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500 NORTH MICHIGAN AVENLUE
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March 2, 1990

Ms. Virginia F. lLevi

Camnission on Jewish Fhucation
in North America

4500 Euclid Averue

Cleveland, OH 44103

Dear Ms. levi:

Thank you for your letter of February 19, 1990, transmitting a copy of
the most recent progress report of the Commission.

Mr. Cremin is not in the office at this time, but I shall see that it
is an his desk when he retarms,

Sincerely,
Cotoly Merrtse
Cbr?lie NovotTy ‘}

Administrative Assistant






Page 2

These are some of our thoughts. Obviously you are free to lead the
discussion in any way you like. After you have finished your presentation
1 am sure there will be a very lively discussion for which we have
scheduled one hour. After the discussion, we will be having an informal
lunch with the Fellows at the Jerusalem Fellows office which, by the way,
is the same building that are the MAF offices.

I will be discussing this with you afrer I return to Israel, and look
forward to making final plans for your visit to Israel in our mnext phone
conversation. I hope you enjoyed your vacation.

Sincerely yours,

b<
Sexmeﬂi Fox
s









March 16, 1990
19 Adar 5750

Memo to: Mark Gurvis
Commission on Jewish Education in North America

From: Or. Alfred Weisel

[ would greatly appreciate receiving another copy of the breakout
material that was prepared for your February 14, 1990 meeting. The
Chairman of our Commission on Jewish Education is most interested in
sharing the information with our Board.

Thank you.
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March 29, 1990 APR 05 1880

Mr. Morton L. Mandel

% Premier Industrial Corporation
4500 Euclid Avenue

Cleveland, Ohio 44103

Dear Mr. Mandel:

I enjoyed speaking with you and hope that you can accept our
invitation as guest speaker at the kick-off of our annual
Shavuot Campaign.

Our school is serving an obvious need as reflected by its
remarkable growth from twenty-five students initially two years
ago to seventy-lfive students next year. We could have
expanded more rapidly had we had the resources to establish a
kindergarten. The school currently runs from f[irst through the
fourth and will open a fifth grade next year. As you know, no
Day School can cover costs strictly by tuition, but must depend
on Federation support and fund-raising. Unfortunately in our
community, Day School funding is not a priority. Jerome
Makowsky, President of our Federation, feels strongly that the
presence of someone like yourself would go a far way to
highlight this important problem, increasing community concern
and commitment.

1 have enclosed literature about our school as well as some
financially relevant material. At the end of this year the
accumulated deficit will approximate $58,000. The projected
deficit for the year 1990-1991 is $184,970. Conseguently the
forthcoming Shavuot Campaign aims to cover these operating
expenses and retire the deficits. Long range plans demand that
we establish an endowment fund. Any suggestions regarding
funding and administration of the school would be welcomed and
greatly appreciated.

Looking forward to hearing from you and hopefully meeting you
soon.

Sincerely,

— f

- [ _&f‘.—"-ﬁ—' e

r‘ a

Jacob Rosenswelg,/M. ., Ph.D,,
Vice-President

JR/]g
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MORTON L, MANDEL 4500 CUCLID AVENDE

o CLIVELAND OHIG LIS

April 6, 1990

Dear Mr. Rozgonyi:

Thank you for your kind words, and I'm pleased that you share
my concern for Jewish education.

I wish you every success and thank you again for wricing.

Si ly,
Lij;;e y y |
/ U’wtt

e
Mot iu‘éﬂft'ﬂan el {

Mr. Joe Rozgonyi
EMX Incorporated
3570 Warrensville Center Rd.
Shaker Heights, Ohio 44122



April 6, 1990 &-/L; . I'Jf'?é

Mr. Irving Stone
27500 Cedar Road
Beachwood, CH 44122
Dear Irving:

Thank you for sharing with me the material on Aish HaTorah. It certainly

seems like it would add a lot to the community.

As you know, our family has put very significant funds ix Cleveland's
Commission on Jewish Continuity, as has yours. The Comm: dIon's funding
is committed to implement and support over four years ter pecific propram
recommendations that came out of the study. Also, cur family's
involvement in the Commission on Jewish Education in Nort America has
had, and will continue te have, a very high funding priecr ¥y for the
family. For the present, these two initiatives are where € want to focus

our energy and funding in Jewish education.
I certainly wish you success with the project, aad will be very interested
to hear about its progress and success.

Sincerely,

Morton L. Mandel









MORTON L. MANDEL 4500 EUCUD AVENUE « CLEVELAND, OHIO 44103

April 18, 1990

Dear David:

You have pointed ocut, correctly., that we know very little
about what works in Jewish education and that it is futile
to "throw money” at Jewish education until we fimd out.

Very little has been done to study the effectiveness of
program content and curriculum, to compile data on costs
and research on cost effectiverness, and in general, to
monitor and evaluate programs. In short, there is a paucity
of good research in the field of Jewish education, and

not even a basic bank of data to assist policy-oriented
analysis.

We need to develop a research capability, which will identify
what works in Jewish education, and which will make it
possible to be more accountable for the funds which we

raise and allocate.

What is proposed now is that this problem be addressed

as part of the implementation program of the Commission

on Jewish Education in North America. I hope that you

will be willing to take the leadership in this regard.
Specifically, would you be willing to chair a task force

on research in Jewish education; to bring together a group
of lay and professional leaders who ars capable of assessing
what effective research is now being done, and what needs
to be done, and by whom? Are there organizations currently
doing useful research, arnd are they capable of expanding
these activities?

We are prepared to help develop an agerda for such a task
force, and to suggest persons who would be willing to work
with you in this endeavor.




I would be glad to discuss this subject with you, personally,
in company with Hank Zucker and/or Steve Hoffman, the acting
executive of the implementation mechanism. Please let

me know if I should arrange a suitable time for us to get
together.

Warm regards.

Sincerely,

MORTON L. MANDEL

Mr. David Hirschhorm
The Blaustein Building
P.O. Box 238
Baltimore, MD 21203
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The American Jewish
Joint Distribution Committee, Inc.

711 Third Avenue, New York, N.Y. 10017

Ralph . Goldman 212-687-6200
Honocary Exeg. Vice-Pres. . Cakles: Jointdisco New York
April 24, 1991 Telex: 62873

Fax 212 370-5467

Mr. Morton Mandel
17250 Parkland Drive
Shaker Heights, OH 44120

Dear Mort:
Only a few days ago 1 was able to obtain a copy of the report of the Commission on Jewish
Education in North America, entitied A TIME TQ ACT. The Hebrew words ®Yasher

Kochacha” is the greatest compliment I can pay you. It was your vision, dynamism and energy
that brought together community leaders and scholars to deal with a subject which is most

critical to Jewish survival - Jewish education.
Yﬂ
ot

With all good wishes to you and Barbara.

3,
ph

The Jownt Distribulion Commitige recehes 1t lunds chelfly Irom American Jewry through the Unied Jewish Appeal
The JOC also receives smaller amounts from (e Central Brilish Fund World Jewsh Fehe!, Canachan Fedgrahons wa United
Israel Appeal of Canada, and cammunities in Soulh Alrca and Europe












Mr. Mark Gurvis April 26, 1950 Page 3

Though the previous twe paragraphse deal with combining positions, 1 fi - that
some communities mway try to combine too wany poeitiona. For instance, half my
job is to fill a position that p; ‘'iously wes full-t: . A quarter of ¢ job
is to do a task that requires as ch responsibility and time as a full-time
position in another bureau for ich 1 wor 2d. To help guerd against burn-out
from over-optimistic eupectatione, 1 suggest that whe wer develope appropriate
standards for salaries and benef. s should also mep out reasonable expectations
for a variety of positions.

Again, 1 commend the report. 1 beli e that the plan can accomplish a great
deal. 1 only suggest that, in additieon, certain resources should be provided
to local agencies end =chools to help accomplish some of the goals reco ended

in the report.

Thank you for your at- tion to cowments.

i;zﬁerely,
142 2~ TA. /‘""'"‘

xmce N.
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May 2, 1990

Mr. Lawrence M. Katz
Assistant Director

Bureau of Jewish Education
1580 Summit Road
Cincinnati, Ohio 45137

Dear Larry:

Thank you for your thoughtful comnents on the work of the
Commission on Jewish Education in North America and the
background materials from our February li4th meecing. 1
appreciate the time you have taken to react to the
recommeendations in the report. 1 am sharing your letter
with other staff and advisors te the Commission so that
the suggestions you have made can be carried forward in our
further deliberations. 1 do want to react to a couple of
YOur comments.

Further definition of the selecticn, criteria, and scope of
community action sites will be determined by cthe facilictating
mechanism put in place to implement the Commission’s
recommendations. However, you should know your concern about
focusing on demonstration centers of different sizes and
regional locations has been echoed by numerous people throughout
our process.

I understand the frustrations that you are facing with respecc
to federation funding in your local community. However, the
focus of the Commission's work is continental. From cthac
perspective the best vehicle we have as a communicy to respond
to emerging priorities is the federation system and ics various
resources {(campaign, endowment, etc...). We cercainly
understand that not every community will respond to the
Commission in the ways that we hope. However, numerous
communities already have, and we believe a-significant number
of additional communities will move towards a higher funding
priority for Jewish education. Such broad movement can impact
slower moving communities because they begin to establish a
common national agenda. Perhaps we will have to focus on
communicating examples of movement by specific communities on
Jewish education priorities so that local advocates in
communities where education is not a priority have fuel for
their local advocacy efforts,

Canvened by Mandel Associated Foundartions, JWB and JESNA in collaboration with CJF
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Mark Gurvis
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Cleveland, Ohio 44103
216/ 391-8300

May 29, 1990

Ms. Barbara Wolf

Journal of the North Shore
Jewish Community

324-B Essex Street

Swampscott, MA 01907

Dear Barbara:

I'm enclosing the option paper on improving the supplementary
school. As I look back to it, I'm not sure it will really meet
your needs but I thought I would send anyway. Your best bet is
to follow up in getting a copy of the study from the New York

Board of Jewish Education and in talking with Joe Reimer at
Brandeis,

Please let me know if I can be of furcher assistance.
Sincerely,

e

Mark Gurvis
Commission staff

Enclosure

Convened by Mandel Associated Foundations, JWB and JESNA in collaboration with CJF






MORTON . MANDEL 4500 EUCIID AVENUE  +  CLEVELAND, OHIO 44103

June 1, 1990

Dear Mr. Greenbaum:

John Colman advises me thac you will be succeeding Bennecct
Yanowitz in September as the head of the Jewish Education
Service of North America. I understand that Bennect and
Jonathan Woocher have kept you advised of JESNA's leading
role in the work of our Commission on Jewish Education in
North America.

The Commission will hold its =ixth and final meeting on
June 12 at the American Jewish Committee's office at
165 East 56th Street, New York. We plan to convene at
10 a.m. and adjourn at 3:30 p.m.

I hope cthat you will be able to joinm us at this meecing. It
would be a good opportunity for you to have a preliminary view
of our findings and what we hope to put in our final report.

I am certain that JESNA will play a major role in the follow up
of rthe Commission's findings and recommendations. We would be
delighted to have you participate in cthe June 12 meeting and in
our follow-up work.

Sincerely,

Pt X Fuaudil

MORTON L. MANDEL

Neil Greenbaum, Esq.

Sachnoff & Weaver, Ltd.

30 South Wacker Drive
Chicago, Illineis 60606-7484

312 -207-1000
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Dear Ginny,

Moessage

1. Attached is the copy of an article on tha Commission that
appeared in the Jerusalem Report of 6 Decamber.

of the ! )k have been distributed.
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Mr. Mark Gurvis

Commission on Jewish Education in North America
4500 Euclid Avenue

Cleveland, Ohioc 44103

Dear Mark:

The Constituent Organizations which make up COJEO are greatly
awaiting your final report. It is our understanding that last
week The Commissioners and Researchers gathered for the last time
to begin the process of compiling the findings.

Although the findings are not yet published, we would like to
extend an invitation for a senior researcher to join us at our
next COJEQO Meeting in New York on:

October 17, 1990
9:00 AM

We would like to extend an invitation for all our constituent
organizations to invite their Executive Brards to hear The
Commission on Jewish Education in North America's findings and
directions to the future. 1Indeed we hope to study the findings in
advance of this, but would appreciate the personal dialogue with a
researcher.,

Do let me know whether this is possible, so we might inform our
constituents well in advance.

CSinraralsr

WJE

Lo Sl bl el N N b S NS

June 18, 1990
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The Jewish Community Federation of Cleveland

1750 EUCLID AVYENUE * CLEYELAND, OHIO 4411% - PHONE (218) 564-9200 * FAX ¥ (216} 861-1230

TRADITION
AND
visfon June 21, 1990

gralr
Loaml A FAX

Rabbi Josahua Fishman
Executive Vice~-President
Torah Umesorah

160 Broadway

New York, NY 10038

Dear Rabbi Pishman:

I am replying to your letter of June 5, 1990 to Morton
Mandel concerning the Commisaion on Jewish Education in
North America. I tried to speak with you today by
telephone: unfortunately, you are out of the office: and I
am on my way out of the country.

Nonetheless, I want to assure you that we do want to share
our material with Torah Umesorah before it is circulated in
public. We are in the midat of revising a draft document.
It will be ready later this summer for circulation. At that
time I think it would be very helpful if your friends could
read it and for us to have your reactions and suggestions.

I am returning to the itnited States by July 2 and look

}H forward to calling you to discues this further.

I am sorry that I am communicating this way, but I will work
with you more personally in the near future.

Sincerely,

Stephen H. Hoffman
Executive Vice President

SHHig¢
Bl:15A

P.S. - I'm to be the interim director of the new Council on

Initiatives for Jewish Bducation, the proposed suc-
ceasor mechanism to the Commission.

Parcidrar @ Mav D Cnitad .o atr o~ . PR
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HARVARD UNIVERSITY
JOHN F. KENNEDY SCHOOL OF GOVYERNMENT
Institute for Social and Economic Policy in the Middle East

79 John F. Kennedy Street
Cambridge, Massachusetts 02138
(617) 495-3666

FAX (617) 495-4188

July 10, 1990

Mr. Mort Mandel

c/0 Premier Industrial
4415 Euclid Avenue
Cleveland, OH 44103

Dear Mr. Mandel:

Esther Leah Ritz suggested that I send you materials on our
Institute. You will find them enclosed.

If I may, I will have my office contact yours to see whether
we can arrange to meet.

Sincerely,

LIJH:ntm
enclosures
£/64



















HARVARD UNIVERSITY
JOHN F. KENNEDY SCHOOL OF GOVERNMENT

<

Seminar on Economic Cooperation in the Middle East
Session II1: May 9, 10, 11
London, England

Participant List



I. Economists and other Academics:

Egvptian:

Abdel Monem Said Aly - Al Ahram Centre for Political and
Strategic Studies

Israeli:

hraim Ahiram - Davis Institute, Hebrew University
Gldeon Fishelson - Tel Aviv University
Ephrainm Kleiman - Hebrew University
David Levhari - Hebrew University
Ell Sagi - Economic Models, Ltd.
Ya’acov Sheinin -~ Economic Models, Ltd.
Eytan Sheshinski - Hebrew University

Jordanian:

Fahed El-Fanek -~ Arab Thought Forum

Khaled Elshuraydeh - Higher Council for Science & Technology
Fawzi Gharaibeh - University of Jordan

Ahmed Qassem El-Ahmed - Royal Scientific Society

Palestinian:

George Abed - Welfare Association

Hisham Awartani - An-Najah University

Ibrahim Dakkak - Arab Thought Forum

Jawad Naji -~ Joint Jordanian-Palestinian Economic Committee
Yusif Sayegh ~ American University of Beirut, ret.

