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Mr Barry Holtz 
Mandel Foundation 
1 5 East 26th Street 
New York 
10010 
USA 

Yt""" "''), 
Thank you very much indeed for all you contributed to the Seminar for Headteachers 

of UK Jewish Day Schools held at Shepperton on 9th and 10th May. 

I was very pleased to have the chance to listen to your exposition of pedagogical 

content knowledge and under your guidance to work through the exercise about 

Amalek and I enjoyed particularly your discussion inter alia of the issues of the 

Nobel prize winning physicist, horse-back tuition and the charismatic teacher. 

I have absolutely no doubt that the headteachers present benefited greatly from 

these sessions. 

I hope that we will have the opportunity to work together in the future. 

With renewed thanks and all good wishes. 

Philip Skelker 
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Investigating Teaching 

Sunday, 9th May 

10:30 a.m. Arrival and Registration, check in and tea/coffee 

11 :00 a.m. From Jerusalem to London - Philip Skelker & Tova Avihai Kremer 

11 :45 a.m. Introduction to the Seminar - Gail Dorph & Barry Holtz 

1 :00 p.m. Lunch 

2:00 p.m. Investigation Teaching I: Inquiry and reflection, a strategy for improving 
teaching and learning - Gail Dorph & Barry Holtz 

3:15 p.m. Break 

3 :30 p.m. Investigating Teaching II: Inquiry and Reflection continued 

4:45 p.m. Tea 

5: 15 p.m. Leaming Torah I: Megillat Ruth - Tova A vihai Kremer 

7:00 p.m. Supper 

8:15-10:30 Handmade Midrash: A strategy for enriching text teaching and learning 
A strategy for building a learning community among 
teachersm - Gail Dorph 



Monday, 10th May 

8:00 a.m. Breakfast 

9:00 a.m. Our learning and our work-Tova Avihai Kremer 

10:00 a.m. Investigating Teaching III: Teacher Study Groups, a strategy for improving 
teaching and learning -

Gail Dorph & Barry Holtz 

11 :15 a.m. Break 

11 :30 a.m. Investigating Teaching IV: Teacher Study Groups continued-
Gail Dorph & Barry Holtz 

1 :00 p.m. Lunch 

2:00 p.m. Leaming Torah II: Megillat Ruth - Tova Avihai Kremer 

3: 15 p.m. Break 

3:30 p.m. Summary and Conclusions - Philip Skelker & Tova Avihai Kremer 

4:00 p.m. Dispersal 



Dr. Barry Holtz 

THE RELATIONSHIP BETWEEN SUBJECT MATTER AND TEACHING 

Pedagogical content knowledge and Representations 

Pedagogical content knowledge= the meeting place between knowledge of subject 

matter and knowledge of learners. 

Exercise 1 : What to teach and why? 

I. For the text below consider the following : 

1. What do you find difficult or confusing in the text? 

2. What in this text will your potential students find difficult? 

3. What preconceptions (prior beliefs) will your potential students bring 

with them? 
4. What misconceptions (errors) will your potential students bring with 

them? 

5. What key ideas, practices, values would you want to teach those 

students about this text? 

., 

.. ., ---· 
Remember what 'Amaleq did lo thee by the way, when you r 
were come out of Miirayim: how he met thee by the way, I' 

.,. i0K :c,,:n~o·c.:,nKY:i7,,:ipSovJSit~;.,';K·~~,,~-,,-0-!)IJ--

K~1~~~~1 ~ ~r.~1
1

J'~~i ~~5~CTE;i;~ J~ ~~!!! J1~ J7ci 
and smote the hindmost of thee, all that were feeble In thy 

rear. when thou wast faint and weary; and he feared not Goo. 

Therefore it shall be, when the LORD thy Goo has given thee 1l ':: ' 

rest from all thy enemies round about, in the land which the 

• LORD thy Goo gives thee for an inheritance to possess il. that 

thou shalt biol out the remembrance o_r 'Amaleq from under j 
~~aJv~~ '. .thou shall not forget. _ l 

:: ::11~9~ J'~:·~-~~'? j?1J';;~~ it},~' ry_~~~?!~1 :01~~~ ~J~ 
-r,~ ilr:19':1 i1f;1f"17 h7~~.J? 11:J J':P~ il}il'·,~~ f1~1 

:M?ff:1 K? C~(?~;:1 J"11:1~'? j?]f?~ 1?; 



Exercise 2: Planning for Teaching: "Representing" the text 

II. What examples, analogies, anecdotes, stories, demonstrations, explanations, 
visual representations might you use to deal with what you discovered in 
Exercise 1. That is to: 

a) deal with the preconceptions/misconceptions 

b) communicate the core of what you want to teach 
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Barry Holtz 

From: 
Sent: 
To: 
Cc: 
Subject: 

Tovah, 

gzdorph[SMTP: gzdorph@mandelny.org] 
Sunday, May 02, 1999 7:09 AM 
CIJE#u#DOM.CIJE#u#PO.Tovah_Avihai_Kremer@mandelny.org 
BHoltz@mandelny.org 
re:seminar 

In this seminar we will explore three related topics: 

the role of images of teaching and learning in shaping teaching and supervision practices; 

the nature of subject matter knowledge for teachers; 

the importance of professional learning communities for improving teaching practices. 

Page 1 



Current Interests: 

Education. ( Elizabeth Spencer, Sharon Margolis, Jean Shindler) 

Integration of Jewish Education into National Curriculum. ( Elizabeth 
Spencer, Linda Bayfield, Helen Glekin) 

Links with Israel. ( Elizabeth Spencer) 

Different ways to learn Mishnah in the Primary School. (Linda Bayfield) 

Principles and design of the Curriculum of the School. (Irene Kay, Rosalind 
Goulden, John Smartt) 

Jewish Leadership and Education. (Helen Glekin, Sharon Margolis, Joan 
Brown, Rosalind Goulden, John Smartt, Norma Massel) 

Holocaust Education. (Helen Glekin) 

Jewish Music. (Helen Glekin) 

Supporting Colleagues. (Joan Brown) 

School Improvement. (Lesley Hagon) 

Development of secular and Jewish Studies Curriculum. (Lesley Hagon) 

Classroom Processes - Quality of Teaching. (Rosalind Goulden) 

Teaching Hebrew and Torah. (Jean Shindler) 

Adult Education. (John Smartt) 

Management. (Norma Massel) 

Improving Standards. (Norma Massel) 
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To: Dr Gail Dorph 
Fnx No: 
cc: 

0012·12769 1746 and 001 212 532 2646 
Tova Avihai-Krcmcr 

From: Philip Skelker 
Date: 16 April .1999 
Pages: 11, including this cover sheet 

Subject: Teacher Trainer Agency's Standards 

l was very pleased lo have the chance to talk to you and Barry earlier this week und I am 
looking forward to the seminar on 9th and 10th May. 

I enclose a copy of The Training Agency's standards for lhe award of Qualified Teacher 
Status. 

I am uncertain how much these will mean to you since you do not have access to the National 
Curriculum to which they refer, but the document should, nonetheless, give you some idea of 
the prescriptive framework which impinges on the headteachers you are working with in 
May. 

The ITA's standards relate closely to the OFSTED inspection criteria. 

All best wishes, 

Shabhat Shalom. 

