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FAX TRANSMISSION

COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
| S EasT 26TH STREET
NEw YORK, NY 10010
(212) 532-2360
Fax:; (21 2) 532-2646

To: Ruth Cohen Date: January 13, 1997

Fax #: 414-390-5782 Pages: 8, including this cover sheet.
From: Sarah Feinberg

Subject:  Case Study and Schedule
COMMENTS:

Here is the schedule and case study as we promised. It is going out in today’s mail, but feel free
to distabute it as well.
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Power of ldeas: Leadership, Governance, and the Challenges of Jewish Education

An Institute for Professional and Lay Leaders in Jewish Education
January 19-20, 1926

SUNDAY., JANUARY 12

12:00-1:00 Reglstration and Lunch

1:00~-1:30 Purpose of the Institute
Welcome and Introduction

1:30-3:00 Understanding Governance and Leadership
Tom Savage and Judith Block MclLaughlin

3:00-3:30 Break

3:30-5:00 Shared Governance: A Jewish Perspective on Roles and Responsiblities
Mike Rosenak

5:00-6:00 Break

©6:00-7:00 Dinner

7:00-2:00 Applying Basic Principles to Practice: A Case Study Analysis
Judith Block Mclaughlin and Tom Savage

MONDAY, JANUARY 20

8:00-8:30 Breakfast/hotel check—out

8:30-10:00 Revisiting the Case: Jewish Perspectives
Mike Rosenak

10:00-10:15 Break

1x15-12:15 Managing the Change Process
Karen Barth

1215115 Working Lunch (by community groups)

1:15-3:00 Setting the Agenda for Back Home

Tom Savage and Judith MclLaughlin
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PORK AND SHELLFISH AT BRANDEIS UNIVERSITY>

In the summer of 1987, the Brandeis University food service
included pork and shellfish on its menu for the first time ever
in the institution’s almost forty year history. The decision to
serve this cuisine sparked a controversy that reverberated far
beyond the University campus and raised important gquestions for
the University regarding leadership and governance, financilal
viability, and institutional identity and values.

Brandeis University was founded in 1948 as a nonsectarian
institution with a dual purpose: to provide high quality
education to Jewish youth excluded from the nation’s most
compatitive schools because of admissiong quotas; and to create a
nationally renowned research university, dedicated to graduate
and undergraduate education, that would provide a stimulating
college experience for a diverse student body. From its
inception, Brandeis was unique in many ways. The only
nonsectarian university founded and funded primarily by the .
Jewish community, it attracted famous academicians and an
extremely talented student body, quickly establishing its
raputation as a highly competitive academic institution. It also
remalned one of the smallest of the nation’s leading research )
universities with lass than threa thousand undergraduates and one
thousand graduate students.

The combination of Brandeis’s youth, its dependence on a
small percentage of the population (the Jewish community,
Brandeis alumni and friends)} for a significant portion of its
financial support and applicant pool, and the expense of
maintaining high quality research across twenty graduate
departments provided serious challenges for the University as it
atteppted to sustain its academic standing and financial
viability. The University was also atffected by the changing
climate and prospects for affluent Jews in the United States. As
Ivy League institutions dropped their guotas, Jewiegh high school

iThis case was written by Judith Block McLaughlin, based on
a research paper by Rachel E. Reck. The case is designed as a
basis for clagss discussicon rather than to illustrate either
effective or ineffective handling of a policy decision.

Copyright 1997 by the Presidents and Fellows of Harvard
College. No part of this publication may be reproduced, stored
in a retrieval system, used in a spreadsheet, or transmitted in
any form or by any means--electronic, mechanical, photocopyilng,
recording, or otherwise--without the prilor written permission of
the author.
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students were more comfortable applying to institutions formerly
seen as inhospitable. As a consequence, in the late geventies
and early eighties, Brandeis experienced a decline in the number

and quality of applicants, as well as diminished donor support
for the University.

New Institutional Strategies

In 1983, Evelyn Handler became the fifth president of
Brandeis University following a protracted and heated seaarch
process. A late comer to the search, her appointment surprised
many. Evelyn Handler was President of the University of New
Hampshire, an institution not seen by some as "Brandeis quality."
She was also the first woman president of the University and one
of the first women to head a research university.

Topplng Presidant Handler’s agenda was the naed to fortify
the fiscal and acadenmic status of Brandeis University. 1In 1985,
she submitted a report to the Brandeis Board of Trugtees entitled
Institutional and Academic Strategic Planning that affirmed "a
commitment to the traditione upon the University was built and
its mission as a research univarsity with a deep commitment to
liberal arts."™ ''he raeport recocmmended numerous academic and
fiscal strategies "to maintain the quality of the faculty and
enhance the stimulation of the academic environment for both
faculty and students.” 1Included among the suggastions were
expanding the undergraduate student body to 4,000 students to
increase the tuition basc and hclp fund the graduate prograns:
launching a major capital campaign; eliminating the debt; adding
three new professional schools; and examining the curriculum with
a view to modifications in keeping with the vocational needs of
students.

In March, 1987, an ad hoc committece of the Brandeis Board of
Trusteas responded with its EFinal _Report. The report compared
Brandeis with six "peer institutions™ in order to gain
perspective on the institution’s unique strengths and weaknesses.
This comparison enabled the committee to identify those issuaes
that ware peculiar to Brandeis from those reflective of overall
trends affecting similar institutions of higher education.

Reflecting on the racommsndation to increase the number of
undergraduate students, the report expressed concerm that
Brandeis maintain the high quality of its student body while it
expanded its size. One way to appeal to a wider body of
applicants, the report noted, was for the UniVersiFy to tone douwm
the raligious and cultural aspects of the institution. "The most
serious handicap in attracting gqualified students, Jewish as well
as non-Jewisgh, is the mistaken impression that the university is
not only sponsored by the Jewish community but is alsc intended
mainly for the use of the Jewish community.” One suggestion
offered to broaden the character of the institution was "the
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establishment of an Intermational Kitchen facility.™ The ad hoc
committee report endorsed President Handler’s Strategic Plan,
with the caveat that expansion proceed along with efforts to
diversify and that changes would need to be "implemented
carefully and successfully." The Brandeis Board of Trustees
voted to accept and implement The Final Report, which came to be
known as "The Ranis Report" after its principal author, trustee
Gustav Ranis.

"International Cuisine™

In July, 1987 a sign appeared on the wall of Usdan Student
Center that "international cuisine will now be available in the
cafeteria of the Caenter.” The Usdan Student Center is one of
four dining facilities on the Brandeis campus. Shortly
thareafter, bacon appeared among the breakfast offerings
avallable for students.

wWith few students on campus during the summer, the first
written reaction to the new menu items came from a member of the
Brandeis faculty who wrote Evelyn Handler cautioning her that
this was an extremely sensitive issue. At the first faculty
meeting in the fall, President Handler explained that the menu
change had not come out of nowhere, reminding the assembled group
that she had tested this idea at a previous faculty meeting. In
response, some faculty menbers said that the euphemism of
"international cuieine™ had gone over their heads. Two faculty
members were then quoted in the Justice, the oldest and most
widely read student newspaper on campus, as opposing the policy
because of the symbolic value that the Jewish community
attributes to these foods. The faculty members predicted that
many Jewlsh alumni, donors, parents, faculty and students, even
those who do not observe the religious dietary prohibitions,

would be offended by the appearance of pork and shellfish on the
Brandeis campus.

On September 14, 1987, a story appeared in the New York
Times about the cantroversy surrounding the introduction of pork
and shellfish at Brandeis. The story, "At Brandeis, Ham Steak -
and Shrimp," also mentioned that for the first time in thirty
years the University calendar no longer mentioned the Jewish
holidays, merely stating "no University exercises" on the dates
cf Rosh Hashonah and Yom Kippur. The press had been invited to
announce Brandeie’s initiatives regarding enhanced diversity:
instead, the news story highlighted the divisions within the
University community.

The reactions to the University menu change continued to
grow in number and intensity. A large contributor in the Jewish
community placed a full-page advertisement in the largest Jewish
nawspaper in New York which read, "sShame on you, Brandeis."
Shortly therearter, several Rabbias sermonized against the "de-
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Judaization" of Brandeis. Four outstanding Jewish high schools
in New York daclared their intention to discourage their students
from applying to Brandeis. Brandeis Women’s Conmmittees,
philanthropic organizations created to lend support to the
University, voiced dismay about the introduction of pork and
shellfish. As the year progressed there were more stories in the
New_York Timaeg, one gquoting Abraham Sachar, Chancellor Emeritus
and the founding preeident of Brandais. Sachar disassociated
himself from the decision, saying that President Evelyn Handler

had begun "a gquarrel...that will haunt our school’s welfare for
vears to comea."

In response to the attacke on the University, President
Evelyn Handler launched a campaign she called "damage control."
Part of her strategy was to explain the rationale for the menu
changae. In the Octobar 6, 1986 edition of the campus newspaper,
The Justjice, President Handler commented, "Brandeis is...an
institution founded on the basis of a conscious and deliberate
desire to be open to all gualified men and women, and to provide
a community in which individuals of all faiths, races, and
backgrounds would feel comfortable and at home.” Handler stated
that "Brandeis can achiave this oneness to all while at the same
time preserving its sensitivity to the community from which it
drawe its support. Given the diversity within the Jewish
community on many isgues, it is not always claar how this
sensitivity should be exprassed.”

A Policy of "De—Judaization"?

Desplte the President’s remarke, The Justice continued its
harsh criticism of the new menu and cited several other changes
that the student editors believed were also "de-Judaization”
policies, deliberate strategiee designed to divest Brandeis of
its Jewish trappings. The editors pointed to the removal of the
mention of the Jewieh holidays from the University calendar, the
rumored plan to remove the Hebrew letters from the Brandeis logo,
and the fact that, although Evelyn Handler herself was Jewish,
almost all of the members of her senior cablnet were not. 1n the
October 27 issue of The Justice, Vice President for
Communications and Public Relations Sallie Riggs answered charges
ragarding changese in the Brandeis seal. She etated that the
student editors had their facte wrong, ccocncluding, "It is a shame
to see that somecne who is pursuing an educatian at an
institution foundecd to pursue the truth is not working with the
facts as he tries “to prove a point.’" On the opposite page,
Editor—in—Chief Jonathan Krasner retaliated by describing the
difficulty he and other reporters, both those on campus and thosc
from off-campus media, experienced in their search for "the
facts.” Many lmportant events are shrouded in such secrecy that
even key administrators don’t know when they areé being fed
doctored information, he charged. Subsegquent to this written
exchange, attempts to bar Justice reporters from meetings of the
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Brandeis Board of Trustees and from a meeting with leaders from
the American Jewish community further incited the reporters~

wrath and heightened their determination to *dig up those covered.
burrows."

While President Handler spoke privately about the need to
make Brandeis "leas parochial" and complained about professors
who used Yiddish expressions in their classes, she initiated a
number of activities designed to demonstrate the University’s
concern for its Jewish supports and to affirm its commitment to
Jewlsh studiea. During the 1987-88 academic year, she invited
Chaim Herzog, the president of Israel, to speak at the Brandeis
Convocation. sShe sponsored the publication of a book about
Jewishness at Brandels, expanded the Sherman Student Center and
the campus’s Kosher dining facility, and provided generous
support for the Hornstein Program in Jewish Communal Services.

These initiatives were not reported by the national media:
instead, the news stories covered the protests against the
University. A small group of students organized themselves as
"the Anti-de-Judaization group™ and toock responsibility for
keeping the pork and shellfish issue in the public eye. 1In this
effort, thcy were quite succesmful. A small-scale protest
involving approximately fifty students, the erection of some
structures called "Pig Town™ in front of the administration
building, was reported on the radio and in the New York Times the
next day. The protesting students had powerful political
support: Chancellor-emeritus Abraham Sachar. Sachar repeatedly
argued in the press and at every speaking engagement he accepted
that Brandels should preserve its non-sectarian character by
ensuring objectivity in the classroom and in research and not
tbrough any dietary offering. Some membars of the University
adninistration believed that Sachar’s actions were motivated by
his sincere disagreement with the Universlity decision. Others
were more cynical about his stance, pointing to Sachar’s history
of opposing every president who succeeded him and noting that he
felt especially hostile to Evelyn Handler because she had
insisted that the Board change his title from Chancellor to
Chancellor—emeritus at the time of her appointment to the
presidency.

Sypport for the Menu Change

But while the protests received national notice, the support
for the menu change was quiet but significant. In Octocber, the
Brandais Board of Trustees voted to reaffirm its endoresement of
the Ranis Report (the Board also voted to revocke the new
calandar). Both the Student Senate and the Alumni Council voted
their support of the food policy. Although there was no faculty
vote, even the opponents of the menu change acknowladged that
approximately two-thirds of the faculty supported the decision.
And the reaction of "students of color” was highly positive.
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Rick Sawyer, Director for Student Life, commented that when ribs

were served in the cafeteria, the students cof color were opanly
acstatic.

Yet others commented that serving pork and shellfish barely
touched the surface of the real concerns of non—-Jewish students
and that the University had failed toc addréss the real questions
about Brandeis’s differing obligations to the Jewish and non-
Jewish members of the campus community. Father Loiselle, the
Brandels catholic Chaplain, blamed the discomfort that Catholic
students experience at the University on the fact that the
Admissions Office emphasized the secular aspects of Brandeis to
prospective students, leaving them unprepared for the
University’s ethnic character. The University’s mission
statement, included in the University catalogue, linked Brandeis
to its Jewish heritage only by the mention that the institution
was founded under Jéwish sponsorship. Fr. Loiselle said that
student life at Brandeis would always be colored by the common
cultural experiences of the majority of its students and that
Gentile students would always feel excluded to some extent.
Adninistrators in Student Services disagreed, arguing that the
gtudents’ feelings of exclusion could be addressed successfully.
They launched a number of initiatives designed to improve life on
campus for minority students, including a special orjentation
program for students of color.

The following year, students expressed their own opinions on
these issues in a survey sponscred by students. In the poll,
students stated that Brandels should celebrate both Jewish and
Christian holidays (e.g., Brandeis should not hold classes on
Good Friday as well as on Rosh Hashonah):; the Admissions Office
should be more opan in its representation of the University; the
University should organized more dialogue between the different
religious and ethnic groups and offer courses on cultural
diversity; and the university should continue its long-standing
pelicy not to allow fraternities. Specifically with regard to
pork and shellfish, the students’ opinions were less clear. They
voted to keep pork and shellfish now that it was offared, but
also stated that it should not have been offered in the first
place.

QUESTIONS FOR REFIL.ECTION:

1. What de you think is going on in this case?

2. If you were talking with President Evelyn Handler in thc fall
of 1988, what would you say to her?

3. What would you recommend to the Brandeis Board?

4. What might the President and Board have done differently?

5. What can be learned from this case that can be applied to your
own organization?
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At Brandeis, ’Ham Steak and Shrimp

By MATTHEW L. WALD
Bpecral s The New Yortl Tacmes:

WAJ THAM, Mass, Sept. || — Some-
thing new |3 on the menu thes fall at
Brandels Unlversity: ham steak with
nmple shrimp (etrazzini gnd a re-

decbate over what it means to be
a Jewish-sponsored dut seculac univer-
sity.

Leviticus and Deuterunomy forbid
Jows (0 eat shollfish and pork, but tho
offering this fa)l of whar the adminis-
tration calls “iniernationa) dining™ ~
and what the Jewich chaplain refoes to

a5 "the plg issug'' = js importam
monly RE A ;'ymtnl, acmrd 10 both
small

gnmpnloppunn

Another symbal of change at Bran-
deis is the calendar, which thic yesr
listo fwrdnysm'h‘dlnoeh—c'ﬂl

is to make non-Jews fccl more comfori-

ableherc.
Shynwas Aboun “Its Jewish Soul”

Brandeis hat “appeared, at lesst

y, 10 become parochial,™

according (o g presidemt, Eveiyn E.

Hander, and insensitive 10 the feellngs

uof the nen-Jews it wanls (o atiract o df-

versily the compus Bav the chaplain,
Rabbl Albert & said he war-
ried (hai the college mi be growing

about “lts Jewish soul "

niroduction of pork and shelifish lor
the first Ume since the
founding in 1948 a3 well as lhaalemhr
change origivaled with the trusiees,
most of them Jewish and alhumml. The
practice of not label lh:.lendshmll-
days prevailed in (he 1880's, according
wrncuny members

“Peshapt the most mrluu
in altraciing quslified stodents, Jewish
as wel) as non-Jewizh, is the mistaken
ifmpression wm!t’;l Llhe unisecsity ic nre

by the Jewish com-

onmity but atso tmended for the

the Jewish community,” sold a

roport by a trustce committec last

March. whose Chairman Wwas Gusiav

Ranis. a member of (fro first gradost-
i class.

“‘Internationa)’ cuisine, it sald, “will
bettor serve Asjan and other elmic snd
religious groups' preferential tustes.™

‘Need a Proper Balance’

“We're mt Urying 10 be Jezs.

The Mew Yerk Times ik Prandwnan
Rabhm&AnhdmmMmthmmzdungn

BnnddsUnhcrﬂtymgmhegtwhgdiyabun‘m]c-nnh soul™”

"

explicitty
Jowish," anc trusiec, Rena Blumberg,
class of 1955, whose daughier gradu-
aled In 78, sad. “We are irying to be
mmbwﬂlal*y open,”” she said. “*You
cannot learn when there are only e
same kind of praple there . ymi octd a

ptmrballnec."
o kitchen :::ldmmhndur ch-ns
ve proveked specihic

Gion, even from Rabda Axcl h.ll

there are broader worrics, “A of

studevus are afrajd the Ranls report is
0 omake (his inlo anothver
> swid J Trotz. & ecwior,

referring 1o 2 university n snother

Bosion suburb. of soughly egual aca-

demic reputation and nnﬂergndnmn.

population. 1 mecan, Tofts i3 a good

! schood, but it's bland.™ he anid,

Only 300 of the 2,800 raduates

;havo contracix lor tbelr meonks at the
-nashar recrion af the cafmeria sy<iem.

