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From: EUNICE::"74104.3335@compuserve.com" 21-MAY-1995 13:31:42.87
To: "INTERNET: GAMORAN@ssc.wisc.edu" <GAMORAN>
CC: Ellen Goldring <goldrieb@ctrvax.vanderbilt.edu>,

myself <74104.3335@compuserve.com>
Subj: draft proposal for eval inst. -- comments welcome

Adam,

The proposal for the Evaluation Institute seems pretty fine to me. I have one
(major) concern, related to the "(p)articipants in the three seminars would
probably meet together on occasion...".

The design focuses upon the following:

a. giving Federation lay and professionals knowledge of evaluation (Seminar I);
b. giving evalaution experts knowledge of Jewish education (Seminar II).

(I think the third seminar, while a necessary component, is not as fundamental.)

What is MISSING is "when do the evaluation experts learn about the context in
which their evaluation will be implemented and received". Whose their audience?
In other words, the political nature of federation-community relations as they
are played out in planning efforts influences how evaluation (of Jewish
educational initiatives) could/should be done. They are evaluating for an
audience that from academic and even social service perspectives is very
different (and somewhat dysfunctional).

This was the point to having these three types of people (NOT the "nuts and
bolts" people) learning together. I do not believe that the CIJE has the
expertise to teach Federation politics to evaluation experts. However, we could
facilitate a learning process among the Federation lay & professionals and the
evaluation experts, within the context of on-going seminars. (I also think
something is added if this team learning takes place with teams from several
communites together, as opposed to teams learning separately within their
individual communities.)

THUS, I would CHANGE the "Design" part of the proposal, so that Seminar I and
Seminar II are held simultaneously. This would involve separate meetings for
Federation people and evaluation experts, AS WELL AS meetings for both together.
(In the large group meetings, I would expect that there would be time for large
group discussions and community team exercises.) - This idea was mentioned
during the last telecon.

In addition, having the "team" together at the seminars could facilitate the
development of "good working relations"™ among the different partners.

As you can tell, this is going to be my "PET ISSUE". Evaluation research should
be (explicitly) tailored to the political and cultural context in which it is to
be conducted and interpreted. The best way to achieve this is to bring together
those that "know" the context and those that "know" about evaluation (along with
the CIJE and others that "know" about evaluation of Jewish education), in order
to learn together. We don’t know enough, yet. Thus, a possible product of the
seminars could be a guidebook on conducting evaluation research on Jewish
education in the context of Federation-based planning efforts.

Bill



DRAFT PROPOSAL

CUE EVALUATION INSTITUTE

PURPOSE

A guiding principle of the CIJE has been that initiatives in Jewish education need to be
accompanied by evaluation. In this context, evaluation has three basic purposes: (1) to assist
efforts to implement ongoing programs more effectively; (2) to determine, after an
appropriate period of time, whether a program is sufficiently successful to warrant further
effort and resources; and (3) to provide knowledge about what works and how, so that
successful programs can be replicated in new places.

CIE has tried to foster an "evaluation-minded" approach to educational improvement in its
Lead Communities. In this effort we have seen some success. Federation staff at least pay
lip service to the need to evaluate any new programs that are under consideration. More
concretely, budgets for evaluation are being included in new programs. Most important, key
staff and lay leaders in all three communities recognize the value of basing decisions on
substantive information; as a case in point, they are using the findings of the CIJE Study of
Educators as a basis for decision-making.

Our experience in the Lead Communities has made it clear that as in other areas, community
agencies lack the capacity to carry out external evaluations of programs. One theory, put
forth by a CIJE board member, is that agency staff simply do not know what to do. Another
theory, suggested by MEF researchers, is that agency staff avoid evaluation for the usual
reasons: (1) They are too busy running programs to carry out evaluation; (2) Evaluation
often brings conflict, and avoiding conflict is a high priority for agency staff. Yet a third
barrier to evaluation, experienced in Cleveland, is that it is difficult to find qualified
outsiders to carry out an evaluation that is knowledgable, informative, and fair.

The proposed CUJE Evaluation Institute would address each of these problems. It would

provide knowledge and motivation for evaluation by sharing expertise with a carefully chosen
set of individuals from the communities with which CLJE is working.

DESIGN

The Evaluation Institute would consist of three separate but related ongoing seminars:
Seminar I: The Purpose and Possibilities of Evaluation

This seminar is intended for a federation professional and a lay leader from each community.
Its purpose is to help these leaders understand the need for evaluation, as well its limits and

possibilities. Participation in this seminar will provide local leadership with the "champions"
for evaluation that will help ensure its role in decision-making.



Seminar II: Evaluation in the Context of Jewish Education

This seminar is intended to create an "evaluation expert" in each community. Participants
should be trained in social science research at the Ph.D. level, and experienced in research
on education, communities, public agencies, or related areas. The purpose of this seminar is
to provide a forum for discussing specifically evaluation in Jewish education. Through this
seminar, participants will become a source of expertise upon which their respective
communities can draw.

There are two important reasons for including such local experts in the evaluation institute.
First, and most essential, by engaging such experts in a long-term, ongoing relationship,
communities can ensure continuity in their evaluation and feedback efforts, instead of one-
shot projects that typically characterize evaluation when it does occur. Second, by entering
into a relationship with a local expert, organized Jewish communities can exhibit their
commitment to take evaluation seriously.

Seminar III: Nuts and Bolts of Evaluation in Jewish Education

This seminar is intended for the persons who will actually be carrying out the evaluation of
programs in Jewish education. It will cover such topics as instruments, procedures, coding,
analysis, and writing reports.

Participants in the three seminars would also meet together. Evaluation research must be
tailored to the political and cultural context in which it is to be conducted and interpreted.
The best way to achieve this is to bring together those who "know" the context and those
who "know" about evaluation. The CIJE evaluation institute could facilitate a learning
process among the federation lay and professionals and the evaluation experts in which they
teach one another in a structured and supportive context.

CONTENT

The content of these seminars will be drawn up by whoever is engaged to direct the
evaluation institute. Instructors for the seminars will be drawn from a wide variety of fields,
including both general and Jewish education. Within CIJE, we have substantial expertise in
the study of personnel, including leadership, and we expect this to form a major part of the
content for the first year. However, since we expect the Lead Communities to participate in
the seminars, the personnel study cannot constitute the entire curriculum.

STAFF

To create this institute, it will be necessary to hire a director, who would work perhaps 12
hours per week PLUS the time spent at the seminars themselves. The institute director
would be supervised by the CIJE executive director. CIJE office staff would need to provide
support for the director and the seminars.



From: EUNICE: : "GOLDRIEB@ctrvax.Vanderbilt.Edu" 21-MAY-1995 13:46:36.61
To: GAMORAN

ce: 74104 .3335@compuserve.com

Subj: Re: draft proposal for eval inst. —-- comments welcome

I like the draft proposal, a few minor points:

1) I would delete second paragraph, this topic is open for interpretation,
and may take away from the overall proposal and is not necessary as

a rationale, because even if MEF was evaluating programs, there is

still a need for a larger emphasis on evaluation in other communities beyond
the three LC’s, etc etc.

2) Somewhere in the rationale section, perhaps towards the end is the
point I made at the Steering COm. about creating on-going long term
commitment from consultants or others who do evaluation, rather than

a one-time project approach. This would lead to an accumulation of
both knowledge as well as evaluation results that should help decision
makers over time. This is also an important part of capacity building.

The other point is by sending people to this instutute (and paying etc) it
represents a comitment on the part of funders and federation to actually
begin to entertain issues of evaluation (I won’t go as far as saying they
will actully do it...)more seriously.

3) I'm not sure that Seminar 2 and 3 cannot be combined, depending

on the level of the people who come. If we do not get "top level”
folks as in Seminar 2, then 3 will be very very necessary, and that is
my hunch, but I could be wrong. I’m not convinced yet that folks

like Barry’s wife really need to come to an institute , unless level 2
is really for people totally outside of the Jewish communal world.

That’s it, for now. e.
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| spoke with Alan today about the JESNA meeting. | was worried because it
seemed to me that we were entering the meeting with a blank slate. That's not
the case at all. Rather, we have a clear, coherent approach for the meeting:

We've designed a plan for an institute for evaluation. This plan satisfies a
number of our varied goals: Dissemination of our approach to studying
communities, building capacity for evaluation in communities, and establishing
a national data base on the Jewish educational workforce. The plan involves a
three- tiered seminar with strong linkages within and across communities.

The purpose of this meeting is to find out whether JESNA can help us implement
this plan. We would welcome their participation, if we feel confident that it
would be high quality. As you know, Alan has been working for some time to
figure out a way to collaborate with JESNA, and this may be it, but only if
JESNA's contribution is high quality. Most likely, this would require some

sort of CIJE oversight of JESNA's role. But if JESNA can do some of the work,
and do it well, that would be good for CIJE, since there is more than enough
work to keep all of us busy for a long time.

If JESNA wants to implement some different program, or wants to participate in
ours in a way that is not satisfactory to us, then we would decide to go our
different ways.



JESNA

730 Broadway, New York, NY 10003
(212)529-2000-212) 529-2009 Fax

FAX MEMORANDUM
TO: Susan Austin (415) 241-2746
Steven Bayer (203) 232-5221
AdaBeth Cutler (201) 655-5455
Gail Dorph (212) 532-2646
Paul Flexner, JESNA
Adam Gamoran (212) 532-2646
Ellen Goldring (615) 322-8401
Mark Gurvis (216) 371-2523
Barry Holtz (212) 532-2646
Nessa Rappaport (212) 332-2646
John Ruskay (212) 678-8947
e Chaim Botwinick  (410) 752-1177
Robert Hyfler (310) 230-7272
Susan Shevitz (617) 736-2070
Larry Ziffer (410) 752-1177
FROM: Alan Hoffman (212) 532-2646
Jon Woocher
Leora Isaacs
RE: Consultation on the proposed CLJE-JESNA EVALUATION CONSORTIUM
DATE: October 23, 1995

Thank you for agreeing to participate in the upcoming consultation on the proposed CIJE-
JESNA EVALUATION CONSORTIUM. The consultation will take place at the CIJE offices in
New York (15 East 26th Street, 10th floor) on Friday, November 3, 1995 from 8AM - 12 noon.

As we indicated when we invited your participation, CIJE and JESNA propose to establish a
consortium to encourage and support evaluation initiatives in local communities. The purpose of
the consulation is to allow us to benefit from the advice of experienced evaluators and traimers of
evaluators on the one hand, and communal professionals knowledgeable about local needs and
initiatives on the other as we move forward with our plans.

The goals of the consultation are to:

1) ideatify community evaluation needs and contexts, to ensure that the proposed initiztive
responds to community needs;
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2)

3)

4)

5)

6)

7

receive specific feedback about the enclosed DRAFT PROPOSAL outlining the purpose
and design of the Consortium as a means of responding to local community evaluation
needs;

discuss the conten:. formats, time requirements and potential participants for the
proposed Evaluation Institute;

discuss mechanisms for the ongoing consultation and support aspects of the proposal;

outline resources needed to support the Consortium (i.e., what would it take to make this
happen?);

identify people to involve in various ways (e.g., potential faculty, advisory group,
Director, etc.);

suggest next steps.

We are looking forward 1o what is sure to be an illuminating and informative consultation, and to
benefiting from your expertise and advice.



730 Broadway, New York, NY 10003
(212)529-2000 - (212) 529-2009 Fax

Education

REVISED DRAFT PROPOSAL'

CLJE-JESNA EVALUATION CONSORTIUM

PURPOSE

A guiding principle'of both the CI1JE and JESNA has been that evaluation is integral to initiatives
in Jewish education. In this context, evaluation has three basic purposes:

(1) to assist efforts to implement programs more effectively (i.e., formative evaluation);

(2) to determine, after an appropriate period of time, how well a program is achieving its
goals, and whether it is sufficiently successful to warrant further effort and resources (i.e.,
summative evaluation); and

(3)  to provide knowledge about what works and how, so that successful programs can be
adapted for replication in new places (i.e., process evaluation).

Efforts by CIJE to foster an “evaluation-minded” approach to educational improvement in its
Lead Communities have begun to yield success. Federation staff acknowledge the need to
evaluate any new programs that are under consideration. More concretely. budgets for
evaluation are being included in new prozrams. Most important, key staff and lay leaders in all
three communities recognize the value of basing decisions on substantive information, as
evidenced by their use of findings from the CIJE Study of Educators as a basis for decision-
making.

Over the past five years JESNA has become recognized as a national resource for consultztion,
planning and conducting program evaluaions through its work with the Covenant Foundazion,
with national programs and with Continzity Commissions in communities across North
America. JESNA’s planning handbooks {Planning for Jewish Continuity: A Handbook and
Targilon: A Workbook for Charting and Planning the Course of Jewish Family Educatior),
utilize by growing numbers of communites and agencies, follow a classical planning approach in
which ongoing evaluation is integral, anc incorporated from the outset of the planning process.
As a result, demands for JESNA’s consulation and assistance in conducting evaluations for
communities and national programs have increased far beyond the agency”s capacity.

"This document is based on an eatier version developed by Dr. Adam Gamoran for
presentation to the CIJE Steering Commiitee (May 1995).
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Furthermore, it has become clear that building a local capacity for ongoing evaluation holds far
more promise for educational improvement than episodic external evaluation by a distant agency
or by outsde evaluators.

