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2+ CORRESPONDENCE FROM ADAM GAMORAN (MAY 6TH 1991)

First, though let me say that I find the whole enter-
‘prise impressive and exciting. The Report is impressive not only
in scope and ambition, but in (ts specificity: ne o¢ther major
- reform document that I can think of indicates c¢lear-cut and
short-term changes along with the long-term and more abstract
goals., One has only to compare A Time ftg Act with "America 2000"
(Bush's recent educaticn manifesto) to appreclate the specificity
of the former. I am also especially encouraged by the emphasis on

- strengthening and expanding the base ¢of research on Jewish educa-
tion.

DR, ADAM GAMORAN, ASSOCIATE PROFESSOR OF SOCIOLQGY AND
EDUCATIONAL POLICY STUDIES, UNIVERSITY OF WISCONSIN,
MADISON.
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CHAPTER FOUR

A BLUEPRINT FOR
THE FUTURE

series of concrete steps were
worked out by the Commission as a blueprint to achieve the

objectives of its overall plan. These steps would assure that the
plan would be more than a list of worthy goals; that it would also

set in motion a process that could bring about tangible resules
over a period of time.

The plan includes the following elements:
I.  BUILDING A PROFESSION OF JEWISH EDUCATION
II.  MosILiZING COMMUNITY SUPPORT

III. ESTABLISHING LEAD COMMUNITIES

IV. DEVELOPING A RESEARCH CAPABILITY

V. CREATING THE CoUNCIL FOR INITIATIVES IN JEWISH
Epucation

I. BUILDING A PROFESSION OF JEWISH EDUCATION

Profession building, as envisioned by the commissioners, will be

accomplished by creating a North American infrastructure for
recruiting and training increasing numbers of qualified person-
nel; expanding the faculties and facilities of training institu-

tions; intensifying in—service education programs: raising salaries
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and benefits of educational personnel; developing new career
track opportunities; and increasing the empowerment of
educators. Specifically, the following concrete measures have

been offered for consideration:

Recruitment

A marketing study will be conducted to identify those segments
of the Jewish population in which there are potential candidates
for careers in Jewish education, and to determine what motiva-
tions or incentives would be most likely to attract gifted people
to the field. Thus, for instance, while it is obvious that equitable
salary levels are an important motivating factor, there is some evi-
dence that empowering educators to have an increased impact on

the lives of students is even more significant.

The marketing study will help determine how to reach the key
target groups for recruitment — graduates of day schools, stu-
dents participating in Jewish camps, college students studying
in Judaica departments, students participating in Israel experi-
ence programs, and professionals at mid-career who are look-
ing to make career changes.

Based on the results of the marketing study, a recruitment
plan will be undertaken. This may involve visits by education-
al consultants and trained recruiters to the major colleges and uni-
versities that have large Jewish populations. It may also include
visits to Jewish summer camps, consultations with participants
in work/study programs in Israel, and meetings with partici-
pants in community center activities.

An important part of the recruitment plan will be spreading
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the word through articles, speeches, seminars, and other forms
of communications that Jewish education is about to undergo a
major transformation. These efforts could help stimulate the
interest of potential candidates in key target groups. Promotional
materials (newsletters, brochures, videos, etc.) may be produced
to maintain a constant flow of information to these groups,
thereby creating an awareness of the exciting changes that are tak-

ing place in the field.

Developing New Sources of Personnel

Jewish education must build upon the nascent idealism of many
young people and attract them to the profession. There is a
reservoir of young Jews who are outstanding academics and pro-
fessionals in the humanities and social sciences who would wel-
come the opportunity to make a contribution to Jewish life for
a few years. Such individuals could be recruited as Fellows of
Jewish Education, bringing their expertise to the field of Jewish
education in areas such as Eurriculum, teaching methods, and the
media. They will serve as consultants to educators and educa-
tional institutions, and will help monitor and evaluate specific
programs.

Another source of talent could be outstanding college stu-
dents who are specializing in Judaica at colleges and universities,
or are graduates of day schools and of Hebrew speaking camps.
Although they may be heading for careers in law, medicine, or
business and are not planning a lifelong career in education,
many such students would be attracted to the idea of joining a

Jewish Education Corps. This will involve spending several
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years of service in the Jewish educarional system — as teachers
in supplementary or day schools and as educators in communi-
ty centers and other informal programs. The Jewish Education
Corps would be similar in some respects to the Peace Corps.
Agreements will be made in which these young people commit
themselves to a fixed number of teaching hours a week for a set
number of years. They will undergo special training and agree to
pursue studies in Judaica during this time period, while also
continuing their general studies. In exchange for their teaching
services, they will receive appropriate remuneration.

Fast-Track Programs will be created for young men and
women majoring in Judaica at colleges and universities who are
attracted to the new opportunities in Jewish education. Because
of their knowledge of Jewish subjects, they can be prepared in a
relatively short period of time to assume important education-
al positions. It is estimated that there are hundreds of potential
candidates for such positions who are currently studying Judaica
subjects. Unlike the Jewish Education Corps, Fast-Track Pro-
grams will prepare students to enter full-time careers in Jewish
education. They will steer students toward some of the prime
educational positions that will be created as a result of the
Commission's plan.

Career-Changers are also a promising source of new personnel
for Jewish education. These are individuals in their thirties and
forties who are interested in making major career changes to
find more personally satisfying and more emotionally rewarding
work. People from the corporate world, the legal profession,

the arts, and other fields are turning to general education as a way
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to make a serious impact on the next generation. Those with
8ood Jewish backgrounds represent an important potential for
Jewish education. They bring with them a degree of maturity
and life experience that can be extremely valuable.

Such individuals will be recruited for Jewish education as

part of the Commission's program.

Training

The Commission's plan calls for an expansion of training oppor-
tunities in North America and in Israel. Student bodies and
faculties of current training institutions will be enlarged; new
training programs for specialized fields and subjects will be
developed; leadership training programs will be established; in-
service education for practicing educators will be intensified;
and the important contribution of Israel to each one of these
areas will be expanded. To accomplish this, substantial funding
will be sought for program development, for additional faculty
positions, and for student fellowships. One foundation
participating in the Commission's work has already made sig-
nificant grants to help initiate such efforts.

