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A PROPOSAL POR TB2 ESTMLIBBMENT OF A 

TE.ACKER gpECIALIST tBADBRSHIP TRAINING INSTITUTE 

:Ql,CKGBQU?m 

The Jewish community of North America Is currently facing a crisis of major propontons. 

Large numbers of Jews havB lost Interest in Jewish value:s, ldeab and behavior, and there are 

many youth and adults alike who no tonger believe that Judaism has a major role to play in 

their search for personal fulfillment a.nd communality. This ha:l serious implicat1ons, not 

only for the richness of Jewish life, but for the very continuity of a large segment of the 

Jewish people. Over the last sevoral decades, lntcrmarriage between Jews and nun-Jews has 

risen dramatically, and a major proportlon of children from such ma.rciagell nu longer identify 

themselves as Jews . 

It Is clear that there is a core of deeply ·comm1tted Jews who.se very way of life ensures 

meaningful Jewish continuity from generation to generition, However, the remaining 

Jewish population ls finding It Increasingly difficult to define its future in terms of Jewish 

literacy, values and behavior. The responslblllty for developing Jewish identity and instilling 

a commitment to Judaism for this populalion now rest~ primarily with education. To be sure, 

a.s Jewish education goe:s, so will go Jewish life. 

·~·- .... .. ... -· . . ·. ·-~--· 
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develop a clearer understanding of Jewish beliefs, conccpt5 and attitudes on the part of lhe 

student. 

Our teachers, more than at anytime, need to creatively provide students .wilh a deeper 

understanding and appreciation of our Jewish heritage and the positive Hrelevance" of Jewish 

values, teachings and precepts derived from this rich heritage. Concerted efforts must be 

m;:ide to chaJlenge the thlnking 3Ild crelltivity of our youth regarding th~ "worthwhileness" 

of llving J ewlshly and the signlfiCMcc of Jewish life in a pluralistic society. If the Jewish 

community is to guarantee its continuity, today's youth must be able to not only practice as 

Jews but also feel a true sense of personal commitment, obligalion and fulflllment as 

members of a Jewish community. This challenge can only be n:aliz:d If teachers have the 

necessary skills and knowledge to transmit to their children a profound understanding of why 

it is important to be Jewish and Its relevance to theu· penonal llves, individually and 

collectively. 

Jewish ~ucational lt:adershlp have long ~ndcrstood the critical role that teachers play in the 

cognitive Md affective: learnlng process. They have been particularly concerned with how 

teachcra learn .ind how lhey transfer lhc:ir learnlng into concrete exercises and activities for 

th~tr . .,;tudont• booauoo tcuch~r3 are t.hl: vrimlilY catalyst tor cnange within the Jewish 

el~ssroom. 

I 

I 
. I 
! I . ' 
' I 
I• 
1. 
I' 
I . . ' i : 
; I 
I I 

I 
I 
I 

1 



• 

Change in the Jewish teaching process must be the result of an organized struclur~ <l~~igned 

to have an impact upon the indivldual teacher. In order to afft.:ctuate change in the 

clRssroom, teachers require the acquisition of new methodologies, sldlls, and information to 

create exciting and challenging classroom environments con?ucive to the transmission of 

Jewish attitudes, behaviors, values, and knowledge. 

In order to introduce the necassary chnngcs required to enhance the quality and quantity of 

the Jewish teaching/learning experience in the classroom, an lnt.t:n:sive In-service teacher 

training program should be developed which would: 1) addres:s the critical leadership and 

pedagogic skills of the teacher; 2) provide teachers with a comprehensive course of study in 

relevant Jewish content areas; 3) afford them tho opportunity to ~erve as teacher specialists 

and mentors In the Jewish educational system; and 4) begin to elevate the status of the 

profession . 

PROPOSED PROGRAM 

Proposed ls the establishment of a Teacher Specialist Leadership Training Institute which 

would be designed in order to upgrade teacher performance and Judaic skills in the 

community and crc4lt.t: upporrunltles for a cadre of selected cl~sroom teachers to be trained 

as Teacher Specialists or mentors. 
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The Institute will Identify and recruit teachers of promise and tnlent in BJE-affiliated schools 

and will provide them with n series of comprehensive in-servlce tralnins experiences in order 

to maximize their leadership and instructional skills. Moreover, the Institute will give speclal 

professional stotus to exceptlon11lly qu:tllfied Jewish teachers 3.lld motlvate them to aspire to 

leadership roles in demonstrating the most effective Instructional and leadership skills , both 

in the classroom and as "mentors• to novice teachers. 

With the establishment of a Teacher Specialist Leadersh ip Training Institute, the community 

will be able to engage n cadre of Jewish teachers who wl11 affect the quality of Jewish 

instruction in their respective schools and become models for their peer groups and agents 

for change in each school. 

In order to successfully embark upon this new initiative, a carefully planned program of 

teacher identification, recruitment, curricu1um plaiuung i:SilU ~valuation must be undertaken. 

A5 envisioned, up to twelve Judaic studies teachers in the m iddle school, grades 5 , 6, 7 and 

8 (5tudenLs age5 10, 11, 12 and 13) will be invited to panJclpate in the Instiruce. Consistent 

with pre-determined criteria, teach¢Ts will l>e :selected from the following three institutions, 

which represent the three denominational movi:ments and have both day and religious school 

programs: 
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Conservative 

Krieger-Schechter Day School 
Chizuk Amwio Rellgious School 

Orthodox 

Beth Tfiloh Community Day School 
Beth Tflloh Religious School 

Reform 

Baltimore Hebrew Cong. Religious School 

Total: up to 12 middle school Judalc ~achers 

The establishment of the Institute will require three phnses. Phase One will be devoted 

exclusively to a Qln.nning processi Phase Two. pro~ro.m fmplcmcntaHon; and Pha!c Three 

will involve fo!Jow-uD and evaluation . 

The following is a description of ea.eh of tha three phases: 

Phase One: Planning Process 

A p~time senior Jewish educator with expertlse In leader.ship developmcnl and in-service 

Jewish teacher training will be engaged by the Institute as its Dlrc.ctor in order to develop 

the appropriate teacher selection crlt.erld and to direct the program in accordance with U1~ 

Institute's ioals and objective,i. 
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The D irector will convone a series of planning meetings comprised of a host school principals 

and rabbinic leadership who will serve as the Professional Advisory nnd Selection 

Committee, in order to establish criteria for teacher selection. Each principal and rabbi will 

be responsible for identifying appropriate teachers, through n self-selection application 

process , who meet the criteria in e~ch of their respective schools. All tenchers in each of 

• the schools will be given the opportunity to submit applications for considcratlon. 

• 

.. ~ 

In addition to Identification and recruitment, the Professionnl Advisory Committee will have 

significant input into the curriculum design of the lnstitutc's program with specific empha8is 

and sensitivity to the educational needs nnd philosophy of each of the th.rec ideological 

movements. 

As a requirement for acceptance Into the Institute, each candidate must bo willing to commit 

himself/herself to a rigorous 12 month pro~gnun which wlll consist of up to eight hours of 

formal study per month, complimented by sludy qu~!Stions and extensive home-assigned 

readings. 'The Institute will require that all candidates have a clear understanding of the 

Institute' s expectations or U1eir participant~. 

Each participant in lhe Institute's program will be awarded a $4,000 fellowship stipend for 

participating in the Institute. n1e $4,000 fellowship stipend will be awarded to the teacher 

l 
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thr<;>ugh the school over a three-year period as follows: yenr one (1993-94) - $2500; year two 

(1994-95) - $750; year three (1995-96) - $750. The school will include the stipend in the 

teacher's payroll check at regularly scheduled payroll intervals. 

In addition to identification, recruitment and curriculum design, the Professional Advisory 

Committee wlll be responsible for developing a comprehensive plM for evnluo.tion o.nd 

follow-up activity in their respective schools. 

It is anticipated that Phase One of the Insticute1s program will tnke opproximntely five (S) 

months. 

Phase Two~ Program Implementatlon (In-Service Training) 

Phase two involves the actual in-service tralning eomponcnt of the Teacher Specialist 

Leadership Training Institute. 

The prim:iry objective of the trnining program will be to provide participant~ with a wide 

variety of focused learning modules, lectures, workshops, seminars and colloquia which will 

et'\haneo their Judaic knowledge and leadership skills. 

. ... - -· 
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11le curriculum will be designed by the Professlonnl Advisory Committee in close 

consultation nnd collaboration with experts in select fields of srudy. 

Toe Imtltute's primary curricular focus will Involve 3.reas of study relating to the subject of 

Prayer (Teflllah). 

Prayer is the natural expression of religious feelings and, ln Jewish tradition, occupies a 

central position. 

The. subject of Jewish prayer will be approached from a wide variety of perspectives, all of 

which contribute to a better understanding of this important element of Jewish life and Jewish 

continuity. There is tho aesthetic approach which addresses itself to the structure of the 

Jewish worship service. There ls the historical approach, which endeavors to trace the 

development of the Jewish liturg)' from its r31her simple besin~ings to the elaborate 

devotional literature available to the modem Jew. ,Thero is the exegeti<c~I approach which 

seeks to understand and appreclat.e Lhe different levels or meaning of the prayers that have 

gone lmo the making of 111¢ Jewish wor:ship .servic;. And finally , there i~ the phenomenon 

of prayer itself, thi: at:t or oneself addressing his/henelf to God. 'I11ls Is both a datum of 

·religious experience and a task. for U,eological understai1dlng . 

.t 
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By offering the study of Prayer as the Instltute's centr3l curricular theme, teacher participants 

will le.am, understand and appreciate toeether the emotional experiences of prayer, tho 

intellectual element of prayer, as well as obbin specific pedagogic and methodologicgl skills -

- each of which is absolutely essenti:i.1 for effective classroom instruction. 

A comprehensive and well-de\reloped Prnyer curriculum wlll Include Jewish llturglcnl text 

study , select text study, foundations of Jewish culture, ethics and values, ns well as an 

analysis of Jewish communal life through the ages. 

An essential ingredient for the success of this program will be the challenge of integr:iting 

pedagogy, content-based topics and leadership development into :i. comprehensive Interwoven 

curriculum. This will ennble the pnrdclpnnt to integrate and disseminate" knowledge and 

skills Into a singular study/learning plan. 

111e Institute,& faculty will be comprised o{ outst.andlng Jewish scholar:i, academician~ and 

Jewish education practitioners. Concerted efforl.3 wllt bt: made to ~ngagc the -best and the 

bdghtest" in their ~pectlve fields. 

