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Dear Alan: L W , y‘/,/

I hope your summer is going well and you are relishing being at home, Az we
discussed previously, I am sending you the verbatim transcription of Mort’s address
at the Hirsch Colloquium. After you read it, please let me know if you or Nessa can
render it as an essay for publication. It can retain the personal, "talk" quality, but
coherence is an objective. We would want the finished product by late September.

I anticipate that your TIJE staff in New York will forward the transcription and this
letter to you, as you indicated. Please let me know what you think after you have
locked it ove:.

Best regards.

B’Shalom,

e

Sara S. Lee



Morton Mandel
Hirsch Colloquium on "Jewish Schooling and the Jewish Future"
May 5, 1996

Washington, DC

Before I start and try and share with you whatever it is that I can that might be helpful, I
don’t know whether Deborah Meier is in the room, but I will say my head is really filled with
both those very challenging talks. But in the case of Deborah Meier... I saw a movie not too
long ago starring Melanie Griffith -- no, seriously. And I meant to ask her about how this
substitute -- or new teacher -- it’s showing now. Isaw it on an airplane very recently. This
new teacher moves into an urban city school where they practically murder her and ignore
her, and she decides to get their attention. And she does, ’zause she’s a former Marine and
she teaches them karate. Anyway, by the end of the movie, she has transformed this class.
Am I right, or am I dreaming? And I wonder if Deborah Meier was what inspired that,

because that’s exactly what the movie was.

It you read the program, you see that it says "the role of community and philanthropy.” I
don’t know that I am an expert and can give you deep insights into that. I can tell you
about myself and some other colleagues of mine -- and I'm going to try and do that. I'm
going to give you two case histories today. One, is what’s happened where Jewish education

takes place, where Jewish schooling takes place in the community. Jewish schooling takes



place in cities like Cleveland or your city. So, I'm going to share with you what has
happened in Cleveland over the last ten years, and I think there’s something there that
might be instructive to you -- it certainly fills me personally, laboring generally in the same
vineyard ycu are with lots of hope. Second case history is going to be about me, because
I think what the American Jewish community - the North American Jewish community
needs (and Belgium and the UK needs) are more people like me. More people who have
a ... you know, I could say a burning desire. I don’t want to use "hype," but a burning desire
to preserve and strengthen the Jewish community and see Jewish education as a way --
maybe it’s the way -- but it’s a way to cut into that. And, let’s see by the time I finish my

remarks whether I can make that a {ittle more clear.

I start first with two basic assumptions, and these have developed in my head over the last
15 or 16 years. The first, I've shared with you, that a high quality Jewish education is a key
factor for success in our efforts to lead toward a more fuliilling, more meaningful Jewish life
on the one hand, and enhance the likelihood that future generations of Jews will choose to
be Jewish. That in our efforts to deal with that, a high guality Jewish education system is
a key. And my second basic assumption is that it is possible and within our eventual reach
to build a system of Jewish education that can compete with the best in public and private
education. It is possible for us to do that. That is my basic assumption -- those two basic

assulnptions.



A little bit about me. My career essentially has been in the business community. Some of
the...if you read the paragraph or so, in the program, [ am a co-founder of a company that
has, by normal standards, done extremely well. I was the chief executive officer for thirty-
some years. The company is in the distribution essentially of electronic parts. Iam now the
deputy chairman. It is a worldwide company in the distribution of electronic parts. Isay this
modestly: Premier Farnell is the premier, considered by our competition, to be the best most
profitable in the world. It is the third largest in the world and absolutely sets the standard.

Just take that as a given for today.

Looking around, none of you knows anything about tte company, so'I know I'm safe. And
I've learned a lot in that process, and I have brought a lot of what I've learned into my
ccminunal work. And I have brought a lot of what I learned in my communal life into
Premier. And I say that all the time, and very proudly. I have not been a do-gooder who
stole time away from his responsibulity to his company and his shareholders to maike himself
feel gooc. It has been a learning experience for me and it has worked two ways. And [
want to give you some of the principles that helped build Premier that may be useful, but

certainly will help you understand me:

First, find superior people. Bring them into your work and invest heavily in deveioping
them. That’s what we did to Premier. I mean there’s no metzia for doing that. We just did

it!



Match your best people with your biggest opportunities. The way to grow your business or

your institution is to match your best people with your biggest opportunities.

And third, is to build, strengthen, communicate -- hopefuily, keeping it simple -- a strong,

deep, culture.
And I want to tell you what our value system is, then I'm going to get on with it.

Three core values in Premier: One is respect for the individual; the second is superior
customer service. Kill yourself for your customer (read that as, "kill yourself for your
client"). And the third is pursuit of excellence or "Be the best you can be." All of which fits

every one of your institutions.

That’s a lot of what has been built into Premier Industrial Corporation which has enabled
me and my family to accumulate more money than we ever dreamed we would, and as a
result we have created a larger foundation than we ever dreamed we would create. And the
challenge tc us is to fix the world by giving it away thoughtfully and intelligently. Not giving
it away; not giving it away thoughtfully; not giving it away thoughtfully and intelligently; but
to repair the world. And we feel very lucky. I'm starting the third trimester of my life and
that’s what my job is going to be. And, here again, in our philanthropy, we have tried to
bring in superior people, invest in their development, match the best people we can find

with the biggest opportunities and stand for something ~- create a culture that stands for



something.

So, let me tell you a little bit about my experience in trying to shape a new climate for
Jewish education, which is what I'm trying to do. I’m not trying to come up with how to
make the best school, how to teach, how to learn, because we have rich assets who can do
that, and some of you or a lot of you, or all of you in this room, and others. I am focusing
a lot of my time and my thought along with others in this room I'm sure, and not exclusively
to me, to creating a climzte in which excellent Jewish schooling can flourish. We want it.
Fill a need, fill a perceived need, not be shoved down reluctant throats, but pulled,

demanded by enlightened people in your communities — in our communities.

Fred touched on a little of niy background. I go back to 1979 when I went to the Board of
Governors in the Jewish Agency, absolutely not the least bit interested in Jewish education,
not knowing the words "Jewish continuity" (which I think I helped invent, by the way). Now,
I don’t know what they mean anvmore. I grew up in the organized Jewish community:
Federations -- The Council of Jewish Federations -- the national organization. I've been
very active, probably spent half my extra-curricular time in the general community. And
Jewish education was the farthest thing from iny mind. I mean I'm the most surprised guy
in the world to be standing here, to be standing here today, if you go back to 1979. I mean
I would have bet heavily that this would not be the case. And it was in the Jewish Agency,
which is a whole other story which I don't know you well enough to tell you about, that I

became exposed to the world Jewish condition -- just to oversimplify -- and certainly saw



Jewish education were awide in a state of disarray. As a matter of fact, not feeling too good
about the Jewish communities, either, and their likelihood for success as Jewish communities.
And I became convinced in 1980, 1981, that Jewish education as a way to cut into it ought
to be something that I got into, and I have been in it ever since. And in North America that
led to what I think is fair to say is going to be a major transformation of the Jewish
community center movement with a commission that Iled that did its work early in 1983 and
4, leading to the Commission On--it was called the Commission on Maximizing Jewish
Education Effectiveness of Community Centers. I don’t know how familiar you folks are
with community centers, perhaps very well, but what came of that was that community
centers should see themselves as important centers for Jewish education for transforming
the Jewish commununity in different ways — in ways suited to Jewish community centers. And
whereas there were maybe two or three directors of education assigned to community
centers in 1986, there are 65 community centers in 1996, and some of them are Jerusalemn
Fellows, and some of them are rabbis. And these are people who are trying to utilize the
Jewish community center platform for strengthening the Jewish community. Fred referred
to the North American Commission on Jewish Education which was started in 1986, lasted

two years, produced as its report, "A Time To Act" and by the way, Reform Movement

cl,
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commissioners included. Fred Gottschalk, Richard Shreyer, Melvin Merians, Sara Lee, and
maybe I lefi off some others...I probably did. But those are names that are well-known to
you, and all of these folks at our first meeting had their own ideas of how to cut into Jewish

education, and I remind you, I should remind you that the reason that this commission was

formed is because there were a lot of people, a lot of friends of mine and others who were



people, a lot of friends of mine and others who were interested in moving into Jewish
education. My family was interested in investing in Jewish education; didn’t have a clue as
to how to cut into it. Just no idea, except hearing a lot of stuff! And we wanted to see if we
could develop a blueprint for systemic reform of Jewish education in North America, no less.
Modest. And all of the commissioners had their own pet ideas. There were -- by the way,
I should tell you -- there were 46 commissioners, and this is what I want you to hear: We
invited 51 and 46 said yes. Now that was a real signal! I'm not sure we understood it at the
time, but the fact that 46 of the kinds of people I mentioned to you from all the
denominations: lay people, academics, and so on...46 said yes out of 51 who were asked. All
had pet ideas. What emerged two y=ars later was that it wasn’t that early childhood was
more important than family education or adult education; or supplementary schoo!s versus
day schools...all of those various cuts into Jewish education. It wasn’t any or all of those as
much as there were two necessary conditions, two building blocks without which none of this

could work, and they are -- and I'm going to talk more about them later.

Building the profession, so that when parents stand up at their local whateve:, and zll the

parents talk about what their kids are doing, and one says, "My kid is a doctor at the
hospital," and the other parent says, "Mine is a lawyer at this big prestigious firm," and the
third one says, "My daughter is a partner at Goldman-Sachs, and the fourth one is silent, we

want the fourth one to say, "And my child is a Jewish educator!”

So, building the profession is one, and secondly, mobilizing the community so that the



community supports this, was the second. And these two ideas really have been the major
part -- working on them has been the major part of my agenda. I'm going to talk to you in
a few minutes about the Cleveland community, but let me tell you first that coming out of
the North American Commission was the Council on Initiatives in Jewish Education. Our
director is in the room, Alan Hoffman, which is acting as an intermediary, really trying to
be a catalyst, trying to force things, trying to do pilot projects that lead to the profession and
mobilizing the community support. 'm going to give you my conclusion, now, as to what I
think is happening, and then I'll try and work backwards to explain it. My opinion, this is

all my opinion, a lot of people with whom I work.

The climate for Jewish education reform world is steadily improving worldwide. 1t’s on
everybody’s agenda. Whether it’s in the UK or whether it's in France, even in Israel. I
mean the old Israel comfort with "We don’t need Jewish education in Israel cause we're
Israelis” is being debunked! It’s probably already debunked. It’s dead! I don’t know that all
the Israelis know it’s dead, but it’s dead! And the recent report - the Shenhar Commission
report on the public school system really smeared - no, smeared is the wrong word - blasted
the public education systein for not teaching about the Jewish community worldwide: Jewish
history, Jewish values, and so on. So, the climate, in my judgement, is improving. I would
say to you that If you went into any of ihe twenty-three, twenty-four largest communities in
America - North America - and asked Jewish leadership to tell you what the top two or
three concerns -- what keeps them up nights -- what do they worry about -- they’ll tell you

Jewish continuity, Jewish education; strengthening the Jewish people. Whatever words they



use, that’s one of the top three -- it’s probably one in most of these communities. That’s

different; that was not true ten yers ago.

Second, there are serious efforts aimed at Reform underway in many North American
commurities. Serious! No baloney! Lead by people who have passion. I'm gonna give you
one other case history: Cleveland. But there are serious efforts at trying to strengthen the
whole Jewish education system underway now, and more are seeking ways to enter the fray.
#ad I would predict that some year out in the future every commuoity will be seriously

engaged.

Here’s something that surprised me. This may surprise you. The people, the lay and
professional academic leaders we need are out there. They’re not in the business, but the
people -- the potential people are out there and we are now working on seeking better ways
to recruit and train them. And I mignt add, that one of our discoveries, and this is Alan
Hoffman’s I taink discovery, that in terms of leadership for Jewish education reform, the
universities, the academics, the Jewish academics, who either want to get involved with our
work when they learn about us, particularly Jewish academics, in general education in
universities, or we think potentially can and will is a rich gold mine. And I think the same
thing is true of lay leadership. There are a lot of lay leaders not now on fire that could be.
I think the people are there. We have the Jewish men and women - just got to get them

involved.



Lately, my last point is that we are the richest Jewish community in the history of the Jewish
people. The financial resources to do everything we need to do are there. Doesn’t mean
we've plugged into them right. Doesn’t mean that we've raised the level of commitment and
interest sufficiently for people to be willing to put their money where their mouth is, but

we’ve got Step 1 in place.

Communal leaders throughout America, Jewish communal leaders throughout America are
talking and thinking about Jewish education and Jewish coritinuity. Now we have to get
them to put their money where their...Do you know how to finish that? ... where their mouth
is, and I think that will happen. And we have to seek ways to get more potential funders -
not just funders of large scaie - but in our work. More to support that. If it’s true that the
Jewish educator is the key to our future, to the kind of future we want, we will only have the
right kind of teachers if people of quality enter the profession (in sufficient numbers,
ooviously), and find fulfilling satisfying careers. So, the surroundings, ail the conditions have
to be right. And the reforms that need to take place will only happen when the comrunity
thinks that what the teachers are teaching is important. When the community - I don’t know
whether it’s uppercase "C" or lowercase "C'," I got into a little discussion in my little
breakout group - but whatever community we’re talking about - when the community tlinks
that what the teacher is teaching is of vital importance, we’ll have the kind of teachers we

warnt.
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Lastly, let me say that our success will depend heavily on people - lay and professjonal - and
on content and ideas. For example, one of the ideas that has come out of the CIJE
deliberations is a whole notion that institutions should be vision-driven; goal-driven. Jewish
communal day school, supplementary school, congregational school... Jewish education for
what? I mean, what are we trying to turn out? Those were the questions I think that both
Arnie Eisen and Deborah Meier were asking. To stuff their heads full of facts and rtuals
and holidays? Or to turn out -- an expression I used earlier - a Jewish mensch? (However
you define a mensch.) Whether you're haredi, or left reform, or even secular. What is the
point of the Jewish educational process? So we need the intersection of ideas with people,
The two necesary conditions that I touched before - just to review them - to make systemic
reform a reality; Building the profession so we can attract and retain our fair share of
outstanding people. Anrd mobilizing commun'ity support to the point where community

priorities and financial support reflect a deep commitment to Jewish continuity.

I was telling some people at lunch I worked on Operation Mases. If that took place in your
community - I'm sure it did - to bring Jews out of the forraer Soviet Union when the gates
were open wide. It’s the only campaign in the Jewish or general community I have ever
been in that was easy. An American Jewish community produced several hundred million
dollars overnight! Because there was a chance to bring the Soviet Jews out of the former
Soviet Union. That proved a lot of things. It proved how beautiful we are as a people, but
it proved to me how much momney there is out there. When the cause is a compelling cause,

we have to make our cause - this cause - a compelling cause. Case history: Cleveland. I,

1



I admit I helped launch the Cleveland Commission on Jewish Continuity in 1986. And here,
again, I will tell you we invited about 60 people, and 55 - my numbers are approximately
right. Mark Gurvis, who helped run it, is here from Cleveland. About 55 out of 60 - it
doesn’t matter if I’'m precise - but that’s how many people said yes. We wanted 30. Having
asked people to serve on committees before, we figured we’d better ask 60. We got a
committee way bigger than we wanted. We got a commission bigger than we wanted, too.
But that was a signal to us. And this is back in 1986. And here were the four key strategies
that drove this commission. And by the way, it was co-chaired by an appointee of the
organized Jewish community - the Federation - and an appointee of our rabbinical group,
which we call the plenum in Cleveland. So there were co-chairs because we wanted these
two to work together, which has not always occurred in our city, and possibly in yours,

probably in yours.

First, and foremost, we wanted to strengthen our core of Jewish education teact.ers and
administrators. It isn’t that everybody was a "shlepper.” it’s that (do you understand what
that word means)? Okay. It's that we had untrained people - a lot of them dedicated - but
either untrained or untrained in Jewish things, or boch. Strengthen our core of Jewish

education teachers and administrators.

The second thing we wanted to do was to work with congregations as the prime gateway
through which rmost families could be reached. Third, to seek to integrate the family irto the

Jewish educational experience. And fourth, integrate informed educational programming
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into the Jewish educationai experience.

Now, what’s happened? This is 1986 when we started -- this is 1996. There have been fact -
facts. There have been dramatic changes in the Jewish community in Cleveland which we
directly attribute to the increased emphasis on Jewish education. Here are some concrete

results, and you can judge whether this is important or not.

Enrollment in all Jewish schools (I'm going to use before and now):
Before: One-half of school age children

Now: Ten years later, two-thirds of school age children

Enrollment in day schools:
Before: Fifteen percent of total enrollment

Now: Twenty-eight percent of total enrollment

Number of professionally trained educators in congregational and supplemeniary school
settings only:

Before: Four full-time directors

Now: Seven full-time directors, plus eight graduate fellows working full-time, some

of which came from you folks.

What was the trigger? Why did all this happen? How were we able to do this? Local

13



families, from which we were one, were motivated to create a fund for the Jewish future,
quite apart from the normal campaign fundraising process. And we’ve now had two four
year waves - four year chunks. The first four year wave was 1989-1993. Three families
committed 1.85 million dollars over four years. I'm going to tell you what else happened.
The second four year wave, three families went to eight families, and they committed three
million, one hundred ten thousand dollars versus 1.85 million. The first four year wave went
to three million, one hundred ten thousand; the second four year wave. Federation...there
were three partners in this federation. In the first year (this was 1989) the federation
campaign increased its allocation by one hundred thousand dollars. That’s foundation money
over and above whatever other money was given to Jewish education enterprise. This has
grown by agreement each year, and by year eight, whizh is 1997, it will be 1.05 million

additional per year from the campaign.

Third: Federation endowment fund; separate source of money. First four year wave: 1.29
million; second four year wave, 1.60 million. And let me give you what that adds up to; total
additional funds, over and above the run rate. The starting run rate in 1989 in Cleveland,
Ohio, over eight years, total additional funds will be twelve million dollars. The annual rate
of increased funds in 1997: What will the run rate be next year? It will be plus 2.25 million
per year to the Jewish educational enterprise. It has built up steadily. I've given you
averages, but the run rate in 1997 will be plus 2.25 million per year...community of 60,000
Jews. Not the richest community in America; not the poorest. I don’t know, but a

willingness to -- and I don’t have it, maybe Mark Gurvis has it, but I don’t know the base
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which is under that is. But half of that 2.25 million will now come from our annual

campaign.

Here is a statistic that I think, to me, boggles the mind: In 1989, the Jewish education
establishment - all sources — this new money, plus the old money -- Jewish education
received 23.69% of the total federation allocation; (1989). 1994-1995, that’s the last year;
never mind the next year, Jewish education went from 23.69 to 33.2. That’s real money!
That is real money!! And I believe Cleveland is either one of very few or maybe the only
large community to have done this. You shaking your head, Mark. Okay, the only large
community to have done this. Because leadership in Cleveland has forced it! The raoney
is there. Lesson? Teachers. Lay leaders. Lay leaders can’t work without the educators. Lay
leaders can’t work without the rabbinate. Lay leaders can’t work in a vacuum. But that
marriage, that partnership is the key. There was passion, there was demand from the
Cleveland leadership, and it is happening. I think these things have happened in Cleveland.
We have shifted community priorities, obviously, in our funding. We are making continuing
education a norm, We have multiplied the number of professionally trained educators
working in congregational settings. We have radically expanded family and informal
educational opportunities, just quantitatively and qualitatively. And we have increased the
number and percentage of students in day schools. And what made the Cleveland story
possible was ihe willingness of philanthropic families to partner with champions of Jewish
education; champions of Jewish continuity, or whatever expression you want. And there was

in place -- there were people like me and others who could overcome the obstacle, the big,
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big, obstacle of inadequate community support. All these wonderful ideas. Where’s the
money coming from? Obstacle. I mean what’s the abstacle to all this stuff we want to do?
One of them is inadequate community support, and my case is, there is plenty of money
there. Regardless of what you know, you're told. And it was the emergence and development
of lay people and professional academic educators, together with the rabbinate, who made

this happen.

Well I've really given you my overall summary. That I think very good things are happening.
I think improvement, steady improvement is within our reach. I don’t know if one ever gets
their perfection, the top of the mountain. There’s no question in my mind that the Jewish
educational system can be made vastly better than it is, that the ideas are there, the people
are there, both academic, professional educators. Maybe they are not all in this business yet,
maybe some of them are practicing law; don’t know that we need them in Jewish education.
1 believe the people are existent in North America, whether they’re with us or noi, both lay
and potential educators, principals, whatever. I believe we have the morey to do this job,
and frankly, in 2 nutshell, what we need to do is continue to involve people like you and get

more of them, and continue to get more people like me!
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Morten Mandel

Hirsch Colloquium on "Jewish Schooling and the Jewish Future"
May 5, 1996

Washington, DC

Before [ start and try and share with you whatever it is that [ can that might be helpful, T
don’t know whether Deborah Meier is in the room, but I will say my head is really filled with
both those very challenging talks. But in the case of Deborah Meier... I saw a movie 1ot too
long ago starring Melanie Griffith -- no, seriously. And 1 meant to ask her about how this
substitute -- or new teacher -- jt’s showing now. Isaw it on an airplane very recently. This
new teacher moves into an urban city school where they practically murder her and ignore
her, and she decides to get their attention. And she does, "zause she’s a former Marine and
she teaches them karate. Anyway, by the end of the movie, she has transformed this class.
Am I right, ot am I dreaming? And [ wonder if Deborah Meier was what inspired that,

because that’s exactly what the movie was.

