
3101 Clifton Ave, Cincinnati, Ohio 45220 
513.487.3000 

AmericanJewishArchives.org 

 

 

 
MS-831: Jack, Joseph, and Morton Mandel Foundation Records, 1980-2011. 

Series F: CIJE Accrual, 1981-2011, undated. 
Subseries 2: Dan Pekarsky, 1981-2011, undated. 

 

 
 

 
Box Folder 
 76     5 

 
 
 

Goals Project. University of Judaism, 1997 March – July. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

For more information on this collection, please see the finding aid on the 
American Jewish Archives website. 

 

https://www.americanjewisharchives.org/


Date: July 8, J 997 

To: Rabbi Bob Wexler 
Rabbi Dan Gordis 

From: Karen Barth 

CC: Dan Pekar.sky 
Alan He ffinann 
GailDOll)h 
Sharon Feiman-Nemser 

NOTES FROM JUNE 30TH MEETING 

It was a pleas1.1r1~ to meet with you. We had an interesting discussion and are excited about 
continuing to be. helpful going fo1'Watd in any way we can. This note summarizes our meeting 
and is divided into four sections: 

Building a vision of a healthy vibrant synagogue 

.Knowledge. skills and qualities a Rabbi would need to create such a synagogue 

Specific curricular issues and ideas 

Possible next steps 

Buildini a yisiOil of a healtcy vibrant SyPa&QW,Je 

Although rabbis work in many different institutional settings, we decided to focus. for the 
pmpose of this clay's meeting, on the synagogue. We described the following vision for the type 
of synagogue that we would like to see the University of Judaism Rabbis help to create: 

1. A community of Jewish living 

2. A place of sartctity and elevation 
-A transcendental environment 
-A place of celebration, ritual, prayer, spiritual quest 

3. A haven/a home ~ 0..'<'-:'""-1 j v\ 
-A place with premium~ interperso~ J1ationships 

4. A moral environment 
-Internal] y 
.Jn relation to the outside world 
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5. A place for continuous engagement with big moral, social, spiritual and intellectual questions 

6. A center for .learning 
-Empowering adults to learn 
-Quality schools 
-A leaming organization 
-Leaming permeates the entire organization 

7. Outreach? 

What knowJe4&~e, skills gualities a rabbi would need 

We then decided to focus in on one of these aspects and think about what sorts of capabilities a 
Rabbi would nc:ed to create it. We selected number 5., "a place for continuous engagement of big 
questions". 

We developed 1he following list: 

I. Knowledge 
-Engagement and knowledge about leading Jewish and other intellectual trends 
-A vision of engaged learning 
-Personal experiences with great learning 

2. Skills 
-A way ,of thinking about knowledge 
-Ability to help othen; to develop a vision of good teaching and learning 

3. E,ersonal Qua~ 
-Lifelong learner 
-Moxal f.ensibility/moral radar 

Specific Educational ideas and issues / 

We then began 1:0 discuss what this might mean for curricular and pedagogical approaches. There 
was not enough time to develop real answers, but some interesting questions were raised: 

1. How can the process of personal learning be integrated with the building of an 
llnderst.anding of how to make the material come alive for others--especially for 
those with less Jewish background? 

2. What approaches of teaching and learoing will be modeled? 

3. How does the emphasis on Talmud fit with the vision of a healthy synagogue and 
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what will a Rabbi need to know to create it? 

4. How could field experiences be integrated into the heart of the leaming 
c~rience instead of being an add-on? Could the undergraduate and adult 
education program be part of this? 

5. Should the University of Judaism's role in the education of its Rabbis continue 
after ordination? 

6 What are the actual steps to building a community that models the vision? What 
~re the differences between a model Rabbinic program and a model synagogue 
and what do these differences mean for the cuniculum? 

7. Should the University of Judaism take a role in transforming institutions? 

8. How will the University of Judaism overcome the challenge of hiring faculty who 
can be role models? What would a focus on teaching mean for the system of 
rewards and incentives? What would it mean for the University of Judaism's 
reputation? 

Next Steps 

We discussed a process for beginning to address these issues which would have five steps( of 
which the first two are already started): 

1. First cut at what is different about the program 

2. Experiment ·with some different approaches 

3. Articulate the visfon 

4. Pilot and defii1e ideas 

5. Build into the institutions 

A suggested approach to steps 3-5 are detailed in exhibit 1 which is attached. We discussed the 
possibility of a task force of faculty and others who would have 6-8 meetings focused on creating 
a University of Judaism vision of the Rabbinate and then translating that vision into the broad 
strokes of a curriiculum and educational philosophy. 

We would. ... 
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Designing a new rabbinic program in this time of transformation and upheaval is a terrific 
challenge. We are excited about the steps you are taking to create something truly innovative that 
addresses this challenge. 

4 

SOO 'd 9\79? Z£S: 13! ·3·r·1·~ n:st (NOWlL6 .vt-·1nr 



900 'd 

What is missini:? 

UW Consultation 
Synagogue 2000? 
Technology/Library 
Grant Writing 
Beliak 
Board & Council Development & Education 
Wexner Confen:nce 
Orientation of new staff 
Mandel Coopendion - Relationship 
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Movements - TEI strategy 
TUM 
UJ 
HUC 
Community on j8TP 
Comnumities on Evaluation 
PEJE 
FMAMS• 
Melton 
Ortho Princip~. - Yr. 3 

gi,g, ,£s:131 

ConsultinK Projects 
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TO: Karen 
FROM: Dan 
RE: the UJ consultation 

Below is my attempt to fill in some missing material from the UJ consultation. The main 
contribution of this attempt, I think, is the identification of a number of conversations and issues 
that were strongly represented in the first part of the day. I wasn't, though, able to add much to 
your summary of the three-part exercise we jointly did. In truth, on paper some of those points 
are eluding me -- I can't quite recall what they referred to (for example, under "Skills", "A way of 
thinking about knowledge" . I'm also unclear about the significance of a paragraph, near the end, 
that begins "We would .. . " 

What I have done is to re-draft the piece, incorporating my recollections of issues, up 
through the first part of "What knowledge, skills, qualities a rabbi would need" . In line with your 
request, along with the substantive additions, I tried to fill in some of your points. I stopped at 
the point that I did because it wasn't clear to me that I could add much to the rest of what you 
did. 

I am faxing you what I've done this afternoon. I'm also going to email it to you so that you 
can get it on to a word processer file. In case that doesn't work, I'm fed exing a disk with what 
I've done. 

I hope this material is helpful. Feel free to use not use any or all of it. If I can be of any 
additional help in getting this document ready for sending out, let me know. 

PS In the interests of time, I am sending this off to you without! have yet done a careful review of 
what I'm sending. I'll try to get to that later today. 



NOTES FROM JUNE 30 MEETING 

It was a pleasure to meet with you. The discussion was very interesting and we at CUE 
are excited about continuing to be helpful to you in any we can as you go forward with this 
exciting project. This note summarizes our meeting. 

INTRODUCTORY SESSION: SITUATING THE PROJECT AND IDENTIFYING ISSUES 

Bob Wexler's presentation 
Our day began with a presentation by Bob Wexler intended to situate the emergence of 

the new Rabbinical School within the larger history and community of the University of Judaism. 
Among the important points emphasized in Bob's presentation were the following: 

1. Openness to the surrounding community. The UJ has been, and continues to be, interested 
in connecting to the greater LA community and in bringing the diversity found in the larger 
community into the campus. 

2. Emphasis on leadership. The introduction of the rabbinical school is continuous with a long­
standing institutional emphasis on the cultivation ofleadership. This emphasis was, for example, 
at work in the UJ' s introduction of a four-year undergraduate program in which the ideal of 
service, as expressed in colloquia and service projects, was central. In this instance, the hope was 
to use the undergraduate program to cultivated committed and knowledgeable lay leaders. 

3. Broad-based/''Conservative tension. There has been a tension in the life of the UJ between a 
broad-based, Kaplanesque understanding of its identity and its mission and its relationship to the 
Conservative movement. Historically, although the public did not always understand this, only in 
its involvement in the preparation of rabbis (with JTS), was the UJ denominationally-oriented; in 
other arenas, it viewed itself and its programs in much broader terms. The introduction of a well­
publicized rabbinical school at the UJ that is Conservative in creating a public relations problem, 
threatening the institution's Kaplanesque public identity. [There was, in this connection, a brief 
discussion of what a Kaplanesque vision of a rabbi would be, and whether such a vision is 
reflected in the new rabbinical program; it was suggested that although there is no specific 
reference to him, elements of his world-view are central.] 