The immediate target is to increase the number of graduates
of the training institutions from the current level of 100 annu-
ally to at least 400. Thus over a 10-year period, significant
progress could be made in filling the estimated 5,000 full-time
positions in the Jewish educational system with well-trained
personnel.

This expansion will require the enlargement of the full-time

educational faculty in training institutions. New faculty posi-
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tions could be filled by recruiting outstanding practitioners in
the field, scholars from yeshivot, and academics from universi-
ties. Specialized programs will be created to prepare educators
for new positions in such fields as informal education, early
childhood education, family education, and the teaching of
Bible, history, Hebrew, and other subjects.

A cadre of leaders will be prepared to assume key positions in
Jewish education — professors of Jewish education, researchers,
curriculum developers, teacher trainers, directors of bureaus,
heads of community centers, and principals for model and exper-
imental schools. Promising candidates will be recruited at mid-
career to participate in tailor-made programs. Other programs
will be developed in North America, similar to the Jerusalem Fel-
lows in Israel and the Senior Educators at the Hebrew University
in Jerusalem, which have succeeded in recruiting, training, and
placing more than 100 educators in leading positions through-
out the world.

In-service education will be expanded through courses, sem-
inars, and conferences organized by continental and local ser-
vice agencies, by the training institutions, as well as by depart-
ments of Judaica at various general universities in North Amer-
ica and in Israel. CAJE and other professional organizations
will be encouraged to enlarge their contribution to on-the-job

training. Financial assistance will be provided to individuals
in the Jewish educational system in order to make it possible
for them to participate in these new programs. In time, this

should become standard practice and basic to the professional
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growth of all of those who are working in formal and informal

education.

Improvement of Salaries and Benefits

Salaries and benefits for educational personnel must be sub-
stantially increased in order to be competitive with other fields
attracting talented Jews today. Unless this problem is addressed,
it will be difficult to convince our most gifted young people to
devote their lives to Jewish education. A determination will
be made as to appropriate remuneration levels necessary to retain
dedicated and experienced educators, and funds will be raised to
cover the additional costs.

The role of federations in this area will be crucial. Once stan-
dards are developed for different salary levels and benefi ts, local
federations will be encouraged to incorporate these in their
fundraising targets and allocations. There are a number of com-
munities and institutions which have already taken steps in this
direction and can provide helpful models for this process. Pub-
lic reports will be issued periodically on the progress being made
in regard to increasing salary and benefits in Jewish education

throughout North America.

Career Track Development

A career development program for educators will be created to
provide for professional advancement. Front line educators such
as teachers will be offered a variety of career path options. At pre-
sent, the only path of advancement open to teachers is linear —

from teacher to assistant principal to principal. Such new options
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will make it possible for teachers to assume leadership roles
without having to move into administration. An expert in early
childhood education or in teaching the Bible or Hebrew can
make as important a contribution to Jewish education as the
principal of a school. Appropriate positions will be created to
enable such experts to play a larger role in the school system

and thus have influence beyond his or her classroom.

The Empowerment of Educators

Gifted educators need to be empowered to have an influence on
curriculum, teaching methods, and the educational philosophy
of the institutions in which they work. Active programs will be
undertaken with the institutions and agencies involved in Jew-
ish education to develop ways of granting educators the oppor-
tunity to be involved in the decision-making process and play a
meaningful role in the administration of schools and community
centers.

This will require a reorientation of educational policy. Schools
will be encouraged to develop incentives for teachers who show
special promise in this regard. New positions with appropriate
status will be developed for those who have the desire and abil-
ity to contribute significantly to the educational direction of
their schools. Progress is already being made along these lines:
one family foundation involved in the work of the Commission
has already developed a program that will provide awards to
creative educators who have developed outstanding programs.

Each of these elements will contribute significantly to build-

ing a profession of Jewish education. Talented people will be
actracted to the profession when they believe they can make a dif-
ference and are given the means and resources to do so. This
means being empowered to help shape the content and methods
in their own institutions, receiving adequate salaries and bene-
fits, and being recognized as playing a leading role in deter-

mining the future of the Jewish people.

II: MOBILIZING COMMUNITY SUPPORT

A number of strategies will be developed to increase communi-
ty support for Jewish education. Their aims are to recruit top
community leaders to the cause of Jewish education; raise Jew-
ish education to the top of the communal agenda; create a pos-
itive environment for Jewish education; and provide substan-
tially increased funding from federations, private family foun-

dations, and other sources.

Recruiting C ommunity Leaders

Top community leaders will be recruited individually to the
cause of Jewish education by members of the Commission and
other influential personalities who are able to convey the urgen-
cy of providing support for Jewish education. The North Amer-
ican Jewish community has demonstrated an unusual capacity to
deal with major problems when they are addressed by the very
top community leaders.

Efforts will be made to involve lay leaders who are members

of the boards of Jewish schools, synagogues, and JCCs in the
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Commission’s plan. Members of local federations will be made
aware of the steps that have to be taken in their local communities
in order to improve Jewish education.

The goal is clear. As one commissioner observed, a majority
of community leaders must rally to the cause of Jewish education.
“The chances are,” he said, “that in 1980, only a few of these
leaders thought Jewish education was a burning issue, many
thought it was important, and the rest didn't spend much time
thinking about it. In 1990, it may well be that there are sig-
nificantly more community leaders who think that education
is a burning issue, more who think it is important, and fewer who
don't give it too much attention. The challenge is that by the
year 2000, the vast majority of these community leaders should
see Jewish education as a burning issue and the rest should at least
think it is important. When this is achieved,” the commis-
sioner concluded, “money will be available to finance fully the

massive program envisioned by the Commission.”

Increased Funding for Jewish Education

The revitalization of Jewish education will require a substan-
tial increase in funding — to raise teachers' salaries, pensions, and
other benefits, to provide new positions, to increase the faculty
of training institutions, to provide fellowships for scudents, and
to develop new training programs and expand in-service
education.

