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Steps necessary to enable the development of an evalustion plan

Before an effective program evaleation plan can be developedd, it is necessary to armiculate goals.
During the first year, I sce five arcas of particular relevance.

The learners. How do the conceptualizers and implementers envisron a professional
Jewish educator? There are mamy aspects one could focus on; [ would suggest there are
two major categories. Ome consigts of ascribed or achieved charactenstics such ag whether
ar ot the educator is Jewish, level of Hebrew fluency, knowledgs of Judaics, gender, age.
classroom teaching training and experience, synagogue involvement, etc.  The other
consists of gocial imeractive and meaning-making features of the educator both
ndividually and 1o the educationai context. Interactive aspects of a feacher’s professional
life includes but is not limrted to how he or she conceptualizes the teaching endeavor and
finds ways to control and express creativity in a particular context, who comstitutes a
teacher's professionsl community and what is the nature of the canversations with that
community, where, from whom, and how is new knowledge incorporated imto what
happens in the classroom; how do reachers respond to the uncertainties of the classroom;
to what extent and how do teachers make connections between the wndividual Lives of
studems and the wieas upon which they are focusing, and what are their underlying
assumptions about ther students and how have they besn wansformed trough
participation. The former set of characteristics are most casily amenable to paper and
pencil self reports {although such methods have their limitations]), while the second set are
accessible through in-depth canversations and observations. In both cases, it i3 incumbent
upon the evaluation definers to identifv what 1t 1s they would like to see happen as a result
of parucipation i Adechon [ 'Morim,



Evaluation Plan for Machon L'Morim: 1993 -1994

Julie Tammivaara, Shulamith Elster, Leora Isaacs
March 1994

The proposed evaluation plan for the first year of the first cohort of the Machon L'Morim
program is detailed here. Included are the plan's purpose, the assumptions underlying the
plan, the program goals, data collection strategies and sources, and a timeline keyed to
data collection strategies and sources. The aims and design of the plan are based on the
goals of Machon L'Morim.

Purpose

The purpose this evaluation plan addresses is four-fold:

1.

To document the program'’s effectiveness in transforming the professional lives
of teachers and thereby the contexts of education in which they work;

To assess the Judaic knowledge and leadership skills of teachers and the
attitudes of their students and the students' parents;

To render an account of the program that will be useful for other communities
interested in implementing it; and,

To monitor the development of the program to improve it for subsequent
teacher cohorts.

Since this plan addresses only the first year of the proposed three-year program, these
goals will not be fully realized in the first year-end report.

Assumptions

Five assumptions underpin the thinking and form of this evaluation plan:

l.

The program has many phases and multiple goals; participant growth will
evolve over time and certain changes will be gradual. Some aspects of this
growth will be evident relatively early, while others will not be manifested until
much later.

Because the program addresses multiple aims and involves a vartety of people,
multiple data collection strategies focusing on different data sources employed
and collected over different points in the program will be necessary to
adequately capture it.



3. Transformation of educational settings is most likely to occur when a cntical
mass of a school's teaching staff is committed to change and they are supported
by key administrators.

4. For nch, complex programs such as Machon L'Morim, there will be
unanticipated consequences; therefore, an appropriate evaluation plan will be

sufficiently flexible such that these may be identified and examined after the
program commences.

5. Program participants are adult learners and thus significantly responsible for
their own learning.

Program Goals

The programmatic goals of Machon L'Morim consist of four major goals each with several
parts.

A. To provide an intellectually and spiritually stimulating experience in study
and opportunities for reflection on personal and professional practice.

1. To have the opportunity to study with leading thinkers and educators
whose work has been in the areas of spintuality, prayer, and pedagogy,

2. To build a sense of collegiality among colieagues in a given school and
across schools within the community,

3. To nurture a spirt of interdenominational cooperation and genuine
appreciation of others while engaged in serious work together, and

4. To better understand and appreciate denominational perspectives on prayer
and religious observance.

B. To develop a personal theology that finds its expression in tefillah
1. To develop a personal theology that finds its expression in tefillah, and
2. To gain new knowledge of the role of prayer in Jewish tradition.

C. To gain pedagogical skills in the teaching of tefilizh and the conducting of
tefillab experiences for children

I. To become familiar with the educational literature on the spintual
development of children and on the teaching of tefillah in the Jewish
school, and
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2. To benefit from demonstrations "effective practice by experienced
teachers of tefillah and of middle-school pupils.

D. To develop educational programs in the teaching of tefillah for the school
designed ecifically to meet the developmental and spiritual needs of the
middie-school pupil

To consider how children and their families can find new meaning for their
lives through prayer experniences,

2. To learn how schools, both congregational and day, have attempted to
meet the challenge of meaningful tefillot for their students,

3. To work with colleagues in the development of an educational plan for the
school in which one teaches, and

4, To develop a professional development plan with the principal or
headmaster for the integration of the Machon L'Monm experience in the
school.

Data Collection Strategies and Data Sources for Machon L'Morim: Year One

Five data collection strategies are proposed They include interviews, observations,
portfolios of student work [peer consultations, journals, reflective essays, curriculum
projects, and papers], inventories of knowledge, attitudes. and involvement in Jewish life,
and school profiles. Defimitions of each follow

Inter :ws: An interview is a face-to-face [or voice-to-voice] encounter wherein
one or more parties serve to guide a conversation about a particular topic or set of
topics and one or more parties serve to inform the conversational guides on a topic
or topics.