CIJE’s experience in the Lead Communities and JESNAs involvement with continuity
commissions, Covenant Foundation grantees and other programs has made it clear that, despite
the best of intentions and good will, many community agencies lack the capacity to carry out
evaluations of funded programs. In some cases, this is duz to lack of knowledge and training on
the part of agency staff; in others, evaluations are not conducted because running the programs
consumes all of the staff’s available time and energy, because evaluation may lead to undesired
conflict; and/or because it is difficult to find qualified evaluators to conduct the desired
evaluations.

The proposed CIJE-JESNA Evaluation Consortium is designed to respond to these commumal
needs. It will provide knowledge and motivation for evaluation by sharing expertise with a2
carefully chosen set of individuals from the communities with which CIJE and JESNA are
working. and an ongoing support and networking facility zs communities implement their
evaluatioz processes. In addition, it will enable CIJE and JESNA to gather, interpret and
disseminzte information about Jewish educational program evaluation efforts.

DESIGN

Represematives of communities joining the CIJE-JESNA Evaluation Consortium will

participa:z in a series of seminars (the Training Institute) over a 12-18 month period, and will
have access to ongoing consultation, support and networking. The Consortium will be staffed by
a Director (.5 FTE) responsible for designing, planning and implementing the Training Institute
for providing ongoing consultation and support and for fz:ilitating networking and sharing
between Consortium members. The Director of the Evalvation Consortium will report to a
steering committee comprised of representatives of CIJE. JESNA and two academic advisors.

The Training Institute will consist of a series of seminars for each of three constituent groups
from Consortium communities:

(1) The Purpose and Possibilities of Evaluation will cultivate local champions for evaluation.
At least one federation professional and one top lay leader from each Consortium
community will participate in seminars designed to help these leaders understand the
need for evaluation, its limits and possibilities, and how to use findings to inform
decision-making.

(2)  Evaluation in the Context of Jewish Education will create a cadre of local evaluation
experts to work with communities to plan. implement and utilize evaluation processes for
Jewish education projects and initiatives. Each community will identify and engage a



"

local expert in general evaluation (with training in social science research at the Ph.D.
level, and experience in research on education, communities, public agencies, or related
areas.) The purpose of this seminar is to provide a forum for discussing issues specific to
evaluation in Jewish education and the Jewish community. Through this seminar,
participants will become “resident Jewish education evaluation experts” for their
communities.

There are two important reasons for including such local experts in the evaluation
institute. First, and most essential, by engaging such experts in a long-term, ongoing
relationship, communities can ensure continuity in their evaluation and feedback efforts,
instead of one-shot projects that typically characterize evaluation when it does occur.
Second, by entering into a relationship with a local expert. organized Jewish communities
can exhibit their commitment to take evaluation seriously.

(3)  Nuas and Bolts of Evaluation in Jewish Education will train those individuals who will
actually be carrying out the evaluation of programs in Jewish education. It will cover
such topics as instruments, procedures, coding analysis and writing reports.

Because advocating and supporting, planning and implementing evaluation must all be
integrated. joint meeting(s) of participants in the three seminars will also be scheduled.

The content and format of the seminars will be designed bw the Director of the Consortium in
consultation with CIJE and JESNA staff. Instructors for the seminars will be drawn from a wide
variety of fields, including both general and Jewish education.

Ongoing consultation, support and facilitation of networking and sharing will be provided
by the Director of the Consortium. CIJE’s experience with Lead Communities and JESNA’s
experience with local continuity commissions and other networks has clearly demonstrated that
communities need ongoing support and advice once they return from seminars and institutes to
begin the complex process of implementing what they have learned in their communities.
Furthermore, networks do not spring up full-blown, but need to be nurtured and supported in
order to function.



1)

2)

3)

4)

3)

5)

6)

CIJE-JESNA EVALUATION CONSORTIUM
CONSULTATION

AGENDA

Friday, November 3, 1995
8 AM -12 Noon

Identification of community evaluation needs and contexts, to ensure that the proposed
initiative responds to community needs;

Specific feedback about the enclosed DRAFT PROPOSAL outlining the purpose and
design of the Consortium as a means of responding to local community evaluation needs;

Discussion of content, formats, time requirements and potential participants for the
proposed Evaluation Institute;

Discussion of mechanisms for the ongoing consultation and support aspects of the
proposal;

Determination of resources needed to support the Consortium (i.e., what would it take to
make this happen?);

Identification of human resources to involve in various ways (e.g., potential faculty,
advisory group, Director, etc.);

Discussion of next steps.
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REVISED DRAFT PROPOSAL'

CIJE-JESNA EVALUATION CONSORTIUM

PURPOSE

A guiding principle-of both the CIJE and JESNA has been that evaluation is integral to initiatives
in Jewish education. In this context, evalzation has three basic purposes:

(1)  to assist efforts to implement progmams more effectively (i.e., formative evaluation);

(2)  to determine, after an appropriate period of time, how well a program is achieving its
goals, and whether it is sufficient’s successful to warrant further effort and resources (i.e.,
summative evaluation); and

3) to provide knowledge about what works and how, so that successful programs can be
adapted for replication in new plazes (i.e., process evaluation).

Efforts by CIJE to foster an “evaluation-minded” approach to educational improvement in its
Lead Communities have begun to yield scccess. Federation staff acknowiadge the need to
evaluate any new programs that are unde- consideration. More concretely. budgets for
evaluation are being included in new prozrams. Most important, key stafT and lay leaders in all
three communities recognize the value of basing decisions on substantive information, as
evidenced by their use of findings from t=e CIJE Study of Educators as a basis for decisioz-
making.

Over the past five years JESNA has become recognized as a national resource for consultzzion,
planning and conducting program evaluaions through its work with the Covenant Foundzzion,
with national programs and with Contintty Commissions in communities across North
America. JESNA’s planning handbooks ¢ Planning for Jewish Continuity: A Handbook ard
Targilon: A Workbook for Charting and Planning the Course of Jewish Family Educatior:).
utilize by growing numbers of communites and agencies, follow a classical planning appmach in
which ongoing evaluation is integral, anc incorporated from the outset of the planning process.
As a result, demands for JESNA’s consuiation and assistance in conducting evaluations for
communities and national programs have increased far beyond the agency’s capacity.

'"This document is based on an ealier version developed by Dr. Adam Gamoran for
presentation to the CIJE Steering Commizce (May 1995).



Furthermare, it has become clear that building a local cap=city for ongoing evaluation hold&s far
more promise for educational improvement than episodic external evaluation by a distant zgency
or by outside evaluators.

CIJE’s experience in the Lead Communities and JESNA's involvement with continuity
commissions, Covenant Foundation grantees and other programs has made it clear that, despite
the best oY intentions and good will, many community agencies lack the capacity to carry out
evaluatiozs of funded programs. In some cases, this is duz to lack of knowledge and training on
the part of agency staff; in others, evaluations are not conducted because running the programs
consumes all of the staff’s available time and energy, beczuse evaluation may lead to und=sired
conflict; znd/or because it is difficult to find qualified evatuators to conduct the desired
evaluatiozs.

The propased CIJE-JESNA Evaluation Consortium is designed to respond to these commumal
needs. It will provide knowledge and motivation for evaluation by sharing expertise with a
carefully chosen set of individuals from the communities with which CIJE and JESNA are
working, znd an ongoing support and networking facility 2s communities implement their
evaluatioz processes. In addition, it will enable CIJE and JESNA to gather, interpret and
disseminzze information about Jewish educational program evaluation efforts.

DESIGN

Represematives of communities joining the CIJE-JESNA Evaluation Consortium will

participatz in a series of seminars (the Training Institute) over a 12-18 month period, and will
have accass to ongoing consultation, support and networking. The Consortium will be sta=fed by
a Director (.5 FTE) responsible for designing, planning and implementing the Training Insztute
for providing ongoing consultation and support and for facilitating networking and sharing
between Consortium members. The Director of the Evaluation Consortium will report to a
steering committee comprised of representatives of CIJE. JESNA and two academic advisors.

The Training Institute will consist of a series of seminars for each of three constituent groups
from Corsortium communities:

(1) Tre Purpose and Possibilities of Evaluation will cultivate local champions for evaluation.
At least one federation professional and one top lzy leader from each Consortium
community will participate in seminars designed to help these leaders understand the
nz2d for evaluation, its limits and possibilities, and how to use findings to inform
decision-making.

(2) Evaluation in the Context of Jewish Education will create a cadre of local evaluation
experts to work with communities to plan. implement and utilize evaluation processes for
Jewish education projects and initiatives. Each community will identify and engaze a



local expert in general evaluation (with training in social science research at the Ph.D.
level, and experience in research on education, commmunities, public agencies, or related
areas.) The purpose of this seminar is to provide a forum for discussing issues specific to
evaluation in Jewish education and the Jewish comrmunity. Through this seminar,
participants will bacome “resident Jewish education evaluation experts” for their
communities.

There are two important reasons for including such local experts in the evaluation
insttute. First, and most essential, by engaging such experts in a long-term, ongoing
relationship, communities can ensure continuity in their evaluation and feedback efforts,
instead of one-shot projects that typically characterize evaluation when it does occur.
Second, by entering into a relationship with a local expert. organized Jewish communities
can exhibit their commitment to take evaluation seciously.

(3)  MNias and Bolts of Evaluation in Jewish Education will train those individuals who will
aczually be carrying out the evaluation of programs in Jewish education. It will cover
such topics as instruments, procedures, coding analvsis and writing reports.

Because advocating and supporting, planning and implementing evaluation must all be
integrated. joint meeting(s) of participants in the three seminars will also be scheduled.

The content and format of the seminars will be designed by the Director of the Consortium in
consultation with CIJE and JESNA staff. Instructors for the seminars will be drawn from a wide
variety of iields, including both general and Jewish education.

Ongoing consultation, support and facilitation of networking and sharing will be provided
by the Diractor of the Consortium. CIJE’s experience witk Lead Communities and JESNA’s
experience with local continuity commissions and other networks has clearly demonstrated that
communities need ongoing support and advice once they return from seminars and institutes to
begin the complex process of implementing what they have learned in their communities.
Furthermore, networks do not spring up full-blown, but nead to be nurtured and supported in
order to function.



CIJE/JESNA Consultation on Evaluation Institute
November 3, 1995
Adam’s notes

The meeting had three main segments:

(1) Problems of evaluation in Jewish education

(2) How does the draft proposal for the Evaluation Institute
(EI) respond to these problems?

(3) What should our next steps be?

PROBLEMS OF EVALUATION IN JEWISH EDUCATION

After a lengthy discussion, we summarized the problems of
evaluation that are particularly salient in the context of Jewish
education as follows:

1. Professionals as gatekeepers —-- professionals (principals,
agency directors, etc.), who tend to be wary of evaluation,
control access

2. Perceived threats -- related to the first point,
professionals tend to see evaluation as threatening their
positions and institutions

3. Stakeholders may want evaluation for p.r. but not for
genuine knowledge

4, Culture of organizations is not supportive of evaluation
5. Need to build capacity for evaluation in communities
6. Need to reach a broader audience outside the community, to

let others know what has been learned from evaluation

Fs Broader purposes of evaluation within communities, e.q.
build better relationships among persons from different
institutions, improve planning

8. Salience of ideological differences within the Jewish
community

9. Potential constituents/subjects lack understanding of
evaluation (even more than in general education)

10. Federation/agency not interested in broader isues of change

11. Relation of national bodies (e.g. CIJE, JESNA, movements) to
local communities

12. Insider knowledge makes it difficult to publish findings



DOES THE PROPOSED EVALUATION INSTITUTE RESPOND TO THESE ISSUES?

We did not address this question systematically, but discussed a
number of relevant issues, which I have organized under five
themes:

1. Political context of evaluation/ role of coordinator
-- The context for the proposed EI is not the same as that
for TEI. Because the perceived stakes of evaluation are
high, and because of resistence to evaluation, the EI faces
additional barriers to transfer from seminars to
implementation.
-—- Some concluded from this issue that the EI coordinator
would need to play a more political role than what was
envisioned in the EI proposal. This person may need to
serve as an activist on both the local and national levels.
-- For the EI to have an impact on local evaluation,
substantial development work will have to occur at the local
level. Will the EI suffice to empower participants to carry
out that work? Would the coordinator have to be involved at
the local level?
-- CIJE staff and consultants emphasized that based on
CIJE’s experience, it would be a mistake to conceive of the
role of the EI coordinator as including provision of direct
services to communities.
-- On the one hand, there was consensus that the coordinator
should have a solid background not only in education and
evaluation, but also in Jewish community organization. On
the other hand, some commented that it is important not to
think too rigidly about the necessary background of the
coordinator, but to be flexible so that the best possible
person can be hired.
-- Participants were unsure whether one 1/2-time position
would suffice to carry out the coordinator’s work
-- Participants who work in Federations cautioned that
although EI would emphasize eductional evaluation, a demand
for broader program evaluation would quickly emerge

2. Participation by communities
-- There was consensus that communities would be interested
in participating in the EI
-- Because communities are at different places in their
thinking about and appreciation of evaluation, it may be
necessary to address different clusters of communities
separately within the EI
-— Communities should make some financial contribution to
the EI, probably beyond the cost of travel and work time for
their own participants. This is necessary to obtain
communities’ serious commitment. "If you don’t pay for it,
you don’t feel it’s worth it," was one comment.

3. Local experts
-- The EI proposal is not clear on how the local experts are
to be selected. What are the criteria? Who selects them?



Participants noted that potential experts need not
necessarily be located in the participating communities.

