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COUNCIL ON INITIATIVES IN JEWISH EDUCATION

Mission

The CIJE has six basic roles to fulfil -- advocacy
on bzhalf of Jewish education; initiating action on
the specific recommendations on personnel and
community development called for by the Commission
on Jewish Education in North America; forging new
connections among communities, institutions and

foundations; establishing and acting on a new
research agenda: helping to facilite synergism

within the emerging foundation community; and

energizing new financial and human resources for

Jewish education.

A Advocagx

The best lay and professional leadership of the
Jewish community need to be attracted to the
cause of Jewish education. Visions of what
should and can be achieved in the 21st century
need to be repeatedly placed before our
communities' leadership and the wherewithal to
do so obtained. The CIJE can provide a unique
blend of individual and institutional advocacy
in North America.

B. Initiatives

Several specific recommendations are being
promoted by the Commission on Jewish Education
in North America. These include the need to
radically strengthen personnel in the field and
deepen local community leadership's commitment
to Jewish education. Through comprehensive
planning programs and experimental initiatives
in designated lead communities, CIJE will bring
together continental institutions and other
experts to yield breakthroughs in Jewish
education development at the local level.

C. Connections

Creative people, institutions, organizations.
and foundations are all acting on new ideas in
Jewish education. The CIJE seeks to provide a
meeting place that will bring together:

— Funders and those with proposals for action:
- Proven ideas developed through foundation

initiatives and communities eager to know
what works;
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- Institutions that are developing new
approaches and the personnel and resources
to make breakthroughs possible.

The CIJE will be a setting where funders can
share accomplishments and possibly agree to

-join together in supporting new undertakings of

large magnitue.
Research

While there are many people engaged in Jewish
education research, there still appears to be
no coordinated, systematic analysis of what
works in Jewish education. Research interests
have been understandably idiosyncratic. The
Commission on Jewish Education in North America
found gaping holes in what we can say we know
with real confidence, rather than relying on
conventional wisdom. A comprehensive.
multi-year research agenda needs to be ocutlined
by the best thinkers on the continent, assigned
to the most promising talent, supported, and
the findings critically examined and
disseminated. .

Synergism

One of the most exciting new developments in
Jewish education —-- one that holds great
promise for the field -- is the serious entry
of strong private foundations into Jewish life
in general and Jewish education in particular.
This is an unprecedented development. The
foundations are deploying creative staffs and
developing recognizeable signatures of their
interests and accomplishments. Recruitment,
day schools, media, training high potential
professionals, identifying master teachers and
programs, and Israel experiences are just a few
of the interests being pursued. The richness
of foundatior. endeavors is a real blessing.
Through the synergy of coming together at the
CIJE., foundations could efficiently diffuse
their best innovations throughout the lead
communities and should they desire it even help
each other advance their agendas by consulting
with each other, exchanging professional
resources, avoiding recreating notions, etc.

Energize

Through the work of the Commission on Jewish
Education in North America and the work of
other entities, a new group of professionals



II-

for Jewish education has begun to be
identified. Generally these are people who are
experts in general education who have an
interest in Jewish affairs. Also, academicians
with expertise in Judaica, the humanities, and
social sciences want to contribute. CIJE will
seek to identify these people and provide them
with effective avenues to use their talents on
behalf of the Jewish people, much the way we
now benefit from many of the best lay leaders
in the business community and other
professions.

Further CIJE will attempt to generate new
financial resources within local communities in
partnership with existing resources and on a
continental basis to back the ideas that are
proven to work in Jewish education.

CIJE hopes to energize new professional and
financial resources to add to the gifted people
already at work. Ultimately local federations,
school supporters, congregations, and consumers
will need to commit more resources to
accomplish the Jewish education agenda for the
next century. This will not be an easy thing
to achieve. It is hoped that CIJE will be able
to facilitate foundations interested in
providing a quick start to the development of
new innovative efforts and then provide some
longer term support.

Method of Operation

The CIJE will not be a big new comprehensive direct
service provider. It isn't seeking to displace any
existing institution or organization. Rather, CIJE
expects to operate with a very small core staff —-
no more than 3 or 4 professionals -- and work
through the efforts of others -— JESNA, JCCA, CJF.
Yeshiva University., JTS, HUC-JIR, Reconstructionist
College, Torah U Mesorah, denominational
departments of education, Brandeis, Stanford.
Harvard, Spertus, Boston Hebrew College, educator
organizations, etc. This list could go on and on!
The need is not for a new service delivery
mechanism but for a catalytic agent -- one that can
convene meetings of peer organizations on the
national scene, including denominational
institutions and departments, communal agencies.
foundations, and the like.
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No existing organization plays this role today in
Jewish education. CIJE, building upon the already
successful engagement of these entities through the
Commission on Jewish Education in North America,
can play this role. The identity of all partners
would be preserved and their missions enhanced.

The rich diversity of foundation interests would be
infused into the consciousness of the established
community.

Structure

A simple structure to govern the CIJE is
envisioned.

A. Board

Approximately 20 to 30 people will govern the
CIJE. They will be drawn from among the
leaders of the foundation community,
continental lay leaders, outstanding Jewish
educators, and leading Jewish academicians.

B. Senior Policy Advisors

A group 0f:20 or so senior policy advisors will
provide ongoing professional guidance to the
professional staff and board of the CIJE. They
will be drawn from the ranks of the continental
organizations and institutions and outstanding
individual professionals.

C. CIJE Fellows

Beyond the Senior Policy Advisors group, the
CIJE intends to assemble 50 or so fellows to
provide intellectual, educational content to
its work. These Fellows would be identified
from among the people currently at work in
Jewish education., and leading academicians and
practitioners in general education, Judaica,
humanities, and social sciences with a strong
interest in Jewish life. In addition to
providing ongoing advice to CIJE, the Fellows
should be a rich resource for consultants for
lead communities, foundation initiatives, the
research agenda of CIJE, and the institutional
objectives of CIJE working in concert with
others.



D. Advisory Council

At least once a year CIJE will reconvene the
members of the Commission on Jewish Education
in North America, augmented with other key
figures in Jewish education. This will provide
an opportunity to check on the progress of
implementing the Commission's recommendations
and provide fresh insight on new developments
that- should be on CIJE's agenda.

E. Staff

The staff of CIJE will consist of a chief
professional officer (initially Stephen
Hoffman, the Executive Vice—President of the
Cleveland Federation); a chief educational
officer; and a planner. Appropriate support
staff would be in place as well. An initial
budget is attached.

8/28/90
SHH:gc:B1:39J
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MINUTES
COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
APRIL 9, 1991
12 NOON - 4:00 P.M.
COUNCIL OF JEWISH FEDERATIONS
NEW YORK CITY

Attendance

Board Members: Charles Bronfman, Gerald Cohen, John Colman,
Alfred Gottschalk, Arthur Green, Thomas Hausdorff,
David Hirschhorn, Norman Lamm, S. Martin Lipset,
Morton Mandel, Matthew Maryles, Lester Pollack,
Esther Leah Ritz, Isadore Twersky, Bennett Yanowitz

Policy Advisors Shulamith Elster, Seymour Fox, Annette Hochstein,

and Staff: Stephen Hoffman, Martin Kraar, Virginia Levi,
Arthur Rotman, Jonathan Woocher, Henry Zucker
| 4 0 and troduc ns

Mr. Mandel called the meeting to order at 12:40 p.m. He welcomed
participants to the first meeting of the newly established CIJE board
and asked those present to introduce themselves. He extended the
regrets of Max Fisher, honorary chair. He reminded board members that
the Council for Initiatives in Jewish Education is an outgrowth of the
Commission on Jewish Education in North America. Its purpose is to
implement the recommendations of the Commission and to bring about
greater support for Jewish education in North America with the ultimate
goal of upgrading its gquality.

