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From: Dan Pekarsky

To: Shmuel Benalal
Date: 10/21/99 11:33AM
Subject: Re: News

It was an interesting experience, the participants being Woocher, Sara Lee, Susan Shevitz, Larry Moses,
Aryeh Davidson, Alissa Kurshan, myself, and, of course, Josh. The agenda was clear, but Josh was not
particularly effective in keeping to it (as you will see from the memo | sent him this morning and which
I'm sending along to you as well). The main elements of the meeting were: 1) a chance for people to
share their personal perspectives on the realities and challenges of leadership for Day School Education;
2) identification of pools of talent to go after; 3) the development of a primitive map based on the
general conversation that included such categories as Potential Pools of Applicants; Marketing
Strategies; "Program elements," and a few more. Not very sophisticated, but a start on something that
could be interesting.

| made a very strong pitch for grounding the whole enterprise in a larger conception of what a Jewish
Education Leader is, and for the idea that Leadership Development is much more than having a mix of
Judaica and generic leadership skills. | spoke about the need for a powerful conception of one's work
grounded in a Jewishly informed vision (with the comments being, | felt, much in the spirit of Mordecai's
recent piece). | felt that there was a lot of sympathy for both points, and | think they are points which
speak to areas of expertise that the Mandel Foundation has. Due to the flow of the day, | didn't directly
speak to this point on this occasion, but | did email Josh about this and will send you the email.

Josh started the day announcing that nothing would be decided today. The challenge is to share views
and articulate some next steps. And sure enough, nothing concrete was decided. There here was a
sense that next steps need to include a conversation/conference organized around the character of
Jewish educational leadership, and there was some feelinjg that we should do focus groups with folks
who have entered the field from the world of general education, so as to better understand the
challenges they and we face. Josh is also eager to get some pilot-projects going.

By the way, both Aryeh and Sarah Lee showed up with full desriptions of their programs/proposals,
eager, | think, for "market share" in this effort.

More details follow soon. And | will send you a copy of my note to Josh right now. All the best.
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From: Dan Pekarsky
To: "Josh@peje.org".gwia_es.soe_2
Subject: Yesterday's meeting

Hi, Josh. | found yesterday's meeting both very enjoyable and interesting, and | felt a lot was
accomplished. Other than the fact that a delayed plane resulted in my getting home at 3 in the morning,
it was a good day! The long trip home, though, did give me a chance to reflect some on what had
transpired, and | thought it important to share my thoughts while they're still fresh.

1. The matrix you developed included a variety of important categories. One of them left me troubled: |
don't have the material in front of me, but | think it was called "Program elements". At the time, |
suggested that | thought the items listed would best be subsumed under two different categories, and the
categories we came up with "Structure” and "Content". But as | pondered this, | continued to feel
uncomfortable, particularly with the "content" category, which felt like it could easily become a
hodge-podge of program elements not unified with each other. And it was this that led me to realize that
what | think was missing as a category (a category that is broader than "content" and would probably
include content within it) is something | would call "Approaches or orientations to leadership
development". What an approach to leadership development does is to identify and integrate
miscellaneous programmatic in a coherent whole that is informed by a larger conception of what an
educational leader is. Though | was enormously pleased by the agreement around the room that we
need to give careful thought to what it means to be a Jewish educational leader, and by what felt like the
sense of the group that such a leader needs to be informed by a compelling Jewishly grounded
conception of what he/she is about, | think the "Orientation to leadership development" piece is critically
important as well and worth of real attention.

2. As | pondered the meeting, | realized that in the initial round of "personal perspectives" on challenges
and realities, at some point along the way (I think after Susan spoke), that agenda-item got merged with
the third agenda item which concerned "promising programs"”, and in this connection we had the chance
to hear about the interesting things going on at HUC and the Seminary. And when that round was over,
we moved, after some general discussion and lunch, directly to the matrix, in which context attention was
given to the "Targeting pools of talent" item on the agnenda. The flow was great and | was happy with
what we were doing, but the result was that | couldn't, without interrupting this flow, find a comfortable
way of putting on the table what | had hoped to say under agenda item #3 about what Mandel is doing in
the area of leadership development and what it might contribute to this important effort. So, although |
know you are probably fully aware of what | might have said, had the timing felt right, | thought | should
put a few major points on record, points which speak to items 3 and 4 on the original agenda and which
may be relevant to the work ahead. Though these points don't reflect any "official" Mandel position, |
would be surprised if my colleagues at Mandel would take issue with them.

