


































































































































































































ONE STRATEGY FOR DEVELOPING PERSONNEL ACTION PLANS IN 
COMMUNITIES 

1. Create a meeting of school directors (rabbis/lay leaders) to discuss: 

a. their respective curricula 
b. to decide if there are areas of overlap and potential cooperation for courses that need 
to be developed · 
c. discuss appropriate auspices for such courses: community vs. denominational 
d. discuss appropriate venues for such courses: community vs. school based 

2. Other issues for discussion by this same group might include: 

a. incentives for participating in the program 
b. salary increments that would accrue for participation 
c. accreditation procedure that would accompany successful completion of "x" number 
of courses 

3a. Set up a three part program for teachers that would include: 

a. Judaica courses that deal specifically with the content of the curriculum 
(examples: holidays, life cycle, Siddur, Parashat Hashavua, etc) 
These courses should also include where appropriate real life experiences and 
assignments as well as retreat type experiences focused on participants' "personal 

meaning making"). 

b. Pedagogic input and support for teaching the Judaica content ( either integrated 
with the course or as a lab component of the Judaica course ) 

c. Classroom coaching as support (to be provided either by teacher of whole course, 
teacher of the lab course, principal of the school) 

3b. Set up schoolwide professional development program to meet needs of setting (upgrade 
faculty, creates esprit de corps) 

4. Additional Questions: 

a. How would the above program be planned? 
b. How could it be coordinated/managed? 
c. How would it be orchestrated/taught? 
d. How would success be evaluation? 
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Building the Profession 

In-service Training: A First Statement 

I. "In-service Training" as a focal point of the CIJE effort of "Building the 
Profession" implies at least three things: Jewish education is a profession; 
a significant number of practitioners of Jewish education on all levels have 
not had professional training; professionally trained personnel in schools 
and other educational settings will make Jewish education more attractive 
and effective. I think it important to note that the first of these 
propositions is arguable, at least in some quarters. The second is 
demonstratable. The third is difficult of proof; it is an article of faith. 

The data at our disposal indicates that an all too high number of those 
engaged in Jewish education of all kinds and at all levels are part-time 
personnel. This is less a function of commitment and interest than an 
consequence of the way in which the enterprise is organized. The 
overwhelming majority of children enrolled in Jewish schools in the 
United States are "part time" pupils in part-time schools. Only a 
combination of jobs - a day school and an afternoon school or a weekday 
school and a weekend school - brings a teacher, and sometimes even an 
administrator, close to what might reasonably be considered full time 
employment. These circumstances make it difficult to create a sense of 
professionalism, both among practitioners and the public they serve. 
Whether or not training can change the image even while the structure 
remains the same is, it seems to me, an important question. 

The part time nature of the work also raises questions about motivation to 
participate in training programs. Any effort to engage teachers and 
administrators in in-service training must address the question of 
incentives: why should anyone make the required commitment of time, 
effort and probably money. 

I raise these questions not to delegitimize efforts to raise standards, but 
rather to emphasize that training of any kind, in-service or other, does not 
take place in a vacuum. The readiness of personnel to acquire new 
knowledge and learn new skills may be seriously compromised by 
conditions of employment and personal or public perceptions of the task 
they perform. 

Any number of studies indicate that both teachers and administrators in 
Jewish schools, particularly in smaller communities removed from 
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metropolitan centers often lack an adequate knowledge of the material 
they teach as well as any sophisticated grounding in the theories which 
point to the methods most appropriate for teaching that material. Equally 
important, but only seldom noted, is the fact that many of those who staff 
Jewish schools, particularly in non-Orthodox settings, neither accept nor 
practice the beliefs they are charged to convey to their students. 

Questions of structure and organization are outside the scope of this 
paper. The concern here is remedying the lack of Jewish knowledge and 
skills of pedagogy which characterize a troublesome proportion of those 
engaged in Jewish education; no less important is the matter of the 
educator as a person - the behaviors and attitudes connected to Judaism 
brought to the work in settings of Jewish education. 

II. Programs of in-service education addressed to the issues raised above do 
not require new institutions; the available resources include: Colleges of 
Jewish Studies, central agencies of Jewish education, general universities, 
professional organizations and, conceivably, Israel's Open University. 

The colleges and the central agencies currently conduct in-service 
programs for school personnel in their immediate vicinity. In the case of 
central agencies, participation is sometimes limited to personnel serving 
in schools located in the geographic area served by the Federation with 
which the agency is affiliated. To my knowledge there is no reliable data 
available regarding these programs - their content and form, the target 
populations and number of participants, intended purposes and actual 
effect. It seems to me that "Building A Profession" might well investigate 
this area of activity - not only to get a picture of what is going on but also 
in order to think about improving practice. The vast majority of Jewish 
educators are located in the areas directly served by these institutions. 