Observations: Observations entail the participation of one or more persons
engaged in focused attention upon and documentation of one or more others who
are engaged in educationally-related activities.

Portfolios: Portfolios consist of examples of participants’ work gathered over the
course of a period of time. Examples of products to be included in a participant’s
portfolio include;

Peer Consultations: Peer observations and consultations consist of the
pairing of two teacher-participants one of whom is engaged in teaching, the
other in observing and documenting what is happening. The observation
phase is followed by a consultation wherein the two parties discuss what
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was done and seen. The consultations are audiotaped and the transcnipts of
the tapes are used as data for the evaluation effort.

Dialogue Journals and Reflective Essays: Dialogue joumals are
individual written records of participants' thoughts, reactions, ponderings,
etc. focused upon and inscribed during the course of the program. Ideally,
they incorporate questions that occur outside class sessions, extensions of
ideas stimulated by reading, lectures, and class discussions, and
connections drawn by participants between the formal content of the
program and their own professional and personal lives. The journals are
submitted to the course facilitator who writes her thoughts on the issues
addressed by the journal keeper. Reflective essays are more structured and
formal versions of journals. Typically, they consist of participant responses
to specific issues relevant to the program in which they are participating.

Curriculum Projects
Papers

Inventories of knowledge, attitudes, and involvement in Jewish life:
Inventories consist of items developed around specific topics. Inventories are
typically highly structured and require relatively little time to administer. Items are
structured in a manner that appropriate options can be checked or short answers
given. While they may be administered efficiently, good inventories require
considerable time to develop.

School Profiles: School profiles will be prepared noting each participating
institution's demographics, policies, tefillah practices, curricula, perceived place in
the community, etc.

Data sources are those people, settings and things from which information is collected.
Data sources in this proposal include: participants, faculty, the facilitator, the Professional
Advisory Committee, pupils of participants, pupils' parents, class sessions for the course,
participants’ classroom sessions, prayer settings, participants' words both written and oral,
and products of course project requirements.

The following list connects data collection strategies with data sources and the evaluation
team member[s] who will be responsible for the data collection.

A. Interviews

1. Participants [Julie Tammivaara]
2. Faculty [Julie Tammivaara]
3. Professional Advisory Committee [Leora Isaacs]
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4. Program staff including Chaim Botwinick, Lee Hendler, Shulamith Elster,
Darrell Friedman, and Nancy Kutler [Leora [saacs]
5. Funders [Leora Isaacs]

B. Observations [Leora Isaacs, Shulamith Elster, Julie Tammivaara]

. Ongoing MLM sessions

. Participants' classrooms

Tefillah settings

The institutions within which the participants work

BwN

C. Peer observations and consultations [Shulamith Elster and Julie Tammivaara]

D. Joumnals and Reflective Essays [Shulamith Elster and Julie Tammivaara)

E. Portfolios [Shulamith Elster]

F. Inventories of knowledge, attitudes and involvement in Jewish life [Leora Isaacs]
1. Participants

2. Pupils
3. Parents
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Timeline for Data Collection

Time Fall Winter Spring
Method Sept.-December January-March March-May

Observation

Class Meetings
Classrooms
Faculty Meetings
Prayer settings

Interviews

Participants
Faculty
PAC

Portfolios
Journals
Reflective Essays
Peer Consultations
Curr. Projects
Papers

Inventories*
Participants
Pupils
Parents

School Profiles

* Since tnventories appropriate for Machon L'Morim do not currently exist, they will
need to be developed. Inventories for the participants will be developed and administered
to particpants first followed by those for pupils and pupils' parents.

6 4 March 1994












GOALS C: To pain pedagogical skills in the teaching of tefillah and the conducting of tefillah experiences for pupils

Components Interviews Observations Portfolins Inventories | School Profiles

1 . Journals
To become familiar with the educational literature on the Reflective
spiritual development of children and the teaching of tefillah ~ essays
in the Jewish schoal - Curriculum

projects

Journals
2 L Reflective
To benefit from demonstrations of effective practice by Pariicipants’ | essays
experienced teachers of tefillah and of middle school pupils - Classrooms - | Curricalum Participants

' projecls
Peer
consultations
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GOAL D: To develop educational programs in the teaching of tefillah for the school designed specifically
to meet the developmental and spiritual needs of the middle school pupil

Components Interviews Observations Portfolios Inventories | School Profiles

* ! Reflective

1 €ssays - o

To consider how children and their families can find new Principals Papers [?} ' |

meaning for their lives through prayer experiences : : Peer
Cvomsultations | - C oo o) coot oo

2 o - . Reflective | Participanis

To learn how schools, both congregational and day, have Principals . essays |- - Parents:

attempted to meet the challenge of meaningful tefillot for their - Peer © | Pupils -

students . consultations . | I

3 . : . : RS B

To work with colleagues in the development of an cducational Participants Projects - Participants. - |- =

plan for the school in which one works o

4 e e

To develop a professional development plan with the ‘ ‘ T

principal or headmaster for the integration of Machon Projects . | Pamicipanis |

L’Morim experience in the school

" Principals |
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B'reshit: In the Beg ning

MACHON L'MORIM FOR JEWISH EAF Y CHILDHOOD EDUCATORS

A Project of the Chiidren of Harvey and Lyn Meyerhoff
Philanthropic Fund

it

Ine greatest obstacle we have...is our current inabiliry o attract
and retain a cadre of professional educators who share a
knowledge and commitment 1o Judaism, its values and traditions.
This calls for a training model which takes the teacher's own
spiritual development as one of the goals of the reacher training
program. A training model must include understanding of child
development and age-appropriate curriculum, and must also build
on a rteacher's commitmen and openness (0 exploring an
understanding of Judaism as an adult."