The Roslaor section will be unaiicoicy
by the chonge.
Pre:idonl Hnnd)or sajd that at a
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600 d

ovrr,” <kl

In the midst of all this Jews are dis-
cussing sensitivily lo rengiuu: minori-
ties — [ram (he majorily side. "“One of
e tamas is to be semshive to the
arnanger in your midst,” said Profl. Mi-
chacl Fishbane, using a Biblical
phrase.

Jeowich va Secaudar

That issue, be arpucs, I8 an cxa
of Brandeie’s ex ng “a Jowish
character which is not a rcligious char-
acter.” Dy. Fishbhone, ¥ profcoor of
Jowish Rdligious History and Secial
Ethics, said universily must main-
wWin it goeoviar nalure whno sli)l ex-
presang Sewish conceme hie recngnt-
tian of 1hc value of lcaming and of
¢ibics in scholarship and ofhcr arcas of
Kfs whnt hoa callad “Ahplliana A
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status qu; ::kmnd an'::d conmh for e
e al through its
e tecait

is pow cxamining its
level of Jowish cnrollmem and l'l'g »t-
lnuhmmu 10 non-Jows in order to as-
high-guality applicent pool
W'Iwn Bmﬁus wes famnded, mam vy
schools had severe quotas on
Jcwith enroiment, which gave Bran-
deis a caprive market. But as the moat
presiigious American institutions have
quoins, they have draincd
n-om Brandeis Jewish apphican(s and

donors and raumy s -v:ll.

Jowiah

Brandeis je

E:admbehmd-mlg o | dcnl lhinll

prior adminlctration set cul 1o
make # an oxclisively, ar even pro-
doprimamtly Jowish suhool.” said Louis
Porimutier, a rusice and 1366
atc, who 3aid that Brandeis had (o
heoedrn ita population basc.

1 i, bue st bow much so is a sermn-
(hvo question. 1 have no ez, snd |
have o Inleres:,™ safd (he dean of ud-
missions, David Gould, whose office
sonds oun icavons thai ask race
taul ol relRton. “We recrih for divers
sy and scicct for guallly, and we do
nar bom 10 koep thosc scpacate,”™ he

said. One reason for secking diversuy,
udents

he sk, ks that 67 porcomt of st
pow come from New Engiand and the
Middio Allanic states.

Other adminimraiors Indicate that
the Jewish popelation is about iwo-
thirds. Bipck. Assan and Hispanic sin-
dems together make up 93 porcent of
mc laps temt entered cardicr this

according 10 Mr. Gould; 7 per-
oent aml‘oreign students.

“Imémational dining™” may be only
slightly related (0 the questions that
gentiles kave about putking themsclves

m the unaccrusiomed position of
inamhnrny. lcwn:lmg te Brandcl
ficialg. "“No ome ever sald, 'I'm 'l!
axning 1o Reandoic heeause | can't gey
my clam rell,” “ sald Mr. Gould. And
now thot the cuisince has changed, he
udded, “"We don®t say at Brandois you
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Lead Community Initiatives
for Jewish €ducation

Commission Co-Chairs
Jane Gellman
Louise Stein

Project Director
Dr. Ruth Cohen

LEADERSHIP DEVELOPMENT ACTION TEAM

January 13, 1997

AGENDA

Welcome

Developing an Inventory

Reactions to Seminar's Outline Uerry Kaye)

Demonstration Lesson/Focus Groups

Project’s Timeline

To be Discussed: Criteria for Selection of Participants

A planning process of the Milwaukee Jewish Federation, in partnership with the Council for Initiatives in Jewish Education,

leading to systemic change in Jewish education.

1360 North Prospect Avenue * Milwaukee, Wisconsin 53202-3094 « 414-271-8338 « FAX 414-271-7081



Lead Community Initiatives
for Jewish €ducation LEADERSHIP DEVELOPMENT

An Introductory Session

Commission Co-Chairs
Jane Gellman
Louise Stein

Project Director
Dr. Ruth Cohen
Date: Last half of January, 1997

Time: 4:00 - 8:30 P.M. (one session)

Participants: Action Team members plus 8-10 lay leaders representing a wide
spectrum of the community and the prospective program participants

Topics: 1. A selected example of an important Jewish concept regarding the
role of leaders (text-based study and discussion).

2. A relevant “big idea” from the field of Education.

3. A short “pep talk” - why is this initiative important; what will
participants gain from this seminar?

4. A conversation with participants about what will entice them to
participate in the proposed program.

This session should provide ample opportunities for active participation.

Presenters:  The following is a suggested list of potential presenters: Lee Buckman,
Terry Bookman, Barry Chazan, Gail Dorph, Barry Holtz, Jon Woocher.

A planning process of the Milwaukee Jewish Federation, in partnership with the Council for Initiatives in Jewish Education,
leading to systemic change in Jewish education.

1360 North Prospect Avenue * Milwaukee, Wisconsin 53202-3094 « 414-271-8338 « FAX 414-271-7081
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Lead Community initiatives
for Jewish €ducation

Commission Co-Chairs M E M O R A N D U M

Jane Gellman
Louise Stein

Project Director
Dr. Ruth Cohen

DATE: December 20, 1996
T Members of the Leadership Development Action Team
FROM: Jeanette Peckerman and Jim Zucker, Co-Chairs

SUBJECT: Next Meeting

The next meeting of the Leadership Development Action Team will
be held on:

Monday, January 13, 1997
7:00 P.M.
Congregation Beth Israel (Library)
6880 N. Green Bay Avenue

We will continue working on the development of the curriculum.
Enclosed are the Summary Notes from the last meeting.

Please complete and return the enclosed card indicating your
availability.

/map

Enclosures

1360 North Prospect Avenue » Milwaukee, Wisconsin 53202-3094 » 414/271-8338 « FAX: 414/271-7081

L




From: Dan pekarsky
To: Pekarsky
Subject: Next steps? -Reply

I have, over the last two weeks or so, had useful
conversations with Louise Stein and Ruth Cohen
concerning the Milwaukee Leadership Project. Based
largely on these conversations and on the meetings
of our group in weeks past, some questions and
tentative ideas about how to proceed crystallized.
I pass them on in the hopes that they will prove
helpful.

The questions pertain to the focus
group/demonstration class session we've talked
about developing. In raising them, I make no
assumptions at all about the advisability of
having such a session or what it should look. But
these seem to me to be among the pertinent
questions:

1. Does it make sense to convene a focus
group/demonstration class of the kind we had
discussed prior to identifying an individual who
would oversee the development of the seminar and
would assume responsibility for its coordination
and implementation?

2. What are we hoping to accomplish by holding a
focus group/demonstration class? I raise this
question not because I think it's a bad idea but
because I've sensed two very different purposes
being discussed- one of them being the acquisition
of some information that would be useful to us,
and the second one being recruitment. If we were
clearer about what we hope to accomplish, we might
be in a better position to judge whether now is
the best time to hold this kind of a session and,
if the answer is yes, what it should look 1like.
That is, answering question 2 might help us to
answer question 1.

A relevant consideration in deciding whether to
hold a focus group/demonstration session in the
near future has to do with the momentum and sense
of community that's been developing in the
planning group. It's been wonderful to watch it
develop, and I think we should proceed in ways
that build on it and nurture it. Anything that
undercuts it would be unfortunate. What, if
anything, that means concretely I'm not sure, but
I do think it's a consideration to be borne in
mind.



As noted above, based on our meetings and my
recent conversations with some of you, I'm growing
clearer about what next steps might look like in
the area of developing the seminar. What I have
to say may simply summarize a lot that we've
discussed; but I'm finding it useful to jot it
down. Here goes:

a) Perhaps the next step is to identify a person
(possibly two) who will be responsible for three
major challenges:

i) guided by the seminar's major purposes,
translating the general curriculum idea into a
sequence of learning experiences, each tied to
particular readings and to an appropriate teacher.
This work would be done by this individual with
the help of a committee made up of myself and/or
Nessa and a couple of members of the planning
committee that's been involved in this process.

ii)One way for this committee to work would be as
follows: to begin by breaking down the general
curriculum idea into a set of discrete themes,
spread over the two year period; and then to
contact appropriate individuals who can help give
further guidance concerning how to handle
particular topics in a meaningful way. If, for
example, we want to organize 4 sessions around
"powerful educational ideas", perhaps as part of
the planning, we would contact individuals, e.g.
Gail Dorph, others in CIJE's universe, or people
outside our immediate network, to identify what
some particularly powerful and pertinent ideas
might be, and we could then proceed, with the help
of these outside resources, to choose from among
them, to decide what outcomes are appropriate, how
to curricularize the themes, and to figure out who
would be best equipped to teach them.

iii) recruiting the appropriate teachers for the
different units, readying them for teaching
members of this group, and helping them to develop
a curriculum that reflects the seminar's major
purposes;

iv) overseeing the seminar itself over its two
year period -- which would involve teaching,
threading together the different sections and
sections of the seminar together so as to ensure
integration and the development of a sense of
community, working with participants between
sessions, etc.



b) Ideally, the person overseeing the development
of the seminar would have, in addition to
availability, good conceptual skills, good
teaching skills, a strong knowledge-base in
Judaica and education, and good interpersonal
skills. If the right person is not available
locally, it might be worth bringing someone in
from the region -- Chicago, Cleveland,
Minneapolis, Madison. I'm not even sure that NY
is out of the question -- assuming the person
could come regularly and good, via phone and
email, be involved with participants between
sessions.

I hope this is helpful. I am sending it to you
(rather than to other members of the committee)
because I have your email address. I have a fax
number for Louise, so will fax her the same
information. I hope the two of you will share
these thoughts with other members of the group,
apologizing to them on my behalf for my not
getting them copies as well. Were their addresses
handy, or if I had more time, I surely would have.
Finally, though I am hopeful that these ideas may
prove helpful in your conversation,you should all
feel entirely free to disregard them.

All the best.
PS If one or both of you feel that this input from

me will not be helpful at this stage, you should
feel free to ignore it.






CONCEPTUALIZATION OF MILWAUKEE LEADERSHIP DEVELOPMENT SEMINAR
October 1996

AIM: provide lay leaders of Jewish education in Milwaukee with a
sequence of personally rewarding experiences that will deepen
their understanding of their challenges, that will enhance their
ability to address those challenges thoughtfully and effectively,
and that will build among them a sense of collegiality that
forwards their shared and individual educational agendas.

DURATION: Approximately 16 monthly sessions spread out over a two
year period.

FORMAT: Opportunities to wrestle with powerful Jewish ideas
drawn from classical and recent Jewish sources, powerful ideas
about education, and powerful ideas about leadership. Organized
around several critical themes, substantially grounded in
concerns of participants.

Examination of each critical theme includes the following
elements: identifying participants’ pre-existing ideas and
concerns; powerful Jewish and other ideas that illuminate the
issue; the practical implications of these ideas for the work of
leaders; skills needed to handle the issue more effectively.

Seminar includes an experiential dimension (for example, field
trips to sites of excellence), a personal dimension (that is,
opportunities to use participants’ own past educational and
leadership experiences as vehicles of serious learning), and
opportunities to analyze true-to-life or actual cases that
capture challenging situations that leaders face.

THE SUGGESTED FRAMEWORK: The table of contents/list of topics
summarized below (See next page) reflects various conversations
with the planning team. It is intended as a rough framework to
guide next steps and to be revised and refined as the effort

proceeds.




Dr. Danny Pekarsky-
Nessa Rapoport

SUGGESTED TOPICS

LEADING JEWISHLY

Images of leadership: Different understandings of the
nature and tasks of leadership and of the leader’s
relationship to his/her community.

Jewish texts and ideas in the leader’s work;
sanctioning the leader’s right to speak in a Jewish
voice

Critical Leadership challenges: Wearing the community
hat, building support for innovation, resistance,
factionalism, responsible delegation, succession.

Ethical dilemmas of leadership (for example, honoring
the individual vs. the needs of the group).

Visionary ideals: what does our tradition tell us about
the ideals that should inform the leader’s efforts.

In the footsteps of Solomon: Perspectives and criteria
- some basics of thoughtful deliberation over
educational priorities and policies.

Lay Leaders working with other leaders (rabbis and
educational professionals): tensions, opportunities,
division of 1labor.

VISIONS OF COMMUNITY

Powerful visions of a thriving Jewish community and the
implications of each for education and leadership.

Visions of tomorrow and our work today: what would a
revitalized American Jewish community look like, and
how will our answer to this question shape the work of
leading.

EDUCATIONAL EXCELLENCE

Powerful ideas (from Jewish and general sources) about
the conditions of quality education.

Images of excellent educational institutions - and what
makes them so!

Reaching for excellence: educational innovation -
opportunities and cautions.
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time. It is not enough that certain materials and metho
have proved effective with other individuals at other times.
There must be a reason for thinking that they will func-
tion in generating an experience that has educative quality
with particular individuals at a particular time.

It is no reflection upon the nutritive quality of beefsteak
that it is not fed to infants. It is not an invidious reflection
upon trigonometry that we do not teach it in the first or
Bfth grade of school. It is not the subject per se that is
educative or that is conducive to growth. There is no
subject that is in and of itself, or without regard to the
stage of growth attained by the learner, such that inherent
educational value can be attributed to it. Failure to take
into account adaptation to the needs and capacities of
individuals was the source of the idea that certain subjects
and certain methods are intrinsically cultural or intrin-
sically good for mental discipline. There is no such
thing as educational value in the abstract. The notion
that sorne subjects and methods and that acquaintance
with certain facts and truths possess educational value
in and of themselves is the reason why traditional edu-
cation reduced the material of education so largely to
a diet of predigested materials. According to this notion,
it was enough to regulate the quantity and difficulty of
the material provided, in a scheme of quantitative grading,
from month to month and from year to year. Other-
wise a pupil was expected to take it in the doses that
were prescribed from without. If the pupil left it in-
stead of taking it, if he engaged in physical truancy,
or in the mental truancy of mind-wandering and finally
oullt up an emotional revulsion against the subject, he
was held to be at fault. No question was raised as to
whether the trouble might not lie in the subject-matter or
- n the way in which it was offered. The principle of inter-
icticn makes it clear that failure of adaptation of material
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to needs and capacities of individuals may cause an ex-
perience to be non-educative quite as muci} as failure of
an individual to adapt himself to the materxgl. |
The principle of continuity in its educational applica-
tion means, nevertheless, that the future has to be take.n
into account at every stage of the educational prgcess. Tb.ls
idea is easily misunderstood and is badly dlstorteq.m
traditional education] Its assumption is, that by acquiring
cextain sKills and by learning certain subjects which-would
be needed later (perhaps in college or perbaps 1n adult
life) pupils are as a matter of course made rcac?‘y for the
needs and circumstances of the future. M-
tion” is a treacherous idea. In a certain sense every experi-
ence should do something to prepare a person for later
experiences of a deeper and more exPagsive quality. T_hat
is the very meaning of growth, continuity, reconstruction
of experience. M&_a mistake to SUPPOSC_MI'C
acquisition of a certain amount of ultmc, geography,
history, etc., which is taught and studied because it may
be useful at some time 1n the future, has this eﬁecF, agd
it is a mistake to suppose that acqmsTﬁm?*of'sk_lUs in
reading and figuring will automatically constitute prepara-
tion for their right and effective use under conditions very
unlike those in which they were acquired. ‘
Almost everyone has had occasion to look back upon
his school days and wonder what has become pf th.e
knowledge he was supposed to have amassed d-urmg bxs
years of schooling, and why it is that Fhe. technical skills
he acquired have to be learned over again I chang'ed form
in order to stand him in good stead. Indeed, be is lucky
who does not find that in order to make progress, in order
to go ahead intellectually, he does not have to unlearn
much of what he learned in school. These questions can-
not be disposed of by saying that the subjects were not
actually learned, for they were learned at least sufficicntly
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to enable a pupil to pass examinations in them. One
trouble is that the subject-matter in question was learned

In 1solation; it was put, as it were, in a water-tight com-

partment. When the question is asked, then, what has
become of it, where has it gone to, the right answer is
that it is still there in the special compartment in which
it was originally stowed away. If exactly the same con-
ditons recurred as those under which it was acquired, it
would also recur and be available. But it was segregated
when it was acquired and hence is so disconnected from
@Wﬁﬂit is not available under the
actual conditions of life. It is contrary to the laws of
experience that learning of this kind, no matter how thor-

oughly engrained at the time, should give genuine prep-
aration.

Nor does failure in preparation end at this point. Per-
baps the greatest of all pedagogical fallacies is the notion
that a person learns only the particular thing he is study-
ing at the time. Collateral learning in the way of formation
of enduring attitudes, of likes and dislikes, may be and
often is much more important than the spelling lesson or
lesson in geography or history that is learned. For these
attitudes are fundamentally what count in the future. The
most Lmportant attitude that can be formed is that of desire
to go on learning. 1f impetus in this direction is weakened
instead of being intensified, sormething much more than
mere lack of preparation takes place. The pupll is actually
robbed of native capacities which otherwise would enable
bim to cope with the circumstances that he meets in the
course of his life. We often see persons who have had
little schooling and in whose case the absence of set
schooling proves to be a positive asset. They have at Jeast
retained their native common sense and power of judg-
ment, and its exercise in the actual conditions of living
has given them the precious gift of ability to learn from
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the experiences they have. What avail is it to win pre-
scribed amounts of information about geography and his-
tory, to win ability to read and write, if in the process the
individual loses his own soul: loses his appreciation of
things worth while, of the values to which these things
are relative; if he loses desire to apply what he has learned
and, above all, loses the ability to extract meaning from
his future experiences as they occur? :

What, then, is the true meaning of preparation in the
educational scheme? In the first place, it means that a
person, young or old, gets out of his present ;_;_cBEr’ig_g_c.:c
all that there is in it for him at the time in which he has it.
WheR pieparation i made the controling ead, The {he
potentialities of the present are sacrificed to a Suppositious
future. When this happens, the ‘actual preparation for the
future is missed or distorted.[The ideal of using the present
simply to get ready for the future contradicts itscl-f. It
omits, and even shuts out, the very conditions by which a
person can be prepared for his future. We always live at
the time we live and not at some other time, and only by
extracting at each present time the full rnca'ning of each
present experience are we prepared for dou?g the.san?c
thing in the future. This is the only preparation which in
the long run amounts to anything.

