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October 9, 1995 

Seymour Fox 
Mandel Institute 
PO Box 4556 
Jerusalem 91044 ISRAEL 

Dear Seymour, 

On November 1, 1995, CIJE will hold its third Jewish Education Seminar for 
board members and invited guests. Dr. Arthur Green, Philip W. Lown 
Professor of Jewish Thought at Brandeis University, will speak on "In Quest 
of a Future: The Jewish Seeker on the North American Landscape." 

Dr. Green will talk about the current hour in Jewish history and the search for 
new directions that seems to occupy the spiritual lives of many Jews. What are 
the sources of this widespread quest for meaning? Both American and 
Western as well as specifically Jewish contexts of this quest will be discussed. 

Bringing together his work as a historian of religion and as an authority on 
Jewish mysticism and theology, Dr. Green will reflect on the inner lives of 
American Jews and their relationship to the Jewish community in this 
challenging time. 

The seminar will take place on the evening of Wednesday, November I at 
OJA/Federation of Jewish Philanthropies, 130 East 59 St., New York. We will 
gather for conversation and dessert at 7:30 p.m.; the program will begin 
promptly at 8:00 p.m. 

I am delighted to include a copy of "A Great Awakening," the talk delivered 
by Jonathan Sama at the previous CIJE Jewish Education Seminar in April. 
Dr. Sarna's fascinating retrieval of the Jewish awakening at the tum of the 
century has powerful implications for our own revitalization today. 

I~ L:a.,l 261h S1re1:l. Ne\\ York, NY I00J0·I579 • Phon~: (2I2)532-2)<,0 • ra., · (212)532-26411 



I hope you will be able lo join us al the seminar. Please complete and return the enclosed 
reply form. 

With best wishes for the year ahead. 

r~{@1+-
MoRroN L. MANDEL -- Chair 



COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 

Seminar with Dr. Arthur Green 

D Yes, I plan to attend the semjnar with Dr. Arthur Green at UJA!Federation of Jewish 

Philanthropies of New York, 130 East 59th Street on Wednesday, November 1, gathering 
at 7:30 pm; seminar promptly at 8:00 pm. 

D I plan to bring a guest to the seminar. 

Name 

D Sorry, I am unable to attend. 

Name (please print) 

Address 

City State/Province Zip 

Phone Fax 

Please return this form by fax to (212) 532-2646 or by mail to: 

CIJE 
15 East 26th Street 
New York NY 10010-1579 



COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 

Seminar with Dr. Arthur Green 

D Yes, I plan to attend the seminar with Dr. Arthur Green at UJA/federation of Jewish 

Philanthropies ofNew York, 130 East 59th Street on Wednesday, November 1, gathering 
at 7:30 pm; seminar promptly at 8:00 pm. 

D I plan to bring a guest to the seminar. 

Name 

D Sorry, I am unable to attend. 

Name (please pdnt) 

Address 

City State/Province Zip 

Phone Fax 

Please return this form by fax to (212) 532-2646 or by mail to: 

CUE 
15 East 26th Street 
New York, NY 10010-1579 
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October 9. 1995 

Annette Hochstein 
Mandel Institute 
PO Box 4556 
Jerusalem 91044 ISRAEL 

Dear Annette, 

On November I, 1995, CJJE wiJI hold its third Jewish Education Seminar for 
board members and invited guests. Dr. Arthur Green, Philip W. Lown 
Professor of Jewish Thought at Brandeis University, will speak on "In Quest 
of a Future: The Jewish Seeker on the North American Landscape." 

Dr. Green will talk about lhe current hour in Jewish history and the search for 
new directions that seems to occupy the spiritual lives of many Jews. Wllat are 
the sources of this widespread quest for meaning? Both American and 
Western as well as specifically Jewish contexts of this quest will be discussed. 

Bringing together his work as a historian of religion and as an authority on 
Jewish mysticism and theology, Or. Green will reflect on the inner lives of 
American Jews and their relationship to the Jewish community in this 
chaJlenging time. 

The semjnar will take place on the evening of Wednesday. November I at 
UJA/Federatjon of Jewish Philanthropies, 130 East 59 St., New York. We will 
gather for conversation and dessert at 7:30 p.m.; the program will begin 
promptly at 8:00 p.m. 

I am delighted to include a copy of "A Great Awakening," the talk delivered 
by Jonathan Sarna at the previous CIJE Jewish Education Seminar in April. 
Dr. Sarna's fascinating retrieval of the Jewish awakening at the turn of the 
century has powerful implications for our own revitalization today. 

1, La.st 2<•1h ~lr.:cl. Nm Yur~. :-SY IOOlll,15711 • l'hnnc <212)532-2360 • f11x: (212)532•.?t,lh 



I hope you will be able to join us at the seminar. Please complete and return the enclosed 
reply fom1. 

With best wishes for the year ahead. 

MORTON L. MANDEL -- Chair 
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May 26, 1995 

Annette Hochstein 
Mandel Institute 
15 Graetz Street 
93111 Jerusalem, Israel 

Dear Annette: 

I hope you shared my pleasure at the very positive tone of our Board meeting 
last month. Since that time, we have continued to progress, with a focus on 
plans for summer projects. We look forward to sharing this with you at the 
next meeting of the Steering Committee, at the CIJE office in ew York on 
Thursday, June 8. 9:30 a.m. to 3:30 p.m. 

Enclosed you will find the agenda for our Steering Committee meeting, 
together with the following supporting documents for your review: 

1. Draft Proposal : CUE Evaluation Institute 

2. Three papers by Walter Ackerman relating to training capacity 

a. The Structure of Jewish Education 

b. Building the Profession: In-Service Training 

c. Reforming Jewish Education (To be read in concert 
with a, above) 

In addition, a new draft of Guidelines for CIJE Affiliated Communities will be 
faxed to you prior to the meeting. 

Please confirm your attendance plans by calling Ginny Levi at 216-3 91-1852. 
I look forward t seeing you on June 8 and send warm regards. 

Alan 

P.O. !xii 94553. Cleveland. Ohio 44101 • Phone, (216) 391-1852 • l'ax:(216) 391 -5430 
15 wt £6th Street. N= lbrli. NY f(l()/~1519 • Phone: {iii) 5Ji•iJ60 • Fu.· (iii) SJi-£646 



DRAFT PROPOSAL 

CIJE EV ALU A TI ON INSTITUTE 

PURPOSE 

A guiding principle of the CIJE has been lhat initiatives in Jewish education need to be 
accompanied by evaluation. In this context, evaluation has three basic purposes: ()) to assist 
efforts to implement ongoing programs more effectively; (2) to determine, after an appropriate 
period of time, whether a program is sufficiently successful to warrant further effort and 
resources; and (3) to provide knowledge about what works and how, so that successful programs 
can be replicated in new places. 

CIJE has tried to foster an "evaluation-minded" approach to educational improvement in its Lead 
Communities. In this effort we have seen some success. Federation staff at least pay lip 
service to the need to evaluate any new programs that are under consideration. More concretely, 
budgets for evaluation are being included in new programs. Most important, key staff and lay 
leaders in all three communities recognize the value of basing decisions on substantive 
information; as a case in point, they are using the findings of the CIJE Study of Educators as a 
basis for decision-making. 

Our experience in the Lead Communities has made it clear that as in other areas, community 
agencies lack the capacity to carry out external evaluations of programs. One theory, put forth 
by a CIJE board member, is that agency staff simply do not know what to do. Another theory, 
suggested by MEF researchers, is that agency staff avoid evaluation for the usual reasons: (1) 
They are too busy running programs to carry out evaluation; (2) Evaluation often brings conflict, 
and avoiding conflict is a high priority for agency staff. Yet a third barrier to evaluation, 
experienced in Cleveland, is that it is difficult to find qualified outsiders to carry out an 
evaluation that is knowledgable, informative, and fair. 

The proposed CIJE Evaluation Institute would address each of these problems. Jt would provide 
knowledge and motivation for evaluation by sharing expertise with a carefully chosen set of 
individuals from the communities with which CIJE is working. 

DESIGN 

The Evaluation Institute would consist of three separate but related ongoing seminars: 

Seminar I: The Purpose and Possibilities of Evaluation 

This seminar is intended for a federation professional and a lay leader from each community. Its 
purpose is to help these .leaders understand the need for evaluation, as well its limits and 
possibilities. Participation in this seminar wiU provide local leadership with the "champions" for 
evaluation that will help ensure its role in decision-making. 



Seminar II: Evaluation in the Context of Jewish Education 

This seminar is intended to create an "evaluation expert" in each community. Participants should 
be trained in social science research at the Ph.D. level, and experienced in research on education, 
communities, public agencies, or related areas. The purpose of this seminar is to provide a forum 
for discussing specifically evaluation in Jewish education. Through this seminar, participants 
will become a source of expertise upon which their respective communities can draw. 

There are two important reasons for including such local experts in the evaluation institute. First, 
and most essential, by engaging such experts in a long-term, ongoing relationship, communities 
can ensure continuity in their evaluation and feedback efforts, instead of one-shot projects that 
typically characterize evaluation when it does occur. Second, by entering into a relationship with 
a local expert, organized Jewish communities can exhibit their commitment to take evaluation 
seriously. 

Seminar III: Nuts and Bolts of Evaluation in Jewish Education 

This seminar is intended for the persons who will actually be carrying out the evaluation of 
programs in Jewish education. It will cover such topics as instruments, procedures, coding, 
analysis, and writing reports. Participants in the three seminars would also meet togetber. 
Evaluation research must be tailored to the political and cultural context in which it is to be 
conducted and interpreted. The best way to acl,iieve this is to bring together those who 
"know" the context and those who "know" about evaluation. The CIJE evaluation institute could 
facilitate a learning process among the federation lay and professionals and the evaluation 
experts in which they teach one another in a structured and supportive context. 

CONTENT 

The content of these seminars will be drawn up by whoever is engaged to direct the evaluation 
institute. Instructors for the seminars will be drawn from a wide variety of fields, including 
both general and Jewish education. Within CIJE, we have substantial expertise in the study of 
personnel, including leadership, and we expect this to form a major part of the content for the 
first year. However, since we expect the Lead Communities to participate in the seminars, the 
personnel study cannot constitute the entire curriculum. 

STAFF 

To create this institute, it will be necessary to hire a director, who would work perhaps 12 hours 
per week PLUS the time spent at the seminars themselves. The institute director would be 
supervised by the CIJE executive director. CIJE office staff would need to provide support for 
the director and the seminar. 
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Dear Mort: 
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October 26, 1995 

Mazal Tov on the publication of A Great Awakening: The Transfonnation that 
Shaped Twentieth Century American Judaism and its Implications for Today 
through the CIJE! . 

CUE and Nessa Rapaport, your editor, did a magnificent job with this article and r 
can·t say enough about Jonathan Sama's wonderfu l conception. I wanted you to 
know that I've sent the pamphlet out to the CJP Board of Directors and to most key 
CJP leadership with a cover note that expresses my personal feeling that A Great 
Awakening represents a powerful metaphor for the renaissance all of us are capable 
of creating in our own time and in our own communities. 

Mort, I don't think anyone has done more than you to make this happen, but I can 
tell you that the feeling of awakening, the sense of renaissance and a powerful 
hunger for serious Jewish learning is sweeping our Boston Jewish community and 
wi!!. I believe. help 11s to recreate 0ur future. We' re alJ quite (perhaps foolishly) 
optimistic but with the help of CIJE and so many other interested folks on the 
national level, I know that we can succeed. 

Mort, thanks again for your leadership, for your personal kindness to me over the 
years, and for producing great material like A Great Awakening. Warm regards. 

BS:mm 

Sincerely, 

~~e 
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Memo 

TO: JANICE ALP~ CHAIM BOTWINICK, STEVE CHERVIN, 
RUTH COHEN, MARCI DICKMAN, INA REGOSIN 

FROM: GAIL DORPH 

CC: ALAN HOFFMANN, BARRY HOLTZ, NESSA RAPOPORT 

RE: CIJE-LEAD COMMUNITY SEMINAR ON EDUCATIONAL 
LEADERSmP - OCTOBER 1, 2 

We will meet Sunday morning (10/1) at my home. 
588 West End Ave. Apt 2A. Phone Number 212-769-0725. 

We'll start at 10:00 am and go through the evening, thus, we'll be having both 
lunch and dinner together on Sunday. 

On Monday, we will meet at the CI.TE offices. We'll decide on our starting 
time before we break on Sunday evening. 

We'll finish on Monday by 3:00 pm 

AGENDA 

Sunday 

Community Updates 

Among the things that you report on, please focus on status of personnel 

action planning process. 

IS East :?6th Street :,Jew York. NY 10010-!'79 • Phone: (2 12)$32-2360 • Fa.,: (2 12)~32-2646 
PO Bo~ 9, 553, Clevelil.nd. Ohio 44101 • Phone: (216) 391- 1852 • Fa.,: (216) )Ql-543C 
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How Shall We Study Comprehensive, 
Collaborative Services for Children and Families? 

.Jsl?l2rch rs and roa/uators confr0ttt difficult challenges in 
sludyin comprehensive, collaborative services Jar childre1t and 
families. ese challenges appear in the interaction of multiple 
professional perspectives, specification of independent and_ ~e
peudent variables, attribution of effects to causes, and sensztwe 
nature of tlte programmatic treatment. Given limited·knowledge 
about thlse complex interventions, they will b·est be understood 
through studies that are strcmgly conceptualized, descriptive, 
comparative, construcfit1ely skeptical, posit-ion~d from. tht bottl'frtf 
up, and (when appropriate) collaborative. 

EduationR/ R=rcher, Vol. 24, No.~. pp. 5-)6 

The rec~t burgeoning of interest and activity in the in
tegration of education and human services should ~ 
a signal tb researchers and evaluators that there 1s 

work to be dol. New solutions to old problems-includ
ing newly re · overed ones-have a way of suddenly 
capturing the tenlion of policymakers, advocates, and 
the public. Cl · about the new solution proliferate, as do 
pi1ot versions, l'abels for the activity, and purported dis
tinctions among these pilots. Along with these claims, la
bels, and p ilot experiments comes advice to policymakers, 
practitioners, and funders. And all at once there is a need 
to do careful, probing research and hardheaded evalua
tion, to sort among the claims, characterize what pilot ini
tiatives have indeed demonstrated, and discover what the 
sound and fury signifies. 

We are at such a point once again with the integration of 
education and human services. Voices calling fol' compre• 
hensive, collaborative services as a solution to the needs of 
the ''high-rls family and child have built to a crescendo 
across the p t decade and especially the last half dozen 
years. A nu m er of demonstration projects, both great and 
small, have en laUI1ched. And pollcymakers are saam
bllng to mak comprehensive, collaborative services stan
dard opera tin procedure. In so doing, all participants aie 

I 
reenacting a ma of several decades past, when federal 
initiatives set motion a wave of interest in service inte-
gration (Agr ff, 1991). The reinvention of this program
matic thrust · the late 1980s and early 1990s has some 
attributes of earlier episode, only now it is being played 

r scale, and with a greater sense of urgency. 
This area o social endeavor poses special problems for 

researchers. and evaluators. The purpose of this article is to 
explore the.se problems ,md suggest some ways they might 
be productively overcome. I accomplish this task by firs't 
charact<?rizing this "new" evaluation problem and the lit
erature that addresses it, along with several premises 

about "good" research and evaluation. Following that, 1 
identify and "unpack" five issues facing researchers and 
evaluators, and finally I briefly review some ways of meet• 
ing these challenges. 

A "New" Problem for Research or Evaluation and an 
Emerging l!.iterature 

The very act of nami.Ttg the target of inquiry hints at the 
complexity of the research task. With some trepidation, I 
have chosen comprehensroe, collaborative seruices for chi/dre,1 
and families instead of half a dozen other phrases, knowing 
that any choice will leave someone feeling left out or un
derappreciated. I will use the simpler phrase comprehensiue, 
col/Jzboratiue seroices throughout much of the article (with 
apologies to educators who wish not lo view what they d_o 
as a "service"). But in so doing, I include most of "'hat 1.5 

said about the intec;,ration of education and h"man m·uices, 
school-li'llked suoice.s~ seruicc.s integration, intcprofes~ional co/
/aboratioti, coordinated services for children, and fnmily sup• 
port- once again, acknowledging that meaningful 
dist:incl:ie>ns can be drawn among these terms. 

The difficulty for those who wish to study comprehen
sive, collaborative services, however labeled, stems from 
their complexity and flexibility, the nature of collaborative 
effort, and the convergence of different disciplines. Com• 
plexity derives from the sheer number of players, stake
holders, and levels of the system, as multiple services 
lodged in different agency or disciplinary contexts, each 
operating from its own premises about good practice and 
the "client'' or #consumer," join forces in some fashion to 
influence the life prospects of high-risk families and chil!
dren. The extent to which their efforts are collaborative de
fies easy conceptualization, no less description o,r 
assessment. The boUI1daries of research and evaluation de
sign stretch further to handle the idiosyncratic tailoring of 
ef;fort tha.t is frequently part of collaborative practice and 
the interplay among agencies or other collaborating part
ners. Finally, the act of srudying such endeavors engages 
researchers from traditions that do not normally commu
nicate with one another. 

MTCl1AEL S. !<NAPP is on Associate Professor of Educational 
Leadership and Policy Studies at the University of Washington, 
College of Education, Mail Stop DQ-12. University of Washing
t,mlieattle, WA 98195. His ,mas of specialii::Ation are policy im.
plemcntatio11, po/icy-to-practice connections, and the education 
of disenfraru:ltisld grotipS. 
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"" v.iu"lJ lu1 :,luu10 11c1ve oeen unaerca.Ken ot comprehen
sive, coJiaborotive services, so there are a number of exam
ples of what might or might not be useful ways to 
understand it. These studies ate embedded in a larger ad
vocacy literature, which both makes the case for the inte
gration of education and human services (e.g., Levy, 
Kagan, & Copple, 1992; National Association of State 
'Boards of Ed*c:ation, 1991; National Commission to Pre
vel'\t Infant Mortality, 1991) and offers advice on how to do 
so (e.g., O,.ynoweth & Dyer, 1991; Melaville, Blank, & 
Asayesh, 1993). The burgeoning of this advocacy literature 
lends w-gency to the task of research and evaluation, be
cause as is typical with compelling ideas about social in
tervention, enthusiasm outstrips evidence at a rapid rate. 

Mucl-i of the research Md evaluation literatw'e related to 
comprehensive, collaborative services is fugitive; various 
attempts to capture what is there have been undertaken re
cently, among them several comprehensive reviews (e.g., 
Crowson&: Boyd, 1993; Gomby, 1992), selective analyses of 
effective practices (e.g., Schorr, 1988), annotated bibliogra
phies (e.g., Ghaudry, Maurer, Oshinsky, &; Mackie, 1992), 

d the activities of several technical assistance centers 
ch as the National Center for Services Integration and 
e NaJnal Cent r for Children In Poverty. 
Case escriptio and single project assessments pre• 
minat in this Ji ratu.re, and they are, understandably, a 
·xcd b g (see Cr wson & Boyd, 1993, for a characteriza
n of the litera re). Add to that several surveys (e.g., 

erican Public ellare Association, 1992; Chang, Gard-
er, Watahara, B n, &. Robles, 1991; Kagan, Rivera, & 

Lamb-Parker, 199 ) and multiple-project comparative 
studies (e.g., Ma e, Chimeri.ne, Morrill, & Marks, 1992), 
as well as formal a mpts to study statewide initiatives of 
sever.ii kinds (e. ., State Reorganization Commission, 
1989; Wagner et al., 1994) and other demonstr.ltion projects 
(e.g., New Begi.nnJ11gs Team, 1990; Nucci & Smylie, 1991; 
Wehlage, Smith, &: Lipman, 1992). Some of these studies 
employ elaborate, multiyear designs, especially those done 
In conjunction with the more ambitious initiatives. 

The methodological literature to date is thin. Although 
some would argue that the exlsting, voluminous literatures 
r~arding the s'tudy of social interventions are adequat"e to 
tHe task of studying comprehensive, collaborative services, 
others have begun to recognize the spedaJ methodological 
issues that arise. -~mpts to address the methodological 

estions have oft approached the matter straightfor• tly, for exampl by adapting conventional experimen• 
J methods to the valuation task (see Gomby &: Larson, 

1'92). Other treatments note special challenges to evalua
tion stemming from the complex, incomplete implementa• 
tion that characterizes so many collaborative ventures 
(Kagan, 1991). Stemming from the family support litera
ture, a more radical critique h.as put the spotlight on as
sumptions underlying conventional efforts and suggested a 
more parti · tory alternative framework (see Weiss & 
Greene, 19 . Work in this tradition argues for a new vision 
of evaluatio nd research, emphasizing a collaborative re- · 
lationship een those studied and those who are carry-
ing out res . Another alternative vision of evaluation 
places more phasis on evaluation as an ongoing, devel-
opmental learning process serving both internal and exter-

-•~ ,,_.,,_.,. u J vrn:; CA\Cll:.1 Vt: :,[UQY Or a Se?'Vl<:es--integration 
evaluation and its impact on policy and practice (Stake. 
1986). Jn addition, several interdisciplinary meetings have 
begun to assemble wisdom about the evaluation task (e.g., 
Family Impact Seminar, 1993a; also the A.ERA/OERI Invi
tational Conference mentioned in the notes). 

Som! Prmiises About Research a,ul £valuation in This Area 

The methodological writers have begun to pmpoint sev
eral important dimensions of the problem. But before 
launching into a discussion oI method, it is important to be 
explicit about several assumptions. 

FlrSt, discussion of method includes considerations of 
paradigm. that is, the assumptions we make about how the 
world works and what constitutes evidence and knowl
edge about it. Although there a:re fundamental differences 
at issue, this article assumes that alternative paradigms can 
support complementary examinations of a phenomenon, 
especially one of this complexity. In particular, paradigms 
supporting qualitative and quantitative studies are neces
sary both to make sense of comprehensive, collaborative 
services and. to responc\ to the many audiences who wish 
to understand these social interventions. 

Second, I am assuming that good conceptualization of 
what is to be (o.r what has been) studied is essential to re
searc.h and evaluation. Underconceptualization plagues 
much research: empirical "fishing" expeditions unguided 
by a sense of what rnncepts are relevant and what rela
HonshiBi. are likely to yield little of value. Being clear about 
what o~ is s:udying is hill the battle. Much of what is 
talked about as a ptoblem of measurement boils down to 
the task of constructing and operationalizing theories of 
social needs and the means for addressing these needs. 

Third, I am inaking few distinctions in this case between 
rese.arch and miJuation. For this topic of study, both are con
cerned with systematic leamine, about the design, conduct, 
and impacts of a fonn of social intervention aimed at a 
broad range of hu.rmin needs. To be sure, studies commis
sioned as evaluations are overtly political-that is, more 
directly constrained by stakeholder interests and expecta
tions-and pursue a more explicitly value-laden set of 
purposes than research by any other name. However, in 
the realm of popular social interventions, all research has 
political and evaluative overtones, and, regardless of in• 
tention, may be enlisted in the debates regarding the mer
its of one or another initiative. The terms research and 
evaluation will therefore be used somewhat interchange
ably in this article, though doing so obscures some impor
tant subtleties. 

A few further comments will define how the term evalu
ation is used in this article. Drawing on work by authors 
such as Soiven (1974), Cronbach and Assodates (1980), 
and Patton (1978), among others, the term is broadly con
strued to include a wide range of systematic attempts to 
make sense of social interventions for broad stakeholder 
audiences and policy coOUJlunities. ln particular. I am not 
restricting the term to investigations aimed at figuring out 
whether initially stated program goals are achieved and to 
what degree; such designs typically pay too little attention 
to the evolution of intentions over time and to the unantic
ipated facets of implementation or effects that crop up 
along the way. Nor am I assuming that randomized, ex-
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tll\ctLOn oerween ronnative and summative evaluation 
purposes, or process versus impact studies. In other words, 
I am ass~· g that all evaluations are in a fundamental 

fonna ve (see Cronbach & Associates, 1980} and that 
attri. tions of impact to cause can only be made by 
tand.ing the process that produced the impacts (see 

Patt , 1978). 

Issuei; Confrontig Research and Evaluation 

Five sets of issurs confront resean:he~ and evaluat?rs 
wishing to make\ sense of comprehensive, coJlaboralive 
services for children and families. These issues are present 
to some degree in studying many complex interventions, 
but they are demonstrably acute in this case. 

1. Engaging divergent pa.rticipants' ptrrsp!ctives: For whom 
and with whom are we undertaking research on compre
hensive, collaborative services? How should the perspec
tives of different research and service disciplines, 
professionals and consumers, and diverse agencies be 
reflected in the design, conduct, and interpretation o[ 

2.. ractmzfr1g (and measuring) the elusive independent 
studi~es. 

uariable: hat exactly is it that we are studying? 
3. Lo ting (and measuring) the /xJttom line: What would 

indicat~ t delivering human services in a comprehen
sive, co borative form had achieved some desirable 
ends? t ends would be included in a such an evalua
tion-h th, education, welfare, the reform of human ser
vice systems, or all of the above? 

4. Attributing resu.lls to influrnces: Given so many possi· 
ble influences, what is to be taken as the result of what? 

5. Studying sensitive processes and outcomes: How do we 
capture what is going on without intruding on the subtle 
(and often confidential} interaction between service pro
viders and consumers of services? 

These issues have been framed using conventional 

r causal terms-independent and dependent variables-not 

. 
to imply that a particular research paradigm is more ap
propriate, but rather to use a language that is most widely 
understood by members of the reseaJ"Ch and evaluation 
community. 

Engaging Droergenl PerSTJ'ctroes: Can We Spt.ak Everyone's 
Langimge? 
Comprehensive, collaborative services efforts-and at• 
tempts to study them-ine'1,tably involve the perspectives 
of different stakeholders ancl participants. Almost by defi
nition, more than one professional discipline and the tradi
t:iom of research that are typically used to study these 
activities are implicated. In addition, the perspectives of 
clients or consumers are rel~vant to understanding what is 
going on and even to fram.ihg questions and research de
si~- Finally, b~use a given initiative usually involves 
mote than servir delivery, the perspectives of different 
ngeli.cy leaders and policymaking or sponsoring groups 
are c~ntral lo understanding comprehensive, collaborative 
serviices as c1 systems phenomenon. 

How should all these perspectives be represented in the 
design, condu1: and interpretation of research? There is no 
easy answer, r•d the answer always reflects the political 
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mg school-based health and mental health clinics, for ex
ample, investigators steeped in educational evaluation, 
social work research, or health research are likely to zero in 
on different facets of the intervention, measure different 
things, and construct accounts of the program's effective
ness on different bases. All three perspectives would be 
helpful in framing and carrying out a research strategy. To 
arrive at such a strategy means communicating across dis-
ciplinary boundaries about assumptions, focus, productive 
measures, acceptable evidence, and so on. At the least, re· 
sults may need #simultaneous translation" (as at the 
United Nations) to make sure that different research com• 
munities understand each other (e.g., this article may need 
to be translated into terms that wo-u.ld scan to individuals 
primarily engaged in public health research or social work 
research). 

Although the language problem just described can be 
and often is addressed in a given study (e.g., through mul
tidisciplinary tea.ms of researchers), a more difficult lan
guage gap yawns between those who carry out research 
and those who are studied. Some researchers seek to close 
this gap by engaging the consumers of collaborative ser• 
vices as collaborators in the act of studying these services 
(e.g., Weiss &: Greene, 1992). Although there are obvious 
advantages to the researcher (and the consumer) in doing 
so-arr.ong them, increased access to participants, the 
prospect of better quality data, and more accurate render
ing of the participants' perspectives and experiences
there are also possible trade-offs in time, complexity, 
analytical distance, and the sophistication of research de
signs. 

Evaluative studies carried out in the public eye add a 
third set of p!!npectives that must be engaged and accom• 
modated-those of powerful stakeholders who are involved 
in the initiative under study, have an interest in its out· 
comes, o.r sponsor the evaluation. If nothing else, this fact 1'?-

duces the researcher's room for maneuvering, necessitating 
compromises that may "buy" an audience's support while 
weakening the study's evidence base or design logic. 

Cha/'Qcteriting (and Measuring) lite Elusive Independent 
Variable; Is There One? 

Llk.e other broad domains of social reform (e.g., school ~ 
structuring), the integration of education and human ser
vices takes many forms and has different meanings. This 
makes for an independent variable-the programmatic 
factors presumed to bring about results for individuals or 
systems-of some complexity. In many manifestations of 
COJIPrehensive, colloborative services, the notion of the in
dependent variable itself ceases to be a fi:ced treatment, as 
c.onventionally assumed by experimental research designs, 
and becomes instead a menu of possibilities accompanied. by 
a series of supports that facilitate consumers' interaction 
with these possibilities.1 

The meanings of comprehensive, collaborative services 
range from relatively !ow-intensity efforts to coordinate 
the work of different professionals to intensive, highly in
tegrated arrangements; some writers reserve the term C()(JT'

dinofion for the least intensive end of this continuum and 
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• Erthattt:d·-,:;;,~ro;•:::: or families for profes-
sional help of one kind or another (e.g., as In commu
nity-based programs described in Marzke et al, 1992). 
• Cocrdinatt"d' rnanRgemrnt of "cases," as whmchildren or 
families require more than one specialized human ser• 
vice (see James, Smith, & Mann, 1991). 
• Calocation of smJiClS, such as health or mental health 
professionals in a school building-a key foature of 
"full-service schools" (Dryfoos, 1994)- or various spe
cialists in a community mull:iservice center (see Ma17.ke 
et al .. , 1992). 
• Enhanced. communication and information sharing among 
providers of different human services through joint 
databases, liaison activity, and agreements (e.g., regard• 
ing confidentiality) that encourage information sharing, 
argued by some to be essential to family-centered, coor
dinated services (e.g., see Coulton, 1992). 
• Sharing of resources, as in discussions of fiscal strate• 
gies suppcrting coordinated services, the commingling 
of funds origjnally intended for separate services, or the 
pooling of nonfiscal resources (see Cutler. 1994; Farrow 

Joe. 1992; Garvin & Young, 1993; Kirst, 1994). 
• ReconceptualizJZtion of human seroices, by altering the 
onceptidns of existing professional roles (e.g., subsum• 

Ing a kind of counseling function in the teaching role), 
developing new roles such as "integrated services spe
cialist" (see Wilson, .K.arasoff, &: Nolan, 1993) or even re
thinking the relationship between professionals and 
consumers, as in the concepHons of family-centered., 
dient-responsive service (Weiss & Greene, 1992) or "con
sumer-guided" syhools (Hooper-Briar &: Lawson, 1994). 
• Joint planning and e:recutiori of stTIJic~, for example, in 
various teaming arrangements, where different profes
sionals (and others, suc.h as parents) pool ideas, oI:Ches
trate a plan for helping children or families that draws 
on the expertise of more than one discipline, and in vary
ing degrees carry out the plan through joint effort (see 
Robison, 1993; Hooper-Briar & Lawson, 1994). 

Cmhprehensive, collaborative servii.ces may involve one or 
virtually any combination of tnese meanings. ln addition, 
such initiatives often take place on multiple levels of the 
human service system and may be designed to change the 
way that system functions (Agranoff, 1991; General Ac
counting Office, 1992). Nearly aU intend to integrate efforts 
at the service delivery level, but that often requil'es some 
integration one- level up, among individuals and organiza
tions provid' g the first layer of management support to 
direct servic providers-school principals, clink direc
tors, field su · rs for outreac.h workers-and at the 
policymakin level as well, among school districts, re
gional or sta social service agencies, and so on. Indeed, 
efforts to m unt comprehensive, collaborative services 
may target changes in the actual services avail.able to fam• 
illes and children (e.g., Philliber Research Associates, 
1994), the service-providing system (e.g., White, 1993), or 
both (e.g., w,hlage et al., 1992). 

The fact tnat so many kinds of arrangements share the 
same generic label cries out for ways to conceptualize the 
diffe:renc,es in terms of common dimensions, and there 

I 
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Hoyd, 1993; Kagan, 1991; Golden, 1991; Morrill, Reisner, 
Chimerine, & Marks, 1991; Schorr & Both, 19911). At a min
imum, the following dimensions of difference are in
volved. Firsk, as noted previously, comprehensive, 
collaborative services Initiatives may address system re
form primarily, the actual services provided to particular 
families and children, or both. Second, the arrangements 
differ in the extent to which distinct services are ach.lally 
changed or redefined through collaborative effort, or sim
ply relocated or made more accessible. Third, the degree to 
which resources, control, and power are shared among the 
collaborating partners varies. Fourth, the scale and scope 
of anangements vary enormously, from local arrange
ments involving only two service sectors to massive 
statewide initiatives that bring together many sectors. Fi
nally, arrangements differ in what might be termed the 
flexibility or mutability of treatment-that is. the degree to 
which the services provided to any given child or family 
are il\li.vidually tailored, and even changeable over time. 

The last dimension generates some of the biggest puz
i;l~ for researchers. If each consumer accesses the human 
service system in a dillerent way, or in a way that changes 
over time, then there may be no programmatic indepen
dent variable to study. Or put another way, it is extremely 
difficult to characterize what comprises collaborative ser
vice over a given period of time. One researc.her discussing 
collaborative arrangements for young children put it as 
follows: 

Since collaboral:ions are designed to be flexible and meet 
changillg r,eEds, their implementation is never complete. 
No precise definition of implementation exists because it 
is a highly idiosyncratic and mutable condition. Indeed, 
the strength. of collaboratloI'IS is that they are tailored to 
meet changing local circumstances. For example, it is not 
uncommor, to find collaborations that deem themselves 
well impl~ented one day and fledgling the next. Such 
changes ~ predictable and underscore the evaluation 
dilemma; while implementation flux is a practical neces
sity, it remains an empirical nightmare. (Kagan, 1991, p. 
74) 

Because the independent variable has many meanings, 
both across and within collaborative services arrange
ments, researchers and evaluators may often be talking 
past each otr,er, and not talking about the same thing, even 
within the same study. Beyond the question of figuring out 
what is being studied and regardless of which conception 
of collaborative services we employ, the intervention is al
most always going to comprise multiple, often separate 
components. Simply multiplying the number of indepen
dent variables (as in multivariate correlational designs) is 
no real answer; one rapidly runs out of analytic capacity to 
handle and interpret the many discrete variables that come 
to mind, and one misses the ''glue" that may bind these el
eme.nts together into a more integrated whole. 

The researcher is left with difficult questions; How to de
scribe the independent variable(s) under study? What are 
its conceptual boundaries? What isn't part of the indepen
dent va.riable(s)? What are the most meaningful units (and 
levels) of analysis? What indicators most efficiently cap
ture the presence and mutability of the independent vari
able(s)? 

) 
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As varied J the independent variable(s) may be in stud
ies of c:omphiliensive, collaborative services, so may the 
dependent varia.ble(s) be. In part a reflection of the differ
ences in perspective and paradigms held by the different 
services that are integrated, the initiatives under study can 
aim at remarkably ctifferent outcomes, among them the 
academic achievement and attainment of children, their 
social adjustment or health status, family welfare, and so 
on. The temptation to which ambitious collaborative ser• 
vices efforts often succumb is to say, in effect, "all of the 
above." 

Whatever the stated goals of a collaborative sel"'lices 
arrangement, the researcher's attempts to pinpoint out
comes face three issues: (a) the large number of poSSible 
outcomes, (b) the interdependence among them (including 
developmental interdependence over time), ;,nd (c) the 
range of abstraction from discrete, modest outcomes (e.g., 
children immunized by age 2) to those that are more global 
and complex (e.g., children adequately educated for fur. 
ther education and woTk roles). Consider the following 
child and youth outcomes, offered by one group of re
searchers as a core list around which outcome accoUI1t:abil· 
ity ~might be developed (adapted from Schorr, 1994). The 
outcomes are conceptualized as higher rates of: 

" • Healthy births (as indicated by decreases in low birth-
wdght babies and births to school-age mothers; high uti-

f 
tion of p renatal care). 

2-year-olds immunized. 
Children ready for school (as indicated by completion 
immunizations, detection and remediation of pre

ventable health problems, no signs of abuse or neglect, 
or school readiness measures as identified by preschool 
or kindergarten). 
"I Olildren succeeding in elementary, middle, and rugh 
school (as indicated by academic achievement measures 
and lower rates of truancy, retention in grade, suspen• 
sions from school, dropping out, or placement in special 
education). 
• Yowigsters avoiding problematic behaviors (as indi
cated by lower rates of school-age pregnancy, substance 
abuse, sexually transmitted diseases, or involvement in 
Violence ellher as victim or perpetrator). 
• ,Young adults who are self-sufficient 
• Children in families with incomes over the poverty 
line. 

The iten\s in this list are only a selection from among the 
many pos~ible outcomes that may be relevant to a given 
compreheJsive, collaborative services arrangement. To be 
sure, a m~discrete subset of these outcomes might be the 

, focus of · , as in one eva luation {Philliber Research 
Associa , 1994) of a school-community partnership aim
ing at children's (a) persistence and safety in the home (in
dicated by rates of abuse, children's removal from the 
home by social services), (b) noninvolvement jn the juve
nile justice system, and Cc) persistence and performance in 
school (indicated by students' absences, work habits, so
cial~otional ,growth, and academic performance). But 
studies are just as likely to attend to diverse facets of child 
and family welfare, as in a current study one state's 

• Basic family needs: access to food, clothmg, trans
portation, and child care. 
• Employment: jobs for pareats and young adults (for 
those seeking employment). . 
• Health care use: participation in public health ser
vices, incidence of injury or illness, and access to medi~ 
and dental care. 
• Emotional health: sell-reported depression, suicidal 
thoughts, and problems with hostility and anger. 
• Youth behaviors: rates of sexual activity and teen 
pregnancy. 
• School performance: students' grades and classroom 
behaviors. 

The outcome puzzle is especially troubling when a collab
orative services initiative encourages different arrange
ments across sites, as in the case just cited, or when services 
are individualized for each consumer: In such cases, re
searchers must attend to a wide range of possible out
comes, though not necessarily for whole populations. 
Furthermore, if the outcomes represent a developmental 
progression over time, as in the first list presented previ• 
ously, then later outcomes are dependent on earlier ones, 
and the ultimate impact of the collaborative services 
arrangement will have to be tracked over long periods. 

The outcomes described previously apply to individuals 
and groups, and despite some difficulties in measurement, 
are n1latively discrete and clear. System outcomes are gen
erally not as discrete or clear as those that apply to indi
viduals. Take for example, the challenges involved in 
capturing the following kinds of system outcomes: pene
tration of services into communities or the "community 
embeddedness" of service systems (Bruner, 1994), agency 
restructuring and shared authority needed to realize more 
integrated forms of service organization and .funding 
(General Accounting Office, 1992), "consumer-guided and 
consumer-driven schooling" (Hoope.r-13riar &r Lawson, 
1994), or udeep-structure systems changes" related to pro
fessional behavior, administrati~e "scripts," and transac
tion costs (Crowson & Boyd, 1994). As these varied 
d~ions of system outcomes hint, the more hwnan ser
vice systems are organi;;ed and operate in fully collabora
tive and integrative ways, the more complex and elusivt! 
the outcomes become. For example, it is one thing to cap
ture 1:hange in referral rates or utilization of e,cisting ser
vices when these are coloca ted to nmder !Jlem more 
accessible, because referral and utilization are relatively 
easy to measure. It is another to capture the slowly emerg
ing views of collaborative practice that might come about 
as the colocated professionals have greater access to one 
another and more immediate reasons for interacting with 
one another. 

So the researcher confronts a fundamental question of 
ends for which the integration of services is presumably 
the means. What ends (inclu~g, but not limited to, stated 
program goals) might come about as a result of the integra
tion of services? How many can be meaningfully consid
ered and at what level (individual, system)? What 
outcomes conceptually represent steps taken towards 
more ultimate ends? 
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The complexity and mutability of the indep:.ndent v~ri
able(s), combined with the large number and mterrelation 
among dependent variables, generate an attribution task of 
the first magnitude. To what do we attnoute the state of 
children and families who participate in integrated forms 
of education and human service? Put another way, how do 
we acco3 for the level of any of the child and youth vari
ables not previousl*? 

The dir tor of a stuHy evaluating a statewide inte8Tl\ted 
services initiative described the problem this way: 

' II we measure beneBts for kids and families, what do we 

~

ay contribuuid to it? Their individual services? The 
program" as it existed in the 3 months they were in
olved? ... The program in one month is not the same as 

the next (a new partner joins the collaborative, changing 
the mix of staff, the number of sexvices, the level of trust 
or conflict in the collaborative, etc.) .. , .The.re is so much 
going on out there, so much flux that even_if w: can doc
)Jment change or improvement, we ~ ve little idea wh~t 
lo attribute it to. We have one school m the study that is 

an integrated early childhood program site, site of a Blue 
Cross managed-care e,cperiment, a new charter school, 
the recipient of a state restructuring grant, and in a neigh
borhood that is the recipient of family preservation funds. 
U we measure improvement i.n health indicators for the 
dill , is it the early childhood program or the man
aged are exp€riment? If therl: are educatio~ benefits, is 
it th eer tutoring program in the early childhood pro-

or the restructuring grant or the ¥charter school· 
{M. Wagner, personal communication. September 

Researchers who study complex social interventions are 
used to this problem in one sense: They commonly ac• 
knowledge that many outcomes worth studying have mul
tip causes. But the number and elusiveness of the relevant 
in pendent variables make th.is situation especially chal
le · g. Add to the attribution task the difficulty of ex
pl · · g why certain children fail at school or why 

· nfranchised families experience multiple problems 
wi which they not able to cope (e.g., see Dym, 1988, 

ing ( ecol 1 views of the family; Knapp & 

lvert~, 199;>, r a dis~on of the role of social cl~ss 
choo · · OT oper-Bnar & Lawson, 1994, regarding 
t caus " of d.ren's problems in learning and devel-

op ent). early, e availability or nature of human ser
vic -attempts a a:melioratin.g school failure or families' 
pro · lems-is only one contnbulor to such predicaments. 

1 
Pervasive social conditions place individuals and groups in 
a disenfranchised position; human services have only a lim
ited capacity to, address questions of social position. 

In other words, researchers studying comprehensive, col
laborative services face a familiar challenge, that of con-

' 

stru~·ng conceptual ll'lap& that link one thing to another. 
But they do so, they know the many influences that 
mi t bring about results may not "stand slillN Iong enough 
to ·t confident claims about a particular initiative. 

StuiJ.ying Sensitroe ProCt'Sses and Outcom~: HO'lll Do We See 
What's Really Happening? I 
A final research issue has to do with measurement, intru
sion, a.-.d the relationship between researchers or evalua-

•v•;, ••.uu p...ruapams ma program und,er study. Many of 
th@ programmatic events that lie at the core of comprehen
sive, collaborative services are private matters-for exam• 
ple, between a social worker and a troubled family, or a 
member of the family and a Sllbstance abuse counselor
and as st1ch are not readily ope:n to inspection by someone 
gathering data. This creates a double problem for those 
who would study the integration of eduotion and human 
services: Not only is the nature of service blocl<ed from 
view, but also the connections among services. The issue is 
compounded by the f<>tenl:ial addition of data gatherer:5_ to 
the cadre of professionals with whom troubled families 
must interact outside of !:he context of direct service provi
sion; a-id~rsl:andably, many consl.l.Il'\ers are u_nwilling to 
cooperate with research requests, as are the sooal workers, 
cowiselors, or others who work most closely with them. 

Though not insurmountable, this matter makes an al
ready difficult task more so, precisely because the target of 
integrated services is likely to find research an intrusion and 
because the nature of integration is likely to involve more 
than one hard-to-inspect service. The situation is .imong the 
ones that lead the call for a more part:idpatory conception of 
research or evaluation (Weiss & Greene, 1992). 

Ways to Address the Issue5 

If the preceding analysis captures essential problems in ex
amining comprehensive, collaborative services, then how 
can research~rs and evaluators proceed to address these is
sues? What forms of research and evaluation are likely to 
yield the most useful understandings regarding this broad 
class of interventions at this srage of public investment in 
the integration of services? 

Resolving these issues in particular instances is too de
pendent on context, and there are too many SU1ch instances 
for a short article such as this to offer sped.fie advice about 
research questions or study designs. But it is possible to 
characterize, at a mO'l'e global level, attributes of research 
that appropriately take into accoW1t the matters just raised. 
It is also possible to suggest particular kinds of studies that 
are more and less likely to yield useful knowledge. 

Desirable Attributes for Research and Evaluation on 
Comprehrnsive, Collaborative 5ervic6 

To be most helpful in making sense of integrated services, 
studies 11eed to be strongly conceptualized, descriptive, 
comparative, constructively skeptical, positioned from the 
bottom l!lp, a?'ld collaborative (when appropriate). 

Strongly cmcq,twzli.zed. The elusiveness of independent 
or dependent variables and the relationships among them 
are in part a matter of conceptu.ali7.ation. More than one 
kind of conceptual .framework is relevant to comprehen
sive, collaborative services, and these need to be worked 
out with some care, both to clartfy what is being studied 
and to illuminate assumptions on which programmatic ini
tiatives are founded. At a minimum, researchers and eval
uators need to make explkit~ore and after they have 
collected data- the conceptual climensfons that underlie 
the initiatives under study. One useful framework for 
studying collaborations notes the following dimensions 
(M:orrill et al., 1991): 

• Composition of target groups. 
• ~ scope (e.g-, education, health, social service, etc.). 
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case management, etc.). 
• Location of services. 
• Sponsorship and service-provider participation. 

\ 

• Commitment of participating service organi.Zations. 
• Parental and community pa.tlidpation. 

Many other ways of identifying dimensions are possible, 
and some promising ones have been suggested (see, for 
example, the references I\oted in discussing the elusive in
dependent variable). The important thing is not that any 
lone framework be selected by everyone who studies col
laborative services, but rather that researchers clarify in 
conceptual terms what 'is being studied. In th.is way, re
search will begl.(I to answer the all-important question: Of 
what is any instance of comprehensive, collaborative ser
vices a {conceptual) case? 

But the conceptual work doesn't end there. Two further 
kinds of conceptual models operate within a given com
prehensive. collaborative services initiative, and it is up lo 
the reseaircher to make them explicit, and hence open to in
spection, or to put more powerful conceptualizations in 
place of the ones held by participants. First, implidtly or 
explicitly, comprehensive, collaborative services efforts 
rest on assumptions abo1Ut those whom integrated services 
a.re intended to serve and about the conditions that gener
ate their need for service. Proirams operating on a defidt 
model, for example, tend to locate the problem in the high
risk child and his or her family. There are good reasons to 
view such models as insufficient and unheli,ful. More suc
cessful conceptualizations of the problem addressed by in- . 
tegrated services will consider the joint roles played by 
individual characteristics, family and community condi
tions, and~ expectations or routines of serving institu
tions (see, or example~ Dym, 1988, regarding ecological 
views of ·ues;(Richardson, Casanova, Placier, & Guil
fo/Yle, 1989, egardlng relational views of at-risk learners in 
s&ools). I 

Second, the program's ''theory of action" {Patton, 1978) 
is involved. !Giv~some conception of a problem to be ad
'41,,,.,.."", program ~esigners and implementors fashion an 
· ervention strategy that directs effort at key points of 
1 erage. To take a simple ex.ample: Consider a collabora
ti e services arra gement that colocates a health worker 
. d social work - in high schools. Their presence is in

tended to provid advice and counsel to youth who are 
likely to become regnant, contract or spread sexually 
transmitted disea , ond engage in other destructive be
haviors. The a.mm ement operates on the premise that the 
pt'nce of these · dividuals 111 increase access to good 
a vice Md, when eeded, li'eatmcmt; in addition, the pres
e of these individuals. it is assumed, will stimulate re
ferrals from teachers and others in the bw.lding. By spelling 
out th.is strategy, researchers {and participants) have the 
chance to exjlinine the logic of intervention. Is it reasonable 
to presume that presence will increase access? Are there 
other mediating factors that influence whether the p re
sufned relationship would hold? tntimately, data can be 
gathered! to test the assumptions on which this logic rests. 

In constructing useful frameworks for looking at com
prehensive, collaborative services, researchers will n~ to 
draw on the concepts of different social science disciplines. 

\ 
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forts and the sour~ of organizational behavior); profes-
sional work (to illwrunate the presumptions of, and 
constraints on, professional roles); muliicu/tural interaction 
(to make sense of the interface between high-risk clients 
and professionals, and among professionals with different 
professional cultures); power and influence (to make sense of 
the sharing of control over services); policy proc<!Ss (to con
sider the power and limits of programmatic efforts in con· 
text); huma.11 development (to attend to stages and conditions 
affecting normal and .abnormal growth); family dynamics (to 
understand families as systems); and group process (to ap
preciate the evolution of collaborative groups). 

Some provocative and helpful conceptual work has 
begun to appear in lhe literature. Treatments of the phe
nomena within overarching ecological frameworks (e.g., 
Dym, 1988; Mawhinney, 1993) provide a compelling ac
count of how child development, family welfare, and fam
ily service interventions operate in community context 
Discussions of professional and institutional norms 
(Mitchell & Scott, 1993) and the way these work at the in• 
dividual level provide furtheT theoretical grounds for un
derstanding what supposedly collaborative professionals 
do and do not do. This work complements recent attempts 
to view the situation a~ an institutional level drawing on 
the constructs and tenets of the "new institutionalism"; 
see, for example, work by Crowson and Boyd {1994) that 
focuses on the deeirstructure of norms. rules, routines, and 
administrative scripts operating within service-providing 
Institutions. 

Descriptive. If service integration can be so many differ
ent things, and the collaborating professional disciplines 
are still not sure what forrn(s) such integration should op
timally take, then it makes sense to put a great deal of em
pha6i on the description of particular cases of 
comprehenstve, collaborative services. Ide.illy. such de
scriptions snould be guided by (and should inform) the 
strong conceptual frameworks called for previously; end
less narrative and detail will not serve any useful purpose. 

Qualitative "thick" descriptions (in the sense originally 
proposed by Geertz) are especially appropriate, though 
they are not the only kind of useful descriptive account. 
Qualitative techniques are especially helpful in illuminat
ing what collaborative arrangements mean to p;,rHcipants, 
how su,ch efforts differ from service-as-usual. :ind what the 
nature of coUaboration is. The sensitivity of the research 
topic make5 good qualitative description difficult in many 
instances, bul there are ways to gain access to even the 
most difficult research situations. In this regard, nonevalu
ative research may make a greater contribution than ex
plicitly eva1uative sh.tdi.es, in which the stakes are higher 
and scrutiny by researchers can take on more negative 
me~nings. 

Gireful descriptions are needed of at least the following: 
organi:zational arrangements; the interface between the 
consumer and service providers purporting to coordim1te 
their efforts; !he sharing of resources. ideas, and profes• 
sional work; the experience of collaboro tion; and the extent 
and nature of change in the consumer's behavior, attitudes, 
or life circumstances. 

Comparative. Given strong conceptualization (which per
mits cross-case comparison) and good description, the 
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m~izelwhat can belearned ·from the natural laboratory 
of initiatiies currently under way. Such studies are un
likely to offer the kind of comparisons presumed by exper
imental research or planned variation studies, but they can 
be instructive regarding the range of conditions that sup
port or frustrate collaborative work, as well as the possible 
variatiollS-<ln-the-theme that make up promising practice. 
Whenever contrasting cases can be chosen with particular 
variions on key dimensions in mind, studies can offer 
mo:r powerful comparative insights. 

C trMcUoely skeptical. Research needs to help audiences 
see ugh the hype, presaiption, and prograz:n rhetoric, 
whlle remaining sympathetic with overall programmatic 
aims. A constructively skeptical stance is t.'1us highly ap
propriate at this stage in our understanding of integrated 
~ervices. Too few discuss.ions in this arena acknowledge, as 
o.oes Golden (lt1), that 

} it is not obllio that <:ollaboration always has good rather 

I I 
bad eff on services for families and children. 

llaboration might lead agencies to carry out their dif
! rential:ed, precollaborati.on mission less well ... Collab

tion might lead a program that has been effective on 
orr's criteria to become less so, if it collaborates with a 

m , re rigid bureaucratic program and its JIUSSion a.nd cu 1-
ture are diluted. For example, staff in a teenage program 
I visited for nt rese-arch on welfare and children's ser-
vicF5 were v nervous about the emphasis on rules that 
thqlr (ultimate unsuccessful) collaboration with a local 
wifilare agen was, they thought, imposing on their ser• 
vices. (p. 85) 

Skepticism is ed for regarding many kinds of cl.lims 
made on behal f comprehensivie, collaborative services. 
for example, regarding cost savings, mutually reinforcing 
effects, attribution to programmatic efforts, stability oI col• 
laborative arrangements, incentives for collaboration, and 
changes in approach to service, to mention only a few of 

)he candidates. But even at the stage of conceptualizing 
~:'1dies, researchers and evaluators would do well to con
sider, as do so:~ichol.ars (see Crowson & Boyd. 1994), the 
possibility of nizational self-protection in the face of 
collaborative pressures or the chance that professionals 
work in a less intentional and purposive way than collab
oration theories s~ to imply. 

There are obvious complications in keeping a skeptical 
s ce constructive in evaluative situations. Program op
p ents are likely to pounce on any negative evidence as 
a unition in~ debates about program continu.a-
1:i n, whereas p ·promoters will wax defensive at the 
runt of criticism. In apdition, the unrealistically high ex
pectations and s}iort ~ention span of most policy commu
nities makes sk~tidsm problematic. At the same time, 
there is no great virtue in prolonging the lifetime of inter• 
ventions that rest on shaky logic and little evidence. 

Skepticism may notlbe constructive if research ques
tions, designs, and me!sures are inappropriately applied 
to the program in question, for example, by prematurely 
searching for impacts at a relatively ea:rly stage in the de
velopment of a ctlmplex program (regardless of pressures 
from certain stakeholders to do so). One extended case 
study of evaluation in the integrated services arena (Stake, 
1986) offers a cautionary tale in th.is regard: In that in· 
stance, the single-minded focus of the evaluation study on 

V A. - ., ----- --r--.,.-
sites of the Cities-in-Schools program generated negative 
evidence about the program in a way that may not have 
rep~ted subtle benefits to the youths involved. To 
gua.{d against this possibility, researchers and evaluators 
n~o maintain a constructively skeptical stance regard
ing their own capacity to ask the right questions, employ 
sufficiently sensitive measures, and interpret what they 
find appropriately. 

Posirirmed from t~ bottom up. Collaborative services are 
ultimately inte~ted as they converge on individuals, 
groups, or populations they serve. Research and evalua
tion that trace backward from the experiences, behavior, 
perceptions, and status of service recipients will be more 
likely to show if and how the integration occurred and 
whether it achieved valuable ends. Such studies focus on 
the consuxner and the consumption of services, but need 
not be restricted to activity at the street level Many useful 
studies of interagency dynamics, the orchestration of re
sources, and other features at higher levels in the system 
are possible from this vantage point, but by anchoring the 
investigation to the con.sumer, researchers are less likely to 
be distracted by studying means and thereby lose sight of 
ends (followmg the notion advanced by Golden, 1991). 

Approaching the research problem from the bottom up 
needs not be solely concerned with the consumer's--eye 
view of comprehensive, collaborative services. For exam
ple, m sketching out its evaluation sb:ategy for the -New 
Futures initiative, the Annie E. Casey Foundation envi~ 
sioned three components to its evaluation. one of which 
would feah.tre individual qualitative profiles of youth un
dergoing change, another assembling quantitative data re
lated to aggregate impact on youth, and the third 
examining institutional effects (Center for the Study of So
cial Policy, 1987). The impo:rtant point is that such designs 
prominently feature the nature and meaning of service and 
system benefits at the growid level, and that the evidence 
for such benefits reflects the specifics of particular cases in 
their local settings. 

Ccllahora.ti-oe (when a.pproprillte). Because it is essential to 
engage divergent perspectives in studies of ctlmprehen
sive, collaborative services, it is tempting to expect 
research to be itself collaboratively designed and imple
mented, either by researchers of different ctisciplines or by 
re.searchers and participants (service providers, con
sumers) in the collaborative arrangements under study. 
Discussions that call for a "partnership" between evalua• 
tors and program people contribute to the call for more col
laborative research on collaborative services (e.g., Weiss & 
Greene, 1992). 

There are obvious advantages of putting heads together 
in such a way. Collaborative approaches to research c.an 
help to draw attention to conceptual elements that one re
searchifradition pays dose attention to while others do not, 
identir,athe assumptions and perspectives with which dif. 
ferent types of professions approach collaborative work, 
develop appropriate measures, and find multiple mean
ings in results. Collaborative research that encourages dia• 
logue w ith service recipients regarding research goals, 
approaches, or findings can probably help researchers stay 
tuned to consumers' perspectives (which are often forgot
ten as professionals try to develop better ways oI serving 
clients). 

12 WUCATTONl\l. RESEAROfER 

0 IO 'd 
lO : l l (NOW] ~6 ,90- ',\ON 



' 

I 
v• .... ~ • .I!''"" ......... ""~"u.u0 ::i,=cv 1ce.-1essons tnat are no less 
applicable to research than to service delivery. Good col
laborati.on is difficult and time-<:onsuming (a challenge to 
research that must be done on a tight budget), requires a 
sharing of control (while the logic of many resea:ch de
sigrui calls for tight control), and may involve unproduc• 
tive wrangling ove:r paradigms. 

Some Promising Kinds of Studies 

What follows is not an exhaustive list, but rather several 
examples of kinds of investigations (or components of 
large-scale investigations) that embody the attributes dis
cussed previously and are likely to yield more insight at 
this stage in the understanding of integrated services. Five 
kinds of studies spring to mind: (a) profiles of individual 
participation and change, (b) multiple-case, thick descrip
tions of collaborative s-ervice arrangements at the point of 

J service delivery, Cc) analyses of cost in both quantitative 
I and qualitative terms, (d) single-subject (and single-sys-

tem) time-series re.search to demonstrate impact (at both 

I 
the individual and organizational level), and (e) investiga
tions of exemplary and typical practice. A sixth type of 
study-analyses based on management information sys· 
terns that track comprehensive, collaborative services-has 
promise, as well, though there are difficulties in develop
mg and maintaining such systems. 

Profiles of imlividwzl participation and change. This kind of 
study answers the questions: How does the individual 
child or family participate in collaborative services? What 
does participation involve? In what ways do these individ• 
ual participants change? By treating the individual's par
tidpation and experieI1ce as the primary unit of analysis. 
investigations o~· sort bypa.5s the problem of treating 
the whole prog as a meaningful treatment. Qualitative 
and quantitative d ta can both be part of the profile. Sam
pling of individuals to study (and gaining access to these 
individuals) berom1es a major fssue; depending on the size 
and complexity of ithe sample, such investigations could 
pre5ellt alp· e o~ comprehensive, collaborative services 
across the ge of people within a conunu:ruty, or even 

f multiple co unities. 
\ Mu/tip/~ • thick descriptions fl/ collaborative seroias 

iriements at the poin I fl/ senna delivery. This sort of study 
repr ents a kind of programmatic counterpart to the pre
c · g one; rather than fOOJSing primarily on the con
sumer, it examines the nature of professional work and the 
contexts in which this happens. This kind of investigation 
answers the questions: What do professionals do to in~ 
grate their efforts at the point of service delivery? What 
forces and conditions impinge on their attempts to address 

} social need.$s ugh collaborative effort? The rationale for 
this kind of dy presUIT\es that collaborative work in
volves subtl shifts in professionals' conceptions of their 
craft, w ork tines, and approach to particular consumers; 
qualitative approaches are especially suitable for capturing 
such phenomena. This kind of research is needed to char
acterize, both conceptually and empirically, the elusive in
dependent variable irl comprehensive, collaborative 
arrangements. Comparative attempts to describe and con
trast, dilferent kinds of integrated arrangements, chosen to 
vary along key dimensions, would be particularly helpful. 

_...,_ -- ... ~ ....... .,, ,:J , ~ J 

complex in collaborative services arrangements, and de
serves constructively skeptical resea:rch to understand 
whether the costs of these services are simply prohibitive 
for all but a few children and families. The deceptively 
simple questions to be answered are: What do comprellen• 
sive, collaborative services arrangements cost the human 
service system, the public, and the consume.r? Are these 
costs "worth it,N in terms of definable benefits or effects? 
Because most such arrangements are new and experimen
tal, there are major start-up costs, as professionals develop 
new roles and working routines. These costs need to be 
disentangled from ongoing costs in time, energy, complex· 
lty, burden on service providers or consumers, foregone 
opportunities for less labor-intensive-ways of addressing 
human needs, and long-range failure t,o address the needs 
of high-risk children and families. Costs need to be exam
ined in perspective, wi'th "full-service" anangements con• 
trasted with less comprehensive ones. Re.liable numbers 
will be difficult to obtain but important to pursue, accom
panied by some attempt to characterize qualitatively the 
~ of "cost.'' To date there is little work that examines 
costs responsibly, though some have begun to argue the 
importance of doing so and to identify the key considera
tions involved (e.g., White, 1988). 

Singlt -subject (and ringle-system) time-series mearch to 
demonsh'ate impact on individual; <Jr sa?Jice systems. It is es
sential to understand impact on children, fiUI\i.lies, and sys
tems i11 contexl The bottom-line question-What . do 
comprehensive, collaborative services initiatives do for 
childrel"., families, and human services systems?-must be 
answered (the constructive skeptic does not assume that 
such arrangements accomplish what they purport to do). 
But getting at this matter through group comparative de
signs, the most common approach to ascertaining impact, 
may be fruitless when "treatments" are so individualized, 
meaningful control groups hard to construct, and attribu
tion of teSult to cause so complicated to trace. In sucih in
stances, the individual unit's 'oohavior over lime may well 
be its ow:n best control, as argued by th,e tradition of single-
subject time-series research.. Such designs call for some 
baseline of repeated measures over time prior to participa
tion in collaborative services, a fully described treatment, 
and a follow-up pattern of repeated measures that- can 
demonstrate change in trajectory associated with exposure 
to treatment. Though complicated to apply irl its conven
tional form (e.g., as practiced in special education research) 
to many comprehensive, collaborative services, this design 
can be adapted to the purposes of studying such initia
tives. An analogous design logic pertains at the organiza
tionaJ level to get at the impacts of systems reforms (see 
Knapp, 1979). 

17f?lestigations of exemp/JZry and typiazl practice. In this kind 
of study, the researcher or evaluator works backward from 
instances of presumabiy effective or "average" practice to 
explanations for the apparent success. This study answers 
the questions: What do apparently successful arrange
ments for comprehensive, collaborative services accom
plish and how do they accomplish it? What forces and 
conditions enable these services to do what they do? Pre
suming that through some combination of reputation and 
rough outcome indicators, one can identify instances of 
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good things for children and families, careful study of 
these instances using •either qualitative or quantitative 
means (bu~deally with some kind of quantit.itive outcome 
indicators should be especially instructive. By including 
sites that resent more typical practices in the scope of 
the study, e researcher can cast the accomplishments of 
exemplarylsites (and the conditions that support these ac
complishments) In perspective. 

A"lalys~loJ data from managmrenl information ~terns th.al 
routinely t,\zck consumers' access ta, and -use of, multiple ser
uic~s. A sixth kind of researcli also has promise though it 
faces significant obstacles in practice. Researchers and pro
gram designers alike have noted the importance, as well as 
the difficulties, of getting succinct data that track how peo
ple interact with services, especially where these services 
are separately housed and governed by restrictions on the 
flow of information. Experiments have been undertaken to 
put information systems in place that gather and record the 
presumably comprehensive provision of service (see Fam
ily Impact Seminar, 1993a, for a summary of the work in 
this area). In tl\eory-, such fools may be useful for answering 
questions such as; What services have X, Y, and Z used, 
when? What did service providers do in attempting to 
meet the needs of children A, B, or C and their families? 
What changes in Jdicators are associated with which pat
terns of service use? Such systems are only as good as the 
data put into then,, however, and it is not easy to ensure 
that' high-quality db.ta are ~l\tered and updated on a regular 
basis .. Often, more data are collected than are needed for re
searchers' or any one user's puzposes, and this can quickly 
feel bilrdensome to participants at the "street-level," espe
cially II imposed from the top down. Systems that provide 
service providers at the operating level with information 
they want and can use are more !ilcely to get better quality 

t:lata; when such information corresponds with what re
,searchFrs and evaluators need to know and where their ac

cess td such infonnation is poliocany and organi2ationally 
feasible, this device has considerable potent:ial.2 

None of these six types of studies constitutes a compre
hensive investigation analogous to what is called for in 
most ofle major evaluative studies now under way. Ob
viously ese kinds of studies and others like t.hem can be 
viewed s compon~ts of a large investigatioIL The payoff 
to such elaborate • dies is not always assured, but for 
large system initia es and elaborate demonstration pro
jects, more complex investigations are hard to avoid. 

Types of Studies Th.a May Be Less Useful 

Once again, wiu{ no attempt at completeness, some 
approaches to reJarch seem less likely to yield useful in
sights, gi~ whal we now understand about comprehen
sive, collaborative services for children and families. 
Competently executed, these forms of research may con
tribute to an understanding of collaborative services, but 
tnere are serious questions regarding the degree of payoff. 
One of these forms-group-<:omparative experimental 
studies-has wid~ popularity among researchers and eval
uators, as well as \heir audiences. 

Croi.cp-comparati-oe erperim,::ntal studies contrasting recipi
ents with nonrecipients. The obvious advantages of such de
signs include the compelling logic and apparent rigor of 
experimental contrasl3 (where the assumptions on which 

«u~ "'IS'" •= uv11.41 <1nci cm~ razmuancy anel. cre<llblllty ot 
this form of knowledge generation among many audi· 
ences. But the drawbacks are many, as some discussions in 
the literature on comprehensive, collaborative serv-ices 
have suggested (see Bruner, 1994; Family Impact Seminar 
1993a; Weiss & Greene, 1992). The burden of proof is on the 
experimentally inclined researcher or evaluator to d emon
strate that key assumptions are viable (e.g., Is there an 
identifiable and uniform treatment? Are recipients and 
noruecipients sufficiently comparable?). As has been 
learned from years of social experiments, including studies 
of programs that are much more easily specified and ap
plied to groups (e.g., academic programs in school set• 
tings), group comparative studies are harder to realize in 
practice than on paper, and the logic often breaks down. A 
great danger exists that the requirements of the research 
design will force evaluable situations to be constructed 
that compromise or limit what comprehensive, collabora
tive services are attempting to do. A similar danger is that 
the press for experimental results will force a premature 
search for eVidence of widespread impact-just the thing 
that new and ambitious programs are least able to provide, 
regardless of their merits. 

Several other categories of research-and evaluative activ
ity are less commonly called for, but appear at first glance 
to offer ir.sight into the implementation and impact of 
comprehensive, collaborative services. On closer examina
~on, these approaches may be less useful. 

Fr1ctor ll1lalytic studies that seardt for empirical c/uslering of 
large numbm of programmatic and nonprogramm11tic variables. 
Given the many pieces of the independent variable, re
searchers may believe that correlational investigations 
have the r:nost to offer. Unless t.hey are very strongly con
ceptualized, such attempts risk identifying statistical 
clusters that are nearly impossible to name meaningfully
precisely the kind of results tnat will do little to advance an 
understanding of collaborative services. The circumstances 
surrounding most collaborations and the design of these 
services inVite too many ways for variables to be spuri
ously correlated. 

Meta-anlilyses of seroice integration studies. As large num• 
bers of sru.dies emerge, it is tempting to undertake an ap
parently rigorous way of aggregattng what has been 
learned from all of them. Meta-analyses may appear to 
offer ltus possibility, and some have argued for them with 
reg~ family support programs (Hauser-Cram, 1988). 
But in the absence of a commonly defined independent 
variable (or even comparable outcome measures), this 
technique s-eems eit.her premature or altogether unsuited 
to this portion of the social intervention research terrain 
(Bangert-Drowns, 1986). Other approaches to aggregating 
results (e.g., Schorr&: Both, 1991; Wang, Haertel, & Wal
berg, 1994) appear to offer more at this point, even though 
their reliance on reviewers' judgments appear to weak® 
the conclusions that can be drawn. In addition, meta
analysis cannot be applied to qualitative findings, and 
these, too, beg for some kind of meaningful aggregation as 

· they accumulate. 

Conclusions; A Call for Appropriate Research on and 
Evaluation of Comprehensive, Collaborative Services 

In one sense, there is little need to call for studies of com
prehensjve, collaborative services for children and fami-
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tors in droves. Numuous studies are under way and more 
an: on the drawing board. Big investments beget big eval
uation studies, and many are in process at this writing (see 
Behrman, 1992, and Family Impact Seminar, 1993b, for a 
list of evaluative activities now in progress). 

ToJ plea with which this article concludes is for re
searchers a:nd evaluators, and those who sponsor studies 
(or demand they be done), to consider what is appropriate 
to ask and answer at the current stage of development, ex
perimentation, and understanding. These are generally not 
mature programs that have developed a relatively stable 
mod.us ope:randif in most cases we are witness to (and par
ticipants in.) rapidly evolving experimentation witrun tur
bulent reform ~ontexts. We are observing a class uf 
intervention th.at'is ha.rd to name, no less describe. And we 
have yet to answer a critical question: What do the many 
instances of coll~ration represent conceptually? 

ln this context it is debatable what we should be study
ing- that is, w makes a study appropriate or noL To do 
so lies beyond . scope of this article, and there are other 
efforts under way that are attempting to suggest a more 
sped.fie r_;search agenda in this area.3 Nonetheless, several 
observations ca.n be made. In such circumstances thete are 
compe~g reasons to engage in research and evaluation of 

ntkinds. The early program rhetoric, filled with visions 
nd romises, may be taken as gospel (and already is in 
om quahers) long before we know whether anyone is 
elp or \..rhether we can afford it; just as likely, impatient 
udiences will lose faith in collaborations because no evi• 
ence appears of instant impact. There is a sufficient nwn

and variety of investments in comprehensive, 
collaborativ£: services initiatives to afford numerous op-
portunities fo~earn!g and various forms of "natural ex-
periments."' d children and families who are the 
recipients ~f in egra services are too needy and too nu-
merous to 1gnore. 

But there are big angers in overinvesnng in unproductivinds of research. For one thing, we may end up 
stud · g only what we know how to study, and not en
ga · g in the kind of methodological learning that new 
forms of social intervention require. For another, we may 
prematurely declare the experimentation a failure, neglect
ing to be dear about what .failed. Or, we may prod~ and 
describe programmatic Victory, only to find that multiply 
served children continue to £ail in school or their families 
continue to confront health and s~l challenges with 
which they cannot cope. 

There al."e more subtle dangers as well, some of them 
arising when we follow our own advice too well Eager to 
detect combinations of services that are more potent, we 

1 may neglect to note the way these services categorize and 
demean the people they serve-if it is not careful, research 
on comprehensive, collaborative services may help reify a 
new deficit model of the "truly disadvantaged or "su.
pemeedy." Or, mindful of the fuzziness regarding the 
independent variable, W1! may unwittingly become preoc
cupied with the intricacies of collaboration or the different 
fon:ns of interprofessional work and lose sight of the ends 
(e.g., children's health, education, and welfare) for which 
this is only one means. Finally, in an attempt to engage al!l 

- --- ~ - --~ -v "'"' prn::nomenon of comprehensive, col
laborative services with the result that service providers 
and the consumers they are trying to help f~l besieged. II 
these things come to pass, the segment of society for whom 
comprehensive, collaborative services are being devised 
will not be well served by the research and evaluation com
munity. We can and must do better. 

Notes 

This article is an adapted version of .:i background pa~ bearing the =~ title prepared for an Invitational Working Conference on Corn• 
prehensive Sc:hool0 Llnked Services for Ghlldrcn and F?.milies (Lees,• 
burg, VA, September, 1994), hosted by the U.S. Department of 
Educallon/Oifice o( Educ.itlonal Research and 1.mprovement COERl), 
the American Educational Research Association CAERA), .:ind sevCl'illl 
other professlon.:il a55ociations. The .:iuthor wishes to !hank Rick Bran
don, Mike l(jrst, Bill Morrill, Liz Reisner, Mary Wagner, an anony
mous reviewer, and rn;iny participants in the Working Conferi::nce for 
hel.aful contributions in developing this .irticle. 
~ indebted to M.iry Wagn.l!J' of SRI Intemational for•~ w.;y C>f 

describing one of the essential dilemmas regarding rhe independ~nt 
variable in research on compwensivc, collaborotive ,ervices. 

lihis point is based on .in obselv.ltion made by BiU Morrill ol Mil th• 
tee. Inc., who has c.uried out informal .:in.alyses contrasting "top
dowrt Worrnation sysrems in integrated ~erviccs arrangement..< with 
other infomiation systems th.at are more directly responsive tn pr~cli• 
noncrs' needs at the se1vk~ deUvay leveL 

1For exru:nple, che n:sults of the AERA/OERl confenmce ref,m:nced 
earlier in. the noies are curnn tly being ;1Ssembled in monograph form. 
as one outline of il comprehen.o;ive research agenda rela1ed to collaN>· 
rative services. 
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Memo 

TO: JANICE ALPER. CHAIM BOTWINICK, STEVE CHERVIN, 
RUTH CbHEN, MARCI DICKMAN, lNA REGOSIN 

FROM: GAil.. DORPH 

CC: ALAN HOFFMANN, BARRY HOLTZ, ?\"ESSA RAPOPORT 

RE: CIJE-LEAD COMMUNITI' SEMlNAR ON EDUCATIONAL 
LEADERSHIP - OCTOBER 1, 2 

We will meet Sunday morning (10/1) at my home. 
588 West End Ave. Apt 2A. Phone Number 212-769-0725. 

We'll start at 10:00 am and go through the evening, thus, we'll be having both 
lunch and dinner together on Sunday. 

On Monday, we will meet at the CJJE offices. We'll decide on our starting 
time before we break ,on Sunday evening. 

We'll finish on Monday by 3:00 pm 

AGE:NDA 

Sunday 

Community Updates 

Among the things that you report on, please focus on starus of personnel 
action planning process. 

15 Ea.<t 16th Strtei.. New York. NY 10010-1579 • Phone: (2l2)5.>2·2360 • Fn.~: {212)~.32-2646 
PO Bo~ 9,553_ Cleveland. Ohio 44101 • Phone: 121 6) 391- 1852 ' Fa.•<: (216) JQJ.5430 



Educational Leadership Ellen Gold.ring 
' 

Presentation of Findings 

Ellen Goldring will prese.nt major findings from the Study of Educ<1tion~l 
Leaders. (In this mailing, you will find the report of the leaders in your 
community. Please take the time to read it through before we meet.) Her 
presentation will be followed by time to discuss and clarify the jssues raised. 

(Sometime in h~re, we w1i 11 have a break) 

An Examlnation of Pre-Service and In-sen·ice Standards for Educational 
Leaders in Public and Private Schools 

An Examination of Pre-Service and In-Service Programs Designed to Meet 
Standards in General Education 

We will then tum to the issues of standards in public and private education for 
both pre-service and in-service education of educational leaders. We will 
compare those norms and standards to the findings in our smdy. 

Monday 

Implications and Responses to Study and Norms and Standards 

We will discuss the implications of these reports (and what we have seen of 
nonns and standards in general education) for the personnel planning process 
in your communities and for CIJE nationally. 

Update on CUE 

1. TEI 
2. Best Practices Volume on JCC 
3. Hanrard Seminar 
4. "Goals Project" with JCC camps 
S. General Update on CIJE: staff and projects 

-:· -
4- =-- ·--•- ,- - ..,___ • • ---· ..... ..r : 
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VIII. LIST OF AV AlLABLE PRODUCTS 

The following products have been distributed nationally or locally: 

National Distribution 
I. Gamoran, Adam, Ellen B. Goldring, Roberta L. Goodman, Bill Robinson, and Julie 

Tammivaara. (1994). Policy Brief: Background and Trairuni of Teachers in Jewish 
Schools. Presented at the General Assembly of the Council of Jewish Federations, 

Denver. 

2. Gamoran, Adam Ellen B. Goldring, Roberta L Goodman, Bill Robinson, and Julie 

Tamrnivaara. (1995). Manual for the CIJE Study of Educators, 

15 

3. Gamoran, Adam, Ellen B. Goldring, Roberta L. Goodman, Bill Robinson, and Julie 

Tammivaara. (1995). Backgroy.nd and Imir,in~ of Teachers in Jewish Schools: Current 
Status and Levers for Chana;e. Presented at the annual conference of the Network for 

Research in Jewish Education, Stanford, CA. 

4. Goldring, Ellen B .. Adam Gamoran, and Bill Robinson. (Under review). Educational 
Leaders in Jewish Schools: AStudy of Three Commu.nities. 

5. Gamoran. Adam, Ellen B. Goldring, and Bill Robinson. (In preparation). Teachers in 
Jewish Schools: A Study of Three Communities. 

Local Distribution 

6. Goodman, Roberta L. (1993). The Professional Lives of Jewish Educators in 

Milwaukee. 

7. Rottenberg, Claire. ( 1993 ). The Professional Life of the Jewish Educator: Atlanta. 

8. Tammivaara, Julie (1994). Professional Lives of Jewish Educators in Baltimore. 

9. Gamoran, Adam, Ellen B. Gold.ring, and Roberta L. Goodman. (1994) The Teaching 

Force of Milwaukee's Jewish Schools. 
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10. Gamoran, Adam, Ellen B. Goldring, and Julie Tammivaara. (1994) The Teachjng 

Force of Baltimore's Jewish Schools. 

