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FACSIMILE TRANSMISSION
To: Mr David Hirschhorn

From: Seymour Fox
Date: 19/5/93

Fax Number: 410-659-0552

e e e e e e e T e o ——

Dear David,

I hope that you are feeling well and look forward to a
rhone conversation based on this letter to you.

I understand that there are two issues that you would
like clarified related to your foundation’s suppozt of
the Monitoring, Evaluation and Feedback project:

1. your belief - which is shared by Mort Mandel and
others ~ that the local community should be
responsible for the salaries of the local researchers.
We have taken several steps in this direction and
though this is not feasible for this year, we intend
to work with the local communities and hope that they
will understand that they must assume responsibility
for this as soon as possible.

2. The issue of the goals of Jewish education and
theix relationship to this project.

a. You are absclutely correct that it will be
impossible to evaluate progress or impact of the Lead-
Communities project without an articulation of goals.

b. We have begun to work with the local communities to
prepare them to undertake this assignment.

c. By and large they are not prepared to undertake

is assignment. WM o1 g
e sesiamment. AUy woST VOO Oty of Dot

{ d. We are therefore negotiating with the
ﬁﬂggédenominations —— reform, conservative and orthodox,
and asking them to undertake this assignment in
collaboration with the CIJE and the local educational
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e. The denominations have over tha years articulated
gecals in their curricula, and in additional
theoretical papers about Jewish education. However,
schools have by and large not felt that they had to
see these goals as criteria for their success. Thgat
is they did not develop tools or methods to check
whether they were indeed proceeding towards these
goals. We now will help the schools as they work
with the denominations t¢ decide which of the goals
they believe in, they are prepared to be held

H,hf accountable for. For these goals the evaluation team,

pﬁeﬁled by Prof.Gamoran, will develop the necessary
iy evaluation tools. These will not only include the
B more obwvious quantitative issues such as number of
articipants who continue studying after Bar/Bat-

itvah, but the attitudes, behaviors and commitmentsréﬁgggkg‘

pected of the students.

is is not an easy undertaking but a pioneering one.

institutions (schools) in the Lead Communities.

! fb-hs
¢

£f. We are also turning to the JCCA with the hope that
they will be willing to undertake the same assignment
for the Community Centers in the Lead Communities.

g..To enrich the deliberation on goals, the Mandel
Institute will be sharing with the denominations and
the Lead Communities its project (which I discussed
with you) on alternative conceptions of the Educated

Jew. f_w (d—fﬂ_‘

At the seminar with the Lead Communities un Cleveland

on may 10, 11 and 12, the issue of evaluation, and
particularly the role of goals in the evaluation

process was the centerpiece. We are continuing the
conversation with each community, and I personally .
will be in Milwaukee, this Friday —-- May 21, to pursue |[
this topic with them.

I look forward to discussing these matters with you in
the next few days.

With Best Regards to Barbara, r[ 5;_, W—%W
Sincerely,
: 2] SefSegrs

. 1@ B da/ﬁ%

wal o oy
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July 1, 1993

Mr. David Hirschhorn
The Blaustein Bldg.
P.O.B. 238
Baltimore, MD 21203
U.S.A.

Dear David,

It has been both a pleasure and a challenge to work with you on
redesigning the monitoring, evaluation and feedback project of
the CIJE. The redesigning and revision of this project was
undertaken in a series of intensive meetings, held both in the
United States and Israel -- with the participation of Profs. Adam
Gamoran and Ellen Goldring., I am enclosing a revised version of
the original proposal for this project. However, this letter has
as its purpose an elaboration on a key element in the entire
proposal -- and that is the importance of deciding upon goals for
the lead communities.

Because evaluation cannot be undertaken without a description of
the ocutcomes hoped for, it is understood that the CIJE staff will
guide the local commissions in the lead communities, as well as
the staff, of these commissions in the process of deciding upon
those goals that the evaluation will be based upon. These goals
will be in the cognitive, emotional and behavioral domains. That
is -- they will measure the knowledge, the attitudes, commitments
and behaviors that will characterize a successful educational
undertaking. Goals will be established for the enabling options
(personnel and community development) and for the programmatic
options (supplementary schools, day schools, community centers,
etc.).

The CIJE has successfully recruited the national deneminations to
join with the lead communities in developing these goals. Each of
the denominations have over the years developed goals for
curricula and for programs. Together with the local CIJE staff,
the local institutions (schools, community centers) will decide
on the specific goals that they expect to be evaluated upon. In
addition, the resources of institutions of higher Jewish learning
throughout the world that have been dealing with the issue of
goals will be offered to the local communities to help them in
this endeavor.

The CIJE will also encourage and help the local lead communities
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to develop vision statements that will describe the overall
purpose of the lead community project, as well as how it expects
to be judged.

A new budget is being prepared and will be submitted to you so
that you will be able to agree upon hew the $100,000 per year
that your foundation is prepared to commit will be allocated. As
I indicated in nmny previous correspondence, every effort will be
made to convince the lead communities to assume responsibility
for the salaries of the field researchers that are working in
their communities.

I loock forward to discussing this letter and the enclosed
document on the telephone with you as soon as possible with the
hope that we can prepare a final letter of understanding
soon thereafter.

With very best regards to Barbara and looking forward to speaking
with you --

Sincerely yours,
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Facsimile Cover Sheet

To: Professor Adam Gamoran
Company: University of Wisconsin
Phone:
Fax: 608 262 2440 4+ U+

From: Julie Tammivaara
Company: Council for Initiatives in Jewish
Education
Phone: 410 653 4648
Fax: 4106533727

Date: 08/29/93
Pages including this
cover page: 14

Comments:

Adam,

Here is the interview with D.H. [ have used a pseudonym He is married to a
Blaustein. According to one of their schoolmates, both his children [a boy and a girl, I
believe] have tumed to ultra orthodoxy or that's what I inferred from the phrase "They
frummed out on him " My informant is a rabbi who grew up in Baitimore but resides in

New York at present.
IV's father was imprisoned in the '80s for some financial misdeeds, it is unciear

whether mom stuck by him. Other than this tidbit, I have never heard him mentioned
while she, the mom, is everywhere in the press. GF's dad made his pile in the construction
business and gives generously, especially to BT but I don't hear his name associated with
educational stuff on a regular basis. More to follow. Do you want this gossip?

J
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Dan Whitehead
Lay Leader
Baltimore, Maryland
12 August 1993
3:30-4:15

Julie Tammuvaara

Thank you for taking this time; I appreciate it very much, I'd like to ask you a few
questions that we on the Monitoring, Evaluation, and Feedback Project are asking people.

Alnght.

First, I'd like to begin with a rather personal question; I hope you don't mind. Of all the
things a person of your resources and talents could have done, one thing you are
participating in is Jewish life. What in your background led you to make that decision?

The interest in Jewish education?
Yes

Well, that wasn't a very difficult decision. I'm fundamentally concemed about the survival of
Judaism. T look upon Jewish education as one of the key vehicles to assure survival.

Did you participate in Jewish education as a youth?

Yes, Idid It wasn't very good. That's another reason, I guess, why I'm interested in it. I went toa
one-room schoolhouse type Jewish education which was very badly handled and 1 felt that that
didn't serve the purpose that was intended When [ was a young man, the concem 2bout survival
was a different onc than it is today. Now it's a matter of assimilation and intermarriage. Back then
it was physical survival

Sure, sure. Now you served on the Commission on Jewish Education in North America”
Right.
How did that participation come about”?

Well, some twelve, thirteen years ago, our family based on the mterest in Jewish education
established an endowment fund at The Associated called the Jacob and Hilda Blaustein Fund for
the Enrichment of Jewish Education. At that point we were interested in trying to improve the
quality of Jewish education, making Jewish education a more acceptable area of interest for young
Jewish people, young Jews. My experience with that led me to continue to extend my interest in
Jewish education. One of the reasons I have been interested in the whole issue of evaluation and
monitoring and so on is because I sometimes believe or find that there's very little evaluation being
done. There's very litile accountability, Huge sums of money are spent on Jewish education
without any meaningful accountability. So, that was reinforced in my mind as a result of the work
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1 have been doing and continuing involvement with this endowment fund as well as at The
Associated. [ was involved with one of the first task forces on Jewish education at The Associated
back in the late '70s.
Did you participate on the strategic plan committee as well?
Yes, [ did.
The Commission was initiated by Mort Mandel, is that correct?
Right.
And he invited you to become a part ..
I was invited to become a member of the Commission.
Are you the only person from Baltimore that served on that Commission?
No, there's another person by the name of Robert Hiller who used 10 be the federation executive

prior to Steven Sollander. Darrell Friedman succeeded Steven Sollander, Steven Sollander
succeeded Robert Hiller.

Oh, okay.

Robert Hiller left The Associated to become the head of the Council of Jewish Federations.
Is he still in Baltimore or is he in New York.

He's still in Baltimore. He's now retired doing consultant work
In the Commission meetings, they met over a period of a year or two, I believe.

Yes, the Commission met—I'm trying to remember time--but it must have be at least, it must go
back about four years now when the Commission was first bom,

So you were an advocate of the Monitoring, Evaluation and Feedback Project from the
beginning.

Right, nght [ have a special interest in furthering that because it struck me that the major gap, not
unlike public educationit's a gap in public education too in terms of accountability.

How do you visualize the work of the Monitoring, Evaluation and Feedback Project?
How it should be done?
Yes.

Well, it follows a standard format. You have to establish goals in the first instance, identify what
you are trying 10 accomphish, and then develop your baseline information as to where you are, then
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keep track of what progress is being made. Progress cant's be measured except agamst some pre-

determined goals. Goals vary. Goals in each instance are not the same. The evaluation takes two
forms. The more simple evaluation is the quantitative and the more difficult is the qualitative but [
think they are equally important.

Given that Jewish education in Baltimore and the other two lead communities is fairly
wide-spread and complex, how would you see setting the priorities for becoming involved
in these efforts.

Setting priorities for what? I'm not sure I understand your question.
Jewish education here in Baltimore is very large and very complex. It mvolves day

schools, religious schools, pre-schools, adult education, informal educational. Where do
you envision the... You have to start somewhere ..

Which area of Jewish education?
Right,

Well, | guess the primary ones are in the formal Jewish education That is where the larger sums
are spent.

That would include the day schools and .

The day schools and the congregational schools. As far as age level, the area where the schools
have the greatest difficulty and have been least effective is as they get up in the age level, in other
words as they get up to the years immediately pre-bar or bas mitzvah and bevond, that's where the
greatest fallout 15,

Yes.

However, that does not mean that there isn't a rather important need in the earlier years 100 because
it's the failings i the earlier years that result in the faliout in the latter years. The effectiveness of
Jewish education to young people is not great enough to keep them intcrested.

What do you think the biggest challenge is to teachers of the pre-bar and bas mitzvah
religious schools students?

Greatest challenge?
Yes.

I guess the most important thing is to help voung people understand why it is important to be
Jewish. 1don't think enough time and concentration is spent on the substantive purposes of Jewish
education Too much is spent on the mechanics. Learning to read Hebrew, while important, is not
as important as lcarning to understand your heritage and the reasons why Judaism is good and
important to vour life.

Would say this 1s true across movements?
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It has its variations. Among the Reform, Reconstructionists and Conservative, it's roughly the
same. The day schools, however, go in the other direction. They put a great emphasis on tradition
and teaching by rote, not necessanly teaching why it is important to be Jewish but just teaching
you to practice as a Jew. That's the differencc.

So you see needs in both the day schools and the religious schools.
The day schools won't agree with that. They think they're doing an outstanding job.

Where did you develop this idea, the idea that there's too little emphasis on the importance

of Jewish identity,
I don't know where I developed it. To some extent it's my own thinking although in the last two or
three years there's been a .. the last couple of years.. I hate to take credit for it because [ don't think
[ was that influential, but I made that point also in my participation at the North American
Commission. I managed to raise the question, "What's the big deal about being Jewish?" We are
taking it for granted as though you have to be Jewish in order to survive.

That was one of the themes that vou. ..
The theme that I've been promoting There have been some papers written on that subject in the
last year or so. The American Jewish Commuttee, Dr. Stephen Bayme, wrote a paper on the
subject. There have been some discussions at the American Jewish Committee, an organization
with which [ am involved and active in, as well They have one of their.., One of their
departments is Jewish Communal Affairs.

What organization is he with again?
American Jewish Committee 1 don't know how much familiarity you have with it,

I haven't run across his name. | have been doing a lot of reading, of course, but I have not
run across his name so | appreciate that,

He's the professional head of that aspect of the American Jewish Committee's work. The American
Jewish Committee has a range of areas... [He coughs extensively]

I hope that isn't pamful for you to cough like that.
A lirtle bit. Given that I've just recently. ..
Are you wearing on¢ of those garments around your chest.
No, I haven't had one of those. Sometimes 1 think maybe I ought to have one.

I think they're very helpful.
Whenever | cough, | twinge.

85
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Yes. | understand they are very helpful.

Yes.

Have you seen any changes in Jewish education across time¢? From when you were
younger until today?

Yes, | think that when [ was a young person, I'm 75 now, so we're going back a few vears. When 1
was a young person going through the formative years and when I was exposed to Jewish
education, Jewish education was almost exclusively Orthodox. As I mentioned earlier, the quality
was not great. There was a reliance on tradition and observance of the rituals and not enough time
spent on teaching why.

You mean the meaning” Bringing the meaning home to people?

Yes. 1 think bringing home the meaning of Judaism is first and foremost the most important part of
Jewish education. Nothing says that I have to be Jewish. I'm born Jewish but that doesn't mean I

bhave to be Jewish. 1have to have a reason to want to be Jewish. In my instance, I am convinged |
want to be Jewish, not that haven't had the opportunity to consider other ways living. I have given
thought to it. There are many, as you may know, from surveys that have been taken... Only about
half of the people who consider themselves Jews have any involvement with Jewish education.

Right. One of the things I am hearing from educationa! directors and teachers in the
religious schools, is that it is very difficult to work with kids after a full day of schoo!.

Ryght

Given that circumstance, if you could create the ideal religious school, not a day school,
but a part-time school for young people, what would it ook like?

I'm not an educator, so I don't qualify for a response to that I'm 2 lay person. My involvement
with Jewish education is extracurricular. Idon't claim to be an expert on Jewish education.
Essentially my feeling is that the cause of the challenge you have just mentioned, because you are
trying to teach young people after a day at school and then their desire to be involved with other
activities, sports, and dramatic arts, and arts gencrally, you are in competition with them. That's
true. That makes the challenge all that more important that the Jewish education be creative, that it
not be just the mechanical education, that it be done m a way that attracts them to want 1o go 10
learn. That's not different than your secular education. Secular education falls flat as well if it
1sn't done propertly and effectively.

I would agree with you.
I guess the only difference secular education, public not private, is that it is mandated. you have to
doit I isthe law. There is no law that says you have to have Jewish education or Catholic
education or Protestant education. There's no law.

Right.

e
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Public education has the advantage but despite its advantage, they don' take advantage of their
advantage As a result, public education has been very badly flawed even though millions and
millions of dollars have been spent. Spending money is not the only answer

It's how vou spend it.

It's how you spend it. That gets back to the matter of monitoring.. Setting goals, monitoring and
evaluating

If I'm correct, the people who apply for Blaustein grants are required to have an evaluation
component. s that correct?

They're required to have an evaluation component, but one of my frustrations is getting them to do
it

Do you think this comes from a lack of expertise on the part of the applicants?
It's a combination. A lack of expertise and a resistance to it. The professionals in Jewish
education like the professionals in public education are not standing out in front of the line wanting
to be evaluated. they'd rather not be evaluated.

It sometimes can hurt.
Yes. There's a self preservation aspect to it. It's one of the difficulties. It's one of the frustrations
that | have experienced in trying to detormine whether the money that's being spent by the Blaustein
fund is being well spent or not.

The new Center for the Advancement of Jewish Education that
Oh, yes.