The centrality of Prayer lo !ewl~h living in a contemporary society Is paramount. It serves 

as a catalyst for Jewish continuity and a, a bonding force between man and God. If taught 



properly, this subject m:itter has the potential to instill a sense of Jewish peoplehood and 

belonging, deeply rooted in Jewish values o.nd precepts. The scudy of Prayer can, indeed, 

deepen the understanding and appreciation for Jewish continuity and affect the lives of our 

youth by instilling in them a sense of relevance about their "Jewishnessu which can only 

enhance their Jewish identity and feelings towards the importance of Judaism and its rich 

history and heritaee, 

The questions of why one should pray. or why one should pray Jewishly, are key areo.s of 

concern. Through th.is course of study, participants will also undersbnd not only why Jews 

pray, but also why it is important and relevnnt to personnlly pnrtlcipnte In this great Jewish 

institution which has held our people together for thousands of years. This understanding 

3nd appreciation is particuls.rly critical for middle school students who require a signific.ant 

and meaningful exposure to synagoguo prayer, ritual, and experience. 

lt l.s Important to note that teacher partldpanu may be entering into the program wil.h various 

levels ot prol'lclency In Hebrew language. It ls u1ereton: propus~ that a "minime:ster Ulpan· 

be o((ered ior a three month perio<l for ihose teachers who require basic Hebrew language 

skills. The "min1mester~ in-service requirement ~ill be designed and lmplcmemed tu 

complement the twelve-month courn~ of study and will be an added requin:ment to the 1,;ourse 

of :stu<ly for those seh.:ct tcucher3. A teacher stipend for participation ln this program will 

be determined. 

ll 
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In order to ensure quality control of the program, the Prayer curriculum will need to bo 

designed ln a manner which will facilitate group learning, as well as lndlvldualized intensive 

study via home-assigned readings. 

At the completion of the twelve-month. study/training program, it Is proposed that a ten-day 

Study Mission To Israel (Summer 1994) be provided to all Instlrute participants. A subsidy 

of up to $3 .000 per participant Is proposed to defray the air and land cosu for the Mission. 

The Mission will provide participants with an exciting and enrlchlng culmlnatlni experience 

relevant to the lnstitute's curricular theme. Moreover, il will provide participants with a 

meaningful and significant incentlve, 

All teacher participants will be provided with a wide variety of educational materials and 

texts which at the completion of the program will be offered as a gltt to the teacher for 

his/her permanent library. 

Phase Three: Eollow-up and Eva!uation 

In order to measurt= tho Impact of lh~ Jnstlrute·s program on skills development and teacher 

effectiveness in the classroom, a series of specially designed formative and surnmative 

evaluation :ind observation lnstru,mmts will be designed. Each school will be required to 

engage ln an extensive follow-up and evaluation program, 

ll 
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The evaluation and follow-up component will be designed in close collaboration with the 

principal nnd Rabbi of the host school. Specific Indices relating to teacher performance, 

pupil learning/performance, teacher-pupil Interaction and crentive curriculum strategies via 

lesson planning will be monitored and evaluated on nn ongoing bClSis for at least a three yeru 

period. C onsultants of the Board of Jewish EduClltlon will be avnHable to provide ~uidancc 

in lmplementing the follow-up a.nd evaluation plan. 

One of the most critical challenges in this rego.rd will be to assess how the Institute 

experience changes teacher performance skills o.nd effectiveness in the Jewish classroom. 

In an effort to measure short and lons-tenn impact upon c!QSsroom instruction and itl 

I 

concomitant affects upon pupil knowledge, Jewish behaviors and attitudes, a comprehensive 

re.search and evaluation project will be designed and conducted in each of the participaling 

schools. 

During the 1993-94 school year, base-line pupil data will be collected, collated and analyzed 

in order to measure and chart pupil progress ln the middle school grades whero lnstirute 

partlc!pQting teachers arc engaged. A series of follow-up studies to track and measure pupil 

knowledge, behaviors an<l attitude5 will be conducted for up to three years following the 

completion of the Inslitutc's program. Moreover, a longlludinal study wlll be conducted 

beyond the three-year period in order to measure long-term change in pupil knowledge, 

involvement, nnd attitudes. 

ll 
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Finn.Hy, during 1994-95 nil "grQduntes" will be required to convene as a group several times 

a yea.r over a three-year period in order to share and document their individual progress ln 

their respectlve schools. The Board of Jewish Education will also be encournged to utJllze 

Institute graduates as "Teacher Specialists" ln the Great.er Bo.ltlmore Jewish educnt.lono.1 

community. 

ro~tscript 
The proposed Institute, as envisioned, represents o. comprehensive 11ppronch to in-service 

Jewish teacher trninlng o.nd skills development by utllh:!ng a singular curricular theme which 

is all-encompassing from a Jewish content nnd pedagogic perspective. To be sure, it 

represents the first of its klnd in the community. ·. · . · 

Unlike currently existing In-service Jewish teacher training programs in the community, the 

Institute will provide participants with an lntensjye ond cxtomlve in-depth cour5e of study and 

training component under the guidance and leadership of outstanding scholan, academicians 

and Jewish educator5, Moreover, the Institute will engage each host school to become full 

prut:ners in asscsslng 2U1u evaluating the impact of the program on what takes place in the 

cla,sroom. The ultimate goal Is to enhance the kno~ledge and skills of teachers in order to 

positively afrect pupil knowledge, Jewish Involvement and attitudes, as well as Jewish 

identity. 

li 
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In an effort to permanently elevate the status of each teacher po.rtlcipant, concerted efforts 

must be made on the pa.rt of participating schools to enhance the salary levels of each 

graduate. 

The proposed Institute which represents nn enonnous investment of resource~, has the 

potential to serve as a replic3ble in-service tenchcr training model for communities throughoul 

the United States. The dissemination of the curriculum, the teacher training modules, as well 

as the establishment of a research protocol nnd paradigm will have wide-teaching applications 

for communities engaged in serious in-service teochcr training on the national level. 

This proposal ha~ be~n developed with . the intent to · leverage additional local and nation.al 

funding for this new and challenging educational initiative. 

ll 
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Proposed Timet.a.ble: 

-February 1993 through August 1993 - Phase One; Plannin~ Proce:i, 

-September 1993 through July 1994 - Pbnse Two: Pro&cam Implementation 

-August 1994 - Isrgel Study Mission 

-September 1994 through June 1996 - rbase Three: Follo:-v·up/Evaluatl9n 

Proposed Budget: 

Personnel 

Director of Institute $30,000 

Clerical Support 3,500 

Per Diem Supervisor of Director 5,000 

Honoraria/Fees for Lecturers/ 
Instructors 15,000 

Total Personnel: $53,500 · 

Other Than Personnel Services 

- Admhtistratlve Expenses 
(Mailings. Telephone, Duplicating) 3,500 

Program Expense.s {Materials, 
Texts, Supplies) 10,000 

Teacher Speciall~t Fellowship 
Stipends 
$4. 000 x 12 teachers 48,000 
(over 3 years) 
Israel Study Mi saion Stipend 
(up to $3,000 x 12) 

36,000 

Iota! Qt.b~r lllan P~csQnntl S~c:l~~~: J22,~QQ 
Grand Total: U~1.ooo 

li 
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Concerted efforts will need to be mode to identify various locations throughout the 
community In order to obtain in-kjnd space for the Instil\Jle. Host schools w11l be asked to 
commlt space to the Institute on a rotating basis. 
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From: <ALANHOF@HUJIVMS> 
Gail Dorph To: 

Cc: EXIT 
Subj ect: Re: Machon l'morim 

> Date: 02 Dec 93 19:00:44 EST 
> From: Gail Dorph 
> To: Alanisrael 
> Subject: Machon l'morim 
> 
> 
> Alan, I think that Chaim thinks that the way to "pole vault" over 
> Shulamit is through Lee. My impression was that he thought that was the 
> way to go. I also got the impression that he too thought that Lee wanted 
> M achon l'morim to be a CIJE project. 
> I'm assuming that you did not yet read Wednesday's compu-serve 
> message. It was about Milwaukee and because I didn't yet know how to 
> print things out, I don't have a copy. so I need you to read it and 
> respond if it required a response. My recollection is that there were 
> financial questions about how Ellen would get paid were she to agree to 
> do the Milwaukee sessions. 
> Shabbat Shalom. Gail 
> 
> ADH: GAIL, SSPOKE TO CHAIM YESTERDAY AND YOU ARE RIGHT 

ABOUT SHULA1\1IT AND I WILL BRIEF YOU AFTER MY CONVERSATION 
WITH LEE HENDLER. 

> 
> 
> 

I AM HAVING GREAT DIFFICULTIES HOOKING UP WITH COMPUSERVE 
AND I WILL TRY AGAIN BEFORE SHABBAT WHEN THE LINES SEEM 
LESS CRAZY . 
MAYBE YOU SHOULD TIJST RECONSTRUCT THE MESSAGE AAND SEND IT 
TO ME THIS W AY . 
SHABBAT SHALOM, 
ALAN 



Date: 13 Dec 93 20:40: 19 EST 

F rom: Gail Dorph 
To: Alanlsrael 
Subject: Julie and Machon L'morim 

Hi Allen. Guess what! I'm back. And your vacation from hearing from me is over! 

, ;r,, cF ----- ----6 0 , -n· ,'\, ;._-o:: G. 

So, I talked to Jul ie to tell her that I'm going to be in Baltimore tomorrow and 
Wednesday. First of all, she didn't know. That surprised me. More important, she says that 
Friday am, she, Adam, Ellen and Roberta are having a conference call about "what does it 
mean that she is supposed to evaluate Machon l'morim." Apparently, the fax she got from 
Adam just said to go ahead with M achon l'morim and she says that she does not know what 
that means. Her understanding of the Milwaukee meetings was that CIJE was not going to 
get involved in Machon l'monm period. She has been attending the sessions (out of the 
goodness of her heart because Shulam1th, Lee and Chaim asked her to attend). This is not 
part of her CIJE related business as she understands it. Yes, she is working for CIJE 
full time. This is over and above her full time-ness. 

So her question at its most straightforward: what does it mean to be involved with 
Machon l'morim. She saw herself as monitoring it not evaluating? When she asked Adam 
about the change in direction, he said, "they decided." I guess she wants to know "who's 
they? and what's the decision?" She has a point. 

I thought we decided this in Milwaukee in the evening meeting. She didn't hear about 
it for two weeks after that. And then what she heard was via fax and very vague. 

I don't know if we have time to talk about this at our telecon, but it would be 
important for this to be clearer before their Friday telecon And maybe it is already and just 
she and I don't know which is also OK, just let me know, so I don't stick my foot in my 
mouth. 

Also, if there is anything I should know about Lee Hendler or Baltimore in general, 
please fill me in, because I'm on my way there after our telecon. 

Gail 



Date: 

From: 
To: 
Cc: 

Tue, 14 Dec 93 13: 52 +0200 

<ALANHOF 
Gail Dorph 
Virginia Levi 

alanhof 

Subject: Re: Julie and Machon L'morim 

Date: 13 Dec 93 20:40: 19 EST 

From: Gail Dorph 
To: Alanlsrael 
Subject: Julie and Machon L'morim 

Hi Allen. Guess what! I'm back. And your vacation from hearing from me 
is over! 

[ADH:I hope you had a great time and a rest! Got to see 
your husband twice and meet your daughter.] 

