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Subject: Goals Seminar in July 
Date: 14-Mar-94 at 21 :44 
From: Alan D. Hoffmann, 73321,1220 

To: Vir ginia Levi,73321,1223 
Abby Pitkowsky,INTERNET:ABBY@v.ms .huji .ac.il 

CC: Daniel Pekarsky,INTERNET:PEKARSKY@.mail . soemadison.wisc . edu 
Danny Merom,INTERNET :mandel@v.ms .huji.ac . il 
Barry Holtz,73321,1221 
Alan Hoffmann, 73321,1220 
Ellen Goldring,INTERNET:GOLDRIEB@ctrvax .Vanderbilt.Edu 
Gail Dorph,73321,1217 

Abby, 

From my point of view and. that of all the people who are copied 
on this message, YOU are the point person for this seminar in 
Israel . I will r espond to your questions in capitals in the 
text itself. 

alan 

-------- Forwarded Message--- -- - - ­

Subject: +Postage Due+goa ls seminar 
Date : 13-Mar- 94 at 09:14 
From: INTERNET:MANDEL@vms.huj i.ac.il , I NTERNET :MANDEL@vms. huj i .ac . il 

To : Alan D. Hoffmann,73321 .1220 
73321 , 1220 

Cc : abby@hujivms 
Subject : goals seminar 

Hi Alan, 

Caroline and I are working on making arrangements for the 
Goals Seminar this July . We have some information, and want 
to share it with you, and receive some feedback. 

Regarding sleeping arrangements , we have already reserved 20 
rooms at Mishkenot Sh'ananim (appr ox imately $100). There is 
also the possibility of the Hyatt. We have not placed a 
reservation yet as we will be obligated to pay for any 
cancellation . It is very important that you know that the 
reservations at these places can only be held for two more 
weeks due to the large number, so somehow we have to move 
on that. 

ABBY AND ALL THE GANG: 
THIS IS GREAT NEWS AND WE SHOULD HOLD ON TO THE 20 ROOMS AT 
MISHKENOT AND DECIDE NOW THAT WE ARE GOING TO USE MISHKENOT . 
GINNY SHOULD INFORM RUTH, CHAIM AND LAUREN EXACTLY WHAT 
THIS MESSAGE SAYS AND GIVE THEM TWO WEEKS TO SEND ABBY THEIR 
SPECIAL REQUESTS . 

Concerning the Laromme , they are full at the business 
rate, and can only give us rooms at full price, which is $168 for 
a single, instead of the business rate, which is $100 (this rate 
will change). 

KEEP TALKING TO THE I.AROMME - WE MAY NEED EXTRA ROOMS LATER 
ON AS MORE PEOPLE REGISTER. BUT UNDER NO CIRCUMSTANCES GIVE 



UP ROOMS AT MISHKENOT . 

In answer to your question about availability of rooms at 
Mishkenot the week before and after the Seminar for thos e who 
may wish to extend their stay; the week before the Seminar, 
there is only a section that is available, and the week after, there 
is full availability. Again, we need to know about these as soons 
as possible in order to secure reservations. 

GINNY - PLEASE MAKE SURE THAT OUR THREE MAIN CONTACT PEOPLE 
KNOW ABOUT MISHKENOT'S CONSTRAINTS . 

ABBY - PLEASE FAX TO GINNY A DETAILED DESCRIPTION OF MISHKENOT 
WHICH YOU CAN GET FROM THEM WHICH EXPI.AINS WHAT THERE IS THERE 
AND GIVES A HYPE ABOUT THE PI.ACE. 
As far as the meeting rooms, there are several options. 
stay at Mishkenot, we may use one of their meeting rooms 
is located right outside the complex, and it is possible 
meals there as well . 

If we 
tha t 
to have 

TAKE ALL THE MISHKENOT SPACE FOR NOW UNTIL I RETURN AND ~E CAN 
TALK ABOUT THE SEMINAR. 

If we stay at t he Hyatt, we may have t he option of us i ng a 
meeting room at Beit Meiersdorf or us ing t he meeting r oom a t 
the Hyatt. Caroline spoke today with Alegra at Mel ton , who 
wi ll get back to us regarding t he possibili ties of an avai lable 
meeting room at Beit Meiersdorf. Alegr a als o spoke t o u s about 
having our meals at the dining room of Meier s dor f. 

All the rooms at the Beit Sefe r L' Manhigut are occupied during 
this time, and Amiti Yerushalayim onl y has a room large enough 
for 14 people . Also, Caroline is checking at Binyanei Ha-ooma; 
they have new facilities which Caroline feels is worth checking. 

Caroline has the Master List f rom the Board Meeting this past 
June, and will begin to update and adjust it for our needs. 

I WANT TO SEE A MASTER DO-LIST FOR THE SEMINAR NEXT SUNDAY WHEN 
I COME INTO THE OFFICE WITH A DO-BY WI TH DATES ATTACHED TO 
EVERY ITEM . 
We need to have some more detail s to make the work on our 
side smoother. 

1. "Who has invited the participants for the seminar? (Assuming 
they have already been invited) 
EACH COMMUNITY TOGETHER WITH US IS WORKING ON THE INVITEES. 
ALAN IS TALKING TO MORE COMMUNITIES - E.G . BOSTON, PALM BEACH, 
CLEVELAND ETC. 
2. What is their deadline for RSVP? 
WE DON'T HAVE ONE 

3. "Who is participating exactly? Do we know how many couples 
do we have? 

AT LEAST TWO COUPLES FROM. MILWAUKEE OUT OF 6-8 MILWAUKEE 
PARTICIPANTS. ALL THE REST IS FUZZY 
4. Do you think we will have answers to all these questions 
within two weeks? 
NO . 

5 . Pekarsky told Danny he wanted an apartment for the month of 
July for he and his family in Talpiot or German colony 
neighborhood. Do you have any sugges tions to whom we can 
turn to regarding this? 
SPEAK TO HIS FRIENDS THE BANS (DR . RONNIE) AND TO VIC 
HOFFMAN OF HINDA AND VIC . 



DRAFT 2 - 3/ 14/ 94 Mis s i on .Sta 

CIJE MISSION STATEMENT 

A. The Council for Initiatives in Jewish Education (CIJE) was 

created by the Commission on Jewish Education in North America 

with a highly focussed mission that incorporates three major 

tasks: Buildi ng t h e profession of Jewish Educa tion; 

Mobilizing Community Leadership for Jewish education and 

Jewish continuit y ; developing a Resear ch Ag e nda while at the 

same time s ecur ing fundi ng for Jewish education research. 

or 

B. The Council for I nitia t ives i n Jewi s h Education (CIJE) is a 

national o r ganization created to provi de the North Americ an 

Jewish community with a planful str ategic design for systemic 

change of J ewish educat ion t hroug h building the profession of 

Jewish education, mobilizi ng c ontinental leadership and 

developing a meaningful research program. 

The mission i s to be implemented t hrough the work of the 

following c ommittees: 

a) 

b) 

c) 

d) 

Building the Profession - Mission . 

Community Development - Mission 

Content and Program - Mission •• • 

Research and Monitoring - Mission . 



CIJE operates through local communities, from its lead 

communities to all communities who wish to commit themselves 

to meaningful systemic change. At the continental lev el CIJE 

also engages the denominational training institutions and 

other Jewish and general centers of e xcellence to provide 

expert support in its projects. A continental strategy for 

c hange als o includes helping outstanding institutions build 

the capacity for new initiatives in recruitment and training 

of formal a nd informa l educat ors a nd i n providing that expert 

support to l ocal c ommunities. 

CIJE also s ees its mis s i o n as help ing generat e community-based 

and continenta l l ay "champions" for J ewi sh e ducation who will 

lead the process of radicall y elevating the priority of Jewish 

education and its support in the North American Jewish 

community. 

One task o f CI JE as an intermediary i s to facilitate the 

success of the service delivering ins titutions. We cause 

outcomes to oc cur through advocacy, r esearch, forcing 

initiatives , energizing, and synergizing. Our outcomes relate 

to how the service delivering institutions behave . 



Subject: Your message to me pre our conversation Thur. 8 . 30 your time 
Date: 15-Mar-94 at 22 : 53 
From: Alan D. Hoffmann, 73321,1220 

To: Virginia Levi,73321,1223 
Daniel Pekarsky,INTERNET:PEKARSKY@mail.soemadison.wisc.edu 

DANIEL: 
MY RESPONSES ARE IN CAPS . 
ALAN 

Dear Alan: 

I hope the rest of the meetings went well . I ' d like very much to 
hear what happened -- and especially anything further related to 
the Goals Project that transpired. By the way, Isa seemed to me 
interested in getting involved, and I think we mi ght well profi t 
from this. This is one matter we should discuss soon. Ther e are 
also others, which I list below: 
I HAVE ALREADY DISCUSSED ISA' S I NVOLVEMENT WI TH SEYMOUR AND 
WILL CONTINUE TO TALK TO HER ABOUT THIS. 
THE QUESTION OF THE DENOMINATIONAL PARTI CIPATION I S ON MY 
AGENDA 'WITH SEYMOUR FOR NEXT SUNDAY IN I SRAEL. 

1 . Are you expecting me to make a Goal s Proj ect pr esentati on i n 
Cleveland? If so , how long a presen tation? of wha t kind? 

2 . I got a call from Danny Marom today asking me about 
logistical issues relating to the summer. I told him that though 
I will be heavily involved with conceptualizing the semi nar and 
identifying the people we need, it is not my i mpr ession that I 
would be the point-person with respect t o logistics, 
organizational details, etc . He asked me if I knew who would, 
and I said I would pass the question on to you. He i s certainly 
right that we need to be attending to such matters. 'We are 
already in mid-March, and there ar ,e a l ot of thi ngs - - f r om 
accomodations, to a site for the seminar, to airl ine 
arrangements, etc . -- that we need to be attending to. 
DANIEL: 
THE CORE ARRANGEMENTS FOR THE SEMINAR 'WILL BE MADE IN ISRAEL. 
GINNY'S OFFICE 'WILL SERVE AS THE POI NT PLACE FOR NORTH AMERICA 
BUT I 'WOULD PREFER ALL CONTACT DI RECT TO 

CIJE ISRAEL OFFICE 
C/0 ABBY PITKO'WSKY 
10 YEHOSHAPHAT ST 
JERUSALEM 
02-619951 (TEL. AND FAX) 

AIR ARRANGEMENTS HAVE NOTHING TO DO WITH US . LAND ARRANGEMENTS 
WE ARE MAKING AS PER MY PREVIOUS E-MAIL RESPONSE TO ABBY. 

Then again, how can we proceed seriously with such matters, til 
we have a rough sense of who's coming? How/when will this be 
determined? Danny M. said that you suggested working with a 
f i gure of about 20 in the meantime . To me you had said something 
like 25 . Does it make much difference at this point which figure 
we work with? 
ALL SHOULD ASSUME: 
20-30 PEOPLE WITH REPRESENTATION, LAY AND PROFESSIONAL, OF 
ALL OUR LEAD COMMUNITIES PLUS A FE'W MORE COMMUNITIES. 

A related question that we've discussed: who else are you 



-
thinking of inviting a ) from other communiti es (as observers or 
in other capacities), and/orb) from a pool of people who might 
eventually be working as resource people for CIJE? 
RESOURCE PEOPLE FOR CIJE I AM NOT THINKING ABHOUT PARTICULARLY 
AS I THINK THE ROOM 'WILL BE FULL AND I DON'T 'WANT TO PAY 
FOR THEM. 
IF YOU HAVE SOME VERY SPECIFIC IDEAS OF SOMEONE YOU THINK IT 
IT CRITICAL TO INVITE, I AM READY TO SHARE 
THEM 'WITH SF AND DM AND GET BACK TO YOU . 

In addition, even if, as you suggested, we shouldn't ask the 
denominations to co- sponsor this particular seminar , should we be 
thinking of inviting a representative from each to the seminar? 
If Isa's coming, what about Aryeh, for example? (By the way . 
will you communicate back to Seymour the reasoning that led you 
to think it unwise to include the denominations in sponroring the 
summer seminar; it was, I believe , a timing-issue concerning when 
to engage them -- not an issue of whether we should try to engage 
them. ) 
I HAVE ALREADY COMMUNICATED TO SEYMOUR AND 'WE 'WILL TALK ABOUT 
IT . THE QUESTION ABOUT THE DENOMINATIONS IS: 'WHOSE CALL 
IS THI S : OURS, SCHORSCH'S (FOR EXAMPLE), BOB ' S, ETC. 

3. You gave me -- but I may have lost - Abbie's email 
address(es) : could you send t hem a.gain? 

ABBY@HUJIVMS 

4 . A follow-up to our discussion in Atl anta : I am comf ortable 
working on the per diem basis t hrough J une, but we need to come 
back to a salary figure for t he month of July. How do you want 
to approach this? 
TO DISCUSS ON THE TELEPHONE 

5. Danny Marom mentioned to me that he heard you ' re planning to 
meet wi th Sizer, and he sugges ted that , if this i s the case , i t 
would be a good opportunity to request an opportunity for Goals 
Project people to meet with h im. My sense was that Danny M. felt 
that he and Shmuel should be par t of such a meeting. He also 
mentioned someone by the name of McDonald, who wor ks with their 
Coalit i on, who trains people to work wi th l ocal institutions . 
Could you find out about this? I f we could arr ange a meeting 
with a knowledgeable Coalition person in the next month or two 
that could be a very good thing . 
I 'WOULD LIKE TO SEE SIZER NEXT TIME I AM IN THE US OR THE TIME 
AFTER THAT, AND I 'WILL DISCUSS THE ISSUE 'WITH DANNY MAROM BUT 
IT IS 'WITHIN THE CONTEXT OF ESSENTAIL COMMUNITIES AND NOT 
GOALS. 
I think that's it for now . I hope you're doing well. Pl ease be 
in touch soon. 
LEHIT THURSDAY. 

ALAN 



: 12m.; March 16, 1994 

: T9; Ginny 

Organizatipn; CIJE 

m ·Number; 216-391-5430 

Hi Ginny, 

Council for Initiatives 
in 

Jewish Education 

FACSIMILE TRANSMISSION 

N2._af..121&a(ins;l. CQVtr) 3 

From; Abby 

mNumber; 972-2 .. 619-951 

Hope all is well with you in Cleveland. Attached is the description of Mishkenot Sba'ananim 
that Alan requested me to send to you. I have several copies of the actual brochure, so if you 
would like to have that, let me know, .and I'll put it in 1he mail. · 

Take care, 

Abby 

MOP 1~ •c:i .a 1.1: .1 P 

If there are any problems receiving 
this transmission, please call 

972 .. z-617-418 

1 
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• Sir MlS8S tlootefiofe 

Mishkenot Shctoncnm. Jens:item's olocia gJeSt 
house is located i1 Vemin Moshe, ore of the c itys 
most~ ne~hbouhoods. 

1he buHngwos conmssioned bys. Moses 
Monfefue with funds donated by US. ~ 
Yehudo Touo. At ifs completion in 18W, itwos the 
most irflx;rtoot buidrg outside the Oy wols and 
molked the beginnoJ of roodem Jerusalem. It fle'.U 
become the hospita Mootefiote meant it lo be but 
it seN8d 'IIUicu other PlfP058S. It Yll9llf ftuoug'I 
times of dxJnoon md decaf but theaigina 

, . strudu,e remahed the same. 

• 
AJI ~fsq;ierl oo to the lenglhy pach 
CM:lflooting the ad Qty 

Rec~ the inpafCJ'lCe d MsNceoot. Mayor 
: rec:tiv Kolek and the Jerusalem~ with ~ 
~ of tiends tn:.n around the wald. bjc on the 

· task of restoring the enoo aea. eskt>l5hing the 
Naticn:11 ~ and Alchoeologicol Gaden aou"Jd 
the walls d the 00 City. the Liberty Belt Gaden. the 
Ch:malheQJe. the At:,ert Youlh M.lsic: Cenhe. lhe 
Meril Hassenfeld.An1)Ntheahe<J'ldthe Museum of 
. the Histay d Jerusalem at the atadef - the TCN.U 
of Dovid as \ll<lel as rer'OoKlfing the old rulc:hJS of 
Misticenot g»'anooim. This aea Is kOOll+fi as the 

. rutua Mled Jerusaem. (see nq>) 
rn 1973. the l8Sfaed Mshkenot Guest House~ 
officialy ino..lguroted. It stands loday as it did De\ 
a buld~ of wstere simplicity ond etegonce. of. 
g,acelu gasdens and U'1)fe1eofious interiors. . . 
1he literal tn:nlation of Mshkenot ~'oncrin Is 
"Peaceful Dwellnos·. 1hete is indeed a ~me 
lr<rqJIHy ct>out lhe house whidl eocom:JgeS 
creatiw ~ ond al~ peaceful rek:Dlotiro to 
thoGe who come Old 'IOli: h Jen.mem Writers. 
philosc)J:hlls. atists. musicilns. scientists. all those 
who oonhi:lute to the en-ichment ct cu world skJy 
at Mishlcenofwhen h Jerusalem. 

To read lhe guest list of Mishkenot Is 1o read the 
nanes of ou nm ik.JslrD.JS oontemporades. lo 
name all~ be irrl)OSSl)le. lo nare o few is 
ml::ir, but terrl)lir'4}: R::tllo Casals. Arthur Rubinsteh 
baac Siem. Alealdef Calder. Mac Olagal Seu 
Below, S.0000 de Beauvoir. Sir Isaiah Betirl. ..leal 
lu.J Selbe. Herman WotA<. O<llietew-str~-

... 
<NeMewd~ond theYemin Maitle 
neighbwhood 

M~s bteathtaJcing \o'iew otfhe ..k.Jdoeon 
desetf .,,, 



Facilities 
7 lageues(fwbedlOOITIS. Mng mn ~­
kitchenette) . 

3 smoldes(one bedtxm lving l0a1l crid 
kitchen bcmties) ... 

All suites ae ai-cordilioned and hcM:I cx:cess k>a 
ooiquetena:e. 

3 sef-cont<n!d atisf s studios . 

Foyer<rid tE!lmC8forspeckJI 8'l8f1fs and iecepoons 

Librory <rid fOOdng rocm 

Conference hal wilh a copacity up to 70 

Mgolety 

Restautrisavice 

Capati< 

H ~ wish to stay at tM-tketld. please send us -ps 
corrpete ~I boctground as well as the 
dates you mql.il9. · · 
D.luiondslovocrtbe iom ooe ~ up f9 th!OO 
rnonlhs. . . ... , . . 

•• A living room In lhe wcrmt,, fumished. modetn and 
· ~t:je (4)(Jlmeols. 

Lebby and ieodrg room ,. 

Fa fllther lnfoonation 
pea&e.ttefo: 
mishkenot sha·ananim 
p.o.b. 8215 .Jeruecan 91081 
Tel 972-2-254321 
r<a 972--2-240015 