PS. My e-mail address is philip@ujia.org 

do<.:&/philip/99-04-l 6 .mcm 
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I. hcondary 

Tbotc to ~ cwuded Qudfte4 l't;!&clu:r Stat,u ,nu•t, ~ N,H .. d, 
dcmon,cnte that thq; 
i. have a r,ccure knowledge 11.0d undemanding of the r;onccpu :ancl skill, jo 

their ai:,cc:ialist 11ubject(11), at a 51anderd equivalent to degtec level ro 
enable chem ro te.ch it (chem) confidcnd.y and acc1uately at: 
• KSJ for trainees on 7-14 cotm~i 

• l:S3 •nd 1:84 andi WMte ~lcvant, post-16 for trainee& on 11-16 
or 18 courses, tnd 

■ D4 and poet-16 for ~oea on 14-19 cnu~e:i; 
i.L fot EnaHab. mathematic& ot 11<:Jeoco •peclalbN, have a secure 

knowledge md un~~ding of die &Ubjcct CQ1ltcnt specHied in the 
relevant l.nitial Teadier Tnuning N:i.tional C\lmCUlum; 

ili. h11.vc, fur their specialist 1ubjea(s), where applicable, 11. dc:ta.ilcd knowledge 
11t1.d understanding of the National Cuttkulum pmgrtmrnes of ttudy, 
k.-vcl descriptions ot end of key st,.ge de:~i;ription11 for l<S3 and, whet(: 
~pllc:•blc. Nation...\ Curriculum Pt'Qtnmmcs of ~tudr for: KS•; 

IV, for B.eliaiout Education (RE) ,pec::ialiats, h;,.vl! 1. dcmiled knowledge 
of the Model Sylkbw:ei. for RB; 

v. :att: wniliar, for their ,peciAlist subject(■), with C~t, tclcvant KS4, and 
pollt-16 examinadon 1yl111.buses and (.'Qum:s, including vocation,J coum::a;1 

vi. undei,tllnd, for their epedo.list s1,1.bjcct(S), the framework of l 4-10 
qu,J,ifiCLtiom an<l th~ routE!I of pn~ioo through it; 1 

vi.i. widc1"Sw,d1 (or thcic spcdallst 1ubjcct(11), progrcs,ion from the KS2 
progi;ammc, of 11tudy;2 

viii. know~ <:an n.ach the key skills ~qwrcd for ciutt11t ~cations 
r:ele'VUlt to their speeiallat rubject, for pupils aged 14-19, and undcmand 
the contrib..-tion wt their apccialist subject(&) mAkc(11) to the 
dcvclol>meflt of the key sJcills,1 

iX;_ cope securely with subject-related que.stiQ.aa ~hidi pup& t■iae; 
,c, :ue awa~· of. and know how tC> acceS8, ccccnt inspection evidence and 

<:I.suoom-relcvant ttsetr:cli evidence on tc:iching 1cconduy pupils i1' 
their specialiat subJect(c). and know how to use this rn inform tnd 
improve their te11chlngj 

iti, kn~ for their speclaliat aubjcct(s), J)\lpile' Jll06l e<unmon misc-.oncct'tions 
and miatJl.lc.cs; 

:,:ii. undmt.ind how pupil,' lc~oing in the subject ia affected by their 
phy■lcal, inttll~tual, a:notl.onal and soci..t development; 

' Thi.I dCla IIUC apply w tn:lAocl Oil 1- U «natoca. 

J 'J1u doClf oot lppi~ tO ttaincu Ml 1-4--19 <uutam. 

WJ3 979ZZ£~ZlZl006<-
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.xiii. ha...e, foe their •pe.tWut 1ubjcct(1), 1. aecore knowledge and undemanding 
of the contel'lt sped~1od in tb.e err National Curriculum fOf' Information 
and Conununioi.tionft Technology 1n Subject Teaching; 

JCiv. a.tt farnil.iar. with subjcet-apec:i6c health and nfcty ttqui.n:mcnta, where 
relevant, Gnd plan lcuons to 11.vold potential wards. 

~ Prlrnury 

For all c:«:nuaea, those to be awarded Quallfled T«acher St1tua must_ 
whea aa1c11ed, demoMtmto that they: 
a. undemt:ffld the purpose&, scope, 1ttuct1.1te ..od lnlancc of th<: Nttioml 

Cunicmum Order, 11$ sa whole and, within chem, the place ltld scope 
of the r,nmary phuc, the key suges, tlle ptimuy core and (oundation 
subjects and RE; 

h. arc P.~r.e of rhc breadth of content coYUed by the pupil•' National 
Curric;ulum acroes the primuy core Md foundttion subjects and RB: 

c. unclc:rniiJ.d how puptts· lcuning is affected by tbcir phydc&I, u,~Ucetual, 
emodnnal llnd social ckvclopment: 

d. for each core: and apecialiat 1ubjeetl (Oveted ill their tnWng: 
i. h.ve, where applicable, a detailed knowledge and understuldis1.3 

of the relevant N11.tional Cunic::ulum program~, of study and level 
dt:&criptions or end of key stiige de&crlptions J<:roa the primaty 
agcnnge; 

ii. £or QE •pccial.i•ta• htrv0 a deo.ilM lcno,;i,ledg~ of the Model 
Sytlabuac1 fox KE; 

ill. cope securely with &ubjec;:r.-i:clated quuti1;ma which pupil, i:aite; 
iv. unde~wid the progrt.Nion from SCAA\ 'Duirr,M 0#4'MNl/of 

Chiltin,,'s L#tr,,llfl. ,,, lJ,111rri1tt. ColJt/'lllsDfY Eardliolf' to KSt. the 
prog,:euion ftotn KS1 to KS2, 2nd from KS2 to 1<S3; 

v.. ue a.wue ot: and know how to ,e~u. ttctnt u19pcction e~cor:~ 
tnd rllssroom-~ant rcseuch evidence on Cbching prim~ pupil; 
in the subject, and lcnow n0\1.' to ult this to inform and inl.piovc 
th.cit- reachins; 

vi. biow pupils' most conunon rnisconccptions t.nd m.i,ts.kc& in 
thetl.lbject; 

vii. hfivc 11 ■ccure knowledge and undenwidmg of the con rem specified 
in the nT N,~ Curriculum for lnfottnltion and Communiation• 
're~ in Subject Te1ddng; 

Vl1L ~ &miUar with aubject-epccific he-1th •nd •iiety requircmonta, 
whm t:elev1lnt, and pwi lca50ns to ,void potcntW hwrd,; 
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c. for~ roatbcm.atiga and ack.nce. hsvc a sec:uie knowledge and 
Wldmttttdhl.g of the subje~t content specined in th~ m National 
Cunicula for prim.tty Eiig!isb, mathematics Uld tciffli:c: 

f. for any tpcciallet aul,fect(•)• have a secul'e knowkdgt of the subject to 
at least 2 st:11.ndArd approxiroat:il:ig to GCE Advanced lcvcl in thoac upccta 
of the subject taught at KSl and KS2; 

g. for any non-core. non-tpcciallst •ubject covc(ed in their o:aining, 
have a secure knowli:dge to 11. mndard equivalent to at least level 7 of the 
pupils' National Curriculum. F<lr RE, the required .undard (ot non• 
spedalist training la broadly equivalent to the end of Key Su.ge 
sttte:ments for Key Stage -1- in QCRa Model Sylliu1usca for RE.• 

3. Mclltlond atcmclercl1 .-.latlng to ecuty yeas (IIIH'Hl'Y and NCeptton) 
for trcdn .. , on .3-8 and 3-11 coun•• 

Those to be inntded Qualified 1:'eachei Statua m.uat, when a11eu«I, 
demonat~te that they.-
a. hive a dcuilcd knPwlcdgc of SCAA'• '.Duinli'8 ONkt>""1 f~r C:bildrot't 

UIITlllng OH Enltrllll COlllj)IIIJOty EdllltJlio,i; 
b. hllve a knowledge of effective ways of workin,g with parcnt8 and 

other ~ten; 
c hove an under.u:ancllng of the roles and respo~ibilitiee of other a&encies 

with rcspocwbillty for the ettc of young i:hilckcn. 