Long-term support for Jewish education will be provided by
current sources — tuition income, congregational and organi-

zational budgets, and fundraising, as well as by gradually increas-
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ing federation allocations. An exciting new development that
holds great promise for the field is the serious entry of strong pri-
vate foundations into Jewish education. This is unprecedented.
A number of foundations, some represented on the Commis-
sion, have decided to invest substantial sums in Jewish education
and indeed have already begun to do so. Some will support spe-
cific elements of the Commission's action plan. Also, many fed-
erations have a relatively new resource available through suc-
cessful endowment programs and are in a promising position

to help give 2 quick start to new and innovative programs.

Changing the Community's Attitude toward Jewish Education

The very creation of the Commission on Jewish Education in
North America in 1988 — which brought together for the first
time scholars, community leaders, educators, heads of founda-
tions, and the leaders of the Orthodox, Conservative, Recon-
structionist, and Reform movements — signaled cthe readiness
of the Jewish community to join together in a massive effort to
improve Jewish education. Over a two-year period, its deliber-
ations have themselves helped to create a climate in which major
change can take place.

A potential base of larger support in communities in North

America is also evidenced by a number of local commissions on

Jewish education/continuity that have been established in the past .

few years (there are already more than 10 such commissions).
The important work being done by the JCC Association through
its Commission on Maximizing the Jewish Educational Effec-

tiveness of Jewish Community Centers demonstrates the results

il e e s e 2
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that can be achieved when community support is galvanized.
The regional conferences recently organized by JESNA — which
will culminate in a continental conference — are heightening
community awareness of the crucial significance of Jewish edu-
cation to meaningful Jewish continuity.

The Commission report and follow-up plans will inform all
segments of the Jewish community that Jewish education will be
undergoing a period of genuine revitalization. It will be given
widespread distribution so that Jewish leadership throughout the
country will be aware that this plan is not just another symbol-
ic gesture or limited endeavor, but is the initiation of a broadscale
effort. The report will be made available to members of the
boards of congregations and schools, and to leaders of all Jewish
religious, educational, social, and communal organizations.

As the plan developed by the Commission gets under way, a
continuing flow of information will keep community leaders
apprised of the progress being made. Communications through
all appropriate channels will be sustained in the months and
years ahead concerning the implementation of the programs.

Seminars and conferences will be organized for community
leaders to acquaint them with the many different aspects of the
plan that are being carried out. It will be important for them to
be aware of the role they can play in helping to build a profession
of Jewish education.

The Commission has decided to continue its work, although
in a modified format. Its members will be convened by the
Council for Initiatives in Jewish Education (CIJE) and will meet

once a year. At that time an update will be issued to inform
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the Jewish community on the progress of its plan. These reports
will also be distributed to important sectors of the Jewish

community.

III: ESTABLISHING LEAD COMMUNITIES

Many of the activities described above for the building of a pro-
fession of Jewish educators and the development of community
support will take place on a continental level. However, the

plan also calls for intensified local efforts.

Local Laboratories for Jewish Education

Three to five model communities will be established to demon-
strate what can happen when there is an infusion of outstanding
personnel into the educational system, when the importance of
Jewish education is recognized by the community and its lead-
ership, and when the necessary funds are secured to meet addi-
tional costs.

These models, called “Lead Communities,” will provide a
leadership function for other communities throughout North
America. Their purpose is to serve as laboratories in which to dis-
cover the educational practices and policies that work best. They
will function as the testing places for “best practices” — exem-
plary or excellent programs — in all fields of Jewish education.

Each of the Lead Communities will engage in the process of
redesigning and improving the delivery of Jewish education

through a wide array of intensive programs.
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Selection of Lead Communities

Fundamental to the success of the Lead Communities will be
the commitment of the community and its key stakeholders to
this endeavor. The community must be willing to set high edu-
cational standards, raise additional funding for education, involve
all or most of its educational institutions in the program, and
thereby become a model for the rest of the country. Because
the initiative will come from the community itself, this will be
a “bottom-up” rather than a “top-down” effort.

A number of cities have already expressed their interest, and
these and other cities will be considered. The goal will be to
choose those that provide the strongest prospects for success.
An analysis will be made of the different communities that have
offered to participate in the program, and criteria will be devel-
oped for the selection of the sites.

Once the Lead Communities are selected, a public announce-
ment will be made so that the Jewish community as a whole

will know the program is under way.

Getting Started

Lead Communities may initiate their programs by creating a
local planning committee consisting of the leaders of the orga-
nized Jewish community, rabbis, educators, and lay leaders in all
the organizations involved in Jewish education. They would
prepare a report on the state of Jewish education in their com-
munity. Based on their findings, a plan of action would be
developed that addresses the specific educational needs of the

community, including recommendations for new programs.
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An inventory of best educational practices in North America
would be prepared as a guide to Lead Communities (and even-
tually made available to the Jewish community as a whole).
Each local school, community center, summer camp, youth pro-
gram, and Israel experience program in the Lead Communities
would be encouraged to select elements from this inventory.
After deciding which of the best practices they might adopt,
the community would develop the appropriate training pro-
gram so that these could be introduced into the relevant insti-
tutions. An important function of the local planning group
would be to monitor and evaluate these innovations and to study
their impact.

The Lead Communities will be a major testing ground for
the new sources of personnel that will be developed. They will
be a prime target for those participating in the Fellows program
as well as the Jewish Education Corps. In fact, while other com-
munities around the country will reap the benefits of these pro-
grams, the positive effects will be most apparent in the Lead
Communities.

The injection of new personnel into a Lead Community will
be made for several purposes: to introduce new programs; to
offer new services, such as adult and family education; and to
provide experts in areas such as the teaching of Hebrew, the
Bible, and Jewish history.

Thus Lead Communities will serve as pilot programs for con-
tinental efforts in the areas of recruitment, the improvement of
salaries and benefits, the development of ladders of advance-

ment, and generally in the building of a profession.

A S R Sl o B e R e



A TIME To AcTt

IV. Developing a Research Capability

A research capability for Jewish education in North America
will be developed at universities, by professional research orga-
nizations, as well as by individual scholars. They will create
the theoretical and practical knowledge base that is indispensable
for change and improvement. A comprehensive, long-range
research agenda will be outlined. It will involve the creation
of settings where scholars and practitioners can think together
systematically about the goals, the content, and the methods of
Jewish education. It will include procedures for the evaluation
of each component of the Commission's plan and the gathering
of new information concerning the state of Jewish education
generally.