Dr. Salim Zughi - Bethlehem University

Syrian:

Adel Y. Al-Akel - United Nations Statistical Bureau
Rizkallah Hilan - Damascus

European and North American:

Howard Adelman - York University

David Dewitt - York University

Franklin Fisher - MIT

William Kirby - Harvard University

Atif Xubursi - McMaster University

Robert Lerman -~ American University

Dwight Perkins - Harvard University

Mohamed Rabie - Cntr. for Educational Development
Richard Tapper - School for Oriental and African Studies
Tim Osborne Jones - School for Oriental and African Studies
Elias Tuma - University of California, Davis



Il1. Businessmen:
Middle Eastern:

Mahdi Al-Saifi - Masar Contracting Co., Jordan

Harb Al-Zuhair ~ Tetrad Group, Saudi Arabia

Izzedin Aryan - Balsam Pharmaceuticals, West Bank

Baruch Levy - Advisor to P.M. Social Policy (ret.), Israel
Fahmy Abdel Meguid - Epic Group, Eqgypt

Nabeel Shaath - Team International, Egypt

Charles Shamas - Mattin, Ltd., West Bank

Farouk Younes - Agricultural Investment Co., Egypt

European and North American:

Mona Ghussein Bauwens - Bauwens Consultants, London
Barbara Bender - Health Innovations Cntr., Wash., D.C.
chantal Boudet - Euro-Arab Parliamentary Association
Leon Charney - Leon Charney Associates, New York
Howard Cohen - Operation Independence, New York
Nicholas Fogg - Maxwell Communication Corp., London
Lew Heafitz - Heafitz & Co., Boston

Edwin Jaffe - J & J Corrugated Box, Providence

Leo Kahn - United Properties Group, Boston

Farouk Kamal - Stowmarket Properties, London

Nernir Kirdar - Investcorp, Bahrain, London

Jonathan Kolber - Claridge, Inc., Montreal

Lionel Kopelowitz - Board of Deputies of British Jews
Munib Masri - EDGO Project Developments, London

Zein Mayassi - K & M Properties, Ltd.

Marwan Mazhar - Dar Al-Handasah Consultants, London
Hikmat Nashashibi - ABC International, London

Col. John Norton - Representing Edmund de Rothschild
E.M. Rosenthal - Standard Meat Company, Texas

Farol Seretean - Institute Board of Advisors, Washington, D.C.
Stanley Sheinbaum - New Perspectives Quarterly

Mark Smith -~ Claridge Inc., Israel

Hisham Solh ~ American U. of Beirut Alumni Assoc., London
Ludwig Tamari -~ W. Tamari & Sons, Washington, D.C.
Fred Tuckman - Anglo-Jewish Association

Samir Toubassy -~ Olayan Group, London

III. Foundation Officers:

Thomas Axworthy - Charles R. Bronfman Foundation
Rafiq Bizri - Hariri Foundation

Robert Rabinoviteh - Charles R. Bronfman Foundation
Kazuo Takahashi - Sasakawa Peace Foundation



IV. Institute Staff:
Joseph A. Califano, Jr. - Chairman

Leonard Hausman - Director

Anna Karasik - Associate Director

Raja Kamal - Fellowship Director

Susan Paulson - Administrative Assistant

Greg Felker -~ Secretary






Mr. Morton Mandell page 2 July 30, 1990

Judaic and education courses taken at various universities or
schools of higher learning affiliated with the local Board of
Jewish Education or courses sponsored by the Boards that do not
grant degrees.

It will be helpful to you to know that the number of teachers in
training or people who teach and take courses simultaneously and
guided by the Board of Jewish Education staff toward receiving
licenses and certificates in Miami and Washington alone exceed
the total number of non graduate degree program participants
nationally. There may be other communities such as these and
were also not mentioned in the report, i.e., Metro West, New
Jersey.

In the Washington, DC area, during the 198%8/90 academic year

over 100 people who teach in Jewish schools took one or more
courses in Judaica or Jewish education (from 1 to 12 semester
hours per year) in the College of Jewish Studies. This includes
20 people in a special TRAIN program for those missing background
either in Judaica or education.

For the sake of accuracy, it should be noted that the graduate
program the College of Jewish Studies conducts with the George
Washington University School of Education and Human Development
is referred to contractually and otherwise as the Cooperative
Graduate Program of George Washington University School of
Education and Human Development and the College of Jewish Studies
It currently has 40 graduate students. It 1is neither known as
stated on page 5 of the report, "School of Education, George
Washington University in association with the College of Jewish
Studies, Washington, DC" nor as stated on p.43 of the report
"George Washington University/BJE™.

This is a totally cooperative program. Admission of students,
course planning, choosing of instructors, student advisement,
teaching supervision and comprehensive exams, all aspects of the
program planning and done on a team teaching basis between CJS
and GWUSEHD faculty.

In addition, in 1989/90 five teachers graduated with a Masters in
Jewish Education from the cooperative graduate program of the
College of Jewish Studies and the American University School of
Education. This program, which graduated 60 people, is being
replaced by the cooperative graduate program with George
Washington University.

3. Finally, on page 5 of the report there is a short paragraph
dealing with funding. It does not give the costs of training
teachers. No status report on the preparation of Jewish
Bducators can be of real consequence without reporting the cost.
It would allow a cost effectiveness comparison of different
models of teacher training. aAlthough we recognize that it may not



Mr. Morton Mandell page 3 July 30, 1999

be a simple task to assign a specific dollar amount to teacher
training. A complete, true and ccomprehensive study would benefit
Jewish education.

In essence, I am suggesting that more complete information on the
creative and responsive approaches to teacher training would have
benefitted the Commission.

I hope this background is of some help to you. If you have any
guestions please feel free to call on me.

Vearwe Frule wranre

ee s arn s iy ess aavodSON

Dr. Jonathan Woocher
Chaim Lauer
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Moartha Mosas _
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Elinor Woltf
bving Canner
Got Horris Mr. Morton L, Mandel
Nartngting Commezan Charparaon ¥ The Mandel Associated Foundations
Dr Loullék e 4500 Euclid Avenus
mq;:““" Cleveland, Ohioc 44103
Myron Garnole
miﬁn s;.-;:;:: Dear Mr. Mandel:
Drwctors mt L
Helens Be::ur I had the privilege of reviewing a copy of the
ﬁhgﬁ Goidan "Commissien on Jewish Education in Nerth America -
%n?ﬁhm Preparation of Jewish Educators in North America: A
Gwen Wainberger Status Report”. Although the report answers the
A. B Wicnor questions that were asked, I wonder Iif those
Pasr Ranstar questione were the right ones.
Prescent, CAJE Goard, Fart Lnuriarvirg
Gana Greenzwes The Central Agency for Jewish Education in
Exaane Drocior Miami has for years been conducting courses and
Dr. Abreham .), Giztelsan geminars for the teaching profession in South
ﬁﬁﬁ:ﬁm Florida. As you may know, there is no Jewish
T80wr Froxgn ety Doy Teachers' Institute in South Florida, although
g i : g
Or: Sandy Andron Jewish Studies programs do exist at ' Barry
e Norrman Lipsor: University, the University of Miami and Florida
P18 o Jemath Gticien Drceor International University. Because of this lack of
mu"‘a sae Borwoscr a school of higher learning for Jewish teachers,
Hurren Femarcys Dirgczor and the growing need for Jewlsh educators in South
O o E:r“_{"“a,'"'““'“m Florida, Miami has been offering courses for
Oty 5chool Deporimant Urector certification for the past forty years.
Martin L. Wessarman
Likisn Poss In the 1989-90 year, we offered over thirty
Crmurity Barvces Oreator (30) courses to fifty-five candidates who are
Ry ol e Dowcr pursuing a license in the area of Jewish education.
Caria Spector Additionally, since Miami is one of the few
m:"'_';‘:::;“mw communities in the United States which remuires
Judac Hon Seroo Asasers professional growth to renew licenses ever, three
N L“"E';mh years, we have an additional 200 teachers who
Toacher Corgar Coordnwcr participate in this program on a regular basis,
A, Sharen Heller
Earty Childhonsd fhuCetion Connedus it
Sharon S, Horowita The pressure to license teachers was increased
Nt B e g Sehodt Precow about twelve years ago when Miami became one of the
Halen Wais! few communities in the country to require licensed
. qu
North Bromend Adrramracsr teachers to qualify a school for funding from the
_— Jewish Federation. We now have the six largest Day
Marrtrsr Agerct of the Greausr Mo Schools in our area who have 100% licensed teachers
within their schools. This has helped
Nerth Browerd progrome ora hanglad Iy
M Jevwsah Coderwtion of
South County progrems arg fundisd by
e BoJth County Jowieh Fadarstion
Afffiated with tha Jewsgh Educetion Garvioe
of Morth Amarics
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tremendously in raising the level of quality Jewish
education in our area. It has also placed pressure
in our own community to produce Jewish teachers.
Although we do not pretend to have a full ljcensing
program, and indeed, wa do not accept an applicant
who has no background, we do have teachers who have
over the years worked their way throu?h the systen
and graduated with a Hebrew Teacher License.

gonmehow Yyour report needs to raflect
situations like those in Miami. This in no way
diminishes the dire situation presently inherent in
the Jewish higher educational system. However, a
few points should be made:

1. — Are the millions of dollars that are
being spent to maintain Jewish Studies
programs, and teach a minimal number
ofstudents, really worth it?

2. - Our own program in Miami ends up costing
less than $10,000 per year. Could some
of those millions be better directed in
attacking the problem where it’'s at: for
example, helping the Miami situation.

3. = Maybe the structure of our preparation of
Jewish educators needs to be changed. 1If
we can't bring the candidates to the
schools, maybe the sohools can be brought
to the candidates, i.e. in Miami.

Again, although the report offers a valid
sxamination of the institutions of higher Jewish
learning, it certainly leaves a lot to be desired
in terms of giving a full picture of the
preparation of Jewish educators imn North America.
Perhaps one of the problems iz that there are no
commissioners from South Florida, especially Mianmi,
serving on your Commission.
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If I am out of line, please correct ne. 1If
not, then we need to discuss this further.

I eagerly await your response,

Si ely,

iles P. gé%:lr g
xacutlve Secretary

The Greater Miami Poard of
License for the States of Florida

cc/Dr. Aryeh Davidson
Gene Greenzwelg

x% TOTAL PAGE.BS *xx
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August 2, 1990

Mr. Morton L. Mandel, Chairman

COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA
4500 Euclid Ave.

Cleveland, Ohioc 44103

Dear Mort;

It was a pleasure meeting you at Barbi Weinberg's home

when you were here in Los Angeles. The North American
Commission on Jewish Education sounds like a wonderful
and ambitious project.

In thinking about our conversation at the wWeinberg's, |
got the impression that you may not be fully conversant
with the scope of activities at the University of Judaism.

Because of our historic ties to the Conservative
Movement, many community leaders believe that we are
but a branch of the Jewish Theological Seminary. We are
in fact an independent institution with a much broader
mission, though we maintain a JTS affiliation. It may be
because of this common confusion that our President
David Lieber was not consulited during the Commission's
deliberations. At any rate, | thought that you would want
tc kKnow of the exciting work that is being done at UJ.
Below is a brief summary.

The University of Judaism, now in its fifth decade, is a
diverse and dynamic academic institution that houses
four academic schools.

The Lee College is a small, challenging undergraduate
liberal arts college distinguished by its core curriculum
integrating the study of Jewish and Western civilization
that offers majors in business, literature, psychology,
political science, and Judaic studies.

University of Judaism
el Mulholland Drive  Tos Angeles  Calitornio siw”
IR 215 HhYTFT O PAN 213.47T-1278




The Lieber Graduate Schoo! offers advanced Judaic studies leading to a
Master of Arts degree and a unique Masters of Business Administration
that focuses on the not-fir-profit sector.

The Graduate School of Judaica is the home of a two year program that
parallels the curriculum of the Jewish Theological Seminary leading to
rabbinic ordination.

Finally, and this reiates to issues that are closes to your heart, the
Fingerhut School of Education sponsors the largest Masters program to
prepare Jewish educators in North America along with a week iong
Summer Institute for Educators, an educational resources center, and a
laboratory school.

Together, these programs serve around 150 full time students with 125
courses each term taught by 10 permanent and 35 adjunct facuity Over
the next decade we expect the student body to grow to around 250
students and the faculty and offerings to expand accordingly.

In addition, the University’'s Department of Continuing Education is the
largest program of adult Jewish learning in North America servicing over
2,500 students each term along with Summer ELDERHOSTEL seminars for
adults, an introduction to Judaism program for Jews by choice, the Public
LeCture Series, the Wagner program for Personal and Family Enrichment,
and Making Marriage Work.

Besides its programs uf acacemic learning and continuing eaucation, the
University sponsors two research institutes. The wilstein institute of
Jew Policy Studies and the Whizin Center dedicated to the Jewish future.

The Wilstein Institute is the first Jewish “think tank” to be estabiished
in North America. Modelled after the famous Rand Carporation, the
Wilstein Institute conducts research, holds scholarly conferences, and
publishes monographs dealing with the critical issues facing the Jewish
community, including Jewish identity, Israel=Diaspora relations, Jewish
values and ethics in a pluralistic soctety, and bridging the distance
between religious denominations.



The Whizin Center is a research and development arm of the university
devoted to ensuring the Jewish future. The three piltars of the Jewish
people - the family, the synagogue, and the community - are each to be
the subject of an institute devoted to research, training of personnel, and
dissemination of innovative programs. The first of these, the Whizin
Institute for Jewish Family Life, is well under way. It has commissicned
several research studies on family life and created a dissemination
model for sharing effective programs of family education. Together with
the Fingerhut School of Education, the Institute has also established a
superbly attended summer institute training program in Jewish family
education for rabbis, principals, teachers and layleaders. The whizin
Institute on the Synagogue will begin its work this year and the wWhizin
Institute for the Jewish Community is in the planning stages.

Mort, | was personally "charged” by what you are doing fo~ the future of
the Jewish Community. | believe that you will have a major impact on the
guality of Jewish family.lifein America.

Please note | am sending you, under separate cover, a package of
information regarding the University of Judaism. [f you have any
questions, please don't hesitate to call

| hope that what | am sending you is helpful and if you are going to be at
CAJE | look forward to seeing you on Sunday August 12th,

warmly,

Bruce F. Whizin

BFW/ssw






MORTON L. MANDEL 4500 EUCLID AVENUE = CLEVELAND, OHIO 44103

August 8, 1990

Dear Mr. Bunder:

Thank you for your letter of August 2 in which you commented on
the report prepared by Aryeh Davidson.

I think you have put forward a number of questions that merit
closer study, and T am glad chat you shared your lecter with Aryeh.

In doing a study in North America, I am sure you are not surprised
by the fact that there are many areas and situations around the
continent that present different shades of the central questions.
You very articulately illustrate the situation in Miami, for
example.

OQur basic recommendacion is to devore much more attention co the
personnel issue in general. The specifics that we have touched
on include many of the issues that you allude to in your letter.
These are the kind of things that we hope ultimately to work on
through our lead community demonstration projects. For example,
we have had some preliminary discussion about the need for a
training institution in the southeastern part of the United
States. It may be that Miami is the ideal location for such a
training insticution.

So I very much appreciate your caking the time to communicate with
us, and I hope that it will be the first of many such dialogues as
our new Council on Initiatives in Jewish Education takes form.

Sincerely,

HOéﬁ N L. MANDEL

Mr. Miles P. Bunder

Central Agency for Jewish Education
4200 Biscayne Boulevard

Miami, Florida 33137
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Dear Bruce:

Many thanks for your letter of August 2, in which you shared
some information about the University of Judaism. I do
appreciate, very r ch, your filling me in on the work of this
fine institution.

I did receive a separate package with a good deal of infor-
mation in it, and have had a chance to go through it, although
somewhat quickly.

There is no doubt that there are “"assets"” in America that have
established themselves as important forces for progress in
Jewish education. I suppose what we need to do is find ways
to even more fully harness the power that we have, in whatever
ways we call.

Thanks again for thinking of me, and I wish you continued
success in your efforts.

Sincerely,

MORTON L. MANDEL

Mr. Bruce F. Whizin

The Shirley and Arthur #Whi n
Institute for Jewish Family Life

University of Judaism

15600 Mulholland Drive

Los Angeles, CA 90077
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September 19, 1990

Mr. Daniel Mann

B'nai B'rith International
1640 Rhode Island Ave., N.W.
Washingrton, D.C. 20036

Dear Mr. Mann:

Mark Gurvis has forwarded your note of August 23 to me and asked
that I follow up. With this letter I am enclosing the minutes,
background iterials, and report that you have not previously
received. There are several other reports still in process, but

with the enclosed you should be up to date.

Best wishes for the New Year.