All this means that attentive €are must be devoted to
the conditions which give each present experience a worth-
while meaning. Instead of inferring that it doe.sn’t make
much difference what the present experience is as long
as it is enjoyed, the conclusion is the exact opposite. Here
is another matter where it is easy to react from one
extreme to the other. Because traditional schools tended
to sacrifice the present to a remote and more or less
unknown future, therefore it comes to be believed that the
educator has little responsibility for the kind pf present
experiences the young undergo. But the relation of the
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THE PARTICULAR WAY

The rabbi expounded: Just as our fathers founded
new ways of serving, cach a new service according to

[ Rbbl Baer of Radoshitz once said to his teacher, lus character: one the service of love, the other that of

II. THE PARTICULAR WAY

the ‘Seer’ of Lublin: ‘Show me one general stern justice, the third that of beauty, so cach onc of us

. ) . % . . .
way to the service of God. in his own way shall .devise somcthing new in the
' The zaddik replied: ‘It is impossible to tell men light of teachings and of service, and do what has not

what way they should take. For one way to serve God yet been done.”

is through learning, another through prayer, another Every person born into this world represents some-

through fasting, and stll another through eating. thing new, something that never existed before, some-
..Everyone should carefully observe what way his heart thing original and unique. ‘It is the duty of cvery

draws him to, and thcn choose this way with all his person in Isracl to know and consider that he is unique

strength.’ . in the world in his particular character and that there

In the first placc this story tells us somcth.tng about has never been anyonc like him in the world, for if
our relationship to such genuine service as was per- there had been someonc like him, there would have
formed by others before us. We are to revere it and been no need for him to be in the world. Every single
learn from it, but we are not to imitate it. The great man is a new thing in the world, and is called upon
and holy deeds done by others are examples for us, " to fulfil his particularity in this world. For verily: that
since they show, in a concrete manner, what greamess this is not done, is the rcason why the coming of the
and holiness is, but they are not models which we Messiah is delayed.” Every man's foremost task is the
should copy. However small our achievements may be actualization of his unique, unprecedented and never-
in comparison with those of our forefathers, they have rccurring potentialitics, and not the repetition of some-
their real value in that we bring them about in our thing that another, and be it cven the greatest, has
own way and by our own efforts. alrcady achicved.

The maggid® of Zlotchov? was asked by a hasid: The wisc Rabbi Bunam once said-in old age, when
“We are told: “Evcr‘yonc in Israel is in duty bound to he had alrcady grown blind: ‘I should not like to
say: When will my work approach the works of my change places with our father Abraham! What good
fathers, Abraham, Isaac and Jacob?”” How are we to would it do God if Abraham became like blind
undcmtand this? How COl.lld we ever venture to think Bunam, and blmd Bunam became like Abraham?
that we could do what our fathers did?’ Rather than have this happen, I think 1 shall try to

' le., preacher. ? Town in Eastern Galicia. become a little more mysclf.’
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THE PARTICULAR WAY

The same idea was expressed with cven greater preg=
nancy by Rabbi Zusya when he said, a short while
before his death: ‘In the world to come I shall not be
asked: “Why were you not Moses?”" | shall be asked:
“Why were you not Zusya?"’

We are here confronted with a doctrine which is
based on the fact that men are essentially unlike one
another, and which therefore docs not aim at making
them alike. All men have access to God, but cach man
has a different access. Mankind’s great chance lies pre-
ciscly in the unlikeness of mien, in the unlikeness of
their qualitics and inclinations. God’s all-inclusiveness
manifests itsclf in the infinitc multiplicity of the ways
that lead to him, cach of which is open to one man.
When some disciples of a deceased zaddik camie to the
‘Scer’ of Lublin and expressed surprise at the fact that
his customs were different from those of their late
master, the ‘Scer’ exclaimed: “What sort of God
would that be who has only one way in which he can
be served!” But by the fact that cach man, starting from
his pacticulac place and in a manner determined
by his particular nature, is able to recach God, God
can be reached by mankind as such, through its mul-
tiple advance by all those different ways.

God does not say: ‘This way leads to me and that
does not’, but he says: “Whatever you do may be a
way to mgc, provided you do it in such a manner that
it lcads you to me.” But what it is that can and shall be
done by just this person and no other, can be revealed
to him only in himself. In this matter, as [ said before

17

THE PARTICULAR WAY

it would only be misleading to study the achievements
of another man and endeavour to equal him; for in
so doing, 2 man would miss precisely what he and he
alone is called upon to do. The Baal-Shem!' said:
‘Every man should behave according to his “rung”.
If he does not, if he seizes the “rung” of a fellow-man
and abandons his own, he will actualize neither the
one nor the other.” Thus, the way by which a man
can reach God is revealed to him only through the
knowledge of his own being, the knowledge of his
essential quality and inclination. ‘Everyone has in him
something precious that is in no one else.” But this pre-
cious something in a man is revealed to him only if he
truly perceives his strongest feeling, his central wish,
that in him which stirs his inmost being.

Of course, In many cases, a man knows this his
strongest feeling only in the shape of a particular pas-
sion, of the ‘Evil Urge’ which seeks to lead him astray.
Naturally, 2 man’s most powerful desire, in seeking
satisfaction, rushes in the first instance at objects which
lie across his path. It is necessary, therefore, that the
power of cven this feeling, of even this impulse, be
diverted from the casual to the essendal, and from the
relative to the absolute. Thus a man finds his way.

A zaddik once said: ‘At the end of Ecclesiastes we
read: “At the end of the matter, the whole is heard:
Fear God.” Whatever matter you follow to its end,
there, at the end, you will hear one thing: “Fear God”,

1 i.c., Master of the Name (of God). So the founder of Hasidism,
Rabbi Israel ben Eliezer (1700-1760), was surnamed.
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Lead Community Initiatives
for Jewish €ducation

MEMORANDUM

Commission Co-Chairs
Jane Gellman
Louise Stein

Project Director DATE: August 30, 1996
Dr. Ruth Cohen

T Jim Zucker, Jeanette Peckerman, Chip Mann, Mitch
Moser, Jody Kaufman Loewenstein, Marci Taxman, Jane
Gellman and Louise Stein

FROM: Ruth Cohen

SUBJECT: Next Leadership Development Action Team Meeting

Just a reminder that our next meeting will be held on Monday,
September 9, 1996, from 5:00-9:00 P.M. The location for this
meeting has been changed - we will now be meeting at Louise
Stein’s home, 2570 West Dean Road (Brown Deer Road to Range
Line Road (south), turn left on Dean Road and left on first street
(Dean Lane?).

A Kosher dinner will be served.
/map

cc: Dr. Danny Pekarsky
Nessa Rapoport

A planning process of the Milwaukee Jewish Federation, in partnership with the Council for Initiatives in Jewish Education,
leading to systemic change in Jewish education.

1360 North Prospect Avenue * Milwaukee, Wisconsin 53202-3094 « 414-271-8338 « FAX 414-271-7081




FAX TRANSMISSION

| 5 EAST 26TH STREET

NeEw York, NY {0010
(212) 532-2380

Fax: (212) 532-2646

To: Danie] Pekarsky Date: October 29, 1996

Fax #: 608-262-9074 - Pages: 28, including this cover sheet.
From: - Nessa Rapopoit

Subject: = Milwaukee: 10/31/96

.COMMENTS:

Looking forward to speaking with you on Wednesday at 2:00 New York time.
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Leadership Development for Jewish Education

Milwaukee: 10/31/96

Leadership for Our Day:

Finding Our Way: pp. 3-14.
The Way of Man: pp. 15-18; p. 29.

“Everyone must have two pockets, so that he can reach into the one or the other, according to his
needs. In his right pocket are to be the words: ‘For my sake was the world created,” and in his
left: ‘I am dust and ashes.”” (Quotcd in Martin Buber, Ten Rungs: Hasidic Sayings (Schocken
Books), p. 106.

Leadership on Behalf of Learning:

“The study of Torah ranks above the building of the Temple; the study of Torah ranks above
honoring father and mother; the study of Torah ranks above the saving of lives; Torah ranks
above priesthood and royalty.” (B. Meg. 16b; B. Er. 63B; Avot 6:6)

“Rabbi Simeon said: “There are three crowns: the crown of Torah; the crown of priesthood; and
‘the crown of royalty. But greater than all of these is the crown of a good name.” (Avot 4:13)

What does the conflict between these two passages signify about leadership?
Communal Responsibility and Pluralism:

“Rabbi Joshua ben Levi said: “When a man walks on the highway, a company of angels goes
before him announcing, ‘Make way for the image of the Holy One, blessed be He.’” (M’Teh.
17:8; Det. R. 4:4)

“Ben Azza used to say: ‘Despise no man and consider nothing as impossible, for there is not a
man who has not his hour and not a thing that has not its place.”” (Avot 4:3)

“No punishment may be imposed unless a warning preceded it.” (B. Yoma 81a; Sif. Deut. 173)

How can we see the divine image within each of the many conflicting, contentious voices in a
community? How can we move an agenda forward while granting each perons “his hour and
place™? If we are forced to make tough decisions, what might it mean to precede them by “a
warning”?

- Finding Our Way, pp. 136-158.
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Sustaining Large Vision in the face of Daily Decision-making:

Inevitably, there is tension between the large vision that inspires people to give their wisdom and
time to the community and the substance at most meetings of what must be debated and decided
upon (allocations, recruitment, benefits, parking spaces, logistics). There may even be tension
between studying “large Jewish ideas” and acquiring the managerial skills to exercise sound
leadership.’ :

This tension may correspond to debates among commentators between the importance of study
and the importance of practice, which we could study.

“Pedagogic Content Knowledge”

This influential concept in general education distinguishes between learning a subject as a
student, “for its own sake,” and learning it for the sake of teaching it. It postulates that the student
who learns in order to teach must leam in a different way.

Might that not be true of Jewish leadership as well? In order to “lead Jewishly,” perhaps Jewish
texts must be studied differently than if they were studied “for their own sake.”

On Leadership vs. Management
Dr. Terrence Deal has written extensively on “The Four Frames” of organizations:

1. The structural frame, which emphasizes productivity, clarity of goals, and coordination in the
organization.

2. The human resources frame, which highlights the importance of needs and motives, and
therefore stresses the creation of a trusting, caring work environment, participation and decision-

making.

3. The political frame, which points out the limits of authority, the scarcity of resources, and the
inevitable jockeying for power. Goals emerge from bargaining and compromise among
competing interests rather than from rational analysis at the top.

4. The symbolic frame, which centers attention on symbols, meaning and faith. Every buman
organization creates symbols to cultivate commitment, hope and loyalty. Stories, metaphors,
ritual, ceremony, and play make the organization become a way of life rather than merely a place
to work.

Leaders, too, have frame orientations. Typically, people prefer one over the other. Hclpi.ng people
reframe a situation usually allows new, more effective ways to deal with highly perplexing
situations. .
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Deal and his partner, Lee G. Bolman, have studied many kinds of leaders, in business, higher
education and health care; they have also studied school principals. Principals, particularly in the
U.S., show a strong preference for the human resource and structural frames, in that order.

How all leaders think about their work is related to how well they perform. The structural frame
dominates ratings of effectiveness as a manager, while the symbolic frame dominates ratings of
leadership effectiveness. Successful leadership depends on the ability to apply multiple frames to
complex situations and decisions. (Extracted from “Everyday Epistemology in School
Leadership: Patterns and Prospects,” April 1992.)

Lay-Professional Partnership

CIJE is cuﬁently developing a two-day institute to take place in January 1997 for lay and
educational leaders involved in Jewish schools or federations commited to Jewish education.
“That curriculumn will be available to us--as will feedback from the institute itself.

A Community of Leaders

“An underlying message in Terry Deal’s theme of the importance of the symbolic, cultural and
political aspects of leadership is building a community of leaders. We cannot raise the stakes and
quality of Jewish education according to functions: We cannot make a difference by focusing
only on principals, bureau directors, or community leaders. Rather, we must create the conditions
to enable teachers, principals, parents and lay people to come together to forge the way in Jewish
education.” (Ellen Goldring, comments at the CLJE Board Seminar, Oct. 5, 1994.)

The Goals of Jewish Education
“Qur goal should be to make it possible for every Jewish person, child or adult, to be exposed to
the mystery and romance of Jewish history, to the enthralling insights and special sensitivities of

Jewish thought, to the sanetity and symbolism of Jewish existsence, and to the power and
profundity of Jewish faith.” (Professor Isadore Twersky, A Time to Act.)
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INTRODUCTION

FROM LIFE TO TEXT,
FROM TEXT TO LIFE

We open a book and look at the writing. The page stands before
us: black figures on white paper, squiggles and lines, lifeless, incrt.
But of course we know it isn't like that at all. Open a page of
Japancese and for most of us that will be truc. We'll look at dead
letters on the page. But in a language we know, as soon as the
cover is opened, we arc reading. [ndeed, we arc reading before
we are cven aware we are reading. Since leaving childhood, for
the majority of us ceading is as natural as breathing the air.

Reading is a living process. It almost scens to happen /e us. It's
only in watching a child struggle with the alphabet or in pushing
ourselves to decipher a forcign tongue that we remember a time
in which reading was less a part of us than it is now. But therc is
a danger in this as well. Words wash over us. Thousands of words
cvery day. When do words begin to losc their impact? 1n what
way does rcading still affect our lives? How docs reading define
who we arc? As a Hasidic story has it, the question is not how
many times one has been through the Talmud, but how much of
the Talmud has been through you!

The connection between the words we mlght rcad and the lives
we are living is the concern of this book. But I am talking about
reading a very specific type of book here, those works which
comprise the literature that the Jewish tradition calls Torah.

3
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FINDING OUR WAY

“Torah" is a multifaceted term in the history of Judaismn, for it
means not only the Bible, but also commentarics on the Bible,
legal codes and compendinms, mystical and philosophical works,
commicnlaries on commentaries, and other texts as well.

These texts are linked by webs of interpretation, by rcadings
which expand and develop across time and space. Each generation
rereads Torah in the light of its own experience and rethinks the
meaning of these texts for the world in which it lives. In the same
way, individuals find their own path into the souzces and read the
words in ways that spcak most directly to their own situation.
Jewish mystics expressed this idea by saying that there are thou-
sands of aspects and meanings in the Torah and that each individ-
ual sou] has its own particular way of understanding the sacred
words.!

[ take this idea to mcan that the texts of the Jewish tradition
have the potential (o speak guite personally to anyone, and 1 re-
member quite clearly my own discovery of the way that a text of
Torah miglit speak to the concerns in a person’s life. As a teenager

- years ago, | was studying a midrashic work—one of the ancient
rabbinic texts that interpret the Bible—with a teacher and a group
of friends. We came upon a little homily bascd on the verse Gen-
esis 37:1, "“And Jacob dwelled. . . ."" The text reads like this:

At the tine that righteous people “dwell” in tranguility and wish to
dwell in tranguility, Satan comes and accuses them saying, “'It’s not
enough that the world-to-come is appointed for them—they also
wish to dwell in tranquility in this world too!” You shou!d know
that this is so—our father Jacob, becatise he wished to dwell in
tranguility in this world was attacked by the troubles he had con-
cemning Joseph...."

{Genesis Rabbah 84:3)

Jacob tried to dwell in tranquility, this interpretation claims,
but he should have realized that such peace is denicd to the truly
rightcous. All the trials he suffered with his son Joseph—the son
whom he thought had died, the son sold into slavery and lost to
the family for many years—all this is meaunt to teach us about the
suffering that the righteous must endurc in this wotld.

4

From Life to Text, From Text to Life

What was it about this text that spoke so powerfully to me
back then? To me it had somcthing to do with the sad realization
that the rightcous people in the world cannot—as Jacob tried to
do—cscape their tragic fate. That being rightcous means being
involved in the world and not hiding from it “in tranquility.”
That the big questions of life and death are not simple ones to
answer.

There was also much in this text that didn't interest me—the
issuc of Satan, the question of a world-to-come—but the heart of
the midrash was what mattered wore; these other points seemed
irvelevant. [t may have been the rimes 1 was living in: The heroes
of the civil rights movcment and the death of John F. Kennedy
surely had an influence on the way 1 {found mceaning in the texts 1
encountered. But what caused that powerful sense of engagencat
is of little consequence. For whatever reason, what that onc eve-
ning taught mc was the possibility of counection between text
and life.

The relationship of text and life is an issuc that has troubled
inany thinkers and nonc has written more cloquently about it than
the great German-Jewish philosopher Franz Rosenzweig. Speak-
ing scventy years ago, Rosenzweig addressed the question of the
mncaning of Jewish stady in a modern -world. We live in new

“times, Rosenzweig asserted, and “the old form of maintaining the

relationship between lifc and the Book™ will no tonger work.
Unlike our ancestors, wec must discover a new way of Jewish
learning:

It is a Icaniing in reveese order, A learning that no longer starls from
the Tocah and leads into life, but the other way round: from life,
from a world that knows nothing of the Law, or pretends to know
nothing, back to the Torah. That is the sign of the time.!

Rosenzweig saw the necd for this new approach because he

understood very well the fruits of modernity and hoth the positive
and negative conscquences of Jewish emancipation. Eutering the
mainstream of Western culture and society, the modern Jew now
“finds his spiritual and intellectual home outside the Jewish

=
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FINDING OUR WAY

world."? The challenge today, Rosenzweig claimed, was “finding
the way back into the heart of our lifc”$ through Jewish lcarning.

Almost threc-quarters of a century later these words still strike
hemne. The dissociation of Jews from tradition and traditional
learning is no less true than it was in Rosenzweig’s time; possibly
the alienation today is even more profound. And this despite a
recent revitalization of Orthodoxy in America. But what does it
really mean to move in Rosenzweig’s “reverse order”? What docs
it niean to go from lifc to rexe?

