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Council for Initiatives in Jewish Education 

To: The CUE Steering Committee 
From: Barry Holtz 
April 11, 1994 

Total Vision 

Draft Two 

In the last meeting of the Steering Committee, we discussed the first draft of a long-range 
plan for the work of CUE, using th_e phrase "Total Vision" to describe that plan. 

The current draft takes the suggestions offered by the Steering Committee, still using the 
rhetorical device suggested by Mort that one could think of total vision as the 10 year . 
report of CUE outlining what it had accomplished, written today instead of in the year 
2004. 

The CUE 2004: A 10-Year Report 

The CUE was created by the Commission on Jewish Education in North America in order 
to implement "on both the local and continental levels" the plan of the Commission "to 
revitalize Jewish education so that it is capable of performing a pivotal role in the meaning­
ful continuity of the Jewish people." CIJE was given the mandate to "develop com­
prehensive planning programs and experimental initiatives for the two building blocks ... 
to achieve breakthroughs in Jewish education." (A Time to Act) 

In the past ten years CUE has tried to realize its mission through work in a number of dif­
ferent areas described below. 

I. CIJE and Local Communities: "From 1 to 23" 

When CUE began, one of its primary innovations was the creation of the concept called 
"Lead Communities, "local laboratories in which to discover the educational practices and 
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policies that work best." The first years of CIJE's life were very much dominated by 
spreading the word about Lead Communities, creating criteria for choosing the com­
munities, implementing the selection process and beginning the delicate work of this new 
experiment with the original three sites, Atlanta, Baltimore and Milwaukee. 

Lead Communities were only the beginning of CUE'S work in local interventions. Over 
the past decade CIJE has evolved an approach that draws on experiments in general 
education, such as the Coalition of Essential Schools and the Accelerated Schools 
Program, while evolving its own unique approach to this area. During this time CIJE has 
had to balance the challenge of serving as Jewish educational "consultants" to communities, 
while staying sufficiently distant from the communities so as not to be drawn into the 
managerial tasks of running a change process. At times this has been difficult, but as time 
has passed the particular contributions that CIJE can make to a local community as well as 
the limitations on its involvement have been communicated and negotiated. 

One can attribute CIJE's success in this operation to a number of factors: a) Its articulation 
of those areas in which it does and does not work. In particular CIJE has kept its focus on 
the two "building blocks" of the original Commission report (building the profession and 
community mobilization) and it has not involved itself in other areas that communities may 
need help with. By doing so CIJE has succeeded in keeping the communities focused on 
the two building blocks; b) By choosing communities which exemplify the three crucial ele­
ments of committed Federation director, local lay champions with influence and means, a 
local professional of high quality in charge of Jewish education, CIJE was able to eliminate 
certain problematic communities from consideration; c) CIJE's having a first-class staff. d) 
Effective use of adjunct staff and consultants; e) Ongoing monitoring, evaluation and feed­
back of its work. 

CIJE began with the three original Lead Communities and then moved toward creating an 
"outer" circle of like-minded communities interested both in hearing about the work of 
CIJE and using meetings with CIJE as a way of talking about mutual concerns across com­
munities. These meetings included discussion of the issues of research and evaluation, 
fund-raising and community leadership mobilization as well as analysis of specific educa­
tional initiatives in the areas of building the profession. 

Various other communities joined as partners in this work. Communities that decided 
that they wanted to share in the CIJE agenda and receive the CIJE expertise in a more 
intensive fashion -- as long as they met the CIJE criteria -- could apply to become 
"affiliated communities" themselves. To be chosen the community had to exhibit the three 
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factors mentioned above as well as evidence indicating that the communities have already 
committed themselves to working on the "building block" agenda. CIJE developed a set of 
certifying standards to determine if applicant communities were so engaged. 

Communities paid a fee to CIJE to be members of the outer circle and a consulting fee to 
CIJE to be affiliated communities. 