Dr. Ruth Pinkenson Feldman in
“What We Know About Jewish
Early Childhood Education"

"We must see Jewish early childhood education...as the start of life -
long learning which is. in fact. the grounding premise of Jewish
citizenship. It is a stunning place ro siart creating Jewish citizens
because Early Childhood education offers us a unique possioility:
the chance to rake advantage of rwo windows of opportunirv - one
opens into the spirit and the mind of the child the other into the
heart and the mind of the parent.”

Lee M. Hendler
from Remarks to Earlv Childhood Directors
January 23, 1993



Overview and Goals

Four Baltimore area early childhood programs will be selscted to participate in a multi-
vear professional development and school enhancement project.

The project will have as iuts mission the enhancemem of the Baltimore Jewish
comrnunity’s early childhood programs. It is anticipated that the project will serve as a
model for other communities to the extent thar the model can be replicated. Each
participating program will be required to involve the entire school communiry (director,
teachers, assistants/aides. lay leadership, rabbis, senior educators and parents) in learning
experience and in planning for change.

The project’s primary goal is to develop personnel and environments that mode! integrated
early childhood Jewish education. It is anticipated that the project will have an impact
on children. their parents and families; the school community - teachers, directors,
leadership and sponsors; the Baltimore education commumry.

[t is anticipated that this will be achieved by:
- teachers’ and directors’ participation in formal and informal study sessions
with a faculty of local and national educators to expand content knowiedge
of Judaica and Hebrew language.

- training in pedagogic skiils.

- presentations and acuvities to further understanding of early child
development (emphasis on ethical. moral and spinmal development).

- presentations and discussions of successful pregrams studies through the
Best Practices in Jewish Early Childhood Education Project (CIJE).

- planning for parent and family participation educational initiatives and
activities wathin the life of the school community

- activites to create "model" school communities
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IL.

Parucipants and Selection or Schools

A

Proposals

All eighteen congregational. community-sponsored and independent programs
affiliated with the Council for Jewish Education Services {(CJES) will be invited
to submit proposals in response o a Request for Proposals (RFP).

The Request for Proposals will set out the specific requirements for participation.
Participation will require each program to closely examine its mission and develop
a plan for implementation of future goals. The project will require the
involvement of key stakeholders (lay leadership, institutional sponsors [i.e.,
congregational leadership/rabbis/other senior educators], parents. faculty and the
director over a two year period.

Directors of all CJES affiliated early pre-schools were invited to an informational
mesting on January 25, 1995, The project was introducad and a discussion held.
There was great interest on the part of the directors who expressed enthusiasm for
the opportunity 0 improve the Jewish component of their programs.

Copies of the Request for Proposals (RFP) will be distributed in late March 1993.
A briefing for directors will provide guidance in the development of responses on
behalf of the programs.

As proposals are received, the cover sheet with idenufving data including cur,ont
financial statements will be removed, each response coded and prepared for blind
review by a Selecuon Comumittee.

Schools will be selected SQLELY on their ability to provide evidence of:
commutment to a Jewish early childhood program. commiument 1o developmentally
appropriate practice, openness to change. involving parents and ramilies. and staff
and professional development. Schools selected for participation may include
programs affiliated with congregations. community-sponsored and indepe--ient
schools. The program sees itself as being inclusive and it is the hope tha. hev
will feflect the diversity of the Baltimore Jewish communirtee.

Participants

Within the application. each schoo! will be asked to submit the resumes of
teachers (of children from ages 2 through 4) who would be invited io represent the
school. The final selection of participants will be made by directors in
consulration with members of the Selection Commuttee. Each iteacher participant
will be required io have the endorsement of the school director. No ieacher mayv
be accepted for the program independent of the school’s participation as 2 total
educarional instirution.

=
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C. Stipends

Each individual teacher participant will receive a stipend of $1300 for participation
. the seminars, curnculum development for classroom and school, the school
erthancement component, research and evaluanion and the dissemination efforts.

Each school director will receive a stipend of $2000 in recognition of the
urne/etfort involved in all aspects of the project and leadership of the school-
enhancement component.

Each paricipating program will be required to return an Institutional Agreement
with the signatures of the rabbi/executive director, schoo!l committee chair,
president of parent organization and director. Individual teachers and directors
will be required to sign a Memorandum of Understanding.

Parent and Family Programs

The efforts to provide a tral Jewish environment for the young child must be
complemented by those of the parents and family whose influence on the spiritual, moral
and ethical development of the child 1s acknowledged in Jewish sources and contemporary
studies in child development.

Each school will be expected to develop specific plans to educate parents and to provide
experiential activities for families.

