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2. Are there any findings that you would like to
challenge or don't necessarily agree with?

3. Are there guestions that are neither covered at
all nor adequately covered in the self-assessment?

4. wWhat planning issues from the self-assessment does
the panel need to discuss?

5. What information from the self-assessment should
the panel disseminate back to the program committee
and ultimately to the C0OJC?

6. What qguestions about the programs should be asked
of program participants and other key constituencies?

Our goals through both our own review and that of the
cutside readers are (1) to ensure the self-assessment is
an accurate and adequate view of the implementation
experience, and (2) to concretize what questions we need
to explore in the next phase of evaluation, which will be
structuring ways to hear from program participants,
parents, directors, rabbis and other key groups about
their COJC experiences.

While these self-assessments are program by program,
Federation staff will be developing an overall
self-assessment, which should be examined in a parallel
process by our lay leadership and the outside readers.

Program staff were given specific guidelines in developing
the self-assessment; these are also enclosed. 1In your
review, please consider both the guestions listed above
and the guidelines provided to the staff. I would like to
share your feedback first with the program staff, both as
a professional courtesy and to give them an opportunity to
respond to any questions.

If you would like, please mark up the documents as you
read them with your comments and guestions. Send me a
copy, and I will make sure it gets to the program staff.
After this phase, we should find a way to compile your
reactions for our lay leadership.

Please note that at this point, the self-assessments are
only for the purpose of better understanding and
implementing our own projects. These should not be
distributed. At some later point, we will want to discuss
how to share information on ocur experience with the
national Jewish educational community.
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Thanks in advance for your time and input on this; I look
forward to your reactions. In the meantime, please let me
know if you have any questions.

Sincerely yours,

Daniel 5. Blain

cc: Mark Gurvis



The Jewish Comm UNiTYIFEdERATiON of Cleveland

1750 EUCLID AYENUE - CLEYELAND, OHIO 4411% - PHONE (218) 5456-2200 * FAX # (216) 8561-1230

December 3, 1971

MEMORANDUM

TD= CDJC Professionals
FROM: Daniel Blain
RE= COJC Program Self Assessments

We would like to move forward with the idea of developing
COJC program self-assessments as part of our evaluation
process. It is our hope that these self-assessments will
provide a thorough description of the experience in
implementing each program, documenting successes and
describing challenges and issues arising in
implementation. Federation will be responsible for a
self-assessment of COJC, including the overall praduct and
the ongoing implementation process.

The self-assessments should include:

(1) an update of February 1991 progress report
sections relating to the program;

(2) refinement of the gonal statements provided
in the progvess reports;

{3) listing of all congregations and schools where
program is operating, with one sentance
description of what program is doing in each
setting;

{4> assessment of strengths and weaknesses of
programsg

{5) discussion of issues arising through
implementations

(6} discussion of how and where program interacts
with other COJC programs and the effects of that
interactiong

(7) discussion of what on-going evaluation processes
are currently being utilized by the program;

(8) listing of additional questions agency would like
to learn about the program, but is not able to
get at.

President ® Max R. Friedmax ® Vice-Presidents ® Robert Silverman ® Mormy Weiss @ Sally H. Wentheim

Taeasurer * Roberr Goldberg ® Associare Taeasunen ® Peten Rzephka ¢ Execurive Vice-President © Stephen H. Hoffman



C0JC Self-Assessment, page 2

At the HNovember 13 mini-retreat additional questions were
developed on four programs: Cleveland Fellows, In—Service
Education, Project Curriculum Renewal and Retreat
Institute. "These questions will be passed an to staff
doing assessments of these programs, and should be covered
as much as possible in the self—-assessment.

The self—assessements are due by Friday, January 31, 1992.
Please limit the self-assessment to 15 pages. The

sel f-assessment should be based on your experience in
inplemention and on any evaluations already conducteds
please do not begin surveying constituent groups as part
of this effort. #ark and I are, of course, available to
review and camment on drafts prior to the due date. We do
not expect that any redrafting will be necessary on your
part after this stage.

Starting in February, COJC program panel meetings will be
held to review and discuss the self—-assessments, seek
clarification, and determine what, if any, additional
information is needed. The self-assessments will also be
shared with some outsiders, such as Byron Burnham and Adam
Gamaron, for their review and guestions.

COJC will build on the self-assessments by structuring
focus groups with key constituencies during the spring of
1992. The Commission will develop a list of questions to
be studied through these focus groups. Focus gvoups will
be led by someone outside the COJC process, but familiar
with the nuances of Jewish education and community. _
Please let me know of any one we should consider fer this

vole.

Flease do not hesitate te contact me with questions about
this plan. Thanks in advance for your time and effort.

ccs Executive Directors

attachments





















































































































CLEVELAND
COLLEGE OF
EWISH

TUDIES 26500 Shaker Boulevard  Beackwood, Obio 44122-7197 2164644050  Fax 216-464-5827

HEMoOoEREANDUDN

TU: Cleveland Feliows Review Panel
FROtS: Laniel Fekarsky

DATE March 24, 199 Dt

RE: Our recent meetling

FARNKANE AN AR R AL AR E AN R E RS AR RAANE AR N A B R R R R AT R R E R RN RN e R T

I round our recent meeting (on 3/12/9%2} extraordinarily stimulating and thought-
provoking, and 1 wanted to share with you some or my reactions. The rirst or
these is ths sense oI excitement that I relt during and arter the meeting. Our
Review Fanel meetings have evolved into a rorum that permits serious, candid
thinking (and even less rormed "thainking out loud")} concerning critical 1ssues 1n
Jewlsh educatlon-- 1sSsues That may have 1mplications not just ror the Cleveland
Fellows program but also Ior the larger project oI improving Jewish education 1in
Cleveland.

Second, an i1mpOrtant polnt tO emerge IOr me Ircm the meeting 1S that in cur
elrorts to undersccere areas thal deserve antentlon i1n the rirst year ol a nhiev
program, wWe may nave understated our acnievements and sense Or progress. This 1S
especlally true 1n two areas:

&} The s=xXtent Or cur L&Tully S SONLIlbUuLions ©H the local communlty; and
B) tne STrong CChTIilPbutlcon that can pe 2Xpected Irom the Fellows
themseitves. Wkith respect o thls _ast polnt, 1n empnaslzing The Tact

tnat graduateés o our program might not be immedilately reaay ror
SUpPer-sTar Status out in the rieid, we may have under-emphasized both
ln The meetlng and 1n the document the contributions that,
indiviaually and as a cohort, the Fellows will be capable oI making
With two vears of serious study and preparation under thelr belts.
¥W1lth such preparation and with the continulng support of tne Feliows
Frogram, graduates or the program wiil he well-situated to make
lmportant contributions 1n the settings 1in which they will pe placed.
Both these matters need to be emphasized 1n the re-drart or the seli-
assessment,

¥nird, I relt that 1n the course Or The mMesTing a L1irst drart of wnat might be =
mere comprehenslve COMMUNILY apPpro&cn To leaQsrshlp Aevelopment began To emerde,
&n appreach whlen builds on put goes beyond what 1s already in place 1n
Cleveland. Tnics <-tisred approach enphasized:

A Consntuent Agency of the Jeursh Communtty Federation of Clevelond
dp/ml:mary: memopane













II.

III.

PHILOSOPHY OF PCR

An understanding of the following PCR beliefs about
the role of curriculum in education is an essential
prereguisite to the evaluation of PBCR.

A. Written curriculum offers an effective means of
improving and shaping Jewish education;

B. Creative and gqualitative written curriculum
improves the effectiveness of the educational
experience in and beyond the classroom;

C. Curriculum development is a school-based
cooperative process with roles for lay leaders,
parents, rabbis, teachers, school director and
PCR curriculum specialists;

D. The written curriculum must be usable by the
Jewish educator assigned to implement it;

E. The written curriculum must grow out of the
school’s goals, relate to the reasons why the
curriculum is being taught, offer a wide
selection of teaching/learning methodologies and
include all the print, media and other resources
teachers, students and parents will need;

F. Effective curriculum implementation requires
training in the use of the curriculum and
in~class support for teachers.

THE PCR FORMATIVE EVALUATION PROCESS

Built into PCR is an on-going, formative evaluation
process based on the "Multiple Method" approach to
educational evaluation. This model was chosen by
PCR staff (with Committee approval) following
extensive research and discussion with nationally
recognized educational evaluators and participation
in a national institute on evaluation sponsored by
the Association for Supervision and Curriculum
Development (ASCD).

The "Multiple Method" approach is designed to reduce
evaluation bias by gathering data from a variety of
sources through multiple methods. In the case of
PCR, data derive from school lay leaders, teachers,
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IV.

school directors, subject area specialists and PCR
staff. To a lesser extent, students provide
feedback as well. Data are collected in a variety
of ways including personal interviews, group
meetings, teacher and school director evaluation
forms and anecdotal reports to PCR staff.

It is not unusual for different participants to
express different views about what is important and
what is, or is not, working. Sometimes the
discrepancies in data are explainable and sometimes
they require further exploration. For example, two
out of three teachers may report a particular
activity was highly successful while one teacher
may report the same activity was a complete failure.
In such a case, PCR staff would discuss the findings
with the school director who may explain the
negative response as an indicator of the
respondent’s weakness rather than the activity’s
weakness, On the other hand, the director may have
no explanation in which case PCR staff meets wif

the teachers to explore what happened.

Each phase of PCR’s intensive curriculum work is
evaluated twice each year with an eye to
improvement. Each evaluation considers three
broadly phrased questions: What is working? What
are we doing that can be improved? What is not
working and needs to be changed or eliminated?

ASSESSING THE ATTAINMENT OF PCR GOALS

PCR was designed primarily to help schools
articulate their educational goals, identify areas
of curriculum need and adapt/develop and implement
new curriculum. The PCR approach calls for the
participation of key stakeholders in the school and
seeks to impart the minimal skills necessary for a
school to continue to develop curriculum under its
own initiative.

Over the past three years, PCR has also become a
curriculum resource for the larger community as
well. PCR staff has influenced the quality of
community educational programs by acting as program
consultants and providing quality resource
materials.



An evaluation of the degree to which PCR has
progressed toward achieving these two major
functions is detailed below.

Assessment of Three-Year Intensive Project

Goal 1: Admit two schools each year into the PCR
intensive project with a maximum of six schools
participating at any one time.

Assegssment: PCR attracted 18 schools to volunteer
for admittance into the three-year project. PCR has
succeeded in admitting two schools each year, with
six schools presently engaged in the intensive
project and two schools having participated in the
pilot study phase.

Goal 2: Assist participating schools to articulate
and write statements of philosophy and goals to
gquide their school’s curriculum development.

Assessment: PCR has assisted all eight schools to
date in writing or rewriting their philosophy and
goals statements. Furthermore, this part of the PCR
process has been a vehicle for identifying other
problems--curricular, organizational, etc.
--confronting each school.

Goal 3: Analyze school curriculum for consistency
with school goals and intermal organizational
appropriateness and adopt or create curriculum
designs.