The research results will be disseminated throughout the
Jewish community for use in short-term and long-term planning.
Data on Lead Communities will be analyzed to ensure that their
individual programs are educationally sound and are meeting

with success.

V: ESTABLISHING THE COUNCIL FOR INITIATIVES
IN JEWISH EDUCATION

A new entity, the Council for Initiatives in Jewish Education, will
be created to see to it that the plan of the Commission is imple-
mented, both on continental and local levels.

The Council will be a significant enterprise but modest in
size organizationally. It will not be a direct service provider.
Rather it will operate as a catalytic agent, working through the
efforts of others — JESNA, JCC Association, CJF, the institutions
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of higher Jewish learning, the denominational departments of
education, CAJE, and other professional educational organiza-
tions. No existing organization plays this role today in Jewish
education.

To carry out its mission, the Council will be a strong advocate
on behalf of Jewish education. It will develop comprehensive
planning programs and experimental initiacives for the two
building blocks — personnel and community — to achieve
breakthroughs in Jewish education. It will designate the Lead
Communities and work with them to initiate their programs. It
will stimulate the development of a research capability for Jew-
ish education in North America. It will also provide a setting in
which creative people in institutions, organizations, and foun-
dations can work together to develop new undertakings in Jew-
ish education.

The Council will be an independent body. Its Board of
Directors will be drawn from among the leaders of the founda-
tion community, continental lay leaders, outstanding Jewish
educators, and leading Jewish scholars. The initial annual oper-
ating budger of the Council will cover the cost of staff and facil-

ities to carry out its work.

Spreading the Word: The Diffusion of Innovation

Another major function of the Council will be to set up a process
whereby communities around the country will be able to learn,
adapt, and replicate the ideas, findings, and results of the Lead
Communities. In this phase of the Council's work, continental

organizations — especially JESNA, JCC Association, CJF, and
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the denominations — will play a critical role, since they will
provide the means by which this process can be effected.

The Council will encourage these organizations to develop
procedures that will accomplish this objective through pub-
lished reports, seminars, editorial coverage in the Jewish and
general media, on-site visits to Lead Communities by commu-
nity leaders and educators, and eventually through training pro-
grams for community leaders around the country.

As Lead Community programs begin to bear fruit, plans will
be developed by the Council to establish new Lead Communities.
At the end of the first five years, it is expected that the initial Lead
Communities will have matured and developed a momentum of
their own towards a continually improving educational system.
By that time, another three or four Lead Communities may be
added to the plan. These communities will be able to move
forward at a more rapid pace, based on what is learned in the first
communities.

The process of adding new communities should be a contin-
uing one, so that in time there will be a growing network of
active participants in the program. It also may be possible to
establish a new category of Lead Communities that will function
as associates of the original communities. This program will
thus have a ripple effect and, as time goes on, be extended into
an increasing number of communities throughout North

America.
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University of Wisconsin—Madison

R%gTRUCT URING %;;0;%}5::::; );otr Education Research
SCHOOLS

Madison, W1 53706

(608) 263-7575
Dr. Seymour Fox and Dr. Annette Hochstein
Hebrew University of Jerusalem May 6, 1991
Dear Drs. Fox and Hochstein,

Following our phone conversation, I am writing to share my thoughts about the possibility
of research and evaluation in lead communities and other areas of Jewish education in North
America. Since our talk, I've had a long conversation with Jim Coleman, and I've done some
thinking both about the project generally and about my own potential participation. My feelings
are still mixed as to what role is appropriate for me, and this letter is in part an opportunity for
me to explore the relevant concerns. I have a number of comments and questions, mainly in
three categories: substance of research, design of research, and my participation.

First, though, let me say that I find the whole enterprise impressive and exciting. The
Report is impressive not only in scope and ambition, but in its specificity: no other major reform
document that I can think of indicates clear-cut and short-term changes along with the long-term
and more abstract goals. One has only to compare A Time to Act with "America 2000" (Bush’s
recent education manifesto) to appreciate the specificity of the former. I am also especially
encouraged by the emphasis on strengthening and expanding the base of research on Jewish
education.

Substantive Issues

If I understand the plan in the Report, the primary issue for research must be the
evaluation of specific programs taking place in the lead communities, with the goal of
disseminating knowledge about these programs to the wider Jewish education audience. As was
mentioned in our phone conversation, this evaluation process will not be one in which the
researchers are completely outside the reform process; rather there will be continuous feedback
between the researchers and the educators in the lead communities. Thus, the project would
involve both formative and summative evaluation.

As I said on the phone, the central problem for this investigation is the identification of
outcomes. Selecting and/or developing indicators would need to be a primary task in the early
years of the program. Such indicators would include those at the individual level (cognitive,
affective, and behavioral) and at the community level (possible indicators include rate of teacher
turnover, rate of educational participation, rate of intermarriage; etc.).

At the same time, the research should probably give equal weight to studying the process
of change, especially during the early years. In the lead communities, what organizational
mechanisms are used to foster change? What are the barriers to change, and how might they be
surmounted? To what extent can we attribute successful innovations to the charisma and drive of
particular individuals, and to what extent can we identify organizational conditions that supported
successful change? These questions are critical if the lead communities are to serve as models for
Jewish educational improvement throughout North America.




Studying the process of change becomes more critical when we recognize that the effects
of innovation may not be manifested for several years. For example, suppose Community X
manages to quadruple its number of full-time, professionally-trained Jewish educators. How long
will it take for this change to affect cognitive and affective outcomes for students? Since the
results cannot be detected immediately, it would be important to obtain a qualitative sense of the
extent to which the professional educators are being used effectively. Studying the process is also
important in the case of unsuccessful innovation. Suppose despite the best-laid plans, Community
X is unable to increase its professional teaching force. Learning from this experience would
require knowledge of the points at which the innovation broke down.

Aside from these issues, which are paramount from the practical side, there are other
points which are of special interest to a sociologist of education. These concerns are intellectually
provocative to me because of my long-standing interest in the effects of educational "treatments"
on outcomes; other researchers would obviously find different issues of special interest.