II. CIJE Structure

The chair called board members' attention to the mission statement
which had been distributed in advance. He reminded the board that its
purpose is to set policy, authorize action, and galvanize resources for
Jewish education. He noted that, in addition to board meetings which
will occur approximately three times each year, there will be an annual
meeting of an Advisory Council, composed of board members, Commission
members, and other interested parties. The purpose of this meeting
will be to provide a progress report on efforts to enhance Jewish
education in North America.

Several board members raised questions about the actual role of the
board in the work of the CIJE. Should the board initiate new ideas,
evaluate funding proposals, and generally work with the staff to
accomplish the Commission's recommendations? Or should the board
react to proposals of the staff and policy advisors? It was suggested
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that the board should set policy and strategy, and should shape the
direction of the CIJE. It should create an agenda, serve as a
catalyst, and generally work to make the Commission recommendations
happen.

It also was suggested that an important step toward bringing about
change is to establish a timetable for accomplishing concrete goals.
Where do we want to be in two, five, or ten years?

III. Action Plan

A. Training

Dr. Shulamith Elster, newly appointed chief education officer of
CIJE, spoke about the training of Jewish educators. She noted that
the Commission concluded that the number of well-trained Jewish
educators in North America must increase. In order to accomplish
this goal, we must recruit, train, and place highly qualified
educators.

As an initial step toward this goal, CIJE is establishing close
working relationships with the major institutions of Jewish
learning, encouraging them to be the best they can be. Each is

. working to meet the changing needs of society. CIJE is working
with them to encourage the development of plans to develop and
enhance their strengths. In addition, CIJE is working with the JCC
Association to support the training of top leadership in the field
of informal Jewish education,

As it encourages an enhanced training capability, CIJE will focus
its attention on 1) clarification of current and future needs .in
the field, 2) facilitating planning to meet the needs of the field,
3) the teaching of subject matter, 4) identification of areas for
joint projects, 5) means of attracting quality faculty, 6) the
current status of in-service training and how to meet those special
needs. It was noted that we must know more about the state of
pre-service and in-service education in order to work effectively
on recruitment, retention, and professionalization of the field.

In the discussion that followed, it was noted that the training
programs being proposed will differ from those currently in effect
by building on the current strengths of each of the training
institutions. We are working to develop programs which will train
more people for the field and to do so in innovative ways.

In response to a question about the role of CIJE in this effort, it
was noted that CIJE is working with each imstitution to develop a
strategy for meeting a particular set of needs.
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Research

Jonathan Woocher, executive vice president of JESNA and a CIJE
senior policy advisor, noted that the Commission had concluded that
research is a key element for change in Jewish education. The
Commission became aware of the paucity of research and the limited
character of the research capability for Jewish education. It
recommended, therefore, that one goal of CIJE be to strengthen the
research capability for Jewish education in North America.

Senior policy advisors have recommended that research become an
integral component of CIJE activities and that action be based on
research. They also recommended that there is a need to address
the lack of reliable data on specific elements of Jewish education,
e.g., enrollments, personnel, program, etc.

It was suggested that a Jewish education data bank is needed, based
on current thinking and technology, to provide the data necessary
for effective planning and implementation of programs. In order to
take the first steps toward developing such a data bank, JESNA and
the JCC Association. propose to assess the data needs of potential
decisionmakers, determine how best to collect the essential data,
determine where and how to organize and maintain the data, and
study ways to disseminate the data once it is in place.

Finally, the senior policy advisors recommend that CIJE develop an
agenda for future research efforts and expand the current research
capability in the field of Jewish education. It was suggested that
the first steps toward this goal include a study of the research
currently available and the development of a blueprint for what is
needed.

Woocher summarized the recommendations of the senior policy

_advisors:

1. That the CIJE consider research an integral component of its
actiwvities.

2. That a plan be developed for the creation of a data base.

3. That the CIJE undertake a study of specific approaches to
building a broadbased research capability.

In the discussion that followed it was noted that there is
currently a North American Jewish data bank, that this does not
focus on Jewish education, and that it would be consulted on the
technology necessary to develop and maintain a data bank.
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If the proposal to establish a data bank is approved, the CIJE
staff will work to identify funders for the project. JCCA and
JESNA would then take the necessary steps to develop a design for
the creation of the data bank.

It was suggested that parameters be set so that a data bank would
focus on research related to the mission of CIJE. It was also
suggested that any project supported by CIJE should build a
component of evaluation into the program.

It was suggested that a subcommittee be formed to consider research
needs and make a recommendation to the full board.

Lead Communities

Stephen H. Hoffman, interim director of CIJE, reminded the board
that the Commission recommended the creation of lead communities to
serve as a laboratory to build Jewish education programs worth
replicating. Many communities have nominated themselves for this
role. We wish now to determine how to identify lead communities,
whether by inviting all communities to apply or by identifying a
small number of candidate communities and inviting them to apply.
We anticipate establishing three to five lead communities.

A list of criteria which might be used in selecting lead
communities was discussed. It was suggested that the availability
of new money to support innovative efforts in Jewish education be
among the criteria.

Several board members spoke in favor of issuing a general
invitation to apply, noting that this ensures a degree of
commitment that will be important to success. Others prefer
inviting communities to apply, to avoid raising the hopes of
communities that will then not be selected. It was suggested that
we identify a single lead community, establishing the best possible
program, and assessing its impact. Other board members suggested
that geographic and size diversity are significant for
replicability and that we should select at least three

communities. Finally, it was suggested that CIJE publish the
criteria for selection and invite all communities to apply, while
at the same time extending particular invitations to those we would
especially like to consider.

It was noted that the CIJE will bring the following elements to
each lead community:

1. Expertise of CIJE staff and planning teams.
2. Help with the cost of outside experts.
3. The ability to link projects with potential funders.
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We wish to encourage a focus on planning in each community. We
also propose to identify, codify, and disseminate information on
good practices which can be replicated elsewhere.

It was suggested that a timetable be set for the establishment of
lead communities. Short- and intermediate-term goals should be set
to encourage concrete action.

Finance., Administration and Staffing

It was reported that we anticipate a professional staff of three for
CIJE: a chief professional officer to provide overall direction, a
chief education officer to provide expertise on issues of education,
and a planner familiar with community organization and social planning.
Dr. Shulamith Elster has accepted the position of chief education
officer and will assume that position on July 1. There is a need to
identify the chief professional officer as soon as possible.

An anticipated three-year operating budget for CIJE was presented and
discussed.

It was proposed that a search committee be established to select the
chief professional officer. Committee members will include Charles
Bronfman, Max Fisher, Charles Goodman, Neil Greenbaum, Morton Mandel,
Matthew Maryles, and Lester Pollack. The search committee will
consider engaging a search consultant. It will see that a position
description is written and that it is shared with the board. The
search committee will canvas the board, senior policy advisors and
others for possible candidates. A progress report will be presented at
the next meeting of the board.

Foundation Community Contacts

It was noted that a number of foundations are already actively involved
with support of or considering new initiatives for programs in Jewish
education. The CRB Foundation has an interest in Israel experience
programs, the Cummings Foundation in development of best practices,

the Jim Joseph Foundation is working with day schools, the Mandel
Associated Foundations on senior personnel, the Revson Foundation is
working on media and technology, the Wexner Foundation with
recruitment, and the Zanvyl Krieger Foundation on compensation and
pension programs.

CIJE Mission

Following the presentations and discussion on an action plan, the board
returned to a discussion of its method of operation. It was
anticipated that three meetings per year would be held in New York.
Subcommittees may be established which will meet between meetings or on
mornings prior to board meetings. Materials for board discussion will



Council for Initiatives in Jewish Education Page 6
April 9, 1991

VIiI.

be sent out in advance and individual consultations will be held with
board members between meetings. There will be periodic communications
with the board to provide updates on progress which occurs between
meetings. All of this will evolve as we go about our work.

It was suggested that CIJE's role as an advocate for Jewish education
be considered further at a future meeting. The concept of lead
programs or institutions was raised for further discussion at a future
meeting. There was also a reminder of the importance of the
replicability of programs within lead communities.

