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Professional Training of Teachers 

In Jewish Education 

T AINED IN EDUCATION 38.6% 

TRAINED IN BOTH 20.7 

TRAINED IN JEWISH STUDIES 10.2% 
TRAINED IN NEITHER 30.5% 
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Before 13 

Le gend 

NONE - No Je wish Education 

A fte r 13 

ONE DAY - l Day Supplementary Sch ool 

TWO DAY - 2 o r More D ay Supplemen1ary S c h ool 

DAY SCHOOL - Day School, School in Israel, Yeshiva or Jewish College 
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Jewish Education of Pre-school Teachers 
Before 13 

NE DAY 39.6% ONE 21.9% 

AY SCHOOL 15.2 

WO DAY 23.3% 

Legend 

D NONE - No Jewish Education 

After 13 

O NE 55.0% 

~ ONE DAY - l Day Supplementary School 

■ TWO DAY - 2 or More Day Supplementary School 

■ DAY SCHOOL - Day School, School in Israel, Yeshiva or Jewish College 
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GAMO$ type resbrief.tbl 
From: EUNICE:: " GOLDRIEB@ctrvax . Vanderbilt. Edu" 25-SEP- 1994 09 : 39 : 01. 65 
To : gamoran 
CC: 
Subj : Table 1 {exp) and 2 if we need it 

TABLE 1: Teachers' Experience in Jewish Education 

one year or less - lOt- b 
Two to f i ve years -4-&%- z. r 
Six to ten years ..26-%- '"2.-"f 

Eleven to twenty years -r34;- -z..._'-{ 

More than twenty years - 4-%- Ii 

TABLE 2: CAREER PERCEPTIONS FOR FULL AND PART- TI ME TEACHERS 

Full- time teacher 
72 % 

Part-time teacher 

Total 

Career in 
Jewish Ed . 

28% 

54% 

59% 

No Career in 
Jewish Ed. 

4 6% 

41% 



(5 r,Q_ Y€ lV\ 0, (p ':, s 
1"" i.v o +o F:-N ;--etM 5 

S. ~ -/-;;, ~ ;>'"P Ult> 
f (p~ +0 ~~ yt,tM.S 

fvl~ tlttf.vv\ +~1; y{J{/VI s 
C ~ ;; "i-<t> ;e, \-

\q6& -Z. \,€C{L~ ~' b({ ct fl{lv riJ <, 

•"" e)vL 1>e5re,e 
~ .f--\\ I rV(, .f l&-M (),11 t)e.,c,., ~ ~( ~ \ ' ~J. ➔ 

1)/ >" Wvo/ 
t;-1P I ~ I. ti{) 
1fe -s;~ ~Cb I 

TOTAL 

I 

sfT//AJb 
D7 5., k"ol 
~ ✓pf I ~.,bp 
~ tt. - s (, hP 

\D\ frL 

Y~ o/o 

l/?-% 

ltR 1 0 

l{ fj 'te, 

Yo o/"' 
l r 1c, 

(0 /t> 

?t lo 

!? ?o 

' ?" 
lj /2, 

I 2 /o 

'"" Qd _,,,, a.J. ~ . 

\A,<nkd . .., 
~~eu 

y:§ /4 

S-5 % "' 

So /o 

Si% 

.. 



~ ·s V ...-c I • f' to4' SS, ,;,.& i-t~ .:i ,-...,J .,.P_ 
fe-q c ~ <, ., ~ :}~ V\-- d ~ S. ._ l16d ~ 



D~ .S l: l,a) 

S \. l>.oo ( , "" 

"~-:: ,b 
I di :. I -z.: 

2 cnMa,c ~ "'2,.. ~ 

r;J"1--- lo 1-

S-pp) 

VI CMQ ::- ( 0 

I J'7 -- 7.--(:, 

2.mu"' sq 
J°l __ -z. S" 

- T 

11\tAJZ~ 2. 2.. 

... 
Id/.- 3 9 

261 ,.,, ~ (... 3 
:> o/~ I IP 



61 Cl/o 
AY Sl ooL 



7.0 

6.5 

en 6.0 a.. 
0 
J: 
en 5.5 
0:: 
0 
~ 5.0 
w 
(.) 

> 
0:: 

4.5 

w 
en 

I 4.0 
z 
=It 
C 3.5 
(IJ 
G) 

~ 3.0 
Orthodox Day School Presohool Non--Orthod Orthodox Preschool 

Supplementary School Day School Non-Ortho 

SETTING TYPE 



I 

\ 

< 

~ 

.. bra-f's 
A-b6u+ +~ s ~1 of '-f d~ (~~ 

..- -:,_,, .17 -a cJ-10W\ LA 
.,.- \ V) ~ V .,~ I.A- ~ - /1,t (; 'f:. 

- ctva.,\ ,v'\ /qc,g- ~ v~ e [ye,,.,~ 

/ C IAcJJ-s 

1'f'. - ~ J .~ <..J'.L. 

- y-< '7/ Ill 'iJ 

- V\ \,; INt ~,, OA,M OV\ s t-\A O ~ r--t-l 



-Ar<- ~~ ,V\) Sc~ 

- yes sfc-t0.\ J 

A~ -\-s ,, v, J ~ ,W) ~ trOf;V\fJ a;, 7 ~J,c~J: 
- No - lock: -/ ~ -~ i.1. '-<- t-rc;, V? 'iJ 

- v\lJ tf ~ ~ I rt "~ LI~~ w 
"'\ c.. /', 

- 1 ()d 1.J C ClvVl'q ct<. , 
- (\ q +:-""' ~ s. 7<; -r 

,+o~• t.S ~ ~'f--..N_ - .S ~ [; ~ ( 1 Cv.l'Q..Q,lt o //> 



, 7. ~ 

~.f ,'1 YeJ J <; -h--) /1-1 c-. ' er") - 5~ ..- Or t-., 5'0 rv°J t..t O ,,.11• 0 1. "f 

S✓pp) l l- IL 
-Or\"'- lS, 

1(/'L 10 Lf yv"-c:> 3 

loTA L. '7-7..:-. \"t 



(SI 
\D 

' N 
(Tl 

' .... 
U) 
U) 
J:>. 

EDUCATION AS A CAREER? .... 
GJ 

<SI ,..,.,, al 

Leg end 
/ 

; 

□ 
J:>. - -- _ __J YES, A C AREER (SI 

~ 
, 

i ~ 
w . ,• 

II U) / 

NO , NO T A CAREER 00 
Ci) 

80% co 
(7l 

al 

70% 

A 
~ 
A 

60% ~ 
~ 
ro 
Cl' 

50% l3J 

Ul 
H 
r r 

40% ;;o 
0 
Ill .... 

30% 
z 
gJ 
z 

(') 

20% ..... 
f=n 

10% 

0% 

/ 
/ 
I 

,/ 

FULL-TIM E PART-TIM E 
-0 
I> 

~ 
cg 
N 



w ,, 
H u 

; 
H 
co 
f? 
...J 
...J 
H 
co 

lSl 
U) 
0) 
IS) 

~ 
O') 
<;J 
IS) 
,;t 

(S) 
1.0 
(D 
(S) 
(D 
C"I 
C"I 
<:t 
(S) 
'<f 

N 
M 

LO ..... 

<:t 
C"I 
C"I .... 
' 1.0 
N 

' (Tl 
(S) 

Teacher's Jewish Education Before 13 
Day School 

Supplementary School Pre-school 

r □ 
l 

111 

ll 

Legend 
NONE - No Jewish Educatfon 

ONE DAY - l Day Supplementary School 
' I 

TWO DAY . 2 or More Day Supplementary School l"'~~c r l 
DAY SCHOOL. Day Sch ool, School in Israe l , ~Jriv~ is~~ 

- - --- --- - ---- -""--- --· ·----



GAMO$ 
From: 
To: 
CC: 

Subj: 

type resbrief.ant 
EUNICE: :"100274.l745@compuserve . com" 7-OCT-1994 10:04:17.77 
Gamoran <Gamoran> 
Gail Dorph <7332l.12l7@compuserve.com> , 
Ellen Goldring <goldrieb@ctrvax . vanderbilt . edu>, 
Alan Hoffmann <7332l.1220@compuserve.com> 
Policy Brief GA 

Hello to all, 

Please give copy to Nessa and anyone else who wants to read but isn't 
in my home list . Thanks!} 

**************************** 

We read the document with great interest and believe 
that it contains all the the elements necessary for 
drafting the policy brief . However we bele ive t hat 
i t requires too much 
d i scrimination among the various dat a p oints 
and arguments 
to get the point across t o busy GA a t tendent s . 
Therefore the suggestions 
below are only geared at the t ranslat ion of that 
document into a product f o r t he GA. We hope they 
are useful for Nessa . 

Two guiding questions and approaches to these 
informed our thinking: 

l . what should be the message : 

a. the bad news about teac hers, their preparation and 
in- service training 
b . the good news about pote ntial for improvement 
c . something can be done a bout t h e situation : 
operational suggestions t hat lead to suggest ions 
for possible action 

(perhaps points a) and b) should be in reversed 
order) 

2. how should the document be crafted if we want 
to maximize the chances for promoting discussion 
and then action? 

a. we think a short and hard- hitting document. 
Perhaps 2-4 pages of easily accessible design, with 
highlighted main points, brief textual- contextual 
paragraphs, any information, background, supporting 
data i n appendix form. 
b. key points should be few and easily memorizable 

c. key points should be highlighted 
d. the minimum necessary context could be offered 
with each key point 



I 

e.additional inormation should be appended, added 
as exhibit, etc. (e . g., who is the CIJE, what is MEF, 
how was research conducted) 

To illustrate, here is a sampling of points one might 
use to give the message: (mostly direct quotes 
lifted from the document or variations on them) : 

a) the score: 

picture is a rich and diverse 
it brings home an unavoidable 
the teaching force is in 

The overall 
Nonetheless 
conclusion: 
serious need of improvement . 

one. 

**** Almost four fifth of the teachers we surveyed 
lacked solid background in Jewish studies, or 
professional training in education, or both. 

**** 30% of the teachers a r e unt rained: they lack 
professional traning in bo t h education and Judaica. 

**** Only 40% of days- s chool teachers are certified 
as Jewish educators 

**** More than one third of supplementary school 
teachers and over 60% of pre- school teachers 
attended religious school once weekly or less 
before age 13. After age 13 the proportion who 
recieved minimal or no Jewish education is even 
greater 
(needs language editing) 
**** A.bout 10% of teachers in Jewish pre- schools are 
not Jewish. In one commun ity the figure is as high 
as 20%. 

**** In-service training, which might h elp 
remedy these deficiencies i s i nfrequent and 
haphazard, particularly in days- schools and 
supplementary schools 

Even at best workshops are isolated events, lacking 
the continuity of an overall system and plan 
for professional development 

The teachers in our survey went on average to 
two workshops per year. If a typical workshop 
lasts 3 hours it is clear that shortages in 
subject matter and pedagogic background 
cannot be remedied by current in-service 
training practices. 

b) the good news: something can be done 
because of the commitment of the teachers 

**** Most teachers are strongly committed to 
Jewish education and intend to remain in their 
positions. Therefore investment in Jewish 



teachers is likely to pay off . 

Almost 60% of the teachers said that Jewish 
education is their career 

-- because there are models in general and in Israeli 
education for training, for in-service training 

-- because of the will to dedicate resources 

c)what can be done? 

The Jewish Community of North America will need 
to decide how to address these challenges. 

* What resources are available to promote 
in- service education - institutions, faculty, 
fiancial support 

* What should be the content of in-service education 
for different types of school? 

* What standards for professional development should 
be advocated? 

* What creative ways can be found to enhance the 
professional growth of all Jewish educators? 

etc. 

A few additional points regarding the document 
itself - editorial and other: 
There are some points of nomenclature and 

language that could be clarified or made 
consistent: 

* Judaica, Jewish studies? 
* Secular education - general education? 
* teacher's institute= Jewish teacher's institute 
* Degree of Jewish studies from insitutions of Higher 
Jewish Learning (does this include places like 
Graetz? if not how does one refer to these?) 
* manpower? faculty; staff; human resources 

Page 1, end of first paragraph: preferable not to say 
why the three communities were selected {"for their 
dedication ... " ). Other communities may contest the 
statement . Same true for the end of the next 
paragraph ("-- if anything teachers in the Lead 
Communities may have ... "). Too contestable. 

Hope this is helpful. Should we have 
a telecon about the brief? 

Good luck and good inspiration, 



GAMO$ type resbrfov.eg 
From: EUNICE:: "GOLDRIEB@ctrvax. Vanderbilt . Edu" 9- OCT- 1994 15:06:37 .21 
To: GAMORAN 
CC: 
Subj: Re: draft of overview 

My comments on the overv iew: 

1) I think the opening paragraph is too short . Even if it is redundent 
I woul d keep this paragraph and then add another short paragraph from 
your origianla paragraph that Nessa took out saying there is a lack of prep 
arati on and inservice in not sufficient to make up the deficiences. 

In the first sentence add formal next to educators. 

s econd sentences, I like indicates rather than shows and I dont 
like the word both. perhaps simultaneously, or maybe nothing is needed there. 

Preparation of Teaching: I would start with a sentence like: 
Most teachers are not trained for teachgin in Jewish education. Only 21% 
(remember Nessa's comments abut using a fifth) of t eachers are . .. . 
The r est of the section s ounds great . 

In-s ervice : First sent . I would change might to can . 
Do you what to add a sentence that these in- service "rates" are well 
below most requriements for public school teachers? 

commitment: Rather than s aying 6% are seeking posisiton outside 
Jewish ed , I would give the posisitve and say , Sixty-six percent (please 
check the number I dont hav it her e) of the teachers plan to continue 
teaching in their current position and then if you want add the 
6% figure , while only 6% plan to seek a position outside Jewish 
education. I would add t he figure of 44% supple . teachers saying Jewish 
edu i s their career, eve n thoguh we have the part time number because 
many of the participants i n the GA may say .. oh, well thi s doesnt speak 
about the real problem , s uppl ed . I like the sent that say 
eventhough there are virtually no full- time suppl. t eachers 44 % c onsider 
jewish ed their career . 

The par agraph Teachers' enthusiasm and commitment of ferr . .. 
could be offset in another section cal led , who knows, A time to Act 
or s omething of an upbeat summary just to close the page. 

An afterthought, I think the first sentence should read : 
the s ame, and then perhaps a sentence something like 
the r esults of this study highlight the need to reexamine the personnel of Jewis 
h education througout North America. 

Ig uess what I ' m missing is something that links this to the "call to arms 
for NA". This sent . maybe should not say reexamine the personnel , 
but s ay reexamine the personnel training needs and professi onal development 

I think this will be a great addition to the brief . 

I f you want to have me take another look, I'll be back on e-mail 
this evening. 



#1 
From: 
To : 
CC : 

9 - 0CT- 1994 18:52:49 . 94 
EUNICE::"73443 . 3l52@compuserve.com" 
"INTERNET:GAMORAN@ssc.wisc.edu" <GAMORAN> 

NEWMAIL 

Subj : we've 
or tonig 

been asked to write an overview -- comments welcome today (Sunday) 

Dear Adam, 
Regarding the overview, I would alter the sentence on preparation to say 

30% have degrees in neither education or Jewish studies, not " training . " I do 
not quite agree with the sweeping nature of some other comments, but understand 
the political intent. Cheerio, Julie 

MAIL> 



To: 
CC: 

Subj: 

Adam Gamoran <gamoran> 
Ellen Goldring <goldrieb@ctrvax.vanderbilt.edu>, 
Roberta Goodman <73443.3l50@compuserve.com>, 
Julie Tammivaara <73443.3l52@compuserve . com> 
Comments on Overview 

Adam and Ellen, 

My comments are as follows. 

1. I find the tone and clarity the second half (beginning with "In- Service 
Training For Teachers") to be very good. No suggestions. 

2 . Typo - left out an "e" in improvement (last line of "Overview" 
section). 

3. In the "Preparation for Teaching" section, the phrase "Jewish content 
areas" seems too ambiguous. I suggest usi ng t h e s a me phrasing that you 
used t wo lines later "educa t i on or J ewish studies" . 

Press RETURN for more .. . 

MAIL> 

#3 
4. Also, 
order of 
training 
teachers. 

9 - 0CT-1994 21 : 2 1: 18 . 93 
in the "Preparation for Teaching" sect ion , I would reverse the 
lines two and t hree. I n this way, you finish discussing the 
of the whole population , before dis cussing just day school 

5 . Also, concerning same par t , I'm not sure the figure o f 40% is the 
correct one to be using . I n checking over t h e data, it seems to me that 
this figure was obtained using JEWISHED (Certificat ion i n Jewish 
studies). If so, it is s ome what misleading, since t h e rest of the section 
is referring to a combined meas ure of either certification OR A DEGREE in 
Jewish studies. Readers will miss the differenc e . Us ing the combined 
measure, the figure would be "among day s c hool teachers, only 60% have 
formal training in Jewish studies" . Perhaps not a point to highlight in 
the overview? 

Though a bit wordy as I've written it, perhaps the following would serve 
better: "Even among day school teachers, only 39% are professionally 
prepared in both education and Jewish studies, while 13% do not have 
formal training in either field." Then again, perhaps refer only to the 

Press RETURN for more . . . 

MAIL> 

NEWMAIL 

#3 9 - 0CT- 1994 21:21:18.93 NEWMAIL 
overall picture? 

6. Fi nally, I d i dn't f i nd the last t wo sentences in this section 



' (concerning the% of non- Jews) to be well connected to the beginning 
sentences on training . I would suggest either dropping it (Is it an 
important point?) or providing a segue (though I'm not sure how). 

That's all , Bill 

MAIL> 
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A two-year study dfieducators in three communities provid~~!ich and diverse picture of teachers' 
preparation and development as educators. The study ~hows that the teaching force is in serious 
need of improvement, and provides reason for optimism 
that such improvment can take place. 

?: o f- - Preparation for Teaching 
M~~t- -+~ rJ/'Q <Ao+ A {-l"e-i v"l.(c) ..,s 'T,el.A,, c;.-i r- J c~~t1'l ~ , 0/i':J 2 I ~ /.,i'tv-(_ .:)( 
~er.s..ai:e..Jlm~onal-4'--Prepai:ed-fui:..t~Gh.i-ng, ia both .education and Jewisb ~ ..., e,J .. 
~- Even among day school teachers, only 40% are certified in Jewish education. t- , ..., Tew-.sl-1 ~ 

Cl,&,a,..~ ,II] ~..,. 
Thirty percent of teachers do not have~ 
education ov.ewish studies. 

·,-./1. 

Ten percent of pre-school teachers are not Jewish. In one community the figure is as high as 20%. 
These figures pertain to teachers in Jewish schools teaching Jewish content. 

In-Service Training for Teachers 

In-service training, which ~ help remedy these deficiencies, is infreqlllent and haphazard, 
particularly in day schools and supplementary schools. Even the best teacher workshops are 
isolated events, not connected to one another as part of a comprehensive plan for professional 
development. 

