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From: 
To: 
Date: 
Subject: 

Dan Pekarsky 
Dorph, Holtz, Goldring, Marom 
Tuesday, March 12, 1996 12:16 pm 
Harvard Sunday night 

The problem, you may recall, is that we've worked with some of the Milwaukee folks before 
on questions concerning goals, and that some of them have done the Goals Exercise we've 
been planning on doing Sunday night. Here are my thoughts about how to proceed. 

1. Given that a central purpose of the Sunday night program is to break the ice, to allow 
people to meet and shmooz, it's a mistake to separate out the Milwaukee folks from the rest 
of the group. 

2. The "Introductory Exercise on Goals" (which identifies several ways in which an institution 
can fall short of being vision-driven, and invites them to offer examples of each from out of 
their own experience) continues to strike me as a good idea. The problem, as you'll recall, is 
that the Milwaukee participants have already done this exercise. #3 speaks to this problem. 

3. Actually, the "Introductory Exercise on Goals" has two very different components: one of 
them, the one described in #2, asks for examples of the ways in which institutions fall short 
of being guided by clear and compelling goals. THIS is the part that we've asked people to 
do in the past. The other part of the exercise, WHICH WE'VE NOT ASKED THEM TO DO 
IN THE PAST, invites participants to identify POSITIVE examples -- that is, examples that 
illustrate practices that ARE meaningfully informed by goals. 

What we could, therefore, do is to invite anybody who has done the left-hand column in the 
past (the negative examples) to do the right-hand column for Sunday evening's exercise. This 
might solve our problem! It would allow the Milwaukee folks to do something new, while 
also giving them something to contribute in the small group discussions. 

4. Another possibility would be to give the Milwaukee-ans a different exercise altogether, one 
designed to focus their attention on larger questions of vision. The exercise would be 
organized around the following two questions: 

a. "When the leaders of my community said that Jewish education must be a priority because 
it is a condition of Jewish continuity, the child asked: 'But why is Jewish continuity so 
important?'" What answer to this question would the child acquire as a result of attending 
the educational institution of your dreams? 

b. Suppose that your educational efforts are successful beyond your wildest dreams, what 
would the graduates be like? What beliefs, what activities, what commitments would 
characterize them? 

These questions are designed to get the participants actively thinking about the question of 
vision. They will provide a backdrop for our efforts over the next few days to consider the 
visions of some very different thinkers (Brinker, Twersky). 



5. ON BALANCE, my inclination is to ride with the suggestion expressed in #3. Though I'm 
a bit worried about giving them too much to do, I'm also inclined to ask all of the breakout 
groups to give thought to question 4a.(above) and to bring back to the larger group what they 
came up with. This would enable them to begin thinking about the question of vision in 
more personal terms. 

Gail and I will be talking again on Friday. Please email your thoughts to the two of us as we 
prepare to finalize. Thanks. 
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Dear Gail, Danny, Ellen, Barry: 

The following is a summaiy of' the Monday seas.ions on uirrom Vision to "Ptactice11 with 
suggestions tbr group activities in both. Please feel ftee to make suggestions on o--mail1 

and to prepare sheets for groups .on the basis of my fbrmulati.ona or your own 
reformulations: 

SESSION#l: 

a) Danny Pekaraky introduces Daniel Marom 

b) Presentation of from viBion to practice in &eiteral (5 - 10 minutes): 

- Where does vision, as we have defined it, come from? ... Often fi'om conceptions of child 
de\lelopment, of subject matter, of "what works" pedagogiCBlly ... We would add another 
source! the community which education serves ... Great perioda in educational history 
expressed by a dynamiam in tho development ~ debate around ll1d experimentation with 
educational ideas which emerge in the community - eg. Mumr, early ZionJ~ etc. 

