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April 28, 1992 

Dr. Adam Gamoran 
Center on Organizat ion and 

Restructuring of Schools 
University of Wisc ons i n-Madison 
1025 w. Johnso n St. 
Madison, WI 53706 

Dear Adam: 

Thanks for agreeing to be a reader of the COJC program 
self- assessments. I know t hat things are particularly 
hectic for you at this point, and therefore appreciate 
your feedback when you are able to provide it. I expect 
that you will find reviewing these self-assessments 
helpful in you r work with the CIJE. 

Thi s letter s hould help clarify our evaluation process and 
rationale for having outside readers. In shaping our 
evaluation process, we realized that self-assessments had 
the potential to deliver relevant information, surface 
issues , and c larify which questions need further 
examination . 

There are a t otal of eight sel f-assessments : 

1 . Cleveland Fellows 
2. In- Serv i ce Educati on 
3 . Retreat Institute/Community Youth Resource Office 
4 . Pro ject Curriculum Renewal 
5. I s rael Incentive Savings Plan 
6. Day School Salary Program 
7. Congregational Enrichment Fund 
8. Community Te a c hers ( p r ogram discontinued ) 

Drafts of the first four are complete and enclosed . 
Drafts on IISP and the Day School Salary program are in 
process . Mark Gurvi s and I have met with the writer s to 
provide our feedback, and lay pr ogram panel meetings have 
been held to review and discuss the self assessments . The 
lay panels are considering the following six questions in 
reviewing the documents: 

1. Is there any information in the self-assessment 
that needs to be clarified? 

President • Bennett Yanowitz • Vice-Presidents • George N. Aronoff · Robert Goldberg · Peter Rzepka • Evie Safran 

Treasurer · Robert S. Reitman • Associate Treasurer • Richard Bogomolny • Executive Vice-President • Stephen H. Hoffman 
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2. Are there any findings that you would like to 
challenge or don't necessari ly agree with? 

3. Are there questions that are neither covered a t 
all nor adequately covered in the self- assessment? 

4 . What planning issues from the self-assessment does 
the panel need to discuss? 

5 . What information from the self-assessment should 
the panel disseminate back to the program committee 
and ultimately to the COJC? 

6. What questions about the programs shou ld be a sked 
of program par ticipants and other key constituencies? 

Our goals through both our own review and that of the 
outside readers are (1) to ensure the self-assessment is 
an accurate and a dequat e v i ew of t he i mplementation 
experience, a nd (2) to concretize what q uestions we need 
to explore in t he next phas e o f evaluation , which will be 
structuring ways t o hear f rom progr am pa rtic i p ants, 
parents, directors, rabbis and other key groups about 
their COJC experiences . 

While these s elf-assessments a re program by p r o gram, 
Federation staff will be developing an overall 
self-assessment , which should be examined i n a parall el 
process by our lay leadershi p and the outside readers. 

Program staff were given specific guidelines i n developing 
the self-assessment; these are a l so enclosed. In your 
rev iew, please consider both the questions l isted above 
and the guidelines provided to the staff . I would like to 
share your feedback f irst with the p r ogram staff, both as 
a professional cour tesy and to give them an opport uni ty to 
respond to any questions. 

If you would like , please mark up the documents as you 
read them with your comments and questions. Send me a 
copy, and I will make sure it gets to the program staff. 
After this phase, we should find a way to compile your 
reactions for our lay leadership. 

Please note that at this point, the self-assessments are 
only for the purpose of better understanding and 
implementing our own projects. These should not be 
distributed. At some later point , we will want to discuss 
how to share informati on on our experience with the 
national Jewish educational community. 
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Thanks in advance for your time and input on this; I look 
forward to your reactions . In the meantime, pleas,e let me 
know if you have any questions. 

Sincerely yours, 

Daniel S . Blain 

cc : Mark Gurvis 
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DeceMber 3, 1991 

M E M O R A N D U M 

TO: 
FROM: 
RE: 

COJC Professionals 
Daniel Blain 
COJC PrograM Self AssessMents 

We would like to Move forward with the idea of developing 
COJC prograM self-assessMents as part of our evaluation 
process. It is our hope that these self-assessMents will 
provide a thorough description of the experience in 
iMpleMenting each prograM, docuMenting successes and 
describing chal lenges and issues arising in 
iMplerientation. Federation will be responsible f or a 
self-assessrient of COJC, including the overall product and 
the ongoing iMp leMentation process. 

The self-assessMents should include: 

(1) an update of February 1991 progress report 
sections relating to the progr aM; 

(2) refinerient of the goal stateMents provided 
in the progress report; 

(3) listing of all congr egations and schools where 
prograri is operating, with one sentance 
description of what prograM is doing in each 
setting; 

(4) assessMent of strengths and weaknesses of 
progral'\; 

(5) dis cussion of issues arising through 
il'lplel'lentation; 

(6) discussion of how and where prograM interacts 
with other COJC prograMs and the effects of that 
inte\-action; 

<7> discussion of what on-going evaluation processes 
are currently being utilized by the prograM; 

(8) listing of additional questions agency would like 
to learn about the prograM, but is not able to 
get at. 

PRE.sidENT • M.u R. fRiEdMAN • Vice,PRESidENTs • RobERT SilvERMAN • MoRRY Weiss • SAlly H. WERTIIEiM 

TREASURER • RobERT ColdbERG • AssociATE TREASURER • P ETER RupkA • EuctJTiVE ViC£,PRESidENT • SnpkEN H. Hofh,.AN 
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COJC Self-Asse ssMen t, page 2 

At the NoveMber 13 Mi ni-retreat a dditional ques tions were 
developed on four prograMs : Cleveland Fellows , In-Service 
Educ ation, Project Cur r iculuM Renewal and Retreat 
Ins titute. ' These ques tions will be pas sed on to s taff 
doing assessNents of these progr aMs, and should be covered 
a s Much a s possible in the self-assessMent. 

The self-ass esseMents are due by Friday, January 31, 1992. 
Please liMit the s elf-asse s sMent to 15 pages. The 
self-assessMent should be based on your experience in 
iMpleMention and on any evaluations already conducted; 
please do not begin surveying constituent groups as par t 
of this effort. Mark and I are, of course , available to 
review and coMMent o n d r aft s prior to the due date. We do 
not expect that any redrafting will be nec essary on your 
part after this s t age. 

Starting in February, COJC p r ograM pane l Meetings will be 
held to review and d iscuss the s e lf-assessMents, seek 
clarification, and deter Mine what, if any, add i tional 
inforMation is needed. The self- assessMents will als o be 
shared with soAe outsiders, such as Byron BurnhaM ~nd AdaM 
GaMaron, for their review and questions. 

COJC will build on the self-assessMents by structur ing 
foc us g r o ups with key constituencies during the s pring of 
1992 . The CoMMission will develop a list of questions to 
be studied through these focus groups. Focus groups will 
be led by soPleone outside the COJC process, but f ar'li liar 
with the nuances of Jewish educat ion and coMMunity. 
Please let Me know of a ny one we should conside r for this 
role. 

Please do not hesita te t o contact Me wi t h questions about 
this plan. Thanks in advance for your tiMe and effort. 

cc: Executive Directors 

attachr,ents 
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COJC-MANDATED SELF-ASSESSMENT OF CLEVELAND FELLOWS 
February, 1992 

INTRODUCTION 

In guiding the professional development of our students, the faculty of the Cleveland Fellows 

Program stresses that sustained professional growth and effectiveness as a Jewish educator 

depend on the willingness and ability to be self-correcting. This entails a commitment to serious 

and on-going efforts at self assessment. As will be documented below, a commitment to this kind of 

self-evaluation is institutionalized in the life of the Cleveland Fellows Program. Nonetheless, the 

request on the part of COJC for a more systematic and comprehensive self-assessment provided 

us with an occasion to develop some new insights and a fuller perspective on our program. To 

facilitate the development of this more formal self-assessment requested by the COJC, we used the 

following procedure. Each member of the College faculty whose principal assignment is the 

Cleveland Fellows Program was asked to fill in a fairly comprehensive self-assessment form (See 

Appendix I), after which the faculty came together for an all-day session to compare and discuss 

their views on the various matters addressed by that form. This all-day discussion was taped, and 

after .it was over a precis of the major themes and recommendations at the heart of this discussion 

was prepared. This precis served as the basis for developing this report. The report has been 

further developed, refined, and qualified through feedback elicited from the Fellows. "!"his feedback 

was elicited with the help of a program evaluation form (See appendix II). which the Fellows were 

asked to fill out. Feedback from Federation professionals who have helped guide the COJC 

process (Daniel Blaine, Mark Gurvis) has led to further refinements in this report. In general, our 
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report follows the outline recommended in Daniel Blaine's December 3 memo concerning the self­

assessment. 

1. Update of February, 1991 Progress Report 

a. 

b. 

Program faculty. In addition to Professor Daniel Pekarsky, director of the program, 

and Professor Lifsa Schachter (who also serves as Dean of the College of Jewish 

Studies), Jeffrey Schein has joined the program's faculty. Professor Schein received 

rabbinical ordination at the Reconstructionist Rabbinical College, and he holds a 

doctorate in education from Temple University. He is nationally known as a leader in 

the area of Jewish family education. In addition to teaching and programmatic 

responsibilities, both within and beyond the college community, he coordinates and 

oversees the fieldwork component of the Cleveland Fellows Program. 

Recruitment. The program is currently interviewing students for admission in the fall 

of 1992. We hope to admit 5 new students, who will join the 5 who are already in the 

program. Our recruiting efforts have included advertisements in national and other 

publications, publicity sent to Hillel Foundations and Jewish Studies programs 

around the country, recruiting trips to various mid-Western campuses, inquiries in 

Israel (for example, at Machon Pardes in Jerusalem), and heavy reliance on personal 

contacts. A special effort has been made to track down promising individuals in 

northeastern Ohio. There have been many inquiries, as well as over 25 formal 

candidates. 

c. The curriculum of the program includes courses. supervised internships, and more 

informal educational activities that range from workshops and service-projects to an 

Israel experience (to take place in the summer of 1993). The curriculum emphasizes 
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d. 

e. 

Judaica, principles of educational theory and practice, core-educational skills, and 

the need to develop a personal vision of one's role as a Jewish educator. In light of 

the kinds of positions that graduates are expected to assume, emphasis is placed on 

the acquisition of understandings and skills that will contribute to the ability to engage 

and educate adults and inter-generational groups as well as children in both 

traditional and more informal educational settings. There is also an emphasis on 

strategies for catalyzing and introducing thoughtfully conceived innovations into an 

educational setting. In light of the first year experience. and in anticipation of the 

group of students entering next fall, curricular revisions are now being entertained. 

Special efforts are being made to arrive at an adequate balance between the need 

for common educational experiences (leading to collegiality and a shared universe of 

discourse) and the need for individualization. 

Internships. Each of the five Fellows is observing and working as an intern in a local 

congregational setting. In addition to the five internship sites that the program is now 

using, negotiations have begun with other congregations that might be desirable as 

internship sites next year. The program is also looking into internship-possibilities 

with programs like The Retreat Institute and Project Curriculum Renewal. The 

program is also arranging with other agencies in the community, both Jewish and 

secular, for short-term placements of Fellows, so that they can become familiar with 

a greater variety of educational tools and perspectives. For reasons that pertain to 

professional development, each Fellow will be moved to a new internship-site for the 

second year of the program. 

Relationship with other communities which might sponsor students. There has been 

little progress in this area beyond what was reported in the February. 1991 Progress 
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g. 

Report. This continues to be an important area to pursue, especially as the program 

matures and develops a strong reputation. 

Faculty involvement as resources to the community. As is discussed in the section of 

this report entitled "Strengths and Weaknesses·, faculty of the Cleveland Fellows 

Program are engaged in a variety of seNice activities that include teaching courses, 

lecturing, consulting to local educators, running workshops for educators, direct 

educational programming in congregations and elsewhere, and helping to promote 

thoughtful educational planning in a number of local congregations and in the 

community at large. 

Fellows graduate positions. Graduates of the program will begin full-time work in the 

community in a little more than a year and a halt. Although considerable thought has 

already been given to the character of the positions that graduates will assume, there 

is much that needs to be done in order to identify these positions. A deliberative 

body that includes but is not limited to representatives of the Cleveland Fellows 

Program needs to be convened very soon to make very basic decisions concerning 

the way positions will be determined and financially supported. (For elaboration of 

some of these points, see the section below entitled "Conception of the Program.") 

2. Refinement of February, 1991 goal statement. 

The goal of the Cleveland Fellows Program is to create a local resource for recruiting, 

training, placing, and retaining talented, innovative educational leadership, especially in 

congregational settings. To meet this objective, the College of Jewish Studies has 

developed a new master's level program in Jewish education incorporating evolving 

specialties in family education and "beyond the classroom" education. It is expected that 
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both the faculty and the graduates of the Cleveland Fellows Program will contribute to the 

upgrading of the community's educational programs by promoting more thoughtful planning 

and the development of more effective educational strategies and structures. 

3. Congregations, schools, and agencies in which the Cleveland Fellows Program is operating. 

The following congregations serve as internship-sites for the Fellows this year: B'nai 

Jeshurun, Beth Am, Emanu El, Fairmount, and Park. In each case, but in different ways, the 

Fellow is involved in classroom teaching, in other service activities, and In careful 

observation of the congregational community as an educational setting. 

In the case of Emanu El and B'nai Jeshurun, the Cleveland Fellows Program has entered 

into discussions with representatives of the congregation concerning strategies for engaging 

in future educational planning. More preliminary discussions about the program's role in 

planning-efforts have taken place between the director of the Cleveland Fellows Program 

and the rabbi of Park Synagogue, Dov Elkins, as well as with Rabbi Michael Hecht of Beth 

Am. 

Cleveland Fellows faculty have served Temple Emanu El in a number of additional ways -

via lectures, educational consulting concerning their Hebrew program, and direct educational 

programming. An example of such direct programming is Professor Schein's recent work in 

developing and coordinating a program of family Bible study. 

The Cleveland Fellows Program (the Fellows and the faculty) is involved with the JGC in 

developing a community-wide pre-Pesach program. 

4. Strengths and weaknesses 
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There is more than one dimension to the Cleveland Fellows Program. As a professional 

development and placement program, it is designed to attract talented individuals, to 

prepare them for meaningful work in Jewish education, and then to participate in the process 

of placing them in appropriate positions. But the program is also designed to help the 

community upgrade the quality of its educational system in other ways -- for example, by 

providing local congregations and agencies with direct educational services as well as with 

assistance in developing their own educational programs and by contributing in various ways 

to the up-grading of the skill- and understanding-levels of educators at work in the 

community. These various dimensions of the program need to be taken into account in 

assessing its strengths and weaknesses. 

QUALITY OF STUDENTS AND ISSUES OF RECRUITMENT 

The students in the Cleveland Fellows Program are bright, talented, and committed to Jewish 

education. We think that, individually and collectively, they can make meaningful contributions to 

Jewish education in this community. Although most of these individuals are far from being seasoned 

professionals who are already steeped in a knowledge of Jewish tradition, they are rich with 

potential. It is our expectation that through the combination of field-work and academic study that 

the Cleveland Fellows Program otters they will evolve into the kinds of professionals who will help 

local congregational communities significantly improve their educational practices. 

The rhetoric that has surrounded the Cleveland Fellows Program has led some members of the 

community to expect the Fellows to make significant contributions to education in Cleveland right 

away. Against the background of this rhetoric, some have been surprised, and others disappointed, 

that most of the Fellows are not yet sophisticated Jewish educators who are ready to assume 

positions of leadership. That our students are not further along when they enter the program could 
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be due to one or more of a number of possible factors, including inadequate recruiting efforts or an 

inadequate incentives package. We have carefully considered these possibilities and discuss them 

briefly below. 

Although we think that in some minor respects our recruiting efforts could be improved, we believe 

that, in general, these efforts have been adequate, and that this is not the central problem. It does 

seem to us, however, that the package of incentives that the community has developed to attract 

talent into Cleveland is not sufficiently strong to attract from other communities more than young, 

entry level people of the kind we now admit. We have reason to be pleased that these individuals 

are more or less comparable to, and sometimes somewhat stronger than, individuals entering 

graduate programs in Jewish education elsewhere. To attract individuals who are "tried and true", 

or much further along in their professional development, would require a significantly stronger 

incentives package than we now offer. This particularly applies to our efforts to recruit such 

individuals from outside the Cleveland area. Our experience to date suggests that the program as it 

now exists is more likely to attract seasoned educators from the metropolitan Cleveland area than 

from elsewhere. It may, incidentally, also be that as the program matures and develops a strong 

local, regional, and national reputation, it will attract a larger and stronger pool of applicants, 

Including perhaps candidates who are already relatively seasoned when they enter. In the 

meantime, we would do well to describe the Fellows in ways that suggest that it will take time before 

they become educational leaders and innovators. Although demands for service to the community 

may and should be made of the Fellows in the course of their training, their professional 

development requires that their identity as students be recognized and protected. 

We are now in process of interviewing applicants for next year's entering class. There are among 

them some strong prospects, from Cleveland and from communities as far away as Nevada, New 

Jersey, Michigan, and Indiana. 

dp/md:cojc:slfasses Page 7 of 21 



PROGRAM CONCEPTION 

This section focuses not on strengths and weaknesses alone but also on refinements of the 

program's conception and on areas in which this conception needs further development. The 

discussion is divided into two sections, corresponding to the two (inter-related) dimensions of the 

program. 

The Professional Development Program. Although our thinking concerning some of the latter stages 

of the program - for example, the Israel-component - requires refinement, in general. we believe that 

the program of professional development we have articulated is fundamentally sound. The program 

emphasizes the acquisition of skills and understandings that facilitate beyond-the-classroom 

learning, inter-generational programming, and the judicious introduction of innovation into 

educational settings. The program of preparation assumes that graduates of the program should be 

capable of working in more than one setting and have a rich repertoire of strategies to draw on. 

They should, of course, be adept at deciding the appropriateness of different settings and strategies 

for different populations. As a result of lengthy planning sessions, the courses in Judaica and in 

education, the internships, and other projects and learning experiences that are a part of the 

program seem to us individually worthwhile as well as well-integrated with one another. Both faculty 

and students have noticed and appreciated the strong program-integration. It is important to add 

that the program's embeddedness in the College of Jewish Studies significantly enriches the 

experience of its faculty and students. The culture of an academic institution like the College and 

the availability to the program of the College's faculty and support-personnel have been valuable in 

shaping the development of the program and its participants. 

An important area of concern that has influenced the development of the program's conception 

relates to internship sites. From the standpoint of professional development, we believe that 

exemplary or at any rate strong field-settings for internships wo·uld be very desirable, and this is not 
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always or usually the case in Jewish education. Indeed, it is precisely the weaknesses of existing 

Jewish educational settings that have given rise to the recent reform movement in Jewish 

education. Without pre-judging the quality of available internship-sites in the Cleveland-area, our 

program has provided for the possibility that in critical respects some settings may be less than 

ideal by building into our program the expectation that each Fellow will be intensively mentored in 

his/her field-work by a faculty member of our program. This mentoring is designed to supplement 

the less time-intensive guidance offered by the field-based supervisor provided by each 

congregation. The program conception also calls for the Cleveland Fellows faculty to work directly 

with the field-based supervisors (who are often the educational directors of their respective 

congregations), with an eye towards maximizing the value of the internship experience to the 

Fellows. In addition to one-on-one meetings between the field-based supervisors and Fellows 

faculty, Professor Schein has convened a field-supervisors group that meets regularly. We believe 

that the work done with the field-supervisors, both individually and as a group, has the potential to 

contribute not only to the intern's progress, but also to the professional growth and effectiveness of 

the field-supervisors. Clearly, this close work with educational leaders in the field also confers a 

variety of benefits on Cleveland Fellows faculty, who have much to learn from the experience and 

insights of these individuals regarding the interns, the design of internships, and the community's 

educational challenges. In other words, we believe that the arrangements now in place have the 

potential to offer various indirect benefits to the field. 

As another strategy for maximizing the potentialities of the program's field work component, we 

have built into the program design what we have come to call secondary or satellite internships. 

Satellite internships are short-term field placements in particularly interesting settings, drawn from 

both the Jewish and the secular educational arenas. Through placements in such settings, Fellows 

will grow acquainted with educational perspectives as well as a variety of other educational tools 

that we hope will prove invaluable to them in their work. 
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Another area of concern relates to the length of the program. Two years is not a long time to 

accomplish all that we believe would be desirable in the way of pre-service preparation. Given their 

backgrounds, we believe that, Judaically and otherwise, our students would profit from a period of 

professional preparation that is longer than two years. Since this is unrealistic, this will necessitate 

some difficult choices, as well as instituting-or rather, meaningfully operationalizing-- the 

expectation that Fellows continue in their studies after they have completed the initial two-year 

program of preparation. In addition to participating in an on-going seminar and in various 

collaborative projects, graduates will be expected to continue formal course work in Jewish Studies. 

Related to this last point is our sense that the original program conception for the Cleveland Fellows 

Program assumed students and graduates who were further along in their professional 

development and level of Judaic knowledge than the students who come our way. This needs to be 

taken into account in developing curriculum, as well as in defining the character of internships and 

of positions for graduates. 

The Cleveland Fellows Program as an Instrument of Educational Improvement. The Cleveland 

Fellows is not only a professional development program, it is also, and especially, designed to help 

up-grade education in the Cleveland area. Some fruitful discussions, particularly with our Review 

Panel, concerning the ways in which the program can be expected to contribute to improvements in 

the field have led to refinements in the program's conception. Below is a summary of our recent 

thinking concerning this matter. 

It is expected that graduates of the program will come to play an important role in helping to 

upgrade the quality of Jewish education in Cleveland. As individuals working in different settings, 

they will represent high standards of professional practice; they will introduce new educational 

strategies designed to reach old and new target-groups more effectively; and they will help catalyze 

thoughtful educational planning. Equally important, graduates of the program will also, over a 
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period of years, make important contributions as a cohort. Indeed, one of the most exciting 

prospects associated with the program is that eventually the field will be populated by a cohort of 

individuals who, having gone through the program and continuing to share in its activities, will be 

united by bonds of support as well as by a shared universe of discourse. As a group they will form 

a critical mass that may help improve the field in a way that would be impossible for any of them 

alone. 

This said, it is crucial to reiterate that it is unrealistic to suppose that Fellows who have just entered 

the program or who have just graduated are already prepared to take on significant roles as leaders 

and role-models. To guide them towards becoming educators of this kind is the challenge of the 

program. 

Partly, but not exclusively, because it is unreasonable to assume that entering Fellows are, or will 

be in the very near future, ready to assume leadership positions, our own thinking emphasizes that 

the responsibility for contributing to educational improvement in Cleveland rests not only with the 

Fellows but also with the program as a whole, including its faculty. We anticipate a number of ways 

in which the program wm contribute to an upgrading of the field. For example, as noted elsewhere 

in this document, the work that Fellows faculty do with congregation-based field-supervisors has the 

potential to contribute not only to their work with interns bu1 also to other aspects of their 

professional activities. Second, each congregation that accepts the benefits and challenges 

associated with taking on an intern enters into a formal agreement to engage with the Fellows 

Program in a serious process of educational planning involving key lay- and professional leadership. 

The aim is to identify structural and programmatic areas of need against the background of 

congregational priorities and of visions of what might be possible. Related to this, to the extent 

feasible, the human resources of the program are made available to these congregations in their 

efforts at self-improvement. Third, it is expected that the involvement of Fellows faculty in the 

process through which graduate positions are articulated will encourage serious educational 
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planning at congregational and community-wide levels. Fourth, the Cleveland Fellows Program 

stands committed to the development of collegial ties among the various programs, institutions and 

individuals who are engaged in efforts to improve Jewish education, especially to the articulation of 

effective strategies for facilitating meaningful cooperation and coordination among them. Fifth, 

through their research activities and other vehicles, the Fellows faculty will help to put before the 

community not only visions of possibly promising new directions but also fundamental issues and 

choices with which it needs to wrestle in its effort to improve Jewish education. 

Having listed areas and ways in which we feel our program can make a contribution to educational 

improvement, it is important to introduce the following as a qualification. The process of catalyzing 

and institutionalizing change, is, at best, a difficult task. It is a long-term effort; there are no quick 

fixes. It is probably important for us as well as for the institutions we work with to be mindful of this. 

One critical dimension of the program's overall conception that is central to its role as an agent of 

improvement concerns the positions that Fellows will occupy upon graduation from the program. 

There are at least three unresolved issues that need to be addressed. 

a} what the positions should look like; 

b} the process for deciding where the positions should be housed and how they will be 

financed; 

c) how to develop an investment on the part of the community, especially the 

congregations, in creating and maintaining these positions, especially in a 

recessionary period. 

dp/md:cojc:slfasses Page 12 of 21 



With respect to a), discussions that include representatives of the program and of the Continuity 

Commission should begin very soon to decide on a decision-making process. With respect to b), 

although the present lack of clarity is to some extent a reflection of the community's uncertainty 

about what its needs will be two years down the road, we believe that we - the program's faculty -

need to do more than we have to clarify and refine our own visions of what kinds of professional 

educators the field now needs. Greater clarity concerning what a full-time "family-educator" might 

do, for example, would be invaluable not only to local congregations who are looking for new 

directions but also to us as Cleveland Fellows faculty in our efforts to fine-tune our program of 

professional preparation. 

DEVELOPMENT OF PROGRAM TO DATE 

The Fellows have now completed their first semester of work. Each of them has been engaged in a 

program of study at the College, some of it individualized, as well as in an internship in a 

congregation. 

Based on our own impressions and those of the Fellows, we believe that the courses, the projects 

associated with them, and the special workshops that have been developed for the Fellows have 

been stimulating and relevant to the professional development of the Fellows. 

