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To: Members of the CIJE Seminar
From: Barbara Schneider

Re: Data Questions

Auguat 23, 1936

One responsibility for which I volunteered at our meeting was to
prepare a memo regarding U.S. data sets and their applicability to
some of the issues being examined by CIJE. Additionally, [ have
been thinking about the type of information that might be collected
through supplements to already existing U.S. data bases, issues
that might be explored with current U.S. data hases which could
focus on Jewish schools, and surveys that could be initiated in the
future.

My interest in large data sets is threefold:

l) Large national data sets have generalizability and thus,
findings can be applied to the nation as a whole. The sampling
frames for current U.S. data sets include Jewish 3c¢chools and Jewish
studentsa. The fact that the sampling frames are representative of
the country, makes it possible, for example, to compare among
students of different religious groups who attend private or
secular schools (including Jewigh students in both day achools and
regular secular comprehengive high schools) the strength of their
xeligious identities, as evidenced by items which ask about their
sense of religious identity, and how frequently they participate in
religioug activities. It may be that religiosity, for example, is
more dependent on family social dynamics than diversity of school
or community. This type of question could be analyzed with these
data gets.

During our seminar I realized that American scholars as well as
Israeli scholars, who use these data aets8, have paid relatively
limited attention tco the Jewish sample. It seems to me, that one
way to explore scme of the quesations posed at the meeting, and some
others not yet thought about might be through these data sets.

2) While these data sets can yield very robust findings pertaining
to the students and the type of school rthey attend, the sample
ceizes are too small to do some of the type of analysea, such as
comparing the self identity of students or the degree of their
parents’ involvement in school activities either within or between
Jewish schoola. Knowing that the National Center for Education
Statistics (NCES), which designs and conducts most of these surveys
allows for supplemente--I began to think about data sets that could
be augmented with a Jewish sample. The only drawback, which is a
major drawback, i3 that supplements or augmentations are paid for
by the interested party. For example, in the National Educations
Longitudinal Study of 1988 (NELS: 88}, a special Lutheran sample of
schools and students wasz paid for by an individual, and the state
of New York paid to have more schoola and students in the sample so
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they could conduct in state sachcol and student comparisons.

3) I believed increasingly through the meeting, and perhaps wrongly
so, that many of the asgumptiona being made about the Jewish
community in the United States, particularly about the families,
the children, and the type of sgchoole they attend, and extra
curricular activities they participate in, were being constructed
on weak nonrepresentative samples of information or in some
instances merely conjecture. During the meeting 1 became more
convinced that if one were really interested ‘- understanding the
variation in religiosity and commitment ¢t¢ Judaism and more
importantly, how and why it is sustained in U.S soclety, one would
need a national longitudinal sample ©of Jewish families stratified
by religiocus group--Orthodox, Conservative, Reform, and others;
region of the country, and urbanicity. If one wanted to examine
differences pertaining to type of religious education one could
begin by setratifying the sample by type of school--Jewish day
schiools, Yeghivas, seupplemental programs (this could be
complicated) proportional to attendance among the affiliated and
non affiliated Jewish population again stratified by religicus
group, region, and urbanicity. By examining current U.3. data sets,
it Beems to me one could see the potential for a new national
Jewish sgurvey of families, their children, and schools.

National Data Basgeas
A brief non-exhaustive liat of data set with particular relevance
to CIJE'a agenda.

8chools and sStaffing Survey (SASS), collected by NCES, thie survey
is designed to provide national and state representative data
describing teacher supply and demand, including teacher background
and qualificationg, sources of supply of teachers, teacher
turnover, and other factors that wmight explain various facets of
isgues concerning teacher supply and demand. SASS is a system of
gsurveys containing individual components on public and private
schools, achool districts, administrators, and teachers, SASS was
conducted in the 1987-88, 1990-91. and 1993-94 school years. 1In
1993-94, library media center, library media specialist/librarian,
and student recerds components were added. The student records
component c¢ollects adminishrative data from a SASS subsample of
public, private including Jewish schoola, and Indian sachool. In
addition, one vyear after each SASS, follow-up surveys of a
subgample of teachers, the Teacher Feollow-up Survey are conducted
to obhtain information on attrition rates and associated factors. As
we discussed Adam and Ellen's work could be compared to this
national data set. Furthermore, I suspect as Susan mentioned that
comparisons could be made between Jewish schools and other private
and public sachools regarding teacher salary, attrition,
satisfaction, and other constructed measures.

Private Bchool Survey (P88) project is designed to build a universe
of private schools that is of sufficient accuracy and completeness
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to serve as a sampling frame for NCES sample surveys of private
achools and to provide reports of the total number of private
schools, teachers, and students. The objective ig to provide data
for private schools to the level of that maintained for public
schools in the Common Core of Data (an ongoing universe data base
on elementary and secondary public education in the U.S.}. I am not
familiar with this data set. But, given NCES standards, it is
likely to be available to rthe public, probably on a CD rom. This
may be a good source to verify information obtained by JESNA {(they
may already do this--I don't know). The number of day echools,
calculated by JESNA, should be gomewhere within a five percent
error of population estimates made by the PPS data set. I doubt
that the survey includes any information on supplemental schoolsy
whether they are Jewish, Japanese, Korean, or any other
denomination. '

National Education Longitudinal Survey (NELS:88), is designed to
provide trend data about critical transitions experienced by young
people as they develop, attend school, and embark on their careers.
Thege sample surveys focus on students who were in eighth grade in
1988 and their schools, teachers, and parents. This cohort of
students was followed up at two year intervals in 1990, when the
students were sophomores, in 1992, when the students were seniors,
and in 1994 twce years after high achool completion. This
longitudinal sample was designed to provide nationally
representative data on such iggues as high schoel completion,
trangition to secondary 8chool, and features of schocel
effectiveneas. Transcripts were collected at the end of the senior
year. The number of Jewish students in this sample is about 350 out
of 20,000. It is poesible to conduct analyses of Jewish studenta,
and an article was published in the Sociglogy of Educatjion, two
years ago by an Isaraeli scholar that compared the achievement of
Jewish students with other students. My guess is that the NELS:88
Jewish sample holdas many interesting opportunities for further
gtudy. The earlier version of NELS:8B, was alsc a national
lengitudinal study of high school sophomorea called High School and
Peyond (HS&B) conducted in the 19%80s. The Jewish gample in this
study is slightly larger, but sa i3 the base sample, ac the
proportion cf the sample 1s approximately the game. Cne could
compare trend data of Jewish students between HS&LP and NELS:88,

Two newer studies are currently underway. The Natlional Household
Education Survey (NHES) is the first major attempt by NCES to
collect education data from a household survey rather than from a
school survey. NHES is designed as a wmechanism for collecting
detailed information on educational igsues from a relatively large
and targeted sample of households in a timely fashion. The NHES is
expected to provide data on a wide range of current education
imsues such ag early childhocod education, adult and continuing
education, school aged children's participation in, before- and
after-school programs, acces3 and plans to finance postsecondary
education, family support for and parental involvement in
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education, school safety and discipline, citizenship, grade
retention, extra school learning, and home-based education. I have
not seen the questionnaires but my understanding ls that there is
a religious item.

Another household &study which does identify respondents by
religiosity ig the General Soaial Survey (GSS). Several different
studies have been arranged by the American Jewish Committee to be
conducted on the GSS. This ia primarily an attitude survey which
askes respondents how much they trust in their government, scheoolsg,
and so omn.

Finally the newest study conducted by NCES iz the Early Childhood
Longitudinal Study Kindergarten Clasae of 1998-59 (ECLS). ECLES is
expected to include a nationally representative sample of
approximately 23,000 children enrolled in abeout 1,000 kindergarten
preograms during the 1998-99 school year. Children will be selected
from both public and private kindergartcnsg, offering full-day and
part-day programs. My understanding is that the sample will include
Jewish schools. Given CIJE interest in early childhood education,
I thought it might be worthwhile to discusa with NCES the
ponsibility of enhancing the Jewish sample by including a Jewish
school supplement. I have checked with the government official
responsible for this study, Jexry West, and he has given approval.
To engage in a supplement, CIJE would have to contact NORC, the
contracting agency responsible for the conduct of this study, and
decide on how many sechools they desire. Size of sample and
digcussion of additional survey items are 1issues which would have
to worked out with NORC and NCES. Funding for supplemental work
must be secured prior to the onset of data collection. The decision
to embark on this endeavor would have to be considered relatively
scon as work on the pilot study ig scheduled for this coming
academic year.

I hope all of this helpful. My sense is that I know too little
about what JESNA doeg to provide a reasonable set of questions
about what they could do with current data sets or how to organize
new data collection effortas.
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To: Members of the CICE Seminar
From: Barbara Schneider

Re: Data Questicns

ARugust 23, 199%¢6

Cne responsibility for which I volunteered at cur meeting was to
prepare a memo regarding U.$S. data sets and their applicability to
some of the issues being exawrined by CIJE. Additicnally, I have
been thinking about the type of information that might be collected
through supplements to already existing U.5. data bases, issues
that might be explored with current U.5. data basges which could
focus on Jewish schools, and surveys that ¢ould be initiated in the
future.

My interest Iin large data sets 1a threefold:

1) Large raticnal data sgets have general:zability ard thus,
findings can be applied to the nation as a whole. Tke sampling
frames for current U.2. data sets include Jewish schools and Jewish
students. The fact that the sampling frames are representative of
the country, makes it possible, for example, to compare among
students of different religious groups whe attend private or
secular schools !inelucding Jewish studence in both day schools and
regular secular comprehensive high schools) the strength of thelr
religicus identitias, as evidenced by items which ask about their
sense of religicus icentity, and how frequently they participate in
religiocus activities. ;;_ggz_hg_;ﬁgg_zgligé;;i;;, for example, is
more dependent on family sccial dynamics iversity of school
or communisy. This type of questicn could be analyzed with these
data sets.

During our seminar I realized that Americar scholars as well as
Israell scholars, whc use these data sets, Fave paid relatively
limited attentioen to the Jewish gample. It seems to me, that one
way to explore some of the gquestions posed at the meeting, and some
others not yetr thought abou: might be througk these data sets.

2) While these data sets can yield very robust findings pertaining
to the students and the type of school they attend, the sample
sizes are too small tc do some of the type of analyses, such as
comparing the self identizy of students or the degrese of their
parents’ involvement in school activities either witkin cr betwsen
Jewish schools. Knowing that the National Center for Education
Statistics (NCES), which deeigns and conductz most of these surveys

allows for supplements--I began to think sbout daca sets that gould
be_au i . The only drawback, which is a

major drawback, is that supplements or augmentations are paid for
by rhe inrersated party. For example, in the Natiohas Ions

Longitudinal Study of 1368 (NELS: 88). a special_Lutheran gample of
schools and students was paid for by an indivicual, and tha state
of New York paid to have more schools and students in the sample so
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they could conduct in state schocl and student comparisons.

3) I believed increasingly through the meeting, and perhaps wrongly
so, that many of tke agsumptione being made about the Jewisgh
community in the United States, particularly about the families,
the children, and the type of schools they attend, and extra
curricular activities they participate in, were being constructed
on weak nonrepresentative samples of i1information or in some
instances merely conjecture. During the meeting I became more
convinced that if one were really interested in understanding the
variation 3in religiesity and commitment ¢to Judaism and more
importantly, how and why it is gustained in U.S society, one would
need a nationa’ longitudinal sample of Jewish famillies stratified
by religious group--Orthodox, Conservative, Reform, and others;
region of the country, and urbanic¢ity. If one wanted to examine
%{F differences pertaining to type of religious education one could
begin by stratifying the sample by type of school--Jewish day
schools, Yeshivas, supplemental rprograms {this c¢ould be
complicated) proportional to attendance among the affiliated and
non affiliated Jewish population again stratified by religious
group, region, and urbanicity. By examining current U.S. data sets,
it seems to me one could see the potential fer a new naticnal
Jewish survey of families, their children, and schools.

National Data Baces
A brief non-exhaustive list of data set with particular relevance
te CIJE's agenda.

Schoole and Staffing Survay (SAS8S), ccllected by NCES, this survey
is designed to provide national and state representative data
describing teacher supply and demand, including teacher background
and qualificacions, sources of supply of teachers, teacher
turncver, and other factors that might explain various facets of
issues concercing teacher supply and demand. SASS is a system of
surveys containing individual components cn public and private
schools, school districts, adminigtrateors, and teachers. SASS was
conducted in the 1987-88, 1390-31. and 1993-94 achool years. In
1993-94, library media center, library media specialist/librarian,
and student records components were added. The student records
component collects administrative daca from a SASS subsample of
public, private including Jewish schools, and Indian school. In
addition, one year after each SASS, follow-up surveys of a
subgsample of teachers, the Teacher Fcllow-up Survey are conducted
to obtain information e¢n attrition rates and acssociated factors. As VL(F"
we discussed adam and Ellen’s work could be compared to this ufd
national data set. Furthermore, I suspect as Susan mentioned that |[%
comparisons cculd be made between Jewish schools and other private

and pubklic schools regarding teacher salary, attrition,
gatisfaction, and other constructed measures.