• Whilo the challenges of contemporary Iewish education abound. and education is 
expected to addrua them, there has been little debate in the community around tho 
quiation of what vision for Jewish education should be ... The Mandel lnstitute's Educated. 
Jf/W project was an attempt to get the discussion going again, to infuse new visions before 
the community for consideration in determirun3 educational practice ... The scholars. the 
projec~ the emphasis on translation "" .from vision to practice, .. 

• We'd like to provide an opportunity to look at what it moans to move .from vision to 
practice by e,q,loring one of the conception, developed in the educated 1~ projed • 
Brinker; later in the week we will have the priviledge ot learning with Twersky too; 
qualifications, limitations, aims, challanp or ennoblin&, relevance to supplementary 
school, invitations for questions and discussion ... 

o) Presentation of Brinker and his ideas (20 ~ 30 minutes including study of t~ and 
question&ldiacuaaion): 

• background on Brinker: hla scholarshlp ... his educational experience ... hia role as a voice 
for a community in Jsraet...Untverlrity or Chicaao ... provocatlve style ... challenge to the 
diaspora. .. ,ccw.ar does not equal atheist but starting point or peoplehood, no preclusion of 
religious tilth or practice, flta CJF report findings on Jewish self-definition of majority 0£ 
American ?ews .. . Brinker drav,a on a tradition of secular Mukilic Hebrew authors from the 
tum of'the century and extrapolates their ideas into the present.. .. 

- Brlnker's starting point is Jewish "peoplehood. '' Jewish identity = belonging to a 
"family, 11 the RBlity of 1ewish society is its own reison d'etre ... Thls point elaborated with 
reference to the strikinsly obvious, but very challenging uswnption of the Hebrew authors 
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that one can both sustain freedom of one's own thought and remain Iewial1-..sco appendix 
#1 for tm to be studied together in order to elaborate tms point ... 

~ What is the role of education in the life of the 1ewish people ·defined this w Not to 
co • • • • al Jew to belo • • • 
rather • 

invitation to participate in the 1DS1V1uw or 
Jewis aociety m e present and in the future ... adds up to infonned open en ed 
socialization, social tour suiding. presenting the natural f'act of being born into a 1i,wish 
community into a cltallenge, inviting individual to bring beat talents and knowledge 
(Jewish and seneral) to bear on the welfire and development of the community ... 

-What is at stake here? Alleglence is to the community .. .No CC>dictled canon of texts and 
beliefs ... The compl°" and exciting living present as a more compelling topic than die 
hannonized aplogetically presented paat ... Thc need to present tho 1ewish put u a aeries 
ot debates. as based on pluralism ... The need to present a wide range of voi~ en the 
1cwiah present ... Jcwisb heritage as an expression of human creativity, not truth per 
se,;.Jewish education as a focus f'or general education ... No demands, guilt trips, coercions, 
just empathetic presentations, and invitations to belong ... Challenge to diaspora in that 
general communlty is so visible and powerfuL .. Challenge of faci$ffl emerging from this 
approach in Israel ... 

-questions, clarifications, discussions ... till point oftranalation Oevel two)~ 

d) Small group exercises in personal vision in response to Brinker'• concepiion - led by 
Bllen Goldring - (till end of soalon): Here are my suggestions: 

Points to make in the introduction of the exercise: 

- A basic wuntptjon is that educator must bellevc in a vision in order to implement it, 
otherwise no go ... 

• Brinker'& vision calls into question basic assumptions about Jewish existence. identity, 
and education, and as such can serve as a useful resource in helping us consider "!Plicitly 
some of our own assumptions ... 

- This is an exercise in making some aspects of our own perlOrull viaion explicit by 
voicing reaponse1 to some ofBrinke.r'.s U1Um_ptlons: 

-· 
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Sugestion for exerci,e: 

Iot down and/or discu11 amona small groups of five your response to any or a number of 
the following: 

<t. • Belng 1ewish is not about accepting this or that theological or philosophical assumption: 

K. -One can take any atanoe in relation to Jewish religion and tradition and remain a stronsJy 
"ommkt.ed Jew. 

• The 1ewish. present and future ii a more compelling focua for Iewish ldentity than the 
1ew.i&h past. 