If you read the program, you see that it says "the role of community and philanthropy.” I
don’t know that I am an expert and can give you deep insights into that. [ can tell you
about myseif and some other colleagues of mine -- and 'm going to try and do that. I'm
going to give you two case histories today. One, is what’s happened where Jewish education

takes place, where Jewish schooling takes place in the community. Jewish schooling takes



place in cities like Cleveland or your city. So, 'm going to share with you what has
happened in Cleveland over the last ten years, and I think there’s something there that
might be instructive to you -- it certainly fills me personally, laboring generally in the same
vineyard you are with lots of hope. Second case history is going to be about me, because
I think what the American Jewish community -- the North American Jewish community
needs (and Belgium and the UK needs) are more people like me. More people who have
a ... you know, I could say a burning desire. [ don’t want to use "hype," but a burning desire
to preserve and strengthen the Jewish community and see Jewish education as a way -
maybe it's the way -- but it’s a way to cut into that. And, let’s see by the time I finish my

remarks whether [ can make that o (ttle more clear.

I start first with two basic assumptions, and these have developed in my head over the last
15 or 16 years. The first, 've shared with you, that a high quality Jewish education is a key
factor for success in our efforts to lead toward a more fulfilling, more meaningful Jewish life
on the one hand, and enhance the likelihood that future generations of Jews will choose to
be Jewish. That in our efforts to deal with that, a high quality Jewish education system is
a key. And my second basic assumption is that 1t 1s possible and within our eventual reach
to build a system of Jewish education that can compete with the best in public and private
education. It 1s possible for us to do that. That is my basic assumption -- those two basic

assumptions.
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A little bit about me. My career essentially has been in the business community, Some of
the...if you read the paragraph or so, in the program, I am a co-founder of a company that
has, by normal standards, done extremely well. I was the chief executive officer for thirty-
some years. The company is in the distribution essentially of electronic parts. 1 am now the
deputy chairman. It is a worldwide company in the distribution of electronic parts. I say this
modestly: Premier Famell is the premier, considered by our competition, to be the best most
profitable in the world. It is the third largest in the world and absclutely sets the standard.

Tust take that as a given for today.

Looking around, none of you knows anything about the company, so-I know I'm safe. And
I've learned & lot in that process, and I have brought a lot of what U've learned into my
communal work. And I have brought a lot of what [ learned in my communal life into
Premier. And [ say that all the time, and very proudly. I have not been a do-gooder who
stole time away from lis responsibility to his company and his shareholders to make himself
feel good. 1t has been a leaming experience for me and it has worked two ways. And I
want to give you some of the principles that helped build Premier that may be useful, but

certainly will help you understand me:

First, find superior people. Bring them into your work and invest heavily in deveioping
them. That's what we did to Premier. I mean there’s no metzia for doing that. We just did

it!



Match your best people with your biggest opportunities. The way to grow your business or

your institution is to match your best people with your biggest opportunities.

And third, is to build, strengthen, communicate — hopefully, keeping it simple -- a sirong,

deep, culture.
And I want to tell you what our value system is, then I'm going to get on with it.

Three core values in Premier: One is respect for the individual; the second is superior
customer service. Kill yourself for your customer (read that as, "kill yourself for your
client"). And the third is pursuit of excellence or "Be the best you can be." All of which fits

every one of your institutions.

That’s a lot of what has been built into Premier Industrial Corporation which has enabled
me and my family to accumulate more money than we ever dreamed we would, and as a
result we have created a larger foundation than we ever dreamed we would create. And the
challenge tc us is to fix the world by giving it away thoughtfully and intelligently. Noi giving
it away; not giving it away thoughtfully; not giving it away thoughtfully and intelligently; but
to repair the world. And we feel very lucky. I'm starting the third trimester of my life and
that’s what my job is going to be. And, here again, in our philanthropy, we have tried to
bring in superior people, invest in their development, match the best people we can find

with the biggest opportunities and stand for something -- create a culture that stands for



something,.

So, let me tell you a little bit about my experience in trying to shape a new climate for
Jewish education, which is what I'm trying to do. 'm not trying to come up with how to
make the best school, how to teach, how to learn, because we have rich assets who can do
that, and some of you or a lot of you, or all of you in this room, and others. I am focusing
a lot of my time and my thought along with others in this room I'm sure, and not exclusively
to me, to creating a climate in which excellent Jewish schooling can flourish. We want it.
Fill a need, fill a perceived need, not be shoved down reluctant throats, but pulled,

demanded by enlightened people in your communities -- in our communities.

Fred touched on a little of niy background. I go back to 1979 when I went to the Board of
Governers in the Jewish Agency, absolutely not the lezst bit interested in Jewish education,
not knowing the words "Jewish continuity” (which I think I helped invent, by the way). Now,
I dor’t know what they mean anvmore. I grew up «n the organized Jewish community:
Federations -- The Councii of Jewish Federations -- the national organization. ['ve been
very active, probably spent half my esxtra-curricular time in the general community. And
Jewish education was the farthest thing from my mind. I mean I'm the most surprised guy
in the world to be standing here, to be standing here today, if you go back to 1979. [ mean
[ would have bet heavily that this would not be the case. And it was in the Jewish Agency,
which is a whole other story which I don’t know you well enough to tell you about, that [

became exposed to the world Jewish condition -- just to oversimplify -- and certainly saw



Jewish education were awide in a state of disarray. As a matter of fact, not feeling t0o good
about the Jewish communities, either, and their likelihood for success as Jewish communities.
And I became convinced in 1980, 1981, that Jewish education as a way to cut into it ought
to be something that I got intg, and I have been in it ever since. And in North America that
led to what I think is fair to say is going to be a major transformation of the Jewish
community center movement with a commission that [ led that did its work early in 1983 and
4, leading to the Commission On--it was called the Commission on Maximizing Jewish
Education Effectiveness of Community Centers. I don't know how familiar you folks are
with community centers, perhaps very well, but what came of that was that community
centers should see themselves as important centers {or Jewish education for transforming
the Jewish cominunity in different ways -- in ways suitad to Jewish community centers. And
whereas there were maybe two or three directors of education assigned to community
centers in 1986, there are 63 community centers in 1996, and some of them are Jerusalen
Fellows, and some of them are rabbis. And these are pecple who are trying to utilize the
Jewish community center platform for strengthening the Jewish community. Fred referred
to the North American Commission on Jewish Education which was started in 1986, lasted
two years, produced as its report, "A Time To Act.” and by the way, Reform Movement
DHEVEL
commissioners included. Fred Gottschalk, Richard Sheeyer, Melvin Merians, Sara Lee, and
maybe I lefi off some others...I probably did. But those are names that are well-known to
you, and all of these folks at our first meeting had their own ideas of how to cut into Jewish
education, and I remind you, { should remind you that the reason that this commissicn was

formed is because there were a lot of peaple, a lot of friends of mine and others who were



people, a lot of friends of mine and others who were interested in moving into Jewish
education. My family was interested in investing in Jewish education; didn’t have a clue as
to how to cut into it. Just no idea, except hearing a lot of stuffl And we wanted to see if we
could develop a blueprint for systemic reform of Jewish education in North America, no less.
Modest. And all of the commissioners had their own pet ideas. There were -- by the way,
I should tell you -- there were 46 commissioners, and this is what I want you to hear: We
invited 51 and 46 said yes. Now that was a real signal! I'm not sure we understood it at the
time, but the fact that 46 of the kinds of people I mentioned to you from all the
denominations: lay people, academics, and so on...46 said yes out of 51 who were asked. All
had pet ideas. What emerged two years later was that it wasn’t that early childhood was
more important than family education or adult education; or supplementary schools versus
day schools...all of those various cuts into Jewish education. It wasn’t any or all of those as
much as there were two necessary conditions, two building blocks without which none of this

could work, and they are -- and I'm going to talk more about them later.

Building the profession, so that when parents stand up at their local whatever, and zll the
parents talk about what their kids are doing, and one says, "My kid is a doctor at the
hospital," and the other parent says, "Mine is a lawyer at this big prestigious firm," and the
third one says, "My daughter is a partner at Goldman-Sachs, and the fourth one is silent, we

want the fourth one to say, "And my child is a Jewish educator!"

So, building the profession is one, and secondly, mobilizing the community so that the



community supports this, was the second. And these two ideas really have been the major
part -- working on them has been the major part of my agenda. I'm going to talk to you in
a few minutes about the Cleveland community, but let me tell you first that coming out of
the North American Commission was the Council on Initiatives in Jewish Education. Qur
director is in the room, Alan Hoffman, which is acting as an intermediary, really trying to
be a catalyst, trying to force things, trying to do pilot projects that lead to the profession and
mobilizing the community support. I'm going to give you my conclusion, now, as to what I
think is happening, and then I'll try and work backwards to explain it. My opinion, this is
all my opinion, a lot of people with whom I work.

The climate for Jewish education reform world is steadily improving worldwide. It’s on
everybody’s agenda. Whether it’s in the UK or whether it’s in France, even in Israel. I
mean the old Israel comfort with "We don’t need Jewish education in Israel ’cause we’re
Israelis” is being debunked! It’s probebly already debunked. It’s dead! I don’t know that all
the Israelis know it’s dead, but it’s dead! And the recent report -- the Shenhar Commission
report on the public school system really smeared - no, smeared is the wrong word - blasted
the public education system for not teaching about the Jewish community worldwide: Jewish
history, Jewish values, and so on. So, the climate, in my judgement, is improving. [ would
say to you that if you went into any of the twenty-three, twenty-four largest communities in
America - North America - and asked JTewish leadership to tell you what the top two or
three concerns -- what keeps them up nights -- what do they worry about - they’ll tell you

Jewish continuity, Jewish education; strengthening the Jewish peaple. Whatever words they



use, that’s one of the top three - it’s probably one in most of these communities. That’s

different; that was not true ten yers ago.

Second, there are serious efforts aimed at Reform underway in many North American
communities. Serious! No baloney! Lead by people who have passion. I'm gonna give you
one other case history: Cleveland. But there are serious efforts at trying to strengthen the
whole Jewish education system underway now, and more are seeking ways to enter the fray.
And T would predict that some year out in the future every community will be seriously
engaged.

Here’s something that surprised me. This may surprise you. The people, the lay and
professional academic leaders we need are out there. They're not in the business, but the
people -- the potential people are out there and we are now working on seeking better ways
to recruit and train them. And I mignt add, that one of our discoveries, and this is Alan
Hoffman’s I think discovery, that in terms of leadership for Jewish education reform, the
universities, the academics, the Jewish academics, wha either want to get involved with our
work when they learn about us, particularly Jewish academics, in general education in
universities, or we think potentially can and will is a rich gold mine. And I think the same
thing is true of lay leadership. There are a lot of lay leaders not now on fire that could be.
I think the people are there. We have the Jewish men and women - just got to get them

involved.



Lately, my last point is that we are the richest Jewish community in the history of the Jewish
people. The finaricial resources to do everything we need to do are there. Doesn’t mean
we've plugged into them right. Doesn’t mean that we've raised the level of commitment and
interest sufficiently for people to be willing to put their money where their mouth is, but

we've got Step 1 in place.

Communal {eaders throughout America, Jewish communal leaders throughout America are
talking and thinking about Jewish education and Jewish continuity. Now we have to get
them to put their money where their...Do you know how to finish that? ... where their mouth
is, and I think that will happen. And we have to seek ways to get more potential funders -
not just funders of large scale - but in our work. More to support that. If it’s true that the
Jewish educator is the key to our future, to the kind of future we want, we will only have the
right kind of teachers if people of quality enter the profession (in sufficient numbers,
coviously), and find fulfilling satisfying careers. So, the surroundings, ail the conditions have
to be right. And the reforms that need to take place will only happen when the community
thinks that what the teachers are teaching is important. When the community - T den’t know
whether it’s uppercase "C", or lowercase "C')" I got into a little discussion in my little
breakout group - but whatever community we'’re talking about - when the community thinks
that what the teacher is teaching is of vital importance, we'll have the kind of teachers we

warnt.
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Lastly, let me say that our success will depend heavily on people - lay and professional - and
on content and ideas. For example, one of the ideas that has come out of the CIIE
deliberations is a whole notion that institutions should be vision-driven; goal-driven. Jewish
communal day school, supplementary school, congregational school... Jewish education for
what? 1 mean, what are we trying to turn out? Those were the questions I think that both
Armnie Eisen and Deborah Meier were asking. To stuff their heads full of facts and rituals
and hotlidays? Or to turn out — an expression I used earlier - a Jewish mensch? (However
you define a rmensch.) thfher you're haredi, or left reform, or even secular. What is the
point of the Jewish educational process? So we need the intersection of ideas with people.
The two necesary conditions that I touched before - just to review them - to make systemic
reform a reality: Building the profession so we can attract and retain our fair share of
outstanding people. And mobilizing commurﬁty support to the point where community

priorities and financial support reflect a deep commitment to Jewish continuity.

I was telling some people at lunch I worked on Operation Mases. 1f that took place in your
community - I'm sure it did - to biing Jews out of the {former Soviet Union when the gates
were open wide. It’s the only campaign mn the Jewish or general community I have ever
been in that was easy. An American Jewish community produced several hundred million
dollars overnight! Because there was a chance to bring the Soviet Jews out of the former
Soviet Union. That proved a lot of things. It proved how beautiful we are as a people, but
it proved to me how much money there is out there. When the cause is a compelling cause,

we have to make our cause - this cause - a compelling cause. Case history: Cleveland. I,
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I admit T helped Jaunch the Cleveland Commission on Jewish Continuity in 1986. And here,
again, I will tell you we invited about 60 people, and 55 - my numbers are approximately
right. Mark Gurvis, who helped run it, is here from Cleveland. About 55 out of 60 - it
doesn’t matter if I'm precise - but that’s how many people said yes. We wanted 30. Having
asked people to serve on committees before, we figured we’d better ask 60. We got a
commiittee way bigger than we wanted. We got a commission bigger than we wanted, too.
But that was a signal to us. And this is back in 1986. And here were the four key strategies
that drove this commission. And by the way, it was co-chaired by an appointee of the
organized Jewish community - the Federation - and an appointee of our rabbinical group,
which we call the plenum in Cleveland. So there were co-chairs because we wanted these
two to work together, which has not always occurred in our city, and possibly in yours,

probably in yours.

First, and foremost, we wanted to strengthen our corz of Jewish education teacters and
administrators. It isn’'t that everybody was a "shlepper,” it’s that (do you understand what
that word means)? Okay. It’s that we had untrained people - a lot of them dedicated - but
either untrained or untrained in Jewish things, or both. Strengthen our core of Jewish

education teachers and administrators.

The second thing we wanted to do was to work with congregations as the prime gateway
through which most families could be reached. Third, to seek to integrate the family into the

Jewish educational experience. And fourth, integrate informed educational programming
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into the Jewish educational experience.

Now, what’s happened? This is 1986 when we started -- this is 1996. There have been fact -
facts. There have been dramatic changes in the Jewish community in Cleveland which we
directly attribute to the increased emphasis on Jewish education. Here are some concrete

results, and you can judge whether this is important or not.

Enrcliment in all Jewish schools (I'm going to use before and now):
Before: Omne-half of school age children

Now: Ten years later, two-thirds of school age children

Enrollment in day schools:
Before: Fifteen percent of total enrollment

Now: Twenty-eight percent of total enrollment

Number of professionally trained educators in congregational and supplementary school
settings only:

Before: Four full-time directors

Now: Seven full-time directors, plus eight graduate fellows working full-time, some

of which came from you folks.

What was the trigger? Why did all this happen? How were we able to do this? Local
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families, from which we were one, were motivated to create a fund for the Jewish future,
quite apart from the normal campaign fundraising process. And we've now had two four
year waves -- four year chunks. The first four year wave was 1989-1993. Three families
committed 1.85 million dollars over four years. I'm going to tell you what else happened.
The second four year wave, three families went to eight families, and they committed three
million, one hundred ten thousand dollars versus 1.85 million. The first four year wave went
to three million, one hundred ten thousand; the second four year wave. Federation...there
were three partners in this federation. In the first year (this was 1989) the federation
campaign increased its allocation by one hundred thousand dollars. That's foundation money
over and above whatever other money was given to Jewish education enterprise. This has
grown by agreement each year, and by year eight, which is 1997, it will be 1.05 million

additional per year from the campaign.

Third: Federation endowment fund; separate source of money. First four year wave: 1.29
million; second four year wave, 1.60 million. And let me give you what that adds up to; total
additional funds, over and above the run rate. The starting run rate in 1989 in Cleveland,
Ohio, over eight years, total additional funds will be twelve million dollars. The annual rate
of increased funds in 1997: What will the run rate be next year? It will be plus 2.25 million
per year to the Jewish educational enterprise. It has built up steadily. I've given you
averages, but the run rate in 1997 will be plus 2.25 million per year...commuruity of 60,000
Jews. Not the rtichest community in America; not the poorest. I don’t know, but a

willingness to -- and [ don’t have it, maybe Mark Gurvis has it, but I don’t know the base
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which is under that is. But half of that 2.25 million will now come from our annual

campaign.

Here is a statistic that I think, to me, boggles the mind: In 1989, the Jewish education
establishment — all sources — this new money, plus the old money -- Jewish education
received 23.69% of the total federation allocation; (1989). 1994-1993, that’s the last year;
never mind the next year, Jewish education went from 23.69 to 33.2. That’s real money!
That is real money!! And I believe Cleveland is either one of very few or maybe the only
large community to have done this. You shaking your head, Mark. Okay, the only large
community to have done this. Because leadership in Cleveland has forced it! The roney
1s there. Lesson? Teachers. Lay leaders. Lay leaders can’t work without the educators. Lay
leaders can’t work without the rabbinate. Lay leaders can’t work in a vacuum. But that
marriage, that partnership is the key. There was passion, there was demand from the
Cleveland leadership, and it is happening. I think these things have happened in Cleveland.
We have shifted community priorities, obviously, in our funding. We are making continuing
education a norm. We have multiplied the number of professionally trained educators
working in congregational settings. We have radically expanded family and informal
educational opportunities, just quantitatively and qualitatively. And we have increased the
number and percentage of students i day schocls. And what made the Cleveland story
possible was the willingness of philanthropic families to partner with champions of Jewish
education; champions of Jewish continuity, or whatever expression you want. And there was

in place -- there were people like me and others who could overcome the obstacle, the big,
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big, obstacle of imadequate community support. All these wonderful ideas. Where’s the
money coming from? Obstacle. I mean what’s the obstacle to all this stuff we want to do?
One of them is inadequate community support, and my case is, there is plenty of money
there. Regardless of what you know, you're told. And it was the emergence and development
of lay people and professional academic educators, together with the rabbinate, who made

this happen.

Well I've really given you my overall summary. That I think very good things are happening.
I think improvement, steady improvement is within our reach. I don’t know if one ever gets
their perfection, the top of the mountain. There’s no question in my mind that the Jewish
educational system can be made vastly better than it is, that the ideas are there, the people
are there, both academic, professional educators. Maybe they are not all in this business yet,
maybe some of them are practicing law; don’t know that we need them in Jewish education.
i believe the people are existent in North America, whether they’re with us or noz, both lay
and potential educators, principals, whatever. [ believe we have the money to do this job,
and frankly, in a nutshell, what we need to do is continue to involve people like you and get

more of them, and continue to get more people like me!
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evaluate the many ideas that were being floated. The purpose of the commission, then, was to see
if we could develop a blueprint for systemic reform of Jewish education in North America.
Nothing less than that. To give you an idea of the interest in this ambitious dream, let me add that
of the 51 people we invited to participate--lay, academic, communal professionals, etc.--46 said
yes immediately.

What emerged after an intensive two-year process was that there were two necessary conditions
to effect change in any area of Jewish education.

The first was building the profession of Jewish education. Today, when parents talk about what

their kids are doing, one says, “My kid is a doctor at a major research center,” and the other says, _
“Mine is a lawyer at a big, prestigious firm,” and the third one says, “My daughter is a partner.df " » 4%~ .~ /-
~Guldmian Seehs;” but the fourth, the parent of a Jewish teacher, is silent. In the future, we want

that fourth to declare, with pride, “My child is a Jewish educator!”