The teachers attended about two workshops per year, on average. Pre-school teachers averaged 
between three and four workshops per year, supplementary teachers averaged between two and three, 
and day school teachers typically attended one or two workshops each year. 

Juxtaposing the lack of professional preparation alongside the infrequency of in-service training 
presents a striking picture of a system in need of reform. 

Teachers' Commitment to Jewish Education 

The study found that teachers are enthusiastic about teaching and committed to Jewish education. 
They enjoy the intrinsic rewards of working with children and contributing to the Jewish people. 

Almost 60% of all teachers, including 72 % of full-time teachers and 55 % of part-timers, view Jewish 
education as their career l ~c.s ace seeking a pQsition outside Iewisb edweetion.• 
Almost 40% of the teac9ers have taught for more than 10 years, and only 6% were in their first year 
of teaching when the s Udy took place. 

Teachers' enthusiasm/and commitment offer a great opportunity to improve on the problems of 
insufficient preparatihn. The time is ripe for new, comprehensive plans for teachers' professional 
development. The/challenge for schools, communities, and North American Jewry, is to create 

,~<:><:os _ 6~· .~~J~r.~J 1- . ~ 0..A-1 c) c.,,vt ~ tO 

o--t ~ JL -reJ 
l. \., I f'eN\ t-
""- ✓ 0 S .·\ 
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Future research reports are in preparation, covering such topics 
as career opportuni ties, salaries, benefits, recruitment, and so 
on. 

Text for Box 3: 

Box 3. According to "Highlights of the CJF 1990 National Jewish 
Population Survey, " by Dr . Barry Kosmin and colleagues , 22% of 
men and 38% of women who identify as Jews received no Jewish 
education as children . By contrast, only 10% of the teachers i n 
Atlanta, Baltimore, and Milwaukee were not formally educated as 
Jews i n childhood. 

Text for Box 4: 
Box 4. Technical notes . 
In total, 983 teachers responded out of a t otal population of 
~1100? in the three communities . In gener al , we avoided sampl i ng 
inferences (e . g. , t-tes t s ) becau se we are analyzing population 
figures, no~ ~~amp l es. Respondents i nclude 3<?2,_day s c hool 
teachers, ~~upplement ary school t eachers , a nd~ pre-school 
teachers. Teachers who wor k a t mor e t han one t ype of setting 
were categorized according to the set ting (day school, 
supplementary school, or pre- school) at whi ch they teach t h e most 
hours (or at t he setting they lis ted fir st if hours were the s ame 
f or two types of settings ). Each teacher is count ed only once. 
If teachers were counted in all the settings in which they teach, 
the results would look about the same , except t h a t supplementary 
school teachers wou ld look more like day school teachers, because 
61 day school teachers also work in supplementary schools. 

Missing responses wer e excluded f r om calculation s of percentages . 
Generally , less t han 5% of responses were missing for any one 
item. An exception was the question about certification in 
Jewish education . I n a t l eas t one community, many teachers left 
this blank, apparent l y because t hey wer e not sure what it meant. 
on the assumption that teachers who did not know what 
c ertification was were no t c e rtified, we present the percentage 
who said they were certified out of the total who returned the 
survey forms, n o t out of the total who responded to this item. 

\9 



OVERVIEW 

A two-year study of fonnal Jewish educators in three communities provides a rich and diverse picture 
of teachers' preparation and development as educators. The study indicates that the teaching force is 
in serious need of improvement, and provides reason for optimism that such improvement can take 
place. 

Preparation for Teaching 

Most teachers are not professionally trained as Jewish educators. Only 21 % have a degree in 
education and in Jewish studies. Thirty percent of teachers do not have a degree in either education 
or Jewish studies. Even among day school teachers, only 40% are certified as Jewish educators. 

Ten percent of pre-school teachers are not Jewish . ln one community the figure is as high as 20% . 
These figures pertain to teachers in Jewish schools teaching Jewish content. 

In-Service Training for Teachers 

In-service training, which could help remedy these deficiencies, is infrequent and haphazard, 
particularly in day schools and supplementary schools. Even the best teacher workshops are 
isolated events, not connected to one another as part of a comprehensive plan for professional 
development. 

Most teachers attended no more than four workshops during the previous two years. Pre-school 
teachers averaged six to seven workshops, supplementary teachers averaged between four and five, 
and day school teachers typically attended three or four workshops over a two-year period. 

Juxtaposing the .lack of professional preparation alongside the infrequency of in-service training 
presents a striking picture of a system in need of reform. 

Teachers' Commitment to Jewish Education 

The study found that teachers are enthusiastic about teaching and committed to Jewish education. 
They enjoy the intrinsic rewards of working with children and contributing to the Jewish people. 

AJmost 60% of all teachers, including 72% of full-time teachers and 54% of part-timers, view Jewish 
education as their career. Sixty-six percent of the teachers plan to remain in their current positions, 
and only 6% intend to leave Jewish education in the near future. Almost 40% of the teachers have 
taught for more than 10 years, and only 6% were in their first y,ear of teaching when the study took 
place. 

A Time to Act 

Teachers' enthusiasm and commitment offer a great opportunity to improve on the problems of 
insufficient preparation. The time is ripe for new, comprehensive plans for teachers' professional 
development. The challenge for schools, communities, and North American Jewry, is to create 
opportunities and incentives that teachers can embrace. The challenge for teachers is to participate in 
designing and taking advantage of new opportunities for professional growth. 
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Counc i l f or Initi ati ves in Jewis h Education (CIJE ) 

Research Bri ef : Backaround and Profe ssi onal Traini ng of 'Teachers 
in Jewish Schools 

The responsibility f o r dev eloping J ewish i de ntity and 
insti l l ing a commitment to J u dai s m. .. . n ow rests 
primarily with educati on. 

--A Time t o A.ct 

In November 1990, the Commission on Jewish Education in North 
America released A Time t o Act, a report calling for dramatic 
c h a nge in the scope , s tandards, a nd qu a lity of Jewish education 
on this continent . I t concluded that the revitalization of 
Jewish education will depend on two vital tasks : buildi ng the 
prof essi on o f J e wish education; and mobilizing community s upport 
f or Jewish education. The Council for Initiatives in Jewish 
Educati on (CIJE) was established to implement the Commission's 
conclusions. 

Since 1992, CIJE has been working with three lead communities -­
Atlanta, Baltimor e, and Milwaukee -- to demonstrate models of 
systemic change at the local level . The lead communities boldly 
engaged in a pioneering, comprehensive study of their teachi ng 
personnel in day schools, s upplementary schools, a nd pre- schools. 
Formal Jewish educators were surveyed, and a select sample were 
interviewed in d epth . The goal: To create a communal plan of 
action to build t he profession of Jewish education in each 
community. 

Two years l ater, the initial results of this study are 
illumi nating not only for the three communit ies but as a catalyst 
for reexamining the personnel of Jewish education throughout 
North America . This policy brief summarizes t he study ' s findings 
in a critical area: t h e background and professional training of 
teachers in Jewish schools (box 1 ) . 

Are teac hers in J ewi sh sch ools t rained as Jewis h educators? 

M!ost are not. The survey indicates that only 21% were trained as 
Jewish educators, with a university or teacher ' s institute degree 
in educati on, as well as a college or seminary degree in Jewish 
s .tudies . An additional 39% are partially trained, with a degree 
in education but not Judaica. Ten percent of the teachers have a 
degree in Jewish studies , but not in education. The remaining 
30% of teacher s are untrained, lacking professional training i n 
eit her education or Judaica ( fig. 1 ). 

Does the teachers• training di ffer ,according t o educati onal 
s etting? 



Training in education: About half the teachers in each setting 
(day schools, pre- schools, and supplementary schools) reported 
university degrees in education (table 1). An additional 15% to 
19 % of pre-school and day school teachers have education degrees 
from teacher's institutes, as do 6% of supplementary school 
teachers. These institutes are usually one- or two- year programs 
taken in lieu of university study. 

Training in Jewish studies: Day school teachers of Judaica are 
much more likely than teachers who work primarily in other 
setti ngs to have post- secondary training in Jewish studi es. 
Forty percent of day school teachers are certified as Jewish 
educators , and 38% have a degree i n Jewish studies from a 
college, graduate school, or rab binic seminary ( table 2 ) . In 
supple.mentary and pre- schools, the proportions are much s maller. 
overall, around 80% of the teachers lack advanced degrees and 
certification in Judaica, and even in t he day schools, 60% lack 
such grounding i n their subject matter (box 2). 

What Jewis h e ducation did the teachers receive as children? 

Almost all the t eachers received some Jewish e ducation as 
children, but for many the educati on was minimal . Before age 13, 
25% percent of s u pplementa r y school t eachers and 4 0 %% of pre­
school teachers att ended rel igious school once a week, and 11% of 
suppl ementary teachers and 22% of pre-school teachers did not 
attend at all at that age . After age 13, even g r e ater 
proportions received minimal or no Jewish education (figs . 2 , 3; 
box 3 ). 

One of the more s t artling findings is that many pre - school 
teachers are teac h ing Jewish subject matter to Jewish children-­
but are not themselves Jews . Overall, 10% of the teachers in 
Jewish pre- schools are not Jewish . In one community, the figure 
is as high as 20%. 

Why is thi s the cas e? One pre- school dir ector we i nterviewed 
shed light on the question : 

I have an opening for next year. I have a teacher l eaving 
who is not Jewish . I' m interviewing three teachers, t wo of 
whom are Jewish ; one of whom is not . And to be frank with 
you • .. I should hire one [who is ] . . . Jewish. Unfortunately, 
of the three people I a m interv iewing, the non- Jewish 
t eacher is the best teacher in terms of what she can do in 
the classroom. So it creates a real problem. 

In t his instance, the Jewish candidates were better versed in 
Jewish content and were Jewish role models, but the non-Jewish 
applicant was more skilled as an educator, and that consideration 
carried more weight . Many pre- school directors described a 
shortage of qualified Jewish teachers . 

Does in-service training compensate for bac kground deficien c ies? 



No. Most teachers attend very few in-service programs such as 
workshops each year. Close to 80% of all teachers were required 
to attend at least one workshop during a two- year period. Of 
these teachers, around hal f attended no more than four workshops 
over a t wo- year time span. 

Pre- school teachers: These teachers typically attended 6 or 7 
workshops in a t wo- year period, which is more than teachers in 
other Jewish set tings ( f i g. 4). Most pre- schools are licensed b y 
the stat e, and teachers receive professional development as 
required by state standards. Given the minimal backgrounds of 
many of these teachers in both Judaica and education, however, i t 
is appropriate to ask whether in Jewish settings the requirements 
should exceed state standards, which are aimed at teachers who 
have already had professional training . 

Day school teachers: Alt hough state requi rements apply to 
general studies t e achers in day schools , Jud a i ca teachers are not 
bound by state sta n dards . We f ound little evi dence of sustained 
professional development among t he day s chool t e achers we 
surveyed . On average, those who we re required to attend 
workshops did so about 3.8 t imes every 2 yea r s -- or less than 2 
workshops a year. 

How does this compar e to secular standards? In Wisconsin, for 
example, teachers are required to attend 180 hours of workshops 
over a five- year period to maintain their teaching license . Day 
school teachers in our study engaged in about 29 hours of 
workshops over a five- year period (assuming a typical workshop 
lasts 3 hours). This is less than one-sixth of the requirement 
for state- licensed teachers in Wisconsin . (Despite variations 
among stat es in our study, we found little diffe rence across 
communities in t he extent of professional development among day 
school teachers. ) 

Professional development for Jewish educators i s not only a 
matter of making up for deficiencies. I t is also a means of 
renewal and growth , something that is imperative f or all 
teachers. Even those who are well p r epared for their positions 
must have opportunities to keep abreast of the f i eld, to learn 
exciting new ideas, and to be invigorated by contact with other 
educators . Since most day school teachers hav e incomplete 
professional preparation, the scarci ty of in- service is an even 
more pressing matter. 

Supplementary school teachers : These teachers reported sli ghtly 
higher average workshop attendance, about 4.4 sessions in a two­
year period. But since most supplementary s c hool teachers had 
l ittle or no formal Jewish training after bar/ bat mitzv ah, and 
only about 50% are trained as educators, the current status of 
professional development for these teachers is of serious 
concern. Even those who teach only a few hours each week can be 
nurt ured to develop as educators through a l o ng- term program of 
learning. 



summary: Atlanta, Baltimore, and Milwaukee offer a number of 
valuable in-service opportunities for their teachers . All three 
communities have city-wide teacher conventions, and all three 
offer some form of incentive for professional development. 
Still, in-service education tends to be infrequent and haphaz,ard, 
particularly for day and supplementary school teachers. At best, 
workshops are isolated events, lacking the continuity of a n 
overall system and plan for professional development. Veteran 
and beginning teachers may be offered the same workshops; 
teachers of strong Judaic content but little pedagogic training 
may be offered the same opportunities as teachers with strong 
backgrounds in general education but little Judaica. 

The l ikelihood of changing this picture in the f uture depends to 
an important extent on teachers' willingness to participate in 
professional development . Hence, the study of educators examined 
teachers' commitment to Jewish education. 

Are teachers i n Jewish schools committed to Jewish education? 

Yes. Almost 60% of the teachers view Jewish education as their 
career. Even among part-time teachers (those teaching fewer than 
30 hours a week), half described Jewish education as their career 
(fig. 5). In suppleme ntary schools, where almost no teachers are 
full-time educators, 44% consider Jewish education their career. 

There is considerable stability in the teaching force as well . 
Thirty-eight percent of the teachers have taught for more than 10 
years, while only 6% were in their first year as Jewish educators 
when they responded to the survey ( table 3). Sixty-six percent 
intend to continue teaching in their same positions, and only 6% 
plan to seek positions outside Jewish education in the near 
future (box 4 ) . 

What do these findings mean, and what can we do? 

Almost 80% of the teachers we surveyed lacked professional 
training in education, Jiewish content -- or both. A substantial 
minority of teachers received scant Jewish education even as 
children. Yet the teachers have relatively little in-service 
training, far less than what is commonly expected of state­
licensed teachers. 

Our findings in day schools are particularly ironic. Although 
children in these schools study both general and Jewish subjects, 
the special mission of these schools is to teach Judaism. Yet 
the day schools hold their teachers of Judaica to lower standards 
than their general studies teachers. 

Pre-schools provide more staff development, but the teachers are 
the least prepared in Jewish content when they enter their 
positions. Indeed, an important minority are not Jewish . 



Supplementary schools are s taffed by many teachers with training 
in education , but limi ted background in Jewish content. In­
service opport unities exit, but they are infrequent and lack 
continuity. 

And yet, in all settings, teachers are str ongly devoted to Jewish 
education. They are enthusiastic and committed to the intrinsic 
rewards of working with children and making a contri bution to the 
Jewish people. The commitment they exhibited means that it would 
be well worth investing in their professional development to 
improve their knowledge and skills. 

Each of the lead communities -- Atlanta, Baltimore, and Milwaukee 
- - is devising a comprehensive plan to improve the caliber of its 
Jewish educators . We hope that other communities will be 
stimulated to take a close look at their teaching personnel , and 
work out action plans to suit their contexts. 

The solution to t he pr oblem must be contine ntal as well as local . 
Communities need help from the major J ewish movements and their 
affiliated seminaries and colleges, and from other institutions 
of Jewish higher learning in North America . What resources a r e 
available to promot e i n-service educati on--in personnel and 
expertise as well as in dollar s? What s hould be the content of 
in-service education for different kinds of schools? What 
standards for professional devel opment should be advocated? What 
creative ways can be found to enhance the professional growth of 
all Jewish educators? 

These challenges in buildi ng the profession of Jewish education 
require new partnerships and renewed commitment . ( I MADE THIS UP, 
AND WE NEED MORE .] 

( CONCLUSION IS BOTH VERY IMPORTANT AND VERY WEAK RIGHT NOW. THERE 
IS ,NOT AN ANSWER TO "WHAT CAN WE DO ABOUT IT?" ] 

It is not your responsibil ity to complete the task, but neither 
are you free to desi s t from it. 

--Pirke Avo t 

[ I WOULDN ' T MIND A NEW QUOTE . ] 

Text for Box 1: 
Box 1. About the Jewish educators o f Atlanta, Baltimor e , and 
Milwaukee . 

Teachers in the Jewish schools of the lead communities are 
predominantly female (84%) and American born (86%) . Only 7% were 
born in Israel and les s than 1% each are from Russia , Germany , 
England , and Canada. The large majority , 80%, are marri ed~ The 
teachers identify with a variety of J ewish religious movements . 
Thirty- two percent are Orthodox, and 8% call themsel ves 



traditional . One quarter i dentify wi th the Conservative 
movement, 31% see themselves as Reform, and the remaining 4% list 
Reconstructionist and other preferences . one- quarter work full 
time in Jewish education (i .e. they reported teaching 30 hours 
per week or more) 1 and about one- fifth work in more than one 
school. 

Text for Box 2: 
Box 2. About the study of educators . 

The CIJE study of educators was coordinated by the Monitoring, 
Evaluation, and Feedback {MEF ) team of the CIJ E. It involved a 
survey of nearly all the formal Jewish educators in the 
community, and a series of in-depth intervi ews with a more 
limited sample o f educat ors . The survey form was adapted from 
previous surveys o f Jewish educators , with many questions adapted 
from the Los Angeles Teache r Survey. The interview questions 
were designed by t h e MEF t eam. Int erviews were c onducted with 
teachers in pre- s c h ools , s upplementary schools, a nd day schools, 
as well as education d irect ors and educators at c entral agencies 
and institutions of Jewish higher l earning. I n t otal, 126 
educators were interviewed, generally for one t o two hours. CIJE 
field researchers conducted and analyzed the interviews . 

The survey was administered in spring 1993 or fall 1994 to all 
Judaic and Hebrew teachers at all Jewish day schools, 
congr egational schools, and pre- school programs in the three 
communities. Day school teachers of secular subjects were not 
included . Non- Jewish pre- school teachers who teach Judaica were 
included. Lead Community project directors in each community 
coordinated the survey administr ation. Teachers c ompleted the 
questionnaires and r eturned them at their schools . {Some 
teachers who did not r e c eive a survey form a t school were mailed 
a form and a self - address ed envelope, and r e t urned their forms by 
mail . ) over eighty per cent of t he teachers in each community 
filled out and returned the questionnaire, for a total of almost 
1000 respondents . (A different form was administered to 
education directors, but those data have yet to be analyzed.) 

The questionnaire form and the interview protocols will be 
available for public distribution in 1995. Contact : Nessa 
Rappoport , CIJE , 15 E. 26th st . , Room 1010, New York, NY 1 0010-
1579. 

This Research Brief was prepared by the CIJE MEF team: Adam 
Gamoran, Ellen Gold.ring, Roberta Louis Goodman, Bill Robinson, 
and Julie Tammivaara . The authors are g r ateful for suggestions 
from CIJE staff, the MEF advisory board, and Lead community 
participants. They are especially thankful to the Jewish 
educat ors who participated in t he study. 



