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RE: Suggestions from Steve Hoffman for Feedback Issues

In & recent phone convecrsation with Steve Hoftman, LI asked him what
issues he would like us to address during our meeting in May. He
made the following suggestions:

1) Nature of the coalitions being built in the lead compunities:

He is specirically interested in the role of the congregations and
the movements. For example, he is particularly interested in the
extent to which the congregations and movezents are ggally
represented. (It is not epough to say that someone who is active
in the LC process happens to be an active member of a particular
congregation, or has a husband who is president of a congregation).
In this context he asked about the place of the Rabbis in the
process. Are they being represented? Do they feel represented?
Are the Rabbis engaged in the process?

2)The role of Lhe Feaderation in coalition building:

Has the Federatlon succeeded in building partnerships where other
elements are equally involved--equal partnerships-~or does the
Federation have a "script" and have decisions already made, where
they coopt others to take part? Is the Federation playing a
gatekeeper role?

3) The nature of the intellectyal capacities in the lead
communities to deal with the LC process.

Are there knowledgeable educational personnal (educators) involved
in the process who are actively involved in asking and answering
questions? Or, are most of the plans and processes being tackled
Federation and lay leaders. What plans are being made to enri
the decision making process? Are thay (those in charge) aware of
dilemmas and the need for including "thoughtful" educators?
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\4) In the planning process are there ajiscussions apout vislons at
this early stage? Are there discussions about setting up "vision
discussions” which will lead to strategles and planning in the long

run?

) What is being done te get baseline dets In Lhe conmpunities?
(X think this is more of a guastion for us about ocur work, and wve
may want to incorpurate a type of amlpni-report about our work. I
elsu Lhink he may raise again issues of what we are “"measuring” as
he did in the past. We should be prepared to answer these types of
questions and have a tentative plan for year two and three of our
wurk Clarie, you may want to share this line of guestioning that
came up in the CJC meeting in Atlanta as examples here):

He speciflically askhed beyond the educators’ survey and educators’
report, how will we evaluate everything else that is going on in
the community? (Although he dia not mention it, he may be
thinking about the link between our project and best practices and
other implementation efforts). He wants to be sure that we will
not have to retruspuclLlively try to figure out "what happeneda" to
understand LC progress and impact.

1 think these suggestions are very uselful and we should try to
ineorporate them in our presentatiun. I look forward %o hearing

w?at other folks (Shulamith, Barry Annette and Seymour) have in
mind too.
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Julie Tamnuvaara
58 Penny Laae

21209
5 May 1993

Dear Adam and Ellen,

Claire, Roberta and 1 spoke this afternoon concerning the Cleveland mectings.  Claire will
prepare the handout on the staff's questions. There is some confusion regarding our presence in
Cleveland  Claire and 1 understood we were to stay through the night of the 11th and so we booked
flights in the laie morning, carly aflernoon of the 12th. Roberta understood we were to stay

- through the |2th In any case, you know our schedules.

Concerning the evening of the 10th. We would like to know:

1 When and where are we meeting, If the &vion gods ere with us, the throe of us will arive
within 50 minutes of one another, 1.¢., between 3:15 p m. and 4:05 p.m. We know the festivities
begin at 600 p m. but are unsure if that is the dinner hour, when we begin 1o present or both.

2. ‘We agrecd that we need 8 moderator and we think it should be Adam. Perhaps he could
present & three minute mtroduction to the session and field all the really difficult questions that
ensue. [Just kidding] He could also serve to move thungs along if they look to get bogged down
and make sute our time peniods are kept. We are thinking of 2 20 minute presentation with 25
minuies or so for questions and answers,

3 Do any of the CUE staff have an agenda formal or atherwise for the evening? If they do,
we ghould know about it. Can erther of vou check”

4 Regarding our discussions [the MEF tcam] on Tuesday:
»  We would like to begin discussion of a two to three vear plan. What things will we be doing
f}.& together, what things separately? Would like to discuss Marshall's idea of a three month
window (o accommodate commumty differences  He discussed this with the troops in Isracl.
o~ ¢ Howdethe educator survey and the interviews articulate?
_,,3 - chudtodi;cuuthcpmfusimnlln-csafodncamrcport

3 +  How can/will we give feedback to the participants in our interviews? Claire is already getting
X Y pressure on this and the other two of us likely will soon

(l,\:,,m «  How will the communities get feedback on the educator survey? Who is doing the analysis?
s Need to discuss further the issue of feedback. Who should be getting reports? Do we noed

i multiple reports? How to handle communication about project in the communities versus
U2 foedback to the communities
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3 ¢ Date for June meeting in Madison.
MP S o What are plans to staff CUE on this continent?

re M
k:“b, - )
\ ..» ¢ Reimbursement issues: where is our medical coverage? why 1s it taking so long to get
S e
o Vacation dates

"6 %< e Contracts. when will we be receiving them?
) *  What changes, if any, will occur in your roles upon Adam's retur?
Regards,
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FACSIMILE TRANSMIS i %

410 653 4648 (res)
410 653 3727 (fax)

TO: Adam Gamoran
FAX NO' 011 44 31 668 3263
FROM: Jubie Tammivaara
DATE: SMly 1993

PAGES: 3 including cover

COMMENTS.

Notes re: Cleveland meetings.
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This fax transmission consists of 10 pages including this
cover sheet. If you have any problems with its transmission,

please contact in the United States, Roberta Goodman at 608-231-
3534 or fax 608-231-6B844.

Te: Dr. Adam Gamoran
Dr. Ellen Goldring

From!: Roberta Goodman

This fax includes: 1) comments from Barry Holtz about a direction
for our Cleveland reports; Z) an outline of my Cleveland report:
and 3) my self-evaluation.

I believe that both of you know that Juli¢ came to Milwaukee last
week. We discussed this visit several weels ago when we got the
green light from Annette. What you may not know is that Claire
made the choice not to come to Milwaukee and not Julie or I.

I will be arranging for an operator to set up the conference call
with Ellen. Ellen, be expecting an ATAT operator to contact you.
Claire will be on that call. T will ecsll Julie. Julie will cell bl
you Adam. Y

I am in Milwaukee almost all day on Monday. Speak to you on \
Tuesday! 4 :

Memo to: Claire Rottenberg, Julie Temmivaara, Adam Gamoran and
Ellen Goldring

From: Hoberta Goodman

April 30, 1993

I spoke to Barry Holtz today. T asked him to identify what items
the field researchers should discuss at the Cleveland meeting

that would be both useful and timely. He came up with these two
issues;

1) Given that he has done a round of presentations in
Milwaukee and Atlanta, what sense is there in the
community about how to move forward with Best Practices?

a} Do people understand the Best Practices project?
b) Are they excited about Best Practices? If not, why?

2} In terms of lay people, professionals - rabbis and
educatore, are there:

a) different takes on what is going on?

b) do they have a sense of how the project proceeds
next?

RECEIVED FROM ©R022316844 $. 3.1953 13134 F. 1
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FACSIMILE TRANSMISSION

TO: Adam Gamoran
FAX NO: 01144 3] 668 3263
FROM: Julie Tammivaara
DATE: 2 May 1993
PAGES: 8 including cover

COMMENTS:

JULIE TAMMIVAARA PAGE

58 Penny Lane
Baltimore, Maryland
21209

410 653 4648 (res)
410 653 3727 (fax)

I am sending my self evaluation and a draft of my outline for the Cleveland seminar for
your comments. I have spoken with Shulamith about what she thinks the field researchers
should do and she suggested that we should focus on items not likely to be known to the
staff She thinks the culture and sentiments of the three communities are areas where we

can contribute to their understanding In addition, she suggested we tackle the question of
what can the CIJE contribute to the communities that they could not do by themselves 1
am looking forward to our telephone conference on the 4th.

Cheers,

9»‘.(..;
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Ellen,

I've given the issue of the fr's attending the meetings some further
thought. I just don't think sending a memo to Annette about this is
a good idea. I think we should resign ourselves to excluding the
fr's from the lc meeting, despite the drawbacks, except for the
discussion of "support projects.” I will try to insure that they can
attend that meeting. I'm not sure yet how 1'11 go about it.

If you agree, 1 will send the following fax to Roberta, with a note
asking her to fax it to Claire and read it over the phone to Julie:

May 6, 1993
Dear Claire, Julie, and Roberta,

I trust that we are all set for Monday night, and I'm looking forward

to the meeting. In addition to the presentations we have planned,

we should be prepared to speak about (a) the steps we've taken so far

to establish a feedback loop in the communities; and (b) how we see the
field researcher roles in the communities. On the latter point, I will
also be prepared to talk about the need for CIJE to permit the field
researchers to become integrated into the community's efforts, within the
constraints placed by our need to be responsive to CIJE.

The main reason I'm writing is to discuss our schedule on Tuesday and
Wednesday. As you'll recall, I was originally told by Annette in April
that adding three more persons to the meetings would be "overwhelming"
so she did not want the field researchers to attend. Ellen and I, she
explained, could fill you in on what happened at the meeting. Later I
heard that Ellen and I were to "use our discretion” about inviting you
to the meetings. We thought this was great -- it would be much better
for you to see it first hand (not to mention the symbolic issue of your
being in Cleveland but not attending the meeting). Now Ellen and I have
been told that we are not to invite you to the Tues-Wed meetings with
the 1.c. members, for the original reason. So there you have it.

