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Keep a high wall of separation

-“1-3—71‘

by Yosef |. Abramowitz
Special to WIW

here is a small religious

group in Florida that

sacrifices animals. a
practice Jews gave up nearly
2,000 vears ago. Yet if some
federation leaders had their
way, the Jewish community
would advocate that the gov-
ernment should subsidize the
religious ecducauon of the
sect’s children.

Of course. no Jewish \eader
has called for anima! sacri-
fice. But the tnitial stages of
a re-evalnapon of the -om-
munity’s advocacy of a strict
separatian ol church and
state 18 underwav. And
could lead to government doi-
lars going to Jewish edufa-
tian ... and to the Natwon of
Islam. white supremisis,
cults and amimal szacrificers,
if they open schools.

The re-evaluation of the
Jewish community's tradi-
tional opposition o gow
ernment support ol religious
aducation 18 motivated bv a
sincere desire to see more
Jewish children enroll in
Jewish day schoois. Study
after studv demonstrates the
exceptional Jewish continuity
benefits of a dav school edu-
catton. This is one reason

cess would be determined by .
political process. the smaller or
more vulnerable religious
groups might be left oul. Re-
mecmber, Jews comprise less
than 2.5 percent of the U.S.
population.

America was founded by re-
Hygious people who wanted
government to stay out of their

P

why federations support day
schools.

In November at the Gen-
eral Assembiy of the Couk{cil
of Jewish Federations, phi-
lanthropist Edgar Bronfman
cailed for wuniversal Jewish
day school education regurd-
less of cost. Many federations
are lovking for ways to raise
more money to support this
vital aspect ot the continuy
agenda.

Don’t ask government
lo subsidize day
schools

But many Z:derations, in-
cluding Boston's and New
York’s, are looking tor a
short-cut. they want the U.S.
government to f{oot part of
the bill.

While there are obviously
short-term benefits to having
Uncle Sam subsidize pricey
Jewish day schools, it 15 nat
in the long-term interests of
the Jewish community.

The recent mid-term elec-
Lons nuve not oniy gwept n

Republican majorities in the
House and Senate but also a
dangerous streak of selfish-
ness into the mainstream of
society's deliberations. Under
presidents Reagan and Bush,
it would have been unaccept-
able to talk about orphanages
and cutting off food money
for poor children who were
born out of wedlock,

But now we are witnessing
the abandonment of even the
most vulnerable members or
aur society, all in the name
of smaller government and a
middie class tax cut. The mo-
mentum of greed and self-
interest will lead to painful
reduction in social services.
including education.

Is this the time to under-
mine the public school svs-
tem? Jews may not need o
gupport public schools by
sending their children there,
but depriving the public
school svstem of our tax dol-
lars when it is most vulner-
able is morally indefensible
and a public relations mght-
MAare.

But it is not only bad tim-
ing that makes pgovernment
support of the religiaus edu-
cation a bad idea; it 15 also
the principle. The U.S. Su-
prermie Court has ruled that
the animal sacrificers in Flor-
da have the right to worship
the way they do. The court

See WALL. pace 16































































ISRAEL

BAR-BAT MITZVAH
& FAMILY TOURS

A Bar or Bat Mitzvah celebrated in Israel is a very special
experience for the entire family. During my 10 years as an Israeli
tour guide, it was my pleasure and privilege to pioneer in the
development of this program.

Now, as a tour operator for 13 years, | plan every detail,
select the guide, arrange the ceremony on Masada, a special
service at Yad Va-shem, a beautiful banquet dinner, and much
more...

For a vacation you will never forget, come with me to Israel.

TOVA GILEAD, INC.

938 Port Washington Blvd., Port Washington, NY 11050
Please call 800-242-TOVA

ELZLALINZE

The Airling of Israsl

EVERYONE CAN AFFORD

TempleSoft

TOTAL COMPREHENSIVE SOFTWARE

MEMBERSHIP, FINANCIALS, YAHRZEITS
LINKS TO MANY POPULAR GENERAL LEDGER PACKAGES

PROVIDES EVERYTHING NECESSARY FOR LR.S. REPORTING

We provide convenient financial arrangements. Let us show you
why TempleSoft belongs on the INCOME side of your budget.

Cail for a free, fuil-working demo and a complete list of
TempleSoft users. See and hear for yourself why more
than 100 Temples with congregations from 75 1o 2600
members are using TempleSoR. (305) 667-0253

Unlimited Software, Inc.
lEl m 6925 SW 65th Ave,
South Miami, FL. 33143
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Linda Thal

To educate means to {ead. That is the
very essence of Linda Thal’s work in
the cause of Jewish education.

Inspired by idyllic, stimulating sum-
mers at Camp Swig and a year of study
in Jerusalem, sieeped in Jewish learn-
ing by her own continuing efforts, and
grounded by her parents in a love ol her
faith, Thal brings a unique joy of schol-
arship and a masterful precision to her
work as educational director of Leo
Baeck Temple in Bel Air, California.
There, she supervises the religious
school, the Hebrew school, family edu-
cation, aspects of adult education, and
holiday celebrations. For the past four
years. she has been leading groups of
congregants through a process of re-
imagining congregational education.
Her work is motivated by the desire to
translate her own love of Judaism into
rich, daily experiences for everyone.

“Linda transforms people,” says a
co-worker. “By her own intense love
for tradition and by her constant, gen-
tle persuasion, she shows people how
1o extract the joy out of being a Jew.”

“She leaps 1o learn,” says Dr.
William Cutter, a friend and professor
of Education at HUC-JIR in Los
Angeles, “and she has the unique abil-
ity to inspire others to learn, too. Her
intensity is caiching.”

How has Thal's devotion translated
itself into a model for others?
Conscious of her role as guide, she
gathers people together in small groups
to help them discover and articulate
their own Jewish needs and yearnings.
These task force groups begin with
study and reflection so that when each
group is ready to make program or pol-
icy decisions, they are well-grounded
in both Jewish sources and personal
experience. The educational task forces
have been responsible for creating a
Hebrew cultural literacy program, a
weekly family education newsletter, a
series of programs (o encourage con-
greganis 1o build or enrich their home
Yewish libraries, family study chavurot,
congregation-wide gemifur chasadim
days, and family retreats.

In helping a synagogue become a
learning community, Thal says one
must remember that it is a process,
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Dear Educators, Shalom:

Once again we approach the end of another productive school
year. The nearly 30,000 children in Bureau of Jewish Education
affiliated schools have all benefitted from your dedicated and
professional input this year, and we are all grateful to you for your
efforts in developing the future Jewish community of the 21st
century. In this issue of Daf Lamoreh, you will find many items of
interest, whether it is professional development opportunities in
which you may participate, or our reprint of an arlicle on the Best
Practices Project of the CIJE. As we approach the end of the
school year, may we thank you for all your efforts on behalf of the
children in our schools. Have a wonderful summer!

Sincerely,

-
PP

Yonaton Shultz
Director of Schoo! Personnel
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MAZAL TOV TO 1994
MILKEN DISTINGUISHED
EDUCATOR HONOREES

Five exemplary educators were
honored at the Annual Milken
Foundation Recognifion Lun-
cheon at the Beverly Hilton on
Wednesday, Dacember 14th.
Eachwinnerreceiveda$10,000
award. The honorees were:

Esther Bar-Shai, third grade
Judaica teacher at Adat Ari El
Day School. Esther willtell you
how much she enjoys teaching:
“It's my life and joy.” But she wiil
also remind you that it's a great
responsibility to instill in her stu-
dents a love for Israel, the He-
brew language and the Jewish
hentage.

Rabbi Abraham Czapnik, Kin-
dergarten/pre-1  Judaica
teacher at Yeshiva Rav
Isacsohn. Rabbi Czapnik can
be foundteaching five-yearolds
Hebrew recognition as well as
the beginnings of Biblical trans-
lation and insight. You will also
find him inspiring adults as the
Director of the Jewish Leaming
Exchange where he reaches
out to Jews of varied back-
grounds.

Valerie Lev, third grade Gen-
eral Studies and Judaic teacher

6505 Wilshire Bivd., Los Angeles, CA 90048
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Summer Institute for Jewish Educators
June 25 - June 29, 1995

The following courses will be offered for 2 units
of either academic or BJE credit:

Tefillah for Ourselves and Our Studenis
Debbie Friedman, Stuart Kelman and Amy Wallk Katz

The Vocabulary of Jewish Life: Basic Judalsm In § Days/
Linda Fife, Luisa Latham

Early Childhood Curriculum for the Jewish School: An In-Depth Exploration
Bea Chankin, Louise Taubman

The /deal Youth Community
Stan Beiner

Tough Topics in Jewish Thought and Teaching
Elliot Dorff, Ed Feinstein

Tuition: $350 per course, plus $25 registration fee

The following courses will be offered for
1 unit of either academic or BJE credit:

Tough Toples (momings only - philosophical component)
Eliot Dorif

Ritual, Lifecycle and Jewish Meaning
Deborah Orenstein

Tuition: $185, plus $25 registration fee

Groups: We are pleased o announce a 3 for 2 speciall
Reglster three regularly empioyed professionals from the same Institution
for the tuition price of two.

A limited number of BJE subsidies are available.
Please contact Dr. Ron Reynolds at the BJE for information.

Registration is due by May 22, 1995.
For further information, contact Jill Lasker,
Registrar, (310)476-9777 x296



















programs in North America. Research
began with an exploration of exem-
plary supplementary schools within
congregations. This is what they
found.

The School/Synagogue Partnership

A best practice school fits into the
overall orientation of the congrega-
tion, reflecting the values of the syna-
gogue; the synagogue, in tum, con-
fers a significant role and status to the
school. A school that is viewed as
central to the mission of the syna-
gogue has a greater chance for suc-
cess.

How does the supplememntary school
become a valued institution? The key
playeristhe rabbiof the congregation.
Invirtually every best practice site, the
rabbiinvests the congregational school
with prestige by demonstrating strong
interest and sustained involvement.

The lay leadership represents a sec-
ond critical element in ensuring school
success. The synagogue stakehold-
ers must be involved in an ongoing
conversation about the school’s mis-
sion. Best practice schools have a
clearsense oftheir vision and continu-
ally involve the temple leadership in
discussions about goals.

Finally, best practice schools see
themselves as part of alarger comext:
the synagogue as an educating com-
munity. They are also more likely to
integrate their formal program (the
“school”) with a variety of informal
programs, such as camps,
shabbatonim; family retreats; trips to
Israel; and holiday, tzedakah, or arts
programs.

The Educational Leaders

All of the best practice schools have
effective educational leaders, usually
educationaldiractors (oroccasionally,
the rabbi), who, among other tasks,
provide cortinuity, buikd morale, and
work with rabbis and lay leadershipon
issues of status and vision. Their pri-

mary role is educational, not adminis-
trative or organizational. Some focus
on supsrvision and inservice educa-
tion; others serve as inspirational spiri-
tual models; still others concentrate
on creative programming and curricu-
lar improvements.

The Successtul Classroom

Schools ultimately succeed or fail be-
cause of what happens in the indi-
vidual classroom. The best practice
schools all emphasize the key role of
the teacher in involving and inspiring
students. Each of the best schools
responds to the three fundamental
dimensions of school staffing: recruit-

_ment, retention, and professional

growth.

Many of the best practice schools
have no recruitment problems. In
general, good schools tend to per-
petuate themselves because their
reputations are well-known inthe edu-
cational community; when openings
appear, they have no difficulty in at-
tractingteachers. Other schocls have
found inrovative ways to recruit staff,
such as training parenis io sarve as
teachers.

Finding ways to retain ouistanding
teachers is a crucial component of
success. Best practice schools have
stable statfs. The key components in
retaining teachers are fair pay, and
more importantly, a sense of being
appreciated by the educational direc-
tor, the rabbi, and the community as a
whele. In congregations where edu-
cation is highly valued, teacher es-
teem tends to be high.

An ethos of professional growth and
teacher education characterizes ail
the best practice schools. Profes-
sional growth opporiunities advance
both the quality of teachers and their
sense of being valued. Training areas
tend to focus on three areas: a)
increasing teachers’ subject knowl-
edge with sessions on Bible, Hebrew,
orJewish holidays; b) increasingclass-
room teaching sklils such as discus-

sion leading, curricular implemera-
tion, or classroom management; ¢)
raisingteachers’ personal Jewishcom-
mitment.

The best practice schools use de-
nominational organizations (such as
the UAHC), local cemtral agencies,
and, attimes, commercial Jewishtext-
book publishers tor teacher education
sessions. Teachers are also semt to
conferences, including those spon-
sored by the Coalition for Altematives
in Jewish Education and those con-
nected to meetings of denominational
educationalorganizations, such asthe
National Association of Tomple Edu-
cators. -

Family Involvement

Family invelvement, another impor-
tamt factor in best practice schools,
helps support the goais of the school
{and probably the quality of discipline
in the school), reinforces what chil-
drenieam inschoolinthe home, gives
children a sense that Judaism is not
“just for Hebrew school,” and empow-
ersparents by assisting themin home-
based informal education, which has
been a feature of Jewish life for gen-
erations. Family involvemert may
include adult leaming, family retreats,
school-teaching by parents, and an
emtire curriculum focuses on famity
education.

The CIJE Best Practice study indi-
cates that congregational education
can work, and that studying exem-
plary practice can help us improve the
educational settings of today andbuitd
the institutions of tomomow.

(Barry W. Holtz is director of the Best
Practices Project of the Council for
Initiatives in Jewish Education {CIJE).
To raceive a copy of the 100-page
CIJE report on “Best Practices in the
Supplementary Schoot,”send a check
in the amount of $4.00 (for photocopy-
ing and postage) to the Council for
Initiatives inJewish Education, 15 East
26th Street, 10th Floor, New York,
N.Y. 10010.)

E i
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of Judaism, of which he and Sara are
founders, the Board of Trustees of the
Jewish Community Foundation, the
Regional Advisory Board of the Anti-
Defamation League, the Board of the
West Coast Friends of Bar llan Uni-
versity, and as a Founder of the West-
em Friends of the Hebrew University
in Jerusalem,

In 1989, the Lainers established the
Simha and Sara Lainer Fund for Jew-
ish Education administered bythe BJE.
Recognizing the critical need to help
more children requiring tuition assis-
tance, the Lainers have thus far
awarded $290,000 in scholarships to
over 400 children at 32 day schools
and yeshivot throughout our city.

Rashi, the great commentator on the
Hebrew Bible, observed: “One who
enables Torah leaming becomes like
a parenf to the child who is taught.”
The Lainers are the parents of sons
and daughters-in-law who are Jewish
community leaders in their own right
and the proud grandpargnts ot nine

eacHING HEBREW PHONETICALLY

SIDDUR OT L'OT
A multi-colored Siddur

SYLLABLE BY SYLLABLE

Workbook and practice b

THEMITZVAH GUIDES FORJEWISH LIVING

Give the holidays new mean

Write
or call for
Jurther
information

grandchildren, According to Rashi's
view, Simha and Sara Lainer are also
the parents of thousands more who
will make their own contributions to
our Jewish world.

For more information about the BJE's
gala celebration honering the Lainers,
pleasecall SusanWitkow at (213)852-
7702.

JERUSALEM 3000

GET READY TO CELEBRATE
THE TRIMILLENIUM OF THE CITY
OF JERUSALEM!

The Joint Authority for Jewish Zionist
Education has prepared a catalog of
educational materiais on Jerusalem,
as background for the celebration of
the Trimilteniumanniversary of Jerusa-
lem, City of David.

The catalog includes a compilation of
relevant and available material onthe

subject of Jerusalem, whether in the
form of books, articles, audiovisuals
or posters,

-The Trimnillenium affords all Jewish

educators a unique opportunity to en-
rich instruction and imbue students
with the concept of the centrality of
Jerusalem in Judaism. For a copy of
the catalog ($12.00, including ship-
ping and handling} and for informa-
tion regarding the following projects,
please write to:

The Joint Authority for Jewish Zionist
Education

Jerusalem 3000

Education Campus

3, HaAskan Street

Jerusalem 93780

Attention: Heddy Swarttz

The phone number is 02-759047/8;
FAX 02-759133.