The second s mobilizing community support for Jewish education, developing a growing

number of community leaders who are passionate and knowledgeahle about Jewish education,
and an increasing number of Jewish communities who have placed Jewish education at the center
of their vision and resources.

One concrete result of the commission was the establishment of the Council for Initiatives in
Jewish Education (CLJE) to bring these two recommendations to life. CIJE has been a catalyst for
change, through pilot projccts that lead to building the profession and mobilizing community
support for Jewish education. Working on these two aspects of the systemic reform effort has
been a major part of my own agenda.

From the vantage point of change, [ can say that the climate of Jewish educational reform is
steadily improving worldwide. The subject is on everyonc’s agenda, whether in the United
Kingdom, in France--or Israel. The recent report of the Shenhar Commission on the public
school system in Israel eriticized that system for not teaching Isracli children about the Jewish
community worldwide: Jewish history; Jewish values; and so on.

I think that if you asked Jewish leadership in the Z$ largest North American communities what
two or three concerns keep them up at night, they would say: Jewish continuity; Jewish
education; strengthening the Jewish people. Those issues are the top priority. And that’s different
from the situation ten years ago.

The good news is that there are serious educational reform efforts underway in many North |, -
American communities, efforts led by dedicated people. And, surprisingly, there are readéss Who
are eager to contribute. One of CIJE’s “discoveries,” for example, has been Jewish academics at
American universities whose expertise is reform in general education. When they hear about our
work, they want to get involved--to bring their own knowledge base to Jewish education. T think
this expanding group will be a gold mine.






always happen.

Four key strategies drove the commission. First and foremost, we wanted to strengthen our core
of Jewish educators and administrators. The myth is that ié%}gll'fone in the profession is a shlepper,
but we knew that wasn’t so. What is true is that many of 'our educators were dedicated but
untrained--either in Jewish studies, in education, or in both. And so we needed to strengthen the
core.

Second, we wanted to work with congregations as the prime gateway through which most
families could be reached.

Third, we wanted to integrate the family into the Jewish educational experience.

And fourth, we wanted to integrate informal educational programming into the Jewish
educational experience.

Today, ten years later, there have been dramatic changes in the Jewish community of Cleveland,
which we attribute directly to the increased emphasis on Jewish education.

Here are some concrete results:

Enrollment in all Jewish schools:
Before: One-half of school-age children
Now: Two-thirds of school-age children

Enrollment in day schools:
Before: 15% of total enrollment
Now: 28% of 1otal enrollment

Number of professicnally trained educators in congregational and supplcmentary settings only:
Before: Four full-time directors
Now: Seven full-time directors, plus eight graduate fellows working full-time.

What was the trigger? Why did this happen?

Local families, including my own, were motivated to create a fund for the Jewish future, quite
apart from the normal campaign fundraising process. We’ve now had two four-year waves. In the
first four years, 1989-1993, three families committed $1.85 million. In the second four-year
wave, three families went to eight families; these eight families committed $3.11 million, in
contrast to the original $1.85 million.

In addition to the families, there were two other partners. In the first year, 1989, the Federation
increased its allocation by $100,000. This sum has grown by agreement each year; by year eight,
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1997, it will be $1.05 million additional per year from the Federation. "t Py, .f“@ AWk ( (f:f::-:}(, A g ;‘/,

The third component was the Federation Endowment Fund, a separate source of money. In the
first four-year wave: $1.29 million; in the second four-year wave: $1.60 million. What does that
add up to in total additional funds? Over eight years, the total additional funds will be $12
million. What will the rebrifi&Mort: Wil everyone understand this term?] be next year? It will
be plus $2.25 million per year to the Jewish educational enterprise of Cleveland, a community of
60,000 Jews.

What are the lessons? Lay leaders can’t work without educators. Lay leaders can’t work without
rabbis. Lay leaders can’t work in a vacuum. "ﬂle-.partnership is the key.

~PeoL,
What else have we done? We have shifted communa] priorities, as reflected in our funding. We
are making continuing education a norm. We have multiplied the number of professionally
tramed educators working in congrcgational settings. We have redas#8y expanded family and
informal education opportunities, both quantitatively and qualitatively, And we have increased
the number and percentage of students in day schools.

Wha made the Cleveland story possible was the willingness of philanthropic farnilies to partner
with charnplons of Jewish education. Those families were determined to overcome the large
obstacle of inadequate community support for Jewish education.

To conclude: Good things are happening in Jewish education, and steady improvement is within
our reach. There’s no question in my mind that the Jewish educational system can be made vastly
better than it is, that the ideas are there, the people are there, waiting to be tapped to contribute
their talent and ideas. With passion. time, creativity and leadership, we’ll see a transformation in
the coming years. Count on it!
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“The Role of Community and Philanthropy”
Morton L. Mandel

Hirsch Colloquium on “Jewish Schooling and the Jewish Future”
May 3, 1996
Washington, DC

T will present today a case history of a place and a case history of some people--a portrait that
expresses our dreams and what motivates and inspires us.

So case histories are my starting point. First, I'd like to share with you what has happened in
Cleveland over the last ten years, because I think it’s instructive. 1 tabor in the same vineyard as
you do, and the story of Jewish education in Cleveland has filled me with lots of hope.

The second story will be about me, because what the American Jewish community needs are
people who have a burning desire to preserve and strengthen the Jewish people. People who see
Jewish education as a way--perhaps fhe way--to cut into the problem of creating a flourishing,
meamingful existence for North American Jews, and for all Jews.

I begin with two basic assumptions: The first is that a high-quality Jewish education is a key
factor for success in our efforts to lead a more fulfilling Jewish life--as well as our determination
to enhance the likelihood that future generations of Jews will choose to be Jews. My second
assumption is that it is possible and within our eventual reach to build a system of Jewish
education that can compete with the best in public and private education.

Let me give you some background about myself. My career has been in the business community.
Beginning as co-founder, for thirty years I was the chief executive officer of a worldwide
company in the distribution of electronic parts. I've learned a lot in the process of building that
company--and I’ve brought a lot of what I leammed into my communal work.

I can also say that I have brought a lot of what I learned as a communal leader into my company.
I make this declaration often, and very proudly. I have not been a “do-gooder” who stole time
from his responsibility to his company. My communal commitments have been a learming
experience for me that has contributed to the success of my business.

And so, I'd like to share some business principles that may be universal, and thus applicable to
Jewish education as well.

First, find superior people. Bring them into your work and invest heaviliy in developing them.
That’s what we did. This idea was a cornerstone of our accomplishment.



Second, match your best people with your biggest opportunities. The way to grow your business-
~OT your institution--is to match your most talented people with your most important
opportunities.

And third: Build a strong, deep institutional culture.

Over the years, we developed three core values at my company. One is: Respect for the
Individual. The second is: Superior Customer Service. And the third is: The Pursuit of
Excellence, or “Be the best you can be.” These principles apply to any Jewish educational
institution as well.

Now let me tell you about my experience in attempting to shape a new climate for Jewish
education. While we try to come up with how to make the best school, how best to teach, or how
best to learn--and we have rich assets to address thosc challenges, some of whom are in this
room--I am focusing a lot of my time and thought on creating a climate in which excellent Jewish
schooling can indeed flourish. That is, to meet a need that hopefully will be demanded by
enlightened people in our communities.

My personal commitment to Jewish education goes back to 1979, when I was on the Board of
Governors of the Jewish Agency. I grew up as a leader in the organized Jewish community--
locally, in the Cleveland Federation, and nationally, in the Council of Jewish Federations. Jewish
education was the farthest thing from my mind.

In the Jewish Agency, I beeane exposed to the world Jewish condition and came to understand
that Jewish education was in a state of disarray. At the same time, [ became convinced that
Jewish education was a way to cut into the problems of Jewish continuity and Jewish life--and I
have been at it ever since. In North America, that conviction led to a major transformation of the
Jewish Community Center movement, through COMIJEE--the Commission on Maximizing
Jewish Educational Effectiveness of JCCs, which I chaired, and which 1ssued its report in 1984,

What emerged from that commission was the idea that JCCs should see themselves as important
centers in transforming the Jewish community through education, in ways uniquely suited to
JCCs. Whereas in 1986 there were two or three directors of education working in community
centers, ten years later there are 65.

A second commission was the Commission on Jewish Education in North America, which began
in 1988, lasted for two years, and produced as its report A Time fo Act. The commission was the
first continental, transdenominational setting to deliberate about Jewish education; and the
Reform movement was well represented in that process by Alfred Gottschalk and Sara Lee,
among others. All of the 46 participants had their own ideas about how to cut into Jewish
education. My family was interested in investing in Jewish education, but we had no idea how to
evaluate the many ideas that were being floated. The purpose of the commission, then, was to see
if we could develop a blueprint for systemic reform of Jewish education in North America.



Nothing less than that. To give you an idea of the interest in this ambitious dream, let me add that
of the 51 people we invited to participate--lay, academic, communal professionals, etc.--46 said
yes immediately.

What emerged after an intensive two-year process was that there were two necessary conditions
to effect change in any area of Jewish education.

The first was building the profession of Jewish education. Today, when parents talk about what
their kids are doing, one says, “My kid is a doctor at a major research center,” and the other says,
“Mine 15 a lawyer at a big, prestigious firm,” and the third one says, “My daughter is a partner on
Wall Street,” but the fourth, the parent of a Jewish teacher, is silent. In the future, we want that
fourth to declare, with pride, “My child is a Jewish educator!”

The second is mobilizing community support for Jewish education, developing a growing

number of community leaders who are passionate and knowledgeable about Jewish education,
and an increasing number of Jewish communities who have placed Jewish education at the center
of their vision and resources.

One concrete result of the commission was the establishment of the Council for Initiatives in
Jewish Education (CIJE) to bring these two recommendations to life. CIJE has been a catalyst for
change, through pilot projects that lead to building the profession and mobilizing community
support for Jewish education. Working on these two aspects of the systemic reform effort has
been a major part of my own agenda.

From the vantage point of change, I can say ihat the cliinate of Jewish educational reform is
steadily iniproving worldwide. The subject is on everyone’s agenda, whether in the United
Kingdom, in France--or Israel. The recent report of the Shenhar Comniission on the public
school system in Israel criticized that system for not teaching Israeli children about the Jewish
community worldwide: Jewish history; Jewish values; and so on.

I think that if you asked Jewish leadership in the 15 largest North American communities what
two or three concerns keep them up at night, they would say: Jewish continuity; Jewish
education; strengthening the Jewish people. Those issues are the top priority. And that’s different
from the situation ten years ago.

The good news is that there are serious educational reform efforts underway in many North
American communities, efforts led by dedicated people. And, surprisingly, there are many
leaders who are eager to contribute. One of CIJE’s “discoveries,” for example, has been Jewish
academics at American universities whose expertise is reform in general education. When they
hear about our work, they want to get involved--to bring their own knowledge base to Jewish
education. [ think this expanding group will be a gold mine.

The same is true of lay leadership. There are a lot of lay leaders who are not on fire about Jewish



education--but they could be. So I think the people are there. Outstanding Jewish men and
women: Our challenge is to bring them into our work.

Also, I want to note that we are the richest Jewish community in the history of the Jewish people.
The financial resources to do everything we need are here. We have raised the level of
commitment and interest sufficiently that people should be willing to put their money where their
mouths are. That’s step one. Now we have to seek ways to get more potential funders involved in
our work.

If it’s true that the Jewish educator is the key to the kind of future we want, we will only have the
right kind of teachers and educational leaders if people of quality enter the profession in
sufficient numbers and find fulfilling careers. And that will happen only when the supporting
conditions are right--when the community believes that what the teachers are teaching is indeed
important, vitally important. Then we’ll have the kind of teachers we want and need.

As I’ve said, our success will depend heavily on people--lay and professional. It will equally
depend on content and ideas. For example, one of the ideas that has come out of CIJE’s
deliberations is that educational institutions should be vision-driven. Day schools and
congregational schools need to be able to answer the question: “Jewish education for what? What
kind of Jew do we want to nurture, do we want to graduate from this institution? Do we want to
stuff the heads of our students with facts and rituals unconnected to a larger purpose? Or do we
want to tum out a mensch?”

We need the intersection of outstanding people with outstarding ideas to make systemic reform
of Jewish education a reality.

What will it take? When Operation Moses took place in your community-~the extraordinary
effort to bring Jews out of the former Soviet Union--you know that American Jews produced
several hundred million dollars virtually overnight. It’s the only campaign I ever worked on,
Jewish or general, that was easy. Because when American Jews saw that there was an
opportunity to help Soviet Jews, they leaped at the chance. That proved a lot of things. It proved
how beautiful we are as a people, but it also proved how much money there is out there when the
canse is a cownpelling one. Our challenge is to make it clear that Jewish education is a compelling
cause.

And so to my next case history: Cleveland. I helped launch the Cleveland Commission on Jewish
Continuity in 1986. Again, we invited about 60 people and nearly all of them said yes. We
thought we’d ask 60 in order to get 30; instead we ended up with a bigger commission than we
wanted. But that was a strong, positive signal to us.

The commission was co-chaired by an appointee of the Federation and by an appointee of our
city’s rabbinical group. We wanted those two groups to work together, which does not always
happen.



Four key strategies drove the commission. First and foremost, we wanted to strengthen our core
of Jewish educators and administrators. The myth is that almost everyone in the profession is a
shlepper, but we knew that wasn’t so. What jg true is that many of our educators were dedicated
but untrained--either in Jewish studies, in education, or in both. And so we needed to strengthen
the core.

Second, we wanted to work with congregations as the prime gateway through which most
families could be reached.

Third, we wanted to integrate the family into the Jewish educational experience.

And fourth, we wanted to integrate informal educational programming into the Jewish
educational experience.

Today, ten years later, there have been dramatic changes in the Jewish community of Cleveland,
which we attribute directly to the increased emphasis on Jewish education.

Here are some concrete results:

Enrollment in all Jewish schools:
Before: One-half of school-age children
Now: Two-thirds of school-age children

Enrollment in day schools:
Before: 15% of total enrollment
Now: 28% of total enrollment

Number of professionally trained educators in congregational and supplementary settings only:
Before: Four full-time directors
Now: Seven full-time directors, plus eight graduate fellows working full-time.

What was the trigger? Why did this happen?

Local families, including my own, were motivated to create a fund for the Jewish future, quite
apart from the normal campaign fundraising process. We’ve now had two four-year waves. In the
first four years, 1989-1993, three families committed $1.85 million. In the second four-year
wave, three families went to eight families; these eight families committed $3.11 million, in
contrast to the original $1.85 million.

In addition to the families, there were two other partners. In the first year, 1989, the Federation
increased its allocation by $100,000. This sum has grown by agreement each year; by year eight,
1997, it will be $1.05 million additional per year from the Federation’s annual campaign.

The third component was the Federation Endowment Fund, a separate source of money. In the



first four-year wave: $1.29 million; in the second four-year wave: $1.60 million. What does that
add up to in total additional funds? Over eight years, the total additional funds will be $12
million. What will the total be next year? It will be plus $2.25 million per year to the Jewish
educational enterprise of Cleveland, a community of 60,000 Jews.

What are the lessons? Lay leaders can’t work without educators. Lay leaders can’t work without
rabbis. Lay leaders can’t work in a vacuum. A good partnership is the key.

What else have we done? We have shifted communal priorities, as reflected in our funding. We
are making continuing education a norm. We have multiplied the number of professionally
trained educators working in congregational settings. We have expanded family and informal
education opportunities, both quantitatively and qualitatively. And we have increased the number
and percentage of students in day schools.

What has made the Cleveland story possible was the willingness of philanthropic families to
partner with champions of Jewish education. Those families were determined to overcome the
large obstacle of inadequate community support for Jewish education.

To conclude: Good things are happening in Jewish education, and steady improvement is within
our reach. There’s no question in my mind that the Jewish educational system can be made vastly
better than it is, that the ideas are there, the people are there, waiting to be tapped to contribute
their talent and ideas. With passion, time, creativity and leadership, we’ll see a transformation in
the coming years. Count on it!



January 16, 1997

Morton Mandel
ClIE

Dear Mort:

I called Sara Lee yesterday to inquire about the progress of the book in which
your talk will appear. She plans to publish in May, timed for the anniversary
of the conference. And she knows that we need to see page proofs, which 1

will send along to you when I receive them.

Shortly you will receive my update on CIJE publications and
communications. But this letter is to you in your role as a CIJE author!

See you soon.

Nessa Rapoport
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1 will present today a case history of a place and a case history of some people--a portrait that
expresses our dreams and what motivates and inspires us.

So case histories are my starting point. First, 1°d like to share with you what has happened in
Cleveland over the last ten years, because | think it’s instructive. I labor in the same vineyard as
you do, and the story of Jewish education in Cleveland has fiiled me with lots of hope.

The second story will be about me, because what the American Jewish community needs are
people who have a burning desire to preserve and strengthen the Jewish people. People who see
Jewish education as a way--perhaps the way--to cut into the problem of creating a flourishing,
meaningful existence for North American Jews, and for all Jews.

I begin with two basic assumptions: The first is that a high-quality Jewish education is a key
factor for success in our efforts to lead a more fulfilling Jewish life--as well as our determination
to enhance the likelihood that future generations of Jews will choose to be Jews. My second
assumption is that it is possible and within our eventual reach to build a system of Jewish
education that can compete with the best in public and private education.

Let me give you some background about myself. My career has been in the business community.
Beginning as co-founder, for thirty years I was the chief executive officer of a worldwide
company in the distribution of electronic parts. [’ve learned a lot in the process of building that
company--and I’ve brought a lot of what I learned into my communal work.

I can also say that I have brought a lot of what | learned as a communal leader into my company.
I make this declaration often, and very proudly. I have not been a “do-gooder” who stole time
from his responsibility to his company. My communal commitments have been a Jearning
experience for me that has contributed to the success of my business.

And so, I'd like to share some business principles that may be universal, and thus applicable to
Jewish education as well.

First, find superior people. Bring them into your work and invest heaviliy in developing them.
That’s what we did. This idea was a cornerstone of our accomplishment. :



Second, match your best people with your biggest opportunities. The way to grow your business-
-or your institution--is fo match your most talented people with your most important
opportunities.

And third: Build a strong, deep institutional culture.

Over the years, we developed three core values at my company. One is: Respect for the
Individual. The second is: Superior Customer Service. And the third is: The Pursuit of
Excellence, or “Be the best you can be.” These principles apply to any Jewish educational
institution as well.

Now let me tell you about my experience in attempting to shape a new climate for Jewish
education. While we try to come up with how to make the best school, how best to teach, or how
best to leam--and we have rich assets to address those challenges, some of whom are in this
room--I am focusing a lot of my time and thought on creating a climate in which excellent Jewish
schooling can indeed flourish. That is, to meet a need that hopefully will be demanded by
enlightened people in our comunuruties.

My personal commitment to Jewish education goes back to 1979, when I was on the Board of
Governors of the Jewish Agency. [ grew up as a leader in the organized Jewish commun
locally, in the Cleveland Federation, and nationally, in the Council of Jewish Federation
education was the farthest thing from my mind.

In the Jewish Agency, I became exposed to the world Jewish condition and came to understand
that Jewish education was in a state of disarray. At the same time, I became convinced that
Jewish education was a way to cut into the problems of Jewish continuity and Jewish life--and [
have been at it ever since. In North America, that conviction led to a major transformation of the
Jewish Community Center niovernent, through COMJEE--the Commission on Maximizing
Jewish Educational Effectiveness of JCCs, which I chaired, and which issued its report in 1984.

What emerged from that commission was the idea that JCCs should see themselves as important
centers in transforming the Jewish community through education, in ways uniquely suited to
JCCs. Whereas in 1986 there were twn ar three directors of education working in community
centers, ten years later there are 65.

A second commission was the Commission on Jewish Education in North America, which began
in 1988, lasted for two years, and produced as its report 4 Time to Act. The commission was the
first continental, transdenonminational setting to deliberate about Jewish education; and the
Reform movement wa: presented in that process by Alfred € -**-:halk and Sara Lee,
among others. Alf of tL._ ._ __ticipants had their own ideas about! . o cut into Jewish
education. My family was interested in investing in Jewish education, but we had no idea how to
evaluate the many ideas that were being floated. The purpose of the commission, then, was to see
if we could develop a blueprint for systemic reform of Jewish education in North America.



Nothing less than that. To give you an idea of the interest in this ambitious dream, let me add that
of the 51 people we invited to participate--lay, academic, communal professionals, etc.--46 said
yes immediately.

What emerged after an intensive two-year process was that there were two necessary conditions
to effect change in any area of Jewish education.

