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GUCD/EFFECTIVE EARIY CHILDBOOD
JEWISH EDUCARTION

An effective program of Jewish Early Childhood Education
{serving children from birth through age 8) serves as a
stimnlus toward and an educational resource for enriched

and on—-going family participation in Jewish life.
This results from a high quality program.

A good nursery school:
1., Looks at the whole child as a uniqus participant
within the context of his/her family and culture,
2, Incorporates the Jewish home, synagogue, community,
Israel and Klal Yisrael as an integral part of the curriculum,
3. Is developmentally and Jewishly educationally appropriate
{See attached NAEYC document) i.e. curriculum appropriately
integratés genaral and Judaic contant,
4. Ham Jewish staff with Jewish"nemhamah® formally trained
in Barly Childhood Education, Judaica and Hebrew language.
5. Has an integral component of parent and extended family
involvenent/education.
6. Has an enviromnment which is aesthetically appealing and

visually Jewish.
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7. Has state of the art facilities for exclusive use of
the nursery school with classrooms with highest qQualicy
equipmant *and macerials degigned for and used by specific
age groups,

8. Aots ag an advoocate and support for children and thair
families.

9, Accepts reasponsibility for continually educating the
community about Barly Childhood Jewiah Education,

10. Meets the programmatlic needs of its constituencies, i, e,
infant/toddler, parent/child groups, year round child
care, after school programs for kindergarten/primary
grades, parental and famlly lssues.

1ll. Has the moral, professional and financial support of the
sponsoring institution (synagogue, JCC etc.) as well as
that of the Fedaration.

12, Is accepted as the first and foundational rung of the
ladder of Jewish education.

FACTORS OBVIATING GOOD/EFFECT1VE PROGRAMMING, PRACTIICE
AND PERSONNEL

There is a lack of local and national understanding of what
early childhood Jewish education is and it's critical
imporetance in shaping the thrust of the personality and
value/identification system. From this stems the askewed
aducational philosophy/policy of "‘agencies which do not view
early childhead programe ac an integral part of total Jewish

sehooling.
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This has created the self defeating notion that *the nursgery
schdol must be financially self sustaining™ i. e. existing
only on tuition. At the same time, nursery schools are
gensrally charged by their sponsoring agencles for rent,
sacretarial help-(in those rare instances where it's

provided) and often other overhead itams.

Such practices keep salarles extremely low and frequently there are
minimal or no fringe benefits. Except in rare instancae,

the salary differential batwaen a tascher with a B.A. in

Early Childhood who works in a Jeawish nursary school or

public school kindergarten can be $8,000-10,000.

The low galaries and lack of community recognition/status
are major faotors contributing to the national "epidemic" of

gualified, pereonnel ahortage

ENEANCING JEWISH LIFE AND EDUCATION

Cood/Effective programs of Jewish Parly Childahood Education
motivete parents to seek out, support and reinforce continuing
guality Jewlsh celebration/learning experiences tfor their

children and themselves,

Such programs "plant the seeds™ to support Israel, encourage
people to enter Jewish professions and becone active
participants in the Jewish comrunity due to enhanced valuing
of Jewish life. This further strengthens Jewish identification

and aids in recruitment and retention of qualified personnel.
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According to Sylvia Fishman, assistant diractor of the
the Cochen Center for Modern Jewish Studies at Brandeis,
"Thaera's a tremendous desire among both working and
non-working Jewish mothers in cthe U.S. for Jawish
child care. 1In some cities without sufficient Jewish
child care slots, parente who desira Jewish care have
placed other children in non-Jewish situations.

Seven percent of thase children are in child care

sectings noused in church buildinge.

In South America, where moat 0of the Jewish children
attend day schools, the community views early childhood

education as the peginning of Jewish education,®

F.5v16
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. American Jewish Conumittee’s 1987 Statement on Family Policy

Jewish communal agencies. are in 8 position to respond to the imue of dependent
and substitute carc arrangements through direct child-care scrvices.. The provition
of such services and arrangements by Jewish communal institutions (synagogues
community centers, day schools, etc.) would serve the dual purpost of supporting
the needs of working parents and, at the same time, enriching Jewish family life_

Research indicates that Jewish day care has a positive impact on the identification and
affliarion of other Gamity members There is aiso evidence that single Jewish parerts and
lower-income families are most likely to make use of day care. Thus, if the Jawish
community meets the demand for high-quality day care by providing a model
characterizad by parental inmvolvement that indudes religious education and the
development of 8 positive Jewish identity for young children, it may also enharnce the

Jewish identity of parents and their affiiation with the Jewish community.

Several facors inform this policy recommendation  First, Jewish communicy institucions
lag significancly behind Christian churches in providing alternative day-care setilngs, and this
§ap needs closing.  Day care under Jewish suspices can also serve as & “gateway™ institution
o bring young Jewlh couples into broader contact and affiliation with the organized Jewish
community. And Gnally, although no evidence indicates that day care can in any way
increase the depressingly low Jewish birth rate, the availability of such care under Jewish
a@iou wotld signal the high value the community places on chidren a5 a source of self-
fulfliment and cultural continuity.
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Effectivé-early childhcod programs become 2z mource of synagogue
membership,.

CONSULTATION SERVICES:

BJE DEPARTMENTS OF EARLY CHILDHOOD EDUCATION - Exist in

only 10 cities in U,8, Six are full time., Prior to 1988 thera were .
Oakland added in 1988; Philadelphia and Miami in 198%.

Nothing in Canada, Mexico, South America-—-except in

Buenea Aires.
Recently, JWB in New York added early chilédhoed consultation as _art
of another portfolio.

PEACHER TRAINING:
Spertus College of Judaica = Chicago, 2 year cycle=l8 credits

BOston Hebraw College - 2 year cycle
Assorte@ courses: Washington, Baltimore, Los Angeles,

Stern College and Yeshiva Univarsity in New York,

In-Service: Local agencies, schools, Israel study,

seminars sponsored by W20, JWB, BJEZ.

PROFESSIONAL ORGANIZATIONS:

National Jewish Early Childhood Network

CAJE -~ Early Childhood Network

Association of Jewish Center Professionals - ECE component
National Assoclation of Jewish Rarly Childhood Specialists:
BJE/JWB, Departrent Directors

Iecal J.E.C. teachers associations

Local NWursery Directore Counecils
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WHO SPONSORS PROGRAMS?Y

Synagogiies Asgnaiated Talmud Tarahs
J.C.C. Day Schoals

CHABAD Private entregprensurs
Family Day Care Chicage BJE lab school

TYPES CF PROGRAME

1.

Infant/Toddler ages 6,weeaks—-315 monthe
Parent/Child, morning nursery, mother's day out,

Kindergarten, Drop in hourly child care, extended day
child care

Age 24%-3 transition classes,

-5 year Qlds
Parent/Child groups, morning or afterncon half day sessions

of 2,3,5 days per week. Pre-Kindergarten half day sessions,
Special interest classes, year tound child care, summer

camp, cultural programs, MUuSEWRns

J. 6-8B year olds
Day school, supplemental school, summer day camp, special
interest classes, museums, cultural events, family activities
(outreach) vacation child care.

PARENT EDUCATION

Classes on "Becoming a Pamily," Jewish Lamaz, Parenting Issues,

Parenting Centers, Support Groups for various clientele,

Parent/Child groups, Family Holiday experiences, Nowslatters,

Holiday packets, other publications, bibliographies, articlas

on child rearing.
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BLOCKING FACTORS

In addition to the OBVIATING PACTORS previcusly mentioned:
National assimilationist thrust, lowvered rates of conversion,
sky-rocketing intermarriage, dealing wich non-Jewish parents
and/or non-Jewish extended families, non-Jaewlsh teachers and
directors, lack of trained, committed, knowledgeable Jewish
teachers, lack of sufficient teacher training institutions ana
trainers, lack of stipends to support training, lack of p.r.

for existing teacher training facilities as well as the field,
limited quality Jewish content materials for teachers, children
and parents, competition from other professions now open to
woman, lack of funds, lack of sufficient guality Jewish Day Care,
lack of appropriate programs for children below age 3, lack of
state of the art facilities (except for Houston Which built a
£6,000,000 sarly childhood facility and Staven Wise Temple.'L.#..
separate facilities for 3-5's and below age 31 Lack of community

cultural and media eventa to. reinfarce Jewish life,

Permitting TV programe to proffer intermarriage as a norm without

a counter balance of "normal" Jewish life programming.
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Pacilitating Factors

Raising salariea and status, providing endowments for on=-
going range of needs, creating a national/regional pian for
training teachers and directors including state of the art
resource centers, publishing quality materials for children,

Parents, educators, high communal recognition of treachers.

We need to create a cadre of upper level acadamicians
specifically trained for integrating the highest level of
general and early childhood development/practice and Judaica
theoretically and being able to translate that for

practitioners, parents and communal leaders.,

We need to create/provide appropriate job opportunities

"for highly trained, qualified personnel.

We nead well stocked Jewish libraries (permanent and traveling,)

Jewigh childrena' musaums.
We need to pur into process; those faotore which will ¢&-

away with the stumbling blocks.

ENHANCEMENT

The general and profassional Jaewish community must accept
the importanca of early childhood education as the

foundation for all that follows in Jewish life,
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1, Smaller Communities*
PROGRAM

_BERSORNEL

The Commission on Jewish Education

An array of services from
infarcy-age 8 _
{(nursery, day care, after
school care)

Trained Jewish
professionals at every
leavel including
summar day camp.

Jewish community supported Trainers
family day care with Profeassional
properly trained providers Associations

who participate regularly
in educational programs.

Community recognition
Support staff

services and
health care wvorkers)

(social

_ nunxgggg
Jewish famillies with

young children

Boards of Federations,
congregations, BIR'n,
JCC's, univaersities,
other Jewish educators
from speoctrum of

Jawigh education,
Divarce, alternative
Jewish family structures.

—

MATERIALS

INSTITUTION. LCPPORT/NETWORK

State of the art facilities indoor
and outdoor.

Hichest gquality curricula,

Books for teachers, parents,
children, classrcom equipment,
manipulativew, puzsles, games, etc,
Materiale for pre-service and
in-gsarvice staff development, parent
and community education.

Barly childhood Jewish education
conceptualized as an integral part of
Jewish Jewish education and funded as

auch.

Scholarships for local, regional ana
national training programs,

Active recrultment and p.r.
Incentives for continued study.

*All suggestions made for gmaller communities apply to regions and larger
communities in addition to suggesrtions made for laxgexr communities.
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2. Larger Communities

T addition to suggestions for smaller communities:

BROGRAM _ PERSONNEL AUDIENCE

Degree prograns in Early Child~ Mentor system Special needs
hood Jewish education for Subgsidized children
spectrum of personnel needs: internghips New immigrants
teachers for 06-3: Train E.C. Librarians
3-3; 6~8(espacially for perscnnal to Museunsg
religious Bchools,} directors, view themszelves Publighars
consultante, librarians, as part of
museun diractors, eto, total womb to

Regional lab eochools tomb Jewish

Museumpg aeducation.

"New baby program® -
Jewish Lamase, including
Jewish birth basket delivered
to home by teacher_or
nursery director,
"Becoming a Jewish Family"”
workshops and newaletters,
wide range of Jewish family
experiences,

MATERIBLS INSTITUTIONAL SUPPORT/NETAURR

T Major Early ThITdWood REScuUrce Sée smaller communities
Center and workshop space. It
should include aporooriate
cellections and work areas for
all the fine and creative
arts and media,
Include appropriate inclusions
for special needs children.



MEw &S B9 .c0 LB aFEm Us COLLEGE & MUSEUM

P.13-16
-l Q=
3. Continental Planners
PROGRAM PERSONKEL AUDIENCE
Accreditation Program and s1dlx aveling . A,
Teacher Carctification troups of Jewlsh JWB, Jewish
(see accreditation plan of cultural artists institution- of
the National Asgociation trained to work higher learning
for Fducation of Toung children - with young Jewish world wige.
NAEYC) in conjunction with children and
National Assoclation of familiasg.

Jewish Barly Childhood

Specialists - NAJECS
National summeér camp training

program in fine apd creative

arcs.

MATERIALS NST1TUTION BORT />
National Jewish content IV programs On-going research
Israel connaction Advocacy/Public Policy

Curriculum development inteqrating
general, Judaic content and
Hebrew language.

Wide range of publications for
educatcors, parents, <children and

school boards.

Our group wishas Yo emphasize:

The professionalism of the field of Jewich Early Childhood Education, with
all of its manifestations; Personnel/recruitmaent, pra and in-service
education, retention, lmage, advancement, and increased professional and
accademic oppartunities. Funding must be made available, not only for
personnel but the wide range of issues affecting the delivery of hich

quality Jewish Early Childhood Education services.
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NAEYC Position Statement on
Developmentally Appropriate Practice
in Early Ckildhood Programs
Serving Children From Birth Through Age 8

Introduction

The qualhity of our nation’s educational system has
cotne under intense public scrutiny in the 1580s. Wnije
much of the attention has heen directed at secondary
and postsecondary education, the field of early child-
hood education must alsc examine its practices in Light
of current knowledge of child deveiopment and
learning.

The purpose of this paper is 0 describe develop-
mentally appropniate practice in early childhood pro-
grams for administrators. teachers. parents, policy
makers, and others who make decisions about the care
and education of young children. An early childhood
program is any pairl <ty or luli-day group program in a
center, school. or owher facHity. thal serves children
fram birth through age 8. Early chitdhood programs r-
eluda child care centers, private and public preschools,
kindergartens, and primary grade schools.

Rationale

in recent years, a trend toward Increased emphasis
on formal Instruction in academic skil.s has emerged
in early ¢hildnood programs. This trend roward formad
academic instruction for ynunger chiidren is based on
misconceptions about early leamning (Elking, 1585,
Despite the trend among some educaiors o lormalire
instruction, there has be¢n no ¢cnmparabie evidences of
change in what young chiidren need for optimal devel-

] »
Position
The National Assactation for the Education of Young
Children [NAEYC) believes thai a high quality early
hildhood program provides a safe ana FURUNGE envre

C
Yonment EIPS[ ﬁmo;es ﬁ:‘- Rhysical, soC1a], emotional,
and coghitive t of yuung chilgren while ré-

opnent or how thay laarn In fact. a growing b ly of
research has emerged receatly affirming that clnidren
learn most elfectively Uirough a concrete, play-
oriented approach o ¢arty childhood edusation.

In adtdition to an increased emphasic on acadernics,
eariy childhood programs have experienced other
changes. T number of progams hag incresred in re-
sponse to tiw growing demand for out-of hame care
and education during tha early years. Same character-
istics of early childhood programs have also changed
in the jast few years. For example, children are now
enroiled in programs ar younger ages, many from in-
fancy. The length of the program day ior all ages of
children hes been extended in respanse 1o the need for
extended hours of care for employed families. Simi.
larly, program sponsorship has become more diversa.
The public schools are playing a larger roie in pro-
viding prekindergarien programs or before- and after-
school child care. Corporate America is also becoming
a more visible aponsor of child care programs.

Programs have changed in response to sotial, ¢co-
nomic. and political forces; however, these changes
have nut aiways taken into account the basic develop-
mental needs of young children, which have remained
constant, The trend toward early academics, for ex-
ample, is antitherical to what we knaw about how
young children leamn. Programs should be tailored to
meet the needs of chiidren. rather than expecting chil-
dren o adjus? 10 the demands of a s ¢ program

Statement

sponding to the needs of f2milies. Aithough the quality
Q £ gram may be aff ted by
many factors, a majur determinant of progra.. quality
is the exient to whic chu
rograin practices—the degree

B T






s’

DEC 29 B9 12:280 SPERUS COLLEGE & MUSELM

is uveed in conjunc i ! about indi-
Vi s growth ;gbems. strengths, interests,

SXDEFIENCES ign the most appropriate
TGarnia { m the content 5 he cur-

it determined by many faciors SUCH as fradi-
SOh, T EO5jecT matter of the disSiplines, sacial or cul-

mg sir it améntal ropriate
E must be age appropriate and ind!vidﬁly Appro-

nate.
Children’s play is & primary vehicle lor and indicator
tf mental grow &y ena children o prog-

P.16-15

resg the developmental sequence from the sen-
wght in the presshogl years to concrele 2.
tional thinking exhibited by pri children (Fein,
1579 Fromberg. 1986: Piaget, 1852: Sponsetler, 1982}, In
addition ta its role in cognitive development. play also
DEMEInd socia, development (Herron ESttion-

X X rafore, Child-initiated, child-directad,
e
wacher-cupported play 15 an ¢ssential Zomparnent of

developmentall rODTiaTe prachice (Fem & Fvian,
1988,

Guidelines for Developmentally Appropriate Practice

i, Currieunlnm
A developmentally appropriate curricujum for
young children is planned o be appropriate for
the age span i the children within the group and
is implemented with attention to the different
needs, interests, and developmental levels of
those individual chifdren.

A. Developmentally appropriate curriculum
provides for all arcas of o child's develop-
ment: physical, emotional, social, and cog-
pitive throogh an Integrated approach
{Adrmy, 1973; Biber, 1984; Llkind, 1493, Formnan
& Ruschner, 1983; Kline, 1983, Skeen, Gerner,
& Cartwright, 1954; Spodek, 1985 )

Realistic curriculum goals for children
should address all of these areas in age-
appropriate ways. Children's learning does not
occur in narrowly defined subject areas; their
development and teamning are inlegrated Any
activity that stimulates one dimension of de-
velopment and learning aifects other dimen-
airrd as weil.

8. Appropriate curriculum plansing is based
o teachers’ observalions and recordings
of each child's special interests and devel-
opmental progress (Almy, 1975; Biber. 1584;

"Lohen, Stern, & Balaban, 1983; Goodwin &
Goodwin, 1962).

Realistic curriculum goals and plans are
based on regular assessment of individual

needs, strengths, and interests. CurriCuadm is
based on both age-appropriate and individu-
ally appropriate information. For sxampie, in-
dividual children's family/cultural back-
grounds—such as expressive styles. ways of
interacting. play. and games—are used to
broaden the curriculum for all chiidren.

C. Carriculum planning emphasizes learning
a3 an interactive procean. Teachers pre-
pare the environment far ebildren 1o learn
through arctive exploration and interaction
with aduits, other ehildren, and v -~ ials
(Biber, 1084, Fein, 1976. Forman & |___hner,
1883; Fromberg, 1986; Goffin & Tull, 1985;
Griffin, 1982; Kamii, 1885; Lay-Dopyera & Do-
pyera, 1686€; Powell, 1986; Sponseller, 1982}

The process of interacting with materials
and people results in learning. Finished
products or “correct” solutions that contorm
to adult standards are not very accurate cri-
teria for judging whether learning has oc-
curred. Much of young children's |earning
takes place when they direct their own play ac-
tivities During play, children ieel successful
wher they engage in a task they have defined
for themselves, such as linding their way
through an obstacle course with a friend or
pouring water into and out of various con-
tainers. Such learnirg should not be inhibited
by adult-established concepts of completion,
achievement, and failure, Activities should: be
designed {o concentrate on fuqhering
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Ephraiw Buchwaid., Lavey Dardy. L:7sa Scracnter. Lois Zachary

INTROUUCTION

Adult Jew:sh Education could be the cutt:ng edge of the reform currentiy
being eenerated by the leage-siiip of Lhe American Jew:sn comeynlty. WNe
say this hecause we beiieve rthat without a Jewishly eaucated adult
comaunity none of the plannec reforms in Jjew)sn education can take ho.d

Educat:iun points toward impiicit images of adults. When there are
discrepancies between whatl chiidren are ctaugnt and the way aduits
behave, children see this learning as empty and valueless and turn their
backs on what they are taughc.

I.

A, What constitutes good and/or effective education in your
area

A considerabie amount of Adult Educatiun is already taking
piace in the Jewish community. As a fieid, Adulc Education
is characterized by enormous diversity. It is defined as
nen-degree, non-professional, (ife-span education that has
Jewish content. It 1s a field hard to describe and harder
to plan for in a global way because its programs are msarked
by diversity with regard to sponsoring institutions,
methodoiogies eampioyec, religious or secular orientations,
whether denominational or community. and 1ntended purposes.

Effective adult Jewish education 1s a program of Jewish
cantent involving :arge nuzbers of Jews. which rect_ 1zes
and meets indivicua: Sfudent § needs and resuits in
increased commitment and or invojvewment 1n Jewish life.

B. Which factors differentiate good/effective programming,
practice and personnel from poor/less effective prograsming,
practice and personnel?

1. Personne:

- personal qualities: humor, honesty, integrity,
ability to reiate. non-judgemental, caring, concernec,
accessible

- professional qualities: Kknowledgeable, clear, likes
to teach, sensitive to adult learners, knowliedgeable,
empowering, respectful of learner's life experiences.

e



II.

2. Programming

takes piace in settings that are

- attractive, inspirat:onal, goal -orientec, varied,

well-designed

- provides for expression of sybjective feelings

- allows learners to experience learning as useful

- provides opportunities for social interacrc.on

- provides anc:ilary benefits such as meeti:ng social
needs, enhancing self-wortn

- follows up on learners’ experience and provides next
steps

- is voluntary ana non-:udgmental

3. Practjce

- rethodology is experiential or participatory
program is differentiated to allow for individual
differences

- the physical environment provides comfort, ease,
esthetics

- scheduling is accessible to learners

- is openiy responsive to learners' and group needs

How will good/effective programs, practices and personnel in your
designated area enhance: Jewish education (in general...in your
area...people In the profession?)

Aduit education must be the priority of the American Jewish
community because only Jewishly educated aduits can determine
priorities for the Jewish community that will lead it fin the

direction of Jewish continuity and survival. Throughout Jewish
history leadership by a know]ledgeable Jewish laity has
characterized successful Jewish communities. Jewishly informed

adults are necessary for promoting and directing Jewish
institutions and for furthering tne agenda developed by the
American Jewish community.

One of those agenda items :s the enhancement of Jewisn education.
Education on the early childhocd, elementary and adolescent level
cannot pessibly succeed without knowiedgeable adults who model and
support the behaviors and values taught in scheools. With regard
to their Jewish schocling. largely middle-ciass Jewish children
share the characteristics of |ow socioecoromic !evei children.
They fail to Jearn 1in exactly parallel ways because they lack
adult modeis who value, practice and are knowledgeable about what
is taught in schools. Aduits who :earn, change the cliimate for
learning not only within their own families but in ail areas of
Jewish life.