Jerusalem 3000 Pen-Pal Project for
Teens Ages 13-15

SPECIAL PROGRAMS

Hebrew Schools
and Rgious ganitions

11834 Floral Drive, Sulte 27
Whittler, CA 30601-2320

Phone: 310-908-0136

NEW THIS YEAR!
QDA METR!

ook

The Cast of Characters

ing

a Abraham the Patriarch
e Sarah the Matriarch
@ Moses the Lawgiver " Smoll bas d ratural obiity to reach oul 1o hia oedi-

#ace ond draw them InI0 e ‘ourg” of that peroRage hat

® Jonah the Prophel urprescnning Hix abitity o recreals aminedes, lon-
¢ Judah Macabee
& Mattithios the Priest
® George Washington
(on religious freedom)

Juege and dress belp stadenns 10 refott o Mty on g
much mare perional kel *

Barbara Elaley,
Atid Hetrew Academy

L1

Remark Book. Service, Inc.
PO Box 23 Knickerbocker Station
New York, NY 10002-0023
212-473-4590

® Franhlin Roosepelt “Thank you o much for your oulilondiag preseniation

te my cigsses as President Truman, §
{on the Holocaust)  woshington, ead Moses. The chi o
® Harry Truman deal und enfoyed it very much.” e

(on U.S. recognition of Israel) ol | .

e Saddam Hussein
_ (the modern Haman) I
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LOS ANGELES
ORT TECHNICAL INSTITUTE

(A non-profit organization)

Further your skills to further your career!
. Computer Graphics and . Computer-Aided Design

Desktop Publishing & Drafting
. Medical Secretary . Computerized Accounting
. Electronics Technician . English as a 2nd Language

“B POSITIVE JEWISH ENVIRONMENT
“B FINANCIAL AID AND SCHOLARSHIPS
FOR QUALIFIED APPLICANTS
“8 DAY AND EVENING CLASSES
“§ JOB PLACEMENT ASSISTANCE
“8  HANDS-ON TRAINING
LO3S ANGELES

ORT

TECHNICAL
INSTITUTE

Accredited by ACCBCT & ACCET

MAIN CAMPUS BRANCH CAMPUS
635 S.Harvard Blvd. 15130 Ventura Blvd.
Los Angeles, CA 90005 Sherman Oaks, CA 91403

(213) 387- 4244 (818) 788-7222

This is a special program which will be conducted with the aid
and assistance of the Jerusalem Municipality. Theideaofthe
project is to create an organizational network, which will
make the initial cortact between children from Jerusalem and
children from the diaspora so they can be pen-pals. in 1996,
the children from Jerusalem will host their pen-pals, for three
to four days in Jerusalem, at which time they will together
attend special Trimillenium activities. Fax or mail your
request for registration forms. The phone number is 02-
759047/8; FAX 02-759133.

Imernational Art Contest

The purpose of the contest is to retlect in art how children
around the world see Jerusalem. The comtest is open to
children ages 7-14, individually or in groups. Suggested
topics include: Jerusalem of Gold; Jerusalem, the Holy City;
Me in Jerusalem, Jerusalem, City of Peace; People of
Jerusalem; etc. Pictures should be 50 x 30 cm. and can be
made using any technique. Schools may submit group
projects; the preferred size for such group projects is 100 x
70 cm. Do not send framed piciures. Eniries must be
submitied by June 30, 1995. They can be submitied to El Al
offices, Zionist Federations, Missions of the Israel Ministry of
Foreign Affairs, and Tourism Ministry offices. Prizes include
trips to tsrael {awards for group projects will be made to the
school or institution).

JUDAIC CLIP ART

A creative, easy to use resource for the rabbi,
leachet, femple of schoal. You'll find these excep-
tional graphics ideal for bulletins, flyers and
school projects.

| o Camera ready clip arl printed on paper
£ Callactlon A - $28.00 posl paid

B2 » Computer clip art for MAC or IBM
on 3 4/2" disks containing TIFF images
Source 1 - $42.00 post paid

HERITAGE GRAPHICS
PO Box 139D, Blauvelt, N.Y. 10913
Tel (914) 359-0761

Send for
FREE
catalog

Educator Training Seminars, 1995

Ten educalortraining seminars, specitically onthe subject
of Jerusalem, will be conducted in Juiy/August, 1995 for
North Americans. The seminars will include tours, mu-
seum visits, workshops, lectures, and meetings with
Israeli teachers over a two-week period. Additional spe-
cial seminars will be organized for short-term visiting
groups of educators atothertimes of the year. Fax orwrite
for more information.

imternationa! Jewlish Educators Conventiona

Four conventions will be scheduled during 1996 tor direc-
tors of pedagogic and hadracha cernters, teachers and
principals of Jewish schools, leadership fraining person-
nel, Jewish community youth workers, synagogue youth
directors, camp directors and coordinators of cultural
projects. The conventions will offer Jewish educators
from around the world an opportunity fo be part of the
special activities and ambiance of the Trimillenium cel-
ebrations. Workshops will be presented on the various
aspects of Jerusalem: historical, geographical, cultural,
literary, etc.

international Jerusalem Song
Competition

One of the projects planned for 1996 is an international
song competition on the subject of Jerusalem. The aimis
to strangthen the ties and identification of Jewish youth
with the holy city through the writing and composing of
songs about Jerusalem.

More information is avaitable and will be forthcoming from
the Joint Authority for Jewish Zionist Education.

Lo oo o o
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IN THE INTEREST OF OUR
STUDENTS

YOUTH SUICIDE PREVENTION -
Programs and Resources for
Congregations

Adolescent suicide has become an
increasing problem. Suicide is a lead-
ing cause of death among adoles-
cents, second only to accidents. In
fact, the number of suicidal deaths
among teens and young adults 15-24
was 12.5 per 100,000in 1984. Recent
studies indicate that nationwide more
than hatt a million high schoo! stu-
dents attermpt suicide each year.

The Task Force on Youth Suicide of
the Union of American Hebrew Con-
gregations has published a Suicide
Prevention and Sell-Esteem Kit con-
taining resource materiais and refer-
ences which addresses this heart-
breaking but very real crisis. Please
contact the UAHC at 1330 Beacon
St., Suite 355, Brookline, Massachu-
setts 02146, (617)277-1655foracom-
plete kit. “Whoever saves even one
life is considered as though he saves
an entire world."

BUILDING SELF-ESTEEM

{adapted from “Building Your Child's
Sel-Esteern,” published by the Insti-
tute for Education Research. For
more information, write to the IER at
793 N. Main St., GlenEllyn, IL 60137.)

1. Be patient and tolerant. Let your
students know that it's all right to feel
discouraged occasionally about atask.
“I can see that you're discouraged
right now. Let's go over your errors so
{hat you'llbe able to avoid themonthe
next assignment.”

2. Encourage sel-expression and
creativity. Let your students know
that you vaiue their originallty. A child
takes a risk to be creative and innova-
tive; he needs tofeeiacceptancewhen
daring to use his imagination.

3. Focus on what the student does
right. First, recognize the student’s
achievements; then offer comections.
“Up to this point you are deing a nice
job. However, it looks like you're
getting off the track here.”

4. Pianforsuccess inleaming. When
a student begins a challenging new
task or assignment, break the project
into smaller tasks se that it no longer
seams so overwheiming.

5. Avoid labeling students; they can
carry that label into adulthood. Avoid
saying, “Zak is our slow reader” or
“Amy never reads directions.” Labels
that are unrealistically positive, how-
ever, can also damage self-esteem
ana motivation.

BE FAIR TO GIRLS

A variety of books, pamphlets, papers
and flyers addressing such topics as
how to encourage girls to pursue ca-
reers in math and science and how to
sliminate gender bias from the class-
room is available from the Women's
Educational Equity Publishing Cen-
ter. Funded through the U.S. Educa-
tion Department's Office of Educa-
tional Research and Improvement, the
Center also offers training and pre-
sentations to educators and commu-
nity groups as well as maintaining a
large elactronic computer network
through which educators share infor-
mation and converse with others na-
tionwide. For information and the
Center's publications cataiog, call
(800)225-3088 or write: WEEA Pub-
lishing Center, Education Develop-
ment Centerinc., 55 Chapel St., #200,
Newton, MA 02158.

GIRLS, EQUITY, AND GROWING
UP IN AMERICA

(from American Teacher, May/June,

1594)

You've heard it before: what teachers
de in the classroom unconscicusly or

consciously fosters sexism. You've
seen the data on girls shining aca-
demically in math and science until
they cross the middle-school thresh-
old, when they inexplicably star fall-
ing behind. You've observed in your
students - perhaps in your daughters
- a passivily and reluctance to put
themselves forward that you may
battle even as you say to yoursell,
“it's female nature.”

Nature or nurture? Genetically or
socially imagined? The gender de-
bate among sociai and behavioral
scientists rages on. But for all those
who don't scan the academic jour-
nals, who don't have time to keep up
with the intellectual think tanks and
who prefer their English plain, Judy
Mann, a columnist for the Washing-
ton Post, lays it out for you in “The
Ditference: Growing Up Female in
America.” (published by Warner
Books)

The portrait Mann paints is a deeply
disturbingone. Mannspenttwo years
immersed in the studies that have
been trickling out over the past de-
cade, visiting co-ed and single-sex
schools, public and private, and tak-
ing to girts and wornen, her own ado-
lescent daughter, mothers and edu-
cators, psychologists, physical and
social scientists and, interestingly,
theologians. But afthough she ap-
proached her subject as a profes-
sional, and most teachers maydo the
same, the effect is deeply personal.
Fordata aside, the experiences Mann
describes ring with authenticity and
familiarity.

“What would happen,” Mann asks, “il
boys were raised to respect girls as
equals, 10 listento their voices andto
value them as friends? No patriar-
chal cultura has ever tried to do this.”

Mann's analysis is devoted to the
three institutions in our cuiture th=
most influence who young peop..
become: families, schools and
churches. Her discussion of schools
is immensely valuable - she tackles
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velopment program for elementary and
secondary teachers whichfocuses on
classroom applications for the visual
arts. The sessions include gallery
tours, lectures, hands-on art work-
shops, films, and more. Participants
receive resource packets containing
coior slides, introductory essays with
comprehensive slide descriptions, film
notes, bibliographies, and suggestions
for classroom activities.

The next session will take place on
Tuesday evening, 5:30 - 10:00 PM,
June 13, 1995, at the L.A. County
Museum of Art, 5905 Wilshire Bivd.,
Los Angeles. The subjectis *The Use
of Perspactive in the Art of Diverse
Cultures.” Tickets are $10.00 each.
For ticket information, please call
(213)857-6010. Formore information
about the Education Departiment at
the museum, please call (213)857-
6512.

YOSEMITE INSTITUTE - WORK-
SHOPS IN ENVIRONMENTAL EDU-
CATION: A July 7-9, 1995 weekend
workshop for middle and secondary
teachersis intended to introduce class-
room teachers to some principles of
anvironmental education and is being
oftered at the Yosemite institute's
Crane Flat Campus at 6,200 feet el-
evation, 17 miles from Yosemite Vai-
lay.

The costis $115forteachers and $75
for each additional family member.

Creditis available from Cal State Uni-
versity, Fresno, for an additional fee
of $38. The workshop is designed to
introduce classroomteachersto some
of the principles and practices in envi-
ronmental education. If you have
questions orwould like to receive reg-
istration materials, call the Yosemite
institute at (209)372-9300.

- L ]

T or 1

ADOPT A BEACH ASSEMBLIES:
Sponsored by the Malibu Foundation,
the Califomia Department of Conser-
vation, and the California Coastal
Commission, this assembly program
has recycling challenge grants avail-
able to schools throughout Los Ange-
les Gounty. There are four parts to
this environmental education eflort that
shows K-9 students the way toclearer
beaches and oceans through: *an
Assembly, *written curriculum, *a re-
cycle-a-thon, *beach cleanup. During
the 45 minute assembly, studeris leam
and eam theirwayto a cleanermarine
environment. Students bring alumi-
num cans to the assembly which be-
gins by introducing the why's, facts,
and benefits of recycling. A slide
show from the Center for Marine Con-
servation shows how the increasing
amaounts of plastics and debris in the
world's oceans enmtangies and kills
birds, deolphins, turtles and fish. An
explanation of the LA. Basin's storm
drain system showing the connec-
tions between city neighborhoods,

[\
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818/887-4800
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Steven G. Cchen
Directer of Seclal Catering Sales

Wamer Confer Mamiolt Hotel
21850 Onnard Street
Woodland Hllls, CA 91367

beaches, and the ocean, round out
the presentation.

The foliow-up from this assembly is to
involve the school in a recycle-a-thon
to help earn money to pay for abeach
clean up trip. For intormation, call
Michael Klubock of the Malibu Foun-
dation, (310)788-0008.

BALLONA LAGOON: Baliona La-
goonisthe only naturaltidalwetiand in
the City of Los Angeles. It is located
in Marina Del Rey, just north of the
Marina Channel, making it convenient
to many schools. Ballonais ateeming
natural ecosystem in a very urban
area of the city. It is a stop-over for
migratory shorebirds as wellasa sum-
mer feeding ground of the endan-
gered Calilomia Least Temn. Free
docent-led field trips of the Ballona
Lagoonare being scheduled. Aliteach-
ers bringing a class on one ofthe trips
will receive a copy of the “Teacher's
Guide to Ballona Lagoon - A Unique
Urban Wetland.” The guide includes
scientific and historical background
as well as hands-on activities and a
copy page. Forinformation regarding
these field trips, comact Myma Dubin
at (313)306-6744. The mailing ad-
dress is P.O. Box 9244, Maring De!
Rey, CA 90295.

OF PROFESSIONAL INTEREST

NEW TEACHERS ARE OFTEN
UNQUALIFIED

A new report by the National Commis-
sion on Teaching and America’s Fu-
ture indicates that more than one-
tourth of all newly hired teachers are
not qualified for their positions. Each
year, more than 50,000 people with
emergency or temporary certificates
enter the classroom. While these
instructors fill shortages particularly in
the areas of math, science, social
studies and special education, many
have never taught these subjects and
are not aligible for certification inthese
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qnust move  rapidiy,”

d. "1 kovw this won't be
universal approval, but
promise.”
in is fuli of financial un-
¢, which, White ae-
er.
literally putting one
tatime,” he said.
insisted the city must
-ad and work out the de-
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moving, he has told Cleveland be
must have a stadium that is com-
potitlve with more modern NFL
vetues by the end of the 1998 sea-
BDIL

White and others at a news con-
ference yesterday were unable to
provide such details as a flnal
cost estimate for Stadium regova-
tHon — prelimin estimates
range from $154 on o $172

illlon — or how much money

TO CIJE-NY
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" night baskethall in Cleveland and

extracurricular activitics for the
public schools.

By iinking the two laxes, for a
total levy of 12 percent, White
sald he hoped to make the tax
more palatable than the 15 per-
cent une proposed iast month by
the task force he appuinted to
study ways of financing renova-

ron. SEE WHITE/12-A
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Business leader
Max Ratner dies

Benefactor to Israel
and arts, chairman of
Forest City Enterprises

By MARCUS GLEISSER
PLAIN DEALER REFORTER

Max Ratner delighted in telling
his family bow he arrtved at Ellis
Island on Jan. 1, starting a new
year and a new life.

He came in 1920 from the clty
of Blalystok, in oid Russia, a terri-
tory that later became part of Po-
tand. He would describe the pa-
rade he saw marking the 300th
anniversary of the Russlan king-
dom of Peter the Great and what
it was like when electricity came
10 his house in 1911. _

Family memories snd patri-
otistn were very important to Mr.
Ratner, patriarch of the Rawmer
family. Mr. Ratner died of heart
failure Wednesday evening in his
Shaker Heights home. He was 87.

Publicly, he was best known as
chdirman of the board of Forest
City Eoterprises Inc., a benefac-
torto Israel, and a major arte con-
tributor and scholarship sup-
porter. To his family and friends,
he was a man ¢of warmth, humor,
enthiusiasm and energy. .

"With Max Ratner went a plece
of everything good that was ever
done by this company any place
in the entire world,” said Sam H.

Miller, Forest City Enterprises

chairman, who is related by mar-
riage. .

For many, it was the values Mr.
Ratner stood for that they re-
member.

“Max was a giant in many ways
— businesstoan, human being,

hllanthropist and 2 wonderful
?amﬂy man,” said Scott Cowan,
dean of the Weatherbead School
of Management &t Case Western
Reserve University. “He had an

Max Ratmer The patriarch of the
Ratner farnily,

impresasive sense of values about
life and abuut people.”

Mr. Ratner was a remarkable
man, sald Morry Weiss, chief ex-
ecutive of American Greetings

C.

"“Whenever I visited with him, I
could spend hours lstening to his
philosophy of life, where strong
family ties were basic and aware-
ness of world affalrs was Impor-
tant. He had a vislon and an in-
sight of the needs of society that
wers years ahead of us.

