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Dear Seymour: 

Enclosed please find my summary on the theory of the 
goals . project. The assignment, as I understood it was to 
summarize our ongoing deliberations on this subject, 
particularly at the meeting which we held with Shmue l Wygoda 
just before passover and at the meeting which we held alone 
just after the hol i day (I saved the large sheets on which you 
wrote some of the basic points of yout' conception at that 
meeting ) . This was to be an internal summary , written as if 
you were to be the audience. 

0 As I began to undertake this assignment, it became clear 
to me ~hat ou~ dellberations had b een based o n a larger 
theory on t h e devel~pment and use of go als in edtication and 
that the educdted Jew and the goals project were different, 
though interrel ated, entry points i n to the same discussion. 
At that point, i t occur red t o me that the s ummary · would be 
c l ear i f it began with t he larg e r picture and moved from 
there t o ~he specific theory b e hind the educated Jew and the 
~oals pro j ect (i nc l uding the understand ing of h ow these two 
proj e cts 1::..: e i nt errelated) . This ~muld then provide the 
basis for S h mue l t o summarize his understanding of how th i s 
wou l d play i ~s e lf cut in lead communities. 

The challenge of this summary, as I saw i t , was to 
commit myself to an understanding of the lar ger theory and 
then to use the terminology of that theory i n order to 
accurately desc ribe t he projects (I theref o r e bolded "key 
words '' throughout the document) . Though I a m sure that there 
are mi ssing elements and awkward formulations (as is my habit 
to clev i s=) I :cund this challenge to be very useful. 

F i r s t, it forced me to begin maki ng explici t what has 
bea n implicit 1n many of our deliberations. I felt as if 
t hi s is a mor e accurate descr i ption of the larger conception 
than that ~h i ch I wrote for you in my first draft of the 
open ~ng c h apter fer tha publication. Fro m this document. one 
should have a better understanding of the difference between 
our c c nc e p ~ion of goals and that which reigns in the field . 
Seccnd . as I ~ro te I sensed how the pieces real l y do begin to 
fit to~eth~r . Finally, I found it useful in clearing the 
path £or a discussi o n on how to move from theory to practice. 

I have given this document over to Shmuel and he is 
digasting it . Though he finds the first part to be somewhat 
unclear , ,;e arP- i n agreement about the issues involved in 
moving from the theory of the goals project to its practice . 
(I have summarized some cf these issues on the last page of 
ths summary). He is now working on the preparation of a 
doc u me n t ~.hi:::h summar izes o ur delibera tions as they r el ate to 
the pract ica l a s ~ect of the project. 
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preparation for your 
I assume that it will 
and thereby further 
are talking about and 
for the sweat factor 

: hope that ycu find it useful in 
meetings ,:ith Mort. In every case, 
provide a basis to make ccrrections 
sha=peu our understanding of what we 
what needs tc be done (add another tick 
barometer). 

I spoke to Greenberg about May 5th (As usual, Brinker is 
hard to reach; 3till working on Mike too). As it turns out, 
that day is no good for him. He suggested the Thursday the 
6th after 4:30 or Friday the 7th any time. After going over 
your calendar with Suzzanah, it appears that Friday at 9~00 
i~ a good time. I await your approval. By the way, did you 
kno;: that Greenberg's mother died? He told me that they kept 
, t quiet . 

I have enclosed at the end of this transmission a copy r -... of an :-:•.itstanding though awesome piece of evidence for 
Schwab's inquiry into the educational use of the substantive 
structures of various disc i plines. As I was reading a book 
by the Italian Jewish chemist , Primo Lavi, on his experiences 
in ~on=entration camp, I noticed that he was, in essence, 
des=~:bing how what he had learned from his particular study 
of chemistry had helped him survive. This was given as an 
examp~e of his counte~claim to the : ~ ~ory of Jean Emery, who 
argued in "The Limits cf tha Mind" that being an intellectual 
pu~ one in a ~ : sadvant age in the struggle for survival in the 
cami:s. 

Pl send warm regards t o Felix and Mo rt. As always, I 
am si~ca·~ly yours, 
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THE THEORY OF THE GOALS PROJECT 

1. THE GOALS PROJECT is based on a specific understanding of 
the way education can work · effectively. According to this 
understanding, education should draw upon profound 
CONCEPTIONS of human and societal excellence deeply embedded 
within a culture. 