So, I talked to Julie to tell her that I'm going to be in 
Baltimore tomorrow and Wednesday. First of all, she didn't know. That 
surprised me. More important, she says that Friday am, she, Adam, Ellen 
and Roberta are having a conference call about "what does it mean that she 
is supposed to evaluate Machon l'morim." Apparently, the fax she got from 
Adam just said to go ahead with Machon l'morim and she says that she does 
not know what that means. Her understanding of the Milwaukee meetings was 
that CIJE was not going to get involved in Machon l'morim period. She has 
been attending the sessions (out of the goodness of her heart because 
Shulamith, Lee and Chaim asked her to attend). This is not part of her 
CIJE related business as she understands it. Yes, she is working for CUE 
full rime. This is over and above her full time-ness. 

So her question at its most straightforward: what does it mean to 
be involved with Machon l'morim. 

[ADH:MY UNDERSTANDING OF OUR DECISION WAS THAT AS LONG 
AS HAIM UNDERSTOOD THAT MACHON LEMORIM COULD BECOME PART OF 
THE 
CUE REPERTOIRE TO THE DEGREE THAT THEY WOULD ACCEPT THT FUTURE 
POLICY ABOUT THE PROGRAM WOULD BEMADE IN CONCERT WITH OUR 
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PERSONNEL ACTION PLAN IN BALTIMORE] 

She saw herself as monitoring it not 
evaluating? When she asked Adam about the change in direction, he said, 
"they decided." I guess she wants to know "who's they? and what's the 
decision?" She has a point. 

[ADH:WE HA VE NO SECRETS AND I AM GOING TO FORWARD THIS 
:MESSAGE TO ADAM AS WELL] 

I thought we decided this in Milwaukee in the evening meeting. 

She didn't hear about it for two weeks after that. And then what she 
heard was via fax and very vague. 

I don't know if we have time to talk about this at our telecon, 
but it would be important for this to be clearer before their Friday 
telecon. And maybe it is already and just she and I don't know which is 
also OK, just let me know, so I don't stick my foot in my mouth. 

Also, if there is anything I should know about Lee Hendler or 
Baltimore in general, please fill me in, because I'm on my way there after 
our telecon. 
[ADH:LET'S TALK ABOUT LEE HENDLER AT THE TELECON] 

Gail 
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5/4/94 

suggested Btruoture tor Seoond Year of Mn.chon l ' Mox-im 
(lat cohort) 

This Bpr1ng, there will be a negotiation with each 
school in ter111s of re.eponsibilities of MM participant in 
tho teaching of tefillah. The structure of the second 
yQar will also bo introduced at thi5 time (see below! 
monthly meetinga and mentor teacher). This wil l include 
thQ idea of aome (wil l vary according to setting and 
:r~spon.sd hlity} rcleasQd. time for planning tmd monthly 
releacod time to work with mentor teacher , 

Role of advisory team in term-e of this group m:1eds 
to b4:! clarified. Who in each echool will be "h(.)lding on 11 

to MM participants? This per5on will neect to set as jde 
tima rQgularly to work with mentor tea~her and with MM 
participants. 

Monthly Mo•ting$ for pClrtioipant.s ( B-9 s e ssio ns for 
a oademio year) 

ThGse sessions will be built around participants 
studying various kinds of curricular materials ·ror the 
teaching of Tefillah. Goal wi ll include: 

1. Participants will become famj.lia.r wit h a variety 
of curricular materials as resources for their own work. 
This work wil l also enhance participants' content 
knowledge . 

2 . Participants: will beco:m~ (alniliar with secondary 
s o urces that explain, describe, deal with the origins of 
the Siddur and explications of its texts. 

3 . Th~y will enla r ge and enhance th-e ir knowledge of 
pedagogic strategies for the teaching of t efillah, 

4. As appropriate, t hey will use what they have 
learned to design learning units for thei r own classroom 
settings, 

P.O. Box 94553, Cleveland. Ohle 44101 • Phone, (216) 391-1852 • fax: (216) 391-54.30 
If ElJSt £6th Street. New lbrR. NY IOOl(}-lf19 • Phone: (£1£) fJP-£J60 • Fu: (PIP) fJP-£646 



Monthly Visit o~ Mentor Teach•r to school to work with team {6- 7 
visits par year) 

Mentor teacher will be a peraon who wiii work directly with the 
teachers and principnls of the schools. S/he will advlse on 
teachers' projects , vj~it class.~&, help members of the te(lrn plan tn 
advance. 9/he will also give feedb~ck on specific lessons taught. 
The go~l of this elemont of the program is to help teachers in the 
implGment ation phase of tha program. To begin with, MM will 
encourago that teachers' projects be classroom based so that there 
be the poesiblity for the greatest overlap betwe en what is learned 
in the monthly seminar and what they wil l do in class. Addition­
a lly, this wil l maximize the potential both for the mentor teacher 
to work with the whole group of te~chers when visitng the school . 
It will also allow for the most product:i ve peer support and 
enco1.1ragernent. 
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BALTIMORE HEBREW UNIVERSITY 

MEMORANDUM 

TO: Gail Dorph 
Barry Holtz 

FROM: Shulamith Elster 

RE: Machon L'Morim 

DATE: August 25, 1994 

--------------------------------------------- ----------------------

By now I am certain you have heard of t he decision to 
place a "hold" on Machon L'Morim . The enclosed letter from Lee to 
applicants says it well. 

Steve Brown and I will be meeting this week to talk about 
the curriculum s eminars for Year Two. We will be cont inuing with 
the ten remaining teachers in the first group. I will talk to you 
next week after my meeting with Steve. 

SRE : ek 
Enc l osure 

saoo PARK HEIGHTS AVENUE BALTIMORE. MARY~ND 21215 (41 0) 578-6900 FAX (410) 578-6940 

A CONSTrTUENT OF *~ THEAssoclATED 
~!'i' JIW&i~F£DEJVJX:'NCf&(llr,o,.£ 



Dear: 

MACH:ON LTMOR:CM 
c/o Baltimore Hebrew University 

5800 Park Heights Avenue 
Baltimore, Maryland 21215 

August 29, 1994 

By now you have heard f rem your school principal that the 
Children of Harvey and Lyn Meyerhoff Philanthropic Fund, in 
consultation with the Professional Advisory Committee, has made a 
radical decision regarding the second year of the Machon L'Morim 
program. As chairman of the Professional Advisory Committee and 
the primary funder associated with the project, I felt it was 
incumbent upon me to offer you a written explanation as well. This 
painful decision was not undertaken 1 ight 1 y, as we rea 1 i zed the 
program has generated precisely the kind of excitement and 
anticipation we had hoped for . It is obvious from our first year 
that one of the primary goals of the program has been well served : 
teacher enrichment. However, it was not as c 1 ear that if we 
continued at this time, we would be able to serve the larger, more 
long - term and certainly more complex goals of enabling curricular 
and school transformation through Machon L'Morim . 

A powerful hallmark of the program has been its energetic 
forward momentum , but increasing l y it is also an obvious weakness. 
We feel we need to take the coming year to carefully review the 
program as currently structured in light of i ts stated primary 
goals and objectives. One of the most ambitious of these is the 
creation of a replicable national model--not only in end results 
but in the conduct of the experiment itse l f. We need to revisit 
what it means to be an educational experiment and what the 
reasonable parameters of educational experimentation ought to be. 
For instance, we must consider the desirability of constructing the 
entire three-year curriculum prior to implementing it, rather than 
constructing it as we implement. We will also examine among others 
the question of critical mass: how many teachers and 
administrators does it take in a given school to produce the kind 
of change we envision. 



I would like to thank you for a very serious and thoughtful 
application. It was clear to me in reading all the applications 
that each teacher held high expectations of both the program and 
themselves. I congratulate you for exemplifying one of the primary 
things Machon L'Morim intends to reward-- teaching excellence. 
Please understand that I cannot at this time make any promises 
about the disposition of the program at the end of this year . One 
of the central questions of the examination we intend to undertake 
is whether the model we constructed is, in fact, an appropriate 
model for serving the objectives and goals of the program as 
articulated in our founding documents. Please accept my deepest 
apology for any disappointment or disruption this decision may have 
caused you. I hope you can take some comfort in knowing it was 
done with the intent of serving the best interests of Jewish 
education . I wi sh you a most rewarding and stimulating year of 
teaching, growing and 1 earning, and thank you onc e again for 
honoring us with your application to be a Meyerhoff Fellow of the 
Machon L ' Morim program. 

Shana Tova, 

Lee M. Hend ler 
Chair, Professional 
Advisory Committee 
Machon L'Morim 

LMH:ek 



REPORT ON OUR CONSULTATION IN BALTIMORE 

10/18/94 

Present: Chaim Botwinick, Shulamith Elster, Lee Hendler, Leora Isaacs, Julie Tamivaara, 
Gail Dorph, Barry Holtz 

Topic; Possible Next Steps for Machon l'Morim 

In essence, we had two goals: 

a. to spin out possibilities for the future of Machon l'Morim that would convince Lee 
Hendler that it would be worth it for the Children of Meyerhof Fund to keep its' focus on 
funding Jewish education for the foreseeable future: the next 3-5 years. For this period, 
Lee is talking about 500 -700,000 dollars. 

b. to spin out CIJE projects as the most exciting projects they might fund. 

I think we did a good job. I also think that it would have been easier to do without the presence 
of Leora and Shulamith. 

The first hour or so of the meeting included a statement from Lee that explained what she had 
hoped from Machon L'Morim and where she was now. 

* 
* 
* 

program should be transformative 
program should be able to develop into a national model 
program should perhaps be based in one congregation 

Next came input from Leora and Julie about what they thought the evaluation showed and what 
could be considered now. 

Then, the conversation really wandered. Lee seemed to be saying, "for right now I'm interested 
in a project in one congregation that is transformative to the entire congregation. But I want it to 
be a project that has implications beyond that congregation." Shulamith and Leora took cuts into 
dealing with the issue. 

We also talked about using one school, as opposed to a congregation, as a unit of measure. Lee 
made it crystal clear that she was not interested in that school being a day school. We spun out 
what could make that a model. 

Rather than bore you with the additional details, let me say that Barry and I regrouped during the 
break, clarified our goals (stated above), and went back into the meeting. 

We then reframed the meeting in order to "roll" out our products: Look! There are two different 
ways we could see this going: the congregational model (whole synagogue or school) or the 



\ . 

communal model. If we're going to try the one-institution model, it would be hubris to plan an 
intervention without the partner to the plan in the room. The communal response also needs 
partners, but planning can begin immediately. Interested parties can participate and have input 
during later stages of planning. I also said that when Lee and I had talked about MM at the point 
that they were putting it on hold. I thought that it had the potential of being part of the response 
to a comprehensive personnel action plan. 

All of this spun around for a while. Then Lee asked what it might be like for MM to respond to 
the personnel study. 

I spun out 4 or 5 programs and projects that are responses to the findings of the personnel study 
of Baltimore: 

1. a. 

b. 
C. 

d. 