My intention is to invite you anyway to the portion of the meeting
during which our project is to be discussed. I was told this will be
"sometime on Tuesday."

I wish I could append a detailed schedule for us on Tues and Wed. The
reason I can't is because although I've received a list of topics, no
times are indicated. It looks like our project will be discussed on
Tues. afterncon. If that's the case, I'd like to propose the following
schedule:

TUESDAY
8-9am Adam and Ellen meet with fr's

9-12 Adam and Ellen attend LC meeting, fr's meet among themselves to plan
reports on educators
(a) share impressions about educators observed and interviewed so far
(b) discuss outline of report

12-1 lunch

1-3 Adam, Ellen, and fr's at LC meeting to discuss "support projects"

3-5 Adam, Ellen, and fr's meet to discuss fr's plans for reports on educators
6 dinner —- further meetings if necessary

WEDNESDAY
8-9 Adam and Ellen meet with fr's
9-12 Adam and Ellen at l.c. meeting, fr's meet among themselves (?)

eSS e e

Who knows how closely this schedule will be followed? We'll have to
play it by ear.

The one positive note is that looking over the list of topics, there is
much more emphasis on collaboration between CIJE and the communities,
instead of a directive approach. The relationship between CIJE and the
communities is featured in almost every part of the list, just as you
(particularly Julie) have been advocating for months.

I look forward to seeing you on Monday.
Yours, Adam
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CILJE / LEAD COMMUNITIES MAY CONSULTATION

AGENDA

Desired ouicomes:

L}

To continue joint planning and intensify partnership.

To foster and develop relationships within and across Lead Communities and
with the CIJE

To agree upon the role , content , and method of implementation of each element
involved in the Lead Communities projfect.

To develop an integrated joint action plan and calendar for each L.C
( "within ") and for the three L.C. ( " across ") and the CLJE

*

(TE€E+(Cs
1) Overview -

q., e Partnership and joint planning

Examples of issues to be covered:

a) Issues related to launching a Lead Community.
b) How to coordinate and integrate the Communities' agenda and the
CUE agenda.
c) The relationship of the CIJE to funding and fundraising in L.C.
d) Different visions of the project by the various partners.
e¢) CUE chain of command.
f) Partnership issues, ¢.g..
1) Relationship within and across the L.C. and with the CIJE.
2) The denominations, the L.C. and the CLJE.
3) Relationship with major institutions, e.g. JESNA, JCCA, CJF

l!)
o)
S
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|-§ 10 Drafi Action Plan ,
A) The threg Lead Communilies toeether and the CUE,
- Jointly draft a 18/24 months calendar / action plan for the 3 Lead Communitics
and the CIJE.
Related reading material:

1) Commission on Jewish Education in North America: Background materials for
the meeting of February 14th 1990; " Community Action Sites " pp 18-25

B) Elements:
1) Systemic change
a) The concept

b) The role of enabling & programmatic options.

¢) Personnel:
- Educators' survey
- Addressing the shortage of qualified personnel
- Strategies to recruit and train personnel ( short & medium term )

d) Community mobilization:
- The concept
- Wall to wall coalition - lay leaders, rabbis, educators, professionals,
& academics..
- Building strategies for Community mobilization

SE'd 1SB619 2 248 1S6669 Z 2.6 TSI ‘LISNT T30NEW BR:LT €5, <8 AHW
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2) Support prolecis

Comprehensive and planned approaches to content , scope & qualify.

a) Best Practices:

- Best Practices as an inventory of " success stories " in Jewish Education.

- Pre-conditions for replicating Best Practices

- Initial areas in which Best Practices will be developed.

- Best Practices in the Supplementary school : Initial findings and
implementation.

- Pilot Projects and Best Practices

b) Goals
- The role of Goals for education
- Articulate goals for effective evaluation

- Participants in the deliberation on Goals

¢) Monitoring Evaluation and Feedback ( MEF )
- MEF as a tool to document the entire L.C. project and gauge its success,

- Developing the feedback loop
- The role of the Field Researchers
- Relationship of the Field Researchers to the Lead Communities

Q) Individual Lead Communities and the CIJE

T1Se662 2 246 135EST “ASNI E0NGW BR:Ll E&. S8 At
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- Each community's strategy and action plan

UL Svnthesis;
INA and IT)C integrated into a joint action plan / calendar

IV) Open jssues

Concluding discussion
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Mandel Institute 2731 1an

Tel. £72-2-617 418,618 728
Fax: 972-2-619 951

Facsimile Transmission
Ta:}:()r AOAN @n’-" A ¢ Date: s_]_s ) A3
from:  SHROJSEL D160 No. Pages: g

FaxNumber: _ 00 W4 3( 663 3L
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COUNCIL FOR INITIATIVES
lN JEWISH EDUCATION
= = -
PO Boxm m ﬂﬁo“ﬂh
Phone: (216) 391-1852 & Fax: (216) 391-5430
Chair
Mortan Manaal TO: CIJE Staff & Consultants
Vice Chairs
Chiaries Goodwar FROM: Ginmy Levi
Neil Gresnbaum
Mattnew Maryles DATE: 5/5/93
Lester Pollack S 0
Monprary Chair SUBJECT: Cleveland Consultation
Max! Fisher
Board =
Davio Amow :
Danidl Bader A few notes, in addition to the attached, specifically for you.
i o 1. There will be a van from the Holiday Inn to the Federation at 5:45
Charea fivoniman on Monday, May 10. Please be downstairs promptly in order to catch
Geraid Conan it. A vap will return you to the hotel at 10:00 PN.
Johe Coiman
Mautice Corson 2. The room charge for our staff and consultants i{s being billed
Susan Crown direecly to CIJE., However, you will be responsible for any phone,
trwin Field meal, or other axpenses charged to the room.
Altred Gotischal
m:_:: g " 3. The following documents are being sent to community representatives,
I am sending you only the items you may not already have recelved
'“°',"” Fiavecontt (marked by #). The others will be available in Cleveland.
Dawvid Hirschhorn
Hanry Koschitzky a) "Lead Communities at Work® by Annette Hochstein
Mark Lainer
Norman Lamm *b) “The Challenge of Systemic Reform: Lessons From the New
Norman Lipot! Futures Initiatives for the CILJE " by Adam Gamcran
Seymour Martin Lipset
Florance Maitan ¢) "The Preparation of Jewish Educators in North America' A
Metvin Meriana Status report®” by Aryeh Davidson
Charles Ratner np 5 "
RS d) aoigt rojects” Working paper from 2/22/93, by Barry
Richard Scheuer :
ismar Schorsch e) "Monitoring, Evaluation & Feedback In Lead Communities-
isadore Twersky Tenctative Plan of Work £or 1992-93" (August 1992) by Adam
Bannett ¥anowitz Gamoran
*f) Goals paper by Seymour Fox & Daniel Marom
—
c88 " 3944 -
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COUNCIL FOR INITIATIVES
IN JEWISH EDUCATION
—
P.0O Box 94553, Cleveland, Ohio 44101
Phone: (216) 391-1852 ¢ Fax (216) 391-5430
T0; Participants in CIJE Comsultation
Chair
Morton Mande!
FROM: Ginny Levi
Vice Chairs
Charles Gooaman .
o DATE: 5/5/93
Marthew Maryles
Lester Poltack SUBJECT: Lead Communities Consultation
Honorary Chair
Max Figher
Board
Diavid Amoss We look forward to your participation in the CIJE Lead Communities
Danic! Bader consultation in Cleveland at the Jewish Community Federation, 1750
A Euclid Ave, (216-566-9200) on Tuesday, May llith and Vednesday, May
gl 12th. We will begin at 9:00 AM on Tuesday and meet through dimmer.
CharesBroniman  on Jednesday we will begin at 9:00 AM and conclude by 4:00 PM.
Gerald Conen
John Colman In preparation for the consultation, a meeting was held in Jerusalem
Maurice Corson with the parcicipation of Marshall Levin from Baltimore to prepare an
Susan Crown agenda which we suggest concentrate on building a joint action plan.
irwin Fiald Following his returm, Marshall was in touch with people in Atlanta and
Alfred Gottachalk Milwaukee to discuss proposed plans for the meeting. The enclosed
agenda is rthe result and will serve as the basis of our consultation.
Arthur Green
TRORSR oy Enclosed are several papers which we beliave will be useful in our
David Hirschhorn discussions, some of which will be familiar to you. Other maverials
Henry Koschitziy will be distributed at the mesting.
Mark Laner
Norman Lamm In terms of logistics, reservations have been made for all out-of-town
Norman LipoH participants at the Holiday Inn-Lzkeside, 1111 lLakeside Ave., (216)
Flosancs Maskon there should be 2z courtesy van at Exit 2 of the airport baggage claim
Oy area when you arrive. If the van is not there, you will find a3
Charies Butoe Holiday Inn-l.nku_if_._zurtuy phone at the baggage level.
Esther Lean Ritz The hotel will have a van available at 8:45 each morning to take you
Richard Scheuer to the Federation and another to return you to the hotel on Tussday
Ismar Schorsch evening. We are also arranging for transportation from the Federation
Isadore Twarsky to the airport on Wednesday. I1f you prefer to leave from the hotel,
Bennett Yanowitz you can tell me once you are here,
1 lock forward to seeing you,
E22 * 39H4
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GOALS FOR JEWISH EDUCATION IN LEAD COMMUNITIES

The Commission on Jewish Education in North America did not deal
with the issue of goals for Jewish education in order to achieva
consensus., However, the Commission Knew that it would »e
impossible to aveid the issue of goals for Jewish education, when
the recommendations of the Commission would be implemented.