But then pechaps he had it wrong. Or at any rate, uot quite
right. Perhaps the process is more complicated than the phrase
“from life to text’ makes it sound. For just as surcly as “life"
determines the concerns that call out for “text,” the “Book," as
Rosenzweig put it, establishes tie language in which those con-
cerns are voiced and the categories by which they are understood.,
In other words, we may start with our lives in order to help us
understand our books, but whar we read and study will in wurn
redefinc the ways we sce our lives. Text and life, in that case, are
intertwined in a complex dance: we hold up the mirror of words
and find it reflecting the story of our lives; we understand each—
the books we read and the lives we lead—in the light of the other,
Thus, after readiug that midrash about Jacob, I could never again
think that a righteous person could cscape from engagetnent in
the concerns of the world. And understandings deepen with time
and reflection.

Like Rosenzweig we arc talking here about Torah, works

- which in addition to their inherent personal interest are the sacred
books of a people. This is a library, in other words, rooted in 2
context, and if that fact is ignored, one misses an essential point.
For throughout most of Jewish history the texts Jews called Torah
defined a world of real lives and narional hopes. This was 2 com-
munity whose existence was defined by sacred langunage, a com-
munity that was required by Scripture to sce itself as a “holy
people.” Of course, like all human beings they had their (ailings

-along with their dreams. The gap between reality and aspiration,
between what they wanted to be and the inarguable facts of the
human condition, is spanned by the bridge of mcanings found in

6
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these books. These books were meant to help them make sense of
their lives, both as individual Jews and as a nation.

What Rosenzweig was trying to address was the world 9fmod-
ernity and its effect on our relationship to Torah, a qucsuoulthat
will reappear in many chapters of this book. Once upen a time,
he says, in the intact world of medieval Jewry the connection
between text and life was clear and the amtherity of the classic
sources to influence, indeed to determine, the destiny of one’s life
was beyond question. But here we now stand, no longer part of
that reality, confronted by 2 now unfamiliar Iltc.ratnrc' once as
close to us as our skins. To be sure, Roscnzweig's view may
romanticize the past. We cannot go back in time; we cannot rc:lll‘y
know what it mcant to sce the world as our ancestors did. But his
point about the present is clear: What previously dt.:ﬁued us as a
people now both literally and figuratively reads like 3 forcign
language. So what are we to do about the library?

For many Jews that decision was made long ago, pc_r]mps by
their parents, even by their grandparents. The llb‘rary is closed;
the books gather dust; eventually, the key gets discarded along
with other mementos of the past.

But there are other possibilities as well. Perhaps—despite the
difference between our world and the world of the past—thesc
texts can speak to us too. The question is how to find a way into
rcading them? .

One option is obvious: We can look at these works in the way
that we look at any literature of the past. Like any great Ilt:_:raturc,,
Jewish sources are intellectually challenging, and the excitement
of reading is its own pleasurc. Thus, Israel Scheffler, a lcading
philosopher of education, rightly points out a fact that we Imv.c all
experienced: [ntellectual enterprise has its own powerful emotional
coutent that cannot be underestimated.® Some contemporary cd-
ucational thinkers have argued that there is a dichotomy bctw::en
two approaches to learning—"‘cognitive’ expcriences versus “af-
fective” experiences. The former are seen to be matters of the
intellect; the larter occupy the realn of the emotions. Butl. as
Scheffler shows, such a polarity is misleading; it overly simplifics
a complex matter. '

16:91 (301)96 .67- "190

31D

9¥97 7€8:14lL

800 'd




FINDING OUR WAY

When Schefler speaks about emotions that can occur during a
scientific inquiry—such as “the joy of verification™ and “the fccl-
ing of surprise”—we can appreciate the “affective” dimension of
such “cognitive” experiences. Indeed, psychological research
about infant development suggests that the connection between
learning and emotion is with us from the earliest days of our
lives.” The demanding work of Jewish study clearly offers these
powerful emotional rewards too. Like the disciple learning the art
of Zen archery or the musician struggling with a Bach fugue, we
arc involved in the pleasurc of learning a difficult thing.

When we read and study jewish texts, we are involved in an-
other task as well: an attempt to understand those who came
before us. What did the rabbis of the past belicve and care abone?
What did the Jews of the Middle Ages fecl as they wrote their
poctry and philosophy? Why did the Hasidim of the cighteenth
century need to create their own religious path? We can study the
Jewish classics n the manner that we read the Greeks, the Ro-
maus, the ancient Chinese, and that would be fine, Except lor us
there is something different here too, somcthing beyond an in-
quiry into history. Thesc, after all, are onr predecessors. We trace
these works the way we follow the lines on a family tree. It is
where we come from. And like a relative onc may not know very
well, may be meeting for the first time in fact, we feel a kind of
obligation to pausec a moment to see who this member of the
fanmily really is. In that sense to study thesc texts is a debt we feel
We Owe to our ancesters and our collective past. oA P

But that too is not enough. [ believe that anyone who studies
the works of the Jewish past must begin with a kind of faith
assuniption. It may differ from that of our ancestors, but it is
serious nonetheless. Simply put, it is this: We believe that there
is, to use an old-fashioned word, wisdent to be found in this li-
brary. The texts of the past can teach us somcthing, can speak to
our lives. This book is an attempt to sce the way that thesc sources
might do just that.

It scems to me that this “teaching’ can occur in two different
ways. First, there are times wiien we will read a text and discover
within it an idea or insight which we had simply never thought

8

Fron Life to Text, From Text to Life

about before. Perhaps it’s a matter of finding a personal connec-
tion to a text that is well known to us. Or perhaps it is a new
discovery altogether. But cven when that does not happen, there
is a sccond way that a text can give us understanding—it is a
reminder of that which we knew but had forgotten or put aside.
And it brings with it the anthority and weight of an ancient tra-
dition as well, a fact we will explore in more detail in the first
chapter of this book. That onc’s own thoughts are confirmed or
supported by an older wisdom can be a powerful anchorage in an
individual’s lifc. .

So we begin with a commitment to give the texts their due.
And that mcans wading through some difficult waters—some
strange vocabulary and diffcrent assumptions, for example. Most
of all, it will mcan patience. In recent years we have heard a good
deal about the baalef feslival, those people who have “returncd™
to Judaism.” But thesc seekers are to be found not only in yeshivot
for Americans located in Jerusalem. Aumong uncommitted Jews,
among synagogue members, among those whose affiliation is not
with synagogues, but in community centers and Jewish Y's, as
well as among deeply committed and ritually observant Jews,
there is also this kind of sccking.

What [ wish to do in this book is to show how the great texts
of the Jewish tradition can speak to the concerns of contemporary
life. This book addresscs the situation of people who live in a
sccular world, but who want to explore the ways that Judaism
nuight relate to central issues in their lives, to dilemmas that reli-
gion has always tried to confront. [t wscs the resources of the
Jewish tradition to help pcople grapple with questions of mean-
ing, faith, and religion and it does that through an exploration of
some of the essential issucs discussed by the classic Jewish sources.

In each chapter I have tricd to discuss a small sct of relevant
texts [rom traditional literature, reading themy and organizing
them in an order that reflects a certain approach to the issuc at
hand. In addition, I have attempted to point out somcthing about
the way one gocs about reading such works, what characterizes
the litcrature that we are looking at, and how the rcader might
examine other sources of a similar sort. Although | offer a “'read-
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FINDING OUR WAY

ing” of cach particular text, [ ury to distinguish, as best as [ am
able, between what the text may have meant in its historical con-
text and the way [ am looking at it now.

Of course, the texts chosen reflect, not surprisingly, my own
personal intercsts and concerns. The traditional literatare [ turn to
is that which I know the best and which speaks to me the most.
In particular, the book is weighted toward writings from the (or-
mative period of classical Judaism, the rabbinic age, and especially
toward texts of the type called midrash.® _

Rabbinic Judaisn: began in the carly ycars of the Comumon Era
and produced a literature which continues to influence Judaisin up
to our own age. Originally, this was an oral tradition—the teach-
ings and scrmons of the rabbis were passed on from gencration to
generation, and the status of these rabbinic teachings was impor-
tant indeed. Thus, one rabbinic tradition claimed that the “oral
Torah” (as this tradition was called} had been given by God to
Moscs on Mount Sinai along with the “written Torah.” This is a
perplexing idea but, as one contemporary scholar has put it,
“From the standpoint of modern literary studies, this is actually a

From Life to Text, From Text to Life

differcnt forms and interpretation may scrve a number of pur-
poses. It may, for one, wish to clucidate Jaw and behavior. Thus,
when the rabbis wished to know what the Bible mecant by its
statcment to “‘remember the Sabbath day and kecp it holy™ (Ex-
odus 20:8), they intcrpreted various verses in the Bible to under-
stand the commandment. The relationship between law and
midrash is made additionally complex, however, by the fact that
we do not know if the interpretation preceded the practice or if a
practice alrcady in place, say about the Sabbath, eventually de-
mianded a midrashic “'justification’ based in Torah. -

This type of midrash—known in Hebrew as wridrash hafakhalr
(halakhah, literally the “way,” being the traditional word for Jow-
ish law)—is only one variety of text that we encounter. The other
major type of midrash is that which secks to examine the narra-
tives of the Bible, filling in details, teaching theology, spirituality,
and religious principles. That type of mideash—mwridrash aggadalr in
Hebrew (aggadah, literally “telling,™ is the general term used for
Jewish literature thar is #ef expounding law)—also responds to the
biblical text. And both types of idrash Jook ar the Bible with

rather sophisticated insight: a way of saying that a text contains
its own potential interpretations from the start.””” We shall have
morc te say about this concept in the next chapter.

Eventually, these teachings were edited, organized, and written
dowi. Thercfore, what we today call rabbinic literature represents
a long oral tradition preceding the written document. Thus, to
know that a certain statement appears in a sixth-century work
actually tells us less than we might think about the historical facts
surrounding any given statcment. Did the rabbi to whomn a text
is attributed in fact speak those words? Even that is difficult to
determine. But issues of historicity have not been of great mo-
ment in the lifc of Judaism. What matters more is the teaching
itsclf, LE_ o

Rabbinic literature is made up of a numnber of different kinds of
genres, One finds sermons and prayers, storics and parables, laws
briefly stated and lengthy legal debares. One important form of
this vast body of work is midrash. Midrash is the classic Jewish
literature that secks to interpret Scripture. Midrash takes many

10

enormous care, trying to find significance in cvery word, Ih every
slight oddity of language. Biblical phrascs arc weighed and con-
sidered for meaning; words that we might casily skip over as a
matter of biblical “style” are mined for sccret significance.' To
the rabbis, therefore, the Bible appears as a monuamental code
waiting to be unlocked. The rabbis werc able to sec the Torah in
this fashion because of their conception of its authorship. For

" them this document was a matter of God's revelation. And cvery

word of the Perfect Author required scrutiny.

There is no single work called “The Midrash™; instcad mid-
rashim (plural) were collected in various works, most of which
were arranged according to the order of biblical verses. A midrash
about Abrabam, for example, will appear in the midrashic work
Genesis Rabbal, which arranges its interpretation by following
the book of Gencsis in alimost a verse-by-verse fashion. But mid-
rashic texts appear in other places as well, most significantly in
the Talmud.

There arc two talmuds, the smaller Jerusalem, or Palestinian,
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FINDING OUR WAY

Talod and the far more significant Babylonian Talmud, 2 work
edited in the sixth ceutury of the Comamon Era, the product of
the great Jewish community of Babylonia. The Talmud is a mas-
sive and wide-ranging work. Ostensibly organized into six large
thematic “orders™ within which are various “tractates,” the Tal-
mud will often juxtapose varions topics and materials in surpris—
ing fashion, Midrashic texts on various biblical verses can scem to
appcar out of nowhere: a story about Jacob's wives Rachel and
Leah in the middle of a discussion about prayer; a midrash about
Abraham in the midst of legal debate. Nonetheless, the typical
features of midrashic literature will also obrain—careful discus—
sion of words, puns, allusions to other verses as “proof texts,"
and all the other characteristics of midrashic exploration.

As I have said, most of the texts used in the following chapters
come from rabbinic literature, many from the Babylonian Tal-
mud, others from midrashic colicctions. And the texts chosen
bere lean toward the side of aggadah rather than halakiah, An-

From Life to Text, From Text to Life

| have, by and large, avoided choosing texts like thesc. Cc.rtainly,
there are others who can find contemporary significance in these
writings, but 1 have stuck with the sources that scem to me most
meaningfil, even when they are provocarivc.. The texts here arc
not unproblematic, but the problems they raise are frult.ful ones
and to my mind there is nothing less interesting than .dcahng with
a text from the past simply so wc can point out its supposed
inadequacics.

Martin Buber, writing about the mission of cducaliou, .argucd
that through a nation's education “‘the generations which are
growing up are made conscious of the great spiritual values whosc
source is the origin of their people. . . .”" That much may be
obvious, but Buber makes another point as well. Education ne-
cessitates that “these values are deliberately wowven into the design
of their lives.”!" Learning and reflection, in other words, must
point in two directions—toward the past, toward the valucs at

the source of what one is as part of a people, but also toward the

other writer with different interests and abilitics could base 2 book
like this onc on texts or litcrary genres that { do not address. Therc

here and now, toward the “design’ of our lives today.

is an cnormous richness in the tradition and 1 do not mean o
imply that the soutces I have usced are the only ougcs relevant, even
to the topics that I explore.

My point is that the vast tradition called Torah can be read by
the contemperary reader in meaningful ways. Therefore, [ have
given myself the liberty of looking at other traditional sources
too, if they scem particularly relevant to the issue at hand. The
great law code of Maimonides, the Mishnch Torah, will have a
role here, and in the chapter on prayer, I tuen toward eighteenth-
century Hasidic texts, partially because of the great importance
that prayer held for Hasidism.

Finally, I must admit to one final prejudice: Not every text in
the traditional literature will spcak to a contemporary ear. There
are rabbinic texts that scem obscure or dated—texts, for example,
espousing values about the status of women or non-Jews, that
represent another historical or sociological reality. And there are
texts that are simpty dull or pedantic. Because my goal here is not
to construct an inclusive historical survey of traditional literature,

12
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——How-can-tradition_be_understood, Buber asks? He sees three

different possibilitics. One approach is what he calls "nr:.gativc."
The impact of the tradition is “warded off as ncithcr_crcdnblc, nor
iisable, nor timely.” 2 Bat those who reject the tradition are only
part of the story. Perhaps even morc debilitating is the approach
Buber terms "fictitious.” In this case

those who follow it exalt the works and values ol national tradition,
regard them as the subject of pride and piety, and point to them with
the mien ol collectors and owners, as though they were the corona-
tion robes in a2 museum, not, of course, suitable appacel for a livinfg
sovereign. While they boast of their tradition, they do 1ot bclifve in
it. They teach it in school but not with the purpose of serm.usly
integrating it into actual life. All that seemss necessary to them is to
“have" itV

It secms to mic that a good deal of talk about Judaism today
. . . . L o4 n

scemns to be taken up with this kind of attitude. We take “pridc
in being Jewish, in “having" a tradition, cven in teaching it to our

13
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FINDING OUR WAY

children, but not because we believe in it or really hope to sce it
have a role in our lives,

But there is another possibility. It is the situation iu which, as
Buber says, “'the adherents of the movement open their heart to
the tide of the elements, absorb and transform what they have
absorbed in response to the demands of the hour.” ™ That is the
task before us: to sec in what ways those words on the page can
come alive, listening to the voice behind the text as it spcaks to
us, indeed, as it aiims to move us toward change.

14
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TRADITION

When | think about rcligion, I often imagine a kind of intersection
where two roads converge. One road represcots the world of
powerful personal expericnce, the moments in which I have (it
some profound connection To ncanings-beyondamyself—"
cxperiences may be of joy or-of pain;-they may.occur in_conven-
tional “religious” settings likc—in—a-synagogucor oliday~ -
. celebration, or more mundanely when I'm staring out the win-
dow or dusting the furnituce. In fact the element of susprise seems
to typily thesc breakthrough moments. One can sit many hours
in a synagoguc and nothing like it might happen. And then all of
a sudden, you are there. To usc the conventional language of rchi-
- gion, it is the world of the sacred, a monient of holiness.

And these times do tend to be monrents. As much as surprise is
part of them, so too the ficeting quality of thesc cxperiences is
typical. We want to hold on to them, but in essence they are the
present moment come suddenly alive. And then the present
passes. Of course, even after the moment itself is gotic, we retain
it in our memories. It becomes part of us. For a while we can
conjure up a strong echo of the cxperience itself, but slowly and
inexorably it becomes memory or, as people say, “only a

memory."
Seme years ago toward the end of my grandmother’s life, my
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“his is the wrong kind of heart- -~ g

not prompt man to turn, and . abbi:Ba:e:i. of| Radoshitz once said to his teacher,
but, by representing turning as - the ‘Seer’ gf Lublin: ‘Show me one general
to a point where it appears to way to the,l.f;crvicc of God.’

imposs - ddik weplied: ‘It is impossible to tell
impossible and man can go on The zaddik replied: It s impossible to tell men
ic pride, the pride of perversity. - what way theyishopld take. For one way to serve God

is thepugh learhing, another through prayer, another

through fasting| 4nd still another through eating.

. Everyone .shéuil'cl carefully observe what way his heart

draws him to,;dnd then choose this way with all his
strength.’ . !

In ‘rhe first|plice, this story tells us something about
our relationship to such genuine service as was per-
formed by olrﬁers{ before us. We are to revere it and
learn| from it, but 'we are not to imitate it. The great
and holy deeds done by others are examples for us,
since they show, in a concrete manner, what greatness
and holiness is; but they arc not models which we

should copy! Hlowever small our achievements may be

in co mpan'sdn,!-wihh those of our forefathers, they have
theix real vilue in that we bring them about in our
own way ard by our own efforts.

