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Staff Retreat discussion
May 26, 1998

MLM would like to come in later in the summer to talk to staff about his vision how to design a
foundation that will be an important force for change in the Jewish community through targeted
philanthropy. KAB discussed CIJE’s role in this.

MLM intends to have long-term strategic plan for Mandel foundations by November. It was be
hard to get long-term commitments in the next 6 months, though long-term commitments may
eventually be greater.

KAB discussed Mandel sectors:

- Jewish education sector (headed by Sevmour) - including leadership training in Jewish world
- Urban renewal — so far only in Cleveland

- Leadership/management — outside Jewish world

Urban renewal and feadership/management sectors still in conceptual stage.

Seymour/Annette — US leadership training programs need to be different and autonomous from
those in [srael.

Annette and KAB to design new foundation to be based in either Cleveland, New York or
Jerusalem. Planning committee for the new foundation is as follows:

Seymour Fox

Annette Hochstein

Steve Hoffman

Stantey Horowitz

MLM

LP (if he has time)

Chuck Ratner

Role sector heads not yet clear. Ideally, the strategy should be developed first, followed by a
structure, then positions should be filled, but this process will be more creative.

The fiscal year is changing to July to July. KAB is going with LP in August to the Mande!l
board. Originally, our idea was to develop an 18-month workplan, but now is not a good time to
do this for 3 reasons:

- Mandel foundations’ long-term strategic plan will not be ready before November (see above).
- We do not have an accounting person to do the 18-moth budget.

- We don’t yet know what we will be doing 18 months from now. We are still feeling our way
with some projects, e.g. JEWEL institution, field sites.

So our immediate goal is to develop a 6-month workplan for January 1 to June 30, 1999,
MLM is very involved in thinking about the structure of the foundation at this point, and cannot

devote time to thinking about other things right now, e.g. the JEWEL strawman, but he is very
committed to the idea of JEWEL, and when he has time., he will be want to be involved and will



be very interested in the detatls. Seymour is very interested in JEWEL and KAB will discuss it

with him further tn Israel in July.

LP has stressed two things:

- It is important to keep moving forward even during this transition period.
- There is real need for local autonomy within the organization.

The faster we can move ahead the JEWEL planning process. the better off we will be, but we

need to bring in more people to do this. Steve Hoffman's perspective on JEWEL 1s that what we

are {rying to do is build a small university.

List of pr :cts for 1998 and 1999 was reviewed:

1998

>
:

Planning ( [uding Lay Leadership Research) =

TEI =

Professors —

Forum —

Rabbinic Ed Conference =
High School Leaders =

CEWW

Planning =

Torah Umesorah
Shearim =

JTS

R&D

Indicators =

Economics of Jewish Education =
Early Childt d=

Change =

- Synagogue Change

- Think Tank

Lay Leadership Research =

1999

Pilot — Prof (new project)
Pilot — Lay {new project) (Baltimore Project?)
Planning (including Lay Leadership Research)

TEI

Professors

Forum 2000

Rabbinic Ed Conference
High School Leaders

Conference
Launch

Shearim
JCCA
Other Pilots

Indicators/Evaluation Institute
Economics of Jewish Education
Field Site

Field Site

Lay Leadership Research




ADMIN

External Communication — External Communication (Forum)

Internal Communication = Internal Communication

Fundraising = Fundraising/grantwriting

Board & Chairman’s Council = Board & Chairman’s Council

Publications

Teachers Report Policy Brief on Professional Development
Leaders Report Beit Rabban (DNP)

Brochure Rabbinic Education (following the conference)
Strategic Plan

On fundraising, MLLM does not want us to solicit single donors (e.g., our board), only
foundations/partnerships (e.g., Cummings, Jim Joseph), and he will provide additional funds to
make up the difference in the budget. Accordingly, the hiring of a fundraiser is on hold.

All think tank work is now under R&D, and “core” is being dropped from our vocabulary.

Hleadership
Development

HResearch

OThink Tank

Admin equals CIJE institution building.
JEWEL equals leadership development.

Where is Study Group on Jewish texts?

Some projects have insides that have crossover. e.g., TEI Internet and the website relates to
external communication.

Questions asked on list of projects:
- How do we see list of projects as moving us towards our goals?
- Could we apply Susan Cane’s wheels to our thinking about the workplan?

It was raised that people know about Camegie because they publish the Carnegie Reports, and
even they are not great publications, they set the agenda for discussions.




Issues raised/reactions to list of projects:
- Think tank on leadership
- Network of TEI grads

Internet 11
- Publications related 10 R&D
- Leveraging Academic Publications
- “Big Ideas” Publication

There was a concern about the disparateness of the audiences for the different projects.

Basic strategy:

- develop =nt of leadership

- develop :nt of big ideas

- research and development

- consulting — following audience home

Issues raised/reactions on chart C (attached).

When we tually do the work, we call it a pilot. In 1998, we are doing a lot of little things in
order to move towards building national institutions.

It was rait 1 that we have never conceptualized the workplan through a tipping point approach.
e.g., TEl graduates - community impact — involvement of lay leaders.

CFWW launch with 5 consultants. Conference is a separate project.

What would it mean to take 10 TEI graduates or 5 rabbinic education conference participants and
follow them home to do consultations? There was a discusston of what it would look like to
integrate p  ects with each other and CFWW. How we do it is another issue, but structuring
and administration would be easier if management is under one person.

Where do we put consulting resources: against institutional clients (e.g.. JCCA) or things which
support our own work?

Are we trying to build demonstration sites/best practices? Is integration itself of value and does
it further o1 goals? To show that it is difficult to effect real change, but this is how it is done.

It is a question of scale, and on what scale do we look at things.

For example, there is the Eliot Pearson School at Tufts, which is both a demonstration site
(where everything is perfect) and a research site (where there is the freedom to fail).

We are creating groups with a common vocabulary, and we can send them out with the idea that
any kind of critical mass makes a difference. but are we losing this piece of people with a
common 1dea of teaching and learning?



Leaming from failures

TEI 5 could be very different from previous cohorts because of integration at the next stage.
What could we learn from integration/work at the next level? TEI follow-up might be more
successful if it sits inside Synagogue Change project rather than going to the community and
offering our services on Synagogue Change.

The story was related on how a community came to us and said that they have no money for an
educator to attend TEI, but 1t is clear that they have money for other things, which indicates the
priorities of the community.

When we were thinking about adding to the list of lead communities, there was a list of criteria:
- Enlighten Federation executive

- Involved lay chair

- Wexner community

- Institution of Jewish higher education

- etc.

Nested idea of education:

Communi
Institution
Individual

We have all 3 of these on the workplan but in different places.