.. • Basing Jewish education In Amerlca on the principle of peopJehood will not succeed 
because the prospect of' American peoplehood ia equally or moi:w attractive. 

- The Jewish heritage ought not to bo presented as a harmonioua teaching but rather as a 
serica 0f debates 1n which different voices were e>cpressed and in which both bad and good 
eholces were made ... 

- Jewish edut:ation ought to make an open invitation to explore many ways of ta.kins 
responsibility for Jewllh society rather than present dernandJ to behave In specific way 
&om generation to generation.., 

• Rather than aeparatlns Jewish and general culture, general culture should be used as a 
means for understanding, critiquing and enriching Jewish culture, and Jewiah culture 
should be taught as a regular and normal example cf human culture which is no more or 
teu unique than any other. 

• The Bible, lowish law, and Jewish calendar should be taught as beautiflll eq,reasions of 
1ewiah creativity and moral conscien~ but not necessarily as models for behavior. 

(If thue are unacceptable, or if you have other ideu about how to go about creating 
personal vision through a response to Brinker and you want my input into alternative 
formulations. please let me know. My major point here ls that it is batter to ask "how do 
you respond to Brinkv on point X?" than to ask "what. in your opinion. should be the 
buia of Iewish identity today?} 

Conclusion: Selected reportl from individuals to plenum on the different reapo.nses to 
Brlnklr, o.n the experience ot making vision explicit, on the principaling issues raised by 
tho demand fbr ~ vision in a school. 

9v9Z HS :131 ·3·r ·1·~ 10:01 (3nl)96 ,Zl- '"MVW 



SOO 'd 

SESSION 2: SMALL GllOUP EXERCISES IN TRANSLATION 

a) Introduction to translation (10-lS minutes): 

P.5 

• Vision it not meant to be academic study, but rather to have a bearing on educational 
practice. The assumption hen, is that clarity of ideas can ficilitate effective educational 
practice ... Cp. the fine distinctions of a doQtor .. .Beins able to say what tho school la not 
uying to adueve (David Cohen)! How much more in the case of supplementary sohool 
education where there is less time and less room to experiment. .. 

- . What is at stake in ignoring vision is that implicit vision n,igns, making ror a 
ca.cophonlous program, or one whose contradictiona are self-defeating, or one which does 
not make its impact as eff'ectively as it might, .. 

- The challenge is to translate ideas &om the world ot Ideas to the world of educational 
practice: polley, pedagogy, curriculum, setting, culture, evaluation, etc. 

' 
• Translation is a special kind of aotivity1 not like factoring out in mathematics, but rather 
drawing ftom ideas to create and craft practice, It is tho heart of vision•drlvenneu: Cp. 
Steiner teacher's meetlngs .. , 

- A demonstration of a translation of Brinker - the teaching of hi.story: core curriculum; 
syllabus baaed on tritlcal junctures; tied With text& ftom Jewish thought expressing 
alternative responses to critical junctures: pedagogical presentatio.11 fi"om a position of 
empathy; the use of primaly sources, live testimonies, trips, simulations and debates, £tow 
into the present; the emphasis on the last 100 years; tie-in of Iewish and General history; 
ecc. 

- We would like to attempt some •translation excrcises111 with reference to Brinker's ideas 
in small groups of five._.(reminder of the task of ennobling, especiaJ.ly after there WL!I a 
chance to express personal vision). • 

b) Translation exercises (half an hour): 

- Bach two or three groups will be given a written SU8Sestion for a translation exercise. 
including additional suggested questions whig]\ you may want to look at while engaged in 
the exercise (I have purposely put alot of questions so that you can choose from among 
them). A rep from each group will be asked to report to plenum in a half an hour: 

EXEaCISB #1: Brinker has emphui2:ed that Jewish identification and belonging oughi 
to be bued not on allegiance to thoughts but on a feeling like that of belonging to a family 
and on a sense of participating in a diverse, exciting, society which hu challenges of its 
own. Suagest-a - • ·es which could be designed witrun and across 
grades in a school based onBrinket1s vision which misht enable the student body to 
urldergo these experience,? 