The Fellows receive a lot of advisement from the program's faculty and have expressed strong 

satisfaction with the quality of that advisement. They feel, and we concur, that this advisement has 

done a lot to integrate and give direction to each Fellow's program, to offer them feedback 

concerning their progress, as well as to give them appropriate kinds of support as they integrate 

themselves into the community and into the various components of the program. 
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As noted earlier, one of the guiding expectations of the program is that the Fellows will develop into 

a cohort of individuals who offer one another support and advice and who will work in a common 

spirit towards the improvement of Jewish education in Cleveland. Therefore, the development of the 

Fellows as a group is a matter of critical importance that needs to be commented on. Over a period 

of time, we sense the growth of a shared language of discourse among them and of a capacity to 

think fruitfully together about important educational issues. In view of the differences among them 

in age, temperament, background, and outlook, this is particularly noteworthy. We believe that the 

opportunity to study in, and to reflect on the workings of, a pluralistic community will be invaluable to 

them in their professional activities as educators who will be working with religiously and otherwise 

heterogeneous colleagues and clienteles. The Cleveland Fellows community provides a model of 

pluralism at work that can enrich the field. 

The internship experience is a critical component of the program, the expectation being that through 

this experience each Fellow will both develop professionally and make some contribution to the 

setting in which he or she is placed. Although there is a common core to the internship experiences 

of the Fellows (for example, they are all working in classroom settings in their first year), significant 

differences between individual Fellows and between the different internship sites make it necessary 

and desirable to design each internship differently. Although, thanks to the help offered by the 

congregations, we have been reasonably successful in this effort to define a meaningful internship• 

position for each Fellow, the fact that for a number of reasons we got off to a late start last year in 

negotiating for these positions has in some cases impeded our ability to develop optimal internship 

positions. We don't anticipate this problem in the future. 

With the help of their mentors and field-supervisors, we feel that the internship experience has 

proved invaluable to most of the Fellows. Not only are they developing and refining classroom­

related skills, they are also, to varying degrees, involved in developing and implementing beyond­

the-classroom projects for children and/or families and adults. In addition, they are engaged in 
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systematically studying their classrooms and congregations as educational environments, with an 

eye towards uncovering and analyzing problems and potentialities. We are very pleased to report 

that the field-supervisors working with the interns, while strapped for time, have generally been 

supportive, helpful, and patient. 

With respect to the contributions of interns to their respective congregations, as judged by their 

professional leadership, the results have been uneven. Reactions have ranged from strong 

enthusiasm concerning the extent and quality of the Fellow's work, to general satisfaction, to 

concern over the Fellow's performance. Those difficulties that have arisen can be traced to the 

need to develop better and more timely communication between the congregation and the program; 

the need for greater clarity from the outset between the program. the Fellow, and the congregation 

concerning what may and should be expected of a Fellow in an initial internship experience, as well 

as a possible need on our part for more firmness in holding everyone to these expectations; and a 

need to be more attentive concerning the issue of "good fit" in making internship assignments. 

Having identified what seems to be principal sources of the problems we have encountered, we are 

actively addressing them, aided by the insight and good will of congregation-based professionals. 

The faculty of the Cleveland Fellows Program are available and have begun to serve as resources 

to the community. In the College of Jewish Studies and other settings, they regularly offer courses, 

workshops, and lectures to audiences of educators and others. The director of the Cleveland 

Fellows Program is now serving as the COJC professional group's facilitator. We have offered 

consultations to educators in the community, as well as to COJC and to Federation on significant 

matters (including how to proceed with program evaluations like this one). Our faculty has 

organized and offered educational programs for schools and for some of the congregations with 

which we are involved. We have begun meeting with representatives of two congregations with an 

eye towards facilitating their educational planning. Because of serious ambiguities concerning who 

should be doing what kind of educational planning in the community, we are approaching this latter 
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area somewhat cautiously and with the intent of including in our efforts representatives of other 

agencies involved with educational planning. 

The 1991-92 academic year has provided the faculty of the Fellows Program, two of whom are new 

to Cleveland, with a chance to get acquainted first-hand with the educational and political realities, 

with the educators, and with the problems and potentiali1ies that make up the Jewish educational 

landscape in the Cleveland-area. We believe that our increased understanding of the community 

will enable us to better serve both our students and the community in the years ahead. 

PUBLICITY 

While we believe we have done a fairly good job of communicating what we are doing to the upper 

echelons of the community (for example, to appropriate lay-committees at Federation, to our own 

Review Panel, and to the COJC leadership, we feel that we have not succeeded in adequately 

publicizing the program to the community at large. We believe, for example, that the rank-and-file of 

congregations know very little about our program or about the rest of the COJC process. This is a 

definite weakness. It contributes to mis-understandings of the program and to ignorance concerning 

its very existence. We are actively working on strategies that will remedy this problem, a problem 

that reduces our overall effectiveness. It is worth noting that we have tried, without success, on 

more than one occasion to get the Cleveland Jewish News to write up some aspect of our project. 

RESEARCH 

We strongly believe that research concerning issues that bear on or grow out of our work has a lot 

to contribute both to our own community and to the field of Jewish education. We count our inability 

to date to find adequate time for such research a serious failing and one that we will work hard to 
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remedy. Time spent on research may seem like a frill in the short run; but it is, in the long run. 

invaluable to progress in our work. 

Despite the absence of sufficient time for research, faculty associated with the program have 

succeeded in launching three projects that, if brought to fruition, could prove invaluable to the 

program and to the field. One of these concerns strategies for working effectively with weak 

internship-sites. A second concerns different visions of what a Jewish educator looks like who 

combines skills associated with formal and informal settings. The third is concerned with 

developing a tool for assessing student-progress in the program. 

INTERNAL ORGANIZATION/DIVISION OF LABOR 

The staff of the Cleveland Fellows works extraordinarily well together. An ethos of mutual respect 

and cooperation infuses our work together, and policy decisions generally arise out of shared 

deliberations. The division of labor also seems to be generally well-balanced and equitable. Our 

staff is, though, smaller than originally envisioned by the Continuity Commission, and we are 

concerned that this will affect our ability to be fully effective across all the dimensions of the program 

-- particularly next year when our student body doubles. 

5. Issues arising through implementation. 

a. As noted above. we need greater clarity concerning the positions the Fellows will 

occupy on completion of the program. This, when achieved, will enhance our 

effectiveness in program design and evaluation. This is a matter we are currently 

addressing, but it is one that will also require input from other stakeholders in the 

program. 
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b. In the internship-setting, there is still some uncertainty concerning 

1) the appropriate balance between professional development needs and the 

need to contribute to the setting, and 

2) what prerogatives representatives of the setting legitimately have to make 

demands of the Fellow who is situated there. 

c. The program and community-morale. We are concerned that the program not 

adversely affect the morale of other educators in the community. The fact that 

Fellows receive a lot more supervisory time than do others educators, that they 

receive stipends to study at the College (while other educators need to pay to do so), 

and that they are headed for positions that pay better than do most other positions in 

the field (including, in some cases, the positions of those currently supervising them) 

can give rise to resentment. So, too, can the belief that the Fellows will displace 

individuals now in the field. 

d. The program expects a lot of field-supervisors, but nothing is built into our budget to 

support their efforts. Our ability to make substantial demands on them in the future 

may depend on the community's ability to offer them some kind of financial incentive. 

Our budget-request for next year makes provision for this. 

e. Though perhaps to some extent inevitable with a genuinely new program that is 

supported by a variety of stakeholders, development of the program has at times 

been hampered by ambiguity as well as by conflicting and shifting messages in the 

community concerning certain critical issues - for example, the kinds of settings and 

the kinds of roles for which Fellows are being prepared and the kinds of settings that 

dp/md:cojc:slfasses Page 18 of 21 



are appropriate as internship-sites. This difficulty has been compounded by the 

absence of any clear and recognized procedure for resolving such matters. 

Fortunately, over a period of time, these substantive and procedural issues have 

moved towards fruitful resolutions. 

6. Interactions with other COJC programs 

Although personal relationships between our own staff and other COJC professionals have 

been very good, the overlaps in our mandates to help improve education in congregational 

settings, combined with the absence of adequate mechanisms/structures/reward systems for 

facilitating cooperation, have made the kind of coordinated planning and effort called for by 

the COJC difficult to achieve. 

In spite of this difficulty, some efforts at collaboration have been made. Through the 

mechanism of the COJC Professionals Group, which meets monthly, the representatives of 

COJC programs have the opportunity to discuss both common and individual problems and 

concerns in an increasingly candid, mutually supportive. and helpful way. The Cleveland 

Fellows Program Is currently collaborating with the JCC in developing a community-wide 

pre-Pesach program. Experimental collaboration is also beginning between the Cleveland 

Fellows Program and the BJE concerning how to encourage educational planning in at least 

two area-synagogues. As a result of recent negotiations which have resulted in a 

broadening of the settings in which Fellows may satisfy their internship requirements, The 

Cleveland Fellows Program will also be trying to arrange field-experiences for our students 

with programs like the JCC's Retreat Institute and the BJE's Project Curriculum Renewal. 

Such internships could contribute to strong, fruitful inter-program ties. 
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7. On-going evaluation processes. 

Our program is committed to the belief that in addition to careful planning, we need to be 

carefully attuned to what actually happens when we put our plans into practice; otherwise we 

cannot be self-correcting. Special staff meetings are devoted to assessments of our 

program, and we have also organized forums - such as a weekly Community Meeting - that 

allow for regular feedback from students in our program. In addition, we have tried to 

communicate to institutions and individuals we work with that we are receptive to and will 

seriously respond to their feedback; beyond this, we have learned that it may be fruitful to be 

proactive in seeking out their reactions. Particularly in the early stages of program­

development, such feedback can be invaluable. 

In addition, we profit from the input of a number of interested committees and individuals that 

meet with us or with the director of the program periodically to discuss program-related 

issues. We have especially benefitted from the input of our Program Review panel, which 

has helped us articulate and address difficult questions concerning program conception and 

implementation. 

We are exploring the feasibility of two other evaluation strategies that would bring "outsiders" 

into the loop to offer us insight into the strengths, weaknesses, and challenges of our 

program. One of these is to request Professor Walter Ackerman, who shared in 

conceptualizing the program, to develop an in-depth qualitative assessment of our progress 

via interviewing appropriate individuals and reading relevant documents. A second 

possibility is to hire an educational researcher to do an on-going in-depth study of the 

development and implementation of the program, along the way offering to us feedback that 

would be pertinent to our efforts. While these two proposed efforts have overlapping 

agendas, their emphases are very different. The Ackerman-proposal is primarily designed 
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to contribute to program effectiveness by identifying and helping us address critical issues 

and problems. The other proposal is designed as an analysis of the program's long-term 

development which will contribute to a Jewish education research-base that will inf arm future 

reform efforts, both in Cleveland and nationally. If Cleveland is really to play a pioneering 

role in Jewish education, it is crucial that its efforts be studied systematically. This is the 

intent of the second proposal. 

8. Questions that remain to be answered include the following: 

Through the internships and through various services provided by the Cleveland Fellows 

faculty to congregations, to agencies, and to local educators, the Cleveland Fellows 

Program is charged with contributing to the community (long before its graduates enter the 

field as full-time professionals). Our sense of how well the program is doing in this area, of 

-
how it is perceived by the agencies, educators and congregations we work with, is largely 

impressionistic. More data concerning this matter would be valuable to us in our efforts to 

serve the community. 

Related to this, we are concerned, but have little significant data. about the following matter. 

To what extent, if at all, does the Fellows Program generate unhappiness on the part of 

other educators in the community -- because although they often have less experience, they 

may soon command higher salaries, or because they may be perceived as a threat to the 

positions of those now in the field, or because of the attention they get, or because of the 

special learning-opportunities they are offered? 
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TO: 

FROH: 

DATE: 

RE: 

Lifsa Schacht.er 
Jeffrey Schein 

M E M O R A N D U H 

Daniel Pekarsky 

November 12 , 1991 

Self - assessment 

Before talking about the cont.ent and structure of the evaluation, I 
would like to give each of us a chance ~c jot down and then discuss 
our intuitive judgments along what seems like pertinent dimensions. 

Below are a series of questions/areas t.hat I would like you to 
address, with attention to strenths/weaknesses and challenges. Please 
f~el free to add, subtract., or revise categories as you see fit in 
developi n g your assessment. 

My suggestion is that we spend an hour working individually (away from 
the te l ephone and other distractions), and that we re-convene at. 
10 a . m. to begin our discussion. Based on today's discussions, I will 
try to draft a preliminary evaluation-document which we will jointly 
review in mid-January. Our report is due at the end of January. 

In developing our self-assessment, assume that what is at state is not 
the existence of the program, but how its strengths can be maintained 
and how its weaknesses remedied. 

-?:-

/( . 
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GUIDELINES FOR A PRELIMINARY SELf-ASSESS.IBNT 

Please identify strengths, weaknesses, and, where pertinent, 
rer ,,~~endations for improvement, along the following dimensio ns: 

I ~hP. Cleveland Fel lows As A Training Program 

A. Recruitment: 

B. St~ucture of Training-Program (Overall Coherence And 
I ndividual Elements) 

C. Development Of The Fellows To Date 

D. Individual Advisement/Guidance 
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~I Cleveland Fellows as an Instrument of Educational Improvement in 
t he community . 

A . Adequacy/Clarity Of Conceptualization 

~- Development Of Relationship With Internship-sites 

C. Impact On Collegiality Among Education Professionals 

0. Raise Consciousness Of Community Concerning Important Issues 

E. Impact Of Fellows On Congregations And/or Individual Classes 

/( . 
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r . Effecc Of Program On Morale In Community 

G. Positions For Graduates 

III Organization/Personnel 

A. Working Relationships Among Cleveland Fellows Faculty 

1. Division Of Labor 

2 . Deliberative Style 

3. Collegiality 
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4. Effectiveness Of Commu nicat ion 

8. Integration Of Program And Its Staff Into College Community 

c . Su L~iciency Of Staff 

IV Evaluation/Hid-course Corrections 

A. Openness To Negative Feedback And W1ll1ngness To Hake 
Corrections 

B. Presence Of Atmosphere/structures Facilitating On-going 
Evaluat ion 

-
If 
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VI ~ublic Relat i ons 

Adequacy Of Program's Efforts To Be Visible To Appropriate 
Con stituencies 

VI ~~search Efforts 

Adn quacy Of Program ' s Efforts To Research Its Own Work And/or To 
~on t ribute To General Research In Jewish Education. 

VII Relationship Between Cleveland Fellows Program And Other Programs 
In Jewish Education. 

A. COJC Programs 

~-.. . 

B. Congregations 

;;- .· 
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C . Federation 

VII Unin~ended Problems and Achievements 

-?: .. 
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FELLOWS' ASSESSMENT OF THE CLEVELAND FELLOWS PROGRAM 

JhNUARY 1992 

Th: Cleve land fellows Program is designed as a vehicle o! professional 

development for individuals pursuing a career in Jewish education . 

Since becoming a more effective Jewish educator involves g=owth as a 

person, growth as a Jew, and ~=owth as an educator, all o: these 

d5~Pnsions should be kept in mind in assessing the adequacy of the 

prcgram. 

Your perceptions o! t he program's st=engths, weaknesses, and 

challenges are critical to our ef:orts to arrive at a balanced 

assessment of where we are and where we need to be going. ?lease use 

~he following qu~s~ions/categories as gu1d~s to your assessmen~s. !! 

these categories /questions fail to get at matters you cons i der 

impor~ant, there is room to remecy th~s at the end. 

dp /mci: cfp:assessmn t 



1 . Adeauacv of courses (you might want to conside= whether they are 

interesting, well-organi=ed, relevant to your 

professional/personal growth, pitched at a reasonable level, 

e t.c. l 
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2 Tn:ernship The internship has involved opportunities to teach, 

~o develop other programs t hat serve the congregat.1on, and to 

u serve various aspects of congregational life. Supports have 

included field-supe r vision with a representative of the 

congregation and mentoring with a rep r esenta t ive of The Cleveland 

Fellows Pro(,;ram . Please comment on the strengths and weaknesses 

of the int.e.:-nship experience to dat.e , considered 2..) a v~h:..cle of 

cr0 : ~ssional growth . 
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. , 

3. Advisement I ndiv i duals going t h rough the program can reasonably 

ex pect t o be a d v i s ed concerning their progres s in the program , 

issues ..... 
that concern the, their program of study and professional 

growth, etc? 

a d v isement . 

P l ease comment on t.he adequacy of this kind of 
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4. A feature of The Cleveland Fellows Program is a regular Community 

Meeting. It is designed to give the Fellows - community a chance 

t~ process and deliberate over matters of importance to this 

community, as well as to initiate and develop projects/programs 

of v a r iou s ki n ds. Please comment on the usefulness of the 

Community Meeting format. How, if at all, does :t cont=ibu~e to 

the life of the program? How, if at all, would you modify it, 

etc . ? 
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5. A program needs to be assessed not just in relation to its 

ind i vidual compone nts, but also in relation to the way these 

components do or don't han} together. Please co~ment on the 

overall coherence/integration of The Cleveland Fellows Prog~am. 
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6. Suoe=~!uities/Om1~sions Are any aspects of the program in your 

vie w super!luous or unnecessary? Is there anything glaringly 

'1 s ~ n ::. fro, the r r o gr a m? 
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7 . Other In this sect.ion discuss strengths, weaknesses, concerns, 

and suggestions which have not found a place in the preceding 

sect..:.ons (QL which you would especially like t.o emphas:=e). 
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r;::::::JCLEVEIAND 

1
~ .COLLEGE OF 

., Jfilf5lls 26500 Shake, &,u/eva,d Beachwood, Ohio 44122-7197 2/6-464-4050 Fax 216--464-5817 

TO: 

E'kOM: 

DATE : 

RE : 

II E 11 CJ k l'I N [J U M 

Cleveland Fellows Review l'anei 

Daniel fekarsky ('i 

11arch 24 , i~n p · \ · 
Our recent meeting 

·· ·-~··· ····· ·····················~······················~---~------·· 
I found our recent meeting (on 3/12/92) extraord1nar1.ly stimulating and thought­
provoking , and I wanted to share with you some or my reac'tions . The r1rst of 
these is the sense of excitement that I felt during and arter the meeting . Our 
Review Panel meetings have evolved into a torum that permits serious, candid 
thinking (and even less f ormed "thinking out loud"J concerm.ng critical issues in 
Jewish education-- issues that may have implications not Just ror the Cleveland 
Fellows program but also ror the larger proJect or improving Jewish education in 
Cleveland . 

Second, an important poin't to emerge tor me from the meeting is that in our 
efrorts to underscore areas 'that deserve attention in the rirst year ot a neH 
program, we may have understated our achievements and sense of progress. This is 
especially true in two areas: 

aJ The extent or our faculty· s contr1but.1ons to tne local communit y; and 

b) t.ne st.rang contribut.ion tnat can be expect.ed rrom the Fellows 
t.nemselves. Wit:.h respect to this l ast point, in empnasiz1ng the fact 
tnat graduates or our program might not be immediately ready ror 
super- star status out 1.n r.he field, we may have unde:r-emphas1zed both 
in the meeting and in t he document t he contributions trs~t., 
individually and as a cohort, the Fellows will be capable of making 
with two years ot serious study and preparation under their belts. 
\-/it.n such preparation and with the continuing support of t .he Fellows 
Program, graduates of the program will be well-situat.ed to make 
important contribut:ions 1n the set:t111gs in which they will be placed . 
Both these matters need to be emphasized in the re-araft of the self­
assessment. 

'ftur d, I felt that in t he course ot 'the meeting a tirst drart of \lhat might be a 
more comprehensive communit.y approacn to leadership development oegan to emerge, 
an approach wnich ou1lds on but. goes beyond what. is already in place in 
Cleveland. This 4-t.iered approact1 emphasized: 

A Constt111ent Agency of rhe jewuh Comm,mity Federation of Cle11elimd 
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l) M er.rort:. to attract 1nt:.o Lievelcu1C1 "::itn1or l: ellows· --eaucat.ors \-mo 
would work 1n t.ne commun1 ty and tne program and \'mo tiave &lreaay 
est.abl1shed themselves as skilled, energetic, creative, responsiolE: 
educat.ionaJ leadi;-rs. 'fhey would a~sume sem or pofl t1cn~ 1n t.ne 
community and would be strongly linked t o the College ' s existing 
f t llous program, serving as mentors t.o our s tudents, engi,g1ng 
t.ogetner 111 Jewish study, and participating 1.n serious a 1.scussi ons 
l)Ot.11 t.11eoreti cc.l ana pract.1ce-orient.eC1 - - concerning t.ne improvement 
or J ewish education. 

~) Sustained intensive work with educational leaders already in place 
a in,ed at. orrering them opport.un1 ties to up-grade t.ne1r skills and to 
develop their understandings ot their work as educators. This might. 
include pa rtial !::i2ttJbat.1cal s upport fer st.udy e1 ther locally or , in 
e>:cept.1cna1 case~ , 1n pr ograms like "t.ne Senior !,;duc at.ors Program" 1n 
Jerusalem . 

.:SJ LJeveloping a caare or strong eaucators--t.ne oackbone or t.ne system--
11110 111..11 slowly J.ntroctuce neo strategies into the uelo and 1rom 
among whom new leaders will emerge. We will iaentu::y and nurture 
excepti onally promising local, regional, and national talent via a 
carerully des.1gnea graauat~ program and placement. pr ocess . Tnis 1s 
the Cleveland J'el1011s Program as 1 t now e:-asts. 'l'he Fello\1s iacul ty 
11ould actively work 111tn tne 1nstitu~ions/agencies 1n which Fellows 
are placed with an eyr- LOHards educational in1provement . 

4 J A progr am aes1gned t c oring :u.ong ver y rau talent tnat. may not be 
reaay r cr tJ1e Clev~land FeU-,11s 1-·rogran1. Such 1naiv1d.uals might. be 
or.rered a t.uit.ion-rree p:-~gra.m or study a t Lt'1e co_lege as well as 
very enc.ry- leveJ posi uons 1n ,1ewisn educat.1on locally. The most. 
promJ.s1.ng mJ.yl1t ev1::nt.ua1J y b~ stei::u~cJ 1nt.ci t.ht:- r'c:1101,s l rogram I see 
w.:S I • 

lr, connect.ion 111th t nel:'e mac.c.ers, i:,ar-t.1.cu-c.11.. _ w1 r.t1 ·.nc: .;:ienio= fellows · opt.i on , 
1:wo po1n1.s s:~em t.o n,<: \1c :-t.hy c : m':'rit.1on. rne tirst, n,:,t.~j at. 'the meeti ng, 1s 
that. there is not agr-c-em-:nt. among us c=onc-::rning thi:.: c::..a.st.ence/ava1 lcJ:nl i ty or -:ne 
}anas or "Senior l 'e .!.10,,s· aescribea in t.n1s r our-t.i1::reC1 sysu,m: at nes,t , l 1- may 
prove extreme!}' ditr1r-u1 't ana time-consuming t.o 1dent.1ry and a t.tract:. such 
ir;oi v1duc11~.; at 11orst., t n-:y may tJC't oe out t.ner<: t.o oe r ound . L•nder t n~se 
c ircumst ances , t:hat: m1.gt1t make sense, s hould we decide to try the "Senor rell ous·· 
route as part. o r e1 larger progrc,m or action, 1s to 11ut1at.e a searcn f or one: o r 
more sucn inaiv1duals, out t1i t.houc assuming 1n aav3.0ce (and bu1ld1ng policy on 
t.Jus assumpt.1onJ t.hat. such 1ndiv1dua1s tall be t ound. The second point., not made 
a t t he meet ing out certainly equally important., is t.llat even it such ind1v1duals 
c an bi: found dl10 at.t.rac t.ed, t1e: must. s till be car e r ul not. to expect. m1rac1es rrom 
t.hem. Put. d1:rrerently, tne proclem 1:i th some or the rhetoric that. has surrounded 
tne !'ello\ls is n.:>t. Just. tl15• t.ne .F1:llo\:s we !lave c1-:.t.ract-:d are not. yet aole to 
11ve up t o it, but t.ha t it. ascn.bes t.o the educator more pouer than even a 
"Seni or FeJ lou' can oe expect.eel t..:- tiav~ . It may be, 1:n&t 1s, t.hat. our rhetoric 
t1i:eds t.o be t.o:u:d dm·m \quit~ apart. trom \lflet.h':r \ '~ go ait~r and rind more senior 
pe:ople J . 

l look r on:ard t:o any runner reactions you may nav-: to tJV::SE- 1c1eas and to cr,e: 
self-assessment.. 'l'n :111 you tor your l,)ast ana ruture 111- put concerning t.he~e 
ma'tters. 
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COJC-EVALUATION CONDUCTED BY STAFF OF 
PROJECT CURRICULUM RENEWAL {PCR) 

MP.RCH, 1992 

I . INTRODUCTION : PCR HISTORY 

Project Curriculum Renewal {PCR) , now in its sixth 
year , is the Cleveland Jewish community's answer to 
the extensive curriculum needs of its 26 schools . 
Patterned on the curriculum work of Dr . Allan 
Glatthorn, PCR is a school-based approach to 
curriculum change that relies on PCR staff and 
resources to guide the change process and oversee 
its efficacy. PCR is the direct result of the 
Cleveland Bureau of Jewish Education's 1984 Study of 
Cleveland Jewish School Curriculum which revealed 
the dismal state of curriculum in Cleveland's Jewish 
schools: 

1 . Few of the 26 schools had adequate written 
curricula. The majority of schools submitted 
textbook lists as their curricula; 

2 . Few school directors or teachers had any formal 
training in curriculum conceptualization or 
development; 

3 . Few school directors were satisfied with their 
schools' overall curriculum design or the 
quality of grade-level curricula in use at their 
schools ; 

4. While school professional staffs rated the need 
for better curriculum "very necessary," school 
l ay leaders rated it only "of average need"; 

5 . While only two school directors thought they had 
the time , resources and skills to meet their 
schools' needs, all of the schools surveyed 
defined curriculum development as a job 
r esponsibil ity of their directors ; 

6 . Most revealing was the fact that only 10% of the 
schools had current statements of philosophy and 
goals . 



The composite picture that developed was one of 
uncontrolled curriculum change over the previous 15 
years . The typical school changed its curriculum 
and programs piece by piece with no overall planning 
structure. Most of the curriculum changes that were 
made were the result of personnel change. Schools 
felt compelled to change course offerings when they 
could not find qualified personnel to teach what the 
school wanted to offer. Over time, the original 
course was forgotten and the new course replaced it. 
Likewise, every time schools changed directors , they 
changed their educational programs to reflect the 
interests and views of the new directors. The 
annual teacher changeover rate in 1984 was 30% and 
many schools had changed directors several times in 
the previous five years . 