Are there thing to be learned from past experiments in the history of Jewish education {(e.g.,
Melton/Columbus)? In general, the more good people, the better.

But concentration of talent and money has:

- failed at times,

- effected change in one place, and

- very few times has change been effected in a broad way.

We know that context matters and what we know today is different from what we know before
and what we will know in the future.

What 1s missing most today:
- people

- big ideas

- lay/professional



Look at the idea from the business world of total quality control:

- 15 years ago it was an idea.

- Then 3 big companies with name recognition tried il and showed that spending on it actually
savedm ey.

- Now it has completely seeped into companies.

What would 3 big demonstration sites in Jewish education look like?

Forexar e, B’nai Jeshurun is known for innovations and being on the leading edge, but they
admit that their education really needs help.

We know from TEI that people in institutions/organizations on the fringe are more willing and
able to try new things and take nisks.

Do you start someplace fabulous or do you start someplace that needs help?
The issue of integration has led us to the necessity of demonstration sites.

What are we trying to accomplish?

Institution. Demonstration Sites = What would it look [ike to apply our evolving
TEI school of thought to institutions?

Synagoguc  hange
Early Childhood

Communal) Community Mobilization — Policy = | How do we affect policy?
Lay Leadership Res Forum
Publications
Econ of J Ed
Indicators
Lay Leadership Pilot

Individual)  ilding Capacity for the Future = JEWEL Planning

JEWEL Pilot Lay Leadership Pilot CFWW Planning/Launch
CFWW Pilot Prof Pilot Prof
TEI Rabbinic Ed Conference | 1E}

High School Leaders Shearim

Maybe lay leadership pilot needs to be at the institutional level? We need to re-think as we re-
categorize.

Demonstration sites don’t come out of the workplan as listed. The workplan list doesn’t show us
where we are going; it is a list of activities. We should keep in mind that where the activities
falls now is not necessarily where we want them to be further our goals.




Should we be working on all 3 levels at the same time? The levels aren’t linked/ "nested”™, Are
we committed to linking?

We need to consider the time and staff needed to do a demonstration site vs. a consultation to a
demonstration site.

Do we go directly to a demonstration site, or do we phase in through a JEWEL pilot or the
training of CFWW consultants?

The lead community ripple effect didn’t work — are we afraid of failure as a result of this?

Demonstration sites force us to define:
- SUCCESS

- what need to be demonstrated

- our ideas/school of thought

We think we have a better idea/school of thought about Jewish education. We are not the only
ones with this idea; there are individuals who embody this idea. This idea can be applied across
the denominational spectrum, €.g.:

- Torah Umesorah (though they only use part of our school of thought)

- Shearim

- Community day high schools » Reform early childhood schools

How to apply school of thought to demonstration sites
Demonstration sites are a priority.

The school of thought is both “what” and “how”, guiding principles which are trans-context, the
larger principles by which we inform the enterprise.

What are the outcomes we aspire t0? In what kind of institution? Inside different institutions
“what” and “how™ are different.

It was suggested that we should start with synagogues because we have the most experience in
this area with TET and the Principals Seminar.

We need no fewer than 3 sites — in case of failure, and no more than 6 sites — not to overload
ourselves.

In the planning process. we have to figure out how to get 3 to 6 synagogues to implement our
school of thought.

What are critical things to demonstrate in order to inspire change?

Another suggestion was Jewish institutions of higher learning in order to leverage:
- Building capacity



- Prot

- Teaching/learning

These institutions are a known quantity. and the people coming out of these institutions have
direct effect.

The inst  tions need to have a direct lay component and the involvement of Jewish “civilians™.
It was suggested that the demonstration sites need to be direct service institutions.

Perhaps we should start with schools, since we know more about “schooling™ than about
synagogu

We need to ask how good something is as a starting point, e.g., early childhood as a starting
point even when we didn’t know anything about it.

Synagogues are complicated and “nested”, involving all of the following:
- Early ¢t  1hood

- Lay leaders

- School

[t seems we should start with 2 different kinds of sites at the same time, e.g. a synagogue as an
education :ommunity or a day school.

We need to have a direct service institution in order to demonstrate a model of teaching and
learning.

Early childhnod is not a good first choice. since it is the “poor cousin™ of education, and we want
to address 2 Jewish “masses™ in order for CLJE to be taken senously, though early childhood
could be a second choice.

Day schools are politically problematic today since people will think that we advocate day
schools as the only way to solve the problems of Jewish education.

Community day high schools was suggested.
Family education was also raised since we need to affect adults. Education is not about the next
generation — it is about us, and synagogues have the advantage in that respect, though they are

very complex.

What is the relationship between the demonstrate sites and the overall plan and development of
the 6-month workplan?

People want to see living examples. Demonstration sites can be very inspirational. It brings the
rhetoric to  :, and gives people something real and powerful to debate about.

It looks like our field sites have hecome demonstration sites.



Summary:

There is a general consensus that we should do a demonstration site next year. and maybe with
some tie-in with TEL e.g.

- Day high school

- Synagogue

- Early childhood

By January 1999, we plan to choose an institution and hire a full-time person to run the site.

Community mobilization — do we have the right group of projects in this category? It was raised
that foundation people need to be affected and that there are not part of any of the projects listed
under Community Mobilization. The lay leadership pilot is direct community mobilization, and
the Forum affects a lot of different people. Economics of Jewish education is an important
project since people become involved by giving money.

Community mobilization is about ideas. Lay leaders are happy to be associated with and
exposed to great intellectual ideas, but they don’t necessarily want to read them.

[t was asked how the idea of demonstration sites promotes integration. One response was that
demonstration sites affect community mobilization, rather than the other way around.

How are things connected? If they are not connected, how do they fit into the 5-year plan?

We should think about JEWEL attendees as possible field site directors. If we do a synagogue as
the demonstration site, then we have to have rabbis in the JEWEL pilot. We should switch our
thinking from the students to the field sites. We need students who will tzke ideas and methods
back to the site. E.g., Synagogue 2000 and success of mobilization and interest of lay leaders.

Developing a program for lay leaders is a crucial part of our work. In order to create a context
(for change), we need to affect how lay leaders think about Jewish education.

Staff was asked to think about which projects we should add to, take away from, or change in we
1999 workplan in the rest of the 1998 workplan. It was raised that there are some projects, like
the Conference on Rabhinic Education, to which we have already committed ourselves, but we
could to consider if we want it to be part of our on-going work.

Suggested as a new project in R&D was a study of informal education, what is important for
informal educators to know and do.

It was raised that we need to keep a best practices project on the workplan in order to set
standards of what *‘good” looks like, even though this kind of project is not currently popular.