4. From six to four years. A decision was made to have a four-year program that would meet 
year-around as compared with the Seminary's 6-year program. While there is some concern that 
the stream-lined program does not allow as much time for personal formation, it was felt that the 
four-year program allows for greater intensity and less wastage of time (as compared with the 
Seminary program which has people in classes for only 6 to 7 months a year). In addition, the 
shorter, more intensive program is much more congenial to the life circumstances of older, 
returning students. 

5. Place of Israel in the new program .. There was a lot of internal discussion concerning the 
advisability of an Israel program of the kind required (sort of) by the Seminary. The initial 



impulse was not to require an Israel program, but this impulse was reversed after consultation 
with the leadership of the Conservative movement and continuing reflection. It was felt that Israel 
would offer students the sense of being part of an international movement, a strong Beit Midrash 
opportunity, and a short-term learning opportunity that would be fruitfully less intense. [Was 
there also a reference to the opportunity for students to deal with questions concerning the place 
oflsrael in Jewish life and concerning Israel/Diaspora relations?] 

6. Avoiding an overly-cognitive, academic approach. There was a decision to avoid giving the 
program an overly-cognitive/academic/cerebral emphasis, and creating a more yeshiva-like 
atmosphere that emphasizes personal spiritual development and self-reflection. This emphasis is 
captured in the suggestion that the center of the new program will not be the library but the Beit 
Midrash. [ At various points in the day questions were raised concerning the relationship between 
this emphasis and the UJ' s understanding of the nature of congregations and the role of the rabbi.] 

7. Desire to integrate academic, professional, yeshiva. Overall, the hope is to create a program 
that draws on the best of the academic, the professional, and the yeshiva world. 

Response to Bob Wexler's presentation 

Bob's presentation stimulated a number of comments and questions, including the 
following: 

Entrance requirements. What are the entrance requirements for the new 
program, and how are they tied to the School's conception not just of the program 
of study but of the work that rabbis will be doing? 

Tenure-criteria. If the new program will require teaching-energies, aptitudes, and 
skills that differ somewhat from what is the norm in an academic environment, will 
tenure-requirements at the UJ be tailored to these circumstances? 

The cognitive and the affective. Bob's presentation had emphasized that the new 
program hoped to be more than narrowly academic; it hoped to engender in 
students a strong personal relationship to the texts being studied. Is Scheftler 
cautioned against dychotomizing the academic and the personal (what he called 
"love"). In his view, the encounter with significant truths is itself inspiring; that is, 
inspiration and personal relationship with the text will emerge as a by-product of 
study focused on the encounter with truth. There was some discussion of the 
conditions under which this might and might not be true and of its implications for 
teaching. 

The emphasis on Talmud. Questions were raised concerning the reasons for the 
central place of rabbinic literature in the new program of study. Initial responses 
focused on the importance of rabbis' being at home in the next and on having the 
ability to continue their own learning beyond their own training-years. It was also 



observed that students in the new program seemed to relish the Beit Midrash kind 
of learning experience; for them, Bet Midrash learning often has a more personal 
and religious quality .. 

These responses called forth the observation that a Beit Midrash style oflearning 
did not necessitate the focus on Talmud; other kinds of texts might lend themselves 
to this kind of study. 

A question was also raised about what, if anything, the new program assumed 
about the place of Talmud in the life of congregations. This matter was left open, 
but there seemed to be a suggestion that Beit Midrash-style learning might play a 
more prominent role in congregational life than it does now. 

The place of field-experience in the new program. There was a lively discussion 
of the place of clinical/field experience in professional training programs, and it 
was agreed that more attention needs to be given to conceptualizing the point of 
this dimension of the program and its relationship to other facets of the programs. 

Among the views expressed were the following: 1) the field offers an opportunity 
to see how core-knowledge learned in professional courses relate to real and living 
areas of need; the potentialities of this core-knowledge can be explored in practical 
settings; 2) the field offers opportunities for important learnings that might prove 
impossible in more traditional academic settings; 3) the field offers students an 
opportunity to discover their own inclinations and aptitudes. 

In discussing the medical school analogy, it was noted that for medical students the 
clinical experience often takes place in exemplary, or in any case relatively healthy 
settings. If, as is often the case with rabbinic internships, the field settings are 
seriously problematic, what implications might this have for the organization of 
clinical work and the aspirations associated with it? 

Place of philosophy in the program. Scanning the curriculum of the new 
program, one participant expressed concern about the relative absence of 
philosophy of religion in the new program. 

GAME PLAN FOR THE REST OF THE DAY: AW A Y OF THINKING ABOUT THE 
PREPARATION OF RABBIS FOR CONGREGATIONAL LEADERSHIP 

Framework for discussion 

Although rabbis work in a variety of institutional settings, we agreed, as a way of pushing 
our thinking further, to focus on the implications for rabbinical training of the rabbi's role in 
congregational settings. We agreed to proceed in the following stages: 



1. build a vision of a healthy vibrant synagogue. 

2. identify the knowledge, skills, and qualities a rabbi would need in order to 
create/lead such a synagogue. 

3. Articulate specific curricular ideas and issues that flow from #2. 

Below, in three separate sections, are summaries of the group's work in these three areas. Before 
laying them out, it is worth recalling that in our preliminary conversation concerning these 
matters, three potentially important points were articulated: 

A. Learning how to know thy client. A discussion of why people affiliate with 
congregations and what they expect to gain through membership led to the 
observation that, whatever else rabbis need to be able to do, it is clear that they 
need to be adept at understanding their clients (congregants). Thus, one of the jobs 
of a rabbinical school is to cultivate individuals who have learned how to be 
learners. 

B. Spiritual search. Whereas in the past rabbis may have viewed their aspiration 
as "teaching", today they are more likely to view Judaism as being about spiritual 
search. It was noted that whether or not typical congregants presently expect 
congregational life to help them with such a search may not in itself be sufficient to 
give programmatic direction. For assuming congregants have low expectations in 
this area, this may be because those with high spiritual search aspirations go 
elsewhere to meet these needs. Thus, sociological realities cannot dictate 
programmatic direction. 

C. Congregation or Synagogue. It was pointed out that we were tending to 
speak of thriving synagogues rather than of thriving congregations, and that in fact 
the two were very different from one another. A congregation is a community; a 
Synagogue is a building that has a special relationship to that community but to 
which the community is not reducible. 

Building a vision of a healthy, vibrant congregation/synagogue 

Below is our first iteration of the type of congregation that we would like University of 
Judaism rabbis to help create and maintain: 

1. A community of Jewish living 

2. A place of sanctity and elevation 
--a place in which the Transcendent can be glimpsed 
-- a place of spiritually rich celebration, ritual, and prayer 



3. A haven/home 

A place of safety, in which we can enjoy authentic and caring interpersonal 
relationships 

4. A moral environment 

A community whose internal social life is animated by Jewish moral ideals 

A community which is morally concerned with problems of the larger community 

5. A place for continuous engagement with big moral, social, spiritual and intellectual questions 

6. A center for learning 
-Empowering adults to learn 
-Quality schools 
-A learning organization 
-Learning permeates the entire organization 

7. Outreach?? 

In the context of this discussion, Danny Gordis articulated the principle that the 
community that rabbinical students enter into in the Rabbinical School should (in its social 
organization, pedagogy, forms of relationship, etc.) embody the self-same ideals that we would 
hope to find in a thriving congregation. While there was some discussion of the ways in which 
salient differences between typical rabbinical students and typical congregants might appropriately 
lead to differences in social organization, pedagogy, etc., the broader principle elicited 
considerable interest. 

What knowledge, skills, and qualities a rabbi would need 

In order to see how clarity concerning the elements of a thriving congregation would help 
us to think about the kind of rabbi that ought to be cultivated, we decided to focus on one of the 
elements of a thriving congregation summarized above and to identify in a preliminary way the 
sorts of capabilities a rabbi would need to establish and maintain it. We selected #5, "a place for 
continuous engagement with big questions" . This selection led to a brief discussion aimed at 
further clarifying this element of a thriving congregation; and we touched on questions pertaining 
to why such engagement is to be valued and to how we would know if we had succeeded in this 
aspiration, i.e. what would be the signs of success. 

Though fuller discussion of these matters may well be useful, we felt that we had enough 
clarity to move on to consider the characteristics we felt a rabbi would need in order to create a 
place featuring continuous engagement with big ideas. We developed the following list: 
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Jun-30-97 OB:SOA UJ-z;egler School 310-476-7768 P.01 

DATE 

TIME 

NUMBER OF PAGES 

Monday. June 30 , 1997 

9:33:52 AM 

7 

~, 
QJ LiNIVERSlT1 

OF)llDAISM 

FACSIMILE 
TO Rabbi Daniel Gordis 

COMPANY 

VOICE NUMBER 

FAX NUMBER 

FROM 

COMPANY 

VOICE NUMBER 

FAX NUMBER 

NOTES 

Sunny and Isadore Familian Campus 
15600 Mulhol land Drive 
Bel Air. California 90077-1599 

12125322646 

Dr. Daniel Gordis 

University of Judaism 

(310)476-9777 ext. 257 

(310)4 76-7768 

Please deliver this fax to the conference room 

ASAP. Rabbi Gordis waiting for it. 