When searching for a curriculum development model 
which would help Cleveland's Jewish schools improve 
their curricula, numerous models were examined from 
which Glatthorn's "Curriculwn Renewal" approach was 
chosen because it: 

A. Recognized that curriculum development is as 
much a process as a finished product. As a 
process, it must include a role for a ll key 
stakeholders in the educational endeavor; 

B. Recognized the distinction between writing a 
quality curriculum and successfully implementing 
i t; 

C. Involved teachers in the development of 
curricula they woul d be expected to use; 

D. Enabled schools to institutionalize curriculum 
development policies to guide their ongoing 
curriculum improvement. 

PCR was ini tiated by the Bureau in 1987 as a pilot study 
supported ,by a meager budget and staffed by only one 
half- time individual . One day school and one weekend 
reli gious school participated in the three-year pilot 
study . The results of this study contributed enormously 
to the final design of the PCR process now in operation in 
six schools. 
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II. PHILOSOPHY OF PCR 

An understanding of the following PCR beliefs about 
the role of curriculum in education is an essential 
prerequisite to the evaluation of PCR. 

A. Written curriculum offers an effective means of 
improving and shaping Jewish education; 

B. Creative and qualitative written curriculum 
improves the effectiveness of the educational 
experience in and beyond the classroom; 

C. Curr i culum devel opment is a school-based 
cooperative process with roles for lay leaders, 
parents, rabbis, teachers, school director and 
PCR curriculum specialists ; 

D. The written curriculum must be usable by the 
Jewish educator assigned to implement it; 

E. The written curriculum must grow out of the 
school's goals, relate to the reasons why the 
curriculum is being taught, offer a wide 
selection of teaching/ learning methodologies and 
include all the print, media and other resources 
teachers, students and parents will need; 

F. Effective curriculum implementation requires 
training in the use of the curriculum and 
in-class support for teachers. 

III. THE PCR FORMATIVE EVALUATION PROCESS 

Built into PCR is an on- going , formative evaluation 
process based on the "Multiple Method" approach to 
educational evaluation. This model was chosen by 
PCR staff (with Committee approval) following 
extensive research and discussion with nationally 
recognized educational evaluators and participation 
in a national institute on evaluation sponsored by 
the Association for Supervision and Curriculum 
Development (ASCD). 

The "Multiple Method" approach is designed to reduce 
evaluation bias by gathering data from a variety of 
sources through multiple methods . In the case of 
PCR, data derive from school lay leaders, teachers, 
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school directors , subject area specialists and PCR 
staff . To a lesser extent , students provide 
feedback as well. Data are collected in a variety 
of ways including personal interviews , group 
meetings , teacher and school director evaluation 
forms and anecdotal reports to PCR staff . 

It is not unusual for different participants to 
express different views about what is important and 
what is , or is not , working. Sometimes the 
discrepancies in data are explainable and sometimes 
they require further exploration. For example, two 
out of three teachers may report a particular 
acti vity was highly successful while one teacher 
may report the same activity was a complete failure. 
I n such a case, PCR staff would discuss the findings 
with the school director who may explain the 
negative response as an indicator of the 
respondent's weakness rather than the activity's 
weakness . On the other hand, the director may have 
no explanation in which case PCR staff meets with 
the teachers to explore what happened. 

Each phase of PCR's intensive curriculum work is 
evaluated twice each year with an eye to 
improvement. Each evaluation considers three 
broadly phrased questions: What is working? What 
are we doing that can be improved? What is not 
working and needs to be changed or eliminated? 

IV. ASSESSING THE ATTAINMENT OF PCR GOALS 

PCR was designed primarily to help schools 
articulate their educational goals, identify areas 
of cur riculum need and adapt/develop and i mplement 
new curriculum. The PCR approach calls for the 
par ticipation of key stakeholders in the school and 
seeks to impart the minimal skills necessary for a 
school to continue to develop curriculum under its 
own initiative. 

Over the past three years, PCR has also become a 
curr iculum r esource for the larger community as 
wel l . PCR staff has influenced the quality of 
community educational programs by acting as program 
consultants and providing quality resource 
materials. 
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An evaluation of the degree to which PCR has 
progressed toward achieving these two major 
functions is detailed below. 

A. Assessment of Three - Year Intensive Project 

Goal 1 : Admit two schools each year into the PC.R 
intensive project with a maximum of s i x schools 
participating at any one time. 

Assessment : PCR attracted 18 schools to volunteer 
f or admittance into the three- year project . PCR has 
s ucceeded in admitti ng two schools each year, with 
six s c h ools pre sent l y engaged in the intensive 
p roj e c t and two schools having pa r t icip a t ed in the 
p i l ot s tudy phase. 

Goal 2: Assist participating schools t o articulate 
and write s t atements o f philosophy and g oals to 
guide their school ' s curriculum dev elopment. 

Assessment: PCR ha s assisted all eight schools to 
date in writing or rewriting their philos ophy and 
goals statements . Furthe rmor e , this part of the PCR 
p roce ss has been a vehicle f or identifying other 
probl ems--curric ular , organizational, e tc . 
--confronting eac h school . 

Goal 3: Analyze school curriculum for consistency 
with school goals and internal organizational 
appropriat eness and adopt or create curriculum 
designs. 

Ass essment : PCR's u s e of nume rous instruments t o 
analy ze each school ' s written a nd taught curricula 
h a s successfully demonstrated school we aknesses a nd 
strengths . PCR staff has s i gnificantly he l ped t o 
redesign each school's overall educational program 
based on an analysis of the school's curriculum and 
goals, pr inciples of child development a nd sound 
pedagogic practices. Thi s achievement requi res 
further e xplanation because it encompasses an 
enormous amount o f wor k a nd s tretc hes staff' s 
skills . Each school that participates in the 
t hree-year intensive project brings to the process 
c urr i c ulum and school programs that are fraught wi th 
probl ems which typically include : 
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- -The same subjects being taught in the same way at 
multiple grade levels . (For example, unplanned 
repetitive teaching of Jewish holidays, especially 
in the primary grades) ; 

--Biblical stories taught in grades K-3 with 
virtually no attention to Tanach or other 
traditional texts in later grades; 

- -Overloaded school programs that attempt to teach 
every facet of Jewish life and history in three 
hours of instruction per week; 

--Courses that are at inappropriate grade levels or 
totally unrelated to a school's primary 
educational goals; 

--History courses that lack meaning or relevance and 
often attempt to cover thousands of years in a 
single course; 

When a school decides which area of curriculum it 
wants t o develop during its participation in PCR, 
PCR staff immediately begin to help redesign the 
school program to accommodate the new curriculum . 
For example , work at one school involved changing 
its confirmation class from Monday evening to Sunday 
morning both for parental convenience and to 
increase interaction between confirmation students 
and other students. 

Goal 4 : Train selected school staff in developing 
c reative and effective lesson plans. 

Assessment: Each year, PCR staff conducts between 
40-60 hours of in- s e rvice education for all 
participating teachers in PCR schools. At least 
half of this ti.me is used for lesson planning with 
some 80% of the participants actually using their 
training . Although only a relatively small number 
of teachers have enough knowledge of Judaism or 
pedagogy to develop creative lessons, the PCR 
lesson-planning approach makes it much easier for 
c apable teachers to achieve greater creativity and 
lesson continuity . 

Unlike traditional lesson planning formats, the PCR 
approach views lesson planning and learning as a 
process of discovering and creating meaning. The 
PCR approach stipulates that every program or lesson 
must include continuity among lesson objectives, 
resources and teaching activities. However, 
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teachers are encouraged to begin their p l anning 
through any o f t he three c ompo nents, so l o ng as all 
are adequately addressed. Unlike traditional 
appr oaches that require teachers f irst to identify 
objecti ves , t he PCR a pproach d oe s no t l imit which 
component may serve as the catalyst for the lesson . 

Goal 5: Help schools ins titutional i ze curriculum 
improvement poli cies and procedures through school 
boards and curri culum oversight committees . 

Assessment : Each participating school has formed 
c urriculum oversight c ommit tees which include lay 
leaders, d i r ectors , parents a n d rabbis . While these 
committees a re very a c tive in their firs t year , 
t heir activity and frequenc y of meetings decreases 
throughout t he three- year process . 

Conclusions: The three- year intensive project is the 
oldest p art of PCR (its pilot study dates back to 
1987) and r epresents most of the work of PCR staff. 
To date , PCR has succeeded i n achieving most of its 
goals. 

B. Ass essment of PCR Curriculum- Materials Development 

While PCR emphasi zes the importance of the 
curriculum process , the process is only a means for 
achieving the greater goal, i.e., the d e velo pment o f 
creat ive and effective written curricul um in each 
s c hool . 

Goal 1: Adapt/develop creative curriculum including 
clear learning objectives, varied t e ach ing 
activities, resources and supplementary i nformation 
needed for t e aching the curriculum. 

Assessment : PCR staff has worked with partici pating 
t eac hers , s ub ject- a r ea specialists and resear ch 
a ssistants to develop six full curr icula. (Two 
schools a r e working cooperatively on one curriculum 
while another school is just beginning t o identify 
the content area to be d eveloped. ) Each curriculum 
includes a state ment of student learning objectives , 
mul tiple teaching activities and all necessary 
r esources . Thes e a r e i n various s tages of 
completion . 
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The followin g is a bri ef description o f the 
curricul a developed through the three-year program. 

a. Tefillah Curriculum f o r Conservative Students 

Developed during the pilot study with B'nai 
Jeshurun, this curriculum is for students in 
grades 3-9. It was des igned to complement (not 
repeat) the tefillah studies of the same 
students who attended Beth Torah Hebrew School. 

This was the first PCR curriculum and it is in 
need of extensive revision, editing and 
profes s ional l ayout befor e it c an be used 
effecti vely in other schools . Bec a u s e B'nai 
Jeshurun classes are conducted on Shabbat, the 
curriculum i ncludes only those teachi ng 
activities h a l achi cally permissible i n 
Conservati v e Judaism. Additional activities 
must b e added to make the curr iculum effective 
for non- Shabbat teaching . 

b. The New Primary Curriculum 

Temple Emanu El Religious School, now in its 
final year of PCR participation has created: 

l) a new primary curri culum design a nd 
2) a pprox imatel y 50 of t he 75 less on plans 

r equired to implement the design. 

The primary curriculum design was develope d by 
PCR a nd Templ e Emanu El staffs t o e liminate the 
redundant t e a ching o f holidays a nd t hus to make 
the mos t effecti v e use of instruct i onal 
oppor tunities i n the primary grade s while at the 
same time being consonant with the Union of 
American Hebrew Congregations' William and 
Frances Schuster Curri culum Guidelines. 

The curriculum design specifies a basic theme at 
each grade level : Kindergarten , Ani Yehudi (I 
am a Jew); Grade one, Limud Torah (To Learn 
Torah); and Grade Two , Klal Yisrael (The 
Community of Israel). A special feature of the 
curriculum design is the inclusion of "Family 
Days," four or five of which are designed into 
each primary grade. On one of these days, 
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members o f the family a re i nvited to school t o 
participate in experiential, educational 
activities with their chi ldr en . During this 
time the y joi ntly creat e craft items, use these 
items to review the essence of t he curricu lum 
topic under study (usually a Jewish holiday or 
value) and with t hes e craft ite ms sit for an 
instant family photo which becomes part of a 
Family Day Photo Album. The purpo ses o f the 
Famil y Days are to : 

1 . educate parents about the Jewish holiday , 
value or concept; 

2. build Jewish family experiences which will 
be remembered and cherished by both children 
and adults ; 

3. promote positive feelings about being Jewish 
and ; 

4 . promote Jewish identity. 

c . The Exp e r ient ial Israel Curriculum 

Developed with Park Synagogue teachers, this 
curriculum is an entirely experiential 
curriculum for grades 3 and 6. Originally , 
grade 9 curriculum was also scheduled to be 
developed. Due t o the c omplexity of developing 
grades 3 and 6 and in- service scheduling 
difficulties, it was impossible to work on the 
ninth gr ade component. 

By far , t his curriculum is the most inventive 
and ambi t i ous curriculum PCR s t aff ha s 
developed . Students construct s tage s ets of 
Israeli banks , shopping malls , food s tores and 
restaurant s. They s tock t hem wit h appropriate 
articles that have b e en purchased and/ or brought 
back from Israel. Students also conduct their 
own Zionist Congress to determine whether to 
accept a temporary homel a nd in Ug anda a nd play a 
simulation game o f the 1967 Six Day War that is 
set on the mo on i n the year 2067. The 
curriculum is n ow being implement ed and 
evaluated. Though several changes are 
necessary, the curriculum is proving very 
successful a ccordi ng t o the teachers using it . 
Because so much of t he curriculum consists of 
" non- print" resources , staff is still seeking a 
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way of dupli cating the curriculum f or use i n 
other schools . 

d. An Inquiry-Based Chumash Curricu lum 

PCR efforts at Beth Torah are focused on 
creating a Chumash curriculum de sign and 
supporting lesson plans for grades 5, 6 and 7 
(gimel, daled and hey) . The design and lessons 
are being ada pted from mate rial s created ove r 
the past twenty years by the Melton Research 
Center for Jewi sh Education of the Jewish 
Theological Seminary . The Melton Method of 
teaching Chumash i s inquiry based, i .e., a 
method i n which students l earn to q uestion the 
meanings of what t hey read. However, because 
the Mel ton materials were developed f or schools 
with t hree one- hour Chumash classes per week a n d 
because Beth Torah offers only two forty-minut e 
classes per week , the Melton curriculum design 
and lesson plans must be r evised and adapted to 
the Beth Torah schedule . 

PCR and Beth Torah staffs have made e xcellent 
progress toward the development of the Ch umash 
curriculum, including : 

1 ) Creating the new curriculum desi g n which 
specifies the c ontent to be taught at each 
grade level . The curriculum design includes 
i nt ensive study of portions of B'r e ishit and 
Shmot in grades 5 and 6 and, in grade 7, a 
s tudy of issues and broad q uestions whi ch 
a re based on the content of t he last three 
books of the Chumas h . 

2) Teaching teachers the Melton method f o r 
guiding student learning in Chumash . In 
learning the Melton method , teachers have 
observed a de monst ratio n lesson and, in 
turn, some have prepared a nd demo nstrated 
thei r own original lessons based on the 
Melto n mode l. 

The curriculum work of PCR with Beth To rah 
encompasses t wo clas s sess i ons p e r wee k f o r 
three grade levels, i.e. approximately 180 class 
periods . 
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e. Contemporary Issues a nd Jewish Values 

This is a three-year curriculum whose 
development began at Suburban Temple and is now 
being continued by teachers at Bet h Am as well 
at Suburban Temple . The curriculum, intended 
for students in grades 7-9, is designed to be 
taught simultaneously in all grades. This 
means, for example, that all students study 
about medical ethics or family relationships at 
the same time . This arrangement enables school 
directors to combi ne c l asses for increased 
student interaction, special programs and parent 
partici pation sessions . Because of t he 
simult a neous use , the curri culum must include a 
three- year cycle of lessons . 

The curriculum i ncludes contempor a ry issues that 
confront students a s Jews a nd as American 
teenagers. I ssues include such topics as family 
relationships , terrorism, a nt i-Semitism, 
mercy-killing and environmentali sm. Each issue 
includes the study of such traditional Jewish 
texts as the Bible, Mishnah, Gemorah, Pesach 
Haggadah and Siddur . Not only do students 
become familiar with the Written and Oral 
Traditions of Judaism, but they come to 
understand that what appear to be "their" issues 
are really the same issues that have confronted 
every generation of Jews . 

The adaption and i mple mentation of t his 
curriculum a t Beth Am has proven s ucc essful 
enough to wa rrant its cont inued dissemination to 
additional schools . 

PCR staff has also produced several monographs 
on curriculum and "spec ialty" teaching guides on 
subjects of common interest , such as: 

--A tzedakah curriculum guide with learning 
activities for students in grades K- 7 ; 

--A 10- page monograph on the culture and history 
of Iraqi Jews for high school students and 
adults; 
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--A variety of retreat program activities 
integrating the study of Jewish environmental 
principles and the experience of nature for 
students in grades 6 - 10. 

Conclusions: The adaptability and effectiveness of 
PCR-developed curricula are being demonstrated in 
the schools in which they are being used. 
Additionally, PCR curricula have now been requested 
by several local schools and by BJEs in other 
communities. 

Goal 2: Integrate family and beyond-the-classroom 
experiences into classroom curriculum. 

Assessment : Al l PCR c urricula inc l ude a component 
called, "Home Learning Activities ." These 
activitie s are part o f the actual curr i c u lum, 
serving in p l a c e of "homework . " They include 
discussions, i nte rviews and surveys whi c h students 
and parent s or f amily member s c omplete. Home 
learning activities have b e gun t o prove e ffective at 
involving parents more in their children' s 
education. Students and parents have responded 
enthusiastically to Home Learning Activities as 
reported to PCR sta ff by school directors and 
teachers . 

Additionally , the Contemporary Issues a n d Jewish 
Values c urriculum for students in grades 7- 9 
includes severa l joint c l ass session s for parents 
and stude nts. In-school family programs are largely 
sponsored by the participating schoo l and have 
focuse d on such issues a s dru g abus e, anti-Semitism 
and Jewish medical eth i cs. Typically these programs 
include a large group presentation by a g uest 
speaker which is followed by small discussion 
groups. Some schools have integrated parent-student 
discussion groups while other schools have separate 
groups for parents and students. More 
parent/student famil y programs are planned for 
future units of thi s curriculum. 

Goal 3: Produce well-designed curricula employing a 
standardized format. 

PCR staff tries to include all the key components of 
effective curriculum: standardized format that 
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enables teachers to find what they are looking for 
quickly and easily; graphics to enliven and better 
communicate information; colorful hand- outs for 
students and parents ; a layout which makes it easy 
for teachers to reproduce handout s; and a loose- leaf 
format to accommodate revisions and expansions. 

Publishing quality curriculum materials , however , is 
very time- consuming and was not considered in the 
original PCR design. Consequently, only a few of 
the PCR curricula are published at the necessary 
level of quality . 

Conclusions: PCR is producing high quality 
curriculum materials that are being received very 
well by the majority of teachers using them. The 
curricula are "resource rich," meaning they include 
everything necessary for teaching the curriculum. 
However, only if PCR staff is increased can it, in a 
timely fashion, publish and disseminate materials of 
the same high quality a.nd thus have the g reatest 
impact on improving the curriculum of Cleveland's 
Jewish schools. 

C. Assessment of Quality and Effectiveness o f PCR 
Curricula 

A comprehensive critique of a curriculum includes up 
to 30 d i fferent items . For this e valuation , only 
the six mo s t important c omponents of curriculum were 
examined: 

1. Accuracy of Content 

All PCR curricul a a r e written i n their final 
draft by PCR staff . The final draft is reviewed 
by the Bureau's Executive Vice President , a 
subject area specialist and a professional 
editor outside of the Bureau. PCR curricula are 
highly accurate . 

2 . Relationship between Goals and Teaching 
Activities 

All PCR curricula identify student learning 
goals which serve as the guidelines for 
selection of teaching activities. All teaching 
activities are focused on the accomplishment of 
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the specified goals. Of all curricula PCR staff 
has reviewe d, PCR curri c u la demonstrat e the 
closest relationshi p b e tween goal s a n d t eaching 
activities. 

3 . Age-Appropria teness of Le ssons 

The greatest value teac hers provide to the PCR 
process is ensuring that activit ies a re 
age-appropriate. When teachers implement PCR 
curricula in the ir c l assr ooms, they continue t o 
monitor t he appropriate ness o f activities for 
their students. 

All PCR curricula are revised after t heir first 
year of implementation in accordance with 
teachers' and students' experiences . PCR 
curri cula eva luated by teachers, d i r ectors and 
PCR staff are as age- appropriate a s i s possible . 

4. Co ntent Quality 

Probably the greatest strength of PCR curricula 
is the quality and c ompr ehensiveness of their 
content . All PCR curricula include teaching 
activities and support materials culled from the 
widest variety and highest quality of resources . 
PCR curricula are "resource rich," p r oviding 
everything teachers need to use the c urricul a 
effecti vely and successfully. 

5. Curriculum Usability 

Jewish educ ati onal history is f i lled with 
quality curricul a that failed t o b e usable by 
teachers. PCR curricula are easily usable 
because they : 

a . Clearly present the relationship between 
goals and teaching/ learning activities; 

b . Offer a wide variety of resources and 
activities from which teachers may make 
selections ; 

c . Incorporate t e acher experiences ; 
d. Offer ongoing implementat ion support . 

Seve ral PCR curricul a are b e ing used 
successfully in different schools and different 
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educational settings such as family education 
pro grams, weekend retreats and Jewish summer 
camps . The I ssue s and Va lue s curriculum under 
development with Suburban Temple teachers is now 
being implemented at Beth Am Reli gious School. 
Though Suburban i s a Reform Jewish congregation 
and Beth Am a Conservative one , the curriculum 
is being adapted wi th little difficulty . These 
examples demonstrate the usability a nd 
adaptability of PCR curricula . 

6 . Impact on Student Learning 

One o f the most importa nt questions to answer in 
assessi ng cur r i c ulum effectiveness is about its 
impact on student learning (and, ult i mately, on 
student behavior) . PCR has been unable to 
answer this quest ion f or lac k of d a t a and 
appropr iate t esting measur es. The on ly data 
available so far come from anecdotal information 
supplied by teachers, d irect or s and s tudents. 
Most teacher s r epor t i mproved s tudent interest 
and par ticipation. Directors report increased 
parental int erest a nd involvement in their 
children's education . And a majority of middle 
school students when asked to comment on the 
Contemporary Issues a nd Jewish Values curriculum 
noted how "much more real and interesting" the 
curricu lum is than other materials they have 
used. 

PCR staff i s working with l ocal a nd national 
Jewish r e s e a rchers to develop an effective 
appro ach to d etermining the impact of PCR 
curri culum o n s tudent learning. 

D. Assessment of Curriculum Resource Collection 

There are numerous curricula and other education 
resources presently available to, but not easily 
accessible by, individual schools. As a c ommunity 
curriculum resource, PCR is beginning to collect 
these curricula and resources. Curriculum and 
resources are purchased jointly by PCR and Bureau 
library staff. All resources purchased by PCR are 
cataloged and accessible through the Bureau's 
system. 
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Goal 1 : Obtain high quality curricula from national 
Jewish educationa l organizations . 

Assessment : PCR staff has conducted regular and 
thorough national curriculum searches. PCR staff 
annually visits the CAJE and JESNA curriculum banks . 
Special requests are mailed directly to central 
education agencies throughout North America . PCR 
has collected over 100 curriculum resources . (See 
Appendix A. ) 

The newest additions to the PCR collection are 
research reports in areas of Jewish education. PCR 
staff will continue to build its research collection 
for use in its own work and for use by other local 
educators . 

Goa l 2: Co llect resource materials to ext e nd the 
classroom and for use in beyond-the-classroom 
settings. 

Assessment: PCR has collected a variety of unusual 
and creative teaching resources, including: Israeli 
realia; kits for making animal tracks used in the 
study of kosher animal s ; telescopes for use in Rosh 
Chodesh programs; fossils for use in the study of 
the creation of the world; mezuzot, siddurim, 
tefillin and other Jewish ritual objects. These 
resources are used by a variety of Jewish educators , 
including teachers, summer camp directors , Jewish 
Big Brothers/Sisters and JCC staff. 

Most recently, PCR staff has begun to collect 
retreat and Shabbatonim programs and resources from 
national sources to meet the increasing local demand 
for these materials . 

Conclus ions: Overall, PCR i s succ eedi ng i n 
collecti ng a wide vari ety of curricul a and other 
educational res ources for use in schools and other 
educational settings. PCR staff ha s established 
n ational contacts and regularly reviews publishe d 
offerings. Staff continues to work on getting its 
resources into are a s chool s and educational 
programs. 
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E . Assessment of Curriculum Service to the Community 

Goal 1: As a community resource, offer guidance 
about curriculum and educational programming to 
community organizations. 

Goal 2: Avoid wasteful duplication in which each 
agency has to search for curriculum resources on its 
own. 

Assessment: PCR staff has provided resources and/or 
staffing for a number of COJC projects and community 
education programs , including : 
- Cleveland Fel lows (conduct ed portion of orientation 
retreat focused on Jewi sh educationa l opportunities 
beyond-the- c l assr oom) 

- Special Education Consorti um (workshop f or teachers 
in the PCR process of less on planning) 

- Jewish Big Brothers/Sisters (resour ce materials and 
participa t ion in ret reat focused on Juda ism and 
nature ) 

- JCC Ecology Confer enc e (presentati on on Judaism and 
ecology) 

- Federation Soc ial Ac tion Ta sk Force (materials, 
presentations a nd consultations on Judaism/ecology 
issues and programs ) 

- Congregation/fami ly educati on programs (resource 
material s, consult ation) . 

Conclusions: PCR has succeeded in developing the 
community's awareness of the importance of sound 
curriculum. Each year since its inception , PCR 
staff has been increasingly called on to assist 
community agencies by providing them with curricula 
and assisting them in developing educational 
programs. 

V. SCHOOL DIRECTORS' ASSESSMENT OF PCR 

with PCR through 
The following 

written 

Six directors are current ly working 
the intensive three-year process. 
conclusions derive from verbal and 
information from these directors : 

A. Schools have better overall planning directions 
and clearer curriculum goals; 
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B. All directors whose schools are using PCR 
curricula are very satisfied with the quality 
and creativity of the materials ; 

C. All the directors have expressed frustration , at 
some point , at the length of the process and the 
uncertainty of what it would show; 

D. All the directors want more PCR curricula but 
understand the need to focus on curriculum 
skills development as well as written 
curriculum; 

E . Four directors have emphasized how usable and 
creative the materials are, noting especially 
the ease with which substitute teachers can use 
PCR materials; 

F . Two directors expressed dissatisfaction with 
sharing decision-making power with their 
teachers and lay leaders. They believe that 
only they and their rabbis should have this 
authority. 

G. Two directors (and one prospective director) 
have expressed the value of sharing curriculum 
decisions with their lay leaders and staff , 
noting the tendency of schools to change 
directors . 

Conclusions: Most of the directors agree that 
t he process required a lot of time and personal 
attention on their part . The overwhel ming 
majority also believe that participating in PCR 
has been a valuable experience for their schools 
and in helping them to accomplish the 
deve l opment of curricula they could not develop 
on t heir own. 