II. Building the Profession 

One of the two key building blocks of the Commission report was "building the profession," 
improving the quality and quantity of Jewish educators in both the formal and informal 
domains. CIJE launched two main thrusts in this effort-- local efforts at building the 
profession through its work in particular communities ( as mentioned above) and a con­
tinental effort that tried to attack the problem in a more global fashion. 

A. Local Efforts 

CIJE began its work in each community with the quantitative and qualitative research work 
of the Educators Survey. This report which began by looking only at the educators in for­
mal settings was expanded in 1995-96 to include informal educational settings as well 
because the formal domain only encompasses part of the scope of communal Jewish educa­
tion. 

The reports discovered, among other findings, that most Jewish communities needed a sig­
nificant upgrade in the skills and knowledge of their educators. Educators had in many 
cases insufficient Judaic background and pedagogic preparation. In some areas-- such as 
early childhood education-- the problem centered more on Jewish knowledge. Teachers in 
this field tended to have good credentials and skills in general education, but they lacked 
the Jewish knowledge to be able to develop interesting pedagogic activities that would 
enhance the Jewish dimensions of the educational program. In some areas (such as day 
schools teachers) the study discovered that teachers lacked pedagogic skills though in many 
cases they did have sufficient Jewish knowledge. 

The study found that in all areas of Jewish education, formal and informal, with the pos­
sible exception of early childhood programs, teachers received insufficient opportunities 
for professional growth through inservice programs . 
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In addition the surveys discovered that salary and benefits were a major concern for 
educators and improvement of salary and benefits would help attract more educators to 
full time work in Jewish education. 

These and other findings led to the creation of a Personnel Action Plan for each affiliated 
community. CIJE helped each community develop its own particular action plan by work­
ing with local educators and Federation lay leaders and professionals. The plan was com­
prehensive and wide-ranging, and communities with CIJE advice and counsel phased in 
segments of the plan in an orderly fashion. The Personnel Action Plans were organized 
around four key areas: inservice education, recruitment, career ladder, and salary and 
benefits. 

Inservice Education 

One of the key areas for upgrading personnel throughout the affiliated communities, and 
in any community interested in improving its Jewish education, has been in the area of 
inservice education. CIJE began with a set of Leadership Institutes which were open to all 
affiliated communities since it was clear that improving the quality of educational leader­
ship would underpin all efforts to improve Jewish education throughout the system. The 
Leadership Institutes took place twice a year and have been done in coordination with 
major educational institutions. Some have taken place at Vanderbilt University, some at 
Columbia University Teachers College, etc. 

The program was designed for principals of Day Schools and Supplementary Schools and it 
focused on issues of leadership such as supervision, board relations, goal setting and a vari­
ety of other topics to help improve the quality of leadership in these educational institu­
tions. Day School Principals and Supplementary School Principals met together for some 
sessions and in other sessions they worked on cases which were individualized for their own 
particular settings. A second Leadership Institute was designed for Early Childhood Direc­
tors from Day Schools, Synagogues and Jewish Community Centers. Similar issues were 
raised and experts in the field of Early Childhood Education, as well as Jewish Education, 
worked with these Directors to help improve the quality of their educational institutions. 

At the same time, a set of leadership seminars took place within communities. These semi­
nars used the results of the Best Practices Project of CIJE and other resources including 
outside expertise and consultants from the denominations. These leadership seminars were 
designed for a more intensive and ongoing approach to issues of leadership and there were 
separate seminars organized for principals of Early Childhood units, of Supplementary 
Schools and of Day Schools . 
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In addition, inservice education took place at not only the level of leadership, but also in an 
intensive fashion for teachers. A set of differentiated and systematic inservice programs 
have been designed for Early Childhood teachers, Day School teachers, and Sup­
plementary School teachers. These inservice programs were conducted by a combination 
of CIJE staff, personnel from the local BJE or the local Jewish College of Jewish Studies as 
well as national personnel from the training institutions and denominations. Some of the 
programs focused on pedagogic skills, some focused on subject matter knowledge. There 
was in addition, a Retreat Program which focused particularly on the experiential dimen­
sion of Jewish knowledge and Jewish teaching. 

