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outline for Final Report

I. Jewish Education at a Croosroad
A. A changlng Jawish community
8. Who are we loosing?
C. Roquirements of Jewieh continuicy

D. What is the proper basis of Jewish education?
II. What is the State of the field?

IIX. The Opportunity
A. Havae of Conaecliaueness in the Niaspara

B. Wave of Programs and Innovation
(sea Joel Fox paper)

IV. Best Practiees

A. One vision - Wnat is one ideal escenario for the next
Millenium :

Y. One Plan
One New rramework:

onabling ——— personnel‘ —-——— programmetic
optiong community . optiona

VI. Implementing the Plan (Innovation Hodel)
A. Innovation thrcugh
1. Partialization

2. Prototype based on a partiallzetion prucesas

VII. Conclusion
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Cutline for Finmal Report

Draft #2
Possible
Assignment
I. Introduction
A. Jewish Continuity at Risk
B. The state of Jewish education in North America Schiff
II. Body
A. Organizational and institutional analysis of the
field
B. Definitive paper on personnel
C. Definitive paper on community HLZ
D. Best practices - preconditions to success
E. A new framework:
enabling --> persommel --> programmatic
optilons community options
F. Initiatives in Jewlsh Education -- a plan SF

for implementation

ITI. Conclusion - A vision for Jewish education in
North America
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cc: Henry L. Zucker

TO: Morton L. Mandel FROM: Arthur J. Naparstek DATE: _6/2/89
- _ REPLYING TO
MHECARTR NTALANMT LA ATHIMN TIEPARTAY MNIPLANT LEW ATION YOUR MEMO OF:

SUBJECT: PROPOSAL TO IMPLEMENT PRQCESS LEADING TO FINAL REPORT

I have worked with Joe Reimer on developing the attached plan for the final
report. I believe in order to implement this plan, we should consider four
groupings of commissioners. First, we need to put together a panel on
personnel. A second panel could be on community. A third grouping that needs
to be pulled together would be an editorial board or a small group of scholars
and other experts. This editorial board would work with commissioners in
developing the outline and the content for the final report. A fourth group
could be a panel on implementation.

Composition of each panel could be made up of a number of interested
commissioners., They might meet once between the June l4th meeting and the
October meeting, and once agaln between October and the February Commission
meeting. The staff of the panel could include our existing staff. I would
propose that Joe Reimer and Seymour Fox staff personnel with Hank Zucker and
Steve Hoffman staffing community.

I recommend that Joe Reimer be the editor-in-chlef for the final report, with
Herman Stein and Seymour Fox serving in a support role to Joe. The fourth
panel would be on implementation staffed by Seymour and Annette.

This may be one way of organizing the Commission following the June l4th
meeting, and if all goes well, it may be fitting for you to propose this in
your closing remarks to the Commission.

72752 (B/B1l) PRINTED 1N U S. A&,



TO: Art Naparstek
FROM: Joe Reimer (5/31/89)

RE: A Year's Work: Toward the final report.

I. Let's begin by spelling out our working assumptions.

1. By June 1990 (or so) we want to have ready a final report of the
Commission based on the model of the Carnegie Report.

2. We already have the basic outline or features of the final report.

a. We'll begin by focusing on the crisis in Jewish continuity in
North America.

b. We'll suggest Jewish education is the best means available to
respond to the crisis.

¢. We'll want to present an overview of the state of the field.

d. We'll want to focus on the crucial roles of the enabling
options: personnel and community.

e, We'll want to offer hope by presenting a vision and view of
effective practice in the field.

f. We will propose a set of recommendations to make the vision
become a reality.

- We will propose an implementation plan for those recommendations.

3. We want to commission papers to be the background for each of the
seven key parts of the final report. They are to be authored, edited
between June, 1989, and February, 1990.

4. We are looking for ways to invelve commissioners in this process (as
well as other "experts" in the field).



I1.

Papers to be Commissioned

1.

Following the suggestions of my latest memo (5/16) -- We'd be
commissioning at least 1l papers to enumerate:

a. Jewish continuicy at risk--the demographics reviewed

b. connection between Jewish education and Jewish continuity

c. state of the field: day schools

d. state of the fleld: supplementary schools

e. state of the field: early childhood education

f. state of the fleld: informal education, Israel programs

g. state of the field: family and adult education

h. personnel in Jewish education

f. community: an institutional analysis

j. a vision paper

k. on the implementation mechanism(s)

Remembering that each of the five stace-of-the-field papers also
include case studies of effective practice, examination of personnel
in cthat area as well as how the community interacts with and supports
that area's programs, we would have from these a multiple of
perspectives on the central issues our report will be dealing with.
We need rCo generate for these 11 papers:

a. a list of possible authors

b. a list of possible "experts” in that particular area who could
serve as editors/consultants for a given paper

€. a shorter list of prominent people to serve as overall editorial
board for the full collection of papers--which we might think of
as a volume to be published.

We need a chief editor to oversee the whole process--including
selecting the others Involved, contracting work, setting up fees
schedule, keeping work on time, facilitating meetings and
communication between all the parties.



IIT.

Commissioner Participation

1.

There is no question that for certain commissioners added
participation would be a real plus to their involvement in the
Commission. Also, they would have real insight into issues that need
to be fed into the "papers" either as part of the walting itself or
as an addendum to the papers.

As in the past, there Is a guestion of: are we speaking of small
group meetings that bring commissioners together around a given issue
(call it a taskforce, panel, or small group) or individual meetings
with commissicners. 1I'd want to leave this gquestion open.

What topics might be foci for such groupings? It cuts two ways.
There are the obvious personnel, community, and implementation. But
there also are the "programmatic®™ foci. There's no less reason to
organize commissioners around day schools, informal education than
arcund the enabling options. It serves the same benefit:
involvement and input to a toplc about which we are writing.

If we are serious about initiating this participation, it definitely
involves the time of our staff to coordinate meetings and visits, It
is a serious investment and should be considered as such: better not
to start than to do it half way.

I'd see trying to set up a small group of commissioners who'd be the
core of the "panel" and who would receive drafts of a paper and
react--as well as investigate aspects of a problem they think should
receive particular attention. In this case, our educators on the
Commission can be especially helpful, but it is equally important to
involve those with real programmatic interests (Bronfman or
Koschitzky or Ackerman)--because this is where we can give legitimate
voice to their concerns and ideas. FEach grouping needs a staff
coordinator to visit, interview, set up meetings, and direct feedback
to the author,
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Rz to the gueatlon ¢f edlting veraua/writing papera, I once
thought 1'd be & natural cholce for/chlief editor. f ne

longer think =0 for two reasong. /(1) A person cf more
experience and stature - lilhe Heyman Steiln - would do it

better and command mcre respecty. (2) Bernle warned e
on tenure consideratlions: I'21 get more credit for writing
than editing.

So I'm suggesting - glvers ! can write well, perhaps 1 be
considered to write 2 of the papers. Second pessibillity
could be: day or suppPlementary scheois, ¢r perscnnel.
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T0: Mort Mandel
FROM: Joe Reimer(6/11/89}

RE: Propesal on the final report.

1., WwWhy a final report?

It seems axiomatic that Commissions end by issuing a final

report. Yet final reports can become problematic if they become the

product of a Commission and, after absorbing much time and energy,
end up sitting on a shelf.

We have agreed that will not be the case with this Commission.
Commissioners and policy advisors alike have said that the success of
the Commission will depend on the action or Implementation that it
sets into motion. Among ourselves we have considered creating an
implementation mechanism to assure that the Commission not become an
end in itself, but the beginning of process of bringing about
systemic change in the field.

Given our commitment to implementation, what is the role of the
final report? Need it bhe anything more thar a short rationale and
Justification for the implementation chosen? What legitimate
purposes would be served by deciding to invest time and energy in a
more extensive wrlitlng project when ocur focus is an implementation?”

I propose a different co t oo T ot oo

- - . Bl - - L L =

issnes in the field of Jewish education.



2. Needing a rcadmap

There are zome basic aszumptions that we have agqreed wlll gulde
our implementation efforts. These include:

1. Seeing Jewish education as a means for securing Jewish continuity
in North America,

2. Approaching change in the field through the two pivotal focii of
personnel and commuanity,

3. Working with existing organizations to help them to rise to their
full potential,.

4. Working with the local community by invelving its organizations
in a partnership with appropriate national agencies.

These assumptions will direct the implementation efforts; yet
they themselves are filled with ambiguity. Do we as yet really
inderstand how Jewish education may best conftribute to Jewish
rontinuity? Do we know who are the personnel in the field, how they
yperate and how the guality of their work may be improved? Aare we
:lear on what is the potential of existing institutions - such as the
centers for training - and how that potential can be activated? Do
se undexrstand how the variety of organizaticons invested in Jewlsh
sducation can work together to maximize effiriency rather than
vorking in isolation or disjunction?

Our working assumptlong are powerfnl cuts into the field of
Jewish education; yet we are still working with a blurry roadmap. -
For our implementation efforts toc be more effective it will be
essential to draw a clearer, sharper map of the field.

3. A team to draw the map

Perhaps theres is no such existing map becauss there is no center
or team In North America to draw the map. We lack a North American
Center for research in Jewish educatbtion, and feel the lack when
confronting the paucity of data and lack of clarity. But we do have
a number of capable researchers, spread though they are throughout

the continent.






2.
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Each of the other researchers would be chosen because of a proven
record of wrlting In an area of Jewlzh education of direct
interest to the Commisslon. Each researcher would be glven one
topic area and be responsible to devise in consultation with the
team a proposal for how to study the questions related to that
area.

To assure the quality of the teams work and its relatedness to
the Commission's agenda for implementation, T I -

n,__'l_ R . R A T A Al I ey ﬂaly*ﬁors
r Uld AL PHLA L M mea o A
o U er who would work with

the researchers to assure clear understanding and agreement.

implementation.

The charges to the team

The researchers would be charged to work on thelr indiuvidnal

1.

2.

3 in the """ -+~ fr-0v =+vpegs:

Lhe connection between Jewlsh education and Jewish continuity.

a. What does the existing research tell us about the effects
of receiving a Jewish education on a person's continued
commitment to living as a Jew?

b. What are reasonable expechations for how different forms of
Jewlsh education might contribute to peoples forming positive
commitments to their Jewishness?

c. How might the different forms of Jewish education hawve to
change to become more effective in influencing people's
commitments to Jewish living?

Persaonnel in Jewish education

a. What does the existing research tell us about who currently
works in the field of Jewish education, their levels of
training, records of continuity in the field, levels of
compensation and paths of career advancement?

b. What is known about effectiveness of performance? Do we Know
what constitutes effective performance, what contributes to
its creation and maintenance?




what is an accurate picture of the training possibilities
for Jewish educators today, including pre-service and
continuing education? Do we know how existing training
possibilities can be expanded and improved?

What is an accurate picture of the profession of Jewish
education as an umbrella under which educators can pursue
fruitful careers, moving along reasonable ladders of
advancement that allow for increased satlsfaction and
compensation? Do we know how gaps in the profession can
best be addressed?

3. Community: An Institutional Analysis

a .

Which are the communal institutions which today play the most
active roles in shaping the fleld of Jewish education?
Historically how have each of the major institutions grown
into its current role?

What are some of the typical patterns feor how these
institutions interact with one another to make up the
communal support system for Jewish education?

Whe are other major providers of Jewish educational services
who work alongside the major communal institutions?

Is it possible to identify patterns of institutional behavior
whlch either tend to stand in the way of or promote effectlive
delivery of Jewish educational services?

» atate of the field

Wwhat have been the most salient changes over the past 20
years in the field of Jewlish education?

In these changes what does the research suggest have been the
areas of greatest strength and growth?

In these changes what does the research suggest have been

the greatest weakness and decline?

what does current expert opinion suggest can possibly be done
to support the areas of growth and reverse the areas of
decline?



Two addltlonal papers should also be commleszioned (from Seymonr

annette He ~  in).

ision for the future of Jewish education

W a Jewish school and an informal setting might ideally look
in the year 2000 if the Commission's plans for implementation were

to be fully reallzed.

6. A mechanism for implementation

How the Commission could create a mechanism for implementation

that would best assure that its educational vision and agenda be

realized.
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To: Henry L.Zucker
From: Saymour Fox and Annette Hochstein
Data: July 3, 1583

Pages:
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Dear Hank,

As promised we tried to draft an outline of the final report in
time for the steering group meeting of July 5th, Ple e see it
a6 a very rough draft - a way to share thinking and receive
input.

The number and gquality of background pepers will depend on the
research design «~ about which we are enclosing a memo. It
includes a progress report on the commissioning of background
paperse. Joe Reimer’a paper on the congregation and +he
denominations i a basic¢c paper and will cut across several arc.s.
It relates to the community, to personnel and to the
supplementary school and day school.

The background papers will of course impact the recommendation.
that can be mads.

It will take ug another few weeks to complete the research design
itsgelf,

In addition to the report outline and the research deBign, we are
including a responss - with suggestions - to Sara Lee’s report
on CAJE, as well as a summary of the interview with Schorsch.

We understand this package will be distributed to all the
participants in the meeting.

Best Regards,
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July 3, 1388

THE COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

OUTLINE OF FINAL REPORT

The purposa of the report is five-fold:

a. to disclose the reason for establishing the commission == the
problem with Jewish EdQucation-Jewish Continuity.

b. to offer concrete recommendations for action in the areas of
personneal and the community

c. to offer an agenda, & roadmap for Jewish Education - including
the programmatic areas

d. to make the case for implementation: community action sites
and a mschanism.

e. to ingpire and offer hope for the future

The report will have the following chapters:

I. EXECUTIVE SUMMARY

I, WHY THEZ COMMISSION: BACKGROUND AND RATIONALE
III. THRE BTATE OF THE FIELD

IV. THE WORK OF THE COMMISBSION: PROCEBS

V. FINDINGS AND RECOMMENDATIONB

Vi. BUMMARY AND CONCLUSIONS

VII. APPENDICES

STRUCTURE AND QUTLINE
«I. EXECUTIVE BUMMARY
Key findings and recommendations

A. The Community
B. Personnel

C. Implementation (Community 2Actlion Site -—- Mechanism)
D. Roadmap =-- general recommendations - including the
2
JuL z =5 Tz T B IV L e3gcTi FHRE .02
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programmatics,

E. Continuing the work of the Commission after the

raport: wWho and how,

II. WHY THE COMMIBSION: BACKGROUND AND RATIONALE

A. Why this Commission

B. Revised and abbreviated design document
Including:

history of the Commission
the particular momant in North America

I1I. THE STATE OF THE FIELD

This section could include the following:

A, a broad description of the field of Jewlsh Education in
North America

B. a broad statement of the problems and the trends

C. the opportunities emarging today

1. The content of thie section depends on the work
that will ba done by the various ressarchers and
authore of papers. It will 1include minimally
elaborations on the quantitative data presented at the
first Commission meeting (number of students 1in the
various educational settinga; data on educators; on
training etc...). The relationship of Jewish
education to Jewish continuity will be assertad.
Examples of best practice and of vision will peint to
opportunities. They may be introduced throughout the
report or may be included in a separate section.

More data - both qualitative and guantitative - will
have to be gathered to make the case fcor the necessary
improvement as well as to justify the claim that there
are opportunities.

2. We will be in a better position to offer concrete
suggestions for this section after our paper on the
research design is completed ({(within the next two
weeke) and when we have received approval to negotiate
with researchers - and can thus know who can do what
by when,

IV. THE WORK OF THE COMNMISBION: PROCESS

A.

The Connlssion’s M.0.: the commistlioners own the
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commission: axtenglive consultatlons and
communications between commissloners and staff; staff
work: experts.

B. The five meetlngs: main points from each meeting, main

steps in the thinking from the first meeting to the
fifth,

V. FINDINGS8 AND RECOMMENDATIONB

A. The Community
B. Personnel

¢. Implementation (Community Action Site -- Mechanism)

0. Roadmap =-- general recommendations - Including the
programmatics,

E. Continuing the work of the Commission after the report: Who
and how.

(if best practice and vision will be separate chapters instead of
being included throughout the report, this will change the
organization of the report).

A. The Community

* Background data for the sectlon cn Comrmunity
will include: the two papers presented at the June meaeting
and additlonal papers to be commliseloned now:

A history of the organizational structure of Jewish
Education in North Amerlca - including an analysils of the=ze
structures today: who educates, who funds, who sets policy:
what is the relative importance/strength/power of the
various actors. Perhaps also :what 1s the potential and
what are organizational/instituticnal stumbling blecks.,

(meeting with Walter Ackerman Tuesday to discuss this ldea.)

1. Key findings - some possikle examples:

- problems:
not a funding priority
not enough outstanding leaders
low status
present climate not encouraging
axtreme fragmentation and de-centralization
lack of co-ordlination

- opportunities:
the local commissions
increasingly on the agenda of Jewish organizations
private foundations involved
etc,
(see HLZ spaper)
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Tha recommendations on the community could relate to
some of following :

Structure: the organised community should take on the
role of major convener for efforts to improve Jewish
education, (do we suggest the federations? cite
examples?) We nust offer the rationale for the
recomnendation of the organised Jewish community
assuming leadership in an area hitherto dominated by
the denominations. Define the respective roles:
federation as converar, catalyst, co-ordinator of
funding efforte; the importance of overcoming the
fragmentation; the denominations and other relevant
groups must be involved as key daliverers of services.
Unique opportunity ¢to bulld new co-operative
relationship between the denominations and the
organised Jewish community.

Funding

1. We will soon have to decide how the issue of the
economice of Jewish education should be addressed.
This can range from offering ballpark figures about
the current expenditures for Jewish Education to
ballpark figures about tha cost of reform, to the
impact of tuition on participation.

2. Recomméndations will depend on the outcomes of the
meetings with the funders. Thay may include
recommendations about ways to increase funding for
Jewish Education.

Clinmate
Leadership
i. This la an axample where best practice and

vision would be introduced == should we decida to
include them throughout the report rather than in a
separata saction,

For example the history and ouvtcomes of the Cleveland
Commission and of other Commission ; testimony by
leading foundationas etec...

i1i. The approach to these elements - particularly
funding ~-- the <contribution of <£foundations,
5
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individuals and local federatlons could be handled in
this section.

11i. This assignment could be undertaken by Hank
Zucker and Joel Fox on the Community side with Joe
Reimer contributing the perspective on the
denominations.

B. Personnel

The section will include a carefully documented statement of
why personnel and the community should be dealt with
comprehensively and simultaneously. The claim will be made that
this appreach may transform the field into a significant and
respectad prefeasion. The potential impact of such change will be
dascribed.

Each element will be based on the background papers that will be
prepared,

1. Recruitment
2. Findings:

What 1is currently being done to recruit promising
candidates to the field. How this 1is being done.
What seems to be effactive (e.g. what is the impact
of fellowships). What are the main problems.

What are pools of potential candidates that should
be addressed? (e.g. Judaic studles majors; women in
the rabbinate; rabblnical students; Jewish educators
in the general system?)

* We will strive to have as many issues as
possible dealt with in the backgreund papers.
Specifle recommendations will of course
depend on the avallable knowledge.

k. Recommendationg on recruitment could relate to the
following lssues:

* Recrultment of special populations - and
development of fast training tracka for some.

