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FAX TRANSMISSION 
COUNCIL FOR INITIATIVES lN JEWISH EDUCATION 

I 5 EAsT 2 6TH STREET 

To: 

Fax#: 

Ruth Cohen 

414-390-5782 

From: Sarah Feinberg 

Subject: Case Study and Schedule 

COMMENTS: 

NE.w YORK, NY I 00 I 0 

.(2 I 2l 532-2360 
FAX; (2 I 21 532-2546 

Date: January 13, 1997 

Pages: 8, including this cover sheet. 

Here is the schedule and case study as we promised. It is going out in today's mail, but feel free 
to distribute it as well. 
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Power of Ideas: Leadership, Governance, and the Challenges of Jewish Education 

An Institute for Professional and Lay Leaders in Jewish Education 

January 19-20, 1996 

12:00-1:00 

1:00-1:30 

1:30- 3:00 

3:00-3:30 

3:30-5:00 

s~oo-6:0o 

6:00-7:00-

7:00-9:00 

Registration and Lunch 

Purpose of 'the lnsti'tute 

Welcome and Introduction 

Unders'tanding Governance and Leadership 
Tom Savage and Judith Block Mclaughlin 

Break 

Shared Governance: A Jewish Perspective on Roles and Responsiblities 

Mike Rosenak 

Break 

Dinner 

Applying Basic Principles to Practice: A Case 5tudy Analysis 
Judith Block McLaughlin and Tom Savage 

MONDAY, ,JANUA&Y 20 

8:00-8:30 

8:30-10:00 

10:00-10:15 

10:15-12:15 

12:15- 1:15 

1:15-3:00 

ZOO 'd 

Breakfast/hotel check-out 

Revisiting the Case: Jewish Perspectives 

Mike Rosenak 

Break 

Managing the Change Process 

Karen Barth 

Working Lunch (by community groups) 

Setting the Agenda for Back Home 

iom Savage and Judith McLaughlin 
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PORK AND SHELLFISH AT BRANDEIS UNIVERSITY~ 

In the summer of 1987, the Brandeis University food service 
included pork and she11fish on its menu for the first time ever 
in the ~nstitution's aimost forty year history. Tne decision to 
serve this cuisine sparked a controversy that reverberated far 
beyond the University campus and raisGd important questions for 
the University regarding le~dership and governance, financial 
viability, and institut~onal identity and values. 

Brandeis University was founded lll 1948 as a nonsectarian 
institution with a dual purpose: to provide high quality 
education to Jewish youth excluded from the nation's most 
competitive schools because of admissions quotas; and to create a 
nationally renowned research university, dadicated to graduate 
and undergraduate education, that wou1d provide a stimu1ating 
college experience tor a diverse student body. From its. 
inception, Brandeis was unique in many ways. The only 
nonsectarian university founded and funded primarily by the 
Jewish comMunity, it attracted famous academicians and an 
extremely talented s~udent body, quickly establishing its 
raputation as a highly ·com.petitive aoadem.io in~titution. It also 
remain~d one of the smallest of the nation's leading research 
universities with less than threa thousand undergraduates and one 
thousand graduate students. 

The combination 0£ nrandeis's youth, its dependence on a 
sma11. percentage of the population (the Jewish comm.unity, 
Brandeis alumni and friends} for a significant portion of its 
firumoial support and applicant pool, and the expense of 
maintaining high quality research across twenty graduate 
departments provided serious challenges for the University as it 
ftttempted to sustain its academic standing and financial 
viabil~ty. The University was also attected by the changing • 
climate and prospects ~or arr1uent JQWS in tha United states_ As 
Ivy League i nstitutions dropped their quotas, Jewish high school 

£00 'd 

1This case was written by Judith Bl.ock McLaughlin, based on 
a research paper by Rachel E. Reck. The case· is designed as a 
basis for class discussion rather than to il1nstrate either 
eff~ctive or ineffective handling of a po1icy decision. 

Copyright 1997 by the Presidents and Fellows of Harvard 
college. No part of this publication may be reproduced, stored 
in a retrieva1 systelll, used in a spreadsheet, or transmitted in 
any form or ~y any means--electronic, mechanical, photocopying1 
recording, or otherwise-without the prior written permission of 
the author. 
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students were more comfortable applying to institutions formerly 
seen as inhosp~table _ As a consequenoe, in the late seventies 
and early eighties, Brandeis experienced a decline i n the nUl'Jlber 
and quality of applicants, as well as diminished donor support 
for the University . 

New Institutional strategies 

In 1983, Evelyn Handler became the ~ifth president of 
Brandeis university following a protracted and heated search 
process. A late comer to the search1 her appointment surprised 
~any. Evelyn Handler was President of the University of New 
Hampshire, an institution not seen by some as "Brandeis quality." 
She was also t:h.e first woman president of the University and one 
or the first women to head a research university. 

Topping President Handler's agenda was the need to fortify 
the fiscal and academic status of Brandeis University. In 1985, 
she SUDmitted a report to the Brandeis Board of Trustees entitled 
Institutional and Academic strategic Planning that atfirned 11 a 
cOllIID.itment to the traditions upon the University was bui1t and 
its mission as a research university with a deep commitment to 
liberal arts." 'l'he report recommended numerous academic and 
fiscal strategies "·to maintain the quality of the faculty and 
enhance the stimulation or the academic environment for both 
tacu1ty and students." Included among the suggas~ions were 
expanding the W1derg:raduate student body to 4,000 students to 
increase the tuition base and help fund the_ graduate programs: 
launching a major capital campaign; eliminating the debt; adding 
three new professional schools: and examining the curriculum with 
a view to modirications in keeping with the vocational needs of 
stud.ant;s. 

In March, 1987, an ad hoe Collllllittec of the Brandeis Board of 
•.rrustees responded w.ith its ltiM~.Q.rt- The report compared 
Brandeis with six "peer institutionsn in order to gain 
perspective on the institution's unique strengths and weaknesses . 
This comparison enabled the committee to identify those is~uas 
that were peculiar to Brandeis from those reflective of overa1l 
trends affecting si~ilar institutions of higher educati on. 

Ref1ecting on 1:he raoo111ll18ndation to increase tile number of 
undergraduate students, the report expressed concern that 
Brandeis maintain the high quality of its student body whi1e it 
expanded its size_ One way to appea1 to a wider body of 
app1i.oants,. the re.port noted., was f'or the Uhi'V'ersity to tono down 
the ~a1igious and cultural aspects of the inetitution. "The most 
serious handicap in attracting qualified students, Jewish as well 
as non-Jewish, is the mistaken i.111pression that the university 1.s 
not only sponsored by the Jewish comJnunity but is aiso intended 
mainly for the use of the Je.-ish ccmm.uni.ty.". One suggestion 
offered to broaden the character of the inetitution was "the 

3 
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establishment of an International. Kitchen facility.'' The ad hoc 
committee report endorsed President Handler's Strategic Plan, 
With the caveat that expansion proceed along with efforts to 
di~ersify and that changes would need to be "i~plemented 
carefully and successfu1l.y.n The Brandeis Board o.t Trustees 
voted to accept and implement The Final Report,, which came to be 
known as "The Ranis Report" after its principal author, trustee 
Gustav Ranis. 

"International cuisine" 

In Jul.y, 1987 a sign appeared on the wall of Usdan student 
Center that "international cuisine will now b e available in the 
cafeteria of the Center." The Usdan student Center is one of 
four dining facilities on the Brandeis campus. Shortly 
thereafter, bacon appeared a.JD.ong the breakfast offeri ngs 
available for students. 

With f ew students on campus during the swmner, the first 
WJ:itten reaction to the new menu items came from a member of the 
Brandeis faculty who wrote Evelyn Handler cauti oning her that 
this was an extremely sensitive issue. At the first faculty 
meeting in the fali, President Handler explained that the menu 
change had not co~e out of noWhere, reminding the asselllh1ed group 
that she had tested this idea at a previous faculty meeting. In 
response, some faculty members said that the euphemism o~ 
"international cuisineh had gone over their heads. Two faculty 
members were then quoted in tb,9 JUstice, th~ o1dest and most 
widely re~d student newspaper on campus, as opposing the policy 
because of the symbolic value that the Jewish community 
attributes to these £ooda. The facuity members predicted that 
many Jewish alumni, donors, parents, racu.lty and students, even 
those who do not observe the religious dietary prohibitions, 
would be oftended by the appearance of pork and shellfish on the 
Brancieis campus. 

On Septelllber l.4, 1987, a story app4!11ared in tne n,ew York 
Times obout the controversy surrormding the introduction of pork 
Cllld shellfish at Brandeis. The story, "At Brandeis, Ham Steak -
and Shrimp," also mentioned that for the first time· in thirty 
years the university calendar no longer mentioned the Jewish 
holidays, merely stating "no University exercises" on the dates 
of Rosh Hashonah and Yam Kippur. The prass had been invited to 
announce Brandeis's initiatives regarding ellhaa.nced dive~sity; 
instead, the news story highlighted the divisions within the 
university community. 

The reactions to the university menu change continued to 
qrow in number and intensity. A large contributor in the Jewish 
com,uunity placed a full-paqe advertisement in the largest Jewish 
newspaper in Hew York which read, "Shame en you, Brandeis." 
Shortly therea~ter, ~everal Rabbis sermonized against the "de-
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Judai_zation" of Brandeis. Four outstanding Jewish high schools 
in New York declared their intention to discourage their students 
from applying to Brandeis. Brandeis Women's Committees, 
philanthropic organizations created to lend support to the 
University, voiced dismay about the introduction of pork and 
shellfish. AS the year progressed there were more stories in the 
New York Time§, one quoting Abraham Sachar, Chancellor Emeritus 
and the founding president of Brandeis. Sachar disassoci~ted 
hilllSelf from the decision, saying th.at President Evelyn Handler 
had begun ~a quarre1 ... that will haunt our school's welfare for 
yeari. to coma." 

In response to the attacks on the University, President 
EVelyn Handler launched a campaign she called "damage control." 
Part of her strategy was to explain the rationale for the menu 
change. In the October 6, 1986 edition of the campus ne'ii'Spaper, 
The Justiqg. President Handler collllllented, narandeis is ... an 
institution founded on the basis of a conscious and deliberate 
desire to be open to all qualified men and women, and to provide 
a co:mmunity in which individual.s of all faiths, races, and 
backgrounds would feel comfortable and at home." Handler stated 
that "Brandeis can achieve this oneness to all while at the same 
time preserving its sensitivity to the community from which it 
draws its support. Given the diversity within the Jewish 
community on many issu@t;:~ it is not al.ways cl.Clar hou this 
sensiti.vity should be expressed." 

A Policy of "De-Judaization"? 

Despite the President's remarks, The Justice_ continued its 
harsh crit~cisrn of the new menu and cited several other changes 
that the student editors be1ieved ~ere also dde-Judaizationn 
policies, deliberate strat~ies designed to divest Brandeis of 
its Jewi.sh trappi.ngs. The editors pointed to the removal. of the 
~ention o~ the Jewish holidays from the University calendar, the 
rumored plan to remove the Hebrew letters from the Brand@is logo, 
and the fact that, although Evelyn Handler herself was Jewish, 
almost a11 of the ~ellll:Jers of her senior cabinet were not. in ~he 
October 27 issue of The J 'us-t.ice, Vice President for 
communications and Public Relations S~llie Riggs ans~ered charges 
regarding chanqas in the Brandeis seal. She stated that the 
stud.ant editor~ had their :facti;; wrong, conol.uding, ''It is a shame 
to 3ee that someone who is pursuing an education at an 

900 'd 

institution founded to pursue the truth is not working with the 
facts as ne tr~es 'to prove a point-'" on thg opposite page, 
Editor-in-Chief Jonathan Krasner retaliated by describing the 
di~ricu1ty he and other reporters, both tnoao on campus and those 
from off-campus media, experienced in their search f"or, "the 
£acts." Many important e~ents are shrouded in such secrecy that 
even key administrators don1 t know when they a~e being fed 
doctored information, he charged. Subsequent to this written 
exchange, attQmpts to bar Justice reporters from. meeting$ o~ 't.he 
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Brandeis Board of Trustees ~nd from a meeting with leaders from 
t.Jie American Jewish community further incited the reporters' 
wrath and heightened their determination to 0 dig up those aovered 
burrows." 

While President Handler spoke privately about the need to 
make Brandei5 "1e.ss parochial" and comp1ained about professors 
who used Yiddish ekpressions in their classes, she initiated a 
number of activities de~igned to demonstrate the University's 
concQrn for its Jewish supports and to affirm its coJlllilitment to 
Jewish studies. During the 198'!-88 academic year, she invited 
Chain Herzog, the president of Israel, to speak at the Brandeis 
Convocation. She sponsored the pUblication of a book about 
Jewishness at Brandeis, expanded the Sherman Student center and 
the ·campus's Kosher dining facility, and provided generous 
support for the Hornste~n Program in J~wish Communal services. 

These initiatives were not reported by th~ national media; 
instead, the news stories covered the protests against the 
University. A small group of students organized themselves as 
"the Anti-de-JU.da.iaa:t:ion group" and took responsibility ~or 
keeping the pork and shellrish issUQ in the public eye. In this 
effort, they w~re quite aueeeaafu.1_ A oma11-sca1e protest 
involving approximately fifty students, the erection of some 
structures · called• "Pig Town" in front of the administration 
bu£1ding, ~as reported on the radio and in the New York Times the 
next day. The protesting students had power~ul political 
support: Chancellor-emeritus Abraham Sachar. Sachar repeatedly 
argued in the press and at every speaking engagement h8 accepted 
that Brandeis should preserve its non-sectarian character by 
ensuring objectivity in the classroom and in research and not 
through any dietary or~ering. some members of the University 
administration believed that Sacha.r's actions were motivated by 
his sincere disagree~ent with the university decision. Others 
were more cynica.1. about his stance, pointing to sachar's history 
of opposing evecy president who succeeded him and noting that he 
felt especially hostile to Evelyn Handler because she had 
insisted that the Board ch8nge his title from Chancellor to 
Chanaellor-e:m.eritus at the time of her appointment to the 
presidency. 

L 00 'd 

support ~or the Menu change 

But whi1e the protests received national notice, the support 
for the menu change was qqiet but significant. '.In October, the 
Brandeis Board of Trustees voted to rea~fi.rm. its endorsement of 
the Ranis Report (the Board also voted to revoke the new 
ca1endar). Both the student Senate and the Alumni council voted 
their support of the rood policy. A1-though ther~ was no faculty 
vote, even the opponents of the mGnu change aoknow1edged that 
approximately two-thirds of the facu1ty supported the decision. 
And the reaction of "students of co1or" was highly positive. 
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Rick Sawyer, DirectQr for Student Life, commented that when ribs 
were served in the cafeteria, the students of color were opgnly 
ecstatic. 

Yet others commented that serving pork and shellfish barely 
touched the surface of the real concerns of non-Jewish students 
and that the UnivGrsity had failed to address the real questions 
about Brandei~'s differing obligations to the Jewish and non­
Jewish members of the campus comJnunity_ Father Loiselle, the 
Brandeis cathoiic Chaplain, blamed the discomfort that Catholic 
stQd&nts experience at the uru..~ersity on the fact that the 
Admissions O~fice ein.phasi2ed the secular aspects of Brandeis to 
prospective students, leaving them unprepared for the 
Universi~y's ethnic char~cter. The University's mission 
state~ent, inc1uded in the University catalogue, linked Brandeis 
to its Jewish heritage only by the mention that the institution 
was founded under Jewish sponsorship- Fr. Loiselle said that 
student life at Brandeis would always be co1ored by the common 
cultural experiences of the majority of its students and that 
Genti1Q students wouid always feei excluded to so~e extent. 
Administrators in StQdent services disagreed, arguing that the 
students' feelings of exclusion could be addressed successfully. 
'!'hey launched a numl)er of initiatives designed to i~prove life on 
campus for mi nority students, including a special o~i.P-ntation 
program fo~ stu~ents o! color. 

'!'he !ollowing· year, &tudents ekpresscd their own opinions on 
these i$&Ues in~ survey sponsored by stud~nts. In the poll, 
students stated that Brandeis should celebrate both Jewish and 
Chrlstlan holidays (a.g., Brandeis should not hold classes on 
Good Friday as well as on Rosh Hashonah): the Admissions Office 
should be more open in its representation 0£ the university; the 
University should organize~ more dialogue between the dirterent 
religioue and ethnic groups and offer courses on cultural 
divors~ty: an~ the university shou1d continue its ionq-standing 
policy not to a1low i:.raternltles- Speci:f.i.cally wi-,-.h regard to 
pork and shellfish, the students' opinions we4e less clear. They 
voted to k~ep pork and she1l~is.h now that it waa o~fQred, but 
also stGted that it shoUl.d not have been off ered in the first 
place. 

QUESTIONS FOR l:Ul~UCTION; 

800 'd 

1. What do you think is going on in this case? 
2. If you ~are talking with President Evelyn Handler in the fal1 
of 1988, what would you say to her? 
3. What would you recommend to the Brandeis Board? 
4. What might the President and Board have done differently? 
5. What can be learned from this case that can be applied to your 
own organization? 
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~-Cl 
• Lead Community Initiatives 

for Jewish Education 

Commission Co-Chairs 
Jane Gellman 
Louise Stein 

Project Director 
Dr. Ruth Cohen 

LEADERSHIP DEVELOPMENT ACTION TEAM 
January 13, 1997 

AGENDA 

I. Welcome 

11. Developing an Inventory 

Ill. Reactions to seminar's outline <Jerry Kaye) 

IV. Demonstration Lesson/Focus Groups 

v. Project's Timeline 

. To be Discussed: Criteria for Selection of Participants 

A planning process of the Milwaukee Jewish Federation, in partnership with the Council for Initiatives in Jewish Education, 
leading to systemic change in Jewish education. 

1360 North Prospect Avenue • Milwaukee, Wisconsin 53202-3094 • 414-271-8338 • FAX 414-271-7081 



;~Cl 
• lead Community Initiatives 

fo r Jewish Ed uca tion 

Commission Co-Chairs 
Jane Gellman 
Louise Stein 

Project Director 
Dr. Ruth Cohen 

LEADERSHIP DEVELOPMENT 
An Introductory Session 

Date: Last half of January, 1997 

Time: 4:00 - 8:30 P.M. (one session) 

Participants: Action Team members plus 8-10 lay leaders representing a wide 
spectrum of the community and the prospective program participants 

Topics: 1. A selected example of an important Jewish concept regarding the 

Presenters: 

role of leaders (text-based study and discussion). 

2. A relevant "big idea" from the field of Education. 

3. A short "pep talk" - why is this initiative important; what will 
participants gain from this seminar? 

4. A conversation with participants about what will entice them to 
participate in the proposed program. 

This session should provide ample opportunities for active participation. 

The following is a suggested list of potential presenters: Lee Buckman, 
Terry Bookman, Barry Chazan, Gail Dorph, Barry Holtz, Jon Woocher. 

A planning process of the Milwaukee Jewish Federation, in partnership with the Council for Initiatives in Jewish Education, 
leading to systemic change in Jewish education. 

1360 North Prospect Avenue• Milwaukee, Wisconsin 53202-3094 • 414-271-8338 • FAX 414-271-7081 



Cl • Lead Community Initiatives 
for Jewish Education 

Commission Co-Chairs MEMORANDUM 
Jane Gell man 
Louise Stein 

Project Director 
Dr. Ruth Cohen 

DATE: 

TO: 

FROM: 

December 20, 1996 

Members of the Leadership Development Action Team 

Jeanette Peckerman and Jim Zucker, Co-Chairs 

SUBJECT: Next Meeting 

The next meeting of the Leadership Development Action Team will 
be held on: 

Monday, January 13, 1997 
7:00 P.M. 

Congregation Beth Israel (Library) 
6880 N. Green Bay Avenue 

We will continue working on the development of the curriculum. 
Enclosed are the Summary Notes from the last meeting. 

Please complete and return the enclosed card indicating your 
availability. 