The maggid! of Zlotchov? was asked by a hasid :
“We| are told: “Everyone in Israel is in duty bound to
say:| When will tiny work approach the works of my
fathers, Abraham, Isaac and Jacob?” How are we to

el understand this? II-iiow could we ever venture to think

” that| we could do what our fathers did?’

; b e preachier. 2 Town in Eastern Galicia.

b ! 15
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THE PARTICULAR WAY

The rabbi expounded: ‘Just as our fathers founded
new ways of serving, cach a new scrvice according to
his character: one the service of love, the other that of
stern justice, the third that of beauty, so each onc of us
in his own way shall devise somcthing new in the
light of teachings and of service, and do what has not
yet been done.’

Every person born into this world represents some-
thing new, somcthing that never existed before, some-
thing original and unique. ‘It is the duty of every
person in Istacl to know and consider that he is unique
in the world in his particalar character and that there
has never been anyone like him in the world, for if
there had been someone like him, there would have
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THE PARTICULAR WAY

The same idea was expressed with even greater preg-
nancy by Rabbi Zusya when he said, a short whll)c
before his death: ‘In the world to come 1 shall not dtf
asked: “Why were you not Moses?” | shall be asked:
1 erc you not Zusyat %

W\gg ::'c hgrc confrontZd with a d(?ctrinc VK.J’}UCh is
based on the fact that men are r:sscntm]lbar unlike one
another, and which therefore does not amm at making
them alike. All men have access to God, but cat_:h man
has a different access. Mankind’s great chance lies prc}
ciscly in the unlikeness of men, in the unlikeness o

- . . - . ] -. . cncss
+ their qualities and inclinations. God’s all-inclusiv

manifests itsclf in the infinite multiplicity of the ways
that lcad to him, cach of which is open o onc nan.

e R AT e ~143
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man is a new_thing in the world, and is called upon

oot of Lublin and cxpressed sarprisc at the fact that

~ to fulfil his particularity in this world. For verily: that
this is not done, is the rcason why the coming of the
Messizh is delayed.” Every man’s foremost task is the
actualization of his unique, unprecedented and never-
recurring potentialitics, and not the repetition of somne-
thing that another, and be it even the greatest, has
alrcady achicved.

The wise Rabbi Bunam once said-in old age, when
he had already grown blind: ‘I should not like to
change places with our father Abraham! What good
would it do God if Abraham bccame like blind
Bunam, and blind Bunam became like Abraham?

Rather than have this happen, I think I shall try to
become a little more myself.’

16
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master, the ‘Sccr’ exclaimed: "What sort of Go
would that be who has only onc way in which htft' can
be served " But by the fact that cach man, starting 'm;i
his particular place and in a manner dctc:lmg‘)d
by his particular nature, is able to reach God, E
can be reached by mankinél ;s such, through its mu

iple advance by all those different ways.

thGOd does no): say: “This way leads to me and l}tl;at
docs not’, but he says: “Whatever you do may ]-,:
way to me, provided you do it in such a mannidt1 bt
it lcads you to me.” But whatit s that can and s 1 ;
done by just this pecson and no other, can bc.rc\ég ¢
to kim only in himself. In this mattcr, as [ said before

I7
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THE PARTICULAR WAY

tonly be misleading to study the achievements
| Ber man and endeavour to equal him; for in
ingl a man would miss precisely what he and he
i gcallccl upon to do. The Baal-Shem! said:

fhan should behave accordmg to his “rung”.
ddes not, if he seizes the “rung” of a fellow-man

dons his owa, he will actualize ncxthcr the .

h God is rcvealcd to him only through the
wi gL of his own being, the knowledge of his
; quahty and inclination. Everyonc has in him
: .[ ng precious that is in no one else.” But this pre-
' ething in a man is revealed to him only if he
brceives his strongest feeling, his central wish,
him which stirs his inmost being.
purse, in many cases, a man knows this his
stron !’ St fcclmg only in the shape of a particular pas-
smn, . the ‘Evil Urgc which seeks to lead him astray.

Naturdlly, a man’s most powerful desire, in seeking
sati 1: fion, rushes in the first instance at objects which
lie agriss his path. It is necessary, therefore, that the
powr of even this feeling, of even this impulse, be
divertdd from the casual to the essential, and from the
relati ll ' to the absolute. Thus a man finds his way.

A 4ddik once said: ‘At the end of Ecclesiastes we-
read; [iAt the end of the matter, the whole is heard:
Fear od " Whatever matter you follow to its end,
there, ;.t the end, you will hear one thing: “Fear God”,

1jleiMaster of the Name (of God). So the founder of Hasidism,
Rabbi Brael ben Eliezer (1700-1760), was sumamed.

18




JING WITH ONESELF

made starting=—points—not singly
nnection,
ference is thac in Hasidism man j
bject of exarrfimation but is called
himself out’, 2.z first, 2 man should
conflict-situations between himself
thing but the effects of conflict.
n soul; then he should try to over.
fict, so that af=erwards he may go
en and enter in=o new, transformed
‘hem.

ies to avoid this decisive reversal—.
nt to him in his zccustomed relation- .

-by refcmng him who thus appeals

soul, if it is his soul that makes the

t that every ccaflict involves two -

he is expected o turn his attention

to his own internal conflict, his

¢ expected to do the same. But just
which a man sees himself only as an
ed with other individuals, and not
n, whose transformation helps to-
mation of the world, contains the
which basidic teaching denounces.
3 is to begin with oneself, and at
n has nothing in the world to care

ginning. Any other atttude would -

what he is about to begin, weaken

hus frustrate the entire bold under-
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the whole
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taught

oy: “Seek peace in your own place.”
fad peace :m)rwhcrc save in your own

we read: “There is no peace in my

ofmy sin.” When a man has made

, he will be able to make peace in

confine 11:.Le1 i pomtmg out the true origin of external

The quote
what the
flict betw
the princi
the principls
tween me

what I rm': i

.el, ~‘
ed
de g;i inner conflict consists. It is the con-
eent fhree principles in man's being and life,
rpl nf thought the pnncnplc of spcech, and
bf action. The origin of all conflict be-

iy

1

AT

e internal conflict, in a general way.
ng of the Baal-Shem states exactly in

my fellow-men is that I do not say
and that I do not do what | say- For this

confuses an o isons, again and again and in increasing
measure, th gituation between myself and the other
man, and|l, in Py internal disintegration, am no longer
able to §it but, contrary to all my illusions, have

J
become 1ts slhve. By our contradiction, our lie, we
foster comﬂ1 jrsituations and give them power over us

untl thcy

ave us. From here, there is no way out

but by thc R ol realization: Everything depends on
myself, and -1 crucial decision: I will straighten my-

self out. !

Butin
feat, he m

clcmcnu. of| 1

|
;
l

orddr that 2 man may be capable of this great
fifind his way from the casual, accessory
existence to his own self: he must find

29
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ST X

THE CIRCLE OF
COMMUNITY

The Circle of Cominnuity

morc gencral statement that scems to be inspired by the discussion
that has just taken place. Thosc who want to be “pious,” that is,
those wlio want to live a holy life, should fulfill the laws defined
by “Scder Nezikin,” meaning that section of the Talmud that deals
with laws concerning damages. {The Talmud is composed of six
topical orders—Hcebrew: seder—or divisions. Each order consists
of a number of tractates.) Thus, R. Judah belicves that the way to
picty is deflucd by one’s care—exemplified by the opinions con-
cerning glass and thorus quoted directly before—in dealing with
property damages.

Rava, however, has a different vicw. To his mind the key to
holinzess is to be found in the Tractate Awat, the section of the
Mishnah that in an aphoristic way discusscs cthical and spiritual
behavior. Finally, “others™ take yet another vicw: the way to
holiness is to be {found in the Tractate Berakhet, the section of the

10:L1 (30L)96 .62~ “L90:
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b Tigris. R Jridahis
wishes to be pious must @IGU the laws in Seder Nezikln. But Rava
said: The matters dealt with in the Tractate Avof. Still others said:
Matters dealt with in the Tractate Berakhat,

(Talmud, Bava Kennua 30a)

What does it mean to lead a holy life? The Talinud, in the passagc-
above, trics to address the question by looking at the exemplary
behavior of the “pious oncs of carlicr generations,™ what we
might call the religious 'role models” from the past. The context
of this passage is a discussion of liabilitics for damages that a
peeson can incur through irresponsible actions. If someone is hurt
by my carclessness, to what extent am I responsibic? [n the midst
of that discussion the passage above appears. Here we are given
thece cxamples of the way one might avoid causing damages: The
pious ones uscd to bury discarded thorns and broken glass to keep
them eut of harim's way, R, Sheshet used to throw then into the
fire, and Rav used to throw thein into the river.

Following the description of thosc actions, R, Judah makes a
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~= = talking -about the dimension ol Judajsm that deals oSt diteely———

with the individual and his or her own personal religious experi-
ence, matrers addressed, we might say, by the Tractate Berakhiot
(and to a lesser extent by Arot). This is the inner life of religion,
the place wherc a person confronts questions of meaning and
one’s relationship to tradition, to God, and to prayer. Within the
tradition itself this aspect of Judaism is usually called suitzvor bein
adant Pmakom, literally, "commandments between human beings
and ‘the Place,” * the latter terny, as we have mentioned in chapter
4, being one of the many appellations for God used in the classical
sources.

But Judaism has always asserted a broader self~definition than
one limited to concerns of the inncer life alonc. As R. Judah and
Rava argue in our passage above, the world of writzwot bein adam
Pinakem represents only one aspect of a larger picture, one side of
the coin of tradition. Of equal weight are the commandments that
deal with relationships between the sclf and others, known as
nritzvot beftr adant $'havere, which are cxplored in Seder Nezikie and
through the greatcr part of the tractate Avat. Indeed, if we were

13z
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FINDING OUR WAY

to tally the number of topics and Pages, it is likely that the greater
part of the Talmud, at Icast in its “practical” dimension ' (to take
the most important example of classical Jewish literature) is more
coucerned with this latter category of mitzvet in all its many
ramifications than with the commandments between human
beings and God. How should a Jew dcal with business concerus,
with marital life, with divorce, with property? All of this lies
within the scope of wtitzvor bein adanr Phavero,

But the realm of interpersonal relationships was not understood
by the tradition as being a “secular” domain. There is a close
connection, according to the rabbis, between one's individual re-
ligious lifc and the social fabric of comumunity. Both arc aspects of
the holy, a councction indicated in the following statcment from

the Mishnah dc‘atﬁgwiﬂrth'c‘holicstdaro&he—yenr:

=

— qu;-\iujugltnuw_ .
"
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{Mishuah, Yoma 8:9)

The transgressions you may have done in ignoring your relation-
ship to Ged—in prayer or in ritaal, let’s say—these can be re-
paired by the Day of Atonement. But in the rcalm of interpersonal
rclationships, you must first find those individuals you have hurt
and gain their forgiveness or make restitution to them for what
you have donc before the prayers of Yom Kippur can be effective.

At one level this text is rooted in the conumonsense wisdom of
ordinary human psychology. It is difficult for anyone to concen-
tratc upon the issues of sclf-evaluation and renewal that are the
great themes of Yom Kippur while onc's mind is still occupicd by
the damage you have cansed others. Cne must first clear the air
and be settled in onc’s social milicu before you can tumn to God.
And of course there is something hypocritical about asking for
divine forgiveness while one is still caught up in the interpersonal
conflict that may exist between people.

But beyond the psychological dimension, something clse is
proposed by the text as well. The two realms of interpersonal and

The Circle of Coinnruenity

e ————

a

Toncnited

divine concerns are indivisibly intertwined. The text does nof as-
sert that you nced to get forgivencess [rom other people for your
personal transgressions and get forgiveness from God for your
"“religious’ sins, and the two matters .:n'c unconnected, Rather it
says that once the interpersonal pardomng has occurred, then Yn}m
Kippur can atone for the iuterpersonal sins. {And ?E course t he
transgressions in the realm of wmitzvof beinr adam ('urakoin J‘IL a
separate matter and must also be resolved.) .Now of course we
could still argue that the text snggests th'nt the interpersounal peace-
making is the key point; it is that act which allows God to fo.rgwc.
But cven so, the idea that these texts always come back to is that
God is involved in the interpersonal too. After ald, t.hcy arc called
mitzvot, commandments, and are there{ore as binding and as sa-
cred as any commandment about prayer or Shabbat.

————
L5 S =

—PEOpIE asTit iy with-our-ritual

sesthie Rl AN VU

oncs that sceim to be what Judaisns is all abour‘?.lndccd, ane of the
ceitiques lodged against contemiporary teaditional j.ud:usm has
been its almost single-minded focus on the God-oriented comi-
mandments at the expense of mitzvet hein ridaml {*harere. .In other
words, why do we hear outcries from thc'- traditional jc\a.r}sln com-
munity about the tiuiest details of kccpu?g kosher or, in lIsracl,
protests about matters such as movics being shown on the Sab-
bath and we hear nothing about the plight of the homcless or
about insider trading scandals on Wall Street? '
There is no denying the weight of this question. Indeed, in a
subtle way it may indicatc something abom thc. way that Jc?ws
have assimifated the values of the Jarger non-Jewish community.
By focusing on mitzvet bein adam U'makom at.th_c cxpensc of witzvor
bein adam havere, Judaism today has unwsttmgly bought into a
kind of nou-Jewish “spiritualization™ of rclign_ogl that does not
represent the tradition at its best. That is, the spiritual concerns odf
Judaism (the nritzeof beiu adam Prtakein) have always been viewe
as only half of the picturc. To see these today as the heart of

S-S0
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¢ world of “religion, i other-words;-is-as-much-concesned
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FINDING OUR WAY

Judaism redefines the tradition in an alien vocabulary which says
that religion is only what happens within carcfully delineated “sa-
cred’’ boundaries and is not concerued with the broad dimensions
of ordinary human life, in essence making a kind of dichotouy
between “church™ and “'state."

Of course, it is not difficult to sce why this has occurred, As
we have said previously in this book, all of us are the products of
modermnity and Western culture. And since the values of that cul-

“ture and at least some of the values of Judaism in the realm of
cthical values certainly overlap, it would be hard for any of us to
say that we know stcaling is wrong becaise Judaism tells us this is
so, rather than because it is the general rule of law in Western
society. And to point out the obvious fact that the cthical valucs
of Western culture itself owe a great deal to Jewish sources, espe-

The Circle of Comutunity

nore di Hic LvIg 11 2

society with laws that sanctioned murder or which believed that
the punishment should not (it the crime.

And more than that, the tendency to define Judaism by its God-
centered commandments is clearly related to the fact that many of
the interpersonal mitzvot, the nritzvot bein edam Phavero, reflect a
rationality that simply secins “obvious.” To lcarn that stealing is
wrang or that we should not lrt other people surprises no onc.
Recason and our knowledge about hunian nature makes it clear
that such rules of behavior must obtain in any organized society.
By contrast, the realm of ritual behavior, the witzvar bein adan
Fmakom, is particularly intriguing simply because thosc practices
" do ‘net conform to reason or at any rate do not seein ecessary to
help a community function. In other words, any reasonable soci-
cty nceds a rule about not stealing, but we do not really need the
ritual of lulav and etrog to live in a workable community.

The distinction betwceen the commandinents that scem rational
and those that do nor is certainly not a new onc: Somie talmudic
sources interpret the biblical term frnkkine (“statutes™) to refer to

140

those laws that scem to be unconnected to orfiil?nry_ rcason.? In
the Middle Ages Maimonides sumnied up the distinction kfcr\uccn
the two types of commandments by saying that the frkkine were
those commandments whosc causcs are hidden from us b:cnusc
of our incapacities, and the istipatint {“l:lws"). wcrc"thosc cog‘r
mandments whose atility is clear to the multitude,” such as the
prohibition of killing and stealing.? ERE
For us today this distinction also IIl.’!kt“S SC1ISC, l?ut we (ehe :
take the matter one step further. Itis precisely the ritual aspects ©
Judaism—some of whid are “rational” or can be seen to be ra-
tional and somc of which arc not—which seem to us to br.:dthc
essence of Judaism. The nritziof Deint adam Phavern are rclcgatt I‘ o
the realm of *‘cthics” or to the norms of our g.cncml socmfylr. 1|:
contcmporary Isracl this issuc is seen dc;?r relicf when w1.‘ o‘o
'—dew-is-h—s{—a-t-e—[-]}a.t_[s_alcn part of Western
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the nitzvol Eu:in adaus Phavera formed thie inner vocabulary of |
ish'behavior. When a person acted in an cthical manuer, even the
termis used to describe those actions were expressed by traditional
language. Rather than say “Yes, this is the rcasouﬂ:)’lc way c;:o
behave—one should not gossip about anothet_ person,” the tra 11-
tional Jew would say or think, "Wc.arc forb‘l.ddcn by djn.:,TEr;L:
to engage in acts of lashot fa-rah,” luc_rally, bad speech afol ‘
another. Now, of course, as we know lrom the scriousness of the
cthical literature within judaism, not all of our ancestors wcrrc
saints. They too struggled to act morally and they did not alwa}.s
succeed. But my point here is that cven r.hc .Ianguage :m;i ternii-
nology used to understand their actions .mdu:atcd. tha.t they saw
their behavior as an integral part oFtradmonaUcwm}? life. For us,
however, the world of “religion’ and the world of intcrpersonal
behavior often scems quite distinct. 2 :
Nonctheless, it is clear that the « easonableness” of cthical be-
havior has always presented a certain kind of pmble_m, even
within the traditional Jewish society of the past. The ethical writ-
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EINDING OUR WAY

ers within the Jewish tradition® worried, as might we today,
about the danger of the banality of such discussions. Thus Rabbi
Moshe Hayim Luzzatto, the cighteenth-century author of one of
the most influential ethical tracts in the history of Judaism, Mesifat
Yesharine ( The Path of the Upright}, begins his book with these words:

1 have not written this book to teach people anything they do not
knew. Rather it is my aim to reniind them of that which they know
already and which is gencrally accepted. For you will find in most of
my words things that maost people know and do not doubt ar all. But
to the samic extent that they are well kuown and clear to all, so are
they overlooked and greatly forgotten. Therefore, the benefit from
this book will not come {rom reading it once, since after ore reading
the reader will find few new things which he did not know already.
Rather the benefit will come from rereading and strugpling with it.,
Then he will remember the things people usually forget and take

The Circle of Cointuunity

if you were found dealing with thesc matters, you too 3111311[ be
considered onc of those lesser individuals! Thus, he z,rucu!atcs a
very telling idea: within sophisticated socicties there is a km{: of
subtle social pressure that relegates these who concern tl}cnlse ves
with erhical behavior to a lower rung of imellchua] achicvenient.
Alter all, why bother to spend your time l|1_ink1ng about the ob-
vious, belaboring the rules of moral behavior that everyone al-
ready knows? o :

Of course, as Luzzatto well understood, it is preciscly becanse
of this danger that one necds to spend time thinking about these
matters. And we today are no different in that regard from L}lz—
zatto's readers. It is because of the "obviousness." of the cthical
that we have to find ways of getting inside of the issues. But how

to go abont it is the question. . ; |
One nossible route is to look back at the Bible, focusing on the
L] v
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] holy life. Since these inatters are so obvions, so rational .