* Short term recrultment plan of high=school
graduatea for all existing training programns

* A market study to identify additional pools of
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candidates. The outcomaes would be monitored for
several years.

2, Iraining

a.

*%* Jack Ukeles might be a posslble
candlidate for this assignment

The background papers on training could
include the following:

* an inventory and assessment of existing
training opportunities

* a review of major current schools of
thought and experiments in the area of the
training of educators - formal and informal.

** Dr Aryeh Davidson ¢of the JTSA is a
possible candidate for the above studies,

* a needs analysis : how much training of
what kind 1s needed (formal and informal);s
profile of today‘’s teachers and informal
educators, theilr educational background etc..

#* Dr Isa Aron of HUC (Los Angeles) is a
possible candldate for this study.

b, Findings

Findings will depend on the studies
undertaken, However even the data available
thus far allows to identify the paucity of
training opportunitiea and the small number
of students; the lack ¢f availlable faculty:
problems of content in the training programs,
jobs available and appropriate candidates

c.Recommendations on training might include

matters such as:

* on-the-3job training program for personnel.
This might include training in North America
in existing training institutions and in
general universities. It might include short
courses in Israel. A range of options may be
developed fron day-long programs to
sabbatical years.

* financial assistance to existing training
programe - for their expansion and
improvement

f
o
L
T+
Tl
(LA
Lk
1
i
rn
m
I
o
e
1

4



K3 oo l<icD LY LLAIDUL T 1)

bR & T DR'APT Je e oopn A PP Fe3as

* a national faculty recruitment and
developmént plan that would include the
endowment of professorships of Jewish
Education; the teaming of Israeli and
Diaspora Institutions; etc..

*the creation of new programs - pearhaps the
development of of an open university type
program, tha development of training programs
at general universities that have strong
Judaica departments.

* The development of specialized training
programs: each institution might develop
a anenifin ares of svaciallzation

* HMluluwal slesdurds of wraining vill ko
daveloped.

* The ressarch capacity for Jewish Education
will have to ba developed. It might be
included in this eection - as it is related
to training. It might also be included in
the general recommendations.

*Exanples of vision could include matters
such as MIM’B idea to creatae a number of
senior personnel training programs in the US
on the model of the Jerusalem Fellows and
Senlor Educators programs - and hie
suggestion to create a number of centers such
as tha Melton center In different parts of
North America.

3. Building the Professiop

The transformation of Jewish Education into a profession
that may attract and retain talented professionals is one of
the key elements in any plan for a long term change.

b Many elemente are involved. They includa the
status o©of the profession; ladd s of
advancement; salaries and benefits; the
empowarment cof educaters; the development cof
networks of colleglality:; the development of

an agreed upon body of Kknowledge; a code of professional ethics:
etc. The Community Action Sites will be our laboratory to see how
the profession can be bullt on the local scene - in ths reality.

Background papers will need to be preparsd on
as many of these elements as possible.

** Isa Aron is a candldate for a reviaw
of the literature on profeasion and an
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assassment of how Jewish Education is
performing.

A paper will be commissioned on salaries
and benefits: the current situation.

The research design will indicate what
other papers are required.
C. Implementation (Community Action Bite N~ mechanism)

The case will be made here for the development of Community

Action Sites and for setting up - as soon as the commission
completes its work - a machanism for implementation (what we have
called the "“IJE" or the "iiw), This mechanism 1s likely to

relate to much more than the Community Actlon Sites.

* SF and AH have prepared various drafts towards thils.
Some were discusased at the planning group meetings
since February. A new draft will be prepared for
discusseion, incorporating what has been learned over
the past six months.

D. A Roadmap for Jewish ERduocation in North America: Gensral
Recommendations ~ Inoluding the Programmatic Areas.

This important section requires additional thought. We are not
prepared to describe it at thie time. It could set the agenda for
Jewish Education for the next decade ~ including the setting of
priorities, recommendatione on ways to address programmatic
optlons and interests of specific commissioners. The role of the
IJE in relation to the programmatic options and individual
lnterests of commissioners could be elaborated upon in this
section.

If a way can be found to develop the options papers (see memoc on
CAJE) then this can be well documented and contain a good deal of
substance,

S. Continuing the Work of the Commission After the Report: Who
&and How

In addition to the machaniem for implementation
(perhaps overlapping with it) there will be recommgndations
dealing with a succegsor mechanisem to monltor progress, ensure
accountabllity and resport to the community. The recommendations
might include:

* The Commisslion continues to exists, meets once a

year and receives an annual report from the IJE. This
report could @
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- review preogress in the IJE

- report on the state of Jewish Education (like the
various Brookings reports)

~ focus interest on key agenda issues to be addressed
by the community.

- set the research agenda

VI. BUMMARY AND CONCLUSBIONS

VII. APPENDICES
1. Background papers
2. List of Commissioners and biographies

3. Credits and Acknowledgements
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30 June, 1989
RESEARCH DESIGN
1. PROCESS

In order to provide the data and knowledge needed for the
completion of the work of the Commission in the Spring of 1890
(final Report and mechanism for Iimplementation) - as well as to
set the basls for a subsequent research agenda ~ we suggest the
following steps:

a. Define the questions to be addressed and on the basls of these
prepare the research agenda.
(S.F. and A.H. in consultation with experts and researchers
- late June and July 19839}).

b. Identify possible researchers for the various pileces, talk
with them, ask to prepare outline ©f paper, including schedule.
Planning group must approve the projects and allow negotiations
with researchers.

(S.F. and A.H. late June to August 1989)

c. Hold a seminar of the various researchers and senior experts
to discuss the research questicns and the proposals.
(§.F./A.H. late August/early September 1989)

d. Work on 4-6 papers begines
{Researchers - around September 1, 1989)

e. Interim reports to Commissionh - plenary or small groups
(researchers - October/November 1989)

f. Seminar of researchars to¢ dilscuss progress and additional
needs. (October/November 19835}

g. First draft of papers - for discussion
(Decamber-January 1989)

h. Seminar of rasearchers and senior experts to discuss papers
and incorporation in analysis for the rsport.
{(February 1989)

{. Final dratt of papers
{(March 1989)

2. PROQGRESSB TO DATE

Since our return we were able to progress on thils topic thanks to
the fact that the Melten Center held a conference that Dbrought
many researchers in Jewish Education teo Jerusalem. We held a
consultation with the following pecople:

Isa Aron, Joseph Lukinsky, Jack Bieler, Aryeh Davidson, Hanan
Alexander. At this meeting we were able to present our thoughts
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on the data needs and to ascertain what is available.
Participantes showed much interest in the work of the Commission
and a desire to be 1lnvolved.

In subsequent individual meetings with some of the participants
wWwe were able to begin the discussion on specific contributions
they may make - and to set the base for possible proposals on 2-3
papers (Building the profession; training programe; profile of
educators). At the same time we have discussed with Joe the
paper he may want to writa.

We will discuse with you on the telephone how to start the actual
Work as soonh as possible,

JuL T &9 = g 975 T ETS9T) FrzE. 13
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JULY 20, 1989 DESIGN/6émn-w

TH~ COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA
TOWARDS A FINAL REPORT
RESEARCH DESIGN

I, _JINTRODUCTION
In this document, we will attempt to do the following:

A. Review key questions that will ke addressed in the final
report.

B, Identify what research should ke undertaken in order to
answer these questions.

C. Aesess the feasibility of undertaking such research for the
report.

D. Recommend how to deal with this gquestion and offer a list of
suggested possible research papers to ke commissioned now.

I1I. KEY QUESTIONE

The design will deal with key queations that need to be answered
in order to make informed recommendationa. The questions are
preswaled in bruad lecws; Lhey will be detailed within the
framework of the actual research.

Some of these questions can be dealt with in time for the final
report. Others can only be dealt with in a preliminary form,
because of time constraints. Others yet are too broad -- or the
data is too scarce —-- to be completed for the final report. These
questions will form the hasis for a broader research agenda to be
included in the recommendations on research of the final report.
Thie research agenda should be dealt with by the Commission or
its successor mechanism. :

In the pages below we are dealing with the following topics:
1, WHY THE COMMISSION?

2. THE S8TATE OF FIELD
3. THE COMMUNITY

4, THE RELATIONSHIP BETWEEN THE COUnMNUNITY AND THE DENOMINATIONS

5. THE BHORTAGE OF QUALIFIED PERSONNEL

i« TRAINING NEHDS

7. JEWISE EDUCATION A8 A FROFESSION

8. RECRUITMENT AND RETENTION

9. THE COST OF CHANGE

10. BEST PRACTICE AND VISION

11. A ROADMAP FOR PROGRAMMATIC OPTIONS

12. COMMUNITY ACTIONS BITES ANKD MECHANIAN FOR IMPLEMENTATIOR

JuL 24 'B9 8:49 972 2 693951 PAGE . 84
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" 1IZ. THE OQUESTIONS DETAILED 1o
1. WHYI THE CONMISSION?

Qll A. The ¢Guestion: The Commission defines 1te mandate
as dealing with Jewish education as a tool for
meaningful Jewish continuity. This is based on an
underlying assumption that Jewish education and Jewish
continulty are linked. Several commissioners have
ralsed the question of whether this assumption can be
substantiated. . :

B. Rasearch needed: Optimally, the following should
be undertaken in order to deal with this gquestion:
1, A philesophical/asociological e~-=y should be
drafted on the toplc of the relativushlp between
Jewish education and meaningful Jewish continuity.

2. Empirical studies should be undertaken or
reported on 1if they exist, that prove the 1link
betwaen Jawish education and meaningful Jewish
continuity.

C. Feapibility: Given the paucity of data and the
time conatrainte, it eeems unfeasible to deal at thie
time in a profound and serious mannar with the issue of
Jewish education-Jewish continuity. As such the topic
belongs in the longer term research agenda. Howaver, in
early August we will try to convince an outstanding
philosopher to coneider undertaking a preliminary essay
on this topic.

D. Recompendationg:

R1Z Dpraft a brief statement disclosing the underlying
assunption (that there is a link between Jewisk
eduoation and Jewish ocontinuity) and defining tha
guestions that this assumption raises.

Q2 A. The Questiop: What are the conditions that warrant
the creation of a Commission and what makes this
Commission timely?

B. Resaarch meeded: The gueation could be answered in
the following way:

1. A brief statement on public commissions asa
tools for change.
2. A brief statament summarizing the current
opportunities.

; Q = Queation

R = Recommendation

JUuL 23 °89 11:05 S7¢ 2 B99931 PAGE. 17



c. Feaslbility: Highly feasible. ’-’
D. R a 83

The rationela for the Commission should be adapted from
exigting documents of the Commission: the progress
report of Descember 13, the design document and any
other relevant document. The opportunities that make
the cCommission timely eshould be adapted from HLZ's
paper on the community.

The issue of the rationale for the Commission oan be
excerpted from the second and third reports to the
Commission and the literature on commissions.

2. THE STATE OY THER FIBLD

Q3

JUuL 23

A. The ouegtion: What is the scope of the problem?
What, in the state of the £1eld of Jewish education,
requires change? What is the rationale for cutting inteo
the problem through the community and personnel? What
are the opportunities for improvement and change?

B, Bmgfgh_ugmga In thie section a general
statement (with data) should bhe offered to substantiate
the notion that the fleld of Jewish education shows
generally poor performance ae regarde: trends in
participation; program gquality; Jewish knowledge:

afriliation; Etc.

At the game time the =statement should illlust..ate
positive trends. Por example:

Inoreased participation in d4ay sohools; increased
visite to Israel; the trend towards Jewish education in
JCCs; the trend towards adult and leadership prograns
of Jewish studies, and more. The quantitative data
could include: 1) general enrolment data for all types
of Jewish education; 2) insetitutional data =~ the
nunber of institutions for the <various forms of
education; 3) general data on personnel (personnel
numbera in various settings, overall num*ar of
personnal in terme of employment -- salari.s and
benefite). -

Optimally, empirical research about the effactiveness
of various programs ehould be reported on or
undertaken. Qualitative data would be offered as
regards the outcomes of educational programs.

c. Feasibility: It ia posaeible to coffer at this time
a general psummary picture -=- mostly quantitative -~
ebout the state of the field. We have a preliminary
basls in the data regport prepared for the Zfirst

B9 11:@7 g7z 2 B383951 PAGE. 1B



R4

Commission meeting. However, there is very little as
raeagards qualitative data., A literaturs review should be
undertaken that would include studies such as Walter
Ackerman’s mini-assessment of Jewish education in North
America, the New York BJE’s study of the supplementary
schools in New York, etc,

D. Recommendations:

Draft a des___ptive essay that will incorporate the
exigting data and offer an vverview of tne state of the
field. Data from ocommissioned papers = such as the
paper being prepared by J. Reimer should ba
incorperated when relevant. The data should bhe analysed
in a2 way that will highlight both the problems and the
opportunities. (Isa Aron)

Identify the rasearch guestions that are fet being
addressed within the framewocrk of this ochapter.
(Resaaych staff),

THE CONMUNITY

Q4

JuL 23 '89 11:87

A. The Ouyegtion: What ¢an be done to improve the
climate in the community as regards Jewish education =
in order to bring more ocutstanding lgaders to deal with
education and ¢& increawme funding for educatlonz?

It is oclaimed that tha climate in the ocommunity is
often skeptical at best as regards the gquality and
potential cf Jewish education. Most outstanding leaders
do not choose to deal with education: the
organizational structures - local and national = are
often fragmented and divided: some are obsolete. At
the game time there are c¢lear signa of change, 2as
éxpressed by the coming into exlstence of this
conmiession, the coming into existence of a number of
109:1 comniselions on Jewish continuity, and othe™
facte.

There is a shortage of funding for Jewlsh education
(fc_ both personnel and programs). Thia shortage
affects good and outstanding programs as well as
prograns that ansver clear needs or demand,

can these problems be assessed and can recommendations
be made for improvement?

972 2 599951 PARGE. 19
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B. Resgarch needed: The following research could help
identify possible points of intervention :

1. Qrganizational/Institutional analysis:

Identify the major aotors in the area of Jewish
education (both local and national: federations,
JESNA, congregations, denominations; JCC’s; BTR‘s;
Judaica departments at universities; Hadai.ah,
etc.): who provides services, allocates resources,
makes policy? Assese their relative importance,
their relationships, the financial resources and
patterns of resource allocation. Point out
conflicts and problems as well as trends and
opportunities.

2. Resodroe analysis: commiesion a paper on the
financing of Jewish education {communal, private,
gources). Point out trends and major changes.

3. Attitudes and opinions: commission a survey
on the opinions and attitudes of tha Jewish
populiation concerning Jewish educatiocn - including
questions guch as how people peérceive what exises,
what was/is their own Jewish educatio.._l
experience; how they perceive the needs, what
programs and developments they would like. This
gurvey should be done with three populations:
communal leaders; educatorm; the Jewish population
at large.

C. Feagibility: Constraints of data and of time make
these endeavours feasible in only a preliminary way at
this time. The large scale studies belong in, the
longer-term raesearch agenda. For the purposes of the
final report each of these areas should be dealt with
to the extent pomsible.

D. Bagommendations:

In addition to the available papers by H. L. 3ucksr and
J. JO0X we recommend to oommisseion a paper on the
organisational structures of Jewish education in Xorth
Amnsrica. The paper mhould inolude a historical overview
pointing to major changes and evolutions and a map of
the ocurrent situation. (Walter Ackerman).

Conaider vhether it night de useful to commiselon a
preliminary paper on the finances of Jewish Education.
This might include a conceptuzl framework for dealing
with the ieeue as well as an assassment of major
ﬂdﬂfdel of funding, ocommunal priorities, eta. (Hank
Levin}.

PAGE .20
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Commission an attitudes and opinions survey of .10

leadership only, to be carried out at the G.A. in
November 1989. A Questionnaire would be given to
partiolpants and oould - if the survey is successful -
yield important data on the leadsrship, their Jewish
educational backgrounds, their opinions and suggesations
on Jewish educaticn, their view of the field, their
assasgment of quality, their assesament of needs. A
side-benefit of this survey - which c¢an be oarried out
in time for the final report - will be the fast that
the Commisaion will be visibla and will eeek active
participation by many national and looal lemders. (8.
M. Cohen, E. Cohen).

THE RELATIONS8HEIP JSETWEEN THE COMNUNITY AND THE
DENOMINATIONS

Qs

R

R10

R11

A. The Question: Can the federations (the community)
become tha Xey convener for setting policy and for
allocating resources in Jewish education?

D. Recogpendation:

In addition to the papers prepared for the quaestions on
comnunity the following would be useful:

Case mtudies of those federations that are inoreasingly
involved in Jewish education = as oconveners and as
funders/polioy-setters. (J. Yox - axpansion of his
paper?)

Cagse studies of ocongregations as context for Jewish
education. The case studies would invoelve Questions
such as i1 how 1is educational policy wmset within
congregations? WwWho daecides? What ims the potential for
ohange ~ for expansion of the eduoational role of
oongregations? What is the potential of ¢the
supplenentary school? What coopermtive efforts could be
daveloped batwean gongregations (formal education),
JOOs (informal wmoation), federaticons ‘=m~licies and
resource alloocation) eoto. (An extansive ., er on this
topic is being prepared by J. Reimer.)

Analysis of the oonditions that would allow the
federations to take on a central rola while allowing
the denominations and other institutions/organisations
to rise to their full stature in the provision of
services and resources for Jewish aducatioen. This
papar should inolude extensive interviews with
deocision-makers anda aotors (perhaps within the
framgvork of the suggested survey at the G.A.)

JUL 23 '89 11:1:8 972 2 B393951 PAGE .21
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5.

THE SHORTAGE OF QUALIFIED PERBONNEL

Q&

JUL 23 '89 t1:11

A. The Question: What 1s the gap betwe=n personnel
currently available for Jewish education in M~rth
America, in all its settings, and the needs for
qualified . rsonnel for Jewish education? What is the
gccpa of the problem? This question is based on the
agssumption that there is a significant shortage of
qualified personnel in North America. That shortage
exists in all areas of education and at all levels of
personnel. It expresges itself in the difficulty to
reorult, retain, train, offer satisfying jobs and work
conditione. If this is indeed the case, what is the
Bcope of the problem?

B. Researgh needs:

1. A paper outlining what ie involved in dealing
with personnel =~- the four elements and how they
are inter-related. Why they should be dealt with
simultaneously.

2. An analytic pamer indicating the scope of
needs versus the —rurrent situation 1in the
following terms: measures of personnel shortage by
categories; profile of educators -- ag a first
step toward defining the qualitative gap; data on
reoruitument, training, retention, c¢areer ladders,
etc.; data on needs =~ the shortage from tr- point
of view of placement bureau’s and eup jyers.
Pogsitive trends: the beginning pool of qualified
genior personnel. B8igne of positive trends in
enrolment in training programs, etc.