This is not to suggest that these CONCEPTIONS become the 
subject matter.which.should be tayght in the classroom. It is 
the understanding which is prov,aed by these conceptions 
which is necessary for educational undertakings. These 
conceptions should provide answers to questions such as "in 
what way do humans learn?"i "what is the nature of the 
understanding which the earning experience aims to 
generate? 11 and . 11 how wi 11 those who have success f u 11 y 1 earned 
behave towards others in their society?". These, in turn, 
would become FIRST PRINCIPLES by which educational programs 
could be planned, implemented and evaluated. 

An anal ogy from the field of psychoanalysis may be 
useful. A psychoanalyst does not discuss Freud's theory of 
personality in the midst of a session with his patient, but 
he needs to be thoroughly profi cient with this theory in 
order to be able to provide therapy. With education, 
however, th e scope of. this inquiry is very broad. Its 
practice reguires a grasp not only of the student but of 
many other elements such as the subject matter, the teacher, 
and the mil ieu in which learning takes place. 

The process of drawing upon t hese conceptions involves 
thorough and long-winded deliberation and discourse. It 
requires a negotiation between those who have great 
familiarity with and deep understanding of the CONCEPTIONS of 
human and societal excellence and those who are aware of the 
nature and scope of FIRST PRINCIPLES necessary for 
educational practice. Together, they would work towards a 
reformulation of the concept ions in terms which can guide 
educational planning . 

If, for example, a CONCEPTION claims that an excellent 
society is one which allows for a pluralism of viewpoints 
within its definition of unity, an educator may ask "what 
would be the attitudes which this conception would see as 
being necessary for individuals in such a society in order 
for ,t to function properly?" The question clearly seeks to 
explicate the CONCEPTION from a sympathetic point of view . 
Yet, behind it lay a concern for what is pertinent to 
education. Once the CONCEPTION delineates the necessary 
attitudes - for example, that one must be able to empath ize 
with conflicting viewpoints as one considers one's own - the 
educator has a guideline which can help him consider what and 
how to teach. 



_,, .. .:· .• ·: .. ,·· .•.t"z 

·. 

- 2 -
What characterizes a FIRST PRINCIPLE for education is 

that it provides knowledge both in terms of desired motifs 
and values and in terms of the desired response from the 
learner. Each of these aspects will be defined on different 
levels. Desired motifs and values may be formulated in terms 
of one ' s relation to oneself, to others, to societyL to God. 
etc. and desired responses may be formulated in ~erms of 
cognition, emotion, action, both short and l ong term~ etc. In 
order to move from a general CONCEPTION to a usab1e set of 
FIRST PRINCIPLES for education, these varying levels have to 
be considered . One way of doing this would be to create a 
grid - a series of desired motifs and values would appear on 
one axis and the various levels of desired learner responses 
would appear on the other. FIRST PRINCIPLES would then be 
delineated at each meeting point between th~ two grids (see 
example of Melton Faculty Seminar grid - appendix #1). 

Thisl however, would only be the first stage of "drawing 
upon" tne CONCEPTIONS. In order to be able to guide 
practice, FIRST PRINCIPLES need to be "translated" into 
educational GOALS . If, for examplel the FIRST PRINCIPLE is 
that the learner's capacity to empathize with conflicting 
viewpoints is necessary for good citizenship in a pluralist 
society1 then the task of educators would then be to 
formula~e t his into educational GOALS such as: 

- history will be understood by students in terms of an 
unfolding and open-ended drama

1
· rather than viewing the past 

with hindsi ght they wi 1 experience the limited 
foreknowledge of the various protagonists in each situation 
and learn to respect their different responses to similar 
dilemmas; 

- student participation in classroom discussion on current 
events should generate thei r capacity to defend positions 
with which they do not agree and/or to change positions in 
the middle of a debate. 