4. Lay/professional group
-- The time demands for this group cannot be too great.
Perhaps it would be best to start with a 2-day, one-shot
forum for this group. It might then grow organically based
on need.

5. Steering Committee
-- The Steering Committee mentioned in the EI proposal
should include not only representatives of CIJE and JESNA,
and academics, but also community organization experts.

NEXT STEPS

There was consensus that EI should go forward. Many participants
urged beginning with a smaller number of communities (e.g., 4-=5)
than originally envisioned (12). Initial participants should
view the early EI as a pilot which may be expanded in the future.
Given the political challenges, and the untried nature of the EI,
CIJE/JESNA should start small and move up. However, we were
urged to keep moving.

Lay champions could be part of the EI faculty.
The next version of the EI proposal should be circulated not only
to the group that met on 11/4/95, but to an audience of community

lay and professional leaders, for response and buy-in.

In conclusion, CIJE/JESNA should go forward to hire a coordinator
and begin the Institute with a small number of communities.
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From: INS"TALO04.3%3SGcompuservescom™ "RBill Robinson" A=NQV=1995 (09:08:09.05
Taz IN%"gamorands scawisce.eau" “Adam Gamoran"

CC:

Sub j: quest fon?

Return=path: <€74104,33%253compuservea.comd
Received: from eunice «55cewisc.Prdu by ssce.wisc.eau (PMDF V5.0=5 #12975)
id {OLHXPFXHRAGSN2IFGlAsscawisca.ecu? for gamorardsscewisc.edu; Mon,
06 Nov 1995 09:07:58 =06N0 (CST)
Recejved: from arl=ima=b.compuserve.com by Pfunjce.sscewisce.edu; id AALOS06;
5657437 Mone. N6 Nov 1995 09:(0R:49% =0600
Received: by arl=img=éb.compuserve.com (8 .6.10/5.650515) id KAA11220; Mone.
06 Nov 1995 10:06:26 =0500
Date: Mon, 06 Nov 1295 10202:47 «0500 (EST)
From: BifLL Robinson <74104.%335Aconpuserve ,com)
Subject: auestinon?
To: Adam Gamoran <{gamoran@ssc.wisca.rau)
Message=id: <951106150z46_74104433235_GHA107=-1aCompuServe,COM>
Content=trans fer=encodings 7BI]

Adam.,
Can/Should T senc this brief memo cut to the statf?
BilLl

Tos CIJE statt
From: B8ill Robinson

Re = CIJEZJESNA fonsultation of Evaluation Conscrtium (Institute)
November 3, 1295

An fdea concernipo:
What shoule be the focus of the first seminar of the Consortium?

W
An important contribution of the Censultation was an increased understanéing of
tne political ano cul tural context in which evaluation occurs in lLocal Jewish
communities. In particulars, there are often many goals underlying an evaluation
process (e.g.» assessing it a proaram is reaching its intended outcomess»
providing information for public relations, builaing better relations between
Federations and agenc ies/synanoaues), ana these gonals may conflict Wwith one
another. Yet, any one goal is not necessarily mcre important than another or
tne "true" purpose of evaluation. The Evaluation Consortium should take into
account that evaluation in local Jewish communities does and perhaps should
serve multiple qoals. The purpose of the Consortium is to build the capacity of
local communi ties to ergace in evaluation, which shoula incluce the capacity to
manage the contflicts enbedaed within an evaluation process that contains
multiple goal s.

Based on thiss. T proffer three guicelines tfor the first seminar of the
Evaluation Consortiums which brinags together Lay and professional Federation
leaders from different communities with their lLocal evaluation experts:

1. During the first seminar, the Consortium purpcse of "building evaluation
capacity” should pe ertedded withir the Larqgqer theme ot "community learning"”:
How do Jewish communities Learn? Hcw can learning be improved in Jewish
communities?

2¢ The purpose ot the tirst seminar woula be te increase the tension experienced
by participants betWweer "what is"™ ana "what coulc be", through focusing



conecretely on the way Jewish commurities currently learn (i.e., the politics and
multiple purposes of evaluation) ard the way they could Learn (e,a.r increased
participation ir learning, areater emphasis on reaching explicit sutcomes,
Learning beina informec by the ricgcrous evaluatien standards).

3. During the first seninar, the participants through the Lleacership of the CIJE
and JESMA woulda begin to overcome the gap between "what is" ana "what could be"
by hearing stories of success (from other communities), exploring ways of
overcoming this gap in their own communities (i.e.r, cOmmunity mobilization), and
committing to an evalustion project that they will undertake in their own
communities.



From: rve. cam" A& Lan" f=NDY=199% 15:34215.71

i puserve.com" “Dehra Abkcdet"

cEs mpuserveas com"” "Gail Doroh"™, INS"GAHDRANDSS cewiscecau’ *Adam Gamoran'"., INK"GULURIEB@ctrvax.vanderbilt.edu”
Subjs he Evaluatidn Tnstitutes mtg with JE

Keturn=pathe: 27 7321.1%cNEcompuserve.comd

teceivad: from funice .55c.wiscarou by ssc.wistcercu (PMLF V5,.0=5 #12975)

Tg COLHADTING AR SEN2TPNINSscWiscarau) Tor ganoranrdsscewiscardu; Tues

N7 Nov 1795 15232258 =0600 LCST)

teceived: from arl=ima=T.compuserve.com by e2unfce.ssce.wisc.eaui id AALE365;
AS /47 Tue s, N7 Nov 1065 15:37:7¢ <042¢

aived: by arl=9%; r om (R.AJN0/5.55%0515) id RAALIB1IR3: Tues
10y l‘l'lj’- 1C':1
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e Gail Porph €7 TRCcOMpuUserve.comd .
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tte M1l Hochstein <annettedvms. hujisac.ild,
tarry Holtz <€77321.17clicompuserve<.com® »
Messa Papanort K74571,.737Q0

Messdge=1d: 95110721
Lantent=trans fer=onc

J
T

eN_FHM4S =102 ConpuServe, COMD

c

D5P 2
T4ESE 1'-_' T gr JIIL.I'L, AMD CLEA L As WE Ur—i"[cf.hl,
P2OTOCOL = NLESS OO STAFF HAVE €Cb NT S
Aa
watemmmnmwe Fogryarded Megtisage moresese~w
From: INTERMET:CAMUPAMNGsscawitcatdus TRTERNE T2CAMORANASSC.WiSE s0dU
I‘: ALans 'rla"‘;’w"‘rl
tunknowr), THNTEPNFT :GPLORIERGACTAVAX, VANRERBILTLEDU
(unknownl.,
{unknowr).,
{unknowr).,
funknnown)e, AMNETTEAVMS. R UT JACWIL
BT Ez 1126795 7257
RE: Adam's notes or the Evaluation Tnstitute mtag with JESNA

Sender: ygamoranissc.w isc.rau

teceived: froam rebit. sstewisceedu by dub=img=4 .ccmpuserves.com (B.5.10/5.950515)
id MAAZR?E5: Mcone & Nov 1995 00:55:11 -0500

From: <GAF(QPA u

Heceived: from s5CeMisce.edu (PKDF YS.N=5 #12675)
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Content—=typez T5XT/?L AIM: CHAPSFI=LS=ASCIT



- o . L + = € . @ = - - = .
' ¢ . g F= - 8
- | - & 3 * ¢ el = " ~

4 L - L L v L L - .
- - i ' - - J 'l - . - 1 -
" ~ ' > 19 - .
3 + . + : r - q
. - ~ e ¢ v -
’ o 3 £ e O e + ) i T T = + » s c C L >
s ~ _—_ 1 a > — ) e - L + i i - 0 - = ¥ .
. - -~ 4 - = . 3 v 3 ~ 3 5 - - R - S _
Loc - L C L C - . G L - 1 i = C



e mng s:

la

Political
== The ¢
for TET.
hiahs an
addition
inplemen
-- Some
would ne
ANViIsion
serve as

== FOr t
substant
level.

out that
the loca

- L!JF‘
cIJ I
rcle of

services
== 0On th
shoulad h
evaluati
the othe
think to
coordina
persaon c
== Parti
would sy
~= Parti
aLtnouah
for broa

Participat
== There
in parti
== Becau
thinking
necessar
separate
== Lommu
the Fl.
their ow
cammunit
Yyou don?

Local expe
== The E
to be se
Particip
necessar

Lay/protes
== The t
Parhaps
forum fo
on need.

cc
on

.
al
ta

ntext

text 1
"B aJds
tecaus
barea

tiona

ni
nr

2rs tao

coarnclutfed from

eaq
~d
a
he
ia
e
w
|
ST
g
*h
o
o
av
an
P
[a
ta
an
(=5 |

io
"
ci
se
a
v
Ly
ni
B
n
ie

+

rt
T

le
an
Tl

54
im
it
r

to nl
in th
n acti
EI to
| deve
tlL the
ork?
level ?
atf an
rrienc
" -"I c

S con

ane ha
ma s
« DUT

La"'.;'

rigydl
re DUt
Ee hi
rants

fce ro
rants

T woul
r prog
nby ¢
a8 C£ON
rating

commu

tQut an

tg ald
witni
ties s
nbaply
rartic
§' gpr

feel i

=
Eropss
ctrd.

ts not
y e |

anal g
s dema
wnuld

this

Steering Comrmittoe

Ay a m
¢ El p
vist O
hayn

Lepmen
ET su
I'IcUL'.‘

& caons
g, 1t
agrdin
uritie
ncs th
Lid ha
also i
sCcme ¢
¥y 2ap0u
1o he
reds

WETE W\
carry
¥ro We
i1 emph
rEm By

ommuny
BENSUS
in th
nities
ne ang
ress a
n the
heuld
teynn
jgants
icus ¢

t's wo

al is
What
p¢ Tha
ocateq

rcup
ncs fo
te he

4 rocups

ore o

ropos
n bot
an an
t wor
ftice
the ¢

uLtan
vou Ld
ator

ere W
cKa ro
n Jew
nmmen

t e

tlax

nsure
out
X 1N

asize

Aluati

tins

that
o I_l
are
recin
itfer
£l

I‘:‘dl P
a4 *he
- ir
ommit

reh 9

nat ¢
are t
+ pot

in t

r thi

St to

I+ miont

T

VG

v
en

£
5

g
o
h
B2
K

an

lﬂ
ne
en

ne

5

-
5

/ rot
ed F1
ed st
ce- to
er tr

squn
Tt ica
« Th
th.'; L
ct on
Wi Ll

¢ enp
rdina

.

meh

e & m

ne L

n

ons
¢ not
F conm
c tha
ecess
e 50

rnthr_»
E CDO
grflera
gucti
i wou

cmmun

1151

icn ot

s
18
3 K8
ay

am

t ha
L r
is
nca

Lo
h av
N We
tor

A-9
i st
uai

2 nsg
an
nun
t 1
ary
th

r oo
rai
tin
ona
La

itd

are

L2

t cluste

ne 4
cst ¢

n an
e

is nege

rt.

w5

ar on
crit
tial

part

group
tart

th

"Of

an

ho
eri
" AD
ici

cAa
Wit
e

1t cogrecinator

ngt the same as that
s of evaluation are
aluaticns the ET faces
seripars to

t the ET coordinator
cle than what was

Eerson may need to

L and national levels.
cal evaluations

e tn nccur at the Local
r garticipants to carry
have to he involved at

2eg that hased an
ke ta conceive of the
ng onravision of adirect

us that the coordinator
Ly ir educatien ann

ity crganization. 0Dn

t is inoortant not to
hackaground of the

1t the hest possible

na 122=time positian
nator"s work

ns calutioned that

L evaluation, a demand
guickly emerge

e would he interested

nt places inm their
aluaticn, it ray be
re nt communityies

cial ecgntribution to
ravel and work time tar
s55ary to obtain

yeu den't pay for ite.
e comment.

W the local experts are
a? hhe selects them?
erts need not

patirg communities.

nnct He too great.
h a 2=cayr One=shot
grow ornanically based






JESNA

Wi for
"

in
Jewish
B
730 Broadway, New York, NY 10003 15 East 26th Street, New York, NY 10010
(212)529-2000 - (212) 529-2009 Fax (212)532-2360 - (212) 532-2646 Fax
MEMORANDUM
TO: Susan Austin Ellen Goldring
Steven Bayer Mark Gurvis
AdaBeth Cutler Barry Holtz
Gail Dorph Nessa Rappaport
Paul Flexner, John Ruskay
Adam Gamoran Susan Shevitz
i B Chaim Botwinick
Robert Hyfler
Larry Ziffer
FROM: Alan Hoffman
Jon Woocher
Leora Isaacs
DATE: November 7, 1995

Thank you for joining us on Friday for the consultation on the CIJE-JESNA EVALUATION
CONSORTIUM. Your comments and reactions provided us with the exactly the kind of
feedback and information we need to move forward with our plans for a consortium to encourage
and support evaluation initiatives in local communities. Clearly, the discussion between
evaluators, academics and community professionals allowed us to hear and interweave the
multiple perspectives which surely must be considered in planning this joint effort. Your
questions and advice will assist us greatly as we amend and implement the design of the
consortium.

As you will recall, at the end of the meeting participants agreed to jot down some final thoughts
and to forward them to Leora Isaacs at JESNA (via FAX, snail mail or E-mail at
<leora_isaacs@cjfny.org>). Please take a few minutes to do so while the thoughts are still
relatively fresh in your minds. We hope that we can continue to turn to you and to benefit from
your advice as we proceed.

