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Method for data collection: The prinicpal investigator will use
a variety of technigues to obtain data for developing a current
picture of teacher training institutions in Jewish education.
They will include: interviews with adminstration, faculty and
students of each institution; examination of existing bulletins,
course syllabi, and self studies; examination of relevant
research reports issues by Federations, BJEs, JESNA, commissions,
dissertations and articles.

The research findings will be presented and interpreted in the
final report in order > provide commisioners with the a broad
gualitative and guantitative overview of the preparation of
Jewish educators in North American. Therefore, most data be
presented in aggregate form. The report is in no way intented to
present an evaluative assessment of the respective institutions.
The non-ewvaluative nature of the research will be stressed to
each of the participating institutions and emphasized in the
final report.

IT.A literature survey on current approaches to training as they

compare with existing practices for preparing Jewish educaticnal
personnel.

The review will will draw from existing reports and research.

It will owutline how practices, innovations and reforms in
general education tend to inform the preparation of Jewish
education personnel. On the basis of existing literature,
interviews with experts in the field, and the findings of part 1
f this research specific issues, concerns and recommendations
will be ennumerated.

The following guestions will be addressed in the review: t
are the agencies and mechanisms that inform Jewish educat*:on
training institutions of practices in general education? To w..t
extent ‘-~ the application of findings in general education to
Jewish cuucation viewed as desirable? Are there specific
practices and/or reforms in general education that broadly

affect Jewish edncation? What pear to be those faclors whicn
determine the effective translation of findings from general
education to Jewish educational training centers? :

The final report will include an extensive bibliography and a
listing of questions and issues, emerging from this research that
require additional attention.






Budget

Principal investigator 5,000
Travel expenses ¥
Research and secretatial

assistance 1,500
Research expenses { photo-copying, telphone,

etc.) 500
Total 7,000
* $ 1,500-2,000 to be applied to designated research

travel budget for puposes of visiting training institutions
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David S, Arlel

NOTES ON ARYEH DAVIDSON'S PAPER ON TRAINING INSTITUTIONS

The paper presents a great deal of valuable informatlon on
training. It 1a the f£irst reliable source of information on
the state of the field. I know from personal experlence that
Aryeh himself engenders trust among his colleagues and
encouraged many reluctant correspondents to answer gquestions
freely.

The major fault with the paper is that it presents a static
view 0f the situation. It does not present the visjons and
philosophlies of the training institutions in any depth. The
pleture which it leaves 1s that there is llttle vision
coming out of the training ilnastitutions about issues and the
directions of the fleld. That is true ¢f some, but not all,
institutions but it damns everybody. I think there is more
forward thinking than the snapshot presents. By presenting a
composite without taking into aecount individual
dlfferences, it misses an opportunity to present something
of the ferment within the institutions. The Aifferences are
as significant as the simjlarities.

When the accrediting bodies evaluate an institution, they
often ask guestlions about the future: Will the institutlon
have the resources to continue to fulfill its mission? What
are the long-term or stategle plans of the institution?
These sorts ¢of questions could be considered in this report.

There should be greater acknowledgment of the fact that the
Jewish educator tralning institutions reflect the changing
social trends within American Jewish community. The problems
within the tralning institutions are, in part, due to
profound changes over 50 years in what the Jewish community
wants from Jewish education. Institutions which were founded
as Hebralc institutions have been out of step with the
recent social trends ln American Jewry. Whether they can
adapt to the new realities of American Jewlsh life includling
ambivalence about Jewish education has great bearing on
thelr future.



E & — T T a [ ] =

&
™
[l
I
r
T
[y
i

PAGE 1: The institutlons surveyed should be mentioned on the
£1xst page to indicate the unlverse sampled in the research
for thig paper.

PAGE 2: ldentlfy Kaplan, Magnus, Benderly for non-speclalist
readers and the 11 schools egtablished by 1954.

PAGE 2~-3: The paper should say why the colleges moved away
from Hebrew teacher preparation: Decline of Hebraism as an
ideclogy, growth of congregational supplementary schools,
decline of teaching as a full-time profession, rise of
university-based programs in acadenmic Jewish studies,

The historical survey of the emergence 0f Hebrew teacher
colleges mentions the preparation of Hebrew teachers as a
means of "ensuring continulity.™ It does not present them in
the context of their 1deoclogy and cultural mission of
Hebralsm and cultural zioniam as a soclal vision of the
American Jewish community. The social agenda of Hebrew
education was central to the mission of the early Hebrew
teacher colleges and was part of what later made them
anachronlstic.

The paper should expand on the relationship between the
Hebraism and congregational denonminaticnalism as the vehlcle
for carrying out Jewish education. The teachers colleges
maintained Hebraism (language and texts)in the face of
growing emphasis on congregational Jewish education which
stressed synagogue literacy and Jewish clvics.

PAGE 4: The issue of defining P"independent community-based
colleges" 1s tricky. They are not truly independent since
they are :pendent on the community for funding, etc. They
are, however, accredited by reglonal bodies. I am not
familiar with the Toronto Midrasha but I am certain that it
is not like the others, is not a college, and is not
accredited. Thus, the right term might be Maccredited
community-based colleges™ which would properly leave out
speclalized institutions like Toronto Midrasha and yeshivot
which should be ldentiflied as a separate category.

I am not familiar with the College 0f Jewish Studles in
Washington DC. Later on (table 1) it is ldentified as BJE.
The correct name £or Spertus is "Spertus College of
Judaica."

