






































































































































SENTIMENTS ABOUT WORK AS A JEWISH EDUCATOR

Over three-fifths (61.6%, n=185) of the city's Jewish educa-
tors believe strongly that teachers should have an opportunity to
participate in defining school goals, objectives, and priorities.
Most of the rest of the respondents agree with the statement. oOnly
one percent (1l.1%) disagree or disagree strongly.

About one-third (35%, n=183) of the survey respondents
strongly agree with the statement, "Teachers generally have an
opportunity to participate in curriculum planning." Support for
this statement is weaker than that for the previous one, but
another fifty-three percent (52.5%) agree. Thirteen percent do
not believe the statement to be true.

A substantial number of teachers, but less than half
(45.9% ,n=181) agree that "Decision-makers may ask for teachers'
advice before they make a decision, but they do not seem to give
teachers' recommendation serious consideration." Fifty-three
percent (52.5%) disagree or strongly disagree.

Almost no one (1l.1%, n=184) expresses strong agreement with
the assertion, "Teachers have enough work to do, without getting
involved in policy making." Indeed eighty-four percent (83.7%)
disagree or strongly disagree.

RESPECT FOR JEWISH EDUCATION

GROUP MEAN
RABBIS 1.283
FAMILY 1.361
OVERALL RESPECT 1.653
LAY LEADERS 1.654
FRIENDS 1.672
PARENTS OF CHILDREN TAUGHT 1.845
MOST STUDENTS 1.880
MOST OTHER JEWS 2.055
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Teachers believe that Jewish education is held in highest
regard by rabbis and by educators' families. A score of one
on this question means that the group has great respect for
Jewish education. A score of 2 means some respect. Little
respect is designated by 3, and no respect by 4. It is
certainly important that Milwaukee teachers do not designate
a single group as having little or no respect for Jewish
education. The group felt to have the least respect is Jews
other than those enumerated, i.e. those least directly concerned
with teaching.

SATISFACTION
SCALE MEAN
COMMUNITY SATISFACTION 1.753
CONTEXT SATISFACTION 2.039
STUDENT SATISFACTION 2.301
OVERALL SATISFACTION 1.980

Scores on satisfaction range from one to four with one

being very satisfied and four being very dissatisfied. Educa-
tors are most satisfied with aspects of their life that have

to do with community. The community satisfaction scale is made
up of satisfaction with feeling a part of a community of teachers,
being part of a larger Jewish community, respect accorded to
teachers as teachers, and support from the principal or supervi-
sor concerned. Student satisfaction or satisfaction with student
attitudes and behavior is lowest of the four satisfaction scales.

Satisfaction with context includes satisfaction with the
hours of teaching available, salary, physical setting and facili-
ties, resources available, and benefits. Educators are generally
somewhat satisfied with these aspects of their lives as Jewish
educators. Their overall satisfaction level is also best described
as somewhat satisfied and is made up of an average of scores on all
aspects of a Jewish educator's work life.
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CONCLUSION

In summary, those responsible for Jewish education in
Milwaukee face a future bright with opportunity and with
substantial challenges. In addition to the strength that
comes from a diversity of religious and educational back-
grounds and occupational experiences, Jewish educators have
an optimistic view of their chances for growth and develop-
ment. They are confident that they have the respect of
rabbis and family and feel a part of the company of teachers
and the larger Jewish community.

It would be a mistake to conclude, however, that no major
obstacles obstruct the path of those pursuing excellence in
Milwaukee Jewish educational leadership. Perhaps this study
can identify some barriers to growth as well as the sources
of strength and suggest a few starting points for an overall
strategy that can address the challenges facing education
leaders.

A key to understanding the group of educators studied here
is to recognize that they do not all want or need the same oppor-
tunities, rewards, and incentives. Several variables divide
educators in ways that illustrate the complexity of the group.
Among these variables are setting, career perceptions, importance
of income, and hours worked.

Part-time educators rank salary as the most important incen-
tive for encouraging them to consider full-time work, even though
salary is not a major reason given for entering the field of
Jewish education. When we note that many Milwaukee Jewish educa-
tors say that their salary is the main source of household
income, and when we note the level of most salaries, we can
understand why the income earned from Jewish education becomes
the number one consideration in working full time versus part
time.

Those teaching in supplementary schools are almost all part
time. They are rarely dependent on the income they make from
their involvement in education. Fifty-four percent do not con-
sider that they have a career in Jewish education. They can be
contrasted with full-time Jewish educators who work over thirty
hours a week in preschools, in Jewish day schools, or perhaps in
adult education. Differences between these groups can result in
conflicting messages being received by those in charge of plan-
ning. Crucial also is the difference between those who think of
themselves as having a career in Jewish education and those who
don't, regardless of the number of hours worked.
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While part-time workers who see their role in Jewish educa-
tion as enriching, but peripheral, may be content with synagogue
memberships and money for conferences, those who see Jewish edu-
cation as a career and/or who depend on it for sustenance will
expect more. Those who are truly career professionals, who have
the background, experience, and attitudes needed to do a profes-
sional job need to receive the rewards including salary, health,
disability, and pension benefits commiserate with their contribu-
tion to the Jewish community.

The matter of day care benefits has special relevance to a
community where eighty percent of Jewish educators and all of
Jewish preschool educators are female. Twelve percent of workers
say that day care is available at their school, and five percent
receive day care as a benefit. Day care is providently more
readily available in preschools. It will be important to deter-

mine to what extent free or reduced tuition benefits meet some child

care needs since in all but supplementary schools these benefits
are not rare.

There is an apparent contradiction in educator responses
concerning children. While the main reason given by most
educators for entering Jewish education is to work with child-
ren, the area in which they find the least satisfaction is
dealing with students. Since most students for most educators
are children, this is a telling situaticn. The student satis-
faction scale measures comfort with student attitudes and
behavior and finds teacher pleasure with students to be lower
than their satisfaction with either the community or their
context. Fortunately the study indicates that teachers may
be keenly aware of this mismatch between their dreams and
reality. The number one area in which they seek for improve-
ment is in motivating children. Since this is not mentioned
as a topic in workshops already attended by respondents, per-
haps it is an area that could profit from immediate attention
from education leaders.

Another area for growth is Jewish education itself. Milwau-
kee Jewish teachers are for the most part better prepared in
general education than in Jewish education. They indicate
clearly that they want and need to supplement their knowledge of
Jewish history and customs and the Hebrew language. They express
a need for skills in creating materials. Perhaps materials could
be created that would make it easier for student and teacher
alike to increase their proficiency in Judaica and Hebrew. What
is sure is that educators are not simply waiting to learn about
Jewish history, ceremonies, etc. Respondents list every kind of
private and public forum for increasing knowledge in these areas.
Even though the extent of the need for work in Jewish education
may represent a current weakness, the interest in the subject
represents a strength.
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APPENDIX

FUTURE RESEARCH

Additional analysis of the current data and further studies
should look more closely at the relationship between gender and
other variables. Crosstabulations should be made as well between
reasons for entering the profession and other factors. In addi-
tion a careful consideration should be made of part-time workers
who consider themselves to have a career in Jewish education and
who have the training and skills necessary to advance. A compar-
ison should be made among at least three groups of part-time
workers, those who are temporarily working part-time in Jewish
education because of the lack of a full-time opening or because
of temporarily increased family responsibilities, those who have
no desire to work full-time ever, and those who are working part-
time in Jewish education while planning to move into another
career such as medicine, law, or university teaching later.
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