These GOALS statements are attemRts to embody FIRST 
PRINCIPLES in a language which is useful in educational 
contexts. One could imagine the development of a grid here as 
well. The first principles would be set up along one axis 
and the various subject matter areas (eg. Bible, Talmudl 
Hebrew language and literature, Jewisn history, Jewisn 
thought, etc.J would be set up along the other (for an 
example see appendix #2). From here, one could derive a 
first theoretical picture of an educational strategy or 
approach. 

:.:~ 
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However in and of themselves GOALS statements will not 
be sufficient to guide practice. this involves a third stage 
i n which educational GOALS ~ould be "translated" into 
specific OBJECTIVES and PROGRAMS . 

The movement from GOALS to specific PROGRAMS and 
OBJECTIVES is complex. On a macrocosmic level it involves 
the development of a larger SYLLABUS which organizes the sum 
total of subject matter to be learned in an educational 
institution in terms of the GOALS to which it has committed 
itself. Once GOALS are formulated and ranked, educators 
would attempt to "translate" them i nto a program of s t udy 
which specifies which subject matter areas and which topics 
within each subject matter area wou ld be learned by students 
from the time ·they begin studyi ng until their graduation 
(grade 1, grade 2, etc.; for examples, see appendix #3} . In 
essence, by examining both the development of study within 
each subject matter area and t he relat ive we i ght and 
interrelati on of the various subject matter areas within each 
year, one should be able to see how educators intend to 
achieve their GOALS in practice . 

Keeping with the above examRles of GOALS, one could 
imagine that the history component of the SYLLABUS would be 
broken down along the lines of a ser ies of di lemmas. For the 
period of the Second Temple it could be the dilemma of 
whether or not the Judeans should revolt agai nst the Romans, 
and for the modern period it could the di lemma of whether to 
stay in Eastern Europe or immigrate to America or Israel in 
the period preceeding the second world war. And if the study 
of these dilemmas was apportioned relatively less learning 
time than di scuss i ons on current eventsl one could learn from 
this t hat the educational planners tnough t that the second 
GOAL was more likely to achieve the FIRST PRINCIPLE than the 
first (i.e. that discussion of current events in which 
students are asked to defend positions with which they do not 
agree will be more effective in developing the capacity to 
empathize with conflicting viewpoints than l earning history 
as a responses to a series of dilemas). 

On a microcosmic level, the movement from GOALS to 
PROGRAMS and OBJECTIVES is highly explicit . Here the 
educational planner suggests means of achieving the said 
GOALS in relationship to more specific sub-topics and/or 
texts (not just "the story of Genesis " but the emphases 
within this story and the specific verses which need to be 
studied in order to focus upon them) . This would involve a 
complex deliberative process in which considerations 
concerning issues such as the nature of the subject matter , 
the psychology of the student, the professional level of the 
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teacher , and the specifi c conditions in which 
experience takes place are taken into account. 

the learning 

Keeping again with the above examRle of GOALS, one could 
imagi ne a program for the teach in g of Second Temple hi story 
which would suggest just how the dilemma of whether or not 
the Judeans should revolt against the Romans should be 
Rresented so that the student will come out feeling empathy 
for the various pos i t i ons . For example, it could provi de the 
teacher with: 

a) SReci f ic OBJ ECTI VES for teaching texts which represent 
each of the pos i tions in a way wh i ch wi l l l ead to empathy 
(eg. the student wi ll understand that Josephus' position was 
that the revolution would be useless because · he had fai t h 
that the Romans would be mo re tolerant of the Judeans 1 

religious senstivities); 

b) the texts which represent each of the pos i t i ons in a 
forma t which is r eproduceable for students - and the textbook 
discussions which enable appropriate background underst anding 
(eg. War of the Jews, book 5 chapter 9; Encyclopedia 
Judaica, vol ume 10, pages 1150-1155); 

c) a series 
experiences which 
to achi eve the 
specific texts 
Josephus); 

of suggested interpretive excercises or 
could be utilized by the teacher in order 
said OBJECTIVES through the study of the 
and/or textbooks (eg . a moc k tri al of 

d) a seri es of suggested EVALUATIVE TECHNIQUES by which 
the teacher can determine whether or not the students have 
indeed empa thi zed with each of the positions (eg . assess a 
student's assessment of a non-empathetic pos iti on on 
Josephus); 

