suqqest . t herefore, that the social conscience 
of the period may have led ma ny of our respondents either to choose 
the f i e ld o f Jewish e d ucat ion, or, at l e ast, to see it as a way to 
act out their social or political commi tments. Of course, the six
ties qave way to a period of ostensibly greater careerism and mate
rialis m. 

Insofar as this analys i s is accurate, the recruitment of Jewish 
educators may have become more difficult over the last two decades, 
I f the field appeal s to those with a social conscience and if the 
poo l o f y o ung people wi th s ignificant social concerns diminishes , 
the n it s t a nds to reason that t h e number of potential candidate for 
Jewi s h educa tion caree rs has diminished as well. But the appeal of 
the fi e ld may have been limited to the extraordinari ly idealistic 
precisely because of its professiona l deficiencies such as lack of 
status , compensation, a n d articulated standards for entry and ad
vanceme nt. If so , then advanc ing the professional nature and status 
of senior Jewi sh educat i on would overcome the problems of recruit
ment a s sociated wi th fluctuations in youthful idea lism. 

On the other hand, the image of a decline in idealism should 
not be t a ke n too far. Our s mall numbe r of interviews wi th Jewi s hly 
motivated s tudents sugge s ted that even t hey are motivated by · con-
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cerns other than money or socia l prestige. Many also SJ>Oke o f see k 
i n g a profession where they could help people, whe re they could make 
a signi fica n t impact. In s hort. we are unsure of the immediate 
impl ications o f t h e idealistic character o r image of t he fie l d upon 
pros pects f or recruitme n t . Emphas izing the s ocial contri bution of 
J e wi s h e duca t ion in recruitme n t e ff o rts may heighten its appeal to a 
ce r la i n seg me n t of t he population , a nd may be i rrelevant to expand
i n g t h e pool of p o t entia l recrui ts bey o nd the socially ideal istic. 

The Ro l e of Me ntors 

~e s pecif ica l ly asked wh e ther particular individua l s served as 
me ntors o r we re i n ot her wa y s crucia l to t he professional develop
me n t of the senior Jewi s h educator s we i n te rv iewed . A large numbe r 
of o ur responde nts attested to the ro l e of seve ral sor ts of i ndi vi 
dua l s . 

Some mentioned pe r sonal role models, such as parents, 
r abbis, a n d Hil l el rabbis. Of these , some encouraged or 
res pondents to pursue careers in education genera lly, or 
educat ion s pecifically ; oth e rs served as inspi ra t ional r o le 
indirectly e ncouragi n g respondents to deepen their Jewish 
ment . 

pulpit 
inspired 

J e wish 
mode l s , 

invo lve-

Some i n t ervi ewees men tioned people critical t o their choosing 
their career and acq uiring professional sk i lls and commi tment. In 
f act. several names - - many wel l - kn own i n the circles of l eading 
Jewish e ducators -- r ecurred t h roug hout our interviews . But along 
side the fa mil i ar "lum i naries" of Jewi sh educa tion, res pondents also 
cited l oca l Jewish personalities from their c hildhood o r adoles cent 
years . They me n tioned congregational r abbis or Hebrew school teach
ers. These ofte n were the "of f icial Jews," so to speak, who s eemed 
to care deep ly a n d very personally about t he problems and develop
ment of the young Jews who later, as i t would turn out , would emerge 
a s senior Jewis h educators. 

Thus , whe n we asked abou t mentors we l earned n o t only about 
individual s who were i nstrumental in shaping t he e ar l y career deve
l opme nt of our interviewees; we a l so lea rned about ins p irationa l 
i ndi vidua l s wh o s timula ted the J e wi s h commi tment of the respondents, 
sometime s quite early i n thei r lives . 

S i g nifica ntly, i n aski n g about me ntors, we e l icited repe ate d 
men tions of certa i n key J e wis h experiences and i nsti tuti on s . 

The Rol e of Inte nsi ve Teen- ~ge J e wishness : 
Camps. Israe l and Yo uth Groups 

Perhaps more ofte n tha n indiv i duals, our responde nts si n g l e d 
ou t t h ree s or ts of exper i ences wh ich l e d t hem either into a l i f e of 
Jewish commi tme nt genera ll y, or into J e wish education as a career i n 
particul a r. They ment i o ned t he important role of summer camps 
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(mos t ly Ra ma h, but o t he rs as well); travel and $tudy in Israel; and 
youth groups. As one informal educator said: " I ·fell into it [Jew
ish education]. NCSY got me into it. I liked it and stayed there." 
Ano t he r r e marked , "After my senior yea r i n high school, I was a 
wai tress at Ra mah a nd bega n to model my l i f e after people I met 
there . I then wen t to JTS [the J e wish Theologica l Seminary] and 
into the fie ld [of Jewis h educat ion] . " 

Inte r es tingly . t he se th ree expe riences share s e veral key cha
r acteristics . ThPY typically take place during the hi g h school 
years . They e ntai l a s ocial or community e xperience, in which Juda
ism is learned and acted out in the context of a network of close 
friends. And they pr ovide an i nte nsive J udaic experience. 

Comment: If these sorts o f expe r iences do in fact spawn future 
Jewi s h educators, t he n eff o rts to rec ruit Jewish educators can be 
targete d to appropriate p opulat i on groups . In other words, it might 
be wi s e to promote careers in J e wish education to participants in 
I srael p rog rams, in t ensive ly Jewish summer camps, and the youth 
groups . Bu t give n t he recent grow th i n day schools and Jewish stu
d ies c ourses in unive rsities, these may also provide the identifi
ablr populations from which t o rec ruit future senio r Jewish educa
tors. 

In othe r words . t he l esson to be drawn from our finding on the 
background of our r c8ponde nts o ugh t not be overly limited to I s rael 
programs , s ummer camps , a nd you th groups per se. Rather, we propose 
t ha t t he appropriate i nference t o learn is tha t pote ntial Jewish 
e ducators probably c on tinue to cluster in Jewishly i ntensive pro
grams a nd contexts. Those programs undoubtedly change from one 
genera ti o n to the ne xt. Jn fact , research among J e wis h Theologica l 
Semi na ry rabbinical students fi nds t hat i n contrast wi th the recent 
past, many of t oda y 's students acqui r e d thei r deep Jewish involve
ment durt ng college years r athe r than in chi ldhood. If we can iden~ 
tify those sorts of prog r ams a nd experiences, we can focus recruit
ment efforts on the right popu l ations so as to maximize their im
pact . 

Little Formal Traini ng for the Job 

We asked the r espondents to reflect on the formal training for 
their jobs. to s peak about the type s of ski lls required a nd t he 
extent to which their prof e ssi ona l training equ ipped t hem with t hose 
s k ill s . The res ponde nts i mplicitly identified three skil l a r e as: 
Judaic l e a rn i ng; educntion; a nd ma nage me n t/administration. 

Assessmen ts of Lhe ir preparation 1n each o f t hese areas varied 
considr r~hly by aten. H0we ve r. t he ge ne r al i mpression c o nve yed by 
the resr;onde n ts was un,:> o[ serious lacl{ of preparati o n fo r the job . 
or, <'I S i n the wo r ds o f o ne c>duca t o r - res p ondent. "I was uneq:ivoca lly 
unp repn r~d... Another said, "It 's true I woul dn ' t pass a licens ing 
test, o nd yet I am in a t op posi t i o n . Bu t I fee l I could do a l ot 
bette r i f I had a b od y of pro f ess1 ona l trai n i ng. " 
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Inf o r ma l e ducato rs - - part icular l y r egi onal d i r ectors of y o u t h 
gr o ups - - c la imed t ha t thei r p roblems with a mbi guo us sta nda rds for 
profess i o nal t rai n i n g and c r edentia l s was even more seve re t ha n 
t hose o f t h e sch ool princ i pal s . ~h ile s ome courses a nd p r ogr a ms 
pr o v i d e some o f the sk i l l s p rinci p a l s need , there i s "n o progr am to 
h e l p one become a y outh director." As we n o t e b e low, i n f o rmal edu
cators -- e v e n more than pr incipa ls -- c l a i m t o suffer fr om a lack 
of prof e s siona l s t atus . 

I n the area of J udaic ski ll s , with t h e exception of the r abbi s 
( or f orme r r a bbini c stude nts) . almost a 1 1 sen ior Jewish educat o r s we 
in tervi e wed fe l t t he y h ad sign i f i c ant g a p s i n t heir Judai c back
g round. An o ther o bserved t- hat most Jewish educa t ors " never reach 
the point o f b e ing J e wishly qua l if ied . " I n the group of pot e nt i al 
seni or Jewish educato r s, one said, "I' d l i ke t o b e able to i mprove 
my backgro llnd in Juda 1ca. I ' m n ot so sure of myse lf t here... Anoth 
e r i n t h e same grou p no t ed, "I have a weak backg round , bu t it hasn't 
been a n issue yet . My hang-up is t hat I s h ould be able to s peak 
He b r8w . " The inf o rmal e ducators a d mitte d to a nd gave a sense of 
possrssi ng even fe~•JPr .J11, l a I r.=i :=:k i 1 l :=: . However . they repor l. ed f re
q11e 11 I l y c• r,11su lt 1 nq wi ll, co11•11 1.'!'--l t l1 ,-,11 , ,l rabbi s a s a i,.1ay of r e me dyin g 
t-h ,-,j 1 ~;h , , tc,:rn1in•-i c-: .l ll ,J11 d <11.c t 1 auung. Judaica was the one a r e a 
whe t c mo3 L J n terviewees fe lt that fo rma l i nstruc ti o n cou ld be hi g hly 
effec Uve. 

Ambi va l e nce Towa rd Education Courses 

Whi l e some reported h a ving ta ken education courses, they a l so 
r epor ted d i ssatisfaction with th e courses , which the y most of ten 
t o o k to a c quire forma l a c ademic c r e dentials. Many felt that i t wa~ 
the l ess crea tive students wh o enr o ll ed in s u c h courses. The c ours
es, i n t h e words of one r e spondent, "pu l led d own t h e ir sight s , 
c l ippPd t hei r wings. " Howe ver, a p rinci pa l of a l a r ge Conserva tive 
day schoo l believes that "formal training i s of great value . I t 
prov ides a n i de o logy and an ou tl ook , a sense of mea n i n g f or what on e 
is d oi ng . " But, at the same time, h e claimed he l acke d traini n g i n 
t ech nica l pedagogy, As ou r moderator n oted: " He s aid he l acked 
s omething that would act as a b ridge between f orma l educa tional 
theory and the actual prac t i c e of t e ach i ng. " 

All i n all , they felt t h a t educa tion courses were not al l t ha t 
h e lpful. More i mporta nt we re role models i n t heir ear ly career s , 
ea rl y t e achin g experiences , i n -se r v ice p r og r a ms , a nd a ll ma nne r o f 
on - thP-j ob traini ng. " I learned most th r o ug h t h e sch oo l of ha r d 
kn ock s . " 

Of course , c omplain ts abo u t graduate t r ain i n g is n ot at a ll 
un i qu i'.' to Jewis h ed11c ., I i on a l person11!=! l . The l i t era tu re r ep or ts t ha t 
p u bl ic school pr1nc1na ls and sur e ri nte ndents r e gularly comp l a in 
a b o u t the shortcomings of t heir gra~ua te t r a ining. Am o ng other 
compl aj n ts the y v oice is t hat f ew cours e s o r prog rams, it seems , 
prepa r ~ t hem for the har r ied , hect i c pace endemic to education a l 
l eadership. And c omplaints about pro f essiona l training abo und i n 
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the me dical, l ega l , and bus i ness professions a s well . 
about a sharp di scon tinu ity betwee n the world of academe 
world of pra ctice . 

All spe ak 
and the 

De~pite t he ge ne ra l l y downbe at ass e ssments of the ir forma l pro
fess i o na l preparati on, oc c asiona lly t he re we re some bright spots 
amidst the bleak portra it of f or ma l tra ining for e ducation . "I 
disagre e , " one Philadelphia e ducator comme nte d. "At JTS there were 
ins p i r i ng, t op peop l e who t a ug ht the idea l of stud y throughout one's 
life . .. Exampl e s of p r og r a ms which r ece i ved sca tter e d prai se are in
s tru c t ive : the Hebre w Un i ve r s i ty Cen t e r f o r J ewish Education i n t he 
Diasro r a; the J e rusa lem Fe ll ows Prog r a m: the Jewi s h Theological 
Se minary; Boston ' s He bre w Te achers · Co llege (now Hebr e w College); 
and Mncho n Gr eenbei-g (a n " inc r cdj bl e e xperi e nce and opportunity") . 
Of course, lac king a s e r i ous study of t hese i nsti t uti ons, we cann ot 
d iscern why these (and . i n a l l l ike li hood) severa l othe r programs 
are r e gar ded a s worthwltil e by t heir a lumni. All we can s a y, is that 
the positive r e col l ections do s uggest tha t t he development of suc
c e s s fu l p rog rams f o r t r ai n J ng J e wi s h educato r s is a real pos sibi li 
ty, (A c autionary note : The schoo l s a nd p rogra ms s ing l e d out for 
pra i se ma y have be ~n espPcia l l y e ffective i n thei r t i me , or pa rticu
larly f o r t h i s particu lar age coh o r t . Te n o r fif tee n ye a rs from 
now . i n terv i ews with toda y 's youngest educ ators, the o nes now e nter
i ng t he fie ld , mi gh t p rov i de qu ite a d i ff e r e n t list of praiseworthy 
institutio ns .) 

As i de from t he i s olate d ins tanc e s of highly regarde d programs, 
we o ug ht t o no t e o ne o t hP r pi e ce o f e v idence argui ng for the va lue 
of e duca tion c uurses , a l be it i nd i r ec t . At the same time as they 
der ide d t he e duca tion c ourses , they d isda i ned - - if only mildly 
t hei r co ll e agues wh o comp l e t ely l a c ked t he m. I n like ma nner, some 
c ompl a i ne n a bout hav ing t o a nswe r t o congrega t i onal rabbis or about 
educ ato r - r a b bis ge nernl ly who l a ck a ny f o r mal training in e duc at i on . 
These r e marks ind i cate that educ a t ion c ourses may have inte r medi a t~ 
value : t hPy ma y not pre p~ re o ne a s we ll as the y might for the mana
ger i a l a nd admi nist r a tive tasks pe rf o rmed by most princi pals; but 
t hey p r oba bly a t l eas t socia l ize o ne i n to t he profes sional community 
of educators wh o, li ke o t he r professional c ommunity, share a lan
guage , a lite r a tu r e , a nd a wor l d v i ew. 

SA r ~ S. Le e , Di rect o r o f t h e Schoo l of Education a t the Hebrew 
!In ion C() l l e ge (Los Ange l e s). c omme nti ng on an ear l y draf t of this 
repo rt , o f f e r e d this observa t ion: 

I woul d a ~d a cave a t about t he pe rce p t i on that one lea rns 
t he prof e s sion throug h men t orship, networking and on the 
j ob e xperience . In t he absence of a body of t he ory and 
c once ptua l lang uage by which t o unders t a nd e d ucation a nd 
i n~ t i tuti onal l e a de rs h i p, the practiti oner i s very limite d 
t o t he mode l he/she can find and is unable t o be refl e c 
tive a bout hi s /he r practice. 

I n c o n t r as t wi t h t he f ormal e ducators , the informal educators 
with s oc i a l work degre e:::: spoke p osi tively of their social . wo rk 
tra ini ng. " Yo u t h wo rk is a n a rt form a nd a science. . My [nfas
t e r ' s ) degre e i n s oc ia l wo rk hel ped me understand what I wa s s e eing . 
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I wr·n~ for the d eg r eP o n purpose· I n eedPd t he s ki ll and the pie ce 
o f pa pe r ( d i pl oma ] . .. Or , a s another L os Ange l es y o uth director 
r e ma r ked . " I l e a r ned thP t heo r y or. social work in c l ass . I saw t h e 
t ra J n i ng t a k e o n special menn1ng Jn the f i e l d.·· 

DPs pite t h e i r l ac~ or e nthus i asm for fo r ma l e d u c ati o n c ourse s 
as 11ni.v1--rs 1 t y :c- ludPnts, mnny tho1 1a h t tha t i n -service training o f o n e 
s or l 0 1 ano t her at t h i s lime would be h e lpf u l . S ome s p oke of a n 
in t crPst i n retur n ing to ~ch oo l. Others s aid t h e y c o uld use re
fr e~:he r c o u r s e s . Ma ny f e l t a n e ed t o t a lk wi t h o the r e duca t0 r s 
a b o 11t edu c ri tional 1.ssu e s . " Net1..in rkj ng . . i s a mong t he mos t im
p o rt a nt e leme nts o f tra i n i n g . Ta lki ng to other e d uca tors a bou t 
th"?jr e xpe r i e nce and t each i ng i s c r u c ia l f o r train i n g . .. 

F inal ly, i n d1scu s ~ i n g teache r tra ini n g , ma n y e mpha sized tha t 
cour s es c o ul d n o t " mak e a t e acher. " A tea c h i ng pers o na l ity i s a 
pre - r e qui s i te t o a succ essf ul caree r. Rel ating t o p u pi l s and thei r 
p a r e nts i s a n i n nate skill which can b e s h a r pe ned, bu t not c r ea t ed 
e x n i hi l o. " You can ' t ma ke a tea c her - - i t takes na t u r a l ta lents 
t hat y ou h a v e o r y o u don·t. " 

Whi l e severa l i n forma l e duc ato rs we re p r of e s siona l l y tra ine d a s 
educa tors (by vi r tue of having take n e d ucation c ours e s a n d /or h a v i ng 
taught in the c lassro om), many we r e n o t . All c laimed t hat they we r e 
doin'l ,Je1,.1i s h educati o n. cin rl most fe l t t hat t he y, in fac t , were d oing 
a mo re jmp o r tant . if n ot more e f f ect i v e job l h a n f o rma l educ ators . 
One camp dire cto r ciaid , " Peop le a re ide n tify i n g camp a s a ma j or 
cen t e r i n their re l i g1ou~ l ives. . Most e duc ato r s a r e j e al ous o f 
camp di r ec t ors . The y c onv e y suc c ess . Kids come home happy wi t h 
camp as or p os e d to re l iqious s c hool. I n f a ct , I fee l pi t y fo r t h e 
peopl e wh o r un r eligi ous c-choo ls. " Bu t. des p i te the ir unders tandi ng 
o f t heir f unc t i oni ng as ed11cator s, most y o uth a nd c a mp directo r s s a w 
t he mse lves "as a b reed arart" fro m t he f o r mal educa t ors . I n fact , 
whe n q 11Psl i o ned about alternat e c a ree r destina t ions , t he y th o ug ht o f 
work nu t s i d e U1 e J r->wi:-h cnmmu n i t y i n compar a b l e ro 1 es : a s c a mp di 
r e ct0r r . o r l eaders of p rogr a ms for troubled tee ns. 

Cnmmrmt: If te,.,.ch ing r e ma i ns t h e inevi tab l e e ntry p o int t o 
e ve ntua l pos it i ons as s P n i o r J e wi s h educa tors . t h e possibi l i t y tha t 
t ea c h i nq .:i b1 l i t y r e q uires " n a t u r a l ta l e nts " may serious l y limit t he 
recntitme nt p oo l ( o r r-ven tua l sen i o r J e wi sh e d uca t o r s . I n o t h e r 
word s , i t is p o~;si b le lha t onl y " natu r a l " teachers can conce i v e of 
b e c ominq s ucc e s~f ul Jewish s choo l pri nc ipals gi v e n the c u rre n t chan
ne 1 s o E r l=!cru i tmr n l a nd ad•J::i ncemc n t. On the o t her hand , i t i s s i g ni 
fica n t t ha t the l 1 t e r a t u r t! o n Ame r ican pub l ic s c hoo l principal s 
rep or t s t h a t t he y too typica l ly spen d Lhe f i rs t five t o t e n yea r s of 
t h eir p ro fessi ona l J1 vPs i n t he c las s r oom. Mo r e over, a pr inci pa l 
wi th ou t LP~chi n g experiPnre ma y h a ve s e vere diff i c u l ties i n g a i n i ng 
credibi l ity a s a supervisor o f t ~acher s. I n s h o rt . e x p andi n g t he 
p oo l of ca n did;-iles f o r ~,,...h o o l princ i p a l s bey on d t he ranks of c u r ren t 
or f ormer tea(·hPrf. may b P bo th des i rable a n d e xtraordi na r1 l y diff i
cu lt . 
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Weak Training in Admin istratio~ and Management · 

Of all three areas, they felt most untrained in the many skills 
under the rubric of admi nistration and management: budgeting, sche
duling, public relations. personnel, and others. Senior Jewish 
educators we intervie wed indicated they were surprised both by the 
amount of time a nd ene r gy they needed to devote to lay boards and 
communal politic s , and by t he deg ree of frustration such work en
ge ndered. "I c oul d ha vP used a b usi ness bac kg r ound : b udgeting, ma r 
ke ti. n·1. f undraj s i nq , ,_. . r . .. One said his L>us1 ness c ourses were pa r - • 
t1. c 11l .. 11 ly hr lpful ,u1 ,J .,n ot h•'.:'r c l a .1-111e d h is degree i n po l it ical sci
e nce was mo re 1mpor t a nt tt1a n hi s education courses. "It seems to me 
you need mo r e b usi ness skill than Judaica," s aid one r esponde nt. 
In addi ti on . some thought prior volunte e r work in the Jewis h commu
n ity -- serv ing on federation committees and the like -- would be a 
valuabl e e xperience fo r a y oung ma nagerial level J e wish educator. 

Some thought that many of the more crucial gaps in training in 
administration and management could be addressed in an internship 
program. The few principa ls who wo rked as vice principals early in 
their careers attested to the value of such a n experience. ~lmost 
all were favorable, if not enthusiastic, about our suggestion of a 
forma l apprentic eship p rogram for senior Jewish educator s. "I think 
you need an internship with someone already i n education. Textbook 
courses don 't prepare you." Under s uch programs, a beginning senior 
Jewish e du c ator would work f o r a period of time (perhaps six months 
or a year) i n different aspects o f management and administration 
under the s upervision of an e xpe rience d and competent principal. 

In ge neral, r e sponde nts comp la ined about the lack of a clear 
ar t iculation about which s k i ll s . training and credentials were vital 
for their positions. Neithe r t he boards which hired them nor, in 
many instances. the e ducators themselves were clear about the pre
r equisites for successful functioning as seni o r Jewish educators. 
The lack of standards implied the absence of a genuine profession. 
And the l ack of a professiona l conceptualization of their field had 
adverse consequences for their se lf-image and for their relation
ships with lay l eaders. 
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Work as a Senior J e wish Educator 

The Joys of Jewish Educa t ion 

Understandin~ how anrl why senior Jewish e ducators enjoy their 
wor k i s vita l to deve l opi ng pol icies and incentives to prolong their 
careers . J ob sat1s r nct1on gene r a lly i s a function of bo th rewards 
and fr us trati o ns; t he two are r e lated. but distinct dimensions . It 
stands to reason, l he n, t ha t p o l i ci e s to avoid bu rnout need to 
stri ve to both max i mi z e rewards and minimi ze frust rations . 

We a s ked r espond e nt s to iden t i fy what they like a bout their 
jobs . Their r esponses ca n he groupe d i n to four somewhat over lapping 
areas: (1) s e e ing c hild ren l earn; ( 2) creativity or artis t r y; (3) 
perpetuAting Juda i s m; (4) ma ki ng a d ifference . (Comment: Inte res
ti ng ly, t hese are simi lar to sources o f j o b s atisfaction which Jew
ish sct1oo l t eachers i,.1 ou Id p robably ci te as wel 1. Since so many of 
t he seni or J ewish educators we interviewed s tarted their careers as 
teache r s, we fi nd t he congruence n ot at all surprising , ) 

Many r esponses f ocused on learning e xperienc es. One resp ondent 
spoke of t he joy of "the teachi ng moment." Many said they e n j oyed 
t he d irec t contact wi t h the stude nts . a nd wished they had more of 
it . Olh~ r s said they loved watch i ng their studen ts grow a nd learn, 
a nd e n joye d the opportun ity to mol d t he m, "to Present a role model , 
espec ia ll y for the gi rls". One n o ted he "is very happy to be around 
c h ildren. " A few said that being ab l e to experience such joys was 
a n essentia l ant idote t o t he many frustrations inherent in Jewish 
educa tion . One moderator summarized t he responses to the question 
of wha t the e d ucators like about their work : "The unanimous verdict 
was the satisfaction of working with t heir students and the ' nachas' 
of s e e ing them grow and l earn . " 

As n o ted, sev e r a l e duca t o r~ s poke of the creative or artistic 
aspe cts of their jobs as a source o f reward . They spoke specifica l
ly of the "creative opp o rtunities . " t he "challenge of working with 
d i ffe r e nt personalities," t he va rie ty of problems they encounter , 
the fact t hat t heir jobs we re neve r boring, and the chance to keep 
l earn ing. One especia lly e n joyed ''putti ng together something with a 
teache r." Another spok e of s uccessf ul special projects. 

Fundamenta l t o their pe rspectives is t he s ense that they are 
mak ing a las ting con t ribution to J e wish conti nuity, or " the s e nse of 
mission . as one pu t it . The y genera lly h o l d the v iew tha t Jewish 
civili z ation is either in da nge r (general ly from a ssimilation) or , 
at least t ha t i t sor e l y need s i mp rove ment: "In col l ege I s aw many 
wh o had littl e [Jewi s h] knowl e dge or commi t ment . I felt it was 
i mpe rative fo r peopl e to go into t he f i e l d." Pr oduci ng Jewishly 
well - e ducated youngste r s . t he r efo re, addresse s a cri ti cal social 
need . The y spoke of "influenci ng th e kids to be proud o f being 
J e wish, " or helping "k id~ f e el be tter a bout being Jewish ." Me mbers 
of t he Orth odox pane l ::;p oke of " p r eserving the J e wish tradi tion." 

Finally , vital Lo tll r=> ir p o:; i t ive s elf-image is wha t socia l 
s cienti s t s call a sen~e of eff i c a c y, the f ee l i ng t hat the y are ac-
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compl ishing something. One New Haven respondent n oted , "the idea of 
being able to affect l i ves and af f ect other teachers attracts me . " 
After n oting that wha t he l ikes most about his job is "having a 
direct inf luence over kids and thei r parents, " a Conse rvative day 
school pri ncipal a dde d. "The inf luence that comes with the job." 
The thought t hat t hey are making a significan t i mpact. t ha t things 
a r e somehow dif ferent and better because of t heir professional con
tributi o ns s ustain these educators through the difficult time s . 
Ano ther pu t this dimension succinctly: "I can have more ef f e ct on 
peop le ' s lives in adm1.nistration . " When asked under what circum
s tances she might leave her j ob, one p r i ncipal answered , "When I 
fe l t I was no longer making a dif ference ... Converse ly, the nagging 
suspicion t hat the obst acles to their making a notabl e di ffe r e nce 
are i nsurmounta bl e . the idea that they may j ust be marking time , 
just "ho lding down a job" all s erve to demora lize some educators 
some of the time. 

Insofa r as t hey can have direct access to pupi ls l e arning, tha t 
the y can put t hei r educationa l skills to good use. tha t they can 
feel t hat t hey are i n some small way s ustaining and e nha ncing the 
better parts of Judaism, and t hat t hey are ma king a n identifiabl e 
i mPRCt on their schoo l or community, senior Jewish educators tend to 
feel bet te r about Lhems elves as professi onals and better about t hei r 
jobs. Insofar as obstacles p r eclude the m from these sensations and 
experience, they tend to fee l fr ustrated and de- moralized. 

Comment: As we noted , the sorts of rewards cite d by the prin
ci pals re~cmbl e those which we suspect would be cited by teachers . 
In ef fect , a t l east on t he conscious l evel, they may think of them
selves as "super- teachers ." Few spoke about managerial joys, such 
achievemen ts a s: balancing a budget, convincing a superb teache r to 
j o i n the s taff, maneuveri ng one's board to adopt a particular poli 
c y, e nhancing the public image of t he school. This finding mar 
r ef l ect a fai lure t o fully adopt a manageria l job definition; or it 
may simply refl ect the fact that managerial achievements are a s ub
sidiary source of job satisfaction for principals . (In f act, it was 
just one youth direc to r who had only recently moved from a l ine j o b 
to a managerial position wh o could reflect on the necessity f or re
defining one's criteria for success a nd sources of professional 
reward. ) 

Major Complaints and Frustrations: Lay Leaders and Time Pressures 

Prior t o undertaking t his research , we had anticipated t hat 
educators would c omplai n most v igo rous ly a bout low occupational 
pres tige a nd inadequate salaries . We do not wish t o under-e stimate 
t he impo r ta nce of status a nd salaries as determinants of senior 
e ducators' j ob satisfaction a nd we trea t t hese subjects presen t ly. 
Howeve r, t he findjngs clear ly point to two other sign i f icant sour ces 
of frustra tion and di s satisfaction : relations with lay leaders , a nd 
time deman ds . 

M~n y respondents complai ned bitter ly about their re l ationships 
with t he i r lay l eaders . par ticularly the board members who h i r e, s u-
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pervise . and ul tima t ely fire them. The bitter~ess is well - i llus
trated b y t he educator wh o commented. "Working with congrega nts is 
e n o ug h t o make one anti-Semi tic .·· The complaints were var ied in 
nature, but clear ly inter-related. 

The res ponde n ts ,ompl ni ned about having to deal with lay peop le 
wh o cl'Jn· t share t heir •J ision n[ ,..T•"'ttJ i c:11 ed11r.,·it1on. (01 thod n>: educa
t o r:::;, 1n c.:,.,nt r a r:t . c J .;im0d ll1 J.3 ,,.,,c1s f :1r l e~;s of ,1 rJrob l e m f o r t hem.) 

Tl 1•::>Y cnmr.il z,utr., ('1 ,,, I •Y pr_:-onl r• with tl•.l tormal tra ining i n educa
tjon wanting ( or p r~~um1ng) to make professiona l d e cisions whic h 
o ught to be clearly i n the domain of the princi pal. "How do you 
c ontro l lay l eadersh ip who of t en k n ow nothing about educa tion fr om 
dominating even the mos t dedicated and h ighly paid teachers and 
educators? I f you bring in top neopl e a nd p ut the m under the con
trol o f the incompetent l a y l eaders h ip you wi ll still have a severe 
cri s is in education. There·s a nee d fo r na ti onal s tandards which 

They said t he l aity tends to have little respe ct for 
as peop l e o r educa t i o n as a professi o n. As one potential 
not Pd: 

educators 
e ducator 

In American society , your s t atus is related to your f i na n
cial s uccess. but we' re selling something people don ' t 
wan t to buy. People thi nk you ' re relig ious, kind of 
creepy. . You 're s til l r egarded as h ired help. 

And, interviewees argue d, lay people fai l to accord t he di sci
pline of education t he same respect the y wou ld tender t o their own 
pr of e ssi ons such as medicine, law , e ngi neering, science, o r acade 
mia. Afte r all , some i nte r viewees noted, the laymen all went to 
sch ool , giving them (they often suppose) the experience to make 
sound educationa l decisions. One i n terviewee commented that, "Jew
i s h p rofessiona l s are trea ted l i ke s--t. Jewish educators are ex
pe ndable. It is a de-huma nizing experience . " Another (reflecting 
a ll t he frustrations of the prof ession , not only relations wi th l a y 
men) remarked, "Jewish e ducation eats up professionals and spits 
the m out , " adding t he Scriptura 1 citation ( in Hebrew) : "Eretz o h
chayl tos hveha" (a land which devours its inhabitan ts) . 

In t e restingly , most informal educators had few complaints about 
Ja y b oards (their complaints abou t l aity focused on the parents a nd 
the c0mmunity gene r ally). Most reported consi dera ble prof e ssional 
autonomy: "If I d e cide we t r y a new program, we try it . .. 