11. Gamoran, Adam, Ellen B. Goldring, and Bill Robinson. (1994). The Teaching Force 
of Atlanta's Jewlsh Schools. 

(Note: Several reports on community mobilization were also prepared for CIJE internal 

use. In one case, an evaluation report on a local project was prepared for a community.) 
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MINUTES: 

DATE OF MEETING: 

TO MANDEU NST 

CUE STEERING COMMITTEE 

August 25, 1995 

PAGE.002 

DATE MINUTES ISSUED: September 26, 1995 

PRESENT: 

Copy to: 

Morton Mandel (Chair), John Colo,an, Gail Dorph, Seymour Fox, 
Adam Gamoran, Ellen Goldring, Annette Hochstein, Stephen 
Hoffrny1, Alan Hoffmann, Barry Holtz, Josie Mowlem, Daniel 
Pekars~y, Nessa Rapoport, Charles Ratner, Esther Leah Ritz, 
Richard Shatten, Jonathan Woocher, Virginia Levi (Sec'y) 

Lester Pollack, Henry Zucker 

I. INTRODUCTORY REMARKS 

The chair introduced Josie Mowlem, currently a member of the staff of the JCC 
Association, and announced that she will be joining the staff of CIJE as Assistant 
Director on October 1, 1995. An education major from New York University w ith 
experience in Jewish education as well as organizational administration, Josie will 
gradually take on the responsibilities of Assistant Director over the remainder of the 
year, becoming more than half-time by November, 1995. 

The Chair referred to Ginny Levi's exemplary role during the period of the Commission, 
and in the CIJE. Ginny has been on loan to CIJE and now is needed full time by the 
Mandel Associated Foundations. The Chair thanked her for her outstanding contribution 
to CIJE. Alan Hoffmann also mentioned that Ginny had played a major role in helping 
him over the past two years and expressed his and the staff's gratitude for her help and 
counsel. 

II. MASTER SCHEDULE CONTRQ~ 

Assignment The mast er schedule control reflecting dates through the end of 1996 was reviewed. 
Steering Committee members were asked to note any problems with the proposed dates 
by the conclusion of the meeting. A final notice of upcoming dates will be circulated 
shortly. 

111. MINUTES AND ASSIGNMENTS 

The minutes and assignments of June 8 were reviewed. It was noted that Jon Woocher 
and Alan Hoffmann have been discussing ways to introduce experienced evaluators to 
the work of CIJE. Their goal is to identify one person to design and coordinate a 
program to train people to work on the evaluation of Jewish education activities in 
various communities. The difficulty they are experiencing in identifying a po,tential 
coordinator further reflects the need for capacity building in this field. 

It was noted that in light of the number of Jewish education programs developing within 
Jewish Community Centers, it is important t o involve the JCC Association in 
discussions of evaluation. 

The assignment to develop a communications program will be revised to refer to the 
development of publications.~ 
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Alan Hoffmann introduced this topic by noting that a revised CIJE workplan will be 
available for review by the Steering Committee at its next meeting. For this meeting,. 
staff members were asked to provide updates on work that had occurred over the 
summer. 

A. Building the Profession ' 

Jn an effort to move forward with the issue of capacity building, planning is in 
process with Isadore Twersky on the development of a cadre of people t o 
provide in-service training to day school teachers. At the same time, significant 
steps have been taken to develop teacher educators for congregational school 
tea.chers. 

Gail Dorph reported that the first Teacher Educator Institute had taken place in 
Cleveland in late July. This approach was undertaken when it became apparent 
that the policy brief called for significant upgrading of in-service education and 
yet no significant programs were identified through which people are being 
prepared to be the trainers of teachers, or "teacher educators. " 

This first Teacher Educator Institute, part of a series of seven over a period of 
two years, focused on the following two central issues: 

1. What kind of teaching/learning do we wish to fost er? 

2. What kind of experiences will .accomplish this? 

Using video tapes as the text for consider ing these issues, the group looked first 
at how mathematics, subject matter which is not value laden, might be more 
effectively taught. Thi~ discussion was followed by a similar consideration of the 
teaching of Torah by examining a short video tape of a lesson by a teacher who 
is highly thought of. The approach o,f this first Institute was to involve the 
participants in the kind of learning experiences we would like them to create for 
others. 

It was noted that man~ducators participate in "one shot" educational 
experiences, then return to their own institutions and find themselves slipping 
back to their old ways. It has also been shown t hat it is easier to bring about 
change when groups of people work together. Wit.h this in mind, communities 
were invited to send teams of three to the Institute in order that participants 
would have others to support their eff,orts at change locally. In addition, Institute 
participants are now working collaboratively via e-mail and teleconferencing. 
This permits participants to reflect with each other on how their work is 
progressing, how to deal with setbacks and how to move ahead. 

In the discussion that foll,owed it was reported that the f acuity of the Institute 
included CIJE staff members as well as two professors of education from 
Michigan State University, Deborah Ball and Sharon Feiman-Nemser. Both 
originally were invited to the academic advisory group meet ing t o pre-plan the 
Institute in May and expressed such enthusiasm for the project that they 
volunteered to teach. It may be t hat bringing these outstanding leaders in 
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B. 

C. 

general education to our enterprise is the most important contribution we can 
make. 

It was noted that there is als.o an evaluati,on plarrfor the Institute. The MEF team 
will write an initial document describing in-service education in each of the 
participating communities and will follow up on how this changes over time. It is 
hoped that, through interview and observation, it will be possible to evaluate the 
quality of training which occurs in these communities and its impact on teaching. 

In concluding this presentation, the Chair noted that this project is an example of 
what can be accomplistied when a group of very highly ql!alified senior staff 
tackles a problem. He noted the importance of bringing together people of 
extremely high quality to accomplish our goals. 

Report on Educational l eaders 
Ellen Goldring reminded Steering Committee members that at the time the 
educators survey was undertaken in the ihree lead communities, a survey of 
educational leaders was also administered. The MEF team has now completed a 
first draft of a report on this survey and is working with CIJE staff and the MEF 
advisory committee tc1'letermine the best approach for disseminating the report 
and CIJE's response. Jt is anticipated that a Policy Brief will be prepared to 
reflect the results of the report as well as a call for act1ion. In the interim, the 
report will be distributed to audiences whiich have a particular interest in its 
findings. 

The study showed that a relatively small percentage of Jewish educational 
leaders has training in the fields of Jewish education, pedagogy and 
administration. It also showed that, while a significant majority intends to 
continue in the field an~, in fact, in the same institution, relatively few are 
engaged in systematic, ,sustained ongoing professional growth. 

It was noted that while it has become evident through CIJE's work that in-service 
education is critical to teachers already working in the field of Jewish education, 
issues of pre-service education and recruitment may be as critical for educational 
leaders. · 

It was suggested that the work of CIJE in Community Mobilization is as central 
with respect to educational leaders as our work with the professional leaders 
themselves. Frequently boards have relatively low expectations of their 
principals. We should undertake to encourage a change in this situation. 

In addition to a composite report on educational leaders which will be 
disseminated broadly, individual leadership reports to the lead communities will 
be completed and distributed locally. A challenge for CIJE is to find ways to use 
this data constructively, a task which can best be accomplished in consultation 
with each individual community. 

Best Practices Volume 

Barry Holtz reported that during the past year work has been undertaken to 
review successful programs in Jewish education in JCCs. Unlike earlier Best 
Practice endeavors, this one is being done jointly with the JCC Association. 
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Steve Cohen and Barry Hottz convened a group of advisors for assistance in 
selecting sites and identifying criteria for Best Practices. Six sites were studied 
and reviewed. A first draft report was complete.9 and, with the input of 
representatives of the JCC Association, revised. The goal of the document is to 
provide the Center movement with documentation which will help mobilize lay 
support for Jewish education in JCCs and also improve the quality of 
professionals involved in Jewish education efforts throughout the system. It is 
anticipated that this t~d Best Practices volume will be published by late fall or 
early winter. (I 

D. Commuoitv Mobiljzatjon for CIJE 
1 . General Assembly 

Nessa Rapoport reported that CIJE staff members have been participants 
in planning for a reconstituted GA. Instead of a series of "one shot 
workshops"' it is expected that GAs in the future will be built around 
sustained multi-year planning and programming. This year's GA is 
designed around four institutes, one of which is Jewish Identity. 
Participants will be encouraged to stay with one institute throughout the 
GA. 

Jon Woocher reported that a proposal submitted to the planning 
committee by CIJE has served as the basis for plans for the GA now and 
in the future. 

In discussion it was noted that this is an appropriate time for CIJE to work 
closely with CJ F on how to approach issues of continuity. For this 
reason, there was some concern with the approach of four parallel tracks, 
potentially leavi'lg some people entirely out of discussions of continuity. 
A possible alternative for the future might be to offer the separate tracks 
sequentially rather than in parallel, so t hat participants would have an 
opportunity to sele~t from all four, It was noted that each of the four 
does have some elements relating to Jewish education. It was also noted 
that the 1995 GA is an experiment and that there will undoubtedly be 
adjustments for·the future. It was suggested that CIJE work for greater 
board involvement in the GA, 

2. The Policy Brief which was published on the basis of the educators survey 
has been distributed to a number of distinct constituencies. Each has 
been accompanied by a cover letter to the group receiving it. CIJE is now 
in the process of publishing the presentation made by Jonathan Sarna at 
the April Board meeting. The distribution of such publications is a 
significant means of impacting community mobilization. 

E. Brief Updates on Other CIJE Activities 

1. Brandeis University 

Brandeis has requested a grant from the Mandel Associated Foundation1s 
to undertake a 12 - 18 month planning process to involve University 
faculty and CIJE staff. The purpose is to look at Brandeis University's 
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strength relative to needs for personnel and Jewish education and ways 
for Brandeis to impact Jewish education stra~egically. 

2. Colleges of Jewish Studies 

There have been several meetings with the presidents of the colleges of 
Jewish studies. CIJE is encouraging the colleges to consider a joint 
approach to a single issue for Jewish education, perhaps focusing on early 
childhood. 

3. CAJE 

Two CIJE staff members attended the recent annual CAJE conference 
where serious interest was expressed in CIJE's work. 

4 . Community Organization 

CIJE continues to work with CJF in an effort to establish joint 
relationships with individual communities. At the same time, continuing 
efforts are underway to establish relationships with Cleveland, Hartford, 
and San Francisco as affiliated communities. 

5. JCC Camps 

Initial discussions about improved Jewish programming in JGC camps 
have led to planning for a meeting with camp directors and JCCA 
representatives which may occur as early as November. 

6. Wexner Heritage Alumni 

CIJE, together with the Wexne, Heritage program, has developed a 
curriculum for graduates of the Wexner programs. A retreat will be held 
in early Decemb~r at which CIJE staff will serve as faculty. Their purpose 
is to charge the graduates of the last ten years with the importance of 
being community activists and advocates for Jewish education in their 
communities. 

V. PERSONNEL AND TRAINING"' 
In light of time constraints, this agenda item was postponed to the next Steering 
Committee meeting. It was briefly noted that personnel remains at the core of our 
work, that C1JE has continued to identify extremely gifted Jewish professionals with a 
serious interest in our work, and that we have had some success in bringing such people 
into the field. This remains an ongoing focus of CIJE and is an issue to continuing 
discussion with the Mandel Institute. We will continue to work on our goal of "turning 
out stars ." 

VI. GOALS PROJECT 

Daniel Pekarsky reported that after serious review of the initial workplan for the Goals 
Project, it was concluded that additional work. is necessary before we are in a position 
to move full force into the work of developing capacity in this area. In particular, it is 
premature to begin to develop a coalition of v ision driven institutions because most 
institutions are not ready to take this concept seriously, Typically, they are more 
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interested in a quick fix than the serious struggle necessary for clarification of an 
institutional vision. In addition, it seems premature to train coaches to work with 
institutions until we are more knowledgeable about what such work w ill entail. 

' -
Therefore, a July consultation of CIJE core staff with consultants from the Mandel 
Institute and the Harvard Educational Research Center concluded the following: 

A. The notion of useeding the culture"' is critical. A body of materials needs to be 
developed and initial steps must be taken to help institutions understand what is 
involved in establishing a vision and goals. 

B. Building capacity should begin with pilot projects to t est out our ideas and 
analyze outcomes. Dan Pekarsky will be working with one or more instjtutions in 
Milwaukee and Danny Marom of the Mandel Institute will be working with the 
Agnon School in Clevelland. Based on this experience, CIJE st aff will be able to 
develop approaches for others and prepare further written material for use in 
moving this process forward . 

At the same time, in order to begin to interest other top people in this process, 
plans are underway to.,avelop a seminar for the summer of 1 996 for a core of 
people who might then be available t o w ork with CIJE. 

C. CIJE should establish a resource deve.lopment center (fondly known as "the 
kitchen"') where materials for the project are developed. This will include videos, 
vignettes, and written literature. All of this will be made available to coaches in 
the future. 

D. It is incr,easingly evident that the goals project must be integrated with the other 
work of CIJE as we look at goals and evaluation, goals and community 
mobilization, and goals and personnel t raining. In addition, the partnership of the 
Mandel Institute and CIJE in this process w ill significantly enrich the process. 

In the discussion that followed, it was suggestedl that as we undertake something new, 
CIJE is undoubtedly going to encounter failures as w ell as successes. It was sug.9ested 
that these should be carefully documented, as well. 

It w:as suggested that the presentation made by Atlanta representatives about the 
visioning process undertaken in a single day suggested that such an approach, while 
perhaps not CIJE's ultimate goal, can have significant benefits. Staff is encouraged to 
stay aware of such opportunities and to keep standards at a level which permit progress 
to occur. 

It was noted that goal setting can run into pitfalls when it encounters political obstacles 
or a strong push toward consensus. Goal setting is a developmental process which w ill 
change as time goes on and should be undertaken thoughtfully. It was suggested that 
CIJE should be careful not to be so studied in its approach that its own goals for this 
project are put off indefinitely. It may be that capacity building can occur as planning 
and development is undertaken. It was agreed that this is an important point, but that 
CIJE must first know what a goals coach should be and do before efforts are undertaken 
to recruit and train such people. 
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Subject/Objective: ASSIGNMENTS 

Originator: Virginia F. Lev[ I Date: 8-25-95 

NO. DESCR.ll'tlON PRJORJTY ASSIGNED DATE DUE OATS 

T TO ASSIGNED 
(INlTIALS) STARTED 

l. Circulate new Iist of meeting dates. VFL 9/25/95 10/15/95 

2. Prepare new draft of guidelines for work with affiliated GZD 4/26/95 11/1/95 
communities. 

3. Prepare recommendations for dissemination of the study of AG!NR 6/8/95 11/1/9S 
educational leaders for review by the Steering Committee 

4. Work with JESNA on developing a program for training ADH 4/26/95 11/1/95 
evaluators and prepare a proposal for review by the Steering 
Committee. 

S. Continue planning for 1995 GA and provide Steering NR 6/8/95 11/15/95 
Committee with updates. 

6. Complete paper on Best Practices in JCCs. BWH 6/8/95 1213 [/95 

7. Prepare recommendations for appointment o~ committee co-
chairs. 

1 
ADH 4/26/95 TBD 

8. Prepare plan for increasing board size. ADI-i 4/26/95 TBD 

9. Develop a communications/publications program: internal; NR 9/21/93 TBP 
with our Board and advisors; with the broader community. 

10. Redraft total vision for review by Steering Committee. BWH 4/20/94 TBD 

T 



MlNUTES: CUE - MEF STAFF MEETlNG ON EDUCATIONAL 
L EADERSHIP 

DA TE OF MEETlNG: AUGUST 24, 1995, 9:30 a.m. EST 
SEPTEMBER 19, 1995 DATE MlNUTES ISSUED: 

PARTICIPANTS: Gail Dorph, Alan Hoffimnn, Barry Holtz, Adam Gamoran, 
Ellen Goldring, Dan Pekarsky, Nessa Rapoport, Bill 
Robinson 

COPY TO: Annette Hochstein, Ginny Levi, Debra Perrin 

I. Examination of Pre-service and In-service Standards !lnd Programs for 
Educational Leaders 

EG presented information on the pre-semce and in-seivice standards for educational 
leaders in public and private schools, and on the programs available in general education 
for educational leaders to meet these standards. 

ln summary: Widely accepted standards in general education throughout the United States 
hold that educational leaders should have credentials in three areas: education/pedagogy, a 
subject matter, and administration/supervision. Preparation in education/pedagogy 
consists of an academic program leading to a BA or MA and a license or certification in 
general education. Subject matter preparation for elementary school may include a broad 
range of academic &ubjects, while high school teaching usually requires majoring in an 
academic subject area. (For Jewish schools, the appropriate subject matter knowledge 
would be in a content area, such as Hebrew, Jewish history, Jewish literature, or a related 
field). After teaching for "x" number of years, one can go on to gain an additional degree 
in educational administration and be licensed as a principal. 

In order to maintain their licenses, principals, like teachers, are required to participate in 
ongoing professional development. The number of hours differs from state to state, but 
such requirements are standard. 

The group reviewed a selection of materials on professional standards, in both general and 
Jewish education, in order to better understand the requirements (standards and norms 
that exist) and the content of preparation and professional growth programs. These 
included: 

a. "The Landscape of Leadership Preparation", by Joseph Murphy; 
b. "The Li censure of School Administrator: Policy and Practice", by Carl R. 
Ashbaugh and Katherine L. Kasten; 
c. "Perfonnance Domains of the Principalsh.ip", from the National Committee for 
the Principalsh.ip; 
d. "The Return of the Mayflower: British Alternatives to American Practice", by 
Paul A. Pohland; 



e. "Requirements for Certification of Teachers, Counselors, Librarians, 
Administrators for Elementary and Secondary School", compiled by John 
Tryneski; 
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f "Guidelines and Requirements for Licenses" from the National Board of License 
for teachers and Principals of Jewish Schools in North America; 
g , standards from The Solomon Schechter Day School Association; 
h. the academic program of the Jewish Theological seminary; and 
i. selected statistics from the Digest of Educational Statistics. 

A brief discussion followed, comparing standards and programs in Jewish education with 
those existing in general education. 

ll. Possible CIJE Responses 

A. FIVE MODELS OF ACTION 
_,.Cjd,J. Ci\\V 

GZD and'"EG outlined five possible models that the CUE could pursue: 

1. Pre-service Programs 
a. impact what is currently occurring in education programs in institutions 
of Jewish higher learning 
b. entice (other) universities to offer programs in Jewish educational 
leadership (such as the University of Wisconsin at Madison) 
c. recruit people with Jewish content and entice them to attend current 
leadership programs in non-Jewish universities 

2. Institute Model (professional growth model) 
a. Harvard Model (subcontract out, but design content) 
b. TEI Model (CUE also does instruction) 
c. ongoing programs 

3. Principal Center Model (grassroots, resource centers) 

4. Leadership Academy Model (state/district approach to professional 
development, tied to standards - analogue: BJEs?) 

5. "Training of Trainers" Model 

B . DISCUSSION OF MODELS 

The group engaged in a critical discussion on these five possible models. During the 
discussion, the following key issues, concerns, and ideas were raised: 
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1. Unlike teachers, the pool of educational leaders in Jewish schools is much 
smaller. Thus, it may be possible for the CIJE to have a direct impact upon all \ 
educational leaders. The CIJE may want to put forth a gi;eater effort in impacting 
pre-service programs, rather than in-service activities. 

2. At present the participation of educational leaders is voluntary. We need to 
move beyond encouragement, as we consider our approach to professional growth 
for educational leaders. Are there ways to learn from norms or standards, that 
exist both for pre-service and in-service programs for leaders in general education? 
The CIJE may need to begin a process, whereby standards for pre-service and in
service are articulated and widely distributed, and particular groups (e.g., The 
Solomon Sch.echter Day School Association) agree to begin implementing them. 

3. We need to consider denominational differences in standards and the role of 
denominational institutions in setting such standards. 

4. Recruiting people with Jewish content a111d enticing them to attend current 
.leadership programs in non-Jewish universities (option # I c) may only be successful 
if a critical number -- e.g., cohort -- of Jewish educational leaders attend the 
program. Otherwise, they will find themselves isolated. 1n addition, such 
programs would not necessarily offer them the opportunities: 

a. to reflect on matters of Judaic content, and their connection to 
leadership issues; 
b. to deal with the specifics of the contexts in which they work, and their 
impact on leadership issues. 

5. The CIJE could work with one of these leadership programs in a non-Jewish 
university, developing a Jewish component to help the students apply what they 
are learning to Jewish schools. 

6. How can we influence an established institution to provide a more substantial 
pre-service program. Several possibilities were suggested: 

a. set up a consultation on educational leadership with experts in the field, 
geared toward ourselves and faculties of AIHJLE (similar to the Teacher 
Educator Institute in which the CIJE brings · experts from general 
education); 
b. encourage the development of substantia educational leadership 
programs, perhaps using funding as leverag ; 
c. assist them in recruiting more students; 
d. train a faculty in Jewish educational lea ership; 
e. educate relevant constituencies ("seedin the culture"). 



These possibilities are not mutually exclusive. For instance, after the 
consultation(s), the CIJE could work with interested institutions to develop a 
proposal for funding. 

7. In general education, change occurred in the content ofleadership programs, 
because professionals in the field began to demand greater emphasis be placed on 
leadership issues in these programs. This would support the argument to focus 
efforts toward "seeding the culture" (see issue #Se). The Institute Model (option 
#2), in concert with the creation of Principal Centers ( option #3), could assist in 
th.is effort. 
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8. If we create an Institute Model (option #2), we could require that teams be sent 
(i.e., president of schools, key community lay people, and the principal). 

9. The Institute Model (option #2), alone, is insufficient. There needs to be a 
vehicle for translating what is learned in the Institutes into the reaJities of 
institutional and communal life. The Principal Center Model can provide this 
linkage between the Institute Model and the classroom. 

10. Following the Harvard Principals' Seminar, many educational leaders began 
meeting with their colleagues in their community to share what they learned and 
continue learning together. This spontaneous development can be capitalized upon 
to create the Principals Center Model (option #3). The CUE could provide 
support for enhancing the effectiveness of comnnunity efforts in this area. 

11. If we focus our efforts on "seeding the culture", we should proceed along 
three avenues: 

a. conduct institutes for educational leaders, complemented with follow-up 
support for back-home work; 
b. bring together leadership of the major institutions as a study group 
(using a CUE Policy Brief as a primary text); 
c. bring the heads of major foundations together. 

12. What will lead people to buying into our visions of what educational 
leadership should be? Perhaps, you could achieve buy-in by creating one 
institution that would be a living model of what excellence could be. This could be 
a new institution (i.e., The National Institute for Jewish Educational Leadership) or 
one already in existence. 

13. If we create our own institution, we need to consider whether or not.there wiU 
be a sufficient number of students and enough qualified faculty, as welJ as its 
impact on already existing institutions. 



14. The Refonn movement currently combines a Pre-service Program with an 
lnstitute Model ( option #2) - in the fonn of the denominational col leges and 
NATE (where professional development experiences occ_ur). Given 
encouragement and money, the Reform movement may be interested in setting up 
a Leadership Academy (option #5). 

15. The Leadership Academy Model (option #4) is unlikely to be effective 
because of the limited capacity which currently exists within BJEs and the 
denominational movements. 

16. Enga~ng in the "Training of Trainers" model (option #5) is a necessary basis 
for undertaking any of the other models. 

C. CONSIDERING A DECISION 
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The group was divided about which models to pursue. Some preferred focusing on pre
service (option# 1 ). There was disagreement, however, over whether our efforts should 
initially focus on enhancing the quality of current pre-service programs or increasing the 
number of persons attending these programs: quality versus quantity. Others preferred 
focusing on in-service: create continental Institutes (option #2) and support the 
development of local Principal Centers (option #3) following participation i.n the Institutes. 
There was limited support for the Leadership Academy Model. On the other hand, some 
felt that we need to engage in all five models in order to impact substantially upon the 
system. It was pointed out that since the CUE does not have the capacity to engage in all 
of them (or even some of them) simultaneously, we would still need to prioritize among 
them. Most felt that, no matter upon which of the first four models we focus, we need to 
decide how to train the trainers who would (eventually) run the programs (option #5). 

In making a decision about which models to pursue, the group raised several questions 
that would need to be considered: 

1. What precise steps will be necessary to achieve each of our goals? 

2. What type of role will the CIJE have in each process (e.g., mediator versus 
service deliverer)? 

3. What is our own capacity (staff) for engaging in any one model or a 
combination of models? 

4. From where will funding come? 
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Given our limited capacity and funding, if we decide that we should pursue a combination 
of models, how do we prioritize among them? One way to decide would be to consider 
which pieces have to be done no matter what else we did. Or, what things are so big and 
complex that we can't do them now? Another way to decide, wfijch was suggested, 
concerned the venue under which we would consider the issue: Do we conceive of our 
initial efforts as primarily community mobilization ("seeding the culture") or as building 
the profession? If the former, we may want to do as many short-term Principal Institutes 
(option #2) as possible, which could lead to grassroots spin-offs (i.e., Principal Centers -
option #3). 

Finally, the importance of writing a design document, which details our desired outcomes 
(once the CUE has determined what they are) and the actions we need to take in order to 
reach those outcomes, was noted. 

Ill. Next Steps 

A. LOCAL CO.M1vfUNITY REPORTS 

We briefly discussed the individual community reports. In particular, the group thought 
that we should consider in more depth the issue of how best to use the reports (or some 
version of them) with the key lay persons and Federation professionals in each community. 
The staff was requested to have all comments on the Atlanta report sent to 

Assignment the MEF team by Tuesday. GZD affirmed the need to have all three community reports 
completed in time for the Lead Community consultation on October l st and 2nd. 

B. DISCUSSION PAPER AND POLICY BRIEF 

We discussed the purpose and audience for the Discussion Paper on educational leaders, 
which presents a broad view of the data collected by th.e !vfEF team in the three Lead 
Communities. The following purposes/audiences were suggested for the Discussion Paper 
or some version of it: 

1. a seminar with foundations and experts on leadership in general education; 
2 . the Research Network in Jewish Education; 
3. faculties at institutions of higher Jewish learning and academic departments of 
Jewish studies; 
4. other CUE bodies (such as the Steering Committee); 
5. local communities that are pursuing studies of their educational leaders (such as 
Cleveland). 
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Consultations with these groups of people (i.e., key faculty members at institutions of 
higher Jewish learning and academic departments of Jewish studies, along with experts on 
leadership in general education), using the Discussion Paper as tl:le primary text, could 
assist the CIJE in reaching a decision on which models to pursue, and help "seed the 
culture" in preparation for change. 

ADH requested that the MEF team have this Discussion Paper and the integrated report c./ 
on teachers in the three Lead Communities available in October. 

The group decided that the next CIJE Policy Brief will be on educational leaders. V 

C. THE MANUAL FOR THE CJJE STUDY OF EDUCATORS 

ADH noted that a letter is being sent out to key professional and lay leadership across 
North America informing them, among other things, of the availability oftheMcmualfor 
The CJJE Shl(iy of Educators. Final revisions on the Manual need to be done as soon as 

Assignment possible. 

The importance of having local communities maintain the anchor items in their versions of 
the survey was re-affinned. We briefly discussed ways that this could be accomplished. 
The implementat1on of the planned Evaluation Institute, as a means of accomplishing this 
goal, was re-affirmed. [n addition, ADH requested that AG and EG compose a short 
letter that will be sent to communities who have requested and received the Manual, 
which will make the case for anchor items on a sophisticated level in language geared 
toward lay persons. The letter also should mention that the CIJE will be holding a 
conference or seminar on the anchor items or how to use the CIJE 

/ ~,;;ignment Educators Survey. 



NO. 

I. 

2. 

3. 

-t 

5. 

6. 

7. 

CIJE-MEF ASSIGNMENTS 
CIJE-MEF Staff Meeting 

DESCRIPTION ASSIGNED DATE 
TO ASSIGNED 

Decide upon inclusion of Clevcla_od io the AG July 16,1995 
~ubsamplc. 

Schedule mce1iog nith ARH to discuss I AG and EC July '26, 1995 
J anuary meeting to re\'iew t hree years of 
the CIJE's work in the Lead Communities. 

Write draft of discussion paper and MEF July 26, 1995 
Atlanta's community report on educational 
leaders. 

Make final revisions to the Manual/or The MEF July 26, 1995 
CJJE Study of Educators 

Send ARH copy of the draft Manual/or .BR July 26, 1995 
The CJJE Smdy of Educatory. 

Send commeots on Atlanta's community Staff August 2-1, 1995 
report on educational leaders to MEF. 

Compose letter to lay leaders that will AG and EG August 2-1, 1995 
follow delivery of the Manual to local 
communities. 

updal,d Augusl 24. 1995 

DUE DATE 

COMPLETED 

COMPLETED 

COMPLETED 

September, 1995 
(ASAP) 

COMPLETED 

August 30, 1995 

Septem her. 1995 



DRAFT FOR DISCUSSION ONLY CONFIDENTIAL DRAFT 
( o.::<> I \ . 

May 22, 1994 

PROFESSIONAL PERSONNEL -- PHASE II 

A DEVELOPMENT PROJECT OF 

THE MANDEL INSTITUTE IN JERUSALEM 

I . INTRODUCTION 

This paper is an invitation to discuss the new 

initiative of the Mandel Institute in the area of 

senior personnel for Jewish education1 worldwide . 

"Building the profession at the most senior level of 

leadership " 2 is a central theme of the mission that the 

Board of the Mandel Institute has taken upon itself . In 

a previous phase, the Institute developed, through its 

work with the Commission on Jewish Education in North 

America , the Council for Initiatives in Jewish 

Education (C . I . J . E . ), the School for Educational 

Leadership (SEL) , the Jerusalem Fellows3 and previously 

JAFI ' s Jewish Education Committee (chaired by Mr Morton 

Mandel and staffed by S . Fox and A. Hochstein), an 

1
Jewish education in this paper is defined as education for Jews 

wherever they be, in the Diaspora a nd i n Israel , for all age groups and in all 
settings, formal and informal . 

2 Mandel Institute Mission Statement, December 1993. 

3 This program has recently moved from JAFI to being an autonomous 
institution . 
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approach to address t he shortage of qualified senior 

personnel for Jewish educati on . The time appears to be 

right to undertake a next initiative in this area . 

Jewish education and Jewish continuity are high up on 

the agenda , whilst the shortages and problems are being 

recognized by all . 

Diaspora Jewry has recently placed Jewish education at 

the very top of the communa l agenda . The Commission on 

Jewish Education in North America ' s report A Time to 

Act has solidified this trend . In the U. K., the Chief 

Rabbi is galvanizing the community around Jewish 

education as the means to ensure continuity . The 

concern for continuity is pressing throughout Europe , 

the former Soviet Union, South America , Australia and 

South Africa . Moreover, the leaders of the State of 

Israel including the Prime Minister, the Minister of 

Finance , the Minister of Education, members of the 

Knesset4
, as well as major leaders in Jewish communities 

have expressed a desire to address together issues of 

meaningful Jewish continuity . This is evidenced by 

changes in the agenda of major institutions and 

-organizations , initial steps by Israel ' s Ministry of 

Education to intensify its activities in the area of 

Jewish education for the Diaspora and the public debate 

on funding priorities . The Minister of Education turned 

to the Board of the Mandel Institute and requested that 

we join forces to deal with this issue , beyond our 

partnership on the School for Educational Leadership , 

that deals with top leadership for the country ' s 

~The Knesset devoted several of its sessions in early 1994 to the 
question of Jewish continuity and Jewish education in the Diaspora. 
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education systems . 

This coming-together of agendas and interests in 

Israel , together with our experience to date , has 

committed us to the notion that the combination of 

people and ideas is our best means for addressing 

systemic change in Jewish education . Thus we are 

proposing to expand our work to a new initiative 

the area of senior personnel for Jewish education . 

2. Why senior personnel 

\ 
in 

Dealing with personnel today is an awesome task and we 

will need to devise strategies and identify priorities 

for cutting into the problem and dealing with it . There 

are somewhere between 40 , 000 and 50,000 educators in 

the diaspora and about 100 , 000 in Israel5 . In the 

diaspora most people who teach are inadequately 

prepared for their assignment : only a minority have 

formal training in Jewish subject matter or in 

education . Outside of the ultra-orthodox community 

there are few training opportunities and participation 

in training-. programs falls far short of numbers 

required . In the United States for example , where it is 

estimated that there are some 30 , 000 people in formal 

and informal Jewish education , with a low retention 

rate and several thousand openings annually , fewer 

than 300 people graduate annually from programs that 

train educators (outside of the ultra-orthodox 

5These figures are based on data by Profs Dellapergola for the 
Diaspora and on the Central Bureaus of Statistics' "Statistical abscract of 
Israel" (1993) for Israel . 
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community) . It is estimated that close to one third of 

those who teach have had no formal Jewish education 

after the age of bar/bat - mitzvah6
• No more than that 

know the Hebrew language . A very small number of 

educators participate in adequate in-service training 

programs , which are few and far between . There is 

almost no training for Jewish education in informal 

settings. The result is clear throughout the field : 

the number of qualified educators is insufficient to 

meet the challenge of educating our children and their 

families . 

In order to address this shortage a massive increase in 

training opportunities is required (pre- and in

service) . One would need to graduate annually several 

thousand teachers as well as educators for informal 

settings . The problem is compounded by the fact that 

the personnel required to train educators does not 

exist . For example the number of faculty devoted full 

time to the training of educators in North America is 

less than 20 people7
• 

In order to~undertake the assignments involved in 

addressing the shortage of personnel (the creation of 

adequate training programs , the mustering of resources, 

the harnessing of communal i nterest) one would need 

appropriate professional leaders . However , as 

6
These estimates have recently been corroborated by comprehensive 

teacher surveys in three communities in t he U.S. (source : CIJE 1994) 

7The faculty required to train Jewish educators includes: scholars in 
the subject matters taught in schools (eg Bible, history, Hebrew, prayer) in 
Jewish education, and in general education, as well as practitioners who can 
deal practical experience. A minimal figure for an adenase staffed trailing 
program would probably include 15 full time faculty members . 
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indicated, the shortage of educators extends to 

teacher- trainers, professors of Jewish education , heads 

of training programs , and professionals in policy 

making positions within communities and in national 

organizations . Without a cadre of education 

professionals in leadership positions, there is no way 

to begin addressing the shortage . Senior personnel 

develop the content of education, establish and run 

programs and inst i tutions , train and lead front-line 

educators , design community-wide development plans for 

education, undertake necessary research , monitoring and 

evaluation , develop resources , form necessary , 

strategic partnerships with community leaders , and 

more . 

for these reasons, this proposal reaffirms the decision 

to concentrate our efforts at this time on the 

development of senior personnel for Jewish education 

worldwide . 0J _-_ 
3 . Estima t ing the need for Senior : er~~n~'i. ~ ~ 

5~ ~ --' V/l C"'\ I~ Ni ~ 
How many senior , adequately ( rained trofessionals are (' t~ 

required in order to lead the Jewish educational system 

... 

worldwide? There is no agreed upon definition for ~ \;~ 

" senior " positions . One might , for example , define as 

senior the ten or fifty top positions (e . g . head of 

New York Bureau of Jewish Education; head of JCCA ; 

Director general of Israel ' s ministry of education ; 

head of municipal education authority in Jerusalem; 

head of the Ministry ' s pedagogic secretariat ; Prof . of 

5 
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Jewish education at Yeshiva University) - those that J 
carry most or very much influence in setting policy, 

determining resources , developing content . On the other 

hand, one might add as seniors the heads of all BJEs, 

the heads of Jewish educational systems in major 

countries and communities , the several thousand day and 

supplementary school principals, and define the top 10% 

of all positions as being " senior " ( 4 000 - 5000 in the 

Diaspora8
) • 

In consultation with experts , educators, and community 

leaders , an initial list of some 1500 positions in the 

Diaspora and about 1000 in Israel has been defined . 

Having established an initial 2500 target positions9 we 

can now estimate the annual need for training as 

follows : assume a professional ' s retention rate at 

senior level to be 15 years on average (including 

attrition , retirement and death) we woul d need to 

graduate 6 . 6% of 2500 people= 166 people per year . 

This figure does not take into account t he assessment 

that a large proportion of those i~ position are not 

qualified for their jobs and would require either 

additional t raining or replacement . If we further 

estimate those in need of training to be 1/2 the 

current position holders this would add 1250 people . 

8Figures for Israel are lower despite the more excensive characcer of 
the system. This is a consequence of the more organized and hierarchical 
nacure of a centralized state system, as compared co the voluntary and 
decentralized Diaspora system. Thus in a survey prepared for the Mandel 
Institute by Mr Eliahu Israeli in July 1 992 ( "Mapping survey of key and senior 
positions in Israeli education"), estimates for Israel go from 400 senior 
management positions to 1000 positions if one adds senior inspectorate 
positions and the like to several thousand if one were to add school 
principals and assistant principals. 

9see Appendix I 
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For a ten year improvement plan - 125 per year . Thus 

we would need to train 125 plus 166 people, for a total 

of 291 trainees per year , assuming one-year programs 

(two years double the figures). Obviously these are 

minimal figures . They do not include new positions , or 

growth . If one were to include all school principals, 

department heads , assistant principals in large 

schools , etc . the numbers would grow to twice or three 

times this estimate . Clearly, today ' s training programs 

for senior educators , graduating together less than 100 

senior people (including Lead teachers, assistant 

principals and other mid-level positions) are not 

responding to the need . 

In addition to full time training, in-service training 

must be developed . I t is universally accepted that in

service education (on the job training) is 

indispensable f or all personnel i n the field of 

education . Several educational systems ma ke it a 

condition for recertification. There are those , such as 

Prof . I . Twersky, who have consistently claimed that in

service may . be our highest priority, preceding in 

importance full time education . There are virtually no 

on- going programs of reasonable duration in North 

America¾ and in-service training can be said to be 
AL..,,.._ .• U':ir"\ 

>
almost totally missing . J_~ ,.u~ _ 

g,-, fl... - _ . I • ,u i: / _ nf" . . f:-- . ~ 1""'-'•-1.IJ ~" 1 v--.0 c.... 1 

o_u o'-vOYV'- ~VV'J.:.. J~~ ... ~ ... -._~\\:..:.u,..,,,J[ 
In light of these findings our challenge was to \,:µ1.~-
identi fy the best way to cut into the problem . Given \I. t~\.•)-<>-'~ ~ 
the scope 

resources 

of the problem and the limited training 

available t ake the argument with criteria 
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and alternatives1 

4 . A way t o begin 

More senior personnel are prepared for the task of 

educating Jews in Israel today than in all other places 

in the world together . The programs associated with 

the Mandel Institute in Jerusalem include the Hebrew 

University ' s Melton Center (Senior Educators Program : 

25 graduates per year and an additional 35 educators 

from the former Soviet Union in a short program; 50 

participants in in-service programs ) ; the Jerusalem 

Fellows (10 graduates per year) ; the School for 

Educational Leadership (20 graduates per year) . Senior 

personnel for Israel are also trained at Israel ' s six 

University Schools of Education . 

It is generally agreed that the resources available in 

Jerusalem offer a unique qualitative and quantitative 

environment for training . Institutions here have over 

the past 25 years invested large amounts of energy and 

funds for t)1e preparation of faculty and the 

development of training infrastructures . Moreover 

Israel is blessed with abundant additional educational 

resources . We have developed close working relations 

with several institutions offering educational services 

for the Diaspora (Melitz ; Pardes ; Gesher ; Oren , etc . ) 

They could offer additional support to the training 

infrastructure . They could offer remedial training , 

additional preparation of individuals in Jewish content 

areas, practical experience in Jewish education and 
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more . Thus it is generally agreed that there are at 

the present time in Jerusalem faculty resources , 

institutional settings , s upport services and creative 

energy for training. The question facing us is how one 

could significantly expand senior personnel training . 

It is our assessment that the next step should be taken 

in Jerusalem in light of what already exists . 

It is proposed to pool the resources of existing 

programs to create a unique center in Jerusalem 

designed to embody a professional culture, intellectual 

ferment , commitment and motivation to address the most 

challenging problems facing the Jewish people through 

Jewish education . Our objective is to develop a model 

that will set new, higher and explicit norms for the 

profession of Jewish educator . No single program can do 

this on its own . We are not talking about conventional 

training , as experience has shown that standard degree 

granting programs at schools of education have not met 

the challenge of providing the leadership for the 

educational profession. The literature on Schools of 

Education 10 supports this view, in stark contrast with •. 
medical education and its emphasis on clinical 

training . For this reason we are suggesting to choose 

the route of profess i onal leadership training outside 

the universities , as is done in France in the Grandes 

Ecoles . These institutions have , for the past 200 

years , trained professional elites for all the 

l O "Ed School", Geraldine Joncich Clifford and James W. Guthrie; 
Unive.risty of Chicago Press , 1988; "The Dynamics of Educational Change'", John 
I Goodland, McG raw Hill Book Co. ; "Teachers for our Nation ' s Schools " , John I . 
Goodland, Joosey-Bass, 1990; Elkana repor t on Israel's schools of education 
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profession s - including top scientists , philosophers, 

writers , politicians , etc . The School for Educational 

leadership is built upon that model . 

It is our assessment -- offered here for consideration 

that there is a core of institutions and programs in 

Jerusalem - the Melton Center , appropriate departments 

of the Hebrew University11
, the Jerusalem Fellows , and 

the School for Educational Leadership - whose faculty 

and infrastructure could accommodate a greatly expanded 

senior personnel training role . Together they could 

become a model center for the training of senior 

educators worldwide . Their graduates in turn could 

cause the development of training capabilities 

elsewhere . 

What is hoped for is that the proposed center12
, as it 

is being developed will undertake the necessary steps 

to help establish centers for the training of senior 

educators throughout the world will invite competition 

and will br i ng about the developme~t of additional 

training programs in other places throughout the world . 

11 The School for Education; the Rothberg School for Overseas Students; 
departments of Judaic Studies; the department of Contemporary Jewry; 
appropriate Social Science department . 

12The term "center" is used here as a temporary name for the 
collective, collaborative endeavor of the key training programs and 
institutions referred t o in this paper: the Senior Educators Program, other 
Hebrew University programs (other Universities and programs may join), the 
Jerusalem Fellows, the SEL. We have used variously terms such as 
"confederation", "consortium" or "association of training p r ograms " in order 
to refer to the same idea . All are found to be inadequate. suggestions are 
welcome. 
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It will prepare significant numbers of well-trained 

education professionals and place them in appropriate 

positions . The center will facilitate the preparation 

of professional leadership for Jewish education in the 

Diaspora and in Israel13 • It will be characterized by an 

effort to bring together people and ideas, to improve 

the system through the recruitment, training, and 

placement of outstanding educators in critical 

educational positions, and for them to project 

alternative visions of Jewish education and its 

potential products . 

Participants in the center ' s various programs would 

undergo theoretical training and practical experience 

in relevant fields of education , Jewish thought and the 

social sciences, as well as mastering the Hebrew 

language . They will become conversant with major ideas 

and trends in educational and Jewish-educational 

thought , and will be expected to develop their own 

conception of Jewish education and its role in 

contemporary society. It is expected that participants ... 
in the center ' s programs will develop commitment to 

the State of Israel and to the destiny of Jews 

throughout the world . Upon graduation they would 

13There are major differences in the problem of Senior personnel for 
the Diaspora and for Israel . These flow from inherent differences between 
Israel and the Diaspora in issues of identity and culture; as well as from 
structural differences - in Israel we deal with a mandatory public school 
system while in the Diaspora we have a voluntary system, and more. The 
problern.atics of dea.ling with these differences within the framewo rk of one 
center will be addressed later, under an assumption - to be demonstrated -
that major benefits may arise from the sharing of resources, joint research 
and reflection, and a common organizational framework . Thus is it proposed 
that the center train senior educators both for the Diaspora and for Israel. 

11 



maintain contact with the center through its placement, 

networking and continuing education activities . To 

accomplish its assignment the center will facilitate 

the optimum combination of training with research, and 

will consult with communities and major institutions in 

the process . 

12 
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The Mandel Institute proposes to assess emerging 

opportunities and to launch a major project that will 

increase the number of educational leaders , those 

capable of professionally dealing with the challenges 

of Jewish education and to develop in Jerusalem a world 

center for the training of senior personnel for Jewish 

education worldwide. 

The Center will seek to increase the number of full

time students in long-term training programs in Israel 

from the present number of 5514 to possibly 250 per year 

within several years . It will increase senior 

participants in short-term programs (3 to 12 weeks) 

from 50 to possibly 750 within several years . 

In order to accomplish this , the center will involve 

faculty from existing training programs , the Hebrew 

University ,~ the Ministry of Education and other 

universities , yeshivot and institutions of learning 

throughout Israel . -----
It will develop links with Jewish educational programs 

in the country, and involve them to carry out 

appropriate elements of the training assignment 

1~senior Educators: 25 ; Jerusalem fellows: 10; School for Educational 
Leadership: 20. 
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(Melitz , Gesher , Pardes , Oren , the Kibbutz movements ' 

colleges , the JCCA, etc . ) . 
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PERSONNEL INTERVIEWS 

SUMMARY 

A?RI L 3. 1994 

1'.MI BOUGANIM 

The first question - - anticipated - - : What is the role of the 
Mandel Institute in this story and what are hoped for outcomes? 
We discussed the current potential for major development of 
resources, the availability of institutional infrastn.i.cture and 
faculty to expand significantly programs and then moved on to 
discuss specific elements. 

He sees the Mandel Institute in a role with 
elements, of course of funding. He sees 
recruitment, access to outstanding scholars, 
intelligence, placement, networking function. 

many of these 
a centralized 

publication, 

We discussed continuing education and networking more at length. 

Develop a hypothecical idea of Gila Ben-Har running a continuing 
educacion and networking office for all the organizations 
beginning immediately (as a third year at the School or as a 
first year of job), the development of computerized communication 
and of a program of continuing education, mentoring and support 
for next year, as well as a placemen= bureau. He sees Yoram 
Harpaz in charge of the writing office, at least for the Hebrew 
center. 

Among random ideas: a sabbatical year in Israel for outstanding 
people from multiple disciplines and backgrounds to recruit them 
to che educational endeavour. The cultural attache as target 
populations. 

He comfortably sees the Mandel Institute as conveners. 

Wants to suggest a model for the relationship between the Mandel 
Institute and sister organizations: we agreed to meet next Sunday 
to continue the conversation. 

NOTE the idea of roles for Mandel Institute staff: e . g . , Danny 
Marom as the general referent f or the teaching of history. Wygoda 
for another topic, etc . 

Will be glad if we write to the Fellows re: networking by E-mail. 
Wanted to be sure that this does not replace a newsletter. Is 
considering a newsletter; would like it to be joint with the 
School; does not know if it can be done at this time. 

End of Interview 
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PERSONNEL INTERVIEWS 

SUMMARY 

.11,.PRIL 3, 1994 

ALAN HOFFMANN 

1. Alan read the draft 1. We discussed primarily recruitment 
and the potential for candidates. 

2. We raised the issue of the differences between Israel and 
the Diaspora. Alan suggested that the systemic differences are 
such that one cannot compare. 

3 .. His suggestion is to attempt various program model s to 
accommodate people who may nor. have either the knowledge or the 
time required for our programs. This raises the question of 
standards, of minimum time, of the nature of the programs. It is 
an issue we need to discuss. 

4. He raises the issue of complimentary basic training in one's 
country and even in one's work place. Moving towards the nae.ion 
of in-service training models to take place in the U.S., perhaps 
with a summer in Israel, or two summers in I srael, etc. The 
question is, of course, who can run each of these programs, who 
can mentor trainees in their work places and who can teach? From 
there we went to the notion that one of the consortium's first 
assignments may need to be c.raining the faculty for these 
programs. 

5. As regards the general idea oft.he consortium, and excepting 
the benefits to be accrued from joint work on many issues, he 
pointed out that instic.ur.ions must also develop independenr.ly. 

6. Again the notion that the people trainers may be one of the 
early target groups we might be interested in. He suggested as 
one idea the use of existing Hebrew University faculty -- making 
agreements with them that they would spend every "x" amount of 
time, 1 or 2 terms, in the Diaspora as trainers of people . 

We separated between the need to create training capabilities 
abroad and the idea at hand the consortium. 

Discussion on recruitment: we both agreed that Alan could most 
probably undertake the recruitment job successfully. Discussed 
various modes and components of a real recruitment program, from 
that of getting people interested and understanding what this is 
about to direct recrui tment to the recruitment that begins at 
high school. 
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I asked Alan to consider putting pen to paper on the issue of 
recruitmenc and to begin thinking about the possibility of his 
role in this effort. In fact, my sense is that he may be the best 
person around to do this highly individualized, highly tailored 
form of negotiation for spending a year or two in Israel. 



PERSONNEL INTERVIEWS 

SUMMARY 

MEETING WITH MIKE INBAR 

April 3, 1994 

Sophisticated continuation discussion with Mike where he made the 
following main points: 

1. Success for our endeavours depends on having the means for 
waging the war we want co wage. People and institutions will 
follow if we can put the resources on the table and have a very 
powerful board and very powerful academic group which will give 
authority and power, each reinforcing each other. These matters 
ensure the endeavour for 200 years. He thinks the thought should 
be what is long-term guaran teeing of ::he matters. Mentioned of 
course routinization of charisma, either that or don't even 
bot her. The Hebrew University of any other institution XXX . The 
Institute must have an extremely powerEul board and the highest 
calibre Jewish intellectuals . MLM must convey how he will live in 
this thing and how he will create the survival for the coming 
200 years. That, according to Mike, depends on a "Mack Truck" 
theory in the profound sense dealt: with; $100 million in the 
bank; and the intellectual, scholarly, academic power. 
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PERSONNEL INTERVIEWS 

SUMMARY 

MEETING WITH PROF. IMMANUEL ETKES 

April 5, 1994 

The purpose of the meeting was to introduce I.. Etkes to our work 
and see i f there are points of mutual interest . In par ticular, if 
he might fit within the framework of our scheme -- somewhere . 

Within the framework of our work, IE was particularly int.erested 
in the SEL and in the Educated Jew project . We spent a long time 
on the latter, which he sees as being particularly relevant for 
Israel where the subject. is totally absent from the public 
debate. He sees as one of the matters this project want to 
achieve putting it on the public agenda of Israel. We discussed 
implications for both Israel and the Diaspora - - he views the 
problems as quite different.. He offered his view that the secular 
Israelis have given up on the topic of Jewishness -- knowledge, 
issues , content -- and have left it to be the urovince of the 
Orthodox groups of various shades. If one could convince secular 
elites not to abandon the topic in the hands of the religious, 
then a great deal would be achieved. One should note his general 
involvement, engagement and inc:erest with the issue of Jewish 
identity. 

SEL: He had heard of the SEL -- gave ~im some background -- he 
took very great interest in it and I invited him to share at that 
point his experience as the head of the Rothberg School for 
Overseas Students (see below). We visited the SEL -- Moshe 
Greenberg's class on the Educated Jew -- Immanuel was obviously 
taken by the quality and level of the students (several had in 
the past attended his Hebrew University classes and he thought 
highly of them) . He loved the envii::-onment and was visibly 
impressed. 

Relating to his experience of 4 years as head of the School for 
Overseas Students, which includes both the preparatory program 
for new olim (he covered the peak years of Russian aliya) and the 
foreign visiting students -- primarily Americans on a year-abroad 
program -- he clearly sees himself as understanding the role the 
Hebrew University can play for the Diaspora. He has the passion, 
the convinction of someone who eit her came in with a vision or 
developed one; believes that he knows how to expand the programs 
in quantity and in quality very significantly; believes that the 
Hebrew University's administration does not understand or relate 
appropriately to the pot ent ial of thi s program or to the needs of 
t.he people from the Diaspora. He showed a great deal of insight 
into the issues of logistics, financing and other pract.ical and 

1 



implementation-oriented programs; was very proud to relate of his 
innovations -- among others, a vast preparatory program for 
Russian and other immigrants, an attempt at getting accreditation 
for pre-med from Penn State, a vastly increased year program 
participation, and this very year, the introduction of a graduate 
program that is drawing a far larger participation (between 200-
300 people this first year, more registering for next year, half 
Jewish, half not, half American, half not) for a graduate 
program . IE is acutely aware of the issue of resources and felt 
that the only limitation to the Rothberg School growth was not in 
client availability, but given his ability to do and offer good 
programs geared at the right clients and to recruit them -- which 
he believes is eminently feasible it is the financial and 
physical resources that are a problem. He fe,els therefore, or 
also, that in the case of our thinking grand about personnel, 
that if indeed resources of the Jewish people whether the 
Israeli government, foundations or others -- are made available, 
chen the sky is the limit as regards possibilities. 

We also discussed Immanuel's proposal for comprehensive 
publication effort of historical sources on Jewish education -- a 
project with which we've been acquainted and should look at 
again. 

I told IE that I would be in touch shortly to continue the 
conversation, something he clearly welcomes very much. 

In conclusion, I believe that Prof. 3,tkes should be considered 
carefully as a possible person to work within the framework of 
the Geshehften - - perhaps in particular the University-related 
ones. One thought of course is that oE Melton, where he teaches 
and has been involved for many years. Another is the scan role or 
steering group for the personnel proj ect or a role at. the SEL, 
from teaching to directing studies to d i recting. 

Note: Immanuel Etkes will be on sabbatical at Harvard duri ng the 
coming academic year. 

End of Interview. 
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PRO FESSIONAL PERSONNEL -- PHASE 11 

A DEVELOPMENT PROJECT OF 

THE MANDEL l NSTITUTE IN JERUSA LEM 

!. INTRODUCTION 

T ab G 

A pril 11, 1996 

This paper is an invitation to discuss the new initiative of the Mandel 

Institute in the area of senior personnel for Jewish education 1 worldwide. 

"Building t he profession at the most senior level of leadership " is a central 

theme of the mission that the Board of the Mandel Institute has taken upon 

itself. In a previous phase, the Institute, through it s work with the 

Commission on Jewish Education in North America, the CIJE, and the School 

for Educational Leadership, has developed an approach to address the 

1Jewish education in this paper is defined as education for Jews wherever 
they be, in Israel and in the Diaspora, for all age groups and in all settings, formal 
and informal. 
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shortage of qualified senior personnel for Jewish education. This approach 

involves relating needs f or personnel to the recruitment, training, placement, 

and continued career development of outstanding educators. The time has 

now come to undertake a next initiative in this area. 

II. BACKGROUND 

Diaspora Jewry has recently placed Jewish education at the very top of the 

communal agenda . The Commission on Jewish Education in North America's 

report A Time to Act has solidified this t rend. In the U.K., the Chief Rabbi is 

galvanizing the community around Jewish education as the means to ensure 

continuity. The concern for continuity is pressing throughout Europe, the 

former Soviet Union, South America, Australia and South Africa . Moreover, 

the leaders of the State of Israel including the Prime Minister, the Minister of 

Finance, the Minister of Education, members of the Knesset , and major 

leaders in Jewish communities have expressed a desire to address together 

issues of meaningful Jewish continuity. This is evidenced by changes in the 

agenda of major institutions and organizations, the public debate on funding 

priorities (e .g .. , Israel ·or local education}, declarations of leaders in Israel and 

throughout the Jewish world and the initial steps by Israel's Ministry of 

Education to intensify its activities in the area of Jewish education for the 

Diaspora. 
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The Mandel Institute proposes to assess these emerging opportunities and to 

launch a major project that will train the top tier of educational leaders, those 

capable of professionally dealing with the challenges of Jewish education . 

It is our assessment -- offered here for consideration -- that there is a core of 

institutions and programs in Jerusalem (the Jerusalem Fellows, the School 

for Educational Leadership, the Melton Cente r and various other departments 

of the Hebrew University) whose facu lty and infrastructure could 

accommodate a greatly expanded senior personnel training role. They could 

become a model center for the training of senior educators. The graduates in 

turn could ca~se the development of training capabilities elsewhere. 
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111. SENIOR PERSONNEL: THE CHALLENGE 

There are several thousand senior positions:<, for Jewish education in the 

Diaspora and Israel. The shortage of qualified individuals to fill these 

positions is felt in communities and institutions around the world. (Data: 

document this, e.g., people calling on all of us for candidates for positions; very high salaries 

offered; dissatisfaction with performance; etc.) No more than two hundred people 

graduate annually from programs that train potential and actual leaders. We 

estimate the need to be several times that figure. The actual numbers of 

people trained worldwide fall dramatically short of needs, hence, rhere is a 

major problem of sraffing senior Jewish educational positions everywhere. 

The challenge then is to develop a policy that will address this gap. 

2 Senior positions as defined here includes all non front-line positions, from 
subject-matter and curriculum experts, to school principals and JCC heads of 
Jewish education, to professors of education, to executives of major organizations 
dealing with education (Exhibits I and II). This very broad definition of 'senior' 
requires further study . A decision will need to be taken about the appropriate cut
ott point. Current thinking suggests that our work should concentrate on a 
narrower definition - e.g . including only levels 4 to 6 in the exhibit. 
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IV. THE PROPOSAL 

It is proposed to develop in Jerusalem a world center for rhe training of 

senior personnel for Jewish education worldwide. The center will undertake 

the assignment of preparing the professional leadership for Jewish education 

for Israel and the Diaspora . It will increase the number of full-time students 

in long-term training programs in Israel from the present number of 754 to 

possibly 250 per year within several years. It will increase senior participants 

in short-term programs (3 to 12 weeks) from 25 to possibly 500 within 

several years. 

To accomplish its assignment the center will combine training with research 

and consultation with communities and major institutions. 

Participants in the center's program would undergo theoretical training and 

practical experience in relevant fields of education, Jewish thought and the 

social sciences, as well as mastering the Hebrew language. These students 

would develop commitment to the State of Israel and to the destiny of Jews 

3The term "center" is used here as a temporary name for the collective, 
collaborative endeavor of the key training programs and institutions referred to in 
this paper: the Jerusalem Fellows, the SEL, the Senior Educators Program and 
other Hebrew University programs (other universities and programs may join). We 
nave used variously terms such as "consortium" or "association of training 
programs" in order to refer to the same idea. Alt are found to be inadequate. 
Suggestions are welcome. 

4Senior Educators: 25; Jerusalem Fellows : 12; School for Educational 
Leadership: 40. 

s 



· DRAFT FOR DISCUSSION ONLY CONFIDENTIAL DRAFT 

throughout the world. Upon graduation they would maintain contact with the 

center through its placement, networking and continuing education activities . 

In order to accomplish this, the center will draw on faculty from existing 

training programs, the Hebrew University, the Ministry of Education and 

other universities, yeshivot and institutions of learning throughout Israel. 

It will develop links with Jewish educational programs in the country, and 

recruit them to carry out appropriate elements of the t raining assignment 

(e .g . Melitz, Gesher, Pardes, Oren, the Kibbutz movements' colleges). 

A joint recruitment and program development endeavor w ill identify 

appropriate pools of candidates and will undertake systematic marketing and 

recruitment efforts. 

It will forge iinks with communities and institutions to match programs with 

needs. It will help establish a dialogue between training institutions and 

clients. 

Governance of the center will need to be determined. For example each of 

the member-organizations could be assisted in establishing a board of 

outstanding community leaders that will offer it leadership. The center itself 

could also establish such a board, perhaps with representation from the 

individual institutions as well as others . 
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The center's placement, career, networking and continuing education bureau 

will follow up on graduates' careers and strive to place them in critically 

important pos1t1ons, in addition to facilitating networking among them, 

offering them guidance and mentoring in their work, and offering selected 

continuing education opportunities. 
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V . FEAS!BILlTY 

Initial consultations 1 and analyses5 of the current situation indicate that 

existing institutions6 have the potential to accommodate greatly increased 

numbers of students, and that the appropriate variety of programs could be 

designed and served by the organizations and faculty involved . There are 

however several challenges that will need to be met. In particular 

recruitment and funding are perceived to be stumbling blocks at this time 

and will need to be addressed. The Curriculum bears refreshing in light of 

renewed challenges and a number of outstanding scholars and educators 

need to added to be the faculty, as some of the leading f igures who have 

inspired and taught students in the past are no longer there . 

Recruitment 

Recruitment is variously referred to as the Achilles heel of the whole 

enterprise, the biggest problem, the main stumbling block and more. At the 

same time an ·overview of recruitment efforts reveals the absence of 

systematic effort or of concerted recruitment policy. Yet recent experience 

with the Senior Educators program (systematic recruitment yielding every 

year more and better participants) and with the School for Educational 

Leadership (20 applicants and more for each place) points to a recruitment 
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potential from within the educational community as well as among career 

changers. 

It is suggested to develop a discrete recruitment function for the center that 

will study the field, learn from experience, identify appropriate pools of 

potential candidates and develop an aggressive recruitment policy. 

Funding 

The second factor perceived as limiting the expansion of the programs is the 

shortage of funds. Long term programs are costly and require extensive 

subsidies for each participating student. Initial thoughts suggest the cost of 

subsidizing students could within a reasonably short time be shared by the 

community sending the student and a central fund at the Center. It is 

assumed that if more stipend money were made available recruitment would 

be greatly facilitated. This assumption needs to be further studied. As 

regards short term programs, the funding required is far more limited {the 

total cost for a month long participation in a program, including 

transportation is approximately $5000). Experts have indicated that if the 

appropriate stipends were made available, the numbers of participants could 

be increased manyfold, and that only the capacity of programs would be a 
., 

limiting factor. 

The current initiative is based upon the premise that at the present time 

major communal organizations as well as private foundations are prepared to 
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make their contribution to provide funds to train educational personnel. 

We are now beginning to study together with our consultants the challenges 

and opportunities in the areas of Faculty, Curriculum, and Programs. 
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VI. IMMEDIATE ASSIGNMENTS 

As the center is an association of existing, functioning programs, it is 

possible to build upon what exists already and to undertake immediately 

several steps toward its development. 

A. Governance and support-building processes 

1. Ml Board Process: work with chairman of the Board and with Chair of ad

hoc personnel committee. Develop initial concept. Involve al l members of the 

Board in consideration of the project. 

2 . Forge strategic partnerships between the appropriate players in Israel and 

the Diaspora to develop the support and the funding necessary for the 

endeavor. 

3. Work with the Center's constituent organizations to develop the concept, 

and launch a joint planning process. 

4. Establish a steering committee for the endeavou r (lnbar, Nisan, SF, AH 

and members of the Academic Board by correspondence). 
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B. Design and development activities 

We believe that we are prepared to launch the following activiites: 

* improve t he recruitment of appl icants for long-term programs 

* reconsider the curriculum of all programs {possibly a joint seminar) 

* plan and establish a placement and networking bureau (required now for 

the graduates of the SEU 

* develop a plan for community leadership involvement (e.g develop 

governance, establish Boards) 

* develop a plan to recruit and train faculty 

* develop an initial cost assessment and funding program 

In addition, based upon an assessment of demand and of capacity, it is 

suggested to consider the feasability of planning short-term programs for 

Senior personnel for the summer of 95 and for the subsequent winter and 

spring. 

VII TEN AND 'FIVE YEAR SCENARIOS AND OUTCOMES {TO BE DONE) 
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l. CONSULTATIONS AND INTERVIEWS 

a. Group meetings and consultations: 

1. Mandel Institute Academic Board meeting at Harvard University, February 17 
and 18, 1994. Participants: David Cohen, James Coleman, Mike lnbar, Israel 
Scheffler, Isadore Twersky, Seymour Fox, Annette Hochstein. 

b. Individual consultations and interviews 

Alan Hoffmann (CIJE) 
Mike lnbar (Hebrew University) 
Zeev Mankowit z (Melton Center) 
Ami Bouganim (Jerusalem Fellows) 
Opher Brandes (Ministry of Education) 
Immanuel Etl<es (Hebrew University) 
Chaim Adler (Hebrew University - Head School of Education) 
Hanoch Gutfreund {President - the Hebrew University) 
Yehuda Bauer (Hebrew University) 
Eliezar Shmueli (Ministry of Education) 
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M E MORANDUM 

Board Members and Invited Guests 
Alan D. Hoffmann, Executive Director 
April 6, 1995 

for 
/nillatives 
m E
Council 

Jewish 
Education 

Much has transpired since our last Board Meeting in October, when our 
consultants Dr. Adam Gamoran, of the University of Wisconsin, and Dr. Ellen 
Goldring, of Vanderbilt University, presented a preliminary report of The CIJE 
Study of Educators. 

As you know, the initial findings of this study juxtaposed the severe lack of 
training of most teachers in Jewish schools with an unexpected degree of 
commitment and stability, making a strong case for far more comprehensive in
service education for teachers in the field than cunently exists. 

The first CIJE Policy Brief, which summarized these findings, was presented at 
the GA and has subsequently received widespread media attention. In 
preparation for the April Board Meeting, I am enclosing another copy of tbe 
policy brief and a selection of the articles and citations CIJE's work has received. 
The majority of our media coverage has focused on the policy brief, the 1994 
GA Forum that presented the study to the Jewish community, and the 
implications of the study for Jewish education, locally and continentally. In 
addition, CIJE, its chair, and staff have been cited as sources of expertise in 
articl.es on Jewish education. 

At our October meeting, the Board Committee on Community Mobilization 
emphasized the importance of "telling the CJJE story" and of conveying our 
distinct strategic approach to revitalizing Jewish education. The chart that 
accompanies the press selections shows that the CIJE study was a subject of 
interest across the country, in large as well as smaller Jewish c01mnunities. We 
receive ongoing requests for the policy brief and have begun discussions with an 
increasing number of communities interested in conducting their own educators' 
study and building the profession of Jewish education. At the upcoming board 
meeting, I will report on our plans to expand our work to several new 
communities this year. 
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We are continuing to consult with our laboratory communities. Following the results of the 
educators' study, tbey have embarked on creating .Personnel Action Plans built around the 
strengths and gaps in their educators' training. 

In partnership with those communities, CUE has begun a number of innovative pilot projects in 
the area of personnel that build on some pioneering work in general education on the most 
effective way to enhance the professional training of teachers and educational leaders in the field. 
The CIJE-Harvard Leadership Institute, held in the fall, was one such project; others, on 
early childhood and the regional training of teachers for advanced degrees will begin in 
1995. 

f n the process of planning and implementing these projects, we have recognized the need for a 
systematic way to train "mentor" educators--those who are qualified to construct and oversee 
comprehensive teacher trafrting programs in local communities. CIJE is committed to building a 
national capacity for such teacher trainers, so that communities who want to upgrade their 
educational personnel can call on outstanding expertise. Dr. Gail Dorph will discuss this in 
greater detail at the board meeting. 

To complement the work in this area, CIJE will be publishing a brief on Best Practices in lo
service Training, which will summarize current research in general and Jewish education on 
teachers' professional development, as a guide for local schools and communities committed to 
improving the knowledge and skills of their educators. 

CIJE's platform for change depends on two conditions: the need to build the profession of 
Jewish education, with the training, career tracks, salary, ber,efits, and prestige that a true 
profession requires; and the corresponding need to mobilize community support and create 
champions for Jewish education who can be its advocates in their own communities and on a 
continental scale. 

The North American Jewish conununity has entered a critical stage of reflection and analysis 
about its future. The sphere of Jewish education requires not only new approaches but also new 
formulations of purpose; not only "How can we create excellence in Jewish education?" but 
"Why must we?" 

T he Goals Proj ect was designed to .address, on an institutional and communal level, the 
question of: What kind of Jews do we want to create through Jewish education? Since the Goals 
Seminar in the summer of 1994, which brought together lay and professional leaders and 
educators from several communities to work togetJ1er, CIJE bas been involved in a series of 
seminars and training projects, under the direction of our consultant from the University of 
Wisconsin, Dr. Daniel Pekarsky, that will continue throughout 1995 and further. (One such 
seminar is the subject of an a1ticle in the enclosed packet.) r look forward to bringing you u:p-to
date on future goals work in the a reas of the communal high school and institutional and 
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com munity visions for Jewish education. We are particularly intrigued by the possibilities of a 
pilot goals project in the area of camping, as informal education is such a powerful agent of 
Jewish learning and identity. 

In the Best Practices Proj ect, directed by Dr. Barry Holtz, we wi ll soon be adding Best 
Pract ices in JCCs to our volumes on preschools and supplementary schools. We continue to 
present seminars for educators and lay leaders on creating excellence in the supplementary 
school, and have begun to document selected topics in tbe areas of day sch ools, beginning with 
the role and teaching of the Hebrew language. Issues '"'e will address in the best practices realm 
include how other institutions can learn from the best practices models of success and a study of 
the process by which an institution becomes a best p ractice setting-which is of great interest to 
practitioners in the field. 

Finally, CUE bas reaffirmed its commitment to one of the most underdeveloped areas in Jewish 
education: building a research capacity. In this decade, during which the Jewish community 
and its leadership are allocating increasing resources to a rang,e of Jewish educational projects, 
tbe question of educational evaluation is becoming urgent. As institutions and communities 
consciously set goals for Jewish education and Jewish continuity, it will become imperative to 
establish indicators by which success and failure can subsequently be measured, so that the entire 
North American community can learn from each other in order to transform Jewish education for 
the coming generations. 

CIJE consultants Ors. Gamoran and Goldring are overseeing a plan designed to address this 
critical issue. The monitoring, evaluation, and feedback domain will also be evaluating CIJE's 
own projects, as well as publishing policy-oriented research to meet the needs of those who plan, 
fund, and implement Jewish education. 

I'm sony you will not be at the April 27th Board Meeting, where all of this will be discussed in 
further detail. If your plans change and you find that you can attend, please let me know as soon 
as possible. 

With best wishes for a joyous Passover, 

~ 
Alan D. Hoffmann 
Executive Director 
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Steering Committee Meeting of April 26, 1995 
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This is to confirm that the next meeting of the CUE Steering Committee is 
scheduled to take place at 9:30 am to 12:30 pm on Wednesday, April 26 at the 
CUE office in New York. 

Enclosed you will find a set of materials for your review prior to the meeting: 

I. Agenda 

II. 1995 Workplan for Monitoring, Evaluation and Feedback 

Ill. Guidelines for CIJE Affiliated Communities 

Immediately following the Steering Committee Meeting, the Search 
committee will meet to interview candidates for CIJE Execmive Director. 
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I. 

II. 

III. 

IV. 

V. 

COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 

STEERING COMMITTEE 

AGENDA 

Wed., April 26, 9:30 am -12:30 pm 

Master Schedule Control MLM 

Minutes and Assignments VFL 

MEF 

A. Preliminary data on Educational Leaders EG 
from the Study of Educators 

B. Developing evaluation capacity 

I. Module for a Local Study of Educators AG 

2. Creating Evaluation Capacity for ADH 
Communities 

CIJE and Affiliated Communities: Guidelines GZD 

Board meeting review MLM 



1995 Workplan on Monitoring, Evaluation, and Feedback 
March 8th Version 

L Bui lding a Research Capacity in North America 

A. Conducting high-quality research 

1. Writing the full integrated report on teachers in the lead communities 
2. Writing reports on educational leaders in the lead communities (in each 

lead community, and combined) 
3. Possibly additional policy briefs -- to be decided -- possible topics: 

salaries/benefits, leaders 
4. Research papers on teacher power, teacher in-service, and levers for 

change in extent of in-service 

B. Convening a consultation on the necessary infrastructure and/or preferred 
objectives of research on Jewish education in the United States, probably in the 
context of the Board Subcommittee on Research and Evaluation. 

IL Building an Evaluation Capacity in North America 

A. The CIJE Module for the Study of Educators 

1. Produce via desk-top publishing a module for studying Jewish educators 
in a community. 

a. Survey instrument 
b. Interview protocol 
c. Instructions for both 

2. Will identify anchor items to be used in a national data base. 

B. Dissemination of the module -- The preferred design also addresses the broader 
need for creating a capacity for evaluation in North American communities: A 
three-tiered seminar on evaluation. 

1. First tier -- for high-level community consultants, e.g. Sam Weinburg. 

2. Second tier -- for committed lay leaders and federation professionals, e.g. 
Chuck Ratner, Mark Gurvis. 

3. Third tier -- for persons who will be entering and analyzing survey data, 
and/or conducting interviews. 



4. Note: tl1is plan falls somewhere between options 2 (centralized agency) 
and 3 (comprehensive package) from the memo of Feb.9. ft has a central 
address (ClJE), and it offers a comprehensive package, but also provides 
consultation in implementing lhe package. Moreover it develops the local 
capacity to implement and interpret the module. 

C. What the Evaluation Seminar would need to get off the ground. 

1. A CIJE staff member to coordinate it -- probably a new half-time position. 

2. New York staff responsibilities 

a. test the market -- is this what our clients want? 
b. hire the coordinator 
c. work with the coordinator, do some of the teaching 

3. MEF staff responsibilities 

a. work with the coordinator, do some of the teaching, write much of 
the curriculum (at least for the first year). 

D. Scope of the program 

1. In year one -- focus on the module for Lhe study of educators 

2. In subsequent years -- work on the other areas -- to be determined based 
on decisions on CIJE's future initiatives. 

3. Client needs may require a broader curriculum in the first year. However, 
it is not clear whether we will have the capacity to offer a broader 
curriculum yet. 

ill. Evaluating Our Own Work 

A. Options we rejected 

1. After discussion, we decided not to evaluate the Personnel Action Plans 
per se. We decided the evaluation would be largely trivial, the Plans may 
well be flawed, and the evaJuation would be too process-oriented and not 
sufficiently outcome-oriented. 

2. We also decided not to take a direct hand in evaluati11g programs such as 
Machon L'Morim. We are not confident enough about the scope, content, 
and quality of such programs to make the evaluation fully worthwhile for 
our own purposes. However, we will encourage and provide consultation 



for such programs to include evaluation components of their own. 

B. Options we accepted 

I. We decided that CIJE's MEF team should evaluate CIJE's two major 
initiatives: The training of trainers, and the training of goals coaches. 

2. Exactly what t his evaluation entails needs to be developed. The first step 
is for the NY staff (for training of trainers) and Dan Pekarsky (for training 
of goals coaches) to a1ticulate the objectives of the programs, and tell us 
where and when the programs are taking place, so we can begin to design 
an evaluation. 

rv. Planning for the Future 

A. New York staff will consider what future policy issues they want to unde11ake, so 
MEF staff can produce relevant information. E.g. 's -- salaries/benefits; 
characteristics of leaders; community mobilization. First, MEF staff will provide 
a menu of possible topics. 

B. Informal education - MEF staff will work on conceptualization for policy 
research on informal education 

C. Possible Jerusalem seminar on CIJE: What have we learned from three years of 
MEF? 

about mobilizing communities 
about creating and working as a change agent 
about conducting MEF in communities 
The purpose of the seminar would be to take a step back and assess where 
we have been and what we have learned over the last three years. It is 
intended for staff and close advisors. One product of the seminar would 
be a summary document about what we have learned, for our internal use 
and for orienting new advisory conunittee members. A research paper 
might also result from the seminar, but we are not sure about that. 
Running this seminar would take a substantial investment of planning time 
from MEF staff. 

V. Products -- the original list of seven products remains, but one .item has been deleted: 
Item #5, Repo11s on Personnel Action Plans and on vision-driven institutions in the Lead 
Communities will not be done. [nstead, there wil l be some sort of evaluation report on 
the training of trnirters and the training of goaJs coaches. The new list of products is: 

I. Research paper: "Teachers in Jewish Schools" (analysis of survey data from three 
communities). Deadline: July. 



2. Policy Brief -- TO BE DECJOED 

3. Reports on the characteristics of educational leaders: One for each community, 
and one on all Ul.ree communities. Deadlines: May. 

4. Research papers: One on teacher power, another on the quality of inservice 
experiences. 

5. Reports on training of trainers and on training of goals coaches -- OBJECTIVES 
AND PLAN TO BE SPECIFIED. 

6. Module for "Studying Educators in a Jewish Community." Deadline: April I. 

7. Proposal for collecting data on Leading Indicators, in response to decisions of the 
CIJE implementation staff. 



GUIDELINES FOR CIJE AFFILlA TED COMMUNITIES 

PREFACE 

CIJE is an independent organization dedicated to the revitalization of Jewish education across 
North America through comprehensive, systemic reform. ln November 1990, the Commission 
on Jewish Education in North America released A Time to Act, a report call ing for dramatic 
change in the scope, standards, and the quality of Jewish education on t11is continent. It 
concluded that -- whatever the setting or age group -- the r evitalization of Jewish 
education will depend on two essential tasks: 1) building the profession of Jewish 
education; and 2) mobilizing community support for Jewis h education. CIJE was 
established to implement the Commission's conclusions. 

Created as a catalyst for change, CIJE promotes reform by working in partnership with 
individual communities, local federations and central agencies, continental organizations, 
denominational movements, foundations, and educational institutions. 

THE PARTNERSHIP OF CIJE AND LOCAL COMl\iIUNITIES 

CIJE COMMUNITIES 

Structure and Process 

CIJE will help orient communities' educators The CIJE project will be viewed as central to 
and lay leaders to the purposes and the mission and activities of the federation 
importance of CIJE's rationale. This will by its professional, eduational and lay 
in.elude rationale for involvement in the CIJE leadership. 
Study of Educators. 

CUE will provide ongoing consultation for Communities will develop a cadre of lay 
communities in the areas of building the leaders committed to Jewish educational 
profession of Jewish education and issues. 
mobilizing community support for Jewish 
education 

CUE will provide regular opportunities for its Communities will ensure that local educators 
affiliated communities to network. This will play a significant role in the planning and 
include sharing experiences and knowledge implementation of the entire project. 
and learning from outside experts 



CI.TE 

CIJE will provide community with 
"communication" support. 