a. "Leadership development" has been at the heart of the Mandel Foundation's thinking and practice in
Jewish education for a long time, and over the years, the Mandel School has developed an increasingly
sophisticated and powerful approach that is tailored to the backgrounds of its varied clienteles in North
America and elsewhere.

b. Just as the Mandel Foundation has been deeply immersed in discussions and the development of
research dealing with the nature of an educated Jew, it has also been seriously engaged in reflecting on
what makes for a Jewish education leader, and has an important perspective on this matter that is the
fruit of this thinking. In addition, as they have worked to develop Mandel's leadership development
programs, its own leadership and staff (most recently, Mordechai Nissan) have also carefully explored
different approaches to leadership development and have, over the years, developed an approach to
this work that is grounded in this reflection and in experience. As we proceed to think about how to
approach the various problems we articulated yesterday, Mandel's professional staff could be an
invaluable resource in planning and participating in deliberations/conferences organized around the
character and development of Jewish educational leaders; and | suspect that there would be great
interest in contributing actively to this effort.




c. When it comes to the actual development and implementation of programs of leadership
development aimed at the clienteles we're interested in for leadership positions, my sense is that the
Mandel Foundation would also be interested in a significant role in the planning-process and in the work
itself. If pilot-projects prove to be the wisest initial path, | suspect there would be interest at Mandel to
undertake such projects (either in Israel or in the United States).

More generally, its years of research and experience in the area of senior professional development
make Mandel an important resource in addressing the challenges we discussed.

| hope these comments are helpful, as you proceed with your own thinking. If you wish to discuss them,
or if | can otherwise be of help as you think about next steps, let me know. Again, congratulations on an
excellent meeting.

D.
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Consultation on Professional
Leadership for Jewish Day Schools

Tentative Agenda
October 20, 1999
9:30-2:30 *

(NOTE THAT THE LOCATION HAS BEEN ADDED)

Harvard Kennedy School of Government
Belfer Building, Room B-324
(corner of JFK and Eliot Streets)

(Note: Though the focus of this gathering will be on professional leadership for day
schools, and specifically administrative leadership, we may touch on some teacher
recruitment and training issues to the extent that we have some time and to the extent that
there is some overlap in the possible strategies for addressing each.)

1. Introductions - Personal reflections/perspectives on realities of challenges of Jewish
day school professional leadership.

2. Targeting pools of potential leadership talent; recruitment strategies and maximizing
the yield

3. Overview of promising programs for leadership training — pre-service, in-service, and
mid-career
-Mandel School in Jerusalem
-HUC
-JTS
-Wexner Fellows
-Brandeis
-Other university

What adjustments might be considered in order to address the reality of particular
pools of talent?

4. Next steps that could be helpful.
-Entertaining possible pilot programs to try out new forms of training
-Identification of institutions that could exercise initiative in the leadership
development arena. (Which institution/agencies in the country are best
poised to move forward on some new initiative.)
-Development of proposals with anticipated financial needs

* We may end a bit earlier
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Fellows in Day School Leadership:

Enhancing the Professional Capacity of

Day School Leaders

A Proposal from the Rhea Hirsch School of Education
Hebrew Union College-Jewish Institute of Religion
California School
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Fellows in Day School Leadership:

Enhancing the Professional Capacity of Day School Leaders

The Need

The Response

The Cost

Ignited by the “continuity crisis” and unprecedented interest
in Jewish education, the number and size of liberal Jewish
day schools have increased dramatically and every
indication points to continued growth in the coming decade.
The growth of liberal Jewish day schools has created an
acute shortage of professionals qualified to assume top
leadership positions. The shortage is so severe that,
according to the Jewish Forward, a “bidding war has
broken out for those who know how to set up and run
Jewish day schools.” (See Attachment.)

Many day schools are unable to find qualified professional
leaders and have to find temporary solutions (i.e. hiring a
teacher or administrator with limited capabilities but who
can manage the school on an interim basis).

Without qualified professional leaders, schools remain in a
“holding pattern,” unable to plan for their growth or initiate
school improvement.

Recruit talented professionals to enter positions of day
school leadership from the ranks of veteran day school
teachers, rabbis and educators with experience in
congregational education, and administrators in public and
private schools who are entering positions in Jewish day
schools. Enroll those recruited as “fellows in day school
leadership.”