He who builds his housc with uaflairncss

so well kn?own to cveryone, Luz'z:lttlo argues in the passage above, ; ; e Sl .
tht:y ko People eas.ly i S Who makes his fellow man work without pay 2y
think we know about these matters, the easier it seenis to forget : s iy g 2
them. Ethical behavior in particular is the kind of issue that is ] Who thinks: 1 will build ne s vast palace -
virtually impossible to talk about. Since we all know how impor- - With spacious upper charibers, %
tant and how essential it is, it bores us to talk about it: ! . Provided with windows,
Paneled in cedar,
It is 1ot because these matters are unimiportant to people [that they : Painted with vermilion! :
ignore them]. If you were to ask them, everybody would reply that N Do you think you are miore a k;ug
they are essential and that one cannot be considered wise without 3 Becuisno o daseetein ool
clearly understanding all these things. But the reason they don’t [ Your fatlier atc.atld_ drank
devote themselves to studying these areas is that the issues are so . And dispensed jus!lc'f and_cq;ul}"'—
well known and comimonplace that studying them does not seem to % Then all went well with hini. ;
demand much time. 3 He npheld the rights of the poor and ncedy—
{Mesilat Yestarim, Introduction, p. 2) Thea all was w ell..
' That is truly heeding Me. oo -
Indced, Luzzatto goes on to say, these areas of study are not ed i --l) sclarc:.ﬂ.; o =
: ; . k 3 ind are =
considered appropriate for “finc minds” and are therefore left to i But your cyes and your i =

those with limited intellectval talent. And, as lie says to the reader,
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FINDING OUR WAY

Oni shedding the blood of the innocent
On committing fraud and violence. . .
{leremniah 22:13-17)

But as much as the poctry of the prophets is compelling, in
ieaping back in history to the Bible we should be careful not to
ignore the particular contribution of rabbinic literature in dealing
with the issucs of an cthical life. The rabbis tended to speak with
less chetorical power than the Bible, but they nonethcless tried to
work on thesc same issues, focusing on the small details of ethical
behavior, trying to tease out the complexitics of implementing
the vision of the propliets into normal human existence.

For the rabbis there was one essential underlying question:
What does it mean to lead a2 holy life? Since they saw God's hand

Thic Circle of Conrmintity

Oue could Jook, for example, at classical texts about gossip, about
busiuess cthics, or about the return of lost objects to see .lh.c way
that Jewish cthical principles may have something striking to
teach us.?

But cven in those cascs in which the values of contemporary
Western thouglht and those of Judaism are fairly congrucat, rab-
binic sources have a contribution to make as well: in the process QF
cthical exploration that lics at the heart of these TCXLS. I.lnbl?nuc
texts, as we have said, begin with an assumption. Their job is to
actualize in an unperfected world the realitics ofcr!lical behavior.

Perhaps this grew out of the history of the Jewish pcoplc—.thc
need of a community small in numbers to find ways to survive.
Or perhaps it was inherent in the nature of the biblical rc_:nchmgs
themscives. But no matter the origins, the implementation was
quite clear. Rabbinic considerations of cthical issues arc rarcly lists

lish srfeat is “'the good” but rathier bow to nmmh_l'_ze "“the good” in

" ted-frem—

a hard and fast resolution—cxemplary tales to indica

ordinary filuman fifc, The rabbis wanted 0 explorc what it means,
in the Bible's phrase, to be 'fa kingdom of pricsts and a holy
nation'"?

There is no doubt that Luzzatto's warning about the difficulties
of exploring issues “so well known and commonplace™ is not to
be taken lightly, and so we should ask ourselves what in particular
the study of rabbinic sources about cthical behavior can offer a
reader today? To begin with, we can say that, like the study of
Jewish texts about other issues, the exploration of these mitzwor
bein adam 'havero offers the same sense of rootedness in tradition,
the same weight of history, that has been discussed previously in
this bock. But there arc two other matters that can be added as
well.

Firse and most simply, there are times when we can arguc that
Judaisin offers a perspective on a particular issuc that difTers from
that normally found in Western culture, In deing so, Judaisin
offers a kind of critique of the way we think we should behave.
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behavior mrd-cotintercxamplesthat-presentthe-othersid

There is in all of this an acceptance of how real human life
works, low communitics grow and sustain tl|c|1lsc]st, howr .iu{-
perfect our knowledge about maoral action actually is. :f\nd it is
preciscly that sensc ol opcu deliberation, that process (?fdlscnssmn
without easy answers, that can speak (o us now and give us some-
thing to lcarn. The rabbis seem to have undcl:stood that coming
out with the simple conclusion, the uncmupl:cat":d prescription,
would never persuade those who listened to their teachings. In
reading the rabbinic discussions we sense the process 1:)[ hard
thought and moral struggle behind the words, au‘d t'hnr is what
provides this literature with its power to touch one's life.

Of course, in this vast literature there are comments about
belicf and dcsired behavior stated without claboration and dialec-
tic. But even the bold directness of the teachings in Pirkei Avot are
clusive and cryptic, appearing at times to be a kind of Eastc.rn
wisdom that conccals morce than it reveals. Thus, with the anbig-
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FINDING OUR WAY

uous circuitry of a Zen master, Rabban Gamalicl used to say:
*Make His will your will so that He will make your will His will.
Sct asidc your will before His will so that He will sct asidc the
will of others before your will” {(Avor 2:4). Or, in the best-known
of these comments, Hillel used to say, “If [ am not for mysell,
who will be for me? But if | am only for myself, what am [? And
if not now, when?” (Awrot 1:14).

And here too there are disagreements. Shimon the Just tells us
that the world resides on three foundations: Torah, divine service,
and acts of kindness {(Aver 1:2), and just a fow lines later Rabbi
Shimon ben Gamaliel asserts: “The world rests on three founda-
tions—truth, justice, and peace” (Avet 1:18). Are both correct? It
often scems that these blunt statements of fact are really only

The Circle of Communenity

== orsmeta-have s forbidden.sexual

act based on “sclf-chosen cthical principles. . . . When laws vio-
late these principles, one acts in accordance with the principle.”
While at stage one, the person docs what is right in order o
“avoid breaking rulcs backed by punishment” and “obedivnce is
for its own sake.”™®

But despite our modern predilections for the vahie of ﬁ'ccdm?l
(as exemplificd by Kohlberg's work), we should not underesti-
mate the power of secing one’s life in the light of “obedicnce, as
a set of commandments that onc fullills. Indeed, the rabbis saw a
high stage of morality in ficely choosing to obey. Thus, we find the
following statement:

Rabban Gamaliel said: A person should not say, “Itis impossible for
me to eat milk and meat together; it is inpossible for me to wear

garments of mixed kinds [forbidden in Lev. 19:19]; it is impossible
i lationship. But onc should say,
“Itis quite possible for me, but what can [do il my Fathee in Heaven

miitzvah. 1t is iniportant in our world to think about the

= " —=ie e SO

e not o as-it -

the inclination our culturc fecls

—a sl L

toward valuing acts performed because onc “wants to” rathcr

e e T iving in such a way, for to live with these cthical matters

than because onc *Jias to aiso cnra Trtestoacertrin-extentowr ol

as awnmsaudmicnts is something different from what most of us are
used to.

The idea that the deeds we do in our relations with others are
commandincats is something that scenis to go against onr essen-
tial Western connmitnient to the value of individual frecdom. Isn't
it betrer, isn't it a “higher” level of behavior, we tead to think, to
perform actions that are freely chosen, which emanate out of our
principles and which are unbridled by any sense of “have to,™ any
authority making us do them? Indeed, when we look at the work
of contcmporary thinkers about ethical behavior, we can find such
a tendency. In particular, the work of recont developmental and
cducational psychologists wlio try to study the stages of growth
in ethical behavior peint in that direction. For example, in the

- “stage theory™ of Lawrence Kohlberg, the most influential of
these thinkers, a person who is in stage six of Kohlberg's six
stages of moral development—the highest level of behavior—will
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the Jnflucnce that dassical Christan—docrrine—beginning=with—
Paul’s critique of the mitzvot—has had on Western consciousness.

In the scnse that Westeen culture is “Christian,” it is infAuenced

by Paul’s notion that “thosc who rely on obedicnce to the law are
“under a curse” {(Gal. 3:10).

The Christian notion of “charity,” for example, is very differ-
ent from the Jewish concept of (zedakak. Charity cvolves from the
Latin carites, meaning an act of love (as in the English “caring™);
tzedakah (usually translated as ‘'charity,” thercby missing the
point) evolves from the Hebrew word for “justice.” When we
feed the hungry, we do not do it because we want to, because we
feel like it, according to classical Judaism, but because God dc-
mands justice. God demands that we do right, even il we don't
fecl like it.

Thus, sceing onc’s actions as fulfilling the demands of the mitz-
vot has the advantage of institutionalizing cthical behavior as a
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FINDING OUR WAY

given fact of life in the community in the way that relying on acts
of love may very well not. And more than the societal function
of such a system, sceing ethical behavior as mitzvah gives the
individual a kind of defining rootedness that lets one sec the dis-
crete experiences of one's life as acts of scrving God. One is not
simply helping someone else, one also is doing what the Creator
demands. Thus, one's actions arc integrated into a personal coni-
mitment to doing what's right.

‘Tao see the rritzvot bein adaw "havero as commandments means
to assert my own individual desire to act rightly nof when [ happen
to feel like it, but to act rightly because | am essentially commitred
to it. Viewing thesc actions as commandments micans I can do no
other.

somcthmg said carlicr, At th{: hcart of l:hls htcraturc is thc pmccs

e e e [ e s
Sjambu tRis e ::-—_v, S

: H,,.‘f.- ‘ > or:mmmf._._

The Circle af Commuunity

are a good dcal morc within our control—what happens in the
relationships we have with those wlhio are near to us.

There are numcrous issucs explored in the classic sources that
deal dircctly with arcas of interpersonal relationships. There are
texts that deal with gossip or envy or dealings betwecn cmployers
and employees, and many others as well. In cach of these arcas,
the typical mcthod of discussion is the talmudic or midrashic de-
bate, which ccaters on biblical verses and tries to tease out the
various possible ways of behavior in any given situation. Behind
the deliberation remains the pressing questiot: What docs it mean
to do right? Aud recognizing the complexity of human life, the
rabbis try to look at all sides of the issuc: Is gossip ever permitted?
Might envy not be a positive virtuc in certain cases?

I wan to lllustratt. wlnt [ mean by iookmg at one cxamplc in
== 0 ‘s 3
1ca| 113tiers, bu I also also _warn

e o AT e o e

hOW do we dcal with conflict, w1 ] FC'-l 4 0\'-"“ Ill l 1C CO]'!lll!lI-

T Of discassion AT IS SpUIT OUT ATOUITd TITCSE JSS00S miTd the aware=

ty-offriends—Whatdees-iFnican,therelore,toreoukemothor———

ness-ofhowdiffieult “deingright™sctuallyis—And thereis some—

thing else as well. By cngaging these texts, by entering the debates
that they open, we the readers are thrust directly into the life of
such cthical debates oursclves. The study of these materials is not
only for the purposc of learning how to act, but the process of
study itself is a heuristic device, an educational tool. It too. is part
of what it means to be an ethical person: We are required not
simply to do the good as a passive recipient of a set of rules of
behavior, but to struggle in an active way with the subtle com-
plexity of these issucs.

[ want to tum to some texts that will exemplify what [ have
been talking about here, and the issues I want to focus on first are
those that deal directly with the small community of an individ-
val's fricods and acquaintances. The way that Jewish sources
niight or might not be relevant to larger political questions in-
volving right and wrong is a matter | wish to take up in the next
two chapters, since it involves other considerations that also nced

- to be explored. But first [ want to look at those areas of life that
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most people that kind of expression of anger is terribly difficult,
but as the rabbinic sources well knew, for a conununity to func-
tion, such mecans of confroutation had te be found. But how? And
under what c1rcumsmnces’ These arc the questions 1 wish to ex-
. plore now.

The issuc of confrontation bcgms with a famous biblical versc:

You shall not hate your kinsinan in your heart. You shall surcly
rebuke your neighbor, and not bear sin because of hitn. You shall
not take veugeance or bear a grudge agaiust your kinsfolk, Love

your neighbor as yourself: [ am the Lord.,
(Leviticus 19:17-18)

Every comnumity must deal with issues of disharmouny among its
menmibers. What happens when 2 person has violated the norms of
the socicty? Or what happens when there is conflict between two
individuals? Chapter 19 of Leviticus tries to deal with numerous
issues that might occur within a communal context.
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—person,-a trichid or telative, who has done something wrong? For
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FINDING OUR WAY

It is clear that amiong its other concerns the Bible wished to
avoid the dangers of the kind of festering hatred that can occur
when somcone nurses a grudge by hating his neighbor “in his
heart.” But the biblical passage leaves the precise nature of what
human beings are supposed to do somewhat murky. In the same
way that rabbinic interpretation tries to tease out the implications
of biblical narratives, explication of legal passages from the Bible
was also a significant conceru. Indeed, one could say, even inore
significant because the implementation of biblical Jaw was cssen-
tial to the day-to-day functioning of Jewish communitics. The
laconic style of the Bible—the way the Bible tells both its stories
and its laws in very fcw words and therefore nceds to be expli-
c:ned-—ncccssit‘lted devcloping a lcgal niidrash to clarify the fine

%ﬂdrash on

ives that “filled in" the details ol the stoties.”

n'!"r-—*rr—rpnn nu lu- I—tub— "J" -

at=is=the-eeunection-between “You shall

The Circle of Commuirity

other person, it is almost as if you yourself are guilty {or what the
person did.

[bn Ezra’s view is a demanding one. It suggests that people are
bound up with onc another in a community of prefound connce-
tion. But is this a2 community that we could sce ourselves being
part of? To the modern car there is something here that smacks of
Big Brother, too much attention to what onc’s neighbor is doing.
But much as we may have difficulty with such 3 perspeetive, we
should not overlook what motivates lbn Ezra’s point of view. It
is the attempt to live a lifc in accordance with God's will. And
unlike the socicty of Orwell’'s 1984, we are not talking about
reporting your neighbor to the authoritics, but rather actually
confronting the person facc-to-face. Perhaps it is that level of hon-
esty or clarity about one’s own ethical point of view that makes

E1:LT (30L) 96 62- "LD0-

b

The confusion about the inner meaning of the verse is indicated
by the fact that the lcading conteniporary scholarly translation of
the Bible {Jewish Publication Socicty, 1985) renders the verse like
this: “Reprove your neighbor, but [Hebrew: ve] incur no guilt
because of hin, ™' raking the ve for “but," where the older trans-
lation, as we have guoted it above, uses the equally acceptable
“"and.” Indced, the new JPS translation gives a footnote explain-
ing that the "cxact force” of the ve is “uncertain.”

The differences between the two translations arc subtle but
significant. The “and™ rcading seems to suggest that the second
half of the verse offers an explanation of the first that would go
something like this: Rebuke your neighbor, for if you don’t, you
yourscll will bear sin (or as the New JPS puts it, incur guilt);
meaning, as the twelfth-century Spanish commentator {bn Ezra
puts it: “If you do not correct him, you might be punished on his
account.” In other words, there is something in the very nature
of a hely community that requires each member to take respon-
sibility for the transgressions of others. If you do not rebuke the
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sin-because ol him ™

opp 2o,

to mmmu-bea B—yon-

= leaf-i._}s=bas ed

¢ account.

on the truth:

Perhaps you hate sonieone because you suspect him of something
which never happened; thercfore “you shall surely rebuke your
neighbor.” On the other hand, perhaps he aclually did something
which calls for reprool. In that case, "“do not bear siu because of
him"—if you do oot correct him, you might be punished on his

(Llbn Ezca, Conumentacy on Leviticus 19)

Ibn Ezra suggests that the Bible has instituted the practice of in-
terpersoual reproof (in the vocabulary of traditional Jewish cthics
the term is fokfreal tokhiah: ““Y ou shall surcly rebuke™) in order to
-make sure that you do not resent someone without causc. He
imagines a very real scenario: Perhaps you have heard that some-
one has said something about you or has done something disrep-
atable. Ibn Ezea recognizes the natural human tendeocy o believe
the worst about someone clsc and therefore be secs frokheah tokhial
as the tool by which we can discover the real facts. It is only once
one discovers the truth thar the second side of confrontation
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FINDING OUR WAY

comes into play—if you learn that indeed the facts are as you had
suspected, then you must reprove the other.

It is interesting that neither the Bible nor lbn Ezra’s commen-
tary clarifics the natuee of the other person’s wrongdoing, but it
is our natural tendency to think that the casc applies to intcrper-
sonal tension between two individuals {*yon” and the “neigh-
bor") rather than to a more gencral wrong that your kinsman
may have conunitted. [t makes scnse to think that *‘hatred in the
heart” would emanate from a wrong done {oc inaccurately per-
ceived to have been done) by your ncighbor to you, rather than a
transgression against the comnunity, the law, or God.