Future research reports are in preparation , covering such topics 
as career opportunities, salaries, benefits, recruitment, a nd so 
on. 

Text for Box 3: 

Box 3. According to "Highlights of the CJF 1990 National Jewish 
Population Survey ," by Dr. Barry Kosmin and colleagues, 22% of 
men and 38% of women who identify as Jews received no Jewish 
education as children. By contrast, only 10% of the teachers in 
Atlanta, Baltimore, and Milwaukee were not formally educated as 
Jews in childhood . 

Text for Box 4: 
Box 4. Technical notes. 
In total, 983 teachers responded out of a total population of 
?11,80? in the three communities . In general, we avoided sampling 
inferences (e.g., t-tests) because we are analyzing population 
figures, not samples. Respondents include 301 day school 
teachers, 384 supplementary school teachers, and 291 pre- school 
teachers . Teachers who work at more than one type of setting 
were categorized according to the setting (day school, 
supplementary s chool, or pre-school) at which they teach the most 
hours (or at the setting they listed first if hours were the same 
for two types of settings). Each teacher is counted only once. 
If teachers were counted in all t he settings in which they teach, 
the results would look about the same, except that supplementary 
school teachers would look more like day school teachers, because 
61 day school teachers also work in supplementary schools. 

Missing responses were excluded from calculations of percentages . 
Generally, less than 5% of responses were missing for any one 
item. An exception was the question about certification in 
Jewish education. In at least one community, many teachers left 
this blank, apparently because they were not sure what it meant. 
on the assumption that teachers who did not know what 
certification was were not certified, we present the percentage 
who said they were certified out of the total who returned the 
survey forms, not out of the to,tal who responded to this item. 
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GAMO$ type resbrfov.rlg 
New mail on node AGE from IN%"FSJCRD@IRISHMVS.BITNET" "Maureen Hallinan 219 - 631 
-7158 11 (10 : 49:40) 
From: EUNICE::"73443.3150@compuserve.com" 10-0CT-1994 17:04:19.47 
To: adam gamoran <gamoran> 
cc: ellen goldring <goldrieb@ctrvax. vanderbilt . edu> , 

roberta goodman <73443.3150@compuserve.c-om> , 
bill robinson <74104.3335@compuserve.com> , 
julie tammivaara <73443.3152@compuserve.com> 

Subj : overview 

October 10, 1994 

Adam: 

I have a few quick comments for you on the overview . 

1) I think that you should include some statement about p reschool teachers 
having regular, planned i n-service programs because of s tate licensing 
requirements. The regularity and planful ness of their in-service programs 
d i stinguishes them from day schools and supplementary s chools. In their 
regularity and planfulness model , t o an extent , what you h ave been 
recommending: a systemic , coherent, comprehensive plan f o r professional 
development. 

2) I find averaging the workshops t o be confusing in t e r ms of preschool 
teachers. I know that in Wisconsin , they have to have 18 hours. I know 
that there is a number of hours for Maryland. I presume that there is a 
f i gure for Georgia too . Even though you do not have the h ours, only the 
number of workshops for supplementar y and day schools, I would still like 
to see the average hours included for preschool teachers . 

3) In the comment about t eachers that says "only 6% are s eeking positions 
~ utside of Jewish education , " you have no time framework. The question 
'}asked if they were seeking a job outside of Jewish education for next 

year. I think that part has t o be added. 

4 ) In the last section wher e you talk about teachers being committed to 
J ewish education, seeing it as t h eir profession , as a rationale 
supporting professional development effforts, I would add a nother 
important argument. Teachers' longeavity, 40% (correct figure? ) are in 
for over 10 years suggests that it is worthwhile from a dollar/investment 
perspective to spend money on professional development . The "common 
wisdom of the streets that I am familiar with" s.ays that teachers do not 
stay long enough to make it worthwhile to spend lots of dollars on 
professional development . I think these surveys prove otherwise . I think 
that this is a critical argument for making your case for professional 
development. 

Thanks! 

Roberta 
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Exec11tltie Ccmmhte.t 
Dr. Steven Caval ier, Baton Rouge 
Bernard Cohen, Atlantic County 
John C. Colman, Chicago 
Andrea Dubroff, Orange County, NY 
Sheila Engel, Toronto 
Dr. Gerald Halben, Toronto 
Harry Immerman. North Jersey 
Joan Johnson, EI Paso 
Joseph Kanfer, Akron 
Jeffrey L. Klein, Palm Beach Coun,:y 
Conrad J. Koller, Knoxville 
Justice Guy Kroft, Wrnnlpeg 
Marvin Lender, New Haven 
Joan Levin, Jacksonville 
Norman lipoff, M iami 
Ph)'llls G. Margollus, Washington, DC 
Andi Minkoff, Phoenix 
Peter Oreck, Vancouver 
lester Pollack, New York 
Zev Rosen, Ocean County 
Barbara Rosenthal, Cleveland 
Michael 8 . Rukin, Boston 
David I. Samat, Atlanta 
Donald H. Seller , San fr~nCi$CO 
Allan B. Solomon, S. Palm Beach Coumy 
Richard sp;egel, Minneapolis 
Dr. Stephen P. Stone, Springfield, IL 
Stanley Strauss, Me110Wes1 NJ 
Joel D. Tauber, Detroit 
Normon D. Tllles, Rhode Island 
MIiton A. Wolf, Cleveland 

Pase Presidents 
Mandell L. Berman, Detroi t 
Shoshana S. Cardin, Baltimore 
Raymond Epstei n. Chicago 
Max M. Fisher, !Detroit 
Louis J. Fox , Baltimore 
Charles H. Goodman, Chicago 
Jerold C. Hoffbe rger, Baltimore 
Irving Kane, Cleveland 
Morton L. Mand,el, Cleveland 
Lewis H. Weinstein, Boston 

Erecll!ive Vice Presidenr 
Martin $. Kraar 

Senior Associate bec11rive 
Vice Presidenr 
Bernard Olshansky 

Associate E.icecutive Vice President 
Richard Jacobs 

Associare Executrve Vice Presidenr 
Director, CJF of Canada 
Sheldon Maero" 

Assisrant Ex.ec!llive 
Vice President - Finance 
Harold L. Adler 

Asslsranr beculive Vice Presltknr 
Carl A. Sheingold 

October 13, 1994 

To: GENERAL ASSEMBLY DELEGATES 

We are pleased to enclose the Pre&minary Program of CJF' s 
1994 General Assembly. Although there will undoubtedly be 
last-minute changes, it is complete enough to be a useful tool 
for your GA planning. 

As you know, Prime Minister Rabin will be joining us on 
Thursday night. Among the late-breaking developments is 
the very real possibility that Vice President Al Gore will 
be speaking at the Thursday Morning Plenary. 

The heart of the GA, as always, will be workshops, forums 
and other programs on the ongoing work of Federations., 
including the following pre-GA Institutes: 

The Federation Financial Resource 
Development Leadership Institute 

The Government Affairs Institute 

The HIAS Leadership Conference on 
Immigration Policy and Refugee Resettlement 

Please also note that programming on Shabbat afternoon will 
be organized as a Shabbaton to which all GA registrants are 
invited. The theme wa11 be Israel-Diaspora relations. Please 
plan on joining us. 

Another highlight of the GA will take place Thursday morning 
when all GA participants will have an opportunity to engage in 
Jewish study together. There will be other opportunities for 
Jewish study and learning throughout the GA, led by rabbis/ 
scholars such as: 

Rachel Cowan, Bliot Dorff, David Bcott, Barry Holtz, 
Avraham lnfeld, Ann Lapidus Lerner, Esther Perel, Arna 
Poupko, Sol Roth, David Saperstein, Daniel Syme, 

and many other distinguished Jewish teachers. 

lover) 

EJrecut/ve Vice PreS1!knt 
Emerirvs 
Philip Bernstein 

CJF of Canada/4600 Bathurst Str~t. Suite 315/Willowdall!, Onr. M2R 3 V3-Tl!I. 416-6~9567-9590 FAX: 41&635-9'701 
United Israel Office/1 lbn Gvlrol St, P.O. Box 7171 Rechavla, .Jerusalem 91071 - Tel. 02-23!>498 FAX: 02-235-517 

Southeast Alea Office/1753 Peachtree Rd., N.£./Arlanca, GA 30309-Tel. 404-881-4025 FAX: 404-874-7043 
Washington Aclion Office/1640 Rhode Island Ava. N.W., Suire 500, Washinzton, DC 20036- Tel. 202-78!>5900 FAX: 202-785-4931 

Wes rem Atea Office/4 797 Mercury Srreec, San Dieto, CA 92U1·2102-Te/. 619-627-0606 FAX: 619-627-0602 
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Please note that we have also enclosed a meal order form which must be 
mailed or faxed to us no later than November 4th. 

Please also know that the cafeteria of the Colorado Convention Center wiU 
be fully kashered. It will be possible and convenient for all delegates to 
obtain food there and,. hence, far fewer •non-programmed• meals have been 
scheduled. 

All other food events are being organized by particular departments or 
organizations. Reservations and sign-ups will be handled directly by the 
sponsoring department/organization. 

H you need additional registration forms, please fax your request to Muriel 
Wasserlauf, CJF Office Administrator, at 212-529-5876, giving exact 
mailing instructions and quantity desired. 

We look forward to seeing you in Denver. 

galet2 
csn. 



TO: 

FROM: 

G.A. REGISTRANTS 

CARL SHEINGOLD 
Assistant Executive Vice President 
G .A. Program Coordinator 

October 28, 1994 

The enclosed Preliminary Program will provide a good basis for you to 
do your G.A. planning, although, as you can imagine, there will be changes 
reflected in the final program you will receive in Denver. 

I do, however, want to bring to your attention a very significant 
change relating to Friday programming. 

I am pleased to announce that Vice President Al Gore will be 
addressing us at a special plenary to take place 9:30-10:30 AM on Friday 
morning. To accommodate this event, the forums and w orkshops scheduled 
in the Preliminary Program for 8:15-1 0:00 AM will now take place 7:30-
9 :00 AM, and those scheduled for 10:30 AM-12: 15 PM w ill now run from 
10:45 AM-12:15 PM. 

One other piece of news: There will be a special midday program 
scheduled for 12:30-1 :45 PM on Friday at which Binyamin Netanyahu, 
leader of Israel's opposition, will be speaking. 

Any other changes of meetings or luncheons resulting from these 
special events will be communicated by the sponsoring departments or 
organizations. 

I look forward to seeing you in Denver. 

COUNCIL OF JEWISH FEDERATIONS• 730 BROADWAY, NEW YORK, NY 10003 • 212/475-5000 



CJF GENERAL ASSEMBLY 
MASTER MEAL ORDER FORM 

DENVER, COLORADO • NOVEMBER 16 - 19, 1994 
All meal functions at the GA require advance tkket purchase. 
See attached sheet for complete information and instructions. 

Name, _______ __________ ___ ______________ _ 

Federation/Agency _ ____________________________ _ 

Address _________________________________ _ 

(Street Number) (City, State/Province, Zip/P081al Code) 

Mail your Order Form and check to: GA Registrar, Council of Jewish Federations, 730 Broadway, 
New York, NY 10003 or Fax to: (2U) 529-5876. FORM MUST BE RECEIVED NO LATER 1HAN 
NOVEMBER 4, 1994. 

Event No. of 
Number Day Meal Function Tickets Price 

4305 w Women's Division Board Lunch (nnP.n) 25 

4680 w Student Dinner 20 

4/\R" w sm~n FMP.ration SunnP.r 29 

R67"0 F r.,,.np,r:i 1 Shi:ihhat Dinner 45 

R6760 F Yn11011 T _,,.,i:idershin Sh::ihh::it Dinner 4" 

Rn770 F Sm::ill ~.:--.~~ .. ions Sh::ihh::it Dinner 4" 

R6785 F Campus Community Shabbat Dinner 45 
Student Rate 41 

R6771 F Home-Stvle Shabbat Dinner 45 

7100 SA !\Pudfi ."-hli,thi - Third Shahbat Meal 18 

7110 SA Non-PrnurammPn Dinner ':lO 

Total amount enclosed: 

Faxed orders only accepted with credit card information. Phone orders will not be accepted. 
ALL PAYMENTS MUST BE IN U.S. Doi.LARS. 

D Visa O Mastercard D American Express 

Total 

Name as it appears on credit card ________________________ _ 

Card #/Expiration Date ____________________________ _ 

Signature/Date ______________________________ _ 

Note: T~ wishing to attend the Women's Division reception/dinner (Tuesday evening) must~ the special 
registration form included in the~ Assembly brochure, or call Susan Brody at (303) 757-7572 



1994 GENERAL ASSEMBL V MEALS 

The enclosed form will enable you to order GA meals in advance. Private 
meetings, as well as special seminars, institutes, and symposia on Tuesday and 
Wednesday are not included here. Meals orders for these programs will be 
solicited directly from invited participants by the sponsoring departments. 

CJF must provide guarantees to the caterer 72 hours in advance of each meal. 
Guarantees for Wednesday functions will be due on Friday, November 11 ; 
guarantees for Shabbat dinners will be due Tuesday, November 15. Extra meals 
will not be ordered for any food function; hence it is essential that you order 
meals in advance. This includes events listed on the Master Meal Order Form and 
events for which you will receive invitations that require a response and payment. 

All CJF meal functions are strictly kosher. Supervision will be provided by the 
Scroll K Va' ad HaKashrus, Denver. The kitchen and cafeteria at the Convention 
Center will be kosher and supervised by Rabbi Moshe Heisler. 

Meal tickets will not be sent to you, but will be available for pick-up at 
Registration in the Denver Convention Center. Check your tickets for conformity 
to your order. Please pick up your tickets as soon as possible after you arrive. 

Fill out and mail the order form with full payment for meals you wish to attend 
as soon as possible. Order forms and checks are to be mailed to CJF's New York 
Office and marked: General Assembly Registrar. Fax orders with credit card 
numbers will be accepted. Orders transmitted to the CJF office must be received 
no later than Friday, November 4 in order to be processed. Meals may be ordered 
at the GA only as stated above. 

Only paid-in-full orders for General Assembly Meal Functions constitute 
reservations. Before sending in your individual requests and payments, please 
check with your Federation office to avoid duplications. 

Block orders for Federat ions should be picked up by the person who signed the 
block order. If this is not possible, bearer should have a note from signer 
authorizing pick-up. 

PLEASE. DO NOT DELAY. Return this form no later than November 4 . 1994. 

