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DESIGNING "GUIDES" -- SOME ISSUES 

1. Criteria for membership in GUIDES 

a. the kinds of individuals we want to include, 

b. the kinds of work we imagine their being involved with, 

c. expectations attached to membership. 

2. How, as a group and as individuals, GUIDES relates and contributes to other CUE initiatives 
and domains. 

3. Designing GUIDES so that it contributes to participants' personal and professional growth 
and is maximally beneficial to CUE and to the field of Jewish education. 

4. Other 



Ahad Ha'Am's "Moses", Leon Simon Trans. 

The Prophet has two fundamental qualities, which distinguish him from the rest of 
mankind. First he is a man of truth. He sees life as it is, with a view unwarped by 
subjective feelings; and he tells you what he sees just as he sees it, unaffected by irrelevant 
considerations. He tells the truth not because he wants to tell the truth, not because he has 
convinced himself, after inquiry, that such is his duty, but because he must, because tmth­
telling is a special characteristic of his genius--a characteristic of which he cannot rid 
himself, even if he wanted ... 

Secondly, the Prophet is an extremist. He concentrates his whole heart and mind 
on his ideal, in which he finds the goal of life, and to which he is determined to make the 
whole world do service, without the smallest exception. There is in his soul, a complete 
ideal world; and on that pattern he labors to reform the external world of reality. He has a 
clear conviction that so things must be, and no more is needed to make him demand that so 
they sha.ll be. He can accept no excuse, can consent to no compromise, can never cease 
thundering his passionate denunciations, even if the whole universe is against him ... 

But just as the Prophet will not bow to the world, the world will not bow to him, 
will not accept his influence nmnediately and directly. This influence must first pass 
through certain channels in which it becomes adapted to the conditions of life. Then only 
can it affect mankind. These channels are human channels. They are men who cannot rise 
to the Prophet's elevation, and have no sympathy with his extremism, but are none the less 
nearer to him in spirit than the mass of men, and are capable of being influenced by him up 
to a certain point. These men are the Priests of the prophetic ideal. They stand between the 
Prophet and the world, and transmit his influence by devious ways, adapting their methods 
to the needs of each particular time, and not insisting that the message shall descend on the 
workaday world in all its pristine purity. 

************* 

So the Prophet remains in the wilderness, buries his own generation, and trains up 
a new one. Year after year passes, and he never grows weary of repeating to this growing 
generation the laws of righteousness that must guide its life in the land of its future; never 
tires of recalling the glorious past in which these laws were fashioned. The past and the 
future are the Prophet's whole life, each completing the other. In the present he sees 
nothing but a wilderness, a life far removed from his ideal; and therefore he looks before 
and after. He lives in the future world of his vision and seeks strength in the past out of 
which that vision-world is quarried ... 

\,\Thy does the prophet die? Tradition, as we know, gives no sufficient reason. But 
tradition recognized, with unerring instinct, that so it needs to be. When the time comes for 
the ideal to be embodied in practice, the Prophet can no longer stand at the head; he must 
give place to another. The reason is that from that moment there begins a new period, a 
period in which prophecy is mute, a period of those half-measures and compromises which 
are essential to the battle of life. In this period reality assumes gradually a form very 
different from the Prophet's vision; and so it is better for him to die than to witness this 
change. "He shall see the land before him, but he shall not go there." He has brought his 
people to the border, fitted them for the future, and given them a noble ideal to be their 
loads tar in time of trouble, their comfort and their salvation; the rest is for other men, who 
are more skilled to compromise with life. Let them do what they will do and achieve what 
they will achieve, be it much or little. In any case, they will not achieve all that the Prophet 
wished, and their way will not be his way. 
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The CIJE/Mandel Institute Goals Seminar, organized in 
cooperation with CAPE in July of 1996, was designed to deepen the 
educational thinking of individuals embarking on the development 
of significant educating institutions in North America, as well 
as to create human capacity for critical work goirig on under the 
auspices of the Goals Project. Since and as a result of that 
seminar, there have been several significant developments: l) 
Danny Gordis and Robert Wexler, the President of the University 
of Judaism, have turned to CIJE for continuing help in the design 
and articulation of their new Rabbinical School; 2) Danny Lehmann 
and Daniel Pekarsky have been engaged in an effort to launch an 
ongoing seminar devoted to the exploration of fundamental i ssues 
pertaining to the nature and aspirations of community high 
schools; 3 ) Devora Steinmetz has begun working with Daniel 
Pekarsky on a publication project aiming to articulate the 
development and character of Beit Rabban as a vision-driven 
institution; and 4) Alvan Kaunfer has served as a facilitator f o r 
the Rhode Island Jewish community in its efforts to formulate a 
vision for Jewish education that will inform its priority-setting 
activities. In addition to the developments, a sub-group of the 
larger group met in December of 1996 to discuss a case presented 
by Daniel Pekarsky which concerned a synagogue-change pro cess 
going on in Milwaukee. 

Alvan Kaunfer was unable to attend the December meeting in 
NY, and we agreed at that time that we would re-co nvene the gro up 
in 1997 around his Rhode Island case. In preparation fo r th i s 
second meeting, Alvan prepared an illuminating written acco unt of 
the case which was sent out to participants along with a letter 
detailing some of the issues we hoped to take up prio r to the 
scheduled July 28 meeting. In preparation for our study o f t he 
case and f o r the Jewish study with which the meeting was t o 
begin, we also included Ahad Ha-Am 1 s essay "Moses", Elliott 
Dorff 1 s essay entitled "Pluralism", and Mike Rosenak 1 s essay o n 
communal goals for Jewish education. In addition t o stud y i ng 
Alvan 1 s case, on the agenda for this meeting was a serious 
discussion of this group 1 s purposes and po ssible future. 

Attending the meeting were Karen Barth, Amy Ge rstein , Al van 
Kaunfer, Daniel Pekarsky, Nessa Rapoport, and Linda Thall. 
Invited but unable to come was David Purpel, who had recently 
particip ated in CIJE 1 s Pro f essors Seminar. The meet ing too k 

1 uGUIDES" stands for uGuiding Ideas Study group". See the 
text and the accompanying GUIDES-proposal for an explanation of 
this name. 

1 
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place in the Kaunfer home in Providence from 10 to 5 pm on 
7/28/97. 

INTRODUCTION TO THE DAY 

In introducing the day, Dan Pekarsky indicated its three 
major components: a) an opportunity to study a text together; b ) 
an examination of Alvan's case; and c) a discussion of this 
group's character and future. In introducing the study-sessio n, 
he emphasized that the activity of Jewish study should not be 
regarded as ritualistic or proforma: rather, it has the 
potential to create a shared culture and sense of community that 
enriches our work together, as well as to deepen our discussion 
of critical educational issues through the introduction of rich 
concepts, insights, and questions. At Alvan's suggestion our 
study session focused on Ahad Ha'Arn ' s essay, "Moses". 

CONSIDERING AHAD HA'AM'S ~MOSES' 

Led by Alvan, this discussion focused primarily on Ahad 
Ha ' Arn ' s characterization of "the Prophet" (in the perso n of 
Moses) as leader, a characterization that emphasized 1 ) the 
Prophet's identity as a person of truth, 2) his "extremism" on 
behalf of his vision: his wholehearted and uncompromising 
dedication to a vision, carried deep within his soul, of what 
ought to be and must be: and 3) the Prophet ' s need o f a priestly 
figure -- an Aaron, a person of words -- to mediate between 
himself as bearer of the vision and the "the situatio n down on 
the ground". For the very same characteristics t hat render the 
Prophet Prophetic in the sense specified in 1 ) and 2 ) render him 
less adept at interpreting and adapting to the needs o f the 
moment. 

Our discussion of this article brought out o n a number o f 
themes, identified below. 

'Truthfulness'. The Prophet is a person of truth in a 
double-sense. It's not just that he or she sees things as they 
are, unbiased by subjective feeling, but also that he / she cannot 
but speak the truth ( as he / she sees it ) to o thers ( and even t o 
God). It is this inability o r unwillingness t o t a i l o r his / her 
presentation of the truth t o the audience and the c o ntext that 
necessitates the partnership with the Priest, who is described as 
"a man of words." 