These may include. for example: workshops and celebrations 01 holiday themes. formal
classes for parents that parallel the school curriculum, parenting classes reflecting Jewish
values, Hebrew language activites, and cultural arts special evenis (rmusic. movement.
drama). Family education has been shown to positively tmpact all familv members,
including siblings and grandparents. These family programs have been included as an
integral part of Jewish early childhood education because througt. these multi-generational
programs all participants can become more knowledgeable and feel a swonger st : of
belonging to both the school and Jewish communities.

The Home Start Program developed b1 Rena Rotenberg for the Baltimore community can
serve as one of a number of models for planning. (Assistance may be provided by the
Pearlsione Coalition on Jewish Familyv Education.)



[V.  The Request for Proposals (RFP)

In developing the response 1o the RFP, each school will be required to elaborate on the
following aspecis of school life:

o Goals

) Accreditation and Evaluation

o Admission Procedures

0 Curricular Goals

o} Role of Parenis: expectations and involvement
0 Site and Facilites

0 Staff

0 Governance decision-making structure

0 Strategic Planming

A financial statement will be a required element of the covering matenials.

V. Program of Studyv

"We have to make a distinction berween two kinds of professional
development: informative and transformative. Informarsive raining
transmizs  information, It increases the teacher’s content
knowledge, understanding and skills. ... professional development
that is oransformative enables people to develop maore complex
capacities of mind.. we think thar the most powerful changes in
professionals’ practice come abour because professionals change
their minds." Professor Roberr Kegan (Harvard Education Letter:
January-February [993)

A Themes and Programs
The proposed program of study will attempt to both wansmit * “>mr - >n and
change practice. It will be designed to encompass the major aspects of an “ideal”
integrated Jewish early childhood program by its focus on these themes:
Celebration: Shabbat and Holidays

Holiness: God and Prayer

Community: Mitzvot - The Jewish Way of Relating to Others/Life Cvcle



Efforts will be made o build a strong professional community through formal study and
informal learning including: an orientation program, time within the seminar schedule for
reflection and group conversations, inter-class and inter-school visitation, a retreat and/or
field experiences. Communitv will "provide a context for sustained learnine." Research
suggests that effective teachers are these who are a part of a professional nerwork.

The first year program will be planned for three trimesters - Fall (1995), Winter (1995)
and Spring (1996). Each will be of approximately eight weeks duration. Each will focus
on a specific theme and incorporate: content knowledge, child development, teaching
techniques, curriculum materials, experiential leaming and group discussion of the issues
and challenge involved in translating new knowledge to classrooms and the schools.

Weekly study sessions will take place in the early evening (7-9 p.m.) at a centrai location.
The site will change each trimester. School directors will participate in all sessions.
Assistants and teacher aides will be invited to selected sessions.

The second year program - yet fuily to be developed - wiil continue to involve teachers
and directors primarilv and is expected to require a similar investment of staff time and
TESOUTCeS.

Each teacher and director will be given a personal/professiona! library. Each school will
reczive a duplicate set for the school’s professionat library.

Each school will be given a discretionary fund of $1.000 1o purchase classroom matenals
and other resources. Purchase decisions are to be made jointlv by the director and the
participating teachers.

A curmiculum overview will be developed by the staff and reviewed by a select arc of
members of the Curriculum Group (Spring 1993) who will make recommendations,
approve specific plans and recommend faculty. It is antcipated that 2 substantial portion
of the group's work can be conducted via tele-conference. (Fall & Winmter 1996
[consultation by tele-conference], Spring 1996 [two days]) (See chart on p. 10)

Directors and teachers will be included in the review of the program of study. ™
evaluation of the previous Machon L’Monm Program and recent research suggests mus
role.

"Research has consistently shown that teachers learn new methods best not from lecrures
by experts but by sesing those methods used in acrual classrooms, by designing their own
learning experiences, by rying out new techniques and getting feedback on their erforts,
and by observing and ralking with fellow teachers."



Field Experiences

Appropriate field experiences will be an important component of the course of
study. A participating program may design a fleld experience 1o mest specific
Program requirements.

Among the options under consideranion are:
AN ISRAEL EXPERIENCE

Participation in the 1995 Annual Winter Istael Seminar of the Early Childhood
Secton of the World Zionist Organization. Cost is (@ $1700 per participant. The
Seminar i5 held each vear during winter break when partcipants visit with
colleagues from all over the countrv, observe educational programs and attend
seminars on Jewish early childhood education. Rena Rotenberg 1o serve as
coordinator.

1995 CAJE CONFERENCE {Amherst)

CAJE as a "kick-off" activiry offering teachers and directors the oppormumiry to
meet and study with 2,000 Jewish educators from all over the world and from the
various fields of Jewish education. Approximate cost: 5800 per participant.

WHIZIN INSTiTUTE

The Whizin Family Education Summer [nstituze at University of Judaism in Los
Angeles trains teachers and educators to work with families. All the participating
teachers and the director of a school with specinc interest in familv programs
would attend.

FIELD EXPERIENCES IN SELECTED COMMUNIT'ES

New York: Jewish Museun and selected schools
Chicago: Exemplary Lab School Programs of BJE
Other cities: Philadelphia and Washington

PROFESSIONAL CONFERENCES

The Natonal Association for Young Children. Washington (November 1993). and
The Jewish Early Childhood Network. Washington (alsc November 1995)



VI

VII.

