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X-Sender: gamoran@imap.ssc.wisc.edu

X-Mailer: QUALCOMM Windows Eudora Pro Version 4.2.2
Date: Mon, 01 Jul 2002 11:12:58 -0500

To: JECEP1@aol.com

From: Adam Gamoran <gamoran@ssc.wisc.edu>

Subject: Re: survey

Cc: dkaplan@UDel . Edu, gamoran@ssc.wisc.edu

Dear llene,

Thank you for the chance to comment on the JECP report. In general it is very well written and
clear. It raises important points and presents them in an interesting way. The report is
incredibly timely and | hope it will attract much attention.

As | have noted before, the report is signficantly limited by the low and uneven response
rates. (This is the first time |'ve had the opportunity o see how different the response rates
were across categories.) Even at this late date, there may be more you can do to address this
problem. First, | appreciate the straightforward accounting of response rates and the
discussion of how they occurred. That is a big improvement over the "highlights" version.

Second, the response rate from JCCs approaches respectability and both that and the
response rate from the reform schools are substantially higher than the rest. This ~ight be
considered in the interpretation of results. Are there any points of difference between the
JCCS and the rest, or between the reform schools and the other synagogue schools, that
might reflect differences in response rates? If not, that is also worth pointing out, as it may
mean the uneven response rates are not as problematic as one might fear.

Even more important -- but probably too late, and | wish |'d had the opportunity to discuss this
with you at an earlier phase -- there are steps you can take to determine how serious the non-
response problem is. The question is, do the respondents differ from the non-respondents in
meaningful ways? Since you know who responded and who didn't (| think}, you can at least
see whether there are differences e.g. by geography, size, anything else you have a record of.
Ideally - but should have occurred a year ago — you could have done a small telephone
follow-up of non-respondents, to try to determine how they differ from respondents.

Ultimately, it would be helpful and appropnate to add a statement to the methodology section
about how the response rates should affect our interpretation. Should we view the results with
caution? Should we assume the JCC results are representative, but not the rest? | would
suggest something like the following: "Higher response rate for JCC-affiliated schools means
we can have more confidence in the representativeness of the survey results in that category.
For this reason it is especially important to take note of differences in survey responses across
affiliations. Although we must be cautious in interpreting the resuits, we have no information
that leads us to think the respondents were systematically different from non-respondents
within any of the affiliation groups." [This is where you would add something about differences
between respondents and non-respondents, if you had the info.]

| have one other general concern: The figures seem too small. Actually the real problem may

not be the figures themselves, but the font size of the accompanying print. Especially if you
want lay leaders to read the report, | encourage you to use larger type to go with the figures.

Now for some editorial comments:
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1. The intro does a very nice job of setting out some background issues. However, there is too
much of a jump from the second to the third paragraph -- you go from the 1930s to the 1990s
without any transition. You need some sort of transition to pave the way from preschool-as-
babysitting to the educational early childhood programs of today.

2. | did not check the references systematically, but there are many places where a study is
mentioned in the text and apparently omitted from the references. The first place | noticed this
was in the 4th and 5th paragraphs of the intro, which mention the 1994 CIJE report (i gather
this is the policy brief) and the best practices report on early childhood, neither to which are
found in the references. Other examples include the US Dept of Ed Early Childhood Program
Participation Component (1896), the Cost, Quality, and Outcomes study (1995), and Quality
Counts (2002). .

3. [ did not copy-edit as you have someone lined up for that, but note there are many places
where you have the period before the parenthesis instead of after.

4, The first time you mention that 100,000 Jewish children attend early childhood ed is in the
10th paragraph of the intro, but no reference is provided. | assume this is from Schick 2000,
since that is cited later (also missing from the reference list!) -- it should be cited here also.

5. IThis paragraph (10th para of the intro) and in the conclusion you claim that early childhood
ed is "becoming the primary place where Jewish identity is formed.” That claim goes beyond
any evidence that you present or cite, and I'm not sure it can be supported. | would tone it
down.

6. Para 12 of the intro begins with "These studies..." — I'm not sure what studies you are
referring to.

7. Para 13 of the intro -- the funding partners were "committed to ensuring that every child..." -
should this be every JEWISH child?

8. Section 1, text following figures 3a-f, there is an incomplete sentence (related to
Conservative affiliations) at the end of the paragraph. Inthe next paragraph, you discuss the
dropoff at age 5. You speculate that this occurs because Jewish kindergartens are
unavailable. An equally likely explanation is that parents choose public kindergartens as soon
as they can. You mention this in the conclusion in a sort of back-hand way. | would bring it up
more centrally, both here and in the conclusion, because (a) | think it's the real reason and /*)
it has important policy implications. As you point out in the conclusion, if parents prefer pubnc
schools than the expansion of public early childhood may mean lower enrollments for Jewish
early childhood. This could be discussed as an important issue.