• "Wb,,ai provlden offa ITIOtc liml~ covmge of S1,1,f«u thaa the requited noa-=, o()ll•rptdallst wbjccts, 
--~ • ,_.., boun ol •~In• lOIUl.clatitln ■abf•01, -'ety ~ In PE ..,d/m dndp-, a11d 
tl'l~oloar, the ~tule and exlletlt Qf 1uch mlAlr,g wt be r.cotcltd on thi: l')(Wly qiwi&d tl!lclw:n 'CT~ 

· ~ £nuy Profile:. 

WJ3 979ZZ£~ZlZl006<- oo:9J 66-70-9l 
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Thi, ~ details the tkindords which oil '™»a to be awcrdtd QualiSed r.ocher Statut 
muit demonatratu, when a,'8ised, in .ac:h ,ubjlld !hot th.y have been trained 11:> taacn, 
For primary non·coro, non·~pteiQlist subjecii, ITilinees b.iog eruus.d fur Qualified 
Taacher Status must meet th. requirod atandards but with the wpport, if n~•MJry, of 
g tooch.r A,Xperiencdd in the subject concerned. 

I , Primary l"9ll1h, motftM'latfa and •cf-,.ce 

For .U co~. tboae to be awuded Q1™!fied l'cachet Stania muet, 
when •Hea■ed. tL:mon,trate that they: 
a. ha.-,e , sewrc knowlt:dge &nd undes:standfrtg of, ind know how &nd when 

to apply, the tx:aclung and ancwment mc:thods spcc:ifu:d u, the ITr 
National Curricula for primary &gli,h. WU'len'laties and science; 

b. have a scc:w:c knowledge AAd und~ of, and lcnow when to apply 
in telt.rion t0 each subject, thl! r.ctclung llDd wenm.e:nt mcth<>ds sped6cd 
in the lTl' N,donal Ciu-rkuhun for Infutmatlon and Cu~nic;'lltions 
'l'cchtlology In Subject Teaching, 

2. Primary u~d oeondary -,.clall•t suhlec:t• 

Fo1: an couree,, tboec. to be awuded Q,aalifillild Te.ch.er Statu• ntust, when 
Mfftleds demonatraic th1t tbiey have • secure knowledge and undet1tandlng 
of, -.nd know how a.nrl when to apply, .In relation to th~ir ~t t1ijbjut, the 
teaching •nd uaoumcm methods l~ed in them NaQOmJ Curricuhlm for 
Information and Communications 'technology in Subject 'reaching. 

3. ~clary lntllsh, mcathMlatle1 and ,ct.nee 

To be: awardtcf Qulifml 'l'c&Cbc.t Su,.nu apecialiats .in aemndary 
En&1,wb, 11U11th~m-atia o.t ldcnce mmt, when ••~&aecl. dtmonainte that 
they have• lleC\11.C knowledge and Wlocntanding C)f. ~ k:nO\V how aod when 
to apply, the teaching and anessment methods specified in the rc.lcvant ITr 
National Curr~lum. 

A. Primary and -.condory for all 1ubf.cts 

Pkinnina 

Foe all cow:,cs, thoec to be lnnltded Qn.ali.fied Teacher Ste.tut mnat, 
when aue11cd, demomuate that they; 
a, plan their ~mng to 2chieve pcogtt:lUOn iii pupila' !tuning th.r• 

1. identt{ying cleu teaching objecthtce .,-id content, approprlarc to the 
su1.,ji:ct matta and the pUpila being taught. lnd specifying how these 
will be taught tnd aam,~; 

W33 979ZZf~ZlZl006<- 00 : 91 66-70-9l 
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ii. !lCtting taeks for whole clR•~ ind.ivid~al and group "llrO:i:lc, lncluclirtg 
homework, which challenge pupils wd eneutc high levels of 
pupil intctett; 

.Ill. actwig 11ppmpri,1.te tu1d ~ing c~pectatlons for pupils' lurn.ing, 
motivation and pxc1cnt:1tion of wo.rk; 

iv. setting Cit!lt' WSCbl for pupils' lcll11ing. b~ on prior attai.runcnt. 
2nd 1;n1111ring that pupils are .ware of the: ,ubatu10: and purpose of 
what they arc 11,5Jred to do; 

v, idcndfying pupib who: 
■ luve s~ cdunclonal 11cc:da, lncludiTig specific learning 

difficwt.ieR; 
■ are very abl~ 
■ at< not yet flucn& in English; 
l\nd knowing whtte to get help in ookr to give posiliVe Qtld ~ 
support; 

b. provide clc:ar structure11 for les1ons, and for sequences of leuon&, in the 
short, medium And Longer <ercn, which maintain pM:-C. motivttion ll1\d 
ch.Henge for pup&; 

i;. malcc effective use of U5est1mcnt information on papils' atttinment and 
progretls in their teAChing and in plllnn.ing future lessons and 11equencef 

of lc:sscn11; 
J, plan opl)Ortunitlcs to contribu~ to pupils' perso.nal, 1pirlru.I, rnori,l, 

eocial and cultural dcvclopmcnc: 
¢ . where appli~blc. ens~ coverage of the: ctdcvAnt ~t:io.n ~llab\ilet 

t.ocl Nttiolll.l Curriculutn programmes of srudy. 

for all counc., those to be awarded Quallii~ Teac:be, Siatus mutt, 
when a11eued, denionsuatc that they! 
(. e"'~ tffeaivc teaching of wl\ole clu.ses, t$d ~f gi:oup,i and individuds 

within the whole clau 1etting, so ihat wachiog objccdv~ arc tm:(, and 
best I.lie ls 1Mdt: of avidhblc tc;i.ching time; 

g. monirot and mtc~ne when teaching to m,,un: ~out\d lurnifia 
and discipline; 

h, c:itablish and m.1U.Otairt • p~eful working atmosphuc; 
i. tlCt high cxpect1.ti(m, rot putJil&' behaviour, cstabli~hing and maintaining 

• go~d Rtt.ndtrd of discipline through weJH()CUtCd teec:hing and through 
positive tnd prodccu~ rclatirnuhip,: . 

j. ~~bliah a safe environment which ru~• l~aming and in which pupils 
fud •c~11re and amfident; 

k.. U8C tcacrung methodel whi~h a1.11tain the momentum of pupih1' work and 
keep All pupila ~d ditough: 
1. scimulatlng intd.l.cctual curiosity, commuruc:ating enthuaiA1m fo: the 

subject bclng t:2Ught, f'o,wiog pupil,' enthusiasm and maintaining 
pupil,' molivationi 