School Enhancement

School enhancement activities foster improvement in a school's program through
development or close examinaiion of the mission staternent, systematic collection of
information about the school and planning for a desired change. The process includes lay
and professional leadership (of synagogue/or sponsoring instimation) faculty, parents.
representatives of the school’s governing body.

The school director will assume responsibility for this activity as success depends on her
leadership skills. She is in the best position to see the inter-relationship of all aspects of
the school and 1o plan for change. The project will be responsible for the preparation of
directors for this assignment.

Governance and Adminsiration

Al

Staff

Dr. Chaim Borwinick, Chair of Professional Advisory Group and Steering
Committee

Dr. Shulamith Elster, Director

Marci Dickman, CIES Advisor

Rena Rotenberg, CJES Consultant

Dr. Gail Dorph, CIJE Consultant

Steering Committee

Dr. Chaim Botwinick. Chairman

Lee M. Hendler and Jennifer Meverhofi, Funders

Dr. Gail Dorph, Consultant

Marci Dickman and Rena Rotenberg, Advisors

Dr. Shulamith Elster, Staff

(To Be Determined), Liaison to the Professional Advisory Group

A Professional Advisory Group (PAG) will be recruited from among local and
national individuals with experience and expertise. The PAG will review goals
periodically and monitor the project. It will be expected to meet three to four
times a year - at the end of each trimester (August, December. March. June).

L8]






VIII.

IX.

Educatonal Materials

It is anticipated that the project will develop materials for dissemination. These may

include:

1. An integrated early childhood curriculum

2. A mode] for the professional development of early childhood Jewish educartors.

3. A model for a school enhancement change/process

4. Handbook for the replication of the project with pnnt materials from seminars and
the October 1996 conference.

3. Professional videotapes of selected sessions

6. Professional videotapes of classroom segments: Models of Teaching Young
Jewish Children (A grant may be solicited through a local or national foundarion
to support this activiry).

Communications

Al A quarterly newslenter will keep the school communities, the PAG and interested
others informed about the project.

B. The following activities will be considered:

L. Annual Early Childhood Conference/CJES in October 1996 Presentation
bv particivants of demonstraunon lessons and matenals based on new
knowledce and pedagogic approaches.

2. Attendance and presentations to the annual conferences:

a, CAIJE: Coalition for the Advancement for Jewish Education
b. Network for Research in Jewish Education
c. National Association of Jewish Earty Childhood Specialists
d. National Jewish Early Childhood Nerwork
e. National Association for the Education of Young Children
f. Jewish Community Center Association Biennial Conference
C. The Professional Advisory Group may wish to develop 2 proposal for an

invitational conference to take place in Baltimore during the Spring of the final
project vear. Invitees may include local and national Jewish educarors.



Evaluation

An evaluation plan will be developed utilizing the experience of the 1994 Machon
L'Monm Evaluation. The plan will be approved in advance of the opening activities.
(Fall 1993)

An inventory of Jewish knowledge, attitudes and behaviors will be developed a
admimstered to directors, ieachers and | =nts at the start of the program. This will
provide baseline data for research.

Site visits to parucipating schools (3/4 times per year} and community conversations
within participating schools will be elements of the evaluation.

Research

Several research topics were included in the 1994 CJES proposal for the development of
an Early Childhood Lab School. These may be appropriate for this project and include
oppormuniries to examine:

- growth in Judaic/Hebraic content knowledge of teachers/directors

- impact of the experience on the classroom and the school

- tmpact on the experiences of children as they mature from 2 to 4

- impact of the participation of an enture school community in a
demonstration project

- impact of the project on parent education and family participation

- impact of parent and family involvement on observance and ritual practice
(home) and participation {synagogue and communiry)

j—=
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INSTITUTIONAL AGREEMENT

Dear

(Director)

The Chuldren of Harvey and Lyn Meyerhoff Philanthropic Fund is pleased 1o sponsor the
Machon L'Morim program as a means of expressing its commitment to the enhancement of
Jewish education through the professional development of early childhood educators in the pre-
school programs of the Baltimore Jewish community.

In the 1993-96 academic year Machon L’Morim will provide educarional seminars an
in-school consultations for the schools selected tw participate.

Machon L’Morim will provide seminars in Judaica, child development and pedagogy for
teachers and directors of students from ages 2-2 in the participating schools. In consideration of
the commitment of the educators they will receive a stipend.

The schools are expected to support Machon L’Morim in the following manner:

- 10 recruit and nominate appropriate educators for participation in the project.

- to provide faciliues, without charge. for meetings. seminars and co-curricular
activities

- to support the efforts of teachers and the director to incorpotate new ideas
new approaches into their classrooms and into the school program

- to participate in project educational seminars on issues in Jewish early childhood
education

- to provide appropnate release time for educators to work with colleagues and
mentors

- to participate actively in all aspects of project evaluation and related research
activities

- to cooperaie in the development of curmicuium matenals for use in similar types
of schools



In recognition of these murtual expectations, and in anticipation of a creative partnership
berween the program and the Philanthropic Fund, please sign the enclosed copy of this letter and
retum it to me.