9. Titles of Figures 8a and 8b -- the word "enroliment” appears twice under 8a and is missing
from 8b.

10. Section 2, second paragraph of text, last sentence is not clear. | would replace "weakest
relationship” with "lowest level of consistency." [And | wonder, is this because principals in
other categories whose teachers do not have a consistent philosophy, did not respond to the
survey? Probably not, probably this represents a real difference between JCC and synagogue

schools ]
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11. Third paragraph of text in section 2: I'm confused by the statement that "thirty-three (33%)
of the directors..." Since there were 152 respondents, | would think 33% would be about 50
directors.

12. Figures 6a-f needs a KEY so the reader will understand the abbreviations e.g. "PM Heb
Elem" etc.

13. Para under "Recruitment and Retention" -- should be "cited" instead of "sighted"

14. Para under "Salary and Benefits" -- rather than "inability to recruit” | would say "difficulty in
recruiting...”" A litle lower, | would say "most" Orthodox teachers...earn...

15, Figure 13 — | strongly recommend placing greater emphasis on differences across
categories in the availability of heaith plans. Although over 80% of JCC schools have this
option, far lower proportions of the synagogue schools do so.

16. Section 4, third parag of text, | would say "79% of the directors in this sample will reach..."
-- 1.e. add "in this sample”

17. Section 4, last para, you mention "the turnover rate for directors,” but unless | missed
something, you haven't said what that is.

18. Overall | think the conclusions are well stated and appropriate, but here are a few
comments:

Point 1: When you say "this study suggests” in the middie of the paragraph, are you referring
to YOUR study? But you are not the one who estimated 100,000 children. Also, in section 1
you say there are 600,000 Jewish children age birth-6 so that would mean 1/6 are in Jewish
early childhood ed, not 1/4. This is confusing.

Point 2: Again, how do you know early childhood ed is the "primary place where Jewish identity
is formed”? This is unsubstantiated.

Point 3; As | noted earlier, | would reorganize this to give more space to the likelihood that
parents choose public schools as soon as they can.

Point 4; | think it's too strong to say all Jewish educators are underpaid. Rather than starting
with Jewish educators, | would start with the field of early childhood education: "Salaries for
Jewish early childhood educators, like those of early childhood educators more generally, are
too low." At the end of this point, you say professionals that left the field went to public ed --

where is this from?

After "Vshinantam I'vanecha" there is some nonsense text -- I'm worried that your copy editor
won't catch it!

| hope my comments are helpful. Congratulations on an important and timely report. | think it
will be widely read and can play a big role in advocacy for the JECP.

Adam
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It is our hope that the findings in this report will bring national attention to
the critical importance of and the issues facing early childhood Jewish education,
as well as provide a basis for advocacy, education and strategic planning.












being the primary provider of the information, our educators need to have strong
aic knowledge as well as be current in early childhood best practices.

Recruitment, as well as retention, are priority issues for all Jewish
educators. Directors reported that 12% of teachers and 14% of assistants either
left this past year or are planning to leave in the coming year. Directors indicated
~~ost teachers left for “other” unspecified reasons or because of poor salaries
and most went to the public schools. Directors also reported that most teachers
do not plan on retiring in the near future. Three quarters of the directors were
able to hire new staffw  in 8 weeks after a position was open. However, only
34% were very satisfied with the new staff's early childhood qualifications. Fewer
were satisfied with their Judaic gqualifications.

National trends differ significantly indicating an, annual turnover rate of
30%, one of the highest for any profession. This disparity may be a resuft of data
rhtained from directors instead of directly from teachers. Directors in some
wurimunities are fearful of the opening of public kinde _arten and three and four
year old programs where their teachers will not only be welcomed with open
amms, as 55% of the our teachers have a Bachelors degree and x% of those
have the degree in early childhoor ~ducation, but where they can double their
salary (and get benefits) the minute they sign the public school contract.

Recommendations

6. Salaries of early childhood teachers and assistants must be increased and
benefits or intangibles be added to their contracts.

7. An early childhood personnel study must be conducted to obtain information
regarding staff tumover directly from the teachers and assistants.

8. Require intensive ongoing professional development training programs to
improve the secular and Judaic knowledge of the early childhood
professionals.