Knowledgeable Jewish adults enhance the profession of Jewish
teaching. They serve as avocational! teachers and promote Jewish
education as a desirable career for Jewish adulits. The Jewish
teaching profession will grow only when Jewlsh education Iis
valued. It is through their own study that Jewjsh adults come to
value Jewish education.
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In a time of rapid change, .jewisir education ecan provide adults in
ieadership positions with tne teois anc the ab: -ty Lo shape
themselves and their communities according to Jewish vaiues cather

than be shaped by outside forces.

A List {types of} programs, structures, etc. which currently
comprise your area:

Adult Jewish FEducation {AJE) is an extremely broad area,
encompass:ng a broad age group and a tremendous range of programs.
The field is highly diffuse and in some sense "amorphous”. Since
AJE needs a wide variety of entry points, the current range of
programs is a strength. Tite lack of an organizing principle and
framework is a weakness.

Currently AJE programs are offered by 1} Synagogues, 2) Academic
Institutions of Higher Learnirg, 3) JCCs, 4) Independent
organizations, 5} Compunal organjzations, &) Federations, 7)
Cooperative, community programs, {e.g. Chavvrot) 8] Israel (e.g.
missions. Israel adult experiences), 9} Museums, 10) Computer
networks .

Structures and methodologies differ from place to place. There is
a decreas:ny reltance on iectures; an lincrea2se In experlential and
participatory programs. Techniques and structures include
discussiun groups, paeneis. audio and videvtapes, film strips,
tours. retreats, and hame-based and indiviauai study. There js
increasing segmentatlon according to age, marita: starus and
family constellation. The gonals of most programs is passing on
the information and behavior patterns of the Jewish tradition.

B.. Create a typology or classification system which explains
programmatic variations.

([nsert Chart)



Notes

1}

3]

1)

Different sponsoring agencies have different “hidaen
agendas.”

Aduit education deals with such a huge range of popuiations
with different needs and goals that programmatic variations
are a necessity!

Personne] are wvaried and at many levels of proficiency.
This produces programs of wide-guality range.

There is no widely accepted, articulate theory or program
design for Adult Education. Therefore most programs are a
"shot in the dark.”

Given the current state of the field, how might we best
facilitate better and more effective programs, practices
and personnel?

1. What are the blacking factors?

a. benevolent society, negative public perception, lack
of ascribed value, no material vaiue, negativeiy
perceived (fundamentaliism), pace of life. time

accessibiiity, absence of roie models, lack of
avaiiable quality programs, feelings of personal
inadequacy. gender issues, ewparrassment, lack of
context for learning, =xenophobia, feelings of
intimidation.

b. inadequate funding, lack of a tradition of research,
lack of a shared ianguage among practitioners,
inadequate records

c. perception uf "Yesniva Mudel” as onily iegitimate type
of study

d. negative images of learning from childhood

e. negative attitudes towards tradition. resistance of

clients, lack of materials. lack of a National Jewish
Television Network,

d. too metaphysical
What are the facilitating factors?

a. nationwide caspaign, personnel, accessibiiity,
unlimited money, creating receptive environments,
articuiating and communicating racional fur study.
dynamic curricuia, marketing, peer support, cosmunal
support



articulation of a significant research agenda.
KNOWING what knowledge would make a difference,
development of a systematic pian., journais ana or a
methoa of dissemination, recognition Dy sSecular woric
of value of Jewish education.

Tdentification of student needs and materials ang
methodologies appropriate and engaging to the learner;
utjlizing scate of the art adult education, use of

technology, reiating the learner’'s life situation to
iearning activity.

“unfreezing ' the iearning

marketing, packaging. development of new materiais,
apprupriate to other settings, especialily rmedia.

the "right” contacts,
curriculum develapment

utilizing resources of the secular worid and
integrating secuiar worid into Jewish life.

How might we proceed toward enhancement?

We need to foster the development of a vaiue system linked
te Jewish learning that provides meaning and purpose for the
learner as 2 Jewish person. Concrete steps would:

1.

Promote adult Jewish learning as a growth model.

Create alternative contexts for Jewish outreach tao
settings other than the synagogue (i.e. beaury salons,
health clubs, doctor's oflices etc.).

Develop Jewish components in self-heip programs (i.e.
AA/JACS, marri: * encounter).

Provide minimal Jewish education and experience fo
every aduit Jew,

Foster the 1dea that every student becomes a teacher
and every teacher is a student.

Create accredited independent study options.

Develop learner-centered alternative models of aduit
Jewish learning.

Develop a boady of adult Jewish learning research to
inform practice.

Articulate a theory of adult Jewish learning.






Iv.

f. Create new entry levels {e.g. self heip
organtzations, mar-lage encounter, nealth crubs,
Deauty sa:uns, unctors offices, iaw  fTirms,
targetea nfiuenr:a: groups

g. Coordinate national effort in areas of teacher
devejopment and piacement and :n fundrarsin

An Agenda for Local Adult Education Centers

1. Guais
a. Toe provide minimal Jewish Education and Jewish
Experiences for every adult Jew,
b. To jmpiement research of the w®major research
center.
c. To <create alternative contexts for | Jewish
Education outreach in addition to the synagogue
(L.e. JACS, AA etc.).
d. To maximize resources far ensuring multiple
entry points and options.
2. Differentiating betwecen large and small communijties.

In small communities, the Adult Fducation effort
shouid be coordinated by one agency. In larger
communities, Aduit Education factors shouid be divided
among severai agencies and institutions.

Wnat does our group wish to emphasize most?

A,

We see AJE as the lynch pin of any revival of the Jewish
community. It is central to Jewisn continuicy.

Because AJE must respond to a wide spectrum of constantly
changing personnel and communal needs, [t must provide a
wide spectrum of multiple entry points. It will need, for
the same session, to be plural:ist in i1deology and practice.

We need more research on what works and why.

THE BOTTOM LINE: Since we cannot at present say what entry
points will work for which groups and individuals we must
provide multiple entry point. Variagated models of program
need to be developed and tested.

Professionalization is a sust, as is personnel training.

Adult programs should enable participants to feel more
connected to their religious/cultural traditions, should

promote personal growth, and should be viewed as relevant to
ilife,.
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Holiday Workshop Series
Melion Adult Mini School

HOME LEARNING
Parenl Newsletier

Curricvlum for the Home: Behrmen House, Meflton Together Series, L' Chayim

QUTREACH

Programs for the unaffiliated
Prrenting Centers

Family Resource Centers and Materials
Mentoring, Pamily to Pamily

Acculturation Programs

Chavuroth

TRAINING

Consciousness has been raised to the agency level [nvesiments are being
made in bringing together paractioners to share family education
information. Some academic research iy being done at the University of
Judaism and the University of Michigan.

Seminars and workshops are being sponsored in a variety of communities,
nationwide for clergy, teachers, educational directors, and Jewish communal
service professionals.

The Whizin Institute for the Family bas recently been established at the
University of judaism. One of its goals is Lo train family educators.



EAMILY BDUCATYION: A TYPOLOGY

COMOREGAYIONS SCROOI. ~  COMMUMNITY ~ CAMPS/TRIPS

workshops workshops workahops ons day retreals
saders sedore SILrAYREANTAS woekends
celebrations celebrations celebrations week jong
clasecs ¢lasses classes two weeks
parent/child parent/child parent/child
parents only parenis only  pareats only
JEVISH FAMILY LZFF ED, __ HOMF ON-GOING PROCRAMS
Life cycle classes sedesy ongoing programs
challen ges of daily living homestudy guides/kits muliti-3ession programs
mantering one¢ time programs
chavursh oxtended lime
famity o famity programs
school/homoe visits
megaziney and poblications

BLOCKING AND FACILITATING PACTORS IN FAMILY EDUCATION

BLOCKING FACTORS

Because family education is an cmerging field, there is still no uvaiform
definition of exactly what family education i, and what it is not. This is
problematic, but eventually will be resolved. Along with the lack of
understanding of what family education actuslly is, comes turf issues that
consiantly need negotiation: Who is a family educator? Whai programs are
run by the family educaior? Does the sisterhood perceive the Chanukah
workshop a3 impinging on its Chanvukah bazaar and lstke dinper?

The lack of support from clergy is very difficult 10 overcome. Famify
education usually is unsuccessful in congregations where it is not validated
by the Rabbi.
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Pamily education classes and seminars need to be offered in the major
Jewish teaching institutions and required in training educatoes. rabbis and
communal service workers. There are doctaral degrees offered in family
ecology and family education in secular institutions of higher learning.
Similar courses of study should be offered at some advanced level in
parochial institutions and programs.

Retraining and in-servioe arc also areas (hat aeed 1o be pursued and are
already fairly accessible. Principals, Rabbis, jay people. social workers,
camp directors. center direciors , bureau directors and consultants, and
planning associaies should atl be exposed to family education. This would
also be a means for recruitment because famity educators need life
experience.

National conferences and consuitations should be offered In the field for

people already working in It as well as for people who want to know more
about {t.

CURRICULUM DEVELOPMENT

Although aimost all curricula fends itself to family education, devejoping a
scquential map or pethway for areas best or easiest laught, when, would
deeply enhance the field. There are & variety of people educal...g familios
about different areas of Judaism: They would all be helped. if & curricuium
could be developed. Guidebooks for Jewish Home enhancement or a4 minimal
skills handbook need 1o be developed both for family educators and families.

Materials for home study and home help need to be developed. Such things
as how 1o take a Jewish famity vacation, create a {amily reunion, or make
your children's bedtime into 2 jewish experience need 1o be made available.

INVENTORY AND RESEARCH

As previousty siated, a variety of forms of family education are occurring,
inday, in Jewish education. [t would be extremely helpful 10 have an
inventory of these methods and ¢lasses, Further, there is little research
being done 1o validate whether these methods are successfu! in transmitting
knowledge and/or creating life style change. It is essentia| here, as in all of
Jewish education, {0 do some serious research. It is irresponsible not to.
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Further, we nieed 10 look at models of “successful families” as well as [amilies
that have “successfully” transmitted values, and try to ynderstand how (o
replicate or strengthen these models.

MEDIA

Home media for learning as a family unit is a field begging to be developed.
Jewish pintendo along with "how to” video tapes can find an importani place
in peoples’ homes. However, whatever media is developed it needs 10 be
well designed and appeallng: The modern Jewish family is a sophisticated
and discerning client.

Il families are instrucied in how to use video equipment well, then cap
become part of famity film festivals or begin meaningfuf video scrapbooks.

Jewish newspaper supplements (like L'Chayim in the Detroit Jewish News)
should become nationally syndicated.

BAMILY VACATION AND LEARNING EXPERIENCES

National Jewish family retreat centers and trips should be developed for
Jewish families, National retreat centers, junkets and cruises with Jewish
learning occurring could enhance family education and family unity as well.

The fack of a national Jewish eductational training institution is not a helpful
differentiation when atiempiing 10 define types of family education
programming that would enhance a smaller or larger community. Rather, it
is probably the availability of funds that is a pivotal point in starting [amily
education. It i not extremely large amounts of money that are necessary,
but, fluid funding that Is not earmarked for other agencies, causes or
institutions. However, the following analysis stays within the original
guideline

[n communilies of ail sizes the jewish Experiences for Families model
(Detroit Metro) model would work: That is that family education programs
take place in individual congregations and agencies, and the community joins
together for larger ceiebrations or extravaganzas several times a year.

EBach organization. institution, agency and congregation interested in
pursuing family education assembles a lay and professional committee.









A number of basic assumptions guided the development of a model
of enhancing the use and production of media and technology for
Jewish education. The assumptioffwere:

1) Profession production of materials is essential to the process
2) Media professionals - "hollywood types" should be involved

3) There should be constant feedback and direction from the
various consumers (i.e. teachers, students, home, and media
center personnel)

4) Production should be centralized

5) Distribution needs are different for "Media in Culture" vs,
“Media in Jewish Settings"

6) The key to the use of media and technology in Jewish Settings
is its integration into the lesson.

7) Effective use of "Media in Jewish Settings" requires personnel
to supervise and guide its integration within the curriculum of

the schools.

As a result of these assumptions, we designed the attached model

approach for media and technology.

DESCRIPTION:
The process is cyclical in nature, however, to assist in
understanding the process we began with the "Goal Setting/ldeas/

Consultation Stage"

Stage 1: Goal Setting/Ideas/Consultation



This stage involves the various target groups in helping to
envision and design the needs of the market, Professiognal
full-time educators would be employed to guide the "lay
personnel"” (consumer} in this process. Following initial planning
these people would meet with the Stage 2 personnel to achieve a "

meeting of the minds" - consensus of opinion <f____

Stage 2: Creative/Production

This stage would involve the media professional or “Hollywood
types” to create top-rate media and technology for Jewish
education. la-addition, together with Stage—ome, We would hope to
see the establishment of a "Tanglewood" type of environment where
the consumers (children and adults) could become participants in

this process.

Stage 3: Media in Culture vs. Media in Jewish Settings
This is the stage where the distribution and implementation

networks will diverge

Stage 4a: Marketing
This media is intended for the mass audience. As a result
professional marketing strategies need to be developed to attract

the consumer to products in spite of/due to their Jewish nature

Stage 5a: Distribution Networks



We envision a centralized clearinghouse to coordinate commercial
distr}bution c¢hannels, This clearinghouse could be located in one
single region, serving the entire continent, or in a few regional
centers., It was the feeling of the group that the most efficient

process would be in the establishment of a single center,

Stage 6a: Home Market
The product would reach the consumer, via broadcast, video
rental, mass mailing, computer, etc 4”"““\ theo Commareial ditr-bobi

c’_ha.r\nt.\s z

ca- . : : i h\ S
a 4b: 'arge Community vs. Small communit B0 M JEw _
= ot (x o)
Due to the different resouces available in the large vs, small
community, the distribution and implementation strategies, while

coordinated, need tao be different.

targe Communities: Centers for preview, distribution, training
and information need to be established. Full time staff would

provide the support necessary directly to teachers in various

Jewish settings, Yart oF ¥rs SUHoft Would Aol & c.rh.a\:\of\ og
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Small communities: Key Personnel would be identified to provide
support to teachers in their communities. This support would
include coordination of training through the large centers,
distribution of materials and most importantly assistance and

supervision of the integration of the materials into the



curriculum, Unlike their larger counterparts, small communities

need not become centers of training.

Stage 5b: Teachers
The key to the implementation of this program is the invalvement
of the teachers. As the "prime initiators of change" within a

school environment they are the key to success.

Stage 6b: Students

These are the ultimate consumers

Since this 1s a cyclical process it is critical that regional
center personnel, teachers and students all share in the goal
setting/ideas/consultation process (stage 1) as well as have the
developmental and educational opportunities of the

creative/production within some of the projects.






MEDIA AND TECHNOLOGY: TYPOLOGY

We divided media into two basic classifications:
1) Media in Jewish Settings

2) Media in Culture

[. Media in Jewish Setting:

Definition: Media which is used in formal or informal {"beyond
the classroom") settings. Media in Jewish Settings can include
materials from Media in Culture but would be adapted through

curriculuar materials for the particular Jewish setting.

I1. Media in Culture:

Definition: Media which is disemminated to mass audiences,
normally outside the structure of existing Jewish organizations,
This can include popular movies, television programs, "best
sellers", computer software/bulletin boards, theater and music.
This form of communication shapes images and perspectives of Jews

in general society and influences self-perceptions.

Projected Benefits: (SESSION #2)
1) Professional quality media will enhance the status and image

of Jewish education and educators.



2) Professional quality media will appeal and therefore attract
grea£er numbers of sensitive and intelligent individuals
currently a11enated from Jewish life,

3)&P?:%Lt% new avenues for identification with Jewish culture,
4) New modalities of instruction will enhance the effectiveness

of formal and informal Jewish education.

PCE"' Conse s wsndg § L%Q-K‘.-lu
YIncrease thammmmastdrtiy—uf Jewish knowledge and iwfermation suac oo

a1
Q'Q'{i) Motivate the desire to study Jewish heritage, texts, etal. audimce

Q—Q“?) Create greater understanding and empathy among and between
differing forms and expressions of Judaism.

Q@h} Involve talented and creative individuals in the media, arts,
communication and technology in the process of enriching Jewish

experience. /
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A. Portrait of good/effective education in supplementary schools

There are actually two different kinds of supplementary
schools across the country: community and congregational. Since
there are only a few community supplementary schools that are yet
in existence, we will focus our attention on the nature of the
effective congregational schools.

A successful/effective/good congregational school can only be
talked about as part of the larger ecosystem of which it is a part,
the congregation. This means, that only when the key stakeholders-
-i.e., rabbi, educator, school faculty, parents, students, lay
leaders--are invested in the total success of the educational
endeavor will it actually be effective. That is to say, a
congregational school can have all the elements that make for
effectiveness as documented in the literature on effective schools,
but it will not be effective unless it is in sync with the
setting of which it is a part.

The elements necessary for effectiveness that we felt
necessary--a shared vision; an articulated, substantive curriculum
based on substantive Jewish learning: strong leadership, supportive
climate; regular and open communication--are documented in the
literature on effective schools. The perception of the stakeholders
that they are involved in "avodat hakodesh"--holy work adds a
somewhat distinctive Jewish twist to the notion of shared vision.

B. What characterizes good and effectjve education in your area?

~ strong instructional leadership

- warm school climate

- high expectations for everybody involved

-~ educating whole person

- sense of community

- legitimate partnership between lay and professional leadership
- shared vision by all stakeholders (lay and professional)

- seriousness of standards

- administrative coherence

- clear school culture

- runs like a school

- enough teachers to learn from

- continuity in personnel

- extends beyond four walls of classroom

- ongoing evaluative process by all stakeholders

- ongoing growth

- meaningful areas for parental involvement

- wilTingness to take risks, supportive atmosphere for trying new
ways

- part of a context/whole, the congregational - everyone feels part
of the whole



well defined curriculun

- extensive open communication between stakeholders

must include substantive Jewish learning

perception of participants (lay, professionals and learners) that
the enterprise is "holy work" and that participants are good at
what they do.

- closed ecology--self-renewing in terms of staff, i.e., staff
development ongoing part of the life of the school

C. Factors that poor/less effective practice have in common.

- stakeholders may all be present but they didn't actually function
as a tean

- poorly defined, wishy washy curriculum

- stakeholders don't really buy in

- communication between members of group poor (no one has skills
to facilitate the meetings of the team)

SESBION 11

How will good/effective programs enhance the educational field and
Jewish continuity?

Most important effects

- most Jewish kids in America, if they receive any Jewish education
at all will receive it in a supplementary school setting, thus
supporting supplementary schools has the potential to nurture our
next Jewish generation in this country (The supplementary school
system 1ls analogous to the public schoel system. Imagine if, we
in America, could really provide excellence in our public school
system, how our society would be enhanced!)

- the synagogue is still the dominant institution in American
Jewish life, if we accept the notion of the interdependence of
school and congregation, then enhancing the school, enhances the
major institution on the American Jewish scene

Other effects
- provide forum to learn and do Jewish stuff
- provide positive role models for Jewish living
- kids would continue to be in school - Jewish education programs -
thru high school and college
- kids would be in place to train and assume leadership roles
- put a + value on mitzvot
- perception of Jewish supplementary school would become positive
- encourage people to consider Jewish ed as a career
- no personnel shortages
enhance community cohesiveness (vehicle for creating community
dialogue)
- make recruitment easier
- sustaining the system would be easier



- whole enterprise would be more exciting and creative because of
perceived perception of success and because of appropriate
funding and resources

SESSION III

There are a variety of kinds of programs which currently comprise
our area. One way they can be cateqgorized is by sponsorship:

a. congregational

b. multi-congregational

C. communal elementary

d. communal high school

e. central agency-operated

Within the congregation setting, another organizing feature is by
number of times a week a program meets and the age group the
program serves. For example:
a. primary grades--clients: 3-7 year olds, meets once a
week on Sunday
b. Hebrew school--clients: 8-13 year olds, meets multiple
days
c. confirmation--clients: adclescents, meets ohe evening
a week

Within these kinds of programs there are some interesting form
breaking paradigms:

a., family schoeols

b. Shabbat morning schools (which link celebratory life
of the community with the life of the school}

c. Havurat Noar type programs (1 year communal
intervention into synagogue programs, usually high
school age)

d. third day elite program (those who care most come to
school more)

e. Madrichim type programs which direct the growth of
learners toward becoming teachers

f. 13 mitvot programs which hook bar mitzvah age students
with lay leaders who become their "mitzvah"™ advisors

g. "7 number of whole days per year plus intensive
summer experience--also usually for Bar Mitzvah age
and up

Then there are programs that exist within the congregational school
setting that enhance and enrich that which generally __kes place
in the classroom. We have enumerated some of these programs. In
each case, we have tried to label program types. Letter a
describes some of program's goals; letter b gives several examples
of such programs in existence.



Field trip
a. - provides opportunity for enrichment
- expands walls of classroom
- exposes students to resources not found in class

b. museum visit
visit to "matzah" factory
cemetery visit
Retreat
a, - develop sense of community
provide an opportunity to learn by doing
- provide Jewish role models
- show Judaism "live"
- provide a primary social experience
b. Shabbaton by grade or by school away
1l day in town
a retreat with another synagogue school
Class and retreat
a. combine goals of 1 & 3
b. "havurat noar" type program
Life cycle training
a. - to give skills in life cycle areas
- to increase familiarity with and observance of
life cycle events
- to increase potential of continuation of Judaism as we
know it
b. 13 mitzvot programs
bar/bat mitzvah training
confirmation type programming
Student - teacher programs
a. - to tie teens to community
- to provide age appropriate experiences for teens that
are rewarding within a Jewish center
- to teach leadership and teaching skills with hopes of
generating future leadership
~ to create role models for younger children
b. ma‘aseh program in the San Antonio
teaching assistantship programs
Social action programs
a. - to put into practice what we teach
- to create an opportunity to practice desirable adult
behavior
- to create a "vivid" experience that is real (hands on)
an experience of learning to and learning about
b. - tzedakah fair
- ongoing nursing home visit
- food bank
- meals on wheels
- tutoring younger kids
1 shot school wide community programs
a. - to provide an experience of community
- to provide an opportunity to do "Jewish" in addition

4



to learn about
b. Holiday prograns
crisis oriented programs

8. Academic credit bearing programs
a. - to demonstrate that being in Jewish school/learning
what happens in a Jewish school matters in the "real
°  world

b. - Hebrew language courses in Hebrew high school settings
for which secular high school language credit is given
9. Junior congregation
a. - to create community
- to teach davening skills
10, Parent education
a. - to enhance parent knowledge, attitude, commitments
= to create partnership between parent and school
- to provide an opportunity to expand on/build on old
learning from an adult perspective
b. - parallel programs for parents (PEP)
- holiday workshops series
~ lecture series
- parenting classes
- Hebrew classes
11, Family education
a. - to help family work more effectively with school
- to enhance Jewish family living
- to give family a common base of Jewish and general

information
12. Staff development
a. - to orient staff to school culture

- to prevent burn out, enhance retention
- to "keep the flame burning”
- to create a community among faculty

13. Youth Group

a. ~to take learning and put it to practical use

-to reinforce sense of community
-to create different ways for students to "connect” with
the school

14. Jewish arts

a, -different means of having children relate to material
-reaching those who misght not be reached by conventional
methods

-to reinforce learning by "doing”
Sassion 1V

Given the current state of the field, how might we best facilitate
better and more effective programs, practices and personnel?