Assessment: PCR’s use of numerous instruments to
analyze each school’s written and taught curricula
has successfully demonstrated school weaknesses and
strengths. PCR staff has significantly helped to
redesign each school’s overall educational program
based on an analysis of the school’s curriculum and
goals, principles of child development and sound
pedagogic practices. This achievement requires
further explanation because it encompasses an
enormous amount of work and stretches staff’s
skills. BEach school that participates in the
three-year intensive project brings to the process
curriculum and school programs that are fraught with
problems which typically include:




--The same subjects being taught in the same way at
multiple grade levels. (For example, unplanned
repetitive teaching of Jewish holidays, especially
in the primary grades);

--Biblical stories taught in grades K-3 with
virtually no attention to Tanach or other
traditional texts in later grades;

~=0Overloaded school programs that attempt to teach
every facet of Jewish life and history in three
hours of instruction per week;

--Courses that are at inappropriate grade levels or
totally unrelated to a school’s primary
educational goals;

--History courses that lack meaning or relevance and
often attempt to cover thousands of years in a
single course;

When a school decides which area of curriculum it
wants to develop during its participation in PCR,
PCR staff immediately begin to help redesign the
school program to accommodate the new curriculum.
For example, work at one school involved changing
its confirmation class from Monday evening to Sunday
morning both for parental convenience and to
increase interaction between confirmation students
and other students.

Goal 4: Train selected school staff in developing
creative and effective lesson plans.

Assessment: Each year, PCR staff conducts between
40-60 hours of in-serviece education for all
participating teachers in PCR schools. At least
half of this time is used for lesson planning with
some 80% of the participants actually using their
training. Although only a relatively small number
of teachers have enough knowledge of Judaism or
pedagogy to develop creative lessons, the PCR
lesson-planning approach makes it much easier for
capable teachers to achieve greater creativity and
lesson continuity.

Unlike traditional lesson planning formats, the PCR
approach views lesson planning and learning as a
process of discovering and creating meaning. The
PCR approach stipulates that every program or lesson
must include continuity among lesson objectives,
resources and teaching activities. However,
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teachers are encouraged to begin their planning
through any of the three compenents, so long as all
are adequately addressed. Unlike traditional
approaches that require teachers first to identify
objectives, the PCR approach does not limit which
compenent may serve as the catalyst for the lesson.

Goal 5: Help schools imstitutionalize curriculum
improvement policies and procedures through school
boards and curriculum oversight committees.

Assessment: Each participating school has formed
curriculum oversight committees which include lay
leaders, directors, parents and rabbis. While these
committees are very active in their first year,
their activity and frequency of meetings decreases
throughout the three-year process.

Conclusions: The three-year intensive project is the
oldest part of PCR (its pllot study dates back to
1987) and represents most of the work of PCR staff.
To date, PCR has succeeded in achieving most of its
goals.

Assessment of PCR Curriculum-Materials Development

While PCR emphasizes the importance of the
curriculum process, the process is only a means for
achieving the greater goal, i.e., the development of
creative and effective written curriculum in each
school.

Goal 1: Adapt/develop creative curriculum inc¢luding
clear learning objectives, varied teaching
activities, resources and supplementary information
needed for teaching the curriculum.

Assessment: PCR staff has worked with participating
teachers, subject-area specialists and research
assistants to develop six full curricula. (Two
schools are working cooperatively on one curriculum
while another school is just beginning to identify
the content area to be developed.) Each curriculum
includes a statement of student learning objectives,
multiple teaching activities and all necessary
resources. These are in various stages of
completion.



The following is a brief description of the
curricula developed through the three-year program.

da

Tefillah Curriculum for Conservative Students

Developed during the pilot study with B‘nai
Jeshurun, this curriculum is for students in
grades 3-9. It was designed to complement (not
repeat) the tefillah studies of the same
students who attended Beth Torah Hebrew School.

This was the first PCR curriculum and it is in
need of extensive revision, editing and
professional layout before it can be used
effectively in other schools. Because B‘nai
Jeshurun classes are conducted on Shabbat, the
curriculum includes only those teaching
activities halachically permissible in
Conservative Judaism. Additional activities
must be added to make the curriculum effective
for non-Shabbat teaching.

The New Primary Curriculum

Temple Emanu E1 Religious School, now in its
final year of PCR participation has created:

1) a new primary curriculum design and
2} approximately 50 of the 75 lesson plans
required to implement the design.

The primary curriculum design was developed by
PCR and Temple Emanu El staffs to eliminate the
redundant teaching of holidays and thus to make
the most effective use of instructional
opportunities in the primary grades while at the
same time being consonant with the Union of
American Hebrew Congregations’ William and
Prances Schuster Curriculum Guidelines.

The curriculum design specifies a basic theme at
each grade level: Kindergarten, Ani Yehudi (I
am a Jew); Grade one, Limud Torah (To Learn
Torah); and Grade Two, Klal Yisrael (The
Community of Israel}. A special feature of the
curriculum design is the inclusion of "Family
Days," four or five of which are designed into
each primary grade. On one of these days,



Ce.

members of the family are invited to school to
participate in experiential, educational
activities with their children. During this
time they jointly create craft items, use these
items to review the essence of the curriculum
topic under study (usually a Jewish holiday or
value) and with these craft items sit for an
instant family photo which becomes part of a
Family Day Photo Album. The purposes of the
Family Days are to:

l. educate parents about the Jewish holiday,
value or concept;

2. build Jewish family experiences which will
be remembered and cherished by both children
and adults;

3. promote positive feelings about being Jewish
and;

4. promote Jewish identity.

The Experiential Israel Curriculum

Developed with Park Synagogue teachers, this
curriculum is an entirely experiential
curriculum for grades 3 and 6. Originally,
grade 9 curriculum was also scheduled to be
developed. Due to the complexity of developing
grades 3 and 6 and in-service scheduling
difficulties, it was impossible to work on the
ninth grade component.

By far, this curriculum is the most inventive
and ambitious curriculum PCR staff has
developed. Students construct stage sets of
¥sraelil banks, shopping malls, food stores and
restaurants. They stock them with appropriate
articles that have been purchased and/or brought
back from Israel. Students also conduct their
own Zionist Congress to determine whether to
accept a temporary homeland in Uganda and play a
simulation game of the 1967 Six Day War that is
set on the moon in the year 2067. The
curriculum is now being implemented and
evaluated. Though several changes are
necessary, the curriculum is proving very
successful according to the teachers using it.
Because so much of the curriculum consists of
"non-print" resources, staff is still seeking a
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way of duplicating the curriculum for use in
other schools.

An Inquiry-Based Chumash Curriculum

PCR efforts at Beth Torah are focused on
creating a Chumash curriculum design and
supporting lesson plans for grades 5, 6 and 7
(gimel, daled and hey}. The design and lessons
are being adapted from materials created over
the past twenty years by the Melton Research
Center for Jewish Education of the Jewish
Theological Seminary. The Melton Method of
teaching Chumash is inquiry based, i.e., a
method in which students learn to gquestion the
meanings of what they read. However, because
the Melton materials were developed for schools
with three one-hour Chumash classes per week and
because Beth Torah offers only two forty-minute
classes per week, the Melton curriculum design
and lesson plans must be revised and adapted to
the Beth Torah schedule.

PCR and Beth Torah staffs have made excellent
progress toward the development of the Chumash
curriculum, including:

1) Creating the new curriculum design which
specifies the content to be taught at each
grade level. The curriculum design includes
intensive study of portions of B'reishit and
Shmot in grades 5 and 6§ and, in grade 7, a
study of issues and broad questions which
are based on the content of the last three
books of the Chumash.

2) Teaching teachers the Melton method for
guiding student learning in Chumash. In
learning the Melton method, teachers have
observed a demonstration lesson and, in
turn, some have prepared and demonstrated
their own original lessons based on the
Melton model.

The curriculum work of PCR with Beth Torah
encompasses two class sessions per week for

three grade levels, i.e., approximately 180 class
periods.
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Contemporary Issues and Jewish Values

This is a three-year curriculum whose
development began at Suburban Temple and is now
being continued by teachers at Beth Am as well
at Suburban Temple. The curriculum, intended
for students in grades 7-9, is designed to be
taught simultaneously in all grades. This
means, for example, that all students study
about medical ethics or family relationships at
the same time. This arrangement enables school
directors to combine classes for increased
student interaction, special programs and parent
participation sessions. Because of the
simultaneous use, the curriculum must include a
three-year cycle of lessons.

The curriculum includes contemporary issues that
confront students as Jews and as American
teenagers. Issues include such topics as family
relationships, terrorism, anti-Semitism,
mercy-killing and environmentalism. Each issue
includes the study of such traditional Jewish
texts as the Bible, Mishnah, Gemorah, Pesach
Haggadah and Siddur. Not only do students
become familiar with the Written and Oral
Traditions of Judaism, but they come to
understand that what appear to be "their" issues
are really the same issues that have confronted
every generation of Jews.

The adaption and implementation of this
curriculum at Beth Am has proven successful
enough to warrant its continued dissemination to
additional schools.

PCR staff has also produced several monographs
on curriculum and “specialty" teaching guides on
subjects of common interest, such as:

--A tzedakah curriculum guide with learning
activities for students in grades K-7;

--A 10-page monograph on the culture and history

of Iraqi Jews for high school students and
adults;
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--A variety of retreat program activities
integrating the study of Jewish environmental
principles and the experience of nature for
students in grades 6-10.

Conclusions: The adaptability and effectiveness of
PCR~-developed curricula are being demonstrated in
the schools in which they are being used.
Additionally, PCR curricula have now been requested
by several local schools and by BJEs in other
communities.

Goal 2: Inteqrate family and beyond-the-classroom
experiences into classroom curriculum.

Assessment: All PCR curricula include a component
called, "Home Learning Activities." These
activities are part of the actual curriculum,
serving in place of "homework." They include
discussions, interviews and surveys which students
and parents or family members complete. Home
learning activities have begun to prove effective at
involving parents more in their children’s
education. Students and parents have responded
enthusiastically to Home Learning Activities as
reported to PCR staff by school directors and
teachers.

Additionally, the Contemporary Issues and Jewish
Values curriculum for students in grades 7-9
includes several joint class sessions for parents
and students. In-school family programs are largely
sponsored by the participating school and have
focused on such issues as drug abuse, anti-Semitism
and Jewish medical ethics. Typically these programs
include a large group presentation by a guest
speaker which is followed by small discussion
groups. Some schools have integrated parent-student
discussion groups while other schools have separate
groups for parents and students. More
parent/student family programs are planned for
future units of this curriculum.

Goal 3: Produce well-designed curricula employing a
standardized format.

PCR staff tries to include all the key components of
effective curriculum: standardized format that
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enables teachers to find what they are looking for
quickly and easily; graphics to enliven and better
communicate information; colorful hand-outs for
students and parents; a layout which makes it easy
for teachers to reproduce handouts; and a loose-leaf
format to accommodate revisions and expansions.

Publishing quality curriculum materials, however, is
very time-consuming and was not considered in the
original PCR design. Consequently, only a few of
the PCR curricula are published at the necessary
level of quality.