And, finall y, th e p rincipals r e s ented t he amount of ti me and 
ene r gy t he y needed t o expe nd o n wha t they regarded as unnecessary or 
non- producti ve eve nin q meetings wi th l ay boards, o n pape rwork for 
the l a i ty, a nd on thr poli ticking essen tial to kee ping t he boards 
inf 0 1 mru a nd s u r,po r ti v, · . "What r cpe ls me i s that t here is a 1 ot of 
outs~ur in t erference - soo t h i ng ruffl e d feathe r s , politics , etc . 
I t 1n t~rf eres with educrl tion . You c an run into a lot o f pr o bl e ms. 
Education gets lost and you become s tr ictl y an a d mi ni s trator." 
Mo r e'Jver, as noted, l i ttle or n o th ing i. n tl1e e d ucators· formal 
training pre pare d them f o r the s k i ll s a nd menta li ty of t he busines s 
man o r attorney, 
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Aside from problem3 wi th lay people, t he other maj o r complaint 
of the r esp onden ts (pa rtJcularly the pr incipals ) concerned t he t ime 
t heir j o bs demand. ThPY were u pset b y the number of hours t heir 
work e ntail s. by the need t0 be ava i labl e near ly around t he clock , 
and by the type of work t hey we re compe l led t o undertake. One spoke 
of t he "nagging s ens e of rt ll the thi ngs to do, ought to ha ve d one. 
and d o n ot do . " Another s aid . "Your day neve r seems t o e nd. I t · s 
y our who le lif e. You're s1,1n. llowed up by it. You wan t to go hide, 
it ' s so endless. Yo u ' r e constantly pus h i ng." 

i-he ... To elaborate, the pri ncipals s poke of the never- e ndi ng nature 
o f ~ job . They compl ained about too ma ny nig h t meetings, of t rying to 
juggle too rnany expectations (of teachers , parents. b oard members, 
students, a nd themselves ), a nd of the excessive physical and emo
tional d e mands. One comp lained of "being o n call 24 hours a day and 
trying to have a fami l y'' (i.e . . trying to balance commitme n ts to job 
a nd home). Some reported parents o r board members frequently ca lled 
t hem at home l a te jnto t he evening, e ven when reque sted t o reserve 
s uc h ca l l s for emergP.ncies. ''Even wi t h S habba t . I had to say nice 1 y 
to peopl e, please don 't ca ll me on S habbat . " 

The huge t ime demands have an a dverse i mpact o n the educators' 
fam i ly l i ves. A f ew reported diff iculties wi t h spouses -- one only 
ha l f - jok ingly at t ributed his d i vorce to his career commitments -- or 
(al terna tive l y) t he a pprecia tion they fe l t for spouses who "put up " 
wi th t he ir e motional and time commitmen ts to their work. Parenting 
a l s o su f ff:'rs under the strai n o f this "greedy " profession. 

But. t he y fee l muc h of t he time the y do spend as principals is 
devoted to ne cessary but petty administrative details, some of which 
cou l d be handled by v ice pri ncipals or capabl e a dministrative assis
tants . They feel over- burdened by paperwork and , a s noted earlier, 
seemi ngl y excessive cater ing t o the needs of boa rd members . The net 
result of the e xcessive time demands is a mounting frustration with 
the discrepancy betwe en the time available for serious educational 
work such as cu r r iculum planning or teacher supervisio n and 
trai n i ng -- and t he time necessary t o make a significant educational 
c ontribut ion . 

Of cou rse, these complain ts are not un i que to Jewi s h schoo l 
princi pals. The r e search literature o n Amer i can public school pri n 
cipal s c ites many of t he same pro b l e ms . Principa l s complain about 
their nee d t o react t o th e i nitiatives and needs of others and their 
inabil ity t o underta ke t he ir own initi ati ve s; the har ried work pace; 
t he nume r o us interruptions: and the manifold petty dec isions . 

Jewish y outh group a nd camp di r ecto rs were less l i kely to com
plai n abou t time d e mands than we r e school p r i ncipal s . The informa l 
e duc a to r s d i d say the dema nds were c ycl ica l, in t ensifying a round 
mai o r pr ograms fo r t he y011 th di r ectors or the summer f o r camp di rec 
tors . One reg ional you th di rector comp lained about the amount of 
trave l over a s ix sta t e region which f r e quentl y separated her from 
he r f nmil y, Ne vert he l ess , the t i me - related compl aints of many ~i f 
not mos t principals we re re l ative ly rare a mong the managerial •level 
i n formal educators . 
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Other Complaints : Low S t atus. Poor Compensation. Problem Parents. & 
Untrai ned Teachers 

~hi l e compl a i nts ab~ut l ay l eaders a nd excessive time demands 
we re t he most s e vere and wide sprPad. s ome seni o r educators also 
voiced dissatisf a c t i on about seve ral other areas. These include 
prof essional status . comp8nsat ion, pa rents , and teac he r s . 

The percejve'-3 l ,,c:k of prof e s::.:ional e steem f elt by a mi no r i ty of 
the participants e mcroed i n a variety of contex t s . The y f e lt that 
non -~ducators failed to v iew educa t ton (and pa r ticula rl y Jewi s h 
educ at i on) as a qenuine <'lisci p line and r>rofe:::;sion. "You 're looked 
down u pon . " sai d one JewJ_:s·h e duca tor . l\nother comme n ted: "It might 
help i f you coul d go to Harvard for Jewish education and not only 
Juda ic s t ud ies. The fie ld rJ ewish educa t ion] is not presen ted in a 
p osi ti ve ligh l. It's nrJt of f ere d as a f ie ld. " 

The under graduates we interv iewed c l ear ly ranked the prestige 
of J e wish educa Li cm I>"' I ow that of their own c areer choic es ( among 
the m: lawyer , c l inical psychologis t. medical r esearcher). And, of 
lhose wh o said they might ha ve bee n a ttracted t o the fi e ld, their 
~er ception of l ow s t atus a n d income wou l d be one f act or wh ich woul d 
dissuade them from entering the f ie l d . ( As a n a side , the s tudents 
were s urp r i sed to l earn t hat day sch oo l p r i nc ipa l s earn as much as 
$ 4 0 ,00 0, $ 5 0,000 or mor e pe r ye ar. ) 

We s hould nute lhat none of the rabbis we interviewed felt a 
lack of prof essional esteem, and few, if any, day s chool principa l s 
t houg h t the y commanded ins ufficient respect a mong t heir professiona l 
peer s o r i n t he wider communi t y . The Orthodox educ ators , i n fac t , 
fe l t h i ghl y res pec trd in their Or th onox communitie s . Rather , a s we 
noted . comp l a ints about stal1Js w~re far from unive r s al and n o where 
near as seve r e a s we re complaint~ about re lations wi th laity or 
nbout time dema nds. 

Th o::;1 ... most tro11hlPd hy these iss11es - it seemed to us -- were 
the n on-O1 t hodox at ter n r-ion schoo 1 n r inc ipa 1 s and. e ve n more cri ti 
cal ly, t he i nformr1I educators. The l atte r c ompl a ine d v i gorous l y 
lhat- h~rd l y nnyrm" 11nden .. ·tcH)<'i the vn l11 r-> 0f t heir work. Ma n y a gre e d 
w1 I h tllr r e s pondent ~v ho s.1 1d t hat mo.3t pe ople t hough t of h is job as 
"kidJy work... One r e p o r ted beinq lo ld by a for mer coll eague : 
" You 're ~:::t ill i n t h is k i d stuf f . Grow IIP . All yotir o t he r f riends 
},=, f t the bus iness ." l\notllf'r add,.,d . " I'r·o r,J e d on 't under s tand wha t we 
d o ; y ou th worJ<rrs aru n1,t seen as r· ,·o[es::;iona l enough . " 

The l a ck of 11r1d•'rst- <111ding h ,::i:· r e ,"I I consequences. iiS one i nform
al educ -'l. to r cl a imed : "Wha t is tl1e r e abr>Ut a Jewish parent who when 
it c omp- l~o I hei r r·h1lll 1!-'s n , t r, 1n·1 h1 1l ll1r! l -,·:::; t . 1..>ut 1tJho u•.)n"l 
i,wnl l ,) 1· jr J ,, 1 , ,- ,,111 I. ! : 1 <:?c t , 11 ~ -- t•Jl ,., t.-,v,! r l 1,1: r.,1e:::t j cre leve l of 
edu••,·,1 1·11 :: g ,·11 1 ·1.iJ l •,• L11 , 11J1 :,<.,c i 1• l y. I f1 ;1L o f "recreationa l 11or ke r s " 
i ~ ne r t nLn ly even l ower . AnparPn tly , J ewJsh you~h group dire ctors 
ma y of l r n he seen by thr .l ew1sh P1tbl ir, more a s t een-age recr-ea tion 
wnrkers tha n a s t eacher s nnd educato r s . 
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Synagog ue youth di r ectors we r e par ticularly vexed by the atti
tude s of their congrega~i onal rabbis who , they said, failed to re
cognize the ir prof essio na lism as info rmal J e wish educators . (As a 
r e l evant a s ide . the caree r h i stories of both supplementary school 
principa ls and s y na gogu~ youth directors included several stories of 
career move s ins tigated b y the a r riva l of a new rabbi whom they f elt 
fa il ed to a c cor d t hem sufficient professiona l auto n omy.) 

To t he ex t ent tha t the e d ucators did voice a nxiet ies about 
t he i r status , they seemed more conce rned abou t t heir prof essional 
status as an instrument , for what i t coul d p roduce in t heir wo rk 
ra t he r than as a n i ntri nsic r e ward , t hat i s somethi ng val ue d for 
i tself. In othe r wo rd~, i f we can take t heir idealist i c soundi ng 
statements a t f a c e val ue ( a nd we feel we can ), t he r esponde n ts s aid 
that a la c k o f prof e ssiona l sta t us is importan t p rimarily be c a use i t 
may l imi t t hei r infl uence with t heir boards o r in t he larger Jewi sh 
communit y; o r it may d e ny t he m a measure of job security ne ces sary 
t o l e a d t hei r institutions dec isively; or. for many y o u t h g r oup 
d i r ect o r s in part icul a r. i t may mean t hey are unable to o b t ai n the 
sec r etar ia l assistance to free them fo r the more professional as
pects o f t he ir job. With the e xception o f t he i nf o rmal educa t o r s, 
none s e e me d deep l y afftontPd or anguished by t hei r perceived lack of 
prof e ssi o na l esteem per SP. Most seemed to e xude a c onf iden t sa
ti s facti o n in thP value of t hei r prof essiona l c ontribut ion, a nd 
viewed wha t e ver l ack of prof essiona l esteem t he y may e ndure more as 
a s a d commentary on t he Jewish community than a refle ction of the ir 
own worthine s s . 

Th is view may be contrasted with those of the s tuden ts we in
t erv i e wed. mos t of whom sa 1d t hey wo1 1 l d be bother e d by t he lack of 
stalus attached to wo rking a s a professional Jewish educator . (Si 
mil a r vi e ws were express ed by a J e w1shly committed s chool t eacher 
who c l a ims t o have avoi ded Jewi s h e ducation i n part beca use of the 
low s tatus of the fi e ld.) 

The sen i or educatots we interviewed expressed mixed feeli ngs 
about t heir sala r ies, pla~ ing th e m in the c on t ex t o f other, more 
crucia l conc erns. On° Philadelphi a educator e xpressed a fai rl y 
common view: "I f ee l no lack of p restige, the money c ou ld be bet
ter, but t he physica l an d emotiona l demands are great. ·· An othe r 
fe l t her sa lary was respectable bu t s he was n ot being "paid i n pro
porti o n to the h ou r 8 put in" t o the job . Most did not r e gard t heir 
l e ve l s of f i nanci a l compe nsati o n a s ina dequate, a ltho ugh s ome did 
s ay t he y migh t leave t he fie ld to ea rn mo r e else where . A f e w con
nected pe r ceptions o[ low s a laries wi t h per ceptions of low sta tus i n 
t he commun ity . S ome of t he day sch oo l p r i ncipals were deeply c on
cerned not abou t t heir own sa la r ies . but what they coul d offer t he ir 
teachers (see discuss i on of concerns about teac he rs be l ow) . 

Th e info r mal e duc~tors. t h o ugh, were almost universal i n e x
p ressi ng disap po1 n t me n t wi th thei r leve l of compe nsation . Several 
spoke of being a bl e t o ea rn more i n comparable jobs outside the 
Jewjsh commu nity. Tl1ry cl ea r ly i ndicated that wi thou t a substantia l 
ra i s e in compensation fppr h~rs by Pxpandi ng their job def ini t ions ), 
t hey we re pre paring to luc,k rlsewheie for e mp loyment. 
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One p a rticu lar pe rsonal financial conce rn centered on provi
s ions for retirement. Some felt the ir compensation package failed 
to provide adequately (if at all ) fo r their retirement year s and 
t hought that this c ircumstance might prompt them to leave the field. 

Comment : As noted ea r l i er, we ough t not immediately draw the 
conc lus i 0 n t hat r a i s i ng the pres tige o f senio r educa tors or their 
salaries will have lit t l e i mpac t o n r ec rui tment ( o r retention for 
tha t matte r ) . It is possibl e t h ~ t t he people a l read y in the field 
a r e s elf - s e lec t ed : t he y were t he ones p r e pared t o accep t lower pres
tige o r salaries t han t ha t f o und i n o t he r professions. The under
g raduates prov i ded e v ide n c e that pe r cep t i on s o f low s tatus a nd in
come we r e i nflue n t ial i n limiti ng r e c rui tme nt of senior Jewish e du
cators. 

An o t h e r a r e a of maJ or d i ffi c ulty no t ed by t he educ ators en
tai l e d the pare n ts . He r e we f i n~ a maj or distincti o n between day 
sch ool princ i pals a nd o t he r seni or educato r s . The fu l l - time school 
direc tors c omplaine d a bout o ver l y 1nvo lv~d pa r e nts. These pare nts, 
the y said. ar e mo r e demanding o f specia l a t tention (for them and 
t h e 1 r c hil dren) . more prep.:i r e d t o "i n Le rf e r e" t han t he y Jou l d be i n 
an n o n - sectari a n pr i va t e o r cer tai n l y a p ubl i c s c h ool. (Comment: 
He r e . a pparen tly , t he f a mil ial na t u r e of the J ewi s h community c ome s 
int o p lay, and wilh a dv,.., r s e conse que n ces f o r pare nt - s c hool rela
t i o ns . Ru l es of prof ess ion~! c ou r t esy a nd c ivi l ized restra i nt are 
a ppr opriate t o social life i n the large r society, but c ertai nly not 
i n the f a mi ly. ) Mo r eove r. day ;>choo l parents usually con s titute 
active and i nfl uent ia l me mbe r s o ( Lhe la rge r Jewish communities in 
whi c h day schoo l pri ncipals a nd thei r fa milies participate. As a 
r e s ul t . non-schoo l r e l utionships often impinge on the in t eractions 
between princi pal a nd p a r e nt, mak i ng for greater complexity and 
difficulty as we ll . 

Afternoon s c h o ol p r i ncipa ls a nd you th group l eader s had a dif ~ 
ferent sort of c omplai nt: parent a pathy . Those with such compl a ints 
were trou b l e d by paren ts wh o s e em to e v ince l itt le i n terest i n their 
ch i l d r e n' s Jewish deve l o pme nt, who s ubtl y o r overtly manifest their 
l a c k of regard f o r t hej r c h ildre n ' s Jewish schoo li ng. As might be 
expe c ted . far fewer Orth o dox educato r s noted t hese sort s of com
pl aints . and those who did were most ly found in the Montreal focus 
gr o u ps , 

Severa 1 educa t n t·s ,n t icu 1 a ted t h e ir prob! ems a nd worr ies abou t 
r e c r uit1n r1 t eachers . A few c omp la ined t hat t e a c hers l a c ked a sense 
of pro f e;;sional v oca t1on. One s p o k e of "ins i ncere tea c hers , those 
wh o h a ve no sense o f v oc a t ion f o r tr~c h i ng bu t wh o do it s i mply as a 
job t h e p r e s e nc e of t e a c he t s wh o d on · t l ov e educat i on. 
I [ T c oul d c h oose fr om a large r p nol of teac hers I would n e ver use 
those who have n o sense of r.:a 1 1 inq . Rut T a m s t 11c k having to take 
whoe ver i s a va i l able." l\n•1th e r comme nted. "'The re are not e nough 
quality t e ache rs around. Th e l evel of t eaching in t he a fternoo n 
schoo l s t heref o r e turn::-: n u L t o he r1 b ysmall y low. " On e d a y , schoo l 
pri nc i p;:i J c ompl ai ne d t hat " t l1er1"' .:tre t o o many Is rae l is in the sys 
tem; a l tt1o u g h t h e y may k n ow Hebrr w t\le l 1 e n ou g h. t o o ma n y of the m are 
l a r k i ng in J uda i ca k n owl e dge and in p rofes s iona l training as t i ach 
er~ . 
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Beyond these iss ues, the res pondents n o t e d a vari e ty of prob
l e ms wh ich were e ither less widespread or less irritating than those 
men tion~d a bove. One -- with others · concurr e nce -- spok e of being 
"the l one def e nder of the f aith. " And t hey were lonely in two re
spec t s: professio nally a n d Jewishl y . The quality and quantity o f 
co ll eaguial i nteracti on varied s i qnifj cantly from one community to 
a n other . Generally, th ose wi th the best n etworks were BJE consu l t
an t s and pri ncipals in l iH')e citi es . ( Mont r e a l . in fa c t, seemed to 
b e among the most i mp r er.:·1v,! rommu11 .Jt1es i n th is respect; the re l a 
t i ve stability a nd l ongevity of the educa t ors there may partly ac
coun t Eo r t heir stronge r networks. ) Educators living in sma ll com
mun ities (pa rticul a rl y) compl ained abou t the lack o f communal faci
litie s for the Jewi s h l i ve 3 of their f amilies . Such communiti e s 
o f ten l ack t h e c ritica l mass of fami l ies deep ly c o mmitted to Juda
ism. They ca nnot p rovide th~ range of a lte r natives in synagogues o r 
s turly circles . And . for those w1lh teen - agers . su c h communities 
of t e n Jack a ttractive Jewish high s ct1oo ls and wel I-developed y outh 
groups mor e typ ical of l a rqer metropo l itan areas. 

Cnmme nt : As we ha v e i ndicated. not all t he comp l ai n t s dis-
r.us~e cl ;1h•) ve were tru ly crit.1cr1 l. in the sense that they coul d pro
voke significan t numhers of senior Jewish educators to l eav e t he 
profP~s1on . Some WPr8 ,'i :--; .. u rrP or 1 rt i tatJ nn. b u t t hey. in a ma nner 
o l :-: r-~t1r in •1. "r,:une 1-1111, :1,,·, IP1t t f .. 1·:." F'Pw seni o r edu c ::itors sa i r1 
th,.:-; 1,1,.1 11.J leav•..: uvet 111•:::;1::: t~s11e<-· d Jul.. of cou r se , we have little 
un<lr 1 .: t.,11ding about the extent to whic h these probl e ms which are 
appn 1Pntly l e ss critical to c u r rent e ducators are critical fo r dis
sua ding others from en teri ng t he field). 

Rather. as n o t ed , two to three issues stand out as prime irri 
tants of the sort wh ich, in time , might provoke some significant 
numbe r of erlucators to either lea v e the field e ntirely, or mane uve r 
the mse lves o ut of t heir c u rrent jobs into less dema nding posts with 
i n Jewish education. On e s uch problem e ntails r e lationships with 
lay b oa rds . The other, e ntai ls fru s trotions with demands o n o ne' s 
ti me . Each of these prob l e ms calls out for some attenti on from poli 
cy makers . 

Asses s ing t he ex len t to which side -- lay leaders or e d uca t ors 
is mo r e respo nsibl e f o r the d iffi~ult ies in t heir relations h i p s 

is be yond the scope of this study, a nd may be irre l e van t to address
ing the problem. Whatever t he maj o r sou r ce of the c onflicts and 
mjsun de r standi nqs , i t j s G] e nr t h a t both s ides can contribu te t o 
i mprovi ng t heir rel ationships. Po l icyma kers, therefore , ought to 
gi ve somP t h ought to prog rams wh ich wou l d help educators and volun
t e er bnRrd me mbers understand on e anothe r and work together mo re 
f ru i tfully. 

Ma n y o f ou r 1 r1 tPrv1ewe~s request ed more admi nistrati ve assist
ance RS ~ s o l u l ~on . Jf n nly partial, to t he probl e m of excessive 
1· ime dr,ri-.nds and Pxcc::.:sive 1esp ons1t)1 l1 ty fo r petty a dministrative 
d e ta ils. 011 it e s i mply, tllis mean s l he y wo uld want a n a d minist rati ve 
aide o r a n admin istrative vjce prjnci p a l. But there may b e sol u
ti on s o t h e r t h a n the o nes expl 1ci t]y p roposed by the respondents 
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themselves. One idea may be to separate t he administrative fr om the 
e ducational responsibilities f o r running the s chool, and creating a 
position as administrative director or business manager to handle 
such mat ters a s budgeting , fu nd-raisi ng, purchasing, contracts, 
building maintenance, publi c relati o ns, schedu ling and related a cti
vities. Hosp Jtals. wi th their divi s ion between medical directors 
and administrative directors may offer a useful exampl e here. How
e ver, one danger i n s uch a Droposal i s that the educationa l director 
may f ai l to ade quate ly c ontrol the administrative s ide t o the 
s choo l. For educa tors, eve n seeming l y petty admi nistrative func
tions may have educa t i o nal i mpo rt . 

Of course, any of these steps would have to surmount several 
obstacles. Schools wou ld need to expand their budgets t o accommo
date the n ew administrat i v e staff, at whatever level. More funda
mentn lly, they would n eed to redefine the principa l ' s job definition 
to exclude many tasks which the educators now regard as r outine and 
dilatory, as d e priving the m o f the opportunity to concentrate on 
pure ly educa tiona l matters. 

There i s a sense t hat in r ecen t yea r s s ala ries for p rincipals 
ha ve c l i mbe d signi fica ntly (as an asid e , principals in Mo n trea l com
p l ained about the unusual l y small gaps between their salaries and 
t h ose o f thei r t eache r s). Lay boa r ds may find t ha t investment in 
addi t iona l s uppor t s t aff may pr omo t e recruitme nt and reten tion of 
princ Jpal s as effec ti v e ly a s s ubs tan tia l improveme nts in pr inci pals ' 
s a l ar ies . Clearly, befo r e we c an be sure of its mer i ts, th i s po licy 
recommendn t i o n de mand s more thorough inve stigation . 

Ambi valent Advice to Young Prospec t ive Educators 

We asked the respondents wh~t sort of adv ice t hey wo uld give 
tal e n t ~a Jewishly committed you ng persons c o ntemplati ng a career i n 
Jewish ~ducat i on. The question allowed ou r i n tervi e wees to provide 
more synthetic, ql nha l r e fl e ctions on t heir careers . a nd to revea l 
s e ve r a l n Rw sorts of concern s and p roblems . But , most important, 
t he question all owed the r esp onde n ts to speak about t h e profe s s i o n 
wi tho u t h a v i n g to d efP.nd o r sup por t the ir own personal caree r 
c hoices. 

The questi o n invar 1u b ly evoked a nxi ous laugh te r and uncomfort
a bl e t1 tte r ing. Th e dominant reaction was one of ambi valence . A 
few times . when s ome p a r tjcipants init1~ lly a n s we r ed t hat they might 
s upport t h e decj sjn11 , othPr r esp o nde n ts c aug ht them up short with 
t h e mo r P n 0 i nted q 11esl .i o n of whether t hey would g ive t h e same e n
cou rageme n t t o the i r own c hildre n . 

The source of a mb JvR lence wa s c l ea r. Responde nts were t o rn be
t we en their commitmen t t,i th~ ideal3 of Jewish e d uca t ion, o n t he o n e 
hand, c:incl the ir ,lePp l r u ·~ tr,lions i,,lth t h e c ondi t ions of t hei r work. 
~n t he o ther . A minority even sAid they woul d try to dissu a d e the 

toung arlu l ts . An eve n s ma ll e r minority s a id they would e nco urage 
hem. As one respo nd8 n t . S fJAak"ing o f hi s d a ugh t e r said: ·· 1 wo uld 

kiss her and tell her to go fo r it ! " 
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Most would fee l ob l igated to ma ke the young person adopt rea
listic e xpectations. Th e educators wo uld want to make s ure the 
young adu l ts were truly committ ed to Jewish education for, without 
that commitme nt. the frustrations would b e impossible to bear . They 
woul d e x plain t hat o ne wou ld nee d t h e i d e alism to s urvive in the 
field a nd might suggest t h e youngs ter expl o re o t her wa ys to contri
bute to Jewish c ont i nuity. And they would want t o make sure the 
person was qual ifie d, nol Just for th e person 's happi ne ss, but to 
protect t h e field fr om u nqua lified Jewish e ducators. 

l\mong the dra wbacks lhe y cite d was the cur r e nt care e r opportu 
n ity ~t ructure which req11ires one t o s tart as a teache r, a nd work 
onp• ~ way ur> t o manage r i.i l lev e l p o s i t ions. Does this st ruc ture 
d .i~oe::11ade r>rOSP'=Cti v e seni or educa tors, wi th manageria 1 a nd a dmi n i
s Lr~ t t ve ta lents . wh o may have n o desire to work as teachers? Re
s pond 8 n ~8 noted t he re was n o way to prepare for a career as senior 
Jewish e ducator , t hat there was no explicit career l a dder leading to 
principa l or l eading to p ositions be yond principal. 

Others cited the fre quent turnove r in the field a nd other pro
bl e m~ of job mobility. The problem ca n be illustrated by princ ipals 
wh o w~ n t to c hange s choo l s . for wha lever reason. Except for the 
largest metropol itan areas, t h e re are on ly a few senior pos itions in 
a ny one community , and the job market is sometimes further limited 
by de n ominationa l b o undaries which ma y restrict educators to Ortho
dox or Conservative or Reform schoo l s. Often the only way to change 
Jobs is to move the fami ly to a diffe rent community a n unattrac
t i ve optio n, to say the least. The c onsequences of th is set of 
ci r cums t a nces include e ducators who fee l trapped in their jobs, 
educators who l e ave the f 1e ld for lack of Job opportunities in the ir 
own commun ities. or fanulies who mus t uproot themselves to facili
t a t e ~d ucators ' job mobil i ty . 

The limi t ed J ob oppor tunities within a given community a lso 
exacerb~tes a nxieties about job security repor ted by ma n y of our 
respondents. Some -- particularly afternoon school principals 
regarded their tenure as subject t o t he whims of a fickle and unpro
f essional lay board. They told s tories (generally second hand, 
i.e . . about other educ ato r s ) where a n a ggrieved influential paren t 
or a c ha nge in t he c hairmans hip of the educat ion commi ttee resu lted 
in the d ismissal of an othe r wise capabl e e ducator. One reporte d he 
was planning to leave his Reform afte rnoon s c hool af ter over twenty 
yea rs a s p r inci pal because a new, young assistan t rabbi wh om he 
disliked was installed as h is s upervisor. One of our stude nt-re
s ponden t 3 d estine d for a medical caree r -- echoed a sentiment 
expre ssed by many of thP educators: "My fathe r is a n Orthodox r ab
b i . and one t hing he impr essed u pon me: Neve r work for the J e wi s h 
comm11n i ty . " 

Responde nts 1 n s e v~rn l g roups wou ld recommend tha t their hypo
thetica l young person acqu1re alternntP acade mic deg rees or profes
sio ns to fal 1 back on, i n part to d11ni n 1s h feel i ngs of job i nsecuri 
ty, in part to h a v e a viable carPer d i.=>st1nation in t he event of 
burn- out , and in nart to enha nce lheir own self-esteem as p rof es
sional s . For e xa mp le, the rabbis t h ought it was wise to get a ~ ab-
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binica l degree ; and the (secu lar) school teachers r ecommended work
ing onl y part-time in Jewish e ducation . 

Las t . s ome respondents, ref l ecting t hei r fru s trations with t he 
admi nistrati ve responsibilities, would cau tion you ng people to ac
q u ire ~ good backg r o und in admi n istratJon (possibl y t h rough b us ine ss 
courses) a nd / o r to make sure they a r e s uppor t ed by a qualified admi
nistra t or . 
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Looki ng to the Future 

Leaving the Job a nd the Fi e ld 

~e ~~kcd r esponde nts whe ther t he y e xpected to be wo rki ng in the 
same j o b o r even i n t he f ie ld of Jewi s h education in the next five 
years. Only a f e w gav~ una mbiguous aff irmative answers indicati ng 
the y will , i n a ll l ike l i h o od , be f o und in the same insti tution or 
somewhe r e i n J ewish educati on. (~e cannot be sure, but i t seemed to 
us that principa ls were les s likely to give unambiguous affirmat ions 
o f the i r intent to stay in t he field t han others . ) 

For t he most pa rt. though, ' r esponden ts were ambigu ous o r equi
voca l a bo u t t he ir prospects for r emai n ing Jewish educators . Some 
grours WPre a l most si l e n t about thei r plans . or, in othe rs, many 
r e p o r ted a l;.:irge numt>~r of "don 't know" or "who knows?" responses, 
.;,s we l 1 a~ a variety of "may be" answers : "maybe here, " "maybe I sra
o l . " Some we re on ly ;;i Jjttle less vague : "I' ll nee d a change;" 
"maybe some t h i ng mo re r e fl rc tive , like studying or teaching . " 

As noted i n our method ological remarks i n the introduction, 
t h is wa s the one question 1,ih1ch probably e licited less than fully 
candi d r ep lies. J e wis h educators worki ng at the heigh t of their 
c areers a r e unl ikely to a dmi t to thoughts of leaving the fi e ld in 
front of profes sional c o l leagues fr om t heir own communiti e s . That 
is why t he la rge numbe r o f ambiguous replies ( very possibly from a 
major i ty o f our res p onde nts) is all t he more impressive (or dis
tressing) . That so few c ould bring t hemselves to articulate an 
intentio n to r emai n with i n the field in the fo reseeable futu r e, even 
in the p resence of colleagues , may indi cate that some large number 
may wel l be thinking of leaving. 

To be s u re. t he impact o f the gro up may work in t he o ther di
r ection . Cyni cism may also be infe c ti ous . Educators may feel it a 
betra yal to thei r coll e agues in th~ room to exude a starry-eyed 
i dea lism ref lected i n a commitment to r e main in t he field for the 
foreseeab l e fu tu re. We c anno t be sure a bout which way the group 
inter views c ol ored t he resp onses; b u t we can say that the few indi
vidua l i nter vi ews and the sma ll number o f f ollow-up p rivate conver
sati ons mod Prato r s had with focus g r oup responde nts uncovered consi
de ra b ly g r e ater readi ness t o admi t t o l eaving the field than we 
f ound i n the group context. 

One pe r son answere d i n a wa y which ma y portend a sign ificant 
a nd omin o us trend: " I wi sh I had other s kills whe n burn - out hits." 
I f t hi s commen t refl ects a g e nera l ize d phenome n on, then we may be 
s peaking no t onl y abou t the l oss o f s ome s enior e ducators from the 
field, but an equa l l y t roub les ome phe nome non . At s ome point late in 
t heir c areers, experienced seni o r educa t o r s ma y f ee l they ha ve lit
t l e e ne rg y o r i ni tiative t o g ive the i r jobs , but r ea lize they have 

r 
no where e l s e to go. As a res ul t . t he field may acq uire (if it ha s 
not already done s o), a l arge number of once energ etic , and now 
Prof e s siona ll y exhausted inc umbents i n positions of signi ficant 
leade rship, In f a ct, one f o rty y e ar o ld in i nf ormal education · ad~ 
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mitted he would l ike lo l eavP the fie l d, that he feels too old 
the joh; unf ortunate ly, he realizes he has no · skills other 
wor kin~ with Jewish youth groups . 

for 
than 

The r e asons why s e nior e ducato r s mi g ht leave their jobs or e ve n 
the field are diverse. Some relate t o frustrations mentioned earli
er, others rel ate to entire ly ne w concerns . 