With work in Lead Communities underway, the issue of goals can no
longer be delayed for several reasons;

1) It is difficult te introduce change without declding
what it is that one wants to achieve.

2) Researchers such as Marshall Smith, Sara Lightfoot and
pavid cCechen have attsativeli argued that impact in
education is dependent on a clear vision of goals.

3) The evaluation project in Lead Communities cannot be
guccessfully undertaken without a clear articulation of

goals.

Goals should be articulated for each of the institutions that are
involved in education in the Lead Communities and for the
community as a whole. At present thers are very few cases where
institutions or communities have undertaken a serious and
systematic consideration of goals. It is necessary to determine
the status of this effort in the Lead Communities. There may be
individual institutions (e.g. schools, JCCs) that have undertaken
or completed a serious systematic consideration of their goals.
It is important to learn from their experience and to ascertain
whether an attempt has been made to develop curriculum and
teaching methods coherent with their geals. In the casa of thoss
inetitutiens where little has been done in this area, it is
crucial that the institutions be encouraged and helped to
undertake a process that will lead to the articulation of goals.

The CIJE should serve as catalyst in this area. It should serve
as a2 broker between the institutions that are to begin such a
process and the variocus resources that exist in the Jewish world
-« gcholars, thinkers and institutions that have deliberated and
developed expertise in this area, The institutions of higher
Jewish learning in North America (Y.U., J.T.S.A. and H.U.C.), the.
Melton Cantre at the Hebrew University and the Mandel Institute
in Jerusalem have all been concerred and have worked on the issue
of goals for Jewish education. Furthermore, these institutions
have been alerted to the fact that the institutions in the Lead
Communities will need assistance in this area. They have
expressed an interést in the project and a willingness to assist.

The Mandel Institute has particularly concentrated efforts in
this area through its project on alternative conceptions of “The
Educated Jew." The schclars invelved in thie project are:
Professors Moshe Greenberg, Menahem Brinker, Iszadore Twersky,
Michaal Rosenak, Israel Schaffler, Seywour Fox and Daniel Marom.
2ccompanied by a group of talented educators and social
scientists, they have completed several important essays offering
alternative approaches to the goals of Jewish education as well

#88° 384 pg:rl E6. 9 AUl
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as indications of how these goals should be applied to
educational settings and practice. These scholars would be
willing to work with the institutions of higher Jewish learning
and thus enrich their contribution to this effort in Lsad
Communities.

It is therefore suggested that the CIJE advance this undertaking
in the following ways:

1. Encourage the institutions in lLead Communities to consider
the importance of undertaking a process that will lead to an
articulation of goals.

- Continue the work that has begun with the institutions of
higher Jewish learning so that they will be prepared and ready to
undertake community-based consultations,

3 0Offer seminars whose participants would include Lead
Coxmunity representatives where the issues related to undertaking
a program to develop goals would be discussed. At such seminars
the institutions of higher Jewish lsarning and the Mandel
Institute could offer help and expertise.

The issue of goals for a lLead Communi s a whole, as well as
the question of the relationships of the denominations to each
other and to the community as a whole will be dealt with in a
subsequent memorandum.

Saymour Fox & Danisl Marom

S86 " 30ud 82:P1 EB. 9 AHW



61261 g661° .
9 s BLPSTE WOHd gInI3In3d

S— =

s
Council for Initiatives
F in
A Jewish Education
X omemq/(, Tme seat 3/ 2 o No. of Pages (incl coverl: 2 :
To: M M«_ From: .M‘ m"’
C Organization:
Phone Number: Phone Number:
- Fax Number: © [ [ g3l (b8 3263 ) numver
V Comments:
E
R
S
H
&
E
T
If there are any problems receiving
this transmission, please call:
216-391-1852
182 * 3844

81:¢1 BE. 5 AHW



Mandel Institute 31313 11_3?_:

For the Advanced Study and Development of Jewish Education

MONITORING, EVALUATION, FEEDBACK PROJECT

MEETING OF MONDAY, MAY 10, 1993
CLEVELAND
AGENDA
q. Establishing the feedback loop

b a. With CIJE
" b. With communities

'. Report by the field researchers

a. Atlanta
b. Baltimore
c. Milwaukee

; 1 The role of the field researchers in the community

4. Next steps

5.  Other /-....____-7
S
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place.

She asked that we have the FR be "flies" cn the walll and provdie some

short term feedback in terms of what is going on in the LC post

the May meetings. Are people puying into IT CiJE and its agenda more? How are
the people from the meetings telling the story and perhaps most imporatnatly

to whom and when now, in a month not at all etc. How do you

want to proceed with this? Do you want me to write a memo to the FR asking them
to "look" into this?

Or call them, or do you want to ? and we need to think of a time line on it

that is resonable for it to be of interest to A and S.

We also talked about the integrated request ¥ >m Milwaukee..it has
gained interest from all.

So, we will be in touch,E.

MAIL>

Esc-chr: ] help: 7]? port:1 speed: 9600 parity:none echoirem VTI102Z ....
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17 May 1993

Dear Adam,

1 am writing on behalf of Roberta and Claire to respond to your memorandum of May 16.
1 must mention that due to the illness of Claire's father, she has not yet scen the memo. Here are

the suggestions. g

: o
! 11 ol clsar (o parngrapn two whetbor there is one Feport Wi ih three components of three '9 b«
mpomaachwnhamﬁ\:rm rocusoup:mcsswnnl lives of educators. ' We would prefer the latter / A
tntmpmlatmn,

2 We suggest you cite pages in 4 Time to Acr. We found the "six concrete eloments”
mmhmgiuuﬂnnchrmdhmldhn!ﬂpﬁﬂﬁ‘ﬁnphmmhadthcm Also, we have
planned to include pre-school educators in our net. Could you include them in the last paragraph
of page one? n

3 Smmmm:mneymm&;mmﬂmermmmmmmmwm
lowing the list at the top of page 27 Ther is the implication that

¢ addressed in the qualimtive reports, it will be i the quantitative anc.
Towmmwwﬁm&wm&mﬂwmﬂm
Please clarify. Actually, the argument thai those who are not educators are not covered and thus
the coverage is less than well-rounded by forall elements; why single out recruitment?
e
4, Make the final paragraph of the memo more posttive, 1.¢, instruct them to add or modify '
and el them each of us will definitely mest wath our respeagive planners

We found the difference between recruitment and developing new personne! extremely subtle It
would be helpful if what the authors had in mind was officially made clear.

Best of luck on your journey to Demmark,

el

TO: ADAM & ALotdN .
FROM ! JALLE TH RUARLA

YiIo=-6e53 3%+

\. o paces J
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/ The Use of Narrative in Jewish Educational Research
Julie Tammivaara
Roberta Goodman
May 1993

The . .apping a temple flag, and two
v .- aaving an argument about it. Ome
.2 tlag was moving, the other that the wind
w~as moving, and they could come 0 no
forth, Eno the Patriarch said, "It 18 not that the
wind is moving, it is not that the flag is moving;
it is that your honorabie minds are moving "
Platform Sutra

For those of us nurtured in societies dominated by mmﬂ»«mmmnm )
mmmmmmmamm,mmtwmmh@umupmm
effects, the idea of a life as an unfolding and continuous process is compelling. We need only look
to the great biographies of our own time to get see this pattern  They begin with the "carly years," I
progress to the "middle years,” and, for those subjects blessed with a long life, end with the "later
years " Modem social science is a child of the enlightenment, and we are fanibiar with the
sociological and psychological explanations that point to early  >umstances and experiences as
shapers of the human condition. We see this view reflected in the structure of the many surveys
with which we are familiar. If they are done well , they have a shape casily detectable to those who
would look. Survey makers defing their topic, theoretically conceptualize it, generate relevant
categories, and then structure items that ask the respondents to situate themselves within the
rescarcher’s notion of the topic. By filling m the boxes, we give the surveyors the information they
need to describe our lives or parts of it, after, of course, the data have been coded and analyzed.
There is a tendency to think about the descriptions thus elicited as relatively neutral and
unproblematic even if the methods we use to generate them are not always without their challenges.

RECEIVED FROM 41063533727 S 18.1993 6@l P.
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Today, we would like to discuss another way of thinking about and nvestigating hives, 2 way that
is not accommodated by the scientific view. This way directs us to consider lives not as 2
cumulative result of a serics of chronologically determined experiences but as a function of
personal narratives made and re-made throughout one's life,

What is a narrative?

The idea of narrative takes many of us back to high school or college English classes and
to the idea of stories. Indeed, the word “narrative” derives partly from the Sanskrit narro meaning
to "relate” or "tell," but it also derives from the Latin gnarus meaning "knowing,” “acquainted
with," and "expert” among other things! Hayden White suggests that narrative addresses the
problem of how 1o translate knowing into telling 2 The problem of translating knowing mito telling
is confronted by many of us here today whether we be researchers or teachers. As teachers, we
want and need to know what students know, as researchers, we want and need to know what those
we studv know. Both teachers and researchers are discovering & richness i the stories being told
that i1s proving iluminating.