4

4 Private School Survey (PSS) project is designed teo build a universe
of PriVate schools that is of sufficient accuracy and completeness
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to serve as a sampling frame for NCES sample surveys of private
achools ard to provide reports of the total number of private
schools, teachers, and students. The cobjective is to provide data
for private schools to the level of that maintaired for pubklic
schools in the Common Core of Data (an ongoing universe data base
on elementary and secondary public education in the U.S.). I am not
familiar with this data set. But, given NCES standards, it is
likely to be available to the public, probably on a €D rom. This
may be a gccd source to verify information obtained by CESNA (they
may already do this--I don’t know). The number of day schools,
calculated by JESNA, should be somewhere within a five percent
error of population estimates made by the PPS data set. I doubt
that the survey includeg any information on supplemental schools
whether they are Jewish, Japanese, Korean, or any other
denomiration.

National Education Longitudinal Survey (NELS5:8B), is desigmed to
provide trend data about critical transitions experienced by young
people as they develop, attend school, and embark on their careers.
These gample surveys focus on students who were in eighth grade in
188 and their schools, teachers, and parents. This cohort of
students was followed up at twe year intervals in 1990, when the
students were sophomores, in 19922, when the students were seniors,
and in 1%%% twe years after high school completion. This
longitudinal sample was designed to provide nationally
repregsentative data cn guch issues as high schcol completion,
transition to secondary school, and features of school
effectiveness. Tranacripts were collected at che erd of the genior
year. {The number of Jewish students in this sample is about 350 out
of 20,T00. It ig possible to conduct analyses of Jewish estudents,
and an article wag published in the Seciglogy of Education, two
veare ago by an Israeli scholar that compared the achievemant of
Jewish studencts with other students. My guess is that the NELS:88
Jewish samplie holds wany interesting opportunities for £urther
study. The earlier version of NELS:88, was alsc a natiocnal
longitudir . study of high school sophomores called High School and
Beyond {HS&B) conducted in the 1980s. The Jewish sample in this
study i1s slightly larger, buat sc 1s the base sample, so the
proportion of the sample is approximately the same, One could
ccmpares trend data of Jewish students between HS&B and NELS:88. ]

Two newer studies are currently underway. The National Household
Education Survey (NHES) ie the first major attempt by NCES to
eollect education data from a household survey rather than from a
school survey. NHES is designed as a mechanism for collecting
detailed information on educational issues from a relatively large
and targeted sample of housaholds in a timely fashion. The NHES is
expected to provide data on a wide range of current education
issues such as early childhood educaticn, adult and continuing
aducation, scheol aged children’s participation in, before- and
after-school programs, access and plans to finance postseconda;y
education, family support for and parental involvement in

3
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education, sgchool safety and discipline, citizenship, grade
retention, extra school! learning, and home-based education. I hava
not seen the questionmaires but my understanding is that there is
a religious item.

Another househcld study which dces 1dentify reapcndents by
religicsity is the General Soclal Survey (G8S). Several different
studies have been arranged by the American Jewish Commictee tc be
conducted on the GSS. This is primarily an attitude survey which
asks respondents how much they trust in their government, schools,
and o on.

Longitudinal Study Kindergarten Claag eof 1958-99 (ECL5). ECLES is
expected to include a nationally representative sample of
approximately 23,000 children enrolled in abeout 1,000 kindergarten
programs during che 1998-935 gchool yeay, Childran will be selected
from both public and private kirdergartens, cffering full-day and
part-day programe. My underscandang is that the sample will include
Jewieh schools. Given CIJE interest in earlv childhood education,
1 thought it might be wcrthwhlle to discuss with NCES the
possibility of enhancing the Jewish sample by including a Jewlsh
school supplemen%. I have checked with %he governmment official
regpongikle for tois study, Jerry West, and he has given approval.
To engage in a supplement, CISE would have o contact NORT, the
contracting agency responeiple for the conduct of this study, and
decide on how many schools they desire. §ize of sample and
discusglon of additional survey iters are issues which would have
to worked out witlh NORC and NCES. Funding for supplemerntal work
must be secured prior to the onget of data collection. The decision
to embark cn this endeavor would have to be considered relatively
soon as work on the pilot study is schedculed for this coming
academic year.

E&k Finally the newesgt study conducted by NCES is the Early Childhood

I hope all of this helpful. My semse is that I know toc little
about what UJESNA does to provide a reasonable set of guestions
about what they cculd do with current data sets or how to organize
new data ccllectvion efforts.
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Newsletter
Leorn Isascs Mr. Alan Hoffman

Council for Initiatives
CONFERENCE CHAIRS in Jewish Education
1997 15 East 26th Street
Harvey Shapiro New York, NY 10010-1579
1996 Dear Alan:
Stuart Schoenfeld
David Resnick . . s
re'ey Mankowicz By now you should have received the Call for Papers for this summer’s Conference
Harvey Shapiro on Research in Jewish Education. As a result of our conversation last May (and the

events leading up to that conversation), the Network has made a number of changes
1995 that I want to be sure you are aware of. These changes should encourage your CIJE
ij'::psi Reimer colleagues to participate this year in greater numbers.
1994 The most notable change is the introduction of a symposium format. Under this
Amold Dashefcky rubric, CIJE could organize a series of papers around a single theme and submit
Shulamith Elster brief descriptions of all the presentations. The review process of symposium

proposals is designed to encourage sessions like this which examine a theme from
;'::3 I multipie perspectives. At the conference, the presentations would be followed by
Stuart Schoenfeld a commentary by a respondent designated by the program committee, and plenty of
Sara Shapiro time for audience reaction and discussion.
1992 I hope you will encourage your colleagues to pursue this opportunity, even though
Lois Zachary I understand some of them will not be able to attend the Research Conference due
David Ackerman to a scheduling conflict.
1991 i .
Lifsa Schacher I look forward to continued cooperation between the Network and the CIJE.
Adam Gamoran

Sincergly,
1990
Aryeh Davidson
1989
Isa Aron

Michael Zeldin, Network Chair
1988
Joseph Reimer
Jeff Schein MZ/ta
Saul Wachs
1987
Isa Aron
Hau  Alexander

Entering Our Second Decade
Boston, June 1-3, 1997






|_Adam Gamoran, 05:00 PM 1/9/57 -, summary of meeting on research

X-Sender: gamoran@ssc.wisc.edu

Date: Thu, 09 Jan 1997 17:00:00 -0600

To: 104440.24748CompuServe.COM, Alan <73321.1220@8CompuServe.COM>,
73321.1217@CompuServe.COM

From: Adam Gamoran <gamoran@ssc.wisc.edu>

Subject: summary of meeting on research and evaluation, 1/7/97

Cc: GOLDRIEB@ctrvax.vVanderbilt.Edu, Bill Robinson <74104.3335@CompuServe.COM>,
gamoran

MEETING SUMMARY

Date of meeting: January 7, 1997

Attending: Karen Barth, Gail Dorph, Adam Gamcran, Ellen Goldring, Alan Heoffmann
Topic of meeting: CIJE Research and Evaluation

I. TEI EVALUATION

A. AG reviewed the TEI evaluation plan, tracing its development from a list
of hypotheses, to a survey design focusing on community outcomes, to the
addition of case studies.

B. We discussed a number of guestions about the plan, and about the
potential impact of the evaluation. KB hoted that the TEI evaluation will
not answer gquestions that are of most interest to funders, i.e. Did TEI
transform parent satisfaction and student learning in Jewish schools? We
noted that TEI was not designed to achieve this cutcome, and demonstrating
such a change was far beyond the scope of both TET and our current work. We
discussed the possibility of limiting our data collection to the surveys and
interviews.

C. ADH noted other effects of TEI which may not show up in our evaluation.
TEI has changed the broader landscape for professional development in
congregational schools. AG noted that the case studies should provide
examples of this change. Also, ADH commented that TEI is creating a
language for CIJE to talk about teaching and learning. In this view,
developing the teacher educator as a professional cadre is the way to have
an impact on teaching and learning. These changes would be revealed by an
evaluation of CIJE, which is not currently being undertaken.

D. In conclusion, we decided on the following:

1. We will continue to review the TEI evaluaticn plan and reflect on its
implementation. We will think about possibilities for streamlining, such as
cutting cut the obserwvations.

2. We will set up a consultation for KB and other interested CIJE staff on
the topic of studying cause/effect relatiocns in social science research.

II. Evaluation of other CIJE programs/initiatives

EG explained that most other CIJE programs were not worth evaluating beyond
the immediate feedback provided by participants, because the programs have
limited duration and impact. For example, the Harvard leaders' meektings are
evaluated by having participants f£ill out evaluation forms. This is
appropriate, but more would not be worth the effort.

The only other program where more extensive evaluation might make sense is
the lay leader pilot project in Milwaukee. The project would need a clearer
articulaticon of its gecals i1f an evaluation component were added.

| Printed for Adam Gamoran <gamoran{ssc.wisc.edu> 1




| Adam Gamoran, 05:00 PM 1/9/97 =, summary of meeting on research

We decided not to add any evaluation projects until after the strategic plan
is completed, due to limits on our capacity.

[We also learned that the Melton Adult Mini-School has been talking with GZD
about evaluating their new professional development program. GZD has
encouraged Susan Stodolsky to participate.]

ITIT. Evaluation Institute

The Evaluation Institute is important for developing ewvaluation capacity,
but we should defer it for the present, due toc vagueness in its
implementation plan, and uncertainty about how it fits into CIJE's strategic
mission. We discussed the possibility of establishing a2 network of social
scientists interested in evaluation ¢f Jewlsh educaticon as a stopgap
measure, but decided this would not work. In the end, we decided that 1997
would be a planning year for this project.

[It appears that part of the funds we requested from the Blausein Foundatiocn
will be forthcoming. This money, if received, will be used for planning
during 19397 to prepare for implementation of the Evaluation Institute in
1998. This is a change to our work plan for which we would need approval
from the Foundation.]

IV. Leading Indicators

A. As a starting point, we considered the Horowitz/Barth memeo on this topic.
AG and EG noted that there are twe tasks to be done: Identifying the
important outcomes, and figuring out how to measure the outcomes once
thay've been identified. We discussed using the strategic plan as a source
of ideas about what outcomes matter. We discussed how we might get external
comments on selecting and measuring these outcomes. A consultation might
take place in Israel to obtain input from Mike Inbar, Steven M. Cohen,
Annette Hochsteln, and Seymour FoXx.

B. Tentatively, we planned on the following:

1. We will compare the gutcemes in the strategic plan with those that
emerged from research by Bethamie Heorowitz. KB will send Bethamie's
research to AG and EG.

2. We will engage a small group of broad-thinking methodologists in two
tasks:

a. How can these outcomes be framed as indicators?

b. How can these outcomes be prioritized for measurement?

3. We will consult with {a) Jewish educators and (b) lay leaders on the
results from (2).

4. We will meet with a larger group of methodologists for an outside
critique of our plan.

5. We will consult with an expert on each indicator to help us
operationalize the indicators.

C. AG and EG will prepare a schedule to implement this plan.
D. KB will add Mike Imbar to her list of people to see in Israel.

E. We need to think about how to integrate this process with Barbara
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Schneider's memo.

F. KB will inform AG and EG which the staff person from CIJE will work with
them on this project.

G. Leading Indicators will be added to the agenda of the Professors meeting
in Miami.

V. Cleveland

When Mark Gurvis called Gail about Cleveland's policy brief, he thought he
had a question about mcocbilization. However, the answer turned out to be
about research. Gail will tell Mark to send copies of the report(s) to AG
and EG, and to contact AG with further questions.

ADH noted that we should respond to specific issues, not become general
consultants for Cleveland.

VI. Research Network

ADH received a letter from Michael Zeldin indicating that the new symposium
format was a response to conversations with CIJE last year. AG will e-mail
CIJE staff with suggestion opticns for responding to this call. Note:
Papers/proposals are due March 15.
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X-Sender: gamoran@ssc.wisc.edu

Date: Thu, 09 Jan 1997 16:56:07 -0600

To: 104440.2474@RCompuServe.COM, Alan <73321.1220@CompuServe.COM>,
73321.1217@CompuServe.COM, GOLDRIEBGctrvax.Vanderbilt.Edu

From: Adam Gamoran <gamoran@ssc.wisc.edu>

Subject: next message

Cc: gamoran

The next message contains my summary of our meeting on Tuesday. I have left

out a couple of confidential items:

1. Because I want to share the summary with Bill, I have left out the part
about seeing whether his interviews are of sufficient guality to allow him
to continue doing the TEI interviews.

2. It occurs to me that for the Blaustein Foundation, we should represent
our work on Leading Indicators as part of the work on Developing Research
Capacity discussed in the proposal. It fits well under that category. It
will allow us to justify the work on Leading Indicators, and may even help
us explain why we have decided to spend a year planning the Evaluation
Institute with implementation held up until 19598.

Adam

| Printed for Adam Gamoran <gamoran@ssc.wisc.edu>




| Adam Gamoran, 03:48 PM 1/14/97 , I sent this to Karen, Gail, Al

X-Sender: gamoran@ssc.wisc.edu

Date: Tue, 14 Jan 1997 15:48:45 -0600

To: Bill Robinson <74104.3335@CompuServe.COM>, GOLDRIEB@ctrvax.Vanderbilt.Edu
From: Adam Gamoran <gamoran@ssc.wisc.edu>

Subject: I sent this to Karen, Gail, Alan

Cc: gamoran

Here is a draft of the schedule for working on the Leading Indicators
project. The only thing scheduled for sure is the discussion at the
Professors Seminar. We are eager to receive Bethamie's document.

