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June 5 , 1995 

To: CUE Steering Committee 
From: Adam Gamoran 
RE: support for analysis of survey data 

At the last meeting, the Steering Committee asked whether the MEF team could provide 
support for community researchers who may be analyzing data gathered with the CUE 
Educators Survey. 

It is well within our means to prepare a manual including coding instructions and program 
lines to be used with SPSS, a commercially available software package. This would enable a 
user to code data collected from any community in a standardized manner using our coding 
procedures, resulting in the same indicators as we are using. 

If the CIJE Evaluation institute comes to be, this coding manual would be part of the training 
materials. The coding manual could also be used independently. In the long run , the coding 
manual could be the first step in preparation for a national data base. 

We estimate that i t would take about 60 hours of effort from Bill and about 10 hours each 
from Ellen and Adam to accomplish this task. We have not assigned ourselves this task yet 
because there are as yet no customers, but we will when the time comes. 
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facsimile 
TRAN SMITTAL _______________ _ 

to: ADAM GAMORAN 
fax#: (608) 265-5389 
re: July 26, 1995 MEF Telecon 
date: August 4, I 995 
pqes: 5, including cover sheet. 

Please find enclosed the following: 

l . CIJE-MEF Assignments from past telecons (beginning wit h 

the MEF tclecon of July 6, 1995); 

2 . Minutes of the July 26, 1995 MEF Telecon; 

3 . Current (:JJE-MEF Assignments (as of July 26, 1995). 

From the desk of. .. 

Bill Robinson 
Field Researcher 

CIJE 
I 525 Wood Creek Trail 
Roswell, Georgia 3007 6 

(404) 552-0930 
Fax: (404) 998-0860 
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NO. 

1. 

l. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

CIJE-MEF ASSIGNMENTS 
Summary of Past MEF Telecons 

DESCRIPTION ASSIGNED DATE 
TO ASSIGNED 

Write draft aa ladk ·ldual dty report on MEF Jaly6, 1995 
educatloul leader,. 

~ eomtaenh oa the edaeadonal ARH Jaly 6, 1995 
leaden dllcunioG paper. 

Write pangnplt .._btc eertaht te11111 M.EF Jaly,, 1'95 
uled In tbe M-,,aJ. 

Flalab rnlaect draft of the M•1t""1-d MEF July(;. 1995 
Nnd toNR. 

Juv1M Alhtnsct of tM paper pNteated at AC JaJy 12, 1995 
tlN Rn~orcl, Nd:nrr1' ilf Jnul, EIIMClll:ion 
coefere19". 

Provide updated M EF caleada.r of AC July 12, 1995 
prodadl aad tbe d.atet they will be 
available. 

Coataet A.JUI to ~heck availability of ARH AGand EG July 12. 1995 
for an Auauu 24th MIF AclvtJory 
Commlttft Meetin,t. 

SclNclale lllfftlnl "'itla ARH to dJac:au AGaadEG July I l. 1995 
Jaa•■ry medinJ ro revlett dine yun of 
the ClJE'a wc:,rt& lo the uad COIUluffln. 

W rite plan for tM MEF Evaluatloa oftllic MEF July 18,199S 
CUE T~her-Educ:ato r Jnflttvte, 

lafonn COID.IDIUlit~I partkip■tm& la the GZD July 18.1995 
Teacher-Educato r Institute aboat BR', 
role ID nahlattng the projed. 

PAGE 02 

DUE DATE 

Aa,aat 15. l99S• 

COMPUTl:D 

COMPLETED 

COMPLETED 

COMPLETED 

COMPLETED 

COMPLETED 

ASAP• 

COMPLETED 

COMPLETED 

• hems # 1 and •-s an: 1-ctt:d m the current table of assignments (updated July 26, I 995) as items #3 and #2, respectively. 
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MINUTES: 
DA TE OF MEETING: 
DATE MINUTES ISSUED: 
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MEFTELECON 
JULY 26, 1995, 3:30 pm EST 
AUGU ST 4, 1995 

PAGE 03 

PARTICIPANTS: Gail Dorph, Annette Hochstein (Israel), Alan Hoffinann 
(Istael), Adam Gamoran, Ellen Goldring. Bill Robinson 
(NY) 

COPY TO: Debra Perrin 

I. MEF Plan.for EvalMation oftl,e CJJE Teacl,n-EdMcaJor lnstituu 

A. ANNETTE HOCHSTEIN 

ARH joined the telecon as a representative of the MEF Advisory Committee. 

B. RESPONSES TO EVALUATION PLAN 

ARH suggested that we inform the participants as to the evaluation process, as their 
conscious participation in the evaluation may have a positive impact on the project. 

It wa.ci also suggested that the evaluation derive its hypotheses from the CIJE's goals 
regardin:g the project. Adam mentioned that the first document to be produced by the 
MEF team. in regard to its evaluation of the project, will delineate such hypotheses. To 
produce this fi rst document Dill will interview the NY staff 

C . MEF ADVISORY COMMITTEE 

ARH recommended that the 'MEF team should proceed with the evllluation of the project 
as outlined in the MF.F Plan for Evaluation of the CJJE Teacher-&lucator Institute. The 
role of the MEF Advisory Committee should be dedded after the first document is 
produced. 

D. COMMUN1TY SELECTION 

As outlined in the evaluation plan, the evaluation process will focus on a subsample of 
communitiC!s. ARH suggested that we consider including Cleveland in the subsample 
(along wit h Atlanta, Baltimore, Hartford, and Milwaukee). AG will take this under 

Assignment advisement. 
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JI. Other Busines5 

A T AKJNG STOCK OF THE CUE IN THE LEAD COMMUNITIES 

AG and EG will schedule a meeting with ARH in Detroit on August 8th or 9th to discuss 
the possibility of a meeting in lsrae.l during the first week. of January to review three years 

Assignment of the- CIJE's work in the Lead Communities. 

B. EDUC A TfONAL LEADERS REPORTS 

2 

A meeting of the CIJE staff will take place on August 24th in NY to discuss the 
educational leaders repons. In preparation for this meeting, the MEF team will complete a 
reviKd draft of a Discussion Paper on educationaJ leaders and a draft of Atlanta's 

Assignment community repon on educational leaders. 

C. THE MANUAL FOR THECIJE STUDYOFEDUCATORS 

ADH thought that overall the Manual for The CIJE Study of Educators was very clear. 
However, he felt that the section, entitled Guide to the C/JE F.ducators. Survey, was too 
preSC1iptive The introduction needs to explain in more explicit language why communities 

Assignment should proceed in the manner outlined in the Guide. 

Assignment BR should send ARH a copy of the draft Manual. 
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NO. 

1. 

2. 

3. 

4. 

5. 

CIJE-MEF ASSIGNMENTS 
MEF Tclccon 

DESCRIPTION ASSIGNED DATE 
TO ASSIGNED 

Decide upon h,c:lu•~ of Clevelaad in the AG Jllly l6.1995 
.ub1ample. 

Schedu -·· with ARH to dtacuu AGaad EG Jaly l6, 1995 
January meeting to re,·tnr tbne yean of 
the CU£•, work la tbe Lead Commutdea. 

Wrtce draft t1I dbcu1don paper and MEF .July lti, 199S 
Atlanta•, com•unl~ n!port on educ:atioaal 
leaden. 

lleYIN butp• or tlw t,11ilk to tlJ• CJ.IE MEf Ju)yl6, ·~ 
EdMctllon SIU'W)'. 

Send AllH copy ol the draft Mtll!UUII.Jor IR Jul.)· 2,. tm 
Tit~ C/JE So,4J, of EdMca1»n. 

PAGE 05 

D UE DATE 

September, 1995 

Fln1 week of Aap,t. 
199~ 

Aaptt 15.1995 

September. 1995 

ASAP 



Chair 
Morton Mandel 

Vice Chafrs 
Billie Gold 
Arm Kaufman 
Matthew Muyle1 
Maynard Wishner 

Honorary Chair 
Max Fisher 

Board 
David Arnow 
Daniel Bader 
Mandell Bennan 
Charles Bronhn.an 
John Colman 
Maurice Corson. 
Susan Crown 

Jay Davis 
Irwin Field 
Charles Goodman 
Alfred Gottschalk 
Neil Greenbaum 
David Hirschhorn 
Gershon Kekst 
Henry Koschirzlzy 
MukLainer 
Norman Lamm 
Marvin Lender 
Norman Lipoff 
Seymour Martin Llpset 
Florence Melton 
Melvin Merians 
Lester Pollack 
Cha.ties Ratner 
Esther Leah Ritz 
William Schatten 
Ricbard Scbeuer 
lsmar Schorsch 
David T eutsch 
Isadore T wereky 
Bennett Y anowitz 

Executioo DirectoT 
Alan Hoffmann 
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MEMORANDUM 

To: CIJE Steering Committee Members 

From: Alan D. Hoffmann 

Date: August 4, 1995 

Re: Steering Committee Meeting of August 25, 1995 

for 
!nitiatives 
m E
Council 

Jewish 
Education 

This is to confinn that the next meeting of the CIJE Steering Committee is 
scheduled to take place from 9:30 am to 3:00 pm on Friday, August 25 at the 
CIJE office in New York. Members of the fund raising and search committees 
will meet following the steering committee meeting and can plan on 
concluding by 4 :00 pm. 

Enclosed you will find a set of materials for your review prior to the meeting: 

1. Agenda 

2. Update on Building the Profession 

3. 

4. 

5. 

6. 

CIJE document for the CJF /GA 1995 planning process: 
Institute on Jewish Identity 

Two recent examples of press coverage, highlighting CIJE staff 

Goals Project Update 

Description of CIJE's current activities 

We have also included two essays for your interest. 

Please call Debra Perrin at 212--532-2360, ext. 425, to indicate your attendance 
plans. 

P.O. Box 94553, Cleveland. Ohlo 44101 • Phone: (216) 391-1852 • fax: (216) 391-5430 
I 51:4.sr 96th Stree1. New tbrR. NY J00/0-1579 • Phone: (£/£) 5Ji-fJ6<! • Fu: (£Ji) 5J£-£646 



COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 
STEERING COMMITTEE 

AGENDA 
Friday, August 25, 1995, 9:30 AM - 3:00 PM 

New York 

I. Master Schedule Control 

II. Minutes 

III. Assignments 

IV. CIJE Update 

A. General Remarks 

B. Report on Educational Leaders 

C. JCC Best Practices Volume 

D. Report on Teacher Educator Institute 

V. Community Mobilization for CIJE 

A. Framework for Community Mobilization 

B. General Assembly 

C. Update: Dissemination of Policy Brief 

VI. Personnel 

A. Presentation 

Lunch 

B. Discussion 

VII. Goals Project 

A. Directions 

B. Workplan 



MEMORANDUM 

To: CIJE Steering Committee Members 

From: Gail Dorph 

Date: August 4, 1995 

Re: Update on Building the Profession 

This year's CUE workplan for Building the Profession called for the development of a plan to 
create greater capacity in the area of professional development. In this packet, you will find a 
variety of documents that describe a partial status report of our work in this area. They include: 

Summary of the Cummings Grant Proposal 

Updates on CIJE Planning Process to Create a Teacher Educator Institute 
June update (includes names of national advisory board) 
July update 

Program for the CIJE Teacher Educator Institute (July 30 -August 3) 

List of Participants in the Institute 



ORGANIZATION;Council for Initiatives in Jewish Education DATE;February 21, 1995 
SUMMARY 

TRANSFORMING THE SUPPLEMENTARY SCHOOL EDUCATOR 

What would it take to transform the supplementary school into an institution where exciting 
learning takes place, where students are stimulated by what they encounter, and where a love of 
Jewish learning and the commitment to Jewish living is the hallmark of the institution? The 
Council for Initiatives in Jewish Education (CIJE) believes--and current educational research 
confirms --that the heart of any such transformation of an educational institution, such as the 
supplementary school, is linked to exciting, innovative teaching by knowledgeable and 
committed educators. 

CUE proposes developing a three-year project to create a cadre of outstanding teacher trainers 
for supplementary school education. There is currently a severe shortage of qualified teacher 
trainers nationwide who are able to plan and provide in-service education for supplementary 
school teachers. The Commission on Jewish Education in North America found in its research 
(1990) that training institutions are preparing fewer than 100 graduates p er year to fill between 
5,000 to 6,000 senior positions. The teacher trainers trained in this proposed program would 
have the skills necessary to upgrade the quality of supplementary school teacher education in 
their local communities and would be able to serve the needs of other communities throughout 
North America. 

Along with the training of a national cadre of 25-30 teacher trainers, the project would create 
three products that to be used by both these teacher trainers and by planners and educators 
throughout North America: 1) a Policy Brief, based on the best research and thinking from 
Jewish and general education, that would present recommendations for upgrading the in-service 
training of supplementary school teachers throughout North America; 2) a set of ten video tapes 
that would show examples of outstanding teaching that would be used as an important tool for 
teacher e_ducation; 3) a published manual for teacher trainers outlining how to conduct in-service 
education for supplementary school teachers and how to use the video tapes effectively. 

Our work in the CIJE Best Practices Project demonstrates that there are institutions and 
individual teachers that have the ability to teach in imaginative and inspiring ways. The CUE 
Policy Brief on the Background and Professional Training of Teachers ( 1994; enclosed with this 
proposal) shows that in supplementary schools, the teaching pool is committed and stable. 
However, 80% of teachers are poorly prepared in both pedagogy and Judaica subject matter. 
Given the poor preparation and background of this teaching pool, in-service education becomes 
a crucial element in upgrading the profession. Yet, the CUE research has shown that in-service 
education for teachers tends to be infrequent, poorly planned and not designed to meet teachers' 
needs. 

What is required is a strategy that can capitalize on the commitment of teachers, redress the 
deficiencies in their preparation and background, and prepare them to actively engage children in 
meaningful encounters with the Jewish tradition. Old training models of professional 



, 

development are simply not adequate for the scope of this task. All teachers need both visual 
examples of good practice that they can study and emulate as well as mentors who can teach and 
support them in their learning and their efforts to change. 

We know that there is a serious lack of personnel at the senior level who can serve as trainers 
and mentors. Thus, CIJE is proposing a three pronged approach to the preparation of a national 
cadre of teacher trainers, professionals who would be able to design and deliver the kind of in
service education that would make a difference in the quality of classroom instruction for the 
supplementary school. We propose the following program: 

1. Preparing the Mentor-Trainers 

CIJE will create an intensive program to prepare Mentor-Trainers. The program will focus on 
increasing understanding of issues of teaching and learning, and developing skills to support 
teachers' practice. Outstanding educators from across the country will be recruited for this 
program. They will include teachers, principals and central agency professionals with 
demonstrated potential for leadership in supplementary school education. Participants will 
encounter the latest thinking on teaching, learning and mentoring. Expert consultants from both 
general and Jewish education will help design and implement the program. 

2. Resource Bank of Videotapes 

Current educational research has shown the power of demonstrable examples in learning new 
approaches to teaching. If we wish to improve the quality of Jewish education, we need to 
provide people with such models. Although videotaped examples of excellent teaching have 
been successfully used in general education, there is currently no systematic videotape library 
that can assist Jewish teachers that wish to improve their practice. Creating a carefully designed 
resource bank of videotapes of outstanding teachers would provide the basis for this library. 

CIJE will create 10 videotapes of outstanding supplementary school teachers demonstrating a 
variety of teaching styles, principles of good lesson design, and examples of approaches to the 
teaching of a variety of subjects. We will use these tapes as we work with our Mentor-Trainers. 
They in tum will be able to use the same tapes in their work with teachers in their own 
communities. 

3. Handbook for Mentor-Trainers 

This handbook will provide guidance for educators wishing to plan and implement in-service 
training programs for the continuation of their work in local settings. It will include specific 
suggestions for using the videotapes that have been used in the training seminars in ongoing in
service education programs. Topics to be addressed in the handbook include: Designing lessons 
for a variety of learning and teaching styles, developing thinking skills, and the teaching of 
Bible, Prayer, and Holidays. 

2 



CUMMINGS GRANT -- JUNE UPDATE 
June 3, 1995 

On May 31 and June 1, nine experts joined us to help plan the program to train a national cadre 
of in-service educators. These experts were invited for their specific areas of expertise. They 
included: 

Deborah Bal] and Sharon Feiman-Nemser, professors of Education at Michigan State 
University and senior researchers at the National Center for Research on Teacher 
Leaming; 

Steve Chervin, educational planner from Atlanta, fonner director of STEP 
program at Stanford University; 

Carol Ingall, faculty member at JTS, former director ofBJE in PFovidence, RI, has 
extensive experience in curriculum writing and teacher training and has been involved in 
a videotape project designed for use in supplementary schools; 

Amy Wallk Katz, principal of the Kehillat Israel School in East Lansing1 an ordained 
rabbi with a MA in Jewish education who is a doctoral candidate at MSU, director of 
project to train avocational teachers; 

Vicky Kelman, director of family education projects at the San F1ancisco federation, 
curriculum developer, teacher trainer, and trainer of family educators; 

Daniel Margolis, director of the Bureau of Jewish Education of Boston and chair of the 
Bureau Directors Fellowship; 

Lifsa Schachter, provost, Cleveland College of Jewish Studies who has extensive 
experience in teacher education; 

Linda Thal, principal of Leo Baeck Religious School of Los Angeles, winner of the 1994 
Covenant Grant Educators Award. 

The consultation had two main purposes: 
a. To develop the principles by which the training program will be planned 
b. To discuss the content and format of the videotapes that will be produced support this 

project 

We are now in the process of recruiting candidates so that we can begin the program in the 
summer. We have asked the lead communities and the communities with which we have 
recently engaged in serious conversation to send teams of three people to be trained. Our reason 
for asking communities to send teams is based on our understanding of what it will take to "drive 
the educational change process" in the communities themselves. 



UPDATE ON TEACHER EDUCATOR INSTITUTE 
July 6, 1995 

The first seminar of the CIJE Teacher Educator Institute is planned for the end of July. Between 
15 and' 20 central agency professionals, supplementary school principals and early childhood 
directors will attend. It will be held in Cleveland at the Glidden House. This first cohort will be 
involved in 5 seminars this year and two next year (1996-97). 

In so far as this Institute is designed to improve professional development in supplementary 
schools, it is synonymous with the "creation of a cadre of mentor trainers" in the Cummings 
Grant. It goes beyond that grant in conception in two significant ways: 

a. We invited the participation of teams of professionals from communities 
with an emphas.is on central agency personnel 
b. We invited a small group of early childhood educators to be ])art of this first cohort as 
well. 

Central Agencies: In order for change to take place in this area we felt that central agencies had 
to be involved in this process from the beginning. Even though many central agency directors do 
not themselves deliver direct service (run workshops, consult with teachers and schools), we felt 
that they needed to und!erstand the theory and practice of professional development that we will 
be developing over the course of the Institute. While it is important that what is currently being 
done be done better (and we will share current thinking about characteristics of"good 
professional development" professional), this Institute will suggest new approaches to the area of 
professional development as well. We, therefore, "recruited'' directors of central agencies from 
the communities. Atlanta, Baltimore, Cleveland, Milwaukee, and San Francisco (and perhaps 
Chicago) will indeed be sending their directors as members of larger teams. 

Early Childhood: It is very clear from the CIJE Study of Educators that serious attention needs to 
be paid to the area of Early Childhood. As part of our commitment to be involved in developing 
personnel for early childhood, we included early childhood directors in the educational 
leadership seminar at the Harvard Principals Center last fall. We have been involved in 
designing a pilot project for early childhood educators (Machon L'Morim: Breishit) described 
briefly by Genine Fidler at our last board meeting. We wanted to include several early childhood 
educators in this project after our first consultation because we felt that the design for the 
Institute and its contents were very appropriate to their needs. 

The conceptualization for the Institute grew out of two separate consultations. The first was a 
two day consultation (May 31 and June 1) and was devoted specifically to professional 
development in supplementary school settings, the mandate of the Cummings Grant Proposal. 
The second was devoted to early childhood issues in particular and was held on June 15. 

Drs. Deborah Ball and Sharon Feiman-Nemser, both professors at Michigan State University and 
senior researchers at their Nationa] Center on Research on Learning to Teach, will be serving as 
faculty for this seminar along with Barry Holtz and Gail Dorph and have spent two additional . , 
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days working with us on developing the specific curriculum of the first seminar. 

All of the planning for this project has been sensational. By this I mean, the advisory groups 
were enthusiastic about the project, read and commented on all of the written materials that we 
sent out to them in advance and continue to be in touch with us as they see other academic 
articles, papers and projects that touch on this work. Deborah and Sharon have really taken this 
on as though they own it, more than as though they are outside consultants. We have been in 
communication weekly through e-mail in terms of the details of the first seminar in addition to 
our face to face meetings. Just this morning, I received their latest e-mail, written jointly on their 
return flight from a planning meeting in which they moved the details of our planning even 
further ahead. 

The Grant provides for the development and production of a series of videotapes which can be 
used as part of professional development seminars. Sharon and Deborah have provided us with 
two models of tapes that have been produced: one by the National CenteFfor Research on 
Teacher Learning and one by the Michigan Partnership For New Education. Yesterday, we 
developed a plan for using two videotapes (one from general education, one from Jewish 
education) in this first seminar to create a context for talking about learning and teaching and as a 
model of how tapes can. be used in professional development. 



CIJE TEACHER EDUCATOR INSTITUTE 

Sunday Evening, July 30 

6:00 - 7:00 Dinner, Registration, Opening Remarks 
Gail Dorph 

7:00 - 8:30 Text Study 
Gail Dorph 

8:30 - 9:00 Journal Writing 

Monday, July 31 

9:00 - 10:30 Investigating Our Personal Images of Good Jewish Teaching and Learning 
(Please bring your writing about "Good Jewish Teaching and Leaming") 
Sharon Feiman-Nemser 

10:30- 10:45 Break 
10:45- 12:15 Personal Images #2 

Sharon Feiman-Nemser 
12:15- 1:15 Lunch 
1:30- 2:45 

2:45 - 3:00 
3:00 - 4:00 

4:00 - 5:15 

5:15 - 5:45 
6:30 - 7:30 
7:30- 9:00 

Investigating Researcber-P-ractitioner Perspectives on Teaching 
and Learning (Ball and Wilson; Grossman; Paley-articles) 
Sharon Feiman-Nemser 
Break 
Perspectives on Teaching and Learning #2 
Teaching Our Reading to Others 
Sharon Feiman-Nemser 
Perspectives on Teaching and Learning #3 
What Does This Have to Do With Us 
Sharon Feiman-Nemser 
Journal Writing 
Dinner 
Text Study 
Barry Holtz 

Tuesday, August 1 

9:00 - 9:30 Journal Reading 
Gail Dorph 

9:30 - 11 :00 Investigating Teaching: The Case of Math, A Videotape Exercise 
Deborah Ball · 

11:00- 11:15 Break 
11:15 - 12:45 Investigating Teaching #2 

Deborah Ball 
12:45 - I :45 Lunch 
2:00 - 3 :00 Investigating Teaching : The Tower of Babel, A Text Readiing Exercise 



3:00 - 3:15 
3:15 - 6:00 

6:00 - 6:30 

6:30 
7:30 - 9:00 

Gail Dorph 
Break 
Investigating Teaching: The Case of Torah, A Videotape Exercise 
Deborah Ball 
Investigating the Investigation of Teaching: An Introduction to Tuesday 
Evening's Assignment 
Deborah Ball 
Box Supper Available 
Evening Assignment plus Journal Writing 

Wednesday, August 2 

9:00 - 9:30 Journal Reading 
Gail Dorph 

9:30 - 11 :00 Investigating the Investigation of Teaching 
Deborah Ball 

11:00 -11:15 Break 
11 :30 - l :00 Investigating the Investigation of Teaching #2 

Deborah Ball 
1:00 - 2:00 
2:00- 3:00 

3:00 - 3:15 
3:15 - 4:45 

4:45 - 5 :15 
5:30 - 6~30 
6:45 -

Lunch 
Investigating the Investigation of Teaching #3 
Deborah Ball 
Break 
Investigating Perspectives on Professional Development 
Deborah Ball and Gail Dorph 
Journal Writing 
Dinner 
Museum Visit 

Thursday, August 3 

9:00- 10:30 

10:30-10:45 
10:45-12:00 

12:00 -1 :00 
1:00-4:30 

Text Study 
Lifsa Schachter 
Break 
Investigating Perspectives on Pr-ofessional Development #2/ 
Journal Reading 
What Does This Have To Do With Us 
Gail Dorph and Barry Holtz 
Lunch 
Developing our Work Plans (Please bring your calendars to this session) 
Gail Dorph and Barry Holtz 



Council for Initiatives in Jewish Education 
Teacher Educator Institute 

July 30 - August 3, 1995 
Participants 

Sylvia Abrams 
Director of Educational Services 
Jewish Education Center of Cleveland 
2030 South Taylor Road 
Cleveland Heights, OH 44118 
Ph: 216-371-0446 
Fax: 216-371-2523 

Janice Alper 
Executive Director 
Jewish Educational Services 
1745 Peachtree Rd 
Atlanta, GA 30309 
Ph: 404-873-1248 
Fax:404-607-1457 

Deborah Ball 
Associat,e Professor of Education 
Michigan State University 
College of Education 
116 Erickson Hall 
East Lansing, MI 48824 
Ph: 517-353-0628 
Fax: 517-432-2795 

Sandy Brusin 
Director of Early Childhood 
Milwaukee JCC 
6255 North Santa Monica Blvd. 
Milwaukee, WI 53217 
Ph: 414-964-4444 
Fax:414-964-0922 

Sandy Dashefsky 
Assistant Executive Director 
Commission on Jewish Education 
335 Bloomfield Avenue 
West Hartford, CT 0611 7 
Ph: 203-233-2288 
Fax: 203-232-5221 

Marci Dickman 
Acting Executive Director 
Council on Jewish Education Services 
5800 Park Heights 
Baltimore, MD 21215 
Ph: 410-578-6914 
Fax: 410-466-1727 

Gail Dorph 
Senior Education Officer 
Council for Initiatives in Jewish Education 
15 E. 26th Street 
New York, NY 10010-1579 
Ph: 212-532-2360 
Fax: 212-532-2646 

Sharon Feiman-Nemser 
Professor of Teacher Education 
Michigan State University 
College of Education 
306 Erickson Hall 
East Lansing, MI 48824 
Ph: 517-353-0632 
Fax: 517-353-6393 



Rivka Dahan 
Teacher Center Director 
Jewish Education Center of Cleveland 
2030 South Taylor Road 
Cleveland Heights, OH 44118 
Ph: 216-371-0446 
Fax: 216-371-2523 

Barry Holtz 
Senior Education Officer 
Council for Initiatives in Jewish Education 
15 E. 26th Street 
New York, NY 10010-1579 
Ph: 212-532-2360 
Fax: 212-532-2646 

Betsy Katz 
Director of Reform Education 
Community Foundation for Jewish Education 
618 South Michigan A venue 
Chicago, IL 60605 . 
Ph:312-427-5570,ext. 313 
Fax: 312-427-7486. 

Amy Walllc Katz 
Rabbi 
Congregation Kehillat lsrael 
2014 Forest Road 
Lansing, MI 48910-3711 
Ph: 517-882-9270 
Fax: 517-882-9270 
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MEMORANDUM 

To: Members of the CUE Steering Committee 

From: Nessa Rapoport 

Date: August 4, 1995 

Re: CUE Planning Document for the GA 199 5: Institute on Jewish identity 

As part of a long-term strategic planning process begun this year by CJF, the 1995 GA is being 
restructured into four thematic institutes. CUE staff are participants in the planning process for 
the institute on Jewish identity. 

In June, members of the planning team were asked to conceptualize on paper what an initial 
model might be for the 1995 Jewish identity institute, in light of the five-year plan outlined by Carl 
Sheingold to the planners of all four institutes. 

Attached is the document CUE offered as a possible example of how to think about one year's 
program within a larger framework for change. This proposal has, in fact, become a centerpiece 
of subsequent meetings to plan the institute and has been influential in the overall discussion about 
restructuring the GA 
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June 26, 1995 

From: Nessa Rapoport; Barry Holtz, CIJE 
To: GA 95 Jewish Identity Team 

We thought it might be useful to begin by articulating the goals of the five-year 
process of transforming the GA, since this GA is considered the first step in a 
plan for change. 

As Carl described them at our first meeting, they are: 

1. "To transform the GA from an episodic event, planned in a crisis mode, to an 
event tied to others, conceived in a planning mod,e, with follow-through from GA 
to GA. The GA should be seen as a tool to reposition federations and CJF in a 
changing Jewish world." 

2. "To transform federations from consumers of the GA to owners of the GA" 

The goal, then, is to transform the GA from a kind of fair--at which many 
programs, communities, and individuals are showcased, and participants choose 
among a list of options--to a setting that will create a community of people who 
will set an agenda they will go on to implement throughout the year; network 
throughout the year; and build from 1995 until the year 2000--at which point the 
process of "transformation" will have attained its five-year goals. 

Marvin Lender . . 
Norman Lipoff The above two pornts are the process goals. What are the correspondmg content 
Seymour Marlin l..ipset goals for this institute? What do participants need to learn in order to transform 
Florence Melton their communities in a meaningful Jewish way? What understanding and skills 
Melvin Menan, must communal leaders and professionals acquire in this five-year process to 

C
~ste

1
r Pollack make them effective, empowered leaders of purposeful change? 

nar e11 Ratner 
Esther Leah Ritz 
William Scbatten 

Richard Scheuer 
lsmar Schoncb 
David T eutech 
Isadore T wenky 

Bennett Y anowitt 

Executiw Directer 

Alan Hoffmann 

If we take the above two points as goals, the 1995 GA institute, while necessarily 
autonomous for those who will not attend in subsequent years, must nev,ertheless 
be part of a larger five-year plan. The GA institutes of Boston (1995), Seattle 
(1996), Indianapolis (1997), Jerusalem (1998), Atlanta (1999), and Chicago • 
(2000) must be linked thematically, each to the next, to offer a cumulative 
experience for the participants who, in accord with #2 above, will be shaping the 
process of transformation, at the GA and in their home communities. 
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Unless each of these GA institutes has a coherent theme, the "show-and-tell" nature of previous 
GAs will inevitably be recreated. For genuine change to take place, each institute must cohere 
around a central theme and not try to offer "something for everyone." The latter can only result in 
a weaker version of previous GAs, with one-fourth the participants and a "catch-all" format that 
does not do justice to the magnitude of the goal of "transformation." We need to take seriously 
the idea that programs alone cannot make structural change; whatever we plan must reflect the 
awareness that a deep understanding of the change process and the role of professional and lay 
leaders as change agents must precede and will enhance all programming efforts. 

As planners, we need to be able to answer these questions: 

a. What is the five-year plan for this institute? What should the GA institute look like in a 
"transformed CJF" in year five? 

b. What then might be the first institute for year one? What should the "charge" be to 
participants at the end of GA institute 95, connecting it to GA institute 96 and beyond? 

c. What needs to take place between GA 95 and GA 96 to make it possible for returning 
participa.nts to feel like members, connected to and anticipatory of year two? Or for new 
participants to join? 

The institutes must be designed so that each session builds on the preceding one toward a clear 
goal. By the end of the institute, the participants will have followed a path that has taken them 
through a coherent process of study and experience toward increasing vision and efficacy when 
they return home. 

That process would contain at least these components: A theory and vision that participants could 
take with them to apply to their diverse circumstances; case studies of success ( or failure) that 
they can offer each other; an experiental aspect to the learning~ and a dialogue between Jewish life 
and tradition and North American life and learning. 

What follows is one suggestion for approaching the three challenges (a, b, c) above: 

a. What is the five-year plan for this institute? 

Here is one possible example: 

Year One: "From Personal 1:ransformation to Communal Transformation": 
What has been our personal experience of Jewishness? What have been the turning points to 
deeper understanding, greater connection to sacredness, the life of the spirit, the Jewish people? 
How can we translate personal spiritual growth into communal change? How has the Jewish 
tradition been shaped by leaders who were able to tum their personal journeys into structures for 
communal revitalization? 
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Year Two: "Reimagining the North American Jewish Community": 
What are our visions of the Jewish future in the richest, most welcoming diaspora Jews have ever 
experienced? What should be the outcomes of the quest for Jewish identity--personal, 
institutional, and communal? What place do North American Jews have in contemporary life? 
Where do we ally with the culture of North America and where do we significantly differ? What 
are the difficulties in living Jewish life in North America? 

Year Three: "Theories and Appl1cations of Change": 
The study of organizational change is a significant field in North American culture. What might 
the Jewish community learn, and what might it contribute, to this growing body of knowledge 
being applied in North American corporations, schools, and foundations? What are the 
impediments to genuine change? What are examples of success stories from the literature of 
change? What skills do leaders of the change process need to have? And what might we learn 
from our own resilience as a people that has enabled us to adapt to and flourish under a range of 
circumstances? 

Year Four: "A North American Judaism": 
As we encounter Israel and Israelis at this GA, we will have an unprecedented opportunity to 
present ourselves to our fellow Jews. What is distinctive about Judaism as it has taken root in 
North America? What can Israeli Jews and North American Jews learn from each other? How can 
that learning take place? How can we stay connected? What have the previous years of self
reflection allowed us to understand about ourselves, about our connection to Israel? What deeper 
and richer understanding ofisrael can we take back-to our communities? What are Jewish 
precedents for relationships between communities in Israel and the diaspora? How can we 
intersect with the ongoing work of the institute on Israel-diaspora relations? 

Year Five: "Leadership": 
What is effective leadership? What are case studies in leadership? How do leaders create a vision, 
share it with key stakeholders, and design a process to implement that vision in institutions and 
communities? How can the Jews of North America become a community of leaders? How do 
leaders build consensus, engage others in decision-making> build teams to make change? What 
does tbe Jewish tradition have to teach us, in rabbinic literature and in our history, about the 
critical role of leadership in sustaining a vital community? 

Year Six (2000): "Through Five Years into the Century": 
What has the community learned about itself in these five years? How have we grown, changed? 
Have we fulfilled or begun to fulfill the dream of a more engaged, meaningful Jewishness 
pervading our lives, institutions, communities? What are the next steps in this new century? How 
can we evaluate the unprecedented communal process of focussing our efforts around "Jewish 
continuity"? What are our successes and what challenges do we face that we could not have 
foreseen in 1995? What can we learn from the Jewish past in its encounter with modernity to help 
us and the future community? 
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Two issues in thinking about the five-year plan: 

Can we link these institutes in a serious way to what's going on in each of the host communities 
where the GAs take place? It would be interesting to think about how the individual community 
could become a resource to the change process, presenting itself as a lab and case study in an 
exchange with GA participants from which all might benefit. 