But what does it mean for the Prophet t o see things as they 
are? Two ( no t necessarily i ncompatible ) views we r e articulat e d. 
On o ne interpretation to see things as they really are is t o be 
brutally honest with o neself ( and others ) about what one sees, 
not letting one's fantasies, fears, hopes, o r just lazy thinking 
contaminate one's assessment o f the situatio n in which we find 
ourselves. In this context, referenc e was mad e t o Senge's 
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insistence that efforts to bridge the distance between what is 
and the vision to which we aspire depend on a willingness to 
carefully and dispassionately study what he calls 'current 
reality' [To cite an example from out of our later discussion, in 
looking at the relationship between the vision a community 
articulates and existing social and educational arrangements, the 
Prophet type is the one who does not let us get away with facile 
efforts to see the vision as already embodied in the present, 
when in fact it is not; any such claim, this figure insists, 
needs to be grounded in strong evidence.] 

On a second interpretation, "to see things as they are" is 
not only a matter of being dispassionate but of seeing things as 
illuminated by the vision, a vision which offers one insight into 
the present which is otherwise unattainable. Thus, the vision 
functions as a kind of lens through which the present situation 
and the challenges of the community are interpreted. This 
interpretation was accompanied by the suggestion that the first 
one seems to assume that it is possible to see current reality 
unencumbered by what the observer brings, and this led to some 
discussion of the following point: granted that the observer's 
understandings and commitments inevitably enter into what he/she 
sees, can't one nonetheless meaningfully distinguish (as 
interpretation #1 insists) between seeing things in a distorted 
and in an undistorted way? 

Prophet and priest. There was considerable interest in the 
idea that the challenges of leadership require two different 
"types", both Prophet and Priest, and there was some discussion 
of how best to understand their relationship in the process a 
community's growth. Does a community need different types at 
different stages in its development? Do they represent two 
dimensions of leadership that are constantly in interaction? 
Should we understand Prophet and Priest as two different roles in 
the life of a community -- or, as one member of the group 
suggested, should we understand Prophet and Priest 
psychologically, as elements of the Self found within the leader? 

In any event, there seemed to be agreement that both 
leadership elements were important to a community's growth 
that the visionary without the capacity to adapt the vision to 
the needs of the moment risked being too out of touch with the 
community to be able to guide its development, and that the 
Priestly type who is always attentive to the mood and desires of 
the people being addressed is in danger of losing a meaningful 
connection to the kind of larger vision that the Prophet 
represents. 

Two kinds of genius? There was in this context a challenge 
to what some felt to be an explicit or implicit hierarchy in 
A.had-Ha'am's outlook: the Prophet is the genius, the Priest is 
the (mere) implementer. It was suggested that the priest is also 

3 
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a genius -- a genius of implementation. To this it was added 
that it is inaccurate to describe the work of the priest as a 
"watering down" of the vision (compromising it) in the face of a 
recalcitrant reality~ rather, implementation can be understood as 
an imaginative interpretation of vision that takes into account 
not just the vision but the situation in which it is to be 
embedded. [It is, of course, possible to acknowledge both 
possibilities -- that is, that in the process of implementation, 
visions are sometimes but not always or inevitably interpreted in 
'watered down' ways. How to draw this distinction may be worth 
exploring.] 

The problem of 'readiness'. Although time-constraints 
precluded serious discussion, our conversation pointed to a 
second dimension of the Ahad Ha-Am essay that is relevant to 
efforts to encourage transformational change in an institution 
(or community, or individual) -- namely, the problem of readiness 
for change. Here we took note of Ahad Ha-Am's discussion of the 
traditional view that the Israelites that had come out of Egypt 
were not ready to wholeheartedly commit themselves to and embody 
the vision that was put before them: neither the experience of 
great miracles leaving Egypt, nor powerful moments at the foot of 
Mount Sinai, nor even efforts at "training and education" seemed 
capable of overcoming in an enduring way the outlook and the 
values acquired as slaves in Egypt. Hence the need for the 
forty years in the desert, for a generation that had not known 
slavery. There is a sense in which "Moses" offers a pessimistic 
view of the ability of a group of people to transcend the outlook 
or culture within which they have been raised~ hence the need to 
cultivate a new generation -- or to turn one's back on 
pathological existing institutions and try to create new ones. 

THE PROVIDENCE CASE 

Relationship to the "Moses" article. Alvan pointed out some 
natural bridges between our discussion of the "Moses" essay and 
some of the central concerns growing out of his work with the 
Rhode Island Jewish community. Ahad Ha'Am's Moses exemplifies 
the kind of "vision with punch" described in his written case, a 
compelling vision that is typically the product o f an individual 
who passionately represents it -- the kind of vision that may be 
sacrificed in the search for a consensus aimed at allowing 
everyone to feel included (Alvan's "consensus" issue ) . And 
Alvan's worries about connecting the vision as arrived at by his 
committee and ratified by the Federation with the one-going 
development of education in the community ( his "connector" issue ) 
are illuminated in significant ways by Ahad Ha'Am's discussion o f 
the relationship and role of Prophet and Priest. 

Alvan's formulation of some pertinent issues. Having 
identified the "consensus" and "connector" issues as the larger 
concerns that he hoped we would jointly illuminate o n this 

4 
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occasion, Alvan went on to identify other - what he called sub­
issues - that he hoped we would address. For example: 

choice and pluralism: in relation to the 
"consensus/inclusivity" issue, he called our attention 
to the committee's struggle with whether and how much 
to incorporate the language of choice and pluralism in 
its statement of vision. 

the problem of breadth: Is the kind of vision produced 
by the Providence community too broad to elicit 
enthusiasm and to meaningfully guide priority-setting 
and other facets of practice (as compared, say, with 
the more focused vision emphasizing Study and Social 
Justice articulated by Barry Schrage in Boston)? 

Discussion of Alvan's case. There was high praise for 
Alvan's work and for his write-up of the work in the form of a 
case. The writing, the exercises he used with the committees he 
worked with, his success in drawing attention to significant 
issues pertaining to change efforts informed by powerful ideas -­
all of these and other virtues of his work will render this case 
a very useful teaching and learning tool as we proceed with our 
work. Below is a summary of some of the major ideas that surfaced 
in response to participants' reading of the case and to Alvan's 
presentation. 

1. How far does the vision have to go? A point that is of 
conceptual and potentially of practical significance is concerned 
with how we understand the scope of vision. A vision could be 
understood as referring to 1 ) the ideal outcomes of a Jewish 
education -- the kind of person and community we hope to 
cultivate. It could also be understood to refer to 2 ) the kinds 
of institutions necessitated by #1. Finally, it could extend 
beyond 1 ) and 2) to the inclusion of 3) the kind of 
infrastructure needed to support and maintain the kinds of values 
and institutions identified in #s 1 and 2. [While #s 1 and 2 are 
discussed in DP's piece on vision in Jewish education, attention 
to #3 pushes that discussion to another level.] All three levels 
in their inter-relationship are important, and it is o f interest 
t o consider how attention to them should be woven into the 
overall process of envisioning and implementation. [Note that 
while #s 2 and 3 pertain to the implementatio n of the ideas 
envisioned in #1, they are not in themselves stages of 
implementation; they are closer to ideas about implementatio n 
( not unrelated to Seymour Fox's Level 3, or "theory of 
practic e ) .] 

2. The difficulty of maintaining a high energy level. Alvan's 
process was much more time-consuming than his group had realized 
it would be, and there may have been a problem o f flagging 
energies alo ng the way. It was suggested that perhaps a less 
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linear approach, one that allowed participants t o regularly 
wrestle with questions of practice and implementation long before 
their vision had crystallized, might help sustain their energy; 
well-conce ived, it might also help illuminate the deve loping 
vision. 

3. How might external inputs2 enrich the process of deliberation, 
and how can they be incorporated in ways that will have this 
effect and not seem like a distraction from the work of the 
group? Raised early in the day, we began - but, alas only began 
- to explore this question more systematically towards the end of 
the day when we spent some time considering how Menachem Brinker 
might have approached the questions addressed by the Providence 
community, and how an encounter with ideas like his might have 
enriched the deliberations of the group that Alvan worked with. 
Some of the pertinent issues in need of further discussion are 
articulated later in this document. 