The study shows that EC teachers need Judaica content., that a large percentage 
are full time, that their income is important to them. 
Anecdotal evidence points to EC as gateway to future ed experiences. 
BP tells us that good EC have family ed component. 
Idea: design an intervention for EC that will include teaching of Judaica in a way 
that will help EC teachers make meaning of the content in their own lives as well 
as the lives of the children that they teach. Include the kinds of knowledge and 
experiences that will also enable them to deal with families of children that they 
teach. 

2. The study shows that supplementary school teachers are part time, but stable over time-­
these teachers classes are also lacking in Judaica content. 

Idea: create a program for relatively new supplementary school teachers that wilJ 
accommodate their life style needs while addressing subject matter and pedagogical 
needs. 

3. Idea: create a pedagogic track for Orthodox day school teachers. 

4 . Idea: create a program for educational leaders of Baltimore. We know that leadership 
must be on board or no educational change can take place. Create a program for EL that 
would have the potential to include incentive of degree or credits built in. 

Barry spun out the goals project, distinguishing between the project in a synagogue and the 
communal project. One of the things he said that was particularly appealing to Lee was that this 
is a project in formation. 
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MEMO 
TO: Lea M, Hendler 

Chaim Botwinic:ik 

FROM: Shulamitb R, El5ter 

RE : Notes from D•o•mber 6, 1994 

DATE: December 7 , 1994 
----------------------------------------------------~------------ --

This wa~ the third in a series of planning sessions 
towards conceptualizing the Machon L'Morim program opt i ons. NOTE: 
Marci Dickman and Rena Rotenberg will attend the next pl anni ng 
session . They are both enthusiastic about the opportuni ty t o 
participate in the meeting . 

We should take advantage of what was learned through the 
ini tial pro j ect and from the evaluation in particul ar. 

I . Machon L'Morim for Early Chi l dhood Educators 

A. Advantages of this op tion 

l. ability to reach a critical 
population 

teacher 

2. potential impact of early childhood program& 
on parents and families and potential for 
inclusion of a parent and family education 
component (CB to provide information from the 
exit surveys conducted by CJES ) 

3. opportunity for a ''ri~ple" effect tha t may 
potential l y change congregational educat ion 

4 , large Se'Jll\ent of population enro l led i n the~ e 
schools 

5. demonst rated need for Jewi s h content/Hebrew 
knowledge education for the teachers ( CI J E 
study , other local and national studies ) 

6. parti cular interest of famil y members 

7. opportunity for work with various types of 
schools - day 9C:hools ('?), free-standing , 
communal schools and congregational schools 

P. ~ 
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B. Availability of local and national resources 

1. Rena Rotenberg- CJ!S senior staff mem.bers and 
nationally r-ecognized early ehi ldhood eduoator 

2. other regional resource• include: Ruth 
Pinkerson-Feldman {Phil adelphia), Dr. Miriam 
Feinberg (Washington) · 

3. proximity to major centers and other training 
institutions (e. g. , New York training 
institutions) 

4. p0tential engagement with Johns Hopkins (Dr, 
Ralph Fester of Department of Education ) 

5 . other ool l ege/ uni versi ty resources in the area 
include Donna Jacobs (Essex Community 
College), lab school a t the University of 
Delaware 

c. Possible linkage with covenant Grant for the Lab 
School at th~ Park Heights JCC . Note: Oeci~ion 
will be made later in neeember!) 

II. Critical Elements to consider 

A. Engagement of the individual schools 

l. through RFP process 

2. colYlmi tment to participation in school 
improvement plan 

3. invol vernent of school 1 eadershi p team 
( principal /director , senior educator fr om 
institution, l ay leadership, experienced 
teaohers) 

4. willingness to ~xpand parent and fami ly 
education programs 

B. Role of principal s /di rectors 

l. parall e l study program 

2. selected group as participants in planning 

3. leadership role in a required (?) school 
improvement planning process to begin with a 
self-assessment process 

P. 3 
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c. Advisory Group ( no longer defined as Prof es siona l 
Advisory Group ) . Some possibl e changes: 

1 . Lee to continue as active participant 

2. Joe and/or Jennifer Me yerhoff 

3 . Chaim to serve as chair ; Shul amith as staff 

4 . include experienced educators from general 
education - Donna Jaoobs , Ralph Fes t er , Felice 
Friedman 

III. Parti cipat i ng Schools 

A. Types of school s 

l. free-standing - e.g. , Gan Yeladim , Alef Bet 

2 . communal- JCC (Park Heights and Owings Mi lls ) 

3. synagogue/congre9ationa l sponaor&hip 

4. issue related to day ~ohools Krieger 
Scheohter and !al timore Hebrew do not have 
pre-schoo l s as a part of t he day school 
prograros. The only ones t hat do are 
traditi onal schools includin9 Rambam . 
Teachers do not lack Judaic content knowledge 

B. Selection process 

1. ~uidelines for Request for Proposals {RFP) 

2. allocation of "slots" to school s on the basis 
of "type of school" , size of staff, s t udent 
enrollment 

IV. Next Steps in Planninc; 

A . meeting with Marci Dickman and Rena Rotenberg 

B. planning for discussions wi th broader community-
based group 

C. p l anning discussi ons beyond the local community 

D. other re5ources- CIJE 

E . national / ~egional resources 

P. 4 
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STILL UNDER CONSIDERATION AND TO BE ADDED TO THE PROPOSAL: 

RE : THE SCHOOLS 

l. site visits and community conversations 

2. role of assistant teachers 

3. outline of school enhancement project 

RE : TIMETABLE 

Description of program by years: 
Year One : teachers , directors and schools 
Year Two: t eachers, directors and schools 
Year Three: directors and schools 

RE: PARENT AND FAMILY PROGRAMS 

1. based on theme? 
2 . nature of special events 
3. ongoing activity - year calendar 

RE:CURRICULUM WORK GROUP 

l. Discussions on the nature of the integrated curriculum 
2. Composit i on of the group 
3 . Work plan: 2 day meeting followed by telecons to 

be f ollowed up by a second~ day meeting (Gail's r ~commer.dation) 
4. Process 

a. preparatory papers 
b. two day meeting 
c . materials development 
d. telecon 
e. redesign 
f. review/mull 
g. approve 

CAN THIS ALL HAPPEN IN TIME FOR SEPTEMBER 1995? 

RE : FACULTY 

1. Identify by subject matter/pedagogy./child development 
2 . Best use within community and individual school communities 



' 

I. 

_I. 

I I I. 

!V. 

V. 

VI. 

VI I. 

XII:. 

IX. 

x. 

XI. 

XI!. 

MACHON L ' ~-!C~ IM 
1995-1996 

OUTLINE 

PARTICIPANTS 

SELECTION PROCESS 

STI?ENDS 

ST?.?? ING 

MATER!.:-1i.S 

F IELJ EXP~RIENCE 

D ! SSC:MI:TATI0N 

EVALU~.TION 

RES E;..R c:-: 

BUDGET 

ATTACHMENTS 

8. 
C . 

~is~ of ?Qt~nt:al ? ~r:icipat:ng Sc~ccl3 
Draft - ?relimi~ary Budget 
?.ec~r:-""':'le~c.~t:icns :::-cm Mac~on L'M•.ni;.1 Eva li.1a':ion 
1993-l.99~ 

D. Cha::t.s ~::-~m CIJE Educator Survey - "Th: ':'e:.c:1ing 
?orce of Balti~or-:'s Jewi.=h s ,::-,cols" 



Revised 1/17 

MACHON L'MORIM FOR JEWISH EARLY CEi~DHOOD EDUCATORS 
PROGRAM THEME: LIVING A JSWISH LIFE 

I. Participants/Participating Schools: 

Machon L ' Morirn ..,ill selec: 18/20 teachers from 4/5 earlj· 
childhood programs to ?arti-:ipate :.:-, a three year !:==~c::.~!:'.' 
development and school enhancement ?~ogram. 

The i ni tial goals of Machon L'Morim i~clude : 

- to increase each individual teacher's content knowledge 
o: Judaica and P.ebrew language 

to provide opportunities for :raining in 
techniques/ best practices :c: Je~ish ear!y 
education 

to further ~eache~s· understanding 
pr~nc iples of child developme~: ~n 
programs :er 7cu~g children 

- to devel op and enhance peda;c;:.c sk:.11s towards 
integra ted Jewish early chi!d~ccci programs for t~~ 
classrooms and schools 

:o i~creas~ and en~ance ?a : e~t psr: :cipa:i~~ a~~ 
i~teres t in parent and ~ami ! ; education programs 

~o cevelo? ".nodel " sc~ool cor.lmuniti:es char::1.c':e ~i:: ed 
reflective practice and willi~;ness to develop 
approaches ~or the enhanceme~': of existing pr~g:ams 

r:. Sclec:.:on Process 

' oy 

All congregational, community-s?onsored and i~d:pendent 
programs affiliated with t~e Counc:: for Jewi3~ 2ducat: onal 
Services (CJES) ~i:l be invi ted tc ==spond to a ~equest f or 
Proposals ( RFP ) . (Attachment A) 

~he ~equest for ?:~?osals ~:l~ ~2s:::~e the Machon L'Mc:i~ 
?togram; set out t~e requirements :::::r the par:::::::pa:.ion of 
teache?:s, di:e·.;:.::: .: :: and t::.c .;;chccl .:::::r..:nt:.;;-i.ity; and s!:.2.t~ t:1~ 
requirement that each partic:pati~g 3:~ool undertake: 3c~ool ­
~ased e~fort to ar~:culate cducat:~~~: ;ca!s. :e-ela=:~~ ~~e 
mission and d~vel~p 3 ~~an ~0r impl~~22tat ion o~ ~c3~:. ~h:3 
;,::ocess ::cqui:--es :he ir?.1Jo!·'!':"~:!11: ~c :~~}· l ~~· :~ ::. .. :.;. '..-~ =~-- : 
institution~! 3ponsor3 ( :.~., c~~;r9;~~i.;~a~ 
!~a~e:2hip/ra~~i~/0t~c~ se~::::: ed~.;~ :~:s). 



Directors o f al 1 pre-schoo l s wi 11 be invited tc ar. 
inf ormat ional meeting (now scheduled for January 1995 ) at 
which time the proposed project will be desc ri bed . Copies of 
the Request for Proposals will be distr ibuted in March 1995 to 
interested school s. A follow - up session will take place for 
directors to provide guidance and assistance in responding to 
the RFP on behalf of their respective programs. 

Once responses are received they will be coded and t~e RFP's 
r eviewed by a Se lection Committee made up of members of the 
Professional Advisory Gr oup. 

Schools selec ted for participation should r eflect the 
di ve rsity of the Baltimore Jewish community and r epresent 
schools that are affiliated with congregations , community­
sponsored and inciependent schools . The program sees itself as 
being inclusive. However, while diversity may be importan t to 
the community, there is no predetermined allocation for each 
type of school. Schools wil 1 be selected SOLE!.: on their 
abili:.y to demcnstr:!.':~ ccr.mi:.men': ':o ~:,,:,::~l:.e~c~ ·- -=~=~-:· 
childhood Jewish education and the will:~~~ess of t~e school 
communi t:r tc become actively engaged in all aspects cf: t.~-= 
Machon L'Morim ?rogr~m. 