Wide range of treatment. In research on secular education in western countries, a major
problem for studying the effects of schooling on achievement and other outcomes is that there is
relatively little variation in the quality of schooling. In contrast, the range of educational
experiences in Jewish education is enormously diverse, ranging, as Jim Coleman pointed out to
me, from zero to total immersion. Yet to date, the best studies of the effects of Jewish education
deal with only a restricted range of the total variation (Sunday school, afternoon school, and day
school). By considering the full array of Jewish educational experiences of the youth of the lead
communities (e.g., by including summer camps, Israel trips, and youth groups, as well as schools),
the project could provide a better analysis of the effects of educational treatments on outcomes
than has been possible in the past.

Emphasis on communities. Currently, there is a fair amount of attention to connections
between schools and communities in the wider educational literature. The research agenda has at
least two dimensions: studying the coordination (or its absence) between schools and other social
service delivery agents; and the social networks among teachers, parents, students, and other
members of the community (as in Coleman and Hoffer, 1987). Both of these issues could be
fruitfully examined in the Jewish education context.

The Report is quite explicit in calling for community-wide emphasis on education. This
may take the form of increased cooperation among the Jewish schools and other Jewish
institutions in the communities. If so, the process and its results would be interesting to a broad
audience for both practical and theoretical reasons. At the same time, the improvement effort
may lead to stronger networks of support for education among students and their parents, and
this would be equally interesting to study.

Design Issues
What might the research program involve? My first thoughts are that initially, the

research would require two major efforts: fieldwork studies of the process of change; and
conceptual and experimental (or piloting) work on indicators of outcomes. These thoughts
presuppose that educational institutions in the lead communities are automatically receptive to
research efforts.

Fieldwork. I would think that a half-time researcher would be needed in each lead



community. The researchers would have doctoral training and fieldwork experience. Are funds
available for such an effort?

More generally, would the research program need to generate its own funds, or have the
funds already been committed?

The field researchers would be responsible for (1) describing the basic structure and
operation of Jewish education in the community, broadly defined; (2) describing changes in those
structures and processes; (3) relating these conditions to outcomes, in a qualitative sense, drawing
on the subjective experiences and meanings of participants, as well as providing an external
analysis of the cultural context and the quality of Jewish education in the community. Although
much of their work would be done independently, these researchers would meet as a group at
regular intervals (perhaps quarterly?) to exchange findings and critique one another’s reports

In addition to the field researchers, I'd advocate "reflective practitioners." A few teachers
and/or administrators in each community could be explicitly funded to carry out research on their
own efforts, and those of their colleagues, with innovative educational programs.

As to the selection of communities, I have little to say. The only thing that occurs to me
is that mid-sized Jewish communities would probably be best from the standpoint of organizing
the research: Too small, and it may be difficult to find qualified field researchers; too large, and
the community may be too complex for us to cope with (i.e., New York, Chicago, Los Angeles).

Development of indicators. Because of diverse skills and knowledge required for this
aspect of the project, a team of researchers would be required, with skills in demography, social
psychology, psychometrics, survey research, and Jewish content domains (Hebrew language,
history, Bible, etc.). The team would have as its goals (1) to reach decisions on what outcomes,
exactly, should be measured; and (2) the development of quantitative indicators of those
outcomes.

For the lead communities, it would be preferable to gather baseline data from the very
first year. This may be possible for demographic and school-organizational variables, but it is not
likely feasible for affective and cognitive outcomes. I have little knowledge of survey and test
instruments that are already available, but even if there are some, I would not be optimistic that
they could be employed immediately, as one would prefer. However, the possibility should not be
dismissed out of hand, for baseline data would be extremely valuable.

Subsequently, one should think about using the surveys and tests not only in the lead
communities, but elsewhere, for comparative purposes. Assessment of causality is the central
design problem for this part of the project. I am not sure that causal generalizations will in fact
be possible, but I will think more on this. I would very much like to hear your views on this

question.

My Role?
I have three major concerns: (1) Do I have the right blend of experience to lead this

project? I would like you to know my academic background better, so I am sending you via
regular airmail a copy of my c.v., a couple of recent articles, and the proposal for my research
project in Scotland. (3) Do I have the time, in the very near future, to give the project the
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leadership it would need to get of the ground? (2) Long-term, if I were to carry out this work,
would I be able to spend the time to make this a major effort of mine, while not rejecting the
promising agenda I have already carved out for myself?

I would not be one of the field researchers in the lead communities. First, I am not
trained as a qualitative researcher (though I am probably more sympathetic to it than most of my
quantitative colleagues), and second, at this stage of my family life (my children are 6 years, 4
years, and 7 months old) I am not willing or able to do much out-of-town traveling. However, I
would be able help with the recruitment, orientation, conceptualization, and criticism of the

fieldwork efforts.

I know enough of organizational, community, and survey research to help with the
development and implementation of some of the indicators. Also, I frequently make use in my
research of standardized and other sorts of tests, and of psychological scales. However, I have at
best rudimentary theoretical knowledge of what is involved in creating such indicators.
Furthermore, I am no more than vaguely familiar with the tests and scales for Jewish education
that are currently in use. My knowledge of Jewish content areas, although well above-average for
an American Jew, is not expert in any area.

My short-term situation is as follows: During 1992-93, the year after next, I will be
conducting research on curriculum change and inequality in Scottish secondary education. My
family and I will spend the academic year in Edinburgh. During that period, I would not be able
to devote much time to this project. For the coming year, 1991-92, I have been appointed
associate chair of my department, and expect to spend about half my time on departmental
administration. I will also be teaching half-time, not to mention several research commitments
which must be satisfied before I leave for Scotland. Consequently, I just can’t see how I could
make this a major effort for the next two years; even a quarter-time involvement seems out of the
question for the next two years. I'm not rejecting any involvement, but I am concerned about my
ability to provide leadership during this period.

I have more flexibility for the long-term. I will again be departmental associate chair in
1993-94, but my research commitments for that period are nol yet fixed. After that year, I have
no present commitments.