/map 

Enclosures 

1360 North Prospect Avenue • Milwaukee. Wisconsin 53202-3094 • 4!4/271-8338 • FAX: 414/271-7081 



From: 
To: 
subject: 

Dan pekarsky 
Pekarsky 
Next steps? -Reply 

I have, over the last two weeks or so, had useful 
conversations with Louise Stein and Ruth Cohen 
concerning the Milwaukee Leadership Project. Based 
largely on these conversations and on the meetings 
of our group in weeks past, some questions and 
tentative ideas about how to proceed crystallized. 
I pass them on in the hopes that they will prove 
helpful. 

The questions pertain to the focus 
group/demonstration class session we've talked 
about developing. In raising them, I make no 
assumptions at all about the advisability of 
having such a session or what it should look. But 
these seem to me to be among the pertinent 
questions: 

1. Does it make sense to convene a focus 
group/demonstration class of the kind we had 
discussed prior to identifying an individual who 
would oversee the development of the seminar and 
would assume responsibility for its coordination · 
and implementation? 

2. What are we hoping to accomplish by holding a 
focus group/demonstration class? I raise this 
question not because I think it's a bad idea but 
because I've sensed two very different purposes 
being discussed- one of them being the acquisition 
of some information that would be useful to us, 
and the second one being recruitment. If we were 
clearer about what we hope to accomplish, we might 
be in a better position to judge whether now is 
the best time to hold this kind of a session and, 
if the answer is yes, what it should look like. 
That is, answering question 2 might help us to 
answer question 1. 

A relevant consideration in deciding whether to 
hold a focus group/demonstration session in the 
near future has to do with the momentum and sense 
of community that's been developing in the 
planning group. It's been wonderful to watch it 
develop, and I think we should proceed in ways 
that build on it and nurture it. Anything that 
undercuts it would be unfortunate. What, if 
anything, that means concretely I'm not sure, but 
I do think it's a consideration to be borne in 
mind. 



As noted above, based on our meetings and my 
recent conversations with some of you, I'm growing 
clearer about what next steps might look like in 
the area of developing the seminar. What I have 
to say may simply summarize a lot that we've 
discussed; but I'm finding it useful to jot it 
down. Here goes: 

a) Perhaps the next step is to identify a person 
(possibly two) who will be responsible for three 
major challenges: 

i) guided by the seminar's major purposes, 
translating the general curriculum idea into a 
sequence of learning experiences, each tied to 
particular readings and to an appropriate teacher. 
This work would be done by this individual with 
the help of a committee made up of myself and/or 
Nessa and a couple of members of the planning 
committee that's been involved in this process. 

ii)One way for this committee to work would be as 
follows: to begin by breaking down the general 
curriculum idea into a set of discrete themes, 
spread over the two year period; and then to 
contact appropriate individuals who can help give 
further guidance concerning how to handle 
particular topics in a meaningful way. If, for 
example, we want to organize 4 sessions around 
"powerful educational ideas", perhaps as part of 
the planning, we would contact individuals, e.g. 
Gail Dorph, others in CIJE's universe, or people 
outside our immediate network, to identify what 
some particularly powerful and pertinent ideas 
might be, and we could then proceed, with the help 
of these outside resources, to choose from among 
them, to decide what outcomes are appropriate, how 
to curricularize the themes, and to figure out who 
would be best equipped to teach them. 

iii) recruiting the appropriate teachers for the 
different units, readying them for teaching 
members of this group, and helping them to develop 
a curriculum that reflects the seminar's major 
purposes; 

iv) overseeing the seminar itself over its two 
year period -- which would involve teaching, 
threading together the different sections and 
sections of the seminar together so as to ensure 
integration and the development of a sense of 
community, working with participants between 
sessions, etc. 



b) Ideally, the person overseeing the development 
of the seminar would have, in addition to 
availability, good conceptual skills, good 
teaching skills, a strong knowledge-base in 
Judaica and education, and good interpersonal 
skills. If the right person is not available 
locally, it might be worth bringing someone in 
from the region -- Chicago, Cleveland, 
Minneapolis, Madison. I'm not even sure that NY 
is out of the question -- assuming the person 
could come regularly and good, via phone and 
email, be involved with participants between 
sessions. 

I hope this is helpful. I am sending it to you 
(rather than to other members of the committee) 
because I have your email address. I have a fax 
number for Louise, so will fax her the same 
information. I hope the two of you will share 
these thoughts with other members of the group, 
apologizing to them on my behalf for my not 
getting them copies as well. Were their addresses 
handy, or if I had more time, I surely would have. 
Finally, though I am hopeful that these ideas may 
prove helpful in your conversation,you should all 
feel entirely free to disregard them. 

All the best. 

PS If one or both of you feel that this input from 
me will not be helpful at this stage, you should 
feel free to ignore it. 





CONCEPTUALIZATION OF MILWAUKEE LEADERSHIP DEVELOPMENT SEMINAR 
October 1996 

AIM: provide lay leaders of Jewish education in Milwaukee with a 
sequence of personally rewarding experiences that will deepen 
their understanding of their challenges, that will enhance their 
ability to address those challenges thoughtfully and effectively, 
and that will build among them a sense of collegiality that 
forwards their shared and individual educational agendas. 

DURATION: Approximately 16 monthly sessions spread out over a two 
xear period. 

FORMAT: Opportunities to wrestle with powerful Jewish ideas 
drawn from classical and recent Jewish sources, powerful ideas 
about education, and powerful ideas about leadership. Organized 
around several critical themes, substantially grounded in 
concerns of participants. 

Examination of each critical theme includes the following 
elements: identifying participants' pre-existing ideas and 
concerns; powerful Jewish and other ideas .that illuminate the 
issue; the practical implications of these ideas for the work of 
leaders; skills needed to handle the issue more effectively. 

Seminar includes an experiential dimension (for example, field 
trips to sites of excellence), a personal dimension (that is, 
opportunities to use participants' own past educational and 
leadership experiences as vehicles of serious learning), and 
opportunities to analyze true-to-life or actual cases that 
capture challenging situations that leaders face. 

THE SUGGESTED FRAMEWORK: The table of contents/list of topics 
summarized below (See next page) reflects various conversations 
with the planning team. It is intended as a rough framework to 
guide next steps and to be revised and refined as the effort 
proceeds. 



SUGGESTED TOPICS 

LEADING JEWISHLY 

Dr. Danny Pek~rsk~ 
Nessa Rapopor t 

Images of leadership: Different understandings of the 
nature and tasks of leadership and of the leader's 
relationship to his/her community. 

Jewish texts and ideas in the leader's work; 
sanctioning the leader's right to speak in a Jewish 
voice 

Critical Leadership challenges: Wearing the community 
hat, building support for innovation, resistance, 
factionalism, responsible delegation, succession. 

Ethical dilemmas of leadership (for example, honoring 
the individual vs. the needs of the group). 

Visionary ideals: what does our tradition tell us about 
the ideals that should inform the leader's efforts. 

In the footsteps of Solomon: Perspectives and criteria 
- some basics of thoughtful deliberation over 
educational priorities and policies. 

Lay Leaders working with other leaders (rabbis and 
educational professionals): tensions, opportunities, 
division of labor. 

VISIONS OF COMMUNITY 

Powerful visions of a thriving Jewish community and the 
implications of each for education and leadership. 

Visions of tomorrow and our work today: what would a 
revitalized American Jewish community look like, and 
how will our answer to this question shape the work of 
leading. 

EDUCATIONAL EXCELLENCE 

Powerful ideas (from Jewish and general sources) about 
the conditions of quality education. 

Images of excellent educational institutions - and what 
makes them so! 

Reaching for excellence: educational innovation -
opportunities and cautions. 
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time. It is not enough that certain materials and methods 
hZJve proved effective with other individuals at other times. 
There must be a reason for thinking that they will func­
tio n in generating ao experience that has educative quality 
wi tb particular individuals at a particular time. 

It is oo reflect io n upon the nutritive quality of beefsteak 
that it is not fed to infants. It is not an invidious reflection 
upon trigonometry that we do not teach it in the first or 
fifth grade of school. It is not the subject per se that is 
educative or that is conducive to growth. There is no 
subject that is in and of itself, or without regard to the 
stage of growth attained by the learner, such that inherent 
educational value can be attributed to it. Failure to take 
into account adaptation to the needs and capacities of 
individuals was the source of the idea that certain subjects 
and certain methods are intrinsically cultural or intrin­
sically good for mental discipline. There is no such 
thing as educational value in the abstract. The notion 
tbat some subjects and methods and that acquaintance 
with certain facts and truths possess educational value 
in and of themselves is the reason why traditional edu­
cation reduced the material of education so largely to 
a diet of predigested materials. According to this notion, 
it was enough to regulate the quantity and difficulty of 
the. material provided, in a scheme of quantitative grading, 
from month to month and from year to year. Other­
wise a pupil was expected to take it in the doses that 
were prescribed from without. If th'e pupil left it in­
stead of taking it, i£ be engaged in physical truancy, 
::>r . in the mental truancy of mind-wandering and finally 
':l uilt up an emotional revulsion against the subject, he 
was held to be at fault. No question was raised as to 
whether the trouble might not lie in the subject-matter or 

" n the way in which it was offered. The principle of intcr-
1ctic i1 makes it clear that failure of adaptation of material 
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to needs and capacities of individu als may cause . c\ D ex­
perience to be non-educative quite as muc? as failure of 
an individual to adapt himself to the mate rial. 

The principle of continuity in its educational applica ­
tion means, nevertheless, that the future has to be taken 
into account at every stage of the educa tional process. This 
idea is easily misunderstood and is bad ly distorte?. in _ , 
traditional education] ~ .is, that by acqumng ~ 
c@ain skills and~ learning certain sub_j_ec ts whi.c~1d 
be needed later (perhaps in college or perhaps 10 adult 
life) pupils are as a matter of course made ready for the 
needs and circumstances of the future. Now "pr..:rar~­
tion" is a treacherous idea. In a certain sense every expen­
eiice-should do something to prepare a person for later 
experiences of a deeper and more ex,ra~s ive qu ality. T~at 
is the very meaning of growth, contrnu1ty, reconstrucllon 
of experience. But it _ is a mistake to suppose~e 
acquisition of a certain amount of aritlimelic, geo~ap~, 
history, etc., ~icb is taught and studied be~ause It may 
be useful at some time in the future, bas this effect, and 
it is a mistake to suppose that acqu1s1tinn-01sk.iUs in 
reading and figuri'ng will automatically coos ti tut~ _prepara-
tion for their right and effective use under cond1t1on.s very 
unlike those in which they were acquired. . 

Almost everyone has had occasion to look back upon 
his school days and wonder what bas become of the 
knowledge he was supposed to have amassed d.uring ~is 
years of schooling, and why it is that ~he_ tecbrucaJ skills 
he acquired have to be learned over agarn Ln chang~d form 
in order to stand him in good stead. Indeed, be 1s lucky 
wbo does not find that in order to make progress , in orde r 
to go ahead intellectuaUy, be does not have to_ unlearn 
much of what he learned in school. These qu est1oos can­
not be disposed of by saying th at the subjects were not 
actually learned, for they were learned at least suffic iently 

I• 
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lo eo::ible a pupil lo pass exam inations in th em. One 
trouble is t.b at th e subject-ma tter io question was learned 
in isolation; it was put, as it were, in a water-tight com­
partment. Wbeo the question is asked, then, what has 
become of it, where bas it gone to, the right answer is 
that it is still there io the special compartment in which 
it was origi □ aUy stowed away . If exactly the same con­
diuoos recurred as those uo der wruch it was acquired, it 
v-,,o uld . also recur ~nd be ava il able. ~ _ w~~ segregated 
when 1t was acquued aod hence is so disconnected from -----,--,-_ __:_, __ -,-_ __ ---,,---_______ __:~ 

the rest of expen~nce that it is not available under the 
actua l conditions of life. It is contrary to the laws of l 
experie □ ce t.b_at learning of trus kind, no matter how thor­
oughly eograLDed at the time, should give genuine prep­
aration. 

Nor does failure i.n preparation end at this point. Per­
haps the greatest of aU pedagogical fallacies is the notion 
:hat a pers?n learns only the particular thing he is study­
mg at the tune. CoUateral learning in tbe way of formation 
of eoduriog attitudes, of Likes and dislikes, may be and 
often i~ much more important than the spelling lesson or 
lesson in geography or history that is learned. For these 
attitudes are fund amentally what count in the future. The 
most importan t attitude tha t can be formed is that of desire 
to go on Jea rni..o g. If impetus io this direction is weakened 
•□ stead of bei..og i..otcnsi6ed, something rr.uch more than 
mere lack of ~reparation takes place. The pupil is actually 
robbed of nati ve capacities which otherwise would enable 
bim to cope with the circums ta~ces that be meets in the 
coUJsc of b..i s We. \Ve often see persons who have bad 
1 ttle schooli □ g aod in whose case the absence of set 
schooling pro ves to be a positive asset. They have at least 
retained th~ir nativ~ common sense and power of judg­
ment, and its exercise in the actual conditions of living 

• h2s given them the precious gift of ability to learn from 
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the experiences they have. What avail is it to win pre­
scribed amounts of information about geography and his­
tory, to win ability to read and write, if in the process the 
individual loses his own soul: loses his appreciation of 
things worth while, of the values to which these things 
are relative; if he loses desire to apply what he has learned 
and, above all, loses the ability to extract meaning from 
his future experiences as they occur? 

What, then, is the true meaning of preparation in the 
educational scheme? In the first place, it means that a 
person, young or old, gets out of his present C:~~r~q_ce 
all that there is in it forhimaCtbetirne in wh(ch he has it. 

--···•· .. •-··--·---·· - ·-----·--- ··-·- ·-·-· --·.L- ·-'C' Wh'en-preparation is made the controlling end, tuen toe 
_p.otentialities of the present are sacrtficed to a ~~p~s.1_~?~~ 
-~_ture~ Wlien-·ihis· happens:··ilie·ichial • p·reparation for the 
future is missed or distorted.fr'he ideal of using the present 
simply to get ready for the future contradicts · itself. It 
omits, and even shuts out, the very conditions by which a 
person can be prepared for his future. We always live at 
the time we live and not at some other time, and only by 
extracting at each present time the full meaning of each 
present experience are we prepared for doing the same 
thing in the future. This is the onJy preparation which in 
the long run amounts to anythi□§J 

All this means that attentive care must be devoted to 
the conditions which give each present experience a worth­
while meaning. Instead of inferring that it doesn't make 
much difference what the present experience is as long 
as it is enjoyed, the conclusion is the exact opposite. Here 
is another matter where it is easy to react from one 
extreme to the other. Because traditional schools tended 
to sacrifice the present to a remote an·d more or less 
unknown future, therefore it comes to be believed that the 
educator has little . responsibility for the kind of present 
experiences the young undergo. But the relation of the 
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II. THE PARTICULAR WAY 

R
bbi Baer of Radoshitz once said to his teacher, 

r the 'Seer' of Lublin: 'Show me one general 
way to the service of God.' 

The zaddik replied: 'It is impossible to tell men 
what way they should take. For one way to serve God 

is through learning, another through prayer, another 
through fasting, and still another through eating. 

-.Everyone should carefully observe what way his heart 
draws him to, and then choose this way with all his 

strength.' . . . 
In the first place, this story tells us something about 

our relationship to such genuine service as was per­

formed by others before us. We are to -revere it and 

learn from it, but we are not to imitate it. The great 

and holy deeds done by others are examples for us, 
since they show, in a concrete manner, what greamess 
and holiness is, but they arc not models which we 
should copy. However small our achievements may be 
in comparison with chose of our forefathers, they have 
their real value in that we bring them about in our 
own way and by our own efforts. 

The maggid1 of Zlotchov2 was asked by a hasid: 
'We are told: "Everyone in Israel is in duty bound to 

say: When will my work approach the works of my 
fathers, Abraham, Isaac and Jacob?" How are we to 

understand this? How could we ever venture to think 
that we could do what our fathers did?' 

1 i.e., preacher. 1 Town in Eastern Galici:i. 
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THE PARTICULAR WAY 

The rabbi cxpound(.'d: 'Just as our fathers founded 

new Vv'ays of serving, each a new service :-iccorJing tn 

his character: one the service of love, the other that of 
stern justice, the third that ofbc:iuty, so each one ofus 
in his own way shall ·,devise something new in the 
light of teachings and of service, and do wh:it has not 
yet bcc:n done.' 

Every person born into this world represcnts .so111c­
thing new, something th:it never existed before, some­
thing original :md unique. 'It is the duty of every 
person in Isr:iel to know and consider that he is unique 
in the world in his particular char:icter and that there 

has never been anyone like him in the world, for if 
there h:id bec:n someone like·· him, there would have 

been no need for him to be in the world. Every single 
man is a new thing in the world, :ind is called upon 
to fulfil his particularity in this world. for verily : th .,t 
chis is not done, is the reason why the coming of the 
Messiah is dclayecl.' Every man's for l' most t:isk is the 
actualization of his unique, unpreccJrnted ;inJ never­
recurring potentialities, and not the repetition of some­
thing that another, and be it even the greatest, h:is 
already :ichicved. 

The wise Rabbi Bunam once said· in old age, when 
he had already grown blind: 'I should not like to 

change places with our father Abraham! What good 

would it do God if Abraham became like blind 

Bunam, and blind Bunam became like Abraham? 

Rather than have this happen, I think I shall try to 
become a little more myself.' 

16 



THE PARTICULAR WAY 

The s:une i<lea was expressed with even greater prcg-
11:111cy by Rabbi Zusya when he said, a shore while 
bl·forc his death: 'In the world to come I shall not be 
:iskc<l : "Why were you not Moses?" l shall be :-1ske<l: 
"Why were yo u not Zusya?" ' 

We :ire here confronted with a doctrine which is 
based on the foct chat men are essentially unlike one 
Jllother, :rn<l which therefore docs not aim at making 
them alike. All men have access to God, but each man 
l1JS a different access. Mankind's great chance lies pre­
cisely in the unlikeness of men, in the unlikeness of 
their qualities and inclinations. God's all-inclusiveness 
m:mifcsts itself in the infinite multiplicity of the ways 
that lead to him, each of which is open to one man. 
Whrn so.me disciples of a deceased zaddik came w the 
'Seer' of Lublin and expressed surprise at the fact chat 
his customs were different from chose of their lace 
111asccr, the ' Seer' exclaimed: 'What sort of God 
woulJ chat be who has only one way in which he can 
be served!' 13uc by the fact that each man, starting from 
his p:ircicular place and in a manner dctcnnined 
by his particular nature, is able to reach God, God 
can be reached by mankind as such, through its mul­
tiple advance by all chose different ways. 

God docs not say: 'This way leads to me and that 
docs not', but he say's: 'Whatever you do may be a 
way to me, provided you do it in such a manner that 
it leads you co me.' Due what it is that can and shall be 
done by just chis person and no other, can be revealed 
co him only in himself. In this matter, as I said before 
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it would only be misleading to study the achievements 
of another man and endeavour to eqt1al him; for in 
so doing, a man would miss precisely what he and he 
alone is called upon to do. The Baal-Shcm1 said: 
'Every man should behave according to his "rung". 
If he does not, ifhc seizes the "rung" of a fellow-man 
and abandons his owtl, he will actualize neither the 
one nor the other.' Thus, the way by which a man 
can reach God is ·revealed to him only through the 
knowledgc.: of his own being, the knowledge of his 
essential quality' and inclination. 'Everyone has in him 

• something precious that is in no one else.' But this pre­
cious something in a man is revealed to him only if he 
truly perceives his strongest feeling, his central wish, 
that in him which stirs his inmost being. 

Of course, in many cases, a man knows this his 
strongest feeling only in the shape of a particular pas­
sion, of the 'Evil Urge' which seeks co lead him astray. 
Naturally, a man's most powerful desire, in seeking 
satisfaction, rushes in the first instance at objects which 
lie across 'his path. It is necessary, therefore, that the 
power of even this feeling, of even this impulse, be 
diverted from the casual to the essential, and from the 
relative to the absolute. Thus a man finds his way. 