Concluding Comments

The meeting concluded with a thoughtful D'var Torah by Rabbi Norman
Lamm, president of Yeshiva University.



. TOWARDS THE IMPLEMENTATION OF THE RECOMMENDATIONS OF THE
COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA:
THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

LEAD COMMUNITY PROJECT

ead Commu - once ocess Place

An Overview and Basic Conceptions

A Lead Community is a concept, a process and a place-
- a community engaged in planning for a comprehensive,
far-reaching and systematic improvement of Jewish

education.

The CIJE and the Lead Community

Several lead communities will be established and each
will enter a partnership with the CIJE committing-
itself to develop and implement a specific plan of
programs and projects in the community.

. Content

The community plan must include elements designed to
address the ‘enabling options’ - professional
development programs for all educators, recruitment and
involvement of key lay leadership and enhanced use of
Israel experiences as an educational resource.

Programs

The communities should undertake programmatic
initiatives most suited to meet local needs and
resources and likely to have a major impact on the
scope and quality of Jewish education in the
community.

oni j a i 2 eed-
Community plans and projects should be carefully

monitored and evaluated and feedback provided on an
ongoing basis.

Appendix: Recruitment and Selection of Lead Communities



An Overview

A Time to Act, reflects the North American Commission on Jewish
Education’s recommendation to establish local laboratories for
Jewish education as a strategy for bringlng about significant
change and improvement.

Three to five model communities will be established to
demonstrate what can happen when there is an infusion of
outstanding personnel into the educational system, when the
importance of Jewish education is recognized by the -
community and its leadership, and when the necessary funds
are secured to meet additional costs.

These models, called "Lead Communities™, will provide a
leadership function for other communities throughout North
America. Their purpose is to serve as laboratories in which
to discover the educational practices and policies that work
best. They will function as the testing places for "best
practices" - exemplary or excellent programs - in all fields
of Jewish education.

Each of the Lead Communities will engage in the
process of redesigning and improving the delivery of Jewish
education through a wide array of intensive programs.

(A Time to Act, p. 67)



Basic Conceptions

The process of change is gradual. A long term project is
being undertaken by the CIJE. The Lead Community Project
is a means of bringing about meaningful change in Jewish
education in North America by addressing those elements
thought to be most critical to improvement.

Without community support for Jewish education and an
approach to deal with the shortage of qualified personnel
no systemic change is likely. These are the "building
blocks or enabling options" identified by the Commission.

The initiative for bringing about community change should
come from the local community itself.

Each local community will be encouraged to strengthen
existing programs and to develop innovative and
experimental programs to expand thinking beyond existing

.ideas and approaches.

A local planning mechanism will be responsible

for generating plans and ideas and designing programs
that have the support of a coalition of the stakeholders--
key institutions and individuals.

In order for a community plan for change to be valid and
effective it should fulfill two conditions:

e It must be comprehensive and of sufficient scope to
have significant impact on the overall profile of
Jewish education.

e It must ensure high standards of guality. This can be
accomplished with the assistance of experts in the
field, careful and thorough planning, and appropriate
evaluation procedures.

The CIJE will assist in designing and field-testing
solutions to local problems through the professional and
technical support of its staff and consultants and the
assistance of the many resources of its co-sponsors-- the
Council of Jewish Federations (CJF), the Jewish Community
Center Association (JCCA) and the Jewish Educational
Services of North America (JESNA)-- the national training
institutions, the denomintions and the local, regional, and
national organizations.



A coalition of the majority of the local educational institutions
should be required to undertake a planning process and to make a
commitment to recruit outstanding lay leadership so as to establish
a supportive community climate to ensure the success of the plan.

Based on the specific needs of the community and the resources
available for implementation each community should propose a
specific program that it believes will make a significant impact on
the scope and quality of Jewish education.

The CIJE should offer each lead community:

professional guidance by staff and consultants

on-going consultation on content and process issues
liaison to continental and international resources
facilitation of funding for special projects through the
CIJE’s relationship with foundations

assistance in the recruitment of community leadership

- Best Practice Project

- Monitoring, Evaluation and Feed-back

Each community should make specific programmatic choices selected
by mutual agreement from a menu prepared by the CIJE. The CIJE menu

will include required and optional elements.
The required elements will include:

@ activities to "build the profession" including in-service
education for all personnel

e recruitment and involvement of outstanding lay leaders
for "community support" of Jewish education

e maximum use of Best Practices so as to strengthen
existing programs

e additional and enhanced Israel experience programs



s evelopment:

Communities should develop and implement a plan for the recruitment
and training of personnel and for activities to "build the
profession". The plan should consider the community’s varied
settings for formal and informal Jewish education and plan for pre-
service and in-service activities for teachers, principals, rabbis
and all personnel working in the field, either as professionals or -
as avocational educators. It should include a plan to recruit and
train previously under-utilized community human resources.

Specific examples of personnel development activities include the
development of policies and programs to improve salaries and
benefits, to develop new career paths and to empower educators by
creating new roles for educators in decision-making in schools and
in the community.

The CIJE will recommend elements of an effective personnel
development program and-assist communities in the planning and
implementation stages.

Community Support:

Each lead community should launch a major effort at building
community support. What is required is leadership at the
congregational/school, agency board level and Federation levels.
This requirement includes the recruitment of top leadership for
financial support for Jewish education so as to create a supportive
community climate to influence funding decisions and provide
effective leadership for lead community activities.

Some possible approaches to developing stronger leadership have
been identified. They include:

- improving the status of leadership in Jewish education
- providing mentors for younger leadership from among the
well-established and influential community leadership

- training of school and agency boards through a
community based training program

- recruiting leadership from active adult learners

- community leadership development programs designed
specifically for Jewish educational leadership



Among the specific activiies that should be considered 1is the
adoption of a formal agenda for COMMUNITY SUPPORT that includes:

- new financial commitments with specific appropriate
approaches to local fund-raising

establishment of a formal education "lobby"
development of regional or inter-communal networks
formalization of lay-professional dialogues

public relations efforts

Optional elements may include the enrichment and/or modification of
existing programs and the development of innovative and
experimental programs for a variety of settings.

The CIJE should formalize its relationship with each lead community
specifying the programs/projects to be implemented - the goals,
anticipated outcomes, and the additional human and financial
resources that the community will make available. The agreement
should likewise specify the support that can be expected from the
CIJE.

The CIJE should provide each lead community with timely feed-back
through the study of programs and projects. At a later stage, the
successful programs may be offered to additional communities for
replication or modification in other settings. Others may be
dropped altogether.



Content

A wide variety of possible options reflecting the
commitments, concerns and interests of the commissioners
were considered - any one of which could have served as the
basis for the Commission’s agenda. It was recognized that
the options could be usefully divided into two large
categories: enabling options and programmatic options.

The Commission decided to focus its work initially on two enabling
options as major approaches to change without which other program
options were unlikely to achieve their goals. The enabling options
are to "build the profession" so as to deal with the shortage of
qualified personnel and "the community - its leade structures
and funding" so as to provide the support essential for community
change. Each community will be required first to plan for the
"enabling options", the required elements of the community plan.

The Commission identified programmatic areas for intervention as a
means to improving existing programs, strengthening institutions
and developing innovative and experimental projects. The
programmatic areas include the target populations (early
childhood through senior citizens), settings and frameworks
(informal and formal - e.g., schools, centers and camps) and
specific content and methods.

Each community should choose the programmatic areas through which
they plan to address these options.

"Enabling options" should be reflected in the programmatic areas
selected by the community, those most suited to local needs and
conditions.

Two examples help clarify the critical relationship between
"enabling options" and specific programs.

- Training programs for principals improve schools.

- Individual schools benefit when supplementary school
teachers participate in required in-service training
programs.