What is our relationship to the process and content of the other institutes as this process unfolds? 
What will be connection among the participants of each institute when they return to the same 
community? • 

b. What might be the first instiitute for year one?: 

Here is a sample structure for the coming GA institute, based on the above strategies: 

"From Personal Transformation to Communal Transformation" 

Session One (Wed. aft.): Personal Testimonies: 
Experiential exchanges of participants' stories of their own Jewish journeys, including film clips, 
monologues/performances pieces, journal writing, etc. 

Session Two: (Thurs. morning): Study: 
Study of Jewish texts, poems, diaries excerpts, ethical wills, etc., related to issues of individual 
transformation, spiritual quest; and making the connection to Jewish peoplehood. 

Session Three: (Thurs., following the study): Envisioning the Jewish Future: What are our 
dreams for ourselves, for our communities? 

Session Four (Thurs. aft.): Implementing Vision: 
Can individuals change institutions? Case studies in small groups. 

c. Wlhat needs to take place between GA 95 and GA 96? 

Among the possibilities are: 

1. Addresses, faxes and e-mail addresses to all institute participants. 

2. A newsletter, electronic/paper, or an electronic conversation to keep people informed and 
engaged from January 96 throughout the year in a process that would inform them about results 
of GA institute 95 and involve them in building toward the institute of GA 96. Distribution of 
articles and developments related to the themes of95 and 96. 

3. Regional meetings around interests and possible partnerships, within communities and! between 
them, that have emerged from the first institute. 
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4. Evaluation: We will need to build in a process ofleaming as much as we can about the 
effectiveness and impact of this first institute, both from the participants and especially from those 
who led sessions. 
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GUIDELINES FOR CIJE AFFILIATED COMMUNITIES 

PREFACE 

CUE is an independent organization dedicated to the revitalization of Jewish education across 
North America through comprehensive, systemic reform. In November 1990, the Commission 
on Jewish Education in North America released A Time to Act, a report calling for dramatic 
change in the scope, standards, and the quality of Jewish education on this continent. It 
concluded that - whatever the setting or age group - the revitalization of Jewish education 
will depend on two essential tasks: 1) building the profession of Jewish education; and 2) 
mobilizing community support for Jewish education. CUE was established to implement the 
Commission's conclusions. 

Created as a catalyst for change, CIJE promotes reform by working in partnership with 
individual communities, local federations and central agencies, continental organizations, 
denominational movements, foundations, and educational institutions. 

THE PARTNERSHIP OF CIJE AND LOCAL COMMUNITIES 

Structure and Process 
CLIB 

CUE will help orient communities' educators and lay leaders to the purposes and importance 
of CIJE's rationale. This will include rationale for involvement in the CIJE Study of 
Educators. 

CUE will provide periodic consultation for communities in the areas of building the profession 
of Jewish education and mobilizing community support for Jewish education. 

CIJE will provide regular opportunities for its affiliated communities to network. This will 
include sharing experiences and knowledge and learning from outside experts. 

CUE will help prepare local personnel to conduct program evaluation. 

Communities 

The CUE project will be viewed as central to the mission and activities of the federation by its 
professional, educational and lay leadership. 

Communities will develop a cadre of lay leaders committed to Jewish educational issues. 
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Communities will ensure that local educators play a significant role in the planning and 
implementation of the entire project. 

Communities will create a plan for a structure in the community to organize and direct the 
project. 

The plan will address: 
a issues of coordination with other agencies within the Federation (committees such as 
planning and allocations, etc.) 
b. agencies outside of Federation (e.g. synagogues, Central Agency for Jewish 
Education, JCC, etc.), 
c. lay involvement, representation and structure (e.g. "wall to wall" coalition) 
d. coordination with national organizations where appropriate ( e.g. JESNA, JCCA, 
denominational organizations, etc.) 

Communities will designate a person to lead the process. 
Person's responsibility will include: 

a. managing the process 
b. communicating the process and products appropriately throughout the community. 

Communities will commit themselves to a process of ongoing evaluation of its educational 
system, projects and outcomes. 

The CI.TE Study of Educators 

CIJE will provide a module to help communities implement a study of its educators 
The module will include a survey questionnaire, interview protocols, a software package for 
data analysis, a manual describing implementation of the study, and seminars on conducting 
and analyzing interview study. • 

Communities 

Communities will conduct a study of its educators. 
This means: 

a. use CIJE's Study of Educators Module 
b. contribution of findings to the CIJE national database 
c. designation of local person to lead this process. 
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Personnel Action Plans 

CUE will help communities develop a personnel action plan by providing regular seminars to 
and opportunities for networking. 

Communities 

Communities will develop a personnel action plan and a strategy for implementing the plan. 

The Goals Project 

CIJE will conduct a series of seminars around the issues of communal and institutional goals 
to help initiate and guide a goals process. 

Communities 

Communities will engage in the Goal's Project. 
This may mean: 

a engagem.ent in searching for communal goals 
b. seminars for leadership of educational institutions (synagogues, schools, JCC's) 
about the goals of their institutions 
c. individual institutions engaged in articulating their vision. 
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Pilot Projects 

CIJE will consult on a select number of pilot projects. 
These projects must 

a. be oriented toward one of the "building blocks"-- 1) building the profession and 2) 
mobilizing community support 
b. have implications for adaptation and replication in other communities 
c. have an evaluation component built into the project from the beginning. 

Communities 

Communities will initiate a select number of pilot projects. 

The Best Practices Project 

CIJE will provide communities with results of its best practices projects and opportunities to 
use these results with both lay leaders and professionals in a variety of settings. 

Communities 

Communities will create opportunities for lay leaders and educators to learn about and use the 
Best Practices Project. 

July 10, 1995 
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To: 
From: 
Date: 
Re: 

MEMORANDUM 

Members of the CIJE Steering Committee 
Daniel Pekarsky 
August 4, 1995 
Goals Project update 

INTRODUCTORY 

Our experience with the Goals Project to date, carefully examined and richly illuminated 
during a recent consultation with faculty associated with the Harvard University (Philosophy of 
Education Research Center)-Mandel Institute Program of Scholarly Collaboration, has made it 
possible to refine the project's long-term challenges and immediate tasks. This report is designed 
to bring you up to date with our thinking and activities. 

The imagined future that animates the work of the Goals Project includes the following 
elements: Jewish educating institutions, encouraged by their communities, are actively engaged 
in serious deliberation and study designed to deepen their understanding of their central goals; 
they are working to develop practices that seem adequate to these goals; and they are employing 
evaluation procedures that make it possible to recognize and diminish the gap between aspiration 
and outcome. We imagine a future in which the language of vision, goals, and evaluation figures 
prominently in the discourse and deliberations of educators and lay consti1uencies, a future in 
which thoughtful attention to these matters contributes to substantially improved educational 
practices and outcomes. Three principal emphases have defined our efforts to move towards this 
imagined future. 

THE THREE PRINCIPAL EMPHASES 

Seeding the culture. First of all, the Goals Project is an attempt to cultivate a culture in the 
Jewish community that takes questions of vision, goals, and evaluation to heart, a culture that 
recognizes that educational and communal well-being depends on a willingness to think critically 
and regularly about such matters in their relationship to practice. We have informally begun to 
describe initiatives that are aimed at engendering an hospitable cultural environment as "seeding 
the culture." The metaphor of "seeding" is intended to suggest that out of this kind of effort 
some very good things are likely to grow, including the emergence of increasing numbers of 
institutions, embedded in strongly supportive communities, that approach us with the serious 
intention of becoming organized around shared and compelling educational goals. The word 
"serious''' is critical here; for what w,e have in mind is not a one-shot "visioning session" but a 
demanding process that integrates institutional self-study, study of pertinent Jewish texts and 
conceptions, and careful deliberation concerning "the what" and "the how" of Jewish education. 
Carried through in the right spirit, this process will give rise to s;tronger educational practices as 
well as to institutional cultures which encourage inquiry aimed at continuing self-improvement. 



Several of CIJE's recent and upcoming activities are organized around this "seeding the 
culture" agenda. Pertinent examples include the Jerusalem seminar last summer, the set of four 
seminars held in Mjlwaukee during the spring, and the upcoming December retreat with the 
some 400 graduates of the Wexner program. We also view consultations like the one held with 
the group planning a high school in Atlanta and our upcoming programs with the JCCs and with 
Baltimore's central agency as opportunities to educate these constituencies concerning the 
important place of vision and goals in educational deliberation and practice. 

As our work has progressed, we have come to recognize that it would be a mistake to 
"ghetto-ize" the concerns animating the Goals Project by confining them to activities 
pre-designated as "Goals Seminars." If we are serious about nurturing a goals-sensitive culture 
among the constituencies that will shape the course of Jewish education, all of CIJE's activities 
-- for example, in the areas of personnel development and community mobilization -- need to be 
infused with the concerns that are at the heart of the Goals Project. We have also come to realize 
that effectiveness in making these concerns come alive for targeted institutions and populations 
will usually require going beyond talking about the importance of goals, vision, and evaluation; 
we will also need to engage them in addressing genuine problems and perplexities relating to 
such matters in relation to their own areas of educational interest. It will 1be crucial to infuse such 
discussions with philosophically powerful Jewish conceptions so as to exhibit their capacity to 
deepen educational deliberations by stimulating serious thinking concerning the aims of Jewish 

education. 

"The kitchen." We have come to refer to "the kitchen" as the backstage where we develop the 
resources - the materials, the know-how, the conceptualizations - that are required to be 
effective in "seeding the culture" and in guiding serious institutional efforts to become organized 
around clear and compelling goals. Kitchen-work is wide-ranging, and it builds on the 
substantial and soon-to-be-published work already done under the auspiciies of the Mandel 
Institute' s Educated Jew.Project It includes, but is not limited to, imaginative publications that 
make vivid the power of a guiding educational vision and the nature of the journey towards such 
a vision; continuing efforts to develop materials like those produced through the Educated Jew 
Project that can be used to raise the level of consciousness among lay and professional 
constituencies concerning the aims of Jewish education; and a repertoire of strategies that can be 
drawn on in the effort to encourage institutions to "take the next step" on a goals-agenda A 
well-developed library of such resources will also be invaluable in the training of those 
individuals who will be doing this work. · 

Developing capacity. The ability of interested institutions to become more vision-driven and 
goals-sensitive may depend substantially on their being helped along by "coaches" or "guides" 
who possess the right kinds of aptitudes, skills, understandings> and convictions. Since the 
requisite expertise is not common, a third emphasis of our project has been on developing the 
human capacity to work with communities and institutions on a goals-agenda. 

lbis "developing capacity" imperative has pointed us in two directions. One of these 
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directions focuses on "pilot-projects" in which a small number of institutional guides (especially 
members of our own staff) work with select institutions on a goals-agenda; carefully studied, 
their experience will deepen our understanding of the nature of the work that guides need to be 
doing and will thereby enhance our ability to train other individuals to do this kind of work. The 
other direction focuses on the identification, recruitment, and training of individuals who show 
promise of making effective guides. 

Our actual work with institutions to date has emphasized the "pilot-projects". The intensive 
and continuing work of the Mandel Institute' s Daniel Marom with Cleveland's Agnon School is 
a principal example; and Daniel Pekarsky has initiated some efforts in this domain with 
Milwaukee institutions that participated in the spring Goals Seminars. 

It is worth noting in passing that in addition to what these pilot-projects will teach us about 
the art of helping institutions make progress on a goals-agenda, they are important to our work in 
a number of other ways. For example, these pilot-projects offer a wealth of information 
concerning institutions and institutional change; and they will also instruct us about the kinds of 
resources (texts, strategies, exercises, diagnostic and evaluation tools, etc.) "the kitchen" needs 
to be producing to help institutions make progress on the goals agenda. Finally, even one 
successful pilot-project, if suitably documented, analyzed, and packaged, could do wonders for 
our effort to convey what it means to take on a goals-agenda and the benefits of doing so. 
Developing such a case-study of a "success-story" may prove a very worthwhile endeavor. 

BALANCING THE THREE EMPHASES 

Our July meetings with Professors Seymour Fox, Israel Scheffler, and other scholars affiliated 
with the Harvard University (PERC)-Mandel Institute Program of Scholarly Collaboration have 
helped to clarify and deepen our understanding of the relationships between the three emphases 
enumerated above. The following general conclusions summarize our j udgment as to the most 
fruitful way to distribute our available energies among these emphases: 

1) All three of these emphases continue to seem worthy and need to be simultaneously 
pursued. 

2) In the third area, identjfied as "Developing Capacity", our immediate work should favor 
selected _pilot-projects. each with a different focus, over an attempt to train a cadre of coaches. 
Standing behind this judgment is our strong sense that our ability to train individuals to work 
with institutions will be substantially enhanced through pilot-projects that focus on different 
dimensions of the work and that give rise to increasingly more fine-tuned and powerful bodies of 
knowledge and strategic know-how, tailored to different institutional circumstances. This 
knowledge-base will be an integral part of the curriculum for training others to work with 
institutions. 
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3) At the same time, we should begin now to involve in our project senior educators who have 
the potential to be effective in helping educating institutions become more goals-sensitive, so 
that at the appropriate moment they can be tapped for this important work. The upcoming 
seminars for principals and a seminar for senior educators planned for next summer are informed 
by this concern. 

CAPSULE SUMMARY OF THE WORK AHEAD 

I. Seminars, consultations, and workshops organized around the following: 

Seeding the culture: bringing lay and/or professional leaders in the field of Jewish education 
to an appreciation of the need to take questions of vision, goals and evaluation seriously, thus 
laying the ground for communal and institutional initiatives. Upcoming examples of such efforts 
include the projected seminar for the leadership of new Affiliated Communities and a spring 
seminar for principals organized around the concerns at the heart of the Goals Project. 

Initiating some outstanding senior people into the work of the Goals Project and engaging 
them, as appropriate, in the project's activities. An extended seminar for this constituency, to be 
developed in collaboration with the Mandel Institute, has been projecteq for July, 1996. 

Honoring commitments we've made (in ways that forward the project's principal goals). 
Representative activities include a set of sessions developed in cooperation with Baltimore's 
central agency designed to help the leadership to clarify the agency's central mission and goals; 
working with Wexner to develop a retreat for the Wexner graduates that is designed to focus 
their energies on Jewish education in their local communities; and working with teams from a 
number of JCCs around questions concerning the vision animating their camps. 

2. Developing our Unde.rstandings and Tools 

On-going work aimed at developing a library of resources, materials, strategies, and 
evaluation tools that will enhance our efforts to do the following: to mobilize Jewish 
communities in support of the goals-agenda; to help educating institutions become organized 
around meaningful goals; and to tram the personnel to work with these institutions. The analysis 
and development of this crucial part of our work will be the subject of some intensive 
deliberations at the Mandel Institute scheduled for Jan~, 1996. 

3. Pilot Projects 

Marom will continue his work with Agnon and Pekarsky will try to finalize an arrangement 
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with one or two other institutions, probably in Milwaukee. 

Careful documentation and analysis of the work that goes on in the pilot projects are of 
critical importance. A long the way, seminars for carefully chosen clienteles designed to analyze 
this work will be invafoable and will be scheduled as appropriate. 
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About the Council for Initiatives in Jewish Education (CIJE) 

Created in 1990 by the Commission on Jewish Education in North America, CUE is an 
independent, non-profit organization dedicated to the rev italization of Jewish education. 
CIJE's mission. in its projects and research, is to be a catalyst for systemic educational 
reform by working in partnership with Jewish communities and institutions to build the 
profession of Jewish education and mobiliz•e community support for Jewish 
education. 

C U RR EN T ACTIVITIES 

The Harvard-CIJE Leadership Institute 

In the fall of 1994, the staff of CIJE developed with the Harvard University Principals' 
Center the first inter-communal and trans-denominational institute on Jewish 
educational leadership. Fifty leaders of Jewish schools and early childhood programs 
from across the country attended the Harvard-CUE Leadership Institute. The intensive 
program brought the latest research and thinking in general education to bear on such 
questions as: What is effective school leadership? How do leaders create a vision and 
implement it within their schools? What does the Jewish tradition teach us about the the 
critical role of leaders in Jewish education? 

ln 1995-96, CIJE will extend its wor.k in the area of leadership through additional 
institutes. 

"Transforming the Supplementary School": 
The CUE Teacher-Educator Institute 

Marvin Lender 
Norman l.ipofl 
Seymour Martin l.ipset 
Florence Me1ton 
Melvin Merian11 In May 1995, CIJE received a substantial three-year grant from the Nathan Cummings 

Foundation to forge a national cadre of teacher-educators who will design and 
implement new approaches to the professional development of teachers. (There is a 
nationwide shortage of qualified teacher-trainers for Jewish educational institutions.) 
Directed by Dr. Gail Dorph and Dr. Barry Holtz, this pioneering initiative was 
undertaken to transform the quality of teaching in the classroom by giving institutions 
and communities access to skilled professionals who can guide the improvement of 
teachers' growth, learning and practice. 
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"Transforming the Supplementary School": The CIJE Videotape Project 

Teachers improve their practice not only by deepening their understanding of Judaica and pedagogy 
and by learning new skills, but by watching and reflecting on the practice of teachers as they work 
in the classroom. CIJE is creating a set of videotapes for use in professional development programs 
across the country. 

The Best Practices Project 

Under the direction of Dr. Barry Holtz, CUE has produced two volumes: Best Practices in 
Supplementary Schools and Best Practices in Early Childhood Education. These volumes offer 
examples of excellence in these two settings. Future volumes will include Best Practices in JCCs and 
Best Practices in Professional Development. 

The Goals Project 

The North American Jewish community has entered a critical stage of reflection and analysis. 
Contemporary Jewish education requires not only new approaches but also new formulations of 
purpose. The Goals Project is designed to address the question: What kind of Jews do we want to 
foster through our institutions and communities? 

The CUE Goals Seminar (Jerusalem: July 1994) brought together lay and professional leaders from 
s,everal communities to work together on conceptualizing "vision-driven" institutions and 
communities--that is, those with a distinct vision of their work and clarity about their goals. 

Since then, CIJE, together with the Mandel Institute in Jersualem, has been engaged in a series of 
seminars in communities and pilot projects in Jewish educational institutions for lay leaders and 
professionals, under the direction of Dr. Daniel Pekarsky, a philosopher of education from the 
University of Wisconsin. 

Building Research Capacity 

CIJE is committed to helping set an agenda and buil.d the capacity to conduct research with 
implications for communal policy--one of the most underdeveloped areas in Jewish education. CIJE 
consultants Dr. Adam Gamoran, Professor of Sociology and Educational Policy Studies at the 
University of Wisconsin, and Dr. Ellen Goldring, Professor of Educational Leadership and Associate 
Dean of Peabody College of Education, Vanderbilt University, are directing CIJE's efforts in this area. 

A critical domain is educational evaluation. In this decade, when the Jewish community and its 
leadership are allocating increasing resources to a range of Jewish educational projects, the issue of 
evaluation has become urgent. As communities and institutions consciously set goals for Jewish 
e,ducation and continuity, it is imperative to establish indicators by which success and failure can 
subsequently be measured. In this way, we can learn from each other in order to transform the quality 
of Jewish education in North America. 
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MEMORANDUM 

To: Members of the CIJE Steering Committee 

From: Nessa Rapoport 

Date: August 4, 1995 

Re: Two essays of interest 

In the course of our work, CUE staff members read many articles and essays about Jewish 
education and continuity. 

We wanted to share with members of the steering committee two of the recent pieces we found 
most stimulating. 

Attached are: 

1. "Jewish Lives/Jewish Leaming'' by Diane Tick:ton Schuster. This moving paper descnoes 
the power of Jewish study for sophisticated adults who had not p1eviously been engaged 
in Jewish life; and analyzes the "best practice" ~omponents that succeeded in attracting 
these students to Jewishness for the first time. The place of both personnel and 
community culture are paramount in Schuster's analysis. 

2. Address to the Jewish Press Association (Chicago, June 1995) by Rabbi Eric Yoffie, 
president-elect of the Union of American Hebrew Congregations. This lively presentation 
places Jewish education at the center of Y offie's vision for reenergizing North American 
Judaism and his own movement. Y offie also offers some provocative insights into 
contemporary Jewish life. 
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JEWISH LIVES/JEWISH LEARNING: 

• Palo Alto, CA 
Junell-13, 1995 

From Life to Torah in Contemporary America 
Diane Tickton Schuster, Ph.D. 

The Claremont Graduate School 

Work-in-Progress 

The Jewish Llves/Jewish Learning project aims to explore the lives and 

learning of Jewish adults who currently are engaged in Jewish study and the 

educational activities they have selected to address their needs. This project has 

been conceptualized. in the context of social and historical factors that shape the 

concerns and values of contemporary American Jews and is designed to examine 

the experiences of adult Jewish learners in light of recent research on adult 

development and learning. Focused specifically on the d escriptions provided by the 

learners the.mselves, this investigation will illuminate the 'jewish journeys" of a 

range of adults who recently have begun to study. The present discussion is based 

on pilot interviews conducted between December 1994 and May 1995. 

Rosenzweig on New Learning. Perhaps the most compelling framework for 

this project may be found in Franz Rosenzweig's (1955) discussions of Jewish 

learning in adulthood. In 1920, Rosenzweig wrote about his personal spiritual 

journey as a Jew and described the process of moving from the "periphery of Jewish 

life" to a positive Jewish identity. The transformative process he described was 

characterized by a new kind of learning: 

A new learning is about to be born-rather it has been born. It is a learning in reverse 

order. A learning that no longer starts from the Torah and leads into life, but the 

other way round: from life, ~om a world that knows nothing of the law, or 

pretends to know nothing, back to the Torah. That ls the sign of the time. It is a sign 
'- . 

of the time because it is the mark of the men of the time. (p. 98) ··.· . 
,--: . ·- ~ 
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The time to whicf\ Rosenzweig referred was pre-World Wu Il Central Europe, and 

the process he described pertained to the experience of urbanized, intellectual, 

assimilated Jews who had left behind the ghetto exis tence of their forebears and 

embraced the modern life of predominantly Christian urban centers. It is intriguing 

that seventy-five yeus after he founded the .Lehrhaus-his institutional response to 

what he perceived to be the needs of assimilated Jews-Rosenzweig's observations 

about the lives and learning of Jews who were three or four genera tions removed 

from the ghetto bear striking relevance to the experience of a grow ing number of 

contemporary American Jews. 

Profiles in New Leaming. Consider, for example, the experience of a thirty-six 

year old California woman whose loosely committed Reform Jewish parents 

dispatched her to Sunday school in a taxi during the 1960s. Recently she described 

her midlife quest for an ~uthentic Jewish life: 

I went through about two years of starting to read on my own a little bit, ju.st some really 

basic Judaism boolcs..- Heschel's book on the Sabbath_ thinking I want to start out with 

Shabba.L And it was really difficult in my marriage [to a non-Jew} because •• l didn't really 

do anything Jewish when we got married. I~ sure, my identity was as a Jewish woman, 

but it didn' t really mean anything on the inside. 

So I started changing just a little bit and we started doing Chanukah, but we didn' t really 

22 Otanukah. And we always go to his parent'~ house for Christmas, and one thing I am 

really happy that I made the decision early on was (that] this is very, very important to 

me .. I told him I feel very strongly- I don't want any Ouistian symbols in my home. We 

can go to his mother's for Ouistmas celebrations, but I have a 1 ewish home. 

[Eventually] I realized that I wanted to lcnow. I wanted to learn more Reading is great, but 

I wanted to know what's in the Torah. I'm reading how important Torah is, I'm reading 

how Torah guides our lives, but I don't know Torah._. 

So I called Rabbi J. And she really was smart with me. She really challenged me. It 

really was a process that had no beginning and no end. It was a process of, --Well,. now let's · 

start"'.:- ·She taught me about how everything works, about all the books, about . 

commentary, and how my oplnlons count- . And I said, ""Is it all right to do it this way?"' 
And she said, "The wonderful thing about Judaism is that you can create your own reality. 
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You don't have to be a rabbi to learn. You just have to have a desire. And I would love to 

teach you." 

This "voice of the 1990s" is but one example of a growing number of Jewish 

adults who now have begun to incorporate new learning into their busy personal 

1 
and pr~:,essional lives. Recently, I conducted exploratqry interviews witflen adulV 

who are involved in what Rosenzweig called a "return to the sources." I also 

interviewed one of the teachers who had had a significant influence on several of 

these students' development as Jewish learners. 

Tews and Adult Leaming. In beginning this inquiry, I reviewed the extensive 

literature on adult.learning. The characteristic profile of adult learners has been 

well documented (Aslanian and Brickell, 1980; Brookfield, 1986; Cross, 1981; 

Merriam and Caffarella, 1991; Mezirow and Associates, 1990), and, in broad terms, 

Jewish adult learners are not distinguishable from the population at large. On the 

whole, adult learners are employed, middle-class adults who turn to education at 

times of personal or occupational transition. Typically, they are short on time and 

long on their expectations for education; they place high value on quality 
. . 

int~lectual experiences and, when actively engaged and treated with respect, 

become dedicated, collaborative, and self-directed learners. In some cases, adult 

learners become so proficient in their area of study that they are then able to progress 

into teaching roles with others. 

In terms of Jewish learning, however, many Jewish adult learners are 

defensive about the inadequacies of their earlier education (or, more precisely, lack 

of education) in Jewish law, language, and custom (Frankel, 1989; Zachary, 1991). 

Although confident in secular pursuits, they tend to be cautious and self-protective 

in their search for religious or. spiritual guidance. Those who are tentat_ive or · 

skeptical a~ou~ their commitment to Judaism do not expect to find connections . . . 

between traditional Jewish precepts and their own contemporary c~ncems. 

· 3 



. 
However, highly educated Ame.rican Jewish women and men are now showing , 

considerable interest in understanding their intellectual and religious roots. .... 

Sociologist Wade Clark Roof recently anticipated that soon large n~bers of 

spiritually hungry Jewish adults will be "knocking on the rabbi's door'' (Eshman! 

1995). To date, although there has been a proliferation of new, innovative ad t 

education programs designed for American Jews, relatively little has been written 

about the learners or their needs. Moreover, few rabbis or educators are familiar 

with the psychological and educational literature on adult deveJapment and 

learning and thus may not be adequately prepared to respond to new learners in the 

most effective ways . . 

The Pilot Study Sample. Between December 1994 and May 1995, I conducted 

two-hour interviews with ten (7 female, 3 male) "new learners." The interviewees 

were identified by word-of-mouth from resources in the Los Angeles Jewish 

community; in brief profile, they are: 

• a former network news documentary producer seriously ill with AIDS 
whose study of Torah, Jewish philosophy, and religious poetry has helped 
him to find Jewish answers to tough questions for himself, his Jewishly
alienated family, and members of an AIDS support group; 

• a child survivor of the Holocaust who did not "get in touch with" her 
Jewish identity until after her retirement from college teaching in the early 
1980s and who now attends text study sessions and writes of her rediscovery 
of herself as a Jew; 

• a public health official whose stress in her work in disaster preparedness 
has most effectively been alleviated by he.r adoption of a Jewish spiritual 
discipline; 

• an educational consultant whose marriage to a non-Jew and desire to give 
her children a positive Jewish identity has prompted focused study of 
Talmud (including computer-based "on line" study with other new 
learners) and an amb~tion to help other adults participate in the creation of 
commentary; · · 

• a psychotherapist who has found relevance in incorporating Jewish 
spirituality and healing themes into her profe~sio~al work ~th clients; ; 
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• an independent filmmaker whose documentary about the life of a female 

• rabbi has led her to examine how text interpretation can inform hei- own 
life; 

• a physician who finds that with a geographical relocation from Canada to 
the United States and the remarriage of his widowed father to a non-Jew 
leaves him longing for a sense of Jewish home for his children; 

• a J~wish community leader whose Jewish identity h~s been li~ed to 
social action but who now wishes to overcome her impoverished Jewish 
education; 

• a philosophy professor who now finds that he is ready to integrate Jewish 
questions into his scholarly work, as well as into his understanding of 
personal loss at midlife; and 

• an attorney and self-taught Jewish scholar who finds that women in her 
synagogue community look to her guidance and study partnership. 

Emerging themes. The pilot interviews were conducted face-to-face in home 

or restaurant settings. Open-ended, and designed to elicit thick descriptions of 

"whole life" experiences, the interviews proceeded from a single question: ''Please 

tell me about your life-your journey-Jewishly.11 Follow-ori questions probed Jewish 

learning exper_iences, significant influenc~s on the formation of Jewish identity, the 

role of facilitative and non-facilitative teachers, and the contribu tion, where 

applicable, of community and Jewish organizations in the sustenance of Jewish life. 

At this time, a variety of themes have emerged in the interview transcripts 

and genuinely identifiable patterns will be clarified when the sample is enlarged. 

However, a preliminary analysis suggests five themes that may now provide insight 

to the dynamics and developmental experience of the Jewish adult learner 

population. 

Theme One: The Welcome to Jewish Learning. The adult learner literature 

addresses the issue of "welcome" quite deliberately (Brookfield, 19~; Draves, 1984; 

Schuster and·Bemer., 1980), and from the interviews it appears that new Jewish 

.· . 
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learners are particularly sensitive to how they are greeted by prospective teachers 

and integrated into learning environments. Previously, many of these learners 

distanced themselves from Judaism, harboring feelings of resentment or 

disappointment; others never felt a sense of belonging in the Jewish community at 

all. When these individuals came forward in adulthood to expiore a link to the~r 

tradition, they tended to be self-conscious, defensive, and even wary. An Ivy League 

graduate who had never before manifested shyness described his experience of 

approaching a much-admired rabbi to ask if he could become his student: 

I can never forget. He said-and 1 was really humble when I asked [because] I knew I 

was asking for the ·time of someone whose time was very valuable, and I was really 

nervous-"How could a Jew not respond to the sincere request of anotha' Jew to study?" 

And I remember just being so suffused with gratitude at that point 

Sometimes the learner needs to be encouraged-even perso~ally recruited-by 

the teacher. One interviewee, an intense woman who was rather insecure about her 

depth as a Jew, had sought out meditation courses in the general community but 

was turned off by what seemed to be their Christian overtones. She recalled the 

evolution of her contact with a Jewish educator: 

I was looking for a Jewish environment in which to [learn to meditateL so I went to a 

women's spirituality day and Rabbi H. was running a workshop on meditation. I 

took her workshop and I said, "Oh my God, there is something here I haven't 

experienced in my life." So then she ran another workshop on getting ready for the 

High Holidays, and I took that one. And then she called me up and said, "'I'd like 

to meet with you," and we talked. And she [invited me] to her Lost Princess class: 

"I think you belong in that class."' 

Beyond a sense of appreciation for a warm welcome, the interviewees' real 

gratitude appears to derive from their feelings of having been treated by their 

teachers with generosity, patience, and respect. ·A community college professor who 

had no Jewish education as a child described becom~g involved in Friday nig~t 

activities at a university Hillel chapter: 

Rabbi B. ran, essentlally, a learner's service. He had all the main things transliterated 

on six or seven pages. He had them in Hebrew, he had them transliterated, he had 
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• them in Engli_sh, so you knew what to do. And if he called on you, which was always 

unexpected, and you said, "'Well, I don't know how,• he said, "'Well, that's all right, 

we'll talk you through it."' And he d id. And then I went to ask him some questions. 

There were some things I didn't understand, and for the longest time, he set aside an 

hour a week for me. Even though it's at Hillel, and he's there for the students, and 

not for the community necessarily, nevertheless he did, and helped a lot. 

A .teacher's willingness to reach out and engage·them as learners seems to 

have had profound significance to these adults. One of the interviewees-a 

successul counselor and writer, herself sometimes a teacher-decided to prepare for 

an adult "Bat Mitzvah: 

I' m studying now. It's very hard for me, the Hebrew. I have never studied Hebrew. 

Tius is like from scratch. It's very difficult for someone who has not had to be in 

this position of being a third rader, swallowing my ego when I have to s tumble, word 

by word. I have a friend, a very close friend, who, when she heard what I was going 

to do, said, "'I want you to give me the honor of teaching you.• She had helped my 

children. And I said, -"You don' t know what you're in for, because I'm starting from 

scratch and I've got seven months."' And she said, -nus will be a blessing for me.• 

The_ insecure "'third grader'' that this woman carries inside her is not atypical 

of the new learners presented here. As accomplished as thes·e individuals may be in -
~mains of their busy live51 as Jews most feel inept and vulnerable.. Despite 

th~ir sufcess in professional fields that require sophisticated analytical abilities, they 

perceive Jewish content as inaccessible and dogmatic. An AIDS patient recalled that 

a time came when his spiritual questions couldn't be "begged anymore," and that he 

was relieved to find teachers who could help him to explore urgent concerns in an 

appropriate, flexible way: 

The problems I had were not psychological; I'm blessed with a pretty straightforward, 

loving family, and there weren't all these secrets that needed to be unlocked. But there 

were questions that need to be, not answered-that's the ~onderful thing that Rabbis R. 

and M. helped me with: don't look for answers, look for the right questions, look for 

process, look for spiritual discipline, pray for courage, pray for teachers. I was so lucky t • 

o find these incredible teachers on my first try, so I wasn't turned off at all. 

. . . 
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' The need for patient, non-judgmental teachers has been especially poignant 

for a child survivor of the Holocaust whose recent COI)tact with other child 

survivors has helped he.r to realize how awkward she feels about her lack of 

positive socialization as a Jew. She recalled her embarrassment at not knowing 

what one should wear to a Bar Mitzvah and not unde~standing what the Jewish 

Federation was. She is aware of needing guidance from someone who is "kind of 

special" : 

I have to feel not only that they know a lot-that's one thing-but that I can ask 

questions-any question-and not be laughed at. Any questions-and nobody says, 

"How come you don' t know that?"' Even if that question is something that maybe 

a 13 year old asks. When I was 13, I couldn't ask it. so I'm asking it now. And I 

don' t want to be laughed at- nobody does. Somebody who if not providing an 

answer, provides me with where I can go to look it up-that's good enough. 

Nobody has to know everything. Somebody who can suggest "'Let's read this and 

this" or "'Let's study this and that." Somebody who doesn't mind going off on 

tangents. Somebody who listens well. 

This prescription for what makes an effective teacher of adult Jewish learners bears 

careful consideration; clearly for such learners, the teacher must move beyond his or 

her expertise and deliberately respond to each learner with thoughtful, focused -
respect. _:.---

Theme Two: The Element of Surprise in Jewish Learning. As a group, the 

women and men in the pilot sample are highly educated, articulate, professional 

adults who are well-read, well-traveled, and for the most part well-heeled. They 

could not be described as a naive or narrow-minded group of midlife individuals. 

Thus, it was intriguing to find in their comments frequent references to how 

surprised they have been to find meaning in Ju~aism and Jewish study. Some of 

the respondents are surprised to realize that they are part of a tradition of Jewish 

study that has been going on for centuries. Others are surprised that ancient texts 

have content that bears contemporary relevance. Many are surprised that they are 
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• expected to interpret stories for themselves and that their opinions matter. For 

example, one woman, a former English teacher who long has taught her students to 

analyze books, said: 

So Rabbi L came in and talked about midrash, and I didn' t even know what midrash 

was. And all of these stories that people could not exactly ma1ce up but interpret and 

reinterpret and apply to life: I did not know that you could d o things like thal So, 

I began- this is interesting! And, so, then-so when I'm reading-I'm really putting it 

into perspective. 