COMMU !TIES 

Communities will designate a person to lead 
the process . 
Person's responsibility will include: 

a. managing the process 
b. communjcating the process and 

products appropriately throughout the 
community 

The CIJE tudy of Educato1·s 

CUE will provide a module to help 
communities implement a study of its 
educator 
This may mean: 

a. seminar describing implementation 
of project 

b. series of seminars on analyzing 
survey results 

c. seminars on conducting and 
analyzing interview study 

d. prepare local person to manage 
entire process 

Communities will conduct a study of its 
educators. 
This means: 

a. use CIJE's Study of Educator 
Module 

b. contribution of findings to the 
CIJE national database 

c. designation of local person to lead 
this process 

Personnel Action Plans 

CUE will help communities develop a 
personnel action plan. 

a. CIJE will provide regular seminars 
to share provide expertise and 

opportunjties for neworking. 
b. CIJE will consult with community 

on the process and content of the 
plan 
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Communities will develop a personnel action 
plan and a strategy for implementing the plan 



CIJE COMMUNITIES 

The Goals Proj ect 

CIJE wi II conduct a series of semjnars around 
the issues of communal and institutional 
goals to help initiate and guide a goals 
process. CIJE will train goals coaches to 
facilitate this process. 

Communites wil l engage in the Goal's Project 
This may mean: 

a. engagement in searching for 
communal goals 

b. seminars for leadershjp of 
educati.onal institutions (synagogues, schools, 
JCC's) 

about the goals of their institutions 
c. individual institutions engaged in 

articulating their vision 

Pilot Projects 

CIJE will consult on a select number of pilot 
projects. 
These projects must. 

a. be oriented toward one of the 
"building blocks"-- 1) building the profession 
and 2) mobilizing community support 

b. have implications for adaptation 
and replication in other commurutes 

c. have an evaluation component 
built into the project from the beginning 

Communities will initiate a select number of 
pilot projects 

The Best Practices Project 

CUE will provide communities with results 
of its best practices projects and opportunities 
to use these results with both lay leaders and 
professionals in a variety of settings. 
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Communities will create opportunities for lay 
leaders and educators to learn about and use 
the Best Practices Project 



CIJE COMMUNlTIES 

Ongoing Evaluation 

CIJE will help prepare local personnel to 
conduct program evaluation. 

Communities will commit itself to a process 
of ongoing evaluation of its educational 
system, projects and outcomes 
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MEMORAND U M 

TO: Board Members and Invited Guests 
FROM: AJan D. Hoffmann, Executive Director 
DATE : April 6, 1995 

for 
~nitiatives 
In E
Council 

Jewish 
Education 

Much has transpired since our last Board Meeting in October, when our 
consultants Dr. Adam Gamoran, of the University of Wisconsin, and Dr. Ellen 
Goldring, of Vanderbilt University, presented a preliminary report of The CIJE 
Study of Educators. 

As you know, the initial findings of this study juxtaposed the severe lack of 
training of most teachers in Jewish schools with an w1expected degree of 
commitment and stability, making a strong case for far more comprehensive in
service education for teachers in the field than currently exists. 

The first CIJE Policy Brief, which summarized these findings, was presented at 
the GA and has subsequently received widespread media attention. It; 
preparation for the April Board Meeting, I 8111 enclosing another copy of the 
policy brief and a selection of the articles and citations CIJE's work has received. 
The majoJity of our media coverage has focused on the policy brief, the 1994 
GA Forum that presented the study to the Jewish community, and the 
implications of tbe study for Jewish education, locally and continentally. In 
addition, CIJE, its chair, and staff have been cited as sources of expertise in 
articles on Jewish education. 

At our October meeting, the Board Committee on Community Mobilization 
emphasized the importance of "telling the CIJE story" and of conveying our 
distinct strategic approach to revitalizing Jewish education. The chart that 
accompanies the press selections shows that the CIJE study was a subject of 
interest across the country, iJ1 large as well as smaller Jewish communities. We 
receive ongoing requests for the policy brief and have begun discussions with an 
increasing number of communities interested in conducting their own educators' 
study and building the profession of Jewish education. At the upcoming board 
meeting, f wi ll report on our plans to expand our work to several new 
communities this year. 

P.O. Box 94553. Cleveland. Ohio 441 O I • Phone• (216) 391-1852 • Fax (216) 391-5430 
15 Easr Mr!J Srreer. Nev, J:brk NY IOOI0-1579 • Phone, (iii) 5Ji•iJ60 • l'u: (Rti) 5Ji-lM46 



We are continuing to consult with our laboratory communities. Following the results of the 
educators' study. they have embarked on creating Personnel Action Plans built around the 
strengths and gaps in their educators' training. 

In partnership with those communities, CIJE has begun a number of innovative pilot projects in 
the area of personnel tbat build on some pioneering work in general education on the most 
effective way to enhance the professional training of teachers and educational leaders in the fie ld. 
The CU E-H arvard Leadership Institute, held in the faU, was one such project; others, on 
early childhood and the regional training of teachers for advanced degrees will begin in 
I 995. 

In the process of planning and implementing these projects, we have recognized the need for a 
systematic way to train " mentor " educators--those who are qualified to construct and oversee 
comprehensive teacher training programs in local communities. CIJE is committed to building a 
national capacity for such teacher trainers, so that communities who want to upgrade their 
educational personnel can call on outstanding expertise. Dr. Gail Dorph will discuss tbis in 
greater detail at the board meeting. 

To complement the work in this area, CIJE will be publishing a brief on Best Practices in In
service Training, which will summarize current research in general and Jewish education on 
teachers' professional development, as a guide for local schools and communities committed to 
improving the knowledge and skills of their educators. 

CIJE's platfonn for change depends on two conditions: the need to build the profession of 
Jewish education, with the training, career tracks, salary, benefits, and prestige that a true 
profession requires; and the corresponding need to mobilize community support and create 
champ ions for Jewish education who can be its advocates in their own communities and on a 
continental scale. 

The North American Jewish community has entered a critical stage of reflection and analysis 
about its future. The sphere of Jewish education requires not only new approaches but also new 
formulations of purpose; not only "How can we create excellence in Jewish education?" but 
"Why must we?" 

The Goals Project was designed to address, on an institutional and conununa1 level, the 
question of: What kind of Jews do we want to create through Jewish education? Since the Goals 
Seminar in the summer of 1994, which brought together lay and professional leaders and 
educators from several communities to work together, CUE has been involved in a series of 
seminars and training projects, under the direction of our consultant from the University of 
Wisconsin, Dr. Daniel Pekarsky, that will continue throughout 1995 and further. (One such 
seminar is the subject of an article in the enclosed packet.) l look forward to bringing you up-to
date on future goals work in the areas of the communal high school and institutional a nd 

2 



community visions for Jewish education. We aJ"e paiiicu larly intrigued by the possibilities of a 
pilot goals project in the area of camping, as informal education is such a powerful agent of 
Jewish learning and identity. 

fn the Best Practices Project, directed by Dr. Barry Holtz, we will soon be adding Best 
Practices in JCCs to our volumes on preschools and supplementary schools. We continue to 
present seminars for educators and lay leaders on creating excellence in U1e supplementary 
school, and have begun to docwnent selected topics in the areas of day schools, beginning with 
the role and teachiJ1g of the Hebrew language. Issues we will address in the best practices realm 
include how other institutions can learn from the best practices models of success and a study of 
the process by which an institution becomes a best practice setting--which is of great interest to 
practitioners in the field. 

Finally, CIJE has reaffirmed its conunitment to one of the most underdeveloped areas in Jewish 
education: building a research capacity. In this decade, during whiclh the Jewish community 
and its leadership are allocating increasing resources to a range of Jewish educational projects, 
the question of educational evaluation is becoming urgent. As institutions and communities 
consciously set goals for Jewish education and Jewish continuity, it will become imperative to 
establish indicators by which success and failure can subsequently be measured, so that the entire 
North American community can learn from each other in order to transform Jewisl1 education for 
the coming generations. 

CIJE consultants Drs. Gamoran and Gold.ring are overseeing a plan designed to address this 
critical issue. The monitoring, evaluation, and feedback domain will also be evaluating CIJE's 
own projects, as ,;veil as publishing policy-oriented research to, meet the needs of those who plan., 
fund, and implement Jewish education. 

I'm sorry you will not be at the April 27th Board Meeting, where all of this will be discussed in 
further detail. If your plans change and you find that you can attend, please let me know as soon 
as possible. 

With best wishes for a joyous Passover, 

~ 
Alan D. Hoffmann 
Executive Director 
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CIJE Media Coverage: Fall 1994-Spring 1995 

Total Circulation 

Jewish Press 

General Press 

Combined CircuJation 

1,248,063 

1,720,112 

2,268,175 



Publication Location Circulation Date Category 
-- Jewish 

Reform Judaism New York, NY 395,000 Spring 1995 Staff Article 
Staff Article 

New York Jewish New York, NY 110,000 Dec. 2 Feature 

Week Dec. 2 Excerpt of Data 
Dec. 2 Source 
Dec. 16 Source 

B'nai B'rith Messenger Los Angeles, CA 67,000 Dec. 2 Excerpt of Data 

lnterrnountain Jewish Denver, CO 50,000 Nov. 11 Feature 

News 

Sentinel Chicago, IL 46,000 Dec. 1 Jewish Telegraphic 
Agency (JTA) Feature 

Jerusalem Report Jerusalem, Israel 45,000 (bi-weekly) Oct. 6 Cover Story Source 
Mar. 9 Source 
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Publication Location Circulation Date Category 
-- Jewish 

Long Island Jewish Great Neck, NY 32,063 Nov. 11 IT A Feature 

World 

Jewish Bulletin of San Francisco, CA 29,000 Dec. 23 Front-page Feature 

Northern California Dec. 23 Editorial 

Jewish Advocate Boston, MA 27,500 Nov. 11 JTA Feature 

Jewish Standard Teaneck, NJ 25,000 Nov. 11 JTA Feature 

Jewish Journal Fort Lauderdale, FL Nov. 15 JTA Feature 
.Palm Beach County 26,000 

(South Edition) 
.Dade County Edition 25,000 Nov. 17 JTA Feature 
•Palm Beach County 24,000 Nov. 15 JTA Feature 

(North Edition) 

Jewish Times Baltimore, MD 20,000 Nov. 11 Feature 

Jewish News Cleveland, OH 15,500 Dec. 2 Letter 
Dec. 9 Letter 



Publication Location Circulation Date Category 
-- Jewish 

Jewish Times Boston, MA 11,500 Nov. 24 JI A Feature 

Jewish Tribune Spring Valley, NY 10,000 Nov. 11 JTAFeature 

Reporter Vestal, NY 10,000 Nov. 24 JTA Feature 

Melton Journal New York, NY 10,000 (quarterly) December Staff Article 

Jewish Times Atlanta 9,700 Dec. lq Feature 
Dec. 16 Editorial 
Dec. 30 Editorial 
Dec. 30 Letter 
Feb. 24 Feature 

Texas Jewish Post Fort Worth, TX 8,000 Dec. 15 JTA Feature 

American Israelite Cincinnati, OH 7,000 Nov. 24 JTA Feature 

American Jewish Minneapolis, MN 7,000 Nov. 18 JTA Feature 
World 

/l 



Publication Location Circulation Date Category 
-- Jewish 

Wisconsin Jewish Madison, WI 6,000 Nov. 25 Source 
Chronicle Dec. 9 Front-page Feature 

Dec. 9 Front-pageJT A Feature 
Dec. 9 Editorial 
Dec. 23 Letter 
Dec. 30 Letter 

CJF Newsbriefs New York, NY 6,000 (monthly) December JTA Feature 

Jewish Observer Syracuse, NY 5,400 (bi-weekly) Nov. 25 IT A Feature 

Jewish News Richmond, VA 4,100 Nov. 18 Front-page Feature 

Sullivan/Ulster Jewish Wurtsboro, NY 4,000 (monthly) December Editorial 
Star December JTA Feature 

Jewish Chronicle Worcester, MA 3,500 (bi-weekly) Dec. 15 Feature 

Hebrew Watchman Memphis, TN 3,000 Nov. 10 Feature 

JT A Daily News New York, NY 2,000 Nov. 9 Feature 
Bu!Jetin 



Publication Location 
-- General 

New York Times New York, NY 

The Plain Dealer Cleveland, OH 

Milwaukee Journal Milwaukee, WI 

Circulation Date 

1, 114,905 Oct. 13 

399,796 Nov. 24 

205,411 Oct. 5 

*[Note: This does not include other possible outlets of 
the RNS wire service story, which RNS docs not track.] 

Categon: 

Source 

Religion News Service 
(RNS) Feature* 

Source 
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ON . EJ)UCA11oN 
America's Jewish leadership is trying to salvage the future of the community 
by revamping education. But the revolution is moving slowly, and it's 
hampered by a central unresolved question: Should teaching aim to combat 
intermarriage, or to bring the childre11- of intermarried couples into the fold? 

J.J. GOLDBERG New York 

D 
anieJ Nemscr likes Hebrew 
school. Nolan Klein ha~ it. 

Nolan is a fifth-grader with an 
ft A• average ln public ochool. He 

goes to Hebrew school b«ause his par-
en!:s mnke him, :ind "his attitude is so bad 
that he may not !~am what he has t,o fur 
his bar mitzvah unless we gd him a tu
tor.ft Rys his molher Susan, :i bioch~t. 
Danie}, a ninth-grader, is still at religious 
school a year after hi~ bat roit1.v.ih and, 
he says, -it's pretty EnteresUng." . 

Nolan spends five hours a week at 
Temple B'nai Shalom in suburban El
mo.nt, Long !6I.ind. "Mostly they do Bible 
stories," he :c;.ays, "and I just don't bdieve 
them . ." Daniel s™d.ie:i twl) !loufS a week 
at Congregation KehlUat Isral?l In the uni
vcrtilty town of East Lansing, Michlgan. 
His classes include discussions of the 
Holocau6t, ~thlcs, comparative religions 
and ·how diliere.nt.iiabbis interpret the 
Bible.• ,• 

And one more diJference: Daniel's. He
brew school is taught ~ntitely by volun, 
tee:i:s from thelcongregaUon, which n:
celyed a Sft9,000 grant thr«! years i\gU 
from the ' New York-based Covenant 
Foundation to train the volunteers and 
bu! Id a currlcuJum. 

The soft revolution at K~htllat Israel is 
on~ small part o( an effort sweeping 
American Jewry to J'l?bulld religious cdu
caUc,n. The effort, which began at a local 
le-vcl over two d.ecades ago, turned into a 
nationwide cause just four yea.rs ago -
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A psret1t-dllld day In N8W Yori(: What kind af Jews are ~chOOI& wppo$ed to produce? 

when the 1990 National Jewish Popula
tion Survey showed that 52 percent of .ill 
U.S. Jem ...,,ere marrying outside Ute faHh 
($ee sidebar, p.igc 28). '"That figure~ 
as a wake-up call to the American Jcwi1:h 
leadership; said John Ruskay, director 
of Jewish continuity programs at UJA
Fooeralion of New York. 

To fight assimilaUon, that leadership is 
pvttins Its main weapon, money, into In
novative t"ducation program,; from Bos
ton to Honolulu. Many, like the one at 
Danlcl'1: school, seem to be worklns, ot 
le45t in the immediate tenns of getting 
young people lnh:rested in learning about 
being Jew1$h. 5ut countlet;s Jewish kid, 
have yet lo sec thelr school~ ·made any 
more engaging; 60 for, the revolution 
hasn't rc:iched them. What's more, the 

TI{6 JERUSALEM REPORT• OCTOBER 6, 1994. 

kind of educ."lUon professional educalors 
say works best-Jewish day schools-is 
considered ttei1 by the majority of Amer
ican Jew:;. And most basically, it's nearly 
impossible to agree on what Jewish 
education is supposed to do, even on 
whether it's supposed. to eut inter
marriage - or get the children of the in
termanied to see themselves as Jews. 

S
ince the Population Survey's release 
by the Council of Jewish Federations 
(QF}, educational ref9rm and its 

cousin, "Jewish continuity," have become 
lhe biggest growth industry in or~nlzed 
Jewish life. Ix, Cleveland, the local Jewish 
federation has nearly doubled its funding 
to Jewish schools In a decade, up from 
$1.9 million in 1984 to $3.5 mllllon this 
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Gear - a third of its domeslJc bud~ education. "Co=unity leaders have be- ner Hetit11ge Foundation, conducts Jew-
Other federations ~ catching up. n gun f:o recognize this as a growing crisis," (sh sludi~ lessons, free of charge, for 
New York, UJA-Pederation last year says Mand<?!. "During the 1980s it wa hand-picked groupi; of young lay le;iders 
brought all its far-flung cducaUonal and nversation. Now it's money." oround the country, in hopes of creating a 
ailtural programs-half the total domes- ol er p e e 1st e vmant national !eadershlp that i·s more learned 
tic budget-under the control of a single Foundation, funded by Chlcago's Crown -and more supportive of Jewish cduca-
"Jewish continuity" department, headed family, heirs tu the General Dymmlc,<; lion. About 500 have graduated the pro-
by Ruskay, who re<:eived an e)(tra $2.5 defense contr:ir.tlng fortv1.w. It 11wards gram so far. 
millfon a year for experimentation gr,mts. grants tu synagogues and schoot,; wiUl In- To press for change nationwide, the CJF 

The results are visible in innovations, novative edu<'ation programs that can be !::isl y~or set up the North American Com-
like Kehillat L<;rael's volunteer-teacher replicated el~here. About two cozen mission on Jewish Continuity. It brings 
experiment, being introduced ln cities grants have been given out since 1991, together educators and !eade.rs from 
and 1.-owns from coast to coast. ln Detroit, like the one to Daniel Nern.ser's .yna- Orlhodo:x to Reform to secular, in what 
the old, citywide United Hebrew School gogue In East l..1nsing. SIX\aller awards could b~ the broadest Jewish coalition 
has been dece.ni:ralizcd, brokell up and programs exist locally in a few citit'$, HJ<e since th~ founding of the Soviet Jewry 
handed over to indh--idual synagogues to lhe Samia fourtdation of Seattle, which movement in the 1960:!. But after a year-
run, in hope, of Involving :.tudents in gives out yearly prlT.es for teacher ex- and-a-haiU of meetings, the CQtnll\lssion 
congregation life. In New Jersey, the Jew- cellenc-e. h.is yet to develop concrete proposals for 
ish FroeraUon of MetroWt!St has created a Yet anoth~.r family foundation, the CRD action. 
"family education" program that !1.1:lp:; Foundation, headed by Montiw'6 Charles 
tea<:l'\ faJnilie:i :;imp le Je'nish pracUces for R. 6ronfman, chilinnan of Seagram (,md a 
the home. In Florida. local Jewish fed.era- member of The Jerusalem R~port board 
lions have begun to advertise their t~n <Jf directors), spend-. close to $1 milllol\ a 
Israel l-01.u·s on rock radio statioru. year on efforts to boost teen travel to 

Much of e momen m comes m a Israel. CRB h;is Funded marketing :.;tud-
handful of wealthy Jews who are puttil\g ie:;, developed ways to improve tour pro-
their own mon-ey into a crusade to push grams theroselves, ~d created a savmgs 
refol'll\, The acknowle<ise<t l~ader i.:. program wtlh lh<! U tilted Jewi$h Appeal 
aevaaoo multi-millionaire Morton Man- and'. Bank Leumi to help families save !or 
de!, an industrial-parts wholesaler and youngsters' "Israel ex~ence." 
one-tim<? C)F president, who cr-ea.ted the Biggest of all arc the lwo foundatious 
Council on Initiatives in Jewish EduGJUon created in the mid-1980s by billionaire 
1.n 1990. Mandel's council now spends Ohlo ret.-iller ~slle 'WelCner at a pen;onal 
nearly $1 m.!lllon a year on a 2-pronged cost of some $8 million II year. One, the 
campaign. Its main goals: promoting bet- Wexner Foundation, gives out scholar-
ter teach<?r t:ral.n.lng and building public ships to would-be r11bbis, teilchers and 
support for more federation Fpe:nding on community leaders. The other, the We",(.• 
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l s all lh.is making a difference? Here 
and there, y~.s. !Janie! Nemser's Jew
ish t'ducation W3.'I the bctler for it. So 

was AliSQn Cohen's. A 16-year-old from 
Cincinnalll, she quit Hebrew school in dis
gust at age 12, right after her bat milzvah: 
"I had bad teachers. l didn't ~ally learn 
anything, and I thought it was a waste of 
lime." »u.t last year, she went on an "Israel 
Experienc<?" tour sponsored by the loca.1 
federation, and came home {celing for 
man? positive. "Everyone should go to Is
rael at least once to see what it's like to 
~ in a place where Judaism is dominant,· 
she says. 

Some refonn~ a.re mixed blessings. De
troit's decentralization experiment, for 

27 
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tt¾G I~it~ P.eRIA<:£ ~'-f1\;\, . 
olh.l.ng has spurred suppw:t in 
the last gener:itlon for Jewish 
education like the 1990 National 

Jewish Population Survey- portlcularly 
ifs finding that US. Jews were manying 
outside the faith at a .rare uf 52 percent. 

That figure- representing the pcr
~toge of Jews wed In the previous live 
year.s who manied non-Jews - WAS 
only one of the surveys shockers. The 
study, conducfl?d by the Council of Jew
ish Federation:;, a1S<J found more thirn 
hal.f-a-million Jews who salcl they were 
practicing another religion. The Jewish 
co=wtlty it portrayed was far more 
Reform and fai less Orthodox then any 
other recent Gurvey 

with we.,ker Jewish ldentiti~." Roamove 
the welghl:5, ~ :1<1.~, 1;1nd lh~ Je~~h co~
munity !ooke much the way 1t d()('S m 
other studies: more Orthodox., with more 
ym.u~~ leamlng Hcbrow and far few
e.r "pnictidng another religion." 

CJF sUIVey dmctor Barry Kosmln con
cedes the we.lghHng w:is imperfect, "If 
w~•d spent $2 milUon or $3 million woa 
could have knocked th1tt error down a 
bit," he says. ·we only had $370,000." Kos
min says the margin of t!ITOr in the sur
vey's totitl sample, representing S.S mil
lion Jews and their households, was a re
spectable 2 to 3 pei-cent. But, he cautions, 
the margin rises as resean:hers study sub

groups llke the surveys 
1.1 million children. had shown. It also 

found an enrollment 
in I ewlsh schools of 
just 264,000 children, 
fur below previous es- . 
timares of 400/XIJ. 

But it was the inter
m.vrl.l ge flgu~ th:it 
hit home. In the past 

111.e 52-percent 
intermarriage 
figure is based on 
a sample of 

Brooklyn College so
ciologist Egon Mayt!r, 
an associate of Kos• 
mln's, notes each of the 
sllrVl!y's 2.,441 respon
dents represents t,.100 
theoretical Jews. Thus 

. 1.1 million children 
merit only 840 survey 
entries, giving an error 
owgin of some 10 per

four years, "52 per f ewe_r than 200 
cent" has inspired 
emergency task furre;, 
~ a.l'd 811gtj' sermons. 
N~, it's probably wrong. 
'My estimate for the intermarriage 

rate is about 12 points lower, or 40 pcrr 
cent-; says sodologl,;t Slcvcn M. Conen 
of Queens College and Hebrew Univer
sity, the survey's ll\OSt persistent critic. 
-chat's bad enough anyway, It was 24 
-p==t bade in the late 6(h." 

Cohen's .main criticism lies with the 
swveys methods: "In my survt!y there 
are certain types of people we know will 
be underrepresenttrl, because they don't 
respond to surveys, - To correct the bias, 

-social scientists u..<e standard ra.tlos, or 
• -weights/ to oveivaJ~ responses from 
• an Uild~red group. • 
. The-trouble is, Cohen says, that the 

: .. sta)"ldatd Axrierlam weights.were ap
:,.plied t-o ~NationalJey;ish-:PCJP,Ulation 
.•: Survey. Cohen believes this infl:itro the 
,;.,_numb:er-s -of J~w1; in '.'~eigh_\~" groups 
:-.~ po:oi.· tineducared,:rjµal •.a.nd Sou.th
.~em.-~l-~ ~ VeIY, J~ ~1ess-likdy 
-~ th_an·.olh= ·-to light ~~batn.camiles, 
:-:tae;i.i:h .-:th.!!i.r:clilldrex, .}J~.or marry 
.. ·other•~.;; ~en 5a'f'J;" ~thl?.:W~ti.ng 
;-,syst-eJp tcnds-~o overestin'!:a ~1:h~-J ews 
:::.•t -::~---•:~. I': \::.- ••• . : :f.{j: .. \:!• .. ;~.,!::;~_.:, -

cent-too high to draw firm conclusions 
about Hebrew &ehool enrollment. 

A s for the intermarriage figure, It Is 
based on a s.imple of fewer than 
200 ~dents. The~ of er

ror? "Pretty high," Mayer conceded. Per• 
haps 20 perceJll? "M:iybc more." So lnter
marrla9c could easily be 40 pt!rcent, as 
Cohen i.ns6"tl!. There's .ti0 war IQ know. 

Ooes any of this matter Not really, 
most experts insist. The 52-percent fig
ure may be high. says lfro'4-'n University 
sodologtsl Calvin Goldscheider, but "i(:; 
had a very positive effect" by l-orcing 
Jew:i to ree.ita.mine their values. 

The flgure has a!50 boosted public 
support for Jewish education. Whether 

. it':i accurate doesn't ,n:itter, educators 
. t:ay- th1:y're not convinced schooling 
· can prevent lnt-ennarriage anyway. 

• "l don't think you can €qUatc Jcvcls of 
_ Intermarriage with success in Jewish 
·1ec1ucation." saye-Mark Gums of CJi:ve
. l.aJ1d's Jewish Education Center. ".'But it'.s 
;,inten:narriagt! that has motivated a lot of 
:the comrpunily amccrn." • · 0 

. ·, f,J.G. 
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ex11mplP., eliminated Job security and 
m11ny of thr. teacher benefits that went 
with a Iiuge bureaucracy, leilvlng educa
tor~ dl'mOri\ll%ed. And last spring, the 
UJA w:is rebuffed when it asked the Jew
ish Agency i\nd tht! Israeli gove;nment to 
join it in a $JO-million p:irh1crshlp to pro
mole youth travel lo forael. 

Ironically, oo one kncw,15 how for the re
forms have re.iched, for Amerirn.n Jews 
havt! an t"Stimated 2,600 $epor:ile Jewish 
schools, with ne:irly no central super· 
vision. Teachers nwn~r some :Z0,CXJO. To
tal yl'arly budgets are estimated at $1.5 
bllllon to $2 billion. 

No one even know~ for sure how many 
studt!nt~ ther~ a.re: Numbers range from 
Z64,000 to 450,IXlll, depending on who's 
counUng. One widely accl'pted figure, 
from a 1988 ct'JlS\lS of U.S. Jewish schools br Hr.brew University demographer Ser
gio Della Pergola, pu ts the total at around 
386,000 t!nroUed student:;, age 6 to 17, in 
an estimated population of 710,000. 

Those stat.is tics contain good news and 
bad. True, only half of all school-age 
Jewish chlld~n arc enrolled in Jewish 
schools. But in the 10-12 age group, pre• 
cetlixlg bar and b.at mll~v.ih, enrollment 
lops 75 percent. It drops to 48 percent 
amo~ 14-15-year--olds and barely 25 per
cent i\fu?r that. 

rn olher words, three-quarters of all 
American J ewi.sh youngsters ;i llend He
brew school at some polnl But there are 
schools and schools. About two-thirds of 
all enrolled students attend ~supplemen• 
tary schools" like Nol.in Iacin's and Dan
iel Nemser's. Most are operated by syna
gogues and meet t!verungs and Sunday 
mornings, typicaUy three tim~ a week In 
Conserv:itive congregations, twice a week 
In Reform ones. 

The rest of the Jclds ar'! In nll-<iay Jew
ish schools: 150,000 young people in 540 
institutions. And d1ty schools ere clellrly 
the growth sec~or of Jewish education. 
They've doubled their enrollment in the 
last quarter century, while the overall 
Jewish popumtion has remained stable. 

M uch of the tiay schools' growth 
comes from the Orthodox com
m unity, wh!ch has all but abm

doned after-hours Hebroaw schooling In 
the last ge.ner:itlon. But close to a quar1er 
of the Orthodox schools' students are not 
Orthodox. And non-Orthodo,c day schoob, 
virtually non-exl~tcnt In 1970, now make 
up 30 percent of the total Md their share 
~growing. 

For most Jewish educators, the growth 
is pwe good nt!ws. "The Jewish day 
i:chool Ii; the sine qua non for Jewish liv
ing/ say:; Rabbi Robert Hirt, a vice pres!· 
denl of Yeshiva University. "Without it 
you cari't i\Cq_ u.ire the tools to survive as a 



Nollln and his mother: ·Mostly they c:1o Slble 1;to~. a~ I Juli don't ~llcv4' ther:1' 

Jew ln th<! American mclting pot." 
Several studies have indeed shown 

dramotlcally lower lntermarriage rates 
among day-Khoo) graduatc.c;, One soon
to-be-publishl'd Yl!Shiva U. study shows 
an intermarriage rate among day-school 
graduates - Orthodox and non-Ortho
dox combined - uf jul>t ~.5 ~t. Then 
again, only the most motivated families 
send their children to day school in th<? 
first place. 

The biggest builder of non-Orthodox 
day sehools is t11e Conservative move
ment. with about-17,000 srud.ents in in; 70 
Solornun xhechter school, (named for 
the seminal figure in the moveO\ent's his
tury). A handful are affiliated with Re
form Jud:ilsm, with just -0ver 2,000 sru
dents in 16 schools. Most of the re-st are 
•community school:," operated by local 
federation.,; or parent groups, lil.ce New 
York's acclaimed Abraham Joshua Hesch
el School. 

··we integrate: th~ <:hl!d's wo1ld," i:ays 
Peter Geffen, founding director of the 
Heschel &:hoot. "11 yout worlds are sepa
ra t€cl, you're making an implicit i;lale
ment that you have to choose between 
the.m. If the worlds are together. being 
Jewish is p:irl of your being." 

Not all the day-school growth cumes 
from rising Jewish fervor. A big pact re
sults from parents fle<?ing public-school 
decay. Jonathan Moreno, a professor of 
bioethics lo W.ashlnglon, D.C., fr.mkly ad
mits he chose to send his son Jarrett, 8, to 
a day :.Khuol b-t-cause of "convenience and 
a reputation for good schooling, 

"I don't have a big stake it\ the religious 
thing, though It wasn't a minus,• Moreno 
said. "My Sl!n..-:e was that he ~s g1>il\g to 
get as Intensive an educ.allot\ there as he 
would gel at .1 s«ulo.r private school, for 
luilf the money: 

Still, cost ls a major day-sch.col draw
back: Tuition a"erages $6,000 to $8,000 
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ptr student, going as high as $11,500 at 
plac:cs like Mirnhattcin'9 ton1:y Rama:,; 
School. Almost none of lhe cost Is govem
menL-i;ubsidizetl or even tax-<ieductlb!e, 
l.>ecau~e of court rulings on church-state 
scparnllon. Mu:;t ctay :;chuols utfer schol
ilI:;hips to low-11\r.omc fom!llci:. But mld
dlr.-lncome families c:1re left in a squet-ze. 

"Et's very, very expensive to send J<ids 
tu day i;chool," say,; David Twersky, a 
New Jersey juurnruist with two children 
in a. Schechter school. ·we w~.1;1t our kids 
to know something .:ibout Jewish culture 
and! Jewfoh l11ng1.111g~~. But we'(e p11)'ing 
$6,()(Xl per kid this year. That's a very 
large percentage of our dispus11ble in
cuml:!." 

Whol':i more, mClst day schools ere 
sm11.ll institutiuns that can't offer every
thing that a public school docs. Josh 
Kopp, an 11th grader in Columbus, Ohio, 
atte-nded a l<Xal Orthodox day 

0

S(hool un• 
Ill eighth grade, then transferred to a 
public high schooL "Il rd gone to Hebrew 
hJgh i;chool I wouldn' t have had a social 
life,• he s11ys. "Plus [ wanted sports, and 
there was nothir\g there.~ 

M.:my advoc.ites oE educaHonal reform 
say the answer to all these problems is 
simple: Stop talking and start spending. 
""Ooy schools are the best thing we've 
goV says Rabbi Herbert Friedman, one
time national chief of the United Jewish 
Appeal, now head of the WexneT Heri
tage Foundation. 'The ooirununity's lead
ership shol.lld convene and decide what 
they want to do about it- that X number 
of schools will be built, that tuition will be 
set ct $1,000 and lhe rest will be home by 
the communlty." . 

Thin~ are moving in that direction, if 
I~ dram:itfc.olly than Friedman wants. 
Federations nationwide now spend about 
:Z.4 percent of their domestic budgets -
some $100 mllllon In all-on Jewish edu
cation, half of it on day schools. 

M on~y, even IQ~ of It, won't bring 
mo.st American Jewish kids into 
day schools, though. "Most Jews 

consider them parochial and anti-Ameri
can,• says Brown University sociologist 
Calvin Goldscheider. 'Day schools wlll 
never cover more than 20 percent of the 
Jewish population." 

Washington attorMy f.,ee Levine con• 
firms that view, He says he and his wife 
''have never at all considered sending our 
children to a Jewish school as their regu
lar school."' Levine's hvo children attend 
on afternoon Cor=rvatlvc Hebrew schoot 
"In public sehooL" Levine says, "my chil
dren get to know and Interact with pro
pie of different cultures, different back
grounds, races and religions. It parallels 
the world they're likely to enter when 
they grow up."' 



So uub;!tle th~ Orthodox community, 
educators accept I hat th!! day tKh~,ol.,; a re 
a minority chul~- ··we il$Sumc lh11t alter• 
noon S<:hools will con1lnue to exi:it and 
contJnuc to have a majority uf CQnscrvc
tive klds In lht!m, Blld that they ha \'e lo be 
as good as t.ney can be,·· says Rabbl Rob
ert Abramson, education dlcector o{ the 
United Synag<Jgue of Conservative Juda· 
ism." And my experience is that tbece are 
many places where the syn::igoiue schools 
succeed.'' 

Perhaps. But lhe fail.u.igs of aHcr-hours 
Jewish education - dull classes; ill
trabiedl teachers; bored, uruuly sf-UdcnL-: 
-are the stuff of legend, much of it true, 
"Many peop!P. we Interview Ml us that 
Hebrew school ~mruiently alienated 
them from Judaism; says sociologist 
Cary Tobfn of Brandeis University. 

It's no swpri..~ Te.:ichers remain under
paid, Attendance Is spotty, as Hebrew 

cduc<1lion,1l material pour out conllnually 
fn.11n research ln~lltulcs In Los Angeles, 
New Yori<, Jerusalem and elsewhere. 

But it's all e drop in th'! bucket. "In a 
~-ou.ntry with perhaps 20,000 positions J.o 
Jewish education, the train.mg Jnstltutlol\.'S 
are tum Ins out about 70 pro(csslonab a 
year," says Alon Hoffman, a professor o f 
eduC11tion at Hebrew Unlvenilty's Melton 
Center for Jewish F,ducaUon In the DlaS• 
pota, cutrently heading the Co,mcll on 
lnitiatlvc:s in Jewish £duaitlon. 

Hoffman's rowu:il is running pilot pro
grams Lo three cities (Mllwauk~, Balti
more ru\d Atla.l\t:;a) to lest ways of improv
ing J1:wish le:iching, through field !rain• 
Ing, rccruibncnt and poy Mke!!, No on!! 
has yet put a prlcc-lag on the reform9 
needed nationwide, though. Just the lm· 
mediate needs - building more day 
schools, endowing schol8rsl\lps, rccruit
ng better tea.cherS, adding training insti-

But the s.tatl9tfe:s rust don't COIT\l)U1e: Nobody malty kn- how many chitdroo go to Jew
'9h ncoola it'I Am<>!Sea 

school must compete with sports, dan!Xl 
and other pursuits. Curriculum :super
vision is haplla7.ard, and content oftt?I\ 
<;Q11S1$1:$ of learning the H~\lrew charac
rers to perform iJat roit:7.vah prayers, plw 
rudimentary Bible and holiday lessoM. 
Most s tudents' drop out Jight ofter bar 
mitzvah. 

The results can be Tead between the 
line!> of th~ 1990 Population Survey. The 
product/of Hebrew school is today's 
Ame.dean Jewish llie, with its low affilia
tion. high inl=aniage and rampa.nt ig
norance of e ·s lawandlore. 

undreds of millions o d o an; have 
been spent over the ye.ors to upgrade 
Jewish 6Upplementary schools. The Re
form a.nd Con~atJvc scminarie:i tun, 
out dozens of trained educ.itors each 
year, New curricula, leaching aids and 

30 

tutions - would come to hundreds of 
millJons of dollars a year. 

Il Is hani to see where this would come 
from, especially :111 ongoing 1,overnment 
cutbacks strain overworked Jewi~h wel
fare agencies. "It's very difficult to shift 
dollars be<:ausc you're always rompeUng 
with what already is," saysClevtland f-ed 

' r Ste hen Hoffman. 
The one C\JITent ea t I free up 

serious money for Jewish education is the 
hotly debated proposal by Israel's Deputy 
Foreign Minister Yossi Bellin to lake UJA 
cash now going lo Israel and divert it to 
American .n~. Fundrai.ser.s warn tlia~ o 
UJA campa.1gn without Israel at the lop 
might not attract donors at all. Still, some 
$Usgest that the two goals- aiding I,rael 
Md teaching young Jew:1 - might be 
combined. 

THE JERUSALEM RllPORT • OCTOBER 6, 1994 

Once the Russian l.mmlgr.itlon b con 
pletcd ln a decade or so, they say, Isr.ic 
Institutions IJ..ke the Jewish Agency cant 
resruiped to the education ne«is of Ame 
lean Jewry. "One has to thJnk broad! 
about how Israel might become a pla< 
for !rolnlng North America's Jewis 
lcacher3," :x1ys Alan Hoffman. (The Jev 
!sh Agt?ncy and lhc World Zionist Organ 
7,illl(ln currently spend about $40 millio 
a year- less than 8 pex=t of their con 
blned budget-on Diaspora cducatio1 
Barely 10 percent -of th.tit sum serves Jev
in the U.S., with the rest providing youl 
!li?.aders and teachers In South Americ, 
Europe and elswhere.) 

i1he problell\S o( cash-flow and teache 
training, ho~, hide a more bas: 
qu~tion: What's the purpose of e: 

pa.ndlng Jewish education? 
Not 1.urprising.ly, the answers d ivid 

U.S. Jewry down the middle. Ortl;,odc 
and some Conservative Jews urge ti: 
community lo invest its resources in hel1 
Ing the most COD\0.\11:ted Je\'r-s resist asslo 
ilation. "Jewish education has got to be 
counter-cultural movement in Americ.t 
society," says Yeshiva University's HfrL 

At the very least, :5a)'S Abramson of t} 

United Synagogue, th.it me.ms teochir 
young Jews they shouldn't n,arry no1 
Jews: "'If we're no·t tal.king about ways • 
make sure that klds are in-married ar. 
c:ontinue to be Jewish, wr!re being stupi 
and naive." 

The problt!ll\ with this approach is th. 
so ll'IMY Je.ws ore alrnady married to no' 
Jew:;. "H's no l<mger a question of tryir 
to stop intermarriage," says Barry l<o 
min,, rese.irch director at the Council , 
Jewish Federations, "Intennarrlagc: ha., t 
ready happened. We estimate that mo 
than a quarter-million children have 01 

JewJs~ parent. Even if you're OTthodo 
at least half of them are Jewish, ~ou, 
their mother is Jewish. That's 130,<X 
Jewish children we could be writing o 
The challenge ls to encourage them to I 
Jewish." 

At the opposite pole, the Reform mov 
ment is actively embracing intennorri, 
families, hoping 10 ind1.1ce them to n1i 
their children as Jews. lnteraianied fan 
lies are streaming Into Reform congt'ef 
tJol\S as a result. And many Reform syr 
gogue schools have given up ttylng 
teach thot Jews should ~eek to ma.r 
other Jews. "We're very careful not 
make judg.ments in our classrooms, l 
cause we have a large number of ki 
who come from lntennanied fam!lle 
says Gloria Aron.,on, tducatlon direct 
at Seattle's Temple Beth Am. 

"I don't tell them it's wrong to Int, 
marry," says Oelx>rah O'Connor, a Tei 
pie lklh Am tead,er who Is herseU en, 
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A. .Sc\-tOO\- FOR 1)l ~ li\t\l1'j 
f:rvm the ou!!-Jcle, the Solomon Part of the nationwide netWork ol Solo- which excludes half the class. You've got 

Schechter Upper School in We:,t monSchcchterdayc.choolsofCo~ttve deb:i.!cs over ~uallty for girls in the 
Or~, New Jeney, looks like any Juda.ism, the w~t Or.inge complex got It.<: tn0ming minym- and the newcomers 

rnburb.n public high 5<'.hool; a 11qunt :irort In 1965 with a 3Jnglc kindergarten don't even have an opinion. U you're 
yellow brick building wllh a ~rking lot dc.ss. It now has A combined wdcnt body 5erullng your kid to ochool just to get 'an 
in front and sports fMds behind. of 900 on its three campUSE'S. The high expo$Ure to Judwm,,' you don't <are 

Once Inside, the visit-or finds Hebrew school, which will graduate 4$ you.ngstmi about the nuances. I do." 
artwork on the walls, volumes of Talmud next spring, ~e-ived its own S7-m1111on Similar tensions surface regularly in 
on the shelves and yarmulkes on the fuciUty in 1991. The five oth~ Schechter Schechter 6cl\QOls across the country, ae 
boy5' he.ads, and.decides this Lo; ~lly a elementary schools around the sta'te, which growing numbers of U.l'l.lffiliated families 
s!andam private Jewish day ~I. are admini:itratrvcly repara~ have 8.llolhcr entei:. then seek to lower~ 6Chools' reli-

Look :i.gain. Schech fer is a ctay :;chool, l ,HlO children for a total Schechter system gious level. "As the schools grow, there's 
but it's not st~l'ldard. It's one of just got to be some lmpllcations for ob-
half a dozen non-Orthodox Jewish i;er,.,i.ng les:s," sa)'3 the national Schech-
hlgh schools in America; most libt!ral Solomon Schechter is terschoolschlef,RabbiRobertAbram-
Jewish day schools cmd at grade 6 or oon. "In M atmosph£Te as plura.1.istk as 
8. Here diversity and questioning of the closest thing in ows, the principal tends to be much 
bclic& are en<X>uraged, IIJICl gir'6 and more SU5CepHble IO pressure." 
boys~ treated with full cqw.lity, Anten·ca to a Tew-lsh ThetensionsarellOl:justlnt-ero.al. As 
frotn the sports field to morning J , s- it is non-Orthodox. Schechter's sports 
prayers in most of the -plural[st{c • team:; are not ~E~ to compete in 
school's ~·eral morning minyanim. pub lie school sy$tem the Metropolitan New York Yeshiva 
It's an Institution whose v:alll€S .resen- League. Instead they play in a league 
ble f,ho6e o f the broad Americnn J'?W· of New Jersey prep 6Chools Md Cath.-
lsh pub!:ic. population of about 2.,00:).. oUc scltoo!S; • 

Anq with two affil(atcl elementaiy •Mal.nta.lningSc:bechter's ~us plural- The school's nth grade semester-in• 
schools in West Orange and new,y ,ism is a tricky balancing act. The admin1s- Israel program is In a stooilar bind. Be-
Craruord., plus a network of five other Ir.Ilion and a minorlty of !amJlles are com- aiuse of the school's koshet'-food-only 
Schechter grade schools that feed gradu- mittc<l to ha1akhah, or rabbinic law, as hb- policy, youngs/:ers spend the kibbutz seg· 
ates from the surrounding counties into erally interpreted by the Comcrvativc n b- ment of their stay al a reUgious h'bbutz. 
the high school, the Solomon Schechh?r bina~. Most !amili~ are not. "There are a But many rebel against Orthodox restric-
scnools of New Jersey oou:Jd be 'called the lot of people in the Schechter 001J:\Il\1uuty tions. they've never hero before. The 
dosest thing In America to a JewiSh pul). with lots of Ideas about their JeYrishness. . problem has not yet been solved. 
Uc 6Chool. system. and how Jewish they want to be, and'for And yet, while the great debates of 

'Tm tcymg to create a I ewish commu- me thars a plust says photograpoo-Ci.My Juda.ism and modemlty swirl around 
nity in this school where 5tudenls are Twel1lky, who has two children here. them, Schechter's students ~rt\ to have 
a;>infortable leflffiing encl growing Jew- Obsetvant families say the $d\ool':& .rapid 11,chievcd something that was once con-
ishly, which Includes everything from. growth In the -last·~de has brought sidered an exclusively Zionist dream: 
prayer to community senrire," says Ruth growing diversity, a mixed blessing. 'lt Jewish OOill'talcy. 'Wive been doing this 
Ri~ overall he.id of the. West used 1.-o be a like-minded commull\ity of a.II Otn' lives, and l don't fccl rm mis-sing 
Orange-Cranfurd complex. •And at the parents, but !l's ft,Uning i:nto a soI1 of Jew- ant1!ing," says 12th gtader Sa.mh Allm, 
same lime, were creating a community lc.h public school; says Rabbi Daniel Allen, :i hf-elo~ Schechter studenl "lt'6 oort of 
that's fully involved In the American . who has four children In Sch'-'C.hk!.r. "Now non:nal for aU of us." D 
wiry of l:ik." ~ have kids planning~ on Shabbat, · J.f.G. 

ricd t-o a non-Jew. ··r do ,cell them it', 
wrol18 to tear a kid in h.ill and give mixed 
messages. I tc:Il them ('m Jewish and I be
lieve in it very firmly, and for m~ it's the 
best rel.lgion there is: : 

With such opposing straitegies at work, 
efforts to forge a national consensus ar"' 
lrnd lng to· fireworks. 

Agudath Israel of Ame:rl~, the main 
body of ultra-Orthodox Judaism, refused 
to join the North American Commission 
on Jewish ConlinuUy when it Wll!I forml!d 
last ye:ir. Agudath lsr:iel's Rabbi Moshe 
She.~ told the conunl.ss!on 1n a lctttr that 
asking the Reform movement to help stop 
assimllaUon was "like asking the arso.n.lst 

to help p lll out the fire." 
Offtdals o f Ille C}F's continuity com

mission hope to bridge the gaps by en
couraging individUA! movements and in
:ititutions lo formulate their own goals, 
lhen coming together to 11g~ QI\ ways 
the overall CQmmunity can help achieve 
I.hem. "It's one of the realitic.<; lh:il pe<iple 
have different goals for Jewish educ.1-
Uon," says commission director Jonathan 
Woocher. "One of our critical p lec<?S Is 
encouraging people to be more goal· 
conscious.• 

Dut some say the entire notion of u.sing 
schools to chAnge a community way be 
misguided. "l'eople 11ssume that U you 
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teach somebody Hebrew for llix years, 
they'll become more T~wish," says CJF re
sc.1rcher l<osmin. "Nobody assumes lhat 
if you study Japanese for 10 years you'll 
l>i?come Japanese. I lcarnl!d Latin for 
years , but I never b'-"CaITle a Roman. The 
prob,le.m is that this whole a,ea ol Jewish 
education ond what it achieves is tm• 
det'-r.l!'Searched." 

In other words, the body of organlzed 
Jewry may be willing to boost i~ spending 
on Jewish l:ducation, and the spirit of re
form may~ strong. But the community 
hasn't agreed on what kind of Jewish fu
ture the schools lll'C supposed to build -
oc whether school!! can do the job at all. 0 
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Dedicated Je'?!Jish educators need training 
Ily LARRY YUDELSON 

CIJE: JTA 
FEATURE 

Finally, some good news .ibout 
the state of Jewish education: most 
teachers in supplementary schools, 
day schools and preschools sec their 
job as a career, even if they arc only 
working part-time. , 

That is one finding of a study, 
conducted by the Council of Initia
tives of Jewish ·Education (CUE), 
based on qucstiormaircs filled out by 
more than 80 percent of the Jewish 
educators in Atlanta, Baltimore and 
Milwaukee. 

The study also found, however, · 
that only a small percentage of the: 
teachers had any formal training as . Monon M{ll1del 

percent of whom were women, were 
almost evenly divided between day. 
school, supplementary-school and 
preschool teachers. 

The survey was conducted by 
Adam Gamoran, professoro_f sociol
ogy and educational policy studies.at 
the University of Wisconsin, Madi
son,andEllcnGoldring,profcssoi:of 
educational leadership and associate 
dean of Peabody College of Educa-
tion, Vanderbilt University. , 

Jewish educators •... 
"This goes part· of the way to 

explain why people's supplemen
tary [Hebrew school] expepence was 
the way it was," said Alan Hoffman, 
the council's executive director. 

In the three cities surveyed, dis
cussion has already begun on what 
todoinlightofthed.ita.Oneemcrg
ing po_ssibi!ity is to creatc master's 

The survey was undertaken as pan 
of CIJE's Lead Communities 
Project, which aimed to use the Jew
ish educational systems in the three 
communities as laboratories for re
vamping Jewish education. 

Hoffman of CUE believes that the 
results can be generalized across 
North America, noting the sirni.larity 
of results in the different cities-'as 
well their similarities to previous 
studies of Jewish teachers in Miami 
and Los Angeles. 

Hoffman insists that the twin find- -
ings"offerahugeopportunityforthe 

•.degree programs iri Jewish educa
tion in communities that now lack 
them .. 

Such · moves toward profession
alizing Jewish education will be 
boosted by the survey, which dispels 
an image of Jewish educators as 
transient 

Jewish community. 
"You have teachers in classrooms 

for whom investment in theirprofcs
sional backgrounds, both as educa
tors and as Jews, will have immedi The survey found that two-thirds 

of the educators had been teaching 
for more than five years. More than 
half of even the part-time teachers 
consider Jewish education their pro
fession. And only 7 percent are ls
raeli, dispelling another common 
myth about the educators. 

' 

ate payoff," he said. 
According 10 the survey, day

school teachers receive only one
siJ.th of the continuing education 
Wisconsin mandates for public
. school teachers. 

Mostofthesupplementary-school 
teachers have had HtlleornoJewish 
education since their bar or bat 
rnitzva. And the majority of pre
school educators had no more than 
one day a week of Jewish education 
as chiklwn. 

Mandel · 
Conlinuedfrom Page 3 

being held in Denver next week. 
Mandel, whose foundation largely 

fundsCIJE, will be joined in present
ing the survey by the researchers and · 
by Israeli Minster of Education 
Amnon Rubinstein. 

CIJE officials hope that against 
the backdrop of continuing concerns 
over Jewish continuity in An1erica, 
and the endorscmeot of that agenda 
by Israeli officials, American Jews 
will turn their Jewish educational 
system around. 

Butonly3lpercentofthctcachcrs 
had been trained in Jewish studies, 
and just more than half had profes
sional education training. A third 
had no training in either fie ld. 

The 983 teachers surveyed, 84 

principal this year. 
Wiseman, who has a degree from • 

. Yeshiva Universi1y'sStcmCollege, 
has.taken both education and Jewish 
sLudiescourses throughout the years, 
and is now enrolled in a master's 
program in Jewish education at the · 
Baltimore Hebrew University. 

While supplementary-school 
teachers arc less likely to have gen
·cmteducation training than theirday
or preschool counterparts, 41 per• 
cent nonetheless have a university 
degree in education, and a further 5 
percent a degree from a Leachers' 
inslirute. . 

Improving teacher training has 
been a central mandate for CUE, 
which was created in 1990 as an· 
outgrowth. of the Commission on 
Jewish Education in Norlh America. 

Headed by Morton Mandel, a bil
lionilirc Cleveland industrialist and 
former president of the Council of 
Jewish Federations, the commission 
had warned in its final report of "a 
shortage of well-trained and dedi
cated educators for every phase of 
Jewish education." 

The new survey will be officially 
released at the General Assembly of 
the Council of Jewish Federations, 

Continued on Page 20 

Since Jewish preschool educ;ition 
is being hailed as a great way of 
getting parents involved in the Jewish 
community, the findings indicate that 
an opportunity is being squandered. · 

"Parents of young children will 
send their kids 10Jewish settings, not 
only because they're Jewish, but 
because they have heard the best 
early childhood program happens to 
be in the synagogue down my street," 
explained Ilarry Holtz,scniorcduca
tion officer at CIJ E. 

.13ut the goal of turning the Jewish 
preschools into a "holistic Jewish 
cd.ucation" runs up against the fact 
th:!t more than half the preschool 
educators had no Jewish education 

. 

"It's a very involved process; we 
havetobepatient,"saidLouiseStein, 
co-chairofMilwaukcc 's Lead Com
munity Project. "But there'senthusi
asm in Milwaukee." 

. Sixty~two percent of preschool 
teachers, ,and 60 percent of day
school educators, have a degree in 
education. 

· after age 13. 

She said her community is look
ing intocreatinga master's degree in 
Jewish education. · 

Among the suggestions, she said, 
is a long-distance program with the 
,... ,-' • •Al ..... ..t r .... 11 ............... , , ...... : .. h Ctnrl 

Dul if Jewish educators sliU1 off 
with a degree, they can expect little 
professional support for Lheir con
tinuing education. 

CIJE officials say that one-shot 
workshops are not the solution. 

"The worst thing that would hap
pen is for people to respond to the dill.I, 
...... -4 .-~,, 1 , 11,.. "-"...I V """'"'.,"''" ,...f ,..n;_ 

Whac 's more. IO percent were not 
Jewish, a figure that reached 21 per
cent in one of the three communities. 

For Hoffman, this is one more 
reason for 1i1e Jewish community to 
take 10 heart the powcrfu I lesson that 
has emerged from the field of general 
teacher cduc:mion in the last decade: 
"If one invests in.teachers, that pays 
,.,..", hinh ,li\ltri~n,lc-

Nov. 11, 199! 
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Jewish teachers failing, 
2-year study reveals 

!JY IRA RIFKIN 
R£UGION NE"'S S[ft-,CE 

DEN.VER - American Jewish 
leaders - fighting escalating in• 
termarriage and declining reli• 
gious a~filiation - have long 
touted a solid Jewish education as 
the best assurance of keeping 
young Jews within the fold. 

But a study released by the 
Council .for Initiatives in Jewish 

Education shows 
Jewish educat• 

· · ors to be woe
fully ill-prepared 
ior the task. The 
two-year study 
of Jewish educa: 
tors in Atlanta, 
Baltimore ane 
Milwaukee re
vealed that more 
than 80 percent 

Mandel lack professional 
------ training in either 
Jewish studies or classroom edu-
cation. · 

Council chairman Morton L. 
Mandel, a Cleveland business
man, said equally ill-prepared ed
ucators can probably be found "in 
every (Jewish) community in 
America." 

"Education is our best shot for 
insuring Jewish continuity. Yet 
Jewish education in America is in 
a state of disarray .... This report 
is like a bombshell." 

Mandel's comments came dur
ing the annual general assembly 
of the Council of Jewish Federa
tions, the North American um-

. brella·group for 189 local federa
tions coordinating Jewish fund
raising and social services for the 
estimated 6.1-million Jews in the 
United States and Canada. More 
than 3,000 delegates attended the 
four-day meeting in Denver that 
ended Saturday night. 

As has been the case each year 
since the 1990 release of a Coun
cil of Jewish Federations study 
detailing the rapid rate of Jewish 
assimilation into the secular 
mainstream, this year's general 
assembly revolved around the is• 
sue of"Jewish continuity." 

Particular attention was paid to 
youpg people. A parade of speak
ers said the current generation of 
young people may well be the 
community's last hope for ensur
ing the surviva_l ~f a dis!inctly 
Jewish commumty m Amenca. 

But as the council's survey 
showed organized efforts to slow 

1 the er~sion of · Jewish religious 
observance still have a long way 
to go. One piece of evidence: 
More than half of all young p~o
ple raised as Jews marry outside 
the faith. . 

"Most students come to college 
with a 12th-grade understanding 
of the humanities, but with a 
sixth-grade understanding, at 
best, of Jewish subjects," said 
Rabbi Richard Levy of the Los 
Angeles Hillel Council, a campus 
outreach program-for Jewish uni
versity stu~ents. 

Levy said college-age Ameri
can Jews often are so embar
rassed by their lack of Jewish 
knowledge that they shy a~ay 
from-anything on campus relating 
to Judaism. . 
. ·"Intermarriage figures are well 
known " added Edgar M. Bronf
man, 'world Jewish Congress 
president, "but our lack of knowl
edge about what Judaism is all 
about is not_ so well known." 

In his general assembly key-· 
note address, Bronfman, who also 
is chairman of Seagram's, the 
Montreal-based · distiller, called 
for reallocation of Jewish_ com
munal dollars because Jewish ed
ucation "must receive a massive 
infusion of money." 
· But an estimated 28 percent of 
the more than $1 billion in dona
tions collected annually by local 
Jewish federations and other 
agencies alre~dy is spent on edu
cation. Despite that, educators 
working in Jewish day school, 
supplemental afternoon and Sun
day schools, and even pre-schools 
remain insufficiently prepare.d, 
the coun_cil's study noted. 

CIJE: RNS FEATURE 

According to the survey, 40 
percent of the teachers working 
in day schools have neither a de
gree in Jewish studies nor certifi
cates as Jewish educators. That 
figure rose to 80 percent for sup
plemental schools, which educate 
the bulk of American Jews who 
receive any kind of formal Jewish 
education. · 

"One of the most startling find
ings," said the report, "is that 
many pre-school teachers are 
teaching Jewish subject matter to 
Jewish children - but are not 
themselves Jews. Overall, 10 per
cent of the teachers in Jewish 
pre-schools are not Jewish." - -

. The study also concluded that a 
lack of in-service training is com
pounding the_ situation. On aver- ; 
age; teachers attend no more than ! 
four workshop~ over a two-year 
span. Jewish day schools also 
tended to have higher standards 
for secular studies teachers than 
fo"r those involved in Jewish stud
ies. 

----·· · . 
Mandel, who is .chairman of 

Premier Industrial. Corp., agreed 
that Jewish education needs addi
tional funding. But where it may 
be needed most, he said, is not in 
funding new educational pro
grams but in teacher training. 

"There has not been a suffi. 
cient in.vestment in building the 
quality of Jewish educators," he 
said. 

Even if the Jewish community 
were to invest immediately in 
training educators, it would still 
take ~ears before Jewish educat
ors ar~ better prepared. · 

In the meantime, Mandel noted, 
additional young Jews will be lost 
to the community through assimi
lation becaus_e they have received 
an inadequate Jewish education. 



Wisconsin Jewish Chro·nicle, December 9, 1994 

··· I 

Eduya!e·the educ~·:· __ .-.: 
[ The Cow{cfi of Initiatives of Jewish F.iu1~~ad · 

Communities Project bas performed a valuable service.with.: 
its study of the working conditions and educational1 levels of ' 
our community's Jewish . . - . 

ed~:~rs;~udy- shows that ~udaic teachers '. 
Milwaukee and the other two must"be.the . ... 
participating _COJ:!l-Dl,unities, . . . . -. ..·; 
·Atlanta and Baltimore arc in b · · · 'bl · ·· 
much the same leaky '.Jewish 9St pGSSI e; . "1 
educational boat. All h~ve . ~ 
teachers th.at show commendable dedicatio~ to thefr.tasks but; 
are· woefully underpaid, µnder-respected, and under-educated..! 
for their vital work. : · 

The latter is something that can be improved most readily. : 
The majority - 85 per cent - of Milwaukee Ju<,Iaica , 
teachers are college graduates, and one-third of them have ; 
grad;uate or professional degrees. They are intellig~nt people ; 
who know the value of study. Butonly 54 percent have i 
training in education; .~d 70 perCCJ:).t lack high level training · 
in Jewish studies, the subject they are teaching: While ~elf- ! 
study can. accomplish'much. it usually can't provide the kind I 
of background necessary to create a top notch teacher. And if i 
Jewish education constitutes the front line in ·the struggle to ! 
m~tain a-shrinking U.S. Jewish community, then Judaic . 
teachers must be the best possible. 

This study already bas communal minds pondering 
solutions. Louise Stein, co-chair of Milwaukee's Lead 
Community Project, indicated that Milwaukee is 
contemplating creating a master's degree program in Jewish 
education. We. second the motion. This state and its 
immediate environs have abundant resources handy to create 
such a program - at the Yniversity of Wisconsin campuses 
in Milwaukee and Madison (and possibly Marquette 
University if its plans for a Jewish studies .program come to 
fruition), in Chicago and elsewhere in the Midwest All the 
idea needs is a workable plan and community support We 
hope both will be forthcoming. 

CIJE: EDITORIAL 
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Atlanta Jewish Times, December 16, 1994 
t ... · 

Poi.nt z~· ~n.EaucaliOh\:~i ,: 
'EDITORIAL ·. ·. ;u, ·· ·, ·· .. : .. · · ·< ... ,, , .v,: .·:1-0 • • • • • 

• t\ .. • • ~~t ='.~.: . . ··· ~-~·: . . ~··-/ -.._, ~~:-~'-'.;-: .. -,:;.~~{-: ... 
~assion is the good part of e_messageaboutAt,. i~unity ~h sc!iool program.";::-: :,-.. . :: . : • . 
Jan ta•~ Jewish stud.i~ teachers. WPa:t's d.istµrb- · j:; .. E~ucators say the lev~ of ~g reflected_ in 
ing is that most of them come into ·the classroom tlie CJJE report was below where it should be be
imeducated them.selves. Such were the inescapable ~cause the survey was taken at the low ebb in Jew
conclusions of a n~_w-report on Jewish studies J i.sh educatiori.here,'while .frie .Atlanta .. Boai-d Qf 
teachers iri Atlanta. , /, , . .. ; .; : · •":'° •.: -~: . / • . cy~~sh-~_d\¼#tio~ iuid tli~Ii ~he".]"ES ~~re.a.cl-
~ AssistaritEd.ifur David Ho~ re~ in, ~Ju~ !~~}:>y_th~ f~e~t;oi:1.~!!iout prp~~ional 

.. daic Teachers Get Low G~des," on page one, At,. :leadership: Although perhaps need~ for long-. 
lan~s app~telY. 400 ~~~• sru~es ~ers ... y~·Jmp~y~~e~t, '<;;!early )he slow. restructur
are undei;- trained.and haye had few opportwu- '-.ing otJewjsh education here sinc:;e 1991 has been 

: · ti~ to improve: Th~'re-porf; was prepared by the . @ain~g 'iri~~ -sho~ term.,. ~f.J;:~~'. \ · :;. ,_,:-.:, 
. Cowicilfor!rutiati.vesinJewish> - · · · . · .,. . !. 'i=.-·t·;~ . .:-·p_.,_::,.. ;;r,:.: . .:·The''CIJE report pulls to-
. Education,- ~ national.group - · - ·· -·· .. :'ge~erwhatbther?~eration~ 

· · monitoringthit:hree"leadJew-';• ·- ,,h. ·fundedJewislieducafioihe~its 
·.- ·ish COn;tID\lnitie°s"-~-A~l~~;':· tt_an iS • ~ ~ha~e~riclµ~~sin~,._1®9. :).tr 

• :· -Baltirqore ~d Milwaukee. · ·: :,- . ~ ~W;:,~. . l?.Jlt_a'~ ~du9tion deµyery, ~ys- . 
· -The"'Atla.I}t;a.Jewish Fed~J.11.- _ COfflJ.m!nmiaIDU_S ;,tei;ri ~eed$ h_elp. N9ylthat the 

· tion hopes tp' use these:grili\ . r 41~~~~~fii~~: foiinda~o~ h~ p·~11.s~~~h-
·numbe_rs to poke oom.muruty ~- ~~ O~•~uO!.._... ened, the~allsaremdes~z:at-e 
tivists and philant_hropists .to . .. 2rt. ii~lf-r .. need of support The CLJE report 
cb~nel more en~ and m.~~:·· :r1_;.°'1-ii:%.S~~f :i:'7i~ _ offers .a bas~line for improve-
ey 1nto on education -starting · ;tiemg~efeTISIV8t'·.l)P:,.:;, ment. 'I'ossmg money at the 

· with making ou.r teachers.bet- .• ;;~~ ··;•·~~~,:'- :J ,..~}; problem is only part of the an-
ter teachers \ ' ·· · ·. ·. \.1-a,il-~~-•·;,;,·~~-~i.~~..:..7 ~- ,.~ :-.-:;, swer. Atlanta's Jewish commu-

' . -~~;,,;;-,- .- . ' ' 9 ~.E·- ~ ·•- ,:-
The Federation's ·own com- · • .,,.. ··~-: .--.~ ""?f; • ·;:me''"""-~",~ ,:, nity.....:. parents, edqcators· and 

mitment to ed11catfon has in-·.. · . ·;, · • • ·· · . spiritual leaders, must ac
creased in recent years. Allocations to day schools · :knowledge this problem without being defensive. 
and Jewish Educationai Services in 1993-:94 we,;e Our.education.system is filled with committed 
$14 million - 25 percent oflocal allocations." Com- ·teachers. Now our community is obligat.ed. to give • 
pare t}lat to-day schools and the old Atlanta Bu- :them the tools to deliver a ·po~itive, lasting laiowl
reau of Jewish Education allocation in 1989-90: edge-b~e about the depth of a Jewish life . . 
$1 million - 17 percent oflocal allocations. 0th- ' . Making our teachers better will not solve· the 
er boosts are Janice Alper's arrival in 1993 to head 'much ballypooed continuity crisis. That will only 
JES, the 1994 hiring of education planner/con~· <;nme from.more committed ~ewish horn~. At best, 
sultan ts at·the Federation and the Atlanta_ Jew- :more qualified teachers wjll make for better schools 
ish Community Center, and the continuing and, hopefully, moreJewishly knowledgeable stu
expansion ofTichQn Atlanta, the evening com- dents. That's a worthwhile end in itself. 0 
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Jewish Bulletin of Northern California, December 23, 1994 

~~ must: tr.aining for Jewish educators 
C )"7(70 i Ci"·- · • . ~ 
Thf g~od news is that manyJJiy_Area· religious school teachers are 

committed Jews with a dedication to Jewish education and a pen
chant for relating to children. 

The bad news, according to a national survey, is that the vast 
majority of them lack the proper training to teach Judaism. 

According to the survey, by the Cleveland-based Council for 
Initiatives in ewish Education, those teachers have had little or no 

-e ucat1on si nee their bar or bat mitzvahs - and have not received 
sufficient, updated training in either education, Judaica, or both. 

That doesn't mean they're bad teachers. It just means some of 
hem could be a lot better. 

The Bureau of Jewish Education in San Francisco and the East 
Bay's Agency for Jewish Education should be com.mended for recog
nizing the need for improvement, and for formulating teacher
enrichment programs aimed at imparting Jewish knowledge and 
innovative teaching methods. 

Wisely, both the Bureau's laatid program and the Agency for 
Jewish Education's shoresh project offer financial incentives for 

teachers completing a certain amount of credits. Because those 
teachers cannot generally support themselves through such jobs 
alone, the incentives should help attract more participants to those 
important programs. 

Religious school principals would be wise to follow the example o:f 
local Jewish education agencies by consistently exposing their teach
ers to a broad range of educational methods and materials. Although 
teachers may have an abundance of knowledge, they sometimes 

· need help delivering it so that children will understand and remem
ber. 

Ultimately, religious school teachers, together with parents, are 
some of the most pivotal figures in a child's Jewish life. Teachers have 
the power to turn a child on, or off, to Jewish culture and ideas, and 
ultimately to determine whether a child will have a Jewish future. 

By sending their children to religious school, parents are sending 
the message that they want their children to have a Jev.:ish education. 
As a community, we should do everything possible to ensure that 
our children's education is the best it can be. · 
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·Jewish. Education ·Survey: 
Study finds teachers in :Jewish schools. 
dedicated but undertrairied. 

. ,. 
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R
esults.· from-,.a ·survey of 
teachers in Baltimore's 
Jewish schools show that 
while they are highly com-· 

mitted to Jewish cducution,·they 
are often poorly compensated and 
undertrained. · · . 

The study, which was presentr 
ed Wednesday to the board of di-

· rectors of the Associated: Jewish 
Community Federation ofBalti
more, was prepared under the 
auspices of the New York-based 
Council of Initiatives in Jewish 
Educabon. 
· Baltimore, along with Atlanta 

and Milwaukee, agreed to partic
ipate in the study as one of the 
CIJE's three "Lead Communi
ties," or model communities for 
Jewish education. 

Among the findings of tl;ie sur
vey were that of Baltimore's 675 
Judaic s~dies teachers, only 23 
percent have higher education 
training in J~wis~.subje~ts and 
education. · · •'· ' -

found, is particularly troublesome 
in local Orthodox day schools. 
Nearly 60 percent of teachers in 
those schools reported that their 
salary is the main source of tho 
.family's income, but only 34 per
cent were offered benefits. 

And Baltimore's Jewish edu
cators say there are few opportu
nities for career advancement 
beyond teaching, with some qual
ified instructors indicating that 
they plan to leave Jewish educa- , 
ti.on for full-time employment in 
other areas. · 

"The community has to take a 
look at levels of compensntion" • 
and in-service training, srud 
Chaim Botwinick, exe<;1;1tive di-

· In anint.erviewwith JTA. Rita 
Wiseman, principal ofBeth Tfiloh 
Hebrew School, emphamzed that 
training makes a difference in the 
caliberofteachers. "You can only 
impart'as much knowledge as you · 
have," said Ms. Wiseman, who 
taught Hebrew school for 25 years 
before becoming principal this 
year. Ms. Wiseman, who has a 
degree from Yeshiva University's rector of the Associated's Center 
Stem College, has taken both ed- for the Advancement of Jewish 
ucationandJewishstudies c:ours- Education. "We have to recognize 
es throughout the years, and is the· fact that quality education 

· now enrolled in a master's pr0; personnel hold the key to effective 
gram in Jewish education at the Jewish education." 
Baltimore Hebrew University. · The results of the survey, he 

About half of the surveyed said, were not surprising. 
teachers said they would like "If anything, it validates the 
more instruction in Hebrew Ian- need to address pe:raonnel issues," 
guageandJewishhistory. Teach- he said. "The findings really ad
ers also said they attend only a ·· dress a compelling argument ... 
handful of workshops every two by and large, the insufficient 
years, with Orthodox day and pre- preparation of teachers." 
school teachers attending the Dr. Botwinick said the Associ-
fewest. · . . ' ated is developin_g focus groups 

Sala."ics, the s tudy found, sel- with principals, rabbis and com
dom provide the main source.of munity leaders to study survey 
income for a teacher's family, al- · .findings: 
though more than 50 percent said Another work group, he said, 
it. ill an imnortant addition. And • will draft a plan to address the 
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CIJE: J~wish teache·r training ~eeded-

A-... new in-depth study of all . to do/ said Alan Hoffman, e_,;-ecu- teachers view Jewish. educati~n 
the Jewish educators in _ tive director of CIJE. 4 Tbis is a a.s their career. Only 6% plan to 

.. Atlanta, Baltimore and Mil- majoropportunityforNorthAmer- seekpositionsoutsideJewishedu-
~aukee reveals that classroom i_can Jewry." cation in the near future. 
teachers have far less profession- Among the findings: The policy brief, the first of a 
al background and in-service train- - • Over 80% of the teachers sur- series based on the CIJE Study of 
ing than is commonly expected of veyed lacked professional train- Educators, outlines a plan for 
teachers in general education. And ing either in education or in Judaica a<:tion that every North American 
yet the majority of teachers in - or in both. Jewish communit;y can undertake 
day schools, supplementary schools, • Almost 30% of teachers in to improve its teaching personnel. 
and pre-schools are strongly com- supplementaryschoolshadonJew- CIJE's chair, Morton L. Man-
mit~d to, Jewish education as a ish schooling after the age of 13. del, of Cleveland, Ohio, is a fo·r-
careei-. • Ten percent of the teachers ill mer president of the Council of 

According to the policy brief on Jewish pre-school programs are not Jewish Federations (CJF)' and a 
the "Background and Professional Jewish; in one community, the leading philanthropist in the field 
Training of Teachers in Jewish figure i.s as high as 21%. of Jewish educatfon; . 

. ~ools," to be released form.ally by • Forty percent of Judaica teach- . "~though some of these statis
the Council for Initiatives in Jew- - ers in day schools have neither a· tics correspond to what we may.. 
1sh Education (C!JE) No-v_ 17 at degree in Jewish studies nor cer- . 1,lave ~uspected anecdotally," said 

· the General Assembly in Denyer, ti.6.cation as Jewish educators, yet · Mandel, "there are· also distinct sur-
. the µndings offer a powerful first they attend fewer than two in-; prises. We believe that Jewish 
·step in the Jewish community's con-.. seryice workshops a year on aver- • co~unities ~ould 90 able to repli
µ.nuify crisis: ir\vestment in ·com-· · age. · (This · is one-sixth . the . cate this research. me~od, extrap
prehe.nsive in-service training for requirement for state~licensed olate fro'm these conclusion.s, and 
!=1,IITent Jewish edu~tor~. • · . . teachers in the state of Wiscoa- . . begin t? address the perso.nne( . · 

· · . "Now ·every Jewish community sin, for example.) : · . · • . needs of Jewish education in a 
can know where to start aDd what- ,., • And yet, almost 60% ·or th.e meaningful way.': . . . . . - . . 
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;:4").~~e~~i,e:;:tiv~~y~;~ ~ndy of·J~~i~h educatois .iri Atianta, ~~-ltimo"re·: .. 
: ~~~~~U.~~-u~~, yi_elds·s~me _su_~ris~rig -~~ti(~~optJ~~c~ers_ iri -~ur day :· . · '. · . 
::·~~~~-Q~~/s-~pple~~n{a __ ry~c~o~ls.~nd p~~~~QoJst\'_·-~-- . ·- ·_._ ... : : ... ~. ·. -: . 
/ . -;':':· ·~ ';:,: /_·. ·-;:· . ···-'. · . .- :-.. ·, : . . . :--~- .::.. /:.:·\·_--~-~-_____ ·::··:~;::. . . . . . . · . . 

;: ;J _~-o/~' Qf _te~~.he~-'ii1.~j~t~d -~n.:J~wij~~ _Studies.. . -· .. °'"... . .. .- ~ .... , . .... 1' • ·\l- • • • •• • • • • • •• 

--./\.-22%:·.'are certified iil 'Jewish Educatio·n_. .. _ .-- · 
._. .. ~·-· :,. ·. · .. •· . . :: · .::.: ·.• .. _:,· ·~::·: ~- · . . ··~- • . . : ... . ·. ~- ·. : . . . . 

. . 

· ·38% .o·r Jewish school.teachers 
tiave t,iug~~_i~"r'"~.,rer ·10 y~~rs> . . 
~~lo h_ave:taug~iJor under.a yea.~ . . 

··.=. •' '• .. . . ~ . 

. ~ 
Source: · n 
CoU11Cil for · ~ 
Initiatives uf g} 
Jewish N 

Edwcation $» · 
(CUE) Study ~ 

. of Educators :t: 
. - Survey · 3. 
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: · Jsr~etoff.¢,:s, .i~--exp¢rfls.~--ir(trafnfng .[ ewish '.. _ · . .-· .: .. 
. · ,-.AJrr,erican:.e_dµcators.-::--:-:a.qadlyneeded servii:;e, .. -.·· 
.. -·0£C.~!.1t~~f?~-~):e¢~~ff.ep~ij:. .': · ··.- ,_._. __ :-,__·. ···· ... ·. __ · 

. ' . . . . : . ~ 
" · STEW,~RT.·'AI.N::-~~:~:·:-.: .~11;,1 :-,:·_:· :: Sl'AfPWRIT'l!lt . :, ·. . v, .... •. , . 