WP10/GA/MEALS.GA 



COUNCIL 
OFJEWISH 
FEDERATIONS 

GENERAL 
ASSEMBLY 
NOVEMBER 1~19,1994 

DENVER 

-

· IB~ 1h [;)~If @~ 

.D~w□~GfJ GD□~lJ@ulW n s 

~~~ ~ □11 ~[;)@:(t!J~~ 

COUNCIL OF JEWISH FEDERATIONS 

IPCT1rn~□~□ [}[l~ulY/ 
[;)[fi@@CT1~~ 



qjt= 
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Preliminary Program 

Denver, Colorado 
November 16 - 19, 1994 

Program: 
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Shabbat: 
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Brown Palace 
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Theme: 
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Co-Chairmen, GA Program Committee 
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Executive Vice President 
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63rd GENERAL ASSEMBLY 
NOVEMBER 16-19, 1994 * DENVER, COLORADO 

PRELIMINARY PROGRAM 
(including November 13-16 •pre-GA• :meetings) 

SUNDAY. NOVEMBER 13 

12:00 N - 9:30 PM JESNA BOARD MEETING (D. Shriner-Cahn, JESNA) 
(continues Monday, 9 : 00 AM - 5 : 30 PM) 

7:00 PM - 10:00 PM BUREAU DIRECTORS FELLOWSHIP/ASSOCIATION OF 
CENTRAL AGENCIES FOR JEWISH EDUCATION 
(D.Shrin e r-Cahn, JESNA) 
(cont inu es Mon. & Tues., 9 : 00 AM - 10:00 PM; 
Wed., 9:00 AM = 2:00 PM) 

MONDAY, NOVEMBER 14 

9:00 AM - 5:30 PM JESNA BOARD MEETI NG (D. Shrin er-Cahn, JESNA) 
(conti nuation; s ee Sunday 12: 00 N) 

9:00 AM - 10:00 PM BUREAU DI RECTORS FELLOWSHIP/ASSOCIATION OF 
CENTRAL AGENCIES FOR JEWISH EDUCATION 
(D.Shriner-Cahn, JESNA) 

12:00 N - 6:00 PM 

2:00 PM - 9:00 PM 

4 : 30 PM 

6:00 PM - 8:30 PM 

(continuation; see Sunday 7:00 PM) 

UJA REGI ONAL DIRECTORS MEETING 
(Ha r old Cohen, UJA) 

NEW PROFESSIONALS INSTITUTE 
(continues Tuesday 9:00 AM) 

RELIGIOUS SERVICE 
-Orthodox (G. Jacobson) 

(E. Quint) 

UJA REGIONAL CHAIRMEN, VICE-CHAIRMEN AND 
DIRECTORS DINNER (Harold Cohen, UJA) 



TUESDAY, NOVEMBER 15 

7:00 AM RELIGIOUS SERVICES 
-Conservative (B. Swartz, CJF Atlanta) 
-Orthodox [begins at 6:45 AM] (G. Jacobson) 

8:00 AM - 11:00 AM UJA CAMPAIGN EXECUTIVE COMMITTEE 
(Harold Cohen, UJA) 

9:00 AM - 5 : 00 PM NEW PROFESSIONALS INSTITUTE (E. Quint) 
(continuationi see Monday 2:00 PM) 

9:00 AM - 10:00 PM BUREAU DIRECTORS FELLOWSHIP/ ASSOCIATION OF 
CENTRAL AGENCIES FOR JEWISH EDUCATION 

(D.Shriner-Cahn, JESNA) 
(continuation; see Sunday 7:00 PM) 

10:00 AM - 12:00 N NFC EXECUTIVE COMMITTEE (J. Rosen) 

10:30 AM - 2:00 PM UJA OFFICERS MEETING/LUNCHEON 
(Harold Cohen, UJA) 

10:00 AM - 3 : 00 PM ENDOWMENT PROFESSIONALS INSTITUTE (R. Marlin) 

11: 0 0 AM - 5 : 0 0 PM STATE GOVERNMENT AFFA.IRS DIRECTORS CONFERENCE 
(CJF Washington Action Office} 

1:30 PM - 5:45 PM 

1:30 PM - 9:30 PM 

2:00 PM - 6:00 PM 

JBC/CBC AGENCY PRESENTATIONS 
(continues Wednesday 1:30 PM) 

HRD PROFESSIONALS INSTITUTE 

(J. Rosen) 

(J. Sheer) 

UJA CAMPAIGN DIRECTORS/REGIONAL DIRECTORS 
CAMPAIGN PLANNING MEETING 
(By invitation} (Harold Cohen, UJA) 
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TUESDAY, NOVEMBER 15 (continued) 

2:00 PM - 8:30 PM 

3:00 PM - 5:00 PM 

3:00 PM - 6:30 PM 

HIAS LEADERSHIP CONFERENCE ON IMMIGRATION 
POLICY AND REFUGEE RESETTLEMENT 
(Harvey Paretzky, HIAS) 
(continues Wednesday, ~:00 AM - 2:30 PM) 

CJF WOMEN'S DIVISION EXECUTIVE COMMITTEE 
(By invitation) (R. Shiffman) 

SENIOR STAFF PROFESSIONAL SYMPOSIUM 
(E. Quint) 
"Federations Moving into Their Second 100 
Years" 

5:00 PM - 9:00 PM 8 DO THE WRITE THING"-DTWT ORIENTATION AND 
ICE-BREAKER (L. Jacobs) 

5:00 PM - 10:00 PM GOVERNMENT AFFAIRS INSTITUTE 
(CJF Washington Action Office) 
(continues Wednesday, 7:30 AM - 5:00 PM) 

5:30 PM - 7:15 PM WOMEN'S DIVISION DINNER 
"East Meets West: An Israeli Experience" 
-Host: Allied Jewish Federation of Colorado 

(Susan Brody, Denver) 

6:00 PM - 7:30 PM UJA MIDWEST REGION EXECUTIVE COMMITTEE 
Off-site (Harold Cohen, UJA) 

6:00 PM - 10:00 PM UJA WESTERN REGION EXECUTIVE COMMITTEE 
Off-site (Harold Cohen, UJA) 

6:30 PM - 9:00 PM CAMPAIGN DIRECTORS DINNER AND MEETING 
(J. Sachs) 

7:15 PM - 8:00 PM WOMEN'S DIVISION BOARD ORIENTATION 
(By invitation) (J. Sheer) 
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TUESDAY. NOVEMBER 15 (continued) 

7:30 PM - 9:30 PM UJA MISSIONS COMMITTEE 
(Harold Cohen, UJA) 

7 :30 PM - 9:30 PM UJA SEGO COMMITTEE (Harold Cohen, UJA) 

8:00 PM - 9:30 PM WOMEN'S DIVISION OPENING PLENARY (J. Sheer) 

8:00 PM - 10:00 PM NFC PLANNING FORMULATION COMMITTEE 
(J. Rosen) 

8:00 PM - 11 : 00 PM PROFESSIONAL PLANNERS GET-TOGETHER 
(J.Strauss) 

8:00 PM - 11:00 PM CJF RESOLUTIONS COMMITTEE (R. Jacobs) 

9:00 PM - 10:30 PM CAMPAIGN DIRECTORS INSTITUTE PROGRAM PLANNING 
COMMITTEE (J. Sachs) 

9:00 PM - 11:00 PM AJCOP OPEN BOARD MEETING (R . Jacobs) 

9:00 PM - 11:30 PM ENDOWMENT PROFESSIONALS RECEPTION (R. Marlin) 
(Off-site) 

4 



WEDNESDAY, NOVEMBER 16 

6:45 AM - 7 :30 AM FITNESS PROGRAMS 
-Sponsored by Allied J ewish Federation 
of Colorado 

7:00 .AM RELI GIOUS SERVICES 
-Conservative (B. Swartz , CJF Atlanta) 
-Orthodox [begins at 6:45 AM] (G . Jacobson) 
-Reform {D. Cohen) 

7: 00 .AM - 8: 00 AM ULPAN/ AN OPPORTUNITY T,O LEARN HEBREW 
(also Thurs . and Fri. ) (A. Vernon, JESNA) 

7:00 .AM - 8:15 AM VIVIAN RABINEAU MEMORI AL AWARD COMMITTEE 
(J . Sachs) 

7 : 30 .AM - 9:30 AM PRIME MI NISTER'S COUNCI L STEERING COMMITTEE 
(Harold Cohen, UJA) 

7:30 .AM - 12:00 N NORTH AMERICAN COMMISSI ON ON JEWISH IDENTITY 
AND CONTINUITY ( J . Woocher, JESNA) 

7:30 .AM - 5:00 PM GOVERNMENT AFFAIRS INSTITUTE 
(CJF Washington Action Office) 
(cont inuation; see Tuesday 5 : 00 PM) 

7:45 AM - 5:30 PM FEDERATION RESOURCE DEVELOPMENT LEADERSHIP 
INSTITUTE {J. Sachs/D. Kent) 
"Reengineering Federation: 
Donor-Centered Givingn {By invitation) 

8:00 AM - 10:00 AM WOMEN'S DIVISION MEETINGS 
r( J . Sheer/ R. Shiffman) 

Large Cities: 
-The Role of Women's F'oundations 
in Federations 

Large Intermediate Cities: 
-The Changing Roles and Functions of 
Women's Divisions 

Smaller Intermediate and Small Cities : 
-Are Women's Divisions Viable in Smaller 
Communities? 

8:00 AM - 10:00 AM JOINT BUDGETING COUNCI.L BUSINESS MEETING 
(J. Rosen) 
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WEDNESDAY, NOVEMBER 16 {co,ntinued) 

8:00 AM - 2:30 PM 

9:00 AM 

HIAS LEADERSHIP CONFERENCE ON IMMIGRATION 
POLICY AND REFUGEE RESETTLEMENT 
{Harvey Paretzky, HIAS) 
(continuation; see Tuesday 2:00 PM) 

"PROa JOB FAIR 
{through Friday Noon) (D. Cohen) 

9:00 AM - 11:00 AM DTWT SESSION (L. Jacobs) 

9:00 AM - 2:00 PM BUREAU DIRECTORS FELLOWSHIP/ ASSOCIATION OF 
CENTRAL AGENCIES FOR JEWISH EDUCATION 
(D.Shriner-Cahn, JESNA) 
(continuation; see Sunday 7:00 PM) 

10:00 AM - 12:00 N WOMEN'S DIVISION WORKSHOPS 
1. Strategies and Tools for Upgrading 

Women's Divisions (J. Sheer) 

2. Marketing -- The Cutting Edge Approach 
to Outreach (R. Shiffman) 

3. UJA National Women's Campaign Seminar 
(R. Shif fman) 

10:15 AM - 12:15 PM COMBINED BUDGETING COUNCIL BUSINESS MEETING 
(J. Rosen) 

NOON - 2:00 PM 

1:00 PM - 3:00 PM 

1 : 00 PM - 3:00 PM 

1:00 PM - 3:30 PM 

1:30 PM - 5:45 PM 

CJF WOMEN'S DIVISION BOARD LUNCHEON 
-OPEN MEETING (J. Sheer) 
(Pre-registration for lunch required) 

CRYPTO-JEWS OF COLORADO AND THE SOUTHWEST 
-Special audio-visual presentation sponsored 
by Allied Jewish Federation of Colorado 

DTWT {L. Jacobs) 

FEDERATION CAREER SEMINAR (D. Cohen) 

JBC/ CBC AGENCY PRESENTATIONS (J. Rosen) 
(continuation; see Tuesday 1:30 PM) 
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WEDNESDAY, NOVEMBER 16 (continued) 

2:00 PM - 4 :00 PM WOMEN'S DIVISION WORKSHOPS 
(J. Sheer/ R. Shiffman) 

2:00 PM - 4 : 00 PM 

2 : 00 PM - 5 : 00 PM 

2:30 PM - 4:30 PM 

3:30 PM - 5:30 PM 

3:30 PM - 5 :30 PM 

3:30 PM - 7:45 PM 

4:00 PM - 4:45 PM 

4:00 PM - 5:00 PM 

4:00 PM - 6:00 PM 

4:30 PM - 5:30 PM 

4:30 PM - 6:00 PM 

1. Israel -Di aspora Women's Dialogue 

2. Going for Untapped Money -­
Foundation and Government Grants 

PERSONNEL PROFESSIONAL ADVISORY COMMITTEE 
(J . Daner) 

YOUNG LEADERSHIP AWARD WINNERS PROGRAM 
(L. Hollander) 

CJF EXECUTIVE COMMITTEE 
(By invitation) 

(B. Olshansky) 

REFUGEE RESETTLEMENT PROFESSI ONAL 
ADVISORY COMMI TTEE {R. Jacobs) 

JTA BOARD MEETING AND RECEPTION (JTA) 

DTWT WELCOME AND OPENING DI NNER (L . Jacobs) 

ORIENTATION FOR FIRST-T'IME DELEGATES 
(D. Stein) 

WOMEN'S DIVISION PRESI DENTS MEETING 
(R . Shif fman} 

WOMEN'S DIVISION DIRECTORS MEETING 
{J. Sheer) 

FACILITATORS FOR GA STUDY PROGRAM 
(L. Hollander) 

STUDENT ORIENTATION (Linda Mann, Hillel) 

4 : 30 PM - 7:15 PM WESTERN AREA PRESIDENTS AND EXECUTIVES 
(M. Berger, CJF San Diego) 
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WEDNESDAY, NOVEMBER 16 (continued) 

5:00 PM - 7:30 PM 

5:30 PM - 7:30 PM 

6:00 PM 

6:00 PM - 7:30 PM 

7:30 PM - 9:30 PM 

WASHINGTON REFUGEE ADVOCACY GROUP 
(CJF Washington Action Office) 

CJF ENDOWMENT FUND RECEPTION AND DINNER 
(T. Hurwitz/ G. Jacobson) 

STUDENT DINNER (Linda Mann, Hillel) 

SMALL FEDERATIONS/ SUPPER AND PROGRAM 
(L . Markowitz) 

OPENING PLENARY 
*Highlights: 

Speakers: Edgar Bronfman 
Rabbi David Wolpe 

Entertainment: 
Elizabe th Swados 

9:45 PM - 11:00 PM FORUMS: 

10:30 PM 

11:15 PM 

WHAT WILL WE MEAN BY DJEWISH COMMUNITYD IN 
THE 21ST CENTURY? 

Speakers: Dr. Daniel Elazar 
Pr of. Arnold Eisen 

NEW TAX REPORTING REQUIREMENTS: 
:IMPLI CATIONS FOR FEDERATIONS AND THEIR DONORS 

Speakers: Sheldon Cohen, Esq., 
Former Commissioner, IRS 
Howard Schoenfeld, IRS 

WESTERN HOSPITALITY 
-Hos t: Colorado Jewish Student Leadership 

AJCOP AWARD PRESENTATIONS AND RECEPTION 
(R. Jacobs) 
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'1-U0RSDAY, NOVEMBER 17 

6: 4 5 AM - 7:30 AM 

7 : 00 AM 

FITNESS PROGRAMS 
-Sponsored b y Allied Jewi sh Federation 
of Co lorado 

RELIGIOUS SERVICES 
- Conservative (B . Swartz, CJF 
- Orthodox [begins at 6 :45 AM] 
-Refo rm (D. Cohen) 

Atlanta) 
(G . Jacobson} 

7: 00 AM - 8: 00 AM OLPAN/ AN OPPORTUNITY TO LEARN HEBREW 
(A. Vernon, JESNA} 

7:00 .AM - 8:00 AM WOMEN PRESIDENTS AND EXECUTIVES 
OF FEDERATIONS 
-Targeted HRD Ef forts to I ncrease Women in 

Gen eral Federation Lea dership (Breakfast) 

s:oo .AM - 10 : 30 AM PLENARY AND STODY SESS IONS 
" Building Jewish Community: 
Contributing to Ou r Societie s" 

Speakers: Prof. Arnold Eisen 
Prof . Joseph Reimer 

10:30 AM - 12:00 N EXECUTIVES OF LARGE CITY FEDERATIONS 

11 : 00 AM MEDIA PROGRAM FAIR (F. Strauss} 
(through Friday Noon) 

11: 00 AM - 12 :30 PM FORUMS: 

FINANCIAL RESOURCE DEVELOPMENT : 
TRENDS AND STRATEGIES 

LIFELONG JEWISH LEARNING: 
THE KEY TO JEWISH CONTINUITY 

Speakers: Prof . Steven M. Cohen 
Rabbi Harold Schulweis 

REACHING THE "UNREACHABLE" : 
PROGRAMMING FOR JEWISH STUDENTS 

JEWISH SECOR!TY AND TERRORISM 

Featured Speaker: 
Dr. Ruben Beraja , President 
DAIA, Buenos Aires 

9 



'l·HURSDAY, NOVEMBER 17 {continued) 

11 : oo AM - 12 :30 PM WORKSHOPS: 

OUTREACH TO YOUNG ADULTS 

THE ENVIRONMENT: A JEWISH ISSUE 

HUMAN SERVICES FAIR 

PRESIDENTS AND EXECUTIVES OF LARGE 
INTERMEDIATE , INTERMEDIATE AND SMALL 
FEDERATIONS 
nRole of Federa.tion in Building Business 
Bridges with Israel" 

ELECTRONIC COMMUNICATIONS 

THE INSTITUTIONS OF THE WORLD JEWISH POLITY: 
HISTORICAL BACKGROUND 

Speaker: Dr. Daniel Elazar 

11 : 00 AM - 12:30 PM COMMITTEES: 

CJF/ HIAS REFUGEE RESETTLEMENT COMMITTEE 
(H. Paretzky, BIAS) 

CJF PUBLIC SOCIAL POLICY STEERING COMMITTEE 
(CJF Washington Action Office) 

11:00 AM - 12 : 30 PM OTHER: 

BEIT MIDRASH STUDY SESSIONS, EDUCATION 
WORKSHOPS {A. Vernon, JESNA) 

DTWT SESSIONS (L . Jacobs) 

11:00 AM - 1 : 00 PM OTZMA/MANAGEMENT COMMITTEE 
(M. Peskin) 

10 



.. 

(continued) 

11 : 00 AM - 2 :00 PM UJA PRIME MINISTER'S COUNCIL LUNCHEON 
(Harold Cohen, UJA) 

12 :00 N - 2:00 PM PLANNTNG/ BUREAU DIRECTORS 
(D. Shrine r-Cahn, JESNA) 

1 2 :30 PM - 1:45 PM FEREP BRIEFING (L. J a c obs) 

SMALL FEDERATIONS I NSTITUTE PLANNING 
(L . Mar kowitz) 

CONNECTICUT AND MASSACHUSETTS FEDERATION 
STATE ASSOCIATION BRIEFING {H. Feinberg) 

RABBINIC AWARD WINNERS (L. Ho l lander) 

FRD PROFESSIONALS 
(By invitation) 

(J. Sachs/D. Kent) 

DTWT (L. Jacobs) 

NATIONAL ALIYAH COMMITTEE (L . Hollander) 

HUC-JIR ALUMNI (R. Jacobs) 

12:30 PM - 2:30 PM 1995 INTERMEDIATE FEDERATION EXECUTIVE 
INSTITUTE KICKOF F WORKSHOP (H. Feinbe rg) 

11 



"l"BURSDAY, NOVEMBER 17 (continued) 

1:45 PM - 3:15 PM 

1:45 PM - 3:15 PM 

FORUMS: 

JEWISH! IDENTITY: CREATING "CONTINUITY 
CAPABLE" INSTITUTIONS 

Speakers: Rabbi Sheldon Zimmerman 
Ann Kaufman 
Daniel Shapiro 

ISRAEL-DIASPORA RELATIONS: A SUBJECT IN THE 
ISRAELI EDUCATION SYSTEM AND JEWISH 
EDUCATIONAL SYSTEMS IN THE DIASPORA 

JEWISH IDENTITY : BRINGING JEWISH CULTURE 
ISRAELI AND NORTH AMERICAN -- TO YOUR 
COMMUNITY 

Speakers: Hon. Colette Avital 
Israeli Consul General, NY 

JAFI FORUM: 

Eli Evans, President 
Revson Foundation 

WORICSBOPS: 

SEMINAR ON BUDGETING AND ALLOCATIONS FOR 
LOCAL SERVICES FOR INTERMEDIATE AND SMALL 
COMMUNITI ES 

CHILDREN AT RISK 

LEADERSHIP DEVELOPMENT 

12 
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'l'B.0RSDAY, NOVEMBER 17 (continued) 

1:45 PM - 3:15 PM 

1:45 PM - 3:15 PM 

WORKSHOPS: C continued) 

FRD WORKSHOPS: (2) 

1. Jewish Continuity: A Case Study in 
Financial Resources 

2 . Expanding Our Donor Base: Donor 
Development and Outreach Efforts by 
Federations 

HRD CHAIRS AND DIRECTORS SEMINAR 

VOLUNTEERS IN REFUGEE RESETTLEMENT: NEW 
NEEDS , NEW APPROACHES 

COMlllTTEES : 

PERSONNEL SERVICES/ FEREP ADVISORY COMMITTEES 
(J. Daner) 

CRB FOUNDATI ON/ ISRAEL EXPERIENCE CONSORTIUM 
COMMITTEE (CRB Foundation) 

OTZMA COMMITTEE (M. Pe skin) 
-Otzma coord inators, chairs , alumni, 
and Israeli Otzma Committee members 

1 : 45 PM - 3:15 PM OTHER: 

BEIT MIDRASH STUDY SESSIONS, EDUCATION 
WORKSHOPS (A. Vernon, JESNA) 

STUDENT PROGRAM (Linda Mann, Hillel) 

DTWT SESSIONS (to 5:15 PM) (L. Jacobs) 

PRESIDENTS AND EXECUTIVES OF TEXAS 
FEDERATIONS (M. Berger, CJF San Diego) 

1 3 



THURSDAY I NOVEMBER 17 (continued) 

3:45 PM - 5:15 PM 

3:45 PM - 5:15 PM 

3:45 PM - 5:15 PM 

FORUMS: 

PREPARING JEWISH EDUCATORS FOR THE 21ST 
CENTURY: NEW PARTNERSHIPS, NEW RESPONSES 

1995 CAMPAIGN AND BEYOND 
* Sup,plemental Earmarked Giving 

Opportunities (SEGO) 
* Partnership 2000 
* Conv erting Exodus Gifts into Annual Gift s 
* Sustaining Jewish Life in Other Lands 

IMMIGRATION AND REFUGEE POLICIES: 
IMPACT ON THE HOMEFRONT 

WORKSHOPS: 

HOUSING FOR THE ELDERLY 

FRD WORKSHOPS (3) 

1. Donor Research 

2. Donor Cultivation and Recognition 

3. Small City Endowment Development 

TAKING RISKS FOR JEWISH CONTINUITY : 
SERVING THE INTERMARRIED 

GOVERNMENT FUNDING OPPORTUNITIES 

LONG-RANGE STRATEGIC PLANNING IN SMALL 
FEDERATIONS : NEW MODELS 

COMMI'l-rEES: 

FEREP CONSORTIUM SCHOOL REPRESENTATIVES 
(J. Daner) 

14 
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'l'BURSDAY, NOVEMBER 17 (continued) 

3:45 PM - 5:15 PM 

3:45 AM - 6:15 PM 

6:00 PM 

8:15 PM 

10:30 PM 

O'l'BER: 

BEIT MIDRASH STUDY SESSIONS, EDUCATION 
WORKSHOPS (A. Vernon, JESNA) 

STUDENT PROGRAM (Linda Mann, Hillel) 

OTZMA MANAGEMENT COMMITTEE AND ISRAELI OTZMA 
COMMITTEE (M. Peskin) 

FEDERATION AND AGENCY RECEPTIONS (R. Jacobs) 

INTERNATIONAL PLENARY 
*Highlights : 

Speakers: Hon . Yitzhak Rabin 
Prime Minister, State of Israel 

Maynard I. Wishner 
President, CJF 

Entertainment: 
Chava Alberstein 

-Followed by Reception: 
nA Night in the Wild Westn 

-Host : 
Allied Jewish Federation of Colorado 

WESTERN HOSPITALITY 
-Host: Young Leadership of Colorado 

15 



FRIDAY, NOVEMBER 18 

6:45 AM - 7:30 AM 

7:00 AM 

7:00 AM - 8:00 AM 

7:00 AM - 8:00 AM 

7:00 AM - 8 : 00 AM 

FITNESS PROGRAMS 
-Sponsored by Allied Jewish Federation 
of Colorado 

RELIGIOUS SERVICES 
-Conservative (B. Swartz, CJF 
-Orthodox [begins at 6 : 45 AM) 
-Reform (D. Cohen) 

Atlanta) 
(G. Jacobson) 

ULPAN/ AN OPPORTUNITY TO LEARN HEBREW 
(A. Vernon, JESNA) 

FEREP BRIEFING CL.Jacobs) 

FLORIDA ASSOCIATION OF JEWISH FEDERATIONS 
{B. Swartz, CJF Atlanta) 

CIJE- COUNCIL FOR INITIATIVES IN JEWISH 
EDUCATION (J. Woocher, JESNA) 

7 : 00 AM - 8:00 AM OHIO JEWISH COMMUNITIES/GOVERNMENT AFFAIRS 
COMMITTEE/EXECUTIVES AND PRESIDENTS BREAKFAST 
(D. Stein) 

7 : 00 AM - 10:00 AM EXECUTIVES OF INTERMEDIATE FEDERATIONS 
(H. Feinberg) 

8:00 AM - 10 : 00 AM WOMEN'S DIVISION EXECUTIVE COMMITTEE 
(By invitation) (J. Sheer} 

WOMEN'S DIVISION BIG FIVE COMMUNITIES 
(By invitation) (J. Sheer) 

16 



FRIDAY, NOVEMBER 18 (continued) 

8 : 15 AM - 1 o : o o AM FORUMS : 

ISRAEL-DIASPORA: THE PEACE PROCESS 

MOVING IN TIME AND SPACE: Contact and 
Communication in a Flui d Social Environment 

POST-ELECTION ANALYSIS 

Speak,ers: Diana Aviv, Di rec tor 
CJF Washington Action Office 

Nea l Sher, Executive Di rector 
AIPAC 

ISRAEL EXPERIENCE : MARKETING THE CONCEPT 

THE EVOLVING POLITICAL CONDI TIONS IN THE 
FORMER SOVIET UNION: IMPACT ON JEWS AND THE 
JEWISH COMMUNITY 

8:15 AM - 10:00 AM WORICSBOPS: 

CAMPAIGN AND RESOURCE DEVELOPMENT IDEAS 
BAZAAR 

MARKETING/COMMUNICATIONS DIRECTORS 

PRESIDENTS AND PRESI DENTS-ELECT OF 
SMALL FEDERATIONS 

EXECUTIVES OF SMALL FEDERATIONS 

EXECUTI VES OF LARGE INTERMEDIATE FEDERATIONS 

ISRAEL ECONOMIC DEVELOPMENT NETWORKING 

UJA WORKSHOP : SOLICI TATION FOR SUCCESS 

17 



FRIDAY, NOVEMBER 18 {continued) 

a: 15 AM - 10: oo AM WORKSHOPS: (continued) 

JEWISH EDUCATION WORKSHOPS (2) 

1 . Supplementary Schooling That Works 

2. Starting With Ourselves: 
New Horizons in Adu1t Jewish Learning 

HOW DEEP AND HOW WIDE: TO WHAT EXTENT I S 
PLANNING AND ALLOCATIONS CONFRONTING THE BIG 
PLANNING ISSUES? 
-A Specia l Wo rkshop f o r Lar g e City 
Federations 

8:15 AM - 10 : 00 AM OTBBR : 

BEIT MIDRASH STUDY SESSIONS , EDUCATION 
WORKSHOPS (A . Vernon, JESNA) 

DTWT SESSION (to 11:30 AM) (L. Jacobs) 

10:00 AM - 12 : 0 0 N ENDOWMENT DIRECTORS ADVISORY COMMITTEE 
(R. Marlin) 

10 : 15 AM - 12:45 PM CJF BOARD OF DELEGATES 

* Election of CJF Offic e r s and 
Executive Committee 

* 1995 CJF Budget and Dues Schedule 
* Resolutions on Polic ies and Programs 
* By-Law Amendments 
* Collective Responsibility for Domestic 

Resettlement 
* Funding Jewish University Student Services 
* Endowment Fund Grants 
* Admission of New Member Federations 

18 



FRIDAY, NOVEMBER 18 (con t inued) 

10:30 AM - 12 : 15 PM FORlJMS: 

THE UNIVERSITY: A MICROCOSM OF THE REAL WORLD 
WHERE JEWISH VALUES HAVE MEANING 

BLACK-JEWISH RELATIONS 

REKINDLING JEWISH IDENTITY AND JEWISH 
COMMUNITY IN THE FORMER SOVIET UNION 

I SRAEL-DIASPORA RELATIONS AND THE I SRAEL 
EXPERIENCE: FEDERATIONS GEAR UP 

1 0:30 AM - 12:15 PM WORKSHOPS : 

JEWISH EDUCATION WORKSHOPS (2 ) 

l. Coming of Age Jewishly: Keeping Teens 
Involved in Jewish Education 