“When he was 10 or 11 years
old, be wrote some papers in He-
brew on the issues of Zionism and
the Jewish people that were the
most remarkeble writing k have
seen for their clarity, depth of
thought and fluency in the He-
braw language at that age.”

Mr. Ratner was deeply com-

mitted to Israel,
SEE BENEFACTOR/12-A

FRGE . BB 1

ALAVILLIC WAk AL

on fetuses aft_1

By BENJAMIN MARRISON
PLALN DEALER BUREAL

COLUMEBUS — The Ohio
Bouss yesterday approved a ban
on aborting fetuses capable of
surviving outside the womb un-
Iess the birth would endanger the
mother's health.

The controversial legislation,
passed B82-15 and headed for the
Senate, would also make it a
crime for a doctor to abort a fetus
using the so-called “brain sue-
tion” method vnless the physician
determines the mother's health is
Jeopardized.

Much of yesterday’s twu-hour
debate focused on banning the
relatively uncommon aborton
method known as “dilation and
extraction” or “d and x.” Oppo-
nents refer to the procedure as
“brain suctign abortion” because

the fetal skull is emptied to ease

it
n
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CMHA chief is candids

Claire E. Freeman, nationaliy touted {
housing chief, is the only candidate fo

Authority.1-B
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Business leader, arts benefactor Max Ratner dles

HENEFACTOR  rwom 18

‘“Max was ooe of Lhe giants of
the North American Jewisb com-
mupity with a very wideapread
mterest in Jewish life ns well as
the pgenera! community,” said
Morton L. Mandal, chairmsn and
chief executive of Premier Indus-
teial Corp., who worked with Mr.
Ratner on mnypm)ects.

“He was ohe the strong
forces that dmloped the interest
0 the part of the American Jew-
igh community for helping Israel
buiid their ecooomy as a very ef-
fective way to help Israelis baoild
thefr state.”’

Former Ambassader Milton A.
ieck, Rowlym, Cxprossed mmmiet

yn, ex aimilar
prajse.

7 think he was ane of the fines1
human beings I ever met,” he
said. “He was & man who was
identified with every construclive
effort in the life of thls commu-
nity, this country aod, certainly,
in the devel nt of Israel. His
virtues 85 a humanitarian is up-
permost in my mind.”

Mr. Ratner, bowever, had B
deeper comumitment to his com-
mgnity. ~

‘Max was one of the
glants of the North
American Jewish
comnmmity with a very
widespread interest in
Jewlsh life as well as the
general community.

MOBTON L. MANUFL. ohabrren et chisf
exxrnier of Premier b ey Carp

“Max Ratner was a0 unsung io-
fluence in the Cleveland commu-
nj[r He really cared abont his

ow man,” sald Gov. George V.

t deal
for his communily and 't seek
recognition for hia efforts.”

!'Mr. Ratoer has stood owl as
one of the tallest and stromgest
irees in the forest,” sald Alex
Chﬁmgiisﬁ:mwmmughp?m
and pu er. is
work, busfpess acumen end
Iteart he bas nourished
sands with good deeds if. this

Vuoincvich, “He did e

commmunity, across this coumry
and abrosd.

“On behall of myself and The
Flain Dealer, I wanl to expreas
my condolences to the Ralner
family on thetr Joss "

Mr. Retner was born Dec, 7
1907, the seventh of nine chil-
dren. His parents were hoishe
and Pesha Ratowczer. His father
was in the textile business.

His older brother, Charles, ven-
Lared to the United States in 1905
Mr. Ratner recalled, “iockily. we
followed his advice 1o come to
America. We arrived at Ellls Is-
land and edopled the name

toer. "

They settled on Cleveland's
East Side, and Mr. Ratner went tn
{Henville High School. In 1929, he
earped o law degree atr Cleveland-
Marshell Law School, now part of
(Cleveland State University.

Remeobering his early years
here, Mr. Ratner said, Al the
family settled into life in their
new country, and everyone nld
epough went to work. All the
money thet came ipto the Ratner
household went 1o Pa aod Ma, and
everyobe lived [rom Lhe same
purse. For years, there was e
Jjoint bank nt.

redhat than immlving volors

Andt tha dowmitawn parkdng kot antd
bulding owners won't view a 12
porcent parking tax as much of e
comprosmize from he 15 percent
meommended ty te mayor's
Stadium tagk iosce; count on
continteed oppsiion from them:

Frally, volers [jely wonl be heppy
thal yet mre le money & poing 1o
pay for Gatewsy's badlooning cost
oweaTLNE, and el They won have
a voios in whelher sllhar tax s
enacied

PUMCIAEX o rking (ax oo

“At fire, Charlie worked for
General Motors — for the FPraher
Body division — on an assembly
line,” Mr. Ratwer paid. "“Then he
went to work for the Cuyahoga
Wrecking Co., demolishing the
Masomi: Bnlldms in downbtown
Cleveland. Leonard werked 25 a
timekesper and Harry ag a water-
boy oo the same demiolition proj-
m'"

It wee firom these principles of
hard work and farmity that grew
the giant Focest City Enterprises,

Charies had inveated in » Lom-
ber atore on K 93rd 51, near Har-
vard Ave. Im 1923, Leonard de-
cided to join his older brother in
the lumber tednest and, in 1925,
Max joined the business, where
he worked days while going to
law school st night,

Mr. Ratner, the lagl of the
founding brotlxers recelled that
19305 when many
uRe; people were
evicted from their hoines, tbe
campany arranged with  local
banhks for small with which
a cottage could be buitt.

ild &
ceflage for bie family at a mtal

prudent and appropriate,

Yesterday's anoouncamenl wag
only the latest in a series of pro-
posals 1o emerge about how to
fund the Stadium renovation.

On May 3, White's first task
force recommended a 20-year, 15
percont parking ‘tax, raisi
about $13.3 million a year, a5 we
ac annual contributions of $1.8

million a yesr from Cuy a
County $2 mitlion frw??‘ﬁe
state of Ohic. These figures were

based on a $154 milllon renova-
tion

Bart the next dey, White said the
cos1 would move Hkely reach $172
million, apd pro putting the

November bal-

cost of §$59 pald off in three
Years.

In 1939, the company boughi
Rockport Lumber gn and, two
years later, Forest City started
making prefalmcaled bomes.
During World Wayx 'II, the com-
pany produced boxes for muni-
tioas and military equipment.

Afler the Depresgion and into
the carly 19404, the ﬁur?any was
able to buy vacant land and de-
veloped lots last by the orlginal
OWRETE

Mest of the land was sold ater
to builders, many of whom be.
:ame pariners with Forest Clty in

special  arram under
whlch the tand and meterial were
given to the builder with the un.
derstanding that he would pay for
it wl::en he sofd the bouse he had
built.

Since (ke company had more
land than the customers coold
uge, Forest City started budl
ns oWm d'oo i:n centers an

. After World

ar 11, ity undertook
massive home-bullchng Tojects
to meet the housing nee of re-
n? servicemen, work
helped trigger Cleveland popula-
tion shifte to such suburhs as Ma-
ple ights, Parms, Wikowick

without authorizavon from the
legislature. State Senate Presi
dent Stantecy Aronoff said he fa-
vored legislation that would allow
different regions to find local
fending sohitions for sports facili-
ties, and White plans to meet with
Gov. Gmrieegv Yoinovich to dis-
cuss such legislation on Monday.
Whlle enic he boped to have legm-
lative approval by Sept. 1,
Ancther part of the
dorsed by counly commissioners
as well, would to turn over
coastruction lo Stadiuvm Corp,,
the company throagh which Mod-
ell leases the um from the
city. Any cost overruns would
have:obepa:dbythemmy. by

lan, en-

£ani

md Brook Park.

Another deep fnterest was ltn
siate of Israel, which Mr. Ratney
vigited more than 150times. &

In 1964, Mr. Ratner beaded’§
trade mission that was gra.mﬁ
official status by the U5, Depa
ment of Commerce. In 1967, bl
toured the battle tones of
Arab-lsreeli war and brou
mbackastoryufhopetar!m o

uTe, -

He held honorary degrees frogg
Cleveland State Doiversity, Bram
deis University and Hebrew Un:E
versity in Jerusalem.

Mr. Ramer is survived by i3

son, Charles A., who will becondf

cmef executive officer of F
Clty Emlerprises this
Other sons, James and Romlﬁ
are execulive vice presidents &
Foresi City. A fourth son, Mark, fa
a professor of chemistry at North;
mmem University in Evansiong

~

He i alsa survived by his wile,
Betty, a sister, Fannye Sh
and 10 grandchildren.

The funeral will bealme.to,
day al Park Synagogue, 3308
Mayfield Rd,, Clevelmd Heightg
Arrangements are by
Kurin- Bonkatz Inc. Memorial
Chapel. e
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This issue deals with perspectives on
Jewish education reform, systemic
change and institutional transforma-
tian. it should come as no surprise that
creating permanent change is extreme-
ly difficult. In Tewish education, as in
general education, the battle must be
fought communiry by community and
schoal by schowl. One big difference,
though, between the Jewish communi-
ty and the general community is the
presence of allied institutions and
agencies, other than schoaols, that are
ready and able to support the effort.

The major article in this issue by
Walter Ackerman deals with central
agendies for Jewish education, federa-
tions and private family foundations,
Ta the extent that communal Jewish
education is undergoing change, it is
the combined interaction of federa-
tions, central agencies and recent
efforts by Jewish family foundations
that is responsible for whatever change
is accuring, As the Jewish continuity
agenda emerged following the
National Jewish Population Survey,
federations realized that jewish educa-
tion had become a central concern of
their most active leaders. This convern
has taken two primary directions,
increased funding for Jewish educa-
tional programs and restructuring the
Jewish education planning and delivery
system. I the age of jewish continuity,
Jewish education has become too
important for the federations to dele-
gale all responsibility to central agen-
cies for Jewish education. But, as
Jordan asserts, central agencies can be

an ettective agent for communal plan-

ning and service delivery if both lay
and professional leadership have the
requisite skills and vision and engender
confidence in the leadership of federa-

tions.

Ackerman also points out the grow-
ing involvement of Jewish family foun-
dations over the last decade. Many ini-
tiatives in lewish education have
sprung from Jewish family foundations
World

Conference in Lrael in 1984 that wis

since  the Leadership
convened by the Jewish Education
Committes of the Tewish Avency.
Almost two dozen maior Jewish family
foundations are active m the Neld of
Tewish education, some with very
focused objectives. Thuese soutees of
funding have given impetus to dozens
of new projects, helped set the agenda
for the Jewish community and given
birth to new organizations. Many of
these foundations have anly just begun
to invest the resources that are avail-
able to thern. The foundations present
a challenge to Jewish educators to be
creative and innovative and a challenge
to federations to develop fruitful part-
nerships and joint ventures,

One of the most interesting, develop-
ments is the entry of new partners into
the field of Jewish education, mast
notably Jewish community centers.
Since the landmark Report ol the
Commission on Maximizing the
Jewish Educational Effectiveness of
Cenlers in the mid-80's, JCCs have
added specialists in Jewish education to
their staffs, initiated staff develnpment

programs in lsrael and created new

authentic Jewish educational model
programs, Bayme recagnizes the great
strides made by centers toward becom-
ing more authentically Jewish and he
calls upon the Center movement to
undertake even more vigorous efforts
in strengthening the commitments of
Jews already interested inside the com-
munity. Only an intensely committed
core Jewish population, argues Bayine,
can assure the continuity of the Jewish

cominunity in Anierica.

[n recent years, American Jews have
Become accustomed to hearing Tsracli
leaders suggest that we pay more
attention to Jewish education here.
While to saime it may appear presum-
tuous tor [staeli leaders to lecture
vmerican Jews about our prioritics, |
believe this message reflects a deep-
sealed cancern for the future of the
community upon which [srael has
come to depend so significantly for
moral and political support. Perhaps
[srachi leaders arc familiar with the
recent findings that {srael is not a sig-
nificant presence in American Jewish
schools, either as a subject of study or
as a focus for ¢elebration. Alperin pre-
sents the evidence for concluding that
Israel is diminishing in the curriculum
and program of American Jewish edu-
cation. In spite of the positive attitudes
toward lsrael expressed by most Jewish
educators, teaching of Iszael seems to
have rcached a platcau. Alperin con-
ducted her research prior to Oslo,
when the American Jewish communi-
ty was struggling to explain the intifa-
da and its aftermath to Tewish chil-
dren. It appears, however, that the






{ This paper was written is early 1994
and funding was provided by the
Council on Initiakives in Jewish
Edvcation 1 CIJE). Publication and
seproduction rights ave rescrved)

recent publi-

cation of the

Jewish Educa-

tion Service of

North Ameri-

ca {JESNA)

reports that

.. 1ENY communies m recent years
have been examining the roles, func-
tions and service, and structure of their
communal service bodies for Jewish
education. In some communities,
major changes in the mission, organi-
zation structure and funding of these
institutions has been proposed and in
some cases already implemented. At
the same time, other communities are
seeking to strengthen their existing
commumnal service bodies or to estab-

lish new instrumentalities,™

An ¢laboration of that statement
which a) describes the traditional func-
tions of communal agencies for Jewish
education, b) notes and tries to explain
the reasons for the current review of
those functions, and ¢} reports on the
results of that examination can provide
a useful framework for detailing devel-
opments in Jewish education in the
United States since the start of the pre-
sent decade,

Communal offices of Jewish educa-
tion, varivusly known as a bureau,
board or ayency, are an institutional
expression of the idea that the commu-
nitv bears & major responsibilitv and
should play a significant role, not
unhke municipal, state and federal
governments in public education, in
the comples process of transmitting
Jewish cuilure, however defined. from
one generation to another,” The Ml
such agencey e Bureau of lewish
Education of the Kehillah of New York
{ity—was established in 1910. Judah
Magnes and his associates in the lead-
ership of the Kehillah thought the cre-
ation of the Bureau rather than direct

grants to existing schools the most
effective possible use of $50,000 con-
tributec by Jacob Schiff to the Kehillah
for “the improvement and promoting
of Jewish religious primary education
in the city.” The program and activi-
ties of the New York Bureau forged a

pattern which was the model for the
work of similar agencies, subsequently
established in cities all over the United
States and Canada

These agencies worked mainly with
schools. Only rarely were they involved
with informal education—camps,
vouth groups, weekend retreats, trips
1o lsrael. The concentration on formal
schooling i~ easily explained: the liter-
ary character of the Jewish religious
tradition and the centrality of learning
in that tradition leads inevitably to
according the schoaol and its “deliber-
ate, svstematic and sustained effort”
pride of place among educational set-
tings. Knowledge is the key to praclice
and the avenue of identification.

Over the years central agencies, par-
ticularly those in larger cities, have
mauved away from direct involvement
wilh schools, Where once they expend-
ed resources on supervision, setting
standards and evaluation, today they
see themselves in a supportive role
which provides resources and consul-
tations to schuols and other education-
al institutions. While some of them
conduct scheols—communal day
schools or high schools and largely in
smaller communities—most are
involved in planning activities, gather-
ing data, advocacy, professional growth
programs, resource dissemination and
services to teachers and principals.” The

T LAy TAKE THIS PPORTLNITY TO THANK (OHEAGLUES Al T UWER THE UNITED STATES FOR THEIER GRAL 5L~
HESPUNSE TO MY MANY AEQUESTS BOR INFURMATION AND MATERIAL REGARDING THE WORE OF THE INSITTU RNy
WITH WHILH THEY ARL ASSOCTA TELY. | AM PARTHOUTARLY INDEBTED TO MARK GURVIS, Manacivg LNIRECTOR 0F
THE JewisH EDuesiion CExTER OF CLEVELAND, FOR HIS PATIENT EXULANATIONS OF THE WORK OF THE
CONTINUITY COMMISSION OF THAT COMMUNITY ANI? FOR SHARING WITH ME [Tl [N D154 FF KN W LEIGE 05 |HE
PRICHENS WHILEL LEDY FROM THE FSTARLISHMENT OF THF COMMISSION 10 1HE IMPLEMENTATION OF [T8 RECOM-

MENDATIONS,






ability of our day schools to provide
infensive Jewish educational experi-
ences."" When translated into the lan-
guage of practice, that statement was
taken to mean that a) “the communiry
must invest significantly to build a
Jewish education profession; b} each
child should have opportunities for
educational experiences that provide a
fewish living environment...retreats,
Israet trips, summer camps, and other
‘heyond the classroom’ programs and
because Jewish schooling for children
can succeed only if supported in the
home environment, ¢} parents...need
more tools and skills than their own
childhood Jewish education afforded
them,..if they are to represent Jewish
values, attitudes and behaviors 1o their
children.”"