Conclusions: PCR is producing high quality
curriculum materials that are being received very
well by the majority of teachers using them. The
curricula are "resource rich," meaning they include
everything necessary for teaching the curriculum.
However, only if PCR staff is increased cam it, in a
timely fashion, puhlish and disseminate materials of
the same high quality and thus have the greatest
impact on improving the curriculum of Cleveland’s
Jewish schools.

Assessment of Quality and Effectiveness of PCR

Curricula

A comprehensive critique of a curriculum includes up
to 30 different items. For this evaluation, only
the six most important components of curriculum were
examined:

l. Accuracy of Content

All PCR curricula are written in their final
draft by PCR staff. The final draft is reviewed
by the Bureau’s Executive Vice President, a
subject area specialist and a professional
editor outside of the Bureau. PCR curricula are
highly accurate.

2. Relationship between Goals and Teaching

Activities

All PCR curricula identify student learning
goals which serve as the gquidelines for
selection of teaching activities. All teaching
activities are focused on the accomplishment of

13



the specified goals. O0f all curricula PCR staff
has reviewed, PCR curricula demonstrate the
closest relationship between goals and teaching
activities.

Age-Appropriateness of Lessons

The greatest value teachers provide to the PCR
process 1s ensuring that activities are
age-appropriate. When teachers implement PCR
curricula in their classrooms, they continue to
monitor the appropriateness of activities for
their students.

All PCR curricula are revised after their first
year of implementation in accordance with
teachers’ and students’ experiences. PCR
curricula evaluated by teachers, directors and
PCR staff are as age-appropriate as is possible.

Content Quality

Probably the greatest strength of PCR curricula
is the quality and comprehensiveness of their
content. All PCR curricula include teaching
activities and support materials culled from the
widest variety and highest quality of resources.
PCR curricula are "resource rich," providing
everything teachers need to use the curricula
effectively and successfully.

Curriculum Usability

Jewish educational history is filled with
quality curricula that failed to be usable by
teachers. PCR curricula are easily usable
because they:

a. Clearly present the relationship between
goals and teaching/learning activities;

b. Offer a wide variety of resources and
activities from which teachers may make
selections;

¢. Incorporate teacher experiences;

d. Offer ongoing implementation support.

Several PCR curricula are being used
successfully in different schools and different
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educational settings such as family education
programs, weekend retreats and Jewish summer
camps. The Issues and Values curriculum under
development with Suburban Temple teachers is now
being implemented at Beth Am Religious School.
Though Suburban is a Reform Jewish congregation
and Beth Am a Conservative one, the curriculum
is being adapted with little difficulty. These
examples demonstrate the usability and
adaptability of PCR curricula.

Impact on Student Learning

One of the most important questions to answer in
assessing curriculum effectiveness is about its
impact on student learning {and, ultimately, on
student behavior). PCR has been unable to
answer this guestion for lack of data and
appropriate testing measures. The only data
available so far come from anecdotal information
supplied by teachers, directors and students.
Most teachers report improved student interest
and participation. Directors report increased
parental interest and involvement in their
children‘s education. And a majority of middle
school students when asked to comment on the
Contemporary Issues and Jewish Values curriculum
noted how "much more real and interesting” the
curriculum is than other materials they have
used.

PCR staff is working with local and national
Jewish researchers to develop an effective
approach to determining the impact of PCR
curriculum on student learning.

Assessment of Curriculum Resource Collection

There are numerous curricula and other education
resources presently available to, but not easily
accessible by, individual schools. As a community
curriculum rescurce, PCR is beginning to collect
these curricula and resources. Curriculum and
resources are purchased jointly by PCR and Bureau
library staff. All resources purchased by PCR are
cataloged and accessible through the Bureau’s
system.
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Goal 1: Obtain high quality curricula from national
Jewish educational organizations.

Assessment: PCR staff has conducted reqular and
thorough national curriculum searches. PCR staff
annually visits the CAJE and JESNA curriculum banks.
Special requests are mailed directly to central
education agencies throughout North America. PCR
has collected over 100 curriculum resources. (See
Appendix A.)

The newest additions to the PCR collection are
research reports in areas of Jewish education. PCR
staff will continue to build its research collection
for use in its own work and for use by other local
educators.

Goal 2: Collect resource materials to extend the
classroom and for use in beyond-the-classroom
settings.

Assessment: PCR has collected a variety of unusual
and creative teaching resources, including: Israeli
realia; kits for making animal tracks used in the
study of kosher animals; telescopes for use in Rosh
Chodesh programs; fossils for use in the study of
the creation of the world; mezuzot, siddurim,
tefillin and other Jewish ritual objects. These
resources are used by a variety of Jewish educators,
including teachers, summer camp directors, Jewish
Big Brothers/Sisters and JCC staff.

Most recently, PCR staff has begun to collect
retreat and Shabbatonim programs and resources from
national sources to meet the increasing local demand
for these materials.

Conclusions: Overall, PCR is succeeding in
collecting a wide variety of curricula and other
educational resources for use in schools and other
educational settings. PCR staff has established
national contacts and regqularly reviews published
offerings. Staff continues to work on getting its
resources into area schools and educational
programs.
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Assessment of Curriculum Service to the Community

Goal 1; As a community resocurce, offer guidance
about curriculum and educational programming to
community organizations.

Goal 2: Avoid wasteful duplication in which each
agency has to search for curriculum resources on its
own.

Assessment: PCR staff has provided resources and/or
staffing for a number of COJC projects and community
education programs, including:

~Cleveland Fellows (conducted portion of orientation
retreat focused on Jewish educational opportunities
beyond-the-classroom)

-Special Education Consortium (workshop for teachers
in the PCR process of lesson planning)

-Jewish Big Brothers/Sisters (resource materials and
participation in retreat focused on Judaism and
nature)

-JCC Ecology Conference (presentation on Judaism and
ecoloqgy)

-Federation Social Action Task Force (materials,
presentations and consultations on Judaism/ecology
issues and programs)

~Congregation/family education programs (resource
materials, consultation).

Conclusions: PCR has succeeded in develeoping the
community’s awareness of the importance of sound
curriculum. Each year since its ineception, PCR
staff has been increasingly called or to assist
community agencies by providing them with curricula
and assicting them in developing educational
programs.

SCHOOL DIRECTORS’ ASSESSMENT OF PCR
Six directors are currently working with PCR through
the intensive three-year process. The following

conclusions derive from verbal and written
information from these directors:

A. Schools have better overall planning directions
and clearer curriculum goals:
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VI.

B. All directors whose schools are using PCR
curricula are very satisfied with the quality
and creativity of the materials;

C. All the directors have expressed frustration, at
some point, at the length of the process and the
uncertainty of what it would show;

D. All the directors want more PCR curricula but
understand the need to focus on curriculum
skills development as well as written
curriculum;

E. Four directors have emphasized how usable and
creative the materials are, noting especially
the ease with which substitute teachers can use
PCR materials;

F. Two directors expressed dissatisfaction with
sharing decision-making power with their
teachers and lay leaders. They believe that
only they and their rabbis should have this
authority.

G. Two directors (and one prospective director)
have expressed the value of sharing curriculum
decisions with their lay leaders and staff,
noting the tendency of schocls to change
directors.

Conclusions: Most of the directors agree that
the process required a lot of time and personal
attention on their part. The overwhelming
majority also belleve that participating in PCR
has been a valuable experience for their schools
and in helping them to accomplish the
development of curricula they could not develop
on their own.

TEACHERS’ ASSESSMENT OF PCR

PCR staff continually monitors the reaction of
teachers and their success and failure with PCR
materials. ©PCR staff meets with teachers monthly
throughout the year. Teachers also react through
lesson evaluation sheets and debriefing sessions
with their directors. The following observations
derive from those sources:
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VII.

Virtually all of the teachers aqree that writing
coherent, creative, organized and substantial
curriculum is hard work:

Most of the teachers introduced to the PCR
approach of lesson planning say it is exciting
and invigorating. Most of them also recognize
that the more they understand about Judaism and
about teaching, the more creative and effective
their lessons will be:

Several teachers criticized the early format
designs of PCR curriculum, expressing the need
for clearer student learning objectives and
teacher preparation needs. Appropriate changes
were made in newer curriculum designs resulting
in a much higher level of teacher satisfaction;

Most of the teachers who participated in
adapting/developing curriculum believe they have
made significant contributions toward the final
product and its effectiveness;

Teachers expressed the need for more integration
of media resources into PCR curriculum;

Teachers expressed the need for PCR materials to
be more colorful and attractive, particularly
student and parent handout sheets;

Teachers want to know what teachers in other
schools who are using the same curriculum are
doing in their classrooms.

Conclusions: The overwhelming majority of
teachers value PCR curriculum and are trying to
use PCR materials in the most effective ways.
Nevertheless, teachers believe PCR curricula
should contain more media sources and be
published in a more attractive manner.

ASSESSMENT OF PCR IMPACT ON CURRICULUM DEVELOPMENT

While it is still impossible to assess the impact of
PCR curriculum on student learning, it is possible
to assess the impact PCR has had on the community’s
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view of curriculum and the way schools are beginning
to view it.

PCR has succeeded in demonstrating that curriculum
development is a complex process. Not only has
curriculum become ocne of the COJC’s major projects,
but it has alsoc become a part of the community’s
understanding and conception of Jewish education as
evidenced by the increasing requests PCR receives
for materials and consultation from community
agencies and organizations.

Less obviocus, though no less dramatic, are the
changes PCR is bringing to the curriculum planning
and development process. The following are some of
the more notable changes PCR has initiated:

A. Cooperative Planning Process

When PCR was first proposed, its plan to involve
all of the key stakeholders and professional
staff of a school in a cooperative planning
process, was called into question by local
Jewish professionals. Today, the PCR approach
and the need for involving lay leaders and
professionals in educational planning is
recognized locally and nationally as the
preferable planning approach.

B. Units of Study

Most supplementary school curricula consist of
individual lessons for each week with a new
topic addressed every week or two. PCR
curricula are organized into units. Each unit
encompasses four to six weeks of lessons on the
same topic, allowing enough time for creative,
participatory learning and ensuring that more
time is spent on each topic of study. What
limited educational research exists indicates
that students remember and value school
experiences that lasted over several weeks far
more than those that took place during a single
session.
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"More on Less” or "Less is More"

This PCR motto means that more time should be
devoted to fewer topics in school curriculum.
PCR has encouraged several schools to focus more
time on fewer course offerings. 1In one school,
classes were lengthened from 30 minutes to 55
minutes.

A New Lesson Planning Model

The PCR approach encourages both creativity and
thoughtfulness by allowing teachers more freedom
in their planning and more accountability in
their reporting (see Page 7 for description).

Introduction of Home Learning Activities

This is a pedagogically sound alternative to
traditionally conceived homework. BAll Home
Learning Activity Sheets are designed for
immediate copy and use, requiring no preparation
on the part of teachers (see page 13 for
description).