The first was building the profession of Jewish education. Today, when parents talk about what

their kids are doing, one says, “My kid is a doctor at a major research center,” and the other says,
“Mine is a lawyer at a big, prestigious fimm,” and the third one says, “My daughter is a partner on
Wall Street,” but the fourth, the parent of a Jewish teacher, is silent. In the future, we want that
fourth to declare, with pride, “My child is a Jewish educator!”

The second is mobilizing community support for Jewish education, developing a growing

number of community leaders who are passionate and knowledgeable about Jewish education,
and an increasing number of Jewish communities who have placed Jewish education at the center
of their vision and resourccs.

One concrete result of the commission was the establishment of the Council for Initiatives in
Jewish Education (CIJE) to bring these two recommendations to life. CIJE has been a catalyst for
change, through pilot projects that lead to building the profession and mobilizing community
support for Jewish education. Working on these two aspects of (he systemic reform effort has
been a major part of my own agenda.

From the vantage point of change, I can say that the climate of Jewish educational reform is
steadily improving worldwide. The subject 1s on everyone’s agenda, whether m the United
Kingdom, in France--or Israel. The recent report of the Shenhar Commission on the public
school system in Israel criticized that system for not teaching Israeli children about the Jewish
community worldwide: Jewish history; Jewish values; and so on.

I think that if you asked Jewish leadership in the 15 largest North American communities what
two or three concerns keep them up at night, they would say: Jewish continuity; Jewish
education; strengthening the Jewish people. Those issues are the top priority. And that’s different
from the situation ten years ago.

The good news is that there are serious educational reform efforts underway in many North
American communities, efforts led by dedicated people. And, surprisingly, there are many
leaders who are eager to contribute. One of CLJE’s “discoveries,” for example, has been Jewish
academics at American universities whose expertise is reform in general education. When they
hear about our work, they want to get involved--to bring their own knowledge base to Jewish
education. I think this expanding group will be a gold mine.

The same is true of lay leadership. There are a lot of lay leaders who are not on fire about Jewish



education--but they could be. So I think the people are there. Outstanding Jewish men and
women: Our challenge is to bring them into our work.

Also, I want to note that we are the richest Jewish community in the history of the Jewish people.
The financial resources to do everything we need are here. We have raised the level of
commitment and interest sufficiently that people should be willing to put their money where their
mouths are. That’s step one. Now we have to seek ways to get more potential funders involved in
our work. '

If it’s true that the Jewish educator 1s the key to the kind of future we want, we will only have the
right kind of teachers and educational leaders if people of quality enter the profession in
sufficient numbers and find fulfilling careers. And that will happen only when the supporting
conditions are right--when the community believes that what the teachers are teaching is indeed
important, vitally important. Then we’ll have the kind of teachers we want and need.

As I’ve said, our success will depend heavily on people--lay and professional. It will equally
depend on content and idcas. For cxamplc, onc of the ideas that has come out of CIJE’s
deliberations is that educational institutions should be vision-driven. Day schools and
congregational schools need to be able to answer the question: “Jewish education for what? What
kind of Jew do we want to nurture, do we want to graduate from this institution? Do we want to
stuff the heads of our students with facts and rituals unconnected to a larger purpose? Or do we
want to turn out a mensch?”

We need the intersection of outstanding people with outstanding ideas to make systemic reform
of Jewish education a reality.

What will it take? When Operation Moses took place in your community--the extraordinary
effort to bring Jews out of the former Soviet Union--you know that American Jews produced
several hundred million dollars virtually overnight. It’s the only campaign I ever worked on,
Jewish or general, that was easy. Because when American Jews saw that there was an
opportunity to help Soviet Jews, they leaped at the chance. That proved a lot of things. It proved
how beautiful we are as a people, but it also proved how much money there is out there when the
cause is a compelling one. Our challenge is to make it clear that Jewish education is a compelling
cause.

And so to my next case history: Cleveland. I helped launch the Cleveland Commission on Jewish
Continuity in 1986. Again, we invited about 60 people and nearly all of them said yes. We
thought we’d ask 60 in order to get 30; instead we ended up with a bigger commission than we
wanted. But that was a strong, positive signal to us.

The commission was co-chaired by an appointee of the Federation and by an appeintee of our
city’s rabbinical group. We wanted those two groups to work together, which does not always

happen.



Four key strategies drove the commission. First and foremost, we wanted to strengthen our core
of Jewish educators and administrators. The myth is that almost everyone in the profession is a
shlepper, but we knew that wasn’t so. What is true is that many of our educators were dedicated
but untrained--either in Jewish studies, in education, or in both. And so we needed to strengthen
the core.

Second, we wanted to work with congregations as the prime gateway through which most
families could be reached.

Third, we wanted to integrate the family into the Jewish educational experience.

And fourth, we wanted to integrate informal educational programming into the Jewish
educational experience.

Today, ten years later, there have been dramatic changes in the Jewish community of Cleveland,
which we attribute directly to the increased emphasis on Jewish education.

Here are some concrete results:

Enrollment in all Jewish schools:
Before: One-half of school-age children
Now: Two-thirds of school-age children

Enroilment in day schools:
Before: 15% of total enrollment
Now: 28% of total enrollment

Number of professionally trained educators in congregational and supplementary settings only:
Before: Four full-time directors
Now: Seven full-time directors, plus eight graduate fellows working full-time.

What was the trigger? Why did this happen?

Local families, including my own, were motivated to create a fund for the Jewish future, quite
apart from the normal campaign fundraising process. We’ve now had two four-year waves. In the
first four years, 1989-1993, three families committed $1.85 million. In the second four-year
wave, three families went to eight families; these eight families committed $3.11 million, in
contrast to the original $1.85 million.

In addition to the families, there were two other partners. In the first year, 1989, the Federation
increased its allocation by $100,000. This sum has grown by agreement each year; by year eight,
1997, it will be $1.05 million additional per year from the Federation’s annual campaign.

The third component was the Federation Endowment Fund, a separate source of money. In the



first four-year wave: $1.29 million; in the second four-year wave: $1.60 million. What does that
add up to in total additional funds? Over eight years, the total additional funds will be $12
million. What will the total be next year? It will be plus $2.25 million per year to the Jewish
educational enterprise of Cleveland, a community of 60,000 Jews.

What are the lessons? Lay leaders can’t work without educators. Lay leaders can’t work without
rabbis. Lay leaders can’t work in a vacuum. A good partnership is the key.

What else have we done? We have shifted communal priorities, as reflected in our funding. We
are making continuing education a norm. We have multiplied the number of professionally
trained educators working in congregational settings. We have expanded family and informal
education opportunities, both quantitatively and qualitatively. And we have increased the number
and percentage of students in day schools.

What has made the Cleveland story possible was the willingness of philanthropic families to
partner with champions of Jewish education. Those families were determined to overcome the
large obstacle of inadequate community suppert for Jewish education.

To conclude: Good things are happening in Jewish education, and steady improvement is within
our reach. There’s no question in my mind that the Jewish educational system can be made vastly
better than it is, that the ideas are there, the people are there, waiting to be tapped to contribute
their talent and ideas. With passion, time, creativity and leadership, we’ll see a transformation in
the coming years. Count on it!
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Fdon’t know.that-] am -an expert-with deep-insights- into something-as broad-as“the Jewish " -
community and philanthropy.” I camgineyou a case history of a place; and a case history of
some people--a portrait of myself and some colleagues that expresses our dreams and what
motivates and inspires us.
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So case histories are my starting point. Q#e-is the story of what happened in a place where
Jewish schooling occurs. Education is, as they say, local; it takes place in cities like Cleveland--
or like your own city. And so0 I"d like to share with you what has happened in Cleveland over the
last ten years, because I think it’s instructive. I labor in the same vineyard as you do, and the
story of Jewish education in Cleveland has filled me with lots of hope.
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The second story will be about me, because what the American Jewish community needs are

mars peopledikeane! - IafHs. people who have a burning desire to preserve and strengthen the
Jewtsh people. People who see Jewish education as a way--perhaps rhe way--to cut into the
problem of creating a {lourishing, meaningful existence for North American Jews, and for all

Jews.

I begin with two basic assumptions that-heve-developedemsamysting ovérthedast fifteemryears. .
The first is that a high-quality Jewish education is a key factor for success in our efforts to lead a
more fulfilling Jewish life--as well as our determination to enhance the likelihood that future
generations of Jews will choose to be Jews. My second assumption is that it is possible and
within our eventual reach to build a system of Jewish education that can compete with the best in

public and private education.

VA -

Let me give you a little background about the-pessea-whe-is-mmakimng these-preelamations. My

career has been in the business community. Beginning as co-founder, [ was for emer thirty years

the chief executive officer and.am nox deputyachairman.of a worldwide company in the

distribution of electronic parts. Rremier-bametts-eonsideredbs-our-sampetitiondo be the besi,
Ipost.profrtable company-in the world. It is the third fargest and absoluteiv sets thestatdard. [

mention this because I've learned a lot in the process of building that company--and I’ ve brought

a lot of what [’ve leamed into my communal work.
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I can also say that I have brought a ot of what [ learned as a communal leader into pr. |
make this declaration often--and very proudly. I have not been a do-gooder who stole time from
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cemBinal work: Jewish education was the farthest thing from my mind. [fwA492957a hatreld
mg that I would be standing here in1996- addressmg a colloquium on Jewish-education Iwould
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haye been the. mostsusprised: puyst-the-wortd ™

In the Jewish Agency, I became exposed to the world Jewish condition and came to understand
that Jewish education was in a wide state of disarray, Aaeand {980y I became convinced that
Jewish education was a way to cut into the problems of Jewish communities and Jewish life--and
I have been at it ever since. In North America, that conviction led to whetssbstieve.will: be a
major transformation of the Jewish community ¢enter movement, through a-camzmsmn-éted"
-carkyan83 -4 ~esulting in COMJEE—-the Commission on Maxlmlzmg J ew15h Educat10na1
Effectiveness of JCCs. .. _ .. ., =" = .- T

What emerged from that piaﬁess'"'wa‘s\jche idea that JCCs should see themselves as important
centers in transforming the Jewish community through education, in ways uniquely suited to
JCCs. Whereas in 1986 there were two or three directors of education working in community
centers, ten years later there are 65.These educators-arg people-trying to-utilizéthe JCCplatform

to-strengthen the Jewish-community......«

Another commission that-was ififluential was the Commission on Jewish Education in North
America, which began in 1938, lasted for two years, and produced as its report 4 Time to Act.
The commission was the first continental, transdenominational setting to deliberate about Jewish
education, and the Reform movement was well represented in that process, by Alfred Gottschalk
and Sara Lee, among others. [Mertsdrdonitsee-Mel-Merians-orRichaid Sche e the official *
kim0 el Bat You it itame (hem~in thespeeeh.d All of the 46 participants had their
own ldeas about how to cut into Jewish educationsamd-mencvers-the sameéb My family B -~ —-
manakmy-triandswere interested in investing in Jewish education, but we had no idea how to
evaluate the many ideas that were being floated. The purpose of the commission, then, was to see
if we could develop a blueprint for systemic reform of Jewish education in North America.
Nothing less than that. To give you an idea of the interest in this ambitious dream, let me add that
of the 51 people we invited to participate--lay, academic, communal professionals, etc.--46 said
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What emerged after an intensive two-year process was that sasly-ehildirresasnsmore or-less
important than adult educatien-or-family education;-supplementary schools-werent-mere-or less: ===
-important-thanr day-schoots;-bartiet there were two necessary conditions to effect change in any

area that-Seemed-esitieal v Loy, . ¥, e e T

The first was building the profession of Jewish education. Today, when parents :alk about what

their kids are doing, one says, “My kid is a doctor at a major research center,” and the other says,
“Mine is a lawyer at a big, prestigious firm,” and the third one says, “My daughter is a partner at
Goldman Sachs,” but the fourtK is silent. In the future, we want that fourth to declare, with pride,

“My child is a Jewish educator!”
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The second is mobilizing community support for Jewish education, developing a growing

number of community leaders who are passionate and knowledgeable about Jewish education,
and an increasing number of Jewish communities who have piaced Jewish education at the center

of their vision and resources.

Fhe-concrete result of the commission was the establishment of the Council for Initiatives in
Jewish Education {CIJE) to bring these two recommendations to life. CIJE has been a catalyst for
change, through pilot projects that lead to building the profession and mobilizing community
support for Jewish education. Working on these two aspects of the systemic reform effort has
been a major part of my own agenda. _

From the vantage point of change, I can say that the climate of Jewish educational reform is
steadily improving worldwide. The subject is on everyone’s agenda, whether in the United
Kingdom, in France--or even id Israel. The-old Israeli statement that “We don’t need-Jewish-
education-in Israel because 'Wé>fe Israclis™.is being debunked. In fact, it’s-dead! I don’t knowthat
all the Israelis knowt’s dead, but I believe it is. The recent report of the Shenhar Commission on
the public school system in Israel criticized that system for not teaching Israeli children about the
Jewish community worldwide: Jewish history; Jewish values; and so on.

I think that if you asked Jewish leadership in the 25 largest North American communities what
two or three concemns keep them up at night, they would say: Jewish continuity; Jewish
education; strengthening the Jewish people. Those issues maysewen be the top priority. And
that’s different from the situation ten years ago.

. B .
. - foe
- Ty ¢, —

There are serious educational reform efforts underway in many North American communities,
efforts led by #itepisely dedicated people. There areentirecommunities focused-onthese€fforts;
Kngiveﬂ:te—cas&histd:gLDf Clexeland-in. a‘momeat And, surprisingly, there are leaders Ty —
hasmbeen Jewish academics at American universities whose expertise is reform in general
education. When they hear about our efforts, they want to get involved--to bring their own
knowledge base to Jewish education. I think this expanding group will be a gold mine. hrnsany-—

easesthoseTpeople simplywhave H5Mbeen apgroathiode

The same is true of lay leadership. There are a lot of lay leaders who are not on fire about Jewish
education--but they could be. So I think the people are there. Outstanding Jewish men and
women: Our challenge is to bring them in"™ 4., :, =0 &

L7
" I want to note that we are the richest Jewish community in the history of the Jewish people. The
financial resources to do everything we need are zvemable. Thatdoesnitaneanwve

~interthonrmumein wuay. We ot have raised the level of commitment and mte:rest
sufficiently for people to be willing to put their money where their mouths are, but we have

articulated the ideas and identified some critical people: That’s step one. Now we have to seek
ways to get more potential funders involved in our work.

4



If it’s true that the Jewish educator is the key to the kind of future we want, we will only have the
right kind of teachers and educational leaders if people of quatity enter the profession in
sufficient numbers and find fulfilling careers. And that will happen only when the surrounding
conditions are right--when the community believes that what the teachers are teaching is indeed
important, vitally important. Then we’ll have the kind of teachers we want and need.

As I’ve said, our success will depend heavily on people--lay and professional. It will equally
depend on content and ideas. For example, one of the ideas that has come out of CIJE’s
deliberations is that educational institutions should be vision-driven. Day schools and
congregational schools need to be able to answer the question: “Jewish education for what? What
kind of Jew do we want to nurture, do we want to graduate from this institution? Do we want to
stufl the heads of our students with facts and rituals unconnected to a larger purpose? Or do we

want to turn out a mensch?”’

We need the intersection of outstanding people with outstanding ideas to make the systemic
reform of Jewish education a reality.

What will it take? If Operation Moses took place in your community--the extraordinary effort to
bring Jews out of the former Soviet Unien--vou know that American Jews produced several
hundred million dollars virtually overnight. {t’s the only campaign I ever worked on--Jewish or
general--that was easy. Because when American Jews saw that there was an opportunity to help
Soviet Jews, they leaped at the chance. That proved a lot of things. It proved how beautiful we
are as a people, but it also proved how much money there :s out there when the cause is a

compelling one. _ :
LT H ff ’ [

Our challenge is to make Jewish education a compellmg cause. And so to my next case history:
Cleveland. I helped launch the Cleveland Commission on Jewish Continuity in 1986. Again, we
invited about 60 people and nearly all of them said yes. We thought we’d ask 60 in order to get
30; instead we ended up with a commission bigger than we gveétr.wanted. But that was a signal to

us. Evemrin-19865the tssuerofthe Tewishrfitture wawa rallyinpcauye.

The commission was co-chaired by an appointee of the Federation and by an appointee of our
city’s rabbinical group. We wanted those two Hh.dsn umigmlnp to work together, which does

not always happen. DN

Four key strategies drove the commission. First and foremost, we wanted to strengthen our core
of Jewish educators and administrators. The myth is that everyone in the profession is a shiepper,
but we knew that wasn’t so. What is true is that many of our educators were dedicated but
untrained--either in Jewish studies, in education, or in both. And so we needed to strengthen the

cOre.

Second, we wanted to work with congregations as the prime gateway through which most
families could be reached.



Third, we wanted to integrate the family into the Jewish educational experience.

And fourth, we wanted to integrate informal educational programming into the Jewish
educational experience.

Today, ten years later, there have been dramatic changes in the Jewish community of Cleveland,
which we attribute directly to the increased emphasis on Jewish education.

Here are some concrete results:

Enrollment in all Jewish schools:

Before: One-half of school-age children
Now: Two-thirds of school-age children
Enrollment in day schools:

Before: 15% of total enroliment

Now: 28% of total enrollment

Number of professionally trained educators in congregaticnal and supplementary settings only:

Before: Four full-time djrectors
Now: Seven full-time directors, plus eight graduate fellows working full-time.

What was the trigger? Why did this happen? Hew-wereawe able-te make.change?_:..

Local families, including my own, were motivated to create a fund for the Jewish future, quite
apart from the normal campaign fundraising process. We've now had two four-year waves. In the
first four years, 1989-1993, three families committed $1.85 miliion. In the second four-year
wave, three families went to eight families; these eight families committed $3.11 million, in
contrast to the original $1.85 miilion.

In addition to the families, there were two other partners. In the first year, 1989, the Federation
- alpgip increased its allocation by $100,000g-foundation money-over and-above whatever-

othepsmoney wasgiven™e the Jewish educationentézprise. This sum has grown by agreement .
each year; by year e1ght 199’? it will be $1.05 million additional per year from the Campaier '1,

. -rw
i B ] .

- -

The third component was the Federation gndowment ﬁnd, a separate source of money. In the
first four-year wave: §1.29 million: in the second four-vear wave, $1.60 milliocn. What does that
add up to in total additional funds abewve-the-mm azrds ver eight years, the total
additional funds will be $12 million. What will the run rate be next year? It will be plus $2.25
million per year-shakfrovnrthe-ammaleampaigmeto the Jewish educational enterprise of
Cleveland, a community of 60,000 Jews.
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Here’s a statistie that is striking. In 1989, Jewish education received 23.69% of the total

Federation allocation. In 1994-95, the alloca{ 1on went from 23.69% tg 33.2% That’s real money! ..

1 believe that Cleveland is perhaps the orﬂy community to have done this. Why? Because
leadership in Cleveland insisted on making Jewish education a top priority.

What are the lessons? Lay leaders can’t work without educators. Lay leaders can’t work without
rabbis. Lay leaders can’t work in a vacuum. The partnership is the key.

What else have we done? We have shifted communal priorities, as reflected in our funding, We
are making continuing education a norm. We have muitiplied the number of professionally
trained educators working in congregational settings. We have radically expanded family and
informal education opportunities, both quantitatively and qualitatively. And we have increased
the number and percentage of students in day schools.

What make the Cleveland story possible was the willingness of philanthropic families to partner
with champions of Jewish education. Those families were determined to overcome the large
obstacle of inadequate community support for Jewish education. There are so-many wonderful -
ideas: Where is the money going to come from? One of the chief obstacles is inadequate support.
With the emergence and development of lay people and professional academic educators,
together with the rabbinaie, a dramatic change could happen.

To conclude: I.'tﬁink“thf yér}' good things are happening in Jewish education, and #u steady
improvement is w1thm our reach. Perhaps you never get achieve a state of perfection, the top of
the mountain;:But Theres no question in my mind that the Jewish educational system can be
made vastly better than it is. that the ideas are there, the peopie are there, Mavbesiotitthe
terrific-talemtds in-this business--yvetizBn they’re out-therein-all kinds of professions in“North ~

~Adaseise, waiting to be tapped to contribute thelr talent and ideas. Asswendenowsd-believeswe

havethesupneysto-datheyjob. With pass:on time, creativity and leadership, we’ll see a
transformation in the coming years. _", . * . —

—



July 8, 1997

Mort Mandel
CIJE

Dear author!
Enclosed please find:

1. A document marked "original" in the upper-right corner. This is the version
of your HUC essay that you edited and approved.

2. A document marked "edited" in the upper-right corner. This version
incorporates those suggestions of the HUC editor that I thought were
worthwhile, and some additional suggestions from me. (I also raise two very
small points of clarification in bold type on p. 11.)

All the changes are minor, but I do believe that document #2 is clearer and
slightly less colloquial for a printed version. The book should be lovely, and
the company is great: Deborah Meier, Amold Eisen, and Mort Mandel.