A zaddik once said: 'At the end of Ecclesiastes we 
read: "At the end of the matter, the whole is heard: 
Fear God." Whatever matter you follow to its end, 
there, at the end, you will hear one thing: "Fear God" , 

1 i.e., Master of the Name ( of God). So the founder of Hasidism, 
R:ibbi lsuel ben Eliezer (1700-I76o), was surnamed. 
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Cl • lead Community Initiatives 
for Jewish Education 

Commission Co-Chairs 
Jane Gellman 

MEMORANDUM 
Louise Stein 

Project Director DATE: August 30, 1996 
Dr. Ruth Cohen 

TO: Jim Zucker, Jeanette Peckerman, Chip Mann, Mitch 
Moser, Jody Kaufman Loewenstein, Marci Taxman, Jane 
Gellman and Louise Stein 

FROM: Ruth Cohen 

SUBJECT: Next Leadership Development Action Team Meeting 

Just a reminder that our next meeting will be held on Monday, 
September 9, 1996, from 5:00-9:00 P.M. The location for this 
meeting has been changed - we will now be meeting at Louise 
Stein's home, 2510 West Dean Road (Brown Deer Road to Range 
Line Road (south), turn left on Dean Road and left on first street 
(Dean Lane?). 

A Kosher dinner will be served. 

/map 

cc: Dr. Danny Pekarsky 
Nessa Rapoport 

A planning process of the Milwaukee Jewish Federation, in partnership with the Council for Initiatives in Jewish Education, 
leading to systemic change in Jewish education. 

1360 North Prospect A venue • Milwaukee, Wisconsin 53202-3094 • 414-271-8338 • FAX 414-271-7081 
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Leadership Development for Jewish Education 

Milwaukee: 10/31/96 

Leadership for Our Day: 

Finding Our Way: pp. 3-14. 
The Way (!/Man: pp. 15-18; p. 29. 

"Everyone must have two pockets, so that he can reach into the one or the other, according to his 
needs. In his right pocket are to be the words: 'For my sake was the world ·created.'' and in his 
left: 'I am dust and ashes."' (Quoted in Martin Buber, Ten Rungs: Hasidic Sayings (Schocken 
Books), p. 106. 

Leadership on Behalf of Learning: 

"The study of Torah ranks above the building of the Temple; the study of Torah ranks above 
honoring father and mother; the study of Torah ranks above the saving of lives; Torah ranks 
above priesthood and royalty." (B. Meg. 16b; B. Er. 63B; Avot 6:6) • 

"Rabbi Simeon said: "There are three crowns: the crown of Torah; the crown of priesthood; and 
.the crown ofroyalty. But greater than all of these is the crown of a good name." (Avot 4:13) 

What does the conflict between these two passages signify about leadership? 

Communal Responsibility and Pluralism: 

"Rabbi Joshua ben Levi said: "When a man walks on the highway, a company of angels goes 
before him announcing, 'Make way for the image of the Holy One, blessed be He.''' (M'Teh. 
17:8; Det. R. 4:4) 

"Ben A:z:za used to say: 'Despise no man and consider nothing as impossible, for there is not a 
man who has not his hour and not a thing that has not its place."' (Avot 4:3) 

.. No punishment may be imposed unless a warning preceded it.'' (B. Yoma 81a; Sff. Deut. 173) 

How can we see the divine image within each of the many conflicting, contentious voices in a 
community? How can we move an agenda forward while granting each perons "his hour and 
place"? If we are forced to make tough decisions, what might it mean to precede them by «a 
warning"? • 

·Finding Our Way, pp. 136-158. 
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Sustaining Large Vision in the face of Daily Decision-making: 

Inevitably, there is tension between the large vision that inspires people to give their wisdom and 
time to the community and the substance at most meetings of what must be debated and decided 
upon (alloqations, recruitment, benefits, parking spaces, logistics). There may even be tensfon 
between studying "large Jewish ideas" and acquiring the managerial skills to exercise sound 
leadership.· 

.This tension may correspond to debates among commentators between the importance of study 
and the importance of practice, which we could study. 

"Pedagogic Content Knowledge" 

This influential concept in general education distinguishes between learning a subject as a 
student, "for its own sake," and learning it for the sake of teaching it. It postulates that the student 
who learns in order to teach must learn in a different way. 

Might that not be true of Jewish leadership as well? In order to "lead Jewishly," perhaps Jewish 
texts must be studied differently than if they were studied "for their own sake." 

On Leadership vs. Management 

Dr. Terrence Deal has written extensively on "The Four Frames" of organizations: 

1. The structural frame, which emphasizes productivity, clarity of goals, and coordination in the 
organization. 

2. The human resources frame, which highlights the importance of needs and motives, and 
.therefore stresses the creation of a trusting, caring work environment, participation and decision­
making. 

3. The political frame, which points out the limits of authority. the scarcity of resources, and the 
inevitable jockeying for power. Goals emerge from bargaining and compromise among 
competing interests rather thart from rational analysis at the top. 

4. Toe symbolic frame, which centers attention on symbols, meaning and faith. Every human 
organization creates symbols to cultivate commitment, hope and loyalty. Stories, metaphors, 
ritual, ceremony, and play make the organiz.a.tion become a way oflife rather than merely a place 
to work. 

Leaders, too, have frame orientations. Typically, people prefer one over the other. Helping people 
reftame a situation usually allows new, more effective ways to deal with highly perplexing 

situations. 

£00 'd 9119' Z£S : 13! 



Deal and his partner, Lee G. Bolman, have studied many kinds ofleaders, in business, higher 
education and health care; they have also studied school principals. Principals, particularly in the 
U.S., show a strong preference for the human resource and structural frames, in that order. 

How all leaders think about their work is related to how well they perform. The structural frame 
dominates ratings of effectiveness as a manager, while the symbolic frame dominates ratings of 
leadership effectiveness. Successful leadership depends on the ability to apply multiple frames to 
complex situations and de<;isions. (Extracted from "Everyday Epistemology in School 
LeadersMp: Patterns and Prospects," April 1992.) 

Lay-Professional Partnership 

CIJE is currently developing a two-day institute to take place in January 1997 for lay and 
educational leaders involved in Jewish schools or federations commited to Jewish education. 
That curriculwn will be available to us--as will feedback from the institute itself. 

A Community of Leaders 

"An underlying message in Teny Deal's theme of the importance of the symbolic, cultural and 
political aspects of leadership is bmlding a community of leaders. We cannot raise the stakes and 
quality of Jewish education according to functions: We cannot make a difference by focusing 
only on principals, bureau directors, or community leaders. Rather, we must create the conditions 
to enable teachers, principals, parents and lay people to come together to forge the way in Jewish 
education." (Ellen Goldring, comments at the CUE Board Seminar, Oct. 5, 1994.) 

The Goals of Jewish Education 

"Our goal should be to make it possible for every Jewish person, child or adult, to be exposed to 
the mystery and romance of Jewish history, to the enthralling insights and special sensitivities of 
Jewish thought, to the sanctity and symbolism of Jewish existsence, and to the power and 
profundity. of Jewish faith.;, (Professor Isadore Twersky, A Time to Act.) • 
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INTRODUCTION 

FROM LIFE TO TEXT, 
FROM TEXT TO LIFE 

We open a book and look at the writing. The page stands before 
m: black figures on white paper, squiggles a1id lines, lifeless, inert. 
But of course we know it isn't like that at all. Opcc1 a page of 
Jap:mesc and for most of us that will be true. We'll look at dead 
Jcttcrs on the page . .But in a la11gu~gc \Ve kno\.v, -:is soo11 3s the 
cover is opened, we arc reading. Indeed, we arc reading before 
we are even aware we arc reading. Since leaving childhood, for 
the majority of us reading is as n:it11ral :is breathing the air. 

c::::, 
<-:> 
:-3 

I .. _, 
<.,O 
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°"' -c::: 
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c.. 
l:r:J 

-l:r:J 
c:--Reading is a living process . Ir almost seems to happen /(l us. h's 

only in watching a child struggle with tl1c alphabet or in pushing ~ 
ourselves to decipher a foreign tongue that we remember ::i time ..,_, 
in whkh reading vvas less a part of us th;in it is now. But there is ~ 

°"' a danger iu this as well. Words wash over us. Tlfr>Usauds of words 
every day. When do words begin to lose their impact? ln what 
way docs reading stilJ affect our lives? How docs reading define 
who we arc? As a Hasidic story has it, the question is 11ot how 
many times 011c has been through the Talmud, bHt ho\v nmch of 
the Talmud has been through you! 

The connection between die words we might read and the lives 
we are living is the concern of this book . But I am talking about 
reading a very specific type of book here, those works which 
comprise the literature that the Jewish tradition cal1s Torah. -o 
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"Tor::ih" is a multifaceted term in the l1istory of Judaism, for it 
means not only the Bible, but also co1nmentarics 01\ the Bible, 
legal codes and compendiums, mystical and philosophical works, 
commentaries on com mentarics, alld other texts as well. 

These texts arc linked by webs of interpretation, by readings 
which exp:md and develop across time and space. Each generation 
rereads Torah in the light of its own experience and rethinks the 
meaning of these texts for the world in wbich it lives. In the same 
way, individuals find their O\.Vn path into the sources aud read the 
words in ways that speak most directly to their own situation. 
Jewish mystics expressed this idea ·by sayi11g that there arc thou­
sands of aspects and meanings in the Torah and that each individ­
ml soul has its own particular ,va y o[ underst,mdiug the sacred 
words. 1 

I take this idea to mean th:it the texts of the Jewish tradition 
have the potential lo speak quite personally to anyone, and J re­
member quite clcarl y my own discovcq• of the way that a text of 
Torah might speak to the concerns in a person's life. As a teenager 

. years ago, I was studyi11g a midrashic work-011e of the ,111cic-nt 
rabbinic te . ..:ts th:it interpret the llilJlc-with a tc::icher and a group 
of friends. We c::ime upon a little homily based on the verse Gen­
esis 37: I, " And Jacob cf wcl led. , . . '' The text reads like th is: 

At the time rhat right.:ous people "dwell" h1 tranqllility and wish to 
dwell in tranquility, Satan comes and accuses them sayi11g, "It's not 
enough that tbe world- to-come is appointed for them-they · also 
\Vish to dwell in ·tr.anquility i11 this world too!" You should know 
rbat rhis is so-our father Jacob, · bccatise • Jie ,vishcd to dwell in 
1ra11quility in this world was attacked by the tTollblcs he had con­
ceming Joscph .... " 

{Genesis Rabbah 84:3) 

Jacob tried ro d\•.rcll in tranquility, this interpretation claims, 
but he should have realized that such peace is denjed to the truly 
righteous. All the trlals he suffered with his son Joseph- the son 
whom he thought 1ml died, the son sold into sl:ivery and 1osl to 
the family for many years-all this is meant to teach us about the 
suffering that the righteous must endure in thi-s world. 
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What was it about this text that spoke so powcrfull y to me 
back then? To me it had something to do with the sad realization 
that the righteous people in the world cannot-as Jacob tried to 
do-escape their tr:igic fate. That being righteous means bcu 1g 
involved in tlic world _and not hiding from it "in tranquility." 
That the big questions of life an<l death arc not simple ones to 
answer. 

There was also much in this text 1ha1 didn't interest me-the 
issue of Satan, the question of a world-to-come- but the heart of 
the midrash was what mattered more; these other points seemed 
iri:clcvant. [t may have been the times I was living in: Tbe heroes 
of the civil rights movement and the death of John F. Kc1mcdy 
surd y had an influC!Ilce on the way 1 found meaning in the texts 1 
encounLcrcd. Dut what cat1sed that powerful sc11sc of engagement 
is of little consequence. For wh~tcvcr reason, what that one eve­
ning t,mght me was the possibility of co1mcctiou between tcxl 

and life. 
The relationship of texl and lif c is an issue that h::is troubled 

many thinkers a11d none has writte11 more eloquently ~bm1t it than 
the great German-Jewish ph.ilosophcr fr;mz _Rosenzweig. Speak­
ing seventy years ago, rloscnnvcig addressed the <1ucsLio11 of the 
meaning of Jcwilih st11dy in a modern -world . We live in new 

: time~, Rosenzweig asserted, and "the old form of maintaining the 
relationship between Jifc and tlie Book" wilJ no longer wo1·k. 
Unlike our ancestors, we must discover a new way of Jewish 

learning: 

It is a lc:amiug in reverse mtlcr, A l.:ami11g that 110 longer starts fron; 
the Torah and le.-ads into life, but the 01her way round: from life, 
from a world that knows 1101hi11g of the L:iw, or prete11ds to know 
nothiug, back to the Tor:ih. Tliar is the sign oflhc 1in~.1 

Rosenzv,,1eig saw the need for this ne\v appro::ich because he 
understood very wdl the fruits of modernity a11d hoth the positive 
:md negative cottsequcnccs of Jewish emancip:ition. Entering lhc 
mainstream of Westem culture :ind society, the modern Jew now 
"finds his sp.iritual alld intellectual l1omc: outside the Jewish 
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FINDING OUR WAY 

world." 3 The cliallcnge tod.ay, Rosenzweig claimed, ,vas "findjng 
the way back into the heart of our life"~ through Jev,,js!i learning. 

Almost three-quarters of a century later these words still strike 
home. The dissociation of Jews from tradition and traditional 
learning is no less true than it 1,vas in Rosenzweig's time; possibly 
the alie11a.tion today is even more profound. And this despite a 
recent rcvitaliz.ation of Orthodoxy ju Amerka. Eut what docs it 
really mean to move in Rosem:.\.vcig's "reverse order"? What docs 
it mean to go from life to text? 
_ But then perhaps he had it wrong. Or at auy r;ite, not quite 

nght. Perhaps the process is more complicated than the phr.ise 
"from Jife to text" makes it sound. For just as surely as "life" 
determines the concerns that call out for "text," die "Book," as 
Rosenzweig put it, esra bJishes the Janguage in which those con­
cerns are voiced and the categories by which they arc understood .. 
In other words, we may start witl1 our Jives in order to help us 
understand our books, but what we n:ad and study will in turn 
redefine the ways we sec our lives. Text and Hfe, in that case, are 
intertwined in :i complex dance; we bold up the mirror of \'Vords 
and fi11d it reflecting the story of our li vcs; we understand each­
the books we read and the lives we lead-in the light of the other, 
Thus, after rcadiug that midrash about Jacob, [ could never again 
think that a righteous perso11 could escape from engagement in 
the concerns of tl1c world. And understandings deepen with time 
and reflection. 

Like RosenZ\'vcig we arc talking here ab_out Torah, . works 
• which in addition to their i11hercnt personal interest are the sacr~d 
books of a people. This js a ·library, i11 other words, rooted in a 
context, and if that fact is ignored, one misses an essc11tial point. 
For throughout most of Jewish history the texts Jews called Torah 
defined :i world of real lives and national hopes. This was a com­
munity whose existence was defined by sacred langn:ig~, a com­
munity that was required by Scripture to see itself as a "holy 
people.". Of c~urse, Jike all human beings rhey had their failings 
aloug with their dreams. The g:ip between reality and aspiratio 11 , 
betv.,een what they wa11tcd to be and the foarguable facts of tjie 
human condition, is spanned b)• dte bridge of meanings found in 
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these books. These books were meant to help them make sense of 
their hvcs, both as 111dividua1Jews and as a nation. 

What Rosenzweig was trying to address w as the world of mod­
ernity and its effect on our rcJationship to Torah, a question that 
will reappear iu many chapters of this book. 011cc upon a time, 
he says, in the intact 1,vorld of medieval Jewry the connection 
between text and life was clear and the rmtliCJrit)' of the classic 
sources to influence, indeed to determine, ti1e desliny of one's life 
was beyond question. Ent here we now stand, no longer part of 
that reality, confronted by a now unfamjliar literature o_L1ce as 
dose to us as our skii1s. To be sure, Rosenzweig's view may 
romanticize the p:ist. We cannot go back in time; we cannot really 
know what it meant to see the world as our ancestors did. Dut his 
point about the present is dear: What previously defined us as a 
people now both literally and figuratively reads like a foreigu 
language. So what arc we to do about the library? 

For many Jews that decision was made l0t1g ago, perhaps by 
their parents, even by their grandparcn ts . The library is closed; 
the books gather dust; evc11tually, the key gets discarded along 
wit It other mementos of the past. 

But there are other possibi1itics as well. Perhaps-despite the 
difference between our world :mo the world of die past-these 
texts can speak to us too. The question is how to find a way into 
reading them? 

One option is obvjous: We can look at these v,mrks in the way 
that we look at any literature of the past. Like any great literature,. 

• Jewjsh sources arc inteJlectually challcng111g, and the excitement 
of reading is its own pleasure. Thus, Israel Schcfficr, a leading 
phjlosophcr of education, rightly points out a fact that we have all 
experienced: lntcllcctua.l enterprise bas its own powerful ewofic111<1{ 

content that cannot be underestimated. 5 Some contemporJry ed­
ucational thinkers have argued that there is a dichotomy between 
two approaches to lcarning-"cognitive" experiences versus "af­
foctivc" experiences. The former are seen to be matters of the 
intellect; the lartcr occupy the rca!m of the emotions. But, as 
Scheffier shows, such a polarity is misleading~ it overly simplifies 
a complex matter. 
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FINDING OUR WAY 

When Scheffler speaks about emotions tha·t c.1.11 occur during a 
scientific inquiry-such as "the joy of verification" aud "the feel­
ing of surprise"-we can appreciate the .. affective" dimension of 
such "cognitive" experiences. Indeed, ps)•chologicai research 
about infant development suggests that the connection between 
Je:uning and emotion is with us from the earJiest days of our 
lives." The demanding work of Jewish study clearly offers these 
powerful emotional rewards too. Like the disciple learning the art 
of Zen .1rchery or the musician struggling with a Bach fugue, wc 
arc involved in the pleasure oflcaming a difficult lhing. 

When we read and sludy jc\vish texts, we :arc involved in an­
other task as ·wclJ: an attempt to understand those who came 
before Lis. What did the rabbis of the past believe :ind care about? 
What did the Jews of the Middle Ages feel as they wrote their 
poetry and philosophy? Why did the Hasidim of the eighteenth 
century need to create their own religious path? We can study the 
Jewish classics in the mamu:r that we read the Greeks, the Ro­
mans, the ancient Chinese, and that would be fine. Exec.pt for us 
there is something different here too, something bcyoi1d an iu­
quiry into history. These, after all, are our predecessors. We trace 
these works the way we folJow the lines 011 a family tree. r l is 
where we come from. And like a relative one may not kuow very 
well, may be meeting for the first time in fact, ,,,.,e feel a ki11d of 
obligation lo pause a moment to see who this member of the 
family really is. Jn that sense to study these texts js a debt we feel 
v;,e owe to our ·anccstcrs and our collective past. . 

But that too is not enough. ( believe that anyone wh~ studies 
the works of the Jewish past must begin with a kind of faith 
assumption. It may differ from that of our ancestors, but it is 
serious nonetheless. Simply put, it is this: We believe that there 
is, to use an old-fashioned \.vord, 11,frdom to be found in this li­
brary.· 111c texts of tile past an teach us something, can speak to 
our 1ives. This book is an attempt to see the way that these sources 
might do just that. 

Jt seems to me that this "teaching" can occur in two different 
ways. First, there ·are times when we wiII re:1d a text and discover 
""jthin it an idea or insight which 1,ve had simply never thought 
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about before. Perhaps .it's a matter of fi11ding a personal connec­
tion to a text that is well known to us . Or perhaps .it is a new 
djscover}' altogether. But even whcu that docs nol happen, there 
is a second way that a text an gh•e us 1111dcrsta11ding-it is a 
reminder of 1h:1t which we knew but had forgotten or put aside. 
Aud it brjngs wjtl1 il the a11thority and weight of an ancient tra­
dition as well, a fact we wiH explore i11 more detail in the first 
chapter of this book. That one's own thollghts arc confirmed or 
supported by an older wisdom can be a powerful anchorage i11 an 
individual's life. 