W33 9o/9ZZ£~ZlZl006 <-
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il. zruitching the approach.es ~~ to the s1,2bjcct matter and the pur,lli 
beittg t1.ught; 

!ii. strucnu:ing information "Well. including outlining content and 
aima, si3nalling l:rallltitiom .nd s\llllDlaril.it1g key points H th~ 
lesson ptogrc.11C11; 

iv.. cleat presenwioa of content 11.f'ound II ict of key ldeaa, uaing 
a~pr<>priate aubjcct-specific vocabulary and well chosen illustrations 
and examples: 

v. dear instructibn and demonim-acion, and aceum;c wcll-p~d 
explanation; 

vi. cffet.:tift q_utit.loruJ18 which maa:hcs the pace lad direction of 
the Jepon and en~\ltet th~ pupils ~~ put; 

vii. careful a.ttffltion to pupi.la' errors aod misconception,, and helpfog 
to .rcft'ledy them; 

viil, l.iistel:W2i carefully to puVUs. analyalng their rcsponiel m:l 
teS!)Qnding conmuetively in Ot"dcr to take pupil,g' let.ming (oonrd; 

ix. selecting and mald.ng good use of te~tboob, lCT and other learning 
.ml()\l,:cc, wl:ikh enable teaching objcctivcti c:o be met; 

x. providing oppotturtitles for. pupili to contolidtte ~ir knowledge 
and maximising opportunitii:i, both in the claaat00m and ctu'ough 
setting wcll~focl1lled homCWQ~ to reinforce and develop what has 
been learnt; 

xi exploiting opportunities w improve pupi.la1 buic; skm, io. litcucy, 
numcmcy and JC:'l', and the lnilivid1.ull and coD11.bor1u:lvc lltlldy skilb 
ncoocd. for cffecuvc lea.ming. including i.nfonn11.tion n:trlev.J. frotn 
llbMes, tcxtl and othct sollt'ces; 

,c:ii. cxploiting opp()ttunidea to contribute to the quality of pupils• wider 
educational dcvdopment. incll.iding thcit peracnal, spiritual. moral, 
wcitl and tultural develof>mt:nt; 

,ciii. scttiaa high. expl!l<:mtiona for all pupili notwithmnding individo,,l 
difici:enccs, including sender., 11..Dd Alltural and llngiuttle b.ckgroUll~; 

xiv. providing opportunities to develop pupil•' v.ridi:.r undtntanding by 
reliting their learn.ins to roal mid work•rclo.tcd enmplet; 

L lli ~ilia.r with the Code of Pracdc:c on the identification and mcurnent 
of ~ ed\itf.tional need. and. as ~t of their. respon1ibilitlea Wlder tht1: 
Code, irnplc:mcnt :and ltcep rccor~ on indivi<hw cducarloo plana (IeP,) 

fut pu~ils at•• 2 of the Code and above; 
m. ent\lrc that pupils IICq\lire and coiuolidate knowledge. akilla and 

understanding i.n the subject; 
n. evaluate thdt own teaching critically and utc: this to improve 

their cff-cctivcness. 

WJ3 979ZZ£~ZlZl006<-



II 

80 a.Bed 

TO 3435022 

5. Additi4Wlcd ffllnclardt .-.latitt8 to early Y"rs (nursery and l"'MepliOn) 
for trCIJnee, Oft 3---8 •ncl 3-11 COUl'M1 

Pen a.D. cmur1et, thoee to be awiuded Qualified Tffch!!t St•tu• 11\Utt, 

when M11e111ed, dcmonattlltfl that they: 
, . pllln acavidcu which take: account of pupil.' nccd1 and their ~vcloping 

ph}'l'iiclll, lntelltc~. etnodonal and 50(:ial :abilities, and which en~ 
thcit interut; 

b. ptmride &t.r:uctured leamlng opporruni~ca which Rdvance pupils': 
i. pmonal and aodal. development; 
ii. comrnunlation sldlb; 
111. knowledge and undctstuding of the world; 
iv. phy$lctl development; 
v. tte4tNe development; 

c. use teaching •pprowi~ and activitic1 which develop ptJt>U.' laagnagc and 
provide the foundaOOnl for litc:acy; 

d. ~e teaching lpproache& and activitiei which develop 1?upil.e' mathematical 
undcrstl!Jlding 1ltld provide the foundations for numt~cy; 

c. cnc:curagc p1.1pil1 to think and talk about their lei.ming and to develop 
sclf..conuol and independence; 

f. eo~gc pupils tQ concentrate and petsf'M:I:c in th.cu leuni.:1g for 
,ust'1iood pcricxh. to li1tcn att:.ertti.vely and to talk 11bout thd.r ex~ncea 
in small and luge groups: 

g. uM: tcachin,g approaches fttld activitie, which involve plaMed adult 
iatervention, which of let opportunities fot: first-hand ~en~,: uid 

co--opcn.tion, a.(ld which u11c play 11nd talk ll1I ll vehicle for lcamlng; 
h. manage, with ~rt &om 11&1 gpcrlen<:od apeciall.t t=chec lf neces,uy, 

the work of parcnu and uthet 1dul~ in the clusroom to enhance learning 

OPJ?Ortwutic• for pupils. 

WJ3 9~9ZZ£~ZlZl □□6 < -
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Thia section deta~1 d-HI .stond<Jrds which all lhou1 to bo CtWOrded Ouatified Ttac:h•r S1atu, 
must d.monatrat., when a,~, in aad, tobject that thty hcr,e been trained to teod,, 
f-or primary non"00f"O, non••pecloli•t Jubiocts, trointe:S being o,aeued f0r Qualified 
TCKXher Stolus must meet the required ~r~ but with 1M wpport, if necessary, cl 
a ~cher .xperienced in the subject concerned. 

For all couuea, tho■a to be 11Watded Qualified Teacher Status m\Mlt, 
nen llteeaaed, clemonatrate that they: 

i\. •••C1J• how ~u letming objectives haVl'! been 11.ehievcd and use. thi• 
assc:s&mcnt to impro~ ■pccific ll!~h of teaclilng; 

b. nutk. And monitor pupils' tNigned clamvork -ad homCV10rk. 
providing conscructiw orAI ind written {ecdback. &nd ~etting ~ 
for pu!)ile' ptogtcse; 

c. asia• and record each pupil', progress ayetematieA!ly, Jncluding through . 
focused obactvaci011, quc:ationiog, testing and marking, and v.ee th~i: 
reoord~ ro: 
i. c:ncclc th.t pupils h11~ understood and completed ttle work 11ct; 

ii. monioo~ 11treagthe and wcakne,sq and uie the irtfol.'mation gtined 
as a bMiK for purposeful int~don in pupilc' leuning; 

ill. inform planning: 
iv. ch~k that pupil, c.cmtinue to m11lci: dcmomtrablc progt:CSs in their 

acqlJisition of the lcnowledg<; ,kill& and undeNt1.ndit1g of the ,ubject: 
d. ue familiar with the Stlltrltmy memncnt attd 1.epo.ttini n:quitcmeott llOd 

know how to ptepa~ and l'.'rcsent infutmttivc rcporta to pcarent$; 
c. whei:t applicable. underSW.1.d the expected dcmllPrls Qf pupila 1n relation 

to each relevant levd de•a;lixion or end of key mgc dt$cnpdon, tnd, in 
addition, £orth0Kon 11-16or 18 a.nd 14-19councs, thc:de.manda of 
the sylb.huaee 1nd CO'Ul'5e .-equircmc:n~ for GCSE; other KS4 couna, 
and, where 1pplkable, post•16 courses: 

f. where applicable, undmt.nd :ind know how to implcmtrtt the ,u~wncnt 
rcqultt:.men~ 0£ cu.ttetlt Cfuali6miorui lM pupils agt!d 14-19; 