2. The Day School As An Educational 
Community: Involving the Family 

THE JEWS OF SARAJEVO 

Speaker: Michael Schneider 
Executive Vice President , JDC 

Presenter: 
Edward Serotta 
Central Europe Center f o r Research 
and Documentation, Berlin 

MAKING JEWISH CONNECTIONS FOR 
THE INTERMARRIED 

SMALL FEDERATION IDEAS EXCHANGE 

UJA WORKSHOP : MISSIONS TRAINING 

PLANNING AND PRIORITY SETTING IN 
INTERMEDIATE CITIES 

MARKETING: REACHING TODAY'S DONOR 

19 



FRIDAY, NOVEMBER 18 (continued) 

10 : 3 0 AM - 12 : 1 5 PM COMMITTEES: 

QSI (H . Adler) 

10 : 30 AM - 12 : 15 PM OTHER: 

BEI T MIDRASH STUDY SESSIONS , EDUCATION 
WORKSHOPS (A. Vernon, JESNA) 

REPRESENTATIVES OF SCHOOLS OF 
JEWISH COMMUNAL SERVICE {L. Jac obs) 

1 2 : 3 0 PM - 1 :45 PM $18 MILLION CAMPAIGN DIRECTORS MEETING 
Luncheons (By invitation) (J. Sachs) 

BOX LUNCH SEMINAR FOR PLANNING DIRECTORS AND 
PLANNING CHAIRS: HOW FAR CAN FUNDING OUTSIDE 
OF THE ANNUAL CAMPAIGN GO TOWARDS FINANCING 
HUMAN SERVICES UNDER JEWISH AUSPICES? 
(J. Strauss) 

SMALL FEDERATION STEERING COMMITTEE 
{L. Markowitz) 

NORTH AMERICAN JEWISH PORUM ANNUAL MEETING/ 
EXECUTIVE COMMITTEE MEETING (NAJF) 

DTWT CL.Jacobs) 

OTZMA ALUMNI (M. Peski n) 

AZYF/ NATIONAL COMMUNITY SHLICHUT COMMITTEE 
(AZYF) 

HIAS BOARD (HIAS ) 

12 :30 PM - 3 :00 PM AMERI CAN JEWISH PRESS ASSN-AJPA LUNCHEON AND 
BUSINESS MEETING (AJPA) 

20 



FRIDAY, NOVEMBER 18 (continued) 

2:00 PM - 3 : 45 PM 

2:00 PM - 3 : 45 PM 

FORUMS: 

JEWISH EXPRESSION IN THE 
ENTERTAINMENT INDUSTRY 

JEWISH RESCUE RESPONSES IN A 
POST-GENOCIDAL WORLD 

SERVICE PROVISION, PAROCHIALISM, AND CHURCH­
STATE SEPARATION: RECONCILING THE VITAL 
JEWISH I NTERESTS 

WORKSHOPS: 

SMALL FEDERATION SOUTHWESTERN 
LEADERSHIP NETWORK 

PLANNING FOR JEWISH CONTINUITY 

VIDEO REVIEW 

JEWISH IDENTITY WORKSHOP 

Speakers: Dr. David Arnow 
Prof. Egon Mayer 
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FRIDAY, NOVEMBER 18 (continued) 

2:00 PM - 3:45 PM 

2:00 PM - 4:30 PM 

4:00 PM - 5:00 PM 

4:24 PM 

4: 30 PM 

6;00 PM 

8: 30 PM 

OTHER: 

BEIT MIDRASH STUDY SESSIONS, EDUCATION 
WORKSHOPS (A. Vernon, JESNA) 

PRESIDENTS AND EXECUTIVES OF LARGE CITY 
FEDERATIONS (F. Behrens) 

DTWT (L. Jacob,s} 

CONSULTATION ON COMMUNITIES SHARING ENDOWMENT 
PROFESSIONALS (H. Feinberg/ E . Stein) 

STUDENT PROGRAM (Linda Mann, Hillel) 

OTZMA X AND BEYOND: A THINK TANK ( M. Peskin) 

ADVANCED FRD COMMUNITIES 
(By invitation) (J. Sachs/ D. Kent) 

WOMEN' S DIVISION KABBALAT SHABBAT (J. Sheer) 

SHABBAT CANDLE-LIGHTING (starting at 4:00 PM) 
(G. Jacobson) 

SHABBAT SERVICES 
-Conservative (B. Swartz, CJF Atlanta) 
-Orthodox (G. Jacobson) 
-Reconstructionist {C. Sandler) 
-Reform (D. Cohen) 

SHABBAT DINNERS 
*General 
*Small Federations 

· *Young Leadership 
*Campus Community 
*Home-Style Shabbat 

ONEG SHABBAT 

Speaker: Amos Oz 
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(A. Vernon, JESNA) 
(L. Markowitz) 
(L. Hollander) 
(Linda Mann, Hillel) 
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SATURDAY, NOVEMBER 19 

8 : 00 AM 

9: 00 AM 

1 2 : 00 N 

1:00 PM - 4:30 PM 

1:30 PM - 5 : 00 PM 

3 : 30 PM 

4:00 PM 

5:00 PM 

6:00 PM 

8:00 PM 

9:00 PM 

SHABBAT STUDY SESSIONS (4) (A .Vernon, JESNA) 

SHABBAT SERVICES (4 ) 
- Conservative (B. Swartz , CJF Atlanta) 
- Orthodox [begins at 8:30 AM] (G. Jacobson) 
-Reconstruction ist (C. Sandler) 
-Reform (D. Cohen) 

SHABBAT KIDDUSH 
- Hosted by Allied Jewish Federation of 
Colorado 

DTWT (L.Jacobs) 

ISRAEL-DIASPORA DIALOGUE 

STUDENT PROGRAM (Linda Mann, Hil.lel) 

0 THIRD SHABBAT MEAL• 

OTZMA COCKTAIL RECEPTION (M. Peskin) 

CLOSING PLBRAR.Y 

POST- SHABBAT DINNER 

YOUNG LEADERSHIP PARTY 

SUNDAY, NOVEMBER 2 0 

9 :30 AM - 11:00 AM DTWT CLOSING PLENARY/ FAREWELL (L.Jacobs) 

CAS: h j 
p r elpgm.12 
10/ 12/ 94 
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From : EUNICE:: " 74 671. 3370@compuserve.com" 21- OCT- 1994 
16:29:53.49 To : Adam <gamoran> , Ellen 
<GOLDRIEB@ctrvax . vanderbilt . edu> CC : 
Subj: policy brief 

10/21/94 

Over/ 4;,.,J'\ -yA"vi 

A ma3or new study of classroom Jewish educators in three North 
American communities offers a striking assessment of teachers' 
preparation and professional development in day schoo5 , pre­
schoo;, and supplementary school5> 1~cg:~ 

Almost 80% of t he teachers surveyed lackeoAprofessional training 
in either education , Judaica--or both. Yet' ' teachers receive 
little in- servic e trai ning t o overcome the ir l ack of background, 
far less than is c ommonly expected of ful l y l i censed teachers in 
general education. 

I ~ __.,,, 
In day school~ a chers of J udai-ea h a v e much l e ss background as 
well as less in- s erQ-r~:r;aini:n_g i n their s ubject areas than 
general studies teacher s in the same ehools. Only 40% of those 

..f' , teaching Jewish c ont~t7 a re tcertified as J ewis h e ducators . 
~~· ~~-\a 

~ ( 1 In supplementary schools,~ 80% of the teachers lack advanced 
~~ degrees or cert i fication In Judaica . Almost 30% had no Jewish 

schooling after t h e age of 1 3 . I n-service opportunities are 
infrequent and usually not connected to each other in a 
comprehensive pla n for p rofessional development. 

--~...,_ l 
Pre-school teachers are the l east pre pared in Jewish content when 

-S" t hey enter their posit ions. Although early/ chil dhood educators 
ave more staff d e v e lop ment opportunities~h ecause of state-

X. andated licensing requirements ., Ute taeje!f~ oflthese 
opportunities are in education rather than in Jddaica and Jewish 
ducation . Ten perce nt o f t hese teacher s are not J ewish ; in one 

community the figure is as h igh a s 2;% . 

And yet, in all settings, the study shows that teachers are 
strongly committed to Jewish education as a career. They are 
enthusiastic and devoted to working with children and to 
contributing to the Jewish people . 

This finding is a compelling argument for addressing a central 
problem identified by the study: the insufficient preparation of 
teachers. Research in the field of education confirms that 
carefully crafted in- service training can indeed improve the 
quality of teaching . 

Given the commitment of t he teaching force in Jewish schools , 
investment in well- designed professional development for teachers 
can make a decisive differenc e, yielding rich rewards for the 
entire North American Jewish community. 

X 



The Jewish community of North America is facing a crisis of major 
proportions. Large number of Jews have lost interest in Jewish 
values, ideals, and behavior . The responsibility for developing 
Jewish identity and instilling a commit ment toJudaism ... now rests 
primarily with education. --A Time to Act 

In November 1990, the Commission on Jewish Education in North 
America released ATime o t, a report calling for dramatic 
change in the scope, standards, and quality of Jewish education 
on this continent. It concluded that the revitalization of 
Jewish education- -whatever the setting or age group--will depend 
on t wo vital strategic tasks: building the profession of Jewish 
education; and mobilizing community support for Jewish education. 
The Council for Initiatives in Jewish Education (CIJE) was 
established to implement the Commission's conclusions . 

Since 1992, CIJE has been working with three communities-­
Atlanta, Baltimore, and Milwaukee--to create models of systemic 
change at the local level. A centraltenet of CIJE is that policy 
decisions in education must be informed by solid data . These 
communiti es boldly engaged in a pioneering, comprehensive study 
of their educational personnel in day schools, supplementary 
schools, and pre-schools. All the education directors [AD/EL: 
WHAT SHOULD BE THE TERM THROUGHOUT : " EDUCATION DIRECTOR, " per 
your box, OR " EDUCATIONAL DIRECTOR"? ] and classroomteachers were 
included in the survey, and a sample of each was interviewed in 
dept h . The goal: To create a communal plan of action to build 
the profession of Jewish education in each community and thereby 
develop a modelfor North American Jewish communities Wfte-wish to 
embark on this process. -t,-l1~ 

v"'. f"' 
Two years later, the initial results of this study are 
illuminat ing not only forthe three communities but ~aI~i&lilarl¥ 
as a catalyst for reexamining the personnel of Jewish education 
throughout North America. Despite the differences among these 
communities, the findings in each are so similar that we believe 
theprofile of Jewish educators offered by the study is likely to 0 
resemble those of most other communities. (A reading of the SM-"~ o,,,_.. 

t _ f'i • 2\ Boston , Miami, and Philadelphia -st~Giies; lends credence to this 
l.)t>(.. \~~1 ~pot.hes.4.s.) [ PLEASE REVIEW WORDING FROM "DESPITE": CAN IT BE 

MORE PRECISE? ) 

This policy brief summarizes the study's findings in a critical 
area : the background and professional training of teachers in 
Jewish schools (box 1). 



6~ '-l \,\ 6'\'f 3)>9'c:, \.\ ~t~ 
)r ("!,J ~ ·" c) > J OJ) '1 

Are teachers in Jewish schoo ls trained as J ewish educators? 
,,,-o r ~ ~ · ,... ., e.) ..,,.c_ , 

Most are not. The survey i ndi cates that only 21% were trained as 
Jewish educa tors, wi th a uni versity or teacher's insti tute degree 
in education as well as a c ollege o r seminary deg~ e~~ Jewish 
studie~ . An additional 39% a r=e pen: t ialry t.rai"fle d , ~ a degree 
in edl.!cation but not Judaica. Ten percent of the teachers have a 
degree in Jewish studies, bu t not i ~ Ae i ucation . The remaini ng 
30% of teache~ e l:1-Fl-ta=a-i-n~l-a-cJd:ri~ formal professional 
training in&i education -er- Judaica (fig. 1) . -f-A-D / Ele· PLEAS£ 
REVIEW THESE FIGURES FOR BOTH ACCURACY AND CLARITY ] 

Does the teachers' training differ according to educational 
setting? 

t)v»-'1 'f O v,, I) q,.,,,, 

Training in education: MJout hal:-f the teac hers in each setting 
(pre-school• , day school~ and supplementary school~ reported 
university degrees in education(table 1). An additional 15% to 
~ of pre-school and day school ~achers have education degrees 
from teach¥'s institutes, as do_)% of supplement a ry school 
teachers . (J:'hese ins titute~ are usually one- o r two-year programs 
in lieu of university study ,J 

0
-:,-- o/o 

Training in Jewish studies: Day school teachers o f Juda'ca are 
more likely thanteachers in other settings to have post secondary 
training in Jewish studies. Still, only 40% percent of aay school 
Judaica teachers are certified as Jewish educators ; have a 
degree in Jewish studies from a college, graduate school, or 
rabbinic seminary (table 2). In sup_.Plernentary and -schools , 
t,!le _proportions a re muc;ll_sm~f. Overall, arou~ •of altt 

Geacher'slac~degrees- [AD/EL: IS TH "AND" OR "OR"? 
ertification in Judaica, anti even in the day sc s ~ lack 
uch grounding . ~ 'f 0% _J ~- ..,., 

What Jewish education did the teachers receive as children? 
I _,.,. t. ., <.t 

Almost all the teachers received some Jewish education as 
children, but for man~ ir educati.oro was minimal. Before age 
13 , 25% percent of s u ppleme ntary school teachers and 4 0 % of pre­
school teachers attended religious school only once a week; 11% 
of supplementary teachers and 22 % of pre-school teachers did no t 
attend at all. After age 13, even greater proportions recei ved 
minimal or no Jewish education (figs. 2, 3; box 3). 

One of the more startling findings is that many pre- school 
teachers are teachingJewish subject matter to Jewish children- ­
but are not themselves Jews. Overall,10% of the teachers in 
Jewish pre-schools are not Jewish. In one community, thefigure 
is as high as 20% . [AD/EL: SHOULD THIS BE 18%? ]-

Why is this the case? One pre-school director we interviewed 
shed light on the question: 

-



I have an opening for next year. I have a teacher leaving 
who is not J ewish. I'm interviewing three teachers , two of whom 
are Jewish, one of whom isnot. And to be frank with you ... I 
should hire one [who i s] . .. Jewish . Unfortunately, of the three 
people I am interv iewing , the non- Jewish teacher is the best 
teacher in terms of what she can do in the classroom. So it 
creates a real problem. ~ _._, ___ n..-~ 

,,,,-~ 
In this instance, the Jewish candidates were better versed in 
Jewish content andw~re Jewish rol e models, but the non-Jewish 
applicant was more '~ln=li#.tiffl as an educator, and that 
consideration carried more weight. Many pre- school 
directorsdescribed a n acute shortage of qualified Jewish teachers• 
w.i-t:h-app-rep-r-i-a:t;e- t-..r:-a...i.,n--~ca t ion . 

Do present level s of in- service training compensate for 
background deficiencies? 

G.
~. ~/ ~~ 
o. ~ Most teachers a t tend very few i n-ser vice p r ograms each year. 

G--~ of all teachers were required to attend at least one 
workshop during a two- year period . Of these teachers, around 
half attended no more t han four wo1:Jcs1ToP.s over a t wo- year time 
span . (A workshop ;t:<a-~ from a Qve hoat~ ession t o a one- day 
program . ) t.~"' r o..~1 0 ne ~ ; - '7 

Pre-school teachers : These teachers typically attended 6 or 7 
workshops in a t wo-year period, which is more than teachers in 
other Jewish settings ({ ig_... -4 ) • Most pre-schools a re licensed by 
the state , and t eachers are requir ed to participate in state­
mandated professional devel opment . Given the minimal background 
of many of these teachers in Judaica, however, present levels of 
in- service training are not sufficient. 

Day school teachers : Alt hough state requirements apply to 
general studies t eachers in day schools, Judaica t eachers are not 
bound by state s tandard s . We found little evidence of sustained 
professional development among the day s choolteachers we 
surveyed. on average, t hose who were required t o attend 
workshops did so about 3.8 t imes every 2 years -- or less than 2 
workshops a year . 

How does this compa re to s tandards in public education? In 
Wisconsin, for example, teachers are required to attend 180 hours 
of workshops over a five- yearperiod to maintain thei r teaching 
license. Day school teachers in our study engaged in about 29 
hours of workshops over a five- year period (assuming a typical 
workshop lasts 3 hours) . This is less than one- sixth of the 
requirementfor state- licensed.,..- fcrll ~ime-teachers in Wisconsin . 
(Despite variations among states in our study , we found l ittle 
difference across communities in the exten~of professional 
development among day s c hool teachers . ) 

Supplementary school teachers : These teachers reported ~ i igatl:¥­
-11:i,.gh~r average wer-k-s h op-atten anc~ about 4.4 Vs-es-s'½O'ns in a two-

"' V\ wd> r !>viof S 
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year period. ( But since most supplementary school teachers had 
little or no formal Jewi s h training after bar/ bat mitzvah, and 
only about 50% are trained as educators, the current statusof 
professional development for these teachers is of pressing 
concern. Even those who teach only a few hours each week can be 
nurtured to develop as educators through a sustained, sequential 
program of learni ng . ..- {k G,t. r 
Summary: Atlanta, Baltimore, and Milwaukee~offer a number of 
valuable in- service opportunities for their teachers. All three 
communities have -eeoaei oHal one- da~ teacl{er conventions, held 
city- wide, and all three offer somefor~ of incentive for 
professional development . Still, i n- service education tends to 
be infrequent and haphazard, particuYarly for day and 
s.upplementary school teachers . Even / workshops a r1a e o ttrses are 
isolated events, lacki ng the continuity of an overal l system and 
plan for professional development . Veteran and beginning teachers 
may be offered t he same workshops; teachers with a 
strongpackground i n Judaica but little training in education will 
often be offered t hekame opport unities as t eachers with strong 
backgrounds in e du ca~ion but little Judaica. 

How will c h ange take p lace? An important factor will be the 
teachers' willingness t o part icipate in profes s i onal development. 
Hence, the study of educa tor s examined t eachers' c ommitment to 
Jewish education . 

Are teachers in Jewish schools committed t o the profession of 
Jewish education? o.,v-,-
Yes . Almost 60% o f the teachers view Jewish education as their 

- c ~reer. Even amonp part- time teachers (those teaching fewer than 
(2_9_)1ours a week), half described Jewish education as their career 

fig._ ). In supplement ary schools, where almost no teachers are 
full-time educators, 44 % consider Jewish education their career. 

f, r 
There is also considerable stability in the teaching force 
Thirty-eight percentof t he t eachers have t aught for more han 10 
years, while only 6% were in their f irst year as Jewis educators 
when they responded to the survey (table 3). Sixty- · percent 
intend to continue teaching in their same positions, and only 6% 
plan to seek positions outside Jewish education in the near 
future. 

A Plan for Action 
In Communities : ,... ' 

How can a community design a comprehensive plan to improve its 
teachers? 

'-
1. Like Atlanta, Baltimore, and Milwaukee, a community can 
profile its teachersand educa tion directors to learn precisely 
where their strengths l i e and which areas need improvement. The 
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CIJE -l!lducat o1 S '-Sur-q,e;-module will 'be"" available for this purpose 

, ""'dur ing 1995. 

2. A community can then tailor a plan to meet the specific needs 
of its own educators. Such a plan should take into account: 

a. Content: The plan should address the content needs of 
individual teachers in education, J ewish studies, and in the 
i ntegrati o n of the two. 

b. Differentiation: The plan should address the 
distinct needs of novice and veteran teachers; the different ages 
and affiliations of students; and the various settings in which 
classroom education takes place-- day schools, pre- schools,./ 
"tinclud:i:flg t hose iR JGGG-)-,. and supplementary gchools . '-l-

c. Systemat ic Training Opportunities : One- shot 
workshops do not change teachers or teaching . Rather, seminars, 
c ourses, and retreats-- linked to carefu lly articulated 
requirements, goals, and standards--should be offered in the 
context of a long-term , systematic plan for professional 
development . ~ •~ 

{\ '"" 
d . Community Incentives : Any plan should motivate teachers 

to be involved in substantive, ongoing in- service education. 
Community- sponsored incentives for teachers' professional 
development include stipends, release time, scholarships, and 