Traditionally, stories or narratives consist of five clements: plot, setting, character, point
of view, and theme 3 Plof refers to a sequence of events that form the action or movement of the
story. A storV's setting 1s the context within which the events occur, for example, the place, the
time, the social, political, and religious milieu, and so forth. Choracter refers to the person to
persons included in the telling of the story  The perspective from which a story is told is called its
point of view. This may be the narrator of the story or may arise from the voice or voices of the
characters Finally, stories have a theme that reveals the underlying meanings intended by the
teller or extracted by the reader. Today, we shall discuss in some detail two of these narrative
features: plot and pownt of view. We are making this choice because they are most problematic for
social researchers and distinguish the method we are discussing most sharply from traditional
educational rescarch.

Without a plot there 1s no story. Narratives progress because events happen by virtue of a
character acting to make them, by a character reacting to externally imposed events that may be

REGEIVED FROMN 4186333727 5.19.1993 1@l P.
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human or otherwise inspired, or by some combination of the two. What we shall call a story for
our purpose here does not necessanly, in fact, usually does not, entail the dramanc sequence
suggested by Freitag of exposition, climax, and denouement * Nevertheless, a story must consist
of events connected in some minimal manner, what Kermode refers to as "connexity." Causality
is the shadow of event sequences. If a story possesses action, it is presumed there are actors who
are acting for some reason. In his Poerics, Aristotle suggested two causes of action: dianoia and
efimorti-mmghta:r-ch:harar;tear[i::ltlmm:nsn:ofdispos:tionso.ral:t':mdesiafper.'.ou':.smtilv:smﬂ.«].6 If
we understand him correctly, people act because they have reasoned a particalar course is sensible
or because some inherent trait drives them to doso. Usually stories possess thus quality of
causation: 1 did this, 0, of course, that happened. As Connelly and Clandenin note: "a sequence
of events looked at backward has the appearance of causal necessity and, looked at forward, has .
the sense of & teleological, intentional pull of the future, their articulation of Crites' reference to
the "topsy turvy hermeneutical principle” characteristic of narratives.® Where cause is left :
ambiguous or is apparently absent, the listener or reader of a story will work all the harder to
impose one, for action without cause is pointless. [Purposeless action is, however, the pomt for
some adherents of existentialism, but that belongs to another conversation.]

As we can se¢, narrative causality is not the same as scientific causality in that it 1s not
subject to hypothesis testing aimed at probing the validity of theones to discover necessary
antecedents for particular consequences. Thus, while humans seem driven to think in terms of
purpose, whether it be their own or outside themselves, they do not necessarily or even usually,
define causality in the same way as do scientists trained in the hypothetico-deductive method. To
be able to explain why we did what we did or arrived at the place where we are and so forth allows
us to behieve that there 18 an order to the world and we can purposefully act within it. It is much
less important to us that this understanding constitutes an ultimate and perfect understanding than
that it be sufficiently persuasive such that we can carry on with cur daily lives.

While we ingist on imposing order on our lives, most of us do not insist that a particular

order or meaning 15 not open to challenge. Given a particular traumatic event, we may explain it at
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mepohﬂuhxﬁngoowneduammhofm&fminwm.nmﬁmmunasa
consequence of unreasonable social demands emanating from magazine advertisements or
cinematic tmages of people like us, for example. Thus, our stories are made and re-made
throughout our lives.%

Stories are told from a point of view. We take this to mean that stones anise from [and are
heard with] a meaning structure within which the story makes sensc. Accounts of stories, if written
by someone other than the teller, for example a researcher, are told from a joint point of view, the
teller and the renderer. Written storics engage vet a third party, the reader. The seemingly simple
act of reading a story entails a complex adventure in meaning making involving the creative skill of
the teller to compose the story, the social context of its reception by the researcher and the multiple
social contexts of the many readers of the story,

If this line of thinking is plausible, then what happens to any notion of "truth?" On the one
hand, we can say that truth possesses a flexibility that is altered as our experience and conceptual |
skills advance; on the other, we must recognize that people can sequence events and attribute

causation in a way that knowingly or unknowingly are not truthful. An individual may tell you he

met a celebrated woman three years after her well-documented demise, for example, or an account
may point a finger at a given individual out of spite rather than out of respect for veracity. [The
idea of a particular telling deriving from a vested mterest in that particular version was cxplored by
Josephine Tey i The Daughter of Time.] This phenomenon relates to the rhetorical notion of
"narrator reliability,” that is the assessment of the account rests on the hearer or reader's faith
the teller  He may be unreliable due to naivei¢ as m Bret Harte's The Haircut, unreliable due to
impure motives as in Agatha Chnistie's The Murder of Roger Ackroyd, or mitially unrehable then
progressively more reliable as in Isaac Bashvis Singer's Gimpel the Fool. Thus, as in art,
researchers must consider narrators' veracity problematic.

In the research encounter that employs face-to-face conversations between an informant
and a researcher, informants often remark that they surprise themselves in what they say. This
observation, we believe, stems from a recognition that in being asked to contemplate some 1opic or
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other, the teller is actively imagining events in a way that would not occur had the encounter not
taken place.
hmrh\gmmﬁmﬁomﬁmemismdyin&themmmwmmmm
the ears of the teller, that is, from their perspective. To do this perfectly, of course, is impossible.
When it comes to re-telling a story in written form, the author must make decisions, most of which
concern the audience to whom such she is writing. Without further contemplation of this complex
phenomenon, we wish to make the point that meaning is not frozen in a story at the moment of
telling, at the moment of its writing, nor at the moment of its reading. In our practical lives, this
point is self-evident to anyone who has been misunderstood within a conversation or who has had
the crushing experience of having his text critically panned. In much educational rescarch
however, this point is elided, particularly when numbers are involved. Somehow, against all logic,
we approach the most de-contextualized, thinnest summanes of people’s lives as if they were closer
to truth than accounts that are drenched in the nuanced meanings of the researched and the ‘
researcher  Reducing the lives of the researched to categories--numerical or otherwise—privileges
the author whose interpretation becomes the only one available to the reader.
Narrative as 8 Jewish Way of Knowing

Storytelling and narrative interpretation are two methods by which Jews are socialized to
become Jews. Through storics, Jews teach and are taught the principles of Judaism and its values.
Ths Jewish approach to socialization parallels the role of narrative in character or faith formation
touched upon by human developmentalists. In addition, outsiders can come to understand Jews and
Judaism through narratives of the Jewish people.

"Jews are a storytelling people. We chensh our memories and celebrate them through our
stories "10 As a storytelling people, Jews have created narratives manifold both in variety and
quantity. Types of Jewish narratives include: Biblical, halachic, and aggadic midrash stories;
Chassidic tales, folk tales, and fairy tales. Jews have used the short story, novel and biography
genres to convey their narratives. A narrative form that is particularly poignant and familiar to us
in the post-Holocaust ¢ra is oral history: individual accounts of life experiences. Through their

RECEIVED FROM 4188533727 J.18. 1993 6183 P. 6
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narratives Jews both remember and celebrate. Their stories provide a vehicle for generational
enculturation and Judaic continuity.

Narrative is 2 Jewish way of knowing. Stories are an encounter between text and reader or
a teller and a listener. Stories demand interpretation.  Through narratives, we learn what the text
has to say and explore what it has to say tous. || The hustorical texts of the Jewish people can
speak personally to our lives 12 The act of interpreting text, of both understanding what the text s
saving and then making the connection between a narrative and one's own existence, is a Jewish
way of knowing. Through this interpretive act, both the text and oneself come alive and are filled
with meaning  The stories of the Jewish people become integrated into individual personal stories.

When we read or hear a story, we are simultaneously understanding and interpreting the
story and our own lives. We construct meaning through the narranives we create and tell about
ourselves. Narrative is a form of human knowing, of understanding ourselves. Being human
involves being a hermaneut, a myth-maker, an interpreter of experience 13 The narratives we
construct are a way of giving order and sense to our expeniences. They guide our actions,
relationships and choices, reflect our values and world view, and define who we are and what we
want to be. We are known through our stories.

Through Judaism's stories, the Jewsh people are shaped. Wiesel writes of Jewish tales as
showing that the road to God is through human beings. 14 More specifically, Alter views Biblical
narrative as giving rise to moral, spiritual and historical knowledge !5 The Torah is a record of a
formative encounter between God and the Jewish people. This encounter is re-lived through the
weekly Torah reading as it engages people in an ongoing dialogue centuries old. The role of
midrash is the act of interpreting the Torah. Participating in: this process connects the realities,
visions, values and existence of present-day Jews to the Jews of the past. As Holtz has noted,
"Leaming and reflection, in other words, must point in two directions--toward the past, toward the
values at the source of what one is as part of a people, but also toward the here and now, toward
the ‘design’ of our lives today."1® Interpretation entails active listening to the voices of the past

while giving rise to the creation of meanings for today’s Jews.