On the list of suggested additional projects (Chart E) is a marketing study of interest in Jewish
education vs. economics. It was asked if it could be done via NJPS by adding some our
questions. It was suggested that the professors group would he a good sounding board for this.



It was suggested that we might want to publish a curriculum on lay leadership development after
the Baltimore lay leadership pilot.

Library — writing up and dissemination

Impliciti our list of projects are the following:
- Demonstration sites

- Comm y mobilization

- Building capacity

It was asked how Susan’s work will impact the future of the professors group

The statw 1 JTS is that they liked KAB's proposal. They met with a former McKinsey
colleague who will be working on CFWW._ and they loved he, and she is currently rewriting the
proposal. s will test out if CFWW concept will work. JTS will continue through 1999,

On public  ns, it was asked what publications will be needed before and after the Forum,
JEWEL planning. Sally Gottesman’s research would make an interesting publication.

The lead person for each project is to come up with a strawman/vision of what it could be.

Perhaps we should use the “spokes of the wheel” model to show how projects relate to each
other, as opposed to dividing up projects by staff. We should unpack each project by what it is
and then its tasks. How do these projects relate to the “concept™ and then how do they relate to
each other?

An update on Early Childhood was given. GZD and Fran Jacobs have not yet been able to get
enough work done to call people together for a consultation. The possibility of putting it off was
raised, but  :re was concern that it has been put off already. We are hoping that a consultation
would result in a person to do the project. We need to do the ground work for a consultation and
hold the consultation in 1998.

Concern was expressed about the lack of connection between the earlier discussion on the
philosophy of the workplan and the current discussion of the list of projects.



1998

JEWEL
Planning >
TEI
Professors >
Forum —>
Rabbinic Conference >
High School Leaders =
CFWW
Planning >
Torah Umesorah
Shearim —>
JTS >
R&D
Indicators >
Economics of Jewish Ed >
Early Childhood >
Change
- Synagogue Change
- Think Tank
Lay Leadership Research ————»

1999

Pilot - Professional
Pilot - Lay

Planning

TEI

Professors

Forum 2000
Rabbinic Conference
High School Leaders

Conference, Launch
JCCA

Shearim

Other Pilots

JTS

Indicators/Eval Institute
Economics of Jewish Ed

Field Site
Field Site

Lay Leadership
Research



1998

ADMIN

External Communication

Internal Communication

Fundraising

Board & Chairman’s Council —

PUBLICATIONS
Teachers Report

Leaders Report
Brochure
Strategic Plan

1999

External Communication
Internal Communication
Fundraising

Board & Chairman’s Council

Policy Brief on Professional
Development

Beit Rabban

Rabbinic Education

[Re]



Think Tank on Leadership
Network of TEI Graduates
Internet |

Publications Related to R&D
Leveraging Academic Publications

“Big Ideas” Publication






* Community High
School in the Fall?

Study of Informal
Education

The Movie

Marketing Study of
Interest in Jewish Ed
vs. Economics

Library
Forum Publications






@ Stars Program

@ Baltimore Leaders -
Big Foundation - Lay & Prof

® Synagogue (or Schools Project)

Leadership Training
Lay & Prof






MEMO

To: CIIE Colleagues
From: Nessa Rapoport
Subject: Adult learning
Date: June 30, 1998

This article from Reform Judaism (Summer 1998) seemed applicable to several CIJE projects
(synagogue change, professors, forum, lay leadership research, and more).

s/












ton, revealed that collaborne study
techmgues. such as warking m fevensa
twith o partner) and using wellstrue-
tured guestions, helped these adults to
overcome their iminal discomtort.
Through structured text-study exercis-
¢s, the leaders came to relish the chal-
lenge of unpacking the text and trans-
lating ils precepts in conlemporary
terms. They were intrigued that the
issues they were studying had been
important to earlier generations of
Jews, and surprised by the wide range
of accessible Jewish sources. They val-
ued the atmosphere of candor that
evolved among group members and
appreciated their rabbis’ willingness to
disclose how vanous texts had affected
their own lives.

Some of the men and women indi-
cated that they were on a personal
quest for meaning and were amazed at
how text study could be tied to spiritu-
al reflection and growth. Others com-
mented that text study helped them to
clarify their Jewish values, connect
thern to previous generations, and

bring Foral ote thewr hives.

Almost everyone we nlernvewed
noted that the process of test study
seemed 1o lead o an ennched sense of
commumty. The unifying nature ot texl
study inspired one svnagogue presi-
dent to envision a genuine transforma-
tion of synagogue life: “When you
bring a group of people together, the
discussion is led properly and every-
body starts airing their feclings.
already you have a new bond. And then
you go a step further and start to delve
into some history and text, and there’s
another bond. Soon the chain starts to
link together. and then you can build a
beautiful fence!”

Getting Started

In thinking about introducing more
text study into your congregation, it is
important to help learners set realistic
goals, both for themselves and for the
community of learners. Recognize that
these goals will evolve as more con-
gregants become engaged in leaming
activities.

e OVER 2 MILLION JEWS STILL LIVE
IN THE FORMER SovieTr UNION.

e LESS THAN 1 IN 20 HAS EVER PARTICIPATED
IN ORGANIZED JEWISH LIFE.

e WHEN ASKED ABOUT THEIR RELIGIOUS
IDENTIFICATION, 41% IDENTIFY
WITH REFORM JUDAISM.

Do you want to bring these
Jews back to Judaism?

Do you want to enrich hundreds of
thousands of Jewish lives?

Your sponsorship of Operation Renew will assure that these vital programs
cantinue and thrive: rabbinic recruitment, training and placement, estab-
lishment and support of congregations and religious schools, leadership
and teacher training, summer camps, publications, and much more.

For more rnrbrmctcn'r: f'/nur confact

World Union for Progressive Judaism
838 Fifth Avenue, Wew York, NY 10023
212-650-4090 Fax: 212-650-4099 c-maii: Asatkin@tIAHC ory

OPFRAYIITON

H
I

Setiing Goals

A |qu‘111:1~; congregation necds o be
cultivated  The tallowing tive goals
should become part of every congrega-
ton's tlearmuing agenda:

1. Teviud fiteracy s a toundation
for all that comes atterward. At uts
most baste, 1t tnvolves having some
famitliarity  with  the  foundational
Jewish texts . the key historical figures,
and the most important narratives and
legal precepts.

2. Finding personal meaning in the
text 15 what keeps most learners com-
ing back for more. Textual literacy. in
and of itself. is inert, unless we know
why we should care about these per-
sonalities, events, and laws. Studying
text should give us insight into our own
lives; conversely, a lifetime of knowl-
edge and experience can be brought to
bear on interpreting the text.

3. Reflection on personal belief and
praciice in light of what has been stud-
ied is what the prayer book refers to as
torar hayim, the Torah applied to life.
This type of reflection becomes an
essential ingredient in how we think
about ourselves.