4. What are the purposes of vision and how might attention to 
these purposes inform the design of the process of deliberation 
aimed at articulating a guiding vision? It was suggested that it 
is problematic to assume that there is only kind of a purpose 
that a vision can legitimately serve; depending on circumstances, 
it may meet very different kinds of needs. vision serves only one 
kind of purpose; for it might , depending on the circumstances, 
satisfy very different needs. Among the purposes and needs that a 
vision might satisfy in the life of an educating community are 
the following: 

a) program/curriculum design and evaluation; 

b) resource allocation; 

c) strategic planning; 

d) creating "a big tent" under which the var ied members 
of a community feel they all have a place ; 

e) symbolic action: through the vision announcing to 
ourselves and/or other s who we are and what we stand 
for. 

2 "l!:xternal inputs" refers primarily to what we have been 
calling "intellectual inputs", to pertinent powerful ideas and 
perspectives drawn from Jewish and other sources. But as was 
noted in our discussion, an external input might also be 
experiential (as when a group of rabbis associated with the 
Synagogue 2000 project were led into a powerful Tfillah­
experience which thereafter affected their understanding of their 
work. 
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Which of these is judged to be primary in a given situation may 
carry implications for the design of the process that leads to 
the vision. 

5. How narrow or broad, small or large, should be the group that 
is involved in working towards the guiding vision? In the 
context of Alvan's case, a concern was raised about the 
narrowness of the group involved in crafting the vision that was 
to guide communal decision-making in education. It was 
suggested by one participant that the process of working towards 
the vision is often more important than the final product: and 
that for this reason it might have proved important to expand the 
circle of individuals involved in formulating the Rhode Island 
vision. It was suggested in this connection that it may not be 
to late to meaningfully engage significant additional 
constituencies in this process. 

6. The tacit dimension: priorities and commitments embedded -
and discoverable - in existing forms of practice and 
organization. It was suggested that as part of a community's 
efforts to discover or refine its guiding vision it may be of 
value to surface priorities, commitments, and compromises that 
are embedded in existing practice. It may, for example, be 
instructive to identify the value-commitments at work in an 
educating community's budget allocations or in a school's 
schedule. In the case of some such inquiries - f o r example, 
analysis of a schedule, the activity may be relatively 
unthreatening inasmuch as schedules tend to reflect long-standing 
practice rather than the ideology or idiosyncrasies of any 
particular individual or body. In any event, the tension between 
the commitments and priorities at work in existing practice, on 
the one hand, and those that a community affirms as central can 
catalyze signi{icant progress at the levels of guiding vision 
and / or practice: it can facilitate testing an avowed vision ( or a 
community's commitment to it ) and can lead to thoughtful revision 
at the level o f practice. 

7. Avoiding self-deception or smugness: insisting on evidence and 
on the attitude of a trustworthy physician. It was suggested 
that in looking at the rela t ionship between the avowed vision and 
existing practice, there may be a tendency in the direction of 
self-deception, a tendency ''to see" the vision at work in 
practice even when the relationship between the two is at best 
tenuous. To counteract this tendency, it was urged that 
exercises aimed at discovering the commitments and values 
embedded in p ractice include an evidence criterio n -- an 
insistence that claims about what is embedded in practice and 
about the relationship between vision and practice be accompanied 
by the ev i dence for these claims. 

It was suggested that an educating community needs the kind 
o f truth-telling that o ne would hope for in a physician: an 

7 



From : Daniel Pekarsky at @I 608-233-4044 
To: Daniel Pekarsky at@ 95322646 

0 08-05-97 12:35 am 
E9 009 of 016 

honest account of one's true situation, but one framed in a way 
that will contribute to the client's ability to respond healthily 
to the information. Once again, this discussion brought us back 
to the Ahad Ha'Am's discussion of the place of truth in the 
priest-prophet equation. 

8. The role of disequilibrium in the process of deliberation. The 
role of the guide, or coach, as a gadfly is a subject that was 
discussed at some length about two years ago in a CIJE/Mandel 
Institute consultation with Professor Israel Scheffler. This 
subject entered into our discussions as well. By confronting 
participants with the gap between what they say they are 
committed to and the values embedded in practice, by raising 
irksome but important questions about what they claim to believe, 
etc., the guide tries to foster among the participants a more 
thoughtful understanding of what they are committed to and its 
implications. 

9. How much responsibility should the guide take for sustaining 
the process of· deliberation and change? In the context of our 
discussion of a period in the Providence-process where the 
participants seemed to be tiring out, it was observed that at 
various points in a change-process, energies flag and momentum 
seems to slow and may be altogether lost. What is the guide's 
role in this situation? More specifically, under what 
circumstances (if ever), should he/she take on a measure of 
responsibility for keeping the process going, and under what 
circumstances and for what reasons is it appropriate for the 
guide to allow the process to take its own natural course without 
heroic efforts on his/her part to sustain it? 

10. The significance of "choice" and "pluralism" language. Early 
in our discussion it was suggested that the prominence of 
"choice" and "pluralism" language in the Providence deliberation 
process represents a way of purchasing a sense of inclusivity 
among a very diverse population of Jews. Later in our 
deliberation, a different hypothesis was proposed: namely, that 
choice and pluralism represent traditional American values to 
which American Jews, like many other Americans, are strongly 
committed. On this view, the prominence of these categories 
reflects much more than a strategy that allows everyone to feel 
included~ it also testifies to strongly held American values that 
are affirmed by the deliberators. 

11. ~rom vision to practice: the need for intermediate steps. In 
Providence, the process has not yet gone to the level of 
seriously wrestling with the practical educational implications 
of the vision-statement the deliberation-team arrived at. But it 
was noted by one member of our group that it would be a mistake 
to think that programmatic implications and community policy 
could be derived directly from this kind of a vision. There is, 
it was suggested, a need for developing a comprehensive strategy 
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(a strategy that would itself rely on a host of empirical and 
other assumptions that go well beyond the content of the vision ) 
that would mediate between the vision and practice. [Though not 
referred to in this context, this point calls to mind Seymour 
Fox's discussion of "the five levels", which highlights the 
complex and textured character of the relationship between vision 
and practice. 

12. The leader's vision ... or discovering the community's vision, 
or .... 

In our initial discussion, there was a tendency to contrast 
two different approaches to vision: either a charismatic leader 
(a Moses) brings a vision to the people or a skilled facilitator 
helps the community to identify its own shared vision. In the 
course of our conversation, some other ideas surfaced. It was 
suggested that one of the challenges and tasks of a community's 
guide is to find a language through which to articulate this 
community's heretofore inarticulable understandings and values. 
Since these understandings and values can probably be articulated 
in more than one way, the guide's responsibility (for choosing a 
language that will be fruitful) is an awesome one. 

Beyond and after playing an active role in helping the 
community unearth and find a language for its guiding vision, it 
may be the role of the guide to help this community deepen the 
vision by challenging it ( e.g., by raising questions concerning 
ambiguous phrases, by offering different interpretations of key 
phrases, or by introducing difficult counter-examples ) . 

THE PLACE OF POWl!lRP'UL IDEAS, GROUNDED IN JEWISH SOURCES, IN THE 
PROCESS OF DELIBERATION AND CHANGE 

As suggested above, early on a question was raised 
concerning how to infuse the community's deliberations concerning 
a guiding vision with powerful Jewish ideas. While some attention 
was paid to this issue late in the day, it requires much more 
sustained discussion. As a way of setting the stage for such a 
discussion (perhaps at our next meeting), you will find below a 
formulation of some of the issues in need of attentio n and a 
summary of a few points made in our discussion. 

The challenges we face are a direct consequence o f one of 
our most basic convictions. CIJE strongly affirms that the 
process of educational deliberation needs to include serious 
struggle with questions of basic purpose and aspiration; and 
that this struggle will be enriched through the encounter with 
insights and perspectives found in Jewish thought. One challenge 
that grows out of this conviction is to identify ideas that will 
enrich deliberation in this way; a second challenge (perhaps that 
of the Priest rather than the Prophet) is to formulate those 
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ideas in forms that will engage potential audiences for these 
ideas~ a third challenge is to find ways of introducing these 
intellectual inputs into an individual's or a group's process of 
deliberation. Serious work needs to be done in all of these 
areas. 