Innovations in Middle School Studies

The Issues and Values curriculum is designed and
implemented for simultaneous use in grades 7, 8
and 9. This design allows directors to combine
middle school classes for special programs and
speakers to achieve a greater variety of
experiences for students. PCR staff is unaware
of any other curriculum designed for
simultaneous use in three grade levels. This
approach will be considered in the development
of future curricula (see pages 11-12 for
description).

Conclusions: PCR staff has made a significant
impact on the community’s understanding of the
importance of sound curriculum and the
conceptualization of curriculum as the
relationship hetween course content and
instruction. PCR has successfully introduced
changes in homework practices and grade-level
structure as well as the need to spend more
educational time studying fewer topics.
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VIII. DETAILED DESCRIPTION OF PCR INTERACTION WITH COJC
PROJECTS

All COJC project staffs have a responsibility to
seek effective ways of interacting with and
supporting other COJC projects. PCR staff has made
a concerted effort to work closely with other
project staffs, not a particularly easy task because
interactive mechanisms are not built into the
process and no plans were made for staff time to
achieve this goal.

A. JESP

PCR’s most direct interaction with another COJC
project is with the Bureau’s JESP teacher
in-service program which is partially supported
by COJC. B2ll PCR curriculum workshops are
sponsored and promoted through JESP staff.
Because of the high number of PCR courses,
almost 30% of JESP teacher stipends are used for
PCR teachers. This percentage will continue to
increase if stipend levels hold constant.

B. Retreat Institute

PCR and Retreat Institute staff cooperated in
planning and conducting a beyond-the-classroom
conference for area educators in 1990. Since
then, PCR has had little interaction with the
Retreat Institute.

C. Cleveland Fellows

PCR has had very limited contact with the
Cleveland Fellows staff and minimal involvement
with the program. The PCR Director spent most
of a day helping orient Cleveland Fellows
interns toward Jewish educational opportunities
that present themselves in nature settings.

One intern is a middle school teacher
participating in the implementation of the PCR
curriculum, Issuegs and Values. This person is
receiving training in lesson planning and
curriculum implementation procedures from PCR
staff.
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IX.

Another intern is using portions of the
Conserative T’filla Curriculum as a source of
ideas and activities for planning family Shabbat
programs in the school. This intern reports
that the material has been very helpful and
successful.

PCR and CFP staffs have met several times to
explore ways the programs can interact.

Israel Incentive Savings Program (IISP)

IISP has been administered largely as an
investment program with little educational
programming or curriculum usage. PCR has had
virtually no interaction with IISP. However,
meetings among Bureau program staffs have
resulted in plans to add both an educational and
curriculum feature to IISP. PCR staff will
consult with IISP staff on an Israel-focused
newsletter for families participating in IISP as
well as other Israel resources for home
learning.

Conclusions: The COJC process has no built-in
mechanisms for project interactions. PCR staff
first identified the inter-comnection of PCR and
other COJC projects in 1989. Since then, PCR
staff has cooperatively developed only one
project with the Retreat Institute staff and
worked minimally with Cleveland Fallows staff
and interns. PCR maintains a close working
relationship with JESP. It is the assessment of
PCR staff that interaction of COJC projects is
insufficient and should bhe dramatically
increased in order to attain optimal impact from
COJC-sponsored programs,

DESCRIPTION OF NATIONAL CURRICULUM EFFORTS

PCR is acquiring a national reputation and PCR staff
members are being recognized as Jewish curriculum
specialists, as evidenced by the following:

A.

PCR staff has been asked by Isa Aron to consult
on a proposal for national Jewish educational
research to be submitted to the CIJE. The
proposal‘s original statements about the state
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of curriculum have been removed or revised based
on PCR staff input.

The PCR Director serves on the Board of
Trustees of Shomrei Adamah (Guardians of the
Earth), the only national Jewish environmental
organization developing curriculum for Jewish
schools.

PCR staff makes presentations on PCR and
curriculum themes at the national Jewish
Educator’s Assembly Conventions (JEA) and CAJE
conferences.

PCR staff consults with Bureau staff and lay
leaders in other communities about their
curriculum needs and ways of achieving them.
Staff has provided guidance to Jewish educators
in: Akron, Ohio; Houston, Texas; Des Moines,
Iowa; several New Jersey Jewish communities;
and St. Louis, Missouri.

PCR staff is working in cooperation with the
national staff of the UAHC on revisions to the

UAHC curriculum, To See the World Through Jewish
Eyes, at the primary level.

SUMMARY OF PROBLEMS REQUIRING MORE ATTENTION

The following is a compendium and summary of the
problems PCR staff faces. Some of the problems are
being addressed and some regquire additional staff or
other resources to resolve.

A.

While teachers, in general, continue to lack the
necessary Judaic and pedagogic knowledge and
skills to enable them to develop creative and
effective curriculum, they can, however learn how
to adapt existing materials and how to use
curriculum in their classes. This necessitates,
however, that the bulk of curriculum writing must
be done by PCR staff.

While many teachers are able and willing to adapt
new curriculum, some teachers require
professional guidance. PCR staff has placed a
request for "curriculum coaches"” with JESP.
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These are people who can assist teachers in the
initial implementation of new curriculum.

Producing high quality, well~designed and
attractive curriculum is essential to the
dissemination of new curriculum to our schools.
The original PCR design and funding does not
anticipate the professional staff time required
for this task. At present staffing levels, PCR
cannot bring to publication in a timely manner
the large amount of curriculum materials now
under development. This activity is, however,
essential if PCR curriculum is to be
disseminated. Many units, yet in their
preliminary drafts, need considerable revision in
order to bring them up to the guality level
necessary for publication.

In 1987, PCR identified the importance of
enhancing school curriculum and programs with a
wide variety of beyond-the-classroom (BTC)
educational and social activities. To date, very
few types of BTC opportunities are being offered
through the Retreat Institute and what is offered
has little or no connection to a school’s
curriculum or grade level goals. Consequently,
PCR staff is much more involved in identifying
BTC resources and helping schools develop BTC
programs than was ever anticipated.

Nevertheless, staff’s efforts fall short of what
is necessary or possible through community
resources.

While lay leaders play an important role in the
first phase of the three-year intensive program,
their participation gradually diminishes over the
next two years. PCR staff needs to analyze
further the reasons for this phenomenon.

Though PCR and JESP have a totally integrated
relationship, PCR has little interaction with
other COJC projects. There are no interactive
mechanisms built into the design and little
synergistic effects resulting from the projects.
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XI. ISSUES FOR FURTHER CONSIDERATION

A.

PCR was designed to improve school curriculum and
has a waiting list of schools wanting to
participate in the three-year program. However,
there are other groups developing curriculum who
could benefit from PCR and who want to
participate in the three-year program. Very
recently it became clear that the Special
Education Consortium of special education
teachers from eight schools is attempting to
develop curriculum that can be shared by all the
teachers. To date, the Consortium’s curriculum
efforts have been minimally successful. It is
struggling to develop the curriculum it needs and
has expressed a need for PCR staff intervention
in its work. PCR staffing limitations preclude
working with the Consortium unless it is brought
into PCR in lieu of a school.

Quality curriculum and school programs should
include a regular series of beyond-the-classroom
educational/social experiences for students off
all grade levels. PCR staff views BTC
experiences as a direct extension and expansion
of school curriculum, goals and grade level
objectives. For example, as part of the third
and sixth grade Israel curriculum students visit
The Temple-Tifereth Israel museum to learn about
archaeology and to prepare to construct their own
museums.

After two years of operational projects, it is
now clear that on-going integration of BTC
experiences into the curriculum must be
accomplished by PCR staff. Achieving this will
require additional staff time or a change in PCR
program goal priorities.

PCR staff is exploring the feasibility of
offering a "curriculum enhancement® service to
schools and central agencies nationally. Through
this service, PCR staff will take written
curricula and develop a complete array of support
resources to supplement and enhance them,
including: instructional games, references from
traditional Jewish texts, participatory learning
activities and videos to use in the curriculum.
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The fee for this service will have to be
determined and definitely could help fund
additional PCR staff.

F:\QA4\GTG\PCR\cojcadd.16
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APPENDIX

PCR RESOURCES

A PRACTICAL GUIDE TO JEWISH MUSIC EDUCATION FOR THE
SUPPLEMENTARY RELIGIOUS SCHOOL, Roni Shapiro, Jewish

Ehgglogical Seminary of Rmerica Dept. of Ed., N.Y., Spring
9

MASTERS ESSAY SUBMITTED TO DR. BURTON COHEN USING JEWISH
FOLK TALES TO TEACH VALUES, Jana Hopfinger, Jewish
Theolo?ical Seminary of Amer.Dept. of Jewish Ed., N.Y.,
April 1989

JUDAISM AND ECOLOGY AS IT IS TRANSMITTED IN INFORMAL
EDUCATIONAL SETTINGS, A THESIS SUBMITTED TO THE DEPARTMENT
OF JEWISH EDUCATION IN CANDIDACY FOR THE DEGREE OF MASTER
OF ARTS, David Rosenfeld, Jewish Theological Seaminary of
America, N.Y., April 1989

AN EXPLORATORY STUDY OF THE RELATIONSHIP BETWEEN TEACHER
QUALIFICATIONS ANRD DEGREE OF PERSONAL FEELINGS OF SUCCESS
IN THE AFTERNOON HEBREW SCHOOL, Steven H. Burmstein,
Education 5315, Dr. Burton Cohen, Fall 1988

CRITERIA FOR SELECTING JEWISH LITERATURE FOR USE IN THE
KINCERGARTEN AND FIRST GRADE OF THE DAY SCHOOL AND ONE-DAY
SCHOOL, A MASTER'S ESSAY SUEMITTED TO PROFESSOR BURT COHEN
FOR PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR THE
MASTER'S DEGREE IN JEWISH EDUCATION, Tammy Y. Rubin
Abramowitz, Jewish Theological Seminary of America Dept.
of Jewish Ed., N.Y., March 1989

FAMILY CAMP: A FORMAT FOR JEWISH EDUCATION WHICH RESPONDS
TQ THE NEEDS OF THE CONTEMPORARY JEWISH FAMILY, A MASTERS
ESSAY SUBMITTED TC PROFESSOR BURTON COHEN FOR PARTIAL
FULFILLMENT OF THE MASTERS DEGREE IN JEWISE EDUCATION, Eve
Gail Lobel, Jewish Theological Seminary Dept. of Jewish
Bd.' N.ch A.pril 1989

HAMACHSHEV KLI-UR L'HOROT HA SAFAH HR IVRIT (Hebrew),

Jewish Theological Seminary Dept. of Jewish Ed., N.Y.,
March 1989

JEWISH HISTORY THROCUGH PRIMARY TEXTS--APPROACH TO TEACHING
THE GOLDEN AGE OF SPAIN TO HIGH SCHOOL STUDENTS, Martha
Ezor Resnick, Spring 1989

BEGGARS AND PRAYERS, Adin Steinsaltz retells the tales of
Rabbi Nachman of Bratslav, Basic Books, Inc., N.Y. 1989

THE THIRTEEN PETALLED ROSE, Adin Steinsaltz, Basic Books,
Inc., N.Y. 19890



{gagou WERE GOD, Aryeh Kaplan, NCSY Orthodox Union, N.Y.