4. Learning how to study text is no
simple matter. There are a range of
interpretive lenses which allow the stu-
dent to explain seeming contradictions,
appreciate historical and cultural con-
texts, fill in missing pieces of informa-
tion, and understand the full import of
recurrent literary motifs. Learning how
to leamn allows us to “own" the text.

5. Creating a community of learners
combines all of these goals. The end
point is nol to become an educated
Jew, but a continually l¢ ting one,
and to go on to teach others.

Bringing text study into synagogue
life is like opening our doors to al! who
wish to come and share the Passover
seder. Through systematic planning
and goal setting, each of us. regardless
of our level of knowledge, can find a
place at the table and begin. L

For More Information...
see the chan depicting " Adult
Jewish Leaming Strategies™ on the

RJ website:
http://uahc.org/rjmag/598.html
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July, 98

We are writing to share the activities we have implemented during the past few months to
facilitate our ongoing planning efforts toward the creation of a North American Center for Jewish
Educational Leadership (JEWEL).

THE NEED

It has been clear to all of us for some time that there is a need in the North American Jewish
community for such a Center for both lay and professional educational leaders, which can deal
with recruitment, preparation and development programs, and placement.

There 1s a shortage of prepared senior leaders who can inspire, shape, alter and transform
communities, institutions and people. Current programs leave important gaps: On the
professional side, as our own CIJE study of educators found, only 35% of school leaders have
formal preparation in both education and Judaic Studies, while only 27% have a degree or
certification in administration or leadership. Furthermore, there are limited opportunities for in-
service development for senior leaders and for people changing careers. There are few
development programs targeted for lay leaders in Jewish education and there are few organized
efforts to recruit lay people into the field.

THE CONCEPT

We haye sponsored a number of consultations that have focused on the fundamental issues in the
development of Jewish educational leadership today. Our consultations include close
collaboration and deliberations with our colleagues at CAPE and the Mandel Institute. We have
called upon additional outside experts including Professors: Michael Rosenak, Hebrew
University; Judith McLaughlin, Harvard University; and Mike Milstein, University of New
Mexico.

These consultations have been instrumental in helping us begin to develop a foundation of ideas

that could inform an approach to leadership preparation and development for North America.

These ideas include:

« This center must establish an ongoing link between ideas, scholarship and feedback from the
field.

e Our approach rests on integrating Jewish text study with the development of a personal
vision ¥*of leadership and specific leadership tools.

e OQur approach affirms the importance of linking institute activities with ongoing mentoring
and supports in the field.

e The center should provide opportunities for the preparation and development of both lay and
professional leaders jointly and separately.

These consultations have lead to an initial conceptual plan that outlines what a National Center
for Jewish Educational Leadership may entail:

Such a center would provide an integrated approach to the recruitment, placement and
development of senior lay and professional leaders who are able to vitalize. energize and

1
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influence Jewish education in North America. The target groups to be served will include both
current and potential professional and lay leaders.

The center will have three closely linked functions:
e recruitment and placement

e leadership preparation and development

e planning for personnel needs

Examples of possible programs in these areas could include:

Recruitment and Placement
1. Matching searches
2. Databases, web sites
3. Career counseling and planning

Leadership Preparation and Development
1. Long term programs
2. Fast track fellows programs
3. Alumni networking
4. Seminars for leaders of training institutions
5 Teacher Education Institute

Personnet Planning
1. Community/ Institetional consultations

2. Conferences

PLANNING PROCESS

We are in the middle of the first phase of our planning process for JEWEL. We are pleased to
report that our colleagues at CAPE and the Mandel Institute have agreed to join us in this
planning effort.

To date we have begun a number of data gathering activities.

1. We have commissioned papers to review the field of leadership preparation and development
in four domains (not in the Jewish world):
s a)educational leadership — Mike Milstein, Professor of educational leadership, University
of New Mexico
e b)business — Terry Bacon, President, Lore International
e ¢)board/lay leadership development —-Nancy Axelrod, Vice President, A.T. Kearney
{global management consulting executive search firm)
s d) not-for-profit/public service -Dennis Young, Professor of non-profit management,
Case Westem Reserve University

2
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2. Additionally, we are mapping the current leadership development offerings in the Jewish
community for both lay and professional leadership. Sally Gottesman. a freelance consultant and
researcher with extensive experience working in the Jewish community. is working with Karen
Barth and Ellen Goldring on this phase of the work.

3. Pearl Beck, who is a senior research fellow of the City University of New York, has begun to
research lay leadership in Jewish education to better understand what are current practices and
what the needs are in this area.

4. We are also reviewing feedback from our earlier pilot programs.

We anticipate that this first phase of planning will be completed in October 1998. At that point,
we will draft a concept paper, which begins to more clearly define the objectives, philosophy and
programs for JEWEL

During the next phase of our planning process. we will visit best practice sites that are identified
by the commissioned papers and conduct a needs assessment in the field. Based on this new
information, we will modify the concept paper and begin to address the practical issues of
creating JEWEL as an institution.

FLAGSHIP PILOT PROGRAM

To test and implement the ideas that are emerging from the JEWEL planning process, we are
developing a professional pilot program for senior leadership from a wide variety of settings
(e.g., school leaders, senior agency professionals, camp directors). This pilot will be the
springboard for implementing the principles developed and codified in the planning phases
enumerated above.

The target audience for this program will be senior and highly experienced professionals from a

wide variety of Jewish educational settings. The pilot will be an intensive two-year program,

including a core curriculum and individual study and tutorial components to meet specific goals

for each participant. One important component of this work will include mentoring participants

and consulting with some of their institutions. The initial program will target leaders in the

contexts of their institutions and will include several seminars that will involve professional
ders with their key lay leaders as well.

Our work on other JEWEL pilots is continuing to move forward. These pilots include:
¢ The Forum

The pre-GA lay leadership pilot

The conference on rabbinic education

TEI - Cohort 3

The professors group

We looking forward to further discussion about JEWEL at our forthcoming board meeting.

3

WCITE_ NWONVWOLINSHARED\Everyone\gailijewel board letter update.doc






-
'

2. What is the nature of the demand for consulting help? Where does the CFWW need to
build expertise?

LIKELY ISSUES FOR CLIENTS AROUND JEWISH EDUCATION

SPECTFIC TO
WHICH MARKET

-| SBEGMENT?

Vision

Wentifying & compelling visisn of the fotare that is both
egvirvamental ('of owr commimiey ) md testitational { “of our
program, our portcipanie, and our organiratian ™)

Straiegic

“Becoming the vision,” and identifying tho provexses and programs
that will help us change xnd achizve our vision.