Al toget her, 
goals in 
educational 

these would 
terms which 
setti ng. 

represent one at t empt to formulate 
are immediately operative in an 

Optimally, the movement from GOALS to PROGRAMS and 
OBJECTIVES would be summarized in the form of an extended or 
"annotated " SYLLABUS . Each top i c and sub-topic would be 
accompanied by a li st of specific OBJECTIVES and PROGRAMS. 
(see various examples from the syllabus project in appendix 
R4) . An annot ated SYLLABUS which covers all the years of 
study would be a basi c working document for an educational 
institution 
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A significant investment of energy and resources into 
the TRAINING of educators would be necessary in order to 
implement the plan set out by such a document. Even if we 
assume that educators identify with the deeper CONCEPTION and 
which stands behind this document (this assumption has been 
made all along since the educators will be members of the 
culture from which the original CONCEPTION was chosen; in 
some cases, however there could be a need to ensure 
concensus from the outset}, it would be necessary for them to 
have some level of faith 1n and understanding of the FIRST 
PRINCIPLES and GOALS which guide its OBJECTIVES and PROGRAMS 
in order for them to undertake the implementation process. 

It is one thing to be given a PROGRAM on the dilemma of 
whether or not the Judeans should have rebell ed against the 
Romans . I t is quite another t o be told to implement it in a 
way which arouses empathy for conflicting positions. Even if 
all the OBJECTIVES in the program are designed to facilitate 
the achievement of larger EDUCATIONAL goals , the actual 
moment of teaching will demand more than the obedience of a 
robot . In essence, in order to achi eve optimal 
effectiveness, educators would need to be trained to be 
"applicators" rather than simply "doers . " This would 
mostlikely involve a continuous rather than a "one-time" form 
Of TRAINING . 

Similarly the concern for effectiveness would 
necessitate the involvement of EVALUATION in the 
implementation process from the outset. The role of 
evaluators would be twofold. One the one hand they would 
monitor the implementation process by constantly seeing to it 
that practice aims to carry out the OBJECTIVES and GOALS 
which it is designed to achieve. Is the teacher navigating 
the classroom discussion in a way which leads students to 
empathize with positions with which they do not agree or is 
s/he himself taking sides? 

On the other hand, the evaluators' role is critical even 
when practice is carried out appropriate1y. They would still 
have to determine whether or not the desired GOALS were being 
achieved through the implementation process. Perhaps the 
teaching of history as alternative responses to dilemmas does 
not enhance the learner's capacity to empathize with 
positions with which he does not agree? In such cases, he ma~ 
discover either that the GOALS demand a different set of 
OBJECTIVES and PROGRAMS (eg. a different version of how to 
teach the dilemma of whether or not to revolt against the 
Romans), or that the GOALS themselves are unfeasible or 
misconceived (eg. one cannot rid oneself of hindsight in the 
study of history, therefore it i s impossible to empathize 
with those who chose to stay in Europe before the holocaust) . 

• 
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In order to undertake this kind of EVALUATION, however, 
the evaluators must be aware of the FIRST PRINCIPLES from 
which the goals have been translated. If GOALS can be deemed 
to be unfeasible they mus t be able to determine if the 
problem l ay on the level of trans lating the FIRST PRINCIPLES 
i nto GOALS (teach i ng hi story through dil emmas does not lead 
to the development of empathy for positions with which one 
does not agree), or whether it lay in the FIRST PRINCIPLES 
themsel ves (it is not appropri ate t o expect that one can 
empathize with a position with which one does not agree) . In 
either of theses cases, there would be a need to try to make 
the whole process more eff i cient by r eformulation of t he 
original CONCEPTION and/or FI RST PRINCIPLE and then 
"retranslati on" of t hese to the level of OBJECTIVES and 
PROGRAMS. 

It i s precisely this kind of EVALUATION which can 
provide educators with an opportuni ty to be accountable for 
practice , to determine whether or not they are being 
effecti ve, whether or not they are choos i ng the appropri ate 
means for t hei r aims. Yet this kind of evaluation is 
contingent upon the cl ear formu l ation of the GOALS of 
education (i .e . they reflect FI RST PRINCI PLES derived from 
CONCEPTIONS of human and societal excellence embedded within 
a culture) , and upon a systematic attempt to carry them out 
(i. e. goal s are translated into appropriate OBJECTIVES and 
PROGRAMS). 