In relation to Alvan's case, the following questions c ome to 
mind: 

l ) what external intellectual inputs did Alvan try to 
introduce into the process he led, and for what 
reaso ns? 

2) how and when did he try to introduce these inputs, 
and with what effects? 

3) might there have been other fruitful ways through 
which to infuse the process with pertinent external 
inputs? 

These matters require further discussion, both in general 
and in relation to Alvan's case. It has been suggested by o ne 
member of the group that we revisit this cluster of issues when 
we next gather, and this remains a possibility to consider. In 
the meantime, the following point from our discussion are worth 
remembering. 

While there is a tendency, even among ourselves, t o think o f 
the introduction of external intellectual inputs as taking p lace 
through an explicit encounter with Jewish texts or a precis o f 
such texts, this is not the only, or necessarily the best, way t o 
think about how Jewish ideas might be encountered. Consider in 
this connection the case of psychoanalytic therapy, in whic h the 
patient may learn all about projection, the super-ego, 
sublimation, and the unconscious without ever having read Freud . 
How does this happen? Through the therapist's questions, 
interpretations, and, on occasion, elucidation of concepts and 
insights that are at the heart of psychoanalytic theory. Offere d 
succinctly at the right time and in the right way, such inputs 
can powerfully influence the patient's thinking and self­
understanding. 

Analogous considerations apply to guides helping clients 
(communities or educating institutions) strive for vision­
sensitive educational practice. The guide's questions, 
formulations, metaphors, analogies, and interpretatio ns at 
critical points in the process can introduce impo r t ant new ideas 
and concepts in ways that powerfully affect the deliberatio n o f 
participants. If, for example, the client is wrest l ing with the 
aims of Jewish education, instead of urging the participant s t o 
read certain seminal articles, it might be more fruitful f o r the 
guide to offer short but graphic summaries o f the ideas found i n 
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these essays (with careful attention to the needs of the moment ) . 

If the guide is to play this kind of role, it is essential 
that he/she be steeped in the appropriate forms of knowledge and 
that he/she have the ability to access and use this knowledge at 
the right time and in the right (not heavy-handed) way to enrich 
the participants' deliberations. 

DISCUSSION OF 'GUIDES' 

This discussion focused on the possible wisdom of developing 
a serious and on-going group whose members would l) serve as 
guides to communities, agencies, and institutions (and to CIJE 
itself) in their 'efforts to develop informing visions through a 
process that takes ideas (not limited to but especially ideas 
grounded in Jewish thought) seriously; and/or 2) develop 
materials of various kinds (e.g. theoretical pieces, portraits of 
vision-driven institutions, case-studies, cases, etc.) that would 
support and enrich the work described under #1. The proposal for 
"GUIDES" (an acronym for "Guiding Ideas Study Group") was handed 
out to participants at our meeting and served as the springboard 
to our discussion; this proposal explains why "guiding ideas" 
replaces the term "goals" in this document and tries to specify 
how GUIDES will function. No attempt is made to summarize that 
document, only to identify issues surfaced in the course of our 
conversation. As a prelude to this, it is important to note that 
members of the group that met in Providence reacted with 
enthusiasm to the possibility that we would constitute ourselves 
as an on-going group. 

Purpose and character of the proposed group. In an effort to 
clarify how this group fits into CIJE and how, if at all, it 
differs from the Consulting Firm Without Walls, questions were 
raised concerning the basic purposes and dharacter of GUIDES. The 
following points were offered in response: 

a. GUIDES offers its members support and advice in 
their efforts to help Jewish educating institutions and 
the infrastructure that supports them to develop 
vision-guided practice through a process that takes 
ideas seriously. 

b. The existence of GUIDES offers an opportunity to 
develop and expand a body of lore concerning how best 
to think about and to organize, in different settings 
and contexts, processes of deliberation and change that 
give a central role to informed and sustained 
reflection concerning basic purposes and aspirations. 
This lore will include a developing body of concepts, 
insights, powerful examples, cases, case-studies, and 
theoretical formulations. These materials will provide 
us with springboards to our own continuing learning: 
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they can also be used as tools in our teaching, in 
efforts at ttseeding the culturett, and in work with 
educating institutions that are struggling with their 
visional commitments .. 

c. GUIDES will offer its members an opportunity for 
growth that is simultaneously professional, personal, 
and Jewish. Jewish study figures prominently in the 
life of this group. Its centrality is predicated on the 
assumption that the insights, ways of thinking, and 
questions that emerge from the encounter with well­
chosen Jewish sources will inform our thinking about 
the work that brings us together in powerful ways; and 
also on the assumption that the activity of learning 
together will contribute to the emergence of a kind of 
community and culture that will make our work richer 
and more personally meaningful. 

d. While CIJE expects that members in the Consulting 
Firm Without Walls will be on-board with CIJE's beliefs 
concerning the centrality of ideas in the process of 
developing profound forms of Jewish educational 
practice, what will distinguish GUIDES is that the 
relationship between ideas and practice is at the heart 
of its members' professional and learning agenda. 

The place of ideas in Jewish educational reform: three 
dimensions. Ideas being central to the work of CIJE and to 
GUIDES, it is important to note that our oft-repeated claim that 
ideas are central to the work of Jewish education is actually a 
summary of, or a generalization from, a number of distinct 
beliefs about the importance of ideas, including the following: 

a. Judaism is rich with powerful ideas about human 
existence in its various dimensions, ideas with the 
capacity to engage mind and heart and to transform the 
way we understand ourselves and the world. 
Unfortunately, such ideas rarely enter into Jewish 
education as we know it. It is essential that Jewish 
education be transformed in such a way that its clients 
will regularly encounter powerful Jewish ideas in 
honest and powerful ways. 

b. Too often educating institutions and the 
infrastructure that supports them operate without 
clear basic purposes that are capable of eliciting the 
support and enthusiasm of their constituencies; and 
even when lip-service (or more) is paid to a particular 
vision or guiding idea, it rarely suffuses the life of 
the educating institution or agency in a more than 
superficial way. It is essential that Jewish educating 
institutions come to be informed by guiding ideas, or 
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visions, that identify their centra1 purposes and that 
suffuse day-to-day practice across contexts, 

c. The process of c1arifying or discovering an 
institution's, or our own, guiding vision is enriched 
through the encounter with powerfu1 Jewish ideas that 
are pertinent to the questions under consideration. As 
examples, the attempt to develop a community-vision 
will be enriched through the encounter with variant 
Jewish conceptions of what it means to be a community: 
the attempt to clarify our vision of an educated Jewish 
human being will benefit from the encounter with 
philosophically different Jewish views of Jewish 
existence: and the attempt to develop an Evaluation 
Institute that will assess the work of Jewish educating 
institutions will do well to struggle with ethical and 
other issues pertaining to evaluation, confidentiality, 
etc. that are discoverable in Jewish sources. 

While our work has sometimes suffered from a failure to 
distinguish between these related but different ways in which 
ideas figure prominently in our work, the GUIDES proposal, like 
the Goals Project that has given rise to it, assumes that GUIDES 
will be concerned with all three of them. 

This formulation of the place of ideas in the work of GUIDES 
and CIJE brought forth a revised formulation. In contrast to the 
suggestion that Jewish thought has the capacity to elevate the 
level of discourse that informs deliberation concerning basic 
purposes, it was urged that we make the stronger statement that 
attention to Jewish ideas and perspective is indispensab1e in 
that it offers unique, otherwise unattainab1e, questions, 
insights, understandings, and so1utions. 

P1ace of GUIDES in CIJE's work. As suggested above, there 
was considerable discussion concerning the place of GUIDES in 
CIJE'S work, discussion triggered by Karen's concern that, as 
described in the proposal, it seems very similar to the 
Consulting Firm Without Walls. A number of different ways of 
thinking about the place of GUIDES in CIJE were entertained: 

a) An area of specia1ization within the change-process? 
If the Consulting Firm Without Walls is broken into 
sub-groups interested in different phases o f the 
change-process, GUIDES would come to represent o ne such 
sub-group -- namely, a sub-group concerned with the 
place of ideas and visio n in the change-p r oces s . 

b) Leve1s of invo1vement. One could imagine the 
Consulting Firm Without Walls as made up of individua l s 
with different levels of involvement. Least invo l ve d 
would be a group of human resources who wo uld consult 
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to different projectsi more involved is a group that, 
in addition to its consulting work, attends a serious 
annual conferencei most involved is GUIDES, a small 
group which meets a number of times during the year and 
which plays a central role in defining the agenda and 
content for the annual conference. It is, in one 
person's words, the R&D for the Consulting Firm Without 
Walls1 it is to the Consulting Firm Without Walls what 
a hothouse is to a garden. 

c) Where should GUIDES BE LOCATED -- CP'WW OR "CORE"? 
Much of our discussion seemed to assume that GUIDES 
would be located in the Consulting Firm Without Walls. 
As we proceeded, the suggestion was made that GUIDES be 
located in CORE, an altogether different domain, and 
that CIJE's regular staff actively participate in its 
periodic Study Group sessions that focus o n the 
relationship between ideas and practice in Jewish 
education. 