What are the blocking factors?
- funding, lack thereof = no pay for teacher preparation, no
benefits

- lack of qualified personnel to plan and implement

5



unwillingness of people to participate
lack of interest
personnel burn out
lack of colleagues/support
lack of status
difference in attitude between professional and lay
" re: program
low expectations of public - federation and community powers
low expectations of teachers for students and what can be learned
low expectations of parents of school itself
low expectations of lay pecple in general
inadequate physical environment (poor upkeep)
inadequate supplies
inadequate materials {textbooks)
untrained perscnnel
no funding for going to school
lack of subsidies and stipends for training
inability to get certification or accreditation
not enough opportunities to work full time as a teacher.
no mechanism for "creating full time" employment
materials ~ inadequate
no central clearinghouse for materials
wimpiness and cowardice of educational leadership

WHA RE ENABLING OR

colleagues

working as a team sharing, critiquing and brainstorming)
proper funding

comm. support

fulfills perceived need

shared vision or goal

"success breeding success"

perception - of mission, importance of task

proper training of personnel

being prepared (having time to prepare)

adequate pay

sense of respect

support staff

innovative program/material

CAJE

training institutions (summer programs, outreach, consult,
innovative conferences

_-ips to Israel for admin./teachers

incentives and recognition for teachers and students (pay

increase, vacations, accrued time off)

retreat type programs (refresh - renewals)
family ed - adult ed are enablers for supplementary school
community can participate in transmitting heritage to its own

members

guality of host culture
quality of lay and professional leadership



- geographic location--being in "galut” (not in the center of
urban, metropolitan Jewish community) seems to work for more
positively Jewish supplementary school experiences

- charismatic leadership--both lay and professional

= linking of formal and nonformal education



Dear Seymour,

The exercise in which we engaged in Cleveland was exceedingly
frustrating and I think misdirected. One of the things that I have
learned in the last twenty years is that we kill ourselves when we
try to evaluate the successes or failures of Jewish education in
America program by program, institution by institution. Jewish
education must come to mean all of what is happening in the field.
When we split up the field and look at any one part, each is
woefully inadequate. It seems to me that if we are to be succeed,
we must reframe the way in which people think when we say Jewish
education. If the Mandel commission could do one thing, it would
reframe what people think when they say Jewish education. Jewish
education means education that takes place in formal and non formal
settings, in congregational, communal and "x" structure, for babies
and todd :irs, for 6 year olds and 14 year olds, for adults, for
marrieds, for singles, for senior citizens. All of them are Jewish
education and we need to work at strenghthening all of them if our
enterprise is to succeed.

One thing that the Mandel Commission could do would be to fund
a study on the three day versus the two day supplementary school.
It would be wonderful at this time of cutting back on the intensity
of this non intenseive track if we could "prove" the benefits of
the three day system. It seems clear to those of us who discuss
supplementary schools that going to two days will absolutely kill
the possibility of language instruction (which by the way is not
d-1d in those three day a week settings which really care about
luv).



SESSION ¥

The Tollowing answar tries to address ways in which resources mignt
be oOrganized TLO Jdodress tha needs of supplementary scnocls with
regard to 1ssues of program, personnel, audijence, materials,
1Institutional suppart/networking. It begins with one suggestion
tnat might have a real 1mpact on the problems as tnev manifast
themselves and goes on to catalcogua the 1ssues in terms of these
areas. .

The most serious aillment from which the supplementary school
suffers 15 low self esteem. Why can’t we learn from th PR people
and apply some of the same principles of "hype' to the
supplementary schoel in particular and Jewisn education in general.

In the smaller communities, our most crying need is to train and
empower ltay leaders. Supplementary education must be given high
priority on the community’s agenda and must have a high claim on
resources.

In larger urban areas {dafined by you as communities with training
Institutions), we must seri1cusly exploit the Yab school option and
1ts offshoot, a network of schoois connected to the university.
These settings must serve not only as sites for the education of
interns, but also as sites wnere there is significant crcss
peliitnization between the university and the schools where
education takes place.

For continental planners, public opinion must be fosussd on the
success and potential success of suppiementary school. The
successs of the supplementary schcol must beccme part of the
national agenda. We must show faith 1n the pctential of the system
and help to set high expectations. We must show that we cars about
the quality of the outcome, about the seriousness o learning that
can actually take place., (not that what we actually care about is
the maintenance of the status quc..see Ron Reynolds dissertation,
"Do our schools need to fail1l in order to succeed!)

BRAINSTORMED LIST OF NEEDS OF SMALLER COMMUNITIES

Pergsonnel { Personnel 1ncludes: teachers, ecucational directcrs,
lay ieadarship, community based educators, specialist in the arts)

Me S

sneed for gqualified people to fill slots

xretention of quaiifiad staff

=improving ski111s of existing personnel

£on-gc1ng quality in-service (for stimulation and enrichment. not
a deficrency bcased mogel)

*need tC create mora Jobs than any single 1nstituti1on can sustain

1



ineed for ceclisagues

Ways of meeting needs

*community needs TS pe abla to provice the 1nfrastructura Jewisnly
for professional to surv-ive
*Lo provide salary and fringe tenafi<s tnat make i- attractive to
consider iiving 1n smaliler community
*to bring 1n outsigers to “professionalize” local norn professicnals
to "professionalize” the insiders (rabbrs/educator,
educational director, te2achers) through:
*summer programs
*training institutions sending out trainmers to community
to work with as many or few pecple as necessary
*send “"home grown” person/profaessional out to go to
school
*cr2ate mentor program {maybe ccnnected to training
institution, maybe connected to CAJE)
*provide leadership training 1n local synagogues Tor lay paople
*on educational 1ssues
*Lo enhance ccmmunicaticn and possibility of creating
shared visicn
*create on-going educational awareness conversations Detween
community leaders and Jewish professionals
*provide funds Tor professionals to 11nk with others doing simitar
work through prcfessional conferences, through large enough
phone budgets
*conceptualiize full time jobs that pul) together part time work
train perscnnel to adapt and/or create appropriate curriculum
materials
xCreate university course for non professional teachars,
particularly college age k1ids

Audisnce (Augience 1ncludes: students-childran, parents,
congregation, community)

Needs

*need for meeting other Jews

xneed for Jewish education

xneed to fi1t Jewish education into ona's scheduls
*xneed to feel gooa about being Jewisnh

*need for children to become bar/bat mitzvah
*need to Teach Jewish skilis

*need to make a Jewish commitmant

*need toc ke able toc function Jewishly

wavs of meeting needs

*a2ffactive prcgrams that address needs
*Dersonqe1 that can conceive, plan, and mplement programs
xcommittad lay leaders
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rsufficrent rescurces--funds
~--materials
¥*create anc disseminate resources for families

Institutioral sypoort/retworis (Includes: liprary, teacner center,
synagogue ccocmmitte=23 and boards, Jewisa 3rofessicnal commiytiaes,
Jewish Federation constituency committees, teacher networw)

Needs

*positive attitude toward Jewi1sh education

*network and cooperation between committees

¥rneed for leadership training

xneed for institutional viabi1lity in the context of community
coalescence

*need for wviability of supplementary schoo)l within a larger
congregaticnal structure

*need tc Know what's happening 1n other places

xneed for community based planning (short and long range)

Wavys of meeting needs

*CAJE

*regicnal mini-CAJE’s

*national clearing nouss for collaction and cissemination of “good
and "effective”™ practices

xinstitutional ways for stakeholders to meet at all Jlevels
(local/commupal/national)

*brennial for educational diractors (across party lines}

*1nstitutionalized ways for community Jeaders whose responsibility
1s educaticn to come together across communities

xforum for meeting across stakeholders (that 1is, meetings that
would involve educational directors, teachers, lay leaders
across communities)

Program

*critical mass for variety in programming
xpeopie with skills to plan and implement such programs

ADDITIONAL NEED N LARGER MMUNITI

Personnai now also 1ncludes: faculty of trainsng institutions,
Bureau oOr centrai agency personnel, representatives of naticnal
organizations, publishers o<f materials, students of training
1nstitutions

Hesds

*tneed TOor rigner salaries {because of the supply and Jdsmana 1ssue,
salaries are cften lower 1n large communities than tn csmaller
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ones; because of the desi-ability of larcer ccmmunities 1n tre

eyes oY the professicnal =--i.2., large communities w111 have
day schools, etc.)
*need to oulld 1nstitutional lovalty {greater ability ta move

1nstitutions 1n larger communities)

*need to educate teachers toward philcsophy cf scrcocol they'ra
teaching 1n

*need to createa structures for training TNstitutions anmd szhools
to cooperate for mutual benef:t

*need for affi1liated personne (congregational memters,
enculturation of Israelis!}

*need for cooperation of school, Bureaus, training instituticns

*need for community planning and interdependence

xneed Tor colleagues

Wavs of meeting these expandag needs

xfunding

*1n-service staff develcoment tnat 318 institutional as well as
community based

*mechanism for cocrdinating disparate personne! 1n community

*congregational outreach to Tfaculty to make them part of
congregational community

*mechanism for bringing togather various parts of congregation--
that 1s, the brinaing together of all stakeholders

Audience now inzludes more pecple, congregational schools with more
de¥ined personalities

Needs

*need to do outreacn ( one coes not necessarily nead to Jjoin
Synagogue or go to suppiementary school to meet Jewish needs/
to meet otner Jew)] to Jaws who 1n a smaller community would
Join synagogue and to marginail Jews

*need to convince people that they need suppliementary school

*need to be up to date-- to compete with general culture, with
other synagogues

*need to take advvantage of particular characteristics of szhoci1ng

wavys to address reeds

*attention to technology and marketing

*more attention to T"aesthetic” of pnysical plant anc LUp to datenes.
of equipment used oy staff and 1n class

*enterprise c¢f Jewisn eduzation neads to lcok ard be as
sophisticated as tnat available in s2cular scnooils

zneed more 1nvastment 1n curricular matsrials
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CONTINENTAL FLANNERS

Ir area of Persannz]

*need Lo creaate ccocurses for coilage studerts whe teach iard wnre
might penet't from credit bearing courcses)

*mop11izing faculty of schools oFf educaticn whe are Je4isn to

*moB1112INng Judaic stuotles faculty to

“to teach

“TLo teach our tesachers

“to encourage theilr students to consider careers 1in
Jewish education

“to advocate for cause of Jewish education

“to help us research i1ssues 1n Jewish education

“to become 1nvolved as lay people

"to teach lay peorle

xto create )Job packages for these faculty that include a "Jewisn
plece”

*to create credit bearing oppcortunities as ongoing continuing
education possibilities (witn potential fTor degrees and /or
certification)

*to create more faculty/resszarch positions in current instituticns
{particularly Jewish training institutions) to enable
appropriate outreach and research

*toc begin to think about supplementary school of as a place bevond
a school for kids 8-12Z, but as a place for families, aduits,
pre-schgoolers to learn

Jun
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TO: Mark Gurvis
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RE: Reaction to "Field Notes"

Enclosed is a copy of the comments made by Caren Levine,
our Resource Coordinator, on the media and technclogy
section of the "Field Notes." Not all of it may be
relevant to the question of how to handle the "Notes,"
but I thought you might be interested anyway because of
the many issues it raises.

I really had hoped to get staff comments on other
sections, but most have been so busy with conferences,
travel, et al, that they haven't had a chance to respond
in writing. If they do, I'll pass them on.

All the best.



Introduction

We are living in what is termed as the Information Age. How we, as Jewish educators,
harness these new (and old) resources now available to us is a question of utmost
importance and requires good analytic and creative responses.

It is apparent that a Iot of thought and enthusiasm went into the creation of the report,
Media and Technology. The committee is to be commended for the work it generated
after only two days of intensive collaboration.

The following are thoughts on how the report might be better structured and fleshed
out for further recommendations and subsequent action.

In general, it would be useful to examine what other research currently exists. The
Memorial Foundation for Jewish Culture produced a 'not for publication' report, The
New Technology: Stralegies for Enhancing Jewish Education, by Jacob B. Ukeles,
1986. The report presents a good overview of available materials and addresses
criteria for evaluation and future prospects. It is highly recommended that current
literature on the subject of media and technology be incorporated into any report to
give it context and to bolster the content.

The results of a review of research should answer questions such as:

What is the effect of a treatment pon average?

Where and with whom is a treatment particularly effective or ineffective?
Will it work here? What are practical guidelines for implementing a
treatment in a particular place?'

Power On: New Tools for Teaching and Learning was published in 1988 by the U.S.
GCongress, Office of Technology Assessment. The OTA report gives a good assessment
of what is happening in the public education sector regarding learning technologies?
potential uses and criteria for evaluation. The OTA report could also serve as a good
model for research in the Jewish sector.

From resources such as the OTA we can gain a good overview of what is actually
‘out there’ and an understanding of how technologies are being used in general.
Although the U.S. Government has its own agenda, many of its concerns are similar
o those of the Jewish community. These findings include the following selected

' Richard J. Light and David B. Pillemer, Summing Up: The Science of
Reviewing Research (Cambridge: Harvard University Press, 1984), p.13
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inclined toward increasingly homogeneous and less innovative products.

. While the cost of developing software (especially the type marketed on
floppy discs) has dropped considerably due to advances in programming
environments and the know-how of programmers, marketing to the
educational sector remains a costly, sometimes prohibitive factor.

. The existence of numerous information channels makes it difficuit for
software producers to receive clear market signals and to adjust their
designs accordingly. State and local initiatives to define curriculum needs
and invite target software development have met with mixed resuits.

. A limited survey of software publishers indicates that the larger concerns
are typically both more rigid (bureaucratic) and less innovative than smaller
firms. Evidence of the performance of firms of different sizes and market
share is mixed and inconclusive.

. The problem of unauthorized copying (piracy) continues to undermine
investments in new product development, especially among smalier
publishers with little experience in the school market.

. The principal factors that will determine the structure and quality of the
educational software industry are: high development costs for innovative
state-of-the-art  applications; marketing advantages that accrue to
incumbents in the school market; risks associated with idiosyncratic
acquisition policies and procedures; small demand for subject and grade
specific products; and the difficulty of appropriating the returns to
investments in software that is easily copied.?

The OTA report includes a 'Summary’ of its findings, "Interactive Technology in Today’s
Classrooms,” “The Impact of Technology on Learning,” "Cost-Effectiveness: Dollars and
Sense,” "The Teacher’'s Role," "Software: Quantity, Quality, and the Marketplace,"
“Research and Development: Past Support, Promising Directions," "Technology and the
Future of Classroom Instruction," and various appendices.

In evaluating anything, much less the state of the field, it is important to develop criteria
for evaluation. The OTA report provides a very useful itemization of "Characteristics
Considered in Evaluating Educational Software." Other resources include the Electronic

2 OTA Project Staff, Power Onl New Tools for Teaching and Learning
(Washington, DC: Congress of the United States), pp.122-3.
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Leaming Laboratory’s "Critena for Educational Software.”

Finally, the Commission on Jewish Education in North America's report calls for
production by committee. This is one option and would appear to be pedagogically
sound. There are, however, other artistic, creative considerations to take into account.
Tom Snyder, a leading designer of educational software offers several caveats against
committee-based production in his discussion of educational computer game design:

There are plenty of good teachers in this world, plenty of computer wizards,
inventors of games, subject matter experts, and obsessive, driven workers, but
it is a rare person who combines all their attributes and is still able to walk in a
straight line. When such a person is found, he or she must then be managed,
which is in itself a tall order. Artists -- and game designers are software artists -
- are notoriously unmanageable, and when that factor is compounded with the
notorious unpredictability of software projects, the situation becomes so wooly
that managers rush to find alternatives.

Hence the tendency of publishers to use committees, with agenda and
specifications they can pass on down the hierarchy to arrive at the jerry-built stuft
that passes for educational software. They do this not only out of economic
necessity but under a mistaken belief in the divisibility of the medium.

A computer game looks as if it has handles to grab hold of and places to sit
down. The uninitiated may conclude that it is therefore divisible into manageable
units, each of which can be designed quickly and to spec by a subcommitiee,
then joined to the other units, "Because the medium is tractable," writes
Frederick Brooks, "we expect few difficulties in implementation; hence our
pervasive optimism."

The group starts out with a set of learning objectives or license to use a
children's book as the basis for their game. An in-house developmental
psychologist identifies the possibility of teaching A, B, and C skills and meeting
X, Y, and Z objectives. Additional input from educational experts, software
engineers and designers is pulled together into one very tight, very detailed
specification which in turn is bhanded to programmers to implement.
Implementers are coding slaves, at the bottom of the heap.

This approach is disastrous, as we saw with CAl [computer assisted instruction].
Committees are famous for stifling initiative and creativity, and educational
software committees are no exception. All the experts in the world can't
guarantee a good program any more than they can a good children's book.
They shoot down new ideas because they're new, not bad, and therefore are
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threatening on some level, if only because they require attention. Alternatively,
the committee gives a project so much attention it withers under "analysis
paralysis." Whatever the project or the configuration of the group, there is never
any shortage of reasons why not to do something. Harvard's John Steinbrunner
put it this way in The Cybemetic Theory of Decision: "It is inherently easier to
develop a negative argument than to advance a constructive one."

Snyder further suggests "it is not sufficient that educators be used merely as focus
groupies and advisors. Their involvement must be more fundamental. Educators
should visit development areas and Jearn more about the technology of which they are
making such demands. And the programmer must find ways to keep in constant touch
with the educational realm, with the issues, the educators, and the children.”

General Comments

The paper on Media and Technology seems to have relied more on anecdotal
information than analytic data. A stronger paper would defing its terms and not be as
generic. It is not always clear when 'media’ is referred to in a specific instance, as to
what kind of media is intended nor is it always easy to distinguish the targeted
audience or the learning situation, or environment. The paper does not call upon the
current thinking in the 'secular’ world on educational theories regarding technologies
and vanious media. For instance, many academics and practitioners are in the process
of examining and evaluating the effect of teacher-student roles and expectations,
effective use of technologies, and how new technologies might reflect and/or redirect
learning theories (i.e., cooperative learning, coaching, teacher training, etc.).

It is important to understand that technologies are tools which can be used to facilitate
learning and stimulate creative pedagogy. They are not the miracle cure to save Jewish
education; rather, they are a means of communicating culture and learning. These
tools must be used properly and contextually, not as the end to a means, but as the
means itself. These tools, or resources, represent a piece of the whole education
agenda and deserve prominence. Yes, the technologies might interest some people
because of the novelty or because it has a nice gimmick and maybe interesting
graphics. But these superficial features can become tiresome quickly. The challenge
is to produce resources rich in quality content and pedagogically sound environments

¥ Tom Snyder and Jane Palmer, In Search of the Most Amazing Thing:
Children, Education, & Computers (New York: Addison-Wesley Publishing Co.,
1989), pp. 125-126.

4 Snyder, p. 127.



inclusive of, but not limited to, an attractive appearance.

The Report

The following remarks are based on the Media and Technology report. A copy of the
report is attached for easier reference.

Page 39:

If we are to understand media as a system of communication, and technology as the
means of delivering this system, it is not possible to regard the two as one and the
same. A clear understanding of what ‘'media’ is and how it interacts with technology
is the key to our comprehension of the uses {(and abuses) that this amalgam affords
us in education, Jewish or otherwise. To contend that "media and technology are
currently nearly non-existent and therefore, obviously, under utilized, for Jewish
educational purposes” seems not only subjective, but inaccurate, As far as media is
concemed, taken at its most basic meaning, there is a great amount of printed
materials and, granted to a lesser extent, video, audio (a category seemingly overlooked
in this report} and computer materials. At least one of these media is used on a
regular basis. Settings are not clearly delineated in the report, but it would appear that
the intention was to cover formal and informal learning environments, including the
home. Most schools, home, JCCs, even synagogues have some type of technology
available, whether it be a computer, walkkman, VCR, overhead projector, or an old
fashioned film projector. lIssues of equipment are a small but not insignificant, part of
the whole,

It would be helpful if for example, the report described the different functions and
design of media and technology. If we wish to write a note, we don't pick up the end
of a telephone receiver and glide it across a piece of paper. Similarly, if we wish to
speak with someone across town, we won't talk into a stylus unless we are James
Bond. I, however, we do this, and in fact the stylus is a radio in disguise, then we
have indeed chosen a proper method of expressing our communication. It is
suggested that the report elucidate how different technologies can augment education
given the strengths that define them. They should be prepared to explain why one
means is chosen over ancther.

it is not at all clear what criteria was used to judge the quality of existing materials or
what sort of research was performed that produced the results.

It would be interesting to learn what led the writers to the conclusion that "production
in all areas except for the Holocaust is decreasing.” Yehuda Wurtzel, for one, has been
quite productive. His latest venture, Moonbeams, is targeted for active community
participation. A new selection of Shalom Sesame videotapes is currently under
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development. Israel Television is a great resource. Although it may be untapped by
Jewish educators in the classroom, [TV does supply materials for Jewish cable
television networks, which, while few in number, do exist, and will probably enjoy a
period of growth within the next few years.