PAGE 5:(Funding) In general, this section needs more
preclsion. Altheugh anonymity has been guaranteed, specifics
can be given without naming insitutions. BAggregates anda
general concluslons do not tell much about the funding of



S-S5 MG =

i

= Ly iy B F=s

the institutiona. Granted, we know funding is low; we still
need to glve more preclse description. For example, we could
say: X institutions have lnstitutional budgets under/above
§2 million; y institutiona have budgets In the area of
teacher preparatiocn of $z. Also, check the budget figures on
independent colleges. At least two are over $2.25 million.

More extenslve analysls of governance and funding 13
necessary. Speclflcs should include sources of income by
category and on a comparative basls (federationallocatlion,
tuition (and tultion ratel, annual fundralsing, spect-l
grants, foundation support, endowment income, govern.<nt
grants)., Are they free to ralse additional funds? Who are
the truastees and where are they 1n the ranks of community
leadership? What ls the role of the governing body in
policy, funding, etc.?

Accreditation: It is not accurate to include non-accredited
institutions in Table 1 or to say "most" are accredited.
Accreditation is a significant dividing line which should be
used to include and exclude institutional categorles.

PAGE 6: {Programs and activities) This paragraph ls
repetitive but could be included if it is developed better.
Perhaps more (page 5-6§) should be sald about the respective
mission of each category of lnstitutlon rather than the
generalization on page 6.

Page 7: The opposite of a speciallized Jewish institution is
a "general college™ rather than a "secular college.®

Page 8: (MA Program) Teachers from general education are
also eligible to recelve credit toward state certification
by taking MA in-service courses at accredited colleges of
Jewish studles.

It should be noted that until recently one disincentive for
the fleld was the fact that master degree programs required
a BHL before admission to the graduate program. This made it
imposalble for undergraduates graduating from general
colleges with majors in Judaica to enter graduate programs
in Jewish education without significant additional
coursework. The shlft from undergraduate to graduate
education programs greatly openedé the pool of potential
students, Some veterans saw this as a further sign of
decline in standards for Jewlsh educators.

A typology of MA programs might be impossible but with such
a small number of programs some general descriptions would
help give the reader a sense of the differences. Perhaps it
could be done in terms of & brief paragraph for each
institution.

- K3



FEE —

S 9| My =

]
&
0
]
r
1

At some point early on, something needs to be sald about the
NBL: How 1t fits into the organizatlonal scheme, its
relation to training institutlons, its history, ilts new role
in relation to licensure, how the institutions do/ do not
relate to NBL.

In addition to the four types of philosophies, would {t be
falr to add "change agents?t*

PAGE 12: (Program curricula) The phileosophies of the various
praograms take into account the balance between providing
sufficlent course work to remediate deficits in knowledge of
matriculating students without deterring motlvated students
from applying because of the length of the program. How do
programs work within the limitations of the two/three years
avallable? Is the notion of a continuum of learning
realistic?

PAGE 19: (Student Profile) The two opening paragraphs should
end with the statement that: “Changes i{n Jewish identity
patterns of American Jewry have deeply affected the picture
of who enters the profession since 1967."%

PAGE 20: (Jewish background) Azre the people entering the
people both products of weak supplementary schaols but
succeesful/stimulating nonformal education programs? How
significant are undergraduate academic courses at colleges
in influencing men and women to enter the field? I suspect
camps, Israel and youth groups are more important and often
explain why they take college courses in Judaica in the
first place.

PAGE 22: (Summary) This could be a whole new section on
recruitment. The questions ralsed are important but basic
infor~ation on recrultment strateqgies, pools, and data on
matri.alating students (GPAs, countrles of origin, etc.) are
needed., IS recrultment lecal, regl 1al or national? what are
the dlfferences between the types of institutions in thelr
catchment areas for recrultlng?

PAGE 23: (Faculty) Are they treated with "enmity® or
"intellectual condescension?”

Page 24: The salaries for full-time faculty in education at
independent community-based colleges should read: "ranging
from $18,000 to £50,000 in 1989-1990." In additicen, I think
a report on £fringe beneflits should be included. The report
could contribute by offering better data on compensation in
Institutions of higher Jewlsh learning. One model 18 the
1989-1990 KFPMG Peat Marwlick and AS&U's study on compensation
in hlgher education.
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Teaching load should alsco be indicated by number of hours
teachling per week and whether it (s undergraduate or
graduate.

PAGE 26: (#3) This 13 the filrst mention of the Assoclation
of Institutions of Higher Learning for Jewish Education
(AIHLJE) [N.B. correct organization name and acronym on page
40]. Should more be said earlier in relation to subsequent
developments since the demlse of the Iggud?

PAGE 34: (#3) The origin of the Cleveland College should he
identified as "Bet Midrash 1'Morim (1929)

PAGE 35: (#8) I am not sure the statement that no faculty
hold doctorates in curriculum development 13 correct.

One of the unanswered questions in the paper is for whom do
the institutions prepare educators? Is there a breakdown
which indicates the entry polnts of new graduates Into the
system? I am especlally eager to know 1lf the differences
between denominational and community colleges holds up in
placenpent of graduates? Do graduates of denominationals take
positions nationally and graduates of community colleges
take local positions? Are denomlinational programs local,
reglonal, or national?
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THE JEWISH THEOLOGICAL SEMINARY OF AMERICA

MEMORANDUM

DATES/19/90
To.: Virginia Levy

FROM: arveh Davidson

RE: Bicgraphical Sketch

I'm sorry that this is late. Please
feel free to edit this in any way.



Biographical Sketch

ARYEH DAVIDSON

Dr. Davidson, Assistant Professor at the Jewish Theological
Seminary, teaches courses in Jewish education and human
development and is currently sesing ae chairperson of the
Department of Jewish Education- He has worked widely in both
general and Jewish education and was a Jerusalem Fellow in 1987-
88. His most recent research focuses on the devel opment of
Jewish identity and the ps :hological processes involved in the
reading and teaching of Jewish texts.