There's so many groups, I know. This is the part that includes the BJE and other pieces as
well.

[ know what you mean.

[ wasn't present at the early meetings of the commission where that was being discussed.
Was there any intention in creating that to increase accountability? Will that format help?

That was the general intent | made a nuisance of myself in many meetings with the commuission
pushing the idea of evaluation. It has not come easily.

How will the new format encourage evaluation?
There's the possibility that since The Associated is the dispenser of funds, and he who spends
money has a certain amount of clout. You don't have to give the money. You can withhold money
if you don't get proper reporting.

The reporting will be more comprehensive in this new format?
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Both that and how well it's done. It has to be done cooperatively. I don't think one can... Despite
the fact you can withhold money, it won't work if that's the only way in which it's done  There has
1o be a desire on the part of the educators, both the lay and the professionals, to want to do it.
They must recognize it's important to do it.

Whose job is it to persuade them that that's the case?
I don't think it's any one part. It's a cooperative persuasion. I don't think there's only one party ..
It can't be done only on on¢ end. It's from the bottom up and from the top down. It can't be forced.
You've had contact with the various Jewish educational agencies, | assume, since you've been here.
I don't know what attitudes you've been able.. to what extent you've been able to get a feel to what
I am referring to, whether there's validity to what I'm raising as a concern.

I think there's general agreement m the concept, it's in the practice, that's another issue.
Yes. One of the things that's going to help get it done is if the process itself .. If there is not total
reliance on the participant alone in creating the methodology. If one says to the principal of the
congregatonai school, "Here are ways of measuring, here are ways of keeping track of it, here are
ways of determining whether you're doing it," there's a greater chance of success than if you just
say...

"Godoit"
"Godoit." | think if you just say, "Go do it," not much s going to be accomplished.

Yes, yes. Again, that gets back to the cooperative, col.aborative aspect

You have to try to make it easy for them to do it, because there is the inherent resistance 1o want to
spend time doing it or even understanding how it should be done.

That's an issue, 100. I don't think a lot of people know how to do it.
That's right. They don't.

They need that expertise.
I'm a business man and [ know from the business world which is not . You know, there are similar
requirements in the business world, it does not come easily there, either, but it's easier because of
the measurements of performance, profit, bottom-line measurements. It does make i1 easier.

Yes. It's a little hard when you're dealing in concepts and abstractions.

But it's not impossible to keep track of what progress you're making in terms of determining the
time span that voung people spend at Jewish education.

Right

(af=}
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It's not impossible to keep track of the number of people who go to Jewish high school. That part

is easy, as a matter of fact. The hard part, I agree, is the qualitative, but even there, there are tests

that can be administered that evaluate the understanding that students have of what they are doing.
Yes, sure.

There are attitude tests that can be given.

Sure. Can we turn to the Lead Community Project?

Yes.
In Baltimore, 1t has not been announced, really, community wide except for an article in
the September Jewish Times.

It's never been announced, you mean. .
To the community as a whole.

Yes. | am not sure since at the beginning of this year | have been somewhat out of touch, The
illness | have been fighting started back in December. 1 expect you are night, [ don't know. It has
been announced 1o the various Jewish agencies. They should be well aware of it by now.

Are you aware that there is going to be kick-off in the fall?
Yes, I understood there would be.

Do vou know anything more about it than [ do, which is that there's going 1o be one?

No, and that is largely because I have been out of touch for the last couple of months. Idid
participatc bnefly recently between operations.

How do you... Tuming to the CIJE and the lead communities, how do you see the
relationship between the CLIE and each of the lead communities.

With regard to the total program or the accountability part?
The total program.

Okay. 1 think the CIJE should serve as a professional adviscr, a smulator. They can't do the
work for the communities. The communities have to do it for themselves.

They serve to inspire? Would that be a good word?
Inspire, help them find ways of getting funds, but I would not place over emphasis on that because,
again, unless the local community is willing to participate financially, it is not going to succeed.
To just hand out money, that doesn't do any good.

Do you see that the CLJE has a role in making some demands on the community?

a9
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I think the word "dermnand" doesn't fit only because they have ne authority. The CIJE cannot
demand anything No one has ever empowered them to make demands. The only thing they can do
1s 10 the extent that they do provide funds in those instances or share in funding, they have a right
to expect accountability for the funds that arc used.

As far as the what the communities do in being creative in enhancing Jewish education,
that ts up to the community?

[ think so. I don't think the CIJE can demand anything. They can help them reach their objectives,
help them provide professional guidance. [ don't see how they can demand.

Lookjngah_udtothcncxt five years or so, what kind of changes would you hope would
occur here in Baltumore with respect to Jewish education?

Well, as far as congregational schools, I would hope that there would be less faliout long term.
Really long term is that we reverse the trend toward intermarriage. That's long term. Short term |
would hope to see more young people participating in Jewish education for a longer penod of time.
Over the five years, let's say that if the baseline is that 25% or 30% of them go on to Jewish high
school, I would hope that in five vears instead of 25% it's 50% or 45% or some meaningful
progress. Unless that happens I would say that's prima facie evidence that something is not
succeedmg.

When you say "Jewish high school,” to what are you referring?
Well, I'm talking about Jewish education beyond the bar mitzvah age.
Whether it be in a congregation or the Judaic Academy or a day school?

Well, I guess all of them. 1 have a fundamental question about day schools being the answer to
Jewish education In the first place, everyone really can't afford it, everybody can't go to a private
school. Day schools are both secular education and Jewish education. There are other problems [
have with day school education. 1 think it's too... The students become t00 introverted. They don't
have sufficient exposure to the broader community.

In your mind, then, an ideal situation would be something like the Judaic Academy where
there's participation afier...

My view of congregational schools generally, is that each congregation really shouldn't have it's
own school  Congregations ought to join forces and create less separate schools but better ones.

That's and interesting idea.

By doing that they can also provide the opportunity for more professional Jewish educators. Now,
in the present system, many of your teachers are part-time teachers. There isn't a so-called
profession of Jewish education. In that sense it doesn't sufficiently exist. If you had a number of
good schools, it would be less costly, it would provide more opportunity for Jewish teachers to do
what they need to do for a longer period of time, that is, a longer work day, therefore, you could
afford to pay them more. That 100 is not casy to accomplish because each congregation is very

1@
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possessive of its own schools. That in my mu hen f i " that" i
i doce: y mund, when you speak of “ideal," that's a way of getting

What would these teachers be doing in their non-teaching hours. What would you envision
they could be doing to fill out. ..

Theycouldbeworkingonthccrmdveprepuaﬁonoflmh' ! i

) . _ ing matenals, doing some ong-on-ofie
teaghmgwheretluresaneedfordwuit. Their teaching time could be spread over a longer period
of time that way, too htstudofpresmﬂywachjngﬂneedaysawa-:k,ttuswayﬂxcy'llbcmachm
five days a week. In other words, somc schools will be on one schedule and some on another.

Right, so you could do Sunday through Thursday.

Well, it might be even six days. It might be although it probably isn't practical, it might be
Monday through Thursday and then also Sunday.

That's very interesting. It's thirty minutes at this point. | would love to talk with you more
but I don't want to tax you too much. Are there any questions you have of me or any
advice?

I'm interested in what you've been learning. What have you been able to leam in your... You've
been in this community since?

December.
You have been working largely on developing data, is that it?

We've been working in three areas. One is monitoring the mobilization or the initiation of
the project in Baltimore and then a second piece is asking people their visions of Jewish
education. You know, what is it they would like to see happen and then getting a sense of
what is, that is getting some baseline data as you were talking about.

That's the question I was wondering about. Has any work actually started in developing the
baseline data, that is, reporting systems so the data is beginning to be accumulated?

Not exactly in the way you are thinking and that does need to be done.  There are two
pieces that are happening right now. One, there will be an educator survey, actually two
surveys, one for educators and one for educational directors and principals that will geta
sense of what time people are giving to Jewish education, where they are spending their
time, what their values are, and so forth. That's a paper and pencil survey that will be
given to everybody. What I'm doing right now is intcrviewing educational directors and
teachers day schools, supplementary schools, and pre-schools. .

Which day schools have you interviewed?

I've done Bais Jaakov for Girls, P'Tach, Talmudical Academy, Beth Tfiloh, actually all of
them eventually.

Which ones have you done so far?

10
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[ haven't done Beth Tfiloh or Rambam yet. I have done Baltimore Hebrew Congregation
Those you've done, you say, are Bais Jaakoy...
Bais Jaakov for Girls...

Bais Jaakov is only for girls...

I have done only the elementary portion, not the high school. I get a little confused, I've
talked o so many people. I've talked to the principal at P'Tach, at Baltimore Hebrew...
What am [ leaving out...

Did you have any difficulty getting those mterviews?
No, not at all, not so far. We've talked to Rabbi Neuberger at Ner Isracl. ..
Just to him?
Just to him so far.
Not the high school principal?
No, not so far.
Will you ask to do so?
[have not yet I have interviews set up with Rambam and Beth Tfiloh | have talked with
Paul Schneider at Krieger-Schechter, 1 knew I was leaving somebody out. I wall be

covering in the immediate future most if not all of the day schools. And then there are so
many pre-schools and congregational schools, 'm doing a sample of those at the moment.

I am trying to get...
What do vou expect to get out of these imterviews.
We are covering several areas. The arcas covered in A Time to Act: recruitment,

developing new sources of personnel, rewards and disadvantages of being involved in
Jewish education, career tracks, etc. We are interested in the extent to which peoplc feel

they are isolated or that they are working together and there is great variation depending
upon who we are talking with. How much is... What is there vision of Jewish education,

and 1t i3 different from person 1o person.
Are you making any promises?
Am [ making any promises? Only to share the information.

1 don't mean you as a person, as an individual but [ am sure as you talk with these various people,
they'll certamnly agree with you that teachers are not well enough paid. .

11
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Not necessarily in the congregational schools, actually. Given the hourly rate, that's not a
problem. Much more of a problem is benefits and pensions.

The reason I say that is my knowledge of that is that a lot of that is pretty well established and
known. WE know there are shortages that the benefits are not what they ought to be, and so on.

One thing that's interesting to me is that the congregational teachers by and large are part-
time and most of them like that, What we don't know is are there talented people out there
who would engage in Jewish education if it were full-time? What we have are the people
who want to have part-time positions.

The_rcmpeopl:gutﬂ:rewhoiftheyomlﬂaffordtodosowould‘ That's why I think in terms of
having a community congregational school as opposed to an individual school would be good.

That's a very mtetutmg idea and I'm asking these kind of questions. As you say,
everybody agrees, particularly with congregational school, the structure is very difficult

Yes.
So, what are some other ways of doing it?

To make it attractive for the teacher as well as the student.
Exactly.

Unless that's done. it's not going to work.
Exactly. So, anyway, it's a very interesting endeavor and not everybody agrees. There are
differences of opinion but there's an extraordinary commitment on the part of the people
I've talked with. I'm most impressed with that. A great deal of caring.

Have you run into any evidence of any existing work being done towards monitoring and
evaluation by the schools themselves? Have any of them taken any initiative there?

I raised that. 1 asked the principals, for example, how they evaluate their teachers and
there's a great variability from people who are literally daily keeping tabs to people who
say, "Thev're professionals, 1 leave them alone.”

How about evaluation: of the students”?
1 haven't talked with may teachers yet.

1 have another area to look into. When it comes to evaluation, you should also be evaluating the
consumers, that is the students and their parents.

Exactly.

That's another thing that needs to be done.

12
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After [ talk with the teachers and the principals, then I hope to move on to talking with
parents and students. But, again, the part I think needs to be done is I think we need to
talk to the people who aren't participating and find out why they are not doing so. You

know, not just talk with those who are very happy with what they are doing, but people
who aren't teaching in [Jewish] seftings and what 1s keeping them from doing so and
children who aren't coming to school and what's keeping them from doing that, What
would make it more attractive. Until we do that, we can only guess.

Do you have more you would like to ask me?
No, 1 was interested in if you had any more questions for me.

1 know you did that very properly, and I appreciate it. you told me when the ume bad passed.
Maybe we can talk agam at another time”

I was going to suggest to you that perhaps you would like to have another conversation in a week
or two.

That would be fine. Should I call your secretary agam?

You can call my secretary and if she tells you that | haven't as yet come back to the office, it's okay
to call me at my home.

Okay
[ will be glad to talk with you further.

Thank you My prayers are with you on your recovery.
Thank you.

And think about gerting that chest hamess, it's really helpful.

Tl'h‘.ynevcrmﬂemditformeindieﬁmimtanccmdnowi!'sbwnalmos(ammthsmmc
opaaﬁmm!‘mhopeﬁallmgctalmgwithoutu.

Well, maybe you can. You take care, now.
Okay. Nice to talk with you.

Nice to talk with you.
I'l talk with you again. So long.

So long.
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Chairman

Marvin Lender MEMORANDUM
Vice Chairman ’
T . S TO: Members of the North American Commission on Jewish Identity

Professional Staff; i s
Dr. Jonathan S. Woocher and Continuity

Dr. Carl Sheingold
Norbert Fruehauf

FROM: Marvin Lender and Shoshana S. Cardin
DATE: December 17, 1993

SUBJECT:  Plans for Commission Meeting on January 12

Preparations for the next stages in the work of the North American Commission
on Jewish Identity and Continuity are proceeding well, and we would like to
bring you up to date on the plans for our January 12 meeting.

As you know, a key element in our work plan has been the formation of smaller
groups, involving Commission members and others, to formulate strategies and
recommendations for action in several areas central to the overall continuity
agenda. These groups will work at Commission meetings and between meetings
for a number of months, with the assistance of staff and outside consultants, to
pull together the best current thinking about how to promote continuity and to
identify new initiatives, especially at the continental level, which the Commission
can stimulate and/or assist. The discussions at our November meeting were very
helpful in identifying issues and arenas for potential action that these working
groups can address in greater depth.

Acompanying this memo is a description of the working group process we will
launch on January 12. As you will note, we plan to have a working group for
each of four major areas where we hope the Commission will be able to have an
impact:

1. Promoting Jewish growth: strategies for enhancing Jewish identity

2. Engaging diverse populations: strategies for reaching and involving
Jews outside the intensely affiliated core
3 Strengthening institutions and building communal cooperation:

strategies for helping institutions achieve their full potential
4. Creating continental partnerships: strategies for promoting
cooperative action to address continental issues

We will devote the major portion of our January 12 meeting to initial meetings of
the four working groups. Our primary objective for that day will be to identify

i 730 Broadway, 2nd Floor, New York, NY 10003-9596
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and prioritize specific issues within these broad areas for the working groups to focus upon
over the next several months.

In order to prepare for this meeting, we need your help in two areas:

1. We are asking you to select in advance the working group(s) in which you would be
most interested in participating. Please indicate your first and second choices on the
enclosed reply sheet. We will do our best to place everyone in the group of his/her
choice, but we also want to try to ensure an appropriate mix and balance within each

group.

2 We have suggested in the accompanying document a number of sub-areas (i.e.,
specific strategies) on which the working groups might wish to focus initially. Please
review these and give some thought to which one or ones you believe are of the
highest priority for the Commission to address. Also, if you have additional
suggestions for sub-areas that you believe should be considered by the Working
Groups on the 12th, please indicate these in section II of the reply sheet.

Please select a working group even if you will not be able to attend the January 12 meeting.
Please mail or fax your reply sheets to us no later than December 27.

A reminder: Our meeting on January 12, scheduled from 10:30 am to 4:00 pm, will be
held at the Hebrew Union College building, 1 W. 4th Street (just west of Broadway), in New
York. We have also scheduled a pre-meeting briefing at 9:30 am for Commission members
who were unable to attend the November meeting. If you have not already done so, please
indicate whether you will be attending on the 12th in section III on the reply sheet.