sabbaticals. Ultimately, professional development must be li~ked~ 
to salary and benefits . (One• communityJ for example, bases its >7) 
day school alloca t ion on teacher cer tification a nd upgra ding e;_IS l 
rather than on t he number of students.) 1, 

e. Reflective Practice: The plan should allow opportunities 
for teachers 
to learn f om each other through mentoring, peer l earning, and 

t)"t co_aching . A plan should a l so include carefully crafted teacher 
~l (_ supm1sion with clear criteria for evalua t ion . 

f. Leadership: The p l an should recogni ze wha t we have 
l earned from educational research: The education director is 
indispensable in creating a successful environment for teaching 
and learning. For teachers to i mplement change, they must be 
supported by leaders who can foster vision . These l eaders must 
also be committed, knowledgeable, skilled--and engaged in their 
own professional development . In 1995, CIJE will release a policy 
brief on the background and professional training of the 
education directors in our survey . 

g. Models of Success : The plan should take into account 
successful Jewish educational practice. CIJE itself is engaged in 
a long- term project documenting examples of Best Practices in 
diverse educational settings . The initial two Best Practices 
VQ umes focus on the supplementary school and on early childhood 

~:0 
~~\ 



Jewish education . Vo l umes currently under preparation will 

~ exami:~ B:::l:::::::e:h:np::: :::u::t:::: :::v::i::w::: camping. 
\ ~'Jnonitoring ongoing initiatives, providing feedback to po licy 

makers and participants, and ev;J~ting outcomes . 

i . Compensation: The pla n should make it possible for 
qualified teachers 
who wish to teach full- t ime to be able to do so and receive both 
salary and benefits commensurate with their educational 
background, years of ~ perienc e, and ongoing professional 
development . (Several / communities have created the position of 
"community teacher," which enables a teacher to work in more than 
one setting, holding the equivalent of a full-time position with 
the appropriatesalary and benefits . ) A future CIJE policy brief 
will focus on issues of salary and benefi ts for Jewish educators. 

' 
Most important, a well-designetl plan for the professional 

lJ-.d ~ elopment of J ewish educ~r ~ i n a communit y i s not only a 
--r.aQat.~or o:f r~r~~ -'t:he11.t 1 

ladk of background . It is also a J 
dynaM-e-p-r~ of renewal and growth that i s imperative for all eJ~ (~10"1\ 4 

~ef ess~~ Even those who are well prepared for their 
positions must h ave opportunities to keep abreast of the field, 
to learn exciting new ideas and techniques, and to be inv igorated 
by contact with o~he1=- educat.a:cs I ,, l"· \ , 

,I 

At the Continental Level 

As an ever-increasing number of communities are engag 
creation and implementation of their individual p lans 
continental institutions andorganizations can begin 
professional development from their own vantage p oi 

the 
maj or 

address 
This 

effort should be spearheaded by those seminaries, co 
universities that offer degrees in Jewish educ ation; by the 
denominational movements; and by those national organizations 
whose primary mission is Jewish education . 

In collaboration with communal efforts, such educational 
institutions and organizations should design their own plans to 
conceptualize in-service training.klernents for the field . They 
could also contribute to building the profession ofJewish 
education by: energetically recruiting candidates for careers i n 
Jewish education; developing new sources of personnel; expanding 
training opportunitiesin North America and Israel; creating 
professional development opportunities foreducational leaders; 
advocating improved salaries and benefits; making possible career 
tracks in Jewish education; and empowering educators to have an 
influenceon the curriculum, teaching methods, and educational 
philosophy of the institutions in which they work. 

The Jewish people has survived and flourished because of a 
remarkable commitmentto the centrality of teaching and learning . 
The North American Jewish community has continued this 
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commitment, with the result that American Jews are among the most 
highly educated citizens i n this country. We need to bring the 
same expectations to Jewish education as we do to general 
education, for the sake of the unique heritage we alone can 
transmit through our teac hers to our children. 

(C) Copyright 1994, Council for Initiatives in Jewish Education 
(CIJE) 

Council for Initiatives in Jewish Education (CIJE) 
15 East 26th Street 
New York, N.Y . 10010 
Telephone: (212) 532-2360 
Fax: ( 212) 532 - 2646 
[ Add logo ] 

Text for Box 1 : ( next to text] 
Box 1. About the Jewish educator s of Atlant a, Baltimore, and 
Milwaukee. 

Teachers in the J ewish schools of t hese communities are 
predominantly female (84%) and American- born (86%) . Only 7% were 
born in Israel, a nd less t han 1% each a r e from Russia, Germany, 
England, and Canada . The large major i t y, 80%, are married. The 
teachers identify with a variety of Jewish r eligious d1 
denominations. Thirt y - two percent a r e Or thodox, and 8% call ,f" },;,o, ,...6q-,o 
themselves traditional. Twenty- f i ve per cent ident i fy with the ,t:' ~\ - ' r uQ 
Conservative movement ; 31% see t hemselves as Reform; and the / ~-,JD 
remainin9.

1
_.1_t list Reconstr uctionist and other p r e ferences . Z~ ty t _, 

- Twenty~ percen t work full-time i n Jewish education (i . e. -;-­
they reported teaching 30 hours per week ....9r ..more), and about 20% 
work in more than one school. '2S-a-, or"'"--1"2~ 

Text for Box 2 : ( for appendix] '{\(Ill~<:,? 
Box 2. About the study of educat ors. / 

The CIJE study of educa tors wa s coor d inat ed by the Monitoring, 
Evaluation, and Feedback (MEF) team of c'$.IE . It involved a 
survey of near:l:-y-aH-f-ABf-Eb-:-WH-Y-N04lllALt.!'?f the formal Jewish 
educators in the communxtyr and- a-series of in-depth interviews 
with a more limited sample of educators. The surv ey form was 
adapted[WORD IS USED TWICE IN THIS SENTENCE ) from previous.',i 11ilf.,cr, \•r J 
surveys of Jewish educators, with many questions adap-tea -; ~ •ct 11) ,l,QJ I r-,...o 
(MODIFIED?] from the Los Angeles Teacher survey. 

The survey was administered in spring 1993 or fall 1994 to all 
Judaic and Hebrewteachers at all Jewish day schools, 

-eGR'}:t.:ega.t i eRa•l schools, and pre-school programs in the three 
communities . General studies teachers in day schools werenot 
included. Non- Jewish pre-school teachers who teach Judaica were 
included. Lead c ommunity project directors in each community 
coordinated the survey administration . Teachers completed the 
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questionnaires a nd return ed them at their schools . ( Some 
teachers who did not receive a survey form at school were mailed 
a form and a self- addressed envelope, and returned their forms by 
mail.) Over 80% of the teachers in each community filled out and 
ret urned the questionnaire, for a total of almost 1000 
respondents. (A different form [AD/EL: IS THIS "DIFFERENT FORM" '/>2-> 
CORRECT?] was administered to education directors; those data 
will be analyzed in a f uture report.) 

The interview questions were designed by the MEF team# / 
Interviews were conducted with teachers in pr~- school s, 
supplementary schools , and day schools, as ~ell as education 
directors and educators at central~cies and institutions 
Jewish higher learning. In t otal, ~ ducators were 
i nterviewed, generally for one to two hours. CIJE field 
researchers conducted and analyzed the interviews . 

The questionnaire for m and t he interview protocols will be 
available for public distribution in 1995 . 

v,,1" ,\-4. '\ ~ 

of 

This policy brief was prepar ed by CIJE ' s MEF team: Adam Gamoran, 
Ellen Gol dring,Rober ta Louis Goodman, Bill Robinson, and Julie 
Tammivaara. The ~ are grateful for suggest i ons from CIJE 
staff , t he MEF a dvis ory board , and lead communit y participants . 
They are especial ly thankful to the Jewish educat ors who 
participated in t he s t udy . 

Text for Box 3 : (next t o t ext] 

Box 3. According to "Highlights of the CJF 1990 National Jewish 
Population survey," by Dr . Barry Kosmin and coll eagues , 22 % of 
men and 38% of women who ident ify as Jews received no Jewish 
education as c hi ldren . In contrast, only 10% of t he teachers in 
Atlanta, Baltimore, and Milwaukee were not formally educated as 
Jews in childhood. 

Text for Box 4: [ for appendix] 

Box 4. Technical notes . 
In total , 983 teachers responded out of a total population of 
1192 in the three communities. In general, we avoided sampling 
inferences (e.g., t - tests) becausewe are analyzing population 
figures, not samples. Respondents 'include 302 day school 
teachers, 392 supplementary school teachers, and 289 pre- school 
teachers.Teachers who work at more than one type of setting were 
categorized according tothe setting (day school, supplementary 
school, or pre- school) at which they teach the most hours (or at 
the setting they listed first if hours were the samefor two types 
of settings) . Each teacher is counted only once. If teachers 
wer e counted in a l l the settings in which they teach, the results 
would look about the same, except that supplementary school 
teachers would look more like day school teachers, because 61 day 
school teachers also work in suppl,ementary schools . 
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Missing responses were <c1uded from calculations of percentages. 
Generally, less than 5r~~J responses were missing for any one 
item. An exception wi s the question about certification in 
Jewish education. In at least one eem~, many teachers left 
this blank, apparently because they were not sure what it meant. 
OR :the assuniption that tcaGhe:r;:.s-w~w-wha-e- 1:~l1e-teriii c;{ 1..J 14~J 

r-Gei:t-i ti ca,t ,,i,c:m- mean.t-w"ez:g not .t-bem~~ea-r we presefl:i! ~'he 
percentage(,~.•1/tosaia t.b&y-~J;e-G&i;;.t...~e: "' tfi'e' total who 
returned tne survey fo~~~l"-Anet ~~ef the total who responded to t4t,v-t.s -f-.,•,,,.,,, 
this i~ant . [AD/EL: NO M.K'l'TER HOW I TRY TO CLARIFY THIS LATTER 
SENTENCE, IT'S DIFFICULT TO UNDERSTAND. DO WE REALLY NEED TO 
INCLUDEIT?] ;~ 

$ ~ \ ',{ , : rf 
(I\ 
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GAMO$ 
From: 
To: 
CC: 
Subj: 

Adam , 

type resbrief.wr2 
EUNICE::"74104.3335@compuserve.com" 23-0CT-1994 18:02:34.07 
Adam Gamoran <gamoran> 
Ellen Goldring <gol drieb@ctrvax . vanderbilt . edu> 
Checking the figures on the Policy Br ief 

I went through the policy brief and I found the following discrepancies 
with the cross-tabs: 

v 1. [This is not a discrepancy, but ... ) In the " Overview", you state that 
"Only 40% of those teaching Jewish content are certified as Jewish 
educators". The next line (in the next paragraph) states that "In 
supplementary schools, 80% of the teachers lack advanced degrees or 
certification in Judaica11 • While both are accurate . . . they are not 
talking about the same thing. The "40%" does NOT include degrees in 
Judaica. The way it is currently written, people may assume that being 
"certified as Jewish educators" does include degrees (which IS a way of 
becoming " certified" as per my info on t he day s choo ls i n Atlanta, which 
I recently sent you and El len) . 

~ - In the " Overview" (and "Train i ng i n Jewish Studi es 11
) , in the sentence 

11 • •• 80% of teachers lack advan ced degrees or • . . 11 , it should be 76% (per 
TRAINRE x NEWSET ] . In the t ext ( "Tra i n ing in J ewish Studies" ), it should 
be "and", in response t o Nessa's quest ion. 

3. In the "Overview" (and " What Jewis h education d id the teachers receive 
V as children?" ), it should be 9% and 22% respectively, i n the sentence 

"Ten percent of those t eachers are not Jewish; in one community the 
figure is as high as 20%. " (JEWI SHED x NEWSET] 

4. In "Training in Jewish Studies" , it s h ould be 37% where you write 
11 ••• 38% have a degree i n Jewish studies from a college ... " [JSMAJOR x 
NEWSET] . 

5. In the first paragraph of "What Jewish education did t eachers receive 
~s children?" , to be totally accurate - i t should be 1 0% where you state 

J1111% of supplementary t eachers" in reference to t h e i r no t attending any 
Jewish schooling before 13 . HOWEVER (!!!!), I d i d wr ite 1 1% on the pie 
chart, because this made all t h e numbers add t o 100%. The number is 
~ctually 10 . 49% - my fault. I suggest keeping it at 11%. 

JG. In the first paragraph of "Do present levels of in-service training 
compensate ... ", it is not " Close to 80% of all teachers were required .. . ". 
Rather, the number is 79.52% and thus, with rounding, exactly 80%. 
[WORKSHOP x NEWSET ) 

7 . In the same paragraph, you state that "around half attended no more 
J than four worshops" . I calculated the mean number of workshop attended 

across all settings for "those teachers" (who were required to attend a 
workshop AND were not in their first year as educators) - I came up with 
4.75. Thus, the sentence should read "no more than five workshops". 

8. In the same section, under the sub- section "Supplementary school 
/ teachers", you state that "these teachers reported slightly higher average 

V • • • workshop attendance, ... ". But, it 1s ONLY higher than day school 
teachers . You may want to add that in. 

J9. In the section, "Are teachers in Jewish schools committed to the 



profession . .. ", you state that "half described Jewish education as their 
career" . Since 54 % did, it would be more accurate to state that " over half 
described ... ". [CAREER x FULTIMER] 

10 . In the following paragraph , it should read 64% in the sentence: 7 11sixty- six percent intend to continue teaching in their same 
, positions . . . " . [CAREERS2 x NEWSET). 

~.r. In the text for Box 1, it should read 24% (24.48%) in the sent ence: 
v 'Twenty- five percent work full-time in Jewish education" [NEWSET x 

FULTIMER] . 

Everything else checks out okay! 

I'll try calling you, but if you don't here from me give me a call so we 
can go over this and make sure that my "corrections" are accurate. 

Bill 
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Table/. Teachers' Backgrounds in General Education 

Degree in Education 
SETTING From Universit:t: From Teachers' Institute 

Day School ..eT 4~ .l»I \1" 
Supplementary ~ 't , ~ S" 
Pre-School 4'tt '1b ~ /6 

ALL SCHOOLS ~ L;~ ~ I I 
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Date sent JOl?A/94 

!o: Adam Samoran 

Orpnlldon: 

COIDICIL FOR INITIATIVES 
IN 

JEWISH EDUCATION 

FAX COVER SHEET 

Time lent 11:45 All No. al Pagea (blcl cner); , 

From: Ima la,oport 

Phone ffmaber. (608)~ 

Fu Hamber: (IQ) 263-6448 

Phcme lumber: 212-5:52·2360 

Pu 1f1UDber. %1! -532-2646 

COMMENTS: 

I am passtnf this along per Annette's request. The next step wtn be to ~ you a revised 
draft, which I wlll send by Em.all late Tue5day or Wednesday morning for your immediate 
review. 

9P9t l££=73l 
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Mandel Institute 

Tel: 972-2-662832 
Fax: 972-2-662837 

FACSIMILE TRANSMISSION 

To: Ms. Nessa Rapoport 

l'rom: Annet te Hochstein 

Fax Number : 212-532-2646 

Dear Nessa, 

Date: Oct. 24, 1994 

N() . o f Pages: 

Thank you for sending the draft of the policy brief. We 
read it with int ere,t. Here are MI, SF and AH's 
feedbaok and suggestions: 

We would first like to congratulate you on the 
overview. The summary is really very good and hard­
hitti ng. 

Regar ding t hat page (the overviewr : 

1. Is the reader not left with the impression that in­
service t raining i s t he only t hing that needs to be 
done? Perhaps at the paragraph before l ast, where 
you identify the central problem as "the 
i nsuffi cient preparation of teaehers , 11 pre-.sarvi ee 
or long-term t rai ning should be i nserted i n some 
form . 

2. You may want to indicate that t he f indings of this 
s urvey may be represent ati ve of the ~ituati on 
t hroughout t he U.S.A. 

l 

·3 r ., -~ gt,:Qf (NO]\) t6 ,n- 'l80 
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3. Paragraph 2; l ast line: delete the words "fully 
licensed" -- it weakens the impact of the 
statement, 

P.V'3 

4. Paragraph before l ast: "research in the field. 
n -- i5 that indeed documented? 

. . 

Concerning the body of the text: 

1 . Page 3: "Does the teachers' training differ 
according to educational setting?" The rhythm of 
the text would be hel ped by an immediate response: 
"In general, yes ! 
Training in education" 

2. Page 5: Is the word "novice" in any way pejorative? 
Would "beginning teacher" be more neutral? 

3. Page 5 ·(2nd paragraph; la!t s•ntence): There is a 
reifioation ( "the study • • • examines") . we 
suggeet the following: ''Hence, the import ance of 
data illuminating thi~ questionn or something of 
this sort . 

4. Page 5: "A Pl an for Action'' - - Before "How can a 
community desiqn . ..• " add a reference to the 
data something like "On the basis of the data, how 
can a community" or: "With the survey data as 
background'' or; "Following review of the ~urvey 
data, how can a community ••.• " 

~- Page 8 (paragraph 3); "Judaic and Hebrew teachers" 
i s a distinction we don't understand. Aren't they 
a l l Jewish studies teachers? 

6. Miscellaneous: 

a. We suggest that "certification" not be 
mentioned in the docU111ent because it is indeed 
a confusing topic. 

b. Judaic and Jewish studies are used 
interchangeably in the document; consistency 
might be helpful. 

2 
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c. Teachers' institutes: If you always mean Jewi sh 
teachers' institutes, you may want to add the 
word "Jewi sh." 

d. "Release time" is perhaps too technical a term 
to be correctly understood by t he reader . 

e. You may want to consider lilting the names of 
CIJ'E staff and MEF Advisory Board: some of the 
names may l end status to the endeavor. We have 
used such listings effectively in t he past. 

Hope thie is hel pful .. 

Good luck and congratulations· to everyone. 

Beet regards , 

Annette 

P.S.: Could this please be dis tribut ed to Ellen, Adam 
and anyone elee who ia in the l oop. 

3 
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From: 

T~o: . 
C: 

s j: 

type resbrief.jt2 
EUNICE::"73443 . 3l52@compuserve.com" 24-0CT-1994 13:24:30.97 
Adam Gamoran <gamoran> 

Policy Brief 

Dear Adam, 
I have just received and quickly read this document; the following 