Mmhmmemmumhmdebnd what onr
gradustés oan do.

whnm?Haw’?Whn?

P S——

Foousing the progrem, e.g. re-dssigming (e curricntem, sheping the
put-making, becoming moere digtinctive

Afracting “costomers,” &g, stadonts, participants, member,

Dwg:mgpmmmmhm. prait gnidelines

mmminmgmﬂ_‘

Cresting an igtetnal raining wd eduation prograsm

Budgstivg, plamiring, s0d manging the buainess

Degigning aud anplementing s fand-nising stralcgy md plan
+ Amondl -
»  Capital aod apdownal

S

= A

. Gévernance and

Mupagement

Idestifyg, developing mnd balding a board
¢ Dsvalaplag ssllangmes

Sorting rolex sad esponeibilios of bard and stall

Addrossing imgvilable copflicts, covaseling, hand=holding,
tacilitabine diffeult disussi

Lrda
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3. Who are the Consultants?
WHAT _ HOW DO WE DESCRIBE AND | WHAT ARE OUR INTTIAL
CHARACTRERISTICS ARE DEFINE TROSE CONCERNS AND ISSUES?
IMPORTANT? CHARACTERISTICS?
Sharccore | Cowsnlting | » Facthesed amalysis Wher do we £ind enongh professimmals
vahuos ractios + Tssye driven workplen wha undarstind, shace, 2d practice
: « Top management approach mﬁnsmﬂ:ﬁevﬂw? ‘Are we being
. stinmship.] realistic?
o ‘Work closoly with cticnts
: = How do lunhmdmhmeﬁm
Iewish * Jewish values ‘ vm’;w
Education . Uﬂﬂmurvkcfvm
‘u developing grest educational mwﬂlcwwaad:ﬁnmlym
{A.uppmprj.m. Knowlsdpge Substance prduwhlmn:
. Edmag.mhmﬂ: » Coulaml expatise.
curriculum, sdmizzions . ¢+  Process expertise
» m;;w )
, mmm How do we balance
* finance aod budges - ¢ Core coaspltens
+ Fund-niing - ¢ Resomrve coprultents
v Other « SWAT touns
- Process, e.g. How do'wo tue expexts and advisors?
+ Board davelopment '
s Group dyzsntics sad fardlination
¢ Other _ ,
Ageasndlevel |+ Age ‘_ : How dowe balmce
of experiencs | » Bresdth of expericace *  Szving clients with known talent
o + Depth of &xperience » Building adom -
« Diffarcuoe morket valoes pleced | *  Enconreging young talont
mhnuhd;:ndw . Mmddaﬁnmhmm
Do we arexte » multi-level hicrarahy of
jupior sad pemior copsubtanis?
Timead |+ Folltime eod pant-time ' i
: commitment |« Lomgetenn and short-tamm :
Rok: af initial group of |* Todevelop siritegy aad design | »  Who.ere these copsgitants?
cunsuitents vrgaagahonal structare ¢+ How do we work witk therm?
« Towax [ clients « Do they belp design CFWW?
: » What is cuy tming for finis plasning
Addirional quections » How do we motivate consuliants o
joim?
. pr&l.wegvtndnrml&lﬂﬂ
who are not doing good work?

+ How do wo build and maimisin a
colinre?
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Nssue Task , _l,l.iipom’ibility Timeframe
What is the broad financial L Deucnba the financial plulomphy of thiy firm, i.e.
plan for the CFWW? - Abusinesy, witha bottom-line resuits orientation

- A mussion-driven program of CDE; with break-even
requirements after a reasonable investment peried

- -Bmhul'the-hove;mwhuleurpm

- Nomeof !hc sbove

2. Describe the ﬁnmuul structyre of this ﬁrm

3. Design an Excel model that depicts the ravenue sireatns, cost
structure, “profits,” and investment plan for this consulting
buviness

4, Brainstorm vatious revenue-scenanos based on assutnptians
= - Number and typo of cliems
- Levet and mix of daily comsulting rates
-+ Mix-of elients and engageneats
- Overhead charges ‘

5. Iﬂmﬂfy necessary ifwestment in start-up, equipment,
mcl‘mlmem, training

6. Breinstorm vadous expenge scenarios (based on 7?7)

7. Develop a -year financtal plan





































Travel

Hotel
Participant
coordination

« Budget

SDF/GZD/1srael
people/KJ

Consultant forms
Expense reports

March 99
July/August 99

¢ Prepare materials

GZD w/ team

Gather
Xerox
Mail/pack

May—1June 99

e (reate letters/send
materials

GZD/SDF/NS

Format letters
Mail merge
Xerox
Mailing

April 99
June 99

e Communicate/plan w/
Israel faculty

GZD w/ team

Set up
teleconferences
FedEx/Airbome

March—June 99

e Run seminar

GZD/eam/Taculty

Travel
Participant
coordination
Last minute
errands

June 99—July 99

s Notes

LZS

July 99

= Follow-up
communication

GZD/NS

Collect materials
Format letter
Xerox

Mailing

August 99
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e Interview __ members | RSW

e Draft/distribute report RSW Distribute report (NS} | Nov 98 — Dec 98
s Fax
e  Xerox

e Interim inlerviews RSW 7?7
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TO: CIJE STARFE
FRCOM: DP
RE: GUIDING PRINCIPLES

Background. As most of you know, our evoliving "Guiding
Principleg" document was presented for discussion to the
professors during the June Professcrs Seminar. Present for this
discussion were Bill, Anna, David Purpel, David Kaplan, and
Susan. In introducing the document for discussion, I suggested
that the effort to generate Guiding Principles 1s informed by a
number of hopes:

1. that the process would help us to clarify and deepen
cur fundamental convicticns:

2. that we would emerge with articulated standarde to
which we could hold curselves accountable in a more
gystematic way than would be possible in the absence of
articulated standards:

3. that the emerging Guiding Principles might help to
announce to variocus audiences what we represent as an
organization interested in quality Jewish education.

After this introduction but before looking at the CIJE draft-
document, those present were invited to articulate "guiding
principles®” that would be high on their list, were they asked to
characterize quality-Jewish education. After sharing their
respective ideas, the group., which alsc included Barry. Gail,
Cippi., and myself, studied the CIJE document Chevruta-style and
then reported back reactions and guestions te the group. Sub-
groups were asked to react to the document with attention to
adequacy of formulation, credibility of the principles.
omissions, etc.

Outcome of session. Though the session was late in the day
and folks seemed tired at the ocutset, socon -- especially when we
moved into Chevruta -- the energy-level picked up., and the
overall session was animated and very rich. Partic ".arly useful
was giving the participants the oppeortunity to study the document
in Chevruta, and I would actually recommend doing the same
exercige with our board.