Once a school has been selected the school d::-ectc rs N~ll ½e 
r esponsi~l e for the :-ecrui :men': of three to four ': e2.cher 3 

(depending on size and teacher population ) cf c~ilci=~~ fr om 
age 2 t~rough 4. Each teacher wil l be requir ed to have the 
endorsement of the school director. Ne t eacher may b e 
a ccepted fo:- t~e program independent of :he school 's 
par: icipa t ion a total educational insti t ution . 

r:r . Proposed Program Themes: Year One (Tentative) 

Dor L' Dor: Jewish Beginnings for Young Lives 
or 

Beginning Young Jewish Lives 

The proposed curriculum will attempt to encompass many 
aspects of an "ideal '' integrated early childhood pro~:-am. Ii: 
will focus on three key areas: ( 1) Tje Shabbat and F.olidays, 
(2) God and Prayer-, and (3) A Jewish t,qay ,:if L:.vi~<; in ':h~ 
Wodd. 

The p r og:-am y~ar will be divided into three trim~s ~::-2 , ~~ :· 
Winter and Sprin; , e ach of app:-oximately eight weeks c~ratio~. 
Each wil l focus.::· . .::;>~ci::.-: ':!·:e:ne integrat:ni:; 'S;?<=-::.:::.. ~s~e-·::':3 
o f child development a~d pedagcg~. 

Sessions wi 11 be held in 
location. ~his wiil al low 
the school dire-:tors . 

t he ear 1 y even i n g ::. t ~ ~· '=' ·. ~ -:- ..,._ ·. 
for the maximum part:.ci~at:on 0: 



The curriculum plan will be proposed to and reviewed by a 
· select group of educator s at a work session in March 1995. 
This "curr iculum work- group" will have as its responsibility 
the review of pl a ns, materials and teaching faculty for each 
o f t he three trimesters . The work group will consist of 
Jewish ea~ly childhood educators with experience in tte pre­
servi ce and in- ser vice training o f early childhood teachers. 
It is anticipated that following initial meeti~gs, : 
substantial portion of the group's work can be conducted in a 
tele-conference. 

IV. Stipends 

Each teacher participant will receive a stipend of $1500 fo~ 
participation in the ongoing seminars, the curriculum 
development phase and dissemination ef:orts. 

Each schoo l director will receive a sti~end of $1000 for 
participation and in recognition of the time/~f :crt invol ved 
in both the ~rofessional development program anc the school­
enhancement project. 

V. Staffing 

The program will benefit :ram both loca l and out~ : de 
expertise. Every effort will be made to have the program 
benefit f r om ~=~~ging together national an~ local expe:~ise. 
It is viewed as valuable to have staff who are readily 
accessible for fol !cw-up anc consultation. 

A. St.a ff 

Dr. Chaim Botwi~ick, Chair 
Dr. Shulamith Elster, Director 
Marci , i 1 ena Rotenberg , ?reject Advisors 

<- r. Gai l Dorph, CIJ~ ---- ----- -
B. The ?rofessional Advisory Group ( P~G ) will serve in an 

advisory capac1cy on all asp~cts and 
activities of Machon L'Morim . It is expected 
that the PAG will meet 3-4 times each year . 

The fol lowing have been suggested for the PAG en the 
basis of their specific experience and expertise include: 

Dr . Michael Ancorsky ( Pediatri~~an) 
Fran Sand ( Towson State University) 
Sharen SJlcw (l a~ l~ade ~) 
Dr. Miriam =ei~berg ( Board of Jewish Education of Gr~ater 

Washi~gton, ~cjunc~ ~acu!ty - 3a : tim0:~ ~!½r~w 
u r: i '! '= ~- s :. ': ~- : 

s~. ~alph Fes l er (Johns Hopkins Un versit: ) 
~r. 3ar=1 ~=e emar: (T:~~on Sta~~ Un versi~y) 



i 
i 
j 

l 
~ 
l 
C 

' 1 
! 

Felice Friedman ( Park School ) 
Marvell Ginsburg ( Board 0 £ Jewish Education of Chicago ) 
Lee M. Hendler (Chi ldren of Harvey & Lyn Meyerhoff 

Phi l anthropic Fund ) 
E.B. Hirsch ( Early Childhood Professional ) 
Dr. Barry Holtz (Council for Initiat:..ves in J ewish 

Education) 
Dr . Donna Jacobs (Essex Community College) 
Jenni fer Meyerhoff (Children of Harve y & Lyn 

Meyerhoff Philanthropic Fund ) 
Joseph Meyerhoff (Children of Harvey & Lyn Meyerhoff 

Phi l anthr opic Fund ) 
Roberta Orman (Educational Director, Oheb Shalom 

Congregation) 
Dr. Ruth Pinkerson-Feldman (Philadelphia) 
Ina Rogosin (Milwaukee Association for Jewish Educati0n ) 
Jeanette Sorontino (Marylanc: State Departme:.t c f 

Education ; 
Zehava Ve l ce= ( Social Worker a~d ~arly C~il~hcod 

Educator ) 
Rabbi Herschel Weinraub ( Cl inica l Psychologist ~ 

* In addition a l oca l experie!lced .; e1,1ish p r e-sc:i.ool direc t e r 
from one of the schools non participating wi l ~ ~e :..~v:..: e~ :J 
join t he group. 

VI . Professional Development Resources and Material s 

~. 
1. Each t eacher and directo r wil l 

personal / professi ona ~ library of 
educational materia ls . ~ach school 
dup l ica~e set of materials f o r 
professional library. 

be .., 
C. 

2.c>propr::.a:-: 
;.; i ~ l re-:ei ve 2. 

the school's 

2. Each school will be given a discretionary tund o f 
$1,00 0 to purchase classroom mate r:~ls anc 
resources. Recommendations f o r purchases are to ~e 
made jointly by the director a~d :~~ ?ar:::..::i?a : i~7 
teachers. 

3. ?-.1-:.tici?ated C:c.uca t::.onal :-1at:dals and ?roducts 

It is an':.:.ci:;,a.ted 
Jissemi!1a ti ·.::n: 

thai:. . .. pro J ec .. wi 11 develop ::: ::,r 

1 . An i ~tegrat~d early c~::. ! ctcod prog=a~ ~.:.:h specif:.~ 
cu=r:=~!urn an~ mate:::.!~! - Thi3 would ~2 f~ = use:..~ 
?artic:..:,,:t ng schools Machon L':1c::im schools 2.!~d 
: er c::. s sem ~ation t ~ ~t~~~ local s c ~c c !E. 
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2. A model :or t!'le professional devel opment ~f early 
c~ildhood Jewish educators . 

3. A model f o r Jewish school enhancemen: process in 
early childhood settings. 

4 . A handbook so as to enable the projec t to be 
rep licated in other communit:es. 

VII. OPTIONS for Fie ld Experiences 

A. FIRST CHOICE. AN ISRAEL EXPSRIENCS 

,.. 
o. 

C . 

D. 

Teachers and directors would participate i n the 1995 
Annual ~i~ter Israel Seminar of the J ewis h Early 
Childhood Network with Rena Rotenberg. :srael: schools 
are open for visitation. Cost is @ Sl - JO pe r 
participant. The Seminar is held eac:i. year during Winter 
3reak. Part icipants visit Israel with colleagues from 
all over the country and attenc. seminars on Jewish early 
c~ildhood education. 

1995 CAJ C: ':CN?:::RSNCS in Amhers t woulc. serve as a "k::.ck­
off " for Machon L'Horim offering teachers 2.nd c.irectors 
t:i.e opportuni:y t o :neet educato!:"s from all of ::,12 v=.ri ous 
field of Jew:s~ educa:ion. 

Fer selec tec:. ~~~oo:s: ?:.r:::.cipation i~ the Summer whi:::..n 
Family Educati on Institute at University of Juca ism This 
•,mule. re~u::.::a a! l te3.chers and the director ~f 
par::.ic ipati:ig schools to atter:d as _ t e=.m L~ c.e•1elo;, 
approaches tc :am: ly/parent edccct:.. o~. 

Fie ld experiences in selected co~muni ties : 

New York: Jewish Museum a:id se lected sciools 
Chicago: Exemp lary Lab School Programs 
Sites in Philade lphia and Washington 

E. National Association for Young Childre:i w:l. :i.~ve i :s 
annual meeting in Washi ngton at the e~d cf Novembe~ 19? 5 . 
The Jewis h ~a~l y Childhood Network meets a day i~ 
a dvance:. 

VI II.Di$s emination: Possible Approac~es 

l. Annua l ~ar!y Ch:.d~cod Confe~ence/ ~J ~S :~ J~:~~er 1996 -
p resenta tio~ cf demon5tration lessons 

~an~book ~~r ~roje~t 
pr in t ma ': c= ::- i ; : .:, 

.,,,, ..:)t"\ ~ : l !-- • •• l --:" .. - -- ,,. - ...... 
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IX. 

X. 

3. ?rof essional videotaping of selected sessions - e.g., Dr. 
~ela Geffen (Grat z College on The Changing Jewish 
Family), Dr. David Wolpe (University of Judaism on 
~eaching Your Children A~out God) 

4. ?rofessi onal videota?ing of classroom segments for 
series: Models of Teaching Young Jewish Children 

Evaluation 

~n appropriate evaluation plan is yet to be dev~l~;~~ 
utili z:ng the expe::-ie:1ce of t:te :.nit:.a! Machor. L'Mor:.n e::ort. . 
Advice will be sought ::om evaluation profess:.onals. 

All o: the training ?rograms a::iliated with the ~sso=i~t:.o~ 
c: : nsti:utions o: ~igher Learning in Jewish ~duca~io~ 
(A!HLJ E) will ~e br:.e:ed ar.d =-~~~::es wi:~ be made :egardi~~ 
the 9ossi~ili~7 o: ~:i!:::ng g=3dU3te st~~ents i~ t~~ 
evaluation and resea=c~ components. 

Resear-ch 

'!':ie researc:: :c?:.-::s :o::- ea::y childhccd were sugc;ested ; -
the CJ2S Covenant Foundation ?roposal for the developme~t o: 
an Early Cl'lilc:.hood Lab Schoel. '!'hey ·..1:!.l !:le rev:.c·..1e~ :o: 
tne:: ap?=opriateness :or inclusion with:.n Machon L'Mor:~. 

g=owth i~ ~uda:.c / ~ebraic content knowledge o: teachers 
impac: ~= e~per:~~c~ o: :eac::ers c~ :~~ !::e o: childre~ 
1~ the classroom 
:mpact of partic:pat:.o~ o: a sc~col (3~~cc ~ ~saw~~!~ 
other teachers , :he cul tu:-e o: '::.e sc:-ioc! , :::e 
enviro~ment ) in a demcr.stra:ion ?reject 
impact on parents and family life 

XI. Draft Sudget App~nded 

~{II. A.ttachments 

:•!LM ?rop 
' I l "" _, _o 
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RESPONSE TO MACHON L'MORIM PROPOSAL 

I. Goals are poorly framed 

V a. What does it mean: to provide opportunities for training in techniques for Jewish EC 
education? 