2) The Mandel Institute has launched a project dedicat ed to 
the devel opment ofJewish educational systems on the basis of 
the above definition of education. This ~roject wil l be 
available as a resource for THE GOALS PROJECT. 

Ini tia l research undertaken by t he Mandel Institu t e 
revealed a lack of development in the area of GOALS fo r 
Jewish educati on. Despite the fact t hat Jewish religion and 
culture is f lour i shing wi t h CONCEPTIONS of human and societal 
excel l ence, f ew real attempts have been made to "trans late" 
these to FIRST PRICIPLES and GOALS for Jewish education. 

Hence over the last t wo years, the project has invol ved 
a deliberation among scholars and educators , nan attemQt to 
develop three alternative approaches to the GOALS of Jewish 
education. These are based on three Jewish CONCEPTIONS of 
human and societal excellence : an orthodox coNCEPTioN

1 presented by Professor Isadore Twersky a classica 
conservative CONCEPTION presented by Professor Moshe 
Greenberg , and a Zionist-secularist CONCEPTION, presented by 
Professor Menachem Brinker. 
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These scholars were asked to answer the question, "what 
would be the values, attitudes, knowledge and other 
attributes which you would see as cbaracterizing a graduate 
of a successful Jewish education based on your CONCEPTION?" 
In short, describe your version of "the educated Jew" (this 
became the name of the project) . Through deliberation with 
educators , an attempt was made to arrive at a set of 
educational FIRST PRINCIPLES for each presentation. Having 
done this, educators then attempted to translate each of 
these sets of FIRST PRINCIPLES into statements of GOALS for 
Jewish education. 

One of t he outcomes of thi s under t aking will be a 
publication (fo r thcomi ng in t he next f ew months). In 
addition to t ~e three statements on "t he educated Jew" and 
their "translation" into statements of GOALS for Jewish 
education, t he RUbl i cation wi ll incl ude a chapter which 
discusses t he defi nition of education descri bed above and the 
rationale which lays behind its cla im to greater 
effectiveness. As well it will incl ude a series of related 
discussions deal i ng wiih "mi ni mal goal s for all systems of 
Jewi sh education" (generated by a paper deli vered by 
Professor Michael Rosenak) and "the debate on the educate~ 
person over the last three decades and its imRlications for 
the discuss ion on the educated Jew" (by Professor Israel 
Scheffler, based on his research at the Harvard University 
Philosophy of Education Research Center). Finally, the 
publication wi ll inc lude a bibliography of writings 
suggesting FIRST PRINCIP LES or GOALS fo r Jewish education. 

Another outcome of this undertaking will be that it will 
provide an opportunity to learn about now others could go 
about deve l opi ng GOALS for. Jewish education. To be sure, the 
three statements of GOALS for Jewish education which were 
developed in th i s project will be the basi s for experiments 
in implementation. However, since the project is dedicated to 
developing the knowledge and the conditions which will enable 
sys t ems of Jewish education all over the world to develop 
their own GOALS, energy has been i nvested in order to 
formulate a general statement on methods and procedures 
i nvolved in the development of GOALS for education . 

3) THE GOALS PROJECT is an attempt to apply the definition of 
eaucation descr i bed above (point #1) t o the field of Jewis h 
education, specifically in lead communities _ in North America . 

In most Jewish educational insitutions in these 
communities practice is not based on an systematic attempt 
to implement clearl y formulated GOALS . The Mandel Institute's 
experience with a project for the development of a SYLLABUS 
for sys t ems of Jewish education has revealed that most 
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Jewish schools do even not have comprehensive SYLLABI which 
guides their work, annotated or otherwise. Practice is 
aetermined either by the talents of individual teachers 
{whose training - if they have had any - is unrelated to the 
implementation of the PROGRAMS which they teach) or by the 
availablity of textbooks and other educational tools 
(irrespective of those who use them). 