Similarly, a woman who was a civil rights activist in the 1960s and a supporter of 

feminist political causes in the 1980s related: 

When we talk about the different stories, it's almost incomprehensible to me that 

I can relate it to my own life, that there's a connection.-that I was able to start 

relating some of the things in the Bible to what's happening today .. _ [Previously) 

I wouldn' t have connected il I never read the stories, and the women in the stories, . 

in the way I'm perceiving them now. From a feminist point of view- I just never 

wo,uld have seen it that way. 

Another area of surprise revolves around prayer and ritual. A woman with high 

energy who previously prided herself on being able to "do it all" described that she . 

had lost her concept of God and was now finding her way back; asked ''what 

helped?" she replied: 

The prayers. I get up in the morning and I do something I've never done. I say the 

shema three times: o nce for me, which is what Rabbi H., taught me; ona? for 

somebody who needs it; and once for a place that I feel needs it. That is r,ery 

meaningful to me. And I get up at 6 in the morning and do it a t sunrise. So I think 

the prayers are bringing me closer to God. I/ t~ I something. 

The element of surprise appears to revolve not only around the richness of 

Jewish life but also in terms of the availability of nurturing, empathic teachers who 

can help these learners find a way into a Judaism they-previously may have seen as 

inaccessible. 
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Theme Three: Tewish Learning and Adult Development. During the past 

twenty years, a useful literature on adult development has highlighted the role of ... 

learning at times of major life transitions (Bridges, 1980; Schlossberg, 1984). Adults 

who are confronted with career and family upheavals, as well as geographical 

dislocation, loss of parents or other family members, and illness, increasingly rely 

on educational institutions for assistance in coping with change (Aslanian and 

Brickell, 1980). Studies of reentry students have alerted adult educators to the value 

of supportive and readily accessible programs for adults who are juggling roles, 

adjusting to multiple demands, and experiencing rapid social and personal change 

(Tittle and Denker, 19~0). Research on adult motivation to learn (Courtney, 1991; --Houle, 1961) has indicated that many adults look to educational programs for both . 
social and career advaiucement opportimities. - To date, little discussion of Jewish learning has appeared in the context of the 

more general discussions of adult development and learning. The experiences of . 
several of the interviewees· suggest that Jewish learning may have coincided with 

specific adult life events that made learning especially salient. For example, while it 

is widely recognized that many Jews affiliate with synagogues when their children 

become school age, it is less acknowledged that when their children enter secular 

schools the parents may be called on to explain Judaism to schoolmates and 

teachers. For adults who feel ignorant about Jewish tradition, the demand to be a 
·' 

spokesperson for Judaism likely is met with anxiety and ambivalence. Likewise, in 

anticipation of a child' s Bar or Bat Mitzvah, a parent may feel an increased need for 

understanding of Hebrew or Jewish ritual in new, personal ways. One such parent 

was inspired to ha·ve her own adult Bat Mitzvah while her son was still in 

elementary Hebrew classes so as not to upstage her child later on; moreover, as she 

prepared for her ceremony she realized that the adult experience of Jewish lea:r:ning 

was. probably quite distinctive from that of a child: 
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• I kept going back to when I was a kid and how hypocritical [I thought] it was, and 

I wanted to ~e it right for myself. And one way to do it-the first step-was to 

study to be Bat Mitzvah. It wasn't important then. It's important now. I have a 

whole theory on adult ~t Mitzvah ... .It can be such a wonderful spiritual thing .... 

When you go through that as an adult, there's so much that you can do that you 

can't do when you' re thirteen .... 

My Bat Mitzvah was a blessed weekend. I guess I studied for about a year and a 

half .. .and it was funny: I was having so much fun studying. And Rabbi J. said, 

"Maybe you should start to begin to look at a portion. There are things you can 

do as an adult-you don't have to do your birthday portion.,. I was getting to 

know it so well, and she said, "Why don' t we stop and look and see what you 

know how to do. It's really up to you what you do.• So she gave me lots of p ieces 

to look at and said, "Go ahead and put together a service. Go put it together. 

I'll help you, but you put it together.# 

For this woman, her Bat Mitzvah preparations also served to enrich her extended 

family relationships and her sense of being in a community of supportive women: 

It was really neat, because [in preparation] I was talking to my sister [a rabbi] also .•. 

over the phone, and it was really neat having these two women who were so excited 

about my learning. That I really felt it counted for somethng. It really mattered. 

Th.at they were so excited for me. My sister said, "'You don't know what this means 

to me, that somebody else from my family values Torah and has connected to Torah."' 

I don't think this happens very often. Women really have to work at it It's not 

handed to us. 

In this person's life, new learning significantly affected her sense of herself as a 

Jewish woman, family member, community leader, and potential teacher to others. 

Work-related events also may bigger Jewish consciousness and prompt an 

interest in Jewish learning in adulthood. A physician recounted a difficult 

dilemma: 

We had a kind of a crisis that had some Jewish overtones, which involved some 

prominent member of the Jewish mmmu:nity, and it was a disaster for the family 

and had some lingering effects. There (were] people who would not let it be known 

publicly, because there were people who paid a price for it, but I remember 

talking to Rabbi B., about what was going on and he said, "'You can't be Jewish in 

part of your life." 1his involved some medical issues and 5:0me legal issues. . .a_nd 

he said we should go to a Bet Din and I should solve it. And I thought, "This guy's 
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crazy, it's rid_iculous. 'Th.is is a thoroughly legal is.sue, and there's no way I'm 

gonna let a bunch of old rabbis sitting around telling me what to do." But I 

reme.mbered that line: you can't be Jewish ln just part of your life. 

At the time these events occurred, the doctor was not interested in reading the 

books that Rabbi B. gave him, but some years later-he found himself more disposed 

to explore Jewish legal issues. He enrolled in a Talmud study group and suddenly 

found that he was understanding things in a new way and wanted to integrate his 

Jewishness into his whole adult life: 

The rabbi kept saying stuff and I finally said,. "Why didn't I hear any of this 

before? Why am I just learning this now? Why didn' t I learn it when I was a kid? 

And she said, "'You weren't ready to hear it then. Your ears weren' t open to hear it 

then. And I thinlc that was true._ And now I want to bring this stuff home, but it's 

very important to me that what I do Jewishly is part of this world. I have no 

interest in leaving behind my work or my family in what I do. 

Adult life is fraught with what Judith Viorst (1986) describes as 11necessary 

losses," and midlife events lead many adults to seek a new sense of meaning in 

their lives.(Roof, 1993). As the interviewees recalled various deaths, dislocations, 

and other stresses in the early and middle adult years, they spoke of their spiritual 

doubts and quests for meaning-especially for Jewish meaning. A woman who had 

done all the things she thought she was supposed to do, only to realize that her life 

felt empty, recounted her experience: 

I grew up and married a Jewish man, had my 2.4 kids, and belonged to the local 

temple, and lived a very unsatisfying life. Still feeling there must be more ... 

developed a career.-very into women's programs. .. but always on a search, 

always on a search. Twelve years and I divorced my first husband and 

remanied. Fred came from a Ouistian background, and we went to Israel on our 

honeymoon, and I remember being in shock: that was where ht had his initial 

conversion, at the Wall, he had what he called a spiritual experience. l had 

never heard the word. It's not a word that I knew. 

He decided to convert to Judaism. and I wa., very proud that he'd had this 

experlence •.. but I couldn't relate to it. Unfortunately, one of my major sadnesses is 

that I didn't have this to give my children, and. they will have to find it on their 
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own, if they ever want to . 

[Then) twelve years ago, I read an ad about Ted Falcon's temple, and that was the 

beginning, and a real major point in my life, that moved me toward seeing Judaism 

as a place where I could feel my truth. I was so happy that I h~d found that what 

I was looking for was in Judaism. 

The :temple she mentioned, Makom Ohr Shalom, is one of several ~os Angeles-area 

institutions that successfully have responded to adults seeking spiritual integration 

at times of personal crisis. Another adult-centered group in Los Angeles--Metivta: 

A Center for Jewish Wisdom-provided a woman facing cancer surgery with a 

particularly supportive community: 

It wasn't through the experience of the classes, but rather th.rough the experience 

of my illness and the way Metivta supported me through that. And the community 

that pulled together that really supported me through that time that I found a 

really loving, loving spiritual home. ... Because of the way they held me and lifted 

me, I was able to go into surgery with no fear, none at all And to feel like I really 

had a community that cared about me.-that's what spiritual is really about: 

giving people love. 

· The Jews have not always known that, even though it's one of our rules of being a 

Jew, that we give acts of lovingldndness. But acts of lovingkindness are not always· 

seen as giving of yourself. It's maybe putting some money in a pushke, you know, if 

a guy's holding a thing out on the street, you put a dime in. But it's not at the same 
level as this was. 

Currently, American Jewish adults are contending with developmental 

experiences for which they may feel unprepared: miciji!e career change, new models 

of family and partnering, cross-cultural and cross-religion intermarriage, early or 

forced retirement, downward mobility of adult offspring, extended caregiving of 

elderly parents, and so on. Linking these developmental phenomena to 

opportunities for Jewish learning may be of special benefit to adults whose lives and 

sense of personal coherence h~ve been dislodged. 
~----- ------------
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Theme Four: The Yearning for Continuity. The sociological literature about 

the contemporar:y American Jewish community describes Jewish yearnings for a 

sense of home and connection and a concern about how continuity can be sustained 

from generation to generation (Huberman, 1990; Woocher, 1994). The interviewees 

addressed these topics by expressing appreciation for the past and voicing concern 

for the future. The Jewish past was often framed in the context of how these adults 

had been affected by their grandparents and these grandparents' comfort with 

tradition. A 58-year-old woman recalled : 

My grandmother was an Orthodox Jew. And I was very close to her. And I 

remember as a child, every Friday we would go to visit her, and we would get 

d own on our hands and knees together. And we would pray together. And we 

had a ritual: I would sit and wash her hair and wind her long braids, and then 

we would go and do our Shabbat prayers. And she was a major influence in my 

feeling about God. 

This woman also reported that recently she had taken a Jewish yoga class, only to 

find herself once again on her knees. She expressed keen app reciation for her 

grandmother's teachings that now appeared to be coming full circle. 

A 43-year:ald man also linked his curren_t q uest for Jewish ~dentity to his 

feelings of appreciation for his grandfather, a Lithuanian immigrant who never 

learned to speak much English. Whereas Judaism was at the center of his 

grandfather's life, this man's own parents rejected Jewish practice: "There was no 

sabbath candles, no blessings, th~re was nothing Jewish. I don't even remember if 

there was a mezzuzah on the door." Now, however, th.is man studies Talmud and is 

pulled toward a more clearly defined Jewish self. 

This is to go back and find something very old . It's of tremendous value no t to 

have to reinvent the wheel, to find that other people have been struggling 

with the same issues for thousands of years. And to see how this survived ... 

this is a heritage that was passed on 'to me. There was something connected 

about my grandfather and his Jewish background I couldn't rela~ to it then 

and I can't relate to it now, but there was something very centered and very 

satisfying about him, and I'd like to catch a glimpse of what that was. 

So, in that sense it's kind of in my blood, it's the more natural route to go ... : 
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• I feel full-up there. That's what's in my blood, that's who I am. I'm not 

going to :knock things in my liCe that I'm trying to redefine, some of my (Ott 

issues. I do feel this link, this sense. You see, I want my kids to be Jewish 

because it's a good way to be. I'm that link, what gets them from my zaydie 

to them. I'm part of that link. 

From a sociohistor~cal perspective, the current cohort of midlife American 

Jewish adults has been profoundly affected by the significant "Jewish events" of the 

past one hundred years. This group carries with it (among other things) the 

collective memory of Eastern European immigration experiences, the entry of Jews 

into American labor unions, higher education, and the professions~ the devastation 

of the Holocaust, the post-World War Il migration to and integration into the 

suburbs, the formation of the State of Israel, Israel' s ongoing linkage to the United 

States and inadequately resolved internal sociopolitical tensions, the continuing 

evidence of antisemitism around the world, and the emergence of multiculturalism 

in the United States that has heightened ethnic differences in new ways. This · 

generation has also witnessed a series of shifts in the ucenter'' of American Jewish 

life, as traditional observance has given way to more liberal practice~ as family 

structures have reconfigured, and as many Jewish young aqults have explq~ed 

alternative religious co,mmunities or have abandoned religious practice altogether. 

How the present cohort of midlife adults will carve out- an_d sustain-its 

relationship to Judaism is the subject of considerable debate. The yearnings of this 

cohort must be more carefully considered, and the role adult education can play to 

foster continuity must be better understood. 

Theme Five: From Life to Torah in Contemporary Times. In the stories of 

the adults interviewed here, Franz Rosenzweig's depiction of new learners moving 

"from life to Torah" takes on vibrant energy. As a group, these men and wom~n 
. . 

describe lives filled with ongoing growth and development~ continual purs~it of 
- •...: 

ew understanding, and regular cycles of s~bility and change. Typically, these 
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individuals report that their entry into Jewish study had been accompanied by 

feelings of cautiQn, curiosity, excitement, and relief. But, even more cogently, these 

adults articulate how they themselves perceive the shift from life to Torah and how 

they are conscious of striving to integrate Judaism in new, enduring ways. In a 

dynamic "'replay'' of Rosenzweig's text, the physician who had struggled with the 

medical-legal-ethical issues described earlier recounted ·the circumstances 

surrounding his decision to immerse himself in new learning: 

We were living real close to [a university] and about four years ago I began thinking 

about Rabbi J., the new rabbi who was there. And she was leading this class on 

Talmud. So, that sounded kind of interesting. And there were three or four things 

happening in my life at that time that ooalesced. One of the things was that I 

started to go to Talmud, and I had no idea what it was, and it kind of llooked me .... 

At the same time, I'd been playing street hoclcey in a league and I love to play 

hockey. And I got injured and I had to have my third knee surgery. And I reallied 
that at 39 years old, I couldn't be playing hockey anymore. So I had to give up 

hockey. And I have four children, all of whom are very- special and all of whom 

need lots of time., and a very wonderful wife who needs lots of time too, and I 

want to spend it with her. And a very, very busy practice and I do all kinds of 

things outside. I work with sexually abused children and I consult to psychiatric 

hospitals and I speak and I teach at [a university). I'm doing all these other 

things and time is at a premium. So when I gave up the hockey, which I felt was 

my thing that I was doing, I replaced it with Talmud. I went from hockey to Talmud. 

I was vezy clear on that transition. because J used to practice hockey on Monday 
nights; I stopped practicing hockey and went to Talmud (emphasis added) 

The touching thing about this doctor's experience is that as he has become more and 

more involved with Talmud, he has begun to read voraciously in diverse areas of 

Jewish literature. He constantly reads Jewish folk tales to his children and is p leased 

that they perceive him as a "Jewish being.'' 

They tease me about this all the ti.me: Oh, there's Daddy and he's going to give 

us another little drash. So that's very much a part of who they are, and now 

when I'm not on call on Friday nights, I try to get home on time so we can light 

the candles, which is new. 
. . 
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• In addition to transmitting hls Jewish values to his children, the doctor finds that he 

.,_ is sharing his le~rning with his patients as well: 

I use it in my work, my training. I use a lot of my stuff. I tell my patients little 

Hasidic stories. And sometimes I take out the ethnic aspect of it, if I think that 

might make them more valuable. ... I [give them) a sense of the learnings I've 

had, a sense of some o~ the things I may have learned about. You le.now, there's 

always a Hasidic proverb or something that you can use for something-some 

psalm that is helpful to people .... 

People's lives are so that they have such little support that I find myself 

playing the role of father, of religious leader. I mean they ask me stuff that is 

really inappropriate, but there's no one else to ask. And you have to help people 

help themselves, but some people need a lot more help. They don't even have a 

starting place. 

Just as the doc~or finds he has taken on new roles with his patients, other 

interviewees reported that they have become the spiritual leaders or teachers in 

their personal communities. The man living with the ravages of AIDS discussed 

how he shared with others what he had learned from classes at Los Angeles' 

Metivta program: 

I would take what I learned Monday i:ughts and apply it on Tuesday nights in 

my AIDS support group and found that it was not only a way for me to frame my 

experience and to understand what was going on-because a lot of people were 

dying-but I was able to kind of give so much to other people: my sense of faith. 

None of the others were Jewish, but what wa~ always behind them was always 

so universal that they kind of appreciated that it came from somewhere. 

This same man indicated that as he had become involved in Jewish study, he had 

also taken on new roles with his family: 

One of the exciting things about all this has been that I've gone back to my family

we are very dose-and re-imbued them. or imbued them for the first time, with my 

religious passion, so that my younger brother has become quite a serious student .... 

My mother has really broken through to a more serious religious orientation. My 

father is lighting it tooth and nail, but his soul is already there I ~now. My sister, 

who is a writer, has written more and more on Jewish things.-. And it's brought us 

all closer. Our family celebrations are less about eating and more about talking 
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about what they m ean. There's a kind of enonnous respect that I feel and cherish 

from them that they expect me before a Thanksgiving dinner or a Passover sede! 

to be their rabbi. 

The movement from being a new learner to becoming a teacher of other new 

learners is a crucial dimension to the lives of Jewish adults who are engaged in 

study. Many wish to find ·study partners and learners'._minyanim to broaden their 

understanding and to have a way to share their new knowledge. A professor has 

formed a prayer group in a small academic community. A consultant is begining to 

teach trop to adults who seek out truly egalitarian tefillot. A filmmaker is 

organizing study retreats for members of her synagogue who previously came 

together only for s.ocial events. A lawyer is organizing a women's spirituality group. 

A career counselor is designing a course on spirituality and career development. 

These individuals all seek to move from life to Torah to life again. They appear to 

do so with vitality, creativity, generosity, and delight. 

Questions for Adult Educators and Policy Makers. The stories of the lives and 

learning of Jewish adults engaged in study provide rich text for consideration by 

adult educators and policy makers. As seen here, even a limited sample of 

interviews reveals the inte.nsity with which at least some Jewish adults approach 

study and mature as new learners. Tius initial set of interviews provides a window 

through which to view the many strategies being used by an array of adults who are 

endeavoring to connect Jewishly. Despite the great differences in their individual 

circumstances, the cumulative accounts enable us to discern a number of common 

themes. 

These adults tell us that collectively they (1) do not anticipate a warm, 

nonjudgmental welcome by rabbis or teachers, (2) have been ignorant of what 

Judaism can offer them in the~r adult lives, (3) have developmental issues and 

transitions that can be supported by Jewish learning, (4) are seeking continuity with 
, .. 
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• the past, and (5) care about extending Jewish life in the future, both as learne.rs and 

~· as teachers to ot~ers. Their stories are moving, especially when we see how 

significantly these individuals have been influenced by positive Jewish role models 

and teachers. And their voices command our attention, urging us to become more 

effective in our efforts as _rabbis, teachers, curriculum planners, program designers, 

community leaders, and learners ourselves. 

It is timely to heed these stories and the themes they suggest as we think 

about how we meet and greet this population, how we tailor our work to 

accommodate adults' life circumstances and individual learning styles, how we 

invite adult learners to build on skills and strengths acquired in other learning 

endeavors, and how we help each person to appreciate Judaism as a tradition that is 

relevant to contemporary life and nurturing to the soul. Also, as we work with 

these learners over time, we need to evaluate reflexively what our own goals and 

objectives are for them. How much do we foster their dependency and how much 

do we support self-direction in their learning? How can we help them to construct 

Jewish knowledge for themselves and also to have the confidence to share that 

knowledge with others? How do we know if adult Jewish learners are learning what 

we think they are learning? How do we know if what they have learned will be 

.relevant or useful in years to come? How do we come to understand Jewish lives 

and Jewish learning in ways that can make us better at what we do? 

The present inquiry represents the beginning of a longer-term project that 

will collect data about Jewish lives and Jewish learning. At present, despite the 

availability of rich longitudinal data on other groups of educated Americans 

(Hulbert and Schuster, 1993; Shapiro, Gilbom, and Grolnic, 1991), continuing studies 

about Jewish adult learners are not under way. During the next two years, the 

Jewish Lives/Jewish Leaming interview sample will be more systematically 

enlarged to include up to 100 adult learners who are studying with a variety of 

teachers in a variety of settings. Particular interest will be paid to experimental, 
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non-movement based programs that are successfully attracting adults who may 

never have been.engaged in Jewish study before. Interviews will also be conducted 

with teachers whom the learners describe as particularly effective in their work with 

adults. A major long-term objective of this project is to accumulate longitudinal 

information about a subs!?t of roughly 25-30 of these learners, based on follow-up 

interviews at three-year intervals over the ten years. It is hoped that a community 

of Jewish adult learners and teachers can come together to more fully explore the 

questions raised here and to discover answers that will increase our understanding 

of Jewish life in the decades ahead. 
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Address to Jewish Press Association 

June 22 , 1995 

Rabbi Eric 'H. Yoffie , President-Elect, Union of American Hebrew 

Congregations 

1 

I a m grateful for the opportunity to be with you . In my remarks 

this afte~noon, I would like t o fol low t he t r aditional pattern of 

Jewish storytelling , exempl ified by the r elating of the exodus 

story at the Passover seder -- there, as you know, we start with 

exile and end with redemption. This princi ple i s set down in the 

Mishnah : matchil b ignut, mesay em beshevach -- begin with the 

bad news, and end with the good. 

And so in that spirit I offer you the bad news, and it is t h is: 

in a period of barely five years, every organizing principle of 

American Jewish life has been shattered, abandoned, or otherwise 

left behind. Every one. As we look to the 21st century, our 

community finds itself i n e xtra ordinary disarray ; we have neither 

road map nor guide; we agree neither on our destination nor on 

the principl es that guide our way. 

How do we explain this upheaval? For the last century, two 

themes have dominated the agenda of American Jewry: Jewish 

integration and Jewi s h survival . Motivated by these e,oneerns to 

the virtual exclusion of all else, we have concentrated our 



communal efforts on a number of well-defined goals which promote 

these values . Among our goals I would include the following: 

-- we have made every conceivable effort to adapt ourselves to 

the norms of the surrounding culture; 

-- we have devoted ourselves to proving our worth as citizens of 

this great Republic, leading to civic involvement on a 

significant scale; 

- - we have fought every manifestation of anti-Semitism, here and 

abroad; 

2 

we have made extraordinary efforts to provide social services 

to Jews in need, establishing an extensive organizational network 

for that purpose; 

we have supported Jewish communities whose physical survival 

is threatened -- the State of Israel above all; 

and we have remembered and commemorated the Holocaust . 

And despite the pluralistic and contentious nature of our 

community, we have done all of this with a high degree of 

communal consensus . 

But while every one of these items remains on our agenda, the 

urgency in every instance has evaporated. 

The State of Israel is secure . Yes, the peace process is 

uncertain, and we are all deeply concerned about the current 

phase of the negotiations . Yes , these matters require our 

attention. Nonetheless, the withdrawal of the Russians from the 

' .. 
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Middle East only 5 years ago means that there is no remotely 

possible political scenario that could truly threaten the 

phys~cal survival of the Jewish state . 

3 

Meanwhile, the Holocaust fast recedes from memory. The United 

States Holocaust Museum is a striking achievement, but it is 

important for us precisely because it comes at a moment when the 

Holocaust is fading from our consciousness. In any case, there 

is broad agreement , I believe, that Holocaust memories alone lead 

nowhere -- they give us neither direction nor way of life, they 

provide neither future nor hope. Surely, Jewish children 

studying Torah and synagogues filled with Shabbat worshippers are 

by far our most important Holocaust memorials . 

As for anti-Semitism, it is not a significant factor in our 

lives. Yes, we are regularly reminded that it has not 

disappeared from the human heart . But what is important for us 

is that it enjoys no government sanction, and it is no longer an 

obstacle to advancement in education or employment. ·And our 

acculturation process is essentially complete -- we need only 

take note of the 4 Jews who sit in the cabinet, and the two most 

recent appointees to the Supreme Court. 

So this is my bad news -- and as you have noticed, it is bad news 

of a very peculiar sort. It tells an American Jewish story not 

of failure but of triumph it tells of an American Jewish 
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community that has defended Jews against their enemies, defended 

Israel , enhanced its political power, and provided help to Jews 

in need. It tells of a community that is activist, pragmatic, 

and superbly organized, but also of a community that has used 

these talents to deal with problems that have essentially been 

resolved. The bad news, therefore, if it is such, lies in the 

fact that having solved one set of problems we are _faced with 

another, _and that our communal talents may or may not be 

appropriate to confronting the very different chal lenges of the 

new century. And the most dramatic of these, as you know, is 

that in the last 30 years, the intermarriage rate among American 

Jews has increased by a factor of lo. We have been providing 

compelling answers t o the questions that have been asked of us, 

but we now must d eal with an entirely different set of questions . 

II. 

And now for the g ood news: at the grassroots of our community, 

tremendous religious energy has begun to emerge among at least 

some of our people - - an openness to religious experience, to 

study, to religious commitment. This phenomenon is evident to 

synagogue lay leaders and to rabbis of all religious streams. We 

see it in the questions that are being asked and the demands that 

are being made; we see it in the revival of text study, in the 

thirst for heartfelt worship, and in the desire to celebrate 

community and mark sacred time; we see it in the surprising 



renaissance of theological language, and in the apparent 

readiness of Jews to seek God and to create a life of holiness 

appropriate to such striving. 

I do not mean to overstate the case. What I am describing is a 

minority phenomenon at best, but it is no less real on that 

account. 

How are we to explain these unexpected developme nts? While such 

matters do not lend t hemselves to orderly e xpl anati ons, I see 

several factors at work here. 

Perhaps the explanation is simply that there is such a thing 
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as a uni que Jewish destiny. This is the explanation that I~ p ~ti~c. 

lsesta Perhaps it i s simply that in times of relig i ous crisis we 

Jews have always responded with renewal; historica lly, we have 

chosen just such moments to look within oursel ves and to discover 

new modes of spirituality. 

-- Or perhaps what we are seeing i s a generational phenomenon: 

American Jewish leadership increasingly consists of aging baby 

boomers, who are now approaching the age of fifty. This 

generation, known more for its self-indulgence than its 

introspection, can no longer postpone the inevitable : it mu~~ 

confront the fragility of the human condition and its own 

mortality. It therefore turns to Judaism, and finds there, one 

hopes, purposefulness, historical depth, and a sense of the 
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sacred. 

-- Perhaps what we are seeing results from displaced energy. 

When we had a pressing community agenda, we had no time for mo re 

personal religious question. What Jews were hearing from their 

leaders was: the community needs you, the Jewish people needs 

you . And these claims were manifestly true. But they are less 

true now; needs are there , but urgency canno t be manufactured. 

Therefore, as Leonar d Fein has r eminded us, the question can no 

longer simply be: what must I do for t he communit y? The 

question now becomes as well: what wil l my relig i ous traditio n 

d o for me? Will it s a t isfy my desir e for tra n scendence? Will it 

offer me moral guidance and giv e dir ect i on to my p ersonal life? 

To put it plainly: how will it meet !!!Y needs? 

And perhaps what we a re see ing i s a by-product of the 

technological revolu tion, i n which we Jews have immersed 

ourselves with speci al fervor. There has been much discu ssion of 

the benefits of t h e fax , the modem, and the I n ternet. The 

technology creates a multiplicity of new opportunities, and 

connects us with masse s o f p eople in a way t hat was previously 

unheard of. But we often forget that it is also alienating: it 

creates pseudo -community rather than real community, and it cuts 

us off from the embrace of our people. My own movement recently 

conducted an Internet Seder as a means of reaching out to 

unaffiliated Jews; it was a reasonable strategy, and also a 

s uccessful one, meant to be the first step in attracting those 

who cou ld later be drawn into more conventional activities . 
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Nonetheless, somehow the very idea of a Seder-on-Line jars our 

Jewish senses . Seders require . foods and fragrances, wine-stained 

haggadot, noisy children and family quarrels . Part of what is 

happening today , I suspectJ is that Jews are looking for 

alternatives to Judaism-on-a-screen . I am reminded that fifty 

years ago, Martin Buber, prescient as always, asserted that while 

computers are a valuable tool, there is no substitute in Judaism 

for ~phj!:i.,:.:iK::«lii:te:.&Utaal:'ihl t he human presenc e of a teacher. 

II I . 

The religious resurgence t o which I a m r e f erri n g h a s elicited a 

variety of responses from American J ews, a nd these responses are 

often as interesting as the resurgence itsel f . They tell us a 

great deal about the resolute ly secular nature of o ur community. 

Those most immediate l y a ffected by these developments are rabbis 

and synagogue leaders, and not surprisingly, i t is their reaction 

that is most positive. I will have more to say l a ter about 

precisely what all this might mean for the synagogue . Still, I 

should acknowledge here that synagogues , like all institutions, 

can be excessively cauti ous and resi stant to change, and some 

" synagogues have prove■ themselves far more flexib le and creat.ive 

in res ponding to n ew attituGlldes than have others. 

But what of Federations and our communal agencies? The response 
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of the Federation world is worthy of special attention. Enormous 

progress has been made here. Federation leaders have been 

profoundly shaken by the resul ts of the National Jewish 

Population Survey, and they are talking a language today which 

would have been unthinka ble only a decade ago in CJF circles. 

They seem to be aware of the new religious stirrings. We are 

hearing calls for changes in priorities, and for the allocation 

of a substantial proportion o f Federation energy and resources to 

the rebui lding of Jewish religious life . 

Still , careful scrutiny of what has been happening around the 

country would indicate that progress to date has been modest . 

Most communities have taken o n ly very preliminary steps toward 

che kind of resources reallocation and synagogue-Federation 

cooperation that are required . To some degree, the reasons for 

this are technical and procedural; institutional inertia and lack 

of funds are surely important. But it is my belief that the most 

important reasons for resistance run deeper, and a re more 

difficult to remedy. 

The real problem, to state it baldly, is this: community 

structures are uncomfortable with the religious d imension of 

Judaism and the intensity which it engenders . Community leader s 

are consensus-oriented and committed to unity ; they therefore 

fear the inevitable divisiveness of religous debate. We should 

not be surprised by this: those who build consensus through 



painstaking process are ill equipped to deal with the 

particulari stic passions of the Jewish religious world, even 

though it is preci sely those passions which are essential to 

maintain the loyalty of the y oung. 

9 

Let us look, for example, at the position papers on religious 

issues created by national Federation bodies . While s u rely well

intentioned, they are replete with j a rgon and euphemisms such as 

"identity" and "continuity. " What is mis sin g is a 

straightforward cal l f or r e l igi o us commi tment; what is missing is 

the language of Torah and mitzvot . Ye t these_a r e t he central 

concerns of our religious t radition, and there wil l be no 

continuity of any sort without them . The Federation must be 

prepared t o wade i nto this world - - which means creating 

alliances with synagogue movements to promote Jewish religious 

life, even though the risks are many and the potential for 

disruption great. But surely a cons tructive p ublic debate o_yftr 

fundamental value s -- even a divi sive one -- is pre ferable to a 

grudging increme ntalism or to business-a s-usual . 

Fear of religious passions and of direct engagement with 

religious issues has led to some highly questionable strategies. 

For example, the substantial funding now being provided for 

short-term Israel programs is decidedly non-controversial; 

commitment to Israel is universal, and all agree that a child 

with a strong Jewish education will benefit greatly from an 
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experience in Israel . The problem is that far too many children 

have little or no Jewish education, and the benefit to them of 

spen~ing 6_ weeks in Israel as a teenager i s minimal. Tho s e 

dollars would b e far better spent on Jewish camps, Jewish day 

schools, synagogue-based e duca tional efforts , and out reach to the 

intermarried. 

I repeat ~y c ontent ion that progress has been mad e , and that the 

Federation world i s moving in the right dir ection. But I also 

repeat my conviction that what is required from Federation 

leaders is an appreci ation of the grassroots rel i g i ou s sentiment 

in their communities, and an understanding that t he p ower of 

Torah and the passions of the religiously-committed Jew are the 

best a P$We r -- and ultimately the only a nswer - - t o the problems 

that beset us. 

IV. 

What of the Jewish press? How does i t r eact to t he new rel i gious 

realities? This is an interesting and important question, I 

believe, and one that deserves close atten tion. 

It is not surprising that the Jewish press has generally paid 

only perfunctory attention to religious issues. I attribute this 

to two factors, the first being community sponsorship of most 

Jewish newspapers. As I have already indicated, Federation 
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structures. have shied away from religious matters, fearing that 

they would be destructive of communal unity; it is hardly 

surprising, therefore, that community-sponsored papers 

tread lightly in this area . Even when papers 

are not community-owned, a community ethos which defines 

religious topics as divisive and dangerous remains powerful in 

most quarters. 

The second factor i s the s o-year love affair o f t he Jewish p r ess 

with the State of I s rael. Since the Jewish press, l ike the press 

everywhere, is drawn to hard ne ws stori es wi t h a conflictual 

tone, an emphasis - - and even an obsessi on -- wit h Israel is 

fully understandable. Stories on Israel resonate t o the deepest 

emotions of American Jews ; Israel has p r ovided us for nearly SO 

years with an ongoing tale of life-and-death drama . And in an 

age dominated by t he spectre o f genocide, I s r ael h a s been the 

guarantor of Jewish s urvival . 

But our world, of cour se, has changed. If I srael's physical 

survival is no longer in peril, then there can be no life-and

death drama . Inevitably, Israel occupies a different place in 

our lives than it did a decade ago. Yet it is fascinating that 

religious themes still receive relatively little space in our 
T\..t. p•••~j 

press; it is almost as if lk has been de~eloping 

strategies of avoidance so that it need not concern itself in a 

serious way with religious issues . 
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The primary such strategy, in my view, is to continue as if 

nothing has changed, and to accord articles on Israel the same 

prominence that they have always received . . From what I see, 

articles on Israel still dominate our media. The problem here is 

that what is being published is, almost by definition, far less 

appealing. What we are seeing, very often, are articles that are 

either on matters of marginal interest, such as tariffs or water 

rights, or are a r epet iti on o f wh a t has b e en c overed literally 

hundreds of times before. How many times can one write a 

compelling article about the i ssues i nvolved in wit hdrawal from 

the West Bank? How many t i mes can one consider t h e future of 

Israel-Diaspora relati ons? I have been immersed i n Zionism my 

entire life; I read the Hebrew press and speak frequently on 

Israel. But much of what I r ead on I srael in the Anglo-Jewish 

press bores me to tears . 