"Projected video" does not appear to have “fallen into disuse," at least not in several
situations of which 1 am aware. In fact, with the assistance of an LCD display device,
one computer screen can be displayed for all to view through an old-fashioned
overhead projector. Another example of good usage of projected video can be found
with NewsCurrents. NewsCurrents is a (secular) news program which is delivered
weekly to subscriber schools. The program package consists of a Discussion Guide
which is accompanied by a filmstrip. In addition to supplementing the Discussion
Guide, teachers and students can aiso use the filmstrip to develop their own current
events lessons.

Educators also use transparencies for teaching and delivering presentations.
Transparencies allow educators and learners to use their imaginations to design
creative, potentially reusable materials at a low cost. Commercially produced
transparencies are also helpful. For example, social studies material on the ancient
world can be very useful for teaching about ancient Israel and its culture.

The report holds that 80% of Jewish software is of the drill and practice variety. If so,
this number probably reflects the secular market. it would be helpful to know what kind
of inventory was taken.

The report does not address audio tapes or games. | would be interested to learn not
only about the inventory of software evaluated, but the criteria for judging their
'professional’ quality and worth.

Page 40:

Many sophisticated electronic learning materials were not mentioned. ABC News
developed interactive software on the Arab-lsraeli conflict. Bet Hatfutsot has
computerized learning centers and the Museum of Jewish Heritage is developing their
own extensive learning centers. Numbers 2000 is a project which is taking advantage
of the new technologies to promote the transmission of Jewish culture and history.
These projects would be most interesting to include as state of the art developments,
not just in Jewish education but in the general field of instructional technology. In some
areas, Jewish education is indeed on the cutting edge! Let's promote this, but
realistically (without breast-beating, without complacency).

B. Examples of how media and technology lag in Jewish education relative to the
secular setting would be helpful, as would information which would help us to
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interpret this lag. What proof do we have that we are behind; in which areas:
software development, teacher training, etc.? How is the secular environment
different?

“Mass Culture” is slowly but surely reflecting some kind of Jewish concern in
television and film production. One reason that has been given is Jewish
television writers are beginning to explore their own relationships to Judaism.
At least one organization, Jewish Televimages, actively seeks out producers and
advocates sensitivity to Jewish concerns.

Some secularly created material could be incorporated into Jewish curriculum -
social studies transparencies, the bar-mitzvah episode of The Wonder Years, etc.

Jewish Televimages also runs workshops specifically designed to incorporate
mass media into a Jewish context. Other developments in mass culture do
include a burgeoning market of books and magazines directed toward
preadolescents and teens. Quantity, however, often bears little relationship to

quality.

Contrary to the bad press the young generation has been given, | suspect they
(and Jews in general) still read.

Page 41:

A.

A1l

A2

A4

It would be most helpful if the report cited key examples of the "unique qualities
and abilities” that media (and presumably technology) have to enhance Jewish
education. | am still unsure as to the meaning of ‘professional quality media,’
a phrase which is used repeatedly without any explanation or guidelines.

It may, in fact, be more advantageous to incorporate the less mobile or immobile
populations. Media and technology does have many contributions to make as
tools of outreach, but these should be carefully outlined and discussed.

What does it mean to say that media is fluid? How has it been used in this
context, and what is its potential (including timeframes for timely response to the
needs of the Jewish community)?

What does it mean to aver that "professional quality media"... may “appeal and
therefore attract greater numbers of sensitive and intelligent individuals (sic)
currently alienated from or marginally affiliated with Jewish life"? There is no
indication of how success is defined or what constitutes professional quality. A
given media event may be slick and showcased as a motivational technique, but
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A 6.

AT

then what? Where's the substance? Media and technology should go hand in
hand with content, and that includes selecting the media design to complement
the content.

What evidence is there that "professional quality augments the desire of people
to study...?”

The technology requires a context for leaming. How does “professional quality
media creates greater understanding..." about Judaism.

Page 42:

A 8.

“Professional quality media involves....creative individuals," should include
educators and should delineate the different aspects of producing this media.

These goals are murky. They need to be more carefully outlined. Absent in the
report is a discussion of databases, electronic bulletin boards and networks such
as GesherNet, audio materials, other models of interactivity i.e.,(games) as well
as budding resources such as the San Francisco BJE's Family History Video
Project.

The ideas behind this section are good and seem to be based on a Schwabian
mode! of commonplaces. The matter of interpreting 'professional production of
material' remains essential. "Holiywood" productions can be pretty vacuous.

Pages 43 - 44:

In terms of production, it might be interesting to develop a "CTW" for Jewish
education materials, or perhaps a creative design consortium, (similar to the
structure of the JESNA Israel Consortium) but why centralize production? We
want to advocate a nurturing, creative, supportive environment and often large
companies sacrifice this for other concerns.

The design model proposed by the report represents one option. The steps
need to be fine-tuned and alternatives would be interesting. Where are the
needs assessment and market research components? Goal setting, idea
generation and consultation should not be perceived as a separate piece, but
as several individual steps. Where are the educators in the creative production?
What about evaluation and user training? Marketing (and previous to that,
design,) should consider that not all media is equally appropriate for all
audiences.

If the process is truly cyclical in nature, it does not reach "completion through the

9



use of media." Instead, feedback is continually generated and incorporated into
future versions.

E. A key issue is how to use and integrate any type of auxiliary material, like
computer assisted instruction, into the curriculum. Thought should be given to
the intrinsic characteristics within one tool that makes it qualitatively different than
another. In other words, consideration of what makes a computer program a
better way of learning a particular content should be incorporated into the raison
d'efre of its design.

Conclusion

The development of visual, audio and interactive materials to further the promotion of
Jewish continuity and culture is truly an exciting prospect. The possibilities are endless,
limited only by the imagination and the available technology. Wouldn't it be grand to
have a “Where in the World is Benjamin Tudelo” or an inter-active Israeli archaeological
site similar to the "Palenque" surrogate travel program developed by Bank Street!

The Field Notes presented to the Commission on Jewish Education in North America
on this topic exhibit a goodly amount of thinking. | believe this report would benefit
from the incorporation of current research, and the further examination and definition
of terminology, technologies and criteria, into a more focused presentation.

Caren N. Levine
JESNA
3/9/90

10



FIELD NOTES

A Paper Presented to

The Commission on Jewish Education in North America

by

Roberta Goodman and Ron Reynolds

with the participation of

Harlene Appelman Ephraim Buchwald  Lynda Cohen

Gail Dorph Marvell Ginsburg Janet Harris
Jo Kay Earl Lefkovitz Leonard Matanky
Bobbt Stemn Joy Wasserman Gary Wexler

Lois Zachary

Lavey Derby
Charles Herman
Lifsa Shachter
Ron Wolison



Introduction

INTRODUCTION

On December 4-5, 1989, a group of seventeen Jewish educators
assembled in Cleveland, Ohio at the invitation of the Commission on Jewish
Education in North America, for the purpose of deliberating programmatic
agendas for action in the areas of Adult Education, Early Childhood Jewish
Education, Family Educatdon, Media and Technology in Education, and
Supplementary Education. The organization of this activity was facilitated
by the Coalition for the Advancement of Jewish Education (CAJE), at the
invitation of the Commission.

Those invited to participate reflect broad, yet varied backgrounds, as
individuals, as educators, and as members of particular sub-fields. To
illustrate, the adult education sub-group consisted of an Orthodox rabbi, a
Conservative rabbi, and two female Ph.D.’s..one a professor, the other a
prominent lay leader. Similar admixwres of personal ideology, role
catcgory, age, sex and training characterized each of the small working
groups. Quite remarkably, all participants were personal "products” of the
North American Jewish educational system. Most essentially, all serve on

| the "front lines" of Jewish education, or have direct, daily contact with front

line personnel.



Introduction
The two-day activity consisted of a series of tightly souctured tasks
designed to:

-- Establish criteria identifying what constitutes "good" and
"effective” programming and practice in each sub-field.

- Identify factors which serve to differendate “good” and
"effective” programs and practices from others.

-- Systematize the prevalent programmatic forms which currently
comprise each sub-field.

-- Brainstorm visions of enhanced programming and practice in
each sub-field, describing the conumibutions such enhancements
hold in store for Jewish continuity in North America.

-~ Developing action inidatives on both a continental and a local
perspective designed to move each sub-field toward enhanced
performance and impact.

These tasks were approached and accomplished with exmaordinary
commitment, focus, tenacity and enthusiasm by each of the participants, all
of whom volunteered their services in response to CAJE’s request and the
invitation of the Commission. Their eamnestness also reflects immense
respect for the Commission’s purpose, leadership and opportunity for
unprecedented impact.

This report attempts to excerpt and edit salient aspects of each
group’s work in a way that will be of practical use to the Commission.

Mindful of the reader’s desire for brevity and cogency, the authors

endeavored to achieve a sense of balance between analysis and prescription.

This paper is not a monograph. It reflects the collecive wisdom and
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experience of people who "live, think and breathe" their particular sub field

of Jewish educaton and who represent its most cherished resource.
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EARLY CHILDHOOD JEWISH EDUCATION

Success...at a Cost

At first glance, early childhood Jewish education would appear to be
riding the crest of unprecedented success.  Jewish nursery and pre-school
programs across the continent - whether operated by synagogues, Jewish
Community Centers or other communal auspices - are often filled-to-
overflowing. Similarly, a variety of infant & toddler programs, parent-child
groups, after-school programs for kindergarten and early primary grades,
parent-and-family actvites and Jewish child-care programs currently enjoy
burgeoning enrollments,

A combination of market faciors, labor wends, and changes in
familial structure, have clearly contributed to the current boom. Early
childhood Jewish education (ECJE) programs offer financially competitive
opuons to a growing number of working parents {and others) for the
educational, social, cultural and spiritual (not to mention physical) care and
development of their children. Moreover, ECJE programs often serve as
effective recruitment and retention programs for the parent institutions in

which they operate, and as potentially rich "feeders" for Jewish day schools.
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While these developments provide great cause for optimism,
concemed critics maintain that the superficial indicators of success (e.g.
expanding enrollments and programming) often mask the operation of pre-
schools which are marginally Jewish, and which are often conducted by
personnel {mainly teachers) who are seriously under-trained, under-equipped
and woefully under-compensated. Day-care programs are often lacking in
both educational content and Jewish substance and frequently operate as
"stand-alone"” programs, rather than as components of a comprehensive, well
integrated early childhood regimen.

Leaders in the field observe a lack of local and national /G'f
understanding of what early childhood Jewish education is,
importance in contributing to the foundation of a child’s personality, value
system and identity. Consequently, synagogue and agency decisionmakers
frequently fail to regard carly childhood programs as an integral part of total
Jewish schooling. This atutude, in turn, often places the Jewish nursery
school in a "stand-alone™ posture, with the accompany expectation that such
schools should be financially self-sustaining (if not income-producers) for
their parent organizations. And for the most part, Jewish nursery schools
"succeed" in so doing...through the maintenance of dismally low salaries,
and lack of staff training and support. (The typical starting salary earned
by a Jewish nursery school teacher is 38,000 - 10,000 less than that of a

public school kindergarten teacher possessing the same credendals.)
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In summary, one of the potentally-most-impactful sectors of Jewish
educatdon operates in a state of diminished effectiveness for lack of
investment in the development of human resources and comprehensive

Programs.

Toward Professionalization

Early childhood Jewish education is seriously under-professionalized.
There is a national shortage of qualified teaching personnel. Only two
Jewish teacher-training insttutions (Spertus College of Judaica and the
Boston Hebrew College) provide comprehensive early childhood teacher
training programs. Consequently, the vast majority of early childhood
Jewish educators are seriously deficient in knowledge of Judaica, Hebraica
and Jewish pedagogy.

Only six communities in the United States provide central agency
early childhood departments staffed by full-time personnel. Few stipends
exist to support in-service educaton programs. There is no natonally
recognized teacher certificaton apparatus, An acknowledged body of
professional standards governing entry-level requirements and criteria for
advancement is absent. And early childhood personnel suffer a serious lack
.of status reladve to both secular-school counterparts and other Jewish

educators and professionals.
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Only through a significant, continentally-coordinated investment of
resources in support of a comprehensive training and professional
evelopment initiative can early childhood Jewish education hope to achieve

greater share of its vast potential.

A Proposal for Action

We propose that one institution be charged with the responsibility to

/ }/ develop an Office of Early Childhood Jewish Education. Such an Office

could be housed in a Jewish university, Teachers College, central agency,
#

or JESNA. Staffed by a complement of full-time, expert personnel, the
g

Office would function as a continental planner for local training programs

designed 10 equip teachers with the knowledge and skills designated by a

Protocol of Professional Standards to be developed by the Office, with the

advisement of a continental advisory body. The Office would also oversee
the conduct of appropriate, action-research and as an evaluator of and
cleaninghouse for Judaic instructional products and materials.
The planning and coordination of locally-based teacher-training
programs would utilize at least three models. The Itinerant Seminar model
| operates by sending an expert teacher-trainer (say in Bible) to a particular

community for the purpose of conducting an intensive seminar. This model
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is most suitable for adoption by smaller communities, where a single
seminar could accommodate the majority of local personnel.

Larger communities might participate in Centralized Trainer Seminars.
Here, participating communities identify an individual who will receive
intensive, advanced training in a particular area of ECJE such that he or she
will be able to train others in his/her home community.

Larger communities might also draw upon Resident Professors,

certified by the Office to conduct various local ser_ninars (as well as to
conduct Itinerant Seminars and/or Centralized Trainer Seminars).

All Iocal waining programs would be govermed by standards
established by the Office and would confer credits under a uniform
ceniification system. Central agencies w;ould be called upon to facilitate the
linkage of salary advancement with the accumulation of professional
development credits.

Local training and professional development opportunities would
consist of more than seminars and/or formal courses. The Office will also
identify a cadre of artists, story-tellers, musicians, drama specialists and
others who would provide enrichment workshops, demonstrations and
performances.

At the continental level, the office would work with Jewish
universities and teacher-training institutions to develop (additional) degree

programs in ECJE with specializations in sub-areas of the field.
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In addition to the development and coordination of local training
programs, the Office will oversee action-research programs designed to
inform training activities as well as the development of instructional
products.

The overarching charge of the Office will be to functon as an
advocate for excellence in Early Childhood Jewish Education. To this end,
the Office will endeavor to capacitate local leadership to develop early
childhood programs which:

1. Employ personnel who are sufficiently well-trained in Early
Child od education, Judaica and Hebrew language.

2. Follow a cumicular program which is both developmentally
and religiously appropriate, and which effectively integrates
general and Jewish content.

3. Regard the whole child as a unique participant within the
context of his/her family and culture,

4, Incorporate the Jewish home, synagogue, community, Israel
and Klal Yisrael as an integral part of the curricular program.

5. View parent and extended family involvement/education as an
integral component of the total program.

6. Create and maintain environments which are aesthetically
appealing and visually Jewish,

7. Seek to develop state of the art facilites for the exclusive use
of the early childhood program, with highest quality equipment
and materials appropriate for use by specific age groups.

8. Smive to meet the full range of programmatic needs of its
constituents by providing comprehensive, integrated program
embracing infant/toddler, parent/child groups, year round child
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care, after school programs for kindergarten/primary grades,
and parent and family education activities.

9. Actively seek to secure the moral, professional and financial
support of its sponsoring institution as well as the support of
local federations.

10.  Accept responsibility for contnually educating the community
about the importance of Early Childhood Jewish Educadon.

In summary, we believe that an investment in the upgrading of
human resources, directed by 2 continental coordinating mechanism, will best
serve the current needs of early childhood Jewish education. By
smengthening the level of knowledge and skill of the teacher, early
childhood programs will become substantively more Jewish. By providing
financial incenives - linked to the accumulaton of credits, the dignity of the
teacher will be swengthened, We believe that these measures will greatly

enrich all of Jewish educarion.

10
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SUPPLEMENTARY EDUCATION

The Mis-Maiched Reality and Image of
Supplementary Jewish Educaton

The prevailing opinion within the North American Jewish community
ﬂ

is that the supplementary school is a failure. Yet, some of the most

exciing and innovative programs, curricula, leadership development, and
personnel training in Jewish educaton today is occuming in the halls of
supplementary schools.

Typically, within supplementary schools there exist programs and

curricula designed to enhance and enrich the classroom experience. Many

of these programs reflect the supplementary schools’ abilides to network

with support agencies for programmatic and fiduciary resources locally,
nationally and internationally. Enumerated here are some of these programs.
Letter "a" denotes various program goals, and letier "b" denotes programs

currently in operation.

P

L. Retreats

a. - develop a sense of community
- provide an opportunity 1o learn by doing
- provide Jewish role models
- show Judaism "live" and "alive"

b. -  Shabbaton by grade or by school away at a camp
- l-day in town
- a retreat with another synagogue school
- scholars’ retreat for distinguished grade members representing

all the schools in one city

- regional retreats

11
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/[ 2

{4

classroom and retreat program which has classroom study
units with a retreat completing each unit.

Cycle Training

to give skills in life cycle areas

to increase familiarity with and observance of life cycle events
to increase potental of continuaton of Judaism as we know
it

beyond tutoring, B'nai Mitzvah programs for students and/or
parents on issues related to Bar/Bat Mitzvah

Confirmation programs with requirements for essays or
projects, service attendance, social action, and more

Student Teacher Programs

a. -

to tie teens to the community

to provide age appropriate experiencés for teens that are
rewarding within a Jewish school

to teach leadership and teaching skills with hopes of
generating future leadership

to create role models for younger children

teaching assistantship programs which provide the teaching
assistant with skills and classroom experience

- retreats and/or conferences for teaching assistants sponsored

by at least 3 national organizations

Parent Education

a. -

to enhance parent knowledge, attitudes, and commitments

to create partnerships between parents and schools

to provide an opportunity to expand on and/or build upon
prior leamning from an adult perspective

paralle] programs for parents (PEP - Parent Effectiveness
Programs)

Holida$eWorkshop Series

lecture series

parenting classes

Hebrew classes and adult B'nai Mitzvah classes

one classroom session devoted to parent/student study

Family Education

a. -

to help families work more effectvely with the school

to enhance Jewish family living

to give family a common base of Jewish and general
information -

holiday fairs

12
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Shabbat experiences (some schools are moving from Sunday
to Saturday for the purpose of creating family Shabbat
experiences and a sense of holiness)

retreats

| 6. Staff Development

a._

to orient staff to school culture

to prevent burnout, enhance retention

to "keep the flame buming"

to create a community among faculty

to augment and enrich teaching skills and content knowledge
in-house faculty workshops

city-wide workshops often sponsored by central agencies
mini-CAJE (Coalition for the Advancement of Jewish
Education} conferences on a regional basis

[ 7. Academic Credit Bearing Programs

a. -

to demonstrate that what happens in a Jewish school marters
in the "real world"

to reinforce the importance of Judaic and Hebraic subjects
Hebrew language courses in Hebrew high school settings for
which secular high school language credit is given

Judaic courses in Hebrew high school setdngs for which
college credit is given

intensive study experiences in Israel for which secular high
school credit is given

[ 8, Social Action Programs

a, -

to put into practice what we teach

to create an opportunity to practice desirable adult behaviors
to provide vivid experiences

tzedakah fair )

ongoing visits to nursing homes, hospitals, senior adults
food and clothing drives organized by students

helping in a food bank or meals on wheels

tutoring younger kids

The list also includes: FIELD TRIPS expanding the classroom beyond

the four walls; COMMUNITY SCHOOL-WIDE PROGRAMS brnging

together youth with a diverse range of backgrounds; JUNIOR

CONGREGATIONS which train youth to take part in services; JEWISH

13
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ARTS which enhance Jewish expression; YOUTH LIBRARY programs with

video tape lending libraries and an emphasis on getting our students to read

Jewish literature where they may not read textbooks; CURRICULUM

DEVELOPMENT AND MATERIALS DEVELOPMENT by teachers,

educadon directors, central agencies, national organizadons, publishers, and
Jewish school supply companies (posters, Israel kits, Jewish toys, etc.) which
create a quality learning experience and leaming environment; YOUTH
GROQUPS which create a different context for students to connect with the
school.

Supplementary Jewish education is more than just schooling. Its
audience is expanding beyond schooling for the elementary and secondary
child ages 8 - 16, as it is becoming a place of Jewish learming in the
broadest sense for post-Confirmands, families, adults, and pre-schoolers.

The Perpetuation_of the Mis-Matched Image

With so much innovaton and quality programming, why does a
perception of gloom, doom and hopelessness continue to prevail for the

supplementary school? * Here and there, one finds programming excellence.

R ——————

—

These examples are widely diversified, geographically and denominationally.

—

ithi 1 Tvasi within others, these
W:Em some _schools, excellence is pervasive, but within o ,

models of excellence may occur in one grade and not in another.

This lack of consistent guality is related to the dependence on a large

number of untrained staff, both ;eachers and education directors. Several

14
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Jewish institutions of higher learning have significantly professionalized the
role of education director. 8tll, there remain more jobs than trained
personnel. Some of these positions are parttime rather than fullime, and
unable to atmract well trained staff. In addition, whereas a congregation has
set requirements for rabbinic training, similar standards and expectations for
the training of education directors, much less teachers, generally do not
exist. Too often, the only requirement for getting into the classroom is
being a warm, available Jewish body.

Few people can make a career, much less support themselves,
teaching two or two-and-a-half-hours-a-week or even twelve hours-a-week
under the present system. But they can and do spend time acquiring skills,
materials, and ideas which contribute to their continued professional growth
and success in the classroom when made available. The availability of
funding, resources, time allotment, and programs for teacher training is a
continual problem which hampers the supplementary school. Completion of
training programs needs to result in increased salary and benefits. Here too,
resources are sorely lacking.

Supplementary education has not yet recovered from the effects of
research in the 1970’s whose major measure of school impact upon adult
Jewish identity was tied to the aggregate number of hours of study attained.
Many graduates of the supplementary school fell short of Geoffrey Bock's

1,000 hour threshold, and almost all fell short of Himmelfarb’s 3,000 hour

15
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figure. This research approach neither described the supplementary school
and its impact on the child, nor analyzed its effectiveness. Rather, the
research examined the effects on adults, years after leaving school. This
research affected community perceptions and the allocadon of funds for
Jewish education through the 1970s and 1980’s.