So we bcgiu with a commitment · to give the texts their due. 
Aud that means wading through some difficult waters- some 
strange vocabuJary and different assumptions, for example. Most 
of all, it will mean patience. In recent years we have heard a good 
deal about the /u,a/ei feslruv,rJi, those people who have "rclurned" 
to Judaism . 7 .But these seekers are lo be found not 0111 y in yeshivot 
for Americans located in Jerusalem. Among m,committcd Jews, 
among synagogue members, among those \'vhose affili:ltion is not 
with synagogues, but in con11m111ity centers :md Jewish Y's, as 
well as among deeply committed and rit,1ally observant Jews, 
there is also tbis kind of secki,1 g. 

What I \Vish to do in this book is to show how the great texts 
of the Jewish tradition can speak to the concerns of contemporary 
life. Thjs book addresses the sitnation of people who Jive in a 
seculu world, but who want to explore tile ways that JL1daism. 
might relate to central issues in their lives, to dilemmas tbat reli­
gion has always tiicd to confront. It tiscs • the resources of the 
Jewish tradition to help people grnpplc with questions of mean­
ing, faith, and religion and it docs that through an exploration of 
some of the essential issues discussed by the classic Jewish sources. 

In each chapter I have tried to discuss a small set of relevant 
texts from traditional literature, reading them and organizing 
them .in an order that reflects a certain· approach to the issue at 
hand. In addition , I have attempted to poinl out something about 
the wa}' one goes about reading such \vork.s, what characterizes 
the literature that we arc looking at, and how the reader might 
examine other sources of a similar sort. Althotfgh l offer a "read-
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ing'' of each particnlar text, I try to distinguish, as best as I :un 
able, between what the text may have meant in its historical con­
text and the way I am looking at it now. 

Of course, the texts d1osc11 reflect, not surprisingly, 111}' own 
personal interests and concerns. The traditional literatme r turn to 
is that whicl, I know the best and which speaks to me the most. 
In particular, the book is weighted tm.vard writings from the for­
mative period of classical Judaism, tbe rabbinic age, ancl espcciaJly 
to\.-..•:ud texts of the type called mid rash. 11 

·Rabbinic Judaism began in the early years of the Conunon· Era 
and prodllced a literature which continues to i11fh1ence Judajsm up 
to our own age. Originally, thi5 was an oral tradition-the teach­
i11gs and sermons of the rabbis were passed on from generation to 
gencrJtion, and the status of these rabbinic teachings was impor­
tant indeed . Thus, 011c rabbinic tradition claimed that the "onl 
Torah" (as this tradition was called) h.1d been given by God to 
Moses on Mount Sinai Jlo11g with the "written Torah." This is a 
pcrplc.xing ick:i bm, :is one contemporary schobr has put it, 
"From the stand point of modern literary studies, this is a dually a 
rather sophisticated insight: a \.Vay of saying that a text contains 
its own potmlial interpretations from the stal't."'J We shall have 
more to say abon t this concept in the c,ext chapter. 

Eventually, these teachi11gs ,vcre edited, org:mized, Jnd written 
down. Therefore, what we today call rabbinic literature represents 
a long oral tradition preceding the written clocumen~. Thus, to 
kno,v th~t a certain statemc11t appears h1 . a sixth-ccntll ry work 
actualJy tells . 11S less th all we niight lhink about the historicaj facts 
surrounding any given statement. Did the ubbi to wl1om a text 
is attributed in fact speak those words? Even thal is difficult to 
determine. But issues of historicity have not been of great mo­
ment in the life of Judaism. What matters more is the tead1ing 
itself. 

Rabbi11 ic litcratu re is made up of a number of different kinds of 
genres. Ouc fitJds sermons and prayers, stories and parables, laws 
briefly stated ancl lengthy legal debates. One important form of 
this v;ist body of work is midrash. Midrash is the classic Jewish 
literature that seeks to intcrprer Scripture. Midraslt takes many 
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different forms and interpretation may serve a number of pm·­
poses. It may, for one, wish to elucidate law and behavior. Thlls, 
when the rabbis w.isllcd to know what the Dible meant by its 
statement to "remember the S.,bbath day a11d keep it lloly" (Ex­
odus 20:8), they interpreted various verses in the Bible to uudcr­
st:md the comm:mdmcut. The relationship bctweC11 law and 
midrash is made addi1ionaUy complex, however, by llw fact tbat 
we do not know jf the interpretation preceded the pucticc or if a 
practice already in place, say about the Sabbath, evc11tually de­
manded a midrashic '1ustificatio·u" based 111 Torah. • 

This type of midrash-knowu in Hebrew as milfmsfr lurfokJrnf r 
(lrafak'1al1 , literally the "way," being the traditional word for Jew­
ish law)-is only one variety of rext that we encounter. The otber 
major type of midrash is that which s~cks to examine the narra­
Livcs of the Bible, filling in details, teaching theology, spirituality, 
and rel igious principles. That type of 111idr:1sh-111idmJIJ o.s:.~11d11l1 in 
Hebrew (ti~ad,u1, literally "tdliug," is the general term used for 
Jewish literature that is not cxronndiup; lav,•)-alsn rcspomis to the 
biblical text. And both types of 111idrash look at the lJible• with 
enormous care, trying to filld significance in every ,vord, ln every 
slight oddity ofl:mgt1age. Biblical phrases ;ire weighed and co11-

sidercd for meaning; words that we might easily skip over as a 
matter of biblical "style" arc rni11cd for sc:crct significa11cc.'0 To 
the rabbis, therefore, the Dible appears as a monumental code 
waiting to be unlocked. The rabbis were able lo sec the Torah in 
thls fashion -because of their coi1eeption of its .authorsl,ip. For 

' them this documeJlt ~as a 1natter of God's revelation. And every 
word of the Perfect Author required scrutiny. 

There is no single work coiled "The Midrash"; i.nsteJd mid­
rashim (plural) were collected in various works, most of wbich 
were arranged accordi11 g to the order of biblical verses. A midrasl, 
about Abraham, for example, will appeu in the mid rashic work 
Genesis Rabbah, whid1 arranges its interpretation by folluwing 
the book of Ge11csis in almost a verse-by-verse fashion. llut mid­
rashic texts appear in other places as well, most significantly in 
the Talmud. 

There arc two talmuds, the smaller Jcmsalc:m, or Palestinian, 
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I have. by and large, avoided cl10osi1lg texts like these. Certainly, 
there ~re others who can find contemporary significance in these 
writings, but I have stuck with the sources rhat seem to me most 
meaningful, even when they arc provocative. The texts here arc 
not unproblematic, bul the problems thq• raise :ire fmitful ones 
and to my mind there is nothing less interesting than dealing with 
a text from the past simply so we can point out irs supposed 
inadequacies. 

T.:ilmud and the for more significant BJbyloniau Talmud, a work 
edited in the sixth ccutu ry of the Common Era, the product of 
the great Jewish community of Babylonia. The Talmud is 3 mas­
sive and wide-ranging \',,'Ork . Osrensibly organized iuto six large 
thematic "orders" wjthin which arc various "tractates," the Tal­
~nud wi~I often_ juxta_vose various topics and materials in surpris­
rng fas]uon. M1drash1c texts on various biblical verses can seem to 
appear out of nowhere: a story about Jacob's wives Rachel aud 
Leah in the middle of a discussion about prayer; a midrash about 
Abraham in tbe midst of legal debate. Nonetheless, the typical Martin Buber, writing about the mission of education, argued 
features of micirasllic literature will also obtain-careful discus- that through • a nation's education "the generations which arc 
sion of words, pt111s, allusions to other verses as "proof texts," growing up arc made couscious of the great spiritual \•alues whose 
.a11d all the other characteristics of midrashic exploration. source is the origin of their people .... " That much may be 

As I have said, most of the texts used in the following dJapters obvious, but Duber makes anoth.er point as well. Educ;itiou ne-
comc from rabbinic literature, many from the Babylonian Tal- ccssitatcs that "these values are deliberately -..vovcn into the design 
mud, othcl's from midrnsbic collections. And tl1c texts chosen of their lives." 11 L~rniug and reflection, in other words, mnst 
here lean toward the side of .:iggadah rather than halakhah. An- point in two dircctious-roward the past, toward the values at 
other: writer wlrh different interests andabu1t1cs cou!i1c11i6"ai<s'rc~ai1b~on'.on:lr----+--- -th •hat one is as art of a people, but .:ilso toward the 

--~~~~~~-~'::~}" genres 1hat I do not address. The~c here and uow, toward the "design" of our 1ves t ay. 
lS au c-normolJS rjclmess in the- lraditiou ancfTclo-i1□ t- mean to : - - -- - --HOW=Gilll~tradition_b~~\lllOOStood, Buber asks? He secs tluc~ 
imply that the sources I have used arc the only ones relevant, evcu different possibihtics. One approach is what he calls "negative.'' 
to Che topics that I explore. The jmpact of the tradition is "warded otTas neiLl1cr credible, nor 

MY point is that the vast tradition called Torah can be re::id by usable, uor timely." 12 But those who reject the tr.:irlition arc only 
the coutemporary reader in meaningful ways. Therefore, [ h.:ive part of the story. Perhaps even more debilitating is the approach 
given myself the li_bcrty . of looking at other traditjonal sources Duber terms ''fictitions. " In this case 
too, if they seeu.1 particularly relevaut to the issue at hand. The 
great lav,1 code of Maimonides, ·the Mi~hnch Torah, will have a 
role here, and in the chapter on prayer, I turn toward eighteenth­
century Hasidic texts, partially because of the great 1mporta11ce 
that prayer held for Hasidism. 

Finally, I must admit to one final prejudice: Not every text i11 
the traditional litcratme will speak to a coutcm porari' ear. There 
arc rabbinic texts that seem obscure or dated-texts, for ex:unpJc, 
espousing values about the status of women ol' 11011-Jews, that 
represent another historical or sociological reality. And there ::ire 
texts that arc simply dulJ or pedantic. Because my goal here is not 
to construct an inclusive historical survey of traditional literat1uc, 

12 

those who follow it exalt the works and \·alues ofn;1tional traditioll, 
regard them as tlte subject of pride aud piety, and point to 1hcrn witl1 
the mien of collectors and owners, as I hough they were the corona­
tion robes in a museum, not, of course., suitable apparel for a living 
sovel'eign. While they boast ofthcil' tradition, they do uol believe in 
it. They reach it in school but not with the pul'pose of seriously 
integrating it lmo actual life. All that seems necessary ro them is to 
"have" it.U 

It seems to me that a good deal of talk about jl1daism today 
seems to be taken up with this kind of attitude. We take "pride" 
in bciugjewish, in "having" a tradition, even in teaching it to our 
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children, but not because we believe iu it or rcaUy hope to sec it 
have a role in our Ii ves. 

But there is another possibility. It is the situation iu which, as 
Buber sa )'S, "the adherents of the movement open their heart to 
the tide of the elements, absorb and transform what they have 
absorbed in response to the demands of the hour." 1 ◄ That is the 
t:isk before us: to sec in what ways those words on the page can 
come alive, listening to the volcc behind the text as it speaks to 
us, indeed, as it aims to move us toward change. 

-- - - -- ------ -

0 N E 

TRADITION 

When l think about religion, I often imagine a kine.! of intersection 
. where two toads converge. Orte road rcpn."SCIJ (S the world of 

- :_ __ ----- -- 0-wcrfulpersonal experic1:ice, the monte1Jts in which I have (~fr 
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tional "re 1g10us ' settmgs lils.-.rin--a-syn-ag-0gu-c.-or -ar a bollday- • 
celebration, or more mtmdandy when I'm stari11g out the win-
dow or dusti11g the furniture . Jn fact the element of s1111'rise seems -3 

[T] 

to typify these breakthrough moments. One c3n sit m:iny honrs r::-

in a symgoguc and nothing like it might happen . And then all of ~ 
"-" a sudden, you are there. To use the convc11tio11:il Janguagc of rcli-
"-" 

gion, it is the world of the sacred, a moment of holiness . ~ -
And these times do tend to be 111ome11ts . As mud1 as surprise is a-, 

part of them, so too the fleeting quaHty of these experiences is 
typicaJ. We want to hold on to them, but in essence they arc the 
present moment come Sll<lde11ly :alive. And then the present 
passes. Of course, even after the moment itself is gouc, we retain 
it in our memories. It becomes part of u~. For a whik we can 
conjure up a strong echo of the experience itself, but s16wly and 
inexorably it becomes memory or, as people say, "only a 
memory.'' 

Some years ago toward the cud of t11 y gr:mdmothcr's life, my :-o 
c:, 
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r-SBAilCHING 

does not stop at: 'Where att 
'From where · you ha~e got to. 
~his is the wrong kind of heart-

not prompt man to tum, and 

but, by representing turning as 

to a point where it appears to 

impossible and man can go on 
ic pride, the pride of perversity. 

1 

14 

.. 
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' II:, • 'ff 'I 
+rm The ~'7 '' N,n 

~I. T E, ~ARTICULAR WAY 
I I ' I 

Rbbi:Ba~~. ~fJ,f:tadoshitz once said to his teacher, 

the. 'S~ei' ~f Lublin: 'Show me one general 
I : • I• 

way to ~e,,~ervice of God.' 

Th z.addi~ II~p,~ed: 'It is impossible to tell men 

what ay th9y1;h~µld take. For one way to serve God 

is mr ugh le~~' another through prayer, another 

tbro gh fas~ J*nd still another through eating. 

~.Eve one ,shJ~~ ?~refully observe what way his heart 

drawf ~ tcp~ ;:an~ then choose this way with all his 

strength.• . : . : 1 

In fI;e firsti ~~c~~ this story tells us something about 

our relationship ~CJ> such genwne service as w~ per­

formled by 1~~ ~efore us. We are to revere it and 

learn/ from i; :bu~ 1we are not to i~tate it. The great 

and holy . deed$. d<tme by others are examples for us, 

sincrey S~fl, in a concrete manner, what greatness 

and oliness/ i:s~ ipt they arc not • models which we 

sho cop· yJ Ii?o~ever small our achievements may be 
I ' I •' I' 

in c9mparistjn;,wi,ti those of our forefathers, they have 

thei~ real va;I4e ip that we bring them about in our 

ownj way an;d·.by; our own efforts. 

Tre maggi~1 ~f Zlotchovz was asked by a hasid: 

'W are tol4:1 "~,eryone in Israel is in duty bound to 

say: When will WY work approach the works of my 

fatlifs, Ab~111-r Isaac and Jacob?" How are we to 

undf rstand this? ~ow could we ever venture to think 

tbt we couM clo what our fathers did?' 
: 

1 i,e., prea.. 2 Town in Eastern Galicfa. 
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THE PARTICULAR WAY THE PARTICULAR WAY 

The rabbi expounded: 'J mt as our fathers founded The same idea was expressed with even greater preg-
n~w ways of servjng, each a new service according to nancy by Rabbi Zusya when he said, a short while 
lus character: one du., service of love, the other that of before his death: ~In the world to come 1 shall not be 
~tc~justicc, the third that of beauty, so each one of us askecl: ~•Why were you not Moses?" I shall be asked: 
1? his own way shalI devise something new in the "Why were you not Zusya?" 

1 

• • • 

light of teachings and of service-, and do what has not We arc here confronted with a doctrine which 
15 

yet brcn done.' based on the fact that men ~re csscntialty unlike one 
~very person born into this world represents Jome- another, and which therefore docs not aim_ at making 

thing new, something that never existed. before, some- them alike.. All men have access to God, but each man 
thing ~rigjna1 and uniqlle. 1It is the duty of every has a different access. Mankind's great chance lies pTe-
pcrson m Isra~l to_know_ and consider that he is unique cisdy in the unlikeness of men. in the l~n\ik~css of 
111 the wodd m his particnlar character and that there thcit- qualities :ind inclinations. God's aU-mchmveness 
has never been anyone like him in the world, for if m::inifcsts itself in the infinite multiplicity of the ways 

__ _ thc!c ~~~ -~C_!]! _s_o_meone like him, there would have that lead to him. each of which is open to one man. 
··- ~--~ • -- - - .....:....:= -- .- -_ - ,...:_::....:._..,.-~~ - - - - - ~-~isapJGMW~.lfflQ--Z~ -caro-~~ ... L thc;.,_,,~-... c:-a'.:._ ---=' - · -

man is a new thing in the world. and is caUcd n on Sccr•ciLublin andcxpressed surprise· at the fo~t that-
=====~to~_~fu~_IrTififl t1i:r.1s~p~a:=:rit1~c~ui:a::n~t§:y~i§n~tif:. s~w~o~rw.~F~-o~r~v~c~r~i ~y~: ~t~a~t== ~==Fu~s;c~u~s~to~m~s~~we~r;;effrerenr-ffom-t~e=of--=-th(:l[=1at£:.:._-.::..-=..:.-==------ - -

this 1.s n~t done, is.the reason v.;hy the coming of the master, the 'Seer' exclaimed: 
1

What sort of God 
Messiah JS ddaycd. Every man s foremost task ts the would th.at be who has only one way in which he can 
actualization of his unique, unprecedented and never- be served!' But by the fact that each man, starting f~om 
re~urring potentialities, and not the repetition of some- his particular piacc and in a manner cictemun<n 
tlung that another, and be. it even the greatest, has by hls particular _nature, is able to reach Go_d. God 
already achieved. can be reached by mankincl as such, through tts mul-

Thc wise Rabbi Bunam once said- in 0 ]d age, when tiplc advance by a11 those different ways. 
he had already grown blind: 'I should not like to God does not say: 'This way leads to me ancl that 
change rlaccs with ~ur father Abraham! What good docs not', but he says: 'Whatever you do may be a 
would it do God 1f Abraham became like blind way to me, providccl you do it in such a manner that 
Bunam, and bJind .Bunam became Jike Abraham? it leads you to me: .But what it is that can and shall be 
Rather than have this happen, I think l shall try to done by just this pc[son and no other, can hc_[cvcaled 
become a little more myse1C to him only in himself. In this matter, as I said before 
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THE PARTICULAR WAY 

it wo , nly be misleading .to study the achievements 
of an , man and endeavour to equal him; for- in 
so dor·' ~ a man would miss precisely what he and he 
alone • ~ called upon to do. The B~l-Shem1 said: 
'EYjer ~ an sho1.1ld behave according to his "rung0

• 

If1ie 
1 

' not, if he seizes the "rung" of a fellow-man 
and a ·,1 dons his own. he . will actualize neither the 

hhe other.' Thus, the way by which a man 
Ji God is revealed to him only through the 
gc of his own being, the knowledge of his 

,!quality and inclination. 'Everyone has in him 
• g precious that is in no one else.' But this pre­
~ ething in a man is revealed to him only if he 
, ceives his strongest feeling, his central wish, 
.' • m which stirs his inmost being. 

------'n"i'Hf.-u-rs_e_, in many cases, a man knows this his 
t 

stro "t feeling only in the shape of a particular pas-
sio~ ~he 'Evil Urge' which seeks to lead him astray. 
Na , y, a man's most powerful desire, in seeking 
sa: a •~ on, rushes in the first instance at objects which 
lie 1 ~ his path. It is necessary, therefore, that the 
pow pf even this feeling, of even this impulse, be 
di~ , from the casual to the essential, and from the 
rd.an : to the absolute. Thus a man fuels his way. 

A dik. once said: 'At the end of Ecclesiastes we · 
read i !At the end of the· matter, the whole is heard : 
Fear/ \,d." 'Whatever matter you follow to its end, 
ther1, ,, the end, you will hear one thing~ uFear God", 

1 ije ~tcr of the Name (of God). So the founder ofHasidism, 
Rabb" ' el ben .Eliezer (1700-176o), was surnamed. 