There seemed to be considerable support developing for the idea 
that GUIDES should be located in CORE. 

Membership in GUIDES. Who, over and above, the small group 
that gathered in Providence should be invited to participate in 
GUIDES? The sense of the group was that the gro up should be kept 
small enough to allow for the kind of intense discussio n, free o f 
posturing, that has been a hallmark o f our work. 

This said, some felt that we would be enriched by including 
in the group some of the institution-based people (like Gordis, 
Steinmetz, and Lehmann ) who had participated in the Jerusalem 
Goals Seminar in the summer of 1996. As an alternative, it was 
suggested that such individuals c ould be invited on o ne or more 
occasions to bring a case to the group which would serve as the 
focus of our discussion on a particular occasioni if the case is 
well-chosen, both the group and the individual bringing it would 
profit from such an opportunity. 

Some attentio n focused on particular individuals who might 
contribute to the group. It was noted that in t he aftermath o f 
the recent Professors Seminar David Purpel was invited to 
participate in the Providence Seminar1 and DP suggested that 
someone like Phil Miller (the Judaica Director of the st. Louis 
JCC) , who brings an interest in informal education along with an 
open but very traditional outlook ) might be a welcome addition t o 
the group. Since most of those present didn't know these 
i ndividuals, it was hard for them to react, but no concerns were 
expressed about incorporating either of them. 

Issues for the group to consider. In the course o f our 
d iscussion o f GUIDES, suggestions were made concerning some 
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themes that the group might focus on in subsequent meetings. For 
example: 

Leadership vs. grassroots: when - and why - should the 
one be emphasized over the other in the development of 
a community's life? And what does Jewish thought have 
to say about this problem? 

Ahavat Yisrael [the love owed to all Jews] vs. 
Reproaching Jews who 'go wrong' 

Americanism and Judaism: the relationship between our 
identity as Americans and our identity as Jews. 

END OF MEETING 

It was agreed at the end of our discussion that we should 
wait until after CIJE's upcoming staff and steering committee 
meetings before determining out next gathering date. The sense 
of the group was that we had made a lot of progress, and we 
concluded by expressing our gratitude to Alvan and Marcia Kaunfer 
for their hospitality. 
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From : 
To: 
Date: 
Subject: 

Dan 

Alvan Kaunfer <Kaunfer@compuserve . com> 
Pekarsky <danpek@macc .wisc . edu> 
5/6/97 9 : 02pm 
July meeting 

I do plan to be here in early July--prob at least till the llth--so that 
seems ok. We ' re probably going on vacation mid to end of July or early 
Aug . 

On another matter : I saw Alice & Sheila@ the Federation Annl. Meeting 
tonite and asked what ' s happening . They are meeting w/ the Fed . Exec Dir & 
Elisa tomorrow a . m. to see who is going to carry this forward (I think Fed . 
wants Alice & Sheila to stay) & what the next step is--Take the Vision 
Statement on the road around the state?? Sheila suggested when they do 
that , rather than ask people to react to the statement itself--ask them 
where they see their Org . fitting i nto it and working on an aspect of it . 
That seems to push towards more of a practical outcome . Any thoughts? 
Although they invited me to joi n them tomorrow-- I think I ' d li ke to see how 
they play it out on their own . 

Also--what was the name of that book on Democracy you mentioned when we met 
in Cambridge about "community" ? I ' d like to include it in a footnote in the 
Case study re : the pluralism issue . 

alvan 

CC : "Gerstein , Amy" <agerste@wested . org> 



From: 
To: 
Date: 
Subject: 

Alvan Kaunfer 
Alexander,Alice Goldstein,Pekarsky,Elisa Silverste ... 
3/20/97 3 :42pm 
Executive Visioning Exercise 

Elisa, Alice, Sheila + Dan 

This is my proposal for the now 20 min. mini-mini visioning exercise with 
the JFRI Exec on the 31st. I'd be interested in your comments/suggestions. 
I think the large questions we are dealing with is how you begin to get a 
community to "buy into" a vision once it is fairly well articulated, 
without re-inventing the wheel at each widening of the circle. The process 
should be interesting and instructive re: our next steps. 

Visioning Exercise March 31 JFRI Exec. 

INTRO (Sheila?) 

-Not create a new vision statement--but understand process by which this 
one developed. 

-Clarify and refine statements 

VISION (AHK) 

- CIJE premise: To change education, & Jewish life--need powerful visions 
grounded in Jewish ideas. Have our future decisions driven by these 
powerful visions + guiding principles 

- Need to imagine what Jewish life could be for the individual and the 
community 

-Existential vision: The kind of community or human being we would want: 
ideal Jewish community and individual rooted in compelling Jewish ideas 

-Opposed to Institutional vision--not talk about types of programs (family 
ed, day schools, adult ed)--Not how we want the Bureau or Federation or the 
school to be--but how we want Jewish life to be. 

-Careful of mission statement slogans "love oflsrael" whose Israel? 
Netanyahu's, Rabin's, Herzl's, Ahad Haam's? "vibrant J. Community" What 
does it mean? 
buzz words --"Pluralism" 



- Need for consensus in vision--some give+ take and compromise without 
losing power of vision 

EXERCISE 

- We want you to have a mini experience of getting into the process we went 
through as a committee. To struggle with the issues we confronted. 
Opportunity to search your ideas/vision of what Jewish life could be like 
in your ideal 

- Split into 2 groups: 
Group# 1. What are the key (5) Jewish elements that mark us as a 

Jewish Community? 

* What would be an apt metaphor to describe the Jewish 
community? 

(eg. a body, a family, partners ... ) 

Group # 2 What would be the essential elements/ characteristics in 
a ideal, modem educated Jew? 

"An ideal, modem educated Jew would be a person who ... " 

* Give two non-essential characteristics of a modem Jew--"One who 
does not have to .. " 

TABULATION 

* Put reults on a pad and as we do, raise some clarification, "gadfly" 
questions. Indicate that the real process is a long one 

TRANSITION--
* Hand over to Alice for reviewing vision statements and recommended next 
steps 



I 

3 / 3 / 87 

Dan, 

Ou r emai ls and the upcoming Federation meeting on the 
Mvis ion M gave me the impetus to pull together the draft I 
had started in Dec . I finished a t least a 1s t draft . It ' s 
still un polished, but I'd like y ou to read it to see if i t 's 
helpful and heading in the right direction . After the 
Federation meeting ( s ) on the vision statement the committee 
drafted, I would add any additional comments and insigh t s 
from that experience. 

I have been looking at your case study . It was quite a 
different approach to the vi sioning process. think t hat 
these wide range of approa c hes will eventually help us in 
de v eloping directions for this enterpr is e . 

Look ing forward to talking on-line . 

Alvan 
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Jewish Federation of Rhode Island 
Report of the Planning Subcommittee on Jewish Education 

February 18, 1997 

INTRODUCTION 

Jewish education has been identified by the Jewish Federation of Rhode Island QFRI) as one of three 
priority areas for the Jewish community of RI. The Subcommittee on Jewish Education was 
established with the goals of understanding trends in education planning, of identifying communal 
needs in the field of Jewish education in this State, and of providing direction for major decision­
making as we enter the next century. 