mishkenot sha'ananim 
Jerusalem 

~~~-:- -;-h -- __ _.m-.., _____ ~ _:; =~ 
- · • " •• • •• •• - • . :isr-:- .' • .. .... - ,.,. •• ... ,.. •• 

,, 
t 



Chair 
Morton Mandel 

VlceChairs 
BilUe Gold 
Matthew Maryles 
Lester PoUadi 
Maynard Wlshner 

Honorary Chair 
Max Fisher 

/Joard 
David Arnow 
Daniel Bader 
Mandell Berman 
Charles Bronfrnan 
Gerald Cohen 
John Colman 
Maurice Corson 
Susan Crown 
Jay Davis 
Irwin Field 
Charles Goodman 
Alfred Gottschalll 
Nell Greenbaum 
Thomas Hausdorff 
David Hirschhorn 
Gershon Kellst 
Henry Koschlts~ 
Maril Latner 
Norman Lamm 
Marvin Lender 
Norman Llpoft 
Seymour Martin Lipset 
Florence Melton 
Melvin Merians 
Charles Ratner 
Esther Leah Ritz 
Richard Scheuer 
lsmar Schorsch 
David Teutsch 
Isadore lwerslzy 
Bennett Yanowltz 

Executive Director 
Alan Hoffmann 

TO : 

FROM: 

DATE: 

COPY TO: 

SUBJECT: 

Lauren Azoulai - Atlanta 
Chaim Botwinick - Baltimore 
Ruth Cohen - Milwauke~

0 
. 

Virginia F. Levi fro/~ 
March 23, 1994 

Caroline Biran 

SUMMER GOALS SEMINAR 

Via Fax 

for 
~nilialives 
m E
Council 

Jewish 
Education 

I've been informed by the CIJ E Jerusalem office that rooms are 
being held at Mishkenot Sh ' anan im for the Summer Goals Seminar in 
Jerusalem . A l imited number of rooms will be avail able befoTe 
and af ter the conference. 

Please fax to Caroline Biran immediately if you want to reserve 
rooms. In the future you should be in touch directly with 
Caroline regarding any of the details related to the seminar. 
She can be reached at: 

10 Yehoshafat Street 
Jerusalem 93152 Israel 

Phone: 011 9722 617-418 
Fax: 011 9722 619-951 

r , 

RO. Box 94553. Cleveland. Ohio 44101 • Phone, ,(216) 391-1852 • Fax, (216) 391-5430 
J5Easr MrbSrreer. New York. NY 10010-1579 • Phone.-(2!2)5J£.£J60 • Fu: (£1£).5J£-M46 



Subject: goals seminar 
Date : 30-Mar-94 at 13:08 
From: Gail Dorph, 73321,1217 

To: Virginia Levi,73321,1223 
CC : danny,INTERNET:danpek@macc .wisc.edu 

Alanisrael , INTERNET:alanhof@vms.huji . ac.il 

danny, let's talk about the idea of preparing a page informational piece 
for the communitiesat this point. In terms of deciding, some of our 
people as well as those that they are trying to recruit need a little 
more info. They probably need a one pager t hat outlines in vague form 
what the five days will look like. It does not yet need to include 
details. But it does need to give them more shape than 'come to Israel 
for five days .. ' For example, Rick Meyers just called from Milwaukee . 
Hi s lay people want him to spend the days with them in Israel, but do we 
tell him about what the days will be like and of what benefit they will 
be to him . My sense is he needs to know something about: what the 
project itsel f i s (think: lay and professional leaders--not 
educators--who did not hear your presentati on i n At l anta), what we hope 
to accomplish through the seminars i n Israel , and what next year (and 
even maybe our tentative hopes f or future) will look like i n terms of 
this project in their communi t i es. 

I f you want to talk about this, I ' m in my office for the rest of today. 
1 ·•11 be here in am on Thursday (probably til 2:00 i sh ) and try her e and 
at home on Friday. 



Subject: memo on goals project 
Date: 07-Apr-94 at 11:18 
From: Gail Dorph, 73321,1217 

To: Virginia Levi,73321,1223 
danny ,INTERNET:danpek@macc.wisc .edu 

CC: Barry,73321,1221 
Alanlsrael,INTERNET:alanhof@vms.huji.ac.il 

Hi Danny, 

first of all, did you call Rick and do you think that I ought also 
to be calling him? 

second, I think, at this point, folks want something practical 
that they can grab on to and feel like they know what they ' ll be doing.: 

a note that says, we're busy getting reading for the goals seminar this 
summer. As you know, our goals for this seminar are very ambitious. 
They include: ........ . . 

Although our schedule has not been finalized, we want to give you 
a sense of what you have in store for you. The following schedule is 
only tentative, but it can give you a sense both of topics and timing. 

Sunday, July 10 

9:00 - 11:00 Welcome and Orientation to the Week 
Seymour Fox, Alan Hoffmann, Dan Pekarsky 

11:00 - 1:00 Visions and Goals 
Dan Marom, Dan Pekarsky 

1:00 - 2:00 lunch 

2:00 -5:00 One Image of An Educated Jew and Its Implications for 
Education, Moshe Greenberg and Dan Marom 

5:00 -6:00 break 

7:00 - 8:00 dinner 

8:00 - 9:30 Smalll Group Work on Issues Raised by afternoon session 

This is totally pretend and it could shift a 1000 times and be OK to 
people, but if they had something like this which gave them some names of 
people, s ome topics, some times, some shape to their days and when there 
would be free time-- I think that's what they need now. 

If you want to talk about this, I ' m around . Gail- - -



Subject: +Postage Due+Summer seminar(a) 
Date: 24-Apr-94 at 21:07 
From: "Dan Pekarsky", INTERNET:PEKARSKY@mail.soemadison.wisc.edu 

To: Virginia Levi,73321,1223 

Sender: PEKARSKY@mail.soemadison.wisc.edu 
Received: from dogie.macc .wisc.edu by dub - img-1.compuserve.com (8.6.4/5.930129sam) 

id VAA14482; Sun, 24 Apr 1994 21:06:34 GMT 
Received: by dogie .macc.wisc .edu ; 

id AA07266; 5 . 57/42; Sun, 24 Apr 94 20::05:25 -0500 
From: "Dan Pekarsky" <PEKARSKY@mail.soemadison.wisc.edu> 
Reply-To: PEKARSKY@soemadison.wisc.edu 
T,o: 73321.1223@COMPUSERVE. COM 
Date: Sun, 24 Apr 1994 20:04:00 -600 
Subject: Swnmer seminar(a) 
X-Gateway: iGate, (WP Office) vers 4.03 - 1032 
Mime-Version: 1.0 
Message-Id: <2DBB1728.8A97.0000@mail.soemadison.wisc.edu> 
C,ontent-Type: multipart/mixed; BOUNDARY=BoUnD_8KcZuX86QvYVtGo2dbb0951 

--BoUnD 8KcZuX86QvYVtGo2dbb0951 
Content:-Type: TEXT/PLAIN; Charset- US-ASCII; name- "ENCLOSURE" 
Content-Transfer-Encoding : 7BIT 

Date: 4/24/1994 7:28 pm (Sunday) 
Subject: Summer seminar(a) 

Files: mO:MESSAGE 

- -BoUnD 8KcZuX86QvYVtGo2dbb0951 
Content:-Type: TEXT/Pl.AIN; Charset=US-ASCII; name-"ENCLOSURE" 
Content-Transfer-Encoding: 7BIT 

Date: 4/24/1994 7:24 pm (Sunday) 
Subject: Summer seminar(a) 

Themes/Concerns,etc.emerging out o f the 4/22 meeting between 
G.ail, Barry , Alan, and Danny r e: the Goals Seminar 

1, We need to grow clear concerning the outcomes of the seminar 
-- what we want them to come away with , to take home. (One way to 
approach this would be to take each of themes identified under 
"topics" and to ask what outcomes we hope for in that domain.) 

Different kinds of outcomes were entertained: a) knowledge and 
appreciation of certain matters( for example, of the importance 
of vision in the educational process; "meaningful Jewish 
existence" not just a tool to guide education but the problem of 
our time and one intimately connected to the problem of 
continuity; an understanding of what vision is and how it differs 
from, say, a mission statement, etc.) b) the acquisition of 
certain skills; c) an agenda of activity after they return from 
the seminar . 

2. We took note of a number of vision-driven institutions that 
may be worth looking at in our efforts to understand a) what a 
vision is;b)what it might mean for a vision to be embodied in 
practice - how the vision shapes practice. Examples included: a) 
Steiner schools/Waldorph; b) the Dewey School; c) Lightfoot's 
discussion of St. Paul's in THE GOOD HIGH SCHOOL; d) Camp Ramah; 
e) a secular Kibbutz . f) Heilman on a Haredi Yeshiva . (Note: Will 



one of you track down the relevant materials a.s.a.p . : 
Heilman,Lightfoot and the Waldorph piece i n TC Record--and 
distr ibute among us xeroxed copies.) 

3. Issue of "vision" needs to be presented not only as an 
invaluable guide to education but as connected t o the prob l em of 
Jewish continuity in contemporary life . The point is this : until 
being Jewish is something that people find powerfully meaningful 
(in part because it speaks to the need for existential 
meaning,but also for other reasons), the problem of Jewish 
continuity will remain with us . Having a vision is important 
because it offers guidance to education -- but also because 
educating towards some vision of a meaningful J ewi sh existence is 
the point of the enterprise. (Who could lead such a session? What 
would it look like?) 

4. In addi tion to images of vision-driven institutions, we 
t hought it important that people see images of the opposite 
for example, Heilman and Schoem on supplemental Schools (Barry 
and Gail : can you find these essays and distribute among us?) 
In this connection we considered a d istincti on b e tween "visions" 
and "visions in use" -- that is, the v i sions actually implicit in 
practice that might be unconvered by an anthropologist) . 
5. We drew a distinction between a vision-statement (or mission 
s tatement) and a portrait/image of the desired product of a 
Jewish education - - an image t hat would integrate t he elements 
and would in doing so make clear h ow the life t hat is pictured is 
filled with personal meaning. It was noted that this bears a 
real r esemblance to the " educated Jew" project agenda; the maj or 
difference is that this is more narrative perhaps. It was 
thought that it might be a good exercise fo r our semi n a r 
parti cipants to try their hand at such portraits; perhaps, beyond 
this , such integrated portraits would prove b etter guides to 
educat ing institutions than t raditional mission statements . 

6 . We thought some about compelling raw materials t hat might be 
of value to us - f ilms, short stories. (e . g.Marva Col lins in 
Chicago, STAND AND DELIVER) 

7. A possible day was painted organized around the theme of 
moving from vision to practice : a) Acquaintance with a vision 
(perhaps the day before); b)hornework assignment : as individuals, 
t r y t o i mage an educational i nsti tuti on committed to that v i sions 
-- i ts goals, its content, etc.; c) Morning session: in smal l 
groups, starting with what people developed as individuals, try 
to come up with a portrait of an e ducational i nstituti,on model led 
on the vision in question ; d) in the afternoon , a session that 
brings in two "pros" in t his area who bring different approaches 
to the problem of moving from vision to practice -- their job is 
t o explain how they would make the move from v i s ion to practice 
-- what kind of knowledge they would need, what guiding 
principles, etc. OUTCOME : Understanding of the compl exity of 
this journey and some possible handles on how to approach it. 

Note: such a day might be the occasion for Seymou r to do 
something fairly systematic concerning the process and pr oduct of 
the Ramah effort to generate curriculum . 

8.The conversation with Bob H. suggested an important question to 
be considered at the seminar:what do people need (at local 
institutional levels) in order to meaningfully work towards a 
guiding vision? The possibility of encouraging study aimed at 
acquainting local people with a number of such visions as part of 
t he enterprise ( as distinct from a values-clarification approach 
) was discussed. 



9. Another point to emerge out of the discussion with Bob 
concerned our clientele. 

First, they will include some sophisticated people and we need to 
be careful to organize the seminar in ways that give them ways 
that don't patronize them and give them ways to actively 
contribute to the seminar ' s outcomes and insights. 

Second, the variety of levels of sophistication that they will 
represent, Judaically and otherwise, makes it difficult to find 
an appropriate semi nar-level. What may be novel for some may 
prove old-hat/simplistic to others ... and there is a danger that 
some of the l ,ess sophisticated folks wil l be driven into 
passivity, ov,erwhelmed by some of the others. Some concern was 

--BoUnD_8KcZuX86QvYVtGo2dbb0951--
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expressed that in opening up the semi nar beyond t h e initial 
lead-community lay/prof. leadership we may have c ompli,cated t he 
group dynamic and our own planning s ignificant ly, Given the 
clientele we are now assembling t h ere will not be any initial 
knowledge of one another, trust amongst them, etc., and the 
levels of sophistication are much more variegated. 

10 . Yet a third theme to emerge out of the Conversation with Bob 
Hirt concerns how to involve the denominations both in and after 
the seminar so that they play a fruitful role . . 

11 . We took note of the fact that we are late in the year, and 
t hat even as we need to do some serious conceptual work, we 
cannot afford not to begin making some fairly practical decisions 
-- for example, concerning personnel we will need to lead 
sessions. The reason is simple: people are already way into the 
process of making summer plans. We have to identify people we 
need within the next couple weeks and pin them down. It is not 
too early now to check out availability of potential teachers 
like Johnny Cohen, Marc Silverman, Debbie Wiseman, etc . 
What others should we be asking the Mandel Institute to inquire 
about?? 

12. We took note of the fact that of the things we think 
important to the project there are some we feel much more 



competent with than others -- and that we should organize the 
seminar with an eye towards building on these strengths, rather 
than feeling that at this state everything needs to get equal 
billing. 

TOWARDS OUR NEW YORK MEETING 

As a way of forwarding our work prior to our next meeting, I ' d 
like to suggest the following assignment for each of us. 

Below I list some themes, each of which might represent a 
day or half a day. For each , please list: a) desirable outcomes; 
b) relevant raw materials (stories, articles, movies, etc.); c) 
possible activities both within and beyond the seminar room 
setting; d) particular individuals that could lead/catalyze the 
topic. NOTE: If it's easier, feel free to do the exercise 
relying not on my summary of themes below but on the list of 
topics in the publicity that will be going out. By the way, the 
only reason I elaborated about the first point below is that it 
is not one that we discussed at length, and I wanted you to have 
a sense of what I had in mind . 

If each of us could do this as background to our NY 
meeting, and if each of us had a chance to see each other's 
documents bef,ore then, this could enormously f acilitat,e our work. 

Here are the topics: 

1 JEWISH CONTINUITY AND THE QUESTION OF A MEANINGFUL JEWISH 
EXISTENCE 

"Meaningful Jewish existence" -- the concept is important 
not only because of its role in guiding education but, more 
fundamentally, because the problem of Jewish continuity itself 
reflects the fact that too many Jews do not find the i r identify 
and commitments as Jews to be sufficiently meaningful to warrant 
taking their place in an engaged way in the life of the Jewish 
People. What I have in mind here is some fairly powerful, 
inspirational thinker who, can create the lar.ger human context for 
our work by stressing the crisis of meaning within Judaism, the 
search - not necessarily successful - by many outside ,of the 
J ewish orbit, and the need for the Jewish community to identify 
and i nitiate its members into forms of Jewish existenc,e that will 
meet their basic human needs. WHO MIGHT GIVE SUCH A TALK? WHAT 
READINGS MIGHT BE APPROPRIATE? WHAT DISCUSSIONS/ACTIVITIES MIGHT 
GO ALONG WITH IT? 

2. WHAT DO VISIONS OF A MEANINGFUL JEWISH EXISTENCE LOOK LIKE? 
HOW DO THEY DIFFER FROM A MISSION-STATEMENT? 

(How many do we look at in addition to, say, Greenberg's? Do we 
encourage them to try to clarify their own? 

3. THE WAYS IN WHICH HAVING A VISION CAN/DOES GUIDE THE 
EDUCATIONAL PROCESS -- IN THEORY AND VIA EXAMPLES OF VISION 
DRIVEN INSTITUTIONS. 

4. THE PROCESS OF MOVING FROM VISION TO GOALS/CURRICULUM/DESIGN 
OF THE ENVIRONMENT, ETC . 

5. ENGAGING THE STAKEHOLDERS OF AN EDUCATING INStITUTION IN THE 
PROCESS OF ARTICULATING A SHARED AND COMPELLING VISION: WHO NEEDS 
TO PARTICIPATE? THROUGH WHAT KIND OF A PROCESS? 

6. ANALYSIS AND REFLECTION CONCERNING THE CURRENT REALITY; THE 
ABSENCE OF ANY - MUCH LESS - A COMPELLING VISION ; OR, GIGANTIC 
GAP BETWEEN VISION, WHAT ACTUALLY GOES ON, AND OUTCOMES. 



' 
7 .• THE WORK BACK HOME: WHAT CONCRETE EFFORTS CAN/SHOULD SPRING 
FROM THE PARTICIPANTS' STUDY IN THE SEMINAR. IF THEY ARE TO LEAD 
PARTICULAR KINDS OF ACTIVITIES, DO WE PREPARE THEM FOR THESE 
ACTIVITIES IN ISRAEL? 

I WOULD, OF COURSE, WELCOME, OTHER TOPICS YOU THINK CRITICAL 
AND/OR RECONCEPTUALIZATIONS. Please try to get to this as soon 
as possible. Let's fax/email or results to one another. 

--BoUnD_8KcZuX86QvYVtGo2dbb0952--
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Invite letter for Goals 

To: the Lead Communiti es folks, Jay and prof essional[???} 

Dear? 

P. 002 

For some time now-- and particularly at our p lanning seminar in 
Atlanta, we at the CIJE have been s peaking about an exciting new 
initiative which we have been planning to launch , "The Goals Pro­
ject." I am happy to report that the Goals Project is going to 
begin with a seminar in Israel in July to which a select number 
of lay and prcfess ional leaders f rom North America are being in­
vited. 

I am enclosing wi th this l etter a descri ption of the Project and 
t he summer Goals Seminar, and I would like to invite you to join 
us in Jerusal em. 

We at the CIJE bel ieve that the Goals Project has the potential 
to have a profound impact on contemporary Jewish educati on and 
Jewish l i fe as well by giving institutions the impetus to focus 
on their own educational missions in a serious and reflective 
manner. 

I hope t hat you JOln us in this e.xciting venture. If you have 
any quest ions, II~ be happy to talk to you about t hem. We hope 
to hear f ram y u soon. ::, 

,f· .( 
.... ,1 Bes t wishes, 

\)~~ 1) • 
AlanAHof f mann 

\ 

532 26~6 PfiGl.00 2 
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To: Barry Shrage [spelling?] 

Dear Barry, 

Recently when we spoke about the work of the CIJE I had the op­
portunity to tell you a bit about an exciting new initiative 
which we are a.bout to launch, "The Goals Project." The Goals 
Project i s going to begin with a seminar in Israel in July to 
which a sel ect number of lax. and professional leaders from North 

P. 003 

1 

b. Ameri ca are being invited . l.J've also had the chance to speak to 
~ l Carol yn K~ller (o~elli~g???) about the project.•• 1i?J 

~l}tl lam enclosing with this letter a description of the Project and 
the summer Goals Semi nar, and I would like to invite you[_ Carolyn] 
and an appropriate l ay leader that you would want to have at the 
seminar to join us in Jerusalem. 

We at the CIJE believe t ha t the Goals Proj ect has the potential 
to have a profound impact on contempor ary Jewish education and 
Jewish life as well by givi ng institutions the i mpetus to focus 
on their own educational missions in a s erious and reflective 
manner. 

I hope that youf. Carely:aj afliEi • l.a.~· •~aae:r can j oin us in this ex­
citing venture. If you have any questionst I' d be happy to talk 
to you about them. We hope to hear f rom yo soon. 

1) r' Best wishes, 

::l -1 I ': 
532 2 6 46 PAGE.003 
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To Judith Ginsberg, Covenant Foundation 

Dear Judith, 

Recently when we spoke about the work of the CIJE I had the op­
portunity to tell you a bit a.bout an excit ing new initiative 
which we are about to l aunch, "The Goa.ls Project." The Goals 
Project is go i ng to begin with a seminar in Israel in Jul y to 
which a selec t number of lay and professional leaders from North 
America are being invited. 

I ,;1.m enclosing wi th this letter a description of the Project and 
U,e summer Goals Seminar, and I would like to invite you to join 
us in J erusalem. 

We at the CIJE believe that the Goals Project has the potential 
t o have a p rofound impact on contemporary Jewish education and 
J ewi sh life as well by giving institutions the i mpetus to focus 
on their own educati onal missions in a serious and reflective 
manner. 

I hope that you can Join us in this excit ing vent~re. I f you 
have any questions, 1I'd be happy to tal k to you about them. We 
hope to hear from yt soon . 

~ ~ ~ Best w.i.~•-•.:s, 

✓ 
Alar lt :-!nffmann 

5 3£ 2646 PAGE . OBS 
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To John Colman 

Dear J ohn, 

As you know f.rom your role as chairman of the CIJE Content and 
Program Committee, we are about to launch "The Goals Project. " 
'l'he Project is going to begin with a seminar in Israel in July to 
which a s elect number cf lay and professional leaders from North 
America are Deing invited. 

I am enc.:.,.,_, :_;,g with this l etter a descri ption of the Project and 
t he summer Goals Seminar, and I would like to invite you to join 
us ii. J e rusa2 ~rn . 

We at the c.~L Delieve that the Goals Project has the potential 
to have a profound impact. on contemporary Jewish education and 
Jewish life as ,;ell by giving institutions the i mpetus to focus 
on t heir own e ducational missi ons in a serious and reflective 
manner . 

I hope that you can join us in this exciting venture. Your 
presence as a member of the CIJE Board would certainly enhance 
our group. I f you have any questions, I "Ei~_happy to talk to 
you about them. We hope to hear from cu so~ ~ 

Best wishes, 

1), 
Al~,.< Hoff mann 

r1 C:, 0 - C, '~ _] , . .; 5 3 2 2 646 PAGE . 0O6 
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COMMUNITY ATIEND.ING POSmON CATEGORIES 

BALTIMORE 

Chaim Botwinick ·, . Yes F Executive Director of BJE Professional/Federation 
~ct.s.s. ~ .o .I ti'& i.t. \ "' ,. - ,II, -
Marci Dickman Yes F Director of Education Services Professional/Educator 

Ziporah Schorr Yes F Principal, Orthodox Day School ProfesaionaJ/Bducator 

Searle Milnick Yes F Incoming president of CJES . Lay Leader 

ATLANTA 

Deborah Goldstein 1 Professional/Educator 
(as of Ausust, 1994) 

William Schatten ? Laypenon Lay Loader 

Arnold Sidman 1 Layperson Lay Leader 

MILWAUKBE 

Ruth Cohen Yes F Project Director (MJF) Profeuional/Federation 
and Educator 

Larry Gellman Yea Lay Leader 

Jane Gellman Yes Co-Chair of Commission on Vision & Lay Leader 
Initiatives 

Richard Meyer Yea F Executive Vice president Lay Leader 

Ina Regosin ? 

Jerry Stein Yes Lay Leader 

Louise Stein Yes Co-Chair of Commission on Vwon & Lay Leader 
Initiatives 

CHICAGO 

John Colman Yes F President Chicago Federation of Jewish Federation 
Philanthropies 

NEWYORK 

Aeyeh Davidson Yes Head of Education at JTS Professional/Educator 
(Conservative) 

Robert Hirt Yes Vice-President • Yeshiva University Professional/Educator 
(Orthodox) 
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JobnRuskay ? 

Beverly Gribetz ? Headmistress Ramu Pay School 

Rowana Scbaravaky 1 Principal of AJ. Heschel Day School 

aEVBUND 

Leslie Brenner (u of ? wili be in Cleveland 
August 1994} 

MarkOurvia Yea Cleveland Federation 

RayLevi wumvited Principal of Apon Day School 

Susan Wyner Yea F Bducational Director 

Dr. Lifia Schachter Yea F Director of Cleveland Fellows 

Kyla Epstein ? Director of Fairmont Temple 

LAYMAN 

LOSANGBLBS 

Isa Aron Yes Prof. of Education - HUC 

BOSTON 

PALMBBACH 

Barbara Steinberg Yea F Executive Director • Commi.asion for 
Jewish Education of the Palm Beadlca 

LAYMEN 

STAFF 

Barry Holtz Yea 

Gail Dorph Yea 

Daniel Pekanky Yes 

Ginnylevi Yea 

Ellen Oo1dring Yea F 

(Conaervative) 

Profe81ioml/Educa1or 
(Orthodox?) 

~ 

Profeaional/Educato 

Profealimw/Bclu 

ProfelllonaV.Bduc:ator · 

ProfealiOillVBdlacator 

ProfeaionaJ/Bduor 

Profenional/Educator 
(Reform) 

LayLader 
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MINUTES: 

DATE OF MEETING: 

GOALS SEMINAR TELBCON 

Wednesday, June 1, 1994 

DATE MINUTES ISSUED: Tuesday, June 71 1994 

PRESENT: 

COPY TO: 

Caroline Biran, Gail Dorph, Alan Hofftnann, Barry Holtz, 
Daniel Marom, Prof. Danny Pekanky, Abby Pitkowaky (sec'y), 
Shmuel Wygoda . 

Prof Seymour Fox, Annette Hochltein, Ginny Levi 

I. REACTIONS TO PEKARSKY'S LATEST DIWJ' 

P.2/4 

The moeting openod by Alan'• augestion of the tdecon participants expressing personal 
reactions to Danny 1ateat draft of the program of the Ooala Seminar. Barry stated that 
after "'l«fina the draft, he had an overall positive reaction. More speciftcally. after the 
begimnns ltage. he felt it wu not clear how the intoractiom were to occur, and who wu 
reapomible for what. He added that Greenberg bu a very central position in this draft, 
and the convenation with him is abort compared to tho preparation for that aection. 

Gail quosdoned-whether we would be able to accompliab all ·that wu on 1he apnda, and 
that itwo weren't, what would be omitted. She expreased the concern that the aoall 
needed to be clearly identified in the first evening', session, and that this may take more 
dmethan allotted. 

Daniel tbanlced Danny (Pekanky) for working over the Memorial Day holiday weekend 10 

that this dileussion could take place. Ho said that hi• comments were a combination ofbia 
own, and Prof. Fox'• respomes, bucd on the conversation the two of them bad about thit 
draft. He ahared three points: 

1) be bad an interest in vision on all levels, not DeCelllrily by their own penonal 
portraits. 
2) he expreued a concern of the program having a linear prosresaioa, inateed of 
each day looking at the picture from another qle. 
3) be expreued the concern of the program beiJ)8 too top heavy. Danny cautioned 
apiast •eavms too much UNfW information for the end. 

Shmuel expreued the concern of the varied level of the participants' 10philtication. He 
sugetted that wo find ao= waya to address this. He alto sugested a l'fflriokmg of the 
readins material bued on the idea that1be Heilman.piece (l)ifeadoa of the PtWl) may be 
remote and distant &om the real life of the participanta. 

Alan raiaed ~ COQQel'DS: 
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1) The emphasis on beginning &om the individual. He said there will be a lot of 
personal Jewish Institutional vision~ not necessarily individual vision. He added that 
the proceaa from individual to institution must be simulated in the semhw. 
2) Concern that this is a seminar with Greenberg at the core. Despite disclaimers, it 
appears that we are selling Greenberg. 
3) The complicated question of community vision, and how to diatmguiah between 
community and individual vision. 

ll. PEKARSKY'S USPQNSE TO REACTIONS 

Danny replied that tbo issue of penonal dimension i, empbuizina their own strugle. He 
ltated that hia own undmtandlna of thi1 ia two fold. 

1) There is a need to enpp tho participant a in a strugle in types of substantive 
issues. The root to imtitutionaJ visiom is at the penonal level. The participants 
have to start where they are. 
2) Thi, struggle can be enHsJwming. It is a personal struate; no one will pe them 
the aaswm. 

Danny llid that he would examine the possibility of too much Greenberg. 

He further added that the Heilman and Dewey piocee are 10 radically ditfercmt, but what 
emergea are formal characteristics of a vision driven institution, 

m. SECOND ROUND OF QUESTIONS/REACTIONS 

Alan inquired about the nature or penonal and individual arowth the participant, will 
experieftee in order for their communities\institutions to be aifected. He expreued the i8sue 
or accumalitivity. Danny asreed that conceptually, accumalitivity WU a Sood idea. 

Barry expreucd his concern with the issue of attempting to model what we expect to go on 
in tho cnmzmrnities a year or two from now. He questioned the reacmon of the intooded 
audience. 

Daniel inquired how to ensase the participants in the personal involvemant that the vision 
piece domandt. He stated that in worki!Ja with goals, tho central axil ii not personal; it ia an 
upect. He 8tmled that the participants Med to come to the understandins that vision it 
intimately involved in the process at every stage. He state:<! that the id• of usins Greenberg 
ia to lhow the "cutting edge"; to inspire the participant, by illustratins the ridmeu one can 
eventually achieve if vision ia an intesra1 part of the proceu. He added that the common 
f'ocua ahould bo bow we plan education in our inatitutiom. 

IV. FOCUS ON SESSIONS 

Qettina Started (Day 1 ). Danny said that each has different tmoss to ofter, and this section 
will stress mutual respect amongst the participants. 
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Alan inquired whether the diverseness of the participants were being addressed. He added 
that' it appeare<l that the real content in the morning is vision, and that the rest is process, 

Pu 1 - afternoon. Pekariky explained that iliis aay would be focused on analyzina two 
vision driven institutions. 

Danny said that this will inspire the group; show them it has been done. He ahared other 
examples of vision driven institutions, such as discussion between teachers at the Realia 
Schoo~ and early discussions in the Knesset over goals. 

Du.,l. Pekarsky expressed the desire for models at the seminar. Shmuel volunteered to 
coordinate the field trip to Rav Lichenltein's yeshiva at Har Etzion. Daniel expressed the 
~ that Rav Lichenstein can be on the dry side, and suggested that someone 
accompany him who may be more enpging. Alan suggested that Ruth Calderon wuld 
accompany us to Har Etzion, and then speak to the group about Elul u a very different 
institution. 

Alan also stated that aa a model, Ramah is Prof Fox's area of expertise, and that Fox will 
take care of that section. 

V. NEXT MEETING 

A date was set for the next telecon at: Wednesday, Jane 8, 1994, 3:00p EDT. 
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MEMO TO: CIJE's Summer Seminar Planning Gan9 
FROM: Daniel Pekarsky 
RB: Preparing for our Wednesday , June 8 talecontarence 
DATE; June 7, 1994 

I just returned to Madison an~ want to get this oft quickly ao 
that you can review it We4neaday mornihg/attarnoon prior to our 
confarence call. I want to aay at the outaat that I am finding 
these conversations extremely helpful and am very appreoiative of 
the thoughtfulness and insight •that aniln•te the diacuaaion. 

The principal r•a•on for writinq i• to offer, per our 
•greement laat weak, a raviaed version of Day l of the Sainar, 
but I want to uae thia ocoaaion to addr••• a number of other point■ 
as well. 

1. What I have an4 b•v1n't r1c1iv1d: I have received~ cQpy of 
Abby'• summary of our laat meeting. I have al■o received a copy ot 
HaRav Liohtenatain'a article concerning Header and tha Har Etzion 
Yashiva. t have only had a chance to skim it, but it •eua vary 
promiaing to••.- 'l'han.ka vary much. 

I thought ! was to receive - but have not yet - revi•ed 
proposals~ the Greenberg piece (Marom) , the Lichtenstein day 
(Wy9oda), and -- okay, I didn't really expect itl -- tha Fox J\alllah 
day. I know from Abby that thin~s are crazy-ouay thar• right now, 
ao I won't be ■hocked if these things didn't qet out. But I did 
want to comment on it in caae anything got sent and didn't arrive. 
Please update. me on thi■• I will, by the way, check •Y fax at wo~k 
tomorrow morning to aea it anything arrives than. 

2 . What I have sent youa Under separate cover I am sending you via 
~ederal Expreaa a n\lllber ot pertinent articles, including the 
following: the a number ct chapters from the Levin ACCELERATED 
SCHOOLS project, •election• t~om THE DEWEY SCHOOL, the pertinent 
Heilman aalections deeoribing th• haredi Yeshiva, and, finally, a 
piece .frOlll Senge's 'l'HE FIFTH DISCIPLINE that I'v• found vary 
stimulatinq - eo ~ueh ·so that I'd like u• to conaider aendin9 it 
out aa back9t"ound reading. I'd be intereated in your reactiona. 
The paoket ct essays vaa sent to Abby e/o CIJZ at the Yeho■hafat 
addreaa. It is supposed tc arrive Thur14ay betora th• end of the 
buainea■ day. 

3. The l•Y•;ly Qribb•t&.%••~9 {yiax1d ip I lvgar oonta,ct;)1 X 
don't know that I have any graat wisdom concerninq thi• matter. 
I've mat, but don't raally know Beverly -- but I know ·enouqh to 
know that she enjoya a great reputation •• an educator, My 
queat.:Lon - and it'a a queetion I've raiaed b•fore -- i• thia: 
what'• the basis for deciding who should and ahculd not be part of 
this seminar? Does it have to do with what will enrich the seminar 
or with other oon■iderations? Intimately connected tc, tb••• 
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quQ.s.tiona i• a) Shmuel's (and ...,,y own) eono•rn relating to the 
varied lavels of sopbistic11tion of the participants, b) the need to 
discuss with some of the more aophistioated folks wb~t their role 
ia and is not at tha ••minar and what they ahould be expecting to 
get out of it, and c) ao~e haaic question• concerning the point of 
this semin~r. These inatters need, I think, to be returnad to. 

4, The absence ot l ay-leade£ship t,sm c1syeland1 I know the folk• 
coming from Cleveland quite well (Gurvia, Schachter, Wyner 1 
Epstein, Levi) and think they're quite an impressive group who hav• 
a lot t.o off er the seminar, I al•o know the concern about 
involving lay leaderahip. In my own mind this concern ia somewh•t 
ai tigated by my cont idence that if the prof eaaional• at the 
conference come home antbueiastic and rudy to proceed, their lay 
leadership will support them and get involved in a ••rioua way. I 
am quite true thia is true of Chuck Ratner, ·and I also think this 
is true of Sally Werth•i~. For anybody who doesn't know, Sally 
Wertheim i1 a superb educator, tormer Chair ot the Department of 
lduc.tion at John Carroll University, and more recently the Oean of 
the Graduate school and (even •ore reoently) Vice President. She 
haa developed a nWUber of excellent programs at John Carroll and ia 
rightly regarded by folks like Steve Hofflftan as a peraon Whose 
perceptions and advice are to be taken •erioualy. It look• lilte 
sally will not be 0oming to Jeru■alam, but •h• i• very interested 
in the project. I spoke with her in Cleveland laat week and tor 
over an hour thig morning concerning the alma and de•ign ct th• 
adinar. She seemed excit•~ by t.h• topica, by the deaiqn, and by 
the concern• that animate it. I think that •h• could be a ■tronq 
ally in this process in Cleveland next year -- both in her capacity 
a• a knowledgeable eduoator and in her capacity as a leader (l 
forget th• title) in Cleveland's new Jewish education entity (that 
replaced tha old ~uraau). 

The key for us in Cleveland is to get the prof•••ional• aomin; to 
Jerusalem excited. sue seeu very interested; Mark seam• to teal 
that the direction we're going ia at con■iatent with their own 
aenaa of direction in Cleveland, though ha haa ao~e anxiety over 
whether th• ••minar will be pitched in t~o abatract a way. Aa for 
lCyla, I apoke with her tor about 45 minute• about this. Sh• i■, a• 
I've mentioned a very tin• educator, very bri9ht and ■avvy and with 
r$al presence. She seemed very identified with our asaumptian that 
vi•ion i• of the eaaenoe -- but wondered whe'thar thi• wasn't 
already obvious. she acknowledged, however, that to many it may not 
be obvious -- and that even it it, tbia "obvious" truth rarely 
find• expr•••ion in practice. (Incidentally, Xyla h•• been involved 
in aoae of HUC'• eftorta to ra00ncaptualize the Supplemental 
Schools, a• well •• in CAJB ettort■ relating to Leaderahip in 
Jewish ed. More on how we might uae her in the ••minar when we 
apeak.) Lifaa Sc:haohter. and I have yet to apeak at length about 
the aeminar, so I don't yet have a ••n•• ot the 
expeetation•/conoern• ■he'll bring with her, but•• I think you 
know, I believe sh•'• a very able educator. 

The bottom-lines though I '111 troubled becau■e other 0011U11Unitiea 
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might say, "Why didn't they have to bring lay leadership?M, I'm not 
terribly concerned about the impact on the process in Cleveland. 

5. Tasks in need ot t imely completion: 

a. Draft ot the seminar to be uaad in explaininq seminars 
to participating comilluni tiea. This needn't be a draft 
that's writ in atone, nor should it De terribly detailed, 
but it should help give th•m a acnorate sen•• of the 
seriousness of the enterprise, ita character, and the 
opportunity for learning that it affords . Depending on 
how things go in our conversation tomorrow, I would hope 
to oomplete thi• draft by this coming Sunday and to gat 
very prompt feedback on it, ao that we can proceed. 

b. The pre•seminar r•adinga ·and writtan aaaignment (aleo 
larqely my responsibility) nead to be completed aoon -­
thou9h not as soon aa the Schedule of events referred to 
in a. I would hope to have the rel•vant material in 
Abby's or ainny 'a hands by next Friday or the tollowing 
Monday. Though it needs work, you alr•ady have a aan•• 
ot the kind o! written assignment I have proposed. Aa 
for reading, thou9h this will depend on th• outcome of 
our upcoming oonveraationa, my ••n•• at this point will 
be to provide them prigr to the saminot with th• 
following: the Creenbarg essay, the seleotion from THE 
DEWEY SCHOOL (or another Dewey selection), the Heilman 
sal•ction, and possibly the Senge piooe. I am not ■ure 
that the other readings, e.g. the piece by HaRav 
Liehtenatein, need to be in their handl!I prior to the 
aeminar. t would be grat1tul t<a· vo;a tim•ly t••db&ck 

cono1rninq these readin;1, including the sense piegaL 
0 . Until wa get greater clarity conderning what we're 
doing when, it's premature to aaaign each ot ua to th• 
multitude ot ■mall tasks that are critical to our overall 
•uac••• e.g. responsi~ili ty for f•oilitating small 
groups, responsibility tor i ndividual· participant■ in the 
eeainar, etc. ; hopefully, by the and of this week or the 
beginning of next week, w•' 11 be ready to make these 
•••ignmenta. 

d. I have committed •Y•elf to writinq a pieoe on th• way 
"vi•ion" is uaed in our project. Writing auc:h a piece 211ay 
be helpful for me and tor others. I look forward to doing 
thia. It will prob4Dly have to wait until attar•· - c. 
have baen completGd. 

e. Trips 1:.o l3altimore, Milwaukee, and po■aibly to Cleveland to 
clarify the aaminar'o content, ad.draaa que•tion■, ato. 
Thia ia a Dorph-Pekaraky project. I ••Y "poaaibly•• 
Cleveland because I've already had exten•iva 
conv•raationa with aome key-players. Gail and I need to 
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get our act together a~out thaae ffleetings, since t i me 1• 
runninq out! Tentatively wa've sohedul•d a me•ting in 
Baltimore for the 14th or 1·5th -- Barry, can you con~irm 
thia with Gail if you talk with her before I do? And we 
still have to schedule Mi lwaukee. 

f. What's l'Aiasing here that needs to be attended to 
soon??? 

SOD 'l'HOUGHTS I N THE AFTERMATH OF OUR. S~COND TELECONFERENCE 

P.10/ 13 

1. Ayotdance of an gyerly academic approagh. This concern haa 
be~n VO ced •ore than once and is wall-takan (though it ahouldn't 
be turned into an excuaa to dissolve the intellectually aerioua 
component• of thia sninar 1 ) • I think I have a tendency to be 
overly abstract on oocaa ion (moat r.acantly exhibited in a 
praaentation I made in Cleveland) and I think we naad to be 
watchful of thia , The f ol l owinq al•manta built into the current 
draft ot the seminar are de■igned to count araQt auch a tend•nay: 
e) fiald-tripa ; b) •noouraqament for looking at aome of the iaaue• 
through a peraonal lena1 c) an examination ct a caaa-•tudy of an 
inatitution'a current realit y and effort• t o become mor• viaion­
csriven; d) a look at II concrete propoaal fot: how in•t1tution1 a 
might ~ov• toward• vision-drivenness (Levin'• propo■al in 
ACCELERATED SCHOOLS). 

2. Tha perafal dim9naion, I have thought a lot about •cm• ot ~ha 
concern• VO oed and (though I may ba dead wrong) continue to feel 
that - thi • i• a signitioant, though by no mean• the only 
•iCJnitieant, alement in the aaminar and in the Goal• Project. 
Wrestling in personal t erma with one or more of the problem■ the 
Goal• Project i■ concerned with i■ a U•eful pedago; 1oal device in 
that it help• engage enerqiu ot the participants aa wall•• to 
make aoma critical ia•uea co:e alive. secondly, an4 beyond the 
isaue ·of pedagogy in the eeminar, my own aens• i■ that compellinq 
in■titutional viaiona will not ariee if the social climat• in th• 
institution ia not encouraging people to wrestle in p•~•onal taraa ­
wtth the question· ot vision •. The personal and the institutional 
are aomplamantaey rather than alternative■ to on• another -- or •1•• we're ;oing to end up, I fear, with more ot the aamel 

?n giving place to "the per■onal", I want to reit•rate that 
thi■ ia only a a•ll piaga of tha aepinar and ot th• proaesa ot 
becoming 'viaicn-driven and al■o that in encoura9in9participanta tc 
un■arth and articulate their own views, our •••••CJ• need not be -
"or should it be - . that their view■ as they now atand are an 
adequate basis for formulating policy. on th• contrary, on• ot the 
reason• to wraatla with the like■ of Green):)erq and &~inker ia that 
partic1panta will be atimulated to push their own thinking further, 
with attention to question■, insight■, and iasu•• augge■ted by th••• thinkers. It i• in the interplay ot tryi ng to olarify on•'• 
own view• and wrestlin9 with thoaa of some very thOU9h~tul, indeed 
profound, thinker• that 1oma aerioua qrowth could 90 on -- growth 
that could p l ay an important part in tha move to inati tuti onal 



visions. 

Having aaid thi8 and thus acKnowledged expl icitly (if not very 
clearly - it's almoat 1nidnight here !) some of my own tentative 
pra■uppositions concerning tha pl~ce of the peraonal in the prooess 
ot developing institutional viaions (Sae, by th• way, Senqa on thi■ 
poi nt), I think the comment made by Alan that these preeupposi tiona 
might themsQlves be made •xplicit in the seminar and made the basis 
for a discussi on that perhaps calls tbem into queation i■ a 
fantasti c one. We would need to find a way to build it in1 I will 
try to come up with a poss ible time prior to our conversation. 

Note: my hope had been, in this aection, to maka explicit acme of 
my own presuppositions. I'm not sure I've been•• articulate as I 
would like, and I have hesitated to include thia ••ction . In tha 
end, I decided to keep thi■ .disousaion in t o ■timulate •ome further 
conversation -- not t o mention queatipna that will pu■h me to 
olarity. 

3. The point about avoiding presentation of our au):)ject-matter in 
too linear a way stri ke• me as a veey important one .. The ao:i:"• I 
think about it th• more I identify with it, and whi le this may not 
involve 0hahgin9 t hings around on paper, it may well require some 
advance thinking. Daniel Marom will , I nope, be central in thia 
process. I am aaauming that we'll have ampla opportunities to talk 
and m•et onoe I get to Israel (naar the end of thi• month.) 

4 . As mentioned wh•n we spoke, I. very muoh like the daily 
community-ba••d caucus proposal. By the time we s peak tomorrow, 
I'll try to acan t he schedule for timea for this . 

5 . To what extent is our seminar a prototype for th• local seminars 
to be he ld nut year? I want t o repeat what I aaid over th• phone: 
my own ••nae is t hat OW': seminar may reaeJGl e t he aaminar• to . 
follow but may not. Atter all, l) wa shou l d loarn from our 
e)Cperienc• thi s summer things that may l ead us shift approach, 
material•, etc., gui ded in part by the reac tions of the 
partioipanta; 2) t he c liantale t or the l ocal ■eminara will be very 
ditterent, and entering with .di fferent kind• ot praotioal oonoerna7 
3) eaoh of the oommunitiea may be different in relevant ways. so, 
while I think what we do in Jerusalem, it it work• wall, can after 
us some guidance re: next year, there will still be a lot of 
planninq to do. 

6. Th• more X·'v• thought about it the more I think that the 'Ellul 
visit on day 4 should be -replace~ with providing participant• with 
an oppartunity to WJ:'estl• with some concrete p~oblems concernin; 
the proce1s of encouraging vision-drivenn••• in local ~uaat.in9 
institutions. In part, I've come to feel more atronqly about this 
based on ~Y clas■ in Cleve land, whi eh ha• been very illwn.inating i n 
exploring some of the topic■ for our ••minar. 

7 . Mor• than one of you haa noted that the uarcia• planned for 
the evening at Day 2 i a very difficult. _3,.,. possibilitie•: a) 
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Prepare 111ctex-ials that will help facilitators lead them through the 
process of derivi ng goala from visions; b) drop the aaaaion; o) 
drop the session and aUbatituta an opportunity for the eommunity­
based eaucua•• to gather. 

8 . I •trongly identify wit~ the s uggestion that Ramah ba pre■ented 
not aa "the Ramah experience0 bllt as an exa~pl• of an effort to 
ayatematic~lly exploit the potentialities of informal/camp 
settings. I als o think that this aes•ion neada to be tocu•••d on 
t.be kinds ot e.fforts that need to be em.t>arJced on it a vision ia to 
ba translated etteotively into educational deai gn -- and then 
meaningfully· implemented. 

9. Here's a point that's likely to be made· when we offu them 
example of vision-driven in:,titutiona. "Look here - .. th••• ar• 
exaJDplea insti tutions t hat ~njoy the acti ve ■upport of the parent 
eofflll\unity, which idantif i•• strongl y with the vi■ion the 
institution repraaente. That'• no kuntz - - and i t doesn't •Peak to 
our situation! What we want - and Wbat nil apeak c0mpellin9ly to 
ua -- ia an example of an ihstitution that i • vi sion-driv•n and 
effective but which does not enjoy (or which did not initially 
enjoy) parental i dent itication with ita vision." a) 'l'hia ie an 
important matter to addres1 -- and should be at the heart of day• 
4 and 5; b) Can we otter good example& that would meet the concun 
expreased in thi• quotation? I'd be intcarGated in your thoughts. 

NEW THOUGHTS ON DAY l: 

Based on aonie of the concern• and Rggestions voiced in the 
t.aleoonference: 

1. The sl.UUlary or t he var iou• elements round in t he morning eeaaion 
i• mialeading in that it doesn't gi ve a sense of r elative ampM■ia. 
Let •• theretore stress t hat the •action concerning "Protll•11-
statement11 is not "flufttt but a aarioua content p i ece, in which we 
\llill look at some pert inent material trom the wcrld ot general 
education -- notably, Smith and O'Day, and ro•aibly THE SHOPPING 
MALL HIGH SCHOOL and the Newmann piece. Thai• one of two very 
■eriou11 parts ot the morning ••••ion. 'l'he second one is ■ummarized 
balov. 

2. l found t he •uggeation that th• Dewey piece be JDoved to th• 
morning a po•sibly ve.ry helpful one. RatHer than t.alk about 
"vision", vlaion-drivenneaa, and goals, catc. in the abatract, it 
miqht be •uch riohar and more attective to do ■o in relation to• 
·vision-driven inetitution that' a already bean de•crib•d in a fairly 
vivid way. I have, over the laat aeveral day•, made coneiderabla 
progreas i n articulating the criteria that def~n• an institution•• 
visi on-dr i van, and this would be a good c~nte.xt in which to 
succinctly articulate them. so , while I . have •ome anxiety 
oonoarning building too much into the morning, I'm inclined to go 
thia route. 

\: .. 
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J . About the afternoon: despite some of the concerns voiced, I 
continue to think that H•i lman's piece offers a wonderful Gxample 
of what a vision- driven inatitution looks like1 the fact that it 
may seem remote f rom their own lives and experience is not to my 
mind compellin9, given our purposes in giving them the example. 
Still, I would feel much · 11ore comfortable if, along with the 