18 
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.rING WITH ON.BSELF 

mad: starting; points-not singly 
,nneCtlon. 
Ference is that: .in Hasidism man is 
,bject of exaxr.imation but is called 
himself out'. _-1_! first, a man should 
confiict-situarions between himself 
thing but the effects of conB.ict .. 
n soul; then h~ should try to over .. 
1Bict, so that a.Eerw:i.rds he may go 
en and enter in=o new, transfonned 
:hem. 
ies to avoid th±s decisi,re reversal- _· ' • 
tlt to him inhis~ccustomedrelation-
-by referring him who thus appeals . 
soul, if it is his soul that makes the • 

~ that every ccnflict- involves two ... 
he is expected :o turn his attention · · . 
to his own L"'ltemal conflict, his 

e expected to dr.> the same. But just 
which a man sees himself only as an 
ed with other individu:i..ls, and not 
,n, whose transformation helps to­
marion of the world, contains the 
which hasidic teaching denounces. 

5 is to begin with oneself, and at _ 
n has nothino- in the world to are 
ginning. An; other attitude would _ 
what he is about to begin. weaken 
hlls frustrate the entire bold under- · 

Rabbi • 
'Our 

You c 
se1£ In 
bones 
peace wi 

1 
• 

the whole 
I Howe7., 

confine itsel • 
L ' 

~. conflicts. r·e , 
The quoted 
what the kie 
flict betwf 
the prin91'l 
the prin9pl 
tween me 
what Im~ 
confuses Jnd. 
measure?tth~ 
man,andI, 
able to 
become its s 

I 

foster comli 
until thef c 
but by tlic 

myself, Joi d 
self out. 

But in or 
feat, hem 

I 
elemcnts/o 

I 
I 

tNNING WlTH ONESELF 

taught: 
"S k • 1 '' y: ee peace m your own p ace. 

d peace anywhere save in your own 
we read: "There is no peace in my 

of my sin.,, When a man has made 
w.1.u;>\;;.u, he v.r:il1 be able to make peace in 

d.' 
e stoty from which I started does not 
pointing out the true origin of external 
e internal conflict, in a general way. 

of the Baal-Shem states e:xactly in 
ve inner conflict consists. It is the con­
rec principles in man's being and. life, 

f thought, the principle of speech, and 
f action. The origin of all conflict be­
my fellow-men is that I do not say 
d that I do not do what I say. For th.is 

isons, again and again and in increasing 
• tuarioh between myself and the other 

y intern.al disintegration, am no longer 
it but, contrary to all my illusions, have 
ve. By our contradiction, our lie, we 
situations and give them power over us 
ave us. From here, there is no way out 
cial realization: Everything depends on 
e crucial decision: I will straighten my-

that a man may be capable of this great 
find his w:iy from the casual, accessory 