Thank you again for your time, interest and the benefit of your experience and wisdom.
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s

"To:  Alan Hoffman -

Jon_atha.n Woocher

From: Mark Gurvismdz’

Re: Evaluation Consultation

—————— -  ————— i — — T e T ———— T —— — — —

Thanks for the opportunity to participate in last
Friday’s consultation on evaluation. I hope you
found my participation meaningful; I certainly did.
Since I was the one to suggest that participants
share their ideas and reflections with you,
following are the key points I would want to
reiterate from the day:

1) The first seminar for professional/lay
leadership may work best framed as an initial 2 day
meeting which educates on the complexity and
importance of the issues (a replay of our group’s
first hour and a half of discussion), to be followed
by shifting this group to become the national forum
for sharing of issues and experiences with
evaluation. I don‘t think you’ll get this kind of
leadership 2-3 times/year for 2-3 days each time.
But 1-2 one day meetings may serve the forum
function very well, and be more achievable.

2) In terms of finding local researchers, it is
likely that we will find different communities
identifying different levels of people. Some might
find local "experts;" others might find "nuts and
bolts"” types. Other finds might straddle these
definiticons. Communities need both; its probably
less critical for the "expert" to be local, since
that level of consultation ¢an be done by fax and
phone, as we are doing with Adam. Also, great
resource people from both areas may found in major
academic centers which aren’t in medium to large
Jewish communities. We should give some thought to
how to tap into these networks.
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3) You need to give some thought to how this
enterprise is going to relate to existing structural
frameworks (JESNA‘s Mandell Berman Institute, the
Association of Researchers in Jewish education). I
think what gets created shouldn’t stand alone from
these efforts, but rather should become the driving
force of their agenda.

4) There will need to be flexibility in
accommodating a variety of local community
perspectives in how they interpret needs and
responses to your initiative. Communities will
define things differently, and there’s no way around
th#’ L]

5) To the extent that there is a national steering
committee for this project, it ought to include
local community representation in addition to CIJE,
JESNA, and academic representation.

I think the consultation was a very good start. I
encourage you to press ahead, share back with the
group the next iteration, get another round of
feedback, and start.

Peel free to let me know how T can be further

helpful. I am forwarding my expenses for the trip
to the CIJE office.

700 d 99T €6l APTY PI:9T (NOK)S6 £1- "AON



i

—_—

%g&/ s éa_a‘( s
T e
Qee P .



From: INR"T
Ta: IM5S"g a2
cas

Sub s letter

Return=path: ¢
Ke¢ceived: from

id COLHXUBOL 120 OP HEEASsSCcawiscarou? for gamorandsscawisc.edn;

20206227

19 Nov 1995
Hegejved: from
SaAS /4T Sun »
Heceijved: by

19 Noy 1995 2
Date: Sun. 19
From: gail dor

Sub ject:
Ta: Adam <gamo

Yarry <77321 .17214co

*IMTFRMET =GO |
Massage=jd:

[41S 1S A DRAF
DIRECTCRS FELI
CIRPECTTICHS «

N e

F0M: GAII

HIz CT4E CoMsU

Navember 21, 1
Diring the BDF
statement ahou
Attivities wit
As 1 said at ¢t
sdrvey and wou
similar sturdy

Un Mednesdave.

talking toget h
gqJestions of ¢
the profession
tdo 0Ff the 1)
plannina proce
Institutea (A

We agreed that
ta have a mor e
communal study
consultation w
suyccess in imp

Because this s
groupss it was

This consultat
Library at Har

371.171
morands

to bit

133411
eunice

arl=imag=A.compuserve.com by

1% Now

arl=im3=A.compuservescom €2 .4.10/5.550515)

32052511
Nov 129
ph €7%3

letter to nd

ranfssc

LRIfEAc

Cas7120n02
Content=trans fer=enro

T GF A
QusHI>,
WwE 'IUJL

P W

LTATION

995

mertin
1t the ¢
h this
hat tim
Lo Like
in thei

I had a
er at g
ormunit
and cr
E initi
§5: the
cth of

C1JE w
detail
of edu
ould in
Lement i

mall gr
sugges

ion wil
vard In

"gail

"Adam",

Tatompuserves.com"
SCeMiSCardir”

1G=NAV=19G%S 20:06:43.16
"Alan".

corph"
IN%"73321.12200compuserve.con”™

nembars

217dcompuservescomd
«SSCawWisc.rdu by sscewiscaecu (PHMOF VS,.0=5 #12975)
Sunas
0600 (CST)

aunice.ssc.uwisc.edu; id AAOLB6S;

1795 usz07:44 =060

id VAAL0851F Sun.
qﬂbnu

5 21:02:255 <n500 CEST)

21.1?17dcampuserve. comnd

f members

«wiscaedud, Alan €73721.1220%compuserve.comd.
mpuservescomd, gail (73521.17178compuserve.comd,
tevax" CULUPLIEBAct rvax svancepbilt.edud
NeS4_7%321.1717 _FHMIR=-1aConrpuServe.COM>

Aings: 78711

LETTFR THAT T AmM IMIENDIMG 10 SEND T0O MEMERERS OF BUREAU
FLEASF CHFCX TT GIIT ANL MARE ANY ADDITIORS AND 7 2R
THAT 17 CAN €O DLT NN TUESCAY.  GAILTA: MEMBERS: OF BDF
(M FLUCATERS STUDY

as at tne GA., T had the opportunity to make a very short

urrent woerk ot (T JE. (T am including a CIJE Update of

letter as 1 didn't have sufiicient copies to go around.)

e, the CIJF has reviewed anc updated the questionnaire and

to share 3t those whc are interested in conducting a
r own communities.
n opportunity to meet with a small group interested in

reater Lenath, Our caonversation went bevond the survey to

y organizatinn ana mobilization around issues of building

sating personrel action plarns, 1 describerd at some Length
atives that had arown up as a result of the personnel
Farvard Principals Tnstitute and Teacher Educator

these arep described in the Update,)

ould try to ornanize a consultation for people Who wanted
ac ano tar reaching discussion on thne implementation of a
cétorse Me also agreea that part of the day lLong

cluage 2 discussion of the cemmunal factors that make for

neg the study ang the planning process that comes after it.
ouvp meetino tcok place at the same time as other wWwork

ted that | serd a mailing te all of the Bureau directors.

L take place at the Gutman Conference Center in Widener
iversity on January 21 in order te accommodate those of you

ING"73321.122l8compuserve.com”

"Barry", IN%"7332



a =
a . c L
c = u . c
T fa Sl < I T L
. — :
_ .
U C
T -
1 = I | [
¢ C s LS
- 5 o O B P
[ = @ v
= = n
C o L > ot -



~ Jewrse EDUCATION

DL
THE ASSOCIATED

Sewu Crmon s v Mpmcrom o L et

ALVIM 0. KATZ
SHAR

LEE L O AN
VICE Oam

VL CHARE Y, BOTWHAOK
BXECUTIVE DWReCTOR

November 21, 1995 % r([ f @ >

Mr. David and Barbara Hirschhorn

The Jacob and Hilda Blaustein Poundation, Inc.
Blaustein Building

P. O. Box 238

Baltimore, MD 21203

Dear David and Barbara:
I trust this letter finds you and the family in good health and spirits.

Pursuant to our recent telephone conversation, Gail Dorph and 1 had an
opportunity to meet with Dr. Barbara Neufeld in Boston last week, to discuss with
her our plans for the David Hirschhorn Colloquinm for Jewish Edacators
scheduled for Sunday, February 11, 1996.

David, I am delighted to inform you that Dr. Neufeld, one of the most outstanding
educators in the field of educational evaluation, is available to lead and facilitate
the session(s) relating to educational program evaluation and has prepared the
enclosed brief review of what we developed together in Boston with respect to the
format and content of the Colloguium.,

1 am also enclosing a copy of Dr. Neufeld’s resume, '

Gail Dorph, Dr, Neufeld, Marc Blattoer and I welcome the opportunity to meet
with you following your review of the cacloscd material

As you know, Marc Blattner who is coordimating the administration of the
Colloquium has aiready sert “hold-the-date-cards” to all invitees.

1 look forward to speaking with you at your earliest convenience.
With best wishes,
Sincerely yours,
Qk“mh.—_
Dr. Chaim Y. Botwinick

cc: Darrell D. Friedman

Dr. Gail Dorph
Marc Blattner i

Larry Ziffer

ASSOCIATED KATEGER Ill.iﬂfﬂ 101 WEST MOUNT ROYAL AVENUE  BALIMONE, MATTTLAND 712018781 MHONE (210) 7274828 FAX (410) 732-1177
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INITIAL THOUGHTS ON AN AFTERNOON OF PROGRAM EVALUATION

Tha major purposes of the initial evaluation sessions shouldibe to introduce
participants to| the field of evaluation and make them awaze of tha possibilities
and banefits of evaluaticn for their own conmtinuing work in Jewish Education.

| »
The afterncen wlll begin with an initial address of no lenqezihnn 45 minutes in
which Neufeld and Cutler will present information that describes evaluation as
& way of thinking, as a mathod of crafting questions that will 1) enable insiders
to the programs| as well as cutesiders to judgs the efficacy and ct.of program
faatures, and 2) provida them with information that can inform decigicne about
how to procesd.| . .
. L 4

We will i.dentu;“ the anxlety proveking featuras of evaluation and try to put them
in the context of a process designed to provide usable, important information:
¢ 1luvation as a learning cpportunity. In dealing with this issue, we will
discuss the naed for organizations te create a culture in which evaluation data
i usad primarily for growth rather than punishment. Hewever, we will note that
evaluation nl:brmn consequences and that can be to ths geood. :

We will deser different approaches to evaluation stressing that an evaluation
design can be most effective when it is driven by theory; that is, by ideas about
why a program Ls designed the way it is and how its components are thought to
contribute to the desired cutcomes. (1 am stating this in abstract terms hers;
in the session, we will use many concrete and relevant exanples, as we discussed,
pechaps taken the case of family education.) :

Aftar this introductory address, we plan to spend 45 minutes in a whole group
discussion in which participants lemrn to develop svaluation questions that might
provide them with data that would hslp them understand tha progress and outcomes
of thair family education projects. The goal of this sessicn will bs to devslop
examplaes of the kinds of questions that sn evaluation can address. We will taks
the quastions that participants gemsrate and sort them into types. Then we will
discuss seme of the issues that might be asscclated with gathering data with
which to addresa them.

|

A.ter a 15 minute break, we will rscenvene in small groups (how small?) to have
participants resad a brief descriptive case of Jewish education and practlce
developing evaluation questions. In their groups they will 1) devaelop no moze
than 3 amvaluation questions that thsy would like to Dba able €0 answer, 2)
desoridbe the xind of data they would want to have to answer the questicns, and
3) discuss the feasibility of what they have proposed. Neufsld and Cutler will
eit in on the groups’ work to facilitate and answer questions.

For the last hn'_Ll.f hour, the whole group will reconvene to discuss the different
groups’ evaluation questions and strategles and ask the pressnters additional
queaticns. (This is feeling very rushed; we’ll think more about the echedule.)

The lzst part of the program will ask participants to think of how thay might
1ike to evaluate the afterncon’s work and the presanters. What did they learn?
How do thay know? Wwhat else might they want to know? What can they evaluate
immediately? What might they have to evaluate over time?
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Bducation Matters, Inc. Harvard Graduate 3511001 V-

P.O. Bax| 1656 of Rdueatien :

Cambridge, MA 03238 454 Gutman Libracy 2 o
517=234-435%53 Canbridge, XA 021385 w-w:/" Wg-p

ERECATIOR
Ed.D. Harvard Gradnate School of Bducation 1984 ol i1

M.5. Southern Connecticut Stata Collegs 1975 4 )o\g“—
B.A. Univereity Collage of Arts and Bclences, New York Uni nityq»ro
(Political B8cience and Psychology) 19866
W ._,a)-'q )

TR m‘m%m on ult‘tnrlml, " .) Cambridge, MA X Wr/"\" S

Prasident/S8enior Research Asgociate
1978 — 1984 The Huron Instituts, Cambridgs, MA T\
Senior Research Aspoclate } \

mnnmz_mmumfu:um The Bdna Motonnell Clazk Foundatien,
Program fer ftudent Achievesment. Evaluation of Gontinuing Niddle School
Reform Leuisville, San Diego, Minmsapolis, Corpus Christi, Long Beach,
A, and Hamilton County/Chattancoga.

of Promising Practices for Urb
Crada.

The Annie E. Cassy Foundatien. B8tudy
an Students Making the Transition to Ninth

Prinvipal Bvaluator (10/93-9/98)1 Ths Jdana Meotonnell Clack Poundatlen,
Program for Disadvantaged Youth. Evaluation of Continuing Middle Sshsel
Reform 1? Baltimore, lLouisvilla, Milwaukee and San Dlego.

Senior Rasearch Associats (12/90-11/92); National Canter for Research on -
Teacher Learning, Michigan State University. GStudy of Tuachar Learning in tha
Contaxt of School Restructuring.

imp ation of Dr. Jamed Comer‘s School Development Prsject, Eartford, OT.
(4/91-4/%54)

The Bdna| MoConnaell Clark Poundationm, 'onq-zn for Disadvantaged Youth.
Bval pn of First Phase of Middle School Reform in Jackson, M3) chattancoga,
™H) and g Baach, CA. (10/92=~9/93)

Evaluation of Weaver High School’s "Coalition of Easential Schoole™ Resform,
Hertford, CT. (6/92-12/92)

Citibank| Paculty Project Evaluation, Coalitlon of Besential Schopls, Brown
Univessity. (4/90-8/92)

Improving the Mathematics Parformance of Low-Ashleving, Middle School
Studentsi A Teacher-Centersd Medel, Principal Bvaluator (6/50-6/91).