Heilman piece, we could of fer t nem.a rich but very different Jewi•h 
exam.pl• of a vision-dri ven institution •• perhaps one that is 
aecular-Ziordat, though . n~t necesaarily. Here are soma 
po••ibilitie•i 

a. that . we come up with an artiala/praeantation that 
make• auoh an alternative institution- -- vision and all -
cou alive'; and that we proceed as ae■oribeCS in the 

prace~ing draft (exoept that Dewey ia• now in the morning 
And there i• time in the lat e ~ftar noon tor the firat 
community-baaed caucuses t o meet). The advantage ot this 
approach ia t hat it is very non-frontal . 

b. that along•ida Heilman, and in a not overly-frontal 
way, Daniel Marom find s ome compellin9 way t o make some 
of the secular - Zionist vision-driven institution• come 
alive. · · 

c, th.at, after an i nitial disou•■ion of Hei lman' • vi•ion­
driven institution (and here the contraat/■imilaritie■ 
with pewey are really powerful and !aecinating) , pet'hap■ 
we aet off f or El lul to see a very different kind of 
vieion-d'riv~n institution. C~itical qu••tiona: are we 
packinv too much into one day? Ia Ellul autficiently 
viaion~driven to be of intere■t in our context? ?f we do 
thia route, t han perhaps we woul d wait til day 2· tcr the 
first community- baaed caueuaes, 

4. Whether we are t r yinq to do too muoh on day 1 may depend on how 
elaborate we want them to be in introduc:i n9 theuelve■ to one 
another. My initial thought was that they would a ) deacriba their 
profe■aional/iay rol e , and b) ident ify one s ignifi cant o~etacle and 
one •iqnifioant opportunity in our current reality that •P•llk• to 
our affcrta to· ·retona to Jawiah educ.tion. The intent ot this 
exerciae would be to put on the tabla a variety or concerns that 
they walk · i nto the room with, ao that we can make clear l, which 
piacea ot our situation the seminar will .and won't be dealing with, 
and 2, that tha seminar doeari't pretend to deal with everythinq · in 
aeriou8 naad of attention. Reaction■?? 

Note: i t we feel that too much i s b•inq done on Day l , you miqht 
want to ••k what should be eliminated? 

I apologize tor any incoherence■ there might be in this document; 
I'm atraid I reached the word-proc:eeeor aomewhat later in the 
eveninq than I had planned. But I trust that in our conversation 
any oontusi ona oan be clarified, Talk to you soon. 
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The main purpose ot this day would be to provide a live 
example ot an educational vision. The day will be succassfUl. 
if the participants emerge with the underatanding that, 
ideally: 

- an educational vision is a Qoheret statement of general 
educational aims; 

- an educational vision •Y•t-tia&lly 4ran froa froa a ■et 
of 14••• about JU4ai- ud/or Jewiab existence; 

- arriving at an educational vision involve• a ••rioua and 
patient 1nveatllent of ti .. and enerqy, involving the input of 
Jewish echolarship, educational thinking and a critical .. 
examination of alternatives: 

- educational vision provides a J:»aai• on wbioh qoal• tor tbe 
e4uaational 1m4ertuin9 au I>• 4erivad ancs illpl...ated (and 
therefore involves that players in the educational process 
understanding getting in on the diacuseion); 

- th• ecsuoat■d Jew projeot ia a ~••ouro• for tb• 9oala 
pro:taot, 

IQTfflTI•s IVi<IIITBD :gr 98PII TO Acnµffl m,, nuo111, 

1. 9100 - 101301 TD SDUCA'l'IID .n1f IROJBC'l' (l'OS/KUOll)I 'l'his 
activity would begin with a presentation, but its goal wculd 
b• to turn into a question and answer period. The 
presentation would foous on defining the apeoifia nature ot 
the product which the educated Jew project seeks to develop 
and how this can be used ae a reeourca in developing viaion 
driven pra0ti0e. Thia would involve: 

a) getting acroaa the basic di,tinction between the 
development of vi•ion at the level· of goal■ and at the level 
of conceptions ot the educated Jew/peraonr 

b) the interrelation between theae two levels of development, 
once they have · been distinguished trom each other: 

o) demonstrating the claim that educational planning and 
practice which are informed by ideas set out in a conception . 
ot the educated Jew/peraon will be more etfectivet 

d) sugge•ting alternative ways in Which the educated Jew 
project can be used as a r••ouree tor Jewish education in , 
general and the goals project in particular. 
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2. 11100 6100S Paor1ssoa MOSJIB QUDBDG'S co•CBPTIOK or 
THB BDUCATBD JBW: This activity will be broken down into a 
progression of smaller activities. It will , however, be 
introduced by a general statement. In this statement, we 
will explain that the purpose of this activity will be to 
explore a conception or the educated Jew up close in order to 
get a better picture of what it is and of what it has to 
offer. It will be suggested that in order to get the most 
out of this activity, the point will not be to agree or 
disagree with th• specific approach being presented, but 
rather to get a deeper ••nae of its content. At the same 
time, it would be added, after having explored this example 
for a while, -we will be having an opportunity to consider it 
in the light of alternatives developed in the project. 

a) 11100 - 12:30: Preparation on Protea•or Greenberg•• 
oonoeption: After ten minutes of plenum for the general 
explanation mentioned above, the participant• would break 
down into groups . Possibilities range here on different 
axes. Ona axis is group diversity, ranging from homogenous 
to diversified groups in terms of Jewish background and 
intellectual bent. Though the prospect of collaborative 
learning is exciting, I am wary of risking it on this 
preparatory ses•ion. The group will be meeting with 
Green))erg in plenum, so I lean towards devoting the 
preparation to homogenous groups. I am le•• confident about 
the number of groups. Optimally, we should break up into as 
many groups as possible, even one to one. The number ot 
groups here really depends on the number of •taft members who 
feel comfortable reading through the paper and the sources 
with any or a number or participants. This decision al•o 
depends on an analysis of the list of group participants, eo 
I think we should talk about this together. 

Though the strategy for each group will be different, I 
think the goal would be the same for all: to aaai■t the 
reader to grasp Greenberg's basic ideas in his/her own idiom, 
while at the same time not allowing the reader to give in to 
the natural desire to try to comprehend these idea• in terms 
of present day realities in Jewish education. With ■ome 
audiences, it might be useful and enriching to do this with 
the help of the classical sources upon which Greenberg'& 
paper is based (or the one non-Jewish source whioh he has 
shared with others - William Cantrell Smith•• encyclopedia 
article on religion, which uy speak on a level appropriate 
for lay people). Having done that, the reader ebould be able 
to continue clarifying and discussing the paper with 
Greenberg in person. We might even think about finishing off 
this a•••ion with agreed upon questions which specific group 
representatives would ask Green})erg in the next session. 
These should be formulated with attention to our , suggestion 
to try to understand Greenberg deeply rather than to prove 
him right or wrong; this should not be understood as ruling 
out a question such as "'Why do you believe that the "gamble" 
on text study will ultimately succeed?" 
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b) 12:30 - 21001 Lunch (Greenberq •hould be invited as well) · 

a) 2:00 - 3130: Meeting with Greenl,erq: It should be clear 
from the discussion of the preparation session that the bulk 
of the work in understanding Greenberg's paper should be done 
by the time he comes in. The purpose of this session should 
be to experience the authentic source of this conception: 
Greenberg's scholarship, faith in education, and deep vision 
of Jewish religion and existence. This should come across 
through the negotiation between the audience and Greenberg 
over specific points and aspects ot the paper, through his 
spontaneous use of examples from the tradition, from the 
modern world, and from his tel ling about his own personal 
experiences in response to genuine queries trom the 
participants ( and vice versa) . The challenge ia tor both 
aide• to be prepared well for this meeting (since Greenberg 
likes to move slowly trom a scholarly study ot text to a 
dramatic oloaing statement at the very end and since the 
group might feel more comfortable talking about education as 
they know it rather than about Greenberg's ideal a• it could 
be). 

4) 4100 ,,oos Alterna~ive■ to Green1:>er9 (Brinker, 
l'oz/)CarOll)s 

1XUT BOtraa Having worked hard to establish the contact with 
Greenberg, this would be a good time to let the participants 
sit back and be presented with a map of alternatives on which 
Greenberg can be located. Both Twersky and Brinker•s 
conceptions provide excellent opportunities for this. 
However, my point here is not that we should try to present 
these conceptions in toto . Rather, we should take a number of 
Greenberg's main ideas and show how Twersky and Brinker's 
positions on the same topics are significant ly different. At 
the same time , having done that, it would be important to 
give some sense ot the grounds for the ditterencea by 
reference to each of these thinkers• larger conceptions . 

BICOJID BOUJls At this stage we could finish off the day with 
Prof•••or Drinker's live response to Professor Greenberg's 
approach. Brinker would be asked to speak tor the first 
fifteen minutes in response to specific aspects of 
Gree.nberg' a paper ( on the basis ot questions which he will be 
given beforehand as a preparation) and the remaining time 
would be devoted to open discussion. The purpose ot this 
encounter would be to experience something of tbe po••ible 
diversity ot approaches by getting a pinch of opposition to 
Greenberg•• paper and a small taste ot another authentic 
approach. 

e) ,,so• a:ooa Dimler (Brinker ahoul4 be invited and aake4, 
45 ainutea through, to answer que•tiona on oonteaporary 
i•auea in xaraeli society, culture, politics. 
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Tl!B GQALS PROJECT SUMMER SBXIW IN ISRAEL 

PAX fl - PAR'l' 911 »m DAY t• .. PW OBII VZS:IOlf MP RRAQTIQB 
PUllPOSBSLThese two half-days add up to one content unit. 
Perhaps we should consider putting them into a full day and 
leaving the next day fully tor field trips to Lichtenstein 
and Elul. The main purpose of this unit would be to point to 
aspects and elements of worki ng towards. vision based 
practice. The activity will have sueoeeded if the 
participants: 

- grasp what kind of efforts might be involved in developing 
vision in real institutions of Jewish edu0at i on1 

- sense real world opportunities f or deve loping viaion based 
practice (i . e . believe that it can be done ) ; 

AQTWTIIS SUCICJB&TBD IM QBPIB TO ACJl~BVJI MIi IPll9111• 

1. ,,oo - 101 30 : CUI S'l'tJl)IBS a This would i nvolve asking a 
n\µ111:)er of partici pants to report on what their institutions 
or programs have done or would have to do in order to develop 
vision based practice. Thi s could include a very diver•• 
number of r epresentatives for a very diverse set ot cases: 
eg. a principle of a school, a lay leader, a denominational 
representative, a syllabus maker, a curri culum designer, and 
a teacher. Each reporter would have to be prepared in 
advance. Each report would ideally turn i nto a question and 
answer period. 

2. 11100 - 121 30 1 TD BX&MPLB 07 CAMP R..QM ( JIOZ)I The goal 
here would be to prov ide a full-fledged portrait of an 
att•mpt to develop vi sion-driven prac t ice in an institution 
of Jewiah education, i n this case informal education. Seymour 
will suggest how he wants to present this portrait and if it 
is advisable to give out his Ramah article' in advance. 

3. 2100 • 3130: lfOU:DfG WI'l'B CORCBPl'IOltS or TD Jll)UC1Tm> JD 
(10X/)IUOX)1 The goal here would be to both damon•~rate the 
complexity of undertaking a "translation" of a conception ot 
the educated Jew to practice as well as to carry aero•• the 
sense that developing practice on the basis of vision could 
produce inspi ring forms of Jewish education whioh do not &s 
of yet exist. One possibility would be to preaant a broad 
translation of Greenberg's conception. Another would be to 
present examples of translations of ideas trom the three 
conceptions of the educated Jew in relationship to various 
aapects of education. A third possibility would be to 
attempt to do both of the above and a fourth would be to 
attempt to do a broad trans l a tion for all three. I lean 
towa rds option #3 . 
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4. GOALS IH CIJB COMKUNITIBS1 This would be an appropriate 
point at which to begin considering the implications of 
vision for Jewish education in the communities of the 
participants. The goal here would be to open up the 
discussion by suggesting various strategies, to respond to 
participants• queries and doubts, all as an opener to the 
closing activities of preparing the participants to play a 
role in the goals project upon their return. 



Councll for Initiatives in Jewish Education 
Israel office: POB 4558, Jerusalem, ISRAEL tel: 972•2-817-418 fax: 972-2-619-951 

~ June 12, 1994 

Iii. Ghlny 

QruDi . ut1on: CIJE 

Fax Number:: 216-391-5430 

Hi Ginny, 

FACSIMILE TRANSMISSION 

No. of paaes incl. cover: 4 

fr.Q!lt Abby Pitkowsky 

Fax numt>ot; 972•2-619-9Sl 

The attached document is from Barry and Gail re: Day 4 of the Seminar. 

I received Alan's updated schedule • thanks. 

Hope all ia well, 

Abby 

if there are any problem• receiving 
tbu tra111milllo11, pteue call 

972-2.617••18 
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Date: 10 Jun 94 12:55:19 EDT 
From: Gail Dorph <73321.1217@CompuServe.COM> 
To: "INTERNET:ABBY@vms.huji.ac.il" <ABBY@vms.huji.ac.il> 
Subject: R.e: Goals seminar 

P .2/ 4 

abby, look for text of day 4 of seminar that we just sent you via compuserve. We are also faxing 
you one. 

--Forwarded Message --

•••••••••••••••••••••••••••••••••••••••••••• 
Subject: Thoughts about dayf our of the seminar 
To: The CUE/Mandel Institute Goals Project Team 
From: Barry and Gail 
Re: Day Four 

At our conversation next w~k we would like to discuss the memo below u our first thoughts 
concerning Day Pour of the Summer Seminar. We look forward to your reaotiom. 

What does the process of creating a vision look like in the life of an institution? We are talking 
here of "creating" the vision, not yet of "implementing" the vision once they have created it. 

Below ia a model of the process of creating a vision, o,cttapolated from the Summer Seminar 
approach. Our question is: at the seminar how do wo introduce this model, or develop an 
alternative model with the participants? 

Some choices: Do we show them this model or is it our cno sheet just for ourselves? Do we ahow 
it to them upfront and ~ a little later or never at all? Do we opon the po1111,ility of their 
developins another process model? Do we do a simulation? 

Our inclination: W c are not invested in the model per se. They can come up with their own 
model. We are invested in two matters: 
1) the two key questiona laid out below (who is the person that we wmt to nuture in our 
educational institution-ie. what is a succcssfu.l "product" oftbe institution'& educ::ation- and what 
is our conccption(s) of a meaningful Jewish existence) 2) the procesa mult include study of 
serioua content u a key input in addressing the questions 

If the CUE team buys this procesa mode~ wo would suggest doing this u a simulation: having 
people in sroups u three educational aettinp, let the participants take on roles. addrcsa the 
challenge of the proceaa, etc. The issue of "rev•g" our own procesa model (below), Gail and 
Barry would think about u we work out the detailt of the day. 
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- - "'bp. 3 / 4 __ _ 

A PROCESS OF MOVING INSTITUTIONS TO TOW ARD CREATING A VISION 

I. Taking Stock 

Is there a vision expressed in the school as it is today? 

Step One: What is a Vision and Why is it important? (replication of our opening procoss at this 
seminar) 

What do we mean by vision? 
( contrast to other meanings-impt of content in our conceptual framework) 

A vision statement addresses two questions: 
I. who is (arc) person(s) we want to nurture? 
2. what is our vision of a meaningful Jewish existence? 

Why vision is impt? 
(in vision driven schoo~ all aspects of school are influencedby vision) 
etc. 

What could a vision driven institution look like? (Dewoy's kitchen; Hellman's baredi 
institution) 

Step Two: Taking Stock: What is the Nature of Our School's Vision? 

1. explicit 
a. lot's gather all written statements that school w prodw.ed and study them 
in order to figure out: whats educational/Jewish vision; Who ia the per'I01l we 
want to produce) 
b. are the documents internally consistent with ·each other? 
c. is the explicit vision actually realized in the school? (see 2a) 
d. how is this vision like/different from the notion of vision explicated above? 

2. implicit 

I . does it incorporate an image of the Jewish person we want to nurture? 
2. is it rooted in an image of a meaningful Jewish existenee? 

a. let's look at the school through eyes of educational anthropologist 
b.is the vision shared? where/what are shared elements? 
we will use these methods to address questions 2a and 2b: interviews, 
observati0t1Si focus groups of parents.teachers, etc. 
c. how is this vision like/different from the notion of vision explicated above? 

I. does it incorporate an image of the Jewish person we want to nurture? 
2. is it rooted in an image of a meaningful Jewish existence? 
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Step Three: Study of Several Responses to "who is the person we want to nurture?'' (mstitutions 
may choose to study a variety of responses or not; they may choose to study responses based on 
competing ideologies or not) 

This might include: 

1. study of educated Jew papers; 
2. study of other written Jewish thinkers in the light of these questions (Buber, Rosenak, 
Borowitz); 
3. examination of personal statements of teachers/ rabbis/scholars/members of community 
who would respond to the two key questions above 

Step Four: What are the education implications of any one of these approaches? 

This mipt include: 
Spinning out each of commonplaces (teacher, student, subject matter, milieu) and what are 
the challenges of each of the visions in tenns of the commonplaces 

Step Five: What vision arc we going to buy? How are we going to decide? 

Ia this democratically decided? (1 person/1 vote) 
Is some oversight committee charge with decision? 
Is rabbinic/denominational entity charged with decision? 

Two practical problems-
Who can help community/school do this? 
Are we promising such people ifwe do this session? 
(docs this mean that CIJB needs to train facilitators of these projects; take institutional 
leaders and help them understand how to do this in their own institutions?) 
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Council for Initiatives in Jewish Education 
larael office: POB 4888, Jeruealem, ISRAEL tel: 972•2-817-418 fax: 972-2-819·951 

~ Iuno 13, 1994 

To; Gilly 

Qrpniptism: CUE 

Fax: Number; 216-391-5430 

DearGimly, 

FACSIMILE TRANSMISSION 

No, of papa incl. com; 4 

~ Abby Pitkowsky 

Attached arc the minutes from wt Ooall Tel~n. Just so you are aware, there is a pollibility that 
Wedne,day'1 t.elecon (June 15) may be retcheduled. Stay tuned. (I wrote this in an ~mail too.) 

If there an uy problems recetviDg 
this tran1minion, please call 

972-2-617411 
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MINUTES: 

DATE OF MEETING: 

MINUTES ISSUED: 

PRESENT: 

COPY TO: 

GOALS SEMINAR TELECON 

Wf!dne&Aay, June 8, 1994 

Tuesday, June 14, 1994 

01 =s vs, vt Nnr 

Caroline Biran, Gail Dorph, Alan Hoffinann. Barry Holtz, Ginny 
Levi, Daniel Marom, Prof. Danny Pekarsky, .Abby Pitkowsky 
(acc'y), Shmuel Wygoda 

Prof. Seymour Fox, Annette Hochstein 

----,■-••-••-••-••••••-••••-------..--• ... w•"'••------------- - •••••••-..--- ••••••••• 

GOALS SBMJNAR· DAY BY DAY 

Danny Pekanky began by lookins at day 1, and explaining rllat there will be 2 solid content pieces 
that momin& eerioua, yet not overly long. He 1Uggested to move on to two dliferent types of 
vision driven institutiona and apply the conoeptS fi'om the morning, He questioned whether Elul 
was a driven vision institution, and that while it waa not ruled out from the program, it was not on 
top of the schedule either. 

He further sugaested that the Greenberg piece could illuminate what was done on day 1. and that 
perhaps day 2 could be a good day to visit Elul. 

Shmuel expressed the concern that the Heilman piece will show a oommunity that has full support 
of the parent community, and this may not be relevant to the participants. 

Daniel responded to Danny's first section by saying we have to exemina the question of which 
·vision ia the amwer. Ho added that in this examination, we will need to be intimate so people will 
get a sen,e of this issue. · 

Daniel augested Seymour Fox's piece, "Towards a General Theory of Jewish Education", and 
Pro£ Ackerman's on Jewish hiltory as content pieces to use the first day. 

Daniel requested that we clarify the purpose of the examples of the examples that we are using; 
is it to use u proof that it can be done, or to inspire? What kind of disaission do we want to 
gcoeratc ftotn this? He continued by saying that Hellman's description is similar to that of an 
anthropologist, and we do not want to be sidetracked by other cultures. Our emphasis in 
Heillllan's piece is the tension between theory and practice. 

B8Iry agreed with Daniel's point regarding Heilman'a piece. He added that he wu of the opinion 
that the purpose of the Heilman piece is to show what an aspeet of such an institution looks like, 
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not to diacuas how this culture, or the Dewey School came into being. 

Daniel recommended visiting Elul as an example of a vision driven institution, and suggested to 
go there day 2. before Greenberg. Barry questioned whether Elul is a place where we can see 
things happening, Daniel suggested instead of watching the seminars and chevrutot, to have a 
meeting with Ruth and Moti [the founders of Elul], so they may slw'e their vision with us, and 
perhaps speak about the context, learning and teacher training that occurs within this institution. 

Alan agreed with Daniel's suggestion, and added that their vision can be compared and contrasted 
to Rav Lichtenstein's yeshiva. He suggested that Ruth can join our trip to Har Etzion [location 
of Rav Lichtenstein's yeshiva], and then she could show us another place where people seriously 
study text. 

Alan asked what the plan wu for day 1 in the evening, and Danny replied it will be portraits, in 
small. informal groups. 

Shmuel suggested that the schedule for day 2 will be: Seymour Fox in the morning followed by 
the trip to bar Etzion, Ruth Calderon, and then prepare for Greenberg. Daniel expressed the 
conc:em that preparing for Greenberg after a long day may not worlc, and auggested that a whole 
day is needed to prepare fbr Greenberg. 

Danny was assigned to sew together the pieces of day 2, and make a framework. 

Danny quostion what Prof. Fox will be addressing in his piece. Alan replied that he would present 
the problems inherent in translation ftom vision to practice. 

Daniel reviewed bit document, and pointed out that although this agenda was intended for day 2 
(Monday), it will now become day 3, as Greenberg can only come on Tuesday, and not on 
Monday u originally thought. 

Danny questioned whether it wu advisory to have a piece on the Educated J,:w in the beginning, 
before they haw had an encounter with the Greenberg piece. He added that what is missing is 
their need to strussJ.e with their own reactions of these portraits. 

It was suggested that a focus of this day will be the question of how to develop a vision driven 
practice from any starting point, grappling with the notion of theory to practice. 

Alan suggested that Barry and Gail work on day 4 

NEXT TELECON 

A date for the next telecon was set for Wednesday, June 15, 10:30a EDT. 
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ASSIGNMENTS 

Allignment Alsip~ to Date Assigned Date Due 

Day 1 and 2 Danny .f?ekarsky Junes June 1 S (telecon) 

Day3 Daniel tdarom Junes June 15 (telecon) 

Day4 Barry Holtz and Gail Dorph Junes June 15 (telecon) 
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14/6/94 

Dear Alan, Barry, Danny, Gail, Ginny, and Shmuel: 

Enclosed please tind my summary ot the unit on the Educated. 
Jew/Greenberg in the goals seminar. Seymour had a chance to 
go over it and give his general approval as well. I look 
forward to hearing your comments, suggestions , corrections, 
etc. at our next oonfere.noe oall. 

siocr•lY, 
oa'ftel Marom 
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TJDI caoaLS :PR(NIOT 8t11QIIB IIXIIIU II ISJWIL 

QIIT QB TJDI BDOOA'l'BD JQLUIIUIU 
llOIQ)AY JULY 11 AT 4100 P11 TO ro•sp&Y ;rvt.Y 12 AT •100 Q 

PQUO•••= 
Thia unit will tocus the attenti on of our participants on a 
live example of an educational vision systemati cally 
developed. The purpose of this activity will be .to inspi re 
the partici pants as to the possi bilities afforded by 
educational vision while at t he same time demonstrating the 
aerioua nature of and the unique s e t of issues involved in 
developing vision and vision based practice in Jewish 
education. 

The day will be successful if the partic i pants emerge with 
the understanding that , ideall y : 

- an educational visi on ia a coherent principled statement of 
educational aims~ it is a higher level formulation ot what 
education s hould strive to achieve (a vi•ion of education), 
rather than of the institution, progralllB, etc. which one 
would like to put into pract ice (eg. a vision of a school) . 

- an educati onal vision systematically draws from from a set 
of ideas about Judaism and/ or Jewish existence in order to 
present an image of a person who, having been well educated, 
will be what the authors and bearers of the vision conceive 
to be an idea l Jew. 

- arriving a t an educational vision i nvolves a serious and 
patient investment of time and energy , with the input of 
Jewish schol arship , educational thinki ng and a critical 
examination of alternatives; 

- though it is possible to begin the process of developing 
vision-driven educati on by formulating a new vision, it is 
also possible to arrive at vision by uncovering the deeper 
aspects of existing practice, programs, institutions, etc. 
Wherever one chooses to begin, vision-drivenness will result 
from an ongoing process. 

educational vision can provide a basis on which goals for 
the educational undertaking can be appropriately selected , 
effectively implemented and honestly evaluated ; 

- attempting to derive goals from a vision, if this is a way 
which one chooses to proceed, i nvolves a sophisticated 
activity in which the aims s et out i n the vision and real 
world resources and constraints are brought to bear on each 
other: 

1 



800 ' 39~d 1£6619 2 2L6 vv:s vs, v 1 Nnr 

' in order to e ffecti vely devel op practice on the basis of 
an educational vi sion , i:t will be important tor players in 
the educational proeess1 ( l ay leaders, administrators, 
educational planners, educator s, support staff etc.) to have 
a deep under standi ng of and identification with the visi on; 

• • I - at apec1f1.c stages, the educated Jew projec t is a resource 
tor the goala project (~s opposed to a fixed content and 
method for developing ; educational visions in CIJE 
communitie.s)r 

1c1mT1•s &U@CIIITIP n1 QIP.IR TO &CBIBD DIii 1uuo•••• 

1, IQID&Y, JULY 11, M ,100 - 7: 001 DIUQDQCTJQI TO TIIB 
DUCATIQ ,Ill Q()Jffl C IQI/QPOM) I 

Thia activity would begi n wit h a pr esentation, but its goal 
would be to turn into , a quest ion and answer period. 
Therefore, participants wili be invited to r espond in the 
oontext of the presentation rather th.an a t ita end . The 
general flow ot the discussion should be to link the 
"Educated Jew" project to the seminar agenda, the goals 
project , and the general ; field of educational planning. 
Whichever way the discussion may go, it should be kept in 
this context and it s hould conclude with an explanation of 
what we want to illustrate in focusing on Greenberg's 
conception of the educated Jew. The following is a sort of 
crib sheet with points which I am suggesting for this 
aeasion. · 

TD SDOCA'l'SD JD DOJJICT U A USPO• I B TO TIii PROBLDS 
MUT:t011BD OJr DAY ona On day one, we cons idered problems to 
which vision and vi s ion based practice may be an answer : 
blandness and lack ot planni ng , accountability in current 
practice, the need for JeWi$h education .which can provide 
meaningful Jewish continuityr the move fr-om the CoUIJD.ission to 
work in CIJE communities: neces•arily involves fooue on 
content, etc. The Mandel In&titute's "Educated Jew" project 
was developed in response: to these problems (a few words on 
the Mandel Institute'a general program and how the "Educated 
Jew" project relates to ! i t may be appropriate here). It 
aimed to provide a response to these problems by attempting: 

to engage scholars, educati onal leaders and lay leaders 
in an inquiry into ' the a i ms of practice through the 
presentation of alternative v i sions of Jewish education 
(Brinker, Greenberg, · Rosenak , Scheffler, Twersky, with 
the participation of Fbx , Marom and educators group); 

to s tudy and 
vision and 
institutions 
education; 

suggest strategies for the development of 
vision · driven practice in various 

and setti ngs of t ormal and informal J ewish 
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to provide CIJE with consultation, human resources, and 
materials for its work on goals in CIJE communities. 

'1'BB JIDOCAHD JD PROJBCT IS BlllD OM A DUIRIT.IOR 01 
11BDOCA'1'IOlfAL VISI:0•" U PROVIDIXG A BUIS :r<>R "JIBUilfGl't1L 
JDISH COB'l'IIIOI'!Y" AS DLL AS :POR 8Y8TIIDTIC l»LAIDIIlfCI .IN 
11DOCATIOM1 The Commiesion's "A Time to Act" argued that: 

" ••• there is a much larger se(J]Dent of the Jewish 
population which is finding it increasingly difficult to 
define ita future in terms of Jewish values and 
behavior. The responsibility for developing Jewish 
identity and ins tilling a commit ment to Judaism for thi s 
population now res ts primari l y wi th education . " 

Thia mandate l ed the "Educated Jew" project to adopt a 
specific definition of the term "educational vision." 
According to t hi s definition, Heducati onal vision" means more 
than a coherent plan of action f or an educational system or 
institution. To be sure , the introduction of planning, 
integrated effort and accountability , are all part of what is 
aimed tor by "educational vision." Yet, conceivably, one 
could have a ll thes e elements and still fail in providing the 
ki nd of Jewish education which woul d "develop Jewish identi ty 
and instill a commitment to Judaism." We therefore 
considered "educational vision" to also include a compelling 
image of "powerful content." That is, an "educational 
vision" would provide an image ot the kind of Jewish 
existence which a group within the Jewish people would see as 
attractive, worthy, and capable of motivating Jews to 
participate in the building of a better Jewish future. 

"BDOCATlOlfAL VI8IOH11 n•FnmD TJIOS WI LL PROVIDI A 80LXD BUJ:S 
OP01I lflllCB 'IO DIIVIILOP AMO ::tXPLIUID'l GO.a.LIi POil 8Y8'1'BIIS, 
Ilfftit't1'1'%01f8 UD PllOGJUUCS 0~ JDX8H BDOCATIOII: Our 
aaaumption wa• that when the process ot developing , 
implementing and evaluating plans and programs tor 
educational systems and institutions would lead to more 
effective results when informed by "educational vision" at 
this higher level ot formulation . Such "educational vision" 
could inform these plans and programa with a deeper and 
broader set of principles about what it is that Jewish 
educati on should seek to aspire in order to }:)e exciting and 
meaningful. Absent such a set ot principles, plans and 
programs will be developed on "an empty stomach," as it were . 
('l'he example ot the syllabus project may be useful here. 
Given the task of developing a list of topics to be studied 
in Talmud in modern orthodox schools, a group ot edu~ators 
from that movement found it difficult to commence without a 
olear sense of what it was that the study of Talmud should 
achieve in their system). With a set of deeper broader 
principles, on the other hand, it would be possible to go 
about creatively developing effective policy, prograJUSt 
staff, etc. for systems and institutions of Jewish education. 

~ 
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We might use the example of holocaust education here, 
since it is hard to consider it without reference to larger 
aims. Holocaust education can lead to any number of 
responses. At the GA, Lee Hendler argued that Jewish identity 
can not be based on feelings of guilt, grief, and fear which 
emerge from the emphasis on the holocaust: "I am a Jew 
because of the Six Million." "Guilt is not a Jewish VAlue," 
she argued, "grief is not a value but an unavoidable, painful 
life experience which Judaism both embraces and proscribes 
through an extraordinarily humane public and private procsas; 
tear is not a value but an emotion we struggle to control in 
order to act ••• " All this adds up to Hendler•s concluaion 
that hthe proposition that Holocaust and Israel are reason 
enough for Americana to be Jewa ia a spiritually bereft 
injunction." In wake of this, Hendler suggeated focusing 
education on the question "What's so great about being Jewish 
in the latter part of the 20th century in America?" for which 
she turns to Jewish religion tor answers. 

There are, ot course, arguments which can be made 
against Hendler'e claim - eg . the Holocaust is one ot the 
major events in modern Jewish existence and that there is no 
way to •ohi•v• a aenee of belonging to the Jewish people, no 
matter how one defines that, without being expoaed to it and 
con•idering its implications for the future of the Jewiah 
people. However, the point here is not whether one agrees or 
disagrees, but rather that a clear commitment to the larger 
educational vision which emerges from either position can 
provide guidance in considering and developing holocaust 
education. Given such "eduational vision" , it would be 
possible for: 

- lay leaders to consider to what de9ree they want their 
institution to approtion significant resources and 
energies to hOlocaust education as opposed to others 
auoh as Bible or local Jewish history: 

- educational leaders to suggest specific goals for 
holocaust education which are in line with the aims set 
out in the larger educational vision; 

- educational planners to design a program ot holocaust 
education which could help them achieve these specific 
goals; eg. to decide on settings, pedagogies, materials, 
etc. they deem to appropriate tor the attainment of 
these goals and to develop curricula and stat! t.raining 
accordingly; 

educators to implement these programs effectively in 
diverse and changing circumstances; to know how to 
present their lessons (eg. viewing a holocaust tilm) so 
as to achieve specific responses and to respond to 
various queries from the audience accordingly; 
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- educational evaluators to consider whether or not the 
holocaust programs being implemented do indeed help the 
educational system or institution achieve ita specific 
goala for holocaust education and its larger 
"educational vision" as well as to consider what the 
source ot success or failure in this may be. 

GmraaAL COIIIID'r8 o• DCB OJ' 'l'D COMCBPT:IOJrS nr TIii "JID'Oc&TID 
Jfflt l'ROJaCT UD 'l'D noc11s OP TDIR DIVBLOPMDT - LBVIL o:r 
D■lfAIL 'fO B■ DllfDIIDIBD BY TIXIMQ DD Q018'l'I0.8 DOIi TD 
.aUDxacm. 

'ID BDUCATSD JD ROJ'IOT A8 U BXAUL■ o, UD A UIOmtOS Na 
8Y8TmlfIC ~JUIULI.TIOW OJI BJ>UCA'l'IOXAL Vll%0B (M OPPOSIJ> TO .a 
PaoTO'l'YVa l'Oa '1'lDI D.VSLOPUJIT OJ' IDUCATlOBAL VI8IOM)1 By 
developing alternative visions tor Jewish education, we did 
not mean to suggest that vision drivenness could emerge only 
after one had developed an "educational vision" along the 
lines ■uggested by the "Educated Jew" project. Conceivably, 
it would be possible to design viaion-driven inatitutione 
from "educational visions" as we have defined them, but this 
is not necessarily the only starting point. Our aquain~nee, 
over the last two days, with various historical examples of 
vision driven institutions as well aa with the live examples 
of Rabbi Liohtenatein•s Yeshivat Har Etzion and Rut 
Caldarone'& Elul teach us that the vision of vision-driven 
institutions may not necessari ly grow out ot originally 
drafted vision statements. 

A vision may emerge trom an educational system or an 
institution or even a program once it is in plaQe. One could 
even argue that, in faot, all systems and institutions of 
education are driven by some vision, whether this vision be 
approptiate or unappropriate (upon being given a "vision­
reading" or "content-analysis" of an educational institution, 
its educational leadership may tind that it does not agree 
with its own direction). Our assumption is that one will 
learn whether one's vision is appropriate or unappropriate 
and will 111Ake u.e of it more effectively when it i1 
consciously and explicitly referred to aa a guide to 
practice. A major question of interest at the ••minar, 
therefore, should not nece.asarily be "how do we develop a 
wholesale vision and from there move to practice?" as much as 
"how do we move from where we are towards a level of 
discourse about our goals and aims which takes into account 
larger ideas about Jewish education?" 

It ia important to add here that being driven by a 
vision is not a one time activity. A vision can be 
tormulated and turn out to be misguided in light of practice . 
Consequently, visions will need to be reformulated in light 
of practice and practice will need ~• reformulated in the 
light of reformulated vision. This is an ongoing process 
whioh defines effective i nstitutions of Jewish education. 
For example, Barry Holtz tells us that the reports on best 
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practices on supplementary schools "indicate that schools 
which work are places that continually try to find ways to 
involv• the key participants in ongoing reflection upon and 
discussion about the goal• of the school." 

'1'111 nm,vaa.'DD JOI• PJI.OJJIO-! as a. uaonca ft>a TD GOALa 
•ao-raa.ra Just how can the "Educated Jew" project aerve aa a 
reaource for the goals project? We have thought about a 
number ot ways in which this may play itself out: 

- AS AN ENTRY POINT TO THE DISCUSSION OF IDEAS FOR JEWISH 
BDUCA'l'ION: Leaming the alternative conception• developed in 
tbe "educated Jew" project can i nitiate people into the 
diacuaaion of the aims of Jeviah education at the level of 
"powerful content tor Jewi•h continuity. • The CIJB will make 
the various paper s and the achol ara available to its 
aaaociatea and to various audiences in its communities ao a• 
to provide a r i eh baais f or them t o consider their own goals 
and aillB. Th• range of activities here ia very broad: trcm a 
series ot l ectures by the scholars for th• community at large 
to a disciplined atudy of each of the papers by lay and pro 
leadership of the denominations! communities , . and local 
inatitution• in the context ot the1r attempt to develop their 
own viaiona. 

- AS A CONSULTATIVE RESOURCE FOR THE CIJE IN HELPING SYSTEMS, 
IMSTITO'IONS, AND PROGRAMS CONSIDER HOW THEY MAY DEVELOP 
VISIOH DRIVEN EDUCATION: The ataff ot the "educated Jew" 
project is undertaking ongoing research on e lements of and 
■trategi•• tor developing vision driven educati on in 
practice. This has been and will continue to be a resource 
tor tba CIJE as it moves from thi• seminar · t o working with 
comaunitiu and central and local institutions of Jewish 
education. 'l'he CIJE has in turn poaed queationa which ariae 
fr011 realities in the field which are adding que•tion• for 
the r .. earch agenda of the ~del Inatitute. we hope that 
thia onqoing delil:,eration will intuae the planning and 
implementation ot the goal s pr oject with knowledge and 
ayatematic thinking. 

- AS A BASIS FOR VISION DRIVEN PLANNING: Th9ugb not 
necessarily our central goal, we would pleaaed to aaaist 
those who would want to develop prcgrau of education 
directly trom any ct the conceptions developed in the 
project. 

It may be appropriate to mention her e that the Mandel 
Ins titute will be pUbl ishing the papers together with 
research on aspects of devel oping vision driveh -education in 
a series of "wor king papers" for Jewish educators . 

TD AC'fffl'rlU 01' 'l'D dXT DAY U U ILLUID&'l'J:011 o-, TD 
AIIOVII: we wanted to give t he audience a t this semi nar an 
opportunity to experience and grapple with one of · the 
ocncept ions developed in the "Educated Jew" project - that ot ,. 
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Profeaeor Moshe Greenberg (some background on Greenberg's 
biography and involvement with education should be given 
hare: Univ.or Penn: JTS; "Understanding Exodus" for Melton in 
NY; Hebrew University; Work on Bible curriculum tor Israeli 
achool ayatem; Commentary on Ezekiel; Editor of Bible tor the 
maaaea i n Hebrew: Publications on Biblical Law & Lit to be 
put in an anthology by JPS; Israel Prize this year; etc. ) . 
The purpose of this is not to engage the audience i n the 
queation of whether or not Greenberg's conception is a 
teaaible and compelling baaia for Jewiah education as much as 
to allow it to experience and examine what a vision of Jewiah 
education may look like "from the ina ide." 

What we want to do, therefore, 1• t o break up into 
group• in order t o study Gree.nl:>erg's paper and then · to meet 
with Greenberg himself in order t o respond to some of our 
queation• and requests for clarifications and then to begin 
to discuss some of the implications of Greenberg's paper tor 
goals in varioua settings of Jewish education (what would a 
Greenberg day school look like?) . Having done all the•e , 
however , we want to present something of the range of 
possibl e visions here by reporting t o the audience on 
specific points on whioh Professors Brinker and• Twersky 
provided alternative ideaa to thoae ot Professor Greenberg. 
At the end of our day, we would get a chance t o actually hear 
aoma of Bri.nker•a comments on Greenberg'• approach. All in 
all, we hope that this will provide a good illustration of 
the "Educated Jew" project. 

It will be s uggested that members of the audience go 
over the paper again at night in order to prepare tor this 
day. Members of the staff will ait in the Miahkenot l ibrary 
aft.er dinner to assist pai:-tieipanta Who want help in close 
reading ( ■ome participants ahould be drafted for this 
activity in order to ansur·e that it happens and to attract 
others). 

a. fDIIPIX, JOLY 12, t:oo - 121001 nonaaoa 1010 
,,,,.,., •• COl(CIIPTIOlf o• m IPJJCITIP Jff: 

PART ONE - THE VISION: The participants will be broken down 
into two groups: group fl consisting of lay leaders, 
federation pros would be l ed by Seymour and supported by 
Danny, Barry and Alan; group t 2 consisting of educators would 
be led by Daniel and suppor ted by Gail and Shmuel, '!'hough 
the strategy and pace will vary for each group, including the 
question of how to involve support atatt , a common "core 
curriculum" should emerge: 

a) Green.berg's v i s i on i s based on the assumpti on that the 
human being has an inherint need tor spiri tual meaning in 
life. The visi ble materia l world will present a di storted 
picture of what really matters. If used as a guide f or 
exiatence, this picture wil l not leave the individual -
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satisfied with life - no matter how oomfortable sjhe may be. 
The individual needs to feel aa if •/h• i s accomplishi ng 
something ot larger deeper meani ng in his/her life. In order 
to know how to arrive at this sort of aati•faotion from lite 
sjhe needs to aee the world t hrough the eyea of the spiri t, 
to experience the inviaible aspect of transeendant meaning 
which accompanies questi ons of everyday existence , to link 
life into that whi ch has overriding signifioanoe. 

b) Greenberg's vision sees Judaism as capable of providing 
an appropriate response to this need for the spiritual among 
Jaws. JUdaiam, aa he define• it, is a system of religious 
symbol• (including God , the canon of classical Jewish texts, 
Jewish rituals , eto.) through which a Jew can link up to the 
apiritual realm of exis t ence in hi a /he.r r elationship to 
himjheraelf, the society sfhe lives in, and the universe at 
large . In order to enable Juda ism to play this r ol e, 
Greenberg suggest s undertaking a number of J ewish activities: 
study of claaai cal Jewish texts in the canon; individual and 
•hared practice of Jewish ritual; concern tor and involvement 
with the fate of Jeva all over the world. 

c) In and of themselves, these aotivitiea will not 
necessarily address the Jew•• spiritual needs . They must be 
carried out with an eye towards fullfilling this taak {for 
background on this see Greenberg'• "Zehut, Tevunah VeDat" 
and/or w.c. Smith's Britannica article on "Religion aa 
aymboliam." conaequently they should lead t o : 

- "a love of l earning Torah" and "a l ove of t ullfillment of 
the commandment • between man and God" (eg. J ewish stUdy for 
i ta own aake ) 1 

"acceptance of the Torah as a guide i n the area of 
interpersonal morality, wi th the r ecognition that the ethical 
decrees of the Torah are the fruit ot unceasing interpretive 
activity" (eg. the last six statements in the ten 
commandments - page 5; the law against cheating in 
application to non-Jews); 

"living a lifestyle which creates a community" (eg. 
prayer, deeds of lovingkindness , visiting the sick - page 8)1 

"a relationship to the Jewish people in all the lands of 
their dispersion" on the basis of a shared oonsciousnesa of 
the Jewish people as a oovenental community with common 
origins and a common vision ot future redemption (eg. 
relationship of diaspora and Xsraeli Jews - page 10) . 

d) Jewish education must aim t o provide learners with these 
Jewish experiences in a way that they do indeed address 
students' spiritual needs . 
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The preparation will have succeeded if the participants 
understand bow Greenberg moves from a) to b} to c} and are 
able to suggest their own examples. It may be useful for 
this purpose to focus the specific examplea mentioned in c) 
an/or, tor higher level of understanding, on •ectiona from 
the background documents mentioned in b). In clarifying 
these basic ideas and their interconnection, staff will need 
to ditfentiate between questions which need to be answered in 
order to aufticiently prepare for Greenberg and queries which 
need to be aaked directly for Greenberg. In the latter case, 
participants ought to be urged to ask their questions to 