existence to his own self: he must find 

29 
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THE Cf RCLE OF 
COMMUNITY 

~~~~~~~~~~~~~~-;5.-~n•ffi-•~n:-Jilili~~~l,cf - ... _ --·· 
wishes to be pious must fulfill the laws in Sedrr Ne~/1,1,i. But Rava 
said: The matters dealt with in the Tractate Ai•ol. Still others said: 
Matters deal! with in the Tractatc Bernklrot. 

(Talmud, B111'1l K1u11mn 30a) 

What docs it mem to.lead a holy life? The Talmud, ill the passage 
above, tries to address the ·q-t1cstio11 by looking at the cxcmplaq• 
behavior of the "pious ones of earlier gcncratio11s," what we 
might call the religious "role models" from the past. The context 
of this passage is a discussion of Jiabilities for damages th3t a 
person can incur through irresponsible 3Ctions. If someone is hurt 
by my carelessness, to wliat extent am I responsib!c_? ln the midst 
of that d.iscussion the passage above appears, Herc we are given 
three examples of the way one might avoid causing damages: The 
pious 011es LJscd to bul'y discarded thorns and broken gJass to keep 
them out of harm's way, R. Sheshct used to thrm.v then, into I h<:: 
fire, and Rav used to 1hrow tlicm into the river. 

Following the description of those actions, R, Judah makes a 

1J6 

Tile Circle r,f Co11mw111'ty 

more general statement that seems to be inspired by the discussion 
that h::,s just t.:1kcn pbcc. Those ,....,110 want to be "pious," that is, 
those who want to live a holy life, sl10uld fulfill the la\.vs cldincd 
by "Seder Nc.ziki,1," meaning that section of the Tal 11111d that deals 
with laws concerning damages. (Tl1e Talmud is composed of six 
topical orders-Hebrew: st·der-or divisious. Each order consists 
of a number of tractates.) Thus, R Judah believes that the way to 
piety is odiucd by one's care-exemplified by th~ opini?ns c~n­
ccrning glass :md thorns qliotcd directly bcforc-111 dcalmg with 
µroperty dam;igcs. 

Rava, however, has a different view. To his min1.i the key to 
holiness is to be fmmcl in the Tractatc A11<1f, the section of che 
Mishnah that in an aphoristic way disct1sscs ethical and spiritt1al 
behavior. Finally, "others" take yet another view: du: wa)' to 
holiness is to be found in the Tractatc Bemklwt, tile section of the 

= :..:..:....::~- .t:,.3 ' ::tng---=--a • ottt'-t e....!. tnllOT1....:0 •• U ::ll STD...._l[n.ilt:JJ.l:i:IJ:i..:lilJ.~~lll.Jil<.!.l.)'.===~ 
with the individual and his or her own perso11a( rcligiom cxpcri-

• I 

e~cc, matters addressed, we might say, by the Tractate Jlernklrnt 
(and to a lcs.-.er extent by Ar•ot). Tl1is is the innc-r life of religion, 
the place where a person confrollts guestions of meaning and 
m1e's relationship to tradition, to qod, md to prayer. Witl1in the 
Jradition itself this aspect of Judaism is usually called mil.z-11or liei11 
r1d~;i, l'makom, literally, "commandments between lmm;m beings 
and 'the Place,' " the fatter tenu, as we have mentioned in cl1aptcr 
4, being one of the many appellations for God used in the classical 
sources. 

But Judaism has always asserted a broader self-definition than 
oi1e limited to concerns of the jnncr life alone. As R. Judah and 
Rava argue in our passage above, the •world of urilzvot /Jri,r ddam 
l'm11kom represents only one aspect of :i larger picture, one side of 
the coin of tradition. Of equal weight arc the commanclmcnts that 
ool with rcJationshi ps between the self and otl1crs, kuowu as 
mUzvot uci11 admir J'iiar>cro, which arc explored in Seder Nrziki,, and 
thtough tl1e greater part of the tractate A r>ot, I1ulecd, if we ,.,,ere 
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FINDING OUR WAY Tl1e Citclc of Commr111il}' 

to tally the number of topics a,1d pages, it is likdy that tlte greater divine concerns are indivisibly intcrtwi11ecJ. The text Joes rw t as-
part of the Talmud, at least in its "practical" dimension' (to take sert t11at }'Ott need to get forgiveness from other people for your 

the most important example of classical Jewish Htcraturc) is more personal tra11sgrcssions and get forgiveness from God for ymi_r 

co11ccn1cd with this latter category of mitzvot in :all its many "religious" sins, and the two matters arc uncorn1ccted. RaLhcr \t 

ramifications than with the commandments between human says that once the i11tcrperso11al parcloni11g i,as ocwrrcd, lliru Yom 

bci11gs a11d God. How should a Jew deal ,vith business concerns, Kippur can atone for the iHtr,·1u·rso,ral sins. (Ancl of course the 
wi th marital life, with clivorce, with property? All of this lies transgressio11s in the realm of wilz1

I
af ~d11 mfoiu l'uratww ;arc 

3 within the scope .of mitzvol lJri,r mlaud'frq11crc . 
separate mauer and must also be resolved .) Now of course we 

But the realm of illterpcrsonal rcla1ionships was not understood could still :ugue that the text snggcsts that the i11tcrpcrso1ial peace-
by the: tradition as bei11g a "secular" domain. There is a close making is the key point; it is thal act which allows God to fo~give. 
connection, according to the rabbis, between one's individual re- Dut cveu so, the idea that these texts always come back to 1s that 

ligious life and the social fabric of comnmnity. Botlr :ire aspects of God is involved in the interpersonal too. After all, they ~re called 

the holy. a co1111cction i11dicatcd in the following st:itemcnt from mitzvot, commandments, and .ire therefore :is bin<ling and as sa-

- -___,.t .... h-c ..... M1sh11ah dcalmgwitl1:"":~:e-h-oliesr-day-6tthe-yenr-=-: ----· ------I----J;C;!:r~cd~a~s~a~1~1 v~c~o~11~1~n!..:1 a~nd mcnt about prayer or Shabh:it. ---- --.....Ihc;._world of' .!£!~10~~ · •-~-oti-rc:-words,iHs_-mu~l-.-cnm:.c.~.rn:.d. 

The transgressions yon may have done in ignoring your relation­ship to Gocl-iu prayer or in ritual, let's say-these can be re­paired by the Dny_ of Atonement. But in the realm ofiuterpcrsonal rcl:uion.'>hips, you must first find .those individuals _ you have hurt :md gain their f ~rgivcncss or inakc reslitlltion to them for what you ha,•c do11c before the prayers of Yam Kippnr ca11 be effective. At one level this text is rooted in the commonsense wisdom of ordinary human psychology. It is difficult for anyone to concen­trate upon the issues of self-evaluation and renewal that arc the grca t themes of Yom Kippur \.vhile one's mind is still occupied by the damage yot1 have cansed others. One must first clear the air and be settled iu one's social 1njlicu before you can turn to God. And of course there is something hypocritical about asking for divine forgiveness while one is still caught up in tbc interpersonal conflict that m:i }' exist between people. But beyond the psydmlogical dimension, something else is proposed by the text as well. The l wo realms of interpersonal and I ,: 

. - . - -co lc:'. 2:lt:::1"5 ... "'WJth-·our-r·\tll:1! 

· onct e · --cam · : ,.: :: : . . :: ____ . ·- . ,_:_·___ ~ ones tl1at seem to be what Judaism is all about? lndc~t.l, one o!tlie' --· -cdtiques lodged against contemporary traditional judaism has been its almost si11glc-mindeo focus on the Gocl-oricn tcd com­mandments at the expense of m1'rz1,o/ lidu ,1t!am l'/Jai•('n•. ln other words, why do we hear outcries from the traclition:iljcwish com-. nmnity · about the ti11ics[ details of keeping kosher or, · in lsracl, protests about inauers st1ch as movies being show11 011 the Sab­bath and ..,..,e hear nothing about tbe plight of the homdess or about ins-idcr trading scandals 011 Wall Street? There is no denying the weight of tl1is quest.km. lmked, in a st1btk way it may indicalc something about the v,:ay that Jews have assimitatcd· the values of the lar~er non-Jcwisll com 11Hmity. By focusing on III i1zvo1 l,ci11 a dam l'mak(llfl at the expense of uritz1
1

CJI bein t1da111 l'IMvei-<l, Judaism today has unwittingly bot1ght into a kind of nou-Jcwish "spiritualization" of religion that docs uot reprcsen t the tradition at its best. That is, the spiritual concc:1ls 01 Judaisrn (the mirz11af beiu f1da111 /'1mrkc>J11) have alw;i~•s been viewed as only half of the picture. To sec these to{lay as the heart of 
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FINDING OUR WAY 

Judaism redefines rile tradition in au alien vocabt1lary which says 
that rcligio11 i.s ouly what happens within carefully delineated "sa­
cred'' boundaries and is uot concerned with the broad dimensions 
of ordinary lmm:m life, in essence makiug a kind of dichotomy 
between "church" and "state." 

Of course, it is not difficult to sec why this has ocrnrrcd . As 
,ve h:we said previOL1sJy in this book, all of us arc tile products of 
modernity and Western culture. And since the values of that cul-

• turc: and at least some of the values of Judaism in the realm of 
ethical values certainly overlap, it would be hard for a11y of us to 
say that we know stealing is wrong liwm.se Judaism tells us this is 
.so, rather than because it is the general rule of law in Western 
society. And ro point out the obvioLis fuct tha! the ethical vahies 
of Wcstcm cultme itself owe a great deal to Jc'l.vish sources, espe-

. . . e • 1a ' 1 1 o e 1 c me 1v ng 1 • 
society with laws that sanctioned murder or which believed that 
the punishment shou hi not fit die crime. 

And more than that, the tendency to define Judaism by its God­
centered comman<lmcL1ts is clearly related to the fact that 111:my of 
ti 1c in terpcrsonal mitzvot, 1he urifzr;oJ bdll odmu l'/irn.•ero reflect a 

. ' 
ra1i~1iality that simply .seems "obvious." To learn that stcali1ig .is 
wmng or tliat ,vc should not lll1rt other people surprises no 011e. 

Rcaso11 and our knowledge about human nature makes it clear 
that such rules of behavior must obtain in any organized socicly. 
lly contrast, the realm of ritual behavior, the rnil:wof lici11 admu 

l'nutkour, is partiwlarly intriguing simply because those practices 
do ·11or conform to reason .or at :my rate do not seem 11uessrll"j' to 
help 3 com mu nit}• function . In other words, any reasonable soci­
e~y needs a rule abotit not stealing, but \','e do not really need 1he 
ntual oflulnv and ctrog to live in a workable community. 

The distJ11ction between the commandrncnts tl1at seem rational 
Jllcl those that do nor is certainly not a new one; Some talmudic 
sources interpret the biblical term lrrrkkim ("stah1tes") to refer to 
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The Circle of Community 

those laws that seem fO be tmco1mcctcd to ordimry reason. 
2 

In 
the Middle A gcs Maimonides smnmcd up the <listi11ction between 
the two types of commandmcuts by saying that the lmkkim were 
those commandments whose causes arc hidclen from us because 
of our incapacities, and the misllpatim {"laws") were those "com.­
m:mdments whose utiHty is ck::tr to the mu!titt1dc," such as the 

prohibition of killing and scc.11 i11g. ·' 
For us today this distinction also m:ikcs sense, ~ut we tend to 

take the matter one step further. It is precisely the ritual aspects of 
Judaism-some of which arc "rational" or L-an be seen to be ra­
tional and some of which arc not-which seem to ,1s to be the 
essence of Judaism. The mitz11of l,ei11 fldlllJI l'lurr1en1 arc rde~atcd lo 

the realm of "ethics" or to the norms of our general society. In 
contemporary Israel this issue is seen in clear relief when we look 

--~~'.\.at--is-3lso par! nf\Y/estcm 
-- a s 1ta.n- ca-s T :=ne·t ~ nwse===-•--.,--~ 

- . -

the 1w'tz110I b~itl arfnm ('ltt1vern formed tlic i1mer vocabulary of Jew­
ish:beha vior. When a persot1 acted in an cthical ma1111cr, even the 
terms used to describe those actions were expressed by tradirional 
language. Rather than say "Y cs, this is the rcason~~.le wa Y t_o 
behave-one should not gossip ~bout anothel' person, tl1c trach­
tipnal Jew would say or think, "We. arc forbidden by the Torah 
to engage 111 acts of laslicm (ra-ralr /' literally, "bad speech" about 
another. Now, of course, as ,vc know from the scrio11sncss of the 
ethical literature •withi11 Judaism, not :ill of our ancestors were 
saints. They too slrugglcd to act morally and they did not al waY_s 
succeed. But my point here is that even rhe language and tern11-
11ology lJsed to understand their action~ _indicated. tha~ they .saw 
their behavior as a11 integral part of trad1t1011al JcwJ.Sh hfo. For us, 
however, the world of" religion" and the world of interpersonal 

behavior often seems quite distincl. 
Nonetheless, it is clear that the "reasonableness" of ethical be-

havior has ~lways presented a certain kind of probl~m, cv~n 
within the traditional Jewish society of the past. The ethical writ-
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FINDING OUR WAY 

ers whhiu the Jewish lraditio11 5 worried, as might we today, 
about the danger of the bmrnlily of sLtch discussions. Thus Rabbi 
Moshe Hayim Lt1zzatto, the cightecuth-ccntury author of one of 
the m~st influential ethical tucts in the history of Judaism, Mes;fal 

Yesiumur (Tire Path oflhe Uprighl), beg.ins his book with [hese words: 

J have not wri tten this book to leach people anything rhey do not 
know. Rather it is my aim 10 remind them oftbat which they know 
alread}' and which is generally accepted. For you will find in most of 
my words 1hirigs that most people kriow and do not doubt at all. Hut 
ro the same extent that rhey are well .lmown and clear to all, so are 
1hey o~•erlooked a11d greatly forgotten. Therefore, the benefit from 
thls book wil_l riot come from reading it once, since after one reading 
the reader w1ll fi11d few new rhiugs which he did 1101 know already. 
Rather rbi: ~enefit \'1-'ill come fro1n rereading and struggling with .it., 
Then he wiU remember the things people u:sually forget and take 

;;iiii~iiEiii 

lrnsidut, a holy life Since: these matters ace so obvious so rational 
so weJJ known to everyoue, Luzzatto argues in the passage above, 
the)' arc issues that peopJe easiJy ignore. Indeed, the more we 
think we know about these matters, the easier jt seems to forget 
them. Ethical behavior in parricular is the kind of issue that is 
virtually irJ1possjblc _to talk about. Since we aJI know how impor­
tant and how essential· it is, it bores us to talk about it: 

~t is not because these matters are unio1por1anl lo people [rhat they 
ignore them]. If you were to ask them, everybody would reply that 
1hcy are essential and that one cannot be coas.idered wise without 
clear!)• understan.ding all tbese things. But the reason they don't 
devote themselves .to studying these areas is that 1he issues are so 
well known and commonplace that studying the.in does not seem to 
demimd much time. 

(Mesfurt Yesl1arb11, Jntroduction, p. 2) 

In~eed, Luzzatto goes on to s:ay, these areas of study are not 
cons1dered appropriare for "fine minds" and are therefore left to 

• those with limited inrellectual talent. And, as he says to the reader, 
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if yon were found dealing with these matters, yoLr too might be 
considered one of those lesser individuals1 Thus, he articulates a 
very teHing idea.: within sophisticated societies there is a kind of 
subtle social prcs~ure that relegates those who concern themselves 
with ethical behavior to a lower rung of intellectual achicvcruent, 
After aU, why bother to spend your time thinking about the ob­
vious, belaboring the rules of moral behavior that everyone al-

ready knows? 
Of course as Lu7..zatto well L111<lcrstoo<I, it is -prcdscl}' bcc:mse 

of this dang;r that one needs to spcud time 1hinkir1g about these 
matters. And we today arc no different in that regard from Luz­
zatto's readers . lt js because of tl1c "obviousness" of the ethical 
that we have to find ways of getting insi<le of the issues. But how 

to go about it is the question. 
• e is to look back at the mblc, focusing on the 

He who builds his ,ousc wit un armcss 
And his upper chamber wilh injustice, 
Who makes his fellow man work without pay 
And docs not give him his wages, 
Who tlri11ks: I will build me a vast palace 
With spacious upper cha1i1bers, 
Provided with ... vindows, 
Paneled in cedar, 
Painred wi.1h verrnilio11! 
Do }'ml 1hiuk }'Oil arc moTc a kiug 
Because )'Oll comretc in ced.ir? 
Your father ale and drank 
And dispe11sedjus1ice and cquit}~ 
Thc11 all went well wilh him. 
He npheld the riglm ofll\C poor and needy­

Then all was well. 
That is truly licediug Mc. 

-Declares the Lord. 

Dur your eyes and your milld .ire only 
On ill-gotten gains, 
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FINDING OUR WAY 

On shedding the blood of the innoc-enl , 
On c-01nn1i11ing fraud and violence ... , 

(Jeremiah 22:13-17) 

Tl11: Cirdc ofCour111m1it}' 

One coulcl iook, for example, al classical texts about gossip, abot1t 
business ethics, or about the return of lost objects to sec lhc way 
that Jewish ethical principles may have something striking to 
teach us .7 

Eut as much as the poetry of tbe prophets is compelling, ·in But cvct1 ill those cases in which the values of co1itcmporary leaping back i11 history to the Bible we should be carcfuJ not to Western thought and those of Jurlaism arc fairly collgrucnt, rah-ignore the partkt1tar contribution of rabbinic literature in deaHug binic sources h:tve a contribution to make :is wdl : in the prnn·ss of with the issues of au ethical life. The rabbis tended to speak wjth ethical cxploratjon that lies at the heart of tbese fcxts. Rnbbinic less rhetorical power than the Bible, but they nonetheless tried to texts, as we have said, bcgju with an asst1111ptio11. Their job is ~o work on these same issues, foci1sfog on the small details of ethical actualize in :111 unperfccted world the realities of ethical behavior, beh:a:i?r, trying to tease out the complexitfos of implcrncu1ing Perhaps this grew out of the history of the Jewish people-the the v1s1011 of the prophets into normal lmm:m existence. ueecl of a com.munity small in numbers to find ways to survive. for the rabbis there was one essential m1derJying question: Or perhaps jt ,vas j11herc11t in the n:mu-c of the biblical teachings Wlrnt docs it mean to lead a holy life? Since they saw God's·hand themselves . 1311t no matter the origins, the implcmc11tation was ityllruattcrs-=tJ1ey-d,y.ishe,cLto determi1167whaLGod..,w-ai1t~r.au.-===• ===f1uite....clca • ic considerations of ethical issl1cs arc ra rel lists -= _ ___ humau bcin s hi aU dimensions o t'c of desired bchavLors-ideal or idealized staudards-srnu: a~ ~- - ··- - .. ··--· .. - .. -- ----.::. - -· •. -::_~--: ~-:.cu~ ~-u~.:;;;-_i~ 
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-o-rdi1lary liuman ltfc. Thi! i ab61s wanted to-explo-rc what it means, 
in the Bible's phrase, to be "a kingdom of priesrs and a holy 
nalion''? 

ehavior !lntl-coti11terc:Xamp cs-t at-prcscnH e-ot 1eH1 c. ---- • 
--3 There is in all of this an acccpu11cc of how re.ii human life ~ 

There is 110 doubt that Luzzatto 's warning about the difficulties 
of exploring isst1cs "so well known and commonplace" is not to 
be taken lightly, and so we should ask ourselves what in particular 
the study of r.ibbi11k sources about ethical benavior can offer a 
.cader today? To begin with, we can say that, like the study of 
Jewish texts about other issues, the exploration of these mit.wc1J 
beill ndm11 f 'luwcrc offers the same sense of rootedness in tradition, 
the same weight of history, that h.:is bceu discussed previously in 
this book. llut there are l WO other· matters that can be added as 
'\V<:fl . 

First and most simply, there a.re ti111es when we can argue that 
Judajsm offers a perspective on a particular jssue that differs from 
that normally fouud in Wesrcrn cultL1rc. ·111 c1ojng so, Judaism 
offers a kind of critique of the way we think we should behave. 
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works, how communities grow and st1stai11 tl1cmsdves, how i111-
pcrCcct ot1r knov,•lcdgc about moral action actually is . And it is 
precisely thal sense of opeu deliberat ion, that process of disc\1ssio11 
without easy 3i1.swe·rs, that call speak to tis now and give us so me-
thing to learn. The rabbis seem to have 1111derstood that comLng 
out with the simple cor1clusion, the uucornplicatcd prescription, 
would never persuade those who listened to their te.1chings. ln 
reading the rabbinic discussions we sense the process of hard 
thought and moral struggle behind the words, .:ind that is what 
provides thas literature with its power to touch one's life. 

Of course, in 1his vast literature there arc commc11tc; about 
belief and desired behavior st.atcd without elaboration :ind dialec­
tic. Bnl even the bold directness of the te.acbings in Pirkd A ,,ot arc 
cl.usive and cryptic, appearing at times to be a kin<l of Eastern 
wisdom that conceals more thar1 it reveals. T!rns, with the arn big-
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FINDING OUR WAY -T{u: Cfrdc ofCam,mmity 

uous circuitry of a Zc11 master, Rabban Gama[jd used to say: act based on "sclf-cboscn ethical principles ...• When laws vio-
"Make His will yotir will so that He will make your will His will. late these principles, one acts in accorclancc witl1 the pri11cipl.c." 
Set aside your will before His wjU so that He will set asjde the While at stage one, the person docs what is right i11 order to 
will of others before your will" (A 1101 2:4). Or, in the best-known "avoid breaking rules backed by punishment" and "obedience is 
of these comments, Hillel used to say, "Jf I am not for myself, for its own sake. "it 
who "\.,.,ill be for me? But if I am only for myself, v,•hat am I? Ancl But despite our modem predilccfions for the value of frccclo 1~1 

if not now, when?" (A11ot 1:14). (as exemplified by Kohibcrg's work), we shm,ld not tmdcrcstl-
And here too there uc disagreements. Shimon the Just tells us mate the power of seeing one's life in the light of "obedience,'' as 

that the "vorld resides m1 three forn1dations: Torah, divjnc service, a ·set of commandments that one fulfills . Indeed, 1hc rabbis saw a 
and acts of kindness (A11or 1 :2), and just a few lines later Rabbi high stage of morality iri fi"l'el}' dtoc1jifl,l! to obey. Thus, we find the 
Shimon bcu Gamaliel asserts: "The world rests on I hree fou11da- followillg statement: 
tions-truth, justice, and peace" (Avo/ 1:18). Arc both correct? It Rabbau Gamaliel saicl: A person should not say, "Ir is impossible for 
often seems that these blunt statements of fact are really only me to eat milk asid meat together; it is impossible for me 10 wear 

_ _ ____ ___ pa_r~~-~0\'.~11 SL1111~nati~11s -~f l}f<: experience, the wisdom of those gamuints of mixed kinds [forbidden in Lev. 19:19]; it is impossible 
::::,ii,,,.,~~~w~l~wl~i~a~'ii~' c~s~c-e~l~l ~-.. ~n~li~t~lnfi~~jiff--~il~~~-~e~ctcffffl~-~--~~~-~--~. i.Eli~--~o~F-~ffih~e~m~~te--5~--~-:~nijg~l.~t~~=~b="'=~=t6iltt~rl:itddm.s~_&I relationship. ~flt_ ~llC sho~ld 5?)'~-

"Jt is quite pos~iblc for me, but what c;m [ do if 01}' Father m Heaven 

said ear!icr chat 011c of the esscn 1ler.iture was 
rc,provrm: 3 vodbnl'ary=of-lrnman ~ tha the inclination our rnlturc feels 

1itzv;1,h 1t is im rtant in our "\vorld to think about the implica- toward valuing acts performed because one wants to rn 1cr 
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as l1l11mu,ud1111°111s is something diffcrcut from ,.,•hat most of us arc the influence t 1at c ::iss1En=elm:str.m=docrr-im: he-gim~h1g=wid ~ c:-
uscd to. Paul's critiqt1c of the mitzvot-has had on Western consciousness. c,, 

The idea that .the deeds we do in our relations with others are In the sense that Western culture is "Christiau," it is i11At1e.:11ccd ~ 
commandmcms is something that seems to go ag~inst our esseu- by P~ul's notion t_li-at "those who rcl1• 011 obedience to the law arc . 
tial Western commitmentto the vah1c·of individuai freedom. Jsn't • "under a curse" (G:il. 3:10). • 
it bcltcr, isn't it a "higher" level of behavior, we tend to think, to The Christian notion of "charity," for example, is vay differ-
perform actions th:it are freely chosen, which emanate out of our cnt from the Jewish concept of J.zenaJurJ1. Charity evolves frolll the 
principles and which are unbridled by any sense of"havc to, 11 any Latin carftas, meaning an act of love (as i,1 the English "caring"); 
authority maki11g us do thC'111? Indeed, when we look at the work lzedak11h (usually translated as "charity," thereby missing the 
of contcinpor;iry thinkers about ethical behavior, we can find such point) evolves from the Hebrew \vord for "justice." \Vhcn we 
a 1endc11cy. Iii p:irticular, the work of reccllt developmental and feed the hungry, we do uot do it bec:msc we w~nt to, because we 
educational psyd1ologists who try to study the stages of growth fed like it, according to classical Judaism, but bccat1sc God de-
in ethical behavior poit1t i11 that direction. For example, in the mands justice. God demands that we do right, even ir we don't 
"stage thcoq•" of Lawre11cc Kohlbcrg, the most influc;ntial of feel like it. 
these thinkers, a pC'rson who is in stage six of Kohlbcrg's six Thus, seeing 011c's actions as fulfilling the demands of the mirz-
stagcs of moral development-the highest level of behavior-will vot has the advantage of institutionalizing ethical behavior ::is a 
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FINDING OUR WAY 

given fact ofljfe in the community in the way that relying on acts 