Conduct summer institutes for fellows, providing
coursework in educational leadership and management,
curricular issues in Jewish day schools, and educational
technology. Provide additional winter institutes focusing on
school improvement, managing change, guiding learning
organizations, and the role of Jewish texts in day school
leadership.

Model the program on the successful administrative training
programs piloted by the Danforth Foundation and building
on HUC’s experience in training day school leaders in the
1980s.

Use expertise on the HUC faculty as well as outside experts
to create a training paradigm that is both thoughtful and
practical.

Provide mentoring for participants through their initial two
years as day school leaders, building on HUC’s expertise in
mentoring developed under grants from the Wexner
Foundation, the Mandel Associated Foundations, and the
Righteous Persons Foundation.

$750,000 over a 4-year period.

@003
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Fellows in Day School Leadership:
Enhancing the Professional Capacity of Day School Leaders

Program Highlights

1 In order to address the acute shortage of professional leaders for day schools, each
year of the project, two cohorts of 10 “fellows” each would be recruited to begin a
two-year training program. Fellows would be selected from candidates who show
great promise as educational leaders, through demonstrated excellence as educators in
public or private schools, as leaders of supplementary Jewish schools, or in classroom
positions in Jewish day schools

2. Each cohort of fellows would participate in the following activities:

Two 4-week summer institutes, conducted at HUC in Los Angeles, including
courses in day school leadership, curriculum for the Jewish day school, staff
development, enhancing day school education through technology, Jewish
studies, independent school governance, altemative modes of assessment, and
guiding leamming organizations.

Two 4-day winter institutes, conducted at a conference center outside Los
Angeles, including seminars in the special needs of learners, adult leaming, using
Jewish texts in day school management, interpersonal and management skills, and
managing change in Jewish day schools.

Monthly phone consultations with mentors focusing on personal and professional
growth, identifying and analyzing problems, and developing “cases” for use in
summer and winter institutes,

Ongoing on-line news group and penodlc on-line discussions in dedicated chat
rooms focusing on concerns growing out of fellows’ educational practice as well
as issues identified by the mentors and faculty.

3. The major activities of the four-year grant would be as follows:

a.

Year One: Planning, selection and training of mentors, and recruitment of the
first cohort of fellows. Faculty and mentors attend first winter institute for
curriculum planning and training of the mentors. Recruitment of first cohort of
fellows. Evaluation protocol is developed.

Year Two: First cohort begins and attends summer and winter institutes.
Ongoing mentoring and on-line discussion group begin. Base-line data on first
cohort is gathered; formative program evaluation begins. Recruitment of second
cohort of fellows.

Year Three: First cohort continues and atlends summer and winter institutes,
mentoring and on-line discussions. Second cohort begins and attends summer and
winter institutes. Ongoing mentoring and on-line discussion group for second
cohort begin. Base-line data on second cohort is gathered; formative program
evaluation continues; follow-up data on first cohort is gathered.

Year Four: Second cohort continues and attends summer and winter institutes,
mentoring and on-line discussions. Follow-up data on second cohort is gathered.
Data is analyzed for summative evaluation,

g]604
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Year| Yearll Yearlll YearlV
Project Direclor 12500 12500 12500 12500
Program Adminisirator (one-third time) 16000 16000 16000 16000
Program Adminisiralor benefits (@25%) 4000 4000 4000 4000
Summer Expenses
Faculty:
2 education faculty for each of 2 two-week modules @3000 12000 12000 12000
1 Judaica facully for each of 2 two-week modules @3000 6000 6000 6000
1 visiting education facully for each of 2 iwo-week modules
3000 - 6000 6000 6000
guest lecturers 1000 1000 1000
§ mentors for one week each @ 1000 5000 5000 5000
Travel:
Airfare for 2 of the visiting facully and 3 of the mentors @ 500 2500 2500 2500
Housing:
2 weeks for 2 of the visiling faculty @1000 per week 4000 4000 4000
1 week for each of 3 of the mentors @ 1000 3000 3000 3000
Winter Institutes
Faculty and Travel:
2 education faculty @ 1500 3000 3000 3000 3000
S mentors @ 1000 5000 5000 5000 5000
Travel and housing for facuilty and mentors
7@ 1250 8750 8750 8750 8750
5 mentors @ 2000 10000 10000 10000
Eellowshigs
14 @ 10000 for 2 years each (7 in 2nd and 41h years; 14 In 3rd year) 70000 140000 70000
6 @ 5500 for 2 years each (3 in 2nd and 4th years; 6 in 3rd year) 16500 33000 16500
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Administrative Costs
Recruitment and publicity
Books and Materials