Directors

93% of directors are Jewish. The overwhelming majority of directors are
well educated with college degrees in education and 78% of them have either a
bachelors or masters degree in early childhood education. This is significantly
better than the general community where only X% have college degrees and x%
have early childhood training. In contrast, 60% have the equivalent of a high
school diploma in Jewish education and 32% have no formal Jewish education
after completing an afternoon elementary school program. Oniy a few directors
(#) have educational leadership training. Of those directors that responded, the






Conclusion

Historically, the primary role of early childhood centers was providing part-
time programs that offered safe and nurturing environments for young chiidren
while their mothers worked. (Bowman, 2001). The curriculum focused on
developing the social-emotional skills of children such as separating from home,
sharing, cooperation and positive self-esteem. This was in fact, babysitting and
not designed to have an educational component. A child’s education began
when they went to school at the age of six — hence the name "preschool”. The
Jewish aspect of a Jewish early childhood program was its location (synagogue
or JCC) and the ethnicity of the population. Jewish content was minimal for two
reasons. First, it was believed that Jewish education was occurring in the home.
Secondly, people believed the children would learn about Judaism when they
began their “formal” Jewish education in Hebrew school. This explains the
nomenclature of “Jewish early childhood education” instead of “early childhood
Jewish education”,

Today, we know that the early years of life unequivocally affect brain
development and lay the foundation on which subsequent learning builds. While
formal schooling still begins at six years of age, school readiness is now, or is
becoming, the responsibility of the early childhood programs. Most children
ages 3-6 (not yet in kindergarten) attend some form of child care/education
program (NCES, 1996). Furthermore, children’s participation in non-parental
child care and education programs increases the higher the mother's educationai
level, the higher the family income and if the mother works. (NCES, 1998). We
also know that children are spending increasing amounts of time in early
¢ dhood programs. The relationship a young child has with their primary
provider significantly affects the overall development of the child, including
cultural behaviors and beliefs.

Most Jewish families have high expectations for their child's general
education. At the same time they depend on the Jewish schools to educate their
children about Jewish values, concepts and Hebrew language. One would
expect parents to demand that their children interact with well-trained, Judaicly
knowledgeable faculty capable of preparing their children to begin their formal
education and therr life as a Jew.

This survey is the first attempt at obtaining information about the state of
early childhood Jewish education in the United States. While it provides
significant information, it only gives us glimpse of the profession and raises a
number of questions.

Findings from this study regarding the characteristics, credentials and
salaries of early childhood educators were similar to the findings of the CIJE
(1994) study. The final recommendation from that study, “improving the quantity
and quality of professional development for teachers, along with enhancing the
conditions of employment, is the strategy most likely to improve the quality of the
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Implications

The first and most obvious implication is that we need more research. We just
don't know enough about what is happening in the field to develop a strategic plan on
how to strenthen Jewish early childhood education. The problem is that research takes
time and money. Jewish early childhood education does not have the time and it needs
money now in order to ensure there will be teachers next year. The schools surveyed
indicated their enrollment to be about the same for the 2002-2003 school year. BJENYC
school survey noted an 11% increase in enrollment from 2000 to 2001. If national trends
are any indication of what is happening, we would expect to see an increase in enrollment
as more a women enter the work force and more families have two working parents.

Wertheimer's Dollar and Sense about Jewish Education (2001)

" From Neurons to Neighborhoods (2000)
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How a culture treats its
youngest members has a
significant influence on

how it will grow, prosper,

and be viewed by others.

Meisels and Shonkoff, 2000



Introduction

Historically, the care and education of young children
was the responsibility of the family, Child care centers
were designed to provide low income families with
programs that offered custedial care for young children
while their mothers worked (Bowman et al., 2001},
These centers essentially filled 2 "babysitting” function
and were not designed to have an educational
component. In the early twentieth century, nursery
schools emerged for the middle and upper class families.
These programs "were designed o nurture exploration
and facilitate socio-emotional development”™ {Meisels
and Shonkoff. 2000) such as separating from home,
sharing, cooperation and positive self-esteem. Although
aursery schools placed more emphasis on education
than child care centers, the prevailing belief was still
that a child's education began when he or she went to
school at the age of 6—heoce the name "preschool.”

Jewish early childhood programs first emerged in
the 1930s. The primary gosl of these programs was to
develop good American Jews and prepare the children for
school. The assumption was that the families were already
living Jewish lives. Now they had to learn to become
Americans. {Rotenberg, 1977} The teachers in most of
these schools had limited jewish backgronods. The pri-
mary Jewish feature of these, and subsequent, programs
was the location {e.g. synagogue or JCC) and the ethnicity
of the population, not the content of the program.