C.  Featihility: In each of tho cuggosted eatagu..ss
there is some data availaeble, ho--ver in most cases it
is preliminary and rather skeé.chy. As with other
sections, it seems unfeasible to undertake at this time
the research needed to provide accurate, in-danth data.
To illustrate the difficulty, some studi... on the
profile of educators have been undertaken. A number of
such - studiee are in progress now (Los Angeles,
Philadelphia), however it will be mome time before the
analysis will be available, and even then the question
of whether one can generalize from this local dats 111
have to be considered. Another example ooncerns the
shortage of peraonnel: most jobs are filled by the
beginning of the school year, yet anecdotal data from
many sources indicates that employers settle fo muclh
less qualified perscnnel than they are looking for
because of the unavailability of gqualified people. How
then is one to AQocument the shortage? Moreover, there
is no agreed~upon definition of what is a qualified
Jewish educator.

972 2 6985851 PAGE.Z2
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D. Recommendatjons: Q&

Rl12 Gather available data from existing studies 2nd through
direot primary data collection, (e.g. a researoher
could place phone calls to a number of school
principals and get data on teachers). Use data from
option papears and from various other commissionad
papers, as well as from existing studies. (Isa Aron)

R13 Draft an analytic aessay summarising the data and
offering . analysis of the personnal needs.

TRAINING NEEDS

Q7 A. The Qugption: what are the training needs? What is
the gap ~ in quality and in numbers = between the
training currently available for personnel in Jewish
education and the training needs?

A

B. Regearch needed:

1., What trainineg is currently available? In what
program? How man) graduates are thaere every year?
What is the <training history of qualified
educatora that are currently in the field? What is
the respective role of institutions of higher
Jewish learning, general universities, Yeshivot,
tralning programs in Israel? What pre-service and
in-service training is avallable for thae
educators in the various formal and informal
settinge?

24 How much and what kind or kinda of training
is needed? What are norms and atandards for

training educators?

3, What is the gap between existing training
opportunities and what is needed? Can existing
programs grow and mest the need? what new programs
need to ba created? Is faculty avallable and if
not what should be done to develop a cadre of
teacher~trainers and professors of Jewlsh
education?

c. Feaaibility: Research papers 1 and 3 can bhe -
prepared for the final report -~ provided there is
agreement to undertake some assessment of existing
training opportunities. The data concerning the
training history of current good educators in the fiasla
does not exist and would have to be collected., It is
not clear to what extent this could be done in time for

the report.

JuL £3 "898 t1:12 972 2 6899931 PAGE .23
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R1l4

R1l5

R16

R17
Rie

The question of norms and standarde for training Jewish 2 3

educators for the 21st c¢entury has not been addressed
geystamatically or extensively. This major question
should be placed on the longer-term ressarch agenda.

D. Recoupmendations:

Prepara an inventory of current training opportunities
in all settings. (A. Davidson)

Prepare a literature survey on current approaches to
training and compare with existing practice in Jewish
education. (A. Davidson)

Gather data concerning background and training history
of ourrent good educators (possibly Isz Arom).

Assess axisting training programs. (To be dacided)

Draft a summary paper on training neads.

JEWIOH EDUCATION A8 A PROFRHEION?

Qa

A, The Quegtion: Can Jewish education become a
profession? Should it become a profession? Some
conmissioners and professionale have raised the issue
that in order to attract qualified personnel and offer
the quality of education that is desired, it is
neceggary to raise the state of Jewish education to the
level of a profession. This raises two questiocns: 1. Is
this indeed the case? 2. If so, what interventions are

. raquired?

B. M:

1, A conparative analysis should ba offered
dealing with professions in general, and mssessing
the performance of Jewish education as a
profession. Some of the elements that need to be
considered include: wsalaries and benefits,
empowerment, an agreed upon bedy of knowledge, a
system of accreditation, the status, networking

({publications, conferances, professional
asaoclationg), etc.
c. Faaeibilitv: The literature survey is a feasible

aggignment. The analytic paper will suffer as do all
questiona discussed in this paper from the lack of
data. For example: there 1s no systematic data
prrailable on palaries and benefits. On the other hand,
--nited amounts of data can probably be made available
or gathered. '

JUL 23 '85 11:13 9%z Z ©99951 FRAGE.Z24
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R19

D. Regommendatione:

Conmission a paper to asseas the parformance of the
field of Jewish eduocation as it regards the profaession
©f Jewish sduoator. (Isa Aron)

RECRUITMENT AND RETENTION

Q9

JUL 23 '89 11:14

A, The Question: Arae there poocls of potantial
candidates for training and work in the field of Jewish
education? If yes, under what conditions can such
candidates be attracted to the field? Under what
conditions can they be retained in the field?

B. Research Neaded:

1. Undertake a survey aimed at identifying and
assessing the potential pools of candidates from
among likaly populations, «.g. Judaica majors and
graduates, day school graduates, rabbis, people
consldering career changes, general educators who
are Jewish, etg.

2. Identify the conditliong under which potential

a4

candidates could be attracted to the fleld and .

could be retained for a mignificant period of time
on the job, e.g. financial incentives during
training? salaries and benefits? job development
and posaibility of advancement? better marketing
and advertising of training &nd scholarship
cpportunities?

3. What are the mathods of recrultment currently
used by the training programs? What is the gap
between methods used for recruitment for programs
in Jewish education and methods used by otharg?

c. Significant time and extensive market research
will be needed to undertake wide~scale esurveys for
identifying potential pools of candidates. It will not
be poasible to do this in ¢ime for the Commiesion
report.

The eame is true for accurately identifying the

conditions for recruitment and retention. Therefore, we -

will recommend that we base decimsions on existing data
and limited data to be collected in the coming months.

10 -
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D.  Recommendation: 25

R20 Undertake data cellaection on recruitment and retention
based on existing studies, literature , surveys atudies
from general education, and sxtensive interviews with
knowladgeabls infore=nts in training programs and in
educational institu..ons., fummarise this knowledge for
the report. (Isa Aren)

9. THE COST OF CHANGE

This topic requires further thinking « we will relate to
it following the next round of consultations.

10. BEST PRACTICE AND VISION

Q10 A, The Queatien: What are the good programe in the
field that could be usad as cases from which to learn,
to dravw inspiration and encouragement and as examples
to replicate?

What vision of Jewish education will inform and inepire
the report and its recommendation.

B. Research Needed: In order to offer a
representative melection of cases, a fairly extensive
project should be undertaken that would include the
following steps:

Criterim for the selection of outstanding programs
Method for canvassing the fileld and identifying
poesible candidate programs

Selection of a method of evaluation -~ assessment --
deacription

Assessment and description of the program

C. Feaslbility: Tt ie not feasible to undertake the
above project and complete it by the time of the
Commission report. However, it is possible to select
anong & variety of short-cut methodologies to offer a
selection of best practice in the field of Jewisgh

education.
D. Recommendatign:

R21 We reocommend that consultations he held with the
researchers at their upcoming meeting and with
consultants on methodology to defina a methed for .
offering baest practice case studies to the Commisaien
by the time of the final repert. Buch methods are
feasible, even though thay do not offer the
comprehensiveness or the depth of insight that a
oomplete projeot could offer.

11 -
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R22 8. Fox will take responsibility for the part on vision
and will oonsult with experts and peocple in the field.
The secotion on best practice and vision could appear as
separate chapters or elements ocould be inserted
vharever useful throughout the report.

1l. A ROADMAP? FOR PROGRAMMATIC OPTIONA

Q11 A. The Question: How should the Commission interven.
or make recommendations reqarding programmatic optiona?
should specific and concrete recommendations bes made?
Should an umbrella mechanism be suggested that would
ageist interestad commiseioners in developing programs
of implementation for apecific programmatic araeas?

D. Recommendation:

R23 Bxpand the opticn papers and offer an assessment of the
feasible targets for each. (Possible CAJE project - see
saparate memo of July 3, 1989.)

R24 Design an unbrella nschanism for dealing with
programmatic opticns and offar it for discusslon. (See
MIM’s mamo of April 13, 1989.)

-

12, COMMUNITY ACTION SITES AND A MECRANISM FOR IMPLEKENTATION

Q12 A. The Quegtion: In this section we will raise the
questions related to change and implementation of the
Commission’g recommendations,

R25 Revised papers on these topics are being prepared by .
Fox and A. Hochstein.

IV. PAPERS TO BE COMMISSIONED

Most of the 25 above recommendations will be dealt with by the
main author or editor of the final rep~~t with the assistance of
the staff and researchers of the comm..sion. The follewing list
relates only to those recommendations that relate to
commisaioning specific papears.

R1. The relationship between Jewish education ana Jewish -
Continuity. Author: possibly a major Jewish philosopher.

R3 Descriptive essay on the state of the field. - Includes
collecting existing data and data from commiseioned pa=ars - such
as that being prepared by J. Reimer. (Possibly Isa Aro..,

12 ~.
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RS The organisational structures of Jewish education in North
America. (Walter Ackerman}

R7 Possibly commission a preliminary paper on the finances of
Jewish Education. (Hank Levin)

RO Attitudea, opinions and perceptions of needs of leadership
to be carried out at the G.A. in November 1589. (S. M. Cohen, E.
Cohen)

R% Case studles of those federations that are incre_iingly
involved in Jewish education - as conveners and as
funders/policy-setters., (J. Fox - expansion of his paper?)

R10 case studies of congregationr as context for Jewish
education with particular reference to che supplementary scheol.
J. Reimer

R12 The personnel shortage: Draft an analytic essay summarizing
the data and offering an analysis of the personnel needs. (Isa
Aron and research ataff)

Ri4 Prepare an inventory of current training opportunities in
all settings. (A. Davidson)

R1S Prepare a literature gurvey on current approaches to
training and compare with existing practice in Jewlsh education.
(A. Davidson)

R16 Gather data concerning background and training history of
current good educators (possibly I. Aren)

R19 Comnission a paper to review the literature on professions
in general, and in general education. The paper should assess the
performance of the field of Jewish education as regards the
profession of Jewish educator. (I. Aron)

R20 Recrultment and retention: summarize existing knowledge for
the report.

R22 Best practice and vision -- methods to be agreed upon in the
coning round of consultations. (8. Fox, A. Hochstein)

13 ~-
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TO:! Morcon L. Mandel FROM: Henry L. Zucker ! DATE: 8/28/89

R - i REPLYING TO
DEPAATMI NT/FLAMNT LOCATION P AR TMI N AL ANT L uc.ﬂn/ YOUH MEMO OF:

SUBJECT: COMMISSION FINAL REPORT

Seymour Fox has promised to send me his version of the role of the writer of
the Commission's final re] rt. He and Annette propose to put together the
first version of the report.

I would like your reacti to the following as a possible process for
completing the report:

1. The Fox/Hochstein version of the final report te be available by
dacte.

2. This version to be reviewed critically by the senior policy advisors,
3. A second version to be produced by Herman Stein and submitted to the
Commission for critical review. (It might be submicted in advance to the

senior policy advisors.)

4. The final version to be prepared by Stein, and submitted for approval by
the senior policy advisors and/or the Commissien.

5. An executive summary to be prepared by a special writer for style,
inspiration, and use for publicity purposes.

All of the above would have to he calendarized.
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cc: Mark Gurvis

TO: Henry L. Zucker FROM: Virginja F. levi DATE: 11/7/89
EF0 IO ERAL ATl AN L3 AR . . REPLY'NG TO
A0 AL TR KPP AR s At el YOUR MEMO OF:

SUBJECT: posSIBLE AUTHORS OF FINAL REPORT

Among the names raised as potential authors for the final report at our
Commission staff meeting in early October were the following:

1. ¢charles Silberman--author of Crisis in the (lassroom and
A Certain People

2. Abe Rosenthal

3. David Finn--writes for The New York Times
4. Eli Evans

5. Herman Stein

1 may have additional names for you before our 1:30 p.m. meeting with MIM. I
will let you know.

FOZEO0ZO9LEIBOO EO="IFO0O-HE5Z=
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%d- January 25, 1990

Mr. Henry L. Zucker

Director
The Commission on Jewish Rducation in North America

Mandel Associated Foundations
17%0 Buclid Avenue
Clevaeland, Ohio 44113

Dear Mr. Zucker,

Following our convereations with Seymour Fox and Annette
Hochstein, we are writing this letter to outline the
approach we would 1ika ta tAxA 1n preparing the final
report for the Commission tentatively entitled, "A
Dacade of Renewal,"

To begin with, I want to assure you as I have agsured
Seymour and Annette, that I will assume personal respon-
8lbility for producing the report. This is a project
which I have known about for scme time, and I feel
totally committed to its goals. Moreover, I fully
believe that producing the right kind of document at
thig time c¢can make a significant contribution te the
success of the entire effort, and you can be sure that
we will utilize all our resources to achieve the best
possible reeult. I have & top notch team of writers and
designers working closely with me to accomplish this

ﬁ'ﬁrpose.
(5) Our first step will be to gather all relevant materials

which will provide the basis for the report. These
fhould includae all tha background rasearch that has been
done as well as information on the proceedings of the

V}R‘Jr arious meetings of tha Commisasion. Wa expect to
p receive all of these materilals during meetings which we

have already scheduled with Seymour and Annette 1n New

. k for the weak of February 12.
R 000’ Yoxk ‘;&Lﬁ&EUl.H\E’JY,rL:L o
> At e

1*»*4114 We are thinking generally of a report that will be in
L the neighborhood of 100 pages, will be written in a
W style that will be appropriate for both the educational
nd lay communities, will be well-deasigned, highly
raadable and, hopefully, illustrated with charts and
osaibly photograph:. We have several models in mind,

A DT pororany

o

RUDLR TR, 1) 30 EAGT (0 Qi mises am amy: b asin e 11 =



i m— JAN-26-'90 FRI 15:25 ID:RUDERDFINN1111111111 TEL NO:2127151662 H321 PBZ2 —

Page Two

including foundation reports, studies which we have
oA produced at Ruder‘Finn and publications like Daedalus
M (the publication of the American Academy cf Arts &
Letters which is designed by Ruder'Finn).

We are assuming that our assignment will not be to do

any additional research, but rather to write the report
M based entirely on existing information to be supplied to

A - us. Boma of tha points wa will want to cover in our
meaﬂ meetings are:

%‘f* L1~ MG-\)F\’ 1. Clarify the most important audiences for the report
w \ M.O-“' so0 that it ocan be written for thse people who you
QUM/M want to inform and influence.

%" / 2. Review all available materials and be sure that the
- Q thrust of the report is clearly spelled out to cur

collective satisfaction.
X . pa
-~

3. Work out an outline of the subjacts to be covered
in the report.

4. Decide on the layout and format, use of photo-
graphe, graphice, etc., with consideration of cost
constrainta, esthetics and the effectivensss of
presenting the basic message.

5. Make a decision about the writing style - makini
sure that it is appropriate for both journalistic

and academic purposes.
6. Consider options for printing tha report.

\'-J'; Decige n?ou:i quantity for distribution and methods . w
of distributiep. - '
(lansnc 0r nta, T +AF AN - HL2-MG. + *“?ﬁ*’m
we_he~*- Yo éatimate that it will take approximately three mont
"h1 to prepare a draft of the report. This draft will
n*’ include both the text and suggested layout. These can
A be reviewed by you, Seymour and Annetta, and any other
. M -, appropriate readers, who will then have an opportunity
W to suggest editorial and design ohanges or additions.
s < We will than plan to prepare final mechanicals,
! including all graphics, in abeut 30 daye frox the date
bﬂ\ of the final approved draft., bDecisicns about ths actual
printing - which might be done in the U.S. or Israel -

V;ﬂﬁ‘ can be mada at that time.
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TO:____ Mark Gurvis FROM: __ DATE: __ _1729/90
pa¥ REPLYING TO

GEPARTRIEMNT P_ANF LOWAT IO CEPAFTRMEMT PLANE oA YOUR MEMO OF:
SUBJECT:

Seymour Fox sald that he and Annette will hold one or two preliminary meetings
with David Finn. He then wants to invelve you with them in further meetings

with Finn.

Right after our February 13, 14, 15 meetings, you, Ginny and I should discuss
how we will work with Finn and also with Seymour and Annette on the preparation
of the final report. We will also want to be very clear about the calendar for

each step of the way.
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January 30, 1990

Mr. David Finn

Ruder Finn & Rotman, Inc.
301 East Fifty-Seventh St.
New York, NY 10022

Dear HMr. Finn;

Many thanks for your letter of January 25th outlining your
suggested approach to the preparation of the final report of
the Commission on Jewish Education in Norcth America.

Ve are happy that you are available to undertake this
responsibility and we accept your proposed budget as outlined.

I understand that next steps will be for you to meet with
Seymour Fox and Amnette Hochstein and that you will participate
in the meeting of the Commission’'s senior policy advisors on
February 15 in New York City. I hope, also, that it will be
possible for you to participate in the meeting of the Commission
which will be held on February 14 at the New York UJA/Federation
office, 130 East 59th Street.

I look forward with pleasure to working with you.

Sﬁgc rely,
Henry L. Zucb
Director

Convened by Mandel Associated Foundartions, JWB and JESNA in collaboration with CJF
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DATE: 2/1/80

TO: _
PDEPARTMENT 'FLANT AT o - N HEPL\"'NG TO
LAMN Lidg & LN Fik FOF “AMEPRT PLEAWNT LRI 1Ty YOUR MEMO OF:
SUBJECT:

We will need to determine when David Finn will have prepared the first draft of
his report; when will the senior poliey advisors and others give their
reactions to the draft; when will the redraft be ready to mail to the
Commission; when will the commissioners' comments be ready and Finn prepare the
report for the Commission's approval?
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'O: David Finn DATE: 25 February, 1990
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Dear David,

The attached document ig a firast instalment of replies to
your fax of Pabruary 21, with questions concerning the
report. We have followed your advice, and Seymour (who is
away for a few days), set out to dictate replies to questions
l - 6. We plugged in some data for quastions 7 -~ 9, did a
combined job for question 10 and had the vwhole thing
transcribed,

We hopa the result 1ls useful to you, Please let us know as
we will continue to work on the remaining gquestions. WwWe have
the feeling that it might be umeful for you to look again at
the five documents entitled "Background Materials" prepared
for each Commission meeting, as well as at the commleaioned
papersd.

Very rest regards,

Annette Hochstein
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25 February, 1990
THE COMMISSION REFORT:
ANSWERE TO QUESTIONS OF 21/2/90
QUESTION 1

I think that to formulate the question as whether Jewish
education is in crisis or whether wa’ve acocomplished m lot is
tn mioa the !.tl.o That'y le u valole Pusr Lhie ﬂu.:..i.ow:l.ng
reasons!

a, Jews have never had it as good as they have it now -
Mort made that point. They live in an open society. They
can decide to leave Judaiem without very much of a prcblen.
Therefore Judaism hae never faced the challenge that it does
today and has perhaps never faced it in its entire history:
Jews in Nerth America live in a completely opan society where
they ¢anh decide not to ba Tewa ant wherse tha aducation thae
you offer, v ather it be in schools, summer camps, Israel
experience or even in the family, has got to compete with all
the "isme" in the world and all other attractive
philosophies, ideoclogiea, atc. B¢ Jawish education has to be
compelling or make a compelling case intellectually,
emotionally and spiritually sc that people will say: "I have
decided to remain engaged, to continue to investigate, to
continue to grapple with these ideas," eto. That is a tough
assignment, even when you have great teachers, even when you
have great educational institutions.