Among the hypothetica l immediate reasons for leaving: 

The "job is too high risk," or "I d o n ' t want t o be prey to 
e ve ry whim of the board or synagog ue." (the job security issue) . 

The "'job i sn't doabl e; " or ".I'd l eave if I felt I wasn ' t making 
a d ifference" ( the eff icacy issue) . 

Several me ntioned "burnout, .. "bo redom," o r an end t o "personal 
groi,.Jth . " 

A few ta l ked about ch~nge in lif~ . agi ng, a nd ne w family c ir
cums tances . most of which were connec t e d wi th c h ildren . 

Some spoke abou t the pauc i ty of opportun ities f o r c hange or a d
vancement , that there are not en ou gh top positions in Jewi s h educa
tion avai l a ble. 

A few spoke of financial press ures, and the need to start mak
ing more money. 

(As a n aside. whe n a s ked about friends who were thinking of 
leaving t:llr. field. res pondents gave the same sorts of answers : 
"burn- cul ." n o clear lines of advanceme nt , money, autonomy.) 

If t he y woul d leave, they spoke of disparate destinations: Is
rael, the pulpit , b us iness, and academia were among the most fre
quently mentioned alternatives. Business is more lucrative; a cade
mia of[er s a n opportuni ty for in tellectual growth . 

0 11 th r o th~r sj d e of tho coin. we aske d what sor ts o f d e velop
m~nt~ would ma ke them more ltkc l y to Rtay. Agai n t he a nswers we re 
divr.rsc. hut th1;y rrlatecl t_o ma uv of thf-> issues raised ear l ier. 
ThRt \R, the repl ies spoke of the opportunity either to max i mize 
r rwards 0 1 to minimi ZP f rustra ti ons . Consis t e nt with their l ove of 
the "teaching momen t , " c, ne respondents said s he ge ts a " rus h s eeing 
succps:-: st0ries amo ng the kids - - r ·a want to leave, but I can't 
beca use of it. " 

Others s aid they wou ld stay i f the y could: 

ob tai n be tter job securi t y ; 

enr n a b ~ tte r sa lary; 

have a yea r 's sabbat1ca l: 

r n ioy highe r status: 
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have the sense the the Jewish community values Jewish education ; 

become a communal spokesperson for Jewish education; 

periodically redefine the job or take on new challenges. 

Interestingly, the r esp o nden ts general ly failed to address the 
two main complaints they had voiced earlier in the interviews: pro
blematic relati o ns with laity and the oppressive time demands. ~e 
can only speculate as to the reasons for the omission, but that 
speculation may be i nstructive. I t i s p l ausible that t his question, 
a s ked la te in the intervi ew. evoked the pat a nswers t hat educators 
often give when asked a bout how . to improve their jobs . Possibly, 
only whe n they have the o ppor tuni ty for reflection and discussion 
(as occurred in t h e ear l y parts of t he interview), do educators 
address their mo re c ompl ica ted and s e nsitive concerns. After all, 
c omplai nts about rela ti o nsh i ps wi t h l ay l eaders and managing one's 
t i me are de licate i s sues; inso f ar as the complaints can be attribut
ed to inadequacies i n o nese lf a s a professional, admitting to such 
dif f iculties r e fl eGLs p oo rl y o n the educa tors personally. Ano ther 
reason r espondents may ha ve f ailed to me n tion these problems is t hat 
they yie l d to no simp18 , discrete solutions. Proposals for better 
j ob sec u r i ty. a year ' s sabbatical . higher status , or better salaries 
are rather s traightfo r ward a nd easi er to quickly articulate . 

As a l ast q ues ti on in this line of inquiry, we aske d how they 
thin k some educa t ors stay 1n one posi tion for many years. The re
s p onse~ fe ll into two c ate g ories . Some spoke of such peopl e invent
i ng ne w tasks and cha 1 1 e nges ( the persona 1 growth i s sue again). In 
othe r words, some manage t o re ta i n t h e o ppor tunity be creative and 
a rtis ti c . one of th e four key r e wards we noted earlier. Among youth 
directors, in part iculAr, t h is s t ratagPm was c ited as especially 
crucia l. One s ynag ogur you th d irector s uppleme nts his job (and 
income) by rotating di ffer,~nt "portfoli.os" eve ry year or two, work
ing with sing les one year. or wi th y ou ng coup l e s another. 

Ot he r informa l educators -- ca mp d jre c tors and youth group di
rectors - - s aid the y dPri ve e normous p l easu re fr om writing, lectur
i ng n n d info rmal consu lting wi th othe r c ommunal professional s . Such 
activities bestow a ::en :::.e of profess1ona l worth and recognition 
which i s gene rally oth e rwise l a cking in t hei r jobs. 

Of c ourse , some cnmmuniti e s ( such as Montre a l, it see ms) are 
chatar L,.., ri:;:ed by s l abi li ty 1n the J f::!wi:,h populati on genera ll y and 
a mon'1 commu nal professiona l s as we l l. ···hi s c i rcumstance means that 
keeping l o ng-te rm educators fresh, creativ e , ener getic, and inspired 
is a11 r· nd11ring cha l lenqe, 

Olhc1 tcsponden l~ s r ok~ of c o llragucs who maintain lower e duca
l ionnl ~xnec taltons . 0r l ower t he ir earli er loftier s tandard s , to 
avoid 1 t u :-: t r r1. L 1 ,.., n a II d I J1J t no u t . 

r'om,ur·nt · The Et.h1c1::.~ .. r I he Fr1t he r:3 d~fi nes a ri c h man as ~ome
o n,.., wl1n 1s h.:11 11·Y with h1 ,- lot . Cl ,-,a r ly, one way to a void d i sa p
po111ttn1·11t o n <l J r ustrat1on 1s to adopt mi nimal e ducation.:11 goa l s. 

32 



Indeed . i n thP course of our r ese arch we hearo severa l stor ies of 
nrinr;i. r,.:il s 1,Jll o L.=is t r>.J r 11 r Y•=.:i r s 1tl f-J,,-. it iobs . apparently reasonab ly 
s .~t1 ::: ri r• ,l. 1,,.1ho [un ,·111111 • ••1 11111L r.? .-, :.;; ,: , ,1ttr,r:- Lent a dministrato r s than as 
111:n n 1, , ] r_•,l11cc1lor:s. Tl1..ll 1~ . lhcy ro<.ldP s ure tha t t heir schoo l s we r e 
in good work ing o rder, s o to s peak, but t he y genera l ly fai led to 
pro iect an e ducat.1 011al vj~;i.on or enac t a n educa tional age nda. (On 
t hr o th e r hand , w~ do not w~sh to c l aim that all long-ter m incum
bent::; in a sing le 10b ;H r. "bu rn t out " a nd wa iting to col l ect their 
pens 1 ons . ) 

This c ircum::;l~ nc~ leads t o a few rarad oxic al situations from a 
pol tcym;iking perspec tive . One Wn Y to assure ca r eer I ongevi t y i s to 
r ecruit professi ona ll y me,iiocre Pducators wh ose lack of vi s ion insu 
lates t hem from fru s t r at1 0 ns a nd disappo intmen t. On t he other ha nd, 
tra ini ng p rog r a ms which dPve l op hig h qoa l s and expectations without 
~r ov i ding the too l s to drn l with the f rust rating process of c hange 
can have adve r se conseque nces . The y ma y produce educa tors with a 
lof l y v1 ~ion , i ne sc~r a b l y committe d to far- reaching cha nges. but 
deep l y Erus t rated by their inabili t y to quick ly bring about signifi
cant educati onal improv~m~nts . 

Participants · Reactions to Some So lutions 

I n some of the groups, we ask~d the e ducators we i n t e rviewe d to 
propn~~ t hei r own ideas t o hel p recruit a nd retain senior Jewish 
Pducat or s . and then we asked the m f or reactions to some of our own 
ide a s . We report the react ions below, without res pect t o priority. 

One group talked a bout t he ne ed to re-educate boa rd peop l e to 
th~ r o1e of pr incipa l as ~n edu~ationa l leader , much a s the rabbi is 
::;ecn (sometimes ) as a s p jri t ual Je3der. These educators. i deally, 
would w~nt t o wo rk with ~ community of leaders who a r e pe r sonally 
comm1tte d to t heir 0wn Jewish education. Related to this sentime nt, 
some s pokP of the ttecd for more Jewishly committed parents. Or, as 
one r espondent lauqhino:i ly pu t it, ''Cha nge the Jewish community. " 

i\nother pr opo~ed solution was . simp l y, "money . " By "money," 
they me a nt n o t mer~ l y i nr·reaRed salaries for t hemselves, but, also 
evPn mo r e of t en. mor c- 0 11rr:iort f or the system of J ewi s h e ducation: 
Mon ~y ror t e a c hers· s al a ries , mone y for equipme nt, and money for 
progra ms . Ref erri n<J t o £ J nancia l matters, one said "we fee 1 con
s tra1 ned '' by budqetary l imitations; wh i le, representative of a con 
t r .:i --; U ng t heme , a nother r espondent cla i me d, "If I need mone y. I can 
f ind i t ." Clea rly. t he finr1ncial si t uation is a mixed picture. 

Ol l1rr i tems rm thrir 1i-nsh li--:;t included a p l ea for more good 
ten ,:::!ter:3. "~ i th ou t rirrnd t r:?a c her s . you ' re dead i n the water . " noted 
one suppl ~men t ary ~ch no l n r incipQ l. In g roups whe r e the issue 
a ros~ . mos t agreed that f1nd ing te~che r s was becoming increasi ngly 
di. f f1cult . They fe lt l ha t f c wrr coll e ge students today we re 
e:-,:i11inpcJ to t r.:-1 c h in tl1<:! :,uppleme n t ar y s chool s , a nd/o r fewer needed 
the P A I t - time work l o s uni:-l r-;n,en t their income . Moreover , the in
crt"'t\c.i 11q ca r ee r j:-:m nf ,JC'wi. sh wome n m,=, ;_rnt that the r e are fewe r ihtel 
]Pclual l y qua lified 1,1ome n s e e k i ng part- time work a s supplementary 
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school teachers or looking to re-enter the labor f orce as full - time 
teachers after the dema nds of motherhood recede. 

A f e w respo ndents also spoke of the nee d t o have more time to 
read a nd study, be it duri ng the schoo l year o r in concentrated 
periods such as on a sabbatical. 

One group, r eflecting a theme n oted repeatedly i n t his study, 
~ r ecommended the creation of ne w administrative positions in Jewish 

schools to ease the administrative burdens on the principal. They 
al so thought it worthwhil e to create a new ti e r of middl e management 
positions s ubordinate to t he principa l. 

We asked for their reactions to a built-in sabbatical, perhaps 
devo ted to improv i ng Judaic, pedag ogic or administrative and manage
me nt s kil l s . Most were enthusiastic about the idea, but felt their 
boards "wo u l d never g o f or it. " A few said they would use a s abba
tica l t0 get away fr om Jew i sh e ducati on, to , in a sense re-charge 
t heir batte ries wi th a total escape f r om Lhe ir profession. 

Reactions we re mt xro to the tdea of a t wo-week in-service 
tr a ining program i n ! R r ~c l o r e ] s pwhe re . Some were ope n to t he 
idea; o thers woul d resent any professional int rusion into their 
sorely needed va cu t1on time . 
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S UMMA.RY OP' F I NDI NGS 

We sepa rat"' t t1i s s ummary of f'J ndings from t h e s ummary of po1ic y 
r ecommenr\a t ion s wt,i c h f ollows . 

Pu t most con cj sely , here are t he mai n points derived from t h e 
f'oc ufJ gro ups : 

.1 . Mns t n o n -Or t hodox s Anior J e wi s h educators reac hed 
posi tj ons " t,y a cc j oen t " r:.i.tt,P r t han thro ugh a long period of 
ing and advRncemPnt . 

their 
train -

2 . Mor:: t star1,ed jn the fleld as part - time , supplementar y 
schoo l ~eachers or youth work e rs. 

3 . Most had s tro n g Jewjsh u p bring ings (e.g .. a s Ort h odox Jews , 
Israf'J ts, o r .Jew:Lslily s t· rong n o n - ('lr thodox homes ) r,unctuated by a n 
i n ten sive experience of one sort or another , par t i cular ly yout h 
groups , Jewis h ectucational camps, o r a tr i p to Israel. 

a . Ma ny reported ti,~ influence or mentors who ins p ired t h em to 
d eepe n the i r Jewish c o mmitme n t , work as educator s , e n t er t he · f i e ld 
of Jewi s h e ducatjon . or develop professional1y in the fie l d . 

s . They con ceptually d i vided the component skills of t h e ir 
jobs i n to three areas : Judaica , edu cation s kills. admi n istr ation a n d 
manage me n t s kill s . 

6. Ex cept f o r the r~bbis , many f elt t hey had signifi c a nt ~ape 
it1 t h ei..r ., uda·J c knowle<1gf' and s ki 11. s. Bu t beyo n d t h e intellectu a l 
s pherE> and i=.cadem 1 c r-1 r> i;,nra t ion , man~· fp l t that e strong Jewish u p 

bring j n~ was essen t i~l for o enior Jewish educators . 

7 . Many had takPn courses as edu c ators but, with no t able ex-
c ept l o ne , rou nd them n0t ~)f!i t"t:lc u lArJy he l pl'ul in their wo rk. At the 
s ame t :lme , they regret-red t:he lack o f educat i o nal professi onal ism 
a mong t h eJ.r colleag1)0!": nnd ~ uperordj netes {rabb is. boards ) wh o 
l ackerl any formal trAining 1n education. Rat her the n e du cat ion 
cou rsea . responden ts v t ewp~ on-t he- j ob e x~erience as having con si
der a.l"J.1 e vr,l ue . 

t\ . Under t h e 1 1t1q• j c o f' admin istrat ive a nd manage me n t skills . 
t h e rei.::r,onden tr:; r e1-1 0 1·t0,1 s0vera l si~n1 f'l can t gH p s i n t heir t r aini ng, 
among them deA l Inv. ~- J 111 board a nd commun AJ politics , b udgeting , 
fu nctr-nlr;lng , an<I ~•C'J •!_·on n e l 111 o nage111ent . They 1:" l1011e-:h t th.at t raining 
for t-!11r· nreFJ. c o11l d 1,,,. 1• 1·ov j,1ed b,y: c,H.:e i::1 uoies J n educa t ion cours
es . I t11 0rns t1 li::,i-, wj I h <:.ci;:,c-• ricnced s e nj or educ e tors , and vol1Jnteer 
worl~ f n _1,,.,.,., I r--11 comm1111ft I v ov~rnan ce . 

01 Th ,.. 111aj o 1· fr: It I·c•w13 l'.'<ls of' wnrk j n9:: 8 8 a SC'nlor ,JP-wi r; h e(:\uca-
t;or <'<> 111 <1 1·,p ll:f"O itP<'<l 11,1 ,, ro11r cat.""zor jc-r.: wAtc hing: st-udf'!nts lP-a r n ; 
hav I 1H~ o ppo1· t 11t1 I I l 0r; (' , q • l'l'P/\ \ J v J t- ~,; r cot1 t.. r lbu t i1'1g to J e wi f': 11 c on t j_nu -
1 t,y : "11 d m n. 11 I n?: "11 I ni 1 •" <' r . 

36 



10. Thei r complai n ts wnre numerous and diverse . 

The mo 3t r.evero :>ot, <1 1,; ide s prf:.1-~,1 .:.· o mpla1 nt ::; were about : 

a. RPlat i ons wi th l a y b o ards wh om . t hey claimed, failed to 
e '1eq1Jate ly rospect the p r o fe ssion a li s m of the f ield or the educator 
( fewe r Orthod o x educators r eported this sort of difficult¥). 

h . T h e e xcr-ss i VP t tmro <:1r-m F;1 n'1 s , r,a r ticularLY a,mong principals; 
i n parti c ular, thP hnrr i e~ o nd hPctic pace oe decision - making, the 
need t " r.eact to <lemF\n<1 s a n.I t h e jnabjl t t"y to e ngage in .longer-term 
planning and exe cutJon or ~ol i cy . 

Ot lte r 
abou t : 

complai n t s. lros s w j~esp re a d a nd less keenly f e lt, 

c . 
whl c h 

The excPssjve admj n lst-rotivc respon sibil iti e B , 

wh i c h were petty 
sk J 1 Js Y0w oducotors were trained 
n nd time con s uming. 

f'or and 
man~, 
ma ny 

were 

of' 
of 

ct. Overly intru s ive parents (i n t he day schools) ; and u n in-
valved perents ( in the supple me ntary sc hools). 

0. Lac k or Pl ' " rcr.sj ona l prest i ge, particularly a.mon~ you t h 

gro u ~ d ire c ~<,ra , ~ut a l ~n among some s upp1emen t ary sc h o ol princ ipal s 
who f'e Al t h ey o c cupy ~he hottom r11n g or t h e synagogue prestige h ier
arc h y . 

I n adeq u ate f'.inan c 1 ,;l} compensation as we l l as pensions 
r e ti rPme nt plane . 

a n d 

g. Dudge~ary JJml t at l o ns for teachers ' salaries , 
a nd programs , r 0.fle<'tjno: jnadPquate communi ty suppor t 
J c wist1 edu cat i o n. 

e quipment , 
f or quality 

t,. Dif'ficu1 t y i n f lndJng and k e<>pi ng quali fied teachers. 

i. Absen c ~ o r t h P trni;:,pi ngs of A pro f ess i o n: clear standards 
f o r t.r1-1 :lning and <: r:-P<Jent ieJs , a cr~ref'r l adder , c ollegiality a n d 
oppo r t 11nl ti.~s t o .q,Jv o nco beyond t t, c p r.Jn c Jpal level . 

j . Job i n sec u rit y . 

k. c c,11 p- r-c>p;F1.t ion 11J r P.tbbis wh0 s u ~ervi se s upplementary school 
{'.•rinc ·I r,A l F- kll'1 i=:o me ~·ou1 h Sl; rou p c\j t'f'C t o rs , bu t who lac k educa t ional 
trai n inp:. 

11 . Mo st re:r;[•on d r,n t ! WP rP. a mb J VA l 1• 1 , t about wtiet ti e r they would 
rPco11111,<·•nn I\ c13r0 P r- 1 n .1 rw1 :-;1, 0 <11t('R l j o n to the i r o wn chil d ren or 
o ther y n 11np:: p 00 ~• I e. 

1 ,,, • 

tio11 to 
Mf\ l ll,' ' 

rrmain 
jf 110 1 r11~:d· . 

jn t h 0 r1 0 1n 
1'1-1 i l t'!d t· o f1X ['re.sr,: a n 11n a mbiguo11s in ten

o r 3<>wl:c l , <"<l11 cation !' i.ve ->:ear s h encP'. 



13, Many were unclear about th~ir job destinations in five 
years; those who might leave the field and could speculate reported: 
t he pulpit: Israel: Jewish communal service: and business. 

a 
the 

1U. Respondents were enthusiastjc about the possibility of 
sabbatical. They also reacted very positively to the idea of 
field developing new posjtions as administrative assistants, vice 
principals , middle managers . 



fJUMNARY 01' POUCY INPL.ICATIONS 

We emphasize that t h ese J mpJ. i c atio n s and recommenda.tions should be 
a s een as tentative for several reas on s . We have not conducted 

comprehenstve poli c y ana l :y~is ; rat her WR have i n terviewed extensive
ly o nly one con s ti t uency relevant to t he formulation o r policy . 
Thus, the finding s o f thi s r e port need to be integrated with other 
investigations to a rri v e at a more trustworthy basis upo n which to 
proceed. 

The most salient and s ignifica nt impli c ations to emerge from 
this stu<1y are as f o llows : 

] . Recruj t ment error ts ought ~o t 6 rget those who are or hav e 
been invol v ed t n 1 n t e n !':J.•,e Jewi s t1 i;,l'o~ram s : :You t h groups , .J e wis h 
c Rmps , Ierael t rit:•B. ctay r.<·ll o o ls, and HiJ.Jel Fo unda t ions . S u c t1 ef
forts s h ou l<1 be 1mdertak@n <1uring t h e undergraduate :year s wh e n man:y 
are makjng their c areer decjsion s . 

2. The larg e number oP senior educators wh o were once puJpit 
r a bble, a.f ternoon school teac h er!'-: , ~ n d p ublic school teache r s sug
gest s that these p op11l13tjons may conti nue to serve as a pool for 
J P.wi s l1 e d11catio nal l c&dP-r i; td p. I f' so . t'lien s,Ystematic recruiting of 
and t t'a inj ng p r ogra m~ rc,r these c,- r onr,s ma:y t>E• ~•roc.1uc ti ve . ( This 
s tudy could n ot 13 ddrf'SF' tt·1e utj 11 ty of' r0cruj 1:ing Amon g pop ulation 
segme n ts which h ave not p rovided largP numhers of s enior enucators. 
These P i r st two recommendr\ Lions, 1- here.fora. 011gh t not b e seen as 
exhau st i n g new, u nconve ntional reservoirs o f talen t . } 

3. A s y stematj c program of internships or apprentic e s hips i n 
sen Lor Jewj sh ed•JcatJ o n ma~, have j mmc J 1 ate and significant impact o n 
t h e number o f q uali fied senior personn e l and t h e stat u s of the pro
f' es s J 011 . Yo unger e d 1Jca tors would recPive individualized training 
from veterBn educatorr. a n<i would benertt f r om actual experience in 
t-h(' f' I< • I r\ . No t on l y we·"• 1 <1 s u ch "' p r o gr:-a m b:ring mor·e g1Jali f'i e<'l c an

d i da~r~ i nto the fje)~; it also wo u ld ser v e as a p o werPul mo rale-
t1oor;1 r- J> for t h e> !""C>ni<"•P r,<i1Jcat.ors wh o wo uld ser v P as me n tors and 
su~crvlso r~ . (Note: We regard Lh i s rec ommendat ion a s t h e moat urg
ent HtHI i;:•t·<>du c ti v0 p o l I , :,,· sugges ti.on to emerge from o ur research . ) 

II • ,:f'> n jor E>ducr•l01F: 1in'1 l a y JeadPrs nP.ecl i n st r •lctio n i n how 

5- ~c hool s (part"icu1arJy da:y sch ools) n e•d ~ o explore alterna
tiv..., a<l11dnis tra t ive str11c t11res s 0 1l~ to a l low pr1 n c1pAl.s to c o ncen 
t :rat"r mot·P o n e!Juc11t Lon. and to r e d llCP t"li,-,jr excesr. j ve time demands. 

6 . Incr(?as i ng s t a t 11s and f i n Rn c ial compensation 
.J ewir-:h educe tor s m11y he l p r etai n a s well a s rec ruit a 
p en~l e to the fi e ld . These problemR are p11rtjcularly 

.You I h di rec t'or s end r m~J 1 r..: chooJ. princi p a l s . 

o f ,senior 
n11mber of 

a c ute ·a mong 
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7 . Sebbat i cals would constitute a major incentive for many se-
ni o r educ~tors. There was some interest expressed in summertime 
in-service courses o ~ s hort duration . 

R. The feel i ngs of job insecurity by principals need to be ad
dressed . 

9. Princ ipal s i n par ticular wo u1d react favorably to efforts 
to overcome their professional isolation . 

10. The professionalism 0£ senior Jewish educators and net-
wo rking among; them couJ d be sign if l.cantl.y e nhanced througt, a program 
of con sultative visits to one another ' s schoo l s . Current ly, o nly 
BJE and deno min a tional movement consultants regularly visit several 
s c hools. Principa ls rarely have t he opportuni t y to observe other 
schools in action or to serve as professional advisors to their col 
leagues in t he fiel d . 

11 . Feder~t1 o n s and other community agencies ought to make 
s pecial efforts to i n clude and involve senior educators as board 
members and a s honored guests at commu nity functions; that is, to 
treat educators with the same respect accorded influential congrega
tion al rabbis. 

12 . Rabbinical sc hoo ls ought to include some formal training 
eventual•!:,, 
supervise 

rabbis. or 

in education in their c urriculum both for the r abbis who 
serve a s ed ucational directors a n d for the many more who 
educa tors. In addition , i n -serv i ce workshops .for 
poesiblv rabbis and ed u cators together. may b e valuable. 

Other suggestions can be drawn fro m the body of thi s report . . 
The one s listed above seemed to us t o be among the most significant, 
most s ubstantiated, and most urge n t . 

uo 
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We have two reasons f o r prese nting t h ese r e c omme ndatio ns. 
Firs t , we honest ly believe th e se rPse e rc h l ines will b enefi t t h e 
formu lat jon of polic y. Secon d , by 0l1tl ining where further research 
wo uld be u seful , if no1 necessa r ~ . we delineate the l imi t s of thi s 
st u d:,,. 

1. T h j ~ stu d:,, 0n1~, bep;i n fi t o comprehend the frust r ations expe
rie n cnd by senior .J e wie:h e d11 c R. t ore. E r~c h of' t he major a rel'l s we have 
uncoverecl - - gaps in traj n j ng, p oor r-e J..et j on s w J.. ·t h l ay boarcls , ex
ces s i ve time d e mands -- R. 1 1 r equ11·e furt-hc r exp l or..,. tj o n r1nd d evelop
ment . 

2 . We n e<>d to c:•u im { 11e how J B.'/ J eAcl ~rs cont r i bu te to the frus-
trat· Jon s 
stud :,,1. n g 
( On e s u c h 

o f fi <: liool E,i•i n c fpals . J11 r,art i c uJ ar . we s h o uld begj.n by 

t h e att I ru<les ancl imag ef: of some lay l e aders t hemselves. 
foc us gro 11 p I 1:: A ) rP.ad y sc h P <l 11l ed. ) 

3 - Th"' r ec0n-t alumni of' "the gr13.d 11AtP p rograms i n Jewi s h e duce -
t i o n m,;,;y 1-,,, 11 t ' <?p o rt dl ff'er~ nt ~•F.1t. t0rn B o f.' recruitme n t , 
pro~esslona.l r ewards end f rua tr011 o n$. They o ug h t t o b e 
c l n r-H' lY f' o r possih le <: l u es: as 1. o t Ii~ v 13 J. u e of t h e pro gra ms 
tenclell. ( 1) ne s u c- h foc u s .11;1 ·our, is alre f'cl;y sched uled. ) 

t ra1 ning, 
exa mined 

t h e.Y a t -

n . W0 n e e d to explore the f e ~sibilit:,, o f recruiting senior 
P.<111 < , . torr, from th f> convf'nt.1 onal POPIJ 1 a1' ions a s well a.e rrom s o me 
11n ~ o n v €' n t l o n R l s o urcos s u e t, as : el l re un iversit~· student s , public 
school teach ers a nd adm1ni s1'r~ t ors . and t h ose c on templati n g mi d - li fe 
c a.rer• r changes. 

~ - We n e e ct t o 0xrlo re ways t0 1mpro ve "t h e r ecrui t me nt p a ttern s 
o .f 1'he several graduate programs J. n .Jewj sh F!d11 c ation. 

6 . 
gra111 ::: 
cus i=- e<'I 

We n e e d studies to dP.ve l op and evaJ uate ind i vidual ize d p r o
ro t rain .Jewl $ li e> /"J11ca t ors , s uc-t-1 a s the i n tern s h ir, mod e l. dis 
jn th.is r eport . 

'I. /\ s A g e n era ] 
0 £' this J•f'r•or t· O 1J s.z;ht 

e vF.:tl 110 1· 1on . 

pr inc I i;:,1 e . i nnovn I, i o ns 11nderta l<en a s 
to b P R Ub jcc t P d t o s y s tema t ic e n d 

4.J 

e resul.t 

c ritical 
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of the Jewi s h Teacher T r aj ni ng Program t here. She is completing a 
Do cto rate i n Ed u c etj o n in Co1mseling Ps ychology at Rutgers Universi 
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STEVEN M. COHE N i s Professor of Sociology at Queens Colle~ e . CUNY. 
His rece nt b ook s inc lude American Mo dernity Jlru.1 Jewish IaentitY 
(1983), Perspective~ J..n Jewish Population Researct, (co- edite d , 
1981! ). 1'.h E:1 .Jewish f ami 1-Y: M~ and Reali tY (co -edited. 1986) . and 
e.mer1<:an Assimilation .QJ.: .Jewish Revival ? (.f' o r thcomJ ng, eorly 1988) . 
He is al so the autho r of s everal studjes of Ame rican Jewi s h Politi-
cal end soci aJ. o.t ti tudes f o r the Amerj can Jewish Comm! t tee. 
b e en a Vis i tin~ P ro f essor at Br andeis University, and 
Univers ity. and. in 1 987. was the Bl a ustein Professor 
S tudi es ~t Yale Un ivers ity . 

The 
of 

He h as 
He brew 
Judaic 

1, AIL DOR P H i s the Directo r o_f the MastPr o f Ar ts in Education Pro-
gram, t h e Un i vers ity of Judai s m in Los Ange les. She i s also a c u r
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t he Jewi s h Theolo gic a l Semi nary. S he is also a d o cto ral c andidate 
at JTS . 

special education ELLIN HEI LMA N is work in~ a s a psyc h oJog ls t with 
pre -sc hoolers . S he has taught in publj c s chool s , 
and arte r noon schooic. 

Jewi s h d ay s chools 
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(198 L1 1 • ,~nd .h Walker .1.n Jerusalem (1986) . 

MOS H E SOKO i.OW , a :J erusa l e m r·e l low, is 1\ssoc iate P r ofessor of Juda ic 
S tud jeR a t Yeshi v a Un lver eity . He is also consult ant for c u r ric ul um 
a nd i nc tr11ct.lo n for the To rah Ed uca t i o n De par t me n t 
Z1.onJ r; t nrgu n i z a t ion. He write s and l ee tures wide l y 
s c h olars hi p a nd tea ching Bible in Jewish day schools. 

of 
o n 

the Wo rl<.1 
Bi blical 

SUS AN WALL, a JerusaJ.em Pellow . is principal of Ezra Academ.Y . the 
Solomon S c h echte r sc ho ol j n Ne w Ha v e n. Conn ecticut . Previously she 
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doctor~ l candidate in e ducaTion at the Jewi s h Theological Semi nary. 
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U tSTRUC-1 .lOHS T O IIODERATORS 

We may have a s k ed y o u to organ ize groups a long v e r y spe c ific 
l ine s (e.g. , day sc h ool p r incipals , BJE consultants , e tc . ) . Ot hers 
a r e con tJu c t;i n g mixed groups wh i c h wj l I allow you some flex 1.bili ty i n 
groupin g part i cipantr;. w1-1en thinking abou t how to div i de you r 
gro upo , think a b o u~ which ~iv1sion s will yiel d tho most comfor t a b l e 
groups . T h e re may bp a particular network of f rienrls whom you wi ll 
want to i nte r vi"w toget her. You may wa n t to divide paopl e alo ng 
lino s o f ~ype o f s c h ool ( d ay versus e ll other ) , o r religio u s d e n o mi -
n a ti on , o r se n i ority , o r f ormal/ i nformal , or s o me o t h er 
crlterion . T h e poin t is to provide a setting f or t h e 
c o nver-sa l ion . 

r eason able 
mo st open 

Fo r e a c h ~ro u p , you wa n t to i nvi t e e nough peo p l e so as t o a s 
s ure An a tt e n d a n ce o f e i ght-to - ten . You o ugh t to aim for t en or 
eleven c onfi r med participant~ a s of two week s prior t o t h e session . 