~ recogoue the kvt:l :at which a pupil ii achieving. And useta pupila 
con!lstcntiy agalmit attainmi:m targets, where .applicable, if neces11.ry vnth 
~ from 11.n experienced teacher; 

h. undcrsi.nd and know how nwona~ local, comp,arativc and 11ch00l data, 
including Nationll Curtkuh,m tetit dats, whefe •pplicablc, am be iaed 
to set clt:1\1' targets fot pupih' achievement:; 

i. use different kind11 of useasmenc :1.pproprutely fut di(f~rcnt purpo•~, 
including N1tional Curriculum si.nd other standardised ta~ 111d budJ.ne 
aa$Clsmcnt where ,devant. 

WJ3 979ZZ£~ZlZl006<- zo:91 66-r0-91 



16--APR-1999 09:33 FR01 A.TE EXECUTIVE CFFICE:5 TD 3435022 P .10 

: .. 

· i 

' · I 

.I ,. 

.]: 
l 

01 afied 

Primcary and .. eondory 

For all eow•e•• those to be awarded Qualified l'cacher Status ehould, 
when a■■ea•ed. dcmonsuacc chac chcy: 
a. have a worlclng knowledge and und(nta.ncllng ofi 

b, 

c. 

<l. 

e. 

i. teachers' pro(cssiooal duties as set out in the current School 
Tca.chen• Pay ltld Condition, document, issued under the School 
Teachen' Pay and Conditions .Act 1991; 

ii. tcachen' legs.I liahilicie1 and t~punsibwt~ ndating tc: 

■ the Race Rd,.tlons Act 1976; 
■ the Sex Discriminstion Act 1975; 
■ Section 7 wd Section 8 or the Health iJ'J.d S11fety at Work etc. 

Act 1974; 
■ teachers' common law duty to ensure that pupilil are hcahhy 

and sifll on school premises and when lea.ding activities off 
the BCbool 6itc, such as edu!;lltional vhiits, ~ool outing; or 
field trips; 

■ what hi raeona.bk for the putpoaes or ~•leg1,mding nr 
-promoting children's welfare (Seetio,1 3(5) of the Children 
Act 1989); 

■ the tole of the educa.tion service in protecting children £.rom 
th\Ue (c:urtently set out i.tl .OfE.B Cl.tcuw 10/9S tnd the Home 
Office, Deputtncnt of Health, 0£EE and Welsh Offi~c 
Guidance "Working Together. A guide to arrangements fot 
inter-agt11cy co--operatiort Cot the ptoteetion of childten from 
tblllW! 1991 '); 

■ app10priatc phy.ioal contact with l)UPil• (currently tJCt <>llt 
in DffiE Circuar 10/95); 

• apptopdatc phy,iotl .resrr~t of pupils ~on 4 of the 
&:lue,uion At:t 1997 tnd DfEB Circular 9 /94): 

■ detention of pupils on d.isciplirwy ground■ (Section ~ of the 
Education Act 1997); 

have catab.lilhed, dwing work in ,chools, dfeccive working relatiooshipa 
with professional colleagues including, where applicable. usociate ataft; 
set i good ~ple to the pupilll they ta.ch, through their prcstfltlltioo 
and thelt pe110111l and profcnional cooduet; 
arc committed to ensuring diat cvcty pupil u given the 0pport.unity to 

achieve their potential and meet the rugh expc<;tltiom •ct fot them; 
undersWtd the need to tAlce rcspomibility fen: their own ptofC$siOl'lal 
dc:ve~cnt tnd to keep u.p to date with reaeuch and developmentt 
in pedagogy and in the 11ubjccta they teach, 

11 
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f. understand their pro£e11iontl retp0n•it>ilitia in reb.tion t.o school policies 
and pr.cti~ including those concerned 'With putora! and i,et11ona.l ■dcty 
matters, including bullying; 

g. ~i,e that learning uke& pl.-o:: lnaide and outaidc me school COO.IICXt, 

11.t1d undcntand the need to liaise effectively with parents and othct Cl.ten 

a,nd with :agtnde5 with m;~)bility for pupil5' education and welfare; 
h. are aWlllc of the role 11nd purpose of Khoo! gova:oiog bodiCL 

TOTAL P. 11 
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NOTES FOR PRESENTATION: SUBJECT MATTER AND TEACIDNG 

Originally given at BEIT MIDRASH, JERUSALEM 
June 8, 1998 

I. Break into 2 large groups: 

Use the following sheet: 

EXERCISE: WHAT CHARACTERIZES A GOOD TEACHER? 

A younger friend has just university and is required to take an introductory science 

course. Your friend does not know anything about the professors teaching the 

courses that could fulfill the requirement----except that one of those professors has 

won the Nobel Prize in physics. Do you advice your friend to take the course with 

the Nobel prize winner? Yes or not? 

List the arguments for or against: 

II. Survey results on board-what makes a person a great scholar but not a 

great teacher? Present on board: 

Is it "personality"-if so this presents problem for teacher education. Can't 

easily change a person's personality! But maybe it's a matter of knowledge 

and training: 

Old Model 

SUBJECT 
MATTER 
Knowledge 

PLUS 

Teacher 

(Generic) 
Teaching 
Skills 



You learn them separately, and then boom put them together and there you have a 

teacher! 

Example: Sophia learning horse back riding-could I help the teacher be a better 

teacher. Yes AND No: Yes in so far as it is generic (talk nicely; build on simple to 

get to complex, etc.) 

BUT: in so far as it calls for me to know something-like how to explain "posting" 

I can't. Why? I'm missing knowledge. But can the great horse back rider help 

Sophia? Maybe yes and maybe no-<lepends not on knowledge but on a 

particular kind of knowledge: Hence pedagogical content knowledge . 

Generic teaching skills plus SUBJECT MATTER Knowledge plus know. of 

students= pedagogical content knowledge 

a) What makes a subject difficult? Preconceptions, misconceptions. 

b) How to represent that subject matter? ( examples demonstrations, analogies, 

stories, metaphors, lab proofs, etc.) 

BUT pedagogical content knowledge doesn' t directly deal with Goals and 

purposes-why we choose to teach what we teach. 

Do Exercise # 1 

Dr. Barry Holtz 

THE RELATIONSHIP BETWEEN SUBJECT MATTER AND TEACHING 

What do I want to teach about X? 

Planning Exercise 1 

I. Look at the text that has been handed out. What is "the world of the possible" for 

this text: In other words, "everything" that you might teach, if you wanted to, had all the 



l 

time needed, etc. 

II. Imagine a "real" group of adults or adolescents to be the class you are teaching. 

Decide in your group (quickly) who those students are. Try to describe them very briefly 

and what the teaching circumstance is ( e.g. "an adult education class meeting once a 

week for a semester".) 