8o, the flrst point ie that the open scciety and the ability
for Jewa to thrive in North America, have created problems
for Jewlsh education that would exiast, even if Jewish
education were a great system.

b. The field of education itself is in crieis hecause
talented peopla could go into the buainess world, into law,
etc. and get good salaries and face challenging assignments.
This meant that many people decided not to geo into aducation.
You may have seen the articlea in tha New York Times the
other day, telling us that even nedlcine as a profession is
facing problems of good personnel because of the many
coppetitive options., So the field of education generally,
not just Jewish education, has been in a crisis for years in
not being able to attract good people. You have the normal
problems of salary, status, prestige, other working
conditions. When you add to this the question of whethar you
make an impact, and when you do not give teachers the feeling
that thay can affect their own fate (what the field calls
"Tgmpowerment"), you eliminate the idealistic candidates who
would go into the fleld even if thay would not get the
salarias that someone on Wall St makes.

So the field of aeducation generally, neot Jewish education,
has besn taken over by size, bureaucracy, a lack of
diraction, a lack of great vision, etc. The field of
education has been in that crisis situation for many years
now. In the days of John Deway and progressive education you
had a vialon and it managed to attract some unusual psople.

1l
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When there was an economic depression the New York public
school system got many people as teachers because they
couldn’t get other kinds of jobs and so you had a certain
quality of people in the field of education. But in the
United Btates, (I don’t know if it’s true in Canada), for
years now,- at least since the 40’s,- education has not been
able to attract the kind of people that would be necessary to
undertake the assignments that education has set for itself,
whether it be education for citizenship, education for
democracy or education for excellencs.

c. ¥hen it comes to Jewish education, the situation is
much, much worse and there are not enough times I can say the
word "much". The reason for this is that with few
exceptiona, the fileld is sean as something akin to the
teaching of a second language, a foreign language, the
teaching of facts about the past of Jews, to children who are
coerced into going to achool or who are bored or tired. Now
I'm going to make some exceptions to this in a moment, but
this i@ what applies to the overwhelming number of children.
Just look at your own children and you realise what they
viewed Jewish education as. They did not view it as being as
important as their public school - and they didn‘t
necessarlly look to their public school with great
excltement. B89, who should go into a fleld like this? In
addition, a potential candidate for the profession would view
the field as offering only part-time positions, poor
salaries, no status, no laddsr of advancement, etc.

d. Now for a different view, juxtapose the above with the
view of Jewish education as character education, as
transforming the inner lives of pacple, as belng a way to
save the Jewlsh people, as being a way to make 1t pomssibla
for people to find meaning in their lives. If Jewish
education ie described that way, then you have the
possibility of attracting people to Jewlsh education -~ just
as the first group of studente were at' acted te Freud and
paychoanalysis thought they were going to save the world
because pecple wera going to find out and discover the
destructive forces in themselves. Once they did that people
wculd become good pecple and ultimately they could end war,
ete. '

8. The key point 1s that in addition to all the raalities
that exist In general education, Jewish educatlon faces
additional difficulties. If the situation ies sc black, why
am I sc encouraged? For the same reason that you’re ready to
write thie report, for the same reason that you believed in
the World Academy of Ethics. You have this enormous
opportunity and I don’t have to explain that to you, David,
you know the way the vision of Finkelstein affected you.
Now, the vision is not clear. 1It is clear to those pecople
who have gone into the field and who have made a difference,
but not to others.

2
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I £find this issue ~ is there a crisis ve. are there people
that have accomplished something - 2z useless argument, Good
things have been accomplished: You know some and I can give
you additional examples. When people saw the vision, they
created things like Camp Ramah, they created things like the
Melton Centre, like the Jerusalem Fellows. There are even
outstanding supplementary schools, there ars wonderful day
schools, there are wonderful early childhood programz, thera
are community centres where things have been done. There are
great Israol oxparisnce proysums. In each one ol those
cases, I'm willing to wager that it is because gomeone had a
vieion that could rise above the realities of the field. Now
you oan’t build a field on heroes. So, on the one hand we
have to project a vision. Without the vision you won’t aeven
get the heroes. If we have the vision and we creats the
conditione, then we can baegin to talk about what thia
profession needs.

f. So, I think that the point of view that should be
expresaed here is that Judaism has an enormoué contribution
to make to Jews and to tha world (that is the Twersky
statement). People who want to join that team, who want to
make it possible for the Jewish people to rise to its full
stature, should go into the field of education. However,
that vision cannot be supported without minimal conditions.
What are minimal conditione? First of all, they are salary
and fringe benefits and profession -~ all the things that

eneral education wants. Yes, bread and butter 1is an
mportant issue, and it doesn’t exiet in Jewish education.
But in addition to it, we have got to do the things that
general education has been talking about as well. That is,
empowering teachere, using the best of education together
with the vision of Jewish education.

QUESTION 2

Much of the above ie related to question No. 2. Let me add
that all of tha problems of general education exist in Jewish
aducation as well. However, thers is ona difference.

America may think it can get away with mediocrity. If Jewish
education is medloore it’s terrible becauss of being a
minority culture in a very attractive majority culture. As I
paid earlier, it iz very easy to decide not to be a Jew. In
order for it to have a chance, Jawish education has got to be
first rate. Also, bacause it 1s voluntary, Jewish education
has got to keep its people interestad or they won’t
participata.

QUESTION 3

I don’t know enough at this peint about the crisis in other

groups. Catholic education and mainstream Protestant

education are having similar or even more difficult problens.
3
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I don’t think that’e an important issue unless I’m missing
sonething. Jews want to survive meaningfully and it doesn’t
rake any dlfference whether the Catholice are surviving
neaningfully or not. We want to and it’s not going too well,
therefore wo have to intervene and make a difference. I can
get the information about the other groups for you 1if it is
important.

I don’t think that synagogue membership has been growing. If
anything, it is flat or decreasing.

QUESTION 4

The Commission certainly is unique for several reasons.

First of all, there hae never been a Commission on Jewish
education which brought together the various elements that
are in this commission. Scholars (Twersky, Lipset), rabbis
of the Orthodox, Conservative, Reform, Recongtructionist
movenents, tha leadera of the institutione of higher Jewish
learning that are Orthodox, Conservative, Reform, educators
(sitting there as full equals and participating, aa you saw,
with no feeling of inferiority), together with the top lay
leadership of the organised Jewieh community of North
Amerioca., The top lay leadership has never devoted one moment
of its time to Jewish education. Even if you look at those
lay people who cared about Jewish education, like Sam Melton
and Phil Loun. Firast of all, they were not in the league of
Mandel, Bronfman or Max Fisher. These people never joined
anything devoted to Jewish education. Mandel Berman is an
exception. Sacondly, the Federation movement, did not devote
too much time or reemources to Jewish education.

Quite interastingly, the denominations that have by and largs
owned Jewish education have no leading role in thie
Commisaion. Ws have to conatantly make up for the fact that
weé have sort of forgotten them.

There used to be a time, in fact it ie s8till so today, but I
wouldn’t say it quite that strongly, when there was a
distinotion between the top lay leadership, which dealt with
Israal, anti-semitism, absorption of refugees, Mount Sinai
Hospital etc., and those people who cared about Jewish
educaticn. This ie the first time that that distinction has
collapeed officially and publicly. There never were the
Mandels, the Crowns, the Bronfmans dealing with Jewish
education. In addition, there never was a Commission that
was as well planned and as well thought out. This is not a
self-serving comment. I think our staff wcrk has been good,
but that is not the point. The point is that there was a
feeling that there had to be staff work., Most of the work
that has been done on commissiona on Jewish education in the
past involved shooting from the hip. I don’t know if that

4



makes any difference for the report, but I think that you and
I ehould understand that. Thirdly, there has been more
research and more data gathering for the work of this
Commigsion than there has ever been done in Jewish education.

One could gsay that the top leadership is now concerned about
a nmeaningful Jewish future with the same sense of concern and
urgenoy that they’ve felt about establishing the State of
Israel, or dealing with Russian refugees. I want to be
clear: This is not universal yet. What hag happened is that
you have the very top elite leaderahip that has joined this.
You don’t have all of them, you have many of them. You have
the most important ones, or at least a good selection of
them. You don’t have leadership of thie kind yet throughout
the communities. The agsumption is that when the Mandels and
the Bronfmans come in then other top leadership will come in
aa well. Whethar that is so or not, is secondary. The fact
of the matter is that they are heres.

Secendly, this Commigsion is not going to iasue a report as
we told you (issuing a report itself is lmportant because
there hasn’t been a report issued in years that has had
anything to say) but it is going to act on ite report. We
talked about this in your office. Money, lead~communities, a
mechaniam. That is what makes this Commiseion and its
report, unigua.

Here, the Flexner example is important because what Flexner
did is write a report, come up with an idea for an
experinental medical school, (John Hopkins), he had money,
leveraged this money, and got other medical schools to
follow. We could easlily say that thare is a similar
assumption here. The assumption ia: Top foundatione, top
leadership, raieing the isaue of Jewish education for public
debate in the Jewish community, coming up with a model, or
.lead~communities and then stimulating the public debate and
then talking about replication. In other words, it is a
procass about which no-one knows exactly where it is going to
lead, But it is the establishment of the process. In a sense
I think that this may bs analogous to what The New Deal was
in America. The New Deal forced America with all its
institutions, etc. to consider what poverty, unemployment,
ind other such matters meant and what should be done about

t.

The whole Jewish community ie being galvanized here to deal
with this problem. One more word about community - normally
whaen they talk about "community"” they meant either the lay
community, or the aducators, or the scholare or the Rabbis,
Never before has tha concept "community" included all those
elements in a setting where they have to agree, There is a
real arqument going on between Twersky and Bronfman and the

5
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Translated into practical terms for Jewish life that means,
how are you going to get the local federation to give the
money to Jewish education and not to other things, as
important as they might be, Somebody told me that the top
status job in Jewieh life in New York City is being Chairman
of the Board of Mount Sinal Hospital. Well, Mandel has
deoided that that is not what he wants. He wants to be
Chairman of Jewieh Education. If that happens nationally and
in local communities and the top leadership wants that,
you’‘re going to get interest, money and energy dsvoted to
that. David, let us not forget that the two of us share a
commitment to the power of ideas and people. If guys like
this who have tranaformed American industry - and let’s not
forget what these guys have done there, you know that better
than I - devote their brain-power and thelr energy to this
problem, then we think miracles can occur. That’s in terns
of the top leadership.

In terms of the middle-level leadership it means that the
guys who ait on allocation boards of federationa, sit on
allocation boards of synagogues, will see to it that the
money goes to Jewish education and they will choose school
principals with the same concerns they chose a Rabbi,

They’ll also know what to look for, They won’t choose a guy
who is flashy, they will choose someone who’s golng to affect
your children and grandchildren. That‘’s the middle level
leadership.

On the lower level leadership it meane that parents are going
to insist that schools are exciting. They won’t be willing
to accept the position that the school can be a boring placs.
They will kegin to put pressure, they will hold the educator
accountable. When that takes place, when that i1s the
envirenment in the community then we will have succeeded. We
are light=years away from that today, but we have to remember
that in 1948 when Ben Gurion suggested to Henry Montor that
they should raise $10 million in America for the UJA, Henry
Montor thought that was a crazy idea. Well, the UJA can now
announce a $400 million campaign for Russian Jews because
there’s an emergency, We have to think of it in those terms.
I Xeep returning to the money issaue, yet I don’t think that
it’s the key issus. The key issue is, do the top leadership
see eduocation as the way to save the Jewieh world. If they
see it as such, it means that people like your children will
say, my god, that’s & profession where I can make a
difference, and the whole world sees me aes being someone who
is going to change what they think is important, namely the
future of Judaism. That’a what it means to get top lay
leadership in and that’s what it means for them to change the
climate.
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Pergonpel:

Our assumption is that with the vision made explicit, =everal
thousand idealistic, enormously talented people would rathsar
do this than become very rich (remember all you need is
several thousand.) 6Sometimes they are the children of pecple
who have already become rich and don’t see this as a
challenge, or they are people who are not rich but want to
derive meaning out of their lives. W¥a think that if Jewish
education is imbued with a vision it will attract a certain
kind of person, unless we drive them out. We will do that if
lay leaders mistreat them, if they can’t change the eyeten,
if their creativity doesn’t have a glaca to express itmelf
and we will drive them out if experimentation is not
encouragad.

These people, when they come in, they will come in with the
same kind of excitement that accompanied Xennedy’s campaign
in the United States. ‘They were going to save America, these
pe¢ple are going to save the Jews. I have met enough of
those people. I am not suggesting something that I have not
experienced. First of all, I’m one of them. I‘ve declded to
do this, I don’t want to do anything else and I would do it
all over again and I think that my son David and your son
Peter are being cheated by virtue of not having had the
opportunity to dc what I’m doing.

Let me give you some very apecific examples., Thers’s a good
deal of evidence that principals make the difference. If a
principal is an educational leader, a school is a very
diffaerent institution than if he’s an administrator, TIf you
want examples I can show you the Coleman repcrt which saw
schools &8 having very little impact. There were a small
number of schools whera all the conditions were the same as
those schools that failed. What mada these schools
succesaful was a principal who was an educaticnal leader.

Imagine a thousand princigals in America who are educational
leaders inspired by a vision of education as charactsr
education or education aes effecting the lives of children and
families. These heing people who are wall trained, who form
a fellowship, speak a common language, are committed +o
similar goals ~ imagine them even across denominational
lines. Imagine what makes it possible for Orthodox,
Coneservative and Reform educators to both cooperate and
compaete: On the one hand different visions of what Judaism
should be, but on the other & common vision of the high level
at which sducation has to be. Imagine them bullding Jewish
schools where children are treated with great sensitivity,
whare a parent knows that when he sends a child to a Jewigh
school he’s going to be treated the way he wants his child to
be treated. That his child will be geen as someone who is
not a statistic, but someone who the school has to help rise
9
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to his fullest potential and that’s what a Jewish school is.
It’s not just a place where you learn Talmud, or learn to
pray, as important as thess things are, it’s not just a place
where you find your expression as a Jew, but it’s a place
that because Judaism insists that people be treated well,
your child is treated well. That’s what a Jewlsh school is
like.

In other words, the oxygen in this institution is different.
Just like the oxygen at Harrow and Eton is different. In
terms of building the future elite leadership of England it
wag the beginning of the 0ld Boys club, Jewish schools are
places where people are treated with great concern and that’s
the kind of therapeutic environment you want your child to be
in. A thousand principals like that is the personnel we’re
talking akout. We are talking about teachers in classroome
who are not going to waste time with paper work, who will
have secretaries and computers that will do that. They will
be given an opportunity to deal with children and with thelr
parants.

Let me say & word about parents: Imagline if a teacher’s
agsignment was to not only work with the child but to have
the time, skill and motivation to work with a family and just
as I worked with the Finn family, or Shelly Dorf worked with
the Finn family, imagine if the teacher at New Rochelle had
an assignment to work with the families of his pupies. So
the teacher is a different kind of person. I can go on and
give you an example of what the camp counsellor is like etc.
but I think that’s enough for now.

QUESTION 6

I will be covering question 6 obliguely but I’1ll do it
anyway.

Firast of all, to get rid of some misconceptions. It isn’t
only the Gallup poll. Except for the ultra-orthodox, and I
should have mentioned that earlier, the situation is not
good, Neither the moderate or centrist Orthodox, nor the
Conservative or Reform have anything to be content or be able
to rest on their laurels about. We can’t say that in the
report because we’ll offend all of them, but we ought to know
that amongst ourselves.

Secondly, for every child in school at thie moment, there is
one who is not in echool. All educators, Orthodox,
Conservative and Reform admit that we don’t have the fanily
gupporting us and everybody knowe how important the family
is, 6o the situation ain’t good.

10
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QUESTION 7

CIF -=- is the Council of Jewish Federations, the umbrella
organization of Federations of Jewish philanthropies in the
United States and Canada.

JWB =~ the Association of Jewish Community Cantres and YM-
YMHAs, is the leadership body of the North American netwerk
of JCCs and Ya. JWBD serves the needs of individual Jewish
community centres and it helps to bulld, strengthen and
sustain the collective centre movement through a broad range
of direct and indirect services, ingtitutes, consultations
and Jewish experiences and by identifying and projecting
movenant-wide directions, issues and priorities.

JESNA -~ the Jewish Educational Servicaes of North America, is
the organized Jewish community’s planning, service and
coordinating aganc¥ for Jewieh educaticn. It works directly
with local federations and the agancies and institutions they
create and support to deliver educational services.

(JWB and JESNA: thase are quotes from the Commission’s
Design Document.)

The following definitions appear in the American Jewish Year
Book, 1987:
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QUESTION 8

The issue of the affiliated/unaffiliated is a relative one
and is subject to much discussion among social scientists,
community leaders and others. Formal definitions

would include among the affiliated people who are formally
nembers of one or the other institution, organization, or
movement of the organized Jewish community (synagogue,
community centre, echool, etc.). Howaver, some pecople
participate in the community without being formally members
(e.g. donate to UJA). Moreover, it has been argued that a
whole range of posasibllities for participaticn in Jewilsh
life, that is not formal, accounts for the greater or laesser
affiliation of many North American Jews (e.g. reading Jewish
press, visits to Israel, reading books and articles on Jewish
topics, having Jewish friends, etc.). The notion of the
"less affiliated” has replaced that of the "unaffiliated” in
some of the more racant literature on the topic, implying the
need to view this matter along scme scale, rather than in
absolute terms.

Studies indicate that most US Jews belong to a synagogue (our
Gallup poll indicates 57% do). About 1 million US Jaws
belong to Jewish community centres. The implicationa of
these numbers are far from unegquivocel as you well know and
do not tell us much about active participation, depth or
scope of involvement,

b. We gave you a document called “"Appendix: Background
Data", where you will find some answers to your questions
about number of day schools, camps, etc. (pages 1 = 6.) We
will forward to you & more detalled dooument immediately.
However, please note that Prof. B. Rlesman’s paper on
Informal Jewish Education undertaken for the Commission will
be ready and available in a few days. We expect that it will
analyse the informal scene in more detail. We will send the
document as soon as available.

QUESTION 9

This question is addressed in = paper entitled "Pedaration-
led Community Planning for Jewish Education, Identity and
Continuity", by Joel Fox. I am asking Mark Gurvis to forward
a copy to you in case I did not give you cne. Here is a
quote from that document:

"Many Federations have already engaged in Federation-led
community planning for Jewish identity and centinuity.
Commissions, committees and task forces are already well
advanced in Baltimore, Cleveland, Columbus, Dallas, Denver,
Detroit, lLos Angeles, New York, Pittsburgh, Richmond and
Washington. Others are at esarlier stages of organization."

12
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We can add Boston and Phlladelphia to this list, howeaver a
yoear after the above was drafted we may alseo want to delete
some of the names: Work appears to be very uneven in the
different communities and we will ask Henry Zucker and Mark
Gurvis to comment further on this question.