Today, it is clear that "preschool” plays a much
more important educational and cultural role. The
experiences young children have shape who they are and
who they became when they are older. It is now well
known that the early years of life affect brain development
and lay the foundation for subsequent learning {ShonkofT,
2600). While formal schooling still begins at 6 years of
age, school readiness is increasingly hecoming the
responsibility of the early childhood programs. Most
children ages 3-6 {not yet in kindergarten) attend same
form of child cara/education program {Olson, 2002).
The mother's educational level and employment status,
as well as family income, is positively related to
children's participation in non-parental child care and
education programs (Kagan & Neuman, 2002).

Jewish early childhood centers are becoming
increasingly important as they not only serve as the

introduction to Judaism and Jewish communal life. but

are becoming the primary place where Jewish identity is
formed. Today children are spending increasing amounts
of time in early childhoed programs. The relationship
young children develop with their primary caregiver
plays a signiﬁ’.cant role in their overall development,
including cultural behaviors and beliefs (Bowman et al,,
2001). The care and education of a young [ewish child
is no longer the sole responsibility of the parents. It is a
partnership between the parents and the early
childhood center.

These centers have the potential to have the same,
or even greater impact, than the day schools for two
reasons. Children spend up to six hours a day in
programs that are integrated with Jewish values, concepts,
and Hebrew language end participate in numerous
family experiences. Jewish early childhood education
impacts the entire family, not just the child, and serves
as a primary gateway inte the Jewish community, the
synagogue and [cwish living.

It is this realization that inspired the formation
of the Jewish Early Childhood Education Partnership
(JECEP), a non-profit advocacy and educatianal
organization. The JECEP has two primary goals, First,
ta place Jewish early childhood education on the nationsl
Jewish communal agenda. Second, to encourage
federations and foundations to support and invest in
Jewish early childbood education programs.

JECEP recognizes the crucial role Jewish early
childhood programs have among the approximately
100,000 Jewish children and their families currently
participating in these programs. In most communities,
Jewish early childhood education is the only formal
educational venue that is not a direct recipient of
Federation dollars (i.e., capitation funding for religious
schools and day schools). The Jewish Community
Centers Association and the Union of American Hebrew
Congregations are the only national Jewish organizations
that employ professional staff members whose sole
responsibility is to oversee early childhood education.

In 2001, the Jewish Early Childheed Education
Partnership commissioned wwo studies: 1) a national
demographie study on Jewish early childhood education
programs; and 2) an Texit survey” investigating
decisions parents make regarding subsequent Jewish
education after their children “graduate” from Jewish
early childhood programs. These studies were

commissioned for four reasons:









statemnent. Of those that have mission statements, 88%
have some Jewish education as part of their mission,
while the rest do not mention Jewish or Judaism at all.
Half of the directors did not know or did not

respond to the question that asked if the teacher's personal
religious beliefs matched the school's religious philosophy.
Sixty-eight percent (68%) of the directors did not feel
it was imponant for teachers' beliefs to be consistent
with the school's religious philosophy. Of those that
responded, hetween 25% and 65% of the staff's personal

views match the school's religious philosophy,
Personnel; Teachers and Assistants

This survey reports on 1637 teachers (including 35
directors/teachers} and 856 assistants, Ninety-eight
percent (98%) are women, Overall, 59% of the sarly
childhood professionals are Jewish: 30% of teachers and
33% of assistants are not. This is significently different
than the Council for Initiatives in Jewish Education
study {1994) that reported overall only 10% of the early
childhood teachers were not Jewish.

The majority of teachers across all afTiliations
have been teaching § years or less. Teachers’ ages range
between 30 and 59 years, except for Orthodox pre-
schools where the majority of teachers are in their 20s.
A surprisingly large percentage of directors report
they do not know the levelof Jewish education of their
teachers. For those who responded, 45% of the teachers’
highest level of Judaic education was an afternoon
Hehrew school. The teachers’ level of Jewish education
varies significantly by affiliation.

In direct contrast to their Judaic training, 69%
of teachers and 38% of assistants have a hachelor's or
master's degree, often in early childhood education.
This compares to 45% of tcachers who have a bachelor’s
degree or higher and 58% who participsted in a
supervised early childhood practicum in the secular
early childhood community (Whitebook, 2000).

Recruitment and retention are priority issues for
all Jewish educators. Directors reported that 12% of
teachers and 14% of assistants either left this past year
or are planning to leave in the coming year. Jacobson
{2000) report.  hat the average turnover rate in a
study of eenters in five cities conducted by The Center

for Child Care Workforce was thirty-one percent (31%),

Directors indicated that most teachers left because
of poor salaries and went ta the public schaals, The
majority of the divectors (85%) were able to hire new
staff within eight weeks after a position was open.
Hawever, anly 40% were very satisfied with the new
staff’'s early childhood qualifications. Fewer (34%) were
satisfied with their Judaic qualifications, The Then and
Mow study (Whitebook,2000) also found that "new
teaching staff was significantly less—well educated than
those they replaced.”