The second strategy that is now emerging is much more recent and 

very different. Far less focused on Israel, i t relies instead on 

the standard formul a of the gener al tabloid press -- conflict and 

celebrity, but adapted to the Jewish milieu. What we are seeing, 

interestingly enough, is the beginnings of a major tabl oid press 

on the Jewish scene . 

I do not refer here to papers which have aggressive editorial 

policies. On the contrary, I welcome strong editorial opinion, 

and regret that the structure of our media prevents more papers 
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from presenting assertive editorial views. What I am referring 

to, rather, is the major attribute of attack journalism -- and 

that is the injection of editorial opnion into what are 

supposedly the news pages. I refer to such devices as 

inflammatory headlines, the unsupported or murkily supported 

personal attack, the solicition of marginal or one-sided sources , 

the failure to present even the most basic facts of a story - - in 

other words, the intentional slanting of news stories to make a 

pre -determined point. 

Here I must admit that I have mixed feelings about the appearance 

of the tabloid paper in our midst; it is not an altogether 

distasteful phenomenon . In the first place, it punctures some of 

our pretensions - in an era of O.J. Simpson, tabloid television, 

and Ruppert Murdoch, are we Jews really entitled to think that we 

are so different from other Americans? And I acknowledge that 

during my trips to the supermarket I occasionally read the 

tabloid)arn. I will share with you my favorite headline: 

"Preacher Explodes in the Pulpit." And as I already indicated, 

the tabloid press is interesting, and serves as at least an 

indirect rebuke to a Jewish press that too often is not. 

Still, in the final analysis, what the tabloid press is about is 

entertainment . The essential point to recogniz_e in any 

discussion of its merits is that is has precious little to do 

with the news . 
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Will this be the direction in which the Jewish media will go? I 

am not a prophet here, and I cannot be certain . Ultimately, it 

i s the people, of c ourse, who will decide . . But my suspicion is 

that its final judgment will be to reject this a p proach. We are 

not prepared, I suspect, to discard all of our pretensions, or 

all of our standa rds; and in the final analysis, I have little 

doubt that we wi ll prefer the New York Times to the National 

Enqui rer. 

And what of serious cover age of religious issues? Here too, I am 

optimist ic. I understand the problems of writing seriously about 

Jewish reli gious concerns . Jewish j ournalists , like all 

j ournalists, are s keptical by nature; they prefer to write abou t 

hard facts ; they are drawn to sound bites and to s tories with 

deadlines; and they may be uncomfortable writing a bout the 

invisible - - which is what religion is. For all t hese reasons, 

religious issu e s tend to get slighted . Furthermore, we in the 

Jewish religious world must bear some of the b l ame : we have not 

produced enough Schindlers, Schulweis ' , and Soloveitchiks 

religiou s figures a ble to capture t he popular i magi n a t i on while 

writ ing of religious ideas for a general audience . But still, the 

religious revival o f which I speak is a recent p h enomenon , and if 

I am right about it, I have no doubt that the Anglo-Jewish press 

will find a way to tell what will be an increasingly i mportant 

story. 



v. 

I would like to conclude with a few thoughts about how the 

religious streams and particularly the Reform movement will 

respond to the new religious climate. 

In the first instance, we will respond to the realities of the 

day with hope and no t despair . We have long been the most 

optimist ic of the religious movements, and we will remain so 

because we believe such optimism to be amply j usti f ied. 

15 

We look at American Jewry toda y and we see a community that is 

physically and financially secure; that exercises u nprecedented 

political influence; that i s free from systematic discrimination 

and anti-Semitism; that is opening its elf to Torah and mitzvah, 

and that is beginning to experience a deepening of its religious 

consciousness -- t hat senses, beneath the surf ace , in numerous 

ways, the touch of Shechinah. We look at thi s and we say: th.ere 

are enormous opportunities here, and we must move quickly to 

c u l t i vate them. 

To the congregations of our own movement, our message will be 

t hat what is required in this new era is more than just adding a 

program here or there to our arsenal of synago91:1e activities. 

What is required is a transformational mentality -- a new way of 

looking at oursel ves and the Jewish world. 
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Education will obviously be key here . If we do not give Jewish 

children the gift of Jewish competence there is precious little 

that we can expect of them. Providing our .young with a lively, 

thorough , and truthful education is the most important Jewish 

issue t oday . Virtually everything else that we do is pointless 

if 50% of our children have no Jewish education at all, and if 

most of t hose who d o attend our schools have no Jewish skills to 

spe ak of. How can we e xpect these ch ildren to inherit our Jewish 

wo rld? 

Yes, we are awa re of the financial pressures that exist for 

synagogues and for individual Jews . As a national movement, we 

are being except ionally frugal , cutting back wherever we can . 

But I am suggest ing that the one are a where we are not spending 

nearly enough, on either the l ocal or the national level , is the 

area of educatio n . This is the one realm where we should think 

not of cut backs but of expansion; this is the one area where we 

should tax ourselves more. We Jews have taken to the streets for 

Israel a nd Soviet Jewry, for civil rights and for peace; we 

should b e prepar ed, in similar fash ion, to take to the streets to 

demand o f our c o mmunities a n d ourse lves greater commitment t o 

Jewish education. 

But none of t his will work unless we think about education in a 

different way. If Jewish education is religious schoo l for 

children and a few adult educatio n classes, then we are lost . 
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Our only hope is to revive the ideal of lifelong learning and to 

offer a variety of -educational models for the synagogue which 

create expectations and opportunities for study for every Jew. 

Our only hope is a new kind of congregation, with Torah at the 

center. Our only hope is a Judaism directed at adults no less 

than at children -- at the very people in their thirties and 

forties who are experiencing this resurgence of religious feeling 

that I have been describing. 

And I believe that all o f t his i s possi b le, and in some measure 

is already happenin g . We are c u r r ently engaged in a pilot 

pro ject with our seminary, the Hebrew Union College, intended to 

help our synagogues rethink their relationship with Torah. And 

we are enormously e ncouraged by the resu lts . We are convinced 

that we at the national level we ca n be a gents of c hange, and 

that our synagogues are open to thinking of J e wi sh education in 

radicall y new ways. And we are fully committe d to restoring the 

universa l Jewish literac y which was a commitment o f every Jewish 

community since Second Temp le times, but which unfortunately has 

evaporated in the last century . 

The renewal of Torah in the life o f the Jew is the only route to 

the renewal of the Jewish people. I look at my movement and I 

see lay leaders and congregations c ommitted to just such a 

renewal. 
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What is it about how we do these things that is different from 

what may be done by other religious streams? There are 

differences, and they are not insignificant. The Reform movement 

brings certain values and commitments to all of its work, and 

those commitments remain firm and unshakable. I would mention 

four in particular: 

-- We a r e the mov ement in Jewi s h rel igi ous l ife committed to an 

e volving and changing Judaism; we are committed t o change that is 

thoughtful and rooted i n tradition, but we are committed to 

change none theleSS i 

We are the movement in Jewish rel i g i ous life that i s committed 

to the ,abso lute e quality of men and women in all religious 

endeavors; 

- - We are the movement in religipus life which attaches 

particular importance to the work of tikkun clam, emphasizing 

j u stice and our J ewish obligation to the welfare o f the general 

society; 

- - And we are t h e movement which is inclusive rather than 

exclusive when drawing the boundaries of our community . 

These commitments identify us to ourselves and to others , and we 

take pride in our distinctiveness. 

At the same time, we rec ognize our c ommon J e wish t asks: to teach 

the values of Torah and Jewish peoplehood, to strengthen the 
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state of Israel, to concern ourselves with the spiritual fate of 

every Jew, and to fortify our shared religious heritage. There 

is much wisdom in the words of Daniel Elazar, who has suggested 

tha t the most important divisions in Jewish life in the future 

will not be those between the movements, but thos e within the 

movements -- between the Jews who are committed and those who are 

not; between those who experience, learn, and do, and those who 

excuse themselves from the active conversation and the collective 

argument of the Jewis h people . 

So religious Jews have much to do - - all of us . But I conclude, 

as I promised I wou l d, with the good news . 

We Jews are a covenantal people . I t was the covenant at Sinai 

tha brought us into being -- that married a people t o God and God 

to a people . And our Judaism is the fruit of that covenant 

and the preciou s i nst rument that wi ll enable us t o reignite the ·· 

flame of Sinai and give Jewish life u l t i mate significance. 

Wi th creative ideas a n d fresh voices, we can overcome the wave of 

Jewish indifference that has af f : i cted so much of our people. 

With creative ideas and fresh voi ces, we can raise the sights and 

morale of our people and reignite in Jewish hearts a long-term 

flame of Jewish commitment. 

Thank you. 
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CIJE W orlcplan and Budget 
Fiscal Year 1995: Draft 5 r111119s1 

•Footnotes indicate text that has been a ltered or removed. 
•Underscored words indicate text that has been added. 

I. INTRODUCTION 

In 1995, as in no previous year, CIJE will be able to focus all of its energy on implementing the 
major elements of its mission. 1995 will focus primarily on the CIJE building blocks: 

- addressing the shortage of qualified personnel - in particular through in
service training; 

- community mobilization for Jewish education. 

Planning efforts will continue in the other areas prescribed by the Commission: developing a 
plan for building the profession, building research capacity and enhancing North Am.erican 
Jewish community capability for the strategic planning of quality Jewish education; enlarging the 
understanding of what CIJE is and does. 

Past years - including much of 1994 - have been devoted in large measure to building CIJE's own 
capacity through hiring staff and consultants, setting up a lay Boardl and Steering Committee and 
dealing with issues of image, perception and CIJE's place and role within the North American 
communal framework. 

By the latter part of 1994, much has been achieved in: 
• building an outstanding expert staff 
• recruiting consultants 
• forging strategic alliances with key organizations in North America 
• completing comprehensive surveys of all teachers and principals in the three laboratory 

communities and publicizing the key findings. 
• engaging these and other communities to consider issues of content through the goals 

project and best practices 
• convening a seminar for 50 principals at Harvard University's principal center to 

demonstrate models of in-service training new to Jewish education 

cije/95wkplan/july 11 .95 



• convening in Jerusalem a seminar on the goals of Jewish education, for lay and 
professional leaders from the lead communities together with the Mandel Institute 

• restructuring the board and the board process 

2 

• creation and publication of policy brief on "The Background and Professional Training 
of Teachers in Jewish Schools" 

.distribution of policy brief to 3,000 GA attendees and CIJE sponsored forwn on the data 
• coverage of policy brief data in Jewish and some general media outlets 

By the November 1994 General Assembly, CUE was able to bring to the North American 
community, for the first time, a diagnostic profile of its educators. The main issue facing CIJE 
towards 1995 is: 

How can CIJE maximize the impact ofMEF's survey findings and use it as a catalyst for 
the development of in-service training capacity in various regions on the North American 
continent? 

We recommend developing strategies that will respond to the critical issue of capacity. 
Two examples for consideration and discussion: 

• 

a. In 1995 CIJE will begin the process of creating capacity for teacher and 
leadership training. One possibility is to identify a finite cadre (no more than 45) • 
of outstanding educators and training them to be teacher-trainers for select CIJE 
communities. The training of such trainers could be in cooperation with the 
Mandel Institute. [n each of the following years, this cadre could be enlarged as 
needed. 

b. Another possibility is for CIJE to develop with one of the local training 
colleges (the Cleveland College of Jewish Studies, for example,) a fully fleshed
out plan for becoming a regional in-service training institution. 

cije/wkplan95/julyl l .95 
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Il. WORKPLAN 

In light of the above it is proposed that in 1995 the CIJE should focus primarily on the following: 

A. BUILDING THE PROFESSION 

To include: 

a. Impacting in-service training strategically through developing a plan to build capacity for 
training nationally, regionally and locally and then testing the plan. 

b. First steps towards a compreher,sive plan/or building the profession 

a. in-service training 

Based upon the major findings of the educators survey and the interest and opportunities that it 
generates, 1995 will see a major focus of CIJE's activities in the area ofin service training of 
educators in CIJE laboratory and selected communities. These should indude: 

1. Developing and implementing a plan for a finite pool of high quality teacher trainers 
who can implement in-service education in communities and institutions. CUE will 
develop the strategy and will be directly involved with pilot implementation. It is 
anticipated that the Mandel Institute will participate in the training of these trainers. 
Where possible, implementation will also be handed over to others. 

2. Offering selected communities guidance in preparing their comprehensive in-service 
training plan based on the Study of Educators. 

3. Exploring ways to mobilize existing training institutions.' A model plan for 
developing regional in-service training capacity should be crafted. Over a period of 
years this should include Institutions of Higher Jewish Leaming> some genera] 

'central agencies, professional organizations, and the denominational movements to the 
endeavor 

cije/wkplan95/july 11.95 
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universities and regional colleges. 

4. Articulating and disseminating (where necessary developing) in-service training 
concepts, curricula and standards. 

b. comprehensive planning for Building the Profession 

An ongoing function of the CIJE has to be the development of a comprehensive continental plan 
for building the profession. First steps towards this plan will be taken in 1995 by: 

Establishing an academic advisory group to define and guide the assignment.2 

* * * 

2This group will articulate the charge to a planner to be commissioned in 1996. 
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B. MOBILIZING THE COMMUNITY 

At the heart of CIJE is an axiom that national champions, local community leaders, intellectuals, 
scholars and artists need to be mobiilized to ensure that Jewish education emerges as the central 
priority of the North American Jewish community. . 

In 1995 this will be translated into 4 major foci of our work: 

1. CIJE Board, Steering Committee and Committees 
This involves the continued mobilization of outstanding lay leaders to CIJE leadership positions 
through: 

• Appointment of vice-chairs to the CIJE Steering Committee which will meet 5 times in 
1995 

• Addition of 8 - 16 Board members in E 995 ( 4 - 8 at each of two meetings) and 6 - 12 
additional committee members (3 - 6 at each board meeting) 

2. Impacting on the Jewish educational agenda of an ever-increasing number of 
communities 
This involves: 

• Ensuring that an ever-increasing number of North American Jewish communities are 
engaged in comprehensive high quality planning for Jewish educational change. Our target 
for December 1995 is 6 communities3 engaged in this process._ 

•Articulate a plan for creating a network of "affiliated" or "essential" communities leading to 
a definition of such a community and a proposed time line and outcomes in creating the 
network. 

• Working closely with the CJF and its new standing committee to focus CJF's central role in 
continental community mobilization for Jewish education. 

3. Telling the Story 
This means articulating CIJE's core mission to the most significant lay and professional 
audiences so as to help build the climate for change. This will involve: 

39 communities 
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• Dissemination of policy brief to key constituencies 
• preparing and disseminating 1 - 2 CIJE publications4 selected from: 

- guidelines on preparation of local personnel plan from educators' survey 
- guidelines on in-service training 
- policy brief: on the remuneration of Jewish educators 
- occasional paper: the goals project 
- occasional paper: best practices on in-service training 

• Distribution plan for Best Practices volumes 
• Creation of small advisory group ( e.g. Finn) for strategizing media and communication 

opportunities 
• Develop a publicity program with future targets 
• Planning and preparation for 1995 GAs 

4. A Strategy for engaging potential community champions 
• Develop think piece toward a 1996 first iteration of a plan for engaging major community 

leaders in Jewish education. 

* * * 

43 - 4 CIJE publications 

5 1996: Development of a data base both for distribution of all our materials and for 
ranking and tracking of professional and lay leadership 
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C. MONITORJNG, EVALUATION AND FEEDBACK 

The workplan for monitoring, evaluation and feedback has been developed in consultation with 
the advisory committee and reflects the completion of some work in progress and some new 
directions for this project. 

The main areas of work for 1995 that are proposed are: 

1. Analysis and Dissemination of Community Data on Educators and Survey Methods 
This includes: 

.further analysis of Educators' Survey data in the CIJE laboratory communities including 
a further Policy Brief on Educational Leaders6 

• Full Integrated Report across all three communities 
• Development of a "module" for studying educators in additional communities which 

involves refining the survey instruments and interview protocols and making them available 
to other communities by writing descriptions of the procedures. 

2. Monitoring and Evaluation of CIJE-initiated Projects 
In CIJE selected laboratory communities, MEF will: 

• Guide communities to monitor and evaluate Personnel Action Plans 
• Monitor and evaluate Goals Project activities 
. Analysis of changing structures of Jewish education in North America (Ackerman) 

3. Conceptualizing a Method for Studying Informal Education and Educators 
A process of consultation with experts and thinking to result in a design by the end of 1995 for 
implementation in 19967 

6further .Policy Briefs on: Salaries and Benefits; Career Plans and Opportunities and 
Teacher Preferences for Professional Development; Educational Leaders 

7Leading Educational Indicators 
In place of monitoring day-to-day process in the Lead Communities, the MEF Advisory 
Committee has suggested the development of Leading Educational Indicators to monitor 
change in North American communities . 
• In 1995 to hold by June the first discussion with consultants on establishing some 

"Leading Indicators" and to begin gathering data on those indicators in the second half 
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4. Towards a Research Capacity 
In the second half of 1995 develop a plan for creating research capacity and an agenda for North 
America. 

of the year. 
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D. CONTENT AND PROGRAM 

The resources of both the Best Practices and Goals Projects will, in 1995, be primarily 
redirected to the CIJE efforts in Building the Profession and Community Mobilization. Thus: 

Best Practices will: 
• be designed around those best practices of in-service education with the preparation of 

shorter occasional papers on these practices 
• be developed on the Jewish Community Center (in cooperation with JCCA) emphasizing 

the personnel aspects of these outstanding practices 
• create one-day short consultations on aspects of in-service training as these emerge in the 
community personnel action plans 

• make presentations to lay leaders as part of CUE Community Mobilization efforts8 

The Goals Project 
• The Goals Project will, following the July 1994 seminar in Israel, engage with several 
"prototype-institµtions" in order to show how increased awareness, attention and seriousness 
about goals has to be tied to investment in educators. This will also serve as a limited 
laboratory for CIJE to learn about how to develop a goals process. Seminars will take place 
in Milwaukee, Cleveland and Baltimore and in Atlanta CIJE will engage with a group oflay 
leaders planning to create a new community high school. An intensive goals project will not 
commence anywhere until additional capacity has been developed through training"coaches". 

• CIJE will concentrate on developing "coaches"/resource people for laboratory communities9 

in order to seed Goals Projects in select communities. lbis will involve identifying and 
cultivating a cadre of resource-people to work in this project. This should take the highest 
priority of our work in the Goals Project. 

* * * 

8create two seminars for educators on Best Practices in local communities 

9for 9 communities 
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E. FINANCE AND ADMINISTRATION 

I. In the light of CJJE's recent 501C-3 and tax exempt status, several important areas of 
administration and fiscal management will need attention in 1995 These include: 

10 

• Development of a fully-functioning independent payroll and benefits system centered in the 
New York CIJE office (January 1995) 

• Identification and training of a successor to Virginia Levi 
• Development of a full set of office and inter-office procedmes and implementing them for 
fiscal management and control of CJJE expenses. 

2: Developing and implementing a fundraising plan for CIJE with: 
• a fundraising subcommittee to approve supervise and cooperate on the plan 
• clear $ targets and clear allocation of responsibility 
• a system for monitoring fundraising income and regular solicitations 

3. Managing the CIJE side of the successor search: 
• Contact with Phillips Oppenheim 
• Convening search committee 

* * 
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ID. HUMAN RESOURCES 

a. In 1995 the CIJE core full-time staff will consist of: 

Executive Director 
Personnel Development 
Content/Program and In-Service 

Education 
Community Mobilization 
Research and Data Analysis 

b . Consultants on ongoing fixed retainer basis 

Alan Hoffmann 
Dr. Gail Dorph 
Dr. Barry Holtz 

Nessa Rapoport 
Bill Robinson 

MEF and Research Agenda Dr. Adam Gamoran 
MEF and Leadership Dr. Ellen Goldring 
Goals Project Dr. Dan Pekarsky 
Building the Profession Prnf. Lee Shulman 

c. Consultants on an ad hoc basis 

Monograph on Restructuring of Community 
Education + Regional Colleges 

CIJE Steering Committee meetings and 
Staff meetings 

Planning Consultant on Building Profession 
Community Organization 

d!. Mandel Institute 

Prof. Walter Ackerman 
Dr. Ellen Goldring 
Dr. Adam Gamoran 
( as yet not identified) 
Stephen Hoffman (unpaid) 

• Consultation on Goals, Planning and Building the Profession; 

I I 

• Collaboration on Senior Personnel Development, pieces of in-service training and on Goals 
Project; 

• Cooperation in fundraising. 

e. Successor Search 
Phillips Oppenheim & Co. 

[See Exhibit 1 for matrix of allocation of staff/consultant time to major activity .areas] 
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IV. PROPOSED BUDGET: 

I . Proposal 

a. In order to accomplish this workplan we are presenting a budget in the amount of 
$1,475,000. 

b. Ofthis amount $225,000 will be recovered through existing funding commitments by 
individuals and foundations not associated with MAF. 

c. This budget is based on an additional proposed fundraising target of$250,000 for 1995, 
which we believe to be realistic. 

[See budget matrixes: 
a. Overview of proposed expenditures p. 1 
b. Overview of existing funding commitments p.2 
c. Detailed schedules of expenditures p.3 - 11] 

* * 

V. EXHIBITS: 

1. Staff time allocations 

2 Proposed budget including confidential compensation schedule 
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APPENDIX A: ISSUES FACING CIJE 

Some conceptual issues have arisen regarding the preferred role for CUE : 

1. With its outstanding education staff, should the CIJE develop and implement 
projects (e.g. seminars for principals) or should it enable others to implement, using its 
resources to develop the ideas, the plans and the policies that will enable others to 
implement and disseminate change? 

The 1995 workplan recommends a mid-position, with the CIJE devoting the largest share of 
its staff ti.me to developing the appropriate strategies and leading others to implement them, 
while undertaking a small number of pilot field/implementation activities. These are 
required, we believe, in order to energize a depressed field and demonstrate that quality can 
be achieved and that serious content can make a difference. 

2. How can CIJE influence existing organizations (JESNA, CJF, JCCA, universities, 
institutions of higher Jewish learning) so that their work in education reflects the 
priorities of our mission? 

This workplan takes the position that in 1995 CUE should engage with three carefully 
selected org,anizat ions - probably JESNA and JCCA - and develop joint planning groups to 
target specific areas of Jewish equcational activity and plan for capacity and funding. In 
future years-this function should be expanded to other organizations. In addition, the creation 
of the new standing committee on Jewish Continuity of the CJF in 1995 will have CIJE at the 
core of the framing of its mission. 

3. How should we relate to projects of CIJE which could grow beyond the present 
mission in order to ensure their maximum contribution? 

It is recommended that some time in the future some CIJE projects could be spun off into 
semi-independent activities which would both be highly attractive for fund.raising and have a 
life of their own. The Goals Project could be considered as first in this category. In 1995 
first steps could be taken to establish this as a "project" rather than a center at Harvard 
University in a relationship similar to that of the present Harvard-Mandel project. This 
could be a model for other areas of CIJE's work and has considerable potential for fund
raismg . 
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August 21, 1995 

FIELTI(:name) 
FIELD(org) 
fIEW(address) 
FIELD(city state zip) 

Dear !FIEI.:D(greeting): 

The challenge of Jewish education and continuity is both tough and 
fascinating, demanding many different approaches simultaneously. Mort 
Mandel has been committed to improving Jewish education for a long time, 
and I've been fortunate to have been involved--and to learn a lot--in the 
process. 

We in Cleveland, and from our national experience, have found again and 
again that almost any time we look at a new initiative in this area, the key 
question is: Who is going to do the work? In our community, the answer is 
almost always: our educators. 

CIJE has now both the data and the tools to make a real difference in the 
quality of teaching. We are talcing this material very seriously in Cleveland; I 
wanted to bring it to your attention as well. 

In November 1994, CIJE released its first policy brief, The Background and 
Professional Training of Teaclrers in Jewish Scllools. Drawing on the 
extensive CIJE Study of Educators, the policy brief offers both hard data and 
an action plan for communities. The brief juxtaposes the severe lack of 
training of most teachers in Jewish classrooms with an unexpected degree of 
,commitment and stability, making a strong case for far greater and more 
comprehensive in-service training for teachers than currently exists. 

The findings of the policy brief have already received widespread attention. I 
believe that the brief is an essential document in the effort to transform North 
American Jewish education. 



Accompanying this letter are: 
-- A copy of the policy brief, The Background and Professional Training of Teachers 
in Jewish Schools; 
-- A brochure describing CIJE's mission and agenda; 
- A description of CIJE's curr,ent activities; 
--And selected press coverage of the findings summarized in the brief. 

Since the briefs release, an increasing number of communities are presently undertaking surveys 
of their educators, in order to assess what professional development can make the biggest 
difference to them. After testing the survey in three communities, CIJE bas revised the 
questionnaire and guide to its use; The Manual for The CIJE Study of Educators is now 
available to interested communities. In addition, CIJE bas created The Code Book for The CJJE 
Educators Survey, which offers instructions on how to enter the information gathered through 
the questionnaire into a commercially available statistical software program. 

Because communities adapt the survey to reflect their interests and needs, CIJE has included in 
the manual a list of anchor items. By retaining the anchor items, communities will contribute to 
a future national data bank on the personnel of Jewish education while giving themselves a 
comparative perspective. 

Please contact the CIJE New York office at (212)532-2360 (X440) for copies of: 
- The CIJE Policy Brief on the Background and Training of Teachers in Jewish 
Schools; 
- The Manual f or The CIJE Study of Educators, including the anchor items; 
- and for information about TJ,e Code Book f or The CIJE Educators Survey. 

I am pleased to have this opportunity to share with you one of the most important aspects of 
CIJE's work. I urge you to give careful consideration to this material and to bring it to the 
attention of your lay and professional leadership. 

Sincerely, 

Stephen Hoffman 
Executive Vice President 
Jewish Community Federation of Cleveland 



August 21, 1995 

FIELD(name) 
FIECD~org) 
FIEL1)~address) 
FIELU(city state zip) 

Dear FIEITI(greeting): 

The challenge of Jewish education and continuity is both tough and 
fascinating, demanding many different approaches simultaneously. Mort 
Mandel has been committed to improving Jewish education for a long time, 
and I've been fortunate to have been involved--and to learn a lot--in the 
process. 

Frequently we focus on structures and new ideas about how to deliver a 
service or change a program. And yet I'm sure you have found, as I have, that 
everything comes down to: Who does the work? In the case of education, it's 
no different. We can come up with exciting plans for family education, 
camping, or Israel experiences, but if we neglect the teacher in the classroom, 
it will all be for naught. 

I believe the enclosed material underlines the importance of this fact and 
offers a very important early intervention point in the whole continuity 
process. As you engage in moving the continuity agenda forward, I encourage 
you to pay special attention to this particular strategy for improving the 
quality of Jewish education. 

In November 1994, CIJE released its first policy brief, The Background anti 
Professional Training of Teachers in Jewish Schools. Drawing on the 
extensive CIJE Study of Educators, the policy brief offers both hard data and 
an action plan for communities. The brief juxtaposes the severe lack of 
training of most teachers in Jewish classrooms with an unexpected degree of 
commitment and stability, making a strong case for far greater and more 
comprehensive in-service training for teachers than currently exists. 

The findings of the policy brief have already received widespread attention. I 
believe that the brief is an essential document in the effort to transform North 
American Jewish education. 



Accompanying this letter are: 
-- A copy of the policy brief, TJie Background and Professional Training of Teachers 
in Jewish Schools; 
-- A brochure describing CI.JE's mission and agenda; 
-- A description of CIJE's current activities; 
-- And selected press coverage of the findings summarized in the brief 

Since the briefs release, an increasing number of communities are presently undertaking surveys 
of their educators, in order to assess what professional development can make the biggest 
difference to them. After testing the survey in three communities, CIJE has revised the 
questionnaire and guide to its use; TJie Manual/or The CIJE Study of Educators is now 
available to interested communities. In addition, CIJE has created TJie Code Book for Tlte CIJE 
Educators Survey, which offers instructions on how to enter the information gathered through 
the questionnaire into a commercially available statistical software program. 

Because communities adapt the survey to reflect their interests and needs, CIJE has included in 
the manual a list of anchor items. By retaining the anchor items, communities will contribute to 
a future national data bank on the personnel of Jewish education while giving themselves a 
comparative perspective. 

Please contact the CI.TE New York office at (212)532-2360 (X44O) for copies of: 
- The CIJE Policy Brief on the Background and Training of Teachers in Jewisl, 
Sc/100/s; 
- TJie Manual for The CIJE Study of Educators, including the anchor items; 
- and for information about The Code Book for TJ,e CIJE Educators Survey. 

I am pleased to have this opportunity to share with you one of the most important aspects of 
CIJE's work. I urge you to give careful consideration to this material and to bring it to the 
attention of your lay and professional leadership. 

Sincerely, 

Stephen Hoffman 
Executive Vice President 
Jewish Community Federation of Cleveland 
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August 21 , I 995 

FIEI.:D(name) 
FIELD(org) 
FIECD( address) 
FIELD( city state zip) 

Dear FIELD(greeting:): 

Many of us devoted to Jewish life find ourselves asking: What will truly make 
a difference? How can we revitalize our communities to guarantee a vibrant 
Jewish future? 

Among the central issues on the communal agenda is the place of Jewish 
education, in its widest definition, in ensuring a strong Jewish commitment. 
One question faced by all those involved in setting communal policy is: 
What--concretely--can be done to make Jewish education better? 

In November 1994, CIJE released its first policy brief, TJ,e Background and 
Professional Traini,ig ofTeacl,ers in Jewish Sc/tools. Drawing on the 
extensive CIJE Study of Educators, the policy brief offers both hard data and 
an action plan for communities. The brief juxtaposes the severe lack of 
training of most teachers in Jewish classrooms with an unexpected degree of 
commitment and stability, making a strong case for far greater and more 
comprehensive in-service training for teachers than currently exists. 

The findings of the policy brief have already received widespread attention. I 
believe that the brief is an essential document in the effort to transform North 
American Jewish education. 

Accompanying this letter are: 
-- A copy of the policy brief, The Background and Prof essional 
Training of Teachers in Jewislt Schools; 
-- A brochure describing CIJE's mission and agenda; 
-- A description of ClJE's current activities; 
-- And selected press coverage of the :findings summarized in the brief. 



Since the briefs release, an increasing number of communities are presently undertaking surveys 
of their educators, in order to assess what professional development can make the biggest 
difference to them. After testing the survey in three communities, CIJE has revised the 
questionnaire and guide to its use; The Manual f or The CIJE Study of Educators is now 
available to interested communities. In addition, CIJE has created The Code Book for The C/JE 
Educators Survey, which offers instructions on how to enter the information gathered through 
the questionnaire into a commercially available statistical software program. 

Because communities adapt the survey to reflect their interests and needs, CIJE has included in 
the manual a list of anchor items. By retaining the anchor items, communities will contribute to 
a future national data bank on the personnel of Jewish education while giving themselves a 
comparative perspective. 

Please contact the CIJE New York office at (212)532-2360 (X440) for copies of: 
- The CIJE Policy Brief on tl,e Background and Training of Teachers in Jewish 
Schools; 
- The Manual f or The CIJE Study of Educators, including the anchor items; 
- and for information about Tlte Code Book for The CIJE Educators Survey. 

I have found my involvement with CUE and its emphasis on the centrality of personnel to Jewish 
education exceedingly important and wanted to share with you those results of our work that 
have direct implications for Jewish communities. 

We are at a decisive moment in contemporary Jewish life. May our labors serve to forge a strong 
Je,¥ish future. 

Sincerely, 

Lester Pollack 
Chair, CIJE Committee on Building the Profession 
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MJNUTES: CJJE - MEF STAFF MEETlNG ON EDUCATIONAL 
LEADERSHrP 

DA TE OF MEETING: A UGUST 24, I 995, 9:30 a.m. EST 
SEPTE!\1BER 19, 1995 DATE MINUTES ISSUED: 

PARTICIPANTS: Gail Dorph, Alan Hoffinann, Barry Holt~ Adam Gamoran. 
Ellen Goldring, Dan Pekarsk.-y, Nessa Rapopon , Bill 
Robinson 

COPY TO: Annene Hochstein, Ginny Levi, Debra Perrin 

J. Examination of Pre-service and In-service Standard,s and Programs for 
Educational Leaders 

EG preseated information on the pre-service and in-service standards for educational 
leaders in public and private schools, and on the programs available in general education 
for educational leaders to meet these standards. 

In summary: Widely accepted standards in general education throughout the United States 
hold that educational leaders should have credentials in three areas: education/pedagogy, a 
subject matter. and administration/supeT'~sion. Preparation in education/pedagogy 
consists of an academic program leading to a BA or MA and a license or certification in 
general education. Subject maner preparation for elementary school may include a broad 
range of acaderruc subjects. while high school teaching usually requires majoring in an 
acacierruc subject area. (For Jewish schools, the appropriate subject matter knowledge 
would be in a content area. such as Hebrew. Je~ish history, Jev.ish literarure, or a related 
fieid). :\.fter teaching for "x" number of years. one can go on to gain an additional degree 
in educational acirnirusrration and be licensed as a principal. 

Jn order to maintain their licenses, l)rincipals, like teachers, are required tO panicipate in 
ongoing professional development. The number of hours diif ers from suite ro state, but 
such requirements· are standard. 

The group re\iewed a selection of materiais on professional standards, in both general and 
Jewish education, in order to berrer understand the requiremerus (standards and norms 
that e>..iSI) and the cement of preparation and professional growth programs. These 
induded: 

a. "The Landscape of Leadership Preparation'', by Joseph Murphy; 
b. "The Licensure of School Adrninistrarnr: Policy and Practice", by Carl R. 
Ashbaugh and Katherine L. Kasren; 
c. "Performance Domains of [he Principalship", from the National Committee for 
the Principalship; 
d. "The Return of the ~121ilower: British .AJternatives to _,!\merican Practice", by 
Paul A. Pohland; 



e. "Requirements for Cenification of Teachers, Counselors, Librarians, 
Administrators for Elementary and Secondary School", compiled by John 
Tryneski; 
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f. "Guidelines and Requirements for Licenses" from the National Board of License 
for teachers and Principals of Jewish Schools in No,nh America; 
g. standards from The Solomon Schechter Day School Association; 
h. the academic program of the Jewish Theological seminary; and 
i. selected statistics from the Digest of Educational Statistics. 

A brief discussion followed, comparing standards and programs in Jewish education with 
those existing in general education. 

ll. Possible CIJ E Responses 

A. FIVE MODELS OF ACTION 

GZD and EG outlined five possible models that the CUE could pursue: 

1. Pre-service Programs 
2.. impact what is currentJy occurring in education programs in institutions 
of Jewish higher learning 
b. entice (other) universities to offer programs in Jewish educational 
leadership (such as the University of Wisconsin at Maciison) 
c. recruit people with Jewish content and entice them t0 attend current 
leadership programs in non-Jev..-ish universities 

.., Insrirnte Model (profess.ional gro'w"th model) 
a. Harvard Model (subcontract our, but design content) 
b. ·TEI Mode! (CIJE also does instruction) 
c. ongoing programs 

3. Principal Center Model (grassroots, resource cemers) 

4. Leadership Academy Model (stat:e/disuict approach to professional 
deveiopmem: tied to standards - analogue: BJEs?) 

5. "Training of Trainers" Mode! 