QUESTION 10

I’m going to respond to this question by telling you what the
money would go for. I don’t think the report should
concentrate on the problen of tuition, although it will
probably have to be mentioned because it’s true. Anybody who
wants to send their kids to Jewish day schools has got to pay
approximately $10,000 par kid. If you’ve got a couple of
kids and you want to send them to a summer camp as well,
you‘’re talking about $10 - $15,000 per child. Pacople have to
be rather affluent to be able to handle that kind of a
burden. I don’t think that should be the thrust of our
argument. I think we ought to deal with what it would taks
to undertake the kind of experimentation and research that is
necessary to produce the kind of education we have just
described.

By the way, the first effort in educational research in
Jewish education in North America began with Melton. I don’t
know if you want to say it that way, David, but thes truth is
it began in 1959. What do you think the results would be in
cancer research if it began in 1959 and with the kind of
money Jewish education has? So, somehow we’ve got to convey
to then that if you want to build the educational
institutions that have the kind of environment I described
earlier or if you want to have character education or
teaching young people how to be able to touch their insides
so they can pray, if you want thoge kind of institutions,
then this is going to take a massive investment of money.

One point that might be made subtly is that Jewish education
is education. Not just education that is Jewish. These are
probleme that have to be sclved for Jewish education in order
for it to be a meaningful Jewish education and they haven‘’t
been solved in general education either. 8o, the money we
are talking ebout has got to go for the vislon to be
translated into practice. There is vary little money devoted
to that in general education. The Jews should be willing to
spend that money because they care about their future, We
need money for the training institutions to be developed,
money for professorships, fellowships, students to be able to
attend. We need money for elite training programs like the
Jerugalem Fellows, programs for mid-career advancement,

13
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programs for in~service and profaessicnal growth. We need
money for people to leave gensral education and be tooled to
go inte Jewish education. We need money for model programs
in Jewish educatiocn, money for the communities, We don’t
begin to know what it’s going to cost.

* * W W

We will strive to add to this information, and any other data
you may need, during the week.

14
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THE COMMISSION ON JEWISH EDUCATION
REPORT OUTLINE

L. Introduction
A. What is an educated Jew -- basic philosophical statement
B.A pers%actlve on current environment in Jewish education
in U.S. and why reached crisis stage

II. Purpose and history of the Commission
A. How and why it was founded
B, Unique features of Commission
C. Who the commissioners and advisors are
D, What the goals of the Commission are
E, How it is funded
F. When and where it tnet
G. Commitment to create ongoing program

III. History of Jewlsh education
A. Some background on Jewish education in the U.S,
B. Analysis of what's wrong with Jewish education in U.S. today
C. Research findings indicating state of crisis
D. Relaﬁonshig between education and continui
E. Examples of some successful programs -- i.e. Mexico, Pasadena,
elton Center
F. Local commissions -- i.e, Cleveland

IV. Recommendations of the Commission

A. Conclusions & dplan (26 items)

B. Personnel, funding, etc.

C. Creation of Institute for the Advancement of Jewish
Education (final name to be determined)

D. Description of "lead communities” concept, how they will
be chosen and how they will function

E. Why plan will work

V. Qlimpses of the Future
How lead communities will affect whole Jewish community
B. What Jewish education as a whole caa be in future






Commission meeting, and there will be charges for her
time as well as prints, and the like, and possibly
additional photographic charges if we should decide
together to try to get classroom shots, etc. I would
estimate that these expenses will add up to somewhere
around $5,000-~%6,000, although we may want to spend a
little more for photographs. 1In no case will these
expenses exceed $10,000.

What we will produce on the basis of this budget is a
finished text as approved by you and others, plus any
graphs or other illustrative material, and a complete
set of mechanicals ready for printing (for what we
estimate to be approximately a 1G0 page report).

When we have a final and approved text and layout, we
will have to make a decision as to whether we want to
print the report with a typeface from a computer or
whether we want to set type so that it looks more like a
book. We have done reports both ways. The former will
cost nothing additional, the latter may involve an
additional cost of $5,000-&7,000. This will be purely
opticnal. I hope you will want to have a report with set
type since this will be an historic document, hopefully
kept by libraries and read by a large number of influen-
tials (and all Rockefeller, Carnegie, etc. reports are
printed that way), but that’s a decision we can make
later.

Then, of course, there is the printing and binding cost.
It is extremely difficult to estimate that cost at this
time since we don’t know the quantity, the number of
colors we will use, how many halftones, etc. However,
based on previous experience, we estimate that 5,000
coplies of these reports could cost anywhere from $25,000
to $30,000 to print (although there may be ways to
reduce those costs depending on where the printing is
done) .

The above involves all possible expenses, except for
publicizing the final report. My suggestion is that we
don’t consider that question until much later when we
will have a much better idea of the news value of the
Report and will be able to explore various options.



I hope this detailed analysis is helpful to you. If it
seems on target, I would appreciate your confirmation of
these arrangements. If there is any question about any
of the elements of the budgets, please don’t hesitate to
give me a call.

Regards,
N
/pdzld Finn
DF:sjs T
cc: Seymour Fox
Annette Hochstein



MEMO TO: Annette Hochstein

FROM: Mark Gurvis /;%‘J/
DATE: February 26, 1990
SUBJECT: A. CGomments on Aron’s and Davidson's papers

cCl

B. Update on Reisman

Following are comments I have received on Isa Aron’s and Aryeh Davidson's
papers to date. We will need to think through how to proceed based on
these comments:

1. David Ariel--He has no concerns or issues to raise on Isa's paper. He
has numerous concerns about Aryeh's paper, which he has committed to
paper, and which I gave you a few weeks ago in Cleveland. In general,
he is concerned that the paper does not capture enough of the future
Plans of the institutions. He believes the paper does need additicnal
work before distribution to the commissioners.

2. Herman Stein--He has no concerns on Aryeh's paper, but believes that
Isa's paper bogs down on the problem of defining professionalism. He
would look for a more nuts and bolts paper on the steps needed to move
the field in the right direction. While he might have structured the
assignment differently, he believes she has responded to her
assignment well, and that the paper need not be held up from
distribution to commissioners. He might feel more strongly about
tightening up the beginning section on definition before the paper is
published. a letter from Herman is appended to this memo.

3. Jon Woocher--Jon has no concerns to raise on Isa's paper. He finds
Aryeh's paper somewhat confusing to read because of the constraints
Aryeh faced in not being able to identify particular situations or
institutions. More importantly, he believes there are some important
in-service education models missing from the paper, and which would be
important to include, He would he glad to have his staff (Paul
Flexner) help identify additional information to include.

There were no other comments from poliecy advisors,

I spoke with Bernie Reisman today. His paper is in two parts. First is a
review of background and history of informal education, which runs about 45
pages. This is complete. The second section, which {s about 2/3 complete,
is a more nuts and bolts analysis of settings, techniques, principles, and
recommendations for policy and program direction. This will run about
another 40 papes. Bernie will send the whole package by overnight mail on
Monday, March 5, and I will forward it to you immediately.

His paper is being typed on IBM wordprocessing equipment, and he is
prepared to send the discs if needed. Please let me know if this would
facilitate the production of the desk top publishing quality wversion your
office will have to produce.

Henry L. Zucker and Virginia F. Levi






Page 2

Communities with other_ approaches--A number of other communities have
ongoing Jewish education committees which have recently undertaken
significant planning studies, including: Buffaleo, Dallas, Miami,
Philadelphia, Pittsburgh, Richmond, and West Palm Beach.

There have always been some communities which loocked at Jewish education
issues from time to time. However, the Commission arose at a time when
several local community efforts were coinciding, and its work has
intensified the interest and activity in this area.

I hope this will be helpful in elarifying the activity at the local
level. Please let me know if there is other information I can provide.

ce:  Seymour Fox
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RUDER-FINN

Dear Seymour,
Enclosed is a brief outline of the report. We ¢an go through it in a more

detailed manner at our meeting next Friday. We've begun organizing the
material for the first chapter, and we hope to have & draft in about two

weeks.,

Look forward to seeing you next week.

/_Qw

RUMDER FINN INC L WL EAST FIFTY SEVENTH ST NES YORK.N Y 10027 TEL (211) 5946400 FAX {12 S-AWT PHONE MAIL (212) 936439
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@ While aveiding rhetorio and uw:l.iuio formilations, while rejecting
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excessively haroic propositions, we nay agree on u description of common

aspiratie and expectations. Oux goal should be to make it possible for every
Jewlgh child te be axposed to the myatary and tomancs of Jawish history, to tha
sathralling insigh and liucui sensitivitias of Jewiah thought, to the

sanatity and eymbolism of Jewish existencs, to the powar and profundity of

Jewigh £aigh, Az a slogan we might adopt the dietum that says "they sesrohad
from Den to Basr Sheve and did not find an 'emba’aras! 't 'm’m'llu,

usuzlly underatopd ap an  ignorsmus, su iiliterata, msy for our purpoass ha
redelined as ons icdiffezent to Jewish vielons and valuos, untouchad by the dxama
and mejesty of Jewish history, unappreciative of the resourcofulaess and wresilience
of tha Jevish comunity, unconcarnad v;:h Javish ndestiny. Edueation, in ite
brosdest senas, Will ensbls young pacple to toafront the sasrak of Jewish tenasity
and existencs, tha quality of Torah teaching which fzscinates and atcracts

drrasistibly. They will then be abls, evan sager, to find thair place

in & cressive and construoctive Jawich commynity,
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Jewish centinuity or survivale as a pecple= s not a prodlam and nead
get 58 & sourcs of mziu: of perplonity, Tha zeason for this opparent sezenily
is oot iasensitivity & viscfulness, but unghakebls convictios, usvaveriug faith,
and s spacial hiscorical consciousnees nurtured by the record and realigies
of the Jevish past. Fnkuyu apttheu- oY steTeotyped lLoments gnd litaniess should
oot be allowad to ohu:mn the uniquenass and quintessence of cur truly unpsrall ad
histosy, Tha queation that generates so much apprehanaivensss and persistent
restieossness is how un.y of our children and grandchildven, Zxiends and aaighhovs,
asphevs, nlaces, and coveina will be privilaged to parcicipaca in this engoing,
confidant, creative Jewlsh cossmunity? Pvasy tndtvidusl is ¢ coneern to sa} Do
affoxt should be epared to anlarge the gromp of ';uwtwu."
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June 12, 1990
EXECUTIVE SUMMARY

BACKGROUND MATERIALS FOR THE COMMISSION’S FINAL REPORT

The Commission on Jewish education in North America was
established becauss more and more leaders from all sectors of the
North American Jewish Community are expressing the belief that a
strong and vital Jewleh educational system is the primery
vehicle by which Jews will continue to develep & life=long
commitment to Judaism. At the s&zme time a variety of
opportunities are emerging through the work of talented
educatora, the initiatives undertaken by individual communities
and the involvement and generoeity of family foundations.

on the other hand research regarding Jewish education and Jewish
continuity reveals a serious weakening of ties to Judaism among
mnany North American Jews. Only a :Eract:l.on of the Jewish
population - : participates in
educational proqrann

* Lezs than half of Jewish children currently attend any type of
Jewlsh school

* Only about one in three Jews has aver visited Israel

* It 1s eatimated that only one in ten Jewish adults ars invelved
in any type of Jewish learning

* Today almost a third of Jews under the age of 40 are married to
non-Jewsa, and only a quarter of their children identify
themselvas as Jews.

The Commiseion was called together to examine the problems and
oppertunities fecing Jewish education and to develop a
conprehensive plan that would, over time, radically transform it.

The plan would deal with the shortage of gualified personnel and
with the need to mobilize the Community for Jewish education. It
would also deal with programmatic areas and with developing a
research capability in North America.

The Commission decided to begin the process of ch .ge by
establishing several Lead Communitieas -~ places in which
innovation and ccmmunit¥ support would ke concentrated. These
communities would recruit the best personnel and introduce the
highest quality e |caticnal programs available. They would
become the testing ground for the whole Jewish community and
theiri‘ results would subsequently be disseminated throughout North
America.

At the same time work will be undertaken throughout the North
American oontinent to recruit students for training programe and
establish =acholarships and fellowships for them; to expand and
improve these programs by creating new faculty positions; to
raise the salaries of sducators and empower them.
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Programa will be developed to involve many more key community
leaders in the Jewish education enterprise.

Funding will be made available for immediate implementation and a
] g-term funding strategy will be developed.

Since the goal of the commission was to create a plan that would
be proactive rather than merely theoretical it decided to create
an entity that would oversee and continue its work. Thus the
Commission included in its plan the establishment of Ythe
Council for Initiatives in Jewish education® to bé a driving
force for change and immediately begin the implementation of the
Commission’s plan.

Professor Isadore Twersky, formulated the following view of the
Commission’s mission:

| our goal should be to make it possible for every Jewish child
: to ba exposed to the mystery and rcmance of Jewish history,
to the enthralling insights and special sensitivities of
B, Jewlsh thought, to the sanctity and symboliem of Jewish
AN existance, to the power and profundity of Jewish faith. As a

dD motto we might adlpt the dictum that eays "they searched from
\rw Dan to Beer Sheva and did not find an ‘am ha‘aretz!’" ’am

) ha’aretz’, usually understood as an ignoramus, an illiterate,
~ﬁ9§3' may for our purposes be redefined as one indifferent to
) Jewigh visions and values, untouched by the drama and majasty

of Jewish history, unappreciative of the resourcefulness and

ﬁ e resilience of the Jewish community, unconcerned with Jewish
d& destiny. Education, in its broadest gense, will enable young

¢ people to confront the Becret of Jewish tenacity and
@' existence, the quality of Torah teaching which fascinates and
\Q‘ attracts irresistibly. They will then be able, even eager,

to tind thelr place in a creative and censtructive Jewish
community."



JUN 81 ‘98 14:55 NATIY CONSULTQNE"_ I72 2 699951 P.4/4

RECOMMENDATIONS

1, The Commission recommends the establishment of The Council for

iati i i to implement the Commissien’s
declslons and recommendations. It should be a driving force in
the attenmpt to bring about across-the-board, systemic change for
Jaewish education in North America,

2, The Commiselon urges a vigarous effort to involve more Xkey
community iaders in the Jewish education enterprise. It urges
local communities to establish comprehensive planning committees
to study their Jewish education needs and to be proactive in
bringing about improvements. The Commission recommends a number
of aources for additional funding to support improvements in
Jewish education, including federations and private foundations.

3. The Commiggsion recommends that a plan be launched to build the
profession of Jewish education in North America. The plan will
include the development of training opportunities: a major effort
to recruit appropriate candidates to the profeamaion; increases
in salaries and benefits; and improvements in the atatus of
Jewlsh education as a profession.

4. The Commisaion recommends the establishment of several Lead
Communities, whare excellence 1in Jewizh education can be
demonstrated for others to s&e, learn from and, where appropriate
replicate. Lead cCommunities will ke initiated Dby local
conmunities that will work in partnership with the Council. The
council will help distil the lessone learned from the Lead
Communities and diffuse the results to the rest of North America.

5. Tha Commiession identified several programmatlic areas, each of
whi  offer promising opportunities for new initiatives. The
Council will encourage the development ¢f these areas in Lead
Communitiea and will act aa a broker between Foundations and
institutions that wish to speclalize in a programmatic area. The
Council will aseist in the provision of research, planning and
mon :oring fc those efforts.

6. The Commission reconmends the establishment of a rassarch
capability in North America to develop the knowledga base for
Jewish education, to gather the necessary data and to undertake
monitoring and evaluation. Research and development should be
supported at existing institutions and organizations, and at
specialized research facilities that may need to be eatablished.
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June 15, 1990
MEMO
TO: Seymour Fox, Annette Hochstein, David Finn
FROM: Jonathan Woocher
RE: Thoughts on the final report

I apologize in advance for what will, I’m sure, turn out to be random jottings on
the report. I did want to pet something 10 you before I leave for Israel, and will
try either in person or in another memo to expand on any points, if you think
that will be of any help to you.

I have asked our staff to read through the draft report and note any programs
or ideas currently out there which might be vsed as examples to be tied to the
report’s recommendations and/or {indings. Most of that will probably be sent to
me in Israc] and I'l! pass on to you what seems worthwhile.

Some of my own thoughts on the report:

In general, I am not a fan of the "gloom and doom" school's view of American
Jewish life, though ncither am [ in Charles Silberman’s "never better” camp.
However, 1 think that most Commissioners probably do support the basic
premise of pp. 3-4. I have, ncvertheless, two specific concerns;

First, the paragraph on p. 4 that describes Jewish education’s scope seems {ov
general and harsh an indictment. I believe most educators are concerned with
and believe they are trying to teach the clements listed as “often lacking.”
Whether they succeed or not in trunsmitting these elements is a different
question. But I read the paragraph as implying a lack of vision on the part of
cducational institutions and educators which is not as generalized as indicated.

Secand, I have some seriaus reservations abaut the sociology and history on pp.
5-7. The "Jow priority" given to Jewish education should be connected to a
broader statement ahout American Jewish culture, not just Federation support.
The real issucs, I believe, run deeper: the fundamental ambivalence concerning
the goals of integration vs. identity perpetvation that Licbman writes about; the
long-term (continuing) inability to resolve whether Jewish education is most
properly a "church” or “state” concern, or at least how the two spheres should
relate; the desire that Jewish education should be "good," but not "too good." I
miss a paragraph or two in the report that would set out this cultural backdrop,
which I believe is the critical variable of which Federation leadership’s evolving
attitude toward Jewish education is merely one expression. There is also little
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sensc given as 10 why the priority of Jewish education has changed, something that also
involves a combination of historical and social factors.

The description of Federation’s changing relationship to Jewish education is oversimplified.
A number of federations supported Jewish educational institutions from the outset, All
through the period up to the end of World War Il, there was, I think, a split among
['edcration and Welfare Fund leadership (and the two institutions often represented differing
perspectives) regarding the appropriateness and priority of support for Jewish education.
Intercstingly, in the 1930s, the rationale most often given for support was the need to instill
pride in the Jew in the face of anti-semitism. On the other hand, the Depression era saw
a significant decrease in Federation funding for Jewish education, Jargely for economic
reasons. In describing the post-War period, some attention should be given to the marked
change that began in the latec 1960s (though there had been indeed a gradual rise in
leadership support, at least rhetorically, through the 50s and early 60s). The combination
of the Six-Day War and the student activisrn that climaxed at the 1969 GA produced a major
shift in attitude that I think merits somne mention.

I do not agree at all with the statement on p. 6 that the risc in intermarriage is a symptom
of the inadequacy of Jewish education. 1 urge you to talk to some of the sociologists about
this. 1 believe {though I could be wrong) that most would argue that intermarriage is
primarily a function of successful integration. Although those with strong Jewish educational
(and family) backgrounds are indeed probably less likely to intermarry, to place the burden
for rising intermarriage on Jewish education’s inadequacy seems to me grossly overstated and
incomplete,

I have some problem with the first paragraph on p. 7. In the second sentence it is not clear
who "these children" arc, since the previous scntence deals only with one-paint-in-time and
not cumulative (non)participation. Even if the reference is intended to be to the 25-30%
who receive no Jewish cducation, 1 believe the word "inevitably” is too strong, especially for
the second clause, While we must accept the likelihood that those who have no Jewish
education as children will grow up with an attenuated Jewish identity, we should not imply
that this will inevitably be passed on, since learning how to intervene effectively at other
slages in the lifecycle, particularly during colicge and at the onset of parenthood, is one of
the goals we espouse.