9~9Z Z£S: 131 ·3 ·r ·1 ·~ zo:01 (3nll96 ,ZI- ·t1vw 



900 'd 

P,6 

QUBSTIONS TO CONSD)Ell: Can these experiencea be ordered in a particular way so 
u to achieve the said apmiencea over time, with an incremental and exponential growth 
in impact? Which kind of experienoea should not take place Jn the schoc1 so as to achieve 
the feeUng of be1onglng to the larger Jewish fiunily/society? What kind of formal learning 
aotivi1iea miaht be linked to these .inmnnal activitiu in order to strengthen the effect and 
make it more explicit? AR these aGtivitiea feasible? What is the dift'erence between those 
for tower gt"adea and those for higher sradea? What kind of· pedaaogy needs to be 
implemented in order to succeafblly implement these activities so that they do indeed lead 
to the aafd experiences? What kind of pedagoay should be avoided so aa to refrain &om 
not acbievina them? How could one communicate the need fot and capaclt'J to implement 
thia kind of pedagogy to teachers in the aehool? How could the11e activhies be expllined 
to parents and trustaea? How would it be _possrole to determine whether or not the 
suae,ted e,cperiences did indeed generate the said feelings amons the students? 

EXBllCISE #2: Brinker assumes that it ia necesaary for the studmt to enccunter a 
divm'le range 0£ Jews in one's every day life in order to ex.peritnce the reality and 
attraction of Jewish society. Suppoae a group of trustees has decided to open a new 
Brinbt schoo1 and has u1ced you to suggeat a recruitment and. admissions policy f'or both 
.student population and the hirlna of staft: Put together a series of policy 
reoommcndatiorm in tight of this request: 

QUESTIONS TO CONSIDER: What is the portrait of the ideal student population of 
this school? What kind1 of diversity ought 10 be sought and in which proportion would it 
be wise to accept each kind of oonsitutuency within the 1ewiah community? Have you 
difined diversity ln terms of economic atandina as -well? How could such a diverse 
population be reonaited? What could one suggest 1r it rumed out that no orthodox Jew 
was wfUlng to send their cbtJdren to thls schoo17 Who would not be remiited or aceepced 
to the school? How ahould one present and justify this portrait to parents inquiring aboui 
the ltudent population of the school or in the school brochure? How &hould one present 
and justify this portrait to the students ot the school? What: is the portrait of the ideal 
teachlng sta«'tor this school? 

Whet ldnd1LP£.div~ oushUo-bHought in-whioh-proportion-wou1d..1~ to 
~konsi~Jewilh..communityl-- Is the diversity defmcd 
in tenns of religious affiliations or teaching stylea or some other criteria? Could a non-Jew 
be -hired to teach Judaica? Does this approach demand team teaching or alternative 
teachings of slmllar subject matter? If ao. what kinds of team reaching would be necesaary 
and how would teachers be trained to apply them in the classroom? How could one 
evaluate that the diversity of the teaohing staff' would indeed lead to a pereeption of the 
plurality of the Jewish people on the part or the students and to a more exciting 
"'ni~wn. How ahould one present and j'Ultlfy this ponrait to parents inquiring about the 
teaching staff of the school or in the achool brochure? How should one present andjuatify 
this portrait to the students of the sdtool? at kind of teaching would justify a teacher / v.J( 
being flred fi'om the schootj Ia this a poligy which is feasible for implementation? / ,--
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BXER.CISE #3: A group of parents has petitioned the Brinker school to include prayer in 
its curriculum, arguing, that it is important for Jewish studenta to learn about 1ewlsh 
culture through the. actual experience of praying. In order to respond. you must develop a 
series of pollible responses for consideration and decision on the part of your teadling 
staff and board. What could be aome of the polSJole responaea which you would suggest 
for consideration: • ~ >"cf},,, 