B. DISCUSSION OF MODELS 

The group engaged in a critical discussion .on these five possible models. During the 
discussion, the follov.ing key issues, concerns, and ideas were raised: 



I. Unlike teachers, the pool of educational leaders in Jewish schools is much 
smaller. Thus, it may be possible for the CIJE to have a direct impact upon all 
educational leaders. The CIJE may want to put forth a greater effort in impacting 
pre-service programs, rather than in-service activities. 
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2. At present the panicipation of educational leaders is voluntary. We need to 
move beyond encouragement. as we consider our approach to professional growth 
for educational leaders. Are there ways to learn from norms or standards, that 
exist both for pre-service and in-service programs for leaders in general education? 
The CIJE may need to begin a process~ whereby standards for pre-service and in
service are articulated and widely distributed, and particular groups (e.g., The 
Solomon Schechter Day School Association) agree to begin implementing them. 

3. We need t0 consider denominational differences in standards and the role of 
denominational institutions in setting such standards. 

4. Recruiting people with Jewish content and enticing them to attend current 
leadership programs in non-Jewish universities (option # le) may only be successful 
if a critical number -- e.g., cohort -- of Jewish educational leaders attend the 
program. Otherwise, they will find themselves isolated. 1n addition, such 
programs would not necessarily offer them the opporruniries: 

a. to reflect on matters of Judaic cement, and their connection to 
leadership issues: 
b. to deal v.ith the spe:::ifics of the contexts in which they work, and their 
impact on ieadership issues. 

5. The CIJE could work with one of these leadership programs in a non-Jewish 
universiry. developing a Jev.-ish component to help the sru.dems apply what they 
are lea.-rung to Jewish schoois. 

6. Hov; can we influence an established inSiitution to provide z. more substamial 
pre-service program. Several possibilities were suggested: 

a. ser up a consultation on educational leadership '\\i th experrs in the field, 
geared toward ourseives and facuities of .AJH.JLE (similar to the Teacher 
Educator Institute in which the CIJE brings in e>..-perrs from general 
education); 
b. encournge the development of subSiamial educational leadership 
programs, perhaps using funding as leverage; 
c. assist them in recruiting more students; 
d. train a faculty in Jewish educational leadership; 
e. educate relevant constituencies ("seeding the culture"). 



These possibilities are not mutually exclusive. For instance, after the 
consultation(s), the CUE could work with interested institutions to develop a 
proposal for funding. 

7. In genera! education, change occurred in the content of leadership programs, 
because professionals in the field began to demand greater emphasis be placed on 
leadership issues in these programs. This would support the argument to focus 
efforts toward "seeding the culture" (see issue #Se). The Institute Model (option 
#2), in concert with the creation of Principal Centers ( option #3), could assist in 
this effort. 
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8. If we create an Institute Model (option #2), we could require that teams be sent 
(i.e., president of schools, key community lay people, and the principal). 

9. The Institute Model (option #2), alone, is insufficient. There needs to be a 
vehicle for translating what is learned in the Institutes into the realities of 
institutional and communal life. The Principal Center Model can provide this 
linkage betvieen the Institute Model and the classroom. 

10. Following the Harvard Principals' Seminar, many educational leaders began. 
meeting with their colleagues in their community to share what they learned and 
continue learning together. This spontaneous development can be capitalized upon 
to create the Principals Center Model (option #3). The CUE could provide 
support for enhancing the effectiveness of community effons in this area. 

11. If we focus our efforts on "seeding the culture", we should proceed along 
three avenues· 

a. conduct institutes for educational leaders, complemented with follow-up 
support for back-hoine work; 
b. · oring together leadership of the major institutions as a study group 
(using a CIJE Policy Brief as a primary text); 
c. bring the heads of major foundations together. 

12. What wjJ! lead people to buying into our visions of what educational 
leadership should be? Perhaps. you could achieve buy-in by creating one 
institution that would be a living model of what excellence could be. This could be 
a new inStitution ( i.e., The National Institute for Jewish Educational Leadership) or 
one already in existence. 

13. If we create our own institution, we need to consider whether or not there will 
be a sufficient number of students and enough qualified faculty, as well as its 
impact on already existing institutions. 



14. The Reform movement currently combines a Pre-service Program with an 
lnstitute Model (option #2) - in the form of the denominational colleges and 
NATE {where professional development experiences occur). Given 
encouragement and money, the Reform movement may be interested in setting up 
a Leadership Academy ( option #5 ). 

15. The Leadership Academy Model (option #4) is unlikely to be effective 
because of the limited capacity which currently exists within BJEs and the 
denominational movements. 

16. Engaging in the "Training of Trainers" model (option #5) is a necessary basis 
for undertaking any of the other models. 

C. CONSIDERING A DECISION 
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The group was divided about which models to pursue. Some preferred focusing on pre
service (option #1). There was disagreement, however, over whether our efforts should 
initiaJJy focus on enhancing the quality of current pre-service programs or increasing the 
number of persons attending these programs: quality versus quantity. Others preferred 
focusing on in-service: create continental Institutes ( option #2) and support the 
development oflocal Principal Centers (option #3) following participation in the Institutes. 
There was limited support for the Leadership Academy Model. On the other hand, some 
felt that we need to engage in all five models in order to impact substantially upon the 
system. It was pointed out that since the CUE does not have the capacity to engage in all 
of them (or even some of them) simultaneously, we would still need to prioritize among 
them. Most felt that, no matter upon which of the first four models we focus, we need to 
decide how to train the trai.ners who would (eventually) run the programs (option #5). 

In making a decision about which models to pursue, the group raised several questions 
that would need te be considered: 

1. \,\'hat precise steps will be necessary to achieve each of our goals? 

2. What type of role will the CIJE have in each process ( e.g., mediator versus 
service deliverer)? 

3. What is our own capacity (staff) for engaging in any one model or a 
combination of models? 

4. From where will funding come? 
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Given our limited capacity and funding, if we decide that we should pursue a combination 
of models, how do we prioritize among them? One way to decide would be to consider 
which pieces have to be done no matter what else we did. Or, what things are so big and 
complex that we can't do them now? Another way to decide, which was suggested, 
concerned the venue under which we would consider the issue: Do we conceive of our 
initial efforts as primarily community mobilization ("seeding the culture") or as building 

· the profession? If the fonner, we may want to do as many short-tenn Principal Institutes 
(option #2) as possible, which could lead to grassroots spin-offs (i.e., Principal Centers -
option #3). 

Finally, the importance of writing a design document, which details our desired outcomes 
(once the CUE has determined what they are) and the actions we need to take in order to 
reach those outcomes, was noted. 

Ill. Next Steps 

A LOCAL COMMUNITY REPORTS 

We briefly discussed the individual community reports. In particular, the group thought 
that we should consider in more depth the issue of how best to use the reports ( or some 
version of them) with the key lay persons and Federation professionals in each community. 
The staff was requested to have all comments on the Atlanta report sent to 

Assignment the :MEF team by Tuesday. GZD affinned the need to have all three community reports 
completed in time for the Lead Community consultation on October 1st and 2nd. 

B. DISCUSSION PAPER AND POLICY BRIEF 

We discussed the purpose and audfonce for the Discussion Paper on educational leaders, 
which presents a broad view of the data collected by the !vfEF team in the three Lead 
Communities. The following purposes/audiences were suggested for the Discussion Paper 
or some version of it: 

I . a seminar with foundations and experts on leadership in general education; 
2. the Research etwork in Jewish Education; 
3. faculties at institutions of higher Jewish learning and academic departments of 
Jewish studies; 
4. other CIJE bodies (such as the Steering Committee); 
5. local communities that are pursuing studies of their educational leaders (such as 
Cleveland). 
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SUMMARY OF CIJE-LEAD COMMUNITY CO SULTATION 

DATES OF MEETING: October 1-2, 1995 

PARTICJPANTS: Janice Alper, Chaim Botwinick, Steve Chervin, Ruth Cohen, 
Marci Dickman, Gail Dorph, Ellen Goldring, Barry Holtz, 
Nessa Rapoport 

COPY TO: Adam Gamoran, Alan Hoffmann, Ina Regosin 

Prior to the meetings, participants in this consultation received the findings of the CIJE study of 
the educational leaders in their own communities. These documents described the findings 
across the three communities as well as describing the ways in which local leadership was 
different from the aggregate profile. The main purpose of the consultation was to discuss the 
contents of these reports and to discuss their communal and national implications. 

I. COMMUNITY UPDATES 

We began the two days by hearing brief communal updates. Updates focused on the status of 
personnel action planning and the involvement of community leadership in the personnel 
planning process in general and the lead community initiatives in general . 

Atlanta 

Steve Chervin put the Lead Community project in the context of the larger Atlanta "scene." The 
issues he raised included: 

1. Atlanta's campaign was down 
2. There is concern about government cuts in support of human services 
3. Federation's role in education and its relationship to the central agency 
4. Fundraising for new initiatives and the relationship of that activity to the regular 

campaign and existing endowment operations. 

Atlanta's federation has undergone a process of self-study. One of the committees that was 
reviewed was the CJC, the "home" of the lead community process in Atlanta. Steve alerted us to 
the fact that there was some discussion about the future of this committee. As part of a larger 
reorganization of federation operations, Steve's department was integrated into the planning and 

allocations department. 

Janice Alper reported on several changes in the regular groupings of people who are meeting. At 
the beginning of the personnel action planning process, there were two groups: a day school 
group that included neads of schools and their lay chairs and a supplementary school council of 
principals. These structures have changed some: the day school presidents now meet as an 
independent group; the day school group now includes assistant principals; there is now an early 
childhood directors council; the supplementary school group has met several times with 
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congregational rabbis (as part of the personnel planning process). She also reported on several 
JES initiatives tbat had been well received, particularly the initiative for children with special 
needs. Interestingly, this initiative had been championed from its inception by lay leaders and has 
included lay participation every step of the way. Additionally, she has continued to meet 
periodically with the group of principals which attende,d the Harvard Principals' Institute. That 
group has exerted leadership in the personnel action planning process both for themselves and for 
the community. 

Baltimore 

The CIJE committee comp1eted its work by forwarding a personnel action plan to CAJE, the 
federation "address" for educational planning. This plan is in outline fonn. The next step is for 
the committee on personnel of CAJE to review the recommendations and develop those 
initiatives that they feel merit funding. Because the next stage of this process will be handled by 
a standing committee of CAJE, the CIJE committee bas been disbanded. . 

Additionally, Chaim's job has been redefined. He will no longer wear two hats, educational 
planner at federation and director of CJES. He will be devoting all of his energies to becoming 
the advocate for Jewish education at the federation. Particularly, he will be involved in a major 
fundraising effort on behalf of Jewish education in Baltimore. Marci has been appointing acting 
director of CJES and has already begun to strengthen its board through developing a retreat on 
the goals of the central agency. CIJE has been her partner in the planning of this retreat. 

Chaim also spoke briefly about the plans to offer health and pension benefits to full time 
educators in Baltimore. We look forward to a more complete report of this initiative as issues of 
benefits are on the docket in each of the communities. 

Milwaukee 

Ruth Cohen reported on the beginnings of the Cleveland College of Jewish Studies program in 
Milwaukee. 15 participants (the maximum allowed) have been accepted to the program and four 
more are on the waiting list. The participants come from across movements and work 
settings--two coming from the JCC in Milwaukee. 

She suggested three areas of this program that merit special attention as we think about the 
potential of this progran1 as a pilot project: 

1. The internship: One of the elements of the program is a field based internship. 
How will this internship be constructed? Who will be the Milwaukee team that 
supervises the interns in their placements? 

2. Evaluation: How will this project be evaluated? What constitutes success? 
3. Future of program graduates: How can Milwaukee be thinking about the 

graduates of this program in order to increase their benefit to the whole 
Milwaukee system? 
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In addition, Ruth reported that the teen initiative which was part of the larger Milwaukee 
strategic plan for Jewish education was moving forward. Two consultations, called by the JCC 
and involving input from Barry Chazan, lead community representatives local]y and CIJE staff 
nationally, had taken place since our last meeting. 

II. PRESENTATION OF DATA ABOUT EDUCATIONAL LEADERS FROM CIJE STUDY 
OF EDUCATORS-- COMMUNITY REPORTS ON THEIR EDUCATIONAL LEADERS 

Ellen Goldring presented some of the data on educational leaders, particularly the data on 
educational background and training and professional development. The report takes a stance on 
defining adequate training for educational leadership positions. Its claim: one needs adequate 
academic background in education, subject matter content, and educational administration/ 
leadership. Current masters degrees in Jewish education offered by Institutions of Higher 
Learning in Jewish Education were counted as providing adequate background in the first two 
areas but not the third. Both Marci and Janice, who are graduates of the Rhea Hirsch School of 
Education at HUC-LA, questioned this stance. Although they agreed that this p rogram did not 
meet the standards that Ellen was setting out (that is, a masters degree of 32 + hours in 
educational administration/educational leadership), their sense was that it bad indeed supplied 
them with the rubrics and skills to work as educational leaders . 
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There were some positive surprises in the findings. A larger percentage of supplementary school 
principals had actually been "trained" in two out of the three areas (general education and 
Judaica). On the other hand, few leaders had all three components of training as defined by this 
study. Few educational leaders were involved in professional training. Not surprisingly, few 
communal opportunities for growth are actually available to them. Disappointingly, few reported 
dissatisfaction with the opportunities for training available to them. 

TI1e possibility of community's receiving additional data was also raised. Ellen asked that 
communities put their requests in writing and the MEF team would review them and respond. 
The issue of more specific data reported at the communal level can raise issues of confidentiality, 
e.g., if information is broken down by denomination and setting, there may be only one or two 
respondents per community in a given category. 

As we went through the data, a few significant typographical errors (dealing with numbers) were 
brought to our attention. In addition, some suggestions were made about clarifying the 
presentation of certain data in chart form. Ellen said that each community would receive one 
more version of th.is report that would incorporate these suggestions. 

III. EXAMINATION OF PRE-SERVICE AND IN-SERVICE STANDARDS AND 
PROGRAMS FOR EDUCATIONAL LEADERS 

Ellen presented infom1ation on the pre-service and in-service standards for educational leaders in 
public and private schools, and on the programs available in general education for educational 
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leaders to meet these standards. 

In summary: Widely accepted standards in general education throughout the United States hold 
that educational leaders should have background and training in three areas: education/pedagogy, 
a subject matter, and administration/supervision. Preparation in education/pedagogy consists of 
an academic program leading to a BA or MA and a license or certification in general education. 
Subject matter preparation for elementary school may include a broad range of academic 
subjects, while high school teaching usually requires majoring an academic subject area. (For 
Jewish schools, the appropriate subject matter knowledge would be in a content area, such as 
Hebrew, Jewish history, Jewish literature, or a related field). After teaching for "x" number of 
years, one can then go on to gain an additional degree in educational administration and be 
licensed as a principal. 

In order to maintain their licenses, principals like teachers are required to participate in ongoing 
professional development The number of hours differs from state to state, but such requirements 
are standard. 

The group reviewed a selection of materials on professional standards in both general and Jewish 
education in order to better understand the requirements (standards and norms that exist) and the 
content of preparation and professional growth programs. These included: 

a. "The Li censure of School Administrator: Policy and Practice", by Carl R. 
Ashbaugh and Katherine L. Kasten; 

b. "Performance Domains oftbe Principalship", from the National Committee for 
the Principalship; 

c. "Requirements for Certification of Teachers, Counselors, Librarians, 
Administrators for Elementary and Secondary School", compiled by John 
Tryneski; 

d. ''Guidelines and Requirements for Licenses" from the National Board of License 
for teachers and Principals of Jewish Schools in North America; and 

e. selected statistics from the Digest of Educational Statistics. 

These documents gaYe a sense of how the various states of which the lead communities are a 
part define their standards. Additionally, the document on domains (#b) gave some sense of the 
contents of educational leadership programs. 

A discussion followed comparing standards and programs existing in Jewish education with 
those existing in general education. 

Monday 

• IV. IMPLICATIONS FOR ACTION 

Monday morning's discussion focused on possible implications of the findings for action at the 
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communal and national level. This discussion was divided into two parts. The first asked the 
question: what kind of program models are available or might be created to address the lacunae 
in background and training of current educators. The second asked: If we had our druthers, what 
kinds of leadership functions would each community like to fill for which there are currently no 
candidates. Without a discussion that looks at leadership in at least these two ways, we felt that a 
plan for action would be incomplete. 

A. Models 

In order to begin the first discussion, Gail and Ellen outlined five models that the CIJE could 
pursue that would address the lack of pre-ser\'ice and in-service training. They included: 

l . Pre-service Programs 
a. impact what is currently occurring in schools of Jewish higher learning 
b. entice (other) universities to offer programs in Jewish educational 

leadership (such as the University of Wisconsin at Madison) 
c. recruit people with Jewish content and entice them to attend current 

leadership programs in non-Jewish universities 

2. Institute Model (professional gro,nh model) 
a. Harvard Model (subcontract out, but design content) 
b. TEI Model (CIJE also does instruction) 
c. ongoing programs 

3. Principal Center Model (grassroots, resource centers) 

4. Leadership Academy Model (state/district approach to professional development, tied 
to standards - analogue: BJEs?) 

5. "Training of Trainers" Model 

Participants added the following additional suggestions: 

1. Distance Learning 
2. Professional Organizations, such as NATE, CAJE, JEA as locus of professional 

development 
3. Series of Retreats 
4. Israel 

Pursuing some of these models implies communication with current programs and offerings, 
whereas, pursuing other models might mean the creation of new institutions and programs. An 
example of the latter might be a National Center for Educational Leadership which might 
develop both pre-and in- service programs. 
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B. New Positions 

We then turned the discussion on its head by asking: What positions or functions need to be 
present in our commw1ities for which there are current[y too few/ or no qualified candidates. 
Suggestions included: 

1. Specialist in pedagogy of Jewish subject matter 
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2. Expert on models of staff development who can work both at communal level and 
institutional level 

3. Jewish educator on staff of JCC, JFS, NS 
4. Evaluation expert who can work at communal and institutional level 
5. Grant writer at communal and institutional level 

One of the interesting features of this discussion was not only the generating of domains and 
functions that need to be filled in communities and are; for the most part missing, but also the 
idea that such experts could work at both the communal and institutional level. 

V. DISSEMINATION 

The discussion turned to plans for disseminating these reports at the communal and national 
levels. 
We discussed our common concerns centering on the impact of these findings on each of the 
communities. One of the important issues raised was the lack of opportunities for people at the 
leadership level to be trained. 

Although there is considerable commonality between the communities in their findings, there are 
also significant differences when an individual communal profile is drawn. Thus, no "generic" 
executive summary was part of the communal reports. Ellen distributed the summary and 
conclusion sections of the integrated report and suggested that communities might use these to 
help them craft executive summaries of their reports. 

Everyone agreed that the first step in dissemination of this report is to share the results with the 
principals themselves who participated in the study. This step would serve not only as a way of 
sharing information but the beginning of designing a personnel action plan to meet their needs. 

Additionally, key lay leadership must be made aware of the situation and involved in thinking 
about what local communities can do to support lay leaders in efforts to be involved in ongoing 
professional growth. We decided that Gail and Alan would be in touch with each community's 
leadership team to discuss ways in which CIJE might be helpful in making this case and 
collaborating on creating such strategies . 

VI. CUE UPDATE 
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Barry and Gail gave a brief update of some current CIJE projects; 

1. Best Practices volume on JCC's-- will be available in early 1996 
2. CJJE's planning involvement in upcoming retreat for alumni of Wexner Heritage 

Program, taking place at the beginning of December 
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3. TEI -- Teacher Educator Institute (we began to discuss recruitment of candidates for next 
year's cohort) 

4. Harvard Principal's Institute scheduled for March to include both participants from last 
year and new participants this year. (Fall, '96) 
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David T eut.ch 
Isadore T wemky 

Bennett Y anowitz 

Exe.cutirxz Director 

Alan Hoffmann 

for 
!nitiatives 
in E
Council 

Jewish 
Education 

TO: 

FROM: 

DATE: 

MEM OR AN DUM 

Board Members and Invited Guests 

Alan D. Hoffmann 

October 13, 1995 

As you know, one result of CIJE's commitment to building the profession of 
Jewish education was the publication of the Policy Brief on our findings about 
the background and professional training of teachers in Je·wish schools. 
The findings indicated a compeJiing need for comprehensive in-service 
training of a kind that had not yet been undertaken. 

CJJE bas decided to address one of the major shortages in this area--in-service 
training for supplementary school educators--by creating a national cadre of 
qualified teacher trainers for the supplementary school system in North 
American Jewish education. The teacher trainers in CIJE's Teacher Educator 
Institute (TEI) will have the expertise to design and help implement teacher
training programs in their local communities and throughout North America. 

This three-year project, funded with the generous support of The Nathan 
Cummings Foundation, will result in: 

1. A cadre of 30 teacher educators, who will be available to enhance 
significantly the quality of supplementary school teacher education in 
their own communities and in others. 

2. A CIJE policy brief, outlining the "best practices" of in-service 
education and making recommendations for upgrading the professional 
development of supplementary school teachers. 

3. A library of videotapes of teachers with an accompanying manual, to 
be used as effective catalysts for transforming practice in the 
classroom. 
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At the Board Meeting on November 2, CIJE consultant Dr. Ellen Goldring, of Vanderbilt 
University, will present new data on educational leaders from the CIJE Study of E ducators. 
CIJE can now offer a striking portrait of the background, training, salary and benefits, and career 
satisfaction of Jewish educational leaders--school directors and principals in day schools, 
supplementary schools, and early childhood programs. 

Research .in both Jewish and general education indicates that the educational leader is critical in 
effecting genuine change in teaching and learning. Educational leaders are at the very core of 
CIJE's work: A serious impact on the leaders can transform the entire system. 

In November, we wi ll preview the data and reflect together on the nature of Jewish educational 
leadership. What are the current standards for educational leaders in the general American 
system? How do the qualifications of educational leaders in Jewish settings compare to those 
standards of training, and in what respects might our leaders be distinctive? How do they differ 
from the teachers? And what policy recommendations might be implied by these data and 
discussion? 

Last year, CIJE had already begun to address the professional development of Jewish educational 
leaders through the CUE-Harvard Leadership Institute. A new institute will be convened at 
Harvard this year. "Jewish Education with Vision: Building Learning Communities 0 will 
include the previous attendees and expand our orbit to other school directors and principals. 

One powerful component of the first institute was the learning and exchange fostered at Harvard 
among educational leaders across denominational affiliations. These exchanges have continued 
within the communities that participated. Among our goa]s is the creation of leadership 
networks, peer learning groups of educational leaders from many school settings within local 
communities. 

By the end of 1995, CIJE will have completed the next stage of the Best Practices project--Best 
Practices in Jewish Community Centers. As JCCs consciously set about becoming settings for 
Jewish education, leadership again plays a pivotal role. This study examines 6 sites where 
informal Jewish education is vital, engaging, and has transformed the JCC. The partnership of 
the JCC executive director and Jewish educator is a linchpin in supporting this new environment. 

A pressing issue that has resulted from our work is the ongoing need for evaluation. When new 
initiatives are undertaken, how can their impact be measured? As in many realms within Jewish 
education, there is not currently a sufficient group of trained local evaluators to help institutions 
and communities assess their programs. 

CIJE envisages the creation of an evaluation institute for Jewish education. In November, a 
first consultation will be held toward the goal of establishing a national program for t raining 
locally based evaluators of Jewish educational initiatives. 



CIJE was founded to serve as a catalyst for change in partnership with others. One of the most 
exciting aspects of our work has been the partnerships that have resulted as critical needs have 
been identified, both locally and nationally. At the last Board Meeting, we reported on new 
personnel initiatives for Jewish education funded by the Children of Harvey and Lyn 
Meyerhoff Philanthropic Fund in Baltimore, The Bader Foundation in Milwaukee, and The 
Nathan Cummings Foundation. 

At the upcoming meeting, we will report on additional emerging partnerships. I hope to see 
you then. 

With best wishes, 

Executive Director 



COUNCIL FOR INITIATIVES IN JEWISH ED UCATION 

MEMORANDUM 

To: Members of CIJE Steering Committee 

From: Alan D. Hoffmann 

Date: October 13, I 995 

Re: Materials in Preparation for November 1 Steering Committee Meeting 

Enclosed is the 1995 workplan for your review prior to the Steering Committee Meeting of 
November 1. 

The staff has reviewed the workplan in light of the first six months of 1995 and revised it to 
provide an update on our work in 1995 and our current thinking with regard to the remaining 
months of this year and toward 1996. On the left side of each page is the workplan as originally 
approved and on the right you will find updates and revisions in each of the corresp onding 
sections. 

I look forward to seeing you in the CIJE office on Wednesday, November 1 at 10:00 am. 
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From: 
To : 
cc: 

IM:;"71,1 r~ . 3•3 ~.compuserve . com" 
ELL"N , l'A"O~AM 

Sul) j : RF : JFS~.A 

told Leo r a tc includE you on the List , and she wil l fa x you everything . 

11ill as~ fllan tn con f irm our eomnitment to ""P l oy you for lQ96 . 1 don ' t 
tnink wP can say much r ight now about specit,c job responsibilities , otner 
t~an thp TEI ev~ Luatior , since so wuch is in flu ><. I n my mind , t>esides 
the TEI evaluation , he r e are sone poss i b Le tasks , fron, among which we have 
not yet chosen, and w he kno11s what Plse rray be 0,aced on th!.' agenda : 

data analysi~ for Policy br i Pf on le1.1oers 
data analysi,; for AEPA papPr on Leaoers 
ne11 data collection on infernal eouca t ion 
new data co illection : follow • 1q; study of eoucational leaders in L(s 
some levPl of responsibility for Uie 1:valt..aticn Institute or other 
di ssPminat ion activities connecteo with the Manual 

S:ieakinq of t he l FI evaluiJtion , I con ' t think 1,e can 11ait much longer for 
a draft of thP first memo on ooals / puri::ose/outcones . I know you haven ' t 
y:>tten as much inform11tion as you reed and expect trom Gail & co. , but 
at some point ycu ' ll have to just take what yo~•11e qot and write it up. 
I am becoe,i fl9 c cncern PC that we haven ' t yet begur to qather the into rmat ion 
n• e rle d to p re oa re the seconrl memo . 

c~n you bring the dat.,, for th<' levers paper t o l\"r? I ' Ll seno a separate 
ffl " Ssaqe about 1, hat I think is nl!'eded for th" lcgH analyses . 
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MINUTES: , 

DATE OF MEETING: 

DATE MINUTES ISSUED: 

PARTICIPANTS: 

COPY TO: 

CUE Staff Telecon 

October 27, 1995 

October 31 , 1995 

Gai l Dorph, Barry Holtz, Alan Hoffmann, 
Ginny Levi (by telephone), Robin Mencher (sec'y.), 
Josie Mowlem, Debra Perrin, Dalia Pollack, 
Nessa Rapoport 

Sheila Allenick, Adam Gamoran, Ellen Goldring, 
Morton Mandel, Daniel Pekarsky 

I. Welcomes and Introductions 

ADH welcomed DSP back to the office after a difficult week. He also welcomed Dalia 
Pollack (DTP), the CIJE-CJF-JESNA staff member, to her first CUE StaffTelecon. 

II. Additions to the Agenda 

ADH added to the agenda: 

CIJE consultation with UJA/Federation of New York 

NR added a page of issues to be discussed to the agenda (see attached). 

111. Steering Committee Meeting, November 1, 1995, CIJE 

A. AGENDA 

Assignment There was one change in the agenda of the Steering Committee meeting. RJM will make 
the correction to the factbooks for the meeting. 

B. DOCUMENTS 

Assignment ADH will draft a chart summarizing the 1996 workplan. 

Assignment The GA document prepared by NR will include a cover memo, information about the 
forums and workshops co-sponsored by CIJE, and information about the 
education/learning track. The document highlight the Jewish education forums being held 
this year. 



IV. Executive Committee Meeting, November 1, 1995, UJA/Federation 

ADH outlined an agenda for the Executive Committee meeting. VFL will draft the 
agenda, submit to ADH for fmal approval, contact Philljps-Oppenheim, and collect all 

Assignment related materials for folders. 

Assignment 

Assignment 
Assignment 

Assignment 

Assignment 
Assignment 

Assignment 

V. Seminar, November 1, 1995, OJA/Federation 

A. ATTENDANCE 

Attendance for the seminar is expected to be around 70 people. JM has attended to the 
room set-up and a/v needs for the evening. 

NR will call Lynn Kroll and Barbara Dobkin to encourage them to attend the event. 

At the seminar, several people will be introduced to MLM. NR will introduce Rachel 
Cowan and Charles Halpern. GZD will introduce Joan Rosenbaum and David Gordis. 

ln the future, CIJE will send out a "hold the date" postcard to all seminar invitees 10-12 
weeks in advance. It was decided that this postcard need not indicate the speaker or 
topic. 

B.ARTGREEN 

NR will gather biographical information and BWH will write the bio of A. Green for the 
chairman's notes. 

BWH will take A. Green to dinner the evening of the seminar. He \vill make sure that 
they arrive at UJA!Federation by 7:30 pm. 

C. CIJE MA TERlALS 

The staff should review the updated version of CIJE's Current Activities and submit any 
Assignment changes to NR. This document will be on hand at the seminar. Also available at the 

seminar will be policy briefs and brochures. 

VI. Board Meeting, November 2, 1995, UJA/Federation 

The agenda of the board meeting was revised. RJM will make the correction to the 
Assignment factbooks for the meeting. 

2 



VTI. GA 

A. BDF MEETING 

GZD will make a presentation to the BDF on Tuesday, November 14, the day preceding 
the GA. The staff discussed what CIJE may want to offer--in terms of building 
relationships with comrnunities--to bureau directors at this time. 

B. CIJE INVITATIONAL BREAKFAST 

Assignment CIJE will not hold a breakfast this year. RJM wiLI call R. Jacobs at CJF to cancel. 

C. FORUMS/WORKSHOPS 

Synagogue-Federation Partnership Workshop 

... 

.) 

NR will be the staff member for this workshop. She will ask Bil1 Berman to chair 
Assignment the worlkshop on research and evaluation. If he is unavailable, she will ask Jo,hn Colman. 

VITI. CIJE-JESN A Meetings 

A. PROFESSIONAL DEVELOPMENT 

CIJE will invite JESNA to our office for a half day meeting to discuss TEI and its 
implications. GZD and ADH will attend the meeting from CIJE and JESNA will be 
invited to bring any staff member(s) they choose. DTP will also be invited. GZD will 

Assignment arrange a date with Paul Flexner. 

B. EVALUATION CONSORTIUM, NOVEMBER 3, 1995 

CIJE is hosting a joint meeting with JESNA to discuss issues in evaluation. 

CIJE will pay for M. Gurvis' attendance. 

Assignment ADH will discuss with J. Woocher how the meeting will be run. 

IX. Goals Seminar, January 1-4, 1996, Jerusalem 

CIJE will hold a meeting on Goals, in conjunction with the Mandel Institute, in Jerusalem 
in January 1996. If for any reason DNP will not be able to attend, the meeting will be 
canceled. 



4 

Assignment 
Assignment 

JM and DSP will coordinate all the meeting logistics and prepare the budget form. BWH 
will look into purchasing tickets from Roz Solomon. 

X. CIJE Summer Institute for Professors of Education, July 1995 

JM will arrange the logistics of this meeting. She ,Nill contact Shmuel Ben Halal in 
Assignment Jerusalem about reservations at Kibbutz Ramat Rahel. 

XI. Reform Movement 

CIJE will meet with E. Yoffie of UAHC on November 13. DSP will check if the 10:30 
am meeting can be rescheduled to that afternoon so that more CIJE staff members can 

Assignment attend. 

XII. Research Nenvork in Jewish Education; July 29-August 1, Israel 

DSP will distribute to the staff materials about the conference from Michael Zeldin and 
Assignment Zeev Mankowitz. 

CIJE staff members GZD, BWH, AG, and EG will attend. DNP and NR are encouraged 
to attend. 

BWH will be the CIJE point person for the Research Network. He will speak with AG, 
Assignment EG, and. DNP about attendance. 

XIII. Lisa Malik 

Lisa Malik is a doctoral student in Jewish Education at Stanford University. In advance 
of her potential future work with CUE, ADH will invite her to spend the last two weeks 

Assignment in January with CIJE. 

XIV. Changes in the Master Schedule Control 

The following changes to the master schedule control will be reflected in a new chart at 
the November 1, 1995 Steering Committee meeting. VFL will bring the new charts with 
her upon arrival to New York on October 31 for the impending meetings. 



A. STEERING COMMITTEE MEETING, JANUARY 22, 1996 

The January 22, 1996 Steering Committee meeting will now take place in New York at 
the CIJE office. It was previously scheduled to be held in Cleveland. DSP will reserve 

Assignment the meeting spaces. 

B. STEERING COMMITTEE MEETING, MARCH 1996 

The Steering Committee meeting originally scheduled for Friday, March 8 will now be 
held on Wednesday, March 6, in Cleveland. 

XV. Shamash Network Meeting 

JM and DTP will attend the Sham.ash Network meeting on October 31. 

XVI. Integrated Report on Educational Leaders 

5 

This topic will be discussed at the next CIJE staff meeting on Tuesday, October 31, 1995. 
AG and EG will take part in the conversation via telephone. 

XVII. Wexner Heritage Retreat- Moshe Greenberg Papers 

Articles written by M. Greenberg will not be handed out at any teaching session at the 
Wex.ner Heritage Alumni Retreat. BWH, ADH, D . Marom, and DNP may teach this 
subject together with Shelly Dorph. 

XVIII. Shira Simcbovitch 

Shira Simchovitch, a Jerusalem Fellow and specialist in Jewish early childhood 
education, will be coming to the United States to work for five days. CIJE will plan to 
consult with her for one day in November. 

XIX. JCCA Camping Meeting, November 1995, Washington DC 

BWH, ADH, JM, DNP and Jonny Ariel (consultant to CIJE on thls subject) will attend 
the meeting on JCCA camping this November. GZD may attend the meeting. 



XX. Luncheon Seminar 

Assignment NR will go through the board seminar list to recruit a list of invitees for the CIJE 
December luncheon seminar with J. Woocher. 

XXL MEF 

Assignment BR should coordinate the bi-monthly MEF telecons. ADH will e-mail BR about this. 