,. · - • • ..... 1,: ,.r~·. · ::.':i.: .. :_ ::..:··~·-/:tftil ··.' ·· t. ·:·.~}- -~ ~ • ,, '·o·enver ....:..'Isiae~s·educational'ri:-:-· ::,:-_ ,: S<?w.cd·001i:l'cxpc~havc been ot-i/ 
~ -'._' fcrcd to Nprth-·Amciican Jewiy as~'~ 

'. { . -:~~~-'t.~~~p f~~ ~e~~h).: 
·-'. · ·. :. Tho olicr was made hcte by Israeli Primo': 

Minisl.cl-:'4~ Rabin and Eduqition Min~·• '· 
: ·. isl.cl'AmnonRublmstcintQ3,000dclcgatcsat- ·· 

:· :. ·tcndingthc-CouncilofJcwishFederatiou'$:·. 
· .• Qenctal,Asscmbly two weeks ago. ,:._. · · :, .. ·~ 

· : . Rabinsaidlsracl'sdcstinyisootjust'~savr·: 
.... nsarefugeforJcwsbutto''a$istlcwishCXl.lil· > 

munitics to niainlaiii their Jcwishncss:WeIICCd :· 
'•: io.coo~ie_,:;, W~ ha\'.e lo strengthen Jf)Vish 'i: 
. cducation.Andwcinisraclarc·ieady'toooop,. :, 

•' .,- .erate, to help bringteachezs to [leaming) cen-~' ·-. 
_.· . ~jn~sotheycaii!X;prcparcdforyou.~ . . . -~ 
.-: . · . ·Rubil:istc!J1$<!idin~ tcrcmaoo~.~ ~:.AmnooRuhlnsblln:~Senloreducatnrs .... • ·. 
· .. foresees-the establishment of a "world ccrucr . detcnnlna $0 much of what takes place In I:~ I 

.: . . [inlsr:iclff~r~~~g-of~oi-edu~.cs".: '.·educat1on." PholalrtYokMHaJJr. · · : 
.. :'Yh<inwnberab.outl,500:Hcsaid)hcywould' , ... : ... . •. ·'· . ,:.: .. ·· '· ,: · ·- . 
, ,, . ~ c as tll~ ~ca.~_'Qf_~ef ·ilc~en_ts· of edu~ ·. · '·ish Education· in No~ ~ crica chaired _by 

,catio,n ofth"tcligious denominaqons,profos~ "Mortop. ~_de!, a b.illionam:.Clcveland in

:·. · .. socs _of Jew~ i:du.~9n_and _lhe'·ptjncipals·o,f ;_'-, duslrialist. A ~~y findi!lg· of the commissi?n 
. .,_ ~ -Jcwish.sch00Is_an4 community_·ccn1.ers. · · · · _was that_ there is a ~shortage of :well-trained · 1 

. :·:. · · ~c_po~ ou~~!='C are_two existing one-,,' and _dcdicat~ cd~cators for ev~ry phase of.: 
. . y~.iuld.twe>-ycar~inlsraellhalhave" ' Jewish education. ·.; .. : · ,· ··-.· .--_' . . .- .. 
. · · ·. graduated 200 educators who now hold lead:•· . •.' To assess the educational background of · 
. : . ing positions in 'lhe·ficld of Jewish 'cducatlo.ii . · Jewish educators today, the CUE suiveyed 
- ·. · ·ytodµwi&qhcsc ixogram.s.are the Jerusalem,. :· preschool, supplementary sc~ool. and day 
.. · Fellows '<\lid lhc 'scn.ior'cducators program a~., _:sqiool t.eachas in,Allanla, MiJwmw:e aod B.1J..•., 

. !J!c McU~ii_' ~tie at _I-t~~ Un.ivczs.ity. : · _·,: timore. I~ questionnaire, which~ complctcq .. 
. ·: • . . , -:We bell.eve that we ~ould, ,that we can, ",. by more lh~ -~ ?.=~nt of the teachers, re- : 

· cnlarge·and d~pcn these programs;:; well ·• .. vealed thatm~tsuppl~mcntary sch90l teach- : 
. ,-.-. a.s in~uce short_cr ierm programs for the in-· ·. ~ had'little·orno I~ edu~tion since lh~ir _ 
· · service education .Qf scliiQr cdu<;at_ors," said·' ~ barorbarmiizvah._.. ·.. ~- :, · • · _, . : . .-: 
. · .• Rul?instcin. "Lctus_tor,cth~rforinour:newal;'-''.·,:·_:othcrhighlights; ·-:.:. ·:: . :··::··.: .:_. .. .,_ . 

. ·. l;inncc_wilh pi:ograins (of ~nioreducalo~ be-. ··. · , ■Amaj9tjty of preschool teachers liad no-.: 

. _ . ca!ISC they 'dctenninc ~ much of w~ takes' = more-~a:n ·one day a week 9f Jewish _educa~ 
_: .-. placcin''edµcatioo/."' :-, _ :· ... _: ' • .. .. '·. · :· -· :~:. tionaschild!1:li~and10pcro:ntofthcm wae -' 
· :, <:gm,~~in~dh~was9.iµylayingo!ltlhe· ::nor~veril~:lnon~ai~.unity,~tig- ·! 
· .. ,-.fiaincworkfoi'hispro~andlha1.he ~led: · urc was 21 pcrccnL . : ::_ ·-~ ', : :-_. _: 

•' · :· Jcwisli·J~~ers to.work with.him in develop- · ; ■ Fully, 40 percent of day S;Chool Judaica · 
, .. . . ingthc.partncrsliip-.:.'.:,·_ '',:,_::i ·-:1\ :··-;:,:: . . , .. -_ teachers and 80 percent ofsupplcmcn_tary' 
.· ;• •. ·,Toc·cxecuµv~·!lir~or'of educati.onand_'i- school_~crshadneithcradcgrccinJcwish .. 
·. · ::•_continuity'for OIA~Fcderation ofNcw York,'' . studies nor certification as Jewish educators. : 
. ·; :.John Ruskay, said°.hc\vclcomcd the slalcmCn~ · :· . ■ Day school Judaica teachers averaged : 
.·: · .. ofRab~·and·nubinstcu~/~->~-:-: .--~::••;~. ::. ·_. . ····fcwcrthantwoin~ce)V~~year.. ', ' 
,-. : .' .. /·:f!iey~~~c'~~n:adincss·on lhc ·-.-Supplementary school !ca:chcrs teportcd ~( 
:. ,. Par! of the ~eli ,CO\'.Clllillcnl to make avail-··. · iii;scsvice opportunities were infrcquc:n~ .'. ·• •:. 
. ·-' ablc'ilS ~giousCCS9urccs to the challenges • :-.-.' .-The'study, whicli was release<i'at the GA,·: · 
.: '. .. we _facc'in•sttc.ns.;t:119~s J~w~~. ~~ca~on >poinled' OU\ tlia~-~-~ !ound ~ "~ . 

· , ¥1,1gh~ut N~Wl ·Am_enca,: _he said. piv~ · ·._ fully aaiicd in-service can improve,thequal- · . 
. • . _ ti).~ ~cnt.nccd t~ s.~c_n_g~_c,11 we q111aJJty.oL :--· ity of.tcaching" and thereby make a :'decisive· · 

: . Jewish cdu9io,i:s, all ll_U~VCS are~cl';?m~ :·~ difference." In addition, it sai~ that.-although : ,' 
.:and deserve~~ !ll~t scn?us 3.11~uon,. ~ ; ., .. : ·them arc s1a1c· 11:quiremcnts regarding the-train-' . 
. . The cx!=Cl)tive·dircctor o~ ih~ Counc~ :ot,. ·. inJ? ncccssary .to.be a general studies teacher, . 
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Atlanta Jewish Times, December 16, 1994 

Jewish classroom: Al!llost no one disputes the findings. 

Judaic Teachers Get Low Grades 
i 

Survey shows a minority have training in Jewish studies and education. . . . 

DAVID HOUEL ASSISTANT EDITOR 

I 
n Jewish lore, a cherished rung in 
purgatory is reserved for the 
Hebrew school teacher - that 
badly prepared pedagogue who 

has turned generations against 
Jewish learning. In Atlanta, that im
age of an wi.dertrained educator isn't 
total fantasy, a new survey shows. 

Circulated among school heads last 
week, the draft r eport paints an wi.
flattering statistical portrait of 

Atlanta's J ewish studies teachers. 
(Secula r studies teach ers were not 
included.) It shows that most of the 
400 teachers surveyed are largely un
trained - both in Judaism and as ed
ucators. And while teachers at 
synagogue supplementary schools 
scored the lowest, the study casts a 
shadow over the glossier images of 
J ewish preschools and day schools. 

What's noteworthy is that almost 

no one is disputing the .findings. 
"It's nothing new to the educators," 

said Steven Grossman, director of 
Ahavath Achim Synagogue's sup
plementary school. "We've been say
ing we need serious staff training for 
a long time." 

What is new is the report, for the 
first time, puts hard numbers to what 
people long have suspected . Tt. also 

GRADES/ page 18 
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tified -'is more indicative ofm 
tional failure to encourage an 
require licensure," he said. 

"The survey was taken du: 
iPg a tnmsition period, so whi 
was true then is out of dat.e a 
ready," said Linda Weinroth, d 
rector of Congregation Et 
Chaim's religious school. 

She referred to a two-year p< 
riod following the 1991 resi[ 
nation ofl.eon Spotts as directc 
of the Atlanta Bureau of Jewis 
Education, precursor to JE! 
Until Ms. Alper was hired t 

Steven Grossman: 
Findings are nothing new. 

head JES in the fall of 199: 
staff development slowed to 
near halt. 

The report is•a product of A 
lanta's participation as one , 
the Council for Initiatives i 
Jewish Education's three "lea 
communities," or education Jal 
oratories. The CIJE conductE 
teacher interviews in each le2 
community, including Baltimo1 
and Milwaukee. In additio1 
each lead community admini 
teried a teacher survey in 199 

Combined findings went in
a national policy brief, releasE 
last month. Those findings we1 
nearly identical to Atlanta's pr 
file although Atlanta score 
low~r than the national aggr, 
gate in some areas, Mr. Chervi 
said. 

"Atlanta is probably mo1 
typical ofU.S. (Jewish comm, 
nities] because we don't ha, 

' " h the resources, sue as pos 
graduate Jewish studies pr 
grams and a Jewjsh teache 
coUege, he said. 

Atlanta educators hope tl 
report will be a wake-up call fi 



.. 

• 

~ay Area tackles problem 

Religious teachers: 
They're inspired 
but under-trained 
LESLEY PEARL 
Bulletin Staff 

Four of every five teachers in synagogue 
religious schools don't have the proper train
ing to tcac;h Jewish students, according to a 
.acnt national study. 
a-lost of them, in fact, have had liule or no 
Jewish education since their bar and bat 
mitzvahs and lack sufficient, up-to-the
mornent training in education, or Judaica or 
both. 

These were the determinations of a policy 
brief released by the Cleveland-based Coun
cil for Initiatives in Jewish Educationiast 
month. 

their jobs - mostly part
time and without benefits 
- as ,careers. 

And in the Bay Area, 
even though religious 
schools and their students 
suffer many of the same 
educational ills t h at 
plague educational insti
tutions across the coun
try, local agencies have 
responded more quickly. 

The Bureau for Jewish 
Education has address'ed 
the issues to some degree 
in San Francisco, Marin 
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Photo - Michael Schwarrz 

Educator Sarah Haselkorri read~ a story to students at an assembly at Congregatl~n Beth Am In 
Los Altos HIiis. 

. . 

T1ie problem, says S.F. Congregation 
Emanu-EI educator Rabbi Peretz Wolf-Pru-

and Sonoma counties, and on the Peninsula, 
with its five-vear-old /aatid ("to the future") 

talk about God in the classroom to innova
tive methods for teaching Hebrew. And both 
offer :"I fin:tnr.i:tl inrl"ntivP f"r instr11rt"r" 

Educators across the country have 
responded by trying to institute family-edu
r:iri"n nrnor:,ms :rnd innovative and enter-



have the greatest need and the smallest avaLl
able pool of qualified teachers:• 

While the data seem dismal, there are 
some bright spots on the education horizon. 

t ast II.Says Agency ror Jew1sn .t:.oucauon 
and the San Jose federation have been work
ing together to offer the shores/1 ("roots") 

T.hos.c programs, I_ocal educators say, arc a 
bcgmnmg, but certainly not a solution Still'. the bottom line with most Jewish 

education programs is a lack of money. 

The majority of teachers surveyed over 
the course of two years in Milwa ukce, 
Atlanta and Baltimore, for example, do view 

project, which started two years ago. . · 
Both are teaclrer-cnrkhment programs. 

Th_ey include a variety of seminars and 
workshops that range ¥1 scope from 'how to 

Nationally, educators agree that p;rents 
hav~ sen~ a dear mes~agc: They want to give 
~heir children a Jew1s~ education yet feel 
incapable. Indeed, theywant:a better educa
tion for their offspring than they received. 

Allan Hc.ffman, ClJE execu1·1ve d" 
b I. f d' , . 1rector, c 1eves un rng 1s absent bccaus r d . . e most ,e • 
eration campaigns _ which d . I . . . many e uca-
t1ona institut ions depend on for large 

• 

See MONEY, Page 34 

Money is stuillblin:g' blOck to training JeWish teachers 
Continued from Page :I. 
chunks of their funding - have 
b,een flat in recent years. 

"It's not bec;;use there isn't mon
ey;• he says, pinpointing a recent 
$15 million donation Detroit phil
anthropist William Davidson 
made to the Jewish Theological 
Seminary in New York. "It's that no 
compelling arguments are being . 
made" to obtain the money from 
private contributors for Jewish 
education. 

Another problem, according to 
Emanu-El's Wolf-Prusan, is how 

the money that is available is used. 
"We know the problems, and we 

even know some of the solutions:• 
he says. "The money is being spent 
in the wrong piaccs. The dollar.s 
flow upwards to studies and con
sultants. We need it to go on the 
line, to the teachers. I.know what I 
want, and I know what these kids 
need:' 

Teacher Sarah Haselkorn, of 
Congregation Beth Am in Los 
Altos Hills, knows too, having 
spent the last two decades in the 
trenches called classrooms. 

.•, 

.. 
;·1.·.,.} .. 
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Photo - Mike Richman 
Rabbi Peretz Wolf-Prusan teaches at Congregation Emanu-EI In 
San Francisco. 

When she and her husband teachers:• 
moved to the United States from How to inspire congregation
their native Israel 20 years ago, school instructors and keep them 
Hasclkorn presumed she would motivated is a'difficulty, partly 
t~ach l·{cbr~rl l,1 a "'Y ~l,.~gvgu~ •~~ .. b~.::!'..:t: ..:-f ::.~:? r~- t-tl.,-,r n =-it11r"' nf 

gious.school - just because she the job and partially because m:my 
was fluent. . •·' of the teachers must maintain 

And despite her having had little another, primary job and, there- . 
education training, · she was -fore, have little time tQ devote to 
"thrown right in" to a classroom enrichment. 
anyway. : 1 "We need money to provide 

The early years of her career, at support and allow teachers to do 
Temple Beth Jacob in Redwood the kind of work they want to do:• 
City and Congregation Kol Emeth says. Bob Sherman, San Francisco's 
in Palo Alto, "were especially diffi- BJE executive director. "We pro
cult" because of the cultural differ- vide workshops and seminars. 
ences between Israel and the Unit- Teachers come and get excited and 
ed States, Haselkorn remembers. motivated, but there is no one to 

Now, however, she is completely really help them implement these 
comfortable in her role. Students new ideas and techniques:' 
even vie for spots in her fourth- With improved funding, 
and fifth-grade Hebrew classes at Sherman says, medical 
Beth Am. benefits could be offered to 

New teachers, she believes, have instructors, adding legiti
an easier time starting out today. macy to Jewish education 
than she djd. That, she says, is due as a career choice, and field 
to efforts by the BJE and AJE to supervisors could be hired 
tackle the sorts of problems cited to give _individualized a~is-
in the CIJE report. tance. 

About one- third of eligible "It's like coaching. It's not 
teachers complete the laatid or · enough to just teach some
shoresh programs and earn a one how to bat. !t's the con-' 
financial bonus. Even more enroll stant cheerleadmg, w~t~h
in the workshops but do not log · ·ing the perfo.rmance, givJ~g 
enough hours to <Jualify for the feedb~ck. Right now wer~ 

stopping short of that, ~~y. ' 
"This is an opportunity to• talk to Sherman says. . 

each other, hear new theories, find To date, t~ough, !he kin<l 

h h do!. ng ,. says of concrete ideas proposed out w at ot ers are , d th · 
lk "Th" gram is by Sherman an o ers m 

Hase o_rn. 1s. pro the fie ld are not getting 
imperative, especially for new 

through to those in positions of 
fin:i ncial and political strength. 

~o for now, educators such as 
~elene Holley, principal of the rcli
:: ·'" u s school at Congregation 

· Re 1e~ Sholom in San Rafael, must 
re! ~am content making "the best 
ch( ices possible:" 

Holley admits not all 41 of her 
:ea..:~ers are both scholarly on Jew
ish. issues and capable of relating 
wd with young people. They are, 
however, "all committed Jews.• she 
says. 

''They might .not all be as knowl
edgeable as I'd hope for, but they all 
fee'. a sense of Am YisraeL And i( 
the teachers are dedicated, they'll 
do the necessary research to teacb 
pr,.,perly.' 
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MARCY osru Stan Repg11or 

£ Iulo Jen:meycu,'1 rud-H,b«w, thlit b. And 
Rochel is so bored 111>1 she can't WAIi until tho 
day oft,r her bot mitzv> 5'l 1h11 >he con quit 
Sund.y :.chool. 

One reason for th~ db1urbiAg ncnds cm be found 
in • IW4 >llrvoy condue1ed by the Council ror ln11l,-
1lvc> in Jewish Educ:atlon CU . The survoy lound 
1 o cwJS ~tors bet prorcssio.nal train• 
ing in eilher education or Jewish s1udies or both. ud 
1hoy receive little ln-.. rvlcc t11inlng 10 overcome this 
lnek o( bac.qiwnd. 

When the policy bnc! on the bockground •nd prolcs• 
sio .. 1 tr:ilnins or 1e1chcrs in Jewish scbools wu re
leased LISI November, Jewish commun•I prolessiolllls 
•nd l>y people •cross the count.ry r:iised their eyebrows 
at the findings in the three cities surveyed (AU.nta 
Baltimore and Mllwaukco). Th,y ,i.o nlscd tbcl; 
con:milmcnl 10 study and Improve the quolhy o( 
Jewish cducaiors in lhcir communities. 

But parent, o( JcwW, children in religioui ond day 
scbools don't need a cosily study 10 tell thcm thnt 
their cbildrCll >re tuning out or doydrcaming their Jew
w, educotioa aw•y. The study 00llfinned whit they •l
roady knew flom Wkiog with lbcir sons and d•ughtcrs 
ond w>1ehlng the lock or enthusiasm In their step when 
ii is ume !or religious .chooling. 

Jewish leodert In Ocvel•nd were not surprised by 
the CUE study', findings, eilltcr. Neorly seven ycors 
ago, • local >1udy pointed out the problems or Jewish 
eduatlon In Oevehrt1d, and lowish educators here Ix:&•• moklng plans 10 tockle th<$C issues. Tod•y, pro• 
gr,ms ore sending veteran educators b•ck 10 the clw
room for ilddi1ional tnining and 1t11ini11g young ac.w 
tducaior.1, u well. , 

Ocvcl:and has conic a long way fn upg~dln& Jewish 
cduc.ation hctc. s.ay local :tnd SRtionnl Jewish education 
pro(<Nionala. Bur untD thc. lmp><:1-is Celt uniConnly In 
the uencltc> - by >tudcnts •nd p:uen1> In the cla.moom 
11.nd at homt - this community s.J:ill bu 2 Jong woy 10 
go. 

C114rles A. Rotner. president or the Jewish Edueo
tioo Ccnlcr of Cleveland (JECC), did aot ne<d facts 

and Ogwcs to tell bim 1boli1 the si.te or Jewish cdU<a• 
tl~n ho~ when be co-chaired o sl1ldy on behllf or the 
Jotnl Fedcralloll/Con&rogotion1I Pl<num Commission 
an Jewlsb Continuity. Relcucd in December 1988. tho 
study acl<oowlcdged offiei;,Uy rho problems 1h11 Jew• 
Wi communlly leodc11 ond poronts aln:ody knew about 
anecdotally. 

"Our product wHn 'I adequate." Ratner told the 
CJN. E= thougb ~ o( Jewish children in Clevwnd 

ThoTeada RelO<ICtConler II Ole"'"'1slt ~Cen:cr 
al CIMland prOl'ida naQvt INC!ing lCall lor 1101 -
Piclu,eoJin'~ ·fMltiOaNlldA~JodCham. 

CIJE: FEATURE 

,nendcd some fonn of fonnaJiucl Jewish edUQIJ()n 01 
IIOme point in their lives, QIOSI round the upcnenec 
"poo(' or ,.ere simply bored, be '"Y'-

The Ocvel•nd '1udy nlso round 1h11 in 1988, u in 
the three cl~•• in the recent CUE study, m0>1 >Upple• 
menwy school, were st&!(cd with "1VOC1Jlonal tc,ch
ers," and only three or the then-15 congreg•tional 
schools employed full-time school di1ector,. Parents 
did no1 ae1 insolvcd ,n their cltildren's suppkmcn11ry 
lowish educations and local cloy schools were lulf the 
SW: they"" today. 

Seven )CIA ago Clevclond omlwktd Oft • loog.1cnn, 
three-pronged pl>l> to lmptove lowish cducatioll bcro. 
Theiz goals were to build lho profession; involve tbe 
whole family In Jewish education: llld p:ovldc more In• 
fomu.l Jewish educ:atlon1l cxpcri<ncu. 

This WU not the Ml time Cloveh.ad lricd to im
prove II$ Jcwlsb cducallon, oor tho first lime inldc-

"We would never stand for this 
kind of teacher profile In our 
children's secular education." 
- Chillies A, Ratner, pruldenl, JECC 

quare tcncht:r u;iiniog bas been identified .. • p«>blcm. 
Indeed, IWncr cwics with him the minute• or a 1925 
mccllng ol lhc Buruu or Jewish Eduadon (lon:runner 
o( JECC) headed by Rabbi Abba Hillel Silver. II 1d
cmsscs isules such u 1eacbot uoin1ng. n:.,chlng the un
am1111ed and 1mprovlos congrcJlllonll rcll3lou• 
schools. More recent rcpo,u con be found in the CJN'• 
@cs. The ye.us m.2y differ. but lhc issues ;and t!.c prob
lem., 210 iliU the .. .,._ 

Rl11ne, hopes tho CUE cd.,..,ors atudy w,11 be a call 
to act!OQ on behalf of Jewish educaJlOft. much like the 
1990 Nation•! Jewish Popul>tioc Survey wu. (The 
,urvey Indicated that more tlw, SOI' or Amenc:an Jews 
were ln1emmryln1,) 

"We bcpc: it will walcc up the communily IO the C,ct 
tb>t: there is I cri.si> in JewW. educ:ation," Ratner nys. 
Wc;AVould never stand !or tills kind or teacher prome 
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in our ~Udrc.1l't 1«ul11 WQ4:allon, he polnLs Ot.lL 
Today, more 1han sl, years aflcr the release or che 

Coolinuity Commission Sllldy, the picture is •ru from 
rosy," ny, Runcr. as he reci1cs a U11ny of woes. 
"Then, Is a crlab (with) Hebrew school ICIChelS." ho 
assctts. Older lt>dlcts an, !caving Ind few knowledge• 
able young people are •••ll•blo 10 11la, lhcir pl>ccs. De
'Pil• ancmptS 10 incrusc lhclr salary buc, •our d•y 
adiool 1eac1ic .. uc otill undctpaid." Jewish Slvdcnls In 
congrcp1io111l Khoob "still find lhcil religious cdu• 
cation IO be a lurlH>ff" and, vlnuaUy evorywbcno, p4t• 
cola ue •marginally Involved.· 

To clw>,\:c lhLs blw scclllrio, lhdcwish Communily 
Fcdcr11ic,a in 1989 alloc:,1cd mol'CI lhaa $4 mWion over 
f0<1r years 10 Ibo Coatlnuily Commission's Fund ror 
lhe Jow!sb Fu1uro. Tbc gem was 10 csublish new pro
gmm lo improve Jewish tduc:atioa in Clevclmd. Fam
ily philaothmpic r1111<11, cndowmcnl runds and Jewish 
Welfare l'llod campaign dollars were lipped ror 1hls 
ambitious undcnwng. 

) 
n 1993, 1 new fOW'•YW, S8.I mllllou pWI wu CS• 
11bllslied ror lhc Fund for Ibo Jewish Fu1uro, 
whicli b now under lhc stewordslllp of lhe .JECC. 

Ratnc.r bclicvu the new programs have already im
JKovcd and wIII continue ,o lmprov~ JcwlJh c.dlJQtlon 
In Clovcland. "Clearly, we bavo lllrac:ted a real cri1lul 
.,,... or profcssiollll> 10 help muc sun: lhl.s bappon<," 
he uys. But. "'thc.sc arc. thiap 1b11t take g.cncntions 10 
chang,.• 

Things have already begun to ch•ns• nollccably, ••· 
sens Sylvi> Abrams, dJrcctor or edua1ional suvicos 11 
JECC. Tho Jewish Educator Servica Ptogram (JESP). 
orforing 1cxltcr ln«rvico mlni-coursa, hos uploclcd 
with new course offerings :and puticipaDIS. 

usl school yur (1993J94). 381 tdualors cn,ulltd uc 
the 64 .....nod =™' ofrcring., •nd 1111ny 1oolt mon: 
lhan one coum. 1'wcnty-four of JECC's 26 affill•tcd 

JECC offers financial Incentives to 
teachers and institutions who 
participate in training seminars. 

c,ongrcgaiional Ind day JCbool>, os well •• lhe Jowilh 
Community Cc.ntc:r and aru t:1bbinic boards. have sent 
1hcir personnel 10 chcsc prognrnis. la 1987188, by 
comparuon, only 147 edua1ors ,nrolled In ln«rvlco 
progracm. 

The JESP program is also co-ordinated with lho 
ClcvclaJ>d College of Jewish S1udlos lhrougl> a Jaine 
committee ror planning hi•Hrvicc eduCAtioa; ii is 
st.affed by Abrams and LI~ Sch&dllel, dircaor- (01 lhc 
0:ntcr of Jewish Educ.lion, os Ille College's Cleveland 
Fellows dircc1or. 

Some of this p.ut (oil's course offorings include, 
"Effective Tcache,s - effective Auitudes"; •s.m ... r 
in Teaching Jewish Tcx11: Bible"; "Crrnlng losuuc
tional Aids ror Very Young Studcoll"; "l.cssoll PI•n• 
Ding"; a.od .. Movement and Music:. lngrcclic.nts to En• 
bance Reading Rudincss.• Pr>ctico wilh a Jewish edu
ca1or •~• ls allo avall»lc. 

Las1 yeu, artist-ln-re.ddcnoc Farryl H>datl llogbl 
"PuppollJ and More• in a year-long Kminat IO 15 lo
cal educa1ors wbo learned 10 use Ibo medium IO pro
mote communica.1ioo around Jewish iuucs. She re
cently «lllmed for a week or additioall lr.1iniJlg. Sho ls 
oae of ICVcn.1 nallonal and inlom.iioaal Jewish edu
alOrs wbo bavo been brouglll 10 Ibo city. 

The cowscs all provide con1inulng edualioo uniis, 
rocogniz,ed by lhe Ohio D<partment ofEducatioa. 

JECC o!Tcrs fillanclal lncallivcs IO eo00ur1ge tcacb• 
us 10 au=d ln.irtiag scssioos. These Include c,omplc· 
lion •tipcods for cducalors. IDslilulional 51ipcnds •re 
abo avanablc, Abram., pointa out. If 7S'11> of a ,upplc
mcntary school', 1cachcrs complcle a mlnimlllD or 10 
hou.l'.$ of continuing cdualion1 lhc school r00Clvcs &S 

much as $7,000, givina lho ocbool io«nlive to make ii 
uslor rot tuchcr1 to pank:ipalo. Somo supplornon11ry 
JCbools even rcquuc !heir teachcrs IO au,nd lhc con• 
linuing cducalioo progroms. wt yur, 12 of Ilic 18 cli• 
glble scbools qualifiod fot Ill bulillllional Sllpood. 

Thirty-• edocalOIS ate currendy wolled ill a p.,. 
sooal Growlh Pion. or POP. Under lhls prog,>m, l.ndl
vldual Jowisb oduca1ora and 1dmlnl.stn.1or1 an, given 
stipend& for proftssloOAI dcvclopmcAt in JJlSP eoW'IICa 
a1 lhe College lDd Al atoa Wllvcrdtlcs. llclucalors, for 
cnmplc, havo goao back IO sohool for bachelor's ood 

.. .. -· 

n~r•• deg.tea Ju tduatlon or Jcwb,b Scudl~ 
The l!xccutivc Educators PrQvam (at lhc. Ocvc:bnd 

College of Jewish Studies) identifies eduea1ors with 
leadctthlp po1on1ial and o!Ccl$ lhom •n 0pp011unlty 10 
pursue lltdivldllll courses or srody while Ibey renwo 10 

lheir jobs. Some or lheso educaior> :tlso meet io bigb
lcvd community scmUl1rs to d.i:sc::w.s how to Conhcr 
lho goals of Jewish educ,ulon here. 

Rabbi Ala.a Berkowiu:, assiswu educational dm:c-
1or of lhe Fuchs Bel Sele, Miznchi day scllool, Is cur• 
rc.ntJy putJUU'lg I mllStcr", dc:B,Rc in cducatiaru11 admia• 
lstr:allon at Cleveland Sc,1c Ualvtrsi1y 1brougll lho 
PGP. The propm bclpo him pay bis 1ui1ion ond pro
vides lln•acul inccotlves 11 Ibo b•lt'way m•rk and 
wbca ho eompleles bis course of 11udy. Rabbi 
Dukawlu:, wbo has• bachelor's degree in Hebrew 1nd 
philosophy from lfuotcr College, and smidu, (m>binic 
ordi1111ion), bcllcvea lhc ex1n scltoollng "bclp£ make 
me I strongc, pro(csslonal." 

Scvenl Bet Sefer teachers luve also returned to 
Kbool. "Wbal I have seen In lhc 1111 six years is a 
lrcmcndoUJ amounl or proreulonol grow1h," Robbi 
Ocrl<owl1% says. "The l<l,Chea who ore Luing adv•n• 
Ilg< of lhis are growing profcssioa4lly and 1h11 has bid 

1 pos1Uvc 1mpac:t oo the cdwc:adon wo orccr cur du
dc1:u1.'" 

The rabbi bolicvc.s II ls panicularly important ro, 
lhc day Jdlool 's Judaic ,1udics lccu:hm IO rcc<ive some 
formal educalloo !!lining. "'TorAh kl!OWlcd&C is DOI 
ooougll to be "" od"caior, • he says. 

Clcvclllld has al.so ua!ncd a cadre or Jewish educi• 
doa professionals to assume full-time positions ac-
11od just for lbem through 1he Cleveland Fellows pro
&"111. The oew positions, m05tly 11 C011gtcg1tlonal 
schools, are supponod by Ille l'llnd for lhc Jewish Fu• 
l'UlC. 

W 
hen lhe lhlrd c:lw of Fellow, gndu>le■ from 
lhc Mly fuoded, 1wo-ycar master', program 
this spring. =atlng 14 proressiooal Jewish 

educators io 10111, Ibo program will work solely oo ita 
newly crcalcd Phase II. Thb will Include tho Goals 
Seminar, Ilic Executive Educators Prognm, • FlDlily 
Education Ccrllfiute prog-.m, and funding (or 
1caobers 10 partlclplle lo lhcm. Phase ll will also offor 
new programs to m«:1 the needs ol lhc community. 

Lilia Scb.ichtcr, director of 1.1>0 Fcliows program at 
tbc Cevclffld Collcac or Jcwisb S1udiu, b pleased 
with Ilic 1C1Ul11 or Ibo progr:am. "Tho Ide• was tha1 lo 
order IO improve Jewish education, we bad 10 find a 
way to Infuse Ibo field wilb profcssioOllly inined 
Jewish educato,. who "°"Id lab on ludcrsblp IOlu," 
s!>Guplalos. 

These leadcrsbip roles, for lhe mo51 part, ■re DOI as 

.... ' ~·' . 

bc.t'1 ot the 1ehoob, bul :u lnnova,OD 1n mformill .1aJ 
family cduallon. 

The Fellows were. rccnritcd niltjcxaUy, ud wue C.X· 
peeled lO move on after thdr two--yur, posl•&fl-d~tc 
commitment w.as up. ~ys Sch.1ctcr. Howevc,, m:any ot 
lhc Fellows come from Clcvcl,nd, or h.-e decldod 10 
sculc ia ClcYclind. 

Th• guannlced poshio111, •• "g<>od uluiu fo1 Ilic 
field" of SJS,000 annually, wctc, ln most ascs, higher 
thain lbc existing salaries of sclloot admin~lra.101$, ex
plain• Scbod11«. Thb h.u c;uscd ,omo rc>cotmcn1 of 
the FcUow, by co-won.en:, 1ud b.11 e.'lu.Kd iomc 
ochoob 10 rnsc the .. 1>.ries or principals 111d 01her 
tuthc,.._ 

J he prosram has ti.lo Kl new ccmmunal •Und.J~ 
(or professional leadcnhip, >he say._ II bas ea, 
C0W1,gcd odsers 10 aukc: :a c:ommitmc.01 to profes

sional powth. However h canDOI conliauc In II$ 
prescnl form, because lhe« is DOI w,lunittd (uodlng IO 
create positions for lhe Fellows. 

Mart Gwvis, managing director of JECC. who w11h 
Abr1ms makes up lho JECC's omce or lhe E..,c,.1ive, 
says Oevcland Is aow plWling ita own edUCJJOr$ ,ur
vcy. While some of Ibis dau bas been collect«! mror-

mally iD I.he put. a pro(c.ssional survey wtll $.lbhsb ;1; 

base Lino by which lo judge lho progress of lhc JECC. 
sucocuor 10 the conlinuhy com1n.lssion', eduea1lonal 
reforms and innovation.s. be says. 

Cle""1and busioeasm.an and phiw11hropist Morton 
Mandel bas bcc.o involvod in Cindlng ways IO improve 
:r.w1ili education llncc 1979, ••d lluougb f11111Jy pill• 
l1nlluopic funds be 1nd !us brolhen tavc bee:> pcrba;,s 
lhc largc$1 contribu10rs to Jcwisb eduea1ion in Cl..,e• 
land aod in Norlh America. 

M>11dc~ founding cholrawt or lhe CUE. says Ibero is 
good and b•d news 10 be found in tbe group'utudy ud 
what it tclb us aboul Jewish cducaiors here ind ,round 
lhe cowwy. The g<>od oews. he says. is that "lhcre an: 
some very apablc people working ill Jewl.sb cduatioi,. 
people who sc,, Jcwlsb tduea1loo u a earcor and wbo 
u rc • loL • The bad n•ws. be continues, Is Lba1 "IOO 
maoy o( lhem are 001 trained in bolh educ>lion skills 
and ill a strong Jewish background." 

Mudcl expcccs Clcvct .. d, like most ma1or 
mcU'OpOlitan ucas.. to minor th~ ave.rage of the CJ.JE. 
.rudy, bor bopcs lhat lho money lnvc$1od in l>CW p
grams here will cha.age lhal profile. "You alway• 
want a good rc1um on your lnvC1tmcn1." be quips. 
S1ill, be ..!mill. "Ilic jury ls out on bow much good we 
aic!IOinctodo." 

From where be. sh.s, OJe CXCQJtlVG dlrcd:or 6!!! 
oontJN;ied on lolowlng ~;• 
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coollnf.l•d rrom ;ir•cedl~ pag• 

Hoffmann •••• Cleveland :is very different from the 
1hrc:c c,ucs involved in his organization•s exlcnsivc 
survey. Cleveland, he says, has been• "pioneer." 

"'There arc a lot or things in Jc.wish cducatfon th.lit 
commun.ilic.s can learn from Cleveland," be adds. The 
city is investing more money in Jewish education, pro
portionately and possibly even .absolutely, th:in any 
other community in Nonh America, be maintains. 

Hoffmann is impressed 1h11 even without a formal 
study, the city has "plunged into raising the level of 
teachers" through higher salaries, teacher in-service 
prognms, and the Fellows program. 

The: city i:s abo lucky to have 311 insthulion like the 
Cleveland College of Jewish Studies, he adds. Hoff
ID411n cnviiions Ocvcland as a regional training center 
for Jewish educators in Midwestern communities. 

11 Cleveland still has a long woy to go, Hoffmann 
p. ri,15 out. The community sliU bas not arrived at a to-

Cleveland is investing more money 
In Jewish education than any other 
community in North America. 

lal action plan, he s:iys. In addition. some key senior 
leadership posi1ion.s -:•gate.keeper positions" for Jew
ish education - need lo be filled. 

Hoffmann poinu out that finding good educators is 
nol a. problem unique to the. Jewish community • 
.. Educi:!.tion .is a field is grappling wilh these issues/' 
ht 5ays, J)Oinling out that forays into niHional teacher 
ccnmc.:i.1ion 11.rc jU.$t bcginnin&,, 

We will know we ha.vc succcc.dcd, Hoffmann says, 
when I.he young sons and daughtcr.!i of the leading Jew. 
ish families here. and across the country consider the 
field or Jewish education as exciting, rewarding and 
compelling as 01hcr career choices they arc contemplat• 
ing. "That is a long, long way away," he says. "And I 
<lon'I think the American Jewish community has goner-

ions to wait." 
Cleveland's commitment to Jewish educ tion is like 

a murfag~ according to Danie( pekarskYt founding di
rector or the Cleveland Fellows program, and a CUE 
consultant from 1991 to1993. 

1ncrc rnay be h:ird times, but both parties know 
ibcrc is a deep commitment to work through the- prob~ 
lcms,'" he e.xplains. 

Pekarliky, who has wotchcd other oommunitics Slug
glc to redefine Jewish education, ls i~prcssc~ wit~ 
community efforts here. "Thoughtful tnnovauons, 
such as the Rctrcal Institute, iniliativcs in family edua 
cation ond tho Fellows Program, "brc:.alc down tradi
tional ideas orwh:n cducntion is," he miil.rvcls. 

Bul even innovations have their problems. 
.. Clcvelilnd's efforts arc nol pcdccl, but they arc 

willing to revisit things that a.re no t going llS well as 
they'd like," he SllyS. 

Tbc field of Jewish education is changing, siys 
Schachter, who worked in general education before 
pursuing a doctorate in Jewish education. Jewish cduca• 
tors n~d the tools 10 help them onalyu, reOect and 
adapt 10 mecl new challaages aad goals, she says. 

Cleveland has been able 10 make strides in educating 
its teachers in Luge part because of the College, one of 
only fivo oommunity colleges of Jewish studies in 
the country, says Schochter. Clcvehmd is the smoll°'t 
city to host.such a college. n obbi Rob Toren, JECC director of cducalional 

pllDning, works with professionals and lay peo
ple to identify gaps, holes and inadequncies in tho 

community's longaterm educ:itional go:a.ls. At any one 
time, Toren hil.S several studies. running on ll.Spccts of 
Jewish cduc:1.1ion here. These studies can include 
observations, questionnaires :md rocus groups. Bui it is 
very dffficultl' ht a.dmits, to finti uut if c~forcs to 
impnlYC the teaching pro!c.sslon arc making a d1ft~rcncc 
i.n the dassroom. 

Toren Is also a staff member overseeing the Task 
Force on Family Eduaufon. Family education, a.ccord
iag to the Conlinuity Commission report, 
"roinforcc(s) the C.mily's role as the primary lraJls
miucr of Jewish values llld practices ... ID order for 
parent$ to model llld represent Jewish values llld atti• 

ludes odcquaiely, they oncn need more tools and skilis 
tbon their own childhood Jewish education provided 
thcm.n 

Clcvcl1.od's conccntr:llion on family cdu.ca1ion 
u.5CCDl3 to have ma.Uc a difference in a lot o! congrcga• 
lions llld families," says Toren. He cites the fact that 
rabbis have more relationships with !ammc.s, Lbc in
crease in family progromming, and the ,ucccs:, of tho 
family-cducation-cricnted Fellows progr>m :is exam
ples. 

But between Nintendo, ballet and sports teams ... 
''we're still compoling for students' ouention, " soys 
Toren. 

He would like to move forward with • study of 
biglt-school-Jevel Jewish education. "That is at • crisis 
level," ho admits. 

Toren believi::s this community is leading the pack io 
the effon to improve Jewish educators llld Jewish cdu• 
cation, but be too thinks it has a long way to go. A.ad 
some or the dulnge, he soy>, must be global. ' { o ur educational syslcm is only M good as our 

Jewish community," he says philosophically. 
"And the America, Jewish community is ii, 

trouble. 
"Effective Jewish education is not going to guano

tee contu,uily, but without it wo doa't have• chance." 

Kyla Epstein {llla'jitlg guilat), Ans1to Cllese<l·Falrmotlll Terrplo re!lgi0us sdlccl director, and Howatt! C,eod ol lho 1et1elll >1&,, lead sa,g 
_......, a1 ~ reuea& ear11e, tNs year. 

Creating qualif!~d educators tor congregational schools 
9 t isn't easy finding qualified men a.nd wcmco to 

teach in religious school today, admits Loree 
Resnik, oiccutivc dircctor of Suburban Temple, as 

well as principal or Lbc congrcgalion 's religious 
school. 

In the pas~ many women did not work and welcomed 
the opponunity to get out or the house and teach a few 
hours a week.. Today. when trying ta 1utract teachers, 
"you ;ue looking II somebody who probably has a job 
five days a week and asking (that individulll) lO worlr. 
some mo~•· Resnik says. 

A.ad. she adds, "If you are looking for someone who 
ls knowledgooblc both Judaically and pedagogically, 
then: aren't 100 many people" 10 choose Crom. 

Resnik says she has been able to find qulllity 1taf! for 
her school this year, "but it has been difficulL" Pan of 
the problem, sh• c,q,lains, Is "there is not enough in• 
come to make it acar=r." 

This is where the Fellows program bas been helpful 
to Suhurblll, says Resnik, who is also chairman of the 
Jewish Educntors Council, a forum where education>! 
dircclOn and heads of agencies involved in education 
address cducationol issues. 

After an extensive- application process, Suburban was 
as.lgned a graduate of the Fellows progrom, Lisa Boles, 
on a port-lime basis. 

The Fellow has p!Jtnned fornily education prOgral'.11$, 
worked on re-cvcduation of the religious schoolts 
tefilloh (prayer) curriculum and Sunday morning wor· 
ship oxpcrioncc, served os odvisor to the student l.,dcr
sbip oouncil and as a rnenlor to first· and seoond-ycor 
tc>chers. 

"lt is working out oboluloly wonderfully for us," 
Resnik says. "She bas added much to our school and lo 
our programs." 

Rc.snil: believes funding the positions is ri• vllluablo 
use.'" of community resources. Howcvc.r, ir the program 
funding dries up, tho. congrcgiuion could not continue: 
lo support the extra staff pc,rson. "We would hove to 
do without it," Resnik says. 

Additionol dollnB from the Fund for the Jewish Fu
ture and expanded in-service programs for teacher• have 
been • booo to both conltrcgationlll and day schoois 
bo«, says Resnik. Her congregation has bcnefiued from 
such progru.ms ~ µto l~tilUllonal Stipend, Congrcga-

tion Enrichment Fund, Retreat Institute acd Project 
Curriculum Renewal. 

Cleveland is a model city, says Resnik, who meets 
educators al conferences in many U.S. cities. ''We arc. 
the envy of educators ond administrators of coogreg•
tioos around the. country." 

Aoshe Chcscd-Painnount Temple religiou• school 
diroctor Kyl• Epstein ls responsible for the Jewish ed
ucation of ovor 800 children. Epstein and her staff have 
ukcn adv,nu,ge of many growth prognuns through the 
Jewish Education Ceater of Cleveland and tho 
Clcvelaod College of Jewish Studies. At least two 
members of her staff are working toward degrees 
tlnough the personal growth program. Stoff members 

It isn't easy linding qualified men 
and wom en to teach ln relig ious 
scho ol today. 

;.1rc required to participate Ul cooiinuiog cducati_on 
progroms and mllly are Ul.ltlng them through JewtSh 
Educators Service Program llld the College, Two 
members of the administrative sta.ff ;ue participating 
in the Exccutioe Educators Program. 

All faculty members arc- required to pa.nicipa1e in 

teacher ia-sc.rvicc: training. 
"A oommitment of my faculty to Talmud Tora.b acu 

,s a model. 1boy are cono:med about their personal a.nd 
professional growth." says Epstei.a. "It tlll:es them out 
of the realm of being just a Sunday School teacher." 

The oongiegation lllso has a graduate of the Fellows 
program, Nancy Lurie, as a lull-time member of rhe 
stoff as well os a Fellow intern, Mo.rk D•vidson. Ep
stein' is pleased that her congregation w~ ~bosea lo 
help train young Jewish educators. "We provide aa op
portunity for these people 10 get dirty up to the elbow 
ii, Jewish education," she o,q,lains. 

Eps1cin sees. in the city"s ancmpts to_ Llllp_;ovc ~e 
quality of Jewish educators and educauon a resur
gence of energy ond revitalization of bopc for the ~· 
tUic because of people auemptlng 10 oolloborato in 

w11ys we hm.ve not done before:· 

" -M.5.0, 

f. 
I 
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,,emories 
heir eyes, they can still 

emigration at the tum of the cen
tury reduced lho shtctl popula
tion with the Holocaust dealing 
the final death blow. But 50 years 
oiler tJ1e ond of World War I I, Mr. 
Wisc still remembers. The 84-
year-old Holocaust survivor is 
among Atlanta Jews who have o 
direct or indirect connection to the 
shtell. 

The shlcll, from tJ1e Yiddish 
shtot, or smaU town, was a 

;htknit Jewish community that 
developed in Ille Poland-Uthuanlll 
area in U1e 16th century. 'The mil
lions of Jews who lived lllere were 
St/TITL/pagc 18 

lice Of Life 
ge 22 

i1~11 1J#!ti■ 
Fear of Hegemony? 
Egypt Is drawing the line at 
Israel's "nuclear ambiguity"/47 
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Goals In sight Organltet$ of a new communlfy high school are. from fcH, Fellcla Weber, Michael Rosenzweig and 
Steven Berman. 

New High School Push 
lntensif ies In Atlanta 
Organizers eye the fall of 1997 as the opening date of their 
high school. 
SUSAN BERHSTEIN SfAFF l'ITIIT£R 

dvocatcs of a second 
Jewish high school for 
Atlanta have begun the 
ask of fund rniaing, 

forming educ11Uonel content 
and staff recruitment. Seventy 
At.lantana, including porent..s, 
rabbis and day school leaders, 
gathered for a closed meet.ing 
on 'Feb. 12 al Greenfield 
Hebrew Academy to explore 
such topics. 

Their discussions marked 
the firsl stA!p in identifying Ute 
Jewish orientation of the 
school, which organizers hope 
will open its doors in fall 1997. 

"Before we proceed with the 
other steps ofllie undertaking, 
we have Lo know whel we 
mean when we soy this is a 
Jewish high school," said 
Michael Rosenzweig, a school 
organizer. "It's important sYID· 
bolically as a statement lo our
selves and to U1e community." 

Organizer& say o J ewish 
high school in addition to 
Orthodox-oriented Yeshiva 
Atlanta will increase the over• 
all number of students enrolled 
in Jewish day education. A ma
jority of student.o enrollod in 
Jewish day schools do nol 
spend 12 yeara in a Jewish day 
school environmcnL Ono solu
tion may he onolher Jewish 
high school choice, said Felicia 
Weber who, with Mr. 
Rosenzweig and Stever 
Bcnnan, heads the seamd high 
school effort. 

"fl1cre is a neoo for this. The 
task of keeping young people 
identified with Judaism ia 
enormous," Mrs. Weber said. 
"An alternative high school is 
another pieco thal will rein
force the effort already being 
made." 

In oddilion lo Yeshiva, 
Allanta's other Jewish day 

schools are: the Epstein School 
{Conservative), Greenfield 
Hebrew Academy (tradition
al), Torah Day School 
(Orthodox), and the Davis 
Academy (Reform). 

Eyes on the prize 
National Jewish education 

experts from the Commission 
for i nitiatives in Jewish 
Education (CIJE) end the 
Wexner Heritage Foundation 
served as consultants for the 
Feb. 12 meeting. Organizers 
discussed an integrated mod
el for the school, in which 
Judaic themes are applied to 
gcneml subjects, in contrast Lo 
a traditional model, in which 
Judaic and general studies are 
taught separately. 

Focus groups discussed five 
areas of Jewish studies: 
Hebrew, Israel, Jewish hist.o
HIGH SCHOOL/page 21 
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ry, Jewish text, and prayer ond 
religious practice. Writt.en eval
uations produced by each group 
will serve us I.he first hnrd data 
in fonning the school's Jewish 
orientation, Mr. Rosenzweig 
said. • 

An opcn-tD-t.hc-public forum 
to discuss t.he school is planned 
for March 23 at Congregation 
B'n'ai Toroh. 

In addition t.o on exploration 
of school philosophy, organiz
ers arc l.llking I.heir first fund 
raising steps. Last summer, 
organizers announced they 
planned lo mail fund -raising 
letters. '111ose letters were nev
er mailed. Now organizers plan 
lo raise seed money of 

Day school leaders 
say another 

high school will 
bolster their 
enrollment. 

$350,000-$400,000 immediot.c
ly by approaching members of 
the community personally, Mr. 
Rosenzweig sold, adding Utal 
an anonymous donation of 
$150,000 already has been re
ceived. 

Organizers also hove taken 
steps to hire o school direct.or, 
who will lead fund raising, 
teacher recruitment and stu
dent enrollment. Advertise
ments have appeared In Jewish 
educational newsletters na
tionwide to aid t.hc search for a 
direct.or, Mr. Rosenzweig said. 

Community watching 
The Atlanta Jewish Feder

ation has not allocated funds 
for the proposed new school, 
Mr. Rosenzweig said. But Fed
e ration education director 
Steven Chervin i~ acting as an 
adviser lo th~ project, Mr. 
Rosenzweig added. 

r n 1992-93, lho Federation 
sponsored o task fon:c thoL ln
vesLigated the feasibility of a 
second Jowlah high achool. wt 
summer, Federation President 
David Minkin named the de
velopment of a commWlity Jew
ish high school os one of bis 
main concerns. 

Day school parent Jill Dia
mond, who oltended the Feb. 
12 meeting, has watched the 
process with interesL 

"Thia is something wo have 
been t.alk.ing about witJ1 ot.h.er 
young Jewish couples for many 
years, knowing (GreenlieldJ He
brew Academy will come Lo an 

~ , n11 __ , _ rr1 ,..~ ... l ,-.f 1.., 

we do?" said Mrs. Diamond, a 
member of Trnditlonal Con
gregation B'nai Torah, who hns 
tJ1rcc children enrolled ot He
brew Academy. 

Despite the enthusiasm, 
achieving consensus will be dif
ficul l, Mra. Diamond said. DcJ
egates to the organizational 
meetings represent a wide Jew
ish spectrum, from Reform Lo 
Traditional. 

"'l'hey need lo determine 
whether Lile school is going to 
be broad-based, t.o include Or
thodox, Conservative and Re
form studenta, or m ore 
narrow-based, aimed nt pri
marily Conservative and Re• 
fonn, with Orthodox children 
moving over to Yeshiva," said 
Mrs. Diamond. "TL's U1e crucial 
issue, and it has not been de• 
cided yeL • 

Carol Nemo, president of the 
Reform Dovie Acodemy, sold 
the new school should offer stu
dents a distinct ali.ernative t.o 
lhe ex.isling Orthodox-oriented 
Ycshivo. 

'"l'he bolt.om line Lo oil Jew
ish day school education is the 
future of Judaism. For the sake 
of Jewish continuity, a plural
istic, egalitarian school for high 
school-age students is criUcol," 
said Mrs. Nemo. 

At the same Lime, the com
munity need not abandon Its 
support for Yeshiva, Mrs. Ncmo 
added. • Are tJ1ere enough peo• 
pie and resources t.o support all 
these schools? Definitely, yes. 
Atlanl.a has a wea!U, of re
sources." 

Many Joy leaders of primory 
day schools think an alterna
tive high school will bolster 
U1clr cnl'ollmenl. 

Both Mrs. Nemo end Andy 
Kauss, vice president of the Ep
stein school believe that lhere 
is high demand for more 
schools in Atlanta. "There 
would be a subslanlial market 
for o properly constituted 
school, with a proper Judaic fo
cus or alternatives in Judaic ap
proach, IQ attract," said Mr. 
Kauss. "There is more demand 
for day school educalion thon 
is being 6Cl"Vcd. • 

Like other supporters, Rab
bi Juda Mintz of Congregation 
B'noi Torah believes a second 
bigh school will be beneficial for 
the entire community. 

"The fact that tho ovcrnce 
graduat.e of day schools bas not 
chosen IQ continue in a Jewish 
high school speaks loudly for 
the need of a Jewish bigh school 
that wouJd attract a large per• 
centagc or these gradunLcs," 
said Rabbi Mintz. 

There is no question U1el a 
large pool of potential Jewish 
high school students oxista. 
Whether they will abandon At
lanta's public schools and pre:r 
t.igious private schools remains 
Lo be seen. □ 
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CIJE: STAFF ARTICLE 

T H E JEWISH T E A C H E R 

The Jev,ish Teacher 
De111ystif ied 

A statistical profile of Jewish teachers 
in three cities yields some surprising 
results. 

he Jewish community of North America is facing 
a crisis of major proportions. large numbers of 
Jews have lost interest in Jewish values, ideals, 
and behavior. The responsibility for developing 
Jewish idenrity and instilling a commitment to 
Judaism ... now rests primarily with education. 

-A Time to Act 

In November 1990, the Commission o n Jewish 
Education in Nonh America released A Time to Act, a repon 
calling for d ramatic change in the scope, standards, and 
quality of Jewish edu-

and pre-schools. 
The study's initial results serve as a catalyst for reex

amining the personnel of Jewish education throughout 
North America. Despite the differences among these com
munities, the profiles of their Jewish educators, as pre
sented here in a question and answer format, are similar 
and ILkely to resemble those of many other communities. 

A re teach ers in Jewish schools tra ined as 
Jewis h educators? 

Most are not. Over 80% of the teachers surveyed lacked 
professional training either in education or in Judaica-or 
in both. (In the study, training in education is defined as a 
university or teacher's institute degree in education; train
ing in Jewish studies is defined as a college or seminary 

degree in Jewish stud-
cation on this conti
nent. It concluded that 
the revi talization of 
Jewish education will 
depend on building 
the profession of 
Jewish education and 
mobilizing commu
nity support on its 
behalf. 

PROF ESSIONAL TRAINING O F 
TEACHERS IN JEWISH EDUCATION 

~ ies, or, alternatively, 
~ cenification in Jewish 
~ education.) 

The Council for 
Initiarives in Jewish 
Education (CIJE), 
established co imple
men1 the Commis
sion's recommen-
dations, has been 

Trained in 
Both 19% 

Trained in 
Jewish Studies 12% 

working since 1992 with three communities-Atlanta. 
Baltimore, and Milwaukee-to create models of systemic 
change in Jewish education. As CIJE believes that policy 
decisions must be informed by solid data, the communities 
engaged in a pioneering. comprehensive study of their edu
cational personnel in day schools, supplementary schools, 
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Trained in 
Education 35% 

Trained in 
Neither 34% 

V, 

§ In supplementary 
-< schools, close to 80% 

of the teachers have 
neither a degree in 
Jewish studies nor cer
tification as Jewish 
educators. Pre-school 
teachers are the least 
prepared in Jewish 
content when they 
enter their positions. 
Moreover, 10% of 
these teachers are not 
Jewish; in one com

munity the figure is as high as 2 1 %. Even in day schools, 
40% of Judaica teachers have neither a degre{! in Jewish srud
ies nor certification as Jewish educators. 

What Je wis h education did the tea c h e rs 
receive as childre n? 

Almost all the teachers received some Jewish education 
as children, but for many the education was minimal. Before 



age 13. 25% of supplementary school teachers and 40% of 
pre-school teachers anended religious school only once a 
week; 11 % of supplementary school teachers and 22% of pre

school teachers did not attend at all. After age 13, even greater 
proportions received minimal or no Jewish education. 

D o the present levels o f in-serv ice training 
fo r tea chers compe nsate for the ir 
b ackground de fic ienc ies? 

No. Most teachers auend very few in-service programs 
each year. Day school teachers attend fewer than 2 in-ser
vice workshops a year on average-far less than the require
ment for general studies teachers in the same schools. 
(Jewish day school teachers in Wisconsin, for example. 
engaged in about 29 hours of workshops over a five-year 
period-less than one-sixth of the 180 hours required for 
stale-licensed teachers.) J 

Supplementary school teachers reported an average of 
4.4 workshops in a two-year period, with some variations 
across communities. But since most supplementary school 
teachers had little or no formal Jewish training after bar/bat 
mitzvah and only about 50% were trained as educators. the 
current status of professional development for these teach
ers is of pressing concern. 

Although early childhood educators have more 

srnff dcvelopmen t opponu n i ties because of state-mandated 
licensing requirements, these opportu111t1es are not 
sufficient lo compensate for the teachers' limited 
backgrounds. 

Even those who teach only a few hours a week can be 
nurtured to develop as educators through a sustained, 
sequential program of learning. Currently, in-service train
ing tends to be infrequent and sporadic. particularly for day 
and supplementary school teachers. Experienced teachers 
may be offered the same workshops as novice teachers: 
teachers with strong backgrounds in Judaica but liule train
ing in education are sometimes offered the same opportu
nities as teachers with strong backgrounds in education but 
little Judaica training. 

Are teac hers in Je wis h schools committe d to 
the p rofessio n o f Jewis h e du cation ? 

Yes. The profession of Jewish teaching is not the "revolv
ing door" many have assumed. Rather. Lhe study shows that 
teachers. both full- and part-time, are strongly committed 
to Jewish education as a career. They are enthusiastic and 
devoted lo working with children and to contributing lo the 
Jewish people. There is also considerable stability: 38% of 
the teachers have taught for more than LO years; only 6% 
were teaching in their first year. And only 6% of the teach-

P7ltank Y~ f?TeaDhe,~ 
by STUART M. MATL INS 

A
s a child I attended an Orthodox. Yeshiva. We trans
lated Chumash from Hebrew into Yiddish, then 
Yiddish inlO English. As an adult, I remembered 
Torah study as something dry, boring, irrelevant. 

Despite this background, [ found myself eagc;rly 
attending the Shabbat morning Chev rah Torah 
led by Rabbi Sheldon Zimmerman at Manhattan's 
Central Synagogue. I had only intended to try out 
this Reform congregation as a place to go for the High 
Holy Days, but the warmth and car
ing of the Chevra regulars, ranging 
in age from mid-teens to mid-eight
ies, kept me coming back. The 
provocative, gentle, intellectually 
demanding, and loving spirit of 
Shelly's teaching inspired and em-

powered us to educate ourselves and Stuart Matlins, 
each other. As we discussed the student. 
parasha hashev11a. Shelly guided us 
to talk about ourselves, our day-to-
day behavior and, :lS [ came to understand, the ultimate 
Jewish question: What does God want us to do with 
our lives? 

During that time, I had been in constant conflict with 
my teenage son and had liule hope for reconciliation. l 
began to study the Torah passage about how Jacob 
became Israel after wrestling with an angel. Shelly 
talked about Jacob in a way [ had never even imagined. 

Al first it seemed disrespectful, almost blasphemous. 
The Jacob he described was not the avenu model ances
tor from my childhood memories. He was a difficult and 
not very honorable guy. But in a transformative moment 
of encounter, Jacob became Israel. 

Our discussion then focussed on transformative 
moments. I sat there quietly, despondent. I thought 
about my son. Suddenly, I realized that if Jacob, who [ 
now saw with the eyes of an adult, could change 

and become Israel, surely there was 
hope for my child and for our rela
tionship. The text came alive. speak
ing of the need for endless patience 
in the knowledge that "turning" is 
always possible. The text said to me 
that one's character can change, that 

Robbi Sheldon with faith everything is possible. 
Shelly emphasized that if God can 
forgive us and accept our turning, 
who are we not to forgive one 

Zimmerman, 
tea cher. 

another? My understanding of this wisdom profoundly 
changed my attitude coward my son and redeemed our 
relationship, which has improved ever since. D 

Stuart M. Mollins, a management consuhont by profession, is founder and 
publisher of Jewish Lighls Publishing in Woodstock, VT. He served os choir of lhe 
Boord al Overseers of HU(.JIR in New York ond is on lhe Boord al Governo~ of 
the College-lnslitute. 
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e rs plan to seek pos1t1ons outside 
Jewi sh education in the near future. 

This finding presents a compelling 
argument for addressing a central prob
lem identified by the study: the insuf
ficient preparation of teachers. Re
search in the field of education 
indicates that carefully crafted in-ser
vice training can indeed improve the 

The profession of 

Jewish t eaching 

is not the 
1 1 r evolving d oor " 

many have 

a ss:umed. 

quality of teaching. The teachers' acute 
lack of training alongside lheir intense 
commitment offers a powerful argu
ment for an investment in teachers as 
a concrete-and! achievable-first step 
loward improving Jewish education. 

The Jewish people has survived and 
flourished because of a remarkable 
commitment to the centrality of teach
ing and learning. We need to bring the 
same high expectations to Jewish edu
cation as we do to general education, for 
the sake of our unique inheritance. D 

This summary of The CUE Policy Briel on the Background 
ond Professionol lroining of Teoche~ in Jewish Schoob 
wos prepored by Nesso Ropopor1, lhe Council's leode~hip 
development officer. The s1udy was conducted by Dr. 
Adam Gomoran, professor of Sociology and Educationol 
Policy Studies 01 lhe University of Wisconsin, Madison; Dr. 
Ellen Goldring, ~rofessor of Educotionol Leadership and 
ossociote dean of Peobody College of Education, 
Vonderbih University; and field reseorchers Roberto Louis 
Goodmon, RJ.E., president of N.A.T.E.; Bill Robinson; ond 
Dr. Julie Tommivooro. The outhors ore grotelul for 1he 
oc1ive por1icipotion of the Jewish communtties of Atlonta, 
Baltimore, and Milwaukee. 

The Council for Initiatives in Jewish Educo1ion, 
choired by Morton L Mandel, is on independent 
orgonizotion dedicaled lo the revitolizo1ion of Jewish 
educotion lhrough comprehensive, syslemic reform in 
partnership wirh locol and con1inen1ol orgonizolions, 
foundalions, colleges and universilies, and denomi• 
nolionol movemenls. For copies of lhe comple1e policy 
brief, which includes o pion for oc1ion, conloc1 CUE, 
15 E. 261h St, 101h Ooor, Hew York, HY 10010, 
(212) 532· 2360. 
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J E W I S H TEACH ER 

Schools That 
Succeed 

A study of the ''best practice" Jewish 
schools reveals their secrets. 

In order 10 improve the field of Jewish education, the 
Best Practices project of the Council for Initiatives in 
Jewish E:lucation (CIJE) enlisted a team of experts co study 
and document the "best practice" institutions, the most suc
cessful schools and educational programs in North 
America. Research began with an exploration of exem
plary supplementary schools within congregations. This 
is what t:iey found. 

magine a congregational school where the children 
are learning serious Jewish content. where a vast 
majority of the srudents conrinue after their bar or 
bat mitzvah, where the pupils actually enjoy their 
Hebrew school experience. This is no fantasy. There 
are supplementary religious schools that fit this 

description. 

BARRY W. HOLTZ 

The School/ Synagogue Partnership 
A best practice school fits into the overall orientation of 
the congregation, reflecting the values of the synagogue; 
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the synagogue. in turn, confers a sig
nificant role and srntus to the school. A 
school that is viewed as central to the 
mission of the synagogue has a greater 
chance for success. 

How does the supplementary school 
become a valued institution? The key 
player is the rabbi of the congregation. 
In vinoally every best practice site, the 
rabbi invests the congregational school 
with prestige by demonstrating strong 
interest and sustained involvement. 

The lay leadership represents a sec
ond critical element in ensuring school 
success. The synagogue stakeholders 
must be involved in an ongoing con
versation about the school's mission. 
Best practice schools have a clear sense 
of their vision and continually involve 

the temple leadership in discussions 
about goals. 

Finally, best practice schools see 
themselves as part of a larger context: 
the synagogue as an educating com
munity. They are also more likely to 
integrate their formal program (the 
··school") with a variety of informal 
programs. such as camps; shabba-
1011i111; family retreats; trips to Israel; 
and holiday, tzedakah. or arts pro
grams. 

The Educational Leaders 
All of the best practice schools have 
effective educational leaders, usually 
educational directors (or occasionally 
the rabbi), who, among other tasks, 
provide continuity, build morale, and 

97lu:b/~ Y~ W-eac/w,~ 
by JAM IE ROWEN 

H
aving ~tten~ed Hebrew scho~I 
at Umverstty Synagogue in 

Los Angeles, I learned to 
respect the Jewish holidays. 

But when I turned l 0, I started feel
ing that Judaism had no real mean
ing for me. and decided I would not 
have a bac miczvah. 

The Torah troubled me. I didn't 
like what it said about women or 
homosexuals. I discussed this with 
my rabbi, Allen 
Freehling, who 
told me not to 
take it so liter
ally, and t0 come 
up with my own 
interpretations. 
That helped me, 
but it wasn't 
enough. I still 

Jamie Rowen, 
student. 

felt that the Torah was sexist and 
prejudiced. Also, I thought that 
there was no way God could have 
performed all those miracles. 

One day my religious school 
teacher Joelle Keene suggested we 
discuss the week's Torah ponion. I 
questioned her about the sexism in 
the story of Adam and Eve. I thought 
it unfair thac the woman was made 
out of the man, and that she was 

blamed for eating the forbidden fruit 
and getting them thrown out of Eden. 
Ms. Keene said that we didn't have 
to look at it that way. Instead of 
woman being made out of man 
meaning that men are higher than us, 
we could interpret the story as say
ing that men were not complete with
out us. Instead of the woman eating 
the forbidden fruit because she was 
bad, we could say that she did not 

Joelle Keene, 
teacher. 

want to accept her 
situation blindly. 
I still don't agree 
with Ms. Keene's 
explanation, but it 
made me 1'ealize 
that there are 
many ways to 
understand the 
Torah. 

I have since celebrated my bat 
mitzvah and have continued my 
Jewish education. Rabbi Freehling 
and Ms. Keene helped me under
stand what being Jewish means, and 
because of that, I plan to lead a more 
committed Jewish life than my par
ents have. 0 

Jemie Rowen is on eigh1h grade student al 
University Synagogue in l~ Angeles, CA. 
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work with rabbis and lay leadership on 
issues of status and vision. Their pri
mary role is educational, not adminis
trative or organizational. Some focus 
on supervision and in-service educa
tion; others serve as inspirational or 
spiritual models; still others concen
trate on creative programming and cur
ricular improvements. 

The Successful C la ssroom 
Schools ultimately succeed or fail 
because of what happens in the indi
vidual classroom. The best practice 
schools all emphasize the key role of 
che teacher in involving and inspiring 
students. Each of the best schools 
responds to the three fundamental 
dimensions of school staffing: recruit
ment, retention, and professional 
growth. 

Many of the best practice schools 
have no recruitment problems. In gen
eral, good schools tend to perpetuate 
themselves because their reputations 
are well-known in the educational 
community; when openings appear, 
they have no difficulty in attracting 
teachers. Ocher schools have found 
innovative ways to recruit staff, such 
as training parents to serve as teachers. 

Finding ways to retain outstanding 
teachers is a crucial component of suc
cess. Best practice schools have stable 
Slaffs. The key components in retain
ing teachers are fair pay and, more 
importantly, a sense of being appreci
ated by the educational director, the 
rabbi, and the community as a whole. 
In congregations where education is 
highly valued, teacher esteem tends to 
be high. 

An ethos of professional growth and 
teacher education characterizes all the 
best practice schools. Professional 
growth opportunities advance both the 
quality of teachers and their sense of 
being valued. Training areas tend to 
focus on three areas: a) increasing 
teachers' subject knowledge with ses
sions on Bible, Hebrew, or Jewish hol
idays; b) increasing classroom teach
ing skills such as discussion leading. 
curricular implementation. or c lass
room management; c) raising teachers' 
personal Jewish commitment. 

The best p ractice schools use 
denominational organizations (such as 



the UAHC), local ce ntral agenc ies. 
and, al times, commercial Jewish text
book publishers for teacher education 
sessions. Teachers are also sent to con
ferences, including those sponsored by 
the Coali tion for Alternatives in Jewish 
Education and those connected to 
meetings of denominational educa
ti onal organiza ti ons, such as the 

atio nal Association of Temple 
Educators. 

Fami ly Involvement 
Family invo lvement another impor
tant factor in best practice schools. 
helps support the goa ls of the school 
(and probably the quality of discipline 
in the school), reinforces what chi ldren 
learn in school in the home, gives chil
dren a sense that Judaism is not "j ust 
fo r Hebrew school " and empowers 

The key 

components in 

retaining teachers 

are fair pay and a 

sense of being 

appreciated. 

parents by assisting them in home
based informal education, which has 
been a feature of Jewish life fo r gen
erations. Family invo lvement may 
include adult learning, family retreats, 
school-teaching by parents, and an 
entire curriculum focused on family 
education. 

The CUE Best Practice study indi
cates that congregational education 
can work, and that studying exemplary 
prac tice can help us improve the edu
cational settings of today and bui ld rhe 
ins titutions of tomorrow. D 

Barry W. Holll is director of !he Bes! Prorlices Projecl of 
!he Council for lniliolives in Jewish Educalion (CIJE). To 
receive a copy of !he IOO-poge CUE repor1 on ' Bes! 
Practices in !he Supplementary School," send a check in 
lhe amounl of S4.00 (for pholocopying and postage) lo 
!he Council for lniriolives in Jewish Education, 15 Eosl 
261h S1ree1, I 0th Floor, New York, NY I 00 l 0. 

Reform Teacher Training Opportunities 

The UAHC [ducolion Oeporlmenl offers mony !rain
ing opporlunilies for teachers in ollilio!ed Reform 

congregations. In 1994 alone, more rhon 500 leochers 
porli<ipaled in seminars and workshops held al UAH( 
regional biennials, ol leocher educalion days organized 
by local boards and bureaus of Jewish educolion, in con
junclion wi lh reacher conferences and convent ions, and 
al individual congregolions. Workshops ore usually 
attended in large cities by as many as fifty leachers, and 
in smaller congregations by os few as three or four. 
Several UAH( regions also hove engaged professional 

or volunleer educolors lo organize workshops and con
sul! wilh congregolional schools. 

The llalional A110ciolion of Temple Educolors 
(llATEl, celebrating its 50lh anniversary, and !he Hebrew 
Union College-Jewish lnslilule of Religion (HUC-JIR) rake 
on odive role in Reform leacher training. HU(-JIR offers 
advanced courses for leachers and M.A.s in Jewish edu
ce lion ol bolh ils New York and Los Angeles campuses. 
NATE provides reacher advocacy, produces guidelines 
fo r profmionalizarion, and conducls certificalion pro
grams for Reform religious schools. llATE members vol
unleer as leocher lroiners for small Reform congrega
tions throughoul !lor1h America. 

In conjunclion wilh NATE, lhe UAH( Oeporlmenl of 
Educa lion ass ists in ongoing leocher educalion. The 
Oeporlmenl offers guid es for leaching special concerns, 

such as spousal abuse, AIDS, sensilivily lo !he disabled, 
Jewish compelency developmenl, and Holocousl slud
ies. In oddilion, !he Oeporlmenl issues classroom mon
ogement and li teracy develop men! guides on storylelling, 
lesson plans, defining inslruclionol ob ject ives, srudenl/ 
le ocher conlrocls, and selling goo ls fo r lilerocy. These 
materials ore ovoiloble lo UAHC congregolions upon 
requesl. To oid leochers wilh lesson planning, !he 
Oeparlmenl also prepares leacher guides for oil of ils 
major lexlbooks. 

Educalional concerns in !he Reform movement are 
addressed by !he UAH(/(CAR/NATE Commission on 
Jewish Educolion in associalion wilh HUC-JIR. The 
Commission publishes Compass magazine, which is cir
culaled free of charge lo olliliared congregolions, rab
bis, and educolors. Recenl issues hove focussed on Jewish 
lileracy, research in Jewish educalion, lifelong learning, 
and !rends in Jewish leaching. The Commission also span• 
1011 nolionol Teacher (ertilicolion and n menlor pro
gram in Judaico, Hebrew, and pedagogy, offering leoch
ers growlh opporlunilies lhrough course work and 
equivalencies. 

For mare information, conic ct rhe UAHC Deportmenl 
of Educolion, 838 Filth Ave., New York, NY I 0021 , 
(212) 249-0lOO. 0 

-Seymour Rossel, Director 
UAHC Deportmenl of Educolion 

Maybe we haven t been around for 4000 years, but we were 
the first to provide nationwide relocation guidance on available 
congregations, community centers and even kosher butchers. 
Our hand-picked REALTORS from across the country can help 
you find the ideal home, in the right location, with the best 
schools - all at no charge to you. 

So, if you are planning to buy a home in a new city, call GULD 
first. We want to help make your exodus a little smoother. 

GULD ®AsSOCIATES 
NATIONWIDE RELOCATION SERVICES 

Call us tollfree 1-800-233-GULD. In N.C. call collect 919-782-4730. 
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I 11 Touch •vith 

MOFET 
A Newsletter of MOFET Institute 

From the Editors, 

Shalom - Greetings from MOFET 
Institute. Israel's national consonium of 
colleges of education. This is the first 
issue of a planned semi-annual English 
language newsletter. We want to bring 
our reader~ news of the Institute and of 
the activitiei. of our 33 member 
colleges. We will present discussions of 
topics on the culling edge of teacher 
education and of international 
pedagogic issues. We hope the news 
letter will provide insights into what 
Israeli teacher education is all about. 

In each issue we will include a number 
of regular items as well as special 
features and reports of newsworthy 
events. Among the on-going sections 
will be activities about current issues in 
teacher education. and a scrie~ on 
individual colleges of education. In 
this issue. we feature Oranim. the 
School of Education of the Kibbutz 
Movemen l. We are also proud to 
introduce readers to the MOFET 
Institute itself. providing a bit of our 
history and a backdrop for future 
news. Another regular feature. (starting 
in our l>econd issue) will be a report 
from MOFET's Forum on International 
Relations. including a. calendar of 
forthcoming events which may be of 
interest to our international audience. 

We hope you enjoy this newsletter. and 
cordially invite your active 
participation. Please send us your 
comments, suggestions and questions. 

•• •• llh •••• ••••• 
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and we will do our utmost to respond 
to such communications both 
personally and in prirnt. 

ABOUT MOFET 

T he MOFET fnstitute is a volu111ary 
consortium of the more than 30 
teacher training colleges in [srael. * 
Established in 1983. MOFET began 
and co111inues to be a national forum 
for the exchange of information. ideas. 
programs and research in teacher 
training. 

The MOFET lnstitute was created by 
and is parl of the Department of 
Teacher Education or Israel's Ministry 
of Education and Culture. 

MOFET is a Hebrew acronym which 
stands for research and development of 
curricular materials. In a literal sense. 
the word "mofet" means exemplary, a 

fitting description of the lnstitute's 
purpose and activities. The uniqueness 
of the Institute lies in its inter
institutional framework, making it the 
unifying link among all teacher 
training programs in Israel. 

The goals guiding the MOFET 
Institute are: 

I. The professionalization of teaching. 

2. The encouragement of interpersonal. 
institutional. and international 
cooperation among teacher trainer:-.. 

* A complete listing of names, addres~es. 
and fax numbers is available upon request. 



3. The creation and ac e . ibility f a 
c ntralized informa1ion y tern 
which include . : syllabi, 
methodologi and research related 
t teacher education. 

M FET organize: a large variet f 
pr fe. sional activities for teacher 
educat r • including: 

* Curriculum development 

urriculum development t am. 
work to prepare material · for 
teacher training course · on uch 
topics a:: interdisciplinary 
approaches L curriculum 
d v I pment; computer application 
and teacher education: the 
handicapped child in the regular 
cla. room; and many mor . 

* Ill- ervice workshops and courses 

Workshop. cover a broad range f 
subject . including am ng others: 
body language and nonverbal 
communication in t acher 
edu ation: the psychology of 
w men as teachers: alternativ 
teaching method : and dcvcl ping 
the skill of teacher educators in 
affective as w JI as cognitiv 
domains. More than 20 workshop 
and oun,es are offered annually. 
au nded by ov r 200 professional . 

* Re earch 

2 

MOFET's A ademic C mmittee 
chooses proposals from affiliated 
colleges and their faculli r r 
research pr ject . and prov ides 
grants to assist th m. A variety of 
interest i rellected in the topic of 
re. ear h. among them: sexual 
sterotype in Israeli textbook . : 
change. in . tudent-1 acher altitudes 
toward the fi Id of statistic. ; and 

the a ademization pr ce s 111 

chools of education. 

* Forums and Conferences 

MOFET f rum · provide 
opportunili for profes ional · 
holding similar po 111 n 1n 
di fferem coll ge of education 10 
me t and di cuss common i ue . 

event en uch groups are air ady 
ac ti v , including: deans of sludents; 
director o media center · 
chairper. on of , pecial educati n 
department : nd coordinat r of 
int rnational relal i n . . 

* Conferences and e111i11ars 

In these gath ring , local and 
internati nal speaker or pan I 
pre. ent a variety of timely ·ubjects. 
Pa t them s have included the 
educational issue re lat d to 
children's right , educational CD
ROM, and the use of vide and th 
educational proc · ·. 

Until 1993 the scop of MOFET 
activiti s was limited almost exclu ively 
to I ·rael. working with the country's 
college of teacher education, and 
engaging in the myriad of acti itie. 
which make MOF almost a unique 
model throughout the world. 

When the Imtilule initiated and hosted 
the 1993 International C nference on 
Teach r Education: From Pra ti e to 
Theory, a new element wa introduced 
into MOFET' · work. Although in the 
pa t there had been occa ·i nal foreign 

isit r · to the l nstitute, thi conference 
marked rh first eriou anernpt to 
rea h ut to Olher teacher training 
on ortia and umbrella organization 

abroad to explor c mmon intere. ll. 



The en rmou succe of th 
international c nference provided a 
rich our e of contacts and ideas for all 
tho, who attended, and for MOFET in 
particular. It gave rise t 

p ibilitie for outreach 
collab ration with tho involved 
teacher education ut ide Israel. 

new 
and 

ith 

ll i in th intere t of all I ra Ii colleges 
of t acher education to broaden their 
relation hip wi1h the international 
academic world. The cros -fertilization 
that idea , material . re earch and 
interpersonal relation hip with 
colleague abroad can bring will 
redound in many po itive - and as ye1 
unanticipated - way to each college as 
well a to individual faculty member 
and students. Regardles of whether a 
pecific college ha already e. tabli. hed 

or i on id ring e ·tabli hing it own 
activitie in the area f int rnational 
relation , MOFET has an important 
r le to play. 