BIBLICAL IMAGES--Men and Women of the Book, Adin
Steinsaltz, Basic Books, Inc., N.Y. 1984

MAIMONIDES* PRINCIPLES--The Fundamentals of Jewish Faith,
Aryeh Kaplan, NCSY Orthodox Union, N.Y. 1984

TBEE ARYEH KAPLAN READER--Collected Essays on Jewish Themes
from Eggoﬂoted Writer and Thinker, Mesorah Pub., 1ltd.,
N.Y. .

THE ISRAEL CONNECTION, Milwaukee Curriculum Resource,
Marilyn Holman, Sorel Goldberg Loeb and Joshua Chorowsky,
Milwaukee Assoc. for Jewish Ed., 1990

COMPLETE SCHOOL COMMUNICATIONS MANUAL, P. Susan Mamchak
and Steven R. Mamchak, Premtice-Hall, Inc., Englewood
Cliffs, N.J. 1984

CURRICULUM LEADERSHIP AND DEVELOPMENT HANDBOOK, Leo H.
Bradleyé Ed.D., Prentice-Hall, Inc., Englewood Cliffs,
N.J. 1985

TEE CAMP WISE STORY-"The Home of Happiness" 1907-1988,
Albert M. Brown, Jewish Community Federation of Cleveland
in Cooperation with the Western Reserve Historical
Scciety, Cleveland 1989

COMING OF AGE AS A JEW-Bar/Bat Mitzvah (Student’'s
Workbook), Shoshana Glatzer, Board of Jewish Education of
Greater New York, N.Y. 1939

EDUCATIONAL EVALUATION: TEEORY AND PRACTICE, Blaine R.
Worthen and James R. Sanders, Wadsworth Publishing
Company, Inc., Belmont, Cal. 1973

CURRICULUM RENEWAL, Allan A. Glatthorn, Assoc. for
Supervision and Curriculum Development, BookCrafters,
Inc., Alexandria, Virginia 1988

gﬁLESlog TZADDIKIM, G. MaTov, Mesorah Publications, ltd,
.Y. 9 7

IDENTIFY TREES AND SHRUBS BY TEEIR LEAVES~--A Guide to
Trees and Shrubs Native to the Northeast, Edward Knobel,
Dover Publications, Inc., N.Y. 1972

THE CURIOUS NATURALIST, John Mitchell and the Mass.
Audubon Society, Prentice Ball, N.Y. 1986



HUG A TREE--And Other Things to do Outdoors with Young
Children, Robert E. Rockwell, Elizabeth A. Sherwood and
?gggrt A. Williams, Gryphon House, Inc., Mt. Rainier, Md.

BREAKTHROUGH to Learning Gemora, 2Zvi Zobin, Feldheim
Publishers Ltd., Jerusalem, Israel 1986 (2 copies)

SCIENCE THROUGH THE SEASONS (Worksheets and Activities to
Explore the Four Seasons Grades 1-3), Lucia Kemp Henry,
Fearon Teacher Aids, Belmont, Cal. 1989

SCIENCE IN SPECIAL PLACES (Worksheets and Activities to
Explore Animal Babitats Grades l1-3}), Lucia Kemp Henry,
Fearon Teacher Aids, Belmont, Cal. 1989

SMALL WONDERS (Hands-On Science Activities for Young
Children Preschool-Grade 1), Peggz . Perdue, Scott,
Foresman and Co., Glenview, Il. 89

SCIENCE AND OURSELVES (Worksheets and Activities to
Explore the Human Body Grades 1-3), Lucia Kemp Henry,
Fearon Teacher Aids, Belmont, Cal. 1989

TALES OF TZADDIKIM (Bamidbar), G. MaTov, Mesorah
Publications, ltd., Brooklyn, N.Y. 1988

TALES OF TZADDIKIM (Devarim), G. MaTov, Mesorah
Publications, 1ltd., Brooklyn, N.Y. 1988

TALES OF TZADDIKIM (Vayikra), G. MaTov, Mesorah

TALES OF TZADDIKIM (Sh'mos), G. MaTov, Mesorah
Publications, ltd., Brooklyn, N.Y. 1987

A STORY A DAY, G. Sofer, Mesorah Publications, ltd.,
Brooklyn, N.Y. 1989

TALES FROM THE GEMARA, Y. Weinstock, Mesorah Publications,
ltd., Brooklyn, N.Y. 1988

THE VERY NICE JEWISH QUIZ BOOK, Dan Carlinsky, Bell
Publishing Co., N.Y. 1987

WHEN AR JEW PRAYS (Workbook)}, Laura Karp
THE WAYS OF REASON, Moshe Luzatto, Feldheim Pub.
HA MOTZI BRACHA KIT, Fran Borovetz, Torah Aura
ELI AND HIS LITTLE WHITE LIE, G. Golding, Art Scroll Pub.
SPECIALNESS OF SHABBAT, Marilyn S. Holman, Milwaukee
3




A SEDER FOR TU B'SHVAT, compiled by Edward Frim (CAJE)
PRAYER QUESTIN SHEET, Feinstein (CAJE)
LA-A-SOK B'DIV-REY TORAH, Jeff Klepper, 1985 (CAJE)

TU B'SHEVAT AND PURIM STORIES, BIKURIM 8:1, Unit 1, Joan B.
Stuchner (CAJE)

v/ STUDYING “ISRAEL" IN A CAMP SETTING, Stan Beiner, MAT

v’

Project, University of Judaism, 1981 {CAJE)

NCTES ON "MEDINAT YISRAEL--THIS IS YOUR LIFEl", adapted
from play under same title by Loxraine M. Dreiblatt,
Jewish Plays for Jewish Days, Michelle Gabriel (ARE),
Roosevelt Island Jewish Congregation Religious School,
Roosevelt Island, N.Y. 1987 (CAJE)

#$5 MA-APILIM: A SIMULATION GAME, Bikurim 8:1, 4 Units,
Deborah Miller (CAJE)

#9 CONSECRATION SERVICE, Bikurim B:1, Alan Lefkowitz, Beth
Jacob Synagoque, Norwich, CT, 1990 (CAJE) .

#10 SIDDUR/T'FILOT CURRICULUM, Bikurim 8:1, Mark Kushner,
Temple Beth Zion-Beth Israel, Phila., PA (CAJE)

#12 FAMILY RETREAT PROGRAM, Bikurim 8:1, 5 Units, Ava
Keenen, 1990 (CAJE)

#18 A SERVICE, Bikurim 8:1, 1/2 Unit, Mark Dov Shapiro
({CAJE)

CHOMSKY EDUCATIONAL RESOURCE CENTER MATERIALS IKDEX, 1987
(CAJE)

FUNCTION OF PRAYER IN JEWISH BARLY CHILDHOOD DEVELOPMENT,
Workshop Leader: Susan Mailman, CAJE Conference, 1985
{CRJE)

THE “"DIFFICULTY-IN-DAVENING®" CONGREGANT," Brad Gartenberg,
Conservative Judaism, Vol. 36(3), Spring 1983 The
Rabbinical Assembly {CAJE)

CAN YOU COUNT A ROBOT FOR A MINYAN?, Sammel Spero,
Cuyahoga Community College, Cleveland, OH (CAJE)

BLESSINGS AND PRAYERS: THE MEANING OF RITUAL FOR CHILDREN,

Fredi Rembaum, Bureau of Jewish Ed., Los Angeles, CA, ARE,
1980 (CAJE)

UNIT OF STUDY ON HOLOCAUST FOR AGES 9-12, Susan Shulman,
Bd. of Jewish Ed. of Greater N.Y¥. Teachers®' Center, (CAJE}
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THREE CREATIVE SERVICES FOR THE JEWISH LIFE CYCLE, 1982
{(CAJE)

BIRKAT HAMAZON, Stephen Weiss, United Synagogue of America
Pacific Southwest Region (CAJE)

SONGS FOR TU B'SHVAT (CAJE)

THE TORAH SERVICE -~ A LEARNING SESSION, Gloria Mintz,
Cong. Solel Rel. School, Highland Park, IL (CAJE)

CURRICULUM MODEL FOR A TEN-WEEK COURSE ON PRAYER, Stephen
Cohen, 1980, Ed. Lab and Learning Center, Hebrew Union
College, L.A., CA (CAJE)

SPACE STATION SYNAGOGUE "The Words of My Mouth and the
Meditation of My Heart Part IJ,"™ Dina Maiben (CAJE)

MATERIAL FROM COURSE TITLED "EXPERIENCING PRAYER-JEWISH
CONSCIQUSNESS-RAISING,"” Gay Mallon Frank, Tartak Learning
Center, Hebrew Union College, L.A., CA (CAJE)

TEFILLAE FOR THE PROBLEM READER, Sara Simon, Bd. of Jewish
Bd. of Greater Wash., Rockville, MD (CAJE)

BRACEOT: BEAUTY AMND UGLINESS, Adapted from Jewish
Perspective on Beauty and Ugllnes-, Danny Siegel (CAJE)}

TEACHERS' WORKSHOP: TEACHING PRAYER, Dahlia Rothman,
(CAJE)

SAMPLE LESSONS OF “ENCOUNTERING PRAYER, LOVE, SILENCE, TEE
AMIDAH AND OTHERS, " Education Laboratory and Learning
Center, Bebrew Union College, L.A., CA (CAJE)

Gridded Pages for Listing Data on Prayers (CAJE)

ANNOTATED BIBLIOGRAPHY: TEACHING PRAYER, Mindy Mark, 1981
Tartak Learning Center, Hebrew Union College, L.A., CA
(CAJE)

SE'MA IS FOR REAL, Conf. class, 1977 (CAJE)

T*PILLAH OR NOT TO FEELA, UAHC C Swi 1981, Saratoga
ca | ) ’ e 9, r ga,

WHAT IS PRAYER--Siddur Bighlights (CAJE)

FAITE IN GOD AFTER TEBE HOLOCAUST: AN ENCOUNTER WITE FOUR
JEWISH THINKERS FOR JEWISE TEENAGERS AND ADULTS, Jeffrey
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Schein, Tartak Learning Center, Hebrew Union College,
L.A., CA (CAJE)

THE LEGENDARY MAGGIDIM: Ahavat Harayah Definitions (CAJE)

PRAYER CHART, Jewish Ed. Assoc. of Metrowest, Fairfield,
N.J. (CAJE)

CONFRONTING ANTI-SEMITISM IN A FREE SOCIETY: A MIDDLE
SCHOOL PROGRAM, CAJE 1990 - Module, Esther C. Hexter,
Rhoda Kamens, Sarah Bricklin Rzepka, June R. Seidel, Ed.
Council and Ed. REBsource Center of Akron Jewish Comm.
Fed., Akron, OH (CAJE}

SHIRON SONGSTER~--BILLEL ACADEMY, Rabbi Norman Amsel, 1984
(CAJE)

SHOAH CONCEPTS FOR YOUNG CHILDREN, Marvell Ginsburg, Bd.
of Jewish Bd. of Metropolitan Chicago (CAJE)