VI . TEACHERS ' ASSESSMENT OF PCR 

PCR staff continually monitors the reaction of 
teachers and their success and failure with PCR 
materials . PCR staff meets with teachers monthly 
throughout the year. Teachers also react through 
l esson evaluation sheets and debriefing sessions 
with their directors. The following observations 
derive from those sources: 
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A. Virtually all of t he tea c hers a gr e e that writi ng 
coherent, creative, organized and substantial 
curriculum is hard work ; 

B. Most of the teachers introduced to the PCR 
approach of lesson planning say it i s exciting 
and invigorati ng . Most of the m also recognize 
that the more they understand about Judaism and 
about t eaching , the more creative and effective 
their lessons will be; 

C. Several teachers criti cized the early format 
designs of PCR curriculum, expressing the need 
for clearer student learning objectives and 
teacher preparation needs . Appropriate changes 
were made i n n ewer curriculum design s resulting 
in a much higher level of teacher satisfaction; 

D. Most of t he teache rs who participated in 
adapting/developing curriculum believe they have 
made s i gnificant contributions toward the final 
product and its effectiveness; 

E. Teachers expressed the need for more i ntegration 
of media resource s into PCR curricul um; 

F. Teachers expressed the need for PCR materials to 
be more colorful and attractive, part icularly 
student and parent handout sheets ; 

G. Teachers want to know what t eac hers i n other 
schools who a re u s ing the same curriculum are 
doing i n t he ir c lassrooms. 

Conclusions : The overwhelming majority of 
teachers v alue PCR curriculum and are trying to 
use PCR materials in the most effective ways. 
Nevertheless, teache rs believe PCR curricula 
should contain more media sources and be 
published in a more attractive manner. 

VII. ASSESSMENT OF PCR IMPACT ON CURRICULUM DEVELOPMENT 

While it is still impossible to assess the impact of 
PCR curriculum on stude nt l e arning, it is possible 
to assess the impact PCR ha s had on the c ommunity's 
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view of curriculum and the way s chools are beginning 
to v iew it . 

PCR has succeeded in demonstrating t hat curriculum 
develo pme nt i s a c omplex proc ess . Not only has 
curriculum become one o f t he COJC' s maj or pro j ects , 
but it has also become a part of the community's 
understanding and conception of J ewish ed ucation as 
evidenced by the increas ing reque sts PCR r eceives 
for material s and consultation from c ommunity 
agenc ies and organizations. 

Less obvious, though no less dramatic, are the 
cha nges PCR is b r inging to the cur riculum planning 
and development process. The following a r e some of 
the more notable changes PCR has initiated: 

A. Cooperative Planning Pr ocess 

When PCR was first proposed, its plan to invo l v e 
all of the key stakeholders and profes s ional 
staff of a school in a cooperative planning 
process, was called into question by l ocal 
Jewish professionals. Today, the PCR appro ach 
and the need for involving l ay leaders and 
professional s in educational planning is 
recognized locally and nationally as the 
preferable planning approach. 

B. Units of Study 

Most supplemen tary s c hool curricula consist o f 
individual lessons for each week with a new 
topi c addressed every week or two . PCR 
curricula a r e o r g a nized i nto units. Each unit 
encompasses four t o s i x weeks of lessons on the 
same topic, allowing enough time for creative, 
participatory learning and e nsuring tha t more 
time is spent on e a ch topi c of s t udy. What 
limited educational research exists indicates 
that student s remember and value school 
expe riences that l ast ed over several wee ks far 
more than those t hat took place during a single 
session . 
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C. "More on Less" or "Les s i s More" 

This PCR motto means t hat more t ime should be 
devoted to fewer topics in s chool curricul um. 
PCR has encouraged several schools to f ocus more 
time on fewer cour se offeri ngs . In one school , 
c lasses were lengthened from 30 minutes to 55 
minutes. 

D. A New Lesson Planni ng Model 

The PCR approach encour ages both creativity and 
thoughtfulness by allowing teachers more freedom 
i n their planning and more accountability i n 
thei r r eporting (see Page 7 for de scription) . 

E. Introduction of Home Learning Activities 

This is a pedagogically sound alter native to 
traditionally conceived homework. All Home 
Learning Activity Sheets are designed for 
immediate copy and use , requiring no prepar ation 
on the part of teachers {see page 13 for 
description) . 

F . Innovations in Middle School Studi es 

The Issues and Values curriculum is designed and 
implemented for simultaneous use in grades 7 , 8 
and 9 . This design allows directors to combi ne 
middl e s chool classes for special pr ograms and 
s peakers to achieve a greater var i e ty of 
experiences for students. PCR s taff is unaware 
of any ot her curr iculum designed f or 
simultaneous use in three grade l evels. This 
approac h will be c onsidered in the development 
of f utur e curricula (see pages 11-12 f or 
description) . 

Conclusions : PCR staff has made a significant 
impact on the community ' s unde rstanding of the 
importance of sound curriculum and the 
conceptualization of curriculum as the 
relationshi p betwe en course content and 
instruction. PCR has successfully i ntroduced 
changes in homework practices and grade-level 
structur e as we ll as the need to s pend more 
educational time studying fewer topics. 
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VIII . DETAILED DESCRIPTION OF PCR INTERACTION WITH COJC 
PROJECTS 

All COJC pro ject staffs have a responsibility to 
seek effective way s of int eracti ng with and 
support ing other COJC projects . PCR staff has made 
a concerted effort to work closely with other 
project staffs, not a particularly easy task because 
interactive mechanis ms are not built into the 
process and no plans were made for staff time to 
achieve this goal . 

A. JESP 

PCR 's most direct inter acti on with another COJC 
~roject.is with t he Bureau's JESP teacher 
in- servi ce program which is par tiall y supported 
by COJC . Al l PCR curriculum workshops are 
sponsor e d a nd promoted through JESP s taff . 
Because of the h igh number of PCR c ourses, 
almost 30% o f JESP teacher stipend s a re used for 
PCR teachers. This per centage wil l continue to 
increase if sti pend levels hold constant . 

B . Retreat Institute 

PCR and Retreat I nstitute staff cooperated in 
plann ing and conducting a beyond-the-classroom 
conference for area educators in 1990 . Since 
then , PCR has had little interac tion with the 
Retreat I nstitute . 

C. Cleveland Fel lows 

PCR has ha d very limited contact wit h the 
Cleveland Fellows s taff and minimal involvement 
with the program. The PCR Dir ector spent most 
of a day helping orient Cleveland Fellows 
i nterns toward Jewish educational opportunities 
that present themsel ves in nature settings . 

One intern is a middle school teacher 
participating i n the implementa tion of the PCR 
curriculum, Issues and Value s . This person is 
receiving training in l esson planning and 
curriculum implementation procedures from PCR 
staff. 
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Another intern is using portions of the 
Conservative T'filla Curriculum as a source of 
ideas and activities for planning family Shabbat 
programs in the school . This intern reports 
that the material has been very helpful and 
successful. 

PCR and CFP staffs have met several times to 
explore ways the programs can interact. 

D. Israel Incentive Savings Program {IISPl 

IISP has been administered largely as an 
investment program with little educational 
programming or curriculum usage . PCR has had 
virtually no interaction with IISP. However, 
meetings among Bureau program staffs have 
resulted in plans to add both an educational and 
curriculum feature to IISP. PCR staff will 
consult with IISP staff on an Israel-focused 
newsletter for families participating in IISP as 
well as other Israel resources for home 
learning. 

Conclusions: The COJC process has no built-in 
mechanisms for project interactions. PCR staff 
first identified the inter-connection of PCR and 
other COJC projects in 1989 , Since then, PCR 
staff has cooperatively developed only one 
project with the Retreat Institute staff and 
worked minimally with Cleveland Fellows staff 
and interns . PCR maintains a close working 
relationship with JESP. It is the assessment of 
PCR staff that interaction of COJC projects is 
insufficient and should be dramatically 
increased in order to attain optimal impact from 
COJC-sponsored programs. 

IX. DESCRIPTION OF NATIONAL CURRICULUM EFFORTS 

PCR is acquiring a national reputation and PCR staff 
members are being recognized as Jewish curriculum 
specialists, as evidenced by the following : 

A. PCR staff has been asked by Isa Aron to consult 
on a proposal for national Jewish educational 
research to be submitted to the CIJE . The 
proposal's original statements about the state 
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of curricul um have been r emoved o r revise d base d 
on PCR staff input . 

B. The PCR Direc t or serve s on t he Board of 
Trust ees of Shomre i Adamah (Guardians of t h e 
Earth), the only national Jewish environmental 
organization developing curriculum f or J ewish 
schools . 

C. PCR sta f f makes pre s entat i o ns o n PCR and 
curriculum themes at the national Jewish 
Educator's Assembly Co nventio ns (JEA ) and CAJE 
conferences . 

D. PCR staff consults with Bureau staff and lay 
leaders in other communities about their 
curriculum needs and ways of achieving them. 
Staff has provided guidance to Jewish educat ors 
in: Akron , Ohio ; Houston, Texas; Des Moines , 
Iowa; several New Jersey Jewish communities; 
and St . Louis , Missouri . 

E. PCR staff is working in cooperation with the 
national staff of the UAHC on revisions to the 
UAHC curriculum, To See the World Through J e wish 
Eyes , at the primary level. 

X. SUMMARY OF PROBLEMS REQUIRING MORE ATTENTION 

Th e following is a compendium and summary of the 
problems PCR staff faces . Some of the p roblems are 
being addressed and some require addi tiona l staff or 
other r esources t o resolve . 

A. While tea cher s , i n general , c o ntinue t o lac k the 
necessary Juda ic and pe dagogic knowle dge and 
skills to enable them to develop creative and 
effective curriculum, t hey can, h owever learn how 
to a dapt existing mate rials and how to use 
curriculum in their classes . This necessitates , 
howev er, that the bulk o f curriculum writing must 
be done by PCR staff. 

B. While many teachers are able and willing t o adapt 
new curricul um, s ome teache rs require 
professional guidance. PCR staff has placed a 
r equest f o r "curricu l um c oaches" with JESP. 
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These are pe ople who c a n a ssist teachers in the 
initial implementat ion o f new curriculum. 

C. Producing high quality, we l l-desi gned and 
attractive curriculum is essential to the 
dissemination of new curriculum to our schoo ls. 
The ori ginal PCR d e sign and funding d o es not 
anticipate the professional staff time required 
for this task . At present s t affing levels , PCR 
cannot bri ng t o publica t i on in a timely manner 
the large amount of curriculum materials now 
under development . This activity is, however, 
essential if PCR curriculum is to be 
disseminated. Many units , yet in their 
preliminar y drafts , need considerable revi s i on i n 
order to bring them up to the q uality level 
necessary for publication . 

D. In 1987, PCR i dentified the importanc e of 
enhancin g school curriculum and programs with a 
wide variety of bey ond- the-class room ( BTC) 
educational a nd social activit ies . To date, very 
few types of BTC opportunities are being offered 
through the Re treat Insti tute and what is offered 
has little or no connection to a school 's 
curriculum or grade level goals . Consequently , 
PCR s t aff is much more i nvolved in identifying 
BTC r e s ources and helping s chools develop BTC 
programs than was ever anticipated. 
Nevertheless , staff's efforts fall short of what 
is nece ssary or poss ible through community 
resour c e s . 

E. While l ay leaders p lay a n importa n t role in the 
first phas e of the three- year i ntensi v e program, 
their participat ion grad ually dimi nishes over the 
next two years . PCR staff needs to analyze 
further the reasons for this phenomenon. 

F . Though PCR and JESP have a totally inte grate d 
relationship, PCR has little interaction with 
other COJC projects. There are no interactive 
mechanisms built into the design and little 
synergistic effect s resulting from the projects. 
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XI . ISSUES FOR FURTHER CONSIDERATION 

A. PCR was designed to improve school curriculum and 
has a waiting lis t o f schools want ing to 
participate in the three- year program. However, 
there are other groups deve loping curriculum who 
could benefit from PCR and who want to 
participate in the three- year program. Very 
recently it became clear that the Special 
Education Consortium of spe cial education 
teachers from eight schools is attempting to 
develop curriculum that can be shared by all the 
teachers. To date, the Consortium's curriculum 
efforts have been minimally successfu l . It is 
struggling t o d evelop the cur r i c ulum i t needs and 
has expressed a need for PCR staff interve ntion 
in i ts work. PCR staffing limitations preclude 
working with the Consor tium unless i t is brought 
int o PCR in l i eu of a school . 

B. Quality c u r r i c u lum and school progr ams should 
inc l ude a regular s eries of beyond-the - classroom 
educational/social experiences for students off 
all grade l evels. PCR staff views BTC 
experiences as a direct extension and e xpansion 
of s chool curriculum, goals and grade level 
objectives . For example , as part of t he third 
and sixth grade Israel curriculum students visit 
The Temple- Ti fereth Isra el mu seum to learn about 
archaeol ogy and to p r epare to c onst ruct their own 
museums . 

After two year s of operational pro j e c t s, it is 
now clear t hat on- goi ng integra t i on o f BTC 
experienc es into the curric u lum must be 
accomplished by PCR staff . Achiev ing this will 
require additional staff time or a change in PCR 
program goal priorities. 

C. PCR staff is exploring the feasibility of 
offering a "curriculum enhancement" service to 
schools and central agencies nationally . Through 
this service , PCR staff will take written 
curricula and develop a complete array of support 
resources to supplement and enhance them, 
including: instructional games, references from 
traditional Jewish texts, participatory learning 
activities and videos to use in the curriculum. 
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The fee for this service will have to be 
determined and definitely could help fund 
additional PCR staff. 

F : \QA4\GTG\PCR\cojcadd . 16 
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PCR RESOURCES 

APPENDIX 

A PRACTICAL GUIDE TO JEWISH MUSIC EDUCATION FOR THE 
SUPPLEMENTARY RELIGIOUS SCHOOL, Roni Shapiro , Jewish 
Theological Seminary of Ameri ca Dept. of Ed., N. Y., Spring 
1989 

MASTERS ESSAY SUBMITTED TO DR. BURTON COHEN USING JEWISH 
FOLK TALES TO TEACH VALUES, Jana Bopfinger, Jewish 
Theological Seminary of Amer. Dept. of J ewish Ed., N.Y., 
April 1989 

JUDAISM AND ECOLOGY AS IT IS TRANSMITTED IN INFORMAL 
EDUCATIONAL SETTINGS, A THESIS SUBMITTED TO THE DEPARTMENT 
OF JEWISH EDUCATI ON IN CANDIDACY FOR THE DEGREE OF MASTER 
OF ARTS, David Ros enfeld, J ewish Theological Seminary of 
America, N.Y. , April 1989 

AN EXPLORATORY STUDY OF TBB RELATIONSHIP BETWEEN TEACHER 
QUALIFICATIONS AND DEGREE OF PERSONAL FEELINGS OF SUCCESS 
IN TBB AFTERNOON HEBREW SCHOOL, Steven B. Burnstein, 
Education 5315, Dr . Burton Cohen, Fall 1988 

CRITERIA FOR SELECTING JEWISH LrrERATURB FOR USE IN THE 
KINDERGARTEN AND FIRST GRADE OF THE DAY SCHOOL AND ONE-DAY 
SCHOOL, A MASTER ' S ESSAY SUBMITTED TO PROFESSOR BURT COHEN 
FOR PARTIAL FULFILLMENT OF THB REQUIREMENTS FOR THE 
MASTER• S DEGREE IN JEWISH EDUCATION, Tammy Y. Rubin 
Abramowitz, Jewish Theologic al Seminary of America Dept . 
of Jewish Ed., N. Y., Marc h 1989 

FAMILY CAMP: A FORMAT FOR JEWISH EDUCATION WHICH RESPONDS 
TO THE NEEDS OF THE CONTBHPORARY JEWISH FAMILY , A MASTERS 
ESSAY SUBMITTED TO PROFESSOR .BURTON COHEN FOR PARTIAL 
FULFn..LMENT OF THE MASTERS DBGREE IN JEWISH EDUCATION, Eve 
Gail Lobel , Jewish Theological Seminary Dept. of Jewish 
Bd. , N.Y . , April 1989 

HAMACBSBEV KLI-UR L' BOROT RA SAFAH HA IVRIT (Hebrew), 
Jewish Theological Seminary Dept. of Jewish Ed., N.Y. , 
March 1989 

JEWISH HISTORY THROUGH PRIMARY TEXTS--APPROACB TO TEACHING 
THE GOLDEN AGE OF SPAIN TO BIGB SCHOOL STUDENTS, Martha 
Ezor Resnic k , Spring 1989 

BEGGARS AND PRAYERS, Aclin Steinsaltz retells the tales of 
Rabbi Nachman of Br atslav, Bas ic Books, Inc. , N.Y . 1989 

THE THIRTEEN PETALLED ROSE, Ad.in Steinsa ltz , Bas ic Books , 
Inc . , N.Y. 1980 
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IF YOU WERE GOD, Aryeh Kaplan, NCSY Orthodox Union, N.Y. 
1983 

BIBLICAL IMAGES- -Men and Women of the Book, Adin 
Steinsaltz , Basic Books, Inc . , N.Y. 1984 

MAIMONIDES' PRINCIPLES-- The Fundamentals of Jewish Faith, 
Aryeh Kaplan, NCSY Orthodox Union, N.Y. 1984 

THE ARYEB KAPLAN READER--Collected Essays on Jewish Themes 
from the Noted Writer and Thinker, Mesorah Pub. , ltd., 
N.Y. 1990 

✓ THE ISRAEL CONNECTION, Milwaukee Curriculum. Resource, 
Marilyn Bolman, Sorel Goldberg Loeb and Joshua Chorowsky, 
Milwaukee Assoc. for Jewish Ed., 1990 

COMPLETE SCHOOL COMMUNICATIONS MANUAL, P. Susan Mamchak 
and Steven R. Mamchak, Prentice-Ball, Inc., Englewood 
Cliffs, N. J . 1984 

CURRICULUM LEADERSHIP AND DEVELOPMENT HANDBOOK, Leo B. 
Bradley, Ed.D., Prentice-Ball, Inc. , Englewood Cliffs, 
N. J . 1985 

THE CAMP WISE STORY-"The Home of Happiness" 1907- 1988, 
Albert M. Brown , Jewish Community Federation of Cleveland 
in Cooperation with the Western Reserve Historical 
Society, Cleveland 1989 

COMING OF AGE AS A JEW-Bar/Bat Mitzvah (Student's 
Workbook) , Shoshana Glatzer, Board of Jewish Education of 
Greater New York, N.Y. 1989 

EDUCATIONAL EVALUATION: THEORY AND PRACTICE, Blaine R. 
Worthen and James R. Sanders, Wadsworth Publishing 
Company, Inc., Belmont, Cal. 1973 

CURRICULUM RENEW~ , Allan A. Glatthorn, Assoc. for 
Supervision and Curriculum Development, BookCrafters, 
Inc., Alexandria, Virginia 1988 

TALES OF TZADDIKIM, G. MaTov, Mesorah Publications, ltd, 
N.Y . 1987 

IDENTIFY TREES AND SHRUBS BY THEIR LEAVES--A Guide t o 
Trees and Shrubs Native to the Northeast , Edward Knobel, 
Dover Publications, Inc., N.Y. 1972 

THE CURIOUS NATURALIST, John Mitchell and the Mass. 
Audubon Society, Prentice Hall, N.Y . 1986 
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BUG A TREE--And Other Things to do Outdoors with Young 
Chi ldren, Robert E. Rockwell, Elizabeth A. Sherwood and 
Robert A. Williams, Gryphon House, Inc., Mt. Rainier, Md. 
1986 

BREAKTHROUGH to Learning Gemora, Zvi Zobin, Feldheim 
Publishers Ltd., Jerusalem, Israel 1986 (2 copies) 

SCIENCE THROUGH THE SEASONS (Works heets and Activitie s to 
Explore the Four Seasons Grades 1-3), Lucia Kemp Henry, 
Fearon Teacher Aids, Belmont, Cal. 1989 

SCIENCE IN SPECIAL PLACES (Worksheets and Activities to 
Explore Animal Habitats Grades 1-3), Lucia Kemp Henry, 
Fearon Teacher Aids, Belmont, Cal. 1989 

SMALL WONDERS (Bands-On Science Activi t ies for Young 
Children Preschool- Grade 1), Peggy K. Perdue , Scott, 
Foresman and Co., Glenview, Il. 1989 

SCIENCE AND OURSELVES (Worksheets and Acti viti es to 
Explore the Buman Body Grades 1- 3) , Lucia Kemp Henry, 
Fearon Teacher Aids , Belmont , Cal. 1989 

TALES OF TZADDIKIM (Bam.idbar), G. MaTov, Mesorah 
Publications, ltd., Brooklyn, N.Y. 1988 

TALES OF TZADDIKIM (Devari.m), G. MaTov, Mesorah 
Publications, ltd., Brooklyn, N.Y. 1988 

TALES OF TZADDIKIM ( Vayikra), G. MaTov, Mesorah 
Publications, ltd., Brooklyn, N.Y. 1988 ~ 

TALES OF TZADDIKIM (Sh'mos), G. MaTov, Mesorah 
Publications, l t d., Brooklyn, N. Y. 1987 

A STORY A DAY, G. Sofer, Mesorab Publicati ons, l td., 
Brooklyn, N.Y. 1989 

TALES FROM THE GEMARA, Y. Weinstock , ~esor ah Publications, 
ltd., Brooklyn, N.Y . 1988 

THE VERY NICE JEWISH QUIZ BOOK, Dan Carlinsky, Bell 
Publishing Co ., N.Y. 1987 

WHEN A JEW PRAYS (Workbook), Laura Karp 

THE WAYS OF REASON, Moshe Luzatto, Feldhe im Pub. 

BA MOTZ! BRACBA KI T, Fran Borovetz, Torah Aura 

ELI AND HIS LI TTLE WHITE LI E, G. Golding, Art Scroll Pub. 

SPECIALNESS OF SHABBAT, Marilyn S. Holman, Milwaukee 
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A SEDER FOR TU B'SHVAT, compiled by Edward Fri.m (CAJE) 

PRAYER QUESTIN SHEET, Feinstein (CAJE) 

LA-A- SOK B' DIV-REY TORAH, Jeff Klepper, 1985 (CAJE) 

TU B'SHVAT AND PURIM STORIES, BIKURIM 8:1, Unit 1, J oan B. 
Stuchner (CAJE) 

✓ STUDYING ·ISRAEL" IN A CAMP SETTING, Stan Beiner, MAT 
Project, University of Judaism, 1981 (CAJE) 

✓ NOTES ON "MEDINAT YISRAEL--THIS IS YOUR LIFBI" , adapted 
from play under same title by Lorraine M. Dreiblatt, 
Jewish Plays f or Jewish Days, Michelle Gabriel (ARE ), 
Roosevelt Island Jewish Congregation Religious School, 
Roosevelt Island , N.Y. 1987 (CAJE) 

ts MA-APILIH: A SIMULATION GAME, Bikurim 8:1, 4 Units, 
Deborah Miller (CAJE) 

t9 CONSECRATION SERVICE, Bikuri.m 8:1, Alan Lefkowitz, Beth 
Jacob Synagogue, Norwich, CT, 1990 (CAJE) 

tl0 SIDDUR/T'PILOT CURRICULUM, Bikuri.m 8:1, Mark Kushner, 
Temple Beth Zion-Beth Israel, Phila., PA (CAJE) 

112 FAMILY RETREAT PROGRAM, Bikuri.m 8:1, 5 Units , Ava 
Keenen, 1990 (CAJB) 

118 A SERVICE, Bikurim 8:1, 1/2 Unit, Mark Dov Shapiro 
( CAJE) 

CHOMSKY EDUCATIONAL RESOURCE CENTER MATERIALS INDEX, 1987 
( CAJE) 

FUNCTION OP PRAYER IN JEWISH EARLY CHILDHOOD DEVELOPMENT , 
-· Workshop Leader: Susan Mailman, CAJB Conference, 1985 

(CAJE ) 

THE "DIFPICULTY-IN-DAVENING" CONGREGANT,• Brad Gartenberg, 
Conservative Judaism, Vol. 36(3), Spring 1983 The 
Rabbinic al Assembly (CAJE) 

CAN YOU COUNT A ROBOT FOR A MINYAN?, Samuel Spero , 
Cuyahoga Community College, Cleveland, OH (CAJE) 

BLESSINGS AND PRAYERS: THB MEANING OP RITUAL FOR CHILDREN, 
Fre di Rembaum, Bureau of Jewish Ed., Los Angeles , CA, ARE, 
1980 (CAJE) 

UNIT OP STUDY ON HOLOCAUST FOR AGES 9-12, Susan Shulman, 
Bd. of J ewish Ed. of Greater N.Y. Teachers• Center , (CAJE) 
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THREE CREATIVE SERVICES FOR THE JEWISH LIFE CYCLE, 1982 
(CAJE) 

BIRKAT IIAMAZON, Stephen Weiss , United Synagogue of America 
Paci fic Southwest Region ( CAJE ) 

SONGS FOR TU B'SHVAT (CAJE) 

THE TORAH SERVICE - A LEARNING SESSION, Gloria Mintz, 
Cong. Solel Rel. School, Highland Park, IL (CAJE) 

CURRICULUM MODEL FOR A TEN-WBEX COURSE ON PRAYER, Stephen 
Cohen, 1980, Ed. Lab and Le arning Center, Hebrew Onion 
College, L . A. , CA (CAJE) 

SPACE STATION SYNAGOGUE "The Wor ds of My Mouth and the 
Meditation of My Heart Part II," Dina Maiben ( CAJE) 

MATERIAL FROM COURSE TITLED "EXPERIENCING PRAYER-JEWISH 
CONSCIOUSNESS-RAISING," Gay Mallon Frank, Tartak Learning 
Center, Hebrew Union College, L . A., CA (CAJE) 

TEFILLAB FOR THE PROBLEM READER, Sara Simon, Bd. of Jewish 
Ed. of Greater Wash. , Rockville, MD (CAJE) 

BRACHOT: BEAUTY A?-1D UGLINESS, Adapted from Jewish 
Perspective on Beauty and Ugliness, Danny Siegel (CAJE) 

TEACHERS' WORKSHOP: TEACHING PRAYER, Dahlia Rothman, 
(CAJB) 

SAMPLE LESSONS OF "ENCOUNTERING PRAYER, LOVE , SILENCE, THE 
AMIDAH AND OTHERS," Education Laboratory and Learning 
Center, Hebrew Onion College, L . A., CA (CAJB) 

Gridded Pages for Listing Data on Pr ayers (CAJE ) 

ANNOTATED BIBLIOGRAPHY : TEACHING PRAYER, Mindy Mark, 1981 
Tartak Learning Center, Hebrew Onion College, L.A., CA 
(CAJE) 

SH'MA IS FOR REAL, Conf . clas s, 1977 (CAJE) 

T'FILLAH OR NOT TO FEELA, UABC Camp Swig, 1981, Saratoga, 
CA (CAJE) 

WHAT IS PRAYER--Siddur Highlight s {CAJE) 

FAITH IN GOD AFTER THE HOLOCAUST: AN ENCOUNTER WITH FOUR 
JEWISH THINKERS FOR JEWISH TEENAGERS AND ADULTS, Jeffrey 
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Schein, Tartak Learning Center, Hebrew Union College, 
L.A., CA (CAJE) 

TBE LEGENDARY MAGGIDIM: Ahavat Har ayah Definitions (CAJE) 

PRAYER CHART, Jewish Ed. Assoc . of Metrowest, Fairfield, 
N.J. ( CAJE) 

CONFRONTING .ANTI-SEMITISM IN A FREE SOCIETY: A MIDDLE 
SCHOOL PROGRAM, CAJE 1990 - Module, Esther C. _Hexter, 
Rhoda Kamens, Sarah Bricklin Rzepka, June R. Seidel , Ed . 
Council and Ed . REsource Center of Akron Jewish Comm. 
Fed., Akron, OH(~) 

SBIRON SONGSTER--BILLEL ACADEMY, Rabbi Norman Amsel, 1984 
(CAJE) 

SHOAH CONCEPTS FOR YOUNG CHILDREN, Marvell Ginsburg, Bd. 
of Jewish Ed . of Metropolitan Chicago (CAJE) 

A JEWISH ED. PROGRAM FOR CHILDREN AND ADULTS WITH MENTAL 
RETARDATION: Socio-Religious Learning Experiences -
Videotape and Commentary, Sallie Olson, Miriam Silver , 
CAJE 11, 1986 (CAJE) 

SB'MIRAT BA-LASHON: Guard Your Tongue, Rabbi Bradley 
Shavit Artson, (CAJE) 

B'MITZVOTAV: The Learning-Through-Doing Bar/Bat Mitzvah 
Program (CAJE) 

FIRST GRADE FAMILY: EDUCATION DAY, Evaluation, 1986 , Temple 
Beth El and Center, San Pedro, CA (CAJE) 

PARENTS OUR PARTNERS, Susan Shulman, 1985 Bd. of Jewish 
Ed. of Greater N.Y. (CAJB) 

TEACHING THE HOLOCAUST:. Learning Objectives for 4th and 
5th Graders, J oanne Neumann Luski, Center -for Innovative 
J ewish Ed., L.A., CA (CAJE) . 