Thank you very much for help. 

Larisa 

Vice President for Public Affa irs and 
Community Outreach 
Dean, Ziegler School of Rabbinic Study 
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Mona Gil de Gibaja 
University of Judaism, Ziegler School of Rabbinic Studies 
Community Organizing Skills/PRS 412 
Summer, 1997 
Monday and Thursday-2:00 p.m.-4:30 p.m. 

INTRODUCTION: 

Whether you will be working as a rabbi at a Hebrew school, a human rights 
organization, in a university setting, or in a synagogue, you will have the opportunity to 
work with numerous individuals, within different types of communities. To be effective 
in your role, it is important for you to know how to assess the community in which you 
will be working and to have the skills necessary to help you address the various needs 
of the community members with whom you will be involved. This course is designed to 
help prepare you to be an effective consumer and/or facilitator of community organizing 
techniques and strategy, as you work as a volunteer or paid professional in a variety of 
community settings. 

The course will begin with an overview of community analysis and assessment. These 
issues will provide the foundation from which to begin community practice in any arena. 
In addition , different models of community organizing will be explored to highlight the 
variety of theoretical frameworks 'Nhich have been used to create community change 
throughout the world. Also, we will explore the ways in which group dynamics can and 
do impact community organizing initiatives and the different types of relationships that 
can be developed through this type of work. Lastly, we will be addressing the ways in 
which boards of directors, task groups, and committees function in community practice. 
These groups can serve as a means of providing support or opposition to the 
implementation of effective programs and services within a community. 

COURSE OBJECTIVES: 

1) To gain an understanding of the different types of community and the ways in which 
a community can be diagnosed. 
2) To learn the different techniques used to implement a community needs assessment 
or develop a capacity building inventory of community residents. 
3) To develop familiarity with different models of community practice. 
4) To learn the stages of group development and how this impacts community 
organizing strategy. 
5) To know the roles groups members can play and how each members orientation can 
impact group functioning . 
6) To be familiar with the difference between interorganizational cooperation , 
coordination and collaboration and how each level can impact community practice. 
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7) To learn about the functions of boards, task groups and committees and how each 
can be managed for efficiency and effectiveness. 

INSTRUCTIONAL METHODS: 

To help each student become an effective consumer and/or facilitator of community 
practice a variety of instructional methods will be used in this course. The course 
information that is theoretically based and conceptual will be addressed through the 
course readings and the instructor will lecture on these topics. In addition, articles 
which provide information on the ways in which theory and conceptual information has 
been implemented in practice will be assigned and discussion will be facilitated on 
these readings. This discussion will help to highlight the ways in which this information 
can be transferred to the environments in which you will be '-NOrking. Also , to 
compliment the class discussions, each student will facilitate an e-mail discussion on 
one of the course topics. The discussion will help link theory, concepts/models, and 
practice by using each individual students own perspective and experiences as the 
linking frame'-NOrk. Lastly, at the end of the course, a simulation exercise will be 
introduced and facilitated to show the relationship and continuum between the content 
of the entire course. 

CLASS REQUIREMENTS AND GRADING: 

Class attendance in the Ziegler School is required. If you will be unable to attend a 
session please leave a message for me prior to class. Your participation in classroom 
discussions and through e-mail are a requirement for this course and will be 20% of 
your grade. In addition, there will be ti.NO additional requ ired assignments that will 
serve as the basis for your grade for this course. 

In the first assignment each student will conduct a brief review of the literature to 
determine what community practice/organizing techniques have been used to address 
an issue he/she is presently \/'JOrking on or has an interest in working on in the future. 
The paper should be 7-10 pages and should include the following: 

1) Introduction to the issue/problem; 
2) Overview of the way in which it has been addressed; 
3) The results of these efforts; 
4) Gaps or areas that you feel need to be addressed in the future; 
5) Conclusions. 

This assignment is due Monday, July 21 , 1997 and will be 30% of your final grade. 

The second assignment will give you an opportunity to link your review of the literature 
with the theory, models, concepts and skills taught throughout the course to develop 
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your own plan for a community organizing effort. The paper should be no more than 20 
pages and should include the following : 

1) Review of the literature on your issue/problem; 
2) A diagnosis of the community in which you are/would be working in: 
3) The techniques you would use to assess the community needs or develop a capacity 
building inventory and why you chose these specific techniques; 
4) The community practice model(s) you would use to implement your community 
organizing effort and why you would use this/these model(s) ; 
5) A description of the ways in which you would engage other individuals, groups or 
organizations in your effort. 
6) An overview of how you would organize and facilitate group meetings; the purpose 
of including each participant; and the function of the meetings. 
7) Provide information about the results you expect to achieve using the course 
readings as the support for your conclusions. 

NOTE: Course readings should be cited throughout your paper to provide 
support for the way in which you develop your plan. 

The final assignment will be due August 7, 1997 and will be 50% of your final grade. 

COURSE READINGS: 

I. COMMUNITY DIAGNOSIS AND ASSESSMENT. 

COMMUNITY DIAGNOSIS: 
Roland Warren, The Community in America (Chicago: Rand McNally. 1978). 

Ch . 1, "Introduction", pp.1-20. 
Ch. 5, "The American Community as a Social System", pp. 137-169. 
Ch. 6, "Locality Relevant Functions and Their Allocation," pp. 167-208. 

ASSESSMENT OF COMMUNITY t'\lEEDS AND STRENGTHS: 
Tropman, J.E., Erlich, J.L., and Rothman, J. , Tactics & Techniques of Community 
Intervention. (Illinois: Peacock Publishers, 1995). 

Ch. 1, L. Siegel, et al. , "Need Identification and Program Planning in the 
Community Context," pp. 10-34. 

Kretzman, J.P. & McKnight, Building Communities From the Inside Out (Chicago, ACTA 
Publications, 1993). 

Ch. 1, "Releasing Individual Capacities", pp. 13-25. 
Ch. 5,"Asset Based Community Development: Mobilizing an Entire 

Community", pp 345-354. 
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11. MODELS OF COMMUNITY PRACTICE. STRATEGIES AND TECHNIQUES. 

COMMUNITY DEVELOPMENT, POLITICAL ACTION, 4 COMMUNITY LIAISON 
MODELS: 
Taylor, S. H. and Roberts, R.W. Theory and Practice of Community Social Work (New 
York, Columbia University Press, 1985). 

Ch. 3, Ben Lappin, "Community Development: Beginnings 
in Social Work Enabling," pp. 59-94. 
Ch. 6, Charles Grosser and Jacqueline Mondros, 
"Pluralism and Participation: The Political Action 
Approach," pp. 154-176. 
Ch. 7, Samuel Taylor, "Community Work and Social Work: 
The Community Liaison Approach," pp. 179-214. 

COMMUNITY PRACTICE STRATEGIES AND TECHNIQUES: 
Tropman, J.E. , Erl ich, J.L., and Rothman, J. , Tactics & Techniques of Community 
Intervention. (Illinois: Peacock Publishers, 1995). 

Ch. 11 , Mizrahi, T. & Rosenthal, B. "Managing Dynamic Tensions," pp. 143-
147. 
Ch. 14, F. Netting, F.E., Kettner, PM., and McMurtry, S.L. , "Selecting 
Appropriate Tactics," pp_ 171-186. 

Edwards, R. L. & Yankey, J.A., Skills for Effective Human Service Management. 
(Washington, D.C.; NASW Press, 1991 ). 

Ch . 6, C. Alexander, "Creating and Using Coalitions," pp.90-102 

COMMUNITY PRACTICE ISSUES IN THE JEWISH COMMUNITY: (All of these art icles 
are from: Journal of Jewish Communal Service). 

Lauer, H.C. Moses: A Professional Role Model. Fall 1990. pp. 11-17. 

Dunkelman, D.M. The End of Community. Spring, 1996. pp. 130-136. 

Ruskay, J.S. From Challenge to Opportunity. To Build Inspired Communities. Fall/Winter, 
1995/96_ PP- 22-33. 

Teller, G.A. The Jewish Community. A Partnership or a Corporation. Winter/Spring 1995. 
pp. 200-204. 

Gad-Harf, D. & Schey lmerman, M. Building Bridges to "New" Ethnic Minorities: Adapting 
the Community Relations Agenda to New Demographic Trends. Spring 1992_ PP- 219-
223. 