Greenberg in parson. Though we asked the participant• to 
focus on clarifying Greenoerg•s conception rather than 
calling it i nto queation , ques t ions such as 0 why do you 
believe this will address spiritual needs more than other 
religious or philos ophi ca l s yst ems?" should be encouraged. 

PAR'l' TWO: ELEMENTS OF A "TRANSLATION" OF GREENBERG'S VISION 
TO EDUCATIONAL PRACTICE: The gr oup will reconvene in plenum 
in order to be present ed with an init i al portrait of 
Greenberg's concepti on as i t would appear i n the context of a 
day aohool. Thia will be preceedad with a short de•cription 
of the intricate movement from vision t o practice, or 
"tranalation° as we have called it (with a note on this 
aspect of vision drivenness being central t o our discussions 
tomorrow). "Trans lation" involves a movement from ideas to 
realities of setting, pedagogy, suJ:>jeot matter and student 
audience. This is not only an application but a 
reformulation of the original conception i nto terma which can 
be implemented 1n real world conditions (consequently the 
metaphor ot "translation"). "Tranalations" can look very 
different than the original. Alternative "tran•lationa" are 
poaaible for the s ame ideas. some may be misguided. 
"Tranalation" i s als o an ongoing process involving 
deliberation, experimentat ion, eva l uation, and reformulation. 

The purpose of the presentation will be to provide a 
more concrete understanding of Greenberg's paper (while 
conatantly reinforcing the tension between "viaion" and 
"tranalation") as well as to demonstrate how vi■ion used aa a 
ba•ia for planning can provide us with new and exciting mean• 
for education. The presentation will be broken down into the 
following components: 

settiM; The notion of an "enclave" breaking down bariers 
between formal and informal education - Seymour; 

Pfdagoqy: The teacher as intermediary between the student's 
spiritual needs and the authentic meaning of the text/ritual; 
eg. the example of the absolute value ot human life1 the role 
of Hebrew; the role of scholars - Daniel; 

frimary Eduoationt Readying the student for study addressing 
spiritual needs: the development of skills necessary for 
exegesjs as Greenberg has detined it - Seymour; 

I\ 
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Syllabus: The relationship between Jewish and general 
educationr the role ot J•wiah hi•tory and literature, the 
centrality and limits of reference to the canon - Daniel. 

Questions and clarifications should be urged in the context 
of thia presentation. "Translation" suggestions by the 
audience abould be handled with care - i . e. participants 
•hould be encouraged to enter into "tran•lation" process, but 
integrity of the original vision and the aophistioation of 
the exerciae should be preserved. 

SUMMARY: At the end of the translation, some attempt -•hould 
be made to summarize in pl enum aome of the questions which 
came up in both aeaaions in relationship to Greenberg•• 
conception, as a tinal preparation tor the live seasion. 

s) 12100 - 11,01 J,QIICll (Greepgg a)loUld a invitt4 •• pll> 

t) 1:30 - 31301 Ql'IDIG IID "f:IIIIM - led by Seymour: It 
ebould be clear from the dacuaaion of the preparation 
s_eaaion that the bulk of the work in understanding 
Greenberg's paper should be done by the time he comes in. 
The purpose of this session should be to experience the 
authentic aouroe of this conception: Greenberg's •cholarship, 
taitb in education, and deep vision of Jewish religion and 
existence. This ehould come acroaa through the negotiation 
between the audience and Greenberg over specific points and 
aspects of the paper, thro~gh his spontaneous uae of examples 
.from the tradition, from the modern world, and from his 
telling about his own personal experiences in response to 
genuine queries from the parti cipants (and vice versa). The 
challenge is for both sides to be prepared well tor thia 
maeting C•ince Greenberg likes to move •lowly from a 
•cholarly study of text to a dramatic closing •tatement at 
the very end and since the group might feel DlOre comfortable 
talking about education aa they know it rather than about 
Greenberg's ideal as it could be). 

5) 4100 - ,;oo p:t8CQ88IQI or CIUIQD9 !IP PUIIU&'l'IOII OJ 
IIcTIBIITIDI QOM DB IRJJCAHIR JP IIQUC'.ra The participants 
would be invited by Seymour to diacuas their reaponaes to the 
whole unit on Gree.nberg, whether on the level of the 
conception itself, the conception as an example ot 
"educational vision," the study of the conception as a 
resource for the goals project, or the conception as compared 
with realities in the field. In the context of this 
discussion, a presentation of alternatives to Greenberg on 
specific -points would be made (both from the papers and the 
translations). Thia would be introduced by Seymour 
(including biographical CODants on Brinker and Twersky) and 
presented in detail by Daniel. The presentation would foous 
on the following points: 

,, -
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JUDAISM AS A WAY OF ADDRESSING SPIRITUAL NEEDS: Professor 
Brinker•• conception seas the human as a social J:>eing and 
consequently aims to address the learner•a place in society. 
Trying to address the spiritual needs of the individual Jew 
by way of Judaiam alone can only be done by curbing hia/her 
freedom. Conceivably, a Jew may reject aspects of Judaism 
and have hiajher 'spiritual needs addressed by other 
religions, cultures, philosophies, etc. However, a Jew•• 
allegience to and involvement in Jewiah society 1• not and 
ahould not be contingent upon his/her relationship to this or 
that spiritual belief. The overriding thrust ot a Jew's 
relation.hip to Jewish society is and should ba the natural 
feeling of belonging to a people, a family. Family members 
c•n di•agree about family issues, but their connection ia 
tied. Therefore, the role ot Jewish education •hould be to 
introduce the Jewiab learner to the history of the Jewish 
people/family, the range of paat and preaent opinion• about 
its deaired development, ita language and diverea cultural 
treasures, etc. and thereby deepen hia/her engagement with 
the Jewish future. 

In Professor Twersky'• conception, Jewish law or 
"halacha" i• the standard by which the human can 
appropriately address spiritual and social needs - and not 
the other way around. This standard, when it is properly and 
seneitively maintained, is what has and will continue to 
maintain Jewish continuity throughout the genarationa. 
According to Twersky, halacha is a system of laws which are 
availaJ:>le to the Jew as a means of assuming religious, moral 
and social responsibility and attaining spiritual heights. 
Jewa are consequently obliged br God to observe halacha on a 
continuous basis , but are also g ven an opportunity to to 
reach higher and more sophisticated levela ot spiritual 
experience through observance ot halaebah accompanied by its 
atudy. The role of Jewish education is therefore to 
habituate Jews to practice halacha, and in thia context, to 
raiae the level of their understanding of it• conceptual 
dept.ha •o that tbey may continue to practice halacha in a way 
which vill lead them to spiritual ex~ience. 

THE ROIZ OF PRACTICE IN JEWISH EDUCATION: Greenberg has 
emphasized the , experience of Jewiab •tudy and of individual 
and comuni ty ri tua.le and acts as a necessary component of 
hi• educational program. since these are all meana to 
transcendant meaning, the challenge ia set up these 
experiences so th•t those who undergo them reach that end. 
Having aucceede<!, however, Greenberg leaves the question ot 
future practice open to the learner. His emphasis is on 
appreciating and respecting the value of these practices as a 
basia upon which the learner can make such a decision. 
Greenberg's belief is that if this is successfully done, the 
practices will be appealing to the learner. 

Twersky'• conception also emphasizes the practice ot 
Jewish law as a means to spiritual enda. However, he also 
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sees halacha as an ends in and of itself. His approach 
focuses the uplifted spirit back on the very practices which 
the learner is required to observe on an ongoing basi s, so 
that there is an continuous connection and integrity between 
apiritual and pr actical aspects of Jewiah living. Twersky 
argues that this unity of spiritual understanding and 
practi ce is what has made Judaism a unique system of living 
throughout hi~tory. One does not either leave spirit up in 
the air or settle for rote observance ot. law. Rather, one 
becomes disciplined, through Jewish education , to integrate 
spiritual understanding and living practice of law, 
continuously, on growing levels of sophistication. The 
examples of lighting Chanuka candles , mezuzot, etc . may be 
used her with texts from the Mishneh Torah. 

on one leve l, Brinker ' s conception of a secular-liberal 
Jewish education does not emphasize J ewish practice at all. 
To be sure, he does assume that such pract ice will be a focus 
of atudy, ao as to f amiliarize l earner s with the Jewish 
world. In this context, he would requi r e a pluralistic 
preaentation of Jewish practice over the generations 
(including secular and othe r non-religious groups), so that 
the learner would be exposed to the range and diversity of 
the Jewish experience. However , his l i beral emphasis does 
not impose the responsibility for enabling the learners to 
actually experience these practices on t he educational 
aystem. 

On another level, Brinker •s conception i s at least as 
equally focused on Jewish practice as the other conceptions. 
Thia becomaa evident when we consider the possibility that 
Brinker's conoeption defines Jewish practice as being a 
reaponaible and contributing member of Jewi sh society. For 
Brinker, the a im of Jewish education is to provide the 
learner with the motivation and tools not only to live as a 
good. citizen i n Jewish society, but alao f or the learner to 
provide Jewish society with a unique personal input - one 
which is made according to one•• own beliefs about what is 
neoesaary for a better Jewish future. Having been successful 
in achieving this aim, Jevish education will have enabled 
Jewish society to benefit from the contributions of 
autonomous, creative, independent, and freethinking 
i ndividuals, who all want to do aomething important for the 
C011DlOn good. 

THE PROFILE OP THE TEACHER IN JEWISH EDUCATION: As we have 
seen in the translation of Greenberg'• conception to 
practice, the role of the teacher is to faci-litate an 
authentic encounter between the spiritual meaning embedded in 
Jewish texts and practices and the spiritual needs of the 
learner. In a sense, the teacher must try to eliminate the 
possibility of getting in the way of this encounter by being 
too personal about his/her relationship to the text or 
practice. In one place, Greenberg even goes as far as saying 
that it is not compulsory for the teacher to completely 

.,, .. 
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accept the apiritual purport ot the Jewish text or practice 
s/h• is teaching, as long as sjhe presents i t in its 
authenticity. 

Twersky' s conception of the teacher · emerges trom a 
di fferent aet of assumptions . Here the teacher's peraonal 
commitment to the code of Jewish law and , to its being 
practiced with deep understanding ia of central ' importance. 
The teacher i• 1clear ly meant to be a living example ot an 
attempt to live according to the ideal of the educated Jew 
which s/h• is inviting the learner to live by. This is th• 
heart of traditional education. We teach each other to live 
by the very standards by which we ourselves aspi~e to live, 
by which our par ents aspired to live and by which we want our 
children to aspire to live . Consequently, the walls 
separating family, educationa l se t t ing and community break 
down here to a certain exte.nt, s o that i n essence, the 
teacher is an agent of continuity across and over 
generations. 'l'Wersky ' s conception lends much credit to the 
impact of living educational examplea, claiming that they 
provide magnetism, in•piration and itegrity to the 
educational ideal which ia being transmitted to the learner. 
It is hard not t o want t o be part ot a soci et y which it•elt 
practice• vhat it preaches to you . 

Brinker' • concept i on of the teacher's r ole ia also that 
of an agent for Jewish society across and over generations, 
but i n a d.itferent way. Li ving in secular democratic and 
pluralist Jewi sh society enables the learner to choose trom 
among a diveraity of lifest yles , beliefs, and poaaible inputs 
into Jewiah exiatenoe. Beyond tbe general, invitation 
extended by the teacher t o the learner t o express hiajher 
natural belonging to Jewish society in t erms of a deepening 
familiarity and a real contr ibution, t he r ol e~ the teacher 
is not to inspire the student to chooae Any particular one 
way of Jewish living. Yet, since t he challenge of choosing 
ia placed before the l earner, Brinker•s t eacher baa the role 
of familiarizing the learner with the larger 11map of Jewiah 
existence" and giving him/ her critical tools apP,ropr1ate tor 
auch a deciaion. ' This teacher can play the role of a sort ot 
tourguide for the learner ass/he 1• considering where sjhe 
wants to go in the :map of Jewish existence . 

THB RELATIONSHIP TO MODERN JEWISH EXISTENCE: :For ~rinker, 
modern Jew1ab existence (i.e. over the laat 200 year•) should 
be the focal point of Jewish study. Unlike in Greenberg's 
conception, which moves fro• the classical cannon through the 
generations of Jewish exegesi s and only then attempts to 
achieve an understanding of the present, tor Brinker, the 
past 1• relevant only in that i t helps explain and provides a 
basis for action 1in the present. consequently, the diverse 
history, thought and liter ature of the modern period are 
central to his curriculum and certainly deserve no less 
serious attention than the history, thought and 'literature ot 
the classical period. Both the Bible and the writings of 

I 
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modern Israeli authors are necessary to be appropriately 
equipped for tba present. 

Twersky responds to many ot the ills of modern human and 
Jewish existence by pointing to the movement away from Jewiah 
tradition. Accompanied by an exaggerat ed emphasis on 
ralativiam, materialism, and individualism, mod.emi ty has 
taken the individual away from baaic truths , spiritual values 
and social, mora l and cultural responsibilitiea. 
conaequently, ha elllphaaizea Jewish traditional law aa an 
ettective way ot preserving these in modern conditiona. 
Unlike Greenberg , he is unwilling to leave the question ot 
practicing balacha open to the indi vidual, once a/he bas been 
exposed to it.a conceptual basi s and has experienced its 
practice in certain areas. For Twersky, a Jew must be 
initiated into what generat i ons ot J ews have been doing in 
order to get i n on i ts disouaaion (except i on: in the context 
of adult education f or the non-initiated , he auggeata, if 
there 1• reason to assume that it can be effective, beginni ng 
with philosophic discussions of Judaism). Jewish education 
muat then continual ly present the harmony between the 
practice ot halaoba and pbilosophical truth. It should be 
noted that Tvaraky assumes an openness t o and atudy of 
general culture , science, e t c. - which, he believes, provide 
no threat to halachah. He bel ieves that a pr•••ntation ot 
halacba as J:,eing in harmony with philosophic truth will not 
contradi0t a basic respect tor intellectual honesty. 

•> 1100 - 2;001 pngBa tBri@•E 1bou14 ba i nvit,o to ••t with 
Ml M ■nn u ht 9M ■,, .. it froa t:,, uniyeralty), 

71 7100 • asoo: lll'l'DRI wxn BADIA• After being introduced 
by Seymour , Brinker would be asked t o s peak tor the firat 
fifteen minutes in response to specific aspects of 
Greenberg's paper (on the basis of questions which he will be 
gi ven beforehand as a prepar ation) and the remaining time 
would be devoted t o open discussion. The purpose of this 
encounter would be to experience something of the possible 
divereity of approaches by getting a pinc.h ot opposition to 
Greenberg's paper and a small taste of another authentic 
approach. 

A SUMMARY or THE WHOLE UNIT ON THE EDUCATED JEW SHOULD BE 
MAD! AT THE BEGINNING OF THE NEXT DAY. 

J'"f 
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Council for Initiatives in Jewish Education 
Israel office: POB 4556, Jerusalem, l&RAEL tel: 972·2-617~18 fax: 972-2-619·961 

~ 1une ts, 1994 

<llinoiurioo; CUB 

Fp; Nµmher· 216-391-S430 

Ginny, 

FACSIMILE TRANSMISSION 

No. of oaa, incl, cover: s 

Erom; Abby Pitkowaky 

Fax gµmbcr.; 972-2-619-951 

Attached is Sbnwcl's Day 2 of the Goals Seminar for your records. Thanb for arrangins todays tclccon. 

Take care, 

Abby 

II tbere are any problem, recelvln1 
thil tran1mi11ion, pleue caD 

972-2-,11-,11 
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THE -GOALS PROJECT SUMMER SEMINAR IN ISRAf;L 

Day 2: Visit to Yeshiyat Har Etzion, Alon Shwt. 

Purposes of the visit: 

P .2/S 

The main purpose of the visit to Yeshivat .Har Etzion is to provide a concrete 
example of an educationai setting of higher Jewish studies driven by a clear 
set of goals. 

Few of the participants in the seminar are famj)jRf with the Yeshiva world in 
general and with the concept of a Hesder Yeshiva in particular. Hence the 
first purpose of the visit will be to acquaint the Seminar participants with this 
type of institution. 

The visit will be considered sucoessfull if it provides to the Seminar's 
participants with a sens and an appreciation of : 

- What is a Yeshiva? 
· - What distinguishes a Yeshivat Hesder from its classical counterparts? 
- What is the vision of Yeshivat Har Etzion? 
- What are some of the means set in order for this institution to achieve 

this vision? 

The Hesder Yeshiva will be presented as an educational institution which is 
based on three simultaneous visions: 

- The vision of the Talmid Ch~am ( Jewish scholar ) 
- The vision of a Learned Layman 
- The vision of the Yeshiva Student who participates in the nations 
security by serving in elite units of the IDF. 

The first two above mentioned visions will be presented as alternative / 
parallel visions , while the third one reflects the vision that distinguishes the 
Hesder Yeshivot from all other forms of traditional jewish learning . 

1 
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Those visions will then be traced in the Goals set by the Yeshiva for its 
students: We will try to distinguish two kinds of goals: 

- Explicit Goals: Goals which are spelled out in different ways orally 
and in writing to the students, parents, army coordinators, lay leaders 
and friends of the Yeshiv~. 

- Implicit goals: Goals which are never spoken about nor written 
about, .and yet are clear t~ all the direct and indirect participants in the 
life of a Hesder Yeshiva. ; 

Finally we will tcy to demonstrate how these Visions translated into implicit 
and explicit Goals, are translated in the various aspects of the Hesder Yeshiva 
as an idiosyncratic institution: 

- In the cmriculum: The allocation of time to each of the subject 
matters studied in Yeshivat Har Etzion. 

· - In the selection of teachers, Ramiro and subject matter teachm. 
(Ramim in aramaic, Heads of a Talmudic Academy) 

- In the choice of students who qualify to enter in the Y cshiva 
' ! 

- In the daily schedule of the Yeshiva student 

- In the physical setting of the Y esbiva 

- In the fact that in this institution the students enter for a five year 
program from which more than a third is devoted to active service in 

t 

the IDF. 
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freshness of the participants~ the disadvantage being a shorter time allocated 
for this clarification session). 

The visit at Yeshivat Har Etzion: Monday July 11th 94. 

Time of departure: 9:00a.m. 
Time of arrival: 9:30a.m. 
9:30-10 .. 30: Visit of the Beth Hamidrash, Library, Yaakov Herzog Center 
10:30-10:40: Break · 
10:40-11:10: Rabbi A. Lichtenstein lecture 
11: I 0-12:00: Questions to Rabbi Lichtenstein, and Y chudah Schwartz 
and answers. 

4 
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ACTIVITIES SUGGESTED TO ACHIEVE THESE PURPOSES; 

Given that for most of the Seminar's participants this type of institution is 
unknown, it is suggested to take a series of steps both before and during the 
visit at Yeshivat Har Etzion. 

Activities prior to the visit: 

l) Reading Suggestions: 

It is suggested to send to all the participants prior to their coming to Israel the 
follow.ing reading materials: 

a) Encyclopedia Judaica selected articles on different aspects of the 
Yeshiva as an institution. 

b) Rabbi A. Lichtenstein article: The Ideology of Hesder: The View 
From Yeshivat Har Etzion 

c) Rabbis Y. Amital and A. Lichtenstein letter sent to new students 
accepted to Yesbivat Har Etzion. 

2} Evening or morning session for clarification and preparation ofquestions 
to Rabbi A. Lichtenste'tn: 

It is suggested to have a special session prior to leaving for Yeshivat Har 
Etzion, dwing which the participants will be able to ask any questions 
resulting from their reading of the material or general questions they may 
have regarding the Yeshiva, and the Hesder Yeshiva institutions. In the 
course of this meeting SW will try to respond to some of these questions. 
Selected questions will be put on paper and faxed to Rabbi Lichtenstein in 
order for him to prepare. 

This session could take place either during the evening of Day 1, ( the 
advantage being that we will have more time, and no major difficulties in 
putting e'Vel')'thing in writing. The disadvantage being the tiredness of the 
participants ), or during the breakfast of Day 2 ( the advantage being the 

3 
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✓ 

Council for Initiatives In Jewish Education 
larael office: POI 48158, Jerusalem, ISRAEL tel: 972-2-617-418 fax: 972•2-818-961 

FACSIMILE TRANSMISSION 

~ June 16, 1994 No, of pages iool cqyar: t 

fax numhfl:; 972-2-619-951 

Fax Number; 216-391-5430 

Dear Ginny, 

Please infonn Isa Aron, Dan Polster, Sally Wertheim, and Robert Toren that due to tbe late date of their 
registration all room, at Misbbnot Sba'anardm are preaently occupied, We have~ a room for them 
at tho Laromme Hotel for the duration of tho aeminar, which ii only a S minute walk ttom -~ 
Su'IMOim, The rate for the room ii St 10.00 per night for a aina)e room, and $130.00 for a double room, 
p1ua 15% aervice cnarse. There ii a pout'bility that some l'OOttll will become available at Milbkenot 
Sha11nanim, vid we are hopins that we will be able to acc.ommodate them there. 

Abby 

if dlen are U)' problems reaivbal 
tbll traat11U11lon. pleate all 

97Z..U17-411 
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Toa Y1rg1n1a ,. LeV1 

TO CIJE-NY PAGE.001 

'To: R,la~ 1 A11t11.Hc, 11.,_y / 
c.,,,..;c.. 

F,_., G- ,~~, t,1,.~,. (.,.,.,1 

.... ""') 

CIJ! c/o P'arkvood Corporation, C1eveland 

fraa1 

Date• 

Mjeota 

G1nnr, 

John c. C0111111fl~ 

June 17, 1994 

oo.\LI IEJCXHAR, Jerusal• 
CI~£ steering Connt1ttee 

Aa1KK.tr the definition of Nf1«1d EIIOtton1t (The feel 1ng when your mther--in­
law d~1vea YoUr cad1l lac over t he cltrr.) 

lo, with reluctance, please not• that I hav. finally concluded t.,_t I 1hould 
not travel to t sreel 1n 111d-Ju1y for the Goals leJninar. In u jor part that 
results from the discussion with Kraer and lte1n this 110m1r19 about the CJF 
!>CeQlt1v• Developaent Progrwa. We are 1111U<1ng sOM good pros,ress, thus, 1t has 
~ very dea1rat>1• for ine to attend the CJ, Executive Coai tt•• .. t1ng 
sehedulacl for -'U1y U wld 14 •..• 

Pleu• convey..., regrets to Alan, Annette, Denny end the o\hers for the 
1nv1tat1on and the prop0sed add1t10M1 d1 11cuss1ons a.bout the Mandel I nstitute . 
I will have to take a rain ehaok on that onel 

Questions is there still t o be a 1111et'tng or tht cIJ! steering eo.n1tt11 on 
Fl"1day. lept...,_r 23, 1n Ne11 York? I had that pouib11ity pene111ed 1nto th• 
date book, ttowever. the reoent MIIIO tl"OII NU4 t o the CIJE Board 11 silent on 
that date and i 11p1tes that the next ... ung of the stetr1"9 Coall'lttee 11 to be 
concurr.nt with the Board and other ooaittee .. t 1ng1 on Octobe-r ! and e. It 
vou1d help to know. whether the 9/23 date 1• on or off. 

8N you ~ . Thanka again tor your pat1cnool 
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In preparation for our conversation tomorrow morning, here's 
another take on Days 1 and 2 and some thoughts on Day 4. I look 
forward to our conversation tomorrow. 

By the way, I spoke with Carolyn Keller today who indicated that 
she, along with a lay leader, are planning to come . She voiced 
an interest in text study (Could that be made an optional 
activity pre-seminar each morning?) and a strong desire to have 
an opportunity to interact with the other communi ties qua 
communities, to hear how each has been struggling with issues of 
the kind the seminar is addressing . 
--BoUnD 8KcZuX86QvYVtGo2dfe 0512 
Content-:Type: APPLICATION/OCTET-STREAM; name="DOS6-14" 
Content-Transfer-Encoding: ?BIT 

REVISED VERSION OF DAYS 1 AND 2 OF THE SUMMER SEMINAR, 6/14/94 

Please note that in this latest version, I have moved the Dewey 
discussion into the afternoon, fearing that danger of putting too 
much into the morning. I do, though, agree that the morning needs 
real 11 meat 11

, and I think that the discussio n of 11 the probl em 11 can 
offer that meat. 

DAY 1 



9 - 9:30 WORDS OF WELCOME, OVERVIEW OF WEEK, GROUND-RULES, 
DESIRED OUTCOMES 

Hoffmann, Fox, Pekarsky 

9 :3 0 - 1 0 :15 INTRODUCTIONS 

Proposed activity: in addition to announcing 
name, role, and institutional affiliation, 
each participant is invited to articulate one 
significant obstacle and opportunity in our 
current reality that is relevant to the effort 
to reform Jewish education . The intent of 
this exercise is to give the participants a 
sense for one another that goes beyond name­
rank-and-serial-number . (If another exercise 
would do this better, let's discuss it.) 

Alternatively, after very brief introductions, 
we could ask them to do the proposed activity 
in small groups as a way of beginning to work 
together and to vary the format for the 
morning. Three hrs. of sitting together in 
the large group is a long time . 

10:15 - 10:30 COFFEE BREAK 

10 : 30 - NOON WHAT'S THE PROBLEM? NATURE, SCOPE, SERIOUSNESS 

In this session, the problem-statement is 
articulated with attention to general 
education but with special attention to Jewish 
education. Seymour Fox describes and analyzes 
- makes come alive! - the troubling 
circumstances in the world of Jewish education 
that gave rise to the Educated Jew Project and 
to the Goals Project; Pekarsky offers a more 
concrete "take" on the problem with attention 
to some concrete examples of the 
visionless/goal-less ways in which much 
teaching and learning go on in Jewish 
educating institutions (as well as with 
examples from t he world of general education). 

The intent is to make the central problems 
clear and compelling, to suggest in broad 
terms the ways in which the Goals Project is 
trying to address these problems -- while 
making it clear that the problems addressed by 
the Goals Project a) do not admit of a quick 
fix, and b) are not the only significant 
problems that need addressing if Jewish 
education is to be improved. (If the 
introductory exercise I suggested is used, 
reference to the list of "obstacles" people 
had earlier noted will serve to underscore 
this point.) The concept of vision-driven 
institutions will be introduced and briefly 



12 - 1 

1 - 4 

discussed, with the assurance that in the 
afternoon it will be fully explained and 
exemplified. 

It may be wise in this opening session for us 
to articulate, respond to, and thereby at 
least temporarily deflect some of the 
"skeptic's questions" that they might be 
walking in with, e.g. the kinds of questions I 
articulated at the end of the document I 
prepared for our last conference call. 

LUNCH 

VIS ION- DRIVEN INSTITUTIONS - GIVE ME A "FOR INSTANCE!" 

This session is designed to accomplish t he 
following purposes : a) to give participants 
some living examples of vision-driven 
institutions . This is important because many 
o f them may never have actually been part of 
or witnessed such an institution; b) to use 
these examples as a basis for explaining (and 
giving a concrete referent for) concepts like 
"vision", "goals, 11 and "vision-driven 11

• This 
will include an articulation of defining 
characteristics of a vision-driven institution 
(a l ist of ingredients/criteria that define 
what a vision-driven institution is. 

We will be looking at two vision-driven 
institutions. One of them is the Dewey School, 
and the other will either be the Haredi 
Yeshiva described by Heilman or a secular­
Zionist institution (picked by Daniel Marom). 

In the first part of this session, Pekarsky 
will describe the Dewey School and use it as a 
basis for explaining the key-terms and theses . 

In the second part of the session, Marom will 
guide participants towards an understanding 
and articulation of the ways in which a 
secular-Zionist institution exhibits vision­
drivenness . 

NOTE: we need strategies for keeping them actively 
involved during this session - rather just listening . 
Any good ideas, Gail? 

4 : 15-5 :15 FIRST INTRA-COMMUNITY CAUCUS 

RECOMMENDED QUESTIONS: 1. what do we hope to get out of 
t his seminar? 2. Are there examples of vision-driven 
institutions in our communities? Perhaps begin working on 
question that I have associated with the 
second caucus (on Day 2) 

5 :15 - 7 FREE TIME 



7 - 8 DINNER 

8 - 9:30 SHARING OF PORTRAITS 

DAY 2 

In small groups of about 4, participants will 
have the chance to share the portraits they 
have developed in preparation for t he seminar. 
Each group will be facilitated by a member of 
our staff. 

9-9:30 REVIEW AND REACT TO SUMMARY OF DAY 1 PROCEEDINGS . 

9:30 - 10:15 ON THE RELATIONSHIP BETWEEN VISION AND PRACTICE 
--some preliminary considerations in preparation for 
our visit to the Har Etzion Yeshiva. 
[The content of this session, 
suggested by Alan, needs to be more 
clearly specified. 

Seymour Fox 

10 : 15 - 2:30 FIELD TRIP TO HAR ETZION 

This will include a discussion with HaRav 
Lichtenstein concerning the ways in which his 
institution is vision-driven. It will be 
important for someone to brief him about the 
nature of our seminar prior to our visit so 
that he will aim his comments at our concerns. 
In preparation for this session, participants 
will have had the chance to read the article 
on Hesder and Har Etzion written by Ha-rav 
Lichtenstein . This session will include an 
opportunity to discuss the experience and to 
hear about a very different vision-driven 
institution in conversation with Ruth 
Calderon . Box lunches need to be included. 

This session is designed to offer a living, 
first - hand example of a vision-driven 
institution out in the field. It is also a 
chance to encounter a vision of a meaningful 
existence which is very different from Dewey's 
and the secular-Zionist vision dealt with the 
day before . Participants should have a chance 
to articulate for themselves , possibly in 
small groups, the ways in which this 
institution is/is not vision-driven. 

2:30-3:30 INTRA-COMMUNITY CAUCUS 

Organizing question: articulate insights, efforts, 
concerns , questions that have surfaced in our 
respective communities concerning the effort 
to move towards vision-drivenness, in 
preparation for presenting these matters to 
the others on Day 4 of the seminar. My own 
sense is that this kind of question will help 



focus their energies towards local issues and 
towards the seminar in very productive ways 
t hat we should capitalize on.* 

3:30 - 4:30 BREAK 

4:30 - 6:30 INTRODUCTION TO THE GREENBERG PIECE 

FREE EVENING 

* I am assuming that on Day 4 of the seminar, much of our time will 
be spent looking at concrete efforts, strategies, and problems 
associated with moving towards vision-drivenness. After the 
Seymour Fox Ramah piece in the morning, I can imagine the rest of 
the day including the following components: 

a . Some variant of the Dorph/Holtz exercise . 

b . An opportunity for each community represented to discuss their 
insights , efforts, and concerns. This would allow for a real 
cross-community sharing. The Caucus on Day 2 would initiate 
planning for this session. 

c . A chance to hear from Isa Aron about her experimental efforts in 
this arena. 

NOTE: If after discussion we think that the Dewey piece still 
belongs in the morning (with a shorter problem-statement), then my 
suggestion would be that in the afternoon, we begin with the Marom 
session , follow it up with the first Community Caucus, and then 
have Seymour do the lead-up to the field trip that afternoon. The 
advantage would be that we would get an earlier start on the field 
trip on Tuesday -- which is going to be a long day, and therefore 
have more time for Calderon and/or Community Caucus (which will be 
dealing with some very important questions that will help focus 
their energies productively). 
--BoUnD_8KcZuX86QvYVtGo2dfe0512--



GOAIS PROJECT SUMMER SEMINAR FAX COVER SHEET 

TO: Gail Dorph and Barry Holtz (212-532-2646); Ginny Levi ( ); Seymour Fox, Alan Hoffmann, 
Daniel Marom, Shmuel Wygoda 
(011-972-2-619951) 

FROM: Daniel Pekarsky 

Attached you will find; 

1. A Revised draft of the summer seminar that ta1ces into account our recent conference call and 
subsequent conversations with some of you. The draft assigns locations for many of the 
sessions, and these should be reviewed by pertinent individuals. In some cases, individuals are 
assigned to sessions - in others, the names of leaders of sessions remain to be filled in. 

2. A summ~ of the kinds of projected session (large group, small ~oup, etc.), so as to 
faciliTate dividing up facilitation-tasks. This, as well as effort to assign one of us to each 
participant indiviaually, still needs to be accomplished. I don't know that I am the best person 
to malce some of these assignments; this will need to be discussed. 

3. A draft of the pre-seminar assignment that each participant will be asked to do in preparation 
for the seminar. 

4. A list of questions - some more difficult than others - concerning the Goals Project agenda 
that I believe we need to be able to address com~gly as we prepare for the seminar. The 
questions reflect the viewpoint of a skeptic inqwring into the logic of the Goals Project. They 
reflect issues intimated or explicitly raised by people rve spoken with. I believe that they can be 
meaningfully addressed - in some cases in more than one way. I would be grateful if, 
individually or collectively, you could give them thought and then suggest what you believe to 
be the soundest answers. 

TWO ADDITIONAL POINTS 

A. Please note that each day will begin with a review of the preceding day's proceedings. At the 
end of each day, I- or after a couple of days someone else-will draft a summary of Hie events, 
issues, questions, and discussions that had made up that day. This summary will be reviewed 
by participants in the first half-hour of each session; the>;: will have the opportunity to fill in the 
record, to correct misinterpretations, and to ask for clarifications. These summaries will help 
give people a day-to-day sense of what they have been accomplishing; they will focus 
everyoody's attention at beginning of each day, providing a bridge from one day to the next; 
and the will offer us, at the end of the seminar, a full summary of where we have gone and what 
we've accomplished. I intend to bring a lap-to_p with me, programmed to WordPerfect. We will 
need to arrange for someone early each morning to pick my disc and to print out and copy the 
summary. 

B. I continue to be troubled by the extraordinarily varied levels of sophistication among the 
participants in the seminar. People are coming a long way, and I worry that a conversation that 
will seem new and exciting to some will prove "old-liat" or simplistic to others. I am also 
concerned that some of the less sophisticated individuals will feel intimidated, overwhelmed by 
some of their more knowledgeable peers. This could be ruinous, I think. Perhaps the key to 
solving this problem is to be very cf ear concerning who we are trying to address in this 
seminar, and what the point of attending is for different categories of participants. It is, 
however, not enough that ~ be clear aoout such matters - it is also critical that the participants 
be clear about this; and this means that they have to be talked with prior to the seminar. While 
Gail I have agreed to meet with some of the people coming from local communities for this 
purpose, others are probably better situated to talk through these matters with the other 
categories of participants concerning their role in the senunar. But prior to such conversations, 
we ourselves may need to get clearer about these matters. 
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FIRST DRAFT OF ASSIGNMENT TO BE COMPLETED PRIOR TO THE SEMJNAR 

INTRODUCTORY WRITIEN ASSIGNMENT 

Our seminar will focus on something that is both simple and very difficult: the nature and 
development of adequate goals for Jewish educating institutions and how to the approach the 
effort to realize these goals. But goals do not come out of nowhere. Typically, they are rooted 
in our very basic beliels concerning the kinds of Jewish human beings we hope to cultivate via 
Jewish education. The Goals Project assumes that Jewish educating institutions need to work 
towards clarifying for themselves a clear and compelling conception or vision of the kind of 
Jewish human being they would like to cultivate. The Goals Project further assumes that the 
starting-point for such efforts is for each of us as individuals to begin clarifying our own 
persona[ views on this matter. 

Please write out your thoughts on the following question: 

If you were in charge and had the necessary resources, what would the ideal product of a 
Jewish education look like? That is, towards what should we be educating? 

Though there are many ways to approach answering th.is question, and you are encouraged to 
approach it in a way tnat is comfortable for you. But we encourage you to approach it not by 
listing characteristics but as a novelist might: that is, ~t a portrait of this person that makes 
this person come alive and gives the reader insight into the way Judaism enters into the ~rson's 
life and enriches that person's life.. Make this person, in the fullness of his or her being, come 
alive" for the reader. You might choose to follow this person through a typical week in his/her 
life or use some other device fo convey who this person is. You could, for example, offer us a 
glimpse into that person's diary over a certain period of time; you could describe the person 
from point of view of his/her child or spouse - or whatever. Also, as implicit in the foregoing, 
please feel free to describe a man or a woman - whichever you'd like. Wliatever you do, try to 
make the portrait true to life and consistent with what you believe at this moment in time. 

Have fun with the assignment - and remember that nobody will hold you to anything you say. 
It's simply designed to stimulate some initial reflection on some questions we'll be addressing. 

READING ASSIGNMENT 

Enclosed are the initial readings for the seminar. They should be read prior to coming to 
the seminar. The readings include a selection from John Dewey's educational writings,d a 
selection from Sam Hellman's DEFENDERS OF THE FAITH, and an article describing a secular­
Zionist education [the piece Daniel Marom said he would get].These readings describe 
educating institutions which are light-years away from eacfi other but are similar in one critical 
respect: all of them are institutions that are animated a coherent vision of what it is they want to 
accomplish. As you read these articles, thinking about what these visions are and how they are 
reflected in the institutions that are committed to them. 

The third essay, by Professor Moshe Greenberg of the Hebrew University, offers 
Professor Greenberg's views on the ideal product of Jewish education. It is one of several essays 
that has been written within the framework of the Mandel lnstitute's Educated Jew Project. Each 
of these articles represents a V'!!)' different perspective on what Jewish education should be 
aiming for. In effect, those writing for this project have been asked to offer their own views on 
the question we have you to write on. 

Professor Greenberg's essay is offered to you not because it is the last word on any subject but 
because we will be using it to exemplify some impo~t points in the seminar. While 
reflecting on his views may be helpful to you in ~g your own views on the ideal :eroduct 
of a JeWISh education, we encourage you to read his essay after rather than before you sketch 
the portrait asked for in the written assignment. 
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0JE SUMMER SEMINAR ON GOAL.5, Jerusalem, Israel, July 1994 
PROJEcrED DAY-BY-DAY SCHEDULE (Internal Draft, including more detail than will need to 
go out with the "official" schedule) 

DAYl 

AM (9-12) INTRODUCTORY SESSION (Led by Hoffmann, Fo~ Pekarsky) 

Words of Welcome ( Hoffmann, Fox, and Pekarsky) 

Introductions. Each of the participants will be asked to introduce himself / herself. The 
introduction will include: where tbey're from, their work in Jewish education, and their answer 
to a question (yet to be determined) that will help give people a feel for one another and put 
people a bit ease. 

Getting Started (Pekarsky) (a-f below) 

a. Ground-rules for the seminar; making the most of the group's diversity through creating an 
environment that encourages thought:ftilness and honest ~ve-and-take; reviewing daily 
summaries at beginning of each day; various administrative matters. 

b.Problem-statement: statement of the problem that gives rise to the Goals Project, with 
attention to the fact that similar problems haunt general education. 

c. Overview of seminar-agenda, with attention to organizing question, issues, and activities. 

d. The concepts of "vision", "vision"-driven, "goals" in the context of the Goals Project. 

e. An explanation of the importance of people thinking through their own "personal visions" of 
what Jewish education should be striving for. 

f. Hoped-for outcomes of the seminar 

LUNCH 12-1 

Perhaps we should be encouraging participants to sit with people that they do not know as a 
way of beginning to establish a comfort-level among the partiopants. 

PM (1-5) VISION-DRIVEN INSTITUTIONS: GIVE ME A "FOR INSTANCE!" 

1-2:30 THE DEWEY SCHOOL (Pekarsky) 

In this session, Daniel Pekarsky will try to do two thin~: a) to make Dewey's vision-driven 
institution come alive qua vision-driven institution by identifying elements of the vision, their 
reflection in the culture and curriculum of the school, and some of the principles at work in the 
movement from vision to educational design; b) in so doing, identify certain formal 
characteristics that are essential features of a vision-driven educating institution. This list of 
features will be usable by them in the second and third parts of the afternoon's sessions. 

2:30-3:45 ANALYZING TWO VISION-DRIVEN INSTITUTIONS (a) 

Participants will break into 4 facilitated groups, two of which will analyze the school described 
by Heilman, two of which will examine the secular-Zionist vision-driven institution (that Daniel 
Marom will identify for us). Participants will use the categories and questions framed in 
Pekarsky's session concerning Dewey. There will b a sheet or gr!d iden~g these categories 
and questions. The challenge in this session is to become very clear about the way the 
institution being looked at is vision-driven. 

3:45-4:00 BREAK 

4-5:15 ANALYZING TWO VISION-DRIVEN INSTTIUTIONS (b) 
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In this session, participants will break up into new sets of four groups, except that this time one 
half of each group will be made up of tne Heilman-students ana half will be made up of the 
secular-Ziorust sfudents. Their joo will be to teach each other about the ways in whkh "their" 
institution is vision-driven. 

NOTE: both sets of small grouR5 will need to be facilitated, and some process will need to be 
devised for deciding who should go into what group. 

5:15-5:30 CLOSURE ON THE DAY, PREP ARE FOR THE EVENING ACTIVITY 

BREAK (5:30 - 6:45) 

DINNER (6:45-7:45) 

EVENING PROGRAM (8-9:30) SHARING ''PORTRAITS" 

In preparation for the seminar participants have all written up "portraits" of the kind of person 
they would like to educate towards, i.e., their own ideas about the ideal product of a Jewish 
education. In this session, they will have a chance to speak about these portraits. Here's how it 
will work. 

a. In groups of no more than 5 they will gather over fruit, coffee, or wine in an informal setting 
to share with one another how they have approached this assignment. The facilitator will stress 
the following 
ground-rule: although participants are encouraged to ask one questions designed to clarify the 
nature of the portrait, participants are not to critique or call into question the portraits that are 
presented. 

b. In the second part of the exercise, the facilitator will ask members of the group to clarify 
and/ or develoE their portraits further via the following kinds of questions: i) how would the 
person xou've aescribed exJ?lain to us the ways in which Judaism enriches or adds meaning to 
his/ her life? How would this person answer the 'Why be Jewish?" question? 2) How would the 
person you've described explain the place of Israel and/ or Mitzvot, and/ or God, and/ or Torah 
m his/ner outlook and way of life? 

DAY2 
AM 
9-9:30 Review summary of yesterday's proceedings. 

A chance to read the protocol, to note omissions, correct misinterpretations, ask for 
clarifications. 

9:30-10:30 PREP ARING FOR GREENBERG (a) 

Participants will break into small text study groups (no more than 4 or 5 per grouJ>), led by 
someone who is a gif!ed text teacher. The task is to study a representative Oassical Text in 
which some of Greenberg's ideas concerning an educated Jew are grounded. While 
understanding Greenberg is one of the goals of this session, so is having a genuinely meaningful 
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encounter with the text (something that not everyone in this group may have had in the past). 

Note: there is a need to divide people into groups and to assign a text-teacher to each group. 

10:45-11 BREAK 

11-12:15 PREP A.RING FOR GREENBERG (b) 

In small groups of approximatelY.: 4 or 5 (perhaps the same groups they worked with in the 
previous session and ~ded by the same facilitator), partiapanfs will work towards an 
understanding of Greenberg's vision. Facilitators will orgaruze the discussion along thee lines: i) 
identification of the major ideas; ii) analyze Greenberg's view using some of the questions 
employed in the small after-dinner groups the night oefore; iii) development of some questions 
to oe asked of Professor Greenberg. 