TISHRI HOLIDAY GO-ROUND, Karen Elson, 1988, McAllen, TX 
{CAJE) 

CBANUKAB FAMILY FAIR, Karen Elson, Temple Emanuel, 
McAllen, TX (CAJE) 

THE MITZVOT GAME, Sallie Olson, Teachers' Ed . Game Center, 
Gratz College, Phila., PA (CAJE) 

HOLIDAYS/PURIM: A PLETHORA OF PURIM PLAYS, 5 Units (CAJE) 

✓ NOTES ON "MEDINAT YISRAEL--TBIS IS YOUR LIFE!", Lorraine 
M. Dreiblatt, 1987 (a play) Roosevelt Island Jewish Cong . 
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Religious School (CAJE) 

MISBPOCHA, Sharona Feller, presenter, 1988, Temple Chai, 
Phoenix, Arizona (CAJE) 

MITZVAB LOTTO GAME, Nancy M. Messinger, 1981, Chomsky Ed . 
Resource Center (CAJE) 

GETTING ACQUAINTED: A POTPOURRI, 1984, Bd. of Jewish Bd. , 
Rockville, MD (CAJE) 

FRIDAY NIGHT DINNERS FOR NEWLY ARRIVED SOVIET JEWS (CAJE) 

LET ' S LOOK AT LESSON PLANNING, Fradle Freidenreich, 1985 , 
JESNA, N. Y., NY (CAJE) 

OVERVIEW OF 3- 4-5 YEAR OLD CURRICULUM FOR MAYFIELD -
HILLCREST SYNAGOGUE, Judith Holzer, Mayfield Hts., OB 
(CAJE) 

HOLIDAY ACTIVITY SONGS, Judy Caplan Ginsburgh, 1987, 
Alexandria, LA (CAJE) 

FLASHCARD IDEAS FOR TEACHING HEBREW, Nancy Messinger, 
1986 , Gratz College (CAJE) 

MITZVAB LOTTO GAME, Nancy M. Messinger, 1981, Chomsky Ed . 
Resource Center (CAJE) 

RABBI SIMON AND HIS FRIENDS: VALUES -- Lesson Plan, Linda 
Spitzer (CAJE) 

JEWISH LIGHT SIGNS AND SYMBOLS: A CURRICULUM FOR FIRST 
GRADE STUDENTS AND THEIR PARENTS, Melanie Joy Cole, 1987, 
Tartak Learning Center, Hebrew Union college, L.A., CA 
(CAJE) 

JEWISH MUSIC RESOURCES (bibliography) Ed. by Bazzan Neil 
Schwartz (CAJE) 

11 OOH , WHAT ' S THAT?." : THE TACTILE CURRICULUM IN THE NURSE.RY 
AND KINDERGARTEN CLASSROOM, Sherri Krause, Univ. of 
Judaism, L.A. , CA (CAJE) 

GLAD TO BE ME -- Building Self-Esteem in Yourself and 
Others, ED. by Dov Peretz Elkins, 1976, Prentice-Hall, 
Inc., Englewood Cliffs, N.J. 

CHICKEN SOUP to Nourish Jewish Family Life, 1981, Chicken 
Soup, Sherman Oaks, CA 

CHICKEN SOUP to Nourish Jewish Family Life, Nov.-Dec. 
1980 , Vol. One Number Two, Sherman Oaks, CA (2 copies) 
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CHICKEN SOUP to Nouris h Jewi sh Family Life, Jan . -Fe b . 
1981, Vol. One Number Three, Sherman Oaks, CA 

CHICKEN SOUP to Nourish Jewish Family Life, May-June 1981, 
Vol. One Number Five, Sherman Oaks, CA 

CHICKEN SOUP to Nourish Jewis h Famil~ Life, Se~t.-Oct. 
1982, Vol. Three Number One, the CleJan Educational 
Resources Center, Univ. of Judaism, Sherman Oaks, CA (2 
copies) 

CHICKEN SOUP to Nourish Jewis h Family Life, Jan. 1984, 
Vol. Four Number Two, the Clejan Educational Resources 
Center, Univ. of Judaism, She rman Oaks, CA (2 copies) 

CHICKEN SOUP to Nouris h Jewis h Pamilf L.ife, Mar. 1984, Vol 
Four Number Three, the Clejan Educationa l Resources 
Center, Universit y of Judaism, Sherman Oaks, CA 

CHICKEN SOUP to Nourish J ewish Family Life, April 1985, 
Vol Five Number Five, the Clejan Educational Resources 
Center, Universit y of Judaism, Sherman Oaks , CA 

CHICKEN SOUP t o Nourish Jewish Family Life, September 
·1985, Vol. 6 Number One, the Clejan Educational Resources 
Center, University of Judaism, Sherman Oaks, CA 

CHICKEN SOUP to Nourish Jewish Familf Life, December 1985, 
Vol. 6 Number Two, the Clejan Educational Resources 
Center, University of Judaism, Sherman Oaks, CA 

CHICKEN SOUP t o Nourish Jewish Family Life, September 
1985, Vol. 6, Number One, The Clejan Educationa l Resources 
Center, University of Judaism, Sherman Oaks , CA 

CBICKBN SOUP to Nouri sh Jewish Family Li£e , December 1985, 
Vol. 6, Number Two, t he Clejan Educati onal Resources 
Center, Univers ity of Judaism, Sherman Oaks , CA 

CHICKEN SOUP to Nourish Jewish Family Life, January 1986, 
Vol. 6, Number Three, the Clejan Educational Resources 
Center, University of Judaism, Sherman Oaks, CA (2 copie s) 

HOW TO STUDY AND TAKE TESTS, Grades 5-8, 1989, Lee Canter 
& Assoc., Inc., Santa Monica, CA (2 copies) 

HOW TO WRITE A RESEARCH PAPER, Grades 5-8, 1989 , Lee 
Canter & Assoc., Inc., Sant a Monica, CA 

LEE CANTER'S ASSERTIVE DISCIPLINE PARENT RESOURCE GUIDE, 
1985, Lee Canter & Assoc., Inc., Santa Monica, CA 

CREATIVE HOMEWORK, 1989, Lee Cant e r & Assoc., Inc., Santa 
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Monica, CA 

ASSERTIVE DISCIPLINE RESOURCE MATERIALS WORKBOOK, 
Secondary, 7-12, Lee and Marle ne Canter, 1984, Lee Canter 
and Assoc., Inc., Santa Monica, CA 

TO PRAY AS A JEW: a Guide t o t he Prayer Book and the 
Synagogue Service, Rabbi Hayi.m Hal evy Donin, 1980, Basic 
Books, Inc., N.Y. 

KEEPING POSTED, Volume XXII Number 6, March, 1977, UABC, 
N.Y. 

CAJE FOLDER 

LAP: Learning and Parents, Teacher's Gni.de, Bureau of 
Jewish Ed. of Rhode Island, 1990? 
(Cross reference under: Preschool readiness , Primary, and 
Parent-child l earning- primary.) 

TZEDAKAH: RIGHTEOUS ACTION , A Teacher•s Guide , Danny 
Siegel, Beth Huppin, Bernie Novick, 1982 (CAJE) 

T'FILLAH: THE WHAT, WHY AND HOW OF JEWISH PRAYER, UABC 
Camp Swig, 1979?, Tartak Learning Center, BOC, L.A.,CA. 

PRAYERBOOK BOARD GAME (a number of xeroxed pages relating 
to) 

TO LEARN AND TO TEACH: A Collection of Exciting Ideas to 
Enhance Classroom Teaching!, Jewish Ed. Resource and 
Advisory Center, Newton, Mass, 1988 

TREASURY OF JEWISH COMFORT, CAJB Curriculum Bank 

THE TEFILLAH GAME , Susan Wall, Temple Beth Hillel/Beth El, 
Gratz College , Phila., PA, CAJE 

NEVE SHALOM (Prayer checklists), Metuchen, N.J. 

TFILAB: A PRAYER GOAL CHART, Art Beyer, OYRT Beth Am, 
Tartak Learning Ce nter, HOC, L.A., CA 

PRAYER - MBLACBIM, Joe l Grishaver, Torah Aura, 1984 

EXPERIENTIAL DESIGNS FOR TEACHING THE AMIDAB, Shosha na 
Silberman, 1979 

HEBREW PRAYER CONTRACT PACKAGES for grades 4,5 and 6 (An 
assemblf of select ed teaching a ids for teaching prayer ), 
Gail ~eicher, Temple Shaari Emeth, Buglishtown, NJ, Tartak 
LEarning Center, HUC , L.A., CA, 1979 
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TEFILLOT IN THE FIRST GRADE, The Pedagogic Reporter, Vol. 
XXXIII, No. 1 , Dec. , 1981 , Susan R. Pano££ , CAJE 

V LOVE OF ZION, Ideas for Teaching- early childhood ed: 
Israel (sample pages only) , Marganit Lish, CAJE 

✓THE STORY OF HADASSAH - A Coloring Book for Children, 
Pearl Weinber g , 1985 , CAJE 

V ISRAEL: AN INTEGRATED APPROACH FOR FIVE AND SIX YEAR OLDS, 
Beth Zevin Green, Solomon Schechter Day School of Bergen 
County , Teaneck, N.J . , Center for Innovative Jewish Ed . , 
L.A. , CA, CAJE 

✓ AN EXPERIMENTAL APPROACH TO TEACHING ISRAEL IN JEWISH 
EARLY CHILDHOOD ED., Rose C. Engel and Judith M. Berman, 
1985 , CAJE 

✓ CHAG HA-SEFER (Songs in Hebrew and English) 2 pages 

✓ WHAT ' S AN ISRAEL, Chaya Burstein, 1985?, Games, Puzzles , 
etc., JESNA: NERC files 

V PASSPORT TO ISRAEL ( simulates a trip to Israel}, CAJE 

V ISRAEL CURRICULUM FOR FIFTH GRADE LEVEL, Anne Stein, 
Temple Israel, Dayton, OB, 1984 

V HIGHLIGHTS: Celebrating with Israel on its 40th , 1988 , 
CAJE 

✓ 

✓ 

✓ 

✓ 

v 
✓ 

✓ 

ISRAEL, Memphis Hebrew Academy, Memphis, TN, CAJE 

ISRAELI SITUATION GAME and ENTEBBE GAME, from Playing for 
Keeps , Rabbi Dov Kentof, Jacksonville, FL 

KESHER: BAY AREA TEACHERS' NEWSLETTER, San Francisco, CA, 
Vol. 4 / No. 1, 5748 /1987-88 

A WALK THROUGH JERUSALEM: Curricular Materials Grades 3-7, 
Janice Alper a nd Lana Kideckel, BJE , Jewish Fed. Council 
of Greater L.A. , May 1985 

BUILDERS OF MODERN ISRAEL 1948- 1984: A Strategy for 
Research, Involvement and Fun , Bava Ben-Zvi , BJE , Jewish 
Fed. Council of Greater L. A., 1984 

THE JERUSALEM GAME, Fran Borovetz, ARE, Inc ., Denver, CO 

TEACHING ISRAEL IN THE 4TH , 5TH AND 6TH GRADES, Fran 
Borovetz , ARE, Inc., Denver, CO 

A SAMPLE 3RD GRADE CURRICULUM FOR TEACHING ISRAEL , Fran 
Borovetz, Jewish Ed . Resource Center, Pittsburgh, PA, CAJE 
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/ A TRIP TO ISRAEL : A Guide for the Second Grade , Wende 
Waterman, Master 's Thesis, Univ . of Judaism, 1982 

✓ SYMBOLS OF ISRAEL AND AMERICA: ( f or primary grades) MAJE 
Creativity Center, 1983 

✓ TEACHING ABOUT ISRAEL : Carolyn Starman Hassel , JESNA; 
TEACHING STUDENTS CONCERN FOR ETHIOPIAN JEWS: Edwin R. 
Frankel, Temple Ner Tamid, Peabody, MA--from Pedagogic 
Reporter, Vol . XXXVI, No . 4, November 1985 

✓ MEDINAT YISRAEL, THIS IS YOUR LIFE: (playscript) Lor raine 
M. Dreiblatt, Temple B'nai Torah , Mercer I sland, WA 98040, 
CAJE 

FAILED, Plays f or J ewish Yout h , Avraham Levinson , Youth 
and Hechalutz Dept . of the Zionist Organi zation, 
Jerusalem, Jewish Agency at the Central Press, Jerusalem 

J FOR THE SAKE OF JERUSALEM I WILL NOT BE STILL (playscript) 
CAJE 

TEACHING BLESSINGS FOR FOODS (Game) , compiled by Nancy 
Messinger, Gratz College 

../ PASSPORT TO ISRAEL PARTICIPATION AGREEMENT, 1988 , CAJE 

✓ 

✓ 

✓ 

✓ 

✓ 

✓ 

PASSPORT TO ISRAEL (game) 1987, CAJE 

B'NAI ISRAEL CONGREGATION ISRAEL SCHOLARSHIP APPLICATION, 
6301 Montrose Rd., Rockville , MD 20852 , CAJB 

14 HAKOTEL, five lesson unit on Western Wall for 1st a nd 
2nd grade, Judy Bin-Nun, Franne Einhorn, Ruth Birshey, 
Maxine Mayo , Caroly n Pastor, JESNA, prepared for CAJE 

KIBBUTZ - Ahavat Shalom (playscript) 2nd grade 

BUILDING A STATE - Dr amatic Moments f rom History, Joan 
Flors heim 

CONFIRMATION CLASS CONCLAVE: "Israel - A People and a 
Land," Rabbi Morley T. Feins t e in, Temple Beth- El, San 
Antonio, TX, 1982 , Tartak Lear ning Center, BOC , LA, CA, 
CAJE 

PLAN FOR A SBABBATON, Tartak Learning Ce nt er , HUC , LA, CA, 
1977 

/ .ANNOUNCING a new pro j ect "IN THE FIRST PERSON- --- - --- J ews 
r eadi ng about the lives of Palestinians, 1986 , Harriet 
Fe inberg, Cambridge , MASS . 
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✓ 

THE RIGHTS AND LIMITS TO JEWISH RULE OVER THE LAND OF 
ISRAEL: A VIEW FROM TRADITION- -BIBLE, MIDRASH, SIDDUR AND 
BALACHA, Rabbi Jeffrey Hoffman, Tikkun Layl Shavuot, 5748 

ISRAEL'S COALITION GOVERNMENT, Sara Wolk, CAJE 

ASSESSMENT OF LANGUAGE PROFICIENCY: INFORMING POLICY AND 
PRACTICE, J oAnn Canale s , Ph.D . , North Texas State Uni v. , 
Focus, Spring, 1989 

CURRICULUM FOR THREE-DAY-A-WEEK HEBREW SCHOOLS, 1985, BJE, 
Baltimore MD 

ERIC, 1989, computer search reprint 

THE TEACHER-CURRICULUM ENCOUNTER: Freeing Teachers from 
the Tyra nny of Texts, Mir iam Ben- Peretz , SUNY Press, 
Albany, 1990 

CURRICULAR EDUCATION KIT- SECTION III: JEWISH IDENTITY AND -
ISRAEL, Birdy Paikoff , Merekezet Chinuc b, Hadassah , 
1978-79 , CAJE 

STACY AND THE SWATCH WATCB ( a pl ay in pantomime for Tu 
Bishvat) , Linda Spitzer, Miami, FL (2 copies ) 

, / ISRAELI CHILDREN'S DANCBS-- Israel Through Art, Song, a nd 
Dance, Barbar a Bernstein 

✓ 

✓ 

✓ 

THE ISRAEL "TO TELL THE TROTB" GAME 

ISRAEL EXPERIENTIAL FAIR, MAJE Creativity Staff: Sandy 
Brusin, Cindy Cooper, Alice Jacobson, MAJE Creativity 
Center 

THE GATES OF RIGHTEOUSNESS--a play in one ac t by Robert 
Binder, Tikun Clam Program of United Synagogue Youth, CAJE 

TBE FLAG OF I SRAEL, Info. Dept., Embassy of Israel, 
Washington, O.C., CAJE 

HEADLINE PARADE : A DRAMATIZATION OF CURRENT EVENTS OF 
JEWISH INTEREST, JEC of New York, Inc . , Volume II - No. 7, 
CAJE 

BETWEEN THE FIRES: A SERVICE FOR TISHA B'AV/HIROSHIMA DAY, 
August 6- 7, 1984, CAJE 

TU B'SHEVAT SEDER, (title in Hebrew) Bracha Nahary, Temple 
Israel , Scranton, PA, CAJE 

TU B'SHEVAT SEDER, Barbara Gereboff, JEC, Phoenix, Ariz., 
1984 
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TU BISHVAT PLAY (for third grade) , Susan Weint raub, 1987 

TU B'SHVAT FRIENDSHIP CAKE s t arring Murray, the Starte r 
(Milchig) recipe by Lynne Bright 

TU B'SHVAT ACTIVITIES 

TROUBLE IN TREBTOWN (A short presentation for Bamisha Asar 
B'shvat), Roz Grossman 

SEDER TU B' SBVAT, Harvard Hillel Children ' s School, Temple 
B'nai-Moshe , Brighton, Mass., 1982 

CREATING A TU B'SHEVAT BAGADAH (4-6 grades ) , Robin J. 
Roberts, Kebillat Israel Group I nstruction, Center for 
Innovative Ed. , L.A., CA, CAJB 

TO EVERYTHING THERE IS AN ORDER (about t he Tu B'Shevat 
Sede r) Vicky Kelman , 5739, CAJE 

TU BI-SHEVAT SEDER (with activity sheets) , CAJE 

ONE HOUR PROGRAM ON TU B'SHEVAT, Candance R. Kwiatek, 
CAJE , L.A., CA, 1988 

TU B' SHVAT HAGGADAB (K-3}, Leah Bloom, CAJB 

TU BISHVAT KINDERGARTEN AND PRE-KINDERGARTEN Activities, 
ECDS , Clejan Educational Resources Center B. R. C. 

HIGH HOLIDAY CHILDCARE, A CONGREGATIONAL MANUAL , Myra 
Shoub Nelson, United Synagogue N.J. Region 

TENTATIVE CLASS CURRICULUM FOR THE STUDY OF ISRAEL, Temple 
Israel, Dayton, OH, 1984 

BIKURIM VOLUME 8, NO. 2 , ITEM fl: Purim Puppet Show, By 
Tobi Cooper~- l unit , 1990 , CAJE 

BIKURIM VOLUME 8, NO. 2 , ITEM 12 : Purim Pl ay , By Alan 
Lefkowitz -- "Purim: Reality or Imaginary?" 1 unit , 
Norwich, Ct ., 1990, CAJE 

BIKURIM VOLUME 8, NO . 2, ITEM t3: "Opereta De Purim" (in 
Spanish) By Miriam Markus --1 unit, CAJE 

BIKURIM VOLUME 8, NO . 2, ITEM 16: Bible Curricul um for KG 
- 1, 6 UNITS, By Shirley Goodman (ShurGee Creations, 
Shirley Goodman, 732 Sunse t Trail, Omaha, NE 68132, 
402-554-1821) CAJE 
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BIKURIM VOLUME 8, NO . 2, ITEM 112: The I-Did- It-Myself 
Haggadah Program, 4 Units , By Sharon Halper (Sharon 
Halper, Reform Temple of Suffern, P.O. Box 478, Suffern, 
New York 10977) CAJE 

BIKURI M VOLUME 8 , NO. 2, ITEM 113: Daphei Dikduk, 5 
Units , By Toby G. Schwarzmer (Toby G. Schwarzmer, 
Westchester Day School , Mamaroneck, N. Y. ) CAJE 

F: \QA\GTG\pcr\resource.inv 
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Rationale 

The Search for Spiritual Renewal: Individuals and Institutions 

Increasing numbers of American Jews are searching for ways to experience the 
relevance of Jewish tradition to their own lives and the lives of their children. 
There is a lack of effective opportunities, however, for youth, young adults, and 
families to explore the personal relevance of Judaism. 

In the past, the transmission of Jewish culture was accomplished primarily 
through Jewish ritual and the study and writing of books. Today, however, the 
textual tradition is inaccessible to many Jews. Polarization and assimilation are 
straining the connection between the Jewish people and their heritage. Many 
Jews are alienated from Jewish life. 

This is especially the case here in America. On one hand, American Jewish 
institutional life is highly developed. Most Jewish organizations, though, are not 
designed to support personal spiritual renewal, and lack the resources and 
energy to engage individuals in a search for renewed purpose and meaning. 

There are fundamental challenges which new programs must address to foster 
spiritual renewal among American Jews. 

The most central challenge in contemporary Jewish life, which cuts across 
denominations and organizations, concerns the problem of Jewish identity. 
Jewish identity is problematic because we live in two worlds - Judaism and 
modernity. The question which programs need to address is, "How can a Jew 
live in the two worlds of Judaism and modernity?" The complexity and depth of 
this question can not be underestimated. While Jewish philosophers and 
thinkers have given significant attention to this problem, educational programs 
have not. As the most recent studies on "Jewish Identity'' and "informal Jewish 
education" point out {Chazan and London, 1991; Bernard Reisman, 1991 ), this 
question needs to be translated into educational terms. Such a translation 
requires both a conceptual understanding of Jewish identity and a 
psychological approach. Model programs are needed which accomplish both. 

Another challenge, which follows the first, concerns the pressing need to 
develop programs which integrate formal and informal Jewish education. 
Historically, formal Jewish education, and its emphasis on content, often fails 
because it proves irrelevant to the lifestyle of the student; and informal Jewish 
education, with its stress on the personality of the student, fails because it 
doesn't probe the substantive content of Jewish tradition and culture. There is 
a great need for programs which combine formal and informal modes of Jewish 
exploration, and which succeed in conveying Jewish tradition and culture as a 
reality endowed with re levance and meaning for American Jews. 
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Another challenge concerns the need to involve families. We live in a historical 
reality in which two generations have become alienated from Jewish life at the 
same time. Children, youth, and young adults may all be viewed as 
underserved constituencies, whb are critical to the future of American Jewish 
life. There is a need for programs which address each of these different age­
groups as well as programs for families which bring their questions and 
discoveries into relation with one another. 

Finally, perhaps the most significant challenge to the future of American Jewish 
life is our relationship with Israel. An intensive experience of Israel is widely 
acknowledged as the single most effective tool to strengthen and enrich Jewish 
identity. An essential aspect of Jewish identity, though, - which can not be 
overlooked - is Jewish spirituality. Most Israel experiences are oriented toward 
generating philanthropy, ideological affiliation, and other goals. Yet Israel is 
also a phenomenal resource for addressing the search and need for spirituality 
among American Jews. 

We must, therefore, also consider how an intensive experience of Israel can 
inform the Jewish spiritual life of an individual - whether during a trip to Israel or 
back in America. There is a need for year-round programs in both America and 
Israel, which draw on Israeli culture as an essential resource, which explore 
tensions within Israeli society that are fundamental to the creative and spiritual 
life of the Jewish people today - both in Israel and the diaspora. 