My editorial suggestion is that you read through document #2 first. If anything
seems "off” to you, check it against document #1 to see if you prefer your
earlier version of that particular phrase or sentence.

HUC is now in the design phase and should be going to press fairly soon.
Please return your changes and/or sign-off to me in whatever fashion is
easiest. (You can fax me changes written directly onto the page, mail me back
your changes on either version, or we can set a time to talk.)

Now that I know you were an English major I'm duly intimidated. But since 1
thought the original version was very good and I think the new version is even

better, I'm not too worried.

Yours,

Nessa Rapoport



The Role of Community and Philanthropy

Morton L. Mandel

I will present today a case history of a place and a case history of some
people  ~ mambeait Hhat avmenccan ans Avaneas A crlaab annbivraban e
Inspire:
the last
me wif.
because

/hat t
who se
flourishing, meaningful existence for North American Jews, and for all Jews.

I begin with two basic assumptions: The first is that a high-quality
Jewish education is a Lov fartar far enincace in our efforts to lead a more
fulfilling Jewish life ikelihood that future generations
of Jews will choose to be Jews. My second assumption is that it is possible and
within our eventual reach to build a system of Jewish education that can
compete with the best in public and private education.

Let me give you some background about myself. My career has been in

JEUPRRITIRNS. (IO SRR E N T

the business community. Beginning as co-f years | was the
chief executive officer of a worldwide comj lectronic parts
lasmed a lot in the process of building that company - and I have brought

: I learned into my communal work. I can also say that [ have brough
what I learned as a communal leader into my company. I make this

declaration often, and very proudly. I have not been a “do-gooder” who stole

time from his responsibility to his company. My communal commitments



have been a learning experience for me that has contributed to the success of
my business.

And so, I’d like to share some business principles that may be
universal, and thus applicable to Jewish education as well.

First, find superior people. Bring them into your work and invest
heavily in developing them. That's what we did. This idea was a cornerstone
of our accomplishment.

Second, match your best people with your biggest opportunities. The
way to grow your business -- or your institution -- is to match your most
talented people with your most important opportunities.

And third: Build a strong, deep institutional culture.

Over the veare wa Adewaloped three core values ~* =~ ~ompar ect
for the ‘~dividu Istomer “~rvic d th of excellence,
or " : the best you can be.” These principles apply to any Jewish educational

institution as well.

Shaping a New Climate for Jewish Education

Now let me tell you about my evrnerionra in attampting to shape a new

climate for Jewish education. While w to make the best
school, how best to teg ™~ -~ -+ *- '---— .~ and we have rich assets to
address those challeng of my time and thought on

creating a climate in which excellent Jewish schooling can indeed flourish.
That is e nee > meet a need that hopefully will be demanded by
enlightened people in our communities.

My personal commitment to Jewish education goes back to 1979, when

I was on the Board of Governors of the Jewish Agency. I grew up as a leader in



the organized Jewish community -- locally, in the Cleveland Federation, and
nationally, in the Council of Jewish Federations. 1 those role ‘ewish
education was the farthest thing from my mind.

In the Jewish Agency, I became exposed to the world Jewish condition
and came to understand that Jewish education was in a state of disarray. At
tha eama time, [ became convinced that Jewish education was a way to

he problems of Jewish continuity and Jewish life — and I have been at
it ever since. In North America, that conviction led to a major
transformation of the Jewish Community Center movement, through
COM]JEE - the Commission on Maximizing Jewish Educational Effectiveness
of JCC's, which I chaired, and which issued its report in 1984,

What emerged from that commission was the idea that JCC's should
see themselves as important centers in transforming the Jewish community
through education, in ways uniquely suited to JCC's. Whereas in 1986 there
were two or three dir-~*~rs of education working in community centers, ten
years later there are sixty-five.

A second commission was the Commission on Jewish Education in
North America, which began in 1988, lasted for two years, and produced as its
report A Time to Act. The commission was the first continental,
transdenominational setting to deliberate about Jewish education; and the
Reform movement was well representec’ ‘~ *»~* process by Alfred Gottschalk
and Sara Lee, amono athers  All of the participants had their own
ideas about how t ewish education. My family was interested in
investing in Jewish education, but we had no idea how to evaluate the many
ideas that were being floated. The purpose of the commission, then, was to
see if we could develop a biueprint for systemic reform of Jewish education in

North America. Nothing less than that. To give you an idea of the interest



in this ambitious dream, let me add that of the firty-one peonle we invited to
participate -- lay, academic, communal professionals, etc. -- fc..; six said yes
immediately.

What emerged after an intensive two-year process was that there were
two necessary conditions to effect change in any area of Jewish educatio

The first was building_the profession of Jewish education. Today, when
parents talk about what their kids are doing, one says, “My kid is a doctor at a
major research center,” and the other says, “Mine is a lawyer at a big,
prestigious firm,” and the third one says, “My daughter is a partner on Wall
Street,” but the fourth, the parent of a Jewish teacher, is silent. In the future,
we want that fourth to declare, with pride, “My child is a Jewish educator!”

The second is mobilizing community support for Jewish educatio; 3
developing a growing number of community leaders who are passionate and
knowledgeable about Jewish education, and an increasing number of Jewish
communities who have placed Jewish education at the center of their vision
and resources.

One concrete result of the commission was the establishment of the
Council for Initiatives in Jewish Education (CIJE) to bring these two
recommendations to life. CIJE has been a catalyst for change, through pilot
projects that lead to building the profession and mobilizing community
support for Jewish education. Working on these two aspects of the systemic

reform effort has been a major part of my own agenda.

The Winds of Change

From the vantage point of change, I can say that the climate of jewish

educational reform is steadily improving worldwide. The subject is on



everyone’s agenda, whether in the United Kingdom, in France, or in Israel.
The recent report of the Shenhar Commission on the public sch

Israel critimi=nd that gystem for not teaching Israeli children abot

S 2 ‘ewish community worldwid

I think that if you asked Jewish leadership in the fifteen largest North
American communities what two or three concerns keep them up at night,
they would say: Jewish continuity: Jewish education, strengthening the
Jewish people. Those issues are the top priority. And that’s different from
the situation ten years ago.

The good news is that there are serious educational reform efforts
underway in many North American communities, efforts led by dedicated
people. And, surprisingly, there are many leaders who are eager to
contribute. One of CIJE’s “discoveries,” for example, has been Jewish
academics at American universities whose expertise is reform in gen~~-*
education. When they hear about our work, they want to get involve (
bring their own knowledge base to Jewish education. I think this expanding
group will be a gold mine.

The same is true of lay leadership. There are a lot ~f law laadare urha
are not on fire about Jewish education -- but they could t

ze is to brin  itstanding Je

wish community in the history of the Jewish
people. The financial resources to do everything we need are here. We have
raised the level of commitment and interest sufficiently that people should be
willing to put their money where their mouths are. That’s step one. Now we

have to seek ways to get more potential funders involved in our work.



If it’s true that the Jewish educator is the key to the kind of future we
want, we will only have the right kind of teachers and educational leaders if
people of quality enter the profession in sufficient numbers and find fulfilling
careers. And that will happen only when the supporting conditions are right
—- when the community believes that what the teachers are teaching is indeed
important, vitally important. Then we’ll have the kind of teachers we want
and need.

As [ nave said, our success will depend heavily on peopl., .ay and
professional. It will equally depend on content and ideas. For example, one
of the ideas that has come out of CIJE’s deliberations is that educational
institutions should be vision-driven. Day schools and congregational schools
need to be able to answer the question: “Jewish education for what? What
kind of Jew do we want to nurture, do we want to graduate from this
institution? Do we want to stuff the heads of our students with facts and
rituals unconnected to a larger purpose? Or do we want to turn out a
mensch?”

We need the intersection of outstanding people with outstanding ideas
to make systemic reform of Jewish education a reality.

What will it take? When Operation Moses took place i
commur - the extraordinary effort to bring Jews out of the former Soviet
Union — we <now that American Jews produced several hundred million
dollars virtually overnight. It’s the only campaign I ever worked on, Jewish
or general, that was easy. Because when American Jews saw that there was an
opportunity to help Soviet Jews, they leaped at the chance. That proved a lot
of things. It proved how beautiful we are as a people, but it also proved how
much money is available when the cause is a compelling one. Our challenge

is to make it clear that Jewish education is a compelling cause.



Concrete Results in Cleveland

And so to my next case history: Cleveland. I helped launch the
Cleveland Commission on Jewish Continuity in 1986. Again, we invited
about u.~.y people and nearly all of them said yes. We thought we’d ask sixty
in order to get uurty; instead we ended up with a bigger commission than we
wanted. But that was a strong, positive signal to us.

The commission was co-chaired by an appointee of the Federation and
by an appointee of our city’s rabbinical group. We wanted those two groups to
work together, which does not always happen.

Four key strategies drove the commission. First and foremost, we
wanted to strengthen our core of Jewish educators and administrators. The
myth is that almost everyone in the profession is a shlepper, but we knew
that wasn’t so. What is true is that many of our educators were dedicated but
untrained — either in Jewish studies, in education, or in both. And so we
needed to strengthen the core.

Second, we wanted to work with congregations as the prime gateway
through which most families could be reached.

Third, we wanted to integrate the family into the Jewish educational
experience.

And fourth, we wanted to integrate informal educational
programming into the Jewish educational experience.

Today, ten years later, there have been dramatic changes in the Jewish
community of Cleveland, which we attribute directly to the increased
emphasis on Jewish education.

Here are some concrete results:



Enrollment in ail Jewish schools:
Before: One-half of school-age children
Now: Two-thirds of school-age children
Enrollment in day schools: '
Before: 15% of total enroliment
Now: 28% of total enrollment
Number of professionally trained educators in congregational and
supplementary settings only:
Before: Four full-time directors
Now: Seven full-time directors, plus eight graduate fellows

working full-time.

What was the trigger? Why did this happer  .ocal families, including
my own, were motivated to create a fund for the Jewish future, quite apart
from the normal campaign fundraising process. We’ve now had two four-
year waves. In the first four years, 1989-1993, three families committed $1.85
millior Tm the cernnd four-year wave, the three families grew to eight
familico, vreve wassommonnas - a total of $3.11 million

In addition to the families, there were two other partners. In the first
year, 1989, the Federation increased its allocation by $100,000. This sum has
grown by agreement each year; by year eight, 1997, it will be $1.05 million
additional per year from the Federation’s annual campaign. The third
component was the Federation Endowment Fund, a separate source of
money. In the first four-year wave, it contributed $1.29 nii]lion; in the second
four-year wave, $1.6 million. What does that add up to in total additional
funds? Over eight years, the total additional funds will be $12 million. What



will the total be next year? It will b 1ore tha 225 million per year to the
Jewish educational enterprise of Cleveland, a community of 60,000 Jews.

What are the lessons? Lay leaders can’t work without educators T~
leaders can’t work without rabbis. Lay leaders can’t work in a vacuum
educators and rabbis can't do the work without lay leader: A good
partnership is the key.

What else have we done? We have shifted communal priorities, as
reflected in our funding. We are making continuing education a norm. We
have multiplied the number of professionally trained educators working in
congregational settings. We have expanded family and informal education
opportunities, both quantitatively and qualitatively. And we have increased
the number and percentage of students in day schools.

What has made the Cleveland story possible was the willingness of
philanthropic families to partner with champions of Jewish education. Those
families were determined to overcome the large obstacle of inadequate
community support for Jewish education.

To conclude: Good things are happening in Jewish education, and
steady improvement is within our reach. There’s no question in my mind
that the Jewish educational system can be made vastly better than it is, that
the ideas are there, the people are there, waiting to be tapped to contribute
their talent and ideas. With passion, time, creativity and leadership, we’ll see

a transformation in the coming years. Count on it!
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The Role of Community and Philanthropy
Morton L. Ma;ldel

Today I would like to present a case history of a place and of some people — a portrmt
Soweol

that expresses our dreams and what motivates and i mspu-esh us, I will share mth you what

has happened in Cleveland over the last ten years, because the story of Jewish education

in Cleveland has filled e with Jé44f hope. 1 also kike to offer my personal story as § (1f totfy Hi. (
ﬁjf\fv‘g.{g/tp% burning desire to preserve and strengthen the Jewish people. [ am one of a
. growing number of people who see Jewish education as a way -- perhaps the way -- to

ML MAYOE

create a ﬂouﬂshlng,{meaningﬁﬂ existence for North American Jews, andAfOr all Jews.
i

_—— 1 begin with two basic assumptions: The ﬁrst is that & high-quality Jewish cducatiqn isa .

< 4
D ) t}g‘fp;,{c‘ key factor for success in our efforts to build a more fulfilling Jewish life ],? efd £ and to
3' \:}' ) ] R —J Lot 4
k\_\ enhance the likelihood that future generations of Jews will choose to chc;'stfAy second

assumption is that it is possible and within our eventual reach to build a system of J evash
education that can compete with the best in public and private education.
{
Pérseui

Let me give you some background Beginning as ¢ ~  der, I was for thirtv vears the
f u-.-h“uu’-so 557(( ""\"%f( 4 I

chief executive officer of 2 worl® ** ~pafy tha. wwuiblites electromc pi learned
M V€
a lot in the process of buildingtt .. _ 1y —and [ have brought{r'hai I learned into my
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communal work. I can also say that [ w brought what I leamed as & communal leader B My 7o
;n"l}*my company. Limake thi _sqgmgngngﬁcn,audwery-pmudlywlhave-n@t-bcen-a o
I Wt vo DOOBT W

(«de-geodeﬁ'ho'stoiemﬁnnrhisﬂumsibﬂﬂyfo-}ns company My communal

oommitments have educated me in a way that has gontributed to the success ofmgr pwfp .
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And so, I'd like to share some ﬁgsmcss ipnnmpleshthat may Befﬂm:i:e{s/algudjheteﬁm@

apply to the world of Jewish education.

First, find superior people. Bring them into your wark and invest heavily in developing

themn. This idea was a comerstone of our accomplishment.

Second, match your best people with your biggest opportunities. The way to grow fdur v (v

Lbl.{ilﬁésg—é{rzyeﬂf msﬁtunonf;,fil{s {o match 5{,:]1_‘1)11‘f nost talented people mth fg&f most

important opportunities.
And third: Build a strong, deep institutional culture. ;58 ¢ PDE Jiter 47¢( 7 #' 7 74’ .

Quer the years, we developed three core values at my company: respect for the o

individual; superior customer service; and the pursuit of excellence; ar T “bg'fﬂe‘o’é‘gtfybl;u”\
Fairr ALTiLvle7(

Mﬁhese principles are simpler 0 } kay than tofzmplemcnt_ They k@ﬂwd’gﬂw
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sustained thc way we did business, and they%‘c//g?:apply to any Jewish educational

institution.

Shaping a New Climate for Jewish Education

Now let me tell you about my experience in attempting to shape a new climate for Jewish

S woplsdrs
education. While the Jewish oommumtyf\wo:ks on how to make the%ﬂest schcmrs how best

to teach, or how best to learn -- and we have rich assets to address those challenges — I
am focusiﬁg glotiof ff}y fi?,na’faﬂd thoughton creating a climate in which excellent Jewish

' w A
schooling can J.ﬁdfl.‘.c% flourish, That is, on helping the system of Jewish education setfr #{7}2{ ’

, o dewusu (egoery B
standarg that I hope will be degmanded by enlightened npebplg,m our communities.

e e £ A Yy g— M‘u_m—"—_-—'“_"‘"—w—“__“_-
_+“My commitment to Jewish education goes back to 1979, when I was on the Board of

[TETARTR cgmRTIRl- g ———
i Governors of the Jewish Agency! I’yrw*upﬂsg&;laadﬁ'm the organized Jewish

...k"..._ 4 Eﬁ){_{df '

" community -- locally, in the Cleveland Fedcratlon, and nationally, in the Councﬂ of

Jewish Federations. In the sixties and carly seventies, Jewish education was the farthest

. thing from my mind. o
~ )

e b e T AR SR

éﬁ{g{ the Jewish Agency, [ bétarfie exposed 1o e wortd Jewish cofididomdnd came to
BV “rte

understand that Jewish educaﬁcnﬂwas in a state of disarray. At the same time, I became
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convinced that Jewish education was a way to address the problems of Jewish continuity
and Jewish life -- and 1 have been at it ever since. In Noﬂﬁﬁmeﬁcé, that conviction leél

to a major transformation of the J ewmh Community Center movement, throug COMJEE

HAhe Comumission on Maxirnizing Jewish Educational Eﬂ'ectweqess of J CCS}\ ch I

chaired, and which issued its report in 1984,

What emerged from that commission was the idea that J CCs should see them
important centers in transforming the Jewish community through edueation, :
uniquely suited to JCCs. As a result, whereas in 1986 there were two or thre

education wof};y@ in cotmmunity centers, ten years later there are sixty-five. ¢ .-,(,;-1&— ,z:,/f / VYrud
F Lr ol
e (6e (-
A second commission  Was the Commission on Jewish Education in North America,
which began in 1988, lasted for two years, and produced as its report 4 Time fo Act. The

commission was the first continental, transdenominatiopal setting to deliberate about

Jewish education. {Ihe*ﬁaformmowmehrwas‘weﬁmprmntcdmﬁatprms&b;&ﬁ:ﬁdﬂ
Corvgmy 5510674
“Gottschalk-and- Sara:‘L‘é'é;“‘itﬁhng others.}-All of the forty- srx pmﬁm-paats had their own

" ideas about how to improve Jewish education. My family was mterested in investing in

clerR ey
Jewish education, but we had no rﬂeath,\a; to evaluate the many 1cleas thﬂt were being

floated. . The purpose of the comuission, then, was to see if we could develop a blueprint

for systemic rcform of Jewish educatlon in North America. thmg less than that. To
Kebro - conpess

£
give you an idea of the ﬁnterest in @@amb'houfdw of the fifty-one
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people we invited to participate -- lay, academic, communal professionals, etc. -- forty-six

said yes‘ﬁﬁ;};bcﬁate%_ | |
W e e W% wnd, Swsclogn
E’f-"-“‘e"’gﬁ‘iﬁ.e ctworyearprocessSS that there were two necessary

conditions to effect change in gy area of Jewish education.
O ysben v (f‘vc’fyﬂ/éf/ﬂ

The first was mmgmmmmmw Today, when Pmnts talk

about what theu' children are doing, one says, “My son is a doctor at & major research—
CH.- Perd TREY

center,” gtk -ﬂ;eﬂther .5ays, “Mine is a lawyer at a b!g, presngzous firm,” and,mqﬂurd one

says, “My daughter is a partner on Wall Street,” but the fourth, the parent of a Jewish

teacher, is silent. In the future, we want that foutth to declare with pride, “My child is a

Jewish cducator!”

MRG0 (,MM La;agf(.}/ ',

ati . by developing &

The second&s mobili
growing number of community leaders who are passionate and knowledgeable about
Jewish ed'ucaﬁ.on, and Tén increasingnumber of Jewish communities who have placed

Jewish education at the center of their vision and resources. .

One concrete result of the commission was the establishment of the Coun F
Initiatives in Jewish Education (CIJE) to bring these two 1'e<:|:uxn.\:mi'nclatu:mj‘q to life, CI.TE

has been a catalyst for change through pilot projects that lead to building the profession
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and mobilizing community support for Jewish education. Working on these two aspects
of ti-;c i t&fﬁ?&tﬁform effort has been @ major of my: I enda.
Hpeaic . . ot part of my gifag

The Winds of Change

[N YL 7D H Gl

From-the vantage-pGintof change, I can gay that the climate of Jewish educatmna] reform

is steadily i 1mprovmg worldwide. The subject is on B%ﬂl-'(}’fne 's agenda, whether in the

United ng_c_lom, in France, or in Isracl. The recent report of the Shcnha.r Commission Al yf
' b‘;ifthe public school system in Istael eriticized that system for not teaching Israeli

children about the history and values of the Jewish community worldwide.
I think that if you asked Jewish leadership in the fifteen largest North American /8
communities what two or three concems keep them up at night, they would say: Jewish
; . n
. . . . . 118 S
continuity, Jewish education, strengthening the Jewish people. Thosge 1ssue,§,g{e now He. A~

top priority -~ and that’s different from %t};@tibff ten years ago.