*
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Ihelcwidlpmhmknommoﬂnnnwellasmwm@thﬁrm. As
notedearlier,mswrbsshamduﬁwdammofplmm,m,smins,aﬁpm&view.
mmﬂmmmdmwmmmmmmmdw
people's stories, Stories are filled with values. Many Jewish stories deal with ethical and spiritual
concers. memofAbmn'sumndmmmmmwﬁchhemﬁm
feet and serves them food, we learn the value of hachnasat orchim, which exemplifics the value of
hospitality. These values inform our behavior.

Stories reveal a people’s orientation. Certain stories appear in different cultures in altered
forms. Those deviations in plot, point of view, or character are precisely what identifies them as
belonging to a people and distinguishes them from other people’s stories. Syd Lieberman, 2
storyteller, relates an incident illustrating this point. One evening, Mr, Licberman told a particular
story where Jewish wit, determination, and action get the Jews in the tale out of a dilemma. Upon
completing the tale, he noticed a woman with a puzzied look. “Why is this woman puzzied”" he
wondered. She explained that in her culture, the characters in the story would have waited for fate
to take its course. Stories are culture or people specific.

Recurring themes reveal a people’s history and identity. Every Pesach, we retell the
Exodus storv from the perspective of having been slaves in Egypt. Redemption--being rescued--
and freedom are key themes that reappear with the Maccabees, Jews in medicval tumes, and the
deliverance of Soviet and Ethiopian Jews in modern times. The Jewish experiences of redemption,
slavery, and freedom are often connected with our dedication to social justice, for example, in the
U. S. cvil nghts movement. Qur actions reflect our connection to these narrative themes that are
part of our collective memory and our treasure chest of stories.

To summarize, narrative is a way of knowing as Judaism is textually based and narratively
oriented. Stories are a mode for shaping and creating meaning in the lives of Jews Conversely,
narrative is a way that Jews become known 1o others. Through the stones that Jews tell about
themselves, they reveal to others their values, perspectives, onentation, concemns, history, ftals,
and traditions

RECEIVED FROM 4106533727 5.18.1993 6104 P,
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Why Narrative?

Wrmmﬁm&Ideﬂmemﬁhmmmlmm
inform institutional policy decisions. lﬂﬁ:rmplc,welum:hmughammytbatpod
mmmmmmxmuymmmn.ammewhﬁmmm
pwymammmmmoﬁemmlmmmmmmmw
a community's teachers would be a good thing. A community's BJE might develop a series of
mhhops,oﬁumemtvmfmtuchcnmmd.andmmqmmcymmmmm
number of offerings. Omﬁwmnbmvmmiﬂnmlude.umcmhbimmlymdm,tha
this remedy hasn't worked, that, in fact, "Some of the worst icachers attend the most classes and
workshops " What went wrong in this apparently logical application of a rescarch finding”

To begin our analysis, let us assume that better teachers are more Judaically
knowledgeable. The solution of more workshops, based as it is on a reduced conception of a
complex problem, cannot fully respond to the problem of enhancing teacher performance. Even if
they do increase teachers' knowledge [and this cannot be assured), they are unlikely in and of
themselves enhance teaching if this is their only goal. Workshops designed on such lumited
understanding of teachers cannot anticipate the situation of teachers’ students, the reasons why
some teachers are more Judaically knowledgeable, what those teachers do in the classroom that
makes them better or worse teachers, what meanings teachers give for wanting to become more
knowledgeable, what they do with the knowledge once they get it, and so on. One analogy for this
solution is an engine and gasoline: engines run better when they are fusled than when they are not
fugled, they run better when a higher grade of fuel is used. People, however, are not engines and
knowledge is not fuel. What matters in the teaching encounter as in any human encounter 18 what
sense is being made of that encounter independently and jointly by the parties involved. Without
the type of understanding [verstehen] one can gain through narrative inquiry, we cannot fully
inform policy decisions.

Previously, we mentioned our informants’ observation that they are surprised by what they

say in the research encounter, We took this to mean that in the act of telling stories, participants
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are making their stories. Bymdmimoawnvmaﬁcnwithm,ﬂcympwvidedanoppurunM'
10 tell cerrain stories for the first time. They are surprised on three levels: they have a story to tell,
thﬁrﬂowhasnmrﬁcﬂmshpemdpoﬂandmdw—thﬂhthem"hmw
in hearing their stories Byaskingtna&mmwﬁusaboutﬂwirwachmgﬁvu,wampmﬁdingan
occasion for them to actively reflect upon those lives. As 2 rule, teachers have few opportunities to
shmwhmdwydo“ﬁhimmwdthMwemymppm.formytﬁsﬁﬂmmmﬂe
the richness of meaning making that can occur jointly with others. When we are left alone to
ponder our lives, two not so positive things can happen. First, we can avoid thinking about our
pmfmionaltimasﬂuidmdproblmaﬁc[thumhoﬁcworkcr],mdsa:andifwcdommm
meaning making, we can choose explanations that seem to make sense from our own perspective
but do not connect well with the meaning structures of those around us [the pathologic worker].
The very act of sharing and jointly producing meanings can help us integrate meanings that will
serve us professionally. As Philip Jackson in Zife in Classrooms and Daniel Lortie in
Schoolteacher among scores of others have documented, the work of teachers is labor intensive.
Yet, given the opportunity to speak of their lives as we have tried to do for many years, we find
very few if any who are not willing to do so and who do not feel energized by having done so. For
example, a group of teachers in central Philadelphia have been meeting monthly for the last ten
years to do just this. Oniginally inspired by sharing their lives with rescarchers at the University of
Pennsylvania, they continued the conversations begun in the research setting on their own. They
have broken the barriers of solitude that typically enclose teachers and draw strength from listening
and sharing with one another. They are engaged in an ongoing dialogue about things that mafter to
them and to their profession. Because they understand one another and the contexts in which they
work, they are able to confront the challenges of their work in a connected and sensible way. They
are able to incorporate new ideas in a manner that makes sense and connects sensibly with their
everyday teaching situations. For them as with the monks in the quotation at the beginning of this
treatise, the important thing is that their honorable rnds are moving.
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We have seen that narrative inquiry can inform institutional policy and mdividual practice;
nmalsopwvidemoppaumyfonhcwunmmﬁndwmashymﬂedm
reflect, imagine, and envision aspects of their lives. When teachers reflect, imagine, and envision
their lives, they are prepared to share their lives in a concrete way. Through sharing, they find
mmmmMamwmmmmmmwmmmm
and their schools Todaythcreismchtﬂkofmﬁmianlmdsymicmngemschods. We
mhhwwmmmﬁummﬁumwﬁcmemm
m.ifmdommmmmmmmmmmmmgwmm
Finding One's Voice: Two examples

As researchers in the field of Jewish education, we are interested in how people came to
choose careers in Jewish communal service. We have asked many people to share their stories with
us, and we have selected two to share with you today. Both are young women who work full time;
one is married with children, one is single. In responding to the same question [Of all the careers
vou could have chosen, how did you come to choose cne in Jewish communal service] Miriam and
Susan gave brief accounts. Their stories are similar in that both acknowledge that they have
always felt most comfortable in explicitly Jewish settings. Both recalled the pleasure they felt in
participating in Jewish youth activities and both went io Israel as teenagers, and both expressed
that their chosen fines of work fit their value structures. For both, then, working within a Jewish
context is both comfortable and a logical exiension of lifeways begun in childhood. Their stories
are not exactly the same, however. We see in Miniam's story & relatively smooth transition from a
Jewish home to a Jewash professional life with a possible small detour as she pursued to doctorate
in American literature. But even here, "Most of the readings I was doing . . . were Jewish authors,
so | always imposed the Jewish world upon whatever [ was doing anvway.” Susan's path was not
so secamless. As an undergraduate she pursued an education degree with an eye toward a teaching
degree in secular education. [Elsewhere in the interview we learn that she taught for several years
while her husband pursued his graduate degree, but she was always the last hired and first 10

10
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receive a pink slip.] When Susan's husband secured a position several hundred miles from where
they were living, she viewed the move as an opportunity to “make a clean break” with a profession
she was being shut out of She briefly considered an MBA degree, before being encouraged by a
friend 10 enter Jewish communal life. The chance remark by a friend at a wedding led to a decision
that at the time "made a lot of sense” to her. She pursued graduate work and has been emploved in
a Jewash institution for eight years.

Neither story employs time in a linear way. Minam begins with an image of a beloved
grandfather whose lapel pins symbolize her joint Israel: and Amencan identities She 15 locating us
n her childhood to express values she holds today. She skips ahead to her years as a graduate
student, goes back to recall her grandfather and then concludes in the present with a hope for the
future  Susan structures her story time a little differently. She begins with her undergraduate
years, moves 10 her early work years, her husband's relocation, and her new beginning  She then
moves back in time to her youth to explain the sense of a career in Jewish communal life and
concludes back at the time of the fateful wedding and repeats the sensiblencss of such a career
choice

While time does not permit us to consider these stories in greater detail nor share with you
the many other, sometimes very different stories we have heard, we are begimning to see in these
stones both connections and differences. These stories will be valuable in helping Jewish
communities develop plans for recruiting talented people into Jewish institutions and for
understanding why they want to stay and what would motivate them to leave. In becoming aware
of their own stonies, we can hope that they wll be re-iold and nspire others.