QUBS110NS TO CONSIDER: Does BrinJcer"is vision have om for leammg about "the 
mmily' through practices7 How does prayer dift'er from coll~ money for charity or 
helpins the aged or seeing a film? If there is no room for'1)1ractices in J3rinker'1 vision, 
how can the rationale for this be formulated and presented to the parents? If so, what kind 
of experience of prayer would be appropriate to this vision? Should one consider the 
pow"bility of providina this experience to younpr students and then studying it critically 
once they get older? Who would design this experience and what would be the 81,lidelines 
given fbr this design? Would participation in this experience be made compu'llory? How 
would it have to be implemented? How could one determine if it had both provided an 
authentic and prof'ound undentanding of an aspect of Jewish culture without poslng this 
aspect as a normati"e standard for students? 

BXERCISS #4: A experimental school based on Brinker'• "'lision 1w succeeded beyond 
expectation. The demand for enrollment is great and enough money has been collected in 
order to build a. setting for a fWMledgcd primacy. middle and high school campus. You 
have been given the assignment working with the architect in order to develop a phsyical 
conception of this campus in llgbt of the culture which it would be designed to home. 
What is your first take on this in preparation for the mat meeting with the architect? 

QUESTIONS TO CONSmER: Where would the setting ideally reside in the larger map 
of an American city? What lclnd of public spaces would be ne"5S&t)' in order to create a 
family feeling? Would1the setting need to include spaces for extra-curricular activitea? If 
101 what kinds? Would these include ~Mties for adults? Would there be a kitchen and 
lunchroom in the school? What would they look like? Where would the princip1e1s office, 
reside, with reference to other rooms in the school? What kind of teacher's room would 
be appropriate? What kind of special rooms would be necessary for thia building? What 
would be the ideal dosign of each claasroom? How could thia design enhance the feeling 
of serious stddy within 11the family? 
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INTRODUCTORY EXERCISE ON GOALS 

Our seminar is concerned with the place of goals in Jewish education, and reality as we know it is a good place 
starting point. From out of your own experience with Jewish educating institutions, jot down concrete examples of 
the general statements concerning goals summarized below. If no example comes to mind for a particular category, 
leave the space blank. 

Educational practices and activities are not tied to 
articulated educational goals --- or else the goals are so 
vague as to give no direction at all. 

Although the institution is identified with certain stated 
goals, there is no careful effort to realize this goal. Even 
a casual observer would realize that what is bemg done 
in the name of the goal is highly unlikely to achieve the 
result. 

The institution is associated with a particular goal, but 
many of the key stakeholders, including educators, are 
not personally identified with the goal. 

There is a clear goal, but whether and how its attainment 
will contribute to the life of the student is not clear. 

The educating institution has identified clear educational 
goals that are associated with particular activities 

The institution's seriousness about realizing certain goals 
is revealed in its activities and/or organization. 

There is an educational goal which the key stakeholders 
genuinely and powerfully believes in. 

There is a goal, and it is clear to the educator how its 
attainment will enrich the student's life. 



DEFINING FEATURES OF VISION-DRIVEN INSTITUTIONS 

1 . There is a clear, shared, and compelling vision of the kind of 
individual and community toward which one believes one should 
educate. 

2. Anchored in this vision are clear educational goals which guide 
the enterprise. 

3. Curriculum, pedagogy, physical organization, social 
organization, ethos all in various ways reflect the goals and the 
vision that the institution is committed to. The vision suffuses 
the life of the institution. 

4. The educators are whole-heartedly identified with the vision and 
goals the institution represents; they embody it in their own lives 
and it guides their efforts at education. 

5. Because the vision is genuinely compelling to the key 
stakeholders, because they genuinely care about its actualization, 
gaps between the vision and actual outcomes are deeply troubling 
and serious efforts are made to close these gaps. 
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