The centers of Jewish life in the United states are surrounded by smaller 
communities which do not have easy access to either College or central 
agencies, even though they are often located in places where there is a 
general college or university. In-service training for personnel in these 
communities - together they count ____ % of the total Jewish 
population in the United States - requires a special effort. 

The Colleges of Jewish Studies should be placed at the center of the effort 
to reach these smaller communities - the other agencies mentioned above 
should be ancillary. If necessary I can elaborate. In-service training can 
be conceived as a partnership or even a contractual arrangement between 
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a college and a community. Most colleges, however, are not equipped 
today to undertake the task - the problem is primarily that of faculty. 
Communities for their part must find the funds required to conduct a 
program for their teachers and other educational personnel. A catalyst is 
required in both places. 

The design of a program requires careful attention. Even in a small 
community there may be different populations - those who want to work 
for a degree and others who look to periodic participation in short term 
seminars or institutes. Questions of venue are critical - how much of the 
instruction will take place in the community and how much at the 
College? The formats of instruction similarly require consideration -
courses as organized in regular college settings, modules of concentrated 
time spread out over a semester, a higher percentage of independent 
study than is ordinarily the case, etc. Perhaps we need to study similar 
efforts in general education - not just for educational personnel but 
training for all manner of occupation and profession. 

I think we must also examine the feasibility of introducing the appropriate 
technology into these programs. Indeed I think that efforts must perforce 
remain small-scale unless we learn the techniques of distance education 
which rely heavily on technology. 

Cleveland is a case in point. The College of Jewish Studies is close to 
concluding negotiations with Columbus and is engaged in discussions 
with Milwaukee regarding in-service training. Other communities are 
potential partners - Pittsburgh, Detroit, Cincinnati, Toledo and more. 
Without additions to faculty the spread of the effort is necessarily limited; 
even were faculty available there remains the question of how much time 
an instructor should or can spend "on the road." The traditional patterns 
of adding to faculty do not seem to me to be adequate to the task of 
providing high quality, ongoing- not one shot deals - in-service training 
to personnel in outlying communities. 

Even as the College in Cleveland begins to work in Columbus with its 
current resources, I suggest a serious investigation of the role of 
technology in an expanded effort of in-service training. The goal of the 
study should be to prepare a proposal for a major grant from a 
foundation. 
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UNDERLYING ASSUMPTIONS 

Creating better teaching and learning experiences for children can help 
improve supplementary school education. 

Classroom educators need assistance in order to change their teaching 
practice. 

The North American Jewish community as a whole and specific communities 
and institutions lack qualified personnel to assist institutions to meet this challenge. 

WHAT IS OUR TASK? 

To improve quality and nature of supplementary schools through the 
expansion and enhancement of our "capacity" to deliver professional 
development opportunities to a variety of audiences 

"Capacity," in terms of this project means at least the following: 
1 . Develop a cadre of teacher educators who while institutionally and 
communally based may be able to work beyond their individual contexts 

a. this is a strategy that involves deepening, enlarging, enhancing 
the understandings of the educators currently "delivering" 
inservice education 
b. this is a strategy that includes bringing in and preparing new people 
to do such work 

WHO IS OUR AUDIENCE? 

Cohort One: 

Top Level Central Agency Personnel 
Experienced School Principals 

Cohort Two: 

Central Agency Personnel 
School Principals 
Master Teachers 
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DURATION 

Year One: 

2 four day "seminars" 
3 three day/ or 4 two day "seminars" 

Year Two: 

3 two day "seminars" 

POSSIBLE DESIRED OUTCOM ES FOR PARTICIPANTS 

1 . Person who knows how to do face to face close to t he classroom work 
on teaching 

2 . Person who is able to design, implement and assess in-service programs 
for some population w ithin their context (institution, community) 

3. Person who is able to design and facilitate a study group process 
organized around .. .. teaching and learning; teaching and learning "x" 

GENERIC FEATURES OF THE PROGRAM 

Program will be designed to model desired outcome 
. if we w ant people to be able to do #2 above, then program will 
include principles, practice, "homework" and reflection geared to 
what it w ill take to "do" #2 

Curriculum could attend in some fashion to topics and issues such as: 

Our "shared vision" of good teaching? 
Shared vision of learning 
Subject matter of supplementary school 

a. teaching language 
b. teaching text 
c. teaching " culture," includes: holidays, life cycle, mitzvot 

Personal/religious dimension 
a. understanding content in terms of the "big picture" of ideas 
that animate Judaism and the Jewish people 
b. structured opportunities for reflexiveness, synthesis, 
"autobiography" --all of which constitute opportunities for 
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personal meaning making 

STRUCTURAL ISSUES AND CHALLENGES 

Time and structure of school {as impediment t o "making professional 
development part of teachers' lives) 

Knowledge, ability and commitment of principals to support endeavor 

Communal political issues 

Funding - institutional and communal 
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