I would like to characterize this work as constituting our planning for a
Center for Research and Evaluation in Jewish Education. That way it is
still consistent with the proposal to the Blaustein Foundation. Even so, it
goes beyond our existing work plan and we will need to prioritize.

Please advise.

Adam

JANUARY-FEBRUARY, 1997:
-—- Review outcomes listed in strategic plan, and Bethamie Horowitz research
(AG, EG, BR)

-- Discuss concept of Leading Indicators, and varieties of possible
implementation, with professors group. (AG, EG, GZD, BWH)

-~ Commision one professor (Schneider?) to write a memo responding to the
Leading Indicators idea.

MARCH, 1997:
—-—- Produce rough outline of leading indicators {AG, EG, BR)

-~ Consultation with a small group of broad-thinking social scientists,
possibly in connection with AERA at the end of the month. Given a set of
outcomes, how might they be measured, and how should they be prioritized?
(AG, EG, BR)

APRIL, 1997:
-- Revised outline for a proposal to specify and measure Leading Indicators
(AG, EG, BR).

MAY/JUNE, 1997:
-— Consultation in Jerusalem with Annette Hochstein, Seymour Fox, Mike
Inbar, Steven M. Cohen, on the Leading Indicators outline. (AG, EG)

JUNE, 1997:

-- Consultation with Jewish educational researchers at the annual meeting of
the Network for Research on Jewish education, on the Leading Indicators
outline (AG, EG, BR)

-— Discussion with CIJE staff of the Leading Indicators outline (All)
JUNE-AUGUST, 1997:
~— Draft memo on measuring Leading Indicators. (Not sure whether this will

be assigned to AG/EG/BR or someone else.)

NOVEMBER, 1997:
-- Invitational meeting with lay leaders on Leading Indicators (at the GA?).

Printed for Adam Gamoran <gamoran@ssc.wisc.edu>




| Adam Gamoran, 03:48 PM 1/14/97 , I sent this to Karen, Gail, Al

DECEMBER, 19957:

-- Consultation with top methodologists on detailed plans for measuring

leading indicators. (Assigned to whoever will be running the Leading
Indicators project.)

-- Consultation with CIJE staff. (All)

Printed for Adam Gamoran <gamoran@ssc.wisc.edu>

2]




GOLDRIEBRctrvax.Van, 09:48 AM 1/28/97 , Professors

Date: Tue, 28 Jan 1997 09:48:17 -0600 (CST)
From: GOLDRIEB@ctrvax.Vanderbilt.Edu
Subject: Professors

To: gamoran@ssc.wisc.edu

X-vms-To: in%"gamoran@ssc.wisc.edu"

Any comments? I plan to hand this out, the list of 10 indicators, and
the process "workplan".

CIJE

Leading Indicators Project

CIJE has a vision of what "success"™ will lock like if the American
Jewish Community is revitalized through Jewish Education.

The vision includes 10 outcomes in the North American Jewish
Community.

How can we measure the extent to which we are reaching this vision?
The goal of this project 1s to operationalize leading indicators,
or outcomes of the process of change, and implement a program of
research and evaluation so that progress toward the vision can be
measured.

Issues for discussion:

1) Is this a worthwhile endeavor?

2) What is the feasibility of doing this type of work?

3) What are different approaches that can be used?
a) How can these outcomes be meausred?

b) What methodoclogies shoculd be used?
c) What type(s) of research design(s) can be used?

4) How can we prioritize these indicators?
Which are most likely to yield important information?

L Printed for Adam Gamoran <gamoran@ssc.wisc.edu>




| GOLDRIEBRctrvax.van, 11:15 AM 1/14/97 , Re: Leading Indicators

To: GOLDRIEBBctrvax.Vanderbilt.Edu

From: Adam Gamoran <gamoran@ssc.wisc.edu>
Subject: Re: Leading Indicators

Cc:

Bce:

X-Att hments:

Nope, I will not go to Israel in June. I could stay until May 27, but if we did it
then you would miss the research network conference, assuming you stayed on into
June. I will put May/June on the schedule, and if you can't go in May and I can't
go in June, it will have to be one or the other of us.

on the list/outline, how about if I call it outline {(first draft) and outline
{second draft)? ©Or outline and revised outline?

At 10:53 AM 1/14/97 -0600, you wrote:

»I see the list as the result of our discussions with professors, our analysis
>of stratigic plan, Bethamie's paper, etc. It is a working documen* to

>begin the discussion at RERA, whereas the outline in April would i.._lude the
»>results of ocur discussions at AERR, and would included both the outcomes and
>beginnings of the methods issues.

>

>Let's not get ahead of cursevles with the visit to Israel-- But, would you
»consider going back to Israel after the network, sometime in June?

>That could be a better opticn for me if I really need to go to the network.
>Perhaps we should say MAY/JUNE Consultation in Israel, because May is terrible
»>for me, unless it is at the every end.

>

»>The rest is fine, but I would add consultation with CIJE STAFF in there
>somewhere perhaps after a first draft of the final memo/before meeting with
>lay leaders.

>

VoV
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November 21, 1994

W hat Should We be Studying?
Researchers' Advice about Research and Jewish Continuity

Dr. Bethamie Horowitz
UJA-Federation

L Overview

In mid-August, 1994 the Research Workgroup of the UJA Federation Jewish Continuity
Commission sent out a letter to 33 leading academics and practitioners working in the
Jewish community to ask their views about

1. What is the most important question in the area of Jewish Continuity and/or
Jewish identity formation that research could realistically help answer? If
you had $500,000 available for each of the next two or three years for the
broad area of "Jewish Identity Research," what projects/studies would you
undertake? Please describe it (or them) briefly.

2 How might the results of such a study or studies be helpful to
policy-makers in general and those involved directly in the
work of allocating money for Jewish continuity projects?

3. Briefly describe the needed methodology (including size of
sample and timetable) which you would suggest.

4. Who do you think would be the most appropriate collaborators
for the research you have described?

5. How important do you think it is for the Jewish community to
undertake a long-term longitudinal study of Jewish Continuity
and/or identity formation?

The main purpose of the exercise was to begin to articulate a research agenda to bridge the
thinking of researchers and policy-makers. As of November 21st we have received 15
responses to our query, and although there was no overwhelming consensus about the
single issue the study of which would solve all of our problems, the very thoughtful
responses overlap significantly.



L The Responses
The responses fell into two large groupings:

A.  Those which proposed that we need to know more about the phenomenon
of being Jewish in America and about how American Jews understand
their Jewishness.

B. Those which advocated studving the types of interventions, settings or
programs which have an impact (or claim to have an impact) on
Jewishness of participants.

These seemed to be the basic lenses that people chose, although these are not mutually
exclusive categories. Indeed, the first mav be a broader way of looking at the second. In
fact, a number of respondents proposed both approaches —the first in relation to their own
interests in the phenomenon, and the second addressed specifically to policy-makers and
funders who are perceived to need a more targeted approach.

In addition to these two large clusters, some respondents proposed that the object of study
be the communities' efforts at addressing "continuity” — whether in terms of taking an
historical overview of continuity efforts in the Modern Period (J. Sarna), or examining the
various approaches taken by different Federations in the past few years (L. Isaacs;

Incidentally, J. Ukeles began this effort in a paper we distributed to the Workgroup last
year.).

Finally, one response suggested that in raising the question of a longitudinal study we
should not overlook another sort of continuity question related to research capacity: Will
there be Jewish researchers and research institutions in the Year 2000? Kosmin and Mayer
recommend basing research in the university so as to train a next generation of Jewish
social scientists (via fellowships, etc.).

A. Study the Phenomenon of Being Jewish

This approach begins with the observation that Jewishness in America is complex, diverse,
dynamic, not a single construct, and advocates going out and learning more about a host of
factors, beyond the by now ‘traditional’ battery of ritual observance questions routinely
included in demographic studies of American Jewry. Taken together, this cluster of eight
responses offers a picture of what we don't know about American Jewish identification and
identity development, but ought to consider:



Diversity of Jewishness _ ‘
American Jewish identity is diverse and dynamic, influenced by time of life,
time of year, ime in history, place, elc. (Israel, Chazan. S.P. Cohen, [saacs).

Affective and motivational aspects of being Jewish

We need to explore the broad range of feelings, beliefs, meanings and
practices associated with diverse Jewish identities (S.P.Cohen, Israel,
Chazan).

Different paths lead to different Jewish outcomes

We need to explore the paths that lead (or appear to lead) to different Jewish
lifestyles (Chazan, S.P. Cohen, Mann). What is the role of intensive Jewish
settings ("total environments”) in fostering Jewishness (Wertheimer, Laufer)?

Family as a crucial setting for identity development

Be certain to look carefully at the family:
..as a locus of decision-making (Ukeles, Davidson, S.P.Cohen)
..as part of the dynamics affecting identity (5.P.Cohen, Wertheimer)

B. Study the Settings or Types of Programs That Seem to Have an lmpact

Six respondents emphasized the lack of a systematic knowledge base (or the prevalence of
untested assumpbons} about the array of program settings or environments that are
thought to have an impact on the Jewishness of people who experience them. Respondents
mentioned synagogues, summer camps, youth groups, the university campus, retreats,
outreach efforts and trips to Israel as worthy of investigation.

1.

Describe/evaluate the "Best Practices” of particular program types

We should document the community's endeavors in various modes —
synagogues, camps, supplemental schools, etc.— in terms of successes
(Laufer, Aron, Isaacs, Wertheimer) and failures (Bayme), with an eye
towards identifying the salient features. What makes a program particularly
effective (or ineffective)?

Examine the impact of specific settings on participants/alumni



We need to ascertain the impact that each experience/program has on the
participants, either by following participants over Eme or by interviewing
them retrospectively (Dorph, Bayme, S5.M.Cohen, Israel, Isaacs,
Kosmin/Mayer).

3. Motivations and Obstacles to Partic ating in Programs

A better understanding of what leads people to join up as well as what
inhibits their participation will assist us in broadening recruitment
(5.M.Cohen, Laufer).

C. A Longitudinal Study

Eight of the fifteen respondents (5.P.Conen, Isaacs, Mann, Chazan, Israel, Davidson, Mayer
& Kosmin, Bayme) said that longitudinal research was important, two said it was not worth
doing (Dorph, Laufer), four did not address this queston (Ukeles, Aron, S5.M.Cohen,
Wertheimer), and Sarna favors it, but in terms of studying communal continuity efforts
over time. Several people felt that the community lacks patience for this sort of longterm
enterprise, but some suggested that it would be essential to get going with an initial
baseline cross-sectional study with at least one round of follow-up.

\query.nts



| sarah, 01:37 PM 1/21/97 , Seminar in North Miami Beach

Date: 21 Jan 97 13:37:38 EST
From: Sarah <74043.423@CompuServe.COM>
To: Deborah Ball <dball@umich.edu>, Gail Dorph <73321.1217@CompuServe.COM>,
Bill Firestone <wilfires@rci.Rutgers.EDU>,
Adam Gamoran <gamoranfssc.wisc.edu>,
Ellen Goldring <goldrieb@ctrvax.vanderbilt.edu>,
Alan Heoffmann <73321.1220@CompuServe.COM>,
Barry Holtz <73321.1221QCompuServe.COM>,
Francine Jacobs <fjacobs@emerald.tufts.edu>,
Sharon Nemser <snemser@ibm.cl.msu.edu>,
Barbara Neufeld <neufelbafhugsel.harvard.edu>,
Moti Bar Or <baror@netmedia.net.il>,
Danny Pekarsky <danpek@macc.wisc.edu>, Anna Richert <annaer@aol.com>,
Barbara Schneider <schneidr@norcmail.uchicago.edu>,
Susan Stodolsky <sue@cicero.spc.uchicago.edu>,
Ken Zeichner <zeichner@facstaff.wisc.edu>
Subject: Seminar in North Miami Beach

Hi. Just a few travel legistics...

The RADISSON AVENTURA BEACH RESORT is located at 19201 Collins Avenue, Miami,
Fl. Their telephone is 305-932-2233; fax is 305-937-4139%.

The best way to get to the hotel from the Ft. Lauderdale airport is either by
taking the Grey Line Shuttle. It costs about $9/person. If there are more than
one of you, then a cab might be better. The shuttle runs 24 hrs a day.

>From the Miami airport there is the Super Shuttle which is about $14/person.
Again, you can also take a cab.

It takes about 20-30 minutes to get to the hotel from each airport.

Please let me konw if you have any other questions, or if there is anything else
I can deo to help cut.

I look forward to meeting/seeing all of you next week!

sarah
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CLE Professors Seminar
Leading Indicators Discussion
2/2/97

The session began with Adam and Ellen introducing the project. Elien had prepared a handout
that included a list of discussion questions as well as the CLJE “Draft Vision Qutcomes” and the
Leading Indicator project schedule. A preliminary discussion was encouraged to clarify the issues
that might be invoived, followed by small group discussions led by Ellen and Adam, followed by a
reporting and summary discussion.