III. NOW: Put "I" and "II" together: Given what you have thought about in I and 

given the "real" students you have imagined in "II": WHAT'S WORTH LEARNING 

HERE? What are the things you'd want to teach to them about your text (key ideas, 

values, beliefs, practices, skills, etc)? 

IV. Finally, what do you want to know about your text that you don't know and 

how might you imagine finding it out? 



Show the following chart: 

THE RELATIONSHIP BETWEEN SUBJECT MATTER AND TEACHING 

Scholarship 
THE 
SUBJECT 
MATTER 

l 

Prior Knowledge .__ 

WHAT'S POSSIBLE TO TEACH HERE 

Goals 

Milieu 

Learners 

1 
WHAT'S WORTH LEARNING HERE 



Sunday afternoon 

WELCOME AND ORIENTATION 
Gail Dorph 

TEI Cohort Two 
Sunday June 2, 1996 

Page 1 

The first meeting of Teacher Educators Institute (TEI) Cohort Two began 
with words of welcome from Gail. She began by putting the TEI into the 
more general context of CIJE and its work. 

In the three lead communities, CUE carried out a study of all teachers and 
educational leaders working in supplementary schools, day schools, and 
early childhood settings. The findings suggested that while teachers were 
more committed and stable, then conventional wisdom suggests they were 
underprepared to do the work. Current professional development 
opportunities in communities were for the most part isolated occurences 
(not part of a system in which offerings built on each other); geared to 
everyone (and not targeted to specific needs of different audiences of 
teachers based on their background, their setting, the age of children that 
they teach, the content they are expected to teach). When CUE tried to 
work in communities to create pilot projects, it found that communities 
were not ready to do the kind of planning work necessary to create new 
formats and strategies for professional development. 

TEI grew out of these findings and these experiences. In general 
education, there is currently a lot of work being done in the area of 
professional development. - CUE staff and board felt that an initiative to 
create a cadre of Jewish educators involved in cutting edge work on 
professional development was in order. TEI is designed to do just that is 
funded in part by the Cummings Foundation. Cummings is particularly 
interested in revitalizing supplementary Jewish education and so this first 
"set" of Institutes is designed to address needs of supplementary school 
educators. We have also included several early childhood educators in 
order to learn more about the possibilities of creating a TEI for early 
childhood educators as well. 

TEI is designed to address the following two questions: 
• What kind of teaching and learning are we trying to foster in our 

institutions? 
• What kind of professional development opportunities are most likely to 

foster this kind of teaching and learning? 
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Each time we meet together we will investigate these questions. 

Gail introduced Amy Wallk Katz who is coordinating the work of Cohort 
Two. Amy has recently moved to Kansas City. She has an MA in education 
from the University of Judaism, was ordained as a rabbi by The Jewish 
Theological Seminary and is currently writing a dissertation on the 
dilemmas of teaching prayer in a liberal Jewish setting. Coincidentally two 
of her faculty advisors serve on the faculty of TEL 

Gail then introduced the faculty for TEI, which includes herself (senior 
education officer at CUE and interested in issues of learning to teach and 
subject matter knowledge for Jewish education); Deborah Ball (professor 
of education at the University of Michigan who's field is mathematics 
education), Sharon Feiman-Nemser (professor of education at Michigan 
State Univesity who's field is learning to teach with a particular specialty 
in issues of mentoring), and Barry Holtz (associate professor of education at 
the Jewish Theological Seminary and consultant to CUE who's field is 
curriculum development and the teaching of rabbinic texts to adults). 

Gail also briefly described the work that Sharon and Deborah have done in 
supplementary school education in their own congregation in East Lansing 
as well as their role in TEI One. 

Participants then had an opportunity to introduce themselves. Gail pointed 
out that for the most part participants have come to TEI as members • of 
teams. TEI is intended to both build on what currently exists and also to 
create new forms of professional development. The best way to achieve 
these two goals is to recruit teams of people who could support each 
others' work. 

There are communal teams from Atlanta, Baltimore, Boston, Cleveland, 
Kansas City, Los Angeles, Rochester, San Francisco. There are three 
movement teams: Reconstructionist, Reform, and Conservative. There is a 
team from the Florence Melton Adult Mini-School's pilot project to adapt 
their adult Jewish literacy program into a program of professional 
development for teachers in the field. In addition, there are several 
participants who are part of a "national" team. That is, CUE and Cummings 
want this project not only to build local capacity to do the work of 
designing and implementing innovative professional development projects, 
but also to create a national network of Jewish educators who's area of 
expertise is professional development of teachers. 
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INVESTIGATING OUR PERSONAL IMAGES OF GOOD JEWISH 
TEACHING AND LEARNING 
Sharon Feiman-Nemser 

Sharon opened the session by explaining the rationale for beginning TEI by 
talking about teaching and learning as opposed to not starting out talking 
about professional development. 

She highlighted three issues: 
•good teaching <-->Good professional development 
•implicit --> explicit 
•shared language 

• There is a very important relationship between our ideas about good 
teachers and teaching and the kinds of professional development 
opportunities we would like to create. 

• We don't often articulate what are our beliefs and ideas about teaching. 
We have to make explicit that which is implicit. It's always easier to 
say what looks good. The challenge here is to articulate clearly our 
ideas about good teaching. 

• As a professional community we need to develop a shared language. 
We need to learn to ask: "What do you mean;" "give me an example." 
We ourselves need to figure out how to talk to each other. We need 
too ask ourselves and each other questions about what we mean 
when we talk about good Jewish teaching. 

Next Sharon described our task: We were to take the written work we had 
done in preparation for TEI and use it to begin the work of talking together 
about good Jewish teaching. We would break up into small groups, 
describing an example of good Jewish teaching. We tried to 
identify/articulate what are the elements of the practice that makes this 
person's practice exemplary. 

In order to clarify the content of the small group work, Sharon explained 
how she did the assignment. In the course of TEI One, Sharon watched Gail 
teach. She has thought that good questions are a part of good teaching and 
had been struck by Gail's questions. Sharon tried to figure out what is it 
about Gail's questions that she likes. The following features of good 
questions came to her mind: 



•questions challenges the person intellectually 
•personal meaning seems so important 
•puts meaning into the ritual 
•the question really matters 
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•good questions don't necessarily have right answer -- there is room for 
individual ideas. 

Sharon said that she shared the example in order to demonstrate a 
generalization, features of good questions, and the challenge of being as 
explicit as possible. 

Sharon suggested that participants be as explicit as possible in their 
conversations and that they write several features of good Jewish teaching 
on a piece of poster board that could be used after dinner as a way of 
sharing the results of the small group work. 

Evening Session 

PERSONAL IMAGES 
Sharon Feiman-Nemser 

After dinner, we walked around with one or two other people looking at 
the lists in order to learn which features of good Jewish teaching were held 
in common. 

Some of the things that -we talked about included: 

THINGS THAT DID NOT SHOW UP ON OUR COLLECTIVE LISTS 
• no mention of transmitting body of truths 
• there seemed to be an emphasis on teachers' work with students not on 

teachers' knowledge of subject matter 

PASSION 
Many people had different ideas about passion. Being passionate is when 
you value something and you really want your students to share your 
values. Though there seemed to be some agreement that a teacher's 
excitement and commitment to the subject matter is good, it was pointed 
out that sometimes too much passion makes a teacher over-zealous. And 
that might not be a good thing. 
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EXPERIENTIAL LEARNING 
We tried to define experiential learning. Some said that experiential 
learning is not only cognitive, it is about affect and feelings. 