XXI]. All Day Extended Staff Meeting, January 16, 1996, New York 

6 

There will be an all day staff meeting for all CIJE staff and consultants at the CIJE office 
on January 16, 1996. ADH will contact AG , EG, and DNP to invite them to attend the 

Assignment meeting. 

XXIII. Meeting with UJA/Federation, January 17, 1996, UJA/Federatioo 

The entire CIJE staff will meet with John Ruskay and his colleagues to present and 
discuss the work of CIJE. 

XXIV. Next Staff Meeting 

The Next CIJE staff meeting will take place on Tuesday, October 31, 1995 in the Board 
Room. DTP will attend. AG, EG and maybe BR will attend by telephone for part of the 
meeting. 

G.IAPPSIROBI N\MINUTES\STFMTG I 0.27 



CIJE ASSIGNMENTS 

NO. DESCRIPTION ASSIGNED DATE DUE DATE 
TO ASSIGN"ED 

Make changes in the agenda for the steering RJM 

I 

Oct. 27, 1995 Oct. 27, 1995 
01. committee meeting for the books. 

02. Draft a chan summarizing the 1996 ADH Oct. 27, 1995 Oct. 31, 1995 
workplan. 

03. Prepare GA document for the steering NR Oct. 27, 1995 Oct. 31, 1995 
committee. 

Prepare materials for executive committee VFL Oct. 27, 1995 Oct. 30, 1995 
04. meeting. Arrange meeting with Phillips-

Oppenheim. 

05. Call L. Kroll and B. Dobkin to encourage NR Oct. 27, 1995 Oct. 3 l, 1995 
them to attend the seminar. 

06. Introduce R. Cowan and C. Halpern to NR Oct. 27, 1995 Nov. I, 1995 
MLM at seminar. 

07. Introduce J. Rosenbaum and D. Gordis to GZD Oct. 27, 1995 Nov. I, 1995 
MLM at seminar. 

08. Submit any changes to the Update of STAFF Oct.27, 1995 Oct. 30, 1995 
Current Activities document to NR 

09. Send out a Hold the Date postcard 10-12 JM Oct. 27, 1995 February 1996 
weeks in advance of the May I seminar. 

010. Collect biographical information about A. NR Oct. 27, 1995 Oct. 30, 1995 
Green for chairman's notes. 

Write bio of A. Green for chairman ·s notes. BWH Oct. 27, l 995 Oct. 30, 1995 
0 I 1. 

12. Review Update of Current Activities STAFF Oct 27, 1995 Oct. 30, 1005 
document and submit changes to NR. 

13 . Make changes to the Board Meeting agenda RJM Oct. 27, 1995 Oct. 27, 1995 
and replace them in the books for the 
meeting. 

14. Call R. Jacobs of CJ F to cancel the RJM Oct. 27, 1995 Oct. 3 I , I 995 
breakfast. 

15 Ask B. Berman to chair GA workshop on NR Oct.27, 1995 Oct. 31 , 1995 
synagogue-federation partnerships. 

15. Arrange date for C!JE-JESNA meeting on GZD Oct. 27, 1995 Nov. 3, 1995 
professional development. 



NO. DESCRIPTION ASSIGNED DATE DUE DATE 
TO ASSIGNED 

16. Discuss with J. Woocher how the 
evaluation institute meeting will be run. 

ADH Oct. 27, 1995 Oct. 31, 1995 

17. Coordinate meeting logistics and create JM, DSP Oct. 27, 1995 Dec. 1, 1995 
budget form for Jan. Goals meeting. 

0 18. Look into purchasing airline tickets to BWH Oct.27, 1995 Nov. 15 1995 
[srael from Roz Solomon. 

19. Attempt to reschedule E. Yoffie meeting. DSP Oct. 27, 1995 Oct. 30, 1995 

20. Distribute to staff Research Network 
materials. 

DSP Oct.27, 1995 Nov. 3, 1995 

21. Speak to AG, EG, and DNP about Research 
Network. 

BWH Oct. 27, 1995 Nov. 30, 1995 

22. Speak to Lisa Matik about spending the last 
two weeks in January with CJJE. 

ADH Oct. 27, 1995 ov. 15, 1995 

., ... _.,_ Make changes to rhe Master Schedule 
Control. 

VFL Oct. 27, 1995 Oct. 3 1, 1995 

24. Reserve meeting space for Jan. 22 steering DSP Oct. 27, 1995 ~ov. 3, 1995 
committee meeting. 

25. Make invitee list for luncheon seminar. NR Oct. 27, 1995 Nov. 10, 1995 

26. Contact AG, EG, and DNP about attending ADH Oct. 27, 1995 Nov. 3, 1995 
staff meeting on Jan. 16, 1995 

updot<d Oe1ob<t 31. 199S 
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MINUTES: 
DATE OF MEETING: 
DATE MINUTES ISSUED: 
PARTICIPANTS: 

COPY TO: 

CIJE STAFF MEETING 
AUGUST 21, 1995 
SEPTEMBER 6, 1995 
Gail Dorph, Barry Holtz, Robin Mencher, 
Debra Perrin (sec'y), Nessa Rapoport 
Sheila Allenick, Adam Gamoran, Ellen Goldring; 
Alan Hoffmann, Virginia Levi, Morton Mandel, 
Josie Mowlem, Daniel Pekarsky 

I. August 25, 1995 Steering Committee meeting 

A. AGENDA 

The final changes have been made to the agenda for the Steering Committee 
Assignment of August 25, 1995. GZD's assignment to prepare a new draft of guidelines for 

work with affiliated communities has been completed. GZD and ADH will discuss 
preparing it as a hand out for committee members. GZD will also read the 
overview and conclusions ofEG1s :MEF document for coherence in order to decide 
whether it can be distributed to the Steering Committee before the meeting. 

Assignment 

B. GOALS WOR.KPLAN 

DNP's Goals Workplan will not be banded out as a public document. This piece 
attempts to calendarize the source of the Goals conclusions. A summary of this 
work has been prepared for the Steering Committee. 

C. JCC BEST PRACTICES VOLUME 

BWH reported on the status of the JCC Best Practices volume and summarized the 
JCC' s response to the document. Key issues from the JCC directors and staff 
focused on what the JCC interprets to be an anti-JCC bias. BWH and Steven 
Cohen will be re-writing second and third drafts with anticipated publishing dates 
in the Fall. 

D. PERSONNEL UPDATE 

ADH's update to the Steering Committee will focus on the centrality and emphasis 
for the new direction of the personnel agenda. GZD will discuss this with L. 
Pollack at their meeting today.. 



Assignment 

Assignment 

Assignment 
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II. Letter to the rabbis 

NR is preparing a letter to the rabbis to be sent with Policy Briefs. It will emphasize 
the role of the rabbi as educational leader. We must consider what of the work that 
we do matters to them, focusing on issues of personnel ( eg. the Best Practices work 
has demonstrated the importance of the rabbi in offering a sense of vision which can 
guide a community or a school). We want to focus on the integrated concept of the 
synagogue as a whole and the place of education in that whole. Included in the 
rabbi's mailing will be: 

1. Update on CIJE activities 
2. Policy Brief 
3. Brochure 
4. Clips - a select few 
5. A Time to Act 

NR will circulate a letter to staff for input. 

Ill. November 1-2, 1995 Board meeting and seminar 

A. SEMINAR 

Amie Eisen will not be available to participate as the speaker at our Board 
seminar of November 1, 1995. Sharon Feiman-Nemser is the next likely option. 
A possible topic could be "the motivation of people to teach and why they do it." 
Prof. Feiman-Nemser could also focus on pre-service programs and teachers 
learning to teach; teaching and how it can be improved. Staff will consider 
whether her presentation could be published as a CIJE essay. 

NR will speak with ADH about handing out the 2 page description of CIJE and 
our current activities at the November seminar. 

B. LOGISTICS 

The decision was made to have coffee available to seminar attendees prior to the 
seminar in addition to serving coffee and dessert afterw.ards. Seminar invitations 
will state, "Please join us at 7:30pm for coffee. The seminar will begin promptly 
at 8:00pm." 

There is still some question about how we can get a better list of actual attendees 
to the seminar. DSP and VFL will discuss the options. 



Assignment 

Assignment 

Assignment 

Assignment 
Assignment 

Assignment 
Assignment 
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The camper system will be discussed at a later meeting. Until then RJM will add 
it to the Board meeting backward map. 

The invitation to attend the Board meeting will go out to Board members by 
September 18, 1995. Due to the proximity of the November meetings to the 
holidays, we will also send out reminder post cards on Friday, October 13, 1995. 

IV. Deborah Nussbaum-Cohen 

Deborah Nussbaum-Cohen is a JTA reporter doing a series on Jewish education. 
She' s asked to speak with the CIJE staff. The staff will meet before speaking with 
her. 

V. JCC Camping meeting 

DNP is involved with Jay Roth and the JCC camp in Milwaukee in directing a goals 
project. BWH will discuss with ADH whether we shouldn't continue our JCC 
Camping involvement in this direction rather than at the JCC annual meeting which 
would expand the enterprise to about 5 JCC camps. This discussion will have to take 
place between ADH and Allan Finkelstein. 

VI. Avram Goodblatt 

The Teacher Educator Institute attendees would like to create a private discussion 
forum via the Internet in which to continue exploring further ideas. Options are to set 
up a discussion through CompuServe, JTS, A. Goodblatt (Shamash), or our Internet 
computer consultants. BWH will speak to Rich Siegal regarding what might be our 
best bet since he is connected with Shamash. RJM will speak to our own computer 
consultants (Internet). 

VII. Teacher Educator Institute· - Cummings Foundation 

A. RACHEL COWAN 

Rachel Cowan will receive a copy of the Teacher Educator Institute report on 
meetings with consultants, and a report on the Cleveland experience. BWH will 
contact her to set up a meeting to bring her up to date. GZD and BWH will 
prepare reports for her information. 



Assignment 

Assignment 

Assignment 

Assignment 
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B. CIJE BIBLIOGRAPHY 

It was agreed that the CIJE Goals Project should maintain an ongoing master 
bibliography consisting of materials Daniel Marom and DNP have already 
gathered, as well as materials that are currently used. In addition, bibliographies 
should be kept for each of our projects. GZD said that we have such a 
document on professional development from TEI. 

Vlli. Ramah Article 

NR and S. Fox will meet on Friday to discuss the Ramah article. NR will focus on 
what inputs it took to create a vision driven institution such as Ramah .. 

IX. General Assembly 

NR will speak with ADH about the politics of the General Assembly and the update 
to the steering committee. 

X. Print Run of Sarna Essay: AJS Distribution 

NR will discuss with ADH the quantity of Sarna essays we will be printing. 



CIJE ASSIGNMENTS 

NO. DESCRIPTION ASSIGNED DATE DUE DATE 
TO ASSIGNED 

I. Prepare backward. map for the production 
of JCC Best Practices volume to be worked 

BWH, NR, VFL July 25, 1995 August 11 , 1995 

on jointly by BWH and NR for publishing. 

2. Discuss with ADH preparing the GZD August 21, 1995 August 23, 1995 
uguidelines for work with affiliated 
communities" to be handed out to the 
steering committee. -

3. Discuss with L. Pollack the new direction 
oftbe personnel a_genda. 

GZD August 21, 1995 August 23, 1995 

4. Circulate letter for the rabbi Policy Brief NR August 21, 1995 August 23, 1995 
mailing to staff for input. 

5. Meet with S. Fox to discuss the Ramah 
article. 

NR August 21, 1995 August 25, 1995 

6. Discuss the politics of the GA and the GA 
update to the Steering committee. 

ADH,NR August 21, 1995 August 25, 1995 

7. Discuss handing out 2-page ClJE 
description at the November seminar. 

NR,ADH August 21, 1995 September 13, 1995 

8. Discuss how to get a more exact list of 
actual seminar attendees. 

VFL,DSP August 21, 1995 September 13, 1995 

9. Add camper system to the Board meeting RJM August 21, 1995 September 13, 1995 
backward map. 

10. Discuss the direction of our continuing 
ICC camp involvement. 

ADH,BWH August 21, 1995 September 13, 1995 

11. Speak with Rich Siegal regarding Shamash. BWH August 21, 1995 September 13, 1995 

12. Speak with Internet computer consultants 
about private discussion forums. 

RJM August 21, 1995 September 13, 1995 

13. Discuss the quantity of Sama essays to be ADH, NR August 21, 1995 September 13, 1995 
printed. 

14. Send Board mailing by September J 8; RJM, DSP August 21, 199 5 September 18, 1995 
reminder post cards by October 13, 1995. October 13, 1995 

15. Contact R. Cowan for a CIJE update BWH August 21, 1995 September 20, 1995 
meeting. 

16. Prepare Cummings Foundation information 
updates. 

GZD, BWH Augus t 21, !995 September 20, 1995 



- . ' .. 

NO. DESCRIPTION ASSIGNED DATE DUE DATE 
TO ASSIGNED 

17. Maintain ongoing master bibliographies for Staff August 21, 1995 Ongoing 
all CIJE projects. 

upd111od Sept 6, I 99S 
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MINUTES: CIJE STEERING COMMITTEE 

DATE OF MEETING: August 25, 1995 

DATE MINUTES ISSUED: September 26, 1995 

PRESENT: Morton Mandel (Chair), John Colman, Gail Dorph, Seymour Fox, 
Adam Gamoran, Ellen Goldring, Annette Hochst ein, Stephen 
Hoffman, Alan Hoffmann, Barry Holtz, Josie Mowlem, Daniel 
Pekarsky, Nessa Rapoport, Charles Ratner, Esther Leah Ritz, 
Richard Shatten, Jonathan Woocher, V irginia Levi (Sec'y) 

Copy to: Lester Pollack, Henry Zucker 

I. INTR:ODUCTORY REMARKS 

The chair introduced Josie Mow lem, currently a member of t he staff of the JCC 
Association, and announced that she w ill be joining the staff of CIJE as Assistant 
Director on October 1, 1995. An education major from New York University wit h 
experience in J ewish education as well as organizational administration, Josie w ill 
gradually take o n the responsibilities of Assistant Director over t he remainder of the 
year, becoming more than half-t ime by November, 1995. 

The Chair referred to Ginny Levi's exemplary role during the period of t he Commission, 
and in the CIJE. Ginny has been on loan to CIJE and now is needed full time by the 
Mandel Associated Foundations. The Chair thanked her for her outstanding contribut ion 
to CIJE. Alan Hoffmann also mentioned that Ginny had played a major role in helping 
him over the past two years and expressed his and the staff' s gratitude for her help and 
counsel. 

II. MASTER SCHEDULE CONTROL 

Assignment The master schedule control reflecting dates through the e·nd of 1996 was reviewed. 
Steerring Committee members were asked to note any problems with the proposed dates 
by the conclusion of the meeting. A final notice of upcom ing dates w ull be circulated 
shortly. 

111. MINUTES AND ASSIGNMENTS 

The minutes and assignments of June 8 were reviewed. It was noted that Jon Woocher 
and Alan Hoffmann have been discussing ways to introduce experienced evaluators t o 
the work of CIJE. Their goal is to identify one person to d esign and coordinate a 
program to train people to work on the evaluation of Jewish education activities in 
various communities. The difficulty they are experiencing in identifying a potential 
coordinator further ref lects the need for capacity building in this field. 

It was noted that in light of the number of Jewish education programs developing within 
Jewish Community Centers, it is important to involve the JCC Association in 
discussions of evaluation. 

The assignment to develop a communications program w ill be revised t o refer to the 
development of publications. 
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Alan Hoffmann introduced this topic by noting that a revised CIJE workplan will be 
available for review by the Steering Committee at its next meeting. For this meeting, 
staff members were asked to provide updates on w ork that had occurred over the 
summer. 

A. Building the Profession 

In an effort to move forward with the issue of capacity building, planning is in 
process with Isadore Twersky on the development of a cadre of people to 
provide in-service training to day school teachers. At the same time, significant 
steps have been taken to develop teacher educators for congregational school 
teachers. 

Gail Dorph reported that t he first Teacher Educator Institute had taken place in 
Cleveland in late July. This approach was undertaken when it became apparent 
that t he policy brief called for significant upgrading of in-service education and 
yet no significant programs were identified through w hich people are being 
prepared to be the trainers of teacheirs, or "teacher educators." 

This first Teacher Educator Institute, part of a series of seven over a period of 
two years, focused on the following two central issues: 

1 . What kind of teaching/learning do we wish to foster? 

2. What kind of experiences will accomplish this? 

Using video tapes as the text for considering these issues, the group looked first 
at how mathematics, subject matter which is not value laden, might be more 
effectively taught. This discussion was followed by a similar consideration of the 
teaching of Torah by examining a short video tape of a lesson by a teacher who 
is highly thought of. The approach of this first Institute was to involve the 
participa,nts in the kind of learning experiences we would like them to create for 
others. 

It w as noted that many educators participate in "one shot" educational 
experiences, then return to their own institutions and fi nd themselves slipping 
back to t heir old w ays. It has also been shown that it is easier to bring about 
change when groups of people work together. With this in mind, communities 
were invited to send teams of three to the Institute in order that participants 
would have others to support their efforts at change locally. In addition, Institute 
participants are now working collaboratively via e-mail and teleconferencing. 
This permits participants to reflect with each other on how their work is 
progressing, how to deal w ith setbacks and how to move ahead. 

In the discussion that followed it was reported tha.t the faculty ,of the Institute 
included CIJE staff members as well as two professors of education from 
Michigan State University, Deborah Ball and Sharon Feiman-Nemser. Both 
originally were invited to the academic advisory group meeting to pre-plan the 
Institute in May and expressed such enthusiasm for the project that they 
volunteered to teach. It may be that bringing these outstanding leaders in 
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B. 

C. 

general education to our enterprise is the most important contribution we can 
make. 

It was noted that there is also an evaluation plan for the Institute. The MEF team 
will write an initial document describing in-service education in each of the 
participating communities and will follow up on how this chang,es over time. It is 
hoped that, through interview and observation, it will be possible to evaluate the 
quality of training which occurs in these communities and its impact on teaching. 

In concluding this presentation, the Chair noted that this project is an example of 
what can be accomplished when a group of very highly qualified senior staff 
tackles a problem. He noted the importance of bringing together people of 
extremely high quality to accomplish our goals. 

Report on Educational Leaders 

Ellen Goldring reminded Steering Committee members that at the time the 
educators survey w as undertaken in the t hree lead communities, a survey of 
educat ional leaders w as also administered. The MEF team has now completed a 
first draft of a report on this survey and is working w ith CIJE staff and the MEF 
advisory committee to determine the best approach for disseminating the report 
and CIJE's response. It is anticipat ed that a Policy Brief will be prepared to 
reflect t he results of t he report as well as a call for action. In the interim, the 
report will be distributed to audiences w hich have a particular interest in its 
findings. 

The study showed t hat a relatively small percentage of Jewish educational 
leadefs has training in t he fields of Jewish education, pedagogy and 
administration. It also showed that, while a significant majority intends to 
continue in the field and, in fact, in tlhe same institution, relatively few are 
engaged! in systematic, sustained ongoing professional growth. 

It was noted that while it has become evident through CIJE's work that in-service 
education is crit ical to teachers already working in the field of Jewish education, 
issues of pre-service education and recruitment may be as critical for educational 
leaders. 

It was suggested that the work of CIJe in Community Mobilization is as central 
with respect to educational leaders as our work with the professional leaders 
themselves. Frequently boards have relatively low expectations of their 
principals. We should undertake to encourage a change in this situation. 

In addition to a composite report on educational leaders w hich w ill be 
disseminated broadly, individual leadership reports to the lead communities will 
be completed and distributed locally. A challenge for CIJE is to find ways to use 
this data constructively, a task which can best be accomplished in consultation 
with each individual community. 

Best Practices Volume 

Barry Holtz reported that during the past year w ork has been undertaken to 
review successful programs in Jewish education in JCCs. Unlike earlier Best 
Practice endeavors, this one is being done jointly with the JCC Association. 
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Steve Cohen and Barry Holtz convened a group of advisors for assistance in 
selecting 5,ites and identifying criteria for Best Practices. Six sites were studied 
and reviewed. A f irst draft report was completed and, with the input of 
representatives of the JCC Association, revised. The goal of the document is to 
provide the Center movement w ith documentation which will help mobilize lay 
support for Jewish education in JCCs and also improve the quality of 
professionals involved in Jewish education efforts throughout the system. It is 
anticipated that this third Best Practices volume will be published by late fall or 
early w inter. 

D. Community Mobilization for CIJE 

E. 

1 . General Assembly 

Nessa Rapoport reported that CIJE staff members have been participant s 
in planning for a reconstituted GA. Instead of a series of "one shot 
workshops" it is expected that GAs in the future will be built around 
sustained mult i-year planning and programming. This year's GA is 
designed around four inst itutes, one of which is Jewish Identity. 
Participants will be encouraged to stay with one institute throughout the 
GA . 

J on Woocher reported that a proposal submitted to the planning 
committee by CIJE has served as the basis for plans for the GA now and 
in the future. 

In discussion it was noted that this is an appropriate time for CIJE to work 
closely with CJF on how to approach issues of continuity. For this 
reason, there was some concern with the approach of four parallel tracks, 
potentially leaving some people entirely out of discussions of continuity. 
A possible alternative for the future might be to offer the separate tracks 
sequentially rather than in parallel, so that participants would have an 
opportunity to select from all four. It was noted that each of the four 
does have some elements relating to Jewish education. It was also mated 
that t he 1995 GA is an experiment and that there will u111doubtedly be 
adjustments for the future. It was suggested that CIJE work for greater 
boa·rd involvement in the GA. 

2. The Policy Brief which w as published on the basis of the educators survey 
has been distributed to a number of distinct constituencies. Each has 
been accompanied by a cover letter to the group receiving it. CIJE is now 
in the process of publishing the presentation made by Jonathan Sarna at 
the April Board meeting. The distribution of such publications is a 
significant means of impacting community mobilization. 

Brief Updates on Other CIJE Activities 

1 . Brandeis University 

Brandeis has requested a grant from the Mandel Associated Foundations 
to undertake a 12 - 18 month planning process to involve University 
faculty and CIJE staff. The purpose is to look at Brandeis University' s 
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strength relative to needs for personnel and Jewish education and ways 
for Brandeis to impact Jewish education strategically. 

2. Colleges of Jewish Studies 

There have been several meetings with the presidents of the colleges of 
Jewish studies. CIJE is encouraging the colleges to consider a joint 
approach to a single issue for Jewish education, perhaps focusing on early 
childhood. 

3. CAJE 

Two CIJE staff members attended the recent annual CAJE conference 
where serious interest was ex.pressed in CIJE' s work. 

4 . Community Organization 

CIJE continues to work with CJF in an effort to establish joint 
relat ionships with individual c ommunities. At the same time, continuing 
efforts are underway to establish relationships with Cleveland, Hartford, 
and San Francisco as affiliated communities. 

5. JCC Camps 

Init ial discussions about improved Jewish programming in JCC camps 
have led to planning for a meeting with camp directors and JCCA 
representatives which may occur as early as November. 

6. Wexner Heritage A lumni 

CIJE, together wit h the Wexner Heritage program, has developed a 
curriculum for graduates of the Wexner programs. A retreat will be held 
in early December at which CIJE staff will serve as faculty. Their purpose 
is to charge the graduates of the last ten years with the importance of 
being community activists and advocates for Jewish education in their 
communities. 

V. PERSONNEL AND TRAINING 

In light of time constraints, this agenda item was postponed to the next Steering 
Committee meeting. It was briefly noted that personnel remains at the core of our 
work, that CIJE has continued to identify extremely gifted Jewish professionals with a 
serious interest in our work, and that we have had some success in bringing such people 
into the field. This remains an ongoing focus of CIJE and is an issue to continuing 
discussion with the Mandel Institute. We will continue to work on our goal of " turning 
out stars . " 

VI. GOALS PROJECT 

Daniel Pekarsky reported that after serious review of the initial workplan for the Goals 
Project, it was concluded that addit ional work is necessary before we are in a position 
to move full force into the work of developing capacity in this area. In particular, it is 
premature to begin to develop a coalition of vision driven institutions because most 
institutions are not ready to take this concept seriously. Typically, they are more 
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interested in a quick fix than the serious struggle necessary for clarification of an 
institutional vision. In addition, it seems premature to train coaches to work with 
institutions until we are more knowledgeable about what such work will entail. 

Therefore, a July consultation of CIJE core staff w ith consultants from the Mandel 
Institute and the Harvard Educational Research Center concluded the following: 

A. The notion of "seeding the culture" is critical. A body of materials needs to be 
developed and initial steps must be taken to help institutions understand w hat is 
involved in establishing a vision and goals. 

B. Building capacity should begin w ith pilot projects to test out our ideas and 
analyze outcomes. Dan Pekarsky will be working with one or more institutions in 
Milwaukee and Danny Marom of the Mandel Institute will be working with the 
Agnon School in Cleveland. Based on this experience, CIJE staff will be able to 
develop approaches for others and prepare further written material for use in 
moving this process forward. 

At the same time, in order to begin to interest other t op people in this process, 
planis are underway to develop a seminar for the summer of 1996 for a core of 
people who might then be available to work with CIJE. 

C. CIJE should establish a resource development center (fondly known as uthe 
kitchen") where materials for t he project ar,e developed. This will include videos, 
vignettes, and written literature. All of this will be made available to coaches in 
the future. 

D. It is increasingly evident that the goals project must be integrated with the other 
work of CIJE as we look at goals and evaluation, goals and community 
mobilization, and goals and personnel training. In addition, the partnership of the 
Mandel 1lnstitute and CIJE in this process will significantly enrich the process. 

In the discussion that followed, it was suggested that as we undertake something new, 
CIJE is undoubtedly going to encounter failures as well as successes. It was suggested 
that these should be carefully documented, as well. 

It was suggested that the presentation made by A t lanta representatives about the 
visioning process undertaken in a single day suggested that such an approach, while 
perhaps not CIJE's ultimate goal, can have significant benefits. Staff is encouraged to 
stay aware of such opportunities and to keep standards at a level which permit progress 
to occur. 

It was noted that goal setting can run into pitfalls when it encounters political obstacles 
or a strong push toward consensus. Goal setting is a developmental process which will 
change as time goes on and should be undertaken thoughtfully. It was suggested that 
CIJE should be careful not to be so studied in its approach that its own goals for this 
project are put off indefinitely. It may be that capacity building can occur as planning 
and development is undertaken. It was agreed that this is an important point, but that 
CIJE must first know what a goals coach should be and do before efforts are undertaken 
to recruit aind train such people. 

G:\users\carol\mtg\sc\825sc 
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 

ASSIGNMENTS 
73890 ASN IR£V. 7/941 PAINT£0 IN U.S.A . 

Function: CIJE STEERING COMMITTEE 

Subject/Objective: ASSIGNMENTS 

Originator: Virginia F. Levi I Date: 8-25-95 

NO. OESCRlPTlON PRlORffY ASSIGNED DATE DUE DATE 
TO ASSIGNED 

(LNIT!ALS) STARTED 

I. Circulate new list of meeting da.tes. VFL 9/25/95 I 0/15/95 

2. Prepare new draft of guidelines for work with affi liated GZD 4/26/95 11/1 /95 
communities. 

3. Prepare recommendations for dissem ination of the study of AG/NR 6/8/95 I 1/ 1/95 
educational leaders for review by the Steering Committee 

4. Work with JESNA on developing a program for training ADH 4/26/95 11/ 1/95 
evaluators and prepare a proposal for review by the Steering 
Committee. 

5. Continue planning for 1995 GA and provide Steering NR 6/8/95 11/1 5/95 
Committee with updates. 

6 .. Complete paper on Best Practices in JCCs. BWH 6/8/95 12/31 /95 

7. Prepare recommendations for appointment of committee co- ADH 4/26/95 TBD 
chairs. 

8. Prepare plan for increasing board size. ADH 4/26/95 TBD 

9. Develop a communications/publications program: internal; NR 9/21 /93 TBD 
with our Board and advisors; with the broader community. 

10. Redraft total vision for review by Steering Committee. BWH 4/20/94 TBD 

G "1s~n\carol\m1J1\sc\ASSC82S DOC Page 1 of I 
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facsimile 
TRANSM I TTAL 

to: ADAM GAMORAN 
fax#: (608) 263-6448 
re: DRAFT Minutes of August 24th Staff Meeting 
date: September 1 , I 99 5 
pages: 8, rncluding cover sheet. 

Adam, 

Please revie"v this draft of the minutes from the August 24th 
staff meeting. I send Alan a draft copy for review prior to 
sending the final version out to anyone, and I thought you may 
want to review them as well. I'll e-mail Ellen to see if she also 
wants to be reviewing them. 

Bill 

From the desk of. .. 

Bill Rob•nson 
Field Researcher 

CIJE 
I 525 Wood Creek Trail 
Roswell, Georgia 30076 

(404) 552-0930 
Fax: (404) 998-0860 
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CUE - MEF STAFF MEETING ON EDUCATIONAL 
LEADERSHIP 
AUGUST 24, 1995, 9:30 a.m. EST 

PAGE 02 

PARTICIPANTS: Gail Dorph, Alan Hoffmann, Barry Holtz, Adam Gamoran, 
Ellen Goldring, Dan Pekarsky, Nessa Rapoport, Bill 
Robinson 

COPY TO: Annette Hochstein, Ginny Levi, Debra Perrin 

I. Es■mination of Pre-iervic:e and In-iervice Standards and Prognms for 
Educational Leaders 

EG presented information on the pre-service and in-service standards for educational 
leaders in publjc and private schools, and on the programs available in general education 
for educational leaders to meet these standards. A brief discussion followed comparing 
standards and programs existing in Jewish education with those existing in general 
education 

ll. Possible CIJE Responses 

A. FIVE MODELS OF ACTION 

GZD and EG outlined five possible models that the CUE could pursue : 

l . Pre-service Programs 
a. impact what is currently occurring in schools of Jewish higher learning 
b. entice (other) universities to offer progrmns in Jewish educational 
leadership (such as the University of Wisconsin at Madison) 
c. recruit people with Jewish content and entice them to attend current 
leadership programs in non-Jewish universities 

2. Institute Model (professional growth model) 
a. Harvard Model (subcontract out, but design content) 
b. TEI Model (CUE also does instruction) 
c . ongoing programs 

3 Principal Center Model (grassroots, resource centers) 

4 Leadership Academy Model (state/district approach to professional 
dev~lopment , tied to standards - analo8lle: BJEs?) 

5 "Training of Trainers" Model 
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B. DISCUSSION OF MODELS 

The group cmgaged in a comprehensive and critical discussion on these five possible 
models. During the discussion. the following key issues, concerns, and ideas were raised: 

l . Unlike teac'hers, the pool of educarional leaders in Jewish schools is much 
sr,1aller. Thus,. it may be pos:sible for the CUE to have a direct impact upon all 
e<lu.;ational leaders. 

2 At present the participation of educational leaders is voluntary. We need to 
eono;ider how to compel the educational leaders to engage in professional 
d•:velopment (both pre-service and in-service). The implementation of (pre-service 
aud in-service) standards could provide a needed compulsion. 

J We may need to consider denominational differences in standards and the role 
of denominational institutions. 

4 Recruiting people with Jewish content and enticing them to attend current 
_ f leadership programs in non-Jewish universities (option #le) will only be successful 
, -unless a critical number of Jewish educational leaders attend the program. 

Otherwise, they will find themselves isolated. In addition, the program would not 
necessarily offer them the opportunity to integrate leadership and Judaic content. 

5 How can we influence an established institution to provide a more substantial 
pre-service program. Several possibilities were suggested: 

a. have a consultation on leadership with teams from the schools of higher 
Jewish learning, similar to the Teacher Educator Institute in which the 
CIJE brings in experts from general education; 
b. leverage funding (with strings attached): 
c. assist them in recruiting more ~tudents~ 
d. train a faculty in Jewish educational leadership~ 
e educate relevant constituencies (''seeding the culture"). 

Thc~se possibilities are not mutually exclusive. For instance, after the 
consultation(s}, the CUE could work with interested institutions to develop a 
proposal for funding. 

t In general education, change occurred in the content ofleadership programs 
he< ause professionals in the field began to demand it. This would support the 
argument to focus efforts toward "seeding the culture" (see issue #5e). The 
Institute Model (option #2), in concert with the creation of Principal Centers 
( option #3), could assist in this effort. 
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7. I f we create an Institute Model (option #2), we should require that teams be 
sent (i e , president of schools, key community lay people, and the principal). 

3 

8. T he Institute Model (option #2),alone, is insufficieJtt . There needs to be a 
v~hicle for translating what is learned in the Institutes into classroom practiice. The 
Principal Center Model can provide this linkage between the Institute Model and 
the classroom. 

9 Following the Harvard Principals' Seminar, many educational leaders began 
meeting with their colleagues in their community to share what they learned and 
C(lminue learning together This spontaneous development can be capitalized upon 
Le create the Principals Center Model {option #3). The CUE could provide 
support for enhancing the effectiveness of community efforts in this area. 

LO If we focus our efforts on "seeding the culture", we should proceed along 
t~,ree avenues: 

a. conduct institutes for educational leaders, complemented with follow-up 
support for back-home work; 
b bring together leadership of the majoT institutions as a study group 
(using a CUE Policy Brief as a primary text); 
c. bring the heads of major foundations together. 

l I . What wiU lead people to buying into our visions of what educational 
leadership should be-? Perhaps, you could achieve buy-in by creating one 
inst itution that would be a living model of what excellence could be. This could be 
u new institution or one already in existence. 

12 If we create our own institution. we need to consider whether or not there will 
b1~ a sufficient number of students and enough qualified faculty, as well as its 
impact on already existing institutions. 

·1 J . The Refonn movement currently combines a Pre-service Program ( option # 1) 
'11,,Jth an the Institute Model (option #2) - in the form of the denominational 
cc)lleges and NATE (where professional development experiences occur). Given 
encouragement and money, the Reform movement may be interested in setting up 
a Lc.adership Academy (option # 5). 

H The Leadership Academy Model (option #4) is unlikely to be effective 
b,~cause of the limited capacity which currently exists within BJEs and the 
d,~ ominationaJ movements. 

I 5 Engaging in the "Training of Trainers" model (option # 5,) is a necessary basis 
for undenaking any of the other models. 
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C. CONSIDERING A DECISION 

The grou11 w as divided about which models to pursue. Some preferred focusing on pre
service (opt1on #1). There was disagreement, however, over whether our efforts should 
initially focus on enhancing the quality of current pre-service programs or increasing the 
number of persons attending these programs: quality versus quantity. Others preferred 
focusing on in-service: create continental Institutes ( option #2) and support the 
development of local Principal Centers (option #3) following panicipation in the Institutes. 
There wa:; limited support. for the Leadership Academy Model. On the other hand, some 
felt that we need to engage in all five models in order to impact substantialJy upon the 
system. I t was pointed out that since the CHE does not have the capacity to engage in all 
of them (or even some of them) simultaneously, we would still need to prioritize among 
them. Most felt that, no matter upon which of the first four models we focus, we need to 
decide h,,w to train the trainers who would (eventually) run the programs (option #5). 