I had a chance to touch base with all but Susan individually
and to listen, along with other CIJE staff, to commente in the
group. Overall, I think the professors seemed very high on this
document, with favorable commente made both about substance and
formulation. Equally important, a number of comments were made
that may be helpful to us as we refine the document. Some of
these comments are summarized bhelow:

a. Missing from the document, for more than one person, were
references to action (ma’'aseh!): this point was also raised by E.



Holzer geveral weeks carlisr. That 12, the activity of teaching
and learning, as feound within the Guiding Principles document,
gseems very self-contained -- with guality education leading to
continuing desire for and engagement in guality-education. It
was felt that more needs to be said about how this education
deepens and enriches cne’'s life as a Jew (beycnd the teaching-
learning situation). Of particular importance to one or two
people was the document’'s silence on the gquestion of social
responsibility:; the suggestion was made that we should go on
record with the view that an essential ocutcome of quality-Jewish
education is that the learner grows more dedicated to the pursuit
of social justice and the reduction of human suffering. It was
suggested that this concern could be incorporated in at least two
places: first. in the principle cocncerning *"vision at the heart-,
a reference could be made to Tikkun Qlam:; second, the
experiential learning secticon might speak about, or use examples
that point to, Tikkun Clam activities.

b. Related tc a., some felt that in the effort to establish the
centrality of Jewish texts, we may have over~emphasized them and
not left enough room for other elements of Jewish education, for
example, social action activities which could prove powerful
learning experiences. And while nobody challenged the idea of
Torah 1li’Shmah, some felt that text study as more than just an
end-in-itself (i.e. as leading to tranasfcrmed Jewish 1living)
neede to be stressed.

c. To some, the document may have had too much of a "What can
Judaiem do for the individual?" quality, with insufficient
emphasis on what, through Jewish education. the learner can
contribute to the Jewish community and to humankind.

d. Cne perscn ncted that the document doees not speak to the
relationship between Jewish education and ocur identities as
Bmericans and citizens of a world facing serious global issues.

e. A couple of individuals were troubled by some of the language
in the document: 1) "student” and “graduate" sounded too
pediatric to one person, and the reference to “"educating
institutions™ as the egite of education seemed too narrow.

f. The reference to “"powerful Jewlsh i1deas”™ in the document led
to an effort to articulate some of these ideas. Here is the
initial response that came back from members of the group:

1. Human beings are created in the image of God.

ii. "...because we were gtrangers in the land of
Egypt."”

11i. Monotheism

iv. Tshuvah.



vi. God is a God cof History, concerned with our well-being.

g. The reference to vision 1n the first guiding principle gave
rise to the questicn: Whose vigion 1s 1t -- that of the leaders
or the participants?

h. It was observed that neither Hebrew literazcy nor God figure 1in
this document.

i. It was suggested that the document cculd be improved through
the inclusion of an introductory and concluding paragraph that
pulls the document’s major themes together into an organic whole.
It was suggested that the introductory session should
contextualize the guiding principles in relation to CIJE’S
overall mission and to the situation of American Jewry at this
moment in time. It wae felt that some of the concerns
summarized above might adequately be handled through well-framed
introductory and concluding pasesages.

DE‘s response to the professors’ reactions. I thought that
the idea of adding a prefatory and concluding comment was
excellent, and I was especially struck by the group’s observation
that education as understood in this document is not sufficiently
connected to ocur life and responsibilities outside the
educational arena.

Based on the profesgscre’ responses, I have made some changes
to the document; most prominently, I’ve tried to make more of a

reference to "ma’asseh“-- to the ethical Deed. What I haven‘t
done yet is to add a preface or concluding comment. I will try
to get to this soccn =-- but in the meantime. I thought this

updated version of the document {complemented by the summary of
the professore’ reactions) might be worth passing by you for
reactions.






Powerful learning 1s coften generated, enriched., and tested by
experiences and activitieg ocut 1n the woerld. Theazae include
opportunities to take on significant ethical challengeg and to
learn to interpret them in Jewiah terms: other kinds of projects
that reguire one to plan, implement, and learn from an effort to
address a real world problem under real-world conditions: and
immersion-experiences in settinga and activities that are
culturally, religiously. or historically significant.
Accompanied by opportunities for reflection. experiences of this
kind have the potential to stimulate. deepen., and complement more
traditional, text-based learning. For some learners such
experiences may prove a primary mode of learning at some stages
of their development: and for many students they prove essential
elements in a balanced learning-diet that also includes other
forms of learning.

Education is about making and discovering meaning. Judaism
speaks powerfully to the human being’s need for spiritual and
other kinds of meaning. and a central challenge of education is
to make its voice, or voices, meaningfully accesasible to the
gtudent.

Education is deeply rewarding when the learner is engaged in
trying to make sense of an intriguing but perplexing text.
question or situation, and when his or her deepest gquestions
concerning God and the meaning of our existence can be voiced ang
heard.

Education is exhilarating when reflection and discussion
culminate in insights that make sense of a troubling text.
queation, or situation, or enrich the meaning of the learner’s
lived experience, or offer the learner a glimpse of a
transcendent reality.

Education is empowering when it culminates in the acquisition of
akille and sensibilities that enable the learner to find or
create these kinde of meaning in new kinds of situaticonsa.

Powerful learning is interactive. Powerful learning results from
the dynamic interacticn between the sensibilities, concerns.,
interpretive schemes, and skills of the learner and the features
of the encountered situation, be this situation a text, a task.
or a socilal situation. A central challenge of educator is to
structure the form, content, and social context of learning in a
way that renders this interaction a source of growth for the
learner; meeting this challenge reguires careful planning based
on an in-depth understanding both of the subject-matter and of
the learner in his or her many dimensions.

Powerful learning is also interactive in another sense. A
major source of the insights it generates, and of the excitement
and sense of well-being that accompany it, 1s unscripted give-
and-t ake between teacher and student and between students. Such
give-and-take enhances the intellectual, social, and spiritual



rewardsg of learning.

Bducating institutions are learning communities. Educating
instituticns are to be understood not as shells in which teaching
and learning go on but ag learning communities. They are learning
communities in that all of their members -- young and old,
teachers and students -- view themselves and others as both
learners and sources of learning. Through their shared efforts,
they create meanings that would not have arisen through 1sclated,
individual inquiries.

Educating institutionsg are learning communities in that the
activity of learning together is an intellectually, socially and
spiritually rewarding activity which binds the participants to
one another.

Educating institutions are learning communities in that the
educators whose vocation is to teach within them are committed
to the kind of reflective practice and careful evaluation that
eventuate in professional growth and in more thoughtfully
designed norms, policies, and practices.