Those involved in supplementary education identify the most serious
ailment from which the supplementary school suffers as being low self-
esteem. There exist low expectations among: the public - federation and
community powers; parents of the schools themselves; teachers for their
students and what can be leammed in the tme allotted; lay people in general.
Talk about the supplementary school revolves around the language of
powerlessness: a lack of stipends for teacher training, certification and
accreditation; and inadequate benefits for personnel, physical environments,
supplies, educational matenals - textbooks, audio visual matenals, and the
like.

The supplementary school in the past has been advertised in an
apologetic manner. It has been identified as being: a choice for minimalism,
one siep better than no formal Jewish education but not as good as the day
school; a population pool for more glamourous programs like trips to Israel,
Jewish camps, missions to Eastern Europe; a place from which many of the
Jewish community leadership emerged in spite of their supplementary school

experience.

16
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Solutions for Matching Image and Reality

( We must view the supplementary school for what it fis.

Congregations sponsor most supplementary education. The supplementary

school is an integral and indistinguishable part of this dominant and vital

instituion in North Amercan Jewish life, the synagogue. The
supplementary school provides: a forum for Jews to leam, discover, and do;
training for present and future leadership; positive role models for Jewish
living. It also inspires people to contnue or begin living a Jewish life.

The percepton that the supplementary school can make a difference

must be developed and diffused. The solutions for this include: 1) research
and its dissemination; 2) a public relations campaign which assists in
making Jewish Education a priority on the North American Jewish agenda
in a substantive way; and 3) the training of lay leadership sensitizing them
to their own need for continued Jewish smdy and to the concerns, issues

and solutions.

// Research. We need to more fully understand the mechanisms which

make high-payoff supplementary school programs successful. This type of
research, which upholds the integrity and viability of the supplementary
educational program would: inform national public attention; lend esteem
and recognition to local communities who are the benefactors of these

quality programs; raise expectatons for the worthwhileness of the

17
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supplementary school; and allow for replicability and adaptation of model
successful programs in other communities.

Public Relations. Public opinion must be focused on the successes

and additional potential successes of the supplementary school. We must
show faith in the potential of the system and help to set high expectations.
This is not a campaign for simply preserving the srarus quo or maintaining
complacency. We must show that we care about the quality of the outcome,
about the seriousness of learning that can actually take place. We must
publicly recognize teachers, education directors, students, parents, lay leaders
for their contibution to Jewish education.  The visibility of the
supplementary school will raise the self esteem and expectations of those
involved, and, in turn, the desirability of conmibuting one’s time and one’s
money to the setting.

Lay Leadership Training. This requires conversations between

community leaders and Jewish educational professionals as well as forums
for all the stakeholders in the community. This enhanced communication
helps in the re-evaluation of perceptions, and allows for the creation of a
shared vision. Overall, making Jewish Education a prionty calls for lay
leadership training and lay leaders to continue their own Jewish studies. It

calls for familiarity with the issues and stuctures involved.
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The supplementary school has needs that a change in image alone
will not adequately address. As previously mentioned, the shortage of
qualified personnel both as educadonal directors and as teachers, is a well

documented and much discussed issue. Improving the visibility and status

-
of the Jewish educator will help in attnacuing pcopltﬁo the field. But this

must be coupled with higher salaries and the complement of benefits; more
viable career opportunities for employment and professionalization through
the consolidation of parttime positions into fulltime pay and comprehensive
benefits - there is a need for a community mechanism to provide subsidy
funding and coordination as most of these consolidations c¢an not be
sustained at present solely by the existing institutions; funding for the
recruitment and training of new personnel; funding to retain and improve the
skills of existing faculty through programs in North America and Isragl; and
funding for in-service opportunities, in North America and Israel for the
stimulation and enrichment of already trained personnel.

The present arrangement of aing@and-irservice options requires
expansion especially geographically. There is a need for more of what
exists in the way of summer programs and conferences. The Jewish
educational training institutions need to offer a greater array of innovative
programs 10 impact professionalization continentally. This would require the

expansion of their faculties.
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The planning and coordination of locally based teacher training,
particularly in areas where there are no Jewish educational training

institutions, would utilize at least three models, The [tinerant Seminar

model operates by sending an expert teacher trainer, say in Bible or teaching
Bible, to a particular community for the purpose of conducting an intensive
seminar. This may occur more than once during the year. This can be
ongoing with a change of subjects, and quite likely a change of instructors
over the years.

In the Centralized Trainer Seminar, credentialed individuals from a
variety of communities go to a central location for training to teach a
particular course or curriculum upon their return to their home community.
Rather than the siudent going away, the teacher goes away for the training.

Both of these models would benefit from the creation of Resident
Adjunct Faculty for the various Jewish educational teacher training
institutions or some accrediting central agency which would develop
curticula for teacher training owegucation director maining. They would
provide the necessary training for these adjunct personnel. [n tumn, these
adjunct faculty would teach courses or lead workshops for teachers,
education directors, and lay leaders. These Adjunct Faculty could be
partime or fulltime, and would reside throughout North America.

| Mobilizing Judaic study and Jewish secular education faculty in

universities is an area requiring exploration. This growing presence of
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Jewish university faculty could: teach in the schools; teach our teachers;
encourage students to consider careers in Jewish educaton; advocate for the
cause of Jewish education; help research issues in Jewish education; become
involved as lay people; teach lay leaders; end even provide credit for
undergraduate or graduate apprenticeships and student teaching in Jewish
schools.

Finally, the influx of grants andfor fulltime positions could
significantly impact upon curriculum development and research in Jewish
education beyond just programmatic research of quality programs. Funding
to make the physical plants and equipment of the supplementary school as
sophisticated as that available in secular schools would enhance the
enterprise.

The supplementary school is full of promise for augmenting the
quality of Jewish continuity and Jewish life. In terms of number of
students, it remains the major insttutional structure in North America.
There are reasonable and achievable stgp? which could be undertaken to
impact the quality of supplementary educatrion if the supplementary
educational process is given the communal and continental resources and
priority status is merits. An experiment to attain quality and professional
supplementary  education  with  concentrated  strategic  planning,
implementation, evaluation and research on a community level would be a

worthwhile endeavor.
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FAMILY EDUCATION

Family education is an emerging field which regards the entire family
as a leamming unit, taking into account the changing needs and norms of the
contemporary family and integrating the many areas of Judaic knowledge
and practice with methodologies based on dialogue and experience.

Family education programs are conducted in a broad range of
settings, including homes, schools, camps, congregations, Jewish
organizations, and the community-at-large. The range of activities which
comprise the field are too numerous to mention, but include parallel study
programs, Jewish life cycle courses, family camp experiences, Jewish life-
cycle classes, holiday and ritual observance training, Jewish genealogy
courses, havura education, Adult Mini-Schools, and more.

Ideally, family education involves the entire family in Jewish learning
experiences. It empowers parents to be Jewish teachers to their children,
utilizing the entire community as a "classroom.” It does not avoid difficult
issues such as intermarriage, divorce, domestic violence, homosexuality, and
| drugs. Yet, good family education is education...not therapy, Embracing all

age groups, familial configurations, and organizational boundaries, family
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education possesses the potential for enormous impact upon Jewish life and

Jewish continuity.

The Power to Transform

Excellent family education can transform not only individuals and
families, but the Jewish organizations in which they panicipate.  As
families become involved in the Jewish educational process, perceptions of
congregations and schools become transformed from “drop off points” to
sources of learning and support, growth and fulfillment. Concommitantly,
Jewish educators come to regard parents not as adversaries, but as allies and
colleagues. Serious parental involvement in their childrens’ education can
also be expected to yield a wealth of insights and suggestions which can
improve the quality of teaching and leaming.

Jewish education m general will change to the extent that families
are regarded as clients. Rather than being restricted to the essentially
artificial environment of the school and classroom, family education’s
"camnpus" contains the entirety of one’s social environment. At the same
time, family education builds organic links between family, home, school
and congregation.

Traditionally, the acquisition of a formal Jewish education was the

effect of a Jewish identity which was formed in the home, the extended
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family and neighborhood, and through daily participation in the life of an
organic community. The receipt of a formal Jewish education was an effect
WO_}" Jewish identity, not a cause. Today, much of Jewish education operates
on precisely the opposite (and as yet unvalidated) premise that the
isinon of a formal Jewish education can cause the development of
Jewish identity. Family education endeavors to liberate Jewish education
from the narrow conceptual confines of schooling...and in the process, seeks

to revitalize Jewish schools.

Challenges

Because family education is still an emerging field, there exists
uncertainty about what it is, what it isn’t, and how it might best be
structured relative to the existing Jewish education "delivery system.” This
lack of clarity generates constant issues of turf which require constant
negotiation and which oftentimes engender conflict. (Does the sisterhood

perceive the Family Chanuka Workshop as an impingement upon its time-

honored Chanukah Bazaar and Latke Dinner?)

Lack of support from clergy is identified as another challenge area.
Expenence has demonstrated that family education is generally unsuccessful
in congregational settings wherein it it not validated by the rabbi.

In many instances, resistance to participation in family life educaton

stems from peoples’ negative recollections of their own Jewish education.
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Finally, family education, like so much of Jewish education in
general, suffers from a lack of funding for adequate salaries and benefits,

training, quality programming and good research.

Toward Enhancement

Jewish family education works. A critical mass of replicable, high

profile programs (e.g. The Holiday Workshop Series, Jewish Experiences for

Families component programs, Jewish LaMaze, ewc.) have been reliably

utilized in numerous communities throughout the condnent with excellent

results. In order to enhance the effectiveness and impact of family

educaton, it is suggested that resources be invested in the following areas:

P——

1. Training, Recruitment and Placement of Family Educators
ﬂ

2, Curriculuom Development

3. Inventory and Research

4. Media Utdlizaton
—

Training, Recruitment and Placement

Family education classes and seminars should be offered in the major
Jewish education training institudons and should be required in the training
of educators, rabbis and communal service workers. Withour high-level
specialized training programs in fam.t'ly education, there is little likelihood

that the role of Family Educator will be accorded widespread recognition
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and organizational acceptance. This is of paricular concern, as the

development of the posidon of Family Educator is essential to the

proliferation of high quality family education programming.

In-service education programs should attempt to reach principals,
rabbis, lay people, social workers, camp directors, center directors, central
agency staff federaton planning personnel, and others. Suitably funded
national conferences and consultations could bring substantal numbers of
persons together for intensive professional development. The CAJE

Conference should also be utilized for this purpose.

Curriculum Development

Although almost all Jewish educational curricula lends itself to
adaptation in family education, the development of scope and sequence maps
would greatly enhance the field. There aré a variety of people educating
families about differenct areas of Judaism.h They would all be helped if
curricular matenals of a more standardized nature were "Guidebooks for
Jewish Home Enhancement”, or a "Minimal Skills Handbook™ are examples
of the type of curricular materials which are in serious need of development.

Materials for home study and home help should be developed. Such
things as how to take a Jewish family vacation, create a family reunion, or

| make childrens’ bedtime into a Jewish experience need to be made available.

The development of high quality, validated instructional products such as
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these, however, requires significant funding in support of materials creation,
wryout-and-revision, and evaluation.

Inventory and Research

It would be extremely helpful if an inventory of Jewish family
education setings, formats, programs and materials. Research directed at
determining whether the currently-diffused family education programs (such
as those mentioned above) are successful in transmitting knowledge and/or
facilitating changes in attitudes and behavior is also necessary. To make
major investments of money, time and effont in any area without
accompanying research and evaluation of this nature ts irresponsible.

Additionally, there is great need to develop models of "successful
families" as well as families that have "successfully” transmitied values, so
as to better understand what accounted for these changes. This kind of
focused examination provides the underpinnings for the development of

effective materials, methods and programs.

W Media Uunlization
Home media for leamning as a family unit is an area begging for
% / development. Jewish Nintendo, along with "how to" video tapes can fill
an important place in peoples’ homes. Such development will, of necessity,
require substanual investment, if products are to be competitive with other

media-based matertals for home use. The development of Jewish newspaper

27



Family Education

supplements (such as L’'Chayim in the Demoit Jewish News) should become
nationally syndicated.

A Continental Agenda

Workable community models for the provision of family education
already exist and need not be re-invented. Most models provide some form
of cenmralized planning and coordination of family education programs which
are conducted at local sites, usually synagogues and centers, with the entire
community joining together for periodic larger celebrations or exiravaganzas.

Each organization, institution, agency and/or congreation interested
in providing family education programming assembles an advisory committee
from which delegates t0 a communal advisory committee are drawn in turm.

In this manner, a family education network is formed. A Family Education

Coordinator is employed by the community and is available to assist both
'—_=3-A

p——

organizational and communal committees plan and implement family
education classes and programs.

As high quality Jewish family life education programs are effectively
developed, implemented and incorporated, the nature of Jewish education
will undergo a metamorphosis. No longer will children - in isolation from
parents, siblings, extended family and community - constitute our primary
client population. Boundaries between educational institutions and between
"formal,” "nonformal,” and "informal” Jewish education will blur, Judaism’s

perennial relevancy will be more clearly and convincingly demonstrated to
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greater numbers as families and individuals are strengthened. For Jewish

family education, the future is now.
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ADULT EDUCATION

Agenda for Aduli Jewish Education

Adult Jewish Education could be the cutting edge of the reform
currently being generated by the leadership of the American Jewish
community, We say this because we believe that without a Jewishly
educated adult community none of the planned reforms in Jewish Education
can take hold. Adult Jewish Educadon is the one Programmatic Option
which encompasses and addresses the three Enabling Options: vocatonal
training - 1) dealing with the shortage of qualified personnel for Jewish
educadon; 2) developing an informed and Jewishly educated layity who will
be major agents of change and who will desire 3) generating support for and
commitment to significant additional funding for Jewish education on a
communal and continental basis. For the purposes of this study, vocational
education, is not included in this discussion of Adult Jewish Education.

Throughout Jewish history, leadership by a knowledgeable Jewish
‘la.ity has characterized successful Jewish communities. Jewishly informed

!

adults are necessary for promoting and directing Jewish institutions and for

|
furthering the agenda developed by the North American Jewish community.

In a time of rapid change, Jewish education can provide adults in leadership
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positions with the tools and the ability to shape themselves and their
communities according to Jewish values rather than be shaped by outside
forces.

When there are discrepancies between what children are taught and
the way adults behave, children see this learning as empty and valueless and
turn their backs to their studies and Jewish life. Adult Jewish Education
addresses Jewish continuity: a commitment to life long Jewish leaming, is
a commitment to life long Jewish involvement.

Knowledgeable Jewish adulis enhance the profession of Jewish
teaching. They serve as avocational teachers and promote Jewish education
as a desirable career for Jewish adults. The Jewish teaching profession will
grow only when Jewish education is valued. It is through their own study

that Jewish adulis come to value Jewish education.

Characterizing Adult Jewish Educaton

Diversity, flexibility, and multiplicity characterize Adult Jewish
Education in terms of audience; times, settings and programmanc structures;
and entry points. The audience of Adult Jewish Education is diverse in
terms of 1) age and family constellaton -singles, adults, single parent

families, senior adults; 2) affiliation - Conservative, Orthodox,

Reconstructionist, Reform, and so forth; 3) previous Jewish educational
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experience -day school background, supplementary school, Jewish camping,
youth group, etc.

Currently programs in Adult Jewish Education are offered different
times during the week day, evenings, Shabbat, Sunday mornings, weekends.
Courses are offered for a day, a week, once a week, six weeks, a semester,
a year. Courses occur during the school year, over vacations, and in the
summer,

These courses are sponsored by 1) synagogues; 2) Jewish Institutions
of Higher Learning; 3) Secular Institutions of Higher Learring and their
Continuing Education Departments; 4) Communal Organizations such as
AIPAC, Hadassah, NCJW, B’nai Brith, etc; 5) Federations including
leadership training; 6) Jewish Community Centers; 7) Jewish Family
Services; 8) Boards and Bureaus of Jewish Educadon; 9) Independent
Organizations like the Melton School; 10) Museums; 11) Israel and Eastern
Europe missions and adult experiences; 12) Conferences on Jewish life i.e.
the General Assembly; 13) Computer Networks; 14) Chavurot; 15)
Cooperative/Community based programs.

Structures and methodologies are diverse. There is a decreasing

—————
reliance on lectures and simultaneously an increase in experiential and

p— - =

- 4 o
participatory programs. Formats include: remeats, discussion groups, home

based or individual study, audio and videotapes, cable television programs,

panels, tours, popular literature, Jewish periodicals, newsletters.
p— — ——— e — —
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wo
Pcoplc’?‘c’nuy points into Adult Jewish Education vary. They come

with a variety of Jewish and general educational backgrounds, Hebrew and
Judaic knowledge, and Jewish life skills. They have a variety of interests,
and personal or familial needs. Their commitments vary by level or
intensity; areas of interest; and organizations or institutions.

The diversity, multiplicity and flexibility of Adult Jewish Education
hides some serious concerns. 1)} Although Adult Jewish Education needs to
consist of a variety of formats and times, the learner is at a disadvantage
in finding the best program/leamning environment suited for his/her needs.
2) Personnel are varied and at many levels of proficiency. Since most
instructors teach one or two classes at a time in adult education, they are
often unfamiliar with Adult Educational Theory and techniques. There is a
need for training personnel in Adult Educational Theory and techniques. 3)
There is a paucity of theoretical and programmatic (what works and why)
research in Adult Jewish Education. In turn, existing and future research
must be disseminated to practitioners. 4) The image and imporance of Adult
Jewish Education is given lip service rather than priority status. Jewish
commmunal leaders need to come from the ranks of those who participate in
their own course of Adult Jewish Education. Public recognition needs to be
given to those who do pursue Adult Jewish Education confirming the
importance of Adult Jewish Education; 5) The majority of Jewish children

receive some Jewish education. The same can not be said for adults. There
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is a need for oumreach into alternative contexts such as health clubs, doctor’s
offices, law fimms, and other non-conventional settings in order to reach
every Jewish adult. 6) Present models of adult education are maditionally
established, class oriented, and not learner ceniered. See the discussion of
Good Adulr Jewish Education. 8) There is a lack of curricula and curricular

materials developed specifically for adults.

Good_Adult Jewish Education

Although characterized by diversity, flexibility and multiplicity, there

are certain overriding principles of good Adult Jewish Education. Aduit

Jewish Education is defined as non-degree, non-professional, life-span
education that has Jewish content. Effective Adult Jewish Education is a
program of Jewish content involving large numbers of Jews, which
recognizes and meets individual student’s needs and results in increased
commitnent andfor involvement in Jewish life.

Good Adult Jewish Educadon is learner centered and not tcacllc_r-

centered, voluntary or non-coercive, participatory and not passive. Good

Adult Jewish Education is not an extension of the type or approach to
educaton provided to children. Good Adult Jewish Education 1) takes placg

in settings that atractive, inspirational, goal orignted, varied and well
e e

designed; 2) provides for expression of subjectve feelings; 3) allows learners
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to experience learning as useful such as education for ritual behavior; 4)
#

provides opportunities for social interaction; 5) provides ancillary benefits

=

such as meeting social needs, enhancing self worth; 6) follows up on

learners” experience and provides next steps; 7) is non-judgmental. .8)

enables providing the leamer with skills confirming the learner’s abilities,

perceptions and conclusions; 9) balances cognitive and experiental or

participatory formats; 10) maintains a differentiated program to allow for

=
individual differences; 11) is openly responsive to learners’ and group’s
Y —————— -

needs.

Plan for Action

To create an aura of Adult Jewish Education as the "in thing”, to
reach as many Jewish adults as possible, and to enhance the quality of
Adult Jewish Education, the following is recommended:

1/ 1. Any field test site ought to include some Adult Jewish
Education component.

2. Outreach to all adults not pursuing Adult Jewish Education
through use of alternative contexis such as health clubs,
doctors” offices, law firms, etc.

3. Develop a body of Adult Jewish learning research to inform
practice.

a. Create 2 curriculum for training full time Adult Jewish

Educational Personnel, both coordinators and
instructors.
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10.

11,

b. Create a curriculum for in-service taining for the
existng part time providers of Adult Jewish Education
including Jewish communal workers and Jewish social
workers,

c. Disseminate the findings of the research.

Creaie positions for full time Adult Jewish Educators and
standards for accreditation and certification.

Develop components in self help programs such as JACS has
done with Alcoholics Anonymous, Jewish Marriage Encounter,
etc.

Urge that all Jewish community leadership waining programs
include Judaic study. Urge the adopiion of some commitment
for one’s own Adult Jewish Educton as a requirement for
Jewish communal leadership.

Develop a continental marketing campaign for Adult Jewish
Education.

Provide public recognition and/or accreditation of Adult
Jewish learning to elicit communal and peer support.

Develop curricular materials which utilize technology such
as computers, interactive video, etc.

Develop Adult Jewish Education curriculum and curricular
materials which are learner centered models.

a. Design accredited independent study options.

Create guidance services for the consumers of Adult Jewish
Educational opportunities, the learner, through:

a. local guides;

b. a guide of continental and international programs;

c. an 800 number for finding the appropriate program for
the individual;

d. local numbers or adult education counselors for
individualized help.
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A Model Center for Jewish Continuity

The Adult Education literature speaks of a continental program for
Adult Jewish Education. There is a need for long ranging planning;
sustained research on Adult Jewish Education; and curriculum development
for the providers and the learners in the Adult Jewish Educational settng.
Historically, these functions have occurred haphazardly.

One can envision the creation of a Model Center for Jewish
Continuity which would fulfill these functions. Imagine this center for a
moment: On the first floor are aesthetically pleasing classrooms of all
different sizes most of which resemble libraries or lounges rather than the
raditional school room. These rooms serve a dual purpose as meeting rooms
for the learn;:rs to help in the planning of more educational opportunities.
On the second floor are the counselling offices for the Adult Jewish
Education mentors who tutor, advise, promote and organize learmning
opportunities. These mentors work with the learners and the providers of
Adult Jewish Education. Some of these tutors have special ontreach skills
and responsibilities and others are pfoﬁcient in marketing. There is also a
computer room, a video lending library with study guides, and the
interactive video classroom. On the third floor are a range of researchers.
There are those who study how adults learn; others study existing programs
and their effects on the learmer; sdll others develop curriculum for learmners

and some develop curriculum for the providers of Adult Jewish Education.
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Finally, on this floor is the journal and newsletter editor who disseminates
this research.