BP r. 11rP to do a rou n d of phon e cal l s o n e to two days prior t o 
t h e sr~Rin11 ~o r e mi n d everyon e ~o r n me. If t h e grou p is d e£ i n ite1y 
l e:,s t- h n n !"' ix peep l e, resc h ed u ).e. /\ 1 so con firm ;your recorder . 

Conduc 1 f ocus gro ups i n e llvlng r oom or i n as i nformal 
set. t l11 g As pos s j ble . 

IJ AVP reacl j l ~, a v ajlabl e some sort. oi' modest r efreshments (j u ice . 
co f f'0.e , soda , fr 111 t , na s he1:>ai, e t c-.) 

0rlng extr a cassettes i n case n f a tech nj c el diffi c ulty . or you 
g o o ver t h e ~ime a l lorten. 

Arrjve a t the Jntervjew sj~e s uffj c iently ahead of time to 
g r-er'? l fi n ~· early-comers. 
ers . a s Appropr iate . 

Prer, are an<1 dlf"-t. r i b u te n ame c ards or s ti c k -

The p u rpose of a f ocus grou p i s to have several people expres s 
thelr ~l1lnki n g on any o ne topic - allowing them t o jnteract a n d play 
o ff o f <-'n<• ~no t t,er ' s n.nswers . The modera tor ' s ro l e is to raise is
sue H and Lo keep t h e <iiscuss lon £' lowi ng. The gro u p s h o uJ.d b e k e t:,t t o 
t h e gene ral t o p i c , a l t h o u g h a l lowi ng t he g r o up to res pond to wh at 
o t h e r~ Ra y i s v e r y imp ortant. 

'{0 11 wi 11 p robahl.Y not f:i n i s h olJ t h e q uestion s i n tt, e dls c us
s t o n g1lld e . ( Do n o r c u t of f' v alu Rb le disc u ssion i n ord er t o do 
t h ht.) n owe ver , y o c1 s hould try y o ur best t o cio e ll those question s 
that liavc• A ll astP-rl. s l'. ne>:t 1;o t h e m. 0 her q uest ion s shou l d be i n tro-· 
cl u ced j.f there i ~ tim<'. ( However , l, r,}' '\.o P- tay i n o r d er . Jf y o u a:r.·e 
mov ing slo wl ;y· , b e gin 't· o sklp those ques tionr- wj t- h o ut t t,e asterisk ) . 

Ro le o f t h e moderator: Your J o~ j s to facilitate rat her t h an 
participare . As s u ch, y our own e xperiences should r a rely be brou~h t 
int o play (end o nly in a planned way so a s to cl arify i s s u e s o r 
tntro n11 c e a new i::ubject) . Sr,PRk '3 s 1 lt-t]P a s possi b lf'! - al l o w f o r 



,. 

pre gnsn t p .quses if it' s a hard ques t ion. Try to involve as many 
people as possible - w~thout pu t ting too mu c h pressure on the par ti 
c .i1: .. 13nt s . In a 0 Wh i p" guestj o n -- whe r e e veryone is asked for a qui c k 
o f f the top of t he head answer - - y ou wa n t t o go around t he g roup i n 
ord e r. You c a n g ive t h e m t h e opportunity to pass if they prefer. 
With ot h e r quest i o n s if severa l h a v e spok e n , but not al l , y o u might 
wa n t ~o t urn to t h e others a nd ask t hem i f t h e y would like to com
me n t b efo r e y ou move on. ( Some people a re more hes i tant, but will 
r es pon d wh e n d irect ly addresse d. ) 



May . J 9A7 

Dear 

Departme n t of Sociology 
Queen s College , CUNY 
Flush ing , N.Y . 1 1 367 

We 're writjng you to ask for your participation in a n internation a l. 
soc1 al sclentifj c r<-• sear·ch and polic,y· pro ject o n " Senio r 
J n J e wJ ;:, 1·1 Edu c at i on . " 

Personnel 

As y o u may be well aware , Lhere ic a Rigni£icant problem in recruit 
ing w~ll trai n ed person n e l to f1ll such positions as principals , 
vjce-principals , prores~ors o f J ewis l, educ~tion, BJ E con sultants , 
and the like . I t seems that there are over 4,000 positi o n s for 
s enior J e wish educators worldwide. end only a few d ozen people are 
enroJ 10d 1. n rorma.l tr/31 nJ 11g progra111r: ·In J cwish e ducation : in addi 
tion, some unkn own numbe r of our very bPst . season ed educators lea ve 
the fi e ld e v e ry y e ar, of t en in the prime of t hei r c areer . 

It now appears that a coalition of s ignificant policy ma kers i n 
J Pwish life has emerged to addres s the problem of r ecruiting, trai n 
i n~. and re t aining adequate numbers of s enio r Jewish e d ucators to 
scc ur·e our collectjve Jewish future. The sr;,onP;ors of this coal iti o n 
inc lude Israel ' s Mlnistry of Edu c ation, the Jewish Ag e n cy , and t h e 
worl<I 7, 1.o nls t· Organ i zat i. o n. Its k ey p ersonnel. consist o f a grou p o f 
.Je wish r.•h lJ en t h ropists worlclwide led by Mort Mandel o f Clevelan d , as 
well ,, s o s mall numtier of a cademic specialists in Jewish ed11cation 
i n c J.ud l ng Prof . Se:ymour F'o x of t h e He brew Univer s ity . Thus , 1 t now 
.!.~ P e ms pos::: Ible that . f'or the first t ime. sj gn :l f' j cant policy c h a nges 
for sen J o r Jewish educators - invo lvJng millions of dollar s a n d, 
event 11.<1 L l y . s c o res j f' n o 1 hunnre d s o f J e w! s h e duc a tors - - may wel 1 

be on the horizon. 

Th i s c oalit i o n or government o fricial s , philant hropists , acBdemics , 
and .J evd s h e du c a tors at~e r•t·e~• r1.r·ed t o con sider a wide rang e of' ideas 
and pro p o sals . But as the fi r st step Jn t h is policy f ormu l at i o n 
process , th e y want to hear Prom the senior Jewi sh ed u cators them
sel ve8 -- t hos e who Are in thA field. t h ose wh o have left the field , 
and those who mAy wel 1 consi<1 e r C'nt<H' 1ng the r/3.nKs of managemen t -
1.evel Jewir::t, e duc ator-s . An d t hat' r,: why they IJAve turned to u s 
S~e v en M. Coh P n (A sociology prof essor who s pe c ializes i n the s tudy 
or Jewil'\h 11 f e) and S u s an Wall ( a Jer\.1selem Fell ow who is a day 
sch ooJ principa l) -- to und~rtake an internationaJ research e .£ fo r t 
on seni o r Jewish Pduc ators . 

To J P.ern 131-,out 
1Pn t jal s ~ni.or 
"foct10 gr, ·11 1.•s , .. 

and po
cai''ied 

relevant 

the 1-11ou g t1t fi And feeli n gs o f past, curren t, 
Jewish educa tors , we a r e con d u cting wh at are 
where & s mal l g roup of i ndiv iduals discuss 



issues guided by a trained moderator . We're conducting a number of 
these groups in the United States , Canada, Latin America , France, 
and Israel. We've selected our panelists (you) to represent diver
sity along a number of lines : c areer stage, type of job, location of 
job, and Jewish denomination. That's why although we're interview
ing about 200 educators around the world, every single panelist is 
critical to our study -- if it is to adequately represent educators 
like yourself, we're go ing to need to hear from you. 

On the attached sheet we 've provided the details of the sess ion of 
the upcoming focus group in your a rea. You'll be meeting with a 
small, select group of professiona l s like yourself . In a few days 
either one of us or another member of the research team will call 
you to ask if you'll be attending. If you like, you may immediately 
call the moderator whose phone number appears on the attached sheet. 
(If you know that you definitely cannot attend the group, please 
call immediately so that we may ask someone to take you place in the 
focus group.) We do hope you'll be able to make the meeting . 

If you would like to talk with us, p lease call us at our home (yes, 
we're married) at: 203-389-9475, collect. The best time is in the 
evening, Monday through Thursday. 

We want to thank you in advance for participating in this important 
study . We think you ' ll enjoy this opportunity to discuss your 
t houghts with other Jewish e ducators , and we know it will make a 
significant contribution to the a dvance ment of the profession. 

Sincerely, 

Steven M. Cohen 
Professor of Sociology 
Queens College, CUNY 

Susan Wall 
Principal 
Ezra Academy, New Haven 



DISCUSSION GUIDE 
(For curre nt Se nior Jewish Educators) 

I NTRODUCTION 

Wel come. My name is XXX a nd I [give occupation. job, 1 oca tion J . 
comments to I'm the mod erator for this group tonigh t. [Any other 

wa rm the atmosphere.] 

As you may know. the rurpose of this research is twofold. Fi rst, we 
want to learn how to attract more high quality seni or Jewish educa
tors. Second, we also want to learn how to keep those who are n ow 
sen ior J ewish educators in the field. 

Whateve r wi l l be di scussed here will be kept confidential, unless 
you specifical ly request otherwise. We wi l l r ecord your comments, 
but please u nderstand t hat n o one will be cited by name in the com
prehensive r e port wh ich will be r ead by the major policy makers wh o 
have commissioned this study. I ask t hat i n your responses , you try 
to be as honest and forthright as possible -- candidly addressing 
any concerns you might have . 

(Have people i ntroduce themselves briefly] 

[Note on format: Starre d questions are essential; unstarred ques
tions are desirable but not essential; those marked OPTI ONAL have 
the lowest priority and you should ask them if you feel you have 
time and. based upon the answers you have heard. they will provide 
useful i nforma tion. Inde nted questions - - labeled PROBE: -- are to 
be asKed onl y if they have not been otherwise answered by the pre
ced1 ng questions . ) 

DISCUSSION 

*I'd l i ke to begin by asking you to think back and 
first got you into the field of Jewish education . 
choose t his field? 

tel l 
Why 

us what 
did YOU 

4 Was there any particular person or me ntor who was c rucial to your 
becomi ng a Jewish educator, or to your early development in the 
fi e ld? 

(REMINDER : PROBE questions are to be asked on l y if not a nswer ed a l 
ready . ) 

PROBE : What other fie lds had y ou c onsidered , other t ha n Je wi sh 
education? 

*Now I wo u ld like y ou to commen t a l ittle bit on your formal train
ing for your current job. In what ways was it useful, in what ways 
were t here serious gaps in your prepa~ation for the posi tion y-0u n ow 
hold . 
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Now l et's move from t he past to the presen t . 

*The next questi o n i s called a "Whip" ques tion . We' re going to have 
a f e w more this even i ng. For whip questions , I ' m going to go around 
the room q u ickl y and I want everyone to give a brief. s uccinct a n 
s wer; bu t if you fee l str ongly y o u would like to pass, please do so. 
First. r ·a like to know, what is the one thing you like most about 
y our job? 

*No w, answering t he same way, I ' d like each of you to tell me the 
one thing you dis like most about your job. 

~ [MODERATOR: Now in itiate a s ho rt d i scussion. As k participants to 
comment on others· li kes and dislikes, as well as expanding o n their 
own likes and d i sli ke s, rewards and fru s trations .] 

*PROBE: Do you feel adequa tely compens ated f i na ncially f o r the 
work that YOU d o? 

*PROBE : Do y ou f eel you receive adequate r ecognition and sta
tus f o r the work tha t y o u do? 

*PROBE: Do you feel you have reasonable working hours? 

~PROBE: Do you feel your relations wi t h the staff, parents , o r 
children are especially f rustrating or rewa rding? 

OPTIONAL PROBE: Do you feel you have enough time to t h ink 
about Jewi s h educat ional issues? 

OPTIONAL PROBE : Do y o u f e el y ou ha ve enough contact wi th sup
portive col l e agues with whom y ou can b rainstorm a nd share ideas? 

Why do you t h i n k some peopl e do in fact become senior Jewish educa
tors? What a ttracts the m to the f i eld? 

~I f a Jewishly committed and ta l e n ted young pe rson were to come to 
You a nd ask for you r advice about enteri ng the field of management
l e ve l Jewish educati on, what wou l d you te ll him o r her? 

Why do you think more s uch people don 't e nter the field? 

Now l e t ' s take a look at the future. 

~If you were to leave your job, wh y would you leave? [IF ANY POTEN
TIAL LEAVERS ]: What wou l d it take to get you to stay? 

*If you were to leave your job , what would you do next? Would you 
stay in the fi eld of Jewish educati on or wo u ld you l eave t he field 
entirel y ? And whether you stay i n the field or leave e nti rely what 
kind of work do you think y ou wou ld do? 
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OPTION~L: There are many ty pes o f s enior positions in Jewish educa
tion. As i de fr om p rincipal o r vice- pri ncipa l of · a school, t hese in
clude BJE d i r e cto r s a nd consulta nts, camp directors, regional or na
tional y ou t h movement directo r s, and o the rs. Of those which are 
d ifferent fr om t he type of job y ou now ha ve , i n which could you see 
yourself o ne day ? Wh y ? 

*Are any o f y our fr iends in t he fi e ld in similar positions thi nking 
about l e avi ng their jobs? Are they thinking about leaving Jewish 
educat ion? (IF YES): What a r e the most i mporta nt r easons these 
people have for l eav i ng their jobs or l eaving the f i eld? 

OPTI ONAL: Some peopl e seem to be able to s t a y in o ne p os ition 
ma n y , ma n y years, perhaps even a lifetime . How d o t he y do it? 
y ou fee l y o u c oul d d o that? Under wh a t c ircums tances? 

~what s i ng l e c hange do you t h ink is most i mpo rtan t to get mo re 
quality people to become seni or Jewish educa t o r s? 

f o r 
Do 

high 

~wha t s ing l e cha nge i n t he fie l d o f Jewish educati on do you think is 
mos t i mportant t o get more sen io r educ a to rs t o stay in the profes
s i on ? 

OPTIONAL: I ' m go i n g to ment ion a numbe r of ideas wh ich might make 
some of yo u fee l bette r a b o u t stay i ng wi t h your job for an extended 
period. If y ou ha ve a n y strong r eac tions either way about each of 
these , p l eas e let me know : [MODERATOR : Pa r ticipants may wa nt more 
speci fi cs . Sa y t hese are o n ly very i n itial ideas; we ' re just inte
r e s ted i n t heir basic reactions . ) 

--The f i r st idea is a bui l t - in sabbatical e ve ry seven years in 
whic h you woul d be paid t o study with a gro up of educat ors, e i
t her he r e or 1n Israel . 

--What about a n annual 2 - week prog r am either du r ing the school 
year o r the summers f o r study and sharing with colleagues? 

--What about havi ng a confiden tial adv isor, a seni or person in 
t he f ie l d who i s wo rk i ng wi t h a dozen o r s o senior e duc ator s on 
t he i r pro blems a nd ideas? 

--What about h iring ~n assis tant who would take ove r some of 
your functi o ns? [FOLLLOW- UP J: Do you think you could easily 
find s uch a pe r son ? 

--Would mor e salary, be tter be ne fits , or an enha nced reti r ement 
p lan l ead you t o consider mo r e se rious ly s taying in your job? 

--How a bo u t more money to spend o n i dea s f o r r e-designing your 
s c hool or agency? 

- - And last , what abou t a r estructu r i ng of you r job ? (~ny s pe
ctfic idea s?) 
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EXECUTIVE SUMMARY 

The purpose of this report is to assess the feasibility of 
reorienting people in University-level Jewish studies towards 
careers in Jewish education and to suggest possible pilot 
programs to support or help them make the transition. The 
objective is to help meet the acute shortage of qualified 
candidates for senior positions in Jewish education in North 
America. 

Overall, the hypothesis seems to be supported by the analysis . 
Ten out of thirteen of those involved in leading Jewish Studies 
programs supported the need for and feasibility of the effort. 
The student interviews also confirm the plausibility of the 
central assumption; yet with some significant caveats that have 
important implications for the design of programs. 

Most of the underlying assumptions seem valid. Jewish Studies 
students do seem to be strongly Jewishly committed. There seem 
to be more applicants than jobs in Jewish studies and not enough 
applicants in Jewish education. Jewish studies students have a 
high level of Jewish knowledge. Salaries in Jewish education are 
probably somewhat higher than those in academia. 

A communal effort to support the redirection of some Jewish 
Studies students into Jewish education careers and the creation 
of new joint careers in Jewish education and Jewish studies is 
desirable and feasible . By itself, such an effort cannot 
possibly fill the shortages in the numbers of qualified 
candidates for senior positions in Jewish education. Nor will 
the transition from Jewish studies to Jewish education be 
accomplished easily. Specific programs need to be carefully
defined and well-funded . 

But, as one of a series of strategies for expanding the applicant 
pool for senior positions, new programs oriented to Jewish 
Studies students may prove to be cost-effective. Even twenty to 
twenty-five highly qualified, new entrants into Jewish education 
from Jewish studies every year could have a tremendous cumulative 
impact over a five to ten year period. Such numbers appear to be 
attainable with the right programs. 

Four pilot programs should be seriously considered: 

A recruitment program aimed at undergraduates; two career 
development programs aimed at beginning graduate students; and a 
program to create professorships in Jewish education aimed at 
advanced graduate students or post-doctoral students. These 
proposals are discussed in detail in the last part of the body of 
the report. 
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INTRODUCTION 

The Nativ consulting organization in Israel is developing 
recommendations for the Jewish Education Committee of the Jewish 
Agency to address the acute worldwide shortage of senior 
personnel for Jewish education. This project is one of the 
special studies commissioned to examine specific 
aspects of the shortage of senior personnel in North America. 

A key concern in relation to senior personnel is the relatively 
small size of the existing pool of candidates in North America, 
and the need to identify new types of candidates to fill senior 
positions. 

The goal of this project is to assess the feasibility of creating 
career options in Jewish education for people who have completed 
or are currently enrolled in University-level Jewish Studies 
programs in order to expand the pool of candidates for senior 
positions in Jewish education. 

This report includes an assessment of the feasibility of 
reorienting Jewish studies students towards careers in Jewish 
education; and presents program models which are likely to 
maximize the probability of success. 

This report is in four parts: 

l) A review of Jewish studies in North America -- the number 
and type of programs, numbers of students, the employment 
and salary picture for graduates and the characteristics of 
current students. 

2) An assessment of the potential for redirection of Jewish 
Studies students into Jewish education and the major 
roadblocks in the face of such redirection . 

3) The implications for program design which emerge from the 
foregoing analysis . 

4) An outline of possible pilot programs -- each responding to 
a different target group, and involving a different mix of 
recruitment, training and job development strategies. 
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I. JEWISH STUDIES IN NORTH AMERICA 

Description of the Field 

While programs in semitics and/or Judaica in some American 
universities go back to the turn of the twentieth century, the 
large-scale development of Jewish Studies as a university-level 
academic subject in North America did not occur until the mid-
19601s. This development seems to have paralleled the 
development of Black Studies and was fueled by some of the same 
concerns for group identity within American civilization. To a 
significant extent, its growth was assisted by the involvement of 
scholars with established or emerging reputations in closely 
related fields (e.g . Near Eastern languages). The Jewish 
community provided support both in the form of philanthropy to 
Universities as well as fellowship support for individual 
students. Large numbers of Jewish students (and sometimes 
others) registered for courses; an Association was formed. 
Degree programs were organized at the B.A., M.A. and Ph.D. level, 
and courses in Judaica became commonplace even in universities 
that did not offer a specialization or degree. 

In most universities, a Jewish studies center was organized; 
existing Departments "affiliated" with the Center; and faculty 
associated with the Center had appointments in a related 
department (e.g. History, Literature, Philosophy). In a few 
Universities, a Department or School of Judaica or Jewish Studies 
was organized. The Lown School of Near Eastern and Jewish 
Studies at Brandeis is an example of the latter model -- it is a 
separate school with its own faculty, students and identity. 

The explicit strategy of the field's founders was to focus on 
scholarship rather than on "mass appeal." The objective was to 
achieve legitimacy as quickly as poss ible within the University 
community: this could best be done with the a focus on high
standards of scholarly research and teaching. As a result, most 
of the output of the field is "pure" rather than "applied". The 
field, as a whole is very broad, encompassing Jewish history, 
literature, language, Bible, Jewish philosophy, Talmud and Jewish 
law, and Jewish mysticism. A typical course catalogue for a 
major university department could range from Akkadian to Zionism. 
Within this broad range however, students are encouraged to 
specialize in order to reach the levels of scholarship to which 
the fields founders aspired . This has implications for the 
content of retraining for Jewish education career preparation. 

It is important to recognize that the field is somewhat fluid in 
the definition of its boundaries. A professor teaching ethnic 
studies may do all of his research on Jews as an ethnic group, 
and yet not be identified as a Jewish studies professor per se. 
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such a person might have received doctoral support from a 
foundation committed to the humanities or the social sciences. 
Yet at its core, the field has developed identity, its own 
sources of support and funding for doctoral work. 

The Memorial Foundation for Jewish Culture has funded doctoral 
work in Jewish Studies all over the world. Out of the 1320 
doctoral candidates receiving support for doctoral study from 
1965 through 1984, 540 (or 41%) were in North America.* 

This orientation to the scholarly content is illustrated by the 
subject areas of Memorial Foundation grantees. 

The applied fields -- Jewish education; art, music and theater 
are at the bottom of the list. Even if some of the Rabbinics and 
Social science work has some practical relevance, it is likely to 
be the minority of the completed work. 

I~ is probable that the field peaked by the late seventies or 
early eighties. Applications (for admission as well as for 
grants), enrollments, and the number of courses are down or have 
leveled off in most places: possibly a casualty of the widely
reported professional/ pragmatic orientation of current American 
college students, and weakness in the academic job market in 
general. For example, Harvard's Jewish Studies Center had higher 
quality applicants and a larger program in the mid-seventies 
(five new students a year) than today (0 to 3 new students in 
each of the last three years). New programs continue to be added 
(e.g. south Carolina and Princeton), some existing ones have 
expanded (e.g. New Y,ork University), and some programs have plans 
to expand (e.g. University of California Berkeley) but the pace 
has slowed considerable since the mid-seventies. The growth in 
the seventies and the fall off in the last several years is 
illustrated by the pattern of pre-doctoral grants made by the 
National Foundation for Jewish Culture. 

The Association for Jewish studies has about 1100 members; the 
largest number are involved in teaching and research related to 
Jewish Studies; others are involved in part-time teaching (e.g. 
full-time Rabbis) or are in related fields. The Association also 
has about 200 student members. 

A number of important universities have made major commitments to 
Jewish Studies. Table 3 identifies the universities that offer 
20 or more courses and award a Ph.D. 

Another group of colleges and universities also offer large 
numbers of courses but do not offer a Ph.D. These are listed in 
Table 4. 

* The Memorial Foundation also has an International Community 
Service Scholarship Program with many grants supporting careers 
in Jewish education. 
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Table 1 

Memorial Foundation International Doctoral Fellowships 

Dissertations by Subject Area, 

1965-1984 

Field 

Jewish History 
Language and Literature (Hebrew & Yiddish) 
Talmud and Rabbinics 
Jewish Philosophy 
Social Science 
Bible & Semitics 
Holocaust 
Jewish Education 
Art, Music and Theater 
Miscellaneous 

* Based on 665 responses out of 1320 grantees. 

% 

25 
20 
13 
12 
10 

7 
5 
3 
3 
2 

100% 

Many other universities provide courses in Jewish Studies at th~ 
graduate and undergraduate level. 

YEARS 

Table 2 

National Foundation for Jewish Culture 

Grants to Pre-Doctoral Students in Jewish Studies 

(1961 - 1985) 

T O T A L PER YEAR 

INO. OF GRANTS AHT. MONEY NO. GRANTS /\MT. MONEY 

1961-1971 110 $ 283000 I 11 ~ 28300 
1971-1981 I 128 411000 I 13 41100 
---------------1-----------------------------1------------------------
1981-1982 I 14 57700 I 14 57700 
1982-1983 I 1s 44200 I 15 44200 
1983-1984 I 8 33400 I a 33400 
1984-1985 I 9 41000 I 9 41000 
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UNIVERSITY 

Yeshiva U. 
Brandeis u. 
McGill U. 
J.T.S. 

Tabl e 3 

M~jor University Graduate Progr ams 

In Jewish Studies 

# COURSES 

Hebrew Union College 

Cv lumbia U. 
Harvard u. 
New York U. 

U. of California 
U. Southern Cal. 
Bost on U. 
Ohio state u. 
Temple U. 
u. of Pennsylvania 

Yale u. 
Indiana u. 
Concordia U. 

Table 4 

DEGREES 

M.A., Ph.D. 
M.A. , Ph.D. 
M.A., Ph.D. 
M.A., Ph.D. 
M.A., Ph. D, 

M.A., Ph.D. 
M.A., Ph.D. 
M.A., Ph.D. 

M.A., Ph.D. 
M.A., Ph.D. 
M.A., Ph, D. 
M.A., Ph.D. 
M.A., Ph.D. 
M.A. , Ph.D. 

M.A., Ph.D. 
M. A., Ph.D. 
M.A . , Ph.D. 

Other Large Universi ty Programs in Jewi sh Studies 

UNIVERSITY 

CUNY - Brooklyn College 
u. of Toronto 
u. of Judaism 
CUNY - Cit y College 
CUNY - Queens 
u. of Denver 
u. of Maryland (Coll.) 
Clark U, 
SUNY - Buffalo 

# COURSES 

50 
50 
35 
30 
25 
20 
20 
20 
20 
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M.A. 

M.A. 

M.A. 

M.A. 



The Size of the Field 

While the data on the number of courses listed by universities 
has been assembled (e.g. Guide to Jewish Studies Programs in 
North America, published by Hillel), there does not appear to be 
any comparable quantitative information on course enrollments and 
numbers of students. 

An estimate of Ph.D. level students was developed as follows : 
telephone and in-person interviews with administrative personnel 
or faculty at eight of the l7 universities offering a Ph.D. and 
twenty or more courses, yielded an estimate of 130 to 140 Ph.D. 
students. As these 8 offered 225 of the five hundred courses 
offered at the 17 universities, it is reasonable to assume that 
there are 260 to 280 Ph.D. students at these major universities; 
a total of another 20 to 40 might be enrolled at smaller 
universities offering a Ph.D. in Jewish studies. Thus a 
reasonable estimate is approximately 300 Ph.D. students in Jewish 
Studies in North America. 

It is much more difficult to estimate the numbers of Master's 
students: many more institutions award the M.A. and programs vary 
radically in size. The undergraduate level is even more 
difficult to estimate. There are approximately 1,500 courses in 
Jewish Studies listed for universities in North America. But 
some of these are offered every other year; others have multiple 
sections. Some are seminars with three people; others are 
lecture sessions with large numbers. The numbers of students 
involved in Jewish studies courses at the undergraduate and 
Master's level in North America is certainly in the thousands. 

The Employment Picture in Academic Jewish Studies 

Since the mid-1970's, concern has been expressed about the job 
prospects for Jewish Studies Ph.D . 's. Meetings were held at the 
National Foundation for Jewish Culture in 1981 to try to assess 
the situation and come up with solutions. At a meeting of the 
Association for Jewish Studies in 1982, a staff member from the 
Council of Jewish Federations gave a talk on the job prospects in 
Jewish communal service to an audience of students and young 
academicians. Nothing concrete seems to hav e resulted from these 
discussions. 

There is a general consensus among leaders of the field that 
there are more people with Ph.D.'s in Jewish Studies than full
time college teaching positions in the field. Almost everyone 
interviewed believes that there is a shortage of jobs. However, 
there are differences of view among knowledgeable individuals as 
to the extent and severity of the job shortage: the number of 
truly qualified candidates for the available positions and the 
job prospects of people going into the field . One of the leaders 
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in the field pointed out that many of the people completing 
Ph.D. 's are not necessarily committed to full-time college 
teaching careers: some are rabbis or educators seeking additional 
learning and credentials. Even where there were many _ 
candidates, only a few were really qualified. On the other hand, 
another leader of the field, observed that, "the most ordinary 
jobs in the least likely places had many applicants . " . He pointed 
to fine students who were unable to find tenure track positions, 
having to settle for one year appointments. Another said, "we 
won't go back to the dried up 1930 1s, and there will be some 
retirements in the mid 1990's, but until then the job situation 
is pretty deplorable." Despite careful counseling of students 
about job possibilities, he felt many students still "cling" to 
the idea that there will be jobs for the very best, "but that is 
just not necessarily so." 

Several of those interviewed cited examples of good students 
dropping out of the field to go into banking or computenand some 
interviewed students nearing completion of their Ph.D. discussed 
their plans to apply to unrelated pro fessional schools because of 
p oor job prospects in the field. Others minimized these 
"defections0 as ins ignificant . 

One way to reconcile the discrepancy in perceptions is to note 
differences in degree of specialization and level. The 
specialized positions , (e. g . a position in medieval mysticism), 
may have few qualified applicants; the less specialized one, 
(e.g. undergraduate Jewish history and Bible), may have more 
qualified applicants. For specific jobs, the number of 
applicants ranges from 10 to fifteen with perhaps only 3 or 4 
t ruly qualified applicants to hundreds of applicants for some 
senior positions. 

The data seems to support the view that the number of applicants 
outweighs the numbers of job openings for college teaching in 
Jewish studies. This experience contrasts with the experience in 
Jewish education. Of the 300 Ph.D. students, some significant 
number are not actively pursuing a degree. Thus the actual 
number of active candidates might be about 250. If the average 
course of study takes about 6 years, this means that there are 
about 40 Ph.D. graduates every year. In any one year, there are 
only ten to fifteen academic, full-time t e nure track openings in 
Jewish studies in North America. Thus the applicant pool is 
three to four times as large as the number of job openings. 

In contrast, the applicant pool for senior positions in Jewish 
education appears to be just about equal to the number of 
positions. For example, in 1984-1985, the Joint Committee on 
Educator Placement of the Conservative movement processed a total 
of 40 requests for educators; they had applications from 42 
educators. The experience with regard to community schools and 
the other movements i s parallel. 
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The Salary Picture in Academic Jewish Studies 

Many people believe that salaries are higher in Jewish communal 
life than in academia; others believe that they are not higher . 
Students who have not personally been involved in Jewish 
education administration tend to believe that they are higher in 
Jewish Studies . 

While the data are difficult to interpret because of the issue of 
comparability and the absence of systematic data on senior school 
personnel salaries, it appears that both salaries in Jewish 
communal life and the university have increased in recent years, 
especially at the upper levels. To the extent that one can 
co,mpare radically different settings, work and career paths, it 
appears that salaries are roughly comparable in both fields. See 
Ta};)le 5. 

LEVEL 

EXECUTIVE 
LEVEL 

UPPER 
MIDDLE 
LEVEL 

LOWER 
MIDDLE 
LEVEL 

FIRST 
LEVEL 

Table 5 

SELECTED SENIOR POSITIONS: 
JEWISH COMMUNAL SERVICE 

ESTIMATED AVERAGE ACADEMIC 
SALARIES JEWISH STUDIES 

AVERAGE 
JCC's 
(1986) 

SALARIES (MEAN) 11 
I BJE's I I POSITIONS Average I (1985-1986) 11 Current 11 Salaries 

---------------------------------11--------------------------
Executive $53,000 Agency $51,000 I I Professor $55,000 
Director Directors I I 

11 
Branch Dir . Ass•t. or 
Asst. Dir. 40,000 Assoc . 42,000 

Directors 

Prog. Dir. 26,000 Ed Cons 33,000 
Camp Dir. Specialist 

Arts Dir 21,000 
Day Camp Dir. 
Prog. Coord. 
Preschl. Dir. 