Deborah pointed out that internally we have some conflicting ideas about 
good teaching. We value conflicting things inside of ourselves and amongst 
ourselves. On the one hand, we want teachers to be sensitive to students 
questions and insights. Yet at the same time, we want teachers to have a 
commitment to subject matter. 

In order to pull together the disparate items on the lists, Sharon 
introduced an analytic frame for us to help us think about teaching and 
learning. The frame is based on the work of David Hawkins': I/ Thou/ It 
triangle where I stands for the teacher; Thou, the student; and It, the 
subject matter. According to Hawkins, these corners of the triangle point to 
the quintessential nature of the learning relationship between teacher and 
student. Parents have an I-Thou relationship with children based on 
unconditional love. Teachers' relationship with students are different. The 
student-teacher relationship is based on engaging students in an 
investigation of the It -- the content. According to Hawkins, a teacher's job 
is to uncover the curriculum. Sharon suggested that one way to make 
sense of the common features of our ideas about good teaching would be to 
map them on to this framework. (this is a test of the framework). 

Many participants did not find the triangle particularly helpful. Some 
found that the triangle was limiting. It didn't help them organize their 
ideas about teaching and learning; in fact, it felt very confining. For 
example, one person suggested that the triangle should be a square -- I 
Thou It Them (where them stands for commentators). For others, the 
triangle seemed more helpful. The framework did help them organize the 
different images of good teaching portrayed on the lists. 

When we tried to map our images of good teaching onto the triangle, it 
looked something like this: (Imagine the lists coming under the corners of 
the triange) 
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THOU (Learner/Learning) 
students as participants in commentary 
respect (creating safe environment) 

I (Teacher/teaching) 
depth of knowledge 
respect ( creating a safe environment) 
teacher as a model 
lifelong learning 
willingness to say I don't know 

IT (text and commentary ) 
text is accessible and relevant 

1h()\A 

It-

We also thought of ways to add other dimension to the triangle using the 
lines between. 

JOURNAL WRITING ASSIGNMENT 

The day's session concluded with a journal writing assignment. Gail 
suggested several questions for writing and reflection based on our work 
together so far: 

How are my ideas about teaching and learning like and different from 
others' ideas? What was_ it like to talk about teaching and learning with 
others? Did anything surprise you? Did anything make you 
uncomfortable? 

I 



Monday-, July 31, 1995 

Gail began the day by introducing Bill Robinson, CIJE's field researcher in Atlanta who is 
participating in this experience with us and who will be involved with CIJE's monitoring, 
evaluation and feedback of this project. He will be in touch with many of participants after the 
institute to set up interviews in order to help with this work. 

Sharon introduced the work for the day by giving 3 reasons for focusing on teaching and learning 
as our point of entry into discussions of professional development: 

1. If a major purpose of professional development is to help teachers teach better, we 
need to know what "good" or better teaching and learning looks like. 
2 Having clarified what kind of teaching and learning we want to foster, we need to 
figure out what teachers need to know and be able to do to teach like that. 
3. In order to work productively on this task, we need to develop a shared vocabulary 
and ways of talking together. 

Exercise One: Our Personal Images of Good Jewish Teaching and Learning 

In order to clarify the images of good teaching and learning that we brought with us, we broke up 
into small groups and did the following three distinct tasks: 

1. Describe an instance or example of "good Jewish teaching and learning" or 
characterize qualities of good Jewish teaching rooted in a particular content area. 

2. Analyze the examples by responding to four questions: 
a. What is the teacher doing? 
b. What are the students doing? 
c. What~ the taskff? 
d. What is the nature of the talk? 

3. Reflect on your analyses using the following questions: 
a. What do our images of good Jewish teaching and learning have in common? 
b. Where do these images come from? 
c. What accounts for the similarities? 
d. What differences did we uncover? 
e. How can we explain these differences? 

Each of the groups then reported on their discussion. In the process, we did some "unpacking of 
questions #3 and #4 which dealt with the concepts "tasks" and "talk." 

What are some of the features of "Good " Learning Tasks? 

One participant gave an example of a good Bible lesson and we analyzed the features of the task 

1 



that the teacher set. It involved having students role play cases from Shofetim. What made this a 
good learning task was that it offered an engaging and content rich learning opportunity in which 
students had to pay attention to the text and justifying their ideas. 

Other reports contributed additional qualities of good learning tasks: 
age appropriateness 
provided encounter with important Jewish content 
allowed students to be successful 
stretched or challenged students 
provided room for student's ideas 

What is the nature of Teacher Talk? 

We had some difficulty characterizing the kind of talk that one might hear when Jewish teaching 
and learning were going on. We generated some characteristics of good talk, such as, 

that it is interactive 
that it is respectful of students and their ideas 
that it includes students' questions not just teachers questions 

One participant suggested a framework that could be used to analyze classroom talk: Who, What, 
When, Where, Why. 

There were interesting observations made about each of the five questions. For example: 

Sources of our images of good Jewish teaching and learning: 
We seem to be moving from "frontal teaching" to images of more "student centered" 
teaching and learning. 
Research on learning and reflections on our own teaching experience contributed to our 
images. 

Some of the Differences in our Images were explained by: 
subject matter 
age of students 
teachers' purposes 

The observation that "as kids get older, there's more pressure to focus on content" elicited some 
strong reactions. 

Exercise 2: Perspectives on Teaching/Learning from Researcher/Practitioners 

We also looked at three articles (Ball & Wilson, Grossman, Paley) for more images and insights 
about good teaching and learning and what that entails. To help people get "inside" their article, 
we started with a fastwrite: why did the authors write this piece? What is their main argument 
and how is it developed? 
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Next, people who had read the same article got together to clarify their understanding of the 
reading. Here are the questions they used to frame their discussion: 

1. What's the authors' image of good teaching? 
2. Why do the authors think this is what good teaching is? (warrants, reasons for images) 
3. What are 3-4 key concepts, questions, insights that the article presents that you think are 
important for Jewish educators? (e.g. pedagogical content knowledge (Grossman), can't teach 
kids things they don't already know (Paley), the more teaching makes room for kids' ideas, the 
more uncertainty in teaching (B/W) 

Then each person took a walk with someone who had read the other piece and they told each 
other about their respective readings, immediately reflecting last night's discussion of 
"uv'lechtekha vaderekh ... " They also framed two questions that articles raise for Jewish 
education. 

When we regrouped we listed and discussed the following questions (which we have grouped 
here into three categories: 

Category # 1 -- Pedagogical Questions and Dilemmas 

How can a teacher tell when a student "knows" something? 
How important is it for students to explore their ideas even if their ideas are at odds with Jewish 
belief? 
How can a teacher make room for students to explore their own questions while ensuring that we 
transmit authentic Jewish content? 
How can a teacher figure out what students are asking? 
How can a teacher figure out what students need to know about a particular topic? 
What do children need to know to be Jewishly literate? 
How can teachers represent Judaism authentically while remaining sensitive to the realities of 
students' lives? 
How should teachers deal with students diverse ideas in light of the mission of Jewish education 
to pass on/induct students into Jewish tradition? 