Phone, faxes, intemet service
FICA for HUC faculty
Program Evaluation

Evaluator

Total cost of program

10000

5000
1200

2000
67450

S000
2500
5000
2600

2500
202850

2500
5000
2600

2500
284350

2500
2500
2600

2500
195350

750000
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Fellows in Day School Leadership:
Enhancing the Professional Capacity of Day School Leaders

Notes on Program Costs

Ten fellows would be selected to comprise each cohort. Each fellow who lives
outside of Los Angeles would receive an annual fellowship of $10,000 to cover costs
of tuition, travel to summer and winter institutes, and housing at institutes. The
fellowship would be allocated as follows:

Tuition 33,750
Summer travel 500
Summer room and board 3,000
Summer car rental 1,000
Winter travel and housing 1,250
Books and materials 500

Since fellows from Los Angeles would not incur summer travel, room and board, and
car rental expenses, they would receive fellowships of $5,500. It is predicted that 3 of
the 10 fellows in each cohort would be from Los Angeles.

The interplay between classroom-based learning and field-based learning would
require that the mentors be trained for their roles, and that the process be constantly
monitored. Mentoring itself would take place through monthly phone conversations,
periodic conference calls, an on-line newsgroup, and periodic meetings in a dedicated
chat room. It is assumed that all fellows, mentors and faculty would provide their
own hardware, but each one could receive a one-time technology allocation to
purchase needed software,

The staffing needs of the project would be as follows:

a. The Project Director would be an HUC faculty member who receives an
“administrative stipend” to direct this project.

b. A Program Administrator would be engaged specifically to do the logistical
arrangements for the program, including travel, housing, financial management,
etc.

c. Each Summer Institute would be taught by 2 HUC education faculty members, a
Judaica faculty member, and two visiting education faculty member. (The
visiting faculty would each teach for two weeks.)

d. Each winter institute would be taught by two HUC education faculty members.

e. Five mentors would work with the fellows. Each mentor would be an outstanding
day school educator who is trained as a mentor. Mentors would attend one week
of the summer institutes as well as the winter institutcs. They would also consult
regularly with their fellows, participate in the on-line discussion groups, and
communicate regularly with the HUC faculty.

@oe7



w McGill

Faculty of Education Faculté des sciences de I'éducation Facsimile/Télécopieur:
McGill University Université McGill (514) 398-4679
3700 McTavish Street 3700, rue McTavish
Montreal, PQ, Canada H3A 1Y2 Montréal, PQ, Canada H3A 1Y2
Rabbi Joshua Elkin

The Partnership for Excellence
678 Massachusetts Avenue
Suite 305

Cambridge, Mass.

USA, 02139

Dear Rabbi Elkin,

Please find attached some basic information on the Jewish Teacher Training
Program of McGill University. I am including descriptions of our
elementary and high school programs, a list of Judaic studies courses and
Jewish studies pedagogies currently available at McGill, and two general
descriptions of the program that I have written during the last year.

Please do not hesitate to call if you have any questions or comments. My
number at McGill is 514-398-6544.

Yours truly,

7ol

Eric Caplan, Ph.D.
Director, Jewish Teacher Training Program




The Jewish Teacher Training Program of McGill University prepares
students to teach Jewish and general studies at the elementary and high
school levels. Over 150 students have graduated from the program since its
inception in 1973. While most find employment within the Montreal Jewish
community, graduates of the program also teach throughout the United
States and Canada.

During the 1970s and early 1980s, a professorship in Jewish education
existed at McGill. In addition, the program received significant
supplementary funding from the local Jewish community. The professorship
was lost in the mid 1980s, and Jewish communal funding was phased out by
1989. The program struggled to remain in operation through much of the
1990s. In 1998, Federation CJA agreed to transfer $35,000 per year to the
program for a two-year period. The success of the recent fundraising drive of
the Department of Jewish Studies has made it possible for a 50% position in
Jewish education to be created starting in September 2000. While the basic
future of the program is no longer in doubt, the Jewish Teacher Training
Program has yet to attain the level of funding required to prepare our
graduates for the workforce in the best possible manner.