LUNCH (12:15-1:15) 

1:15-3:15 A CONVERSATION WITH PROFESSOR GREENBERG 

Professor Greenberg will be asked to make some introductory comments that get at the central 
g?af ts in his position, and there will then be an opportunity for participants to engage him in 

ogue concerning his position. If things start slow, or hit log-JaIIlS, Daniel Marom or 
Seymour Fox, both of w nom know Professor Greenberg and his work extremely well, will move 
in to move the conversation ahead 

3:15-4:00 DYADIC INTERLUDE 

Following the discussion with Professor Greenberg, participants will break into pairs or 
possibly threesomes (Need to decide basis for painng, if a ny) to share and explore personal 
reactions (concerns, insights, questions, etc.) 
prompted by the encounter with Greenberg and his ideas. How their own views differ from 
and/ or resemble Greenberg's might be central to this conversation. They are encouraged to 
leave the building and go for a nice walk or find a nice quiet, comfortable place to sit and talk. 

4:15-5:45 ALTERNATIVES TO GREENBERG 

In this session, participants h ave a chance to listen to one or more individuals representing 
views very different from Gr eenberg's. Brinker is one possibility, but if he is the only one, I am 
somewhat concerned about whether his presuppositions will seem somewhat remote from 
those of the Diaspora-based p articipants. Twersky's view is also a p ossibility, but here I am 
concerned about tilting the seminar too far "too the Right", particularly since w e will be going to 
visit Rabbi Lichtenstein. My instinct is to invite someon e like Mike Rosenak or Paul Mendes­
Flohr to represent someone like Buber's vision of the kind of p erson we should be striving for in 
Jewish education. The presenter should be familiar with the Greenberg piece and able to show 
how Buber's position differs on key points. 

This might also be a session in which representatives of different denominational 
groupings explain how their respective visions resemble and differ from Greenberg along 
certain critical dimensions. 

Note 1: both these matters - which alternatives to Greenberg should be considered 
and what role, if any, the denominational groups should play in this process need to be decided. 

Note 2: It may be that the "Dyadic/Triadic Interlude" should follow rather than precede the 
session entitled "Alternatives to Greenbeq~". 

BREAK 5:45-6:30 

DINNER 6:30-7:30 
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Day 2 (continued) 

7:30-8:30 PM- FROM IDEAL TO PRACTICE: CHANGING FOCUS. 

In preparation for tomorrow's discussion of the journey from vision to goals to practice, 
partiopants will be reconvened in the groups they had formed the previous evening (along 
with tne same facilitators) in order to cfo two things: a) to identify and share three central 
educational goals that emerge out of their own ~rtraits of the person they would hope to 
educate towards; b) to identify what they take to be three pre-eminent educational goals that 
would derive, respectively, from Greenberg's and Buber's perspectives. 

Note 1.: if there is a sense that we're over-progranurtjng, we could drop this session (of course, 
we could make that decision durinJ the seminar, rather than now, if we wanted- that is, we 
could plan for it, and then drop it · this seems wise}. 

Note 2: As one of you pointed out. they may need help in identifying what "goal-statements" are 
and how they are derived from vision. 

DAY3 
AM FROM VISION TO PRACTICE (a) 

9-9:30 REVIEW SUMMARY OF PROCEEDINGS FOR DAY 2 

9:30 - Noon GREENBERG TRANSLATED 

In this session, Daniel Marom, who has been centrally involved in the effort to explore the ways 
in which Greenberg's vision can be interpreted/translated for educational purposes will 
describe the nature of this effort and some of the results of the effort to date. 

Seymour Fox will then engage him in a dialogue concerning 
the nature and basis for the assumptions and the choices made in the course of this process of 
translation. The challenge of this session is to begin to identify some of the tasks, kinds of 
expertise, and complexities that enter into the effort to move from vision and goals to 
ecf ucational design and practice. 

Following and/ or accompan~g the dialogue between Fox and Marom, other participants in 
the seminar will be encouraged to enter the conversation. 

Noon FIELD TRIP TO Rabbi Lichtenstein's Yeshiva. We will travel by bus and will eat box­
lunches along the way. 

1-4 Tour the Yeshiva, hear presentation by Ha-Rav Lichtenstein and perhaps by an 
articulate, English-speaking student; discussions with them (and/ or without them) concerning 
their animating vision and the way it's embodied in life of the institution. 

4 pm RETURN TO JERUSALEM BY BUS 

Participants will be given a couple of questions that will facilitate their chewing over the 
afternoon's experience with therr seat-companion on the bus. 
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DINNER (FREE) 

8:00 AN EVENJNG WITH YEHUDA AMICHAl AT ALAN HOFFMANN'S HOME 

DAY4 

9-9:30 REVIEW SUMMARY OF DAY 3'5 PROCEEDINGS 

9:30-NOON FROM VISION TO EDUCATIONAL DFSIGN (b): THE RAMAH EXPERIENCE 

In this session, Seymour fox explains the vision that guided the development of Camp 
Ramah and takes members of the senunar through the devefopment process, with an eye 
towards further illuminating the nature and complexity of the process of moving from vision to 
educational design if one tal<es this process seriously. fu preparation for this session, 
participants will read one or more ol the articles that discuss the development of the Ramah 
idea. 

If however it's felt that there is too much Conservative udaism in the ro am - or that we're 
not leaving: enou\h time for some of the towards-closure themes foun on y 5, one 

os.sibili mi ht e to substitute the Ramah session for the Fox-Marom dialo e iece - or to 
d some way to merge them in a discussion of the movement from vision to practice. This 

mi~ht be especially do-able if Greenberg:'s vision is viewed as having some similarity to that 
whlch informed the Ramah movement. 

NOON-5 PM FIELD TRIP TO ELLUL 

Assuming that Ellul (which rm not familiar with) is in a si~cant sense driven by some clear 
sense of vision/ goals which can readily be discovered in tfie life of the institution, this sounds 
like a good trip. There should be opportunities for watching the institution in action, for 
hearing about its vision and organizing principles, and for discussion. 

FREE DINNER/EVENJNG 

DAY 5 TOW ARDS VISION-DRIVEN INSTITIITIONS IN OUR OWN COMMUNITIES 

9-9:30 REVIEW SUMMARY OF PROCEEDINGS FOR DAY 4 

9:30-11 THE ACCELERATED SCHOOLS MODEL 
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In this session, Hank Levin's model of moving towards vision-driven institutions is described 
and then critically examined with attention to needs and realities in the Jewish community. 
Levin's model may be a useful springboard for thinking through our own efforts to encourage 
change in educating institutions. 
Given her interests and knowledge, Isa Aron might be a very good person to lead this session. 

Note: I know that concerns might be raised along the lines of 'Why Isa and not A;r:yeh or Bob?", 
to which my answer is, 1. She may have a lot to contribute here; and 2. the Reform movement is 
under-represented in our seminar. Let me know what you think. 

11:15-12:30 TOWARDS VISION-DRIVENNES.5: CASE-STUDY 

One of our partici~ts - ideally, the director of an educating institution O<yla Epstein comes to 
mind) is invited to discuss the realities on the ground in this educating institution and steps that 
have been/might be taken to move this institution towards vision/ goal drivenness - that is, 
towards an institutional reality that features a clear sense of purpose and educational structures, 
content, and norms that meaningfully reflect this sense of purpose or vision. This person's 
presentation defines "the problem" for the group to tackle: how does one move this process 
along in a meaningful way in this particular setting? 

12:30-2:30 - A WORKING LUNG-I :MEETINGS FOLLOWED BY FURTHER 
SMALL GROUP DISCUS.SIONS 

Representatives of local communities, accom&j-Wed bhafacilitator, caucus over and after lunch to 
consider next steps in the process for them. will ve to provide them with a series of 
concrete questions to be answered in this session. The formulation of these questions is critically 
important and should point in very concrete ways to tasks ahead, including recruitment of local 
insl:itutions for the local seminars. The aim should be to come out with a plan of action and 
some assigned responsibilities. 

At same time, the denominational representatives will 
meet to iden~ their challenges and how they can work with the local communities and with 
CIJE in an effective way. 

2:30-2:45 BREAK 

2:45-4 REPORlS 

A representative of each community will report back course of action and 
assignment of responsibilities they have agreed to. 

On behalf of the denominational groups, one individual will discuss what they are willing to 
offer local communities in their efforts to become vision-driven and via what strategies and 
personnel. 

4-5:30 CONCLUDING SES.SION 

A Hoffmann-led discussion concerning where we've gone this week and the challenges 
on the horizon. Topics will include: 
suggestions for the development of the local seminars, based on their experiences during the 
week and an evaluation of the content and structure of our own seminar. This session sfiould 
also provide the participants with an OPJ?Ortunity to reflect on and, in small groups, to share 
insigbts and learnings they have gained m course of the week. 

5:30-6:30 FREE 

6:30 CONCLUDING DINNER 
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SOME OVERLAPPING QUESTIONS (IN NOP ARTICULAR ORDER)THA T MAY BE USEFUL 
TO CONSIDER 

Although we are not at a point where everything can be re-thought and reconstructed, the 
following questions may prove helpful in scanrung the pro{'osed curriculum for the seminar 
with an eye towards identifying possible weaknesses we nught attend to. 

1. Too much, too little content - or just right? 

2. Does the sequence of planned activities make sense? Is there overall intellectual 
coherence? 

3. Is the rhythm of activities reasonable? Is there enough variety? Is there adequate 
active/passive bafance? Are we pushing them (timewise, intellectually, etc.)to the point of 
diminisbing returns or to a reasonable point? 

4. Are we getting at the critically important ideas/tasks, and have we done do in a way 
they'll be able to get hofd of? Is it too intellectual? too concrete? focussed enough? task-oriented 
enough? Would we be better off letting some go to focus more intensively on others? Or are we 
generally on target? Are the main ideas clear? 

5. Are we developing a seminar that will allow the group to develop some ownership of 
the enterprise? Are we developing a seminar in which people of various levels of sophistication 
as Jews and as educators will feel a) at home, and b) that iliey're not wasting their time? Will 
all partidPcl!lts feel that they have had a meaningful place at the table - a place for some useful 
learning and a place to give something back? 

6. Are we developing a seminar that makes effective use of the circumstance that we are 
located in Israel? 

7. A J>?.SSible change to consider: I am a little concemed that the session planned for 
Friday AM IS "too little, too late," given the concerns on some of their minds. If this is correct, 
one Eossibiliry would be to reverse the ThursdaY, PM and Friday AM sessions-;-with the 
poss1bili!ii of dropping the Ellul trip altogether if the Thursday afternoon session seems fruitful 
and too s ort; that is, we could then use Friday AM to further explore the issues introduced 
Thursday afternoon. r d be grateful for some discussion of this in our conversation. 
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HOMEWORK FOR GOALS PROJECT P ARTICIP ANIS: ADDRESSING SOME BASIC 
CHALLENGES AND QUESTIONS CONCERNING THE LOGIC AND WISDOM OF THE 
GOALS PROJECT 

Below I list a number of questions/ challen~es that have been intimated or explicitly articulated 
(sometimes by friends, sometimes by skeptics) in conversations I have had concerning the Goals 
Project. Although time-constraints preclude a very careful formulation that would maximize 
clarity and do away with overlaps, the formulations found below will, I hope, suffice to focus 
attention on points we need to be able to respond to. I am confident that there are reasonable 
answers to tfiese questions, but we may want to get clear concerning which of these answers 
would P.rove most useful in relation to our upcoming challenges. 
For I will not be surprised if such questions get raisoo by some of the participants in our 
seminar. 

With this in mind,! would be grateful a) for your own personal responses to these questions, 
and b) other questions we should be prepared to address. 

CHALLENGES/QUESTIONS 

1. "Our pressing need today is not for conceptions or visions of the ideal product of a Jewish 
education. Rather, our principal need is to provide children and adults in our communities 
with experiences that bring home to them the life-transforming power of Jewish customs, 
understandings, and activities, so that they will develop a thirst for more and deeper such 
experiences. What we need is to catalyze a drive to senously explore the resources of Judaism -
not a vision of the end of that exploration. Our energies should therefore focus on activities like 
Shabbatonim, Israel experiences, and text-study encounters that will awaken in adults and 
children alike a thirst for Jewish growth." 

2 Do we really need an underlying "vision" in which our educational goals are anchored? 
Might it not be possible and enougn for an educating institution to develop a clear and coherent 
set of guiding goals which are not wedded to any particular conception of"the Good Life" 
Gewishly speaking)? 
Moreover, given the diversity of outlook among stakeholders within even most individual 
institutions ,isn't it more realistic to think that we could generate widespread support for a set 
of general goals than for an overarching vision of the kind of person we want to nurture? 
Perhaps we should be encouraging institutions to identify and commit themselves seriously to a 
small number of core-goals and give up the effort to develop an anchoring vision. 

3. "Our problem is not 'vision', but something else. Many educating institutions do have visions 
(i.e. conceptions of where they want to head, of the kind of ~son they want to cultivate). Their 
problem is not an absence of vision but that the conditions of life make it impossible to realize 
this vision (for example, the culture that surround the children day-in-day-out, the time 
available for Jewish education, the attitudes of their parents, the unavailability of educators who 
have any commitment to the institution's vision). These problems - not "the vISion-thing" - are 
what we need to address. 

dp:rlc\dp\dp\pnultml 



Sender: pekarsky@mail. soemadison. wisc.edu 
Received: from dogie.macc.wisc.edu by arl-img-1.compuserve.com (8.6.4/5.940406sam) 

id JAA06583; Mon, 20 Jun 1994 09:34:47 -0400 
Received: by dogie.mace. wisc.edu; 

id AA24371; 5.57/42; Mon, 20 Jun 94 08:34:39 -0500 
From: "Dan Pekarsky" <PEKARSKY@mail.soemadison.wisc.edu> 
Reply-To: PEKARSKY@soemadison.wisc.edu 
To: 73321.1217@COMPUSERVE.COM 
Cc: PEKARSKY@mail.soemadison.wisc.edu, 73321.1220@COMPUSERVE.COM, 

73321. 122 l@COMPUSERVE. COM, 73321.1223@COMPUSERVE. COM, 
ALANHOF@VMS.HUTI.AC.IL 

Date: Mon, 20 Jun 1994 08:13:00 -600 
Subject: Material for Tuesday 
X-Gateway: iGate, (WP Office) vers 4.03 - 1032 
Mime-Version: 1. 0 
Message-Id: < 2E059AF8. 8A97. 002C@mail. soemadison. wise. edu > 
Content-Type: multipart/mixed; BOUNDARY = BoUnD _ 8KcZuX86QvYVtGo2e058d09 

--Bo UnD _ 8KcZuX86Qv YVtGo2e058d09 
Content-Type: TEXT/PLAIN; Charset=US-ASCII 
Content-Transfer-Encoding: 7BIT 

Hi, folks: attached is a bunch of material, including: 

1. annotated schedule 

2. Skeltal schedule 

3. The Day 1 am piece 

4. a working draft of a conceptual map of the goals project , 
which includes as a section part of #3 above. 

#4 you can save for another occasion; 1 -3 can hopefully be 
reviewed prior to the meeting. I still have to get you 
Cover-letter and preseminar assignment -- my work for last night 
and today. 

PS Time-constraints have precluded a careful re-reading of all 
this -- especially since I'm having trouble printing this 
material off our office printer. Sorry. 
--BoUnD _ 8KcZuX86QvYVtGo2e058d09 
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Here is a lengthy body of material that includes: 

1. An annotated version of the proposed schedule, with specifics, 
possible readings, and questions appended. 

2. A skeltal summary of the program -- helpful in scanning the 
whole ands possibly capable of being sent out. 

3. A discussion of the concept of Day 1 in the morning session. 
Note that this material is part of a larger document, which I'll 
send you under separate cover - a document tries to cover, 
conceptually speaking, the water-front for the Goals Project. 

4. Not included: the cover-letter -- which I'm working on and the 
introductory assignment, which I'm also working on. If I can get 
these to you before my arrival in New York (i.e., later today, I 
will). 

I am assuming we're meeting at CUE at 9:30 am Tuesday. I'll be 
staying as Loew's New York Hotel on 51 and Lexington Ave. -­
planning to return to Madison late afternoon on Tuesday. 

I. PROPOSED PROGRAM (ANNOTATED) 

TOW ARDS CLOSURE: CIJE SUMMER SEMINAR ON GOALS 

DAY 1 

9 - 9:30 WORDS OF WELCOME, GENERAL ORIENTATION 

Alan Hoffmann, Seymour Fox, Daniel Pekarsky 

9:30 - 10:30 Participants introduce themselves 

[In the first stage, they identify 
their name, community, and role in 
the are of Jewish education; in the 
second stage, they gather with one 
or possibly two people they do not 
know and discuss what they hope to 
get out of participation in the 
seminar. The point of the latter 
exercise is, first, to meet people 



they don't know, and second, to 
focus their attention on what they 
hope to accomplish.] 

10:30 - 10:45 COFFEE BREAK 

10:45 - 11 :45 DEFINING THE PROBLEM 

Seymour Fox and Daniel Pekarsky 

[Why the Educated Jew Project? Why 
the Goals Project? What educational 
realities and what convictions 
concerning education gave rise to 
these efforts?] 

PRIOR READING:???? 

11 :45- 1 pm VISION-DRIVEN INSTITUTIONS: GIVE ME 
A "FOR INSTANCE ... II 

Daniel Pekarsky 

[Pekarsky offers the Dewey School as 
an example of a vision-driven 
institution. The session includes 
the following components: a) 
characterization of the vision, of 
the human ideal in its social and 
individual dimensions, that animates 
Dewey's efforts; b) a description of 
the school which highlights the ways 
in which this vision lives in the 
curriculum, the social structure, 
and in the persollllel of the 
institution; c) an attempt to draw 
out of a) and b) an account of the 
elements that are necessary if an 
institution is to be described as 
"vision-driven." By the end of this 
session participants should have a 
fairly good sense of what CUE means 
by "vision, " "goals" , and "vision­
drivelllless;" they should also have 
under their belts, via Dewey, 
referents for these concepts.] 



PRIOR READING FOR THIS SESSION: 
selection from Mayhew and Edwards, 
THE DEWEY SCHOOL 

1 pm - 2 pm LUNCH 

2 pm - 4 pm JEWISH EXAMPLES OF VISION-DRIVENNESS 

2 - 3 pm THE EXAMPLE OF EARLY ZIONISM 

Daniel Marom 

[Daniel guides participants to an 
understanding of the human ideal 
that guides early secular Zionism 
and shows how this ideal is 
reflected in its educational 
institutions. Ideally, he finds 
ways of eliciting their 
participation in explaining how the 
educational institutions he 
describes are "vision-driven." 

PRIOR READING: to be provided by 
Marom. 

3 - 4 pm Small Group Activity: 
Consolidating the Day's Leaming 

In small groups participants will be 
given a grid that includes elements 
like Vision, Goals, Curriculum, 
Characteristics of the Social 
environment, Characteristics of the 
Physical Environment, Assumptions 
about human nature, learning, and 
motivation. They will be asked to 
fill it in for Dewey, for secular­
Zionism, and for Heilman's Haredi 
Yeshiva, about which they will have 
read prior to the seminar but which 
they will not have yet discussed. 
Perhaps their findings could be put 
on big poster-board and then 



4 - 4:30 

4:30 5: 15 

displayed on a wall, thus allowing 
people informally to compare how 
each group approached and 
interpreted the task. 

It may be wise for these small 
groups to be the same as the 
Community Caucuses, so that they can 
being working with each other in a 
learning mode and not just in a 
"Planning" mode. 

PRIOR READING: Heilman selection 
from DEFENDERS OF THE FAITH. 

NECESSARY TOOL: GRID to be 
developed by Pekarsky. 

IN NEED OF DECISION: basis for 
dividing into groups (SEE ABOVE FOR 
SUGGESTION); plus, who will 
facilitate each group. 

BREAK 

FIRST COMMUNITY MEETING 

Participants gather by community to 
discuss a number of questions: a) 
how do would they assess their own 
institutions in relation to goals­
orientedness and vision-drivenness? 
b) what as a community are they 
hoping to get out of the seminar? c) 
what insights and concerns would 
they like to bring to the attention 
of the group as a whole? 

5:30 - 6:15 AN ORIENTATION TO THE VISIT TO YESHIVAT HAR 
ETZION 

Shmuel Wygoda 

The challenge of this session to equip the 
participants "with eyes", that is, 
with questions and categories that 



will turn the visit to the Yeshiva 
into more than sight-seeing. It also 
gives participants a chance to ask 
questions concerning Y eshivot, in 
general, and Hesder in particular. 
Some of these Shmuel could answer 
directly; others he could pass on to 
Ha-Rav Lichtenstein. 

PRIOR READING: Rabbi A. 
Lichtenstein, "The Ideology of 
Hesder: the View from Yeshivat Har 
Etzion" and the letter sent to new 
students by Rabbis Amital and 
Lichtenstein" (PROVIDED BY WYGODA) 

6 - 7:30 FREE TIME 

7;30-8:30 DINNER 

8:30-9:30 SHARING OF PORTRAITS 

Over a light dessert, wine, or coffee, and in 
small groups, participants 
informally share the portraits they 
have developed in preparation for 
the seminar. The emphasis is on 
non-judgmental sharing. Each group 
should have a facilitator whose job 
it is a) to ensure that a non-
judgmental, listening mode prevails, 
and b) to encourage them to 
elaborate their portraits via gentle 
probing. 

DAY2 / 
\7 

8:30 - 91(,AM REVIEW PROTOCOLS OF DAY 1 OF THE SEMINAR 
RIDE TO YESHIVAT HAR ETZION ~ 

9.30 - 10.3<r- VISIT THE BETH HAMIDRASH, THE 
/O\oo LIBRARY, THE YAAKOV HERZOG CENTER 

10:30 -10:40 BREAK 



10:40 - 12 A MEETING WITH RABBI A. LICHTENSTEIN 

12 - 12:45 

Rabbi Lichtenstein makes an opening 
presentation, which is followed by 
question and answer period. Y ehuda 
Schwartz is also engaged in the 
answering of questions. 

PROCESSING THE MORNING ACTIVITY R 
Shmuel Wygoda and Barry or Gail 

12:45 - 1:30 LUNCH AT YESHIVAT HAR ETZION I 
1:30 - 2:30 POINT/COUNTER-POINT ~ 

Ruth Calderon 

Ruth Calderon, who will participate 
in the morning session, will offer a 
portrait of Ellul as a counter-point 
to Yeshivat Har-Etzion, and 
participants will be encouraged to 
develop comparisons and contrasts 
concerning these institutions' 
guiding visions and the ways in 
which they are reflected in 
practice. 

PRIOR READING ON ELLUL: ???? 

2:30 - 3 pm RETURN TO JERUSALEM 

3 -0 pm 

,A-e;: _,. 
~ PM 

, 1 (5 

BREAK 

AN INTRODUCTION TO THE EDUCATED JEW PROJECT 

Daniel Marom and Seymour Fox 

PRIOR READING:??? 

~ -1~ rt 
~ 8:30 DINNER IN INTRA-COMMUNITY GROUPS 

Groups are asked to share reactions 



to the day's experiences and to 
articulate issues, insights, or 
experiences that they want to share 
with the group as a whole the 
following morning. 

FREE EVENING 

DAY 3 

9 - 10 am REVIEW PROTOCOLS AND SHARE INSIGHTS 
AND CONCERNS EMERGING FROM THE 
COMMUNITY MEETINGS. 

10 - 1 pm PROFESSOR GREENBERG'S CONCEPTION OF THE EDUCATED 
JEW 

PRIOR READING FOR THIS MORNING'S 
SESSION: Professor Greenberg's essay 
on the educated Jew 

10 -11:30 UNDERSTANDING GREENBERG'S VISION 

In two ( or more) sub-groups 
participants will work towards an 
understanding of Professor 
Greenberg's vision along the lines 
laid out by Daniel Marom in his 
discussion of this piece of the 
program. Whether the criterion for 
dividing people up should be what he 
suggests is something I'd like us to 
discuss. I'm nervous about the 
assumptions implicit in this basis 
for classification, and would want 
us to consider a) explaining how the 
two groups will differ, and b) then 
letting folks self-select into 
different groups. 

11:30 BREAK 

11:45 - 1 pm ELEMENTS OF TRANSLATION: 
INTRODUCTORY DISCUSSION 



1 - 2 pm 

2 - 3:30 

Daniel Marom and Seymour 
Fox 

Marom and Fox raise 
participants' levels of 
consciousness concerning 
the nature and dimensions 
of the translation 
process, using 
Greenberg's vision as an 
example. 

LUNCH 

A CONVERSATION WITH PROFESSOR GREENBERG 

Professor Moshe Greenberg, Seymour 
Fox, and Daniel Marom 

The purpose of this session should 
be "to experience the authentic 
source of this conception: 
Greenberg's scholarship, faith in 
education, and deep vision of Jewish 
religion and existence." It is also 
to offer participants a chance to 
deepen their understanding of 
Greenberg's vision and, in the 
process, begin to clearer - or more 
confused - about their own. 

3:30 - 4 pm BREAK 

4 - 5:00 ALTERNATIVES TO GREENBERG (1) 

Daniel Marom and Seymour Fox 

PRIOR READING: The Brinker and/or 
Twersky articles???? 

5 - 6 pm COMMUNITY MEETINGS 

Share reactions and develop both 
themes, strategy, and division of 
responsibilities for presentation to 
be made to group-as-a-whole on 



afternoon of Day 4. 

6 - 8 pm BREAK 

8 pm DINNER AT THE HOME OF ALAN AND NADIA HOFFMANN, 

DAY4 

FOLLOWED BY A VISIT WITH YEHUDA AMICHAI 

PRIOR READING: Some of Amichai's 
work in translation??? 

9 - 9: 30 AM REVIEW PROTOCOLS FROM DAY 3 OF THE SEMINAR 

9:30 - 10:45 ALTERNATIVES TO GREENBERG (2): 
CONVERSATION WITH PROFESSOR MENACHEM 
BRINKER. 

10:45 -11 am BREAK 

11 - 1 pm TOW ARDS A VISION-DRIVEN INFORMAL 

1 - 2 pm 

2 - 4 pm 

EDUCATIONAL INSTITUTION: THE RAMAH 
EXPERIENCE 

PRIOR READING: Essays on Camp Ramah; 
need to decide which. 

Semyour Fox guides the participants 
towards an understanding of the ways 
in which a vision was translated 
into a workable educational design. 
The elements, the complexity, the 
kinds of expertise that were drawn 
on, and the like are highlighted in 
this account. 

LUNCH 

If communities are expected to make 
substantial presentations in the 
afternoon, perhaps they should eat 
lunch by community rather than as a 
larger group . 

TOW ARDS THE DEVELOPMENT OF CONCRETE STRATEGIES 



4- 5 PM 

5 - 7 PM 

The Dorph/Holtz-inspired and guided 
exercise designed to encourage the 
participants in small groups to 
identify, more fully appreciate, and 
begin to wrestle with questions that 
concern the process of moving 
towards vision-drivenness in the 
absence of an initial shared sense 
of vision. Attention should be paid 
to critical ingredients, to 
difficult challenges, to the 
different stages of the process, 
etc. The initial exercise should be 
framed in such a way that 
participants find themselves in a 
concrete context and don't have to 
spend a lot of time "setting up the 
situation", that is, inventing the 
situation in the context of which 
they are responding to the task. The 
exercise and its aftermath must be 
designed to allow CUE to foster 
serious discussion of certain 
elements that it views as important 
to the process. 

PRIOR READING: the Senge selection 
from THE FIFTH DISCIPLINE as general 
background piece??? 

BREAK 

SHARING LOCAL CONCERNS AND EXPERIENCES 

Representatives of each of the 
principal communities that are 
represented in the seminar make the 
presentation they have been 
preparing for in their small groups 
and have a chance to take in 
questions and feedback from the 
group as a whole. 

FREE EVENING -- DINNER ON YOUR OWN 



DAY 5 

9 - 9:30 

9:30 - 11 

REVIEW PROTOCOLS 

CASE-STUDY 

Kyla Epstein (or someone else) is 
invited to describe her 
institution's efforts to move in the 
direction of vision-drivenness, with 
attention to the animating concerns, 
the process, the results to date, 
and the obstacles. The effort is 
presented as a "work in progress", 
and the intent is both to help her 
think about her problem in new ways 
and to help the group as a whole get 
clearer about critical issues and 
insights. 

11 - 11:30 BREAK 

11:30 - 12:30 ~NOMffiA.'.fiOl>lAb INPUT 

12:30 - 1 

In this session, the representatives 
of participating denominations 
discuss ways in which they feel they 
can support local communities' and 
institutions ' efforts to become more 
vision-driven. This would also be 
the context in which to share where 
they feel they have come in their 
week-long meetings. 

CHARGE TO LOCAL COMMUNITIES 

In this session, Alan Hoffmann 
focuses attention of the group on 
the seminar's larger purposes and 
charges each local community 
grouping with the development of a 
plan of action that incorporates 
some critical elements (which he 
will articulate for them). 



1 - 3 pm A WORKING LUNCH MEETING BY COMMUNITY 

Each community develops a response 
to the charge identified by Alan 
Hoffmann in the previous session. 

3 - 4:30 pm COMMUNITY-PLANS 

Each community presents to the group 
a) a plan of action, including the 
division of responsibilities, b) 
suggestions regarding the character 
of local seminars. 

4:30-5:30 pm CUE AND THE LOCAL COMMUNITIES: NEXT STEPS 

A Hoffmann-led discussion that 
pulls together what has emerged over 
the week and on this last day and 
lays out what's ahead in this 
developing process. 

5:30 - 6 pm EVALUATION SESSION 

6 - 7:30 

7:30 

Participants are given a questionnaire which 
elicits their evaluation of the 
seminar in relation to articulated 
goals and the needs of their 
communities. 

FREE TIME 

CONCLUDING DINNER 

POSSIBLE PACKET OF READINGS FOR THE SUMMER SEMINAR 

GENERAL 

Fox, Seymour "Towards a Theory of Jewish Education 



Senge, Peter, Selection from THE FIFTH DISCIPLINE 

TOPIC BY TOPIC 

INTRODUCTORY SECTIONS - "PROBLEM-STATEMENT" ????? 

DEWEY SESSION -- Selection from Mayhew and Edwards, THE DEWEY 
SCHOOL 

JEWISH VISION-DRIVEN INSTITUTIONS (day 1, afternoon) 

Material on early Zionist ideology and education (Marom) 
and Heilman selection from DEFENDERS OF THE FAITH. 

ON ISRAELI VISION-DRIVEN INSTITUTIONS 

Rabbi Aharon Lichtenstein, "The Ideology of Hesder: the 
View from Yeshivat Har Etzion" and the letter sent by the 
Yeshiva to incoming students. 

Reading on ELLUL????? 

PROFESSOR GREENBERG SESSIONS 

Moshe Greenberg, "We Were as Dreamers" 

ALTERNATIVES TO GREENBERG: Brinker's (and possibly Twersky's 
essays). 

SESSION ON AN INFORMAL EDUCATIONAL INSTITUTION (CAMP RAMAH) 

Articles on the development of the Ramah camps 

NOTE THAT THERE IS NO READING ASSOCIATED WITH THE AFTERNOON OF 
DAY 
4 AND DAY 5. Everything considered, perhaps this is a blessing! We 
need to decide which, if any, of these readings can be given out 
after the seminar begins -- with the proviso that we be realistic 
concerning the ability of people to do any serious reading between 
sessions. 



MISC.QUESTIONS/CONCERNS/TASKS -- NON-EXHAUSTIVE LIST 

THE SMALL GROUP/CAUCUSES -- WHAT SHOULD THEY FOCUS ON AND DO 
EACH 
DAY? 

HA VE WE FIGURED OUT WHAT INDIVIDUALS NOT TIED TO THE MAJOR LOCAL 
COMMUNITIES OR THE DENOMINATIONS SHOULD DO DURING THE CAUCUS 
PERIODS? 

SHOULD THE DENOMINATIONS BE PRESENTING (AS I HA VE THEM DOING)? 

POSSIBLE SESSIONS WE'VE MENTIONED NOT INCLUDED IN DRAFT INCLUDE. 
SHOULD THEY BE INCLUDED - IF SO WHEN? 

A.VIEWS FROM DIFFERENT ANGLES -- DENOMINATION - EDU. 
DIRECTOR, A PARENT ON OBSTACLES AND CHALLENGES. THEIR 
INSIGHTS AND CONCERNS 

B. EXPLODING A VISION STATEMENT, LOOKING AT THE IMPLICATIOS OF 
TAKING DIFFERENT VISION STATEMENTS SERIOUSLY. (SEE GAIL 
AND MAROM ON THIS ONE) 

WHO WILL FACILITATE EACH GROUP? 

BASIS FOR GROUP BREAK-DOWNS? 

NOTE TO DP: DEVELOP GRID/DEVELOP SHEET WITH ELEMENTS OF VISION­
DRIVENNESS. 

NEED MORE MEAT FOR CHARGE TO THE LOCAL COMMUNITIES ON DAY 5. 

IT IS CRITICAL THAT SOMEONE (I THINK, IN THIS CASE, IT'S ALAN) 
ORGANIZE PRE-SEMINAR CONVERSATIONS AND/OR MEETINGS WITH THOSE 
PEOPLE NOT COMING AS REPRESENTATIVES OF COMMUNITY - ESPECIALLY 
THOSE FROM THE DENOMINATIONS -- SO THAT THEIR ROLES AND 
EXPECTATIONS ARE APPROPRIATE. 

FINISH PREPARATION OF AND THEN MAIL PRESEMINAR PACKET (INCLUDING 
READINGS, ASSIGNMENT, COVER-LETTER (AND/OR TENTATIVE SCHEDULE). 

HA VE YET TO SECURE AGREEMENT FROM KYLA RE: WILLINGNESS TO TAKE 
LEAD 



ON DAY 5 AM SESSION. 

II. PROPOSED PROGRAM THE SKELTAL VERSION 

DAY 1 

9 - 9:30 WORDS OF WELCOME, GENERAL ORIENTATION 

Alan Hoffmann, Seymour Fox, Daniel Pekarsky 

9:30 - 10:30 INTRODUCTIONS 

10:30 - 10:45 COFFEE BREAK 

10:45 - 11:45 DEFINING THE PROBLEM 

Seymour Fox and Daniel Pekarsky 

11 :45- 1 pm VISION-bRIVEN INSTITUTIONS: GIVE ME 
A "FOR INSTANCE . . . " 

Daniel Pekarsky 

1 pm - 2 pm LUNCH 

2 pm - 4 pm JEWISH EXAMPLES OF VISION-DRIVENNESS 

2 - 3 pm THE EXAMPLE OF EARLY ZIONISM 

4 - 4:30 

Daniel Marom 

3 - 4 pm Small Group Activity: 
Consolidating the Day's Learning 
(in small sub-groups) 

Daniel Pekarsky and Gail Dorph 

BREAK 

4:30 - 5:15 FIRST COMMUNITY MEETING 



5:30 - 6:15 AN ORIENTATION TO THE VISIT TO YESHIVAT HAR 
ETZION 

Shmuel Wygoda 

6 - 7:30 FREE TIME 

7;30-8:30 DINNER 

8:30-9:30 SHARING OF PORTRAITS 
(in small sub-groups) 

DAY 2 

8:30 - 9 AM REVIEW PROTOCOLS OF DAY 1 OF THE SEMINAR 

Daniel Pekarsky 

9 AM - 9:30 RIDE TO YESHIV AT HAR ETZION 

9:30 - 10:30 VISIT THE BETH HAMIDRASH, THE 
LIBRARY, THE Y AAKOV HERZOG CENTER 

Shmuel Wygoda 

10:30 -10:40 BREAK 

10:40 - 12 A MEETING WITH RABBI A. LICHTENSTEIN 

Shmuel Wygoda and Rabbi A. Lichtenstein 

12 - 12:45 PROCESSING THE MORNING ACTIVITY 

Shmuel Wygoda and Barry Holtz 

12:45 - 1:30 LUNCH AT YESHIVAT HAR ETZION 

1 :30 - 2:30 POINT/COUNTER-POINT 

Ruth Calderon and Shmuel Wygoda 

2 :30 - 3 pm RETURN TO JERUSALEM 

3 - 5 pm BREAK 



5 - 7:30 PM AN INTRODUCTION TO THE EDUCATED JEW PROJECT 

Daniel Marom and Seymour Fox 

7:30 - 8:30 DINNER IN INTRA-COMMUNITY GROUPS 

FREE EVENING 

DAY 3 

9 - 10 am REVIEW PROTOCOLS AND SHARE INSIGHTS 
AND CONCERNS EMERGING FROM THE 
COMMUNITY MEETINGS . 

Daniel Pekarsky 

10 - 1 pm PROFESSOR GREENBERG'S CONCEPTION OF THE EDUCATED 
JEW 

10 -11:30 UNDERSTANDING GREENBERG'S 
VISION (in sub-groups) 

Daniel Marom and Seymour 
Fox 

11:30 BREAK 

11:45 - 1 pm ELEMENTS OF TRANSLATION: 

1 - 2 pm 

2 - 3:30 

INTRODUCTORY DISCUSSION 

Daniel Marom and Seymour 
Fox 

LUNCH 

A CONVERSATION WITH PROFESSOR GREENBERG 

Professor Moshe Greenberg, Seymour 
Fox, and Daniel Marom 

3:30 - 4 pm BREAK 

4 - 5:00 ALTERNATIVES TO GREENBERG (1) 



Daniel Marom and Seymour Fox 

5 - 6 pm COMMUNITY MEETINGS 

6 - 8 pm BREAK 

8 pro DINNER AT THE HOME OF ALAN AND NADIA HOFFMANN, 
FOLLOWED BY A VISIT WITH YEHUDA AMICHAI 

9 - 9: 30 AM REVIEW PROTOCOLS FROM DAY 3 OF THE SEMINAR 

Daniel Pekarsky 

9:30 - 10:45 ALTERNATIVES TO GREENBERG (2): 
CONVERSATION WITH PROFESSOR MENACHEM 
BRINKER. 

Seymour Fox, Daniel Marom, and Menchem Brinker 

10:45 -11 am BREAK 

11 - 1 pm TOWARDS A VISION-DRIVEN INFORMAL 
EDUCATIONAL INSTITUTION: THE RAMAH 
EXPERIENCE 

Seymour Fox 

1 - 2 pm WORKING LUNCH MEETINGS BY COMMUNITY 

2 - 4 pm TOW ARDS SHARED VISION: STRATEGIES, INSIGHTS, 

4- 5 PM 

5 -7 PM 

ISSUES (Small group exercise followed by general 
discussion) 

Gail Dorph and Barry Holtz 

BREAK 

SHARING LOCAL CONCERNS AND EXPERIENCES 

Gail Dorph 

FREE EVENING -- DINNER ON YOUR OWN 



DAY 5 

9 - 9:30 

9:30 - 11 

REVIEW PROTOCOLS 

CASE-STUDY 

Barry Holtz/Daniel Pekarsky and Kyla Epstein 

11 - 11 :30 BREAK 

11:30 - 12:30 DENOMINATIONAL PERSPECTIVES ON THE 
SEMINAR'S ISSUES 

Seymour Fox 

12:30 - 1 CHARGE TO LOCAL COMMUNITIES 

Alan Hoffmann 

1 - 3 pm A WORKING LUNCH MEETING BY COMMUNITY 

3 - 4:30 pm PRESENTATION OF COMMUNITY-PLANS 

Gail Dorph 

4:30-5:30 pm CIJE AND THE LOCAL COMMUNITIES: NEXT STEPS 

Alan Hoffmann 

5:30 - 6 pm EVALUATION SESSION 

6 - 7:30 FREE TIME 

7:30 CONCLUDING DINNER 

8:30 - 10 POSSIBLE CONCLUDING ACTIVITY 
PACKET OF READINGS FOR THE SUMMER SEMINAR 

Fox, Seymour "Towards a Theory of Jewish Education 

Senge, Peter, Selection from THE FIFTH DISCIPLINE 

Selection from Mayhew and Edwards, THE DEWEY 
SCHOOL 

Material on early Zionist ideology and education (Marom) 



Heilman selection from DEFENDERS OF THE FAITH. 

Rabbi Aharon Lichtenstein, "The Ideology of Hesder: the View from 
Yeshivat Har Etzion" and the letter sent by the Yeshiva to incoming 
students. 

Moshe Greenberg, "We Were as Dreamers" 

Brinker's (and possibly Twersky's essays). 

One or two Articles on the development of the Ramah camps 

III. SUMMARY OF CONTENT FOR MORNING OF DAY 1 OF THE SEMINAR 

SOME NOTES TOW ARDS THE FOX/PEKARSKY AND PEKARSKY SESSION IN THE 
MORNING OF DAY 1 OF THE SEMINAR 

Between Seymour Fox and myself, the initial session is designed to 
lay out the problem-statement, and the next session is to clarify 
key concepts, using Dewey as an example. I am aware that there is 
a lot of material here, and that some choices will have to be made 
concerning what to present and emphasize. But I thought it 
important to include all of it at this point, so that you would see 
the larger conceptual/empirical context in which I think I am 
operating. 

GOALS AND EDUCATION: WHAT GOALS ARE AND WHY THEY'RE IMPORTANT 

1. No sense of direction, no adequate deliberation.Absent a clear 
understanding of what one hopes to accomplish via one's educational 
efforts, it is impossible to make intelligent decisions concerning 
the design of social environment, the determination and 
interpretation of content, and the appropriateness of different 
kinds of curricular choices and pedagogical decisions. 

2. What are goals. "What one hopes to accomplish" could plausibly 
be understood as "one's goals." By "goals" we understand general 
statements of purpose that identify specific kinds of skills, 
attitudes, understandings, beliefs, commitments, values, 
dispositions (and so forth) that are to be imparted, encouraged, or 
cultivated through the process of education. An educational 
philosophy is likely to include a number of distinct, though inter-



related goals, each of which is tied to the other in a meaningful 
way. 

3. Critical role of goals. Goals play a critical role in the 
educational process: a) as intimated above, they are an 
indispensable guide to the design of educational environments and 
practices, to the determination of curriculum content and 
objectives, and to the selection and training of personnel;b) goals 
offer a lens, or organizing principle, for scanning the interests, 
capacities, understandings, and skills of the students; c) without 
clear goals, serious evaluation of one's efforts to educate are 
impossible, and this makes systematic effort as improvement hard to 
achieve; d) a corollary of c) is that in the absence of clear 
goals , accountability is not possible. 

GOALS IN JEWISH EDUCATION: SOME ROUGH GENERALIZATIONS 

Like many - indeed, most - general educating institutions, 
most Jewish educating institutions fail the test of being, in any 
serious sense, goals-oriented. In many instances, institutions have 
not developed a mission-statement that articulates their goals; and 
even when such a mission-statement does exist that purports to 
articulate the institution's educational goals, these goals fail to 
be adequately related to the world of practice. This failure 
reflects one or more of a number of problems, some of which are 
articulated below. 

1. Vague and decontextualized. They are often so vague as to offer 
no real guidance to practice. To be helpful, goals have to be 
clear and concrete enough to offer a sense of direction and to 
communicate what it would mean to succeed or fail in a meaningful 
way. The phrase II in a meaningful way II is meant to underscore the 
importance of thinking about goals in a broad and generous sense. 
Specifically, the goal of, say, "Hebrew proficiency" must include 
not just abstract abilities; it must also consider the contexts in 
which this ability is to be exhibited and the attitudes that should 
accompany the development of this proficiency. Dewey's comments 
concerning "collateral learnings" in EXPERIENCE AND EDUCATION are 
germane here -- particularly his concern that students may acquire 
a given skill in ways that lead them to hate the context in which 
they learned it and to be despising of the skill itself. 

2 Achievement of goals not central to articulation of the 
educator's task. Many educators are not in any serious way 
encouraged to approach their teaching assignments with clear goals 
in mind. They may be told to teach a particular body of subject-



matter, e.g. Hebrew, Bible, Israel, Jewish Holidays, but without 
any specification of what goals are to be achieved via this 
subject-matter. The result is that how educators approach the 
subject-matter is often very idiosyncratic and thoughtless. The 
guiding principle is often "what will keep them interested," rather 
than "How will the learning experiences I am designing fit into a 
comprehensive sequence of learning experiences that will move the 
students towards achievement of particular goals that we think 
important. 

3. Problems of non-identification with goals and/or despair of 
achieving them. Even when educators are familiar with the 
institution's goals, and even if the curriculum comes with specific 
goals (itself a significant achievement!), implementation of the 
goals is hampered by a variety of typical circumstances: i. the 
educator does not in any personal way identify with the goal or 
embody it in his/her life; ii. the educator despairs of the very 
possibility of realizing the goal, given the cultural and familial 
environment from which the students come and to which they return 
and the available time. 

4. Symbolic rather than systematic efforts to achieve avowed goals. 
There is no systematic effort to design the environment and the 
curriculum so as to accomplish goals that have been identified. By 
"systematic effort" is meant a thoughtful, careful assessment, 
informed by honest good judgement and whatever empirical data are 
at hand, of whether the practices in place or proposed have a 
reasonable chance of achieving the desired outcomes (in the face of 
constraining conditions). On the contrary, oftentimes the 
relationship between avowed goals and educational practice is 
primarily "symbolic"; that is, the institution feels comfortable if 
it can show that there is some educational practice which 
corresponds to the goal in question, but does not ask what 
constellation of efforts would be required if the goal is to be 
meaningfully achieved. corollary of this is that there is no 
serious and honest effort to evaluate the success of our efforts. 

5. Too many goals. One of the reasons why any particular goal 
identified in a mission-statement is not meaningfully achieved is 
that oftentimes there are too many goals, a circumstances that 
diffuses any sense of purpose or direction. Institutions would 
often be better off committing themselves to the attainment of a 
few clearly articulated goals ( or else deciding what is essential 
and what peripheral), rather than trying to cover the water front. 



VISION 

Many of the weaknesses identified in the preceding section 
(points 1 through 5) speak to problems in the relationship between 
goals and practice. But some of these weaknesses also reflect a 
more fundamental difficulty, and that is that the goals identified 
by an educating institution are often not anchored in a coherent, 
organic vision of the kind of Jewish human being and the kind of 
Jewish community it is hoping to cultivate through its educating 
efforts. 

1. A vision of the kind of person one is trying to cultivate does 
the following: 

a) Elements:it identifies the attitudes, understandings, 
skills, dispositions, beliefs, commitments, knowledge, 
and so forth that are important; 

b) Integration of elements: it explains how these various 
ingredients hang together and support one another in 
pattern of life; inevitably this integration identifies 
the nature of the ideal community of which the individual 
is a part. That is, there is a social dimension to the 
envisioned state-of-affairs. 

c) Meaningfulness criterion: it makes evident why the 
kind of life that is represented in b) is "meaningful" in 
a twofold sense: i) it is a "worthy" way of living 
Jewishly; and ii) it is experienced as personally 
meaningful "from the inside", that is, by individuals who 
in their own life embody this vision. 

2. A vision interprets traditional Jewish categories.A vision of 
a meaningful Jewish existence takes a position on the significance 
of key concepts like "God", "Torah", "the Jewish People," 
"Mitzvot," and "the Land of Israel." In the vision these concepts 
are interpreted, assigned a value, and understood in their inter­
relationship. 

3. The distinction between fixed visions and process-visions. 
Typically, we think of a vision as specifying an outlook and way of 
life, organized around certain fundamental beliefs, concerns, and 
values. It is, so to speak, a picture of what life at its best is 
like, a snapshot of a way of life viewed as ideal. But it is also 
possible for a vision to have a more open-ended, dynamic quality. 



What might be called a "process-vision" is one that specifies 
attitudes, skills, and abilities that engage the individual in an 
ongoing process of constructing and reconstructing his or her 
relationship to Jewish culture and tradition. A process-vision is 
not necessarily, as its critics might contend, agnostic about what 
is important Jewishly. A process-vision might well specify the 
importance of studying Jewish texts (narrowly or broadly 
understood) or experimenting with Jewish celebration in one's 
efforts to develop as a Jew; it might also stress the importance of 
understanding diverse views that Jews of different kinds and 
periods have taken on critical issues and the different ways they 
have lived. Chances are, any process-vision one will encounter 
will implicitly or explicitly endorse certain bottom-line moral and 
intellectual virtues. Still, the emphasis (within this framework) 
is on growth, development and change in one's understanding of an 
ideal Jewish life -- and the ideal Jewish life is one that allows 
for and encourages such growth. In general education, Dewey 
represents a kind of process-vision; in the Educated Jew Project, 
it is arguable that Menachem Brinker represents such a position. 

2. Why vision is important -- Vision is the anchor for goals. To say 
that vision is the anchor is to convey a number of important but 
inter-related points: 

a. Goals are not self-justifying; rather, they are 
justified by showing how they are anchored in a vision of 
Jewish existence that the critical stakeholders genuinely 
regard as meaningful. Absent this showing goals exist in 
a vacuum; they may well seem arbimuy and meaningless. 