9 

11 
11 Assoc. Prof. 
I 
I 
I 
l 
!Asst. Prof. 
I 
I 
I 
!Entry (1 yr. 
I temp) 
I 
I 
I 

4 0 ,000 

27 , 000 

20,000 



Given the time it takes to prepare for an academic career, and 
the difficulty in climbing the academic ladder in the current 
atmosphere of university contraction, it is likely that if one 
could control for age and experience, academic salaries would 
appear to be lower. The single greatest variab1e in determining 
communal salaries appears to be community size and institution 
size. This is less likely to affect academic salaries: thus 
again, in "real terms", professional salaries are somewhat higher 
in most Jewish population centers. 

Characteristics of the students 

The following discussion is based on student interviews as well 
as on interviews with current and past faculty members, and some 
program administrators. The interviews focused on the 
backgrounds of students; why they chose Jewish studies for 
graduate work; what their career goals are; their assessment of 
the employment prospects in Jewish Studies; their experience with 
Jewish education; whether they would consider careers in Jewish 
education and if not, what if anything could change their minds. 

All the interviews taken together (of students, faculty and 
administrators) do not constitute a scientific sample of the 
hundreds of doctoral students and faculty; there was not 
sufficient time to undertake such a sample. Thus the data is 
impressionistic; but some clear patterns do emerge. 

1) All "baalei teshuva" are not in Yeshivot. A number of 
the graduate students in Jewish Studies came to their 
Studies out of a search for their own identity as Jews. 
They come from assimilated backgrounds and grew up with 
little Jewish knowledge or commitment. Different people 
were "turned on" at different points and in different 
ways. 

According to one student, Jewish Studies was a way to 
combine and integrate different aspects of life: 
religion, work, personal aspiration. For others, family 
history with the Shoah or a trip to Israel helped them 
make a commitment to Jewish studies. 

2) Some people come into Jewish studies out of a related or 
preexisting academic interest (i.e. linguistics or 
comparative religion) and some described periods of 
fluctuating interest in a related field before they 
settled on Jewish Studies. Sometimes this change meshed 
with a new interest in their own Jewish identity (point 
one above) . For example, one s tudent described a period 
of shifting academic focus between Arabic languages and 
Jewish Studies before combining them to focus on the 
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intersection between Arab culture and Israel . 

3) Jewish studies appears to be an alternative or subsequent 
course of study for people in rabbinics. Some students 
are already ordained and have returned to graduate school 
in Jewish Studies because they felt "intellectually 
stale" after working as a pulpit rabbi. One ~oman who is 
self identified as 11halachically committed" viewed Jewish 
Studies as a halachic alternative to ordination. 

4) Some people have already worked as Jewish communal 
professionals (including teachers) and have either "burnt 
out" or found it unfulfilling, and see advanced graduate 
study as a way to expand horizons. 

On the other hand , many graduate students helped support 
themselves through college or graduate school by teaching 
in Talmud Torah afternoon schools or Jewish day schools. 
The reaction of these students to this experience varied 
from positive to extremely negative. 

5) In at least some of these programs, there were several 
Israelis. According to one professor of Hebrew 
literature, nearly half the department was Israeli. 

6} students in Jewish Studies courses are not a uniform 
potential pool of candidates for careers in Jewish 
education simply because of the diversity of 
specializations within the field. Professors reported 
that in some areas, such as Yiddish and Bible, many of 
the students are not Jewish and have come into the field 
through the study of germanic languages or with the 
intention of teaching Bible in a Christian college. 

7) For many students, t he issue of geographic mobility is an 
important factor in their career plans. Those who do 
have family or personal roots in one area and did not 
want to move, or who want to l ive in an area where there 
is a large orthodox population, realized they were at a 
distinct disadvantage in find ing academic jobs which 
often require mobility. Some felt that careers in Jewish 
education might provide them with the ability to live in 
their area of choice. Others who were more familiar with 
the field of Jewish education felt that the surplus jobs 
might also be in locations which would not be desirable 
to them since large cities with big Jewish populations 
could have their pick of candidates. 

To the extent that one can generalize, Jewish Studies graduate 
students seem to be Jewishly committed and identified (to a wide 
range of Jewish models); have strong intellectual or cognitive 
interests; and either have or are committed to attaining solid . 
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Jewish knowledge and familiarity with Jewish texts. 

Most of those interviewed see as their primary goal an 
academic career -- university teaching and research in their 
chosen field. Some do see Jewish education as a possibility 
but more as a fall-back if an appropriate academic position is 
not available. several spoke very positively about wishing there 
was a way to mix roles of university professor and community 
educator. In general, while few saw themselves as school 
principal s, they were not as negative about their own experiences 
in Jewi sh edu cation or about the field as one might have 
expected. 

Among students, there is littl e information or understanding 
about positions , salaries or requirements for senior positions in 
Jewish education except for those few who already had experience 
in program administration or sitting on the board of directors of 
a Jewish school. Several questioned their own qualifications as 
educational managers or pedagogues or expressed serious 
reservations about acting as educators for younger children. 

12 



II. THE POTENTIAL FOR REDIRECTING JEWISH STUDIES STUDENTS 

Is the Central Hypothesis Valid? 

The central hypothesis of this project is that careers in Jewish 
education can be a valid option for Jewish Studies students with 
appropriate programming; and that given the shortages in senior 
personnel, a communal effort to support the development of such 
options is desirable and feasible. 

Overall, the first part of the hypothesis seems to be supported 
by the research. Ten out of thirteen of those involved in 
leading Jewish Studies programs supported the need for and 
feasibility of the effort. The student interviews also confirm 
the plausibility of the central assumption; yet with some 
significant caveats that have important implications for the 
design of programs. 

Most of the underlying assumptions seem valid. Jewish studies 
students do seem to be strongly Jewishly committed. There seems 
to be more applicants than jobs in Jewish Studies and not enough 
applicants in Jewish education. Jewish studies students are 
qualified at least in terms of Jewish content or the tools to 
develop necessary Jewish knowledge to lead institutions in Jewish 
education. Salaries in Jewish education are at least comparable, 
and probably somewhat higher, to those in academia. 

The second part of the hypothesis -- that investment of coll\l'llunal 
effort and resources to support this development is desirable and 
feasible -- is more difficult to "prove" or "disprove." The re
training of Jewish studies students is one of a range of possible 
actions to reduce the shortage of senior personnel in North 
America. With 4 ,000 senior positions in North America, and 
assuming a 10% turnover, there are about 400 vacancies every 
year. If the applicant pool for such positions is between 400 to 
500 (a best estimate), and one sought to double the size of the 
pool, 400 to 500 new highly qualified individuals eligible for 
senior positions in Jewish educa tion would be needed. 

In this context, it is clear that Jewish studies alone with 250 
to 300 people in a Ph.D. pipeline (and an additional several 
hundred in the process of receiving an M.A.) will not fill 
this gap; especially since Jewish education careers are likely to 
be appropriate for only some of these people . 

But as one of a series of strategies for expanding the applicant 
pool for senior positions, new programs oriented to Jewish 
Studies students may prove to be cost-effective. Even twenty
five highly qualified, new entra nts into Jewish education from 
Jewish studies every year could have a tremendous cumulative 
impact over a five t o t en year period. such numbers appear to 'be 
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attainable with the right programs. 

The design of the "right program11 should incorporate an 
understanding of the potential roadblocks to a successful 
transition from Jewish studies to Jewish education. 

Possible Roadblocks 

Graduate students in Jewish studies have chosen to pursue a 
university-level career -- not one in elementary and secondary 
education, community center or Board of Jewish Education . They 
have opted not only for a career of teaching and research, but 
for a particular type of lifestyle. students who were most 
receptive to the idea of careers in Jewish education often 
expressed an interest in "the dynamics of the classroom" rather 
than in solving the problems of their staff. This conflicts with 
the reality that most of the senior positions in Jewish education 
involve at least as much management as well as teaching. They 
were also concerned that a position in Jewish education would not 
allow them the time to continue their intellectual development , a 
major reason for many of them choosing graduate school in the 
first place. 

The career change from university-level Jewish studies to Jewish 
education is not for everyone. Some students are so committed to 
their image of the academic life, they will accept nothing else. 
Others are such brilliant scholars, that even with a difficult 
job market, doors will open for them. 

In addition to these specific concerns, there are all of the 
difficulties of reorienting humanities people to professional 
roles. In many ways, professionalization is the key challenge 
here, as well as elsewhere in Jewish education. 

A key roadblock to the successful implementation of a program to 
support transition, is the relatively low status of Jewish 
education. While some of those interviewed believe that the 
status of college teaching has declined in North America, most 
believe that being a college professor represents higher status 
than being a third grade teacher and probably even a day school 
principal. 

A critical complaint of those students who had direct experience 
working in Jewish education was that this low status was 
reflected not only in low pay for administrators and teachers 
(and therefore in lower quality applicants) but in considerable 
conflict over educational direction with the community controlled 
board of directors of schools and organizations. Some of the 
students who were interviewed complained that board members, who 
would not be as well educated as themselves in Jewish Studies and 
who were not likely to be specialists in Jewish education , ~ 
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would never-the-less have the authority to tell them what to do. 
Some students felt that this low status was the result of the 
generally held view in much of the wider community that people 
who were paid less than they would be in another profession were 
just not as competent, or that common sense was enough to dictate 
educational philosophy and practice. 

Many of the Jewish Studies programs are at the most prestigious 
universities in the country. Almost none of those universities 
have any capacity to prepare senior Jewish educators. This is an 
issue of overwhelming importance to the whole future of the 
effort to upgrade Jewish education. 

Other potential roadblocks include the absence of good 
information about opportunities in Jewish education or mechanisms 
to bring that information to the attention of Jewish Studies 
students: professional barriers such as credential requirements 
around the Board of Licensing for Jewish teachers; lack of 
managerial or educational process (pedagogical) skills; a 
commitment to educating adults (not children); and lifestyle 
differences - particularly the issue of free time and lack of 
commitment on the part of the Jewish community to creatively 
implement such a process. A professor of Jewish studies at one 
university described a failed attempt to work with that school of 
education and local secular and religious schools to train and 
place graduate students as Hebrew· language teachers. Only one 
student was placed in a public school high school. They 
discussed it with the local agency for Jewish Education but 
nothing came of it. 

The response to some of these road.blocks -- e.g. the absence of 
good information about career opportunities -- can be built into 
the design of a pilot program. others -- e.g. the pure academic 
orientation of some graduate students -- reduce the size of the 
potential target group. Other roadblocks -- e.g. the status of 
jewish educators -- can only be removed over some period of time 
and through a number of different efforts. 
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III. PROGRAM DESIGN CONCEPTS 

Program Elements 

There are three potential components of each program: promotion 
and recruitment; training; and job development. At least one of 
those interviewed felt that recruitment was the key; that the 
good people did not need very much additional training. Others 
argued that significant re-training would be needed to enhance 
managerial skills (from fund-raising through planning), board 
development skills, knowledge of educational process and method, 
and professional identity. 

To a significant extent, the three components are inter-related. 
Recruitment would be helped if there were some prestigious 
training options to offer and some interesting new types of jobs. 
On the other hand, it is unreasonable to expect communities to 
invest in creating new jobs, if an active recruitment effort is 
not demonstrating the existence of a good pool of candidates. 

Principles of Program Design 

1. A key building block for all programs is the evident strong 
Jewish commitment of Jewish Studies students. This should be 
reflected in promotion material and in developing financial 
support for program models. 

2. Good information about opportunities in Jewish education is 
lacking at a ll levels; thus the preparation of attractive, 
factual material must be part of all program models. 

3. Mechanisms do not exist to bring information about Jewish 
education to the attention of Jewish studies students even where 
such information exists; such mechanisms need to be created. 
This is especially key for undergraduates (see discussion below). 

4. The relatively low status of Jewish education is a difficult 
and fundamental issue. Thus,an aura of prestige needs to be 
incorporated into all program models even if there is the risk of 
criticism of "elitism," and even though the serious shortages of 
qualified senior personnel would suggest that mass programming is 
needed. 

5. The challenge of re-orienting Jewish Studies students is a 
particular application of the more general difficulty of re
orienting humanities people to professional roles. such programs 
have been effective where they have been selective in 
recruitment; nnd where they build in recognition of the knowledge 
and skills of the trainees (e . g. rGsearch skills). 
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6. Jewish Studies graduate students are knowledgeable about 
Jewish texts and sources. This is a key determinant of training 
requirements. Even though advanced Jewish Studies tends to be 
rather more specialized than the knowledge required for Jewish 
education, students generally have the skills to fill in the gaps 
on their own. 

7. on the other hand, Jewish studies students tend not to be 
knowledgeable about educational management (fund-raising, 
planning, personnel, budgeting etc.), board development and 
community organization, or educational skills and methods. Thus, 
the care of training programs needs to the delivery of such 
skills. 

Target Groups 

The potential target groups identified below are keyed around: 

* stage in education -- undergraduate, be9inning graduate; 
advanced graduate and post-doctoral. 

** nature of commitment to Jewish studies -- committed academics; 
probable academics; Jewish identity seekers and others. 

Stage in Education . In approaching the different stages of 
education, it is important to focus on key academic decision
points in a typical process of education and career development. 

l. UNDERGRADUATES (Sophomores & Seniors) 

In most colleges and universities in North America, students 
select their areas of concentration at the end of their sophomore 
year. College counselors, Hillel Directors, and students 
themselves need information on career opportunities in Jewish 
education; those who are interested in considering such careers 
need to be encouraged to include some Jewish Studies courses in 
their programs. 

students who are enrolled in Jewish Studies courses face their 
toughest choices in their fourth year. Students in their fourth 
year are deciding whether to pursue their Jewish interests 
avocationally, vocationally or not at all; whether to find a job 
or apply for further study; whether to apply to professional 
school or graduate school. 

2. BEGINNING GRADUATE STUDENTS (First and second year M.A. 
students and first and second year Ph.D. students in Jewish 
Studies) 

Towards the end of the first year or second year some of the 
Ph.D. students who have drifted into Jewish Studies, may have 
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discovered that it is not for them . students completing a first 
year of a two-year M.A. program in Jewish Studies may be deciding 
whether to complete the degree or stop with a year of enrichment 
and learning. Both groups should have an opportunity to 
participate in training/job combinations, possibly involving a 
masters or doctoral degree in Jewish education, where they will 
be able to build on (and get credit for) their Jewish studies 
work. 

Students completing a Jewish Studies M.A. should have an 
opportunity to enroll in a non-degree workshop sequence to 
develop the relevant skills to move toward leadership roles in 
Jewish education or to move into a doctoral program in Jewish 
education. 

3. ADVANCED GRADUATE STUDENTS (Third year or later Ph.D 
students) 

People at this stage, who have completed course work and are 
either preparing for comprehensive exams or working on a 
dissertation are often under significant economic and 
psychological pressure. This category includes a significant 
number of ABD's (All but Dissertation} in Jewish Studies who are 
not on campus. Many of these will never finish. A way needs to 
be found to orient some of these people to Jewish education, 
while helping them to finish their degrees and put their 
knowledge and skill to work for the benefit of the community . 

4. POST DOCTORAL STUDENTS 

Even people who have completed the Ph.D. may be interested in 
moving into Jewish education. This can be facilitated with some 
form of post-doctoral study and support. 

Commitment to Jewish Studies 

The other dimension of defining target groups is the nature and 
depth of the commitment to Jewish studies as a career. Four 
groups are discussed below. 

A: COMMITTED ACADEMICIANS 

The first group of students are those who are explicitly, 
specifically and deeply committed to the "lonely life of 
scholarship." They have chosen the campus as a lifestyle; the 
teacher-researcher as vocation; study for its own sake as their 
goal. In the words of one such student, "I love the womb of the 
University." Some individuals in this group might be enticed 
into careers as professors of Jewish education instead of Jewish 
history; but this is probably a long shot. In general, this type 
is not a candidate for re-orientation to a Jewish education 
career. 
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B: PROBABLE ACADEMICIANS 

This second group of students is headed towards academic careers, 
but not as single-mindedly as the first group. They are 
attracted by the relative freedom of academic work and its 
intellectual content; they like the colloquial life style. Yet 
they are not uninterested in the community. In some fields, 
people in this category move among think tanks; the University; 
consul ting and several year assignments in gov,ernment, industry 
or the voluntary sector. This is beginning to happen in Jewish 
life at upper echelons (JESNA, Bronfman Foundation and Brandeis
BarDin are examples). These are candidates for mixed academic
Jewish education careers. 

C: JEWISH IDENTITY SEEKERS 

This third group of students includes those who may have floated 
into Jewish studies in a process that involves substantial 
uncertainty about career goals together with a general commitment 
to graduate study and a curiosity or excitement about their own 
Jewishness. There appear to be substantial numbers of such 
people, both in Master's programs and in Ph.D. programs (probably 
more in the former), and they are very ripe for Jewish education 
careers with the proper approach (see program concepts below). 

D: OTHER 

This is not a group; but a residual category. It is very mixed : 
includes people who have left c ommunal service careers; Israelis 
who are planning to go back; people who don't need to work but 
wish to learn and others who defy classification. 

These two dimensions -- stage o f education and commitment to 
Jewish Studies define the 16 potential target groups: 

A 
Committed 
Academics 

Undergraduates #1 

Beginning #5 
Graduate students 

Advanced Graduate #9 
Students 

Post-doctoral students #13 

B 
Probable 
Academics 

#2 

#6 

#10 

#14 

19 

C 
Jewish Identity 

Seekers 

#3 

#7 

#11 

#15 

D 
Other 

#4 

#8 

#12 

#16 



But as has already been noted, not all of these groups are likely 
candidates for Jewish education. 

* Undergraduates are not likely to be as sharply differentiated 
as graduate students; it is probably useful to think of Groups 
#1, #2, #3,and #4 as a single group. 

* "Committed academics" at all graduate levels (Groups #5, #9, & 
#13 are not likely to want to leave Jewish Studies. 

* Some people in the graduate groups defined as "other" (Groups 
#8, #12, #16) may be attracted to Jewish education, but it is too 
eclectic a group to target. 

* Those who come into Jewish studies as "seekers" are likely to 
have left the field or sharpened their academic orientation by 
the time they are advanced graduate students, so Group #11 is 
likely to be very small or non-existent. 

This leaves five potential target groups for experimental 
programming oriented to Jewish education careers: 

A B C D 
Committed Probable Jewish Identity Other 
Academics Academics Seekers 

Undergraduates G R 0 u p I 

Beginning xxxxxx GROUP II GROUP III xxxxxx 
Graduate students 

Advanced Graduate xxxxxx GROUP IV xxxxxx xxxxxx 
students 

Post-doctoral xxxxxx GROUP V xxxxxx xxxxxx 
Students 

The interviews of Jewish studies graduate students, while merely 
illustrative, do suggest that these groups are useful constructs. 
The most useful finding is that a substantial proportion of those 
interviewed fall into the category of "probable academics" (9 out 
of 19). This further reinforces the logic of focussing program 
experimentation on these groups (II, I V and V). The importance 
and reality of the concept of "seekers" was reinforce d in 
interviews with faculty and students: from many points of view 
this group (III) is the most promising from the point of view of 
an actual career shift into Jewish education. While the study 
did not focus explicitly on undergraduates (Group I) or post
doctoral students (Group V), there is every indication that the 
potential in these two areas warrants further exploration and 
perhaps some experimentation. 
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The last part of this report includes a description of possible 
pilot programs that appear to be justified given this analysis . 
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IV. POSSIBLE PILOT PROGRAMS 

Four pilot programs are suggested: 

I. A program to inform undergraduates about Jewish education 
career options; 

II. A program to prepare "probable academics" at an early stage 
of graduate study for a combined career in Jewish studies and 
Jewish education; 

III . A program to help "seekers" at an early stage of graduate 
study into Jewish education careers; 

IV. A program to prepare advanced "probable academics" or post
doctoral students for careers as professors of Jewish education. 

Model I: Undergraduate Recruitment 

The pervasive shortage of information about career options in 
Jewish education is most critical in relation to undergraduates 
facing initial career choices. For example, the recent rapid 
advancement in senior salaries in Jewish education in North 
America, is generally not known. Information about training 
options is not systematically available. It is as important to 
include those who advise students -- i .e. career counselors and 
faculty -- as the students themselves. Specific elements 
include: 

* A well-designed brochure describing career options in Jewish 
education. One version of a brochure could be aimed at college 
guidance and career counselors; another version could be aimed at 
faculty in undergraduate Jewish Studies who do informal 
counseling. 

* Two or three day workshops for college and guidance career 
counselors to orient them to opportunities in Jewish education. 
These workshops could be targeted at campuses with substantial 
numbers of Jewish students and active programs of Jewish Studies. 

* Career days for college juniors and seniors to present Jewish 
eduction options. These should also be targeted at campuses with 
many Jewish students and active programs of Jewish studies. 

Model II: Joint Programs in Jewish studies and Jewish Education 

* "Community Assistantships" -- communities and/or school 
systems should offer the equivalent of teaching assistantships to 
first or second year graduate students. The students would be 
required to take a workshop in Jewish education and to teach an 
adult education course or a course in a community school (e.g. 
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community high school) working under the direction of an 
experienced educator. In exchange, they might get a combination 
of grant and loan to help with their tuition and/or living costs. 

* The shortage of high-quality training programs in Jewish 
education at prestigious universities is a serious problem. One 
route that should be explored is the development of qq.ality 
professional training at campuses where Jewish Studies is already 
well established, thus creating opportunities for students to 
combine Jewish Studies and professional training for Jewish 
education. 

Model III: Career Development Program 

The objective should be to attract the best of the "seekers" with 
a very high-quality combination of training, supervised work and 
a "fast track" into senior positions. The program concept is 
analogous to corporate training and development models. 

* Training and Supervised Work. A program in Jewish education 
(Master's level) where one year of graduate study in Jewish 
Studies (or its equivalent) is a requisite for admission. The 
program might consist of one year of course work in educational 
skills/methods and management and applied research projects in 
Jewish education; an intensive summer experience in Israel with a 
focus on Jewish content; and a second year of rotational 
assignment in different educational settings; e.g. three months 
in a school; three months in a community center and three months 
in a Board of Jewish Education. 

Even with quality recruits and an excellent training program, it 
would be difficult for re-oriented Jewish Studies students to 
move directly into existing senior positions . They are likely to 
be resented, because they haven't "paid their dues;" e.g. serve 
in a classroom. The element described below is designed to deal 
with this problem. 

• "Fast Trac1c" employment program. After completing their 
training, graduates would be offered entry-level employment in 
selected high-quality settings, with a senior educator who could 
act as mentor. They would be expected to serve two to three 
years in such a position (e.g. teach/community educator/Hillel 
educator). At this point, they would be offered an intermediate 
position; e.g. department head or assistant principal; director 
of education in a good supplementary school, or program director 
in a community center. After another two or three years of 
service, they would be offered a senior-level position. 

* Intermediate level job creation. A critical career path 
blockage in formal Jewish education may be the relatively few 
jobs intermediate between teacher and principal. These are the 
jobs that are the first-level management positions . There are 
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many more"principals" than "assistant principals" in day schools. 
New jobs need to be created that are at this intermediate level 
and that fulfill real needs and that are in a career path leading 
to top jobs. One such job would be the position of "Director of 
Community Education." Such positions could be created by 
grouping several existing part-time positions to create a single 
full-time professional position (e.g . educational director in a 
Community Center; supplementary school principal and education 
director in a summer camp}. Other needed new intermediate 
positions include subject matter specialists/department heads who 
might also function on a multi-school basis. 

Given the interests of many of these students it is probably most 
important to develop additional job opportunities in adult 
education. 

Model IV. Higher Education Careers in Jewish Education 

* National Research Agenda & Fellowship Program in Jewish 
Education. Advanced graduate students should be helped to finish 
their work. Many students will focus on topics of little 
relevance to issues in Jewish education because of their own 
interests and those of their professors. A clearly articulated 
national research agenda with doctoral fellowships to those who 
do research on important topics would not only add to our fund of 
knowledge, but interest new people in the academic/research side 
of Jewish education. 

* Professorships in Jewish Education. Many Jewish communal 
leaders have endowed professorships in Jewish studies. There is 
an acute need for professorships in Jewis h education to provide 
academic leadership both for research and for education. 

* Community scholar Pos itions. The growth in Jewish adult 
educati on has involved many Jewis h Studies a cademics in community 
lectures , workshops, and r etreats. The creation of "joint 
appointments" between a university and a comm.unity, involving a 
1/2 time academic appointment and a l/2 time appointment as 
community scholar could be a wonderful way to harness the 
learning and commitment of Jewish Studies graduates. 

24 



CONCLUSION 

The need to upgrade senior personnel in Jewish education, and the 
specific need to expand the pool of candidates for senior 
positions is so great that all serious options should be 
explored. Jewish Studies students represent a pool of potential 
candidates with a high level of Jewish learning and deep Jewish 
commitment. They are in a position to make a significant 
qualitative contribution to the profession of Jewish educator. A 
serious investment in experimental or pilot programs should be 
undertaken as a next step. 
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APPENDIX 1. LIST OF INTERVIEWEES 

I. DIRECTORS, PROFESSORS OF JEWISH STUDIES (Individual Interviews) 

~ POSITION AFFILIATION 

Dr. Robert Chazan 

Dr. Marvin Fox 

Dr. Sidney Lieman 

Dr . Hillel Levine 

Dr. Bernard Riesman 

Dr. Paul Ritterband 

Dr. Bernard Septimus 

Dr. Lawrence Shiffman 

Dr. Nathan Winter 

Dr. Arnold Band 

Dr. David Biale 

Dr. William Brinner 

Rabbi Lee Bycel 

Dir, Cntr for Jewish Stud 
CUNY; appt!d Chair in 
Judaica and Dept head NYU 

Director, Lown School 
of Near Eastern & Judaic 
Studies · 

CUNY/NY 

Brandeis u. 

Chairman, Dept. Jewish st. Brooklyn College 

Dir, Cntr Judaic studies Boston u. (Telephone) 

Director, Hornstein Prog Brandeis U. 
Jewish Communal service 

Prof. Appt'd Dir. Jewish Queens College/CUNY 
Studies center, CUNY 

Prof. Dept. of Near Harvard u. 
Eastern Lang. & Civiliz. 

Prof. Actg. Dir, Hebrew N.Y.U. 
and Jewish Studies Dept. 

Prof., Dept. Hebr & Jud st. N.Y.U. 

Prof. Dept. of comparative U.C.L. A. 
Literature and Near Eastern 
Languages 

Director, Center for 
Jewish Studies 

Chairman, Dept. of 
Near Eastern studies 

Dean, Jewish Institute 
of Religion 
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Graduate 
Theological Union 

University of 
California, 
Berkeley 

Hebrew Union 
College, L .. A. 



II. DIRECTORS OF RELEVANT COMMUNAL AGENCIES (Individual Interviews) 

Dr. Jonathon Woocher 

Dr. Jerry Hochbaum 

Mr. Abraham Atik 

Exec. Dir. JESNA 

Exec . Dir., Memorial 
Fndn for Jewish Culture 

Exec. Dir . , National 
Fndn for Jewish Culture 
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JESNA 

MFJC 

NFJC 



III. GRADUATE STUDENTS {Group Interviews) 

LEVEL OF 

Mr. Harvey Sukenic 

Ms. Ellen Cohen 

Ms. Stephanie Rotsky 

Ms. Karen Landy 

Ms. Marietta Jaffee 

Ms. Joan Carr 

Ms. Diana Lobel 

Ms. Jo David 

Ms. Rivka Halpern 

Mr. Abraham Uriel 

Ms. Leoner S,ones 

Mr. Steven Hudson 

Rabbi Steve Kane 

Mr. Jeff Robenstein 

Mr. Michael Berger 

Mr. Robert 

Mr. Barry Hammer 

Mr. Ken Cohen 

Mr. Marc Bernstein 

Ms. Sarai Niv 

Rabbi Robert Baruch 

Ms. Robin Roberts Burke 

Ms. Nancy Eyer 

*Communal Service Program 

GRADUATE STUDY 

PhD 

MA 

MA* 

MA* 

MA* 

MA* 

:PhD 

MA 

PhD 

PhD 

PhD 

PhD 

PhD 

PhD 

PhD 

PhD 

PhD 

MA 

PhD 

MA 

PhD 

PhD 

PhD 
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UNIVERSITY 

Brandeis u. 

Brandeis u. 

Brandeis u. 

Brandeis u. 

Brandeis u. 

Brandeis u. 
Harvard u. 

N.Y.U. 

N.Y . U. 

N.Y.U. 

N.Y.U. 

N.Y.U. 

Columbia 

Columbia 

Columbia 

Columbia 

Graduate 
Union 

Graduate 
Union 

u. 

u. 

u. 

u. 

Theological 

Theological 

University of Calif. 
Berkeley 

U.C.L.A. 

u.c.L.A. 

u.c.L.A. 

U.C.L.A. 



APPENDIX 2. SUMMARY OF VIEWS 

JEW1SH STUDIES PROFESSORS 

Question 1: Do you share the perception that there are many more 
students being trained for college-level Jewish Studies than 
there are jobs? Do you know of any information that would 
support this view? 

Responses: 

comments: 

Yes 10 
No 3 

Absolutely, there have been more students than jobs since 1979 or 
1980. In the area of Hebrew literature, the situation is 
particularly bad because the Israeli market is disastrous and 
many Israelis are coming to teach full or part-time in the u.s. 

There were 10 to 12 candidates for a recent position in modern 
Hebrew Literature, which is a hard to find specialty. 

There were 50 to 60 applicants for three faculty positions 
available over the last three years. 

There were 15 to 20 applicants for each of the five faculty 
positions filled over the last three years, but many applicants 
were not qualified. 

Three positions were filled duri.ng the last three years, ana 
although there were initially many applicants, many withdrew 
their candidacy when the details of these highly specialized jobs 
were disclosed. 

The most ordinary jobs in the least likely places have large 
numbers of applicants. 

There are many young professionals now holding academic jobs in 
Jewish studies who won't be retiring soon. 

The most recent appointment three years ago had 15 applicants. 

current graduates of the program are getting one year positions . 

Three to five years ago, there were five applicants for the 
position of chairman of Jewish Studies, and the chosen candidate 
declined the jop, 

There were 200 applicants for the position of chairman of Jewish 
studies. 

At the AJS (Association for Jewish Studies) annual meetings ~here 
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are Ph.D.s hanging around desperately looking for job 
opportunities. Comparing the number of jobs listed in 
professional journals, it works out to be quite a few more 
students. 

The assumption that there are more candidates than there are jobs 
in Jewish studies is incorrect. Many of the candidates for jobs 
are inappropriate. 

There are really only 3-5 "unused" Ph.D. 's annually who might be 
appropriate to retrain. 

Graduate students who are having trouble getting jobs may not be 
the most qualified. 

The applicant pool for Jewish Studies students is small today, 
with many students of Jewish studies in Israel or in those few 
universities which have large scholarship programs. 

********************************* 

Question 2: Overall, do you think that it is feasible to re
orient Jewish Studies students towards careers in Jewish 
education? 

Responses: 

Comments: 

Yes 10 
No 1 

Not s ure 
No response 

l 
1 

The respondent is 100% committed to combining academics and 
teacher training and tries to cross train candidates in each 
area. Graduates with a B.A. in Jewish Studies can get a one year 
diploma in Jewish Education and this is encouraged. 

It is a tremendous resource that the Jewish community has helped 
to create, but doesn't properly exploit. Many students come from 
days schools, but at the university level there's not support 
from the community for such a transition. 

Subject area people need to be taught "the how" of teaching. 
After 2 or 3 years it will be possible to discern who can proceed 
up the administrative ladder. 

Because of the job market, individuals may be forced to look at 
non-academic positions, such as Jewish education. students in 
the program are encouraged to think about and look at non
academic as well as academic jobs as their goals. 

At the stage when the students are f inishing up their work on a 
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dissertation, they've invested too much, but if they are caught 
early enough (after B.A. or first or second year graduate 
school), they'd be amenable. 