Levin, M.S. & Bernstein, W.S. Community in Concert: Baltimore's Vision Toward the Year 
2000. Spring 1991 _ pp. 194-204. 
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Sharon, N. & Cohen, Y. Strengthening Local Communities in Israel: A New Approach to 
the Recruitment and Utilization of Volunteers. Summer, 1989. pp. 305-314. 

Feldstein, D. The Changing Client System in Jewish Philanthropy. Spring 1989 pp. 175-
181 . 

Harburger, J. Enhancing Community Cohesion: A Case Study. Winter, 1989. pp. 178-
182. 

Andron, S. & Berman, Y. Issues in International Transfer in the Social Services: The Los 
Angeles-Jerusalem Cooperative Cities Program Experience. Winter, 1988. pp.117-125 

COMMUNITY ORGANIZING AND THE MEDIA: 
Brawley, E.A. Human Services and the Media. Developing Partnerships for Change 
(Luxembourg: Harwood Academic Publishers, 1995). 

Ch. 5, "Planning for Action", pp. 123-148. 

COMMUNITY PRACTICE AND ADVOCACY: 
Gil de Gibaja, M.K., 1993. Stand Up, Speak Out, and Make a Difference with E.A.S.E. 
(Effective Advocacy Steps for Everyone) 

Sternber, L. Jewish Political Activism. Promoting Ethnic Identity and Group Survival. 
Journal of Jewish Communal Service. pp. 37 4-379. 

COLLABORATION IN COMMUNITY PRACTICE: 
Melaville, A I., Blank, M.J. & Asayesh, G. Together We Can. A Guide for Crafting a 
Profamily System of Education and Human Services. (Washington , DC: U.S Department 
of Education and the U.S. Department of Health and Human Services, 1993). 

Preface 
Introduction, pp.1-3. 
Part II , Realizing the Vision: A Five-Stage Process, pp. 19-21 . 
Checklist 1: Process for Crafting a Profamily System of Education and 
Human Services, pp.119-122. 
Checklist 2: Indicators of Systems Change, pp. 123-125. 

Mattessich, P.W. & Monsey, B.R. Collaboration: What Makes It Work. A Review of 
Research Literature on Factors Influencing Successful Collaboration. {St. Paul , MN : 
Amherst H. Wilder Foundation, 1992). 

Factors Influencing the Success of Collaboration , pp.12-14. 
Definition of Collaboration, pp. 39-40. 

Hoff, M.D. A Collaborative Model for Parish Ministry. Social Thought, Vol. 16, No. 1, 1990, 
pp. 13-21 . 
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Ill. GROUP ST AGES, DYNAMICS AND PROCESS 

GROUP DYNAMICS AND PROCESS: 
Fatout, M. and Rose, S.R. Task Groups in the Social Services. (Thousand Oaks: Sage 
Publ ications: 1995). 

Ch. 3, "Planning, Composing and Recruiting a Task Group", pp 31-45. 
Ch . 5, ''The Practitioners Responsibil ities for the Function ing of Task 
Groups", pp. 62-7 4. 
Ch. 6, "Handling Problematic Behaviors of the Task Group, Subgroups, and 
Members". pp. 75-94. 

GROUP/TEAM STAGES: 
Edwards , R. L. & Yankey, J.A. , Skills for Effective Human Service Management. 
(Washington, D.C.; NASW Press, 1991 ). 

Ch. 9, Bailey, D. Designing and Sustaining Effective Organizational Teams, 
pp. 142-154. 

COMMITTEE MEMBERS ROLES: 
Tropman, J.E. , Erlich, J.L., and Rothman, J. , Tactics & Techn iques of Community 
Intervention. (Illinois: Peacock Publishers, 1995). 

Ch. 4, S. Burghardt, "Know Yourself: A key to Better Organizing," pp. 56-62. 

Tropman, J.E., Johnson, H.R. , and Tropman, E.J. , Committee Management in Human 
Services. Running Effective Meetings, Committees, and Boards (Chicago- Nelson-Hall 
Publishers, 1992). 

Ch. 1: The Chairperson, pp. 5-15. 
Ch. 2: The Officers, pp. 16-20. 
Ch . 3: The Committee Member, pp. 21-31. 

IV. BOARDS. TASK GROUPS, AND COMMITTEES. 

Tropman , J.E., Johnson, H.R , and Tropman, E.J., Committee Management in Human 
Services. Running Effective Meetings, Committees, and Boards (Chicago: Nelson-Hall 
Publishers, 1992). 
COMMITTEE PREPARATION AND PROCESS: 

Ch. 9, "Premeeting Activity," pp. 77-84. 
Ch . 10, "Regular Meeting Sessions," pp. 85-97 . 
Ch. 11 , "The First Meeting," pp. 98-109. 

IMPROVING COMMITTEE EFFICIENCY AND EFFECTIVENESS: 
Ch. 26, "Principles and Rules to Improve Committee Efficiency," pp. 22 1-
227. 
Ch . 27 , "The Fraction Rules," pp. 228-234. 
Ch . 28, "The Agenda Bel l," pp. 235-239. 
Ch. 29, "The Writing Rules," pp. 240-248. 

P . 07 



Jun-30-97 08:53A UJ-Ziegler School 310-476-776B 

Ch. 30, "The Integrity Rules," pp. 249-252. 
Ch. 32, "Decision Crystallization in Committees," pp. 263-269. 

ROLE AND RESPONSIBILITIES OF THE BOARD: 
Ch. 33, "The Voluntary Board of Directors," pp. 273-284. 

Feinstein, W.L. Updating the Board-Executive Relationship. Linking Theory with Practice. 
Journal of Jewish Communal Service. Fall 1994. pp. 50-59. 
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 
Consultation with the University of Judaism 

Suggested Agenda for June 30, 1997 

OBJECTIVES 

To clarify and articulate the goals of the University of Judaism Rabbinic program 

To begin to discuss how these goals might inform the approach to curriculum, pedagogy and the 
learning environment 

To consider possible avenues for building support for new approaches among faculty and 
administrators 

AGENDA ~ 
1. What,.are th; f o~ sao! ~h~ ogram? (9:00 - Noon) 

V".._.'~V'l~ 
l1e.i' &,. ~ - What are the different roles a Rabbi plays and may play in the future? What are the 
~S, ~ key sets of knowledge, skills and personal qualities for each of these roles? .Jt~~ ;J.c.s 
~ . I - "-'• -t6,-"', 
I J "~ What is the standard notion of a Conservative Rabbi? How, if at all, does the 
~ • . I l.. University of Judaism vision of the Rabbinate differ? 

,, '""' i"' IE 
/) '-. - Particularly with regard to the congregational Rabbinate, do we have an image of a 

. ~~ C thriving and robust congregation and what the role of a Rabbi should be in /J ~rl'--~ building/maintaining it? C £-ii L,'-' "• ~I>\ I \ W ( .-.~ 
.. ~) '~' -,-

- ,,,.. V What is changing in the environment that graduates will enter? What is likely to be 
tt.-£~different in 10-20 years? What does this mean for Rabbinic education? 

2. Lunch (12:00 - 12:30) 

3. How might such goals inform the educational curricular approach? (12:30 - 2:30) 

What is known/believed about how knowledge, skills and personal qualities of these 
types are acquired? 

How might a text-based curriculum be built around these goals? 

What pedagogical approach( es) would fit with the goals? 



What are the key factors that need to exist in the learning environment for the goals 
to be achieved? 

4. How might faculty support for these goals and approaches be developed? (2:30 - 4:30) 

How high is the level of change readiness and what, if anything, should be done to 
raise it? 

What are the major stumbling blocks to change? What could be done to address 
these? 

What kind of process makes sense for involving the faculty and others in the process 
of goal clarification and redesign of the program? 

What level of specificity is needed to ensure that what happens in the classroom is 
consistent with the design of the program? 

What mechanisms need to be in place to ensure that existing and new faculty have 
the understanding, skills and motivation to carry out the new program in the 
classroom? 

5. Next Steps (4:30 - 5:30) 

What are the most important issues to be addressed? 

What process makes the most sense for addressing? 

C:\CIJE\KAB\CONSUL TA\UJAGENDA.WPD 
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To begin to discuss how these goals might inform the approach t~ cuniculum, pedagogy and 

learning environment 4 -1?,,,lJ.~ 

To review possible approaches t2;;; for an ommitment to new approaches among faculty 

'!d admini"'3tors ~ ef. ~ 

--I :m,1cLrrv t .s...s --,s. ...... L-<&-a.;.;._....... 

What are the goals of the program? 9:0 Noon 
. I,,. ~.s 

Lunch 

What are the different roles a Rabbi plays? What are the key s of knowledge, 
skills and characte1otraits for each of these roles? 