Currently teachers earn between $10,000 and
$29,999 for a 10 month contract. The average salary is
$19.400. The majority {59%) of assistants earn less
than $10,000 for a2 10-month contract. Teachers and
assistants are rarely offered benefits. This is consistent
with early childhood professionals in the secular
community. According to the Federal Bureau of Labor
Seatistics Labor, the annual salary of preschoal teachers
in 1999 averaged $19,610 (Jacobson. 2002}. This is in
comparison to the average clementary teacher’s salary
{in 25 states) which was dlightly less then $40,000, as
reported by the National Education Association
(Washingtonpost.com. 4/8/02).

Characteristics of Center Directors

The vast majority (93%) of directors are Jewish.
Seventy-nine percent (79%) have either a bachelor's or
master's degree in carly childhood education and 31%
have s certificate in educational leadership. In the
secular community, 77% have completed a hachelor's
degree and 71% have participated in a supervised
teaching practicum. (Whitehsok, 2000).

However, in contrast to their secular education
qualifications, 67% of directors of Jewish early child-
hood centers have the equivalent of a high school
diploma in Jewish education and 32% have ne formal
Jewish education after completing an afternoon elemen-
tary school program. Only 18% have a bachelor's or
master's degree in Judaic Studies.

Of those directors who responded, the majority
are between 50 and 59 years of age, Seventy-nine
percent {79%) of directors plan to continue in their
current position and 72% have no plans to retire. We
ealeulate that within 10—15 years, 79 % of the directors

will reach retirement age.



Conclusions

This survey is the first attempt to obtain detailed
information about the state of early childhaod Jewish
education at the national level. Findings from this study
provide a snapshat of the current state of the profession
aod raises important questions about the content, the
professionals, the enrollment and the role of early
childhood Jewish education.

New understandings about the development and
transmission of cultural behaviors and beliefs, coupled
with the knowledge that children spend substantial
amounts of time in early childhood programs suggest
that early childhood education is the perfect opportunity
to shape the Jewish identity of young children and their
families and to lay the foundation for subsequent Jewish
experiences and involvement.

Research has consistenily demonstrated that
knowledgeable and well-trained early childhood
professionals are the key to both the qualiry of early
ehildhood programs and to the social-emotional
development of the child. Jewish early childhood
educators play a critical role in shaping the behaviors
and heliefs of children and their families. Even though
the majority Jewish early childhood educators are
dedicated to the field {CIJE. 1998). they have limited
Judaic training.

Without recognizing that early childhood
education is valuable, without pedagogic and Judaic
professional development, and without equitable
compensation, public kindergarten and preschool
programs will lure both our cducators and our families.
If we want early childhood education centers to focus
on Jewish education. thenwe n  to recruit and retain
high-quality Jewish educators. To be mast effective,
educators must have substaotive Judaic knowledge and
exude Judaic values and mores as well as be current in
early childhood prac . "Improving the  ntity and
quality of professional development for teachers,
along with enhancing the conditions of employment,
is the strategy most likely to improve the quality of the
teaching force (in Jewish schools)” (CIJE. 1998).
Without this, only very special individuals will stay in
the Jewisbk early childhood profession. Fewer still will

enter the field.

Similarly, we must be able to demonstrate that
Jewish carly childhood education provides an
exceptional, nururing, developmentally appropriate
secular and Judaic early childhood education.
Otherwise, only families most committed to Clal Yirael,
will enrall in Jewish early childhood education centers.
Therefore, it is essential to ask a number of questions:

1] What distinguishes a Jewish preschool from a
pubic preschool? What does the term “Jewish” qualify
in the statement—the site or the content?

2] How effective can early childhood centers be
in transmitting Jewish values when the teacher’s Jewish
knowledge is based on an afternoon religious school
education from 30 or more years ago? Qr, if the cariy
childhood educator is not Jewish? Or if the teachers’
religious philosophy does not match that of the school's?

4] How much Jewish content is needed to
transmit sustainable Jewish values to children and their
families? Can a love of Judaism and the Jewish people
be taught as a content area? What influence should. and
do, non-jewish students have on the curri¢culum?

4] What will be the impact on our enrollment
and teaching force with the introduction of public three
and four year old programs? Can we compete with
public pre-kindergarten and kindergarten programs?
Can we afford not to?