A series of seminars and retreats for the personnel of informal Jewish education have been 
launched in all of the communities as well. These included seminars and retreats for 
Youth Group Leaders, Camp personnel and Center workers. In addition, there was a 
Seminar across all communities for leaders of Israel experience trips. 

Another dimension of the inservice program that CIJE has helped design for its com­
munities was a series of mentoring programs for novice teachers. These programs began 
with the preparation of mentors who could help initiate novices into teaching. Following 
upon that, the mentoring programs themselves have been launched, both for novice prin­
cipals and for novice teachers. In addition, CIJE has worked with the local communities to 
develop peer and expert coaching programs for experienced personnel. This included the 
preparation of peer coaches, followed by using coaching programs to help improve those 
principals and teachers who have even a considerable amount of experience. 

Finally, CIJE succeeded in placing a number of educators from the Lead Communities in 
continuing education programs outside of their local cities. Educators attended year-long 
programs in Israel (which were partially subsidized by the local community), summer study 
programs in Israel and at universities and seminaries in North America, and degree 
programs at North American academic institutions. 

Recruitment 

Aside from inservice education, a second dimension of the Building The Profession 
improvement in each of the communities centered on recruitment of new personnel into 
the field. Some of those programs have consisted of leadership programs for tee~agers that 
involved them as counselors, youth group advisers and teaching assistants. Other programs 
recruited and prepared volunteer teachers for supplementary schools. In these programs 
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new populations, such as parents, retirees, public school or private school teachers, were 
brought into the teaching force and were prepared for work as Jewish educators. A third 
approach consisted of retooling-public or private school teachers for careers in Jewish 
education particularly in supplementary schools. 

The results of CIJE efforts in inservice education and recruitment have been: a) improve­
ment in the quality of teaching and leadership in both formal and informal education in 
local affiliated communities ; b) greater staff stability and retention of educators in the 
field. c) greater job satisfaction among educators; d) greater parental satisfaction with their 
children's experiences in schools and informal programs. These results were determined 
and measured by the CIJE monitoring, evaluation and feedback teams in consultation with 
CIJE expert advisers. 

Career Ladder 

The third area of building the profession that CIJE has been working on has been to 
develop career ladders for educators. This involved the creation of full-time positions that 
include teaching, as well as mentoring new teachers and peer coaching. CIJE has helped 
launch projects to create community teachers-- teachers who teach in more than one 
institution and therefore can have full-time teaching jobs. Finally the career ladder 
included creating positions in day schools and in some cases in supplementary schools for 
curriculum supervisors, master teachers, Judaic studies coordinators and resource room 
teachers. 

Salaries and Benefits 

Finally, CIJE has been working with the communities in the area of improving salaries and 
benefits. Here CIJE has been helping local communities think through creating benefits 
packages for full-time teachers, develop proportional benefits packages for part-time 
teachers, work on reduced Day School and camp tuition for teachers in the community, 
along with other ideas to improve the packages offered to educators. CIJE has helped pro­
vide contacts with experts in these areas and has organized work with foundations to think 
about planning improvements. 

The results of these initiatives has been increased job satisfaction, retention of educators in 
the field and recruitment of new individuals to the field. 

B. Continental Initiatives 
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At the continental level CUE has launched a number of initiatives to improve the quality 
and numbers of Jewish educators. Working with the denominations and the national train­
ing institutions, CUE has advocated for new programs to retool avocational teachers for 
full-time work, to help prepare doctoral students in Judaic studies for careers in Jewish 
education and to create "fast track" programs (such as a National Jewish Teachers Project) 
to deal with the shortage of teachers in the field. 

One area that CUE has focused on has been revitalizing the National Board of License as 
a means to improve the quality of personnel in Jewish education. Working with the exist­
ing organization, CUE brought in expert consultants from recent national projects in the 
field of general education to help rethink and reconceptualize the Board of License as a 
cutting edge initiative in the area of accreditation of educators. Local central agencies in 
CUE affiliated communities helped experiment with the new standards and procedures 
and the results have been an improvement in both the numbers of accredited teachers and 
the quality of education throughout North America. 