Ideally, lead communities would be defined as places in 
which all Jewish educational institutions were involved in 
the thorough development and systematic implementation of 
their GOALS . At the same time exci t ement over having been 
chosen as lead communities has led to a growing expectation 
for immediate action leading to more effective Jewish 
education. Lay leaders who have hitherto been wary of 
entering into the domain of Jewish education - precisely 
because of this unsystematic mode of operation - are now 
playing a central role in the lead communities project. 
Hence, a primary concern of theirs is for a minimal level of 
accountability on the part of the practitioners of Jewish 
education in the communiti es. As they see it educational 
institutions in lead communities must be immediately defined 
by a mode of operation which involves basic planning 
implementati on and evaluation - i.e. they must work with 
GOALS. 

This demand for immedi ate work with GOALS presents a 
problem for those who would see effectiveness as an outcome 
of the form of education described above. In essence, it is 
asking educators to work with GOALS and OBJECTIVES which, 
though they may .be operative, are not based on long-windea 
deliberative processes (moving from CONCEPTIONS of human and 
soci etal excellence to FIRST PRINCIPLES for education and 
from these to GOALS ) which lend such work the promise of 
effectiveness. 

Problematic as this may be in terms of the total picture 
presented above, the expectation here is so great that it 
would be almost impossible to circumvent this demand on the 
part of lay leaders without losing their support and 
enthusiasm. It would also be dangerous to ask them to delay 
immediate action in favour of a drawn out philosophical 
process. 

As a result, THE GOALS PROJECT would have to be 
implemented on a number of levels at the same time. The first 
level is related to the lay leaders' demand for immediate 
action in the development of a mode of education based on 
GOALS. The aim here would be to bring practitioners to the 
point at which they become in search of the GOALS for their 
institutions. 

, .. I 
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. In many cases, practitioners will claim that their 
institutional miss ion or vision statements are statements of 
their GOALS. Keeping with the definition of GOALS given 
above, this would not be sufficient. What would have to be 
conveyed is that: 

- GOALS must be formulated in terms wh i ch guide everyday 
practice (eg. in terms of the aims of teaching a specific 
subject matter area); 

- GOALS must be broken down into a plan of action (eg. a 
SYLLABUS); 

GOALS must be translated into specific OBJECTIVES and 
PROGRAMS for each activity which i s implemented in the 
institution ; 

practi ce 
GOALS. 

must be evaluated in light of the institutions 

It is forseen that in most cases educational 
institutions in lead communities will realize that they do 
not have a clear sense of their goals and that , since the 
majority of them are denominational, they woul d turn to their 
central offices fo r guidance . The national CIJE has forwarned 
the traini ng institutions of the various denominations of 
this probabl e development . Im order to facilitate an 
effective consultation between these central agencies and 
their local affiliates in lead communities, it would be 
suggested that they make an effort to summarize the GOALS 
which they have seen as appropriate for thei r constituencies . 

.. 
Th i s would most probably involve the ex traction of GOALS 

statements which can be found·in some of these agencies' 
published curricula. There could also be a need for some 
reformulation and ranking of these GOALS (and perhaps the 
development of new GOALS in specific areas ). It would also be 
reasonable to assume that in order to act upon these GOALS 
local institutions in lead communities wil l be in need of 
appropriate in-service TRAINING seminars and corresponding d 
OBJECTIVES and PROGRAMS from the denomi nati ona 1 train, ng 
institutions. 

The involvement of the national agencies would not 
reduce the need for a great investment of energy and 
resources on the 1 oca 1 l eve 1 in order to meet the 1 ay 
leaders' demand for work based on GOALS . The development of 
SYLLABI, for example, would have to take into account local 
conditions, personnel, etc . It would be necessary for the 
CIJE, both national and local~ to create the conditions which 
will make this work possible \eg . create special forums for 

- ...... ....... .. 
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local educators to invest extra-time in planning, training, 
etc . ; bring in outside consultants, syllabus experts~ ana 
trainers in appropriate subject matter areas. etc.,. In 
addition, by arranging local community-wi de conferences for 
educators who are aeal i ng wi th s i mil ar issues in GOALS 
development

1 
the CIJE would be enabling them to learn from 

each others experiences (this is another example of how 
community-wide processes can create a greater input into 
Jewish educat ion; also , t he Mandel Institute's research on 
common minimal GOALS for Jewi sh education could be useful at 
such a conference). Similarly it would be necessary for the 
CIJE's monitoring1 ev al uation & feedback team t o consider its 
role in fac i l ita~ing the EVALUATION of pract ice in the local 
educational institu t i ons in t erms of thei r GOA~s. 