"As the Lead Communities begin to develop their plans of action the
Best Practices inventory would offer a guide to successful
programs/sites/curricula which could be adopted in the Lead
Communities." (The Best Practices Project by Dr. Barry W. Holtz).
Thus a community choosing to undertake a specific program/project
will be offered models of successful programs/projects by the CIJE
so as to incorporate experience in the field in planning and
decision making. The community can then either replicate, modify or
develop unique programs, keeping in mind the standards set by these
models.
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Ongoing monitoring of progress -- collection and analysis of
data == should assist community leaders, planners and educators to
improve and adjust implementation activities in the communities.

The CIJE should establish an Evaluation Project to provide:

e ongoing monitoring of activities and elements of the
community plan

® evaluation of progress in appropriate form/s

e a feedback loop(s) to "connect practical results with a
process of rethinking, replanning and implementation"

Data will be collected locally and nationally to:

- evaluate the impact and effectiveness of individual programs
- evaluate the effectiveness of the Lead Community Concept
as a model for change
- create indicators and a data base to serve as the basis for
an ongoing assessment of Jewish education in North America.

It is anticipated that this work may contribute to a periodic
"State of Jewish Education Report"™ as recommended by the
Commission.

Research findings provided through the feedback loop(s) will make
information available on a continuous basis for decision-making
purposes. The feedback loop(s) provide for the rapid exchange of
knowledge and the ability to use information in both planning and
practice. It is anticipated that this approach will result in
ongoing adjustments and adaptations of plans.



UPDATE: NEXT STEPS

During its initial months the CIJE has succeeded in establishing a
organization and infrastructure that is now ready to launch work on
the recommendations of the Commission. The Senior Policy Advisors
and the. Board of Directors of the CIJE have held their initial
meetings and reviewed preliminary papers and conceptions. The
Education Officer has begun work on a full-time basis and a search
is undrway for the Executive Director and Senior Planner.

Two deliberations were held at the Mandel Institute in Jerusalem -
January and July 1991- with CIJE staff, advisors and consultants.
A working group of educators and planners has been formed to assist
the CIJE in its work.

A first workplan for the CIJE and time line have been established
that includes the following elements:

Establishing Lead Communities - as outlined in this paper

Undertaking a Best Practices Projects as outlined in
the enclosed CIJE paper by Dr. Barry W. Holtz

A paper now being prepared towards the establishment of a
research capability in North America

A project to building community support including the
preparation of a strategic plan

Development of an approach to a continental strategy for
preparing Jewish educators

Developing and launching a monitoring, evaluation and
feedback program for the CIJE

Separate papers will be forthcoming on each of the above elements
of the CIJE’s program.

SRE
8/91



. Appendix: The Recruitment and Selection of Lead Communities

The following approach has been proposed for the recruitment and
selection of lead communities through a two round screening
process.

A i o d tion

Round One: Request for Proposals (RFP)

Following a public announcement and communication to the local
federation, which will include information about criteria and the
selection process, communities will have six weeks to prepare a
letter of intent which will be processed by CIJE staff, reviewed by
Senior Policy Advisors and a committee of the Board of Directors.

Selection Criteria:

A. City Size: minimum Jewish population of 15,000 to maximum
Jewish population of 500,000

B. Commitment
In the Letter of Intent the local federation will be asked
to provide evidence of:
1. the community’s capability of a joint effort by all
elements of the community
* 2. commitment to involve all stakeholders
3. an existing planning process
4. initiatives and progress in Jewish education in recent
years (5 years)
* 5. a serious commitment of lay leadership
6. potential to recruit strong community leaders
7. potential for funding for lead community
activities
8. understanding of the importance of creating an
environment conducive to innovation and experimentation
9. commitment to developing personnel.

* Letters of support should be included from a sampling of
the stakeholders = educational and communal leaders.

Communities will be selected to participate in the second round.
Following discussion and appioval by the Senior Policy Advisors and

the Board of Directors, the CIJE staff will begin the recruitment
process as outlined above.
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Round Two: Formal Application

Communities selected for Round Two will be invited to send
representatives to an informational seminar in preparation for
Round Two and a more detailed application process that will include
a site visit by CIJE staff upon receipt of the completed form.

Following screening by the CIJE staff, comments will be elicited
from the Senior Policy Advisors and all applications, materials and
comments will be reviewed by a committee of the Board of Directors
and recommendations made for approval by the Board.

me e fo e itme ion:

1. Requests for Proposals (RFP): early September 1991

2. Round One applications due: October 15, 1991

3. Decision by CIJE Board: mid November 1991

4. Seminar for Round Two Communities: early December 1991
5. Round Two applications due: late January 1992

6. Decision by CIJE Board: by March 1992

IL



July 30, 1991

The Best Practices Project
Barry W. Holtz
L Introduction

In describing its "blueprint for the future,” A Time to Act, the report of the Commission on
Jewish Education in North America, called for the creation of "an inventory of best
educational practices in North America" (p. 69). The primary purpose of this inventory
would be to aid the future work of the Council, particularly as it helps to develop a group of
model Lead Communities, "local laboratories for Jewish education." As the Lead
Communities begin to devise their plans of action, the Best Practices inventory would offer
a guide to successful programs/sites/curricula which could be adopted for use in particular
Communities. The Best Practices inventory would become a data base of Jewish
educational excellence to which the Council staff could refer as it worked with the various
Lead Communities.

Thus the planners from a Lead Community could ask the Council "where in North America
is the in-service education of teachers done well?" and the Council staff would be able to
find such a program or school or site some place in the country through consulting the Best
Practice inventory. It is likely that the inventory would not be a published document but a
resource that the Council would keep or make available to particular interested parties.

What do we mean by "best practice"? The contemporary literature in general education
points out that seeking perfection when we examine educational endeavors will offer us
little assistance as we try to improve educational practice. In an enterprise as complex and
multifaceted as education, these writers argue, we should be looking to discover "good" not
ideal practice. As Joseph Reimer describes this in his paper for Commission, these are
educational projects which have weaknesses and do not succeed in all their goals, but which
have the strength to recognize the weaknesses and the will to keep working at getting
better. "Good" educational practice, then, is what we seek to identify for Jewish education.

A project to create such an inventory begins with the assumption that we know how to
locate such Best Practice. The "we" here is the network of people we know, trust or know
about in the field of Jewish education around the country. I assume that we could generate
a list of such people with not too much difficulty. Through using that network, as described
below, we can begin to create the Best Practice inventory.

Theoretically, in having such an index the Council would be able to offer both

encouragement and programmatic assistance to the particular Lead Community asking for
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advice. The encouragement would come through the knowledge that good practice does
exist out in the field in many aspects of Jewish education. By viewing the Best Practice of
"X" in one location, the Lead Community could receive actual programmatic assistance by
seeing a living example of the way that "X" might be implemented in its local setting.

I say "theoretically" in the paragraph above because we will have to carefully examine the
way that the inventory of good educational practice can best be used in living educational
situations. Certainly significant stumbling blocks will have to be overcome. In what way,
for example, will viewing the Best Practice of "X" in Boston, Atlanta or Montreal offer
confidence building and programmatic assistance to the person sitting in the Lead
Community? Perhaps he or she will say: "That may be fine for Boston or Atlanta or
Montreal, but in our community we don’t have ‘A’ and therefore can’t do ‘B’."

Knowing that a best practice exists in one place and even seeing that program in action
does not guarantee that the Lead Communities will be able to succeed in implementing it
in their localities, no matter how good their intentions. The issue of translation from the
Best Practice site to the Lead Community site is one which will require considerable
thought as this project develops. What makes one curriculum work in Denver or Cleveland
is connected to a whole collection of factors that may not be in place when we try to
introduce that curriculum in Atlanta or Minneapolis. Part of this project will involve
figuring out the many different components of any successful practice.

As we seek to translate and implement the best practice into the Lead Communities, it will
be important also to choose those practitioners who are able to communicate a deeper
understanding of their own work and can assist the Lead Communities in adapting the Best
Practices ideas into new settings.