CUE efforts in the Leadership institutes of the affiliated communities led to the creation of 
the National Center for Jewish Educational Leadership. This Center located at???? is an 
institution that works on research in the area of leadership development as well as creating 
in-the-field programs to enhance Jewish educational leadership in a variety of settings. 
Through the Center we now have an increased knowledge base about leadership in the dif­
ferent domains of Jewish education-- for informal educators in Centers, for camp directors, 
for rabbis, for day school principals, for supplementary school principals-- and an ongoing 
inservice menu of opportunities for leaders to grow in their fields. Programs of the Center 
have been coordinated with the national denominations and training institutions, as well as 
taking advantage of expertise in the field of general education where relevant to the Jewish 
venues. 

Another example of a project that CUE has helped design and find the funding for is a 
major effort to recruit young people into the field of Jewish education-- involved the fol­
lowing elements: Working first with the Reform movement and then with the other 
denominations, CUE developed a program through which Jewish teenagers are recruited 
by their synagogues, camps and youth programs to become Madrichim -- teachers, youth 
leaders or camp counselors in training. Through a specially designed program, these 
Madrichim receive training and initiation into the field of Jewish education. They work in 
their local institutions and are supervised by the Madrichim Training Institute, as well as by 
local supervisors in their home institution . 
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The names of the Madrichim are placed in a national data bank. When these teenagers 
graduate from high school and go on to college, Jewish educational institutions near their 
college are informed that one of the Madrichim will be attending a university nearby. The 
local rabbi or Center director can make contact with the college student and try to find 
educational employment for the student during his or her college years. Meanwhile the 
students attend an ongoing training program including courses, supervision and study visits 
to Israel. 

The "Careers in Jewish Education" performs the dual purpose of providing prepared avoca­
tional teachers for local Jewish institutions during the students' college years and inspiring 
some of the students to enter the field of Jewish education as a lifelong career. In addition 
the program helps increase the Jewish commitments and involvement of the students dur­
ing their college years-- and afterwards as well. This program has been launched in coor­
dination with the national denominations, the JCCA and the International Hillel Founda­
tion. The project has been funded by a variety of foundations. 

III. Community Mobilization 

One of the fundamental building blocks of CUE as expressed in "A Time to Act" has been 
mobilizing community support for Jewish education, at both the local and national level. 
At the local level, CUE has been involved in helping local leaders and professionals recruit 
new leadership for Jewish education. This new leadership has been recruited in coordina­
tion with the local federation professionals and with intensive work by the CUE's own 
Board. Specific programs have been designed to raise the consciousness of local lay leader­
ship about the importance of Jewish education. 

One project, for example, has been "adopting" local educational institutions by young 
leadership in local federations. In this program a local institution such as a communal sup­
plementary high school has served as a setting for local young leadership to discuss the 
fundamental issues of Jewish education while at the same time, increasing their involve­
ment in the institution. This has given CUE the opportunity to increase the knowledge and 
sophistication of local lay leaders about Jewish education. 

In addition, CUE staff and others have been running Best Practices Seminars for local lay 
leadership which apprises this leadership of the latest work going on in Jewish education 
and gives these leaders a sense of significant developments in contemporary Jewish educa­
tion, so that they can make more informed decisions. Moreover, the Goals Project as des-
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At the continental level, CIJE has been involved in mobilizing community support for 
Jewish education in a number of ways. One significant approach has been through its 
reports to the field, some of which are discussed in the section of this report on dissemina­
tion below. For example, CIJE has issued various "Policy papers" on specific issues within 
the field of Jewish education. The first was a report on the personnel crisis in Jewish educa­
tion which was based on the research conducted by CIJE in the three Lead Communities 
and shaped to create a national policy and agenda in the area of building the profession. 
This report helped dramatize the current weak situation of the Jewish educational profes­
sion by pointing out the problems in areas such as Jewish knowledge and financial 
renumeration in Jewish education, as we have discovered them in our laboratory settings. 
Through this report CIJE was able to mobilize community support for a significant upgrad­
ing of the Jewish education profession. 