Certainly there is a great need in North America for one of these
Model Centers for Jewish Continuity devoted to Adult Jewish Education. In
addition, there is a need for each community or region to have individuals
who can be the resource people for Adult Jewish Education working hand

in hand with this Model Center for Jewish Continuity and the locale,
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Media and Technology

We live in an age influenced by the development, proliferation, and dissemination of
media and technology. PCs, VCRs, FAXs have entered our homes, our work places, our ways

of viewing and encountering the world all in a relatively brief period of tme. Yet, media and
e —

technology are currently nearly non-existent ant therefore, obviously, under utlized, for Jewish

educational pusposes.

Presently, media (media will continually be used to refer to both technology and media)

in Jewish settings appear in a variety of formats. They vary in quality and subject area.

' 1) Elecronic Video (VHS)
- Plethora of Holocaust videos
- Moderate quantity on Life Cycle, Holidays and Israel
- Paucity on Prophets, T’fillah and Hebrew Language
- Overall quality is moderate
- Production in all areas except for the Holocaust is
decreasing

) Projected video - film, slides, filmsmrips, overhead
ransparencies
- fallen into disuse except for Jewish film festival
programs for adults

3) Print - sacred texts, textbooks, primary source
documents, work sheets, difto packs
- Use of primary source documents, worksheets, etc.
increasing '
- Textbook usage decreasing

/ 4) Computer Software

- Greatest amount of software is for Hebrew language,

- Noticeable amounis of software on Jewish Law, holidays,
l and Bible

- Some software for history, Israel, prayer and Talmud

- Over 80% of the software are drill and practice
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- A third of the software is good professional quality,
the rest is moderate to poor.

Missing form this list are interactive video and computer programs.
The use of Media in Jewish Educadon lags behind the general culture and the secular
/ school setting. The existence of the items listed above does not mean that they are found in
all communities, day or supplementary schools, or homes. Their distribution is quite random.
In general, the quality of equipment is better in the home than in the Jewish educadonal
setting. Yet, the potential of the home market for computer software and videos on Jewish
subjects has barely been explored. Jewish Schools and community centers, to name a few,
are bereft of working, up-to-date equipment as they rely too heavily on used equipment
donated form supporters’ homes or offices.

Media in Mass Cultures refers to media disseminated to mass audiences normally
outside the structure of existing Jewish organizations. This form of communication shapes
images and perceptions. of Jews among the ‘gcnera.l society as well as self perceptions. This
media appears in the following forms:

1) Feature Films, Television Programs

- Preponderance of Holocaust, Israel-Arab or Jewish
Christian themes, a conflict orientation

- Either Jew as victim or Jew as Kingpin, mastermind

- Many professional productions which explore Jewish
themes function in a random context of support

2) Books, Magazines, Newspapers, Music and Theater

- Many new books, mainly fiction, for children and
adolescents, the perception being that Jews still read
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The dominance of Holocaust, Israel-Arab or Jewish Christian themes in Media in Mass
Culture through feature films and television nurtures "survival" and the "burden of history” as
primary modes of coniemporary Jewish identity. This is rather than internally generated,
joyful and affirmative perspectives. The latter is congruent with an approach to Jewish
continuity and life that fosters celebration, observance, and performance of mitzvot including

tzedakah.

Key Considerations for Media in Jewish Educazion

Media has many unique qualities and abilities which could enhance Jewish Education.

1) The flexibility of seting allows media to affect Jewish Education in the
geographically remote or less populated Jewish community, as well as those living in the more
Jewishly populated communities. It can reach the less mobile or immobile populaton of
handicapped and elderly.

2) Media is fluid and able to respond to emerging educational and affective needs of
Jewish communities.

3) Professional quality media will enhance the status and image of Jewish education
and educators. That which gains the attention of media, people perceive as important.

4) Professional quality media will appeal and therefore attract greater numbers of
sensitive and intelligent individuals currently alienated from or marginally
affiliated with Jewish life.

5) New modalities of instuction will enhance the effectiveness of formal (schools),
informal (camping, youth group, etc.), and family Jewish Education.

6) Professional quality augments the desire of people to study Jewish texts, history,
heritage, et al.

7) Professional quality media creates greater understanding and empathy arnong and
between differing forms and expressions of Judaism.
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8) Professional quality media involves talented and creative individuals in the media,
arts, communication and technology in the process of enriching the Jewish
experience. '

9) Media can project educational values and cultural frameworks to learn and
experience Jewish behaviors in a non-threatening and comfortable environment.

10) Interactive video could provide a new avenue for training Jewish educational
personnel.

These goals are both desirable and reachable through a concerted program for Media
in Jewish Education.

Why is this not already being done? The limited and narrowly defined markets
discourage the enmepreneur from investing time and money. This means that most projects
have to be funded or subsidized through grants. This reliance on granws discourages people
from going into Jewish media producdon full time as job security is lirnited. A lack of
experience and precedent in media production impedes progress. Few ongoing formats exist
for planning and implementing these goals.

Gettng On Line

Various aspects of media production, dissemination, and usage require funding,
planning, and implementation if media is to become an integral asset in the advancement of
Jewish Education.

Producton and Distribution of Media

A number of assumptions guide the production of media for Jewish Education. These
assumptions include:

1) Professional productions of materials is essential.

2) Bringing together educational professionals and media professionals. This means

involving "Hollywood types,” top professionals, in film and television, public
relations, etc.
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3) There should be constant feedback and direction from the various consumers (i.e.
teachers, students, home and media center personnel) across the many branches
of Judaism and the continent.

4) Production should be centralized.

The design of the following model fulfills these requirements. This model is cyclical

in nature.

Step 1: Goal Setting, Idea Generation, Consultation involving educators, lay personnel

or target groups, the consumer, and media personnel in helping envision the needs of the
market.

Step 2: Creative Production involves the media professionals who create top rate media
for Jewish education.

Step 3: Marketing requires the development of strategies to attract the consumer,
including the home audience and the marginally affiliated, to these products.

Step 4: A broad Distribution/Information Network requires a central clearinghouse to

coordinate commercial distribution channels. The individual "home consumer” needs to be
able to access this network for advice about materials, and for purchasing materials, Each
Jewish community needs to have these materials in a cenwral location where Jewish educators,
parents, individuals can preview, obtain information, and check out these materials.

The Use of Media

This cyclical process reaches its completion through the use of media. Here too, there
are several concems.

1) Effective use of media in Jewish settings requires personnel to supervise and guide

its integration within the curriculum in the various Jewish educational settings. Fulltime staff

in larger communities and key personnel in smaller communities are needed for providing this
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assistance. This could include: the production of spin-off interacdve computer programs; the
distribution of newsletters and target mailings about media materials; the development of
curriculum. Additionally, these people would need to offer assistance and training in the use
of equipment as many teachers are not technologically literate.

2) Teachers and Educational Staff must be involved in all parts of this process of

production, distribution and utilization. Théir owrnership is crucial as they are the key to
pervasive and successful implementation of these new media materials and technologies. A
major concern is their present lack of "media literacy” and inability to handle some of the
simplest media machines including video cassette recorders and personal computers.
3) Jewish educational settings require up-to-date equipment in sufficient quantities for
the population. Many institutions would require grants to enable them to have this equipment.
4) Similarly, Jewish educational settings require funding to obtain sufficient copies of

media materials that are needed regularly.

Conclusion

Media~and technology are undertapped, underdeveloped methodologies for Jewish

continuity and life. The whole concept of media and technology broadens one’s thinking of
what is a Jewish educational context, who is a potental student, and how we go about doing
Jewish education. The potential benefits to Jewish life in reaching everyone from the
marginally affiliated to parents through the use of media and technology awaits discovery.

Media and technology respond to the needs of supplementary education, adult education, early

childhood education, and family education, to name just four areas. This option paper presents
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workable solutions for production, distribution and utilization of media and technology in
Jewish education. Through continental planning and local follow-up, the image, quality, and

pervasiveness of Jewish Education in North America can be greatly enhanced.
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CONCLUSION

The field of Jewish education has become increasingly complex, differentiated, and
specialized. This paper calls attention to five sub-fields without attempting to integrate them
into a larger systematic framework. To do so is clearly beyond our scope.

Nevertheless, none of the five focal areas treated here should be viewed and understood
in isolation from one another, or from the totality of Jewish Education. Each of the five sub-
arcas must progress on its own. Yet, each must also function in a highly interdependent,
tightly integrated manner in order to yield cumulative effects of sufficient magnitude to impact
the nature of Jewish continuity toward the 21st century and beyond.

In order for any of the sub-fields to significantly improve their capacity to transmit and
transform Jewish life, a common body of requisites must be achieved. The first requisite -

and pre-requisite to the others - is the establishment of an effective coordinating mechanism

capable of guiding a comprehensive planned change process at the continental level. This
"mechanism” need not be housed in a single building in a single locale, but may well entail
a tightly-coupled network of offices, departments, or agencies, linked together by an
administrative superstructure. This network will be responsible for the accomplishment of the

remaining requisites.
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The maintenance of sufficient levels of funding for the operation of such a network is

a second pre-requisite. When organizations are expected to achieve well beyond the scope of
their means, cost-effectiveness is rarely maintained. The administrative overhead of the

"network" should be kept lean. The purpose of the network is to responsibly direct major
resources to those target communities and specific sites where they will reap the greatest return

to the field.

The development of human resources in all areas of Jewish education is a requisite for
enhanced quality and effectiveness. Issues of recruitment, placement and retention of personnel
at all levels and in all types of Jewish education have been of major concern to leadership for
many years. While the need for increased salaries, full-time employmen: opportunities,
benefits, better-defined career ladders and new role categories are all of urgent importance, we
point to some additional factors as well.

There is great need to smengthen the knowledsge base which informs practice in all

areas of Jewish education. Getting teachers and administrators inte training programs is a
(crtical) first step. Knowing what knowledge and skills are required, given various student
populations and program settings is a more difficult matter. Jewish education is not and
should not be equivalent to public education. Without a specialized body of knowledge which,
when possessed and appropriately used, designates expertise on the part of he/she who holds
it, the effectiveness of our training programs, both pre-service and in-service, will operate at
diminished capacity.

The evaluation and diffusion of programs and practices that work is another requisite

for successful planned change at the continental level. The effective schools literature tells
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us that educators perform better when rhey believe they possess the ability to make a difference
in the lives of their students., We must learn more about our own field(s), our practices, our
educational environments, our students and ourselves. We must study programs that work to
understand why they work and how they may be broadly diffused and adapted. To do so will

require multi-year funding of innovations, with accompanying provisos for appropriate

evaluation and accountability.

Another requisite entails the creation of new roles for Jewish educators. As boundaries

between "types” of Jewish education become blurred, the need for both "generalists" and
specialists will change. Not only are new role categories (e.g. Family Educator) needed, but
new employment structures (e.g. Community Educator) as well.

We believe that these needs are intimately linked to issues of personnel and rraining,
for if educators are truly possessors of expertise and believe themselves empowered to succeed,
their ability to command higher salary and benefits will be fortified. Indeed, if this is the
case, the return on communal investments in training will be abundant.

For coordinated, planned change to succeed on a continental level, whole communities
should participate. We endorse the notion of targeting specific communities for concerted
strategic planning, training, implementation, and evaluation of initiatives.

Both our specific and general suggestions validate the status of the "enabling options"
(personnel needs, community structure and leadership, and financing) identified by the
Commission as pre-conditions for achieving across-the-board improvements in Jewish

education.
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Conclusion

A final point. Recognizing that most people and organizations are quick to resist

change, we advise the projection of realistic expectations and time-frames. Institudonal change

is incremental, and we foresee no "quick-fix" solutions to the challenges of the day. At the
same time, the presence of visionary, idealistic, energetic and resourceful leadership gives us

cause for immense optimism about the future of our profession and our People,
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Introduction

INTRODUCTION

On December 4-5, 1989, a group of seventeen Jewish educators
assembled in Cleveland, Ohio at the invitation of the Commission on Jewish
Education in North America, for the purpose of deliberating programmatic
agendas for action in the areas of Adult Education, Early Childhood Jewish
Education, Family Education, Media and Technology in Education, and
Supplementary Education. The organization of this activity was facilitated
by the Coalition for the Advancement of Jewish Education (CAJE), at the
invitation of the Commission.

Those invited to participate reflect broad, yet varied backgrounds, as
individuals, as educators, and as members of particular sub-fields. To
illustrate, the adult education sub-group consisted of an Orthodox rabbi, a
Conservative rabbi, and two female Ph.D.’s...one a professor, the other a
prominent lay leader. Similar admixtures of personal ideology, role
category, age. sex and training characterized each of the small working
gron 1 participants were personal "products” of the

T -+ .- --.-2tional system. Most essentally, all serve on
- "front lines" of Jewish education, or have direct, daily contact with front

line personnel.
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The two-day activity consisted of a series of tightly stuctured tasks
designed to:

-- Establish criteria identifying what constitutes "good" and
“effective” programming and practice in each sub-field.

- Ideniify factors which serve to differendate “good” and
"effective” programs and practices from others.

- Systematize the prevalent programmatic forms which currently
comprise each sub-field.

- Brainstorm visions of enhanced programming and practice in
each sub-field, describing the contributions such enhancements
hold in store for Jewish continuity in North America.

-- Developing action inidatives on both a continental and a local
perspective designed to move each sub-field toward enhanced
performance and impact

These tasks were approached and accomplished with extraordinary

commitment, focus, tenacity and enthusiasm by each of the participants, all
of whom volunteered their services in response to CAJE’s request and the
invitadon of the Commission. Their earnestness also reflects immense
respect for the Commission’s purpose, leadership and opportunity for
unprecedented impact.

This report attempts to excerpt and edit salient aspects of each

group’s work in a way that will be of practcal use to the Commission.
Mindful of the reader’s desire for brevity and cogency, the authors

endeavored to achieve a sense of balance between analysis and prescription.

This paper is not a monograph. It reflects the collective wisdom and
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experience of people who "live, think and breathe" their particular sub field

of Jewish education and who represent its most cherished resource.
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EARLY CHILDHOOD JEWISH EDUCATION

Success...at a Cost

At first glance, early childhood Jewish education would appear to be
riding the crest of unprecedented success.  Jewish nursery and pre-school
programs across the continent - whether operated b_y synagogues, Jewish
Community Centers or other communal auspices - are often filled-to-
overflowing. Similarly, a variety of infant & toddler programs, parent-child
groups, after-school programs for kindergarten and early primary grades,
parent-and-family activides and Jewish child-care programs currently enjoy
burgeoning enrollments,

A combination of market factors, labor wends, and changes in
familial structure, have clearly contributed to the cument boom. Early
childhood Jewish education (ECJE) programs coffer financially competitive
options to a growing number of working parents (and others) for the
educadonal, social, cultural and spiritual (not to mention physical) care and
development of their children. Moreover, ECJE programs often serve as
effective recruitment and retention programs for the parent insttutons in

which they operate, and as potendally rich "feeders" for Jewish day schools.
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While these developments provide great cause for optimism,
concerned critics maintain that the superficial indicators of success (e.g.
expanding enrollments and programming) often mask the operation of pre-
schools which are marginally Jewish, and which are often conducted by
personnel (mainly teachers) who are seriously under-trained, under-equipped
and woefully under-compensated. Day-care programs are often lacking in
both educational content and Jewish substance and frequently operaie as
“stand-alone™ programs, rather than as components of a comprehensive, well
integrated early childhood regimen.

Leaders in the field observe a lack of local and national
understanding of what early childhood Jewish education is, and aritical
importance in contributing to the foundation of a child’s personality, value
system and identity. Consequently, synagogue and agency decisionmakers
frequently fail to regard early childhood programs as an integral part of total
Jewish schooling. This attitude, in turn, often places the Jewish nursery
school in a "stand-alone" posture, with the accompany expectation that such
schools should be financially self-sustaining (if not income-producers) for
their parent organizations. And for the most part, Jewish nursery schools
"succeed” in so doing...through the maintenance of dismally low salaries,
and lack of staff training and support. (The typical starting salary earned
| by a Jewish nursery school teacher is $8,000 - 10,000 less than that of a

public school kindergarten teacher possessing the same credentials.)
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In summary, one of the potentally-most-impactful sectors of Jewish
education operates in a state of diminished effectiveness for lack of
investment in the development of human resources and comprehensive

programs.

Toward Professionalization

Early childhood Jewish educaton is seriously under-professionalized.
There is a natdonal shortage of qualified teaching personnel. Only two
Jewish teacher-training institutions (Spertus College of Judaica and the
Boston Hebrew College) provide comprehensive early childhood teacher
training programs. Consequently, the vast majority of early childhood
Jewish educators are seriously deficient in knowledge of Judaica, Hebraica
and Jewish pedagogy.

Only six communities in the United States provide central agency
early childhood departments staffed by full-time personnel. Few stipends
exist to support in-service educaton programs. There is no nationally
recognized teacher certification apparatus. An acknowledged body of
professional standards governing entry-level requirements and criteria for
advancement is absent. And early childhood personnel suffer a serious lack
of status relative to both secular-school counterparts and other Jewish

educators and professionals.
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Only **  gh a significant, continentally-coordinated investment of
resour=< ‘n  support of a comprehensive training and professional
devele,......: initiative can early childhood Jewish education hope to achieve

a greater share of its vast potential.

A Proposal for Action

We propose that one institution be charged with the responsibility to
develop an Office of Early Childhood Jewish Education. Such an Office
could be housed in a Jewish university, Teachers College, central agency,
or JESNA. Siaffed by a complement of full-time, expert personnel, the
Office would function as a continental planner for local training programs
designed to equip teachers with the knowledge and skills designated by a
Protocol of Professional Standards to be developed by the Office, with the
advisement of a continental advisory body. The Office would also oversee
the conduct of appropri ictio  :search and as an evaluator of and
clearinghouse for Judaic instructional products and materials.

The planning and coordination of locally-based teacher-training
programs would utilize at least three models, The Itinerant Seminar model
operates by sending an expert teacher-trainer (say in Bible) to a particular

community for the purpose of conducting an intensive seminar. This model
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is most suitable for adoption by smaller communities, where a single
seminar could accommodate the majority of local person

Larger communities might parricipate in Centralized 11amar S~mjnars.

Here, participating communites identify an individual who wu. .oceive
intensive, advanced training in a particular area of ECJE such that he or she
will be able to train others in his/her home community.

Larger communities might also draw upon Resident Professors,

certified by the Office to conduct various local scr_nina.rs (as well as to
conduct Itinerant Seminars and/or Centralized Trainer Seminars).

All local training programs would be governed by standards
established by the Office and would confer credits under a uniform
certification system. Central agencies would be called upon to facilitate the
linkage of salary advancement with the accumulation of professional
development credits.

Local training and professional development opportunities would
consist of more than seminars and/or formal courses. The Office will also
identify a cadre of artists, story-tellers, musicians, drama specialists and
others who would provide enrichment workshops, demonstrations and
performances.

At the continental level, the office would work with Jewish
universities and teacher-training institutions to develop (additional) degree

programs in ECJE with specializations in sub-areas of the field.



Early Childhood Education

In addition to the development and coordination of local training

programs, the Office will oversee action-research programs designed to

inform training activities as well as the development of instructional

products.

The overarching charge of the Office will be 10 function as an

advocate for excellence in Early Childhood Jewish Education. To this end,

the Office will endeavor ocal leadership to develop early

childhood programs which:

1.

Employ personnel who are sufficienty well-trained in Early
Childhood education, Judaica and Hebrew language.

Follow a cumncular program which is both developmentally
and -~ ~*---"- appropriate, and which effectively integrates
gen____ ___ __ ish content.

Regard the whole child as a unique participant within the
context of his/her family and culwre.

Incorporate the Jewish home, synagogue, community, Israel
and Klal Yisrael as an integral part of the curricular program.

View parent and extended family involvement/education as an
integral component of the total program.

Create and maintain environme=+- -hich are aesthetically
appealing and visually Jewish,

Seek to develop state of the art faciines for the exclusive use
of the early childhood program, with highest quality equipment
and materials appropriate for use by specific age groups.

Saive to meet the full range of programmatic needs of its
constituents by providing comprehensive, integrated program
embracing infant/toddler, parent/child groups, year round child



Early Childhood Education

care, after school programs for kindergarten/primary grades,
and parent and family education activities.

9. Actively seek to secure the moral, professional and financial
support of its sponsoring institution as well as the support of
local federations.

10.  Accept responsibility for continually educating the community
about the importance of Early Childhood Jewish Education.

In summary, we believe that an investment in the upgrading of
human resources, directed by a continental coordinating mechanism, will best
serve the current needs of early childhood Jewish education. By
strengthening the level of knowledge and skill of the teacher, early
childhood programs will become substantively more Jewish. By providing
financial incentives - linked to the accumulation of credits, the dignity of the
teacher will be smengthened. We believe that these measures will greatly

enrich all of Jewish education.
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SUPPLEMENTARY EDUCATION

The Mis-Matched Reality and Image of
Supplementary Jewish Education

The prevailing opinion within the North American Jewish community
is that the supplementary school is a failure. Yet, some of the most
exciing and innovative programs, curricula, leadership development, and
personnel training in Jewish educadon today is occirring in the halls of
supplementary schools.

Typically, within supplementary schools there exist programs and
curricula designed to enhance and enrich the classroom experienct Many
of these programs reflect the supplementary schools’ abilities to network
with support agencies for programmatic and fiduciary resources locally,
nationally and internationally. Enumerated here are some of these programs.
Letter "a" denotes various program goals, and letter “b" denotes programs
currently in operation.