5] How can a parinership between the family and
the early childhood center strengthen the child and his
or her family's Jewish identify and their subsequent
involvement in Jewizsh education, the synagogue and the

Jewish community.

Vthinantam {"vanekha 'F!:H A

The imperative to teach our children is one of the
distinguishing featnres of the Jewisb community. Jewish
education shapes who we are and how we behave. How

a culture treats its youngest members has a significant
influence on how it will grow, prosper. and be viewed
by others (Meiscls & Shonkoff, 2000). The future of
the American Jewish community depends on the quality
of our early childhood centers and the professional staff

caring for and educating our children,
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Community Centers Association and the Union of American Hebrew Congregations are
the only national Jewish organizations that employ professional staff members whose
sole responsibility is to oversee early childhood education.

Since there is no current research on Jewish early childhood education, the Jewish Early
Childhood Education Partnership commissioned two studies at the outset; 1) a national
demographic study on Jewish early childhood education programs; and 2) an “exit
survey” investigating decisions parents make regarding subsequent Jewish education
after their children “graduate” from Jewish early childhood programs. These studies were
commissioned for four reasons:

1] To obtain information on the status of Jewish early childhood education from a large
and demographically diverse sampie of programs;

2] To assess the extent to which Jewish early chiidhood programs face similar
challenges around staffing and program quaility as found with secular early childhood
programs;

3] To ascertain the extent to which the current teaching staff in Jewish early childhood
programs are well trained in both child development and Jewish studies; and

4] To document the impact that Jewish early childhood programs have on the children
and their families.

The national demographic study was designed to collect descriptive data about early
childhood programs from Orthodox®, Reform, Conservative, Reconstructionist, Jewish
Community Center, and independent Jewish early childhood programs. The study
addresses the major issues in early childhood education programs as well as issues
relevant only to the Jewish community. These include:

» number and ages of children, Jewish and non-Jewish, enrolled in the sample centers

» number of hours children spend in centers

» number of professionals, Jewish and non-Jewish, in centers

« secular and Judaic credentials and compensation of the early childhood professionals

« the extent of the similarities and differences between the affiliations in all areas studied.

? Schools are affiliated with Torah Umesorah



This study does not directly assess the quality of the sampled programs. Rather, where

appropriate, the results are compared to those on early leaming centers and early

childcare research in the secular community.

The central findings from this report are:

77% of the total sample population is Jewish. Jewish enroliment varies
considerably depending on the affiliation ranging from 25% in community settings
to 100% in some synagogue schools.

More than one third of the sample population\,/majority of the whom are between
2 and 4 years of age, spend 30+ hours a week in Jewish early childhood centers.

Program enroliment drops significantly between the ages of four and five.

88% of the sample early childhood centers have some Jewish education as part
of their mission. The rest do not mention Jewish or Judaism at all.

Overall, §9% of the early childhood professionals are Jewish; 30% of teachers
and 33% of assistants are not.

Teachers eam between $10,000 and $29,999 for a 10 month contract. The
average salary is $19,400. The majority (59%) of assistants eam less than
$10,000 for a 10-month contract. Teachers and assistants are rarely offered
benefits.

A surprisingly large percentage of directors report they do not know the level of
Jewish education of their teachers. For those who responded, 45% of the
teachers’ highest level of Judaic education was an afternoon Hebrew school.

Directors indicated that most teachers left because of poor salaries and went to
the public schools. Directors were generally not satisfied with the new staff's
earty childhood qualifications or their Judaic qualifications.

The vast majority (33%) of directors are Jewish. Seventy-nine percent (79%)
have either a bachelor's or master’'s degree in earty childhood education and
31% have a certificate in educational leadership

Of those directors who responded, the majority are between 50 and 59 years of
age. Within the next decade, three quarters of the directors will reach retirement

age.

This report contains an introduction, overview of the study and five sections of findings.

Section | addresses the characteristics of the student population, including enroliment



and the number of hours that children attend center programs. Section |l discusses
basic characteristics of the programs, including educational and religious philosophy and
mission statements. Section l! addresses characteristics of the professionals (teachers
and assistants), their credentials, saiaries, benefits, age, years of teaching and staff
tumover. Section IV examines at the directors’ credentials, salaries and career plans.
Section V closes the report with conclusions and policy recommendations,

The findings in this report should raise our atiention to the critical importance of the
issues facing Jewish early childhood education and provide a basis for advocacy,
education and strategic planning.
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The sampled centers employ 2,583 professionals (117 directors, 35 director/teachers, 1,637
teachers and ) assistants) and enroll 16,408 children birth-6 years of ¢ :. Thereis an
average of 11 teachers and 6 assistants per school. Seventy-seven (77%) of the student
popul: m (Figure 4) and 69% of the professional population is Jewish. (see Section Ill)