Jewish education is being upgraded in terms of prestige. 

one university is initiating a new Ph.D. program in "Modern 
Jewish Society and Politics" and this will produce individuals 
who may be likely to go into Jewish education/communal work. 

Many Jewish Studies students have shown the initial drive towards 
a Jewish interest, but are not committed to the necessities of 
scholarship. This forms a "fruitful pool". 

The students are obviously committed to Judaica in some way, but 
if it's the academic side they are committed too, they are not 
part of the pool which could be interested in leadership jobs. 
If it's the Judaic part, they could be rabbis and educators. 

It would be possible to reorient some; a lot of the students 
support themselves by working in Jewish schools during graduate 
work. There needs to be more rigorous academic training for 
jewish educators. 

The jobs in Jewish education are low paying and low in prestige. 
A person who is close to his Ph.D. would try to get an academic 
job first. There are some students who already have ca~eers in 
Jewish education in mind. 

An attempt on the part of the Jewish community to reorient 
academics into leadership roles must be careful not to imply that 
the Jewish community does not also need academics. 

*********************~***** ****** 

Question 3: Do you know of individuals who have moved from 
Jewish studies into Jewish education/communal service? 

Responses: 

Comments: 

Yes 
No response 

10 
3 

In this university, fifty students over the last ten years have 
been placed into the field of Jewish education and others have 
been placed into Jewish communal service . 

In one rnidwest city, a d ay school principal with a Ph.D. receives 
a salary that is three times that of a college professor. 
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In one Canadian city, there are 4 or 5 Ph.D.'s teaching in the 
day school system and one principal of a day school has a Ph.D. 
The day school teachers are unionized and can make at least 
$10,000 more than beginning professors. 

One recent graduate was a rabbi before entering the Ph . D. program 
and he returned to, rabbinic. 

The respondent knew of only one graduate went into Jewish 
education in seventeen years and he was a Rabbi upon entry to the 
Ph.D. program. 

One A.B.D . is working as a day school principal, another as an 
administrator in an educational agency. compl eting their 
dissertations would help them advance in t h e administrative 
levels of Jewish education. 

Thi s transition is easier for American students who are tuned 
into the American Jewish community than for Israeli students. 

********************************* 

Question 4 : Do you aware of any p r evious communal efforts to 
support the transition from Jewish Studies to Jewish education or 
communal service? 

Responses: 

Comments: 

Yes 
University makes efforts 
No response 

3 
4 
6 

There was a JESNA/CJF two year program which trained 60 graduates 
to work in Jewish colTllllunal service jobs, but the candidates had 
to have some t eaching experience. 

Students with a B.A. in J ewish Studies can get a one year 
certificate in Jewish educati on at one Canadian university. 

In the early 1980' s the A.J.S. had professionals from Jewish 
organizations c ome to their annual meetings t o discuss job 
opportunities. 

Several years ago , one university department t ried to d evel op a 
special education program with the d epartment of education to 
help prepare and place g r aduate students in secular a nd religious 
schools as Hebrew teachers. It failed because of lack of 
interest on part of the p11blic ~ch~ols ;1nd th~ ,Tewish Agency. 
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Question 5: Are there particular types of Jewish studies 
students for whom Jewish education careers might be attractive? 

Response: 

Comments: 

Yes 13 
No 0 

It would have to be a student who had the human skills to 
function as a leader such as flexibility and enjoying people. It 
would be appropriate for someone who wants a job which is more 
economically attractive than academia, and who wants the stature 
of being a community figure . 

Graduate students who want a broader view of life and want to 
work with people instead of books. 

Students who have a prior orientation towards Jewish communal 
service. 

Students who have a c,ornmitment to J ewish values. 

Students who are integrated into the American Jewish community. 

Students who are limited to a geographic area because of 
marriage. 
Students who are interested in areas of Jewish Studies such as 
history and modern society. 

Students who are sensitive to chil dren. 

Students who start graduate school because they are unsure of 
what they want and then decide they don't like the model of the 
life style presented to them by professors. 

Students who can't or don't want to handle the loneliness and 
self discipline of scholastic life. 

Students who can't or don't want to live with the uncertainty of 
geographic choice or jobs in their academic specialty of choice. 

Ph.D candidates who are not successful in their primary choice of 
profession, i .e. college teaching. 

Students who are suited to pre-university Jewish education a r e 
already doing it because it is an obvious source of income. 
People who are only suited to do research are not doing it and 
probably shouldn't. 
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Question 6: At what stage of study is a career switch most 
likely to make sense? 

Responses: 

Comments: 

After a Bachelors degree 3 
After two years of graduate study 4 
Ph.D l 
No response 5 

After a few years in graduate school students may discover that 
they are not suited to academic pursuits. 

B.A. graduates should be counseled a bout career opportunities in 
Jewish education and communal service. 

In terms of placement of graduation Ph .D. 's, the market may force 
an individual to look at non-academic choices like Jewish 
education. 

What would be needed to re-educate Ph.D. Jewish studies typed 
would be a summer institute with an upper level program. 

Students who enter graduate Jewish Studies programs should be 
apprised of the job situation and encouraged to go into a M.A . 
program rather than directly into Ph.D. program. Many students 
would fulfil l their desire to know more about their Jewish 
identity and still be in their early twenties upon completion at 
which time they could re-evaluate their career goals. The ones 
who go on to Jewish studies would be those wllling to take the 
risks. 

********************************* 

Question 7: What do you see as the probable roadblocks to the 
successful implementation of an effort to re-orient Jewish 
Studies students to careers in Jewish education? 

Responses: Personality, attitudes, and interest of students 
Lack of managerial and interpersonal skills 
Lack of common body of Jewish knowledge 
Low status of Jewish education compared to 

academics 
Lack of regard of academics opinions by Jewish 

educators 
Lack of commitment on part of Jewish community 
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d 

Comments: 

If there were a real organized attempt to do so, the roadblocks 
would not come from the students. They'd be interested. The 
real roadblock is the inertia and lack of imagination on the part 
of the Jewish community. 

Graduate students have to give up college life style and 
function , not necessarily status or pay. 

Jewish studies students tend no to understand the Jewish educator 
or the needs of children. 

If students go into Jewish education because they failed to make 
it in their primary career choice, they may be defeatist and lack 
the enthusiasm needed to be a teacher or principal. 

Jewish students do not have the necessary administrative and 
interpersonal skills or training. 

Ph.D. candidates don't have the professional relationship to the 
field of Jewish education; they need to learn the specialized 
language of the field. 

Because of the newness of the field of Jewish studies, and the 
diversity of specializations within, there is no common body of 
Jewish knowledge among all students . But Ph.D.'s have the 
resources to know how to fill in the gaps in their Jewish 
knowledge. 

The college professor has been seen as having a higher status 
than the Jewish administrator/educator, despite the higher pay of 
the latter. 

Many students have negative attitudes toward Jewish community 
work because they feel that it is lead by people who are Jewishly 
ignorant. They don't want someone who knows less than they do 
about Jewish history, literature, and philosophy to have the 
power to decide what they should teach. 

Many students may have decided to take a possible economic loss 
not to have a board of directors "on their back" . 
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Question 8: In the design of a program, would you concentrate 
on: recruitment; training; job development or all three? 

Responses: 

Comments: 

Training 
Recruitment 
Job development 
All three 
No response 

5 
3 
2 
l 
2 

How do we retrain graduate students for community positions is 
the answer. 

Universities have become narrowed in focus and need to broaden 
focus back to Jewish education/community service to attract 
students. 

We need to teach subject people "the how" of teaching. 

Since Jewish education professionals don't think academics have 
anything to say about Jewish education, university retraining is 
not the answer. 

B.A.'s should be counseled about career opportunities in Jewish 
education/communal service. 

We need to design new jobs for students who have switched into 
education to see if they can proceed up the administrative 
ladder. 

They have to be linked, but this takes money , imagination and 
organization . In adult education, the sky's the limit. 

Recruitment for jobs in the Jewish community is haphazard. 
Agencies don't come to the university with their openings. 
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I NT RODUCTION 

The Jewish Education Commi t ~ee undertook a projec t 
' 

geared at 

offering suggestions for d ealing with the acute shortage of 

qualified Senior Personnel i n Jewish Education i n the world, with 

particular reference to the contribution Israel can make in 

meeting this problem. In orde~ to add r ess these ques tions , the 

sub-committee decided to consider, among other steps, the 

development of new programs ~nd expansion of existing training 

progra,ms for Senior Personnel available in Israel. 

Simultaneou sly, the Committee d e cided to conduct an evaluation of 

these programs, in order to provide data which could be of 

assistance in the design of future development plans. 

The Senior Educators Program is a training program designed .for 

the upgrading of Jewist, educators in the Diaspora. This 

evaluation is an attempt to estimate its achievements. its 

strengths and its weaknesses through the period ending Januar;}-· 

1987 . 

The evaluation focused on the following elements : 

I. Con tents and Implementation 

a) Satisfaction with the program 

b) Expectations from the program 

c) The content s and the teaching frameworks 

d) Social 8apects 
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II. Participants 

a) Charac teristics of the student body {background, 

experience, famili es , assistance) 

b) Recruitment to the p r ogram. 

III. Impacts 

Perceived impacts of the program on: 

a) Attitude changes 

b) Skills and occupational promotion 



Description o f the program 

The goal of this program, as defined b~ its designers, is to 

create an opportunity to upgra~e educators to reach middle 

management positions in Jewish Education in the Diaspora, through 

an Israeli based, mid-<:areer, one :year long program. More 

specifically , the program aims to : 

1) 

2) 

3) 

Broaden the participants' knowledge in subjects of Judaica. 

Expand the participants• pedagogical skills . 

Prepare the participants for leadership roles in the .Je•.,lish 

educational system in the Diaspora. 

The Senior Educators Program was started in 1977. Until. ,June 

1987, the program operated as a joint project of the WZO ' s 

Departments of Education and Cultur-e in the Diaspora, Torah 

Education and Culture in the Diaspora and Youth and Hecha1utz, 

the Me lton Centre for Jewish Educatjon in the Diaspora of the 

Hebrew University and the L.A. Pincus Fund for Jewish Education 

in the Diaspora. The program was run by a steering committee 

inv olv~ng members of all these bodies and an administr-ative 

coordinator. This steer•ing committee 1"18S set up in order to 

improve efficiency and direction as more participants started to 

concentrate their studies at the Melton Centre : it s function was 

to process applications and approve the communal and informal 

aspects of the program. 
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The pro gram graduat e d 64 participants from its inception, with 14 

studying in the frame wor k o f the program during the period or the 

evaluation. Participants have inc lude d a broad range of ,Jewish 

educators from many coun tries at various levels . Recruitment to 

the p rogram was the responsability of the shlichim of 

depart ments in the Diaspora. 

the WZO 

Acceptan ce requirements included: 

a) B.A. deg ree or its equivalent. 

b) a minimum of 3 yea rs practicaJ experience in the field. 

c. ) emp1oyer's l etter assu r~ng re-hiring and p romotio n of the 

a p plicant upon return fro m the program . 

d) accep tance to an institution o f higher learning i n which the 

applicant will concentrate his studies. 

e) adequare knowledg e of Hebrew at the 'beginning of the program. 

f) a commitment to return to work in Jewish education in 

Diaspora for three years. 

Applicat ions r e q ulred separate approval b y the universities, bv 

the wzo departments a nd b¥ the fundinE body. 

The program underwe nt changes in the course of it s ten v ears of 

existence . Origlnally structured almost exclusivel y as a 

scholarship frame work, with individu a l ly tailored c ontents, it 

developed r equirement s regarding shared participation i n specific 

a ctivities and c ou~ Bes . 
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In the academic year 1986- 87, <:luring whic-h t his eval1,1atio-n was 

carried out, the program consisted of two major parts: 

a) Academic studies, involving either con centration in one field 

b) 

c) 

or specialization in several areas . Participants chose their 

own academic program ; some aJ.so studied toward a 

University degree. Participants were required to study ten 

weekl~- hours .following c ourses glven within the framework of 

the Melton Centre , including two compulsory courses designed 

specifical ly ¥or participan ts in the program. 

Practical 

schools, 

e xperience, 

to programs 

involving weekly visits 

for visiting Diaspora youth 

to local 

and to 

~edagogical c enters as well as work on curricula and 

educational material . 

Informal group activitie s, including group trips or Shabbat 

outin g s, were a lso part of the progr am . 
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METHOD 

The evaluation was conducted by means of interviews 

q uestionnaires. 

The following instrument s were used: 

1) A questionnaire to graduates . 

2) A questionnaire to 1986-87 participants. 

3) A questionnaire to the participants' referring agents . 

l) Interviews with faculty and steering committee members. 

5) Interviews with a sample of participants. 

These were the procedures followed: 

1) Questionnaires were mailed to program's 6li graduates 

appendix 3). These guestionnaires req uested their views on: 

- features of the program 

and 

{see 

- the program's contribution to the i r pro fessional development 

end placement. 

gtf~f{~,: Hf- Hl~if Hr.lfl gfn1 ·HJ~lf filfflilft 1i::· Eldittstfft~tl+ t~J I~!.f'~-1:21 in 

the course of their s t ay. 

A Hebrew version of these q uestionnaires was s ent out to all t he 

graduates in January 1987 . A second mailing, in Hebrew and 

English, was sent out to all graduates who had failed to return 

completed questionnaires b¥ April 1987. 

2) Quest ionnaires were distributed to the 1U par ticipan ts in the 

program in February 1987. These questionnaires were adapted from 

the graduates questionnaires and were either mailed or given 

personally. 
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3) Questionnair.•es were mailed to 73 "refe.rrin2, agents ," namely, 

people or institutions who referred students to the Senior 

Educators progr~m. Questions relat€d to their views on various 

aspects of the program 's contribution to the educ1:;.1-or -- ' 

r,erformance. 

These questionna i res were pre pared in four languages and sent out 

to 15 countries. Second maili ngs were sent out to all referrin g 

agents who had failed to return completed questionnaires by April 

1987. 

fhe original versions of all q uestionnaires were distributed for 

comment to education and methodology experts as well. as to people 

involved in the program in various capacities (see appendix 2) . 

The fol lowing table reflects the return rate for e ach of t he 

questionnaires : 

Table~= Return rates of questionnaires 

Sent Returned % 

Graduates 61 31 51 

1986-87 Participants 15 12 Bo 

Referring Agents 73 u.2 57 
------ ------ - -----

Total 1 U.9 85 57 

U) Interviews were c onducted with members of the faculty and of 

the steering committee of the program. 

5) Interviews were condu cted with a sample of' present 

participants in t he program. 
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This Bvaluation was conducted between January and May 1987, 

according to the following time schedule : 

January 1987: Study design , preparation and mailing of 

questionnaires . 

Feb.-Apr. 1987: Data processing, interviews with facult;y and 

steering committee members, interviews with 

participants. Second mailing of questionnaires. 

May 1987: Final report. 

The questionnaires were processed on an IBM PC with SPSS as 

software. Analysis of data relies on statistical computations, 

cross-tabulations and content analysis for the verbal data. 
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FINDINGS 

Following is a summary of findings acco rding to three categories: 

1) The conten ts and implementation of the program. 

2) The participants. 

3) The impacts . 

1. CONTENTS AND IMPLEMENTATION 

a) Sat~sfaetion w~th the pro~ram . 

General levels of satisfactio n with t he program, as reflected 

in the quantitative data , are hig h in all categories; close 

to 90% of all respondents fP.lt that their experience with r.he 

program was satisfying and that the program is worth 

recommending to others. 

On the other hand, from the answers to open questions and 

from the interviews we conduct ed the picture which emerged 

was more complex. 

Comments critical of the program were expressed b y many of 

our respondents. Some comments pointed to discrepancies with 

the quantitat ive data. 

It seems that the main reason behind these contradictions 

between the guanta. tive & qualitative (verbal) data was the 

vague definition of the concept " program" and the many ways 

in which it was understood by various respondents, or even by 

the sBme respondents at difrerent stages. When trying to 

clarify the confusion we fou nd ·that respondents have 

11 



variously related to 0 the program" as: 1) a p er:sonal program 

2) th~ courses at the Melton Centre. 3) 

studies outside the Hebrew University . 4) the organizational 

6) various combinations framework.. 5) the stay in Israel. 

of the above . 

We believe the confusion not to be accidental. We fou~d that 

the various agencies involved in the design of the program 

did not share a coherent view regarding its preferred 

character. Some insisted that it is cr·ucial to maintain a 

loosely organized framework, to the extent of hesitating to 

use the t erm "program" to describe it; f.or these the 

endeavour is more like an educator's sabbatical year in 

Israel. Others urged a much tighter conception, with 

increasingly defined requirements and educational targets. 

All these factors seem to indicate that only a cautious and 

qualified assessment of the quantitative data is advisable . 

This section deals with overall assessments. Specific aspects 

of the program are d e alt with in later sections . 

A number of measures, direct and indirect, s~rved to indicate 

the respondents' general levels of satisfaction with t he 

program. Tabl€ 2 reflect s satisfaction o~ referring agents, 

graduates and participants in the program. 
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._ Two questions were addressed to the agent. as 

follows: 

Table 2: s!_) Do you th1nlt the educator was satisfied with his 

participation in the progr·am? 

..!;;!) Are you satisfied with his participation in the 

pro~ram? 

a b 
f I f f ,--- ----------------------,-----------,-----------, 

Very satisfied 60% I 
I 

I I I I .-------------------------f -- - --------, -------- --- , 
Satisfied 33% : 31,, : 

I I I t , -- - ------------------ - ---,-----------(-----------t 
: Reasonably satisfied : 10% 16% : 
I I I I .-------------------------,------ - ----,-----------, 
: Diss atisfied : 6% 6% 
I I I I ,-------------------------,-----------,------~~~-- , 

Total 100% 

Referrin g agents also reported on other issues, 

serve as indirect measures of their satisfaction : 

the~· had sent other participants to the program 

willingness to recommend the program to colleagues. 

67% reported that they had .D..Q..! sent an~· mo:i:•e 

which may 

whether 

and their 

t eachers. 

However , over 90¾ of those who related to the question (26 

out of 38) reported that they would encourage the 

p articipation of other educators in the program. Moreover, 

only 1 out of 32 respondents reported he would not advise 

colleagues to send educator~ to the program. All the others 

would advise colleagues to do so. either with reservations 

( 3 7%) or wholeheartedly ( 59%). 
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b ) Expectation•. 

We asked respondents how the program measured u p to thei r 

expectations. 

Table 3: Did t tie p rogram meet your expectations? 

Referring 
Agent 

Graduates 
(N = 28) 

Participants 
( N = 9) 

_____ _________ : __ (N = 32) _ __ : _ _________ _ 

Surpassed my 
: expectations 12% : 18~ : 1 1% 
!-------------------:---------------:--------------!--------------: 
: Me t most of my l l : : 
: expect a tions : 41% : 39% 3 3% : 
:-------------------~---------------:------------- - :---~---- ------! 

A significant part: 32% 1 4% : 33:l~ : 
:-------- -------- --- :-------- ------:--------------:--------------: 
: A s mall part 12% : 25% 23% : 
I I t I f ,------ -------------,--------·-- ---- ,--------------,--------------. 

Did not meet my 
expec1;ations 

I 
I 

:-------------------:---------------: ----------- ---:-- -- ---------- : 
TOTAL : 100% l 100% : lOO;li: : 

Fot' referri ng agents, there was a closer fit b etween their 

expectatlcms and the program•s products : while only 15% 

reported that the program met onJy e small part or none of 

the.l.r expectations , between 1/U e nd close to 1/3 of' the 

graduates and participants reported expectation~ not met b;y 

the program. 

asked reepondents what were their expectations regar ding 

the r,-rog:rr➔ •n. Table 4 i11d i.ca.tes the frequency of each area of 

exr•cc t:d tons mentionecl b;y the ref'errin ,!;" agent s tn answer t-,<.• ,,., 

closed quest ton, in rjescending order: 
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Table ll: What were vour expectations of the 

(referring agent) 

:--- - ---------- - ---------- ------------------! 
Broaden educator 's 
field 0£ 

expertise 
51% 

I 
C 

!---------------- - --- ~----------------------! 
Broaden educator's 
knowledge of 
J u d ai c a 

I I 
C I 

I I I ,--------------------,---------- - ------ -----, 
Enhance pedagogic 
skills 

I I 
I I 

I 
C 

I C I ,--------------------,--- -- --------- - ------, 
Enrich educators' 
overall knowledge 

I I I ,--------------------t------- ------ ---------, 
Return with 
renewed energy 40% 

~--------------------:---------------------- : 
Intensif~ 
educator ' s Zionist 
commitment 

I I I .--------------------c ------------------ ----, 
I 
I 

Acquire administra- ! 
tive skills 

I I ,-- ------------ ------- --------- -------------, 

program? 

Referring agents, therefore, had rather defined professional 

expectations from the pro gram. Close to haJ. f of them expected the 

p r ogram ' s contribution to enrich the participErn ts' gene ral 

l<.n owledge. their knowledge of J uclaica or their specific 

professional field of expertise . Less t han 20% expected the 

program to make an ideological contribution to the participan ts' 

outlook . 

Graduates ' and participants' expectatio n s followed a slightly 

differen t pattern. 
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We asked grad uates and participants what their rea~ons were for 

enrolling in the program. 

Table 5 : Why did you decide to join the program? 

:------ ---------- --- - - ---- :- -----------:--------- - -----:--------: 
I 

' 
Graduates 
N = 28 

Participants 
N = 12 

TOTAL: 

I I I I f ,----------------- ------- - f- --------- --.--------------- ,- -------1 
To get an M.A./Ph.D. ! 7% : 25% 16% : 

To broaden my knowledge 
of .Judaica 

To acquire pedagogical 
skills 

To further my career 

57¾ 

21¾ 

I 
I 

I 
I 

1/l.% 

2% 

Other : 11% a,~ 10% : 
:------~------------------:------------: ------ ------ ---:--------: 

TOTAL 100% 

I I 
C C 

100% I 
C .100% 

:-------------- -----------: - ----------- :-- -------- --- --!--------: 

Close to 60% of all graduates and participants claimed that their 

main reason for j o in i ng t he program had been to broaden their 

k nowledge of Judai.ca. The two other items adduced as the main 

reason f'or joining the pro~ra.m were mentioned by less than 20% of 

t h e participants: it% wanted to acquire p e dagogic skills a nd 16% 

wanted to study toward an academic degree (more participants than 

graduates fall in this category) . About 10% of the J:>espondents 

(almost all those in the "other" category} claimed that they 

joined the program in order to be in Israel; only one of the 

g r e.duate s joined the program in order to fu r ther his career . 

Bro adeni ng the field of .Judaica ie, therefore , see n the 

par' t i cipants as the most impor•tant reason for joining the 

program. Inte rviews with the Melton Centre faculty cited pedagogy 
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as an equa.11¥ important corn~onent of the program. The faculty 

felt that more time needed to be devoted to the integration of 

Judaica and c lassroom practice. 

Graduates also answered an open question regarding :t.h,g_ nature of 

their fulfilled and unfulfilled expectations; however, 

about 1/2 of the respondents answered thi~ question so this is a 

qualified finding. Only 11% of the fulfilled expectations tha.t 

were mentioned were in the field of Judaica, while close to 1/4 

were either in the area of enri ched general knowledge or in the 

Israel aspect of the experience. Th~s perception was shared by 

the 1986-87 participants. About the unfulfilled 

expectations mentioned r egarded broadening the field of expertise 

and the social aspects of the program, and close to 30% regarded 

the acquisition of pedagog ica1 skills. 

The small percentage who mentioned fulfilled expectations in the 

field of Judaica and the high numbers claimed interest in this 

field a.s the main reason for joining the program created a 

discrepancy. However . the small n umber of respondents to this 

question, as we mentioned, qualif~es the significance of this 

finding. 

It is apparen t that for respondents in all categories . the main 

anticipated product from participation in this program was to 

broaden their knowledge of Judaica. This expectation was much 
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more pronounced amongst those attending the program. than amongst 

the ret'erring agents, whose expectat ions seemed more all-rounded 

and included similar .lev e ls of expectations regarding the 

pedagogical skills of the participants. 

T h e Conten ts and ImpJ_ementation of the Program 

Findings pointed to some critical perceptions of the content and 

implementation of the program. Several o f the central elements 

of the program wer e rated as super fluo us b¥ 1 /3 to 1/2 of the 

respondents. 

Findings rega rding the absence of a ne two r k amongst the 

p articipants, even those who live in t he same community, 

suggested that the program did not function as an activity which 

s haped the profess ional identity of it s graduates. 

Respondents were requested to .list the components o~ the program 

wh ich , in their experience. had been mos t useful and those which 

had been superfluous. Questions were open, and worded a.s 

follows : 

1. From which components of the program did you derive the most 

benefit? 

2 . Were there components in t he program which seemed to you to 

be superfluous o r unhelp ful? 

The following 

activities . 

table groups the ans wers for four categories of 
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Table 5: Use ful and superfluou s componen ts. 

For 

Program 
Component 

! ,, of ment ions 
: as useful 
l (N = 4.0) 

% of mentions 
as superfluous 

(N = 26) 
I I I I t----- - ------------------- 1---------------- ,--------------~-, 

Personal unive r s ity 
program 57% 16% 

I 

' I 
I 

• t ' • ,-------------------------.-- --------------,---- - - --- - ------, 
Studies outside 
University 

!----------------- ---- ----: ----------- -----:----------------: 
I 
I 

I 

' 

Extra-curricular program: 
(meetings, outings) 16% 50% 

f I I I .------ ------------------- i---------------- 1-- - -- - ----------, 
: Courses at Melton · 

Centre I 

' I t I I ,-------------------------f ------ --- - --- ---,--------- - ------ , 
Total 100% 100% 

most of the participants , the most useful aspect of the 

program was their personal.. individually designed program of 

studies, either at the University or outside of it ( a limited 

number of part icipants chose to supplement their university 

pursuits with higher ulpan c1asses, or studies at yeshivot). 

Between 1/3 and 1/2 of the components mentioned as superfluous 

related to courses at the Melton Centre and extra- c urricular 

activities . 

Some of the c omments on the Melton Centre courses pointed to 

feat ures such as poor teaching :standards , unplanned and unfocused 

classes, and inadequate adjustment to the heterogeneous nature of 

the group. This was corrobated by the faculty members who felt 

that special courses needed to be designed for the Senior 

Educators rather than continuing to depend on the standard Hebrew 

University a.cademic progre,m . 
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Some of the respondents also questioned the need for compulsory 

courses. pointing out that the pluralistic nature of Jewish 

education in the Diaspora results in varied levels of training 

and hampers the possibility of creating a compulsory curriculum. 

Regarding informal and extra-curricular activities. some of the 

respondents 1 comments stressed the potential usefulness of these 

aspects within the program. However, remarks focused on the non-

sequential and inappropriate choice of site visits, on inadequate 

planning, and inadequate adjustment to the heterogeneous natur ~ 

of the group. Indeed, most of the suggested changes or a ddi tions 

to the program fall into this category; the~ include more 

organized study trips, more visits to educational institutions 

and more meetings with Israe li educa~ors. Existing experiences 

in this area as offered by the program did not seem to meet 

respondents' needs. 

Regarding other elements of the program: 

- Respondents were asked t o rate the admin~strative aspects of 

the program in Israel. 
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Figure _l: How was the organizatio~3l/administrative side of the 

program during your participation? 

The numbers above the 7 point scales represent the number of 
repondents at each point. 

1 2 6 1 ii lJ. 6 /J. 

' I I ' I I I I :Graduates= 28! 
I I 

Organ 
was 
terrible 

,----,----,----,----t---- , ----.----. 
,--------------. 1 2 3 ll 5 6 7 B 

Organ. 1 1. 2 2 3 3 
I I I I I I I I !Partici

pants 
= 12: was 

terrible 
f- ---,----,----.----,----,----4----, 
1 2 3 u. 5 6 7 8 

I I ,--------------1 

About 2/3 of bot.h graduates and participants graded 

organizationaJ. aspect in the top four rungs of the scale 

about 1/2 in the top three rungs. 

Organ . 
was 
excellent 

Organ. 
was 
excellent 

the 

and 

2/3 of all the respondents felt that , when they had experienced 

problems in the course of the program, most of them had been 

solved to their satisfaciton. 

Respondents were questioned regarding the location of the 

program in Israel. 

Table 6: Had the program taken place somewhere else and not in 

Israel, would you have participa.ted in it? 

Yes Perhaps No ' I Total 
, J I I I I ,--- ----~-------·-----,---------,---------,- -------,---------. 

Graduates 35% ' I 100% 
I I I I I I ,--------------------1-- ----- --,---------,--------,---------, 

Participants : · 10% : 45¾ k5% 100% 
I I I I I I .--------------------,---- -----,--------- ,----- ---,---------. 
: Total 3% 38% 59% : 100¾ ' 
I I •-------------- ------ ------ ______ , _____ _ 
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About 40% of the responden ts would consider taking part in 

this program i f' it wou.ld tal<e place outside Israel. 

onl;y 3% would def' in itel;y do so. 

d) Soci&1 Aspects 

However 

Graduates reported limited personal contacts amongst themselves. 

Sixt;y-three percent reported they .Q.Q nQ.:t maintain prof'essional 

contacts with other graduates, and 2/3 of the graduates reported 

to be onl;y somewhat or not very interested in such contacts. 

Participatj_on has not proven conducive to the development of' 

pro£essional network~ng. 
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PARTICIPANTS 

1. Characteristics 

a) 

b) 

c) 

d) 

Participants to the Qrogram have come from North and Sou th 

America, Australia, South Africa and Europe. Over half of 

the polled respondents came from Nor th Ameri ca, about 20% 

from South America and the rest from other countries. 

Responden ts' ages ranged between 25 and 55 with median age 

37, and an almost equal distribution of ~ales and females . 

liO¾ have a. B.A. degree, close to US% have an M. A. degree and 

about 10% have completed a doctorate. This information 

regarding respondents' academic qualifications re£1ects their 

present status and not their status during their 

participation in the prog·ram. 

Average length of participation in the program was about 11 

months. About 80% of the respondents reported that they were 

accompanien to Israel by their families. a/3 reported they 

came with spouses and about half had children, of ages 

one anl1 s1 . .x:t-een. The average number of ranging between 

children was 2.6. Over 90% of all respondents reported that 

their families had been either satisfied or very satisfied 

with their stay in Israel . 

e) Over UO¾ of the graduates reported that financial support was 

insufficient and half reported difficulties in obtaining 

payments. Respondents reported delayed and unscheduled 

payments, discrimination against female participants, and 
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2. 

arbitrary decisions regarding financial support .for their 

participation in programs outside the Hebrew University 

(ulpan or Yeshiva}. 

The profile of the participant points to middle 

educators, academically qualified with, given the 

distribution, rather· extended experience in the field. 

this light, and given the fact that most of them come 

aged 

age 

In 

to 

Israel with their families, the problems regard1ng financial 

support become even more acute . Referring agents suggested a 

number of program modifications, one of which was increasing 

the financial support granted to the participants. This was 

perceived as the most critical of all the variables affecting 

future attendance to the program . Close to 90¾ of the 

referrin~ agents mentioned that increasing support would make 

it much easier or a lot easier to refer applicants to the 

program. 

Recruitment 

Until 1987, recruitment to the program was the responsibility of 

the WZO departments• shlichim. .It is commonly agreed that 

recruiting educators for the program was not the t'orernost concern 

of the shlichim and that the marketing o f the program was 

unsuccessful. However, some of our respondents were not 

convinced that more aggressive or more professional marketing 

would attract larger numbers or better potential candidates . It 

was pointed out b,y various respondents that the recruitment 

figures reflect a number of built-in constraints, na.me1;y: 



a) The situation of Jewish Education in the Diaspora. 

perceived as a demoralized and unattractive field. 

generally 

b) The high number of women amongst the pote ntial candidates who 

are prevented by family obligations from participating in a 

one-year program in Israel . 

c ) fhe program's policy of not accepting ' yordim, who const i tute 

a n important element in Jewish Education in the Diaspora. 

d ) The diff i culty of finding replacement for the posts of people 

atte nding the program. especially in smaller communities . 