Sincegrely,
R F:— Eﬁ

Virginia F. Levi

Convered by Mandel Associated Foundations, JWB and JESNA in collaboration with CJF












Introduction

Qur purpose in this report is to enhance
the quality of Jewish education in Central
New York. To do so, we have chosen to
look afresh at Jewish education as a whole.
Barry Chazan has written that "American
Jewish education is at a major crossroads and
will look different in the coming decades. The
new map will include the continuity of some of
its existing forms as well as significant meta-
morphoses in others” (Chazan, 1988, p.13).
The question he poses: "Where to now?”
has been deliberated in recent years by the
Jewish Welfare Board’s Commission on
Jewish Education (1984), the Commission
on Jewish Education inNorth America (1988
to the present), the Union of American
Hebrew Congregations' Commission on
Jewish Education (1988), and federated
community planning efforts throughout the
United States.

"Where to now?" is the very question the

Think Tank of the Jewish Education Com-

mittee in Syracuse has been wrestling with

for the past two years. The Think Tank, es-

tablished by the Syracuse Jewish Federa-

tHon's Jewish Educatdon Forum (1986-89),

has continued its work under the auspices

of the Jewish Education Committee to re-

conceptualize Jewish learning as a lifelong

actvity.

In developing a model of Jewish education

throughout the lifespan for the Syracuse

Jewish community, we decided to takeinto

account for eachage category thefollowing

items:

* the processes through which we might
develop an independent learner;

» thesettingsin which teachingand learn
ing would take place;

¢ the forms of delivery that would be
most desirable;

» the content that would be most appro-
priate.

Our Think Tank, which contains Jews from
a variety of ideologies, set out to address
the emotional, spiritual and intellectual
needs of people in community. In the
process of our work we have forged our-
selves into a small community, both reflect-
ing and affirming the diversity of Judaism
in America today.

All but two members of the Think Tank are
lay persons in the Jewish community. We
represent a variety of Judaic perspectives,
practices, and observance. Several differ-
ent occupations and discipline approaches
are represented in the group. One of the
two rabbis is currently not working with a
congregation but is a college professor.

In its varied structure, our report reflects
the state of Jewish education which has, in
the last decades, carefully delineated chil-
dren’s education prior to Bar and Bat mitz-
vah, but has not done the same for the
education of post-bar and bat mitzvah
adolescents (except those in Jewish day
schools), and has leftany provisionof adult
education to individual rabbis and their
congregations. OQur comments build on the
current structures, and tend to be more
concerned with specifics when referring to
the education of pre-Bar and Bat Mitzvah
children than when speaking of the educa-
tion of adolescents and adults.

This report, a synthesis of our discussions,
reflects our collective wisdom. We realize
that it is limited by the constraints of our
experience and our knowledge. We would
like the report to serve as a stimulus for
discussion in the Jewish community at
large, and as a spur to action by our com-

munity.



Lifelong Learning As An Individual
And A Community Process
In designing these new directions for Jew-
ish education we have assumed, first, that
learmning takes place continually over an
individual’s lifetime. By that we mean
that a person never completes his or her
educationbutcontinues learning until death
brings an end both to learning and to life.
Therefore, we cannot speak of a fully devel-
oped or completely educated Jew: one is
either in the process of becoming or one is
no longer alive. To use a phrase of Abra-
ham Maslow, we may seek to become self-
actualized as Jews, but we can never claim
tohaveachieved that state. (Maslow, 1968).

Jewish congregations and communities
may feel threatened by any suggestion that
they should increase their commitment to
adult learning. After all, the cost of educa-
tion is a major ifem in any community’s
budget. Webelieve, however, thatareallo-
cation of existing expenditures is as much
in orderasan overall increase in them. We
are mindful of the Talmudic teaching that
when people have only enough money to
hire a teacher either for their children or
themselves they should hire one for them-
selves first (Hilchot Talmud Torah, 1:4).
While that teaching may have been formu-
lated for a socety very different from ours,
in which children were likelier than adults
to be struck down by fatal disease, it re-
flects a universal truth that educated par-
ents assist their children to learn.

The very vocabulary of the above para-
graphs is limiting, however, since it as-
sumes that learning inheres in the individ-
ual. We believe that this assumption is too
narrow. Jewish educationhastobeaproc-
ess in which each individual’s learning
enriches the community as a whole. In
that sense, to rethink Jewish educaton
becomes an ongoing task for Clal Yisroel.

Lifelong Learning
As A Voluntary Process
Unlike secular education, Jewish educa-
tion is not compulsory at any level. The
desire of most Jewish parents to have their
sons bar mitzvah and their daughters bat
mitzvah means that while Jewish educa-
tion is not enforced by statute it is enforced
by tradition up to the age of 12 or 13.
Beyond that age, young people and adults
have to feel a personal commitment if they
aretoundertake any courseof Jewish study.

Because Jewish education is voluntary it
has to be marketed. In 1988, at a CAJE
conference in Jerusalem, Gary Wexler, an
advertising specialist, presented anational
marketing plan for Jewish education tar-
geted to Jews who are currently uninvolved.
"There are several reasons for a national ap-
proach,” according to Wexler. "“Jews, whoare
presently uninvolved in the community, can-
not be reached through targeted Jewish publica-
tions. They don’t read them. They don’t even
know they exist. Advertising to them in these
media, as we often do, is talking to ourselpes.”

While preparing copy in Los Angeles for
the campaign, Wexler asked some Jewish
professional colleagues assisting him to
account for their own involvement or lack
of involvement with Jewish education.
Their comments, while only a iny sample,
tlluminate issues that have to be taken into
account by Jewish educators:

"I feel the thing that will attract unaffilinted
Jews back to Judaism is the cultural aspect of
religion. ... With both parents working and
children’s time planned out to the last moment,
the addition of another activity, especially one
deemed unnecessary for success, may be too

much.” (Woman, 41, married with children, ortho-
dox childhood.)

"Idon’t think anything could interest me in ex-
clusively Jewish social groups, unless they were



education-related. ..." Jewish” ismy background
and part of who I am, not my lifestyle.” (Woman,
29, divorced, reform childhood.)

“Forme,apossibleattraction [of Judaism]would
be to get in touch with my past. ... [ think two of
the reasons people aren’t involved in Judaism
are these: The first is that they possibly had a
bad experience with the religion. ... The second
reason could be simple apathy. They don't see
it relating to their "80’s lifestyle,” so they don't
care.” (Man, 27, single, childhood religious school
and synagogue background, type unspecified.)

"I see clearly the need to preserve our Jewish
heritage. ... But Iwould only study Judaism if I
was drawn to it out of interest and curiosity
rather than religious belief.” (Man, 32, single,
high holyday orthodox observance when young,
father atheist.}

Wexler's plan may be controversial. He
says "We have to reach these people the same
way we do the consumers of coffee, detergent,
and Kaopectate.” Some may disagree with
this approach, yet his analysis of why we
cannot reach these people any other way is
hard to refute. Uncommitted Jews, he
writes, “are everywhere in major cities. They
arein every economic bracket. Theyarein every
family configuration. And until they areamong
the members of a Jewish institution, they are
nowhere, as a group, to be found.”

Weraise the issue of marketing as a matter
for further study and action, because we
need toreach adults not currently involved
in Jewish education. In this report, how-
ever, we focus more directly on the con-
tent and context of Jewish learning once
individuals have been attracted to it,
whether by means similar to Wexler’s or
by more conventional means. We are
painfully aware that only a small percent-
age of Jews who are affiliated with Jewish
congregations extend their commitment
beyond high holyday observance. Some of

those who currently appear only on the
high holydays may respond to the changes
we suggest in educational programs.
Nevertheless, plans such as Wexler's will
be needed to reach others, including those
Jews who remain unaffiliated.

The Goal of Jewish Learning

In considering the goal of Jewish learning,
we agreed with a respondent to a recent
questionnaire that: "The goal is not one of
scholarly attainment per se but that learning is
to be placed at the service of the righteous life
and in the fulfillment of mitzvot, especially the
ethical and moral commandments of truth,
justice, charity and compassion.” (Directions
for Adult Jewish Education: Raising Compe-
tency, Commitment, and Involvement, 66th
Annual Meeting of the Comunission on
Jewish Education of the Union of Hebrew
Cong=gations, p. 6).

Learning According To
One’s Stage In Life

We are aware that each stage of an
individual’s life brings its particular needs
and characteristics; at the same time, cer-
tain issues transcend stages. We have to
avoid two temptations, therefore: to see
each stage as a block in a wall, where the
block above depends on the block beneath,
and the temptation to see each stage as
quiteseparate, unconnected withany other
one, like candies in a box, each in its paper
cup.

If we use the analogy of the wall, we may
conclude that those who "miss out” on
Jewish education when younghavenoway
to become self-actualized Jews without
starting at the bottom and scrambling to
acquire the knowledge of each block. We
will structure courses that depend on
achievement tests in order to demonstrate
thata personhasachieved sufficientknowl-
edge to move to the next course.



If, on the other hand, we use the analogy of
the candy box, we may conclude that those
who "miss out” on Jewish education when
young can begin at anytime, taking courses
in a sequence of their own choosing. We
will provide a mixture of experiences and
learning for all stages of the lifespan, and
we'll expect those sampling these candies
to choose for themselves, either to gorgeon
the ones they enjoy most, eat moderately
but only those they know they like, or
experiment with tasting others. We will
back away from designing learning experi-
ences that depend on previous knowledge.

We believe that to provide the richest op-
portunities for Jewish learning and at the
same time the greatest of flexibility for
the individual learner, educators have to
modify both the wall and the candy box.
They have to devise innovative ways to
integrate these two types of learning ex-
periences.

How Much Is Enough?
Wehave refrained from defining an amount
of knowledge that any Jew should have in
order to be called "an educated Jew." We
agree with Deborah Lipstadt that “there is
an inherent difficulty in designating precisely
what an 'educated’ Jew should know. Each
religious trend or community organization
would come to different conclusions on what
constitutesaneducated Jew.” (Lipstadt, 1989.)
We do not critidze attempts by communi-
ties to identify goals for the acquisition of
Jewish knowledge at particular stages of
life. Wedofeel, however, that goals should
concentrate on process rather than prod-
uct, with a view to increasing the total
Jewish learning of the members of any

community.

Enhancement of Community

Through Education
American secular educators take the indi-
vidual as the primary consideration when
designing educational programs. We,
however, consider the individual-in-com-
munity a central concern for Jewish educa-
tors. We believe that Judaism is deeply
rooted in community, as a spiritual as well
as a social phenomenon. The Jewish com-
munityis nurtured through traditional and
non-traditionalrituals; it draws its strength
from them as a tree draws strength from its
sap. Werecomrmend that Jewish educators
attend always to the creation and enhance-
ment of “ruach”.

This may mean that the "learning group”
has to become more fluid than we are ac-
customed to, that we have to break down
the classroom walls when we educate our
children and adults Jewishly. Innovative
spiritual and emotional experiences that
bring parents, teachers, and children to-
gether in community may prove as effec-
tive as intellectual activities in developing
an educated Jew.

While communities depend on individu-~
als fortheirexistence, individuals by them-
selves do not make a community until
they behave in a communal manner.
Jewish education has to pass on to each
generation the traditional culture of the
community while, at the same time, pro-
viding education in leadership for those
who wish to encourage their peers to rede-
fine that culture.

Jewish education and Jewish organizations
in the United States have to grapple also
with changes in the normative values of
American society which may also affect
some normative values of Judaism. In their
private lives, Jews decide whether or not to
have an abortion; they reel at job discrimi-



nation because they are gay or lesbian; they
suffer debilitating bouts of iliness because
they have AIDS; they cry with anger and
pain after being beaten by their spouse;
they suffer the anguishof divorce; and they
struggle to be fair to each child in their
blended family. Such problems represent
salient emotional, cognitive, and spiritual
concerns for the individual-in-community
today in the United States. Whether Jewish
leaders admit it or not, Jewish men and
women do think and act on these issues.
They apply Jewish learning to the solution
of their personal problems, however, only
if they know how Jews in the past have
addressed similar issues, and how Jews
today approach these issues and what
guidelines they offer for acdon on them.

Community is an elusive concept. Jews
have a way of splintering their allegiance,
so that the very notion of one Jewish com-
munity sometimes seems moot. Moreover,
books such as Kenneth Haugk's Antago-
nists in the Church (1988) on ways to deal
with antipathies among congregants, and
M. Scott Peck's The Different Drum: Commu-
nity Making and Peace (1987) on the devel-
opment of community as a group experi-
ence, while written from a Christian per-
spective, raise the question whether there
is a qualitative difference between short-
term communities and long-term ones.

We conclude that a long-term community
flourishes when short-term smaller com-
munities are continually being formed
and disbanded within it. Only by taking
part in building such small communites
— kallahs, retreats, social action groups, or
havurot — can one become aware of the
dynamics of community, of the ways that
oneindividual can become attached tointer-
linked small, often informal communities.
(Weconsider the Think Tank that produced
this report to be such a short-term commu-

nity; we left each session of the group more
strongly linked to the larger Jewish com-
munity, and with renewed energy to face
the day-to-day tasks of our various occupa-
tions.) Only by such experiences can one
learn the complexities of maintaining a com-
munity over time, whether that commu-
nity belarge or small. Such maintenanceis
similar to but different from the task of
learning to create and participate in short-
term communities. Different learning ex-
periences will have to be devised to in-
crease people’s skills in maintaining com-
munity over the long term.

While discussing the issue of Jewish com-
munity, we also considered the divergence
of national, religious, and spiritual inter-
ests between the Jewish community of Is-
rael and thatoutside Israel. Jews today face
dilernmas that we, as a people, have not
faced for several thousand years: how to
bridge the gap between those of us in Israel
and those of us outside. (This is an issue
being addressed by the Israel-Diaspora
Institute at Tel-Aviv University.) There is
an inherent tension between the desire of
citizens of Israel, a specific nation state, for
autonomy and self-governance, and the
desire of an intemational community of
Jews, linked by a spiritual and cultural
heritage, for a stake in Israel’s policy-mak-
ing. We feel that American Jews have to
learn innovative ways to help diffuse this
tension and turn it to the ad vantage of the
world’s Jewish community.

Defining What It Means
To Be A Literate Jew
We asked ourselves: What does it mean to
be a functionally literate Jewish person
living in the United States today? Whatare
the "basics” which ought to be possessed by
an adult Jew? These are not easy questions
to answer, because in order to talk about
functional literacy many other factors need



to be considered, such as neighborhood,
ideology, social milieu, profession, and
family. In today’s world of limitless diver-
sity any definition of functional literacy for
a Jew has to be linked to other questions,
such as those raised by Jonathan Woocher:
""What are the expectationswhich the com-
munity sets for an educated Jew? What are
the realities of the community life in which
adult Jews live?”’ (Woocher, 1989, p.5)

We dedded to focus on the individual-in-
community. In discussions of Jewish edu-
cation each person is frequently overlooked
as an individual. Factors such as "where
the learner is at," how thelearner perceives
knowledge, and how the learner learns are
germane to this discussion of Jewish edu-
cation at all levels of education. We con-
centrate on speaking to those issues, espe-
cdally when examining the literature on
adult education. At the same time, we
emphasize that the concept of individual
self is not sufficient for Jewish education.
We have constantly to check our thinking
with the question: "What does this mean
for the individual-in-community?"

Guidelines to Jewish Education

At Specific Stages of Life

The last sections of this report deal with
Jewish education at various stages of life.
We have looked at such issues as motiva-
Hon, teaching strategies, and the knowi-
edge to be drawn on and developed, but we
have not come up with a formula to apply
systematically to each stage. In part our
reluctance to do this reflects the diversity of
Jewish education across thelifespan today.
In partit reflects our own belief in the need
for fluidity in the design of learning experi-
ences.

In the section Childhood Up To Bar Mitz-

vah and Bat Mitrpah, we address the need
for Jewish parents and educators to create

permeable divisions between home and
school in order for each child to learn what
Jewish community means. In Teenagers
After Bar and Bat Mitzvah, we deal with
the crucial issue of motivating teenagers to
continue their Jewishlearning, and theneed
for us to provide teenagers with a safe
space in which to explore, and even chal-
lenge, the meaning of Jewish spirituality
and Jewish community. In Young Adults
— The Third Decade, we address the differ-
ing needs of young adults at college and
those in the work force as they struggle to
establish their occupational identities. In
Young Adults — The Fourth Decade, we
apply research on adult development to
the Jewish individual-in-community, ex-
amining the influences of family building
and career development on the young
adult’s commitments to the Jewish com-
munity, and to Jewish education in par-
ticular. In Adult Education — Forty to
Fifty-Five, we consider strategies to reach
out those Jews whose commitment to Juda-
ism has weakened as their children have
reached adulthood. In Adult Education —
Fifty-Five to Seventy-Five, we deal with
the lifestyle changes of working people as
they retire. We suggest that intergenera-
Honal Jewish education may benefit the
whole community. In Adult Education —
Over Seventy-Five, we speak to the grow-
ing diversity of interest that occurs as each
individual’s physical and mental energy
begins to decrease with age. Hence, Jewish
adult education for those over seventy five
has tobe very sensitive toindividual differ-
ences. In Residents in Long Term Care
Facilities, we acknowledge that many resi-
dents may have no interest in or may be
unable physically and mentally to continue
their Jewish learning. However, we ad-
dress the spiritual and intellectual needs of
those who are still interested and able to
conhnue with it.