Section 1 - Student Population
Enroliment Data/Student Population

Large numbers of children participate in Jewish early childhood programs. While these data do
not allow for an accurate prejection of the total national Jewish preschool population, ere are
approximately 100,000 children between birth and six years of age in Jewish early chiidhood
prc ams, inclu g 31,000 day school kindergarten children (Schick, 2000). New York City
alone services 24,500 Jewish preschool children. This is double the number reported in a Time
to Act {1990) and only a small percentage of the total Jewish population of children birth to 6
years of age, which is appreximately 700,000 (Keysar et al., 2000). As a comparison, Hillel
currently estimates there are 400,000 college age students in the United States (Hillel.org).

T i study sampled 152 centers in 28 states. These centers enroll 16,408 children between
birth and six years of age (including kindergarten). Figures 1 and 2 show the enrollment for the
total number of children by age and the percentage of children enrolled by age. There is no
difference in patterns of enroliment between the total sample of children and the sample of

wish children. These figures indicate that the majority of children range from 2 to 4 years of
age. Enroliment patterns are consistent across affiliations, except for schools affiliated with
Orthodox. Figures 3a-3f show enrciiment by affiliation.

Figure 1. Total Enroliment by Age Figure 2. Percentage of
Enroliment by Age
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This poses a problem for many directors who wonder how much Jewish education they can
include as their non-Jewish population increases.

Figure.g;a compare iast year's enroliment with the current year's enk  1ent These figures
show a slight increase in total enroliment from 99-00 to 00-01 across affiiations with the
exception of a slight drop in total enroliment in the Community/Independent centers. Figure 7b
compares last year's Jewish enroliment with the cumrent year's Jewish enroliment. It appears
that there were drops in Jewish enrollment in Conservative, Community/independent, and
JCC/Y centers, with the drop being more noticeable for the Community/lndependent centers.
Data from the 152 centers also show that the 99-00 school year average percentage of Jewish
children to the total number of children in the sample was 81%, and in the 00-01 school year it
was 77%. Itis important to note that the JCC centers enroll 33% of the total sample population
and 19% of the totz on-Jewish student popuiation.

Figure 7a. '99-"00 and '00-'01 Figure 7b. "99-'00 and "00-'01
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F res 8a shows the 2000-2001 versus expected 2001-2002 enroiiment by affiliation for the
total sample. Figure 8b shows the 2000-2001 versus expected 2001-2002 Jewish enroliment by
affiliation. The findings indicate most directors anticipate a decrease in both overall and Jewish
expected enrollment. The two exceptions are among Orthodox centers which anticipate steady
enroliment, and among JCC centers which anticipate an increase both in overall and Jewish
enroliment.

This is in direct contrast to the national trends that suggest early care/education enrotiment
continues to increase, especiaily for infants and toddlers, the fastest growing subgroup of
children in early care and education programs (Kagan and Newman, 2000). Enroliment in early
care centers in the United States increased 19% between 1997-1999. At the same time,
enrollment in centers operated by religious facilities increased by 26% (Neugebauer, 2000). The
Board of Jewish Education of Greater New York noted a 12% increase in enrollment in 2001












Section lll: Early Childhood Professionals

Number of Professionals

It is clear that the responsibility for raising young Jewish children is now a
partnership between the parents and the early childhood professional. Current
research indicates that the most consistent finding on child development is that
knowledgeable and trained early childhood professionals are the key to both the
quality of early childhood programs and to the social-emotional development of
the child (Shonkoff and Phillips, 2000). The relationship young children develop
with their primary caregiver plays a significant role in their overall development,
including cultural behaviors and beliefs (Bowman et al., 2001).

This survey reports on 1637 teachers (including 35 directors/teachers) and 856
assistants. Figure 1 compares the total number of teachers to the total number of
assistants by affiliation. The figures show that generally centers employ more
teachers than assistants. Ninety-eight percent (98%) are women. Overall, 69%
of the early childhood professionals are Jewish; 30% of teachers and 33% of
assistants are not. This is significantly different than the Council for Initiatives in
Jewish Education study (1994) that reported overall only 10% of the early

childhood teachers were not Jewish.
Figure 1. Total number of Teachers
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Figures 2a and 2b compare Jewish teachers and assistants to non-Jewish
teachers and assistants across center affiliations. In general, there are more
Jewish teachers and assistants than their non-Jewish counterparts. The JCC
centers have the closest ratio of Jewish to non-Jewish teachers, and the same
percentage of Jewish to non-Je sh assistants.
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Figure 2a. Percentage of Jewish/Non- Figure 2b. Percentage of Jewish/Non-
Jewish Teachers by Affiliation Jewish Assistarits by Affiliation
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Ages of Professionals