1. Retreats
a. - develop a sense of community
- provide an opportunity to learn by doing
- provide Jewish role models
- show Judaism "live” and "alive"
b. -  Shabbaton by grade or by school away at a camp
- 1-day in town

- a retreat with another synagogue school

- scholars’ retreat for distinguished grade members representing
all the schools in one city
- regional retreats

11
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2.
a. -
b. -
3.
a. -
b. -
4,
a. -
b. -
3.
a_ -
b. -

classroom and retreat program which has classroom study
units with a retreat completing each unit,

Life Cycle Training

to give skills in life cycle areas

to increase familiarity with and observance of life cycle events
to increase potential of continuation of Judaism as we know
it

beyond tutoring, B'nai Mitzvah programs for students and/or
parents on issues related to Bar/Bat Mitzvah

Confirmation programs with requirements for essays or
projects, service attendance, social action, and more

Student Teacher Programs

to tie teens to the community

to provide age appropriate experiencés for teens that are
rewarding within a Jewish school

to teach leadership and teaching skills with hopes of
generating future leadership

to create role models for younger children

teaching assistantship programs which provide the teaching
assistant with skills and classroom experience

retreats and/or conferences for teaching assistants sponsored
bv at Teast 3 natinmal nroanizatinne

Parent Education

to enhance parent knowledge, attitudes, and commitments

to create parmerships between parents and schools

to provide an opportunity to expand on and/or build upon
prior learning from an adult perspective

parallel programs for parents (PEP - Parent Effectiveness
Programs)

Holiday Workshop Series

lecture series

parenting classes

Hebrew classes and adult B'nai Mitzvah classes

one classroom session devoted to parent/student study

Family Education

to help families work more effectively with the school

10 enhance Jewish family living

to give family a common base of Jewish and general
information-

holiday fairs

12
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Shabbat experiences (sorne schools are moving from Sunday
to Saturday for the purpose of creating family Shabbat
experiences and a sense of holiness)

retreats

6. Staff Development

d. -

to orient staff to school culture

to prevent burnout, enhance retention

to "keep the flame buming"

O Credte a COmmunity amofiy 1avuity

to augment and enrich teaching skilis and content knowledge
in-house faculty workshops

city-wide workshops often sponsored by central agencies
mini-CAJE (Coaliion for the Advancement of Jewish
Education) conferences on a regional basis

7. Academic Credit Bearing Programs

a._

to demonstrate that what happens in a Jewish school matters
in the "real world"

to reinforce the importance of Judaic and Hebraic subjects
Hebrew language courses in Hebrew high school settings for
which secular high school language credit is given

Judaic courses in Hebrew high school settings for which
college credit is given

intensive study experiences in Israel for which secular high
school credit is given

8. Social Action Programs

a., -

The

to put into practice what we teach

to create an opportunity to practice desirable adult behaviors
to provide vivid experiences

tzedakah fair

ongoing visits to nursing homes, hospitals, senior adults
food and clothing drives organized by students

helping in a food bank or meals on wheels

tutorine vonnger kids

s: FIELD TRIPS expanding the classroom beyond

- the four Waira, wuvuauNITY SCHOOL-WIDE PROGRAMS bl‘ll’lglﬂg

together youth with a diverse range of backgrounds; JUNIOR

CONGREGATIONS which train youth to take part in services; JEWISH

13
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ARTS which enhance Jewish expression; YOUTH LIBRARY programs with

video tape lending libraries and an emphasis on getting our students to read
Jewish literature where they may not read iextbooks; CURRICULUM

DEVELOPMENT AND MATERIALS DEVELOPMENT by teachers,

education directors, central agencies, national organizations, publishers, and
Jewish school supply companies (posters, Israel kits, Jewish toys, etc.) which
create a quality learning experience and learning environment; YOUTH
GROUPS which create a different context for students to connect with the
ool.
Supplementary Jewish educatdon is more than just schooling. Its
lience is expanding beyond schooling for the elementary and secondary
Ild ages 8 - 16, " 7 “ecoming a place of Jewish learning in the
adest sense for post-Confirmands, families, adults, and pre-schoolers.

The Perpetvation of the Mis-Matched Image

With so much innovarion and quality programming, wl
perception of gloom, doom and hopelessness contnue tO Previe. .. ...
supplementary school? Here and there one finds programming excellence.
These examples are widely aiversimea. geographically and denominationally.
Within some schools, excellence is pervasive, but within others, these
models of excellence may occur in one grade and not in another.

This lack of consistent quality is related to the dependence on a large

number of untrained staff, both teachers and education directors. Several
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Jewish institutions of higher learmning have significantly professionalized the
role of education director. Still, there remain more jobs than wained
personnel Some of these positions are parttime rather than fulltime, and
unable to atiract well rained staff. In addition, whereas a congregation has
set requirements for rabbinic training, similar standards and expectations for
the training of education directors, much less teachers, generally do not
exist. Too often, the only requirement for getting into the classroom is
being a warm, available Jewish body.

Few people can make a career, much Jess support themselves,
teaching two or two-and-a-half-hours-a-week or even twelve hours-a-week
under the present system. But they can and do spend time acquiring skills,
materials, and ideas which contribute to their continued professional growth
and success in the classroom when made available. The availability of
funding, resources, time allotment, and programs for teacher training is a
continual problem which hampers the supplementary school. Completion of
training programs needs to result in increased salary and benefits. Here too,
resources are sorely lacking.

Supplementary education has not yet recovered from the effecte of
research in the 1970’s whose major measure of school impact upon adult
Jewish identity was tied to the aggregate number of hours of study attained.
Many graduates of the supplementary school fell short of Geoffrey Bock’s

1,000 hour threshold, and almost all fell short of Himmelfarh’s 3,000 hour
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figure. This research approach neither described the supplementary school
and its impact on the child, nor analyzed its effectiveness. Rather, the
research examined the effects on aduits, years after leaving school. This
research affected community perceptions and the allocadon of funds for
Jewish education through the 1970s and 1980’s.

Those involved in supplementary education identify the most serious
ailment from which the supplementary school suffers as being low self-
esteem. There exist low expectations among: the public - federation and
community powers; parents of the schools themselves; teachers for their
students and what can be leamed in the time allotted; lay people in general.
Talk about the supplementary school revolves around the language of
powerlessness: a lack of stipends for teacher training, certification and
accreditation; and inadequate benefits for personne! 'sical environments,
supplies, educational materials - textbooks, audio visual materials, and the
]

The supplementary school in the past has been adverused in an
apologetic manner. It has been identified as being: a choice for minimalism,
one step better than no formal Jewish education but not as good as the day
school; a population pool for more glamourous programs like trips to Israel,
Jewish camps, missions to Eastern Europe; a place from which many of the
Jewish community leadership emerged in spite of their supplementary school

experience.
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Solutions for Matching Image and Reality

We must view the supplementary school for what it is
Congregations sponsor most supplementary education. The supplementar,
school is an integral and indistinguishable part of this dominant and vita
institudon in North American Jewish life, the synagogue. Th
supplementary school provides: a forum for Jews to Jearn, discover, and dc
wraining for present and future leadership; positive role models for Jewis.
living. It also inspires people to continue or begin living a Jewish life.

The perception that the supplementary school can make a difference
must be developed and diffused. The solutions for this include: 1) research
and its dissemination; 2) a public reladons campaign which assists in
making Jewish Education a priority on the North American Jewish agenda
in a substantive way; and 3) the training of lay leadership sensitizing them
to their own need for continued Jewish study and to the concerns, issues
and solutions.

Research. We need to more fully understand th= merh»ni-me which
make supplementary school programs ~ ", This type of
research, which upholds the integrity and viability of the supplementary
educational program would: inform national public attention; lend esteem
and recognition to local communities who are th of these

quality programs; raise expectations for the worthwhileness of the

17



Supplementary Education

supplementary school; and allow for replicability and adaptation of model
successful programs in other communities.

Public Relations. Public opinion must be focused on the successes

and additional potential successes of the supplementary school. We must
show faith in the potential of the system and help to set high expectations.
This is not a campaign for simply preserving the status quo or maintaining
complacency. We must show that we care about the quality of the outcome,
about the seriousness of learning that can actually take place. We must
publicly recognize teachers, education directors, students, parents, lay leaders
for their contribution to Jewish educatdon. The visibility of the
supplementary school will raise the self esteern and expectations of those
involved, and, in tumn, the desirability of contributing one’s time and one’s
money to the setting.

Lay Leadership Training. This requires conversations between

community leaders and Jewish educational professionals as well as forums
for all the stakeholders in the community. This enhanced communication
helps in the re-evaluation of perceptions, and allows for the creation of a
shared vision. Overall, making Jewish Education a priority calls for lay
leadership training and lay leaders to continue their own Jewish studies. It

calls for familiarity with the issues and structures involved.
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The supplementary school has needs that a change in image alone
will not adequately address. As previously mentioned, the shortage of
qualified personnel both as educational directors and as teachers, is a well
documented and much discussed issué. Improving the visibility and status
of the Jewish educator will help in attracting people to the field. But this
must be coupled with higher salaries and the complement of benefits; more
viable career opportunities for employment and professionalization through
the consolidation of parttime positions into fulltime pay and comprehensive
benefits - there is a need for a community mechanism to provide subsidy
funding and coordination as most of these consolidations can not be
sustained at present solely by the existing insttutions; funding for the
recruitment and training of new personnel; funding to retain and improve the
skills of existing faculty through programs in North America and Israel; and
funding for in-service opportunities, in North America and Israel for the
stimuladon and enrichment of already trained personnel.

The present arrangement of training and in-service options requires
expansion especially geographically. There is a need for more of what
exists in the way of summer programs and conferences. The Jewish
educational training institutions need to offer a greater array of innovative
programs to impact professionalization continentally. This would require the

expansion of their faculdes.
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The planning and coordination of locally based teacher training,
particularly in areas where there are no Jewish educational training
institutions, would utilize at least three models. The [tinerant Seminar
model operates by sending an expert teacher mainer, say in Bible or teaching
Bible, to a particular community for the purpose of conducting an intensive
seminar, This may occur more than once during the year. This can be
ongoing with a change of subjects, and quite likely a change of inswuctors
over the years.

In the Centralized Trainer Seminar, credentaled individuals from a

variety of communites go to a cenmal location for training to teach a
particular course or curriculum upon their return to their home community.
Rather than the student going away, the teacher goes away for the training.

Both of these models would benefit from the creation of Resident

Adjunct Faculty for the various Jewish educational teacher training

instituions or some accrediting central agency which would develop
curricula for teacher training or education director training. They would
provide the necessary training for these adjunct personnel. In tum, these
adjunct faculty would teach courses or lead workshops for teachers,
education directors, and lay leaders, These Adjunct Faculty could be
parttime or fullime, and would reside throughout North America.

| Mobilizing Judaic study and Jewish secular education faculty in

universities is an area requiring exploration. This growing presence of
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Jewish university faculty could: teach in the schools; teach our teachers;
encourage studcnts to consider careers in Jewish education; advocate for the
cause of Jewish education; help reseai'ch issues in Jewish education; become
involved as lay people; teach lay leaders; end even provide credit for
undergraduate or graduate apprenticeships and student teaching in Jewish
schools.

Finally, the influx of grants and/or fulltime positions could
significantly impact upon curriculum development and research in Jewish
educadon beyond just programmatic research of quality programs. Funding
to make the physical plants and equipment of the supplementary school as
sophisticated as that available in secular schools would enhance the
enterprise.

The supplementary school is full ~f n~r~mice for augmenting the
quality of Jewish continuity and Jewish life. In terms of number of
students, it remains the major institutional structure in North America.
There are reasonable and achievable steps which could be undertaken to
impact the quality of supplementary education if the supplementary
educational process is given the communal and continental resources and
priority status is merits. An experiment to attain quality and professional
supplementary  education  with  concentrated strategic  planning,
implementation, evaluation and research on a community level would be a

worthwhile endeavor,
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FAMILY EDUCATION

Family education is an emerging field which regards the entire family
as a learning unit, taking into account the changing needs and norms of the
contemporary family and integrating the many areas of Judaic knowledge
and practice with methodologies based on dialogue and experience.

Family education programs are conducted in a broad range of
settings, including homes, schools, camps, congregations, Jewish
organizations, and the community-at-large. The range of activities which
comprise the field are too numerous t0 mention, but include parallel study
programs, Jewish life cycle courses, family camp experiences, Jewish life-
cycle classes, holiday and ritual observance training, Jewish genealogy
courses, havura education, Adult Mini-Schools, and more.

Ideally, family education involves the entire family in Jewish learning
experiences. It empowers parents to be Jewish teachers to their children,
utilizing the entire community as a "classroom.” It does not avoid difficult
issues such as intermarriage, divorce, domestic violence, homosexuality, and
| drugs. Yet, good family education is education...not therapy. Embracing all

age groups, familial configurations, and organizational boundaries, family
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education possesses the potential for enormous impact upon Jewish life and

Jewish continuity.

The Power to Transform

Excellent family education can transform not only individuals and
families, but the Jewish organizations in which they participate.  As
families become involved in the Jewish educational process, perceptions of
congregations and schools become transformed from “"drop off points" to
sources of learning and support, growth and fulfillment. Concommitantly,
Jewish educators come to regard parents not as adversaries, but as allies and
colleagues. Serious parentat involveinent in their childrens’ education can
also be expected to yield a wealth of insights and suggestions which can
improve the quality of teaching and learning.

Jewish education m general will change to the extent that families
are regarded as clients. Rather than being restricted to the essentially
artificial environment of the school and classroom, family education’s
"campus” contains the entirety of one’s social environment. At the same
time, family education builds organic links between family, home, school
and congregation.

Tradiuonally, the acquisition of a formal Jewish education was the

effect of a Jewish identity which was formed in the home, the extended
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family and neighborhood, and through daily participation in the life of an

organic community. The receipt of a formal Jewish education was an effect

not a cause. Today, much of Jewish education operates

. } opposite (and as yet unvalidated) premise that the
acquisition of a formal Jewish education can cause the developm
Jewish identity. Family education endeavors to liberate Jewish edu

from the narrow conceptual confines of schooling...and in the process,

to revitalize Jewish schools.

Challenges

Because family education is still an emerging field, there exists
uncertainty about what it is, what it isn’t, and how it might best be
structured relative to the existing Jewish education "delivery system." This
lack of clarity generates constant issues of turf which require constant
negotiation and which oftentimes engender conflict. (Does the sisterhood
perceive the Family Chanuka Workshop as an impingement upon its time-
honored Chanukah Bazaar and Latke Dinner?)

Lack of support from clergy is identified as another challenge area.
Experience has demonstrated that family education is generally unsuccessful
in congregational settings wherein it it not validated by the rabbi.

In many instances, resistance to participation in family life education

stems from peoples’ negative recollections of their own Jewish education.
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Finally, family education, like so much of Jewish educaton in
general, suffers from a lack of funding for adequate salames and benefits,

rraining, quality programming and good research.

Toward Enhancement

Jewish family educadon works. A critical mass of replicable, high

profile programs (e.g. The Holiday Workshop Series, Jewish Experiences for
Families component programs, Jewish LaMaze, etc.) have been reliably
utilized in numerous communities throughout the continent with excellent
results. In order to enhance the effectiveness and impact of family

educaton, it is suggested that resources be invested in the following areas:

1. Training, Recruitment and Placement of Family Educators
2, Curriculum Development
3. Inventory and Research

4, Media Udlizaton

Training, Recruitment and Placement

Family education classes and seminars should be offered in the major
Jewish education training institutions and should be required in the maining
of educators, rabbis and communal service workers. Without high-level
specialized training programs in fan;i!y education, there is little likelihood

thar the role of Family Educator will be accorded widespread recognition
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and organizational acceptance. This is of pariicular concermn, as the

development of the position of Family Educator is essential to the

proliferation of high quality family education programming.

In-service education programs should attempt to reach principals,
rabbis, lay people, social workers, camp directors, center directors, central
agency staff federation planning personnel, and others. Suitably funded
national conferences and consultations could bring substantal numbers of
persons together for intensive professional development. The CAIJE

Conference should also be utilized for this purpose.

Curriculurn Development

Although almost all Jewish educational cwrricwia iends itself to
adaptation in family education, the development of scope and sequence maps
would greatly enhance the field. There are a variety of people educating
families about differenct areas of Judaism. They y=—+'4 ~1 k2 helped if
curricular materials of a more standardized nature ebooks for
Jewish Home Enhancement”, or a "Minimal Skills Handbook" are examples
of the type of curricular materials which are in serious need of development.

Materials for home study and home help should be developed. Such
things as how 1o take a Jewish family vacation, create a family reunion, or
make childrens’ bedtime into a Jewish experience need to be made available.

The development of high quality, validated instructional products such as
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these, however, requires significant funding in support of materials creaton,
tryout-and-revision, and evaluation.

Inventory and Research

It would be exmemely helpful if an inventorv of Jewish family
education settings, formats, programs and matenals. Kesearch directed at
determining whether the currently-diffused family education programs (such
as those mentoned above) are successful in oansmitting knowledge and/or
facilitating changes in attitudes and behavior is also necessary., To make
major invesiments of money, time and effort in any area withour
accompanying research and evaluation of this nature is irresponsible.

Additionally, there is great need tc “---'-- —-~-~'- pof "successful
families” as well as families that have "successfully” transmitted values, so
as to better understand what accounted for these changes. This kind of
focused examination provides the underpinnings for the development of
effective matenals, methods and programs.

** "la Utilization

Home media for learning as a family unit is an area begging for
development.  Jewish Nintendo, along with "how to" video tapes can fill
an important place in peoples’ homcs; Such development will, of necessity,
require substantial investment, if products are to be competitive with other

media-based materzals for home use. The development of Jewish newspaper
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supplements (such as L'Chayim in the Detroit Jewish News) should become

nationally syndicated.

A Continental Agenda

Workable community models for the provision of family education
already exist and need not be re-invented. Most models provide some form
of centralized planning and coordination of family education programs which
are conducted at local sites, usually synagogues and centers, with the entre
community joining together for periodic larger celebrations or extravaganzas.

Each organiiau‘on, institution, agency and/or congreation interested
in providing family education programming assembles an advisory committee
from which delegates to a communal advisory committee are drawn in turn.
In this manner, a family education network is formed. A Family Education
Coordinator is employed by the community and is available to assist both
organizational and communal committees plan and implement farnily
education classes and programs.

As high quality Jewish family life education programs are effectively
developed, implemented and incorporated, the nature of Jewish education
will undergo a metamorphosis. No longer will children - in isolation from
parents, siblings, extended family and community - constitute our primary
client population. Boundaries between educational institutions and between
"formal," "nonformal,” and "informal" Jewish education will blur. Judaism'’s

perennial relevancy will be more clearly and convincingly demonstrated to
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greater numbers as families and individuals are strengthened. For Jewish

family education, the future is now.
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ADULT EDUCATION

Agenda for Aduit Jewish Education

Adult Jewish Education could be the cuting edge of the reform
currently being generated by the leadership of the American Jewish
community. We say this because we believe that without a Jewishly
educated adult community none of the planned reforms in Jewish Education
can take hold. Adult Jewish Education is the one Programmatic Option
which encompasses and addresses the three Enabling Options: !

- 1) dealing with the shortage of qualified personnel for Jewish
education; 2} developing an informmed and Jewishly educated 1y who will
be major agents of change and who will desire 3) generating support for and
commitment to significant additional funding for Jewish education on a
communal and continental basis. For the purposes of this study, vocational
educatic  is not included in this discussion of Adult Jewish Education.

Throughout Jewish history, leadership by a knowledgeable Jewish
laity has characterized successful Jewish communities. Jewishly informed
adults are necessary for promoting and directing Jewish institutions and for
| furthering the agenda developed by the North American Jewish community.

In a time of rapid change, Jewish education can provide adults in leadership
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positions with the tools and the ability to shape themselves and their
communities according to Jewish values rather than be shaped by outside
forces.

When there are discrepancies between what children are taught and
the way adults behave, children see this learning as empty and valucless and
turn their backs to their studies and Jewish life. Adult Jewish Education
addresses Jewish conunuity: a commitment to life long Jewish learning, is
a commitment to life long Jewish involvement.

Knowledgeable Jewish adults enhance the profession of Jewish
teaching. They serve as avocational teachers and promote Jewish education
as a desirable career for Jewish adults. The Jewish teaching profession wiil
grow only when Jewish education is valued. It is through their own study

that Jewish adults come to value Jewish education.

Characterizing Adult Jewish Education

Diversity, flexibility, and multiplicity characterize Adult Jewish
Educartion in terms of audience; times, settings and programmatic structures;
and entry points. The audience of Adult Jewish Education is diverse in
terms of 1) age and family constellation -singles, adults, single parent
families, senior adults; 2) affiliadon - Conservative, Orthodox,

Reconstructionist, Reform; and so forth; 3) previous Jewish educational

31



Adult Education

experience -day school background, supplementary school, Jewish camping,
youth group, etc.

Currently programs in Adult Jewish Education are offered different
times during the week day, evenings, Shabbat, Sunday mornings, weekends.
Courses are offered for a day, a week, once a week, six weeks, a semester,
a year, Courses occur during the school year, over vacations, and in the
summer,

These courses are sponsored by 1) synagogues; 2) Jewish Institutions
of Higher Learning; 3) Secular Institutions of Higher Leamning and their
Continuing Education Departments; 4) Communal Organizations such as

Jadassah, NCIW, B’mai Brith, etc.; 5) Federauons including
leadership waining; 6) Jewish Community Centers; 7) Jewish Family
Services; §) Boards and Bureaus of Jewish Educaton; 9) Independent
Organizations like the Melton School; 10) Museums; 11) Israel and Eastern
Europe missions and adult experiences; 12) Conferences on Jewish life i.e.
the General Assembly; 13) Computer Networks; 14) Chavurot; 15)
Cooperative/Community based programs.

Souctures and methodologies are diverse. There is a decreasing
reliance on lectures and simultaneously an increase in experiential and
participatory programs, Formats include: retreats, discussion groups, home
based or individual study, audio and videotapes, cable television programs,

panels, tours, popular literature, Jewish peniodicals, newsletters.
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People’s entry points into Adult Jewish Education vary. They come
with a variety of Jewish and general educational backgrounds, Hebrew and
Judaic knowledge, and Jewish life skills. They have a variety of interests,
and personal or familial needs. Their commiwmenis vary by level or
intensity; areas of interest; and organizations or institutions.