Centrality of Jewilsh texts and ideas. At the heart of Judaism
are powerful texts that have sustained and enriched Jewish life
across the generations. Jewish human beings should have the
opportunity to be deepened and to grow through meaningful
encounters and struggles with the powerful questions, stories,
images, perspectives and ideas that abound in their textual
tradition; and they have the right to acquire the skills and
dispositions that will empower and dispose them to engage in a
life~long conversation with these texts. It is the
regponsibility of the Jewish community to offer its members
educational opportunities that will secure this right and bring
them to view Jewish texts as lifelong companions and as sources
of meaning and guidance.

We understand "texts" to include clasaical literature like the
Torah and the Talmud, but alsc other forms cf Jewish cultural
creativity that include novels, poems. and philosophical tracts.
"Texts" also include the products of Jewish creativity in other
art forms like dance, film, and the plastic arts.

An alternative formulation of “"Centrality of Jewish texts an
ideas":

Centrality of Jewish ideas and texts. We understand Jewish
tradition as a converaation about the most important thinge which
every Jewish human being has the right to be a part of. Within
this historical conversation can be found insights, gqueetions.
and ways of thinking that have the potential to challenge.
deepen, and transform our understanding of ocur situation in the
world and our challenges as Jewlsh human beings.

These ideas are to be found in classical Jewisgh texts like



the Torah. the Siddur., and the Talmud, as well &s 1n other
producte of Jewish cultural creativity incluading novelg, poems.
films, music, and the plastic arts. Jewlsh practices can also be
undergtood as texts that articulate powerful Jewish ideas.

A central challenge of Jewish education 1s to facilitate
personally meaningful encounters with this textual tradition,
the kind of encounters that lead to an appreciation of the ideas
it embodies, ag well as to a desire and capacity to become,
through continuing Jewish living and learning., active
participante in the conversation in which these ideas are voiced,
interpreted, debated, and expressed in daily life. A hallmark of
a successful Jewish education is that the learners come to view
Jewieh texts as lifelong companions and as sources of meaning and

gquidance
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TO: CIJE staff

FROM: Dan Pekarsky

RE: the National Jewish High School Leadership Seminar
DATE: August 3, 1998

T am sormry not 1o be able to participate in our Staff Retreat this week. Thope 1t proves
productive and otherwise rewarding. Since we'll be considering the possibility of cutting certain
projects from out of the core of our work, and since mry impression 1s that the National Jewish High
School Leadership Seminar is one of the programs that could suffer this fate, T want to use this
occasion to explain why T think i1 15 a significant and appropriate CTIE imtiative.

The nature of the projeet. As rnost or all of you know, this project brings together lay and
professional leaders from Jewish high schools for periodic corferences designed to encourage serious
and content-rich discussions of fundamental questions pertaining to instituttonal aims and to the
relationship between these aims and educational practice. While such questions are especially
pressing for emerging community schools, cther kinds of insututions also seem to recognize the
importance of wiestling with such matters. In any event, a group represerting close to ten
insttutions, including at least three emerging community high schools, participated in a two-day
conference at Harvard in March, 1998 that focused on spinttuality and Jewish secondary education.
Bemie Steinberg of Harvard Hillel and Art Green of Brandeis enriched the group's thinking with,
respectively, Maimonidean and Hassidic ideas concemning spuituality, and Joe Reimer offered a
developmental perspectve on the problem. Based on our own impressions and on formal and
informal feedback, our senise 1s that this corference was extremely successful, and there was a lot of
enthusiasm for the idea of meeting at regular imervals, Moreover, representatives of a number of
mnstitutions that were unable to participate in the first conference have expressed an interest in being
involved with this project. A second conference is scheduled for this coming November, to be
preceded by a planning meeting on August {7 in New York The planning group will include
myself, Danny Lehmann, and David Purpel, who 1sve been guiding this project up to the present, as
well as representatives of several of the participating institutions.

Pertinent considerations. Severa! considerations favor CIJE support of this project:

1. The National Jewish High School Leadership Serminar is, in a significant sense, the Goals
Project in action. Tt brings together a cluster of educating institutions that seem hungry for
the kind of thinking that the Goals Project has been trving to encourage, 1.e., careful thinking
about goals and their relationship to practice, informed by Jewish sources and rich
comversation among the critical stake holders of participating institubons,

2. A number of participating and potentially participating institutrons are at a critical phase
of their development Careful thinking on the part of their lay and professional leadership
about their mission and its instiutionalization at this stage could be as important as 1t is rare;
for CIJE to contnbute to this effort would be a great service. There i3 reason to think that
seminar-related activities may result in 2 measure of institutional change grounded in
serious reflection about vision and its relationship to practice; indeed, some seminar
activities are being developed 50 as to encourage greater thoughtfulness and practical
initiatives “in the field”, A pertinent by-product is the potential PR value — in particular, onr
ability to point to anather significant instance of “making a difference’ in the field
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3. Some of the leaders associated with these institutions have the power to shape educational
practice not only in their own institutions, but a'so, through their participation on the boards
of other institutions and community agencies, in other arenas. One of the expectations
animating the National Jewish High Schoo) Leadership Seminar 9 that these individuals
will, through the seminar, come to think in new ways about their challenges as Jewish
educators and as champions of Jewish education and about how best to approach to these
challenges. In this way, the project is designed to build capacity for Jewish education.

4. This project allows us to build fruitful relationships with a number of interesting
secondary schools around the country. Since part of the project’s conception 15 that
participating institutions will, as parn of thetr parncipation, taunch and document appropriate
experimental ventures, this project may give nse to fruitful pilot-projects from which we will
learn a fot. Morzover, some of these projects may turn into demonsiration-sites thar testify to
the power of serious thinking about fundamenta! purposes.

5. There is a lot of enthusiasm concerning this project on the part of critical individuals.
Danny Lehmazn and myself have found it exciting, and it is proving a fruitful way of
enmaging David Purpe! in CTJE's work. As mentioned zbove, participant- response (both lay
and professional) to the first conference has been very gratifying. And Mike Rosenak, to
whom Karent B, and T mentioned the project in Israel recently, seemed very interested in 1t
and eager to participate in some fashion in the late winter.

Next steps. As1understand it, CUE is committed to this project at least through the November
conference, and our deliberations concern the wisdom of a continuing commitment to the project --
and if so, what kind -~ beyond November. As suggestad above, I personally think that it would be
worthwhile for this project to continue. But] am certainly aware that our resources are scarce, and
that it would be best if we could find significant external support for the project in the future. Much
of the cost of the upcoming November conference will be covered by an anonyinous donor who is
interested in the project. Whether this is a one-time gift or a long-term commitmem is not yet clear.
If it is a long-term comunitment on kis part to partner with CUE on the financing of this project, this
might make it considerably easier for CIJE to support this effort.