The middle paragraph on p. 7 may provide the occasion for introducing a fuller description
of the "new circumstances” in which Jewish education must operate today. In addition to
the absence of Jewish neighborhoods (which tend, in my view, to be much overrated as
instillers of Jewish identity -- after all, if they were so positive an influence, why did so many
who grew up in them assimilate?), this is where we might talk about the revolution in mass
communications and technology; the pervasive impact of American popular culture (a mixed
impact, hecause of the Jewish role in that culture); the range of demographic and social
changes (especially to the family); the place of ethnicity and religion in American and
Canadian life; Israel; North American Jewish affluence; the movements for reform in



3

American education; and any other aspects of. the social context that impact on North
American Jewish education today. The upshot of these, I would suggest, is both a set of
challenges and of opportunitics to which the Commission is seeking to respond.

For chapter 3, I agree that some type of overall assessment of the “state of Jewish
education” should set the context within which we present the statistics and descriptions of
specific forms und settings. My own approach is that Jewish education is "a Jandscape of
peaks and valleys." I think you have what I've written on the subject (the essay in Ron
Kronish’s book, e.g.), so | won’t try to elaborate, and I'm certainly not suggesting that either
my assesment or language be uscd in the report. However, 1 belicve some type of overall
portrait that emphasizes both the achievements and shortcomings of Jewish cducation today,
perhaps with some specific examples of the former, would be valuable at the outset.

Several specifics: p. 26 -- I''ln not sure that the "role and quality” of supplementary schools
have declined significantly. It's a question of both "compared to what (and when)" and "in
what respects.” In the Reform movemcent supplementary schools are probably better than
ever, and while today’s schools muy not tcach as much content as the old 8-10 hour a week
talmud torah, they may be superior in other respects (materials, pedugogy, incorporation of
informal expericnees). I just don’t think that the broad generalization is justified.

p. 28 -- The second paragraph has a non-sequiter. I see no connection between noting that
suppiementary schools continue to serve the majority of Jewish young people and being a
critic of day schools. They are two separate issues entircly.

p. 29 -- As with Federations, the history of the relationship of JOCs to Jewish education is
morc complex than implied here. Certainly, the Janowsky Report (in 1949, I believe)
represenicd a major statement of the movement on the Jewish purposes of JCCs, even if
real momentum did not build until the 1970s (again, part of the post-67/69 upsurge).

p. 30 -- Pre-schools: It is likely that more children are enrolled in JCC pre-schools than in
those under congregational sponsorship, hut there are more programs in synagogucs,

p. 31 - Colleges: I don’t think "representatives” {s the right term. Do you mean "programs"
or “activities"?

p: 34 -- I'm not sure what the "1988 Teachers Salary Update” refers to. 1f it’s the national
study that JESNA did, the last one was in 1986,

p. 38 - I'm a little uncomfortable with the statement that "the involvemnent of top community
leadership is the key to raising the quality of Jewish education.” We nced to define better
what is meant by "top community leadership” (federation only? large donors? those in official
positions?), what role(s) we are urging them to play (become presidents of schools? sit on
the BIE? study, a la Art Green’s plea?). The sentence jmplies that if "top leadership” gets
more "involved” in Jewish education, that will lead to solutions to all of Jewish education’s
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problems. Fresumably, this impact will be mediated through the creation of a new climate
of support and attractiveness, additiona) funding, and perhaps more effective leadership of
the educational institutions, and will require some changes in the leaders themselves (e.g.,
more knowledgeability about Jewish education). Although these are alluded to, it might be
helpful to spell out the pathway. 1 think there is 2 danger in not doing so, since it may allow
a simplistic form of the argument to be taken at face value. There are Jimits to what “top
leadership" alone can do in the absence of other factors and of a clear definition of what
precise role they are expected to play (e.g., the “involvement” of top leadership in
federations has not prevented their having a8 personne] crisis as well). 1 would argue, e.g.,
that not discussing the key role of rabbis, and how top leadership will relate to them, could
be scen us a significant lacuna in our thinking about the role and potential of greater
leadership involvement. Whether here or in the blueprint section, the issue of who is meant
by "top leadership” and how in concrete terms they will work to have a decisive impact on
Jewish education should be spelled out more,

I hape this i of come Lolp. As 1 get material from the staff to help flesh out the blueprint
section, I'll forward it to you. Obviously, if there is anything in the suggestions above that
you would like me ta expand on, I'll be happy to uy to do so.

Good luck!
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June 19, 1990

TO: Ginny Levi
FAX: 361 9962

FROM: Herman Stein
FAX: 368-4889

WE ARE SENDING A TQTAL OF -2~ PAGES.

MESSAGE FROM SENDER:
Rere is a thought for the writers to conasider as part of

the introduction for the report. It is not phrased very

falicitously, but I hope the notion is clear.

HDS :mr
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The work of this Commission was undertaken during a period
of great wupheavals on the world stage and in Jewish life.
Communist dictatorships have been overthrown in EBastern Europe,
the Soviet Union and the United States moved to reduce armaments
and tensions; the exodus of Jews began from the Soviet Union to
Israel, after an initial migration to the U.S.

The Commission's work was not occasioned by any of these
historic developments; but was not immune from their impact.
They gave even greater weight to its purpose, for it 1is the
values and learning implicit in Jewish education that bind our
people together across the globe, and make us sensitive to
repercugsions on them of external events. It is these values and
this learning from which Jews in the Soviet Union have been cut
off for generations, and for whioh they are now thirsting.

North Americaﬁ Jewish communities are awakening to their own
needs to strengthen their capacities to provide these
underpinnings from childhood through edulthoed, and to have
resources 1in place alsc to meet the Jewish educatienal needs of

the influx of Soviet Jews.
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June 21, 1990

Mr. Mort Mandel
Mandel Commission
4500 Euclid Avenue
Cleveland, OH 44103

Dear Mort:

The final session of the Ccmmission is a moment for
stock-taking and reflection. As one who initially urged
the Mandel Foundation to take one of the nineteen program
areas and to de it tetally, I was not surprised by the
reactions on the last day. Once we made the decision to
go in a different direction, I feel that the results will
have a wvery powerful positive effect. We need new
initiatives in Jewish education of major proportions. We
need it particularly now when Operation Exodus could lead
to unintentional (or intentional) downgrading of all the
other responsibilities of the Jewish community. Jewish
education is the key to Jewish survival. The statement
by this Commission with the personal prestige of Mort
Mandel and with the creation of a Council to undertake
major initiatives and with the combination of Mandel and
other family foundations behind it will be a striking and
important witness to the centrality of Jewish education
to our future.

Let me reiterate the two other points that I made during
the day because I think they need to be incorporated in
the final draft.

1. The general statement should make clear that we
include informal as well as formal education and
all ages from childhood teo adult as the proper
focus of Jewish education. Some of the initiatives
in the lead communities hopefully will focus on
adult or informal educaticn or at least incorporate
such elements in the total package. The whaole
report could be gone through to fine tune it and
make sure there is no unintentional communication
or 1implication that only formal education for
children is the central concern of Jewish
education. Given the extraordinary openness and
the continuing development of our society, people
whose values have been shaped deeply in childhood
may make fundamental transformation in teenage or
years beyond. Moreover the college and adult years
give us a second and a third chance at deepening
their Jewishness. Those areas then should be
clearly signaled.
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A mission statement might be helpful as the general
summary of the work. Isadore Twersky's very fine
piece—-properly adjusted to make clear that we
include informal and adult elements--would be a
good candidate to serve as the mission statement.

Jewish education is needed by leadership as well.
Special attempts should be made to educate Jewish
community leadership on the importance of Jewish
education and the goals of the Mandel Commission.
It will not just happen by osmosis. While CLAL
will certainly incorporate such themes in its own
programs around the country, I would suggest that
special programs be undertaken. I would be happy
to nominate CLAL to be a partner with JESNA and
other groups to do it. Whichever way you go some
formal programs of study and inculcation of these
values should be included in the final report and
the plans of the council.

As one who 1initially urged that we consider
seriously incorporating the Council into JESNA, I
affirm the independent CIJE result. The important
thing is that the Council represents a major new
initiative in itself. Having spoken to people in
the communities, I am convinced that there will be
an important responses to CIJE. Therefore, this is
one of the most promising new developments in
Jewish education in many a year. The procf of the
pudding will be in the eating. Hopefully CIJE can
stimulate important initiatives in enough
communities that will take up some of the areas
that we could not address through this commission's
work. This Council will have the kind of multiplier
effects that have the key to upgrading Jewish
education.
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You all deserve congratulations and best wishes and the
full cooperation of the community. I will be happy to
continue to help in whatever way is possible personally
and through CLAL.

Sin  yours,
Irv 2enberg
IG:blm

cc: Henry Zucker
Professor Seymour Fox












Brandeis University

Philip W. Lown Benjamin 5 Homsrein Waltham, AMassachuseta
School of Program in Jewish 02254-9110

Neor Eastern and Comrmunal Service

Judaic Srudies 617-736-2990

July 9, 1990

TO: SEYM R FOX & ANNETTE HOCHSTEIN
FAX: 011-972-2-699 951

FROM: JOE REIMER
RE: COMMISSION'S FINAL REPCORT

At the June 13 meeting of the Senior Policy Advisors I
volunteered for the task of suggesting places in the report where
the aspect of family and family education could be enhanced. The
following are suggestions about that as well as where we could
expand beyond the narrower focus on classrooms and children.

tgha puggesntions are guided by pages of document we received for
6/13.)

1LY

1. {(page 4, paragraph 3): the list of "additional elements"
suggeation: 1.) since prayer 1is involved under
relationship to God, 1'd deleate that
element
2.) I'd add {after "community”), "the
mily's capacity to transmit tra-
ditiong -- are often lacking”

2. (page 5, paragraph 1):! I'd add: “"Overtaken in the minde of
young people and in the livesn of £
by---a.-

3. (page 7, paragraph 1l): Second gentence. I'd re-write:

“If we fail to reach out to their families and
invite them to provide Jewish education for
these children, they will inevitably grow

UpP...."

4. (page 7, paragraph 3): I'd add to the last ecentence:"Today
these neighborhcods have all but disappeared
ve on-golng contacts and
and extend fami mber Waye must be
found...."



5,

3.

P.2

{(page 31., paragraph l): last sentence. I'd add: "Parents
and grandp ents may be stimulated to focus
on thelr own educational interestse_and

enhance the familv's involvement when
their voung children..."

(page 66, paragraph 3): add list of settings in which
educators work: "family programs."”

L L 3 T P L v ey gy 3 T - L L X | A v e — gl O W TR N W e e m——

BEYOND THE C

(p. 57,paragraph 3): why for informal educators do we suggest
only "on-the-~job training” and not also
"training programs wilith experts and
scholars?"

{p. 59, paragraph 3 & 3): why are fast-track programs only for
“young men and women" and not for avocation-
al adults looking for more professional
involvement? They may not be "carear

changers,"” but still want more gerious
entre into teaching. (This also applies to
p. 63, first sentence.)

{p. 60, paragraph 3): Why 18 aim of empowerment only for
"teachers®” and not also for informal
educatore? (This also applies to p. 64 on
"empowerment.")

{p. 26, last paragraph) I still find the ¢losing quote hers to
be inappropriate. The subject is not "Sunday
school,"™ but 3 day-a-week supplementary
echool. The tone 1s so bleak as to give this
already very negative section a feeling of
hopelessness. You might end with the
BJE report and its meamage that gome hope is
there if supplementary achools get serious
about family and informal education.

oc: Virginia Levy

fax: 216-391=-8327
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jecc

associafion 15 East 26th Street - New York, NY 10010 - [212] 532-4949

TELEFAX TRAXSMITTAL FORM

To: Virginia Levi Date: July 9, 1990
Fax #: (216) 361-=9962 Time:
From: Art Rotman ) Re:

Number of pages (including this cover page): 8

Please notify us if transmission is incomplete.
Tel.ff: (212) 532-4949 Fax #: (212} 481-4174

Should we fax to Seymour Fox or will you?
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- July 6, 1990

To: Art Rotman

From: Len Rubin

Re: Commission on Jewish Education in North America.
lllustrations for Background Materials

First, a couple of general comments:

1. The document uses the terminology “Informal Jewish Education.” it's
unfortunate that the term will be used in such a prestigious document. For
the past several years, we have been using the term "Jewish education in

informal settings.

2. On page 28 Jewish Community Center are compared to the YMCA. |
beliove that our mission even in the early years was different than that of the
YMCA. Even while we were "Americanizing™ Jews we were always

supporting the continuity of a people.

3. Page 29. | am not sure who the experts are but we seem to have several
mode! Centers where Jewish education and Jewish identity/continuity
endeavore have found a very appropriate place, e.g. JCC on the Palisades,
Chicage, Cleveland, Columbus, Memphis, St. Louis, Toronto, setc.
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A. Personnel (Page 11)

1. Regnitment

- The JCC Association has developed a packst of materials specially
designed for college age young people working at JCC resident and
day camps. During the summer JCC Association consultants visit
sevoral of the camps to meet with i  2rested candidates. The JCC
Association has also trained Center ' 3ssionals to recruit candidates.

- The JCC Association has developed a network of "recruiters” to visit

college campuses in their local areas. Ongoing communication
between the recruiter (a local JCC professional) and the university
placement department provides an opportunity to identify prospactive
candidates for Center careers.

- The JCC Association has sponsorad a series of job fairs in
communities adjacent to universities with large Jewish populations.

- The JCC Association have encouraged New Workers to the field to

recommend friends who may be interested in Center careers.

2. Tralning

- The JCGC Association has developed a schofarship program which
enables students to receive their masters degree in Soclal Work and/or

Jewish Communal Service.

- The JCC Association has developed an Israel Study Seminar for

Center staft and/or Board. These staff seminars are part of an ongoing
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Jewigh educational program. The program itself has stimulated follow-
Up Jewish educational endeavors. A manual "The JCC Israel Seminar:

A Preparation Guide" outlines a course of study for the local Center.

- The JCC Association has developed "The Guide of Jewish Knowledge
for the Center Professional® which outlines what Jewish Community
Center professionals should know about Jewish History, literature,
contemporary Jewish society, Texts and Holidays/Lifecycle.

- The JCC Association has developed Israel Study Seminars for
particular kindred groups such as pre-school educators, camp

directors, HPE&R professionals, and future executives.

- Exscutive Fellows

3. Salaries and Benefits

- The JCC Association Professional Resources Commiittee is dealing
with this issue.

- Agenda for Action Community Visits will focus Center lay leaders on the

issue of parsonnel.

4. Empowerment

- Members of the JCC Association Educators Forum should have the
opportunity to work with the professional staff of other agencles.
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- Members of the JCC Association Educators Forum should be invited to
develop curricular materials for family education program, day and
resident camp programs, Jewish experience programs.

- Center professionals should be encouraged to pursue individualized
Jewigh study to enhance their knowledge.

- JCC Association should develop a certification program which

recognizes completion of a course of study.

5. The Community

- The development of a group of educators able to work in both formal
and informal settings that work in Center and afternoon schools.
During the summaer these educators are placed in camp programs
bridging the school with the camp.

- The davelopment of youth resource professionals working with all

segments of the youth community.

6. Daveloping Programmatic Areag

- Programs which serves intermarried families. Havurah groups.

- Jeveloping holiday and speclal theme environments in Jewish
Community Centers.

- Creating mini Bet Hatefutzot museums in lobbies of JCCs.

- The development of community-wide mitzvah programs.

- The development of as yearly special event in every Jewish

Community Center on the same day, i.e. the same Tu B'Shevat.



JuL 8 '98 12:30 FROM JCC ASSOCIATION PAGE . OB

program in every JCC on the same Sunday and the purchase of trees

for Israel. "The JCC movement plants — thousands of trees.”
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T¢ be added to Page 38 of
Background materiais for the Commission
Final Report

Most boards foday are committed 1o the notion of the Center's
role ir providing a variety of Jewish Education opportunities for
the different age groups participating in Center services and
programs.

pased on the Re&i}‘nan findings in his stuc, - “social change and
response - assessing effort t¢ maximize Jewish Educational
effectiveness in Jewish Community Centers in North America®, it
becomes apparent that there is a paucity of Jewish knowledge
programming for boards of JCCs,

Great stric _s have been made in the field of Adult Jewish learning
and thet Jewish Community Centers Association should utilize
this knowledge in the preparation of curriculum and material for
board education. There are {wo aspects that need development,

- motivational techniques and appropriate curricula. A differential
appeach must be designed for each board recognizing that there
is not a single suitable design.
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Concern needs to be given te avoid one shot programs that do not.
provide for continuity. By the same token, these same programs
may be used as motivation for engoing programs. Agency
executives hold the key to the success of such programming.

in eppreciation for the diversity of approaches already used by
different Jewish Community Center boards, JCC Association will
continue to utilize the wealth of available resources, e.g Clal,
Shalom Hartman Institute, Melitz and Melton in the conduct of
these programs at the same time develop long range ongoing
learning opportunities.

Flexibility is akey factor in this endeavor and the entire board
initially need not be part of such & learning experience. The study
curriculum should be cognitive as well as experiential, utilizing a
variety of appropriate venues, i.e. lunchtime learning sessions,
dinner meetings prior tc board meetings, and weekend seminars.

In line with this, the Jewish Community Center Asseciation is now
exploring different ways of putting this program of Jewish
education for boards into action.
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Nativ Policy and Planning Consultants e  y1:9m1 n1r2s10) Drapir-amm
Jerusalem, Israel , ‘ CLPAR T

"Tel.; 972-2-662 296; 699 95 |

Fax: 972-2-699 951 FACSIMILE TRANSMISSION
Te): Henry L, Zucker DATE: July 10, 1980
FROM: Seymour Fox and Annstte Hochstein NO. PAGES:

FAX NUMBER: 216-361-9962

Dear Hank,

As we are working on the final draft for the Commission
report, guestions arisa for which your input ls very much
needed. Therefors, we are likely to turn to you in the
coming days and waeks for asglatance.

Could you please advisa us on how exactly MLM and his
brothers should be referred to in the report., Attached is
1ga 8 of the background materials where they appear.

Also, we have introducad the suggestions of the pelicy
\ladvilors for pages 5-8. Could you I|sage correct then as
goon as possible.

Finally, Professor Twersky among others have asked the
question of whether commissioners who dld not attend the
mpatings should be included in the 1ist of commissioners
1.g., page 12 and the appendix). I bc_leve that we
.ecussed this matter at the meeting of the senior policy
ladvisora and we decided that they should be omitted and it
‘1as suggastad that thaey receive a letter from MIM.

u

Best regards.

"
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P.S-14a

over half ﬁwish school age children in the United States are not currently en- .
,ehildfen with h‘}_flt ol no J‘mfsh Sdlooh:y

rolled in any kind of Jewish schooling. Incvitably‘then-ehﬂdua will grow up with a

Mveak {dentification with,and understanding of Judaism, and have difficulty

passing on to their children an appreciation of the beauty and richness of Jewish life.