Sincerely yours,

Lee M. Hendler
Chuldren of Harvey and
Lvn Meyerhoff Philanthropic Fund

Date:
Rabbi/Executive Director

Date;
Educanonal Director

Date:
Pre-school Director

Date-
Chair, School Committee

Date:

Chair, Parent Organization

Agreement
/s



MEMORANDUM OF UNDERSTANDING
(Teachers)

Machon L'Morim is a training institute designed to provide personal and professional growth
opporturuiies for a select group of teachers-educators. In selecung educators of promise and
talent for this innovative in-service program, Machon L™Morim will provide a wide varjety of
focused leamning opporrunities in the following areas: Jewish knowledge, pedagogy and child
development.

Machon L Morim will provide faculty and staff for all program components from among local
and nationally-recognized early childhood educators, Jewish educators, scholars and practitioners.
All texts and materials will be provided as permanent additons to the educator’s own
personal/professional libraryv.

Machon L’Morim will provide a §1,500 feilowship for each teacher.

As a participant in this project, | understand that I have made the following commitments:

1. 10 partdcipate in all formal studv sessions during the three wimesters of the 1995-56
academic year.

2. 1o complete required readings and assigruments.

3. to participate in documentation. evajuation and implementation  activities.

4. to participate in the planned field experences.

5. to develop and oversee the specific educational programs to be implemented in my school.
6. to serve as a mentor {0 colleagues.

Signarure

Date

Understand
23085






Request for Proposals

B’reshit: Machon L’Morim for Jewish Early Childhood Programs

Machon L’Morim: The Meyerhoff Fellows Program
A Project of the Children of Harvey and Lyn Meyerhoff Philanthropic Fund

contact;

Dr. Shulamith R. Elster
Director, Machon L'Monm
¢/o Baltimore Hebrew University
5800 Park Heights Avenue
Baltimore, MD 21213
(410) 578-6968
Fax: (410) 578-6%940



March 21, 1995

Dear Colleague:

This packet contains information to assist you in the preparation of your school's
application for B’reshit: Machon L"Morim for Jewish Early Childhood Education.

All early childhood programs affiliated with the Council On Jewish Education Services
are encouraged to consider applying to partic’ we in this project which will develop and

implement a new mode!l for the enhancement of the Jewish component of pre-school education.

This packet contains instructions and the forms necessary to apply. All applications must
be received by May [. 1993,

For additional information or assistance, please contact me at {(410) 378-6968.

hulamith R. Elster
Director
;  Machon L’Morim

SRE:ek
Enclosures:  B’reshit: In the Beginning
Request for Proposals



Program Overview

Four Baltimore area early childhood programs will be selected to participate in a multi-vear
professional developmenr and school enhancement project.

The project has as its mission the enhancement of the Baltimore Jewish Community’s early
childhood programs. The project will serve as a model for other communities to the extent that
a model can be replicated. Each participanng program will he required to involve the entire
school community (director, teachers, assistant/aides, lay leadership, rabbis, senior educators and
parents) in learning experiences and in planning for change.

The project’s primary goal is to develop personnel and environments that model integrared early
childhood Jewish education. It is anticipated that the project will have an impact on children,
their parents and families; the school community - teachers, directors, leadership and sponsors.
and the Baltmore education communiry.

It 1s expected that this will be achieved by:

- teachers’ and directors’ participation in formal and informal study sessions with
a faculty of local and national educators to expand knowledge of Judaica and
Hebrew language.

- training in pedagogic skills.

- presentations and activities to further understanding of early child development
(with emphasis on ethical, moral and spiritual development).

- presentations and discussions of successful prog 15 through swudy of the Best
Practices in Jewish Early Childhood Education Project of the Council for

Initiatives in Jewish Education.

- planning for parent and family participation in educational initiatives and activities
within the school community.

- activities to create "model" schocl communities.

i}



Eligible Applicants: All Jewish early childhood programs affiliated with the Baitimore
Council for Jewish Education Services

Deadline for applications: May 1, 1995
Application packets available: March 27, 1995
Estimated number of participating schools: four
Esumated number of participating teachers and directors: 18-20
Project calendar: September 1, 1995 through August 31, 1997 (two vears)
Submiming Applications: Please submit original and two_copies of the application.
v Cover Sheet:
Appendix A: Cover Sheet
7/ Proposal Narrative:
The narrauve is the cenmal focus of the proposal. It should contain detailed
information on the seven topics outlined in Appendix B covering the following
areas: program, calendar and schedule, staff, parents and families. support.
governance and furure plans.
The narranve should be typed and double spaced.
v’ Attachments to the Proposal:
- Mission Statement
- Staff Resumes
Director and four/five teachers who will be selected to participate in the
project
- Financial Statement

Additional antachments may be included: e.g.. school materials i brochure. public relations
materials). copies of lenters of commendation.

LY



Ortional: Letters of support for the school’s participation in Machon L Morim from the
goverming body, sponsering institution. individuals and groups that have worked with the
school and parents.

¥ Selection Criteria:
Schools will be selected SOLELY on their ability to provide evidence of:

- commitment t0 a Jewish early childhood program.

- commitment to developmentally appropriate practice.
- openness to change.

- involving parents and famulies.

- staff and professional development.