I am eager to hear your views on what the research effort would consist of. Are my ideas
consistent with your vision? Or do you have something different in mind? I would also like to
hear what sort of time commitment you had in mind when you called; I realized I never asked.

More generally, I look forward to your reactions to the ideas put forward in this letter. I am
honored to be considered for leadership in this important effort.

Sincerely yours,
Adam Gamoran, Associate Professor of Sociology and Educational Policy Studies

P.S. Do you have an electronic mail address? My BITNET address is GAMORAN@WISCSSC.
As I mentioned on the phone, my fax number is (608) 263-6448.

cc:  Professor James Coleman, Professor Daniel Pekarsky
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For the Advanced Study and Development of Jewish Education

May 13, 1991

Dr. Adam Gamoran

University of Wisconsin at Madison
Wisconsin Center for Educational Research
1025 W. Johnson St.

Madison, WI 53706

USA

Dear Adam,

Thank you very much for your fax of May 6th. We are very
pleased that you have devoted so much time and effort to
thinking about the problem, and we have managed to have a
faculty seminar to discuss the various ideas that you
presented. We think it might be best if we continued our
discussion on a conference call between Annette Hochstein,
myself and yourself. Would the morning of Sunday, June 2nd
or Tuesday, June 4th be acceptable to you?

The reason for the delay is that we are having the board
meetings of the Mandel Institute beginning this Friday, and
I am travelling to England May 14-16th. At the board meeting
we expect to deal with the administrative and financial
questions that you raised, and are hoping to receive
affirmative responses.

We look forward to continuing the conversation with you.
During the telecon it may be a good idea for us to consider
the usefulness of a visit of yours to Israel sometime in the
month of July.

With very best regards, and thanking you again for taking
all that time,

Sincerely yours,

S, Fox

Seymour Fox

c.c.: Annette Hochstein
James Coleman

22a Hatzfira St. Jerusalem 93102, Israel Tel. 02-668728; Fax. 02-699951 DP9 ;668728 1920 93102 D¥OWNY 'K 22 N8N 'M
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~ University of Wisconsin—Madison
MADISON, WISCONSIN 53706

DEPARTMENT OF SOCIOLOGY TO CALL WRITER DIRECT
SOCIAL SCIENCE BUILDING
1180 OBSERVATORY DRIVE PHONE (608) sl

May 30, 1991

Professor Seymour Fox
Hebrevwv University of Jerusalem

Dear Professor Fox,

I'm pleased to report that I will be able to meet wvith you in
Jerusalem this July, during the time period you specified. My
vife, Marla, will accompany me. Our time constraints are as
follovs: ve can come for a veek, and we need to leave HMadison
after July 5 and return before July 19. (I have firm commitments
on those tvo dates.) With Marla to visit the relatives, I can be
at your disposal for the meetings! Seriously, I very

much appreciate your inviting me to bring Marla on the trip.

A quick check with our travel agent indicated that seats are
filling up, so ve'd 1ike to knov the exacl dates as soon as
possible. We will be avay from Madison during the last two veeks
of June, and I'm sure ve'll want to book our seats before then.

I look forwvard to productive and interesting meetings. Based on
our phone conversaticons, I will think more about possible tasks
for the research project, and how they might be organized. 1I'1ll
try to send some notes on these issues Lo serve as a springboard
to our own discussions prior to the seminar.

Sincerely yours,

Cida,

Adam Gamoran '
Associate Professor






From: JnetZ"WWRLLEHUTIVML" "From Daniel Laufer" 13-JUN-1991 14:22:51.70

To:z Letter to Adam Gamoran <GAMORANGWISCSSC.BITNET>
CC:
Subj: Re: Mandel Institute/CIJE

Received: From HUJIVM1(MAILER) by WISCCDE with Jnet id 3296
for GAMORANEGWISCSSCy Thu, 13 Jun 91 14:22 CDT
Received: by HUJIVM1 (Mailer RZ2.07) id 3294; Thu, 13 Jun 91 22:21:42 IST

Date: Thu, 13 Jun 1991 22320 IBT

From: From Daniel Laufer <WWRLLEHUJIIVMIL>

Subject: Re: Mandel Institute/CIJE

Tosz Letter to Adam Gamoran <GAMORANGWISCSSC.BITNET>

June 13, 1991

Dear Professor Gamoran,

My mame is Daniel Laufer and I am working with Arnette here at the
Mandel Institute. I will be coordinating the CIJE workshop in July and
therefore, look forward to working with you and the initiatives of the
CIJE. I also have become the resident "expert" for BITNET and thus, will
be able to continue to correspond through e-mail.

Regarding the CIJE workshop, we have scheduled two work days for you
with Shulamith Elster, Annette and Seymour on Wednesday July 10 and
Thursday July 11 but not on Friday July 12. The formal workshop
will begin on Sunday July 14 as was discussed.

Further, we have made hotel reservations for you and your wife at the
Larome from July 9, 1991 through July 1B, 1991. If there is any way

we can facilitate any part of your visit or other aspects of the conference
please let me know.

For your information, my personal BITNET account number is:
WWRLL @ HUuJIvmMi . You should continue to correspond to us via the

ANET account. 1 may write to you from my account at times
due to the software I use at home.

B’vracha,

Daniel Laufer
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Thanks so much for the lovely calendar. which I received via
Cleveland. This was just ancther example of what thocughtful and
gracicus hosts you were during cw stay in Jerusalem. Marla and
I enjoyed cur stay immensely, and we are very grateful. Alscys I
found both the workshop and cur pre-workshop meetings to be
stimulating and valuable, and I'm thankful te have had the
apportunity to participate. (Even though the rest of my summer
is going to kill melll)

Twe memos follow this message. The first is a proposal for a
three-year plan of Monitorings Evaluaticon, and Feedback. It is
essentially the plan I presented at the Wednesday sessicon of the
workshops with revisions that take account of the comments I
received. Perhaps the most important comment was that the plan
so far dees not spell cut the detaiis of the system for
monitering and feedback. I now recegnize this, but am not
prepared to propose a detailed plan at present. Instead, I
propose that the system be des;gnad (by Shulamith, the chief

field researcher, and possibly me) wext—spring.