A the c ordinating body among the 
college , MOFET will be at the 
forefront of such international effort . . 
Its re pon ibilitie in thi field are 
threefold: 

* To a si t and support the effort. of 
indi idual college to work 
internationally, 

* To co rdinate the a tivitie of the 
individual college and explore 
variou option for collab ration. 

* To reach out 10 other umbrella 
organizati n and ducational 
entitie imilar to MOFET which 
erve the needs of teacher 

educator . both nationally and 
internationally. 

ON THE 
EDGE 

CUTTING 

THE ROLE OF RESEAR HI 
I RAELI TE HERS' OLL GES 
Ruth Yakir, Seminar Hakibbutzim 

Most of Israel' . el mentary anti 
primary chool tea hers and about half 
ib junior high school t acher · ar 
<.lucated in teachers' c liege ·. The. e 

33 colleges have tra<liti nail 
empha ized integrati n betw en 
kn wledg f \ubject matter and of 
pedagogy and practice teaching. Great 
importance \: a. attache<l to fiel<l 
exp rience and contact wilh . h b . In 
addition, the college la · ro m wa. 
e ·pectcd t model xemplary teaching 
both in , ubje ·t matter specializations 
and in pedagogic guidance. 

As el ·ewhere in the past, teaching in 

Israel was regarded a a "semi
profession": the teacher\ role wa 
c n idered diffuse, a ociated with a 
low level f kill and common en. e 
rather than scientific knowl dge. 
Recent attempt at r c n ·tructi n of 
the Lea her's image as a professional. 
continuous ly faced with dil mma 
which s/hc mu t re Ive through action 
and "reflection in/ n action" have led 
t new conceptualizati ns of pre
. ervice o ialization . o I nger i · lh 
emphasi on imple mo<.leling and 
appremice hip; ocializati n into th 
teacher role implie · acquiring a 
repertoire of possible action. for future 
performance, empha izing \kill. 
concerned with the ability t define 

ituation. and a l uniquely in them. 
Re earcher and practitioners in 
teacher education ha e us d the idea, 
associat d with "r tlective practice" in 
attempt to recon. truer lhe teacher role. 

3 



In an . wering the que . ti n: What 
characteriz s th teacher's role? they 
tr to build their reply on the way 
teacher. think about what they do. 

e era] concurrent social proce ses 
have . upportt!d . u h changes in 
teacher education. First. the 
d velopmen1 f the science of 
education. and particularly the fields of 
pedagogical content knowledge. have 
broadened and deepened the base for 
tea hing . econd. the gr ing 
numbers of students al all educational 
le cb. fr rn diverse social backgrounds 
and mixed ability groups. have 
increased pre. sure to prepare I achers 
lo cope with heterog n us populations. 

inally. th knowledge explosion 
charact ristic of post-modem s i ty 
ha placed \trains n teachers with an 
inadequate academic foundati n. wh 
arc unprepared 10 adjust lo n w 
. ituati n. or to acquire new 
kn ledge. 

Pr fe . si nalization of teaching and the 
academiLali n of teacher education 
have gon hand in hand. A longer 
training period ending with a first 
academic degree for primary/ 
elementary tea hers ha affected the 
r le definition and expectati n of 
college fa ulty . Be ides their 
traditi nal teaching duties. college 
faculty now xpect to engag in 
research and development to a greater 

Lent than in the pa t. Support 
y ·tem ~ r the e activitie have been 

d v I ped. There has al. o been u shift 
from an x lu iv focu · on local 
institution · toward national and 
international n twork . Evidence of 
thi. hift i the gro ving number of 
pre:enlali n:. b I raeli tea her:' 
colleg p r onnel at internati nal 

onferences, and their increased 

4 

i ibility as authors 111 refereed 
journals. 

There i. no que tion ab ul the fact that 
th primary mi ion of the teacher 
college faculties is exemplary teaching. 
However, many teacher edu ator now 
realize that to do their jobs effectively, 
they mu t . cud their own pra rice , 
using the tool · of research. They al ·o 
mu t prepare their . tud nts t qu ti n, 
in c ·1igate and find original oluti n • 
to future problems. Laying the 
groundwork for chool/college 
partner hip with the help f their 
student", colleagues, and cooperating 
t ach rs in the sch ol . y tem · i t day 
part and parcel of their tea hing 
mi .. ion, bringing action r arch into a 
more primary focu . Transformation 
of their professional experience and 
practice int public f rm of 
kn wledg i al o a major a pect of 
their own socialization a re earcher 
and teacher . Ultimately, the e changes 
can also make an important 
contribution to the restructuring of the 
sch ol. and to th pro es f change 
in education at all level . 

) 
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NEWS OF MOFET 

AUDIO - VISUALS 

- Film a bout M O FET 
Institute 

A 15 min ute vide film about 
the Instilule is in the la l tage 

f production . Thi film 

describe the goals and variou 
activitie of MOFET and 

feature intervi w with Dr. Sara 

Ziv lhe founder and director of 
the ln titute, and a number of 

teach r trainers from various 

coll ges of education in I rael 
wh participat in MOFET' 

cour e . The video will al o be 
available in Engli h. 

- Video Library 

MOFET i. developing an 
E nglish Languag Central 

Library for Audio and Video 

Tape · on ubjects concerning 

teacher educa tion and taff 

d velopmem, ba ed on lecture 

given by our foreign vi itor . 
The e will be hou ed centrally 

at MOFET and offered to 
affiliated lsra Ii colleges for u. e 

with their own facu ltie . Each 

tape will be part of a package 

incl ud ing guideline · for user . 

0 FORUM ON INTERATIONAL 
RELATIONS 

Th i new Forum, one of 17 such 
collegja] gro ups or teacher 
educators, met five times in 1994 

and is planning the foll wing 
activiti for 1994/5: 

- A one-day se minar n : 
'' lnternati nal R lation - An 

E sential f r C liege 
Dev lopment". 

Thi eminar is designed for 

I raeli college · of education that 

are inler sted in e tabli hing or 
developing a departm nt for 

international rela1ion . The 
eminar will be foll wed by a 

eries of work hop on I pies. 
such a : 

* How tog t started 

* Preparing materials 

* Looking for funds 

* Working with visiting group 

PUBLICATION 

AVAILABLE IN ENGLISH 

- Detailed Ii ting f ollege of 
education in r rael. 

- Brochure about MO T 
In titute . 

Annotated li ' tings of: 

our · eminar mini-
conference, , and m eting r r 
1994/5. 

- MOF T pon ored re earch 
dealing with pre- and in- ervice 
project . 

- Curricular material . e.g. cour e 

model. for . p ific ubjects 
taught in colleges of ducation. 

- MOFET Forums. 

5 



I ITORS 

During the la. t a ademic year, MOFET 
Im,titute had the privilege of hosting 
the following international gue. ts : 

* Dr. harle E . legman, Dean. 
cho >I of Educati n. orthern 

Illinois Univer. ity. DeKalb. lL. A: 

* Delegation of t acher educators and 

heads of colleges of education from 
hailand: 

* Delegation or teacher educat r 
from Finland: 

* Prof. Marie M. Cla., ch I of 
-ducation. The University of 

uckland, ew Zealand. who 
pre ·ented a one-day s minar on "A 

ompon 111 f Early Literacy 
A sessment: Concept. Ab u1 Print": 

* Dr. David Phillip Department r 
Educational Studi s. Univer ·ity of 
Oxford, xford. GL ND, who 
spoke about "The Ox ford 
'Internship' M dcl uf Initial Teach r 
Training in the Concept of Curren! 
Government P licy": 

* Dr. Rita Weinberg, Department of 
Educational Psychology, 

6 

ational Louis Univer ity, Evan ·ton. 
IL, U , who presented and 
moderated a two-day workshop n 
"The se of Metaphor: for Per. anal 
and Pr fe ional Change": (see 
interview on p. I 0) . 

EVENTS 

Following i · a partial Ii . t of MOF T 
sp cial activitie in 1993/4: 

Seminars: 

* Ecology - Living in a Better W rid 

* Daily cience - Path · for Teacher 
Training 

* The pecial Child in tandard 
Education 

* Earl hildh od Educat r · -
N vices or Pr fessi nals'! 

Mini-conferences: 

* omputer - Aided u ic lns1ruc1i n 

* hildren of Divorc 

* afety in the cicncc Lab 

* Producing a Videotape as an 
Educational Proces · 



MOFET I TERVIEW 

In a seminar presented at MOFET in 
June. 1994, Dr. Rita \ einbcrg, 

ational Luui-. niH·r it). E, an\ton. 
lllinoi',. di',CllS',e<l the ubJCCl or 
"Metaphors as a Tool for hange ." 

brief in ten icw v. ith Dr. '\ c,nh ·rg 
follow~. 

Q. Tell us about :,-mir bad,groun<l anu 
your particular intcn:-..1s'! 

I am a profes. or or psychology und 
licem,cd clinical psychologi..,t. with 
a Ph .D. from th ni\er-.it) r 

hicago. I have taught for mon: 
than 20 years al ational Louis 

niversity. My courses include 
ps1cholog). b havi r modi ficmi n. 
child und adole cent ue\'clopment. 
special educ,llt n. and 
psychotherap) . M, \\Ork focu es 
on per · nality a:sessment and 

ehav1or changes. I hclpc<l <le, clop 
methods uf treating di,turbed pre
chool children in inner-city 

Chicago. 

Q. What prompted you to begin using 
metaphor~ in your fic:lu? 

y sludie. in Neuro-Lingui tic 
Programming ( LP) got me 
involved in using metaph r . . The 
more I u. ed them the m re they 
seemed to be effective in many 
context.. among them education 
and learning. I have been working 
with metaphors for the pa:L I 0 
vear-.. and find that the are pan of 
;he wa1 in whit:h we most naturally 
comnwnicate 

Q. What arc your impre!->sions of the 
participants in your seminar and of 
the 10FET lnstilllte during y ur 
brief\. isit'? 

1y imprc sions of the group that 
participated in my MOF T seminar 
were that they were well educated 
and highly motivated. very eager to 
learn and quick lo understand. 

htn) of the issue: they are dealing 
\\ ith are cross-cultural e lucational 
is:-ucs in I ach 'r training i,hare<l by 
all educators. 
I think that MOFET i a unique 
r -.carch untl training institute 
\\ h1ch provide: in-s r ice 
education. maintains high 
tan<lard-.. and offers support l 

tea ·her trainer-. . 

Dr. ara Zi,. Director. MOFET ln\lillltc (on the right ) \\Ckomc-. Dr. Rit:1 Wt!inbcrg 
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FOCUS ON INDIVIDUAL 
COLLEGES 

Thi. is the first of a erie. of profil . of 
Israeli colleg of edu ation. We 
intr duce the ·eries with ORANIM -
The School of Education of the 
Kibbutz Movement, a college of 
teacher education which also offer 
academic d gree . 

OR IM - The chool of Education 
of the Kibbutz Movement 

Oranim, ituated in the Jezr el Vall y 
south a t of Haifa, is one of two 
college of teacher education 
establi hed by the Kibbutz movement 
to pr par members lo fill the 
ducational role thi id ological 

movement requir d. The two 
in titution , the eminar Hakibbutzim 
in Tel Avi ( stablished in 1939) and 

ranirn, the School of Education of 
the Kibbutz mov m nt (e tablished in 
1951) wer f unded on the principle 
of the Labor movement as a whole and 
of the Kibbut movement in particular. 
The e progre iv , liberal institutions 

ignificantly infiuenced education in 
Israel during th early y ar of the 
stat and continue to do so today, 
pr ducino 25'71 of all new teacher . 

Teacher education in Oranim i based 
on the main ource of Kibbutz 
edu ation. combined and adapted to 
both the g n ral education y tern and 
to teacher training prin iple . The e 
. ource include o iali t-Zioni ·t (and 
Kibbutz) ont nt, pr gres ive and non
f rmal method . of instrucli n and 
learning, traditions of progre sive 
in titutions in Europe and the United 

late , and the w rid view of the 
Eur pean youth movement in the fir l 
decade of the twentieth entury. 

8 

inc formal academic education wa 
con idered a luxury in the fifLie and 
the r I f educator wa highly valued 
in Kibbutzim. the best minds gravitated 
toward Oranim. The · ho I provided 
a dynamic selling for the pur uit of 
knowledge and the training of 
dedicated educator who w uld 
translate Lhe educational principles of 
the Kibbutz movement into practical 
teacher training method . Here a true 
community of scholars both teacher 
and stud nts developed, and many of 
tho e wh tudied and taught at 
Oranim during th 1950' w nt n t 
out tanding career in academia, 
e pecially in the field of biology, 
hi tory and child education. 

As Oranim acquired a reputati n f r 
the quality of its program , the number 
of students grew and the proportion of 
Kibbutz member among taff and 
tudent deer a ed leading to th 

development of a more general 
orientation toward teach r education . 
Thi orientation ha retained much of 
the educational ideology upon which 
Oranim was originally found d and 
has led to a progressive approach 
which educates toward creati e 
teaching and which believe in child
centered, activ education . Toward 
thi · end, tudents receive a thorough 
theoretical and academi gr unding 
backed by exten ive expo ure lo the 
chool and "hands-on" mentoring by 

it. highly qualified and experienced 
faculty. The tandard f excellence, 
are till being maintained, and no le 
than three of Israel's prize for 
education w re awarded t 1994 
teacher and graduate of Oranim. 



Oranim offers the B.Sc.* in science 
teaching; the B.A.* in humanities; 
teaching diplomas for high school 
teachers: and the B.Ed. for elementary 
school ceaching. It also provides 
centen, for arl and an in-service teacher 
improvement institute. The campus 
includes a Kibbutz education research 
unit. an experimental kindergarten. a 
center for Jewish and Zionist education 
(The Midrasha). a Kibbutdlsracl 
experience program (Oren) and a 
nedgling overseas studies department. 
A psychological guidance and 
consultation clinic on the grounds of 
Oranim functions as an independent 
unit but provides services to the school. 

The ability to maintain a balance 
between academic excellence and 
effective teacher training makei; 
Oranim unique. and its graduates are 
sought to fill teaching positions 
throughout the country in both 
Kibbtlll am.I regular schools. A 
dynamic and creative educational 
institute. Oranim produces nol only 
qualified academics (8.A., B.Sc .. B.Ed., 
and Dip. Ed.). but educalOn, in the 
fullest sense of the word. 

Oranim operates in the tradition of 
progressive education. linking the 
educational needs of children and 
youth within and beyond the school 
itself, and producing educators for 
both formal and informal context,. 
Thus. there are special training 
programs for personnel in different 
types of communities (kibbutzim. 
moshavim, development towns, cultural 
centers. etc.): students who participate 
in these programs do !.O in addition to 
their normal studies towards degrees 
and teaching ccnificates. 

* Together with the University of Haifa. 

By lsracli standards Oranim i:. a large 
ins1i1u1ion. comprising 3.500 students 
and 600 teachers and staff. IL is now in 
the process of becoming an 
independent college with 1he right 10 

grnnt iti, own degrees in addition lo 
those it awards through 1hc University 
of Haifa, and 1he student body i!> 
expected 10 grow in 1hc next several 
years by one lo two thousand. 
Simultaneously. Oranim is expanding 
the vorie1y of iti. program~ and. in 1he 
future, overseas student-, will be able 10 

~tudy for teaching certification and 
B.A. degrees in general studies and 
Jewish s1udie~. The Beduin Teachers 
Progrnrn ii> expected to grow and the 
computer-in-education center 10 
expand. providing computer literacy 10 
all students and leaching programs for 
all. Further growth is planned in the 
fieldi:, of media :-.tudies and the ans. 

The next decade will sec 1hc 
development of a new Onsnim. in step 
with the educational developmenh or 
our time. with a view to the future but 
firmly based upon 1he educational and 
humanistic values that have always 
informed it and given iL its unique 
character. 

For further information contact: 

Sam Beris 
Oranim, The School of Education of the 
Kibbutz Movement 
Ttvon 36006, ISRAEL 
Tel. 972 4 9838811; 9838743 
Fax. 972 4 9838738 
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NEWS from the Ministry 
of Education and Culture 

- Three additional colleges of 
education received permission 10 
inaugurate degree programs. which 
will bring to IO lhe number of Israeli 
teacher training institutions currently 
authorized 10 grant the B.Ed. degree. 

The Ministry is exploring 
possibilities for some of these 10 
colleges to receive authoriattion 10 
grant, in addition to the B.Ed .. a B.A. 
in liberal arts. 

- The Ministry intends to expand 
programs for certified teachers who 
want to work towards a B.Ed. degree. 

- The Hebrew University of Jerusalem, 
in cooperation with the Ministry, is 
sponsoring a new program for 
teacher educators holding Master's 
degrees who wish to study towards 
the Ph.D. ln autumn 1994, twenty 
such candidates entered this a 
program specifically devoted to 
issues in teacher training. 

CALL FOR PAPERS 

Directions in Teacher Edttcacion is a 
refereed academic journal in Hebrew 
(with absrracts in English) which 
reports the findings of research in 
education and reviews original and 
innovative contributions to the field of 
teacher education and in-service 
training. The journal is a collaborative 
effort of the heads of the schools or 
education of the Israeli universities. the 

heads of the state teacher education 
colleges. and Israel Minis1ry of 
Educa1ion, Culture and Sport. The 
edilOrs welcome contributions in 
Hebrew or English devoted to 
educational, philosophical. ideological, 
political and sociological perspectives 
bearing on teacher education. Special 
attention is given to issues of 
methodology. whether quan1i1ative or 
qualitative in teacher educarion 
research. The journal also publishes 
reports on professional forums. 
interviews wi1h leaders in teacher 
education, book reviews and abstracts. 
Submissions or inquiries, as well as 
requests for free copies of the journal. 
may be sent to: Rmh Yakir. Seminar 
Hakihbut~im. 149 Namir Road, 62507 
Tel A vii-. Israel. 

OF SPECIAL INTEREST 

0 As a fol low-up to the 1993 
International Conference. MOFET 
has sent a short questionnaire to all 
confereni.:e participants requesting 
in format i()n about research, plans 
for sabbaticals, etc . We have 
already received a number of 
responses and will be collating the 
material shorlly. All conference 
participants are urged to return the 
questionnaires to ensure inclusion 
in MOFET's mailing list. 

0 PLEASE NOTE: 

MOFET is pleased to announce 
the second In ternational 
Conference on Teacher Education 
schedu led for June 30 - July 4, 
1996 in Israel . Furthe r 
information will be forthcoming 
shortly. 

10 ________________ _ 

I;. 

• 



• 

W would very much appreciate your completing the auached que. tionnaire and 
returning iL to ur office via air mail or fa 

I TIT TIO (F LL ME) ________________ _ 

MAlLI G DDRE..,..,, ____________________ _ 
City 

tare/Country Po 'Lal Code a T I. 

H RGE 

RELATIO ame Title 

Full time _ _ __ Other, plea d crib 

Our college is intere ted in developing international relation with 
teacher training colleges io I rael in the following areas: 

Research _ _______________________ _ 

Faculty visits---,----------'--""""--'---'---------------

Sabbaticals _______________________ _ 

Student visits _____________________ _ 

International conference _________________ _ 

Grant proposals _____________________ _ 

Computer networking __________________ _ 

ubject / disciplines ___________________ _ 

Other _ ________________________ _ 

Please use a eparate page for any additional information, comment 
and sugge tion and Fax or mail your response to : MOFET Institute 

Thank you for your a istance. 



In Touch With MO FE T is a 

project of the Forum on 

International Relations of the 

MOFET Institute. 

It has been prepared by: 

Sam Beris, DanieJla Davin. Fradle 

Freidenreich, Barbara Gimgold. 

Ruth Yakir. 
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MOFET /11stirnte 

Ms. Malka E11k.er, Coordinator 

Fon1111 011 !111ernmio11al Relations 

P. 0. Box 48130 

Tel Aviv. !SRA.EL 6/.J81 

Fax. 972 3 6902449 
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March 16, 1995 

Dear Seymour and Annette: 

I am delighted to let you know that our forthcoming Board Meeting wil'I begin 
with a second education seminar for CIJE Board Members and invited 
guests. Our presenter will be Dr. Jonathan Sarna, Braun Professor of 
American Jewish History at Brandeis University. 

Dr. Sarna will interpret for us his ground-breaking historical study of the 
great American Jewish awakening that led to the founding of the core 
institutions of our community today. Against a backdrop of despair about 
the Jewish future, this revitalization transformed Jewish life. 

Dr. Sarna's fascinating retrieval of this seminal era of American Jewish 
history presents ideas that are powerful--indeed, inspirational--about the 
possibility of change and renewal in a 1ime of crisis, a time that in many 
ways resembles our own. 

The Seminar will take place on the evening of Wednesday. April 26. 
7:45 p.m., at New York UJA/Federation, 130 East 59th St .. New York. 

As April 26 is the evening of Yorn HaShoah, the evening program will begin 
with a Holocaust commemoration arranged by the composer Elizabeth 
Swados. 

The following day's Board Meeting will build on the strong response to the 
data on the background and professional training of teachers in Jewish 
schools previewed at the October meeting and presented at the GA by Dr. 
Adam Gamoran and Dr. Ellen Goldring. The Board Meeting of April 27, also 
at UJA/Federation. will begin promptly at 9:30 a.m.; refreshments will be 
served from 9:00 a.m. We will conclude at 3:00 p.m. 

P.O !lox945S.tCleve!and.Ohlo44101 • Phone (216) 391-1852 • fax:(2 I6)391-54-30 
/J WI £61/JSwer. New lbrll. NY f()()JMJ79 • Phone-(nRJ JJHJ60 • flu (i !P) JJi-9646 
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These data, incorporated in the CIJE Policy Brief, have been of considerable interest to Jewish 
communities around the country and have received a great deal of media attention. As you 
know, the CIJE Study of Educators juxtaposed t he severe lack of t raining of most teachers 
wit h an unexpected degree of commitment and stability, making a powerful case for communal 
investment in educat ors now in the field. 

How can our North American Jewish community meet the challenge of creating serious, 
comprehensive in-service training to improve the quality of teaching? 

Among the issues we will explore in our April meeting are: 

What can be leamed about the most effective in-service training for teachers from the field 
of general education? We will hear from an expert who has studied "success stories" of 
comprehensive professional development for teachers. 

How can professional growth for educational leaders support the revitalization of Jewish 
schools? We will hear a report on The CIJE- Harvard Leadership !Institute, the first in 
North America to join the expertise of Harvard University's Principals' Center with 
outst anding Jewish scholars and educators from a range of denominations and 
communities to focus on issues of educational leadership. 

As communities begin to formulate their action plans for improving their educating 
personnel, what are some of the local initiatives in which CIJE is involved, and what 
can be their national implications? We will learn about programs now being launched 
which provide a range of models that other communities and institutions could replicate. 

What kind of part nerships are possible--locally and nationally--to spearhead the 
professionalization of teachers currently in the field? New examples of such 
partnerships will be presented at the meeting. 

With the growing focus on in-service training, how will communities f ind the expertise they 
need to create comprehensive in-service initiatives? On April 27, we will explore the critical 
question of how t o build the national capacity for t raining in this effort to t ransform the quality 
of teaching in Jewish classrooms around the country. 

Finally, we will also have the opportunity to hear about an application of t he Goals Project to a 
specific institution--the establishment of a new community high school. 

We will soon be sending you advance material s as background for the meeting. In the 
meanwhile, please complete and return the enclosed reply form. 

With best wishes, 

MORTON L MA NDEL -- Chair 
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TEACHERS IN JEWISH SCHOOLS: A STUDY OF THREE COMMUNITIES 

The Jewish community of North America is facing a crisis of major proportions. 
Large numbers of Jews have lost interest in Jewish values, idea]s, and behavior ... The 
responsibility for developing Jewish identity and instilling a commitment to 
Judaism ... now rests with education. --- A Time to Ace 

How can Jewish education rise to meet this challenge? According to A Time to Act, 

the 1990 report of the Commission on Jewish Education in North America, a key building 

block in this effort is enhancing the personnel of Jewish education. The Commission 

established a structure for implementing its agenda through the Council for Initiatives in 

Jewish Education (CUE), and one of CUE's major goals has been to develop the profession 

of Jewish education. 

To devise a plan of action, it is crucial to start with clear knowledge of the current 

state of affairs. Consequently, CUE organized a study of teachers and their work conditions 

in three "Lead Communities" (Atlanta, Baltimore, and Milwaukee). The results of the study, 

which are presented in this paper, have led to a number of plans and programs for improving 

the personnel of Jewish schools in the three communities. Ultimately, these initiatives may 

serve as models for North American Jewry. 

1. The Problematic Profession of Jewish Education 

The need for professional teachers in Jewish education has been recognized since the 

very beginning of the modem American Jewish community. In a 1907 lecture on the 

problems of Jewish education, Solomon Schecter (1915, p. 110) explained, 



The first difficulty under which we labor is the great dearth of trained teachers .... The 
American teacher, with his knowledge of the English language and his familiarity 
with the best educational methods, will thus in the end prove to be the only fit person 
to instruct also in religion, but unfortunately he is not always sufficiently equipped 
with a knowledge of Hebew things in general and Hebrew language in particular to 
enable him to accomplish his duties in a satisfactory manner. 

Schecter recognized, first, the need for modem educational methods in the Jewish classroom, 

and simultaneously, the need for educators to be well versed in Jewish studies. In a similar 

vein, Emanuel Gamoran commented in his (1923, p.2) manual for teacher trainirng for the 

Reform movement, 

[f]he crux of the problem of Jewish education centers about the question of the 
Jewish teacher. ... It is therefore of the utmost importance that our teachers be 
adequately trained, thoroughly imbued with Jewish spirit, _possessed of Jewish 
knowledge and pedagogically qualified. 

For Gamoran, the essential components in the background of a Jewish educator were 

commitment to Judaism, knowledge of Judaica, and pedagogical training. Yet one or more 

of these were usually missing; thus, teachers lacked adequate training. Gamoran continued 

(p. 5), 

Training is absolutely essential for the development of adequate Jewish teachers. 
Very few people today would think of entrusting their legal affairs to anyone but a 
lawyer who had received special training entitling him to engage in his professional 
activities . Still less would people permit anyone who had not received a long and 
arduous course of aaining followed by a period of practice in medicine to minister to 
their physical ailments. Yet those who are entrusted with the responsibility of 
molding the character of the young -- of developing the Jews of tomorrow -- are too 
often people who present no other qualification for their task than that of availability. 

To what extent is this true today? One of the central questions of our study was to 

learn about the professional backgrounds of the teachers who work in our Jewish schools. 

How adequate is their training in the field of education? How extensive are their 

backgrounds in Judaica? Do they engage in activities that continually enhance their 



preparation for teaching? Knowledge of the specific areas of strength and weakness is 

essential for developing policies for change. 

If one expects professional preparation and growth for teachers, it seems appropriate 

to provide professional conditions for work. How adequate are the earnings and benefits for 

teachers in Jewish schools? How many hours do they work? Are teachers commonly 

employed in more than one school? What are the prospects for full-time work as a Jewish 

teacher? 

A third set of issues concerns Jewish education as a career. How were teachers 

recruited to Jewish education? How experienced are they? Do they view their work as a 

career? What are their future plans? Addressing these questions may provide guidance 

about the worth of investing in our current teaching force. 

2. Methods 

This study draws on two sources of data: a survey of teachers in Jewish schools, and 

a series of interviews with Jewish teachers, principals, and other educational leaders, in 

Atlanta, Baltimore, and Milwaukee. (Educational leaders were also surveyed; those results 

were reported by Gold ring, Gamoran, and Robinson, 1995 .) The surveys were administered 

in spring and fall of 1993 to all Judaica teachers at all Jewish day schools, supplementary 

schools, and pre-school programs in the three communities. General studies teachers in day 

schools were not included. Non-Jewish' pre-school teachers who teach Judaica were 

included. Lead Community project directors in each community coordinated the survey 

administration. Teachers completed the questionnaires and returned them at their schools. 

(Some teachers who did not receive a survey form at school were mailed a form and a self

add!ressed envelope, and returned their forms by mail.) An updated version of Lhe survey 



and the interview protocols is available from the CUE (Gamoran, Goldring, and Robinson, 

1995). 

Over 80% of the teachers in each community filled out and returned the 

questionnaire, for a total of 983 teachers out of 1192 who were surveyed. In general, we 

avoided sampling inferences (e.g . , Hests) because we are analyzing population figures, not 

samples. Respondents include 302 day school teachers, 392 supplementary school teachers, 

and 289 pre-school teachers. Teachers who work at more than one type of setting ·were 

categorized according to the setting (day school, supplementary school, or pre-school) at 

which they teach the most hours (or at the setting they listed first if hours were the same for 

two types of settings). Each teacher is counted only once. If teachers were counted in all 

the settings in which they teach, the results would look about the same, except that 

supplementary school teachers would look more like day school teachers, because 61 day 

school teachers also work in supplementary schools. 

The interviews were designed and carried out by Julie Tammivaara, Roberta 

Goodman, and Claire Rottenberg of the CUE staff. InteNiews were conducted with teachers 

in pre-schools, supplementary schools, and day schoolis, 2s well as educational directors and 

educators at central agencies and institutions of Jewish higher learning. In total, 125 

educators were interviewed, generally for one to two hours. All quotes in this report derive 

from those interviews. 

Missing responses were excluded from calculations of percentages. Generally, less 

than 5 % of responses were missing for any one item. An exception was the question about 

certification in Jewish education (see below). In two communities, many teachers left this 

blank, apparently because they were not sure what it meant. On the assumption that teachers 



who did not know what certification meant were not themselves certified, for this item only 

we calculated percentages based on the total who returned the survey forms, instead of the 

tot.al who responded to the question. 

3. Background and Training of Teachers in Jewish Schools 



Outline of MEF and Related CIJE Work, 1995 
Revised July 24, 1995 

Back~round : The original task of the our project was to undertake 
monitoring, evaluation, and feedback (MEF) in CIJE's Lead 
Communities. We carried out this work from August 1992 through 
December 1994, with a staff of three full-time field researchers 
working with the two part-time (3 days/month) project directors . 
With the reorganization of CIJE into four domains, one of which 
is Research and Evaluation, our assignment has shifted, and now 
consists of three major areas : Building a Research Capacity, 
Building an Evaluation Capacity, and Evaluating CIJE Initiatives. 
We now employ one full-time staff researcher along with the two 
project directors. 

This document provides an update of our 1995 Work Plan, based on 
the earlier revision of March 8, 1995 . The end of the document 
contains a list of products with notes on their current state of 
completion as of July 24, 1995 . 

I . Building a Research Capacity in North America 

A. Conducting high-quality research 

1. Writing the full integrated report on teachers in 
the lead communities 

2. Writing reports on educational leaders in the Lead 
Communities (in each Lead Community, and combined) 

3 . Possibly additional policy briefs -- to be decided 
-- possible topics : leaders, teacher/leader 
comparisons, early childhood 

4 . Research papers on teacher power, teacher 
in-service, and levers for change in extent of 
in-service 

II. Building an Evaluation Capacity in North America 

A. The CIJE Manual for the Study of Educators 

1. Produce via desk-top publishing a module for 
studying Jewish educators in a community 

a . Survey instrument 
b. I nterview protocol 
c. Instructions for both 
d . List of anchor items to be used in a national 
data base 
e . Codebook for entering and coding data using 
SPSS (commercially available statistical software) 



B. Dissemination of the module 

1. The preferred design also addresses the broader need 
for creating a capacity for evaluation in North 
American communities : A three- tiered seminar on 
evaluation 

2 . Prepare a proposal for an Evaluation Institute 
organized by CIJE 

3. If the Evaluation Institute is approved and a staff 
person is hired to coordinate it, work with the staff 
person to plan and develop curriculum 

III . Evaluating CIJE Initiatives 

A. Evaluation of Teacher-Educator Institute (Cummings 
project) 

1 . Prepare a proposal for evaluation of the Teacher
Educator Institute 

2. Implement the evaluation if the proposal is approved 

IV . Planning for the Future 

A. Informal education MEF staff will work on 
conceptualization for policy research on informal education 

1 . Consult with CIJE staff 

2. Consult with other experts on i nformal education 

B. Community consultations currently we are providing 
ongoing advice to Atlanta and Cleveland 

C. Possible seminar on CIJE: What have we learned 
from three years of MEF? 

about mobilizing communities 
about creating and working as a change agent 
about conducting MEF in communities 

The purpose of the seminar would be to take a step back 
and assess where we have been and what we have learned 
over the last three years . It is intended for staff and 
close advisors. One product of the seminar would be a 
summary document about what we have learned, for our 
internal use and for orienting new advisory committee 
members. A research paper might also result from the 
seminar, but we are not sure about that. 
Running this seminar would take a substantial investment 
of planning time from MEF staff 



V. Products 

A. Research capacity 

1. Research paper: "Teachers in Jewish Schools" (analysis of 
survey data from three communities) : IN PROGRESS, DRAFT 
EXPECTED AUGUST 31 

2 . Policy Brief TO BE DECIDED 

3 . Reports on the characteristics of educational leaders 

a. 3-city report: DRAFT COMPLETED, COMMENTS RECEIVED, 
REVISION IN PROGRESS , FINAL VERSION EXPECTED AUGUST 15 

b. one for each community: DRAFT OF FIRST COMMUNITY 
EXPECTED AUGUST 15 

4. Research papers 

a . Levers for increasing professional growth 
activities : DRAFT COMPLETED AND PRESENTED AT RESEARCH 
CONFERENCE, COMMENTS RECEIVED, REVISION IN PROGRESS, 
FINAL VERSION EXPECTED OCTOBER 31 

b. Teacher power : IN PROGRESS, DRAFT EXPECTED AUGUST 31 

c. Quality of inservice experiences: IN PROGRESS, DRAFT 
EXPECTED SEPTEMBER 30 

B. Evaluation Capacity 

1 . Module for Studying Educators in a Jewish Community : 
COMPLETED 

2. Proposal for Evaluation Institute: COMPLETED 

C. Evaluation of CIJE Initiatives 

1. Proposal for evaluation of Teacher-Educator Institute: 
COMPLETED 

2 . (Assuming proposal is approved) Memo on aims and 
selection procedures in Teacher-Educator Insitute : AUGUST 

3. (Assuming proposal is approved) Interview protocol for 
participants in Teacher- Educator Institute (and other 
community members): AUGUST 

4. (Assuming proposal is approved) Report on the current 
state of professional growth opportunities for teachers in 
selected communities : SEPTEMBER - DECEMBER 



I 
To:,: G:IJE Staff and Advisors 

From: MEF 

Re: DRAFT oflndividual City Educational Leaders Report for Atlanta 

Date: August 21, 1995 

Please find enclosed a DRAFT copy of the individual city report on Atlanta's educational leaders 

It would be greatly appreciated if you we could receive your response to this report with.in two 

weeks. As all three communities expect to receive their separate reports by October 1st, we need 

to move quickly. Thank you. 



DRAFT -- CONFIDENTIAL-- NOT FOR QUOTATION OR CITATION 

Council for Initiatives in Jewish Education 
Monitoring, Evaluation, and Feedback Project 

EDUCATIONAL LEADERS IN JEWISH SCHOOLS: 

A STUDY OF THREE COMMUNlTIES 

A Report Prepared for the Atlanta Jewish Community 

Ellen B. Goldring 
Adam Gamoran 
Bill Robinson 

August, 1995 



INTRODUCTION: WHAT IS THE ROLE OF THE EDUCATI01 AL LEADER? 

School principals have an extraordinary opportunity to impro e schools. A precondition for 
realizing this potential is for principals to put on the oxygen mask--to become learners. In 
doing so they telegraph a vital message: Principals can become learners and thereby leaders 
in their schools. Effo::ti e leaders know themselves knov how they learn know how they 
affect others, and know they can 't do it alone. 

Roland Barth (founder of the Harnrd Principal's Center) 

Leadership in today's schools is complex and challenging encompassing numerous roles. 

Educational leaders super,ise and evaluate teachers, implement curriculum and instructional strategies, and 

monitor student development and achie\'ement. They create Lhe conditions whereby those working in their 

schools may accomplish goals with a strong sense of personal efficac_ . They motivate, coordinate, and 

legitimize the work of their teachers and other staff. Leaders also serve as the link between the school and 

the community including parents, lay leaders. rabbis, and other educators. 

This report presents information about 

the educational leaders in day schools, 

supplementary schools, and pre-schools in 

Atlanta. In addition, the report also presents a 

composite portrait of the educational leaders in 

the three Lead Communities of the CIJE: Atlanta, 

Baltimore, and Milwaukee. Although the survey 

sample is broadly inclusive and highly 

representative of educational leaders in Atlanta. as 

, ell as the other two communities. the numbers 

are small. particularly when respondents are 

HOW WAS THE STUDY CARRIED OlJT1 
The data .in this report are derived from a survey. 

of educational leaders, conducted in Atlant.a, _Baltimore, .. 
and Milwaukee, the three Lead CotIJl!1unities of the CIJE.~ 
During the Fall and Spring of 1993, the SUIVey was 
administered to all wrocto.rs of day- schoolsa.. =-
supplementary schools. and pre-schools,' as well as otlwx 
supervisors and administratOf's in these schook below the 
rank of director: such as vice-princ~als;. direcfors of 
Judaic studies, and department heads. A total of I 00 
surveys were administered. .llld 7J persons responded. 
(In Adant.a, the response rate was 64%.) ~ 

The report also includes data~ in-depth 
interviews with 58 educational di:rcctors from the three 
communities. The interviews about educators' 
backgroUDds, training, work conditions.,, and professional 
opportunities were designed and condncted. by Roberta 
Louis Goodman, Claire Rottenberg, and Julie 
Tammivaara. All quotations in this report come from 
those interviews. 

divided by setting (day school. supplementary school. and pre-school). Thus , whenever information is 

presented by setting, the data from all three communities are combined. 
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ln general ,there are no important differences between Atlanta and the composite portrait of the three 

communities. Any particular differences are pointed out in the text othervvise, the Atlanta community can 

refer to the composite of the three communities as an accurate description of its owa educational leaders. As 

all data divided by setting are reported only for the three communities as a group. policy decisions for each 

setting can be informed by the composite portrait of the educational leaders from the three communities. 

Statements referring specifically to Atlanta's educational leaders are in italics. 

The purpose of this report is to stimulate discussion and planning for the professional growth and 

development of educational leaders in Jewish schools . The report considers four main questions. 

(I) What are the training experiences and professional growth opportuojties for educational leaders? 

This section describes tile training and professional growth experiences of the educational leaders. 

1l1e data presented ident ify components needed to develop comprehensive pre-service and in-service 

programs. 

(2) What are the professional experiences and commitment of the educational leaders? 

This second section describes the career paths of educational leaders in Jewish education. A clearer 

understanding of the car,eers of educational leaders further illuminates the types of professional 

development experiences they may need in light of past professional endeavors and future career 

goals, as well as the resources they can bring to communal professional growth activities. 

(3) What are the work conditions and sentiments of the educational leaders? 

The third section of this report explicates the work conditions of educational leaders in terms of the 

full-time nature of employment, salaries, and benefits. If we are to build a professional cadre of 

educational leaders in Jewish schools. and en force nigh standards for both pre-service and in-service 

preparation, it is crucial to examine remuneration issues. 



( 4) What is the nature of interaction between educational leaders and rabbis, teachers, colleagues, parents, 

and lay leaders? 

3 

The last section of this report highlights the relationships between the educaliooal leaders and olhers 

who play importan l roles in Jewish education. The extent to which educational leaders feel 

supported by and linked to community resources has implications for the types o f professional 

development activities lhal communities can impkmenl and sustain. 

ABOUT TifE EDUCATIONAL LEADERS OF THE TIIRE.E COMMllNITIES 

INATIANTA 
Of the respondents in Atlanta, 

80% are women. Ninety-six percent are 
married, and their median age is 40. 
The respondents are predominantly 
American-born (96%), with_ the 
remaindel- being born in Israel. 

The respondents identify with 
a variety of religious denominations. 
Twenty-eight percent are C()QSC1jVative. 
The rest identify them.selves equally 
(24% each) as Orthodox. Tradi1ional. 
and Reform. All of the-respondents 
belong to a syna.gogue. 

Most of the educational leaders 
(88%) are principals or di:twtors of their 
schools. The remaining 12% hold 
administrative or supervisory positions 
below the top leadership position in 
rbeir school. 

IN 1llE THREE COMMUNITJES 
Two-thirds of-theedw:ational leaders surveyed are women, 

inclluding all !he pr1>-schooldirectors;6l%ofsupplementaxy school 
leaders, and 52% of.day dool admi:nistratars - Ninety-five perc.en.t:. 
of the educational leaders are married, and their~ age ~'44-; 
The educational .leaders arepredominantlyAmerican~bocn (88%). 
Only7% were b0111 in l~I; and 5% in otherooontries. · -· 

The educational~ identify with a.varietyof religious 
denominations. Thirty-three percent are ~ and-12% call 
themselves traditional. Twenty~igb.t pe1ceot identifrwith the 
Consetvativemovement, 26%see ttieuiselves as Reform. and the 
remaining I% is Reconstroctionist Almost all (97%)belong to a 
synagogue .• ~ -~ .._+'-_;. .. ~~~:i:'"!;"'.~ .,-;, · -

Most of the educational leaders (77%) who responded 10 
the SUIVeY axe principals or directors of their schools. The -
remaining 23% hold administrative-or supervisory positions below 
the top leadership positions in their school. Tbirty•six percent of the 
educational leaders work in day schools, 43% iin supplementary 
schools, and 21 % in pre-schools. Of the pre-school leadets, 20% 
reported working in a JCC. 
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PROFESSIONAL PREPARATfO 

Leadership poses new and different challenges for educators. To fulfill these challenges educational 

leaders require knowledge, skill and understanding, as \ ell as opportunities for ongoing reflection and 

conceptualization, in areas such as planning, budgeting, decision-making, supervision. communication 

change, and understanding the larger organizational and social context in which education takes place. In 

addition, as leaders of Jewish schools, they must be able to articulate goals for education rooted in Je, rish 

content and nurture a compelling Jewish vision to steer their schools. Educational leaders in Jewish schools 

require training in three areas: education, Je,,ish studies, and administration. 

How well prepared are the educational leaders of the three communities to meet the challenges of 

leadership? Do they ha e college or graduate degrees, or certification in the three areas of leadership 

training? What kinds of professional development activities do the educational leaders currently undertake? 

How much professional support do they receive from local universities, national organizations, and central 

agencies? 

Collegiate Background and Training 

According to the highest standards, educational leaders in Jewish schools should have credentials in 

three areas: education, Jewish studies, and administration. Leaders must have strong subject matter 

knowledge in a content area. In the case of Jewish education, content areas include Hebrew. Jev.rish history, 

Jewish literature, or related fields . In addition. all leaders should have strong backgrounds in pedagogy and 

education. including a teaching license. Third. educational leaders should have training in administration 

and supervision. Thus, one definition of professional training for educational leadership positions includes 

preparallon in three distinct areas: I )general education and pedagogy. 2) Judaic subject matter, and 3) 

educational administration. 
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This is the model followed in public schools. For example, in the State of Georgia educational 

leaders must be professionally certified to serve as educational leaders. Professional certificates arc obtained 

by meeting three initial requirements: a Masters degree in Administration and Supervision, three years 

acceptable experience (i.e., teaching), and a teaching certificate in a specific content area. These 

requirements are valid for up to fi e years. Other states require a masters degree in a content area and then 

additional graduate coursework in administration and supervision. This is also the model followed by the 

Je,,ish Theological Seminary and Hebrew Union College-NY both of which offer principal certification 

programs. 

Training in General Education. Table 2 shows that 58% of Atlanta's educational leaders hold 

university degrees in education. Eighty percent have previous experience in general education. 

1n the three communities, almost two-thirds of the leaders (65%) hold university degrees in 

education, and another 3% hold degrees in education from a teacher's institute. Overall, 61 % of all leaders 

have previous experience in general education settings. 

Pre-school educational leaders in 

the three communities are less like! to 

have college degrees in education than 

leaders in other settings. Pre-school 

educational leaders are also more like! 

to have training from teachers' institutes 

(mainly one- or two-year programs in 

lsrael or the U.S.) than are educational 

leaders m other senings. 

Table 2. 

SETTING 

Day chool 

upplemeotary 

Pre- cbool 

TOTAL 

Atla111a 

General Education Backgrounds of the 
Educational Leaders 

Degree in General Education 
From From Teacher's Worked in 

Univer ity institute General Educ. 

67% 64% 

69% 55% 

56% 12% 69% 

65% 3% 61% 

5 % 80% 
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Training in Je\\~Sh Studies. Among Atlanta's educarional leaders only 17% are trained in Jewish 

swdies ([able 3). We define formal training in Jewish stu,dies as either holding a degree in a Jewish 

subject matter f rom a college. graduate school. or rabbinic seminary. or having certification in Jewish 

education. Sixteen percent of the educational leaders of Atlanta are certified in Jewish education. and 

12% hold degrees in a Jewish content area. Since some leaders have both certification and a degree, only 

J 7% are considered to be formally trained in Jewish studies. 

Among the educational leaders of all three communities, only 37% percent are certified in Jewish 

education, and 36% hold degrees in a Jewish content area. In total, only about half of the educational leaders 

(49%) are fonnally trained in Jewish studies, either certified in Jewish education and/or holding a degrees in 

Jewish studies. 

In Lhe three 

communities, supplementary 

and day school leaders are the 

most likely to hold certification 

and/or degrees in Jewish 

education. Forty-three percent 

of day and 48% of 

supplementary school leaders 

arc certified m Jewish 

education, and similar numbers 

Table 3. Collegiate and Professional Jewish Studies Backgrounds 
of the Educat:Jooal Leaders 

Certificatioo in Degree in Trained in 
SETTTNG Jewish Education Jewish Studies Jewis.b Studies• 

Day School 43% 48% 52% 

Supplementary 44% 41% 66% 

Pre-school 12% 12% 

TOTAL 37¾ 36¾ -'9¾ 

.-l1/an1a 16% 12% /7% 

• some lea<lers htwe both certification in Je,~ish education and a degree in Jewish 
studies. 

hold degrees i.n Jewish studies. No pre-school educational leaders hold degrees in Jewish s tudies, and only 

12% are certified in Jewish education. 
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Training in Educational Administration. Leaders in Lhe three communities, including Atlanta, have 

very little fonnal preparation in the area of educational administration (Table 4). We define formal 

preparation in administration as either being certified in school administration or holding a degree with a 

major to administration or supervision. These preparation programs cover such topics as decision-making, 

organizational theory, planning, and finance. We have not counted a Masters in Jewish Education as fonnal 

preparation in administration, although we consider these Jewish education degrees as training in Jewish 

studies and in education. Advanced degrees in Jewish education often include a number of courses in school 

administration and supervis ion, and some even have an internship program, but the emphases and intensity 

are not equivalent to a complete degree ,-vith a major in administration or supervision. 

Table 4. Collegiate ruid Professional Educational 
Admini~trarion Backgrounds of the Leaders 

Certification in Degree in Trained in 
SETTING Administration Administration Educational 

Administration* 

Day School 36% 19% 41% 

SupplcmeDtary 19% 9% 19% 

Pre-school 19% 19% 

TOTAL 25¼ 11% 27% 

,--l1/a11ta To tal 16% 16% 

• Some leaders have both a ccrtifieo.tion and a degree in administr:itioo. 

As presented in Table 4. 

only 16% ojA1lanta1s educational 

leader are ceriijied or licensed as 

school administrators. and none 

hold a degree in administration. 

Among the educational leaders of 

the three communities, only 25% of 

are certified or licensed as school 

administrators , and only 11 % hold 

degrees in administration. 

In the three communities, day sch.ool educational leaders are the most likely to have formal 

preparation in educational administration. Forty-one percent of day school leaders, compared to only l 9% of 

supplementary and pre-school educational leaders arc trained in educational adminisrration. In total, 27¾ 

arc tramed in educational administration. Of the rest, 35% received some graduate creclits m administration 

without receiving a degree or certification, but we do not know how intens ive their studies were. 



Training for Educational Leadership Positions 

To fully explore the background of educational leaders it is important to consider simultaneously 

training in general education Je\'tish studies, and educational administration. 

Among the educational 

leaders of Atlanta, only 8% have 

fo rmal training in both education and 

Jewish swdies (Figure I a) . Sixty-

seven percent are trained in education 

only, with % trained only in Jewish 

studies. even teen percent of the 

educational leaders of Atlanta are not 

trained; they do not have degrees in 

general education or Jewish studies. 

ATLANl'A'S EDUCATIONAL LF.ADERS 

m.AJM!D(NGl!NEllAL 
RDOCA110N ONLY 

67% 

'IRAINIDINJEW]SH 
STIJDlES ONLY 

81' 

figure la: Extent of Professional Training in 
General Education and Jewish Studies 

In the three communities, only 

35% of the educational leaders have 

8 

fonnal training in both education and 

Jewish studies (Figure lb). Another 41 % 

Fi.gure lb: Extent of Professional Training in 
General F.ducation and Jewish Studies 

are trained in education only, with 14% 

trained only in Jewish studies. Eleven 

percent of the educational leaders are not 

trained; they lack both collegiate or 

professional degrees in education and 

Jewish studies. 
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lo the three communities, 48% of supplememary school leaders are trained in both education and 

Je\\ish studies as compared to 33% of the leaders in day school settings (Table 5). More extensive formal 

training among supplementary leaders is most likely due lo programs in Jewish education offered by some of 

the mst1tutions of higher learning affiliated ,dth denominational movements. 

The pre-school educational leaders in the three conununities have the least amount of training in 

education and Jewish content . A total of 25% of pre-school educational leaders have neither professional or 

collegiate degrees in education or Jewish studies. Even in day schools, w here we may expect high levels of 

formal preparation, only one-third of the educational leaders are trained in both education and Jewish 

studies. 

Table 5. Extent or Professional Training of Educational Leaders in General Education and Jewish Studies 

SETTING 

Day School 

Supplcmen1ary School 

Pre-school 

TOTAL 

At/011/a Total 

Tramed in General 
Education Only 

41% 

29% 

62% 

.n ¾ 

67% 

Note: Rows may not sum to I 00¾ due to rounding. 

Trained in 
Both 

33% 

48% 

12% 

35% 

8% 

Trained in Jewish 
Studies Only 

19% 

16% 

14% 

8% 

Trained in 
Neith.:r 

7% 

6% 

25% 

11% 

17% 

As explained earlier, training in educational administration is an important complement to formal 

preparation in education and content areas. Only 8% of the educational leaders in Atlanta are very well 

trained, that is, they hold professional or university degrees in education, Jewish studies, and educational 

adm1mstrarion. 



Among the educational leaders in the three communities, 16% are very well trained, holding 

professional or university degrees in education, Jewish studies, and administration. An additional I 0% are 

trained in educational 

admimstration and either 

Jewish studies or education, 

but not all three. Thus, 

looking al the three 

components of leadership 

preparation, a total of 84% are 

missing one or more parts of 

their formal preparation for 

leadership positions. 

Trained In General 
Education Only 41o/o 

Trained In 
Both 35% 

Legend 

Trained In Admlnlatratlon 

Not T rained In Admlnlatratlon 

Trained In 
Trained In Jewlah Neither 11% 
Studies Only 14% 

Figure 2: Extent of Professional Training in General 
Education, Jewish Studies, and Admini.strotion 

A qualification to these findings is that they emphasize formal schooling and credentials. Jewish 

content and leadership skills are not only learned in formal settings. Nonetheless, the complexities of 

educational leadership in contemporary Jewish settings demand high standards which must include formal 

preparation in pedagogy, Jewish content areas, and administration. 

Professional Gro\\.th 

What sort of professional growth activities do the educat ional leaders undertake? Given the 

shortage of formal training in Jewish studies and educational administration, we might expect substantial 

efforts in this area. 
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In public education, where standards of certification are already required to enter the field of 

educational leadership, many states also require educational leaders to participate in continuous professional 

development. For example, in the State of Georgia, the leader must upgrade the initial certification within 



five years by obtaining an Education Specialist credential in Administration and Supervision (which is 

equivalent to doctoral study without the dissertation). Leaders entering their positions with doctorate 

degrees already in hand must still upgrade their credentials within five years by pursing an additional 30 

quarter hours of graduate credit in the field of administration and supen,ision. [n addition, other 

mechanisms are in place for 

certified educational leaders to 

upgrade their state certification 

such as participating in Self 

Development Units To remain 

certified educational leaders must 

participate in IO Self Development 

Units (SDU) over a five-year period 

if they are not pursuing additional 

graduate level coursework. One 

DAY SCHOOL SUPPLEMENT.ARY PRE-SCHOOL ATLANTA 
SETTING 

Figure 3: Average (Mean) Number of Wori<shops 
Attended Over a Two Year Period 
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SDU is equivalent to 10 hours of workshops, so that administrators in Georgia must attend about 100 hours 

of workshops over a five-year period to remain certified. 

The survey results show little sign of extensive professional development among the educational 

leaders in the three communities, including Atlanta. The educational leaders of Atlanta reported attending, 

on average. -I. 0 workshops over a two year period {Figure 3). if a workshop lasts 3 hours on average this 

comes to approximately 30 hours of workshops over 5 years, less than one-third of the Georgia public 

school standard. 

The educational leaders in all three communities reported attending few in-service workshops· on 

average, they attended 5. I over a t\i o year period. As shown in Figure 3 supplementary and pre-school 

leaders attended more workshops than did the day school leaders. 
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Besides workshops, the survey results indicate that some educational leaders participate in other 

forms of professional development Among Atlanta's educational leaders. 2.J% said they attended a class 

in Judaica or Hebrew at a university. synagogue, or community center during the past year. Sixty-four 

percent reported participating in some type of informal study. such as a swdy group or reading on their 

own. About one-third of the respondents in all three communities attended a class in Judaica or Hebrew, and 

three-quarters participate in some type of infonna1 study. 

Other opportunities for professional growth include participation in national conferences and 

organizations. Some educational directors belong to national organizations and attend their annual meetings , 

such as Jewish Educators Assembly (Conservative), Torah U'Mesorah (Orthodox) and National Association 

of Temple Educators (Reform). Other educational leaders are members of general education professional 

organizations such as Association for Supervision and Curriculwn Development (ASCD) and The National 

Association for Education of Young Children (NAEYC). These national professional organizations provide 

the leaders with avenues of staying abreast of changes in the field of education through journals, newsletters 

and curricula. 

An additional type of professional growth is achieved through informal and formal networking with 

other educational leaders in the same community. Some leaders participate in their local principal's 

organization as a mechanism to share ideas, network, learn about resources, and brainstorm. As one 

supplementary school director commented about the Synagogue Educational Directors Council 

" .. there's a study period and a professional section to the meeting where we'll sit and discuss ideas. 
We wind up sharing ideas that have proven successful to ourselves in our particular schools. And 
so we learn a lot from each other." 

However, even with these organizations, some educational leaders reported infrequent help and 

support from their colleagues within their communities (Table 6). Pre-school leaders report the lowest level 

of collegial support; only 14% indicate recei\'ing frequent support and 43% seldom or never receive support 

from their colleagues. 
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Table 6. Ex1ent of Support Recdved by Educational Leaders From: 

Frequently Occasionally Seldom Never 

Colleagues in the Community 24% 54% 16% 5% 

Local Universities 8% 19% 29% 44% 

Central Agency Staff 25% 36% 21% 18% 

N auoual Movements 5% 39% 23% 33% 

Note· Rows may not sum lo I 00% due to rounding. 

Other resources for professional growth include local universities, central agencies, and the national 

movemenls. Atlanta's leaders reported receiving similar levels of support from these sources. as found 

among the leaders of the three communities considered as a group. About 70% to 75% of educational 

leaders in the three communities seldom or never receive support fioma local university. Similarly, across 

all settings, half or more of the educational leaders seldom or never receive support from their national 

movements. In total, only 5% receive support frequently. In contrast, most (61 %) of educational leaders in 

the three communities receive frequent or occasional support from cenlral agency personnel, though this 

probably includes support for their teachers. Supplementary school educational leaders receive the most 

support and day school leaders the least. 

Although they attend few in-service workshops, many respondents generally think their 

opportunities for professional growth are adequate. Among Atlanta's educational leaders. over two-thirds 

(67%) said that opportunities for their professional growth are adequate or very adequate. Similarly, 

among all the leaders in the three communities, 68% found their professional growth opportunities lo be 

somewhat or very adequale, including 74% of day school administrators, 59% of supplemenlary school 

leaders. and 75% of pre-school directors. Yet. some educational leaders are not as satisfied with their 

professional gro,vt.h opponunities. They specifteally expressed a desire for an evaluation process that would 
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help them grow as professionals and provide them with constrnctive feedback. For example, two pre-school 

education directors each stated that they would like a peer, someone in the field who would comment on 

their work. [n describing this person and elaborating on their role, one director said, "They would be in 

many ways superiors to myself who have been in the field, who understand totally what our goals are and 

who can help us grow." Another educational director stated similar desires : "I'd like to be able to tell people 

what r consider are strengths and weaknesses. l'd like to hear from them whether I'm growing in the areas 

that I consider myself weak in. And I'd like to hear what areas they consider that there should be growth." 

Implications 

Most of Atlanta's leaders have adequate preparation in general education, but very few are 

prepared in Jewish studies or administration. Only 8% have training in all three areas of leadership 

preparation. Moreover. they participate in very few in-service workshops, averaging only two per year. 

While most participate in informal studies of Judaica. this is no substitute for ongoing, intensive, 

systematic professional growth activities. 

The educational leaders in the three communities, viewed as a group, also have solid backgrounds in 

education, but few are well trained overall. About half of the educational leaders have an inadequate 

background in Jewish studies. Most of the educational leaders lack preparation in the area of educational 

administration. Supplementary school educational leaders are better prepared than their counterparts in 

other settings, while pre-school educational directors have the greatest need for further training. The pre

school educational leaders are notabl_ weak in the area of Jewish studies. 

Given the shortages of formal training in Jev,ish studies and administration one would expect the 

educational leaders to be participating in substantial amounts of in-service activities. Moreover in-service 

opportunities should not be viewed only as a compensatory mechanism. Continuing professional growth is 

an essential component of leadership. One\ ould expect that high standards of professional growth would 



ex.isl for the educational leaders across all three settings. However, the survey results show little sign of 

systematic professional development among the educational leaders in the three communities. 
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Most of the educational leaders report that opportunities for professional development are adequate. 

Yet, they do not participate very frequently in activities in local universities, national organizations, and 

other programs offered both in and outside of their communities. 

Among some educational leaders, there is a desire to benefit from senior colleagues and to develop a 

shared professional commWlity that could provide a framework for continued renewal and feedback. One 

way of developing a professiona.1 sense of cornmWlity is for in-service education and professional 

development activities to take place across settings and across communities. Presented with intensive, 

powerful learning opportunities, the educational leaders respond with great enthusiasm and commitment. 

For instance, upon returning to their communities, many of the participants in CIJE's Principals' Leadership 

Seminar at Harvard (which brought together educational leaders from different settings and communities) 

formed collegial support groups and began to share what they learned ·with their colleagues who did not 

'!tteod the Center. 

The challenge is two-fold: ( l ) to provide opportunities for aU educational leaders to learn from those 

who have the appropriate training and experience for leading Jewish schools, and (2) to provide vital support 

lo enable the educational leaders to take advantage of these opportunities. 
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CAREERS IN JEWISH EDUCATION 

In considering how to enhance the opportunities for professional growth among the current 

educational leaders in a community, how to recruit well-trained educational leaders to your community, and 

how to retain qualified leaders, it is important to examine the career paths of educational leaders. Why did 

they first enter Jewish education? What types of experience do they bring to their leadership positions? 

How long have they been in Jewish education, in their community, and at their current setting? Finally, how 

committed are they to having a continuous career in Jewish education? Understanding the reasons that led 

the educational leaders into the field of education and exploring their priC>r work experiences are crucial for 

assessing the types of professional development activities that will assist them in their leadership roles. 

Entering Jewish Education 

Educational leaders in the three communities, including Atlanta, enter the field of Jewish education 

for a variety of reasons, mostly related to teaching. Most do not enter the field of education with a plan to 

pursue leadership and administrative positions. Those factors which are intrinsic to the practice of Jewish 

education (e.g., working with children, teaching about Judaism) are more important than extrinsic factors 

(e.g., salary, career advancement) to the educational leaders in Atlanta and the other two communities. As 

Figure 4 indicates, working with children (83%), teaching about Judaism (75%), and serving the Jewish 

community (62%), were rated as very important motivating factors by the highest percentage of educational 

leaders. As one educational director commented, "I have a commitment. J entered Jewish education because 

I felt that I wanted to develop fthe children'sl souls. My number one priority is to develop their love for who 

they arc Jewishly." Another educational leader explained that he was attracted to 

"the idea of working, seeing children develop and grow. It's something special to be at a wedding of 
a child that you entered into kindergarten. It does have a special meaning to know you've played a 
role or to have students come to you years later. share with you that they remember your class, the 
role you played m their lives." 
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Figure 4: Reasons Educational Leaders Enter Jewish Education 

WORKING Win. CHILDREN 

TEACHING ABOUT JUDAISM 

SERVING THE JEWISH COMMUNITY 

LEARNING MORE ABOUT JUDAISM 

WORKING WITH TEACHERS 

FULL-TIME EMPLOYMENT 

STATUS OF PROFESSIO 

Oo/o 20o/o 400/o 60% 80% 100o/o 

Those factors which are extrinsic to the actual process of teaching but nevertheless have strong 

intrinsic value such as v orking with teachers (43%} and learning more about Judaism (49%}, were 

considered by almost half of the educational leaders as very important motivating factors for entering Jewish 

education. 

In contrast, extrinsic factors, ·ere rarely considered as important. Only 25% of the educational 

leaders said the full-time nature of the profession was a very important reason for entering the field . 

Similarly opportunities for career advancement was rated as very important by 18%, the status of the 

profession by only 9%. and the level of income was considered by only 7% of the educational leaders as a 

very important motivating factor for entering Je, ish education. 
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Types of Educational Experience 

As Table 7 illustrat,es. Atlanta's educational leaders show considerable diversity of experience in 

their educational careers. All the respondents from Atlanta have had previous experience in formal or 

informal education before assuming their current positions, and there is considerable movement between 

settmgs. Eighty percent of them have worked in general education. Eighty-four percent have taught in a 

Jewish day. supplementary. and/or pre-school. and 36% have worked in a Jewish camp or youth group. 

The large majority of Atlanta's educationai leaders (80%)' have had experience as teachers or 

administrators in a school setting (i.e .. day, supplementary. or pre-school) other than the one in which 

they are currently employed. 

As a group, the educational leaders in the three communities reported similar d.ive.rsity of experience. 

Eighty-seven percent have taught in a Jewish school, and more than half (52%) have worked in a Jewish 

camp or youth group. Most (83%) have had experience in a school setting other than their current one. 

Table 2. Diversity of Experience of Educational Leaders 

PRIOR CURRENT SETTING 
EXPERIENCE Day Schoo~ Supplementary Pre-School TOTAL A1/anta 

General Education 64% 55% 69% 61% 80% 

Day School T eacber 68% 30% 12% 40% 36% 

Suppl. School Teacher 61% 79% 31% 62% 56% 

Pre-School 'reacher 4% 12% 81% 23% 24% 

Camps 54% 39% 3 1% 43% 36% 

Adull E(lucation 43% 52% 12% 40¾ 32% 

Youth Groups 25% 45% 12% 31% 8% 

JCC 14% 27% 12% 19% 12% 
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There are important differences among educational leaders from Lhe different settings. Compared to 

their colleagues currently working in day and supplementary settings. pre-school educational leaders in the 

three communities have relatively separate career paths. Among pre-school leaders, 44% have had 

experience as teachers or administrators only in a pre-school setting during their career in Jev,ish education, 

while this can be said of only 11 % of day school leaders and 9% of supplementary school leaders. Moreover, 

while 6 1 % of day school educational leaders in the three commun.itics have taught in a supplementary setting 

and 30% of supplementary school educational leaders have taught in a day school, only 4% and 12¾ 

(respectively) have taught in pre-schools. Day and supplementary school leaders also are more likely than 

their colleagues currently working in a pre-school to have worked in Jewish camps, youth groups, adult 

education, or a JCC. 

Length of Experience in Jewish Education 

in addition to the diversity of their careers. most of Atlanta's educational leaders have worked in 

the field of Jewish education for a considerable length of time. As Table 8 indicates, 72% of the 

educarional leaders in Atlanta have been working in Jewish education for more than 10 years. Twenty 

percent have been employed in Jewish education for over 20 years, while only 8% have 5 years or less 

experi,ence. 

Among the educational leaders in the three communities, day school educational leaders show the 

greatest seniority with 89% having worked in Jewis!h education for over IO years. While comparatively 

lower. still 73% of supplementary school educational leaders and 69% of pre-school leaders in the three 

communities have worked in Jewish education for over l O years. Thus, for example, one educational 

director began his career m Jewish education by tutoring Hebrew at the age of 14. From tutoring, he moved 

on to teaching ma congregational school while in college. A rabbi suggested that he pursue a seminary 

degree. which he did. Upon graduation he spent 14 years as educational director of various supplementary 



schools. Now he directs a day scllool. 

While 1hey have considerable 1enure in rhe 

fieid of Jewish education. the educational leaders 

of Atlanta are comparatively new to their current 

community. Forty-four percent of Atlanta'.r 

educational Leaders have worked in Atlanta for 

over l O years, while 32% have worked in there for 

5 years or less. 

As a group, the educatio111al leaders in the 

three communities show a similar lack of tenure in 

their current community. Pre-school educational 

leaders in the three communities show the most 

communal stability, with only 6% having worked in 

the community for 5 years or less. Fifty-six percent 

of pre-school leaders have worked only in the 

community in which they are currently employed. ln 

contrast, 36% of day school educational leaders and 

27% of supplementary school leaders have worked 

only in their current community. Overall, most 

educational leaders have moved from (at least) one 

city to another during their career. 

After moving to Atlanta, almost half ( ./-1%) 

Table 8. Stability and Continuity 
of Teachers 

TOTAL YEARS OF EXPERIENCE 
fN JEWISH EDUCATION 

I year or less 

2 to 5 years 

6 to 10 years 

I I to 20 years 

More than 20 years 

9% 

13% 

48% 

30% 

TOT AL YEARS OF EXPERJENCE 
IN THEIR CURRENT COMMUNITY 

I year or Jess 

2 to S years 

6 to 10 years 

11 to 20 yea.rs 

More than 20 yea.rs 

1% 

29% 

25% 

31% 

14% 

TOT AL YEARS OF EXPERIENCE 
IN THEIR PRESENT SETTING 

I year or less 

2 to 5 years 

6 to 10 years 

I I to 20 years 

More than 20 years 

5% 

47% 

16% 

25% 

7% 

Atlanta 

8% 

JO% 

52% 

20% 

Atlanta 

32% 

14% 

36% 

8% 

Atlanta 
8% 

52% 

12% 

24% 

.J% 
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of its ed11ca11onal leaders have remained 1n the same setting. Nevertheless. due in part to moves from one 

community to another. most of them (60%) have only worked in /heir current setrmgfor 5 years or Less. 
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Twenty-eight percent have worked for over IO years and only./% of Atlanta's educational leaders have 

worked for over 20 years in their current setting. 

Among the educational leaders in the three communities, only within the supplementary setting has 

the ma.Jonty of educational leaders (66%) worked in I.heir current settings for 5 years or less. Only 19% of 

supplementary school educational leaders !have worked in their current settings for over IO years. 

Future Plans 

While most of Atlanta's educational 

leaders have spent 5 years or Jess in their 

current setting, given their future plans their 

institutional tenure is likely to rise over time. 

As illustrated in Table 9. the majority of 

Atlanta's educational leaders (68%) plan to 

remain as administrators or supervisors in the 

same school in which they are currently 

employed. Only 8% of Atlanta's leaders in the 

three communities plan to become educational 

leaders in a different school. None of them 

Table 9. Future Plans of the 
Educational Leaders 

Continue as an Adm.in.istrator 78% 
in the Same School 

Administrative Position in a 6% 
8% 

Different Jewish School 

Work in an Educational Institution 

Other than a School 
(i.e., ceotraJ agency) 

Seek a Position Outside of 1% 

Jc,~ish Education 

Othec (e.g., retirement, 5% 
go back to school) 

Atlanta 

68% 

12% 

wanr to work in any other type of Jewish educational institution (such as a cenrral agency) or leave the 

field of Jewjsh education. Twelve percent of Atlanta's education leaders are unsure about their future 

plans. The remaining 12% plan to pursue avenues such as returning to teaching and retirement. 

Among the educational leaders in the three communities, a slightly higher percentage of day school 

leaders (86%) desire to remain in their current schools, as compared to supplementary (73%) and pre-school 

(75%) educational leaders. 



Tmplications 

The experiences and commitment of Atlanta's leaders are similar to those of the educational 

leaders in the other two communities. 
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The educational leaders in all three communities were attracted to Jewish education first and 

foremost as teachers. They are extremely committed Lo a continuous career in Jewish education as evidenced 

by their overall long tenure in the field of Jewish education, diversity of past experiences in both fonnal and 

informal Jewish education settings, and their future plans to remain in their current positions. Given their 

future plans, and the fact that 9 % of the educational leaders consider Jewish education to be their career, 

professional growth and training of the educational leaders , ill most likely make a beneficial contribution to 

their ongoing effectiveness as leaders. 

Most of the educational leaders have extensive experience in the field of Jewish education but not as 

leaders. The educational leaders have been socialized into Jewish education over a long number of years. 

They have widespread experiences in teaching and learning, but (as noted in the last section) they have 

limited training in leadership. They enter Jewish education as teachers, but unlike their counterparts in 

general education who return to school to obtain credentials in educational administration before becoming 

educational leaders, most educational leaders in Jewish schools are not pursuing this avenue. Without new 

professional growth, it may be difficult for leaders to revise impressions, ideas, and orientations that they 

acquired as teachers. 

Nevertheless, the wide range of experience the educational leaders have from working in a variety of 

formal and informal educational settings and from working in other Jewish communities, should provide 

rich opportunities for professional growth through mentoring, nehvorking, and peer coaching. Similarly the 

relative mix of novice and experienced educational leaders should prove a valuable resource in developing 

local professional development opportunities. Since most educational leaders have experience in settings 

other than in their current one. developing learning opportunities which bring leaders together from different 
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settings should prove fruiLful when standards for ongoing professional growth are in place. Peer mentoring 

relationships can be cultivaled whereby more experienced educational leaders mentor and coach novice 

leaders. The professional experiences and strong commitment of educational leaders intensify the chaJ!enges 

of prepanng them for leadership in today's Jewish schools. Yet, they also provide resources for meetings 

these challenges. 
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CONDITIONS AND SENTIMENTS ABOUT WORK 

What are the conditions of employment for the educational leaders? Are they employed full-time? 

Do they receive salaries in accord with their responsibilities and training? Do they receive adequate health 

and other benefits? How satisfied are they with these conditions of work? These questions are important as 

they suggest implications for possible levers by which to enhance the willingness and capabilities of the 

leaders to engage and involve themselves in their work, including continual professional gro,vth activities. 

Nat:\lre of Employment 

Seventy-eight percent of Atlanta's educational leaders are employed in only one. single Jewish 

educational setting (either a day. supplementary. or pre-school). The remaining 22% are employed in rwo 

settings. In total. only 67% percent of Atlanta's leaders reported that they are employedfidl-time as 

Jewish educaJors (Figure 5). 

Among the educational leaders in 

the three communities, almost 83% are 

employed in one Jewish school, ,vith 16% 

employed in two, and the remaining I% 

in three Jewish schools. (These figures 

did not differ much across settings.) Of 

the 17% who work in more than one 

Jewish school, tw·o-thirds say that they do 

so in order to earn a suitable wage. Of 

Lhis same 17%. the large majority (70%) 

Figure 5: Percentage of Educational Leaders Who are 
Employed in Jewish Education Full-ti.me 

DAY SCKOOL SUPPU"ENTAAY n.E-SCKOOL AJUIITA 

work only 6 hours or less per week in their second setting. 
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As indicated in Figure 5, 78% of the educational leaders in the three communities reported that they 

are employed full-time as Jewish educators. Ninety-six percent of day school educational leaders reported 

being employed full-lime, as did 81 % of pre-school educational leaders. 1n contrast, only 6 1 % of educational 

leaders working in a supplementary setting work full-time in Jewish education. Of the supplementary school 

leaders in the three communities who work part-time, half would rather to be working full-time in Jewish 

education, while the other half prefer their part-time status. 

Earnings 

As Table 11 indicates. despite the 

predominantly full-time nature of the work. 

38% of Atlanta's leaders earn Less than 

S30.000 per year. Another 38% earn 

between $30.000 and S59.999. and 25% 

earn more than $60.000 per year. As a 

group, the educational leaders in the three 

communities report similar earnings. 

Table 11. 

Day School 

Supplementary 

Pre-School 

TOTAL 

Atlanta 

Educational Leaders' Earnings frow 
Jewish Education 

Less I.ban 
$30,000 

7% 

47% 

50% 

33% 

38¾ 

$30,000 10 

$59,000 

35% 

33% 

50% 

37% 

38% 

$60.000 
or More 

58% 

20% 

30% 

25% 

Note: Rows may not sum to I 00% due to rounding. 

Earnings among day school leaders in the three communities are considerably higher than those for 

their colleagues in the other two settings. Among those employed in day schools, only 7% earn less than 

$30,000 per year. while 58% earn over $60,000 per year. [n contrast, 47'% of supplementary school leaders 

earn less than $30,000 per year, and only 20% earn over $60,000. Among pre-school leaders in the three 

communities, 50% earn less than $30,000, and none of them reported earning more than $60,000 per year. 

When only those who work full-time are considered, earnings from day schools are still highest. 

Only 4% of full-tune day school leaders m the three communities earn less than $30,000, while 62% earn 

over $60.000. ln contrast, 20% of full-time supplementary leaders still earn less than $30,000 and only 30% 
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earn more than $60,000. Thirty-six percent of pre-school leaders still report earning less than $30,000. 

For the majority of educational leaders in the three commu.nities, the salary they earn from Jewish 

education accounts for more than half their family income. For day school educational leaders, roughly 85% 

obtain half or more of their family income from thcilr work in Jewish education. Among those who work in 

supplementary schools, about half b.ave family incomes based mostly on their earnings from Jewish 

education. For pre-school leaders in the three communities, roughly one-quarter earn the majority of their 

family income from their employment in Jewish education. (The pattern of findings is the same when only 

those who work full-time are considered.) 

Table 12. Educational Leaders' Satisfaction with Their Salaries 

Very Somewhat Somewhat Very 
Satisfied Satisfied Dissatisfied Dissatisfied 

Day School 14% 54% 29% 4% 

Supplementary 3% 61% 15% 21% 

Pre-School 12% 44% 25% 19% 

TOTAL 9% 55% 22¾ 14% 

Atlanta 16% ./4% 20% 20% 

Note: Rows may not sum to I 00% due to rounding. 

Only 9% of all educational leaders reported! that they are very satisfied with their salaries (Table 12). 

Fifty-five percent incticated being somewhat satisfied, while 36% percent reported being either somewhat or 

very ctissatisfied. The day school educational leaders incticated the most satisfaction, with 14% being very 

satisfied and only 4% being very dissatisfied. Among those working in supplementary schools. only 3% 

reported being very satisfied while 21 % indicated that they are very dissatisfied. Pre-school educational 

leaders displayed the widest distribution with 12% being very satisfied and 19% being very ctissatisfied, 

though almost half (44%) indicated being either somewhat or very dissatisfied \,it.h their salaries. 



Benefits 

Overall. Atlanta's educational leaders reporred receiving benefit packages similar to those 

received by the educational leaders in rhe other two communities. and expressing a similar level of 
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sat1sfactfon with the benefits they receive, A single noteworthy excepfion being that only 32% of Atlanta's 

leaders receive free or reduced membership in a synagogue or JCC ([able 13). 

As Table 13 also indicates, fringe benefits differ widely by setting. Given the full-time nature of the 

educational leader positions, many educational leaders in the three communities do not receive a substantial 

benefit package. Day school educational leaders seem to receive the most benefits. For instance, 79% of day 

school leaders in the three communities are offered health benefits and 71 % pensions. Only 48% of 

supplementary educational leaders are offered health benefits and 42% pensions. Among supplementary 

leaders who work full-time, however, the figures for health and pension benefit availability (75% and 65%, 

respectively) are more comp,arable to those found in day schools. This contrasts with the situation in pre-

Table 13. Availability of Fringe Benefits for Educational Leaders: Percentage of 
Educational Leaders who are Offered Various Fnnge Benefits 

BENEFITS Day School Supplementary Pre-School TOTAL Atlanta 

Financial Support for 86% 76% 81% 81% 84% 
Professional Development 

Free Tuition for Child 89% 58% 88% 75% 80% 

Free or Reduced 64% 79% 44% 66% 32% 
Mcmbersrup 

Health 79% 48% 44% 58% 52% 

Pl!USIOU 71% 42% 38% 52% .J.J% 

S)11agogue IPrivilcgl!s 18% 58% 25% 36% 2.J% 

Free Tuition for Adult 11 % 24% 31% 21% /6% 

Day Can: 7% 15% 3 1% 16% 20% 

Sabbatical L<!av..: 7% 3% ➔% 8% 
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schools in the three communities where although 81 % work full-time, only 44% are offered health benefits 

and 38% pensions. 

While benefits may be offered. not every educational leader chooses to accept each type of benefit. 