They will include programs affiliated with congregarions, community-sponsored
and independent schools. The project sees itself as peing inclusive.and it is the
hope that thev will reflect the diversity of the Baltimore Jewish communiry.

v Selecuon process:

To assist in creating 2 "blind" application process applications will be reviewed
initially without the covering identifying data. Final selection will be made by a
commitee of staff and selected members of the Professional Advisory Group of
Machon L'Morim. Site visits will be made to semi-finalists as part of the final
selection process. It is antcipated that site visits will be made to programs prior
to the close of the 1994-3 school year. Announcements regarding final selection
will be made bv June 30. 1995




APPENDIX 2a: COVER S=E-ET

MACHON L’MORIM FOR
EARLY CHILDHOOD JEWISH EDUCATORS

Application Number: (to be assigned)

Official name of program:

Full mailing address:

(City) (Stare) {Zip Code)

Pre—schoql Director:

Telephone: () (
(Home) (Work)

THIS APPLICATION HAS BEEN REVIEWED AND ENDORSED BY:

Chaiman of School Committee or Board of Education

(Typed) (Signarnure)

If synagogue-affiliated

Educanonal Director (Typed) Educational Director (Signamre)

Rabbi (Typed) Rabbt (Signamire)

If schoot has other affiliation

Exescutive Director (Typed) Execunve Director (Sigpatre)

Number of students enrolled by age

2: 3:

4=

MNumber of full-time teachers:
Number of part-time teachers:
Number of assistant teachers and/or aides:

Please append the packet of informationzl materials the school routinely sends to prospective
parents.

AFPCYRS 3/t 9%



APPENDIX B: NARRATIVE

L

IT.

VIIL.

PROGRAM

Al Provide a brief history of the program

B. Mission Statement

C What evidence is there of developmentally appropriate practice within the program?
Please emphasize curricular GOALS particularly those that relate to Jewish knowledge

and values.

D. Please describe the admissions process, including standards for admission and
procedures.

E. Ongoing evaluation and assessment:

Under whose auspices is the school accredited?
How coften? Using what criteria?

EF. How is the integrated general and Jewish studies program developed? Who is
invoived in the decision-making regarding curriculum and program. What use is
made of outside consultants? To whom does the pregram wm for advice and
guidance?

CALENDAR AND SCHEDULE

- Highlights of yearly calendar
- D: 7 ' schedule
- Special activities

STAFF (for all teachers, the director and aides)

- What professional qualifications must staff members have?
- What professional/staff development activities are offered o staff?
. How are these funded?

PARENTS AND FAMILIES

- How are parenis/families involved in the life of the school? (regular events, special
events)

- How does the school communicate with parents? Inciude specific information
regarding communication about Jewish matters - e.g.. holidays, observances.

SUPPORT

What support does the program receive from the sponsoring institution? from other
individuals or groups.

GOVERNANCE

- What boards/commirtees are invoived? How is their work accomplished? What is
the compositicn of these groups - parent. staff and others?
- What role do these groups play in planning for change? for the future of the school?

FUTURE/CHANGE

- What changes would (the director) like to see made in the content of the program?
- What capital and programmatic items are on the school’s "wish list"?

- Have any plans been made for the future?

- Where does the school see itself tive vears from now?

- How daes the school anticipate that participation in Breshit wiil impacrt the school?
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MACHON LMORIM:

An Experiment in Education

o

achon U'Morim began as an idea in

April ‘92. Intended to reward and
acknowledge teaching excellence, to
expose the best teachers to the best
thinkers in their field, it would ultimately
provide teachers with appropriate tools to
take this intensive enrichment experience
and use it to transform classroom practice
and curriculum. Finally, as an innovative
model for Jewish education, it was
intended to enable Jewish educators to
-give the Jewish students in their care
compelling and exciting reasons for being
Jewish.” -Lee M. Hendler

The day and congregational schools of
three Baltimore congregations participated
in the initial Machon L'Morim project.
Twelve teachers and administrators from
the six affiliated schools of Baltimore
Hebrew, Chizuk Amuno and Beth Tfiloh
Congregations were selected as Meyerhoff
Fellows by their respective schools.

The Professional Advisory Group under
the chairmanship of Lee M. Hendler of the
Children of Harvey and Lyn Meyerhoff
Philanthropic Fund met throughout the

CONTINUED ON PAGE ELEVEN

B’‘RESHIT: In the Beginning

A Jewish Early Childhood Initiative
|

In recognition of the critical role of early
childhood educators in the development
of the Jewish identity of young children and
the impact of early Jewish childhood
programs on children and their families, a
new initiative in the area of Jewish early
childhood education is underway.

Four Baltimore area early childhood
programs will be selected to participate in a
multi-year professional development and
school enhancement project.

The project has as its mission the
enhancement of the Baltimore Jewish
Community’s early childhood programs.
The project will serve as a model for other
communities to the extent that a model can
be replicated. Each participating program
will be required to involve the entire school
community (director, teachers, assistant/
aides, lay leadership, rabbis, senior
educators and parents) in learning
experiences and in planning for change.

The project’s primary goal is to develop
personnel and environments that model

integrated early childhood Jewish education.
CONTINUED ON PAGE SIX


















‘ PAGE SEVEN

SCHOOL & CLASSROOM CURRICULUM PROJECTS

Allene Gutin
Baltimore Hebrew Congregation

I am working on a curriculum for 6th
graders who no longer attend Baltimore
Hebrew Congregation Day School as the
school only goes up to the fifth grade. The
plan is for a supplemental program
meeting one, two or three days a week.
This has yet to be determined.

The curriculum will focus on:

Tefillah - a deeper understanding of
prayer

Spirituality — how to use prayer to
answer umportant questions that pre-teens
are asking

The goal is to blend these two themes to
answer questions and guide students to
their own answers.