Category #2 -- Teacher Knowledge 

What kind of/ how much content knowledge do teachers need to teach "x" well? 
What is pedagogical content knowledge? 
What kind of pedagogical content knowledge do teachers need to teach "x" well? 

Category #3 -- Teacher Learning/Professional Development 

How can we help teachers transform their subject matter knowledge into "student-centered" 
learning opportunities? 
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How can we help teachers develop a passion for Judaism and for teaching? 
How can we help teachers with good subject matter knowledge learn to think pedagogically? 
How can we help teachers who know kids and how to relate to them to think seriously about and 
develop their Jewish content knowledge? 
How can we help teachers become students of teaching and learning (reflective practitioners)? 

Category #4 -- Policy Issues 

How can we make time for serious teacher learning? 
Who should decide what gets taught? 

Journal Writing: 

Before dinner, we took the time to reflect on one of the questions that had been raised in our 
discussion 

After dinner, Sharon observed that there seemed to be some tension between images of "good 
Jewish teaching and learning" that we presented in the morning and the images in the articles we 
read. She suggested that perhaps we were circling around the following big question: 

How can we foster a kind of Jewish teaching and learning that is both respectful of 
students and the realities of their lives and is true to Jewish tradition? 

She also presented a framework, courtesy of David Hawkins, for thinking about "good" 
teaching/learning. The framework is basically an extension of Buber's notion of an "I"f'Thou" 
relationship. Hawkins adds a third dimension "it" which stands for the content or learning task. 
This "I/Thou/It" triangle represents the relationship of teacher/student/content. When the lesson 
veered too far in the direction of honoring students at the expense of attention to content ( or 
when the things students might say were problematic), people got nervous. When the lesson 
veered too far in the direction of attention to content at the expense of students, they also got 
nervous. 

Text Study 

In the evening text lesson, Barry introduced us to the story of Eliezer ben Hyrcanus from A vot 
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d'rebbe Natan. In our discussion, we unpacked the images of teaching and learning revealed in 
the story of Eliezer ben Hyrcanus by focusing on a series of questions asked by Barry of us, 
asked by us of Barry, asked by us of the text itself. Questions such as: 

If you were writing a biography, is this how you would begin? 
Characterize the relationship between Eliezer and his father 
What can we learn from Greek name of father? 
What is this whole incident of stone about? 
Why did he go to the father-in-law's house? 

In essence, although many issues were unresolved, we sensed that this was a story that took pains 
to characterize the relationship of teacher and student in a particular kind of way, stressing 
concern and care for the students' needs. Yohanan took "better" care of Eliezer than his father 
did. In shorthand, he provided not only for his spiritual needs, but also for his physical needs. 
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and differences between the images and what seemed to account from them. From the 
comparison of our images we would try to extract general principles and ideas. 
1) WHAT is my image of good, Jewish teaching? 
2) WHAT is my conception of good, Jewish teaching? (3-4 features or dimensions) 
3) WHERE do my ideas come from? 
4) WHY do I think this constitutes good, Jewish teaching? 

Leah and Sharon modeled this for us so that we could better imagine the conversations we were 
to have as critical colleagues. Sharon said our job as listeners was to help clarify, not bring in 
our own ideas or what we thought was missing. Participants then divided into groups of three 
and went to work. 

We regrouped and Sharon asked for a few examples of good Jewish teaching that had been 
encountered. They included: values component, role modeling, Jewish terminology, connection 
to larger community, and Jewish perspective. Some participants questioned the issue of being a 
role model and wondered about how being Jewish played a role in this conception. Could 
someone who was not Jewish model Jewish values? One participant shared that she had a 
teacher who was a good Jewish role model but not a very good teacher. A number of participants 
commented on how helpful a relationship between the teacher and student can be in fostering 
learning. 

Sharon suggested 3 questions for our journals: 
1] Am I thinking differently about teaching in new ways? If so, how? 
2] Am I thinking differently about good Jewish teaching in new ways? If so, how? 
3] What (from my TEI experience so far) has contributed to these changes? 

After lunch Sharon commented on the complicated issues we were uncovering, and encouraged 
us to continue thinking about the characteristics of good Jewish teaching both in content and in 
pedagogy. 

Investigating Teaching: the Case of Teaching Torah - a Text and Videotape Exercise 
Gail Dorph 

Gail introduced this session by saying that the video we would now study was of a teacher 
named Morah Junger teaching a Humash class in a Conservative congregational school. This 
video is part of a kit developed as part of our TEI project for use in professional development 
and was piloted with Cohorts I and II of TEI. In studying it, we would do some of the things we 
had done with the math video. We would also study the story the students were studying, of 
Rebecca at the well. We looked at the Biblical text of the story and the version in The Rabbi's 
Bible, which the students used. Gail noted that in our discussion we should be aware what in the 
story was available to the students in the textbook they were using, and what might be different. 
We discussed the following questions: 
1 } what is the text about? 
2} what questions do you have about the text? 
3} what questions do you think children will have about it? 
4} what might you want a child of eleven to learn and why? 
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Elie asked us to locate our study on Deborah's map. Participants found this difficult because it 
related on many levels, from Torah being the subject matter in the inner circle to God being the 
ultimate developer of developers. 

Investigating Researcher-Practitioner Perspectives on Teaching and Learning 
Barry Holtz, Elie Holzer 

Barry said that at TEI we have used the opportunity to share articles from general education to 
help us focus thinking on our own work. The exchange of articles helps to build our professional 
fellowship. Barry asked us to form pairs of people who read the Ball/Wilson article with people 
who read the Grossman article. He asked us to outline our articles to each other. 

After the hevruta work, Barry asked us to form groups of six, choose a reporter, and consider the 
two articles along with the Paley article. What do you think are two or three of the most 
important ideas about teaching that emerge from the group of articles? 

We regrouped and Barry related this work back to the day before, when we had focused on the 
nature of teaching, its uncertainty and its tasks. He asked if any ideas expanded on those 
discussions or if other tasks had emerged. Comments included the need for teachers to be 
genuinely curious as part of their stance and as a means of being better able to work on figuring 
out what students are thinking. This was especially evident in Paley's article. This raised the 
question of whether this was a disposition or something which we could help teachers develop. A 
few people remarked on the tension teachers feel as they navigate between what is good for the 
individual student and what is good for the group. Other remarks focused on the issue of 
planning and how to help teachers plan in ways which allow for flexibilty . Gail asked 
participants to write down the questions that emerged in the groups. 

Good Jewish Teaching and Learning: Investigating Our Personal Images 
Sharon Feiman-Nemser 

In this session we focused on what we think is good Jewish teaching, adding a normative 
dimension by discussing our own images and ideas about it. She added that we would try to 
uncover our assumptions about good teaching, and try to make those assumptions explicit. She 
itemized the following purposes for the session: 
1. begin by exploring our images and beliefs of good, Jewish teaching 
2. begin developing a shared language for talking about good Jewish teaching 
3. practice the skills of critical colleagueship 
4. develop our own thinking 

Sharon then asked us to divide into trios and share our images, asking clarifying questions, 
eliciting examples and practicing skills out of which we could develop a discourse. Our sources 
of data for this exercise were the personal experiences that we had written about in advance of 
TEI. It was each person' s responsibility to make her or his ideas clear to their colleagues and be 
open to scrutiny. She asked the groups to answer the questions below, then note the similarities 
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