New opportunities for American Jews are needed which allow them to 
participate in the creative and spiritual life of Jewish culture, to explore its 
relevance and complexity, and to become active in revitalizing Jewish life in 
their own families and communities. New models of Jewish education need to 
be applied to the challenges of fostering spiritual renewal in American Jewish 
life. 
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New Resources -

The Retreat Institute, The Community Youth Resource Office, 
and the Judaica Department of the JCC of Cleveland 

The development during the past three years of a Retreat Institute and Community 
Youth Resource Office within the Cleveland JCC's new Department of Judaica has 
created a new resource in Cleveland for supporting the search for Jewish spiritual 
renewal among both individuals and institutions. 

The JCC's new Department of Judaica was incorporated to fulfill the 1988 Jewish 
Education Task Force Report which called for "model programs which exemplify the 
very best of Jewish cultural creativity in the United States and Israel." 

The support of the Joint Congregational Plenum Commission on Jewish Continuity 
has enabled the Department to develop a community-wide approach to "informal" 
Jewish education which emphasizes the development of both model programs and 
strengthening the Jewish educational enterprise of institutions. 

This dual emphasis, on pioneering new approaches and enhancing the work of 
existing institutions, is what characterizes the work of the Department of Judaica and 
its COJC funded projects. This dual emphasis identifies a tension which is perhaps 
the project's greatest strength as well as its inevitable weakness. 

In fact, this dual emphasis is inherent in the original COJC mandate for the Retreat 
Institute and Community Youth Resource Office - to increase .QQ1b. the quality and 
quantity of informal Jewish educational programming throughout the community. 

As the work has developed, there has been a dynamic interplay between serving as a 
laboratory for innovation and expanding the quantity of programs. As demand for 
support and services by The Retreat Institute and Community Youth Resource Office 
have increased, the growth of the enterprise has been inhibited by limited time and 
resources. The desire to continue innovating new and more effective programs of 
"informal" Jewish education must be balanced with the need to provide established 
services to different congregations throughout the community. The expansion of the 
"quality" of the work, in other words, is complementary to and. in tension with expanding 
the ·quantity" of the work. 

In summarizing the work of The Retreat Institute and Community Youth Resource Office 
during the past two and a half years, this self-assessment will focus on how this dual 
emphasis on developing innovative projects and expanding service-delivery to existing 
institutions has been managed so far, and what are the challenges and implications of 
this approach for the future. 
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Goals and Priorities 

The central goal of the Retreat Institute and the Community Youth Resource 
Office is to provide young people and adults throughout the Cleveland Jewish 
Community with a wide range of opportunities to explore the relevance of 
Judaism to their personal lives. 

The Retreat Institute and the Community Youth Resource Office provide a 
central resource for expanding the quality and quantity of "informal" Jewish 
education throughout the community, working with schools, youth groups, 
congregations, and other Jewish educational settings and organizations. 

The initial goal of "The Retreat Institute," as its given name made clear, was 
primarily to support the development of reteat programs. The initial goal of the 
Community Youth Resource Office was primarily to provide support services to 
youth group organizations. A much wider range of services and programs has 
been developed by The Retreat Institute and The Community Youth Resource 
Office, however, to address critical areas of concern in the environment of 
informal Jewish education throughout the community. The current scope of 
these activities, in fact, prompted one of the COJC co-chairs to suggest that the 
combined enterprise be renamed uAn Institute for Informal Jewish Education." 

The work of The Retreat Institute and the Community Youth Resource Office has 
been prioritized to address four criticaJ areas of Jewish life in Cleveland. Many 
of the programs developed by The Retreat Institute and The Community Youth 
Resource Office address more than one of these priority areas. 

1) Congregations and supplementary schools have been the focus of 
efforts to broaden the educational experiences and resources within these 
institutions. Specifically, congregations are viewed as excellent sites for 
locating activities which: integrate school activities with "beyond-the-classroom" 
and home experiences; engage families in shared exploration of Jewish 
tradition; and, offer innovative programs to individuals throughout the life-span, 
keeping them involved in synagogue life. 

Services provided to congregations and synagogues have included: all aspects 
of retreat planning, from basic logistical and facility support to intensive 
development and implementation of model programs; development of Jewish 
parenting education and family programs; and, young adult leadership 
programs. 

::., 
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2) Youth progra mming and relevant support services have addressed 
significant challenges and opportunities which affect the Jewish involvement of 
young people, particularly teenagers. Teenagers are viewed as an 
underserved and critical constituency, for whom relevant programming is 
needed to: engage young people in challenging and personally meaningful 
exploration of Jewish life; promote and follow-up on experiences in Israel; 
recru it and successfully involve unaffiliated youth; provide community-wide 
opportunities to interact with peers from diverse backgrounds; and, support and 
enhance the professional leadership of adults working with youth. 

Programming in this area has included: an on-going series of programs which 
promote Israel trips and provide follow-up experiences, a six-day cross-cultural 
winter retreat program for teens, a new Israel-focused student leadership group, 
a public affairs and Jewish values program in Washington, D.C., and on-going 
training workshops for youth group advisors. 

3) Family and Jewish Parent Education Programs have addressed the 
challenge of involving families in exploring how Judaism can enrich their lives 
together. Families need opportunities to learn how to create together positive 
Jewish experiences, and to translate activities which take place in the 
synagogue or school with experiences that take place in the home. 

Programming for families has included: a series of model family retreat 
programs with groups of families from congregational and day- schools, Jewish 
parent education workshops in synagogues, and community~wide hands-on 
holiday celebrations. 

4) Israeli Cultural Programs have also been a priority area because Israel 
experiences are a powerful tool for enriching the spiritual search of American 
Jews. Specifically, the living diversity of Israel offers a wealth of human and 
cultural resources for American Jews to create a rich Jewish culture of our own. 

Israeli Cultural Programs have included: an on-going Visiting Israeli Artists and 
Educators program, on-going promotion of diverse Israel trips and Israeli 
culture, relevant follow-up experiences for Israel trip returnees, and, a 
leadership program in Israel for teens. In the future, The Retreat Institute plans 
to develop year-round programming in Cleveland and Israel for other age 
groups. 
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A Model 

To address these priority areas of Jewish life, The Retreat Institute and 
Community Youth Resource Office draws upon of model of Jewish education 
which combines three ways of exploring Jewish culture. 

These ways are: study of Jewish texts, arts and cultural experiences, and group 
process. In addition, Israel, an intense laboratory of Jewish cultural diversity, 
has been an essential educational resource to many aspects of the work. 

We believe this approach is invaluable in encouraging individuals to explore 
the relevance of Judaism to their personal lives, and in enabling groups and 
organizations to become more effective in the transmission of Jewish heritage. 

Moreover, this model directly addresses some of the fundamental challenges to 
renewing Jewish life in America: engaging individuals in questioning their 
Jewish identity; integrating formal and informal Jewish educational 
experiences; creating dynamic and positive Jewish experiences for families; 
and, fully realizing Israel experiences as a resource for spiritual growth. 

A brief description of the model and the use of Israel as an essential 
educational resource provides a useful background to many of the programs 
which The Retreat Institute and Community Youth Resource Office have 
conducted during the past two and a half years. 

Study of Jewish Texts 

:.I 

Throughout Jewish history, Jews have differed in their interpretations of how they should 
think and act. The act of studying together, however, has always been a commitment 
which Jews shared and which enabled them to appreciate their differences in light of a 
common history and heritage. Our approach views the study of Jewish texts as central 
to both personal exploration and the development of Jewish culture. 

The Arts 

The arts provide a unique means for individuals to express and deepen their 
personal relationship with Jewish tradition and culture. The arts provide a 
challenging and dialogic means for individuals to engage in interpreting and 
responding to many different dimensions of Jewish and Israeli existence. 
Artistic experience is inherently both personal and communal; art encourages 
personal interpretation and response to others. 

The arts are, therefore, a highly effective means of fostering empathy among diverse 
Jews and their respective practices and beliefs. The arts also provide a dynamic 
means of linking the search for a modern Jewish identity to personal exploration. 

Our experience in conducting programs has repeatedly demonstrated that arts 
and cultural experiences - both participatory and interpretative - are effective 
whether or not participants have a prior background in the arts. 
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The Group 

The group is a microcosm of the larger culture we are seeking to invigorate and 
with which we are seeking to develop a personal relationship. The group itself, 
therefore, must be nurtured and addressed in ways that allow participants to 
experience the meaning of both individuality and community in Jewish life. 

Finding a balance, though between being an individual and a member of the 
community, between independence and belonging, is not easy in Jewish nor 
personal life. Yet it is critical to both individual development and the 
development of the Jewish people. 

Our work therefore encourages groups to explore and reflect upon their own 
qualities of change, diversity, and shared values and expression. Different 
activities provide opportunities for individuals, on one hand, to shape and direct 
their experience as a group and, on the other, to share how they are affected by 
different aspects of the experience. 

Israel - An Essential Resource 

The work of The Retreat Institute and Community Youth Resource Office also 
assumes that the physical and cultural landscapes of Israel possess the richest 
context for exploring the diversity and vitality of the Jewish people. Israel, an 
intense laboratory of Jewish cultural diversity and pluralism, is an essential 
resource for spiritual renewal in American Jewish life. 

Whether in Israel or America, the best of Jewish creativity is experienced 
through intimate encounters with exceptionally talented and giving people -­
individuals whose life-projects are dedicated to invigorating Jewish life, who are 
open to questioning and comparing their visions of a vital Jewish culture, and 
who can communicate with empathy and candor. Our programs draw on a 
network of such individuals from both Israel and North America. 
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The Programs 

Overview 

During the second and third year of implementation, between September 1990 and 
June 1992, the Department of Judaica will have produced over 115 events and 
programs, involving over 6,000 young people and adults affiliated with 30 different 
syangogues, schools, youth groups, and other community organizations and 
agencies. 

Whereas during the first year of implementation there were 12 retreats, during the 
third and current year a total of 20 retreat programs are taking place, involving 728 
participants. Whereas during the first year there were 7 Visiting Artists and 
Educators programs, during the current year a total of 27 events are taking place, 
with 7 different visiting artists and educators, involving a total of 2, 11 O participants. 
(See Appendix I for current-year supporting data on "Retreat Programming," "Visiting 
Artists and Educators Programs," and "CYRO Programs and Activities.") 

Also during the current operating year.The Retreat Institute began two-year 
processes with four synagogues (Fairmont, Emanu El, Bethaynu, and Park), and is 
working with six other synagogues on a range of visiting artist and/or retreat 
programs and services (Beth Am, B'nai Jeshurun, The Temple, Suburban Temple, 
Taylor Road Synagogue, and West Temple). In addition, two other schools have 
also been provided Retreat program services (Cleveland Hebrew Schools and Beth 
Torah). 

The Judaica Department and The Retreat Institute has also provided support to 
various departments and activities within the JCC, including Jewish enrichment 
programming for the early childhood programs, training workshops for early 
childhood teachers, a series of community-wide "Hands-On Holidays" programs for 
families, and on-going leadership seminars for staff, lay leaders, and community 
educators. 

The Retreat Institute and Community Resource Office also conducts "Netivot," a six­
day winter retreat program for teens from throughout the community. 

During the current operating year, activities conducted by The Community Youth 
Resource Office include: two "Back to Israel" Programs for teen returnees from 
various Israel trips, three "Journeys to Israel" programs which combine exploration of 
Israeli culture with peer promotion of diverse Israel trips, the "Panim El Panim" youth 
seminar in Washington, D.C., a series of events with the recently formed "Student 
Forum on Israel (SFI)," and six workshops for advisors of youth groups. 

Many of these and other programs have been co-sponsored with other agencies, 
including: The Bureau of Jewish Education, The Cleveland Fellows Program, The 
College of Jewish Studies, and Hillels at Case Western and Oberlin. 
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Partners, Programs, Strengths and Weaknesses · The Retreat Institute 

Four Key Synagogues 

In four synagogues which The Retreat Institute agreed to work intensively with over a 
two-year period, an evaluation of the informal educational needs of each was 
developed, involving the Rabbi, professional staff, and key lay persons. This 
assessment was then followed by staff training and co-production of programs. 

This long-term, intensive approach has, in most cases, been successful in allowing a 
genuine collaborative process to develop over time, producing many more qualified 
staff and more invested lay people. While a goal of this approach is to develop 
indigenous resources and commitment to "informal" Jewish education within each of 
the targeted congregations, it remains to be seen whether congregations will increase 
their share of funding and personnel resources invested in each project as the 
relationships continue. 

A major obstacle to the development of The Retreat Institute is the lack of a suitable 
year-round retreat facility. The absence of such a facility severely taxes the fiscal and 
personnel resources of the enterprise, and comorises the imolementation of many 
different kinds of programs. especially retreats. 

On-going challenges of this work have also included: the difficulty of maintaining · 
consistent participation of families and continuity of relationships in events scheduled 
throughout the year; the constant challenge of expanding the number and role of 
dedicated lay people within each organization, so that commitment to the enterpise of 
informal Jewish education continues to grow within each agency; and, finding the 
necessary time to complete written educational materials and summaries about each 
project, which could be utilized by other organizations. 

Fairmount Temple 

Work with Fairmount, during the current and next operating year, is focused on Israeli 
cultural and family retrea1 programming. In the fall, a series of Israeli puppet show 
programs for grades K-2 were produced with Visiting Israeli arts educator Farryl 
Hadari; and, a musical sermon program, featuring Israeli musician Miguel Herstein, 
was conducted, entitled 'The Walls of Jericho." In response to Fairmount's frustration 
at past efforts to produce family retreat programs, The Retreat Institute helped form and 
has staffed a lay committee for retreat programming, co-hired and trained a lay leader 
to serve as a liason and "coordinator" between The Retreat Institute and the 
synagogue, and will implement a Family Retreat Program in May '92 together with 
synagogue professionals and lay leaders. 

Emanu El 

Work with Emanu El has focused on producing a year-long series of Jewish family 
programs, which have included: a family puppet Bible workshop series, two family 
workshops on "The Spirit of Pesach" and "The Spirit of Shabbat," and a family retreat 
called "The Wonder of it All," on Judaism, Nature and Spirituality. 
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Bethaynu 

The focus of work with Bethauynu has been incorporating retreats into the regular 
school curriculum. Three major retreat programs have been conducted this year: 
one for junior high school students to begin a new school year with an emphasis on 
Torah text study and a positive social experience; another for first-grade families to 
inaugerate a shabbat curriculum; and, a sixth grade retreat on Shabbat. 

Park Synagogue 

The focus of work with Park has been on addressing the needs of young parents and 
families through Visiting Artists and Educators Programs and Family Retreat 
Experiences. Two Visiting Artist programs were conducted this year with the "New 
Generation" group at Park, and a Family Retreat Program on Purim, initiated by the 
Rabbi, and the Park Synagogue Confirmation Retreat were also provided 
educational and financial support. 

Other Partners and Projects - The Retreat Institute 

A major project of The Retreat Institute during the past two years has been the six­
day winter retreat for young people "who have been or may be going to Israel!' called 
"Netivot" ("pathways"). This program, which this past year involved 35 participants -
including a visiting Israeli educator and Israeli teenager and several Soviet Jewish 
youth now living in our own community - is a model of cross-cultural programming 
which combines study of Jewish texts, outdoor adventure, arts and cultural 
experiences, and celebration of Shabbat. 

The West Temple worked with The Judaica Department last summer to conduct a 
one-day retreat for its board members. Hillel organizations at Case Western Reserve 
and Oberlin worked with The Retreat Institute to sponsor Visiting Artists and 
Educators Programs on "Effective Communications" and "The Music of Miguel 
Herstein." Case also received support to develop a retreat program for college 
students. 

B'nai Jeshrun, after beginning a retreat training program last year, received support 
for its confimation and eighth grade retreats, and also was the site for the community­
wide "Journeys to Israel" program this past year. 

Taylor Road Synagogue received support for its junior high retreat. Beth Torah, 
where the Retreat Institute worked intensively during its first two years, received 
support for its continuation of its sixth grade retreat program. BBYO received logisitic 
and financial support for its annual regional retreat. The Agnon School received 
support for its elementary school retreat. Beth Am received educational and financial 
support for its junior high retreat. Cleveland Hebrew Schools received extensive 
educational and financial support for its new eighth grade retreat program. 
Suburaban Temple received support for its new fifth and sixth grade retreat. 
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Partners, Programs, Strengths and Weaknesses -
The Community Youth Resource Office 

The overarching goals of The Community Youth Resource Office (GYRO) are to 
elevate the standard of youth leadership and youth programming in Cleveland 
by: 1) Providing opportunities for young people to explore Jewish identity in a 
serious and personally meaningful way; 2) Creating an inter-movement network 
of Jewish teenagers and youth groups; 3) Supporting and enriching existing 
youth groups and their programs; and, 4) Offering meaningful hands-on 
community service and educational projects. Many of the current CYRO 
programs fulfill one or more of these goals. 

Nearly a year ago, last May, the most important priority identified for the 
development of the GYRO was to enhance access and working relations with 
existing youth group organizations, their youth leaders, and adult advisors. 

Two program initiatives were conceived to achieve this goal. An on-going youth 
group advisors workshop series, in which participants receive honoraria, was 
viewed as necessary for increasing the professional skills of youth group 
advisors while also bringing them together into a collaborative professional 
group. A "Community Youth Council" was proposed as a valuable means of 
increasing access to youth group organizations, their youth leaders, and adult 
advisors in order to produce meaningful and challenging opportunities for 
Jewish youth to explore and share their relationship with Jewish tradition. 

This plan emerged from attempts at working with existing youth groups in which 
programs marketed directly to teens were often more successful in galvanizing 
teen involvement in Jewish life than those which depended upon the 
participation and support of youth group advisors. The "Back to Israel" and 
"Panim El Panim" programs, for example, both illustrated the effectiveness of 
direct marketing to teens. Moreover, these programs made clear the potential for 
bringing together young people from across the denominational spectrum when 
programs are focused on particular concerns which many young people have in 
common, like Israeli culture and United States - Israel relations. 

Several factors seemed to account for the difficul1y of involving youth group 
advisors in cooperative and collaborative efforts. These factors include the 

. varying organizational structure of different youth group organizations, in which 
some are supervised regionally and others by the congregations in which they 
operate; the extreme ranges of commitment, skill, and compensation among 
youth group advisors; the fact that many advisors are already overburdened with 
various programmatic obligations; and, a basic competitiveness among adults 
who work with youth concerning how "spread thin" their own key youth 
participants become at the expense of involvment in their own programs. 

Through the Youth Advisors Workshops Series, a program which will meet a 
total of 6 times this year, and has drawn together 13 advisors from the five major 
youth group organizations (BBYO, NCSY, NELFTY, USY, and B'nei Akiva), 
there has been a fundamental shift in the willingness of youth group advisors to 
share their concerns and learn from one another. This program has been very 
successful for those who are participating, providing a unique opportunity for 
youth group workers to relate across denomination boundaries and see 
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themselves as part of a common enterprise. It is unfortunate that more advisors 
have not participated. 

Through the "Student Forum on ·1srael" (SFI), the Community Youth Resource 
Office has created a community-wide leadership group of teens which is 
stimulating outreach to less affiliated young people and a range of innovative 
programs, both within existing organizations and cooperatively. SFI now boasts 
75 teen members and a 30 member governing board representing virtually 
every youth group, congregation, public and private school in the community. 
The purpose of SF! is: 1) to promote political involvement in American Jewish 
issues, and 2) to encourage learning about Israeli history, culture, and social 
values, helping each member foster a personal relationship with Israel. 

The student leaders and members of SFI represent a mix of young people who 
continue to be involved in leading various youth group organizations as well as 
others who have been marginally or not at all involved. The student President 
and one of the original founders of the group, for example, was an inactive 
member of BBYO when he participated in "Panim El Panim" and became excited 
about the potential for high school students to become involved in Jewish public 
affairs. 

The interaction of teen leaders in SFI has produced a new level of community­
wide programming for Jewish youth. Programs organized by SFI this year 
include: a Pro-Israel rally, which took place on the eve of the Madrid Peace 
Talks; a community membership campaign; recruitment for and participation in 
an AIPAC leadership conference at Cornell University; and, a community­
awareness campaign on the plight of Syrian Jewry. Members are also editing 
and disseminating an Israel-news anthology called "Israel in the News." These 
projects have been widely supported by youth group advisors because they 
have been viewed as primarily initiated and conducted by their youth members. 
SFI is the first AIPAC-sponsored high school group in the United States., and 
has been invited to participate in the National Policy Conference in April. 

The increased access to youth group organizations, youth leaders, and adult 
advisors is also manifest in many other events and projects. For example, the 
Coordinator of the Community Youth Resource Office was invited to lead a 
workshop at a NELFTY regional event; a special Passover Seder program is 
being organized by the CYRO with Workman's Circle Soviet youth group and a 
chapter of USY; various consultations and logistical support services have been 
provided to numerous youth groups; and, a cross-section of teens are involved 
in planning the community-wide celebration of Yam HaShoah. 

CYRO is now focusing on providing support for integrating Soviet teens into 
Cleveland's Jewish teen community. This past February, GYRO worked with the 
Workman's Circle youth group, the JCC Acculturation Department, NCSY 
regional board and YABI, to offer Soviet teens from throughout the community a 
special pilot workshop on the theme of "Homecoming" with Israeli Visiting Artist 
Avi Hadari. Over 70 Soviet young people came to this program, suggesting a 
real desire among them for opportunities to explore Judaism and Israel in terms 
which they find personally meaningful. The CYRO envisions a series of 
programs for Soviet Jewish youth which would provide them with a Jewish 
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"beginning" in our community that then leads them to choose among various 
existing organizational options for Jewish youth. 

This year the Community Youth Resource Office continued its focus on 
promoting Israel trips among Jewish youth by conducting three "Journeys to 
Israel" programs. These programs were co-sponsored by the Bureau of Jewish 
Education. The programs which served indigenous constituencies at Akiva High 
School (with Park Synagogue students also attending) and at The Temple were 
very successful, combining talks by Professor Noam Zion and State Senator Eric 
Fingerhut with workshops led by youth and program leaders on various Israel 
trips. The morning educational program at B'nai Jeshurun which involved Chai 
Five, B'nai Jeshurun, Beth Am, Bethaynu, Taylor Road Synagogue, Shaarey 
Tikvah, and Agudath B'nai lsrae·I of Lorain suffered from the late arrival of an out­
of-town speaker. The afternoon community-wide Israel fair at B'nai Jeshrun 
failed to attract a significant number of young people and parents. It has been 
suggested that the promotion of Israel trips should itself be the focus of a Sunday 
morning program for teens and parents. 

The Community Youth Resource Office has succeeded during the past two years 
in becoming a viable and vital resource which has invigorated the enterprise of 
Jewish youth programming. The office must continue, though, to face the 
challenge of involving greater numbers of youth advisors in its services. And, 
the office must continue to identify opportunities and effective methods for 
elevating the standard of youth leadership and youth programming throughout 
the community. 
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Emerging Issues -
The Retreat Institute and Community You th Resource Office 

A dramatic increase in both the quality and quantity of "informal" Jewish 
educational programs in the community has been accomplished. 
Congregations, in particular, have become exceptionally involved in these 
activities, as clients of services, as sites for innovative programming, and, most 
importantly, as real working partners in the revitalization of Jewish life in 
Cleveland. 

How do we sustain these accomplishments, and where do we go from here? 
These questions are particularly acute in that we have now reached a point 
where demand for services has exceeded the available human and fiscal 
resources. 

We must now begin to choose carefully how much human and fiscal resources 
can and should be devoted to continuing to innovate new "models" of quality 
programming and how much effort and funding should be expended on simply 
involving more constituencies in these programs. 

A fundamental criteria for determining the right "balance" ought to involve 
whether or not programs are succeeding in sus:aining positive change in the 
environment of informal Jewish education, both within institutions and 
throughout the community. We need to determine what are the most effective 
"entry points" for producing enduring positive change: Should we focus projects 
within single institutions or through cooperative projects? Should we be 
insisting on the involvement of lay people at all levels of our work within 
organizations or is it sufficient to begin with professionals? Are our limited time 
and fiscal resources best expended on programs for children or adults or 
families. 

Another criteria, and source of leverage, for the development of the enterprise 
may be the ability of an organization to contribute increasing levels of its own 
human and fiscal resources, both from operating funds as well as 
Congregational Endowment Funds. The liability of this approach alone, 
however, is that the rich will get richer, while the less able and less stable 
organizations will go without the support they so much require, yet are often 
unable to be true partners in delivering. 

It seems fair, though, to argue that the best efforts at true organizational change 
must be made where there are the greatest chances for success. The difficulty of 
maintai ning constancy in professional relationships when working with 
synagogues and Jewish schools argues for sticking with incremental progress 
where there is increasing professional and lay investment. 

... 
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At the same time, however, community-wide change must also be pursued 
through "model" community-wide initiatives in which several organizations 
collaborate with one another. We are now considering, for example, training 
programs which bring together professional staff and lay leaders from several 
schools of common denominational background. Instead of working with one 
school at a time, which has thus far proven exceptionally time consuming, we 
propose to bring together 2 or 3 schools with like-minded retreat plans, which 
send their staff and lay people on a shabbat retreat program which provides a 
first-hand experience of some of the issues involved in planning a shabbat 
retreat. 

Similarly, the difficulty and importance of developing leadership skills and 
Jewish commitment among young adults also leads us to consider developing 
a community-wide program for a select group of young couples, from different 
synagogues, who commit to an exceptional enrichment program which takes 
place, perhaps, over the course of two years, and combines monthly study 
sessions and encounters with diverse personalities with retreat experiences 
and a program in Israel. 

Another concern is the difficulty of attracting families to retreat programs which, 
without a winterized facility, are very expensive to implement. This issue argues 
for connecting a retreat experience to anticipatory and follow-up programs in a 
congregation. But, again, the effort required to maintain interpersonal and 
programmatic continuity in this area can be enormous. A partial solution may 
be to develop a series of related program events which a select number of 
adults and families from specific organizations would be invited to commit to in 
advance. The hope of such an approach is that individuals who are provided 
with an exceptional experience will want to share it with others, and may 
become the best "sales" people to their peers and organizations. 

The same principles apply for the development of teen leadership programs. 
There ought to be a formal structure which provides exceptional teens with 
exceptional at-large opportunities that obligate them to go back to their 
organizations and share what they have gained. We have proposed, for 
example, offering a special leadership program for a cadre of young people 
enrolled in Chai Five, which would link a year of study, a retreat experience and 
participation in an approved leadership program in Israel with follow-up study, 
work, and service activities upon their return. 