Each year, approximately 200 positions open in North America for
elementary and high school teachers of Jewish studies. This number is likely
to grow in the future, as new day schools are being opened throughout the
continent. Currently, fewer than 50 students graduate Jewish teacher training
programs per year. This causes an extreme personnel shortage, one that is
often addressed by hiring inadequately trained staff. If the Jewish day school
movement truly aspires to excellence, greater effort will need to be invested
in attracting teachers to the profession and providing them with the type of
training that insures success.

The Jewish Teacher Training Program is well placed to evolve into a major
center for the preparation of teachers for the North American Jewish
community. McGill is a world-renown university that possesses a strong
Faculty of Education and an excellent Department of Jewish studies.
Students study in a non-denominational environment that is equally capable
of training teachers for the Orthodox and non-Orthodox Jewish world. 26
years of experience in preparing teachers for the workforce has given the
program important insights into what is necessary to train successful
teachers. The Montreal Jewish community is the 7™ largest Jewish
community in North America. It possesses the most developed day school




system on the continent, with 21 schools reflecting most currently practiced
Jewish religious ideologies. The Tal Am/Tal Sela curriculum, used
throughout the world for the teaching of Hebrew and Judaism, is housed in
the Jewish Education Council of Montreal. The local Jewish community is
well-organized and fairly centralized. It includes both Sephardi and
Ashkenazi Jews. Montreal is a safe city with manageable travel distances.

Out of town students find it an easy and warm place in which to make their
home.




The Jewish Teacher Training Program. McGill University

The Jewish Teacher Training Program (JTTP) of McGill University prepares

students to be teachers of Jewish studies in various formal and informal

Jewish educational settings. Two undergraduate degree options are offered

currently:

1. A four-year B.Ed leading to certification to teach Jewish and general
studies at the kindergarten and elementary level.

2. A four-year B.Ed leading to certification to teach Jewish and general
studies at the high school level.

In addition, an M.A. and Ph.D. in Jewish education are offered via the

Department of Culture and Values in Education. Graduate work in Jewish

education at McGill is research focused and does not provide teacher

certification.

Currently (1998-99), 20 students are enrolled in the B.Ed programs of the
JTTP. One student is pursuing an M.A; two have begun work on their
Ph.D.s.

14 B.Ed students have graduated from the JTTP over the last two years.
They have fared well in the job market. 6 were hired by local day schools; 2
by day schools in the United States. The remaining graduates opted to
continue their education. 7 students are scheduled to graduate in June of
1999.

During the course of their studies, students of the JTTP often work in local
Jewish educational frameworks. This year, 4 work as assistants in day
schools, 2 teach in afternoon schools, 1 teaches in a PELO/PELCO program
in the public school system, and 3 work as group leaders in Jewish youth
movements.

The demand for qualified Jewish educators throughout the United States and
Canada is great and far exceeds the pool of professionals available. The
JTTP receives numerous requests for job placements each year. Graduates of
the JTTP are virtually assured of finding employment in their field. During
the last two years, all students who were Hebrew fluent and seeking work as
teachers of Judaica in Montreal were hired by local day schools upon
graduation. There is hardly a Jewish day school in the city that is not
currently employing a graduate of the JTTP.




McGill University is the only institution in the Province of Quebec
graduating government certified teachers of Jewish studies. Within Canada,
only York University (Toronto) provides similar certification. Students of
the JTTP follow much of the same course load required of general studies
teachers in the Province of Quebec and thus receive comparable training. All

courses taken in Jewish studies conform to the high academic standards of
McGill University.

Currently, enrollment in the JTTP is higher that at any point in the
program’s 25 year history. There is every reason to believe that the program
will continue to attract substantial numbers of students in the near future. If
the JTTP did not exist, Montrealers interested in preparing for careers in
Jewish education would be forced to study out of town, thereby weakening

our community. The JTTP contributes immeasurably to the Jewish education
community of Montreal.