b. Vision also anchors goals in that it interprets and 
thus makes more concrete what the goals really signify . 
"Hebrew proficiency" a la Greenberg, Ahad Ha-Am, Menachem 
Brinker is not one thing but many: why Hebrew is 
important, the settings in which it is to be used, the 
attitudes that sun-ound its use, and so forth are very 
different. The kind of clarity provided by vision gives 
direction to the educational enterprise of a kind 
impossible in the absence of vision. 

c. Vision anchors goals in the sense that it explains not 
only the meaning and relative importance of goals, but 
also how the elements identified in different goals hang 
together to constitute a meaningful way of life. 



3. What is a vision-driven institution? For reasons stated above, 
the Goals Project assumes that efforts at Jewish education will be 
substantially improved if educating institutions become 
significantly more vision-driven than they now are. A vision­
driven institution is one that, down to its very details, 
Specifically, a vision-driven educating institution features the 
following formal elements: 

a. The existence of a vision in the sense specified 
above. To say that the vision "exists" is to suggest that 
the critical stakeholders identify strongly with this 
vision, that they regard it as worthy and compelling. 

b. The goals that guide educational practice can be 
explained with reference to the guiding vision. 

c. The curriculum, as well as the physical and social 
environment, exhibit commitment to the guiding vision and 
the particular goals that are derived from it. 

d. The educators who do the work of the institution 
strongly identify with and themselves exemplify the 
vision that the institution represents and thus approach 
efforts to actualize the vision whole-heartedly. 

e . Because the institution cares deeply whether it is 
successful in realizing its goals and vision, it looks 
for gaps between intention and outcome and works hard to 
remedy them, There is here a tacit commitment to serious 
assessment and self-improvement -- this being a sign of 
a really serious commitment to the underlying goals and 
vision. 

CONTENT ON THE DEWEY SCHOOL 

The conceptual and empirical points to be made in the morning 
of the first session are, as explained at the beginning of the 
document, included in the sections on "Goals," "Goals in Jewish 
Education, " and "Vision" . Here I want to fill in the Dewey content 
that will be used to provide a referent for the major concepts. 

A. DEWEY'S CONCERNS and DEWEY'S VISION OF HUMAN WELL-BEING: with 
some attention to Dewey's own experience, I will stress two 
things: 



1) his conviction that neither the lonely, isolating, 
exhilarating freedom of the city nor the warm but stifling sense of 
community found in Old World small towns was adequate to our lives 
as individuals and as a society. Dewey worked towards a vision of 
human life that offered an integration of these historically 
opposed ways of being: a society in which there is room for each to 
grow as an individual while yet feeling connected and actively 
contributing to the community. A world in which work is meaningful 
in the sense that a. it is congenial to one's aptitudes and 
provides endless opportunities for personal growth, b. it's 
engaging, c . it contributes in discernible ways to the welfare of 
the community. 

2. his commitment to the experimentalist ideal as applied not 
just to science but to social and individual life. Dewey's belief 
that an experimentalist ethos is the key to stability in a rapidly 
changing world and to success in realizing one's own purposes gives 
rise to an image of the individual as a being who possess the 
habits of mind and attitudes that make him/her adept at approaching 
his/her activities in an experimentalist mode. 

B. HOW DEWEY'S VISION IS EMBODIED IN THE SCHOOL HE DESIGNED. 

With special but not exclusive attention to the place of the 
kitchen in the Dewey School, I will exhibit the ways in which 
Dewey's vision is expressed in the life of the school. Some 
critical points are the following: 

1, The experimentalist ideal is embodied in particular 
activities kids engaged in (like baking and 
deliberation); in the ways that teachers approach 
curriculum design and pedagogy; in the way Dewey thinks 
about the significance of the school itself. 

2. Dewey's vision of the relationship between individual 
and group is exhibited in the ways in which baking goes 
on in the Dewey school. Each individual has a role in 
the baking of the cake which is personally rewarding and 
a source of personal growth; but simultaneously, each is 
contributing to the social welfare (the meal that they 
will share) and has a stake in the success of the others. 

C. With their help, I will draw out from this description some 
central, indeed, defining characteristics of vision-driven 



institutions. As an aid, I will hand out a sheet that summarizes 
the central points; this sheet will prove handy, I hope, when they 
focus in the afternoon on other educational visions. 

D. Time permitting, I will also engage them in thinking about the 
assumptions that intervened between Dewey's vision of the proper 
aims of education and the kind of educational environment he 
designed. Such assumptions identify, for example, stages of human 
growth, ideas concerning motivation, and also general pedagogical 
principles like the following: if trait X is intended for use down 
the road in a human context of a certain kind, it will be best 
acquired in a social context that resembles this future context of 
use and in which it functions in the same way. The point to be 
stressed is that variation in the asswnptions would give rise to a 
very different educational environment. 



IV. THERE FOLLOWS NOW THE FULL DOCUMENT FROM WHICH SOME OF THE 
PRECEDING WAS LIFTED: IT'S INTENDED TO OFFER A CONCEPTUAL MAP, 
EMPHASIZING IMPORTANT POINTS AND DISTINCTIONS THAT HAVE EMERGED 
OVER THE LAST SEVERAL MONTHS. IT'S A WORKING DOCUMENT AND 
FEEDBACK 
WOULD BE ENORMOUSLY HELPFUL. 

AN IN-HOUSE INTERPRETATION OF CRITICAL CONCEPTS AND THEMES THAT 
DEFINE THE GOALS PROJECT 

GOALS AND EDUCATION 

1. No sense of direction, no adequate deliberation. Absent a clear 
understanding of what one hopes to accomplish via one's educational 
efforts, it is impossible to make intelligent decisions concerning 
the design of social environment, the determination and 
interpretation of content, and the appropriateness of different 
kinds of curricular choices and pedagogical decisions. 

2 . What are goals . "What one hopes to accomplish " could plausibly 
be understood as "one's goals. " By "goals" we understand general 
statements of purpose that identify specific kinds of skills, 
att itudes, understandings, beliefs, commitments, values, 
dispositions (and so forth) that arc to be imparted, encouraged, or 
cultivated through the process of education. An educational 
philosophy is likely to include a number of distinct, though inter­
related goals, each of which is tied to the other in a meaningful 
way. 

3. Critical role of goals. Goals play a critical role in the 
educational process: a) as intimated above, they are an 
indispensable guide to the design of educational environments and 
practices, to the determination of curriculum content and 
objectives, and to the selection and training of personnel;b) goals 
offer a lens, or organizing principle, for scanning the interests, 
capacities, understandings, and skills of the students; c) without 
clear goals, serious evaluation of one's efforts to educate are 
impossible, and this makes systematic effort as improvement hard to 
achieve; d) a corollary of c) is that in the absence of clear 
goals, accountability is not possible. 

GOALS IN JEWISH EDUCATION: SOME ROUGH GENERALIZATIONS 

Like many - indeed, most - general educating institutions, 
most Jewish educating institutions fail the test of being , in any 



serious sense, goals-oriented. In many instances, institutions have 
not developed a mission-statement that articulates their goals; and 
even when such a mission-statement does exist that purports to 
articulate the institution's educational goals, these goals fail to 
be adequately related to the world of practice. This failure 
reflects one or more of a number of problems, some of which are 
articulated below. 

1. Vague and decontextualized. They are often so vague as to offer 
no real guidance to practice. To be helpful, goals have to be 
clear and concrete enough to off er a sense of direction and to 
communicate what it would mean to succeed or fail in a meaningful 
way. The phrase "in a meaningful way" is meant to underscore the 
importance of thinking about goals in a broad and generous sense. 
Specifically, the goal of, say, "Hebrew proficiency" must include 
not just abstract abilities; it must also consider the contexts in 
which this ability is to be exhibited and the attimdes that should 
accompany the development of this proficiency. Dewey's comments 
concerning "collateral learnings" in EXPERIENCE AND EDUCATION are 
germane here -- particularly his concern that students may acquire 
a given skill in ways that lead them to hate the context in which 
they learned it and to be despising of the skill itself. 

2 Achievement of goals not central to articulation of the 
educator's task. Many educators arc not in any serious way 
encouraged to approach their teaching assignments with clear goals 
in mind. They may be told to teach a particular body of subject­
matter, e.g. Hebrew, Bible, Israel, Jewish Holidays, but without 
any specification of what goals are to be achieved via this 
subject-matter. The result is that how educators approach the 
subject-matter is often very idiosyncratic and thoughtless. The 
guiding principle is often "what will keep them interested," rather 
than "How will the learning experiences I am designing fit into a 
comprehensive sequence of learning experiences that will move the 
students towards achievement of particular goals that we think 
important. 

3. Problems of non-identification with goals and/or despair of 
achieving them. Even when educators are familiar with the 
institution's goals, and even if the curriculum comes with specific 
goals (itself a significant achievement!), implementation of the 
goals is hampered by a variety of typical circumstances: i. the 
educator does not in any personal way identify with the goal or 
embody it in his/her life; ii. the educator despairs of the very 
possibility of realizing the goal, given the cultural and familial 
environment from which the students come and to which they return 



and the available time. 

4. Symbolic rather than systematic efforts to achieve avowed goals. 
There is no systematic effort to design the environment and the 
curriculum so as to accomplish goals that have been identified. By 
"systematic effort" is meant a thoughtful, careful assessment, 
informed by honest good judgement and whatever empirical data are 
at hand, of whether the practices in place or proposed have a 
reasonable chance of achieving the desired outcomes (in the face of 
constraining conditions). On the contrary, oftentimes the 
relationship between avowed goals and educational practice is 
primarily II symbolic 11

; that is, the institution feels comfortable if 
it can show that there is some educational practice which 
corresponds to the goal in question, but does not ask what 
constellation of efforts would be required if the goal is to be 
meaningfully achieved. corollary of this is that there is no 
serious and honest effort to evaluate the success of our efforts. 

5. Too many goals. One of the reasons why any particular goal 
identified in a mission-statement is not meaningfully achieved is 
that oftentimes there are too many goals, a circumstances that 
diffuses any sense of purpose or direction. Institutions would 
often be better off committing themselves to the attainment of a 
few clearly articulated goals (or else deciding what is essential 
and what peripheral), rather than trying to cover the water front. 

VISION 

Many of the weaknesses identified in the preceding section 
(points 1 through 5) speak to problems in the relationship between 
goals and practice. But some of these weaknesses also reflect a 
more fundamental difficulty, and that is that the goals identified 
by an educating institution are often not anchored in a coherent, 
organic vision of the kind of Jewish human being and the kind of 
Jewish community it is hoping to cultivate through its educating 
efforts. 

1. A vision of the kind of person one is trying to cultivate does 
the following : 

a) Elements:it identifies the attitudes, understandings, 
skills, dispositions, beliefs, commitments, knowledge, 
and so forth that are important; 



b) Integration of elements: it explains how these various 
ingredients hang together and support one another in 
pattern of life; inevitably this integration identifies 
the nature of the ideal community of which the individual 
is a part. That is, there is a social dimension to the 
envisioned state-of-affairs. 

c) Meaningfulness criterion: it makes evident why the 
kind of life that is represented in b) is "meaningful" in 
a twofold sense: i) it is a "worthy" way of living 
Jewishly; and ii) it is experienced as personally 
meaningful "from the inside", that is, by individuals who 
in their own life embody this vision. 

2. A vision interprets traditional Jewish categories.A vision of 
a meaningful Jewish existence takes a position on the significance 
of key concepts like "God", "Torah", "the Jewish People," 
"Mitzvot, " and "the Land of Israel." In the vision these concepts 
are interpreted, assigned a value, and understood in their inter­
relationship. 

3. The distinction between fixed visions and process-visions. 
Typically, we think of a vision as specifying an outlook and way of 
life , orgaruzed around certain fundamental beliefs, concerns, and 
values. It is, so to speak, a picture of what life at its best is 
like, a snapshot of a way of life viewed as ideal. But it is also 
possible for a vision to have a more open-ended, dynamic quality. 
What might be called a "process-vision" is one that specifies 
attitudes, skills , and abilities that engage the individual in an 
ongoing process of constructing and reconstructing his or her 
relationship to Jewish culture and tradition. A process-vision is 
not necessarily, as its critics might contend, agnostic about what 
is important Jewishly. A process-vision might well specify the 
importance of studying Jewish texts (narrowly or broadly 
understood) or experimenting with Jewish celebration in one's 
efforts to develop as a Jew; it might also stress the importance of 
understanding diverse views that Jews of different kinds and 
periods have taken on critical issues and the different ways they 
have lived. Chances are, any process-vision one will encounter 
will implicitly or explicitly endorse certain bottom-line moral and 
intellectual virtues. Still, the emphasis (within this framework) 
is on growth, development and change in one's understanding of an 
ideal Jewish life -- and the ideal Jewish life is one that allows 
for and encourages such growth. In general education, Dewey 
represents a kind of process-vision; in the Educated Jew Project, 
it is arguable that Menachem Brinker represents such a position. 



2.Why vision is important -- Vision is the anchor for goals. To say 
that vision is the anchor is to convey a number of important but 
inter-related points: 

a. Goals are not self-justifying; rather, they are 
justified by showing how they are anchored in a vision of 
Jewish existence that the critical stakeholders genuinely 
regard as meaningful. Absent this showing goals exist in 
a vacuum; they may well seem arbitrary and meaningless. 

b. Vision also anchors goals in that it interprets and 
thus makes more concrete what the goals really signify. 
"Hebrew proficiency" a la Greenberg, Ahad Ha-Am, Menachem 
Brinker is not one thing but many: why Hebrew is 
important, the settings in which it is to be used, the 
attitudes that surround its use, and so forth are very 
different. The kind of clarity provided by vision gives 
direction to the educational enterprise of a kind 
impossible in the absence of vision. 

c. Vision anchors goals in the sense that it explains not 
only the meaning and relative importance of goals, but 
also how the elements identified in different goals hang 
together to constitute a meaningful way of life. 

3. What is a vision-driven institution? For reasons stated above, 
the Goals Project assumes that efforts at Jewish education will be 
substantially improved if educating institutions become 
significantly more vision-driven than they now are. A vision­
driven institution is one that, down to its very details, 
Specifically, a vision-driven educating institution features the 
following formal elements: 

a. The existence of a vision in the sense specified 
above. To say that the vision "exists" is to suggest that 
the critical stakeholders identify strongly with this 
vision, that they regard it as worthy and compelling. 

b. The goals that guide educational practice can be 
explained with reference to the guiding vision. 

c. The curriculum, as well as the physical and social 
environment, exhibit commitment to the guiding vision and 
the particular goals that are derived from it. 



d. The educators who do the work of the institution 
strongly identify with and themselves exemplify the 
vision that the institution represents and thus approach 
efforts to actualize the vision whole-heartedly. 

e. Because the institution cares deeply whether it is 
successful in realizing its goals and vision, it looks 
for gaps between intention and outcome and works hard to 
remedy them, There is here a tacit commitment to serious 
assessment and self-improvement -- this being a sign of 
a really serious commitment to the underlying goals and 
vision. 

4. "Vision-driven" does not necessarily imply "planful'' or 
"designed" . Not all vision-driven institution emerge through 
systematic efforts to translate a shared vision into a blueprint 
for an educational institution, which is then translated into 
practice under real world conditions. In some vision-driven 
institutions, nobody has thought systematically about what the 
guiding vision is or about the way to translate that vision into 
educational terms. 

a. Invisible hand institutions. Some such institutions 
have evolved more organically, spontaneously, and unself­
consciously through a variety of cooperating 
circumstances over a period of time. [Such institutions 
come into being and exist in a way that is described by 
many "Conservative" social and educational theorists like 
Edmund Hurlee, Michael Oakshott, and Michael Polanyi. 
These thinkers are often skeptical, if not actually 
critical, of efforts to systematically articulate and 
then implant a vision.] 

b. Sometimes institutional visions precedes the vision of 
ideal educational outcomes. Sometimes an institution 
grows out of someone's vision of what an ideal 
educational institution looks like (and not out of a 
vision of the product of the educational process). In 
such cases as well, while there may be an animating 
vision of the kind of person and community one is hoping 
to nurture, it will not necessarily be articulated or 
readily articulable by the participants. 

5. "Visions" and "Visions-in-Use". While the participants in an 
institution may not be capable of identifying a guiding vision that 



is at work in the institution, an anthropologically-oriented 
observer may be capable of doing precisely that. That is, the 
observer may be able to tie the predictable outcomes of 
participation in the institution to the body of practices, customs, 
organizational structure, and norms exhibited in the institution. 
The delicate balance of institutional life seems to operate, as 
though and perhaps in fact invisibly, to maintain this state-of­
affairs: the outcomes remain the same over long periods of time, 
and institutional arrangements, down to the very details, tend to 
support them. Efforts to change these patterns change. In such a 
case, we might want to speak of a vision-in-use. "Vision-in-use" 
is a conception of the outcome of the educational process which, 
were it actively subscribed to, would go a long way towards 
explaining the patterns of activity and organization and other 
features of the institution's living reality . 

It is possible that when a vision-in-use is articulated, the 
participants will say , "Yes -- that is exactly what we're after -­
except that now you've given voice to it." It is, however, also 
possible that the vision-in-use articulated by the observer will be 
disavowed by participants in the institution: "This is not at all 
what we' re after, " they might say. a) It is possible that this 
denial is an act of Sartreian "bad faith;" that is, they don't want 
to own up to the vision that they are in fact committed to. b) 
Another possibility is that they have simply failed up to now to 
understand the impact of the educational arrangements they have 
created and that they are truly disturbed by what they have 
discovered. 

Suppose now that, disturbed by what they have learned, they 
set about trying to improve things but that these changes come to 
nought. It is an open question which of the two possibilities 
discussed above this state-of-affairs would support. Concrete study 
into the particulars of the case would probably be necessary to 
make a determination as between these - or perhaps other -
possibilities. 

TOWARDS COHERENT, SHARED, AND COMPELLING VISIONS 

Jewish educating institutions typically serve an 
extraordinarily diverse clientele. Many of those who are tied to 
an institution have not ever engaged in trying to clarify their own 
visions of a meaningful Jewish existence, and to the extent that 
the have, what they discover is that there is great diversity of 
views amongst them. If vision-driven institutions are to become 



more prominent features of our educational landscape, the problem 
of how to generate shared vision must be addressed. Two very 
general approaches to the problem will be articulated: A. Trying to 
transcend diversity; B. Structural reforms that make it unnecessary 
to try to dissolve diversity. 

A. Towards Shared Vision where none has heretofore existed. 

1. Most generally, assume for the moment an institution featuring 
at least the impression of significant diversity of outlook among 
the critical stakeholders. Through what kind of process can a group 
of individuals be brought together under the umbrella of a vision 
that will be both shared and compelling? A multitude of overlapping 
questions cluster around this general issue. For example: 

1. Assuming that there is more than one process that lead 
to this achievement, are there reasons to encourage one 
or some among them and not others? 

2. What is the role of professional, lay , and 
denominational leadership in this process? 

3 . . To what extent, if at all, should some variant of the 
"democratic process" guide or define the outcome? 

4. Is it the leadership's job: 

a. to guide the rank-and-file towards an 
appreciation of a vision they judge 
appropriate?, 

b. to help draw out from their constituencies 
a vision that reflects "where they are and 
want to be" , that is, to work towards the 
development of a vision that integrates the 
visions of the key stakeholders? 

c . to encourage a process that guides the 
membership towards disciplined, content-based 
reflection concerning what they want to be 
educating towards? 

5 .In what way does serious study enter into the process 
of working towards a shared vision? Must it be insisted 
on? 



6. To what extent and in what ways should some variant of 
the democratic process enter into the process of 
developing a shared vision? 

7. Who are the key stakeholders that must buy into a 
vision - and at what stages - if an institution is to 
have a meaningful chance of becoming more vision-driven? 

8. Is it possible that the attempt to define an 
institutional vision -- of the kind of institution we'd 
like to see - should sometimes precede the attempt to 
define a guiding vision of the kind of person and 
community we want to cultivate? 

9. To what extent will appropriate answers to these 
various questions depend on a variety of local 
circumstances, e.g., the nature of the leadership, the 
attitudes of the constituency, the history and culture of 
the institution, the desire of denomination leaders to be 
involved, etc.? 

10. Through what process can members of an institution be 
brought to appreciate the importance of working towards 
vision-drivenness and to agree to make the effort? 

11 . Through what set of activities/processes should the 
stakeholders of an educating institution take stock of 
the institution's present state-of-affairs -- its 
structures, its impact, its vision-in-use, etc. , and how 
can participation in such activities and processes 
encourage the effort to move towards vision-drivenness? 

B. STRUCTURAL REFORM AS A SOLUTION TO THE PROBLEM OF GENERATING 
SHARED VISION 

The immediately preceding section pointed to different strategies 
by which an institution lacking a coherent and compelling guiding 
vision might move - or be moved - towards one. Briefly and crudely 
summarized, the three strategies suggested involved: a) through a 
carefully devised process, a vision predesignated by the leadership 
comes to be shared by the critical stakeholders; b) an effort is 
made to elicit from the key stakeholders what their own visions are 
and then to develop a vision which integrates their respective 
visions into a coherent whole; and c) a process that involves the 
interplay between efforts to clarify one's own vision and efforts 
to understand and struggle with the articulated visions of 



thoughtful individuals who have wrestled with this problem in a 
penetrating way over a long period of time, e.g. Greenberg, 
Brinker, Twersky. The actual process may lean in one direction or 
another but may involve elements of all three strategies. 

Here I 'd like to suggest an altogether different approach to 
this problem - an approach that works from the assumption that it 
may be very difficult if not impossible to move people holding 
diverse views towards a shared and compelling vision of what they 
would hope to accomplish. The intuitive idea at the heart of the 
two proposals summarized below is that it may be easier to create 
structures that will encourage individuals who share a common 
vision to self-select into a congenial educational environment than 
it is to develop a shared vision among people who may begin light­
years away from each other. 

PROPOSAL 1: This proposal is modelled on magnet-school programs and 
choice-plans found in general education. In community X, a decision 
is made to dissolve the existing educational system which assigns 
children to educating institutions based on congregational 
affiliation. Instead, the community self-consciously establish a 
number of educating institutions, each informed by a different 
guiding vision. One institution might heavily emphasize text study 
as the heart of Jewish existence; another might emphasize social 
action, yet a third might make spirituality its core theme, 
etc.Parents , who have heretofore been expected to send their 
children to their congregation's educational institution, would be 
told that by virtue of their membership in the congregation they 
are eligible to attend any one of the educating institutions in the 
system. Their job is to pick an institution whose guiding vision 
they identify with. Through a process of self-selection different 
institutions tend to attract a population of individuals who share 
values, outlook, and aspirations. Under this system, parents 
wishing to enroll their child in a particular vision-driven 
institution would need to apply, and they might well be asked to 
agree to various ground-rules and expectations as a condition of 
admission. In such a system, we would not have to create shared 
visions; rather, individuals already sharing a vision would, 
through the operation of the system, be brought together under one 
roof. 

PROPOSAL 2: A congregation announces that within its existing 
educational system - say, a congregational school -- it is about to 
open a smaller and very selective "school within a school." All 
members of the congregation are eligible to enroll their children 
in the school-within-the-school, with the qualification that they 



must understand the vision animating the experimental institution 
and agree to its ground-rules and expectations. 

Like Proposal 1, the arrangements identified in Proposal 2 
operate to draw in a select group of families who W1derstand and 
identify with the guiding vision of the educating institution -- in 
this case "the school within the school". The advantage of this 
strategy enjoys, as compared with the first, is that it does hot 
require elaborate structural changes on the order of dissolving the 
institution of the congregational school. 

FROM VISION TO EDUCATIONAL DESIGN 

1. Having a vision does not guarantee the ability to create a 
vision-driven institution. Having a vision of a meaningful Jewish 
existence, even one that is shared and compelling, is no guarantee 
that one will be develop educational institutions that ably express 
and guide students in the direction of this vision. Indeed, 
although it sometimes happens that a single individual is adept 
both at articulating a powerful vision and at developing 
educational arrangements that nurture that vision into being, there 
is no reason to think that typically these very different skills go 
hand in hand. 

2 . No unique translation. There is no unique translation of a 
vision into educational terms. It is not just that the elements of 
the vision will inevitably be somewhat differently interpreted, but 
that the translation into goals and educational practices 
necessarily relies on a variety of beliefs concerning human nature 
and education, e.g. , the way, and the conditions under which, human 
beings learn and grow. Different beliefs concerning such matters 
will give rise to very different educational arrangements, even if 
one begins with the same vision of the ideal to be striven for. 

3. Dimensions of the translation. To translate a vision into 
practice involves attention not only to curriculum and pedagogy but 
also to the organization of the social and physical environment --
to what some describe as "the culture" of the institution. 

3 . The how question. Through what kinds of processes and 
expertise can a vision, once agreed on, be meaningfully translated 
into goals, and from goals into the design of curriculum, 
institutional norms, patterns of physical organization, etc.? 
Where is the appropriate expertise to be found? 

4. Variations in one's conception of the process of 



translation. While, as noted above, one's translation may vary 
depending on one's interpretation of the vision and one's 
assumptions about human nature, human growth, and human learning, 
translations may also vary because people understand the process of 
translation itself in very different terms. For example, one 
school of thought may insist that one begin with vision, then move 
in linear fashion to goals, and then to objectives, and then to 
concrete learning experiences spread over X number of years. 
Regardless of the wisdom of that approach, it is worth noting that 
there are others. For example, Dewey's approach would probably be 
to use the guiding vision as an observational and planning tool. 
Meeting up with a new group of children, the educator interprets 
their impulses, behaviors, understandings and skills through the 
lens of the vision. Keeping the vision clearly in mind, the 
educator struggles, in true progressive fashion, to guide the young 
into activities that they will find exciting but that will help to 
develop understandings, desires, and dispositions that will incline 
the individual towards the world that the vision represents. 
Impulses and desires that might heretofore =have been viewed as 
distractions from the educational process are now suddenly viewed 
as wrestling with some critical questions. 
QUESTIONS FOR THE GOALS PROJECT THAT CHALLENGE ITS CONCEPTUAL 
FRAMEWORK AND ASSUMPTIONS 

1. "Our pressing need today is not for conceptions or visions of 
the ideal product of a Jewish education. Rather, our principal 
need is to provide children and adults in our communities with 
experiences that bring home to them the life-transforming power of 
Jewish customs, understandings, and activities, so that they will 
develop a thirst for more and deeper such experiences. What we 
need is to catalyze a drive to seriously explore the resources of 
Judaism -- not a vision of the end of that exploration. Our 
energies should therefore focus on activities like Shabbatonim, 
Israel experiences, and text-study encounters that will awaken in 
adults and children alike a thirst for Jewish growth. " 

2. Do we really need an underlying "vision" in which our 
educational goals are anchored? Might it not be possible and 
enough for an educating institution to develop a clear and coherent 
set of guiding goals which are not wedded to any particular 
conception of "the Good Life" (Jewishly speaking)? 
Moreover, given the diversity of outlook among stakeholders within 
even most individual institutions ,isn't it more realistic to think 
that we could generate widespread support for a set of general 
goals than for an over-arching vision of the kind of person we want 
to nurture? Perhaps we should be encouraging institutions to 



identify and commit themselves seriously to a small number of core­
goals and give up the effort to develop an anchoring vision. 

3. "Our problem is not 'vision', but something else. Many 
educating institutions do have visions (i.e. conceptions of where 
they want to head, of the kind of person they want to cultivate). 
Their problem is not an absence of vision but that the conditions 
of life make it impossible to realize this vision (for example, the 
culture that surround the children day-in-day-out, the time 
available for Jewish education, the attitudes of their parents, the 
unavailability of educators who have any commitment to the 
institution's vision). These problems - not "the vision-thing" -­
are what we need to address. 

--Bo UnD _ 8KcZuX86QvYVtGo2e058d09--
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Ginny, 

The following is the list of participants at the Goals Seminar and their work and home addresses, 
and telephone numbers: 

(staff) 
Gail Dorph 
Seymour Fox 
Annette Hochstein 
Alan Hnffinann 
Barry Holtz 
Ginny Levi 
DanielMarom 
Danny Pekarslcy 
Shmuel Wygoda 

Isa Aron - Professor Education 
(w) Hebrew Union College - Jewish lnBtitute of Religion 3077 University Ave, Los Angeles, CA 
90007-3796 tel: 313-749-3424 

1Jving Belansky - Co-Chair Commission on Jewish Continwty 
( w and h) 10 Saddle Club Road, Lexington, MA 02173 tel: 617-861-9360 

Chaim Botwinick - Executive Director BJE of Baltimore 
(w) Center for the Advancement of Jewish Education c/o The Associated , 10 l West Mount 
Royal Ave, Baltimore, MD, 20201-5781 tel· 410-S78-6914 
(h) 75 19 Slade Ave, Baltimore, MD 21208 tel: 410-653-63 13 

Ruth Cohen - Project Di.rec;tor 
(w) 1360 North Prospect Ave, Milwaukee, WI S3202 tel: 414-271-8338 
(h) 4323 North Stowell, Shorewood, WI 5321 1 tel: 414-332-6393 

5 Aryeh Davidian (?) 

Marci Dickman - Director of Jewish Educational Services 
(-:, (w) Council on Jewish Rducational Services 5800 Parle Heights Ave, Baltimore, MD, 21215 tel: 

410-578-695S 
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(h) 20 Elwell Ct., Randallstown. MD, 21133 tel: 410-655~6577 

Kyla Epstein - Educational Director of Anshe Chesed / Fairmont Temple 
(w) 23737 Fairmount Blvd., Cleveland OH, 44122 te~ 216-464-5890 
(h) 2548 Channing Road, Cleveland OH, 441 18 tel: 216-397- 9952 

Jane and Larry Gellman - (Jane: Co-Chair Milwaukee Lead Commumity Project) 
(h) 3S35 North Summit Ave, Milwaukee, WI 53211 tel: 414-963-9196 
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Ellen Goldring - Co-Director, Monitoring, Evaluation and Feedback 
(w) POB 514, Peabody Colleae, Vanderbilt University, Nashville TN, 37203 tol: 61S-322-8000 
(h) 852 Highland Crest, Naabville TN, 37205, tel: 61 S-356-5504 

Mark Gurvia - Director of Administration, Jewish Education Center of Cleveland 
I ( (w) 2030 South Taylor Road, Cleveland, OH 44118 tel: 216-371-0446 

(h) 2407 Eardley Road, Cleveland OH, 441 18 tel: 216-932-6419 

Rabbi Robert Hin 
I Z.. (w) Yetbiva University, 500 West 185th Street, New York. NY 10033 tel: 212M960-5263 

(h) tel: 914-3Si.883S 

Carolyn Keller - Director Commission on Jewish Continuity 
1 S (w) Combined Jewilh Philanthropies 1 Lincoln Plaza. Boston, MA 02111-2627 tel: 617-330-9591 

(b) 47 Wuhuaett Ori~, Lexington, MA, 02173 tel: 617-862-1926 
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Ray Levi • Principal 
(w) Agnon School 26500 Shaker Blvd. Beachwood Oh, 44122, tel: 216-464-S0SS 
(h) 3124 Chadbourne Road, Shaker Heiahts, OH, 44120, tel: 216-752-3124 

Riobard Meyer • Executive Vice President 
(w) 1360 North Prospect Avo. Milwaukee, WI 52302 tel: 414-271-8338 
{h) 6039 North Sboreland Ave, Milwaukee, WI 53217 tel: 41+964al095 

Sc,arle Mitnick - inoomina president of CJES. 
(w) Caplan, Hyman, and Greenberg 20 South Charles Street, Baltimore, MD 21201 tel: 410-539-
6967 
(h) 6307 Fairlane Drive, Baltimore, MD, 21209 tel: 410.358•9449 

BarbaraPcnzner 
(ahe is here in Israel; send the material to u,, and we will get it to her) 

Dan Polster 
(we received information that he was participating from you; wo have no &ddreas or td: number) 

Ina Regoain - Executive Director • Milwaukee AJsociation for Jewish Education 
(w) 6401 North Santa Monica Blvd., Milwaukee, WI, S3217 tel: 414-962-8860 
(b) 9580 North Regent Road, Milwaukee, WI, 53217 tel: 41~3S2-2912 

Jay Roth• Executive Vic:e Praident JCC of Milwaukee 
(w) 6255 North Santa Monica Blvd, Milwaukee, WI 53219 tel: 414-964 4444 
(h) 9290 North Fairway Drive, Milwaukee WT, S3217 tel: 414-228-8583 

Lilia Schachter - Direaor Cleveland Fellows 
(w) 26500 Shaker Blvd. Cleveland, OH 44122 tel: 216-464-4050 
(h) 27650 North Woodland Road, Pepper Pike, OH, 44124 tel: 216--831-3903 
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Z~por~ Schorr - Director of Education • Beit Tefilloh Community School 
(w) 3300 Old Court Road, Baltimore, MD, 21208 tel: 410-486-1905 
(h} 3502 Sherburne Road, Baltimore, MO 21208, tel: 410-358-0136 

P.3/ 3 

Louise and Jerry Stein - (Louise: Co-Chair Milwaukee Lead Community Project, Jerry: President 
dJ y elect Milwaukee Jewiab Federation) 

(h) 2510 West Dean Road, Milwaukee, WI tel: 414-352-3140 

Barbara Steinberg - Executive Director Commission for Jewish Eduwion of the Palm Beaches 
(w) 4603 Community Drive, Wnt Palm Beach, FL, 33417 tel: 407-640-4304 
(h) 331 Eagleton Oolf'Drive, Palm Beach Gardens. FL, 33418 tel: 407-627-5314 

Robert Toren - Director of Judaica ICC of Cleveland 
(w) 26001 South Woodland Blvd., Beachwood, OH 44122 tel: 216-837-0700 
(h) 1515 Compton Road, Cleveland Heights, OH 44118 tel: 216-371-0302 

Suun Wyn« • Educational Director • B'nai Jeabrun 
(w) 27501 Fairmont Blvd. Pepper Pike, OH 44124 tel: 216-831-6555 
(h) 2550 Windy Hill Drive, Pepper Pike, OH 44124 tel: 216-473-3136 
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Here's a precis of my Milwaukee presentation, including issues 
t hat arose . I will be sending a copy of this on to Bill Robinson 
as well , because a reading of his document on vision-driven 
communities helped to focus some of my thinking about how to 
approach the Milwaukee presentation. Thanks to Bill and a long 
ride down to Milwaukee, I feel like I'm developing a better sense 
t han I had about how to approach the notion of a vision-driven 
community . See text of this document for details. 

In any event, conceptually, I now find myself thinking in terms 
of different kinds of visions: personal visions (e.g. the 
educated Jew); shared visions (dealing with the same theme); 
institutional visions (that is , a vision of what an optimal 
e ducational environment might look like); and, finally, a 
community-vision (as articulated in the attached file). 
Exp loration of the relationships between them could prove very 
useful, I think . 

I hope this proves helpful to you, Gail, as you think about your 
Baltimore presentation . As I said over the phone, people seemed 
friendly and engaged . What the impact in fact was is hard for me 
to judge . 

Talk to you soon . 
--BoUnD 8KcZuX86QvYVtGo2e090ab3 
Content~Type: APPLICATION/OCTET-STREAM; name="DS - MLWK" 
Content - Transfer - Encoding : 7BIT 



THE MILWAUKEE PRESENTATION 

Background. Prior to the Milwaukee presentation, I had been briefed 
c oncerning several concerns they might have, including the 
fol lowing: 1 . Are they being abandoned by CIJE, as it moves to 
expand? 2 . What's next? What will be the outcomes and payoff of 
seminar part icipation? 3 . What will the seminar look like? 

I had prepared to organize my remarks around t he following themes: 
background assumptions of the Goals Project; hoped-for outcomes of 
the seminar and the work ahead next year; the content of the 
seminar - the themes explored; the kinds of activities we will be 
engaging in; what CIJE does and does not have to offer in the way 
of an approach to the problem of encouraging vision-drivenness. 

In fact , these were principal matters that I discussed -- but 
jogged by an early morning reading of a very helpful memo Bill 
Robinson had written at my request, I remembered that Milwaukee was 
very interested in the question of a COMMUNITY VISION. On the way 
down to Milwaukee, I found myself thinking a lot abut this theme, 
and in the hour or so I had before my presentation, I made it into 
the starting-point of my presentation . I mention this because I 
feel that i t this piece may in fact represent a contribution to the 
conceptual map of the Goals Project, and I will summarize what I 
had to say about this below . 

Whether the meeting went well or not, I couldn't tell. In 
at t endance were Louise, Jane, Ina, Jane's husband , Rick Meyer, 
Ruth, Jay Roth, and Tzivia Blumberg. Everyone was polite , and the 
people we we re particularly concerned about - Jay, Jane's husband, 
and Rick -- all seemed actively invo lved and asked questions. 
Whether they came away feeling this seminar would be worth their 
while I 'm not sure. 

When pressed for their hopes and questions : 

l . Rick expressed his hope that the seminar would not be overly­
academic , that it wouldn't shy away from practical concerns. He 
also expressed his interest in having a chance to talk during the 
seminar about how it and the Goals Project fit into the Lead 
Community effort . 

2 . A real iss ue for a number of them, rightly, was this : how is it 
pos sible i n institutions featuring so much diversity to develop a 
shared v i sion that (in the name of consensus) so vague that it 
elicits no passion . 

3 .A. question was also raised about whether we would discuss 
di f ferent models for encouraging institutions in the direction of 
s hared visions. I intimated that there were several models that we 
are familiar with, and that the seminar would indeed focus on this 
general problem . I stressed that while CIJE has some decided ideas 
about this issue, especially concerning crucial ingredients, i t has 
no formula to offer and, indeed, would welcome an opportunity for 
all of us to wrestle with this issue during the seminar . 

4 .Another issue that arose : the case of JCCs, and what vis ion­
drivenness might mean in that kind of a setting. 



5 . CIJE was cautioned not to assume that local institutions have 
not done a nything in the areas we're interested in; we should 
p e rhaps b egin by asking them what they have accomplished. We should 
a lso not assume that they will feel they have much to learn from 
u s . (I r e s pon ded that this is where their help will be invaluable, 
t ha t is , i n bringing institutions to the table with an open mind) 

6 . When will t here be breaks -- so that I can schedule meetings, 
etc . ? I s the s chedule concrete in that ways? I responded that two 
e v eni ngs were f ree and that there would be breaks of 1 to 2 hours 
i n t he afternoon, but that the schedule they are getting at this 
poi nt doesn' t go down to this level of specificity . Meyer, who 
aske d this, seemed satisfied. 

7 . What clothes are appropriate? I said that with the exception of 
t he v isit t o the Yeshiva, they should wear whatever's comfortable . 
Bermuda shorts are f i ne. (Louise's question) 

8 . A concern was expressed that they ge t t he materia l s soon, 
e s peci a lly by those leaving early . 
DP ' S PRESENTATI ON RECONSTRUCTED 

I wa n t to begin by locating the Summer Semi nar in a larger 
con t ext . Th e quest ion I want to begin wi th i s t his: "Wha t does it 
mea n for a communit y to say that i t cares about Jewi sh continuity? 
Wh a t is it committ ing i tself to if i t seriously a nnounces this as 
its central concern?" My suggestion i s that answering this 
quest i on o f f ers a sterling-opportun ity to articulate a community­
v ision . 

Communitie s might c hoose to answer this gene ral question 
in many ways. I could, f or example, imagi ne a community 
int e rpr eting i t s "caring about Jewish con tinui ty" as entailing the 
following : 

l . We a r e a caring community . We are a c ommunity that in 
varied ways c ommunicates to its members that they a re 
c ared a bout and that their basic n eeds wi l l be met. To 
say t hat we are a caring community is also t o say t hat we 
offer our members meaningful opportuni ties t o be t h e 
givers of c are to others (not jus t t h e r ecei ver s) 

2 . We are a community that offers its members 
opportun it i es f o r activities they will find personally 
meaningful. What these activities are -- whether in the 
real m of celebration or prayer, social action, study, 
meeting t he needs of others - needs to be determi ned; but 
the key is for the community to offer its members 
opportuni t ies for e ngagement that they might not 
o t h e r wi se have. 

3 . We are a community that takes education seriously. 

Jus t as i t is not sel f - evident what it means to be a caring 
commun ity o r a community that provides its members with avenues for 
meani ngfu l e ngagement, so too, it is not self-evident what it means 
to be a communi ty that take s education seriously. But here is one 
t hing it do es not mean: i t doesn't mean that the community 



a~nounces works towards a vision of an ideal Jew and then proceeds 
to try to actualize it. Such matters, which are at the heart of 
the Goals Project, are more appropriately addressed at local, 
institutional levels. 

But to say that a community shouldn't be in the business of 
articulating and t rying to actualize its own vision of an ideal Jew 
doesn't mean that it is stuck with articulating "motherhood and 
apple pie" kinds of goals . On the contrary, a community that 
a nnounces i tself to be serious about education can articulate a 
cohe rent vision of i tself with some real bite . Here are some 
possible elements: 

1 . We are a community that works hard to encourage its constituent 