Preliminary Discussion

The first question that came up was, “Is the purpose of this project to evaluate CIJE, or to
examine the health of :Jewish community?” While the main purpose is the latter, discussion
suggested the two purposes might not be mutually exclusive. If the indicators are widely
discussed and valued, then that would be an impact of CLE, in shaping the agenda. The project is
not seen as one that uncovers causal relations, but rather as taking the pulse of North American
Jewry. The group recognized that movement one way or another on indicators may have nothing
to do with what any particular organization is doing. Furthermore, the CIJE lay board does not
see this project as a way to evaluate whether CLJE’s funds are being spent well.

Still, there are links between potential indicators and CIJE’s efforts. Sue Stodolsky commented
that assessments could be incorporated that are not the visions of outcomes, but are linked to
outcomes in the long run. Some indicators could be more immediate, others could be longer
term, In this way indicators could assess the sequence of change, and link the indicatoss to

evaluation.

Bill Firestone noted that this list of outcomes (the CIJE “Draft Vision Qutcomes”) is not the type
of list that people normally use to study outcomes; it is softer and more value-oriented than would
typically be used. We need to get from these outcomes to indicators, and how to do that is not

obvious.

At this point there was some discussion of whether it is worthwhile to take on the enterprise. The
general sense was that more needs to be considered before the question of worth can be

answered.

Anna Richert suggested that a Leading Indicators study helps define what we care about, what
matters in the world. Sharon Nemser noted the following possible purposes for the project:

-- engage people

-- raise consciousness

-- stimulate discussion

— put forth a vision
Sue Stodolsky wondered, what scale of effort would be required? What is the resource base
already? Part of the project could be coordinating what is already going on.

With this framework for discussion, we moved to small groups.






Adam’s Small Group

Discussion began by asking what criteria one might use to prioritize the outcomes, if one wanted to develop Leading Indicators. The
group identified four criteria: intrinsic merit, centrality to CIJE, feasibility of gathering information, and uniqueness to CIJE. We
discovered that all the outcomes were high on intrinsic merit, so that criteria was not useful for prioritizing. We spent most of our time
going through the list and rating each outcome as high, medium, or low on each of the other criteria (see below). Participants feit that
the Professors Group can offer helpful advice on this project.

1. Centrality of learning

2. Jewish identity

3. Moral passion

4. Jewish values

5. Pluralism

6. Involvement/commitment
7. Intensity/energy

8. Relationship with Israel
9. Leadership

10.Continuous renewal

Intrinsic
Merit

high
high
high
high
high
high
high
high
high

high

Centrality
o CJE

high
low
low
high
low
high
m

low
high

high

Uniqueness
Feasibility  to CIJE
medium medium
medium low
medium/low  low
low high
low high
high low
low medium
high low
medium medium
medium/low high

Comments

cognitive/experiential -- JESNA?

CJF survey (connec to Judaism hard
to assess)

important to federations

affective domain -~ possible to meas

what is the unit?

cities have own data

eg-}CC camps w/ no Jewish content

can't leave it out--coordinate info

eg- $ for Jewish ed, #lay involved in

continuity, #prof ed leaders
the methodology of CIJE



Summai “Jiscussion
Following a period of reporting out from the small groups, a summary discussion ensued:

Adam: Thinking less about what we could collect, but what exactly could be collected...use other
work that is going on and coordinate with Synagogue 2000, Population data

Fran: concemed about how other peopie would view our numbers and what does it mean to put
the CIJE name on it?

Bill: if start with opportunity to learn and then work with indicators and then work on a package,
over time one would move out from 3 communities to others and have a methodology that could
sell to other communities. Need a research staff to do this.

The two small groups just focused on different aspects of leading indicators.

Concemned about being inclusive. Many of these need the traditionally-defined affiliated
communities. Need some way to "get out of the box"

Talking about major investments for all of these indicators because of the instruments that need to
be developed.

Is this a worth while way to think about this? Or are there other ways?

Is this what CIJE should be assessing? This was a good way to frame what CIJE should be
looking at within a larger agenda. But should CLJE put more effort into evaluating CIJE and its
programs first, before embarking on the LI project?

Maybe what we need to look at is not what the successes are, but what the problems are.
Indicators are important for a lot of things including telling us where we need to focus our
energies.

Need to look at "improving personnel” -~ what does that mean? What would it look like? o we
need to make it look bigger, sexier? We don't really know what improving personnel means.

We need to articulate what the projects are. Each project within organization would have to
attend to these goals. How is the program designed to achieve these goals? This means that the
notion of indicators is something different.

Two types of efforts may be required for the Leading Indicators project:
-- pulling together information that is already available or being collected, influencing what
data are being collected by others
-- collecting new data
-- this might be thought of in two dimensions: scope (national, community)
method (quantit, qualit)



























Adam Gamoran, 03:28 PM 2/15/97 , draft revised schedule for LI

¥X-Sender: gamoran@ssc.wisc.edu

Date: Sat, 15 Feb 1997 15:28:30 -0600

To: GOLDRIEB@ctrvax.Vanderbilt.Edu, Bill Robinson <74104.3335@CompuServe.COM>
From: Adam Gamoran <gamoran@ssc.wisc.edu>

Subject: draft revised schedule for LI project -- please comment

Cc: gamoran

JANUARY-FEBRUARY, 1997:
—-- Review outcomes listed in strategic plan, and Bethamie Horowitz research
(AG, EG, BR)

-- Discuss concept of Leading Indicators, and varieties of possible
implementation, with professors group. (AG, EG, GZD, BWH)

MARCH, 1997:

-- Consultation with a small group of social scientists in connection with
AERA at the end of the month. Given a set of outcomes, how might they be
measured, and how should they be prioritized? (AG, EG, BR) Commision one
participant (Barbara Schneider?) to write a memo responding to the Leading
Indicators idea.

APRIL, 1997:
-- Draft statement of PURPOSE and possible aternative MODELS for studying
Leading Indicators. (AG, EG, BR).

MAY/JUNE, 1997:
-- Consultation in Jerusalem with Annette Hochstein, Seymour Fox, Mike
Inbar, Steven M. Cohen, on models for Leading Indicators. (AG, EG)

JUNE, 1997:

-- Consultation with Jewish educational researchers at the annual meeting of
the Network for Research on Jewish education, on models for Leading
Indicators (AG, EG, BR)

~- Discussion with CIJE staff of models for Leading Indicators (All)

JUNE-AUGUST, 1997:

~- Draft proposal for a study of Leading Indicators, identifying a model and
illustrating with examples of possible indicators. (Not sure whether thas
will be assigned to AG/EG/BR or someone else.)

-- Discussion of proposal with CIJE staff {All}

OCTOBER, 1997:
-- Discussion of proposal with CIJE Steering Committee (All)

NOVEMBER, 1997:
-- Invitational meeting with lay leaders on Leading Indicators (at the GA?).

DECEMBER, 1997:
-- Draft expanded proposal including PURPOSE, MODEL, and MEASURES to be
included in a study of Leading Indicators

JANUARY, 1998:
~-- Discuss expanded proposal with professors group.

-- Discuss expanded proposal with CIJE staff.
MARCH, 1998:

~-- Consultation with top methodologists on detailed plans for measuring
Leading Indicators.
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MAY, 1998:
-- Final proposal for studying Leading Indicators. Discuss with CIJE
Steering Committee and Blaustein Foundation.

Printed for Adam Gamoran <gamoran@ssc.wisc.edu>




ANNETTERvms . hujli.ac, 01:58 MM 2/16/97 , of real work, dates and holy v

Date: sun, 16 Feb 97 1:58 +0200

From: <ANNETTE@vms.huji.ac.il>

To: Adam Gamoran <gamoran@ssc.wisc.edu>
Subject: of real work, dates and hely visits

Dear Adam,
Just to confirm what I told Marla:

* thanks for yor message - I am glad

the matter witht he CIJE is now settled -
but want to make it unequivocally clear

to you that no one

here ever thought ill of the arrangement.
It was one of those things that was simply
not dealt and that gathered dust and

had inertia on its side. Done now

* Tt looks like the May days will work well

for me. So, if we eould do two things:

a) consultation + some setting up of monitecring + evaluation
for CAPE

b) consultation on MEF

that would be great.

Regarding monitoring and evaluation for CAPE - minimally we would
have a consultation. Much rather we would have that + yocu would
spend some time locking around at what we are/do and help

set up initial instruments and methods, so that ocur second year

is properly documented and whoever will deo the work is

briefed and trained (I have in mind a very talented and

bright young deoctoral students who works for us half time. He could
probably do some f the work).

Another though: perhaps you could act as a cne person preliminary visiting
committee {with Mike Inbar?alone?}, interviewing people (staff, faculty,
participants) and writing a visit-report that might give us guldance for year
two?

Other suggestions until we have a systematic formal process?

Is a total of 3-4 days of work possible for you
{maybe including some time you could spend in advance
looking at our materials?).

These are just initial thoughts - let me kpow what you think.

I am really glad that you can come, and lock forward to the

opportunity of discussing CAPE and its evaluation with you. The place 1is
very rewarding, with a diverse and high level population participating

in programs - more people than we can serve, from different

countries, in different languages; interesting and diverse

content emerging for the programs themselves, variations on our conceptions
of leadership training etc.

Let me have your thought when your time permits,
shavua tov,

annette

Printed for Adam Gamoran <gamoran@ssc.wisc.edu>





































€T -wedacht o mass -t® "
- need to Junkiop a trad /‘P(Cﬂdd&’bg
— S0 ue~ [oummt bes M\l Jad.cS éaH‘—\
_(W
.05 LO["‘M

’\]\0}“

ISSUES FOR DISCUSSION
B

-pt
Issue Ideas ( N T

i - VAL T
Building Community Commitment . - “Market Research” - %U &\t $0 %0 Cq,,“?% § T
ETN R S A b\fo‘:ﬂ‘w 35;;5/ - & - Up-front financial commitment for tuition ‘
4 g’%m\ e _“ td)@ ‘-b"’-wstn
wWok

i ¢ ol and expenses
DoAY g€ L‘, Yo ’V’f Up-front commitment to locally-based

WS Nl

an oS Evaluation Associate
Ty bofn 7W0J~QQ§ "
eval L
Improving Evaluation Methodology - Evaluation manual ~ Yoo << fx}"w\{‘
- Leading indicators project _eval -e/,r/lu
- Case studies kR - Semecrne wbo
xS ocal ;2)
Partnership with JESNA . - Possible Joint venture oo ) g,
oglo&_ — A ?-. b tocal (q[a/-}) -a . ;,:2;@
Sk ol b.X colduley e aq}afm{g’ Sty - Seav-  peeple mj‘ggv)/} 'hi < '":f_‘ ot
§omt ""J? Staffing of the Institute - Strong advisory board o~ (T hl ol
" 7 ) - Use of manual and cases
e\"{f g jva - Supervision by Ellen and Adam
. TN Ct t
‘D%,w{lﬁh\; %Q -I n"b’]
¢ et (,eaﬂt-” S ommiy

propesd > €007

)
S St ctroups?

7t
D - (d*ev&-“) e o-calle) locad W Nolwwak fol of et

TP v 0 Yo p cas glr












—

*MEETING TRANSCRIPTION

*TRANSCRIBED BY KIM KANTOROWICZ, 3/27/97 % /(('éé{1 -

ELLEN: We're going to talk a little bit about why we wanted to assemble this group. And I'm
going to discuss it very quickly. By way of background, some of you know that Adam and I, and
Phil Robinson, with my employer, CIJE, have been working have been working with CIJE for the
past few years. So I'm going to talk a little bit about what CIJE does so you have the context of
what this is. CIJE is the Council for Independent Jewish Education and its an outgrowth of the
National Commission on Jewish Education, which in the 90's kind of was a broad based National
Commission to work at the crisis of Jewish continuity and Jewish education. A lot of the
discussion around Jewish education and Jewish continuity was spurred by the National Jewish
population survey that indicated the high rate of inter-marriage and people thinking, data
suggesting that there was better Jewish education than more Jewish education and problems with
identity are less likely to intermarriage and our problems will be resolved. And, so, one of the
recommendations of the commission was to create CIJE and I'm going to quote, "Who's mission
is in its project and research is to be a catalyst of systemic educational reform by working in
partnership with Jewish communities and institutions to build a profession of Jewish education
mobilizing communities to support the Jewish Education.” Lofty goal. So it's basically a
non-profit organization funded by private money to serve as a catalyst for reform in Jewish
education. And, um, it's a very small staff that works around, four, kind of four domains. The
main hypothesis of this group is that if you build a professional Jewish education on the one hand
and you mobilize community support and you lay leadership on the other hand. You have a
recipe that will reform Jewish education. So there's two main thrusts of the work. And then,
around those two thrusts, are research and evaluation, which the three of us are involved in, and
widely around the table on the one hand, and on the other hand is the thrust of what we call
content and goal. The what is Jewish education going to be about, you know, what are teachers
going to teach, and what communities are we going to mobilize?

Man A: Content and goals?
Man B: Goal.