It seems that these issues merit serious consideration in any 

strategic planning of future recruitment policies. However. even 

conceding these constraints there may be scope for improvement in 

recruitment procedures. 

Findings indicated that recruit ment was poorly organized, lacking 

adequate mechanisms fot' ma rketing, attracting and processing 

applicants and taking care of their needs prior to arrival. 

1 ) 60'6 of the graduates reported that infor·mation on the program 

prior to their joining was insufficient. 

2) Close to 70% of the graduates reported that the information 

was inaccurate . Lack of adequate information related to 

issues in the structure and content of the program (required 

level of Hebrew, requirements for compulsory courses), the 

organization (the role of -the universit¥ and the WZO 

departments) , and the scholarship arrangements. 
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3) 

4) 

The main official recruiting agents, the representatives of 

the WZO departments, were responsible for the r e cruitment of 

less th an 20% of the graduates and 10% of the participants. 

About 20% o f the graduates e.ncl close to 30% of the 

participants heard about t he program through their 

heard employers, a bout 30% of whom reported that they had 

about the program through wzo represe ntatives. Therefore, it 

is clear that less than half of the program•s graduates and 

participants joined the pr·ogram due to the efforts of the 

official c hannels. 

Respondents reported doubts and hesitations before joining 

the program . Personal guest ions concerning job tenure , 

promotion or replacement difficulties were mentioned b y less 

then 20% of the graduates and participants . On the other 

hand, hesitations stemm~ng from insufficient information 

regarding issues like the placement of children in schools or 

t he possibility of economic difficulties, were men t ioned by 

about a third of the graduates . Close to ha1f of the 

graduates mentioned prob1ems in registration procedures as a 

reason for hesitatin g to join the program. 

5) 45% of the graduates reported c1ifficul t ies with Hebrew, which 

may indicate that recruitment was either aimed at an 

inappropriate 

inappropriate 

target population, or 

demand from the potential 

that 

target 

Amongst 1986-87 participants. 75% reported 

d ifficulties with Hebrew. which may point 

26 
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selection procedures or may be a £'actor- contingent to the 

present group. 

6) The overseas organization of the program , concerned with 

recruiting a nd processing applicants, was not highly rated. 

Figure 2: How wes t h e organizational/administrativ e aide of the 

program'? (during your participation - outside Israel) 

(The numbers above the scale represent the number of 

respondents) 

~---------------: Or•gan. 3 2 5 /J. 3 3 Organ . 
:Graduates= 28 was :----!----:----:----:----:----: ----: was 
I I .---------------. ter~ible 1 2 3 4 5 6 7 8 excellent 

:--------------: Organ. 1 2 1 1 1 Organ. 
:Partici

pants 
= 10: was :-- - -:-- --:-- --:----:----:----: - ---: was 

terrible 1 2 3 4 5 6 7 8 excellent 
I I ,-------------- , 

About 50¾ of the graduates a.nd 70% of the participant s rated the 

overseas organization of the program in the lowest four rungs of 

a 1-8 scale . The significant figures may serve a s a further 

indicat ion of t he urgen t need to restructure this aspect of the 

program. 
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IMPACTS OF THE PROGRAM 

Findings pointed to posi t ively perceived impacts and high 

evaluations of the program ' s impact. In light of the poor 

ratings given to many of the program's components. these are 

seemingly contradictory findings. 

The varied understandings o.f the word "program" seem to offer a 

plausible explanation for this disparit~. The positive ratings 

of the individually tailored aspects of the program and the 

"Israel Experience" element may provide the key to this apparent 

discrepancy. 

respondents 

In order to assess the program's contribution, 

were a.eked about impacts of the program in the 

following areas: 

1) Perceived changes in attitudes or in benavior resulting from 

participation in the program. 

2) The program's e£fect on the skills and occupational placement 

of the participants. 

Benayior aw1 Att1tuae Qhangoa 

.Respondents were requested to estimate their perception of 

program's effect on their attitudes and/or behavior. 

the 

An 

overwhelming majority of the graduates and 

(between 90%) reported changes in 

the participants 

their perceptions 

and/or their behavior following their participation 

program . Moreover, about 90% of the graduates 

in 

and 

the 

the 

i;,articipants considered that the¥ either needed or definitely 

needed to participate in the program. 
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Examples of changes under these categories include statements 

such a.s: "I returned to my work with new ideas ;" " A sabbatical 

is vital to a teacher 8nd even more so in Israel;" "I was 

influenced by my stay in Israel. but it is hard to define how 

this is concretel..Y expressed in my work;" "The program gave me a 

different perspect ive of the reality of Israel;" "I am more aware 

of the difficulties involved in teaching texts." 

lki111 an4 oagypatigna1 p~gmgtign 

Participants and graduates were asked to estimate the potential 

or actual usefulness of the pt•ogram on a 1-8 seal e. 

Figure 3: To what extent have your profited from your 

participation in this program? 

(The numbers above the scale represent the number of' 

responden ts at each point). 

:------------------: 1 3 ll 3 5 5 
: Graduates ( N = 21): 

No 
Profit :----:----:----:----:----:----:----: 

I I ,-- ----------------, 1 2 3 4 5 6 7 8 

In ,you r o pinion, to what extent will you profit from your 

participation in the program? 

:-- -------------------! 1 1 4 1 3 
:Participants (N = 10): 

No 
Profit :----:----! ----!---- :----:----:----: 

:----------------- - ---: 1 2 3 4 5 6 7 8 
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About 60% of the graduates and 80% of the parti~ipants rated the 

usefulnesg of their participation in the program in the three top 

rungs of the scale. Close to 70¾ of the res~ondents, therefore, 

feel that their participation in the program is either actual1 Y 

or potentially useful or extremely useful to them. 

Graduates reported working in following positions: educational 

directors for congregations, program coordinators, 

high school 

kindergarten 

(bar/bat 

mitzva, adult education, 

subject t eachers (history, 

youth work) , 

literature), 

teachers' supervisors, curriculum developers. 

teachers, 

teachers, 

About 60% of the graduates reported changes in their occupational 

roles fo1lowing participation in the program and about 1/3 of the 

participants foresaw changes after their return. About 2/3 of 

the graduates reported that they have been promoted or that their 

areas of responsibility have been enlarged while remaining in the 

same role following their return to work after the progra,m; 

1/2 of the participants foresaw that they would be the case. 

These figures were further confirmed b¥ the employers, 

over 

who 

reported that graduates either assumed a higher position upon 

return ( 4.3%) or assumed the same posi tiot1, but with added 

responsibil i ties (15%) . 30% reported that graduates assumed the 

same position they had held before the program, with the same 

areas of responsibility. 
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Emplo¥ers were asked to evaluate the specific impacts of the 

program on the graduates. It must be stressed that emp1o;yers 

reported 

contacts 

close knowledge of the graduates and frequent mu tual 

during the program . 75% reported that the;y are 

extremel.:i, well acquainted with the graduates; about 90¾ reported 

that they maintained contact (of these , 62% reported that contact 

was maintained either throughout the educator's participation in 

the program or most of the time). Moreover, over 90% reported 

that the educator fulfilled his commitment to remain at the 

institution for a designated period time which enabled employers 

to evaluate their performance upon return, 
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Table 7 reflects empJ.oyers' estimates regarcli.1g the ef f'ects 

thB program. 

Table 7: 

I 
C 

To what extent did the program contribute 

educa tor 's .knowledge and skills in ea.ch 

following 1.:1.reas? 

High Average Low None 

to 

of 

of' 

the 

the 

Total 
I I I I I I I ,--------------------,--------- .---------,--------,---------,--------, 
: Broadening .Jewist1 : : : : 
: Knowledge (Nm 32) 56% 31¾ 10¾ 3¾ 100¾ : 
I I I J I ) I 1--------------------, - - - ---- --« ----- - ---.------ --,- - -------,--- - ----, 
: Improving peda- : 
l gogic skills : 
: { N = 27) 

26% 100% 

' C 

I I I I I I I ,--------------------,---------,---------,-------- ,--------- ,--------, 
Broadening know
ledge in field of 
expertise {N = 24) 

Improving admini 
strative 

: (N = 24) 

skills 9 0 / ,. 

28% 

25¾ 

14% 

3 0/ ,,. 

3% 100% 

100% 

J I I I I I I .--------------------.--------,--------,--------,---------,--------, 
I I I I I 
f t C C I 

: TOTAL 42% : 28¾ 17¾ 13% 100% 

Respondents , therefore, considered that the program made an 

important contribution to the educator's knowledge and skills. 

particularly regarding his general Jewish knowledge and his field 

of expertise. 80% feel that the program 's contribution has either 

been average or above it. 

32 



About 2/3 placed the pr•ogram ' s contribution to the participants ' 

pedagogical skills in this range ; less than 1/2 felt that the 

program improved the gradual.es' a.dministr·a.tive skills . Moreover, 

close to 80¾ o f the referring agents felt that the skills and 

knowledge acquired from the program wi l l assist the e oucator in 

at a higher posi tion in the field of J ewish 

Education. 
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CONCLUSIONS 

Analysis o f the data revealed that this program has had some 

important impacts. while th~re were~ some problems regarding its 

design and implementat ion. 

the program was found to be Participation in 

expe rie nce that contributed to improved knowledge 

a 

and 

useful 

skills. 

However, the problems surrounding the organization and 

implementation of the program seemed to prevent the maximal use 

of its potential as an o pportunity for upgrading educators to 

higher positions in Jewish Education ~n the Diaspora. 

Organizationally. the program lacked a central address and this 

was a key factor in its fai1ure to coordinate different aspects 

of implementation. Moreover, the contrasting approaches held b~ 

the di fferen t agenc~es responsible for the program contributed to 

the program ' s blurred perception in the eyes of the r espondents. 

The views o n the nature of the program ranged from an 

individually tailored, loosel¥ organized scholarship framework 

to a program entailing v arious forms of conmpulsory attendance 

and obligations. These uncoordinated approaches were not 

positively perceived by a majority of the respondents. 

Quantitat ive data detected rather far-reaching impact . However. 

more detailed qua litative information showed that impacts were 

perceived in broad t erms . The stay in Israel. the o pportunit¥ 

of a sabbatical , and the personall~· tailored program of studies 
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were considered impo~tant beneficial aspects. On the other 

hand, it is worthwhile noting that both the formal and informal 

common aspects of the progra m were rated negative1¥ b¥ a high 

percentage of the respondents . 

The lack of professional contacts amongst the graduates, as we11 

as the lack of interest by a high percentage of the respondents 

to establish such contacts, provides another red light . A 

professional network of graduates could be a step towards 

increased professionalization of Jewish Education and it seems 

that an important opportunity to foster its creation is being 

lost. 

Recruitment proved to be one of the weaker aspects of the 

program , in both promotion among a wider pool of participants and 

in the technical aspects of screening and processing 

applications. 

Most respondents saw the positive effects of their participation 

and thought that they could have benefitted more from the program 

had the technical aspects been smoother. 

The need to expand the F r ameworks and upgrade the quality o~ 

training for senior personnel. 

Diaspora has been establi,shed. 

for Jewish Education in the 

The findings of this evaluation 

should be reviewed in that light. 
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APPENDIX I 

The following exper t s wp r e ~onsulted for the evaluation instruments: 

Prof. Walter Ackerman 

Mr.Al an Hof'fman 

Prof. Mike Inbar 

Prof, Morciechai Nissan 

Dr. David Resnick 

Mr.Heim Zonar 

The following Educators - graduates of the Jerusalem Fellows 
Program were kind enough to a.ssist in the data collection from 
their respective geographic a rea: 

Dr. Robert Abramson (U.S.A) 

Rabbi Jack Bieler (U.S.A) 

LUC¥ Cohen (Canada) 

Daniel Fainstein (South America) 

Alastair Falk (United Kingdom) 

Ian Mann (South Africa ) 

Gust;avo Peredni k (South Ameri ca) 

Dr. Marc Rosenstein (U .S.A) 

Prof. Moshe Sokol ow (U.S.A) 

Jean-Jacques Wah l (Europe) 

Susan Wall (U . S.A) 



1 . ™" IINJQB IQYQATQ81 raog34M 
QUJSTXQNNAXBZ 7.0. GSAQUATIG* 

Part one : J oining the Program 

a . When did ¥OU participate in the proKram~-

From / u ntil _____ / ____ _ 
(month an~ year) . 

b. Bow did ~ou ~ind out about the proKram~ 

(circle the appropriate choice) 

1. From the a dmi nistration o f the educat ional 
institution in which I work. 

2. From representatives of the World Zionist 
Organization. 
3 . From friends o r colleagues . 

4. . Some other· way (specify) 

c. W)U, did vou decide t o join the PPO&Pam~ 

( circle the appropri ate response) 

2 . 

3 . 

4 . 

5 . 

To receive a Masters degree/Doctorate . 

To broaden my know.ledge in .Jewir::h studies . 

To acquire pedagogic skills . 

To advance m~ career . 

Other (specify) 

17 /4 

.17 

28 

38 

7 

57 

21 

/_j_ 

11 

* Frequencies in percentages are provide~ for c losed questions. 

J. 



d. What were the stasee tor joininc the ppocr-am. ~Pom 

the t i me you heard about it" ti11 ~ou le~t tor- Israel'? 

(p1ease 1:1.st each sta~e separ>ate1Y. and note dates or 

du~at~on o ~ e ach •t~e) 

F r om 

Stage 1 . 

Stage 2. 

S t age 3. 

S tage l.L 

Stage 5. 

S t a g e 6 . 

e. Wae the in~ormation vou received be~ore joininc 
the proc:ram: 

To 

a . Accurate 1- .ves 
27 

2 - no (What was inac c urate) 
73 

b. Sufficient 2- no ( What was lacking?) 
62 

f. Did ¥OU h a ve hesit a tions ~n Joinin ~ the prOKr8Dl 
ror one- o r more- of t h e fo1 l.ow:lns; i:-e'asons'? 
{pl.ease c:1rc1e) 

1. 

2 . 

3 . 

l.L. 

Dif f i culty in f inding a repl acemen t at work . 

Uncertainty as to whether my pos ition woul<l be 
kept ror me after my re t urn from the progr~~ -

Conce r n that leaving at that par t i cular time 
c o uld deJ a:,, mY advancement. 

Prob lems in regist ration proc e d ures . 

2 

17 

5 

1 7 

45 



5. Concern about possible diffi cul ties for m;y 

spouse tn Isra el . 

6 . Concerti a.bo ut 
schoo l and/o r 

taking my children away 
:f1"iends. 

from 

7. 

8. 

Concern about. economic rl.1.f f'iculti es in Israel . 

Other concerns or di~ficul t ies (sr;,eci .f.v) 

g. Do ~ o u know am,one who wanted to join the 
pro&ram. but 1.n the end d1d not? 

1 - no 
71 

2 - y es 
29 

(how many people?) 

h. 1~ you have~ BU&&est~ons ~or the 1mprovement 
o~ rec1.stratJ.on and .acceptance p:rocedures. p1ease 
note them here: 

Part two: The Program Itself 

A. Xn retrospect. to what extent were the varJ.ous 
components of the proc:ram re1evant to your work 
todSN? 

In order ·to answer thi s gnestion , p Je a se fill in 
the fol lowi ng table . In the left column , specify 
what you r program included . In the right col umn , 
op posi te each component, note t he degr ee of its 
relevance to your work: 

1 - Not at a l l relevant. 

2 - not v ery r elevant . 

3 - somewhat relevant. 

4 - ve ry r elevant. 

3 

9 

27 

32 

27 



Procram Components 

:t. Un~versitv Courses 

1. 

2 . 

3 . 

4.. 

5, 

6. 

7. 

B. 

9, 

1. 0. 

II. Projeats - Tasks 

1. 

.I.J::X. 

2. 

3. 

4- • 

1. 

2. 

3. 

4. 

5, 

Other ComPonents 

4 

f Decree o~ Re1evance to works 
! 1 Not at a11 re1&vant 

2 

3 
la. 

Hot verl,7 re1evant 
Somewhat re1evant 
Very re1evant 



B. 1. 

a. 

b . 

c . 

d. 

e. 

Which of! the procram•a components were most 
usefu.1 to you. and wt\¥? (P1ease .list the m i n dec1ininc 
order of ueefu1ness beg~nn~n& with the most ueefu1) 

2 . Were there eomponente ~n the p~ocram which 
seemed to ¥OU to be superf1uous or unhe1pfu1? 
WhV9 (P1ease be&~n rrom the most superf1uous) 

e . 

b . 

c . 

d. 

e. 

3 . Was there ~tbin& y ou wou1d chan&e in the 
procram or add to it~ {p1ease 11st e ach additi on 
on a separate 1ine). 
a. 

t, . 

c . 

d. 

e. 
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c . To what extent did vou bene~it ~:rom y oup 
participation ~n the p~ocr-am? (Ma1"k an X on the 
most appropriate point on the fo11ow1.n& sca1e:)* 

1 3 2 2 2 8 6 
I derived 
no beneflt 

- - --- _ _ _ ! _ __ --- --- I nerive d 
1 2 3 4 5 6 7 8 great: b enef' it 

* absolute numbers 

D . Did vou have di~~icu1t ies due to 1ack o.f' 
~1uenc¥ in Beb~e ~ 

1- no. 

2- yes , I h ad s ome d i f ficul t y. 

3 - yes , I had conside rable di ff~ c u lties. 

4- yes , it was very hard for me . 

53 

2 8 

12 

7 

E . P1ease re1ate t o the orcan1.zational./administrat1ve side 

o~ the p:rocram~ 

i . During your candidacy for t h e program : { ou tside 

Isr•ael) 
3 3 Ii 5 2 3 

Excellent; 
Organizet:lon 

! ___ ! ___ ! ___ ! ___ ! ___ ! ___ ! ___ ! Po or 

8 7 6 5 4 3 2 1 Organi zatior 

2. DurJ ng .}:our· partic lpation ln the program ( 1 n Israel) : 

6 1 6 2 1 
Excellent 

Orga.n i:zation 

! ___ , _______________ ! Poor 

7 6 5 4 3 2 1 Org a nizatior 

F . Do l"OU thin,k chan&es are necessa.Fy 1.n the .f'o11ow1.n& 

aspects o.f' t he procram? {p1ea se c 1.rc 1e) 

8. .Jewisti stud ies (Bible, HistOl."Y , Literat u re , etc . ) 

1- shou ld b e left unch anged. 3 3 

2- s h ould be expanded . 4 2 

3- s hould be reduced . 4 

I.I.- other changes { s;pecif:,,) : 21 

6 



b. Pedagogical discipllnes (Didactics, Philosophy of 

Ed ucation, etc . ) 

c . 

1- should be left unchanged. 

2- should be expandPd . 

3-

4. -

should 0 e redu~e d. 

other ch~nges (specify) 

Informal program activities 

1- s hould be left 1.1nchane;ed. 

2- s hou l.d be expanded . 

3- sho uld be :reduced. 

38 

1!6 

8 

8 

17 

52 

13 

4.- other changes (specif'~,) _ _________ 17 

G . 1) To what extent d 1 d the ppo~pam meet the expect at~ons 

~ou had when ~ou dec~ded to p&J:'"t~c~pat~ ~n ~t? 

a . 

b. 

c . 

d. 

Gave me more than I expected. 

Met most of my expectations. 

Met a significant part of my expectations . 

Met a small i;,art of m~· expectations 

e. Did not meet my expectations . 

f. Other (specify) 

2) Please specif~ 

17 

38 

1 4. 

28 

3 

Expectations me t by th.e program Expectation s no t met by the program 

7 



Pa.rt three : General 

1 . a) Where uid y o u work before joining the program? {name 

and address o~ ins titut i o n ) 

b) What was you~ p osit ion at work? (p leas e list the f ormal 

title - e.g; ., "assistant principal" , "unit head" , etc.) . 

c) Wha~ ~reP~ or responsi bility <lid you have in your work 

then';- (please specif;y what you actua1 1¥ did in the frame-

work of your job). 

2 . a) Where do you work now? 

b) Wha t is your positj.on tod a y? (.f"ormal ti tle) 

c) What areas of responsibi l ity do you have in your 

present job? _____________________ _ _____ _ 

8 



3, If ;your· present job and/or a-rea.s of responsibili t:,, are 

different from whet they were before you joined the 

program, Wh13t ca1Jsed the change? ( please circle) 

a- I was promoted to a more senior position. 14 

b- T. stayed in the same job , but mi,,• 
responsibilities were broadened . 

c- I moved to a different fie1d . 

d- I moved to a di f ferent institution . 

e- Other: 

33 

9 

40 

4 . Is there anything you see or do differently today . 

5-

after participating ln the program? 

a- no . 

b - yes (specir;y as much as possible) 

18 

B2 

Does it 
IL 4 

seem to you today that you needed the progrwn? 
44 4 8 

1- yes, definitely 2- .ves 3- not so much 4- no 

Why? 

6. Have you recommended. or do you intend to recommend , to 

y our colleagues that t h ey take part in this program? 
1 1 39 50 

1- no 2- yes , with reservations 3- yes, wholeheartedly 

(Please explain why) 

7. Have ~ou since hea.rd of other programs , with simils,r 
goals, in which ;you would have preferred to participate 

9 



3. 

instead of the Senior Educators program? 
78 22 

1- n o 2- y~s 

If you answered ;yes : 

a . What is the neme of t he progran1? 

b . Where does it take Place? 

c. Why would you prefer it to this program (please 

circle) 

1- more suited to my needs 

2- more prestigious 

3- in a more convenlent place 

4 - other {P.pecify) : 

a. Do ;you main tai11 t.ir·of'essional coritacts with people wr,o 

participated in the program? 
63 37 

.1- no 2- yea 

b. If you answered yes, are these ties with participants 

from your community? 

3 - no 2- ;yes 3- both Crom m~ community and 

other commun~ties. 

c . Wi th par t i cipants from your year? 

1 - no 2- yes 3- both from my year and o ther 

years . 

d. .If you a.nswerP.d no, are you i11teres terJ in s u ch 

contacts? 
12 

1 - yes , very interested 
12 

3- somewhat inLerested 

lO 

1!1 
2 - in to.r·ested 

24 
4- not vet'!' in-t.erestect 



9. Di<:l ¥On experience spec 1al. problems during .vour ste.¥ in 
Israel? 

.1 - no ~ - yes 

e.. Wh en .you -~,q:;1 r->rler1cecl a problem , to whom did y ou 

turn'? IP possihl0, please spe~ify names or 

institutions ard i n djvlcluals : _____________ _ 

b. P l ease s~ecify he~e the major problems you 

experienced : 

c . Were the problems solved to your satisfact i o n ? 

1- _yes. gener·all.Y . 37 

2- mos t of them. 25 

3 - some of them. 25 

4- very f'ew of 1;hem. 13 

Please explain: 

10 . D.id ;you r ·eceive a scholarship: 
12 88 

a. from the Pincus F und 1- no 2- yes 
7 /.l 26 

b. .from other s011rces 1- 110 2 - ;yes 

11 



If you answered ye s : 

a. How large was the scholarship you received? 

t,. Was t he scholarship sufficient'? 

1 - y~s . det'ini t;ely. 12 

2- yes. for the most PBl'.'t. 16 

3 - yes, more or less. 28 

LI.- not rea11y. I.ill. 

c. Did you have ,~n:,, <:ljfflclllt:ies receiving: the 

money'? 
62 3 8 

1- no 2- yee (which?) 

11 . Did your family joJn you in Israel? 
11. 80 

1- no 2- yes 

If you answered yes-

a. Who accompanied you (please circle): 

Spouse 

Children (ages) 1 . 

2. 

3. 

ll. 

b. How did _your famj_ly £'eel during ;your sta.y in 

Israel? 

1- They were very happy. 

2- They were reasonably happy. 

3- They msnagcd. 

~- They were unhappy 

1 2 

72 

19 

9 



Ple-9se e x plain : 

12. Had the program taken place somewhere else and not in 

Israel , would you have ~art icipated in it? 

1- yes 

13. Comments : 

2 - I.-Jerhaps 
35 

3- no 
65 

14. We would appreciate it if you would agree to provide some 

personal details a~out yourself today (optional) : 

Name: 

Ad<.:l ress: 

Sex: 

Age : Academic clegr-~ e : 

l.3 



2 . QLIEST IONA I RRE TO f::•ARTICI PANTS* 

:l . When di d y ou p articipate :in t h e progr·am?-· 

until / ----- ---

2. I-km did y ou fi n d out about the program? 

L F 1~c,m l:!H~ ;.~c.1mini~~t1~,3t1u11 {J'f- -!:I.ti! e•d 1H.:.c.1'liunal 
:i. n i?,.t .it 1.d: I c,n i. n l'Jf d. i:h 1 work. 

'"'' / ··· ' . 

Fn:.im r·er:H'"f?c,;c':?nlr\ti ·.,,cs t::>f t h P Wm·1d Zi.c:sn1st 
Or-qi:<r.-i ,,. ,:1 t j_ on. 
Ft·o,n ·fr .i 1=::ni.Js. c,r rc,J. 11=,;,• '..lt..1"·"' . 

4. '-I 

~~, . Why di d y ou d e cide to jo.i n the p r- o g ram? 

L cir~g1··f·?("' ! Due 1 r)i ,'-1-l:P. 

To bt· oaden mv knov-11 f:dgf.:' :i. n ,h:~\.'J'i sh stud:i. E.'5 . 7 

1 

Gi ven t.ln:· !':-ITlc-d l N. close~ qu0Btions are 



4. What wer·e t.h E~ stages for joining the program, ·from 

·t h e ti me you h eard about it ti 11 you 1 eft 'for ls.H"·ael? 

( please list eax:h stage s eparately, and note da·bes or 

durati o n of each stage) 

From 

St.,~oe 3 . 

StE).qr-2- 5. 

St,::\<Je 6. 

5. Was the informati o n you received before joining 
·the program: 

b. f:iu ff i c 1 <·":'n t 

7 

1 ·· ·y r-::s 
4 

.,.. 
·-' 

t:). Did you have hesi t a t i ons in joining the program 
for one- or more- of the following reasons? 
(plea!Se circle) 

1.. 

,.., .,_ . 

-4. 

rhf-ficulty :\ n ·find:ir ,<;_1 i:'I 

1··ep j_ ,-,H.<-:?rn~n ·l: 21t 1.,.ic.11·· k. 

Unr:e1 ··t.:-dntv ,?.1s Ll:) i•Jh<'?.>l;hF:I rr,y 1:., c,s.i.t:1un Hou1d b+:o
kr1pl: -f..-:.,i~ i\18 ;;:.fl.r-.1r· mv f,?l 1.11 I f ,'1 11/n i.11 r,~ f'\f (l(.Jl'"<::lffi . 

Cecr,c:1,, ·1 , 

2 

l 

-, .:., 

To 



abo1_, 1· pc)~~=;1 bl•,? .j i ·f ·f i cull: i rs~E fer 

Ccm1 .. Pl'T1 ,:1.bnut tc~l,:1 n13 m ·,1 cllil.dn::n •£1.W~'f' f i--oin 
school i:1nci/or· fr- i E•r1d!::• , 

7. 

{-3 " 0 t.ht?r cl.,. f i' .i c LI l t :i F.?'c· ( ~e,pec. i ·f y) 

----···· .. ·-·-· ·-•-· .. -• ·•· ·········--- ....... ·----· .. -·•··•---------
7. Do y o u know anyone who wante d to join the 

progra m, but in the end did not? 

·1 - l"IC< 

7 ,::-,_, 

f:,. If you hc\Ve ai.ny !.,mggesti cms f or the i mpr ove ment 
of r·£~gi s trat i on and a c c e p t ance p r o c e dures , please 
note ·th e m here: 

J. I n retrospect , to what eHtent were the vari o u s 
component $ of t he progr~m r e l evan t to you r wo rk 
today? 

:fr, c,1~d1·,:-l0 lo i:<J(~,Vll":t lh1~:, lltll'::'":l:ic;rr, rler:1sr· fiJl ln 

th1-: fc,l.lPl·1111rJ l..,it,J.,,. lr, u,~,, ),-..~fl C•J:J. 0,mn, c~pPct·f-,.• 
~·,h"d· ','Pt,t I·'' c,qt r.11n lfl•.·JurJ•.·d. I,, l.l1P t 1.gl,I. , .. c,J.1111,r,? 

r:ippor:,1 L1:--· r>;,:1 . .::h C:l")rll l.\1-q , , ni , f'rcJI ,:::, '.17~'? di_;,(Jl"f?f--, • d' l t~~. 
t <=' 1 1;:•·· • .-,11, 1: !-' Lr, veou r-· ~·•eoi k i 

1 

3 ---· s1t1«;-.21vl1,1! 1·,,:;l,a·,-,-,.nl •• 

l 

··~ l 
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1. 

Pro,gw'"iam Components 

University Courses 

.l. 

-· ._ ... . 

4 . 

I~ 
,..J • 

f:..) • 

----·---··••·• .. _,.,..., ________ _ 

Degree of Relevance to 1WOrk: 
1 Not at all relevant 
2 
3 

Not very relevant 
Somewhat relevant 

4 - Very relevant 

- ------- -·-·-•·• --···-----··••· 

-----------•---••---- ---•-----•M-••----~••- -
I 

>' • -----···----· 
i3 . ----.. ··-··----·~·-·······--···----

•':l 
) . - ·-••···-.. --- ----------------

II. Projects - Tasks 

III. 

1. 

...... .. ~. 
-:, 
. ,_\ . 

4. 

1. 

2 • 

• _ ... !It 

•1. 

1::-" 
d • 

Other Components 

- ------ --------····-·-·--·-•--·· --· --·-·-·---

- - - - ----·--- ····--··--·· 



2. r.1.Wt11ch l')-f the p1' oq1·-c:◄ if1 ' ~=- ron,ponen ts, do yo11 1•.hi 11k ;,Jill b e most 
us.efuJ. l.n y c::iu, ;;,n d 1,,1hy? 1F'lF.l'c1s.e J ist tht:=:m j.r1 df.:?<: li n i nq 
0 1~d121·- of u~~-f:?-fu1 n1':?1;;s bf?<J .t nnlr , q w i l-.11 u,,= cno~.t 
u !:::-E-!1 u J. ) 

➔ 
J. • 

2. 

4. 

5 . 

b. Are there components in the program which 
11ee~ to yoL1 t.o be superfluous or unhelpful? 
Why? (Please begi n from the most superfluous) 

L 

2. 

4. 

5 . 

c . Is there anything you would c hange in the 
program or add to it? (pl ease 1 i st e ach on a 
separate line). 

L 

4 . 



5 . 

3 . To whi\t e >-t tent will you bene-fit from ytW...ir' 
pmr-t.ic:ipation in the program? <Mark an X on the 
mo$t a ppropriate point on the following scal~i ) 

1 j 4 :l. 
I wi ll deri ve 1 __ _ 

no b c:1n f:''t i. t 1 
,.., 
.,:.. 4 5 6 7 

4. Do you have di f ficulties due to l~e k cf 
fluency in Hebr·ew? 

l ···· no. 

3- yes, I h~d consid~rable difficulties. 

3 

8 CJr E: a t l:.H:-1111:'?f :i. t. 

9 

2 

l 

5. Pl~s~~ r ~l~te to the organizational/administrative side 

of the pr-ogram? 

:L DlJl' .. ing ·y•our Li:1ndid,:1cv for the progr- ,,un: (c)uts;ide 

I !',I'" fH?. l ) 
:I. J. 1 4 1. 