institutions to develop an adequate personnel base. We are 
committed to their being an able e ducational director working full­
time in each sizeable institution and we will do what we can to 
raise the educational level of the educators. 

2 . We are a community in which everybody - including lay and 
pro f essional community leaders - is engaged in serious l earning, 
and will work hard to make this image of ourselves a reality. 

3 . We are a community that develops meaningful educational 
opportunit ies f or those (say, inter-marrieds) who may be currently 
excluded f rom our purview. 

4 . While we as a community do not have a vision of a meaningful 
Jewish e x istence which we represent, we believe it important to do 
what we can to encourage our constituent, local institutions to 
become vision-driven, a nd we commit ourselves to using our energies 
and resources to making this happen . 

#4 , which brings us to the Goals Seminar, has thus been introduced 
i n a larger context -- a context that focusses on what it might 
me an to be a community that is seriously concerned about Jewish 
continuity and that bel ieves Jewish education is integrally related 
to this effort. Against this background, I turn to the Goals Seminar. 

THE GOALS SEMINAR 

Bac kground assumptions : 

l . Goals are critical tools in the educational process; 
t hey are the basis for decisions of various kinds and for 
assessment , etc . 

2 . I n many typical Jewish educating institutions, goals 
are often non-existent (Teach Chumash--or Israel, etc., 
as though the subject came tagged with a goal). Even 
where is an avowed goal, efforts to realize it are at 
best symbolic in the sense that there's been no 
systematic effort to assess the likelihood that the 
arrangements in place can achieve the avowed purposes. I 
focused on Prayer in this connection, developing this 
example in some detail, with attention to the 
thoughtlessness of our goals/efforts : is proficiency 
really enough? what does it mean to teach prayer to 
c hildren whose views on God may be very non- traditional? 



what's t he real impact of the activities we've designed 
in this arena , etc.? I also stressed, in this 
connection, that goals are often disembodied - that is, 
they' re not anchored in a vision which explains why 
t hey're important . 

3 . It is critical that Jewish educating institutions move 
towards goals- and vision-drivenness -- hence, the Goals 
Project. 

Seminar outcomes: Here are the points I stressed. 

1 . Knowledgeability of participants concerning what it 
means to be goals-and-vision-driven, of the dimensions 
and complexi ty of the effort to move in this direction; 

2. Conviction that the effort to become vision-driven is 
critical and needs to be encouraged . 

3 . A plan of action for engaging the local community and 
local institutions i n the process, with special attention 
to the local seminars . 

4 . A sense of partnership with CIJE and other 
participating communities and bodies in this general 
e ffort . 

Semi nar content. I stressed the following : 

1 . Wh a t visions are and t he ways they can inform 
deci sion-making. 

2 . What vision-driven institutions look like. 

3. Translation from vis i on to educational design and 
practice. 

4 . The c hallenge and probl ematics of developing shared 
and compelling vision . 

5 . The development of a community plan of action in this 
arena . 

Seminar form : a mix of activities, including field-trip, lectures, 
sma l l group discussions that encourage reflection, learning, and 
del i b e ration, examining a case-study, etc. The seminar will be 
demanding , but we've worked hard to create sessions that will be 
indi vidually engaging and with a rhythm that will keep people awake 
and with us . 

Nex t steps . Under this heading I discussed the local seminars and 
who we would expect to be participating. I described this as the 
beg i nning of a process - - a process that not all participating 
i nstitutions would necessarily continue with beyond this stage. I 
did n ' t but perhaps should have discussed the next stage at which we 
wou l d be t rai ning one of 11 their 11 people to push the process along 
at institutional levels. 

What CIJE has to offer. Do we have an approach? Here's what I said. 



1 . No formulae about how to become vision-driven will 
apply across the board. Institutions differ in their 
h i story, in their culture, in their leadership, and these 
matters are all pertinent to deciding how to proceed . 

2 . While aware of models that emphasize visionary 
leadership and of other models that emphasize consensus­
building (a la values clarification), our own model a. 
recognizes that both may enter in, though in varying ways 
depending on the institution, and b . insists that a 
process of serious study of different conceptions of what 
we should be educating towards needs to be part of the 
process . 

3 . The major stakeholders - - in a congregation, Rabbi, 
educational leader, and lay leader - need to be involved 
and s upportive of the effort. 

4. "Having a vision" may not be an all-or-nothing matter. 
The important thing is to make progress towards being 
more vision- driven . 

5 . It is tempting to dismiss the effort to become vision­
driven in advance -- on the grounds that "it's 
impossible." CIJE' s view is that all the practical 
considerations that might be used to snuff out the e ffort 
need to be acknowledged but cannot interfere with the 
effort to understand what we're committed to and what 
would be entailed by a serious effort to realize this. 

6. Brutal honesty! Institutions need to be brutally 
honest with themselves concerning what it is they are 
really committed to and prepared to realize - what r eally 
matters t o them. They also need to be brutally honest 
in assessing the relationship between their hopes and the 
educational practices they now have in place . Such 
honesty must infuse the process. 

As signment. I briefly described the portraits-assignment and 
explained the rationale for it . 
--BoUnD_8KcZuX86QvYVtGo2e0 90ab3 --
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Ginny, 

The following is the list of participants at the Goals Seminar and their work and home addresses, , ~ 
and telephone numbers: f ~ ~;<, tJ , '>('N~ ~ ~ 

f-~ 

v 

v 

~orph-\' ~To. d<i ~ ~ \3 

t.$"cymour Fox ~ / 
✓Annette HocbstF1n 
vAlan Hoffmann I 

✓ 
V 

Barry Holtz ~ o c4J 
Ginny Levi ~ · - fo d., 

v{)aruel Marom · 
✓ . vDanny Pekarsky. ~ 

vShmuel Wygod~ ✓ 

,/ 

/. visa Aron - Prof$sor Education 
(w) Hebrew Un.ion College - Jewish Institute of Religion 3077 University Ave, Los Angeles, CA 
90007-3796 tel:!313-749-3424 1 9 1 ✓ 

I 

~ Belansky :.. Co-Chair Commission on Jewish Continuity 
(wand h) 10 Saddle Club Road1 Lexington, MA 02173 tel: 617•861-9360 

vehaim Botwinick • Executive Director BJE of Baltimore 
(w) Center for the Advancement of Jewi$h Education c/o The Associated, 101 West Mount 
Royal Ave, Balt~ore, MD, 21201-57~1 tel: 410-S78-6914 ) ._ 
(h) 7S19 Slade Ave, Baltimore, MD 21208 tel: 410-653-6313 

L--R\ith Cohen - Prbject Director 
(w) 1360 North Prospect Ave, :Milwaukee, WI 53202 tel: 414•271-8338 ~ y, 1 - -; o 'i< I ✓ 
(h) 4323 North Stowell, Shorewood, WI 53211 tel: 414-332-6393 

Aryeh Davidson{?) 

Marci Dickman ~ Director of Jewish Educational Services 
(w) Council on J~ Educational Services S800 Parle Heights Ave, Baltimore, MD, 21215 tel: Li' 
410-578-695S 
(h) 20 ElwelJ Ct .• Randallstown, MD, 21133 tel: 410-6SS--6577 ~IO - L/ li1 v -( 71 7, ✓ 

Kyla Epstein - Educational Director of Anshe Chesed / Fairmont Temple 
(w) 23737 Fairmount Blvd,, Cleveland OH, 44122 te~ 216.464-5890 -Z. I lr 1-! (, ~ ~ ~ 1. 1. ✓ 
(h) 2548 Channing Road, Cleveland OH, 44118 tel: 216-397- 9952 

Jane and Lany Gellman ;. (Jane; Co-Chair Milwaukee Lead Conunwnity Project) 
(h) 3S35 North Summit Ave, Milwaukee, WI 53211 tel: 414-963-9196 

l( I "I • "'\.., :, - s ~- ✓ v j 

I 

( 



Ellen Goldring • Co-Director, Monitoring, Evaluation and Feedback 
(w) POB ~14, Peabody College, Vanderbilt University, Nashville TN, 37203 tel; 615-322-8000 
(h) 852 Highland Crest. Nashville TN, 37205, tel: 615-356-5504 

· Mark Gurvis • Director of Administration, Jewish Education Center of Cleveland 
(w) 2030 South Taylor Road, Clevelamt OH 44118 tel: 216-371•0446 3 71-'l.S 2,-3>.,./ 
(h) 240? Eardley Road, Cleveland OH, 44118 tel: 216-932-6419 

Rabbi Robert Hirt 
(w) Yeshiva University, 500 West 185th Street, New York, NY 10033 tel: 212 .. 96()..S263 
(h) tel: 914-352 .. 8835 '/ ?~ 1 ., _ - !; 2 Z r( / 

Carolyn Keller .. Director Commi&sion on Jewish Continuity 
(w) Combined Jewish Philanthropies l Lincoln Plaza, Boston, MA 02111-2627 tel: 617-330-9591 
(h) 47 Washusett Drive, Lexington, MA., 02173 tel: 617-862-1926 ~ ll -;,30 -5"( 1 -J _(' 

Ray Levi • Principal . 
o.-~P c.f\AAi "1 

\.\ fl . I (w) Agnon &hool 26500 Shaker Blvd. Beachwood Oh. 44122, tel: 216-464-S0SS 
(h) 3124 Chadbourne Road, Shaker Heights, OH, 44120, tel: 216-752-3124 

'--/ l 'I - 2. ~ l / 
Richard Meyer • Executive Vice President /- _ ~-~--- . 
(w)l360NorthProspect Ave.Milwaukee, WIS2302te1: 414-271-8338 ✓-( rw.tt h V 
(h) 6039 North Sboreland Aye, Milwaukee, WI 53217 tel: 414•964·1095 r.'Miv,~ 6-.~ f,.. /,,.,a.""; · -Searle Mitnick· incoming president ofCJES. . 
(w) Caplan, Hyman, and Greenberg 20 South Charles Street, Baltimore, MD 21201 tel: 410-539 .. 
6967 , c:: • ./ 

. 1110- >~ v ....... V I (h) 6307 Fairlane Drive, Baltimore, MD, 21209 tel: 410-358-9449 -, 

f Barbara l1enzner 
(she is here in Israel; send the material to us, and we will get It to her) 

Dan Polster ~ 2 2 - g 3<:" 4 K 
. (we received information that he was participating from you; we have no address or tel: number) 

I 
Ina Regosin - Executive Director - Milwaukee Association for Jewish Education ✓ 
(w) 6401 North Santa Monica Blvd., Milwaukee, WI, 53217 tel: 414-962-8860 ~I'-\- ifo 2. ~ ~ ~S. --- . 
(h) 9580 North Regent Road, Milwaukee, WI, 53217 tel: 414-352-2912 

Jay Roth - Executive Vic:e President JCC of Milwaukee 
(w) 6255 North Santa Monica Blvd, Milwaukee, WI 53219 tel: 414-964 4444 LJ I'-\- l t?~ - I ?,\f ... ~ 
(h) 9290 North Fairway Drive, Milwaukee WI, 53217 tel: 414-228-8583 

\ 
Lifsa Schachter - Director Cleveland Fellows · 
(w) 26500 Shaker Blvd. Cleveland, OH 44122 tel: 216-464-4050 
(h) 276.S0North Woodland Road, Pepper Pike, O~ 44124 tel: 21~831-3903 
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1 Zipora Schorr - Director of Education • Beit Tefilloh Community School 2 ✓ (w) 3300 Old Coutt Road, Baltimore, MD, 21208 tel; 410-486-190S 1 \ o • be; .... - 12. 
(h) 3502 Sherburne Road, Baltimore; MD 21208, tel: 410-358-0136 · 

\ Louise and 1~ s~ • (Louise: Co.Chair Milwaukee Lead Community-Project, Jerry: President 
elect Milwaukee Jewish Federation) ,1 '-\ _ .3 5 ... _ ti 0 
(h)2S10 .WestDeanRoad, Milwaukee, WI tel: 414-352-3140 -, 1 

• 

Barbara Steinberg - Executive Director Commission for Jewish Education of the Palm Beaches 
(w) 4603 Community Drive, West Palm Beach, FL, 33417 tel: 407-640-4304 ✓/ 
(h) 331 Eagleton Golf Drive, P~Beach Gardens, FL, 33418 tel: 407-627-5314 ~ o 7- ~ 'l'D -~3° 1 · "": 

Robert Toren .. Director of Judaic& ICC of Cleveland 
(w) 26001 South Woodland Blvd., Boachwood, OH 44122 tel: 216-837..0700 . ( ~ · 
(h) 151S Compton Road, Cleveland Heights, OH 44118 tel: 216-371-0302 ~ 3 / - O 9 (o f ' 

I 

Susan Wyner • Educational Director • B'nai Jeahrun / 
(w) 27S01 Fainnont Blvd. Pepper Pike, OH 44124 tel: 216-831--6S5S <i 3 1- \.\ 5 7 · · 
(h) 2SSO Windy Hill Drive, Pepper Pike, OH 44124 tel: 216-473-3136 
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Subject : goals' seminar 
Date : 04-May- 94 at 22 : 48 
From : Gail Dorph, 73321,1217 

To : Virginia Levi,73321,1223 
danny, I NTERNET:danpek@macc.wisc . edu 

CC : Barry,73321,1221 
Alanisrael ,INTERNET:alanhof@vms.huji.ac.il 

boker tov , danny. 
Sitting here in the Newark airport, waiting in the plane to he 

cleared to f ly to Atlanta which is presently fogged in, I'm reflecting 
about our meeting yesterday. I thought it was a great meeting . We now 
have, Danny, a year ' s course and I think t he challenge is to go back and 
ask ourselves, what will make for a good 5 day seminar for our audience 
of professionals and lay leaders. 

One thing, I think we all agree is that we need to vary 
presentation with individual reflection and small group work both so that 
the days can have a manageable pace and so that participants can come to 
understand something of the nature and the complexity of the endeavor . 

Second, I think we all felt that participants needed to understand 
perhaps three cognitive pieces : 

1 . to walk away with an image of a VISION in the way we are using 
the term . As we asked the question yesterday, what kind of human being 
are we trying to nurture? Thus, they must come away with at least one such 
image. (although in my heart of hearts, I'd love it to be two, I'm not 
sure there is the time) 

2. To struggle with the question: once you have a vision, what 
has to happen to it in order for it to "drive" an educational institution? 

3 . A portrait of a vision driven institution which demonstrates 
the power of the vision to shape a variety of elements (i .e., climate, 
curriculum, class arrangements, discipline, staff development, hiring 
policies , etc.) 

I 'm not sure in what order these elements n eed to be introduced . 
Although logically one may come first, I think given our audience we might 
do better starting from three -- 11 Vi sion-driven Institution Live" and move 
to two to one. Just as you were able to do when you used the kitchen. 

Although the suggestions we made yesterday implied looking at 
varieties in order to understand complexity, in the light of day I'm 
wondering how feasible that approach will be given the time . Is it not 
possible to set up "straw men" as it were, just as you set up the kitchen? 
Perhaps, it is possible to set up ''a case " of each of these (1, 2, 3) and 
draw them out alluding before we move to the next step (in each case) t hat 
this is only one example and spinning out another that people hear but do 
not engage in analyzing in any way. 

Ad kan, my thoughts this am on an approach to the real question 
underlying our thoughts at this point: what are we actually going to do 
in Israel for five days that will be meaningful, inspiring and helpful to 
move this process along. 
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Subject: +Postage Due+Revised precis 
Date: 06 - May-94 at 14:55 
From: "Dan Pekarsky", INTERNET:PEKARSKY@mail.soemadison.wisc.edu 

To : Virginia Levi,73321,1223 

Sender: pekarsky@mail.soemadison.wisc.edu 
Received: from dogie.macc.wisc.edu by arl-img-1.compuserve.com (8.6 . 4/5 . 940406sa 

id OAA.00797; Fri, 6 May 1994 14:50:41 - 0400 
Received : by dogie.macc.wisc.edu; 

id AA.08273; 5.57/42; Fri, 6 May 94 13 : 50:32 -0500 
From: "Dan Pekarsky" <PEKARSKY@mail.soemadison.wisc.edu> 
Reply- To: PEKARSKY@soemadison.wisc . edu 
To: 73321.1223@COMPUSERVE . COM 
Date: Fri, 06 May 1994 13:49:00 -600 
Subject: Revised precis 
X-Gateway : iGate, (WP Office) vers 4. 03 - 1032 
Mime-Version: 1.0 
Message - Id: <2DCA9168.8A97 . 0002@mail.soemadison .wisc.edu> 
Content - Type: multipart/mixed ; BOUNDARY=BoUnD_8KcZuX86QvYVtGo2dca8374 

--BoUnD 8KcZuX86QvYVtGo2dca8374 
Content-=-Type: TEXT/PLAIN; Charset=US- ASCII; name= "ENCLOSURE" 
Content-Transfer-Encoding: 7BIT 

Date : 5/06/1994 1:46 pm (Friday) 
Subject: Revised precis 

Here is a precis of the La Guardia meetings, revised some after a 
conversation with Barry Holtz on Friday morning. As I wrote and 
read i t, I found myself impressed by how much we accomplished 
last Tuesday -- though conceptually and otherwise, there's still 
a lot to do. In particular, it seems unlikely that we can 
meaningfully do everything described in the file that is 
attached; there will need to be some hard choices, choices that 
should be driven by what we most want to accomplish . 

All the best. 

Files : C:\precis2 

--BoUnD 8KcZuX86QvYVtGo2dca8374 
Content-=-Type : APPLICATION/OCTET- STREAM; name="PRECIS2" 
Content-Transfer - Encoding: 7BIT 

PRECIS2 

THE LAGUARDIA MEETING : MAIN THEMES AND OUTCOMES 

PARTICIPANTS: Dorph, Hoffmann, Holtz, Pekarsky, Wygoda 

PLAN OF ACTION: Review the statement of "Desired outcomes" for the 
seminar developed by Pekarsky with attention to clarity and 
suitability, and to then use the revised/clarified statement of 
outcomes as a basis for thinking about the seminar. 

The meeting began over lunch (before the arrival of Hoffmann 
and Wygoda) with a review of three inputs : a) Daniel Marom's most 



recent fax summarizing his thoughts about the upcoming seminar; b ) 
Pekarsky's list of des i red outcomes; and c) Dorph's list of desired 
outcomes. Our sense was that these three pieces pointed in very 
similar directions, and, after discussion of issues suggested by 
the documents, we agreed to use Pekarsky's list as a basis for 
proceeding. 

THE LIST OF DESIRED OUTCOMES WE BEGAN WITH: Participants .. .. 

1. Feel that participat i on has been worth the effort, and can 
iden tify specific benefits. (The nature of these benefits wil l 
depend on the other outcomes, but might include such things as new 
understandings, insights, or skills; a sense for the importance of 
being vision- driven; a plan of action; networking; personal growth) 

2. Feel that they've been taken seriously as intellects and as 
sources of insight and knowledge . 

3. Understand what visions are a nd c a n p o i nt t o e x a mp l e s of them. 

4. Appreciate the importance of vision in relation to a) Jewish 
continuity and b) educational des i g n. 

5. "Own 11 examples of vision-dri ven i nstitutions . 

6. Understand the ways a nd extent to which Jewi sh educating 
i nstitutions are not vision-driven, as well as the consequences of 
thi s weakness . 

7. Appreciate that the development of personal and shared visions 
is difficult, energizing along the way, and do-able . 

8. Appreciate that the e ffort to embody a vision in a living 
educational setting is complex, labor- and- time - intensive , 
energizing, and do - able. 

9. Come away with a better sense of what they need to know, 
committed to learning more, and eager to encourage l ocal efforts in 
this arena. 

10. Understand what the next steps are : what event s , activities, 
and efforts will be taking p l a ce wh en (both l ocally a nd 
nationally); their responsibilities in the process; role of CIJE; 
role of denominations. 

DISCUSS I ON OF LIST OF DESIRED OUTCOMES 

A. There was some discussion, in relat ion t o #3, of what t he term 
11 vision 11 refers to, and a number of important and germane points 
were made: 

1 . the importance of disintguishing between a vision of 
a meaningful Jewish existence, understood in its social 
and individual dimensions, and a vision of an ideal 
educational environment. That the two are intimately 
connected is clear, but also that they are different. 
There is a need a. to discuss both and to exhibit their 
interrelationship, and b . a need to make sure our 
l anguage is not ambiguous (so that p e ople know what we 're 
referring to). 



2. We noted that we've been approaching "the nature of 
vision" issue in more than one way. Sometimes we talk 
about "meaningful Jewish existence", and sometimes we 
talk about the "constellation of skills, attitudes, 
understandings, dispositions, etc . 11 that we want to 
nurture.cultivate. Once again, the two are related but 
not identical, If the constellation of skills, 
a t titudes, etc. does not add up to a Jewish existence 
t hat the possessor finds personally compelling or 
"meaningful", we've failed. At the same t ime, if we talk 
in generalities about "a meaningful Jewish existence" but 
can't identify attitudes, understandings, skills, 
commitments, etc. that enter into it, we have no guidance 
for our educational efforts. 

3. The question got raised "what do we mean by "a 
meaningful Jewish existence"? and an initial response of 
the following kind surfaced: "A meaningful Jewish 
existence (one of us felt "life " was better than 
"existence" ... . l inguistically speaking, that is) is a 
form of life that a nswers to one ' s basic human needs -
needs for existential meaning, for fi l iation, for 
direction, etc." 

To this it was responded that wh i le s uch a def ini tion of 
a meaningful Jewish exis tence may be adequate for some 
people and/or streams within Judaism, it is too 
strong/narow . The point made was this : ther are many 
people for whom being Jewish is important and indeed 
central, but who do not view their Jewish identity a s co­
extensive with everything that is important to them in 
life. We need to b e careful not to imply that it is not 
possible to live meaningful Jewish lives ttat repr esent 
only a piece of who we are, what we do, what we value, 
e t c. 

The discussion highlighted the need for clari ty -- c larity 
of a kind that is more than linguistic -- concerning what 
we mean by a "meaningfu l Jewish life" . Certai n l y a s afer 
definition might be "A form of Jewish exi sten c e tha t the 
individual experience s as p e rsonall y meaningful, so much 
so that he/she desires to identify with Judaism and the 
Jewish community and to encourage such identification in 
his/her children." This is, however, a stri ctly formal 
definition, and it is important that individual 
institutions fill it in with specific understandings of 
the kinds of things that wi l l create the sense of 
meaningfulness. 

4. In offering a seat of the pants, intuitive response to 
the question concerning what counts a vision of a 
meaningful Jewish existence, Pekarsky suggested that it 
includes answers to questions concerning the place of 
Israel, God, Mitzvot, Torah, and the Jewish People in 
one's world-view. In response to this, a concern was 
voiced about the desirabi l ity of encouraging what is 
essentially a theological inquiry amongst our 
participants and in the institutions we work with; but, 



on the other hand, questions were raised concerning our 
ability to proceed in our efforts without getting more 
clarity on such matters . It was pointed out that one of 
the merits of Greenberg's paper is that it succinctly 
does offer answers to such larger issues. 

In any event, this conversation raised the question : 
Is it really necessary for a principal or a school to 
have substantive answers to such theological questions, 
or is it possible to proceed with something more minimal 
-- namely, with a commitment to address such questions 
within the school? This discussion led into the next 
point (See B. below) 

B. In relation to Outcome #5, there was a discussion of what counts 
as a "vision-driven" institution . Is it an institution that 
represents a specific answer to basic questions, e.g., concerning 
God, Mitzvot, etc. -- or is it sufficient if the institution 
commits itself to dealing i n some meaningful way wi t h suc h topics. 
The latter commitment might be carried out via a classical liberal 
approach, according to which students would be meaningfully exposed 
to a number of perspectives on a given topi c and then be encouraged 
to devel op their own vie ws . 

The discussion of this point revolved around the quest i on : is this 
" l iberal" approach adequate to our situation and to the n eeds of 
our students? Does it r epres ent " a d ifferent kind of vision" o r 
"an absence of vision" -- a declaration that we have no v ision, 
except that you should develop your own vision (which might be 
c alled a liberal rather than a specifically Jewish vision). The 
discussion, which was l eft before there was any closure , points to 
a n issue that we felt might be worth taking up at the seminar 
i tself . One could even imagine writing up a brief dialogue that 
simulates the dialogue we had on this poi nt as a trigger to 
discussion. 

C. Some discussion focussed on what participants should "come away 
with" . Alan stressed that they needed to feel -- indeed , to know -

t hat the seminar would lead into and contribute to an a rticulable 
plan of action to be embarked on beginning next year . Based on our 
knowledge of the clientele for this seminar (ranging from Rick 
Meyer to the Steins), our sen s e i s t hat f or them to c ome away 
feeling "We've learned how important this is; and we know that we 
need to do a lot more learning," is important but not sufficient. 
They need a clear sense of a tangible future into which the seminar 
leads. This point leads on to the next (See D) 

D. We returned to a discussion we've had in the past concerning 
what will happen beyond the summer seminar . Reiterat i ng and 
further clarifying this may be very valuable as we think about the 
o r ganization and content of the seminar. Here is our tentative 
p l an of action: 

l. LOCAL SEMINARS: As planned, hold a set of seminars i n each 
of the Lead Communi ties next year for representatives of 
local educating institutions who meet the (fairly 
minimal) requirements for participation in t he seminars. 
The seminars could be a variant of the Summer Seminar 
(depending on our experience wi t h the summer seminar), 
but will differ because we'll be deal ing wi t h educating 



institutions rather than community-representatives . We 
may want to be encouraging them to begin the process of 
developing a vision (via steps to be determined). 

We also spoke about the importance of including in, or as 
an accompaniment to seminar, a content-piece designed to 
encourage participants to encounter and wrestle with a 
number of conceptions of a meaningful Jewish existence as 
they develop their own guiding educational visions. 
(Clearly this is an arena in which denominational 
involvement - see #3 below - will be very pertinent). In 
stressing this content piece, we differentiate our 
approach from any number of other approaches emphasizing 
v i sion which invite people "to envision" without 
expecting them to be challenged by the views of people 
who may have pondered the issues at stake longer and more 
deeply than most of us have . Our sense has been that 
such an encounter could greatly enrich the deliberations. 

Conceivably, at least one of the seminars might be a 
j oint one, that is, for the participants from each o f the 
local seminars. This would afford opportunities to 
network, trade experiences with the effort, begin 
building a trans-local sense of esprit de corps . It's 
also conceivable that some real "pro" in thi s area, e.g . 
a Senge, a Drucker, a Sizer, a Levin, could be featured 
at such a seminar. 

The point of these seminars : to educate about the importance 
of vision-drivenness, but also to encourage efforts in 
this direction. 

2 . TRAI NING A CADRE OF INDIVIDUALS WHO WILL WORK WITH THE 
FIELD: I t will be announced that while CIJE will not 
directly work with educating institutions that want to 
work systematically towards vision-drivenness, it is 
prepared to train a group of individuals who will work 
with such institutions. 

(Unresolved questions include the following : a . what 
kinds of people are desirable for this role? b . what 
would the training look like? c. would they be employees 
of individual institutions or of the communities? d. 
would CIJE or local bodies be responsible for identifying 
the appropriate individuals? ) 

3. DENOMI NATI ON-ORIENTED SEMINARS : If the summer seminar 
goes as we hope and enthusiasm is generated, there may 
well be a demand placed on denominational bodies and 
training institutions to help institutions address "the 
content piece," that is, the development of a guiding 
vision of a meaningful Jewish existence. 

With this in mind, CIJE will announce and organize a 
seminar for next fall or winter for the representatives 
of national denominational institutions. Here the issues 
discussed in the summer will be addressed, with special 
attention to the ways in which denominational personnel 
and institutions can move the process along. 



4. COALITION OF VISION- DRIVEN INSTITUTIONS: Lurking in 
t he background, there remains the notion of a Coalition 
of Vision- Driven Educating I nstitutions. We will have to 
consider whether, or under what conditions, it will p r ove 
desirable to go ahead with this idea - and if yes, when 
to announce it as part of "the plan." 

HOW SHOULD THE SPECIFIED OUTCOMES BE APPROACHED IN THE SUMMER 
SEMINAR : SEMINAR CONTENT AND STRATEGIES - THE CURRI CULUM 

To facilitate our discussion, we agreed that certain outcomes 
need not be focussed on at this time, since they will be achieved 
fairly spontaneously if we do a good job with some of the others. 
#'s 1 , 2, and 9 were in this category. 

As it turned out, although we imagined that we would proceed 
outcome - by-outcome in this part of the meeting , the d i scussion 
developed in a much more integrated way. Below are themes and, i n 
some cases, activities t hat showed promise . The caveat is that it 
may well be impossible t o do a good job wit h all the thi n gs 
described below - - hence, the probable need to make some hard 
choices. 

I . THE GREENBERG PIECE 

A. Because of the c haracter of his essay, because of the work 
done in the Mandel Institute based on that essay, and because of 
his availability during our seminar, we thought long and hard about 
ways to use Greenberg's vision as a springboard to much t hat we 
want to accomplish at t he seminar . Greenberg is a wonderful point 
o f entry into the following important discussions : 

l. What counts as 11 a v i sion" of a meaningfu l Jewish 
existence? What a re the elements? On the one h and, this 
can focu s attention on the way in which a v i sion 
addresses and interprets then nature and significance of 
11 God 11

, "Torah, 11 11 The Jewish People", 11 Israel 11
, and the 

relationship between t hem to our surrounding cultural 
milieu; on the other hand, t he "elements" question 
focusses on formal features of a vision -- that is, on 
the way the portrait it presents is made up of such 
things as dispositions, ski lls, attitudes, knowledge, 
patterns of activity, commitments, beliefs, etc. 

2. An opportunity for participants to begin, or continue, 
a process of reflecting on their own visions of a 
meaningful Jewish existence, something that should happen 
as they encounter and react to Greenberg's . 

3 . From v i sion to goals: How might one approach thi s 
effort? 

4. From goals to educational practice : a chance to 
introduce participants to the importance , as well as to 



the issues and complexities of this movement. 

B. I n relation to these variou s themes, we began to think 
about the kinds of activities that might be val uable in relation t o 
t he Greenberg piece. These include the following : 

l . Read the Greenberg essay . 

2. An exercise based on the Greenberg essay designed to 
encourage participants a ) to develop an active 
understanding of his ideas, and b) to react t o his view 
i n personal terms and thus to use it as a way of 
clarifying their own ideas about a meaningful Jewish 
existence. [Note : we must be careful about whether we 
want to ask them to think about Greenberg's vision as an 
e ducational v i sion for their c ommu n i ty , o r whether we 
want to ask them about how they, as individual Jews, 
respond to his ideas . ] 

3 . A chance to discuss Greenberg' s ideas in group­
settings, to see what t he major quest i ons, issues are. 

4 . A cha nce to meet with Professor Greenberg to discuss 
his ideas and participants' questions and concerns. 

5 . In order to encourage both a better understanding of 
Greenberg and a n understanding of the kinds of questions 
that a vision answers and the elements it includes, we 
discussed an e xerc ise designed to get participants t o 
analyze Greenberg' s vision in a fairly systematic way. 
They would be given a list of fairly concrete questions 
tha t focus the i r a ttention on the vision's elements 
(along lines suggested in A.l. above). Along with the 
a nalyt ical piece o f the exercise woul d be an effort to 
enc ou rage them to d iscern an elementary, core idea that 
i s at the heart of and animates the entirety of the 
vision, e .g. "We a re a studying community.' 

6 . An exe rcise (perhaps in the context of #5) design ed to 
get them to think about what educat ional goals flow from 
Greenberg's vision - - wi t h an emphasis not just on, say, 
" i denti f icat ion wi th the Jewi s h People" but on the way in 
whic h this notion is unders t ood by Greenberg. The 
exerci se will need to highlight the way in which t h e r eal 
mean i ng of the goal depends on i ts r e l a t i onship to the 
total visi on. 

7. An exercise designed to illustrat e t he difficulty a n d 
complexity of moving from goals to educat ional design. 

a . Participants would b e asked t o t ake one 
particular goal and then, possibly in small 
g r oups, devel op an educational s t rat egy for 
r eal izing it. 

b. A subsequent exercise in which part i c ipan ts 
a r e given a series of quest i ons t hat e ncou rage 



them to identify the many assumptions of 
different kinds that inform the move from 
goals to educational design -- and the basis, 
or lack thereof, for these varied assumptions. 

c . A discussion, probably best led by Seymour, 
that engages participants in Socratic 
conversation and reflection on what informed 
their efforts to move from goals to practice. 

d. A presentation by Daniel Marom concerning 
the ways in which he and other Mandel 
Ins titute staff have been wrestling with this 
issue and where they've gone with it . 

e. A discussion, perhaps led by Daniel 
Pekarsky, concerning different approaches in 
the education literature to the problem of 
embodying a vision in educational 
environments. 

II . PORTRAITS OF VISION-DRIVEN INSTITUTIONS 

We imagined looking at three very different kinds of 
instit utions - both ideologically and institutionally. 
Possibilities are: St . Paul's School as described by Sarah 
Lightfoot, Heilman's portrait of a Haredi Yeshiva in DEFENDERS OF 
THE FAITH, and Camp Ramah. 

The aim is to show how the v i sion gives coherence and 
direction to the enterprise -- but also, how, depending on the 
vision, this direction i s very, very different. 

I II. INSTITUTIONS THAT ARE NOT VISION-DRIVEN 

Through reading and discussing theoretical pieces that point 
to the ills that flow from the absence of vision-drivenness (e . g . 
Newmann, THE SHOPPING MALL HIGH SCHOOL, Heil man 's and Shoem's 
pieces on supplemental schools ETC . ) and looking at examples of 
institutions that are not vision-driven, participants will be led 
t o better understand why having a vision is important and what 
happens in its absence . 

An exercise that we think might b e powerful in relation to 
t his material is the following: 

A. Students are presented with a case in which there is 
a great chasm between the institution's avowed mission 
and what the institution looks like and accomplishes. The 
first part of the exercise is to simply describe the gap. 

B. Participants are asked to suggest some different 
hypotheses that might account for the gap (e.g., Nobody 
knows or identifies with the vision; or, there's been no 
effort to translate the vision into practice) 

C. Fu rther analysis designed to better understand the problem, 
e.g., What does ignoranc e of, or disidentificat i on with 
the vision, signify? 



D. In the concluding part of the exercise, participants 
would be brought to understand how, depending on their 
diagnosis of the problem, different kinds of strategies 
would suggest themselves. This last discussion would 
include some conversation about how one would go about 
assessing proposed diagnoses and strategies. 

IV. INSTITUTIONS THAT HAVE TRAVELLED FROM EGYPT TO SINAI; 
INSTITUTIONS THAT HAVE BECOME VISION-DRIVEN. 

A. Examples (if we can find them) 

B . What are the critical variables? To what extent is 
leadership a key issue? What styles of leadership are 
effective? Competing views of the role of the leader in 
the change process. 

V. GETTING STARTED 

Ways of thinking abou t the process of catalyzing the movement 
t owards vision-drivenness in educating institutions . 

Among the issues to b e explored is the following : different 
approaches to the problem of generating a vision that is 
sufficiently shared, compelling, and concrete to p lay a s ignificant 
role. 

Relevant materials might include the work of Senge i n THE 
FIFTH DISCIPLINE and ideas expressed by Levin a~d Sizer in their 
respective efforts to catalyze educational reform . 

VI . WHERE DO WE - - CIJE AND THE PARTICIPANTS -- GO FROM HERE? 
BEYOND THE SUMMER SEMINAR 

To whoever reads this : 

Sorry that the last few items are described so briefly, but I 
wanted to get this done in time for my telephone meeting Friday 
morning with Barry Holtz . 

A few concluding comments: 

1. Not e that this document does not discuss the question of how t o 
make use of individuals like Isa Aron who might be coming to the 
semi nar. This needs to be addressed soon. 

2. A s e cond unaddressed issue is whether it is possible and/or 
de s irable to include a second vision (additional to Gr eenberg's) in 



the seminar and if so, which one. Here are the considerations 
we discussed. 

IN FAVOR OF A SECOND VISION: A . A better understanding of what a 
vision is; B . Participants will better appreciate the existential 
and moral choices implicit in, say, Greenberg's vision by seeing 
how someone else, equally thoughtful, makes very different 
judgments and choices; C. An opportunity to see the ways in which, 
educational l y speaking, different visions pull practice in very 
different directions; D. A more political consideration: if the 
only vision in the curriculum is Greenberg's (which bears an 
affinity to Conservative Judaism) and Ramah is also part of the 
curricu lum (which we think it should be), will people be upset that 
other kinds of views have not been seriously examined? 

AGAINST A SECOND VISION: As it is, we may not have enough time for 
everything we want to do in the seminar . To introduce a second 
vision in a meaningful way is not possible given the time­
constraints in the seminar. 

If we were to decide that it is possible to find a meaningful way 
to introduce a second vision, the question is, 11 Whose? 11 The 
critical question is, "Whose would be most worth looking at?" 
Twersky's may be well-developed (though the North American staff 
have not seen i ts latest incarnations), and it might be reassuring 
to the Orthodox community that his ideas are getting serious play 
in the seminar;but does a Greenberg-Twersky combination put the 
center of gravity of the discussion much further to "the Right 11 

than many of the participants are? Would it be worth looking at a 
"more liberal " vision? Brinker's vision meets the "more liberal" 
criterion and he's likely to be fruitfully provocative and thought ­
provoking; moreover, his vision of liberalism as applied to Jewish 
education might be very worth discussing . BUT : are his views too 
much grounded in Israeli life to be optimally useful with this 
audience? And does the fact that his view presupposes a sense of 
connection with 11 the family", whereas in the Stc.tes it is nurturing 
that very sense of connectedness that is of concern, work against 
his usefulness in the seminar context? A third possibility would 
be to look the vision of a thinker not included in the "Educated 
Jew" project -- for example, Buber, and to ask someone like Rosenak 
to develop the vision . 

3. The conversation with Barry Holtz this morning gave rise to an 
interesting Jewish conceptualization of the challenges of the 
Goals Project. In my memo, in speaking of institutions that had 
travelled from mediocrity to vision-drivenness as institutions that 
had gone from Egypt to Sinai. Barry spoke of their going from 
Sinai to Israel . As we played around with the different 
implications, we arrived at something like this : From Egypt to 
Sinai - - this is the road from Visionlessness to Vision; from Sinai 
to Israel -- this is the effort to take that vision and make it 
come alive in the everyday life of the community. Jointly these 
images seem to capture much that the Goals Project is about. 

4. Barry Holtz and I agreed that between now and Tuesday, I will 
take the various ideas discussed as possible ingredients in the 
seminar and try to come up with a conceptualization that will 
enabl e us to decide which of them to include, with what emphasis, 
etc . On Tuesday, or before, I will send this draft out to the core­
staff working on the seminar for feedback. 
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Dear Danny: 

The tallowing is a set of notes on your proposed schedule for 
the goals project seminar in Jerusalem this summer. The 
notes swnmarize the conversation betwa•n Alan, Seymour, 
Shmuel and myself as regarding your document . The comments 
relate directly to the content, not to questions of the 
break~own and ordering of sessions : 

GENERAL: We felt that there were three kinds of frameworks 
that are necessary for this seminar: plenum: small groups, 
and probably one to one sta!f-participant me•tings. We 
thought t ha t we should aivide up the responsibility tor each 
one of the- plenum and small group sess ions as well ae for 
each partici pa nt. Thia ahoUlQ be one of th• topics for a 
conference call between you, Barry, Gail and the four of us 
here in Israel. 

DAY 1: 1IRST SBSSION: "The origins and presuppositions Of 
the Goals Pro j aot" - 11What we maan by viaion°1 we need to 
makQ sure t hat we all generally have a simi l ar understanding 
of this point - its content, technicalities, the issues 1t 
raises, etc . (what we discussed at t he consultation meeting 
with you in Israel). This probably applies to the whole 
introduction to vi~ion. This should be one f ocus in our our 
conferenca call. 

OAY 1: SECOND S!JSSl:ON: 11WllAT DO VISION-DRIVEN :tNS'l'I'l'OTIONS 
LOOK LIRE111 r Excepting Heilman, all the examples are from 
general edueat ion. Jowish examples exist tram the world of 
yeshivot, Zionist education, and Ameri can-Jewish education. 
we thought that wa should be highlighting thesQ. 

DAY 2: JIRST SESSION: PUPAllTION roR GREENBBRGI WQ t hought 
that this is the framework in which Jewish t•xts could be 
studied by the participants. The texts would b~ those upon 
which Greenberg bases his paper . We could do this with our 
own stat!. 

D>.Y Z: THIRD SESSION: PART ONE: 11ALTEMA'l'IV!S TO GR!!NlUlRG" 1 
Greenbarg will provide the participants with a live 
opportunity to learn a vision from the inside. We thought 
that our goal, howaver, should be to present Twere}cy's and 
Brinker•s conception as W$ll - except t hat here the 
participants could be given a straightforwar d s ununary, By 
the end, the participants eould have some understanding of 
three alternatives. 

- - - ----
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DAY 3i FIRST SESSION: IMPLICATIONS OF GREENBERG FOR PRACTICE 
(INCiiut>ING HOMJ!WORX ASS:IGNM.E'NT FROM NIGH'? S!i'ORB)l aasad on 
prior experi~nce with educators groups, this ~eemed to us to 
mostlikely be beyond the scope and capacity of .our 
participants at this stage. on tha other hand, we thought 
that the discussion of implications can and should be 
presented straightforwardly for all three concaptions. This 
would .be a major part of the participants' understanding of 
the alt$rnative conceptions. 

DAY 3: SESSION TWO AND DAY 4: JROM VISION TO REALITY: The 
point about ovaramphasizing the Cons ervative movement .is 
critical. It appear Qd to us to r ule out u~ing the Ramah 
exa~ple. On the other hand, we understood the need to justify 
the aeminar being in I s rael and to inspire t hrough real live 
• xamples is important . Though Hartman do~s inspire, a visit 
to his institution will not demonatrata how one moves frpm 
viaion to practice. Instead of Pardes, it may b~ more 
effective to v i sit Rabbi Lichtenstein's Yeshiva, Rut 
Calderone's Elul (beit midrash tor secul ar and ort~odox men 
and women t o study together; Rut is a fellow at the School 
for Educational Leadership), or visit an Orthodox Kibbutz . 
WQ thought that we need to consider the possibilities here 
carefully. 

DAY 5: We felt that the content ot this whole last part of 
the seminar s hould be ~eterm.ined by the answer to the 
question: "what do we want the pa:rticipants to be able to do 
when they leave the seminar ?" As we understood it , their 
task would ~• to go back to their communities, bring their 
constituents to the realization of how important it is to 
undertake goals development, and draft the r epr•santatives of 
these instit utions (at l east on~ l ay , one admi nistrativ•, and 
one educator) into the local goals seminars which will take 
place a few months later (with the prospaet of participating 
in the coalition at the next stage - though its number of 
members will be limited). 

We considQr•d this aspect to be critical to the suceess 
of the seminar and thought, therefore, that it should bQ 
given appropriate time and effort. We thought that in order 
t0 undertake an effort in tnis direction, it would be 
naoessary to figure out what kind of exercise could enable 
the participants to play their post-s•mina~ role effectively 
(the educators wh.0 participate in the ••minar may have an 
important role here in telling how this could work in their 
institutions} . Also, we thought that it would be important 
to check that the list of participants has a "core group" 
from each community ~hich could undertake this assignment . 
All these re!lect back on what we s Qt out to do in the 
earlier sessions . The participants have .to understand enough 

~P-+:~-'. . .v: . _ask/i n,d tA .. .. t ~air 
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institutions in their communities should be be 
invitad/r$quired to present their goals and that, having 
done so, be prepared to evaluate their practice in the light 
of these goals and reexamine their goals in light of ideas 
such as those which emerge from conceptions of the educated 
Jew. 

~-will get Abby to get in t ouch with you in order to set 
up the con!erence call . 

~ely, 

Daniel 

MAY 24 '94 16:24 2164645827 PAGE.003 
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MINUTES: 

DATE OF MEETING: 

GOALS SE:MINAR TELECON 

Thursday, May 26; 1994 

DATE M:INUTES ISSUED: Monday; May 30, 1994 

'::J ( c.. c: t:,1':;J':;!:::,1 

PRESENT: Caroline Biran, Gail Dorph, Prof. Seymour FoXt Alan Hnffinann, 
Barry Holtz, Ginny Levi, Daniel Marom, Prof. Danny Pekarsky, 
Abby Pitkowsky (sec'y), Shmuel Wygoda 

COPY TO: Annette Hochstein 

I. PARTICIPATION 

The current list of participants was reported. Question$ were raised regardina the number 
of participants &om each community; and the nwnberofparticipants ofthe same position 
(lay leader, educator, federation). 

Alan sussested that Caroline and Omny work together to create a master list and to 
circulate it amongst those participating in the telecon. Alan also suggested a need for the 
.creation of short confidential bios on participants. It will be decided who will work on 
this. 

Prof: Fox inquired whether our major audience should be Jay people. Prof. Pekarsq 
asked for whom are we planning this seminar. Pelwslcy expressed the concern that there 
will be many different levels at this seminar, and quesnoned whether • meaningful way can 
be found to use those who are on a sophisticated level; will they get something out of it. 
Barry mentioned that some participants are in a completely different category, such u Bob 