What is the standard notion of a Rabbi? How, if at all, does the University of 
Judaism vision of the Rabbinate differ? ..J 

Partieularly with regard to the congregational Rabbinate, what is a thriving ~-, ' 11, 
0
) 

congregation and what role should a Rabbi play in building/maintaining it? q~k.. ") 
What is changing in e:nvinmment that graduates are entering into? What is likely to ~ ~ 
be different in 10-20 years? What does this mean for Rabbinic education? i 

12:00 - 12:30 

How·.-.·~,-,!le goals inform the educational approacti.- ~ 12:30 - 2:30 ~"-- ~~t 1 '"Jf-.~ t.,,-..,, ·--
UC--

What is known/believed about how the knowledge, sk ls and character traits of this fT' 
type are acquired? \!.I 

How might a text-based curriculum be built around these goals and this ~ \ 
knowledge/belief? ~ 

® 
What-fH'Mhe key characteristics tM&rpeed to exist in the 1 1g. nvironmen i o 
the goals to be achieved? i,fA.X 

What pedagogical approach( es) would fit with the goals? 



JUN. -17'97(TUE) 16:08 C.I.J. E. TEL:532 2646 

How might faculty support for these goals and approaches be developed? 2:30-4:30 

Next Steps 

How high is the level of change readiness and what, if anything, should be done to 
raise it? 

What kind of process makes sense for involving the faculty and others in the process 
of goal clarification and redesign of the program? 

What are the major stumbling blocks to change? What could be done to address 
these? 

What level of specificity is needed to ensure that what happens in the classroom is 
consistent with the design of the program? 

What mechanisms need to be in place to ensure that existing and new faculty have 
the understanding, skills and motivation to carry out the new progrant in the 
classroom? 

4:30 - 5:30 
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UNIVERSITY 
OF JUDAISM 

MEMO 
To: Karen Barth 

Daniel Pekarsky 

From: Daniel Gordis 

Subject: ZSRS Curriculum 

Date: May 2, 1997 

Vice President fo r Public Affairs and 
Cammunity Outreach 

Dean, Ziegler School of Rabbinic Studies 

Per Meagan's request, please find the latest iteration of our curriculum, just approved by the 
Academic Senate. 

Cover memos should give you a sense of our process, and some of the issues we 've been 
addressing. I'm also enclosing a memo from Shelly Dorff, National Ramah Director, with his 
thoughts. 

Bob Wexler and I are thrilled that this is coming to be. We know that our program will benefit 
enormously from this experience, and look forward to working with you both in preparation and 
beyond .... 

Kol tuv. 

Sunnr and Isadore F,urnlian Campu, 
I ,600 .\lulholland Oril'e. Bel \ir. Califomia 9(X)"--l 'i99 
UIO) ➔06-9___ FAX (310l ➔ 71-1278 



UNIVERSITY 
OF JUDAISM 

MEMO 
To: Members of the Academic Senate 

From: Dr. Daniel Gordis 

Subject: Ziegler Curriculum - Second Iteration 

Date: April 4, 1 997 

Vice Pres ident fo r Public Affairs and 
Cammunicy OutreJch 

DeJn. Ziegler School of R:Jbbinic Studies 

Enclosed please find the second major version of the ZSRS curriculum. As you can tell from the 
attached memos to John and the ZSRS Steering Committee, the changes are important, but they 
do not affect issues such as total numbers of courses, units, divisions among departments, etc. 
They are more subtle changes, and I am hoping that the Senate will approve them so that we may 
mail the new curri.uclum to the incoming students who have recently been admitted. 

At this writing, the curriculum still required approval by the Academic Affairs Committee. I am 
taking the liberty of distributing it to you at this time so that if the AAC approves, you will have 
had sufficient time to review it prior to the Senate meeting on April 11 , 1997. 

Many thanks in advance for your time and consideration. 

~unnr :m<l ls:t<lore bmi\1:m t:J111pu, 
I "ilKJ \ lulholl:m<l lJnrc. lkl ,\Jr. Calilorn1:1 11110-- -1 " 1'l 
L.\ I0) ➔ -(,-~7:-' FAX: (310) ,71-1278 



UNIVERSITY 
OF ]UDAlSM 

MEMO 
To: John Lutzker 

From: Daniel Gordis 

Subject: Ziegler Curriculum - Second Iteration 

Date : April 3, l 997 

John-

Vice President for Public Affairs Jnd 
Cammunity OutreJch 

De:m. Ziegler School of RJhhinic Studies 

After a year's worth of work. the Ziegler Steering Committee has approved the attached revision 

of the Ziegler curriculum. This revision is based on feedback we've received from faculty inside 

the University as well as from scholars across the country. It 's also based on experiences we ' ve 
had teaching the program this year, and the major change of adding the Israel year. 

To describe the curriculum changes in greater detail. I'm enclosing the cover memo I send to the 
faculty with this draft. Please note that the total number of units and semesters remains 
unchanged. and that the basic elements of the program are exactly as they were before. when the 
Senate approved this last year. 

I understand from Miriyilffi Glazer. Chair of the Acade:-n.ic Senate, that the Academic Affair~ 

Committee needs to approve this so it can go on to the Senate. I would appreciate your taking 

this to CAA as quickly as possible, and notifying me of that status thereof. 

Please recall as well that I will need sufficient time to get this into the hands of Senate members 

with a week's advance read time, as recently requested. 

Many thanks . 

\ unnr :111<l ls:1tlore f:11 mi1:U1 1::1111ous 
I i(m \lu\holbn<l \Jnre. \lei .\Jr. l'.Jh \orn,a ,rn-- · I iQ1) 

1, IO) ➔ ,1,.q- FAX: (310) ➔ il-1278 



MEMO 
To: Ziegler Steering Comrninee 

From: Daniel Gordis 

Subject: Second Major V crsion of the Curriculwn 

Date: [sent at a previous date! 

Chevre-

Anached please find what I hope is an almost final version of the second major iteration of our 
curriculum. I believe that it addresses virtually all of the issues that we have raised collectivelv . . 
and individual over the past months. at least in terms of the actual courses to offer. We have a 
meeting on March 27. at which I hope we will be able to appro ve this curriculum onlv as the next 
step in its ongoing development so we can share it with incoming students. 

I have been taking copious notes on suggestions regarding curriculwn at all our meetings, and 
have worked hard (in concert with many of you in individual meetings) to incorporate almost all 
of them. I would ask that if you have issues that you consider to be serious enough to prevent 
approval of this draft as the next major step forward that we speak about those issues prior to the 
meeting of the Steering Comminee. 

I want to note here that Ziony has consistently pointed out that within disciplines (such as Bible. 
for example), we still have much more to do regarding the levels of courses. specific determina­
tions of which skills will be covered, when. etc. I could not agree more strongly. We saw the 
need for that conversation even this year in some of the Chwnash classes, among others. But 
that is a long and subtle conversation; we need to keep moving the curriculwn forward on this 

level even as we prepare to have that broader conversation. 

One reminder: please recall that the original impetus for many of these changes was the inclusion 

of the Beit Midrash program in our curriculum. We designed most of the previous version when 
we assumed that students would not go to Israel. Now that they are (which I think is a very good 
thing), we have restructured the curriculum to fit a little better with what the Beit Midrash will 

do. (Remember: we have made some minor adjustments in the Beit Midrash curriculum to fit 

our needs.) 

Finally, prior to my more specific notes, please be aware that the comments on the Internship are 
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,.._ :: ---

Ziegler Steering Committee 
Page 2 
April 3, 1997 

not yet being submitted for our collective approval. There is a separate Internship committee 
which is working on this. and they have yet to finish work. The Internship information is 
provided here only to give you a sense of where we seem to be headed. 

Now, as an indication of what we've done since the last major curriculum (the one printed in the 
grey booklet): 

• 

We have added much more detail to the pre-requisites (pp. I and 2). (We will be 
developing a mechanism through which to test students on this. without intimidating 
them beyond recovery when they start! ) 

We have added the Ziegler colloquium to the summer session, at the suggestion of the 
students themselves. They argue that the colloquium is the '"glue that binds'· their 
community, and they missed it last summer. It's been added to all summer sessions, and 
David Ackerman and I will explore the Ulpan schedule to see if we can get Ulpan 
students (those admitted to Ziegler. obviously) into it as well. I hope to . 

We will teach a learner· s minyan during the Ulpan experience, to make the transition in 
the fall somewhat less painful than it has been in years past. 