Jewish education is the key element in ensuring the vibrancy of our community and the strong Jewish 
identity of our population. While the American Jewish community is grappling with issues of 
continuity, many individuals find it difficult to frame a convincing answer as to how and why being 
Jewish impacts their daily lives. Previously successful motivating factors for Jewish identification such 
as the Holocaust, anti-Semitism, and Israel do not appear to be sufficient to create a positive identity. 
The demographics and social context of our community have changed and we must focus our energy 
to foster a community that is inclusive, welcoming and attractive. Spiritual survival more than physical 
and economic survival now challenges the American Jewish community. We must offer multiple access 
points, assuring that we engage the unconnected, and ensuring that involved Jews have the richest 
possible Jewish experience in our core institutions. We must foster more vibrant and more enticing 
opportunities for connecting to Jewish life. Only a positive vision of why and how being Jewish 
makes a difference for the individual Jew and for the world - and the knowledge and skills to translate 
this vision into regular patterns of behavior - are likely to motivate a genuine passion for Jewish living. 
These goals will be achieved only through Jewish education. 

JFRI has already demonstrated its commitment to Jewish education in the community in many ways. 
From its financial support of the Bureau of Jewish Education of Rhode Island (BJERI) and the day 
schools, to the Continuity Commission grants, to camperships for New Americans, and the Gift of 
Israel program, the JFRI has contributed to enhancing Jewish educational activity in Rhode Island. We 
are especially aware of the important role the BJERI plays and the high degree to which that agency 
has strengthened Jewish education in the state. Within its mandate, the BJERI provides a broad range 
of educational services and programs to the community and works with and provides support to other 
institutions and agencies involved in the Jewish educational enterprise. With the BJERI at the core, 
pianning for Jewish education must extend to the broader community. Overall planning for and 
coordination of educational services are essential to meet the changing environment within which 
Rhode Island Jewry finds itself as we approach the 21st century. 
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WORK OF THE SUBCOMMITTEE 

The initial goal of this Planning Subcommittee on Jewish Education was to develop priormes for 
programming for Jewish education in Rhode Island. In the course of our deliberations, however, we 
realized that priorities could be set only if an overall vision of our community were available to 
provide direction and guidance. A vision statement thus became an integral part of the subcommittee's 
work. 

The work of this subcommittee was informed by the act1v1t1es of other committees of the JFRI, 
including the previous Planning Subcommittee on Jewish education and the Continuity Commission. 
Like these groups, we have defined Jewish education in its broadest sense, encompassing formal and 
informal activities and reaching all age segments of the population. 

Three primary steps emerged in the planning process: 

I. Review of the Jewish educational environmeqt 
foliowing areas: 

The subcommittee heard testimon!I' m the 
✓ 

a) A &eneral overview of the relation of Jewish education to Jewish identity and 
commitment. The analysis was based on national data and pointed to Rhode 
Island's position within the national picture. Research has indicated that Jewish 
education beyond the Bar/Bat Mitzvah years in a day or supplementary school 
is clearly related to strong Jewish identity and commitment. The effect extends 
beyond the individual to the next generation: Parents with intensive Jewish 
education are most likely to provide their children with similar Jewish schooling. 
This analysis was presented by Alice Goldstein, senior researcher at Brown 
University and co-chair of this subcommittee. 

b) An overview of the role of the BJERI, in its uruque posmon working 
collaboratively with schools, synagogues and other communal agencies to 
provide high quality Jewish education for our community. This was presented 
by Minna Ellison, BJERI Executive Director. 

c) Presentations by a panel of Jewish educators in RI addressing some of the 
perceived needs of the community. Among the issues addressed were the 
importance of training Jewish educators, meeting the Jewish needs of young 
adults, the importance of lifelong Jewish learning, and the need for networking 
among Jewish professionals. Panelists included Guy Bermel, URI Hillel and the 
Perspectives program, Pam Kaitin-Miller, Yad B'Yad program at Temple Emanu­
El, Rabbi Vicki Lieberman from Congregation B'nai Israel, and Vivian Weisman, 
Executive Director of the JCCRI. 

d) Dr. Leora Isaacs, Director of the Berman Heritage Center for Research and 
Evaluation in Jewish Education at JESNA, presented the need for strate~c 
plannin& in Jewish education and institutional chan~e, stressing the importance 
of program evaluation and teacher training. Dr. Isaacs noted that despite the 
difficulty in prioritizing equally important educational issues; any single 
intervention will cause a "domino effect" throughout a community or system, 
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changing the context for future programming. Dr. Isaacs also described some 
model educational programs being implemented around the country. 

II. Vision statement development: Sessions were also devoted to developing a vision statement for 
the goals of Jewish education, for both individual Jews and the Jewish community in Rhode Island. 
The vision statement is designed in the long term to provide an ideal towards which Jewish education 
can strive, and, more immediately, to guide the community's decisions in setting priorities to be 
implemented soon. In doing so, we acknowledge that the ideal presented in the vision statement 
seeks to effect a transformation in our community; but we also recognize that such a change must be 
achieved one step at a time. Realizing the vision may require reordering of existing priorities and 
funding. Our formulation of the vision statement was facilitated by Rabbi Alvan Kaunfer, using a 
methodology he studied with the Council for Initiatives in Jewish Education (CIJE). 

III. Priority settin~: In direct response to the vision statement, and within the time constraints under 
which it was operating, the subcommittee began to i~entify several major areas for attention. In doing 
so, we understand that many initiatives may require new approaches and new paradigms in the 
organization and funding of Jewish education. Particularly important is enhancing the linkages 
between the JFRI and the congregations in the State. We also recognize that the discussion of 
priorities must be a continuing process that addresses not only short-term needs but also long-term 
changes. Recommendations for Jewish education initiatives in Rhode Island should therefore be 
reviewed on a regular basis. 

RECOMMENDATIONS 

I. The Vision Statement 

We strongly recommend that the Jewish Federation of Rhode Island fully endorse the vision for 
Jewish education in the state. JFRI alone is uniquely positioned in the community to ensure its wide 
acceptance and to ensure its implementation. This vision statement should provide guidelines for 
future decision making. 

Within _the vision statement a number of key values emerge. As additional information is gathered 
throughout the next phase of the planning process, these values may be expanded. In addition, the 
vision statement does not preclude the development of additional value statements. 

Specific programmatic initiatives are not appended to this report for three reasons: 

1) Adoption of the vision statement transforms the way we as a community address Jewish education: 

a. in relation to the individual; 
b. to its role in leadership development; and 
c. in relation to the community. 

2) Initial adoption of the visions statement is crucial to program development since programs will 
need strong interagency and community support. 

3) Proper development of programs to be submitted for funding consideration will take more time 
than is available for submission of this interim report. 
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PROPOSED VISION ST A TEMENT FOR JEWISH EDUCATION 

Jewish Education in the RI Jewish community will enable individuals and the community to engage life using Jewish 
perspectives and values in the following ways: 

For the Individual, skills and motivation to: 

• Turn to Torah and the teachings of Judaism as a guide to interpersonal morality and action 

• Become Jewishly literate through the study of sacred Jewish texts, Hebrew language, literature, arts, and thought 

which express Jewish culture and spirit 

• Observe some group of core practices, rituals, mitzwt (e.g. Shabbat, holidays, kashrut) 

• Meaningfully address one's relationship to God 

• Freely and proudly identify as Jewish and as a participating member of the Jewish community 

• Identify with and recognize an obligation toward the entire Jewish people (Am YZSTae~ 

• Adopt the goals of the Jewish community as outlined below 

For the Jewish Community, opportunities and venues that foster and enhance the community's shared values 

and/ or experiences by: 

• Establishing lifelong Jewish learning and universal Jewish literacy as a communal ideal 

• Providing multiple points of access into the community 

• Caring for all individuals within the community, based on mitzvot and the principle of gemilut hesed 

(deeds of loving kindness) 

• Valuing all members of the community in their varying ideologies and explorations of Judaism 

• Coming together around shared Jewish values 

• Sharinr, "Jewish Ti.me" - the rhythm of the Jewish calendar and cyde of Jewish life 

• Expanding opportunities to put Jewish ideals such as tikkun olam and tzedakah into practice 

• Enabling a connection to: 

- Israel both historically and as a modern state struggling with Jewish issues and democratic principles 

- The entire Jewish People (Am YZSTae~ locally, nationally, and world-wide 

• Facilitating the growth of individuals as outlined above 
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, 
- II. Next Steps 

We recommend a successor committee to this subcommittee to further define the Jewish education 
priorities of the community and to develop specific recommendations for their implementation. Once 
the vision statement is adopted by the JFRI, the priorities imbedded in it will direct the next phase in 
the planning process. While the vision statement has inherent value as a long-range guiding force for 
this community, additional work is necessary to fully meet the charge of the subcommittee and to 
reach the full potential of the concepts outlined in the vision statement. 