Decumenting the Growth of Profeesicnal Develspaent Schocls in Massachusetts,
(9/89=10/50). Mamsachygetts Field Center !9: Teaching and Learning.
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Bvaluat The School Devel nt Project in Mlddle sSchooler Yale Chila
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cisco, April 1595,

Sehesls of the 21st Century, Yale Univaraity,
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B. Leaxning RAbout Diversity While Learning to Teach.
Boston, April 1930.
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Reynote Presentation at the First Meeting of the
avelopnant Schoolm Network, Westborough, MA,

Paper presented

ional Dave

tional Author:'ﬂ
sette Professic D
30, 1%49,

9597 7£9:73L 2710 &b:91 (30L) 86 .1T- "AON

SpS2 2ES



=profesdional Practice Schools: Tha Cantext for Chmgn,' Pragantation at the
APFT T Conferencs, Washington, D. C., July 20, 1989.

*Nultiple Purposes and Mixed Msszages: Connecticut's Effort to Boost the
Status qf Teachers,” Paper pressnted at ABRA, San Francisco, March 1%89.

to Teach Prom Teacher Education Courees,® Papar prassnted at AZRA,

“Se Scheol Reform in the United states: Efforts to Respond to
Diversity.” 'Keynote Speaker at the Australian High School Principale’

g from the Pioneers) A Synthesis of Issues Rslevant to School/College
ations Designed to Create Frofessional Develeopment Schoola in
Massachusetta.” Papsr pressuted to COMTEC (Commonwealth Teacher Education

. Congortium), West SBpringfleld, aApril 2B, 1988,
*Bfforts tc Improva the Pleld Based Componant of Teacher Bducation in

Massachysetts: Preliminary Béfortw tc Create Professional Development
Schools.® Colleguium presanted at Michigan Stats University, April 21, 1ssa,

*Why Do |I Have to Learn That? Prospective Teachers’ Idaas About the
ance of the Subjects They Will Teach,” Papar presentsd at ARBRA, New

Import
Orlilnij April B, 1988.

Neufeld, B. Improving Principals’ Practice; The Influénce of Professional
Development on Principals’ ¥ork in middle School Raform Bfforts
pported by the Bdna McConnell Clark Foundation. 1995

Neufeld, B. and La Bue, M. A. The Implementation of tha Bchool Dsvelopaent
PTgrm in Hartford, CT. Final Bvaluation Report. 199¢. -

Naufaeld, B. Professional Practice Schools in Context: New Miztures
of I Authority. In M. Levine (Bditor)

LY AL oy 4
age Praesu. 199%92.

astitutional

P::jutz Ssocnd Formative Evaluation Report, BEducation Matters,
Inc. Movembar 19%1.

Nsufeld, B. Professional Development Schools in Massachusetts:
Maintenance and Orowth. Maggachusetts Fleld Center for Teaching and
Learning. June 1991,

Nesufeld, B. and cutler, A. B., The Citibank Coalition Paculty
njﬁ:lggérat Formative Bvaluztion Repert, Rducation Matterse., Ine.
o .

Neufeld, B. Classroom Nanagement and Instructional Strategieas
for the Disadvantaged Learner: BSoma Thoughts About the Nature of the
Problem. In M. 6. Ruapp and P. M, Shields ( Bakt adling

1\

Neufeld, B. Pinal Bvaluation Report: Connecticut’s Cooperating Teacher
aining Program - Implementation Year 1987-1988. Cambridge, MA:
cation Katters, Inc. NMarch 1589%.
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Reufeld, B. and Haavind, 5. egs Dev nt -
uhmh,.mwmn_mnlt- Mageachusetts Field
Canter for c and Learaing, Bridgewnter, MA. June 1538.

Neufald, B. and Young, J. Writing te lLearn in the Washington,

D C. Public Secondery Schoole: An Bvaluation of First Year
{qplmun. Propared for the Council en Bacie Rducation, Juns

Neufeld B., mﬂj'; Aoy and Jm‘”f C. stmﬂin' the
1 %: of Cooperating Tewachers. ZThe Clgaring House. Vol.61 (7) Mareh

Neufeld, B. “Evaluating the xffective Teaching Rassarch.” Rapvard
Lagsar, vol. I No. §, November 1985,

Neufeld, B,, Gabla, R., and Iwanicki, B. Hartford Effective Schoolse
Initlative Evaluation Reports: 1) Planning Phase Report, July 1984)

2)| Summer Iastituts Report, September 1984; 1) Fall Isplementation

Mpu:t, Tebruary 1985; 4) Final Implamentation Year Repert,

st 198S.

«p Haoufeld, B., and Miles, M.B. Effective Schoole Programs in
8choole: BSoclal Promotian or MNovement Dy Merit? Phi Deglta
Eappan, Vol. 65, No. 10, June 198¢.

Tazzar; B., NMaufeld, B., and Miles, X.B. Effective S0h0OCLls Programs in
K Schools: Implications for Pollicy, Practice!and Resessch. Paper
195? the Naticnal Cormisaion en Hzxcellance in Bdueation,
’ [ ]
l

Milem, M.B., Farrar, E., and Neufeld, B. The Extent of Adeption of

Sffective Schools Progzams. Paper pared for the Katicnal -
pmiseion en Excellence in mg:ug:: January 1983,

sagchi The Message for Segondary Schooles. Paper prepared for

Mational Commission on Bxcellance (A Education, Jaauary 1983.

Reprinted in Carlsen, R.V. and Ducharme, B.R. mwz‘mx
Ioprovement University Prsas of America, Spring 1986.

|
Neufeld, B. Making Passive Students Active. REducation Wegk.
Rovembsr 10, 1%82.

mnmz%s.. Yarrar, ., and Mileg, M.B. Review of Effective Schools

vation in S=hools., JEducatlgosl Leadazship, 35, (4) January 15982.

Cohen, D.K. and Neufeld, B. The Pailuse of High Schools and ths Progress
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SSCB$ type neufeld.agn

From: IN%"73321.1220@compuserve.com" "Alan" 26-DEC-1995 06:57:01.81
To: IN%"neufelba@hugsel.harvard.edu" "Barbara Neufeld"”
Subj: jAN 21ST CONSULTATION ON EVAL. INST.

Barbara hi,

I am sitting in Jerusalem with Adam Gamoran and we have been thinking about
our meeting on the morning of Jan. 21st re the Evlauation Institute.

My suggestion is that the two and a half hours or so that we have be roughly
divided into 2 parts:

a. Adam and Ellen (with Gail and me in support) should talk through our
present thinking about the needs which such a program will serve and how

it could be designed and operated. This would include our preliminary thoughts
about the curriculum and the participants. As I mentioned when we met in
Cambridge, we have deliberately not taken this design past a very initial stage,
anticipating that the person who leads the Instititute would flelsh out the
design.

b. You would share with us both past experience that you (or maybe others) have

had in the training of evaluators and thoughts you may have for how such a
program would work, content-wise and organizationally.

I hope you have:

a. Adam’s initial memo presented to our Steering Committee describing
the idea of an institute.

b. The paper from the CIJE JESNA consultation on the topic.

Ce The set of materials we sent to David Hirschorn - if you don’t have

those, Debra in my office in New york will sned them to you.
Looking forward to seeing you - have e-mailed Eddy separately.
" .
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MEMORANDUM

TO: Alan Hoffman
Gail Dorph
Barry Holtz
Adam Gamoran
Ellen Goldring
Bill Robinson

Jon Woocher
Paul Flexner
David Shluker

FROM: Leora Isaacs
SUBJECT: Evaluation Consortium

DATE: January 5, 1996

I'd like to share some thoughts on next steps for our collaboration, having had the opportunity
to meet with Ellen at the GA and to review some very helpful feedback from Mark Gurvis and
Susan Austin.

The following is a further revision of the draft proposal to establish a CUE-JESNA Evaluation
Consortium. It draws heavily on Susan’s reponse and incorporates elements of Mark’s
feedback and the issues that Ellen and I identified during our conversation.

I'd like to suggest that we share initial reactions to this draft via the internet, and set a time
early in January for our respective staffs to meet to decide how to proceed.

I'd also like to suggest that we seriously consider Susan Austin as director of the Consortium,
and that if she is approached, that she be involved in our deliberations sooner than later. Her
expertise and availability make her an excellent candidate for the position. I do not believe
that her location (San Francisco) poses any major obstacle in light of electronic (and other)
communication, and the fact that participating communities are likely to be located across
North America.

I look forward to continuing our discussions on this matter.



DRAFT PROPOSAL 3

CIJE-JESNA EVALUATION CONSORTIUM!
Overview:

This proposal outlines a three year initial effort that will result in a cost-efficient and effective
model program for building local capacities for conducting ongoing evaluation of Jewish
education programs in communitied throughout North America. The outstanding feature of
this model will be the development of an Evaluation Consortium designed to provide ongoing
evaluation assistance, networking and support to all participating programs. The design and
implementation of this project will be the shared responsibility of JESNA and CIJE. Partial
funding of the Consortium will be provided by participating communities.

Rationale for Developing an Evaluation Consortium:

1) JESNA and CIJE are increasingly recognized as national resources for consultation,
planning and conducting Jewish educational program evaluations. Demands for CUE’s
and JESNA'’s consultaiton and assistance in conducting evaluations for communities

(and national programs) have increased far beyond the agencies’ capacity.

2) This demand arisesfrom increased recognition in the field of the value of basing
decisions on substantive information (e.g., CIJE’s study of educators).

3) In addition, more and more of the newly funded (continuity) programs are setting aside
funds for evaluation, and as a result they are looking to JESNA and CIJE for
assistance.

&y Ongoing support and technical assistance to Jewish education programs will serve
JESNA’s and CIJE’s interests to build local capacities for undertaking ongoing
evaluation.

3) Ongoing evaluation support holds more promise for educational improvement than
episodic external evaluation by a distant agency or by outside evaluators.

Evaluation Consortium Goals:
1) To provide Consortium participants with evaluation planning and implementation skills.

2) To provide Consortium participants with ongoing networking and support for their

'"This document is draws heavily on the formulation of Dr. Susan Austin. It incorporates
feedback from the consultation held on November 3, 1995, written feedback from Mark Gurvis
and subsequent discussions with Dr. Ellen Goldring.



evaluation efforts.

To enable CIJE and JESNA to gather, interpret and disseminate information about

3)

Jewish educational program evaluation efforts.

Time Frame:

1) A three year time frame provides an opportunity to incrementlly expand the
Consortium with increasing numbers of participating communities, to maximize
learning from initial small scale efforts, and to constantly adjust and modify
Consortium practices.

2) After three years it will be necessary to re-assess community needs and determine the
future of the collaboration.

Participants:

1) Application for Consortium membership will be open to federated Jewish communities
in North America that are interested in developing local capacities for evaluating
Jewish educational programs and are willing and able to assume the responsibilities for
human and financial resources stipulated below.

2) Selection of participating communities will be determined in part by the criteria
stipulated in the “phase-in” plan described below.

3) Proposed “phase-in” plan for increasing the number of participants:

Year 1 (Pilot Phase)

> Six federated Jewish communities in North America

> The six communities will represent three different stages of
development:

a) communities that are earliest stages of planning Jewish

education/continuity initiatives, and that will be able to incorporate an
evaluation design into their initial planning. (In all likelihood, these will
tend to be smaller and intermediate-size communities);

b) communities that are beginning to implement programs, and that may or
may not have an evaluation component in place; '

c) communities that are already into implementation but have no evaluation
component in place or may need help with implementing/refining their
existing evaluation plan.



> An effort will be made to see that there are two communities that meet
the description of each of the three stages. In this way, pairs of similar
communities will be addressing similar challenges and will be able to
provide mutual support and shared learning.

Year 2 (Post Pilot Phase)
> Twelve federated communities in North America

> Six slots will be reserved for the pilot group and six slots for newcomers
(two at each stage of development).

Year 3 (Full Implementation Phase)

» Eighteen federated communities in North America

> Twelve slots will be reserved for prior participants and six slots for
newcomers (with even distribution among the three developmental
stages)

Overview of Implementation Phases
Key Features of the Evaluation Consortium
- Community Teams®

Each participating community will create an Evaluation Consortium Team to
include:

> local staff responsible for conducting evaluation (e.g., from Federation,
Central Agency for Jewish Education, Continuity Commission)

> Overseeing federation professional

2 An important aspect of creating this team will be selection of the local evaluation
expert and local staff responsible for conducting the evaluation. It will be
necessary to develop criteria and to guide participating communities in making
their selections.

The match between community needs, evaluators and evaluation experts will be
critical. In some cases, it may be necessary to help smaller and/or more distant
communities locate and identify evaluation experts outside (but in relatively close
proximity to) their communities.



Key lay leader

Local evaluation expert (with training in social science research at the
Ph.D. level and experience in research on education, communities,
public agencies, or related areas)

Institutes

Evaluation Consortium Teams will participate in 2 two-day institutes
during their first year of participation, and 1 two-day institute during
each subsequent year.

The institutes will provide in-depth sessions on such topics as the
“getting ready” stage of evaluation (including issues of advocacy,
financial resources, coordination, timing, planning, risk-taking and
management); strategies for evaluating program effectiveness and
efficiency, on program outcomes, on using evaluation data for making
mid-course corrections, and strategies on sharing evaluation findings
with the community. There will be separate track to accomodate
different developmental stages of participating communities.