In a poem by Robert Browning entitled
"Rabbi Ben Ezra” the rabbi says:

Grow old along with me!

The best i5 yet to be,

The last of life, for which the first was
made:

Our times are in His hand

Who saith A whole I planned,

Youth shows but half; trust God: see all,
nor be afraid!”

Few Jews in the United States today find
that the last of life is the best of life. We
recommend that ways be found to enrich
the learning experiences of the very old as
well the learning experiences of Jews in
other stages of life.

Summary

In developing these new directions for
Jewish education, we have embraced the
vision of Jewish education as a lifelong
endeavor. We believe the Jewish commu-
nity in the United states should now turn
its attention to the education of adults as
well as to the education of children.

As Jews, we are concerned not merely with
the learning of one person as a separate
unit, but with the individual-in-commu-
nity. Jewish education, therefore, has to
be constructed, revised, and carried out
by and for individuals-working-in-com-
munity.

Weask that thisreport be discussed widely,
by the community at large as well as by
groups of educators, rabbis, and lay lead-
ers. We urge the Jewish community of
Central New York, once it has discussed
this report, to develop plans for imple-
menting these new directions for Jewish
education across the lifespan. We believe
that the process of community renewal is
itself an integral part of Jewish education.

I
Guidelines To Jewish Education

at Specific Stages of Life

These guidelines are provided to teachers,
rabbis, parents, and interested members of
the Jewish community as a basis for discus-
sion at the local level. Members of one com-
munity may feel the ideas in the sections on
school age children address their needs. Asa
result, they may appoint a team to draw up a
reform plan for their school based upon them.
In another community, the school is running
smoothly, but members of the Adult Educa-
tion Committee, who have recently developed
a plan foraction, discover we have raised some
issues they would like to take into account
before putting their plans into action. Qur task
has been to provide a document to generate
discussion. We hope that as a result of these
discussions local communities will be stimu-
lated to act.

Childhood Up To Bar Mitzvah

and Bat Mitzvah
Jewish educators should create situations where
comununity enhancing initiatives, particularly
those that enhance people’s spiritual as well as
their emotional and intellectual growth, are both
encouraged and rewarded.

In the early years children explore the world for the
first time. They learn then what it means to be part
of various communities family, friends, school,
congregation, country, and the whole world’s
community of human beings. Ineach of these envi-
ronments 2 child experiences many of the same
events that adults do. The child responds with
many of the same emotions, oftent heightened be-
cause the child does not always comprehend the
broad context in which the events occur. [ndealing
with events, children do not have the intellectual
and emotional experience that most aduits have,

All of us formulate our patterms of response to the
incidents of life in these early vears. If we discover
as we get older that the response patterns we devel-
oped when youngare inappropriate orundesirable,
we may decide to change them, but we can do so
only with effort that often requires assistance from
others. With this in mind, Jewish education has to
address the emotional growth of each child and
adultas well as his or her intellectual growth. Espe-



cial attention needs to be paid to emotional growth
in the early years.

Attentdon has also to be directed in the early years to
interpersonal initiatives, through which we learn
our first skills in community building. Whereinthe
paragraph above we referred to patterns of re-
sponse, here we are concerned with patterns of
initiative, During their early years some children
are punished, rather than rewarded, for using their
initiative. Rarely is a child aided in differentiating
between using one’s initiative for the benefit of oth-
ers and using it solely for one’s own benefit. How-
ever, if children are to develop into people who use
their initiative for the benefit of others as well as
themselves, they have tolearn what a community is
and how one person may gain from assisting the
wellbeing of others.

Creating community among young children is a
difficult task, particularly among those who meet
together only two or three times a week for a few
hours as students at Jewish supplementary schools
do. Some students come with friends from other
settings, some come alone. Children can often be
cruel to one another. So, while teachers have to
provide an open environment where new relation-
ships may flourish, at the same time they have to
provide constraints to prevent some children from
feeling free to put others down in order to build
themselves up.

Motlvation
We examined the need for motivation in light of our
concemn that Jewish education take into account the
need for children to learn techniques for building
and sustaining community as well as the need for
themn to learn as individuals the basic skills of being
a Jew.

In relation to the techniques for building and sus-
taining a sense of community while fostering a
student’s individual growth, we suggest that:

» Oppeortunities for socalization are criti-
cal to building motivaton (e.g. class discussions,
recess, snack, outings, group projects, parties, plays,
conducting a service)

. Rewards (which reinforce community
feeling) can be built in for putting effort into partici-
pation (e.g. free times to socialize, library time, time
to listen to tapes of Israeli rock stars, pizza party)
. Class time can involve maximal class
participation and minimal teacher lecturing (see
strategies)

. A class/school newspaper can be pro-
duced on topics that relate the curriculum to current
events/concerns. Through this newspaper, stu-
dents can be encouraged to apply their learning to
world affairs.
" Astudentgovernmentcan beestablished,
with a sodal committee, a sodal acHon commiittee
and so on, students could leamn the implications of
Jewish ethics.
. Encouragement can be given to family
participation in leamning activities: videos to be
viewed and discussed together; local exhibits or
movies to be attended together; family worship
dinners, chavera, and family dance/ singing/cook-
ing insbructon.

Strategles
The strategies that students may use to acquire the
skills they need in order to access knowledge are
manifold. They include the following;

. Hebrew language

. Basic literacy, writing, numeracy, library
and research skills

. Activity oriented learning such as
projects, field trips, interviewing commu-
nity members
Retreats
Youth groupevents suchascamping trips,
conventions, {rips to historie Jewish sites

. Ritual (i.e. learning how to translate He-
brew, learming the origin of various
prayers).

* Building on modern questons to let the

Jewish perspective evolve (e.g. abortion,
death penalty, minimum competency
examns, women’s place in the workforce,

latch key children)
. Open plan education {learning centers)
. Cooperative learning groups
. Access traditional knowledge and thought

through interest groups such as Jewish
cooking, chalil playing, calligraphy, danc-
ing, yarmulkah crocheting, studying
famous Jewish thinkers, social acthvism.

. Trace students’ family lineage as far back
as possible

. Engage in social skill building and moral
reasoning exercises

. Role play (e.g. Jewish life cycle ceremo-

nies; famous Jewish trials).

Note:  Allinterest groups can creatively interweave
the curriculum into their activities {(e.g. the sodial
activismn interest group could study the Jewish role
in the 1960s, the current resettlernent of Soviet Jews,
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suffrage, women’s professional development and
how this fits with female models of Biblical days.}
The interest groups could also incorporate volun-
tarism (e.g. working in soup kitchens, resettling
immigrants, visiting the Jewish home, tutoring,
playing with childrenat Ronald MacDonald House});
they could also visit local Jewish agencies to learn
what they are doing.

Knowledge
Jewish ethics; history; bible; ritual; culture and tra-
ditions; modern Israel; Arab/Israeli conflict; He-
brew language; comparative religion; Jewish con-
tributions to the diaspora (in arts, sciences, econom-
ics, politics, philosophy, and social sciences); emerg-
ing sexuality; love.

Teenagers After Bar and Bat Mitzvah
Adult Intentlon For The Education
of Jewish Teenagers

Both interested Jewish parents and Jewish educa-
tors have the same intentions: to encourage teen-
agers gradually to take ownership of their mem-
bership in the Jewish commuonity (with the obliga-
tions such membership entails) and to perceive
their self-actualization as Jews in relation to a
commitment to lifelong learning.

Motivation

The most crucial issue for this age group is surely
motivation. Currently, many teenagers cease their
Jewish education after their Bar or Bat mitzvah, in
part because of the pressure of secular school and
extra-curricular activities, and in part because they
do not feel motivated to continue their Jewish edu-
cation. Their lack of motivation may arise partially
because they see no link between the Jewish educa-
tion they have received in the past and their current
and future secular education and socdial life.

In his book All Grown Up And No Place to Go: Teen-
agers In Crisis (1984), David Eikind writes there are
two waysof growing: by differentiation and higher-
order integration or by substitution. "Growth bv
mtegratlon is conflictual, time-consuming and la-
borious.” (13) In order to acquire a consistent, inte-
grated sense of self 2 young person has to encounter
many experiences and people, and to reflect on
those encounters. Once people have developed an
integrated self, they are unlikely to experience its
breakdown. The alternative, learning to substitute
one new way of behaving for another as the situ-
ation demands, leads to what Elkind cails a "patch-
work self”, easily swayed by others’ opinions, and
lacking clear definition. Each Jewish teenager

needs assistance from parents and teachers in order
to develop an integrated self.

While Jewish educators and parents both have a
role in motivating teenagers to expand their Jewish
education, the parents’ role is likely to be less direct
than it is for young children. This is difficult to
generalize about, however, because some teenagers
try o separate themselves from their parents while
othersdonot. In some cases, parents subtly encour-
age their teenagers to discontinue their Jewish edu-
cation, perhaps inadvertently, by emphasizing the
importance of secular school grades and /or sports
accomplishments. In other cases, teenagers who
find their parents urging them to attend classes in
Jewish education turn away from the classes in
rebellion. Although indirect, and in some cases
influential only in retrospect, example by participa-
tionrather than exhortation may be the most effec-
tive means of parental influence on teenagers.

Below we identify six factors designed to motivate
teenagers’ interest in Jewish education. We follow
each by a discussion of strategies that might be used
to implement it and a description of the Jewish
knowledge that would be acquired through its
completion.

First Motlvating Factor:
Educational experiences should be rooted in the
individual teenager’s concern for self, peer group,
and wider cormmunity, both Jewish and non-few-
ish.

Strategies for Implementation:
Workshops exploring self in relationships; study of
the political and social structures of the Jewish
cornmunity and the secular community. These will
include an understanding of, and discussion about,
the issues currently dividing various groups within
the Jewish community.

Knowledge To Be ARtained:
Skillsinusing psycho-drama, role-playing and other
relationship building activities, including negotia-
ton. Understanding of oneself, and of one’s rela-
tionships to fews and non-Jews. Knowledge of the
social structure of the Jewish communities in [srael
and outside Israel, and of changing attitudes to-
wards gender roles in Jewish sodety.

Second Motlvating Factor:
Educational experiences should assist teenagers in
their attemnpts to cope as Jews with issues of world-
wide concern.



Strategies for Implementation:
Lectures by experts on world-wide issues to bring
the Jewish point of view to them; study of Jewish
writers on topics of world-wide importance; facili-
tated debates on and discussions of these issues.

Knowledge fo be Attained:
Knowledge of current events of concern toall people
and of the contribution of Jews to those concerns;
debating and discussion skills.

Third Motivating Factor:
Educational experiences should build upon teen-
agers’ idealism, and help to provide the means for
them tp deal with the disillusionment they feel at
the compromises Jewish adulits make.

Strategies for Implementation.:
Study of biographies, historical narratives of Jewish
communities at different periods and places, and
novels and poetry by Jewish authors to address
both idealism and compromise in Jewish life. Role
playing and debate on issues of concern at different
periods in Jewish history.

Knowledge to be Attained:
Hebrew language skills in reading as well as con-
versation; knowledge of the lives of famous and
representative Jews, both men and women, of vari-
ous eras. Knowledge of community development
in various eras. Understanding of the pressures that
lead to the need for negotiation and compromise.

Fourth Motlvating Factor:
Educational experiences should challenge teenagers
intellectually, spiritually, and physically and so
encourage them to reach new levels of conceptual-
izing about Judaism and their own lives as Jews.

Strategies for Implementation:
Use of kallahs, small seminars, and outward-bound
type of experiences to create ruzch and bonding,
combined with intellectual discussion.

Knowledge to be Attained:
Knowledge of Hebrew; experience of leadership
and followership roles through participation in
Jewish ceremonies, dances, and plays. Knowledge
of Judaism used in discussions and debates.

Fifth Motivating Factor:
Educational experiences should include group ac-
tivities, including multi-generational ones, of spiri-
tual and secular concern to the Jewish community
that permit the maximum development of teen-
agers’ skills as leaders and team members.

Strategies for Implementation:
Involvemnent in community activities that are mult-
generational, such as day-care, adult education and
entertainment, assistance to groups in need, and
assistance with religious ceremonies. At the same
time, there may be a need to create some separate or
ancillary organizations to provide leadership op-
portunities for teenagers.

Knowledge to be Aftained:
Understanding of the social, clerical, organizational
and negotiating skills needed for comumunity ac-
tion. An understanding of the rewards and frustra-
tions of such involvement.

Sixth Motivating Factor:
Educational experiences should take teenagers into
new environments to develop their coping strate-
gies in relation to people, Jewish and non-Jewish,
and places different from themselves and their
current life styles.

Strategies for Implementation:
Excursions and trips to museums, to neighboring
and more distant Jewish communities outside Israel
and in Israel, and to non-Jewish religious cornmuni-
ties. Intergroup debates and discussions of social
issues and interfaith services and visits.

Knowledge to be Attained:
Understanding/appreciation of different perspec-
tives, cultures, and sodal groups through personal
interaction. Knowledge of the differences and
sirnilarities of various groups within Judaism, and
among various religions of the world.

Pedagogic Goals:

Each of the iterns 1-6 above calls for teachers who
are able to facilitate personal growth among teen-
agers, who feel confident in their knowledge and
understanding, and who can tolerate much time
spent in exploration of ideas by the teenagers them-
selves, rather than in the teacher’s lecturing to the
students. For teenagers, as for aduits, knowledgeis
a tool for better understanding the world and one’s
place within it; its acquisition is not an end in itself.
Jewish educators should provide aplace— appro-
priate to the topic — and a community where a
teenager may feel safe to explore the meaning of
Jewish spirifuality and community even if, when
doing so, he orshe challenges the purpose and the
relevance of both.

Young Aduits — The Third Decade
The task of providing Jewish education to educa-
tionally sophisticated young adults, aged 18 to 30
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years, is complex. As veterans of between 12 and
16+ years of highly structured and goal directed
educaton, they may expect the same structure and
goal direction from Jewish education. How can we
address their expectations?

Young Adults in College: Many Jewish men
and women use their college years to broaden their
experience of the non-Jewish world. Some attend
courses in Jewish subjects, including Hebrew; some
participate in Hille] activities; and some join Jewish
fraternities and sororities. Many, however, remain
unconnected with formal Jewish activities on their
own campuses. In part, this reflects a Jewish stu-
dent’s desire to fit into the broader campus society,
and in part it may reflect a belief that joining a
Jewish organization is a parent’s responsibility, not
something one does oneself.

Motivation
Many college students have yet to make life deci-
sions affecting their profession, life style, and even
religion. Their motivations for becoming involved
with Jewish education, whether formal or informal,
are varied. Some students feel pressured by their
families to take courses in Jewish education. Cthers
feel that their background in Jewish day or supple-
mentary school is sufficient to guarantee them a
good grade in such courses. Occasionally, students
will take a course primarily out of interest, or out of
a desire to grapple with problems (sometimes per-
sonal, like a recent abortion, or the death of a friend
in a plane crash) that the course may address. Stu-
dents may also take a course as a form of social
enhancement, to learn how to defend themselves
better in arguments; or for role enhancement, to
improve their chances on the LSAT or GRE exams.

Barriers To Jewish Education
One important barrier among undergraduates is
the powerful motivation related to institutional
requirements and grading. Many students develop
a “hoop” mentality; it's difficult to take their minds
away from hoop jumping. They dare not risk ex-
perimenting with ideas that might lower their

grades.

The incredible intensity that many college students
now place on career explains why grades are sucha
serious concern for them. Most students are driven
by a desire to finish college with a decent job. Add
to this their years of experience in which disagree-
ing with the teacher has been rewarded with iow
grades, and questions that interfere with the sylla-
bus have been met with sarcasm and looks of an-
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noyance, and it’s not surprising that many students
use college classes to develop skills in "how to play
the gamne.” These skills they intend to use in their
professional life after graduation.