We look forward to seeing you on January 12 and to productive work together on that day
and over the months ahead.
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COMMISSION WORKING GROUPS:
PLAN OF ACTIVITIES

L ROLE OF THE WORKING GROUPS

The Working Groups will be the Commission’s primary vehicles for formulating
recommendations designed to promote and enhance collective action on behalf of
Jewish continuity. The Working Groups will identify specific areas in which new
initiatives are needed and can be of value, and, based on current best thinking
and practice in these areas, recommend to the Commission steps which it and the
institutions represented on it can take to further current efforts in identity- and
community-building and to launch new endeavors. The Commission will receive,
deliberate on, and, where agreed to, endorse and seek to implement these
recommendations.

II. AREAS OF ACTIVITY

There will be four working groups, each dealing with one of the key elements of
the overall continuity agenda identified in the Framing Strategies for the
Commission’s work:

1. Promoting Jewish growth: strategies for enhancing Jewish identity

2. Engaging diverse populations: strategies for reaching and involving
Jews outside the intensely affiliated core

3 Strengthening institutions and building communal cooperation:
strategies for helping institutions achieve their full potential

4. Creating continental partnerships: strategies for promoting
cooperative action to address continental issues

Within these broad areas, each working group will select specific strategies (sub-
areas) for detailed attention. Specific strategies that might be selected include:

Area: Promoting Jewish growth: strategies for enhancing Jewish identity

Strategies:

1 expanding and intensifying participation in formal and informal Jewish
education

2 strengthening the family as a setting and resource for identity development

3. working with teenagers as a focus for Jewish identity development

4. strengthening adult knowledgeability and commitment through Jewish
learning

730 Broadway, 2nd Floor, New York, NY 10003-9596
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5. building face-to-face communities as a strategy for identity development

6. strengthening Jewish identity through organizational participation

7. enhancing spirituality and religious commitment

8. transforming "consumers" into "participants": strategies for building a sense of
community and responsibility

Area: Engaging diverse populations: strategies for reaching and involving Jews outside
the intensely affiliated core i}

Strategies:

1. "outreach" strategies: effective ways of reaching the non-involved

2. "inreach" strategies: effective ways of activating the marginally involved

3 marketing Jewish identity: understanding our "customers," defining our "product,"
making the "sale"

4. utilizing mass media and new technologies to reach marginal Jews

5 developing multiple access points to organized Jewish life: culture, politics,
spirituality. . .

Area: Strengthening institutions and building communal cooperation: strategies for
helping institutions achieve their full potential

Strategies:

1. bridging the "two cultures”: developing a shared language and agenda among
synagogues and federations

2 "capacity building": stimulating and supporting institutional renewal

3. personnel development as a vehicle for strengthening institutions

4, leadership education as a vehicle for strengthening institutions and institutional
collaboration

5. rethinking funding patterns and priorities

6. planning with, not for: developing collaborative models of community planning

Area: Creating continental partnerships: strategies for promoting cooperative action
to address continental issues

Strategies:

1. sharing what we know: developing mechanisms for expanding inter-institutional
communication and information dissemination

2. strengthening linkages between foundations and our institutional systems

3. keeping track of "lost" Jews: cooperating to counteract the effects of mobility

4, making Jewish commitment affordable: dealing with the cost of Jewish living

3. developing professional and volunteer leadership for the 21st century

6. The Commission and beyond: toward a continental planning process?



. WORKING GROUP PROCESS

Each Group will have a chairperson and a staff person to guide and facilitate the work
process. In addition, each group will have access to a consultant(s) to assist it in gathering
information and formulating recommendations.

The Working Groups will be charged by the Commission to:

1.

w

select specific sub-areas (strategies) to focus on within the framework of the broad
agenda areas they are addressing;

investigate current "best thinking" and "best practice” in their chosen area(s);

set goals and objectives for new or intensified action, especially at the continental
level, in their area(s);

recommend specific steps to be undertaken by continental institutions, individually and
in concert (and by local institutions where appropriate), in order to realize these
objectives; and

recommend specific steps that can be undertaken by the Commission to promote and
assist action in these areas.

The target date for completing this work is January 1995. To carry out their assignments,
the Working Groups will

a)
b)

c)

meet face-to-face every few months and hold teleconferences as needed in between

these meetings;
receive and review papers and other background materials prepared/assembled by

staff and special consultants; and
receive input from forums and town meetings sponsored by the Commission at

various sites around the continent.



December 31, 1993
Dear Bill,

Here, finally, are the materials I promised to send. I don’t
seem to have an original of Roberta’s "Professional Lives" report
so you’ll need to get that from her.

As I see it, your agenda for the first month of work should be:

(1) Determine the best system for analyzing quantitative data,
and indicate to me what that is. I think this means exploring
options for mainframe computing through a local university, and
compare that with running SPSS-PC on a 486-PC. 1I’d like to know
the short-term and long-term costs and benefits of available
options.

(2) Become oriented to the Jewish community of Atlanta. I think
your plan for working with Lauren and Janice is a good one. It
would probably be a good idea to meet with Claire at some point
to see where she thinks things are going.

(3) Become oriented to CIJE and your role as a field researcher.
Were you able to meet with Gail? I know that you have already
scheduled time to work with Roberta and Julie.

(4) Begin thinking about how to go about creating a profile of
the Jewish educational institutions in the Lead Communities. By
this I mean the information listed in Box 4 on p. 12 of the
Planning Guide. This is an important substantive goal for the
spring -- at least in Atlanta I hope it can be accomplished by
the end of May. I’m sure you’ll want to discuss this with
Roberta and Julie -- although you are taking the lead on this, it
is something all the field researchers need to be involved with.

Welcome to the job. I am delighted to be working with you.

Best regards,

Adam

cc: Roberta, Julie, Ellen, Alan



December 31, 1993
Dear Roberta and Julie,

I’ve heard from Gail how their plans for visiting Milwaukee
disrupted your plans which have been set for weeks. I was
extremely annoyed and said so by e-mail to Gail and Alan. I’'m
going to be in Cleveland for a meeting with Mandel and others and
Gail has asked to set aside some time to talk about
communication. Apparently they haven’t yet gotten the idea that
we want to hear from THEM, i.e. CIJE staff, when they are coming
to the communities. Also I want to impress upon them the
importance of planning in advance.

I think the mobilization/visions reports are fine. Than you for
all your hard work. I will now distribute them to our advisory
committee. I am asking them to respond by January 21.

Ellen and I also finished a draft of the Milwaukee integrated
report. I am sorry we had to finish it the week Roberta was
away, but we are looking forward to getting Roberta’s input as we
prepare for another draft. We are asking our advisory committee
to respond to this report by January 10, and I’d appreciate any
reactions you may have by then also.

I will label all of these reports DRAFT -- CONFIDENTIAL -- NOT
FOR CITATION OR DISTRIBUTION.

Happy New Year,

Adam

cc: Bill, Ellen



December 31, 1993

To: Alan Hoffmann, CIJE Director
and members of the MEF advisory committee

From: Adam Gamoran and Ellen Goldring, MEF project

Re: Report on Jewish education in Milwaukee

Enclosed is a draft of our report on the Jewish teaching force of
Milwaukee. The report draws on a survey of teachers and on in-
depth interviews with teachers and principals. The purpose of
the report is to provide information to help CIJE and the
Milwaukee Jewish community develop a plan of action for improving
the personnel of Jewish education in Milwaukee.

We would be grateful for any comments you may have on the report.
Comments received by January 10, 1994 will definitely be
incorporated into a revision of the report. Our final report is
due January 31, 1994.

Please note that this report is confidential and should not be
cited or distributed.



December 31, 1993

To: Alan Hoffmann, CIJE Director
and members of the MEF advisory committee

From: Adam Gamoran, MEF project

Re: Reports on community mobilization in Baltimore and Milwaukee

Enclosed are drafts of reports on community mobilization in
Baltimore and Milwaukee during year 1 of the Lead Community
Process (1992-93). The purposes of these reports are:

(1) To document what happened in the Lead Communities during
their first year;

(2) To establish a baseline against which future changes can
be measured;

(3) To help participants in CIJE and the communities see the
"big picture," i.e. not only what they were involved with
but what was going on elsewhere; and

(4) To provide information that will assist both ongoing
efforts in the communities, and possible replication in
other communities.

The intended audiences for these reports are, first, CIJE staff
members, and second, the core planning groups within the Lead
Communities. The reports are not meant to be distributed outside
the core planning groups. Each community will receive only its
own report.

A report on Atlanta is under preparation.

We would be grateful for any comments you may have on the
reports. Are the reports clear? Do you find them informative?
Are there any errors of fact of which you are aware? Are there
areas that you think need elaboration, now or in future reports?
We would like to receive your comments by January 21, 1993.
Thanks very much for your help.

Please note that these reports are confidential and should not be
cited or distributed.
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Prospects for Innovation in Jewish Education

By Barry W. Holtz

t would not be an exaggeration to say

t!xat the issue of change and innova-

tion has been the dominant concern

in American educational writing for
thc_past two decades. In fact, as one recent
article put it, “William Torrey Harris
whose influence waned in the early 1900s,
was the last major figure in American edu:
cation not identified with change™!'

Of course the term “change” means dif-
fcrcm things to different writers. For some
it means finding ways to change the cur-
rent pedagogic practices used in schools.
For these writers change can happen
through new curricular materials or teach-
er ec!ucanon programs (either in the “pre-
service™ phase of teacher training or
through innovative “inservice” programs)

For others it means focusing on issues of
personal growth either for students or
teachers. For others still, it suggests devel-
oping systems through which educational
structur_a such as schools can avoid being
locked into rigidity. Change in this last

case is a matter of administrativ
temic flexibility. e

Although the literature employs all
three of these meanings for change, by far
the most prevalent usage is the first:
change means introducing new ways of
teaching and learning into educational set-
tings. The search for the “new and
improved” is a particularly American con-
cern, of course, but in a certain sense, this
enormous emphasis on change points to a
deeper malady: any educational system
which so obsessively looks toward change
must have considerable doubts about its
own success or effectiveness! Jewish edu-
cation, too, shares these doubts, thus the
literature on change and innovation has
significant implications for our work as
well. What does contemporary writing
about change tell us? And in what way is
this research relevant to the situation of
Jewish education today?

The process of change, as understood in
the manner that we are using it here,
essentially consists of three related phases.
First, the educational setting must sens¢
dissatisfaction with the way that some-
thing is currently operating. Second, an
alternative educational mode must be pro-
posed, whether itbe a method of teaching,
a conception of subject matter, a vision of
educational organization, or anything else.
The alternative mode may be a new cre-
ation or it may be adaptation of an idea or
approach currently in practice (this is
sometimes called the “best practice”
approach) elsewhere. Finally, the innova-
tion must be introduced into the field,
tested and evaluated. Thus, to choose a
well-known example, the dissatisfaction
with the teaching of science in American
public schools in the late 1950s, spurred on
bytheRusianSputniklalmdl,ledmthe
creation and implementation of the “new
science” curricula of the period.?

Of the three stages of change it is the
last—the implementation phase—that has
engendered the most research. The reason
may be obvious: there is no dearth of
information about phase one, dissatisfac-
tion with education (both in general and
Jewish contexts). And in the general edu-
cation field there is certainly a good deal
of literature proposing innovation or
delineating best practice. The deeper
question is something else: why—with all
of our discontent and with all of the many
proposals that people have made for inno-

Barry W. Holtz is co-director of the Melto:
Reseach Center and an editor of this Journal.



vation—why has so little changed? As
Marshall S. Smith and Jennifer O’Day,
- authors of an important recent essay on
the topic, have put it:

The past decade has seen a blizzard of

reports, Federal and state legislation,

and local efforts designed to stem the

“rising tide of mediocrity” in US edu-

cation. . ..

Yet for all this effort, evaluations of
the reforms indicate only minor
changes in the typical school, either in
the nature of classroom practices or in
achievement outcomes. . . . For the
most part, the processes and content
of instruction in the public school
classrooms of today are little different
from what they were in 1980 or in
1970...2 '
Smith and O'Day are by no means the

first to raise this kind of complaint. Their
questions echo one of the classic works in
the field, Seymour Sarason’s The Culture
of the School and the Problem of Change
(Allyn and Bacon, 1971). It was Sarason
who neatly summed up his thesis by ask-
ing: why is it true that in education the
more things change, the more they remain
the same? As a social psychologist, Sara-
son saw the answer in the nature of human
interactions in fixed structures such as
schools.

Sarason pointed out that work in
schools proceeds by a set of established
frameworks and ways of acting which he
termed “regularities.” Some regularities
are “programmatic,” that is they relate to
the specific programs of the school (some-
times the state or district mandates
these)—such as the number of hours that
certain subjects meet, the dismissal time,
the report cards, etc. Other regularities
are “behavioral”—they concern those spe-
cific activities which tend to be on the
“small scale” such as the number of ques-
tions that teachers ask students when run-
ning a class. In both cases, Sarason
pointed out, the established patterns of
action are very difficult to change. When
Sarason as a researcher began raising
issues about the nature of both programs
and behavior, he faced enormous re-
sistance.

Sarason would challenge his listeners by
playing the role of a visitor from Mars
who asked the most basic questions about
why we do the things we do in schools. He
pushed people to think about “what is the
universe of alternatives that could be con-
sidered” and “what is the intended out-
come of the programmatic regularity.”
He was especially concerned about situa-
tions in which there were programs in
place for many years, when the way things
were done seemed to be the only way that
one could do them. What Sarason discov-
ered from these exercises of analysis and
questioning was that the normal modes of
behavior were so powerful that people
often could see no other way of acting.

We know the phenomenon of regulari-
ties well from Jewish education. For
example, many aspects of the program at
Camp Ramah (how Shabbat meals are
done; prayer; organizational structure;
classes, etc.) have often seemed inviolate.
These are the way things have to be done.
If you ask why, you can often get a host of
interesting answers, but more often than
not, lurking behind them is the real point:
because it’s the way things have always
been done.

Or consider another example: Some
years ago the Melton Center tried to
argue in its curriculum for Holi

days/Mitzvot/Prayer that Hebrew schools
should eliminate the school-wide model
seder. The curriculum writers made a
strong, and I believe convincing, case for
the change. The problem was no one
would accept it. The model seder was
torah min ha-shamayim—to change it, to
eliminate it, was impossible, no matter
how incisive and compelling our argument
was.

Sarason’s book was a powerful report
on the problems of innovation, but one
reads it almost with a sense of
ness. Can nothing make a difference?
Perhaps Sarason’s psychological orienta-
tion exacerbates the despair by giving his
presentation an air of inevitability: this is
how human being behave; there is little we
can do about it. More recent writers, how-
ever, have tried to explore the question of
change from different perspectives to see
if there may be some way in which change
can effectively be implemented.

Probably the most famous of all the
recent explorations of change in schools
was the project launched by the Rand
Corporation in the late 1970s, usually
called the “change agent” study.* Recently,

one of the principal researchers in the

change agent study, Milbrey W. McLaugh-
lin, revisited the Rand study to reflect on
what the passage of 15 years had meant to
her view of the original work.* The article
provides both a useful summary of the
earlier findings and thoughts by the author
on which of those findings have held up
and which have not.

One of the important findings of the
original study had to do with the relation-
ship between “outside” agents for change
and the internal staff of a school. The orig-
inal study pointed out the many inadequa-
cies of the typical “top down" approach to
implementing change. Rand argued that
projects planned in a collaborative way
with teachers and staff work better than
either top-down or bottom-up approaches
to inservice work.

Although McLaughlin’s new thinking
does not reject the original finding about
collaboration as the optimal model for
inservice work, she now amends that posi-
tion and argues that sometimes “belief fol-
lows practice”. That is, it is possible for
the outside agent to come in and “con-
vert” the on-site people to the need for
change, even if the insiders didn’t invent

or call for the new program or change to
be implemented.

The “new” Rand, likewise, is much less
skeptical about the role of “external
agents and their ability to promote posi-
tive change in local practice.” The real
key, McLaughlin points out, is that the
outside consultants must not impose a
standardized practice from above, but
rather must recognize the importance of
“mutual adaptation.”