Yoram Unguru
Baltimore Hebrew Congregation

The Roots of Hebrew

The Roots of Hebrew is a project aimed
at increasing student awareness of the basic
structure of the Hebrew language.

Specifically, the project is directed
towards the AMIDAH and its nineteen
prayers. An average of three key words are
concentrated in each of the prayers; these
verbs are based on the CONCEPTS of each
prayer. i.e. Kedushan, the roots Kadesh -
holy, Cavod - respect, and Hallel - praise.
A total of 51 roots will be mastered by
students. This, in turn, will enable students
to recognize different variations of the
root/verb in the context of the prayer. The
goal for students is to UNDERSTAND

important concepts of the Amidah rather
than memorize specific prayers.

Cynthia Weiner
Nancy Epstein
Baltimare Hebrew Congregation Day School

We have examined current tefillah
practices at the Baltimore Hebrew
Congregation Day School. We will examine
tefillah practices at other Reform day
schools across the United States and in
Israel. These practices will be compared
and contrasted with the objective of
suggesting and implementing strategies for
improvement at the Baltimore Hebrew
Congregation Day School.

Strategies for implementation will be
based on the Machon L'Morim experience.

We plan to develop an outline to extend
and to spiral tefillah into our upper grades
and to write sample teaching units with
necessary materials and resources.
Strategies for implementation will be
developed with teachers in the dassroom
and clergy, as necessary.
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SCHOOL & CLASSROOM CURRICULUM PROJECTS

N CONTINUED I —)

Avi Silverman

Beth Tfiloh Community High School

The goal of Prayer Fest ‘95 is to
introduce students at the lower grade levels
means to prayer that differ from the
traditional forms to which they are
accustomed. During the course of four
fifteen minute sessions, students can select
prayer activities through relay races,
writing their own prayer, setting a
traditional prayer to popular music,
decorating a personal prayer, learning how
to sign a traditional prayer, hands on
prayer objects and by analyzing and then
acting out a particular prayer. Students
from the other schools will be invited to
jointly study at Beth Tfiloh for this event. In
this way the meeting of schools that has
taken place in Machon L'Morim will be
replicated with our students as well.

Rachel Glazer
Beth Tfiloh Community High School

Prayer in Secular Poetry

Rabbin Abraham Joshua Heschel said of
the “Ba’al Tefillah” “...the person in whom
a spiritual equation takes place - the
equation of song and soul, or word and
mind. The self and prayer are one.”

As a part of our Hebrew curriculum we
teach our children Hebrew songs written
by secular poets, of which some are
actually wishes, prayers, requests and
expressions of thanks. By kindling
awareness and sensitivity to the message of
the poem the student will understand that
every person is a believer and has unique
ways of expressing these beliefs. Since
prayer is a natural expression of the
feelings, it has given expression to the faith
and hopes, sorrows and joys, of the people
as a whole. Students will learn to
distinguish between different styles of
prayers and compare them to the Siddur
and the Psalms. Both have been described
as the anatomy of all parts of the soul.

All the sorrows, troubles, fears, doubts,
hopes, pains, perplexities, stormy outbreaks
by which the souls are tossed are depicted
in secular poems as well as in the Psalms.
In both we find man speaks to G-d, and
they both contain the whole music of the
heart of men, which is imeless and
universal.
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SCHOOL & CLASSROOM CURRICULUM PROJECTS

B CONTINUED | ——

Harriet Brown
Chizuk Amuno

[ am developing a Shabbat morning
service for fifth and sixth grade students
who attend afternoon religious school or

day school. The service will utilize the skills

of the children from both settings,
recognizing the differences in knowledge
and experience, but making each feel
important and special. While the service is
based on the fixed “matbeyah tefillah,”
leeway is provided for creativity,
experimentation, and freedom of
expression. The service includes a Torah

service with abridged readings done by the

children. Each week’s service will include
either a seasonal or holiday-related theme
or exploration of the Torah portion of the
week.

Marnetta Jaffee
Chizuk Amuno Religious School

So far this year our Tefillah program for
Gimmel students and teenage mentors has
been successful in:

* Teaching the mechanics of prayer to
fourth graders.

* Generating mterest and enthusiasm
among the students for becoming
prayer leaders.

* Helping students gain the skills and
confidence to participate in Junior
Congregation Shabbat services and to
lead Junior Congregation Shabbat
Services.

* Providing accessible prayer role
models through the presence of
teenage mentors.

Through my observation of several
mentors during prayer, I became aware of
the need to provide mentors with a
thorough training program.

My goal is to develop and implement
such a program in the following areas.

* Responsibilities of being a Tefillah
Mentor - expectations for prompt
attendance, regular partidpation,
commitment to attending training
throughout the year, stipend.

» The teenage mentor as role model
(during prayer and in general).

* Awareness of the developmental stage
of nine and ten year olds.

» Creating spaces conducive to prayer.
* Developing discussion leading skills.

* Developing and using a prayer
vocabulary.

» Technique for building confidence
among students.

* Self and group evaluation.
* Organizing principles in the Siddur.

Before each tefillah session, a teacher or
guest speaker will give a brief dvar tefillah
to the entire group of students. After
watching teachers teaching brief model
segments, each teenage mentor will have a
chance to teach towards the end of the year.
