Aie the techniques of Jewish EC different than techniques of EC in general? 

b. What does it mean to further teachers' understanding and application of principles of 
i--child development... 

Aie we saying that Jewish edukcation angle has uniqueness here? what would that be? 1s 
it dealing with death/God or what (and is program really designed with these issues in 
mind? 

c. A goal of program itself cannot be framed in terms of increasing parent participation. 
It could be framed in terms of what participants in program are going to learn and be 
expected to do not in terms of what parents (not enrolled in program) are expected to do. 

II. Selection Process is also not clear 

That is, on the basis of what criteria will schools and teachers be selected? 

It's not really a RFP in terms of proposal, it's a request for interest in participation. Their interest 
and interest are to be shown in the creation of a planning document. 

What guidelines are you going to give them to help them to do the work that you are requiring? 

III. Themes 

These are not really themes, these are topics or subjects. 

Themes would be: Wonder in the Ordinary (subject: berakhot) 

People are God's partners in the creation (subject: Torah) 

Only Year One is described. What else is going on? 

The one year curriculum does not touch on all the goals mentioned. If they are indeed to be 
considered goals, then they have to be operatyionalized in the curriculum. 

Missing from the development of the trimesters is any focus on personal meaning. That is, 



included are: subject matter, child development and pedagogy. Missing are the big ideas and 
what they mean to !]1e. 

V. What does it mean Gail Dorph, staff? I was never asked to staff this, nor can I? I could 
advise/consult... 

VI. The anticipated products need to be more specifically framed so that what is expected at the 
end and what can actually be produced are in sync with the human and financial resources and 
planning allocated to the project. 

IX. Even if you have graduate students working on the research end, you will probably need a 
professional to oversee the project. 

X. You may want to reframe the research questions to better match the way in which this 
project is structured. 

My copy didn't have a budget. Is that on purpose? 
If you expect dessemination of early childhood materials then you must figure out where the 
9evelopment of materials for use by others will be 
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M achon L'Morim began as an idea in 
April '92. Intended to reward and 

acknowledge teaching excellence, to 
expose the best teachers to the best 
thinkers in their field, it would ultimately 
provide teachers with appropriate tools to 
take this intensive enrichment experience 
and use it to transform classroom practice 
and curriculum. Finally, as an innovative 
model for Jewish education, it was 
intended to enable Jewish educators to 
give the Jewish students in their care 
compelling and exciting reasons for being 
Jewish." -Lee M. Hendler 

The day and congregational schools of 
three Baltimore congregations participated 
in the initial Machon L'Morim project. 
Twelve teachers and administrators from 
the six aHiliated schools of Baltimore 
Hebrew, Chizuk Amuno and Beth Tfiloh 
Congregations were selected as Meyerhoff 
Fellows by their respective schools. 

The Professional Advisory Group under 
the chairmanship of Lee M. Hendler of the 
Children of Harvey and Lyn Meyerhoff 
Philanthropic Fund met throughout the 

CONTINUED ON PAGE ELEVEN 
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B'RESHIT: In the Beginning 
A Jewish Early Childhood Initiative 

In recognition of the critical role of early 
childhood educators in the development 

of the Jewish identity of young children and 
the impact of early Jewish childhood 
programs on children and their families, a 
new initiative in the area of Jewish early 
childhood education is underway. 

Four Baltimore area early childhood 
programs wiJI be selected to participate in a 
multi-year professional development and 
school enhancement project. 

The project has as its mission the 
enhancement of the Baltimore Jewish 
Community's early childhood programs. 
The project will serve as a model for other 
communities to the extent that a model can 
be replicated. Each participating program 
will be required to involve the entire school 
community (director, teachers, assistant/ 
aides, lay leadership, rabbis, senior 
educators and parents) in learning 
experiences and in planning for change. 

The project's primary goal is to develop 
personneJ and environments that model 
integrated early childhood Jewish education. 

CONTINUED ON PAGE SIX 
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A COMMUNITY 
PERSPECTIVE 
- By DR. CJ /AIM BOTWINICK 

Machon L'Morim was established on 
the premise that the teacher is the key 

to affecting school change and innovation. 
Machon L'Morim has offered our 
community an intensive and extensive in­
service teacher training program which 
today serves as a replicable model for 
Jewish communities throughout North 
America. 

"The program helped (the teachers) to see lzow 
powerful they are as role models to pupils amt 
/,ow important it is that they be Judaicnlly 
commited if they hope to influence their pupils 
to become committed." 

In recognition of the fact that quality is a 
sine quo non for effective education, 
Machon L'Morim has responded to this 
challenge by providing participants an in­
service training program rich in scope, 
quality, and content and with an array of 
focused and in-depth learning/ sharing 
opportunities complimented by innovative 
and meaningful experiential programming. 

The Baltimore Jewish education 
community is blessed to be the recipient of 
a generous grant from the Children of the 
Harvey and Lyn Meyerhoff Philanthropic 
Fund which underwrites the entire cost of 
Machon L'Morim. As we complete our 
second year we owe a debt of gratitude and 
sincere appreciation to Lee M. Hendler and 
her siblings who constitute the Children of 
the Harvey and Lyn Meyerhoff 
Philanthropic Fund. Their vision for 
Machon L'Morim has indeed become our 
successful reality! 

PROFESSIONAL 
ADVISORY GROUP 

1993-1995 
Ms. Lee M. Hendler, Chair 

Dr. Chaim Botwinick, Executive Director 
Center for the Advancement 

of Jewish Education 

Baltimore Hebrew Congregation 
Rabbi Murray Saltzman 

Dr. Suzanne Cotter 
Director of Education 

Chizuk Amuno Congregation 
Rabbi Joel Zaiman 

Dr. Paul D. Schneider 
Headmaster, Krieger Schechter Day School 

Rabbi Stuart Seltzer 
Principal 

Beth Tfiloh Congregation 
Rabbi Mitchell Wohlberg 

Mrs. Zipora Schorr 
Director of Education 

"The Jewish individual i11 the Jewish 
world-view develops in the context of 
co11mrn11ity and that wlle11 we talk 
about de1.dopme11t in this way we 
mean identity information. 

That is, t/ze real clmllenge of Jewish 
continuity is in enabling Jews to 
develop /zealt/zy identities as Jews so 
that as t/zey grow amt develop they 
will find good reason to actively seek 
to emlJody those values and l,e/iefs 
which Judaism celebrates. 

Through Judaism they will make 
mealling of themselves and the journey 
itself will take place within community 
because that is what Torah requires 
of us." 

- Lee M. Hendler 
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FACULTY: 
Academic Seminar & Israel Study Mission 

Rabbi Jack Bieler 
Hebrew Academy of Greater Washington 

Dr. Steven Brown 
Solomon Schechter School of Philadelphia 

Nadine Feiler 
The Park School 

Professor Neil Gillman 
Jewish Theological Seminary 

Rabbi Jules Harlow 
The Rabbinical Assembly 

Professor Lawrence Hoffman 
Hebrew Union College 

Evelyn McClain 
The Park School 

Michael Posnick 
Melton Center 
Jewish Theological Seminary 

Professor Joseph Reimer 
Brandeis University 

Deborah Roffman 
The Park School 

Seymour Rossel 
Union of American Hebrew Congregations 

Dr. David Silber 
Drisha Institute 

Professor Saul Wachs 
Gratz College 

Director 
Dr. Slrnlamith Reich Elster 
Baltimore Hebrew University 

David Groner 
Israel Mission Director 
Melton Centre 
Ministry of Education 

Hebrew University 

Dr. Michael Rosenak 
Mel ton Center 

Dr. Howard Dietcher 
Melton Center 

Dr. Yonathan Cohen 
Melton Center 

Moshe Yitzchahi 
Oranim Seminar 

Joyce Klein 
Melitz 

Rabbi Reuven Hammer 
Neve Schechter 

Rabbi Naama Kelman 
Tali Schools 

Dr. Aryeh Routenberg 

Nancy Benjamin 
Neat Kedurnim 

Barbara Levine 
French Hill 
Tali School 

Dr. Eliyahu Schliefer 
Hebrew Union College 

Evaluators 
Dr. Leora Isaacs 
Dr. Julie Tammivaara 
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CURRICULUM WORKSHOPS: An Interim Report 

- By DR. STEVEN M. BROWN 

My involvement with the Machon 
L'Morirn program so far has been one 

of wonder, excitement and challenge! 

There is probably no program anywhere 
in the country similar to what is being 
accomplished here in Baltimore through the 
magnificent support of the Children of 
Harvey and Lyn Meyerhoff Philanthropic 
Fund. A group of teachers from the entire 
spectrum of the Jewish community, from 
day and afternoon schools, are working 
together to develop their skills in writing 
curricula in Jewish prayer and making 
important contributions to their own 
schools and eventually to Jewish education 
as a whole. 

I feel very privileged to have been asked 
to work with this group of dedicated, 
competent and highly motivated teachers. 
It is clear that the future of Jewish 
education is infinitely more secure knowing 
that there arc such wonderfully talented 
and caring professionals giving of their 
time and talents to the development of 
learning materials and educational 
experiences for our students. 

In our monthly seminars we balance 
learning more about T'fillah, the Siddur, 
and fundamental concepts underlying 
Jewish prayer and practical strategies in 
curriculum development. 

The model that has been central to our 
curriculum development work is one which 
begins with an authentic look at a 
traditional text, with the goal of 
understanding all of the concepts and ideas 
that underlie that text. Once those concepts 
have been enunciated and sifted, the 
curriculum writer-teacher, youth group 
leader or Shabbat Junior Congrega tion 

organizer selects from the list of concepts 
those which are most appropriate to the age 
and developmental level of the learner. 
Instructional goals and objectives are then 
constructed, and finally a methodology of 
exposing students to the particular concept 
and attaining the desired outcome is 
developed. 

"Havi11g taught Bamidbar this past 
year and dmwi11g 11po11 dim memories 
of the desert from my trip over a 
decndc ago, I was reawakened to t/ze 
desolate beauty of the Judea11 desert. 1 
110w see new possibilities for teaching 
this section of the Tora/,, drnwi11g 
upo11 the pl1ysical surroundings to 
better u11dt>rsfa11d the hardships, 
rl'hl'llicms nnrl struggles of a slave 
people bei11K forKed into a holy nation. 
T ·wo11/d spend more time looking at 
the question of why tire Torn/, was 
gi1.1e11 in the desert, /row tire dl'sert can 
S£'rve as a place of catharsis anrl 
refuge, and explore the idea of the 
desert (lmmidl,nr) as a place where 
G-d speaks (midaber) to man." 

- Marietta Jaffee 

Curriculum writers are encouraged to 
develop original strategies and materials, or 
make use of existing resources to avoid re­
inventing the wheel. 