Ellen: Alright. And so in each one of those domains, building a profession, research and
evaluation, goals and content, are different projects. You know, basically, pilot projects and we
are partnering with three communities, which we call lead, which are Atlanta, Baltimore and
Milwaukee. And I think at that point I'm really going to stop and not get into what we've done
and how much we've done and I think some of those things will come across as we talk. If you
have any like, basic burning questions. But that's kind of it in a nutshell. CIJE has headquarters in
New York ....and we have an Executive Director [INAUDIBLE 039].

Man C: [INAUDIBLE 040]

Man C: So where are the headquarters?



Ellen:: New York.

Man C: Where is it?

Ellen:; 15 E. 26th Street.

Man C: O.k., so it's not the 42 East [INAUDIBLE 043]

Ellen:: No, it's actually where the JTCA 15 but it's. It's totally independent one of the nice things.

Male Presenter A: It's important to understand that it's totally independent because in, in a sense
it's often as a [INAUDIBLE 045] would establish Jewish education.

Man D: [INAUDIBLE 046]

Male Presenter A: Yeah. It's often perceived, well, threat might be too strong, but it's perceived
as, as, raising questions about the quality of . it is, exactly, raising questions about the quality of
the organized Jewish community and its organized educational Jewish institutions. So, it, it's not
at all part of the existing [[NAUDIBLE 050]

Lots of mumbling [INAUDIBLE 50-51]

Man E: I disagree, when you were in my office, but what connection would CIJE have any, is
there an informal connection at all or no connection?

Male Presenter C: There is absolutely no connection at all. There could be maybe consulting
connection, advisory connection [INAUDIBLE]

[RUMBLING FROM SEVERAL PEOPLE 54-55]

Male Presenter A; To add to your question, it's very much, it's very much proposive. The C1JE
wants to smash the working consensus which is a kind of, kind of .

Ellen:: Business community, we're 0.k.

Male F: And you associate that with CAGE?

Male Presenter A: Actually, it hasn’t but---

[RUMBLING]

Male Presenter A: And you can correct me if I'm wrong but I think CAGE is part of the
organized, consensus building.



Elien: Perpetuating.

Male G: Where do you get your funding?

Ellen: It's totally private. [INAUDIBLE 63]. There's one major funding, a few, um,

Male Presenter A; Cleveland [INAUDIBLE 65] is a2 major funder and there's also some other
individual funders and some foundation. And so, we are in no way dependent on any allocations
from organized Jewish communities. And I think that's very important.

Male H: [[INAUDIBLE 067] Run by local control groups?

Male Presenter A: No, that's a good question.

Ellen: Much, much.

Male H: Does it have its' own American Board?

Male presenter A, It used to be, but is not anymore.

Male H: Oh, good.

Male presenter A: Yeah,

Male H: Cuz some of my best friends are interested in this.

Male Presenter A: I know, I know.

Male H: But I'm still concerned.

Ellen: We can talk about and I think some of that will actually come up in the direction that we're
going but Alan Hoffman was the Executive Director for year .. [INAUDIBLE 72] New person,

her name is Karen Bark. She will be comfortable by next year. [INAUDIBLE 74-80].

Male Presenter A: Lee's referring to Seymor Fox, who's a professor at the University. Who was
the visionary.

Male G : Like all of my questions are [INAUDIBLE 85]. What is the vision, I mean, since he's the
visionary?

Ellen: It's, 1 tnied to articulate 1t before. It's to strengthen youth education, clear commitment to
which there is two main ways in which to do that. One is having a very strong professional
Jewish education,

ed



Male: O k., that's the vision, o k.

Ellen: And, and, strong community support through lay leadership and that lay leadership
[INAUDIBLE 89-90]. And educated around [INAUDIBLE 90-100]

Ellen: To lead to a thriving Jewish community.

Male Presenter A: We have three introductory bits we want to do. Ellen has just done the first
one, the second one, which I'm going to do now, is to talk about the project that we're here to
talk about and the third introductory bit is what we hope to get out of the meeting today. And
then, we hope just to have a free for all. The document produced by the commission that Eilen
mentioned is called a time to act and in many ways it was a strong document. It was a booklet
published in 19-the end of 1990. And, it was a strong document in that it identified the problem
clearly, in terms of the uh, weakness of infrastructure for Jewish Education and problematic
outcome of Jewish education. And, it's uh, indicated a whole, a large range of possible approaches
and we think there are two things that we need to focus on and those are the two that Allison
mentioned, But " at it didn't have was a list of the outcomes of Jewish education. What it did
have was a clear list of goals towards which these reforms were driving. There was vague
discussion about Jewish continuity and as Allison mentioned, findings of the population survey
were clearly behind this, the rhetoric but there was no clear statement as to what the enterpnise
was actually driving for. And, when we were brought into the group, as research and evaluation,
our task was difficult because there was no goals to be identifted. Periodically, throughout our
work at CIJE the idea of indicators of progress in Jewish education has come up. Because there
was no clear statement of goals, we had never gone anywhere with this idea of indicators. But,
um, recently, CIJE has been under the new leadership that Alan mentioned and got to go through
a ~t~=+egic planning process in which a set of visions have been identified. This is a draft and it's
nuw oud 10 Stone, but it's just kind of uh, if we're going to try to get somewhere, where is it that we
are trying to get. And that's what's on the second page of your handout. Tbere's a draft vision for
outcomes in the North American Jewish community. This is, essentially, an attempt to
operationalize the idea of Jewish continuity. What would it mean to have Jewish continuity in
North America? And, it's one thing to say, we want the Jewish population not to disappear. But
beyond that, what does it mean? Is there anything about quality of Jewish life in North America
to talk about? So, this is a draft set of issue that are on the table and we've been given the
assignment to try to figure out whether it's possible to develop indicators of the presence and
quality of Jewish Life in North America, particularly around the educational system of Jewish life,
but not limited, not restricted to that. Uh, so, is it possible, and would it be feasible to implement?
And s0, that's the leading indicators project. One more, one other kind of side aspect to this, as
Ellen mentioned, C1JE has been working with three communities-Atlanta, Bailtimore and
Milwaukee, and uh, then, focusing their pilot projects in these communities. And it's not clear
whether we're talking about indicators in these communities, indicators in all North America,
indicators in selected communities. So, we're kind of, all of this is on the table as far as the
model-what the right place. CIJE's own efforts have been focused but in a limited number of
locations. But that doesn't necessarily mean that information on indicators should come from



ose. One could make an argument that it should, one could make an argument that it shouldn't.
That's among the issues that we'd like to have on the table.

Man G: Is this a modest effort or is this a, being a very ambitious?
Male Presenter A: Yeah, that's a very good question.

Female Presenter A; Those are some of the things we might hear from you and how to think
about it. Do we think about it in three years, where we'd eventually like to be, you know.

Male Presenter A: So on the table today 1s should this be a modest or should it be a enormously
ambitious venture. [ think we're open to, I think our assignment is to come up with what the
possibilities are.

Male G :[INAUDIBLE 149-153] There is a literature out there, you know that literature. It's not
real strong, but there are some strong elements in recent thinking,

Ellen: Can I just summarize our introductory and then I think we want to open it up. We have
these three questions. How can we measure these or how do we know when we're professional? [
think we need to realize that there's some real practical [INAUDIBLE 168] e of it is that this is a,
an organization and foundation with a lot of resources and the 170 and the professionals, really
want to have groups, a feedback group, to know, again, three years from now, ten years from
now. And people who are doing this are in for the real long haul. CIJE will be around for 10, 20,
yrobably 50 years. Probably forever. So it's not a matter of, oh, is this a good thing and we want
an answer? But how do we know where we are going and whether we are making a difference?
So, it's real practical [INAUDIBLE 177] In that framework, we laid out some issues for
discussion, just to help frame our discussion, and they might not even be the right questions. What
we don't want to do is argue whether these are the good outcomes or not. Let's assume for &
minute that these are outcomes and that's a parallel process and people have been involved in that
and there will be other discussions. Let's assume for a minute that CIJE says that we will be
successful if there's a moral tasks in the Jewish community or let's assume that we're, um, very
successful if there's a large talented group of professional community driving improvements, and
innovation and all of that. Let's assume for a minute that those are the outcomes. The question is:
then, how do we begin to think about measuring where we are and whether we are making
progress towards them? So that's one question. The second question is should we be thinking of
this almost like a leading economic indicator? Taking the puise of the Jewish community every
some odd years, almost like the national goals um, whether we're going up or we're going down.
In other words, should this type of thinking be devoid of any input output model. I mean, things
may go up and it may have nothing to do with what CIJE is doing.

Male Z: Should we be concerned with more of this outcome model or should we also be
concerned with an input/output model? Those are some of the general questions that we want to
get at. Um, there's other models, like, what are different ways of thinking about it. Clarify this for



me. Are we interested in evaluating the impact of CIJE, which would be extraordinarily difficult
to do with indicators or are we interested in having a way of establishing along the way are in the
Jewish community without worrying about whether it's CIJE's in fact, or project this, or --

Ellen: That's a good question that we'd like you to think about. Um, there's obviously, they are
very different things and one of our jobs is going to be to have to make the pros and cons of those
ways of thinking, the feasibility of either and then making a recommendation of what we think.
Now usually, when we went into this, I think we were speaking about the latter. Anyway, the idea
that we would do indicators and not necessanly attnbute it ti CIJE. And like what we show,
because actually, if C1JE is successful, one of the ways, that they would be successful, is changing
the ways a lot of institutions do their work .

Male Z: Still another. ...

Ellen: Exactly. And the words, the language that we use a lot in our own staff, meaning, even the
culture. So if the culture 1s not only received bu then changes, we will lose-it doesn't really matter
for CUE or CAGE or [INAUDIBLE 218] or something else. And as the mission statement says, a
lot of it is in partnership with other orgamizations. Other people are saying, you know, that's not
the way to go. And you need to know, of more about input than output.

MALE Z: Earlier question. .Do you have an inventory of all of the serious studies that are
currently ongoing that look at etther the impact or the consequences of various times at which,
I'u hinking for example, the young mayor [INAUDIBLE 227] trying to see what the long term
consequences are and what they can relate it to. And one thing you might want in a strategy is in
addition to thinking about a self standing time of indicators project, do an inventory of all related
projects that might be woven into some sort of mosaic that isn't perfect but it still covers--

[INAUDIBLE 231-3]

MALE Z: Mayers might because he's got some powerful instruments and he's got a good design
and he's got it for a more focus sample and he might decide, let's get permission from Mayer to
replicate his design in a few other places.

MALE D: OH.

MALE Z: and make imprints or something.

MALE D: Yeah, I hope you don't mind us asking questions at the beginning because this is,

you know, obviously, if this is a out in advance, we would have gotten baseline data, before we
could even get started and of course, things don't even work that way, you have to, but let's back
up a little bit. Questions. There's a lot of stuff going on, on education and 1 worked at the



[INAUDIBLE 258-259] Why names were affiliated with Jewish education, diastrophous, before,
don't seem to be affiliated with this. 1 mean, do they do bad work, are they irrelevant? Are there
political rivalries? I don't understand.

Ellen: Well, obviously, [[INAUDIBLE 263] I think it's a matter of, as we all know, on the polite
side [ would say it's a matter of impact. So, if we use the word Ireland, it may not be a nice word.

Man E: Use the word what?

Ellen: Irrelevant. May be, you know, not such a great word. But, in all honesty, what, what, 1
know David really well, no one cares what , there's no impact, no connection?

Man E: Isn't there more connection in South America?
Ellen: Plus, I was going to say in Tel Aviv unit on Jewish education.
Man E: Yeah.

Ellen: But let me say one other thing. Besides the 1ssue of quality, he has to write. There is a
dirt, a no man's land. People who are thinking good theoretical, conception, is really not out there
And the second thing is the field of Jewish education has been totally 1solated from the rest of the
community in education in general. So I think the uniqueness of this group, why we are all sitting
around the table. Many of us for the first time. It's because in the past it’s been, oh, woe is me.
We have something, we have teachers that aren't afraid to change. We have, you know, people
who are involuntarily, well, hey, guess what, you know the rest of the world has a lot of those
same things when it comes to --

Man K: Saturday moming soccer, that's a tough one.

Ellen: So, I think there's been a lot of those, those types of issues, and a way to bring some fresh
people and some fresh thinking to the perspective.

Man F: In terms of , are you going to be able to give us, what these communities are doing? What
are the intervention? Have they just been designed? Are they in place now? Or have they started?
Because you and I talked about two years ago ? They were, they were, had validity either way.

Male Presenter A: Pilot project?

Man F: Presumably there are interventions that are going to have some interventions on the
indicators.

Male Presenter B: One of the interventions that we're doing now that's taking a lot of their time as
well as my time is the teacher education institute. And, Gail Dorf and Sharon Nimfer and Barbara



Boll are involved in it. This is a project that is?
Man F: Are they coming to this meeting?

Male Presenter B: The whole idea of this is to work on the top with the educational directors and
members of central agencies to really get them to rethink the onientation to teacher education,
what's involved. The way they think that teacher education should be about, familiar with
Sharon's work...