We are also in conversation with the AviChai Foundation about the possibility of their
partnering with us on this project. It is not clear yet whether they are mterested (KAB and I'will be
meeting with them on the 18th of August); but even if they are, we would need to make sure that the
price of parmership is not a serious distortion of the project’s conception.

DP’s recommendation, Tam personally very interested in this project and think it has rich

potential to forward our work as an grganization, For me, the best-case-scenario is that the
anonymous donor will declare himself ready to undertake a long-term commitment to this project by
splitting the cost with CIJE, ard [ think this matter needs to be explored. In the worst case scenario
(i.e., this donor is unwilling to view his commitment as Jong-term, and the AviChai Foundation
proves uninterested in the kind of Leadership Seminar we are interested in encouraging), I would
still be hopeful that CITE would offer significant support for this project; but it may make sense to
defer any decision on this matrer until we have concluded discussions with potential partners and
until we have had a chance to undertake and evaluate the November conference.

L8]















AGENDA FOR WORKPLAN DISCUSSION
B/6/98

I~ GUIDING PRINCIPLES (8 }-9:45)

II - THE OVERALL WORKPLAN (9:45-11:15)

1.
F

Presentasion of a proposal categorization of our workplan
Discussion of priorides

III - INDEPTRH DISCUSSION OF VAGUER PROJECTS (11:15-12:15) (1:00-2:30)

e

Field Sites

Baltimore lay leaders
Research Projects
Publications

The “Grand Plan"

IV - BRIEF DISCUSSION OF MORE REFINED PROJECTS (Overview, quick review of 1alks,
discussion of key issues) (2:30 — 4:08)

oSN FY E REe

V-

1.
2.
3.
4.
3

Forun {15 min)
CFWW (15 min)
Iadicators (30 min)
TE! (30min)

VERY BRIEF DISCUSSION /UPDATES (4:00-4:30)

High School Leaders
Rabinic Conference
Hashaar

Torzh Umesarah
Early Childhood

VY1 - NEXT STEPS (4:30-5 pm}
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GUIDING PRINCIPLES - AN ALTERNATE APPROACH

The extant approach to the Guiding Principles is in 2 significant senss very organic; as an
exzmple, individuel principles make reference to aims ac well as to beliefs about process. An
altetnate approach might more ¢harply distinguish between the aims and the process of
education; and it might also inchude a section on necessary conditions. Sr.hhcally, ruchan |
approach might look like this:

EDUCATIONAL AIMS

Vision st the beart. The sout of.un educating practice or institution
is & guiding vision that identHflés In a compeliing way its

paramount aspirations. An adequate guiding vision points to the
attitudes. knowledge-base, dispesftions, and skills to be
encouraged in the leamer. An adequate vision Is grounded in
serious encounters with powerfu! Jewish ideas that concem the
nature and moral challenged of Jewlsh and human exigtence In the
cosmos, in history, and in contemponary America. Such a vision.

if genuinely shared. encrgizes the participants and provides an
indispenusble besis for educations! decision-making and
avaiuation. A vieion is & guiding vision only to the extent that

{t permeates the enfirety of an institution’s iife, from hiring
practices, to architecture, to daily leaming experiences, to

budgstary decisions. .

PDiversity 'q.’! visions. While vision ie essentiat, the rich
diversify of Jewish fe renders it undesirable end impossibie to
Identify any single viglon thet will meet the needs of varied
sub-groups. A chalflenge for all educating communitias, and for
those who would help them. W the development of a vision that
expresses its Jewish outiook.

Shared elementa. While commitled to diversity, CIJE ls committed
to certain trans-i¢eciogical educational aims, aims which, though
differently interpretad, must be a part of any adeguate guiding

vision. Thess gloments incluge:

a. Jewlsh education must strive to give leamers the skilis
thet will empower them to take reaponsibiity for thelr own
learming, and {o nurture thelr desire to engege in Hfe-leng
leaming.

b. Jewlsh lsarning ehould enrich the-Hves of students in
ways that will influence their activitles and the quality of
their experignce n day-to-day iife.

c. Jewish education should strive fo initiate tha jeamner
into a lifs-long convereation with the texts, debates, and
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ideas-that are ai the heart of Jewish ¢iviiization.

d. Jewish educktion shouid nurture in leamers a deep

understanding of the sthical imperatives &t the heart of
Judaism, az weli as the impulse and the-dispesition to

etrive for socia! justice and o reduce human suffering

0. Jewish education should strive to nurture In {he ieamer
reapect for individusis and groups that embody other visions
of Jewish Ffe, especially in the face of genuine disagrecments.

THE PROCESS OF EDUCA'I‘IQN

3. Powerful lexming is experienitial. Itis responsive to the background of experience and
belicfy that the leamex brings to the leamning-situation, and it mcludu apportmtzcs for
“igformal cducation” in a vanety of contexts.

b. The process oflumg nhnuldatonemdthumnmabcmmicluymwudmsm .
contrﬂnﬂetothelmasgrowthumma‘lmcmsmd actmglmshhm:nmbem;

c.- Powerful learning is interactive. Powsriil ieaming results from the
dynamic interaction between the sensibilities, concerna,
interpretive schemes. snd skiie of the leamer and the
feuturu of the encountered situation, be this situation a

. & taek, or a social situation. A central challenge of
edumor i8 o structure'the form, content, and social
context of leaming \n'a way that renders this interaction u
source of growth for the leamer; mosting this challengs
requiras careful planning based on an In-dapth understanding
both of the subject-matter and of the leamer in his or her
many dimensions.

Powerful leamning is also interactive in ancther sense. A
major sourcs of the insights it generates, and of the
excitement and sense of weil-being-that accompany it |s
unacripted give-and-take between tsecher end student and
batween students. Such give-and-take enhances the
intellectual, soclal, and spiritual rewartis of leamning.

d. At their best educeting environmcnts sre leaming commmumitics. Educating
institutions are 10 be understood not as shelle in which

teaching Bnd leaming go on but a8 learning commuuities.

They are leaming communities In that all of their members

~ young and old, tedshare and students -- view themgsolves

and othere as both leamers and sources of leaming. Through

their shared efforts, they create meanings that would not

have arisen through riolat'd individuat inquiries.

Educsting mstututlonu are learmning communities in that the
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activity of lsaming together is an intellectually, socially
and spiritually rewarding activity whiich binds the
participants to one enother. :

Educating institutions are jearning communities in that the
educa
fors

whose
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. CONDFTIONS OF QUALITY JEWISH EDUCATION
1. Leadership, 1oy and professianal....
2. Evalbation.....
3. A guiding vision [though this repeats first soction]

efc.
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