The major recommendations of the
report of the Commission were formu-
lated by three separate task forces—
one dedicated to Beyond the
Classroom Education, another charged
with Parent and Fatnily Education, and
a third which dealt with personnel.
Conceived as an integrated whole, the

proposed initiatives included:*

Cleveland Fellows—The College of
Jewish Studies will develop a grad-
uate program in Jewish education
for students from Cleveland and
elsewhere. The faculty and students
will be engaged in study, teaching,
and program development, within
congregations, schools, and agen-
cies. They will raise the level and
quality of the local field of Jewish

education and lead to positive ram-
ifications beyond Cleveland.

Feliows Graduate Positions—'he
graduates of the Cleveland Fellows
program will be hired to fill many
af the new positions in new areas
mandated by the Cammission on
Jewish Continuity. The positions
will include congregational tamily
educators, retreat specialists, mas-
ter Leachers, school directors, and

wthers,

In-Service Education Package—The
Burcau of Jewish Fducation and
College of Jewish Studies will
develop a program of individual
izeed professivoal growth and in-
service cducation to guide reachers
alreadr working throughout the

conimumty’,

The Personal Growth Plan starts with
individual teachers at their various
fevels of experience, knowledge,
and commitment, and helps lead
them to degrees, licensure, or other
sdvances in professional prepara-
tion. In addition, the community
will implernent teacher and institu-
tional stipends to encourage partic-
ipation in teacher education pro-
grams.

IISP—The Israel Incentive Savings
Plan attracts 100 new enrollments
each year. The potential for addi-
tional growth is tremendous. The
community will now approach
recruitment ditferently, targeting
specific congregations and schools

"1 GLIVE THE DESCRIFIHIONS OF THE: FROGRAMS An THET APPEAR IN THF REPORT, 150 50 NOT %IV FOR THEIR LON-
TENT 8L Al TO FROVIDE & SFSF OF THE RHETORIC, AN INPORTANT PART OF THL WK OF THE COsIA TSI,

to develop school-based trips that
go hand-in-hand with 1[SP enroll-
ment. This should dramatically
increase the number of Cleveland
youth who will have an Israel expe-
rience, Also, the shares of funding
by the family, the school, and the
community will be increased to
refleet the current cost of Israel
trips.

Curriculum Renewal—Many of the
communily’s schools operate with
out-dated or ineffective curricu-
tum. Also, new family education,
Twrael studies, and “beyond the
classroom” education programs
should be integrated into school
programs. The Bureau's pilot pro-
gram, Project Curriculum Renewal,
should be expanded to work with
cach school un this critical concern.

Congregational Enrichment Fund
Expansion—This fund has enabled
the congregations to develop

important new programs in recent
years in the areas of parcent and
family education, and “beyond the
classroom” education. Funding has
decreased since the program was
initiated in 1982. An expansion of
[unds is now recommended to
enable congregations to increase
PrOgramiTing.

The total cost of implementing the
recommended programs over a four
vear period was estimated at
$5,687,422."

Within a short time, commmunities
all over the country initiated processes
sirnilar to that followed in Cleveland.



Continuity, a term coined by deliberate
choice*, became a slogan not unlike
others used so effectively by federations
in fundraising campaigns. A survey

conducted in 1993 among 158 Jewish

communities elicited 67 responses; of
this number, 42 reported that they “...
had created a community wide plan-
ning process {whether through a spe-
cial commission or task force or
through the work of an ongeing body)
on Jewish continuity, identity and/or
education,”™ Among the issues identi-
fied by respondents we find “[the] abil-
ity to identify and reach the unaffiliat-
ed; avoiding duplication of efforts by
congregations, agencies and institu-
tions |and} reaching consensus regard-
ing priorities and/or special initiatives
{e.g. a community in which there was
some feeling that there was too nmuch
emphasis on the Israel Experience).™

The reports of the various commis-
sions and committees are strikingly the
same, not a surprise considering their
provenance. An analysis of sixteen mis-
sion statemnents discloses that Jewish
continuity means different things in
different places.” In some communities
continuity was equated with Jewish
education, values and culture; in others
it was comprehended as ensuring the
vitality of the Jewish community;
another group thought of it as promot-
ing the Jewish identity of individuals.
The centent of the various reports is
arguably less important than the
process of deliberation they reflect.
Hundreds of pecple all over the coun-
try were engaged in serious discussions
about the maintenance of Jewish life.
The participants were by and large
already engaged in communal affairs.
They were chosen ad hominem or
served as institutional/organizational
representatives,

PRI ATE CORMUNICATION HIOM A MEMBER OF THE
CLEVELAND COMMISSION. [T WAS FELT THAT A
MIORE TVONZATIVE SYMBOIIC SIGN THAN EIUCATION
WA NELITED N GRUFR TO MARSHAL TR RESOURCES,
BEITH 1N PERSONNEL AND FINANCF, REQUIRED BY THE
PROPOSED PROGRAMS.

The inclusionary character of the
idea of continuity brought synagogues
into the process, both as participants in
determining policy and in planniug
and as beneficiaries of implementa-
tions. The Cleveland commission was a
coalition of federation professionals
and lay péoPIc of the Congregational
Plenumn, the crganizaiion of the city’s
synagogues. This is a departure from
traditional federation practice; the new
alliance was a breach in the wall which
divided between “church and state.” It
was also a belated recognition of the
fact that synagogues are where you find
people, their children and the schools
they attend."

While T doubt that there is any direct
connection, the docurrents produced
by the various commissions call to
miind reports dealing with public edu-
cation in the United States which
appeared in 1983. The best known of
thesc was A Nation ar Risk™ A consid-
eration of the various reports raises
issues pertinent to efforts to improve
Jewish education—a tendency to
underestimate the complexity of the
educational process; the failure to
involve teachers and other professional
educators in the deliberative process;
the need to maintain public interest
and avoid disenchantment; the neces-
sity ol continual attention to the struc-

ture ot the decision making process.”

The move from the determination

of policy through planning and finally
to impleinentation raises important
questions of governance—who will
oversce the new programs recom-
mended and funded by a Continuity
Commission? In some cities the task
was assigned to the already existing
communal agency for Jewish educa-
tion. In others the central agency was
reorganized and the federation
assumed a major role in its operation.
Cleveland is an example of this
approach; the Bureau of Jewish
Education has been replaced by the
Jewish Education Center of Cleveland,

an agency jointly managed by a profes-
sional educator and a federation execu-
tive. The new entity was created in
order to “institutionalize the work of
the Commission on Jewish Continuity
in the organizational life of the coin-
munity.” More specifically it was
believed that federation involvement in
the day to day details and management
of the community’s educational system
would keep top leadership involved,
guarantee the continuation of the plan-
ning process begun by the commission
and facilitate coordination betweeu the
central educational Jewish agencies of
the city.* It is obvious that the federa-
tion has here taken on an operational
responsibility for an educational
agency—a new and sormetiines contro-
versial role.

The prodding of federations, some-
times bitterly resisted by long-time lay
and professional supporters of
bureaus, has led to the reorganizaticn
of central agencies in several cities.
Striving for a more equitable distribu-
tion of community funding has led in
Detroit to the replacement of the
United Hebrew Schools, perhaps the
only real communal system of educa-
tion in the country, by the Agency for
Jewish Education; the Chicago Board
of Jewish Education is now the
Community Foundation for Jewish
Education; significant structural
changes—all of them guaranteeing
federation a prominent role—have
also taken place in Baltimore and
Atlanta.

The proposal for the reorganization
of the Chicago Board of Jewish
Education, long one of the country’s
leading central agencies, reflects 2 wide-
ly shared perception—"... we need a
communal entity with the capacity to:
lead a reassessment of the traditional

*THE REFEREXCE 15 TO THE CLEVELAND COLLEGE OF
JEWISH STUDIES AND TiE JEWISH COMMUNITY
CENTER OF CLEVELAND WHICH TOCGETHER WITH THE
BUREaL {=0w THE [ECC) ARE CONSIDEUED THE
MANOR COMMUNAL AGFMCIES. NOTE THE PARITY
GIVEN THE JCC,



supplementary school model; generate
a sense of excitement about Jewish edu-
cation in the comimunity; create enthu-
sism for Jewish involvement among
students and their families; and attract
top leadership and substantial new
resaurces.” A change in structure and
governance was deemed an essential
condition for the attainment of these
abjectives, the difficulty of assessmen-
notwithstanding,

The internal organization of the new
bodies is Jess important than the func-
tions they are assigned. The example o7
the proposals in Chicago is instructive;
The new “Community Foundation for
Jewish Education will be disassociatec
from operating responsibilities for
Jewish education.. it will not be part of
a delivery system...although it may
undertake experimental or demonstra-
tion projects.” The traditionat service
activities of the Board will he trans-
ferred 1o other agencies, The new
Foundation will engage in “...coordi-
nating events,...planning and priority
setting; constituency building (or
advocacy for Jewish education) and
the development of new sources of
funds for Jewish education.”™ The plan
of governance of the foundation
includes 4 board <onsisting of repre-
sentatives of the Board of Jewish Edu-
cation, Chicago Federation of the
Union of American Hebrew Congre-
gations, the }ewish Federation of
Chicagw, the Midwest Region of the
Federation of Reconstructionist Con-

SR OF WHAT [ BRING VIFRD 15 BASEE 0N INE-ige
VIEWS W TELEDUCATUIRS ANDY FEDERATION FXECU-
TV I S VT IEAL T TR

grepations and Hawvurot, and the Mid-
west Region of the United Synagogue
of Conservative Judaisn.

Yet another model of implementa-
tion is the jewish Conlinuity
Commission of the New York UTA-
Federation established in 1993, Anout-
come of a Strategic Plan, the commis-
sion administers a Grants Program and
Is engaged in a major effurt™...to
increase the nuinber of teens partici-
pating in Isracl Experience programs.”
During the 1994-95 wvear the
Commission, a new entity with no for-
mal connection to the Now York
Raard of Jewish Lducation, will spend
vver SO0 00 tor scholarships,
strengthening marketing and partner-
ships with 39 congregations which seck
to establish a “Gift of Israel™ o the “gifl
ol choiee™ for childeen and their fami-
fies at Bar/Bal Mitzvah” The totat bud-
pet for the agency for 1994 95 was 2.2
million, Twenty one grants were
awarded to enable “.. .2 number of insti-
tutions to undertake initiatives to
strengthen (if not transform) them-
selves as settings for jewish living and
learning,” Among the recipients of the
grants were the Hille! Foundation at
Hofstra University for an cutreach ini-
tiative, the Board of Jewish Education
of Greater New York for the develop-
ment of a Jewish Family Education
Training Program, the Jewish
Community Center of Staten Island
for a five-year plan for varied programs
designed 1o strengthen Jewish content
throughout the Center, and the
National Jewish Qutreach Program to
¢reate opportunities in at least ten

Hebrew schools for parents and chil-
dren 1o study Hebrew simultaneously.
The Commission directs its grants pri-
maiily toward institutions which serve
the “marginally affiliaicd”—families
with children, college students, singles,
young aduits, and new Americans. Jt
plans to develop a design for the assess-
ment ot the designated projects in
order “__.te learn more about what is
required (o achieve institutional
change.”

Experience in Boston is also worth
noting, |he Commission on fewish
Continwty in that city is an agency of
the Combined Jewish Philanthropies
which is funded from the income of
restricted gifts and the establishment of
endownent funds. The role of the cont-
mission, « new plaver on the education-
al scene, is Dest described a3
“enabling”—its funds and support have
made possible the Jewish Family
Fdueation tmitiative, a twe vear certifi-
cate program for training Family
Educators run by the Hebrew College of
Boston. A similar pattern—providing
existing agencies with the means neces-
sary for the development of new pro-
grams—is evident in the Youth
Education Initiative Pilot Project, a pro-
gram managed by the Burcau of Jewish
Education and the Synagogue Council
of Massachusetts, which is intended to
enrich programming for youth and 1o
raise the leve of expertise of profession-
al youth workers in the community,
Me’ah, an adult Jewish literary program,
likewise utilizes already available

resources.









gregations were among the benefi-
ciaries of grants in New York,

The emerging relationship between
federation and synagogues lends
credence to the position which
holds that “,..effective education
takes place in settings where ideo-
logical references are strongly
expressed in practice and life style.
One cannot have effective Jewish
education without dencminational
perspectives which provide a hase
for induction.” At the same time,
religious bedies fear that newly
available funding will be used pri-
marily to support Jewish education-
al programs sponsored and divected
by federations.

It is not clear that communities
around the country have devoted
sufficient attention to developing
criteria which order priorities. The
increase in the variety of education-
al settings eligible for communal
funding does not mean that all of
them are equally capable of achiev-
ing desired outcomes. Some
knowledgeable observers question
the wisdoin of investments in pro-
grams for the marginally affiliated
or outreach activity in the direction
of those not at ali connected. They
maintain that “pay-offs” are more
likely when resources are applied to
those already committed.

The minutes of a meeting in one
community are instructive:

Weiss (Orthodox): Why are we
doing this prioritizing? What
does voting on priorities
mean? Does it mean how
dollars will be speni? Or does
it just mean how things are
valued? For example, trips to
Israel, which everyone valued
high, versus day schools.
Trips to Israel might be val-
ued high, but that doesn’t
meau that a great deal of

money should be spent on

themn.

Yitzchak Weinstein (an educator):
Note the emphasis on the
word schooling. this is fornal
education. Then there is alse
communal education. And
informal education...isn’t’
[srael a school in itselft All

three—schoaoling, communal
and informal—should be
integrated. Let’s deal with
these issues by going through
specific recommendations. .

Jerome Orenstein (a traditional
refigious  non-Qrthodox
feader); 1 think there is a con-
tinuum, formal and infor-
mal. One is not more impor-
tanl than the other. The
valuation here is that all arc
equal.

Sibver (chairk: Dan't worry about
money yet.

Weiss |to those around himf: But
thiat’s whart it s all alsoul.
Sifrer he reads|; “Increase salaries
and benefits™ day schools will
come in with a proposal that
Mty 10, Bul there could he
somenne defined as a teacher
at the Tewisl Community

Center,

Hammerann { Orthodex): Formal
and informal education are
nut the ends of g continuum.
They are different.

Silver: Let's avoid dividing up into
forrnal and informal. Doing
that would lead to conflict,
ne decision, no consensts. ...

7. The goals of the continuity process
are all too often too broadly stated.
There is no way ol ever “knowing”
whether or not they have becn
achieved. At the same time there is
in some places a naive expectation
of immediately visible results—
"After all the money we've puit into
that place, why doesn't my grand-
child like Hebrew school” Goals

should be formulated in 2 manner

which permits measurement and
the identification of Lhe effects of an

intervention.

An account of developments in
Jewish education in the United States
today must consider the increasingly
visible role played by private family
foundations. One observer estimates
that Jewish sponsored foundations in
this country spin off approximately
$500 million a year.” There is even a
suggestion that .. within a few years
the total amount of money given away
by endowment funds and family foun-
dations will exceed the total dollar
amount from the annual campaigns of
federations.™

Private foundations, an expression
of the volunteerism deTocqueville
found sn impressive and also of the
Protestant ethic of stewardship, play an
important role in American society,
That example, together with the Jewish
tradition of Tzedakah, guaranteed the
creation of Jewish family foundations
once sufficient wealth had been accu-
mulated. Critics of private foundations
complain that they are capable of influ-
encing public policy without paying
the price of accountability. The truth of
that charge must be weighed against
the fact that the freedom enjoyed by
foundations permits risk-taking and a
margin for experimentation and inno-
vation nol easily inatched by estab-
lished institutions tied to the consensus
policies of communa! funding. A stu-
dent of American philanthropic foun-
dations wisely notes that “The only
total mistakes which a foundation can
make are in its investment polivy, not
in its granting policy. ..

It is, of course, impossible to list here
all those foundations which award
grants to educators and educational
institulions or to list the activities they
support. Several of them, however,
have achieved a special prominence.
The Crown Family Foundation, for



example, working together with
JESNA, which administers the pro-
grani, has established the Covenant
Awards and Grants, The Awards go to
individual educators in recognition of
“excellence, effectiveness and creativi-
tv.” A member of the family describes
the purpose of the awards in less offi-
cial terms: “.. to locate talent and pro-
vide it with some venture capital or a
little time in the limelight and some
breathing space and mobility.”* The
grants are made available to institu-
tions “.. . to provide sced funding.. .t
develop and implement significant and
cost effective approaches to Jewish
education that are potentially replica-
ble....” The progran: receives as many as
400 proposals a year.