Man F; Do we even know where Jewish teachers come from?
Ellen: Yes.
Male Presenter B: Yes

Ellen: No, that's fine. And, and we will send you a packet of information. Two things we have
done in terms of baseline data and what we know. We did a survey of all the educators in the
three communities that we were working. We did that in

b le Presenter A: 92.

Ellen: 92, So we have some data. And we also have qualitative interviews so we know, we know
a lot about the way the--

Man F: Some of the educators don't even deal with where teachers are coming from--

Ellen; Right, and how they're trained and their perceptions of work environment. We have that
for teachers and principals and a lot of that work now is published. But--

Man G: Let me just say something, If you're looking for indicators, a change in the community as
a whole, you really [INAUDIBLE 325-327] But if you're looking at indicators of change, in the
dimensions that directly connect to your vision. Those, those two parts of the vision, then you're
dealing with something that's very practical and that you can do in the short run, So, for example,
it will be very hard and very time consuming to study the effect the elementary Jewish Education,
or I should say, training programs for elementary for Jewish educators on the community like with
Jews, when they're grown up. But it would be relatively straightforward to study the
[INAUDIBLE 331] on, the educational experiences of young children. That the students?

Male Presenter A: This is an important issue for us. The people that we are working with and for,
thts is a hard concept to grasp. We have a, a fairly narrowly onented evaluation of this teacher
education institute that Bill descnibed, which is getting at some of the more [INAUDIBLE 335]
issues, but, questions are coming up, you know, does this really tell us that kids are going to have
a hetter identity, a strong Jewish identity, marry a Jew, well,



[INTERRUPTION BY WAITER 335]
Waiter: Are you ready ma’am?

Ellen: Yes.

Male Presenter A: So this is a major problem.

M nG: Well, there are ways to al with [INAUDIBLE 337] I mean, some people are more
practiced at it and some people have more of a stomach for it. And, and, one develops casual....]
mean one I always use is studying your own whole life. Because it takes you whole life to get the
data. And, and then, people, it's something that people can relate to. And so on. So the reason, if
you're a demographer you might say, oh woe 1s us, we had to do these. But you might also say
gee, isn't this terrific to a client? We were able to simulate a lifetime without having to wait until
ours was over, So different people, there are ways to hammer at it. But, 1 think that if you're
really studying programs, you want to get some indicators of the program anyway, but you really
want to bring a lot of the indicators close to the program. This is, this is really your daily work.

Man: [INAUDIBLE 368-372] Do we want to get data two or three years prior to the
intervention?

Man F: Sure,

Maic Presenter B: But anyway.

Ellen: Well, let's do this line of thought for a few minutes and recount some of the conversations
we've had. Um, in the teacher-education institute, one of the main thrusts of IJE, is [[NAUDIE
379] Why don't you describe how often?

Man I: they are required to attend six seminars of that forty five day week.

Man P; Over a period of?

Man Two years. Running from morning till evening. And they're also assignment in between.

Man P: Who are they?

Man L: They are either, well, it started out, well, the first cohort was predominantly potential
agency staff in consulting these sorts of community based organizations.

Man P: And not just--

Ellen: Europe Jewish education.



Man I: Europe.

Man J: In the three week community or?

Ellen: Others.

[INAUDIBLE MUMBLING 339]

Man J: Not just metro city.

Ellen: Correct. Right.

Man I: And each one might be a little different. As well as education directors of supplementary
schools. Congregational aftermoons. The technical word of 1t out in terms of cities. And also much

more educational directness. People that have informal day to dav contact with teachers.

Man F: So the orientation is not towards teacher education per sense, it's professional
development for teachers who are already out there.

Male Presenter A: Correct.
Man I: Because there really is no teacher education community.

Man Z: That is really an important point. | mean, one of the things that I find appalling is that a lot
of these teachers aren't trained as teachers.

Elten: That's correct.

Man Z: And so0, no matter how wonderful their motivation 1s and how informed they might he
about the religious matters and so on and so forth, they are just unfit,

Ellen: And on the institutional--
Man I. There's a lot of college professors, I mean.

Man Z: Technology is much less important in st college subjects. But in elementary, in the
elementary levels, the technology of education is much more important.

Ellen: Yeah, it's even more significant--On the institutional landscape, just in terms of where CIJE
is in terms of landscape, there are institutions of [INAUDIBLE 347] fault. Those are the
institutions that [INAUDIBLE 348]. It's very interesting, I would say, that CIJE has been
unsuccessful in cracking open that door. [ mean, those, I'm generalizing, but some of those
institutions certainly really have not been interested in partnering. Their faculty in any way, have

10



any sense of renewal, self learning. They are also very [INAUDIBLE 351]. It's a job and they are
very um, you know, kind of like a normal college.

Man P: In all fairness Ellen, I think when you set up CIJE, stands quite accurately describing.

Ellen: Right, you alienate. I just pointed it out because one of the things obviously that we were
toying with is the implementation. You know, why don't we have, conversations with the people
that are doing pre-service training. So that they themselves can incorporate different practices in
their own teaching.

Man P: One of the reasons that I asked is that I just agreed to chair the new board for tbe school
of education for JTS, they've gotten a fifteen million endowment, and in fact, there are some
people there who are not accurately characterizing.

Ellen: Uh-huh. I wouldn’t know about JTS.

Man P: I know. But what I'm saying is that we might have to think more differentially. And,
Man M: [INAUDIBLE 444] Against all odds.

Ellen: Right:

Man M: You know, they [INAUDIBLE 446-447]. They're the rebellious group.

Man P: If you focus only at the bureau and school level. You may be able to do an evaluation of
CIJE in the three communities. But there will not be any correspondent generalization in effect.
Or a policy change.

Ellen: I, I, this is how I want to set the So, when we were evaluating PEI, and when we say, and
when we talk, and say, at the end of the evaluation, [INAUDIBLE 458-459]. Are they thinking
about their or So then they say, well, is this going to make a difference? If they try to make, you
know, kids being more Jewish. So that's where we end up, you know, kids being farther removed
from the specific programs that were implemented

Woman A: I'm still a little bit confused. So I think I need a little bit more clarification. Greg, you
started off by saying you have to have 30 years to do this more general study,

Greg; I wasn't suggesting that. 1 was explaining why it wasn't. Suggesting that.
Woman A: But then, when you talk about the issue, about these programs which are very distinct
in these three communities which really are not generalizable with the Jewish population as a

whole, and then, if you put on top of that, this focus really exciusively on issues of teacher
preparation and teacher education, you then were even become even more focused and we end
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up, it looks to me, not with an indicator project, but with an evaluation of a teacher education
programs and teacher training of those three sites. So, what are we doing here. Are we suppose to
be looking at indicators are we suppose to be designing an evaluation of teacher education for
those three sites? Because, my thinking, coming to this meeting, was not that, | can easily adjust.
But it certainly wasn't at that level,

Greg: [, I don't mean to suggest playing out the indicators part. I think the indicators part is very
important although I'm not sure exactly how 1t fits with the [INAUDIBLE 475] programs, this
organization. I think the indicators part is, is very good and so, as far as I can tell, the only
indicator that's in wide use now, from the state of the Jewish community is the inter-marriage rate.
And, it's really only an outflow measure. Because of, there's no, I've never seen a count of
conversions.

Man O: It’s there.
Ellen: And guess what?

Greg: But it's not used. But, you know, I think, I think, you do want to get indicators. I mean,
I've published some work on church membership over the life cycle. I, I have no real interest in
church membership. But, you really can't get data of the kind that is necessary on synagogue
membership. And this was within LS 72, And, uh, you just, you just couldn't.

Man O: Well isn't there an intermediate position, where you would say, we're interested in
indicators but we want to get indicators that are closer to the theory of change that are
represented. So you would get indicator information but more about teachers than and, and about
late participation. And less about peoples identities.

Man Q: See, I see really two levels and both are we're talking about. But one is to say that we
don't care what the interventions are. There are certain kinds of goals that we have, and, there are
certain ways of measuring these. [, I have a little problem with that because I've found that later
that's an abstract view and what happens is that when you start to get into what you're really
trying to do, you get a better sense of what you're goals are. For example, | would argue, I'm, I'm
interested in, that, I don't know, 8% of Jewish education 1s getting kids emotionally involved in
what they're doing and engaged as opposed to cognitive. You know, people don't agree with that
necessarily, but I mean, that's a perspective, 0.k. And that's largely missing or that's negative out
there. There's plenty out there.

Man O: The good news is there's--
Man Q: But the point is that as you start to go through. As you start to say. now what
connections does that have with goals? I mean, to a large degree, to a large degree, is also ethnic.

It's not a cognitive, not strictly a cognitive. It's a lot of feeling, a lot of attachment, a lot of
[INAUDIBLE 553] We talked about all of those things. So a teaching working on both of those

12



you get an enriched perspective in context with setting out indicators of Jewish community, being,
welfare, whatever, and then, saying, no matter what the interventions are, these are the goals.
Even how you measure [INAUDIBLE 553] So that in that we can agree on the over-ultimate, is
how you measure. Let me just give one that is very controversial and boy, is certainly going
against the world wide trend of Judaism and that the one on Pluralism.

Man N: What ?
Man Q: Pluralism.

Man O: I mean, I'm living in New York now, I was ? a month ago. 1 read the newspapers, even
what that means, it's very, very abstract, and it's seems to me that's a kind of thing that we really
do want to connect with. What does that mean at a level of Jewish education as opposed to who
are the [INAUDIBLE 560] in some abstract sense. The two levels have formed each other. That's
why, that. What are the goals in the intervention” Because the goals in the intervention can't be
that ? It's got to be very concrete. What are you trying to do. And so, [ would hope that there is ?
The other-

Man @Q: How find the middle ground or the linkages between the goals of the interventions which
are certainly much more focused on this list. And this list, is there a way at getting at those
linkages, well, I think one way would be to flesh out, just examples of activities that are being
undertaken that address those things. So we have some sense of what you really mean. I mean, |
find this pluralism thing, what you really get agreement in the so-called whatever the Jewish
community is, that, [[NAUDIBLE 581] is desirable. Or are you talking about liberal who's, who,

Elien ' et's take the other [[NAUDIBLE 583] following what Marvin was saying. Because, or,
try to , ay out. Let's assume for a minute that CIJE does really want really leading economic
indicators. Like they just want to be able to report to the Jews that there is a Jewish community
that [INAUDIBLE 584] people. Right. And realizing that we can't do anything about how or why
we got there. And that is, everyone else, just like a Jewish populatton study, [INAUDIBLE 585]
the conversation and now, you know, there are many more. Maybe. the goal is, the potnt is
actually to, to get the information out there.

Man L: Kind of a Jewish Farmington study.

Ellen: Right. And that our job is to you know, every three years, say, you know, [INAUDIBLE
587] You know, and CIJE's major impact may not be the programs that they are doing, although,
they are doing, although that they are doing, but the major impact may be that they be able to
keep the information flowing, the conversation going, and simultaneously have their theory of
change, will have their local evaluation, and their real specific goals.

Man R: That's helpful but please, don't [INAUDIBLE 590} leading indicators, because leading
economic indicators have absolutely nothing to do with the state's welfare of the economy or the

-
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nation. They are indicators which tell us down the pipe, with some [INAUDIBLE 587] what is
likely to happen in past experience. That is, all they are is based on historical patterns.

Man L: Well, why wouldn't that, why wouldn't that ? I mean, if we have data on, if we
find out that teachers are increasingly having a strong Judaism background, then that's an

indicator that suggests that if our theory is nght, at least, over time, then our kids will get an
enriched Jewish experience.

Man R: Right, but that's a different way of looking at this, then the goals, when you--what I'm
saying, when the terminology leaving.

Greg: Don't say "leading.”

Ellen: What's a better term?

Greg; Just say indicator.

Ellen: O.k.

Greg: I mean, there are lagging indicators to tell you how you were.

Man L: Oh, I see, leading means literally leading. Oh, I didn't realize that.

Man R: Yeah, the whole economic indicator thing is very complicated.

Man L: I thought leading meant important indicators. It means leading as in--

Man R: It means literally leading as .if we suddenly say for example, new orders for durables is
dropping now, the expectation is within three or four months we're going to see a tremendous
dechne in national income, employment, you know, that just,

Man U: What about raising interest rate?

Man Z: So we could say major indicators but not leading indicators. F had no idea.

Man R: I should also mention, you get into the economic if you use that term. When I was a
graduate student 35 years ago, someone had scrolled on a mint wool economics department, data.
The only problem so it seems is that no one quite knows what they mean. Let me suggest two
kinds of indicators. One is a sort of indicator that would, where you are looking at the total
population. That, rates of inter-marriage and what have you. Umm, there's another kind of
indicator, where, I'm thinking about the centrality of Jewish knowledge, Jewish learning, where

you might have a theory, that says, that every generation needs a certain core, of people who have
a certain level of Jewish learning. That makes it possible for Jewish learning per say, to develop
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and continue growing over time. Provide intellectual leadership for the community. It was not
something where you would expect everyone to be a junior minority. But where you get very
worried if the proportion of the community that takes Jewish studies courses in higher education
that majors or minors in Jewish studies. Indicators like that, that would, perhaps be a uh, a way
of monitoring the seriousness with which the community is in fact developing an intellectual base
for the future. It strikes me those are somewhat different.