Another emerging issue concerns the value of bringing individuals from diverse 
backgrounds and affiliations into common experiences. We have sensed the 
power of this approach with teens, yet have rarely explored it with adults. Is 
there a communal need as well as an educational value to such programs? If 
so, how do we institutionalize extended leadership progams along these lines, 
fully respecting denominational differences and ties? 
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Interaction with other COJC Programs 

Last year, the Retreat Institute and Community Youth Resource Office 
collaborated with Project Curriculum Renewal on an all-day retreat for Jewish 
educators called: "Reaching Inside through the Outside: Art and Nature in 
Jewish Learning." We also have worked with the Bureau on the "Journeys to 
Israel" programs, and have begun to coordinate requests for informal Jewish 
education programs to the Congregational Enrichment Fund. The Cleveland 
Fellows Program has been working with The Judaica Department and Retreat 
Institute on a Hands-On Passover Holiday Program. 

We recognize and will pursue enhanced coordination between our efforts and 
those of other agencies, particularly in the areas of requests to the 
Congregational Enrichment Fund, integrating Shabbat retreat experiences with 
curriculum planning, and, hopefully, involving the Fellows in leading informal 
Jewish education programs within specific settings. 

At the same time, though, in the changing, uncertain environment in which 
these new programs are taking shape, it is simply not enough for the 
professionals involved to want to work collaboratively with one another. Agency 
interests sometimes mitigate against the best interests of the community as a 
whole. Until there is a professional educator fully mandated to study areas of 
common and related endeavors, with the power to study and advocate for what 
is in the best interest of the community, we fear that efforts at coordination 
among the professionals themselves will continue to be, at best, well­
intentioned. More often, they will be at the expense of simply getting the work 
done as expeditiously and effectively as possible. 

Evaluation 

To date. evaluation of programs conducted by The Retreat Institute and The 
Community Youth Resource Office have been implemented through interviews 
and questionaires administered to participants in programs and extensive 
follow-up discussions among relevant staff and participants. 

We have sensed from these measures outstanding success in many different 
programs, most consistently in the impact of the Shabbat retreat programs. 
Many children and adults have described these experiences as being among 
their most positive Jewish experiences. Sixth-graders have talked about how 
their families would be different if they celebrated shabbat; individual children 
have blossomed in these experiences, expressing themselves with both adults 
and peers in ways that have been unprecedented for them. Parents have 
described the joy of becoming closer to their own children and other families 
through celebrating Shabbat together. Evaluation and letters have also 
indicated, howver, significant frustration in utilization of the Treuhaft Conference 
Center as the primary site for retreat programs. 

In the future, we propose to develop a pre and post-program instrument which 
will begin to assess the qualitative impact of retreat programs on the Jewish 
values and understanding of youth and adult participants. 

.. .. 
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The focus on Israel in youth programming has also been very successful, 
according to both teens and youth group advisors. In the words of one youth 
group advisor, "who would have thought you would be so successful in bringing 
teens together to focus on Israel?" 

One frustration of evaluation efforts, to date, has been the lack of time to 
develop "ethnographic" articles about many of the different programs conducted 
by The Retreat Institute and The Community Youth Resource Office. In the 
future, time permmitting, we would like to build into specific projects the 
collection of anecdotes and their dissemination in articles 

Questions for the Future 

Many of the questions we are asking about our work are those which only time, 
and more careful observation, will begin to tell. In general, we would like to 
know what aspects of our programs are producing significant change - in 
individuals and organizations. 

With respect to individuals, we want to know: 

- How are particular experiences affecting participants' desire to 
continue their exploration of Judaism and Israel? 
- How much knowledge is transmited in these programs? What kind of 
knowledge is retained? 
- Do programs cause participants to change their attitudes and feelings 
toward fundamental ideas in Jewish life? 
- Does the leadership and participation of diverse Jews in these 
programs affect the desire of participants to become more willing to learn 
from and communicate with Jews different from themselves? 

With respect to organizations, we want to know: 

- Is our work with organizations affecting their programmatic and/or 
ideological goals? 
- To what extent and in what ways are professionals and lay leaders in 
the community coming to view us as a resource for the development of 
their work? 
- Are institutions in whom we have invested significant human and fiscal 
resources taking more initiative in developing new programs? If so, what 
skills are they using that they think they learned from us? 
- How is our involvement with institutions affecting how organizations 
define their work vis a vis other institutions? Do they see themselves as 
part of larger Jewish community, with which they are positively inclined to 
collaborate? Or, do they see themselves becoming more self-sufficient 
and independent? 
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Retreat Programming, 1991 - 1992 

NAME OF PROGRAM 

A. 20 RETREATS: 

West Temple Retreat 
CWRU Hillel Retreat 
The Temple School Retreat 
Park Synagogue Family Retreat 
Park Synagogue Confirmation Retreat 
B'nai Jeshurun Confirmation Retreat 
Taylor Road Synagogue School Retreat 
Bethaynu Junior High School Retreat 
Bethaynu Family Retreat 
Bethaynu 6th Grade Retreat 
BBYO Retreat 
Netivot Retreat 
Beth Torah Retreat 
Agnon Retreat 
Beth Am Junior High Retreat 
Bnai Jeshurun 8th Grade Retreat 
Cleveland Hebrew Schools Retreat 
Fairmount Temple Family Retreat 
Suburban Temple 5th & 6th Grade Retreat 
Temple Emanu El Family Retreat 

Participants Number of Days 

30 1 
15 3 
62 2 
60 2 
20 2 
20 2 
25 2 
36 2 
60 2 
25 2 
45 2 
35 6 
45 2 
20 2 
25 2 
20 2 
40 2 
60 2 
25 2 
60 2 

728 44 days 
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Visiting Arti sts and Educators Programs, 1991-1992 

NAME OF PROGRAM Participants 

Avl Hadarl Programs: 
at Park, Bnai Jeshurun, Beth Am, BJE, 
Akiva High School, CYRO, Case Hillel, JCC 430 

Farry! Hadarl Programs: 
at Fairmont, Emanu El, Taylor Road, BJE, JCC 385 

Mlguel Hersteln Programs: 
Fairmont, Oberlin, CYRO, JCC 460 

Leah Shalcd lel Programs: 
Park, CYRO, JCC, Rabbis Penum, CCJS 360 

Letty Cottln Pogrebln Program: 
co-sponsored with: Beth Am, Bnai Jeshurun, 
The Temple, Fairmont, AJC, Hadassah, Naamat, 
B'nai Brith Women 175 

Donnie! Hartman Programs: 300 
"Journeys to Israel" co-sponsored with Chai-5, 
Park Synagogue, Beth Am, B'nai Jeshurun, Shaarey 
Tikvah, Bethaynu, Temple Emaunel, Workmen's Circle, & 
Bureau of Jewish Education. Additional event will, CCJS. 

2,110 

Number of Events 

9 events 

6 events 

4 events 

5 events 

1 event 

2 events 

27 events 
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, . CYRO Programs and Activities, 1991-1992 

Name of Program 

Back to Israel Serles 
-- w/ Miguel Herstein & Avi Hadari 
-- wl Leah Shakdiel 
-- Netivot 

Youth Advisors Workshops 
six workshops 

Student Forum on Israel 
Journeys to Israel 

Youth Participants 

52 
30 
35 
15 adults 

65 

-- Mini-cont erence at Akiva High School 1 50 
--Mini-conference at The Temple Branch 100 
-- Mini-conference & Programs Fair at B'nai Jeshurun 300 

All Journeys to Israel programs are co-sponsored 
with the Bureau of Jewish Education 
Panlm el Panim 40 
Yorn HaShoah event 120 
Supervision of CYRO "Fellowships" 6 
~alntenance of Youth Data Base 450 
Computer Data bank and formatting of Educational Materials 

Misc. Logistics and Administrative Support 
Liaison to Community Organizations: 
Jewish Educators Council, Yorn Ha1Atzmaut 

1,333 

Number of Events 

1 event 
1 event 
1 event/ six days 
6 events 

8 events / see below• 

1 event 
1 event 
2 events 

1 event/ 4 days 
1 event 

23 events 

• SFI events for this year include: (1) letter writing campaign in support of U.S. loan guarantees to Israel: (2) Pro-Israel rally 
during Madrid peace talks; (3) event for all of Cleveland's youth group presidents; (4) participation in the AIPAC at Cornell 
University Conference; (5) participation in AIPAC's Policy Conference; (6) development of a teen newsletter; (7) co­
sponsorship of Panim el Panim and (8) co-sponsorship of Journeys to Israel at B'nai Jeshurun. 
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SELF STUDY OF IN-SERVICE EDUCATION PROGRAMS 
OF THE BUREAU OF JEWISH EDUCATION 
AND THE COLLEGE OF JEWISH STUDIES 

FUNDED BY THE COJC 

Both the Bureau and the Co llege have a wide variety of in-service 
programs which predate and are independent of the work of the 
Continuity Commission. Each of these programs has i~s own 
rationale, assessme nt approaches and systems of accountability . 
This present self-study is limited to those aspects of in-service 
education which are funded by COJC . 

I. UPDATING THE PROGRESS REPORT 

A. Goal statement - Revision 

The goal is to increase professional and community 
expectations about what Jewish educators need to know and 
learn; to provide additional opportunities for their 
continuing education and professional growth; and to 
increase their effectiveness in the work setting. 

B. Implementation tasks - progress report as of December 31, 1991. 

1 . Develop new process of coordination and joint planning 
in the area of teacher education --

The Bureau and College have increase d coordination and 
planning for educators' development in the community. 
Bureau Assistant Director Sylvia F. Abrams and College 
Dean Lifsa Schachter meet regularly to determine the 
appropriate division of responsibility , to coordinate 
in-service education , to plan future opportunities, and 
to assess program developments . 

Some programs are jointly implemented by the Bureau and 
College while others are implemented separately. Since 
discussions regarding structures for Jewish education in 
Cleveland began, and with the establishment of the 
Jewish Education Structure Review Committee, joint 
planning has focused only on implementation and 
evaluations of existing programs . Unfortunately, the 
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uncertainties created by the structures discussions 
interfere with planning new initiatives. 

2. Develop Personal Growth Plan (PGP} program to involve 50 
teachers from different settings who have long-term 
potential in the Jewish education field. 

PGP (Professional Growth Plan) is a teacher-based goal­
oriented program leading to accreditation, degrees, or 
other appropriate goals. These goals are developed in 
conjunction with the participant's supervisor. PGP is 
jointly sponsored by the Bureau of Jewish Education and 
the College of Jewish Studies. 

Both recruitment and progress in the program have been 
slower than anticipated. A total of 36 teachers 
started the PGP process; 29 remain actively engaged in 
the program. Of these, 17 are seeking degrees and 12 
are seeking licenses. Nine participants have completed 
one phase of a personal growth plan and one has 
completed her plan entirely. 

Participants have been sponsored by 15 different schools 
in the community: 9 congregational schools, 3 day 
schools, and 3 communal supplementary schools (see 
table). 

The seven participants who dropped out of the PGP 
process did so because of loss of employment, move from 
the community, or family concerns. 

In the third year, PGP is concentrating on counseling 
teachers in the program to complete their plans where 
possible. In addition, recruitment efforts are directed 
to teachers who showed interest in personal growth 
either through enrollment in more than one JESP 
mini-course, completion of the Melton Adult Minischool, 
the Teacher Corps or courses at the College. 
Thirty-nine teachers received personal letters inviting 
them to apply to the PGP. Five additional teachers 
were recruited through this effort; a few were recruited 
by word of mouth. Few referrals to the program now come 
from school directors. 

An assessment of the impact of PGP as an incentive for 
study indicates that the program -continues to be most 
attractive to the day school teacher whose salary is 
linked to degrees and credentials. It remains difficult 
to attract the part-time teacher who works fewer than 
four hours a week. In addition, study demands made on 
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teachers involved with PCR and/or Retreat planning deter 
some from committing to a PGP and slow down the 
progress of others toward PGP goals . 

We had hoped that the PGP would provide a framework for 
counseling individuals and encouraging long-term 
planning about their study. However, only a limited 
number of directors have invested in directing teachers 
to PGP. We believe that PGP remains one way to overcome 
on an individual basis the tendency to choose courses 
only with short-term benefit . In order for PGP's 
potential to work, we remain challenged to find ways to 
include directors in the caree r paths of their 
faculties. 

3 . Review l i censing s t andards t o update the standards 
utilized in t he communit y in conformance with the 
national rev iew process 

The Clevela nd Board of License , administered by the 
Bureau, completed its wor k on introducing new local 
standards , i ncludi ng t he devel opment of a life 
experienc e equivalence . The nat ional review of 
standards i s not yet c omplet e , impeding the work of the 
Cleveland Board . 

Since July 1989 the Cl evel a nd Boar d of License has 
issued 21 credent ials, a higher l evel of activity than 
in the previous decade . Of t hese, 19 are national 
credentials and two are l oc al credentia ls . The Board 
reviewed the credentials of five additional applicants 
and counseled them about how to obtain licenses . 

The Board of License ' s current tasks include: 
communicating the new standards to educators, 
encouraging teachers to obtain a license and promoting 
the value of licensure . Currently, the incentive for 
licensure is mainly in the day schools whose teachers 
need this credential in order to teach at one of the 
funded schools. The salary differential between 
licensed/unlicensed teacher in the supple mentary syste m 
is insufficient to serve as an incentive for working 
towards obtaining a license . 

4. Develop a mentoring program to support new teache rs 

Developed through the joint planning process, mentoring 
continues to be offered in conjunction with the BJE's 
Jewish Educator Services Program (JESP) "Introduction to 
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Jewish Teaching" course . Combining this course with a 
mentoring component initiates the novice teacher into a 
professional culture that promotes study and the 
examination of teaching practice as a norm for the 
profession. 

After experimenting with volunteer mentors in 1989/90, 
paid mentors were introduced in 1990/91 . Starting in 
1991/92 one mentor is identified as the coordinator of 
this project . In addition to mentoring a number of the 
teachers in the program, she attended all sessions of 
the "Introduction to Jewish Teaching" course and 
facilitated a series of group follow- up meetings which 
included the novice teachers and the other mentor . In 
1991/92, two paid mentors are assisting seven novice 
teachers from four congregations . A total of 18 novice 
teachers has been mentored since 1989/90 . 

School directors are referring increasing numbers of 
teachers to this program. Its participants request 
additional mentoring and courses of study . These are 
signs of its perceived usefulness to school directors 
and beginning teachers. 

5. Increa s ing field coachi ng opportunities 

Field coaching is a means for educa tors to practice 
skills, learned through in-service courses , with the 
guidance of a fellow educator. 

The number of educators coached annually has increased 
from 10 to 40. However, because of the thorough 
integration of the programs, it is not possible to 
identify the numbers coached through COJC alone. The 
following figures, therefore, include total numbers 
coached. 

1988/89 - 10 
1989/90 - 20 
1990/91 - 31 
1991/92 - 36 (in progress) 

The funds for the coaching program come from a COJC 
allocation and the Bureau operating budget. The Bureau 
budget provides coaching stipends for teachers and 
coaches' salaries for Teacher Corps, Special Education , 
and selected JESP mini- courses . The c oach's salary for 
CCJS courses also comes from the Bureau budget . 

New approaches to coaching have been introduced . These 
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include a peer coaching project, coaching in the use of 
media and coaching in small groups of teachers who face 
similar issues. 

Currently, eighteen senior educators coach in existing 
projects. Additional coaches need to be identified and 
trained because the intensity of the guidance process 
and the limited hours available for classroom 
observations require that coaches work with no more than 
two to three educators. 

6. Training field coaches 

Successful coaching requires the coach to have subject 
matter expertise, knowledge of a wide variety of 
methodologies and the ability to work with various 
personality types and backgrounds. The need to train 
additional field coaches and to further the development 
of the current cohort remains intense. A projected 
additional 10 teachers will be coached next year. 
Budget for this has been requested of COJC for 92/93. 
The program to train field coaches is being planned. 

7. Israel Educators' Seminar 

An annual Israel Seminar for local Jewish educators was 
developed through the joint planning process. Two 
highly successful travel seminars to Israel have been 
conducted, the first led by Dr. Sylvia Abrams and the 
second by Dr. Lifsa Schachter. The first trip, which 
took place in the weeks immediately before the Gulf War, 
had seven educator participants. The second trip had 
eleven educators . The trips combine pre-trip seminars, 
travel and study in Israel, and post-trip seminars. 

Extensive evaluations reveal many positive aspects of 
this program: Participants experience the continuous 
connection between the Jewish people and the land of 
Israel; become acquainted in personal and live ways with 
contemporary problems of the Jewish state - including 
the Jewishness of the Jewish state, Arab Jewish issues, 
the absorption of new immigrants, and Jewish identity; 
study the Israeli educational system and learn how to 
use Israel as an educational resource . 

Our follow-up experiences with the first group show an 
increased commitment to the Jewish community through 
teaching and other services and an increased commitment 
to personal study. Examples include leadership in the 
recent mini-CAJE, volunteering to create Israel related 
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programs for their schools and many expressions of the 
personal impact on their Jewish identity and their 
teaching. (See attached documents.) 

B. Reinstate and expand stipends for study by Jewish 
educators through the BJE and CCJS - - Stipend levels 
have been established at $60 per course for 10-hour JESP 
courses (course fees are $35), and at two- thirds of 
course fees for CCJS courses up to 2 courses per 
semester. (Course fees were $100/credit until the fall 
of 1991 when they were raised to $118/credit . Courses 
are for either two or three credits.) 

Enrollment (including pre-school educators) to December 
31, 1991 is as follows: 

A. Bureau of Jewish Education 

1988-89 JESP -- 193 educators took a total of 319 
courses. 

1989-90 JESP -- 219 educators took a total of 349 
courses. Of these, 264 earned completion stipends. 
(COJC target for the year was 200.) The number of 
teachers completing courses for Continuing Education 
Units (CEU) credit through the Ohio Department of 
Education doubled. 

1990/91 JESP -- 243 educators took a total of 443 
courses. Of these, 360 earned completion stipends. 
(COJC target for the year was 250.) 287 CEUs were 
earned, a 33% increase over 1989/90. 

1991/92 JESP - - As of December 31, 1991, 198 
educators have enrolled in 300 courses. Of these, 
191 have completed programs and earned completion 
stipends. This activity does not include the 
Mini-CAJE conference which attracted 673 participants 
of whom 150 earned CEUs . 

Analysis of the profiles of JESP participants indicates 
that the program is beginning to attract the less 
experienced teacher to in-service education . Since 
1985/86, from the inception of JESP, there has been a 
steady increase in the participation of teachers with 
fewer than seven years• experience in Jewish education . 
The reinstitution and expansion of stipends has not 
affected how schools underwrite the costs of in-service 
education. Approximately 75% of JESP participants 
indicate that their schools pay their fees. 
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Availability of completion stipends and CEUs has 
increased both enrollment and completion of JESP 
requirements . Furthermore, the institutional stipend 
encouraged directors to increase their promotion of JESP 
and other in- service education . 

B. College of Jewish Studies 

1988/89 CCJS information not available 

1989/90 CCJS 59 educators took a total of 127 
courses. 115 courses were completed. 108 completion 
stipends were awarded. 

1990/91 CCJS - - 71 educators took a total of 168 
courses. Completion stipends were extended to 
school directors and educators working in JCC 
settings. 152 courses have been completed. 142 
completion stipends were awarded for courses . 36 
educators took courses for the first time. 

1991/92 CCJS - - As of December 31, 1991, 67 
students enrolled in 95 courses. Completion 
stipends were extended to educators working at the 
Bureau of Jewish Education. 19 educators are taking 
courses at the College for the first time. 

The stipends continue to result in a more timely 
completion of course work. The growth in numbers of 
degree students is significant among day school teachers 
f or whom degrees are related to salary increases and 
employment. 

Recruiting for College courses is influenced by the 
l ower contribution that the available stipend makes 
toward the payment of tuition, a lower level of school 
participation in underwriting educator tuition at the 
College , and the difficulty in engaging the avocational 
teacher in long term study. 

9 . Reinstate conference grants 

The Educator's Conference Grants program enables 
educators to benefit from training opportunities not 
available in the Cleveland area. The individual 
participant is expected to share this enrichment with 
the community in consideration of its contribution . The 
program is administered by the Conference Grants 
Committee of the BJE. 
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Funds enabled educators to participate in the annual 
Conference on Alternatives in Jewish Education (CAJE), 
the national Torah O'Mesorah conference and such Israel 
study programs as the Bureau/College Israel Educators 
Seminar, and the Mizrachi Seminar for Rabbis and 
Educators . 

In 1989/90, the Committee administered $6,000 from the 
Continuity Commission and awarded twenty-seven grants . 
These twenty- seven educators taught in 39 different 
schools. 

In 1990/91, the Committee again administered $6,000 from 
the Continuity Commission, plus allocations of $10 , 000 
from the Federation Endowment Fund and $5,000 from the 
Bureau Combined Fund . 82 grants, totaling $16 , 030 were 
awarded. These 82 grantees filled 109 educational 
positions. 

In 1991/92 , the Committee administered $7,000 from the 
Continuity Commission. As of December, 31 grants, 
representing $4,750 have been awarded . These 31 
grantees fill 49 educational positions . Grants to 
attend the Torah U'Mesorah conference have not yet been 
dispersed. 

Several schools have significantly increased their 
educator participation in conferences through matching 
grants from institutional stipends . 

The Conference Grants program is especially valuable for 
the experienced teacher and brings to the community 
resources not available locally. 

10. Create institutional stipend to encourage and enable 
supplementary schools to foster participation by their 
faculty in teacher education programs 

Institutional stipends, administered by the Bureau, are 
available to any supplementary school maintaining at 
least 75% teacher participation in at least 10 hours of 
professional growth per year per teacher . Funds to 
schools are allocated based on school enrollment, $10 
for a pupil in that school and $5 for a pupil in two or 
more schools, up to a maximum of $7,500 per school . 
Funds are disbursed on a reimbursement basis for school 
subsidy of the costs of teacher education program fees 
(100% of cost) and for conference and Israel seminar 
grants (up to 50% of cost) . 
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The first institutional stipends were earned in 1989/90 
to be disbursed in 1990/91 . Eleven supplementary 
schools earned institutional stipends amounting to 
$23,850. In 1990/91, eleven supplementary schools , 
including two schools which did not qualify in 1989/90, 
earned $23,405 to be disbursed 1991/92. 

As schools acquire more experience allocating stipends 
they use them more effectively . During the first year 
when schools were eligible for reimbursements, they did 
not have the data that would allow them to estimate 
accurately how many education fees their allocations 
would cover. In the second year, in addition to funding 
c ourses, schools are increasing the use of funds to 
reimburse educators for participating in conferences and 
in the Israel Educators' Seminar . 

II. Assessment of strengths and weaknesses of program 

A. Strengths 

1. A climate of study as a norm for professional 
educators has been created. The excitement 
generated in teachers who are energized and 
revitalized by their courses, both the practical and 
the theoretical, is reflected in their comments . 

A teacher who learned to incorporate a new method 
r eported, "I have taught for 20 years and for the 
first time every child in my class is doing 
h omework." Another experienced teacher relates, "I 
would have left teaching if it were not for the 
in-service mini courses which make me feel the 
community cares. When I felt that I was at the end 
of my repertoire and becoming stale, these courses 
made me stay in Jewish teaching." 

2. Educational directors indicate that they see a 
greater variety of techniques used in classrooms . 
Pupils appear to be more interested in classes of 
teachers who took courses in small group learning , 
question asking , or cooperative learning. 

For teachers who have taken courses with the 
coaching option, most particularly in the areas of 
lesson planning or curriculum management , both 
directors and teachers report that they find the 
students better behaved and apparently more 
interested in their work . 
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3. In some schools directors appropriately use the 
system of incentives to promote in- service education 
and address institutional or teacher needs in their 
planning . These directors may ask that a specific 
in- service program be offered. They target specific 
teachers , encourage them to enroll in long-term 
study and support this by the use of ins titutional 
stipends for course fees. 

4. Principals increasingly think through which teachers 
should participate in the coaching option and 
encourage them to enroll. 

5 . The conference grant program encourages veteran 
teachers to continue to study and find enriching 
experiences . The resulting interaction with other 
colleagues in a different kind of setting helps to 
keep them energized. 

6 . Having both the Bureau and College provide 
educational opportunities provides participants with 
different entry points to professional growth , meets 
the different perceived needs of potential 
participants and provides important variety in study 
opportunities. 

B. WEAKNESSES 

1 . Some principals do not adequately define their 
in- service educational goals and therefore , do not 
appropriately guide their teachers in course 
selections. 

2. Some educators are overextended because they are 
participating in multiple in- service education 
opportunities, sponsored by the COJC programs . 

3 . Inadequate funding in support o f the longer more 
intensive courses remains an issue . 

Ill. Issues arising through implementation 

A. Avocational teachers remain the least responsive to 
i n- service education opportunities . 

B. There is a need to to measure classroom results 
attributed to in-service courses especially in the light 
of the fact that schools have not defined their own 
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goals and missions clearly. 

C. In- service programs have focused largely on classroom 
educators. There is a need to involve youth workers and 
other kinds of informal educators in the in-service 
mandate . 

D. The norm for continued study by licensed, experienced, 
teachers has not yet been established. 

E. There is a need for coordination of in- service efforts 
by the Retreat Center with those of the Bureau and 
College. 

IV. The effect of Interactions with other COJC programs 

A. Project Curriculum Renewal (PCR) 

PCR uses the JESP framework to train teachers in 
curriculum. PCR teacher teams are intensely involved 
in this work. Despite efforts to avoid having these 
teachers enroll also in other long-term programs, this 
still occurs. At the same time, there is a 
complimentary influence between study of educational 
methods, curriculum and Judaic at the College, through 
JESP, and through PCR. 

B. The Cleveland Fellows. 

Through their school placements, Fellows are involved 
in the school-based in-service programs, including 
JESP, PCR, and JCC retreat planning . Fell ows 
participate in some courses at the College together 
with other community educators. Fellows faculty 
participate in in-service offerings. 

C . The Retreat Center 

Visiting scholars , brought to the community by the 
Retreat Center, have occasionally been made available 
as speakers or workshop leaders to the Bureau or the 
College. Some educators involved in in-service at the 
Bureau or the Col lege are also involved in teacher 
training sessions conducted by the Retreat Center. 
There is no coordination of these in- service efforts . 