The other main emphasis in the new
Rand echoes other recent writing about
the change process—the need to view
change as part of a large scale effort rather
than attempting to introduce small bits of
innovation in a piecemeal way. As
McLaughlin states toward the end of the
article, “special projects focused on single
issues ignore the systemic and intercon-
nected conditions that influence classroom
practice.” And “reform needs to be sys-
temic and on-going.™

The issue of systemic change is also dis-
cussed perceptively by Larry Cuban in an
article that explores the reasons for the
failure of school reform. Cuban suggests
that we can define two types of change—
“first-order changes” are those which
change particular practices in schools,
“without disturbing the basic organiza-
tional features, without substantially alter-
ing the way that children and adults
perform their roles.” Such changes might
include “raising salaries . . . selecting bet-
ter textbooks . . . and introducing new ver-
sions of evaluation and training.™



Second-order changes are more radical.
They effect the deepest structures of
schools themselves. They “introduce new
goals, structures and roles that transform
familiar ways of doing things into new
ways of solving persistent problems.”"
These might include open classrooms,
voucher or teacher-run schools.
It is this type of radical change which
schools have resisted most powerfully.
The problem, Cuban argues, is that
reformers tend to underestimate the prob-
lems of introducing second-order change,
and in doing so they make promises that
cannot be fulfilled. “For those who seek

fundamental, second-order changes that

will sweep away current structures and

start anew . . . basic social and political
changes would need to occur outside of
schools™ (emphasis his)." What Cuban
calls for is “clearer and more modest
notions of what is possible within current

structures of schooling.™

Nothing more characterizes the recent
literature on change than the focus. such

as Cuban’s, on the ways to effect the struc-
tures of institutions. One of the best exam-

ples of a “systems™ approach to change is

the article by Smith and O’Day mentioned
previously. These two writers argue that
current research has shown certain basic
characteristics of good schools—"a schoaol
wide vision and school climate conducive
to learning, enthusiastic and knowledge-
able teachers, a high quality curriculum

and instructional strategies, a high level of

parental support and involvement.” The

problem, then is not that we don’t know
what works; what we need to discover is

“why aren’t more of our schools like this?
-..why are these schools so exceptional
and so vulnerable?™"

For Smith and O’Day the answer is that

most reforms which have been introduced

have not touched the basic structures of

schools; they have been scattershot and
unintegrated. Smith and O'Day want to
see approaches that hit the basic organiza-
tional modalities of schools: “If the new
reform movement is to have a lasting
effect on what happens in the classroom, it
will thus have to overcome the current
fragmentation of the system and provide a
coherent direction for change and the
resources to accomplish those changes.™
In their article they try to outline what this
would mean. By and large the recommen-
dations of the Smith and O’'Day article
aim at utilizing the power of states (rather
than local authorities) to “design and
orchestrate the implementation of a
coherent instructional guidance system.”
Here is how they sum up their ideas:

The cornerstone of the system would
be a set of challenging and progressive
curriculum frameworks. The frame-

works would be developed through a
collaborative process involving master
teachers, subject matter specialists,
and other key members of the state
community and would be updated on
a regular basis. . . . The state would be
responsible for establishing a set of
challenging student achievement
goals, based on the frameworks.
Teachers and other local school pro-
fessionals would be responsible for
designing and implementing the cur-
riculum and pedagogical strategies for
their schools. . . to best meet the needs
of their particular students.'

In addition, Smith and O'Day argue,
these “curriculum frameworks™ would
form the basis of both preservice and
inservice education programs by giving
the planners of those programs a clear
sense of the goals that would need to be
achieved in helping teachers grow and

Smith and O'Day are not, I believe,
calling for “second-order” changes in the
way that Cuban has described this phe-
nomenon. They are hoping to improve
what currently exists rather than seeking
to reconceptualize the whole notion of
schools and schooling. In that sense one
might believe that what they propose has
the possibility for success. As Cuban has
suggested, most reforms since the turn of
the century have succeeded to the extent
that they supported and improved “the
quality of what already existed—what had
come to be called traditional schooling—
and not to alter the existing organizational
structures.”"”

But to my mind Smith and O'Day are
overly optimistic in believing that the state
could take such an active and positive role
in determining curriculum, learning objec-
tives and teacher education programs.
They very much want to retain the local
autonomy of teachers by saying that the
state should merely set the frameworks,
and that the local school will plan the cur-
riculum. Yet in real life it is unlikely that
this subtle distinction will be maintained.
We are more likely to get, I believe, at
best a rather flat and uninteresting set of
“objectives” with no bite or content or at
worst the serious meddling into education-
al planning that will completely disenfran-
chise the teacher. I hope Smith and O'Day
are right, but I don’t hold much hope their
plan will be implemented with the serious-
ness that they recommend. Without that,
it seems unlikely to me that it will work.

Looking at their article, however, gives
us a sense of the ways that Jewish educa-
tion both resembles and differs from edu-
cation in the public sector and suggests
ways that the issue of change may be
approached within the field of Jewish
education.

-

To begin with, of course, like the neia
of general education in America, there is a
good deal of dissatisfaction with contem-
porary Jewish education and the desire to
implement change is in the air. American
education has seen a plethora of reports
and recommendations during the last
decade and a haif in which a number of
ideas for change have been articulated.”
The nearest thing to such a report that we
have in the Jewish community is the
recent publication of the Commission on
Jewish Education in North America, a dis-
tinguished panel of community leaders,
institutional professionals and academi-
cians. The Commission’s report, A Time fo
Act, outlines the crisis in contemporary
Jewish education and sounds a call for
change and innovation. Thus like Ameri-
can education, Jewish education has
entered the first phase of change—deter-
mining that something is wrong.

When we turn toward the second phase
of change—ideas for innovation and prac-
tice—the situation differs from what we
have seen in American education. To take
the Commission on Jewish Education as
an example, we note that unlike reports
such as the Carnegie Commission or A

Nation at Risk, A Time to Act, does not
outline a specific agenda for change
beyond two important recommendations,
namely the need for “building community
support™ for Jewish education and for
“building the profession™ of educators
through recruitment, training, and tech-
niques of retention. The Commission
refused to choose specific “programmatic
options” for change (e.g. focusing on day
schools or early childhood education or
media for Jewish education), although it
listed twenty-three such options that had
been raised in its meetings.

Instead the Commission called for
establishing a group of model Lead Com-
munities, “local laboratories for Jewish
education” in which the best ideas avail-
able about educational practice would be
tried out. It seems that two factors influ-
enced the decision not to choose specific
programmatic approaches. First, the Com-
mission wished to hold on to the unusually
broad-based coalition that it had managed
to assemble. Had it opted for some pro-
grams over others, it might have endan-
gered that delicate balance. But beyond
that specifically structural agenda, some-

thing more important was at work here.



The Commission did not choose one
option over another because it did not
mww}m};mctodzme. In other words,
the state of Jewish educational research
and the particular nature of Jewish educa-
tion and its issues (as opposed to general
education) is such that we simply do not
know whether an investment in, say. early
childhood education is better than invest-
ing in college age students or curriculum
reform. We have opinions or hunches, but
there is no inherent logic by which the
efficacy of one option over another could
be proved.

A century of research in general educa-
tion has led to conclusions about what
works and what doesn’t. But the goals of
Jewish education are different from gener-
al education, especially when the stakes
raised by the Commission’s report are so
high: nothing less than the continuity of
the Jewish people. In those areas in which
Jewish education closely resemblies gener-
al education (such as day school educa-
tion), we might be able to extrapolate
from one to the other and say that in so
farasanyscboolisstillalchool.wem
guess what would probably work in a Jew-
ish day school.

But nothing in general education can
determine what will help children identify
with Israel or learn to experience prayer
or celebrate the Jewish life cycle. At this
time we do not know what aspects of Jew-
ish education, if any, will really enhance
the possibilities for longterm Jewish conti-
nuity. Thus the call for the establishment
of living laboratories through the Lead
Communities takes the term quite literal-
ly: perhaps by such experiments, by blend-
ing oplions in interesting ways, we can
begin to figure out what really will make
for success.

Where the research in general educa-
tion may be helpful is in the issues of the
third phase of change—implementing

innovations. First, the findings of the
Rand studies seems to urge us toward at
lcast a certain level of boldness. McLaugh-
lin points out that “ambitious efforts were
more likely to stimulate teacher change
and involvement than were modest, nar-
row projects.” At the same time she
warns that these changes need to be intro-
duced in a way that they would not over-
whelm the implementing system. To me
this suggests that it is important to think
globally, to plan serious and significant
changes for Jewish education, but to be
careful 10 build support and structure for
these changes in a meticulous and carefully
constructed fashion.
o o tiing koot
mplcmenlin:?:::a::: :: al:; :“ h::f?:c- iy
for innovation work in Jewish eduatm

Nonetheless, the warning that these out-
side consultants must work in an “adap-
tive” way with the local constituents is
something that we must take quite seri-
ously. In Jewish education, even more
than in general education, we tend to
believe (and perhaps accurately) that
there is a great paucity of expertise at the
local level. Many teachers, for example, in
the supplementary schools are not pro-
fessionally trained or see themselves as
“avocational”; a similar situation obtains
in much informal Jewish education.
Nonetheless, the need to adapt to the spe-
cific setting to work collaboratively with
the local personnel is crucial to success. As
McLaughlin puts it, “Rand’s conclusion
that local choices about how (or whether)
lopmapulicyinmpmcticchnvemoresig-
nificance for policy outcomes than do such
policy features as technology, program
design, funding levels or governance
requirements. Change continues 1o be a
problem of the smallest unit™ (emphasis
mine).®

Finally, we must heed the warning that
a focus on single issues is unlikely to pro-
duce significant results. Change needs to
be broad, systemic and on-going.

But what are the means of moving the
system toward change? Jewish education
exists both on a different scale from gen-
eral education and within a different orga-
nizational system. Thus it is unclear if the
suggestions in the article by Smith and
O’Day can be of assistance in thinking
about Jewish education. Smith and O'Day
assume an educational framework which
is under the supervision of public officials
and under the control of state authorities.
Their idea is to use that legal structure as
a way of goading the system into action.
Whether such an approach can be success-
ful is irrelevant to our concerns here; what
matters is that essentially Jewish educa-
tion is a voluntary system that has few of
the enforcement controls that general
education does. By comparison to public
education with its legal controls, the
Jewish Federation framework is a weak
enforcement agency and while certain
financial power is in the hands of Federa-
tion, much of Jewish education (for exam-
ple, congregational schools) answers
primarily to itself and not to any outside
agency.

Of course, this is not necessarily bad.
Unlike the complex legal and bureaucratic
structures of public education, Jewish edu-
cation is (at least in theory) significantly
leaner and easier to move. Jewish educa-
tion may be ready, in other words, for the
second-order changes that Larry Cuban
has discussed.

It seems to me that the particular nature
of the concerns of Jewish education may
help lead toward reform. I see this in two
almost contradictory ways: First, because
of the sense of crisis engendered by the
recent CJF National Jewish Population
Survey,® particularly around the issue of
intermarriage, there is a considerable
interest in viewing Jewish education as 2
means of ensuring Jewish continuity for
the next generation. An impetus toward
change may emanate out of both the anxi-
ety created by the CJF study and the per-
ception that until now Jewish education
has failed. In other words, the leadership
of the community may feel that if the
future of the Jewish people is to be pre-
served, we must now introduce serious
change into Jewish education.

Ironically, change may also be possible
because of another tendency as well.
Namely, the very marginality of Jewish
education in the lives of most Jews. This
factor might work in the following way: In
public education every proposed change
calls forth an enormous hue and cry. Major
political battles are fought; special interests
protect their turf; unions and minorities,
parents and teachers view any possible
change with a great deal of seriousness and
often suspicion. Moreover, in a certain
sense the entire system in set up in a way
that will not allow change to happen.®

But perhaps in Jewish education change
can happen more easily because the stakes
are perceived as being so low! That is,
except for the leaders of the community
who are disturbed by the CJF study and
who hope that education may be able to
stem the tide of intermarriage, most
American Jews find Jewish education to
be rather low on their list of priorities—
certainly not as high as the public or pri-
vate education that their children are get-
ting. It is this latter form of education,
after all, that will get their kids into col-
leges and careers. Jewish education, for
most of American Jewry, may be a kind of
barely tolerated frill.

Because of that very fact, however,
because the concern-is low, changes in the
system of Jewish education, even major
second-order changes, have the kind of
chance to be introduced in a way that
would never be able to happen in public
education.® No matter what the motiva-
tion much will depend on whether we, the
Jewish educational community, have the
will, the imagination and the boldness to
aim for serious change. ¥
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Oddly enough, for that very reason, it is
the area of day school education that we
may see the least openness to change.
Since day schools are not only responsible
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for their general education as well, parents
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second-order change into the day school.
There the stakes are perceived as being
“Higher"!
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To: ADAM GAMORAN

From: BILL ROBINSON, CIJE

Re: Coemputer Proposal and Comments on Milwaukee Report

3 Pages To Follow

Adam,

Please f£ind enclosed my proposal for a computing system and my
comments on the Milwaukee report. As I mentioned in the last fax
(1/19, yesterday)., I’d like to talk with you about the *Box 4°*
project prior to the conference call on Monday. I have some ideas
and Questions for you, Please re-fax a time to talk, perhaps on
Friday morning?

Bill
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Proposal for Computer System
(ko Analyze Quantitative Data)

Bill Rocbinson, CIJE
Field Researcher - Atlanta

There are two options available for analyzing quantitative
data - 1) through a mainframe computer at a local university using
SPSS, and 2) through a personal computer using a PC version of
SPSS. The two options differ on costs and convenience.

In terms of costs (as detailed on the follewing page), both
options require the purchase of a perscnal (notebook) computer.
However, in order to run SPSS on the PC a faster microprocessor
with a built-in math co-processor (at an additional coat of $412)
is strongly recommended. In addition, option #2 will involve
greater short-term costs ($695 for the SPSS-PC software). However,
option #1 may require greater long-term costs for use of the
university mainframe, This cost is difficult to estimate since the
cost depends on two factors: amount of usage and the manner in
which access to the mainframe is acguired. For example, at Emozxy
University the faculty of Emory College uses the mainframe at no
cost while others associated with the University pay $.07 per
second of CPU time. At moderate usage this eguals approximately
$100 a month, but could range up to $1000 a month.

In terms of convenience, using SPSS-PC (option #2) provides
certain benefits over the mainframe (option #1l). First, SPSS-PC
provides continual and immediate access to the data and
calculations, while access to mainframes can be interrupted or
delayed due to university maintenance or hardware breakdowns.
Second, use of SPSS-PC will allow phone lines to remain open for
incoming calls and faxes. On the other hand, mainfirames tend to run
calculations at a faster rate. However, purchase of the recommended
{T1950) personal computer should ameliorate this problem
considerably.

R n ion:

Based on moderate usage of SPSS on the Emcry mainframe
computer for a year, the costs of the two options are not
aignificantly different. Option #1 (mainframe) is $4138 and option
42 (SPSS-PC) is 54045. Ccupled with the greater convenience of
using $PSS on a personal computer, goption #2 is strongly
recommended.
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Proposal for Computer System - Bill Robinson

Option #1 {Mainframe):

Personal Computer =
Toshiba T-1200
{a 4B68X microprocessor
at 20 megahertz)

$ 1566

Up-grade to 8MB RAM memory
(to run Werdperfect 6.0) -
$ 350

Modem -
Megahertz 2400/9600 PCMCIA
Notebook Data/Fax Hbde?sg
$

Printer -
HP Deskijet500
{paper costs not included)
$ 268

SPSS - .
access to Emory mainframe
fat $.07 a second of CPU

time, assuming $100 a
month for one year at
moderate usage)

$ 1200
wWorperfect 6.0 -

$ 295
Support Publications -

$ 100
Totals: $ 4138

BILL ROBINSON - CIJE

page 2

Toshiba T-1850

(a 4B6DX2 microprocessor

at 40 megahertz, with an
internal math co-processcr)

$ 1978
same

$ 350
same

5 359
same

$ 268
SPSS-PC software

$ 695
same

§ 295
same

$ 100

S 4045

{All costs are based on lowest prices found among Roswell area
computer dealers with two exceptions. The cost of SPSS-PC was given
by the original software manufacturer. The cost of access to SPES
en the Emory mainframe was estimated by a computer consultant at

Emory.)