The Best Practices initiative for Jewish education is a project with at least three
interrelated dimensions. First, we will need to create a list of experts in various aspects of
Jewish educational practice to whom the CIJE could turn as it worked with Lead
Communities. These are the consultants that could be brought into a Lead Community to
offer guidance about specific new ideas and programs. For shorthand purposes we can call
this "the Rolodex.” The Rolodex also includes experts in general and Jewish education who
could address questions of a broader or more theoretical sort for the benefit of the CLJE
staff and fellows-- people who would not necessarily be brought into the Lead Community
itself, but would help the CIJE think about the work that it is doing in the communities.

The first phase of the Best Practices project-- stocking the Rolodex-- has already begun as
the CLJE staff has begun working. It will continue throughout the project as new people
become known during the process.
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Second, the project will have as its primary mission the use of Best Practices for assisting
the Lead Communities. For shorthand purposes we can call this "the data base." This will
be described in detail in the next section of this memo below. Third, the project has
implications for a much larger ongoing research project. For shorthand purposes we can
call this "the long-range plan." The long-range plan is a major study of Best Practices in
Jewish education-- locating, studying and documenting in detail the best work, the "success
stories," of contemporary Jewish education. (I say "contemporary" here, but a research
project of this sort might well include a historical dimension too. What can we learn about
the almost legendary supplementary school run by Shrage Arian in Albany in the 1960s
should have important implications for educational practice today.) Such a project should
probably be located in an academic setting outside the CIJE. We could imagine a Center
for the Study of Excellence in Jewish Education established at a institution of higher
learning with a strong interest in Jewish education, in a School of Education at a university
or created as a "free-standing” research center. Obviously, this project intersects with the
research plan that the CLJE is also developing.

"Best Practices for assisting the Lead Communities" and "the long-range plan" are not
mutually exclusive. The latter flows from the former. As we begin to develop a data base
for the Lead Communities, we will also begin to study Best Practices in detail. The
difference between the two projects is that the Lead Communities will need immediate
assistance. They cannot wait for before acting. But what we learn from the actual
experience of the Lead Communities (such as through the assessment project which will be
implemented for the Lead Communities) will then become part of the rich documentation
central to the long-range plan.

II. Best Practice and the Lead Communities

Of course there is no such thing as "Best Practice" in the abstract, there is only Best
Practice of "X" particularity: the (good enough) Hebrew School, JCC, curriculum for
teaching Israel, etc. The first problem we have to face is defining the areas which the
inventory would want to have as its particular categories. Thus we could cut into the
problem in a number of different ways. We could, for example, look at some of the "sites”
in which Jewish education takes place such as:

--Hebrew schools

--Day Schools

--Trips to Israel

--Early childhood programs

-JCCs

--Adult Education programs



Or we could look at some of the subject areas which are taught in such sites:

-- Bible

-- Hebrew

-- Israel

Other modes are also possible. Hence the following question needs to be decided: What

are the appropriate categories for the inventory?

We propose to choose the categories based on a combination of the following criteria:
a) what we predict the Lead Communities will want and need, based on a survey of
knowledgeable people (see step 1 below) and b) what we can get up and running quickly
because we know the people and perhaps even some actual sites or programs already, or
can get that information quickly.

IIL Suggestions for a process

What has to be done to launch and implement the Best Practice project for Lead
Communities? I would suggest the following steps:

1. Define the categories

To do this we should quickly poll a select number of advisers who have been involved in
thinking about the work of the CLJIE or the Commission to see what categories we can
agree would be most useful for the Lead Communities.

Our main focus should be the Commission’s "enabling option" of developing personnel for
Jewish education ("building the profession”). (A second enabling option-- mobilizing
community support for Jewish education-- will be dealt with as the Lead Communities are
selected and as they develop. Although in principle the "Best Practices" approach might
also apply in this area--e.g. we could try to indicate those places around the country in
which community support has been successfully mobilized for Jewish education-- the Best
Practices project will be limited to the enabling option of "building the profession." A
different subgroup can be organized to investigate the Best Practices for community
support option. The option of the Israel Experience, viewed as an enabling option, could
also be studied by a different subgroup.)

The enabling option of "building the profession" comes to life only when we see it in
relationship to the ongoing work of Jewish education in all its many aspects. A number of
these dimensions of Jewish education were discussed during the meetings of the
Commission and twenty-three such arenas for action were identified. These were called
the "programmatic options" and the list included items such as early childhood education,

the day school, family education, etc. Although the Commission decided to focus its work
4 ;



on the enabling options (rather than any specific programmatic options) because of their
broad applicability to all areas of Jewish education, it is appropriate for the Best Practices
project to turn now to explore the specific programmatic options which can be of most
benefit to the Lead Communities. Indeed, it is this list, coupled with the enabling option of
building the profession, that can help us begin the process of deciding what specific areas of
best practice we ought to analyze.

The method of work will be to use the enabling option of "building the profession” as a lens
through each of the chosen programmatic options (from the original list of twenty-three)
are viewed. Each chosen programmatic option would be viewed specifically in the light of
best practice in building the profession within its domain. For example, what is the best
practice of building the profession within the domain of the programmatic option called
"adult education” or "early childhood education.”

The deﬁmﬂonal gmde isa document whlch is preparcd forcach category. Its purpose is to
offer guidance as we seek to determine best (i.e. "good enough") practice within the
category.

One advantage of focusing on the enabling option of personnel is that in the Commission
report we already have a headstart in defining the how we should go about studying the
programs we will examine. A Time To Act (pp. 55-63) analyzes "building the profession” in
the light of six subcategories: 1) recruitment, 2) developing new sources of personnel, 3)
training, 4) salaries and benefits, 5) career track development, 6) empowerment of
educators.

These six subcategories can be the filter we use in looking at the programmatic options
under consideration. Thus, if one chosen programmatic option is supplementary school
education we could ask: where are the good programs for recruiting personnel to the
supplementary school? who does a good job of developing new sources of personnel for the
supplementary school? where is the training of personnel for the supplementary school
done well? who has done an interesting job in improving salaries and benefits? Has any
place implemented outstanding programs of career track development? Are there
examples that can be found of the empowerment of educators? The same six points of
building the profession can be applied to any of programmatic options.

The definitional guide will take these six subcategories and flesh them out and refine them
as an aid which can be used by the "location finders" (see below) who will help us locate
specific examples of current best practice in the field. The guide should also include a
suggested list of "location finders" for each area. The CIJE staff would react to these

papers but we anticipate that this should be a fairly fast process.
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I i location fin
Once we define a list of categories and definitional guides for each, we would then want to
find a group of "location finders" who would recognize or know about "Best Practice." It
may also require a meeting of people to brainstorm places, sites, people as well. There
probably also should be a group of well-traveled Jewish educators who could suggest the
"location finders" to the CLJE.

4. Get the lists

Once we have the "location finders" for each category and the definitional guides, we can
then put together the suggested lists of best practice for each category. This could come via
meetings (as mentioned above), through phone calls or simply through getting submissions
of lists from the location finders for each category.

Yet another approach that also can be implemented is a "bottom up" attack on this issue.
The CLJE can put out a call to the field for suggestions of best practice to be included in
the inventory. One model we ought to investigate is the National Diffusion Network, an
organization in general education which seeks to disseminate examples of best practice
around the country through this bottom up approach. We would need to explore how the
Network deals with questions of quality control to see if it is applicable to our needs.

. Eval the choic
Once we receive the proposed lists in each category, we are going to need to implement
some independent evaluation of the candidates for inclusion. As stated above quality
control is an important element of the Best Practices project. It will be important,
therefore, to have outside experts at our service who could go out into the field to look at
those sites that have been proposed as examples of Best Practices. Before we can pass on

these exemplars for use by the Lead Communities, we must be able to stand by what we
call "best."

Wri he reason
Here this project begins to overlap with other research concerns mentioned in the report of
the Commission. The evaluation that has begun in the step above now must move on to
another stage. We have to go beyond mere lists for the inventory so that we can try to
determine what it is that defines the "goodness" of the good that has been identified.
Otherwise the general applicability of the inventory will never be realized. We will
certainly get some of this from the location finders. They will need to tell us the reasons
for their choices. The outside evaluators will also need to write up the projects that they
visit. In this way we can begin to develop a rich source of information about the success
stories of Jewish education and how they might (or might not) be translated into other
situations.