Another important addition is that I mention the idea of using
participation rates (i.e.» "head counts'") as cutcome indicators
in the second report from field researchers in the lead
communities.

In the section on developing cutcomes: I included three sources
of information which the research adviscory committee would
uwltimately consider: the paper reflecting views by naticnal
crganizationsi cperative geals of programs in the lead
communities: and conceptions of the educated Jew developed at the
Mandel Institute.

I did not include provisioens for control groups, for reasons 1
explained at the woerkshep. I added menticon of the paessibility of
comparing changes in participation rates in lead communities with
those in other communities. but cauticned that changes in lead
communities could not be unambigucusly ascribed to the programs.
I did not discuss the idea of Cleveland as a "practice" site for
researchs mainly because I couldn’t figure cut how I could do ity
but I think the idea has merit. '

The second memo is a praposal for & rele I could play in this
process. It iz the same as we discussed pricr to the workshop.
with twe revisions: (a) I propose to spend 12 (not 14) hours per
menth on the projects (b) I limit my invalvement while I am in
Scotlands acknowledging that the chief field researcher would be
pretty much on his/her ocwn during the academic year 1992-93.

Finally, I offer the second memo as a propasal for my
invalvement, not just a statement of what my role could possibly
be. In other wordss if this job makes sense to yous 1°m willing
ta attempt it.



Monitorings Evaluation: and Feedback: & Three-Year Jutline
@clam Gamoy a&n
University of Mlsconsins Madison

Julwe 1991

This memo proposes a plan for the monitorings evaluation:
avil feedback compoenent of the CIIE. The plan containsg three
wlensntzt field reseavch in lead communities: development of
cubcomass qond bools for measuring cubtcomess and stimalation of
sl f-contained research projects.  Taske are described for the
three vears, begivming fall 19910, Explanaticens of
rationzies are drawn in part from oy earlier memo.

FIELD RESEARCH IN LEAD COMMUNITIES

Studving the precess of change in lead communities shouwld be
a major compongit of the CIJE strategy. Doocumenting the process
ie e 11y impertant becauwse bhe effects of ivmnovebtion may not
be manifested for several vears,. For example. suppese Communid by
X manages Lo guadruple 1ts vumsber of full-time. professicnally-
trained Jewish sducabors., Hoow long will it take for this changs
to aftfect coegnitive and affective cubcomes Yor students? Hince
Lhe resulte carmmot be detected lomediztely. 16 e lmporbant to
chtain a gualitative sense of the extent to which the
profesetona]l educators are heing used effectively. Biudving the
process 1% also important in the case of unsucocessTul irnovatlor.
HBuppose degsplbte the sat—~letd plansg, Community X is unable to
inerease 1te profeselonal lteaching force. Learping from this
gexpeviIencs would reguire knowledge of the points ab which the
wrrevation broks deown,

Field vesearchers. 6 fileld researcher woeuld be hived for
@ach commurl by with the Tollowing respomsibilitiesy

. Bupplement comnund by gzl f-ebudies with additional
guantitative daba, as determined following a review of thes
el feebudies in all of the lead communities.

e Use these data, along with interviews and observatlions in
the field, to gain an understanding of the state of Jewish
sducatian in the communibty at the cubtset of the lead
monmril By procsss.

2. Attand meebings and interview participants in order ho
meatd boo the progress of effaris e improve the educational

gelivery svsbem. broadly conceived.

G Wreite & pineg-menth o veport describing items -3 (May

12539 vt impoviant conbribuabtlon of bthe report woeuld bhe to
cdi the opsrative goals of programs in the lead

agemmyid Ly The report would also assess progress toward the
commission’s geals. angd would speak frankly about barviers
ke dmplementing bhe plans of the lecal commissicen. In this




ways the repert would serve as Termative evaluation for the
pommuarnitty angd the CIIE.

T, Replicate the initial data coellection & year later. and
continue montboring progress toward the commission plan.

e g o

& Tesus a 8l-month veport (May 199431, which would describe
educaticonal changes that cccurved during the first twe
vearas and present &an a samert of the extent bto which
goals have besn achieved. Two types of assessment would be
included: (&) Qualitative assesament of program
pmplementation. (B Tabuwlation of chenges 1o rates of
participation in Jewlsh education. which may be associated
With new progirans.

1t mav be possible to compare changes in rates of
participation to changes that do or do oot ccour in other

Mo blh American Jowish cosmunities. For exasples suppose ohe
lead communities show increases in rates of Hebres scheool
attendance after Bar Mitzvah. Did these rates change in
mither communities during the same pericd? [T net. ong oay
have greater confidence in the lmpact of the efforts of the
Tesamod commami ties, (Ever o 1t 18 imporbant bto remember
that the irpact of the progrems on lead communities camnot

2y thiz method. Thus, we sust be cautious in car
generalizations about the effects of the programs.)

The #l-month reperits would serve as both fermative and
summative esvaluaticr for the local commisseicons and the CIIE.
T other werds. they would net only encowrage laprovenesnt in
srgoing prograns. out weweld elee intorm decisions about
whether programs shoold be maintained oo discentinued.

7. Figld vesearchers wonld also serve as advisers Lo
reflective practitioners 1o thelvr communities {(see belowl.

Eet 2, During fall 1991 a job description end list of
gqualifications would be prepaced. The resesrchers would be i
and underge traiving during spriog and swnmer 199, Drarivg bthis
paricd, furih details of the moevitoring and feedback svebtem
wetld be worked cowt.  The Figldworh tbself would begin in late
swmmer o sarly fTall 192932

ref Field researcher. One of the field resesvchers would
chief Ffleld researcher. In addition to studyving hls or
Fier communitys the chief field researcher would be responsible
For braining the others and coeordinating their studies.

Refilective oractiticners. In each lead community. bwoe or
moce reflestive practitioners would be commiseicned te reflect oan
arg write sbout thelr owrn educational efforts. The rveflective
practitioners, whe could be selected by theilr lecal councile,

would bhe teschers or administrators invelved in CIJE preograms
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ssgarchers in thelr F-month veporitsi) and comnceptions of the
moucataed Jew developed by the Mandel Institute.

e

S Dommisgslon appropriste ewxperts to begin selecting or
craeating ouvtcome indicators.