of love m;iy very weU not. Aud more tha11 the .societal function 
of such a system, seeing ethical behavior as mitzvah gives the 
individual a kind of defining rootcd11ess that Jets one sec the dis­
crete experiences of one's Jife as acts of serving God . One is not 
simply helping someone else, one also is doing what the Creator 
demands. Thus, one's actions arc integrated into a personal com­
rn itment to cloing what's right. 

·To sec the nrit.z11ol i,ci11 arlm1r l'luwero as commandments means 
to assert my ovm individual desire to act rightly uor when I happen 
to feel like i1, but ro act rightly because J am essentially co11J1uim•d 
to it. Viewing these actions as commandments means I ca11 do no 
other. 

Tise Ci'rcle of Co1111n1mil}' 

are a good deal more within our controJ-what h::ippens in tbe 
rclalionships \.Ve have with those who ace near to us. 

There are mm1crous issues explored in the classic sources ,hat 
deal directly with areas of interpersonal relationships. There arc 
texrs that deal with gossip o.c envy or dealings bctwccn employers 
and employees, ~nd mat1y others as ·well. In each of these areas, 
the typjcal mclhod of discussion is the talmudic or midrashic de­
bate, which centers on biblical verses and tries to tease out the 
various possible ·ways of bch3vior in any given situatio11. Bchi11d 
the deliberation remains lhe pressitig qucsti.011: What docs it mean 
to do right? Aud recognizing tile complexity of lmman life, the 
rabbis try to look at all sides of the issue: Is gos.sip ever permitted? 
Might envy not be a positi vc virtue in certain oscs? 

I want to illustrate what [ mean b>• 1ooki11g at one example jn 
- cfim-. Mr-gm-~hctas::to=d o __ 
bate on ethical mattcrs......b.!!tJ :ilso~U9 address a matter th~-... -.. -- ---- - __ .,. . -- -·- •.--. 

som~thin~ said earlier. At the heart of this literature lS the process a Wit l COil -====riif7furn~,m=yffiiT~~ITTiimnr~ rmlTilh1~;;=:im;.;:;;;;::;.;mi::;i;;;::;rnr:;;;:;;:;;;::===Jl====:.w~:.;;i::.,;~.:.;1: . 1t1Fde E i n, e--ra-er-c-. GthCJ;---
=======nccs;;SN)OR-'licO)-\"'\ .. v=cr;1fficculf't=!!tf<o;iirin~rttrh,°f~~•=ie-etirui;;lif.1V:H~-s-:-:~.~;;i:cl=ibftee.:;ree=;;15H9ea.tHnie:===•====neei:soisiJ11il.1r:::ial'ii"' e11a-0~rebtur£..,-l,'\dill:ha.~ doncsoTI'irtfrtrrg'"'l&!.rollg-il~--

thing else as welt. Dy engaging these texts, by entering the debates most people that kjnd of expression of :mgcr is terribly difficult. 
rlial they open, we the readers arc thrust directly into the life of but as the rabbiuic sources well knew, for a community to fimc-
Sllch ethical debates oms cl vcs. The study of these materiaJs is not tion, such means of con froutation ha<l to be fotUld. 13nt how? And 
only for the purpose of learning how to act. bt1t the process of under what circumstances? These arc the questions l wish to ex-
.stud_y itsdf is a heuristic device, an educalional tool. It too. is part . , . pJore now. . 
of what it means to be :m e1hica1 per~on: We arc required 1iot ' The issue of confrontation begins with a 't:,mous biblical verse: 
simply to do the good as a passive recipient of a set of rules of 
behavior, but to struggle in an active way witl1 the subtle com­
plexity of these issues . 

r want to tum to some texts that will exemplify what [ have 
beeti. talking about here, and the issues I want to focus on first arc 
those that deal directly with the small community of :m individ­
ual's frictlds and acquaintances. The way that J cwish sou recs 
might or might i1ot be rclev:m t to larger political qnestions in­
volving right and \",'rong is ~ matter I wish to take up in the next 
two chapters, since it involves other consickralions tbat also nccci 
to be explored. Dut first I \.Vant to look at those areas of Jifc th:it 
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You shall not hate your ldns111a11 i11 your he-;u·L You slull surely 
rcb\lke your 11eigbbor, and not bear sin because of him. You shall 
not take vengeance or bear a grudge .1g.ii11st your kinsfolk. Lo-..•c 
your neighbor as yourself: [ am the Lord. 

. (Levi1icus 19:17-18) 

Every community must deal with issues of disharmoi1y amot1g its 
members. What happe11s when a person has violated the nom,s of 
the society? Or what happens when there is conAict between two 
individuals? Chapter 19 of Leviticus tries to deal with numerous 
issues that might occuc within a commun:il context. 
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FINDING OUR WAY 

It is clear that amotJg its other concerns the Bible wished to 
a.void the dangers of the kind of festering hatred that cm occur 
when someone nurses a grudge by hating his tJcighbor "ju his 
heart." Bl1t the biblical passage leaves the precise nature of what 
human bci11gs are su1:,>posed to do somewhat murky. In the same 
way that rabbinic interpretation tries to tease 0llt the implications 
of biblkal narratives, explication of leg.11 passages from the Bible 

• was also a significa.nr conceru. Indeed, one could say, eve11 more 
significant because the· 1111p!ementation of biblical lav~• was essen­
tial to the day-to-day functioning of Jew.ish communities. The 
laconic style of the Bible-the way the Dible tells both its stories 
and its laws in very few words and therefore needs to be c-xpli­
cated-uccc.ssitated developing a legal midrnsh to clarify the fine 

!eeei~ __ ha • t led to a niidrash on 

\.Vere pcrpfcxcJ in particular ye ic re a mns 

TIie Circle ,if Ccm11111mit)1 

other person, it is almost as if you yourself are guilty for what the 
perso1t did. 

[bn Ezra's view is a demanding one. It suggests tl1at people are 
bound up \.Vith one another in a community of profmmd con11ec­
tion. But is this a commu11it}' that we could sec oursch•l!s being 
part of? To the modern car there is somethi11g here that smacks of 
Dig Brother, too much aueution to ·what one's neighbor is doing . 
Bllt much as we may have difficulty with such a perspective, we 
should not overlook ""hat motiv;ites lbn Ezra's point of view. It 
is the attempt to live a life iu accordance with God's wm. And 
unlike the socjcty of Orwell's 1984, we are not talking about 
reporting )•our neighbor to the authorities, but rather actually 
confronting the person face-to-face. Perhaps it is llirrJ level of hon­
esty or clar.ity about one's own ethical point of view that n,;ikes 

c guilt one may br111g 

}' • - · - c,,,eaa11~-ign_ - tiou for coufro,;tatio1~~-t~~~ofcl~Cl=lrsramf orc,iiostisi ic n - --
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surely-rcimire'you1"41eigil-bo1~nd~n.e.t.ah.car-..si1i~~s.~ - eat=WithllJ:')TOt11=henr~ .i-s-basro-
Thc confusion about the inner meaning o:7f~t~h:e~v~e~r~s~e~i:s~it:1~d~ic~a~t:edf====i•=== aal;g~~~~~~~~~~~~::::::::::::::: 
by the fact that the kading contemporary schol:u\y translation of 
the Bible Qewish Publication Society, 1985) renders the verse like 
this: "Reprove your neighbor, but (Hcbre·w: vcJ incur no guilt 
bcc:n1sc of him,•' taking the 11e for "but,'' where the oldc~ trans­
iation, as ·we have quotc·d. Jt above, uses the equally ;icceptap1e 
"and." Indeed, the new JPS translation gives a foot11ote explain­
ing that the "exact force" of the 11e is "uncertain." 

The differences between the two tr:1.11s1::itions arc subtle but 
significant. The "and" rc:icling seems to suggest that the second 
half of the verse offers an explanation of the first that would go 
something like this: ·Rebuke your neighbor, for if you don't, you 
yourself will bear sin (or as the New JPS puts it, incur guilt); 
meaning, .is the twelfth-century Spanish commentator lbn Ezra 
puts it: "If you do not correct him, you might be punished 011 his 
account." Jn other words, there is somcthit1g in the very nature 
of a ho!y comm1111ity that requires each member to take respon­
sibility for the transgressions of others. If you do not rebuke the 
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Perhaps you bate someone because you suspect him of io111ethi11g 
which never happened; thcn:forc "you shall surf'ly rebuke }'Our 

neighbor." On the other hand, perhaps he aclu~lly did something 
which calls for reproof. fo that case, "do not bear siu be-cause- of 
hiin"-if you do not correct him, you .might be punished on his 
account. 

(lbn E:zra, Commentary on Leviticus 19) 

Ibn Ezra suggests that the Bible bas instituted the practice of in­
terpersoua l reproof (in the vocabulary of traditional Jewish ethics 
the term is lr{}k/real1 /()k/iia/r; "Y 011 shaH surely rebuke") in order to 

. make sure that you do not resent someone without cause:. He 
imagines a very real scenario: Perhaps }'OU ha\.'C heard that some­
one has said something about you or has done something disrep­
utable. lbn Ezra recognizes the 11atur;il Im man tendency lo believe 
the worst about someone else and therefore he secs lrokliea/1 lokliial, 
as the tool by which we can discover the real facts. It is only once 
one discovers the truth that the second side of confrontation 
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FINDING OUR WAY 

comes ituo play-if yot1 learn that indeed the facts arc as you had 

suspected, then you must reprove the other. 

It is interesting that neither the Bible nor lbn Ezra's commen­

tary clarifies the natmc of the other person's wrongdoing, but it 

is our natural rendcncy to think d1at the case applies to interper­

sonal tension bct\vccn two individuals ("yon" and the "neigh­

bor") rather than to a more geneul wrong that ymu ki11sman 

may have committed. lt makes sense to think that "hatred in the 

heart" \VOtild cm:mate from a ·wrong done (or imccLuately pel'­

rcivl.'d to have been done) by your neighbor to you, rather than a 

transgression against the community, the law, or God. 

Of course, from the text of the Bible we caunot be sure, but 

that tendency in interpretation is borne out by tlie commentary of 

the early rabbinic midrash Sifra 011 the same verses in Lcvitkus. 

Sifr;1-i11 a :issa e that later became weU known through bci11g 

the 1icxt verse in our bib ical passage an exp ams It w1 1 an cx-

~•~-=wf:llf~rdinary- - -• 1teraeriowoh1ej hbo~~kYou~..,.~~--

10t t::ikc \'en cancc or bc.ir a rndge ;sgainst your k.iusfolk" 

refers to the following sitnatior1: 

lf Olle says lo another "Lend me )'OtH sickle," and th~ other replies, 

"No!" and 1he 11ext day che neighbor 111 tu.en comes to him a11d says 

"Lend me )'O\Jr hatchet," a11d he replies, "I am not going to lend it 

to you, became )'OU refused to lend. me your sickle'.'-rhat is what 

theTorah111ca·nsby"takiugve11gea11ce." • ' • 

Aod what is "bearing a grudge"~ ff one says to another, "Leud me 

)'Our hatchet.'' and he replies, "No!" a11d on the next day the neigh­

bor i11 wm comes 10 him and says, "Lend me )'OUr sickle" and he 

replies, "Here it ls. I am not, like you, :i penon who would not lend 

socnco11e else a hatchetl" This is called "bearing a grudge" because 

he retains enmity iu his heart even though he did not actually avenge 

himself.' 
(Sifra on Le~·iti cu s 19; also quoc e d by Rashi) 11 

There is a homey, almost prosaic quality to these situ:1tio11s as 

Sifrn portrays them. These are moments of iuterperson:u conflict 

between t\.,10 ordinary people, fights over sickles and hatchets, 

not matters with larger religious or commu1lal implications. 
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Tire Ca'rcle af Cormnrmily 

When ..,-..,c tum to Rashi's comment on our particlllar qt1cstio11 

-Wh:1t is the nature of lwk11eal1 lokl1iflll, reproof and confro11 ta­

tion?-we see somethiug differellt from Jbn Ezra's understanding 

of the verse. Rashi views the second part of Leviticus 19: 17 not as 

an answer to wiry we shollld rebuke the other, but as an i11dication 

of l,om that rebuke should be effected: 

Though rebuking him, you should not publicly embarrass bim tHc­

brew: 111~/birr pm1irrr, lllerally "make bis face grow p~fo"J,. iu which 

case you will bear sin 011 account of him. 
(Rashi, Commentary 011 Levi1icus 19; a simifar vie\1/' is fouud 

in Sifm) 

To return to a point made earlier, Rashi, in a scnst•, supports 

the "but" rcadi11g of the verse from Exodus: "Reprove ym1r 

neighbor, but incur no guilt because of him.•· 111 othc1_· ,,.·orcls'. you 

t our nd hbor, lmt reprove the neighbor m an 

poi11t oT~ie~ is i17a 1ii11 JHllliHI; pii'61icly 

..r;:::;,11:cJ-6ical•viollition thnwas vi~w~~-=~~- -=~ 

rahbinfr sumc:cs. Tlu1!-. the T:ilmud 

states in dramatic, almost hyperbolic, terms: 

He who publicly shames his neighbor is as though he shed hloml , 

. , . Rabbah bar Dar Hanah said in Rabbi Yolum1t1':\ 11:1111c: his better 

for a mall to cobabil with a woman whose divorce is ill doubt lh:u\ 

to publicly shanui his neighbor. , , . Rahbi Yohanm1 011 aLith°':ity of 

• Rabbi Sllimoi\ bar Yohai said; It is bc1rer thal a pcrso11 1hrow h11mrlf 

into a fiery funncc thau pllblicl)' to 5hame bis neighbor. 
(T:ilmud, 1],111~ Jl!t-rzi,r 51lb-59;i) 

llut obviously in real life l10k/ie11/1 lokhiflfJ is :i complicated mat­

ter. When ·we confront another i11Clividual, l1ow far arc we al­

lowed ·to go in .expressing our anger? When, precisely, ~o.rs t~1at 

moment of public embarrassment occt1 r? ls there a d1stmct1011 

between a wrong done co us personally and a ,vrong done to 

someone else wl;ich we might be a\v:,rc of? The Talmud tries to 

address some of these 1ss11c~ in an interesting passage: 

How do we know chat if a pcrmn secs somclhing ccpr<'hcn~iblc i11 

his neighbor, be is obliged to reprove him? Because it is s.1hl: "You 
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FINDING OUR WAY 

shall surely rebuke." Jfhe rebuked him aud he did 1101 accepl it, how 
do we know rhal he must rebuke bim again? The text states: "s1.ncly 
rcb11ke"-lhat is, in ail cases. 011c mighc assuruc this to be obligatory 
even to the point of his face ch311ging color, therefore the text slates: 
' 'You shall no t bear sin bccaus(' of him . . .. " 

(Talmud, Anrklrirr 16b) 

This passage raises an issue we have not dealt with \l p to this 
point. What happens if your rebuke of the other goes uuhccded? 
In<lcecl, what docs it mean to go unhc~clcd? The rabbis u;1dcrstood 
the emphatic verbal form 12 of she biblical Hebrew boklw1l1 loklifolr 
(in EngHsh: "surdy rebuke") as a message: Even if your reproof 
has been iguorcd, you must repeat it. Surely, tbeu, they expect 
the co11fronlatio11 to prorfuce some kind of remit. 

The biblical passage jtself does nol sa}' anythi11g about resuhs, 
be •onrl di;g of ex fcssit1g one's anger, of not nursing rcsentme11t 

; - - 1"-:: iC!S.E - - • . . . __ . . _ 

! I 

Tl1e Circle of Co111111m1il)• 

enormous effort to do so, indeed a hundred co11frontatio11s! Ra­
va's view of the emph:itic verbal form is that it indicates the llC:ed 
[or confrontation "under all circumstances," even with tbosc, like 
one's teachers, whose status is higher than one's o,,.,·n. 

Still, cve11 this kind of confrontat.ion lrns its limits. To return to 
our earlier talmudic text (Arnkl,ir, 16b) we can sec that the teaching 
dear1y states that the scco11d half of Leviticus 19: 17 is to be rc:ad 
as a corrective concerning the nature of that rebuking. You can 
only go so far, the T~lnrnd wa1'11s .. Be careful 11ot to embarrass 
publicly the person you wish lo rebuke. Of course, publicly em­
barrassing another is a wrnng in itself, but lbn Ezra's warni11g 
mentioned earlier is also rclevmt here: It may be that your in for­
mation is wrong and you have rebuked someo11e for something 
thal they have nol even <lone. 

The s:uue talmudic passage continues. a11d the issue of how to 

- the c_onfi-ontatio11 w::is~e the angry person :I dfancc ~xpr -:-•• =='"'-=====-...:;.;,_~~~,;__;__;;,_, ~=-,,.:. -._ --· -- · -=- =-r:rr-n . r-- ·- -- -

~kwowwinncF.:disturba.iu:_~-:;wil:it--llu-:t;c._mti":ro.utarion: ... d9~ . foi, ~he : • , . It was taught: R. Ta on sa.1 , T ,,..<ondFflFtlii!kli-m,yolJftn:-lll,~ • 
; = ~ :: -,:_··_- · _-:-_- go_Qq~n -W_l~.k•~~~-hol'>'_l<l _Jl~E~P-~-~~~~>-of, .foe i[ cm~ 5ay~ co 

h r the erson who receives tl'icrclmkc,-is,roc-m-:1d-c-=c1e:ir-:iif - -·-- • - ~r1lcr.-=-Rcr.:.,ovc:_tiie-cllip:.o r-\vOo-d:Iroi~ccn your iyi--s: ~e =· -~.=·-=::· ~-

all , But here in the Talmud the cmp 1as1s has sliifted:-In cou·1'1r"l"<l'IT:=----':S'--- ---- • -wmilrl.inswcr.-Ren1.cve-l'he-bGam-fron1.hc~11J1,:~l 

ing your neighbor, you an· tryi11g lo reform him, ::ind if you do .It Eleazar bcn Azariah said: I wonder i( there is anyone in thi~ 

not succeed at first, you must repeat the efforts, as is indicated in .
1 

gec,crarion who knows how to give reproof. 
(T11lmud, A1~11ll1i11 16b) a no I her passage from tile Talmud: 

·One of the rabbis said 10 Rava: Perhaps llttkliralr mean~ ro_ubuke the 
other oucc and Jok/u"11/r me.ins to rcirnkc 1he olhcr twice. He answers: • 
Hoktir11/1 means to rcbnke him cve11 a hundred times! As for toli/11"al1, 
[ only know that tbc master must r~buke the stude111. Where do we 
know that tbc student musr rebuke the master? From lmk1Jealr Jr,­

kfu't1/1, implying under all circusnstances, 
(Talmud, B11r1cr M~lz1"6 31.i) 

111<: question here is how· to interpret the repetition of the ver­
bal form from lrokfsctilr tokliia'1. Ouc of the rabbis comes to Rava 
and st1ggcsts that the specific language of the text signifie.-. a r<:r­
son's need to n-perlf his rebuke of the wrongdoer. After nvo tric:s, 
you ha vc fulfilled your own oblig:ltion. But Rava rejects th is 
view. For him the st:irk command of lu,klreafr is sufficic11t. A 
person is obliged to try to ch;mgc his ueighbor, even ifit takes an 

Rabbi Tarfon points out something well known to :i I l of us: 
When we come to · tdl another of l1is or her errors , we arc likely 
to r~ceive :m even greater indictn1rnt ~f ourselves in rcH1m! Few 
of us know how to receive reproof, but Rabbi Eleazar be11 Azariah 
poiuts out that just as few of us know how to be the one who 
Ji11ej reproof. What would it mean to give reproof to another in a 
huma11c way? 

Many years after our talmudic. disc;ussion it is ;i gucstion that 
Maimonides tries to address i11 his great b"" code, the Mishnch 
Torah. Herc he summ:irizes and interprets the rabbinic kgal tra­
dition and turns to the appropriate mctlwd of tl1c rchukc: 

He wl10 rebukes ;inolhcr wbe()11?r for offences ag:iinsl the rebuker 
himself or for sins against God, should i'ldmi11is1,•r the rebuke iu 
pdv:itc, speak to the offe11dcr gently and 1cndcd}' and point out thal 
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FINDING OUR WAl' 

he is 0111>• speaking for the wrongdoer's ow11 good, to secure for him 
life in the world lo come. ff the latter accepts the rebuke, that is fine . 
If not, he should be rebuked a second and a third time. One is bound 
to continue the admonilions till 1he other strikes the rebuker and 
says to ltlm, "I rc.-fuse to listen.'' 

(l',iishneh Torah, Hilk/Joi Dror ("Laws of Moral Qualities"] 6:7) 

Maimonides gives some very specific advice here that appears 
to be his attcmp_t to deal wirn R. Eleazar ben Azariah's complaint 
that thrre is no one in this generation who knows how to admin­
ister reproof. Maimonides is tryiug to find the best ,vay to insure 
both that the reproof ""ill be accepted ;111d tbat the danger of 
p11blic embarrassment wiU be avoided. 

What \".'Oulcl happen if we ,•:ere to take Maimonides' directives 
qnitc serio11sly? We, after all, live in a time in which "expressing 

's an cr~~is seJ;ti to be-~ posirivc-vnlue:-B~1t~~~1~10nidcs-point.s---

do through the means of JiokJ1ea i tr> • Ha 1 JS not o ven 
- ---hostility f-hu t- lo-effcct . cl1:1oug c .llLihro-tlrcr:-JJy~s_p':._a ltit~g-te-the 

offender harshly so as lo put him to shame," we arc more likely· • -- • 
to get lhe tcsponse that R. Tarfon worries about ("Remove the 

, 

bca 111 from between )'<mr C}'cs! ") than :my movement toward rec­
onciliation. The confrontation is, i11 the end, for the benefit of the 
other, 1iot for one's ow11 self-satisfaction, not for venting one's 

• own anger. As expre~sed in the language of Maimonides'. world, 
"He is only spcakiilg for the ,~•rongdocr's own good, to secLire 
for him life in the world to come." 

In addition to thinking about the 11at11rc of the co11frontation, 
we might also want to reflect upon che possibility that there :m: 
times when ic is appropriate to avoid confrontation by simplr 
ignoring file wro11g done to us and moving on. Tbe essence of 
the biblical precept is to avoid hating one's .fellow in one's h.eart. 
Isn't it possjblc to get over those hurts or insults wiJlwul a co11-
fro11tatjon? At .first . tl1is might seem like a coward's way out. 
Don't ,vc all need to clear the air when such tensions ocrnr? Dut 
in fact it may be that there are other opt.ions : 

R. Ilea stated in the mime ofR. Elea-zar son of R. Shiruon: As one is 
comnrnndcd to say that which will be heard, so one is commanded 

... , 

I 
-r 

TJic Cirdt of Co1111mmilr 

not to say that which will not be heard. As it is wriltcn, "Do not 
rebuke a scoffer, for he will hate you; reprove a wise 111311 and he will 
lo\'e you" (Prov. 9:8). 

(Talmud. Yt1 1ar11nt 65b) 

A rabbinic principle is articulated here which states that it is inap­
propriate to tell someone to do soniethi11g if yon know from the 
outset that the other will not obey y011. Thus, there arc times that 
lrnklrealr fokl,;r1Ji is an .irrevclant practice: We all !mow that there 
are people who simply wiH not change, and if we arc certai11 of 
that, an act of confrontation :111d rebuke with such people docs 
not make sense. Of course, in real life the difficnJt part is kuoavin,'! 
chat the other cannot change. The question we always have to ask 
ourselves is if our "certainty" ("Wh}• bother to talk about it? ['11 
never get him to change!") is merely an excuse to avoid the un-

casantncss·of confronta·tion. -- - ---------
Cit il-t-lOJ 

might best be avoided: 
----------

Jf one who h;s· be~n -~rongei by a~1oii1~;:-;nd doe·s 1iot wish to 
.rebuke or speak at all to tbc ofi"c11dcr because the lauer is a very 
- corn111011 person or me111ally incompetent, and if he ha$ siucucly 
forgiven him, and neither bcaTs him ill will nor rebukes l,im-hc 
acts according to the standard of holy people !Hebrew: lrasidim] . All 
that the Torah objects to is badiori1Jg ill will-

(Mislmeh Torah, 1-lilklrcit Deni 6:9) 

Maimonides suggests that there is a high level of ethical behav­
ior. that practiced by very righteous people (/rnsidim), in which 
one does not confront the other. These arc tile cases in which it is 
clear tl1at the co11frontatio11 will do no good because of chc char­
acter or abilities of the one being rebuked. Tlrns. we do uot con­
front mcntall y incompetent people bcc::msc the c11c-ounter will 
produce 110 results and ma}' even do more harm than good. Sim­
ilarly, we can understand "common" (or "boorish"; Hebrew: lie­
diot) a.s referring to people who would onl)· react to one's rebuke 
with anger or scorn. The key, however, is that the injured pe-rson 
truly accept the reality of the situation, forgiving the olher even 
without a confro1itatio11. Perhaps Maimonides is led to call sllch 
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FINDING OUR WAY 

people "holy" because they have such an advanced level of ethical 
consciousness. 

We have seen in this chapter :rn important ethical practice as it 
was explored by the traditional Jewish texts. Confrolltation ,vith 
others also holds the possibility of being an cssrntial dimension in 
the rcl:itiouships we forge with people today . And to my mind it 
makes a good cleal of sense to think about the circumstances in 
which it ·might be appropriate and tl1c ways it can be effected. 
Taking this practice seriously mcaus looking at all the complex 
matters raised by these texts: issues of public embarrassment, of 
detcrmini11g the truth behind supposed facts, of the m:umer of 
speech we use in rebuking others, of the times that coufrontation 
simply doesn't make sense, of tbe times that we try to hide from 

__ _...,Jie . ...cauf: ions we rcall • snould have, of the way we give 

. PrmrHy;-we=1mgnt-iW:ai- oni:=tm • : 
What-is..thc..n.atu e "v,.•ron " that tlie other person has done? 

===J,s=== --ffl;=iS a cr:11n-C-asa-f' c ~rolll rirnl"il° -=-do-~we~'C01l Olli;.. our~~~-
11eighbors for dumping their gnl>agc in an offensive mallner. s lt 
aga,inst the laws of the state-do we reprove them for cheating on 

1 

their income tax? Is it a ritual in fraction-do wc rebuke them for 
,•iol:iting the Sabbath? There arc dearly distinctions that can be 
drawn. 

[n the l\i\ishn.eh Torah, .after ,vaming tl1at "one should be care-
ful not to public! y ~hai-nc anyone, ~vbethc~ yo1mg or old," Mai­
monidc.,; the11 raises all issue relevant to the questions above b)• 
1
naking a point we have t1ot seen in the discussions up to L1ow: 

... All this {concern about public embarrassment] ~p!i_es to matten 
bctv.•ccn human bdugs, bul in the area of obligations between. 
honaan beings ancl God, if an . jndhridual, after being privately re­
buked, docs not repCJ1t, he s/1a11ld be shamed in public; b.is sin should 
be openly declared; he is lo be rc1,-iled, affro11tccl and cursed until he 
rclllms to the proper path. This was _the mclhod followed by the 
prophets oflsracl. 

(Mishneh Torah, Hilk/rot Dear 6:3} 

Suodrnl}', the terms bave been changed. According to Mai­