A second paper of a similar sort was a commissioned report on the economics of con­
temporary Jewish education which looked at the amount of money currently spent 
throughout the continent and the way that that money is being utilized. This report made 
significant recommendations for rethinking the economics of Jewish education and has 
been a significant topic of discussion amongst the lay leadership of the North American 
Jewish community. Other reports have also looked at a variety of areas of interest to CIJE 
including the Israel experience, the goals of Jewish education and developing a research 
capacity for the field of Jewish education. 

IV. Content 

A. Best Practices Project 

The primary purpose of the Best Practices Project is to document models of excellence in 
Jewish education-- the "success stories" of the field-- and to use what is learned from 
documentation to launch educational projects adapted from these models. The project 
involves two phases of work. First, is the documentation stage. Here examples of best 
practice are located and reports are written. The second phase consists of "work in the 
field," the attempt to use these examples of best practice as models of change in the local 
communities . 
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During the past ten years the Best Practices Project has evolved and led to the creation of 
the Center for the Study of Jewish Education. The Center is located at X university???? 
This Center's work has two emphases, documentation and implementation: 

Documentation 

This component has been the main business of the Center. It includes: 

a) Current Best Practices: The documentation, study and analysis of current best practices 
in Jewish education. Essentially, this has moved forward with the work of the Best Prac­
tices Project as it was launched in the early years of CIJE. The Best Practices Project 
identified nine different areas, the venues in which Jewish education took place: sup­
plementary schools, day schools, early childhood programs, camps and youth groups, col­
lege campus, Israel experience, Jewish Community Centers, adult education, community 
wide programs for improving personnel. Volumes of best practice were put together for 
each of these areas over the course of the first five years of the project. 

However, that work has been expanded as well by seeing the project as an ongoing research 
project in which the success stories of Jewish education are studied in depth and successive 
"iterations" of research are performed on each setting. 

It also has meant convening conferences and consultations with those doing this research to 
try to discern patterns and implications of the analysis. 

b) Best Practitioners: This project has sought to study the people who make best practices 
possible. The Center has developed a series of "educational biographies and 
autobiographies," video tapes of practice, studies of the process by which these prac­
titioners have been able to succeed, trying to isolate the factors which led to success. 

c) Best Practices of the past: Looking at those success stories of the past to see if we can 
reconstruct what was done and why it succeeded. 

d) The Department of Dreams: This is the area that includes developing all the ideas in 
Jewish education that people have written about and never had the means to try. In addi­
tion this "department" has commissioned "dreams"-- encouraged people to invent solutions 
to problems and imagine new directions for Jewish education. 

Practical Implications 

CONFIDENTIAL--NOT FOR DISTRIBUTION 



• 

• 

• 

--11 

The second thrust of the Best Practices Project has been to test out the practical implica­
tions of its work. In particular this has meant working closely with the affiliated com­
munities as they try out the ideas discovered by the analysis of best practices, past and pres­
ent and of dreams for the future. In addition, as described earlier, the Best Practices 
Project provides material for ongoing study and discussion with lay leadership. 

B) The Goals Project 

One of the major initiatives launched by CIJE during this period has been the Goals 
Project. The purpose of the Goals Project was to work with institutions and communities 
to help develop a sense of direction and purpose for the educational enterprises of the 
institution or the community. Much of Jewish education has been characterized by a lack 
of sense of direction and the Goals project has sought to address this difficulty. The Goals 
Project began with a seminar in Israel for communal leaders and professionals in the sum­
mer of 1994. At that session the basic concept of the project and its approach were 
explored. 