FACULTY OF EDUCATION

P/PD 433-223 Language Arts 3
433-332 Teaching Mathematics 3
433-382 Teaching Social Studies 3
P/Ps 455-402 Media, Technology, Computers and 3
Education
YEAR 3
Term A
A Academics 6
PIF 411-405 Policy Issues in Quebec Education 3
P/PD 432372 Teaching Elementary Science 3
P/PD Methods | (chosen from a list of courses offered 3
by other departments)
Term B
P/PS 455-307 Third Year Prof. Sem. (K/Elem) 3
P/FE 435-303 Third Year Field Exp. (K/Elem) 7
PIF 414-309 Exceptional Students 3
P/PD Methods !l (chosen from a list of courses offered 3
by other departments)
- YEAR 4
Term A
PIPS 455-405 Fourth Year Prof. Sem. (K/Elem) 3
P/FE 435-403 Fourth Year Field Exp. (K/Elem) .8
P/IF 414-341 Methods in Special Education 3
Term B
P/PD 455-310 Kindergarten/Elementary Curriculum 3
P/Ps 455-302 Language and Learning - Curriculum 3
455-300 Special Topics | 3
or 455-301 Special Topics Il
E Electives 6

PROGRAMME INTENSIF DE FRANGAIS ELEMENTARY
OPTION (30-credits)

This 30-credit option, known as Programme intensif de frangais

(PIF), is addressed to students enrolled in the B.Ed. Kindergarten
. and Elementary program who wish to teach French, or a school

subject in French, in an immersion class or a classe d'accueil.

Competency in French

Students will be selected by the Department of Second Language
Education according to their mastery of French . The mastery of
French will be tested prior to admission to the option. ’

For further information about this option, please contact the
Department of Second Language Education at (514) 398-6982.

: CREDITS
ACADEMIC CONCENTRATION 15
Required Course
431-341  Littérature et littératie en FLS 3
- Complementary Courses 12
Twelve credits in French taken as part of the
academic component of the B.Ed. Elementary
Program or B.Ed. Major in the Teaching of French
(Second Language).
EDUCATION CONCENTRATION 15
Required Courses
431-301  Etude de la langue lens. du FLS 3
431-444 Enseignement du FLS au primaire 3
431-345 Enseignement du FLS par immersion 3
Complementary Courses 6

Two (2) Curriculum & Instruction courses (Mathematics,
Science, Social Studies, Music, etc.) taught in French.
These courses could be taken either in the Faculty of
Education or in a university where these courses are
taught in French.

TOTAL CREDITS 30

ACI-IELOR OF EDUCATION

KINDERGARTEN AND ELEMENTARY PROGRAM
(JEWISH STUDIES OPTION) (126 credits)

The Bachelor of Education in Kindergarten and Elementary
Education (Jewish Studies Option) leads to certification to teach
Jewish and general studies to students between the ages of 5 and
11 years. The program consists of four years of full-time study
requiring the completion of 126 credits (156 credits for out-of-
province students), academic and professional courses and
practica. .

Students are encouraged to acquire a strong general back-
ground in Bible, Jewish prayer, Jewish holidays and Jewish history
prior to registering in the program. Students lacking the ability to
teach in Hebrew should consider spending a semester at an Israeli
university. )

Students wishing to teach Jewish and general studies at the
secondary level sholild register for the two-subject program out-
lined in section 6.1.3.

' CREDITS

ACADEMIC COMPONENT 45
This component provides background in the subject

areas of the elementary school curriculum, namely:

Art, English Language Arts, French, Mathematics,

Moral and Religious Education, Natural Sciences,

Physical Education, Social Studies. During their four

years of study, students will take:
30 credits in Jewish Studies (chosen with the Program 30

Advisor from a list of approved courses published

yearly); :
at least 3 credits in each of five other subject areas 15

listed above

PROFESSIONAL COMPONENT g 75

This component includes the practicum, theoretical
aspects of pedagogy, the pedagogical support for
the practicum and foundation courses, divided as
follows:

PROFESSIONAL SEMINARS

455-201  First Year Professional Seminar

416-251  Second Year Prof. Sem. (K/Elem) .

455-307  Third Year Prof. Sem. (K/Elem)

455-405 Fourth Year Prof. Sem. (K/Elem)

FIELD EXPERIENCES 19
Required Courses
435-200 First Year Field Experience
435-252 Second Year Field Exp. (K/Elem)
(Jewish Studies - Kindergarten)
Third Year Field Exp. (K/Elem)
Fourth Year Field Exp.(K/Elem)

(Jewish Studies - Grades 1-6)
FOUNDATIONS 1
Required Courses
411405 Policy Issues in Quebec Education
414-309 Exceptional Students
414-341  Instruction in Inclusive Schools
416-300 Educational Psychology
Complementary Courses
one of:

422-320 Visions and Realities of Jewish Education

423-400 Philosophical Foundations

PEDAGOGY 21

Required Courses

422-250 Understanding and Teaching Jewish
Living

Teaching Jewish Liturgy

Teaching the Bible 1

Language Arts

Teaching Mathematics

Teaching Elementary Science
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422-400
422-401
433-223
433-332
433-372
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EDUCATION — EDUCATIONAL STUDIES

Complementary Courses 3
one of:

422-420 Teaching Jewish History

433-382 Teaching Social Studies

433-421 Teaching the Holocaust

PEDAGOGICAL SUPPORT 12
Required Course

455-302 Language & Learning - Curriculum 3
Complementary Courses

one course in Multicultural Education chosen from: 3

423-464 |Intercultural Education
433-441 First Nations and Inuit Education
455-410 Multi-cultured/Multi-racial Class

one course in Media, Technology, Computers & 3
Education chosen from:

416-310 Education Computer Applications

432-200 Application Software

432-204 Educational Media |

455-402 Media, Technology & Education

Students with a background in computers or other

media applications in education may substitute the

following course for one of the above four:

432-341 |Instructional Programming 1
one course in Hebrew or Yiddish chosen from: 3

422-404 Teaching Hebrew as a Second Language

422-405 Teaching Yiddish as a Second Language
With the approval of Program Advisor, any course beginning
with the prefix 422- may be replaced with a relevant course
from the Faculty of Arts or the Faculty of Education.
ELECTIVE COURSES 6

TOTAL CREDITS 126

6.1.3 BACHELOR OF EDUCATION GENERAL )
SECONDARY TWO-SUBJECT OPTION PROGRAM
(120 credits)

This program applies to students admitted on or after September
1997. Students admitted to the 150-credit program in September
1996 must also follow this program. '

The aim of the B.Ed. in Secondary Education is to prepare strong
beginning teachérs for the secondary school level. This integrated
120-credit program (150 credits for out-of-province students)
consists of academic studies to provide background depth in two
subject areas and professional studies centred on school-based
practicum components which are supported by studies in pedago-
gy, curriculum and educational foundations.

The subjects are to be chosen from: Biology, Business Educa-
tion, Chemistry, English, General Science, Geography, History,
Mathematics, Physics and Technical Education, as well as Moral
Education, Religious Education (Catholic, Jewish, Protestant) and
Drama (not offered in 1999-2000) offered by the Department of
Culture and Values in Education (section 4.1.1). Students may
choose one or two of these subject areas as their first teaching op-
tion and/or their second teaching option.

CREDITS

ACADEMIC COMPONENTS 57
FIRST TEACHING OPTION:

A sequence of courses normally to be taken in the

Faculties of Arts, Science and Education showing

a sequence of levels and totalling between 24-33

credits. This sequence will include required and

complementary courses. Students who choose

Religious Education (Jewish) as an option must take

33 academic credits in Jewish Studies. :

SECOND TEACHING OPTION:

A sequence of courses normally to be taken in the
Faculties of Arts, Science and Education showing
a sequence of levels and totalling between 24-33
credits. This sequence will include required and
complementary courses.

PROFESSIONAL COMPONENTS 57

PROFESSIONAL SEMINARS 8
Required Courses

455-201 First Year Professional Seminar
416-250 Second Year Professional Seminar
455-306 Third Year Professional Seminar
455-404 Fourth Year Professional Seminar

FIELD EXPERIENCES

Required Courses

435-200 First Year Field Experience
435-251 Second Year Field Experience
435-302 Third Year Field Experience
435-402 Fourth Year Field Experience

FOUNDATION COURSES

Required Courses

411-405 Policy Issues in Québec Education

416-300 Educational Psychology

Complementary Course

423-400" Philosophical Foundations

or 415-398 Philosophy of Catholic Education -

* Students who choose Religious Education (Jewish)
as an option may take 422-320 Visions and Realities
of Jewish Education instead.

PEDAGOGY COURSES

Required Courses

414-309  Exceptional Students

First Teaching Option Methodology
Second Teaching Option Methodology
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425-361 Secondary School English |
425-353  Secondary School Mathematics |
425-370  Teaching General Science”
425-389  [ssues in Social Studies™
436-360 Teaching Business Subjects
436-373  Teaching Technical Subjects
455-334  Teaching Social Studies™™
455-335 Teaching Secondary Science”

*Students taking one science subject as an option should take:
455-335 Teaching Secondary Science
Students taking a second science subject as an option should
take:
455-335 Teaching Secondary Science
and 425-370 Teach<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>