Students have suggested that because the program is lock-step, the first and second year 
students spend almost no time with each other. and they see that as a problem. Thus. we 
are going to "cycle" the Thematic Seminar in Jewish Philosophy (Year I, Fall) and 
Liturgy (Year II, Fall) every other year. We ' ll offer each course every other year, and 
Year I and Year II students will both take it. Because these are not text courses, these are 
the natural places to accommodate somewhat larger groups. 

• We have decided to take the last two to three weeks of the Mishnah and Tosefta course 
(Year I, Fall) and make it an intensive seminar in Aramaic grammar, in preparation for 
the Talmud study which will begin the next semester. Those of us who discussed it felt 
that a full semester was not really needed, but that some formal introduction was critical. 
This should do it. 

• We have deleted the Philosophy of Religion course (Year II, S urnmer Session I) and 
substituted a Hospital Chaplaincy course. We ultimately decided that the Philosophy 
course was not critical, and we have seen that the best programs in the country for 
hospital internships require classroom time to set it up. Summer is the best time for this 

internship, so this was the natural place in the curriculum. 

• Some question has been raised about the "History and Survey .of Tanakh Literature" 
(Year II, Summer Session I) . I remain convinced that there ought to be a course in which 
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students examine the Tanakh as a whole, that they look at Biblical ide::is. not just separate 
books. This would allow re:i.ding of scholarly material on the subject. plus volumes like 
Jack Miles ' recent book. etc . For their work as rabbis, this seems critical. 

We have combined the "Sociology of the Modem Jewish Comrnunitv'' and the .. Ameri­
can Jewish Religious Movements· ' (Year III. both summer sessions) courses into a sirnzle 
course on American Jewish historv , that \vill include sociology and discussion~ -
denominations. In the newl y available slot. we have added a course on Modern Jewish 
history , from the Enlightenment to the present. 

The undefined Bible elective in Year III. Summer Session I has become a course in 
Jewish ethics. Other Bible classes have been added elsewhere, but \Ve bel ieved that we 
were too short on ethics. a topic which ought to be more than marginally represented in a 
rabbinical school curriculum. 

• The halakhah courses have been completely rethought. We had too much. and it was ill 
defined. We now have two courses on Practic:i.l halak.hah. an introduction to the theory 
and methodology of Jewish law, and a course on responsa and Conservative Movement 
halak.hic issues . I rhink this suffices. especially when we consider that a very substantial 
portion of the Colloquium is devoted to halakhic and meta-halakhic issues as well. 

• 

• 

Miriyam Glazer has proposed a course which would examine the American Jewish 
condition from the perspective of literature. I believe that the list of works to be exam­
ined needs to be broadened ( considering work like that of Sander Gilman in his recent 
Smarr Jews , for example), and that film and art (a la the recent Too Je wish exhibit) ought 
be included as well. But that this is a valuable tool for rabbis. I agree. Tnose of you with 
whom I've discussed this have shared that opinion. 

We're adding a midrash component to the advanced homiletics course (Year Four, 
Summer) . This will enable students to not only focus on homiletic skills, but also to 
spend more time with text and to learn to ·'mine" the midrashic literature for homiletic 
substance. This change was actually recommended by Marc Bregman, when he was on 
campus this year. Several of us thought that it was a good suggestion. 

We still need to think through the nature of the Year IV Talmud courses more. Aryeh is 

working on that. 

I think that this sums up the major issues regarding the changes. I look forward to working this 
through during the coming week. I'll see you on March 27. 

Thanks. 
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ZIEGLER SCHOOL OF RABBINIC STUDIES 
FALL 1997 CURRICULUM 

This description of the curriculum of the Ziegler School of Rabbinic Studies is designed to give 
prospective students a sense of the nature of our program. Because our faculty an. students are 
always engaged in discussion of the curriculum, rabbinic education and av,· ion of rabbinate for 

the twenty-first century, the curriculum will undoubtedly change sligh ear to year. The 

following is the curriculum under which students beginnin . Ziegl in 1997 are to be 

admitted. 

\ 

the narr 
selectio 

Pre~Requisites 

Basic Biblical Literacy1 

Basic Biblical History 

haracters in the T anakh. This may be achieved by reading all 

0
..,,..,,...=,,•ngs, Ruth, Esther, Ezra and Nechemia, the prose chapters in Job, 

ophet , and selections from Psalms and Proverbs. 

ical history or some aspect of it; or a popular commentary on one book 

oak like Elliot Dorff's Conservative Judaism - Our Ancestors to Our Descendants, 

ing Conservative Judaism. Seymour Siegel's Conservative Judaism and Jewish Law 

eading a book like Paul Johnson's Ibe History of the Jews. Students may certainly choose to 

e volumes histories of the Jewish people. Robert Seltzer's Jewish People, Jewish Thought is another 

popular choice. 

5Recommended texts are Reuven Hammer's Entering Jewish Prayer, Stephen Schach's The Structure of the 

Siddur and Arnold S. Rosenberg's Understanding the Traditional Jewish Prayer Service. 
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Basic Jewish Practice6 

Introduction to Jewish T exts7 

6Recommended texts are Blu Greenberg's How to Run a Traditional Jewish Household and Isaac Klein's 
Guide to Jewish Religious Practice (which is considerably more detailed but more difficult). 

7 Assigned text is Barry Holtz's Back to the Sources and Michael Strassfeld's 1heJewish Holidays. 
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YEAR ONE 

Classical Hebrew Grammar / Classical 
Hebrew Vocabulary8 

Ziegler She'ur K'lali 

Minyan and Liturgy Practicum 

Long Minim~;t;f Prioi 
', Thematic Seminar: The Rabbi 

~ Calling 
(.' ~7 '-- ~In_t_r_o-du-ct-io_n_t_o_P_r_a_ct-i-ca_l_H_a~la=k~h-a__;:h 

\ ~~ \t' \ ~ <I The Art of Teaching; /~'JV c ClassroomManage~ n• t-

Minyan and Synagogue Skills I -
Davening (all three services 

Synagogue Skills II - Torah 

Ulpanp 
ts should 
ts. Stude 

Readings in Chumash, continued .. . 

• O.~ s long. It is designed for students who are not yet ready to enter Hebrew 
pan with at least a minimal familiarity with Hebrew and the ability to read 

have questions about the Hebrew Ulpan should speak with the Coordinator of 
. David Ackerman or with Prof. Lois Rothblum. 

111 also meet periodically during the first semester to assist students with classroom 
any take on during their first year. 

ced placement may be granted to students with the appropriate background. The Ziegler School 
has a res1 ence requirement of a minimum of three academic years. Students who would like their records 
reviewed to assess advanced placement should speak with the Dean of the Ziegler School. 

11 All Bible and Talmud courses make extensive use of the Beit Midrash, using Chavruta style learning 
as a major component. 
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Mishnah and T osefta 12 
/ Aramaic Grammar13 

Thematic Seminar 114 
- Major Issues in 

Jewish Philosophy 

Chavurah Program I & Ziegler She'ur K'lali 

No Field Experience15 

12Ziegler students study talmud and rabbini 
to Talmud she'ur in the morning. At the end oft 
for chavrutah study. 

13The last few weeks of this s 
for the work in Talmud which stu 

14The • • 

Talmud - with the commentary of Rashi 

Thematic Seminar II - The Lifecycle 
Ceremonies and their Images of Covenant 

Chavurah Program II & Ziegler She'ur K'lali 

Field Experience 
Hillel and the 

t hour and a half is devoted 
r and a half in the Beit Midrash 

ion to Aramaic Grammar, as preparation 

hough their subjects vary, each is designed to 
, (b) philosophic analysis and discussion of those mcorpora 

texts, might such material in various rabbinic settings, and (d) 

first y 
Mo 

how th. materi~t}~" ~ o~3'?"' :r.,rvs~ ~ 
many t involve in beginning Rabbinical School, the curriculum does 

• ring di st semester. This program begins with the second semester of the 
ii • ty committee responsible for Internships is still developing the program. 

ey are finalized. 

s progr ctory exposure to the work of rabbis in congregational and Hillel settings. 
1 be pai entors in these fields who will guide their preliminary introduction to the 

bbis in these fields. 