Following upon the summer seminar CIJE offered each of the Lead Communities a series 
of four goals sessions during the course of the next year. At these sessions the concept of 
goals was discussed and in each session an important future piece of writing related to the 
issue of goals or a lecture by a speaker was presented to the participants. These sessions 
were offered to all the institutions in the community. Based on the experience of the goals 
sessions during that year, a number of institutions in each community chose to be part of a 
more intensive goals project that was launched over the course of the next five years. 

One of the important tasks that CIJE undertook was developing a training program for 
people who would become the "goals experts" within affiliated communities. CIJE, in con­
junction with the Mandel Institute, worked closely with the denominational training 
institutes in developing a training program for such individuals. 

This Coalition of Goals-Oriented Institutions engaged in serious discussions around the 
issue of goals trying to determine and think about the underlying purpose of their educa­
tional institution. The educational institutions were assisted by CUE-trained staff mem­
bers and CIJE consultants. These discussions revolved around papers written by the Edu­
cated Jew Project of the Mandel Institute in Israel and other relevant papers and presenta­
tions . 
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The leadership of each institution was engaged in these discussions, and following upon 
this work, the other educators in the institution were involved in deliberations about what 
would it mean to translate these underlying goals into actual educational practices. To 
help illustrate this idea the goals project studied various educational institutions (both of 
the present and the past) looking at those institutions' statements of goals and trying to see 
the way that those goals were implemented in the life of the educational program through 
visits or presentations. 

At the same time the Goals Project engaged the leadership of the major Jewish denomina­
tions and training institutions in an effort to think about goals from the denominational 
point of view. The denominations and training institutions were challenged to engage with 
the local institutions involved in the CIJE Goals Project to see if those national institutions 
could help the local institutions work on the issue of goals. Although the Goals Project 
began with the three Lead Communities specifically, leaders from other interested com­
munities were also invited to attend and the Goals Project was one of those CIJE initiatives 
that was offered to the outer circle of CIJE communities and other communities involved 
in the continental CIJE enterprise. 

IV. Research 

A) Monitoring, Evaluation and Feedback 

One of CIJE's important contributions to the world of Jewish education was the Monitor­
ing, Evaluation and Feedback Project (MEF). During its first years the MEF Project 
examined the issues of community mobilization in the three Lead Communities, inter­
viewed local educators for reports on the professional lives of educators and conducted the 
Educators Survey. The MEF Project gave feedback both to the three lead communities 
and to the CIJE staff about the launch of the lead communities initiative. 

During the next years the MEF Project began to explore specific educational institutions 
within the community evaluating new programs from the point of view of goals and out­
comes. In addition, the MEF project surveyed a number of educators and communal lead­
ers as it tried to create a portrait of educational institutional usage within the three Lead 
Communities. The MEF Project was of considerable interest to the outer ring of CIJE 
communities and to Jewish education in North America in general. The MEF Project 
represented a model that CIJE helped launch in a number of different communities 
throughout the continent. Not only the educators survey and the professional lives of 
educators but the general approach to evaluation and feedback became a significant exam­
ple as communities tried to improve Jewish education throughout the continent. 
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B) Other Research 

CUE has helped design a large scale strategic play for research in North American Jewish 
education through consultations from both Jewish and general education and careful 
explorations with existing institutions. There are currently a number of ongoing research 
projects that emerged out of the CUE efforts and include the founding of four centers 
devoted to Jewish educational research, one being the Center for the Study of Jewish 
Education mentioned above in the section on the Best Practices Project. Three other 
research centers for Jewish education have been established at universities or seminaries-­
each taking a different focus. 

CUE has helped foster an appreciation of the importance of research and helped to broker 
foundations, Jewish education researchers (both in North America and in Israel) and 
researchers from general education in joint collaborations. These have included projects 
on teacher knowledge and teacher education, studies of the economics of Jewish educa­
tion, qualitative studies of Jewish educational work, historical studies of Jewish educational 
projects, quantitative studies of student achievement and knowledge, and policy studies 
related to the issues involved in community mobilization . 