This weakening commitment to Jewish life, which can already bo seen in the lives of
the current generation of young adult Jews, may become even more apparent among
their children and grandchildren. This painful prospect, which community leaders
can foresee in their own families as well as in the community at large, has brought to
a head concern about the quality and mission of Jewish education.

In the past the Jewish famfily and the Jewish community hed certain bonds that gave

it remarkable inner strength. Jews grew up in Jewish families and Jewish neighbor-

hoods with a strong Jewish ambience, They were constantly surrounded by the sym-

bols and customs of Jewish life. They came into contact with their cultural and

spiritual heritage in a variety of institutions and settings. Thus young people recsived

a strong sense of Jewish identity through experiences in their everyday life, Today
.un-‘nel‘gl:ﬂborh:m a::la thti gz&glf& tﬂlﬁ}; ;emegxgds lfave all but disappeared as have on Jof "
Mﬂm must be found to respond to these new circumstan-

ces.

It was to - zet these challenges that the idea of creating the Commission on Jewish
Education in North America was born.

The underlying assumption that guided the Commission was that the North
American Jewish community had the will and capacity to mobilize itself for educa-
tion as it had in the past far the building of the State of Israel, the rescue of Jews in



Drafc from MLM

July 11, 19%0

Dear {Lionel Schipper, Harold Schulweis, Isaiah Zeldin]:

We had our sixth and final working meeting of the Commission on
Jewish Education in North America in New York last month and are
now preparing the Commission's final report. We had been listing
you as a member of the Commission, but as you did not attend any
meetings, we feel it would be unfair ligt you as a Commission

member in the report,

We plan a final celebratory event, probably a luncheon on November
8, 1990, at which we will issue the final report. If you wish to

attend, please let me know.

If you have any questions about cthis letter or comments on the

work of the Commission, I hope you will feel free to contact me.

Morton L. Mandel

Chair
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Nativ Policy and Planning Consultants e  yy3om sy ar1ey Drxpis-ain)
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"T'el.: 972-2-662 296; 699 951

Fax: Y72-2-699 951 FACSIMILE TRANSMISSION
T(); Henry L. Zucker DATE: July 10, 1990
FROM: Seymour Fox and Annette Hochstein NO. PAGES:

FAX NUMBER: 216-361-9962

Dear Hank,

As we are working on the final draft for the Commission
report, questions arise for which your input is very muah
needed. Tharefore, we are likely to turn to you in the
coming days and weeks for assistance.

Could you please advise us on how exactly MIM end his
brothers should be referred to in the report. Attached is
aga 8 of the background materials whare they appear.

{ lso, we have introduced the suggestions of tha pollicy
jvimoras for pages 5~8, Could you please correat them as
sor 18 poseible.

iﬂnally, Professor Twersky ameng others have asked the
cquestion of whether commissionars who did not attend the
Be ngSshould be included in the list of commissionars
e.¢,, paga 12 and the appendix). I belleve that we
discussed thls matter at the meating of the senior policy
advisors and we decided that they should be omitted and it
was suggestad that they receive a letter from MIM.

Beat ragards

Quadti=
p S
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dzstress, and the fight agaln.st discrimination, This would require that all sectors of -

Nonh Am:nean Jewry Join forces, pool their energies and resources, and launch an
unpreccdented undertaking to enlarge the scope, raise the standards and improve
the quality of Jewish education, To accomplish this, the Commission would have to
analyze the current shorteomings of Jewish education, develop a concrete plan of ac-
tion with specific goals, and establish a mechanism to oversee the enactment of that

plan.

How the Commission Was Formed

The idea of forming a Commission to tackle the problems of Jewish ¢ducation was
first concelved by Morton L. Mande! and his brothers Jack N. Mandel and Joseph C.
Mandel of Cleveland, Ohio, in November, 1986, Memon-Mendol-asplayod-a~

diwwoh In calling for the creation of a Commission, L&&MMM S
=Jacletmd-Fooaph, decided to commit their personal energies and the financial resour-
substantive Improvemeat
ces of the Mandel Associated Foundations to bring about xmefer-ebaggs in Jewish
education,

e Mandelevrers

In making this move, Mandelwes mindful that commissions and their reports had

played a significant role in the field of general education over the years, In 1910, The

ml :umﬂedical Education in the U.8, and Canada led to major reform in
More recently, national concern about the crisis in education has been

aroused by such reports as 4 Ncman At Risk, published by the Natlonal Commission
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Fedfidlian At JUTLFS f..eritions of Jews will be mmpelled to
search for meaning through their own rich traditions and institutions, Judaism must
present itself as a living entity and give the Jews of today the resources to find
answers to the fundamental questions of life as readily as it did for their ancestors
through the centuries. Otherwise it could eventually be overtaken in the minds of many
young people by other systems of thought that they feel are more meaningful for the
modern world,

This dangercus state of affairs is in no small measure the
result of the historical, sociaml, and cultural factors that
have affected Jewish communal priorities. Attitudes towards
Jewish education were affected by zany pEmansas.ent concerns,
Among them was the ongojepedebate of integration into
American soclety at la rsun ehat~wf perpetuating Jewish
identity and committmens & the Jewish way of lifee as-ield
Another Comsrhuas bhompmbduairenee—aa=te how Jewish education should reflact
attitudes towards the issue of church and atate. The
involvanent of the Faderations of Jewish Philanthropies, cof
El;:ii' leaders, with Jewish education often reflected these
ana.

At the beginning of the federation movement etthe-turn-of-the-eontumy, the chief eme

phasis was on financial support for the indigent newcomers and on their )
... wiile semg Eederations did Support Jawish educatien frem the eutset in
Amenm:zauo jerationsgeneratlytonored ith-ed whichwasteftto many cases
those people &Eomﬁ?cw!sh education as a speclal interest. While many outstand-
Ing schools, community centers, and summer camps \:e:;: ¢stablished by committed
limite
leaders and parents, overalt the field met with méi'f?fuanr.suppon by the leaders of

the community,

bt el 7 1]

vF s e

Ir the *20s and the "30s, the situation began to improve, but federations tended to
give community support priority to the health and social service (ields, and to deal-
ing with problems of anti-Semitism. In the immediate post-War period, the highest
community priority was the lifesaving work of Jewish relief, rehabilitation and

, Tn 4he §0s and 60'S
reconstruction, and the upbuilding of Israel, Avthe-same-time, Jewish education be-
came a higher priority and recsived increased support from federations and from the

A more malked shift ia atlitude el place folitiing the Six=Ouyar,

religious denbminaﬁons.AToday federation leaders attach a higher priority to Jewish

education.

\> Iaterestingly, in the 3's, the rationale most 6Cten given for SuppolT
was +he Aced o jaatil] pride in the Tew in dhe {aca of anti- SemHsm,

-
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With historic chunges once more affecting the wor'd at-krwe ang
the Jewish people oN pacticuiar ( the end of Bomanist regimes if:& Easteca
EUI‘E{E!;]\Q ensving relaxation of emlgf‘nh'on zuo‘rﬂs, the NTUQMCG of

a mitiSM 1A these countcieS), a new challenge has emecged “for Bmeritan Jeus

F_wfedﬂaﬂm are urgently involved@ the rescue and resettlement of

Soviet Jewry, and this is emerging e eed w overshadows all other federa-

tio! ‘oncerns.

. le
. majof o qran
Ir 1e face of such life-end-death issues\the needs of education seem to be less ur-

gent, less insistent, more diffused; & problem that can be dealt with at some point in
the future when mare preccing problems have boon solved. This is en illusizn. We b o« there

1 b r in our future
m emergencies iadedinitels, and we can no longer peespeme ole (
addressing the needs of Jewish education Iest we face an irreversible decline in the n umbecs

Yhe vitallty of the Jewish people.

. Anobvlous symptom of the inadequacy of Jewish education is the ris¢ in intermar-

* " riage and the consequent turning away from Jewish traditions in the search for fuifill-

meat and meaning in life. According to a recent Gallup (Israel)'PoII of American
Jews, carried out in December 1989, the number of intermarriages has sharply in-
creased in the past couple of decades, growing from 16% of Jews between the ages
of 40 and 59, to 28% of Jews under the age of 40. These figures are consistent with
studies of individual communities in North America undertaken in recent years.

" Todsy, nearly one out of every three marricd Jews under the age of 40 is married to

a non-Jew,

Another symptom of the problem is that while a large majority of Jewish children

have at one time or another received some form of Jewish education, it has often
b}znlso sporadic that it has had little impact on their lives. A recent study found that -
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the
over half @# Jewish school age children in the United States are not currently en- _
, childfen with 1111 of a0 Tewish schooling
rolled in any kind of Jewish schooling, Inevitablyﬂtheae—ehﬂéna will grow up with a
weimimely weak [dentification wifh,and understanding of Judeism, and have difficulty

passing on to their children an appreciation of the beauty and richness of Jewish life.

This weakening commitment to Jewish life, which can already be seen in the lives of
the current generation of young aduit Jews, may become even more apparent among
their children and grandchildren. This painful prospect, which community leaders

can foresee in their own families as well as in the community at large, has brought to

a head concern about the quality and mission of Jewish education,

In the past the Jewish family and the Jewish community had certain bonds that gave
it remarkable inner strength. Jews grew up in Jewish families and Jewish neighbor-
hoods with a strong Jewish ambience, They were constantly surrounded by the sym-
bols and customs of Jewish life. They came into contact with their cultural and
spiritual haritage in a variety of institutions and settings, Thus young people received
a strong sense of Jewish identity through experiences in their everyday life. Today
. these ueighborhoods and the way of life they represented have all but disappeared % have on Jo[ "
toncts wath gmndgatents and eatended @mily members . ~
fremuhemederswonldrandWays must be found to respond to these new circumstan-

s

It was to meet these challenges that the idea of creating the Commission on Jewish
Education in North America was born.

The uaderlying assumption that guided the Commission was that the North
American Jewish community had the will and capacity to mobilize itself for educe-
tion as it had {n the past for the building of the State of Israel, the rescus of Jews in












Mona Rikiis Ackerman, President - Riklis Family Foundation, New York, NY

Mona Riklis Ackerman (Ph.D.), Riklis Family Foundation, New York, NY

Dr. Ackerman is a clinical psychologist and President of the Riklis Family
Foundation. She is active in UJA/Federation of Jewish Philanthropies of New
York and American Friends of Rechov Sumsum.

Ronald appleby, Active in Toronto Jewish Congress, Jewish National Fund,
Gouncil of Jewish Federations, United Jewish Appeal, Toronto, Ontario

Ronald Appleby Q.C., Robins, Appleby & Taub, Toronteo, Ontario

Mr. Appleby is chairman of the law firm of Robins, Appleby & Taub, involved
mainly in business income tax consultations:; he speaks and writes regularly on
this subject. He is active in many civic and Jewish causes, including the
Toronto Jewish Congress, Jewish National Fund, Council of Jewish Federations,
and United Jewish Appeal.

David Arnow, President - New Israel Fund, New York, NY

David Arnow (Ph.D,), New York, NY
Dr. Arnow is a psychologist, President of the New Israel Fund and chair of the
UJA/Federation of Jewish Philanthropies of New York Subcommittee on Governance.

Mandell L. Berman, President - Council of Jewish Federations, Southfield, MI

Mandell L. Berman, Southfield, Michigan

Mr. Berman was President of Smokler Corporation, a real escate developer. He
is Chairman of the Skillman Foundation, President of the Council of Jewish
Federations, and past President of the Detroit Federation. He served as
Chairman of the American Association of Jewish Education and is Honorary
Chairman of JESNA.




Jack Bieler, Supervisor of Instruction - Hebrew Academy of Greater Washington,
Silver Spring, Maryland

Jack Bieler (Rabbi}, Hebrew Academy of Greater Washington, Silver Spring,
Maryland

Rabbi Bieler is Coordinator of Judaic Studies and Superviscor of Imstruction
at the Hebrew Academy of Greater Washington. He has served as Chairman of
the Talmud Department at Ramaz Day School and was a Jerusalem Fellow.

Charles R. Bronfman, Chairman and Founder - The CRB Foundation, Montreal,
Quebec

Charles R. Bronfman, Montreal, Quebec

Mr. Bronfman is Co-Chairman and Chairman of the Executive Committee of The
Seagram Company, Ltd., Chairman of The CRB Foundation and Honeorary Chairman,
Canada-Israel Securities Ltd. He is Director of the Canadian Council of
Christians and Jews, and active in many c¢ivic and Jewish causes.

John C. Colman, President - Jewish Federation of Metropolitan Chicago,
Glencoe, Illinois

John C. Colman, Glencoe, Illinois

Mr. Colman is a private investor and business consultant. He is a member of
the Executive Committee of the American Joint Distribution Committee, President
of the Jewish Federation of Metropolitan Chicage, and is active in a wide
variety of Jewish and general insticutions.

Maurice 8. Corson, President - The Wexner Foundation, Columbus, QOhio

Maurice S. Corson (Rabbi}, The Wexner Foundation, Columbus, Chio

Rabbi Corson is President of the Wexner Foundation. He was a director of the
Jewish Community Relations Council of Philadelphia, United Israel Appeal of
Canada, and B'nai B'rich. He is active in many Jewish and civic causes,



Lester Crown, Past Chairman - The Jewish Theological Seminary of America -
Chicago, Illinois

Lester Crown, Chicago, Illinois

Mr. Crown is President of Henry Crown and Company, Chairman of the Board of
Material Service Corporation and Executive Vice-President of General Dynamics.
He has served as Chairman of the Board of The Jewish Theological Seminary of
America.

David Dubin, Executive Director - JCC on the Palisades, Tenafly, New Jersey

David Dubin, JCC on the Palisades, Tenafly, New Jersey

Mr. Dubin is Executive Director of the Jewish Community Center on the Palisades
and author of several articles in The Journal of Jewish Communal Service on
Jewish education within Jewish communicy centers.

Stuart E. Eizenstat, Board Member - National Jewish Center for Learning and
Leadership, Washington, D.C.

Stuart E. Eizenstat, Powell, Goldstein, Frazer & Murphy, Washingteon, D.C.

Mr. Eizenstat practices law in Washington, D.C. and teaches at the Kennedy
School of Government at Harvard University. He was Director of the domescic
policy staff at The White House under the Carter Administration. He is active
in many civic and Jewish organizations and speaks and writes widely on public

policy,

Joshua Elkin, Headmaster - Sclomon Schechter Day School of Bosrton, Newton, MA

Joshua Elkin {Rabbi, Ed. D.), Newton, MA

Rabbi Elkin is Headmaster of the Solomon Schechrer Day Scheool of Boston., He
has taught in the Jewish Education program at the Hornstein Program in Jewish
Communal Service at Brandeis University and has just completed a year as a
Jerusalem Fellow,




Eli N. Evans, President - Charles H. Revson Foundation, New York, NY

Eli N. Evans, Charles H. Revson Foundation, New York, NY

Mr. Evans is President of the Charles H. Revson Foundation which supports
programs in urban affairs, Jewish and general education, and biomedical
research policy. He has written two books on the history of Jews in the
American South.

Irwin §. Field, Fromer Chairman - national United Jewish Appeal, Cerritos, CA

Irwin S. Field, Liberty Vegetable 0il Company, Cerritos, CA

Mr. Field is President of Liberty Vegetable 0il, and Chairman of the Executive
Committee of Luz Internatiomal Ltd. He is Vice Chairman of the Jewish
Federation of Los Angeles and a past National Chairman of the United Jewish
Appeal. He serves many other national and intermational organizations.

Max M. Fisher, Former Chairman, Board of Govermors - The Jewish Agency for
Israel, Detroit, Michigan

Max M. Fisher, Detroit, Michigan

Mr. Fisher was Chairman of the Board of Governors of The Jewish Agency for
Israel, President of the Council of Jewish Federations, and President of the
United Jewish Appeal. He was Chairman of United Brands Company and has been
involved with many other corpoerations and civiec and Jewish corganizations.

Alfred Gottschalk, President - Hebrew Union College, Cincinnaci, OChio

Alfred Gottschalk (Rabbi, Ph.D.), Hebrew Union College, Cincinnati, Ohio

Dr. Gottschalk is President of the Hebrew Union College-Jewish Institute of
Religion and Professor of Bible and Jewish Religious Thought. He is founder of
the School of Jewish Communal Service, Chairman of the Academic Council of the
U. 5. Holocaust Memorial Council. He also serves as Vice President of the
World Union for Progressive Judaism. He has written extensively on education

and Jewish intellectual history.




Arthur Green, President - Reconstructionist Rabbiniecal College, Wyncote, PA

Arthur Green (Rabbi, Ph.D.), Reconstructionist Rabbinical Cellege, Wyncote, PA
Dr. Green is President of the Reconstructionist Rabbinical College and the
author of many books and articles including Tormented Master; A Life of Rabbi

Nahman of Bratslav.

Irving Greenberg, President - The National Jewish Center for Learning and
Leadership, New York, NY

Irving Greenberg (Rabbi, Ph.D.), The National Jewish Center for Learning and
Leadership, New York, NY

Rabbi Greenberg is President and co-founder of CLAL: The National Jewish
Center for Learning and Leadership. He founded and chaired the Department cf
Judaic Studies at City College and has taught and written widely on Jewish
thoughts and religion,

Joseph §. Gruss, Founder - Fund for Jewish Educstion, New York, NY

Joseph S. Gruss, Gruss & Company, New York, NY

Mr. Gruss is former head of Gruss & Company. He established the Fund for
Jewish Education in New York in assoclation with UJA/Federation of Jewish
Philanthropies. He has provided full medical and financial support to Jewish
educators, grants to 400 Jewish Day Schools and Yeshivot and to community
organizations dedicated to Jewish outreach, and funds for school building
renovations. He supports Jewish educators through scholarships for high school
and college students.

Robert I. Hiller, President - The Zanvyl Krieger Fund, Baltimore, MD

Robert I. Hiller, Zanvyl Krieger Fund, Baltimore, MD

Mr. Hiller is a consultant to non-profit organizations and President of the
Zanvyl Krieger Fund. He has been chief professional officer of the Council of
Jewish Federations and the Jewish Federations in Pittsburgh and Baltimore.



David Hirschhorn, Vice President - American Jewish Committee, Baltimore, MD

David Hirschhorn, The Blaustein Building, Baltimore, MD

Mr. Hirschhorn is Vice Chairman of American Trading and Production
Corporation. He is a Vice President of the American Jewish Committee and
active in Jewish education in Baltimore.

Carol K. Imgall, Executive Director - Bureau of Jewish Education of Rhode
Island, Providence, RI

Carol K. Ingall, Bureau of Jewish Education of Rhode Island, Providence, RI
Mrs. Ingall is Executive Director of the Bureau of Jewish Education of Rhode
Island, curriculum consultant to the Jewish Theological Seminary and
representative of the Council for Jewish Education to the Conference on Jewish
Communal Service.

[Carol: I know this is no longer accurate. Please send me your new story.]