After the JFRI Board adoption of this vision statement for Jewish education, next steps should include: 

⇒ Establishment of an on-going planning committee with representation of the congregations; 
⇒ Adoption of the vision statement by the entire Jewish community, reinforcing linkages between the 

JFRI and the agencies and congregations; 
⇒ Undertaking a thorough environmental scan of Jewish educational services throughout the state; 
⇒ Continuing consideration of the vision and modifying it as necessary; 
⇒ Setting goals based on that vision; 
⇒ Specifying programs that will further the realization of the vision; and 
⇒ Evaluating programs terms of their quality and effectiveness in moving us toward the vision. 

CONCLUSION 

The Rhode Island Jewish community, like American Jewry throughout the country, stands at a critical 
point of transition. Demographic changes and the economic and social context of the United States in 
the 1990's have greatly altered the general environment in which our Jewish community operates. The 
leadership of the Jewish Federation of Rhode Island has had the foresight to recognize the new 
situation and the urgent need to take it into account if our community is to remain vibrant and 
cohesive, dedicated to Jewish values on the individual and communal levels. The creation of the 
Planning Subcommittee on Jewish Education has been one of the Federation's responses. In turn, the 
subcommittee has responded, as detailed in this report, by developing a vision of a transformed 
Jewish community in which the values, learning, literature and culture of the Jewish people are 
part of the daily life of its members and are reflected in individual and communal behavior. 

The challenge now is how to bring about such a vision. One essential component of the realization of 
such a powerf..11 Jewish cm·ironment is th~ role of the Federation. JFR.I must use its planning and 
leadership skills to convince all participants to transcend and merge individual and institutional goals 
for the sake of communally developed plans. Many of our recommendations require inter-institutional 
cooperation and new ways of doing business. The process of achieving the subcommittee's vision is 
thus as important as the programs that will be developed. We may need to reorder priorities and 
consider new approaches to multi-year funding. The process is complex and must be on-going, and 
initiated soon. 

We believe that the Rhode Island Jewish community is in a strong position to move toward the vision 
because of its geographic size, the strength of its institutions and the high quality of its lay and 
professional leadership. JFRI has taken the first steps in establishing this subcommittee, steps which 
must be carried on by the JFRI and the community. Because congregations are central providers of 
Jewish education for both children and adults, they must necessarily play a key role in accepunce of 
the vision, development of appropriate programs, and their implementation. A major challenge for 
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Federation will be obtaining consensus from a large segment of the community on the vision we have 
outlined and on what this implies for Jewish education at all levels and in all venues. 

The experience of other communities has demonstrated that once specific programs of Jewish education 
are instituted, they can have a ripple effect in many areas. Of importance is to choose a program which 
fits the needs of the community, and to ensure that it is enthusiastically and widely endorsed and 
activated. Education holds a unique and central place in Judaism. We look forward to seeing it placed 
in a prominent position on the community agenda and to experiencing its transformational role in our 
commuruty. 

Submitted by: 

Sheila Alexander, co-chair 
Alice Goldstein, co-chair 
Alan Gaines 
Minn 1 Ellison, ex-officio 
Cynthia Kapian 
Rabbi Alvan Kaunfer 
Arlene Rogol 
Carolyn Roseman 
Judith Rosenstein 
Mathew Shuster 
Rebecca Starr 
Lauren Zurier 
Elisa Silverstein, JFRI staff 
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FROM: JEWISH FED OF RI Au9-27-96 Tue 11: 2 4 PAGE : 0 1 

Jewish Federation of Rhode Island 

Fax 
To: Daniel Pekarsky 

From: Elisa Silverstein, Director of Planning & Allocations (FAX: 401-331-7961) 

Fax: (212) 532-2646 

Pages: 3 (incl. cover memo) 

Date: August 26, 1996 

Re: Possibility of Meeting with the JFRI Planning Subcommittee on Jewish Education 

Monday, September 30, 1996 

CC: Alice Goldstein, Sheila Alexander 

We are thrilled that you are interested in meeting with our planning group. We are in 
the infancy stage of planing in this area as our committee's first meeting is scheduled 
for September 10. 

As Alvan Kaunfer may or may not have mentioned, we have invited you to our 
second meeting (September 30) to discuss generally the Issue of creating a vision 
for Jewish education . I've heard that you believe we must develop a vision before 
we can adequately plan, and we tend to agree with you. 

The date is fairly flexible; given the various community events1 this date satisfied a 
number of the participants. However, if September 30 proves impossible for you, 
please let us know which dates around it might be better. 

I am sending you the letter which is about out go out to our committee, as well as a 
draft Goals Statement paper, to be discussed at our first meeting. 

If you have any questions, please call me at ( 401) 421-4111. I look forward to 
hearing from you. 



~ROM: JEWISH FED OF RI FAX: 401-331-7961 Au9-27-96 Tue 11:25 

Jewish Federation of Rhode Island 
Planning Subcommittee on Jewish Education 

- Goals Statement -

PAGE: 02 

The goal of the Planning Subcommittee on Jewish Education is to develop 
priorities for Jewish education in Rhode Island. We define Jewish education in 
its broadest sense) encompassing formal and informal activities and reaching all 
age segments of the population. 

We seek to identify and review: 

• Target populations in terms of age, geographic location and other 
characteristics 

• Programs that reach a wide spectrum of Rhode Island's Jewish community 
• Programs that arc effective in enhancing Jewish identity and commitment 
• Programs that reinforce and promote Jewish values and ethics 
• The need for new initiatives in Jewish education in our community 



' FR OM I J E W I S H FE D OF R I FAX• 401-331-7961 Au9-27-96 Tue 11•25 PAGE• 03 ··-·•·, 

Dear: 

Thank you for agreeing to serve on the Planning Subcommittee on Jewish Education. We are 
pleased that you will be working with us on this very cxcil.ing project; it holds the potential 
for influencing the way our community supports educational services and programs in the 
future. 

As you know, our first meeting is scheduled for: 

Tuesday, September 10 
4:30p.m. 

in the JCC Conference Room (401 Elm.grove Ave., Providence) 

We are enclosing a number of items for your review before our meeting. We hope that this 
will give you some food for thought and also expedite our discussions. 

1. A listing of our subcommittee members. We believe that working togt:ther, we can create 
a vision for Jewish education in our community that will enhance Jewish life in Rhodt: 
Island. 

2. A draft of our committee's goal statement. We will discuss this statement and how we can 
best proceed to meet our goal. 

3. The Continuity Commission's definition of "Jewi~h Continui~y.11 Much of the work of 
the Commission has direct relevance for our own discussions; we hope we will be able to 
take advantage of their work to inform our own agenda. 

4. Two articles that consider several aspects of Jewish cduca~ion and their relevance for the 
future of the Jewish community. Some of their insights should be useful in stimulating 
our own thinking about directions for the future. 

5. An agenda for our meeting on September 10. 

We look forward to seeing you on the 10th
• If you have any qt1estions before then, please call 

either of us or Elisa Silverstein at t.he Federation (421-4111). 

B'shalom, 

Sheila Alexander Alice Goldstein 
Co-Chairs 



2 

J 

The JewishVoice of RI ------------------------------------------------- Ju I y 1997 

We Have a Visio11for)cwish Education in Rhode Island 
Help Us Make It Happen! 

In order to perpetuate a vibrant Jewish community, we must be able to 
define the core values which identify us as Jews. Jewish education for all ages, 
in both its formal and informal aspects, provides a key to ensuring a strong 
Jewish identity. Our challenge is to create a community-wide effective 
Jewish educational enviro1rn1entwhich touches individuals, families, agencies 
and organizations. , 

The Jewish Federation's Planning Subcommittee on Jewish Education 
has worked this past year to understand the many complex issues surrounding 
Jewish education. The Sub-committee developed - and the Executive 
Committee has adopted the following Vision Statement as a guide for future 
action. We will be discussing • '·, is statement in detail with a diverse 
representation of community m ,bers during this summer. 