Another barrier is that undergraduates’ skills in
thinking critically, reading critically, and writing
critically are often underdeveloped.

Knowledge
Both non-Jewish students and Jewish students di-
vorced from Jewish leaming often show a deep
desire to learn about all things Jewish. This desireis
often reflected in students’ questions asked not
always in class, but after a session is officially over.

Strategles

All strategies identified for other stages of life may
be appropriate. However, since formal courses at
college and university in Jewish studies include
non-Jewish as well as Jewish students, the strate-
gies used to access knowledge will be intellectual
rather than spiritual or emotional. The communi-
cation of basic research skills for investigating Jew-
ish source materialsisimportantat this stage, which
witnesses a transition from teacher injtiated to self
initdated learning.

Young Adults Beyond College: The first task
is to identify ways to molivate young adults to seek
Jewish education. In the absence of empirical data,
we might introspectively generate a set of motiva-
tors complementary to frequent social and voca-
tonal pursuits.

Motlvation
The following potential motivators have been pos-
ited:

Sodal Enhancement — To the degree that young
adults begin to define their niche in the community,
they may seek to enhance their social identity
through educational experiences that teach them
more about themselves and their heritage. (This
was mentioned above by individuals in the sample
obtained by Gary Wexler.) Singles and married
couples may seek experiences of peer to peer and
group interactions in an effort to form long-term
relationships. This motivation may become salient
when a person or a couple are new to a region.

Situational/Contextual Concern — Young adults
experience many sociocultural changes, such as fre-
quent employment changes to better their position;
changes in sodial life assodated with such thingsas
choice of a sexual partner, marriage, and divorce;
purchase of a home; challenge of a new community;



birth of a child; and the death of a close family
member or friend. Each of these changes requires
psychosocial adjustment and/or context specific
knowledge about how to proceed. Young adults
may be highly motivated to participate in Jewish
educationif they recognize thatit will facilitate their
passage through these experiences.

Peer Pressure — Young adults are susceptible to
peer pressure and are likely to be motivated to
maximize their conformity to peer behaviors, Thus,
aJewishenvironment should encourage strong peer
pressure for additional Jewish educational experi-
ences.

Role Enhancement — Young adults may seek Jew-
isheducational experiences because specific knowl-
edge, enhanced interpersonal fluency, and expanded
social contact may be perceived as necessary for ef-
fective vocational or community functioning.

Barriers To Jewish Education

Barriers to Jewish education among youth who
have never gone to college or who have graduated
into their first jobs are very strong. Not only are
yourng people in their twenties faced with pressure
tosucceed ina new job, but they are often also living
as a single person in a strange city with no family or
established friends closeby. They may be turned off
when they find that Jewish congregations in the city
seem dominated by older married couplesand their
families. They may notbe able to find any programs
addressed to their concerns. We need more re-
search on the interests, desires, aspirations, and the
constraints of this age group before we can make
definitive suggestions for educational programs.

Strategies

Weknow already thathavurot, combining religious
celebrations —often designed and led communalily
— with social gatherings and intellectual discus-
sion have reached many young people in our cities.
Youth is a time to experiment with building com-
murity, and often in this period young people move
away from the established synagogues of their
parents to form new groups of their own

Training for and participation in life cycle events
and services can provide great opportunities. For
those kinds of Judaism that can permit this, we
encourage the participation of Jews in the design,
construction, and performance of life cycle ceremo-
nies such as weddings, namings, and bar and bat
mitzvahs. Such occasions can give individuals an
opportunity to examine a range of Jewish liturgical
expressions on the road to their own syntheses. The

creation of ceremonies helps them to express their
own voices. Discussion of these ceremonies also
allows for a studentcentered opportunity to dis-
cuss controversial issues. Such opportunities may
be restricted, of course, by the nature of the life-cycle
event, and the stresses on those involved.

Youth is a period when issues of life style are para-
mount. Dedisions have to bemade on such thingsas
the significance of Judaism, of ethnic and radal
identity, and of gender orientation, on one’s choice
of life partner.

There is surely a paradox within Judaism that we
tend to crave large congregations, with impressive
(and expensive} if rarely filled buildings, while we
need as youth, as well as in later adulthood, to have
the opportunity to create our own small communi-
ties. We believe it would be advantageous for the
Jewish community to put more money into the
design of community activities, and, if necessary,
less into buildings.

Aduit Education — The Fourth Decade

Knowledge
The vocabulary of Jewish life and the basic Jewish
skills that an individual possesses at a given time
are, at best, uneven. Leamers' formal Jewish knowl-
edge-base and experience are at different levels.
How, then, given this diversity, do we identify
where peopie are in their Jewish lives and build on
it?

One approach is to start by looking at "where the
learnerisat.” Lifecycleresearchissomewhatdated.
Since the late 1970s women have moved beyond the
caregiver or worker to incorporate both roles simul-
taneously. Many men have now incorporated care-
giving and /or homemaking roles into their life pat-
terns. According to Levinson (1978), the issues
facing men in the fourth decade revolve around
settling down and becorning one’'s own person.
This means that deciding on a partner, starting a
family, managing a home, a career and assuming
civic responsibilities are central concerns for men.
{Levinson is currently completing research that witl
give us "seasons of women’s lives."} We do know
that both men and women in their late thirties are
likely to be struggling with resolutions to life issues.
Some researchers talk of the biological clock; others,
of the deadline decade. {(Sheehy, 1974). Researchon
faith development reports there is little change in
faith between ages 30 and 39 (Stokes, 1987).

We can probably agree that most adults between 30
and 40 face at least one or more of the following:
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1) Parenting issues

2) Non-parenting issues

3) Singles issues

4) Marriage issues

5) Professional ethics and Jewish life

6} Jewish education as a career goal

7) Community participation
This suggests a number of natural entry points for
Jewish education based on the need for Jewish
response to these life issues. For example, knowl-
edge about how to set up a Jewish home, become a
parent, raise a Jewish child and educate a Jewish
child, and how to educate for choice: should one
have c}h.ildren?

Motivation

One way to understand the motivation for adult
Jewishlearning isto look at the individual’smotiva-
tion for learning. Cyril Houle (1961) developed a
typology that identified three types of orientation
among adult learners based on their motivation to
learn. Houle's typology "remains the single most
influental motvational study today" (Cross, 1982).
The three orientations Houle identified were: goal
oriented learners who use learning to accomplish a
spedific goal; activity oriented learners, who par-
ticipate primarily for the sake of the activity sur-
rounding the goal; and learning oriented learners
who pursue knowledge for knowledge’s sake.

If we look at the salient motivations for the 30-40
year old adult Jewish learners, we note that most of
them are goal-oriented:

Need to find answers to questions that are

practical

Responsibility: both personal and
communal

Need to balance {particular vs. universal)

Desire for increased competence

How to: specifics for participation

Need for a vocabulary

Need to learn how to live with ambiguity

Immediate application

To pass Judaism on Dor I' Dor (educating

the family teaching children)

Need for information

To determine the kind of Jewish education

they will "purchase”.

However, some motivators are activity oriented:

"Keeping up with the Goldberps”

Sodial satisfaction; "guilt survival"

Being part of adult education community
Need for affiliation

Learning for social action
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St6ll others are learner oriented:

. Need to find answers to questons that are
personal internal — quest for meaning
Need for renewal

Need for spiritual growth

Seeking inner peace and comfort

Need for spiritual satisfaction
Comurmnitment to lifelong learming

Torah I'Shma

In addition to individual motivators, other factors
such as current events, cultural pluralism, peer
pressure, improved social role functioning (spouse,
employee, parenting, business person), self-esteem,
fun/love/affective lift, mortality issues, spiritual
awe and completeness may motivate.

Batrlers To Leaming
One cannot talk about motivation without also
considering barriers to learning. Patrica Cross
(1982) has identified three types of barriers to adult
learning: situational, institutional, and dispositional.

Situational barriers arise fromone's situation inlife
ata given time. For example: lack of time because
of job and home responsibilities; lack of money; lack
of child care; lack of parental role models; lack of
transportation; lack of space for study or practice;
unsupportive family or friends.

Institutional barriers are those practices that dis-
courage working adults from participating in edu-
cational activities: inconvenient schedules or loca-
tions; full-time fees for part-time study; inappropri-
atecourseof study; no way toget creditorappropri-
ate degree courses don't seemn to be available; too
much red tape to enroll; no information about offer-
ings; conflict with secular education methods;
teacher role models do not provide reinforcement of
motivation.

Dispositional barriers are related to perceptions
about oneself as a learner. Examples of these are:
too old to learn; lack interest in learning; low grades
in the past; lack self in learning: don’t enjoy study-
ing; hesitate to seem too ambitious; don’t know
what to learn or what it could lead to.

We need to examine barriers for their relevance to
Jewish learning and education and identify barriers
foradultsin their thirties. Are the barriers the same
as those outlined above, or are they different? For
example, "Attitudes that devalue Jewish education”
might be added as a dispositional barrier. What
other "Tewishexampies” might we placeunder these



categories?
Strategies

According to the most recent research on adult
Jewish learning, there is a tiny fraction of Jewish
adults who actually enroll in Jewish-sponsored
education and in fact "fewer than one in ten adult
American Jews is currently enrolled in adult Jewish
education classes in most cities” (Fishman, 1987).
This means that we need to provide alternative
less-formal modes of Jewish learning. For Jewsage
30-40, rmost Jewish educaton takes place outside
the classroom.

Dellvery
Multiple modes of delivery will need to be em-
ployed to reach this group including outreach into
the home by television, satellite, computer, elec-
tronic mail, newsletters, newspapers, journals, and
magazines.

Jewsin the 30-40 age span need to compressthe ime
they spend on activities. They are particularly
concerned with career goals. Both these concerns
suggest that Jewish education has to reach out to
themininnovative ways such as: religious services,
at the work-site, weekend courses, downtown lunch-
eon or breakfast groups, partidpation in commu-
nity activity and ravel vacations.

Teachers

Teachers of adults need to know more about how
adults learn in order to facilitate and support adult
Jewish leaming. What is appropriate for one group
or one adult learner may not be appropriate for
others. Jewish educators need to incorporate the
results of research on adult learning into their
teaching.

As peers, we, 100, are teachers. Support groupssuch
as "Children of Holocaust Survivors" enjoy increased
popularity. Holiday celebration havurot have also
become occasions for learmning among peers and
family groups.
Sefting

The most important thing to rermember about pro-
viding opportunities for adult learning is "Options!"
The definition of setting for Jewish adult learning is
that every situation is an opportunity for adult
learning. The synagogue is no longer a normative
model for Jewish leaming for most age groups. Itis
not where people "are” today. Tough (1979} has
found that 80% of all adult learning takes place
outside the formal classroom setting. We don‘t as
yet know how this translates into the Jewish experi-
ence. The home may be just as much of a setting as
the classroom. Does that mean that traditional

settings such as the synagogue classes, continuing
education courses and Jewish cormmunity colleges
are not effective means of reaching potential Jewish
learners?

If further research shows that that is the case, then
we must focus our attention in non-traditional set-
tings: home study, distance leamning, in the car
{tapes), communal settings, and work sites. We
need to learn more about where and when learning
takes place.

Organization of Instruction

In organizing instruction it is important to bear in
mind what it is that we know about how adults
learn. Instruction should be experientially based,
relevant to stage, age, and phase developmental
level of the leamer, and relevant to real life settings.
In additon, it should be collaborative/participa-
tory and organized around comnpetency/develop-
mental categories. Use of relevant adult education
methods such as discussion groups, small groups,
independent study, field experiences, and contract
learning have been referred to earlier.

Often, today, experiential learning is not used, and
the wisdom that an individual has obtained from
life experiences is discounted in the classroom.
Learning and acting are maintained as separate and
distinct categories of knowing. Suchadivisiondoes
not serve Jewish education well, since the latter's
goal is to have scholarship translated into action.

The organization of instruction is also linked to
control. Who controls the leaming? Formal instruc-
tionis organized so that the learner has little control
over the means of leamning. Informal instruction
affords the learner control over the means but not
the objectives, while self-directed learning is where
the learner controis both the means and the objec-
hves. All these ways of organizing instruction are
relevant for Jewish education. The practitioner
needs to know how and when to use them.

Summary
Clearly what it means to be functionally literate
means different things to different people.

To the learner, it means being able to respond Jew-
ishly to issues that face 3040 year olds. It means
knowing enough to ask questions. It means trans-
mitting a heritage from generation to generation.
Much of what we know about adult learning in
general applies to the 30-40 year old. We need to
examine this decade of lifeindetail and look at what
is known as well as what is still unknown. We need
to have more knowledge of the concerns and issues
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that are important to these adult learners before we
can suggest meaningful Jewish education programs
for them.

To the practitioner, it means better understanding
of the adult life cycle particularly the factors that
impact the 30-40 year old. Institutional barriers
need to be removed for more flexible time, more
outreach, shorter modules, and weekend colleges.
Content must be relevant to adult development and
one's readiness to learn (Knowles, 1980). Jewish
education also needs to value connected learning
over separate leamning (Belenky, et al., 1986), pro-
viding an opportunity for learners to be able to
connedt their Jewish knowledge with their knowl-
edge in general. This means that instrumental
learning situations need to be created along with
curriculum based on these developmental concerns.

To the community, it means letting go of many
traditional structures. It means fostering cormnmuni-
ties of Jewish learners. It means continuing educa-
tion, not just kindergarten (or its supplementary
school equivalent), but going beyond that. It means
that structures of support for Jewish education in
community need to be beefed up constantly creat-
ing and recreating the climate for Jewish education
to flourish and be valued.

Our comments thus far suggest that curricula that
provide appropriate skills to function as a Jew in
today's sodety might contain elements of the fol-
lowing:

Jewish "cultural” literacy

vocabulary of Jewish life

some history and geography
consideration of how this religion differs
from /is similar to the same as all other
religions

fewish life and the community (civics)
Jewish life and the worid

ritual

mitzvah

tikkun olam

tzedakah

"Education requires a community and a culture from
which to draw ifs mandate and its goals” (Woocher,
1989, p-4). Education must move beyond the "pedi-
atric.” We need to keep going back to the big picture
for some answers to the broader questions before
we prescribe.

Aduit Education — Forty to Fifty-Five
Motivation
When we examnined the Jewish population over
forty, weseparated various groupsas having differ-
ent needs.

True Believers have unguestioned faith in Judaism
and are steadfast in their support of synagogue,
community organizations, the Federation, and Is-
rael. Judaism is the centerpiece of their life; they use
available Jewish education offerings by their syna-
gogue, other synagogues, and community coali-
tions as the basis for enhanced knowledge of reli-
gious practice.

Going-Through-the-MotionJews desired that their
childrenlearn enough of their heritage to identify at
least marginally as being Jewish. After Bar/Bat
Mitzvah and especially after the children go off to
college, their interest is limited and their synagogue
attendance peaks twice a year. Time in synagogue
isdetermined by the watch and not by the structure
of theservice. They give toorganizationsbuthardly
take part in them. They are not interested in Jewish
education offerings. These Jews are hardly aligned
with Jewish education efforts. Cne foot lies firmly
in the Gentle world, the other has a hard time
finding a meaningful niche in Judaism.

Sodal Jews maintain minimalist Jewish identity in
aGentile world. They rarely show up, give, or par-
ticipate. They have little or no interest in Jewish
education. They are hard to reach, but sometimes
emerge in major Jewish crises.

Strategles

Any change in Jewish education must concentrate
on Going-Through-The-Motion Jews. True Believ-
ersare already highiy committed, while Social Jews
are very hard to reach. Going-Through-the-Motion
Jews are frequently offered the same educational
activities as True Believers. These activities don’t
work as well for thern because for thern life as a Jew
is a series of trade-offs with the dominant Christian
society. For these Jews, programs have to have a
different focus, perhaps combining the intellectual
with the social away from institutions of the Jewish
community.

A support group structure might work wherelearn-
ing about Judaism is incidental. In such a group,
Jewish educational programming would grow out
of the needs and interests of group members. [t
would not be based on the traditionai, but on the
dynamic relationship between contemporary life
and Jewish thought.