In making a decision about which models to pursue, the group raised several questions 
that wouJ.j need to be considered: 

J . What precise steps wiU be necessary to achieve each of our goals? 

2. \Vhat type of rol~ will the CUE have in each process (e.g ., mediator versus 
service deliverer)'> 

J . \Vhat is our own capacity (staff) for engaging in any one model or a 
cc,mbination of models? 

4. From where will funding come? 

Given our limited capacity and funding, ifwe decide that we should pursue a combination 
ofmodeh., how do we prioritize among them? One way to decide would be to consider 
which piei;es have to be done no matter what else we did . Or, what things are so big and 
complex rhat we can't do them now? Another way to decide, which was suggested. 
concernetl the venue under which we would consider the issue: Do we conceive of our 
initial eft<,ns as primarily community mobHization ("seeding the culture") or as building 
the profe:;sion" If the former, we may want to do as many short-term Principal Institutes 
(option #2) as possible, which could lead to grassroots spin-offs (i.e., Principal Centers -
option #3 ). 

Finally, the importance of writing a design document was noted. 
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III. Nex1 Steps 

A LOCAL COMMUNITY REPORTS 

We briefl~, discussed the individual community reports. In pan.icular, the group thought 
that we should consider in more depth the issue of how best to use the reports (or some 
version of them) with the key lay persons and Federation professionals in each community. 
The staff w11s requested to have all comments on the Atlanta report sent to 

Assignment the MEF 1eam by Tuesday. GZD affirmed the ne4'd to have all three community reports 
completed in time for the Lead Community consultation on October 1st and 2nd. 

B. DISCUSSION PAPER AND POLICY BRIEF 

We disciwsed the purpose and audience for the Discussion Paper on educational leaders, 
which presents a broad view oftbe data collected by the MEF team in the three Lead 
Communiries The following purposes/audiences were suggested fo:- the Discussion Paper 
or some version of it: 

I . a seminar with foundations and experts on leadership in general education~ 
2. the Research Network in Jewish Education~ 
3 faculties at institutions of higher Jewish learning and academic departments of 
Jewish studies~ 
4 other CUE bodies (such as the Steering Committeet 
5 lc,caJ communities that are pursuing studies of their educational leaders (such as 
Cl,!veland). 

ADH requc!-tcd that the MEF team have this Discussion Paper and the integrated report 
on teachet s ,n the three Lead Communities available in October. 

The grour decided that the next CIJE Policy Brief will be on educational leaders. 

C. THE .MANI !Al FOR n!E Cl!F. STUDY OF EDUCATORS 

ADH noted that a letter is being sent out to key professional and lay leadership across 
North Am:nca infonning them, among other things, of the availability of the Manual for 
The C/JE \"Judy of F.ducators. Final revisions on the Manual need to be done as soon as 

Assignment possible. 

The impor tance of having local communities maintain the anchor items in their versions of 
the survey was re-affirmed. We briefly discussed ways that this could be accomplished 
The impleme ntation of the planned Evaluation Institut~ as a means of accomplishing this 
goal, was re-affirmed. 1n addition, ADH requested that AG and EG compose a short 
letter that will be sent to communities who have requested and received the Marrual, 
which wi11 make the case for anchor items on a sophisticated level in lang\lagc geared 
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toward lay persons. The letter also should mention that the CUE will be holding a 
conference or seminar on the anchor items or how to use the CTJE 

As.signmenl F..ducators Survey. 
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NO. 

). 

2. 

J. 

4. 

5. 

6. 

7. 

CIJE-MEF ASSIGNMENTS 
CIJE-MEF Staff Meeting 

DESCRIPTION ASSIGNED DATE 
TO ASSIGNED 

D«lde upon lnclu~lon of Cleveland in the AG July 26.1995 
sub,anaple. 

Schedule meetlni wtth ARH to diacu•• A.GandEG J11ly 16. 1995 
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BOARD MEETING 
COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 

November 1-2, 1995 
UJA/FEDERATION OF JEWISH PHILANTHROPIES OF NEW YORK 

Attendance 

Board Members: 

Guest s: 

Consultants 
and Staff: 

Daniel Bader, Mandell Berman, John Colman, Susan Crown, 
Alfred Gottschalk, Mark Lainer, Morton Mandel, Matthew Maryles, 
Charles Ratner, Esther Leah Ritz, Richard Scheuer, David Teutsch, 
Isadore Twersky 

Raymond Bloom, Chaim Botwinick, Steve Chervin, Sharon Feiman
Nemser, Allan Finkelstein, J oshua Fishma111, Judith Ginsberg, 
Lee Hendler, Robert Hirt, Stephanie Levi, Richard Meyer, 
Dalia Pollack, J oseph Reimer, Aryeh Rubin, Louise Stein 

Gail Dorph, Adam Gamoran, Ellen Goldring, Stephen Hoffman, 
Alan Hoffmann, Barry Holtz, Virginia Levi, Robin Mencher, 
Josie Mowlem, Debra Perrin, Nessa Rapoport, Richard Shatten, 
Jonathan Woocher 

I. LEADERSHIP SEMINAR 

On Wednesday evening November 1, board members and guests attended a seminar 
at which Dr. Arthur Green, Phillip W. Lown Professor of Jewish Thought at Brandeis 
University discussed "In Quest of a Jewish Future: The Jewish Seeker in the North 
American Landscape." 

II. WELCOME AND INTRODUCTORY REMARKS 

The Chair opened the meeting on Thursday, November 2 by w elcoming all in 
attendance and introducing the following first-time attendees: Susan Crown, CIJE 
board member and president of the Ari and Ida Crown M emorial; Sharon Feiman
Nemser, Professor of Education at M ichigan State University; Judith Ginsberg, 
Executive Director of the Covenant Foundation; Lee Hendler, vice-chair of Baltimore's 
Center for the Advancement of Jewish Education; Josie Mowlem, newly appointed 
Assistant Executive Director of CIJE; Dalia Pollack, recently appointed staff to the 
CJF-CIJE-JESNA Committee on Jewish Continuity; Joseph Reimer, Professor of 
Education and Director of the Hornstein Program at Brandeis University; and Aryeh 
Rubin, businessman and philanthropist. 

The Chair noted that the focus of the day would be on leadership in Jewish education. 
CIJE has verified the prediction of the Commission on Jewish Education in North 
America, that finding outstanding people for leadership positions in Jewish education 
is a difficult enterprise. The ef fort to bring the best and brightest into the field, known 
within CIJE as "building the profession," is one of our two primary emphases. (The 
other, also identified by the Commission, is the goal of building community support for 
the Jewish educational enterprise.) 
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The Chair introduced Alan Hoffmann, Executive Director of CIJE, to provide a context 
for the day's program. 

Mr. Hoffmann noted that CIJE is about change and reform. We are committed to 
bringing lay leadership together to support these efforts and to building the profession 
of Jewish education. CIJE is begi"nning to discuss ways to elevate the discourse at 
both the communal and national levels regarding the ideas and purposes of Jewish 
education. Working through its laboratory communities, CIJE is involved in diagnostic 
work in forging leadership coalitions, and in engaging institutions and communities in 
discussions of vision for successful outcomes in Jewish education. 

At an earlier meeting of this board, participants had heard about the CIJ E Study of 
Educators and the resultant Policy Brief proposing interventions. The agenda of this 
board meeting was built around issues of professional leadership in Jewish education. 
We focus on leadership for a variety of reasons. 

A. The notion of leadership is embedded in our tradition. 

B. We know that leaders are t he gateway to the rest of t he profession and must be 
engaged to impact their staff. 

C. Leaders have the ability to transform. 

D. Educational leaders provide a bridge to lay leadership on one hand and content, 
program, and goals on the ot her. 

E. Leaders in Jewish education are generally full time and reasonably well 
compensated. 

F. The leadership cohort in Jewish education is small enough to have significant 
impact. 

Mr. Hoffmann noted that the outline of the day was to look at t hree qualitative 
vignettes or case studies followed by a quantitative review of CIJE data on 
educational leadership. The final segment of t he discussion on leadership would be a 
review of CIJE projects underway to develop leadership. 

IV. THE IMPACT OF LEADERSHIP ON ... 

A. The Synagogue School 

The Chair introduced Dr. Joseph Reimer, d irector of the Hornstein Program and 
Professor of Education at Brandeis University. He noted that Dr. Re imer was a 
staff member of the Commission on Jewish Education in North America and is the 
author of a forthcoming book entit led When Synagogues Educate. Dr. Reimer 
noted that his research for the forthcoming book began as an outgrowth of his 
work for the Commission. He was looking for factors that make certain 
synagogue schools stand out as effective, and discovered that the position of 
educational leader is critical. He found that successful leaders share a 
commitment to mission and v ision as well as promoting focus on relationships 
w ithin their institutions. 
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W ith respect to vision, he noted that each synagogue school he studied has its 
own character, irrespective of denominational label. To be educationally 
effective, a synagogue must know w hat is unique about the school and must 
have a vision for Jewish life that includes a dynamic role for the educator. Each 
of the successful educators in this study had created a vision in conjunction with 
the synagogue rabbi which they were able to communicate effectively to the 
synagogue community. The educational leader plays a central role in 
communication of this vision and, together with lay leadership, is responsible for 
translating the vision into identifiable goals. 

Dr. Reimer noted a series of critical relationships for the effective educator as 
follows: 

1 . Educator and rabbi - The rabbi must be a part ner w ith the educational leader. 
Both must buy into t he vision in order t o bring together "the Jewish" and "the 
education." 

2. Rabbi, Educator, and Lay Leaders - The lay leadership of t he synagogue 
school must be partners in relating the vision. In addit ion t o providing 
governance, they must vouch for the integrity of the vision w ith t he 
constituents of the school. 

3. Leader (Principal) and Teachers - It is the principal's task to be certain the 
teachers are in t ouch with the school's vision. It is they who make the 
curricu lum come alive in the classroom. The synagogue educator is the 
"tra iner on the spot" and must help the strongest teachers to become Jewish 
educators. 

4 . Educator and Parents - The educational leader works with parents to provide a 
bridge bet ween what is happening at school and at home. 

5. Leader and Students - The educational leader provides a degree of continuity 
for students in the school, providing a grandparent figure. 

Dr. Reimer noted t hat the articulation of vision and its translation through all 
these relationships are w hat identified successful educational leaders in his study. 
He noted that our challenge is to apply this understanding. 

B. JCC's 

The chair introduced Allan Finkelstein, Executive Vice-President of the JCC 
Association. He noted that Mr. Finkelstein has been a major force for Jewish 
education in the Center movement and is himself a role model of ho w a leader 
can impact an agency and system. 

Mr. Finkelstein noted that the COMJEE report of 1983 was a w atershed in 
focusing the role of the JCC executive on bringing Jewish education to JCCs. It 
has been shown that the Center executive gives leadership to this enterprise by 
setting a personal example. The key to the evolution of the JCC as a Jewish 
educating institution has been a new generation of Jewishly committed, learning 
executives. 
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This change has occurred as a result of a JCCA effort to provide Center 
executives with a systemic, high quality Jewish experience. The movement 
established the following principles: 

1. Develop a generation of executives with Jewish literacy, personal Jewish 
commitment and passion, and an ability to transmit this to others. 

2. To accomplish this end, it was essential to opt for the highest quality 
teachers and pair center executives with Jewish education mentors. 

3. The movement needed to develop a systematic curriculum and developed a 
book entitled A Guide to Jewish Knowledge for the JCC Professional. 

4. Israel and the Israel experience are critical to the Jewish education of JCC 
executives. 

5 . It was important to begin where each individual executive was, dealing with 
that person's particular needs. 
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JCCA established an executive education program which is undertaken every 
three years and includes a three week Israel component. A more intensive three 
month study program in Israel is available through an Executive Fellows program. 
Most recently, the Mandel Executive Education Program focused on a small cadre 
of middle level JCC staff who had been identified as potential executives for large 
city JCCs. At the same time, the Wexner Fellow Program has provided sixty JCC 
executives with executive education with one-on-one personal study with a 
Jewish education mentor. In fact, the commitment of JCCA is to all staff and 
since the inception of this undertaking, over 2,000 JCC staff members have been 
sent to l'srael for study. 

The outcomes have been d ramatic. There is ongoing serious study occurrring 
among JCC executives and staff. Higher levels of observance among JCC 
executives have been documented. There is a sense of a Jewish transformation 
within JCCs evidenced by JCC commitment to full time Jewish educators on the 
staff, which has increased from two in 1983 to 70 in 1995. In addition, Jewish 
education leadership has become a factor in the selection of JCC executives. The 
result of transforming the executives has yielded a transformation in the Centers. 

C. The Chair introduced Dr. Sharon Feiman-Nemser, professor of education at 
Michigan State University and a senior researcher for the National Center for 
Teaching and Learning. Dr. Feiman-Nemser, a s.pecialist in teacher education, is a 
consultant to CAJE's Teacher Educator Institute. 

Dr. Feiman-Nemser reported on an experiment in avocational teaching undertaken 
by her synagogue in East Lansing, Michigan with funding from the Covenant 
Foundation. The synagogue school had, for twenty years, relied on local Israelis 
and college students to provide Jewish education to their ch,ildren. The result 
was frequent staff turnover and high dissatisfaction within tlhe congregation. The 
synagogue developed a proposal to train a core team of parents from this 
university community for teaching in the synagogue school. Rabbi Amy Katz was 
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recruited to direct the school and w ork toward the success of this program of 
avocational teachers. 

Rabbi Katz took the following steps: 

1. She communicated that Jewish educ,ation is a serious enterprise. 
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2. She guided and encouraged these avocational teachers in their ow n personal 
Jewish education. 

3. She helped t o adapt curricular materials. 

4 . She personally developed and enriched the program. 

5. She set standards which raised t he quality of the teaching . 

6. She linked the school and its avocational teachers to a wider network of 
Jewish educators. 

7. She inspired new form s of participation by the teachers. 

8. She transformed the congregation's concept of knowledgeable leadership, 
resulting in t he synagogue's hiring its first rabbi. 

Dr. Fe iman-Nemser noted that the educational leader played a crit ical role in the 
success of this undertaking, demonstrating the power of know ledgeable 
leadership to transform a school. 

V. THE CIJE STUDY OF EDUCATIONAL LEADERS 

The Chair introduced Dr. Ellen Goldring, Professor of Education and Associate Dean at 
Peabody College, Vanderbilt University, and co-director of the CIJE Monitoring, 
Evaluation and Feedback project. Dr. Goldring was asked to provide an overview of 
the data on educational leaders that have emerged from the CIJE study of educators. 
Dr. Goldring noted that the preceding t hree presentations point to the importance of 
educational leadership in school settings. CIJE has been asking how we can build a 
profession of educational leadership, noting that we cannot rely on natural born 
leaders, but should determine if there is a body of knowledge we may w ish to require 
of our educational leaders. 

She noted that CIJE undertook a study of educational leaders in the laboratory 
communities. The study asked the following questions: 

A . Wh at are the training and background experiences of educational leaders in 
Jewish schools and how do these compare to the standards for certification and 
licensure for educational leaders in public schools? 

8. What are the past experiences and career plans of the leaders in Jewish educating 
institutions in the three communities? 

C. What are the professional growth activities of these educational leaders? 

In considering background and training, it was noted that public school principals must 
first be certified as teachers, then must undertake graduate study in administration. 
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This study assumes that educational leaders in Jewish educational institutions should 
have preparation in: 

1 . Jewish Studies 

2 . Education and Pedagogy 

3. Administration/Supervision 

The study looked at educational leaders of day schools, supplementary schools, and 
preschools. It concluded that 76% of respondents are trained in general education 
and pedagogy. Forty-nine percent are trained in Jewish studies (but only 12 % of 
preschool educational leaders have training in Jewish studies). With respect to 
training in educational administration, 41 % of day school leaders and 19% of both 
supplementary school and preschool educational leaders have such training. 

The study then looked at composite figures. It concluded that 35% of Jewish 
educational leaders are trained in both general education and Jewish studies, while 
11 % are trained in neither. When administration and supervision are added, the 
studies showed that 16% are trained in all three. 

The study also looked at how many of the educational leaders are employed full time 
and what percent considered Jewish education a career. It concluded that a total of 
78% of educational leaders are full time, broken down to 96% of day school leaders, 
61 % of supplementary school leaders, and 81 % of preschool leaders. V irtually all 
consider Jewish education to be their career (100% of day school leaders, 91 % of 
supplementary school leaders, and 93% of preschool leaders). The study also noted 
that 78% of educational leaders have been in the field of Jewish education for more 
than ten years and 31 % have been educational leaders for more than ten years. 
Seventy-eight percent plan to remain in the field of Jewish education. 

The final segment of the study looked at professional growth activities in which 
Jewish educational leaders now participate. To put this in context it was noted that 
in Georgia public school principals are required to renew their credentials, including 
completion of 100 hours of additional course work every five years. In contrast, 
Jewish education principals attend approximately five workshops every t wo years and 
77% engage in informal study of Hebrew or Judaica. Sixty-eight percent believe their 
opportunities for professional growth are adequate. 

Dr. Gol'dring concluded that this study suggests that Jewish educational leaders have 
a relatively solid background in education, but inadequate training in Jewish content 
and in administration and leadership. She noted that the challenge facing Jewish 
education is to increase involvement in both pre-service and in-service education for 
leaders. In light of an inadequate number of tra ining programs for educational leaders, 
there is a need to develop such opportunit ies. 

The following questions were pre·sented for further consideration: 

1 . What does it mean to build a profession of Jewish educational leadership? 

2. What are the standards necessary for leaders and how can they be 
implemented? 
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3 . ·At what stage should we approach these issues systematically, the pre
service or in-service level? 

VI. DISCUSSION 

The Chair asked Dr. Gail Dorph, CIJE senior educational officer, to lead a discussion 
on the presentations that had been made and the policy issues which they raised for 
Jewish educational leadership. 

What can we learn about the implications of the vignettes regarding professional 
leadership? It was suggested that systems can only go so far, after which 
institutional change depends on people. Change cannot occur w ithout t he buy-in of 
the leader. The vision of the educational leader can have a significant impact on the 
quality of learning opportunities for teachers as well as their students. 
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It was reported that a new program has been developed in Detroit for the education of 
Jewish families through their synagogues. It has been evident that in order for this 
program to succeed, it requires buy-in from the rabbi, commitment of the Jewish 
educational leader, and validation by t he lay leadership. 

There was discussion about the qualities which make an effective leade·r and whether 
these d iffer from the qualities of an effective manager. It was suggested that we 
should not settle for less than leaders who are also managers. 

It was suggested that private school leadership might provide a better basis for 
comparison in the study of educational leaders than public school leadership. 

In considering the conclusion that educational leaders are satisfied with the training 
available to them , it was suggested that people are frequently content with that which 
they do not expect to change. Professional leaders do not get support {either financial 
or moral) for additional training and are seldom offered the t ime t o undeirtake it. It 
was suggested that we may wish to consider encouraging small steps toward change 
in this regard. 

With regard to the presentation on JCC executives, it was noted that there remain 
many turf issues between JCCs and synagogues and that much of the federation 
movement has not accepted the transformation of centers to Jewish educating 
institutions. It was noted, further, that strengthening Jewish education requires 
multiple cuts into the problem, suggesting that synagogues and JCCs should be able 
to work cooperatively. 

It was noted that people seem to move up within the field of teaching, eventually 
become educational leaders, and then leave the field. Perhaps we should look for 
ways to make it more comfortable to survive in leadership positions. 

It was noted that the culture of an institution often has to change before an effective 
partnership can be created among the Rabbi, the lay leadership, and an educational 
leader. 

It was also noted that the training of lay leadership is an issue which needs to be 
addressed. There has to be a new understanding of the role of the educational leader. 
An enlightened professional needs the right lay leadership group in order to be able to 
function effectively. 
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With regard to the Lansing Project, it was suggested that an avocational teaching 
program requires ongoing training of the volunteer teachers. Did the original grant 
include the centrality of the role of the professional in this regard? In response it w as 
noted that the original concept did include a professional consultant and that, once 
that individual was in place, it became apparent how crit ical access to a 
knowledgeable leader is. There is a clear need for ongoing learning among people w ho 
are the teachers, which is applicable to volunteer or paid teachers. 

Finally , Dr. Dorph asked what implications this might suggest for CIJE. It was noted 
that CUE had decided early on to take various approaches (research , buiilding the 
profession, and community mobilization} and that this multi-pronged approach has 
resulted in CIJE' s abil ity to move forward morn effect ively than might otherwise be 
the case. 

It was noted that for M ilwaukee, involvement with CIJE has resulted in t he 
establishment of partnerships and empowerment which have provided the Jewish 
education system in the city with tremendous opportunities for growth. This 
partneirship has helped to pull many pieces t ogether while it has raised expect ations 
for Jewish education in the community. Milwaukee expressed its gratit ude to CIJE for 
serving as a partner and catalyst to the process. 

VII. CIJE IN ACTION 

The chair noted t hat , having spent the morning discussing J ewish educational 
leadership, the next segment of the day would be devoted to looking at ways in w hich 
CIJE is engaging in building the top tiers of personnel for the field. 

A. Two Strategies for Leadership Training 

Gail Dorph described two programs which CIJE has und ertaken as a result of its 
work with the laboratory communities and the issues which have been identified 
through that work. 

1. Harvard Principals Program 

Gail noted that even before the conclusion of the Educational Leaders Survey, 
CIJE began t o develop professional growth and renewal opportunities for 
educat ional leaders in the t hree laboratory communities. They were invited 
to work together on issues of leadership while also studying Jewish content 
through the Principals' Institute at Harvard University. 

A second seminar is scheduled for early 1996 to consider t he importance of 
vision and partnerships. It is entitled Jewish Education with Vision: Building 
Learning Communities. Participants will work with outside experts on the 
process of establishing a vision for an educating institution. 

The first seminar showed the value of working across settings, 
denominations, and communities. It included educational leaders from day 
schools, supplementary schools, and early childhood programs. It was 
evident that these people had more in common than might have originally 
been expected, and they have continu ed to work together since the first 
seminar, primarily within their own communit ies. Participants are finding it 
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useful to experiment w ith what was discussed at the seminar, com e t ogether 
to discuss experiences, and to get feedback fr.om others. A community of 
colleagues has helped to create and support change. 

In the fut ure, seminars may include lay leaders as w ell as professionals, 
brought together to work tow ard institutional change. 

2. Teacher Educator Institute 

It is clear from our researclh that much w ork is necessary t o provide quality, 
ongoing in-service education for teachers in our Jewish educating 
institutions. Most of what is currently offered is very general and often 
consists of one-shot programs. In order to change this approach, CIJE had 
concluded that it is necessary to increase the capacity for sustained, ongoing 
in-service education both locally and nationally . W ith t his in mind, CIJE has 
designed a series of seminars for teams of people w ho are in central 
agencies, or are principals and lead teachers and who can eventually become 
t he trainers of teachers within their communities. In order to w ork toward 
this goal, the CIJ E Teacher Educator Institute is engaging participants in a 
two-year experiential program of professional development w hich can 
become a model for use in their communities. 

B. Creating a Network: Professors of Education for Jewish Education 

Sharon Feiman-Nemser reported that she has been trying for many years to 
combine her interests in education w ith her interests in Jewish education. The 
Lansing project described earlier in the meeting mobilized colleagues at Michigan 
State University, who found that they enjoyed their involvement with Jewish 
education. 

In the course of our work, it has become evident that there is a very rich pool of 
very senior outstanding academics in general education who are Jewish and who 
are interested in bringing their expertise to bear on Jewish education. This 
represents a way in which the Jewish community can radically expand our 
capacity for thinking and action at the highest level. 

An idea has been developed to gather a group of such people for an intensive 
seminar in Israel to include both Judaic study and issues in Jew ish education. 
These experts would then each be linked to CIJE projects. In exchange for t heir 
participation in the seminar, t hey will become consultants to CIJE and resources 
for Jewish education in the entire North American community. 

C. The Ripple Effect of the Study of Educators 

Adam Gamoran noted that CIJE has benefited from its affiliation with the lead 
communities, just as it was noted earlier that the lead communities have 
benef ited from CIJE' s work with them. The Study of Educators in the 
communities resulted in reports to the communities which led to community 
action. Reports to the communities also led to a national report (the Policy Brief) 
which, in turn, led to national action in the form of the est ablishment of the 
Teacher Educator Institute. This national report also led t o an expression of 
interest from otheir communit ies which has since resulted in the development by 
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CIJE of a manual for use with the survey instrument and its analysis. This 
interest from other communities also has now led to the development of an 
Evaluation Institute as a means to provide communities with more hands-on 
expertise and evaluation. 
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The Evaluation Institute is being developed in partnership with JESNA. CIJE itself 
does not have the capacity to provide evaluation expertise to every community 
with an interest in including an evaluation component in its work. It is anticipated 
that an interested community will identify someone with serious knowledge and 
experience in research and evaluation to serve as a local consultant. The 
Evaluation Institute will train these local experts in Jewish education evaluation. 
There will also be opportunit ies to involve lay and professional leaders in an effort 
to build greater community support for evaluation. 

D. Discussion 

The Chair noted that the foregoing are examples of the w ay in which CIJE is 
designing and institutionalizing approaches as it progresses. This is part of the 
attempt to work t oward a complete, integrated system. 

In discussing how much of a project's cost should be devoted to evaluation, it 
was suggested that the cost is higher for new and innovative programs than for 
those which are more established. Figures of 5 - 10% were suggested. It was 
noted further that the more difficult issue is to get communities to act on the 
outcome of the evaluations undertaken. 

The timing of evaluation was also discussed. It was suggested that after a 
baseline study is undertaken, it is useful to reassess in three to five years. It was 
noted that where baseline data have not been developed at the beginning, it may 
be possible for a community to compare its progress to CIJE' s baseline data from 
the study of educators. Cleveland has decided to follow this approach and will 
proceed on the basis of comparisons. 

VIII. BUSINESS SESSION 

The Chair noted that CIJE has been incorporat ed as a 501 (c)(3) organization and that, 
from time to time, this board will be asked to act on business matters. The matter 
currently before the board was the consideration of a retirement plan for CIJE staff. 
Following discussion, the following resolution was moved, seconded, and adopted: 

WHEREAS, the Board of Directors of the Council for Initiatives in Jewish Education 
(CIJE) has determined that it is in the best interests of CIJE to adopt a retirement plan 
for full time employees of CIJE, 

BE IT RESOLVED THAT the Executive Committee of CIJE is authorized to take all 
steps necessary to review and adopt such an appropriate retirement plan for full time 
employees of CIJE. 

IX. D'VAR TORAH 

The Chair introduced Dr. Raymond Bloom, director of the Jim Joseph Foundation, who 
concluded the meeting with an inspirational D' var Torah. 



MINUTES: CIJE STAFF TELECON 

TUESDAY, NOVEMBER 21, 1995 

TUESDAY, NOVEMBER 28, 1995 

DA TE OF MEETING: 

DA TE MINUTES ISSUED: 

PARTICIPANTS: Gai l Dorph, Alan Hoffmann (Jerusalem), Barry Holtz, 
Robin Mencher (Sec'y), Josie Mowlem, Nessa Rapoport 

COPY TO: Sheila Allenick, Adam Gamoran, Ellen Goldring, 
Ginny Levi, Morton Mandel, Daniel Pekarsky, 
Debra Perrin 

I. Wexner Heritage AJumni Retreat 

Assignment BWH will contact M. Paley about receiving more binders for the weekend. 

Assignment 
Assignment 

II. Israel Goals Meeting, January 1996 

BWH, DM and DNP will formulate an agenda for these meetings. BWH will speak with 
NR about any items she would like to add to the agenda. 

Each day will include 3 hours set aside for CIJE staff meetings. 

Ill. JCCA 

A. CAMPING 

ADH will meet with J. Ariel the week of November 26. 

B. BEST PRACTICES 

Assignment BWH will give A. Finkelstein a copy of the latest draft of the Best Practices report on 
JCCs. There will be a meeting on this topic held in Israel on November 30. S . Cohen 
will attend. 

C. BIENNIAL 

ADH will talk with A. Finkelstein about CIJE's participation in the JCCA Biennial in 
Assignment May of 1996. 

Possible topics for such participation may include: Best Practices report, early childhood 
data, and the camping process. 



JM noted that this meeting is aimedl at highlighting lay people, not professional staff. 

IV. Michael Rosenak 

M. Rosenak will be asked to come to the United States during the week of February 5, 
1996. The content of his trip may include work about community goals. A potential 
schedule would bring him to meet with people from Baltimore, Milwaukee, Atlanta, as 

Assignment well as a consultation with the CUE staff. GZD and BWH will organize the content of 
this visit. ADH wil l ask M. Rosenak to send CIJE a fax with his available dates in this 
t ime period. 

Assignment 
Assignment 

V. Sheila Allenick 

GZD, ADH, JM and NR have all recently met with SF A about 1996 budgetary issues. 
B WH will set up a telephone appointment with her. 1n the future, JM will participate in 
all further budgetary conversations with SF A and ADH. 

VI. CIJE Steering Committee Meeting, January 22, 1996 

Tentative Agenda: 

I. Review of Minutes and Assignments 

II. Reports 

A. TEI 

B. Israel Goals Meeting 

III . JCC Movement and CUE 

A. Best Practices 

B. Camping 

IV. CIJE Workplan 

V . Structure of CUE Board of Directors 
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Lee Hendler wil l be invited to participate in this meeting. Materials related to this agenda 
will be discussed at the next staff meeting. 



VII. Future Meetings 

Staff Meetings([ elecons: 
December 7, 6:15 pm, Upper West Side(?) 
December 8, 9:30-12:00 
December 18, 2:30-4:00 
December 27, 9:30-12:00 

Torah Umesorah Consultation: January 8, 12:00-5:00 

TEI Consultation: January 9, 9:00-4:00 

Key People Mailing List Meeting: January 9, 4:00-6:00 

Full Staff Meeting: January 16, CIJE 

Meeting with UJA/Federation: January 17, CIJE 

Evaluation Institute: January 21, Harvard University 

CIJE Steering Committee Meeting: January 22, CIJE (NY) 

VIII. Next CIJE StaffTelecon 

The next CUE StaffTelecon will be held on Tuesday, November 28, from 9:30 am~ 
12:00 pm. Agenda items include: GA Debrief, Luncheon Seminar, Materials for 
Cummings Foundation Board Meeting, Materials for January 22 Steering Committee, 
Speilberg, and the April Board Meeting. 
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CIJE ASSIGNMENTS 

NO. DESCRIPTION 

Contact M. Paley re: Wexner Retreat 
Ol. binders. 

Speak to NR re: items. for Israel Goals 
02. meeting agenda. 

03. Formulate agenda for lsrael Goals meeting. 

04. Give A. Finkelstein copy of BP: JCCs 

05. Talk with A. Finkelstein about CIJE's 
participation in the JCCA Biennial. 

06. Organize M. Rosenak visit. 

07. Speak with SF A about 1996 budget. 

08. Participate in future budgetary 
conversations. 

upd01od: November 27, 1995 

ASSIGNED 
TO 

BWH 

BWH 

BWH,DM,DNP 

BWH 

ADH 

GZD, BWH 

BWH 

JM 

DATE 
ASSIGNED 

November 2 L, 1995 

November 21, 1995 

November 21 , 1995 

November 21, 1995 

November 21, 1995 

November21 , 1995 

November 21, 1995 

November 21, 1995 
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MINUTES: 

DATE OF MEmNG: 

CIJE STAFF MEETING 

DECEMBER 7, 1995 

DATE MINUTES ISSUED: 

PARTICIPANTS: Gall Dorph. Barry Holtz. Alan Hoffmann, Josie 

Mowlem. Debra Perrin (sec'y), Nessa Rapoport 

Shella Allenlck, Adam Gomoran, Ellen Goldrlng, 

Virginia l evl, Morton Mandel, Robin Mancher, 

Daniel Pekarsky. Dalia Pollack 

COPYTO: 

I. Review of minutes from November 28, 1995 Staff tetecon 

A. CALENDARING 

3 hours each day of CIJE professional staff time at the Israel 

Goals meeting wlll be devoted to reviewing ttie worl<plan on: 

Building the Profession (1 day). Content and Program (1 day) 

and Communi1y Moblllzatton (2 days). 

Assignment ADH will have the 1996 workplan completed by December 13, 

Assignment 1995, SFA and ADH will complete the 1996 budget by December 

Assignment 10, 1995. All sta ff should send ADH e-ma ll regarding what they 

hove eliminated from the 1996 workplan. 

Additiona l Important dates are as tonows: 

Feb 6, 7 - Seymour Fox w ill be In Boston (possible meeting w/ NR) 

Feb a - staff day w ith M. Rosenal< Including DNP 

Feb 13 - Luncheon Seminar with M. Rosenak 

Feb 14 - possible day on Community Goals 

Assignment NR will schedule a few hours in Israel with M. Rosenak and DNP 

Assignment to prime Rosenak for his consulting with CIJE. BWH and NR wm 

meet wl1n M. Rosenak regarding his book. 

8. BEST PRACTICES 

Assignment BWH and ADH will speak with A. Finkelstein regarding lnvltlng P. 

Margolius to the steering Committee meeting on January 22nd. 

P .2 
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C. GENERAL ASS EMBLY 

NR took port In a recent telecon debriefing for the General 

Assignment Assembly planning committee. NR WIii continue work on 

beginning a conversation within the p lanning committee about 

new Ideas for next year's GA 

U. Update Reports 

A ARYEH RUBIN MEETING 

NR. ADH and Aryeh Rubin met to discuss A. Rubin's Interests In 

promoting positive change In day school education and in 

technology. A. Rubin Is Interested in Improving his daughter's 

school In Florlda and in creating change on a national level. We 

wlll keep him In mind for future projects. 

B. CUMMINGS FOUNDATION BOARD MEETING 

ADH and BWH spoke at the Cummings Foundation Board 

meeting on December 7, 1995. The presentation covered CIJE 

and our goals, supplementary schools and how to improve 

them, a general discussion of current CIJE activities, and the 

Interest in moving toward a National Center for Jewish 

Leadership. The conversation focused on Cummings 

Foundation Interests and what CIJE hos developed with 

Cummings Foundation funds (I.e. ECEt TEI, etc.). Ruth Cummings 

Sorenson is a major person of interest at the Cummings 

Foundation and should be encouraged to be on our Boord. 

C. EARLY CHILDHOOD 

GZD is currently focused on putting together an early childhood 

academic advisory group with the goal of creating a policy 

b rief and a plan for action for early childhood. Yet to be 

discussed In the forum of early childhood, Is the possibility of 

establishing a model school or laboratory 

P.3 



18 DEC '95 1s:2a C.I. J.E. 

3 

D. Wertlelb and F. Jacobs of Tufts University a re posslble choices 

tor the advisory group. The plan will be to focus on a key 

individual who can be brought to Israel for the Summer of 1996 

together with the group of professors. 