comments do not have the benefit of much reflection. I understand that you need 
the co111Inents five minutes ago. 

I am still disturbed by the language of these summary documents and feel 
this one makes some of the same mistakes in overgeneralization and inference as 
earlier ones. As Baltimore's share of the sample is nearly 50%, there are 
certain conclusions that just do not ring true from either the survey data or my 
knowledge of the community . 

For example, to say that "80% of the teachers surveyed lacked 
professional training in either education, Judaica or both," seems an outright 
misstatement as 55% of all respondents in the Baltimore sample of 469 hold 
either advanced degrees or post-secondary t eaching certificates in education, 
while 23% hold degrees in Judaica and 28% hold certificates in Jewish education. 
To come up with this "nearly 80%" figure, none of the teachers in either 
Milwaukee or .Atlanta could hold advanced degrees, a clear impossibility. 

In the following paragraph, it is extremely iffy to state that day schoo 
1 
teachers have less background in subject areas than general studies teachers, if 
you are talking about e lementary school teachers, which presumably you are. 
Generally, they do not h ave much "subject matter" training as they are teaching 
12 or so subjects . For example, I hold a permanent life teaching certificate 
from the state of California (who has reciprocity with Maryland) and I have 
never taken a "subject matter course" in college. I would leave out reference 
to general studies teachers or provide data from other studies on them to make 
this point. 

At the end of page one, there is a statement that in- service can improve 
the quality of teaching, which is undoubtedly true. There is the implication in 
this paragraph that the quality of teaching is poor, which goes beyond the scope 
of the survey. It did not [and neither did the interviews) collect any data on 
the quality of teaching. About this we know nothing in any of the communities. 
While it may be plausible to infer that certain kinds of preparation correlate 
with quality of teaching, there are no data in either the community studies o r 
this combined report to establish that fact . I am still disturbed that the only 
kinds of educational activities counted are workshops and post- secondary 
degrees. In Baltimore there is, I believe, a considerable number of teachers 
who participate in courses at BHU and local universities, but who have not (or 
not yet) acquired a degree. Similarly, the Orthodox community here contends its 
day school teachers do participate intensively and regularly in study of Judaic 
matters and this was not captured in the report or , possibly, in the survey . As 
the number of orthodox day schools in Baltimore far outnumbers those in 
Milwaukee and Atlanta, this is a concern. As I hav e mentioned many times 
before, it is a misstatement to say that teachers lack "training" when you mean 
they lack "degrees." 

Later, the report states that institutes are "in lieu" of university 
study. I would delete this as many institute graduates also have gone on to 
university. 

Later again (my document has no page numbers] there is another reference 



to "training" referring to post bar mitzvah study. As I have pointed out 
before , the data this statement seems to r est upon refers to age 13 to 18, bu t 
the text implies that it is anything after age 13 . 

Re: A plan for a c tion. 

I would strongly suggest a deep rev ision of the surv ey instrument as it 
has ma ny problems. I would recommend that whoever is in charge think about t he 
kinds of statements they would like to be able to make and r evise the instrument 
accordi ngly. As you know, I have had problems with this instrument from the 
beginning and did not participate in its development except to offer suggesti ons 
to its authors wi th a less than 24 hour tu.rnaround time . That is , the final 
versi on was typed within 24 hours after I was asked to give feedback . 

I think some interesting a nd substantial efforts could be devoted t o 
professional development, but I would not frame them as "seminars, coruses , or 
etreats" as these have definitions in the minds of readers that are not 
ecessarily the best direction for ameliorating this problem. I like very much, 

of course, the idea of individual and collective professional development plans. 

I hav e said this before. I think there is a grave mis- coding (or some 
other ] problem with respect to workshops and Baltimore ' s supp. and pre- schoo l 
teachers . The surveys ' figures grossly under- respresent what is the case . An 
earlier version seemed t o get this right ( or more right] . With a very few 
exceptions, supp. teachers here take a minimum of 3 to 4 workshops per year a nd 
several take many more t han this . I am very sus picious of the 2 workshop per 
year figure for the total sample , unless there i s almost no i n - service i n t he 
other 2 communities, in which case the communities are not as s i milar as 
indicated. Actually , I think on this issue, they are not similar . 

I suspect that one purpose of thi s r eport is to s ound an alarm to ge t 
people moving on some important issues. The purist in me , however , objects t o 
overstatement of research data for political purposes . I thi nk one can mak e 
reasonable arguments for action without going beyond the scope of the studi e s . 
For o ne thing, I would r ecommend a more s ensitive scan of the situation to get 
at real needs and to assess the quality of what is actuall y happening in t h e 
class.room. I have yet t o hear any critique of educational experiences b a sed on 
obs ervation of ongoing classroom experiences . When I ask f o r specific s, my 
conversational partners generally poi nt to t h e CJE study which doesn't quit e 
answer the question. Neither do we know whether those with degrees actually 
teach better than those who have none (or are in progress) . One would hope so, 
but this isn't established. 

Again, I hav e focused on the negatives, and f o r this I a m s orry. Wi ths 
0 

little turnaround time, it is hard to do o t herwise . To me the most powerfu l and 
helpful part is the recommendation about linking professional development with 
individual and institutional needs. Given that teac hers c a nnot magically or 
quickly be required to have traditional credentials, this seems the mos t 
fruitful direction and will move people to thinking of the profession as alwa ys 
i n development, which should be the case . 

Cheerio, Julie 

ps There is a typo toward the end of first document. "The Jewish people has 
survived ... " should read "The Jewish people have s urvived . . . " 
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From: 
To: 

EUNICE: : " 74104. 3 335@compuserve.com"' 25-OCT-1994 09: 58 : 07. 19 
Adam Gamoran <gamoran> 

CC: 
Subj: 

Adam, 

Ellen Goldring <goldrieb@ctrvax.vanderbilt.edu> 
the new numbers on edmajor thru trainre 

Here are the new figures after correcting for my error on the Milwaukee 
data. In looking over the policy brief, there seems to be two sets of 
data which you require: TRAINRE x NEWSET and EDMJJRE x NEWSET . If you need 
more, just e - mail or call today. 

I had created NEWSETX3 (which simply collapses the orthodox and 
Non- Orthodox categories) and that is what I'll detail below. I'll send you 
both versions (of setting) in the mail. 

EDM.JJ'RE x NEWSETX3: 

no edma jor w/college degree w/out college 

Day school 40% 43% 17% 

Supplementary 54% 41% 5% 

Pre-school 39% 46% 15% 

TOTAL 46% 43% 11% 

TRAINRE x NEWSETX3: 

Partly Trained Well Trained Partly Trained 
- in Education - in Judaics 

Day School 24% 35% 24% 

Supplementary 32% 13% 11% 

Pre-School 50% 9% 3% 

TOTAL 35% 19% 12% 

Here they are. Again, just call if you need other numbers . 

Thanks, 
Bill 

Untrained 

16% 

44% 

38% 

34% 
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POLICY BRIEF: Background and Professional Training of Teachers i n 
Jewish Education 

Overview 

A new two-year study of Jewish educators in three North American 
communities offers a striki ng assessment of teachers' preparation 
and professional developme nt in day schools, supplementary 
schools , and pre-schools. 

(;(' 
Over 80% of the t ~ rs surveyed lacked professional traini ng in 
either education, I J~d;ica-- or both. Yet teachers receive little 
in- service training to overcome their lack of background, far 
less than is commonly expected of teachers in general education. 

In day schools , 40% of Judaica teachers have neither a degree in 
Jewish studies nor certificat i on as J ewish educators, yet t hese 
teachers attend f ewer than 2 in- service workshops a year on 
average. 

In supplementary schools , close to 80% of the teachers have 
neither a degree i n Jewish studies nor certification as Jewish 
educators . In- service opportunities are infr equent and usually 
not connected to each other in a compr ehensive plan for 
professional development. 

Pre- school teachers are the least prepared in Jewish content when 
they enter their positions. Although earl y childhood educators 
have more s taff development opportunities because of state­
mandated licensing requirements, even these are not sufficient to 
compensate for their limited backgrounds. Moreover , 10% percent 
of these teachers are not Jewish; in one community the figure is 
as highas 21% . 

And yet, in all s ettings, the study shows that teachers are 
strongly committed to Jewish education as a career . They are 
enthusiastic and devoted t o working with chi ldre n and to 
contributing t o the Jewish people. 

This finding presents a c ompel l ing argument for addressing a 
central problem identifi ed by the study: the insuff ici ent 
preparation of teachers . Research in the field of education 
indicates that carefully crafted in-service training can indeed 
i mprove the quality of teaching . 

Given the commitment of the teaching force in Jewish schools, 
investment in well- designed profess i onal development for teachers 
can make a decisive difference , yielding rich rewards for the 
entire North American Jewish communi ty. 

A comprehensive plan to i mprove the in- service trai ning of Jewish 
educators will eventually have to be combined with an ambitious 



and systematic plan to i mprove the recruitment and training of 
educators before they enter the fie ld. 

This policy bri ef is the first of a series based on The CIJE 
St udy of Educators . The complete study will be available in 1995 . 
The CIJE Study of Educators Research Team : 
Dr. Adam Gamoran, Professor of Sociology and Educational Policy 
Studies, University of Wisconsin, Madison 
Dr. Elle n Goldring, Professor of Educa tional Leadership and 
Associate Dean, Peabody College of Education, Vanderbilt 
University 
Roberta Louis Goodman, Fi eld Researcher 
Bill Robinson, Field Researcher 
Dr. Julie Tammivaara, Field Researcher 

The Jewish community of North America is facing a crisis of major 
proportions . Large number of Jews have l ost interest in Jewish 
values, ideals, and behavior. The r esponsibility f or developing 
Jewish identity and inst illing a commitment t o Judaism . . . now 
rests primarily with education. - - A Time to Act 

In November 1990 , the Commission on Jewis h Educat i on in North 
America released ATime to Act , a report calling f or dramatic 
change in the scope , s t andards, and qual ity of Jewish education 
on this continent . It concluded t hat the r evit alization of 
Jewish education--whatever the setting or age group--will depend 
on t~ital s ~rate~io t asks : building t he profession of Jewish 
education; and mobilizing community suppor t for Jewish education. 
The Council for I nitiatives in Jewish Education (CIJE) was 
established to i mp lement the Commiss ion ' s conclusions. 

Since 1992, CIJE has been working with three communities-­
Atlanta, Baltimore , and Milwaukee-- to create models of systemic 
change at the loca l level . A centraltenet of CIJE is that policy 
decisions in education mus t be informed by solid data . These 
communities boldl y e ngaged in a pioneering, comprehensive study 
of their educational per s onnel in day s chools , supplementary 
schools, and pre-school s . All the educational directors and 

- classroom teachers were surve yed,and a sample of each was 
interviewed in depth. The goal: To create a communal p l an of 
action to build the profession of Jewish education in each 
community andthereby develop a mode l for North American Jewi sh 
communities that wish to embark on this process . 

Two years later, the initial results of this study are 
illuminating not only for the three communities but as a catalyst 
for reexamining the personnel of Jewish education throughout 
North America. Despite the differences among these communities, 
the findings in each are so similar that we believe the profile 
of Jewish educators offered by the study is likely to resemble 
those of many other communities. 



This policy brief summarizes the study's findings in a critical 
area: the background and professional training of teachers in 
Jewish schools (box 1). 

Are teachers in Jewish schools trained as Jewish educators? 

Most are not (fig . 1) . The survey indicates that only 19% have 
professional training in both education and Jewish studies . (In 
the CIJE Study of Educators, training in education is defined as 
a university or teacher's institute degree in education; training 
in Jewish studies is defined as a college or seminary degree in 
Jewish studies, or , alternatively, certification in Jewish 
education . ) Thirty-five percent have a degree in education but 
not in Jewish studies. Twelve percent have a degree in Jewish 
studies but not in education. And 34% lack professional training 
in both education and Jewish studies . 

Does the teachers' tra ining differ according to educational 
setting? 

Generally, yes. 

Training in education: Over 40% of teachers i n each setting 
(pre-school, day s c hool , and supp lementary school) reported 
university degrees in education ( t able 1) . An additional 15% to 
17% of pre- school and day school teachers have education degrees 
from teacher's institutes, as do 5% of supplementary school 
teache.rs. (These institutes a r e usually one- or two-year programs 
in lieu of university study . ) 

Training in Jewish studies: Day school teachers of Judaica are 
more likely than t eachers in other settings to have post­
secondary training i n Jewish studies. Still, onl y 4 0% percent of 
day sch ool Jud&ica t eachers are certified as Jewi s h educators; 
37% have a degree in Jewish studies from a college, graduate 
school, or rabbinic semi nary (table 2). In supplementary and 
pre-schools, the proportions are much smaller . overall, only 31% 
of the teachers h ave a degr ee in Jewish s t u d ies or certification 
in Jewish education, and e ven in day school s only 60% have such 
training. 

What Jewish education did the teachers receive as children? 

Almost all the teachers received some Jewish education as 
- children, but for manythe education was minimal. Before age 13, 

25% percent of supplementary school teachers and 40% of pre­
school teachers attended religious school only once a week; 11% 
of supplementary teachers and 22 % of pre-school teac hers did not 
attend at all . After age 13, even greater proportions received 
minimal or no Jewish education (figs. 2, 3; box 2). 

One of the more startling findings is that many pre-school 
teachers are teaching Jewish subject matter to Jewish children-­
but are not themselves Jews. Overall, 10% of the teachers in 



Jewish pre- schools are not Jewish. In one commun ity , the figure 
is as high as 21% . 

Why is this the case? One pre- school director we interv iewed shed 
light on the question : 

I have an opening for next year . I have a teacher leaving 
who is not Jewish. I'm interviewing three teachers , two of whom 

~ are Jewish, one of whom isnot . And to be frank with you . .. I 
should hire one (who is] . .. J ewish. Unfortunately, of the three 
people I am interviewing, the non-Jewish teacher is the best 
teacher in terms of what she can do in the classroom. So it 
creates a real problem. 

In this instance, the Jewish candidates were better versed in 
Jewish content andwere Jewish role models, but the non-Je wish 
applicant was more skilled as an educat or, and that consideration 
carried more weight. Many pre- school directors described an 
acute shortage o f qualified Jewish teachers . 

Do present levels of in- service training compensate for 
background deficiencies? 

No. Most teachers attend ver y few in- ser vice p r ograms each year. 
Eighty percentof all teachers were r equired to attend at least 
one workshop during a two- year period. Of these t eachers, around 
half attended no more than 4 workshops over a two-year time span . 
(A workshop can range from a one- hour session to a one- day 
program.) 

Pre-school teache r s: These teachers typically attended 6 or 7 
workshops i n a t wo- year period, wh ich is more than teachers in 
other Jewish settings (fig. 4) . Most pre-schools a re licensed by 
the state, and t eachers are required to participate in state­
man dated professional development . Given the minimal background 
of many of these teachers in Judaica, however, present levels of 
in- service training are not sufficient. 

Day school teachers : Although s t a t e requirements apply to 
general studies teachers in day schools, Juda ica teachers are not 
bou nd by state standards. We found little evidence of sustained 
professional development among the day school teachers we 
surveyed. On average, those who were required to attend workshops 
did so about 3.8 times every 2 years--or less than 2 workshops a 
year . 

How does this compare to standards in public education? In 
Wisconsin, for example, teachers are required to attend 180 hours 
of workshops over a five- yearperiod to maintain their teaching 
license . Day school teachers in our study engaged i n about 29 
hours of workshops over a five- year peri od (assuming a typical 
workshop lasts 3 hours). This i s less than one- sixth of the 
requirement for state -licensed teachers in Wisconsin . (Despite 
variations among states in our study, we found l ittle difference 



across communities in the extent of professional development 
among day school teachers . ) 

Supplementary school teachers: These teachers reported an {) ~ 
average of 4.4 workshops in a two- y ear period. (There was ~ 
variation across communities in this finding . ) But since most 