~~1c year will_ conclude with a review. S~udents will have a chance _to _discuss their 
• Ienges they contmue to face, areas that need improvement, etc. as a contmumg means of 

me • • growth. It is important to us that an admissions interview not be the last time students discuss 
· C1 · ;liefs, their spiritual yearnings, their halakhic development and their intellectual accomplishments with 
ym-e faculty. These reviews will make sure that such conversations are an ongoing part of the Ziegler School 

experience. Students must "pass" this review each year in order to continue into the next year of the program. 
Though the review is shown only here, it takes place after each year. 
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Introduction to Halakhah 

Introduction to Pastoral 
Counseling 119 

History and Survey of T anakh 
Literature20 

Ancient Jewish History (Ezra 
through the Talmud) 

Chaplaincy Training a 
Hospital In~ernships 

Ziegler She'ur K 

Year Two 

Minyan and Synagogue Skills III - Haftarah 
Reading 

Hebrew IIIA or Hebrew IV 

Liturgy: History and Structure of the 
Prayerbook; Theology of Tefillah22 

Talmud with Alfasi and T osafot 

The 

• • i & Classical 
ikra'ot Gedolot) 

osa ot and Other Rishonim; 
n to Critical Methodologies 

nar IV - Redemption and Messianism 
m the Lives of Modern Jews OR Jewish 
Ethics 

Chavurah Program IV & Ziegler She'ur 
K'lali 

summer sessions, each of five weeks. The first would begin shortly after 
e time of which is still to be determined, would be after the University's 

o semesters follows in Year Four. 

• will a text course, to ensure that students keep improving their Hebrew and textual skills 
er semester. Course will cover Ancient Israelite History as well as the Biblical material. 

Beginning with this semester, Bible courses will introduce students to the classic commentators, the 
spiritual richness of the text as well as the results of modern scholarship. 

22This liturgy course and the Year I Philosophy course are cycled every other year, to allow Year I and 
Year II students to study together and to get to know each other. 
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Field Experience: Introduction to 
Federations and Educational Supervision 

(1997-CUR.WPD; Rev. 5/2/97 12:38 pm) 6 

Field Experience: Intensive 
Congregational Internship 



Bible Elective26 

YEAR THREE 

Session:! 

Medieval Jewish History Community Organiz . 
Skills 

Sociology and History of the 
American Jewish Community Enl' 

Jewish Ethics 

Year Three~t.,...; Turael Program15 

Advanced Talmud I 

vanced Hebrew Language Studies 

Introduction to Codes II 

Practical Halakhah II 

en exposed to Kabbalah in some of the Thematic Seminars, though not 
• rse need not be completely introductory, but can move rather rapidly and 

erial. 

ear Three, the language of instruction in all courses is be Hebrew. 

Zie er • aents study in Israel for the Fall and Spring semesters of Year ill. Students who have 
p ._-.. ~ mg circumstances because of which they could not attend the Israel year should speak with the 
Dean o t e Ziegler School. We understand that such situations occasionally arise. The following in the program 
typically offered for such students. 

26The electives offered in Israel vary from year to year. In Los Angeles, one of the two courses is designed 
to study the Haftarot and the ways that rabbis can teach them in a variety of settings. 
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... 

Introduction to Midrash I 

Thematic Seminar V - Eretz Yisrael and its 
Place in Jewish Identity; History of Zionism 

Internship I - Third Year Field Experience 

Talmud: Halakhah and Aggadah I 

Talmud Bekiyyut I 

Introduction to History and Sources of 
Jewish Law 

Thematic Seminar: Israel - Politics, Religion 
and Spirit 

Practical Halakhah I 

The Haftarot (& Survey of For 

Chavurah Program V and Zi 
K'lali 

, • ..,;,u 111;. • -.1' 

Introduction to Midrash II 

Thematic Seminar VI-The Jewish People 
in Its Land 

Internship II - Third Year Field Experience 

Program VI and Ziegler She'ur 

oration with Synagogue 2000 

V'fhis course is a Bible course on the book of Psalms, but will focus on those Psalms that are used in the 
Siddur and other parts of the liturgy. 
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YEAR FOUR 

The Art of Teaching (#1 of 2) 

Personal Issues in a Rabbinic Career 

Midrash as Homiletics 

Ziegler She'ur K'lali 

Year Four 

Minyan and Synagogue Skills - Esther and 
Lamentations; Shalosh Regalim 

Pastoral Counseling II 

The Art of Teaching (#2): The Rabbi as 
Educational Leader 

Talmud-Teaching Rabbi • 
T eachin inic Text 

-Tying 
imNora'im 

s & Modern 
c Tools 

lective & Preparation for 100 Folio 
Exam - in Beit Midrash hour 

The Halakhic Process - Responsa Literature 
/ Issues in Conservative Judaism & Jewish 
Law 

Thematic Seminar VIII -Ani Ma'amin -
Communicating A Personal Vision of the 
Jewish Future 

Advanced Homiletics II 

Internship ID - Fourth Year Field Experience29 

his summer has a reduced load, because students typically come back from Israel too late to enroll in 
what will be our first Summer Session. Thus, the load for this summer will be three courses, rather than six. 

29In this internship, students will select a more long term field experience that will enable them to get 
more intensive exposure to their planned area of professional work. 
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Comprehensive Examinations, Community Presentation of Ani Ma'amin30 and 
End of Year Review with Beit Din Prior to Ordination 

30'fhis setting will provide us an opportunity to have students discuss similar questions to those that were 
on their admissions applications with the faculty, this time with the years of study under their belts. Our hope, 
of course, is that the Ziegler School experience will afford opportunities for such conversations on a regular basis. 
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UNIVERSITY 
OF JUDAISM 

MEMO 
To: Ziegler School Steering Committee 

From: Rabbi Daniel Gordis 

Subject: Sheldon Dorph Thoughts on Curriculum 

Date: March 28, 1997 

Vice President for Public Affairs Jnd 
Cammunity Outre:ich 

De:.rn. Ziegler School of Rahhinic Studies 

Enclosed please find a wonderfully thoughtful memo from Shelly Dorph, National Director of 
Camp Ramah, with thoughts on our curriculum. I had given it to him several months ago, when 
he asked us to see what we could do about making it possible for our students to be at Ramah in 
the summer. 

Unfortunately, Shelly ' s memo came today, one day after we approved the curriculum. But we ' re 
obviously far from done with the curriculum, and I thought you might want to see his memo and 
his thoughts. He ' s a very talented educator, and I think we should carefully consider these 
issues. 

The attached stuff at the end of the emerging JTS curriculum, though I can ' t really figure out 
what the order of pages here should be. 

Thanks for a very productive meeting yesterday. 

Sunny an<l lsa<lore F,m11lia11 Campus 
I 16110 "ulhollaml Dnre. !kl \ir. CJlif,,m,a ')Clo- - -1,99 
(3 llll ➔ -i,-'l--- F,\X . ( 3 !OJ 171 • 1 rH 



NATIONAL RAMAH COMMISSION, INC. 
OF TH E JEWISH THEOLOGICAL SEMINARY OF AM ERICA 

3080 BROADWAY. NEW YORK, NY 10027 
(212) 678-8881 • FAX (212) 749-8251 

MEMORANDUM 

To: Daniel Gordis 
From: Shelly Dorph 
Date : March 21, 1997 

Dear Danny: 

Sorry I am so late getting back to you on the Ziegler School curriculum for rabbinic 
studies. I am also including my suggestions to the Seminary on their 5 year program, which 
Bill is working on slowly revamping given the long standing priorities and academic traditions 
here in the east. 

I am going by page in your curriculum. 

Fall of 1996 
Page 1 - It is not clear where these pre-requisites are to be met and how you will test for 

them if you expect them to already have been learned. Are they the basis for a Mechina year? Or 
if so, certainly whatever basic Hebrew literacy is it should be a year long course. 

Page 2 & 3. - Year one. It would be easier to see year one with all of the courses lined 
up on one side and all of your footnotes on the second side. Just a stylistic suggestion. 

On page 2 the summer ulpan is certainly misnamed. It is not an ulpan. It is not basic 
Hebrew knowledge. It is a course in classical Hebrew grammar and vocabulary. I am not even 
sure it is best taught during the summer, but be that as it may. • 

Regarding Ramah we have no problem with someone who has just been accepted to 
Rabbinical School spending that first summer studying. I think you could do more in the summer 
of that year--maybe take some of the courses given in the summer prior to year two, like 
Introduction to Pastoral Counseling and move it over to that summer before year one. I like the 
minimester themes very much for the long minimester. 

The year one program is fine but I don't quite understand what the Chavurah program is. 
I guess it is something like studying with another individual, but it is not clear from the book. 

Pages 4 and 5 - Year two. Here I would like them to go to camp and I think if you 
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shorten session one to 4 weeks so that it ended by about June 20 people who wanted to go to 
Ramah could take session one and do independent study on session two. I would let them skip 
the Pastoral Counseling at this point. I would make the Ancient Jewish History independent study 
and, I think we could arrange a Chumash and Rashi course at camp which would probably be 
parallel to whatever you would give them in 5 weeks in the better part of the summer. It certainly 
would not leave them at too bad a deficit by the time they come in to the beginning of year two. 

The curriculum for year two looks fine . 