~ 

' / ;, ,. 
,l . - • ... . 

} \,,. i ' 

We urge you to read this statement, respond and participate. Help us to 
ensure the vi , ancy of our community by "filling in the picture." Please send 
your comme •s to us, c/o the Jewish Federation, 130 sessions Street, 
Providence, RI 02906, or by e-mail: shalom@jfri.org. Rebecca Page shows off her beautiful Kiddish cup made at the Havdalah 

table of the Natalie & Abraham Percelay Museum "Petting Zoo' 

Your input is critical to our collective efforts. 

The Planning Subcommittee on Jewish Education 
Sheiln Alexander Alice Goldstein 

Co-chairpersons 

The JFRI Executive Committee 
Ed Feldstein, President 

Steven Rakitt, Executive Director 

Proposed Vision Statement for Jewish Education 
Jewish Education in the Rl Jewish Community will enable individuals and the 
community to engage life using Jewish perspectives and values in the following ways: 

For the individual, skills and motivation to: 

,:X Tum to Torah and the teachings of Judaism as a guide to interpersonal 
morality and action. 

,:X Become Jewishly literate through the study of sacred Jewish texts, Hebrew 
language, literature, arts, and thought which expresses Jewish culture and 
spiri t. 

,:X Observe some group of core practices, rituals, milzvot (e.g. Shabbat, holidays, 
kashrul). 

O Meaningfully address one's relationship to God. 
0 Freely and proudly identify as a Jew and as a participating member of the 

Jewish community. 
,:x Identify with and recognize an obligation toward the entire Jewish people 

(Am Yisrael) . 
,:X Adopt the goals of the Jewish community as outlined below: 

For the Jewish Community, opportunities and venues that foster and enhance the 
comn,unity's shared values and/or experiences by: 

,:x Establishing lifelong Jewish learning and universal Jewish literacy as a 
communal ideal. 

,:x Providing multiple points of access into theo.s,mmunity. 
,:x Caring for all individuals within the community, based on milzvot and the 

principle of gemilu t hcsed (deeds of loving kindness). 
,:x Valuing all members of the community in their varying ideologies and 

explorations of Judaism. 
,:x Coming together around shared Jewish values. 
,:x Sharing "Jewish Time" - the rhythm of the Jewish calendar and cycle of 

Jewish life. 

.. 

Temp:e Ema nu-El Prayer Weekend ... O Expanding opportunities to put Jewish ideals such as likkun ola111 and 
tzed11kah into practice. Mr. Adler showing Ben Freedman how to put on t'fillen, as his 

fathe r, Cart Freedman, looks on. 

Hand crafted art 
objects - Yad -
whitewood by Yelena 
Baleman Prozdor -
Dreidle on skewer by 

,_ Ezra Flam - Tzedakah 
• box (triangular) by 

Rachel Lieberman -
Curly Yad by Max 
Dwares. 

0 Enabling a connection to: 
Israel both historicaly an as a modern state struggling with Jewish issues .i: 
and democratic principles. 
The entire Jewish People (Am Yisrael} locally, nationally, and world-wide. 

0 Facilitating the growth of individuals as outlined above. 



Some quotations from Menachem Brinker's "What an ' Educated Jew' 
Needs to Know" 

" ... an educated Jew must know everything any educated person 
anywhere in the world must know, plus many subjects related to his 
own people, its history and its culture .... 

"The grand issue of Jewish and particularly Hebrew culture of the 
last two hundred years ... . has been the way in which the Jewish 
people has been integrated into the family of nations and Jewish 
culture into western civilization. This has entailed a close 
examination in our literature of the unique nature of the people of 
Israel, the future of this uniqueness and its limitations ... The 
last thing which Jewish educators should do is to conceal from 
their students the extremely problematic nature of this great 
issue .. . . In my opinion this very subject - the meeting between 
Jewish culture and western culture, and the entry of the Jew into 
the modern world, with all its possibilities and dangers - must be 
reflected [through the educational process]." 

"I too believe that the primary goals of the Jewish curriculum must 
be the creation of a 'good Jew'. But in contrast to my colleagues, 
I do not envision a single portrait of the 'good Jew'." 

"For our purposes, a 'good Jew' is one who is intellectually and 
emo·cionally involved in the 'here and now' of the Jewish people, 
aware of the problems, dangers and opportunities of Jewish life and 
willing to take an active part in it .... The emphasis must be placed 
precisely upon the tremendous pluralism of Jewish culture and 
Jewish experience in general." 

"The educator must develop within his student an empathy for 
different, even polaric positions both in ancient Jewish history 
and within the modern Jewish experience. It is incumbent upon the 
educator to help his student to identify with the zealots and with 
Josephus ... , with the zionists as well as with the doubters ... This 
ability to [empathize with all positions and groups] is the only 
explanation I can give for the well-known slogan 'love of Israel'. 
"I find absolutely nothing wrong in teaching the history, the 
culture, and the literature of this nation as an uninterrupted 
series of polemics and conflicts which do not lend themselves to a 
single harmonious resolution binding upon all Jews. The one and 
only condition which appears to me to be important is that this 
education provide the student with the feeling that there is still 
a future for the Jewish people and for Jewish culture , together 
with the arguments and differences of opinion in respect to basic 
issues. The modest task of education must be to prepare the 
student to take part in these same arguments and disagreements and 
to take an active part in the life of his people, through a deep 
sense of belonging as well as a high level of self-awareness .. " 

- ------ ------- --- .• ---· ---



From: 
To: 
Date: 
Subject: 

Dan 

Alvan Kaunfer <Kaunfer@compuserve . com> 
Pekarsky <danpek@macc .wisc . edu> 
7/9/97 7 :1 6pm 
Torah at our session 

OK, here ' s a thought : I found the following in the "g l eanings " section on 
Masey in the Plaut (Reform) Torah-- in good Rabbinic fashion , it combines 
both your goals : parashat hashavua with vision theme : (it ' s from Ahad 
H' Am ' s "Moses " , Leon Simon Trans ., p . 325) 

So the Prophet remains in the wilderness , buries his own 
generation , and trains up a new one . Year after year passes , and he never 
grows weary of repeating to this growing generation the laws of 
righteousness that must guide its life in the land of its future ; never 
tires of recalling the glorious past i n which these laws were fashioned . 
The past and the future are the Prophet ' s whole life , each completing the 
other . In the present he sees nothing but a wilderness , a l i fe far removed 
from his idea l; and therefore he looks before and after . He lives in the 
future world of his vision and seeks strength in the past out of which that 
vision-world is quarried . 

Forty years are gone , and the new generation is about to emerge 
from its vagabond life and take up the broken thread of the national task , 
when the Prophet dies , and another man assumes the leadership and brings 
the people to its land ... 

We could add a couple of significant paragraphs: 
(from the subsequent part p . 327 - 328 : ) 

Israel has never lived in the present. The present , with its evil 
and wickedness , has always filled us with anguish , indignation , and 
bitterness ... The Jew is both an optimist and a pessimist ; but his pessimism 
has reference to the present , his optimism to the future . This was true of 
the Prophets , and it is true of the people of the Prophets . 

(from the earlier part p . 311 - 312:) 
The Prophet has two fundamental qualities , which distinguish him 

from the rest of mankind . First he is a man of truth . He sees life as it 
is, with a view umwarped by subjective feelings ; and he tells you what he 
sees just as he sees it , unaffected by irrelevant considerations ... 

Secondly, the Prophet is an extremist . He concentrates his whole 
heart and mind on his ideal , in which he finds the goal of life , and to 
which he is determined to make the whole world do service , without the 
smallest exception . There is in his soul , a complete ideal world ; and on 
that pattern he labors to reform the external world of reality . He has a 
clear conviction that so things must be , and no more is needed to make him 
demand that so they shall be . He can accept no excuse , can consent to no 
compromise , can never cease thundering his passionate denunciations , even 
if the whol e universe is against him . 

Q' s : 

* In what way is Moses (or Ahad Ha ' am ' s Moses) a person with vision? 
- and what can we learn from that? 

* What is the relationship between past , present and future in the 
visioning process? 
* Does a vision driven institution need an "extremist " as A H' Am describes 
him? 

By the way --this was fun , so don ' t worry about vacation . 

alvan 
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