Hirt, and Isa Aron, and suggested that they play the role of helpers, rather than audience. 
Pckarsky repµed that this has to be conveyed to them. Fox suggested that the people 
Barry mentioned can be assigned a role; to prepare themselves to rcspQnd to their 
constituents. · 

II. REACTIONS TO PEJ{ARSKY'S JlOCUMENT 

Pekarsky told the group that he was grateful for their insishta and reactions on his 
document. He said that he felt comfortable with the overall framework. 

A Groyp piscuuiona 

Pckanky raised the question about the nature of the small groups. He added that th~ 
groups must be designed in such a way to insure the best possible discussion. It was 
suggested that some of these groups will be formed by community. It .was ibrther 
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&\188ested by Prof. Fox that it will also be worthwhile for some groups to meet by 
denomination . . 

P . 3/5 

It was clarifled that a "I to 1 staff participant meeting" is similar to that of a "camper" role. _ 

B, Vision 

Peqraky emphasized that the tcnn "vision" needs to be very clear. Fox added that we need to . 
be clear u to why vision is playing such a crucial role. Pekarsky said he would write a draft 
why vision plays a crucial role and what is the problem it's ~ering. 

Pekanky raised the topic of descriptfons of vision--driven education. He sugested usios 
works by Heilman (J)efendeo of the Faith) and Dewey ("Protocols of the Lab School", an 
appendix to the 12mvey School) u an illustration or the proccas fi'om vision to pracd~. He 
also suggested getting addipOlUll material from a "di!Yenmt world", besides the ultra Orthodox . 
in Hellman's work. Fox said he wu aware of tho published protocolt from the Dewey School 
(in Chicago), and it wu agreed that Pekank:y and Po~would exchange the Dewey materials. 

Fox. expressed the concern that Hellman's work rnay be difficult for the participanU to view as 
applicable to "ml life• and to their institutions. He tugSeSted the neocl to look for a piece that 
is a better example tor the seminar participants. A need was expressed to (ocua on 1ewish 
cducauonal examples. Pekaraky assigned the task of collectins 1 - 3 Jewish examples to 
Marom. 

Marom expressed concern about people teaming from bad examples in the leld, and suggested 
learning the textual examples on the same day as the field trips. 

Alan inquired whether reading is expected to be done prior to the seminar. If so, Alan 
suggested that it needs to be sent witb.pded questions. 

-C. Grosmhca 

Pekarsky said that the second day will have a great focus on preparation for Greenberg. 

Fox suggested to do tlua in very small groups - almost private lessons. He added that it will be 
veey challensins to prepare 1 or 2 lay persons on this topic. Pox d1stinguished between 
understanding the sources, and understanding the paper, and the challenge would be to ahow 
how Greenbq moves from sources to education. 

Alan 1Uagested to work on the Greenberg class in a Bait Midrash • Chevnltot [pain] a:tYfe. 

Pelcarsky suggested to bring a live embodiment of an alternative to ~ a person whom 
the seminar participants wouldn't have the opportunity to meet in North Amerlca. 

Fox mentioned tbat_there are such people here in Israel, such u Roacnak and Brinker. 
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D. Examples ofVision~Driven Institutions 

Pekatsky suggested that it might be useful for particip~ts to wre&tle with the problem of 
moving from vision to practice as a preparation for discussion on this topio in the seminar. 

The question was raised regarding including or omitting the material on Camp Ramah as an 
example of a vision driven institution. Fox suggested using Ramah u an example of 
Greenberg's idea of 11enclave11 (if the historical examples above included one from the Orthodox 
world). An alternative, in discussing the implications of Greenberg'& paper t"or educational 
practice, would be to draw a portrait of an hypothetical Solomon Schechter day school on the 
basis of the paper. 

Additional possibilities for the fieldtrips included Rav Lichtenstein's Yeshiva, [Shmuel said that 
he would make available the aritcle "Zot HaTorah HaHesder"], and Ruth Calderone's "Elul" (a 
Beit Midrash for secular and Orthodox participants). · 

Fox raised the need for the overall program to be very flexible in the event that the participants 
are really "hooked" into a topic. 

Fox suggested that rather than thoroughly enter the topic of how to build vision in an 
institution, it would be useful to ask an educator/principal to speak a bit about what it would 
involve to develop vision-based education in their institution. 

Alan suggested that instead of leaving the discussion of what the participants should tell their 
communities to the last day, there should be an opportunity for small discussion groups two 
hours a day. 

m. D,JTURE MEETINGS 

It was decided at the end of the telecon that Pekarsky would work over th~ Memorial Day 
holiday weekend in order to send an updated version of the seminar. · 

ATelecon 

Two p<;>S&iblc dates were set for the ne,ct telecon. 

• Tuesday, May 31, 8:00a • 10:00a EDT (3 :00p • S:00p Israel time) 
- Wednesday, June 1, 7:00a - 9:00a EDT (2:00p - 4:00p Israel tune) 

The U.S. participants will infonn Israel participants if they will be prepared for a telccon 
Tuesday, due to the American holiday of Memorial i;>ay on Monday, May ~O. 

B. Meetina 

A date was set for a meeting in Israel prior to the semirtar: Tbunday, July 7. (entire day). 
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IV, ASSIQNM§.NIS 

Assignment Assigned To Date Assigned Date Due-

Create a master list of participants and Caroline and Ginny May26 TBD 
circulate it amongst seminar staff 

Short bios of seminar participants TBD · TBD TBD 

Draft of why vision plays a crucial role Pekarsky May26 
and what is the problem it's answering 

Exchange Dewey materials · Fox and Pekarsky May26 : 

Collecting 1-3 Jewish examples of an Marom May26 
illustration of the process from vision to 
practice 

Make available the article "Zot HaTorah Shmuel May26 
HaHesderR 

Create an updated version of the Pekarsky May26 Next telecon · 
seminar 



Council for Initiatives in Jewish Education 
Israel Office: POB 4556, Jerusalem, 91044 ISRAEL tel: 972-2-617-418 fax: 972-2-619-951 

Date: May 30, 1994 

To: Karen 

FACSIMILE TRANSMISSION 

No. of pages (incl. cover) 5 

From: Abby Pitkowsky 

Organization: Mishkenot Sha' ananim Fax Number: 972-2-619-951 

Fax Number: 246-015 

Karen, 

Below are several new reservations, and attached is informational material about our 
seminar. Let me know if you need something additional. 

1) John Coleman: Thursday, July 8 - Thursday, July 14. One bedroom suite -
single. 

2) Lifsa Schachter and husband: Sunday, July 10 -Thursday, July 14. One 
bedroom double. 

3) Searle Mitnick: Friday, July 8 - Sunday, July 17. Mr. Mitnick is requesting 
a one bedroom suite for his first two nights, a two bedroom suite for Monday, 
Tuesday, Wednesday, and to return to the one bedroom for Thursday, Friday, 
Saturday. (Karen - I know this is unusual; I am stating his request as I 
received it. We will discuss the possiblities) 

4) Ellen Goldring: Saturday, July 9 - Fr iday, July 15 . One bedroom single. 

5) Please extend Rabbi Hirt's reservation starting Friday, July 8. 

If there are any problems receiving 
this transmission, please call 

972-2-617-418 
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GOALS SEMINAR 

for 
Jnitiatives 
m E
Council 

Jewish 
Education 

This summer's Seminar on Goals, developed in 
collaboration with the Mandel Institute for the Advanced 
Study and Development of Jewish Education*, brings to 
Israel lay and professional leaders in Jewish education, 
primarily but not exclusively from Lead Communities, for 
a period of intensive study and planning. 

This seminar -is one of several activities organized by 
CIJE t o foster a c l imate and initiatives that will 
encourage Jewish educating i nstitutions t o become vision­
driven . To describe a Jewish educating institution as 
vision-driven is to say that it is animated by a vision 
or conception of the kind of Jewish human being and the 
kind o f Jewish c ommunity toward whi ch it is educating. A 
vision-driven institution i s one that is clear about its 
answers t o the following questions: 11 What kind of Jewish 
person, featuring what constellation of beliefs, 
knowledge, attitu des, s kills, and commitments, are we 
t:rying to cultivate? What form of Jewish community, 
characterized by what sense of purpose , ethos, no:rms, 
customs, characteristic activities, and forms of 
relationship, are we trying to encourage?" Equall y 
important, a vision-driven educating institution is one 
that has found meaningful ways of embodying its answers 
to these questions in its daily workin g s. 

The Seminar on Goals is designed t o fos ter a thoughtful 
appreciation for the role that animating visions and the 
goals associated with them should, but usually do not, 
play i ~ J ewish education, and to think through critical 

. . 
* The staff and resources of the Mandel Institute 

for the Advanced Study and Development of Jewish 
Education have been central to the development of 
the Goals Project and the Summer Seminar. Through 
its Educated Jew Project, tb.e Institute has 
engaged the thinking of some extraordinary Jewish 
thinkers and educational theorists in exploring 
the questions at the heart of the Goals Project. 
To dace; these thinkers have included Professors 
Israel Scheffler and Isadore Twersky of Harvard 
University, Professors Menacb.em Brinker, Moshe 
Greenberg, and Michael Rosenak: of the Hebrew 
University, and Professor Seymour Fox, Rabbi 
Shmuel Wygoda, and Daniel Marom of the Mandel 
Institute. 

P.O. Box 9-4553, □eve.land. Ohio ~-4 IOI • Phone: (216) 391-lgj2 • nu; (216) J91•5-430 
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issues that must be addressed if Jewish educating institutions are 
to become more vision-driven . The s e minar is offered with the 
expectation that on their return to their local communities, 
participants will collaborate with CIJE in its efforts to encourage 
local initiatives in this important area . 

Topics include : 

a . What visions are, why they are important, and how they 
give coherence and direction to the educational process; 

b . The challenge, at the local , institutional level, 
identifying a vision that is shared, compelling, 
concrete enough to guide practice; 

of 
and 

c . The process of developing goals and educational practices 
that are informed by a designated v ision; 

d. Plans and s _trategies for engaging communal and 
institutional stakeholders back home in efforts to 
develop vision-driven educating institutions. 

WHERE and WHEN? 

The Goals Seminar will take place in Jerusalem . It will start 
Sunday, July 10, 1994 at 9 :00 am and will end Thursday, July 14, 
1994 at 8: 00 pm . The seminar will include daily morning and 
afternoon sessions as well as at least two evening sessions . 
Participants are expected to attend all sessions of the seminar . 

ACCOMMODATIONS /RATES 

Accommodations will be at Mishkenot Sha'ananim i n the picturesque 
neighborhood of Yemin Moshe. Mishkenot Sha'ananim is Jerusalem's 
offica l guest house. At its completion in 1860, it was the most 
important building outside the Old City walls and marked the 
beginnings of modern Jerusalem. Although it has gone through 
restorations and renovations, the original structure still remains, 
which creates an atmosphere of simplicity, elegance and charm. We 
are very fortunate to be able to host our seminar in this unique 
establishment and to give you the opportunity to learn in a house 
whose guests include world-famous writers, philosophers, artists, 
and musicians from around the world. 

Available a r e: 

One bedroom; full bath 

One bedroom suite : bedroom, 
living room, full bath 

Two bedroom suite : two 
separate bedrooms, each of which 
may accommodate two people, 
two full bathrooms, living room 

Sinale 
$ 87 

$ 95 

$126 

Double 
$101 

$108 

$137 
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All accommodations include breakf ast. Please let us know your 
preference as soon as possible so that we may try to honor your 
wishes. 

GENERAL 

For reservations and information regarding the semi nar, please 
contact Carol ine Biran or Abby Pitkowsky at our CI JE Jerusalem 
office: 

CIJE 
POB 4556 

9l044 Jerusalem 
Israel 

Tel : 972-2-6l7-418 
Fax: 972-2-6l9-95l 

E-Mail: internet:Abby@vms.huji.ac .il 

In the United States you may write or call Virginia Levi at: 

CIJE 
P . O. Box 94553 

Cleveland, OH 44:01 

Tel: 216-391-1852 
Fax : 216-391-5430 

E-Mail: 7332l.l223@compuserve . com 



·.• 
CIJE - GOALS SE:MINAR REGISTRATION FORM 

(Please Print) 

_____ I plan to attend the Goals Seminar 

Name: 

Title: 

Home Address: 

Work Address: 

Home Ph: Fax: _,___,_ _____ _ 

Work Ph: Fax: _,____,_ ____ _ 

Room Type Desired: One Bedroom _ Single Double 

One Bedroom 
Suite _ Single 

Two Bedroom 
Suite _ Single 

(For those sharing) I would like to share a room with: 

(For those sharing a two bedroom suite): I would like- to share a suite with: 

1. 

2. 

3. 

Double 

Double 

There are several availabilities at Mishk.enot Sha'aruinim during the Shabbat preceding and the Shabbatot 
following the seminar. Please indicate whether you will be in need of these Sbabbat accommodations and when 
you are intending on arriving and departing. 

Date of Arrival: 

Date of Departure: 

If you will be arriving before the seminar and have plws for other accommodations, please let us know how we 
can contact you in Israel. 

Address: 

Tel: 

Signarure: 



Chair 
Morton Mandel 

~ceChoirs 
Billie Gold 
Matthew Maryles 
Lester Pollacll 
Maynard Wishner 

Honorary Choir 
Max Fisher 

Boord 
David Arnow 
Daniel Bader 
Mandell Berman 
Charles Bronfman 
Gerald Cohen 
John Colman 
Maurice Corson 
Susan Crown 
Jay Davls 
Irwin Field 
Charles Goodman 
Alfred Gottschall? 
Neil Greenbaum 
Thomas Hausdorff 
David Hirschhorn 
Gershon Kel?st 
Henry Koschitslly 
Marl? Lainer 
Norman Lamm 
Marvin Lender 
Norman Lipoff 
Seymour Martin Lipset 
Florence Melton 
Melvin Merians 
Charles Ratner 
Esther Leah Ritz 
Richard Scheuer 
lsmar Schorsch 
David Teutsch 
Isadore TwersRy 
Bennett Yanowitz 

Executive Director 
Alan Hoffmann 

May19,1994 

Mr. Harry Stern 

for 
Jnitiatives 
m E
Council 

Jewish 
Education 

FAXED ON 5-19-94 to HARRY STERN 
404- 898- 9612 

Atlanta Jewish Community Center 
1745 Peachtree Rd. NE 
Atlanta, GA 30309 

Dear Harry, 

For some t ime now, we at the CIJE have been speaking about an 
exciting new initiative which we have been planning to launch: "The 
Goals Project." I am happy to report that the Goals Project is going to 
begin with a seminar in Israel in July to which a select number of lay 
and professional leaders from North America are being invited. 

I am enclosing with this letter a description of the project and the 
summer Goals Seminar, and I would like to invite you and one of your 
lay leaders to join us in Jerusalem. 

We at the CIJE believe that the Goals Project has the potential to have 
a profound impact on contemporary Jewish education and Jewish life 
as well by giving institutions the impetus to focus on their own 
education missions in a serious and reflective manner. 

I hope that you join us in this exciting venture. If you have any 
questions, Daniel Pekarsky or I would be happy to talk to you about 
them. We hope to hear from you soon 

Best wishes, 

Alan D. Hoffmann 
Executive· Director 

519.ADH 

P.O. Box 94553, Cleveland. Ohio 44101 • Phone, (216) 391-1852 • Fax, (216) 391-5430 
15 east £6th Street, New York NY 10010-1579 •Phone:(£!£) 5J£-£.J6() • Fu: (212) 5J2-£646 



Chair 
Morton Mandel 

li7ce Chairs 
Billie Gold 
Matthew Maryles 
Lester PollacR 
Maynard Wishner 

Honorary Chair 
Max Fisher 

Board 
David Arnow 
Daniel Bader 
Mandell Berman 
Charles Bronfman 
Gerald Cohen 
John Colman 
Maurice Corson 
Susan Crown 
Jay Davis 
Irwin field 
Charles Goodman 
Alfred GottschalR 
Nell Greenbaum 
Thomas Hausdorff 
David Hirschhorn 
Gershon KeRSt 
Henry KoschitsRY 
Marl?Lainer 
Norman Lamm 
Marvin Lender 
Norman Lipoff 
Seymour Manin Lipset 
Florence Melto n 
Melvin Merians 
Charles Ratner 
Esther Leah Ritz 
Richard Scheuer 
lsmar Schorsch 
David Teutsch 
Isadore 1\versRY 
Bennett Yanowitz 

Executive Director 
Alan Hoffmann 

May 26, 1994 

Dr. Isa Aron 
Hebrew Union College 
3077 University Boulevard 
Los Angeles, CA 90007 

Dear Isa, 

Cl 
fy~ 

!nitiatives 
m E
fu~uncil 

Jewish 
Education 

Recent ly when we spoke about the work of the CIJE I had the 
opportunity to tell you a bit about an excit ing new initiative which we 
are about to launch: "The Goals Project." The goals Project is going to 
begin with a seminar in Israel in July to which a select number of lay 
and professional leaders f rom North America are being invited. 

I am enclosing with this letter a description of the Project and the 
summer Goals Seminar, and I would like to invite you and an appropriate 
lay leader that you would want to have at the seminar to join us in 
Jerusalem. 

We at the CIJE believe that t he Goals Project has t he potentia l to have 
a profound impact on contemporary Jewish education and Jewish life 
as well by giving institutions t he impetus to focus on their own 
education m issions in a serious and reflective manner. 

I hope that you join us in this excit ing venture. If you have any 
questions, Daniel Pekarsky or I would be happy to talk to you about 
them. We hope to hear from you soon 

Best wishes, 

Alan D. Hoffmann 
Executive Director 

526.ADH 

P.O. Box 94553, Cleveland, Ohio 441 O I • Phone: (216) 391-1852 • Fax: (216) 391-5430 
J5Eost £6th Street, New ivrk. NY JOOJ0-1579 • Phone, (£1£)53£-2360 • Fax: (£1£)53£-£646 



List of participants who have sent us the registration fotm: 

.Marc Gurvis .. Cleveland Fed. 
·. Barbara Steinberg - Executive Director - Pahn Beach 
Robert Hirt - Vice president Yeshiva U. - NY 

· -Ruth Cohen - Project Director - Milwaukee 
. Richard Meyer - Executive Vice President - Milwaukee 

Susan Wyner - Educational Director 
. ·Chaim Botwinick ~ Executive Director - Baltimore 

Marci Dickman - Director of Education services - Baltimore 
Zipora Shorr .. Director of Educatj.on ~e~ces - Baltimore 
Barbara Penzner - ~~'W,.(_~L,U,f 

Searle Milnick - incoming president of CJES • Baltimore 
Lifsa Shachter - Director of Cleveland Fellows 
Ellen Goldring - Professor 
John Coleman -

Staff: 

Gai1D01ph 
Barry Holtz 
Ginny Levi 

MAY 31 '94 7 : 35 972 2 619951 PRGE.002 
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MAY 31 ' 94 14:59 MANDEL INST . ISRAEL 972 2 519951 
972 2 519951 

COMMUNITY ATIENDJNG POSffiON CATEGORIES 

BALTIMORE 

Chaim Botwinick Yes F Executive Director of BJE Professional/Federation 

Botwinick's assistant ? 

Marci Dickman Yes F Director of Education Services Professional/Educator 

Ziporah Schorr Yes F Principal, Orthodox Day School Professional/Educator 

SearleMilnick Yes F Incoming president of CJES . Lay Leader 

ATLANTA 

Deborah Goldstein ? Professional/Educator 
(as of August, 1994) 

Wllliam Schatten ? Layperson Lay Leader 

Arnold Sidman ? Layperson Lay Leader 

MILWAUKEE 

Ruth Cohen Yes F Project Director (MJF) Professional/Federation 
and Bducator 

Lany Gellman Yes Lay Leader 

Jane Gellman Yes Co-Chair of Commission on Vision & Lay Leader 
Initiatives 

Richard Meyer Yea F Executive Vice president Lay Leader 

Ina Regosin ? 

Jerry Stein Yes Lay Leader 

Louise Stein Yes Co-Chair of Commission on Vision & · Lay Leader 
Initiatives 

.CHlctGO 

John Colman Yes F President Chicago Federation of Jewish Federation 
Philanthropies 

NEWYORK 

Aryeh Davidson Yes Head of Education at ITS Professional/Educator 
(Conservative) 

Robert Hirt Yes Vice-President• Yeshiva University Professional/Educator 
{Orthodox) 
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ISRAEL 972 2 619951 
MAY 31 '94 14:59 MANDEL INST . 

John Ruskay ? 

Beverly Gribetz ? Headmistress Ramaz :Oay School 

Rowana Scharavsky 7 Principal of AJ. Heschel Day School 

CLEVEUND 

Leslie Brenner (as of ? will be in Cleveland 
August 1994) 

MarkOurvis Yes Cleveland Federation 

Ray Levi was invited Principal of Agnon Day School 

Susan Wyner Yes F Educational Director 

Dr. Lifsa-Schachter Yes F Director of Cleveland Fellows 

Kyla Epstein ? Director of Fainnont Temple 

LAYMAN 

LOSANGBLBS 

Isa Aron Yes Prof. of Education - HUC 

BOSTON 

PALMBEACH 

Barbara Steinberg Yes F Executive Director • Commission for 
Jewish Education of the Palm Beaches 

LAYMEN 

STAFF 

Barry Holtz Yes 

Gail Dorph Yes 

Daniel Pekarsky Yes 

Ginny Levi Yes 

Ellen Croldring Yes F 

(Conservative) 

Professional/Educator 
(Orthodox?) 

ProfessionaJ/Educator 

Professional/Educator 

Protessional/Bduoator 

Professional/Educator · 

Profeuional/Educator 

Professional/Educator 

Professional/Educator 
(Reform) 

Lay Leader 
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COMMUNITY ATTENDING POSmON CATEGORIES 

BALTIMORE -.,l ~ 

Chaim· Botwinick Yes ✓ Executive Director ofBJE Professional/Federation 

Botwinick's assistant ? 

Marci Dickman Yes ✓ Director of Education Services Professional/Educator 

Ziporah Schorr Yes V Principal, Orthodox Day School Professional/Educator 

Searl'Milnick . Yes ✓ Incoming president of CJES Lay Leader 

ATLANTA 

Deborah Goldstein ? ProfossionaVEducator 
(as of August, 1994) 

William Schatten ? Lay person Lay Leader 

Arnold Sidman 7 Layperson Lay Leader 

✓ 
MILWAUKEE -% 

Ruth Cohen Yes ✓ Project Director (MJF) Professional/Federation 
~,,J.J. uJ) and Educator 

Wbeuman Yes Lay Leader 

Jane Gellman Yes Co-Chair of Commission on Vision & Lay Leader 
lnitiatives 

Richard Meyer Yes v Executive Vice president Lay Leader 

J > 
JnaRcgo~n ? 

Jerry Stein Yes Lay Leader 

Louise Stein Ye$ Co-Chair of Commission on Vision & Lay Leader 

~ .// 1 ./ ft ,.,.±t " Initiatives 

Clll&GO 
JohnCol~an Yes ✓ President Chicago Federation of Jewish Federation 

Philanthropies 

NBWYORK 1. 

Aryeh Davidson v .. ~· Head ofET tion at ITS g;t.),I Professional/Educator 
I+~ i;:" Lu,{/'L f!W1 d I qjj\ '~ (Conservative) 

Robert Hirt Yes / 
V 

Vice-President - Yeshiva University Professional/Educator 
(Orthodox) 
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JohnRuskay ? (Conservativ~) 

l.I.udith-Gihsberg~ ~ . I.,, 
I /.. 

Covenant Foundation 

B~er1y Grtbetz ?~;;~f Headmistress Ramaz Day School Professional/Educ::atot 
(Orthodox?) 

Rowana Scharavsky ? Principal of A.J. Heschel Day School Professional/Educator 

CLEVELAND - i 
Leslie=r-{as of 

t:fo.- tfl~<,~ ~ b'eln Cleveland Professional/Educator 
Augu 94) SjJ. ,,J.. ~ ~ ~ s.t7", 

~.t,. 

MarlcGurvis 
S)_ ,JJ.· 
._&,t Yes .r Cleveland Federation 

Ray Levi ~~ was invited Principal of Agnon Day School ProfessionaVEducator 

Susan Wyner f;e Yes v Educational Director ProfessionaJ/Educator 

Dr, Llfsa Schachter Yes ✓ Director of Cleveland Fellows Professional/Educator 

DIRECTOR.OF 1c:f-~ ~~ 
SUPP. SCHOOL : 

LAYMAN ~ W.1vt U."nt 

LOS ANGELES ' ' 
' 

Isa Aron Yes Prof. of Education• HUC Professional/Educator 
(Refonn) 1 

BOSTON 1<~1 
~ () I!. 

;2-
~ 

PALM BEACH 
I 

Barbara Steinberg Yes Executive Director • Commission for Lay Leader 
Jewish Education of the Palm Beaches 

LAYMEN ! 

5 
l 

STAFF . 

Barry Holtz Yes ✓ 

Gail Dorph Yes v"' 
' 

Daniel Pekarsky Yes \ 

. 
GinnyLevi Yes v 

Ellen Goldring Yes 
> 

V 
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Micha:e l Swirsky Thu Jun 30 1994 11:49 pl'l'I 

Ginny, Please fax this on to Gail and Barry as soon as possible. Thanks. 
See you soon. Daniel P. 

TO: Gail and Barry 
FROM: Dan Pekarsky 
RE: Sol'lte stuff we talked about . 

Below is the l'l'laterial I had }lOped to send you prior to our l'lteeting but was 
unable to print. It turns out that Mike Swirsky, with whol'l'I I a l'l'I staying , 
has a fax- l'ltodel'lt, so l'l'l'I able to send you this stuff after all. The 
l'l'laterials fall into three categories : a) general fral'l'lework for work-
group sessions - a s }1eet to be handed out day 1; b) Sol'lte l'ltore specific 
questions, sol'lte of w}lich have been knocked out i n tonight's 
conversations -- l 'l'l'I sil'l'lply starring t he ones we did away with; c) an 
exercise which may or l'l'lay not be useful. The truth is, I like it but l'l'l'I 
not sure we want to clutter up the week with another dill'lension . I'll be 
interested in your thoughts . 

WOR~ GROUPS (COMMUN ITY-BASED) 

Col'l'll'l'IUnity-based and other kinds of work-groups will have an 
opportunity to address a munber of il'l'lporta nt issues on a da i ly bas is . 
The groups are being asked to accol'l'lp lish a null'lber of tasks : 

a. to reflect on the way issues discussed in the seminar 
apply, or don' t apply, in local, COl'l'll'l'lunity contexts . We will 
be suggesting sol'l'le questions that l'l'lay be helpful as a gu ide 
to this kind of ref lection. 

b. to develop a presentation to the group as a whole which 
focuses on an issue or an experience related to the sel'l'linar's 
principal thel'l'le. The topic may be chosen 
based on a desire to share your experience with other 
COl'l'll'l'IUnities, or it l'l'lay be based on a desire to elicit 
feedback, questions concerning a l'ltatter the coll'lll'lunity has 
been struggling with. This presentation i s scheduled for 
Wednesday afternoon. 

c. to develop an action- plan for engaging local educating 
institutions and key individuals in a process that will lead 
educating institutions towards l'l'lore systel'ltatic attention to 
the development and implell'lentation of educational goals. 

Page 1 of 3 
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Although we will be suggesting some specific questions to address, 
how you choose to structure your time in the daily sessions is up to you. 

SOME GENERAL QUESTIONS (WITHOUT ATTENTION, AT THIS POINT, TO WHETHER 
THEY WILL ALL BE POSED AT ONCE OR SUGGESTED ONE DAY AT A TIME) 

* DELETE 1. Using t}1e categories of vision-drivenness a11d goals­
orientation, scan local educating institutions . To what extent are 
they and are they not animated by a coherent and compelling vision? The 
grid that has been handed out may be helpful in doing this scan . 

* DELETE 2. Which institutions strike you as having the potential to 
become significantly more vision-driven than they now are? Why do you 
think this? Uia what kind of a process might this change take place? 

3.0ne way of creating vision-driven institutions is to cl1ange existing 
institutions . Another is t create new ones. Is the latter route at all 
feasible in your community? 

4. In our seminar participants are encouraged not only t o l ook at 
others ' visions of what we should be educating towards but a lso to 
reflect on their own developing visions. The workil1g assumption i s that 
the struggle to arrive at com,,mnally compelling visions also involves 
an effort on the part of individual stakeholders to work through their 
own vis ions. What is your reaction to this working-assumption? 

A POSSIBLE INTRODUCTORY QUESTION FOR COMMUNITY-BASED WOR~-GROUPS 

"Uision" can be understood on a variety of different levels: 

a.Jewish existence at its best understood in its individual and social 
dimensions: Wliat we should be educating: towards . Here "vision" r efers 
to the kind of Jewish human being and kind of' 
cororounal I ife towards whicl1 are educating efforts sl1ould be 
directed. "Uis ion" in th is sense is at the heart of our seroinar. 

b . Institutional visions . Here "vision" refers to uhat we take 
to be the ideal educating institution we would like ours to 
becoroe. Typically institutional visions are tacitly or 
explicitly tied to "vision" in the sense described in a). 

c . Coromun i ty-w ide vis ions. Communities 1 ike Ba It imore, Milwaukee, 
Cleveland, and Boston are not likely to arrive at shared visions 
in the senses specified in a . and b. that will be satisfactory to 
their varied constituencies . They may, however , still be capable 
of articulating a meaningful over-arching vision that interprets 
commitroent to meaningful Jewish continuity. 

This exercise that follows is designed to encourage some thinking 
about this kind of a community- wide vision. The question is this: 
what follows from announcing ourselves as communities genuinely 
committed to Jewish continuity? What more specific commitments 
follow from this general coromitment? Although you are probably 
not in a position to speak for your cororounities in this roatter , 
t hinking about it may help provide a general fraroework for some 
of our work . Hence the exercise that follows. 

EXERCISE 

.lCl~C £. U.l .J 



Mk.hael Swirsky Thu Jun 30 1994 11 :49 pm 

tl1e following: What would you hope a satisfied member of our 
community would proudly say about this col'llmunity as a way of 
explaining its success in promoting Jewish continuity? 

"Our community has succeeded in its efforts to promote Meaningful 
Jewish continuity . Its s uccess is largely due to the following 
three circumstances: 

a . It' s a community that is genuinely s erious about Jewish 
education. 
b . It's a community that has succeeded in ______ _ 
c . It's a community that has succeeded in _______ _ 

Here's the task . 

1. Fill in b. and c . as you see it. 

2 . Discuss more specific objectives, aspirations, practices, etc. 
that fall under each of these general categories. 

JUN 30 '94 17:49 
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✓ Walter Ackerman 
~ Beer Sheva, Israel 

/ 

Isa Aron ✓ 
e,...:. Log Angeles, CA 

~ 

Irving Belansky 
Boston, MA 

✓ Caroline Biran 
Jerusalem, Israel 

Chaim Botwinick 
Baltimore, MD 

Ruth Cohen 
Milwaukee, WI 

Aryeh Davidson 
,S,c;o New York, NY 

Marci Dickman 
Baltimore, MD 

~ Gail Dorph 
New York, NY 

✓ 

~ 

Kyla Epstein ✓ ~ Cleveland, OH 

'It/ Seymour Fox 
Jerusalem, Israel 

Jane Gellman 
Milwaukee, WI 

Larry Gellman 
Milwaukee, WI 

Ellen Goldring 
Nashville, TN 

PARTICIPANTS 

Roberta Goodman ✓ 
&o Madison, WI 

Beverly Gribetz / 
llM. New York, NY 

Mark Gurvis 
Cleveland, OH 

Robert Hirt / 
~ New York, NY 

✓ Annette Hochstein 
Jerusalem, Israel 

("if Alan Hoffmann 
~ CIE:veland, OH {Jerusalem} 

,r Barry Holtz 
New York , NY 

Carolyn Keller 
Boston, MA 

A Ginny Levi 
\. Cleveland, OH 

.._ -
Ray Levi 
Cleveland, OH 

Daniel Margolis 
Boston, MA 

✓ Daniel Marom 
Jerusalem, Israel 

Richard Meyer 
Milwaukee, WI 

Searle Mitnick 
Baltimore, MD 

Daniel Pekarsky 
Madison, WI 

hcc..: ~,...__A. ~ 

~~--t.,,, ~ 
);u ..--:tL--- v~ 
, £..,,;_,, ,,..,.e..-,,._ "' ~ 

,t(J1,-Jd<..;4C,~ (~ .,..;:t-~ 

./ Abby Pitkowsky 
Jerusalem, Israel 

Dan Polster 
Cleveland, OH 

Ina Regosin ✓ 
~ Milwau~ee, WI 

~ 

1).:0 

n;,. 

Jay Roth 
Milwaukee, WI 

Lifsa Schachter 
Cleveland, OH 

Richard Scheuer 
New York, NY 

Zipora Schorr 
Baltimore, MD 

Roanna Sharofsky 
New York, NY 

Jerry Stein 
Milwaukee, WI 

Louise Stein 
Milwaukee, WI 

Barbara Steinberg 
W. Palm Beach, FL 

Robert Toren 
Cleveland, OH 

w,,' Shmuel Wygoda 
Jerusalem, Israel 

Susan Wyner 
Cleveland, OH 

v 

✓ 

✓ 
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The Mandel Institute 
for the Advanced Study and Development 
of Jewish Education 

9:00 - 9:45am 

9:45 - 10:15 

10:30 - 12:00pm 

12:00 - 1 :00 

1:00 - 3:30 

3:30 - 5:00 

5:00- 6:30 

6:30 - 7:30 

7:30 - 9:00 

THE CIJE GOALS SEMINAR 
Jerusalem, July 10-14, 1994 

Sunday, July 10th, 1994 
1 11) \!JTl :lN:l 1:1 

WELCOME AND INTRODUCTION 
(Zionist Confederation House) 
Alan Hoffmann, Seymour Fox, Daniel Pekarsky 

THE PARTICIPANTS-INTRODUCTIONS 

DEFINING THE PROBLEM 
Daniel Pekarsky 

Lunch 

VISION-DRIVEN INSTITUTIONS: GIVE ME A "FOR 
INSTANCE. .. " 1 

Daniel Pekarsky and Daniel Marom 

DISCUSSION AND SUMlviAR Y CO:MMENTS 
Seymour Fox 

Break 

PLENUM AND FIRST WORK GROUP MEETINGS 
(at Mishkenot Sha'ananim) 

Dinner 
AN ORIENTATION TO GROUP VISIT TO YESHIVAT 
HARETZION 
Shmuel Wygoda . 
(Mishlcenot Sha'ananim) 

DISCUSSION OF PORTRAIT EXERCISE 
(over dessert in small sub-groups) 

1 Refer to The Dewev School and selections from Heilman's Defenders of the Faith (in 
packet of readings). 



8:30 - 9:15am 

9:15 

10:00 - 10:45 

I 0:45-12:00pm 

12:00 - 1:00 

1:00 - 1:45 

1:45 - 2:45 

2:45-

3:30 - 5:30 

5:30- 7:00 

7:00 - 9:30 

Monday, July 11th ,1994 
i"l'l'!l :no 'l 

REVIEW DAY I PROCEEDINGS (Mishkenot Sha'ananim) 
Daniel Pekarsky 

Depart for Y esbivat Har Etzion 

Visit Beit Hamidrash, Library, Yaakov Herzog Center 
Shmuel Wygoda, Yehuda Schwartz 

A CONVERSATION WITH RABBI AHARON 
LICHTENSTEIN 2 

Moderator: Shmuel Wygoda 

POINT COUNTER POINT 
Ruth Calderon and Moti Bar-Or 

Lunch (Yeshivat Har Etzion) 

PROCESSING THE MORNING SESSION 
Shmuel Wygoda and Barry Holtz 

Depart for Jerusalem 

Break 

DINNER IN WORK GROUPS 
(MishkenotShaanani.m) 

GREENBERG'S CONCEPTION OF AN EDUCATED JEW3 

(Zionist Confederation House) 

7:00-7:45 Introduction to the Educated Jew Project 
Seymour Fox and Daniel Marom 

7:45-9:30 Understanding GTeenberg's Vision 
(In sub-groups) 
Seymour Fox and Daniel Marom 

2• Refer to Rabbi Aharon Lichtenstein's letter and "Ideology ofHesder". 
Refer to Gedalyahu Alon's article: "Lithuanian Yeshivas". 

3
• Refer to Prof Moshe Greenberg's article: "We Were as Those Who Dream". 



9:00 - 9:45am 

9:45 - 1:00pm 

1:00 - 2:00 

2:00 - 3:30 

3:30- 3:45 

3:45 - 5:15 

5:30 - 6:45 

6 :45 - 7:30 

7:30 

Tuesday, July 12th, 1994 
•"l~n :iN:i ,, 

REVIEW DAY 2 PROCEEDINGS 
Daniel Pekarsky 
(Zionist Confederation House) 

FROM VISION TO PRACTICE: ELEMENTS OF 
TRANSLATION 

9:45 - 11 :30 - TRANSLATING GREENBERG'S VISION 4 

Seymour Fox and Daniel Marom 

11:30 - 12:00 - Break 

12:00- 1:00pm DIMENSIONS OF TRANSLATION 
Seymour Fox and Daniel Marom 

Lunch 

A CONVERSATION WITH PROFESSOR GREENBERG 
Moderators:Seymour Fox and Daniel Marom 
(Zionist Confederation House) 

Break 

ALTERNATIVES CONCEPTIONS OF THE EDUCATED 
JEW - SESSION 1 
Seymour Fox and Daniel Marom 

WORK GROUPS 
(Mishkenot Sha'ananim) 

Break 

Dinner (at the home of Alan and Nadia Hoffinann) 
YEHUDA AMICHAI READING ms POETR y 
(39 Tura Street, Yemin Moshe) 

4
• Refer to Prof. Seymour Fox's article: "Ramah: A Setting for Jewish Education" 



9:00 - 9:45am 

9:45 - 11:15 

11:15 -11 :45 

11:45-1:00pm 

1:00 - 2:30 

2:30 - 4:00 

4:00 - 4:15 

4:15 - 5:00 

Wednesday, July 13th, 1994 
1"l\!Jn ::u-a ,n 

(all day in Beit Shalom, 20 Abad. Ha'am St.) 

REVIEW DAY 3 PROCEEDINGS 
Daniel Pekarsky 

ALTERNATIVE CONCEPTIONS OF THE EDUCATED 
JEW - SESSION 2: 
A CONVERSATION WITH PROFESSOR 
MENACHEM BRINKER 
Moderators: Seymour Fox and Daniel Marom 

Break 

TOW ARDS VISION DRIVEN EDUCATION - SESSION 1: 
STRATEGIES, INSIGHTS, ISSUES 
Gail Dorph and Barry Holtz 

Lunch 
WORK GROUPS (Beit Shalom) 

TOW ARDS VISION DRIVEN EDUCATION - SESSION 2: 
Gail Dorph and Barry Holtz 

Break 

THE WORK OF THE MANDEL INSTITUTE 
Annette Hochstein 

FREE EVENING -- DINNER ON YOUR OWN 



9:00 - 9:45am 

9:45 - 12:00pm 

12:00-1 :00 

1:00 - 2:30 

2:30- 4:30 

4:30 - 5:30 

5:30 - 6:00 

6:00- 8:00 

8:00 - 10:00 

Thursday, July 14th, 1994 
i 11l'l'l1 :!NJ 11 

(all day at Beit Shalom, 20 Ahad Ha'am St.) 

REVIEW DAY 4 PROCEEDINGS 
Daniel Pekarsky 

CASE-STUDY 
Kyla Epstein and Daniel Pekarsky 

TOWARDS A COMMUNITY-WIDE AGENDA 
Michael Rosenak and Alan Hoffmann 

LW1cb 
WORK GROUPS (Beit Shalom) 

DISCUSSION OF COMMUNITY PLANS 
Gail Dorph 

CUE AND THE LOCAL COMMUNITIES: NEXT STEPS 
A lan Hoffmann 

EVALUATION SESSION 

Break 

CONCLUDING DINNER AND SUMMATION 
(Beit Shalom) 



PRE-SEMINAR WRITIEN ASSIGN1\IBNT 

Our seminar will focus on some topics that are at o nce straight-forward and very difficult: 
1) the nature and importance of educational goals; 2) the process of arriving at meaningful 
goals; and 3) the processes involved in moving from goals to educational design and practice. 
But goals do not come out of nowhere. Typically, they are rooted in our very basic beliefs 
concerning the kinds of Jewish human beings we hope to cultivate via Jewish education. The 
Goals Project assumes that many Jewish educating institutions need to work towards a clear 
and compelling vision of the kind of Jewish human being they would like to cultivate. The 
Goals Project further assumes that an important component of such efforts is for the 
individuals involved to clarify and develop their own personal views on this matter. The 
exercise described below is designed to encourage such an effort. It will serve as the basis of 
a smaJl group discussion during the seminar. 

Write up your initial thoughts about the kind of Jewish adult you would hope to see emerging 
from the process of Jewish education. In what ways would being Jewish be expressed in and 
enhance the quality of his or her life? In developing your view, you may find it helpful to 
think about what you would hope for in the case of your own child or grandchild. Below are 
three guidelines for the exercise: 

1. For purposes of the exercise, don't settle for what you think feasible "under the 
circumstances." Rather, try to articulate what you would ideally hope for in the 
way of Jewish educational outcomes. 

2. Be honest with yourself concerning this matter. The point is not to arrive at a 
position that someone else finds acceptable, but to identify your own views at this 
moment of time. 

3. Approach the task not by listing characteristics but in the way a novelist might: 
present a vivid portrait or image of the Jewish human being you would hope to 
cultivate. Focusing on, say , a day, a week or some other interval of time, describe 
this person's life, emphasizing the ways in which the Jewish dimension enters into 
and enriches it. The challenge is to make this person (male, female, or 
gender-neutral - it's up to you!) "come alive." To accomplish this, it might prove 
helpful to give this person a real name. In addition, use any literary device you 
think might be fun and helpful. You might, for example, develop your portrait as a 
week-Jong diary entry written by the person portrayed; or you might choose to 
describe the person from the point of view of a spouse or a child. 

Have fun with the assignment - and remember that nobody will hold you to anything you 
say. It's simply designed to stimulate some initial reflection on some questions we'll be 
addressing. 



ORIENTATION TO COMMUNITY-BASED WORK-GROUPS 

Community-based work groups will have the opportunity to meet on a daily basis 
in order to accomplish some important tasks: 

1. to reflect on the way issues discussed in the seminar apply in their home­
community. We will be suggesting some questions that may be helpful as a guide 
to such reflection. 

2. to develop an action-plan for engaging local educating institutions in a process 
that will lead these institutions to work with increasing seriousness and 
effectiveness towards the development and implementation of meaningful 
educational goals. 

ASSIGNMENT FOR INTRODUCTORY WORK-GROUP SESSION 

We recommend that each group begin its work by designating a facilitator 
and a person who will keep a running log of the group's discussions and decisions. After 
doing this, we suggest that you go on to react in an informal way to ideas discussed the 
first day of the seminar. To the extent that this is helpful, you might want to begin 
thinking about the way the ideas discussed apply to your own community. 



Name ------------

Biographical Statement 

In order for us to get to know one another more quickly in the time available to us, 
we would like to put together a handout that includes biographical sketches of the 
participants. In the space available below (and, if you would like, on the other side), 
please write a short autobiographical statement that tells other participants something 
about yourself. Include what you want, and structure it as you see fit. At the end, please 
write your address and phone number (home and work), as well as your fax number if 
you have one. Please return the statement no later than Monday evening. 



GUIDE TO F AClLIT ATORS OF THE PORTRAIT-ACTIVITY 

Our seminar deals with educational goals, with attention to ways they are anchored-in 
visions of "an educated Jew" or of a "meaningful Jewish existence". The elaboration o.f such 
visions is a central ingredient in the Mandel lnstitute's Educated Jew Project, and, if the Goals 
Project is successful, it will play an important role in the efforts of local educating institutions in 
North America to become more vision-driven. Two assumptions have informed the 
development of the portrait-exercise. 

1. One of these is that a student is much more likely to appreciate an issue (and 
the efforts of others to address the issue) if he or she has had a chance, even in a 
rudimentary way, to wrestle with the issue on his/her own. In this sense, the 
portrait exercise is good preparation for encountering the visions represented by 
Greenberg, Brinker, Yeshivat Har-Zion, etc. 

2. The second assumption is that personal reflection on one's views of a 
meaningful Jewish existence - on what we should be educating towards - will be an 
important element in the process through which local educating institutions back 
home will become clearer about their educational goals and the vision that 
underlies them. Particularly when, as will be true in our seminar, this effort to 
clarify one's views is accompanied by the opportunity to hear the views of others 
and to study the views of individuals who have addressed these matters in very 
fruitful ways (for example, Greenberg), this process can be rewarding and 
conducive to personal and Jewish growth. 

The small group session, scheduled for Sunday evening over dessert, is designed to give 
participants a chance to discuss the portrait-assignment they were asked to do in preparation for 
the seminar. Facilitators should work towards creating an atmosphere that is casual, relaxed. and 
thoughtful - where the emphasis is on listening and understanding the views of the participants, 
not on challenging them. In a gentle way, facilitators can make this clear at the outset. If 
participants veer from this norm, it would be appropriate to remind them of this ground-rule. 

The session is scheduled for approximately 1 hour. Here is how it might go. Participants are 
sitting around casually in the living rooms ofMishkenot Sha'ananim. They have brought their 
desserts and coffee with them. 

FACILITATOR'S INTRODUCTION 

The facilitator might begin by explaining the assumptions that inform the exercise (see 
above). The facilitator would then suggest that participants discuss their reactions to the 
assignment - what they found interesting about it, what they found difficult, and what they may 
have learned from the opportunity to do it. You might also want to get their reactions to 
assumption #2 above. (If you get the sense that almost nobody has had a chance to think about it, 
you might give them a few minutes to review the assignment-sheet and think through how they 
might respond.) 



After this initial discussion, the facilitator asks the participants if any of them are willing to 
share their portraits with the others. They should be invited to present them in the fonn that is 
most comfortable for them; some may choose to read them, others to present them orally. 

The facilitator would stress that there is no expectation that the portraits represent 
anybody's "finished product/ and nobody should feel embarrassed if his/her ideas are not yet fully 
developed. In fact, it might be interesting to see if one's views get clearer or change through the 
process of listening to the views of others and reflecting about the place of vision and goals in 
Jewish education. You might also encourage them to listen for similarities and differences in their 
views. 

Assuming that a few people are willing to share their portraits, they should do so. After 
each is done, the others should have a chance to ask a few questions -- not with an eye towards 
challenging but with an eye towards better understanding the view. 

POST-SHARING EXERCISE 

After those who are interested in doing so have a chance to share their portraits, the 
facilitator may move the discussion along any lines that seem fruitful. The questions suggested 
below reflect some possible directions and should be ignored if they seem inappropriate. 

1. What strikes you as you listen to these different views? Are you struck by any points of 
similarity and /or difference among all or some of them? What do you learn from the chance 
to hear these other views? 

2. "Imagine that the person you painted has come alive', and you have the chance to 
question him/her. You ask the following question: "Tell me, I now have a sense for what 
your life as a Jewish human being looks like. Can you explain to me the way or ways in 
which the Jewish dimension of your life enriches or adds meaning to your life as a whole." 
Participants will be invited to respond "in character." 

3. Visions of a meaningful Jewish existence often emphasize some or all of concepts like the 
following: "God", "the Land oflsrael", "Mitzvot", "the Jewish People," and "Torah". 
Which of these concepts figure in your portrait ( or would figure if you elaborated it 
further)? Which if any of these concepts play a central role in the portrait you are 
developing? How do they enter in? Are there perhaps other concepts that are important? 

CONCLUSION 

Invite participants to think about the views they will be hearing over the next few days, using some 
of the questions and categories that have guided this conversation. As they listen to these other views, they 
may want to compare them with their own. It may be of interest to see whether their own views develop in 
any way through the encounter with other views. 

It might be interesting to ask the participants what they might have learned from the process of 
doing the portraits and sharing their portraits. 



INTRODUCTORY EXERCISE ON GOALS 

Ow- seminar is concerned with the place of goals in Jewish education, and reality as we know it is a good place 
starting point. From out of your own experience with Jewish educating institutions, jot down concrete examples of 
the general statements concerning goals summarized below. If no example comes to mind for a particular category, 
leave the space blank. 

Educational practices and activities are not tied to The educating institution has identified clear educational 
articulated educational goals - or else the goals are so goals that are associated with particular activities 
vague as to give no direction at all. 

Although the institution is identified with certain stated The institution's seriousness about realizing certain goals 
goals, there is no careful effort to realize this goal. Even is revealed in its activities and/or organization. 
a casual observer would realize that what is being done 
in the name of the goal is highly unlikely to achieve the 
result. 

The institution is associated with a particular goal, but There is an educational goal which the key stakeholders 
many of the key stakeholders, including educators, are genuinely and powerfully believes in. 
not personally identified with the goal. 

There is a clear goal, but whether and how its attainment There is a goal, and it is clear to the educator how its 
will contribute to the life of the student is not clear. attainment will enrich the student's life. 