They may receive a better benefit package from their spouse's employment or the quality of the benefit may 

make it not worthwhile. For instance 4 7% of the educational leaders in the three communities who are 

offered health benefits elect not to receive them and 15% of those who are offered pensions choose not to 

accept them. In addition, 31 % of those who are offered financial support for professional development 

choose not to avail themselves of the money. Thjs is primarily the case for educational leaders in the three 

communities who work in Orthodox school settings. 

Only 20% of the educational leaders in the three communities reported being very satisfied with 

their benefits (see Table 14). Twenty-three percent indicated that they are somewhat satisfied. The majority 

of the educational leaders (57%) reported that they are either very or somewhat dissatisfied with their 

benefits. The numbers across settings range from 59% of supplementary school educational leaders who arc 

dissatisfied to 53% of pre-school educational leaders. Among those employed in day schools, 57% indicate 

being either very or somewhat dissatisfied. The level of satisfaction with benefits expressed by the 

Table 14. Educational Leaders' Satisfaction with Their Benefits 

Very Somewhat Somewhat Very 
Satisfied atisfied Dissatisfied Dissati tied 

Day School 25% 18% 32% 25% 

Supplementary 19% 22% 41% 19% 

Pre- chool 13% 33% 27% 27% 

TOTAL 20% 23% 35% 23% 

Atlanta 21% 21% 25% 33% 

Note: Rows ma • not sum to I 00% due lo rounding. 
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educational leaders is dependent primarily upon the availability of two types of benefits: synagogue 

privileges, and pensions. That is, educational leaders would be more satisfied "'~th benefits package if they 

were offered synagogue privileges and pensions. For those educational leaders working in a supplementary 

setting, health care and financial support for professional development are also important determinants of 

their level of satisfaction with their benefits packages.1 

Implications 

Overall, the work conditions and sentiments of Atlanta's educational leaders are similar to those 

of rheir colleagues in the other two communities. A notable exception is the lower percentage of 

educational leaders who are employed full-time. 

ln general, educational leaders in Jewish schools are employed full-time in one school. Most think 

their salaries are adequate but a substantial minority do not; similarly, benefits are seen as satisfactory by 

many but inadequate by others. Reported levels of benefits for pre-school educational leaders seem 

especially meager. Day school educational leaders receive more benefits and the highest salaries, compared 

to other settings: this holds whether all leaders or only those working full-time arc considered. 

Salary and benefits do not seem to be connected to background and professional growth. For 

example, there are similar levels of pre-service and in-service training among day school and supplementary 

school educational leaders, but there are disparities in salary and benefit levels. An important policy 

question to be explored is whether full-time supplementary school educational leaders should be 

compensated similarly to their day school counterparts. 

Given the long tenure of educational leaders in the field of Jewish. education it is important to 

consider a system of incentives that can be in place to ensure the continual professional development and 

Educallonal leaders were asked how satisfied they are with their overall benefits package. They also were 
asked to indicate which types of benefits are available Lo them. A regression analysis was done to ascenain whether the 
ava1lab1lity or vanous benefits account for difforcnccs in the leaders' reponed levds of satisfaction. 
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commitment of these professionals. For example. many of the educational leaders are not satisfied with their 

salaries and benefits packages, although they did not enter the field of Jewish education for these extrinsic 

rewards. As one progresses in a career, these extrinsic rewards may become more important. In addition, 

addressing the current shortage of full-time positions in supplementary schools may provide an opportunity 

for enhancing the standards of professional growth. This is an important consideration in Atlanta, where 

one-third of the leaders are employed only part-time as Jewish educators. 

At present the availability of other benefits. such as free ruition for adult education and sabbatical 

leave may not be important determinants of the educational leaders' satisfaction because they do not expect 

lo receive these benefits. However, as the standards to which Jewish educational leaders are held 

accountable begin to emulate the higher standards found in general education (especially in the areas ofpre

service and in-service training), so may the benefits that one expects to receive. Therefore, increasing the 

availability of sabbatical leaves (while not currently expected), may be an important means of compensating 

educational leaders for their increased efforts at professional development and a means of increasing the 

opportunities available for them to develop professionally. In addition, changes in other work conditions 

(such as access to national conferences, joint planning for activities, and time for observing colleagues on the 

job) may increase the likelihood that educational leaders will contribute to the professional development of 

their colleagues. 



LEADING A SOIOOL COMMUNITY 

The role of the education leader in today's schools is complex and challenging, encompassing 

numerous tasks. To mobilize widespread support and involvement in education, educational leaders often 

try to build a sense of community ru-ound common values and goals. Hence, educational leaders not only 

lead the internal functioning of their schools, working with students, colleagues and staff, but must also 

assume a leadershjp role with rabbis, parents, and lay leaders. 
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They are located both in the middle of the school's hierarchy and in the middle of a political 

environment, often serving as mediators between the school's numerous constituencies. They must 

simultaneously manage multiple sets of relationships with rabbis, teachers, other educational leaders, 

parents, lay leaders , and other community groups. Th.is configuration of relationships is complex, and 

managing one set of relationships successfully may interfere with or hinder another set of relationships. 

Furthermore, each of these role partners may have different, often confucting, expectations of the 

edurqtional leader. Leaders are dependent upon the interests of numerous role groups for their cooperation 

and support in order to meet goals. 

This section describes educational leaders' perceptions of their relationships with rabbis and 

supervisors, teachers and colleagues, and parents and lay leaders. How highly regarded is Jewish education 

by each constituency? What types of involvement do they have within the school and community? How 

much support do (hey provide the educational leaders? 

Overall. rhe school communiries in Atlanta are similar to !hose in the or her two communities. The 

following composite portrait of the three communities represents an accurate description of Atlanta's 

educational leaders and their relationships with rabbis and supervisors. teachers and colleagues. and 

parents and lay leaders. 
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Rabbis and Supervisors 

A central aspect of budding a school community is the involvement of rabbis and other supervisory 

personnel. It is not surprising that educational leaders, across all settings, report high regard for Jewish 

education from rabbis and/or their supervisors (see Figure 6). (For department heads, the supervisor is the 

educational director/pnncipal.) Ninety-one percent of all educational leaders report that rabbis and/or 

supervisors view Jewish education as very important. 

Figure 6: Regard Jewish Education as Very Impormn.t 

RabbiaJSupervlsora 

Teachers 

Lay Leadera 

Parenta 

(Perccotage of Educational uaders Who Perceive I.heir 
Constituencies as Viewing Jewish Education as Very lmport8Dt) 

Some of the educational leaders reported considerable involvement of rabbis and/or supervisors in 

educational programs. As depicted in Table LS, almost half of the ooucational leaders indicated there is a 

great deal of involvement in defining school goals, and participating in curriculum discussions. It should not 

be overlooked, however, 

that about 18% of the Table IS. Extent of I.n.volvemenl of Rabbis or Supervisors: 

educational leaders A.REA Involved Lnvolved No 
a Greal Deal Somewhat Involvement 

reported that there is no 
ln Defining School Goals 49% 32% 19% 

involvement from their [o Curriculum Discussions 45% 37% 18% 

rabbis and/or supervisors. 
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For about half the day school and supplementary school respondents, their rabbis seem highly 

involved in their programs. [n some schools the rabbis are dominant figures. As one leader commented, "ft 

was very important for me to work with other colleagues who shared my values and my approach. Here the 

fellowship and the support is fstrongj. There is a value in learning from your elders." 

However, in both day and supplementary schools, about 15% of the educational leaders reported 

that their rabbis and/or supervisors are not involved. Moreover, there is much less rabbinical involvement in 

pre-schools. Thirty-three percent of educational leaders from pre-school·settings indicate that there is no 

such involvement from rabbis or supervisors in defining school goals, and 44% report there is no 

involvement. in discussing Lhe curriculum. 

Table 16. Educational Leaders' Satisfactio11 with the Support They Recetve from: 

GROUP 

Rabbis or Supervisors 

Fellow Educators 

Lay Leaders 

Very 
Satisfied 

58% 

35% 

44% 

Note: Rows may not sum to I 00% due to rounding. 

Somewhat 
Satisfied 

3l% 

48% 

40% 

Somewhat Very 
Dissatisfied Dissatisfied 

9% 1% 

14% 3% 

10% 5% 

Educational leaders feel fairly well supported in their work by their rabbis and supervisors: fifty-

eight percent are very satisfied and 31 % are somewhat satisfied, while only 10% are dissatisfied with the 

level of support from rabbis (Table 16). Once again, it is the pre-school educational leaders who report 

somewhat less satisfaction with the support they receive from rabbis and supervisors. Only 44% of the pre

school educational leaders are highly satisfied with the level of support, compared to 64% of day school 

leaders and 61 % of supplementary school leaders who are very satisfied. 

1n summary, some educational leaders seem to enjoy respect. support. and involvement from the 

rabbis and supervisors m their commun111es and schools. There is a small group. about l 0-20%. across all 



settings, who indicated that this level of support and involvement is not forthcoming. The pre-school 

educational leaders receive the least amount of support and involvement from rabbis and supervisors. 

Teachers and Colleagues 
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One of the most crucial aspects of the educational leaders' :role is nurturing and developing school 

staff As one would expect, teachers have a high regard for Jewish education. Overall, 81 % of educational 

leaders reported that teachers regard Jewish education as very important (see Figure 6), while the remaining 

19% reported that teachers regard Jewish education as somewhat important. None of the educational leaders 

indicated that teachers regard Jewish education as unimportant. 

Professional growth of teachers is often achieved by providing opportunities for staff involvement in 

decision-making and curriculum design. The educational leaders believe that teachers and staff should be 

involved in defining school goals, and should give advice before decisions are made regarding school policies 

(Figure 7). However, teachers are not as involved in actual practice as the leaders believe they should. 

Figure 7: Educational Leaders Views and Perceptions 
on Teacher and Staff Involvement 

Teachers ud staff should bt 
inrolv!d ia dtliaiog idlool ioaJs. 

Ttadtm aAd staff art iarolvtd in 
dtfiniAg sdlool palL 

Teachtrs and st2ff should be 
consult!d bdon decisions an madf 
on importlllt issuts. 

Tmhtn and suff art consulffil 
befon dtcisioos art ma.dt on 
impor12111 issoo. - - -

(Percentage who Agree with the Above Statements) 

""" 
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About 20% of the leaders across all settings reported that pres,entJy, the teachers and staff are not involved in 

defining school goals. and are not consulted before important decisions are made regarding educational 

issues. 

The lowest level of actual teacher involvement seems to occur in supplementary schools. Thirty

percent of supplementary educalional leaders reported that teachers are not consulted before critical decisions 

are made about educational issues, and 24% of supplementary educational leaders stated that teachers are not 

involved in defining educational goals. 

Interviews revealed that teachers and principals rarely interact about issues of pedagogy outside the 

classroom. Teachers are generally hired for teaching time, and time when class is not in session is perceived 

as extra. Teachers' roles are not defined in a way that would incorporate involvement in school policy issues. 

Moreover, the role of the principal often does not allow for much time to be spent working with teachers. 

Almost half of the educational leaders reported being dissatisfied with the amount of time available for 

training and staff development. 

The ability to develop and nurture a school's staff is also related to enhancing the opportunities for 

educational leaders to work together and have a role in communal planning. Many leaders share teachers 

and joint professional development activities allow teachers to learn from one another and from leaders 

working in other settings. Across all settings, 73% of the educational leaders are satisfied with the support 

they receive from fellow educators. while L 7% are dissatisfied with their professional community (see Table 

16) Similarly, 24% report seldom or never receiving support from their colleagues in the community (see 

Table 6). As in previous cases, the pre-school leaders seem to sense the greatest dissatisfaction with their 

professional communities. Twenty-fi\'e percent of pre-school lenders indicated that they are somewhat 

dissatisfied with their professional community. Yet. there is also a sizeable group of supplementary school 

l.eaders who are also somewhat dissatisfied. about 20% on average. The day school lcadcrs a.re the most 

satisfied with their profcss1onal commumty, w:ith only l I% hanng indicated some level of dissatisfaction. 
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Some educational leaders also expressed dissatisfaction ,vith their lack of involvement in communal 

bodies and their status in the community-at-large. Educational leaders are often not represented in 

Federation committees and community-wide programs, thus they are neither well connected nor visible. For 

instance, one educational leader mentioned that only two education directors, one of whom is a rabbi and the 

other a doctor, have been asked to teach in the Adult Academy, a community adult education program. 

While 78% arc satisfied with the respect they are given as educators 22% are somewhat dissatisfied. Again, 

pre-school leaders express the greatest dissatisfaction \vith 31 % being somewhat dissatisfied. 

Lay Leader and Parent Involvement 

Jewish education is built on the foundation of leadership and involvement from lay people. 1n 

comparison to the perceived respect of rabbis and teachers, fewer educational leaders indicated that lay 

leaders and parents regard Je,vish education as very important. Day school educational leaders indicated that 

lay leaders and parents regard Jewish education as more important than do supplementary school and pre

school educational leaders. Fifteen percent of supplementary school leaders noted that parents do not view 

Jewish education as important. Yet, in general, almost all of the educational leaders reported that lay leaders 

and parents consider JC\vish education as either very or, at least, somewhat important. 

However, the leaders are not as satisfied with the support they receive from lay leaders. Fifteen 

percent of the educational leaders are dissatisfied with support from lay leaders, while 40% are somewhat 

satisfied and 44% are very satisfied. The most dissatisfaction was expressed by leaders in the pre-schools 

and day schools ,vith an average of 18% in each setting indicating dissatisfaction ,vith lay leader support. 

Twelve percent of supplementary leaders also reported dissatisfaction \vith lay leader support. 

A substantial majority of educational leaders believe that lay leaders should be involved in defining 

educational goals and discussing curriculum and programs (see Figure 8). About 20% of the educational 

leaders do not believe there should be this level of involvement from lay leaders. Across all settings. there is 



equal amount of actual and preferred lay leader involvement in defining school goals, objectives and 

priorities. There is much less actual involvement of lay leaders in discussing educational programs than 
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educational leaders believe there should be. Although 77% believe there should be lay leader involvement, 

only 59% reported that lay leaders are actually involved in discussing programs and curriculum. However 

there is virtually no actual lay leader involvement in pre-schools. Seventy-one percent of pre-school 

educational leaders strongly disagree with the statement, "lay leaders generally do participate in discussions 

regarding curriculum and programs" . 

Figure 8: Educational Leaders Views and Perceptions 
on Lay Leader Involvement 

Lay leaders should hm the 
opportunity to participate in defining 
school goals, objectives, and priorities. 

Lay leaders gmrally do hm the 
opportunity to participate in defining 
school goab, objectives, and priorities. 

Lay leaders should participatt in 
discussions regarding rurriculum and 
programs. 

Lay leaders gmrally do participate 
in discussions regarding curriculum 
and programs. 

(Percentage who Agree with the Above Statements) 
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Implications 

In general. the school communities of Atlanta closely resemble those of the other two 

communities. 

Across all settings, educational leaders indicate that rabbis and teachers regard Jewish education as 

important whereas there is less of a sense of this importance from lay leaders and parents. In addition, 

educational leaders are more satisfied with the sense of support from rabbis than they are from fellow 

educators and lay leaders. Overall educational leaders favor more involvement oflay leaders and teachers. 

While rabbis seem involved in most schools, a substantial minority report no rabbinic involvement. 

The interviews revealed that most educational directors participate in some community 

organizations. This participation presents opportunities for input into decisions that affect their schools. 

However their access and support in community organizations is not widespread. 

Some educational leaders, most commonly those in pre-schools are more isolated from the wider 

community context. At the same time, pre-school directors, even those in congregational pre-schools 

reported the least support from rabb is and lay leaders, and as reported earlier, they have separate career paths 

which probably curtails the forming of relationships with leaders in other types of settings. Developing these 

relationships is a special challenge in pre-schools connected to JCCs. Note also that most pre-school leaders 

are not offered health and pension benefits, even though a substantial majority (81 %) work full-time. The 

isolation and lack of support for pre-school educational leaders is a likely barrier to enhancing their 

professional development opportunities. 

Meeting the challenges of preparing educational leaders demands increasing the opportunities 

available for rabbis, lay leaders and teachers to support and work cooperatively with their educational 

leaders. As articulated in A Time to Act ( 199 1), community mobilization is necessary to improve Jewish 

education. Outstanding lay leaders must be mobilized both to support the work of educational leaders in 

their schools and within the local community. 
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CONCLUSIONS: LEARNING AND LEADING 

The role of educational leadership in school improvement efforts is paramount. This report 

describes the professional backgrounds, careers, and sentiments of the educational leaders of Atlanta's 

Jewish schools and, as a group, the educational leaders in the three Lead Communities of the CIJE - Atlanta, 

Baltimore, and Milwaukee. It is designed to stimulate discussion and provide a basis for planning 

for I.be professional development of a cadre of educational leaders in the Jewish schools of Atlanta. 

Critical Findings 

Overall. Atlanta's educational leaders are similar to their colleagues in the other two 

communities. The composite portrait of leaders in the three communities, as detailed in this report. 

presents an accurate description of Atlanta's educational leaders with the following important exception: 

The overwhelming majority of Atlanta's leaders lack preparation in Judaic content and administration. 

Only 16% reported being certified in Jewish education or holding a degree in Jewish studies. Only I 7% 

are trained in administration. Considering all three components of leadership preparation - general 

education, Jewish studies. and admimstranon - 91% of Atlanta's educational leaders lack one or more 

parts of their formal preparation for leadership positions. 

Other critical findings about the educational leaders of the three communities, including Atlanta: 

1) Although many educational leaders reported that opportunities for professional gro\\>th are 
adequate in their communities, there is little indication of widespread professional development. 
Most educational leaders indicated receiving limited or no support from local universities and 
national movements. 

2) Educalional leaders have ,ong tenure in the field of Jewish education across various settings, but 
they have considerably less seniority in leadership positions. 

3) The l.irge majority of educalional leaders stated that they have a career in Jewish ~ucation, and 
plan to stay in their current positions. 
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4) Most educational leaders work full-time in one school setting. However, 39% of supplementary 
school educational leaders only receive part-time employment in Jewish education. 

5) Educational leaders are not overwhelmingly satisfied with their salary and benefits packages. 
Pre-school educational leaders are the least likely to have access to health and pension benefits. 

6) Educational leaders would like to be more involved in communal decisions and to receive more 
support in thear work. Pre-school educational leaders receive the least amount of support from 
rabbis and lay leaders, though educational leaders across all settings expressed some dissatisfaction 
with the support they receive from lay leaders. 

Critical Implications 

About half of the educational leaders have not received the appropriate professional training in 

Jewish studies. The overwhelming majority lack formal training in educational administration. To overcome 

these deficiencies, the educational leaders require increased opportunities to participate in intensive and 

powerful professional growth activities. Since most educational leaders work fuU-time and view Jewish 

education as their career, it seems that a higher level of professional development can be expected. 

Furthermore, given their long tenure in the profession, ongoing professional renewal is critical. 



41 

Educational leaders have experience in various settings. Day school leaders have taught in 

supplementary schools and visa versa. The only exception seems to be pre-school leaders who have much 

less experience in other settings. Therefore, it seems that community-wide professional growth activities can 

be very beneficial, if high standards of training are implemented. In addition, given their wealth of 

experience, educational leaders should be a valuable resource for the community for teacher in-service as 

well. Educational leaders need opportunities to interact with their colleagues across all settings for 

networking, support, and feedback. 

As communities begin to raise the standards for professional growth expected of their educational 

leaders, they may want to consider the level of fringe benefits offered to educational leaders. This is perhaps 

most pressing in pre-schools where the large majority of educational directors work full-time but do not 

receive health or pension benefits. Communities may want to consider linking certain benefits, such as 

sabbaticals and merit pay to participation in professional growth activities. Currently, salary and benefits do 

not seem to be connected to background and professional growth. 

1n addition, it would be important to address the part-time nature of the some of the educational 

leadership positions in supplementary schools. Given the experience an.d backgrounds of these leaders they 

could serve important roles in the school and the community if they were to be employed full-time. 

To become more effective leaders of Jewish schools, educational leaders require the ongoing support 

and participation of rabbis, parents, and lay leaders. The boards of schools, congregations, and JCC's may 

want to consider a process whereby roles and relationships can be explored to ensure a high level of support 

and involvement from all partners in the educational process. 

Educational leaders should be supported in their efforts to work with teachers and other staff to 

implement changes, mobilize resources. and develop programs. The teacher-leader relationship should not 

be bound by teacher contract hours. A culture that promotes ongoing collaboration and group problem 

solving should be encouraged. Tram mg and professional grov,th activities should be supported at each 



school. Furthermore, communal and national professional development activities should be attended by 

teams of professionals from the same school. 
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Educational leaders also desire more involvement and status in the Jewish community. Although 

they feel that Jewish education is respected by others, they do not feel very empowered as participanls in 

decision-making. Community institutions may want to consider ways of expanding the participation of 

educational leaders. For instance, all educational leaders should be highly involved in developing individual 

and community-wide professional growth plans. 

Finally, given the limited training of educational leaders in Judaic content and administration, 

community-based professional development can only go so far toward overcoming these deficiencies. 

Educational leaders should be encouraged to participate in national professional development activities and 

institutions of higher Jewish learning. They can share what they learn with their colleagues in the 

community, creating partnerships among schools within the community and between communities and 

national organizations. 

The findings in this report suggest that many educational leaders are only minimally engaged in 

formal learning. To become effective leaders of Jewish schools, educational leaders must be encouraged and 

supported in becoming learners. Successful leadership demands a continual commitment to Lifelong 

learning. 
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MINUTES: CIJE STEERING COMMITTEE 

DATE OF M EETING: June 8, 1995 

DATE M INUTES ISSUED: June 20, 1995 

PRESENT: Morton Mandel (Chair), Walter Ackerman (Guest), John Colman, 
Gail Dorph, Adam Gamoran, Stephen Hoffman, Alan Hoffmann, 
Barry Holtz, Daniel Pekarsky, Lester Pollack, Nessa Rapoport, 
Esther Leah Ritz, Richard Shatten, Jonathan Woocher, 
Virginia Levi {Sec'y) 

Copy to: Seymour Fox, Ellen Goldring, Annette Hochstein Charles Ratner, 
Henry Zucker 

I. MASTER SCHEDULE CONTROL 

The master schedule control was reviewed. It was noted that dat es for 1996 meetings 
will be set this summer in consultation with Steering Committee members. 

Assignment Future meetings of the CIJE Board will be listed on the CJF master calendar. 

Assignment 

II. MINUTES AND ASSIGNMENTS 

The minutes and assignments of April 27 were reviewed. It was noted that the 
identification of committee co-chairs will be postponed until we have recruited new 
board members. Plans are under way to expand the board to include more people likely 
to be active in CIJE's work. The chairman announced that Esther Leah Ritz had agreed 
to chair the Nominating Committee. 

Adam Gamoran noted that a preliminary draft has been written on the study of 
educational leaders. It is anticipated that a series of recommendations for the 
dissemination of this study will be ready for consideration at the next meeting of the 
Steering Committee. This might include a policy brief and/or a series of action papers. 

At the April m eeting of the Steering Committee there was a discussion of the possibility 
of developingt a software package for use by communities in the analysis of the 
educators survey. Adam Gamoran distributed a memorandum (attached as Exhibit A) 
outlining the preparation of a manual to provide coding instructions and program lines 
for use with SPSS, a software package available commercially. This is a task that the 
MEF team will undertake when it is apparent that the product will be useful. H[VlS'-

This area of data analysis is one in which CIJE and JESNA should be working together. 
It was suggested that we should also consider working with the Joint Authority, which 
is developing an international data base. 
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With respect to planning of the 1995 General Assembly, it was noted that CIJE is 
actively involved and that there will be a report at the next Steering Committee meeting. 

Ill. C!JE UPDATE 

Alan Hoffmann brought the Steering Committee up to date on work undertaken by CIJE. 

A. Building the Profession 

1. Work is proceeding in the area of building capacity for trainers of 
congregational schools. {This is being funded, in part, by a grant from the 
Nathan Cummings Foundation). Staff recently held a two day very high 
level consultation with an advisory group to develop a curriculum for the 
project of training teacher trainers. A first seminar is planned for early 
August in Cleveland and will meet again throughout 95-96. Teams have 
been invited to participate from the Lead Communities as well as the four 
additional communities with which CIJE is working. It seems that the 
desired maximum of twenty participants will be easily reached. 

2. Discussions have been held with the President of Brandeis University 
regarding the expansion of the University's mission for Jewish education. 
Joe Reimer is preparing a proposal which will create a planning group of 
university faculty and lay members with CIJE as active consultant to the 
process. 

3. CIJE staff have met twice in the past months with the presidents of the 
five regional Colleges of Jewish studies. They have discussed the role 
that these institutions might take in building capacity for Jewish 
education, particularly in the area of in-service training. As a result of 
initial discussions, CIJE staff were invited to visit the five institutions for a 
better understanding of how we might work together. Many issues 
remain open for further discussion about how the regional institutions can 
serve capacity building for much of North America. This was a topic on 
the agenda of today's meeting. 

B. Community Mobilization 

1. CIJE has completed an important piece of planning with the Wexner 
Heritage Foundation. The result is that the annual retreat of all Wexner 
alumni will convene to discuss what works in Jewish education and what 
alumni of the program can do in their local communities to have maximum 
impact. As the Wexner program recruits lay leaders in new communities, 
CIJE will participate in the program in presenting the central issues of 
Jewish education to participants. 

2. Chuck Ratner, Steve Hoffman, Alan Hoffmann, and Nessa Rapoport met 
recently to articulate issues on community mobilization for discussion at 
the August meeting of the Steering Committee. 
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3. Initial steps have been taken to expand CIJE's work to include Cleveland, 
Hartford, San Francisco, and Seattle. This was reported on later in the 
meeting. 

4. JESNA and CIJE are working with CJF to provide support for the new 
Standing Committee on Jewish Continuity to be chaired by Chuck Ratner. 
Work is underway to find someone to staff the committee. It was 
suggested t hat JCCA be involved in this committee's work, as well. 

C. Monitoring Evaluation and Feedback 

1. Adam Gamoran is scheduled to present a paper at Stanford University on 
levers for change in in-service training, based on the educators study data. 

2. Initial discussions have been held on conceptualizing informal Jewish 
education. This will serve as the basis for a diagnostic profile of informal 
education. It was suggested that the definition of the field will be difficult 
to determine and that MEF should reconsider the degree to which this 
should be an urgent priority. 

3. A report has been drafted on the study of educational leaders and will be 
circulated before the next meeting of the Steering Committee. 

D. Content and Program 

1. Barry Holtz and Steve Cohen have completed the f irst d raft of the paper 
on Best Practices in JCC's. It should be ready for distribution by A ugust. 

IV. REGIONAL TRAINING CAPACITY 

A. The chair introduced Professor Walter Ackerman, author of the original paper for 
the Commission on Jewish Education in North America on "The Structure of 
Jewish Education," and consultant with CIJE for the past year. Walter thanked 
CIJE for the opportunity to continue his study of the structure of Jewish 
education during the past year. His paper "Reforming Jewish Education" is an 
attempt to identify what is now hap,pening structurally in Jewish Education. He 
noted three primary findings which update his original research: 

1. The fact that a community has convened a commission on Jewish 
continuity does not necessarily mean that change will occur or have 
occurred. 

2. Foundations have emerged as significant players in Jewish communal life. 
One result has been to raise new issues of coordination and control. 
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3. The involvement of teacher training institutions in the effort to improve 
the quality of Jewish education is a departure from earlier thinking on the 
role of these institutions. 

B. Walter noted that this third point led to his second paper on "Building the 
Profession: In-Service Training" in which he recommends that regional colleges 
of Jewish studies be tapped to develop and disseminate programs of in-service 
training. In order to maximize our resources, local federations and bureaus of 
Jewish education should also work in concert with the col'leges of Jewish studies 
to design a framework for in-service training of Jewish educators. 

He noted that colleges of Jewish studies have very limited faculty resources and 
that it would be difficult to imagine adding a major component such as in-service 
education without rethinking traditional approaches to faculty involvement and 
development. If a college could become a regional, rather than local, training 
institution, it might identify experts in other communities who could serve in an 
adjunct role from their own home sites. In addition, the five colleges might be 
encouraged to work cooperatively in the development of curriculum and sharing 
of faculty to create a national program of in-service training. One approach might 
be to follow the model of the Open University of Israel, where students do the 
majority of their work at home and periodically gather at tutorial centers. 

C. In the discussion that followed it was suggested that should we move to a 
national model, it would be important to keep in mind that implementation would 
still have to occur at the local level. It will be crucial to encourage federations 
and synagogues to work together. 

It was suggested that it would be important to include in rabbinical training a 
focus on the central1ity of Jewish education. Walter Ackerman noted that he had 
discussed with lsmar Schorsch the possibility of applying some of the recent 
major grant to JTS to the training of rabbinical students in this area. 

It was suggested that thus far CIJE has undertaken work on both the local and 
national levels, and that we should think also of a region as the unit of planning. 
We will have to consider the feasibility of this approach. It was suggested that 
regionalization may be a good approach on one level, but that it will be very 
difficult to gain consensus among both the lay and professional leaders from 
different communities. 

It was also noted that the concept of "distance learning" could change the entire 
picture as we mighit involve such additional resources as the national training 
institutions and the Melton Centre in Jerusalem. It will be important to study the 
feasibility, costs, and applications of such an approach. 

It was suggested that the Judaic studies programs at major secular universities 
may also contribute to this effort. There is value to building a Jewish education 
component on the basis of a strong program of general education. At the very 
least, we might look for ways to draw on the scholars at secular universities to 
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join our national network of participants in the training of Jewish educators. The 
perceived quality of faculty at some of the major universities could bring added 
prestige that would not come as readily from the colleges of Jewish studies. It 
may be that Brandeis University is in the best position to bridge these important 
issues. 

In conclusion it was noted that the issue of involving regional versus national 
institutions is an important one and will need to be considered further. 

V. EVALUATION INSTITUTE 

Adam Gamoran presented a draft proposal on the establishment of a CIJE evaluation 
institute. He noted that the concept is based on recommendations of CIJE board 
members Esther Leah Ritz and David Hirschhorn to develop capacity for evaluation of 
Jewish education efforts in all communities. The purpose of evaluation is to: 1) Help 
programs to succeed, 2) determine whether a program is sufficiently successful to be 
continued, and 3) identify elements of a prngram which work and how, so that 
successes may be replicated elsewhere. 

He noted that communities working with CIJE have become convinced of the 
importance of evaluation and that funding for new programs in those communities 
generally includes a demand for evaluation. Nonetheless, communities are discovering 
that they lack the time, that evaluation may lead to undesired conflict, but most 
importantly that the necessary personnel are not available to perform the desired 
evaluation. The proposed Evaluation Institute would be designed to respond to these 
issues and many communities have expressed an interest in its establishment. 

The Institute would be a national training institute which would offer a series of 
seminars in three area over the course of a 12 - 18 month program: 

A. The Purpose and Possibilities of Evaluation is a series intended for a federation 
professional and a lay leader from each community and would provide local 
champions for evaluation. 

B. Evaluation in the Context of Jewish Education would be a series to work with 
local experts in general evaluation selected by communities and prepare them to 
work in a particular community on the evaluation of Jewish education programs. 
It would create a resident "evaluation expert" for a community. 

C. Nuts and Bolts of Evaluation in Jewish education would be a seminar to train 
those individuals who would actually undertake the hands-on process of 
evaluation. 

The Institute would be staffed by a director (perhaps on a half-time basis) who would be 
responsible for designing the content and bringing together various experts to provide 
the instruction. Because of the degree of overlap among the three subject areas, 
seminars might occasionally be held together so that each group is aware of what the 
-others are doing. 
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In the discussion that followed, it was noted that JESNA is working on the design of a 
program to train evaluation personnel. J on Woocher and Alan Hoffmann are discussing 
a collaborative approach. It was suggested that this is an area which foundations may 
be interested in supporting. 

It was suggested that communities might begin this process by undertaking a self study. 
Then, to alleviate somewhat the capacity issue, we might develop a cadre of national or 
regional evaluators available to work with a number of communities. It was noted that 
the regional concept bears consideration, but that we may find that explicit community 
sponsorship is necessary to guarantee the training of an evaluator. 

In response to a comment that an evaluator funded by and reporting to a community 
runs the risk of pressure not to deliver bad news, it was suggested that all involved will 
have to be convinced that the delivery of bad as well as good news is important to the 
long-term success of an undertaking. This will be facilitated by the way in which CIJE 
introduces the concept to participants and CIJE's own "modeling" in its community 
work. 

It was suggested that quality control of building the evaluation process for CIJE will 
have to be undertaken by the MEF team. 

VI. GUIDELINES FOR CIJE AFFILIATED COMMUNITIES 

Gail Dorph reviewed with the Steering Committee a second draft of a document entitled 
"Guidelines for CIJE Affiliated Communities." She noted that the document reflects 
what we have learned with the three lead communities and what we want to see 
happen as we move ahead with the establishment of relationships with other 
communities. With this in mind, the staff has worked with future potential affiliated 
communities to develop a set of guidelines for establishing a relationship. It appears 
that those communities are looking to CIJE for a much more hands-on relationship than 
it is felt CIJE can manage at present. Communities are looking for assistance with both 
conceptualizing and implementing new approaches. l ~ f~ 
One possible approach is to establish a shared commitment to a set of principles, as has 
been done with the Coalition of Essential Schools. Gail reviewed a recent articl,e which 
mentioned some pitfalls in this approach. She concluded by asking the Steering 
Committee for thoughts on how to proceed in the development of guidelines. 

In the discussion that followed, it was suggested that CIJE should decide which 
elements of the work with lead communities has met our goals and then proceed to 
work in the same fashion with additional communities. 

Another thought was that the lead community model is just one approach to working 
toward change, and the coalition of the essential schools model is another. Perhaps 
CIJE should work with other national agencies to identify additional potential models and 
try to implement one or more of these with several communities. 
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It was suggested that any docu nt of agreement with communities shoU1ld r uire 
them to buy in to the CIJE pre ise of basic building blocks. Communities shou 
to work with CIJE to define ier own local issues in the areas of Building the Pr 
and Community Mobiliza · n and then work with us on identifying solutions. 

the Essential Schools approach should not be rejected simply due 
single critiqu w-e may w ish to work with communities in stages of partnership, 

noting a only some will be sufficiently successful at one stage to move with CIJE on 
to the next. In the process, we will gradually narrow the communities we work with to a 
small group with which CIJE will work intensely. The guidelines document should 
provide "terms of entry." 

Another opinion was that the Essential Schools approach of shared commitment to 
certain principles will not work because it does not address the capacity issue. It was 
suggested that the Evaluation Institute approach described earlier in the day is a possible 
model for CIJE to use in each of the areas of its focus. We will have to build the 
capacity for each step of the way. 

It was suggested that both capacity and quality are issues of concern. CIJE does not 
have the capacity to accomplish its goals at the desired quality level with a significant 
number of additional communities. It may be, however, that the approach of offering 
guidance seminars to a group of communities could meet some of those needs. It will 
require careful internal planning to be able to accomplish this. 

It was noted, in conclusion, that CIJE has developed a variety of products that are in 
demand by communities. It may now be appropriate for CIJE to identify other national 
agencies t o help deliver some of these products. This is an important item for future 
discussion. 
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To: CIJE Steering Committee 
From: Adam Gamoran 
RE: support for analysis of survey data 

EXHIBIT A 

CIJE Steering CommitUee Meeting 
June 8, 1995 

At the last meeting, the Steering Committee asked whether the MEF team cou]d provide 
support for community researchers who may be anaJyzing data gathered with the CUE 
Educators Survey. 

It is well within our means to prepare a manual including coding instructions and program 
lines to be used with SPSS, a commercially available software package. This would enable a 
user to code data collected from any community in a standardized manner using our coding 
procedures, resulting in the same indicators as we are using. 

If the CIJE Evaluation Institute comes to be, this coding manual would be part of the training 
materials. The coding manual could also be used independently. In the long run, the coding 
manual could be the first step in preparation for a national data base. 

We estimate that it would take about 60 hours of effort from Bill and about 10 hours each 
from Ellen and Adam to accomplish this task. We have not assigned ourselves this task yet 
because there are as yet no customers, but we will when the time comes. 
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Function: CIJE STEERING COMMITTEE 

Subject/Objective: ASSIGNMENTS 

Originator: Virginia F. Levi I Date: 6-8-95 

NO. O£SCRIPTION PRJOR.ln' ASSIGNED DATE DUE DATE 
TO ASSIGNED 

([Nfr!Al.S) STARTED 

I. Arrange for listing of CUE board meetings on the CJF master VFL 6/8/95 7/ 15/95 
calendar. 

2. Continue planning, for 199S GA and provide Steering Committee with NR 618/95 8/9/9S 
an update. 

J. Prepare new draft of guidelines for work with affiliated communities. GZD 4/26/95 8/25/95 

4. Prepare recommendations for dissemination of the study of AG/NR 6/8/95 8/25/95 
ecllucational leaders for review by the Steering Committee 

5. Circulate draft report on educational leaders to Steering Committee AG 6/8/95 8/25/95 
members 

6. Complete paper on Best Practices in JCC's for August distribution BWH 6/8/95 8/3 1/95 

7. Work with JESNA on developing a program for training evaluators ADH 4/26/95 11/ 1/95 
and prepare a proposal for review by the Steering Committee. 

8. Prepare recommendations for appointment of committee co-chaiirs. ADH 4/26/95 TBD 

9. Prepare plan for increasing board size. ADH 4126195 TBD 

10. Develop a communications program: internal; with our Board NR 9/21/93 TBD 
and advisors; with the broader community. 

I I. Redraft total vision for review by Steering Committee. BWH 4/20/94 TBD 
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PLEASE DISTRIBUTE THESE MATERIALS AS SOON AS POSSIBLE TO THE 
INDIVIDUAL IDENTIPIED . THANKS! 

1 

MEMO TO: Alan Hoffmann and Daniel Marom (at the Mandel Institute) 

Gai1 Dorph, Barr Holtz, Nessa Rappaport (CIJE, NY) 

Seymour Fox (in Jerusalem or NY) 

FROM: Daniel Pekarsky 

RE: Summary of our concluding session, a.long with the principal 
decisions made. 

If at a1l possible, please review prior to our conference 
cal1 on Monday morning, July 24. 

Agenda items for our July 24 meeting include: 

1. Reviewing decisions made and work-plan with attention to their 
accuracy, to their wisdom, to time-constraints and to division of 
labor. If necessa~y, prioritize, End wLth concrete plan of 
aetien. 

2. Milwaukee update, as wel1 as preparation for August 1 meeting. 

3. Cleveland update 

4 . DP's Israel plan 
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SUMMARY OP JULY 1995 CONSULTATION, Day 3 
Horne of Gail Dorph, NYC 

INTRODUCTORY 

I have already distributed a separate document that 
summarizes the basic deci s ions made at this s ession our, along 
with a first draft of a work- plan that flows from these 
decisions . Without repeating e verything included in that 
document, this document tries to summarize issues , concerns, 
insights , etc . that were a r ticulated at this meeting and that 
provide the backdrop for the decisions that were made . I've 
o rganized the summary around a few major themes that were 
discussed . ( For your convenience, at the end of this summary I 
have appended a copy of the earlier and previous l y distributed 
document that summarizes decisions made . ) 

PROM COACHES TO ~ACILITATORS TO GUIDES TO ... 

2 

Ter'minol.ogical. change. Over the course of our discussions 
we seem to have moved away from calling the folks who will work 
with institutions "coaches". The term "facilitator" seemed to 
replace it, but it's not clear that this is the best term . 
"Guide " was another term that was sugges1:ed, and there may have 
been another . I will use t h e t erm "guide" below, with the 
qualification that t he question of what t o call the perso n in 
question be revisited. [The Hebrew "moreh de rech " has a nice feel 
to it -- but not the way it's usual ly transl a ted . Any thoughts 
about this?] 

Characterizing the guide's rol.e , tra ining, etc.: proceed 
with caution!! We noted that our work over the last several 
months had given us a lot o f insight c o ncerning characteristics 
that an effective guide would need to possess as well as 
concerning the nature of the work; and it certainly might be 
valuable to integrate the varied insights we've acquired in this 
area in a single document that might be used in further 
deliberations . 

At the same time , the assumpt i on animating our most recent 
conversations is that a good deal more in the way of pilot
p rojects and what we have been calling "kitchen- work " needs to be 
done if we are to move towards an adequate understanding of the 
guides ' work and a reasonable approach to their training . These 
considerations played a major role in our decision to frame a 
work- plan that defers a number of basic questions concerning 
guides and instead emphasizes a) seeding the culture ; b ) the 
kitchen ; c) pilot projects ; and d) efforts to identify , e xcite , 
and engage particularly strong educators who might in various 
ways ( in the kitchen, as institutional guides , as consultants to 
us, as vocal supporters, etc . ) forward our work . The sense of the 
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group is that as our lear ning pr oceeds across the year we will 
re- visit the basic questions concerning the guides ; the projected 
January consultation in Israel may provide an especially 
hospitable context for this kind of a conversa tion . 

As the preceding paragraph sugges ts, comments made 
concerning guide s at our meetings should be take n as raising 
issues and as attempting tentative formulations (to be revisited 
during the year) rather than as staking out a CIJE position . With 
this caveat , some central points in our discussion are summarized 
below . 

Who would s elect the guides, who would train them and who 
would they work for? Much of our conversation built on (and 
then began to depart from) a model that ran something like this : 

1 . Based on pilot- projects, work going on in the 
kitchen, and seminars that build on these, CIJE would 
develop and publicize a profile of the kind of person 
it felt would make an adequate guide, a profile 
emphasizing personal characteristics, desired 
background, etc. 

2 . using this profile, local institutions (o~ perhaps 
communities wanting to groom one person to work with 
mor e than one institution) would identify individuals 
they felt would make good guides and would present them 
to CIJE as candidates for training . 

3 . From candidacy to admission - an uncertain matter 
that will need to be revisited . On one view, CIJE would 
work with whomever the institution/community sends ; on 
a second view, CIJE would decide who (from among those 
identified at the local level) meets the minimum 
standards for participation in its training- program; on 
a third view, CIJE would admit all but reserve 
scholarship funds for those which meet its standards . 

4 . CIJE would take responsibil ity for developing the 
training program . Those admitted to the program would 
engage in a careful program of study that might involve 
three months of study (possibly in Israel) spread 
acros s three summers as wel l as work in between . It 
would probably be necessary to individualize the 
progr am of study and prepa ration with attention to the 
individual's pattern of st r engths and weaknesses and 
the c ontext in which he/she would be working ; 
conceivably some sort of tutor- tutee r elationship would 
prove desirabl e . 

5 . After the training , CIJE would continue in a 
consulting- relationship to these guides as they go 
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about their work . It would also convene periodic 
conferences for them designed to enable them to 
continue learning from us and from each other, to 
wrestle with issues, to share insights and problems, 
etc . CIJE would also organize opportunities for stake 
holders in participating institutions to meet around 
appropriate agendas . 

4 

As our discussion proceeded, this basic model was revised in 
at least the following way . While not abandoning the notion that 
the local entity (community/institution) would play a major role 
in identifying the guide , we recognized the possibility that some 
would be unable to come up with anyone appropriate for the work 
at hand; and we therefore returned to the notion that CIJE should 
also be trying to identify individuals who might serve as guides 
to institutions and communities. They would be among those to 
whom financial support would be offered to facilitate their 
professional growth as philosophical guides . 

Where should we (and communities ) be looking for guides? A 
number of views, some of them possibly complementary, were 
e xpressed on this matter: 

1 . One thought was to look to university faculty -
either Judaica professors who would need to be 
strengthened in education o r education faculty who 
would be strengthened Judaically . 

2 . A second possibility was to look for individuals 
already working in Jewish educating institutions or 
communal education- related agencies. 

3 . A third possibility was to begi~ a careful search 
for top- notch individuals around the country whom we 
intuitively judge to be worth our trying to cultivate 
without worrying too much at this stage about their 
institutional roles and professional backgrounds , 
(These might be the ones we invite to next summer's 
projected seminar in Israel . ) 

WHO WE ARE! 

1 . There were some interesting discussions of CIJE's 
own identity as catalyst of improvement in Jewish 
education . There was, for example, a discussion of how 
we stand vis- a - vis being service- providers, a training 
institution , or an intermediary organization that hands 
off responsibilities for training and serving to other 
bodies . The sense of our meeting seemed to be that 
while it may important on occasion and for strategic 
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reasons to offer service and to engage in training, we 
needed to maintain our identity as an intermediary 
organization . 

2 . There was a second formulation that emphasized our 
identification with the view that improvement will 
depend on simultaneous attention to personnel, 
community mobilization, goals, and evaluation . 

3 . There was also a third formulation that, in the 
context of our discussions over these three days, 
seemed particularly rich : we are the organization that 
believes in the practical power of powerful ideas . 
This , the comment was made, is our signature as an 
organization . If "the power of ideas " is taken to 
include " the power of critical inquiry", the theme 
seems to capture much that we 've been discussing . 

KITCHEN-WORK ON THE HORIZON 

Our conversations emphasized the importance of developing 
appropriate conceptual, textual, curricular and other materials 
that would serve as resource- library to the project's efforts to 
work with educating institutions and other bodies . Much of this 
work could be conceptualized as an effort to identify resources 
at each of the five levels we've discussed, supplemented by the 
tentative grid we've been playing with. 

Some of the major possible directions which we discussed are 
identified below . 

Inventory of exis ting resources ~nd, materials . Much of the 
material that belongs in an adequate resource-library already 
exists, and OM is familiar with a good deal of it . The 
challenge is to gather it, to categorize and index it in a 
meaningful way so that it will be readily available, and to 
package it in ways will enhance the likelihood that it wil l be 
drawn on and appropriately used. 

5 

Curricularizing the Educated Jew materials: developing a 
range of supplementary materials that will facilitate effectively 
using the Educated Jew materials to stimulate rich and in- depth 
reflection on serious content- issues and their implications for 
educational policy and practice . These secondary materials could 
range from efforts to e xhibit what an institution or curriculum 
modelled on one of these thinkers might look like, to strategies 
for engaging constituencies we work wit h to wrestle with the 
basic existential questions addressed by these thinkers, to 
strategies for getting educating institutions to use one or more 
of these articles as tools in reflecting on their own vision and 
practices , etc . 
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Refining and curricularizing the Rosenak piece on community
wide vision. Developing exercises , pedagogical strategies, and a 
range of supporting materials from out of classical and other 
texts that could be used in conjunction with this essay in our 
work with communities struggling with the problem of pluralism 
and education . 

Subject- area maps . Following up on our previous 
discussions , we reiterated the need to map out different subject 
areas like Bible, or Hebrew, or Jewish history, with attention to 
a range or inter- related matters that include : different 
conceptions of each area understood in relation to the 
philosophical positions in which these conceptions are rooted ; 
curricular and pedagogical approaches and materials associated 
with each conception; the skills, knowledge- base and 
sensibilities required of an educator tied to a particular 
conception: strategies that could lead an educator to become more 
reflective about his/her approach to a given subject- area , with 
attention to competing approaches organized around different 
understandings of the area and/or pedagogy , etc. 

Larger pieces . We recognized that the work going on in the 
kitchen must also include larger conceptual and other kinds of 
pieces that excite the imagination of the constituencies we will 
be working with and stretch their conceptions of what is 
necessary and possible in the world of Cewish education ., We 
identified a number of different articles/books that seemed 
worthy of serious consideration. These include the following : 

1 . A piece, to be developed by SF and NR, that analyzes 
the development of Camp Ramah with attention to the 
question : what is necessary in the way of efforts and 
preconditions for the development of a vision- driven 
institution? 

2 . A Jewish Sarah Lightfoot book which provides us with 
living examples of Jewish educating institutions that 
are v ision- driven , the e x amples r anging from Esh 
Ha'Torah to Camp Ramah, to Ha- bonim, etc . The book 
would provide impres sionistic support for the project's 
assumption that the serious success- stories in Jewish 
education have been vision- driven institutions . The 
book would try to make these ins titutions come alive 
for the reader, with attention to the ways in which 
their respective guiding visions find e xpression in 
daily life ano in$titutional practices . 

3 . "The Future as History ", modelled on the Carnegie 
effort to sketch out an educational environment of the 
future . In a s keptical environment that wonders about 
the possibility of a powerful non- Orthodox educational 
institution, the challenge is to develop an image of an 
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institution -- or perhaps a configuration of inter
related institutions -- that would meaningfully address 
the educational needs of significant segments of the 
non- Orthodox world . 

4 . A Jewish version of "Horace's School" -- a book that 
would chart the journey of a hypothetical institution 
in the direction of becoming more self- consciously 
attentive to questions of basic goals and their 
relationship to educational practice and evaluation . A 
companion- piece would try to identify and describe 
actual educational institutions that have succeeded in 
becoming significantly more vision- driven . 

5 . A more conceptual piece that discusses the ways in 
which vision can enrich the quality of Jewish 
education . This piece might draw on pertinent 
empirical and interpr~tive work being done in general 
education, e . g . that of Smith, Cohen et. al., and 
Newmann . Conceivably , such an article could be worked 
up into a CIJE Policy Brief. 
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Which of these 5 projects would be worth our doing is a 
matter we felt deserved careful consideration; and the thought 
was that this was among the central topics that should engage us 
in a consultation we imagine taking place in Jerusalem in January 
of 1996 . (See below for further discussion of this point . ) 

POSSIBLE CONYERENCES, SEMINARS, WORKSHOPS 

CIJE has already committed itself to a number of seminars 
and workshops organized around questions of mission, vision, and 
goals . We agreed in our discussions that, to the extent 
possible, these must be approached in ways that make it likely 
that these activities represent an initiation, a starling- point, 
or a springboard rather than a self- contained events with no 
after- life . 

Beyond our existing commitments, we projected a number of 
other seminars and conferences designed to enhance our own 
learning and u nderstanding of the work at hand , to seed the 
culture, and to develop capacity. Below is a list of the kinds 
of seminars we considered : 

1 . a January consultation in Jerusalem that c onvenes 
all the participants in the July consultation, along 
with selected additional individuals that might include 
David Cohen, possibly Deborah Kerdirnann, and maybe a 
few others . The challenge of this back- stage 
conference is to carefully examine, elaborate, and 
decide among some of the ideas we've been considering 
and to further refine the project's plan-of-action. 
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Specific proposals, e . g . , concerning extended pieces 
that might be written, would be written up and 
distributed prior to the conference . This conference 
will be enriched by what we learn between July 1995 and 
December 1995 through our pilot- projects, our kitchen
work, and the seminars and workshops scheduled for the 
next several months . 

2. two already- scheduled conferences for principals . 
The planned fall conference could devote a substantial 
segment to questions of goals and vision ; and the 
spring conference could in its entirety be organized 
around such questions . 

3 . a third seminar for principals that would bring 
together those who, from the perspective of this 
project, seem the most promising to set about launching 
a serious goals- agenda in their insti tutions. 

4. A seminar for professional/lay teams from CIJE 
Affil i ate communities, to be held some time in the 
spring or summer . Conceivably, the teams could include 
stronger institutional representation that we had in 
Jerusalem . This seminar , like that in Jerusalem, is 
designed to educate the participanta c o ncerning the 
importance of p ursuing a goals- agenda at institutional 
and communal l evels and to enlist their support on 
behalf of this a genda . 

5 . A conference organized around the Educated Jew 
essays , due to be published next year. 

6 . A week- long seminar t entatively 9Cheduled for next 
July (near the time of the CAJE conference in Israel ) 
that att€mpts to initiate into our work and to e xcite 
select individuals we take to be exceptionally strong 
as well as sympathetic to the direction of our efforts . 
Participants will be invited to participate in a 
conference in which we will share with them our 
thinking (including some of the work going on in the 
kitchen) , elicit their feedback , and develop a sense of 
who among them shows promise of working effectively in 
one or another phase of the project ( in the kitchen, 
as an institutional guide, as a leader of seminars that 
aim to seed the culture, etc . ) The view was expressed 
that, given the nature of this seminar , scholarships 
facilitating attendance would be appropriate. 

Here are some of then names mentioned as candidates for 
this seminar : Michael Paley, Elaine Cohen, Esther 
Netter, Jodi Hirsh, Bernie Steinberg, Deborah Kerdimann 

8 
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( perhaps as a faculty member) . It was suggested that 
if we could identify suitable congregational rabbis, 
this might be a good idea . In addition, it might be 
worth folding into this seminar the principals 
mentioned in iJ above . 

Given a number of realities, it was stressed that 
nailing down time, place, and participants needs to be 
accomplished very soon . 

CONCLUSION 

9 

As noted at the beginning of this document, what I have thus 
far written represents the discussion that provided the 
background for basic decisions made at our Sunday meeting, 
decisions summarized in a brief document that I have already 
distributed . For the sake of convenience, I am appending a copy 
of that document to this one (See next page ) . 
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GOALS PROJECT CONSULTATION 
July 1995 , 

Below you will find DP's attempt to articulate major 
decisions we made at our Sunday meeting based on our work over 
the last few days . In reviewing the material , please try t o 
do the following : 

1. Read it critically with an eye to catching any omissions or 
misrepresentations or any other problems . 

2 . Review it for overall soundness. Two criteria come to mi nd: 

a . On reflection, does the proposed agenda and set of 
activities make good sense? Is there anything 
important that we should be doing missing? Or are some 
of the things listed not worth doing? 

b . Time ! 

The question is not just whether there is enough time 
to do all these things -- but whether there is enough 
time to do them al l meaningfully . I am particularly 
concerned that the "kitchen-work" not get pushed aside 
in favor of the other activities. It may be that we 
will need to review the propos ed s et of activities with 
this concern in mind . 

1 0 

If at all possible , feedback concerning these and other 
pertinent matters should be pooled by the beginning of next week. 
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DECISIONS EMERGING OUT OF THE THREE DAYS OF DELIBERATION 

Major emphase s 

1 . Seminars, consultations, and workshops organized around the 
following : 

Seeding the culture -- bring lay and professional 
leaders in the field of Jewish education to a deeper 
appreciation of CIJE ' s convictions in this domain, and 
thus laying the ground for communal and institutional 
initiatives (e . g . , Seminar for leadership from 
Affiliated Communities; Module in fall principals' 
seminar and at heart of spring seminar) 

Meeting outstanding commitments we've made (e.g . ,to 
Baltimore , the JCC, Wexner, and possibly Atlanta and 
Cleveland) 

Thoughtful deliberations designed to better understand 
the project and decide from among competing directions 
and projects (e .g., consultation scheduled for January, 
'96 ) 

Bringing some top- notch people into the work without 
preconceptions concerning how they will fit in; some of 
the "kitchen- work" will play a significant role in this 
seminar (e . g. the seminar scheduled for July,'96) 

2 . The Kitchen 

While work in this area needs to be determined based on 
a comprehensive plan that still needs to be worked out, 
we discussed some immediate projects that will need 
attention: 

a. an inventory of existing resources in 
different domains . 

b . a paper to be dev,eloped by NR and SF that 
details the ways in which Ramah is a vision
driven institution and what was necessary in 
the way of inputs for it to become so . 

Less immediate but also discussed as possibly important 
kitchen work (though in need of further consideration) 
were the following : 

a. building maps of different content-

11 
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domains . 

b . monographs dealing with one or more of the 
following : i. "The Future As History", 
looking at a comprehensive and adequate 
approach to Jewish education in the non
Orthodox world ; ii . a Jewish Sarah Lightfoot 
piece that looks at existing vision- guided 
institutions; iii) a book modelled on 
HORACE'S SCHOOL, detailing the process 
through which a fictional Jewish educating 
institution becomes more vision- driven. 

12 

3 . Pilot Projects : Marom will continue his work with Agnon and, 
if it can be worked out, Pekarsky will work out an arrangement 
with another institution. (Toren's work with the Schechter 
School in Cleveland may also be pertinent here . ) 

Our discussion emphasized the critical importance of careful 
written documentation of the work that goes on in the pilot 
projects, as well as analyses of these experiences . Along the 
way, seminars designed to analyze the work being done and what is 
being learned would be pertinent. 

4 . An imperative and immediate need to develop a plan that 
carefully breaks down ts 1- 3 and determines priorities based on 
their importance and on available time and resources . 

Note that is 1- 4 do not include any reference to the 
immediate identification and education of facilitator
or coach- figures . As I understand it, we have agreed -
for reasons that have in part to do with the need to 
develop the kitchen - to remain temporarily agnostic 
concerning the desirability of facilitators, our role 
in identifying and training them, etc . This matter will 
be re- approached during our January consultation . 
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WORK PLAN, REMAINDER OF 1995 AND 1996 

July - Dec . , 1995 

1 . Further articulate the plan for 1995 and 1996 with attention 
to the larger conception of the project , and with special 
emphasis on what's to go on in the kitchen (both short - and long
term) . The plan needs to be reviewed carefully both CIJE and 
Mandel Institute partners to the project . 

2 . Planning and implementation of seminars we've committed to 
(Wexner, JCC, Baltimore, and possibly Atlanta) 

3 . Conceptualize, recruit for , and organize the seminars 
projected for 1996 . These include the January consultation, the 
principals seminar, the seminar for the leadership of the 
affiliated communities . 

4 . Pilot- projects : Work- in- settings and systematic efforts to 
document and analyze (Pekarsky and Marorn) 

5 . Kitchen- work : To be based on a comprehensive plan to be 
developed during summer of 1995. The plan will probably include a 
projected paper by SF and NR dealing with the conditions that 
made possible the development of Ramah as a vision- driven 
institution. 

6 . Module in the fall seminar for principals . 

1996 

1 . January consultation in Jerusalem (CIJE, Mandel Institute and 
selected additional participants) 

2. Outstanding commitment : support and/or guide Cleveland's 
efforts to clarify its goals for Beth Torah 

2 . Spring principals' seminar 

3 . Seminar for representatives of new affiliated communities 

4. Israel Seminar in July designed to draw in potential leaders 
and resources (e . g . Steinberg , Paley , Hirsh, Elaine Cohen, 
selected rabbis) 

5 . Continuing kitchen work (based on plan that will soon be 
developed) 

6 . Continuing pilot project efforts (along with appropriate 
documentation, analysis , and discussions based on them) 
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6 . Other activities as determined based on future deliberations, 
especially the January consultation . 
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GOALS PROJECT CONSULTATION 
July 1995 

Below you will find DP's attempt to articulate major decision.s we made at our Sunday 
meeting based on our work over the last few days. In reviewing the material, please try to do the 
following: 

1 . Read it critically with an eye to catching any omissions or misrepresentations or any other 
problems. 

2 . Review it fo r overall soundness. Two criteria come to mind: 

a. On reflection., does the proposed agenda and set of activities make good sense? 
Is there anything imper.ant that we should be doing missing? Or are some of the 
things listed not worth doing? 

b. Timel 

The question is not just whether there is enough time to do all these things -- but 

whether there is enough time to do them all meaningfully. I am particular ly 
concerned that the ''kitchen-work" not get po.shed aside in favor of the other 
activities. It may be that we will need to review the proposed set of activities 
with this concern in mind . 

If at all possible, feedback concerning these and other pertinent matters should be 
pooled by the beginning of next week. 
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DECISIONS E}.1ERGING OUT OF THE THREE DAYS OF DELIBERATION 

Major emphases 

l. Seminars, consultations, and workshops organized around the following: 

Seeding the culture - bring lay and professional leaders in the field of Je"wish 
education to a deeper appreciation of CIJE's convictions in th.is domain, and thus 
laying the ground for communal and instirutional initiatives (e.g., Seminar for 

leadership from Affiliated Communities; Module in fall principals' seminar and at 
heart of spring seminar) 

Meeting outstanding commitments we've made (e.g.,to Baltimore, the JCC, 

Wexner, and possibly Atlanta and Cleveland) 

Thoughtful deliberations designed to better understand the project and decide 
from among competing directions and projects (e.g., consultation scheduled for 
January, '96) 

Bringing some top~notch people into the work without preconceptions concerning 
how iliey will fit in; some of the "kitchen-work11 will play a significant role in this 
seminar (e.g. the seminar scheduled for July,'96) 

2. Tne Kitchen 

rood 

While work in thls area needs to be determined based on a comprehensive plan that 
still needs to be worked out, we discussed some imnediate projects that will need 
attention: 

a. an inventory of existing resources in different domains. 

b. a paper to be developed byNR and SF that details the ways in 
which Ramah is a vision-driven institution and what was necessary 
in tb.e way of inputs for it to become so. 

Less immediate but also discussed as possibly impon:ant Kitchen work (though i.n 
need of flli-ther consideration) were the following: 

a. building maps of different content-domains. 
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b. monographs dealing with one or more of the following: i. "The 
Future As History", looking at a comprehensive and adequate 

approach to Jewish education in the non-Orthodox world; U. a 
Jewish Sarah Lightfoot piece that looks at existing vision-guided. 
institutions; iii) a book modelled on HORACE'S SCHOOL, 
detailing the process through which a fictional Jewish educating 
institution becomes more vision-driven. 
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3. Pilot Projects: Marom ~ill continue his work with Agnon and, if it can be worked out, 
Pekarsky will work-out an arrangement with another institution. (Toren's work with the Schechter 
School in Cleveland may also be pertinent here.) 

Our discussion emphasized the critical importance of careful written documentation of the 
work that goes on in the pilot projects, as well as analyses of these ex?eriences .. ~ong the way, 
seminars designed to analyze the work being done and what is being learned would be pertinent. 

4 . . A.n imperative and immediate need to develop a plan that carefully breaks down #s 1-3 and 
determines priorities based on their imoortance and on available time and resources_ 
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Note that #s 1-4 do not include any reference to the immediate identification and 
education of facilitator- or coach-figures. As I understand it, we have agreed - for 
reasons that have in part to do with the need to develop the kitchen - to remain 
temporarily agnostic concerning the desirability of facilitators, our role in 
identifying and training them, etc. This matter wi1l be re-approached during our 
January consultation. 



WORK PLAL~, REMAINDER OF 1995 AND 1996 

July - Dec., 1995 
1. Further articulate the plan for 1995 and 1996 with attention to the larger conception of the 
project, and with special emphasis on what's to go on in the kitchen (both short- and long-term). 
Toe plan needs to be reviewed carefully both CIJE and Mandel I.nstirute partners to the project. 

2. Planning and implementation of seminars we've committed to (Wex.ner, JCC, Baltimore, and 
possibly Atlanta) 

3. Concepruali.ze, recruit for, and organize the seminars projected for 1996. These include t}1e 
January consultation, the principals ~eminar, tb.e seminar for the leadership of the affillated 
communities. 
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4. Pilot-projects: Work-in-settings and systematic effons to document and analyze (Pekarsky and 
Marom) 

5. Kitchen-work: To be based on a comprehensive plan m be developed duriog summer of 1995. 
Toe plan will probably include a projected paper by SF and NR dealing with the conditions that 
made possible the development of Ramah as a vision-dri.ven instirution. 

6. Module in the fall seminar for principals. 

1996 

l. January consultation in Jerusalem (CIJE, Mandel Institute and sclecred additional participants) 

2. Outstanding conunitment: support and/or guide Cleveland's efforts to clarify its goals for Beth 
Torah 

2. Spring principals' seminar 

3. Seminar for representatives of new affili2.ted communities 

4. Israel Seminar in July designed to draw in potential leaders and resources (e.g. Steinbeig, 
Paley, Hirsh, Elaine Cohen, selected rabbis) 

5. Continuing kitchen work (based on plan that will soon be developed) 

6. Continuing pilot project efforts (along with appropriate documentation, analysis, and 
discussions based on them) 

7. Other activities as determined based on furure deliberations, especially the January 
consul tat ion. 
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REFLECTIONS ON DAY I 

GOALS PROJECT CONSULTATION 
Cambridge, MA, July 1995 

Summary of 2nd Day's Proceedings 

Particular problem reflecLc; universal tendencv to resist thinking about the big questions. 
Reflecting on the discussions on Day 1, one participants pointed to out that in a significant sense 
the situation we are trying ro remedy is found in other arenas as well: that is, there is a tendency 
to rush headlong into questions of "How?" without seriously addressing the more fundamental 
"Why?" questions -- the answers to which are regarded as either obvious or inaccess.ible [and in 
any case irrelevant to the challenges of "the how?"]. 

These comments were developed with attention to a particular conception of "the aims of 
Jewish education", an aim that emphasized becoming more reflective, inquiring, and devout in 
the conduct of one's affairs, using intellectual, moral, esthetic and other lenses derived from 
Je1wish culture - from Je'lllish thought, history and custom. 

A compromise view proposed: combinin~ the shallow and the deeQ. While the approach 
to helping institutions that we have been developing is not <iirective in the sense that it has a 
preconception concerning substantive outcome, it is directive in the sense that the job of the 
coach is actively to guide the process along in the hopes of raising the level of disco,urse, getting 
the stake holders to appreciate an.d wrestle seriously with critical choices concerning aims that 
have a bearing on the "what" and the "how" of teaching, etc. The alternative conception that had 
been proposed on Day 1 grew om of a self-study model which put puts in the hands of the 
institution's stake holders primary responsibility for identifying, interpreting, and addressing the 
problems that are in need of anention. On this model CIJE's role is to help get the process going, 
to suggest a menu of possible routes to go in responding to perceived problems, and to develop a 
library of resources to be made available to the institutions in their efforts to address these 
problems, Among the advantages identified with this approach were the following: 1) it would 
not create a culture of dependence, and 2) in its somewhat more modest expectations of CIJE, it 
may be more in line with our existing capacity. 

Based on Day l's discussion of the two approacbes, a new approach was put on the table, 
described as "a compromise" between them, a compromise which incorporated the advantages of 
the alternative conception but involved a number of elements of the first one. Much of our day 
focused on this new proposal; and since we seemed to gravitate towards some version of it, it is 
described at length below. 
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CHARACTERIZATION OF THE NEW PROPOSAL 

Toe proposal puts the onus of responsibility for making practical progress on interested 
educational institutions. CIJE's job, is to encourage and help launch such efforts, to offer 
consultative help to those spearheading these efforts, and to develop an array of resources that 
can be made available to institutions and that can be used in CIJE's efforts to encourage, help 
laWlch, and consult. Here are the primary elements in the proposed model: 

1. Efforts, espe~islly seminars, designed to create a supportive context and an inter est in 
participating. The job of these efforts is to impress on key constituencies the importance of 
undertaking a serious effort to undertalc:.e a serious goals agenda Toe following might be 
involved: 

a) the problematics of our present social and educational predicament and how 
ill-thought-out aims that are in any case inadequately embodied contribute to this 
predicament; this might well include opportunities to focus their attention on their 
own ill-thought-out ideas concerning the aims of Jewish education and on the 
varied ways in which their own institutions exemplify and are rendered ineffective 
by the problems under consideration. 

b) case-studies of institutions that are or have grown substantially more effective 
through rich reflection concerning what they are about; 

c) examples of the kinds of things that might be done in a thoughtful goa1s
process; 

d) opportunities to begin thinking substantively abo·.rt the aims of Jewish 
education and what taking a particular set of aims seriously would imply for 
educational practice. The intent is to offer a taste of the kinds of activities a 
serious institution might be involved with, suggesting both their inherent richness 
and their power to guide practice. 

Though we used the term "seminars," it may be use:i.Jl to think of seminars as one of 
several vehicles that can. be used to create the kind of interest we would like to generate. 
Presentations before critical constituencies, the dissemination of good literature1 etc. might also 
play a role in this process. 

The seminars we are thioking of have a twofold purpose: 1) they are designed to 
encourage representatives of particular institutions to initiate a serious goals-process; 2) they are 
designed to create a supportive cultural context for those who initiate such a process (through 
transforming the consciousness oflay and professional communal leaders and rank-and-file 
members of the Jewish community). 

The seminars (and other pertinent activities) need to be designed in such a way that 
whether or not they lead to the next stage of activity they will be meaningful to the participants -
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and helpful to the cause of Jewish education. 

It was suggested that significant Public Relations efforts may be necessary as background 
to the seminars in questions - brochures, perhaps articles, well-disseminated, that ready the 
ground for these seminars and create an interest in attending. 

The Jerusalem Goals Seminar and the Milwaukee Goals Seminars would seem to 
represent examples of seminars in this general genre. 

2. Launch-seminars. Periodic seminars would be held for teams from insrirutions that have 
decided that they want to embark 011 a reflective goals-process. These seminars would be 
designed so as to offer them a variety of concrete ideas concerning how to begin the process. 
This might include our developing and offering them instruments that would facilitate an initial 
process of self-study. What they could expect from CIJE in the process would need to be 
carefully laid out as well. 

3. Facilitator -workshops. Interested institutions might - according to the model, this is not a 

requirement - identify a lead~person to facilitate the local goals~process. Such facilitate~ would 
be invited to seminars designed to help them get started and to offer them tools that may prove 
useful to them in their efforts. 

The suggestion was made that it might be desirable and possible to offer them 
scholarships that will cover their costs in participating in such work.shops. 

4. Follow-up seminars. Periodic seminars for the original institutional teams and/or for 
facilitators would be held in order to hear about their progress to date, as well as to offer them 
new tools and ideas. These seminars might also provide an occasion for individualized 
consultations on an institution-by-institution basis. 

5. Coruultation. Those CIJE's role in th.is domain was left vague, there was talk about our being 
involved as consultants to institutions undertaking a serious goals-process. This ro.ight involve 
carefully listening the institution's characterization of its situation and, based on this, suggesting 
possible resources to tum to or routes to go. Conceivably, though not discussed in our meeting, 
it could involve an on-site visit. 

6. "The kitchen.' ' This is a critical element in the proposed model. The kitchen is the backstage 
of this process; it is where the materia1s, the conceptions, the tools, the maps, etc. that this project 
will be making available to institutions will be developed. It is both the Research and 
Development Lab and the tool shop. 
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The kitchen is where we develop a library of resources that includes: 

a. conceptual and strategic maps that help us get a handle on different domains 
(like Bible) and situations; 



b. articles, books, videos, and other materials -- already available or developed by 
us - that can be made available to institutions on a case-by-case basis, as needed; 

c. tools - exercises, grids, evaluation-devices, promising activities, etc. that can 
be valuable at different stages in the process; 

d. services that CUE is willing to offer institutions; 

e. "cases"; 

f. carefully documented "case-studies" that could become the basis for a "Best 
Practices11 piece in the domain of educational growth through a serious goals
process. 

g . literature that explains the convictions that undergird the project; 

h. an inventory of the kinds of concerns/anxieties likely to arise in a goals
process, along with ways of fruitfully interpreting and responding to these 
concerns; 

i. people (e.g. Jodi Hirsh, Esther Netter) 

j. a distillation of what we are learning from the development of the different 
phases of this project. 

7. Pilot-pr ojects. Perhaps this is better categorized as a kitchen-activity. In any event, pilot
projects represent our own efforts to work with institutions in a more active way than the model 
specifies. 

This might mean something like the "coaching'' model we have been working with over 
the last several months. It might also mean trying out a very different model that emerged as we 
looked at the case a moral philosopher who embedded himself in and profoundly enriched a 
hospital setting. A few comments on this model may be pertinent at this poinl 

One of the appeals of this model is that if the philosopher is, in the positive sense, 
digested and accepted by the host-community (without losLD.g his philosophical concerns and 
tools) and is viewed as credible by the participants, there are may be ready opportunities to 
overcome the divorce between philosophy and educational practice. A key question that was 
raised concerns how the philosopher acquires credibility and moral authority in the eyes of the 
institution's stake holders. One of the critical variables may have to do with whether the 
philosopher possesses - and is perceived as possessing - what was characterized as ''a deep 
receptivity" to the concerns of those who make up the institution. 

Pilot-projects are important to the development of the Goals Project in a t least two 
different ways: 
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a) our own efforts to work with institutions will be invaluable in determining 
what needs to be developed in the kitchen and the utility of what we have 
developed in the kitchen. In addition, some of our best practical tools may 
actually arise in the practical settings. In any case, the pilot projects will give us a 
vivid and taste, and more, of realities and concerns down on the ground, and this 
will be very important in developing tools, resources, etc. This interplay between 
resource-development and practice is essential. 

It is noteworthy in this connection that careful documentation of our efforts in 
work with institutions is essential. A significant part of the importance of, say, 
Marom's work v,.r'ith Agnon is conditional on his and our carefully analyzing this 
case with attention to the kinds of questions Alan asked the other day (e.g., Why 
did you decide to start with principal and teachers?) and questions concerning the 
corrdirions tha1 made Aguon ''ready" for this kind of work. 

b) pilot-projects are i.mporta:nt because they offer opportunities to test-out models 
different from the self-directed model this conception emphasizes. 

8. Building capacity. In the sense (I think) intended in this discussion, "building capacity" 
meant identifying strategically important populations and educating them in the direction of 
ideas and ways of thinking that are integral to the project. These populations include Jerusalem 
Fellows, Melton's Senior Educators, students in Jewish education around the country, Rabbinical 

students. While this work cottld be understood as "building capacity", note that it might also be 
viewed as "seeding the culture" - that is, as creating conditions that are favorable to the kinds of 
initiatives we hope to encourage. 

9. Community vision. In response to a comment suggesting that this theme was not part of the 
agenda we had been discussing during the meeting, it was suggested that this omission should 
not be taken as a signal that "community-vision" should be dropped. It was noted that the Goals 
Project owes its origins in part to Louise Stein's query two years ago concerning how a 
community would know if it had been successful in its effortS to improve Jewish education. (It 
was noted in this connection that the Rosenak paper is now available in draft form.) 
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REACTIONS TO THE PROPOSAL 

In at least two senses, the proposal was put forward in a tentative spiril 

First, it came with the caveat that it represents an experimental initiative that 
would test out the Scheffier-hypothesis re: setf-directed institutional growth. 
Periodic reassessments of the wisdom of this route are critical. Note, though, that 
even if the hYPolhesis proves less warranted that we might th.ink. we would not be 
back to "square o□e". For in the course of developing this initiative, we would be 
engaged in varied activities that are independently worthwhile. These include the 
initiatory seminars th.at help to raise the level of understanding; the pilot projects, 

which test out other models; and the varied products of the work going on in the 
kitchen. 

Second, the proposal came with an invitation to critique it, lest we proceed along 
this path without due anention to possibly serious problems. 

In general, there seemed to be a great deal of support for the reconceptualization of our 
efforts implicit in this proposal. At the same time, a number of concerns were raised. Two of 
them are summarized below: 

The costs of distance. On the Proposed model, CIJE stands at a considerable remove 
from institutions. We are more like the therapist who hears the patient speak about his or her life 
than like the panicipant-observer who is immersed in the life of a community. One of the 
advantages of the immersion-model is that it provides a sense of contexi and perhaps a capacity 
to see and to hear beyond the words that might be uttered by participants in CIJE-sponsored 
workshops. Will the loss of this sense of context undercut the CIJE's consultant's capacity to 
give good advice (as well as credibility in the eyes of the institutional representatives)? 

I s the degree of trust placed in tb.e institutions warranted? The model of working 
with institutions we've adopted puts a lot of faith in their ability to take charge of their own self
renewal from the very begio.n.ing. Tt was noted that our decision to look for coaches who would 
be 1) carefully selected, and 2) trained by us grew out of our lack of confidence that institutions 
could identify individuals with the skills, understandings, knowledge-base, sensitivities etc. (in 
both Judaic and educational realms) to fruitfully guide a goals-process. Does our new model risk 
going too far in the other direction? Or, are we right to speculate that the "back-ups" we'll 
provide in the way of workshops, a resource-bank, and consultation will suffice? More 
generally, have we moved too far in the non-directive direction? 
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GOALS OF THE GOALS PROJECT REVISITED 

A meaningful statement of the goals of the Goals Project needs to begin with a 
characterization. of the problems to which the project is a response. Our original formulations 
stressed the failure of practice to be organized around thoughtfully articulated goals and visions 
that have arisen through a process of study and reflection; and a resultant state-of-affairs in which 
in.:.-titutions drifted along aimlessly and at best ineffectively. In the course of our deliberations, 
our sense of the problem and of the mission of the project was expanded in at least two ways: a) 
the power of vision and goals was expanded to "the power of ideas" to inform practice; b) the 
emphasis on "product", on becoming more vision-driven. was cornpkmented with an emphasis 
on the development of a culture or ethos that encourage serious reflection (in the various senses 
we've discussed). 

It was noted in our discussions that these emphases of the Goals Project are really at the 
heart of CIJE's approach to educational improvement 

a) The Goals Project does not just represent an effort to encourage vision-driven 
institutions; it represents a vital dimension of CIJE's approach to issues of 
educational content, personnel development, etc. 

b) The emphasis on the development of a culture of self-renewal through inquiry 
(inquiry that involves eschewal of quick and the development of habits of mind 
that encourage introspection, study of sources - Judaic and education.al, strategic 

thinking, evaluation, etc.) is at the heart not just of the Goals Project but of the 
enterprise as a whole. 

Although in some of our discussions the term "ideas II began to replace "goals and vision", 
questions were raised about the import of this change as weU as about the wisdom of changing 
our lexicon midstream. These matters will need to be returned to. 

In addition to some informal comments about the heart of the Goals Project, we also 
spoke in somewhat moi-e focused terms about the goakof the project as implicit in the pattern of 
activities we've been projecting. Crudely put, the goals of the project are the following: 
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l. Creating the conditions that will support and encourage meaningful efforts at 
institutional change. This involves nurturing a culture in the American Jewish 
community and especiaUy among those who lead and support efforts at Jewish 
education a) that appreciates the importance of careful attention to questions of 
vision and goals as they pertain to Jewish education - a culture that understands 
that "success" in any meaningful sense will depend oo adequately addressing this 

matter; b) that is increasingly hospitable to an ethos of self-renewal through 
inquiry 
(in lieu of quick-fix approaches). 