CUE was responsible for initiating a long term study of the impact of the changes that it 
has helped to foster through CUE local initiatives. That project began with a major 
research effort aimed at establishing base lines of current Jewish identification and Jewish 
learning which would allow the results of interventions to be evaluated. 

V. Conferences 

CUE has been the catalyst for a _series of conferences on important issues related to the 
field of Jewish education, flowing out of defined needs. These conferences have emerged 
out of the CUE's work in the field as well as through the intellectual work of the CUE 
staff. These began in 1994 with the conference on "New Work in Supplementary School 
Education" which brought together people working in this area from a variety of institu­
tions. 

This was followed by the conference on "Evaluation and Assessment in the field of Jewish 
Education" which brought together academic researchers from both Jewish and general 
education as well as Federation leadership concerned with this problem. "The Religious 
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Personality and the Challenge of Education" was a conference co-sponsored by the Lilly 
Endowment and brought together both Christian and Jewish perspectives and action 
projects in this area. Following upon this was the conference on "The Economics of Jewish 
Education" which involved Federations, major foundations and lay leadership. As various 
topics emerged in the CUE work, conferences were held both to bring the best wisdom to 
bear on particular issues and to monitor progress in specific areas. Many of these con­
ferences were co-sponsored with other institutions and organizations. 

VI. Publications and Dissemination of Materials 

CUE has fostered the publication of significant materials in Jewish education. These 
include the reports of the Best Practices Project, the research papers that emerged out of 
the MEF project, the literature on goals that went hand in hand with the Goals Project, 
along with the papers commissioned for work in the area of goals (some of this in conjunc­
tion with the Mandel Institute in Israel.) 

In addition CUE has produced publications unrelated to the ongoing projects. These 
include a) the CUE newsletter which informs the field of its ongoing work, b) the publica­
tions of the various CUE conferences mentioned above, c) a series entitled "Current Issues 
in Jewish Education" which are the public lectures of the CUE Board meetings in written 
form and related materials, and d) the various "Policy papers" mentioned earlier in this 
report. 

These materials have been distributed through the CUE's own publishing program, 
through commercial and university publishers and through other national Jewish education 
organizations-- including JESNA, JCCA and CJF. New technologies such as on-line com­
puter access to materials and CD-ROM publications have also been utilized. Finally CUE 
has presented its work at a variety of national conferences both for professionals and lay 
leaders. These have included the CJF General Assembly, the CAJE conferences and other 
research gatherings . 
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MEMO TO: 

FROM: 

DATE: 

SUBJECT: 

COUNCIL FOR INITIATIVES 
IN JEWISH EDUCATION 

P.O. Box 94553, Cleveland, Ohio 44101 

Phone: (216) 391-1852 • Fax: (216) 391-5430 

John Colman, Gail Dorph, Adam Gamoran, -Stephen Hoffman, Alan Hoffmann, ~ arry Holtz, 
Morton Mandel, Daniel Pekarsky, Esther Leah Ritz, 
Richard Shatten 

~ -Virginia Levi / ~ 

March 4, 1994 

CIJE Steering Committee 

This is to confirm the next meeting of the CIJE Steering 
Committee, scheduled to take place from 9:30 a.m. to 4:30 p.m. 
on Tuesday, March 15 at the Jewish Community Federation of 
Cleveland, 1750 Euclid Avenue. 

The proposed agenda of the meeting is as follows: 

I. Review minutes and assignments of January 4, 1994 

II. CIJE Total Vision (See draft of 2/23/94, enclosed) 

III. Discussion of Lead Communities (See Gail Dorph's update, 
sent previously) 

IV. 1994 Work Plan (See Draft 3, enclosed) 

V. April 21 Board meeting 

Please let me know of your attendance plans and, if necessary, of 
your hotel room needs. I look forward to seeing you on the 15th. 


	ms831_072_012.pdf
	ms831.072.012.pdf
	img20251118_11570609.pdf
	img20251118_11591593
	img20251118_11594302
	img20251118_12002145
	img20251118_12010958