The configuration of Jewish educa-
tion has been altered also by the work
of two other foundations. The Wexner
Graduate Fellowship Program is dedi-
cated to attracting “...promising men
and women into professional leader-
ship careers in Jewish education, Jewish
communal service, the rabbinate and
cantorate and Jewish studies, “The Fel-
lowships cover all tuition costs and fees
of the schools of choice and also pro-
vide annual stipends. At this point we
do not know whether the program has
attracted young people previously not
committed to careers in the Jewish
“civil service” or whether it serves those
who have already inade the choice.
One of the original Wexner programs,
now discontinued, provided institu-
tional grants for graduate professional
schools and training programs in order
to “.,. stimulate improvement in the

core curricula of those institutions
which train professionals for service in
the Jewish community.” The Founda-
tion...” particularly [sought] to encour-
age more effective communication
among the various denominations and
professional groups within the orga-
nized Jewish community.” Gran:s
amounted to as much as $75,000 a year
for a maximum of three vears.

The decision of the Wexner
Foundation to concentrate its efforts m
ong area -leadership for the Jewish
community—is intended to avoid the
dangers of “scatterization™—the dilL-
tion of elfect which results when rels
Livehy small stms of money are awarded
Lo a large number of individuals and
institutions that lack any evident cor-
nection +itly one another, That saine
policy has bzen followed by the
Bronfman family which bolieves that
* il you want Lo change something,
vou'd better narrow vour focus...get
down to something that you really cany
accumplish.™ The CRB Foundation
has made the Israel Experience its pri-
tnary focus and in addition to the sum-
mier program in Israel which it operates,
the foundation is a major factor in
efforts to reach an exponential increase
in the number of young people who will
spend time in the Jewish state as an inte-
gral part of their Jewish education.

The [srael Experience, whether
sponsored by local institutions and
agencies working together with nation-
al organizations and offices in Israel or
“sold” by private entrepreneurs has
gained a prominent place on the map
of Jewish education. T will not here

attempt an analysis of its educational
significance. T will, however, note that
the expectations of transformation
attached to programns in Israel are
sometimes wnrealistic.

While the foundations [ have men-
tiened thus far are interested in chang-
ing American Jewish education, they
have chosen to work through individu-
als and single instiitions. or a consor-
tium of institutions, without address-
ing themiselves to systernic issues. The
Mandel Assaciated Foundations has
chosen a different role. From the con-
vening of the Commission on Jewish
Education in North America, together
with the lewish Welfare Board and
JESNA in collaboration with the
Couneil of Jewish Federations, to the
activities of the Council for Initiatives
in Jewish Education (CIJE}, a product
of  the
Cwoinmission,” the foundation has

deliberations of the

addressed itself to developing a strate-
gic design for the systemic change of
Jewish education. The areas of CIJE
concern—building the profession of
Jewish education, mobilizing commu-
nity support, and developing a research
capacity—are testimony to the broad
scope of the undertaking.

The Lead Comrmunity Project was
the major CIJE activity. It is an interest-
ing and instructive example of the way
in which an indepeudent agency, unre-
lated in any formal way to communal
organizations nor constrained by their
investrnent in what is, can mobilize an
entire community in the name of Jewish
education, The project also demon-
strates the ways in which goodwill and



influence rather than authority work in
a voluntary system.

Aided by the support and consulta-
tion services provided by CIJE, the
three lead communities—Atlanta,
Baltimore and Milwaukee— were cho-
sen from among 23 applicants—are
intended to provide an example of
*...what can happen when there is an
infusion of outstanding personnel into
the educational system, when the
importance of Jewish education is rec-
ognized by the community and its lead-
ership, and when the uecessary funds
are secured to meet additional costs.”
The design of the project requires that
each community articulate communal
goals for education and develep pilot
programs which will be monitored and
evaluated. One of the major functions
of CIJE is to disseminate the informa-
tion gained from the work of the Lead
Communities and to encourage the
replication of these efforts in other
places. Indeed the publications o CIJE
to date” are already an important con-
tribution. The entire enterprise is uid-
ed by the assumptions that systemic
change requires a community wide
effort rather than innovations in indi-
vidual programs and institutions,

The work plan of CIJF calls to mind
the activities of the Fund for the
Advancement of education established
by the Ford Foundation in 1951,
During the 16 years of its existence the
fund disbursed more than 70 million
dollars. Conceiving of itself as a source
of “risk capital” to be used in trying cut
new approaches to public education,
the fund chose three areas of concen-
tration: irnproving the quality of edu-
cational personnel, improving the
quality of educational programs and
improving the relationships between
educational institutions and society.
The press release of April 30, 1967
which announced the conclusion of
the program of the Fund and the inte-
gration of its activities with those of the
Ford Foundation slate that “...the Fund

has sought to encourage practical and
effective change in the form of new and
betier educational practices. It has'had
the satisfaction of seeing ideas which it
assisted on a pilot basis widely adopted
in the schools and colleges. Team
teaching, use of teacher aides, institu-
tional television, programmed learn-
ing, new methods of preparing teach-
ers, cooperative work study programs,
early childhood education and enrich-
ment of school programs in deprived
areas are exanples...the Foundation
itgell will keep open wide the door and
keep strong the hand of support for
good ideas to advance education and
for the imaginative people to strength-
en education.”

It is still too soon to assess the
intpact of the efforts of CIJE; that is the
case also regarding the efforts of the
other foundations. Graduates of the
Wexner Fellowship programs have not
yet been in the field long enough to
permit judgement; in any event it will
be difficull to tease out the mfluence of
the financial aid and participation in
the programs and semirars sponsored
by the foundation itself We have no
record of the long term vffects of the
projects funded by the Covenant
grants. It is important 6 realize that
there are some things we will never
know; the very rightness of the inten-
tion which accompanies the support
should supply sufficient warrant for its
continuation. We can say that the gen-
erosity of the foundations has inspired
imaginative efforts and a great deal of
thought about how to dg Jewish edu-
cation. The art of writing a proposal
creates opportunities for the kind of
reflection without which education
cannot rise above the ordinary.

The consensus regarding the impor-
tance of the recruiting, training and
retention of talented young people for
the field of Jewish education turns
attention to training institutions. The

Wexner Foundation. the € ovenant
Grants and the C1)F comimitied fol
“Building the Profession” have all -
ognized (heir impurtance, A varwty of
programs are planned to strengthien
their faculties, enrich their programs
and augment their training capabiily,
The recent gift of $13.0HLHI0 1o the
Jewish Theological Semimar. for it
Schaol of Education in perhaps a hreaic-
through which will encorage coslid-
tions Lo other schools.

The traditionsd training 1ol i wach-
ers colleges, Colleges of Jewish Studics
and the schonls of education of rabhim
cal seminaties has recenth heen mad’
fied by an initiative undertaler by Lhe
Rhea Hirsch School of Education o the
Hebrew Union College- Juwish
Institute of Religion {1 Los Angeles
coaperation with the Connnis- ot un
Jewish Education of the Linian uf
American Hebrew Congregations and
the help of the Cummings Foundution,
The Experiment in Congregational
Education is an effort go cnoontge o
small number of Refornt congregations
“,..to rethinlt and restructure the tall
range of their educational progr ns as
they affect all age groups. Its ultinuie
goal is to widen the definition of vduca-
tion in the congregational setting and
to assist congregations in ther eifonis 1o
transform themselves into learning
communities.” The assumption of the
experiment is that the bilurcarion
which separates the schoal from the
rest of the congregation and s aitiei
ties is an obstacle to cducational effec -
tiveness which must be removed. it s
not my purpose here to discuss the
details of the program. "the point is to
note a major departure from a tradi-
tional role. A training institition has
moved out of a sarrew frame and
raoved into the Held in wrder to effecta
radical change in the instilutions {o
which it sends its graduates.

A similar purpose informs the work of
the Cleveland Fellows, a progyam ol the
Cleveland College of Tesvizh Stundies miti-



ated and funded by the community’s
Continuity Commission. Participants in
the program are trained as farnily educa-
tors and mainly work in congregatonal
seitings both during and after the com-
pletion of their studies. While not as
elaborate as the Experiment in
Congregational Education in ¢cither
design or implementation, the
Cleveland Fellows Program seeks also to
make leaming the business of the entire
congregalion.

Discussions about the role of the
training institutions make but passing
mention of their place and function in
the development of a research capabili-
ty in the service of Jewish education.
While research in general education
has much to teach us and can provide
paradigms ot inquiry, the particular
demands of Jewish education warrant
a pariicularistic eftort. Broadening the
area of their activities to include
research will enhance the academic
stature of the training instilutions and
brighten the image of the profession.

I bave elsewhere dealt with the organiza-
tion and structure of Jewish education in
North America.” This paper is a com-
plement to that earlier work. As before, T
have not dealt with schoels; they require
a separate effort. | have also ormnitted ref-
erence to the Joint Authority for Zionist
Jewish Education, an institutional merg-
er of the educational agencies of the
World Zionist Organization and the
lewish Agency for Lsrael, because its
establishment has not resulted in any

conceptually critical change in the

nature of the relationship between
Jewish education in North America and
Israel, [ have here tried to deal with
developments which seem to me central
to the maintenance and enhancenent of
the educational enterprise of the orga-
nized lewish community. Continuity
commissions, foundations and training
institetions in different measure and in
different ways have forged a new config-
uration of Jewish education, The new
pattern is an effort 1o change and
improve what exists—nwinly through
the creation of a netwatk ot programs
and activities destgned to campensalte
lon the shosteonungs of the suppleimen-
Lary congregational schoul. Jts weave isa
combination of rhetoric and resource
which i~ raore evocative and plentilul
than what s been available to previous
attempts w maise public consciousness
and enlist material support for Jewish
schooling and other educational activi-
ties. Whether or not it wil} achieve more
ar better than its predecessors remains
to be seen.
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cantly different today than it was when
most of our Central Agencies were first
established. We now obtain Jewish
information from modalities of which
our grandparents never heard and with
which our parents may struggle might-
ily. Fax machines, E-Mail, CD-Rom,
VCRs, and the World Wide Web allow
an individual access to Jewish informa-
tion and Jewish discussions with the

mere push of a button.

Our homes also are significantly ditfer-
ent than those of our grandparents and
parents. Tn most hormnes it is no longer
possible to learn about Judaisn by sitting
around the kitchen table or living reom,
Often no one is home, Or those who are
at hoine do not have the knowledge or
experience necessary to provide rich
Jewish experiences. Likewise one can’t
learn about or feel Jewish just by hanging
around the neighborhood. We live in
mixed neighborhoods and we no longer
“hang around.” Programmed activities
are de rigueur. America’s Jews are well
accepted into the total community and
multiple priorities may vie equally for
tinte and money.

The 1990 National Jewish Population
Study corroborated what we already
suspected and presented evidence that
while Jewish living, observance, and
affiliation are decreasing, intermarriage
is increasing. Lay people and profes-
sionals in our communities were aghast
with the confirmation that “our grand-
children might not be Jewish.” And,
data which clearly demonstrated that
education does make a significant dif-
ference with regard to Jewish affiliation,
Jewish maitiage, and Jewish observance
were circulated,



As a result, communities went into
high gear and tried to figure out why
the facts were as presented. Inter-
Agency Task Forces were charged with
responsibility for studying new ways to
“do business.” Federations initiated
Continuity Commissions in many
more communities. The Commissions
and Task Forces are still at work. But
everyone realizes that possible solu-
tions, like the problems, are very com-
plex and have great impact on Jewish
education, Jewish life and our Jewish
future.

The Jewish Community is not alone
in its rethinking and reforming of edu-
cation. Since the United States recog-
nized schocls as one of the possible
causes of our being A Nation at Risk,
educators, school boards, the federal
governmient and university commis-
sions have been studying general edu-
cation in the United States and trying
to institute reforms. According to a
recent Gallup poll, education now
ranks as the number one priority
among American voters, with 67 per-
cent saying it is a major concern.
Nearly every school system in the
COUIMry is scurrying to prepare the next
generation for life and work in the 21st
century.’

Cur homes and communities are
changing. Qur schools and communal
institutions must respond approptiate-
iy. As we reform jewish education and
prepare it for the challenges of the 215t
century, our Central Educational
Agencies must also continue to change.
The roles and functions of Central

Agencies have changed a lot in the last
15 years. Central Agencies used to be
primarily service delivery agents, they
are now or must soon become capable
of being much more.,

Central Agencies must provide high
quality Jewish educational leadership
for the entire commuuity. They should
be the conveners of educational think
tanks and must also be positioned to
help mold public opinion with regard
to Jewish cducation. Central Agencies
must be proactive with regard to ongo-
ing assessment and become managers
of change and growth. Central
Agencies, as the educational feaders tor
the community, should be a source of
information for lay people, educators,

and the federation.

Central Agencies must have clearly
stated goals and specific indicators of
how these goals will be accomplished
and evaluated. The Agencies must take
the lead in their own ongoing assess-
ment. Their processes should demon-
strale thoughtful planning and should
provide models which encourage
schools and other agencies in the com-
munity to think about and evaluate
their own goals and outcomes.

One primary goal of a Central
Educational Agency should be to take
the lead with regard to Educational
Planning in the community. This

TEans:

{1} working collaboratively with
schools, synagogues and com-
runal agencies to provide max-
imal Jewish education for the

comimunity,

{2) insuring that the community
understands the importance of
Jewish education by keeping
Jewish education high on the
communal agenda,

(3)acquiring and maintaining
access to decision makers in
order to help them understand
the importance of Jewish educa-

tien,

{4) mabilizing public opinion and
kev federation leadership in
support of Jewish education,

{5) developing lay leadership on
Central Education Agency
boards, and

(6} developing a grand scheme for
funding Jewish education
appropriately which includes
provisions for acquiring ade-
quately trained educators and
increasing the number of indi-
viduals receiving a Jewish edu-
calion,

These goals may seem lofty, bat they
are attainable if their actualization is
carefully planned. For example, Central
Agency leadership need tc conceptual-
ize how to market Jewish education to
both policy makers, consumers and the
general public, A carefully designed
marketing plan is essential for an
agency that wants to place and keep
Jewisly education high on the commu-
nal agenda and accomplish the educa-
tional planning goal indicators listed
above.

One oppoertunity for marketing both
the importance of Jewish educatien









Cosden 1995). This paper begins with
change as a noun, and asks; what type
of change is likely to make a difference
for the Jewish community? {ur mam
focus, however, is on change as a
process. We offer five possible explani-
tions for the faiture of so many change
efforts: when turned around, these
explanations yield five prescriptions tor
would-be change cfforts, including our
awn. These prescriptions alone, how-
ever, fail to capture the hved experience
of successful change, and the lessons to
be learned from that experience.
Invoking Michael Fullan's maxvim that
change is paradoxical, we set forth six
paradoxes that have recurred in our
own work, Though paradoxes, by defi-
nition, can never be fully resolved, they
catti be successtully balanced or juggled.
We conclude the paper with the sug-
gestion that transformationol change (as
distinel from additve or evolutionary
change) is the act of balancing these

paraduoxes.

Since the turn of the century, Jewish
educational institutions have been
assessed and found wanting. In each
generation a variety of changes have
been prescribed: a panoply of textbooks
and curricula; several contradictory
approaches to teaching Hebrew; strate-
gles for the recruitment and training of
teachers; conclaves for celebrating

Shabbat away from families; retreats for
celebrating Shabbat with farilies, and
so on. Some of these changes were pro-
posed inarticles and speeches, but
never found their way inte practice.
Qthers were atlempted, only to be
abandoned a few years later. Still other
changes became permanent fistures of
their institutions, vet the hoped for
improvernent in the state of Jewish

education remained unrealived.

Tuday there is renewed talk of
change in lewish cducation, in the com-
test of what might be termed the “con-
tinuity criss.” In theory and in prind-
ple, Jewish vducation is tae key to
Jewish ventinditys in practive and in
reality. however, few educational insti-
tutions, as they are currently wontig-
ured, are able to fulfill this potential.
Congregational schools {which have
come in tor the most criticism) are
Himited because they teach knowledge
and skills in a vacuum. Day schools,
which have many more hours at their
disposal, can fill this vacuum while
their students are still in school, but
rarely conceive of their task in the larg-
er context of the students’ famnilies and
communities, both present and future,
Camps and Israel trips provide power-
ful experiences, but rarely work sys-
tematically 1o link participants and
their families to ongoing Jewish life.