2. The spread of educating institutions that are increasingly animated both by 



compelling visions and goals (arrived at through a process of careful study and 
honest reflection) and by an ethos that supports continuing reflection and inquiry 
concerning what is being aimed for, how it is reflected in practice, and with what 
effects. 

The discussion of #1, of the conditions that need to be encouraged if a culture hospitable 
to our efforts is to arise defined the context of an important conversation concerning the kind of 
edueational efforts we should be directing at various lay-constituencies. A number of opinions 
were expressed, in.eluding the following: 
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l. It's important for lay-leaders to "personally taste" the problems they want 
institutions to be addressing; they themselves should be encouraged to struggle 
with questions concerning the nature of a meaningful Jewish existence and 
concerning proper aims fo r Jewish education. This will, it was suggested, deepen 
their understanding of the work at hand and also provide motivation. 

2. In a similar vein, it was suggested that it would be important to encourage "the 
grocer" to address these i.ssues if he/she is to knowledgeably support the kinds of 
efforts we want to encourage. (The aoalogy offered pointed to the musician's 
dependence on an audience that is sophisticated enough to be receptive to and 
appreciative of what he/she is doing. 

3.An alternate view was that although it was important that lay-leaders know that 
it is crucial that we address problem of aimlessness in the field, it is not our 
business to encourage personal struggle with aims on their part. It is unnecessary 
to do so, the reason being that th.e key lay-leaders aie already powerfully 
motivated by anxiety concerning the Jewish future. In view of this, the challenge 
of getting them to wrestle with such religious/existential questions belongs not 
to us but to their rabbis. 

4. As an anempt to put the matter to rest for now, DP suggested that we all agreed 
about the need to engage the lay-public in our efforts and to become thoughtfully 
supportive of an agenda that puts questions of goals and vision at the forefront; 
and that we can leave it as an empirical question to be decided as we move along 
whether one or the other of the approaches sketched out, or something in between, 
is most appropriate to our efforts. 



SOME CHALLENGES EMERGING OUT OUR DISCUSSIONS 

1. Develop a plan of action and a division of labor built out of a careful analysis of the 
component parts we sketched out. 

2. Possibly a policy brief concerning this domain. 

3. Possibly a presentation to the CIJE Board. 

4. Identify and recruit particularly fertile institutions. 

4. Determining what is and is not feasible given our time-constraints; and/or discovering ways to 
alter the time-constraints. 

ON THE AGENDA FOR SUNDAY 

1. The identification and role of "Facilitators" and our role in relation to them. 

2. "Community-vision" in the revised model. 

3. Revisiting the Friday-model. 
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To; CIJE Staff 

From: BIil Robinson 

Re: MEF Conference Call of May 10th 
(Present: Alan Hoffmann, Gall Dorph, Adam Gamoran, 
Ellen Goldring, Bill Robinson) 

A. Evaluation Institute 

A eonsiderable amount of time was spent diseuaslng the nature of 
the envisioned Evaluation Institute. The goal of the Evaluation 
Institute will be to increase the evaluation capacity of local 
communities. To accompllsh this, local (University-based) 
academics with expertise ln social reeearch and education would 
be trained In Jewish education and In the tools of evaluation 
that have been employed successfully In Jewish educatlon. (The 
training would be done, in part, by bringing In experts in Jewish 
educational evaluatlon.J These local academics would then serve 
as evaluatlon consultants to their community. While necessary, 
this training of evaluators was deemed as Insufficient to reach 
the stated goal. The lack of evaluation capacity 11 not simply a 
technical problem, but also political. In addition, Federation
based lay and professionals would need to be trained In 
educational evaluation. Vvlthout these persons acquiring a sense 
of the impcrtance and possibilities of evaluation, then the 
al<llls of the community consultant could not be properly 
employed. 

It was suggested that there are actually three different 
perspectives existing in communltlea • those of the community 
evaluation consultant, Federation-based lay & pro1esslonals, and 
Jewish ed uoational leaders. The reason for the lack of evaluation 
ooeurring in local Jewish educational programs Is the Incongruity 
between the perspecti'Jes and interests of these three groups. In 
order for evaluation In Jewish education to take place In the 
context of Federetlon-based communities, then a dialectic of 
learning muat take place between these three groups. In addition 
to training each group separately, the Institute could provide a 
fruitful forum for oommunity consultants, Federation-based lay 
and professionals, and national-level experts in .Jewish education 
to learn together. 

A few other points: 
• As Implied in the above, the scope of the Evaluation 

Institute lies beyond the Module for The CIJE Study of Educators. 
While the Module may stlll be the flrat curriculum component of 
the Institute, the Institute will train local communities In the 
uses of other evaluation instruments. 
- Also, in addition to the two groups mentioned above (i.e., 

community evaluation consultants and Federation-based lay & 
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professicnsl5), the staff hired to ,conduct any community 
evaluations could also be trained at the Institute. 
- Adam and Ellen were asaigned the responsibility of 

composing a document detailing the goals and programs cf the 
Evaluation Institute, a& well as the resources reqi.iired to run 
It. Alan WIii than add the budgetary Information to the document. 
Thie dooument will be preserited to the Steering Committee at 
their June meeting. 
- It Is planned that the communities will pay for everything 

(I.e., their transportation, hcuting, meals), except the actual 
program (i.e., the costa of bringing in national experts, 
creating curriculum and materials, and the salary of the prcje~ 
director). 
- Adam pointed out that, given the other responalbilities of 

the MEF, he and Ellen will not have time to run the Institute or 
supeivise the project director. In addition, success of the 
Evaluatlon Institute wlll depend upon all CIJE staff contributing 
to the development of its curriculum. 
- Alan and Gall will continue to look for a p·roject director 

for the Evaluation Institute. 

B. Goals Project 

The Training of Goals Coaches has been postponed unfll 
(tentatively) January. In the meantime, there wlll be a meeting 
to continue refining the role of the Goals Coach. Pcsalbly. In 
September, three educatlonal lnstltutlons will receive Goals 
Coaches and begin the process of beoonilng vision-driven 
Institutions. 

C. Training of Trainers 

The Training of Trainers seminar will take place in Cleveland· 
from July 30th to August 3rd. 

D, Taking Stock of CIJE in Lead Communities 

Adam and Ellen are to speak with Annette regarding how to proceed 
with the envisioned CIJE retreat. for reviewing the work of the 
CIJE in the three Lead Communities (using the MEF reports aa 
study texts). There are four issues to di&eusa: the content/goals 
of the meeting: who should attend this meeting; when can these 
people get together; and what preparations ahculd be done ahead 
of time (o,g,, oritioo l aummsry of reporto), 
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Council for Initiatives in Jewish Education 

MODULE FOR THE CIJE STUDY OF EDUCATORS 

INTRODUCTION 

Our goal should be to make it possible for every Jewish person, child or 
adult, to be exposed to the mystery and romance of Jewish history, to the 
enthralling insights and special sensitivities of Jewish thought, to the 
sanctity and symbolism of Jewish existence, and to the power and 
profundity of Jewish faith. . . . Education, in its broadest sense, will enable 
young people to confront the secret of Jewish tenacity and existence, the 
quality of Torah teaching which fascinates and attracts irresistibly. They 
will then be able, even eager, to find their place in a creative and 
constructive Jewish community. 

Professor Isadore Twersky 
A Time to Act, 1990 

In pursuit of this lofty vision, the members of the Commission on Jewish Education in 
North America asserted the primacy of two building blocks upon which action should 
focus: "developing the profession of Jewish education and mobilizing community 
support to meet the needs and goals of Jewish education" (A Time to Act, 1990). Each 
Jewish community in North America should be encouraged to develop and implement a 
comprehensive plan for building the profession of Jewish education among its 
educators and educational institutions. In order to begin moving along this path, it is 
vital to know where one stands. A community's planning efforts should be informed by 
an accurate knowledge of the strengths and weaknesses of its current educational 
workforce. 

The Module for the CIJE Study of Educators is a set of research instruments designed 
to obtain information about the educators (both teachers and administrative/supervisory 
personnel) working in the Jewish schools in your community. This information can help 
in developing a comprehensive plan for building the profession of Jewish education in 
your community. In using the Module for the CIJE Study of Educators, you can obtain 
an accurate description of your current educational workforce, baseline data against 
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which future change can be assessc j , and a means by which to mobilize the 
community in support of educational improvement. 

The Module for the CIJE Study of Educators consists of two separate research 
instruments: the CIJE Educators Survey and the CIJE Educators Interview. Each 
instrument is accompanied by a guide, explaining its proper usage. The .G.Ll.E. 
Educators Survey is a questionnaire designed to collect quantitative information from 
all of the educators (both teachers and administrative/supervisory personnel) working 
in Jewish schools in your community. It consists of four general areas: Settings, Work 
Experience, Training and Staff Development, and Background. The CIJE Educators 
Interview is an in-depth interview process employing a series of questions and probes 
(a protocol) designed to elicit in-depth information from a sample of educators working 
in the Jewish schools in your community, concerning their professional lives as Jewish 
educators. There are separate protocols for teachers and administrative/supervisory 
personnel. Both protocols consist of six general areas: Background, Recruitment, 
Training, Conditions of the Workplace, Career Rewards and Opportunities, and 
Professional Issues. The CIJE Educators Survey and the CIJE Educators Interview 
can be used separately or in conjunction with each other to produce an accurate 
description of your current educational workforce. 

The Module for the CIJE Study of Educators was developed by the CIJE's Monitoring, 
Evaluation and Feedback (MEF) Research Team, in cooperation with the three Lead 
Communities of the CIJE (Atlanta, Baltimore, and Milwaukee). Both irztruments were 
field tested in these three communities in 1992-93. The CIJE Educators Survey was 
developed after reviewing earlier instruments that suNeyed Jewish education, with 
many questions adapted from The Los Angeles BJE Teacher Census (1990). The 
information obtained in the field tests has been used to develop comprehensive plans 
for building the profession in each community. Additionally, the information has been 
used to prepare the CIJE's Policy Brief Background and Professional Training of 
Teachers in Jewish Schools. This is the first of a series to be based on the data from 
the three Lead Communities. Based upon these experiences, the MEF Research Team 
revised the instruments and wrote the accompanying guides. 

As communities begin to employ the Module for the CIJE Study of Educators in 
studying their own Jewish educational workforce, the data obtained can become a 
valuable continental resource - providing an increasingly detailed picture of our 
continental Jewish educational workforce and mobilizing national agencies in support 
of communal efforts toward building the profession of Jewish education. Each 
community is asked to provide a copy of the data obtained that they have acquired 
using their version of the CIJE Educators Survey, to the CIJE in order to build a 
continental data base. In addition, the Council for Initiatives in Jewish Education would 
appreciate the CIJE being acknowledged in any reports or other materials that are 
created through use of the Module for the CIJE Study of Educators. 
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MEF Research Team 

Dr. Adam Gamoran 
Professor of Sociology and Educational Policy Studies 
University of Wisconsin, Madison 

Dr. Ellen Goldring 
Professor of Educational Leadership and Associate Dean 
Peabody College of Education, Vanderbilt University 

Bill Robinson 
Staff Researcher 

The members of the MEF Research Team acknowledge the substantial and 
invaluable work of Roberta Goodman, R.J.E. and Dr. Julie Tammivaara in creating 
the Module for The CIJE Study of Educators. They appreciate the efforts of the 
three Lead Communities (Atlanta, Milwaukee, and Baltimore). They are grateful for 
the guidance of the MEF Academic Advisory committee: James Coleman; Seymour 
Fox; Annette Hochstein; Stephen Hoffman; and Mike lnbar. They also acknowledge 
the help of the. CIJE staff. The members of the MEF Research Team are especially 
thankful to the Jewish educators who participated in the study. 

The C/JE acknowledges the generous support of the Jacob and Hilda 
Blaustein Foundation for the Monitoring, Evaluation, and Feedback Project. 

Please contact Bill Robinson, CIJE Staff Researcher, with any questions or 
suggestions that you may have regarding the Module for The CIJE Study of 
Educators. 

Phone# (404) 552-0930 Fax # ( 404) 998-0860 

e-mail address 7 4104.3335@compuserve.com 
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Council for Initiatives in Jewish Education 

GUIDE TO THE EDUCATORS SURVEY 

A. What is the CIJE Educators Survey? 

The CIJE Educators Survey is a questionnaire designed to obtain information about the 
educators (both teachers and administrative/supervisory personnel) working in the 
Jewish schools in your community. The CIJE Educators Survey contains questions in 
four general areas: Settings, Work Experience, Training and Staff Development, and 
Background. The CIJE Educators Survey. alone or in conjunction with the CIJE 
Educators Interview, is designed to provide information that will help in building the 
profession of Jewish education in your community. The CIJE Educators Survey will 
also provide a baseline against which you can measure any changes that occur from 
your efforts in this area. 

B. Who completes the CIJE Educators Survey? 

The questionnaire is to be completed by both the Judaic studies teachers and the 
administrative/supervisory personnel in ALL of the Jewish schools (i.e., day schools, 
supplementary schools, and pre-schools) in your community. Teachers and 
administrative/supervisory personnel working in informal educational settings (e.g., 
camps, youth groups) are excluded. 

• If the school uses an " integrated curriculum", all teachers and 
administrative/supervisory personnel involved with the "integrated curriculum" 
are to complete the questionnaire. 

• In supplementary schools, all teachers and administrative/supervisory personnel 
are to complete the questionnaire. 

• Every principal or educational director in the Jewish schools is to complete the 
questionnaire. 

• Both Jewish and non-Jewish persons who fit the above criteria are to complete 
the questionnaire. 

• In day schools and pre-schools, faculty who do not teach any Judaic studies or 
administrative/supervisory personnel who do not have any responsibility for the 
Judaic studies program are NOT to complete the questionnaire. 
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C. How to administer the CIJE Educators Survey 

The CIJE Educators Survey was administered initially in the three Lead Communities of 
the Council for Initiatives in Jewish Education (Atlanta, Baltimore, and Milwaukee) in 
1992-93. In total, 983 teachers responded out of a total population of 1192 in these 
three communities. Obtaining such a high response rate ( over 82%) was essential to 
having the research findings be considered an accurate representation of the total 
population of educators. The CIJE Educators Survey is intended to be administered to 
all educators, not a sample. Therefore, it is vital that when administering the .G1!..E 
Educators Survey in your community you obtain a similarly high response rate. 

In order to achieve a high response rate, the following procedures should be followed: 

1. This survey process should be coordinated in advance with the principal of each 
school. 

2. The questionnaire is to be administered at faculty meetings in each school. The 
educators are not permitted to take the questionnaire home. They must complete 
it and return it during the faculty meeting. (One hour should be allocated for 
completion of the questionnaire at each school.) 

3. Principals or other administrative personnel are not to administer the 
questionnaire. It should be handed out and collected by persons designated for 
this purpose (e.g., central agency personnel, graduate students, stu:.y 
coordinator). The principals and other administrative personnel are to complete 
the questionnaire in a separate room, at the same time as the teachers. 

4. Educators who were absent from the faculty meeting should receive the 
questionnaire at home by mail, accompanied by a stamped, self-addressed 
return envelope. The envelope should be addressed to the study coordinator, 
not to the school or principal. 

5. In order to be able to calculate your response rate and control the distribution of 
the questionnaire, every questionnaire is to be coded BEFORE administering 
them at the schools. 
a. First, the study coordinator (or someones/he assigns) should code the 

boxes on the bottom of the last page of the survey with a two digit school 
ID number (between 01 and 99) that specifically identifies each school. 

b. Then, at each school, the person(s) in charge of administering the 
questionnaire should code the same set of boxes with a two digit person 
ID number (between 01 and 99). Unlike the school ID number, individual 
educators are NOT to be identified by this number. 
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D. How do educators who work in more than one school respond to the questionnaire? 

Educators who work in more than one school are to complete ONLY ONE 
questionnaire. The person(s) in charge of administering the CIJE Educators Survey at 
each school are to instruct those educators who already have completed a 
questionnaire to NOT complete another one. 

It does not matter at which school an educator completes the questionnaire. In the CIJE 
Educators Survey. there are questions which will ask them information about the other 
school in which they work. (Since very few educators work in more than two schools, 
these questions only ask them about the two schools in which they work the most 
hours.) 

E. Anchor Items - Modifying the CIJE Educators Survey 

In using the CIJE Educators Survey. questions may be added and some questions may 
be modified to suit the particular needs and resources of your community. A number of 
the questions in the CIJE Educators Survey are "anchor items." This means that they 
address certain policy issues essential to building the profession of Jewish education in 
all kinds of communities. Data are or will be available on these items for many 
communities, contributing to a continental data base. The CIJE hopes that all 
community educator surveys will contain these anchor items. 

The anchor items are: 

01 : Number of schools in which respondent works 

03: Number of hours respondent works in each school 

04: Years of experience in current school 
06: Years of experience in the field of Jewish education 

07: Affiliation of school(s) 

09: Work settings 

010: Position(s) 

013: Salary 

014: Benefits in first school: 

c. Continuing education 

h. Health 

i. Pension 

015: Benefits in second school: 

c. Continuing education 
h. Health 
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i. Pension 
020: Satisfaction: 

a. Salary 
b. Benefits 
c. Job security 
d. Career opportunities 

021 : Does respondent work full-time in Jewish education 
027: Experience in general education 
028: Is Jewish education respondent's career 
029: Workshops required 
030: Total number of workshops attended 
034: Professional growth beyond workshops: 

a. Judaica/Hebrew course at community center or synagogue 
b. Judaica/Hebrew course at college or university 
c. Education course at college or university 

038: Adequacy of opportunities for professional growth: 
a. In-service workshops 
b. Informal study with other educators 
c. Degrees in Judaic studies or Hebrew 
d. Certificr.tion in Jewish education 
e. Certification in administration 

039: Is respondent Jewish 
040: Respondent's Jewish affiliation 
045: Jewish schooling before age 13 
046: Jewish schooling after age 13 
049: Yeshiva after age 18 
050: Degrees since high school 
052: Licenses and certification: 

a. Jewish education 
b. General education 
c. Administration 

055: Sex 
059: Total family income 
060: Significance of income from work in Jewish schools 
062: Plans for the future 

GUIDE TO THE CIJE EDUCATORS SURVEY Page 4 



Council For Initiatives In Jewish Education 

EDUCATORS SURVEY 

Dear Educator, 

We appreciate your participation in this survey of educators in Jewish schools in this community. 

By completing this survey, you and your colleagues can provide valuable information about the 

professional lives, interests and needs of Jewish educators. The information collected through 

this survey will be used to make recommendations for the improvement of Jewish education in 

your community and nationally. 

On the pages that follow you will find many different questions about your work. There are 

specific instructions for each question. Please answer each frankly. If you do not find the exact 

answer that describes your situation or views, please select the one that comes closest to it. 

Please feel free to add comments and explanations. 

Your responses are confidential. The results will appear only in summary or statistical form so 

that individuals cannot be identified. 

Thank you very much for your participation and cooperation. 



I. SETTINGS 

Council for Initiatives in Jewish Education 

EDUCATORS SURVEY 

This first set of questions asks you about the schools in which you work. 

1. In how many Jewish schools do you work? __ _ 

2. If you work in more than one school, do you do so to earn a suitable wage? 

Yes No 

3. How many hours per week are you employed at each school? 
(List them in order, so that the first school is the school at which you work the most hours and so on.) 

First school __ _ Second school _ _ _ Third school __ _ Fourth school. __ _ 

4. Please indicate how many years you have been working in your CURRENT school(s}, including 
this year. 

First school __ _ Second school __ _ Third school __ _ Fourth school __ _ 

5. How many years have you been working in Jewish education in THIS COMMUNITY, including this year? __ _ 

6. How many years IN TOTAL have you been working in the field of Jewish education, including this year? __ _ 
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Please answer all of the following questions. If you work in more than two schools1 please 
answer the questions only in regard to the two schools at which you work the most hours. 

7. What is the affiliation of each school? 

(Check one response for each school) First school Second school 

a. Reform OJ OJ 
b. Conservative 0 0 
c. Traditional 0 0 
d. Orthodox 0 0 
e. Reconstructionist 0 IT] 
f. Community CD 0 
g. Jewish Community Center 0 [I] 
h. Other (specify) 0 0 

8. How many students are in each school? 

First school __ _ Second school ---

9. In what settings do you work? 

(Check only one for each school) First school Second school 

a. Day school 

b. One day/week supplementary school 

c. Two or more days/week supplementary school 

d. Pre-school 

e. Adult education 

f. Other (specify) _______ _ 
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10. What position(s) do you hold in each school? 

(Check all that apply) First school . Second school 

a. Teacher □ □ 
b. Teacher Aide □ □ 
c. Educational director or principal □ □ 
d. Assistant educational director or principal □ □ 
e. Department head (e.g. , Hebrew department □ □ chair, director of primary program) 

f . Tutor □ □ 
g. Other (specify) □ □ 

11 . What subjects do you primari ly teach this year? 

(Check all that apply) First school Second school 

a. Hebrew language □ □ 
b. Judaica (e.g ., Bible, history, holidays) □ □ in Hebrew 

c. Judaica (e.g. , Bible, history, holidays) □ □ in English 

d. Bar/Bat Mitzvah preparation □ □ 
e. Secular subjects (e.g., math, reading, science) □ □ 
f. Integrated kindergarten/pre-school curriculum □ □ 
g. other (specify) □ □ 
h. I am not teaching this year □ □ 
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12. In what grade levels are your primary responsibilities? 

First School Second school 

13. What is your annual salary from each school? 

(Check one range for each school) First school Second school 

Less than $1,000 [iJ OJ 
$1,000 - $4,999 0 0 
$5,000 - $9,999 [TI IT] 

$10,000 - $14,999 0 0 
$15,000 - $19,999 0 0 
$20,000 - $29,999 0 0 
$30,000 - $39,999 0 0 
$40,000 - $49,999 0 0 
$50,000 - $59,999 0 0 
$60,000 - $69,999 ~ ~ 
$70,000 - $79,999 ~ [!TI 

$80,000 or more @] @] 
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14. Which of the following benefits are available to you in the first school? 

(Check one response for each item) Not Available but Available and 
Available do not Receive Receive 

a. Free or reduced tuition for your children 0 [iJ [I] 
b. Day care [I] [IJ [I] 
c. Free or reduced membership in a synagogue of JCC [I] [IJ [I] 
d. Synagogue privileges such as High Holiday tickets [I] [I] [I] 
e. Funding to attend conferences, continuing [I] [IJ [I] 

education courses 

f. Sabbatical leave (full or partial pay) [I] IT] [I] 
g. Disability benefits 0 cu [I] 
h. Employer contributions to a health plan [QJ cu [I] 
i. Pension benefits [QJ [TI 0 
j. Other (specify) @] [IJ [I] 

15. Which of the following benefits are available to you in the second school? 

(Check one response for each item) Not Available but Available and 
Available do not Receive Receive 

a. Free or reduced tuition for your children [QJ OJ 0 
b. Day care [QJ [JJ [I] 
c. Free or reduced membership in a synagogue of JCC @] [JJ [I] 
d. Synagogue privileges such as High Holiday tickets [QJ [JJ [I] 
e. Funding to attend conferences, continuing education [I] [IJ [I] 

courses 

f. Sabbatical leave (full or partial pay) [I] [IJ 0 
g. Disability benefits [I] IT] [I] 
h. Employer contributions to a health plan 0 IT] [I] 
i. Pension benefits [I] [I] 0 
j. Other (specify) [I] [IJ 0 
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16. How did you find your present position(s)? (Check only one for each school) 

First school Second school 

a. Central agency for Jewish education OJ OJ 
b. Graduate school placement 0 0 
c. National professional association 0 0 
d. Through a friend or mentor 0 0 
e. Recruited by the school 0 0 
f. Approached the school directly 0 II] 
g. Newspaper advertisement 0 0 
h. Other (specify) 0 0 

17. Which of the following factors affected your decision to work in the school(s) in which you presently do? 

(Check Yes or No for each item) First school Second school 

Yes No Yes No 

a. Hours and days available for work OJ 0 OJ 0 
b. Salary OJ 0 OJ 0 
c. Benefits OJ 0 OJ [I] 
d. Career advancement OJ 0 OJ 0 
e. Location OJ [I] OJ 0 
f. Friends who work there OJ 0 OJ 0 
g. Principal, Rabbi, or professional staff OJ 0 OJ 0 
h. Reputation of the school and students OJ 0 OJ 0 
i. Religious orientation OJ 0 OJ 0 
j. My own synagogue OJ 0 OJ 0 
k. Other (specify) OJ 0 OJ 0 
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18. Did you move to this community to take your current position(s)? 

Yes No 

19. To what extent do you receive help and support for your work as a Jewish educator from the following? 

(Check one response for each item) Frequently Occasionally Seldom Never 

a. Principal/supervisor OJ 0 [TI 0 
b. Colleagues in your school(s) OJ 0 [TI 0 
c. Colleagues outside your school(s) [D 0 0 0 
d. Parents and/or lay leaders [TI 0 0 0 
e. Rabbi OJ 0 0 0 
f. Faculty members at a local university [TI 0 0 0 
g. Central agency staff OJ [I] 0 0 
h. Teacher resource center OJ [I] 0 0 
i. National movement [TI 0 0 0 
j. Professional organizations OJ [I] 0 0 
k. Other (specify) [TI 0 0 0 

20. The following items deal with different aspects of the life of a Jewish educator. Please indicate how satisfied 
you are with each of the following: 

(Check one response for each item) Very Somewhat Somewhat Very 
satisfied satisfied dissatisfied dissatisfied 

a. Salary OJ 0 0 0 
b. Benefits OJ 0 0 0 
c. Job security/tenure [D 0 0 0 
d. Opportunities for career advancement OJ 0 0 0 
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21. Are you a full-time Jewish educator? 

Yes No 

22. Would you consider working more hours in Jewish education if the opportunity were available to you? 

Yes No [II (If No, skip to Question #25) 

23. If you would consider working more hours, would you prefer to work: 

in one school ~ in several schools 

24. If you would consider working more hours, which of the following would encourage you to do so? Rank only 
the three most important by writing 1, 2 or 3 next to your choice Vvtlere 1 is the most important. 

a. Salary D 
b. Benefits D 
c. Job security, tenure D 
d. Opportunities for career advancement D 
e. Opportunities to work closely with other educators D 
f. Availability of training opportunities D 
g. More resources at work D 
h. Change in family status D 
i. Other (specify)----------"-'--- D 

25. In addition to your work in Jewish schools, do you currently: (Check all that apply) 

□ 
□ 
□ 
□ 

□ 

a. tutor students privately in Judaica, Hebrew, or for Bar/Bat Mitzvah 

b. work with a Jewish youth group 

c. work in a Jewish camp 

d. do other work in an informal Jewish educational setting 
(specify) ______ ________ _ 

e. I do not work in an informal Jewish educational setting 

In total, how many hours per week do you work in the informal Jewish educational settings indicated above? 
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11. WORK EXPERIENCE 

The following set of questions asks about your current and prior work experience. 

26. For each of the following JEWISH settings check the positions you have held or are currently holding. Indicate 
the total number of years in each, including this year. 

s . etting 
p . . os1t1on N b f um er o vears 

SUPPLEMENTARY SCHOOL D Aide --
D Teacher --
D Supervisor --

D Specialist --
D Principal --
D Other --

DAY SCHOOL D Aide --
D Teacher --
D Supervisor --

D Specialist --
D Principal --

D Other --

DAY/RESIDENTIAL CAMP D Counselor --
D Specialist --
D Unit Leader --

D Division Head --
D Director --

D other --

JCC D Group Worker - Teacher --
D Program Director --
D Department Head --

D Director --
D Other --

PRE-SCHOOL D Assistant Teacher or Aide --

D Teacher --
D Director --

D Other --

INFORMAL EDUCATION D Group Advisor --
YOUTH WORK D Youth Director --

D Other --

ADULT EDUCATION D Teacher --
D Program Director --
D other --
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27. Have you ever worked in general education? 

Yes No 

If Yes, how many years (including this year)? __ _ 

28. Would you describe yourself as having a career in Jewish education? 

Yes No 

Ill. TRAINING AND STAFF DEVELOPMENT 

The next set of questions asks about your training and staff development experiences. 

29. During the last two years, have you been required to attend in-service workshops? 

Yes No 

If Yes, how many were you required to attend? __ _ 

30. In total, how many in-seNice workshops did you actually attend during the last two years, whether required 
or not? ___ _ 

31. During the last two years, have you attended workshops in any of the following areas: 

(Check Yes or No for each item) Yes No 

a. Judaic subject matter (e.g., Bible, history) OJ 0 
b. Hebrew language OJ 0 
c. Teaching methods DJ 0 
d. Classroom management OJ 0 
e. Curriculum development DJ 0 
f. Educational leadership OJ 0 
g. Art/drama/music OJ 0 
h. Other (specify) OJ 0 
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32. How helpful were the local workshops that you attended in the past two years in each of the following areas: 

(Check one response for each item) Very Somewhat Not Did not 
helpful helpful helpful attend 

a. Judaic subject matter (e.g., Bible, history) OJ 0 0 0 
b. Hebrew language OJ 0 0 0 
c. Teaching methods [iJ 0 0 0 
d. Classroom management OJ 0 0 0 
e. Curriculum development OJ 0 0 0 
f. Educational leadership OJ 0 0 0 
g. Art/drama/music OJ 0 0 0 
h. Other (specify) OJ 0 [TI 0 

33. What would encourage you to spend additional time on professional training? 
Check only the TWO items that are most important to you. 

D a. Increased salary 

D b. Release time 

D c. Tuition subsidies 

D d. Topics of personal interest 

D e. Relevance to your work in Jewish education 

D f. Availability of certification 

D g. Other (specify) ________ _ 
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34. Beyond attending in-service workshops, during the past two years did you: 

(Check Yes or No for each item) 

a. Attend a course in Judaica or Hebrew at a community 
center or synagogue? 

b. Attend a course in Judaica or Hebrew at a college or 
university? 

c. Attend a course in education at a college or university? 

d. Participate in a private Judaica or Hebrew study group? 

e. Study Judaica or Hebrew on your own? 

f. Participate in some other on-going form of study in 
Judaica or Hebrew (e.g., year-long seminar)? 
(specify) _____________ _ 

Yes 

35. In which of the following areas would you like to develop your skills further? 
Check only the three most important. 

□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 
□ 

a. Classroom management 

b. Child development 

c. Lesson planning 

d. Curriculum or program development 

e. Creating materials 

f. Parental involvement 

g. Motivating children to learn 

h. Educational leadership 

i. School administration 

j . Staff development 

k. Other (specify) _______ _ 

No 
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36. In which of the following areas would you like to increase your knowledge? 
Check only the three most important. 

□ a. Hebrew language 

□ b. Holidays and rituals 

□ c. Israel and Zionism 

□ d. Jewish history 

□ e. Bible 

□ f. Synagogue skills/prayer 

□ g. Rabbinic literature 

□ h. Jewish thought 

□ i. Other (specify) 

37. How proficient are you in Hebrew? 

(Check one response for each item) Fluent Moderate Limited Not at all 

a. Speaking OJ 0 0 0 
b. Reading OJ 0 0 [TI 
c. Writing OJ 0 IT] 0 

38. In your community, how adequate are the opportunities for: 

(Check one response for each item) More than Less than 
adequate Adequate adequate Inadequate 

a. In-service workshops QJ 0 0 [TI 
b. Informal, on-going study with other educators ~ 0 0 [TI 

(e.g., peer mentoring groups) 

c. Degrees in Judaic Studies or Hebrew QJ 0 0 [TI 
d. Certification in Jewish education QJ 0 0 [TI 
e. Certification in administration/supervision OJ -0 0 [TI 
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IV. BACKGROUND 

Next we are going to ask you about yourself. 

39. Are you Jewish? 

Yes No 

40. At the present time, which of the following best describes your Jewish affiliation? 

QJ Reform 

0 ConseNative 

0 Traditional 

0 Orthodox 

0 Reconstructionist 

0 Unaffiliated 

IT] Other (specify) 

41 . Are you currently a member of a synagogue? 

Yes No 

If Yes, are you an educator in the synagogue where you are a member? 

Yes No 

42. Which of the following do you usually obseNe? (Check all that apply) 

D a. Light candles on Friday evening 

D b. Attend a Passover Seder 

D c. Keep Kosher at home 

D d. Light Hanukkah candles 

D e. Fast on Yorn Kippur 

□ f. ObseNe Shabbat 

□ g. Build a Sukkah 

D h. Fast on the Fast of Esther 

D i. Celebrate Israel Independence Day 
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43. During the past year, did you: 

(Check Yes or No for each item) 

a. Attend synagogue on the High Holidays 

b. Attend synagogue on Shabbat at least twice a month 

c. Attend synagogue on holidays such as Sukkot, 
Passover or Shavuot 

d. Daven or attend synagogue daily 

44. Have you ever been to Israel? 

Yes No 

If Yes, did you ever live in Israel for three months or longer? 

Yes No 

Yes No 

45. What kind of Jewish school, if any, did you attend before you were thirteen? (Check all that apply) 

D a. One day/week supplementary school 

D b. Two or more days/week supplementary school 

D c. Day school or yeshiva 

D d. School in Israel 

D e. None 

D f. Other (specify) ___________ ____ _ 

46. What kind of Jewish school , if any, did you attend after you were thirteen (and before college)? 
(Check all that apply) 

D a. One day/week supplementary school 

D b. Two or more days/week supplementary school 

D c. Day school or yeshiva 

D d. School in Israel 

D e. None 

D f. Other (specify) _____________ __ _ 
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47. Did you attend a Jewish summer camp with mainly Jewish content or program? 

Yes No 

If Yes, how many summers? ___ _ 

48. Did you belong to a Jewish youth group? 

Yes No 

If Yes, how many years? ___ _ 

49. After age 18, did you attend a yeshiva (or women's equivalent)? 

Yes No 

If Yes, how many years? ___ _ 

50. Have you earned any type of degree since high school? 

Yes No 

If Yes, please specify all the degrees that you have earned since high school and the appropriate 
major(s) and minor(s) for each degree. (List all that apply) 

Two-year degrees 
(e.g., AA, ACD, etc.) 

Degrees from teachers 
seminary (non-university) 

Bachelors degrees 
(e.g., BA, BS, BHL, etc.) 

Masters degrees 
(e.g., MA, MS, MEd, MHL, 
MSW, etc.) 

Doctorates 
(e.g., PhD, EdD, OHL, etc.) 

Rabbinic ordination/smicha 

Other degrees 

Type of Degree Major(s) Minor(s) 
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51 . Are you currently enrolled in a degree program? 

Yes No 

If Yes, for what degree? _______ _ 

in what major(s)? _______ _ 

52. Do you hold a professional license or certification in: 

(Check Yes or No for each item) Yes No 

a. Jewish education OJ 0 If Yes, from where? 

b. General education OJ 0 If Yes, from where? 

c. Educational administration/supeivision OJ 0 If Yes, from where? 

d. Other (specify) OJ [I] If Yes, from where? 

53. Are you currently working toward a professional license or certification rn: 

(Check Yes or No for each item) Yes No 

a. Jewish education OJ 0 If Yes, from where? 

b. General education OJ 0 If Yes, from where? 

c. Educational administration/supeivision [JJ 0 If Yes, from where? 

d. Other (specify) OJ 0 If Yes, from where? 

54. What is your age? ___ _ 

55. What is your sex? 

Male OJ Female [I] 
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56. Where were you born? 

OJ USA 

[}] Other, (specify country) __________ _ 

57. What is your marital status? 

OJ Single, never married 

[I] Married 

0 Separated 

0 Divorced 

0 Widowed 

58. If you are married, is your spouse Jewish? 

Yes No 

59. What is your approximate total family income? 

OJ $30,000 or below 

0 $31,000 - $45,000 

[I] $46,000 - $60,000 

0 $61 ,000 - $75,000 

0 $76,000 - $90,000 

0 Above $90,000 

60. How important to your household income is the income you receive from your work in Jewish schools? 
(Check one) 

OJ The main source 

[}] An important source of additional income 

IT] Insignificant to our/my tota l income 
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61 . In addition to your position(s) in Jewish education, are you currently: 
(Check all that apply) 

□ 
□ 

□ 
□ 

a. an educator in a non-Jewish setting 

b. engaged in other employment.outside the home 
(specify) _________________ _ 

c. not employed elsewhere 

d. a student 

In total, how many hours per week are you employed outside of Jewish education? ___ _ 

62. Which of the following best describes your career plans over the next three years? 

I plan to: 

OJ 
0 
0 
0 
[I] 
0 
0 
0 
0 

(Check only one) 

continue working in my current teaching or administrative position at the same school(s). 

continue in the same type of position (either teaching or administrative) at a different Jewish 
school. 

move from a teaching position to an administrative position at a Jewish school (or vice-versa). 

seek a position in Jewish education other than in a school (such as a central agency). 

seek an education position in a non-Jewish setting. 

seek work outside of education. 

not work. 

I don't know. I am uncertain. 

Other (specify) ______________________ _ 

Thank you very much for your cooperation! 
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Council for Initiatives in Jewish Education 

GUIDE TO THE CIJE EDUCATORS INTERVIEW 

A. What is the CIJE Educators Interview? 

The CIJE Educators Interview is a research process by which in-depth information can 
be obtained about the professional lives of educators (both teachers and 
administrative/supervisory personnel) working in Jewish schools in your community. 
The CIJE Educators Interview consists of two separate protocols to be used with 
teachers and administrative/supervisory personnel, respectively: the CIJE Educators 
Interview: Teachers Protocol and the CIJE Educators Interview: Administrators 
Protocol. Each protocol contains a series of questions that can be asked during the 
interviews and suggestive probes by which additional information can be elicited, in six 
general areas: Background, Recruitment, Training, Conditions of the Workplace, 
Career Satisfaction and Opportunities, and Professional Issues. The CIJE Educators 
Interview, alone or in conjunction with the CIJE Educators Survey. is designed to 
provide information that will help in building the profession of Jewish education in your 
community. 

B. Who participates in the CIJE Educators Interview? 

The protocols are to be used with a SAMPLE of ELIGIBLE educators working in the 
Jewish schools (i.e., day schools, supplementary schools, and pre-schools) in your 
community. Educators working in informal educational settings (e.g., camps, youth 
groups) are excluded. 

• If the school uses an "integrated curriculum", all teachers and 
administrative/supervisory personnel involved with the "integrated curriculum" 
are eligible to be interviewed. 

• In supplementary schools, all teachers and administrative/supervisory personnel 
are eligible to be interviewed. 

• Every principal or educational director in the Jewish schools is eligible to be 
interviewed. 

• Both Jewish and non-Jewish persons who fit the above criteria are eligible to be 
interviewed. 
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• In day schools and pre-schools, faculty who do not teach any Judaic studies or 
administrative/supervisory personnel who do not have any responsibility for the 
Judaic studies program are NOT eligible to be interviewed. 

From the group of eligible educators, a REPRESENTATIVE sample is selected to be 
interviewed. Separate samples for teachers and administrative/supervisory personnel 
are selected. By obtaining a representative sample, it is more likely that the 
information obtained through the interviews will be generalizable to and 
"representative" of the total population of teachers or administrative/supervisory 
personnel in the Jewish schools in your community. To be representative, the samples 
should contain participants in proportions similar to the ratios that characterize the total 
populations (for those characteristics that are deemed important). For example, if 40% 
of the teachers in your community work in day schools, the sample of teachers should 
contain approximately that proportion (40%) of day school teachers. Characteristics 
that your community could consider to be important may include the type of setting (i.e., 
Day school, Supplementary school, Pre-school, Adult education), gender, experience in 
Jewish education, and Jewish affiliation. 

Ideally, to obtain a representative sample, participants should be selected randomly 
from a complete list of the teachers and administrative/supervisory personnel working 
in the Jewish schools in your community. If this method is not feasible, participants 
may be selected through other methods such as nomination by the administrator of 
each school. In addition, specific participants may be selected based upon their 
leadership, role in the community, or other characteristics. These targeted individuals 
may be added to the sample, but this should be kept in mind when interpreting the 
interview responses. 

C. How to conduct the interviews 

The interviews should take approximately 45 to 60 minutes. The interviews are to be 
audio taped and the tapes transcribed. At the beginning of each interview, the 
interviewer is to inform the participants that their individual responses will be kept 
confidential and any use of quotes will be done anonymously. 

Two separate protocols are provided to guide the interviews with teachers and 
administrative/supervisory personnel. Each protocol contains a series of questions that 
the interviewer can employ to gather information on particular topics, such as 
experience, early Jewish education, relations with other teachers, frustrations and 
rewards of teaching, etc. For several of the questions, probes are provided which can 
assist the interviewer in eliciting additional information on a particular topic. The 
protocols are offered as guides for conducting successful interviews. They were 
developed for and successfully employed by the CIJE's three Lead Communities 
(Atlanta, Baltimore, and Milwaukee) for their community studies of the educators in 
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their Jewish schools. Some topics may be emphasized over others and additional 
questions may be included on topics that are specific to the needs and resources of 
your community. 

It is very important to maintain the CONFIDENTIALITY and ANONYMITY of the 
participant's responses. To achieve this, the tapes and transcriptions should not be 
shared with any members of the community. Only a summary analysis of the 
transcribed interviews should be provided to the community. In providing specific 
information about participants (such as place of work, experience, Jewish affiliation, 
etc.) or in using quotes, it is important not to reveal the identity of any participants. The 
names of people or places may need to be changed and revealing phrases from within 
quotes may need to be omitted. Finally, the interviews should be conducted in a 
relatively private location, such as an empty classroom or office, or at the participant's 
home. 
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Council for Initiatives in Jewish Education 

EDUCATORS INTERVIEW : 
TEACHERS PROTOCOL 

This interview protocol for teachers consists of six parts: background, recruitment, 
training, conditions of the workplace (including salaries and benefits), career 
satisfaction and opportunities, and professional issues (including professional growth 
and empowerment). This interview protocol provides a series of introductory 
statements and numbered questions designed to elicit information from the teachers 
(being interviewed) about their professional life as a Jewish educator. The sentences 
in italic , which may follow a question, specify the type of information desired and/or 
suggest ways of probing for additional information. 

A. Background 

I would like to begin our interview with some questions about your background. To 
begin, 

1. I am interviewing you as a teacher of [name of institution]. How many hours per 
week do you work there? [Elicit the name of roles teacher has in this setting and 
approximately how many hours are spent in each role.] 

2. How long have you been employed at (name of institution]? 

3. Do you work in any other setting? [If yes, elicit kind of work and whether full-time or 
part-time. For other jobs in Jewish settings, e.g., tutoring, camp counseling, Shabbat 
tefilah, etc., elicit number of hours per week for each.] 

4. How long have you been involved in Jewish education? [Probe specifics, that is, in 
what capacity, for how long, where, etc.] 

5. Do you identify with any movements in Judaism? [If so, ask which one and ask if 
teacher is affiliated with a synagogue.] 
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B. Recruitment 

My next few questions will focus on how you became a Jewish educator. 

1. At what point did you make a definite decision to become a Jewish educator? 
[Probe: What were the specific circumstances at the time? Get the year, place, etc. 
If teacher says he or she always wanted to be a teacher, ask for earliest memory of 
this desire.] 

2. W at were the main attractions Jewish education held for you? 

3. What people were influential in your decision to become a Jewish educator? 

C. Training 

The next set of questions will focus on your preparation to become an educator. I am 
interested in areas of general instructional preparation and Jewish studies preparation. 

1. What kind of Jewish e 'ucation did you receive as a young per on outside your 
family? {Elicit information on both formal and informal instruction. Get the amount of 
time as well as the ages through high school.} 

2. Did you attend college after high school? [Elicit what school(s), where located, what 
major(s), what degree(s) received.} 

3. What types of Jewish educational experiences have you participated in since high 
school? {Elicit what Jewish studies courses or degrees, Jewish education 
certificates, etc. Probe as to what trips to Israel, study groups, JGC courses, etc.] 

4. As you think about where you are as a Jewish educator, in what areas would you 
like more preparation? 
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D. Conditions of the Workplace 

The questions I will be asking next deal with your work here at [name of institution]. 

1 . How did you secure your current job? 

2. What advice did you receive when you began teaching here? [Probe: Who gave the 
advice? Under what circumstances?] 

3. Now I'd like to ask you about the people with whom you interact as a teacher. For 
each of the categories I will name, please tell me to what extent and how you 
interact: 

• fellow teachers; 
• the principal [and educational director, if there is one]; 
• rabbis; 
• communal resource [i.e .. central agency] people; 
• federation personnel; 
• others. 

4. What kinds of scheduled, periodic gatherings, such as teachers' meetings, do you 
participate in? 

5. To what extent do you fell more or less free to do as you think best? 

6. In what areas do you fell you should check with someone else before making a 
decision? 

7. What metaphor describes your relationship with your principal? [Ask for explanation 
of metaphor.] 

8. Now I would like to turn to some questions regarding your salary and any benefits 
you may receive. 

• What difference in your quality of life does your salary make? [Probe: Is 
teacher main family bread winner? How would life change if salary is not 
available?] 

• What benefits do you receive? 

• Do you receive any other perquisites as an educator, for example, 
synagogue membership, JCC membership, and the like? 
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9. Thinking of a typical week, how is your time divided among your professional 
responsibilities? 

E. Career Rewards and Opportunities 

1. As far as you are concerned, what are the major satisfactions you receive as a 
Jewish educator? 

2. What rewards are available in a Jewish educational sett ing that may not be available 
in others? 

3. Looking ahead, what career opportunities do you see for yourself? 

4. What career opportunities would you like to see made available to you? What is 
standing in your way? 

5. In what ways does your school and community recognize your work as an educator? 

6. What things frustrate you in your work? What would need to happen to significantly 
change this situation? 

7. What circumstances would cause you to seriously consider quitting your job? 
[Probe: Have you ever been tempted to leave? What were the circumstances?] 

F. Professional Issues 

1. What are you really trying to accomplish as an teacher? 

2. In what ways do you model a Jewish life for your students? 

3. Thinking about your school or program as a whole, what kinds of decisions do you 
participate in? [Probe as to areas of curriculum, personnel, instruction, school policy, 
and budget. Get specific examples.] 
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4. In what ways are you continuing to develop as a teacher? [Probe as to formal 
courses, workshops, professional study groups, conversations, books and journals, 
etc. Elicit what requirements are from school, community, and state.] 

5. Tell me about the three most beneficial professional development activities in which 
you have participated. [Probe: In what ways were they beneficial? What qualities or 
conditions made these activities particularly beneficial?] 

6. Thinking ahead three years, what would you like to know then that you do not know 
now? [Elicit: How might he or she obtain this knowledge? Are there resources in the 
community to achieve these goals?] 
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Council for Initiatives in Jewish Education 

EDUCATORS INTERVIEW: . 
ADMINISTRATORS PROTOCOL 

This interview protocol for administrative/supervisory personnel consists of six parts: 
background, recruitment, training , conditions of the workplace (including salaries and 
benefits), career satisfaction and opportunities, and professional issues (including 
professional growth and empowerment) . This interview protocol provides a series of 
introductory statements and numbered questions designed to elicit information from the 
administrators (being interviewed) about their professional life as a Jewish educator. 
The sentences in italic, which may follow a question, specify the type of information 
desired and/or suggest ways of probing for additional information. 

A. Background 

I would like to begin our interview with some questions about your background. To 
begin, 

1. I am interviewing you as an administrator of [name of institution]. Are you contracted 
as a full -time or part-time administrator? How many hours per week do you work 
there as an administrator? [Elicit the name of roles administrator has in this setting 
and approximately how many hours are spent in each role. If administrator is part
time, how is this defined? J 

2. How long have you been employed at [name of inst itution]? 

3. Do you work in any other setting? [If yes, elicit kind of work and whether full-time or 
part-time. For other jobs in Jewish settings, e.g., tutoring, camp counseling, Shabbat 
tefilah, etc., elicit number of hours per week for each.} 

4. How long have you been involved in Jewish education? [Probe specifics, that is, in 
what capacity, for how long, where, etc.] 

5. Do you identify with any movements in Judaism? [If so, ask which one and ask if 
administrator is affiliated with a synagogue.] 
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B. Recruitment 

My next few questions will focus on how you became a Jewish educator. 

1. At what point did you make a definite decision to become a Jewish educator? 
[Probe: What were the specific circumstances at the time? Get the year, place, etc. 
If teacher says he or she always wanted to be a teacher, ask for earliest memory of 
this desire.] 

2. What were the main attractions Jewish education held for you? 

3. What people were influential in your decision to become a Jewish educator? 

C. Training 

The next set of questions will focus on your preparation to become an educator. I am 
interested in areas of general instructional preparation and Jewish studies preparation. 

1. What kind of Jewish education did you receive as a young person outside your 
family? [Elicit information on both formal and informal instruction. Get the amount of 
time as well as the ages through high school.] 

2. Did you attend college after high school? [Elicit what school(s), where located, what 
major(s), what degree(s) received.] 

3. What types of Jewish educational experiences have you participated in since high 
school? [Elicit what Jewish studies courses or degrees, Jewish education 
certificates, etc. Probe as to what trips to Israel, study groups, JGC courses, etc.} 

4. As you think about where you are as a Jewish educator, in what areas would you 
like more preparation? 
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D. Conditions of the Workplace 

The questions I will be asking next deal with your work here at [name of institution]. 

1. How did you secure your current job? 

2. What advice did you receive when you began as an administrator there? [Probe: 
Who gave the advice? Under what circumstances?] 

3. Now I'd like to ask you about the people with whom you interact as an administrator. 
For each of the categories I will name, please tell me to what extent and how you 
interact: 

• fellow administrators; 
• teachers; 
• rabbis; 
• communal resource [i.e. , central agency] people; 
• federation personnel; 
• school board or committee; 
• others. 

4. What kinds of scheduled, periodic gatherings, such as teachers' meetings, do you 
participate in? 

5. To what extent do you fell more or less free to do as you think best? 

6. In what areas do you fell you should check with someone else before making a 
decision? 

7. What metaphor describes your relationship with your teaching staff? [Ask for 
explanation of metaphor.] 

8. Now I would like to turn to some questions regarding your salary and any benefits 
you may receive. 

• What difference in your quality of life does your salary make? [Probe: Is 
administrator main family bread winner? How would life change if salary 
is not available?] 

• What benefits do you receive? 

• Do you receive any other perquisites as an educator, for example, 
synagogue membership, JCC membership, and the like? 
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9. Thinking of a typical week, how is your time divided among your professional 
responsibilities? 

E. Career Rewards and Opportunities 

1. As far as you are concerned, what are the major satisfactions you receive as a 
Jewish educator? 

2. What rewards are available in a Jewish educational setting that may not be available 
in others? 

3. Looking ahead, what career opportunities do you see for yourself? 

4. What career opportunities would you like to see made available to you? What is 
standing in your way? 

5. In what ways does your school and community recognize your work as an educator? 

6. What things frustrate you in your work? What would need to happen to significantly 
change this situation? 

7. What circumstances would cause you to seriously consider quitting your job? 
[Probe: Have you ever been tempted to leave? What were the circumstances?] 

8. What aspects of your work deserve to be evaluated by others? How can this best be 
accomplished to help you grow professionally? 

F. Professional Issues 

1. What are you really trying to accomplish as an administrator? 

2. What changes have you made in your school's program? What changes are you 
working on now? 
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3. In what ways do you model a Jewish life for your students? 

4. Thinking about your school or program as a whole, what kinds of decisions do you 
participate in? [Probe as to areas of curriculum, personnel, instruction, school policy, 
and budget. Get specific examples.} 

5. In what ways are you continuing to develop as an administrator? [Probe as to formal 
courses, workshops, professional study groups, conversations, books and journals, 
etc. Elicit what requirements are from school, community, and state.] 

6. Tell me about the three most beneficial professional development activities in which 
you have participated. [Probe: In what ways were they beneficial? What qualities or 
conditions made these activities particularly beneficial? J 

7. Thinking ahead three years, what would you like to know then that you do not know 
now? [Elicit: How might he or she obtain this knowledge? Are there resources in the 
community to achieve these goals?] 

8. Besides teaching their classes, what expectations do you have of your faculty? Are 
these expectations in the teachers' contracts? [Probe: How do teachers know these 
expectations are being held for them?] 
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GUIDELINES FOR OJE AFFILIATED COMMUNITIES 

PREFACE 

CDE is an independent organization dedicated to the revitalization of Jewish education across 
North America th.rough comprehensive, systemic reform. In November 1990, the Commission 
on Jewish Education in North America released A Time to Act, a report calling for dramatic 
change in the scope, standards, aod the quality of Jewish education on this continent. It 
concluded that - whatever the setting or age gro up - the revitalization of Jewish 
education w ill depend on two essential tasks: I) building the profession of Jewish 
education; and 2) mobilizing community support fo r Jewish education. CDE was 
established to implement the Com.mission's conclusions. 

Created as a catalyst for change, CIJE promotes reform by working in partnership with 
individual communities, local federations and central agencies, continental organizations, 
denominational movements, foundations, and educational institutions. 

THE PARTNERS.HlP OF CIJE AND LOCAL COMl\1UNITIES 

Structure and Process 
_gm 

CDE will help orient communities' educators ~d lay leaders to the purposes and importance 
of CIJE's rationale. This will include rationale for involve.lllent in the CIJE Study of 
Educators. 

CIJE will provide ongoing consultation for communities in the areas o_f building the 
profession of Jewish education and mobilizing community support for Jewish education. 

CIJE will provide regular opportUn.ities for its affiliated communities to network. This will 
include sharing experiences and knowledge and learning from outside experts. 

CIJE will provide community with "communication" support. 

CUE will help prepare local personnel to conduct program evaluation. 

Communities 

The CUE project will be viewed as central to the mission and activities of the federation by 
its professional, educational and lay leadership. 

Communities will develop a cadre of lay lead~ committed to Jewish educational issues. 
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Communities will ensure that local educators play a significant role in the planning and 
implementation of the entire project. 

Communities '\liill create a plan for a structure in the community to organize and direct the 
project. 

The plan will address: 
a. issues of coordination with other agencies with.in the Federation (committees such as 
planning and allocations, etc.) 
b. agencies out3ide of Federation (e.g. synagogues, Central Agency for Jewish 
Education, JCC, etc.), 
c. lay involvement, representation and structure (e.g. "wall to wall" coalition) 
d. coordination with national organizations where appropriate (e.g. JESNA, JCCA, 
denominational organizations, etc.) 

Comm.unities will designate a person to lead the process. 
Person's responsibility will include: 

a. managing the process 
b: communicating the process and products appropriately throughout the community . ..---- --------------------------

Communities will comm.it themselves to a process of ongoing evaluation of its educational 
system, projects and outcomes. 

The CIJE Study of Educators 

CDE will provide a module to help communities implement a study of its educators 
This may mean: 

a. seminar describing implementation of project 
b. series of seminars on analyzing survey results 
c. seminars on conducting and analyzing interview study 
d. prepare lt0cal person to manage entire process. 

Communities 

Communities will conduct a study of its educators. 
Th.is means: 

a. use CDE's Study of Educators Module 
b. contribution of findings to the CUE national database 
c. designation of local person to lead this process. 

2 
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Personnel Action Pl:ms 

CIJE will help communities develop a personnel action plan. 
a. CIJE will provide regular seminars to share provide expertise and 
opportunities for networking. 
b . CIJE will consult with community on the process and content of the 
plan. 

Comrmmities 

Communities will develop a personnel action plan and a strategy for implementing the plan. 

The Goals P roject 

CIJE will conduct a series of seminars around the issues of communal and institutional goals 
to help initiate and guide a goals process. CIJE will train goals coaches to facilitate this 
process. 

Communities 

Communities will engage in the Goal's Project. 
This may mean: 

a. engagement in searching for communal goals 
b. seminars for leade~hip of educational institutions (synagogues, schools, JCC's) 
about the goals of their institutions 
c. individual institutions engaged in articulating their vision. 

3 



Pilot Projects 

CDE will consult on a select number of pilot projects. 
These projects must. 

a. be oriented toward one of the "building blocks"- 1) building the profession and 2) 
mobiliziing community support 
b. have implications for adaptation and replication in other communities 
c. have an evaluation. component built into the prnject from the beginning. 

Communities 

Communities will initiate a select number of pilot projects. 

The Best Practices Project 

CUE will provide communities with results of its best practices projects and opporrunities to 
use these results with both lay leaders and professionals in a variety of settings. 

Communities 

Communities will create opportunities for lay leaders and educators to learn about and use the I 

B•est Practices Project. 

May 31, 1995 
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To: Alan Hoff mann, Adam Gamoran, Ellen Goldring, and Gail Dorph 

From: Bill R<.•b1.nson 

Re: Conference call of April 4th. 

A. We focused on th~ MEF work plan, as outlined in Adam's memo of March 
8th. 

1. It was affirmed that the full inte rated re ort on teaches in 
the lead communities would be competed in August, the four 
r~ports on educational leaders (one for each lead col'M\unity and a 
combined report) will be completed · n Ma and the ~Research Paeer 
on levers for change in extent of in-service will be completedTn 
June. -
2. It w3s ctlso affirmed that \I/hen the NY staff receives the { 
combined educational leaders report, they will decide on whether 
or not t he Policy Brief for this year will deal with the 
educati,·rnal leaders. 

3. The Module for The CIJE Study of Educators will be completed 
(in draf~ for~) and ready for presentation to the Board Steering 
Committ~e at their meeting on April 26th (see below). As part of 
this pr,:,c.:e ~s, Adam will identify anchor items in the C!JE 
Educa tO C$ Survey. 

4. Whet~er or not the other two Research Papers (on teacher power/ 
and tea,:1"1e1 i n-service) will be done awaits a decision by Al.an. 

5. concet·n1ng, the proposed MEF eval1.4ation of the CIJE' s trainin9 
of trainers and training of goals coach~s, the MEF tearn awaits 
information from the NY staff and Dan Pekar.sky (respectively) 
regardi ng t.he objec tives or the program:s, as well as when and 
where t tiey will be taking pl ace. 

6. Alan stated that in his conversations unities they ~ 
expressed ~xcitement about the idea of n ~valuation Institu e 
The next step will be to obtain Board approva . Alan me w1 a 
womc1n whc• would be perfect f or the po,sition of administrator of 
this projec t., but she is more interested in conducting evaluation 
than doing administration. Alan will continue to look tor a part
time adm1n1strator to coordinate the proposed Evaluation/~ iJ 
Institu•_e. / 

7 . MEF should move ahead with thinking about how to do research on 
inform~t eo~c~tion. 
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8. Alan expressed his concern about the cost of a CIJE seminar in'? 
Jerusalem t o di scuss "what we have learned from three years of 
MEE'". lie will consider ways to do this less expensively. He 
suggested the possibility of Adam, Ellen, Annette and himself 7 
meeting in J erusalem to develop briefing papers for the envisioned 
new academic advisory committee of the ~hole CIJE \see below). The 
f our would design a mini-conference on what we have learned for 
people wr.o know very little about the CIJE (i.e., the new academic 
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advisory c,,mrnittee - as a means of bringing them up to speed). 

B. We discussed the upcoming Board Steering Committee meeting and the 
meeting of tlle Board Subcommittee on Research and Evaluation. 

1. It was cfocided that Adam/Ellen will present a few "nuggets" 
from the educational leaders data at both meetings. 

2 . It wa:, also decided that Adam/Ellen will present (a draft of) 
the Module for Th~ CIJE Study of Educators at both meetings. 

3. It was also decided t ha t the concept of the Evaluation 
Institute would be presented and discussed at both meetings. The 
Steering Committee will be asked to make a decision on whether 
CIJE sh~uld go ahead with this project. It was not decided who 
would presf!nt this to the Steering Comrni ttee. 

4. Adam & Ellen will compose a letter to be sent to the Board ✓ 
Subcommittee on Research and Evaluation from Esther Leah Ritz that 
outlines what will be discussed at the l\eeting, as well as a two 
page memo detailing what MEF has done since the last Board 
Subcommi ttee meeting and wh~t MEF is currently engaged in. Either 
Adam or Ginny will contact Esther to obtain her consent to compose 
and distribute the letter and memo. 

C . Other 

1. Alan authorized the purchase of a software program and a manual "Z, 
(cost of approximately $100) to be used by MEF for producing the t 
Module for The CIJE Study of Educators. 

2. Alan mentioned that a new academic advisory cornrnittee may be 
formed whofe domain would encompass t .he whole CIJE (as opposed to 
ju3t th~ MEF). A tentative idea i s to have this academic advisory 
committee meet for two days in October of 1995. Ellen and Adam 
suggested Susan Stodolslcy as a possible member of this new ~ 
committee. She's a published educational researcher (University of 
Chicago eress), with expertise in program evaluation (qualitative 
and miked methodologies) and as a content specialist (social 
science and mathematics). she's also Jewish. _.. 

3. Conference calls with Alan, Gail, Adam, Ellen, and Bill will be 
a zegul dL cccurrence, scheduled to take place approximately every 
other week. However, the next confe r ence call will be on Tuesday, 
April 1 1th at 8 : 00 a .m. Central Time. Debra will coordinate the 
call. Among the agenda items will be the MEF evaluation of the 
CIJE's own work (i.e. , training of tr~iners and training of goals 
coaches ) , and the ~talking points" for presentation of the 
proposed Evaluation Institute to the Board Steering Committee. 
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To: Alan Hoffmann. JI.dam Gomoran, Ellen Gokiring, Gail Dorph and Debra Perrin 

from: Bill Robinson 

Re: ConJerence c·a!I or April 11th. 

A. Informal educa1tor1: 

1. We bri~fly discussed some of the issues involved in doing research on informal 
education: 
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ls "building the profession" an appropriate building block for informal education? 
Are issues of access and Jewish program content more important? 
AJ·e issues o f content intrinsically tied to issues of personnel? 

Should we focus on educational leaders in informal settings, as opposed to 
educators? 

2. Then. we discussed how to rais:e the Issue of reseqrch on informal education with the 
Board Steering Committee. It was decided that the i~sue was too complicated for an 
open'4l!nded discussion. Instead, we decided to inform the Steering Committee (and the 
Board Subcommitt-. on RP.search & Evaluation?) that the CITE staff will discuss this 
Issue at their stoH meeting in the afternoon. 

B. The MEF preSPntahon to the Steering Committee: 

I. The "comparability or data" issue will be addre:sses when the Module is diacuesed. 

2. The agenda. 
a . Educational Leaders Data (10 -15 minute pr,esentatlon) 
b. Tow-::irds an Evaluation Capacity 

· the Module for The OIE Study of Educators ( 10 minute presentation) 
• Evaluation Institute (brief presentation) 

3. Each p :Ht o l the agenda will be followed by a discussion. The whole section will be 
allocated one hour. 

C. MEF report to 1he Board 

I . It was decided that Gail would make the needed changes to Adam's written report to 
the Board on the activities of the MEF. These changes were discussed. 

D. MEFwork plan 

l. The work: pkm ma1rix was reviewed briefly. h was affirmed that G<::ti l owel5 MEF a (\_ 
discussion on "Evo:luation of training trainers· (2.1). lt was affirmed that Barry and Dan 
owes MtY o discussion on "Evaluation of training goals coaches• (2.2). AJan said that he 
would be talking with Annette on "Taking Stock of CUE in the Lead C.Ommunities• (2.3). 
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2. It was decided that the matrix would not be presented to the Board Subeommlttee on 
Research and Evaluation. 

3. We discussed the possibility of the reseorch paf>P.r on "levers for upgrading in-service/ 
education" (3. 1) becoming a policy brief. This will be explored. 

4. We dis•:ussed the proposed research papers on "teacher power'' and "In-service 
training" !3.2). Alan decided to commis$ion Julie and Roberta to write them. It was 
thought thot eoch paper should have an introduction on what is aJE and on the nature 
of in-sernce training, as well as a more developed discussion on power. Also. the 
papers should deal with the policy implications of the research. lo whatever degr4M that 
is po&sible. Additionally. it was sugge~ted that Nessa work with them {specifically, on 
the Introductory parts about CUE & in-service training). Alan will talk with Sheila Allenick 
on authorizing the funding for this. He thinks that this will not be a problem. Adam will 
talk with Julie •::md Roberta lo get their commitment and to set forth the expectations of 
the project. 

5. Adam has been in contact with Bob Torren, as well as Julie and Roberta, concerning 
the latter';3 research proposal for Oeveland. As revised, Julie and Roberta will engage in 
a survey of mlonnal and formal educators, and evaluate Oevekmd's four programs. " l 

Adam will e-m-::Jil o more complete discussion of this. 
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COUNCIL FOR 
INITIATIVES IN JEWISH 

EDUCATION 

Date: 

To: 

Fax: 

Re: 

Smder: 

15 East 26th Smet, 10th Floor 
Nm York, NY 10010-1579 

(212) 532-2360 
Fax: (212) 532-2646 

FAX T~~SMISSION COVER SHEET 

Mqy 9, 199S 

Seymour Fox 

Mand.el Institute 

D. P~l:t4rslfy notes 

Alan Hoffmann 

YOU SHOUI.D RECEIVE 7 PAGE(S), INCLUDING THIS COVER SHEET. IF 
YOU DO NOT RE.CEIVEALL THE PAGES, PLEASE CALL (212) 532-2360. 

Dear Seymour, 

P . l/7 

Attached arc the notes I just downloaded dated May 4th from our May 3rd 
conversation 'With Danny Pckarsky. I thought you might like to perust them prior to 
our conv~rsation tomorrow, I will call you at 3:00pm. cl~ ~w.,it j 

Sinc:erely, 

Alan 
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Date: Thu, 04 May 1895 14:47:00 -600 
From: "Dan Pekarsky" <pakarsky@mail.soemadison.wlsc.edu> 
Reply-To: pekarsky@mall.aoemadiaon .wisc.ed u 
Subject: Revised Plan 
To: 73321.1221@CompuServe.com, Al.ANHOF@vms.huji.ao.il 
CC: Pekarsky@mall.aoemadlson.wisc.edu 
X-Gateway: !Gate, (WP Office) vers 4.04b - 1032 
MIME-Version: 1.0 
Content-Type: muttipart/mixed; BOUNDARY=BoUnD 8KcZuX86QvYVtGo2fa92293 -
-BoUnD 8KcZuXeeovYVtGo2fa92293 
Content-Type: TEXT/PLA.IN; Charaet=US-ASCII 
Content-Transfer-Encoding: 7B!T 

Attached is a report summarizing our discussion, Including my efforts 
to frame critical Issues that need to be considered as we review the 
plan we began developing yesterday. I like tha direction of the 
plan; the only real question in my mind la whether we be wise 
diftrring the seminar even beyond January. The text will s,uggest 
some of the considerations behind this question. Wnether or not they 
prove meritorious, I will feel better know that we've considered 
them. 

Sorry for the length of the document. I suspect that, for its 
content, it could be shorter, but I think It wiser to send it along 
than to work on It. 

OP 
-B0UnD BKcZuX88QvYVtGo2fa92293 
Content-Type: APPLICATION/OCTET-STREAM; name=11R'ECONDS" 
Content-Transfer-Encoding: 7B1T 

- ~ .,..~- ::-1:e:, -~ 

TOWARDS A RECONCEPTUALIZATION OF EFFORT TO DEVELOP COACHES 
-SUMMARY OF HOFFMANNIHOL TZ/PEKARSKY TELECONFERENCE, MAY 3, 1995 
(Interspersed with some of Pekarsky'a re,flections that attempt to 
frame some of the Issues) 

Introduction. I'm not sure that this discussion is sequenced 
as well as it might be - but I felt the need to gat this out to 
you as soon as poasible. In the first part of the discussion, I 
discuss the concerns 'that gave riie to our conversatlon yesterday 
and to the effort to dev&!op a reconstituted plan. In this first 
"Background'' section and th@ lieotlon under the heading of 
"readineas" I try to sketch out the central issues that have given 
rise to this situation and that need to be given thought to as we 
review the wisdom of the reconstituted plan we began developing 
yesterday and that I've sketched out In the last part of the 
document. 

One last comment: while the discussion below addre$ses the 
"Coaches-question," tt doesn't discuss a matter that we readily 
agreed on In our conversation: the imperative need to develop more 



• MAY 10 '95 06:59 MANDEL INST. I SRAEL 972 2 619951 972 2 619951 

effective and ongoing communication with our partners rn Jerusalem. 
It would probably be wise for us to move beyond agreement at a 
general level and to consider concrete mechanisms for doing this. 

Ba·ckground. Our conversation was prompted by strong concerns 
emanating from Seymour Fox in Jerusalem concemlng the wisdom of 
the kind of seminar for potential ooaahes that we have been in the 
process of plannlng. Seymour had expressed his concerns to 
Pekarsky the night before and more briefly to Hoffmann in the 
morning prior to our conversation. Hoffmann and Fox have a longer 
conversation planned for Sunday, to be followed up by another 
Hoffmann/Holtz/P•karsky conference call next Tuesday (2 pm 
Pekarsky'a time). Though final decisions will await that 
conversation, we were able to make some tentative decisions In the 
meantime, and these will be summarized below - after a discussion 
of the Issues. 

Seymour's concerns were of two klncis: first, he had some 
doubts concerning the aptitude or readiness of many of those we 
were hoping to lnvlie for the work we envisioned; seoond, he was 
concerned that we don't yet knew enough about the work of coaches 
and the coaching-process to enter into a process of training them. 
For these two reasons, he felt that the kind of seminar we had In 
mind was seriously premature and would ultlmately undermine the 
effectiveness of the entire effort. 

½'hen I responded to Seymoµr that we knew that we were still at 
a very formative stage in our understancHng of the coaching--
precess, and that our senae waa that through the projected summer 
seminar we would further develop our ideas, he expressed skepticism 
concerning whether the people on our list were the right people if 
our aim was to deepen our understanding of coaching. 

As I understand it, his view la that at this stage we should 
do the following: 1) hold a seminar this summer for a very small -
and ellte - group cf individuals with whom we can jointly develop 
and refine our ideas about the nature ana practice of what we've 
been calllng coaching; and that, followlng this, 2) one or two "in
house" individuals, moat likely Pekarsky and Marom, would enter 
into coaching-relatlonshlps with a very few 1nr.titutlons as a way 
of testing, refining, and adding to the understandings arrived at 
in the course of our study and discuaaion through the summer. The 
combination of 1) and 2) might put us in a position In which we are 
r&ady to move ahead with the cultivation of coaches, aasuming a 
suitable clientele. 

On "readiness". Without commenting right now about whether I 
think Seymour Is right about our readiness to proceed, I want to 
reiterate here what I said when we spoke about "readiness". 
Whether or not wa are"ready" to train coaches and send them into 
the field has to do not just with how much knowledge and know-how 

P . 3/7 
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we have: tt also has to do with how "ready11 we feel we have to b~ 
in order to begin. Our own Instinct has been to launch our work 
in the field at what is admlttedly a very formative stage in our 
understanding of what we are doing In the bellef that: 

a. While we lack a lot, we have over the last couple of 
years gathered quite a few Insights concerning the 
conditions for succeu, as well aa some ideas about how 
to enter Into fruitful conversation with an Institution; 

b. We can make valuable contributions even at this point; 

c. Na'aseh v'nlshmahl At a certain point. the growth of 
our own knowledge~base requires taking what we have been 
thinking about and trying it cut - what Alan referred to 
as a dialectic between thinking/studying and acting, 
through which our understanding, skill, and effectiveness 
will grow. 

Seymour's view, I am conjecturing, is that at this formative 
stage we are unlikely to do much good, and that in fact we might be 
counter-productive in three respects: 1) we might be make a 
negative contribution to the institutions we work with; 2) if we 
prove Ineffective, we might generate skepticism or cynicism 
concerning the worthwhilenesa of the goals-agenda-- that is, it 
might give the Goals Project a bad name; and 3) if we proceed into 
practice prematurely, we may In fact jeopardize the development of 
the knowledge-base we need. 

One could view a plan which says, "A seminar this summer, 
followed by very selective coach/institution relationships next 
fall or year (via Marom and Pekarsky),11 as a plan which does 
justice to both views ju,st sketched out. It recognizes the need to 
engage in practice, but ls alao cautious about who Is to get 
Involved and how extensive our involvement should be at this stage. 

I think all of us, includ'ing Seymour, are sympathetic to this 
apf:)roach, an appro~cn that is at the heart of the revised plan 
presented below. Nonetheless1 I think there may remain some 
disagreement about how aoon we will be ready to train others and to 
engage them In the work: cur own conversation yesterday tended 
towards deferring until January what we had intended to do in the 
summer. Rightly or wrongly, Seymour would, I think. contend that 
we wlll not have travelled far enough by January to do something 
much more significant than we could do in the summer - even if tha 
January seminar follows on an intensive summer experience and work 
in the field in the fall. 

In response to Seymours concern over premature entry into a 
multitude of coaching-relationships this coming year, Alan has 
voiced a concern that a failure to take on more than one or two 
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institutions in the near term might lead us to be viewed ae 
delivering too little after all the build-up In Jen.1salem and 
beyond concerning the Goals Project. VVhlle I don't at this moment 
want to comment on whether this is in the end a correct judgment, 
I d0 want tc indicate some counter-arguments for which, as I noted 
when w~ talked, I have considerable sympathy (aspecially b., c., 
and d.): 

a. as noted above, If there Is real doubt about whether 
we know enough to do fruitful work, this is of deci&ive 
importance: delivering too little Is better than 
delivering a lot badly and In ways that give us a bad 
name. Mora generally, we shouldn't underestimate the 
newness and the difficulty cf what we're attempting and 
the importance of giving ourselves time to develop a 
quality product. 

b. it's not as though institutions are knocking at our 
door, demanding that we come through with coaches. We're 
still at a stage cf trying to locate appropriate 
institutions. So there may not be a question of 
disappointing the field. In fact, we do net yet know 
whether there wlll - In the near Mure, anyway - many 
Institutions that want to go beyond the seminar-otage 
with us, or that we wlll feel good enough about to 
proceed with; 

c. two or so serious coaching efforts, carefully 
underta!(en, studied, and publicized as pioneering and 

· thoughtfully conceived building capacity efforts, could 
from a PR and from other vantage points, do us a lot of 
good and undercut any 11They're doing- nothlng!1' view~ 

d. The Goal» Project is projected in any case to be very 
actively involved along other dimtmsicns (to which we 
need to pay attention soon): namely, the development of 
goals-seminari - communal, regional, national, or else 
tailored to particular audienceti (like the Cay School or 
JCC communities). Similarly, we might conceivably be 
meaningfully Involved with the Wexner folks •- and 
perhaps we'll ba fleshing out some of the stuff on 
"community vision". 

Such consideratione lead to the view that if we think a "Go slower'' 
approach makes geed sense from the standpoint of the development of 
the project's knowledge-base, we would not be in po!ttlcal trouble 
for riding with this judgment: if we suitably publicize what we are 
doing and frame it in the right way, we are unlikely to be 
perceived as unproductive. From this perspective, we need not be 
damaged by a launch that Is even slower than the one we discussed 
yesterday. 
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THE RECONSTITUTED PLAN DISCUSSED AT OUR MEETING 

The foregoing indicates questions that need to be seriously 
considered as we review any proposed plan, including the plan we 
9rav!tated toward$ and agreGd to give thought to over the next few 
days. This plan reflects the shared sense in our conversation that 
there may well Iba wh11dom In Seymour's observations, as well as our // 
bellef thet nothing good will come cf getting embattled l!r.QUod r . ~ 
this. The Importance of maintaining the bonds cf the CIJE/Mandel 
Institute community of si:,lrlt and effort easlly over-rides whatever 
embarrassment we might suffer for deferring the summer'& seminar. 
The plan is an attempt to steer a course that takes into account 
Seymour's concema and other relevant considerations, political snd 
otherv.ilse. Whether it does so adequately is what we should think 
through ever the next few days; and I hope the preceding sections 
of this report will suggest relevant considerations. 

THE PLAN 

1. A summer seminar (at a time that will accommodate the 
participants) aimed at a much-narrowed clientele: CIJE's ccre
staff, Seymour, Daniel Marom, if possible, Scheffler, and p,erhaps 
one or more of the following: Gerstein; Toren; Bemie Steinbergi an 
exceptionally thoughtful and otherwise appropriate Day School 
director (Ilka Josh); an appropriate Congregational School director 
(I still would ride with Kyla). It would be important for Pekarsky 
to spend a day or tv-10 prior to the seminar meeting with those who 
are new to the Goals Project agenda. 

This would be a back-stage seminar where we could aerlously wrestle 
wi1h and deepen our understanding of what the work is about and 
about the way to approach it. The rationale for Including 1ha two \ \ 
School Directors is that they would keep us connected to 
Institutional realltles and complexitlea. Steinberg and Toren, in 
addition to having a serious philosophical bent, know JCCs well and 
in the case of Toren (at !east one central agenoy). 

2. Other individuals that w~'ve informally Invited to our seminar 
would be informed that the seminar has been deferred. The initial 
suggestion is that the deferral be until January - though this is 
a matter that m■y need more discussion. Alan's suggestion ig that 
we level with them and the tell them that, on consideration, we 
felt that we would be mere effective with them If we deferred and 
did some mere preliminary c0nceptual and field work. 

3. Between the summer and the winter seminar, Pekarsky and Merom 
would do some coaching In rnstitutions. They would keep a careful 
record of how they proceeded and what they were learning. 

4. The winter seminar woutd build en what we now know and on what 
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we wlll have learned through th@ summer seminar and tl'le 
institution-based work In the fall (which form the basis for 
something llke case-studies tc be drawn on in the seminar). 