6



7. Transl Action for th icular mmuniti

What in each Best Practice case can be translated to the Lead Community and what
cannot? This is a complicated question and requires the job described in #6 above, at least
for those cases in which the Lead Community is planning to implement action.

It then requires a careful monitoring of what is going on when the attempt to translate
particular Best Practices actually is launched. This monitoring is the intersection of the
Best Practices project with the research and assessment that will be conducted in each
Lead Community. How the two matters are divided-- Best Practices Research and Lead
Communities Assessment-- is a matter that needs further clarification as the work
proceeds.

But another issue that forms the background to all of this work is an important additional
research project that probably should be undertaken by the Best Practices project (in
consultation with the researchers working on the Lead Communities). That is an
investigation of the current knowledge and state of the art opinion from general education
on the question of implementing change and innovation into settings. A second and
related issue is the question of research on implementing change into sites which are larger
than school settings since this seems to be applicable to the ambitious goals of the Lead
Communities project.

IV. Timetable

What of these seven steps can and should be done when? Probably the best way to attack
this problem is through successive "iterations," beginning with a first cut at finding examples
of best practice through using the network of Jewish educators whom we know, then
putting out a call for submissions to the inventory, and getting preliminary reports from the
"location finders." A second stage would evaluate these first choices and begin the writing
up of reasons that can lead to action in the Lead Communities. During the process we
would, no doubt, receive other suggestions for inclusion on the list and the final inventory
of Best Practices would get more and more refined as the exploration continued. On
successive investigations we can refine the information, gather new examples of practice
and send out researchers to evaluate the correctness of the choices. The important point is
that the Best Practices project can be launched without waiting for closure on all the issues.
Thus we will be able to offer advice and guidance to the Lead Commur‘ties in a shorter
amount of time.



V. Lead Communities: Beyond Best Practices

In the view of A Time to Act the "Lead Communities would be encouraged to select
elements from the inventory” (p. 69) of Best Practices as they developed their educational
plan. It is with this goal in mind, that we wish to initiate the Best Practices project. But it is
important to add a caveat as well: Innovation in Jewish education cannot be limited only to
implementing those programs that currently work into a new setting called the Lead
Community. If Jewish education is to grow it must also be free to imagine new possibilities,
to reconceptualize as well as to replicate. One practical approach to this matter would be
an investigation of innovative ideas that have been written about, but have never been tried
out in Jewish education. A search of literature for such ideas should also be undertaken
either under the rubric of the Best Practices Project or through any research project put
into operation by the CIJE.

"Best Practices" should be only one dimension of Lead Communities. The crisis in Jewish
education calls for new thinking: Bold, creative, even daring "new practices" must also play
a role in our thinking as the Lead Communities search for ways to affect Jewish continuity
through Jewish education. Under the banner of the Best Practices Project we should create
the Department of Innovative Thinking for Jewish education. This would be the arena in
which new ideas or adaptations of ideas from other contexts could be formulated and
eventually funded for Jewish education. This could be done through conferences,
commissioned think pieces or through the investigation mentioned above of ideas that
have written about, but never tried out. The Best Practices project gives us a chance, in
other words, to dream about possibilities as yet untried and to test out these dreams in the
living laboratories established by the Lead Communities.
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EXECUTIVE SUMMARY

The Jewish community of North America is facing a crisis of
major proportions. Large numbers of Jews have lost interest in
Jewish values, ideals, and behavior, and chere are many who no
longer believe that Judaism has a role to play in cheir search for
personal fulfillment and communalicy. This has grave impli-
cations, not only for the richness of Jewish life, but for che very.
continuicy of a large segment of the Jewish people. Over che last
several decades, intermarriage between Jews and non-Jews has
risen dramatically, and a major proportion of children of such
marriages no longer identify themselves as Jews.

It is clear chat there is a core of deeply committed Jews whose
very way of life ensures meaningful Jewish continuity from gen-
eration to generation. However, there isa much lacger segment
of the Jewish population which is finding it increasingly diffi-
cult to define its future in terms of Jewish values and behavior.
The respoasibility for developing Jewish identity and instill-
ing a commitment to Judaism for chis population now rests pri-
marily with education. : '

The Jews of Nocth America have built an extensive and diverse
system of education that takes place in many formal and infor-
mal settings. Qucstanding educarors who are excellent teachers
and role models for young people and adults can be found
throughout North America in classrooms and community cen-
ters, on educational trips to Israel, and in summer camps. How-
ever, the system of Jewish educarion is plagued by many prob-
lems, and because of its inadequacies it is failing to engage the
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minds of a cricical segment of che Jewish population who have
no other way of experiencing the beauty and richness of Jewish
life.

Careful study of the current state of Jewish education reveals
that much of the system, in its various forms and settings, is
beset by these problems — sporadic participation; deficiencies
in educational content; an underdeveloped profession of Jewish
education; inadequate community support; the absence of a
research function to monitor results, allocate resources, and
plan improvements. _

Recent developments throughout the concinent indicate that
a climate exists today for bringing about major improvements.
However, a massive program will have to be undertaken in order
to revitalize Jewish education so that it is capable of pecforming
a pivotal role in the meaningful continuity of the Jewish people.
It was to achieve this goal that che Commission on Jewish Edu-
cation in North America was established.

After analyzing the problems, the Commission decided to
focus its effort on the two building blocks upon which the entire
system rests — developing the profession of Jewish education and
mobilizing community support to meet the needs and goals of
Jewish education. In order to secure these essential building
blocks; a blueprint for the future consisting of a series of concrete
steps was worked out by the Commission. The plan includes
both short- and long-range elements, and implementation can’
begin immediacely with initial funding already provided.

The core of the Commission's plan is to infuse Jewish

education with a new vitality by recruiting large numbers of
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talented and dedicared educators. These educarors need to work
in a congenial environment, sustained by a Jewish communicy
that recognizes Jewish education as the most effective means
for perpetuating Jewish identity and creating a2 commitment to
Jewish values and behavior.

The plan developed by the Commission includes the follow-

ing elements:

1. Building a profession of Jewish education — By creating a North
American infrastructure for recruiting and training increasing
numbers of qualified personnel; expanding the faculties and
facilities of training institutions; intensifying on-the-job train-
ing programs; raising salaries and benefits of educational per-
sonnel; developing new career track opportunities; and increas-

ing the empuwerment of educators.

2. Mobilizing community support — By recruiting top community

- leaders to the cause of Jewish education; raising Jewish education

to the top of the communal agenda; creating a positive envi-
ronment for effective Jewish education; and providing substan-
dally increased funding from federations, private foundations, and
other sources. , 1

3. Establishing three to ftve Lead Communities — To function as local
laboratories for ];wish education; to determine the educational
practices and policies that work best; to redesign and improve
Jewish education through a wide array of intensive programs; to
demonstrate what can happen when there is an infusion of out-
standing personnel into the educational system, with a high

level of community support and with the necessary funding.
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4. Developing a research capability — By drawing up a comprehen-
sive research agenda for Jewish education; creating the theoret-
ical and practical knowledge base needed to monitor results and

. make informed decisions; conducting ongoing studies on the

state of Jewish education in general, and on the progress of each

component of the Commission's plan.

5. Creating the Council for Initiatives in_Jewish Education — A new
entity that will operate as a cacalytic agent, working mainly
through the efforts of others to ensure the implementation of
the Commission's plan; helping to secure necessary funding;
overseeing the establishment of Lead Communities; coordinat-
ing research activities; providing a setting in which creative
people, institutions, organizations, and foundations can work
together to develop new undertakings in Jewish educacion; and
helping to replicate the successful experiences in Lead Com-
munities throughout North America. l

The Commission is confident that its blueprint is realistic
and feasible, and will indeed provide the foundation for a new era
in Jewish education. An enormous investment of resources and
energies will be required to bring this about, but the Commis-
sion 1s convinced that the will is there and the time to act is

now.