The diversity, multiplicity and flexibility of Adult Jewish Education
hides some serious concerns. 1) Although Adult Jewish Education needs to
consist of a variety of formats and times, the learner is at a disadvantage
in finding the best program/learning environment suited for his/her needs.
2) Personnel are varied and at many levels of proficiency. Since most
instructors teach one or two classes at a time in adult education, they are
often unfamiliar with Adult Educational Theory and techniques. There is a
need for training personnel in Adult Educational Theory and techniques. 3)
There is a paucity of theoretical and programmartic (what works and why)
research in Adult Jewish Education. In turn, existing and future research
must be disseminated to practitioners. 4) The image and importance of Adult
Jewish Education is given lip service rather than priority status. Jewish
communal leaders need to come from the ranks of those who participate in
their own course of Adult Jewish Educatdon. Public recognition needs to be
given to those who do pursue Adult Jewish Education confirming the
importance of Adult Jewish Education; 5) The majority of Jewish children

receive some Jewish education. The same can not be said for adults. There
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is a need for outreach into alternative contexts such as health clubs, doctor’s
offices, law firms, and other non-conventional settings in order to reach
every Jewish adult. 6) Present models of adult education are traditionally
established, class oriented, and not learner centered. See the discussion of
Good Adult Jewish Education. 8) There is a lack of curricula and curricular

materials developed specifically for adults.

Good Adult Jewish Edocation

Although characterized by diversity, flexibility and multiplicity, there
are ceriain overriding principles of good Adult Jewish Education. Adult
Jewish Education is defined as non-degree, non-professional, life-span
education that has Jewish content. Effective Adult Jewish Education is a
program of Jewish content involving large numbers of Jews, which
recognizes and meets individual student’s needs and results in increased
commitment and/or involvement in Jewish life,

Good Adult Jewish Educaton is learner centered and not teacher
centered, voluntary or non-coercive, participatory and not passive. Good
Adult Jewish Education is not an extension of the type or approach to
education provided to children. Good Adult Jewish Education 1) takes place
| in setings that are attractive, inspirational, goal oriented, varied and well

designed; 2) provides for expression of subjective feelings; 3) allows learners
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to experience leaming as usefi * iuch as education for ritual behavior; 4)
provides opportunities for social interaction; 5) provides ancillary benefits
such as meeting sccial needs, enhancing self worth; 6) follows up on
learners’ experience and provides next steps; 7) is non-judgmental; 8)
qE T provi the leamer with skills confirming the learner’s abilities,
perceptions and conclusions; 9) balances cognitive and experiential or
participatory formats; 10) maintains a differentiated program to allow for
individual differences; 11} is openly responsive to learners’ and group’s

needs.

Plan for Action

To create an aura of Adult Jewish Education as the “in thing", to
reach as many Jewish adults as possible, and to enhance the quality of
Adult Jewish Education, the following is recornmended:

1. Any field test site ought to include some Adult Jewish
Education component.

2. Outreach to all adults not pursuing Adult Jewish Education
through use of alternative coniexts such as health clubs,
doctors’ offices, law firms, etc,

3. Develop a body of Adult Jewish leaming research to inform
practice.

a Create a curriculum for raining full tme Adult Jewish

Educational Personnel, both coordinators and
instructors.
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10.

11.

b. Create a curriculum for in-service training for the
existng parn time providers of Adult Jewish Education
including Jewish communal workers and Jewish social
workers.

C. Disseminate the findings of the research.

Create positions for full ime Adult Jewish Educators and
standards for accreditadon and certification.

Develop components in self help programs such 8
done with Alcoholics Anonymous, Jewish Marriag_ _.._....... ;,
elc.

Urge that all Jewish community leadership training programs
include Judaic study. Urge the adopton of some commitment
for one’s own Adult Jewish Eduction as a requiremen: for
Jewish comrmunal leadership.

Develop a continental marketing campaign for Adult Jewish
Education.

Provide public recognition and/or accreditation of Adult
Jewish learning to elicit communal and peer support.

Develop cwmricular materials which utilize technology such
as computers, interactive video, etc.

Develop Adult Jewish Education curriculum and curricular
materials which are learner centered models.

a. Design accredited independent study options.

Create guidance services for the consumers of Adult Jewish
Educational opportunities, the leamner, through:

a. local guides;

b. a guide of continental and international programs;

c. an 800 number for finding the appropriate program for
the individual;

d. local numbers or adult education counselors for
individualized help.
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A Mode! Center for Jewish Continuity

The Adult Educadon literature speaks of a continental program for
Adult Jewish Education. There is a need for long ranging planning;
sustained research on Adult Jewish Educaton; and curriculum development
for the providers and the learners in the Adult Jewish Educational setting.
Histonically, these functions have occurred haphazardly.

One can envision the creaton of a Model Center for Jewish
Continuity which would fulfill these functons. Imagine this center for a
moment: On the first floor are aesthedcally pleasing classrooms of all
different sizes most of which resemble libraries or lounges rather than the
wraditional school room. These rooms serve a dual purpose as meeting rooms
for the leamners to help in the planning of more educational opportunites.
On the second floor are the counselling offices for the Adult Jewish
Educadon mentors who tutor, advise, promote and organize learning
opportunities. These mentors work with the learners and the providers of
Adult Jewish Education. Some of these tutors have special outreach skalls
and responsibilides and others are proficient in marketing. There is also a
computer room, a video lending library with study guides, and the
interactive video classroom. On the third floor are a range of researchers.
There are those who study how adults learn; others study existing programs
and their effects on the learner; sall others develop curriculum for learners

and some develop curriculum for the providers of Adult Jewish Education.
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Finally, on this floor is the journal and newsletter editor who disseminates
this research.

Certainly there is a great need in North America for one of these
Model Centers for Jewish Continuity devoted to Adult Jewish Education. In
addition, there is a need for each community or region to have individuals
who can be the resource people for Adult Jewish Education working hand

in hand with this Model Center for Jewish Continuity and the locale.
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Media and Technology

We live in an age influenced by the development, proliferation, and dissemination of
media and technology. PCs, VCRs, FAXs have entered our homes, our work places, our ways
of viewing and encountering the world all in a relatively brief period of time. Yet, media and
technnlogy are currently nearly non-existent a  herefore, obviously, under utilized, for Jewi:
educational purposes.

Presently, media (media will continually be used to refer to both technology and media)
in Jewish settings appear in a variety of formats. They vary in quality and subject area.

1) Electronic Video (VHS)
- Plethora of Holocaust videos
- Moderate quantity on Life Cycle, Holidays and Israel
- Paucity on Prophets, T'fillah and Hebrew Language
- Overall quality is moderate
- Production in all areas except for the Holocaust is
decreasing

2) Projected video - film, slides, filmstrips, overhead
transparencies
- fallen into disuse except for Jewish film festival
programs for adults

3) Print - sacred iexts, textbooks, primary source
documents, work sheets, ditto packs
- Use of primary source documents, worksheets, eic.
increasing ‘
- Textbook usage decreasing

- 4) Computer Software
- Greatest amount of software is for Hebrew language,
- Nouceable amounts of software on Jewish Law, holidays,
and Bible
- Some software for history, [srael, prayer and Talmud
- Over 80% of the software are drill and practice
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- A third of the software is good professional quality,
the rest is moderate to poor.

Missing form this list are interactive video and computer programs.

The use of Media in Jewish Education lags behind the general culture and the secular
school setting. The existence of the 1tems listed above does not mean that they are found in
all communities, day or supplementary schools, or homes. Their distribution is quite random.
In general, the quality of equipment is better in the home than in the Jewish educational
setting. Yet, the potential of the home market for computer software and videos on Jewish
subjects has barely been explored. Jewish Schools and community centers, to name a few,
are bereft of working, up-to-date equipment as they rely too heavily on used equipment
donated form supporters’ homes or offices.

Media in Mass Culres refers to media disseminated to mass audiences normally
outside the structure of existing Jewish organizations. This form of communication shapes
images and perceptions. of Jews among the 'gcncra.l society as well as self perceptions. This
media appears in the following forms:

1) Feature Films, Television Programs

- Preponderance of Holocaust, Israel-Arab or Jewish

Christian themes, a conflict orientation
- Either Jew as victim or Jew as Kingpin, mastermind

- Many professional productions which explore Jewish
themes function in a random context of support

2) Books, Magazines, Newspapers, Music and Theater

- Many new books, mainly fiction, for children and
adolescents, the perception being that Jews sull read
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The dominance of Holocaust, Israel-Arab or Jewish Christian themes in Media in Mass
Culwre through feature films and television nurtures “survival" and the "burden of history” as
primary modes of contemporary Jewish identity. This is rather than internally generated,
joyful and affirmative perspectives. The latter is congruent with an approach to Jewish
continuity and life that fosters celebration, observance, and performance of mitzvot including

tzedakah.

Key Considerations for Media in Jewish Education

Media has many unique qualities and abilities which could enhance Jewish Education.

1) The flexibility of setting allows media to affect Jewish Education in the
geographically remote or less populated Jewish community, as well as those living in the more
Jewishly populated communitdes. It can reach the less mobile or immobile populaton of
handicapped and elderly.

2) Media is fluid and able to respond to emerging educational and affective needs of
Jewish communities.

3) Professional quality media will enhance the status and image of Jewish education
and educators. That which gains the attention of media, people perceive as important.

4) Professional quality media will appeal and therefore atiract greater numbers of
sensitive and intelligent individuals currently alienated from or marginally
affiliated with Jewish life.

5) New modalities of instruction will enhance the effectiveness of formal (schools),
informal (camping, youth group, etc.), and family Jewish Education.

6) Professional quality augments the desire of people to study Jewish texts, history,
heritage, et al.

7) Professional quality media creates greater understanding and empathy among and
between differing forms and expressions of Judaism.
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8) Professional quality media involves talented and creative individuals in the media,
arts, communication and technology in the process of enriching the Jewish
experience. :

9) Media can project educatonal values and cultural frameworks to learn and
experience Jewish behaviors in a non-threatening and comfortable environment,

10) Interactive video could provide a new avenue for training Jewish educational
personnel.

These goals are both desirable and reachable through a concerted program for Media
in Jewish Education.

Why is this not already being done? The limited and narrowly defined markets
discourage the entrepreneur from investing time and money. This means that most projects
have to be funded or subsidized through grants. This reliance on grants discourages people
from going into Jewish media production full time as job security is Iimited. A lack of
experience and prcc-edcnt in media production impedes progress. Few ongoing formats exist
for planning and implementng these goals.

Getting On Line

Various aspects of media production, dissemination, and usage require funding,
planning, and implementation if media is 10 become an integral asset in the advancement of
Jewish Education.

Production and Distribution of Media

A number of assumptions guide the production of media for Jewish Education. These
assumptions include:

1) Professional productions of materials is essential.

2) Bringing together educational professionals and media professionals. This means

involving "Hollywood types,” top professionals, in film and television, public
relations, etc.
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3) There should be constant feedback and direction from the various consumers (i.e.
teachers, students, home and media center personnel) across the many branches
of Judaism and the continent.

4) Production should be centralized.

The design of the following model fulfills these requirements. This model is cyclical

in nature,

Step 1: Goal Setting, Idea Generation, Consultation involving educators, lay personnel

or target groups, the consumer, and media personnel in helping envision the needs of the
market.

Step 2: Creative Production involves the media professionals who create top rate media

for Jewish education.
Step 3: Marketing requires the development of swategies o attract the consumer,
including the home audience and the marginally affiliated, to these products.

Step 4: : Dbroad Distribution/Information Network requires a central clearinghouse to

coordinate commercial distribution channels. The individual "home consumer" needs to be
able to access this network for advice about materials, and for purchasing materials. Each
Jewish community needs to have these materials in a central location where Jewish educators,
parents, individuals can preview, obtain informartion, and check out these materials.

The Use of Media

This cyclical process reaches its completion through the use of media. Here too, there
are several concems.

- 1) Effective use of media in Jewish settings requires personnel to supervise and guide

its integration within the curriculum in the various Jewish educational settings. Fulltime staff

in larger communities and key personnel in smaller communities are needed for providing this
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assistance. This could include: the production of spin-off interactive computer programs; the
distribution of newsletters and target mailings about media materials; the development of
curriculum. Additionally, these people would need o offer assistance and training in the use
of equipment as many teachers are not technologically literate.

2) Teachers and Educational Staff must be involved in all parts of this process of

production, distribution and utilization. Tﬁcir ownership is crucial as they are the key to
pervasive and successful implementation of these new media materials and technologies. A
major concern is their present lack of "media literacy” and inability to handle some of the
simplest media machines including video cassette recorders and personal computers.
3) Jewish educational setings require up-to-date equipment in sufficient quantities for
the population. Many institutions would require grants to enable them to have this equipment.
4) Similarly, Jewish educational settings require funding to obtain sufficient copies of

media matedals that are needed regularly.

Conclusion
Media and technology are undertapped, underdeveloped methodologies for Jewish
continuity and life. The whole concept of media and technology broadens one’s thinking of
what is a Jewish educational context, who 1s a potential student, and how we go about doing
Jewish education. The potential benefits to Jewish life in reaching everyone from the
marginally lated to parents through the use of media and technology awaits discovery.
Mcdja' and tecnnology respond to the needs of supplementary education, adult education, early

childhood education, and family education, to name just four areas. This option paper presents
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workable solutions for production, distribution and utilizarion of media and technology in
Jewish education. Through continental planning and local follow-up, the image, quality, and

pervasiveness of Jewish Education in North America can be greatly enhanced.
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CONCLUSION

The field of Jewish education has become increasingly complex, differentiated, and
specialized. This paper calls attention to five sub-fields without attempting to integrate them
into a larger systematic framework. To do so is clearly beyond our scope.

Nevertheless, none of the five focal areas meated here should be viewed and understood
in isolation from one another, or from the totality of Jewish Education. Each of the five sub-
areas must progress on its own. Yet, each must also function in a highly interdependent,
tightly integrated manner in order to yield cumulative effects of sufficient magnitude to impact
the nature of Jewish continuity toward the 21st century and beyond.

In order for any of the sub-fields to significantly improve their capacity to transmit and
transform Jewish life, a common body of requisites must be achieved. The first requisite -

and pre-requisite to the others - 1s the establishment of an effective coordinating mechanism

capable of guiding a comprehensive planned change process at the continental level. This
"mechanism” need not be housed in a single building in a single locale, but may well entail
a tightly-coupled network of offices, departments, or agencies, linked together by an
administrative superstructure. This network will be responsible for the accomplishment of the

remaining requisites.
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The maintenance of sufficient levels of funding for the operation of such a network is

a second pre-requisite. When organizations are expected to achieve well beyond the scope of
their means, cost-effectiveness is rarely maintained. The administrative overhead of the
“network” should be kept lean. The purpose of the network is to responsibly direct major
resources to those target communities and specific sites where they will reap the greatest rerurn
to the field.

The development of human resources in all areas of Jewish education is a requisite for
enhanced quality and effectiveness. Issues of recruitment, placement and retention of personnel
at all levels and in all types of Jewish education have been of major concern to leadership for
many years. While the need for increased salaries, full-time employment opportunities,
benefits, better-defined career ladders and new role categories are all of urgent importance, we
point to some additional factors as well,

There is great need to strengthen the knowledge base which informs practice in all

areas of Jewish education. Getting teachers and administrators into training programs is a
(critical) first step. Knowing what knowledge and skills are required, given various student
populations and program settings is a more difficult matter. Jewish education is not and
should not be equivalent to public education. Without a specialized body of knowledge which,
when possessed and appropriately used, designates expertise on the part of he/she who holds
it, the effectiveness of our training programs, both pre-service and in-service, will operate at
diminished capacity.

The evaluation and diffusion of programs and practices that work is another requisite

for successful planned change at the continental level. The effective schools literature tells
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us that educators perform better when they believe they possess the ability to make a difference
in the lives of their students. We must learn more about our own field(s), our practices, our
educational environments, our students and ourselves. We must study programs that work to
understand why they work and how they may be broadly diffused and adapted. To do so will

require multi-year funding of innovations, with accompanying provisos for appropriate

evaluaton and accountability.

Another requisite entails the creation of new roles for Jewish educators. As boundaries

between "types" of Jewish education become blurred, the need for both "generalists” and
specialists will change. Not only are new role categories (e.g. Family Educator) needed, but
new employment structures (e.g. Community Educator) as well.

We believe that these needs are intimately linked to issues of personnel and training,
for if educators are truly possessors of expertise and believe themselves empowered to succeed,
their ability to command higher salary and benefits will be fortified. Indeed, if this is the
case, the return on communal investments in training will be abundant,

For coordinated, planned change to succeed on a continental level, whole communities

should participate. We endorse the notion of iargeting specific communities for concerted

strategic planning, training, implementation, and evaluation of initiatives.

Both our specific and general suggestions validate the status of the "enabling options"
(personnel needs, community structure and leadership, and financing) identified by the
Commission as pre-conditions for achieving across-the-board improvements in Jewish

education.
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A final point. Recognizing that most people and organizations are quick to resist

change, we advise the projection of realistic expectations and time-frames. Institutional change

is incremental, and we foresee no "quick-fix" solutions to the challenges of the day. At the
same time, the presence of visionary, idealistic, energetic and resourceful leadership gives us

cause for immense optimism about the future of our profession and our People.
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MEMO TO: Amnette Hochstein

FROM: Mark Gurvis
DATE: March 13, 1990
SUBJECT: SPA Reactions to CAJE Material

At this point I have received feedback on CAJE's materials from Joe Reimer
and Jon Woocher. 1In general, there are questions about how we will be
able to use rhis material. Given the variable quality, it should probably
not be shared with commissioners or distributed publicly, but rather
should be shared with the IJE for its internal use as it pursues the
programmatic areas.

Reimer -- See attached sheets.
Woocher -- Jon found the matetrial to be of uneven quality. There are lots

of claims and assumptions throughout which are unsubstantiated. Since
many of the recommendations included are based on such claims and
assumptions, the material doesn't hold up well under scrutiny. By
section:

A. Supplementary Education--The entire section is weak; don't use it.

B. Early Childhood--Helpful list at the end on criteria for excellent
programs which should be up front; training model provided is
extremely simplistic.

C. Family Educaticn--Pretty good, but the analysis provided doesn't
represent the kinds of issues and questions about family education new
belng raised by analytic thinkers.

D. Adult Education--Best of the sections.

E. Media--Too anecdotal; not well developed analytically; not grounded in
the available literature. There are further comments on the media
section coming from Jon's staff.

F. BSummary--Excellent, well written.

I will be checking with the other policy advisors for comments on these
materials in the next week.



TO: MARK GURVIS
FROM: JOE REIMER (3/8/90)

: FIELD NOTES FROM CAJE

Field Notes is a2 highly uneven plece of work. Some of its
sections are fundamentally well-written and organized, while
others are barely usable. I will briefly comment on each sectien,
leaving spacific editorial comments for another occasion.

1. Early Childhood Jewish Fducatiop

I thought they began well by laying out some of the seeming
successes of this areca as well aes some of the underlying
weaknesses. The claim that this fileld is "under-professionalized"
ies unclear in the question of whether existent personnel have not
recelved adequate early childhood training, Judaic training or
both. Are these avocational teachers or professional teachers
with little Jewish background?

In "a proposal for aotion', the authors jump teo a single
golutiont a national Office of Early Childhood Jewish Education.
While I cannot evaluate the efficacy of such a move, the case for
it is not clearly made in the paper. Why do the authors believe
that investing in a single centralized Office is the optimal way
to provide the multiplicity of services they énumerate? What
makes them think that such an office would have the authority to
mandate etandards to local communities or training institutiens or
would be the most effective advocate for the cause of early
childhood? Why are no alternatives posed?

2., Supplementary Education

This section is organizationally weak. E.g., there iz a
detailed list of programs on the first three pages which give much
more detalled information than the reader can.use and obscure the
progress Of the argument. One saenses this iz a defense of the
supplementary school, but what are the convincing arguments that
persuade one of the school’s viabllity and vitality? A list of
programs?

We are made to realize the supplementary school is a victim
of negative stereotyping. We are told it "can make a difference.®
But what difference can it make and what evidence is there to make
that claim? what kind of researoh do we need to convince the
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community that theilr perceptions of this schooling are misgquided,
uninformed?

"Must” 1s an often-used word in this section. Why "must" we
show faith in the potential of the system? WHat is the powerful
motivator behind all the "musts™? How will lay leaders be drawn
in to share this faith?

Are there priorities here? Do some "musts" precede others in
an action plan? Can all the recommendations be carried out, and
if not, which should be seen as coming first or taking precedence?
Where in thig section, loaded as it i= with recommendatlons, do we
f£ind the blueprint - the key points which show a etrategy for
change over tima?

3, F E tio

Here comes unmitigated advocacy, the crew cheering on their
own team. Can family education do all they claim and still be
human? I doubt it.

There are valid pointe made: the effects of a weakening
famlly context, the problem of turf, the need for the rabbi’s
support and so on. But how do they establieh that "Jawish family

education works"? Why should courses in tralining "be ired?"
Why ls "the position of Family Fducatoxr" so singularly essential?

All these are unsubstantiated claims.

T do not know what "scope 2nd seguence maps" are, but wonder
if we are getting a clear message of what curricular materials are
needed for which contexts? I’m not sure if we need Jewigh
Nintendo and wonder if all Jewish home videos are worth investing
in? I know there are community models for providing family
education, but wonder why ons particular model is being suggested
as the way to go?

Above all, how de we know educating by family will be the
greatest thing to happen since the invention of the printing press?

4. t at

Organization and a reasonable writing style reappear in thie
saction, The authors seem t¢o have a vision of what adult Jewish
education is and offer some map of the existing territory, a diag-
nosls of weaknesses and suggestions for improvement.

They envision adult Jewish education as a field unto itself -
with its own curricula, personnel, etc. Is it most advisable and
feasible to carve out a new fleld or to add an adult component to
existing units? Can day or supplementary school teachers or
rabbig be tralned to teach adults as well? <Can they adapt
existing curricular materials to that end?
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The authors provide a long list of criteria for what
constitutes good adult Jewieh aducation. I personally agree, but
wonder: do they provide reasons to believe that these approaches
will work better to achieve specific ends? So, too, in thelr plen
for action: are these ssquential gteps and is there a =ense of
order or priority in this long list?

The model idea is nicaly drawn and intriguing. It is to ke
located in a community possibly as part of a Community Action
Site, But where will it be institutionally located? Is thers an
organization or a consortium of organizations in the community
that ought to house the model center?

5. and hnol

I liked this section and found it well-crganized and
esgentlially well=argued. My only caution 1= that the claima for
how media could enhance Jewish education should be stated as what
"might” or "may" happen, since these are really untested
conjectures.

L] ® *

I found the concluding section to be well-written and
thoughtful.

I’m not sure how to proceed from here but am available to
asslst.
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