Pages 6 and 7 - Year three. This is the summer prior to Israel. Here I would like to see 
the first session again be mostly text so that people who want to go to camp could and take most 
of their text in session one. So, I would move Kabblah and Midrash together with Bible into 
session one. We could certainly give a course in American Jewish Religion Movements at camp-­
at least have them do some independent study of some of that. But, I don't think they could do 
independent studies on three of these six. Perhaps they could actually transfer one of these 
independent studies to the summer when they come back from Israel when you have a very short 
summer session. 

Your year in Israel I think is fine. The one thing that's missing that I would love to see 
you continue which would be terrific is a full year of Hebrew in Israel! 

I don't quite know why you are putting a whole year of field experience in Israel. It seems 
to me that it is needed much more in the States since they have only 2 years in the States. 
Perhaps they should get more field experience in year two. 

During the year in Israel I would like to see some consideration given to the teaching of 
Israel in the Diaspora. It is a perfect place to do some planning and the Beit Midrash actually has 
a course for a semester in that for the year American students are in Israel. You might want to 
talk to Benjy and/or David Breakstone about it. 

You are assuming that people can not get back for a full semester in the summer after 
Israel. That is probably true. We do have an arrangement with Bet Midrash and Hebrew 
University to get them back if they are working in camps and I would love to see them come back 
from Israel and work in a camp, especially with all the Hebrew they will hopefully know by then. 

I am wondering why you put Tefillin and Tzitzit so late in year four synagogue skill cycle. 
It seems like it would be the first thing they would need to know about anyway when they come 
m. I can't see it being worth a whole semester. 

I also think that in your last semester of your fourth year you have to give them some time 
to be looking for a job, to prepare their sermons when they go out to interview. This takes up a 
ton of time here in New York and the last half of the fourth year is basically close to lost in terms 
of most courses. You might consider and having a longer minimester before year four, like you 
did in first year so that you lighten up that second semester of year four. 
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Some other thoughts: 

1. Do you expect people to take High Holiday jobs? I think you better assume they will 
and that they will need time to prepare and go to those places. 

2. I must say that ifl were thinking about a 4 year program I would want to put Israel in 
the second and not in the third year. I think you would save yourself a lot of linguistic problems 
by doing that and pushing very hard on the Hebrew during that year. 

3. When I look this I still think that it would be a very wise, and at this point not too 
costly a move, to create a 5 year sequence and create a summer program where the people who 
want to finish in 4 years are able to do so by accelerating summers rather than create a 4 year 
program which is so crammed, so exhausting and so non-stop that I fear it will buckle after 2 
years for most of your students. 

After all, when students come to Rabbinical School after college ( or a couple of years of a 
Masters Program or a couple of years of work experience) they are going to probably still be 
working for 40 years! By the time they finish their careers the working age will be 70, they will 
be living to 85 or 90 in most cases. It is, I think, very short sighted to push them through 4 year 
programs as a matter of principle. Why? So that they can work another year in the field? The 
truth is they are not going to save any money in 4 years over 5. They are going to be 
excruciatingly pushed. Given the fact that you are going to have students anyway, why don't you 
just go back and do a 5 year program. It could still allow for 4 years by creating a separate 
summer track of programming that they could take. Ideally, this would even allow some students 
who are 5 year students to spend parts of some summers taking courses and ease off their load in 
the fifth year, or during the 5 years. This would allow them to work a little bit more, since you 
are not giving out complete scholarships as once projected. 

Anyway, I hope some of the above is helpful. I think you consider creating that 5 year program 
and the summer track. I think the quicker you make the transition, if you decide to make it, the 
easier it is going to be for the students you have now, as well as those who are coming in to 
consider the U.J. as a viable option for Rabbinical School, allow them to attend Ramah, and still 
offer a 4 year accelerated option. 

cc: Brian Greene 

C:\WPWIN60\WPDOCS\GORDIS.SD 



Fall 

Rabbinical School Curriculum - Proposed 1998 following 

Spring 

Mekhinah 

I . Hebrew 
2. Survey of Chumash 
3. Early Prophets 
4. Mishneh/f almud 
* 5. Basic Halacha & Seminar 

**6. Introduction to Teaching 

Year One 

I . Hebrew 
2. Talmud 
3. Rashi & Mikfaot Gedo lot 

Hebrew 
Survey of Chumash 
Early Prophets 
Mishneh/f almud 
Basic Halacha & Seminar 
6a. Philosophy of Judaism 

Hebrew 
Talmud 
Rashi & Mikfaot 

4. Ancient Judaism & Biblical Israel/Religion 
5. Seminar Seminar 
**6. Case Studies in **Child & Teen Development or Chevruta, Elective 

Teacher Training 

Year Two 
1. Talmud 
***2. Hebrew Language 

and Literature 
3. Midrash & Parshanut 
4. Medieval Jewish History 

& Intellectual Thought 
5. Seminar 
6. Adult Development & Learning 

Year Three(Israel) 

1. Hebrew Language & Literature 
2. Talmud 
3. Introduction to Codes 
4. Bible 
5. History of Israel & Zionism 
6. Teaching Israel & Community 

Fieldwork (Seminar) 
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Talmud 
Hebrew Language 
and Literature 

Midrash & Parshanut 
Medieval Jewish History 
& Intellectual Thought 
Seminar 
Text & Methods (or an Elective)**** 

Hebrew Language & Literature 
Talmud 
Introduction to Codes 
Bible 
History of Israel & Zionism 
Teaching Israel & Community 

Fieldwork (Seminar) 



Year Four 

1. Hebrew and Jewish Literature 
(Medieval and Modem) 

2. Modem Jewish Thought and 
Philosophy (incl. Conservative) 

3. Liturgy - (incl. Conservative) 
4. Texts of the Synagogue - T'hilim; 

Megillot, Jonah (Bible-Ketubim) 
5. Biblical Interpretive Methods 

critical, literary, genre 
6. Education for the Rabbinate/ 

Fieldwork and Hevruta study 
Rotations 

Year Five 

1. :Hodem Jewish History & Jewish 
Community (incl. Conservative 
Movement) 

2. Rabbi and the Congregation 
3. Academic Elective 
4. Hevruta Text Study 
5. PraMical Halacha and Religious 

Leadership 
6. Senior Homiletics Tutorial 

Hebrew and Jewish Literature 
(Medieval and Modem) 

Modem Jewish Thought and 
Philosophy (incl. Conservative) 

Liturgy - (incl. Conservative 
Texts of the Synagogue - T'hilim; 

Megillot, Jonah (Bible-Ketubim) 
Biblical Interpretive Methods 

critical, literary, genre 
Education for the Rabbinate/ 

Fieldwork and Hevruta study 
Rotations 

Modem Jewish History & Jewish 
Community (incl. Conservative 
Movement) 

Rabbi and the Congregation 
Academic Elective 
Hevruta Text Study 
Practical Halacha and Religious 

Leadership 
Fieldwork, Rotations, Internships 

*Replaces Rashi (Hebrew too weak) and includes Seminar 
**New course 

***Replaces Biblical Literature and Religion which is covered in year 1 in Ancient Judaism (#4) 
****What is this course about? 
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RABBINICAL SCHOOL CURRICULUM 1997-98 

Fall 

Mekhinab 

Hebrew 
Survey of Pentateuch 
Rashi 
Early Prophets 
Intensive Talmud 
Philosophy 
Seminar 

Year One 

Hebrew 
Talmud I 
Mikraot Gedolot 
Biblical Israel 
Seminar 

:TuarTwo 

Talmud II 
Biblical Literature and Religion 
Introduction to Midrash 
Medieval Jewish History 
Seminar 
Text and Methods 

Year Three in Israel 

Hebrew 
Talmud ill 
Introduction to Codes 
Midrash 
Bible 
Seminar 

Spring 

Hebrew 
Survey of Pentateuch 
Rashi • 
Early Prophets 
Intensive Talmud 
Seminar 

Hebrew 
Talmud I 
Mikraot Gedolot 
Ancient Judaism 
Seminar 

Talmud II 
Biblical Literature and Religion 
Intermediate Parshanut 
Modem Jewish History 
Seminar 

Hebrew 
Talmud ill 
Introduction to Codes 
Midrash 
Bible 
Seminar 



Medieval Jewish Literature 

Jewish Intellectual History I 
Advanced Liturgy 
• Rabbi as Educator 
2 concentration/elective courses 
Rotations 

Year Five 

Practical Halakbah 
3 concentration/elective courses 
Senior Homiletics tutorial 
Religious Leadership C.Jlloquium II 
Professional Internship 

Modern Jewish Literature 
Jewish Intellectual History II 
Rabbi as Community Leader 
3 concentration/elective courses 
Professional Internship 

Religious Leadership Colloquium 
4 concentration/elective courses 
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