To design exciting programs for Going-Through-
the-Motion Jews over forty, the Jewish comununity
will have to concentrate on them as well as on other
ages and on True Believers.

Adult Education — Fifty-Five

to Seventy-Five Plus

Older Persons As Consumers of Education
We cannot generalize about the older consumer. At
no point in the life span are there more individual
differences than in the later stages. Therefore, plan-
ning for the older learner needs to be based on
providing as many alternatives as possible. We
canno} expect that any particular types of programs
can attract reasonably large numbers of older per-
sons. Adulteducation research suggests that learn-
ing undertaken by older people tends to be self-
planned, implying that formal structure and deliv-
ery of educational experiences should be replaced
by efforts to assist older leamners to plan their own
sets of activities.

The age span from fifty-five to seventy-five usually
brings great changes in a person’s activities and
commitments. People plan for their retirement
from paid employment, and then implement those
plans. Businesses commit themselves to educa-
tional programs in retirement planning; few syna-
gogues or Jewish community groups do that, how-
ever. Few see retirement planning as a spiritual,
emotional, and educational activity that deeply
impacts Jews in community. The period may also
bring other personal strains, through caning for
parents during their late 0ld age and coping with
their death, assisting children in their family forma-
tion and perhaps with family reorganization, and
coping with new attitudes and behaviors among
grandchildren.

Most research on adult education has been con-
ducted in the secular community, and has focused
on the individual. We, however, have focused our
attention on the individual-in-community. This
raises new issues for Jewish educators. Secular
emphasisison self-planned learning for older adults.
We believe that small groups may wish to define
themselves as a "self" and plan their own activities.
Whether an individual or a group, the 'self needs to
control learning,

Some older adults may wish to join or continue in
intergenerational group activities. Some may wish
to take an increased role as group leaders, or they
may wish to fadlitate the learning of some particu-
lar younger members of the community. Participa-

tion in intergenerational learning groups may be
particularly important for those who have experi-
enced a diminution of their personal community, as
friends, close relatives, and companions die. At
first, bereavement may cause them to turn inwards
for healing, but later, with encouragement from
facilitators within the wider community, they may
seek emotional, spiritual and intellectual renewal
within a Jearning community.

Motivation

Motivation among older people to participate in
Jewish education will vary. Educational experi-
ences may be used to fill the extended leisure time
of retirement, thus taking on a sodal as well as an
educational function. Such experiences would add
to the older person's quality of life, enjoyment,
exploration of new alternatives, as well as provid-
ing an area for continued individual growth and
development. For some, educational activities may
fill the gap opened by role changes and by the loss
of companions experienced in later life.

Motivations for learning will be diverse; faglitators
must be able to understand the spedific motivations
of their potential participants.

Barriers To Education Among Older Adults
Wedid not find empirical data on barriers to educa-
tion among older adults. However, we know that
older adults often encounter an institutional bar-
rier, erected because they are not considered impor-
tant constituents of educational institutions. Syna-
gogues, community centers, and schools do not
spend too much effort developing systematic aduit
education programs.

We believe there may also be a communications
barrier because many older adults may have no ties
to that part of the Jewish community that delivers
education. Thus there isa communications gap that
may prevent many older adults from participating
in programs, even if they do exist.

Knowledge
We assume that all aspects of knowledge might be
applicable to the older adult.

Strategles for Accessing Knowledge
As described above for the fourth decade of life, the
adulteducation field supports the self-motivated or
peer motivated programs as a preferred strategy.
Media programming, synagogue/community cen-
ter activities, both age integrated and age segre-
gated would have value.
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Curriculum, Teaching Modes,

Settings Forinstructions

These ought to be varied because of the highly
individual nature of the consumers. The assess-
ment of individual needs is an essential component
at this age, so that each person’s motivation for
learning may be discovered and an educational
strategy planned with him or her.

Older Aduits As A Resource

For The Jewish Community
Alan Pifer {1987} has suggested that we view the
ages 55-75 as a "third quarter of life” where the
talents of older adults are used in new productive
ways.” Could we adapt this concept to the Jewish
community, and to Jewish education in particular?
Our success in doing so may well be crudal to our
development of a literate Jewish community.

We cannot consider the older adult only from the
perspective of the individual. We need to consider
his or her role within the Jewish community, as an
elder who has the wisdom and skills of experience.
Some older adults may wish to remain active in
community organizing, some with participating in
comununity events, and some in educating younger
members of the community.

If, as we postulated earlier, the goal of Jewish edu-
cation is to enable one to use one’s scholarship to
take action, then we need to find ways in the com-
munity for older adults to continue to use their
learning as well as to continue to learn. This can
work successfully, however, only if intergenera-
tionaldialogueisencouraged, and maintained. Oth-
erwise, an environment develops in which older
adults, asa group, are seen as defenders of outdated
ideas and behaviors.

There isan incongruence in American society. Youth
is celebrated, and older citizens, as a group, are
often discounted; yet there is greater emphasis than
ever before on providing continued education for
older adults and a greater need for their services in
both paid and unpaid work. Jews have to address
this incongruence and resoive it to the benefit of
both individuals and communities.

Adult Education Over Seventy-Five
Motivation
Literature on the oldest adults suggests that often
they take stock of their lives. They look back on the
work they have done in their occupations and their
families, seeking to understand it from a position of
detachment. At the same time, some become inter-
ested in bridging the gap between themselves and
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their grandchildren and great grandchildren. Each
of these issues could provide motivation to become
involved with Jewish leaming. Each, also, means
that older adults may provide an important "voice"
in intergenerational discussions within the Jewish
community.

Older adults sometimes have to face sharply de-
creased energy level between the ages of seventy-
five and ninety, as well, perhaps, as more bouts of
illness, the loss of some motor and cognitive skills.
Each of these is traumatic, and has to be handled
differently by each individual. Each impingeson a

n’s need and desire for spiritual, emotional,
and intellectual commitment to judaism. Each of-
fers a new challenge to Jewish educators.

Unlike youth and younger aduits, those over sev-
enty-five rarely feel any external obligation to at-
tend courses in Jewish education. While they may,
at some time during those years, establish them-
selves in a new community, they no longer have the
same social and occupational responsibilities as
when thev were younger.

While in good health, many adults between sev-
enty-five and eighty-five or ninety live in their own
apartments or townhouses, attached, perhaps, to
some assisted living facility. Here they may have
few or many Jewish neighbors. Some may attend
adult education classes with alacrity, enjoying the
opportunity to participate more fully in discussion
of Talmud, for instance, than they have had for
years. Some may attend brotherhood and sister-
hood meetings of their local synagogue as much for
the sodal as the religious activity. Some syna-
gogues and commmunity centers may provide spe-
cial programming for the older citizens.

Strategies

As mentioned in the previous section, we believe
that individual variation is strongest at this stage of
life, and therefore facilitators of Jewish learning
need to individualize educational opportunities for
this group of adults. Thismeans thatmostactivities,
individual orgroup, will beinitiated by the learmer’s
desiresand needs, not the facilitator's. On the other
hand, adults in this age group often welcome assis-
tance with planning and carrving out the activities
they have in mind.

Self-organized learning needs to be facilitated in
different ways according to the energy level and
skills of the individuals involved. We need to
preserve for as long as possible each individual’s
sense of empowerment and control over his or her



learning (and life in general). That is an issue often
forgotten, or neglected, by younger people particu-
larly those responsible for organizing group activi-
ties.

Residents in Long-Term Care Facilities
Motivation

As mentdoned earlier, there is rmuch individual dif-
ference among the most senior dtizens in both their
motivation and their capacity for learning. Some
feel that group activities are fun, others join in them
because they are curious, because their peers do, or
because they are encouraged to partidpate by farn-
ily members.

Contextual Issues: Residents often wish to partici-
pate in activities that mark Jewish festivals and life
cycle rituals. Some use these actvities to resolve
their own personal mourning for the death of rela-
tives and friends.

Self Esteem: Residents regain a sense of autonomy
and self-esteern when they participate in services
and study sessions. Some describe a sense of awe
and reverence; others a feeling of completeness.

Barriers To Leaming

In a long-term care facility the major barriers are
physical and structural. Individuals who are ready
and willing to learn often have to contend with
physical pain, the effects of medication, and being
in an institution where they are not expected to
grow and improve, but rather are often thought of
as waiting to die. The assertiveness that our tradi-
Hion encourages in students is not furthered in a
context where one may not be allowed to choose
what to wear, when and what to eat, or when to go
to the bathroom. These environmental factors may
be exacerbated by a gender issue, in that older
women, who make up the majority of our oldest
community members, were brought up in an era
when women were discouraged fromasserting their
own will.

Hearing loss is also a seripus problem. Background
noise sometimes interferes with even adequate
hearing. The same beautiful architecture that im-
presses residents’ families (the great room concept
with bubbling, babbling fountains} can interfere
with communication. The presence of residents no
longer in a position to benefit from a standard study
session rnay also interfere with students’ concentra-
tion.

Then there are those who have "turned off" to Jew-
ishresponses to life problems evenbefore they have

reached the long-term-care fadlity.

Knowledge

Many residents may dernonstrate no interest in
learning. However, among others there is often
genuine exdternent about everything on the Jewish
"knowledge" list. Even the oldest community
members may be eager to learn about new thinking
in Judaism, to develop their own interpretations of
Torah portions, and to discover what Jewish re-
sponses have been and now are to the current prob-
lems in society.

Fadilitators need to be sensitive to the various reli-
gious sentiments of students who may be from all
branches of Judaism.

Organization of Instrnuction

Because some people in long-term-care facilities
have few opportunities to talk with others except
abouttheday to day affairs of the place, and because
some believe that other peopie no longer care what
they think, cultural offerings, such as a Jewish song
concert, the showing of a video, or a talk on events
in Israel followed by discussion might be particu-
larly effective for some residents. Similarly, reli-
gious services, though brief, might include some
educational component in them.

At the same time, some residents could develop
personal study plans, for which they might need
help from a facilitator to obtain materials. These
could build upon anindividual’s skills, and provide
himn or her with an incentive to keep those skills
supple. Such a skill might be reading. A person
whose sight is failing can still study the Bible using
large print books. Another skill might be crochet-
ing. A person skilled in crocheting can be encour-
aged to make yarmulkas for pre-schoolers, who can
then visit with her to waich her crochetand to show
her how they look wearing the yarmulkas she has
made for them. Intergenerational contactsarea fine
motivator for learning at all ages.

Among those who work with residents of long-
term-care facilities, the role of a teacher blends,
almost imperceptibly, into that of a counselor. To
provide an environment in which a person’s accu-
mulated wisdom may be valued even as his or her
physical capadties decline is a challenge for the
Jewish community as a whole.

XX
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The Jewish Community lFEdERATiON of Cleveland

1750 EUCLID AVENUE - CLEVELAND, OHIO 44115 - PHONE (215) 656-9200 - FAX 4 {216} 8611230

October 3, 1990

Mr. Avraham HaCochen

AVI CHAI - A Philanthropic
Foundation

509 Madison Avenue - Suite 1100

New York, NY 10022

Dear Avraham:

I hope you had a pleasant and productive summer in Israel
and a good start to the New Year.

I am enclosing for your use the latest draft of the report
of the Commission on Jewish Education in North America. It
currently is undergoing revision as we are getting the last
round of comments from ocur commissioners. There will be
some significant changes in the first two chapters, but the
basic recommendations gection in the latter part of the
report should survive pretty much as is.

Avraham, the time has come to ask whether you and your
trustees would like to see the AVI CHAI Foundation play a
significant role in the future Council for Initiatives in
Jewish Education. To that end I am enclosing a draft
outline of the Council's mission and intentions as well as
the beginning thinking on a budget. We are approaching a
limited number of foundations involved in Jewish education
to join the board of the new council and to invest §50,000 a
year each year for three years. Do you think this is
something that would be of interest to you? The
headquarters for the CIJE will be in New York City.

The CIJE potentially represents a true opportunity to bring
together different actors in Jewish education ~- formal and
informal experts, pre-service training institutions,
on~-the-job training institutions, foundations and the like
-—- wWithout any turf issues governing the agenda. I don't
believe there is any other place in Jewish life where such a
group now gathers. We had a good experience with the Mandel
Commission bringing this group together, and have got some
momentum going. I think there would be a big payoff if we
keep it moving.

Presideny @ Max R. Friedman @ Yice-Presidents ® Robert Silverman ¢ Morny Weiss ® Sally M. Wenrheim

Treasurer ¢ Robert Goldberg ® Associare Teasurer ® Pever Rzepka ¢ Executive Vice-President ® Stephen H. Hoffman
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Mr. A. HaCochen —-2- Ocktober 3, 19290

The CIJE should see itself in part as a resource to
facilitate family foundation grants to Jewish education: as
a resource for the development of programs which merit
increased support; as a provider of information to
foundations; and as a liaison between family foundation
funders and the program providers.

CIJE should not see itself as a source of direct funding for
new programs. It will not seek to have a substantial
central fund through which providers can apply for funding.
The Council will look on each provider and each funder as a
completely independent body which will make all decisions
regarding program requeats and responses to those requests.

Avraham, I hope you'll let me know whether there are any
additional stepa we should take in presenting a request to
the the AVI CHAI Foundation. I look forward to hearing from
you.

Warm regards.

Sincerely,

tephen H. Hoffman
Executive Vice-President

SHH:gc
Bl:26D

Encs.
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The Jewish Community Federarion of Cleveland

1750 EUCLID AYENUE - CLEVELAND, OHIO 4411% - PHONE (2156) 566-9200 « FAX # {216} 85611230

October 3, 1990

Mr. Wilbur Daniels

Executive Director

The S. H. & Helen R. Scheuer
Family Foundation

104 East 40th Street

New York, NY 10016-1081

Dear Wilbur:

I know it's been a long time since I communicated with you,
but in some ways a lot happened and in other ways maybe not
enough to have kept up a steady correspondence. But, I
think the time is now right to share with you where we are
with the Commission on Jewish Education in North America.

I am enclosing for your use the latest draft of the report
of the Commission on Jewish BEducation in North America. It
currently is undergeoing revision as we are getting the last
round of comments from our commissioners. There will be
some significant changes in the first two chapters, but the
basic recommendations section in the latter part of the
report should survive pretty much as is.

Wilbur, the time has come to ask whether you and your
trustees would like to see The S. H. & Helen R. Scheuer
Family Foundation play a significant role in the future
Council for Initiatives in Jewish Education. To that end I
am enclosing a draft outline of the Council's mission and
intentions as well ag the beginning thinking on a budget.
We are approaching a limited number of foundations involved
in Jewish education to join the board of the new council and
to invest $50,000 a year each year for three years. Do you
think this is something that would be of interest to you?
The headguarters for the CIJE will be in New York City.

The CIJE potentially represents a true opportunity to bring
together different actors in Jewish education -- formal and
informal experts, pre-service training institutions,
on~the-job training institutions., foundations and the like
-- without any turf issues governing the agenda. I don't
believe there is any other place in Jewish life where such a
group now gathers. We had a good experience with the Mandel
Commission bringing this group together, and have got some
momentum going. I think there would be a big payoff if we
keep it moving.

Presideny ¢ Max R. Fricdman ® Vice-Presidents ® Roberr Silvenman @ Mornry Weiss ® Sally H. Wentheim

Treasurer * Roberr Goldberg @ Associate Treasurer ¢ Perer Rzepka ¢ Executive Vice-President @ Stephen H. Hoffmax



Mr. W. Daniels —-2- October 3, 1930

The CIJE should see itself in part as a resource to
facilitate family foundation grants to Jewish education; as
a resource for the development of programs which merit
increased support; as a provider of informatioen to
foundations; and as a liaison between family foundatio-
funders and the program providers.

CIJE should not see itself as a source of direct funding for
new programs. It will not seek to have a substantial
central fund through which providers can apply for funding. °
The Council will look on each provider and each funder as a
completely independent body which will make all decisions
regarding program requests and responses to those requests.

Wilbur, I hope you'll let me know whether there are any
additional steps we should take in presenting a request to
the The 8. H. & Helen R. Scheuer Family Foundation. I look
forward to hearing from you.

Warm regards.