The good news is that thm;e are serious educational reform efforts underway in many

. North American communities, efforts led by dedicatedl people. Andfﬁu‘tpﬁ;n%lﬁ/ there
are many leaders who are eager to contribute. One of CLJE’s “discoveries,” for exarnple,
has been Jewish academics at American mﬁv\;,rsities whaose expertise is reform in general

education. When they hear about our work, they want to get involved, to bring their own
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knowledge base to Jewish education. I think mis,éxpanding group will be ;‘ gold mine. _N

The same is true of lay leadership. There are a j,‘qtréfd y leaders who are not on fire about

A Mp ot
Jewish education - but they could be, if our work inspires them. @yr challenge isto Gfth’? ‘W(

f./
' briné outstanding Jewish men and women into thig work.

wegLhiesS T
We are the rehest Jewish community in the history of the Jewish people. The financial

resources to do cverything we need are here. We have raised thc level of commitment

EV-Er MY
and interest sufficiently that people should be Xiﬂjﬂg to put their money where their H&?ﬁ 771

s o radsl M -
}:;6@623 st:c_ ;[fﬁ/at E{)}te@b}w ,,)P}” cp##e have to seek ways to get more pt»tentm}l funders

involved.

If it’s true that the Jewish educator ure e want, we will have
_ X Leod ‘
the right kind of teachers and educational leaders only if people of quality enter the
ARL o .
profession in sufficient numbers and ﬁmf fulfilling careers. And that will happen only
A
when the supporting conditions are right — when the community believes that what the
o il et
teachbers are teaching is indeed important, vitally important. Afhen Wwe/i1 have the kind of
teachers we want and need.
Okl wpel {‘(

As-Thave-said; our success will depend heavily on people, lay and professiona], It will

equally depend on content and ideas. For example, one of the ideas that has come out of
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- CJ 05 is that educational institutions should be vision-driven. Day schools
aad | L .
And vusgrugaunudl schools needito be able to answer the question: “Tewish education for
what? What kind of Jew do we want to nurture, fofwp yfaftfo gracuate from this -

institution? BWMbto-smethcﬂeaﬂs‘Ufnurﬁudmﬁ%ﬁth-faots—andﬁmalsf

Jao .
mgmnwﬁdﬂlamﬂﬁdo we want to tumn out f}] mensch?”

Add .
We need the intersection of outstanding people with outstanding ideas to make systemic

reform of Yewish education a reality.

What will it take? When Operation Moses took place in our communities -~ the
extraordinary effort to bring Jews out of the former Soviet Union -- American Jews
produced several hundred million dollars virtually overnight. It’s the only campaign I

reall
ever worked on, Jewish or general, that was eas};f Because when American Jews saw that

il " LimasT
there was an opportunity to hclp Soviet J ews, they, leaped at the chance. Thatproved4 72 # ¢

e
doii%sﬁtﬂbved how mﬁd{ﬂf we are as a people, l;],q—'/it@lﬁg.pfo?e&how much

money js availabje when the cause is a compelling one. Now we must make it clear that

Jewish education is 'hgm a compelling cause.
Concrete Results in Cleveland

And so to my next case history: Cleveland. I helped launch the Cleveland Commission
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AGpt ¥
on Jewish Continuity in 1986, ,gggﬂ,{we invited about sixty people andﬂn ly all of

them said yes. We thought we'd ask sixty in order to get thirty; instead, we ended up

-

with a bigger comumission than we wanted But that was a strong, positive signal to us. g Devr ,ﬂ
Wreeds T 1) Mo 7

LaTER LalSiF
The commission was ¢ c:.o -chaired by an appointee of thc Federation and by &n appointee of

C
(éyd(svrabbmlca! group. We.wanted those two.groupstoswork-tope it whichdoes =

| noﬁlW'

Four key stratcgics drove the commission. First and foremost, we wanted to strengthen
CoaVitraal i Dpm U2 17 fepmt ¥ e fier s
ot core of Tewish educators and administrators. The-mythis-that-almosteveryone inthe—
: £
professiontis a shlepper, but we knew that wasn’t so. What is true is that many of our
g1V wL
cducatorsJam dedicated dmt untrained — cither in Jewish studies, in edueation, or in both.

K And so we needed to strengthen the core.

Second, we wanted to work with congregations as the prime gateway through wﬁic_h most

* families could be reached.
Third, we wanted to integrate the family info the Jewish educational experience.

And fourth, we wanted to integrate informal educational programming into the Jewish

educational experience.
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Today, ten yeara later, there have been dramatic changes in the Jewish community of

, - tl .
Cleveland, which we attribute directly toﬁe%ncreascd emphasis on Jewish education.

Here are some concrete results:
Enrollment in all Jewish schools:
Before: IOnc—haIf of school-age children
Now: Two-thirds of school-age children
Enrollment in day schools:
Before:  15% of total enrollment
Now:  28% of total enrollment
Number .of professionally treined educators in congregational and supplementary settings
* only:
Before:  Four full-time directors

Now: Seven full-time directors, plus eight graduate fellows working full-time.

What was the trigger? Why did this happen? Local famﬂies, including my own, were
motivated to create a fund for the Jewish future, quite apart from the iormal campaign
fundraising process. We've now had two four-year.waves. In the first four years, 1989-
1993, three families committed $1.85 million. In the second four-year wave, the three

families grew to eight families; those families committed a total of $3.11 million.

10



JUL 24 937 15:82 PRGE.B1Z2

In addition to the families, there ;vere two other partners. In the first year, 1989, the
chcrati-on inc@ased its allocation by $100,000, Th:is sum has grown by agreement each
year; by year cight, 1997, it will be $1.05 million additional per yesr from the
Pederation’s anpual campaign. The third component was the Féderation Endowment
Fund, alseparatc source of money. In the first four-year wave, it contributed $1.29
million; in the second four-year wave, $1.6 million. What does that add up to in total

additional funds? Over eight years, the total additional funds will be $12 million. What

_ L, oA
- will the total be next year? It will beﬁW@Mﬁmﬁﬁ\ﬁmﬂ;ﬂlﬂu&]ﬁk—

) /e oy _
'iplu s suﬁi‘_ﬁsmg:‘] $2.25 m"" — —ryear ntc:a the Jewish educational enterprise of
Cleveland, a community of 60, s

i £\
5 U“M‘E Lo .

What are)\the lessons? Lay leaders can’t work without educators. Lay leaders ¢an’t work
without rabbis. Lay leaders can’t work in a vacuum. And educators and rabbis can't do
g/ _
the work without lay leaders. [HUG-added this-Iastsentence;] A good ,Pa:’mership isthe i l

key.

What else have we done? We have shifted communal priorities, as reflected in oﬁr
funding. We are making continuing education a norm. We have muitiplied the number
of professionally trained educators working in congregational settings. We have
expanded family and informal edqcation opportunities, both quantitatively and

qualitatively. And we have increased the number and percentage of students in day

11
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4oa

schools,

What has made the Cleveland story possible was the willingness of philanthropic families

: i\ '
- to partner with champions of Jewish education. Those families were determined to ,44,,,5;?7 €

overcome the larg? obstacle of inadequate community support for Jewish education.

To conclude: Good things are happening in Jewish education, and steady ﬁpmvment is
within our reach. There’s no question in my mind that the Jewish educational system can
be made vastly better than it is. The ideas are there and the people are there, waiting to be
tapped to :-:ontribute their talent and commitment. With passion, time, creativity and

(pTIVEP 1M prasbnast - —pmytst &y ep 8
leadership, we’ll see g transformation in the coming years. Couant on it!

12

































Today, ten years later, there have been dramatic changes in the Jewish community of

Cleveland, which we attribute directly to the increased emphasis on Jewish education.

Here are some concrete results:
Enrollment in all Jewish schools:

Before:  One-half of school-age children

Now: Two-thirds of school-age children
Enrollment in day schools:

Before:  15% of total cnrollment

Now: 28% of total enroliment
Number of professionally trained educators in congregational and supplementary settings
only:

Before:  Four full-time directors

Now: Seven full-time directors, plus eight graduate fellows working full-time.

What was the trigger? Why did this happen? Local families, including my own, were
motivated to create a fund for the Jewish future, quite apart from the normal campaign
fundraising process. We’ve now had two four-year waves. In the first four years, 1989-
1993, three families committed $1.85 million. In the second four-year wave, the three

families grew to eight families; those families cominitted a total of $3.11 miilion.
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N ributes electronic parts. I learned a lot in the process of building that
company ~- and I have brought much of what I learned into my communal work. I can
also say that I brought some of what I learned as a communal leader back to my
company. | have no doubt that my communal commitments have educated me in a way

that has contributed to the success of our company.

And so, I'd like to share some principles [ have used in both settings that may apply to

the world of Jewish education.

First, find superior people. Bring them into your work and invest heavily in developing
them. This idea was a cornerstone of our accomplishment.
Second, match your best pcople with your biggest opportunitics. The way to'grow’ any

institution is to match the most talented people with the most important opportunities.

And third: Build a strong, deep institutional culture. Work deliberately at this.

Over the years, we developed three core values at my company: respect for the
individual; superior customer service; and the pursuit of excellence. These principles are
easier to articulate than to implement. They sustained the way we did business, and they

apply to any Jewish educat.._al institution.






Educational Effectiveness of JCCs (COMIEE), which I chaired, and which issued its

report in 1984,

What emerged from that commission was the idea that JCCs should see themselves as
important centers in transforming the Jewish community through education, in ways
uniquely suited to JCCs. As a result, whereas m 1986 there were two or thire f

in community centers, ten years later there are sixty-five si n

A second commission experience was the Commission on Jewish Education in North
America, which began in 1988, lasted for two years, and produced as its report A Time fo
Act. The commission was the first contine =~ sdenominational setting to deliberate
about Jewish education. All of the forty-si ssioners had their own ideas about
how to improve Jewish education. My family was interested in investing in Jewish
education, but we had no clear way to evaluate the many idcas that were being floated.
The purpose of the commission, then, was to see if we could develop a blueprint for
systemic reform of Jewish education in North America. Nothing less than that. To give
you an idea of the keen interest in this commission, of the fifty-one people we invited to

participate -- lay, academic, communal professionals, etc. -- forty-six said yes.

When the commission finished its work, it was clear that there were two necessary



conditions to effect change in any area of Jewish education.

The first was building the profession of Jewish education. Today, when parents talk
about what their children are doing, one says, “My son is a doctor at a major research
center,” or another says, “Mine is a lawyer at a big, prestigious firm,” and a third one
says, “My daughter is a partner on Wall Street,” but the fourth, the parent of a Jewish
teacher, 1s silent. In the future, we want that fourth to declare with pride, “My child 1s a

Jewish educator!™

The second necessary condition is mobilizing community support for Jewish education,
largely by developing a growing number of community leaders who are passionate and
knowledgeable about Jewish education, and by increasing the number of Jewish
communities who have placed Jewish education at the center of their vision and

I€s0urces.

One concrete result of the commission was the establiskment of the Council for
Initiatives in Jewish Education (CLJE) to bring these two recommendations and several
others to life. CLJE has been a catalyst for change through pilot projects that lead to
building the profession and mobilizing community support for Jewish education.

Working on these two aspects of the reform effort has been a major part of my agenda.






The same is true of lay leadership. There are many lay leaders who are not on fire about
Jewish education -- but they could be, if our work inspires them. A major challenge is to

continue bringing outstanding Jewish men and women into this work.

We are the wealthiest Jewish community in the history of the Jewish people. The
financial resources to do everything we need are here. We »~v= »~ised the level of
commitment and interest sufﬁcientl},;j ’.i}hat people should be ore willing to put their
money where their hearts are. We lllav;: to seek ways to get more potential large funders
involved.

. o e
If i;’sitrue that the Jewish educator is a key to the kind of future we wan;t, We will have
the right kind of teachers and educational leaders in place only if people of quality enter
the profession in sufficient numbers and are able to find fulfilling careers. And that will
happen only when the supporting conditions are right -- when the community believes

that what the teachers are teaching is indeed important, vitally important. Only then will

we have the kind of teachers we want and need.

And while our success will depend heavily on people, lay and professional, it will equally
depend on content and ideas. For example, one of the ideas that has come out of CLJE
deliberations is that educational institutions should be vision-driven. Day schools and

~ congregational schools must be able to answer the question: “Jewish education for what?















inadequate community support for Jewish education.

To conclude: Good things are happening in Jewish education, and steady improvement is
within our reach. There’s no question in my mind that the Jewish educational system can
be made vastly better than it is. The ideas are there and the people are there, waiting to be
tapped to contribute their talent and commitment. With passion, time, creativity and
leadership, we’ll see continued improvement -- maybe even a transformation in the

coming years. Count on it!
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The Role of Community and Philanthropy
Morton L. Mandel

Today I would like to present a case history of a place and of some people -- a portrait
that expresses our dreams and what motivates and inspires some of us. I will share with
you what has happened in Cleveland over the last ten years, because the story of Jewish
education in Cleveland has filled me with hope. I'd also like to offer my personal story as
one who has a burning desire to preserve and strengther the Jewish people. I am one of a
growing number of people who see Jewish education as a way -- perhaps the way -- to
create a flourishing, more meaningful existence for North American Jews, and maybe for

all Jews.

I begin with two basic assumptions: The first is that a high-quality Jewish education is a
key factor for success in our efforts to build a more fulfilling Jewish life, and to enhance
the likelihood that future generations of Jews will choose to be Jewish. My second
assumption is that it is possible and within our eventual reach to build a system of Jewish

education that can compete with the best in public and private education.

Let me give you some personal background. Beginning as co-founder, [ was for thirty

i
years the chief executive officer of a worldwide multi-division comp@on the

1



NYE™ ™at distributes electronic parts. I learned a lot in the process of building that
company -- and I have brought much of what I learned into my communal work. I can
also say that [ brought some of what I learned as a communal leader back to my
company. [ have no doubt that my communal commitments have educated me in a way

that has contributed to the success of our company.

And so, I'd like to share some principles [ have used in both settings that may apply to

the world of Jewish education.

First, find superior peopl ng them into your work and invest heavily in developing

them. This idea was a cornerstone of our accomplishment.

Second, match your best people with your biggest opportunities s way 0 grow any

institution is to match the most talented people with the most important opportunities.

And third: Build a strong, deep institutional culture. Work deliberately at this.

Over the years, we developed three core values at my company: respect for the
individual; superior customer service; and the pursuit of excellence. These principles are
easier to articulate than to implement. They sustained the way we did business, and they

apply to any Jewish educational institution.



Shaping a New Climate for Jewish Education

Now let me tell you about my experience in attempting to shape a new climate for Jewish
education. While the Jewish community is working on how to make better schools, how
best to teach, or how best to learn -- and we have rich assets to address those challenges --
I am focusing on creating a climate in which excellent Jewish schooling can flourish.
That is, on helping the system of Jewish education set higher standards that I hope will be

demanded by enlightened Jewish leaders in our communities.

I started communal work in the organized Jewish community -- locally, in the Cleveland

Jewish Federation, and nationally, in the Council of Jewish Federations. In the sixties

and early seventies, Jewish cd Tim wn% farthest thing from my mind. My
(!

commitment to Jewish educatian 1979, when I was on the Board of

Governors of the Jewish Agency.

At the Jewish Agency, I came to understand that Jewish education everywhere was in a
state of disarray. At the same time, [ became convinced that Jewish education was a way
to address the problems of Jewish continuity and Jewish life -- and I have been at it ever
since. In North America, that conviction led to a major transformation of the Jewish

Community Center movement, through the Commission on Maximizing Jewish



Educational Effectiveness of JCCs (COMIEE}, which I chaired, and which issued its

report in 1984,

What emerged from that commission was the idea that JCCs should see themselves as
important centers in transforming the Jewish community through education, in ways
uniquely suited to JCCs, As a result, whereas in 1986 there were two or three heads of
Jewish education in community centers, ten years later there are sixty-five such full-time

professionals.

A second commission experience was the Commission on Jewish Education in North
America, which began in 1988, lasted for two years, and produced as its report 4 Time fo
Act. The commission was the first continental, transdenominational setting to deliberate
about Jewish education. All of the forty-six commissioners had their own ideas about
how to improve Jewish education. My family was interested in investing in Jewish
education, but we had no clear way to evaluate the many ideas that were being floated.
The purpose of the commission, then, was to see if we could develop a blueprint for
systemic reform of Jewish education in North America. Nothing less than that. To give
you an idea of the keen interest in this commission, of the fifty-one people we invited to

participate -- lay, academic, communal professionals, etc. -- forty-six said yes.

When the commission finished its work, it was clear that there were two necessary



conditions to effect change in any area of Jewish education.

The first was building the profession of Jewish education. Today, when parents talk
about what their children are doing, one says, “My son is a doctor at a major research
center,” or another says, “Mine is a lawyer at a big, prestigious firm,” and a third one
says, “My daughter is a partner on Wall Street,” but the fourth, the parent of a Jewish
teacher, is silent. In the future, we want that fourth to declare with pride, “My child is a

Jewish educator!™

The second necessary condition is mobilizing community support for Jewish education,
largely by developing a growing number of community leaders who are passionate and
knowledgeable about Jewish education, and by increasing the number of Jewish
communities who have placed Jewish education at the center of thetr vision and

resources.

One concrete result of the commission was the cstablishment of the Council for
Initiatives in Jewish Education (CIJE) to bring these two recommendations and several
others to li 'IJE has been a catalyst for change through pilot projects that lead to
building the profession and mobilizing community support for Jewish education.

Working on these two aspects of the reform effort has been a major part of my agenda.



The Winds of Change

In trying to measure change, I can say that the climate of Jewish educational reform is
steadily improving worldwide. The subject is on almost everyone’s agenda, whether in
the United Kingdom, in France, or in [srael. The recent report of the Shenhar
Commission about the public school system in Israel criticized that system for not
teaching Israeli children about the history and values of the Jewish community

worldwide.

I think that if you asked Jewish leadership in the fifteen [argest North Americarr™ ™
communities what two or three concerns keep them up at night, they wou ne pf
them is Jewish continuity, Jewish education, strengthening the Jewish pgopl is issue

is now a top priority -- and that’s different from ten years ago.

The pood news is that there are serious educational reform efforts underway in many
North American communities, efforts led by dedicated peopie. And there are many
leaders who are eager to contribute. One of CIJE’s “discoveries,” for example, has been
Jewish academics at American universities whose expertise is reform in general
education. When they hear about our work, they want to get involved, to bring their own

knowledge base to Jewish education. I think this expanding group will be a “gold mine.”



The same is true of lay leadership. There are many lay leaders who are not on fire about
Jewish education -- but they could be, if our work inspires them. A major challenge is to

continue bringing outstanding Jewish men and women into this work.

We are the wealthiest Jewish community in the history of the Jewish people. The

financial resources to do everything we need are here. We have raised the level of

commitment and interestSuffi~iantly that people should be ever more willing to put their
money where their he ve to seek ways to get more potential large funders

involved.

If it’s true that the Jewish educator is a key to the kind of future we want, we will have
the right kind of teachers and educational leaders in place only if people of quality enter
the profession in sufficient numbers and are able to find fulfilling careers. And that will
happen only when the supporting conditions are right -- when the community believes
that what the teachers are teaching is indeed important, vitally important. Only then will

we have the kind of teachers we want and need.

And while our success will depend heavily on people, lay and professional, it will equally
depend on content and ideas. For example, one of the ideas that has come out of CIJE
deliberations is that educational institutions should be vision-driven. Day schools and

congregational schools must be able to answer the question: “Jewish education for what?



What kind of Jew do we want to nurture, to graduate from this mstitution? How do we

turn out a Jewish mensch?”

We need the intersection of outstanding people and outstanding ideas to make systemic

reform of Jewish education a reality.

What will it take? When Operation Moses took place in our communities -- the
extraordinary effort to bring Jews out of the former Soviet Union -- American Jews
produced several hundred million dollars virtually overnight. It’s the only campaign I
ever worked on, Jewish or general, that was really easy. Because when American Jews
saw that there was an opportunity to truly help Soviet Jews, they almost leaped at the
chance. That proved to me again how wonderful we are as a people, and how much
money is available when the cause is a compelling one. Now we must make it clear that

Jewish education is a compelling cause.

Concrete Results in Cleveland

And so to my next case history: Cleveland. I helped launch the Cleveland Commission
on Jewish Continuity in 1986. We invited about sixty people and again nearly all of them
sald yes. We thought we’d ask sixty in order to get thirty; instead, we ended up with a

bigger commission than we wanted -- but that was a strong, positive signal to us of deep



interest in this subject.

The commission was later co-chaired by an appointee of the Jewish Federation and by an
appointee of Cleveland’s rabbinical group. Four key strategies drove the commission.
First and foremost, we wanted to strengthen our core of Jewish educators and
administrators. Conventional wisdom has it many teachers are shleppers, but we knew
that wasn’t so. What is true is that many of our educaters, while dedicated, are untrained
-~ either in Jewish studies, in education, or in both. And so we needed to strengthen the

core.

Second, we wanted to work with congregations as the prime gateway through which most

families could be reached.

Third, we wanted to integrate the family into the Jewish educational experience.

And fourth, we wanted to integrate informal educational programming into the Jewish

educational experience.