Ongoing Support and Networking Among Participating Programs

Create and share an easily accessible bank of Jewish education
evaluation tools (e.g., surveys, interview protocols).

Develop and promote an “on-line” system of communication among
participating communities (via e-mail, listserve, etc.).

Promote the use of 24 regular teleconferences annually planned by
participating communities in which special challenges and innovative
solutions are explored.

Administrative and Staffing Structure

Advisory committee

The Advisory Committee of the Consortium shall include:

1Y)

2)

Professional staff from CIJE and JESNA (i.e., the Executive Directors of CIJE
and JESNA, as well as staff with primary responsiblity for research and
evaluation).

Two academic advisors (with expertise in program evaluation in Jewish



education)

3) Two community-based professionals (e.g., planners with primary involvement
with Jewish education/continuity issues, lead community professional staff)

Professional Staff

The Professional Staff of the Consortium shall consist of:

1) Director (.5 FTE)

The Director will:

a)

b)

c)

d)

€)

work with the Advisory Committee to continue to design and implement
plans for the Consortium.

help select participating communities.

consult with and assist communities in identifying/locating team
members, particularly evaluators and local evaluation experts.

design and implement the curriculum and programs for the institutes and
teleconferences.

provide ongoing support and serve as a resource to communities by
moderating the listserve, facilitating networking between consortium
communities and providing consultation on a limited basis.

A highly experienced and “connected” educational evaluator with knowledge of
the organization and politics of the Jewish community would be the ideal
candidate.

The Director will oversee the work of the Administrative Assistant and
Research Assistant and will report to the Advisory Committee.

2) Administrative Assistant (.5 FTE)

The Administrative Assistant will provide office and administrative support to
the Director and Research Assistant.



3)

Budget

Research Assistant (.5 FTE)

The Research Assistant will help the Director collect and disseminate research
and evaluation resources for Consortium members, organize and disseminate
“products” of the Consortium, and assist in organizing and administering the
Institutes and teleconferences. A doctoral student in Jewish education with an
interest (and experience) in social science, evaluation and/or educational
research would be the ideal candidate for this position.

Funding Sources

1)

2)

Funds for staff salaries and overhead (including all administrative costs) will be
assumed by JESNA and CIJE through regular budget and/or grant funding.

Participating communities will:
a) contribute an annual fee to the maintenance ofthe Consortium and its
related services;

b) cover travel, room and board costs associated with participation of team
members in the Institutes (and teleconferences);

c) dedicate an amount equivalent to 8-10% of its budget (of programs
under consideration) for evaluation.



From:z INE"7 4174 .3%35acompuserves.com” "Bill Reotinson" 18=JAN=1996 20:07:207.75

Toz IME"GAMORANDs scewisc.equ"” "INTERNET :GAMCRANRSSC.wisceedu"
€Cz
Sub j: filters

Return=path: €74104.333153compuserve.comd

Received: from eunice .ssc.wisc.pdu by ssc.uisc.ecu (PMDF V5,.0=5 #12975)
id <DLI0A2RPSOGGNL?5 2(Asscawiscapcu? for gamorardssc.wisc.edu; Thue
18 Jan 1996 20:06:57 =0600 (CST)

Received: from arl=imag=7.compuserve.com by eunice.ssc.wisc.edu; id AA27722;
565 /743; Thu, 18 Jan 1996 20:09:15 =0600

Received: by arl=img=7.compuserve.com (8 .,6.10/75.550515) id VAA28730: Thu»
18 Jan 1996 21:06:224 =0500

Date: Thus 18 Jan 1796 14240204 =0500 CFST)

From: Bill Robinson 74104 .73350conpuserve..ccom)

Subjects: filters

To: "INTERNFT :CAMDRAN Asscawisc.edu® CGAMORANGssc.wisceedu?

Message=id: (Q6N118194004_74104.3325_GHO38=1GCcmpuServe.COM>
Content=trans fer-encoding: 7BIT

As T mentioned in the Llast e=mails, the filter is:

TITLYPR? does not equal 1 & WORKSHCP equals 1

AL50N, you have tc make certain that:

- There are NN user~defined missing values on TOILYYR2!

- 99 js still defined as missing on WORKSPANOD,

= (It doesn*t matter i1 0 is defined as missing cn WORKSHOP.)

LThe problem with the latter versicns of the data turned out to be that I had
not removed the user-defined missing value (0) cr TOTLYRRZ.]

Wnen you run the corralation or recgression, you shoulc have 574 cases.

Bitl



From: ING"7T 4104373 58compuserve.com” "Bill Robtinson" 264=JAN=1996 10:30:43.01

Tos IN%"?%321.17?20Gcompuservescom” "Alan Hoffmann®

] IN%"72321.121 7acompuserves.com” "Gail Lorph", IN%"gamorandssc.wisc.edu"
“"ELlen Goldring", 1NR"73321.1221acompuserve.con” "Barry Holtz"

Subj: JESMA's view of the Evaluation Insitute

Return=path: <74104.3 %25dcompuserve.com>

Received: from eunice «55C.Wisc.prdu by sscewisce.ecu (PMOF V5.0=5 #12975)
id <0LTODPVUZAYCCPUVZINCASScawiscarau? for gamorandisscawisc.edu; Wed,
24 Jan 1996 10:30:29 =0600 (CS5T)

Received: from arl=img=i.compuserve.com by eunice.ssc.wisc.edu; id AA23184;
5«65/43; Weds 24 Jan 1996 10:32:4E =0600

Receijved: by arl=ima=4.compuserve.com (R .6.10/5.550515) id LAAO7621: Wed.,
24 Jan 10948 11:20:41 =0500

Date: Med, 24 Jan 19296 11:22:00 =0500 (FST)

From: BilLl Pobinson <74104.7375Aconmpuserve..com’

Subject: JESNA's view cf the Fvaluation Insitute

Ta: Alan Hoffmann (73%21.1270Rcompuserve .com)

Ce: Gail Porph €72321 .1217dcompuserve.comd»
Adam Gamoran <{qamoranassca.wisce.edud,
“llen Goldring <goldrieb@ctrvaxs.vancerbilt.edud.,
Jarry Holtz <¢73321.12Zlacompuserve.com?

Message=id: (26012416 2800_74104.3335_GHA97=18CompuServe.COM>

Content—=trans fer=encoding: 7BT1

Per Alan's request, the following Llists the significant differences between
JESNA*'s view of the Evaluation Insitute (Consortium) as found in Leora Isaac's
memo of 1/5/96 and our C(implicit) viewa

ALL page numbers refer to Leora Isaac's 1/5/94 memo:

l. On page 1 (and on pege 4), JFSNA sugoests that the participants will Learn
how to do evaluation (in general). [According to the memor, the participants will
not necessarily learn about evaluation in Jewish education or the
communal/Federation cortext in which evaluation will take place.]

2. On page 2?2, JFSMA suggests a three=year time frame after which the continued
n2ed for the Corsortiunm is (re)assessed and its future determined.

3. On pages 2=3, JESNA suggests that the first cchort consist of 6 communities
(2 from each of the three Federaticn sizes)i each year another 6 are added
(again, 2 from each of the three Federation sizes),

4e 0n page &4, JESNA suggests having 2 two~cay seminars during the first year of
participation ana 1 twc=day seminar durina each subsequent year.

S« On pages 5=&, JESNA suagests the follaowing gprofessional staff be hired:
Director (.5 FTE), Adminsitrative Assistant (.5 FTE), Research Assistant (.5
FETE Ya

6. On page 6, JESNA sugoests that communities (a) contribute an annual fee, (D)
pay travel, room and hcard costs for participants, and (c) dedicate 84 - 10% of
program budagets (for programs uncer cons ideratior??) for evaluation. [CIJE has
not defined in detail the costs to communties, yet.]

"Adam Gamoran".

IN%"goldriebactrvax.vanderbilt.edu"



Froms INE"n
To: IN%"7
4 IM%"?
"FlLlen Golg
Subj: RFz C

Return=path?®
Received: fro
id ¢01T1FvV@2
2?0 Feb 19294
Recejved: fro
Tue, 20 Feb
Received: fro

id <O1I1FX0G

20 Feb 1994
Date: Tue, 20
Fraom: neufelb
Subject: Pe:
In=reply=to:
oz Alan <733
Cc: Gail Porp

Adam Gamoran

Sllen Goldri
Merssane=jds ¢
MIME=-versiaon:
Cointent=type:
Content=trans

Alanes
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eufelbaa HLGSEL1 .HARVARL.EDU" 20=-FFE=1994 15217:%8.20
2371.122Nacompuserve.com” "Alan"
23?21.121 7acompuserve.com” "Gail Corph",
ring", IMi"neufel badHUGSE 1. HARVARL JENPU"
LE VELAND

INE"GAMORANASSCuWiscaedu”

CNFUFELB AaHUGSFl. HARVARLU.EDL>
M PUNICE «SSCeWiSCaPadU by sSscewisca.ecu (PMOF V5,.0=5 #12975)
AP 20P192XFlAsscawisceroud for ganorardsscewisc.edu; Tues
15:17:21 =0400 (CST)
m hugsel .harvard.edu by eunice.sscewisc.edui id AAD33IZ3: 5.65/43;
1696 13: 1£€:56 =0600
m HUGSFLl FARVARDLEDPU by HUGSEl.HARVARD.LEDU (PMDF V5.0=6 #4714)
R55CN0G2 TERHUGSEY .HARVARD JEQUD? Tue.
16214235 =05%0 (FST)
Feb 1296 16:14:55 =0500 (EST)
ag HUGSEL JFARVARDLEDU
CLFVFLAND
€9402201 95003 _73321 J1220_FHM44=-30ConpuServe.COMD
21.17200 cempuserve.com®
h €?72321.1217dcompuserve.cond»
{GAMORANGSSCaWiSCaedud,
ng {GOLDPRIFBActrvax.vanderbilt.ediu®, neufelbadHUGSEL. HARVARD.EDU
Pine.PMDF ,3.921.960220160047 .749750A=100000AHUGSE1 . HARVARD.EDUS
1.0
TEXT/PLAIN;
fer=encoding:

charset=LS=ASCII
7BIT

rythina! 1 read my e-mail earlier, before your message had
just aot off the phore with Sheila Allenick who wanted my
ty numper! I willinaly gave it ard asked her ta have you

h furtner details. Did you write this before she called

T will call and make arramgements ard let you know what they
able to get e-mail or this acccunt when you are back in

gc you leave the U557

meeting c¢n Sungay very much, although I aidn't think of
cnly "real" summer person there until you mentioned it
shaktbats, | will re=read Soleveitchik's (sp?) long essay on
Jewish oractice ang the 4ncreasirg role of formal

ther than the home ang informal practice, on defining its
may have relevance for the oiscussicn of the BIG guestion
osead: what is the role ot education in Jewish continuity?
rticle stimulating anc somewhat disheartening the first time

Lightened by your comment that | have come to know what |
wish practice "anthropologically." This is largely true,
dn*t thought of it either. One ot the things I necticea
start af ny relationstip with Fadje is that people take me
ne in on the thinas they don't really do in their

is was always by way cof assuring nme, quite genuinely, that 1
as a newccmer to the chbservant worlc. 1 could write a
on., for example, what some Crthgdox women do while theip
at shul or Saturday mornima. Tt isn't cooking

o terribly forbhidaen, but it might te listening tc the

e have told me stories of Maimorices because they want to
s with sonecne who has no stake ir the school and won't

a traitor. On the other handg, T have developed Little
text thnat | didn't have befcrer because 1 don't read it.

“Adam Gamoran".

IN%"GULORIEBActrvaxa.vanderbilt.edu"



The closest I come is ciscussions cf the Saturcay torah portion at lunche
Sa, I am looking forward to the summer seminar as a beginning and as an
ent ity of its cwn in which a aroup of us can learn together and figure

o4t what we can do next with respect to Jewish continuity.

I'LL he back in touch soon. PRarbara



From: IN%"neu felbaa HLGSEL . HARVARL.EDU" 9=MAR=199A 19:30:45.7%

"Adam Gamoran"., IN%"golarieb@ctrvax.vanderbilt.ed

Tos IMR"73321.12205compuservescom” "Alan kotfman", IN%"gamorandsscewiscaedu”

u" "Ellen fGoldring", IN§Y"neufelbaaHUGSE 1.hARVARC.EDU", IN%"73321.1217acompuserve.com” "Gail UDorpn"
GGs

Subi: Cleve lang

Return=path: <NEUFELB AaHUGSF1l.HARVARDL.EDULD
Received: from eunice «SScewisc.rou by sscewisc.ecu (PMDF V5,.0=5 #12975)
id <0L125GTDPJVKDLICYLRsscawiscaroud tor gamorandssc.wisc.edu; Sat,
29 Mar 1996 19:30:41 =0600 (CST)
Received: from huasel sharvardeedu bty eunice.sscewisc.eaui id AAD4LRG2: 5.65/43;
Sat, 09 Mar 1666 12:3(¢:18 =QA0N
Recejved: from HUGSE1l JKARVARDLEDPU by HUASEL1.HARVARD.EDU (PMDF yS5.0=4 #4715)
fd (NLT25BULAABLOOLN YFAHUGSEYI JHARVARDLEDU D! Sat.
N? Mar 1996 20 :2P:28 =0500 (EST)
Date: Sat, 09 Mar 1294 20:2%:27 =-0500 (EST)
From: neufelbaa“UGS51 JFARVARD.EDU
Sub jeetr Clevel and
Toz Alan Hoffman <7%321.1720dcompuserves com? .
Ad am Gamoran < namoranassc.WiSce.edud,
fllen foldring Cgoldriebdctrvaxsvanaerbilteedud, neufelba@HUGSEL1. HARVARD.EDU,
Sail Dorph <737 21,12170compuserve .com>
Message=id: (Pine.PYDF.3.21.9A0309200901 .217€R1A=100000RHUGSE1.HARVARDLEDU?
MIMF=version: -0
Content=-type: EXT/ZPLAIM; charset=LS=ASCII
Content=trans fer=encoding: 7811

—

I've just read the material that T got from Cleveland ang it is quite
inpressive to see the range of projects that they have underway and their
coh erences One could almost call it "systemic reforma." If it is that.
it's the first time I've actually seen it for real! The materials that |
read include the Commissionon Jewish continuity update report 1/96: the
1Y0 4=1995 Annual Resort of the JECC, and the Goocman and Tammivaara
proposal to stucy the professional Llives of Jewish Educators and evaluate
five COJC programs in (leveland. 1've geone back over my notes about the
evaluation institute ard what I might want to Learn from this visits, but
I am still not yet sure of whether I might miss key auestions during
this visita. Scer I am askina for help. khat are some of the questions
you think I ought to ask?