Sincerely.,

ephen H. Hoffman
xecutive Vice—-President

SHH:gc
Bl:26B

Encs.
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The Jewish Communiry Federarion of Cleveland

1750 EUCUID AYENUE - CLEVELAND, OHIO 4411% - PHONE (215) 566-9200 - FAX 4 (216} B61.1230

October 3, 1890

Mr. Thomas L. Hausdorff
Executive Director

The Jim Joseph Foundation
494 Salem Street

Paramus, NJ 07652

Dear Tim:

It was very nice speaking with you before Rosh Hashanah. I
trust you have begun the year well and are ready to enjoy
the rest of the heolidays. So, I'1l1l add a Chag Sameach to
the New Year's greeting.

I am enclosing for your use the latest draft of the report
of the Commission on Jewish Education in North America. It
currently is undergoing revision as we are getting the last
round of comments from our commissioners. There will be
some significant changes in the first two chapters, but the
basic recommendations section in the latter part of the
report should survive pretty much as is.

Tim, the time has come to ask whether you and your trustees
would like to see The Jim Joseph Foundation play a
significant role in the future Council for Initiatives in
Jewish Education. To that end I am enclosing a draft
outline of the Council's mission and intentions as well as
the beginning thinking on a budget. We are approaching a
limited number of foundations involved in Jewish education
to join the board of the new council and to invest 550,000 a
year each year for three years. Do you think this is
something that would be of interest to you? The
headquarters for the CIJE will be in New York City.

The CIJE potentially represents a true opportunity to bring
together different actors in Jewish education -- formal and
informal experts, pre-service training institutions,
on-the~job training institutions, foundations and the like
—— without any turf issues governing the agenda. I don't
believe there is any other place in Jewish life where such a
group now gathers. We had a good experience with the Mandel
Commission bringing this group together:; and have got some
momentum going. I think there would be a big payoff if we
keep it moving.

Peesident ® Max R. Friedman ® Vice-Presidents * Roberr Silverman ® Morny Weiss ® Sally H, Wertheim

Teeasurer ® Robert Goldberg ® Associare Taeasumer ® Peren Rzepka ® Executive Vice-President ® Stephen H. HofFman



Mr. T. L. Hausdorff -2- October 3, 1990

The CIJE sheould see itself in part as a resource to
facilitate family foundation grants to Jewish education:; as
a resource for the development of programs which merit
increased support; as a provider of information to
foundations; and as a liaison between family foundation
funders and the program providers.

CIJE should not see itself as a source of direct funding for
new programs. It will not seek to have a substantial
central fund through which providers can apply for funding.
The Council will look on each provider and each funder as a
completely independent body which will make all decisions
regarding program requests and responses to those requests.

Tim, I hope you'll let me know whether there are any
additional steps we should take in presenting a request to
the The Jim Joseph Foundation. I look forward to hearing
from you.

Warm regards.

Sincerely.,

phen H. Hoffman
Executive Vice-President

SHH:gc
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LLW. JOFFE

33 De Beer Street, Braamfontein

P.O. Box 31138, Braamfontein 2017, Tvl, South Africa.
Tal: (011) 339-8091

Telex: 4-22012.

Facsimile/Jhb; 339-3935

15th October, 1990,

Morton L. Mandel,

Chairman,

Commission on Jewish Education in Norith America,
4500 Euclid Avenue,

Clevaland,

Chio 44103,

Dear Mort,
Thank you for your invitation to the presentation of the Commission's
Final Report. I regret that I cannot be with you. 1 deariy would

have liked to be there,

I wish yvou continued success in your endeavours and look forward to
great things from the Council ftor Initiatives in Jewish Education.

Regards,

)
NS

ISAAC JOFFE

PS. I would have preferred the grilled chicken breast!
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October 23, 1990

BY FAX

Ms. Virginia Levi

Assistant to Morton Mandell
Premier Industrial Foundation
4500 Euclid Av 1e

Cleveland, ©Ohi 44103

RE: Louise Waterman Wise Award Luncheon
Honoring Dr. Norma Furst -
Amer. an Jewish Congress
Philadelphia - December 12, 1990

Dear Ms. Levi:

As I indic
Committee on Je

0CT 25 194

CHARLES SOVEL®
STANLEY B. GRUBER "
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BRENDA L BROGDON""
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:ed to you on the telephone, I am a member of the
.sh Education of the Philadelphia Federation of
Jewish Agencies and a member of the Budget and Finance

Subcommittee of the Committee on Jewish Education of the Jewish

Agency £ - Israel. I had the pleasure of

" zaring Mr. Mandell on

several occasions at the Jewish Agency on tne subject of what we
could be doing for Jewish education and have found him to be a

particularly in:

iring speaker who, by his own example, has led

many communities to embark on important programs for the benefit

of Jewish education.

On December 12, 1990, the American Jewish Congress will be
presenting Dr. Norma Furst with the Louise Waterman Wise Award in

tribute to her outstanding service to the Jewish community, and
in particular for her service to Jewish education. Dr,
recently completed a three-year chairmanship of the Committee on
Jewish Education in Philadelphia, as a result of which a number

Furst has
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Ms. Virginia Levi
October 23, 1990
Page 2

of new initiatives have begun which will redound to the benefit
of Jewish education for years to come, However, Dr. Furst is not
satisfied with what has been accomplished, nor the scope of
funding for Jewish education. Nor is the American Jewish
Congress.

I have the privilege of chairing the Committee sponsoring
the award to Dr. Furst this year. It is her and our hope that
Mr. Mandell will find time in his obviously very busy schedule to
return to Philadelphia on December 12 for the purpose of
presenting his views on what a Jewish community, properly
motivated and mobilized, could accomplish with funding and
energy. We are aware that he is already committed to speak to a
small group of Philadelphia Jewish leaders on November 28.
However, the focus of that meeting will probably be slightly
different than the audience which would be in attendance at Dr.
Furst's award ceremony. We fully expect 200 of the leading
movers and shakers in the Jewish community, including secular
educators, who would benefit from the vision which only Mr.
Mandell can lay out so effectively.

The award ceremony is scheduled to take place at a luncheon
at the Warwick Hotel from 12:00 to 2:00 on December 12, 1990.
Since I am leaving for Israel on October 24, 1990, I would
appreciate it if you would be in touch with Ruth Perry, Executive
Director of the American Jewish Congress, 255 S. 16th Street,
Philadelphia, PA 19102, (215) 546-4366, to confirm Mr. Mandell's
availability, or regrettably, his unavailability.

I believe this would be a golden opportunity for him to
impact positively on a very large Jewish community that has
untapped potential with regard to the funding and development of
Jewish educational alternatives of gquality and substance. It
would, of course, be my personal pleasure to welcome him and see
him again in action.

Many thanks again for your cooperation in this matter.

Sincerely yours,
MIRIAM L. GAFNI
MLG/st

cc: Ruth Perry





















MORTON L. MANDEL 4500 EUCLID AVENUF  » CLEVELAND. GHIO 44103

October 29, 1990

Dear Ms. Perry:

Thank you for the invitation to speak at your award luncheon on
December 12. Unfortunately, my schedule does net permit me to
be in Philadelphia on that date.

Please convey my regrets to Dr. Furst and the Award Committee.
I wish you a successful event, and applaud your efforts to
enhance Jewish education in Philadelphia.

Sincerely,

Yird Headl)

MCRTON L. MANDEL

Ms. Ruth Perry

Executive Director
American Jewish Congress
255 S. 16th Street
Philadelphia, PA 19102

cc: Miriam L. Gafni



SAMUEL ]. SILBERMAN <:z;;)

133 EAST 79TH STREET - NEW YORK, N. Y. 10021-0398 L] {212) 737-8500

Novembear 2, 1990

Dear Mort, e

- =
Enclosed is a copy of - letter to Steve Hoffman from_ AVI CHAL,
which is self-explanatory. The reason for my writing youi is to
assure you that the decision was not taken lightly, particularily
since everyone present applauds the objectives of C.I.J.E.

It has been much too long since we have seen each other. If you
would give me a call when you know you are coming to the city,
perhaps we could get together.

All good wishes and kindest regards,

Samuel J. Silberman
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November 16, 1990

Dr. Joseph Reimer
Assistant Professor
Hornstein Program
Brandeis University
Waltham, MA 02254

Dear Joe:

It didn't really register until I got the note with your expense
statement that our work together on behalf of the Commission has
come to an end. I have truly enjoyed getting to know you and
working with you and am saddened as I think that there will be
fewer opportunities to meet in the future.

On a happier note, your paper is in great demand. I have
already had requests for multiple copies of it, primarily due to
a program Sara Lee did in conjunction with the recent UAHC
biennial in Cleveland. Penple are pleased to have something to
read on the topic and are :omplimentary about the work itself.

1 hope that we will cross paths again soon and often.

Warply,

Virginia Levi

Convened by Mandel Associated Foundations, J'WB and JESNA in collaboration with CJF
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November 16, 1990

Ms. Bea Katcher
JCC Association
15 East 26th Street
New York, NY 10010

Dear Bea:

We made it through another meeting (our last?) with gveat
success., Thank yeou again for all of your help in bei._, there
and seeing that things ran smoothly. You are terrifi.

I will be in touch as we figure out what to do with all those
books we saddled you with. Meanwhile, I am sure th._e will be
other opportunities for us to work together. I leok forward to
it.

Cordiglly,

Virginia F.{Levi

Convened by Mandel Associated Foundations, JWB and JESNA in collaboration with CJF






Finally, and perhaps most significant, that someone of your
achievement and status has devoted himself and his family's
foundation to the support and enhancement of Jewish education
makes a difference in how I feel about what I do. It adds
significance to my work, making me feel less alone, less
quixotic. Knowing that there is a community of support that
cares about the quality of my work —— in training and in
research -- makes me feel more accomplished. And for that I am
deeply grateful.

Mort, it has been a wonderful experience for me. I trust that
in some way this relationship will continue. Please know that
although my current attention has turned to securing a tenured

position at Brandeis, 1 feel connected and want to be helpful to
you and the Council in the future.

Sincerely yours,

Josepn Keimer

ng
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November 27, 1990

Dear Buddy:

Many thanks for your recent letter, aining the decision
of the AVI CHAI Foundation. I understand, and perhaps one
day, there will be ways for all of us concerned with this
area to work together. T certainly hope so.

On another note, it has been entirely too long since we
have visited together. I will do samething about that.

Warmest personal regards, and Barbara joins me in sending
you and Lois our warmest good wishes.

Sincerely,

MORTCN L. MANDEL

Mr. Samuel J. Silberman

133 EBast 79th Street
New York, NY 100210398
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cc: Stephen H. Hoffman

DATE: 11/29/90

MO:____ Mortop L, Mandel = FROM:

MNAME TEME

REPLYING TO
YOUR MEMO OF:

DEFPARTMENT PLANT LOCATION DEPARTMENT/PLA

SUBJECT:

Thanks for passing along to me your correspondence with Buddy Silberman with
reference to the AVI CHAI letter of November 1.

Yesterday, during a break in the meeting of the Foundation Executives Group in
New York, Avraham HaCohen came over to tell me, half apologetically, that AVI
CHAL should not be counted out of participation in the follow up of the
Commission.

He says that, as Buddy Silberman reiterates, their decision teo not participate
now in the CIJE was made after a long and serious discussion and that, in fact,
they do believe in the objectives of the CIJE. They are open to further

discussion.

I took the liberty of telling Avraham that Steve Hoffman will call on him for
further discussions to ascertain under what circumstances they might support
some of the ideas which developed in the CIJE. I expressed to him my opinion
that the work of the Commission and of the CIJE fits in very well with the AVI
CHAI philosophy which stresses education as a means of inducing Jews to be more
Jewish, and alse their idea that Jews of whatever persuasion should work
together with all other Jews.

The net of this is that we should try to keep the door open to AVI CHAI. I

believe that Avraham himself is a good friend of ours.

P.5. Avraham is just recovering from a bad case of hepatitis.

Am eI aE B T Tt -, s
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WORLD ZIONIST ORGANIZATION A s.,Inc.

Zionist Delegation in North America

- 110 E. 39TH STREET — 4TH FLOOR. NEW YORK. N.Y. 10022
(212) 752-0600 Fax {212) 720-5769

Friday, November 30, 1990

Mort Mandel

Commission on Jewish Education in North America
4500 Euclid Ave

Cleveland,OH 44103

Dear Mr Mandel,

It was a pleasure meeting you at the recent meeting of the
Commission of Jewish Education, after hearing so much about you
and the work of the commission, meeting you and seeing the
commission in action was a real pleasure. 1 found the meeting very
enlightening personally and am thrilled at the decision to include the
WZO/Jewish Agency within the framework of the commissions
efforts.

I would like however to follow-up on the implementation. As you
have indicated the WZO/Jewish Agency should now have an active
part in the implementation. How do you suggest we proceed in this?
Should we meet to discuss the various options? Or should I meet
with someone else? Who should it be?

I look forward to hearing from you.

Sincerely,

Ar@i}%

Brig. Gen. (Res)
Chairperson
Zionist Delegation to North America

c.c. S. Diitz
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The “United Synagogue of FAmerica

The Association of Conservative Congregations

155 Fifth Avenue, New York, NY 10010-6802 » (212) 533-7800 = FAX: (212) 353-9439

December 4, 1990

Mr, Morton L. Mandell
% Premier Industries
4500 Euclid Avenue

Cleveland, Ohio 44103

Dear Mr. Mandell:

Have just finished reading "A Time to Act”.

It is a significant, historic and crucial statement and
program.

Please count on me for every possible
support,

Your report says it all and sayvs it well.

erel fs,

INTERNATIONAL DIRECTOR
Department of Youth Activities
Department of Israel Affairs
United Synagogue of America
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December S5, 1990
18 XKislev 5751

Mr. Morton L. Mandel

Premier Industrial Corporation
4500 Euclid Avenue

Cleveland, Chio 44103

Dear Mort:

Mazal tov and warmest congratulations on your
presentation at the General Assembly and, more so,
for the unbelievable feat you have achieved.
Although you do not seekx honor, you are among
those whom the Talmud describes as having honor
thrust upon them. And a richly deserved honor it
is. You have made an indelible mark on the future
of American Jewry.

I pray that you will continue to go from strength
to increased strength in the task you have taken
on yourself and have placed upon others. Count me

among your supporters to the extent that I am able
to help.

With warm good wishes from house to house.

Cordially,

Af;n D. Bennett
Executive Vice President

ADB/hk

Th Bursdu of Jewish Educatan i a comslituant apency of 1e Jewmsh Commursty Federapon and rs afbated with the lewiah Educamn Sermce of NGt Amencs



The Foundation | ssssdesse | 6101 Montrose Road « Suite 206

for ﬁl =? | Rockville, Maryland 20852

Jewish Studies 28 (301) 770-4787

December 6, 1990

Mr. Morton L. Mandel, Chairman

Commission on Jewisn Education
in North America

4500 Euclid Avenue

Cleveland, Ohio 44103

Dear Mr. Mandel:

Our mutual friend, Stuart E. Eizenstat, shared with me his
recent letter to you dated November 2ist. O0Of course I was most
pleased to read his high commendation for our Foundation for
Studies’achievements in the field of adult Jewish education (see
pages 2 and 3).

We have indeed succeeded in uniting some 60 congregations
and secular Jewish institutions, representing all wings of
Judaism, in a diversified program of Jewish studies for adults,
drawing thousands of participants from the Greater Washington
Area.

If you are interested in receiving full information, either
by correspondence or in conference with me, about our dynamic and
highly innovative approach to adult Jewish education, please let
me know. I shall be delighted to furnish you detailed
information about our internationally renowned Scholar-in-
Residence program, our joint monthly lecture series with the
Israel Embassy, the various classes we conduct (without ever
duplicating the work of other institutions and agencies), our
cycle of weekend study retreats with top of the line scholars and
master teachers, our Jewish study program on Capital Hill for
staffers of Senators and Congressmen and other projects. We are
able to accomplish this comprehensive program with a tiny staff
of only one part-time professional director and part-time
secretary.

" Nothing would be of greater benefit (o the Jewish and Board of Directors Susan R. Golman
general commumity than educated and commutted Jews who are Rabbi Joshua O. Haberman. President Rabbi Alfred Jospe
conscious of and faithful to the high ideals of Judaism.” Dr. Harvey Ammerman Dr. Leonard Kapiloff

Aviva Kaufman Penn

From the Articles of Incorporatien Prof. Marver Bernstein Morris Rodman
of The Foundartion for Jewish Studies David Epstein Ruth 5. Frank. Director

Pauj 5. Berger




The Foundation tmi.ﬁu 6101 Montrose Road s Suite 206

for %16-;‘ Rockville, Maryland 20852
Jewish Studies 28 (301) 770-4787

I am serving the organization voluntarily as President but
have the help ¢of an outstanding Board of Directors, including
Paul Berger, Chairman of the Budget Committee of the Jewish
Agency whom no doubt you know.