Figure 3a shows the age ranges of the teachers in the sample centers. The
maijority of the teachers are between 30 and 60 years of age. In terms of
affiliation breakdown, the exception to this pattern are teachers in the Orthodox
affiliated early childhood centers (Figure 3b). Almost twice as many teachers in
centers affiliated with the Orthodox are in their twenties compared to the sample
as a whole. Moreover, the age range of teachers in Orthodox centers is more
evenly spread compared to the sample as a whole. The study does not provide
any data to explain this finding.

Fii 3b. Ra of Orlhodax Teachers
Figure 3a. Age range of { ers igure 3b. Age Range
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Length of Time Teaching

Figure 4a shows the length of time teachers in the sample have been teaching.
The findings show that 75% of teachers have been teaching less than 14 years.
The pattern shows a decline, with fewer teachers having taught for long periods
of time. The exception to this pattern is with teachers in Conservative affiliated
centers as shi  1in Figure 4b.

The data also suggests that approximately 50% of the teachers are relatively
new teachers. in
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Judaic Education Level of Professionals

The Jewish education level of the early childhood professionals differ significantly
from their secular education levels. The following Figures 6a-6f describe the
Jewish educational levels of the teachers as reported by the center directors.
Figure 6a reports on the Jewish educational level of teachers in the total sample.
When viewed across affiliations (Figures 6b — 6f), a surprisingly large percentage
of the directors report that they do not know the level of Jewish education of their
teachers, except for the Orthodox and Community/Independent centers. When
the Jewish educational level is reported, the general pattern indicates that most
teachers have received an afternoon Hebrew school education at the elementary
level. The data suggests that the vast majority of teachers in Orthodox and
Community/Independent affiliated centers have received Yeshiva High School
Education. The JCC centers have the largest percentage of teachers whose
highest level of Jewish training is the elementary level. The data does not provide
information to explain why Community/lndependent center early childhood
professionals have Yeshiva High School education.
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That being said, most teachers are remaining in their current positions. Directors
report that only 12% of teachers and 14% of assistants either left this past year
or are planning 1o leave in the coming year. This is distinctly different from Board
of Jewish Education of Greater New York that reported x vacancies in 2002, an
increase of x from x. it also contradicts the secuiar early childhood program data
which reports an annual tumover of 30% (Quality Counts 2002).

Following the question of tumover, it is important to know the iength of time it
takes center directors to rehire staff. Figure 10 shows that it takes most center
directors from one to eight weeks to rehire staff. The charts do not distinguish
between rehiring teachers versus rehinng assistants. However, only 40% of the
directors were very satisfied with the new staffs early childhood qualificatic—s.
Fewer were satisfied with their Judaic qualifications. (Figure 11) The overall level
of satisfaction with both sets of qualifications is mediocre. The Then and Now
study (Whitebook,2000) also found that “new teaching staff was significantly less-
well educated than those they replaced.”
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Figure 11c. Community Teacher Salaries
10 month contract
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The majority (59%) of assistants, on the other hand, eamn less than $10,000 for a
10-month contract. (Figure 12a) This pattern also depends on the denominational
affiliation of the center. Figure x shows the majority of assistants in Orthodox
and Community/independent centers eamn more than $10,000 annually. As a
comparison, the average annual salary of a child-care workers in the secular
community is $15,430. (Quality Counts, 2002)

Figure 12a. Salaries - 10 month contract Figure 12b. Salaries - Orthodox
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Section IV - Directors

The study sampled 117 directors and 35 teacher/directors. The vast majority (93%) of directors are
Jewish and are well educated. Figure 1 shows that 91% have either a bachelors or masters degree
in education. Figure 2 shows that 78% have earty childhood education training {(41% have a MA and
37% BA). |n the secular community, 77% have completed a bachelor's degree and 71% have
participated in a supervised teaching practicum. (Whitehook, 2000). However, only 7 directors
indicated they had a certificate in educational leadership.
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In direct contrast to the advanced training in early childhood education and child deveiocpment,
center 2ctors indicated modest levels of Jewish education. Figure 3 shows that a little more than
half (67%) of the directors report having the equivalent of a high school diploma in Jewish education
and 32% have no formai Jewish education after completing an aftemoon eiementary school
program. Only 18% have a bachelor's or master's degree in Judaic Studies.

Figure 3. Directors’ Level of Jewish
Education
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