Of course, {tom the text of the Bible we caunot be sure, but
that tendency in interpretation is borne out by the commentary of
the carly rabbinic midrash Sifra on the same verses in Leviticus.
later became well known through being

S — - BT FENErA M ET =] l‘lg"—'q;l SRBRIUS ERSTRANIGD '\‘{‘_
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& — What is the nature of hokheal fokhiali,

The Circle of Commnnity

When we turn to Rashi’s comment on our particular question
reproof and confronta-
tion?—we sce something differcnt from Jbn Ezra's understanding
of the verse. Rashi views the second part of Leviticus 19:17 not as
a1 answer to why we should rebuke the other, but as an indication
of hot that rebuke should be effected:

Though rebuking him, you should not publicly embarrass him [He-
brew: matbin panim, literally “make his face grow pale”], in which
case you will bear sin ou account of him.

(Rashi, Commentary on Leviticus 19; a similar view is fouud
in Sifra)

To return to a point made carlier, Rashi, 0 a sense, supports
1 the “but” rcading of the verse from Exodus: “Reprove your

neighbor, but incur no guilt because of him.™ In other words, you
your ncighbor, bnt reprove the neighbor in an

honld conlrout

NP RIAN) B by e 23 S L L&

the next verse in our biblical passage and explains it wilh ail Cen

=

’ _ The key

?Aﬁ'*‘?"“!m;mnngpw hox
issuc from Rashi’s point of view 1s suathin parin, pubhcly

-m—_]ﬁ_ﬁﬁ:ﬁhﬁiﬂiﬁaﬁfﬁﬂmﬁtmmedomoﬁ ieighbors:~S¥ou=—rs=s

sot take yengeance or bear a grudge against your kinsfolk™

refers to the following sitnation:

If one says Lo another “Lend me your sickle,” and the other replics,
“No!" and the next day the neighbor in turn comes to him and says
“Lend me your hatchet,” aud he replies, "l am not going to lead it
to you, because you refused to lend e your sickle'’—that is what
the Torah means by “'takiug vengeance.” ' ; '

And what is “bearing a grudge™? If one says to another, “Lend me
your hatchet,” and he replies, “No!™ and on the next day the neigh-
bor it wm comes to him and says, “Lend me your sickle” and he
replies, ““Here it is. I am not, like you, a person who would not lend
someone else a hatche(!” This is called “bearing a grudge” because
he retains enmity iu his lieart even though he did not actually avenge
himself. :

{Sifra on Leviticus 19; also quoted by Rashi)*

There is a homey, almost prosaic quality to these situations as
Sifra portrays them. These are moments of interpersonal conflict
between two ordinary peeple, fights over sickles and hatchets,
not matters with larger religious or commuual implications.
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e Earreiag another person, an-cthical violation that was viewed —=-— ==
swith-great seriousness. by rabbinic sources. Thus, the Talmud

- states in dramatic, almost hiyperbolic, terms:

i " to publicly shanse his neighbor. ... Rabbi
E « Rabbi Shimon bar Yohai said: It is better thala

g He wha publicly shaimnes his neighbor is as though he shed blood.
: ... Rabbah bar Bar Hanah said in Rabbi Yohanan’s nane: Itis better

for a man to cohabit with a woman whose divorce is in doubt than
Yohanan on authority of
peeson throw himself

h into a fiery furnace thau publicly to shame Lis neighbor.
i {Talnwd, Bava Metzia 58L-5%a)

But obviously in rcal lifc hokhedh tolhiah is a complicated mat-
1 ter. When we confront another individual, how far arc we al-
lowed to go in cxpressing our anger? When, precisely, docs that
moment of public embarrassment occur? Is therc a distinction
between a wrong done (o us personally and a wrong done to

% 3 someone else which we might be aware off The Talmud trics o

address some of these issucs in an intercsting passage:

How do we kunow that if a person sces somcthing repreliensible in
s . Y 1.0
lis neiglhbor, he is obliged to reprove hisn? Because it is said: “You
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FINDING OUR WAY

shall surcly rebuke.” Ifhe rebuked him aud he did not accept it, how
do we know that he must rebuke liim again? The text states: “surely
rebuke’—that is, in afl cases. One might assumice this to be obligatary
evea to the point of his face chauging color, therefore the text siates:
"*You shall not bear sin because of him. ... "

(Talnwad, Arakirin 16b)

This passage raises an issue we have not dealt with up to this
point. What happens if your rebuke of the other gocs unheceded?
Indced, what docs it mean to go unheeded? The rabbis understood
the emphatic verbal form* of the biblical Hebrew fiokfteali tokhiah
{in English: "surcly rebuke™) as a message: Even if your reproof
has been ignored, you must repeat it. Surely, then, they expect
the confrontation to produce some kind of resuft.

The biblical passage itself does not say anything about resulis,
be 'ond that of cxpressing one’s anger, of uot nursing resentment

==m=0
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the conﬁ'onhtmn w3s to give the angry person a er pEs————
== hisown=innerdistarbance - Wihat-that_confrontationdogs for the
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k The Circle of Comnunrity

enormous effort to do so, indeed a hundred coufrontations! Ra-
: va's view of the emphatic verbal form is that it indicates the need
4 for confrontation “‘under all circumstances,” cven with those, like
3 one’s teachers, whose status is higher than one’s own.
' Stikl, cven this kind of confrontation has its limits. To return to
our eatlier talmudic text {Arakhin 16b) we can sec that the teaching
clearly states that the sccond hal{ of Leviticus 19:47 is to be read
as a corrective concerning the nature of that rebuking. You can

o only go so far, the Talimud warns. Be careful not to embarrass

1 publicly the person you wish to rebuke. Of course, publicly em-
barrassing another is a wrong in itself, but Ibn Ezra’s warning
mentioned carlicr is also relevant here: 1t may be that your infor-
mation is wrong and you havc rebuked somconc for something

; that they have not cven done.

The same talmudic passagc couriuucs. :lnd the issuc of how to

=

e
. It was taught: R. Ta on qanTm‘nﬁ‘ﬁﬁhnre m—ﬁnyemmv—lh-
B = gonqratfon wiio. kuows_how_to accept reproof, for il one says to

_&LILtlw person who reccives the rcbukt‘"m‘mrmufe—éledr—a.
all. But here in the Talmud the emphasis has shifted. In confrom=
ing your neighbor, you are trying to reform him, and if you do
not succeed at first, you must repeat the cfforts, as is indicated in
another passage from the Talmud:

:One of the rabbis said 1o Rava: Perhaps frokficalt meaas to rebuke the
otlier ence and fokfiiafkt means to rebuke the other twice, He answers:
Hokficalr means (o rebnke him even a hundred times! As for tolhiah,
[ only know that the master must rebuke the student. Where do we
know that the student mwst rebuke the master? From hokheak fo-
khiafr, implying under all circuinstances,

{Talmud, Bara Mreizia 31a)

The question here is how ro interpret the repetition of the ver-
bal formy from hekficalt tokhiafr. One of the rabbis comes to Rava
and suggests that the specific language of the text signifies a per-
son’s need to repear his rebuke of the wrongdocr. Alter two trics,
you have fulfilled your own obligation. But Rava rcjects this

=~ view. For him the stark command ol frokftealt is sufficient. A
5 person is obliged to try to change s neighbor, even if it takes an

[ = 1

-

_ﬁmlrcr'-Rcmovc—the—ehap-of_woud * o between your eyes, hc S

— " —wonldanswer-Reniove-the-beam-fron hebween pour eyes! b
R. Eleazar ben Azariah said: [ wonder if there is anyone in this

generation who knows how to give reproof.
i (Talmud, Arakirin 16b)

3 Rabbi Tarfon points out somcthing well known to all of us:
| When we come to tell another of his or her errors, we arc likely
1 to receive an cven greater indictment of oursclves in resurn! Few
of us know how to receive reproof, but Rabbi Elcazar beu Azariah
points out that just as fcw of us know how to be the one who
gives reproof. What would it mcan to give reproof to another in a
humane way?

i Many years after our talmudic discussion it is a question that
J: Mainonides trics to addscss in his great law code, the Mishnch
Torah. Here he smmmarizes and interprets the rabbinic legal tra-
dition and turns to the appropriate stcthed of the rebuke:

He who rebukes another whether for offences against the rebuker
himsell or for sins against God, should administer the rebuke in
private, speak to the offender gently and tenderly and point out that
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FINDING OUR WAY

he is only speaking for the wrongdoer's own good, to secure for him
life in the world 10 come. [{ the latter accepis the rebuke, that is finc,
If not, he should be rebuked a second and a third time. One is bound
to contime the admonitions till the other strikes the rebuker and

says to him, "'I refuse to listen,™
{Mishnich Terah, Hilkhot Deat ['“Laws of Moral Qualities™] 6:7)

Maimonidcs gives some very specific advice here that appears
to be his attemipt to deal with R. Eleazar ben Azarial’s complaint
that there is no one in this generation who knows how to admin-
ister reproofl. Maimonides is trying to find the best way to insurc
both that the reproof will be accepted and that the danger of
public embarrassment will be avoided.

What would happen if we were to take Maimonides' directives
quite scriously? We, after all, live inn a time in which “expressing

~—__one's anger.” is secn €0 bea poslnT\"tlm:-ButMannomdcs-pomts__
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The Circle of Conrmuirity

tot to say that which will not be heard. As it is written, “Do not
rcbuke a scoller, for he will hate you; reprove a wise man and he will
love you™ (Prov. 9:8).

{Talmud, Yevaniot 65b)

A rabbinic principle is articulated here which states that it is inap-
propriate to tell someone to do something if you know {rom the
outset that the other will not obey you. Thus, there are times that
hokfealt fokhiah is an irrevelant practice: We all know that there
are people who simply will not change, and il we are certain of
that, an act of confrontation and rebuke with such pcople does
not make sensc. Of course, in real life the difficndt part is kuowing
that the other cannot change. The question we always have to ask
ourselves is if our “certainty” (“Why bother to talk about it? ['ll
never get him to change!™) is merely an excuse to avoid the un-

plecasantness of confrontation. RS e

do lllrough thc means of hokhcali fokfitah is HOt to ven

=~=====hostility~but—to-eilect. chaugc‘JmeCTS;}rcr—By-“sPcnItmg—te—thc
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offender harshly so as to put him to shame,” we arc more likely
to get the response that R. Tarfon worries about (‘'Remove the
beam from between yonr eyes!’™) than any niovement towacd rec-
ounciliation. The confrentation is, in the end, for the benefit of the
other, not for onc’s own sell-satisfaction, not for venting one's

“own anger. As expressed in the language of Maimonides’ world,

“He is only speaking for the wrongdocr's own good, to sccuire
for him life in the world to comc.

In addition to thinking about the nature of the c011fronhnon
wc might also want o reflect upon the possibility that there are
times when it is appropriate to avoid conflcontation by simply
ignoring the wrong donc to us and movmg on. The essence of
the biblical precept is to avoid hating oune’s fellow in one’s heart.
Isn't it possible to get over those hurts or insults withont a con-
{rontation? At first this might sccm like a coward’s way out.
Don't we all need to clear the air when such tensions occur? But
in fact it inay be that there are other options:

R. llca stated in the name of R, Eleszar son of R, Shituon: As one is
commanded to say that which will be heard, so one is comimanded

are

1 . 0 5 =

nuight best be avoided:

If one who has been wronged b}v another, and does niot wish to
rebuke or speak at all to the offender because the lanter is a very
-comumon person or mentally incompetent, and il he has sincerely
forgiven him, and neither bears him ill will nor rebukes him—he
acts according to the standard of holy people [Hebrew: frasidin]. All
tlsat the Torah objects to is harbariug ill will.

(Mishaeh Torah, Hitkhat Deat 6:9)

.

Maimonides suggests thar there is a high level of ethical behav-
ior, that practiced by very righteous people (fiasidin), in which
one does #of confront the other. These are the cases in which it is
clear that the confrontation will do no good becausc of the char-
acter or abilities of the one being rebuked. Thus, we do not con-
front mentally incompetent people becanse the encounter will
produce no results and may even do more harm than good. Sim-
ilarly, we can understand “common” {or "'boorish”’; Hebrew: fie-
diot} as referring to people who would only react to one's rebuke
with anger or scorn. The key, hiowever, is that the injured person
truly accept the reality of the situation, forgiving the other even
without a confrentation. Perhaps Maimonides is led to call such
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FINDING OUR WAY

people “holy™ because they have such an advanced level of ethical
CONSCiONsSnCSs.

We have seen in this chapter an important ethical practice as it
was explored by the traditional Jewish texts. Con{rontation with
others also holds the possibility of being an essential dimension in
the rclationships we forge with people today. And to my mind it
makes a good deal of sensc to think about the circumstances in
which it might be appropriate and the ways it can be cfected.
Taking this practice scriously means looking at all the complex
matters raised by these texts: issues of public embarrassment, of
determining the truth behind supposed facts, of the manner of
specch we use in rebuking others, of the times that confrontation
simply docsn’t make sense, of the times that we try to hide [rom
the confrontations we really should have, of the way we give

AT L LT Wway eaecepi=i={oo
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The Cirde of Community

centtral rabbinic texts quoted before—we must make a distinction
betwecn transgressions in the human realm of mitzrot hein adam
{fiavero and those in the category of mitzvet beiu adant Pmakont. In
the case of the latter (conunandments between God and human
beings), we are allowed to embarrass the other, if no other course
has been effective. His justification is an interesting one, for here
Maimonides looks back at the ancient biblical prophets and asscrts
that the reason they were able to publicly embarrass Isracl with
their enumeration of the people’s sius and their calls to repentance
was because these transgressions were strictly in the realm of the
God-centered commandments, '

But for us perhaps, the story may be different. It is hard for
us to imagine today publicly criticizing onc’s neighbor lor vielat-
ing the Sabbath. Indeed, one of our difficultics with the ultra-

AN R S I ST — e LT T e ] v:=-r"-rn. gt icei =t —
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—- VWhat-is-thenature of the “wrong” that the other person has done?

driving on Shabbat. In a way, our own Inclinations may ntove in
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neighbors for dumping their garbage in an offensive manner? [s it
against the laws of the state—do we reprove them for cheating on
their income tax? Is it a ritual infraction—do we rebuke them for
violating the Sabbath? There are dlearly distinctions that can be
drawn.

[n the Mishnch Torah, after waming that “onc should be care-
ful not to publicly shame anyone, whether young or old,” Mai-
nionides then raises an issuc relevant to the guestions above by
making a point we have not secn in the discussions up to now:

... All this [concern about public embarrassment] applies to maticrs
between human briugs, but in the arca of obligations between
human beings and God, if an individual, after being privately rc-
buked, does not repent, he shoutd be shamed in public; his sin should
be openly declared; he is to be reviled, affronted and cursed until he
retumns to the proper path. This was the nicthod followed by the

prophets of Isracl.
{Mishneh Torah, Hitkhat Deot 6:8)

- Suddenly, the terms have been changed. According to Mai-
* monides—in a view that has not been specifically stated in the

3

cea

prepared to Ict each person choosc his or Ier owirway of relating
to God; but in matters of the pain that might occur between
people, we too can see the power of rebuke and conlrontation.

The casc of frokfrealt tokhialt was intended to illustrate the pro-
cess by which the classical Jewish sources address an issuc of eth-
ical concern as it affects the life of people .in their own
communities—living with friends and rclatives. We often think
about religious traditions in the larger sense of their global mis-
sions, their attempts to deal with the big questions of socicty, but
my intention here was to show that in the more nmundane experi-
ences of our lives, these writings also have something to say to
us. As I have said carlier, other examples of a similar sort could
easily be found, but what [ wish to do now is leave the small arena
of interpersonal concerns and look at the way that Jewish cthical
texts might have something to say about an issue with far broader
scope. Jowish texts and the question of justice will be our concern
in the next chapter.
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TITLE:

DESCRIPTION:

GRANT REQUEST:

ABSTRACT

ADULT JEWISH EDUCATION MARKETING SYSTEM

In an effort to promote all adult Jewish learning opportunities
in our community, it is proposed to publish biannually a
community-wide catalogue of Adult Jewish Education
programs offered in our community, to establish a Home Page
on the World Wide Web, and to create a network of Adult
Jewish Learning Advisors. The goal of this project is to
increase the coordination, marketing and, eventually, the
quality of Adult Jewish learning programs in our community.
(See Appendix | - Project Description.)

$29,650 (Tentative)




SUMMARY OF ACTION PLAN FOR ADULT JEWISH EDUCATION

STRATEGY: We will organize/coordinate and market a structured Adult Jewish

Education program from existing programs and new opportunities
that will address individual needs as related to knowledge level,
depth of learning and sequence of courses with assistance in course
selection for individuals and recognition for achievements.

OBJECTIVES:

1.
2.

3

To develop a system for promotion of catalogue concept.
To develop a catalogue (hard copy).
To develop a system for distribution and publicity.

To develop a Home Page on the WWW.

. To identify and select advisors.

To develop a program for training of advisors.
To develop a system for publicizing the advisors.
To develop a system for recognizing the advisors.

To develop a system for evaluation.



Objective 1:

ADULT EDUCATION - MARKETING SYSTEM

To develop a system for promotion of catalogue concept.

Action Plan

Action Step
(Number Each One)

Assigned
To

Starting
Date

Due
Date

Completed
Date

Contact Houston and Detroit Federations to obtain
promotional materials and sample catalogue for catalogue
development process.

Action team to compose letter for introduction and
promotional mailing.

Mailing to other organizations with educational offering, e.g.
Hadassah, ORT, Na'amat, NCJW, other organizations to be
identified from Women's Division Directory.

Identify team composed of professional and action team
member(s) to introduce concept of community catalogue

Set up meetings with synagogues and major educational
organizations; e.g. Committee of organization Presidents (JCC,
MAJE), Council of Rabbis, Kollel leadership.




ADULT EDUCATION - MARKETING SYSTEM

Objective 2: To develop a catalogue (hard copy).