This curriculum development procedure 
enables teachers to become independent, 
creative constructors of curriculum on all 
levels and in all settings. 

CONTINUED ON PAGE FIVE 
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CURRICULUM WORKSHOPS: An Interim Report 

- CONT/NL/CD fROM PAGC: FOUR 

Some of our teachers are working on 
developing a scope and sequence for the 
prayer curricuJum of a Reform day school. 
Another is developing teenage mentors to 
help younger students learn about prayer 
in an afternoon school setting and further 
develop their "spirituality". Yet another 
teacher is using the three letter Hebrew 
roots of the more important words in the 
Siddur as a method of teaching Hebrew to 
seventh graders and to give them the keys 
to understanding the Siddur. 

Each one of these projects (and others 
described elsewhere in thjs newsletter) are 
refined and developed through our team 
work. One of the most exciting aspects for 
me as a facilitator of this process is using 
members of the team to support and 

"The theme of Olli' Israel Experie11ce was 
TRADITION AND RENE WAL. As an 
educator, I can confidently say that the many 
sessions and trips ccrlai11ly met f ltis lhl'me 
successf11/ly. Our eyes were upmed to the 
beautiful TRADITION of our Ta11acl1 as it was 
unfolded by the cadre of erudite professiu11als. 
Visiting Israel 1/zis s11111111er and /zaving 
witnessed its vibrancy, progress and growth, 
I cn11 proudly say that I felt the RENEWAL -
the ongoing rejuvenation of our people a11d the 
vast rebuilding of our l10meland. The challenge 
is now mine, as a Jewish educator, to inspire 
our Jewish children with the necessary 
knowledge and understanding of TRADITION 
and at the same time bri11ging relevance to 
their learning so that they will be imbued with 
feelings of appreciation, commitment, and pride 
that will guarantee continued RENEWAL." 

- Anita Preis 

encourage one another. By reviewing work 
together, we can elicit suggestions and 
feedback from our peers. Each brings 
wisdom, personal experience and expertise 

"I moved from teachi11g tefil/al, in a 
mecha11ical, rote fas/zio11 to providing 
pupils with opportunities to find 
111ea11i11g in prayer a11d to co1111cct 
prayer to their everyday lives." 

that contribute to all. This kind of 
collaborative, collegial process is what good 
education and curriculum development 
should be. 

In October, we arranged meetings 
between the teacher participants, the school 
principal and myself. Teachers and 
administrators exchanged views, clarified 
goals, and came to an agreement on what 
the teacher's work could contribute to the 
class or school as a whole. This supportive 
relationship will insure that the teacher's 
efforts are valued and help to bring lasting 
change. To cement this parh1ership the 
Meyerhoff Fund has provided funds to 
purchase materials and resources and to 
implement the new curricuJar approaches. 

The Jewish community of Baltimore 
should be proud and grateful that funding 
has been provided for this unique 
curriculum development model. 

What has been exciting is that different 
ideologies do not get in the way. People in 
different movements and on different 
levels can be enormously supportive and 
helpful to one another! Each one of these 
curriculum projects when finished will 

CONTINUED ON />AG£ SIX 
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CURRICULUM WORKSHOPS: 
An Interim Report 
- CONTINUED FROM PAGE FIVE 

leave a legacy for future teachers and 
administrators. Each project reflects the life 
of a particular school, its mission and an 
understanding of what is needed by 
students and teachers to move forward. 
This type of locally based curriculum 
development is powerful in changing 
school culture and in gaining the support 
and involvement of colleagues. 

TI1ere is probably no more powerful way 
to clhange the life of a school than enabling 
a colleague to work at developing a 
successful idea or program, and to share it 
with the teacher in the room next door. This 
is a supportive, non-threatening model of 
professional growth that empowers those 
on the "frontlines" to bring substantive and 
lasting change to their institutions. 

"Tlte operant assumption of Machon 
L'Morim was that education and therefore 
teachers lay at tlte center of any dcfiHitive 
response to the continuity qucstio11s." 

- Lee M. Hendler 

B'RESH IT: In the Beginning 
A Jewish Early Childhood Initiative 
- CONTINUED FROM PAGE ONE 

It is anticipated that the project will have 
an impact on children, their parents and 
famiHes; the school community - teachers, 
directors, leadership and sponsors, and the 
Baltimore education community. 

" ... t/ze greatest strength of Machon 
L'Morim to date is t/zat it takes Jewish 
educators seriously and provides 
teachers with tlze opportunity to study 
with great scholars alld thinkers." 

It is expected that this will be achieved 
by: 

• teachers' and directors' participation in 
formal and informal study sessions 
with a faculty of local and national 
educators to expand knowledge of 
Judaica and Hebrew language. 

• training in pedagogic skills. 

• presentations and activities to further 
the understanding of early child 
develo!)ment (with emphasis on 
ethical, moral and spiritual 
develo:nnent). 

' 
• presentations and discussions of 

successfuJ programs through study of 
the Best Practices in Jewish Early 
Childhood Education Project of the 
Council for Initiatives in Jewish 
Education. 

• planning for parent and family 
participation in educational initiatives 
and activities within the school 
community. 

• activities to create "model" school 
communities. 
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SCHOOL & CLASSROOM CURRICULUM PROJECTS 

Allene Gutin 
Baltimore Hebrew Congregation 

I am working on a curriculwn for 6th 
graders who no longer attend Baltimore 
Hebrew Congregation Day School as the 
school only goes up to the fifth grad e. The 
plan is for a supplemental program 
meeting one, two or three days a week. 
This has yet to be detennined. 

The cmriculum will focus on: 
Tefillah - a deeper understanding of 

prayer 
Spirituality - how to use prayer to 

answer important questions that pre-teens 
are asking 

The goal is to blend these two themes to 
answer questions and guide students to 
their own answers. 

Yoram Unguru 
Baltimore Hebrew Congregation 

The Roots of Hebrew 

The Roots of Hebrew is a project aimed 
at increasing student awareness of the basic 
structme of the Hebrew language. 

Specifically, the project is directed 
towards the AMIDAH and its nineteen 
prayers. An average of three key words are 
concentrated in each of the prayers; these 
verbs are based on the CONCEPTS of each 
prayer. i.e. Kedushan, the roots Kadesh -
holy, Cavod - respect, and Haile! - praise. 
A total of 51 roots will be mastered by 
students. This, in turn, will enable students 
to recognize different variations of the 
root/verb in the context of the prayer. The 
goal for students is to UNDERSTAND 

important concepts of the Amidah rather 
than memorize specific prayers. 

Cynthia Weiner 
Nancy Epstein 
Baltimore Hebre-w Congregation Day School 

We have examined current tefillah 
practices at the Baltimore Hebrew 
Congregation Day School. We will examine 
tefillah practices at other Reform day 
schools across the United States and in 
Israel. These practices will be compared 
and contrasted with the objective of 
suggesting and implementing strategies for 
improvement at the Baltimore Hebrew 
Congregation Day School. 

Strategies for implementation will be 
based on the Machon L'Mori:m experience. 

We plan to develop an outline to extend 
and to spiral teiillah into our upper grades 
and to write sample teaching units with 
necessary materials and resources. 
Strategies for implementation will be 
developed with teachers in the dassroom 
and clergy, as necessary. 

"How do you feel w/zen you au.mken? 
Every day is different. What enables 
you to take 011 the new day? What are 
your feelings and attitudes about your 
ide11tity a11d place in the world? 
Should these not be put in place before 
you undertake the work wlziclt awaits 
you? This is where prayer comes in. 
The intent of the morning service 
(shnliarit) is to prepare us to meet tlze 
day ahead." 

- Rabbi Reuven Hammer 
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SCHOOL & CLASSROOM CURRICULUM PROJECTS 

- CONTINUED 

Avi Silverman 
Beth Tfiloh Community High School 

The goal of Prayer Fest '95 is to 
introduce students at the lower grade levels 
means to prayer that differ from the 
traditional forms to which they are 
accustomed. During the course of four 
fifteen minute sessions, students can select 
prayer activities through relay races, 
writing their own prayer, setting a 
traditional prayer to popular music, 
decorating a personal prayer, learning how 
to sign a traditional prayer, hands on 
prayer objects and by analyzing and then 
acting out a particular prayer. Students 
from the other schools will be invited to 
jointly study at Beth Tfiloh for this event. In 
this way the meeting of schools that has 
taken place in Machon L'Morim will be 
replicated with our students as well. 

"To see tlze world through prayer 

To use prayer to put together the. world inn 
meaningful way 

To use sacred words to express what your life 
is about 

I believe that this is what we should be 
teaching the children and that it this that can 
connect them to Judaism in a meaningful 
way." 

- Nancy Epstein 

Rachel Glazer 
Beth Tfiloh Community High School 

Praye1· in Secular Poetry 

Rabbin Abraham Joshua Heschel said of 
the "Ba'al Tefillah" " ... the person in whom 
a spiritual equation takes place - the 
equation of song and soul, or word and 
mind. The self and prayer are one." 

As a part of our Hebrew curriculum we 
teach our children Hebrew songs written 
by secular poets, of which some are 
actually wishes, prayers, requests and 
expressions of thanks. By kindling 
awareness and sensitivity to the message of 
the poem the sh1dent will understand that 
every person is a believer and has unique 
ways of expressing these beliefs. Since 
prayer is a natural expression of the 
feelings, it has given expression to the faith 
and hopes, sorrows and joys, of the people 
as a whole. Students will learn to 
distinguish between different styles of 
prayers and compare them to the Siddur 
and the Psalms. Both have been described 
as the anatomy of all parts of tl1e soul. 

All the sorrows, troubles, fears, doubts, 
hopes, pains, perplexities, stormy outbreaks 
by which the souls are tossed are depicted 
in secular poems as well as in the Psalms. 
1n both we find man speaks to G-d, and 
they both contain the whole music of the 
heart of men, which is timeless and 
universal. 
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SCHOOL & CLASSROOM CURRICULUM PROJECTS 

- CONTINUED --------------------------
Harriet Brown 
Chizuk Amuno 

I am developing a Shabbat morning 
service for fifth and sixth grade students 
who attend afternoon religious school or 
day school. The service will utilize the skills 
of the children from both settings, 
recognizing the differences in knowledge 
and experience, but making each feel 
important and special. While the service is 
based on the fixed "matbeyah tefillah," 
leeway is provided for creativity, 
experimentation, and freedom of 
expression. The service includes a Torah 
service with abridged readings done by the 
children. Each week's service will include 
either a seasonal or holiday-related theme 
or exploration of the Torah portion of the 
week. 

Marietta Jaffee 
Chizuk Amuno Religious School 

So far this year our Tefillah program for 
Gimmel students and teenage mentors has 
been successful in: 

• Teaching the mechanics of prayer to 
fourth graders. 

• Generating interest and enthusiasm 
among the students for becoming 
prayer leaders. 

• Helping students gain the skills and 
confidence to participate in Junior 
Congregation Shabbat services and to 
lead Junior Congregation Shabbat 
services. 