PAGE B3
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To: Adam Gamoran
Ellen Goldring
Julie Tammivaara
Roberta Goodman

From: Bill Robinson

Tobal of _3‘ Pa.}'z.!'.

Re: Msmo to MEF Team on Boxd Project, January 22, 1954

The following are some issues of concern regarding the upcoming
Institutional Profile {(Box #4 on page #12 of the Planning Guide).

I.

There are three (related) c¢onceptual issues which need to be
addressed prior to developing the instrument.
1. what is the purpose of the profile?
2. What 4is the relationship of the profile to the other
surveys (i.e. Educateor’s and Educaticnal Leader’s Survey and
the planned "Market Analysis")?
3. What rele is each community to have in developing and
implementing the survey in the short-term and long-term?

II.

I suggest that there could be three purposes for the Institutional
Profile. In outlining these purposes, I will (hopefully) address
all three conceptual issues,

ngg—liﬂ.g Data:
First (though not necessarily in order cof importance), the profile
could be used as base-line data to evaluate changes in
institutional activities. The type ¢of data one may want to assess
could include the following.
On teachers and directors:
salary
retention rates
advancemant
skills
training opportunities
material resources
On students:
numbers
retention/graduation rates
classes available (types)
hours of contact
On community (i.e. Federation, JES) inputs:
funding
training programs
teacher benefits
material resources
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Gaps:

Second, the profile could be used in conjunction with the
Educator’s (and Educational Leader‘’s) survey and the planned Market
Analysis to assess the ‘*gaps® which exist between community
needs/desires and resources/opportunities. If this is to be a
purpose of the profile, then care must be taken to acquire data
which matches the type of data already acquired with the Educator’s
(and Educational Leader’s) survey. In addition, some sense of what
types of data will be collected in the Market Analysis must be
known ahead of time for the same reason.

In other words, since the Educator’s survey asks ‘what sorts of
things would encourage you to consider full-time employment® (page
11), the institutional profile should assess the availability of
these resources/opportunities, Similarly, IF the Market Analysis is
to be used (at least in part) to examine what things are important
to parents in choosing te send their kids to a Jewish educational
institution, then the institutional profile must explore the
availability of these "things". The following are scme tentative
items which may be important to assessing the "gaps“.

In reference to the Educator’s Survey:
- gsalary & benefits
- professicnal training requirements and opportunities
- location (ease of travel)
- formal and informal teacher interacticn times
- upward mobility within the institution
- affiliation/ideology
- requirements for hiring and advancement (degrees,
education, employment experience, other)

In reference to the planned Market Analysis:
- costs and availability of scholarship money
- location (ease of travel)
- image of schoecl (director’s abilities, educator'’s
abilities/expertise, quality of programs)
- hours cof schooling
- availability of supplementary programs after school
hours and in the summer (or even special programs -
camps, Israel...)

Community Mcbilization:

Third, the research could be used to mobilize the communities in
both the short-term and the long-term.

1. In the short-term, the communities could be mobkilized by
engaging them in developing the instrument (i.e. what types of data
do they think is important to collect, how should it be collected
and disseminated). Engaging in this “bottom-up" process could have
the added benefits of creating "reflective practitioners*”, making
more concrete the "partnership" between CIJE and the communities,
and facilitating long-term changse. :

2. By long-term change I am referring the expansion of
community-based research capacities. The purpose of the
institutional profile would be to illustrate to the communities the
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benefits of continuing to gather the aforementicned data long after
CIJE curtails ite direct involvement, and tc set-up the
institutional procedures and resources to accomplish this.

Notably, if the profile is to be used to acquire base-line data
(the first purpose), then developing a self-sustaining, community
research capacity is essential.

III.

These conceptual issues raise three practical concerns.
1, Timing: To mobilize the communities and to match the
Institutional Profile with the planned Market Analysis
requires significant expenditures of time before the
instrument can even be used, (For instance, in terms of the
latter, interviews or focus groups with parents to ascertain
what "things® go into their educaticnal decisions seems
appropriate.) Moreover, in developing a time-line for the
project, community schedules will have to be taken into
account.
2. 2genda: To mobilize the communities requires placing
research sqguarely on the CIJE-community agenda, One-to-one
interactions between field researchers, community leaders
(e.g. Janice and Lauren in Atlanta), and educational leaders
could only mobilize the community so far. The c¢ommunity
leaders need to feel that research is a CIJE priority and
integral to its other components. However, this shouldn’t be
done in a manner which inhibits the community'’'s sense of
*ownership" of the process.
3. Inter-Community Relations: If research is to be seen as a
process of community mobilization (as suggested above), inter-
community relations becomes an significant issue. During the
research process, community diffiecrences may arise in terms of
what types of data ares deemed important to collect, the timing
of the implementation, and which central agencies are to be
involved. The degree to which the communities should integrate
their apprcaches and work together on this project requires
careful consideration,
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From: IN%"ANNETTE@HUJIVMS.BITNET" 24-JAN-1994 08:15:57.95
To: IN%"GAMORAN@ssc.wisc.edu"

co: IN%"annette@ssc.wisc.edu", IN%"alanhof@ssc.wisc.edu"
Subj: RE: MEF meeting

Return-path: <ANNETTE@HUJIVMS.BITNET>

Received: from HUJIVMS (ANNETTE@HUJIVMS) by ssc.wisc.edu (PMDF #3035 ) id

<01H81YEGOQDS91VVN2@ssc.wisc.edu>; Mon, 24 Jan 1994 08:15:28 CST
Received: by HUJIVMS (HUyMail-Vé6l); Mon, 24 Jan 94 16:13:12 +0200
Date: 24 Jan 1994 16:09 +0200

From: ANNETTE@HUJIVMS.BITNET o S

Subject: RE: MEF meeting P 3 de

To: GAMORAN@ssc.wisc.edu A G\ o g

Cc: annette@ssc.wisc.edu, alanhof@ssc.wisc.edu ¢Aht e o pa»‘F R

Message-id: <24010094160936@HUJIVMS> i L J dax

Content-transfer-encoding: 7BIT L b2 o
. w22 Wi .-{.:7':

Dear Adam, - zﬂﬂ‘w—svw'

You message re-possible dates for the MEF meeting

came right on time. Seymour has a meeting in Houston on

the 9th which was just set up - and no way to miss it.

So, after checking with Mike here is what we are

suggesting: a meeting at Harvard on February 16 (Wednesday)

for the whole afternoon. Mike will come in early from

New York - he’ll be thre at about 2:30 or 3:00 o’clock.

I recommend that we go on as late as possible (best would be
through dinner). We should start at 2:00 pm.ill be at

I agree with your and Alan’s decisions re-participation - though
if steve could come that would be very good. Will you or Alan
ask him?

I suggest the following Broad agenda items:

1. Workplan for 1994 (and !995?) including assessment of work
to date , field researchers, each of monitoring, evaluation and
feedback. Review proposed current workplan. Discuss possible
new design including desired outcomes.

2. Reports on Baltimore and Milwaukee

2. Discuss Baltimore and Milwaukee reports

3. POlicy oriented summary report on the Educators Surveys (towards
public release.)

Any comments, additions, ammendments are welcome.
Best Regards,

Annette
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Propcsal for Computer System
{to Analyze Quantitative Data)

Bill Robinson, CIJE
Field Researcher - Atlanta

There are two options available for analyzing quantitative
data - 1) through a mainframe computer at a local university using
SPSS, and 2) through a personal computer using & BC version of
SPSS. The two options differ on costs and convenience.

In terms of costs (as detailed on the following page), both
options require the purchase of a perscnal (notebook) computer.
However, in order to run SPSS on the PC a faster microprocessor
with a built-in math co-processcr (at an additional cost of $412)
is strongly recommended. In addition, option #2 will involve
greater short-term costs ($695 for the SPSS-PC software). However,
option #1 mey require greater long-térm costs for use of the
univarsity mainframe, This cost is difficult to estimate since the
cost depends on two factors: amount of usage and the manner in
which access to the mainframe is acguired. For example, at Emory
University the faculty of BEmory College uses the mainframe at no
cost while others associated with the University pay $.07 per
second of CPU time. At moderate usage this eguals approximately
$100 a month, but could range up to $1000 a month,

In terms of convenience, using SPSS-PC (option #2) providas
certain benefits over the mainframe (option #l). First, SPSS-FC
provides continual and immediate access to the data and
calculations, while access to mainframes can be interrupted or
delayed due to university maintenance or hardware breakdowns.
Second, use of SPSS-PC will allow phone lines to remain open for
incoming valls and faxee, On the other hand, mainframes tend to run
calculations at a faster rate. However, purchase of the recommended
(T1950) persocnal computer should ameliorate this problem

considerably.

R n ion:

Based on moderate usage of SPSS on the Emory mainframe
computer for a year, the costs of the two options are not
significantly different. Option #1 (mainframe) is $4138 and option
#2 (SPSS5-PC) is $4045. Coupled with the greater convenience of

using $PSS on a personal computer, goption #2 _is strongly
xecommended.
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BILL ROBINSON - CIJE

Proposal for Computer System - Bill Robinscon page 2
Estimated Costs:
Option #1 (Mainframe): i PSS-PC) -

Personal Computer -
Toshiba T-1900
(a 4868X microprocessor
at 20 megahertz)

$§ 1566

Up-grade to 8MB RAM memory
(o run Wordperfect 6.0) -
¢ 350

Modem -
Megahertz 2400/9600 PCMCIA
Notebook Data/Fax Mocdem
§ 358

Printer -
HP Deskijet500
{paper costs not included)
$ 268

SPSS -
access to Emory mainframe
{at $.07 a second of CPU
time, assuming $100 a
month for one year at
moderate usage)

§ 1200
Worperfect 6.0 -

$ 295
Support Publications -

$ 100
Totals: $ 4138

Toshiba T-1950

(a 486DX2 microprocessor

at 40 megahertz, with an
internal math co-processor)

$ 1978
same

$ 350
same

§ 359
same

$ 268
SPSS-PC software

$ 695
same

$ 285
same

$ 100

S 4045

[(All costs are based on lowest prices found among Roswell area
computer dealers with two exceptions. The cost of SPSS-PC was given
by the original software manufacturer. The cost of access to SPSS
oen the Emory mainframe was estimated by a computer consultant at

Emory.)
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P.O. Box 94553, Cleveland, Ohio 44101
Phone: (216) 391—1852 o Fax: (216) 83915430

TO: Friends of CIJE
FROM: Alan D. Hoffmann
DATE: January 24, 1994
SUBJECT: CIJE NEW YORK OFFICE

I am pleased to inform you that a satellite office of CIJE has
now been established in New York and will serve as the home base
for CIJE Program Officers, Gail Dorph, and Barry Holtz, as well
as being a frequent stopping off point for me.

Mail can be sent to the New York staff at the following address:

15 E. 26th Street
New York, NY 10010-1579

Telephone: 212-532-2360
Fax: 212-532-2646



Thanks much for your thoughtful and detailed comments on the Milwaukee
mobilzation report. I assume I can share them with Roberta -- please
let me know if that is not what you intended. I will ask Roberta to
fax p.42 to Gail. Should she send it to you also?

I am consulting with Ellen about times for our conference call. I want
very much to talk with you. In addition to discussing the meeting the
following week, I want to make sure I understand what you want done

with the mobilization report in the short term. It appears from your
comments that you want (a) Roberta to respond is any way she can to the
substantive questions you raised and (b) we should get some professional
copy editing. (Believe me, I’ve copy-edited it the best I could already!)
This is fine with me, but you don’t say to do this explicitly. 1Is this
what you have in mind?

I also want to let you know of my own schedule constraints. I have a major
paper due on February 28 for the National Assessment of Vocational Education.
I’ve done most of the research but have not started the writing. The deadline
is firm. If called on I would try to squeeze out a day in late February

to meet about Milwaukee, but I can’t promise it at this point. Then, I anm
attending a conference in March and three conferences in April. Fortunately,
three of the papers/presentations are mostly prepared, but one needs
substantial revision and one I haven’t started on. So as you can see my

plate is pretty full this spring.



MEMORANDUM

January 25, 1993

To: Alan Hoffmann
From: Adam Gamoran
Re: Computer equipment for Bill Robinson

As you know, one of the reasons we selected Bill Robinson as our new field researcher is that his
skills in quantitative data analysis will permit us to analyze our own data in-house instead of
contracting out as we are doing for the educator surveys. Data analysis requires appropriate computer
hardware and software, and I asked Bill to explore two options: (1) Use of a personal computer as a
terminal, to connect to a mainframe computer at a local university for data analyses; and (2) Use of a
sufficiently powerful personal computer and software to conduct data analyses on the PC. I am
writing to report what we have found, and to make a recommendation for purchase of equipment.

In short, we recommend the PC option (option 2). In reviewing this recommendation, please keep in
mind that a notebook PC is standard and necessary equipment for our field researchers. The
notebook we purchased for Claire Rottenberg is unfortunately not usable by Bill because it is an
Apple (a MAC Powerbook), and he is an IBM user (like the rest of us). We have collected Claire’s
computer from her, and will turn it in to Ginny at the first opportunity.

Bill reports that the difference between a run-of-the-mill notebook PC and a PC sufficiently powerful
to run SPSS-PC (the data analysis program) is about $400. In addition, the SPSS-PC software costs
about $700. Thus, the PC system for data analysis costs about $1100 more than a PC for word
processing only. However, in consultation with computer staff at Emory University, Bill estimates
the cost of analyzing data on the mainframe at $1200 per year. Thus, the first-year costs are about
the same, and Bill argues that the PC system is more convenient.

I would emphasize important points. First, whereas the PC system (option 2) includes all present and
future costs, using the mainframe (option 1) incurs charges estimated at $1200 each year. Since this
is a multi-year project, option 2 is more cost-efficient. Second, $1200 is for moderate usage, but if
we gather new data in the future and conduct more rigorous analyses (e.g., as part of a market
survey), the charges could be even higher. Third, if our project ceases at some point, CUE will still
possess a powerful computing system which could be deployed elsewhere, but if we pay for
mainframe computing, those costs could not be recouped.

For these reasons, I endorse Bill’s recommendation and ask that you authorize purchase of the
computer system described as option 2 in Bill’s memo. Funds for the computer system should be
drawn against the miscellaneous line in the MEF budget for 1993-94. The cost can be accommodated
within our approved budget.

If CIJE is able to recoup any costs by selling Claire’s notebook, I request that the funds be credited to
our budget.
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TO: VIRGINIA F. LEVI
FROM : DAN PEKARSKY

DATE: FEBRUARY 7, 1994
SUBJECT: TOWARDS AN AGENDA FOR THEHGDALS PROJECT
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I INTR 10N

ffort to catalyze what might be called
1 instirutions. To refer to an

is to say that its work is guided and
fhat it wants to achieve, of the kinds of
. To speak of a Jewish educational
r of it that it is animated by a vision
xistence. The Goals Project will
relevant individuals, groups, and
of vision-drivenness and through
te and encourage both serious
squally serious efforts to identify and
of the answers arrived at through such

The Goals Project is a multi-pronged
"vision-drivenness®™ in Jewish educat
educating institution as vision-dri
energized by a substantive vision of
human beings it is trying to cultiva
institution as vision-driven is to s
or conception of a meaningful Jewish
encourage vision-drivenness by educa
ingtitutions concerning the import
various strategies designed to facili
reflection on underlying visions and
actualize the educational implicatio

reflection. '

This principal aim of this report is fo set forth, for purposes of our
deliberation, some fairly concrate ideas -- or, rather, options - about how
the Goals Project should proceed. or to dascribing these ideas, the
framework for discussion will be laidj out in three brief sections,
respectively entitled Rationale, Cavelits, Clarifications.