supplementary school teachers had little or no formal Jewish 
t~aining after bar/bat mitzvah , and only about 50% were trained 

, aSeducators, t he current status of professional development for 
these teachers is of pressing concern. Even those who teach only 
a few hours each week can be nurtured to dev elop as educators 
through a sustained, sequential program of learning. 

Summary: Atlanta, Baltimore, and Milwaukee offer a number of 
valuable in-service opportunities for their teachers. All three 
communities have city- wide, one-day teacher conferences, and all 
three have some form of i ncentive for professional devel opment. 

i \ Still, in- service traini ng tends to be infrequent and can be 
.. )~fo.o •l. haphazard, particularly for day and supplement ary school 

~- teachers . Ev en workshops t hat teachers find helpful are isolated 
, events , lackingthe continuity of an overall syste~ and plan for 

professional development. Experienced teachfrs ~a7;.e14-offered the 
same workshops a s novice t eac hers; teachers~ith strong 
backgra.1:m~,~Jq,,lpdaica b ut littl e training in education w-:i.-H 

---- e£.:t.eJ:l ~ offerea> t h e same opportunities a s t eachers with strong 
backgrounds in e ducation but little Judaica. 

-
Are teachers in Jewish schools committed to the profession of ln,:,,L- f 
Jewish educati on? ~ 1.. Sc, er ,-1 • t 'f"'-
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The -ma jor ity a:i;.&. Seventy- two percent of full- time teachers view 
Jewis h education as their career"T"Even among part - time teachers 
(those teaching fewer than 30 hotl~s a _week), over half described 
Jewish education as their career ('fig. 5. In supplementary 
schools, where a lmost no teachers are full-time educators , 44% 
consider Jewish education their career. (AD/EL : I changed the 
first sentence from "Almost 60% of the teachers view Jewish 
education as their career" to the 72% full - time statistic, 
because otherwise the case seems unnece ssaril y weak . J 

There is also consi derable stability in the teaching force . 
Thirty- eight percent of the teachers have taught for more than 10 
years, while only 6% were in their first year as Jewish educators 
when they responded to the survey (table 3). Sixty- four percent 
intend to continue teaching i n their same positions, and only 6% 
plan to seek positions outside Jewish education in the near 
future . 

Given the co.mmitment of the teaching force in Jewish schools, 
investment in well- designed professi onal development for teachers 
can ma-k-e a decrS"r'Ve-da.~1-en s e. y,-r 16 r \;\ -t>S ~ iJ.. ~ , 

A Plan for Action 
In Communities: 



How can a community design a comprehensive plan to improv e its 
teaching personnel? 

1. Like Atlanta, Baltimore , and Milwaukee, a community can 
profile its teachers and educational directors to learn precisely 
where their strengths lie and which areas need improvement. The 
CIJE Study of Educators module will become available~ or this 
purpose in 1995. 

2. A co,nununity can then tailor a plan to meet the specific needs 
of its own educators . Such a plan should take into account: 

a . Content: The plan should 
individual teachers in education, 
integration of the two. 

address the content needs of 
Jewish studies, and in the 1 . . ( . . , A " 1.,i_,o!< .-\Le ~Q;'l'i ♦ t-- °"' .....,,,s -· ~ 

/,,,- ... <·•.,-<f.v ..,._Ir)f- H'<~~ 'i.j 
b . Diff e r e ntiation: Th~ plan should address the 

distinct needs of novice a nd experienced t eachers; the different 
ages and affiliations of s t udents ; a nd t he var ious settings in 
which classroom educat ion takes place--dai Gchool, suppl ementary 
school, and pre-school. 

c . Sys tematic Training Oppor tunities: One-shot 
workshops do not change t eachers or teach ing. Rather, seminars, 
courses, and retreat s --linked t o carefully articu l ated 
requirements, goals, and standards--should be offered in the 
context of a long-term, sys tematic p lan for professional 
development. 

d . Community Incentives: Any plan should motivate teachers 
to be involved in substantive, ongoing in-service education . 
Community- sponsored incentives for teachers' professional 
development include stipends, rel ease time, scholarships, and 
sabbaticals. Ultimately , p r ofes s i onal development must be linked 
to salary and bene f i t s. (One North American community, for 
example, bases its day s chool allocation on t eacher certification 
and upgrading rather than on the number of students.) 

e . Teacher Empowerment: The plan should allow opportunities 
for teachers to learn from each other through mentoring, peer 
learning, and coaching. 

In addition to these components drawn from the study, a 
comprehensive communal plan should include the following 
elements: 

f . Leadership: The plan should recognize what has been 
learned from educational research: The educational director is 
indispensable in creating a successful environment for teaching 
and learning. For teachers to implement change, they must be 
supported by leaders who can foster v ision . These leaders must 
also be committed , knowledgeable, skilled--and engaged in their 
own professional development. In 1995, CIJE will release a poliey 



brief on the background and professional training of the 
educational directors in the communities surveyed. 

g . Evaluation : The plan should make provision for 
monitoring ongoing initiatives in professional development, 
providing feedback to policy makers anq'participants, and 
evaluating outcomes . 

h . Compensation : The plan should make it possible for 
qualified teachers who wish to teach full- time to be able to do 
so and recei ve both salary and benefits commensurate with thei r 
educational background, years of experience, and ongoing 
professional development . (Several North American communities 
have created the position of " communi ty teacher ," which enables a 
t eacher to work in more than one setting, holding t he equivalent 
of a full - t i me position with the appropriate salary and 
benefits.) A future CIJE policy brief will focus on issues of 
salary and benefits for Jewish educat ors . 

Most important, a well- designed plan for t he profes s ional 
development of Jewis h educat ors in a community is not only a way 
to redress teachers' lack of background . It is also a means of 
renewal and growth t hat is imperat ive for all educators . Even 
those who are well prepared for their posit ions must have 
opportunities to keep abreast of the f iel d, to learn exciting new 
ideas and techniques, and to be invigorated by contac t with their 
colleagues. 

At the Continental Level 

As an ever-increas i ng number of communities are engaged in the 
creation and implementation of their individual plans, how can 
the major continental institutions and organizat ions begin to 
address professional development from their own vantage poi nts? 

This effort should be spearheaded by those s eminaries, colleges, 
and universities that offer degrees in Jewish education; by the 
denominational movement s; and by those na t ional organizations 
whose primary mission i s Jewish education. In collaboration with 
communal efforts, such educational i nstitutions and organizations 
should design thei r own plans to conceptua l ize both i n- servicea nd -
pre-service training elements for the field . These include: 1 

creating professional development opportuniti es for educationa l 
leaders; expanding training opportuniti es for educators in North 
America and Israel; and empoweri ngeducators to have an influence -
on the curric ulum, teaching methodk , and educationa l philosophy 
of the institutions in which they work . 

Continental institutions also contribute to building the 
profession of Jewish education by: energetically recruiting 
candidates for careers in Jewish education; developing new 
sources of personnel; advocating improved salaries andbenefits 
for Jewish educators; and constructing career tracks in Jewish 
education. 



The Jewish people has survived and flourished because of a 
remarkable commitmentto the centrality of teaching and learning . 
Th e North American Jewish community has continued this 
commitment, with the result that American Jews are among the most 
highly educated citizens in this country. We need to bring the 
same expectations to Jewish education as we do to general 
education, for the sake of our unique inheritance. 

(C) Copyright 1994, Council for Initiatives in Jewish Education 
(CIJE) 

council for Initiatives in Jewish Education (CIJE) 
15 East 26th Street 
New York, N. Y. 10010 
Telephone: (212) 532 - 2360 
Fax: (212) 532 - 2646 

Box 1. About the Jewish educators of Atlanta, Baltimore, and 
Milwaukee . 

Teachers in the Jewish schools of these communities are 
predominantly female (84%) and American-born (86%) . Only 7% were 
bor n in Israel , and less than 1% each are from Russia, Germany, 
England, and Canada . The large majorit y, 80%, are married. The 
teachers identify with a variety of Jewish religious 
denominations . Thirty-two percent are Orthodox, and 8% call 
themselves traditional . Twenty- five percent identi fy with the 
Conservative movement; 31% see themselves as Reform; and t he 
remaining 4% list Reconstructionist and other preferences. 
Twenty- four percent work full-time in Jewish education (i.e., 
they reported teaching 30 hours per week or more), and about 20% 
work in more than one school . 

Box 2 . According to "Highlights of the CJF 1 990 National Jewish 
Population survey," by Dr. Barry Kosmin and colleagues, 22% of 
men and 38% of women who identify as Jews received no Jewish 
education as children . In contrast, only 10% of the teachers in 
Atlanta, Baltimore, and Milwaukee were not formally educated as 
Jews in childhood . 

(Separate from text) 
About the CIJE study of Educators. 

The CIJE Study of Educators is part of the Monitoring, 
Evaluation , and Feedback (MEF) initiative in the Lead 
Communities. The s t udy involved both a survey of the formal 
Jewish educators in the community, and a series of in-depth 
i nterviews with a moFe-J.jm.i.t.ed sample of educators . The 
quest ionnair e was deve loped after reviewing earlier instruments 
that s u rveyed Jewish education , with some questions adapted from 
the ~s--e-f-~ Los Angeles BJE Teacher Census . 



The survey was administered in spring 1993 or fall 1994 to all 
Judaica teachers at all Jewish d a y schools, supplementary 
schools, and pre- school programs in thdthree communities. General 
studies teachers in day schools were nd t included. Non- Jewish 
pre- school teachers who teach Judaica were included. Lead 
community project directors in each community coordinated the 
survey administration . Teachers completed the questionnaires and 
returned them at their schools. (Some teachers who did not 
receive a survey form at school were mailed a form and a self­
addressed envelope, and returned their forms by mail.) Over 80% 
of the teachers in each community filled out and returned the 
questionnaire, for a total of almost 1000 respondents . (A 
parallel survey form was administered to educational directors; 
those data will be analyzed in a future report.) 

The interview questions were designed by the MEF Research Team. 
Interviews were conducted wit h teachers in pre- schools, 
supplementary school s, a nd day schools , as well as educati onal 
directors and educators a t c entral agenci e s and institutions of 
Jewish higher learning . I n total , 125 educators were 
interviewed, genera l ly for one to t wo hours . CI JE field 
researchers conduc ted and analyze d t he i nterviews . 

The questionnaire and the int erview protocols will be available 
for public distribution in 1995 . 

This policy brief was prepared by CIJE's MEF Research Team: 
Professor Adam Gamoran; Professor Ellen Goldring ; Roberta Louis 
Goodman; Bill Robinson; and Dr. Julie Tammivaara. The authors are 
grateful for suggestions from the MEF Academic Advisory 
Committee: Professor James Coleman; Prof essor Seymour Fox; 
Annette Hochstein ; Stephen Hoffman ; and Profess or Mike Inbar. 
They also acknowledge t h e help of the CIJE s t aff a nd Lead 
Community participants . They are especially t hankful to the 
Jewish educators wh o par ticipated i n the study. 

Technical notes. 

In total, 98 3 teach e r s responde d out of a t o t al population of 
1192 in the three communities. In general, we avoided sampling 
inferences (e.g., t-tests) because we are analyzing population 
figures, not samples. Respo ndents include 3 02 day school 
teachers, 392 supplementary school teachers, and 289 pre- school 
teachers . Teachers who work at more than one type of setting 
were categorized according to the setting (day school, 
supplementary school, or pre-school) at which they teach the most 
hours (or at the setting they listed first if hours were the same 
for two types of settings) . Each teacher is counted only once. If 
teachers were counted in all the settings in which they teach, 
the results would look about the same, except that supplementary 
school teachers would look more like day school teachers, because 
61 day school teachers also work in supplementary schools. 



Missing responses were excluded from calculations of percentages. 
Generally , less than 5% of responses were missing for any one 
item. An exception was the question about certification in Jewish 
education . In two communities, many teachers left this blank, 
apparently because they were not sure what it meant . On the 
assumption that teachers who did not know what certification 
meant were not themselves certified, for this item only we 
calculated percentages based on the total who returned the survey 
forms, instead of the total who responded to the question. 
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TRAINED IN BOTH 
19% 

TRAINED IN JEWISH 
STUDIES ONLY 

12% 

TRAINED IN GENERAL 
EDUCATION ONLY 

35% 

TRAINED IN NEITHER 
34% 

Figure 1: Extent of Professional Training in 
General Education and Jewish Studies 
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Questions and Answers about the Survey and Policy Brief: 

, t. Every six months.someone releases a new survey, and nothing happens. How is this different? 
Other reports did not tell you bow to solve the problem. This brief has a plan. 

2. a) So a community gets this information and believes it. What should they do about it? 
or: 
b) But we already have in-service training. This can't be us. 

a)
1 

Assess their teachers, using the module. Inventory their resources- locally, regionally, 
a d nationally. Prioritize. Implement. And we will be providing a range of resources to 
communities along the way. 
b) valuate your current in-service training according to the components at the end of the 
poi icy brief-and then see if what you offer is systematic, comprehensive, etc. 

\ 
3. -,Jou've convinced me. I want to fly my educational director to any school where this is being 
don~ well. What models should I look at? Who should I call to give me the tour? 
We1 re calling a conference to lay out what is out there, as well as to look at possible 
mo ls in general education. Remember: A "map" of best available practice has never 
bee done in the Jewish education world. In addition, we are already working with our 
cominunities to create such models; we are also identifying places and resources in both 
Jewi h and ge.neral education for communities to turn to. 

4. S~ CIJE has compiled this important information. What will CIJE do about it? 
We tare already working with our three lead communities to move from the study to a 
comprehensive plan. We are creating a generic plan for professional development that any 
community will be able to use. We are calling a conference for communities to discuss 
alt~rnative and models they can follow. 

5. The stability vs. quality questions, or: What's so good about bad teachers staying longer in 
thtir positions? 

a. I'm a young and enthusiastic Jew who loves children. Why is it better to invest in stodgy 
t~chers who aren't good with children than to let me into the classroom with my commitment? 
, b. Why focus on classroom teachers? There are many teachers out there who are far more 
Jnspiring to children than the present classroom teachers. 

c. Who says teacher preparation has anything to do with being a good teacher?. 
1. We never tapped the potential of the teachers we had because we thought they were 
transient and not worth the investment. Now we can invest. 

/ 1,. You would never allow a public school teacher to teach in a school on the basis of " being 
~ good with kids" or "enthusiasm about teaching." You would insist that there is a minimum 
1 standard required for teachers. Applying that standard to Jewish teachers is not the only 
I step needed to improve Jewish education, but it is a necessary-and doable-first step. That 

is, there are many additional things to do, but this is indispensable. 



6. Who says Jewish education solves the problem of Jewish identity and continuity? Or: Then 
bad Jewish education must be responsible for the 52% intermarriage rate. 
We're saying that Jewish education makes a contribution to Jewish continuity. And we're 
saying that this is the best gamble, because you may not ensure Jewish continuity with it, 
but you'll certainly have no continuity without it. 

7. This will cost a fortune. Where's the money suppposed to come from? Do you mean less 
money for Israel? 
1. It's time to look at rescue, relief, and rehabilitation for ourselves. In addition; 
2. Israelis have stated categorically that a strong North American Jewish community is 
good for Israel. 
3. When the problems have been targetted and thoughtful solutions proposed, new money 
will be available (Davidson, Bader, foundations, etc.) 

8. So CUE ihas been around since 1990. What have you been doing all this time? (We hear 
nothing's happened in the Lead Communities.) 
1. Annette's list of accomplishments. 
2. CIJE has created a climate of catalyst and change, not only for our projects but in the 
North American Jewish community. 

More generally, remember: 

There are models of excellence-in all settings--in Jewish education, including the 
supplementary school. There are solution in Jewish education (Best P ractices). 

Offer the medical school/medical analogies: Very accessible. 
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Degree in Education 

Satll11g From University From Teacher's Institute 

Day School 

Supplementary 

Pre-schoo1 

~ II Schools 

43% 

41% 

46% 

43% 

17% 

5% 

15% 

11% 
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