monides-ill a view that has not been specifically stat cd in the 

T{lc Circle Clf CaJ111111milJ• 

central rabbinic texts quoted before-\:ve must make a distinction 
between transgressiom in the lu1 man realm of mifzric>t Jtei,r adm11 
l'{uwcl'O alld those in the category of mitzvol briu ad11m ('mflkom. ln 
the case of the latter (commandments between God :mcl ln11nan 
beings), we are allo"vcd to embarrass the other, i( 110 other course 
has bcc11 effective. His justificatio11 is an i.ntercsti11g one. for here 
Maimonides look.s back at the ancient biblic3) prophets :rnd asserts 
that 1hc re:ison they were able to publicly .embarrass lsrad v,,rith 
their entlmeration of the people's sins and their calls to repentance 
was because tl1ese transgrc~sions were stiiclly in the realm of [he 
God-centered commandments. u 

But for us perhaps, the story may be diffrreut . lt is hard for 
us to imagine toda}' pt1blidy criticiz.ing one's llc:ighbor for violat­
ing the Sabbath. lndecd, one of our c1iffict1ltics v.·ith the llltra-
- r md • ul.rrl 'rrlsracl-;-is-that-they-rcln1kt' -5<!rnla1-:...p~opk-- ---- . -

driving Oil Shabb:it. ln a way, oul' own me \Jlatmns m:ty move m -----~ -~-"· .··~a -- 1fforcnt .du:cchon . . ,jo\~_lilrlrn:r:uhnudTTITiJy:·::i,~~J1~t=.L J • -. = _. prepar to ct eac 1 person c 1oose 1· tct own Wd}' of cd:tti1ttig-.----
to .God; bm in matters of tl1c paiu that might occur bctwccu 
people, we too can sec the power of rebuke and confi·ont:1tio11. 

The case of /J(IHm111 1okMal1 was intended to illustrate tl1e pro­
cess by which the classical Jcv,.rish sources address an is~mc of eth­
ical concern as it affects the lifr of people . in their ow11 
commutiities~iiving with friends a11d relatives. We often think 
about religious traditions in the larger sense of their ~lob:11 mis­
sions, their attempts to deal with the big qucstiolls of sociNy, but 
my intention here was to show that in the more mundane experi­
ences ~of our-lives, I llesc writings also h:wc something to sJ >' to 
us. As I have said earlier, other cxa mples of a similar sort conld 
easily be found, but what [ wish to do now is leave the small arena 
of interpersonal concerns and look at the way that Jewish ethical 
texts might have something to say nbout ;:m issue with far broader 
scope. Jewish texts and the qt1cstio11 of justice will be our concern 
hi the next chapter: 
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ABSTRACT 

TITLE: ADULT JEWISH EDUCATION MARKETING SYSTEM 

DESCRIPTION: In an effort to promote all adult Jewish learning opportunities 
in o_ur community, it is proposed to publish biannually a 
community-wide catalogue of Adult Jewish Education 
programs offered in our community, to establish a Home Page 
on the World Wide Web, and to create a network of Adult 
Jewish Learning Advisors. The goal of this project is to 
increase the coordination, marketing and, eventually, the 
quality of Adult Jewish learning programs in our community. 
<See Appendix I - Project Description.> 

GRANT REQUEST: $29,650 <Tentative) 



SUMMARY OF ACTION PLAN FOR ADULT JEWISH EDUCATION 

STRATEGY: we will organize/coordinate and market a structured Adult Jewish 
Education program from existing programs and new opportunities 
that will address individual needs as related to knowledge level, 
depth of learning and sequence of courses with assistance in course 
selection for individuals and recognition for achievements. 

OBJECTIVES: 

1. To develop a system for promotion of catalogue concept. 

2. To develop a catalogue Chard copy). 

3. To develop a system for distribution and publicity. 

4. To develop a Home Page on the WWW. 

5. To identify and select advisors. 

6. To develop a program for training of advisors. 

7. To develop a system for publicizing the advisors. 

8. To develop a system for recognizing the advisors. 

9. To develop a system for evaluation. 



ADULT EDUCATION • MARKETING SYSTEM 

Objective 1: To develop a system for promotion of catalogue concept. 

# 
Action step 

(Number Each one> 

1. contact Houston and Detroit Federations to obtain 
promotional materials and sample catalogue for catalogue 
development process. 

2. Action team to compose letter for introduction and 
promotional mailing. 

3. Mailing to other organizations with educational offering, e.g. 
Hadassah, ORT, Na'amat, NCJW, other organizations to be 
identified from women's Division Directory. 

4. Identify team composed of professional and action team 
member(s) to introduce concept of community catalogue 

s. set up meetings with synagogues and major educational 
organizations; e.g. committee of organization Presidents ucc, 
MAJE>, council of Rabbis, Kollel leadership. 

Assigned 
To 

starting 
Date 

Action Plan 

Due 
Date 

completed 
Date 



ADULT EDUCATION - MARKETING SYSTEM 

Objective 2: To develop a catalogue <hard copy>. 

# 
Action step 

<Number Each one> 

1. Obtain estimate of cost of calendar production. 

2. Develop a questionnaire for information gathering to include: 
course title, topic, sponsoring organization, prerequisites, brief 
course description, levels of instruction <see Houston 
catalogue>, time and place, duration, dates, instructor, 
biographies of all instructors. 

3. send out questionnaire to agencies/organizations. 

4. Collating data by topic. 

5. Develop a timeline; target date: September, 1997 - course 
offerings for Fall semester. 

a. Info to action team - April 1, 1997. 
b. Layout person - as early as possible !January-March, 19971 

(hire temporary person). 
Designer - May 1, 1997. 

c. send to printer - June 1, 1997. 
d. Editing - June 15, 1997. 
e. catalogue distribution - July 15, 1997. 

6. Reminder calls/follow-up contact to tardy organizations after 
due date of April 1-15. 

7. Hire layout person (may also send out questionnaire). 

8. Hire artist to design cover. 

Assigned 
To 

Starting 
Date 

Action Plan 

Due 
Date 

Completed 
Date 



ADULT EDUCATION - MARKETING SYSTEM Action Plan 

Objective 2: To develop a catalogue <hard copy>. - CONTINUED 

Action step Assigned starting Due completed 
# <Number Each one> To Date Date Date 

9. Develop last page: "Speaker's Calendar" for the year - Jewish 
holidays. 



ADULT EDUCATION - MARKETING SYSTEM 

Objective 3: To develop a system for distribution and publicity. 

# 
Action step 

<Number Each One> 

1. Obtain MJF non-duplicative mailing list by zip codes. 

2. Generate labels for list. 

3. Establish two dates for affixing labels to catalogues. 

4. Recruit volunteers via women's Division for affixing labels. 

5. Mail catalogues. 

6. Distribute 20 copies to JCC, Director of Jewish Education, and 
15 copies to Director of Hillel House at UWM. 

7. Leave extra copies at Federation for individual requests. 

8. send press releases to "Wisconsin Jewish Chronicle" and 
neighborhood "Herald" newspapers. 

9. Develop posters to distribute at Federation, JCC, synagogues, 
oasis Restaurant, Hillel House, Benjy's Deli and Kosher Meat Klub 
using logo/cover of catalogue. 

10. Develop flyers to distribute at Marquette University, UWM, 
Department of Jewish studies and Hillel House using logo/cover 
of catalogue. 

Assigned 
To 

starting 
Date 

Action Plan 

Due 
Date 

completed 
Date 



ADULT EDUCATION • MARKETING SYSTEM Action Plan 

Objective 3: To develop a system for distribution and publicity. -- CONTINUED 

Action step Assigned Starting Due completed # <Number Each one> To Date Date Date 

11. Develop a "traveling exhibit" <kiosk> and a short presentation to 
be presented at community events which attract a large 
number of people. The exhibit and the presentation will 
promote the use of the catalogue and the Web Page, and 
introduce the advising system. 



ADULT EDUCATION • MARKETING SYSTEM Action Plan 

Objective 4: To develop a Home Page on the WWW. 

Action step Assigned Starting Due Completed # (Number Each One> TO Date Date Date 

1. Hire a typist to enter data into computer (see Objective 2> --
[April 1, 19971. 

2. Hire a programmer to make Home Page dynamic (i.e. graphic 
and interactive sections> -- [May 1, 19971. 

3. Establish Web page location via MJF's e-mail -- !May, 19971. 



ADULT EDUCATION - MARKETING SYSTEM Action Plan 

Objective s: To identify and select advisors. 

Action step Assigned starting Due completed # <Number Each one> TO Date Date Date 

1. Establish appropriate criteria and "job description". 

2. send criteria and "job description" to people who themselves 
meet the criteria to solicit nominations for advisors. 

3. Collate nominations and make final selection. 

4. send letters of invitation and job description to nominees 
<signed by co-Chairs> to include name of person who will make 
follow-up phone call. 

5. Make follow-up phone calls 3-4 days later to obtain acceptance 
from nominees. 

6. Develop format for advisors' bio's. 

7. Obtain bio 's from advisors to be included in the catalogue. 

8. Identify dates for admission of new advisors during the year to 
coincide with provided training program. 



' ADULT EDUCATION • MARKETING SYSTEM Action Plan 

Objective 6: To develop a program for training of advisors. 

Action step Assigned Starting Due completed # <Number Each one> To Date Date Date 

1. Invite selected advisors to one-day training session to be 
conducted by Jerry Kaye <2:00-8:00 P.M. on a Sunday> according 
to established calendar. 

2. Training will include: 

• varieties of learning modalities . 
• Familiarity with community resources . 
• Active listening . 
• Follow-through . 
• Intake procedures . 

3. Develop materials in response to above content areas. 

4. Provide training and support sessions for advisors on ongoing 
basis. 



ADULT EDUCATION • MARKETING SYSTEM Action Plan 
.. 

Objective 7: To develop a system for publicizing the advisors. 

Action step Assigned Starting Due Completed # <Number Each One> TO Date Date Date 

1. Publish bio's and photos in catalogue, Web Page and "Wisconsin 
Jewish Chronicle". 

2. Develop "Wanted" posters with pictures and bio's of advisors 
and display them in Jewish stores, synagogues and other 
community facilities. 



ADULT EDUCATION - MARKETING SYSTEM Action Plan 

Objective s: To develop a system for recognizing the advisors. 

Action step Assigned starting Due completed # (Number Each One> To Date Date Date 

1. Present the advisors at the Federation Annual Meeting and 
provide each with a certificate. 

2. Recognize advisors at his/her own venue with presentation by 
a member of LCI Advisory committee. 

3. List all advisors in the "Back-to-School" edition of the 
"Chronicle". 



ADULT EDUCATION • MARKETING SYSTEM Action Plan 

Objective 9: To develop a system for evaluation. 

# 
Action step Assigned Starting Due completed 

<Number Each One> To Date Date Date 

1. Develop an evaluation form to be sent to each sponsoring 
organization. 

2. Via cover letter, request that organization collect data for 
calculating catalogue use. 

3. Develop an evaluation form for use by advisors and other key 
people regarding use of catalogue. 

4. Request sponsoring organizations to maintain statistics about 
course enrollment. 

5. Include an interactive section for catalogue users' solicitation 
of comments in Home Page on the WWW. 

6. In order to track use of Home Page, establish an incentive 
program for users of Web Page. The first 50 individuals who 
register for a class and mail a copy of the computer Web Page 
will receive a $5.00 discount for a class of their choice, or the 
MJF will make a $5.00 donation to the educational institutions 
offering the class. 

7. Each advisor will maintain a log of learners' contacts. The logs 
will be reviewed by LCl's Advisory committee on a regular basis. 

8. Trainer will provide a report of advisors' training and follow-up 
activities to Advisory Committee twice a year. 



rrentativeJ 

BUDCET 

Publication of a catalogue 

Support Staff cs12 .5o Hr. x 160 Hrs.> 

cover Design <S65.00/Hr. x 3 Hrs.> 

Layout of Catalogue cS65.00/Hr. x 5 Hrs.> 

Printing c10,ooo copies) 

Total catalogue Development 

Development of a Home Page 

Typist <See Above - Support Staff> 

Programmer 

Establishing a Web Page Location 
($100/Month X 6) 

Web Page use Incentive Program 
($5.00 X 100) 

Total Web Page Development 

Training the Advisors 

Training consultant 
(4 days x $1,000/dayJ 

Materials cs201packet x 25l 

Total Training Cost 

Administration and supervision 

CRAND TOTAL 

TOTAL FOR PROJECT <TWO Semesters) 

semester 1 

S 2,000 

S 200 

S 325 

S 4,300 

$6,825 

S 2,000 

S 600 

S 500 

$ 3,100 

$2,000 

S 500 

$ 2,500 

$3,500 

$15,925 

semester 2 

S 2,000 

$ 325 

$ 4,300 

$ 6,625 

S 500 

S 600 

S 500 

$ 1,600 

S 2,000 

$ 2,000 

$ 3,500 

$13,725 

$29,650 



Appendix I 

Project Description 

The Jewish Adult Education Marketing Program proposed in this action plan will 
contain three components: 

1. A catalogue of Adult Jewish learning opportunities. 

2. Home page on the World Wide Web. 

3. A network of Adult Jewish Education Advisors. 

The goals of the overall marketing program is to promote Adult Jewish learning 
opportunities, improve the coordination of programs, provide access to all the 
resources available in the community, increase the number of adults who 
participate in these activities and, ultimately, improve the quality of these 
programs. 

The specific outcomes expected from these efforts are: 

• Gradual increase in cross-institutional enrollment in Adult Jewish 
activities. 

• Gradual increase in number of adults participating in Adult Jewish 
learning activities. 

• Improved planning of course offerings; the number of courses which 
are pre-planned and have a course syllabus will gradually increase. 

• New courses will be offered to meet emerging learners' needs. 
• Gradual increase in number of adult learners who plan a coordinated 

learning program and are committed to its fulfillment. 

1. The catalogue of Adult Jewish Learning 

The proposed catalogue will list information about Adult Jewish Education 
opportunities in our community. It will include courses offered by local 
community organizations and local universities. Information will be organized 
by subject matter and levels of instruction. 

The catalogue will also include a special listing of Scholar-in-Residence 
programs, Shabatonim and Retreats which are open to the community. 
Special guidelines for submission of information have been developed by the 
Action Team <See Appendix IV>. 

The catalogue will be published twice a year, in August and in December. In 
order to maximize the impact of the catalogue, a plan for marketing and 
distribution of the publication is contained in this document. Participating 
organizations will be asked to monitor the use of the catalogue and assess its 
impact <see Objective 9 - Evaluation Plan). 



2. The Home Page on the WWW 

The interactive portion of the catalogue will be created via a Web Page. A 
Web Page allows for the integration of graphic and non-graphic data in an 
easy to use format. The Page will include information about all Adult 
Education resources in Milwaukee, as well as all available links to other 
Milwaukee Jewish Web Pages at synagogues, universities, JCC, etc. and to all 
pertinent Web Pages in other communities. 

For example, in addition to the course description, an introductory course in 
Talmud may include a link to the teacher if he or she has an E-Mail address and 
to a variety of Talmud related Internet sites around the world. It might also 
include links to other related Websites, such as: scholars interested in the 
Tanaic history, or somebody doing research on Beit Hillel, or they might find 
their way to Rabbi Adin steinsaltz·s Web Page of botanical materials as it 
relates to the Talmud. 

some courses may have prepared syllabi or other descriptive materials 
available for their students. In fact, we can have an automatic books-ordering 
system for course materials by having particpants simply click on the books 
needed for the class and fill out order information. The Web will also allow us 
to collect important data from both teachers and students. 

we are aware that only a fraction of Jewish adult learners are active on the 
Web. However, this number is growing every day and we believe we fill an 
important niche as more and more aspects of Jewish learning and related 
sources become available via the Internet. 

3. Adult Jewish Learning Advisors 

To provide the maximum utilization of adult learning resources, a cadre of 
advisors, available to any interested student, will be created. Advisors will be 
able to assess students' needs and guide students through learning 
opportunities. The advisors will have a broad-based Jewish knowledge and be 
deeply aware of the resources of the Milwaukee Jewish community. Selection 
of advisors will occur through a nominating process according to established 
criteria. A structured training program will be provided. Advisors' names and 
biographies will be included in the community catalogue of courses allowing 
the learner to choose an advisor consistent with his/her interests. A 
recognition program will be established to honor the advisors. 



Appendix II 

Criteria for Selection of Advisors 

Advisors are: 

Interesting Jews committed to personal learning. 

A. Are familiar with Jewish community learning resources. 

B. Articulate and understand active listening. 

c. Have broad-based Jewish knowledge and/or experience. 

D. Have the ability to follow up their students. 

E. Are encouraging and supportive in their relationship with students. 

F. Are willing to serve as an advisor. 



Appendix Ill 

JOB DESCRIPTION 
Adult Jewish Learning Advisors 

The Advisor is a guide to adults seeking to expand their Jewish knowledge 
through formal or informal means. An advisor, consistent with the criteria listed 
in Appendix II, will accept a minimum of two students at any given time. They 
will: 

1. Develop a needs assessment for each of their students. 

2. Be accessible to the continuing interests of their students. 

3. Refer students to available resources. 

4. Develop individual learning plan for each student. 

5. Agree to participate in an ongoing program of training and evaluation. 

6. Know when they are "in over their head" in order to seek assistance from 
others in the program. 



Lead community Initiatives 
course Submission Form 

*** PLEASE TYPE OR PRINT ALL INFORMATION *** 

Appendix IV 

submission Instructions: 
1. Only one submission per form. 
2. Printed forms will be accepted <typewritten preferred>; please proof form carefully before 

submitting. 
3. Each submitted form must be signed by the adult education chair and senior rabbi <where 

applicable>. 
4. COURSE SUBMISSIONS ARE DUE -------------
5. Forms should be mailed to ---- ---- ------ ------------

Listed below are the subject areas and levels as defined by the Adult Education Programs committee 
-- a committee formed with representatives from synagogues and other Jewish institutions - for . 
inclusion in the catalogue. Please review these guidelines for course submissions prior to completing 
this form. 

Subject Areas: 

The Arts <Art, Cinema, Dance, Drama, Literature, Music>; History; Israel; Jewish communities Around 
the world; Jewish Living - Ritual and Observance; Jewish Thought; Prayer and Spirituality; Rabbinic 
Texts; Torah. 

Levels of Instruction: 

Level I 
Levell! 
Level Ill 

Level IV 

Entry Level. This level presupposes NO background and has no prerequisites. 
This level presupposes minimal Jewish literacy. Reading material may be available. 
Intermediate. This level assumes students have already acquired a basic introduction to 
the subject area. Reading assignments are included. Level III courses are not 
recommended for students with no background in the subject area. 
Advanced. This level includes courses which are narrower in focus <e.g. "Jews in the 
Revolutionary war Period" rather than "American Jewish History"> and more demanding. 
Reading assignments are required. 

course Title--- - - ------- ------------- --------­

subject Area----------- ---- ------------------

Level <I ndicate one only> II Ill IV 

course Description <do not attach; provide in space below. Maximum of five sentences. course 

descriptions will be edited for clarity.> ____ _ _________________ _ 



- 2 -

course Schedule: 

A. Day(s) (Check all that apply) 

Sunday Monday Tuesday Wednesday 

B. Date<s>: Beginning Date _________ _ 

c. Time<s> Beginning Time ----------

D. course Location 

Friday _ Saturday Thursday 

Ending Date -----------

Ending Time _________ _ 

-------------------------------
E. course Fee ---------------------------------

course Instructor ______________________________ _ 

Instructor's Bio <Do not attach; provide in space below. Maximum of five sentences. Bio's will be 

edited for clarity.> _____________________________ _ 

Sponsoring Institution _____________________________ _ 

Address -----------------------------------
Phone ---------------

FAX _____________ _ 

course submission forms are due no later than Please send to 

Please direct any questions or concerns to ______ _______________ _ 

1 have reviewed this course submitted to my institution. -----------

Adult Education Chair Date 

Rabbi Date 



SAMPLE PAGE FROM THE HOUSTON CATALOGUE APPENDIX V 

Tfie .Jlrts 
JEWISH LITERATURE OF CATASTROPHE AND HOPE 

Dr. Bernard Cooperman 
LEVEL III 

JCC Bunny and Leo Horvitz Scholar-in-Residence 

Tuesdays, Febuary 6, 13, 20, 27 Time: 8:00PM to 9:30PM 
This course along with its companion course "The Origins of Today's Jews" outlines the development of 
modem Jewish identity through the constant crises and dislocations that the last three centuries have brought 
to the Jews. Areas covered include: Between Satire and Nostalgia; How Do We Make an American Jew? 

Free 

SOLVING THE MYSTERY OF A JEWISH COMPOSER: LEO ZEITLIN 
Paula Eisenstein Baker 

LEVEL I 

Congregation Beth Israel 

Tuesdays, March 5, 12, 19, 26 Time: 7:30PM to 9:00PM 
Paula Eisenstein Baker has devoted much of her career to tracing the music and identity of Leo Zeitlin, a 
Russian-Jewish composer on whose tombstone she found engraved two measures of his music from a 
composition published in 1914. She thought the tombstone was the end of the trail. But it turned out to be 
just the beginning of a new search. Who was Leo Zeitlin? 

Free 

SYNAGOGUE SKILLS 
Cantor Irving Dean 
United Orthodox Synagogues 

LEVEL II 

Wednesdays, Ongoing Time: 7:00PM to 8:00PM Free 
Acquiring skills in chanting the Haftorah and mastering the "Tropes". 

TIKKUN LEIL SHAVUOT LEVEL II 
Various, including: Rabbis Roy Walter, Mathew Michaels, 
Jeffrey Clopper, and Dr. Larry Laufman. 
Congregation Emanu El 

Thursday & Friday, May 23-24 Time: 10:00PM to 8:00AM 
. Participate in a centuries-old ritual by staying up all night to study Torah. Dance and song are incorporated 
into the study process, along with poetry and visual arts. 

J-{istory 

$8.00 

FROM JERUSALEM TOY AVNEH 
Rabbi David Moss 

LEVEL IV 

Congregation Brith Shalom 

4th Wednesday of each month, January 24 -June 26 Time: 7:30PM to 9:00PM 
Studying Jewish history from the time of the destruction of the Second Temple. 

$18.00 

JEWISH LITERATURE OF CATASTROPHE AND HOPE LEVEL IV 
Dr. Bernard Cooperman 
JCC Bunny and Leo Horvitz Scholar-in-Residence 

Tuesdays, Febuary 6, 13, 20, 27 Time: 8:00PM to 9:30PM Free 
This course, along with its companion course "The Origins of Today's Jews", outlines the development of 
modem Jewish identity through the constant crises and dislocat ions that the last three centuries have brought 
the Jews . Areas covered include: Between Satire and Nostalgia; How Do We Make an American Jew? 

Please call s11onsori11 g imtitutio11s direc1/yfor i11forrlialio11 abo111 specific courses. 3 
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Action Team's Decisions-summary. 

A. target population 
.! members of educational institutions 
• involved in Jewish educational institutions 
.! teams from these institutions; top leadership 

B. Entry Requirements 
• beJewish 
• commitment to participate in training 
• demonstrates leadership 
• commitment to remain engaged as a I eader 
• shows interest in Jewish education 

c. Grads look Like 

• desires more Jewish Knowledge 
• Aspires to lead <seeks leadership positions J 
• aspires to make change 
• communicates 
• implements vision in Jewish educational settings 
• accuser Jewish knowledge. 
• integrates Jewish knowledge into leadership decisions 
• applies Jewish values into leadership decisions 

D. Skills Development -outcomes 

1. Skills Development 
• communication 
• facilitation 
• crisis management 
• volunteer recruitment 
• consensus building 
• group dynamics 
• delegates responsibility 

2. mentors Others for Continuity of Process 
3. Recognizes/understands the Agenda 
4. Advocates for Jews Education 

Other Recommendations 

• convene focus groups before to discover what it will take for candidates to make such a 
commitments. 

• discuss up front with each candidate a tentative plan for community involvement 
• establish an expectation for community service upon graduation 

Selection of candidates through institutional nomination and a personal interview. 
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