Here are some that ! hsve developec, roughly, sa far. They are not
worded correctly: they are just sone fgeas.

l. What kind ¢f evalugtion information 0o they reed? This might dinclude
some questions 2bout whether they want to know akout the processs

contents, and outcome of proarams: whether they want intcrmation with which
t> improve programs as wel l as make decisions abcut whether to continue
taem, and so forth.

2« Mhat henefits have they founa to having this kind of information, if
they have any cf it so far? What benefits tc the evaluation orocess?

5. MWhat are scme of the concerns they face in attempting to deal with
tne information that they might get? Are there constituents, in other
wordses who might be upset by data/intformation? PFight informatijon fan the
flames of some cn=going aerbates to no gocd end? Are there any concerns/
issues raised by the process of evaluation itselt?

4e How have they gone abtout finaing/develcping the expertise to do the
evaluation work? Wnat do they know about the pecole they have hired?



What recommends them, in other worcs? It th
prol of peonle who do this work (evaluation)
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I found the Cleveland experience to be stimulating, enlightening, and
troublings Quite a Lot for just ore day. The people were terrific both
17 their personal wil lingness to take the time tc talk to me and in their
insights into the issues that they are attempting to change.

I'm not going to report in any detail herei 1 will do that in writing at
a Later date. Auyt, it seems clear to me that ane of the major dilemmas
tacing people who design and implement programs is lack of an image of
wnat would be a satis factory or good outcome. Ccupled with this is the
notion that ever if t hey could come up with a gocd description of the
outcomes it woula prohably differ ty dencminatior. Anc, if it differed
oy denomination., it might satisfy the denominaticn but not strengthen the
prospect of Jewish continuity. In a nutshelli standaras are the issue
heare: what is good encugh by way cf Jewish kncwledae, practice, affect
to insure some qgreater degrere of ccntinuity. Anc, who shoula gecide.
Tnese are difficult questions, and they seemed t¢ permeate all of the
giscussions.

We did talk about evaluvation ot specific programs and we talkea about
programs and how they might fit together in to a gestalt that might
influence Jewish identity. 1t was a thoughttul cay of conversations.

I think that people were reasonably comfortable with me; don't think 1
made any great religious faux pas. You' Ll probakly hear of them if [ did.

If anything, T think tke problem ot Jewish ccntinuity is more caomplex and
problemmatic than I t hcught when my plane tock otf from Boston. More to
comes

Gails if T can bother you acain with my gquesticn: wWwhat do you know about
the travel hudget for the summer? Barbara
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What recommends them, in other worcs? T+t they trink about incr=asing the
Pl of people who 46 this work (evaluation)., whet knowledge, skill,
Clargcteristics ao they consider essential?

2« How have the different nrojects responded ta the evaluations?

O+ What is the role ot the JFCT ard/or the grcjects/schools themselves
17 shapino the ayaluation quecstions? In reaging interir reports and
méking comments? and so forth?

7« What are their thoughts about how putlic trhey will be about the findings?

d. Jhen they Loak to the future with respect to evaluation, what would
they Like to know an¢ te able to d¢ better thar they know and ¢o it now?

I can imacine answers to these questions helgirg me to understand what
Mght be 2 "best use®” scenarin. What am ! missirg? Am I even close to
38T ting the kirec of information that miaht ferward my purpose?

I Leave on a 4:15%am f Llioht Tuesday morping, March 12, so any caomments you
M3y nave by Monaday nigkrts | woulg truly apgreciate. Thanks a Lot. Barbara
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My recommendation is tc ask Adrienne Ranks, not Susan Shevitz.

Alt hough we have not favored Adrienne's apprcach of enteringe.
evaluatinag, anc Lleavings T don't think that woulc be a drawback
in this case. She wr ites professicnally and is a well=known
a1d widely useg evaluator.

Ainette also thinks Adrienne would be acceptable. Here are her
comment sz

>4i Adam.

b

>Just to say that of the list you suggests

>I too would gc with the name you put forward.

>1 believe that if there no irreconcilable difterences of
>view between the content you want for the manval and
2that person's views (and I don't think there zre = though
>this should be checkec) vyour suggestion is viable,

> base myself on reading several research pieces by that
?xerson over the recent years.

> ar whatever this {s worth.

annette
2

In contrast, 1 have not been impressed by Susan Shevitz's
writing, which 1 have seen in connection with the Research
Network and a few tnings she has sent to me ocver the years.
Please keep this opinicn confidentials She was tine at our
cansultation with JES5NA, but T am concerneg abcut the writing.
Perhaps you have seen nore polishec items that wculd lLead to

a dif ferent conclusion.

Adam
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To: Alan Hoffman

0 Karen Barth, Gail Dorph
From: Barbara Neufeld

Date: November 10, 1996

Attached is the revised proposal that [ wrote for the Evaluation Institute. It incorporates
suggestions that Gail Dorph provided when we spoke Thursday evening last week. Also
attached is a revised budget without travel costs. This budget is larger than the initial one,
but more reflective of the actual time demands of setting up the Institutc and making sure
that it sets in motion a process of developing capacity. I do not think there is much value in
merely providing a series of workshops. In addition, | am quite sure that if too little time is
allocated to key personnel, they will be too fragmented in their work obligations to give this
CIJE work sufficient attention.

Let me know what you think of the revisions. Not all of them are reflected in Avi’s
proposal because he did not have them. In addition, he had to abbreviate the plans in order
to write a focused and appropriately brief overall proposal. 1 want you to see the larger plan
and rationale for the activities.

I should add that this proposal is not yet reflective of changes that might occur as a result of
meetings with the proposed Advisory Board. It is my own, individual best thinking about
what to do.

I remain excited at the prospect of gelting this enterprise up and running. I remain unclear
about the organizational arrangements with CIJE that will be involved and worry some about
that coordination piece and the time that it may take. Sometime soon, we should probably
deal with this and other loose ends.

I will be in my office most of tomorrow, Monday, November 11, if you want to talk. You
can phone me at 617-234-4353, my direct line, and leave a voice mail about a good time
before 5:00pm if you would like to talk.

Please give copies of this to Karen and to Gail. Thanks.

ala_Sa'Z.-Z%U {25

®
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Proposal to Develop and Implement
an Evaluation Institute
for Jewish Education

Barbara Neufeld
Education Matters, Inc.
November 7, 1996

Conceptualizing a Role for Evaluation in Jewish Education

Research and evaluation designed to address questions of purpose, practice and outcome in
Jewish education can create the capacity within Jewish schools, agencies, and communities to
1) collect, analyze and use systematic data to inform program development, and, 2) use such
information to assess and improve educational impact in light of articulated goals.

Therefore, it is with great enthusiasm that Education Matters, Inc. submits a proposal to
develop an evaluation institute focused on these goals.

To accomplish its goals, the evaluation institute must establish inquiry and data use as
integral parts of Jewish education and decision making. With this in mind, we believe that
the evaluation institute will have as its initial task the development of a constituency for its
services. It will have to create a desire for data and evidence that collecting and using such
data is a) feasible, and b) more positive than negative in its impact. We propose a strategy
for the initial 18 months of the institute designed to accomplish this task,

Strategy for the Initial Phase of the Institute

Before we present our design for the initial phase of the institute, we want to lay out our
assumptions about the current conditions of Jewish organizations with respect to their likely
interest in evaluation information.

First, we understand that significant numbers of educators, lay leaders and funders feel
unsure about what is "working” with respect to their long and short-term educational goals.
They may know, for example, whether students like or dislike a program, but this
information does not tell them about the extent to which or for whom the program is
achieving its goals. Jewish educators are not alone in this concern; those involved in general
education are often puzzled about the impact of their own programs and practices.

Second, without information about the connections between programs, practices and
outcomes, educators, lay leaders and funders have difficulty setting priorities, making
decisions, and developing arguments with which to convince each other and constituents
about their programmatic choices. They have difficulty answering at least three questions:

® How do we know whether, to what extent, and for whom our programs are
working?
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® How do we decide which programs/practices can be improved and which
should be terminated?
¢ How do we decide what is worth funding?

Information generated from systematic program evaluation can provide information about the
first of these questions. With that information, all interested parties can be in a better
position to make informed decisions with regard to the second and third questions.

The difficulty in getting to the point of having and using information derives from traditional
meanings/experiences associated with the term evaluation. For many, the term is
synonymous with compliance and accountability and conjures up feelings of fear. Certainly,
evaluation information can and should be used for such purposes. However, in proposing the
establishment of an evaluation institute we are proposing a strategy that will enable

educators, lay leaders and funders to value multiple uses of data.

We propose an evaluation institute that works to transform the culture of Jewish educators,
lay leaders and funders into one that values learning from research; Jewish education that
educates and is educated in the process of educating so that it can alter, expand or terminate
programs and practices as necessary. The result should be Jewish education that is more
effective in accomplishing the goals of those who fund and provide it.

Creating this learning enterprise may seem like a long route to a desired goal. One might
ask, why not just let educators and lay leaders know that along with the funding for new
programs will come an evaluation component? This would be simpler than creating the kind
of inquiring community of educators that we propose. But, we argue, it will not expand the
capacity of the Jewish education community to improve its programs because it will be an
outside requirement rather than an educational strategy integral to educators” work.

What we propose is to bring those who provide education into the evaluation forefront so that
they, as well as lay leaders and funders have a great stake in garnering information about
their programs and making changes that will most likely lead to their improvement. We
propose to do this by providing participants in the institute with the opportunity to a) use
evaluation techniques to answer questions that they want to answer, and b) learn how to
appropriately use cvaluation findings to make decisions about programs and practices.

(Should we say something here to the effect that the Institute will be run out of
Education Matters, Inc., but that it will be done with the collaboration and in-kind
support (of human/financial resources) of the CWE? Or, should the proposal be for an
entirely free-standing enterprise? In either case, we need to build in some evaluation of
the institute itself by the some credible agency, perhaps.)

NOTE NEW TEXT HERE: Done in bold.

Our strategy is two-pronged. First, we want to identify participants who are ready to
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learn about evaluation and anticipate some benefit from the effort. Such individuals might
come from the Lead Communities and from others that are participating in, for example, the
Teacher Educator Institute. Involving participants who are already making changes in
professional development or other aspects of their educational programs makes it likely that
they will be able to develop evaluation questions they would like to answer with data. Such
participants will likely also understand the developmental aspect of the evaluation institute
and have an interest in shaping its work to be useful to participants. Finally, assuming
positive outcomes from the institute, participants will have learned a great deal about
evaluation and they will be able to serve as spokespersons for the benefits of evaluation and
the evaluation institute for Jewish education.

Second, we wanot to identify individuals currently knowledgeable about evaluation but
but relatively uninvoived in conducting evaluations in Jewish Education. These
individuals, who we will call Evaluation Associates, will participate in a training
program provided by the Institute and they will serve as evaluation support for the
initial participants both during the Institute’s workshops and between Institute
workshops when participants are collecting their data.

In describing the Institute’s planned workshops for Year I, we will talk about these two
prongs one at a time. However, we stress that they are integrated from the outset and
each serve to support the development of the other.

At the outset of the evaluation institute’s work, we intend to create and then call a meeting of
an Advisory Board to help design the initial program offerings in line with the ideas
presented in this proposal. Prior to the advice of such a board, we suggest the following set
of activities for the initial institute endeavors.

Focus #1: The Communal Participants.

1. We will develop some written materials about the Institute, its staff, and it’s initial
purposes and distribute these to sites we wish to attract to the first series of workshops.
These written materials will also describe the location, cost structure and dates of the
workshops. We will identify between four and six communitics that have an interest in
participating in an evaluation institute seminar. Interest can rest at the community level
and/or the individual institution level. Then we will obtain that community’s commitment to
send/fund a team of appropriate representatives (teachers, principals, lay leaders, for
example) to a two or three day evaluation institute scminar where team members will learn
the basics of evaluation as an enterprise. We will also obtain a commitment from a sample
of funders connected with the attending site to attend the initial institute.

2. Next, we will send an evaluation institute representative to the community to help it
generate a question or questions that it would like to address with data generated through
evaluation. One of the important outcomes of this phase of the institute’s work will be
helping Jewish educators understand the kinds of questions that can and cannot be answered



with data, the kinds of questions that require multi-year studies, and those that can generate
more immediate, usable information. For the purposes of the first institute seminar, we will
help sites formulate questions for which they can develop evaluation strategies and collect
data within a three to five month period.