This thumbnail assessment of the
strengths and limitations of each of
these institutions provide 2 clue to

what we mean when we call for signifi-

cant change—the kind of change we
need if we are to meet the challenge of
Jewish continuity. The crisis of conti-
nuity is the result of missed connec-
tions between individuals, families,
institutions, and the Jewish communi-
tv at targe. The response to this crisis
must be as multi-faceted and far-
reaching as the prablem. Jewish educa-
tion can only meet this challenge if it is
both formal and informal, identity
building and knowledge-imparting: it
must be able to reach people at every
stage of the life cycle; it must offer indi-
viduals and their families communities
in which to live Jewish lives. In the
waords of Jonathan Woocher:

[Flrom a strategic as well as an his-
toric perspective, we would do well
to focus not just on individual
choices and actions, but also on the
existence or absence of Jewish
social realities that are likely to
affect the cognitive, affective, and
behavioral systems of Jewish indi-
viduals.... Today being actively
Jewish is no longer natural, and we
cannol make it natural through
intellectual or even emotional

appealsalone. ...
[W] hat would be needed in order

to counter the atienuation of
Jewish identity are more powerful
Jewish plausibility structures in the
conternporary workd -effective sur-
rogates for the organic, encompass-

ing, authoritative Jewish communi-



ty that exists 1 more. |Woocher
1995, p.19]

A tall, seemingly impossible order.
Yet we all know [irst-hand of institu-
tions have been able to transtorm
themselves to meet this challenge.
Synagogues that were once moribund
are now vibrant centers for lives devot-
ed to terah, avodah and genilut
hasadim. Day schools have served as
the focal point for the revival of neigh-
borhoods, ICCs have turned Jewish
lectures and concerts into major cul-
tural cvents, and themselves into hubs
of Jewish activity.

What distinguishes these legendary
mstitutions from the myriad of others,
whose attempts to change have resuli-
ed in more of the same? Fullan (1993)
distinguishes between “projectitis”
{"where the latest innovation is taken
on without either a carcful assessment
of its strengths and weaknesses, or of
how or whether it can be integrated
with whatever is going on,” {p.51)} and
change efforts that are infused with
“moral purpose.” The tyvpe of change
we need is one that would yield “a
helistic lewish education, anchored in
the Life of real Jewish communities and
capable of interpreting and communi-
caiing the depth and complexity of that
life.” {Woocher 1995, p.33)

If holistic and deeply rooted educa-
tion is our goal, how can this goal be
achieved? Is successhul change simply a
matter of serendipity, of the right person
just happening to be in the right place at
the right time? Can the right person go
about finding the right place and, by dint
of effort, make this the right ime? Can a
place that isn't right find and nurture
people who rise to the occasion? [n other
words, how can one set about to deliber-
ately muke significant change happen?

In laying the groundwork for our
respeclive projects, we began by review-
ing what we knew about the history of

change in Jewish education {Pilch 1969;
Zeldin 1983; 1984; Shevitr 1992).
Looking back on nearly a century of
change efforts, it was sobering to think of
how few of these took hold in any signif-
icant way. Despite Samson Benderly's
large urban Talinud Torahs at the tum
af the century; despite the Jewish
Teachers’ Unions of the 1920°s and 30's;
despite the best efforts of the National
Board of License in the 50s and 60,
and of CAJE in the 70°s and 8(s, Jewish
teaching has never truly become a pro-
fession. The United Synagogue’s
Menomh Cumiculum and the UAHC's
Schuster Curriculum have come and
gonas even the curricular materials of the
Meltom Center, though stll in print, are
vastly underutilized.* Ivrit B'ivrit, open
classrnoms, and cocperative learning
have all been blips on the screen.
Reviewing this sad history, it was hard to
keep from wondering: weuld family
education and avocatiood! teachers be
the next casualtiesr What could possibly
helpr us succeed when sa nany who have

gone before s have failed?

Analyzing these attemprs at change,
Bestle those that have been documented
and those that are nnly part of the “aral
tradition,” we made a list of the reasons
why these changes failed either to lake
hold or to achieve their desired out-

COMC:

Having a vision or an ideal is only
the preliminary step. To have a chance
of realizing the vision, one must have
an understanding of the social forces
thal might prevent the vision from tak-
ing hold, and a hypothesis about some
appropriate levers for change. One
must also realize the necessiry to oper-
ate simultaneously on multiple fronts
in trying to realize the hoped for result.
A ¢lassic example of the failure to go
beyond rhetoric to action has been

documented by Susan $hevitz in an
article entitled “Communal Responses
to the Teacher Shortage.” Reviewing
major Jewish publications over the
span of a quarter of a century (1950—
1975}, Shevitz found scores of artides
decrying the shortage of qualified
teachers in suppleinentary schools, and
containing dozens of ideas about how
to solve the problem. “It was not for
fack of ideals that widespread inaction
prevailed. [ndeed, many ideas—good
and bad, bold and umid, practical and
visionary—were proposed.” {Shevitz
1988, p.25} Yet few of these ideas were
ever tried, and those that succeeded on
a small scale were never implemented
on a larger scale. Among the reasons
Shevitz otfers for the failure to translate
these visions into action is the fact that
many of the recommendations would
have required religious and communal
agencies to work together, thereby
intruding on one anather's turf, and
that few educational leaders had both
the will and the skill to broker such a
partnership.” In other instances, where
political forces were joined together to
push for change, political will alone
proved insufficient to the task of bring-
ing abeut significant change.

* inertia {"“we've always done it this
way:” or “we tried that ten years ago
and it didn’t work”}

* resignation {“kids are supposed to
hate Hebrew school™)

* fear of the unknown
» aversion to risk

* failure to communicate a com-
pelling vision in concrete and
accessible terms
Fullan writes: “If there is one cardi-

nal rule of change in human condition,

it is that you cannot make people
change. You cannot force them to



think differently” (Fullan 1993, p.23},
People need 1o have compelling rea-
sons to believe that change will be a
good thing. In addition, their unhappi-
ness with the current state of affairs
must outweigh their feelings of dis-
comlort and uneasiness in making a
transition.”

A bhost of aphorisms remind us
how integral to human nature

resistance to change is:

from John Kenncth Galbraith:
“Faced with a choice beiween
changing one’s mind und proving
that there is ne need to, almost
everybody gets busy on the
proof.” {quoted in Bridges 1991,
!

from Anatole France: “all
changes, even the maost longed for,
huve their melancholy; for what
we leave behind is part of our-
selves; we must die to one life
before we can enter into another.”
{quoted in Bridges 1991, p.20)

When people’s felt needs, both intel-
lectual and emotional, are not
addressed, or when their personal
interests are challenged but net out-
weighed by insttutional interests, resis-

tance is a most natural oulcome.

The literature on educational {and
organizational) change is brimming
with accounts of changes that were
decided upon by a small inner circle,

only to be resisted or sabotaged by
those who were supposed to imple-
ment them. A classic example is the
case of an innovative “open plan”
junior high school, designed to facili-
tate teams teaching, in which teachers
built makeshift walls from boak-
shelves, in order to create the self-con-
tained classrooms te which they were
accustomed (Smith and Keith 1971).
Examples from Jewish education
abound as well: curricula and fext-
buoks that Janguish in the storage
room; policies ranging from discipline
to the wearing of kippaf thal teachers
discretely ignore,

There is much talk today about
bringing in & “range” of “stakehelders”
to “invest” them in an institution’s
thange cffort. This talk is entirely
appropriate, but, in our experience,
devolves too often, in practice, into the
mclusion of the token teacher, woman,
parent, or community member, At
other times, stakeholders are brought
in as a tactical maneuver in a plan to
co-opt themn into making the decision
a leader wants, Lasting change requires
a true sense of investment by a wide
range of people, who feel they are being
adequately represented in the process
of decision-making,

* telling people what to do (such as
passing a “hinding resolution”)

*+ purchasing a new textbook, cur-
riculum, or program
* sending people to a workshop in

which they would fearn how to
make the change

+ bringing in a new staff person
To quote Fullan again:

You can effectively mandate things
that (i} do not require thinking or
skill in order to implement themy;
and (ii} can be monitored through
close and constant surveillance. ...
But to accomplish.. .important edu-
caticnal goals. .. you cannot mandate
what really matters, because what
really matters for complex goals of
change are skills, creative thinking,
and committed action. [Fullan
1992, p.22, emphasis added|
This explains why a variety of new
curricnfa and teaching methodologies
cither remain underutilized or appear
to be ineffective—the teachers wha are
supposed to be using them lack the
skills, creativity and commitment. The
workshops that are supposed to pre-
pare teachers to use these materials are
usually too short in duration to enable
teachers to acquire the skilis, and too
removed from the ongoing life of the
school to nurture the requisite creativi-

ty and commitment,

Even when a new staff member
(who has these abilities) is brought in,
that staff member’s influence remains
limited unless supported by the culture
and policies of the institution. In their



formative evaluation of the Sh'arim
Family Education Initiative in the
Boston area, Shevitz and Karpel {1995)
found that both the new family educa-
tors funded by the project and the
institutions in which they worked
focused their attention primarily on
the mounting of programs rather than
on the building of an infrastructure to
premote family involvement. They
question whether this short-term focus
will, in and of itself, be sufficient to
change the way in which families relate

to the institution.

What all these examples have in
common s that they assumed that all
change required was a discrete set of
political actions, or staff development
programs; they underestimated how
difficult it would be to embed the
change in structural and cultural

adjustments.”

If one accepts the analysis offered thus
far, an unavoidable conclusior: follaws:
Change is a painstaking effort, requiring
great human and material resources.
Both the institution and the individuals
involved in it need patience. A number
of change efforts which attempted to
avoid all of the pitfalls described above
still failed because of a lack of either
funding or staffing or the requisite stay-
ing-power. The introduction of family
education into a number of day school
settings, for example, cculd not be sus-
tained once oulside funding was no
tonger available.® Conversely, congrega-
tions that have begun to transform their
educational efforts have found that the
new plans required an expanded staff, an
enlarged space, and plenty of time.
{Blodk 1995; Thal 1995)

Mindful of these lessons and the
prescriptions implied by the converse

of each lesson, we approached our
own projects, the Experiment in Con-
gregational Education (ECE) and Day
Schools for the 21st Century (DS21),
both launched in 1994, with caution.
Despite the difference in settings, the
goals of both projects are similar: to
promote educational efforts with indi-
vidual learners and their families that
are holistic and deeply rooted, and to
foster the development of communi-
ties connected by a commitment to
Jewish learning. These projects have
been descrihed more fully elsewhere;

-our focus here is on how the projects

sought to incorporate the prescriptions
derived from the lessons of earlier
change efforts into the change process.

+ At each site a deliberative body {a
task force} is responsible for leading
the change effort,

+ Members of the task force were cho-
sen to represent diversity of stake-
belders, including thase who have
the responsibility and power to
make decisions about changes, those
wha will be responsible for unple-
menting the change, and a range of
potential beneficiaries of the change.
Ameng the responsibilities of the
task force is constant two-way com-
munication with as many of the

constituents as it 15 feasible to reach.

+ The task force is a laboratory In
which to create and test a genuine
sense of partnership between lay and
professional leaders.

« The process of deliberation includes
both Jewish study and an inquiry
into current institutional and social
realities. Study creates community,
between the diverse voices in the
room, and between the voices of the
past and the voices of the present
{Visotzky 1991). It is a wonderful
model for the deliberative process, in
which guiding visions and values
emerge {rom the confrontation
between ...traditicnal ideals and cur-
rent reality.

+ Though all of the participants bring
their own values, visions and plans
for change to the process, they are
asked to open themselves up to
exploring the alternative values and
visions of their fellow stake-holders.
The collective vision and plan for the
institution emerges from the deliber-
ations of the task force and its con-
versations with wider circles within

the community.

* The task force works towards change
in two ways: In the short term, it
looks for “low hanging fruit,” pro-
grams that are easy to mount and
that give people a taste of the vision
as it evolves. For the long term, it
devises a plan for the new structures
and procedures that will be required
to infuse the congregation or school
with intensive, widespread, partici-
patory leamning and living,

+ The task force process is labor inten-
stve, The task force must work on
several tracks simultaneously; evolv-
ing 2 vision, getting input from the
constituents at large, instituting
short-term changes, identifying
goals, structures and issues for the
long ternt, and continuing to grow
through study. Muliiple, overlap-
ping conversations need to take
place 10 keep everyone abreast of this
dynamic complexity. At each site, a
voordinalor is needed to keep track
of all the pieces, and in touch with all
the participants; the national “office”
contributes to this effort by provid-
ing advisors and consultants, and by
holding worksheps in which institu-
tions work together with their coun-
terparts around the country.

¥hat have we learneo rom these
two projects, which are now complet-
ing their second years? If we think of
change as a noun,, as a state to be
reached, we have an iinpressive array
of “low hanging fruit,” but only hints



of the structural and cultural changes
that are yet to come. We have yet to
learn if truly significant change can be
created through this type of concerted
action.

On the other hand, if we think of
change as a verb, we have already
learned a great deal. We have learned
that with time and effort “ procedures
can be put into place that will allow an
institution to work towards significant
change i a productive manner, avoid-
ing, at {east thus far, some of the obvi-
ous mistakes of earlier change efforts.
We have also learned a great deal about
what it feels like to undergo change.
Fullan writes of change as a journey
into uncharted territory. Though one
cannot obtain, at the outset, a detailed
topographical map, cne can do many
things to prepare oneself—one can
hone certain skills and be on the look-
out for certain signposts. To conclude
this paper we want to offer a number
of the lessons we have learned on the
first leg of our journey. As we searched
for the words to articulate these
lessons, we found that they had a cer-
tain paradoxical quality:

1} Readiness for change requires both
a baseline of stability and a modicum
of dissatisfaction with the current sit-
uation. Change is difficult to manage
when the institution is facing a crisis,
wonders how it will survive, or when
key leaders are thinking about leaving.
The opposite, however, is equally true;
an institution which is set in its ways

and which perceives its traditions as
ingrained and as making a contribu-
tion to whatever success the institution
has achieved will also have difficuity
changing. In one of the D521 schools,
the process only got off the ground
once the prevalent mood at the school
changed fromn “We are already so suc-
cessful; what do we need to change
for?” to the realization that schools
always need to be growing and chang-
ing. Generalizing from our projects,
the window of apportunity for change
seems more a matler of culture than of
chronology; the institution must be
stable enough to contemplate the
unsettling journey that change
requires, and flexible enough Lo wel-
come lhe opportunity.

2] Change must be rooted in tradition
while focused on the future. One way
to deal with the emotional resistance to
change is to remind people of the suc-
cessful changes that have already taken
place in the institution’s history. For
example, one congregation in the ECE
recounts often the successful transfer
of leadership from a retiring rabbi to
his successor; another tells of the bene-
fits that accrued to the institution from
various strnctural changes, One of the
D321 schools tells of its recent success
with a values-driven, text-based discus-
ston that led to some limited changes
in school policy. Yet the successes of
the past must be balanced against the
challenges of the future. The limita-
tions of the current situation must be

faced, without denigrating the pro-
grams, efforts, or people Lhat are cur-
rently in place. The promise of living
up to the institution’s potential must
be constantly held out for all (o see,

3} Successful change is both planful
and emergent. Change won't just hap-
pen on its own; it must be carcfully
considered, and painstakingly plotted.
Yet the “itinerary” cannct be adhered
to rigidly, lest it become a straighjacket.
D521 provided schools with what they
came to call an “islands chart,” a2
graphic depiction of the stops along the
route of change. The itinerary has
built-in choice points, yet even so, the
schools found additional ways to
“make the process their own” by intro-
ducing stops. questions and processes
that were not set out beforehand. At
the outset of the ECE, a timetable was
created for the work of the congrega-
tional task forces; not one congregation
has adhered to the timetable. Had the
timetable not existed, however, the
congregations would have had no
benchmarks against which to measure
their progress; nor would they have
had a sense of what work lay ahead.

4) The institution’s leaders must be
must be able to inspire others, even as
they are inspired by them. People’s
investment in the process of change wifl
be in direct proportion to their level of
participation in its planning; yet it is
rare that newcomers to the planning
process will have as much to offer as the
institution’s leaders. Thus, the leaders



miust practice fzfurtzum | Borowitz
1974/1992), holding back their own
vision and nurturing others while they
develop theirs. To use Buberian lan-
guage, leaders and their constituents
must be in dialogic relationship over an
extended period of time; not an easy
task amid the day-to-day I-it world of

either synagogues or schools.