V. On-going evaluation processes 

-11-



A. The College program 

The College has an internal a s sessment system with 
se.veral c omponents . Students evaluate each cours e that 
they take. Teachers evaluate the wor k of students 
through exams, papers and student conferences. 
Students are individually counseled by advisors . The 
College, as an accredited institution, is involved in 
periodic review by the North Central Association (NCA) 
which examines all aspects of its operations . 
Assessment is a major focus of NCA accreditation. The 
College faculty is engaged in ongoing assessment of its 
programs . 

B. The Bur eau Pr ogr am 

The Bureau has a n inter nal, on-goin g , multi-face ted 
JESP eval uation p r ocess . Teacher s a nd instructors 
evaluate each mini- cour se . Coaches and directo rs 
evaluat e c oac hi n g immedia tel y upon its conclusion and 
after s ix months . Novice t eachers and mentors evaluate 
the mentoring pr ocess . School directors annuall y 
evaluate the impact o f JESP . 

C. Programs implemented jointly by the College and the 
Bureau 

a. The Israel Seminar participants e valuate the 
s eminar immediately upon its conclusion and after 
s ix mont hs. The participants are evaluated by the 
trip coordinator and t he I s r ae1 facilitator. There 
is an extensive r eflective ass e ssment by the joint 
implementers. 

b . PGP a sses s ment is a monit oring and counseling 
process . Several times each year participants 
confer with advisors to evaluate their progress in 
the program and how well they are doing in their 
studies. To date, there has been no attempt at 
assessing the changes among PGP participants. 

VI. ACTION PLAN 

The implementation of the in-s ervice programs and the joint 
planning process have led to the need for more information 
in a variety of areas. The se include : 

A. Assessing the differe nce that involvement in study 
makes to a teacher's effectivenes s, use of strategies, 
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or depth of knowledge . One way this can be done is 
through the development of questionnaires to be sent to 
principals. The questionnaires, which will be blind to 
the fact of the teacher's studying, will be analyzed 
for correlations between study and changes in teaching 
behaviors. 

B. Determining whether the teacher who teaches fewer than 
4 hours per week is affected by the in-service effort 
through a s u rvey questionnaire that will indicate: 

1. Bow many of these teacher s a re involved in study. 
2 . What they are studying. 
3 . Where they are studying . 
4. The impact of synagogue membership on where they 

teach. 
5. What motivates them to teach. 

C. Assessing issues of teacher satisfaction or feelings of 
professional growth. 

1 . Develop focus groups among some of the teachers who 
have been heavily invested in study . 

2 . Seek assistance in designing and administrating a 
teacher questionnaire. 

D. Assessing the impact of mentoring on new teachers . 

We need expert assistance to design a questionnaire or 
other a ssessment strategy and to generate a high 
r espon se rate . An assessment budget needs to be 
d eveloped. 

VII. REFLECTIONS ON THE JOINT IN-SERVICE PROGRAMS OF THE BUREAU 
AND THE COLLEGE 

The wide var iety of approaches t o in-service education, 
r eflected in this report, is part of a multiple model 
approach. The c oncept ions behind the Bureau's JESP follow 
notions articulated by Bruce Joyce and Beverly Showers. 
They studied the results of teacher in-service programs and 
noted that those teachers who were assisted in the practice 
of skills studied were more likely to include them in their 
own teaching repertoire . A challenge to this model of 
i n- service development is the culture of teacher autonomy 
in general education and most particularly in the Jewish 
schools . 

The multiple models approach also i ncludes the idea that 
various time frames and calendar cycles must be available 
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to meet the needs of current practitioners. This is one of 
the reasons for the wide variety of settings for JESP and 
has also influenced the College to experiment with other 
non-traditional course frameworks . A challenge implicit in 
this approach lies in finding the best instructors who have 
an understanding of the settings from which potential 
enrollees come. 

Multiple models has also meant that different instructors 
approach in-service from different vantage points and with 
different ideas about the best way to engage teachers in 
the kinds of in- service that encourage teachers to 
constantly grow professionally. A challenge to this 
approach lies in the need to review the different models 
used in all of the settings in order to assess which most 
effectively lead to healthy change in the classroom. 

Support of in-service has also recognized the need for 
subject matter competence and the need for teachers to 
engage in on-going study in ways that communicate to their 
students the importance of study. The challenge in subject 
matter study lies in balancing the inunediate needs of 
teachers for information directly related to their teaching 
and the need for broader frameworks for adult study . 

An ongoing challenge in planning for in-service lies in the 
difficulty in establishing school based in-service 
programs . Obstacles include the turn over in school 
leadership, the mobility of teachers and the increased 
number who work in a variety of settings. 

The current in-service effort is largely focussed on the 
current cadre of educators. It is imperative to devise 
ways to attract new professionals to classroom teaching. 
The present shortages will become more critical, especially 
with the expected passage of the old-line professional 
Hebrew teachers in our community. While this issue is 
addressed in our joint planning , we challenge the COJC 
l eadership to work with us on devising meaningful solutions 
to this problem including adequate incentives for study and 
a living wage with dignified benefits for Hebrew classroom 
teachers. 

Our in-service work has been changing individual 
c l assrooms. However, it has not been able to address the 
structural issues in our schools . Although family 
education, and many forms of informal education will 
deservedly become increasingly important , they will never 
replace the need for children to learn in more formal 
settings. We believe that just as congregational 
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leadership has become committed to the importance of 
addressing family needs through experimenting with new 
structures for family education, they need to be part of a 
re-examination of the fundamental assumptions around which 
their schools are organized. 

SFA\es\cojcinsr . eva 
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July 24, 1992 

Dr. Adam Gamoran 
Ctr . on Org. & Res . of Schools 
University of Wisconsin 
1025 West Johnson Street 
Madison, MI 53706 

Dear Adam: 

We are interested in the possibility of your involvement in developing and con­
ducting an evaluation of the work of the Commiss i on on Jewish Continuity . The 
Commission is in its fourth year of implementing a group of programs designed to 
strengthen the field of Jewish education, provide more "Beyond the Classroom" 
educational opportunities, and broaden the focus from the child to the family. A 
brief program- by-program description is enc l osed . 

For the past six months, professionals staffing the various programs have engaged 
in a process of self-assessment . We would now like to go beyond this phase to 
assess the direct and indirect effects of both individual programs and the over­
all initiative . We would like to learn about these things from the perspective 
of the people they are meant to touch -- school directors, rabbis , teachers, 
students and families, lay leaders, and communal professiona ls . We also want to 
analyze the wide range of data already available on these programs . 

Enclosed is an inventory of questions showing the types of things we want to learn 
through this study of COJC. We are willing to pare this list down dramatically 
in order to expedite and manage the evaluation process . As stated at the top of 
the list, the evaluator should help us prioritize and shape questions , determine 
and design appropriate evaluation instruments, and assist us as needed in imple­
menting the evaluations and analyzing the data . 

As COJC was originally funded for a four-year period, the e valua tion da t a is 
needed to share with potential funders to gain ongoing support for the enterprise. 
We also want information that will he l p us strengthen individual programs and the 
overall approach. Because of the fundi ng cycle, the evaluations need to be con­
ducted and analyzed by the end of October . 

If you are available and interested in assisting us, I would appreciate if you 
could take two steps. First, please contact me by phone or mail by Friday, 
August 7 to indicate your interest . Second, I will need by Monday, Augus t 17: 
(1) your curriculum vitae; (2) any applicable work samples; (3) three references; 
(4) your initial reactions about how you would approach this evaluation; and (5) 
a rough idea of costs . As mentioned , we are inte rested in finding a n approach to 
this evaluation which can be implemented and anal yzed relatively quickly. 

President • Bennett Yanowitz • Vice-Presidents · George N. Aronoff · Robert Goldberg • Peter Rzepka • Evie Safran 

Treasurer • Robert S. Reitman · Associate Treasurer · Richard Bogomolny • Executive Vice-President • Stephen H. Hoffman 
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We hope that you will consider being involved in this evaluation. Cleveland is a 
community at the forefront of addressing Jewish 
model for similar processes a r ound the country . 
but know of someone else who may be interested, 
with us or pass on to them this letter . 

We look forward to hearing from you. 

Sincerely yours, 

11,.JJ.-
Daniel S. Blain 
Planning Associate 

Enclosures 

Cl06 :H 

educational needs , and has been a 
If you are unable to assist us, 

please e1ther share t e~r name 



Joint Federation/Congregational Plenum 
Commission on Jewish Continuity 

Potent ial Evaluation Questions 
J uly 1992 

The purpose of this document is to provide a sense of the 
types of questions we would want to ask different groups 
about the COJC initiative. The evaluation consultant will 
be asked to further shape and prioritize the questions (in 
consultation with COJC lay leadership and program 
professionals), develop instruments for asking them, 
conduct parts of the evaluation, and analyze the results. 

GROUP 1 : SCHOOL DIRECTORS and RABBIS 

( Some of the specific program questions may not be 
appropriate for all in group; it will depend on level of 
i nvol veme nt and knowledge of specific programs) 

A. General Questions: 

What COJC programs is your school using? How is this 
d e c i d ed? 

Which have been the most successful? Why? Which have 
been the least successful? Why? 

Over t he past three years, what changes have occurr ed 
in your school in the following areas: 

family education 
beyond the classroom education 
cur riculum 
per sonnel 

What role did COJC have in these changes? What other 
f actor s contribu ted to them? 

What , i f any , problems or 
u tilizing COJC programs? 
exper ience being involved 
s imultaneously? 

difficulties have you had i n 
What has been your 
in several programs 
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What has been the nature of your interaction with 
staff from COJC programs? How helr f ul has staff been 
i n helping you define and achieve educational 
objectives? 

What are you able to do now that you could not do 
before participating in COJC projects? 

Have any COJC projects made your work easier or more 
difficult? Why? 

Have you seen among parents heightened awareness about 
the critical need for Jewish education? What do you 
attribute that to? 

B. Day School Salary Program: 
[for current and immediate past directors 
of the three participating schools] 

How has this program affected your school and 
teachers? 

Over the past three years, are there changes in your 
school's turnover rates and/or your ability to attract 
new staff? What do you attribute these to? 

Over the past three years, are your teachers involved 
in more in-service education? Why? 

Did the change in directors affect implementation 
of this program? How? 

c . Cleveland Fellows: 

Why did your congregation choose to be involved with 
the Fellows program? 

How do you view your school's role in the training of 
the Fellows intern? Do you feel this role was 
adequately supported by the Fellow's program? 

How did the intern grow from his or her internship 
experience? How could this experience be more 
beneficial for both the intern and the congregation? 

How has your school benefited through its involvement 
with the Fellows program? 
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How successful was your working relationship with the 
staff of the Fellows program? Were they helpful? 
Accessible? How could this relationship be improved? 

Were you satisfied that the time you invested with the 
Fellows program was worth it? Did the experience 
justify your investment of time, staff and resources? 

What would you like the Fellows program to do that it 
is presently not doing? 

What are the difficulties you ' ve experienced in your 
involvement with the Fellows program? How were these 
dealt with? 

D. Project Curriculum Renewal: 

Why did your school choose to be involved with PCR? 

What changes do you see in your school since the onset 
of PCR that you attribute to your involvement with 
PCR? 

How did your teachers respond to participating in the 
process? Did it have any effect on their: 

morale 
retention 
professionalism 
quality of teaching 

Have you seen differences in the curriculum developed 
by PCR? How would you describe those differences? 

How else has your school benefited through its 
involvement with PCR? 

How successful was your working relationship with the 
PCR staff? Were they helpful? Accessible? How could 
this relationship be improved? 

Were y ou satisfied that the time invested in PCR has 
been worth it? Did the results justify your 
investment of time, staff , and resources? 

What would you like PCR to do that it is presently not 
doing? 



COJC Evaluation Questions 
Page 4 

July 1992 
Draft 2 

What are the diffi culti es y ou ' v e e xperienced in your 
invol veme nt with PCR? How were the se dealt with? 

E . Retreat Institute/Community Youth Resource Offic e: 

What components of Retreat Insti tute programming 
have you been involved in? Why did y ou choose to be 
involved with the program? 

What have been the goals of these programs? Have they 
achieved their goals? Why or why not? 

What has been the reactions of participants to these 
programs? 

Has your school in general increased its involvement 
in beyond the c l assr oom activities? What has been the 
role of t he Retreat Ins titute in this devel opment? 

Hav e you been invol ved in t he CYRO? What has been the 
nature and effect of this i nvolvement ? 

How has your s c hool benefi ted through its involvement 
with the Retreat Institute/ CYRO? 

How successful was your working relatio nship with the 
staff of the Retreat Institute/ CYRO? Wer e they 
helpful? Accessible? How could this rel a tionship be 
improved? 

Were you s atisfied that t he time you invested with the 
Retreat Institute and CYRO was worth it? Did the 
results j usti f y your investment of t ime, staff and 
resources ? 

What wou l d you like these programs to do that they are 
not presently doing? 

What are the difficulties yo u' ve experie nced in your 
involvement with these programs? How have these been 
dealt with? 

F . Israel Incentive Savings Plan: 

How actively does your schoo l rec ruit for IISP? What 
recruitme nt approaches are used? 
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How much pote nti al do y ou see for reac hing a greater 
proportion of families? Wha t are the obstac les to 
doing this? 

Has your school bee n able t o integrate !ISP into its 
Israel curric ulum, learning, programs, etc. Is this a 
feasible goal? 

G. Congregational Enrichment Fund: 

What additional programming does the CEF enable you to 
do? Has it increased your level of activity in beyond 
the classroom education? Family education? 

Have y ou used CEF funds to access or involve yourself 
in other COJC p r ograms ? Why or why not? 

How are decisions made in your school o n use of CEF 
funds? 

H. In-Service Education 

Which components of the COJC in- ser vice programs does 
your school /teachers ut i lize ? How is this determined? 
How aware a r e you of the options available in this 
area? 

Do these programs affect teachers': 

skill 
content knowl e d ge 
effectivenes s i n classroom 
morale 
rete ntion 

How does the incentive of the institutional stipend 
affect your involvement i n t hese programs? How does 
the availability of completio n stipends affect these 
decisions? 

Which programs see m to be of greatest value to your 
teachers? To the schoo l? 

How could these programs better serve your needs? Are 
there training programs not being offered which would 
be of value? 
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Were you satisfied that the time you invested in 
in-ser vice education programs was worth it? Did the 
results justify your investment of time, staff and 
resources? 

What are the difficulties you've experienced in your 
involvement in these programs? How have these been 
dealt with? 

I . Additional Questions for Rabbis 

Has the COJC been a catalyst for increased attention , 
energy, a nd resources being devoted by your school in 
any programmatic areas? Which ones? 

Has the COJC initiative impacted on your youth and 
teens? How so? 

Has the COJC initiative either directly or indirectly 
led families to participate more in Jewish study, 
activities, identity bu ilding, etc.? How? 

What impact do you see the COJC process having on 
Federation - Congregation relations? How has COJC 
affected relations between the congregation and the 
communal educational agencies? 

[We may want to consider talking to some 
congregational/school lay leadership, to get their 
perspective on some of the above questions) 

GROUP 2 : TEACHERS 

(For teachers, it seems important to get some basic 
demographics, i.e. , length of time teaching, training , 
hours teaching, etc. This will be helpful in analyzing 
data . ] 

Do you feel any different about teachi ng now than you 
did a few years ago? What feels different? To what 
do you attribute these changes? 

Do you feel at all more supported in your teaching 
efforts? Wha t is the nature of this support? 
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Do you plan on stayi ng in J ewish education? Why or 
why not? If not, what would change your mind? 

Have you participated in any in- service education 
programs? Which ones? How or why did you decide to 
participate? How did you hear about these programs? 

Hav e these programs been of value to you? What did 
you get out of participating? Are you able to 
translate your training into your classroom teaching? 

Have you participated in any retreats or visiting 
artist and educator programs sponsored by the Retreat 
Institute? Which ones? What effect did these 
programs have on you? On participants? 

Have you participated in the PCR process? What effect 
did this have on you? Did it make you fee l any 
different about your t e aching? Wha t was t he response 
of students to the new curr i culum? 

If you partici pated in more t han one COJC program 
simultaneously, what was the e f fect of t h i s multiple 
involvement? 

For Day School Teachers only: 

Do you fee l better supported and/or compensated than 
you have in the past? 

Has this a ffe cted any decisions about remaining your 
position or t he f i eld? 

Are you pu rsuing continuing educati on opp ortunities? 
Which ones? Why are you doing t h is? 

GROUP 3: PROGRAM PARTICIPANTS 

[for participants in Retreat center programs, users of 
IISP funds, and students from PCR classes. PCR students 
should not be expected to know that they are using PCR 
curriculum.] 

Please descri be y our experie nce with 
pro gram? What we re the highlights? What do you 
remember? 
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Do you think there will be any lasting effect from 
your involvement i n this program? Ple ase describe 
what this may be? 

Overall , do y ou see any change s in the quality or 
nature of the Jewi sh educ ation that you are receiving? 
What are these changes? 

GROUP 4: PARENTS OF PROGRAM PARTICIPANTS 

Please describe your child's experience with 
______ program? What were the highlights for 
him/ her? Did the exper ience seem to have a ny lasting 
effect? Please describe . 

Were you able to build upon this experience i n your 
home? Why or why not? What would help you be able to 
do this ? 

Overall, d o you see any changes in the quality or 
nature o f the Jewish education that your child is 
recei ving? What are these changes? 

GROUP 5: Lay and Professional Leadership of COJC, 
Federation , BJE , CCJS and JCC 

[Questions to be determined] 

OTHER THINGS TO FIND OUT ON OUR OWN : 

Comparisons betwe en 1988/89 & 92/93 
Number and percentage of kids in syst em 
Affiliation rates 
Drop out rates 
Teacher retentio n, turno ver 
Communal resources devoted to Jewish education 

Change s i n Pro gram Usage 
Increase in in-service use: 

who (perso ns, schools , affiliatio ns ) is d o ing 
what type of program 

Types of things being d o ne with CEF, Inst . stipend 
!ISP p r ogram use 
Retrea t program use 



10. EXPAND CONGREGATIONAL ENRICHMENT FUND 
$ Thousands 

$85 85 

1986-87 1987-88 

130 

5 2% I Increase 

85 

1988-89 

PURPOSE 

Helps congregations 
fund f amlly education 
and "beyond the 
classroom" education 
programs 

Proposed annual 
level of funding 

Implementati on to Date 

New guidelines for use of funds 
developed in 1989/90 year 

Oral presentati on of all program 
requests now required 

Volume of program proposals doubled 
from 75 in 1988/89 to 149 in 1989/90 

The number of family education 
programs dramatically increased over 
J years 

16 different congregations receive 
enrichment funds 

jal/720dsb 
11111/90 



8. EXPAND PROJECT CURRICULUM RENEWAL 

Integrate "beyond the 
classroom" programs 

Integrate parent and 
family education 

Integrate Israel 
curriculum materials 

School-based curriculum approach 

ADVANTAGES 

Binds components of 
school programs together 

Enables use of shared 
materials 

Builds library of curriculum 
resources 

Institutionalizes curriculum 
development skills in the 
schools 

Implementation to Date 

6 schools are engaged in intensive 
curriculum development process with 
PCR: Beth Am; Beth Israel ; Beth 
Torah;· Park Synagogue; Suburban 
Temple; Temple Emanu El 

Intensive curriculum developed in 5 
areas: Israel; Issues and Values; 
Nature; Primary Education; and 
T' fillah 

Addi tfonal curriculum and resources 
developed and used by many schools on 
history of Jewish Cleveland and on 
Sephardic Jewry 

Parent and family involvement 
integrated into all curriculum 

Nature and other educational 
resources such as museums integrated 
into curriculum to provide "beyond 
the classroom" experiences 

Over 100 hours of in-service 
workshops conducted with 50 teachers 
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7. EXPAND ISRAEL INCENTIVE SAVINGS PLAN 

STRATEGY TO DOUBLE ENROLLMENT 
New enrollments per year 

CURRENT 

1 . Simplify program 

2. Increase shares of funding 

3. Target schools for enrollment strategies 

4. Work with schools to develop school-based trips 

1988-89 

TARGET 

200 

1992·93 

Implementation to Date 

1989/90 new enrollment was 194 
students , with 61 participants using 
funds to take trips . An additional 
12J students were enrolled in 1990/91 

Total enrollment now over 900 
students 

Targeted enrollment efforts focusing 
on particular schools 

IISP cormiittee reconstituted to 
support school liaisons 

Record keeping procedures improved 

Funding shares increased to $100/year 
from Federation and $175/year from 
the school/family 
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6. DEVELOP RETREAT INSTITUTE 

Famlly 
retreats 

JCC SUPPORT 
RESOURCES: 

- Stall consultants to plan 
and Implement programs 

Sha bbaton -Training programs lor 
programs teachers on working In 

Leadership 
group 

experiences 

retreat selll ngs 
-Coordination ol speclallsts 

for music, dance, arts, etc. 
- Subsidized use of 

Treuhelt Center 

9. INSTITUTIONALIZE COMMUNITY YOUTH RESOURCE OFFICE 

► 

ACTIVITIES 

Integrate Into ongoing 
Jewish continuity supports 
of the community 

- Co nsuhalion on program development 
- Development ol oulreach stralegles 
-Advisor recruitment, placement, training 
- Coordinalion for youlh participation In 

communtty-wide events and projecis 

Implementation to Date 

The JCC Judaica Department 
established to include the Retreat 
Institute, Corrmunity Youth Resource 
Office, and Treuhaft Conference 
Center 

Central goal is to increase and 
improve informal Jewish education 
programs throughout the corrrnunity 

Between 9/90 and 6/92, department 
produced over 115 events and 
programs, involving over 6,000 young 
people and adults . Worked with over 
30 different synagogues , schools, 
youth groups and other corrrnunity 
organizations and agencies 

Number of retreats has tripled from 
12 in 1988-90 to approximately 36 in 
1990-92; developed 4 model family 
retreat programs over the past year 

Working in partnership with four 
congregations over a two-year period 
in the areas of school and family 
retreats , Jewish parenting education , 
and young leadership development 

CYRO activities include advi sor 
training program, high school 
leadership group focused on political 
action and Israel, and recruitment of 
local participants for Panim El Panim 
teen leadership program 

Department coordinates Israeli 
culture prograrrming, lncludlng 
promotion of youth trips to Israel, 
follow-up workshops and retreats . and 
visiting Israeli arti sts and 
educators programs 
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4. INCREASE DAY SCHOOL TEACHER SALARIES 

CURRENT - 1987-88 ____ .................................. . 

Local public 
schools 

Communal 
day schools 

Gap : 
$12-13,000 

PROPOSED - 1992-93 

Local public 
schools 

Comrrunal 
day schools 

Implementation to Date 

Agnon/Schechter 

Salaries have been increased minimum 
of $8,000 over three years . Schools 
have met JO% funding challenge 

Program has been catalyst for schools 
addressing their salary structures 

Teachers are meeting continuing 
education requirements 

Hebrew Academy 

Funding has been used to ellminate 
salary inequities among Judaic 
faculty and to raise general studies 
salaries 

School has moved to develop 
addi tional strategies to improve 
faculty compensati on 

School has reduced transportation 
and tuition subsidies , and raised 
tuition to generate additional 
fundin9 for salary needs 
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3. STRENGTHEN IN-SERVICE EDUCATION SUPPORTS 

Joint venture between the BJE 
and College to coordinate and 
plan teacher education programs 

COMPONENTS OF IN-SERVICE PACKAGE 

+ Personal Growth Plan 

+ New licensure standards 

+ Mentor program for new teachers 

+ Expanded field coaching opportunities 

+ Teachers' seminar in Israel 

+ Institutional and teacher stipends for 
in-service study 

+ Reinstated conference and seminar grants 

= Better support for teachers In 
the classroom 

Implementation to Date 

Joint process for coordination and 
planning in place 

31 teachers are in the Personal 
Growth Plan (PGP) . All are working 
towards degrees and/or licenses 

18 novice teachers have been or are 
in new mentoring program 

Field coaching opportunities have 
expanded by 10 slots each year 

First Israel Teachers Seminar held in 
December 1990 with eight participants . 
Second seminar being planned for 
December 1991 

Increased course enrollment at BJE 
and CCJS 

ti Teachers II Courses 

1989-90 
BJE 219 349 

CCJS 121 163 

1990-91 
BJE 

CCJS 
24J J86· 
136 183 

11 schools qualified for 
institutional stipends by getting 75% 
of their teachers to take continuing 
education courses 

Over 100 teachers have received 
assistance to attend conferences 



2. GUARANTEE PLACEMENT FOR FELLOWS GRADUATES 

-
Guarantee placement 
of graduates in 
Cleveland schools or 
agencies 

Increase number of 
full-time professional 
positions in community 
for family education 
program directors, 
retreat program 
directors, school 
directors, etc. -

Implementation to Date 

Preliminary discussions held on ways 
to determine corrmunity placements and 
role graduates will play in the 
corrmunity 

Placements will be developed to begin 
in surrmer 199 J 



, 

COJC PROGRMIS 

(Diagrams describe the origina l conception o f each progr am) 

1. CREATE CLEVELAND FELLOWS PROGRAM 

CO MP ONENTS 

2-year masters program in Jewish education would be 
ollered 

- 20 hours per week internships in schools 
- Specialization in family education, "beyond 

the classroom" education 
- Israel study component 

Faculty to serve as consultants to schools and agencies 

Create a community resource for research and development 
in Jewish education 

IMPACT ON SCHOOLS 

Student interns and faculty 
available to schools to 
teach, and develop family 
education and "beyond the 
classroom" programs 

NOVEMBER 1991 

Implementation to Date 

Five students began program in Fall 
1991 

Initial program focus on working with 
congregations 

Internships devel oped at Beth Am; 
B'nai Jeshurun; Fairmount Temple; 
Park Synagogue ; and Temple Emanu El 

Course work includes seminars ln 
Jewish education, classical Rabbinic 
texts and learning across the Jewish 
life cycle 

Faculty recruited and ln place to 
teach seminars , mentor s tudents , and 
play consultative roles in the 
cotrmuni ty 

Recruitment e fforts initiated for 
second year class 