Action Plan

Action Step
(Number Each One)

Assigned
To

Starting
Date

Due
Date

Completed
Date

Obtain estimate of cost of calendar production.

Develop a questionnaire for information gathering to include:
course title, topic, sponsoring organization, prerequisites, brief
course description, levels of instruction (see Houston
catalogue), time and place, duration, dates, instructor,
biographies of all instructors.

Send out questionnaire to agencies/organizations.
Collating data by topic.

Develop a timeline; target date: September, 1997 - course
offerings for Fall semester.

a. Info to action team - April 1, 1997.

b. Layout person - as early as possible [January-March, 19971

(hire temporary person).
Designer - May 1, 1997.

c. Send to printer -June 1, 1997.

d. Editing - June 15, 1997.

e. Catalogue distribution - July 15, 1997.

Reminder calls/follow-up contact to tardy organizations after
due date of April 1-15.

Hire layout person (may also send out questionnaire).

Hire artist to design cover.




ADULT EDUCATION - MARKETING SYSTEM

Action Plan

Objective 2: To develop a catalogue (hard copy). — CONTINUED
ACtion Step Assigned Starting Due Completed
# (Number Each One) To Date Date Date

9. | Develop last page: “Speaker's Calendar” for the year - Jewish

holidays.




ADULT EDUCATION - MARKETING SYSTEM

Objective 3:

To develop a system for distribution and publicity.

Action Plan

Action Step

AsSi d Starti
# (NUmber Each One) = e | T
1. | Obtain MJF non-duplicative mailing list by zip codes.
2. | Generate labels for list.
3. | Establish two dates for affixing labels to catalogues.
4. | Recruit volunteers via Women's Division for affixing labels.
5. | Mail catalogues.
6. | Distribute 20 copies to JCC, Director of Jewish Education, and
15 copies to Director of Hillel House at UWM.
7. | Leave extra copies at Federation for individual requests.
8. | Send press releases to “Wisconsin Jewish Chronicle” and
neighborhood “Herald” hewspapers.
9. | Develop posters to distribute at Federation, JCC, synagogues,
0asis Restaurant, Hillel House, Benjy's Deli and Kosher Meat Klub
using logo/cover of catalogue.
10. | Develop flyers to distribute at Marquette University, UWM,

Department of Jewish Studies and Hillel House using logo/cover
of catalogue.




ADULT EDUCATION - MARKETING SYSTEM

Objective 3:

Action Plan

To develop a system for distribution and publicity. -- CONTINUED

Action Step
(Number Each One)

Assigned
To

Starting
Date

Due
Date

Completed
Date

1.

Develop a "traveling exhibit” (kiosk) and a short presentation to
be presented at community events which attract a large
number of people. The exhibit and the presentation will
promote the use of the catalogue and the Web Page, and
introduce the advising system.




ADULT EDUCATION - MARKETING SYSTEM

Objective 4: To develop a Home Page on the WWW.

Action Plan

Action Step
# (Number Each One)

Assigned
T0

Starting
Date

Due
Date

Completed
Date

1. | Hire a typist to enter data into computer (see Objective 2) -
[April 1, 19971.

2. | Hire a programmer to make Home Page dynamic (i.e. graphic
and interactive sections) -- [IMay 1, 19971.

3. | Establish Web page location via MJF's e-mail -- [IMay, 19971.




ADULT EDUCATION - MARKETING SYSTEM Action Plan

Objective 5: To identify and select advisors.

Action Step :
AsSi d Start
# (Number Each One) g Ste c?:tee conggfated

1. | Establish appropriate criteria and “job description”.

2. | Send criteria and “job description” to people who themselves
meet the criteria to solicit nominations for advisors.

3. | Collate nominations and make final selection.

4. | Send letters of invitation and job description to nominees
(signed by Co-Chairs) to include name of person who will make
follow-up phone call.

5. | Make follow-up phone calls 3-4 days later to obtain acceptance
from nominees.

6. | Develop format for advisors' bio's.
7. | Obtain bio's from advisors to be included in the catalogue.

8. | Identify dates for admission of new advisors during the year to
coincide with provided training program.




ADULT EDUCATION - MARKETING SYSTEM

Objective 6: To develop a program for training of advisors.

Action Plan

Action Step
# (Number Each One)

Assigned
To

Starting
Date

Due
Date

Completed
Date

1. | Invite selected advisors to one-day training session to be
conducted by Jerry Kaye (2:00-8:00 P.M. on a Sunday) according
to established calendar.

2. | Training will include:

Varieties of learning modalities.
Familiarity with community resources.
Active listening.

Follow-through.

Intake procedures.

3. | Develop materials in response to above content areas.

4. | Provide training and support sessions for advisors on ongoing
basis.




ADULT EDUCATION - MARKETING SYSTEM

Objective 7: To develop a system for publicizing the advisors.

Action Plan

Action Step
# (Number Each One)

Assigned
TO

Starting
Date

Due
Date

Completed
Date

1. | Publish bio’'s and photos in catalogue, Web Page and “Wisconsin
Jewish Chronicle”.

2. | Develop “Wanted" posters with pictures and bio’'s of advisors
and display them in Jewish stores, synagogues and other
community facilities.




ADULT EDUCATION - MARKETING SYSTEM Action Plan

Objective 8: To develop a system for recognizing the advisors.

Action Step : .
Al d Start D
# (Number Each One) N Sate Sate Corggﬁted

1. | Present the advisors at the Federation Annual Meeting and
provide each with a certificate.

2. | Recognize advisors at his/her own venue with presentation by
a member of LCI Advisory Committee.

3. | List all advisors in the "Back-to-School" edition of the
“Chronicle".




ADULT EDUCATION - MARKETING SYSTEM Action Plan

Objective 9: To develop a system for evaluation.

Action Step
Assigned Starti D
# (Number Each One) Tone Satg . D:tee Corggited

1. | Develop an evaluation form to be sent to each sponsoring
organization.

2. | Via cover letter, request that organization collect data for
calculating catalogue use.

3. | Develop an evaluation form for use by advisors and other key
people regarding use of catalogue.

4. | Request sponsoring organizations to maintain statistics about
course enroliment.

5. | Include an interactive section for catalogue users' solicitation
of comments in Home Page on the WWW.

6. | In order to track use of Home Page, establish an incentive
program for users of Web Page. The first 50 individuals who
register for a class and mail a copy of the computer Web Page
will receive a $5.00 discount for a class of their choice, or the
MJF will make a $5.00 donation to the educational institutions
offering the class.

7. | Each advisor will maintain a log of learners' contacts. The logs
will be reviewed by LCI's Advisory Committee on a regular basis.

8. | Trainer will provide a report of advisors’ training and follow-up
activities to Advisory Committee twice a year.




(Tentative)

BUDGET
Publication of a Catalogue Semester 1 semester 2
Support Staff ($12.50 Hr. x 160 Hrs.) S 2,000 S 2,000
Cover Design ($65.00/Hr. X 3 Hrs.) S 200
Layout of Catalogue ($65.00/Hr. X 5 Hrs.) S 325 S 325
Printing (10,000 copies) S 4,300 S 4,300
Total Catalogue Development $ 6,825 $ 6,625
Development of a Home Page
Typist (See Above - Support Staff)
Programmer S 2,000 S 500
Establishing a Web Page Location S 600 S 600
($100/Month x 6)
Web Page Use Incentive Program S 500 S 500
($5.00 X 100)
Total Web Page Development $ 3,100 $ 1,600
Training the Advisors
Training Consultant $ 2,000 S 2,000
(4 days x $1,000/day)
Materials ($20/packet x 25) S 500
Total Training Cost $ 2,500 $ 2,000
Administration and Supervision $ 3,500 $ 3,500
GRAND TOTAL $15,925 $13,725
TOTAL FOR PROJECT (Two Semesters) $29,650




Appendix |

Project Description

The Jewish Adult Education Marketing Program proposed in this action plan will
contain three components:

1. A catalogue of Adult Jewish learning opportunities.
2. Home page on the World Wide Web.
3. A network of Adult Jewish Education Advisors.

The goals of the overall marketing program is to promote Adult Jewish learning
opportunities, improve the coordination of programs, provide access to all the
resources available in the community, increase the number of adults who
participate in these activities and, ultimately, improve the quality of these
programs.

The specific outcomes expected from these efforts are:

e Gradual increase in cross-institutional enrollment in Adult Jewish
activities.

e Gradual increase in number of adults participating in Adult Jewish
learning activities. '

¢ Improved planning of course offerings; the number of courses which
are pre-planned and have a course syllabus will gradually increase.

e New courses will be offered to meet emerging learners' needs.

e Gradual increase in number of adult learners who plan a coordinated
learning program and are committed to its fulfillment.

1. The Catalogue of Adult Jewish Learning

The proposed catalogue will list information about Adult Jewish Education
opportunities in our community. It will include courses offered by local
community organizations and local universities. Information will be organized
by subject matter and levels of instruction.

The catalogue will also include a special listing of Scholar-in-Residence
programs, Shabatonim and Retreats which are open to the community.
Special guidelines for submission of information have been developed by the
Action Team (See AppendiXx IV).

The catalogue will be published twice a year, in August and in December. In
order to maximize the impact of the catalogue, a plan for marketing and
distribution of the publication is contained in this document. Participating
organizations will be asked to monitor the use of the catalogue and assess its
impact (see Objective 9 - Evaluation Plan).




2.

The Home Page on the WWW

The interactive portion of the catalogue will be created via a Web Page. A
Web Page allows for the integration of graphic and non-graphic data in an
easy to use format. The Page will include information about all Adult
Education resources in Milwaukee, as well as all available links to other
Milwaukee Jewish Web Pages at synagogues, universities, JCC, etc. and to all
pertinent Web Pages in other communities.

For example, in addition to the course description, an introductory course in
Talmud may include a link to the teacher if he or she has an E-Mail address and
to a variety of Talmud related Internet sites around the world. It might also
include links to other related Websites, such as: scholars interested in the
Tanaic history, or somebody doing research on Beit Hillel, or they might find
their way to Rabbi Adin Steinsaltz's Web Page of botanical materials as it
relates to the Talmud.

Some courses may have prepared syllabi or other descriptive materials
available for their students. In fact, we can have an automatic books-ordering
system for course materials by having particpants simply click on the books
needed for the class and fill out order information. The Web will also allow us
to collect important data from both teachers and students.

We are aware that only a fraction of Jewish adult learners are active on the
Web. However, this number is growing every day and we believe we fill an
important niche as more and more aspects of Jewish learning and related
sources become available via the Internet.

Adult Jewish Learning Advisors

To provide the maximum utilization of adult learning resources, a cadre of
advisors, available to any interested student, will be created. Advisors will be
able to assess students' needs and guide students through learning
opportunities. The advisors will have a broad-based Jewish knowledge and be
deeply aware of the resources of the Milwaukee Jewish community. Selection
of advisors will occur through a nominating process according to established
criteria. A structured training program will be provided. Advisors' hames and
biographies will be included in the community catalogue of courses allowing
the learner to choose an advisor consistent with his/her interests. A
recognition program will be established to honor the advisors.



Appendix I

Criteria for Selection of Advisors

Advisors are:

Interesting Jews committed to personal learning.

A. Are familiar with Jewish community learning resources.

B. Articulate and understand active listening.

C. Have broad-based Jewish knowledge and/or experience.

D. Have the ability to follow up their students.

E. Are encouraging and supportive in their relationship with students.

F. Are willing to serve as an advisor.




Appendix Il

JOB DESCRIPTION
Adult Jewish Learning Advisors

The Advisor is a guide to adults seeking to expand their Jewish knowledge
through formal or informal means. An advisor, consistent with the criteria listed
in Appendix Il, will accept a minimum of two students at any given time. They
will:

1. Develop a needs assessment for each of their students.

2. Be accessible to the continuing interests of their students.

3. Refer students to available resources.

4. Develop individual learning plan for each student.

5. Agree to participate in an ongoing program of training and evaluation.

6. Know when they are “in over their head" in order to seek assistance from
others in the program.



Appendix IV

Lead Community Initiatives
Course Submission Form
***PLEASE TYPE OR PRINT ALL INFORMATION** *

Submission Instructions:

1. Only one submission per form.

2. Printed forms will be accepted (typewritten preferred); please proof form carefully before
submitting.

3. Each submitted form must be signed by the adult education chair and senior rabbi (where
applicable). -

4. COURSE SUBMISSIONS ARE DU

5. Forms should be mailed to

Listed below are the subject areas and levels as defined by the Adult Education Programs Committee
- a committee formed with representatives from synagogues and other Jewish institutions - for.
inclusion in the catalogue. Please review these guidelines for course submissions prior to completing
this form.

Subject Areas:

The Arts (Art, Cinema, Dance, Drama, Literature, Music); History; Israel; Jewish Communities Around
the World; Jewish Living - Ritual and Observance; Jewish Thought; Prayer and Spirituality; Rabbinic
Texts; Torah.

Levels of Instruction:

Level | Entry Level. This level presupposes NO background and has no prerequisites.

Level Il This level presupposes minimal Jewish literacy. Reading material may be available.

Level il Intermediate. This level assumes students have already acquired a basic introduction to
the subject area. Reading assignments are included. Level lll courses are not

recommended for students with no background in the subject area.

Levellv  Advanced. This level includes courses which are narrower in focus (e.g. “Jews in the
Revolutionary War Period" rather than “American Jewish History”) and more demanding.
Reading assignments are required.

Course Title

Subject Area

Level (Indicate oneonly) | i m v

Course Description (do not attach; provide in space below. Maximum of five sentences. Course
descriptions will be edited for clarity.)




Course Schedule:

A. Day(s) (Check all that apply)

__Sunday __ Monday _ Tuesday __ Wednesday __ Thursday _ Friday _ Saturday
B. Date(s): Beginning Date Ending Date
C. Time(s) Beginning Time Ending Time

D. Course Location

E. Course Fee

Course Instructor

Instructor's Bio (Do not attach; provide in space below. Maximum of five sentences. Bio's will be
edited for clarity.)

Sponsoring Institution
Address
Phone FAX

Course submission forms are due no later than . Please send to

Please direct any questions or concerns to

| have reviewed this course submitted to my institution.

Adult Education Chair Date

Rabbi Date



SAMPLE PAGE FROM THE HOUSTON CATALOGUE APPENDIX V

The Arts

JEWISH LITERATURE OF CATASTROPHE AND HOPE LEVEL III
Dr. Bernard Cooperman
JCC Bunny and Leo Horvitz Scholar-in-Residence
Tuesdays, Febuary 6, 13, 20, 27 Time: 8:00PM to 9:30PM Free
This course along with its companion course “The Origins of Today’s Jews™ outlines the development of

modern Jewish identity through the constant crises and dislocations that the last three centuries have brought
to the Jews. Areas covered include: Between Satire and Nostalgia; How Do We Make an American Jew?

SOLVING THE MYSTERY OF A JEWISH COMPOSER: LEO ZEITLIN LEVEL I
Paula Eisenstein Baker
Congregation Beth Israel
Tuesdays, March §, 12, 19, 26 Time: 7:30PM to 9:00PM Free
Paula Eisenstein Baker has devoted much of her career to tracing the music and identity of Leo Zeitlin, a
Russian-Jewish composer on whose tombstone she found engraved two measures of his music from a
composition published in 1914. She thought the tombstone was the end of the trail. But it turned out to be
just the beginning of a new search. Who was Leo Zeitlin?

SYNAGOGUE SKILLS LEVEL II
Cantor Irving Dean
United Orthodox Synagogues
Wednesdays, Ongoing Time: 7:00PM to 8:00PM Free

Acquiring skills in chanting the Haftorah and mastering the “Tropes”.

TIKKUN LEIL SHAVUOT ' LEVEL II
Various, including: Rabbis Roy Walter, Mathew Michaels, '

Jeffrey Clopper, and Dr. Larry Laufman.

Congregation Emanu EI

Thursday & Friday, May 23-24 Time: 10:00PM to 8:00AM $8.00
_Participate in a centuries-old ritual by staying up all night to study Torah. Dance and song are incorporated

into the study process, along with poetry and visual arts.

History

FROM JERUSALEM TO YAVNEH LEVEL IV
Rabbi David Moss
Congregation Brith Shalom
4th Wednesday of each month, January 24 -June 26  Time: 7:30PM to 9:00PM $18.00

Studying Jewish history from the time of the destruction of the Second Temple.

JEWISH LITERATURE OF CATASTROPHE AND HOPE LEVEL IV
Dr. Bernard Cooperman
JCC Bunny and Leo Horvitz Scholar-in-Residence
Tuesdays, Febuary 6, 13, 20, 27 Time: 8:00PM to 9:30PM Free
This course, along with its companion course “The Origins of Today’s Jews”, outlines the development of
modern Jewish identity through the constant crises and dislocations that the last three centuries have brought
the Jews. Areas covered include: Between Satire and Nostalgia;: How Do We Make an American Jew?

Please call sponsoring institutions directly for information about specific courses.
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Action Team'’s Decisions—Summary.

A. target population
e members of educational institutions

. involved in Jewish educational institutions
¢ teams from these institutions; top leadership

B. Entry Requirements

be Jewish

commitment to participate in training
demonstrates leadership

commitment to remain engaged as a | eader
shows interest in Jewish education

C. Grads look Like

desires more Jewish Knowledge

Aspires to lead (seeks leadership positions)

aspires to make change

communicates

implements vision in Jewish educational settings
accuser Jewish knowledge.

integrates Jewish knowledge into leadership decisions
applies Jewish values into leadership decisions

® © o ¢ o o o o

D. Skills Development —Outcomes

1.  Skills Development

communication

facilitation

crisis management

volunteer recruitment
consensus building

group dynamics

delegates responsibility

2.  mentors Others for Continuity of Process
3. Recognizes/understands the Agenda
4. Advocates for Jews Education

Other Recommendations

e convene focus groups before to discover what it will take for candidates to make such a

commitments.
o discuss up front with each candidate a tentative plan for community involvement
e establish an expectation for community service upon graduation

Selection of candidates through institutional nomination and a personal interview.
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