5) C.I-'lainge agents must take the long
view while navigating the short term.
The change process has been likened to
driving a car while changing the tire, or
living in a house while it is being reno-
vated. The school’s discipline policy,
for examiple, must be followed, even as
it is being critiqued and revised.
Existing committees must continue o
function, even as the entire committee

structure is reconsidered.

6} Successful change requires both
action and analysis. What makes it
possible to balance the seeming contra-
dictions listed above? Those who seem
t0 manage this balancing act best are at
once self-assured and self-critical; they
are both participants and observers. As
anthropologists can attest, this is a skill
that can be learned; it is the skill of self-
reflection and of action research.
{ Brooktield 1986; Oja and Sinulyan
1989; Stringer 1996} Practitioners and
board members, being people of
action, do not easily take up the habits
of analysis, writing memos, devising
evaluation forms, and setting aside pre-
cious meeting time for reflection on
the process itself. We have found that it
helps to have at least one person on the
task force who is skilled, and even pro-
fessionally trained, for this task. In
some cases, researchers are part of the
task force; in cthers, psychologists with
facilitation and reflection skills are part
of the deliberative body. And in some
cases we have been lucky enough to
have professional leaders who see
process as jusl as important as product.
Analysis and reflection can also be
modeled by cutside advisers and con-

sultants, but whatever the source, an

individual catalyst can serve to intro-
duce analysis to balance the task force’s

natural concern with action.

In closing, we want to offer a tenta-
tive definition of transformational
change: When an institution and its
leaders participate in this balancing act,
when they can be self assured and self
critical, take the long view while mind-
ng the short, remain at once wspiring
for and inspired by their fellow mem-
bers, act both planfully and flexibly,
focus un both past and future, feel both
stable and open, they are engaged in
the process of transformaticnal
change. This type of change is different
from additive change (Shevitz 1995,
Cuban 1995) because its aims are so
ambitious; it differs from discontinu-
ous change as described in the business
literature { Nadler et. al. 1993), because
it is so rooted in institutional tradi-
tions. It differs {rom evolutionary
change in that it is planned, and from
mandated change in that its process in
inclusive and participatory.

The goal of this transformation, at
least as it applies to the field of Jewish
education, is for the institution to
become a learning community. This
termm has a double meaning: it is a com-
munity which views learning as a
defining characteristic; integral to its
culture is a vision of the entire commu-
nity as a coordinated network of learn-
ers. It is also a community which is
continually growing—Ilearning to
become more learned, more respon-
sive and more cohesive. This is the final
element which differentiates transfor-
mational change—it is a never-ending
process. [t is also a very Jewish process:
In the words of Pirkei Avot:
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The Jewish people stands at a moment
of tragedy and bereavement on multi-
ple levels—personal, communal,
national, and a crisis of Jewish values.
The peace process that Prime Minister
Ralyin spearheaded challenges world
Jewry to create a unity of the Jewish
people around pride in being Jewish
and identification with the Jewish col-
lective endeavor, That work of building
community which has been the hall-
mark of the Center movement remains
even more mportant today. Much will
have to be done in the days and
months ahead to restore the bonds

between Jews and to create that sense

of common peopiehood that has sus-
tained us over the millennia.

There are two metaphors that cur-
rently describe American Jewry. One
metaphor is that of the paradox
between our inner and our outer fives.
Qur outer lives as Americans are quite
successful. We have the best educated,
most affluent, most stable and secure
Jewish community known to Diaspora
Jewish history. No society has been as
receplive to Jewish involvement as has
America. The paradox lies in that with
all our external successes, our internal
lives as Jews constitutes our weak point.
In the privacy of our own homes, we
are unable to define for ourselves the
meaning of being a Jew, much less

transinit it to the next generation.

A second metaphor relates to the
fluid boundary between Jew and
Gentile in America. To some extent,
that is a reflection of the first image of
Jews being so successful in American
society, Jews today constitute a revered
element within the mosaic of
American ethnic and religious groups,
As a result, the boundary separating
Jews from Gentiles has become incred-
ibly porous. We have Jews practicing
Judaism, and Jews practicing
Christianity, Jews practicing no faith,
and Jews practiciog both faiths.
Conversely, we have born Christians
practicing Tudaism, born Christians
involved in intimate relations with
Jews, and born Christians practicing a
syncretistic mixture of both faiths,
That fluidity of boundary is testimony
to how successful Jews have been in
America—namely that the Jew has
become a desirable in-law. Conversely,
liowever, for a minority to survive with
any measure of distinctiveness within a
democratic majority culture, that
minority requires firmer divisions and
boundary lines between itself and the
broader society.

Therefore, these two metaphors
concerning American Jewry present

new challenges to the Jewish
Community Center: How to address
the personal, existential, and religious
needs of Center clientele, More broad-
ly, how can Centers both handle diver-
sity within the Jewish community and
among different types of Jews and at
the same time set boundaries and lim-

its upon what is Jewishly acceptable.

First, who are the Jews? In terms of
size, we remain a community of 5 1/2
million American Jews. That number
has remained flat over the past 45
years. In 1950 we were 5 1/2 million
while the general American population
was 150 million. Today there are 260
million Americans but still 5% million
American Jews.

Our educational and income attain-
ments are considerable. Median
Atnerican Jewish income is $10-12,000
higler than the median income of
white Americans generally. Similarly,
American Jews are three times as likely
to have attained postgraduate educa-
tion as the American Caucasian popu-
lation generally. In terms of mobility,
700,000 jewish adults have changed
their state of residence within the past
five years—usually a barometer of
greater economic opportunities.

Perhaps the most predictable thing
of American Jewry reinains their con-
tinued political liberalism. Jews will
vote for the most liberal candidate in
an election provided that candidate is
not perceived as hostile to Israel.

The denominational labels continue
to possess salience for American Jews.
Almost B0 percent cf Jews define
themselves as Orthodox, Conservative,
Reform, or Reconstructionist. To he
sure, that does not mean that 4/5 of
American Jewry are members of syna-
gogues. If anything, all it means is that
the synagogue they do not go to is an
Orthodox, Conservative, Reform, or
Reconstructionist synagogue. More
broadly, it suggests that Jews define
thernselves as members of one of these



religious movernents yet fail to trans-
late that self-definition into concrete

activities and behaviors.

In short, we are talking about an
American Jewry that is secure vet feels
vulnerable. It has the greatest opportu-
mities for Judaic enrichment, vet only a
minority of American Jews participate,
let alone tnaximize, the oppartunities
available to them.

Over the last five years Jewish conli-
nuity has become the buzzword of the
Jewish communal agenda. It mwans a
change in rhetoric in which we state
that our chalienge for the next yenera-

tion is ensuring the future quality of

Jewish life. New coalitions will be nee-
essary across institutional lines and
religious movements, for the Jewish
sontinuity agenda is simply too large
for any vne sector to appeal to all Tews,
Different individuals do require plural
entry poinis to Jewish heritage and
Jewish connectedness.

Yet much of this agenda has been
more rhetoric than reality. The com-
munications barrier has been penetrat-
ed so that we do acknowledge the seri-
ous problems we have of assimilation,
erosion, and continuity. What has
actually been accomplished is, howev-
er, it reality, far more limited.

Some have suggested a magic bullet
approach—a quick trip to Israel which
will miraculously transform our youth
into comnmuitted American Jews. (Others

articulate a language of broader out-

reach and inclusivity. More coneretely,
within the Center movement greater
emphasis has been placed upon Jewish
education particularly under the leader-
ship of the executive statf of the Jewish
Community Centers Association and
s impoztant COMJEE 1T plan for max-
imizing Jewish educational effectiveness
in Jewish Community Centers. Tastly,
within the Reform movement a very
important shift is taking place towards
ermphasis upon Judaic literacy for adult

Reform Jews,

What has not happened o at leas s
important as what has happened, Firsy,
there has been no change i communal
priorities. The budgels of the Jewish
community remain severely limited,
and while there his been a general shift
in direction towards increased funding
towards Jewish continuiny, there has
been no fmdamental shift in commu
nal priorities.

Related to this is that little has heen
said about the cost of leading a jewish
life. We have known for quite some
time that intensive Jewish experiences
can be expensive. Yet the social policies
of the Jews are not targeted towards
enabling middle-class Jews to partici-
pate in quality Jewish experiences, The
main cemplaints about Jewish day
schools, for examnple, relate less to the
quality of day school instruction and
mere to the capacity of middle-class
parents to afford then.

Lastly, the community has been
unwilling to issue normative state-
ments aboul the meaning of being
[ewish for fear of giving otfense to key
constituencies. Communal reaction to
the crisis of intermarriage is a good
barometer of the difficulty we have in
articulating a language of norms.
Serious Jewish continuity will reguire
commitment to judaism. Of particular
impaortance is can we learn 1o be inclu-
sive operationally in terms of being
receptive to any Jew interested in lead-
ing a Jewish life while at the same time
articulaling a language of norms and
values that many will perceive as being
ideologically exclusive,

In addressing this agenda, there are
currently four strategies that are on the
communal table. One strategy, ofter
voiced within Orthodox circles, sug-
gests an all or nothing approach,
declaring the bankruptcy and essential
paganism of American culture. The
truits of this strategy lie in the much-
heralded “baalei teshuva” phenome-
nen which has attracted great attention
in the media. My sense is that this type
of maximal strategy will not work.
First, I have my own ideological doulns
about the extent to which American
culture is “pagan.” Conversely, | have
no doubt whatsoever that if it is a
choice between all or nothing, the
overwhelming majority of American
Jews have already decided to vote for

nothing.



A second type of strategy is known
as the “rikkun ol strategy, best
articulated by Leonard Fein and others
on the Jewish political lefi. This strate-
gy enjoins the community to become
truly committed to social justice, and
then masses of otherwise unaffiliated
American Jews will join in. I have my
doubts about this strategy as well, First.
fikkurt olar has been the agenda for
the Jewish commnnity siuce World
War [I. Tt has prevailed precisely at a
time when we have become more
assimilated. It has, in effect, brought us
to where we are today. Moreover, I am
by no means convinced that advocates
of tikkun olast are actually committing
energies towards a fewish continuity
agenda when all too ofteny rikkun olam
becomes a code word for Jewish sup-
port for liberal politics.

Between these two poles lie two more
centrist strategies. One is the well-
known strategy of outreach emphasiz-
ing bringing people into institutions
and avoiding language that might be
threatening or off-putting. The out-
reach strategy suggests placing minimal
demands or expectations upon people
50 as to avoid giving offense.

By contrast, the in-reach strategy
urges that we build a community inter-
nally to the point that it is sufficiently
vibrani and attractive so that others
will join. In-reach suggests that we
work with those who express some
interest in leading a lewish life. Its pro-
grams are much stronger on content,
more willing to challenge belief sys-
terns, and place greater entphasis upon

Judaic literacy and norms.

Clearly we need both types of strate-
gies. They are not mutually exclusive. But
we must pay greaier attention to prioni-
ties ard ernphases. [n particular, exces-
stve outreach may well damage the core
of the Jewish community by broadcast-
ing messages that undermine a language
of commitments and obligations. This is

particularly the case with the sensitive
and vexing issue of mixed-marriage.

What then are the implications for
Jewish Community Centers? Clearly
the Centers have a unique role in pro-
viding a neutral and trans-denomina-
tional setting for serions jewish conti-
nuity, However, the Centers cannot
afford to be neutral regarding Judaism.
For there can be no Jewish continuity
without a commitment to serious
Judaism. The Centers can and should
avoid interdenominational polemic
but must maximize the Judaic presence
within their programs.

In this light, it is clear that some loss-
es are inevitable. Many will by defini-
tioo avoid a language that they regard
ag threatening. However, we are naive
if we helieve that in any case we can
retain all Jews. The pressures of assimi-
lation and the broader culture are so
great that we clearly will become a
smaller Jewish community. The ques-
tion is whether a smaller Jewish com-
munity can become more intensively
involved and identified Tewishly,

For there is no mystery to Jewish
continuity. Jewish continuity will be
attained by thosc individuals and fami-
lics who are prepared 10 comnil them-
selves to it and are willing to pay the
price in lerms of cultural engagement
with Judaisin as a civilization. To the
extent that American Jews are prepared
to say to themselves that the Jewish
heritage is sufficiently attractive to war-
rant commitments of their resources,
tirne, and cultural values, to that extent
can Jewish continuity be assured.

In his last trips to America, Prime
Minister Rabin consistently called for a
new agenda of Israel-Diaspora rela-
tions in an era in which Israel will live
in peace with her neighbors. That
agenda, he claimed, should not be built
upon the traditional foundations of
politics and fundraising but on shared
commitment to the continuity of the

Jewish people. Twenty-four hours after

his assassination, we are all in mourn-
ing. [t is far too soon to engage in
assessment of what has happened, let
alone prognosticate where we are
going. Yet his passing means that the
nature of our work towards building a
stronger Jewish people is all the more

important.

The rabbis in the Talmud had it
right. In describing the Roman siege of
Jerusalemn in the year 70, they told the
story of the leader of the rabbis who
was related by marriage to the leader of
the Jewish terrorists. The Talmud
claims that the terrorists controlled the
city. They burned the stores of food and
causcd massive starvation. When the
leader of the rabbis approached the
leader of the terrorists, he asked him
how he could support such desiructive
activity. The latter responded that were
he to say anything, the terrorists would
kil himn as well. The two then conspired
to “save a litt.e.” The rabbinic party
reached an accommodation with Rorme
by which judaism and Jewish life could
be rebuilt and reconstructed. The ter-
rotists vpled for Jewish destruction.
We, like the rabbis of old, n1ust contin-
ue the work of rebuilding and renewal.






porl has not changed,” “vague sup-
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port,” “less interest,” “wondering
about its significance in [our] lives,”
and “not as motivated.” According to
the educators interviewed, the sources
of increasing ambivalence and decreas-
ing attachment to srael included: cur-
rent political realities, especially the
intifada; the increasing historical dis-
tance from the Holocaust and the
establishment of the state of Israel; and

1srasl’s disdain of liberal Judaism.

Political events over the last twenty-
five years have removed some of Tsrael's
messianic glitter, The idealistic vision of
Israel that held sway early on has
undergone a transition to one affected
by current political realities. As one
school director expressed this change,
“Israel used to be a very positive ideal,
but now people are hesitant to openly
support Israel—because of the Pollard
case, the intifada, and press coverage
that presents Israel as a monster.

[n Jewish camps as well as Jewish
schools, this generational shift in Jew-
ish experiences has affected attitudes
toward Israel, among both campers
and camp staff. One director specifi-
cally contrasted images of Israel held
by members of the past-World War II
generation with those of their children.
He said, “When I was growing up, we
associated Israel with sabras, reclaim-
ing the land, and picneering. Now the
campers know only Sabra and Shatila,
intifada, aud lsraeli soldiers beating up
on poor Arabs; and their experience
with Israelis is limited to poor Hebrew
teachers.” Paul Reichenbach, NFTY
Director of Israel and College Pro-
grams for the UAHC, agreed, and he
claimed that the icons of Jewish identi-
ty for the aduli generation—the Holo-
caust, the birth of Isrzel, and the 5ix
Day War—imean nothing to the cur-
rent generation of children.

Although changing political and
social realities have been the strongest

sources of attitude changes vis-a-vis

Israel, also grating to the American
Jewish community is the rejection of
liberal judaism by the powertul reli-
glous establishment in Israel. One
camp director explained that the
UAHC camps are put in the position
of being apologists for the hostility
towards Reform Judaism in Israel. He
said, “We must teach the children that
despite Israel’s behavior, Istael is our

hormeland and important to us.”