A JEWISH ED. PROGRAM FOR CHILDREN AND ADULTS WITH MENTAL
RETARDATION: Socio-Religions Learning Experiences -
Videotape and Commentary, Sallie Olson, Miriam Silver,
CAJE 11, 1986 (CAJE)

SH'MIRAT BA-LASHON: Guard Your Tongue, Rabbi Bradley
Shavit Artson, (CAJE)

B*'MITZVOTAV: The Learning-Through-Doing Bar/Bat Mitzvah
Program (CAJE)

FIRST GRADE FAMILY. EDUCATION DAY, Evaluation, 1986, Temple
Beth El and Center, San Pedro, CA (CAJE)

PARENTS OUR PARTNERS, Susan Shulman, 1985 Bd. of Jewish
Pd. of Greater N.Y. (CAJE)

TEACHING THE HOLOCAUST: Learning Objectives for 4th and
Sth.Gradera, Joanne Neumann Luski, Center -for Innovative
Jewish Ed., L.A., CA (CAJE)

TISHRI HOLIDAY GO-ROUND, Karen Elson, 1988, McAllen, TX
CAJE)

CHANUKAH FAMILY FAIR, Karen Elson, Temple Emanuel,
McAllen, TX (CAJE)

THE MITZVOT GAME, Sallie Olson, Teachers®' Ed. Game Center,
Gratz College, Phila., PA (CAJE)

HOLIDAYS/PURIM: A PLETHORA OF PURIM PLAYS, 5 Units (CAJE)

NOTES ON "MEDINAT YISRAEL--TEIS IS YOUR LIFEl", Lorraine
M. Dreiblatt, 1987 (a play) Roosevelt Island Jewish Cong.
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Religious School (CAJE)

MISHPOCHA, Sharona Feller, presenter, 1988, Temple Chai,
Phoenix, Arizona (CAJE)

MITZVAR LOTTO GAME, Nancy M. Messinger, 1981, Chomsky Ed.
Resource Center (CAJE)

GETTING ACQUAINTED: A POTPOURRI, 1984, Bd. of Jewish Ed.,
Rockville, MD (CAJE)

FRIDAY NIGET DINNERS FOR NEWLY ARRIVED SOVIET JEWS (CAJE)

LET'S LOOK AT LESSON PLANNING, Fradle Freidenreich, 1985,
JESNA, N.Y., NY (CAJE) '

OVERVIEW OF 3-4-5 YEAR OLD CURRICULUM FOR MAYFIELD -
HILLCREST SYNAGOGUB, Judith Holzer, Mayfield Hts., OH
(CAJE} .

HOLIDAY ACTIVITY SONGS, Judy Caplan Ginsburgh, 1987,
Alexandria, LA (CAJE)

FLASHCARD IDEAS FOR TEACHING HEBREW, Nancy Messinger,
1986, Gratz College (CAJE)

MITZVAH LOTTO GAME, Nancy M. Messinger, 1981, Chomsky Ed.
Resource Center (CAJE)

RABBI SIMON AND HIS FRIENDS: VALUES -- Lesson Plan, Linda
Spitzer (CAJE)

JEWISH LIGHT SIGNS‘AND SYMBOLS: A CURRICULUM FOR FIRST
GRADE STUDENTS AND THEIR PARENTS, Melanie Joy Cole, 1987,
Tartak Learning Center, Hebrew Union college, L.A., CA
(CAJE)

JEWISH MUSIC RESOURCES (bibliography) Ed. by Hazzan Neil
Schwartz (CAJE)

“"OOH, WHAT'S THAT?": THE TACTILE CURRICULUM IN THE NURSERY
AND KINDERGARTEN CLASSROOM, Sherri Krause, Univ. of
Judaism, L.A., CA (CAJE)

GLAD TO BE ME -- Building Self-Esteem in Yourself and
Others, ED. by Dov Peretz Elkins, 1976, Prentice-Hall,
Inc., Englewood Cliffs, N.J.

CHICKEN SOUP to Ncurish Jewish Family Life, 1981, Chicken
Soup, Sherman Qaks, CA

CHICEKEN SOUP to Nourish Jewish Family Life, Nov.-Dec.
1980, Vol. One Number Two, Sherman Oaks, CA (2 copies)
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CHICKEN SOUP to Nourish Jewish Family Life, Jan.-Feb.
1981, Vol. One Number Three, Sherman Oaks, CA

CHICKEN SOUP to Nourish Jewish Family Life, May-June 1981,
Vol. One Number Five, Sherman Oaks, C3

CHICKEN SOUP to Nourish Jewish Family Life, Sept.-Oct.
1982, Vol. Three Number One, the Clejan Educational
Resourcea Center, Univ. of Judaism, Sherman Oaks, CA (2
copies)

CHICKEN SOUP to Nourish Jewish Family Life, Jan. 1984,
Vol. Four Number Two, the Clejan Educational Resources
Center, Univ. of Judaism, Sherman Oaks, CA (2 copies)

CBICKEN SOUP to Ncurish Jewish Family Life, Mar. 1984, Vol
Four Number Three, the Clejan Educational Resources
Center, University of Judaism, Sherman Oaks, CA

CHICKEN SOUP to Nourish Jewish Family Life, April 1985,
Vol Five Number Five, the Clejan Educational Resources
Center, University of Judaism, Sherman Caks, CA

CHICKEN SOUP to Nourish Jewish Family Life, September
1985, Vol. 6 Number One, the Clejan Educational Resources
Center, University of Judaism, Sherman OCaks, CA

CHICKEN SOUP to Nourish Jewish Family Life, December 1985,
Vol. 6 Number Two, the Clejan Educational Resources
Center, University of Judaism, Sherman Oaks, CA

CHICKEN SOUP to Nourish Jewish Family Life, September
1985, Vol. 6, Number One, The Clejan Bducational Resources
Center, Unlverslty of Judaism, Sherman Oaks, CA

CHICKEN SOUP to Nourish Jewish Family Life, December 1985,
Vol. 6, Number Two, the Clejan Educatlonal Resources
Center, University of Judaism, Sherman Oaks, CA

CHICKEN SOUP to Nourish Jewish Family Life, January 1986,
Vol. 6, Number Three, the CIEJan Educational Resources
Center, University of Judaism, Sherman Oaks, CA (2 copies)

HOW TO STUDY AND TAKE TESTS, Grades 5-8, 1989, Lee Canter
& Assoc., Inc., Santa Monica, CA (2 copies)

BOW TO WRITE A RESEARCE PAPER, Grades 5-8, 1989, Lee
Canter & Assoc., Inc., Santa Monica, CA

LEE CANTER'S ASSERTIVE DISCIPLINE PARENT RESOURCE GUIDE,
1985, Lee Canter & Assoc., Inc., Santa Monica, CA

CREATIVE HOMEWORK, 1989, Lee Canter & Assoc., Inc., Santa
8



Monica, CA

ASSERTIVE DISCIPLINE RESCURCE MATERIALS WORKBOOK,
Secondary, 7-12, Lee and Marlene Canter, 1984, Lee Canter
and Assoc., Inc., Santa Monica, CaA

TO PRAY AS A JEW: a Guide to the Prayer Book and the
Synagogue Service, Rabbi Hayim Halevy Donin, 1980, Basic
Books, Inc., N.Y.

KEEPING POSTED, Volume XXII Number 6, March, 1977, UAHC,
N.Y.

CAJE FOLDER

LAP: Learning and Parents, Teacher's Guide, Bureau of
Jewish Ed. of Rhode Island, 19907

(Cross reference under: Preschool readiness, Primary, and
Parent-child learning-primary.)

TZEDAKAH: RIGHTEOUS ACTION, A Teacher's Guide, Danny
Siegel, Beth Huppin, Bernie Novick, 1982 (CAJE)

T'FILLAH: TEE WHAT, WHY AND HOW OF JEWISH PRAYER, UAHC
Camp Swig, 1979?, Tartak Learning Center, HUC, L.A.,CA.

PRAYERBOOK BOARD GAME (a number of xeroxed pages relating
to)

TO LEARN AND TO TEACH: A Collection of Exciting Ideas to
Enhance Classroom Teachingl, Jewish Bd. Resource and
Advisory Center, Newton, Mass, 1988

TREASURY OF JEWISH COMFORT, CAJE Curriculum Bank

THE TEFILLAH GAME, Susan Wall, Temple Beth Hillel/Beth El,
Gratz College, Phila., PA, CAJE

NEVE SHALOM (Prayer checklists), Metuchen, N.J.

TFILAH: A PRAYER GOAL CHART, Art Beyer, OYRT Beth Am,
Tartak Learning Center, HUC, L.A., CA

PRAYER - MELACHIM, Joel Grishaver, Torah Aura, 1984

E%PERIENTIAL DESIGNS FOR TEACHING THE AMIDAH, Shoshana
Silberman, 1979

HEBREW PRAYER CONTRACT PACKAGES for grades 4,5 and 6 (An
assembly of selected teaching aids for teaching prayer),
Gail Teicher, Temple Shaari Emeth, Englishtown, NJ, Tartak
LEarning Center, HUC, L.A., CA, 1979



TEFILLOT IN THE FIRST GRADE, The Pedagogic Reporter, Vol.
XXXIII, No. 1, Dec., 1981, Susan R. Panoff, CAJE

v LOVE OF ZION, Ideas for Teaching~ early childhood ed:
Israel (sample pages only), Marganit Lish, CAJE

‘//THE STORY OF HADASSAH - A Coloring Book for Children,
Pearl Weinberqg, 1985, CAJE

v/ ISRAEL: AN INTEGRATED APPROACH FOR FIVE AND SIX YEAR QLDS,
Beth Zevin Green, Solomon Schechter Day School of Bergen

County, Teaneck, N.J., Center for Innovative Jewish Ed.,
L.A., CA,

+” AN EXPERIMENTAL APPROACH TO TEACHING ISRAEL IN JEWISH
EARLY CHILDBOOD ED., Rose C. Engel and Judith M. Berman,
1985, CAJE

" CHAG HA-SEFER (Songs in Hebrew and English) 2 pages

v~ WHAT'S AN ISRAEL, Chaya Burstein, 1985?, Games, Puzzles,
etc., JESMA: NERC files

~~” PASSPORT TO ISRAEL (simulates a trip to Israel), CAJE

v ISRAEI, CURRICULUM FOR FIFTH GRADE LEVEL, Anne Stein,
Temple Israel, Dayton, OH, 1984

" HIGHLIGHTS: Celebrating with Israel on its 40th, 1988,
CAJE

\/, ISRAEL, Memphis Hebrew Academy, Memphis, TN, CAJE

\/, ISRAELI SITUATION GAME and ENTEBBE GAME, from Playing for
Keeps, Rabbi Dov Kentof, Jacksonville, FL

KESHER: BAY AREA TEACHERS' NEWSLETTER, San Francisco, CA,
Vol. 4/No. 1, 5748/1987-88 .