A second level of THE GOALS PROJECT wou ld be undertaken 
while this firs t level would be impl emented. This level is 
related to t he concer n for the deve l opment of GOALS on the 
basis of thorough and long-winded deliberation (moving from 
CONCEPTIONS of human and soc i etal excellence to FIRST 
PRINCIPLES and GOALS for education) . It is on t his level 
that the Mandel Institute's project on "the educat ed Jew" 
would be availabl e as a resource. 

The bu lk of the effort on this level wou l d be with the 
central agenci es of the denominations (this does not exclude 
ef forts to work with the Jewish Community Center Association 
or directl y with non*affil i ated and/or community institutions 
i n lead communities ). As they would be working to provide 
GOALS to their constituents in lead communitiesj the 
denominat ions would also be encouraged by the CI E to 
undertake more thorough efforts at developing their GOALS for 
Jewish education. This effort could be enhanced by intensi ve 
semi nars on any or all of the th ree statements of GOALS for 
Jewish education developed at the Mandel Institute and/ or by 
consultation with t he Inst itute ' s staff on appropriate 
methods and procedures for developing their own stat ements of 
GOALS . 

In the final analys i s the aim of THE GOALS PROJECT 
would be for this second ievel to have a bearing on the work 
of the local constituents of the denominations in lead 
communi ties . Having set up a primary infras t ructure for 
working with GOALS educational institutions in lead 
communities would eventually be ready for and capable of 
considering work with the more thoroughly and deeply 
formulated statements of GOALS derived f rom the work of the 
denominations on the second level. 

Minimally this would raise the level of discourse among 
educators, as they work with their own GOALS . Maximally, it 
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ISSUES FOR PRACTICE 

1. Ho,~ and by whom will the goals project be explained to the 
national CIJE ( including the Gamoran team), the local CIJE, 
local lay lea~ers, local educators? 

2. How will the lay leaders' demand for goals be presented to 
the lay leaders and educators in institutions in lead 
communities? 

3. Ho,~ will e~ucators in inst itutions be brought to the 
reccg .. it ion that t~ey do not have goals? {or in cases in 
~hich they do, what will be the response to them?) By what 
authority ~ill they allow outside evaluators to come in and 
chec~ their goals out? Who will do this evaluation? 

4 . He;; ~ill t~e training institutions be brought to prepare a 
firs~ iteraticr. of their goals statements for lead 
communities? Who 1,ill be responsible for this? 

5. How wil l the training institutions be brought to engage in 
the long-Hinded ~rocess of developing their goals? 
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MEMO TO: Seym\)Ur Fox 
FROM : Daniel Pekarsky 
RE1 A proposal 
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As I mentioned over the phone, an intriguing idea emerged in 
the CIJE staff meeting held at the tail-end of the Goals Seminar. 
It began with an articulation of the group's shared sense that 
the 1 - 5 sch~ma is proving itself to be enormously helpful in 
thinking about and illuminating the complex relationships betwee,n 
ideas and practice in education . A number of people voiced the 
view that for them personally. as well as for the invited guests, 
it was proving a valuable tool in our efforts to think about 
education and educational reform . . Though mindful of your own 
caution that this schema ought to be treated a revisable tool and 
not as something writ in stone. it was nonetheless felt that it 
is a tool that needs to be taken seriously in our work . 