• Providing accessible prayer role 
models through the presence of 
teenage mentors. 

Through my observation of several 
mentors during prayer, I became aware of 
the need to provide mentors with a 
thorough training program. 

My goal is to develop and implement 
such a program in the followiJ1g areas. 

• Responsibilities of being a Tefillah 
Mentor - expectations for prompt 
attendance, regular participation, 
commitment to attending training 
throughout the year, stipend. 

• The teenage mentor as role model 
(during prayer and in general). 

• Awareness of the developmental stage 
of nine and ten year olds. 

• Creating spaces conducive to prayer. 

• Developing discussion leading skills. 

• Developing and using a prayer 
vocabulary. 

• Technique for building confidence 
among students. 

• Self and group evaluation. 

• Organizing principles in the Siddur. 

Before each tefillah session, a teacher or 
guest speaker will give a brief dvar tefillah 
to the entire group of students. After 
watching teachers teaching brief model 
segments, each teenage mentor will have a 
chance to teach towards the end of the year. 
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SCHOOL & CLASSROOM 
CURRICULUM PROJECTS 
- CONTINUED 

Rita L.K. Plaut 
Krieger Schechter Day School 
(Ch.izuk Amuno) 

I have decided to focus on one of the three 
types of prayer Giving Thanks to God because 
I feel that middle school youngsters wouJd 
benefit and gain a more wholesome 
perspective of life if they are more aware of 
the great gifts that have been bestowed upon 
them. I want to move youngsters to realize 
what these gifts are as reflected in the tenets 
of our prayers. I want them to think about 
what they will do with these gifts; how will 
they become ethically responsible for what 
they have. 

Beginning with the overall theme of 
"Thanks" as expressed in the modern 
prayer of the Amidah, we will focus on the 
miracles given us daily. This idea of "daily 
miracles" is one of great significance as we 
begin to open our eyes in anticipation of the 
world around us, our bodies and how they 
allow us to function and the abilities and 
intellect that enable us to pursue our goals 
and dreams. 

"The Clzalienge is both personal and pedagogical, 
and it is clear that the teachers have developed iri 
both areas. There was greater willi11g11ess to take 
risks, lo depart (1111der minimal coercion) from the 
"prepared" lesson and trust the knowledge of the 
moment - and the group to provide needed support. 
Real, 11ractical issues arose related to the teachers' 
ow11 questions about prayer and their teaching styles. 
And there was willingness and patience to continue 
searching even when the answer was not immediate­
ly forthcoming - a sure sign of maturation." 

- Michael Posnick 

MACHON L'MORIM 
FELLOWS 

MACHON L'MORIM 
1993-1995 

Baltimore Hebrew Congregation 
Nancy Epstein 

Allene Lee Guti.n 
Yorarn Tai Unguru 
Cynthia Jo Weiner 

Beth Tfiloh Congregation 

Cherie F. Seidman-Brownstein, '93-'94 
Rachel E. Glazer 

Anita Preis, '93-'94 
Rabbi Avi Silverman 

Chizuk Amuno Congregation 
Harriet S. Brown 

Ariella Enden, '93-'94 
Marietta Lyons Jaffee 

Rita L.K. Plaut 

A PRAYER OF RABBI NACHNAN 
OFBRATSLAV 

"Ruler of the Universe, 
gra11t me tile ability to be alo11e; 
may it be my custom to go 01ttdoors each day 
among trees n11d grass, mnong all 
growing things, 
a11d there may I be alone, 
nnd enter into 
prayer, 
to talk with the One that I belong to. 

May l express there evenJthing i11 my heart 
nnd may all the foliage of the fieht 
(all grasses, trees and plants) 
may theiJ all awake at my coming 
to send out the powers of their life 
into the words of my prayer 
so thnt my prayer and speech are made whole 
f II rough the lift• and spirit of all growing things, 
which are made as one btj their 
fransce11de11I Source." 

- as taught by Michael Posnick 
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MACHON ~ MORIM: An Experiment in Education 

- CONTINUED FROM PAGE ON£ 

Philanthropic Fund met throughout the 
program. This group which included the 
senior rabbis and educational leaders of the 
participating institutions and Dr. Chaim 
Botwinick provided direction and guidance 
for all aspects of the program through 
August 1994. 

In selecting tefillah as the theme the 
project was designed to: 

• provide intellectually and spiritually 
stimulating experiences in study and 
opportunities for reflection on personal 
and professional practices. 

• devefop a personal theology that finds 
expression in tefillah . 

• gain pedagogical skills in the teaching 
of tefillah and the conducting of tefillah 
experiences for pupils. 

• develop educational programs in the 
teaching of tefillah for the school 
designed specifically to meet the 
developmental and spiritual needs of 
the middle school pupil. 

"Machon L'Morim could be a demo11stmtion 
project modeling pluralism for the Jewish 
community at large ... " 

During the 1993/94 academic year, 
weekly seminars were conducted by a 
visiting faculty of thirteen scholars and 
educators . In July, a ten-day Israel Study 
Mission took place at the Hebrew 
University in Jerusalem. 

" .. . wizen I recite Psalm 29 of Knbbalat 
Shabbat, which speaks of the 'voice of 
G-d breaking tlze cedars,' I remember 
sitting under a cedar tree at Neot 
Kedwni111 discussing tlzis metaphor. 
Having tasted fresh figs, dates and 
cnrob off the trees in the 111.idst of 
summer when the surrounding 
terrain is parched I can better 
appreciate the miraculous truth of the 
description of Israel as a 'land of milk 
and l1011e-i/." 

- Marietta Jaffee 

Each teacher received a professional 
library and duplicate copies of these 
volumes were given to each of the 
participating schools. 

An evaluation of all aspects of the project 
was conducted by Dr. Leora Isaacs and Dr. 
Ju]je Tammivaara. The recommendations in 
the evaluation report have been 
incorporated into plam1ing for the second 
Machon L'Morim project to begin in 
September 1995. 

"Prayer is the core of every Jewish 
education. If we fail in teaching the 
importance of fnith and tradition 
through prayers, we have failed in our 
mission as Jewish educators." 

- Rachel Glazer 
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Dear Colleague: 

MACHON L 'MORlM 
o·f-,,7JS 11:JD 

June 20, 1996 

I am sorry that you were unable to join us at yesterday's meeting of the M achon 
L 'M orim Advisory Group. The centerpiece of our agenda was Dr. Tarnmivaa.ra' s report on the 
project. We plan to circulate the full written report when it is completed at the end of the 
month. The enclosed materials were circulated at the meeting. 

As usual , I welcome your comments. 

Cordially, 

I , -~ 
:' - \ / 7 

"- · -,:. l,(.. {_ ;t. ,,.,,_ ~ (. ,<_ - - - L, ~<-

SRE:ek 
Enclosures (5) 

Shulam ith R. Elster 
Director 
Machon L'Morim 

A Project of the Children of Ha..-vey and Lyn Meyerhoff Philanthropic Fund 

Dr. Ch·3.im Y. Botwinick 
Executive Director 
Council for the Advancement 
of Jewish Education 

5800 Park Heights Avenue 
Baltimore, MD 2 1215 

Dr. Sbulamith R. Elster 
Director 

Phone (410) 578-6968 
Fax [410] 578-7940 



MACHON L 'MORJM 

tJ'f11lJ S j1JlJ 

I. 

II. 

III. 

IV. 

Advisory Group Agenda 
B'RESHIT 

June 19, 1996 
3-5 PM 

Baltimore Hebrew University, Room 101 

The Year in Review 
Dr. Shulamith Elsrer 

Evaluation - An Ethnographic View 
Dr. J uiie T ammivaara 

New Directions for 1996-1997 

Good and Welfare 

A Project of the Children of Harvey and Lyn lvfeyerhoff Philanthropic Fund 

Dr. Chaim Y. Botwinick 
Executive Director 
Council for the Advancement 
of Jewish Education 

5800 P:irk Heights A venue 
Baltimore. MD 21215 

Dr. Shulamith R. Elster 
Director 

Phone [ 4 IO] 5i8-6968 
Fax (41 0] 578-7940 



B'RE5HIT: ORAL EYALUA TlON REPORT 

Lear11i119 from MLM-1 

• Planning time 

• Involve key persons 

• Obtain commitment 

• Involve direc,:;ors 

• Struc cure comm . 

• Instructional continuity 

EGE Educator!3: portrait 

• Isolated 

• Unprepared 

• Territorial 

• Ambiguous Jewish iden,:;. 

• Nur turers. not-learners 

• Not prof. oriented 

Survey of Jewi!3h K11owled9e 

• Improve all areas 

• Highest scores-program 

focu~ 

5torie!3 

• Instructors 

• Yoer;zo,:; 

• Direc,:;or s 

• Teachers 

Area foir Improvement 

• Collegi.:11 interact;ion 

Next steps 

• Connections with: 

other teeichers 

aspects of institution 

other irn~titution5 

• Expand prof. Dialogue 

• Con t1nue as !earners 

Issues and Questio11s: 

B 'reshit -1996 



B'reshit Survey of Jewish Knowledge: f're- e1nd f'ost-Test Results 

Survey of Jewi5h Knowledge 
Holidays Life Cycle History Bible Israel Prayer 

Pre-Test 86% e,5·1. '37% e,21. 771. e>4"/. 
Post-Test 98% 97% 68% 96% 90"!. 97% 

Survey of Jewish Knowledge 

Holidays Life Cycle History Bible Israel Prayer 

B'reshit - 1996 



B'RESHIT BET: 1996/97 

Participants Jewish Education Pedagogy Skill Development -: 

M 1 chanechet D1vorah Horn-Greenberg Y oetzot & Bev Engel 
Rabbi Gila Ruskin ' . : 

.· •.•. 
:· 

Teachers weekly seminars school-based individualized 
Fall and Spring staff development professional development plan 
(spiral curriculum) directors/yoetzot .. 
mm1-courses 

electives observation 
Wimer demonstration 

model classrooms 

Directors weekly seminars training for school-assessment 
Fall and Spring (Bev) -

(spiral curriculum) 
mini-courses MAJE or 

Certificate in Educational 
electives Leadership (Shulamith) 
Winter 

Yoetzot weekly seminars Teacher Education Institute 
Fall and Spring (Rena and Paula) 
(spiru curriculum) (CIJE) 
mini-courses 

school-self assessment 
electives consultation skills (Bev) 
Wimer 

ALL PARTIC]PANTS: 

Possible projects include - Shabbat in- town retreat, group trip to New York (Jewish Museum/ model 
schools/seminar with early childhood educations), sponsorship of conference for regional teachers and 
directors in Spring 1997, publication of resource materials for Jewish early childhood programs - e.g . • 
parent education programs. 

INDIVIDUAJ.: SCHOOLS: 

launch of self-assessment project 
staff development: entire faculty (including assiscancs) 
individual professional development plans for B' RESHIT teachers and directors 
implementation of parent education programs 
development of model classrooms: demonsrracion sires 