v/ A WALK THROUGH JERUSALEM: Curricular Materials Grades 3-7,
Janice Alper and Lana Kideckel, BJE, Jewish Fed. Council
of Greater L.A., May 1985

v/ BUILDERS OF MODERN ISRAEL 1948-1984: A Strategy for

Research, Involvement and Fun, Hava Ben-Zvi, BJE, Jewish
Fed. Council of Greater L.A., 1984

v THE JERUSALEM GAME, Fran Borovetz, ARE, Inc., Denver, CO

\// TEACHING ISRAEL IN THE 4TH, 5TH AND 6TH GRADES, Fran
Borovetz, ARE, Inc., Denver, CO

v A SAMPLE 3RD GRADE CURRICULUM FOR TEACHING ISRAEL, Fran
Borovetz, Jewish Ed. Resource Center, Pittsburgh, PA, CAJE
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V/’A TRIP TO ISRAEL: A Guide for the Second Grade, Wende

v
v/

S

SONN g

Waterman, Master's Thesis, Univ. of Judaism, 1982

SYMBOLS OF ISRAEL AND AMERICA: (for primary grades) MAJE
Creativity Center, 1983

TEACHING ABOUT ISRAEL: Carolyn Starman Hassel, JESNA;
TEACHING STUDENTS CONCERN FOR ETHIOPIAN JEWS: Edwin R.
Frankel, Temple Ner Tamid, Peabody, MA--from Pedagogic
Reporter, Vol. XXXVI, No. 4, November 1985

MEDINAT YISRAEL, THIS IS YOUR LIFE: {playscript) Lorraine
M. Dreiblatt, Temple B'nai Torah, Mercer Island, WA 98040,
CAJE

FAILED, Plays for Jewish Youth, Avraham Levinson, Youth
and Hechalutz Dept. of the Zionist Organization,
Jerusalem, Jewish Agency at the Central Press, Jerusalem

FOR THE SAKE OF JERUSALEM I WILL NOT BE STILL (playscript)
CAJE

TEACHING BLESSINGS FOR FOODS (Game), compiled by Nancy
Messinger, Gratz College

PASSPORT TO ISRAEL PARTICIPATION AGREEMENT, 1988, CAJE
PASSPORT TO ISRAEL (game) 1987, CAJE

B*NAI ISRAEL CONGREGATION ISRAEL SCHOLARSHIP APPLICATION,
6301 Montrose Rd., Rockville, MD 20852, CAJE

#4 HAKOTEL, five lesson unit on Western Wall for l1lst and
2nd grade, Judy Bin-Nun, Pranne Einhorn, Ruth Hirshey,
Maxine Mayo, Carolyn Pastor, JESNA, prepared for CAJE

KIBBUTZ - Ahavat Shalom {playscript) 2pd grade

BUILDING A STATE - Dramatic Moments from History, Joan
Florsheim

CONFIRMATION CLASS CONCLAVE: "Israel - A People and a
Land," Rabbi Morley T. Feinstein, Temple Beth-El, San
ggggnlo, TX, 1982, Tartak Learning Center, BUC, LA, CA,

{g?? FOR A SBABBATON, Tartak Learning Center, BUC, LA, CA,

ANNOUNCING a new project "IN THE FIRST PERSON==—~—~=-=- Jews

reading about the lives of Palestinians, 1986, Harriet
Feinberg, Cambridge, MASS.
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“// THE RIGHTS AND LIMITS TO JEWISE RULE OVER THE LAND OF

v

N

ISRAEL;: A VIEW FROM TRADITION--BIBLE, MIDRASH, SIDDUR AND
HALACHA, Rabbi Jeffrey Hoffman, Tikkun Layl Shavuot, 5748

ISRAEL'S COALITION GOVERNMENT, Sara Wolk, CAJE

ASSESSMERT OF LANGUAGE PROFICIENCY: INFORMING POLICY AND
PRACTICE, JoAnn Canales, Ph.D., North Texas State Univ.,
Focus, Spring, 1989

CURRICULUM FOR THREE-DAY-A-WEEK HEBREW SCHOOLS, 1985, BJE,
Baltimore MD

ERIC, 1989, computer search reprint

THE TEACHER-CURRICULUM ENCOUNTER: Freeing Teachers from
the Tyranny of Texts, Miriam Ben—Peretz, SUNY Press,
Albany, 1990

CUORRICULAR EbUCATION KIT-SECTION 1II: JEWISH IDENTITY AND
ISRAEL, Birdy Paikoff, Merekezet Chinuch, Hadassah,
1978-79, CAJE

STACY AND THE SWATCH WATCH (a play in pantomlme for Tu
Bishvat), Linda Spitzer, Miami, FL (2 copies)

ISRAELI CHILDREN'S DANCES--Israel Through Art, Song, and
Dance, Barbara Bernstein

THE ISRAEL “TO TELL THE TRUTH" GAME

ISRAEL EXPERIENTIAL FAIR, MAJE Creativity Staff: Sandy
Brusin, Cindy Cooper, Alice Jacobson, MAJE Creativity
Center

THE GATES OF RIGHTEQUSNESS--a play in one act by Robert
Binder, Tikun Olam Program of United Synagogque Youth, CAJE

THE FLAG OF ISRAEL, Info. Dept., Embassy of Israel,
Washington, D.C., CAJE

HEADLINE PARADE: A DRAMATIZATION OF CURRENT EVENTS OF
JEWISH INTEREST, JEC of New York, Inc., Volume II - No. 7,

BETWEEN THE FIRES: A SERVICE FOR TISHA B'AV/HIROSHIMA DAY,
August 6-7, 1984, CAJE

TU B'SHEVAT SEDER, (title in Hebrew) Bracha Nahary, Temple
Israel, Scranton, PA, CAJE

Egag SHEVAT SEDER, Barbara Gereboff, JEC, Phoenix, Ariz.,

12



TU BISHVAT PLAY (for third grade), Susan Weintraub, 1987

TU B'SHVAT FRIENDSHIP CAKE starring Murray, the Starter
(Milchig) recipe by Lynne Bright

TU B'SHVAT ACTIVITIES

TROUBLE IN TREETOWN (A short presentation for Hamisha Asar
B*shvat}, Roz Grossman

SEDER TU B'SHVAT, Harvard Billel Children's School, Temple
B'nai~Moshe, Brighton, Mass., 1982

CREATING A TU B°*SHEVAT HAGADAH (4-6 grades), Robin J.
Roberts, KRehillat Israel Group Instruction, Center for
Innovative Ed., L.A., CA, CAJE

TO EVERYTEING THERE IS AR ORDER (about the Tu B‘Shevat
Seder) Vicky Kelman, 5739, CAJE :

TU BI-SEEVAT SEDER (with activity sheets), CAJE

ONE HOUR PROGRAM ON TU B‘SEEVAT, Candance R. Kwiatek,
CAJE, L.A., CA, 1988

TU B'SHVAT HAGGADAH (K-3), Leah Bloom, CAJE

TU BISHVAT KINDERGARTEN AND PRE-KINDERGARTEN Activities,
ECDS, Clejan Educational Resources Center E.R.C.

HIGE BOLIDAY CHILDCARE, A CONGREGATIONAL MANUAL, Myra
Shoub Nelscon, United Synagogue N.J. Region

TENTATIVE CLASS CURRICULUM FOR THE STUDY OF ISRAEL, Temple
Israel, Dayton, OH, 1984

BIKURIM VOLUME 8, NO. 2, ITEM #l: Purim Puppet Show, By
Tobi Cooper =-- 1 unit, 1990, CAJE

BIKURIM VOLUME 8, NO. 2, ITEM #2: Purim Play, By Alan
Lefkowitz -- "Purim: Reality or Imagimary?" 1 unit,
Norwich, Ct., 1990, CAJE

BIKURIM VOLUME 8, NO. 2, ITEM #3: "Opereta De Purim" (in
Spanish) By Miriam Markus ~-1 unit, CAJE

BIRURIM VOLUME 8, NO. 2, ITEM #6: Bible Curriculum for KG
- 1, 6 UNITS, By Shirley Goodman (ShurGee Creations,
Shirley Goodman, 732 Sunset Trail, Omaha, NE 68132,
402-554-1821) CAJE
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BIKURIM VOLUME 8, RO. 2, ITEM #12: The I-Did~-It-Myself
Baggadah Program, 4 Units, By Sharon Balper (Sharon
Halper, Reform Temple of Suffern, P.O. Box 478, Suffern,
New York 10977) CAJE

BIKURIM VOLUME 8, NO. 2, ITEM #13: Daphei Dikduk, S
Units, By Toby G. Schwarzmer (Toby G. Schwarzmer,
Westchester Day School, Mamaroneck, N.Y.) CAJE

F:\QA\GTG\pcr\resource.inv
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We hope that you will consider being involved in this evaluation.
community at the forefront of addressing Jewish educational needs,
mode]l for similar processes around the countr— TE o T
but know of someone else who may be intereste

with us or pass on to them this letter.

look forward to hearing from you.

Sincerely yours,

Laniel 5. Blain
Planning Associate

Enclosures

cl06:H

Cleveland is a
and has been a









COJC Evaluation Questions July 1952
Page 3 Draftt 2

How successful was your working relationship with the
s8taff of the Fellows program? Were they helpful?
Accessible? How could this relationship be improved?

Were you satisfied that the time you invested with the
Fellows program was worth it? Did the experience
justify your investment of time, staff and resources?

What would you like the Fellows program to do that it
is presently not doing?

What are the difficulties you've experienced in your
involvement with the Fellows program? How were these
dealt with?

Project Curriculum Renewal:

Why did your school choose to be involved with PCR?

What changes do you see in your school since the onset
of PCR that you attribute to your inveolvement with
PCR?

How did your teachers respond to participating in the
process? Did it have any effect on their:

morale

retention
professionalism
guality of teaching

Have you seen differences in the curriculum developed
by PCR? How would you describe those differences?

How else has your school benefited through its
invelvement with PCR?

How successful was your working relationship with the
PCR staff? Were they helpful? Accessible? How could
this relationship be improved?

Were you satisfied that the time invested in PCR has
been worth it? Did the results justify your
investment of time, staff, and resources?

What would you like PCR to do that it is presently not
doing?



COJC Evaluation Questions July 1992
Page 4 Draft 2

What are the difficulties you've experienced in your
involvement with PCR? How were these dealt with?

Retreat Institute/Community Youth Resource Office:

What components of Retreat Institute programming
have you been involved in? Why did you choose to be
Involved with the program?

What have been the goals of these programs? Have they
achieved their goals? Why or why not?

What has been the reactions of participants to these
programs?

Has vour school in general increased its involvement
In beyond the classroom activities? What has been the
role of the Retreat Institute in this development?

Have you been invelved in the CYRO? What has been the
nature and effect of this involvement?

How has your school benefited through its involvement
with the Retreat Institute/CYRO?

How successful was your working relationship with the
staff of the Retreat Institute/CYRO? Were they
helpful? Accessible? How could this relationship be
improved?

Were you satisfied that the time you invested with the
Retreat Institute and CYRO was worth it? Did the
results justify your investment of time, staff and
resources?

What would you like these programs to do that they are
not presently doing?