The preceding set of considerations gave rise to a second 
set of observations , At the same time as we felt that this 
schema was proving very helpful, there was also a sense among us 
that its value would be enhanced if it were possible to 
articulate its character in writing more fully and systematical.l~i 
than, to our knowledge, it's been done in the past. Though we 
realize that an att~mpt at systematic treatment runs the danger 
of destruct~vely free2ing a flexible and evolving tool, our 
feeling was that a paper that was developed with awareness of 
this risk might prove very helpful in forwarding our discussions 
and our work, A paper that systematical ly doeg one or more of the 
following might meet t he bill: 1 ) systematically explains ~ach 
level of the schema and indicate s what kinds of ideas, theories, 
tools, materiQls, etc . would be included at each level; 2) 
systematically explains how ideas at one level can be used (L1 
conjunction with various additional assumptions ) to move to ideas 
at other level .3; 3 ) systernatic:a.:.ly explains how "the five levels'' 
rel~te~ to other ideas informing our discussions (such as "the 
commonplaces'') ; 4) carefully :.dentifies the various uses to which 
the schema can be put, along Hith its possible limitations. 

With this in mind, I wanted to propose that the two of us 
work together on this project, with the final product to be a 
paper appearing under your name that could be used for 
"backstage"/ in-house purposes or more publicly ., depending on your 
preference . We ~night start like this: 1) a preliminary 
conversation that summarizes major points and allows me to 
interview you concerning questions in my mind, 2) an attempt, 
based on this conversation and my own previous exposures to 1 -
5, to develop an extended initial formulation of the major ideas .: 
3) a second s~t ?f conversations among us based on your reactions 
to the written draft and on questions that surfaced for me during 
the writing; 4) a second attempt to write up the paper, followed 
by another r<,und of conversations aimed at clarifying, refinir.q, 
etc., 5) sharing the paper with CIJE/Mandel Institute staff an:i 
using their que.;tions for further refining the paper. The 
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process would continue as long as we found i t helpful . 

I find the prospect of this kind of a project v ery exciting 
for a number of reasons, including the following: 1) I would 
welcome the chance to work closely with you on it, 2 ) I think it 
would hel p me to further my own understanding of 1 -5 in ways 
that will prove invaluable for my own and CI JE's work, 3 ) I think 
the paper cou l d make a useful contri bution to our overall eff or ts 
and to the field. 

I am hopeful that t he idea inte rests you, but I would 
certa i nly u nderstand if you th ink it an unwise project to pursue . 
If, however, you are interested in pursuing this matter~ I'd be 
excit ed to proceed with it in the near- future. We cou ld begin 
meeting in the U. S. on one of your vis its and/or I could meet you 
in Israel in the course of the year. 

I want to t hank you again f or ever y t hing you did to make the 
Goals Seminar in J e rusalem so powerful this s ummer; not o nl y our 
i nvited guests but a l so our own staff (including myself ) l earned 
a great deal from the opport unit y to work closel y with you over 
the course of t he week we spe nt togethe r . I als o wanted to t hank 
you for your words of caution c onc e r ning not framing the Goals 
Project too ambitiously. I will be grate ful fo r your advice and 
he l p down the r oad in further c l _a r ifying the direction a nd 
content of the project, and I hope you will cont inue to be 
act ively i nvo lved with it. 

I look forward to hearing from you soon . 
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Date: 08/09/1998 04:15 pm (Friday) 
Subject: Misc. 

REACTIONS TO MY RESEARCH NElWORK PAPER 

1. There was a lot of spirited dlscussk>n, some of It of real Interest. 

2. Mlchael Zeldin asked me whether I'd be Interested In revising It for publication In a volume 
he Is editing that will be comparable to 
A CONGREGATION OF LEARNERS. I was non-commit.al. 

3. Chanan Alexander asked whether rd be Interested In publishing It (along with rejoinders} In 
RELIGIOUS EDUCATION. II was non-commltal. 

ISA IN MILWAUKEE 

Whether It's worth thinking of a collaboration with Isa In MIiwaukee Is something we should 
consider. Preliminary, I would think, would be a serious set of oonversatlo;ns wtth her about 
our respective pe~tves on change. Perhaps the Calfomla meetings will provide an 
occasion to begin this. 

WORKING WITH SEYMOUR 

Do you have any sense of Whether he's Interested In the project I proposed on 1 -5? 

MILWAUKEE PILOT-PROJECT 

I'm pleased to report that my meeting wttt, crttlcal stake holders In the Conservative 
congregation In MIiwaukee that I'm trying to launch a pilot-project with went well. Louise stein 
participated, and I 1hlnk she proved very helpful. 

See you soon. 

D. 

P.3 