Many of the ideas expressed in this wpport summarize ideas developed in the
course of discussions among CLJE st in North America and an intensive set
of meetings at the Mandal Institute Jerusalem held in January, 1994,

* and "Monitoring and Evaluation®, the
the CILJE conception and agenda fron the
are simple but compelling.

Rationale. Along with "Best Practic
Goals Project has been associated wi
very beginning. The reasons for thi
The Goals Precject is predicated on idea that much of what passes for
Jewish education today is 1acking in ny sense of direction, much less a
compelling senmse of direection. s, the enterprise is not informed by
coherent sense of what it is chat o wants to achieve. This undermines
efforts at education in a variety of pignificant ways. Absent a clear sense
of what it is one wants to achieve Jewish education, there can be mno
thoughtful basis for deciding such ic matters as the organization of the
educational environment, the princip#l focus of instruction and the
appropriate kind of pedagogy, the ki of curriculsr materials that are
appropriate, and the kinds of characieristics that are desirable in educators.
Nox, in the absence of a clear sense f what one hopes toc achieve, is there a
reasonable basis for evaluating our #fforts at education and making
recompendations for reform. As I ha noted in another CIJE memorandum, the

1
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teria of success in Jewish education
ontinue coming? Are they

Though these are, of course, vital

, they do not establish a sufficient
ice.

upshot of this is that the de facto ¢
become the following: Do the students
non-disruptive? Do they seem engaged?
matters that educators peed to attend
basis for determining educational pr

Project takes it as a given that a
h education is the development of a
that one hopes to accomplish. "What it
interpreted in more than one way, It
f educational environment, peopled by
t kinds of activities, one would like
e, important and part of what the Goals
er, that decisions concerning the kind
ke to bring into being are themselves
1 question: namely, what kinds of
on of attitudes, understandings,
ewish educational institutions be
of a meaningful Jewish existence? If
them are to take us significantly
guided by thoughtful answers to such
sound not only on theoretical grounds;
d literature from general education
tancive guiding vision as a critical
ronment,

To put the matter positively, the Goa
necessary condition of success in Jew
clear and coherent vision of what it
is that one hopes to accomplish® can
could, for example, refer to the kind
what kinds of educators and featuringjs
to bring into being. This is, of co
Project is interested in. Notice, h
of educational environment one would
dependent on answering a more fundame
human beings, featuring what constell
commitments, and dispositions, should
trying to nurture? What is one's vis
Jewish educators and those that emplo
beyond where we now are, they need to
questions. This cenclusion seems to
there is also ample, empirically gr
that identifies the existence of a
ingredient of a thriving educational

ble is, of course, not intended to
lar visfon. It does, however, represent
ating institution should be hard at
for it, and then looking for ways to
tion's culture and educational

Goals Project will try to encourage

The contention that vision is indispe
suggest the desirabilicy of any parti
an endorsement of the view thar each
work identifying the vision appropria
better embody this vision in the inst
activities. It 1s this effort that
and support,

Caveats, A few caveats are in order:

55 Being able to articulate 4 guiding vision of a meaningful
Jewish existence and really being committed to that vision are
two very different thingsy The power of a vision to influsence
practice for the better pf§obably depends substantially on genuine
commitment to the vision.

-] For a guiding vision to r@ally pguide, it is important that
front-1ine educators as 1 as lay and professional leaders coma

to identify strongly withMt.

3. The road from a compellide vision of a meaningful Jewish
existence to the design implementation of appropriate
educational arrangements long, complex, and under-determined.
In particular, no unigque get of educational arrangements can be
deduced from any given vifion of a meaningful Jewish existence.
The movement from vision #0 a characterization of educational

1 2

|
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Clarifications. The more clarity thi§
the Goals Project, the more likely it
With this in mind, I want to stress o
help to clarify the enterprise.

p 5

r@0 " 39dd

se of realizing that vision pre-

' not contained in the original vision,
pgination; and the movement from a

onal arrangements to actual practice in
live is also anything but simple. [Time
ncerning the relationship between
elaborated in an appendix to this

arrangements that offer p
supposes a host of belief
as well as considerable
portrait of optimal educa
the real world in which
permitting, these points
vision and practice will
document, }

e is concerning the nature and scope of
s that we will proceed fruitfully.
reiterate a few basic points that msy

y linked to but is not identical with
The Educated Jew Project is a long-term
lves identifying a discrete mumber of

» or a meaningful Jewish existence, and
way to think through what,

y might imply. The ideas, articles,

th the Educated Jew Project are

's Goals Project, but how they are used
be decided on a case-by-case basis.
instances, be a mistake is some

ject to be the "Educated Jew" materials
s to stimulate serious thinking about

The Goals Project is clos
the Educated Jew Project.
research endeavor that
visions of an educated Je
then trying in a systemat
educationally spesking,

and personnel associated
resources availeble to CI
and at what stage needs
it may, in some but not a
instances for the Coals
at the center of its effo
goals. '

stinction between two important,
ess different, kinds of goals:
s (that deriwve from a vision of a

) and instrumental goals that a

sets for itself. Instrumental goals
e likely to contribute to success no
ve vision might be (for example,
the number of appropriately qualified
rs in a school or community;
nts in Jewish educational settings
. 1Israal programs, etc.) It has
the two kinds of goals are not as
the distinction might suggest, but
. The important question concerns
should be looking at both kinds of goals
educational gozls. While reflection on
on in the Goals Project, its primary
gress in the area of substantive

is is true, we need to be giving more
arena in which instrumental goals --
uable - will be developed for

-1

Elsewhere I have drawn a
inter-related but nonethe
substantive educational g
neaningful Jewish existe
community or an instituti
identify desiderata that

matter what one's substan

increasing to a given lev§l
educational leaders or te

increasing the number of

like schools, summer camp
elsewhere been noted that|
independent of each other
that is not my concern he
whether the Goals Project
or only at the substanti
instrumental goals will

mandate is to stimulate p
educational goals. [If
thought as a group to the
which are, I believe, i
communities and instituti
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e 2% What is the appropriate cfientele for the Goals Froject? The Goals
Project is concermed with ee major levels: educating
institucions, Jewish ¢ ities, and the denominatioms. It is
interested not only in wogking with each of these levels
independently but also injencouraging them to support omne
another's efforts to artiulate and actualize their educational
visions., While the Goals Jroject has a special interest in the
three Lead Communities, igs work is not necessarily limited to
them (and, in fact, as wifl be seen below, it may be fruicful to
go beyond them).

II.  SOME CONCRETE PROPOSALS

There are many possible ways in which
productive attention to questions of
question precisely how much or what
considerations include the following:

IJE might try to encourage serious and
sion and goals, and it is an open
should be doing. Relevant

a) What seem to be fruitful
this area?

s of encouraging productive work in

b) What human and financial
different strategies, and

sources will be required by these
e they available to us?
¢) Vhat is the appropriate t@me-frame within which we should be
working?
Below T summarize a number of strategfes that have been under discussion
within CIJE and the Mandel Imstitute.j In putting some of these concrete ideas
on the table, the expectation is not fhat one or all of them will be accepted
bur that they will provide a springbo@rd to serious deliberation concerming
what the Goals Project should be doing. My hope is that by the end of the
February 10 meeting we will have arrifed at a preliminary decision concerning
a set of strategies that seem both fegsible and fruitful, as well as the
rudiments of a plan of action. The dcision made might be to endorse one or
more of the strategies discussed below, in the form presented or in a revised
form; or it might be to pursue an as-Jet unidentified route.

IIY.
ss8 via educational efforts.

with the Goals Project will depend in
relevant groups, institutions,

1ls come to recognize the important role
ation, The need to nurture such an
educational challenge for CIJE. How
ressed will vary with different
rtain general things we can be doing
off across these contexts. In
ect should work systematically to

ials that explein the importance of and

_;.
|4
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Whatever CIJE accomplishe
large part on whether the
comaunities, and individ
of vision-drivenness in e
appreciation poses a seri
this challenge is to be a
contexts; but there are ¢
which may have a high pay
particular, the Goals Pro
develop a library of mate

i
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exemplify vision-drivznnelp. Such a resource bank would include

the following:
L,

derstandable discussions of what it

a vision, of the way vision-drivenness
development, implementation, and

nal practices, and of the accumulating
1d of general education that being

ch educational dividends.

Thoughtful, readily
means to be guided
can contribute to
evaluation of educa
evidence from the
vision-driven pays

goes, is worth a thousand words.
ng educating institutions that are
invaluasble, particularly if

accounts of the ways in which the

s on in the institution. Such

rom the world of Jewish education but
ation. The Waldorf school that grows
1ph Steiner has been pointed to as a

example.

One picture, the s
Examples of flouri
vision-driven will
accompanied by vivi
vision informs what
examples could come
also from general e
out of the work of
possibly interestl

ons that have gome through a serious
and have, through this process,
ng what they are doing in fruitful
well be found in the work of the
Schools, as documented in their
journal, HORACE.

.* Following the lead of the Cammegile
PREPARED, CIJE would do well to

e articles that vividly present

of the kind we -- or some segment of
‘' see ten or twenty years down the road.
i) to make the institution(s) come
alive in an appeal way, and ii) to show how, down to its
very details, it reflects a particular animating vision.
The suggestion thatmore than one such article be
commissioned refl our sense that we would want to see
portraits reflecting more than ene vision of a meaningful
Jewish existence.

"The future as his
Commission in A NA
commission one or
educating instituci
"we® - might hope
The challenge woul

The "Educated Jew" project is a potentially richrascurce,
particularly as the|philosophical conceptions that are its
starting-point are franslated into portraits of educational
institutions that quately reflect that vision.

Strategies for working wi&h individual educational institutions

i B8

A GCoalition of Viai‘n-nriven Institutions
This proposal is t a coalition be established for

educating institucigns that are seriously interested in
going through a progess of clarifying their underlying

3
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well as in articulating and working
tion of the relevant educational

tion to providing evidence of

ting institutions would have to meet a
in order to qualify for admission and
anding. Member institutions would be
CLJE-resources designed to facilitate
orts.

vision and goals,
towards the actual
impiications. In
seriousness, partic
variety of standa
to remain in good s
offered a variety o
and support their e

from Lead Communities might well be
ify for membership in the coalition,
assume that the coalition will be
ties. On the comtrary, the hope is
other commmities would want to enter

While some institut
interested in and
the proposal does
limited to Lead
that institutions
the process.

It is far from clea§ how many institutions would be

interested in partigipating in the coalition or would
qualify. If the co
three institutions,
indeed, it might be
host of institutio
the standards for
resource-problems
require CIJE to i

sirable, If, on the other hand, a
were both interested and able to meet
ry. this might create some

CIJE. In particular, it might well

fy appropriate individuals in Jewish
education from aro the country who could serve as
consultants or reso§rces to the member-institutions aa they
set asbout their work. Identifying who such people might be
and getting clearerjon their availability is some thing that
is probably worth ting started on.

" this proposal, a variety of important
iate horizon. It might also be useful
to invite an articuBate representative of the Coalition of
Essential Schools meet with us so that we can bemefit
from that coalitionls experience and insighe.

If CIJE is to pur
tasks lie on the

titution, or perhaps one or two within

Identify a single
and work intensively with sach one on

each lead commmity
issues of goals.

a sense more modest than the Coalition
. The intuition that informs it is
iven possibly scarce human resources
ject, we would be better off pouring
ively into one or a few settings than
ther by trying to address the needs of
It is conceivable that by investing
t and energy into one institution, we
reater success than if we try to work

This proposal is 1
proposal (A., abo
that, particularly
available to the p
these resources in
to risk squanderin
too many instituti
a whole lot of t
are likely to have
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ing. Member institutions would be
CLJE-resources designed to facilitate
orts.

to remain in good s
offered a variety o
and support their e

ns from Lead Communities might well be
ify for membership in the coalition,
assume that the coalition will be
ities. On the contrary, the hope is
other communities would want to enter

While some institut
interested in and
the proposal does
limited to Lead Co
that institutions I
the process.

how many institutions would be
interested in partigipating in the coalition or would
qualify. If the coafition were to begin with only two or
three institutions, Jthis would by no means be a disaster;
indeed, it might bejdesirable. If, on the other hand, a
host of institutionl§y were both interested and able to meet
the standards for , this might create some
resource-problems CIJE. In particular, it might well
require CIJE to id fy appropriate individuals in Jewish
education from aro the country who could serve as
consultants or resofrces to the member-institutions as they
set about their wor§. Identifying who such people might be
and getting clearer their availability is some thing that
is probably worth ing started on.

It is far from cle

this proposal, a variety of important
iate horizon. It might also be useful
to invite an articufate representative of the Coalition of
Essential Schools meet with us so that we can benefit
from that coalition]s experience and insight.

If CIJE is to purs
tasks lie on the i

2. Identify a single ifstitution, or perhaps one or two within
each lead commumi and work intemsively with each one on
issues of goals.

& sense more modest than the Coalition
« The intuition that informs it is
ven possibly scarce human resources
iject, we would be better off pouring
ively into one or a few settings than
them by trying to address the needs of
. It is conceivable that by investing
t and energy intc one instictution, we
eater success than if we try to work
tions; and one significant success may
CIJE process than a number of less
ries.

This proposal is i
proposal (A., abow
that, particularly
available to the p
these resources in
to risk squanderl
too many instituei
a whole lot of tho
are likely to have
with several insti
be worth more to t
dramatic success s
C. Strategies for working wigh Lead Community lay and professional
leadership. !
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ks A plamming seminar

This seminar would
professional leader
around the theme of
seninar, as now co
kinds of elements:

lanned for this summer),.

e designed to engage lay and

ip, especially within Lead Communities,
ision and Educational Practice. The
tualized, would include the following

a, Opportunities for participants to come to appreciate
the important fole that vision and goals can play in
guiding the eqkcational process;

b. A chance to bggin or continue working through their
own visions of a meaningful Jewish existence;

a. A chance to efjeounter other such views, including but
not limited tq formulations developed in the "Educated
Jew" project;

d. A chance to b thinking about what's involved in
trying to use h a vision to guide educational
practice;

e. A chance to lop a strategy for engaging educating
institutions their local communities in the
goal-setting ess, If such a seminar is to take
place, a numbd@r of decision need to be made fast. For
example, when for how long will it take place?
Where will it Jtake place -- in Israel or in the United
States? Who 1 be the faculry? Who will be invited
to participatq? Should it be limited to the lay and
professional rship in the lead commmities or
should it be d to a broader clientele? If the
latter, who sfould be included in this broader
clientele?

2 Consultations to a nity's leadership around efforts
already under way of accomplished that are concerned with
goals

For example, in a
went through a stra
"visioning™ at the
conversation desi
ideals, the educati

that emerged from
turns out that thes
could be a fruitful
questions of visio

ity like Milwaukee that recently
gic plamning experience that put

ter, CIJE could initiate a serious

to unearth and develop the substantive
1 visions, that underlie the proposals
Strategic Planning process., And if it
substantive ideals prove elusive, this
atalyst for serious discussions of

| and goals.

At the denominational levyl, we need to find ways of encouraging

" 8

r-
1N
o

v6« B
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the national training insttutions to develop a pro-active
approach to the problem off gozls for Jewish education, an approach
that includes efforts to detalyze serious attention to vision and
goals on the part of consfituent educational institutions. The
question is how to do this Below a few possible directions in
which te proceed are idendified.

ations to clarify and more adequately
guiding visions of a meaningful Jewish
d be done in more than one way. One
route would be to existing vision-statements as guides,
or in any case, as $ringboards for further clarification.
Another route might e tc ask them to identify an educating
institution thar addquately exhibits what the denomination
represents and striges for, and then to do a content
analysis of the bas§ assumptions concerning the aims of
education that seem o be implicit in that institution's

practice.