You may remember, we met very briefly at the National
Airport for breakfast two or three years ago, and I had the
pleasure afterwards to "deliver you" to the office of Senator
Glenn on Capital Hill. I am, of course, very much aware of the
extraordinary leadership you have given to the cause of Jewish
education natiocnally through the Commission on Jewish Education
in North America. Nothing would give me greater pleasure than to
help in your work and share with you the amazing fruit of our
experience.

With best wishes for a happy Hanukkah and kindest regards,

Sincerely,

- ,&_0‘74/&&&“-__————-—__

- -t

"

shua 0. Hakerman

P.S.: If you wish to reach me by telerhone, the best way to
contact me would be at my home telephone number (301) 469-7769.

"Noching would br of grealer beneftt fo the jewish and Board of Directors Susan 2. Gelman
genera! community than educated and comminted jews who gre Rabb: koshua 0. Haberman. President Rabbi Alfred Jospe
conscious of and faithful to the high ideals of judaism.” Dr. Harvey Ammerman Aviva Kaulman Pean
Paul 5. Berger Morris Rodman
From the Articles of Incorporadan Prol Marver H. Bernsiein
of The Foundation lor Jewish Srudies David Epsceln Ruth 5. Frank. Director




MEMC TO: Stephen H. Hofifman
FROM: Henry L. Zucker Q
DATE: December 7, 1950

Would you be willing to prepare Mort's reply to the attached letter from
Avram Davis? You never know in what field you will have to be an expert.



DEC o 1990

-~
Morton Mandell (Chair) v

Mandell Commission
4500 Euclid Ave.
Cleveland, Ohio. 44103

Dear Mr. Mandell,

This letter pertains to your work with the Mandell Commission -
specifically your involvement with the “initiatives and evaluations of
existing programs and implementation of new ones".

¥When you begin to actively evaluate the ‘old’ programs and begin
implementing the new ones, there are two concerns | would urge you to
consider. These two "aspects” of education are, to my judgement,
woefully underrepresented in the extended Jewish world here in the
u.s.

My first (and far more general), concern relates to ‘spirituality’. It is
no secret to you of course that almost a third of the membership (some
say 40%) of all the cults in the U.S. consist of Jews. This includes very
bizere sects as well as quite respectible religio/philosophic visians
such as Zen, Vipassana and so on. The reason for this is straight
forwerd. These cults offer (and to their credit try to deliver) a living
experience of God. They try to take the person, the ‘seeker’ and let

xm touch the true spiritual essence of life. 'Hokey’ this may sound,
but there is a substantial minority of the Jewish peopie ( myself
included), for whom the spiritual search, the clarification of the soul
is of utmost importance. However, this particular search and desire is
absolutely not touched upon either in synagogues (with a very few
exceptions), and pever t+ ched upon in the school system. Yet the
‘'mystic urge’ (if you will), struck me first in my teens - and it was in
my early twenties | first ventured to India (since | could not find it
through the Jewish path). This reluctance to directly advocate
spirituality on the part of our education system is mistaken and
misguided. Though | would concur that most Jews affiliate themselves
for ‘tribel’ reasons (this is my dissertation topic - (consult Elazar*®) ,
yet | would agein stress that a large minority of Jews hunger for a
frank and direct attempt at spiritual experience. If we do not try and
provide this within the synogogue and our educational structure, then



these people will most certeinly look elsewhere - as they are doing
already in enormous numbers. Myself, | found my way back, but this is
rather rere.

Jewish curriculum needs to concern itself not only with the rote
memorization of facts and figures, but it must seek to educate the soul.
‘Educetion’ here is meant broadly - our aim should not be whether we
creete very good memorizers, or even good logicians, but whether we
have opened their hearts to the direct spiritual experience. So this
would include meditation, mysticism, a great deal of song - and an
active interaction with Jews who personify these traits - not merely
Ph.D.'s.

My other concern is more specific - that is, there is a particular
subject | would like to see incorporated in the various curriculum’s.
This subject is environmentalism from a Jewish perspective.
Incorporating this into the curriculum would have several adveantages,
not the least being it is a very strong ‘bridge’ between topicel problems
and Judaism. |t excites the imagintation, especially of young people,
and it lends itself to incorporation in all levels of observance; orthodox
to renewal. For example, I've spoken with Rabbi David Bleich (the noted
orthodox Posek out of Y.U.) about incorporating such curriculum into
various Yeshiva's format. He thought it very possiblte - though of
course it would have to be '‘phrased’ correctly. Also, the concerns of
environmentalism are not going to go away. The problems of
environment are with us and our children and our children's children.
We need to begin to re~incorporate it into the body of our Jewish ethos.
To re-ewaken and re-interpret it as part of our Biblical birthright.

It is hardly surprising that these two concerns articulted here, are
reflective of passions and work I've been involved with all of my life.
My Ph.d. is in Comparative Philosophy, my M.A. in Jewish Studies, years
in ultre-orthodox Yeshiva's, years in meditation with (primarily), non-
Jewish teachers; it is reflective of my work as e producer and writer
for PBS television in environmental documenteries and as founder and
Director of two (still embryonic) organizations: 13 Gates Center
(dealing with Jewish meditation and spirituality), and [JEC's (Institute
for Jewish Environmental Concerns).

| believe passionately in the need for recognition and incorporation of
these ‘concerns’ (as I've voiced them to you), into a much broader
spectrum of Jewish education. | hope that, in spite of your no doubt



frenzied schedule, you will take a few moments and consider what |
have said.

If you should want to talk further about anything I've written here,

please to not hesitate to get in touch.

Best Wishes,

Avram Davis Ph.D.
1735 Berkeley Weay *4
Berkeley, CA. 94703.
415 644 2956

P.S. | have sent a very similar tetter to Mr. Hoffman of the commission.

*Community and Polity: Organizetional Dynamics of American Jewry
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December 7, 1990

Dr. Jonathan Woocher

Jewish Education Service of
North America, Inc.

730 Broadway

New York, NY 10003-9540

Dear Jon:

We would like to sugpest that the next JESNA newsletter, which I
understand does not come out until April, include a notice about
the availability of the Commission report from University Press,
I am enclosing a copy of the order form from which the necessary
information can be drawn.

Thanks for your help. I'll talk to you soon.

51

erely,

Virginia'F. Levi

Enclosure

Convened by Mandel Associated Foundations, ] WB and JESNA in collaboradion with CJF









December 7, 1990

Dear Rabbi Freedman:

I liked your letter to me very much. It said a great deal
in a few words. We tried to do the same in the Commission
report.

Thanks again for your thoughtfulness.

Sincerely,

MORTON L. MANDEL

Rabbi Paul Freedman
Internaticonal Director

The United Synagoque of America
155 Fifth Avenue

New York, NY 10010-6802
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December 11, 1990

Dear General Dotan:

Many thanks for your note about the Commission on Jewish
Education and the nice things you said about it.

I appreciate your willingness to find ways to work together,
which I am sure we will. We will be in touch with you at the
appropriate time.

In the meantime, best personal regards.

Sincerely,

s,

Brig. Gen. Amira Dotan

Chairperson

Zionist Delegation to North
America

World Zicnist Organization
110 E. 59th Street, 4th Floor

New York, NY 10022
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December 11, 1990

Dear Alan:
Thanks for your lovely note. I appreciate it.
Warmest regards.

Sincerely,

Moy~

MORTON L. MANDEL

Mr. Alan D. Bennett
Executive Vice President

Cleveland Bureau of Jewish
Educaticn

2030 South Taylor Road

Cleveland Hts., OH 44118
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Decemter 11, 1990

Dear Yitz:

Many thanks for your letter of December 4, ard all the nice
things you said about the Commission and me. I appreciate
that very much. '

There is no question that there is a role for you in influencing
and inspiring top communal leadership. We will work together
on this.

Thanks again, and warmest regards.

Sincerely.

,65£5&:%/,/’
‘f

Rabbi Irving ‘-eenberg
President

CLAL

47 W, 34th Street, 2nd Floor
New York, NY 10001
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December 11, 1990

Dear Rabbi Haberman:

Many thanks for your letter of December &, and I have forwarded
your information to some of my celleagues here. We will Ery to
think this through carefully and get back to you.

Thanks again for writing, and best regards.
?\cerely,
JQON L. MANDEL

Rabbi Joshua O. Haberman
President

The Foundaticon for Jewish Studies
6101 Montrose Road, Suite 206
Rockville, MD 20852
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December 13, 1990

Mr. Morton L. Mandel
4500 Euclid Avenue
Cleveland, Ohio 44103

Dear Mort:

Thank you for your gracious letter
of December 7, 19390 and the handsome
picture of the unveiling of "A Time to
Act.” I deeply appreciate your sentiments
and join you in feelings of personal
gratification and friendship.

I certainly will enjoy having the
picture and it will help to enhance my
memories of the work which we have
accomplished, and remind me of the work
which remains to be done. I look forward,
too, to working withh you in the years
ahead.

With warmest personal best wishes,
Sincerely,
zb
Alfred Gottschalk

aG/ns
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December 14, 1990

Dear Rabbi:

Thank you for your very warm letter with reference ro your
participation in the recent meeting of the Commission on Jewish
Education in North America. I was very pleased that you were
able to attend the meeting, and especially pleased at your
supporting comments to me.

You are correct im quoting thac I place a very high priority on
recruiting and training teachers and other professionals in the
field of Jewish education. I hope to be supportive of some
efforts in this direction.

I am not rxeady, at this time, to respond to a specific proposal.
One of the functions of the GCouncil for Initiatives in Jewish
Education is to try to match potential funders with institutions
which take responsibility for training. Steve Hoffman, who 1is
the director of the CIJE, will be the major player in this
effort. Even though I believe that it will be a few months
before he is ready to get inte the funding aspect of the CIJE's
work, I have asked him to be in touch with you so that you and
he can talk about your ideas. I believe you will hear from him
in the near future,

It's good to be in touch with you. My warmesc regards.

Sincerely,

7

/
MORTON L. MANDEL

Rabbi Joshua Fishman
Executive President

Torah Umesorah

160 Broadway

New York, NY 10038
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26162 Veva Way
Calabasas, CA 91302
December 11, 1990
The Commission on Jewish Education
in North Americsa
New York, New York

Dear Sirs,

Recently, I read of the Commission's statement that the
Jewish community of North America is; " facing a crisis of
major proportions" which has been caused by the lack of com-
mitment to passing on Jewish ethnic and religious tradions.

As a father of four (4) adult children and three (3) young
grandchildren, I commend your concerns and your desires to
improve the richness and continuity of Jewish life and for
the Jewlsh people as a whole.

However, I am not clear what the Commission on Jewish Educa-
tion deems to be important Jewish ethnic and religious
traditions.

How does the Commission respond to oppressive actions that
are prjudiced and oppressive and which are based on hatred
of Jewish people and Judaism? If the process of continuing

Jewish values, ideals and behavior results in Anti-Semitism,
what is the response?

I would appreciate receiving information concerning the
Commission on Jewish Education in North America.

Sincerely,

Lo W Gr——

Stanley M. Feinman

3 191
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Mr. Morton L. mandel

Commission on Jewish Education
in Morth America

Cleveland, Ohio 44103

US.A

Dear Mort,

Thank you for a copy of the 1990 Report of The Commission on Jewish
Education in North America.

we appreciate very much the courtesy of being kept informed by the
commission.

Smtgferf.’wo{ LAY

Dr. E. Peled
Chairman,
Dept. of Education






IRWIN SHAW

7368 Balsam Court W. Bloomfield, MI 48322 (313) 661-0319

January 20, 1991

Mr. Morton L. Mandel
4500 Euclid Avenue
Cleveland OH 44103

Dear Mort,

Thank you so much for your gracious letter of
January 17, I was delighted to hear from you
again and to learn that you had taken the time to
read the long letter 1 sent to Max Fisher.

Jewish education -- not just "schooling™ --
has heen a life-long interest of mine and a source
of great frustration as well as gratification. I
remember well my first Large City Executives'
Conference in 1951. 1 had just taken over the joh
of Executive Director of the Detroit JCC. In the
course of one of the discussions during this
conference, | was naive enough to suggest that
perhaps Centers could put more emphasis on the
contributions they could make to Jewish education.
This upset my colleagues no end and they let me
know in no uncertain terms that: "Centers are
'Group Work' agencies not ’'educational’
institutions -- 'education' belongs in the

| L

schools!

Thank goodness the Center movement has long
since gotten over this narrow concept of its
mission. By 1964 I was able to persuade Manny
Berlatsky that an Israeli shalliach could be a
valuable addition to a Center staff. That's why
in 1965, Manny Batshaw gave me first choice in
selecting the first shalliach assigned to a Center
in the United States. That shalliach was Asher
Tarmon and you know the rest of the story of the
JWB-Israel connection.

But there were still frustrations. At the
1966 Biennial [ delivered a paper on "Adult Jewish
Education Thru the Use of Literature,” and at the
1972 Biennial, a paper on "Center Programs for
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Jewish Identification.” WNeither made much of an
impression and it ftook another ten years befoare
the Center Movement, at your instigation, began
to seriously address its Jewish educational
responsibilities and potentialities.

It was encouraging to read in the Jewish
press about the "Commission on Jewish Education in
America” study and the subsequent establishment of
the "Council on Initiatives in Jewish Education."
But it was equally discoursaging to read in the
same article that the original commission's report
had already been under attack by some of the
education professionals. This gave me a distinet
feeling of deja vu because ! remember well what
happened to the "Institute for Jewish Life"
fifteen years ago. The Institute too was the
product of the efforts of an outstanding lay
leader, the late Irving Blum. As a member of its
Professional Advisory Committee {(along with Sid
Vincent, Leonard Fein, and others) 1 watched with
dismay how the professionals -- especially the
educational professionals -- succeeded in
sabotaging it.

I have often wondered why, as a community, we
keep repeating the same experiences over and over
again. I am becoming increasingly convinced that
it's because of our addiction to "process.” I
have always believed in the importance of
"process,"” but like all good things, it can be
counterproductive when used to excess. "Process"
increases aversion to risk taking; "process” is a
technique for action-avoidance. That's why it
takes years to do anything (besides talk, that is)
and that's why most of the things we do rarely
achieve their objectives,

In my letter to Max I suggested the approach
of privatization, i.e. the establishment of a
private non-profit entity which would engage in
specific pilot projects such as the one I describe
in the enclosures of that letter. I believe that
a2 relatively small ceonsortium of philanthropists,
under your leadership, could achieve the beginning
of & real revolution in Jewish education within a
five yvear period.

What's needed is someone with the kind of
vision, guts, and stamina that it took for you to
start a business in your garage and build it up



M.L.Mandel p.3

into a technological empire which is listed on the
New York Stock Exchange. 1'm sure you asked for a
lot of advice along the way, but you and your
partners made the decisions whenever you wanted to
—-- without having to call a conference.

If I recall correctly, you used to
occasionally visit your Pioneer Electronic branch
in Detroit. If you still get to Detroit on
business, 1'd be delighted to meet with you and
flesh out some of the ideas contained in this
letter and the one I sent to Max. (I1'll even pop
for lunch.)

I hope that this letter contains something of
value even though it only covers a small part of
the ground that needs to be dealt with. In any
event, it gives me the opportunity to say "hello"
again and wish you every success in your efforts
on behalf of Jewish education in America.

Cordially,
‘“<£;4Lotf;¢z/
Irwin Shaw

P.S. You may be interested to know that the Israel
Ministry of Education has commissioned the
publishers to now print a Russian edition of the
Hebrew Verb Table book I designed some twenty
years ago.

































1though I don‘t think there Hfll be another major articie in the

il:g?t Jﬁurnll or the New York Jipes at this point, it is
concetvable that an article could be developed for the ﬁg!

}jmﬁ: Hlxazine Section that could pursue the story in a different
ight. Also, that you as chairman of the Commission and Council
could write a letter to the ¥all Street Jot i1 (and possible to
the New York If=~5) in response to the Niabuhr article.

If you find any ~f these ideas of interest, you can certainly count
on us to be of uxlp in whataver way we can.

Regards,

b

avid Finn
DF:sis
¢C:Seymour Fox ‘