Man R; Can you give an example of what that kind of [INAUDIBLE 590] might be?

Man L: Well, the one that I just gave. I have a growing, [ have a sense, that one of the interesting
things to monitor, that you could look back on in the last ten years, and look ahead on is the
growth of Jewish studies programs and investments in Jewish studies programs. We had a group
of Stanford students at my house sponsored by [INAUDIBLE 594] and a number of them were
drawn back into the Jewish commumnity, by the availability of Jewish studies courses.

Woman B: So this is an institutional level?

Man R: No, I don't think.

Woman B: When you said two kinds, one is total population. And what's the other kind?

Man L: The, there is, no, what I mean 1s, onets a -

Man ..: sounds like you're talking about psychic and behavioral. And I think we're, we're uh, we're
coming from this corner of the table as uh, as aggregate an individual. And so, where you talk
about organizations, so, synagogue well being and so on and so forth.

Greg:: I think that there's a nesting here. Because on the one hand, there's as question of uh, what
kinds of changes are going on in the, what we would call the education literature, the opportunity
to learn. Where you define the opportunity to leamn, as the availability of courses and programs of
Jewish studies. Of majors and minors. Across more and more undergraduate institutions. And

then, there's the question to what extent 1s the opportunity in fact-well, there's the opportunity
question-very few students may mn fact---

{END OF SIDE A; MEETING CONTINUES ON SIDE B]

[The tape has an incredible amount of static and the voices are significantly softer and difficult to
hear on this side. There are also a lot of dishes clanking]

Greg: You're likely to get missing data out of people who have low, low, values. For example,
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you think about going to college students or anyone who has abandoned his or her religion and
ask the questions about the police. They are likely to feel uncomfortable when you ask them the
questions or else be contentious of them. Ewven if you frame them in the wrong way, I, I recently.
u. Uh, had to find a physician who said that he had uh, Lutheran general hospital here, And so we
had to submit to a questionnaire you know, on bealth attitude, behaviors, and one of the --a series
of questions had to do with our personal relationship to uh, God. And, you know, it was, uh, I
mean, my--

Man AA.: That was the questionnaire that Lutheran General did?

Greg: Yeah, And uh, my daughters didn't know what to make of these things. You know, they
didn't ring a bell at all. And [ think, it's very hard, to, to get, I mean, it would probably take a
skilled interviewer to gather data on this. When you're talking about zillion of books,

Man AA: I don't see what resources you have to draw on when you finish up with the HMO.

Gr_ Right, but o k. or not even the HMO. But what I think is that you can make a huge
tmprovement with 2 much more modest product. I mean, suppose it's a left out the intra-psychic
stuff for a while and you went simply to behavior and institutions. You might be able to make a
wage amount of progress and that might be very useful. There's some value in starting the
problem. Forgive me, I had the right direction.

Man BB: Uh, this sort of stuff might be able to start the conversation up, and I don't think we
have much information on Jewish uh, service, you know, except that it's too high on the high
hnlidays and it's too low, you know, in the summertime.

Woman AA: Wait, [ want to talk a little bit about losing this psychic, attitudinal process
information. Because, if all we end with is, is some, even at a very basic indicator level. You still
look like the condition is--any other kind of very, simplistic kind of statistics and I think that
really, with the same modest kind of effort, you can certainly come up with some sort of
perceptual, attitudinal process in contextual ways of thinking about some of these indicators so
that they are not just going to look at um, attendance, because to me, synagogue attendance
becomes very problematic if you don't look at it within the context of the communities in which
the synagogues are welcome. So, [ mean, you know, when we start to talk about these, today, we
don't think 1n terms of just synagogue attendance as like a major vanable because it only makes
sense in the context of the communties in which its situated with the kinds of people that you're
sampling and want to find out information about. So that it's just not a single kind of variable that
we, you know, that we want to look at and come to itself. Which is why, I'd like to come back to
this issue um, about, what is it we're really trying to do here. Is it, is it really to get these
indicators about that-correspond to ways to measure these things on a ptece of paper or um, are
we thinking about something else then. I'm, I'm still unsure.

Ellen; We don't know the answer to that I think we started naively, thinking that since the CIJE 15
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going through the process of planning so that they can better focus their activities. See, what was
happening was that [INAUDIBLE 791] were having really a hard time figuring out you know,
what are you doing, what are you saying, [INAUDIBLE 793] at a later time. WE needed, you
know, to have our own boundaries

Man BB: You know, [INAUDIBLE 794-796]
Man CC: Begins to interrupt--I'm sorry, I'll wait,

Man BB: One of our colleagues at Stanford 1s an economust. He's very involved in the Jewish
communities and uh, he looks as an economust the more qualitative questions like, quality of life.

Ellen: What is his name?

Man BB: Victor Fuchs. F-U-C-H.S He's a former director of the National [INAUDIBLE
801-802] and I'd say very involved in the Jewish commumty. A little less now than it was. Um,
but he does the kind of work that gets at some of these qualitative notions but are still, uh, large
scale uh, several kinds of measures. And uh, so you know, 306-807 Stay an extra couple of days
and visit with Victor.

Greg: That makes me think. You know, Carmilla [INAUDIBLE 808] work, I know, she has
some stuff.

Man BB: Who's she?

Greg: She's an economist at the University of lllinois at Chicago. UIC, and her husband is a also
an economist at UIC who's done work on immigrants and so on. But, in any case, so uh, she, has
looked at the, the costs of religious behavior, And uh, her argument is that uh, being Jewish is
very expensive. That, time, and the fact of, and she explains that, she argues that the wealthy
fought to reform Judaism because the economists work more, and to reform Judaism takes a lots
of time. And she tries to explain the differences in keeping cocere among nations. But it’s the
amount of, the extent and disruption, the paper hasn't been published yet.

Man BB: [INAUDIBLE 822]
Greg: It's hard to be deficient. Effectively, and efficiently, no. I don't know.

CC: But there are a lot of different-but that would lead to a set of questions about time, and
alternative, the opportunity costs of the time. I mean, alternative uses of time.

Man DD: [INAUDIBLE 828-832]

Greg: I'll let that one go by but it's an interesting book related to history [INAUDIBLE 833-835]
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but in any case, uh, I mean, that would lead to a set of questions that were about, that, you know,
were about, these sorts of things. And uh, it might lead to a set of recommendations for
orgamzations that would really be quite a bit different from other, what you might get to in other
ways. For example, you know, one of the things I noticed. 1 go to a lot of different services. A
lot of different kinds of services and you know, there's no, the [INAUDIBLE 842] are considered
the slow pokes of the orthodox world, right? Well, maybe you don't know that. The lowest
Lobotich servant.

Man DD: [INAUDIBLE 845-848]
Greg: But uh, they're faster than any conservative.
Man BB: That's usually a measure of how many prayers per unit of time.

Greg: No, no, time. The total time. Yeah, time in, time out. | mean, yeah, these are interesting
questions, Here's a framework for beginning to ask questions about

Presenter A: [INAUDIBLE 853-858]
Woman DD: But I'm liking this line of questioning much better.

Man BB: I think the strategy has got to be indicated as [INAUDIBLE 861] first, and then, only
then The other way around. Because without baseline data, it looks at other communities, you
don't ~=ve no way of looking at things like-uh, what was the, the. uh, investment being done in
Atlar.... when in fact, things are going informally in Charlotte with nearly as much impact as
you’re getting in Atlanta. In fact, with some other interesting things nobody ever thought ?

Ellen: [[INAUDIBLE 866-869]. What would you measure, the program? Would you measure
individuals to see if they are really going

Man BB: No, no, I don't think I would start with individuals, Initially I wouldn't start with
individuals. I would ask about, the proliferation of the program and I would look at the
participation.

Ellen: Right, right.

Man BB: And 10 would look at participation and things like that, both formally and informally.
For example, if the continues to grow dramatically um, uh,

Ellen: Right, those are institutional data.

Man BB: Those are institutional data and I think that's--
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Ellen: You're not getting the value.

Man X: Well, I though some value despite course selection, by levels of participation, uh, you can
get data L. whether people are repeat participants, or whether there's one shot. I mean,
Lehrhouse itself gathers a lot of data on this. Here again, what kinds of data are already being
gathered for other purposes that we might be able to--

Man U: Let me tell you that's a really tough thing to measure. I've got a project now, looking at
the reciprocal effects of value and behavior. You know, the classical Jewish model of values is
that they follow from behavior, And, and the classical Christian model is that the other direction.
You know, there's empirical evidence that favors both and. ...

[INAUDIBLE MUMBLING 888-893]

Man X: Let's say, you're a, a person from Mckinsey. you'll probably--

Man U: Does she want to keep it simple or does she want to know everything?
[INAUDIBLE 895-7]

Woman FF: How hard do you think it would be to put together a message design?

Whereby, you looked at certain kinds of institutions and then you looked at the individuals within
those institutions. Because it seems to me like if you did, if you did some sort of a sample by
institutional type, then, you know, work within that institutional type towards individuals, at least
you'd get, not only the indicator at the institutional level but you'd be able to do something within
the

Man X: No getting anything on the people who are [899 INAUDIBLE]

Woman FF: That's, that's the problem. So could you, could you, how would you move, a
non-participant outside?

Man X: It's very hard to get. As a [INAUDIBLE 901] you can sample people from the phone
book and you get about 30%, 31, 32 percent. You know. But it's, it;'s [[INAUDIBLE 902] with
Jews, you can call people up and say, you know, "Hello, you're Jewish?" Which is what the
national Jewish population. The [INAUDIBLE 911-913]. But it begins to get very expensive in
that way if you do that. And, ofien you miss the very people that you want most to get. I, children
are easier to sample in theory, but then you have you know, there's confidentiality involved. It's
all very tough. Um, so you know, a big factor here is how much money you have. And, that's,
yeah, it's how much money you have, and if you don't have much money, [ mean, look, the
Christian denominations have a terrible time getting accurate data on church members. Do you
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know, about any of these battles that are going on among these people? I mean, [INAUDIBLE
922-925]. He can tell you about some of these incredible battles about who's cooking the data you
know, these, these, uh, fraudulent clergyman you know, well I do know with ASR a few years
ago that showed that people just overstate the amount of their church attendance because they
went to validate it by going to the churches and people weren't there. And that was the study that
showed that church and that, actually, higher in the U.S. than in Europe. It just reported high.

[INAUDIBLE MUMBLING BACK AND FORTH 931-937]

Ellen: What about if you sampled individuals within the institution and you ask those individuals
within those institutions, do you know anybody who's not affiliated? 1 mean, like if you did some
sort of snowbaliling technique within the individuals whereby you said you know anybody
unaffiliated or somebody who was born Jewish and had been practicing.

Man R: It's just expensive. I mean, there's a body of literature on those sorts of things. Cleo
Gendman, many years ago, did some really outstanding work on that and you can draw valid

sar _ s and so on, although there's, but you can do it. But, it's expensive because it means having
a person contact another person and say, tell me this and tell me and it's just, you know, very
expensive,

Ellen: [INAUDIBLE 950-955]. I mean, what, what, what do we really need?

Woman; Well, I'm having a terrible time with all of this because I never can think about outcomes.
independently because, I can't. [ know, I can't. I know, I just, [ can't. So, to me, I like to know
what 1t is [ want to--

Man J: What questions?

Woman F: Right. And so, what are the leading questions that I really want to get at because if |
don't know the leading questions, then, communities make more sense, then, institutions,
organizations.

Man; Well, this list gives you an example of the questions.

Woman F: So, my sense is that --

Man BB: What is the level of [[INAUDIBLE 963]

Woman F: How do you see themselves?

Ellen: So, maybe the best way is to, I don't know, this would just be a guess. Um, I suppose I

would look, and I'm not a sampler. My sense is that I would look at the proportion of what we
know about we know about the Jewish population and how it's situated proportionately. So that
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to me would probably be my first set. Secondly, after that would be, is um, I, within that I'm not
sure if it makes sense to go to, synagogues, temples, variations and that to go to different kinds of
Jewish schools, supplemental schools, because I'm not clear, about where that should be. Where
the emphasis should be, so that, that's a discusston that I would-that I wouid hope there would be
more of and then within that set, probably take, to me, | would rather do families than individuals,
and so, [ would think more about it-something that would be more family so that you would be
looking at vanation in family. And then, I probably would do something in that sect to look at the
people that are unaffiliated. That's just, a very, very, broad level.

[INAUDIBLE 982-983]

Woman F: Right. That's exactly, because I would nest, that's what I mean by that nest design,
those institutions, those regions--

[INAUDIBLE 985]

Woman F: Well, no, the region would be based on communities and populations that would be,
you know, high proportion of Jews, not high proportion of Jews, not high proportion of Jews.
That. that kind of thing.

Questions: [INAUDIBLE 989-010]

Man BB: Let me give you just an idea and I'l throw it out and if you don't like it, that's fine. I've
got a lot of bad ideas. And the idea is this. Look, secret Jews are not what we are interested in
producing. So, what goes on 1s, so then, we wish to measure, characteristics of affiliated Jews
and of those Jews who are unaffiliated we can assume, let's say, we might have a model which
relates to opportunities to join, maybe not learn, to this. So we expect Jews to take care of
....they have a higher probability of not being affiliated with Jews say, in Chicago. Yeah, low
income, Illinois.