Council for Initiatives in Jewish Education
Board Members
As of 8/26/91

(In Formation)

Dr. David Arnow

1114 Avenue of the Americas
New York, NY 10036

ph: 212-869-9700

fax: 212-

Mr. Charles Bronfman
1170 Peel Street
Montreal, Quebec H3B 4P2
ph: 514-878-5201

fax: 514-878-5296

Mr. Gerald Cohen
Central Metals

950 Marietta Street
Atlanta, GA 30318
ph: 404-874-7564
fax: 404-885-7515

Mr. John Colman

4 Briar Lane
Glencoe, IL 60022
ph: 708-835-1209
fax: 708-835-4994

Rabbi Maurice Corson

The Wexner Foundation

41 S. High Street, Suite 3390
Columbus, OH 43215

ph: 614-461-8112

fax: 614-461-8276

Mr. Irwin Field

Liberty Vegetable 0il Company
P.0O. Box 4236

Cerritos, CA 90703

ph: 213-921-3567

fax: 213-802-3476

Mr. Max Fisher, Honorary Chair
Fisher Building, 27th Floor
3011 Grand Boulevard

Detroit, MI 48202

ph: 313-871-8000

fax: 313-871-5634

Mr. Charles Goodman, Vice Chair
222 North LaSalle St., Suite 2000
Chicago, IL 60601

ph: 312-899-5020

fax: 312-899-5038

Dr. Alfred Gottschalk
Hebrew Union College

3101 Clifton Avenue
Cincinnati, OH 45220-2488
ph: 513-221-1875

fax: 513-221-2810

Dr. Arthur Green

Reconstructionist Rabbinical College

Church Road and Greenwood Aveune
Wyncote, PA 19095
ph: 215-576-0800
fax: 215-576-6143

Mr. Neil Greenbaum, Vice Chair
Sachnoff & Weaver, Ltd.

30 S. Wacker Drive, 29th Floor
Chicago, IL 60606-4784

ph: 312-207-3852

fax: 312-207-6400

Mr. Thomas Hausdorff

The Jim Joseph Foundation
494 Salem Street

Paramus, NJ 07652

ph: 201-599-0674

fax:

Mr. David Hirschhorn
The Blaustein Building
P.0. Box 238
Baltimore, MD 21203
ph: 301-347-7200

fax: 301-659-0552

Mr. Ludwig Jesselson

1301 Avenue of the Americas, Suite 4101

New York, NY 10019
ph: 212-459-9600
fax: 212-459-9797



Mr. Mark Lainer

17527 Magnolia Boulevard
Encino, CA 91316

ph: 818-787-1400

fax: 818-787-8719

Dr. Norman Lamm
Yeshiva University
500 West 185th Street
New York, NY 10033
ph: 212-960-5280

fax: 212-960-0049

Mr. Norman Lipoff

Greenberg, Praurig, Hoffman, Lipoff,

Rosen and Quentel, P.A.
1221 Brickell Avenue
Miami, FL 33131
ph: 305-579-0500
fax: 305-579-0719

Professor Seymour Martin Lipset
Institute for Public Policy
George Mason University

4400 University Drive, Room 205
Fairfax, VA 22030

ph: 703-323-2503

fax: 703-323-2504

Mr. Morton Mandel, Chair
Premier Industrial Corporation
4500 Euclid Avenue

Cleveland, OH 44103

ph: 216-391-8300

fax: 216-361-9962

Mr. Matthew Maryles, Vice Chair
Oppenheimer and Company, Inc.

1 World Financial Center

200 Liberty Street

New York, NY 10281

ph: 212-667-7420

fax: 212-667-5785

Mrs. Florence Melton
1000 Urlin Avenue, #1505
Columbus, OH 43212

ph: 614-486-2690

fax:

Mr. Melvin Merians
10 Bonnie Briar Lane
Larchmont, NY 10538
ph: 914-834-3215
fax: 914-834-3215

Mr. Lester Pollack, Vice Chair
Lazard Freres & Company

One Rockefeller Plaza

New York, NY 10020

ph: 212-632-4829

fax: 212-632-4846

Mrs. Esther Leah Ritz

929 N. Astor Street, #2107-8
Milwaukee, WI 53202

ph: 414-291-9220

fax: 414-291-0207

Dr. Ismar Schorsch

Jewish Theological Seminary
3080 Broadway

New York, NY 10027

ph: 212-678-8072

fax: 212-678-8947

Rabbi Isadore Twersky
Harvard University
Center for Jewish Studies
6 Divinity Avenue
Cambridge, MA 02138

ph: 617-495-4326

fax: 617-496-8904

Mr. Bennett Yanowitz

Kahn, Kleinman, Yanowitz & Arnson

2600 Erieview Tower
Cleveland, OH 44114
ph: 216-696-3311
fax: 216-696-1009



Council for Initiatives in Jewish Education
Senior Policy Advisors
As of 8/26/91

(In Formation)

------------------------------------

Dr. Robert Abramson

United Synagogue of America
155 Fifth Avenue

New York, NY 10010

ph: 212-533-7800

fax: 212-353-9439

Rabbi Jack Bieler

Hebrew Academy of Greater Washington
2010 Linden Lane

Silver Spring, MD 20910

ph: 301-587-4100

fax: 301-587-4341

Mr. David Dubin

JCC on the Palisades
411 E. Clinton
Tenafly, NJ

ph: 201-569-7900
fax: 201-569-7448

Rabbi Josh Elkin
74 Park Lane

Newton, MA 02159
ph: 617-964-7765
fax: 617-964-9401

Mrs. Sylvia Ettenberg
924 West End Avenue
New York, NY 10025
ph: 212-662-3841

Rabbi Irving Greenberg

National Jewish Center for Learning and
Leadership

47 W. 34th Street, 2nd Floor

New York, NY 10001

ph: 212-279-2525

fax: 212-465-8425

Mr. Gene Greenzweig

Central Agency for Jewish Education
4200 Biscayne Blvd.

Miami, FL 33137

ph: 305-576-4030

fax: 305-576-0307

Dr. Robert Hirt
Yeshiva University
500 West 185th Street
New York, NY 10033
ph: 212-960-5263

fax: 212-960-5228

Mx. Richard Joel

B'nai B'rith Hillel Foundation
1640 Rhode Island Avenue, NW
Washington, D.C. 20036

ph: 202-857-6560

fax: 202-857-6693

Mr. Martin Kraar

Executive Vice President
Council of Jewish Federations
730 Broadway

New York, NY 10003

ph: 212-598-3505

fax: 212-529-5842

Mrs. Sara Lee

Rhea Hirsch School of Education
Hebrew Union College

3077 University Avenue

Los Angeles, CA 90007-3796

ph: 213-749-3424

fax: 213-747-6128

Professor Daniel Pekarsky
Cleveland College of Jewish Studies
26500 Shaker Boulevard

Beachwood, OH 44122

ph: 216-464-4050

fax: 216-464-5827

Dr. Bernard Reisman

Benjamin S. Hornstein Program in
Jewish Communal Service
Brandeis University

Waltham, MA 02254-9110

ph: 617-736-2990

fax: 617-736-2070



Mr. Arthur Rotman Dr. Eliot Spack

Executive Vice President Executive Director

JCC Association CAJE

15 East 26th Street 261 W. 35th St., Floor 12A
New York, NY 10010 New York, NY 10001

ph: 212-532-4949 ph: 212-268-4210

fax: 212-481-4174 fax: 212-268-4214

Dr. Alvin Schiff Rabbi Daniel B. Syme

Board of Jewish Education of Greater NY Vice President

426 West 58th Street Union of American Hebrew Congregations
New York, NY 10019 838 Fifth Avenue

ph: 212-245-8200 New York, NY 10021

fax: 212-586-9579 ph: 212-249-0100

fax: 212-570-0895
Mr. Barry Shrage

Executive Vice President Dr. Jonathan Woocher
Comb. Jewish Philanthropies of Gr. Boston Executive Vice President
One Lincoln Plaza JESNA