Today, ten years later, there have been dramatic changes in the Jewish community of

Cleveland, which we attribute directly to this increased emphasis on Jewish education,



Here are some concrete results:
Enrollment in all Jewish schools:

Before:  One-half of school-age children

Now: Two-thirds of school-age children
Enrollment in day schools:

Before:  15% of total enrollment

Now: 28% of total enroliment
Number of professionally trained educators in congregational and supplementary settings
only:

Before:  Four full-time directors

Now: Seven full-time directors, phis eight graduate fellows working full-time.

What was the trigger? Why did this happen? Local families, including my own, were
motivated to create a fund for the Jewish future, quite apart from the normal campaign
fundraising process. We’ve now had two four-year waves. In the {irst four years, 1989-
1993, three families committed $1.85 million. In the second four-year wave, the three

families grew to eight families; those families committed a total of $3.11 million.

In addition to the families, there were two other partners. In the first year, 1989, the
Federation increased its allocation by $100,000. This sum has grown by agreement each

year; by year eight, 1997, it will be $1.05 million additional per year from the

10



Federation’s annual campaign. The third component was the Federation Endowment
Fund, a separate source of money. In the first four-year wave, it contributed $1.29
million; in the second four-year wave, $1.6 million. What does that add up to in total
additional funds? Over eight years, the total additional funds will be $12 million. What
will the total be next year? It will be more than $2.25 million per year in extra funds to

the Jewish educational enterprise of Cleveland, a community of 60,000+ Jews.

What are some of the lessons? Lay leaders can’t work without educators. Lay leaders
can’t work without rabbis. Lay leaders can’t work in a vacuum. And educators and

rabbis can't do the work without lay leaders. A good werking partnership is the real key.

What else have we done? We have shifted communal priorities, as reflected in our
funding. We are making continuing education a norm. We have multiplied the number
of professionally trained educators working in congregational settings. We have
expanded family and informal education opportunities, both quantitatively and
qualitatively. And we have increased the number and pcreentage of students in day

schools.

What has made the Cleveland story possible was the willingness of philanthropic families
to partner with “champions” of Jewish education. Those families were determmed to

change the system, to involve the right people, and to overcome the large obstacle of

11



inadequate community support for Jewish education.

To conclude: Good things are happening in Jewish education, and steady improvement is
within our reach. There’s no question in my mind that the Jewish educational system can
be made vastly better than it is. The ideas are there and the people are there, waiting to be
tapped to contribute their talent and commitment. With passion, time, creativity and
leadership, we’ll see continued improvement -- maybe even a transformation in the

coming years. Count on it!

12
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Sara S, l.ec

HUC-JIR
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3077 University Avenue
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Dear Sara:

Here, [ am delighted 1o say, is a hard copy and a disc in WP 6.1 of Mort
Mandel's final corrections. He made changes on every page with great care, so
[ must ask that at this final stage not a word nor a comma be changed--for the
sake of your own deadline.

I look forward to vour brief paragraph, when you can. (Feel free to fax it at
212-532-2646.) And be sure to let me know your deadline for my response, as
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office on a staff retreat until Thursday August 7. I[1t's urgent, my assistant can
fax 1t to me wherever I am.

Again, thanks for your dedication. Just a formal reminder that we'll need 50
copies, at least initially....

All best,

Atara

Nessa Rapoport
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The Role of Community and Philanthropy

Morton L. Mandel

Today I would like to present a case history of a place and of some people -- a portrait
that expresses our dreams and what motivates and inspires some of us. I will share with
you what has happened in Cleveland over the last ten years, because the story of Jewish
education in Cleveland has filled me with hope. 1'd also like to offer my personal story as
one who has a burning desire to preserve and strengthen the Jewish people. 1 am one of a
growing number of people who see Jewish education as a way -- perhaps the way -- to
create a flourishing, more meaningful existence for North American Jews, and maybe for

all Jews.

I begin with two basic assumptions: The first is that a high-quality Jewish education is a
key factor for success in our efforts to build a more fulfilling Jewish life, and to enhance
the likelihood that future generations of Jews will choose to be Jewish. My second
assumption is that it is possible and within our eventual reach to build a system of Jewish

education that can compete with the best in public and private education.

Let me give you some personal background. Beginning as co-founder, [ was for thirty

years the chief executive officer of a worldwide multi-division company, listed on the



NYSE, that distributes electronic parts. [ learned a lot in the process of building that
company -- and [ have brought much of what I learned into my communal work. I can
also say that I brought some of what I learned as a communal leader back to my
company. | have no doubt that my communal commitments have educated me in a way

that has contributed to the success of our company.

And so, I’d like to share some principles [ have used in both settings that may apply to

the world of Jewish education.

First, find superior people. Bring them into your work and invest heavily in developing

them. This idea was a cornerstone of our accomplishment.

Second, match your best people with your biggest opportunities. The way to grow any

institution is to match the most talented people with the most important opportunities.

And third: Build a strong, deep institutional culture. Work deliberately at this.

Over the years, we developed three core values at my company: respect for the
individual; superior customer service; and the pursuit of excellence. These principles are
easier to articulate than to implement. They sustained the way we did business, and they

apply to any Jewish educational institution.



Shaping a New Climate for Jewish Education

Now let me tell you about my experience in attempting to shape a new climate for Jewish
education. While the Jewish community is working on how to make better schools, how
best to teach, or how best to leamn -- and we have rich assets to address those challenges --
I am focusing on creating a climate in which excellent Jewish schooling can flourish.
That is, on helping the system of Jewish education set higher standards that I hope will be

demanded by enlightened Jewish leaders in our communities.

I started communal work in the organized Jewish conununity -- locally, in the Cleveland
Jewish Federation, and nationally, in the Council of Jewish Federations. In the sixties
and early seventies, Jewish education was the farthest thing from my mind. My
commitment to Jewish education really began in 1979, when | was on the Board of

Governors of the Jewish Agency.

At the Jewish Agency, I came to understand that Jewish education everywhere was in a
state of disarray. At the same time, I became convinced that Jewish education was a way
to address the problems of Jewish continuity and Jewish life -- and I have been at it ever
since. In North America, that conviction led to a major transformation of the Jewish

Community Center movement, through the Commission on Maximizing Jewish



Educational Effectiveness of JCCs (COMIJEE), which I chaired, and which issued its

report in 1984.

What emerged from that commission was the idea that JCCs should see themselves as
important centers in transforming the Jewish community through education, in ways
uniquely suited to JCCs. As a result, whereas in 1986 there were two or three heads of
Jewish education in community centers, ten years later there are sixty-five such full-time

professionals.

A second commission experience was the Commission on Jewish Education in North
America, which began in 1988, lasted for two years, and produced as its report 4 Time to
Act. The commission was the first continental, transdenominational setting to deliberate
about Jewish education. All of the forty-six commissioners had their own ideas about
how to improve Jewish education. My family was interested in investing in Jewish
education, but we had no clear way to evaluate the many ideas that were being floated.
The purpose of the commission, then, was to see if we could develop a blueprint for
systentic reform of Jewish education in North America. Nothing less than that. To give
you an tdea of the keen interest in this commission, of the fifty-one people we invited to

participate -- lay, academic, communal professionals, etc. -- forty-six said yes.

When the commission finished its work, it was clear that there were two necessary



conditions to effect change in any area of Jewish education.

The first was building the profession of Jewish education. Today, when parents talk
about what their children are doing, one says, “My son is a doctor at a major research
center,” or another says, “Mine is a lawyer at a big, prestigious firm,” and a third one
says, “My daughter is a partner on Wall Street,” but the fourth, the parent of a Jewish
teacher, is silent. In the future, we want that fourth to declare with pride, “My child is a

Jewish educator!”

The second necessary condition s mobilizing community support for Jewish education,
largely by developing a growing number of community leaders who are passionate and
knowledgeable about Jewish education, and by increasing the number of Jewish
communities who have placed Jewish education at the center of their vision and

[€S0Urces,

One concrete result of the commission was the establishment of the Council for
Initiatives in Jewish Education (CIJE) to bring these two recommendations and several
others to life. CIJE has been a catalyst for change through pilot projects that lead to
building the profession and mobilizing community support for Jewish education.

Working on these two aspects of the reform effort has been a major part of my agenda.



The Winds of Change

In trying to measure change, I can say that the climate of Jewish educational reform is
steadily improving worldwide. The subject is on almost everyoue’s agenda, whether in
the United Kingdom, in France, or in Israel. The recent report of the Shenhar
Commission about the public school system in Israel criticized that system for not
teaching Israeli children about the history and values of the Jewish community

worldwide.

I think that if you asked Jewish leadership in the fifteen largest North American
commumties what two or threc concems keep them up at night, they would say: “One of
them is Jewish continuity, Jewish education, strengthening the Jewish people.” This

issue is now a top priority -- and that’s different from ten years ago.

The good news is that there are serious educational reform efforts underway in many
North American communities, efforts led by dedicated people. And there are many
leaders who are eager to contribute. One of CIJE’s “discoveries,” for example, has been
Jewish academics at American universities whose expertise is reform in general
education. When they hear about our work, they want to get involved, to bring their own

knowledge base to Jewish education. I think this expanding group will be a “gold mine.”



The same 1s true of lay leadership. There are many lay leaders who are not on fire about
Jewish education -- but they could be, if our work inspires them. A major challenge is to

continue bringing outstanding Jewish men and women into this work.

We are the wealthiest Jewish community in the history of the Jewish people. The
financial resources to do everything we need are here. We have raised the level of
commitment and interest sufficiently that people should be ever more willing to put their
money where their hearts are. And we have to seek wavs to get more potential large

funders involved.

If 1t’s true that the Jewish educator is a key to the kind of future we want, we will have
the right kind of teachers and educational leaders in place only if people of quality enter
the profession in sufficient numbers and are able to find fulfilling careers. And that will
happen only when the supporting conditions are right -- when the community believes
that what the teachers are teaching is indeed important, vitally important. Only then will

we have the kind of teachers we want and need.

And while our success will depend heavily on people, lay and professional, it will equally
depend on content and ideas. For example, one of the ideas that has come out of CIJE
deliberations is that educational institutions should be vision-driven. Day schools and

congregational schools must be able to answer the question: “Jewish education for what?



What kind of Jew do we want to nurture, to graduate from this institution? How do we

turn out a Jewish mensch?”

We need the intersection of outstanding people and outstanding ideas to make systemic

reform of Jewish education a reality.

What will it take? When Operation Moses took place in our communities -- the
extraordinary effort to bring Jews out of the former Soviet Union -- American Jews
produced several hundred million dollars virtually overnight. It’s the only campaign I
ever worked on, Jewish or general, that was really easy. Because when American Jews
saw that there was an opportunity to truly help Soviet Jews, they almost leaped at the
chance. That proved to me again how wonderful we are as a people, and how much
money is available when the cause is a compelling one. Now we must make it clear that

Jewish education is a compelling cause.

Concrete Results in Cleveland

And so to niy next case history: Cleveland. 1 helped launch the Cleveland Commission
on Jewish Continuity in 1986. We invited about sixty people and again nearly all of them
said yes. We thought we’d ask sixty in order to get thirty; instead, we ended up with a

bigger commission than we wanted -- but that was a strong, positive signal to us of deep



interest in this subject.

The commission was later co-chaired by an appointee of the Jewish Federation and by an
appointee of Cleveland’s rabbinical group. Four key strategies drove the commission.
First and foremost, we wanted Ito strengthen our core of Jewish educators and
administrators. Conventional wisdom has it many teachers are shleppers, but we knew
that wasn’t so. What is true is that many of our educators, while dedicated, are untrained
-- either in Jewish studies, in education, or in both. And so we needed to strengthen the

core.

Second, we wanted to work with congregations as the prime gateway through which most

families couid be reached.

Third, we wanted to integrate the family into the Jewish educational experience.

And fourth, we wanted to integrate informal educational programming into the Jewish

educational experience.

Today, ten years later, there have been dramatic changes in the Jewish community of

Cleveland, which we attribute directly to this increased emphasis on Jewish education.



Here are some concrete results:
Enroliment in all Jewish schools:

Before:  One-half of school-age children

Now: Two-thirds of school-age children
Enrollment in day schools:

Before:  15% of total enrollment

Now: 28% of total enrollment
Number of professionally trained educators in congregational and supplementary settings
only:

Before:  Four full-time directors

Now: Seven full-time directors, plus eight graduate fellows working full-time.

What was the trigger? Why did this happen? Local families, including my own, were
motivated to create a fund for the Jewish future, quite apart from the normal campaign
fundraising process. We’ve now had two four-year waves. In the first four years, 1989-
1993, three families committed $1.85 million. In the second four-year wave, the three

families grew to eight families; those families committed a total of $3.11 million.

In addition to the families, there were two other partners. In the first year, 1989, the
Federation increased its allocation by $100,000. This sum has grown by agreement each

year; by year eight, 1997, it will be $1.05 million additional per year from the

10



Federation’s annual campaign. The third component was the Federation Endowment
Fund, a separate source of money. In the first four-year wave, it contributed $1.29
million; in the second four-year wave, $1.6 million. What does that add up to in total
additional funds? Over eight years, the total additional funds will be $12 million. What
will the total be next year? It will be more than $2.25 million per year in extra funds to

the Jewish educational enterprise of Cleveland, a community of 60,000+ Jews.

What are some of the lessons? Lay leaders can’t work without educators. Lay leaders
can’t work without rabbis. Lay leaders can’t work in a vacuum. And educators and

rabbis can't do the work without lay leaders. A good working partnership is the real key.

What else have we done? We have shifted communal priorities, as reflected in our
funding. We are making continuing education a norm. We have multiplied the number
of professionally trained educators working in congregational settings. We have
expanded family and informal education opportunities, both quantitatively and
qualitatively. And we have increased the number and percentage of students in day

schools.

What has made the Cleveland story possible was the willingness of philanthropic families
to partner with “champions” of Jewish education. Those families were determined to

change the system, to involve the right people, and to overcome the large obstacle of

11



inadequate community support for Jewish education.

To conclude: Good things are happening in Jewish education, and steady improvement is
within our reach. There’s no question in my mind that the Jewish educational system can
be made vastly better than it is. The ideas are there and the people are there, waiting to be
tapped to contribute their talent and commitment. With passion, time, creativity and
leadership, we’ll see continued improvement -- maybe even a transformation in the

coming years. Count on it!
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REFLECTIONS ON MORTON L. MANDEL

"The one who causes a good deed to be performed is as mertitorious as the one who performs
it (Talmud: Sanhedrin, 99B)." For 45 years Morton L. Mandel hus been the maving force

behind significant achievements in the Jewish ¢ d, nationally, and
throughout the world. Through his leadership i %, the Jewish
Federations, and the Jewish Agency Mort Man rofessionafls omd
lay leaders to create new Visions and programs, porary Jewish life

in creative and imaginative ways. Jewisht edliCt ..., 11v par svvervec s s wurnns SHFTCHhEd By Mort
Mandel's leadership and philanthropy. In 1988 he comvened the Commission on Jewish
Education in Nurth America, setting forth an agenda for chenge, innovation and transformation

ish educational world.  The legacy of his efforts has been the experimental

nthropy . the founding of the Council for Initiatives in Jewish

_ out the recommendations set forth in the report of the Commission, A Time

to Act; and the energizing of Federations and Foundations to follow his lead in enhancing the
contribut-~+ of Jewish education to building a compelling Jewish commumnity in North America
and Israc Ve are proud to include in this vohime Morton L. Mandel's essay, "The Contribution
of Comm 'y and Philanthropy," dellvered at the Hirsch Colloquium. Mr. Mandel exemplifies
the ideal of our traditiorn - a ma who brings fogether wisdom, deeds and 1zedakah in the service
of the Jewish people.
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REFLECTIONS ON MORTON L., MANDEL

e

(Talmud: Sanbedrin 99b). For forty-five years, Morton L Mande! bas been the moving

Jorce bebind significant achicoeneis in the Jewish community: in bis bome community of

Clepeland, nationally and througbout the Jewish world. Througb bis leadersbip in the
Jewish Community Center mooement, the Jewish Federations and the Jowish Agency, Mort Mandel bas
enabled institutions, professionals and lay leaders to create waw visions and programs, thereby sbaping
contemporary Jewish life in creative and imaginative ways. Jewish education, in particular, bas been
anriched by Mort Mandel’s leadersbip and philantbropy. In 1989 be conpened the Commission on
Jewish Education in North America, setting forth a bold agenda for change, inmovation and
trangformation througbout the Jewish educational world. The legacy of bis cfforts bas beem experimental
programs made possible by bis pbilastbropy, the founding of the Council for Initiatives in Jewish
Education s carry out the recommendations set forth in the Commissian’s report, A Eigtg g Act, and tbe
energizing of Federations and Foundations te follow bis lead in enbancing Jewish education’s comtribution
to building a compelling Jewish community in North America and [srael. We are proud to include in this
polume Mortom L Mandel’s essay, “The Contrituttion of Commuumity and Philantbropy,” delivered at the
Hirsch Collogium. Mr. Mandel exemplifies the ideal of our tradition — a man who brings togetber
witdom, deeds and tsedakab in the service of the Jewish people,

[ IT he one who casses a good deed 1o be performed 15 as meritorious as the ome who performs it”
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THE ROLE oF COMMUNITY AND PHILANTHROPY

-

MORTON L. MANDEL

— a portrait that expresses our dreams and what motivates and inspires
some of us. 1 will share with you what has happened in Cleveland over
the last ten years, because the story of Jewish education in Cleveland has
filled me with hepe. I'd also like to affer my personal story as one who
has a burning desire to preserve and strengthen the Jewish people. 1zm one of a
growing number of people who see Jewish education as a way — perhaps the way
— to create 2 fourishing, more meaningful existence for North American Jews, and
* all Jews.

T oday [ would like to present a case history of a place and of some people

[ begin with twa basic assumptions: The firstis that a high-quality Jewish
education is a key factor for success in our efforts to build a more fulfilling Jewish
life, and ta enhance the likelithood that future generations of Jews will choose to be
Jewish. My second assumption is that it is possible and within our eventual reach to
build a system of Jewish education that can compste with the best in public and
private education.

Let me give you some persanal background. Beginning as co-founder, | was for
thirty ycafs the chief executive officer of a worldwide company multi-division
company, listed on the NYSE, that distributes electronic parts. I learned 2 lot in the
process of building that company — and I have brought much of what | leamed
into my communal werk. ! can also say that | have brought sume of what | learned
as a communal leader back to my company. 1 have no doubt that my communal
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THE ROLE OF COMMUNITY AND PHILANTHROPY

commitrments have educated me in a way that has contributed to the success of pur
company.

And so, I'd like to share some principles | have used in both scttings that may
apply to the world of Jewish education.

First, find superior people. Bring them into your work and invest heavily in
developing them. This idea was a cornerstone of our accomplishment,

Second, match your best people with your biggest opportunities. The way to
grow any institution is ta match the most talented people with the most impartant
opporturnities.

And third: Build a strong, deep institutional culture. Work deliberately at this.

Ower the years, we developed three core values at my company: respect for the
indlvidual; superior customer scrvice; and the pursuit of excellence. These principles
are easier to articulate than to implement. They sustained the way we did business,
and they apply to any Jewish educational institution.

GG A NLW CLIMATE For Jewist Epu

Naw let me tell you about my experience in attempting to shapc a new climate for
. M Jewish education. While the Jewish community is working on how to make
better schoals, how best to tcach, or how best to learn — and we have rich assets to
address those challenges — | am focusing on creating a ¢limate in which excelient
Jewish schooling can indeecd Aourish. That is, on helping the system of Jewish
education set higher standards that | hopc will be demanded by enlightened Jewich

leaders in cur communities.
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THE ROLE OF COMMUNITY AND PHILANTHROPY

I started communal work in the organized Jewish community — Jocally, in the
Cleveland Jewish Federation, and nationally, in the Council of Jewish Federations. In
the sixties and early seventies, Jewish education was the farthest thing from my mind.
My commitment to Jewish education really began in 1979, when | was on the Board of
Governors of the Jewish Agency.