[INAUDIBLE 29].

Man BB: Then it becomes simpler to get a hold of people because we can get a hold of their
organization and that ties into their desire to study the organizations themselves and we can, we
can, get indicators of the state, of the affiliated Jewish population. And then, that leads us with
the side problem, of measuring the size of the unaffiliated population. But that's a separate
problem, in a sense.

Man BB: [INAUDIBLE 035]

Ellen: The only problem with that one of the goals it to have some validity between those roots,
Then, we wouldn't know.
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Man BB: You study it in different pieces. That’s really all I'm saying. You study it-you break the
problem into pieces. You study it in pieces. What I really don't have a sense of is really how
much money is available. Usually philanthropists say [ want to pay for a study and then they find
out research costs and, you know, my experience is usually that I haven't made comments like
since | was about eleven.

Man D: [INAUDIBLE 048] We don't know the answer. But, [ can give you some rough
parameters. First of all, uh, I've never presented a really good idea and had them say no. I've
presented some bad ideas to which they've said no, but the good ideas they say yes to.

Ellen: [INAUDIBLE 052]

Man: Right. Second of all, the organization as a whole, including contributions from Mr. Mandel
and the others in the neighborhood of [[INAUDIBLE 055]. So, if we're talking 100,000 here and
200,000 here, like if this were something good that people had faith in, T think it would be doable.
But, we're not talking a million dollars here, two million dollars

Man P: No, you wouldn't want to do that. IfI had a million bucks a year to spend, you know, 1
would spend it on something different. You know, I'm not looking-I don't think I'll ever make any

money on--

Man BB: OQ.k., so that gives me some sense. I'm pulling this out of my hat but, but not without
any, it's not totally arbitrary.

Man P: I would put something else on the table which we touched on but not---

Ellen: if it's doable and they'll plan it?

Man BB: Oh yeah, I mean, the organizational stuff, I think that's really quite doable.

Woman J: At two hundred thousand?

Man BB: Well, you have to do it in a different way. Marty loves to tell the story about the time he
got funding from a Jewish organization for a study. And when he was told he got the funding, he
said, "Wow, that's great," but where's the check. And the guy told him that he uh, that the news,
well, there really isn't a check. Let's put this on our list of things and let's put this on our list of
things and then as our donations come in to this, then, we'll send you the check. Alright, so. and
you know, and, he said well, you know, he wasn't very optimistic at first but low and behold the
money did come in and he actually did do the study, you know.

Man P: It's kind of like Abraham sacrificing Isaac and a Ram appears in the bushes, you know.

Man BB: No, the Ram was there all the time and he finally looked up.
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Ellen: This is, this is-

Man BB: But I mean, there are ways to do things and there are other ways. One of the ways that
you, have this data on organizations, is to motivate organizations to provide the data for you. So
that part, can become, they tend to be, they tend to be hopelessly incompetent, at the mechanics
of gathering information. So, you had to make a kit for them. You had to find out how they
organized their synagogue books, I mean, is there a computer program that they tend to use, or,
something else, I don't know. But, but there are ways to get a lot of it, probably on the cheap.
And then you have to be very careful about the expenses part.

Woman J: O.k,, but this is, because I've had this conversation with Jonie Bright, who like to say
that he's going around, he's done these studies of Chicago at practically no expense. But if you
look at the amount of time that he's put in and not charged for his doliars. If you look at the
amount of time that he has his staff put in, at no expense, and charged to nothing else. If you take
the amount of time that these schools are agreeing to participate at which they put in their time at
no expense. That's very different than turning around and saying I have this high response rate,
look at the few costs, at which it's not. So, if you're going to say, we're going to have this brain
trust of people th come together, design the study for free. If, in fact, these people are the same
p. e that are going to say that they're institutions are going to put their stuff on the line for
free? If those--so, I mean, sure, $200,000, but,

Man BB: You're absolutely rnight. But f your going to pay for it though, [[INAUDIBLE 109].
0.k, the problem is, I mean, the most expensive part of the work and the cnitical part is writing it
up. And only the best, I mean, you, I mean, the people, you know the people that write well are
very few in number. You know, anvone who's ever, every uh, refereed for a journal, you know.
It's uh,

Ellen: Well, I don't think we should, should [INAUDIBLE 119-120] We have to make the best
recommendation of what makes the most sense. And then, make it really [INAUDIBLE 120] of

what it would cost. And they might, you know, say, this is, we can forget it or we only really want
to do, [INAUDIBLE 122-124].

Man BB: I've just been appalled. When you have an ordinary kid, then, you know, the world sort
of goes by in an ordinary way. But if you had the kid, [INAUDIBLE 127-128] learning, physical
disabilities, perceptual problems, then you really get to see in clear relief, quality of teaching.

Ellen: [INAUDIBLE 130]

BB: You're reading my mouth, you get to see in clear relief what the quality of teaching. I mean,
to say that it would make me weak doesn't describe,

Man Q: That's about Jewish teaching?
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Man BB: Jewish teaching, yeah. It's appalling. 1 mean, the ignorance is spectacular. You know,
to find someone who's merely not very good, at teaching is really, you know, it's a red letter day.
And, tell me your experiences with [[INAUDIBLE 140]

Ellen; I'd like to say, alot of it 1s.
[[INAUDIBLE 142-146]

Man Q: Its certainly better than anything else. The uh, the issue, that I wanted to put on the table
which is, that you touched on actually, is how much of this can be done by relying on information
that has already been gathered? Maybe everything put together and coordinated and maybe have
a quality problem. But, how much is already out there and to what extent is it possible to pull
together? I was quizzing Bill about this morning, because he knows the Atlanta situation well,
and he tells me there's data on number of kids, there's data, tbere's data on population
charactenistics, there's data on um, central allocations for Jewish education. So, uh, a lot of the
participation types, of information, already out there, are community by community basis. And, it
might be possible that when you pull that together, to coordinate it, integrate it-

Ellen: And then there was Barbara's idea of trying to hook in the national education that are being
done,

Man Q: Like school staff survey [[NAUDIBLE 163-168]

Woman H: Well, I went back and I did some more checking on Nell. There are, uh, there are four
nundred identified Jewish kids in the Nell sample. There are six hundred in each. That kids that
identify themselves as Jewish and religious. Um, which, you know, if you take, you know, you're
looking at 17,000 kids, so that is approximately what you are getting. The school's and staffing
relies heavily on the Soloman and Checter school and that's they're representative. I've been
actually, following through on some of these things that I talked to you about because I was kind
of curious to find out where they're getting their people and where they are getting their
information from. And I found out that someone from the Soloman and Checter school asks as a
representative to the school and staffing survey. So that it's very possible in school and staffing is
going to be redone, very soon. And, um, I sent the information to Gail Dorck, and I picked it up
at this, I had, and I had asked David Baker and Baker said he thinks you could probably, you
know, generate some information then.

Man P: Did I understand correctly that there was one wave of school staffing survey where they
got all of the Jewish day schools in it?

Woman H: No.

Man: Or, o.k., that was just when they were just identifying the universal schools.
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Woman H: Right, that's correct. That is definitely the case.
Ellen: But still, [INAUDIBLE 191-192]

Woman H: But I don't think it's, but let's be very clear about what we're saying, we're saying it's a
sample of the sector school. It's not every school that's in the community in the United States.

Man P: O.k., [INAUDIBLE 195]

Woman D: Could be. Could very well be. Um, but the growth, at least from what I understand
and I may be entirely incorrect, is, is in the day, pre-school programs.

Man P: The day pre-school programs?

Woman D: Yeah,

Man P: [INAUDIBLE 201].

Woman H. No, that this is really where there's tremendous growth.

Man D: Will that be represented in the early childhood program?

Woman P: Well, right now, that study's on hold.

Man: [INAUDIBLE 203]

Woman D: Yeah, that's my understanding. So, um, I'm not sure what the status of that 1s.

Man P: O k.

Woman D: So, I really don't know, 1 reaily don't know that study. But, it seems to me that what
you could do, you know, as [INAUDIBLE 205] suggested, you know, there are these things out
there of conceptual work. One thing that might make some sense is to do some, you know, just
even small, scale kinds of efforts which look at what kind of information is available at the
community level. And just like, asking like someone, if you wanted to do some sort of
representative look at the United States, which is a big community that we would call. Who

would you call.

Man P: That's one of the questions that 1'd like feedback on. How would we go about, I mean,
what does that mean, say, represent, community of the United States that are representative dues.
What does that mean? We can identify which have the most Jews, but that leaves out a lot of the
Jews who are not in the same city. That's one of my problems with community based survey. In
fact, the CIJE even focused on large cities and is therefore leaving out, you know,
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[INAUDIBLE 227-31]-discussion amongst hard to hear with all of them talking.

Man P: In fact, when CILJE started they said, 0.k., we're not going to work with Los Angeles,
Chicago, or Milwaukee, too big. And we're not going to work with anybody that has iess than
15,000 Jews. Too small. 1 mean, I think there were 20 some cities, in between. So what about
this idea of getting community level

Man F: [INAUDIBLE 238-246]
Ellen: [INAUDIBLE 247]

Man: [INAUDIBLE 248-250] Some are very complicated, for example, New York, has probably
152, It's just a large area of Jews. And others, they often have ...

Man R: Are we talking about primarily about people who, admimustrative agencies, who identify
cultural, who actually provide data about the charactenstics of individuals in those communties. I
think, I'm a lot more confident about the former than the latter. Simply, by virtue of the lack of
innovation in the adult community. You see tbat even with the state department of education and
the public school system, trying to create authority about working up--in ways that make it
virtually impossible to understand the phenomenon you're interested in. Yeah, so, I guess I'm
worried about relying on administrative [INAUDIBLE 280] that have that much vanability in, in

Man BB: I wonder if, I wonder if; it's very nice to have Jewish communities, it's very nice to have
these other things and there's a certain part of life you know, a community of life, and, and
essential part, but, but maybe you could measure all the things you need to measure by just
looking at the most visible organizations, and those are synagogues.

Man O: Let me answer that.
Man BB: It was a question, not an answer.

Man O: Yeah, you know, adding to the questions, just brainstorming. He, he makes me feel
uncomfortable is, there is, there's a kind of set of interventions going on. There's some of them
clearly identified, some of them not. And even when you've identified, that is, try to trace that
through, to what's going to happen to kids and families. It's, it's not an easy intervention to
understand. I mean, you only think of expenimental treatments. Now we several things. Major
indicators. And I guess the way I would go about it, my gut, you know, said, I would want to
take your intervention and trace them to a few institutions within the community and then try to
see if we have some kinds of indicators that we can use just for the people who are affected by the
intervention.

Woman L: 300,
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Man O: Yeah, because [ think you have to do this in order to grow. And what you need to do, is
you need to build up your understanding before you set up, something like this--even if it's not in
stone and you want it to be in stone so you can measure changes over time. But if you don't
understand the phenomenon very well, what do you mean by implementation. I mean, you told
me the first part of the intention but real implementation is what's going to happen. Are these
people hired are they influencing the kind of people they are hiring? What happened in the homes.
Cuz a lot of 1t's got a connection to changes and things like that . There's a whole model out there,
you know, that you could possibly put together and I would like to see, in these, these sites, doing
that and then starting to make connections with these things so we can talk about them perhaps,
in world passion, Jewish identity, Jewish values and are major things more? Perhaps, and more
psychologically situation than to get these major indicators. But I think if you build something
fron 1ere. I feel really uncomfortable, trying to get something into one time series to see how
thing- -re going to change that we don't fully understand in terms of what we are trying to do and
what we're trying to get at. So what possibilities [ think about, as you go back to [INAUDIBLE
330] Just brainstorm. I'm trying to elaborate or just to [INAUDIBLE 332] fun. To start, to say
look, we're starting to develop an interesting framework, that has both macro and micro elements,
o.k., we also know the quahty of differentials that we're doing really are much harder to the
community and there are other things that influence what happens to and the lack of or presence
of Jewish identity stuff. In the media, everything from video games to, to television such as

{IN/ " ™MIBLE 342] For all we know, those things may have a larger effect on kids than a lot of
the tnings that we're actually working on. So, the frontier is to let's construct a longer term
strategy to understand this. And, the first thing you need to know is we are doing intervention
[INAUDIBLE 346-349]. Now let's try to place that into a system that might effect some of the
things that we think are important. And now let's start to put some concrete items here. At least
to face them. And that we can at least posit some kind of psychological construct. And, let's try
to build up form there to save time [[NAUDIBLE 355]. Without compensating that point of
major indicators [[INAUDIBLE 368-369]. So a lot of these things, I think we need to gather
information on learning and measurement issues, to , you know,

Man: Can we work in both directions at the same time?

Man: Probably.

Woman: This is a great idea , but there's a much better chance of getting rich, meamngful
indicators. The problem is though, it's some year's off. there's not only the work of evaluating pros
which are going around now, but there's a whole, thinking about it, reflecting about it,
[INAUDIBLE 371-384] Too fast, hard to understand, everyone speaking at once.

[TAPE GOES WEIRD HERE, ALL VOICES BECOME HIGH PITCHED]

[INAUDIBLE 384-410]
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[END OF MEETING]