STIMULATTION OF SEl FP-CONTOATMED RESEORCH FROJECTH

at o ary tame during the process. the CIIE may vreouire ur
attention Lo specific lssues of educationsl effectiveness.
example might be the relative effectivensss of supplementary
schoeol and swemer camp attendance for Jewleh ddentificaticon.
after developing an internal comsensus. CITE would edbher (1)
tmewe @ request Tor propesals on that btopioys or (8) veorulb and
commission  individuasl o carry owut the research project,

e 100

B
=
o

B
s

TIMELINE

FLIELDWORE OUTCOME. DEVELOFMENT

Fall 1991 create job description CommilSslon paperr
Bpring 199B cveaersee Rilving. bratning
July 1982 apprave Tirset paper

Fad b—Sme i s Filelduwork wnderwsy responses Lo paper
I9np-5a from natiomnal ovrgs.

May 1993 Gemeovith veports FEVLIE® Daper

Auguet 199 meet with resesrch

Fall-Bpring, Fieldwork continues develon cubtcone
199H3-94 i leators

Mene 1994 2l=-month repovts



July Phe 1991

Teor Sevmour Fox. Arnmette Hoohstein

Feeoms fdam Damor an

Clr: Shulamith Elater

Re: my participation in the CIJE research project

Thie mems ie to clarify my proepesed invelvement in the CIJIE

research project. &s developed during owr meetings price to the
Terusalem workshoep. 1 am happy te listen to any clarificeations
or modifications vou may wish to offer

The jeb weuld ke that of & consultant to the CITE, and woald
roport to the CIJE dirvector. It is lmportant that the position
be ons of a coelleague rather than & subordinate of the Chief
Frducabion Officer. te encourage constructive criticism of the
educational programs suppoerted by the CIJE in the lead

In this pesiticons 1 would be respensible foy ensuring (&) the
gquality of fieldwork in lead communities: and () pregrese in the
development of indicaters of the owtcomes of Jewish education.
Py time commibment woeuld b limited to twelve houwrs per sonth
during the time pericds specified. My tasks would be as follows:

FIRGT FRELIMINARY PHASE: QCT, - DEC. 1991

A Fileld research
1. Frepare a job descripticn for the field ressarchers and
e chief field reseavoher. The descripblcon would incluade
such Ltems as ratiovale, fleldwork tashks. reporting
reguivenents, standards. and expectations,

#. Civowlate the joeb description for fesdback from (a) tho
invalved with the CILIE. especially thase whe participated in
bhe July 1991 CIJTE workshopd and (b)) cellesgues with
gxpertise in the fislde of evaluation and gualitative

(B =) Fela such as Gary Wehlage. Mary Mets and Faren Seashore

Lol .

. Revise the job descripiion and present it to the divector
af CLIIE.

Be Dubocome development
o Woyk with Shulemith to prepare a brie?d description of
wiltet the cutcomes papey might entall. H poseible, advige
Ehttlamith on whom to hive for the oaper.

- S by 4 o S



BELOND FRE]

IMENARY PHASE s JON, - JULY 19598

e 1

YEAR

Gl i

1. The CIJF dirvector and chief education cfficer will hirve
thae field vesearchers., [ will participate in the final
trtervien stage of selectlon.

2. Hork with Bhulamith and the chief field vesesrchaer to
bablieh & monitoring and Teedback system: Specify main
areas of foous, proceduwres. Toerms, eboc., as such as is
posmsibhle in advance.

2. Participate in an initiatory mesting with all the fisld
researchers.  The maln purpese of the smgelbing would be for
the chief field resgarcher to train the cother field workers.
brased on bhe meonitoering plang we have worked out.

4, Remain in regular contact with the chief fTield veseasrcher
argd proevide azssistance ag needed.

iboome develapment

1. Provide cemtinuons fesdback to the paper author. Approve
Final versicn of the initial draft of the papers July 1992,

1 OF LESD COMMUNITIES: SEF. 1990 - JUNE 1993

A

@id research

1. This pericd of the fieldwork preoject is problematic for
me because I will be owt of the countery. Glthough 1T can
provide feedback on written discussions of Tleldwork
Findings, I will not ke availlable to participate in
ouarterly mepbtings of the fieldwork team. Responsibility
For supervisicen will rest with the chief Tield researcher.
F will review the nine-month veportes of the fielid
researchers which are due during this perloed.

B, Oubcomse development

YEAR

L. Advise the auwthor of the thought paper on revisions in
resnonse toe veacticon from diverse representatives of the
Gmerican Jewish commurnity .  Approve Fivsl version of the
expanded draft of the paper.

2. Frepare agenda, sttend, and lead a meebting of the
regearch adviscry committee to discuss (&) thelr views of
the ocutoomss described in the papec and (B) their
sugeesticons for appreoaches to measwring these cutoomes.

20F LEAD COrMMUNMITIES: SEPF. 1993 - JUNE 1994

. Fi

E. Dutoome developoent

eld researoh

i, Establish morse freguent contacts with the chiet fiegld
resesrcher. and participate in guarterly meetings with the
Fieldwork team. Provide fesdback on preliminary papers
leading W bto khe #l-month veports from the lead
commuarl b ies,

1., Faetanlish & mechanism for developing instruments for
measuring cuboomes of Jewish educaticn. accarding toe (a) the
cutcomes paper complebted in wves 15 (b)) reporte of aperative



(c) conceptions

autcemes uncovered in the lead communitiess
arid

of the educated Jew developed at the Mandel Institutes
{d) suggestions fram the research advisory committee in
vesponse to these sowrces of information.

YEAR 3 0OF LEAD COMMUNITIES: SEF. 1994 — JUNE 1995

If all gees as planned in the preceding three years., we may be
ready at this time to begin a quantitative study of the cutcomes
of education 1n the lead communities and elesewhere. Taking the
cutcome indicators we will have developed, we may be able to
asseass standards in the lead communities and compare them to
standards elspwhere. This cannot be viewed conclusively as a
causal analysis. but it will be an attempt to validate the
cenclusicns of the fleld works which will presumabkly centinue

through this yvear.

i