At the Jewish Agency, | came to understand that Jewish education everywhere was
in a state of disarray. At the same time, | becamc convinced that Jewish education was
a way to address the problems of Jewish continuity and Jewish life — and [ have been
at it ever since. In North America, that conviction led ta a major transformation of the
Jewish Cammunity Center movement, through the Commission on Maximizing Jewish
Educational Effectiveness of JCCs (COMJEE) , which I chaired, and which issued its
Tepart in 1984,

What emerged from that commission was the idea that JCCs should see
themselves as important centers in transforming the Jewish community through
cducation, in ways uniqucly suited to JCCs. As a result, whereas in 1986 there were
two or three hcads of Jewish education in community centers, ten years later there arc
sixty-Fve such full-time professionals,

A second commission experience was the Commission on Jewish Education in
North America, which began in 1988, lasted for two years, and produced as its report
A Time to Act. The commission was the first continental, transdenominational setting
to deliberate about Jewish cducation, All of the forty-six commissioncrs had their own
ideas about how to improve Jewish cducation. My family was interested in investing in
Jewish education, but we had ne clear way how to evaluate the many ideas that werc
being floated. The purpose of the commission, then, was to see if we could develop a
blueprint for systemic reform of Jewish education in North America. Nothing less
than that. To give yau an idea of the keen interest in this commission, of the fifty-one
people we invited to participate — lay, academic, communal professionals, etc. —
forty-zix satd yés. '
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THE ROLE OF COMMUNITY AND PHILANTHROPY

When the commission Rnished its work, it was clear that there werc two necessary
conditions to effect change in any area of Jewish education:

The first was building the profession of Jewish education, Today, when parents
talk about what their kids are doing, one says, "My kid is a doctor at a major rescarch
center,” or another says, “Mine is a lawyer at a big, prestigious firm,” and a third one
says, “My daughter is a partner on Wall Street,” but the faurth, the parent of a Jewish
teacher, is silent. In the future, we want that fourth to declare with pride, “My child is
a Jewish educatori”

The second necessary condition is mobilizing community support for Jewish
education, largely by developing a growing number of community leaders who are
passionate and knowledgeable about Jewich education, and by increasing the number
of Jewish communitics who have placed Jewish education at the center of their vision
and resources.

One concrete result of the commission was the establishment of the Council for
Initiatives in Jewish Fducation (CIJE) to bring these two recommendations and several
others to life. CIJE has been a catalyst for change through pilot projects that lead to
building the profession and mobilizing community support for Jewish education.
Working on these two aspacts of the reform effort has been a major part of my
agenda. . .

THE WINDS OF ClIANGE

Ih trying to measure change, [ can say that the climate of Jewish educational reform is
steadily improving worldwide, The subject i5 on almost everyone's agenda, whether
in the United Kingdom, in France, or in Israel. The recent report of the Shenhar
Commission about the public schoo! system in Israel criticized thar system for not
teaching Israeli children about the history and values of the Jewish community
worldwide.
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THE ROLE OF COMMUNITY AND PHILANTHROPY

I think that if you asked Jewish leadership in the fifteen largest North American
communitics what two or three concerns keep them up at night, they would say: "One
of them is Jewish continuity, Jewish education, strengthening the Jewish pecople.” This
jssue is now a top priority — and that's different from ten years ago.

The good news is that there are sericus educational reform efforts underway in
many North American communities, efforts led by dedicated people. And there are
many leaders who art ¢ager to contribute. One of CIJESs “discoveries,” for example, has
been Jewish academics at American universities whose expertise is reform in general
education., When they hear about our work, they want to get involved, to bring their
own knowledge base to Jewish education. | think this expanding group will be a “gald
mine.”

The same is true of fay leadership. There are many lay leaders who arc not on fire
about Jewish education — but they could be, if our woik inspires them. Our challenge
is to continue bringing outstanding Jewish men and women into this work.

We arc the wealthiest Jewish community in the history of the Jewish people, The
financial rcsources to do everything we need are here, We have raised the level of
commitment and interest sufficiently that people should be ever more willing to put
their monc¢y where their hearts are. And we have to seek ways to get more potential
large funders invoived.

If it's true thar the Jewish educator is a key to the kind of future we want, we will
have the right kind of teachers and educational leaders in place only if people of
quality cnter the profession in sufficient numbers and arc able to find Rufilling careers.
And that will happen only when the supporting conditions are right — when the
community believes that what the teachers are teaching is indeed important, vitally
important, Only thcn will we have the kind of teachers we want and need.

And while our success will depend heavily on people, lay and professional, it will
equally depend on content and ideas, For example, one of the ideas that has come out
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of CIUE deliberations is that educational institutions should be vision-driven. Day
schools and congregational schools need to be able to answer the question: "Jewish
education for what? What kind of Jew do wc want te nurture, to graduate from this
institution? How do we want to turn out a Jewish mensch?”

We need the intersection of outstanding people and outstanding ideas to make
systemic reform of Jewish education a reality.

What will it take? When Operation Moses took place in our communitics — the
extraordinary effort to bring Jews out of the former Soviet Uinion — American Jews
produced several hundred million dollars virtually overnight. [ts the only campaign |
ever wotked on, Jewish or general, that was really easy. Because when American Jews
saw that there was an opportunity to truly help Soviet Jews, they almost leaped at the
chance, That proved to me agein how wonderful we arc as a people, and how much
money is available when the cause is a compelling one, Now we must make it clear
that Jewish education is 2 compelling cause.

RESULTS CLEVIELA

1

nd so to my next case history: Cleveland. | helped launch the Cleveland

Commission on Jewish Continuity in 1986, We invited about sixty people and
again nearly afl of them said yes. We thought we'd ask sixty in order to get thirty;
instead we ended up with a bigger commission than we wanted — but that was a
strong, positive signal ta us of deep interest in this subject.

The commission was later co-chaired by an appointee of the Jewish Federation
and by an appointee of our city’s rabbinical group. Four key strategies drove the
commission. First and foremost, we wanted to strengthen our cors of Jewish educatars
and administrators. Conventional wisdom has it that many teachers are shleppers, but
we knew that wasn't so, What is true is that many of our educators, while dedicated,

i
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are untrained — either in Jewish studies, in education, or in both. And so we needed
to strengthen the core.

Second, we wanted to work with congregations as the prime gateway through
which most families could be reached,

Third, we wanted to integrate the family into the Jewish cducational experience.

And fourth, we wanted to integrate informal educational programming into the
Jewish educatianal experience, -

Today, ten years later, there have been dramatic changes in the ] cwish community
of Cleveland, which we atiribute direetly to this increased emphasis on Jewish
education,

Her¢ are some concrets results:

Enarollment in all Jewish schools:
Before: One-half of schaol-age children
Now: Two-thirds of school-age children

Enrollment in day schoaols:
Before: 15% of total enrallment
Now: 28% of total enrollment

Number of professionally trained educators in congregational

and supplementary settings only:

Before: Four full-time dircetors

Now: Seven full-time dircctors, plus eight graduate feliows working
full-time.

n
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What was the trigger? Why did this happen? Local families, including my own,
were motivated to create a fund for the Jewish future, quite apart from the normal
campaign fundraising process, We've now had two four-year waves. In the first four
years, 1989-1993, three families committed $1.85 million. In the second four-year
wave, the three families grew to eight familics, who committed a total of $3.11
million.

In addition to the families, there were two other partners. In the first year, 1989,
the Federation increased its allocation by $100,000. This sum has grown by
agreement each year; by year eight, 1997, it will be $1.05 millien additional per year
from the Federation’s annual campaign. The third component was the Federation
Endowment Fund, a separate source of money. In the first four-year wave, it
contributed $1.29 million; in the sccond four-vear wave, $1.6 million. What does that
add up ta in total additional funds? Over eight vears, the total additional funds will be
$12 million. What will the total be next year? It will be more than $2.25 miilion per
year in extra funds to the Jewish educational enterprise of Cleveland, a community of
60,000+ Jews,

What are the lessons? Lay leaders can't work without educators. Lay leaders can't
work without rabbis. Lay leaders can't work in a vacuum. And educators and rabbis
can't do the work without lay leaders. A good working partnership is the real key.

What else have we done? We have shifted communal priorities, as reflected in our
funding. Wec are making continuing education a norm. We have multiplied the
number of professionally trained educators working in congregational settings. We
have expanded family and informal cducation opportunities, bath quantitatively and
qualitatively. And we have incrcated the number and percentage of students in day
schoals.

What has made the Cleveland story possible was the willingness of philanthropic
familias to partner with “champions” of Jewish education. Those families were
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determined to change the system, to invalve the right people, and to overcome the
large obstacle of inadequate community support for Jewish education.

To conclude: Good things are happening in Jewish education, and steady
improvement is within our reach. There's no question in my mind that the Jewish
educational system can be made vastly better than it is, that the ideas are there and the
people are there, waiting to be tapped to contribute their talent 2nd commitment.
With passion, time, creativity and leadership, well see continued improvement —
maybe even a transformation in the coming years. Count an it =

Mr. Morton L. Mandel js the Founder and immediate past Chairman of the Council of Initiatives in
Jewish Education.
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REFLECTIONS ON MORTON L. MANDEL
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! be one who causes a good deed to be performed is as meritorious as the one who performs it”
(Talmud: Sanbedrin 99b). For forty-five years, Morton L Mandel bas been the moving
force bebind significant achicvements in the Jewish community: in bis bome community of
Cleveland, nationally and throughout the Jewish world. Through bis leadership in the

Jewish Community Center movement, the Jewish Federations and the Jewish Agency, Mort Mandel bas

enabled institutions, professionals and lay leaders to create new visions and programs, thereby shaping

contemporary Jewish life in creative and imaginative ways. Jewisk education, in particular, bas been
enriched by Mort Mandels leadership and philantbropy. In 1988 be convened the Commission ou

Jewish Education in North America, setting forth a bold agenda for change, innovation and

transformation throughout the Jewish educational world. The legacy of bis ¢fforts has been experimental

programs made possible by bis philantbropy, the founding of the Council for Initiatives in Jewish

Education to carry ouf the recommendations set forth in the Commissior s report, A Time to Act, and the

onergizing of Federations and Foundations to follow bis lead in enbancing Jewish education’s contribution

to building a compelling Jewish community in Norib America and Israzl. We are proud to include in this
volume Morton L Mandels essay, “The Contribution of Community and Philantbropy,” delivered at the

Hirsch Collogium. Mz, Mandel exemplifies the ideal of our tradition — a man who brings together

wisdom, deeds ann the service of the Jewish people. —=*
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-

MorToN L. MANDEL

— a portrait that expresses our dreams and what motivates and inspires
some of us. I will share with you what has happened in Cleveland over
the last ten years, because the story of Jewish education in Cleveland has
filled me with hope. I'd also like to offer my personal story as one who

T oday I would like to present a case history of a place and of some people

has a burning desire to preserve and strengthen the Jewish peaple. [am one of a
growing number of people who see Jewish education as a way — perhaps the way
— to create a flourishing, more meaningful existence for North American Jews, and
maybe for all Jews,

I begin with two basic assumptions: The first is that a high-quality Jewish
education is a key factor for success in our efforts to build a more fulfilling Jewish
life, and to enhance the likelihood that future generations of Jews will choose to be
Jewish. My second assumption is that it is possible and within our eventual reach to
build a system of Jewish education that can compete with the best in public and
private education.

Let me give you some personal background. Beginning as co-founder, I was for
thirty years the chief executive officer of a worldwide eempan%‘nulti-division
company, listed on the NYSE, that distributes electronic parts. | learned a lot in the
process of building that company — and I have brought much of what [ learned
into my communal work. | can also say that | have brought some of what [ learned
as a communal leader back to my company. I have no doubt that my communal

ha
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commitments have educated me in a way that has contributed to the success of our
company.

And so, I'd like to share some principles | have used in both settings that may
apply to the world of Jewish education.

First, find superior people. Bring them into your work and invest heavily in
developing them. This idea was a cornerstone of our accomplishment.

Second, match your best people with your biggest opportunities. The way to
grow any institution is to match the most talented people with the most important

opportunities.
And third: Build a strong, deep institutional culture. Work deliberately at this.

Over the years, we developed three core values at my company: respect for the
individual, superior customer service; and the pursuit of excellence. These principles
are easier to articulate than to implement. They sustained the way we did business,
and they apply to any Jewish educational institution,

I A NEw CLIMATE gk JEWISH EDuU I

ow let me tell you about my experience in attempting to shape a new climate for

Jewish education. While the Jewish community is working on how to make
better schools, how best to teach, or how best to learn — and we have rich assets to
address those challenges — | am focusing on creating a climate in which excellent
Jewish schooling can indeed flourish. That is, on helping the system of Jewish
education set higher standards that I hope will be demanded by enlightened Jewish
leaders in our communities.
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| started communal work in the organized Jewish community — locally, in the
Cleveland Jewish Federation, and nationally, in the Council of Jewish Federations. In
the sixties and early seventies, Jewish education was the farthest thing from my mind.
My commitment to Jewish education really began in 1979, when [ was on the Board of
Governors of the Jewish Agency.

At the Jewish Agency, | came to understand that Jewish education everywhere was
in a state of disarray. At the same time, | became convinced that Jewish education was
a way to address the problems of Jewish continuity and Jewish life — and | have been
at it ever since. In North America, that conviction led to a major transformation of the
Jewish Community Center movement, through the Commission on Maximizing Jewish
Educational Effectiveness of JCCs {COMJEE) , which I chaired, and which issued its
report in 1984,

What emerged from that commission was the idea that JCCs should see
themselves as important centers in transforming the Jewish community through
education, in ways uniquely suited to JCCs. As a result, whereas in 1986 there were
two or three heads of Jewish education in community centers, ten years later there are
sixty-five such full-time professionals.

A second commission experience was the Commission on Jewish Education in
North America, which began in 1988, lasted for two years, and produced as its report
A Time to Act. The commission was the first continental, transdenominational setting
to deliberate about Jewish education. All of the forty-six commissioners had their own
ideas about how to improve Jewish education. My family was interested in investing in
Jewish education, but we had no clear way hew 1o evaluate the many ideas that were
being floated. The purpose of the commission, then, was to see if we could develop a
blueprint for systemic reform of Jewish education in North America. Nothing less
than that. To give you an idea of the keen interest in this commission, of the fifty-one
people we invited to participate — lay, academic, communal professionals, etc. —
forty-six said yes.

&
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When the commission finished its work, it was clear that there were two necessary
conditions to effect change in any area of Jewish education:

The first was building the profession of Jewish education. Today, when parents
talk about what their kids are doing, one says, “My kid is a doctor at a major research
center,” or another says, "Mine is a lawyer at a big, prestigious firm,” and a third one
says, "My daughter is a partner on Wall Street,” but the fourth, the parent of a Jewish
teacher, is silent. In the future, we want that fourth to declare with pride, "My child is
a Jewish educator!”

The second necessary condition is mobilizing community support for Jewish
education, largely by developing a growing number of community leaders who are
passionate and knowledgeable about Jewish education, and by increasing the number
of Jewish communities who have placed Jewish education at the center of their vision
and resources.

One concrete result of the commission was the establishment of the Council for
Initiatives in Jewish Education {CIJE) to bring these two recommendations and several
others to life. CIJE has been a catalyst for change through pilot projects that fead to
building the profession and mobilizing community support for Jewish education.
Working on these two aspects of the reform effort has been a major part of my
agenda,

- THE WIiINDS OF CHANGE l

Ih trying to measure change, [ can say that the climate of Jewish educational reform is

steadily improving worldwide. The subject is on almost everyone’s agenda, whether

in the United Kingdom, in France, or in Israel. The recent report of the Shenhar

Commission about the public school system in Israel criticized that system for not

teaching Israeli children about the history and values of the Jewish community j//h

weﬂd‘ﬂi-@yﬂhrw_yhl ut the world.
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I think that if you asked Jewish leadership in the fifteen largest North American
communities what two or three concerns keep them up at night, they would say: “One
of them is Jewish continuity, Jewish education, strengthening the Jewish people.” This
issue is now a top priority — and that's different from ten years ago.

The good news is that there are serious educational reform efforts underway in
many North American communities, efforts led by dedicated people. And there are
many leaders who are eager to contribute. One of CIJESs “discoveries,” for example, has
been Jewish academics at American universities whose expertise is reform in general
education. When they hear about our work, they want to get involved, to bring their
own knowledge base to Jewish education. [ think this expanding group will be a “gold
mine.

The same is true of lay leadership. There are many lay leaders who are not on fire
about Jewish education — but they could be, if our work inspires them. Our challenge
is to continue bringing outstanding Jewish men and women into this work.

We are the wealthiest Jewish community in the history of the fewish people. The
financial resources to do everything we need are here. We have raised the level of
commitment and interest sufficiently that people should be ever more willing to put
their money where their hearts are. And we have to seek ways to get more potential
large funders involved.

If it's true that the Jewish educator is a key to the kind of future we want, we will
have the right kind of teachers and educational leaders in place only if people of
quality enter the profession in sufficient numbers and are able to find fulfilling careers.
And that will happen only when the supporting conditions are right — when the
community believes that what the teachers are teaching is indeed important, vitally
important. Only then will we have the kind of teachers we want and need.

And while our success will depend heavily on people, lay and professional, it will
equally depend on content and ideas. For example, one of the ideas that has come out
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of CIJE deliberations is that educational institutions should be vision-driven. Day
schools and congregational schools need to be able to answer the question: “Jewish

education for what? What kind of Jew do we want to nurture, to graduate from this .

institution? How do we turn out a Jewish mensch?’

We need the intersection of outstanding people and outstanding ideas to make
systemic reform of Jewish education a reality.

What will it take? When Operation Moses took place in our communities — the
extraordinary effort to bring Jews out of the former Soviet Union — American Jews
produced several hundred million dollars virtually overnight. Its the only campaign I
ever worked on, Jewish or general, that was really easy. Because when American Jews
saw that there was an opportunity to truly help Soviet Jews, they almost leaped at the
chance. That proved to me again how wonderful we are as a people, and how much
money is available when the cause is a compelling one. Now we must make it clear
that Jewish education is a compelling cause.

W R e e Resuits N Creverandl

nd so to my next case history: Cleveland. | helped launch the Cleveland

Comrmission on Jewish Continuity in 1986. We invited about sixty people and
again nearly all of them said yes. We thought we'd ask sixty in order to get thirty;
instead we ended up with a bigger commission than we wanted — but that was a
strong, positive signal to us of deep interest in this subject.

The commission was later co-chaired by an appointee of the Jewish Federation
and by an appointee of our city's rabbinical group. Four key strategies drove the
commission. First and foremost, we wanted to strengthen our core of Jewish educators
and administrators. Conventional wisdom has it that many teachers are shleppers, but
we knew that wasn't so. What is true is that many of our educators, while dedicated,

il
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arc untrained — cither in Jewish studies, in education, or in both. And so we needed
to strengthen the core,

Second, we wanted to work with congregations as the prime gateway through
which most families could be reached,

Third, we wanted to integrate the family into the Jewish educational experience.

And fourth, we wanted to integrate informal educational programming into the
Jewish educational expericnce.

Today, ten years later, there have been dramatic changes in the Jewish community
of Cleveland, which we attribute directly to this increased emphasis on Jewish
education,

Here are some concrete results:

Enrollment in all Jewish schools:
Before: One-half of school-age children
Now: Two-thirds of school-age children

Enrollment in day schools:
Before: 15% of total enrollment
Now: 28% of total enroliment

Number of professionally trained educators in congregational
and supplementary scttings only:
Before: Four full-time directors

Now: Seven full-time directors, plus eight graduate fellows working
fulljtime. )/ [sheti e
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What was the trigger? Why did this happen? Local families, including my own,
were motivated to create a fund for the Jewish future, quite apart from the normal
campaign fundraising process, We've now had two four-year waves. In the first four
years, 1989-1993, three families committed $1.85 million. In the second four-year
wave, the three families grew to eight families, who committed a total of $3.11
million.

In addition to the families, there were two other partners. In the first year, 1989,
the Federation increased its allocation by $100,000. This sum has grown by
agreement each year; by year eight, 1997, it will be $1.05 million additional per year
from the Federation’s annual campaign. The third component was the Federation
Endowment Fund, a separate source of money. In the first four-year wave, it
contributed $1.29 million; in the second four-year wave, $1.6 million. What does that
add up to in total additional funds? Over eight years, the total additional funds will be
$12 million. What will the total be next year? It will be more than $2 25 million per
year in extra funds to the Jewish educational enterprise of Cleveland, a community of
60,000+ Jews,

What are the lessons? Lay leaders can't work without educators. Lay leaders can't
work without rabbis. Lay leaders can't work in a vacuum. And educators and rabbis
can't do the work without lay leaders. A good working partnership is the real key.

What else have we done? We have shifted communal priorities, as reflected in our
funding. We are making continuing education a norm. W= have multiplied the
number of professionally trained educators working in congregational settings. We
have expanded family and informal education opportunitics, both quantitatively and
qualitatively. And we have increased the number and percentage of students in day
schools.

What has made the Cleveland story possible was the willingness of philanthropic
families to partner with “champions” of Jewish education. Those families were
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determined to change the system, to involve the right people, and to overcome the
large obstacle of inadequate community support far Jewish education.

To conclude: Good things are happening in Jewish education, and steady
improvement is within our reach. There's no question in my mind that the Jewish
educational system can be made vastly better than it is, that the ideas are there and the
people are there, waiting to be tapped to contribu:e their talent and commitment.
With passion, time, creativity and leadership, we'll see continued improvement —
maybe even a transformation in the coming years. Count on it} ==

Mr., Morton L. Mandel is the Founder and immediate past Chairman of the Counciﬁ,{ Initiatives in
Jewish Education.