11
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Choosing to Work in & Jewish Communal Setting: Miriam and Susan's stories

Miriam's Story
I always have a vision in my mind of my grandfather sitting on his front porch. He was an
immigrant to this country from Russia, and T have a very strong vision of lim smokang his cigar
and sitting on his front porch in the rocking chair with two pins in his lapei that he wore always.
One of the American flag and one of the Isracli flag. | think that dualism has been imprinted in my
life since I was a young child. 1did attend a Jewish elementary school. It was an Orthodox
elementary school here [in this town].

Whatever happens to you in those formative years stays with you, whether good or bad, it
stays with you. [ think as a teenager a visit 10 Israel really cemented for me the idea that this was a
part of me and would become a part of my career. [ went into the field of education almost second-
hand. | went through completing everything but my dissertation in American literature and then
started all over again through the field of education with the realization that everything is based in
educanion and Jewish education in particular

[While majoring in American literature] 1 felt out of my clement. I've always felt so
comfortabie in any field that has to do, where I could put Judaism into it. That is where | am most
comfortable. It 1s a knowledge base that | have and, again, [ have this image of that grandfather
with the two flags, they are not separate lives, but one complete package.

Most of the readings | was doing in my Ph D program in literature were Jewish authors,
so I always imposed the Jewish world upon whatever I was doing anyway. Education was always
a love for me, because | am convinced that educators are some of the most important people in the
world | used to say that in my lifetime, educators would be paid the salaries of the physicians. |
no longer say in my lifetime, but one day this country is going to realize the resource it has in its
teachers. It may not be in my lifetime.

14
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Susan's Story
1 was actually trained as a teacher. My original degree or my undergraduate degree was 2
Bachelor of Science in Education, and 1 graduated and started teaching in juntor high school and
high school [1 taught) English. Tenjoyed it, I really did, but it was not a great tims to0 be teaching.
My husband was just about finishing his work at the university, and a job brought him here, 1
started looking into teaching and was pretty much hearing the same thing. There were [hiring]
freczcs. There were just no openings, and I said, "This is it. I have to re~do a carcer and [ an.
going to start from scratch." Tt was really good. [Since we had just moved,] I feit so new. 1 said,
“This is a great ume to make a clean break " It wasn't like I didn't have time to go back to graduate
school 1 didn't have any kids, didn't heve any friends, didn't have anything to do. How long can
vou go to the mall? So I thought, “I'll go back to grad schoal "

Wm&wﬁwmmdm“mﬂﬂmm&mﬁﬂmmwm_
of moving I was at a wedding Tt was the month we wete moving, and [ ran into an old friend
who happened to be working at the fedc . ation and she said, "You really ought to go into Jewish
was a program [1] ought to look into [here in the community] Sl sl gl St
made a lot of sense.

[At the beginning] T was thinking maybe I'll get my MBA, not that I knew what that was

either. It was, "Let's try something different.” It made a lot of sense because everything | had been
doing up until that point in my spare time was always related to something Jewish. I mean,
' everything | was doing on & volunteer basis or on a part-time basis. My husband and 1 were youth
group leaders [when we were going to school]. We taught Hebrew Sunday School for high school
kids. Everything that was probably meaningful to me as a teenager related to the youth group, the
Jewish youth group I was a member of on my trips to Israel. I was a big part of my life so

thought, "Ttus sounds really good.” It sounds like a good maich.
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(Draft #2 - revised by Adam, May 16)

May 19, 1993
MEMORANDUM
To: Chaim Botwinick, Ruth Cohen, and Lauren Azoulai
From: Roberta Goodman, Claire Rottenberg, Julie Tammivaara, Adam

Gamoran, and Ellen Goldring
CC: Annette Hochstein

Re: Reports on the professional lives of Jewish educators

The main purpose of this memo is to describe the issues we expect to address in the
qualitative component of our forthcoming reports on educators' professional lives in
Atlanta, Baltimore, and Milwaukee. We would appreciate any feedback you can
provide that would help guide the reports.

Schedule and Coordination with Other Reports

Each community will receive its own report. The reports will have three
components: (1) A qualitative component, based on interviews conducted by the field
researchers [this component is the main focus of the present memo]; (2) A
preliminary report on the survey of educators; and (3) An integrated report, which
will synthesize the findings of the first two components and address policy questions.

In Milwaukee, both the interviews with educators and the educator surveys are being
conducted this spring. Thus, the first two pieces of the report will be delivered this
summer, and the integrated report will come in the late summer. In Atlanta, we
have been carrying out the interviews and will release the qualitative report this
summer. The survey component and the integrated report will be prepared after the
survey is conducted in the fall. In Baltimore, interviews with educators will begin
after June 1, so we will have to prepare all three components of the report on
educators in the fall.

Issues for the Qualitative Component

A Time to Act lists six concrete elements of personnel development, and we take
them as our starting point. The qualitative data (interviews with teachers, education
directors of supplemental and day schools, and informal educators) do not provide all
the information needed for policy decisions, and only four of the six elements from A
Time to Act are clearly addressed by the qualitative approach. Thus, the qualitative
reports will need to be supplemented by the survey results to obtain a full picture.

The six elements listed in A Time to Act are:




MEMORANDUM

May 26, 1993

To: Annette, Shmuel, and Seymour

From: Adam and Ellen

CC: Claire, Julie, and Roberta

Re: short-term monitoring: issues for the next 30-90 days

At the meetings in Cleveland, and in a follow-up conversation
with Shmuel, we discussed issues for which you would like
short-term monitoring and feedback. We are writing to list
these issues to make sure we all have the same set of issues
in mind.

MONITORING OF CIJE

The main question here, we think, is whether CIJE follows up
on the May meetings by maintaining contacts with the
communities. Did the meetings ignite an ongoing dialogue
between CIJE and the communities? How easy or difficult is it
for community members to reach CIJE staff to express questions
or concerns? Are community members able to reach the CIJE
staff members who have authority to answer their questions and
respond to their concerns? Do visits by CIJE staff take place
every 4-6 weeks as promised? Positive answers to these
questions would indicate positive changes in the relationship
between CIJE and the communities.

Note that we will be reporting community PERCEPTIONS on these
issues, not the "objective" circumstances. We will not be
"grading" CIJE for effort, but only reporting what we hear
from community members.

MONITORING OF THE COMMUNITIES

In all communities, we are monitoring reactions to the May
meeting. How are participants following up? What are people
saying, what stories are being told, and to whom are they
talking about CIJE?

Other questions differ dramatically across communities, since
the communities are in different phases and are progressing in
somewhat different ways:

MILWAUKEE

(1) Are larger donors being mobilized, by being added to the
commission or becoming involved in any other way? [NOTE: We
do not know if anyone from CIJE has told anyone from Milwaukee
that this is a matter of concern. If not, then we should
monitor whether CIJE follows through on this issue, not
whether Milwaukee follows through. ]



(2) Are the commission meetings continuing? If so, is there
follow through? That is, what happens as a result of
commission meetings?

(3) Is PERSONNEL incorporated as a central issue for all task
forces? Are visions and goals incorporated? How are issues
of scope and quality addressed?

(4) what stage are they at in administering the educator's
survey? Did they finish with teachers on June 6 as expected?
Have they prepared versions of the survey for administrators
and/or informal educators?

BALTIMORE

(1) Who attends the July 1 kickoff of the lead communities
project? What is the follow-up to the project? 1Is it widely
discussed in the community? After July 1, does participation
in the lead community project advance outside the Federation?
In other words, does mobilization begin? If so, who becomes
involved?

(2) In the July kickoff and in subsequent follow-up, how are
issues of visions and goals, and the content, scope, and
quality of educational change addressed?

(3) Does planning take place for administering the educators'
survey in the fall?

ATLANTA

(1) After Lauren's upcoming mission to Israel, does she take
on full responsibility for the CIJE project in Atlanta? If
so, does that mean she is the only one responsible, or that
CIJE and the lead community is her only responsibility? How
much of her time is available for the lead community project?
What are the demands on her as the local lead-community
coordinator, and how do these plans fit with her interests and

experience?

(2) In what way does the CJC address visions and goals, as
well as the content, scope, and gquality of educational change?
Or are there other mechanisms besides CJC for addressing these
issues?
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Hi, here are a few suggestions for the memo, most of them are about
things that were discussed after you left:

1) Monitoring of CIJE: Has CIJE distributed or provided the LC's
with materials and documents as a basis for their discussions, such

as What is an Educated Jew? (The LC expressed need anad interest in
having "papers" or short think pieces to center their discussions around,
rather than jsut relying on themselves.

Has there been any follow up on the synthesis of the calendare for the other
meetings, the LC + CIJE seminars and Lay and LC and CIJE meetings, ar
dates being discussed , etc.

Communities

IN General, I would ask the question which I will be able to say something

about when I come, that is "what are people saying and what stories are

being told, in other words, how did people react to and interpret the May

meeting? and what has happened since then, have more and different groups hearda
about LC's?

The next two questions really are for Milwuakee but I also think for Atlanta
to a certain extent since they do have the CJC, and later on in the summer
for Baltimore:

a) Are there discussions about visioning and goals? Both in terms of

process and content?

b) Especially for Milwuakee butothers as well: Are there discussions about
the criteria to be used to characterize LC projects> What are the standards
for LC proejcts, what is the process of discussion to decide at the community
level?