D. EVALUATION INSTITUTE 

The January Evaluation consultation will not take place. We must 

Assignment notify o il previously Interested communities. 8. Neufeld, a 

HaNard faculty member with expertise In the field of qualltat!ve 

evaluation, will attend the February 11, 1996 Hirshhom meeting os 

well as the Summer lnstlMe for Professors of Education. 

We ore considering giving 8 .. Neufeld's company, Education 

Matters, a piece of the Evaluat1on lnstiMe to organize. In 

preparation, B. Neufeld should spend a day with AG, EG, J. 

Ruskay, and M. Gurvls to get a sense of the Issues a nd of who wlll 

eventually use the tra ined educational consultants. 

Assignment BWH will make contact with D. Hirshhom's daughter before the 

January 11, 1996 Hlrshhom meeting. 

E. BRANDEIS PLANNING GROUP 

The Brandeis Task Force meeting. held December 5, 1995, was 

the opening of the new Brandeis planning committee. This 

meeting gave committee members an opportunity to outline the 

plan and allowed each faculty member to describe what th_ey 

felt they could bring to the p rocess. ADH and BWH wlll return to 

Brandeis on January 25. 1996 for the next stage of the process. 

F. TEACHER EDUCATOR INSTITUTE 

The curriculum developing for the December 10-14, 1995 

Teacher Educator Institute (TEI) looks excellent. D. Boll and S. 

Feimon-Nemser will agaJn toke part In the teaching. At a later 

date staff wlll meet to d iscuss the TEI curriculum as a group. 

P.4 
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G. WEXNER HERITAGE INSTITUTE ALUMNI WEEKEND 

Staff attending the Wexnar Heritage Institute Alumni Weekend on 

December 1, 2 and 3, 1995 were pleased with the weekend's 

outcome. The theoretica l focus recommended by CIJE was 

effective. The question which developed from this weekend Is 

how to d eal wfth New York leadershlp when the plethora of 

solutlons to the problem of Jewish education itself becomes a 

Assignment part of the Issue. ADH and N. Lauter wlll meet to discuss the 

goals and outcomes of the weekend. 

For the future we must consider how to move the CIJEfWexner 

Assignment retcrtionshlp beyond M. Paley. staff will discuss the possibility of 

using M. Paley as a consultant next year and the impllcotlons of 

this on CIJE/Wemer relations. BWH noted that many of the 

Wexner Weekend attendees are people we should be working 

Assignment with . Staff must consider either how to Identity lndMduals with 

potential or how to develop a module ""1th which to approach 

each of these communities. 

P.5 



CIJE ASSIGNMENTS 

NO. DESCRJPTION ASSIGNED DATE DUE DATE 
TO ASSIGNED 

I. Discuss Speilberg work in relation to A. ADH, NR November28, 1995 December 6, 1995 
Rubin meeting. 

2. BWH to meet with A. Finkelstein regarding BWH November 28, 1995 December 6, 1995 
th.e JCCA segement of the Steering 
Committee meeting. 

., 

.). Discuss inviting P. Margolis to the Steering ADH November 28, 1995 December 15, 1995 
Committee meeting w/A. Finkelstein 

4. Write up one-page ideas for potential CIJE GZD,NR November 28, 1995 December 15, 1995 
work with Speilberg, 

5. Discuss Speilberg work with R. Levin. GZD November 28, 1995 December 15, 1995 

6. Complete the 1996 CIJE workplan. ADH December 7, 1995 December 13, 1995 

7. Complete the 1996 CIJE budget. Sf A, ADH December 7, 1995 December I 0, 1995 

8. E-mail ADH about possible cuts from 1996 Staff December 7, 1995 December 10, 1995 
CIJE workplan. 

9. Meet with M. Rosenak and DNP in Israel. NR December 7, 1995 January 4, 1996 

10. Meet with M. Rosenak regarding his book. BWH, NR December 7, 1995 January 4, 1996 

11. Continue working on bringing new ideas NR December 7, 1995 Ongoing 
into next year's GA. 

12. Contact D. Hirshhorn's daughter before the BWH December 7, 1995 January 8, 1996 
January 11 , 1996 Hirshhom mee~ing. 

13. Meet with N. Laufer to discuss outcomes of ADH December 7, 1995 January 22, 1996 
tbe Wexner Heritage Alumni weekend. 

14. Discuss how to move the CIJE/Wexner Staff December 7, 1995 January 22, 1996 
relationship beyond t,.,1. Paley. 

15. Consider how to identify individuals with Staff December 7, 1995 January 22, 1996 
potential from the Wexner weekend and 
consider developing a module with which t 
approach communities in the New York 
area. 
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MINUTES: 

DATE OF MEmNG: 

CIJE STAFF MEETING 

DECEMBER 8, 1995 
DATE MINUTES ISSUED: 

PARTICIPANTS: Gail Dorph. Barry Holtz. Alan Hoffmann. Josie 

Mowlem. Debra Perrin (sec'y), Dalla Pollock, Nessa 

Rapoport 

COPYTO: Shella Allenick, Adorn Gomoran. Bien Gold rlng. 

Virginia Levi, Morton Mandel. Robin Mencher, 

Doniel Pekarsky 

I. Friends of Jewi$h Education Malllng Ust 

Assignment NR wm speak with Michelle S~llum about working on o Friends ot 
Jewish Education Malllng List. This is a master 11st for the CIJE 

Board Semina r and other CIJE mailings and a ctlvltf es. If she 

agrees to do the work, Michelle wlll be a sked to attend the 

malling list meeting on January 9. 1996. 

11 JCCA camping 

Assignment DNP has written a report of the JCCA comping meeting In 

Washington, DC. This report will go Into the steering Committee 

books for the January 22, 1996 meeting. 

The JCCA meeting In Washington brought the notion of 

education teams to the JCC camp sefflng. Jewish Education 

Directors, Camp Directors, and Executive Directors of JCC's 

together explored goats successfully. CIJE's continued work 

within this setttng should a lso focus on the JCCA Biennial. Future 

options are: 1) committfng CIJE work to a single comp (I.e. Joy 

Roth's camp In MIiwaukee). 2) creating the same learning forum 
as we had In Washington with a d ifferent group, 3) creattng the 

some learning forum wtth lay people/ professlonals. Analyzing 

these options will take place at the January Goals Seminar In 

Israel. 

P .6 
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The January steering Committee of January 22nd, 1996 will focus 

on how CIJE should conttnue In the area of Informal education. 

We must consider where our emphasis on camps should be, 

either on JCC camps or In a national center for Jewish comping. 

Assignment BWH will staff the comping program for CIJE. ADH and BWH may 

Assignment meet with a prospective funder for a camping Initiative in 

January, 

Assignment 

Assignment 

Open Issues on CIJE's agenda with the JCCA Include: 

1. A Flnkelsteln's agenda. ADH and BWH will discuss both 

camping and the Best Practices volume with A Finkelstein 

prior to the January 22. 1996 meeting. Also to be 

considered for the steering Committee: additional 

participants from the JCCA and what wlll be the ongoing 

CIJE/ JCCA activities. 

2. Goals: Professional staff will d iscuss goals within the 

framework of Jewish comping (MIiwaukee), while In 

Israel. 

3. Funding for camping: New lnltlattves, If potentia l funders 

could be found. may result In a large p roject wtth a new 

staff member. 

Ill Calendar Changes 

GZD wlll undergo knee surgery on January 15th, 1996. Calendar 

changes due to her surgery are as follows: 

Assignment January 10, 1996 - BWH wi ll participate In the Principals Institute 

v.Jith the Principal Council In MIiwaukee 

Assignment January 12, 1996 - BWH wlll attend the first meettng of the CAJE 

(Center for the Advance ot Jewish 

Education) commtttee in Baltimore. 

P.7 
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Assignment 
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January 15. 1996 - AG/EG/ADH will meet In Ann Arbor without 

GZD to d iscuss MEF and 1tie workplan 

January 16, 1996 - The full-day staff meeting has been 

canceled. DSP will reschedule for January 

21. 1996 If EG and AG are available, NR will 

ask s. Hoffman to attend. 

January 17, 1996 - The CIJE/UJA/Federatlon meeting has been 

canceled. This will be rescheduled for late 

January when GZD can attend. 

January 19, 1996 - MLM will be in NYC and ADH is with him all 

day. 

January 21, 1996 - The Evaluation lnstftute In Boston hos been 

cancelled. 

January 22. 1996 - GZD will miss the Steering Committee 

meeting . DTP will attend. 

Assignment January 23, 1996 - GZD wlll cancel her Atlanta visit 

January 24, 1996 - Elaine Cohen will visit CIJE to mee1 

w/ADH/GZD 

Assignment JM will schedule a CIJE p rofessional staff meeting with D.Scher In 

New York. 

IV. Mlchael Rosenak 

The schedule for Michael Rosenak·s work with CIJE will be as 

follows: 

February 8, 1996 - M. Rosenak/DNP/CIJE meeting 

February 13. 1996- M. Rosenak Luncheon Seminar 

February 14, 1996 - Community Moblllzatlon meeting w/M. 
Rosenok 

The focus of the Community Moblllzatlon meeting will be to 
create a conversation about M. Rosenak's Goals paper and how 

the Issues he d iscusses relate to our work. This meting wlll 

depend on the partlclpatfon ot a few key attendees (Sheingold, 

Ruskay, etc.) 
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Assignment NR will Invite possible attet"ldees and will report to staff on her 

progress. 

Assignment BWH will arrange a meeting vJith M. Rosenak and the Atlanta 

community while Rosenak Is In the U.S. In connection with the 

new Atlanta Community school. 

V. Planning for Israel 

Assignment GZD Is speaking to Suzonnah Cohen obout arranging a meeting 

Assignment with Prof. Twersky while CIJE professional staff Is In Israel. DNP 

and D. Marom are wor1<1ng on the agenda and timing of the 

Goals consuttotlon. 

Shmuel Benalal wlll be In the U.S. In February 1or ten days to meet 

wlth two groups of professors. The Professors steering Committee. 

Inc luding SF, S. Benalal, S. Weinberg, D. Ball, B. Neufeld, ADH, EG, 

<1nd GZD, wlll convene o group of protessors with Input about 

programming. This may take place a Harvard University while SF 

is there. 

VI. America On Une 

CIJE on America On Uns (AOL) would give oil of North America 

Assignment access to our current activities a nd publications. NR wlll look Into 

Assignment putting us on line with AOL JM w ill report on Shamash and our 

rights as founders of the Shamosh network. 

VII. Cindy ChaZan 

Cindy Chazan would Ilka to bring 2 or 4 people from her 

Assignment community to meet with CUE In January. GZD will c oordinate. 

P.9 
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YIU. Usa Malik 

Assignment Usa Malik. a graduate of the stanford Ph.D. progrom 'with a MBA 

had planned on visiting CIJE for the last two weeks in January, 

Assignment with a view towards engaging her In CIJE's work in 1996/ 7. ADH 

will contact her regarding changing these dates. 

P . 10 
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#1 15-DEC-1995 11 :27:54.24 NEWMAIL 
To: Gail Dorph <73321.1217@compuserve.com>, 
Adam Gamoran < gamoran@ssc.wisc.edu >, 
Ellen Gold ring < goldrieb@ctrvax.vanderbilt.edu >, 
Alan Hoffmann < 73321.1220@compuserve.com >, 
Barry Holtz < 73321 .1221@compuserve.com >, 
Nessa Rapoport < 7 4671 .3370@compuserve.com >, 
Bill Robinson < 74104.3335@compuserve.com> 

Message-id: <951215171457 74043.423 BHT92-1@CompuServe.COM> 
Content-transfer-encoding: 7BIT -

Hi All: 

I returned a call this morning from Ruth Seldon at the American Jewish Yearbook. 
She called CIJE at the suggestion of Leora Isaacs. Two sociologists (unnamed) 
are writing an article for the American Jewish Yearbook about Israelis in the US 
of A. They are looking for data about numbers of Israelis teaching in Jewish 
schools in the US. She wants to know if we can give her a Nat'I. estimate, a 
percentage, or information about the variance in numbers of Israeli teachers in 
different cities. Her phone number is: 212-751-4000 x304. 

Robin 

Press RETURN for more ... 

MAIL> 

s -c +; ' 
" ~ \ J 

\S 41 I~ 

~V\' \ 

to~ 7~ \ I f /o 
L ,4 . 2,.. l; o/6 



• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 

Fro., : 
To: 
CC : 
~ .. b j: 

1::./IGLI::.: : 'A"U',A •1 

I 11:. "7 t. u l j. 4 'j "'c nm nu• er vP • c cm" 
u/1 I I, ~ I Lf"N, Qlf L, •L•r,, r,>Ml,PA I 
f(r ; E;-'ucators C.lti 

ff rio'lor!y of'IJrc•s, I will till •n<> ~JY rters'ln . I c;,n t•Ll her th"•: of 
tPaCll"rs wh" arn TsrdPli horn in o~r ~-cily s•rrPl" C?'O , olus the :: • s -f or 
tiree cities ~h,t are n11ch fiionrr (f'ost'ln: 17', L~ : 2'\:0, "iami : l'i); of 
sJpolenirntary srhr,ol •e•chers aria ,Q:, of -iay schcnl Juo~ica teachnrs> . 

• 
i • 

\ • I 

J• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 



• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 

Fro 111 : 
T :i : 

([ : 
::,JD j : 

[t'!,"gol"'ciPilot . msu~l'dll" 1'1·0t(-1Cj05 211 : 'C :4 '1 . 06 
I r• ~ 11 y arr ~ r ..i ,--. ;-- s c; c • w ; s c • Pd u .. 

I o;r,ie t i-Ar1!!r, ran Teachers 

K"turn-path: <g«'l ➔o>:>i lct . ... su . rou> 
~"C<>iverl : from "Ul"He .s sc .w hr . <'uu by ssc . ,.isc . Pcu CPMCF vs . a - ~ 11129 7 5 ) 

i d (1'11MYVR'J2LY'(51'TUF \lf;;"lssc . 1aisc . rcu> t o r garro r ;i/ln!ssc .1oi sc . ,,du ; Mon , 
'8 Dl'c 1"9c; ">O :1n:;1:, · <'61'10 (CST> 

1hc('ived : tro"' ..-;101 0 1 . cl . rnsu . erlu ty E'un i ce . ssc •• isc . eou; irl AA20023 ; 5 . oS /4.S; 
" on, 1n f'ec 1 yQ5 20: "'t:~t. - Uf-0/1 

Hncpived : from "Ola by rilot01 . ~ l. lf'lu. edu C'l . h . 1 ,/H"-U- 2 . 10) i d VA.\.H90l; ~on , 
lo Uec 1n9c; "'1 •lP:~1 - fl~"tO 

03\P ; l'\nn , 1 8 C~c !HJ<; ]1 :1°: 01 - /15(\Q 
From: JoldaJnilo •.msu . ,.cu rs+eve C:oln ) 
::>.JO.iect: lsrdi:- li-llmrr ican IParhrr5 
X- S,m".le r: gold,. r , tor. r,rn . Pdu 
T:,: ::i ~mnran1s sc . wise . ,.cu 
~1<>s,;age -i d : (1S'"51 219n,1!l . 'l~A•7°01.n,lotJl . c l . rr su . e--iu> 
Mf1"-vers i on : 1.0 
,<- 1,1i ler : \.linno'-S [tJ<Jn ra Ve r sion 1 . £ . 4 
L)r1ten t-t ypP: t"xt/nl a i n i cli.irsi>t· '•u~- a<;ci i" 
L:>ntent -transfe r- pnco'1 i ny: .,UTl 

()Pa r ~oam, 

r!Jt~ <;eldin of 'h " rm.-rican J"wish Vearhook gavP me your name ana a".loress . 
d'Tl working on a~ art,cl" nn lsr;,elis in the lJ . !: . Puth mcntioneo that you 
h~V" some 01ta on tneir occupaticnal involv"n"'rt, espE'cially w1 th r egard to 
eflpluymrn1 1s H"'bre.i teachers. rou l d you se,,o 1re II copy of your 1indings? 

jt eve Go l <' 

517 - _s1+7-7,7o (hl 
:> fE •'E •1 J . G'lL n 
l)<>p ~rtmrnt of 5"ciolo '1)' 

1:1°rkeyHdl l 
Mi c hi o J n c t at ,., I n i v e r ,; i • y 
c~st Lansin1, ~r 111~2 1 . • •1 1 1 
P ~ o ne : C 51 " > "5 .. - ,. 3 ~ 2 
F,x :(517)/3?-?~,;6 
:1<>s ,;age Phone (5 '7 3,~ - t;1,4n 
i: - m a i l : g Cl l '1cl P i tot • .,, s u • Pou 

• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 
• 



SSCB$ type ant122795.asc 
Adam's notes 
meeting with Annette Hochstein, Mandel Institute, 12/27/95 

(these notes are not exactly in order of our discussion; I've 
reorganized a bit to highlight what I thought was most important) 

We discussed 4 C:IJE topics: MEF priorities, "what have we learned from MEF", 
informal education, and the 3-city educational leaders paper. 

1. MEF priorities 
Annette's sense is that evaluation of CIJE initiatives is the top priority 
for MEF. I gave her an update on the evaluation of TEI, along with some 
relevant material. I explained that what's being eval uated is h ow 
professional development activities change in the focal communities as 
a consequence of participation in TEI. I pointed to the summary of 
goals in "Document #1", but unfortunately I did not have t h e professiona l 
development instrument with me, and this needs to be sent to Annette. 
I also gave an update on the Evaluation Institute, noting that we plan t o 
discuss this further on Jan 15. 

2. "What have we learned from MEF" 
Annette was very supportive of t he idea of taking a close look at what 
we have learned from our 3/4 y e ars of field work . In her view this would be 
worthwhile only if AG and EG are t aking t he lead . She suggested that 
new interviews might be conducted, yet I was hesit ant to carry out a 
full-blown follow-up of either the communities or CIJE , h oping to rely 
more on data and documents t hat are already available , with a few interviews 
to fill holes. We will discuss this further on Jan 15 . 

Annette noted some examples of possible topics that might be addressed in 
this review: 

lay leadership how much has it bee n developed, for CIJE and in the 
Lead Communities? 

CIJE is now focusing o n individual projects instead of strategic p l anning 
on a community-wide basis . Is this an effective appr o ach? 

What is the overall image of CIJE, and how has it changed o v er the yea rs? 

These are just examples, but they should help us discuss the idea. 

3. Informal education 
Once again it was clear in our discussion that we really don't know what 
we want to do in this arena. Do we want some sort of survey of educators 
in informal settings? Maybe, Annette thought, but this would probably be 
helpful only in the sense of "ammunition" for policy changes. Is that 
what we are seeking? 

This topic could be discussed at an MEF advisory committee meeting, bu t 
it would require a memo from AG to start off the discussion. 

Annette emphasized thinking broadly about informal education, including 
adult study groups which, as Erik Cohen's survey showe d, are v e ry popular 
in France . We agreed that there's a need for a diverse picture of 
informal education, bu t did not settle on a conceptual or methodological 
framework. 



SSCB$ type ant122795.edl 
Adam's meeting with Annette: 12/27/95 
Comments on theed leaders 3-city report from Annette and Mike I. 
NOTE: See Adam's conclusions at the end. 

Annette reported that she and Mike enjoyed reading the paper 
for their personal clarification . Much of it was useful and well 
done. Overall, however, they think it is best viewed as a working 
report rather than as a report for distribution. 

Annette was not able to tell from reading it who the audience was 
meant to be, and was quite surprised when I said the target was 
the 25 professors of Jewish higher education. She thinks the report 
would need to be sharper and more focused to make distribution appropriate. 
Mike thought there were two possibilities: either there should be a 
policy brief like the last one, focusing narrowly on a single issue, 
or a longer paper like this one could be distributed, but it would need 
to have a more focused story line , as well as a r icher context. Both 
felt that an ignorant reader would not have enough background to fully 
understand the report and its implications. Also, the recommendations 
came off as watered down . 

After I explained our goals for the paper, Annette thought it would 
be ok to give out this paper , or a moderatly improved version, to 
someone who had read a policy brief on the topic and wanted more 
information, but that it could not stand on its own. 

******************* 

Reflecting on all the comments we have received , I think we tried to 
accomplish too much in this paper. We tried to write an encyclopedic 
report in that we wanted to report the results of all our cross-tabs; 
yet at the same time we tossed in a few recommendations to try to 
give it a policy flavor. We brought in a few points from the outside 
to support our approach, but perhaps we didn't go into enough depth 
to really make the case. All this seems to have been too much for 
one paper to carry. 

I suggest that we keep it on the table for a short while longer. In the 
meantime , we should finish up and circulate the 3- city teachers report 
which is almost completed. Since it was written after the community 
reports, and after the policy brief, we knew very well what the main 
story line is, so it is somewhat more focused (though perhaps still 
shallow in some ways). Let's see what sort of reception this paper 
gets, and then decide what to do with the two of them. 

Adam 



MINUTES: CIJE STAFF MEETING 
OCTOBER 31 , 1995 
DECEMBER 15, 1995 

DATE OF MEETING: 
DATE MINUTES ISSUED: 
PARTICIPANTS: Gail Dorph, Barry Holtz, Alan Hoffmann, Josie Mowlem, 

Debra Perrin (sec'y), Dalia Pollack, Nessa Rapoport 
COPY TO: Sheila Allenick, Adam Gamoran, Ellen Goldring, 

Morton Mandel, Robin Mencher, Daniel Pekarsky 

I. Io Brief 

A. MINUTES 

ADH thanks RJM for her assistance in preparing last week's minutes so quick.lly! 

B. JOSIE MOWLEM - OFFICE PROCEDURES 

Assignment Josie Mowlem will be making all prioritazation of workload decisions for the CIJE 
administrative staff. Staff members should be aware that they are not to come to 
the administrative staff with their time constraints, but should approach JM 

Assignment directly with all concerns and considerations. JM, RJM, and DSP will meet each 
morning to go over the daily work load. 

Assignment 
Assignment 

C. STEERING COMMITTEE DOCUMENTS 

D. 

The GA document prepared by NR for the Steering Committee will highlight 
places where CIJE staff will be involved in the GA . 

GENERAL ASSEMBLY 

Staff will consider what materials they will require for the GA. Materials must 
be to RJM by November 8, 1995. RJM will verify that the CUE breakfast has 
been cancelled. 

Correction: Bill Berman will chair the Research and Evaluation Workshop, not 
the Synagogue Workshop. NR will attend. 

E. REFORM MOVEMENT 

The CIJE meeting with E. Yoffie ofUAHC could not be rescheduled. The 
meeting will be held on November 13, 1995, at 10:30 a.m. 
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F. SHAMASH NETWORK MEETING 

Assignment JM will report on the Sharnash Network meeting at our next staff meeting. 

G. WEXNER HERITAGE RETREAT - MOSHE GREENBERG PAPERS 

DNP will attend S. Dorph's session at the upcoming Wexner Retreat. 

H. JCCA CAMPING MEETING, WASHINGTON DC 

Assignment GZD will not be attending the JCCA Camping meeting. DSP will cancel her 
reservation. 

Assignment 

Assignment 
Assignment 

I. LUNCHEON SEMINAR 

Staff has assembled a list of invitees to the first Luncheon Seminar, scheduled to 
take place December 5, 1995. NR and JM will discuss further logistical 
arrangements. 

II. Integrated Report on Educational Leaders 

AG, EG, and BR joined us by telecon for this portion of the staff meeting. 

A. MANUAL 

The manual is finished. All feedback and comments have been integrated, as well 
as coding instructions. The title page wiJl describe this as Version 2.0, reflecting 
that although it is prepared for use, this is understood to be a document that can 
and will evolve over time. The manual will be housed in a looseleaf binder, 3-
hole punched, and soft-covered with color coding for sections. EG will bring a 
Spencer Survey as an example of graphic preference for NR. 

B. RJPPLES -- AG's PRESENTATION AT THE BOARD MEETING 

AG will mention during his Board Meeting presentation that "CUE is planning an 
evaluation day in January for new communities, in advance of having a full-blown 
evaluation institute." EG, AG, and GZD will discuss dates for this when EG and 
AG are in town. EG will mention the evaluation day at the General Assembly. 

C. INTEGRATED REPORT 

We've now heard back from all of the communities who've received the 



Assignment 

Assignment 

Assignment 
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Integrated Report. Now we must consider further dissmination. NR and GZD 
will go over the text and will decide if we can use this version for other 
communities. By the next staff meeting staff will decide the date that it is to go 
out. 

D . INTEGRATED FINAL REPORT ON TEACHERS 

The Integrated Final Report on Teachers is targeted to go out on November 15, 
1995. 

E. MEF TELECON 

BR will set up all bi-weekly MEF telecons. He will coordinate ADH's schedule 
with DSP. MEF minutes will be circulated to all CIJE staff. 

ill. UJA/Federation 

On January 17, 1996, we have been invited by John Ruskay to meet with the 
UJA/Federation to brief them on CIJE. The question of evaluation is of major 
interest. The entire staff should be involved. 

IV. Calendaring 

A. STAFF DAY 

In conjunction with the UJA/Federation meeting of January 17. 1996, we will 
hold a full-staff meeting day to take place on January 16, 1996. The evaluation 
institute will take place either January 15 or 21, 1996, to be announced at the 
Board Meeting. 

B. ISRAEL RESEARCH CONFERENCE 

The Israel Research Conference begins July 29, 1996. Shmuel ben Halal will 
make all arrangements for CIJE staff. BWH will discuss CIJE presentations with 
conference planners. 

V. JCCA Camping meeting 

The JCCA camping meeting will be organized with a presentation of Michael 
Rosenack's ideas on goals. BWH and L. Rubin will meet on November 1, 1995 to 
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discuss the particulars. This is a preparatory meeting in nature. 

VI. Budgeting 

Staff will be receiving monthly updates of budgets. Budgeted items that can be 
carried over into the next year are limited to items that have been planned and 
finalized in the current year. 

vn. Summer Seminar for Professors of Education 

Semour Fox and Shmuel Vygoda will be the Israel contact people for the Summer 
Seminar for Professors of Education. CIJE contacts will be ADH and GZD. 
Sharon Feiman-Nemser will be in touch with SF regarding the planning process. 
Suggested attendees are as follows: 

1. S. Stodolsky 10. S. Weinberg 
2. EG 11. P. Grossman 
3. AG 12. A. B. Cutler 
4. S. Feiman-Nemser 13 . D.Chazan 
5. D. Ball 14. B. Firestone 
6. B. Neufeld 15. G. Noam 
7. K. Zumwald 16. A. Lieberman 
8. D. Kerdeman 



CIJE ASSIGNMENTS 

NO. DESCRIPTION ASSIGNED DATE DUE DATE 
TO ASSIGNED 

I. JM to make all prioritization of workload JM October 31. 1995 Ongoing 
decisions for staff. 

2. JM, RJM, and DSP to meet every morning JM, RJM, DSP October 3 1, 1995 Ongoing 
to discuss workflow. 

3. Staff to give RJM all materials to be sent to Staff October 3 1, 1995 November 8, 1995 
the GA. 

4. JM to report on the Shamash network. JM October 3 J, 1995 November 13, 1995 

5. DSP to cancel GZD's reservation at the DSP October 3 1. 1995 November 13, 1995 
JCCA meeting in Washington, DC. 

6. NR and JM to discuss logistical needs for NR, JM October 3 1, 1995 November 13, 1995 
December 5, 1995 luncheon seminar. 

7. EG, AG, GZD to discuss dates for new EG,AG,GZD October 31, 1995 November 13, 1995 
community evaluation institute in January. 

8. EG to mention the upcoming new EG October 3 I , 1995 November 13, 1995 
community evaluation day at the GA. 

9. NR and GZD to consider the current NR, GZD October 31, 1995 November l3, 1995 
Integrated Report for dispensation to new 
communities. 

10. Staff to decide on a date for the Integrated Staff October 31 , 1995 November 13, 1995 
Report to go out to new communities. 

11. BR to set up bi-weekly MEF telecons. BR October 31. 1995 Ongoing 

CICUE\MINl/TESIASSCNMT 11 



MINUTES: 
DATE OF MEETING: 

CIJE STAFF MEETIN G 
NOVEMBER 13, 1995 
DECEMBER 15, 1995 DATE MINUTES ISSUED: 

PARTICIPANTS: Gail Dorph, Barry Holtz, Alan Hoffmann, Josie Mowlem, 
Debra Perrin (sec'y), Nessa Rapoport 

COPY TO: Sheila Allenick, Adam Gamoran, Ellen Goldring, 
Morton Mandel, Robin Mencher, Daniel Pekarsky, 
Dalia Pollack 

Ass ignment 
Assignment 
Assignment 

Assignment 

Assignment 

Assignment 

I. In Brief 

A. REVIEW OF OCTOBER 31, 1995 MINUTES 

1. Josie Mowlem - Office Procedures 

In January we will revisit the issues surrounding JM's prioritization of the office 
workload. 

2. CIJE Brochure 

NR will research and report on printing a new CIJE brochure. NR will find out 
if Sandee Brawarsky is available to work with her on it. Staff will consider 
necessary changes to be made. 

3. Policy Brief Mailing 

We' ve had no response from the policy brief mailing to the Federations. Staff 
will discuss the to,pic of how to reach the right people in the Federations at a 
future staff meeting. 

NR and JM will discuss disseminating the Sarna publication through the JCCA 
system. 

4. Creating a "Friends of Jewish Education" mailing list 

This mailing list will now be referred to as the "CIJE Main Contacts" mailing 
list. Ari Kellman and Michael Paley will be invited to attend this meeting (to be 
scheduled for January). NR will speak with A. Kellman to arrange a date. 

5. Speilberg 

The next Jewish Funders Meeting is scheduled for March 1-4, 1996. NR will 



Assignment 
Assignment 
Assignment 

Assignment 

Assignment 
Assignment 

Assignment 
Assignment 
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speak to VFL about it. She will follow up with Rachael Cowan to discuss 
potential CIJE involvement. 

6. JCC Camping 

BWH gave a brief summary of the JCC Camping meeting. Response to the 
program was good. The next step will include consulting with A. Finkelstein 
about how he would like to move the process forward. We will discuss a 2-day 
seminar in the early spring for the more serious, dedicated members of this 
group. The design should move us toward the summer. 

ADH \vill meet with A. Finkelstein to discuss bringing in Johnny Ariel as a 
joint CIJE/JCCA consultant. CIJE staff will meet with J. Ariel and DNP in 
Israel during December to discuss. This topic will remain on our agenda for 
further discussion. 

Il. TEI - December 10 - 14, 1995 

RJM will return to Cleveland to assist in running December's TEI. The next TEI is 
scheduled for February 19 - 22, 1996. 

ID. Summer Seminar for Professors of Education 

GZD wiU contact the Summer Seminar attendees with Shmuel Vygoda's name as 
our Israel contact. The formula for compensation of attendees will be three weeks at 
Ramat Rachel includin_g room and board, and a round-trip ticket to Israel. We will 
negotiate individually from there. S. Vigodah will hand-tailor arrangements for each 
person. 

JV. Torah U'Mesorah 

DSP will reschedule the Torah U'Mesorah/CIJE consultation for the week of 
January 8, 1996. She will contact Eric Yoffie' s office to reschedule for that week as 
well. 

V. January 22, 1996 Steering Committee meeting 

BWH will have a document on the Best Practices volume on JCCs prepared at least 
ten days in advance of the January 22, 1996 Steering Committee meeting. BWH will 
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Assignment 
Assignment 
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find out if S. Cohen is available to attend. 

We will also report on JCC Camping at this meeting. This will provide a good 
opportunity for weaving the issue of informal education throughout the Steering 
Committee agenda. BWH will discuss this topic with A. Finkelstein and will bring 
up Phil Margolis as a possible additional speaker. 

A. Finkelstein has the Steering Committee meeting on his calendar and looks forward 
to attending. 

VI. Workplan 

It is important that we finalize next year's workplan and budget. Staff should 
consider additional needs (i.e. additional professional/support staff) in terms of what 
we will be able to accomplish with added help. We will discuss the issues of 
organizational versus content capabilities at a later date. 

Professional staff will provide suggestions of 5 topics in their domain to be 
reconsidered from rollover to 1996, and two topics that will be added. ADH will 
meet with each staff member privately regarding this issue. Our continued interests 
at CIJE for 1996 will be on expanding our capacity, contracting our work, and 
sharpening our focus. 

VII. Lisa Malik 

Lisa Malik will intern at CIJE the last two weeks of January, 1996. 



CIJE ASSIGNMENTS 

NO. DESCRIPTION ASSIGNED DATE DUE DATE 
TO ASSIGNED 

I. Research and report on printing a new CIJE NR November 13, 1995 November 28, 1995 
brochure. 

2. Find out if Sandee Barasky is available to NR November 13, 1995 November 28, 1995 
work on a CIJE brochure. 

3. Consider necessary changes to be made to Staff November 13, I 995 December 8, 1995 
CIJE brochure. 

4. Discuss how to reach/mobilize people in Staff November 13, 1995 December 8, 1995 
the Federations. 

5. Discuss dispensing Sama publication to the JM,NR November 13, 1995 December 8, 1995 
JCCs. 

6. Arrange a date for the Friends of Jewish NR November 13, 1995 December 8, 1995 
Education mailing list meeting. 

7. Reschedule Torah U'Mesorah consultation DSP November 13, 1995 Dec.ember 8, 1995 
for week of January 8, 1996. 

8. Reschedule E. Yo'ffie visit for January. DSP November 13, 1995 December 8, 1995 

9. Meet w/A. Finkelstein re: J. Ariel. ADH November 13, 1995 December 8, 1995 

10. Ask S. Cohen ifhe will be able to attend BWH November 13, 1995 December 8, 1995 
the January 22, 1996 Steering Committee 
meeting. 

11.. Discuss S.C. meeting with A. Finkelstein BWH November 13, I 995 December 8, 1995 
and bring up P. Margolis as possible 
additional speaker. 

12. Provide suggestions of S topics to be GZD, BWH, NR November 13, 1995 December 8, 1995 
reconsidered from rollover into 1996 
workplan. 

13. Provide suggestions of two topics to be GZD, BWH,NR November 13, 1995 December 8, 1995 
added to 1996 workplan. 

14. Meet with J. Ariel and DNP in Israel to Staff November 13, 1995 January 9, 1995 
discuss JCC Camping. 

15. Give Summer Seminar attendees S. GZD November 13, 1995 January 9, 199S 
Vigodah's name as Israel contact. 

16. Prepare document on Best Practices volume BWH November 13, I 995 January 9, 1995 
on JCCs for Steering Committee meeting. 