Boston, MA 02111 730 Broadway

ph: 617-330-9500 New York, NY 10003-9450
fax: 617-330-5197 ph: 212-529-2000

fax: 212-529-2009

Executive Vice President

. Mr. Stephen Solender
UJA/Federation of Jewish Philanthropies Imvitee:

130 East 59th Street Rabbi Joshua Fishman
New York, NY 10022 Executive Vice President
ph: 212-980-1000 Torah Umesorah

fax: 212-888-7538 160 Broadway

New York, NY 10038
ph: 212-227-1000
fax: 212-406-6934
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Staff and Consultants

Dr. Shulamith Elster
Chief Education Officer
5800 Nicholson Lane
Apt. 508

Rockville, MD 20852

ph: 301-230-2012

fax: 301-230-2012

Professor Seymour Fox

Consultant

The Mandel Institute for the Advanced
Study and Development of Jewish Education
22a Hatzfira Street

Jerusalem 93012, Israel

ph: 011-972-2-618-728

fax: 011-972-2-699-951

Mrs. Annette Hochstein

Consul tant

The Mandel Institute for the Advanced
Study and Development of Jewish Education
22a Hatzfira Street

Jerusalem 93012, Israel

ph: 011-972-2-618-728

fax: 011-972-2-699-951

Mr. Stephen Hoffman
Acting Director
1750 Euclid Avenue
Cleveland, OH 44115
ph: 216-566-9200
fax: 216-566-9084

Mrs. Virginia Levi
Staff

4500 Euclid Avenue
Cleveland, OH 44103
ph: 216-391-8300
fax: 216-361-9962

Mr. Henry L. Zucker
Consultant

4500 Euclid Avenue
Cleveland, OH 44103
ph: 216-391-8300
fax: 216-361-9962



DR. ISA ARON

Dr. Isa Aron is Associate Professor of Education at the Hebrew Union College - Los
Angeles. :

Dr. Aron received her B. A. (Philosophy) from Swarthmore College, and Ph.D. from the
Department of Education, Division of Philosophy and Curriculum of the University of
Chicago. She was the recipient of a National Institute of Mental Health Training Grant
for postdoctoral training at the Center for the Study of Social Intervention at the Albert
Einstein College of Medicine of Yeshiva University.

Prior to her appointment in 1984 as Associate Professor of Education, she was the
Coordinator of the HUC Skirball Museum Education Program.

Dr. Aron has been the recipient of research grants for policy studies related to the
teacher shortage in supplementary schools. She was invited by the Commission on
Jewish Education in North American to write one of the Commission’s papers "Towards
the Professionalization of Jewish Teaching." Dr. Aron’s work related to Jewish teachers
has been presented at research conferences. It has been published in prominent
education journals - Educational Theory, School Review, Religious Education,
Philosophy of Education; in Jewish publications - Journal of Jewish Communal Service,
Journal of Reform Judaism, The Melton Journal, Pedagogic Reporter, Response and
Sh’ma and in To Build A Profession: Careers in Jewish Education and in Studies in
Jewish Education.

Dr. Aron is active in the Conference on Research in Jewish Education and has presented
papers at its annual conferences as well as at meetings of the International Research
Conference on Jewish Education and the California Association for the Philosophy of
Education.



DR. ADAM GAMORAN

Dr. Adam Gamoran is Associate Professor of Sociology and Educational Policy Studies at
the University of Wisconsin-Madison.

Dr. Gamoran received his A.B. (Near Eastern Languages and Civilizations), A.M. (Social
Sciences) and Ph.D. (Education) degrees from the University of Chicago.

He was Lecturer in Social Sciences at the University of Chicago and Assistant Professor
of Sociology before his appointment to his present position in 1989.

Since 1985 Dr. Gamoran has served as principal investigator in studies conducted by
the National Center on Effective Secondary Schools, the Institute for Research on
Poverty and the Center on Organization and Restructuring of Schools, all located at the
University of Wisconsin-Madison.

Dr. Gamoran’s research has been published in the American Journal of Education, The

American Journal of Sociology, and in Sociology of Education. Scheduled for
publication are articles prepared for the Journal of Research on Adolescence and

Research in the Teaching of English.

Dr. Gamoran was a Spencer Fellow of the National Academy of Education in 1989/90.
He was awarded a Fulbright Scholarship to conduct research in the United Kingdom in
1992/93.

He served as a member of the Editorial Board of Sociology of Education and as a
Council Member of the Sociology of Education Section of the American Sociological
Association.




DR. BARRY W. HOLTZ

Dr. Barry W. Holtz is Co-director of the Melton Research Center for Jewish Education at
the Jewish Theological Seminary in New York and Associate Professor in the
Department of Jewish Education.

At the Melton Center Dr. Holtz has been the educational editor of the Melton Graded

Curriculum Series, supervising the writing, testing, implementation and revision of the
curriculum for supplementary schools. He is an editor of The Melton Journal, widely-
considered one of the outstanding publications in the field of Jewish education.

Dr. Holtz, a native of Boston and graduate of Tufts University received his PhD from
Brandeis University in 1973. He has been a visiting professor at the Hebrew University
and, for close to a decade, a regular lecturer at the 92nd Street Y in New York. He
regularly presents at national educational conferences and is featured regularly
nationwide at adult education programs in synagogues and communal settings.

He is the co-author with Arthur Green of Your Word is Fire: The Hasidic Masters on
Contemplative Praver (Shocken Books) and the editor of Back to the Sources: Reading
the Classic Jewish Texts (Summit Books/Simon and Schuster), a guide to reading,
understanding and appreciating the great Jewish books. This book, a Book-of-the-
Month Club selection, is used as a textbook for university and adult education courses.

Dr. Holtz’s most recent work, Finding Our Way: Jewish Texts and the Lives We Lead
Today (Shocken Books) was published in 1990. In addition, he is the editor of The
Shocken Guide to Jewish Books, a reader’s guide to Jewish history, literature, culture
and religion scheduled for publication in the Spring of 1992.




Dr. James Coleman, Distinguished Service Professor of Sociology and Education at the
University of Chicago, is the leading world authority on research methodology in
sociology and education. A world-renowned consultant on education in the United
States and Israel, Dr. Coleman served as the director of the largest research study ever
undertaken on desegregation in education. He is the President-elect of the American
Sociological Association.

Dr. Michael Inbar, Past Dean of the Faculty of Social Sciences at the Hebrew University
in Jerusalem is Professor of Sociology at the University. The distinguished social
scientist served as a consultant to the Commission on Jewish Education in North
America and is now a consultant to the Mandel Institute in Jerusalem.

Dr. Jacob Ukeles, President of Ukeles Association Inc., a planning and management
consulting firm, has been involved in ten projects in Jewish education including several
strategic planning projects for institutions of Jewish higher education. Dr. Ukeles was
the Executive Director for Community Services of the New York Federation of Jewish
Philanthropies from 1981 to 1985.
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Council for Initiatives in Jewish Education

Board of Directors

August 29, 1991
10:00 AM - 3:30 PM

AGENDA

Welcome and Progress Report

Lead Communities Project
A. The Israel Experience
B. The Best Practices Project

C. Monitoring, Evaluation & Feedback

Building the Profession

A. The Mandel Associated Foundations
Program to Expand Training Capability

B. The Wexner Foundation Professional
Professional Recruitment and Training

Research Capability Update

Council Update
A. Director Search

B. Financial Report

Concluding Comments

Morton L. Mandel

Shulamith R. Elster
Charles R. Bronfman
Barry W. Holtz

Annette Hochstein

Henry L. Zucker

Maurice Corson

Annette Hochstein

Morton L. Mandel

Stephen H. Hoffman

Bennett Y. Yanowitz