Ee Encourage the denom
articulste their owm
existence, This co

nominational institutions to work
intensively with ond or more carefully selected educating
institutions on iss¥es relating to the identification of a
vision and its educgtional implications. Such institutions
night, but need not Ppe, located in the three principal
lead-communities.

2. Encourage national

articulated in A. and B, might be

of two or more seminars that involve
ders in reflecting on these marters,
getting their constituent institutions
ion and goals seriously. Whether such
pited to members of any given

d be cross-denominational would have to
be decided; conceivighly, the initizl seminar that launches
the project at the @enominacional level would be
inter-denominational, while those that follow would be
intra-denominationa

the denominational
as well as on ways
to take issues of v
seminars should be
denomination or sho

Pilot-Projects.

2ls Project, a way which overlaps but is
pFoaches discussed above, is to undertake
one or more pilot-projectq. For example, a pilct-project might
take a particular dimensi@n of Jewish education, e.g. the teaching
of Bible or the Israel exgerience, and systematically explore it
in relation to issues of §nderlying vision and goals. This could
be done in a variety of wligs and at a variety of levels. For
example, a community migh§ take it on itself to focus on a
particular dimension of J@wish education - say, the Israel
experience - and to catalgEe serious reflection on the part of all
local institutions (acros§ denominations) concerning the
foundational and derivatiye aims of such an experience and the way

One way to approach the
not identical with the ap

g34
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Iv.  CONCLUDING COMMENTS

My hope is that the foregoing discus
our discussion at our February meet
focus on

a)

b)
c)

Based on the foregeing, I would rxe
February 10 meeting:

1.

1183544

such aims operate to guid’tpractice. Conceivably, different
commpunities would take different dimensions of Jewish education as
their central focus.

One could also imagine nafional denominational organizations
making an agreement to exjlere one or more dimensions of Jewish
education in this way. an agreement could give rise to some
fascinating results: for would expect that if the
denominations approached given dimension of Jewish education -
to the teaching of Israel to the

ly and with careful attention to their
ngful Jewish existence and the aims of
differences in educational emphasis

different visions of a
Jewish education, impor
and direction would emer

will suffice to stimulate and guide
Such discussion might profitably

unclarities, incomplete es or mis-statements found in this

document;

the adequacy of the vari proposals and ways of improving them;

ticulated in this document. Ideally, we

pertinent proposals not
ts of a strategy at each of the major

will emerge with the rud
levels discussed above,

nd the following agenda for our

Summarizing/refining/re ing the basics!

and key distinctions that inform and
ject;

a) Underlying assumpt
define the goals p
b) the levels at whichf the goals project is to work;

nent to a decision concerning which
es to adopt.

c) considerations per
strategy or strate

represented in this reporg, as well as additional proposals that

Summary, discussion and :tsossnont of the major proposals
seem promising.

i
Action:
a) Decide on one or nfif proposals to pursue, and
b) Develop a plan of aktion, including a division of labor.

10
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February 16, 1994

Memo to: Adam Gamoran
Ellen Goldring

From: Julie, Bill and Roberta

We are here in Baltimore. We are asking for a quick turan around
on this memo as it will affect what we do the rest of the time
that we are together.

In raedinq the memorandum from February 15, 1994 we concur that
mobilization needs to be conceptualized and operationalized. We
propose the following for devising a conceptual framework:

generating the key questions that will guide our inter
viewing and reading

conducting interviews with:

people in the LC with experience in mobilization

national level pecople with experience in mobilizing
Jewish communities

secular people with experience in community mobiliza
tion

a focused reading of mobilization in the academic literature
in the areas of anthropclogy, sociology, education and
political science

Once you give us the okay, we will then generate a more detailed
plan.

Concerning the revisions in our papers, given that no conceptual
framework exists at this point and that we have a timeline which
demands our working on things other than our present mobilization
papers, weé propose retaining the current mebilization definition.
Julie has few changes to make in her report, She will respond to
Alan’s comments when they come in. I propose doing a complete
rewrite of my paper to reproportion the details (condensing the
descriptive) and the analysis.

Please call us as soon as possible. We are at Julie’s 410-653-
4648,

58
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o 5 MEF Consultation
February 10, 1994

Agenda

1. Six-month review of the MEF project: August 1, 1993 - Jan 31, 1994

2. Understanding mobilization
a. Defining, measuring, identifying standards

b. The role of monitoring and feedback

3. Community profiles
a. educators survey

b. looking forward to institutional profiles and market survey(s)

4. Studying goals
a. Taking stock
b. How will we identify goals as they (hopefully) emerge?

¢. How will we select among goals for further study?

5. Measuring outcomes
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Lssue a report which would deseribe educational changes that ccourred during the two years,
and present an aseesyment of the extent 1o which goals are being addrassed. The seport would
include the follewing:

(2) Description of the goals that have been decided upen.

This will inelude cognitive goals such as desired achievements in subjest matter areas
(e.8., Jewish history, Bible, Hebrew). Wheze sppropriats, it will describe and atempt
to measure attitudinal and behavioural goals (e.2., measures of Jewish identity,
involvement in synagogue life, awirudes to Israsi and o Jews throughout the worid).

Every effors will be made to discover goals for a community as a whole. They will
range from quantitative goals (e.g., pacticipation rates in post-bar/bat-mitzvah educa-
ton, family involvement in family education programs), as well as elements that will
be agresd upon by the community-at-large (e.g., involvement in the destny of the State

-——-—m o = ow RN S W e st % e wE—. e SAem e e -

Of i3rael ang Of JEWS wirougnout the world, incTelsed TENFOUS coservances [according
te specific denominational interpretations], changing the climats of the community
ccacerning Jewish education, increased rates of involvement in commumity affairs).

(b) Monitor initial steps taken toward reaching these goals.
(¢) Qualitative assessment of program impiemenmtion.

(d) Tabulasion of changes in rates of participation in Jewish education, which may be
associated with new programs.

() The resources of the Mandel Institute-Harvard University Program of Scholarly
Callaboration and its project on altzrnative conceptions of the educated Jew will be
made available by the CUE to these working on the goals aspect of the monitoriag-
evaluation-feedback project (n the lead communities.

The faculty and staff of the religious denominations have besn recruited to assist in this project.
Prof. Daniel Pelarsky, a scholar in the field of philosophy of education at ths University of
Wiseonsin, will coordinate this effort at ceveioping and establishing goals,

Prof. Pekirtky and members of the stas¥ of ths CUE are collecting existing examples of schools
and other educational institstions in Jewish and general ecucation, that have undermien thoughefy]
definitions of their goals.




6.

4.

LEAD COMMUNITIES AT WORK

Invite training institutions and other national resources to join in the effort, and invite them
to undertake specific assignments in lead communities. (E.g. Hebrew Union College might
assume responsibility for in-service education of all Reform supplementary school staff.
Yeshiva University would do so for Orthodox day-schools.)

. Recruit highly motivated graduates of day schools who are students at the universities in

the Lead Community to commit themselves to multi-year assignments as educators in
supplemen- tary schools and JCCs.

Develop a thoughtful plan to improve the terms of employment of educators in the
community (including salary and benefits, career ladder, empowerment and involvement
of front-line educators in the Lead Community development process.)

Simultaneously the CIJE has undertaken to deal with continental initiatives to improve the
personnel situation. For example it works with foundations to expand and improve the
training capability for Jewish educators in North America.

E. DEVELOPING COMMUNITY SUPPORT

This could be undertaken as follows:

1.

Establishing a wall-to-wall coalition in each Lead Community, including the Federation,
the congregations, day schools, JCCs, Hillel etc...

Developing a special relationship to rabbis and synagogues.

Identify a lay “Champion” who will recruit a leadership group that will drive the Lead
Community process.

Increase local funding for Jewish education.
Develop a vision for Jewish education in the community.

Involve the professionals in a partnership to develop this vision and a plan for its implemen-
tation.

Establish a local implementation mechanism with a professional head.

Encourage an ongoing public discussion of and advocacy for Jewish education.



A BLUEPRINT FOR THE FUTURE

ing a profession of Jewish education. Talented people will be
attracted to the profession when they believe they can make a dif-
ference and are given the means and resources to do so. This
means being empowered to help shape the content and methods
in their own institutions, receiving adequate salaries and bene-
fits, and being recognized as playing a leading role in deter-

mining the future of the Jewish people.

II: MoBILIZING COMMUNITY SUPPORT

A number of strategies will be developed to increase communi-
ty support for Jewish education. Their aims are to recruit top
community leaders to the cause of Jewish education; raise Jew-
ish education to the top of the communal agenda; create a pos-
itive environment for Jewish education; and provide substan-
tially increased funding from federations, private family foun-

dations, and other sources.

Recruiting Community Leaders

Top community leaders will be recruited individually to the
cause of Jewish education by members of the Commission and
other influential personalities who are able to convey the urgen-
cy of providing support for Jewish education. The North Amer-
ican Jewish community has demonstrated an unusual capacity to
deal with major problems when they are addressed by the very
top community leaders.

Efforts will be made to involve lay leaders who are members

of the boards of Jewish schools, synagogues, and JCCs in the
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A Time To AcT

Commission’s plan. Members of local federations will be made
aware of the steps that have to be taken in their local communities

in order to improve Jewish education.

P T T S ST Y S .

The goal is clear. As one commissioner observed, a majority

of community leaders must rally to the cause of Jewish education.
“The chances are,” he said, “that in 1980, only a few of these

leaders thought Jewish education was a burning issue, many

thought it was important, and the rest didn't spend much time

thinking abour it. In 1990, it may well be that there are sig-

|

i
!
E
i

nificantly more community leaders who think thar educarion

is a burning issue, more who think it is important, and fewer who
don't give it too much attention. The challenge is that by the

year 2000, che vast majority of these community leaders should

see Jewish education as a burning issue and che rest should at least
think it is imporrant. When this is achieved,” the commis-
sioner concluded, “money will be available to finance fully the

massive program envisioned by the Commission.”

Increased Funding for Jewish Education

The reviralization of Jewish education will require a substan-
tial increase in funding — to raise teachers' salaries, pensions, and
other benefits, to provide new positions, to increase the faculty
of training institutions, to provide fellowships for students, and
to develop new training programs and expand in-service
education.

Long-term support for Jewish education will be provided by
current sources — tuition income, congregational and organi-

zational budgets, and fundraising, as well as by gradually increas-



A BLUEPRINT FOR THE FUTURE

ing federation allocations. An exciting new development that
holds great promise for the field is the serious entry of strong pri-
vate foundations into Jewish education. This is unprecedented.
A number of foundations, some represented on the Commis-
sion, have decided to invest substantial sums in Jewish education
and indeed have already begun to do so. Some will support spe-
cific elements of the Commission's action plan. Also, many fed-
erations have a relatively new resource available through suc-
cessful endowment programs and are in a promising position

to help give a quick start to new and innovative programs.

Changing the Community's Attitude toward Jewish Education

The very creation of the Commission on Jewish Education in
North America in 1988 — which brought togecher for the first
time scholars, community leaders, educarors, heads of founda-
tions, and the leaders of the Orthodox, Conservative, Recon-
structionist, and Reform movements — signaled the readiness
of the Jewish community to join together in a massive effort to
improve Jewish education. Over a two-year period, its deliber-
ations have themselves helped to create a climate in which major
change can take place.

A potential base of larger support in communities in North
America is also evidenced by a number of local commissions on
Jewish education/continuiry that have been established in the past
few years (there are already more than 10 such commissions).
The important work being done by the JCC Association through
its Commission on Maximizing the Jewish Educational Effec-

tiveness of Jewish Community Centers demonstrates the results
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that can be achieved when community supporrt is galvanized.
The regional conferences recently organized by JESNA — which
will culminate in a continental conference — are heightening
community awareness of the crucial significance of Jewish edu-
cation ro meaningful Jewish continuirty.

The Commission report and follow-up plans will inform all
segments of the Jewish communiry that Jewish education will be
undergoing a period of genuine revitalization. It will be given
widespread distribution so that Jewish leadership throughour the
country will be aware cthar this plan is not just another symbol-
ic gesture or limited endeavor, but is the initiation of a broadscale
effort. The report will be made available to members of the
boards of congregations and schools, and to leaders of all Jewish
religious, educational, social, and communal organizations.

As the plan developed by the Commission gets under way, a
continuing flow of informartion will keep community leaders
apprised of che progress being made. Communicarions through
all appropriate channels will be sustained in the months and
years ahead concerning the implementation of the programs.

Seminars and conferences will be organized for community
leaders to acquaint them with the many different aspects of the
plan that are being carried out. It will be important for them to
be aware of the role they can play in helping to build a profession
of Jewish education.

The Commission has decided to continue its work, although
in a modified formar. Its members will be convened by the
Council for Initiatives in Jewish Education (CIJE) and will meet

once a year. At that time an update will be issued to inform



Box 4: Elements of an Institution or Program Profile

* Organizational:
© type of institution, program (e.g., day school, camp, retreat center, etc.)
© denominational affiliation

* Students:
© enrollment and graduation trends
© age range

-« Educators:

© numbers of full- and part-time
© areas of expertise

© qualifications

O turnover/retention rates

* Program components:
© subjects
degree(s) offered
in-service staff development
activity duration
methods
support resources (e.g. library, training) and services

0 00O0O

* Finances
© cost per unit of service
© revenue and expenditure trends
© major sources of revenue

d. Summarize community expenditure levels for major categories of services. E.g.:

Central agency

Day schools
Supplementary schools
JCC education services
Camps

2. Needs Analysis

A needs analysis identifies unserved and underserved needs for Jewish education. It will

include:

® Educator’s survey

CILJE Planning Guide

12
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To: Adam Gamoran
cc: Gall porph

From: Bill Robinson
Re: Request by Atlanta Jewish Times to meet with me.
This memo is being written as per your request.

What occurred:

A couple of weeks ago, David Hozel (a reporter for the Atlanta
Jewish Times) requested that I meet with him. He d1d not state
the purpose of the meeting (even though I asked). Howaver, he did
say that anything I said would be "off-the-record™. After first
agreeing to the meeting, I called him back to cancel. I informed
him that In my position as a fleld researcher I could not provide
any information to him nor be interviewed by the Atlanta Jewish
Times. I added that this was the policy of CiJE, as told to me by
my boss. He then regquested permission to speak with my boss. I
sald that I would infozxm my boss of his request.

Suggestions:

The Atlanta Jewish Times may want to interview CIJE personnel oI
pavid Hozel may want an informant for hils articles. If they want
to interview someone, then Gail or a non-MEF person would be moxe
appropriate. If he wants an informant, then someone (who?) should
probably explain to him the problems with this. Moreover, David
Hozel is probably NOT the best person to contact at the Atlanta
Jewish Times. According to one of "my informants", ©Nell Rubin
(the editor of the paper) is probably a better cholce for a
variety of reasons.
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This fax consimts of 1 page including this cover page. For
problems with its transmisaion, please contact Roberta Gooduan at
608-231-3534.

Tao: Adam Gamoran
From: Roberta Goodman
March 7, 1834

1 just returned from the NATE Board meeting and Kallah in
Nashville. Your first inquiry about my computer needs came while
] was in Nashville.

I need a new computer for several reasona:

1) T use my laptop to take notes at meetings. Paople have
complained that it is very noisy. On the few occagions that
I have used Julie’s, they have said that it is less noisy.
Still, Julie’s laptop makes its own poise. It may be a
question of some people's preference as to which is better
or worse. Alan finds Julie’s luptop's noise equally an-
noying. Neither of the computers was bought taking into
consideration the noise level.

2) The leptop that I own is running out of space on the hard
drive. Adding something like CompuServe to that computer is
a burden.