An after thought, the contacts with the LC from CIJE need to be based around
content areas such as goals, BP, etc.

OK, I hope this is helpful but as usual, take it as you wish.

$
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Dear Annette,

As always I enjoy working with you and Seymour, and despite (or
perhaps because of) the difficulties and challenges of the meetings
last week, I am ready to push onward. (Lo alecha ha-m'lacha ligmor...)

We discussed some short-term monitoring, both of CIJE's follow-up to the s o
communities, and of the communities' follow-up to the meetings last lf‘ o 1e d
week. I am writing to ask for elaboration on both of these points. f"sb’

Cul (At [cuf J ~
You had a moment to write five-items that CIJE is supposed to do for ‘9_3
follow-up. You wrote: _cvadd . j‘,“ﬂ ""‘b ’

A2 G b Lo p les det
(1) staffing - exec C::-;E )""“'“r? v”rt'.g; sw'fz w/ wer {.wm)ﬂ E"“"
(2) funding - resporSs emcosrad U ct

(3) holding communities' hands ‘E’D[{M"V ko tre on -»,/cmw.,g.ﬁ

(4) ed survey “*::‘br. i :ﬁ,‘? » 4"# g } m

I think I know what the 3rd and 4th points mean. Cm.hd you explam t ROOY 5 %
first two? What do you want us to monitor there? “"Cq//-g

Regarding the communities, 1 need a similar list: What, exactly, are they
supposed to do over the 30-90 days following the meetings, that you wish
us to monitor? Let me try the following:

MILWAUKEE

(1) Finish administering ed survey.

(2) Follow through with commission meetings.

(3) Expand mobilization|to larger donors???? They don't know about th-i;b

(4) Incorporate personnel into all task forces.
; i (5 € fuimke reeo ”’“*""" sk
BALTIMORE : mi’ . L gaky CB js ¥ i
ap Qv
(1) Kick off lead communities on July 1. %%
(2) BREY, ar 7S g ey o~ s, s.,h.a :99.“7
s~ :
ATLANTA &ollds Vr tv\.l"li'lf. <
(1) Dedicate someone t?*the lead commumty project--did they agree to
this?? Lamten 77 O minhh o f Lwrg_ws fome vs aoadatble ?
35 Camen god €, ?
As you can see | am struggling to come up with concr te steps that were
promised to you. Do you have specific items or questions we can be
|

looking out for?
B \ U{ g’dm,JMI%'J?

Adam ,-/ [ #t

£
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The University of Edinburgh

May 28, 1993 7 Buccleuch Place

Edinburgh EH8 9LW
Scotland

Fax UK (0)31 668 3263
Ms. Roberta Goodman Email CES@uk.ac.cdinburgh

Dr. Julie Tammivaara

. Sy 2 : 3 Telephone UK (0)31 650 1000
Council for Initiatives in Jewish Education

or direct dial UK (0)31 650 4186/4187

Dear Roberta and Julie,

Thanks for sharing with me your paper, "The use of narrative in Jewish educational research."
As a methodological paper which does not specifically draw on or refer to your work in lead
communities, I agree with you that it falls outside the jurisdiction of our advisory committee,
so I have not submitted it to them. Still, I feel much better having had the chance to review it.
If you intend to submit it for publication, I'd like to send the paper to Annette first so that she
can have the same opportunity as I did.

Having read the paper, I thought I'd share a few reactions. I am convinced by the paper that
narrative is a useful approach for relating research, and | particularly liked the way you show
its special value for research in a Jewish context. Despite my own interest in hypothesis-
testing, I think there'sa lot we can learn from a narrative approach. For me, the narrative
approach would serve the hypothesis-testing approach -- it would set the stage for hypotheses,
or elaborate on the findings of hypothesis-testing research. But that reflects my own interests,
and I accept that the narrative approach can stand on its own as well.

I think it is important to cast the references to literary methods as metaphoric rather than
literal. Otherwise, despite assurances to the contrary, it may appear that you would permit the
researcher to use what the subjects say to fit the researcher's point of view. The author of a
novel can make up the story, after all, but the researcher must allow the story to emerge from
his/her subjects.

Finally, I would add that hypothesis-testing research also makes use of a narrative approach in
an important way. There is a craft to reporting research findings, which makes use of plot,
setting, point of view, and theme, at least. (Character seems often to be ignored.) The plot is
critical to engaging the reader; this usually means asking a question and getting the reader
interested in finding out the answer (i.e., testing the hypothesis.) The major difference, I
think, is that in a hypothesis-testing project, the plot, setting, point of view, and theme are
explicity established by the researcher, and thus we are not iterested in whether they are "true"
or "false"; only the climax and denouement determined by the subjects, and that's where the
issue of "truth" (or validity) comes in. In the qualitative approach you advocate, the plot, point
of view, theme, and character emerge from the subjects, so the question of "truth" or "validity"
is essential at every step.

Yours,

Cidon

Adam

P.S. Dan Lortie goes by Dan, not Daniel (p.9).

DIRECTORS Andrew McPherson David Raffe
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TO: CIJE Executive Committee
FROM: Morton L. Mandel, Chair
SUBJECT: Progress Report

DATE: May 28, 1993

-----------------------------------------------------------------

We are pleased to report to you on the activities of the Council
for Initiatives in Jewish Education since the last Board meeting
on February 25. The next Executive Committee and Board meetings

are scheduled for 9:30 a.m. to 4:00 p.m. on Thursday. August 26,

at UJA/Federation of Jewish Phila es, 130 East treet
New York City. Please save the date.

Lead Co ities

The Lead Communities Project remains the focus of CIJE
activities, and in each of the three Lead Communities--Atlanta,
Baltimore and Milwaukee--activities are under way to develop
these cities as local laboratories for Jewish Education.

In Atlanta, under the able chairmanship of Dr. William Schatten
and with the strong leadership of Board member Gerald Cohen, the
Commission on Jewish Continuity has begun its work on the Lead
Community Project and in the development of lay and professional
leadership for Atlanta's education agenda for the year 2000.

In Baltimore the official "launch" of the project will take place
in the Fall under the leadership of Leroy Hoffberger. This
initiative will closely follow the release of the community's
Strategic Plan for Jewish Education, an ambitious undertaking
that has taken some four years to complete, and has involved all
aspects of Jewish education in the community. The CIJE project
will now focus on the personnel and community mobilization
aspects of this plan.

In Milwaukee the Commission on Visions and Initiatives in Jewish
Education, the local Lead Communities coordinating body, has been
actively led by co-chairs Louise Stein and Jane Gellman. They
have assembled and are working with a Steering Committee and a
local Commission that represents many of the elements of the
Milwaukee Jewish community. With the support of the Helen Bader
Foundation, Milwaukee has a full-time professional director of
the Lead Communities Project.
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Each of the three communities has been visited several times over the past
several months by the CIJE staff and consultants, and we are pleased with the
partnerships and the collaboration that have begun.

This report is being written just days following the conclusion of a most
productive working seminar of the key professional leadership of the
communities, with staff and consultants of the CIJE. The agenda was developed
in collaboration with the three communities, so that following the meetings in
Cleveland each of the communities and the CIJE would have a calendar and
action agenda for the year ahead.

In addition to informative updates from the field researchers on progress in
each of the communities, the topics and issues focused on systemic approaches
to change through the "enabling options"™ (persomnel development and community
mobilization) and the integration of the CIJE projects-- Best Practices;
Monitoring, Evaluation and Feedback; and a new project being designed to help
the communities set long term goals with the involvement of the institutional
and denominational resources marshalled by the CIJE.

Best Practices Project

Critical to the success of the Lead Communities Project are the continuing
activities of the CIJE in the area of Best Practices. Since the Annual
Meeting, the project has been active in the implementation of best practices
in supplementary schools, and in the development of consultations in the areas
of day schools and college campus activities. We anticipate the publication --
in the coming months--of the materials on Early Childhood education, an area
that has been identified as of concern and interest to the communities and the
field. To date, the day school consultation has involved educators from the
Orthodox community--convened by Yeshiva University--and the Conservative
movement through the efforts of the Solomon Schechter Day School Association.
Similar consultations involving the Reform community and community day schools
will be convened in the near future. The campus consultation was convened by
the Hillel Foundation and included Hillel directors and campus professionals
from throughout the country. Additional meetings are planned in both areas.

to e

The Field Researchers have been in their assigned communities since the
project began, collecting baseline data for use in monitoring progress and
providing feedback to both CIJE and the communities as we move ahead.
Community representatives worked with CIJE consultants to design an educators
survey to be administered this spring (in Milwaukee) and next fall (in Atlanta
and Baltimore). The results, when analyzed, should provide us with extremely
useful information on which to base our plans for future personnel training.

So far, so good. We look forward to sharing more detail on these activities
at our August 26 meeting in New York.

Warmest personal regards,



1) Recruitment

2) Developing New Sources of Personnel
3) Training

4) Improvement of Salaries and Benefits
5) Career Track Development

6) Empowerment of Educators

Of these, the last four will be centrally featured in the qualitative reports.
(Recruitment and New Sources of Personnel are difficult to address when one is
interviewing only those who are already educators.) Below, we list policy outcomes
for the four latter issues, and describe how we will address them in our reports.