Yet another factor that may heighten
any existing ambivalence towards
Israel is the presence in America of an
Israeli community that isolates itself
from the tnainstream Jewish commu-
nity. One school director reported that
parents in his school viewed [sraclis as
freeloaders who did not affiliare with
communal arganizations and did not
understand Americans. According to
this divector, this resentment towards
Israelis affected in particular those par-
ents who were not already strongly

connected to [srael,

Yoo wapi uw ainvivaiece nued,
strong positive feelings about Israel
were characteristic iu the majority of
schools and comimunities; such feel-
ings were indicated by phrases like
“strong bond,” “love,” “respect,”
“affection,” and “important.” In addi-
tion, most of the school directors
themselves expressed strong support
for Israel. The reasons given for this
continued commitment to [srael
included: Israel’s centrality to Jewish
identity and life; Israel’s role in
strengthening the Jewish community
in the United States; and the obliga-
tions of Kla! Yisrael, which makes ns

responsible for our fellow Jews,

Another sign of healthy concern for
Israel in the American Jewish commu-
nity is Israel’s firin integration in the

curricula and programs of Jewish
schools and camps, across denomina-
tions. Since the first survey on the
teaching of Israel was completed in
1967, indicators of Israel focus in
Jewish schools have been increasing,
including visual aids about Israel; Israel
Independence Day observance; and
universal fundraising for Israel in some
form. In addition, jewish camps of all
types include programming about

Israel,

One more positive element in the
relationship between American Jews
and lsrael has been the Reform move-
ment’s increasing involvemnent in the
Jewish state, Whereas in 1970 there was
virtually no Reform presence in Israel,
according to a UAHC camp director,
today there ave Reform synagogues,
kibbuitzun, settlements, and other insti-
tulivns. The Reform movernent has
also created its own Zionist organiza-
tion: the Association of Reforin
Zionists of America. In the Reform
movement’s explicitly stated educa-
tional goals for Israel programming in
the UAHC camps, it recognizes that
Lhere Is an inseparable link between the
American Jewish community and
Israel; that Israel is the repository of
Jewish memory; and that Israel is a
great resource for Jewish inspiration,
both spiritual and intellectual.

One Reform day school director
talked extensively about positive
changes he had seen in attitudes
towards Israel within the Reform
movement. He said, “People see Israel
as a more central part of being Jewish
than ten or twenty years ago, when
everyone just wanted to assimilate,
They see conternporary Israel as posi-
tively impacting on the strength of the
Jewish community in this country.
There are more congregational trips
and more student trips.” Referring to



Israel’s role in Fewish survival, he said,
“Contemporary issues that relate to
antisemitism have made kids more
alert to Israel as a home; and, conse-
quently, there is more identifying with

contemporary lsrael.”

The mix of attitudes towards Israel
portrayed by school and camp direc-
tors sugpests movement away from a
one-dimensional idealization of Israel
and towards a more realistic assess-
ment of Israel's meaning to American
Jews. In the context of an environment
in which the issues are no longer black
and white, educators may nced to
reconsider how they want to present
Israel to the current generation of
Jewish children.

Both our interviewees and others
have documented a greater concern
with the development of Diaspora
Judaism. This increasing interest in the
teligious elements within American
Judaism at the expense of the national
and cultural may be changing Israel’s
pusition within the constellation of
American Judaism.

in fus article “Hebrew in America”
in the July 1993 Commentary, Alan
Mintz cited several examples of grow-
ing curiosity about the Jewish religion:

increasing numbers of Jewish books in
stores; expansion of Judaic-studies
programs in universities and formal
adull education courses in major comi-
munities; the growing nuinber of non-
Orthodox day schools and Orthodox
yeshivot; and the growing cominitment
of organized philanthropy to Jewish
education.

Two signs of this change in Jewish
focus noted by our interviewees were
an increase in religious programming
in Jewish Community Center camps as
well as a new stress on prayerbook and
textual skills at the expense of modern
llebrew language education in Jewish
schools.

Given this increasingly parochial
focus on Jewish religion in America,
educators and Jewish leaders are left
with a critical dilemma: Does a com-
mitment to the strengthening of
American Judaism necessarily imply a
diminution in the strength of the rela-
tionship te Israel? Especially given lim-
ited time and resources, educators
must make difficult value judgements
about what to stress and what to mini-
mize. A Reconstructionist afternoon
school principal felt that when the
focus is on developing Jewish civiliza-
tion in America, “it is a struggle to
know what the direct connection is ta
Israel.” Without a clearer understand-

ing of Tsrael’s role, Tsrael education is
likely to sutfer.

In fact, Israel programming has
diminished in the two JCC camps that
reperted an increase in religious pro-
gramming. One director explained,
“There was a time when anything
Jewish was identified with Israel in
order to appeal to campers from all the
movements, but we have realized that
is not the answer. Because kids are not
moving to Israel, we are bringing
Judaism home.” He saw this renewed
focus on Jewish content as taking some
emphasis away from Israel per se, The
other JCC director, referring directly to
a decrease in Israel programining, said,
“Jewish interest has re-focused on our
own Jewish values and Jewish lives,”

Another result of the increasing con-
cem with religious themes in American
Jewish life may be a relative devaluing of
modern Hebrew language study. As
educators have focused on enabling stu-
dents to feel comfortable and perform
capably in Jewish religious services,
many are now emphasizing prayerbook
skills—including fluency in Hehrew
reading and the understanding of key
prayer concepts. Over the last five to ten
years, many afternoon schools have
moved from a predominantly modern
orientation to an emphasis on syna-
gogue and prayerbook skills, and now
the majority focus entirely or partly on



prayerbook skills. At the same time,
some day schools have deemphasized
modern Hebrew language study in
favor of Jewish text study.

Although it may be too strong to
suggest that a deemphasis on modern
Hebrew language goals is undermining
ties to [srael, certainly such a change
removes one opportunity for convey-
ing positive messages about Israel.
Interestingly, three school directors
mentioned specifically the value of
modern Hebrew language study in
developing a tie to Israel and an under-
standing of Israeli life. One of the three,
an Orthodox day school director, has
introduced an intensive modern
Hebrew language curriculum, because
she believes her students must know
modern Hebrew if they are to be
involved in Israel.

Principals in our sample were askec
to express their Hebrew language goals
for their students by choosing from the
following;

1. Be able to read {but not necessarily
understand) the prayerbook anc
other Jewish texts

2. Be able to study classical Jewish textis
in Hebrew

3. Be able to speak Hebrew as a mod-
ern language

In seven of the ten afternocn schools
in our samnple, prayerbook skills was
the only language goal and in two oth-
ers, it was one of two goals. In just one
Conservative afternoon school—due
to the persuasiveness of the Israeli
principal—the board decided to speci-
fy modern Hebrew as the only lan-
guage goal.

Despite their emphasis on prayer-
book Hebrew, however, many after-
noon schools, particularly in Reform
congregations, continued to offer a
minimal Jevel of modern Hebrew lan-
guage exposure, even if modern
Hebrew was not a goal. This suggests
that many educators felt it was still

important for their students to have

some familiarity with modern Hebrew.

In contrast to afternoon schools, all
but one day school in ocur sample
included modem Hebrew as at least one
of their language goals. The
Conservative commmunity and liberal
Orthedox day schools saw modern
Hebrew language literacy as an impor-
tant goal, and Reform and traditional
Orthodox day schools saw it as a lesser
goal. Nine day schools offered an inten-
sive approach to language study, and of
these, seven already used or were intro-
ducing the Tal Sela program, an inten-
sive whole-language approach to
Hebrew language study that also

explores both Zionist and Tewish values.

Despite the relatively strong com-
mitment among day schools to mod-
ern language study, there was some
evidence among Conservative and
Reform day schooels of increasing
emphasis on text study and synagogue
skills at the expense of modern fan-
guage study. One Conservative day
school dircctor elaimed that over the
last several years at his school, the time
devoted to Jewish texts had increased
from ten io fifty percent of the total
time devoted to language study.
Another Censervative director claimed
thal, (or herself, Ute understanding of
Jewish texts was more important than
modern language literacy.

Reform day schools also showed
signs of moving away from teaching
modemn Hebrew and towards treating
Hebrew as a vehicle for conveying
Jewish meanings. One Reform day
school director wanted her students to
comprehend Hebrew as the language of
the Torah, the prayerbook, and Jewish
literature. Because the content of
Judaism was her priority, the messages
of Torah and prayer were conveyed in
English as the children get older.

Another Reform day school had
moved from a completely conversa-
tional, ulpan approach twelve years ago

to a split between synagogue and
prayerbook skills on the one hand and
simple reading, writing, and conversa-
tion on the other, The director attrib-
uted these changes both to the realiz-
tion that students were less well-versed
in prayerbook skills as well as to the
fact that afiyah was less of a goal. Even
in day schools, then, there is some evi-
dence of a narrowing focus on religious
content, even though a majority of the
day schools in our sample remained
committed to intensive modern lan-
guage study.

Whereas the increased emphasis on
facility with the prayerbook and Jewish
texts appears to be reducing the role of
muodern Hebrew, it is difficult to judge
the effects of this change cu the Jewish
student’s relationship to Israel. At best,
an opportunity for teaching about
Israel has been lost; at worst, it will
diminish [srael’s role in a changing
viston of American Judaism.

Our interviews also uncovered sone
evidence of a change in the nature of
Israel education itself, wherein reli-
gious rather than secular themes are
being highlighted. For example, one
day school director felt that over the
preceding ten years, [ewish schools had
been increasing their emphasis on onr
connectedness to Isracl as Jews, based
on tefilah and Torah, and decreasing
their treatment of afiyah, contempo-
rary Israel, and modern politics.
Anaother day school director explained
that his schoal focused on Israel as a
religious ideal rather than as a political
entity—Eretz Yisrael as opposed to
Medinat Yisrael—emphasizing the
spiritual nature of the relationship
between Jews and Israel.

Two findings from the interviews sug-
gest that this more spiritual approach to
Israel education may exist in a variety of
Jewish educational settings. Across our



sample, school directors judged the goal
of teaching about Tsrael as the Holy Land
to be more important than did directors
in previous studies. In addition, schools
in our sample covered topics about
Israel concerned with Jewishness more
than any other topics except Arab-Israeli
relations,

Agreeing with evidence from our
sample, David Breakstone noted in his
in-depth 1986 study of [srael educa-
tional materials, “The Dvramics of
Israel in American Jewish Life.” a new,
albeit minor, trend wherein teaching
about Israel is seen as an integral part
of teaching about being Jewish. In this
view, wrote Breakstone, “Israel has a
unique and profound significance fon
}ew wherever they live, and the poten-
Hal 1o affect the inner life of the com-
muaity.” In sum, this more tradition-
ally Jewisih approach to lsrael
education evident in some circles may
be providing an opportunity for edu-
cators to restore a sense of Israel’s

importance, but in a different way.

The current climate of mixed support
for Israel, increasing focus on Diaspora
Judaism, and decreasing eniphasis on
modern Hebrew language may consti-
tute a turning point in our relationship
to Israel. If Israel educators can no
longer depend on the existence of stu-
dents with an almost instinctive attach-
ment to the state of Israel, then they

must clanfy exactly why Israel is impor-
tant to American Jews and develop their
goals and programs accordingly.

In this vein, it is interesting thay
Reform and Conservative educators in
our sample differ to some degree in
their approaches to Isracl. What is not
clear is whether these differences reflect
differcnces between the major liberal
religious movements in current andsor
historical purpose and goals or
whether they result more from the dif-
ficulty of clarifying Israel’s place in
American liberal Tudaism. What is
clear 18 that Conservative and Reform
students are likely to abeorh i different
set of meanings about their relation-
shup 1o [srael because of these differ-
ences in approach to Isract education.

The three major differences in
approach that emerged among schools

and camps in our sample included:

1. Conservative schools and camps in
our sample appeared to put greater
stress than the Reform on behavioral
goals like encouraging active support
for Israel; encouraging study and
volunteering in Isracl; and encourag-
ing students and campers to consid-
er aliyah. Interestingly, both move-
ments  shared the goal of

encouraging visits to Israel,

2. The
appeared to atiribute importance 10 a

Conservative  movement
broader variety of goals for Isracl edu-
cation than did the Reform move-
ment, particularly in afternoon

schools and in summier camps. School
or camp directors were asked to assess
the importance of fifteen different
goals in their educational program;
the goals fell primarily into four cate-
gories: affective/attitudinal, identity,
behavioral, and cognitive goals.

3. Conservative day schools demon-
strated a much stronger commit-
ment to modern Hebrew language
facility and fluency than did Reform

dav schools.

Despite these broad differences in
their approaches to Israel education,
however, the Reform and Conservative
movements do seem Lo agree that
every stiident needs to develop a mean-
ingful bond with the people, land, and
history of [srael. A number of edoca-
tors believed that in order to recreate
the emotional bond with lsrael that
was more the norm for the World War
IT generation, every Jewish student
must undergo a transforming experi-
ence with respect to Israel. According
to one Conservative educator, “There
must he experience to create an emo-
tional connection—not just informa-
tion.” {enphasis added)

Educaters are currently exploring
two avenues to provide their students
with an intense personal experience of
Israel: encouraging visits to Israel and
creating opportunities for developing
personal relationships with Israclis in












The Federation Movement at 100
appeared as Volume 7, Nos. 384 of the
Jewish Political Studies Review, Fall
1995, Written largely by Dr. Daniel
Elazar, with chapters by Ernie Stock
and Gerry Bubis, the issue reviews the
history of the federation movement
and the challenges it faces in the future,
The chapters cover the rise of the fed-
eration within the context of the
American environment, the forces
which shaped it and changed it, and
the relationship of the American
Jewish community to [srael. Published
by the Jerusalem Center for Public
Affairs, the issue may be obtained from
either the Israel office in Jerusalein or
the American office, 1616 Walnut St.,
Suite 513, Philadelphia, PA 19103

In the aftermath of the assassination of
Yitzchak Rabin, CLAL, the Center for
Learning and Leadership, published
two mongraphs attempting to put this
event in context, Yitchak Rabin and the
Ethic of Jewish Power and Renewing the
Covenast in the Face of Unbearable
Pain. The first monograph analyzes the
event in the Israeli political and social
context and posits a role for North
American Jews, The second mono-
graph sets the event in the context of
the eternal stories and values of the
Jewish people and projects a path by
which healing may come to the Jewish
pecple worldwide. Even though the
elections have changed the political
environment in Israel, the underlying
issues addressed by these pamphlets
require continuing thought and atten-
tion. Contact CLAL, 99 Park Avenue—
Sutite C-300, New York, NY 10018,

The 1ssue of Who Is A Jew in Israel
came into sharp relief in the late 1980's

when a newly formed governing coali-
tion seem poised to change the Law of
Return. American Jewry mobilized to
vehemently oppose this change, and in
the end, the Knesset took no action.
Who Is A Jew? A Case Study of
American Jewish Influence on Israeli
Policy is an analysis of the issues
involved and the actions of American
Jewish leadership. Written by Daniel
Landau and published jeintly by the
Institute on American Jewish-lsraeli
Relations of the American Jewish
Committee and the Argov Center for
the Study of Israel and Lthe jewish
People of Bar-Ilan University, the
monograph explains the history and
political context of the Law of Return
and the role of Orthodoxy in [sraeli
life. The recent elections in Israel and
the presence of 23 menbers of reli-
glous parties in the Knesset and in the
government makes this issue timely
once again. Centacl the American
Jewish Committee, 165 Last 56th
Street, New York, NY 10022-2746.

The Winter 1996 issuc of University of
Judaistm Magazine contains an article
reporting recent research on differ-
ences between families of day school
students and families of synagogue
school students in two Conservative
synagogues in Los Angeles, Dr. David
Ackerman, Associate Dean of the
Fingerhut School of Education foimd
that day school and synagogue school
famnilies have similar levels of Jewish
practice and similar educational goals
for their children. However, day school
families placed a higher value on cer-
tain subjects in the curriculum than
did synagogue school families. “Is
Cheder Better?” is an important state-
ment as communities address issues of

jewish contimuity and decide where to
allocate precious resources. Contact
the University ot Judaism, 15600
Mulholland Dr., Los Angeles, CA
S0077.

In Why Shonld Jews Survive?, Rabbi
Michael Goldberp challenges the “stur-
vivalism’ of contemporary popular
Jewish thinking arguing that there is no
intrinsic merit in Judaism continuing
merely to survive, He claims that the
post Holocaust myth of betrayal and
suffering which underlies inuch of
Tewish life is self-defeating and not
authentically Jewish. He admonishes
us to reconnect with the Exodus story
and reclaim the historic Jewish 1nission
of redeemning the world for God’s sake
and ours. A thoughtful, provocative
volume about the direction of Jewish
life as we enter the 21st century.
Published by Oxford University Press,
1595,

Avar ve’Ariit—Past and Future, is an
independent journal published by the
Joint Authority fer Jewish Zionist
Education to promote Jewish educa-
tion in its broadest terms. In the maost
recent issue, April 1996, most of the
articles are edited reprints or abstracts
of items which appeared elsewhere.
Some were published in Hebrew and
translated for the first time, others are
older pieces which the editor claims
have continuing relevance. Contact the
Joint Authority For Jewish Zionist
Education, PO Box 92, Jerusalem
91000, Israel.
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