3) The laptop that I own has either s defective or old
battery. [ am unable to uses the laptop without an electrical
source., This prevents me from doing work while I am on
planes. As I fly frequently, haviog that capacity would
allow me to do more CIJE work on those cccasions,

4) My using Julie’s laptop is not a satisfactory answer for
Julie or me. Julie as a staff member is cgqually entitled to
having her equipment provided by the CIJE. Although she does
not uese her computer to take notes at meetings, she uses her
computer to do most of her work. Furthermore, I find Julie’s
key board physically wearing. Typing gquickly on that key
board hurts my hands.

CIJE has regularly provided all the equipweut needs for each and
every field researcher. I do take responsibility for initially
turning down the offer of m laptop. Since that time, thinge have
changed. My laptop is viewed as unacceptable because of its
noise. As my husband and I use the laptop for other things in our
office, it no longer has adequate storage space to mest the needs
of the CIJE Mopitoring, Evaluation and Feedback preoject.

I hope that this satisfactorily articulates the reasons for my
needing a laptop computer.

8l
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MEMORANDUM

To:  Adam Gamoran
From:  Ellen Goldring & {H
Date: March 9, 1994
Subjecl: SUMMARIZATION OF ISSUES

Tam writing this memo to summarize some of the issues that Alan and [
discussed.

1. We need to write a MEF work plan proposal for...94-95 (2). The point is to try
te prepare a document 5o we all have a common understanding of our work
issues. We need to address some of the following issues:

A. Do wc want to proposc that we will not do feedback and update memos
to CIJE (and the communities)?

B. Do we want to “tone down” our ongoing monitoring? Will there bea
second year mobilization report? Let me mention Alan’s thought, in
general, that the reports should not be disseminated to anyone. Are they
really helpful?

C. We need to address the issues of informal cducators. Do we want to
propose this as part of our work?

D. Do we want to propose a process to monitor the use and development of
educator’s work reports and action plan for personnel?

2. We spoke at length, once again, about FR. Alan raised the issue that as we
work on “projects”—they are more and more “researchers” rather than field
researchers and there is nothing in their tasks or little that requires them to be
based in a given community. Again, the issue of how to justii; their cost (Alan
reminded me of the transition of 95—when LC will pay for rescarchers), How
to best use the resources?

3. Alan would like Roberta to work with Isa on her project, where Isa would
“buy out” some of Roberta’s time. Is this ok? What would she not do for
MEF? How much of her time?

4. I spoke with Bill—an issue to address from his point-of-view is: 1. The time
and cost of consensus building by the FR. In other words, they had a very hard
time “moving on” when they met in Baltimore and spent enormous amounts of
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Adam Gamoran
March 9, 1994
Page 2

time tryhxgb{o reach consensus (1 can imagine them hashing out litlle details before
seeing the big picture). 2 What docs it mean to be the “lead person”? How to let
the lead person move on, perhaps an “input” consultation modsl, rather than
consensus,

5. We discussed Institutional Profiles briefly with Alan at the staff meeting. It
became obvious very quickly that without the document which presents the
rationale for the work and the content of that work, we can’t really continue
the discussion with Alan.

6.1 sEent time with the FR on the Institutional Profile memo. (1l tell you about it
when we talk).

7. Iread R. Atlanta mrt——ht’s talk about it. My feeling is it is not worth
Fu.rsuing. We sh drop it—and I'm not sure she should revise it again
unless it is a leamning exercise).

When you can, call me so we can talk about these issues, perhaps before our next
conferenice call. We need to change the next call. Roberta and Tcan‘t do it on
March 16. How about March 17 at 8:30 in the evening (our time). It is ok with

everyone else.
We need to discuss many of these issues because of the contract renewal issues.
Alan was hopin%maybe you could come to Milwaukee onc cvening in April when

he witl be there (I may be there too. .a long story but it has to do with
Educational Leadership).

Alan also would like us to think about someane else for the Advisory Committee.
He suggested Barbara Newficld from Boston?

EG/1j



March 10, 1994

To: Alan Hoffmann

From: Adam Gamoran

CC: Ellen Goldring

Re: Computing needs of the MEF project

I’m writing with two requests regarding MEF computing needs.

(1) The first request is that Bill Robinson’s computer purchase be approved and expedited as
soon as possible. If necessary, it should be decoupled from other computing requests. I
want to reiterate that it falls within an existing budget which has longstanding approval. I let
you know long in advance that this request was coming, and moreover I’m sure it was
obvious that by hiring someone to conduct quantitative analysis we would need to provide the

equipment necessary to carry out that work.

As soon as Bill obtains this equipment, he will begin with the analysis of the Milwaukee
principals. We will also provide him with the Milwaukee teacher data, and unlike the
present circumstance, we will be able to do any analysis we want with far less trouble. (For
example, I'd like to get point estimates of teacher salary as a function of hours worked, type
of school, and experience.) If we decide to conduct analyses of Baltimore and Atlanta
teachers in-house, we will be ready. Even if we ask Nancy H. to do some analyses, we will
have the data ourselves and our own analyst, which will provide much greater flexibility and
capability for analyses.

He will also need the computer to analyze data from the institutional profiles survey. But
we’re not at that point yet.

(2) The second request is to pass on and endorse Roberta Goodman'’s request for a notebook
computer. As you’ll see in her memo, she declined the offer to purchase a computer when
she began her work with us. However, the computer she’s been using is now several years
old. It is heavy and noisy, and it has a relatively small hard disk drive. Because it is used
for family as well as work, the hard disk is nearly full. Hence, I recommend that we
purchase a notebook computer for her to use. The cost can be absorbed within our existing

budget.

Please consider this request separately from the first. This is not a "package deal.”
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To: gamoran
cC:
Subjs Re: is this what you had in mind? I'Ll se

No problems at alls, in fact the staff meeting with
Alan even said it went better than expected Julie
Less definsive and was a bit less egocentric (in 1t
Jaltimore, her role) than usual. So it was very ni
neeting was really to tell the FR about the thinki
in terms of from 3 to 23 and the sterring com. wor

In terms of MEF there are just lots of unfinished
really would Like the three of us to sit down and
and he doesntant another advisory meeting without
in Auguest, when A & S return to the states, Alan
Je moving here with his family, so he doesnt know
can take place. I think ultimately he feel under
fort and Hershorn about the project and its direct
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the FR went well and
Was more opens
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Froms: EUNICE:=:"73321.12238CompuServe ,COM" 10=MAR=1994 09:25:59.95

Tos Adam <gamorand, Ginny £73321.1223aCompuServe.COM>
g Alan €73321.12208CompuServe.COM>
Sunj: Robinson expenses

Hir, Adam. We missed you in Atlanta. I returned to an administrative
juestion. Bill has submitted bills for moving expenses totaling just
over the allotted $2,000. In addition, he has submitted a bill of $860
for car rental during January. D0id anyone approve this in advance? If
50r, against what budget Line? 1Is it also a moving expense? Anything you
can do to shed Llight on this before Mone.r when Alan will b2 here to
review it, would be very helpful. Thankse

ainny



Froms GAMO : : GAMOR AN 14=-MAR=1994 14:40:37.70
lo:z BILL, JULIE

CCs ELLEN, GAMORAN

Jubjs institutional profiles

Thanks for the memos on institutional profiles/practices. As YyOu Know

from my earlier reactions, my greatest concern is that we need to present

a rationale for the profiles. I thought Bill's January meno made an
excellent start on this, and 1 am asking Bill to elaborate in this direction
nows Given that Julie is working full=steam on Baltimore sducators, and
noberta 1s working on year 1 mobilization in Milwaukee and Atlanta, and

now that we've all gjven Bill tons of jnput on this, I am askinrg Bill to
darite a proposal that would be more substantive in its rationale.

Adam

(Bill: Please use the Compuserve fax feature to fax this to Rooerta. Thanks.)



From: EUNICE::"73321.1220aCompuServe .COM" 15-MAR=1994 21:59:14.006
To: Adam Gamoran <GAMODRAND

CC:

Subjs: aTLANTA TEMPLE AND ROBERTA

ADAM,

I AM FORWARDING TO YDU ISA'S NOTE TO ME
50 THAT YOU CAN BE UPDATED.

STILL NO NEED FOR ACTION UNTIL YOU HEAR FROM ISA BUT YOQU
ARE NOW IN THE LOOP

ALAN
- Forwarded Message =====w===

Subject: +Postage Due+Re:Roberta and Atlanta
Date: 09=-Mar=94 at 18:34
From: Isa Arons, INTERNET :iarondeis.calstate.edu

To: Alan D. Hoffmann,73321,1220

ni Alan!

Amazing that I just saw you this morning. and here 1 am back at my
computer. The meeting with the folks from THE Temple went very well. 1
nave a sense that they will go for it in the end, and 1'm jlad, because 1
ended up Liking Alvin a Lot == he seems really committed. They do have a
fes issues to discusss which they won't get to do till their staff
neetiny on Friday. Assuming I can get on line, I'LL e=mail you once ['ve
neard from them, or at Least leave a message Wwith Ginny.

I'LL Leave it up to you whether you want to contact Adam b2fore all this
is finalized.

dope the rest of your meetings went well. I was nice to sge yousr as always.
4'Shalom, Isa



From: EUNICE:2"73321.12202CompuServe.CUM" 15-MAR=1994 21:59:59.94
To: Adam Gamoran <GAMORAN>

ot oy Isa Aron {iarondeis.calstate.edud.,

ElLlen Goldring <GOLDRIEBa@ctrvax.vanderbilt.edu)
Subj: Isa Aron, Roberta and other sundries
A1 Adame

Le I am forwarding a message from Isa Aron which she sent to

ne more than ten days ago. I discussed the issue briefly 4ith
tllen and I said that from my point of view although the present
initiative is in Atlanta and not in Milwaukee, I am very jirterested
in tryinyg to make one of the "reconfiguring” Reform temples haspen
in one of our communities.

50 much so that | would be prepared to see this as part of
ioverta's task as lLong as we get compensated by their projzcta

This is clearly connected to Roberta's work plan and so I have
asked Isa to be in contact with you directly once the situation
oecomes clearer to her re: Atlanta.

alan

mmmmm=== Foruarded Message ==m=====

Date: 02-Mar=-94 at 15:25
Froms: Isa Aron, INTERNET:iaron@eis.calstate.edu

To: Alan De. Hoffmann,73321,1220

A1 Alan!

['ve been Leaving messages for you all over the place. I hope you get ne
of tnem. I apparently missed you by 5 minutes at the Mayflower hotel =--
talked to my mother instead!

I don't know exactly how this came about (acxtually I dos, out it's too
convaoluted to put into an e-mail message)s, we are now once again
neygotiating with The Temple in Atlanta to be the 5th congregation in the
cCEe However, since the adviser we had thought to send to Atlanta has
already started working with the congregation in St. Louis.

[he bottom Line is: we can only work with this congregatiol in Atlanta if
4@ can have Hoberta as the adviser, which would mean getting the CIJE to
release her for 20 days a year. starting in a month or so. || had
vreakfast with Barry Holtz, and he said that only you can nake this
decision.

I donit imagine you'll be able to make the decision instantly, and I know
you'll need to talk to Adam, but it would be helpful for me to have a
quick readings, especially if you think the answer will be "no." Then I
can stop my negotiationsright now, before we get too deeply into it.

Hope you're checking your e=mail these days. You could edither e=mail mne
sacks, or we could talks Tonight I'LL be at home 213=-939-9)21. Tomorrow
L*LL be home in the early morning. and at HUC after 10 a.m. my time =
213=-749-3424. Thursday evening is no good for me, but Frday I'm home all
day. Sunday I go to NY, and will be with the Westchester tongregation.
fope we connect one way or another.

Thanks == [sa
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CIJE Board Committee on Content and Program o 38

The Committee on Content and Program will deal with the contents, methods and evalua-
tion of the educational program areas of the CIJE work. In specific the Commiitee wifl
address two major CIJE projects currently underway, the Best Practices Project and the
Goals Project. As the CIJE extends its scope, other projects concerning educational pro-
gram will also become part of the Committee’s focus. The Committee will serve as the
forum to discuss the progress of these projects and explore significant issues that emerge
from the work.

‘The meetings of the Committes will scrve threc purposcs: a) to inform the members af the
Commitiee about the CIJE efforts in these areas, increasing the knowledge of Committee
members; b) to gain advice from the Commitice members about issues of policy and
priority; ¢) to suggest new project arcas for CIJI2 exploration.

T'he Best Practices Project is an effort (o document cxcmplary models of Jewish educa-
tional work and 1o use these examples for improving the quality of Jewish education in the
ficld. The project is directed by Dr. Barry Holtz (Jewish Theological Seminary of
America).

The Goals project is an effort to fostcr an wnderstanding of the critical role that Vision,
Gouals and Objectives play in Jewish education and to collaborate with local commmunities
to translate these leadership qualities into communal practice. The project is directed by
Dr. Danicl Pekarsky (University of Wisconsin).

Possible Activitics of the Committee

Best Practices Project
The Commiitee will:

a) Review reports of the findings of the Best Practices Project

b) Hear the bost practices researchers describe their work

¢) Hear best practices practitioners discuss their educational programs
d) Visit selected best practices sites
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Follpwing these inputs, the Committee will:

a) Evaluate issues arising the the documentation of best practices (e.g. how should they be
docamented? what models curreatly exist, if any, for documentation, ¢tc.)

b) Discuss issues that relate to the implementation of best practices to now settings (ques-
tions of "replication”, educational projects that emerge out of best practices work, etc.)

¢) Discuss "new practices” that deal with similar issues

d) Discuss of other possible expansions of the Best Practices Project: evaluation of "best
practitioners”; project on best practices of the past; compilation of biographies of lcaders
from best practices sites, etc.

The Goals Project
The Committee will:

a) Learn about the aims and method of the Goals Project

b) Discuss issues related to goals in Jewish education

c) Explore the "Educated Jew Project” and its relationship to Goals project
d) Hear presentations by writers of the Educated Jew Project

e) Discuss issucs relaied to moving from Goals 1o action

f) Hear presentations by represeptatives of educatiopal institutions that are characterized
by *vision-driveancss”

g) Visit such institutions

See Appendix A for other agenda areas in the future.
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University of Wisconsin—Madison
MADISON, WISCONSIN 53706

DEPARTMENT OF SOCIOLOGY TO CALL WRITER DIRECT
SCCIAL SCIENCE BUILDING
1180 OBSERVATORY DRIVE PHONE (€08)
MEMORANDUM
April 29, 1994

To: Annette Hochstein
From: Adam Gamoran
Re: Conference of the Research Network on Jewish Education

Julie Tammivaara and Roberta Goodman have submitted the attached "work-in-progress” for
presentation at an informal roundtable at the conference of the Research Network on Jewish
Education on June 4-6. The presentation will not make reference to specific communities or
individuals. It seems clear from the abstract that neither problems of confidentiality nor
problems of conflict with ongoing CIJE or Lead Community efforts are raised by this
proposal, so I have given tentative consent to the presentation. Please let me know if you
see any problems with this.

It is understood that should a written document be prepared, it would need to go through our
review process before it could be published or disseminated.



Abstract

Teacher Power in Jewish Education

Julie Tammivaara and Roberta Goodman
February 1994

The purpose of this paper is to examine the concept of power in the context of
formal Jewish educational settings. We take as our definition of power Heilbrun’s
statement that “Power is the ability to take one’s place in whatever discourse is essential
to action and the right to have one’s part matter,” and as our conceptual perspective
Berger and Luckmann’s formulation of the social construction of reality. Our data
sources include interviews with teachers, principals, and rabbis in three major American
cities. We found that, in general, the concept of power outside the immediate classroom
setting is relatively alien to most teachers. Within this constraint, we argue that what
constitutes important educational discourse and, thus , where teachers can exert power,
varies across settings. While Judaic knowledge, meaning, feeling, and practice are
important to virtually all educators, they are not equally important to all. Similarly, the
primacy of curriculum, teaching methods, educational philosophy, and school
administration differs widely across schools and affects the nature of discourse important
to action within a setting.