Training. A policy outcome for this area would presumably include a plan to
strengthen existing and develop new opportunities for training. Such a plan might
enlarge training programs, expand in-service education, provide training in specialty
areas (e.g., family education), and so on. We have spoken with educators about the
training they have received (pre-service and in-service), and our reports will describe
the extent and nature of their training, their perceptions of opportunities for
training, reasons for taking advantage or ignoring such opportunities, and their
desires for professional development. We will also seek evidence of their functioning
as "reflective practitioners" (i.e., professional growth through reflection on one's
own practices), as well as growth through support from administrators and informal
contacts with colleagues.

Salaries and benefits. Important questions exist about the extent to which
salaries and benefits constitute a motivating factor for Jewish educators. It is
likely, for example, that financial rewards are more central in some segments of the
Jewish educational community than others, and this information can help guide
policy. Our report will address the extent to which educators are motivated by
salaries and benefits, as well as administrators' perceptions of the impact of
extending benefits, and how educators think about issues of part-time versus full-
time work.

Career track development. Information we provide on this topic should help
inform decisions about developing career tracks for teachers, administrators, and
informal educators. Our data will describe educators' perceptions of existing
opportunities, the connection between training and opportunities, career chances
seen as desirable by educators, and the circumstances that constrain or enable their
taking advantage of career opportunities. To what extent do career opportunities
motivate Jewish educators? Have they encouraged educators to enter or remain in
their profession? Are they a major source of dissatisfaction?

Empowerment of educators. A policy outcome in this area would include a
plan to assist educators--teachers, administrators, and informal educators--to
participate in decision-making, and to gain access to resources needed to implement
their decisions. In our reports, we intend to discuss the nature of educators'
perceived autonomy: Do they really have discretion, or are they autonomous only in
the sense that no one pays attention to them? We will also describe the types of
issues educators say they would like to affect, how educators are judged and would



like to be evaluated, how they think others view them, and their self-images.
Teacher accountability is another topic that is relevant for this policy area.

Recruitment and other issues. Although we cannot provide a well-rounded
analysis of recruitment, we can offer an overview of how people are presently being
recruited into the field and why they remain. We will describe how educators came
to their present roles and what attracts them to Jewish education. We will also
address goals and socialization in the profession of Jewish education.

Conclusion

We welcome any additions or modifications of these issues. We would be pleased to
meet with you in person to discuss the details of this memo, to answer any questions
you may have, and to respond to your suggestions as we begin to draft our reports.
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To: Annette, Seymour, and Shmuel
From: Ellen and Adam
Subject: Notes for Upcoming Meeting with Ellen

Date: June 3, 1993

We have suggested a number of issues to discuss when we meet on
June 13:

1) Updates since the Cleveland meetings

2) Update regarding the Educator Survey, and

3) Next steps for year two of MFE Project (including Claire's
resignation).

Year two of the MFE project should continue to monitor community
mobilization, visioning, and the profe

ssional lives of educators.

(per the project outline). We should continuve to improve upon our
feedback loops both doe the communities ar¢ CIJE. It is clear,
however, that the project must continue beyond these crucial areas.

The next logical step is to begin to collect buseline data in each
community so it will be possible to ascertain outcomes as the lead
community project proceeds. This make take several forms:

1) If the communities articulate specific goals, we can begin to
collect p

rocess and outcome data that pertain to specific programs
initiated as part of the lead community effort. This evaluation
would entail both observations of specific programs, interviews of
participants and personnel, and quantitative outcome measures.
Similarly, the field researchers would aid the communities in
developing evaluation components for each initiative and monitor
the process by which visions, goals and initiatives become part of



the Lead Community concept.

2)The communities may no

t be articulating specific goals or

implementing specific programs in September. In addition, it may
important to gain insights into the systemic impact of the lead
community project on the transformation of the whole community. In
this case we may want to begin collecting baseline data to assess
advancement in areas which are crucial for Jewish continuity and
Jewish education across all communities. For example, what is the
level of Hebrew language proficiency across all educational
institutions

in the community for seventh graders? Such an effort

would require broad-based input into the definition of the
dimensions to be assessed. They may include participation,
attitudes, practices, and knowledge.

3) In the long run, we may want to try to incorporate both options
1 and 2. If this is the case, option 2 may take priority, while

the communities are working on their articulation of specific
visions and goals.

Given these suggestions we propose that Claire's replacement have
sk

ills in qualitative research methodology, as did Claire, but also
have a strong background in evaluation and quantitative
measurement. The new field researcher could then take a lead role
in implementing the quantitative parts of the project. This
coincides with the team approach to the project.

In addition, we believe it is crucial to put on the agenda for all
the lead communities their self studies for the fall. Like the
educator survey, a common approach should be taken to the self
study. Th

e information from the self study will be crucial for

measuring outcomes both in, and across communities.

Considerable attention must be given to the measurement of

outcomes. We will need to be aware of available tests, surveys, and
questionnaires pertaining to Judaica and Hebrew and have access to
experts to help with the development of such measurements for
Jewish education. Surveys and other "tests" will need to be

developed. We may want to begin the process of commissioning papers
to addres

s the concrete outcomes of Jewish education and their

measurement,

Adam,

Let me know what you think.

Should we get input from the FR on these issues for next year or
wait until after I come back from Israel?



Do we have the personnel and capacity to do what we are proposing?

The last issue is very complicated. It also has budget
implications if someone somewhere needs to do survey and test
development.

I have asked the FR to fax me memos re updates for me to take to
Isr

ael by Monday, June 7. We will have a conference call in case
there are any questions or clarifications. Do you want to join us

in that call on Monday? I will tell them to fax the memo to you as
well.

Julie is going to Atlanta on Sunday. Baltimore is not launching
_CIJE and LC project until September, and Roberta is busy helping

Ruth revise the educator survey for principals.

When do we want to talk?
$
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Subject: Re: next message

To: AGAMORAN @srv0.ces.ed.ac.uk

This will be a quick message as [ am out the door to St. Louis.

My concern is that what happens in september and beyond when and if
the communities are not articulating specific initiatives? For Example
Balitmore is only launching cije to the community in Sept, so does
Julie continue monitoring as she has been, Ithink this will become
more problematic as time goes on. I was looking for alternatives

to the specific evaluations until the commuities are actually

proposing and making specific plans, Milwaukee will most likely

be doing that, but I doubt Baltimore will be and it depends

about Lauren and time issues for Atlanta. I think we need to

have ideas in mind so expectations are clear.

The cf we did last time was ery very expensive, Julies bill for

the one all was 175 dollars, so do you want to join us? Do we still
want to talk before I leave for Israel, maybe we should to discuss
my point above. You can call me in my office on Friday.

Did you want to delete the part about measurement from the memo as well.
Even if we begin evaluating specific programs and initaitves the guestions
of tests, surveys etc is crucial and requires both conceptual work

and knowledge of what is out there etc, I think we need to begin
confronting those issues too.

I will check my messages on Friday to see where we stand. did you
all Annette about Claire, will you? Did Claire tell Atalanta and the
other FR, Etc etc. Bye, Ellen.

$
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Hi, so where do we stand? as for the memo to israel, we can finalize it
on Monday, I wil call you in the afternoon my time, so I can fax it

and make any changes before i leave for the day. My only concern

is that it is not specific enough in my mind, if the communities are

not "moving". Fro example, Roberta is very very helpful to Milwuakee,
now she is helping revise the teacher survey for a principal form

with Ruth ad Shmulmith, but this does nto impcat on what CIJE sees
or needs from us as MEF. [ just want to make sure that we have

in our own minds, at least, a clearer unerstanding of thier roles

for next year. As for no replacement for Claire, I just do not know,

I think we should play it by ear and see their reaction, it is not

the manpower that I am interested in, it is the expertise, to

diversify our team,e ven in the short run, if Milwuakee does get

going with specific goals, we will need to do a lot of 'Pre-testing"

and roberta does not know anything about that really, plus

we cannot take into account the psyhcological impact on

Atlanta if they do no have a FR, but that is not our issue.

Did Claire Tell Atlanta and did she tell the other FR? I need
to know to knwo how to react on the phone call on Monday,
as if they know or they do not know?

I will be at a meeting for a while, until 10:00 my time, so at any
rate we will talk on Monday

PS: To what extent do we want input from the FR on our memo, my
inclination is to leave it for now, given time constraints and

possible changes, but obviously if Julie is going to "take"

Atlnata we will have to discuss it with her, If the main role

will be the self study for a while, we will have to make that

explicit too, maybe in Madison. Oh, yes, the dates you said for
Madison are correct, tues, 29 evening unitl Friday, 2 in the
morning, but why morning, do we need time on Friday as well?

I will check it out on the CF,

$
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MEMO TO: Participants in lLead Communities Consultation

FROM: Henry L. Zucker
DATE: June 2, 1993 M_

I was pleased with the meetings held in Cleveland on May 11 and
12 and hope you share my view that they helped to move the Lead
Communities project forward. Enclosed are the minutes of those

meetings.

Please note that the attached proposed calendar reflects the
ideal toward which we intend to work. We will be in touch soon
about scheduling future meetings of the group.

Best regards.