E:.:c,.,-l lr2n t 
Org c.,nl:;:;:atic:m 

·····--·-- -·-···-·- -·-- --··-- ______ --·-- Pooi~ 
8 7 6 5 •1 3 2 l 0nJi::11"1L::,:1t:i c1n 

2. D1..u~ i rHJ yrn 1r p 211·· tic i ps:1 t 1 un in 
3 3 2 2 

E >:cl? l l t;,n t. 
Or-oaniza t i cm 8 7 6 4 

the pr-c,gram 
l l 

( in I sr· ;.~e l ) : 

F'ocw 

Li. De, you think c:h.;mges are neces111~ry in th• -fol\~ifilJ 

~ •p~c ts of th& program? <please ci r cle) 

a. Jewish studies (Bible, History, LitPrature, etc . > 

1- s hould be left unch~nged . 4 

2- should be e~panded . 

___ :l 



' , . 

Educ,:.;d:h:m, i;;:,tc.) 

1- should ba left un~h0nged. ,.., .,_ 

3 

L~--- other changes (specify> 
..,. 

_.,_,. ... -··---·~------·-' 

1 ·- should be left unchanged . 2 

~- ~iould be ~~panded. 4 

3- should be reduced. l 

4 - other changes (specify> __________ l.j. 

1) To what extent did the program meet the expectations 

y0\J had when you decided to participate in it? 

i::\. 

b. 

C: • 

d. 

Met most of my expectations. 

t-11;:-t c.:\ s1011i1'ic:ant par·t o-f my 

e>:pi""c l: at ·i. on ri . 

Met 0 sm~ll part of my eMpectalions 

·f. Other· (sp<~1cify) 

2) Please specify 

1 

Expect ations met by the program 



G~?neral 

1. a) Where did you work b~fDre joining the program? <name 

and ,::> dck·r.::•~;s of i li!::-L 1 tut ion) 

(please list the formal 

titl<:? - <c·' ·9 ·, "a~?~:;ii;;tarrt pr- inc:i. p..::.11 ", "unit he-:ad", etc:.). 

c) What areas of responsibility did you have 1n your work 

thf.-mr::• (please specify what you actu~lly did in the frame-

work cf your job). 

2. a) Where do plan to work after yu~ return? ________ _ 

b) In what position~ 

cl What areas of responsibility do you estimate you will 

ha ... le? - ..... ---••·••-· ·-------------------------

-------··---------····------- ------------------

3 . ls there 8nything you see different l y today~ 

th.,111 befc:n~f,? jo1nicJ UH::> proc::11··am? 

,·:1-··· no. 

b- yr.JS (sp(-?ci ·fy ,:',s much as; possible) ------

8 

1 

<;i 



4. Does 1t seem to you today th~t ynu n eeded tl1e program? 

1- yes, definitely ~} --· y E::· f:i. 
5 

3- no-!: so much 
1 

4- no 

1--- no 2- yes, with reservations 
9 

(Please explain why) 

3- yes , wholeheartedly 
3 

6. Have you since heard of other programs, with simi l ar 

goals, in which you ~nulci have preferr~d to participate 

:i nr:,.t c~ad o·f tli ~? Ben i or· Educ:ators pr U<J ,,- ,.'Im? 

l-··· no ;~--- '/es 
f.') 

If you answered yes: 

b . Where does it take place? 

c. Why would you prefer it to this program (please 

cin::le1) 

:J -··· mor·t:? sui tecl to my r,eed':::-

2- more prestigious 

pl ar .. 1:: 

l ~-- otlH,~1•· ( i,;pi:'!c: if 'I) 

9 

'") 
✓--

,, 
·'-

...... .. :: 



7 . Did you experience speci~l problems during yo ur stay in 

If you answered ves -

If possible , please specify n~mes of 

:i. n •st l tL1t:i cw11?,. and j ndi vi duaJ !::", : ____________ _ 

e>: pe,,-:i. enc:1:?.d: -· ________________ ______ _ 

c. W~re the problems solved to your s~t isfaction? 

j -· ye!.':., ~-J'="!ner,:ll 1 v. 

2 ·-· mo~~L c:,f t IH~ffr. 

3-· .. 5Dfnf.:> of them . 

4- very faw of them . 

8 . De you receive a scholarship: 

fi•"C:HTr thr~ Pincus Fund 

b. from ether sources 

1- no 
j, 

1- 1'10 

4 

~-. 

4 

1 

1 

y,2E,. 
:1.0 

'/€·?~:-

a. How large is th~ scholarship you recejve? 

10 



b. Is the scholarship suf fi cient? 

1 - · yer:;, d(·,!·f ir ii.t<c?ly. 

2- yes , for the most par t . 

3- yes, more nr less. 

4 -· not n ?al J. y. 

mon1c?y? 

1 ··· no '.2 -- yei,' ( ~-;hj c h? ) 
1 

11. Ir..; vc::,u1·· fcHlli l y joining YC< I..\ in Is,···ael? 

1- nu 2- yf,~!:, 
3 El 

If you answered yes-

Spouse 

Childn,:n (c"\(JE?S ) 1. 

r; 
"'-· . 
_, . ---.. ·--·-··-

,1. 

1- They ere very happy. 

2 - Th~y are reasonably hAPPY-

4 - They are unhapp y 

P l ease e,:plain: 

1:l 

7 

7 

'l 



l n, If 

j -- YE'~s. 

1 

l l . Ceirr1mEin ts= 

2- Pf2Y-hdp•,:; 
I::"' .... 

----·"··--· .. ------··----·-·--- ·······-.. -·-.. -···------ ---~-----------.. -·--

·--·-· .. ,--.. ----~---_,. .... __ ,. __ -- ----· ---- --------·-·----.. ,--------... -.............. -. ·-----

---·----------· --·--~- ···-----····--·-····-----------------

- ••-•--•-------••--••-- ----•- •-- - ·------ OA-,N-- _,,, ...... ,_ o,,NM•N--•·---•-••·•---••• -•--• 

-- ---·· --·-- -----··· -· ·- -·-- ·-----------

------···-·-•· .. --------·-"----·----·-----·----

---------------·-----·-···--·· ------------ --------

-----•-----·-·-·····---·-----

·--------- ····•·- ··--···-·· ------··· 

-----__ _...._ __ --------

1'') 
(. 



3. QUESTIONNAIRE TO REFERRING AGENTS* 

The following questionnaire applies to Mr . /Ms. 

who participated in the program in (year) . 

Thank you in advance for your cooperation. 

a . How d1d ~ ou ~1rst heax- about the procram? 

(ci rcle the appropriate response) 

1. 

2 . 

3. 

4. . 

5 . 

6. 

Through the educator himself. 

Through representatives of departments 
at the World Zionist Organization . 

Through colleagues or friends. 

Through the Hebrew University or other 
universi ties. 

Written publications (please specify) 

Other (please specify) 

b. Who mad e 1n1 t 1a1 c ontact w1.th the PN>~ram? 

(circle the appropriate entity ) 

1. 

2. 

3 . 

Tl'1e educator· . 

Myself, 

Other(s) (name) 

3 2 /. 

30 

3 

16 

3 

16 

61 

34 

5 

*Frequencies in percentages are provided for closed questions . 

1 



c. When vou approved the educator•s part~o~pat~on ~n the p~osram. 

~hat were ¥Our main expectations~ 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

(circle up to three responses) 

I expected that the stay in IsraeJ. would 
intensify his Zionist commitment. 

I expected he would resume work functions 
with renewed energy . 

I expecte d that the program would enrich 
his overall knowlege, 

I expected it would broaden knowledge in his 
field of expertise (History, Bible, etc.). 

I expected he would broaden his knowledge of 
J"udaica. 

I expected it would enhance h is pedagogic 
skills. 

I expected he would acquire administrative 
skills. 

oti-1er (please specify) 

ct . D~d the pro&ram meet ¥Our expectations9 

1. 

2 . 

3 , 

4 . 

The program enriched the educator above all 
expectation. 
The program fulfilled most of my expectations. 

Tt,e program fulfilled a substantial portion of 
my expectations. 

The program fulfilled a small pert of my 
exi.,ectat:ions. 

5- The program failed to fulfill my expectations . 

2 

1 8 

44 

42 

47 

44 

11 

11 

12 

4 /j 

29 

12 

3 



e. Pop tbe du~ation 0¥ the ppocram wae eonta~t maintained 

between the participant and the ~e¥e~~inc institution? 

1 . 

2 . 

3. 

~-

Contact was maintained throughout. 

Contact was maintained most of the time . 

Contact was maintained part of the time. 

No contact was maintained. 

33 

28 

8 

If contact was maintained between the educator and the 
institution , provide details: 

f . {a) 

1-

2-

Is the educator still emplo~ed at the institution? 

Yes. he is still an employee. (if yes. skip to b.) 

No, upon completion of the program he returned, 

but subsequently left the institution on 

(month) _______ (year). 

3- No, he £ailed to r eturn upon completion 

of the program. 

(b) If the e ducator returned to your institution after 

completion of the program , did he

(circle the appropriate response) 

1 . Assume the same position he h eld before his 

participation. with the same areas of 

responsibility? 

2. Assume the same position he held before his 

3. 

4. 

5. 

program, but with added responsibilities? 

Take a different position , at a similar level? 

Assume a higher posit ion? 

Other cha nge: 

70 

6 

31 

1U 

6 

uo 

9 



g. Upon comp1et1.on o~ the pro cram did the educator ~u1t~11 his 

prior commitment to remain at the inst itut~o n ~or a 

desicnated time period? 

1- ,yes . 94 

2- no . 6 

h. To what extent did the procram contribute to the educator's 

knowledse and eki.lla in each o~ the ~ol1ow1nc areas9 

(for each area . circle applicable extent of contribution) 

Ar ea Extent o~ Contribution 

high average low none 

1. Broadening Jewish 53 35 9 
knowledge. 

2. Improving pedagogic 28 38 24 
skill s. 

3. Broadenjng knowledge 55 26 16 
in fiel.d of experti.se. 

4. Improving ec1ministrative 8 27 31 
skills. 

5. Other area ( please 80 20 
specify) 

i. Do vou think the educator ~ound the prosram pro~essionall.v 

sati.sf~in&?-

1- ver,y satisfying. 50 

2- satisfying . 30 

3- reasonably satisfying. 8 

I.I.- not satisfying at all. 6 

5- I don ' t know. 6 

3 

10 

3 

34 



j . Are vou aati•~~ed with bie pa.rtiaipation 1.n the proaram~ 

1- very satisfied. 

2- satisfied. 

3- reasonably satisfied. 

4- dissatisfied. 

k . X~ you were dissatis~ied. pleas e explain-

30 

15 

6 

(circle what you consider the most important reason)* 

1. 

2. 

The program did not s ignificantly improve 
his pe1.~formance. 

Upon his return we found his reintegration 
with the staf f difficult. 

3. He is now overqualified for his position. 

3 

1 

4. In his present job the educator does not utilize ski l ls 

he acquired during the program. 

5. The educator left the institution , m~king it impossible 

to utilize his acquired skills . 

6. Other reason (provide de tails) 3 

* absolute numbers 

1, Wi.11 the sk111s and know1edce acqu1.re.d ~rom the prostram 

assist the educator in the ~uture. at a hicher position in the 

~ie1d o~ Jewish education? 

1- yes. 

2- no. 

79 

21 

m. Since the educator comp1eted the pro~ram. have you sent 

other p~ticipants? 

1- no. 

2 - yes (how many?) 

53 

46 



n. Wou1d ¥OU encourase the participation o~ o t he r educators 

trom vour institution in thi s pro~ram? 

1- no. 

2- y es (how ma ny?) 

Provide explan ation : 

7 

93 

o . Wou1d vou advise vour o wn co11e a &ues to s e nd educator s from 

their inst i t utions to t his p rocram9 

1- no . 

2- ~es , with reservations . 

3 - y e s , wholeheartedly. 

3 

35 

62 

If you would n ot recommend this program , please exp1ain wh y

[circl e the most appropriate response(s)] 

1 . The program does not significantly benef'it the educators . 

2 . It is difficult t o find replacements for the 

particips.n ts . 

3 . Program duration is too lengthy. 

4 . It is difficul t to guarantee a position for the educator 

upon his retur n . 

5 . It is diff i cult to guarantee and/or find a s uitable 

position for the educator upon his return . 

6 . We fail to gain from the participati on of educators i n 

the program, since many subsequently leave the ~nsti

tution a l together. 

7 . Other reason (please specify) 



p. Below 18 a 1iat o~ poss1.ble p:roeram mod.i~icati.ons. P1aase 

indicate which alternative micht t'acili-tate 1/'0Ur t'avorabl.e 

decision to send other educat~r• to the proeram. 

1. Send Israe1i rep1acements to substitute for educators 

participating in the program . 

20 

much easier 
7 21 38 

alot easier a li ttle no difference 
easier 

2 . Increase the schola.rstdps awarded to participants. 

53 
much easier 

37 3 7 
alot easier a little no difference 

easier 

14 
would 
upset 

the system 

would 
upset 

the system 

3 , Divide the r;irogram into two summer semesters over a two-

year p eriod. 

30 
much easier 

17 13 17 
alot easier a little no difference 

easier 

23 
would 
upset 

th€ system 

4 . Enable the intervention of the institu tion's director 

in determining the educator' e individual study pr•ogra.m. 

26 
much easier 

37 17 20 

alot easier a li ttle no difference 
easier 

would 
upset 

the system 

5 . Extend the pro~re.m to two ¥ears , to enable the bestowal 

of an M.A. degree upon its completion. 

10 
much easier 

13 17 20 

slot easier a little n o difference 
easier 

6 . Other (please specify) 

40 
would 
upset 

the system 



q , Bow we11 do you know the educator9 

r . 

s . 

1- extremely well. 

2 - somewhat . 

3- only superficially. 

We we1come aru,, ~urther comments: 

P1ease PN>vide basiQ persona1 details: 

Na me : 

Your position at the institution: 

Name of t h e institution: 

Adclress : 

751 

25 
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THE JERUSALEM FELLOWS, 1987-88: AN ASSESSMENT 

By Daniel Pekarsky 

Prominent among the a~ms of the Jerusalem Fellows Program is the 

development of a cadre of leaders in Jewish education world-wide , 

with the understanding, competence , and commitment needed to 

interpret and meaningfully address the pressing educational needs 

of Jewish communities around the world. This aim has both 

individualized and social dimensions: the hope is to cultivate 

not just individual leaders who possess the characteristics just 

referred to , but also a real community or network of such 

individuals who will support and complement the individual 

efforts of each and who wi ll launch joint ventures. How and how 

well the present program, as it took shape this year, responds to 

these concerns is the subject of this report. It is based on my 

impressions as a visiting staff member who has participated in 

virtually all phases of the program during the 1987-88 academic 

year. 

The report take shape as an analysis of the ways in which 

specific 

purposes. 

, 
program components try to address the programs larger 

and These program elements are briefly 

impressionistically described, and then evaluated . It is worth 

noting at the outset that my overall impression of the program is 

generally very favorable; but I have tried not to let this 

impression stand in the way of identifying programmatic 

weaknesses that need to be addressed . 

1 



A discussion of important points not adequate i y treated in the 

examination of specific program areas follows the discussion of 

these areas , and the report concludes with a summary of points 

worthy of special emphasis . 

The centra l elements of the prograrr. include the fo llowing: 

Six hours of week l y study as a community every Sunday. 

Four hours of additional programming for the community of 

Amitim every Tuesday evening. 

An annual colloquium that trings together past and present 

Amitim for an intensive week-long program that includes 

opportunit ies for Amitim to discuss their work in the field 

with others, to think together about important questions in 

Jewish education, and to launch or continue joint processes . 

An individualized program of study for each Amit, which 

includes working with a t utor on a special project that is 

designed to contribute not just to the individual Amit's 

future work in the field, but to the way all of us interpret 

and approach the challenges of Jewish education in 

contemporary settings. 

There are, of course, other significant program elements , 

including special field-trips , shabbatons , and opportunities to 

meet formally and informally with members of the staff. But for 

purposes of the report, it will be sufficient to focus on program 

elements highlighted above. 

2 



EXAMINATION OF MAJOR PROGRAM ELEMENTS 

The sund~y morning program ~i stu~y. The program of study is 

guided by 3 m~jor purposes: 

1) To guide the Amitim towards a scphisticated understanding of 

t heoretical and pr~ctical matters that illuminate the realities 

and the tasks of Jewish education; 

2) To encourage each Amit to unearth, clarify , and 

examine the assumptions that inform his or her approach 

problems of the Jewish community and Jewish education; 

carefully 

to the 

3) To create a community of discourse among the Amitim, through 

t he develcpment of a common language and an interest in working 

together to interpret and address central problems facing the 

J ewish community and Jewish education. 

The program of study through which these purposes were 

this year departed in two significant respects 

addressed 

from past 

practice . First, whereas in the past Sunday sess ions were divided 

into several discrete courses, each identified with a particular 

fie ld of study and continuing for the ~hole year, this year a 

more thematic, inter-disciplinary approach was adopted. Under 

this approach, a single topic, theme, or problem became the 

exclusive focus of the group 's inquiry for 4 hours a week, over a 

period of some 6 weeks. Second, whereas in the past organizing 

units of study was considered exclusively a staff responsibility, 

this year on -an experimental basis Amitim joined representatives 

of the staff in selecting, developing, and executing one of the 

6-week units of study. 

3 



The resultant prograffi of study looked something like this. 

major 6-week units followed the inter-disciplinary 

described above; they were entitled, respectively: 

1) •The Situation of Jewry Today -- Have we entered 

2) •Jewish Learning•; and 

3) •Education and values." 

Three 

model 

a new 

The program also included a confrontation with the problem of 

pluralism in the Jewish community as part of a two-week 

orientatior. to the year; a deliberation with Professor Moshe 

Greenberg that probed the assumptions, s~ructure, and 

implications of his vision of Jewish education; and an on-going 

weekly one-and-a-half hour seminar specifically focused on 

concerns relating to Jewish education designed in part to build 

bridges from the other units of study to the work of Amitim as 

Jewish educators. 

While accurate, the foregoins description of the p rogram of study 

is incomplete because it does not capture the substantial 

evolution of the educational program. In the course of the year, 

two concerns identified by Amitim and/or staff began to shape the 

~rogram and render it more exactly ~uitable for this group of 

Amitim: 

1) The need to complement theoretical treatments of education 

with field-trips that allow first-hand encounters with the 

embodiments of educational theories and vis ions. There are 

in Israel many interesting educational institutions 

4 



religious and secular, traditional and experimental -- ang · 

watching them in action can sometimes be an effective 

trigger to reflection on important educational matters. 

2) The need to allow more time for discussion during class 

sessions , so as to offer Amitim more opportunity to 

articulate , examine, and share their various thoughts 

concerning the subject discussed in readings and lectures. 

There was a strong sense among the Amitim, that they could 

learn a lot from each other, and that opportunities to 

listen to each other's views and to compare differences of 

opinion, etc . needed to be an integral part of the learr.ing 

experience. 

As noted, once identified, these concerns significantly shaped 

the character of the educational program, rendering it more 

exactly suited to the needs of this particular group. 

All in all, the program of study was ve ry successful. There was 

general satisfaction with the move to more inter-disciplinary, 

thematic units, and a lot of enthusiasm among both Amitim and 

staff for the unit that the Amitim had a major share in 

developing . The questions, ideas, and ways of thinking to which 

the Amitim were introduced during these sessions stimulated 

intellectual excitement as well as deeper insights and 

understandings concerning matters cf cardinal importance to the 

field of Jewish education. Equally important, the year witnessed 

a decided movement in the direction of the kind of mutual trust 

and respect that make possible a serious sharing of ideas and 

5 



critical 
, 

reflection on or.e s own. Nurturing a social atmosphere. 

that encourages candor, intellectual honesty , and genuine 

dialogue s hould remain a high priority. It would appear , from 

this year's experience, that this social climate is most likely 

to flourish when, along with opportunities to address challenging 

problems , the Amitim feel that t heir views , whether right or 

wrong , wi ll be treated with the sericusness and respect that 

should typify a community of mature learners. 

The col l oquium. The week-long colloqui um in late December brought 

together present Amit im and a l umn i of the program who have 

returned to pos itions of l eade r s hip i n Jewish education around 

the world. The colloqu ium took "The I srae l Experience as a 

resource i n Jewish education " as a central theme for study, but 

also included structured opportunities to self-se lect into focus 

groups concerned wi t h cer tain problems of more specialized 

interest. various opportunities for more i nfo rma l interactions , 

allowing for re- es t abiishing or develo~ing personal and 

colleaguial ties, we re also provided . 

Three major outcomes of the colloquium are worth stressing: 

1) Examination of the Israel Experience as a r esource in Jewish 

education impressed on those present the potential that this 

resource has as a vehicle c f Jewis h education; it also 

illuminated iss ues and questions that need to be understood 

and investigated if the full potential of "the Israel 

Experience" is to be realized . 

6 



2) The focus-groups , Each of which took up an area of special 

interest to the participants, generated a great deal of 

enthusiasm and productive ideas. More importantly , these 

groups developed arrangements whereby they could continue 

working together past the period of the colloqui um. 

3) Almost from the very start of the colloquium, there was 

present a strong sense of community among the Amitim. Amitim 

from across the various years of the program mixed well , 

sharing and illuminating one another's experiences in the 

field of Jewish education , thoughtfully and with animation. 

There was in the air an unmistakable and strong sense of 

pride in the fellowship of Amitim, as well as a generally 

shared sense that •we• as a group could mak e a significant 

dent in some of the pressing educational problems of the 

Jewish community. This community of energy and commitment 

was very impressive to behold. 

These observations suggest the foll owing general impressions. To 

the extent that the Jerusalem Fellows program is conce rned with 

developing a network of educational innovators and leaders who 

will illuminate and support one another's efforts in the field 

and who will launch joint projects, the colloquium provides some 

reason to believe that this effort is beginning to pay dividends. 

To maximize the 
, 

programs success in this area, periodic 

colloquia seem essential as a means of maintaining the existing 

sense of partnership and integrating into it successive waves of 

Amitim. It is, however, equally important to find ways of 

building on and continuing colleaguial projects and relationships 

7 



initiated 

Existing 

during 

efforts 

strengthened. 

the colloquium after the colloquium is over. 

to do this should be maintained and 

The Tuesday evening Erosram. As in the past, the Tuesday evening 

program was designed lo offer Amitim a chance to deepen their 

understanding of Israel through opportunities to enter into 

dialogue with significant figures from Israel's cultural life. 

Though there were a few exceptionally exciting programs, in 

general, this component of the program was not very successful in 

the eyes cf most Amitim. Either because it was late in the 

evening or, what is more likely, beca~se those invited were not 

well known to many of the Amitim and worked in areas or on 

proble~s that were not of immediate interest to many , many of 

these sessions tended to be a bit listless. A more active role 

for Amitim in selecting speakers might help remedy this problem. 

A second component of Tuesday evenings fared much better. In a 

departure from previous years, the Amitim took over programming 

responsibilities for part cf each Tuesday evening in order to 

focus on questions or concerns of common interest not being 

addressed in other contexts. The introduction of this new context 

of activity has furthered the development of an active, task

oriented sense of community and of a capacity to deliberate and 

work together. The high level of energy and engagement that 

characterized these Amitim-planned-and-run sessions suggests the 

irrportance of recognizing this kind of activity as an important 

permanent element of the Jerusalem Fellows program. 
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Individualized .e.r.ograms Pi study. Each individualized 

program of s t udy is worted cut betwee~ the Amit and the staff of 

Jerusalem Fellows. These programs of study are developed with an 

eye towards addressing the special career-plans, concerns, 

strengths and weaknesses of individual Amitim . A crucial moment 

in this process is the selection of a tutor to guide the Amit in 

articulating and working on his/her special project. The 

fruitfullness of the tutor-tutoree relationship in most cases, 

like its ineffectiveness in one or two cases, highlights the 

critical importance of very carefully matching each Amit with an 

appropriate tutor and monitoring their work together in the 

course of the year. It would, in this connection, be important to 

achieve greater clarity and concreteness at the very beginning of 

the year concerning the nature of the project and product 

expected of the Amit im, as well as concerning what tutor and 

tutoree may legitimately expect of each other. 

With the qualifications just noted, Amitim generally express 

appreciation for the flexibility of the program, for the 

opportunity to study closely with leading scholars in Israel, and 

for the intellectual rigor and challenge they are meeting up with 

in their courses and in the work they are doing with tutors and 

other members of the staff. 
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Ot he r Observations 

A number of points which do not really fit into the preced i ng 

framework of analysis will be i ntroduced in thi s section. 

l i mitations of persp~ctive. In directing one's 

a~ter,tinn to individuul components of the program, the foregoi ng 

a~alysis risks at least two distortions t hat need to be 

r ectified. 

First , it is impor t ant t o note that the ove r all ef fectiveness of 

t h~ program is much mor e t han t he sum of each component ' s 

e f fectiveness. It needs to be stressed that the different 

components of the program enrich one anothe r in significant ways . 

For example , the wor k a n Amit does with his or he r t~tor may we l l 

influence what he/she ga ins from and contributes to the group' s 

Sunday classes and visa versa . Wi t h the poss i b~e exception of 

that part of the Tuesday evening program which brought to t he 

Arritim figures from the world of I srael i cul t ur a l (an appa r ent 

"weak link " in t he ove rall program), the var ious components of 

the program really do seem to s t rengthen one another in ve ry 

fruitful ways . There is , moreover , probably room to go even 

further in t his direction, for example , by giving Amit im 

opportunities to discuss problems arising in the course of their 

projects in the context of Sunday classes or Tuesday evening 

prograrr.s. 
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Second, the focus on individual components of the program does 

not allow for sufficient attention to the development of the 

program over time. Three points are especially worthy of note . 

First, as intimated elsewhere, the year witnessed the development 

of an engaging , productive, and rewarding community of discourse 

among the Amitim. Second, the group would have benefited from 

opportunities very early on to hear and raise questions 

concerning the program's aims , structure, and expectations. The 

recent development of a Jerusalem Fellows handbook that is going 

out to all incoming Amitim represents great improvement in this 

area, especially if coupled with a reiteration of basic program 

expectations during the initial orientation period. Third, it 

might have been wise during the orientation period to offer 

Arnitim more opportunities to get to know and to feel comfortable 

with each other, rather than emphasizing so heavily abstract 

subject matter. This might have facilitated an earlier sense of 

at-homeness. 

Fine-tuning communication. In the course of the year, a · va'aa 

Tikshoret { a comrnunicaticr. ccr.'.rr.itte~) w::,s introdue;ed into the 

progr am made up of representat ives of the staff and the Amitim; 

this committee has greatly enriched the program, providing a 

forum for the communication and examination of prograrr.-related 

concerns and suggestions emanating from Amitim and staff. 

Along with other features of the program alluded to, this va'ad 

has contributed to the perception among Amitim that the program 
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and its staff a re trying to take seriously into account their 

concerns and views . It is surely an important ingredient in the 

group's positive self-image and morale . 

Additionally, the va'ad Tikshoret has developed into a superb 

device for on-going monitoring the way the program is being 

experienced by Amitim and staff . Ongoing moni t oring of the 

program through this va'ad, as well as via other strategies 

for elic i t i ng feedbac k concerning programmat i c s trengths and 

weaknesses -- is crit ical t o the p rogram ' s success. 

Communication among s ta f f. The s uccess of t he Jerusa l e m Fellows 

program depends t o a s ubstantial extent on ~he qua l i t y of staff 

planning . It is therefore pertinent to note that communication 

among staff i s excellent. Staff meetings are task - oriented but 

relaxed in ways that i nvite cand i d reflection on t he various 

iss ues that need to be c 0ns 1dered. The views cf everyone are 

seriously cons idered, and d isagreements provide the occasion for 

thoughtful and open-minded dia l ogue that fr uit fully clarifies 

what is at stake. The dedication, sense of community and 

re&pect found among the staff is an important strength 

overall program. 

mutual 

of the 

If there was a weakness in this area, it was that precisely 

because each issue got dealt with seriously, rarely could all 

agenda items be addressed in a timely fashion ; and sometimes it 

was important long-term questions that were deferred in favor of 
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others demanding i~mediate action. Once recognized, this state of 

affairs was rectified by adding additional meetings. Especially 

useful have been certain meetings exclusively devoted to 

examining critically the program's larger purposes and their 

implementation . Allowing sufficient time for staff meetings 

needs to be a high priority. 

In Place of a summary 

I will use this concluding section not so much to summarize the 

report as to highlight certain points that seem to me worthy of 

emphasis. 

1. The year witnessed the development of a much more active 

role for the Amitim in shaping the program. The va'ad Tikshoret; 

the assumption by the Amitim of responsibility for part of every 

the Tuesday evening program; active involvement in planning 

colloquium and in the development of one unit of study -- all 

these represent successful efforts on the part of the program 

of 

to 

offer Amitim a meaningful opportunity to voice their concerns and 

to shape the direction of the program. There is no doubt that 

these efforts have added to program quality and to the collective 

sense of efficacy and community found among the Amitim. 

Arnitim involvement in helping to shape the program 

encouraged for two reasons (additional to the fact 

enhances program quality and Amit motivation). One of 

is to 

that 

these 

t,e 

it 

is 

that it is easier tor individuals who have been functioning as 

leaders in Jewish educational institutions to enter a program 
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that offers them a measure of decision-making and planning 

responsibilit ies , than one which thrusts them into an entirely 

passive role. The latter route risks infantilizing the Amitim, 

whereas the former announces the program's continuing respect for 

them as thoughtful, responsible educational leaders. The second 

is that active participation by the Amitim in developing 

of the program is a superb way to begin building the 

aspects 

kind of 

task-oriented community that the program is hoping to nurture. 

Individuals who have had substantial and rewarding opportunities 

to work together in analyzing, planning, and implementing parts 

of their own program may be more likely t han those who haven't, 

to develop the kinds of bonds that will encourage them to work 

together down the road. 

2. The Jerusalem Fellcws Sunday classes greatly benefited from 

the program's ability to attract some extraordinarily thoughtful 

scholars and teachers to work with the Amitim. But success of the 

classes also depended on additional variables . The most important 

of these was the movement towards a social atmosphere that put a 

premium on listening and responding to each other openly, 

thoughtfully, and respectfully. This was an important 

development, and it should be encouraged in the future. 

3. There is a need to communicate prcgram expectations to the 

Amitim more clearly at the very outset of the year. This is 

especially true of the tutor/tutoree relationship and the project 

which each Amit is expected to work on and present. Initial 

unclarity concerning what the individual projects were supposed 
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to be and concerning what the Amit and the 

legitimately expect from each other impeded work 

tutor could 

on the project 

for a few Amitim at the begin~ing of the year. This is a very 

easy problem to correct, and the rewards of doing so should be 

substantial. 

4. The collcquium made evident the substan t ial extent to which 

a sense of genuine fellowship has been establ i shed among Amitim, 

~ast and present. It is of crucial importance that the efforts 

already begun to invplve graduates of the program in shared 

projects between colloquia be strengthened. Like a human muscle, 

the network of Amitim is likely to grow stronger and more 

effective with use, but to wither with disuse. Perhaps more staff 

energy needs to be directed towards this phase of the program. 

5. Final impressions: It is worth noting, in concluding, that a 

primary source of the program's vitality is it s developing 

capacity to monitor what is going on, and, if judged wise after 

careful reflection on what such monitoring reveals , to make 

programmatic revisions. The bocy of this report offers more than 

one example of this tendency fruitfully at work. This tendency is 

the surest guarantee of the long-range vitality and health of the 

program. For health consists not in the absence of problems, but 

in having the will and the apparatus to identify and remedy them 

early on. Judged by this standard, as by the growth of the group 

as a whole and individual members, the Jerusalem Fellows program 

is doing very well. 
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