3. With the support of the Advisory Board and in consultation with staff selected to
conduct the first series of Evaluation Institute workshops, we will develop a curriculum
for each of the workshops. Cwrriculum will focus on the dimensions and uses of
evaluation as an introduction to the series of warkshops, and it will include a series of
structured activities designed to enable communal participants to develop a data
collection strategy with which to answer their evaluation questions. Curriculum will
developed for the series of three workshops with the understanding that later sessions
may be revised in light of participants’ and Institute staff’s experience with the early

workshops.

4. The initial institute sessions will focus on evaluation as an enterprise designed to develop
inquiry skills that can be used for improving programs and for making decisions about
program impact and continuation. We will spend some time during these sessions
considering the potential and limitations of using evaluation data for program and policy
decisions. Our point in this discussion is that data, by itself, rarely is sufficient for making
educational decisions. For example, data that demonstrate that a well-loved, well-
implemented afterschool program has no measurable impact on Jewish identity or ritual
practice after bar/bat mitzvah would not, by itself, suggest that the program ought to be
terminated. Such information would have to be considered as part of a constellation of
factors that might include a) whether the program could be improved, b) whether it might be
continued as part of a long-term strategy to implement a more intensive program, or c)
whether the funder was interested in funding it regardless of data-based outcome information.
In contrast, data that demonstrate great program impact might be used to garner additional
funds and it might provide useful information for other settings looking for information on
what might be called "best practices."”

4. A second, major component of the initial institute seminar would involve participants in
designing a small scale evaluation to address the questions they brought with them. This
work will be facilitated by the institute staff. (We anticipate including three staff members in
this work, each of whom has expertise in a different area of data collection: perhaps, survey
design, qualitative methods, and quantitative methods.) Participants will leave the institute
with a data collection strategy. They will understand that they have the capacity to inquire,
to ask systematic questions and gain information that will help them in their work. They will
understand that although "outside experts” often do evaluation and can be necessary and
helpful, "insiders" also have the capacity to design and implement evaluations that provide
useful and valid information. They will leave with the idea that evaluation can be helpful in
on-going program work as well as effective in identifying program impacts.

5. During the next three to four months participants will collect data according to their

4



evaluation designs and strategies. We anticipate that they will need assistance during this
process as new issues arise and their knowledge and skill seems insufficient to their tasks.
Therefore, we propose to provide the sites with access to the evaluation staff who were
facilitating the initial institute and helped the participants design their initial studies. We do
not intend to provide on-site help to participants; telephone conversations and staff’s reviews
of data collection instruments, for example, should be sufficient.

6. After the three or four months have elapsed, participants will return to a second working
session of the institute. During this session, they will learn how to analyze their data and use
it to draw conclusions. We do not anticipate that all of the evaluations will be sufficient to
draw meaningful conclusions. After all, the participants will be learning a new set of skills.
However, given the support provided during the design and data collection phases, we
anticipate that all sites will have enough data with which to address their initial questions.
Some sites will have trustworthy data with which to address their questions; others might
understand how they could have improved their evaluation work. Both kinds of findings will
be valuable for the purposes of the institute’s work. This session of the institute will take
the participants from their findings to the process of drawing implications from them. This,
of course, is the ultimate purpose of collecting the data and we will explore fully the issues
involved in using data to draw conclusions and make decisions, We will ask participants to
return home and report (o key constituents on their findings and their knowledge of
evaluation.

7. To conclude this first series of workshops, we propose to convene a third meeting of the
participants and the lay leaders and funders from the sites to share the experiences and
outcomes of the work and to further elaborate and clarify the potential role of evaluation in
Jewish education. At this time, we will also ask for feedback on the form and substance of
the institute’s work., This feedback will inform the content and design of the next cycle of
the Institute’s workshops

Next Steps. After completing the first cycle of workshops, we anticipate implementing two
more cycles with additional cohorts of participants. Participants might include a second team
from the same cities that were involved in the first cycle, however, we would also like to
increase the number of communities involved in the institute’s work.

It is also possible that participants from the first cycie will want additional support in
continuing to conduct local inquiries into their work. If that is the case, we anticipate
providing them with the opportunity to hire the Evaluation Institute Associates.
Institute senior staff would provide support to the Associates in this role.

Review of Desired OQutcomes from the Institute’s Seminars. First, we want practitioners to
realize that they can be inquirers and can produce valid information that will help them with

their work. We want them to understand that evaluation does not have to generate only fear;
but that it can inform their work and improve it. Overall, we want to create a community
of inquiry at the local level that includes funders, lay leaders, teachers (and anyone else



who should be named here?) Second, we want participants to realize that they can
understand evaluation as an enterprise. It does not have to remain something frightening and
incomprehensible that will be "done” to them by outside experts. We do not see participants
taking full responsibility for all of the evaluations they might need; we see them involving
so-called outside experts. What we hope is that their work with the institute will enable them
to understand what they want from an evaluator and to feel that they can provide sensible
input into the design of work that they may fund. Third, we want participants to develop
inquiry as a habit of mind, as an on-going part of their daily work. Fourth, we want lay
leaders and funders also to understand the multiple roles of evaluation and to see it as more
than an accountability device. Finally, we would like these sites to encourage others (o
participate in the institute and value evaluation as a component of program design,
development and assessment.

Focus #2: Developing Professional Capacity - Evaluation Associates

We propose to begin the development of an evaluation capacity in Jewish education by
creating knowledge, skill and a desire for evaluation information. If we are successful, as
evaluation becomes integral to Jewish education, we assume that those providing educational
programs will not have the time, skill, and/or inclination to add full-fledged evaluation (o
their daily work. Therefore, we will need a cadre of skilled evaluators interested in working
in this arena. To fulfill this need, we propose that the evaluation institute work from its
inception to develop expert evaluators for Jewish education. This focus will involve the
institute in three distinct activities that will take place concurrently with the institute’s initial
and subsequent seminars.

First, with the assistance of an advisory board to the institute, we will identify individuals
who are currently skilled in program evaluation methods and determine their interest in
focusing some of their time on issues of Jewish education. (We are assuming here that the
pool of researchers currently focusing on issues of Jewish education is insufficient to what
we hope will be a growing demand. However, some of the people we identify might already
spend a portion of their timec engaged in research, albeit not evaluation, focused on Jewish
education.)

Second, with the assistance of the Advisery Board, we will develop and implement for
these individuals 2 training program that focuses on the special issues associated with
evaluating Jewish education. Included in this training will be necessary information about
Jewish culture, ritual, denominational distinctions, organizational arrangements, and
educational program goals, for example. The first of these workshops will take place
prior to the initial workshop of the series focused on communal participants. (Was
anything like this done for TEI? If not, we need to select a person or two to meet with
these Evaluation Associates and provide them with readings and a seminar for the better
part of the day on what they might need to know.) This initial workshop will also
describe the overview of the Institute’s work, the objectives and strategies for the first
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cycle of three workshops, and the Associate’s role in the workshops and follow-up
support work for the participants.

Third, we will involve these Associates at the Institute’s workshops. They will serve as
assistants to the core staff, and they will, with supervision, assist the sites with the
implementation of their evaluation studies. The advantage to this approach is that it will
support evaluation capacity development at the sites and in the developing cadre of evaluators
for Jewish education. We anticipate that these Associates will take a more significant role in
the implementation of the proposed second and third cohorts. We intend for them to
become part of a growing infrastructure for the Evaluation Institute.

Developing a Continuing Role for the Institute

We envision continuing these two foci -- #1 training communal participants, and #2
training Evaluation Associates — for several cohorts of participants. During this
process, we will assess the demand and effectiveness of this approach and make
adjustments accordingly.

In addition, as the infrastructure of the Institute grows, we suggest that the Institute
take on additional activities. For example, it might, (Note some new format here)

4 design some cross-site studies on key issues pertinent to issues of Jewish
learning, identity and continuity -- several evaluation studies with a common
design implemented in different settings.

¢ develop an advanced Institute seminar for those at schools or agencies who
want more advanced skills for themselves,

¢ monitor the use and usefulness and impact of using evaluation data in
decision making in Jewish education.

Ideas About Staffing the Institute

We know that staffing the Institute will be critical to its initial and on-going success.
Therefore, one of its early tasks will be the identification and recruitment of core
training staff. Owr initial plans calls for involving some of the individuals who were at
the Professor’s seminar in Jerusalem who are knowledgeable. These include Elien Goldring,
Adam Gamoran, Barbara Schneider, Fran Jacobs. These individuals would bring a
breadth and depth of experience to the enterprise.

We will also have to identify our Advisory Board. At this point, we might include people
from the Hornstein Center such as Susan Shevitz and Amy Sales, key people in some of the
day schools, and so forth. (Any other suggestions?)



Initial Cost Figures

Attached is a revised budget. It now lists, I hope, key items that will cost money!

First, here is a list of tasks that will have to be completed.

4 Select Advisory Board

¢ Meet with Board to get help with selecting sites, evaluation associates, core staff and
curriculum for first cycle of workshops. Discussion will include the fee structure for
communal participants as well as scholarship support for Evaluation Associates

¢ Recruit Evaluation Associates and core staff for first cycle of workshops

¢ With core staff, plan and implement a two day training workshop for the Evaluation
Associates -- to be held either in Cambridge or in NYC

¢ Visit potential participant communities to select participants and assist them in
developing their evaluation questions

¢ Finalize curriculum for the series of three communal participants’ workshops.
Assume that the first workshop lasts 3 days, the second 2 days, and the third 1 day.

¢ Implement the series of workshops for communal participants

¢ Keep Evaluation Associates at the workshop site for another day for feedback,
debriefing and discussion of additional training needs for them and for the communal
participants. Develop a plan and timetable for providing support to the communal
participants as they collect their evaluation data.

4 Provide support to communal participants

® Meet with Advisory Board for feedback on Workshop #1 and advice about on-going
work

® Refine plan and Curriculum for second workshop
Implement second and third workshops
Review the entire cycle one activities for purposes of evaluation and revision.

Conduct cycle two and three in the next two years

® & o o

Plan for continuing Institute work as suggested above.
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| _neufelba@HUGSELl.HAR, 03:44 PM 6/4/97 -, Suggestions Needed Lol

Date: Wed, 04 Jun 1997 15:44:11 -0400 (EDT)
From: neufelba@HUGSEL.HARVARD.EDU

Subject: Suggestions Needed

To: Sarah <SFeinberg@compuserve.com>

Cc: Deborah Ball <dball@umich.edu>, Karen Barth <104440.2474@compuserve.com>,

Gail Dorph <73321.1217@compuserve.com>,

Sharon Feiman-Nemser <snemser@ibm.cl.msu.edu>,
Bill Firestone <wilfires@rci.Rutgers.EDU>,

Adam Gamoran <gamoran@ssc.wisc.edu>,

Ellen Goldring <goldrieb@ctrvax.vanderbilt.edu>,
Alan Hoffmann <73321.1220@compuserve.com>,

Barry Holtz <73321.1221@compuserve.com>,
Francine Jacobs <fjacobs@emerald.tufts.edu>,
Deborah Kerdeman <kerdeman@u.washington.edu>,
Gil Noam <noamgi@HUGSEL .HARVARD.EDU>,

Danny Pekarsky <danpek@macc.wisc.edu>,

Nessa Rapoport <74671.3370@compuserve.com>,
Anna Richert <annaer@aol.com>,

Barbara Schneider <schneidr@norcmail.uchicago.edu>,
Susan Stodolsky <sue@cicero.spc.uchicago.edu>,
Sam Wineburg <wineburg@u.washington.edu>,

Ken Zeichner <zeichner@facstaff.wisc.edu>,
Marvin Hoffman <hoff@cicero.spc.uchicago.edu>,

Dan Chazen <dchazen@msu.edu>, Pam Grossman <grossman€u.washington.edu>,

Karen Jacobson <KJCIJERaol.com>
Hi to all of you,

One of the first tasks of the planning year grant that I have from CIJE is
to create an advisory board or group that can help me develop a
feasibility study and market analysis concerning the potential audience
for an evaluation institute. In simply English, we want to learn whether
and to what extent there are likely to be paying customers for an
evaluation institute. If there are such customers, then we want to figure
out what we would teach them over what period of time and at what cost to
them and to whoever might help support the institute. I am assuming that
tuition might not fully cover the expenses, but who knows. Another task,
assuming that we think we should go ahead with the enterprise, would be to
identify individuals who might be trained to do evaluations in Jewish
education and individuals who would be the faculty of the institute.

Does this sound like fun? Does it sound inviting? If so, offer me some
suggestions for members of the advisory board. You all can participate,
of course, but I want people for this formal board from outside our
establishment. Also, to narrow the parameters a bit, Karen Barth and I
agreed that it made sense to create a board that was "close to home" -- my
home in Boston, that is. This will increase my access to these folks and
reduce travel costs for meetings. Susan Shevitz of the Hornstein Center
at Brandeis has agreed to be on the board. I have approached no one else
although I am thinking of Adrienne Bank from LA even though she isn't
close to home. She knows a bunch of folks who I don't know and she works
in the field of evaluation of Jewish education.

Thanks for any help you can provide. I hope to contact potential advisors
before our meeting at the end of the month and give you an update on
progress at that time.

Barbara

Printed for Adam Gamoran <gamoran@ssc.wisc.edu>
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