Ludwig Jesselson, Past President - UJA/Federation of Jewish Philanthropies of
New York Joint Campaign, New York, NY

Ludwipg Jesselson, Philipp Brothers, Inc., New York, NY

Mr. Jesselson has served as Chairman of Philipp Brothers, Inc., Chairman of the
Board of Governors of Bar Ilan University, Treasurer of the Board of Yeshiva
University and President of UJa/Federation of Jewish Philanthropies of New Yerk
Jolnt Campaign.

Henrvy Koschitzky, Past Chairman - Board of Jewish Education, Toronto, Ontaric

Henry Koschitzky, Toronto, Ontarico
Mr. Koschitzky, a former Rhodes Scholar, is President of lke Industries Ltd.
He has served as Chairman of the Board of Jewish Education in Toronto.




Mark lainer, Vice President - Jewlsh Education Service of North America,
Encino, CA

Mark Lainer, Encino, California

Mr. Lainer is an attorney and real estate developer. He is an officer of the
Jewish Federation of Los Angeles and Vice President of JESNA. He was founding
president of Abraham Joshua Heschel Day School, Vice President of Education at
Temple Valley Beth Sholom, Encino, and Chairman of the Bureau of Jewish
Education of Los Angeles.

Norman lLamm, President - Yeshiva University, New York, NY

Norman Lamm (Rabbi, Ph.D.), Yeshiva University, New York, NY

Dr. Lamm is President of Yeshiva University, founder of Iradition magazine and
the author of many books including Faith and Doubt. He was a member of cthe
President's Commission on the Holocaust and lectures extensively on Judaism,
law and ethics.

Sara S. lee, Director - Rhea Hirsch School of Education, Hebrew Union College,
Los Angeles, CA

Sara S. Lee, Rhea Hirsch School of Education, Hebrew Union College,

Los Angeles, CA

Mrs. Lee is Director of the Rhea Hirsch School ¢f Education at Hebrew Union
College in Los Angeles and Vice Chairman of the Association of Institutions of
Higher Learning in Jewish Education. She is a frequent centributor to
conferences and publications on Jewish cducation.

Seymour Martin Lipset, Senior Fellow in political science and sociology -
Stanford University, Stanford, CA

Seymour Martin Lipset (Ph.D.), Stanford University, Stanford, CA

Professor Lipset is a Senior Fellow in political science and sociology at the
Hoover Institution at Stanford University. He has been co-editor of Public
Qpinion and author of many books including Political Man and The Politics of
Unreason.



Haskel lookstein, Principal - Ramaz School; Rabbi - Congregation Kehilarch
Jeshurun, New York, NY

Haskel Lookstein (Rabbi, Ph.D.), Ramaz School, New York, NY

Rabbi Lookstein is Principal of Ramaz School and Rabbi of Congregation Kehilath
Jeshurun. He teaches at Yeshiva University and has served in leadership roles
with the National Rabbinie Cabinet, the New York Board of Rabbis, the Cealition
to Free Soviet Jews and the UJA-Federation of New York.

Robert E. Loup, National Chairman - National Jewish Center for Learning and
Leadership, Denver, CO

Robert E. Loup, Loup-Miller Construction Company, Denver, CO

Mr. Loup is a real estate developer. He is life president of the Allied Jewish
Federation of Denver, Nationazl Chairman of CLAL, and past national chairman of
the United Jewish Appeal.

Morton L. Mandel, Founder and Chairman - Commission on Jewish Education in
North America, Cleveland, Ohio

Morton L. Mandel, Premier Industrial Corporation, Cleveland, Ohio

Mr. Mandel is Chairman of the Board of Premier. He founded and chaired the
Commission on Jewish Education in North America. He has been President of the
Jewish GCommunity Federation of Cleveland, the Council of Jewish Federations,
and JCC Association.

Matthew J. Maryles, Vice President - UJA/Federation of Jewish Philanthropies of
New York, New York, NY

Matthew J. Maryles, Oppenheimer and Company, Inc., New York, NY

Mr, Maryles is a Managing Director of Oppenheimer and Company, Inc., a New York
investment banking firm. He is President of Yeshivah of Flatbush, Chairman of
the Fund for Jewish Education and Vice President of UJA/Federation of Jewish
Fhilanthropies of New York.




Florence Melton, has initiated irmovative projects in Jewish and secular
education, Columbus, Ohio,

Florence Melton, Columbus, Ohio,

Mrs. Melton is the founder of R. G. Barry Gorporation where she serves as
Design Consultant. She has served on the Board of Huntington National Bank,
Columbus, and is an inventor who holds a number of patents. Through her
philanthropic efforts, she has initiated numerous imnmovative projects in Jewish
and secular education, including a research project at Chio State University
designed to increase the self-image of junior high school children. She has
served on many national education boards.

Donald R. Mintz, Past President - Jewish Community Centers Association of North
America, New Orleans, LA

Donald R, Mintz, Sessions & Fishman, New Orleans, LA

Mr. Mintz is a senior partner of Sessions & Fishman and a Professor at Tulane
University Law School. He was President of the Jewish Federation of Greater
New Orleans and is the immediate past president of Jewish Community Centers
Association of North America (formerly JWB).

Lester Pollack, Vice President - Jewish Community Centers Association of North
America, New York, NY

Lester Pollack, Lazard Freres & Company, New York, NY

Mr. Pollack is a General Partner of Lazard Freres and Chief Executive Officer
of Centre Partners. He is Vice President of the JCC Association and of
UJA/Federation of Jewish Philanthropies of New York.

Charles Ratner, Chairman - Cleveland Commission on Jewish Continuity,
Cleveland, Ohio

Charles Ratmer, Forest City Enterprises, Inc., Cleveland, Ohio

Mr. Ratner is Executive Vice President of Forest City Enterprises, lnc. He is

Vice President of the Jewish Community Federation of Cleveland, Chairman of the
Cleveland Commission on Jewish Continuity, and of the Cleveland Jewish Welfare

Fund campaign. He is active in other civic and Jewish organizations.



Esther leah Ritz, Past President of JCC Assoclation, Milwaukee, Wisconsin

Esther Leah Ritz, Milwaukee, Wisconsin

Mrs. Ritz has been President of JCC Association and Vice President of che
Council of Jewish Federations. She is Vice Chairman of Wurzweiler School of
Social Work at Yeshiva University and is a Past President of the Jewish
Federation in Milwaukee.

Harriet L. Rosenthal, Vice President - JCC Association, South Orange, NJ

Harriet L. Rosenthal, South Orange, New Jersey

Mrs. Rosenthal is a Vice President of JCC Association. She was a delegate of
the National Council of Jewish Women to the Conierence of Presidents, and
serves on the Board of The National Conference on Soviet Jewry.

Alvin I. Schiff, Executive Vice President - Board of Jewish Education of
Greater New York, New York, NY

Alvin I, Schiff (Ph.D.), Board of Jewish Education of Greater New York,

New Yorlk, NY
Dr. Schiff 1s Executive Vice President of the Beoard of Jewish Education of

Greater New York, Editor of Jewish Education and Professor of Jewish Education
at Yeshiva University. He is past president of the Council for Jewish
Education.

Ismar Schorsch, Chancellor and Professor of Jewish History - Jewish Theological
Seminary, New York, NY

Ismar Schorsch (Rabbi, Ph,D.), Jewish Theological Seminary, New York, NY

Dr. Schorsch is Chancellor and Professor of Jewish History at the Jewish
Theological Seminary of America. He has served as President of the Leo Baeck
Institute and has published in the area of European Jewish history.



Danlel S. Shapiro, Vice President of the Council of Jewish Federations, New
York, NY

Daniel S. Shapiro, Schulte, Roth & Zabel, New York, NY

Mr. Shapiro is a partner in Schulte, Roth and Zabel. He has served as
President of the Federation of Jewish Philanthropies of New York and is Vice
President of the Council of Jewish Federations.

Margaret W. Tishman, President - UJA/Federation of Jewish Philanthropies of New
York, New York, NY

Margaret W. Tishman, New York, NY
Mrs. Tishman is President of the UJA/Federation of Jewish Philanthropies of New

York. She has served in leadership roles with the Jewish Community Relations
Council of New York, the Jewish Theological Seminary, and Yeshiva University.

Isadore Twersky, Professor and Director of the Center for Jewish Studies -
Harvard University, Cambridge, MA

Isadore Twersky (Rabbi, Ph.D.), Harvard University, Cambridge, MA
Professor Twersky is Nathan Littauer Professor of Hebrew Literature and
Philosophy and Director of the Center for Jewish Studies at Harvard
University. He has written numerous scholarly books and studies in Jewish
philosophy and law.

Bennett Yanowitz, President - Jewish Education Service of North America,
Cleveland, OH

Bennett Yanowitz, Cleveland, Ohio

Mr. Yanowitz is a principal in the firm of Kahn, Kleinman, Yanowitz and Arnson.
He is President of JESNA. He has served as Vice President of the Jewish
Community Federation of Cleveland and Chairman of the National Jewlsh Community
Relations Advisory Council.
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MEMORANDUM

TO: Ginny Levi
FROM: Jonathan Woocher
DATE: September 17, 1590

SUBJECT: Organizational frameworks in Jewish education

L A S i e vy e T T T P M S L M, R e e e Y W W W W S S e ke ok e —— — ——

I've tried to come up with a relatively succinct
description of the organizational frameworks for Jewish
education in North America in response to the assignment
given me yesterday. I also was able to dig up two charts
that depict organizational relationships within the
educational system,

In truth, I don't believe that either the description or
the charts are satisfactory. The description would, I
fear, have to be considerably longer to do justice to the
organizational variety and complexities. The charts do
not adequately encompass the informal education world.
With time, we could come up with a better chart, but I'd
prefer that a decision be made as to whether something
like that should be included before investing the time.

In any event, feel free to send this on to Jerusalem for
whatever assistance it may be to the drafting team.

Best wishes for a shannah tovah.
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Given the range of institutions and individuals involved in
providing Jewish education, it is not surprising that the
organizational frameworks for relating them to one another are
also diverse and complex. The relationships between and among
educational institutions are almost invariably non-hierarchical.
This applies both to relationships within ideological groupings
(e.g., between supplementary or day schools and national
denominational bodies) and within geographic areas (e.g., between
schools and local central agencies of Jewish education). Thus,
with rare exceptions, North American Jewish education lacks the

lines of authority we associate with school systems.

Nevertheless, the organizational frameworks that do exist play an
important role in giving some degree of c¢oherence to Jewish
educational activity. Much of the educational world is organized
along denominational lines. Each of the major religious
movements has instruments for linking together and providing
service and guidance to schools that share its ideological
perespective. These national commissions and departments of
Jewish education are alsoc important sources of curriculum for
their affiliated schools. The denominations also maintain
departments or organizations for working with youth in informal
settings and camps. Finally, the religious movements sponsor
training programs for Jewish educators as part of their

institutions of higher Jewish learning.
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Alongslide theee denominational frameworks, other institutional
networks havae davelopad that are elther indapaendent, communal
(i.e., linked directly to the Federation system), or tranwes-
denoninational in character. On the local level, the most

i ortant expression ¢f the communal organizing principle is the
central agency of Jewlsh education (called by various names in
different cormmunitics). Approximately fifty communities now hava
central agencies. 1hey ¢enerally provide consultation to
schoole, spenaar in-service training for teachers, mainlain
educational rcsource centers, and are involved in a variety of
other community-wide coordinating and programming functions. A
smaller number of cormunities paintaln communally-supported
colleges of Jewish studies, which genarally play a major role

both in.training educators and in adult Jewish aducation.

Reyond the local levecl, communal or trans-denominational
organizations cxist that link educational providers (e.g., the
JCC RAgeociation of North Aperica far .T¢Cs, the Jewich Community
Day Echool Natwork for compunally sponsored day schoola),
training institutione (the Association of Institutions of Higher
Learning for Jewish FEducation), central agencies (the Bureau
Directors Fallowohip), and educators (the Coalitlon for tha
Advanccment of Jewish Education [CAJL) and the Cuuncil for Jawish
Education}). JESNA, in addition to its rola as a consultant to
Paderationc on cducatienal plesning igsues, aiso relates to
nearly all of the other national educational organizations and

bodies on a collegial basis (sea chart 2).
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TABLE B:

LOCAL - NATIONAL

JEWISH EDUCATION ORGANIZATIONS

Union of Orthodox Jawish Congregations

Feliowshlp of Reconstructionist Congregations and Havurol

uoJC FRCH
Yashiva Untversiy Recanstructinnist Rabbinical College
YU RARC

Union of Amarican Hebrew Congregations

UAHC

Mebrew Union College - Jewish institute of Religlon

United Synagogue o! America
Jewish Theological Seminary of America

JTS
HUC-JIR University of Judaism
Torah U'Mesorah
Yeshivoih \\‘ //
AHLIJE —
(Astociation of Instutions of Higher | — YEONA | _faeet Fulemtions

Leaming for Jewish Cducatiur)
ideciogical
independent
university

Cenirel Agencles for Jewish Edueatinn
(RJC. AJC, CAJE, CJE, Cunnuniiess ana Uepaliwnts)

Communal &chogls
Taimud Torah
Community School

Day Schools

Comm. Supp. H.S.

SCHQOLS -
/ Synagogue Sehools
Day Gehools
independent
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September 18, 1990

Mr. Eliot G. Spack

Executive Director

Coalition for the Advancement of
Jewish Education

261 West 35th Street, Floor 124

New York, NY 10001

Dear Elior:

As was discussed on Sunday, enclosed is the draft of the
Commission’s final report. It is being sent to commissioners today
for their comments and suggestions prior to the preparation of a
final version.

The Commission's senior policy advisors went through it on Sunday
morning and have made the following suggestions:

1. Informal education should be given more attention in all
relevant sections.

2. Some specific commitments for the CIJE to accomplish should be
made more tentative.

3. The role of current national educational institutions should be
referred to more directly,

4. References to Israel should be expanded.

5. Certain phrases should be re-wricten for greater clarity.

We expect to have the published report ready for distribution at a
meeting in New York on Tuesday, November 8 (10:00 a.m.-2:30 p.m.}.
More on that later. Please hold che date,

Best wishes for the New Year.

Sincerely,

oo

Stephen H. Heffman

Convened by Mandel Associated Foundations, JWB and JESNA in collaboration with CJF
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September 18, 1990

Mr. Barry Shrage

Executive Vice President

Co ined Jewish Philanthropies
of Greater Boston

One Lincoln Plaza

Boston, Massachusetts 02111

Dear Barry:

I'm sorry you were unable to join us for an initial conversation on
the Council for Initiatives in Jewish Educarion. I believe it went
well.

Enclosed is the draft of the Commission's final report. It is

being sent to commissioners today for their comments and
suggestions prior to the preparation of a final version.

Ve expect to have the published reporct ready for distribution at a
meeting in New York on Tuesday, November 8 (10:00 a.m.-2:30 p.m.).
More on that later. Please hold the date.

Best wishes for the New Year.

Sincerely,

oo

Stephen H. Hoffman

Convened by Mandel Associated Foundarions, JWB and JESNA in collaboration with CJF
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4. References to Israel should be expanded.
5. Certain phrases should be re-written for greater clarity.

The report's executive summary will be drafred as soon as we receive the
comments of the commissioners. We will also write the preface at that

time.

I hope you will read this draft carefully so that your discussion with the
senior policy advisor wheo calls on you will enable us to incorporate your
thoughts in the final version.

I look forward to seeing you oun November 8 when we will be releasing cur
report to the general public, and I want to wish you a Shana Tova, with
the hope that it will be a year of peace and happiness for you and your
loved omnes.

Moerten L. Mandel
Chairman



September 18, 1990

prefix first lasc
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company 0B

street

address

Dear sal

It is my pleasure to send you a draft of the final report of the
Commission on Jewish Education in Neorth America. OQur challenge was
to prepare a report that would convey the content, the spirit and
the conclusions of our deliberations to the largest possible
segment of the North American Jewish communicy. I hope you will
find this report inspiring as well as a faithful rendition of our
joint werk during the past two years.

I would appreciate if you could read this repert as soon as
possible: we need your response and comments in crder to be ready
with a published report in time for our meeting of November 8.
Therefore, I have asked a senlor policy advisor to be in touch with
you as early as September 26. 1 know that this puts us on a very
tight schedule.

This document has been reviewed by the senior pelicy advisors and
they have made some suggestions for the final version as follows:

1. Informal education should be given more attention in all
relevant sections.

2. Some specific commitments for the CIJE to accomplish should be
made more tentative,

3. The role of current national educaticnal institutions should be
referred to more direccly.
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4. References to Israel should be expanded.
5. Certain phrases should be re-written for greater clarity.

The repert's executive summary will be drafred as soon as we receive the
comments of the commissicners. We will also write the preface at that
time.

I hope you will read this drafr carefully so that your discussion with the
senior policy advisor who calls on you will enable us to incorporate your
thoughts in the final version,

I look forward to seeing you on November 8 when we will be releasing our
report to the general public, and I want to wish you a Shana Tova, with
the hope that it will be a year of peace and happiness for you and your
loved ones.

Morton L. Mandel
Chairman
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4, References to Israel should be expanded.
5. Certain phrases should be re-written for greater claricy.

The report's executive summary will be drafted as soon as we receive the
comments of the commissioners. We will also write the preface at that
time.

1 hope you will read this draft carefully so that your discussion with the
senior policy advisor who calls on you will enable us to incorporate your
thoughts in the final version,

I look forward to seeing you on November 8 when we will be releasing our
report to the general public, and I want to wish you a Shana Tova, with

the hope that it will be a year of peace and happiness for you and your

loved ones.

Morton L. Mandel
Chairman

cc: Senlor Policy Advisors
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4. In youth work, if one is a successful youth leader one
may advance to an administrative post in a regional
denominational or communal office, and then on to the
national office. Obviously the number of jobs is very
limited currently and the advancement is purely linear
- towards increasing administrative responsibility and
distance from the field. There are no or few positions
in enriching the available "curriculum."

5. In family education, up to now there have been only
part-time assignments within synagogues and other
organizations, with the exception of the very few
(Vicki Kelman, Harlene Appelman, Caroline Keller} who
may find communal posts from which to consult with
others on their programs. Given the increased interest
and expectation for schools and synagogues to do Jewish
family education one can anticipate that a number of
full-time positions in JFE will emerge.

6. What is lacking is a network of possibilities within a
defined field. Thus, besides the above examples, we
could also see Hillel work, adult education, Israel
trips and media-art consultants as forming multiple
possible positions that someone in a field of informal
Jewish education might £ill. Thus e.g. one could begin
as a synagogue y:¢ th leader, move on to become JCC
Judaic specialist, move on to become assistant camp
director in charge of "X" activities, and on as a BJE
or federation specialist in planning informal Jewish
education for a whole community.

I think in this way the analogous "problem" posed for a
teacher in a school s« ting has its parallel for a talented youth
worker or head counselor in the informal sector.

The growing interest in the field of informal education and
the application of informal education methods in a broad range of
Jewish educational in: itutions suggests the importance of
professionalizing the field. Two requisites are critical if the
professionalization of Jewish informal education is to occur: 1)
development of a university-based program for informal educators;
2) clarifying a career-line for professional positions in Jewish
informal education.

In closing, please accept my best wishes for a healthy and
happy New Year.