What are the difficulties you've experienced in your

involvement with these programs? How have these been
dealt with?

Israel Incentive Savings Plan:

How actively does your school recruit for IISP? What
recruitment approaches are used?



COJC Evaluation Questions July 1992
Page 5 Draft 2

How much potential do you see for reaching a greater
proportion of families? What are the obstacles to
doing this?

Has your school been able to integrate IISP into its
Israel curriculum, learning, programs, etc. Is this a
feasible goal?

Congregational Enrichment Fund:

What additional programming does the CEF enable you to
do? Has it increased your level of activity in beyond
the classroom education? Family education?

Have you used CEF funds to access or involve yourself
in other COJC programs? Why or why not?

How are decisions made in your school on use of CEF
funds?

In-Service Education

Which components of the COJC in-service programs does
your school/teachers utilize? How is this determined?
How aware are you of the options available in this
area?

Do these programs affect teachers':

skill

content knowledge
effectiveness in classroom
morale

retention

How does the incentive of the institutional stipend

affect your involvement in these programs? How does
the availability of completion stipends affect these
decisions?

Which programs seem to be of greatest value to your
teachers? To the school?

How could these programs better serve your needs? Are
there training programs not being offered which would
be of value?



C0OJC Evaluation Questions July 1992
Page 6 Draft 2

Were you satisfied that the time you invested in
in-service education programs was worth it? Did the
results justify your investment of time, staff and
resources?

What are the difficulties you've experienced in your
involvement in these programs? How have these been
dealt with?

Additional Questions for Rabbis

Has the COJC been a catalyst for increased attention,
enerqgy, and resources being devoted by your school in
any programmatic areas? Which ones?

Has the COJC initiative impacted on your youth and
teens? How s0?

Has the COJC initiative either directly or indirectly
led families to participate more in Jewish study,
activities, Ildentity building, etc.? How?

What impact do you see the COJC process having on
Federation - Congregation relaticns? How has COJC
affected relations between the congregation and the
communal educational agencies?

[We may want to consider talking to some
congregational/school lay leadership, to get their
perspective on some of the above questions]

GROUP 2: TEACHERS

[For teachers, it seems important to get some basic
demographics, i.e., length of time teaching, training,
hours teaching, etc. This will be helpful in analyzing
data. ]

Do you feel any different about teaching now than you
did a few years ago? What feels different? To what
do you attribute these changes?

Do you feel at all more supported in your teaching
efforts? What is the nature of this support?



COJC Evaluation Questions July 1892
Page 7 Draft 2

Do you plan on staying in Jewish education? Why or
why not? If not, what would change your mind?

Have you participated in any in-service education
programs? Which ones? How or why did you decide to
participate? How did you hear about these programs?

Have these programs been of value to you? What did
you get out of participating? Are you able to
translate your training into your classroom teaching?

Have you participated in any retreats or visiting
artist and educator programs sponsored by the Retreat
Institute? Which ones? What effect did these
programs have on you? On participants?

Have you participated in the PCR process? What effect
did this have on you? Did it make you feel any
different about your teaching? What was the response
of students to the new curriculum?

If you participated in more than one COJC program
Simultaneously, what was the effect of this multiple
involvement?

For Day School Teachers only:

Do you feel better supported and/or compensated than
you have in the past?

Has this affected any decisions about remaining your
position or the field?

Are you pursuing continuing education opportunities?
Which ones? Why are you doing this?

GROUP 3: PROGRAM PARTICIPANTS

[for participants in Retreat Center programs, users of
IISP funds, and students from PCR classes. PCR students
should not be expected to know that they are using PCR
curriculum. )

Please describe your experience with
program? What were the highlights? What do you
remember?




COJC Evaluation Questions July 1992
Page 8 Draft 2

Do you think there will be any lasting effect from
your involvement in this program? Please describe
what this may be?

Overall, do you see any changes in the gquality or
nature of the Jewish education that you are receiving?
What are these changes?

GROUP 4: PARENTS OF PROGRAM PARTICIPANTS

Please describe your child's experience with

program? What were the highlights for
him/her? Did the experience seem to have any lasting
effect? Please describe.

Were you able to build upon this experience in your
home? W ' or why not? What would help you be able to
do this?

Overall, do you see any changes in the quality or
nature of the Jewish education that your child is
receiving? What are these changes?

GROUP 5: Lay and Professional Leadership of COJC,
Federation, BJE, CCJS and JCC

[Questions to be determined]

OTHER THINGS TC FIND QUT ON QUR QWN:

Comparisons between 1988/89 & 92/93

Number and percentage of kids in system
Affiliation rates

DProp out rates

Teacher retention, turnover

Communal resources devoted to Jewish education

Changes in Program Usage
Increase in in-service use:
who (persons, schools, affiliations) is doing
what type of program
Types of things being done with CEF, Inst. stipend
IISP program use
Retreat program use




10. EXPAND CONGREGATIONAL ENRICHMENT FUND

$ Thousands

Implementation to Date

PURPOSE

130
52%
increase
$85 85 85
1986-87 1987-88 1988-89

Helps congregations
fund family education
and "beyond the
classroom” education
programs

Proposed annual

level of funding

New guldelines for use of funds
developed in 198%/3%0 year

Oral presentation of all program
requests now required

Yolume of program proposals doubled
from 75 1In 1988/89 to 149 in 198%/3%0

The numbser of family education
programs dramatically Increased over
3 years .

16 different congregations recelve
enrlchment funds

Jal/720dsb
11/11/90



8. EXPAND PROJECT CURRICULUM RENEWAL

Integrate "beyond the
classroom” programs
Integrata parent and
family education
integrale Israel
cumiculum materials

Y

School-based curriculum approach

ADVANTAGES

Binds components of
school programs together

Enatles use of shared
matenals

Builds library of curriculum
resources

Instilutionalizes curnculum
development skills in the
schools

Implementation to Date

-- 6 schools are engaged in Intensive
curriculum development process with
PCR: Beth Am; Beth Israel; Beth
Torahy Park Synagogue; Suburban
Temple; Temple Emanu E]l

-~ Intensive curriculum developed in 5
areas: Israel; Issues and Values;
Nature; Primary Education: and
Trfillah

-- Additlonal curriculum and resources
developed and used by many schools on
history of Jewish Cleveland and on
Sephardic Jewry

-- Parent and family involvement
integrated into all curriculum

== Nature and other educational
resources such as museums integrated
Into curriculum to provide *"beyond
the classroom" experliences

-- Over 100 hours of in-service
workshops conducted with 50 teachers



7. EXPAND ISRAEL INCENTIVE SAVINGS PLAN

STRATEGY TO DOUBLE ENROLLMENT
New enrollments per year

CURRENT
100 1. Simplify program
2. Increase shares of funding
3. Target schools for enroliment siralegies
4. Work with schoals to develop school-based trips
1988-89

TARGET
200

1992-93

Implementation to Date

1989790 new enrollment was 194
students, with 61 participants using
funds to take trips. An additional
123 students were enrolled in 1990/91

Total enrollment now over 900
students

Targeted enrollment efforts focusling
on particular schools

IISP committee reconstituted to
suppart school liaisons

Record keeping procedures improved
Funding shares increased to $100/year

from Federation and $175/year from
the school/family



6. DEVELOP RETREAT INSTITUTE

School
Family retreat
retroats programs

Shabbaton
programs

\\

JCC SUPPORT
RESOURCES:

—Stalt consultants to plan
and Implemeni programs

~Tralning programsa lor
teachers on worklng In
retreat sellings

= Coardlhation of speciallsta
for music, dance, arts, etc.

-Subsldized use of

Trauhaft Centler

Leadership Aduit
group education
experfencos

9. INSTITUTIONALIZE COMMUNITY YOUTH RESOURCE OFFICE

PILOT

PROJECT Jawish conlinuity suppods

Integrata Into ongoing

of the community

ACTIVITIES

- Consultalion on program development
- Devalopment of gutreach stralegies
~ Advisor recruitmant, placemen, lraining

_—Coaordinalion for youln paniclpation In

communiy-wide evenls and projects

Implementation to Date

Youth group
conclaves

The JCC Judalca Department
established to include the Retreat
Institute, Community Youth Resource
0ffice, and Treuhaft Conference
Center

Central goal is to Increase and
improve Informal Jewish education
programs throughout the community

Between 9/90 and 6/92, department
produced over 115 events and
programs, involving over 6,000 young
people and adults, Worked with over
30 different synagogues, schools,
youth groups and other community
organlzations and agencies

Number of retreats has tripled from
12 in 1988-90 to approximately 36 in
1990-92;: developed 4 model family

retreat programs over the past year

Working 1in partnership with four
congregations over a two-year period
in the areas of school and family
retreats, Jewlsh parenting education,
and young leadership development

CYRO actlvitles include advisor
tralning program, high school
leadership group focused on political
action and Israel, and recrultment of
local partliclpants for Panim E1 Panim
teen leadership program

Department coordinates Israell
culture programning, including
promotion of youth trips to Israel,
follow-up workshops and retreats, and
visiting Israell artists and
educators programs



4. INCREASE DAY SCHOOL TEACHER SALARIES

CURRENT - 1987-88

Gap:
$t2-13,000

Local public Communal
schoals day schools

PHOPCSED - 1892-93

Local public
schools

Communal
day schools

Gap:

$6-7,000 -

Implementation to Date

Agnon/Schechter

—--— Salarles have been Increased milnimum
of 38,000 over three years. Schools
have met 30% funding challenge

-- Program has been catalyst for schools
addressing their salary structures

-~ Teachers are meetlng continuing
education requlrements

Hebrew Academy

-~ Ffunding has been used to eliminate
salary inequities among Judaic
faculty and to raise general studles
salarles

-~ School has moved to develop
additlional strategles to improve
faculty compensatlon

-- School has reduced transportation
and tuition subsidies, and raised
tuition to generate additional
funding for salary necds



3. STRENGTHEN IN-SERVICE

Joint venturae between the B.JE
and College to coordinate and
plan teacher educatlon programs

EDUCATION SUPPORTS

COMPONENTS OF IN-SERVICE PACKAGE

+ Personal Growlh Plan

+ New licensure standards

-+

Mentor program for new teachers

+

Expanded field coaching opponunilies

+ Teachers' seminar in Isras|

+

Institutional and teacher stipends for
in-service sludy

+

Reinstated conference and seminar grants

Better support for teachers In
the classroom

Implementation to Date

JoInt process for coordination and
planning 1n place

31 teachers are in the Personal
Growth Plan (PGP). All are working
towards degrees and/or licenses

18 novice teachers have been or are
In new mentoring program

Field coaching opportunities have
expanded by 10 slots each year

First Israel Teachers Seminar held in
December 1990 with eight participants.
Second seminar being planned for
December 1991

Increased course enrollment at BJE
and CCJS

# Teachers # Courses
1989-90
BJE 219 349
CcCJs 121 163
1990-91
BJE 243 l8s
ccas 138 183

11 schools quallified for
Institutional stipends by getting 75%
of their teachers to take continulng
education courses

Over 100 teachers have received
assistance to attend conferences