5. The winter-seminar would provide us with a basis for determining 
who among the Invitees saams promising ai a coach. By then, with 
the JCC seminar planned for Octolber behind us, we may be In a 
position to be begin assigning a few Individuals to one or more 
Institutions, being very careful not t0 select anyone in whom we 
don't have genuine confidence, and also not to pick an institution 
where the chance of anything meaningful happening Is slim. The 
latter Is as important as the former. 

(6. Through continuing field work In the spring, we would continue 
refining our knowledge•base and our know-how and should perhaps be 
thinking of a summer workshop a year from now to move the work 
further along.) 

P. 7/7 
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BACKGROUND AND TRAINING OF TEACHERS IN JEWISH SCHOOLS: 
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ABSTRACT 

A survey of teachers in day schools, supplementary schools, and pre-schools in three 
communities shows that only 19% of teachers have professional training in both Jewish 
content areas and in the field of education. Despite incomplete professional backgrounds, 
teachers in Jewish schools engage in relatively few professional development activities: pre
school teachers reported anending an average of 6.2 workshops over a two-year period, 
while supplementary teachers attended an average of 4.4 and day school teachers attended 
3.8 workshops over the two year period. What can be done to enhance and expand l J 
professional growth activities for teachers in Jewish schools? Work in progress wiU examine 
three possible "levers" for change: state licensing requirements for pre-schools, state ( 
requirements for continuing education among professionally-trained teachers, and federation- ~ 
Jed standards for training of supplementary teachers. 
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BACKGROUND AND TRAINING OF TEACHERS IN JEWISH SCHOOLS: 
CURRENT STATUS AND LEVERS FOR CHANGE 

"A new two-year study of Jewish educators in three North American communities offers a 
striking assessment of teachers' preparation and professional development in day schools, 
supplementary schools, and pre-schools." --- CUE Policy Brief 

Recent research at the Council for Ini tiatives in Jewish Education (CIJE) shows that 

only a small proportion of teachers in Jewish schools in three communities are professionally 

trained in both Jewish studies and in the field of education. This paper presents and extends 

selected findings from the CUE research. In addition , it moves beyond findings that have 

been made public thus far by exploring mechanisms that may raise standards for in-service 

teacher training in Jewish schools. These levers include stale lic~nsing requirements for pre

schools, state requirements for continuing education among professionally-trained teachers, 

and federation-led standards for training of supplementary teachers. 

Conceptual Framework 

ln 1991 the Commission on Jewish Education in North America released A Time 10 

Act, a report on the status and prospects of Jewish education. The report concluded that 

building the profession of Jewish education (along with mobilizing community support for 

education) is essential for improving teach ing and learning in Jewish schools. This 

conclusion rested on the best available assessment of the field at that time: "well-trained and 

dedicated educators are needed for every area of Jewish education .... to motivate and engage 

children and their parents [and] to create the necessary educational materials and methods" 

(1991, p.49). In response, the Commission created the CIJE, whose mandate includes 



establishing three lead communities in North America, and working with these communities 

to serve as demonstration sites for improving Jewish education. 

What is the current state of the profession of Jewish education in these communities? 

What mechanisms are available to improve it, and how wilJ we know whether improvement 

2 

in the profession training of teachers fosters better teaching and learning? These questions ~,-. 

cannot be addressed fully -- in particular, no dafa are available on the links between training,· ~: 

teaching, and learning -- but the current paper makes a start, focusing on the current 

situation and potential levers for change. 

Data and Methods 

Data from this paper are drawn from two data sources: A survey of teachers and a 

series of interviews with teachers and other educators. All Judaica teachers in day schools , 

supplementary schools, and pre-schools were asked to respond to the survey, and a response 

rate of 82 % (983/1192 teachers in total) was obtained. Formal in-depth interviews were 

carried out with 125 educators, including teachers and education directors of day schools, 

supplementary schools, and pre-schools, as well as central agency staff and Jewish educators 

in hjgher education. The survey and interviews covered a wide variety of issues, such as 

teachers' background and training, earnings and benefits, and careers of Jewi"sh educators. 

Only matters of background and formal training are addressed in this paper. 

We define training in education as a university or teachers ' institute degree in 

education. We define training in Jewish studies as a college or seminary degree in 

education, or as certification in Jewish education. Information on these items were derived 

from survey responses. We also relied on survey data to indicate how much in-service 



training teachers had received in the recent past. Information from interv.iews helped us 

understand the survey findings more thoroughly, and heJped us frame our analytic questions 

more effectively. 

For the most part, we combine data from all three communities for our survey 

analyses. Despite some differences between communities, on the whole the resuJts were far 

more similar than they were different. Also, our resu lts are largely consistent with surveys 

carried out in other communities, where comparable data are available. Moreover, in this 

paper we will explicitly examine some of the more salient differences across communities. 

Finally, whereas the data wiJI mainly be aggregated across communities, we will generally 

break down the data by setting: day school, supplementary school, and pre-school. 

Results 

First we present descriptive information on teachers· professional backgrounds in 

education and Judaica. Then we examine possible mechanisms for raising levels of in

service education in Jewish education. 

Descriptive Results 

3 

What sort of professional training in Jewish education characterizes teachers in the 

three communities? Overall, Table 1 shows that only 19% of teachers in Jewish schools are 

formally trained in both education and in Jewish studies. Thirty-five percent were trained in 

education but not Jewish studies, and another 12 % were trained in Jewish studies but not 

education. This leaves a significant minority -- 34 % -- with no formal preparation in either 

field. Table 1 further shows, not surprisingly, that day school teachers have more training in 

Jewish studies than teachers in other schools, and that day school and pre-school teachers 
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more often have professional backgrounds in education than teachers in supplementary 

schools (combine rows 1 and 2 in Table 1). However, the greater proportion of teachers 

trained in education in day and pre-schools reflects one- and two-year degrees as well as 

university degrees in education. If these were excluded, day school and pre-school teachers 

would have formal backgrounds in education about as often as supplementary teachers. 

Perhaps the dearth of formal training is compensated by extensive in-service 

education. We asked teachers how often they had attended in-service workshops during the 

last two years. Table 2 shows that (excluding first-year teachers) day school teachers 

attended an average of 3.8 workshops during the two-year period, supplementary teachers 

averaged 4.4, and pre-school teachers attended just 6.2 workshops over a two-year period. 

Clearly, the infrequency of in-service training is not adequate to make up for 

deficiencies, nor even to maintain an adequate level of professional growth among teachers 

who are already professionally trained. What can be done to increase the level of in-service 

training? 

Analytic Results 

Data are available for this portion of the paper, but the analyses have yet to be carried 

out. We will explore three possible mechanisms for raising in-service standards. 

(1) State certification for pre-schools. Most of the pre-schools in our study are 
certified by the state, and we believe this accounts of the higher rates of in-service 
training among pre-school teachers compared to other teachers. This conclusion can A 
be strengthened by comparing in-service training in the pre-schools that are not l> ~ 
certified to those that are. If this finding is supported, we will have a basis for 71/' .k,J.. 
arguing that state certification in the secular world fosters higher standards in Jewish ~~ 

\

education. This potential finding has implications for day schools as well as pre- ~\..fJY I 

schools. _ dJJ---~ l 
~\. \,_., (_ ~ J,-i~1 
f-✓ 
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(2) State requirements for continuing professional growth. The communities we 
studied are located in three different states. Two of the states have set a mandatory 
number of hours in workshop training for relicensing of teachers. (These standards far 
exceed those obtained by the average teacher in Jewish schools.) The third state has 
no such mandate. Are Judaica teachers in Jewish schools responsive to these 
mandates? In addition to comparing workshops attended for teachers in states that do 
and do not have mandates , we wiJJ examine patterns of workshops attended by 
teachers who are and are not already professionally trained. One would expect such 
teachers to be more sensitive to state mandates. If this fi nding emerges, we will be in 
position to argue that in states with in-service mandates, seeking certified teachers 
would raise not only background but in-service standards. ln addition, this fi nding 
would strengthen the argument that it is possible to influence teachers in Jewish 
schools through secular requirements. 

(3) Federation standards for supplementary teachers. In one community , but not the 
other two, federation policy requires supplementary school teachers to attend a 
minimum of three in-service workshops per year. How does the frequency of in
service in this community compare to that of the others, in supplementary schools? If 
it is higher, one may use this conclusion, admi.ttedly speculative since it is may be 
confounded with other between-community differences, to argue that centralized 
mandates may stimulate more in-service in certain contexts. 

Significance 

The CIJE's ultimate hypothesis is that building Jewish education as a profession is 

critical for improving teaching and learning in Jewish education. This paper does not answer 

that question, but it addresses two crucial concerns along the way: What is the state of the 

profession? What can be done to improve it? By exploring three potential avenues for 

reform, we are furthering the broader endeavor. 



Table l. Professional Training of Teachers in Jewish Schools 

Day Supplementary Pre- AU 
School School School Schools 

Trained in Education 
and Jewish Studies 35% 13% 9% 19% 

Trained in Education Only 24% 32% 50% 35% 

Trained in Jewish Studies Only 25% 11 % 3% 12% 

Trained in Neither Education 16% 44% 38% 34% 
Nor Jewish Studies 

Table 2. Average Number of Workshops Attended by Teachers in Jewish Schools 

Average Number of Workshops Attended 
in the Past Two Years 

Day Schools 

Supplementary Schools 

Pre-Schools 

All Schools 

3.8 

4.4 

6.2 

4.8 

Note: Figures include only those teachers who said they were required to attend workshops, 
and exclude first-year teachers. 
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I. MASTER SCHEDULE CONTROL 
.) 

\. 

The master schedule control was reviewed. It was noted that dates for 1996 meetings 
will be set this summer in consultation with Steering Committee members. 

Assignment Future meetings of the CIJE Board will be listed on the CJF master calendar. 

As:;1gnment 

II. MINUTES AND ASSIGNMENTS 

The minutes and assignments of April 27 were reviewed. It was noted that the 
identification of committee co-chairs will be postponed until we have recruited new 
board members. Plans are under way to expand the board to include more people likely 
to be active in CIJE's work. The chairman announced that Esther Leah Ritz had agreed 
to chair the Nominating Committee. 

Adam Gamoran noted that a preliminary draft has been written on the study of 
educational leaders. It is anticipated that a series of recommendations for the 
dissemination of this study will be ready for consideration at the next meeting of the 
Steering Committee. This might include a policy brief and/or a series of action papers. 

At the April meeting of the Steering Committee there was a discussion of the possibility 
of developing a software package for use by communities in the analysis of the 
educators survey. Adam Gamoran distributed a memorandum (attached as Exhibit A) 
outlining the preparation of a manual to provide coding instructions and program lines 
for use with SPSS, a software package available commercially. This is a task that the 
MEF team will undertake when it is apparent that the product will be useful. 

This area of data analysis is one in which CIJE and JESNA should be working together. 
It was suggested that we should also consider working with the Joint Authority, which 
is developing an international data base. 
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With respect to planning of the 1995 General Assembly, it was noted that CIJE is 
actively involved and that there will be a report at the next Steering Committee meeting. 

Ill. CIJE UPDATE 

Alan Hoffmann brought the Steering Committee up to date on work undertaken by CIJE. 

A. Building the Profession 

1 . Work is proceeding in the area of building capacity for trainers of 
congregational schools. (This is being funded, in part, by a grant from the 
Nathan Cummings Foundation). Staff recently held a two day very high 
level consultation with an advisory group to develop a curriculum for the 
project of training teacher trainers. A first seminar is planned for early 
August in Cleveland and will meet again throughout 95-96. Teams have 
been invited to participate from the Lead Communities as well as the four 
additional communities with which CIJE is working. It seems that the 
desired maximum of twenty participants will be easily reached. 

2. Discussions have been held with the President of Brandeis University 
regarding the expansion of the University's mission for Jewish education. 
Joe Reimer is preparing a proposal which will create a planning group of 
university faculty and lay members with CIJE as active consultant to the 
process. 

3. CIJE staff have met twice in the past months with the presidents of the 
five regional Colleges of Jewish studies. They have discussed the role 
that these institutions might take in building capacity for Jewish 
education, particularly in the area of in-service training. As a result of 
initial discussions, CIJE staff were invited to visit the five institutions for a 
better understanding of how we might work together. Many issues 
remain open for further discussio•n about how the regional institutions can 
serve capacity building for much of North America. This was a topic on 
the agenda of today's meeting. 

8. Community Mobilization 

1. CIJE has completed an important piece of planning with the Wexner 
Heritage Foundation. The result is that the annual retreat of all Wexner 
alumni will convene to discuss what works in Jewish education and what 
alumni of the program can do in their local communities to have maximum 
impact. As the Wexner program recruits lay leaders in new communities, 
CIJE will participate in the program in presenting the central issues of 
Jewish education to participants. 

2. Chuck Ratner, Steve Hoffman, Alan Hoffmann, and Nessa Rapoport met 
recently to articulate issues on community mobilization for discussion at 
the August meeting of the Steering Committee. 
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3. Initial steps have been taken to expand CIJE's work to include Cleveland, 
Hartford, San Francisco, and Seattle. This was reported on later in the 
meeting. 

4. JESNA and CIJE are working with CJF to provide support for t he new 
Standing Committee on Jewish Continuity to be chaired by Chuck Ratner. 
Work is underway to f ind someone to staff the committee. It was 
suggested that JCCA be involved in this committee's work, as well. 

C. Monitoring Evaluation and Feedback 

1. Adam Gamoran is scheduled to present a paper at St anford University on 
levers for change in in-service training, based on the educators study data. 

2. Initial discussions have been held on conceptualizing informal Jewish 
educat ion. This w ill serve as the basis for a diagnostic profile of informal 
education. It w as suggested that the definition of the field will be difficult 
to determine and that MEF should reconsider the degree to which this 
should be an urgent priority. 

3. A report has been drafted on the study of educat ional leaders and will be 
circulated before the next m eeting of the Steering Committee. 

D. Content and Program 

1 . Barry Holtz and Steve Cohen have completed the first draft of the paper 
on Best Pract ices in JCC's. It should be ready for distribution by August. 

IV. REGIONAL TRAINING CAPACITY 

A . The chair introduced Professor Walter Ackerman, author of the original paper for 
the Commission on Jewish Education in North America on "The Structure of 
Jewish Education," and consultant with CIJE for the past year. Walter thanked 
CIJE for the opportunity to continue his study of the structure of Jewish 
education during the past year. His paper "Reforming Jewish Education" is an 
attempt to identify what is now happening structurally in Jewish Education. He 
noted three primary findings which update his original research: 

1. The fact that a community has convened a commission on Jewish 
cont inuity does not necessarily mean that change will occur or have 
occurred. 

2. Foundations have emerged as signif icant players in Jewish communal life. 
One result ha,s been to raise new issues of coordination and control. 
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3. The involvement of teacher training institutions in the effort to improve 
the quality of Jewish education is a departure from earlier thinking on the 
irole of these institutions. 

B. Walter noted that this third point led to his second paper on "Building the 
Profession: In-Service Training" in which he recommends that regional colleges 
of Jewish studies be tapped to develop and disseminate programs of in-service 
t raining. In order to maximize our resources, local federations and bureaus of 
Jewish education should also work in concert with the colleges of Jewish studies 
to design a framework for in-service training of Jewish educators. 

He noted that colleges of Jewish studies have very limited faculty resources and 
that it would be difficult to imagine adding a major component such as in-service 
education without rethinking traditional approaches to faculty involvement and 
development. If a college could become a regional, rather than local, training 
institution, it might identify experts in other communities who could serve in an 
adjunct role from their own home sites. In addition, the five colleges might be 
encouraged to work cooperatively in the development of curriculum and sharing 
of faculty to create a national program of in-service training. One approach might 
be to follow the model of the Open University of Israel, where students do the 
majority of their work at home and periodically gather at tutorial centers. 

C. In the discussion that followed it was suggested that should we move to a 
national model, it would be important to keep in mind that implementation would 
still have to occur at the local level. It will be crucial to encourage federations 
and synagogues to work together. 

It was suggested that it would be important to include in rabbinical training a 
focus on the centrality of Jewish education. Walter Ackerman noted that he had 
discussed with lsmar Schorsch the possibility of applying some of the recent 
major grant to JTS to the training of rabbinical students in this area. 

It was suggested that thus far CIJE has undertaken work on both the local and 
national levels, and that we should think also of a region as the unit of planning. 
We will have to consider the feasibility of this approach. It was suggested that 
regional ization may be a good approach on one level, but that it will be very 
difficult to gain consensus among both the lay and professional leaders from 
different communities. 

It was also noted that the concept of "distance learning" could change the entire 
picture as we might involve such additional resources as the national training 
institutions and the Melton Centre in Jerusalem. It will be important to study the 
feasibility, costs, and applications of such an approach. 

It was suggested that the Judaic studies programs at major secular universities 
may also contribute to this effort. There is value to building a Jewish education 
component on the basis of a st rong program of general education. At the very 
least, we might look for ways to draw on the scholars at secular universities to 
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join our national network of participants in the training of Jewish educators. The 
perceived quality of faculty at some of the major universities could bring added 
prestige that would not come as readily from the colleges of Jewish studies. It 
may be that Brandeis University is in the best position to bridge these important 
issues. 

In conclusion it was noted that the issue of involving regional versus national 
institutions is an important one and will need to be considered further. 

V. EVALUATION INSTITUTE 

Adam Gamoran presented a draft proposal on the establishment of a CIJE evaluation 
institute. He noted that the concept is based on recommendat ions of CIJE board 
members Esther Leah Ritz and David Hirschhorn to develop capacity for evaluation of 
Jewish education efforts in all communities. The purpose of evaluation is to: 1) Help 
programs to succeed, 2) determine whether a program is sufficiently successful to be 
continued, and 3) identify elements of a program which work and how, so that 
succ,esses may be replicated elsewhere. 

He noted that communities working with CIJE have become convinced of the 
importance of evaluation and that funding for new programs in those communities 
generally inclludes a demand for evaluation. Nonetheless, communities are discovering 
that they lack the time, that evaluation may lead to undesired conflict, but most 
importantly that the necessary personnel are not available to perform the desired 
evaluation. The proposed Evaluation Institute would be designed to respond to these 
issues and many communities have expressed an interest in its establishment. 

The Institute would be a national training institute which would offer a series of 
seminars in three area over the course of a 12 - 18 month program: 

A. 

B. 

C. 

The Purpose and Possibilities of Evaluation is a series intended for a federation 
professional and a lay leader from each community and would provide local 
champions for evaluation. 

Evaluation in the Context of Jewish Education would be a series to work with 
local experts in general evaluation selected by communities and prepare them to 
work in a particular community on the evaluation of Jewish education programs. 
It would create a resident "evaluation expert" for a community. 

Nuts and Bolts of Evaluation in Jewish education would be a seminar to train 
those individuals who would actually undertake the hands-on process of 
evaluation. 

The Institute would be staffed by a director (perhaps on a half-time basis) who would be 
responsible for designing the content and bringing together various experts to provide 
the instruction. Because of the degree of overlap among the three subject areas, 
seminars might occasionally be held together so that each group is aware of what the 
others are doing. 
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In the discussion that followed, it was noted that JESNA is working on the design of a 
program to t rain evaluation personnel. Jon Woocher and Alan Hoffmann are discussing 
a collaborative approach. It was suggested that this is an area which foundations may 
be interested in supporting. 

It was suggested that communities might begin this process by undertaking a self study. 
Then, to alleviate somewhat the capacity issue, we might develop a cadre of national or 
regional evaluators available to work with a number of communities. It was noted that 
the regional concept bears consideration , but that we may find that explicit community 
sponsorship is necessary to guarantee the training of an evaluator. 

In response to a comment that an evaluator funded by and reporting to a community 
mns the risk of pressure not to deliver bad news, it was suggested that all involved will 
have to be convinced that the delivery of bad as well as good news is important to the 
long-term success of an undertaking. This will be facilitated by the way in which CIJE 
introduces the concept to participants and CIJE's own "modeling" in its community 
work. 

It was suggested that quality control of building the evaluation process for CIJE will 
have to be undertaken by the MEF team. 

VI. GUIDELINES FOR CIJE AFFILIATED COMMUNITIES 

Gail Dorph reviewed with the Steering Committee a second draft of a document entitled 
"Guidelines for CIJE Affiliated Communities." She noted that the document reflects 
what we have learned with the three lead communities and what we want to see 
happen as we move ahead with the establishment of relationships with other 
communities . With this in mind, t he staff has worked with future potential affiliated 
communities to develop a set of guidelines for establishing a relationship. It appears 
that those communities are looking to CIJE for a much more hands-on relationship than 
it is felt CIJE can manage at present. Communities are looking for assistance with both 
conceptualizing and implementing new approaches. 

One possible approach is to establish a shared commitment to a set of principles, as has 
been done with the Coalition of Essential Schools. Gail reviewed a recent article which 
mentioned some pitfalls in this approach. She concluded by asking the Steering 
Committee for thoughts on how to proceed in the development of guidelines. 

In the discussion that followed, it was suggested that CIJE should decide which 
elements of the work with lead communities has met our goals and then proceed to 
work in the same fashion with additional communities. 

Another thought was that the lead community model is just one approach to working 
toward change, and the coalition of the essential schools model is another. Perhaps 
CIJE should work with other national agencies to identify additional potential models and 
try to implement one or more of these with several communities. 
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It was suggested that any document of agreement with communities should require 
them to buy in to the CIJE premise of basic building blocks. Communities should agree 
to work with CIJE to define thier own local issues in the areas of Building the Profession 
and Community Mobilization and then work with us on identifying solutions. 

It was suggested that the Essential Schools approach should not be rejected simply due 
to a single critique. We may wish to work with communities in stages of partnership, 
noting that only some will be sufficiently successful at one stage to move with CIJE on 
to the next. In the process, we will gradually narrow the communities we work with to a 
small group with which CIJE will work intensely. The guidelines document should 
provide "terms of entry." 

Another opinion was that the Essential Schools approach of shared commitment to 
certain principles will not work because it does. not address the capacity issue. It was 
suggested that the Evaluation Institute approach described earlier in the day is a possible 
model for CIJE to use in each of the areas of its focus. We will have to build the 
capacity for each step of the way. 

It was suggested that both capacity and quality are issues of concern. CIJE does not 
have the capacity to accomplish its goals at the desired quality level with a significant 
number of additional communities. It may be, however, that the approach of offering 
guidance seminars to a group of communities could meet some of those needs. It will 
require careful internal planning to be able to accomplish this. 

It was noted, in conclusion, that CIJE has developed a variety of products that are in 
demand by communities. It may now be appropriate for CIJE to identify other national 
agencies to help deliver some of these products. This is an important item for future 
discussion. 
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At the last meeting, the Steering Committee asked whether the MEF team could provide 
support for communily researchers who may be analyzing data gathered with the CIJE 
Educators Survey. 

It is well within our means to prepare a manual including coding instructions and program 
lines to be used with SPSS, a commercially available software package. This would enable a 
user to code data collected from any community in a standardized manner using our coding 
procedures, resulting in the same indicators as we are using. 

If the CIJE Evaluation Institute comes to be, this coding manual would be part of me training 
materials. The coding manual could also be used independently. In the long run, the coding 
manual could be the first step in preparation for a national data base. 

We estimate that it would Lake about 60 hours of effort from Bill and about 10 hours each 
from Ellen and Adam to accomplish this task. We have nm assigned ourselves this task yet 
because there are as yet no customers, but we will when the time comes. 
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Function: CIJE STEERING COMMITTEE 

Subject/Objective: ASSIGNMENTS 

Originator: Virginia F. Levi I Date: 6-8-95 

NO. DESCRIPTION PRIORITY ASSIGNED DATE DUE DATE 
TO ASSIGNED 

(INITIALS) STARTED 

I. Arrange for listing ofCIJE board meetings on the CJF master VFL 6/8/95 7/15/95 
calendar. 

2 . Continue planning for 1995 GA and provide Steering Committee with NR 6/8/95 8/9/95 
an update. 

J. Prepare new draft of guidelines for work with affiliated communities. GZD 4/26/95 8125195 

4. Prepare recommendations for dissemination of the study of AG/NR 618195 8/25/95 
educational leaders for review by lhe Steering Committee 

5. Circulate draft report on educational leaders to Steering Committee AG 6/8/95 8/25/95 
members 

6. Complete paper on Best Practices in JCC's for August distribution BWH 6/8/95 8/3 1/95 

7. Work with JESNA on developing a program for training evaluators ADI-I 4/26/95 11/1/95 
and prepare a proposal for review by the Steering Committee. 

8. Prepare recommendations for appointment of committee co-chairs. ADH 4/26/95 TBD 

9. Prepare plan for increasing board size. ADI-I 4/26/95 TBD 

10. Develop a communications program: internal; with our Board NR 9/21/93 TBD 

and advisors; with the broader community. 

I I. Redraft total vision for review by Steering Committee. BWH 4/20/94 TBD 
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June 5, 1995 

To: CUE staff 
From: Adam G. 
Re: Thoughts on the study informal education 

The purpose of this memo is to stimulate discussion at the meeting we 
have scheduled for June 7. I discuss issues from the standpoint of 
MEF, but it is important to bear in mind that we don't want the MEF tail 
to wag the CUE dog. It would be best to have firm convictions about 
what CIJE wishes to accomplish in the area of infonnal education, and 
let that drive what we are going to study. That leads me to the following 
starting point: Does CIJE wish to improve the quality of personnel 
in informal education? If so, we have to figure out what is meant by 
informal education, what is meant by personnel, and what is meant by quality. 
I will give that a shot in the first part of this memo. Then, I will 
raise some questions about whether this should be CIJE's major concern 
in the area of infonnal education, and I will propose some alternatives. 

The importance of informal education for Jewish continuity goes without 
saying, so I won't say it. .... 

I. Studying Personnel in Informal Education 

A. What is informal education? 

Barry was undoubtedly correct at an earlier meeting tl,at the formal/informal 
distinction is a false dichotomy, in that there are informal aspects of 
formal education (e.g. school clubs), and formal aspects of informal education 
(e.g. Hebrew classes at camp). For CIJE's purposes, the main thing is to 
address the important settings in which Jewish education takes place. So far, 
we have studied educators in pre-schools, supplementary schools, and day 
schools. (By selecting these settings, we have implicitly rejected synagogues 
and JCCs as settings, because they are too broad. We have decided to get 
inside synagogues and JCCs.) In starting with these settings, we have focused 
on places where education is mainly formal, and have ignored settings in which 
education is mainly informal. It is time to examine settings in which education 
is mainJy informal, such as summer camps, youth groups, teen Israel trips, 
and synagogue family programs. I would argue that these are the four most 
important in terms of participation, although something else may be more 
important in a particular community (e.g. Cleveland has a community retreat 
center that plays a big role there). I would place lower priority on other 
settings, such as community cultural programs, adult discussion groups, 



retreats that are not part of youth groups or synagogue family programs, 
virtual Jewish education (in cyberspace), and college campus activities. 
(I could be convinced to change "synagogue family programs" to "family 
programs" to incorporate programs sponsored by JCCs as well as synagogues.) 

I can think of two criteria that may help us prioritize among informal settings: 
(a) Participation -- Which settings involve the most people? (b) Continuity -
Which settings are ongoing, consistent, coherent, sustained, as opposed to 
sporadic, infrequent, disconnected? On these criteria, which settings are 
most important for us to work with? Probably summer camps and youth groups. 

Another criterion might be impact: Which settings have the most impact (or 
potential impact)? This would also lead me to study summer camps. 

B. Who are the personnel of informal education? 

By personnel we mean anyone who is staffing the program, i.e. the counselors, 
camp directors, youth leaders, family education directors, Israel trip leaders, 
etc. 

In studying schools. we held standards of professionalism for all staff. 
We expected teachers as well as principals to have formal training in 
Jewish content and education. This commonality of standards does not hold 
in the informal realm: Whereas we might hold camp directors to some 
professional standard (it's not clear what that standard might be), we would 
not have the same expectation for the "front-line" educators i_n informal 
education (camp counselors, youth group advisors, etc.). 

C. How might we recognize quality among informal educators? 

We avoided this question in our studies of schools by relying on certification 
(i.e., degrees, majors, licenses) as proxies for quality. It's hard to 
justify a similar approach for informal settings. (Obviously we wouldn't 
expect camp counselors to have college degrees in Jewish studies!) 
Consequently it is not clear how we would assess the quality of staff 
in an informal program. Some possibilities: 

l. Program leaders (e.g. camp directors, youth directors, Israel trip 
coordinators, retreat program directors, museum directors -- perhaps 
we would call this leaders, or supervisory staff): 
This group could respond to a survey and/or interviews about their 
professional backgrounds. Unfortunately we have nei.ther an absolute 
nor a relative standard (as we did in formal education) to hold up to 
these leaders of informal Jewish education. What backgrounds would we 
want them to hold? 



The only point that seems obvious is that we would want them to 
have strong Judaic backgrounds. I would make a case that such 
leaders need professional training in Jewish content areas if 
they are to administer and! supervise Jewish educational programs, 
whether formal or informal. 

Probably there would be some value in knowing the basic facts 
about the leaders of informal Jewish education. What are their 
backgrounds? Are they Jewish? (The director of Camp Shalom in 
Madison, WI is not Jewish.) Have they studied Judaica? Have 
they studied formal or informal education? Do they have experience 
in informal education? These seem like reasonable questions. If 
CIJE wants to c reate a profession of _informal_ Jewish education, 
these questions are essential. 

2. Front-line staff (camp counselors etc.): 
Clearly it does not make sense to think about a profession of informal 
education at this level. Camp counseling, staffing trips to Israel, 
etc. is not a profession, and the number of persons who can move from 
e.g. counselor to director is very small. What then, would we want 
to know about these staff members? Again, I'm sure we'd want to 
know about their Jewish backgrounds, although we'd not expect 
professional training. In addition, we'd want to hear about what 
sort of training they received in preparation for their work on 
staff. In particular we'd want to know if they learned anything 
about the Jewish content of their program (for programs that have 
some Jewish content). 

I'm not sure what CIJE would do with this knowledge. Start campaigning 
to have more knowledgeable counselors hired in Jewish camps etc.? 
Make a case for staff content study as part of staff orientation? 
Maybe. · 

3. The working conditions of informal educators could also be 
scrutinized. Do supervisors work full-time? Do they earn a 
living wage? Do front-line workers have enough time for sleep? 
Do they feel ownership of the programs they are working on? 

D. What questions would this study address? 

This study, using survey and/or interview methods, could help address 
questions such as the following: 

* Is there a shortage of qualified personnel for informal Jewish education? 



* Does a profession of informal Jewish education exist? If one wished to 
build such a profession (or to _extend_ the profession ofJewish education 
to the informal arena), how far would one have to go? 

* What is the nature of staff development in informal education? 

>i< Is the level of staff knowledge ofJ udaica related to the degree of 
emphasis on Jewish content in informal programs? 

Are these the right questions? That's the question we need to answer 
first. 

II. Other questions we might consider, which would lead to different studies 

A. Let's start with a theory of informal Jewish education: I would 
argue that the impact of informal Jewish education on Jewish continuity 
depends on three conditions: ( 1) Jewish content; (2) Sense of community; 
(3) Extent of participation. By "Jewish continuity." I mean strength 
of Jewish identity, Jewish religious participation, Jewish knowledge, 
etc. 

l. Jewish content: 
Informal Jewish education can be divided into three categories: 
(a) secular programs attended by mainly Jews; (b) fewishly 
sponsored programs attended by mainly but not necessariJy 
exclusively Jews, with minimal Jewish content; and (c) Jewishly 
sponsored programs, attended by Jewish, with strong emphasis 
on Jewish content. These distinctions are typically made for 
summer camps, but on reflection, one can see that they hold 
for a large variety of informal programs, including JCC famjly 
programs, Israel trips, youth groups, etc. 

I predict that the greater the emphasis on Jewish content in a 
program, the greater its impact on Jewish learning and practices. 
I would argue further that emphasis on Jewish content depends 
more on the mission of a program than on the characteristics of 
its front-line staff. 

2. Sense of community: 
Informal programs succeed by building a strong sense of community 
among participants. I predict that programs that are more successful 
at creating a sense of comrnuruty, and which pass a minimaJ threshhold 
of Jewish content, will have greater impact on Jewish identity and 
practices. There would likely be some synergy between content and 



sense of community, in that strong content and strong community work 
together to increase dramatically the effects of informal education 
on Jewish continuity. 

Creating a sense of community depends to an important extent on 
the quality of staff. However, if this issue were pursued one would 
ask very different questions from those listed above. Instead of 
asking about formal backgrounds, one would want to know about the 
mission, traditions, and culture of the programs. What are the 
relationships among staff members, between staff and the program, 
and between staff and the learners? 

3. Extent of participation: 
To me it is axiomatic that informal programs with strong Jewish content 
and a strong sense of community foster Jewish cominuity. Consequently, 
preserving Jewish continuity in the broad sense requires creating more 
access to such programs for young people. I doubt that personnel 
deficiencies are the problem here. 

Greater participation in effective informal programs would probably 
improve the effectiveness of formal programs, since the young persons 
would feel more positively about being Jewish and would be more 
would be more motivated to join in Jewish activities. 

B. Policy research in light of the theory 

One direction for research would be to find out if this theory is correct. 
I do not recommend that, for the same reason we didn't wait to find out 
whether more trained teachers fostered greater learning among students, 
before advocating more training for teachers. We assume that training is 
good for teachers, and are working on increasing and improving that 
training. Similarly, I propose we assume that informal programs with 
strong Jewish content and sense of community are effective, and work on 
increasing participation in such programs. 

From a policy perspective, th,e "lever" that can most likely be "pulled" is 
improving the Jewish content and, where necessary, sense of community of 
existing programs in category (b) above, i.e. Jewishly sponsored programs 
attended by mainly Jews with minimal Jewish content. How can we enhance 
the Jewish content of such programs? Is it realistic to try? Alternatively, 
can we create new programs with strong Jewish content and a sense of 
community? 1 think these are the most pressing questions. 

A study of personnel might be part of the research required to address 
this question, but observations of programs seem essential. For example, 



in Wisconsin one can find all three types of the summer camps listed 
above. How do the camps differ in their Jewish programs? How does being 
Jewish feel in the different kinds of camps? What would leaders, staff, 
campers, and/or parents think about greater emphasis on Jewish content? 
Is weakness in Judaic backgrounds among staff a significant barrier to 
increasing the emphasis on Jewish content? 

Conditions outside the informal programs are likely to have substantial 
impact on the potential for change. Informal programs are generally 
embedded in larger institutions, such as synagogues, JCCs, federations, 
and national movements. How do these broader organizations define the 
missions of their informal programs? What conditions support stronger 
Jewish content in the missions? What are the supports and obstacles to 
delivering a strong Jewish content, given a Jewish mission? Here we 
might ask whether there is a shortage of personnel who are capable of 
implementing a program's Jewish mission. 

Another external condition consists of the perceptions and preferences 
of the potential participants in informal programs. What leads individuals 
to participate in informal Jewish education? What is the role of 
formal organizations such as synagogues and JCCs? How important 
are informal networks such as kinship and friendship groups? How do 
these formal and informal collectivities facilitate participation through 
communication, funding, etc.? 

In sum, given my assumption that informal programs with strong Jewish content 
and sense of community are effective, the key questions are (a) how to 
make more programs like these and (b) how to get more people to participate 
in such programs, Obviously these are simply the supply and the demand 
side of the same issue. 
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As promised, I'm sending along some thoughts that might 
serve as a springboard to conversations over the next several 
weeks concerning the agenda and materials around which to 
organize our July seminar in Cambridge. I have, by the way, not 
yet confirmed Gerstein'e attendance ; but I did, following my 
conversation with Seymour, invite Rob Toren, and he, after 
conversation with Gurvis, indicated that he would 
enthusias~ically attend. In my conversation with him✓ I floated 
the possibility of his working with a JCC, and he seemed 
amenable . It is worth noting, though, that in his Jewish 
Education Center of Cleveland role he will be working next year 
with the local Schechter School on questions that substantially 
overlap our project . 

Following the advice Seymour offered on another occasion, I 
will stay away £rom actual seminar content on this occasion in 
orde~ to focus on desirable outcomes. For your reference, I am 
including two additional pieces of material at the end of this 
memo . One of them is the list of tentative outcomes I had 
proposed when we were thinking about the larger enc- of- July 
seminar ; my sense is that some, but certainly not all of them, 
continue to be pertinent . The other is a copy of a cocument 
concerning the nature of coaching entitled "Working with 
Institutions " which, based in part on our meetings :ast winter in 
Cambridge , I drafted earlier this year. I may or may not have 
already sent it to you ; but I thought 1t might be a useful 
document to work with . 

SEMINAR OUTCOMES 

In very general terms and as a first approximation, my 
understanding is ~hat the July seminar is designed a) to deepen 
our understanding of the activities and purposes associated with 
coaching educating institutions in the direction o: greater 
vision- drivenness , with an eye towards b) better understanding 
the skills and understandings needed by coaches and c) clarifying 
the critical elements that need to enter into a training- seminar 
for coaches . (Note that I use the word "coach" more out of habit 
than out of conviction - for I'm not sure that the word 
adequa~ely captures the work of the person who is to serve as a 
guide/gadfly to educating institutions) . 

As a first approximation , I want to suggest that these 
general purposes will be best achieved if we accomplish the 
following at the seminar : 

1 . Revisit and, if necessary, expand on the general 
conception of the coach's mission that we discussed in February . 
As a springboard, see Pekarsky's brief document "Working with 
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Institutions ... "' 

2 . Clarify the minimal (institutional) conditions under 
which a relationship between CIJE and an educating institution 
around a goals/vision agenda is likely to prove fruitful. 

3 . With attention to local circumstances that have a bearing 
on appropriateness , articulate and refine the kinds of strategies 
that are likely to raise the level of consciousness and 
discussion concerning goals and to stimulate serious reflection 
and study that is more than values- clarification . 

4 . A corollary of #3 : identify fruitfu l ways of launching 
the relationship between CIJE and an educating institution . What 
should the coach say, offer, stipulate, recommend, ask, do, 
insist on, request, organize, etc . at ~he outset in order to get 
the process off to a good start? What ahould the coach avoid 
doing? In answering such questions in concrete cases, what 
circumstances n~ed to be taken into account? 

5 . Clarify different degrees of success to be aspired to in 
working with an educating institution , What would success in a 
full or partial sense look like? 

6 . Understand other approaches to educational change 
(notably Senge/Fullan and Sizer), with an eye towards grasping 
how our approach differs from theirs and also what we mig~t learn 
from them that would be helpful to our efforts . 

7 . Clarify how experimental fieldwork now under way t ~hrough 
via Pekarsky and Marom) can provide insight into the aims, 
processes, and challenges of coaching educating institutions . 

8 . Based on 1 through 7, what are the skills and 
understandings that a coach needs in order to be an effective 
catalyst and facilitator of a vision/g~als agenda? And, related 
to this, what should a coaches training- seminar focus on? 

8 . Finally, last but by no means least , clarify the working 
relationship and communication- patterns between CIJE and the 
Mandel Institute on the Goals Project, so that in an ongoing way 
our efforts will be complementary. 

Though the foregoing represents my real views at this moment 
in time , I also regard it as no more than a conversation- starter 
and welcome your reactions . 

I want to note that I view #8 as very important and believe 
it should occupy us on the first day of the seminar - either for 
half the day or the full day . I have alerted both Toren and 
Gerstein to the possibility that there will be a closed meeting 
at some point during our seminar to discuss what I described to 
them as "house- keeping" matters . 
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~ look forward to hearing from you . I'll be in New York for 
the CIJE meetings from Wednesday to Friday and wil l then be in 
Madison pretty much for the rest of the month. All the best . 

APPENDIX~ : OUTCOMES IDENTIFIED IN EARLIER MEMO SKETCHING OUT THE 
SUMMER SEMINAR (scheduled for end of July, but postponed) 

1 . Deep familiarity with basic concepts, assumptions, and 
materials assoc iated with the Goals Project and the Educated Jew 
Project . This familiarity includes an appreciation for the 
power of these concepts, assumptions and materials . 

2 . An awareness of other prominent approaches to institutional 
reform, and how these approaches relate to - and differ from -
our own . Attention needs to be paid to what can be learned from 
other approaches, even as we recognize their limitations . 

3 . An ability to use the Project's concepts and principles as 
lenses through which to interpret the state of goals in the life 
of an institution - in ways that suggest critical questions that 
need to be raised . 

4 . An awareness of the different levels at which one "can cut in" 
to the problem, and of d ifferent strategies that can be used (at 
different levels) to stimul ate serious reflection conce~ning 
vision and goals (and their relationship to existing practi=e and 
outcomes) . There need to be opportunities to experiment wi~h 
these strategies in the course of our seminar , Participant ~ also 
need to emerge from the seminar with some sense of the 
appropriate level at which to intervene in any given instit~tion. 

5 . An awareness of the s ources of resistance to a serious 
inquiry into an institution's basic goals and their relationship 
to practice, as well as of the ways to defuse, circumvent , or 
exploit this resistance . 

6 . Awareness of the kinds of conditions that must obtain in an 
institution if one is to have a fighting chance of making 
progress on a goals- agenda . 

7 . Excitement about being part of a pioneering venture that is in 
its f ormative stages and that offers participants a chance to 
engage in and to share "action research " . 
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APPENDIX 2 : PEKARSKY'S "WORKING WITH INSTITUTIONS" DOCUMENT, 
DRAFTED IN LIGHT OF OUR FEBRUARY, 1995 SEMINAR . 

WORKING WITH INSTITUTIONS : 
THE GOALS PROJECT AGENDA 

INTRODUCTION 

The CIJE proposes to work with select institutions around a 
goals- agenda . Its guiding convictions are : 

1 . Thoughtfully arrived at goals play a critical role 
in the work of an educating institution . They help to 
focus energy that would otherwise be dissipated in all 
too- many directions ; they provide a basis for making 
decisions concerning curriculum, ?ersonnel, pedagogy, 
and social organization; they offer a basis for 
evaluation, which is itself essential to progress ; and, 
if genuinely believed in , they can be very motivating 
to those involved. 

2 . In Jewish educating institutions, as in many others, 

there is inadequate attention to goals . All too often, one or 
more of the following obtain : goals are absent or too vague to 
offer any guidance; they are inadequa~ely represented in 
prac~ice ; they are not understood or identified with in any 
strong way by key-stake holders; they are not grounded in some 
conception of a meaningful Jewish li:e which would justify the~= 
importance . 

Goals Projec~ work with inst itutions would focus on remedying 
these deficiencies . The following discussion tries to explain 
the presuppositions and the nature of this work . 

WORK WITH INSTITUTIONS 

Presuopositions . CIJE's work with institutions around a 
Goals A9enda is informed by a number of critical assumptions, 
including the following : 

&. Key stake holders need to be committed to the effort 
to work on a goals- agenda . 

b . Wrestling with issues of Jewish content i s an 
integral, though not the only , element in the process . 

c . A coach identified &nd cultivated by CIJE will work 
with the institution around the Goals Agenda. (The 
work of the coach is described more fully below . ) 

d . The institution will identify a Lead Team that will 
be in c harge of it s efforts and work with the coach in 
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designing appropriate strategies , The Lead Team will 
have primary responsibility for implementing the plan . 

e . The institution's Lead Team will be invited to 
participate in seminars , workshops, a nd other 
activities designed to enhance their effectiveness . 
This may well inc l ude the development of a partnership 
with the Lead Team of one or two other institutions 
engaged in similar efforts at improvement . 

f . There is no one s trategy for encouraging fruitful 
wre3tling with goals - related issues . Whether to begin 
with lay leaders, with parents, with the principal 
and/or with teachers ; whether to start with mission
statement, curriculum, and/or evaluation - - such 
matters need to be decided on a case- by-case basis by 
the institution's lead- team in consultation with CIJE . 

B m cf rr5 

The heart of the work . The essence of the work that will be 
done with ins~itutions under the auspices of the Goals Project 
has three dimensions : 

1 . A serious, multi- faceted examination of the way 
goals do and don't fit into the institution's efforts 
at present . This phase of the work is designed to 
identify the institution' s challenges by highligh~ing 
weaknesses : for example, unduly vague goals, 
inconsistent goals, goals that are lacking in support 
by key stake holders, goals that are not reflected in 
practice in meaningful ways. 

2 . Reflection and deliberation . Stake holders engage in 
a thoughtful effort to wrestle with the uncertainties 
and challenges identified through #1 . This effort 
includes a serious effort to clarify their fundamental 
educational priorities , through a process that includes 
wrestling with issues of Jewish content . Materials 
emanating from the Mandel Institute's Educated Jew 
Project will be invaluable to this effort . This stage 
will give rise to basic decisions concerning what 
needs to be accomplished . 

3 . The institution determines what needs to happen and 
be done in order that the basic decisions articulated 
in #2 can be accomplished . Strategies need to be 
developed and then implemented . 

4 . The effort to implement needs to be carefully 
monitored and the outcomes evaluated , This is 
indispensable if there is t o be learning and a chance 
of serious mid- course corrections in aims and/or 
strategies . 
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The work of the coach. The coach is involved in all phases 
of this work. The coach works with key constituencies 
(separately and sometimes together) and wears a number of hats : 
he or she is sometimes a consultant on questions of strategy; 
sometimes a bridge to extra- institutional resources that are 
necessary to the effort ; s ometimes a thoughtful critic of 
directions for change that are proposed. In these and in other 
matters, the coach's primary job is to help the institution get 
c l earer about its primary goals and their relationship to 
practice . 

The initial and perhaps most important challenge of the 
coach is to stimulate the institution to do the k ind of serious 
e xamination and self- examination that will identify its critical 
challenges . This means posing basic questions of different 
kinds, although which ones it will be :ruitful to ask at any 
given time will depend heavily on local circumstances . Below is 
a list of some of the basic questions : 

1 . What are your avowed goals (as found in the opinion of key 
stake holders, as found in mission statements, as found in the 
curriculum)? 

2 . Are the avowed goals (as articulated or implicit in these 
different ways) c l ear or are they very vague? Do the 
participants understand what t hey mean and e nt a i l? 

3 . Are the various avowed goal s mutual:y c onsistent? 

4. Do the key stake holders - lead-educators, parents, and 
teachers - really beli eve in these g o a l s? 

5 . If the stake holders d o believe in t hese goals , why do they 
believe they are important? How will accomplishing them help make 
the life of the student as a Jewish human being more meaningful 
in the short- and/ or long- run? 

6 . Are the goals anchored in an underlying vision of a meaningful 
Jewi sh existence? Can the stake holders flesh out the vision that 
is implicit in the goals they have identified as important? 

7 . As a way of better understanding what they are committed to or 
might be committed to in is 5 and 6 , have the stake holders 
l ooked seriously at alternative views? 

8 . In what ways and to what extent are the avowed goals actually 
reflected in the life of the institution - in its social 
organization, in its pedagogy, i n what happens in classrooms, 
etc . ? 

9 . To what extent are the goal s achieved? To what extent are 
actual educational outcomes consis tent with the goals? 

1 0 . If you were serious about Goal X or Y, what would you need 
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to do in order to have a realistic shot at accomplishing it? 
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In May 1995, CIJE received a grant from the Nathan Cummings 
Foundation to create a cadre of teacher-educators who will design, 
develop and implement new approaches to the professional 
development of Jewish teachers. There is currently a severe 
shortage of qualified teacher trainers nationwide. The purpose of 
this pioneering national initiative is to, transform the quality of 
teaching across the country by giving institutions and communities 
access to skilled professionals who can help guide the improvement 
of teachers' growth, learning and practice. 

We are inviting you to join a select group of practitioners and 
scholars from the fields of Jewish and general education for the 
CUE Teacher Educator Institute. Through participation in this 
process, you will become part of a network of teacher educators 
who share a vision of teaching and learning and who support one 
another in developing new models for professional development. 
The conceptualization of this program has been informed by 
consultation with a national advisory committee (listed below). 

CIJE and the Cummings grant wm cover Institute tuition costs. 
Participants will be asked to cover the costs of travel, lodging and 
expenses. 

The CIJE Teacher Educator Institute is a two-year program of 
study, discussion, analysis and reflection. The group wilr meet five 
times during Year One and twice during Year Two. The beginning 
and ending seminars in Year One will be four full days each. 

1 
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Intermediate seminars will be three days in length. Thus far we have only scheduled 
the dates of our first seminar. It will be held in Cleveland at Case Western Reserve 
beginning Sunday, July 30 at 6:00 pm and concluding by 5:00 pm on Thursday, 
August 3. Further details relating to room reservations and expenses for July and 
anticipated costs for the entire Institute are includ,ed with this letter. 

We will focus its inquiry around a set of issues, some of which are delineated 
below; 

1 , What would it take to transform Jewish education using in-s:ervice 
education as a critical linchpin in this process? 

2. What kind of teaching and learning are we trying to foster? Do we 
have a shared vision? 

3. What are the "disciplines" of Jewish education and what do teachers 
need to know and be able to do with regard to them? 

4. How do we develop professional development programs that explore 
the personal/spiritual dimensions of teaching in our contexts? 

Current work in teacher education has demonstrated the usefulness of videotapes 
in illustrating good teaching and creating opportunitie'S for teacher reflection on the 
nature of good teaching. Part of the Cummings Grant allows us to develop a set 
of videotapes for these purposes. Our group will develop strategies for creating a 
bank of such videotapes and for using those videotapes in professional 
development programs. 

We look forward to seeing you in July. 

Sincerely, 

Gail Dorph 

cc: Alan Hoffmann 

mo 'd 
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NATIONAL ADVISORY COMMITTEE 

Professor Deborah Ball, Michigan State University 
Dr. Steven Chervin, Atlanta Jewish Federation 
Professor Carol lngall, Jewish Theological Seminary 
Rabbi Amy Wallk Katz, Principal, Kehilath Israel, Lansing, Ml 
Vicky Kelman, BJE, San Francisco 
Dr, Daniel Margolis, BJE, Boston 
Professor Sharon Feiman-Nemser, Michigan State University 
Professor Lifsa Schachter, Cleveland College of Jewish Studies 
Unda Thal, Educational Director, Leo Baeck Temple, Los Angeles, CA 

CIJE Facult)'. 
Or. Gail Dorph 
Dr. Barry W . Holtz 
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BREAKDOWN OF PARTICIPANT COSTS (approximate) IN CJJ~ TEACHER 
EDUCATOR INSTITUTE 

Two 4 day seminars in Cleveland 

Breakdown per person per seminar: 

Lodging: 

Food: 

$50 per night {double ·occupancy) = $200 
at Glidden House 
1 901 Ford Drive 
Cleveland, OH 44106 
216-231 ·8900 
Cab from airport approximately $23.00 

$45 per day = $180 

Three 3 day seminars in NY 

Travel 

Breakdown per person per seminar: 

Lodging: 

Food: 

Airfare: 
Cabfare: 

$75 (double occupancy) per night = $225 
at Roger Smith Hotel 
501 Lexington Avenue (between 47th and 48th) 
NY, NY 10017 
212· 755-1400 (contact Mary Brown) 

$30 per day == $90 

approximate cost per person per trip = $ 300 
approximate cost per person per trip = $ 50 

Approximate total per person = $3455 

4 
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June 14, 1995 

Dr. Lifsa Schachter 
Cleveland College of Jewish Studies 
26500 Shaker Blvd. 
Beachwood, OH 44122 

DearLifsa, 

As Adam Gamoran mentioned at the opening session of the Network for 
Research in Jewish Education, we had neglected to bring with us copies of the 
CIJE Policy Brief on the background and professional training of teachers in 
Jewish schools. Enclosed ·please .find a copy of the brief and the CIJE 
brochure. 

Released in November 1994, 'the findings summarized in this brief juxtapose 
the severe lack of training of most teachers in Jewish school settings with an 
unexpected degree of con:iroitment and stability, making a powerful case for 
far greater and more comprehensive in-service training of educators in the 
field than currently exists. ·. The brief offers a striking argument for investing 
in our educators. 

The brief reflects a small piece of the data collected in the CIJE Study of 
Educators. The full integrated research report will be available at the end of 
the Summer of 1995. 

Sine~•~ ( ~j,_Z-V~ ) 
Alan D. Hoffinann 
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On the Goals of Jewish Education 

Our goal should be to make it possible for every Jewish 
person, child or adult, to be exposed to the mystery and 
romance of Jewish history, to the enthralling insights and 
special sensitivities of Jewish thought, to the sanctity and 
symbolism of Jewish existence, and to the power and 
profundity of Jewish faith. As a motto and declaration of 
hope, we might adapt the dictum that says, ' They 
searched from Dan to Beer Sheva and did not find an am 
ha'aretz!' "Am ha'aretz," usually understood as an 
ignoramus, an illiterate, may for our purposes be 
redefined as one indifferent to Jewish visions and values, 
untouched by the drama and majesty of Jewish history, 
unappreciative of the resourcefulness and resilience of the 
Jewish community, and concerned with Jewish destiny. 
Education, in its broadest sense, will enable young people 
to confront the secret of Jewish tenacity and existence, the 
quality of Torah teaching which fascinates and attracts 
irresistibly. They will then be able, even eager, to find 
their place in a creative and constructive Jewish 
community. 

Professor Isadore Twersky 

A Time To Act: The Report of the Commission on 
Jewish Education in North America 

The Council for Initiatives in Jewish Education (CIJE) 

Created in 1990 by the Commission on Jewish Education in North America 
CIJE is an independent, non-profit organization dedicated to the revitalization 
of Jewish education. CIJE's mission, in its projects and re earch, is to be a 
catalyst for systemic educational reform by working in partnership with Jewish 
communities and institutions to build the profession of Jewish education and 
mobilize community support for Jewish education. 

15 Ea I 26th Street. New York. NY 10010-1579 • Phone: (212)532-2360 · Fax: (212)532-2646 
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CURRENT ACTIVITIES 

The Harvard-CIJE Leadership Institute 

In the fall of 1994, the staff of CJJE developed with the Harvard University Principals' Center 
the first inter-communal and trans-denominational institute on Jewish educational leadership. 
Fifty leaders of Jewish schools and early childhood programs from across the country attended 
the institute. The intensive program drew on the latest research and thinking in general 
education to address such questions as: What is effective school leadership? How do leaders 
create a powerful vision and implement it within their schools? What does the Jewish tradition 
teach us about the critical role of leaders in education? 

A new institute will be convened at Harvard in March. "Jewish Education with Vision: 
Building Learning Communities" will include the previous attendees and expand our orbit 
to other school directors and principals. 

A powerful component of the first institute was the learning and exchange fostered at 
Harvard among educational leaders across denominational affiliations. These exchanges have 
continued within the communities that participated. Among our goals is the creation of 
leadership networks, peer learning groups of educational leaders from many school settings 
within local communities. 

Policy Brief: The Background and Professional Training 
of Teachers in Jewish Schools 

One result of CIJE's commitment to building the profession of Jewish education was the 
publication of this policy brief The brief juxtaposes the severe lack of training of most 
teachers in Jewish classrooms with an unexpected degree of commitment and stability, 
making a strong case for far greater and more comprehensive in-service trainjng for teachers 
than currently exists. Drawing on the extensive CIJE Study of Educators, the brief offers 
both hard data and an action plan for communities. 

The impact of these data and policy recommendations continues to grow as more 
communities undertake surveys of their educators in order to create an action plan for 
building the profession of Jewish education. 
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"Transforming the Supplementary School": 
The CIJE Teacher-Educator Institute 

In May 1995, CIJE received a three-year grant from the Nathan Cummings Foundation to 
forge a national cadre of teacher educators who will design and implement new approaches 
to the professional development of teachers. (There is a nationwide shortage of qualified 
teacher educators for Jewish educational institutions.) 

CIJE has decided to address one of the major shortages in this area--in-service training for 
supplementary school educators--by creating a national cadre of qualified teacher educators 
for the supplementary school system in North American Jewish education. The teacher 
educators in CIJE's Teacher Educator Institute (TEI) will have the expertise to design and 
help implement teacher-training programs in their local communities and throughout North 
America. 

Directed by Drs. Gail Dorph and Barry Holtz, this pioneering initiative was undertaken to 
transform the quality of teaching in the classroom by giving institutions and communities 
access to skilled professionals who can guide the improvement of teachers' growth, learning 
and practice. Serving as advisors to this project from Michigan State University are Dr. 
Sharon Feiman-Nemser, Professor of Teacher Education, and Dr. Deborah Ball, Associate 
Professor of Education. 

This project will result in: 

1. A cadre of 30 teacher educators, who will be available to enhance significantly the 
quality of supplementary school teacher education in their own communities and in 
others. 

2. A CIJE policy brief, outlining the "best practices" of in-service education and 
making recommendations for upgrading the professional development of 
supplementary school teachers. 

3. A library of videotapes of teachers with an accompanying manual, to be used as 
effective catalysts for transforming practice in the classroom. Teachers improve their 
practice not only by deepening their understanding of Judaica and pedagogy and by 
learning new skills, but by watching and reflecting on the practice of other teachers at 
work. 
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The Best Practices Project 

Under the direction of Dr. Barry Holtz, CIJE has produced two volumes: Best Practices in 
Supplementary Schools and Best Practices in Early Childhood Education. Selected from 
supplementary schools and early childhood programs across North America, the portraits in 
these volumes are an inventory of "success stories" in contemporary Jewish education. 
These volumes offer examples of excellence--"best practices" in settings where many have 
been skeptical that outstanding teaching and learning can take place. 

By the end of 1995, CIJE will have completed the next stage of the Best Practices project-
Best Practices in Jewish Community Centers. As JCCs consciously set about becoming 
settings for Jewish education, leadership again plays a pivotal role. This study examines 6 
sites where informal Jewish education is vital, engaging, and has transformed the JCC. The 
partnership of the JCC executive director and Jewish educator is a linchpin in supporting this 
new environment. 

Building Research Capacity: 
Toward an Evaluation Institute for Jewish Education 

CIJE is committed to helping set an agenda and build the capacity to conduct research with 
implications for communal policy--one of the most underdeveloped areas in Jewish education. 
CIJE consultants Dr. Adam Gamoran, Professor of Sociology and Educational Policy Studies 
at the University of Wisconsin, and Dr. Ellen Goldring, Professor of Educational Leadership 
and Associate Dean of the Peabody College of Education, Vanderbilt University, are directing 
CIJE's efforts in this area. 

A pressing issue that has resulted from our work is the ongoing need for evaluation. In this 
decade, when the Jewish community and its leadership are allocating increasing resources to 
a range of Jewish educational projects, the issue of evaluation has become urgent. When new 
initiatives are undertaken, how can their impact be measured? Currently, there is not a 
sufficient group of trained local evaluators to help institutions and communities assess their 
programs. 

CIJE envisions the creation of an evaluation institute for Jewish education. In November, 
a first consultation was held toward the goal of establishing a national program for training 
locally based evaluators of Jewish educational initiatives. 
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Private-Communal Partnerships 

CIJE was founded to serve as a catalyst for change in partnership with others. One of the 
most exciting aspects of our work has been the partnerships that have resulted as critical 
needs have been identified. In CIJE's laboratory communities and nationally, new personnel 
initiatives for Jewish education have been funded by the Children of Harvey and Lyn 
Meyerhoff Philanthropic Fund in Baltimore, The Helen Bader Foundation in 
Milwaukee, and The Nathan Cummings Foundation. 

The Goals Project 

The North American Jewish commuruty has entered a critical stage of reflection and analysis. 
Contemporary Jewish education requires not only new approaches but also new formulations 
of purpose. 

The CIJE Goals Seminar (Jerusalem: July 1994) brought together lay and professional leaders 
from several communities to work together on conceptualizing "vision-guided" institutions 
and commun ities--that is, those with a distinct vision of their work and clarity about their 
goals. 

Since then, CIJE--with the Mandel Institute in Jerusalem--has been engaged in a series of 
seminars in communities and pilot projects in Jewish educational institutions for lay leaders 
and professionals, under the direction of Dr. Daniel Pekarsky, a philosopher of education at 
the University of Wisconsin. 

Together we have begun to address the question facing all of us: How can our institutions 
and communities offer a richer, more meaningful vision of what it means to be a North 
American Jew today? 

November 1995 



Transforming Jewish Teaching: A Necessary Condition for Transforming Jewish Schools 
Gail Zaiman Dorph 

ln 1993, the Council fo r Initiatives in Jewish Education (CIJE) 1 conducted a study of educators 
in pre-schools, congregational schools and day schools in the communities of Atlanta, Baltimore 
and Milwaukee. This study showed that although the teaching force is underprepared in both 
Judaica and pedagogy, it is both more stable and more committed than we might have imagined. 
Although only 32% of the teaching force is full- time, about 60% considers Jewish education to 
be a career. Only 6% of teachers plan to seek positions outside of Jewish education in the near 
future.2 

Conventional wisdom has stressed the futility of investing in our teachers, since most of them are 
part t ime and not professionals by training. CIJE's findings suggest that investing in the present 
teaching and leadership workforce could have real benefits for the Jewish community. These 
data have led us at CIJE to rethink the area of professional development. Over the last few 
months, CIJE has been working both in communities and nationally to create strategies for 
developing serious approaches to professional development opportunities for teachers and 
educational leaders. This paper describes an emergent approach to professional development 
grounded in a particular view of teaching and learning. The thinking upon which it is based is 
guiding CIJE's current work in professional development. 

In both Jewish and general education, the dominant approach to in-service education for teachers 
has taken the form of one-shot workshops, or, at best, short-term passive activities, with limited 
follow-up. The content of in-service education has emphasized a "one size fits all approach," 
assuming that generic strategies are applicable to all, regardless of educational setting, age of the 
learner, or subject matter to be taught and learned. Such strategies assume that each teacher 
would "learn" the latest new techniques and creative activities and bring them back to her/his 
own classroom, making whatever "adjustments" might be necessary. 

This approach to professional development grew out of a particular view of teaching. In this 
view, teaching is considered to be straightforward and non-problematic; it emphasizes teachers 
transmitting information and children listening and remembering. It does not seriously address 
either the needs of children as learners or the subject matters to be taught. Our approach to 
professional development has been influenced by a different view of teaching and learning, one 
that emphasizes respect for both learner and subject matter. Such teaching has often been 
characterized as "teaching for understanding" (Cohen, McLaughlin, and Talbert, 1993). This 
view of teaching moves us away from a more traditional image of teaching as "telling and 
learning as listening" to a vision of practice referred to by Deborah Meier ( quoted in Little, 1993) 
as "learning as telling, teaching as listening." 

This conception of teaching requires that we think differently about what teachers need to know 
and be able to do, and therefore requires that we think differently about the contexts and content 



of professional development. If we are to take seriously issues of learners and subject matter, 
"one size" can no longer fit all; generic techniques appropriate to all ages and subjects will be 
inadequate to the task. We will need to create a variety of new strategies and supports to enhance 
and deepen teachers' learning and guide them through experimentation and the real struggles that 
accompany change. Professional development must itself reflect, promote and support the kind 
of teaching and learning that we hope to foster. 

Researchers concerned with the latest efforts in educational reform have found that teachers have 
been able to make significant changes in their teaching practices in the context of professional 
learning communities. In such communities, the emphasis switches from experts transmitting 
skills to teachers to teachers studying the teaching and learning processes (Darling-Hanunond, 
1993; Little, 1993; Lord, 1994; McLaughlin, Talbert, 1993). Teachers have opportunities to 
voice and share successes and exemplars, doubts and frustrations. They learn to raise concerns 
and critical questions about their own teaching and about their colleagues' teaching. 

As Judith Warren Little (1993) has suggested, changing teaching will require not only changing 
our image of teachers' work but also developing a culture compatible with the image of teacher 
as "intellectual" rather than teacher as "technician." Professional development as an essential 
and indispensable process will need to be integrated into the life of educational institutions, 
woven into the very fabric of teachers' work, not seen as a "frill" that can be cut in difficult 
financial times or because of overprogrammed schedules. 

A variety of conditions (McDiarrnid, 1994) have been singled out as critical for supporting this 
new approach to professional development. These conditions suggest a need for creating 
opportunities and structural regularities that do not presently exist in most Jewish or general 
educational settings. 

I would like to present three of these conditions because of their implications for Jewish 
education: 

1. Teachers need opportunities to work with colleagues, both in their school 
building and beyond it. They need to be part of larger learning conununities that provide 
support and access to new ideas and knowledge. 

2. Teachers need time to become involved in the sometimes protracted process of 
changing roles and practice. To attain time and mental space, professional development 
must be redefined as a central part of teaching. It can no longer be an "add-on," tacked 
on to the school day, week or year. It must be woven into teachers' daily work. 

3. Teachers need the support and advice of an educational leader who understands issues 
of teaching and learning and what it takes to change teachers' roles and practice in their 
classsrooms and in the school. 

Let me address these three conditions and the challenges they pose to us. 



1. Critical Colleagueship 

Making changes is hard work. Change does not always go smoothly. It often includes 
frustration, backsliding and failure. Making changes in one's teaching practice is no exception. 
When stressing the challenges of changing one's teaching practice, Deborah Meier has suggested 
the analogy of "changing a tire on a moving vehicle," an analogy that speaks to the difficulty one 
encounters as one continues "to move" while engaged in repair work. After all, professional 
development is not a pre-service activity. It takes place in the same time frame in which one is 
engaged in "doing the work." 

Educational research (Lord, 1994; McLaughlin, Talbert, 1993) indicates that teachers who have 
made effective changes in their practice belong to active professional communities that not only 
support and encourage new practice but also enable teachers to engage in constructive criticism. 
A logical place to develop such colleagueship is within the context of the school in which one is 
teaching. Here, teachers can develop ways of working and talking together. But we also need 
ways to create community for teachers beyond their own schools so that teachers of the same 
subject matters and teachers of the same age children can learn together. 

Transforming schools into learning communities for faculty as well as for students sounds like a 
reasonable suggestion--and yet, it is a formidable challenge. Critical colleagueship among 
teachers could indeed be the first step. Two clear prerequisites to meaningful collegial 
collaboration are time and the involvement and support of the educational leadership of the 
institution. 

2. Time 

When the rhetoric of changing teaching practice meets the reality of life in schools, it 
immediately collides with the problem of time. If this is true in general education, how much 
more so is it true in Jewish education, where the majority of our institutions and our personnel 
function part-time. It is hard to imagine how time can be found in the cunent work 
configuration. Even finding time for staff meetings when all players can be present is difficult; it 
is all the more challenging to find real time to learn, discuss and reflect. 

In general education, schools with serious commitment to professional development for their 
teachers have experimented with a number of different strategies for finding regular time 
including a weekly extended lunch time of two hours; pre-school meetings; and starting "regular 
classes" at noon once a week. 

What would it take to find regular time in our Jewish schools? Day schools and pre-schools 
might experiment with strategies such as those suggested above. In supplementary schools, 
where there is no flexibility in manipulating face-to-face contact hours of teachers with students, 
it might mean paying teachers for an extra afternoon of time each week or for an additional two 
hours on Sunday. 



3. Leadership 

It is clear that reorganizing the schedule of a school to accommodate this kind of professional 
development requires the support of the leader of an educational enterprise. This support cannot 
be present only in the form of lip service and superficial restructuring moves. Only in settings 
where principals are involved in professional development does teaching practice really change 
(Little, 1989). At the most straightforward level, educational leaders need to value this 
enterprise; initiate, plan, develop and evaluate initiatives in their own institutions; work with 
their teachers to develop appropriate individual professional development plans; and work to 
advocate for particular programs that might best be offered at the communal level, such as those 
that extend and deepen teachers' subject matter knowledge. 

Community Mobilization 

An additional necessary condition for serious professional development for Jewish educators 
falls under the rubric of community mobilization. If one thinks about the three conditions 
necessary for creating a serious climate for professional development, one is struck by the 
implications not only for the people--teachers and principals--but also for their roles and their 
institutions. Building professional development into schools requii-es rethinking school schedules 
and allocation of teachers' time and salaries. None of this can be accomplished without the 
support of school board members, rabbis and other stakeholders in the process. Thus, taking 
professional development seriously challenges us to address three much more basic issues: 

Do we believe that Jewish education can make a difference? 
Do we believe that Jewish educators are critical to making that difference? 
Are we willing to create the conditions and supports that reflect our beliefs in a serious 
way? 

Dr. Gail Zaiman Dorph is senior education officer for CJJE and former director of the 
University of Judaism's Fingerhut School of Education. 

Notes: 

I .Created in 1990 by the Commission on Jewish Education in North America, CIJE is an 
independent, non-profit organization dedicated to the revitalization of Jewish education. CIJE's 
mission, its projects and research, is to be a catalyst for systemic educational reform by working 
in partnership with Jewish communities and institutions to build the profession of Jewish 
education and mobilize community support for Jewish education. 

2.For more information about the Study of Educators, please contact the CIJE office, 15 E. 26th 
Street, New York, NY 10010; 212-532-2360; fax number 212-532-2646. 
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On the Goals of Jewish Education 

Our goal should be to make it possible for every Jewish 
person, child or adult to be exposed to the mystery and 
romance of Jewish history to the enthralling insights and 
special sensitivities of Jewish thought, to the sanctity and 
symbolism of Jewish existence, and to the power and 
profundity of Jewish faith. As a motto and declaration of 
hope we might adapt the dictum that says, "They 
searched from Dan to Beer Sheva and did not find an am 
ha'aretz!" "Am ha'aretz,' usually understood as an 
ignoramus, an illiterate, may for our purposes be 
redefined as one indifferent to Jewish visions and values, 
untouched by the drama and majesty of Jewish history 
unappreciative of the resourcefulness and resilience of the 
Jewish cornmW1ity, and concerned with Jewish destiny. 
Education, in its broadest sense, will enable young people 
to confront the secret of Jewish tenacity and existence, the 
quality of Torah teaching which fascinates and attracts 
irresistibly. They will then be able, even eager to find 
their place in a creative and constructive Jewish 
community. 

Professor Isadore Twersky 

A Time To Act: The Report of the Commission on 
Jewish Education in North America 

The Council for Initiatives in Jewish Education (CIJE) 

Created in 1990 by the Commission on Jewish Education in North America 
CIJE is an independent non-profit organization dedicated to the revitalization 
of Jewish education. CIJE's mission, in its projects and research, is to be a 
catalyst for systemic educational reform by working in partnership with Jewish 
communities and in titutions to build the profession of Jewish education and 
mobilize community support for Jewish education. 
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CURRENT ACTIVITIES 

The Harvard-CIJE Leadership Institute 

In the fall of 1994, the staff of CIJE developed with the Harvard University Principals' Center 
the first inter-communal and trans-denominational institute on Jewish educational leadership. 
Fifty leaders of Jewish schools and early childhood programs from across the country attended 
the institute. The intensive program drew on the latest research and thinking in general 
education to address such questions as: What is effective school leadership? How do leaders 
create a powerful vision and implement it within their schools? What does the Jewish tradition 
teach us about the critical role of leaders in education? 

A new institute will be convened at Harvard in March. "Jewish Education with Vision: 
Building Learning Communities" will include the previous attendees and expand our orbit 
to other school directors and principals. 

A powerful component of the first institute was the learning and exchange fostered at 
Harvard among educational leaders across denominational affiliations. These exchanges have 
continued within the communities that participated. Among our goals is the creation of 
leadership networks, peer learning groups of educational leaders from many school settings 
within local communities. 

Policy Brief: The Background and Professional Training 
of Teachers in Jewish Schools 

One result of CIJE's commitment to building the profession of Jewish education was the 
publication of this policy brief. The brief juxtaposes the severe lack of training of most 
teachers in Jewish classrooms with an unexpected degree of commitment and stability, 
making a strong case for far greater and more comprehensive in-service training for teachers 
than currently exists. Drawing on the extensive CUE Study of Educators, the brief offers 
both hard data and an action plan for communities. 

The impact of these data and policy recommendations continues to grow as more 
communities undertake surveys of their educators in order to create an action plan for 
building the profession of Jewish education. 
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"Transforming the Supplementary School": 
The CIJE Teacher-Educator Institute 

In May 1995, CJJE received a three-year grant from the Nathan Cummings Foundation to 
forge a national cadre of teacher educators who will design and implement new approaches 
to the professional development of teachers. (There is a nationwide shortage of qualified 
teacher educators for Jewish educational institutions.) 

CUE has decided to address one of the major shortages in this area--in-service training for 
supplementary school educators--by creating a national cadre of qualified teacher educators 
for the supplementary school system in North American Jewish education. The teacher 
educators in CIJE's Teacher Educator Institute (TEI) will have the expertise to design and 
help implement teacher-training programs in their local communities and throughout North 
America. 

Directed by Drs. Gail Dorph and Barry Holtz, this pioneering initiative was undertaken to 
transform the quality of teaching in the classroom by giving institutions and communities 
access to skilled professionals who can guide the improvement of teachers' growth, learning 
and practice. Serving as advisors to this project from Michigan State University are Dr. 
Sharon Feiman-Nemser, Professor of Teacher Education, and Dr. Deborah Ball, Associate 
Professor of Education. 

This project will result in: 

1. A cadre of 30 teacher educators, who will be available to enhance significantly the 
quality of supplementary school teacher education in their own communities and in 
others. 

2. A CIJE policy brief, outlining the "best practices" of in-service education and 
making recommendations for upgrading the professional development of 
supplementary school teachers. 

3. A library of videotapes of teachers with an accompanying manual, to be used as 
effective catalysts for transforming practice in the classroom. Teachers improve thei r 
practice not onJy by deepening their understanding of Judaica and pedagogy and by 
learning new skills, but by watching and reflecting on the practice of other teachers at 
work. 
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The Best Practices Project 

Under the direction of Dr. Barry Holtz, CIJE has produced two volumes: Best Practices in 
Supplementary Schools and Best Practices ill Early Childhood Education . Selected from 
supplementary schools and early childhood programs across North America, the portraits in 
these volumes are an inventory of "success stories" in contemporary Jewish education. 
These volumes offer examples of excellence--"best practices" in settings where many have 
been skeptical that outstanding teaching and learning can take place. 

By the end of 1995, CIJE will have completed the next stage of the Best Practices project-
Best Practices in Jewish Community Centers. As JCCs consciously set about becoming 
settings for Jewish education, leadership again plays a pivotal role. This study examines 6 
sites where infom1al Jewish education is vital, engaging, and has transformed the JCC. The 
partnership of the JCC executive director and Jewish educator is a linchpin in supporting this 
new environment. 

Building Research Capacity: 
Toward an Evaluation Institute for Jewish Education 

CIJE is committed to helping set an agenda and build the capacity to conduct research with 
implications for communal policy--one of the most underdeveloped areas in Jewish education. 
CUE consultants Dr. Adam Gamoran, Professor of Sociology and Educational Policy Studies 
at the University of Wisconsin, and Dr. Ellen Goldring, Professor of Educational Leadership 
and Associate Dean of the Peabody College of Education, Vanderbilt University, are direct ing 
CTJE's efforts in this area. 

A pressing issue that has resulted from our work is the ongoing need for evaluation. In this 
decade, when the Jewish community and its leadership are allocating increasing resources to 
a range of Jewish educational projects, the issue of evaluation has become urgent. When new 
initiatives are undertaken, how can their impact be measured? Currently, there is not a 
sufficient group of trained local evaluators to help institutions and communities assess their 
programs. 

CUE env isions the creation of an evaluation institute for Jewish education. In November 
a first consultation was held toward the goal of establishing a national program for training 
locally based evaluators of Jewish educational initiatives. 
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Private-Communal Partnerships 

CIJE was founded to serve as a catalyst for change in partnership with others. One of the 
most exciting aspects of our work has been the partnerships that have resulted as critical 
needs have been identified. In CIJE's laboratory communities and nationally, new personnel 
initiatives for Jewish education have been funded by the Children of Harvey and Lyn 
Meyerhoff Philanthropic Fund in Baltimore, The Helen Bader Foundation in 
Milwaukee, and The Nathan Cummings Foundation. 

The Goals Project 

The North American Jewish community has entered a critical stage of reflection and analysis. 
Contemporary Jewish education requires not only new approaches but also new formulations 
of purpose. 

The CIJE Goals Seminar (Jerusalem: July 1994) brought together lay and professional leaders 
from several communities to work together on conceptualizing "vision-guided" institutions 
and communities--that is, those with a distinct vision of their work and clarity about their 
goals. 

Since then, CIJE--with the Mandel Institute in Jerusalem--has been engaged in a series of 
seminars in communities and pilot projects in Jewish educational institutions for lay leaders 
and professionals, under the direction of Dr. Daniel Pekarsky, a philosopher of education at 
the University of Wisconsin. 

Together we have begun to address the question facing all of us: How can our institutions 
and communities offer a richer, more meaningful vision of what it means to be a N011h 
American Jew today? 

November 1995 
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I. Announcements 

The Chair, Mr. Mandel welcomed all members to the meeting. He then asked Alan 
Hoffmann to introduce Nellie Harris, currently a Jerusalem Fellow, who arrived from 
Israel earlier this morning. Nellie Harris will be spending two weeks in New York 
becoming acquainted with CIJE in preparation for her return as a staff member working 
with Gail Dorph in the area of Building the Profession. 

Alan Hoffmann asked Karen Barth to introduce Karen Jacobson. Karen Jacobson 
was hired as a transition consultant in late October, to work on three specific areas of 
concern: 1) Recruitment and retention of CIJE support staff; 2) Assistance in the 
relocation of CIJE financial operations from Cleveland to NY; 3) Assistance in the search 
and relocation of CIJE to new office space. 

Karen will also be responsible for handling day to day operations until a replacement is 
hired for Josie Mowlem's position as Assistant Executive Director. 

The chair welcomed Morris Offit, a new member of the Steering Committee. Mr. Offit 
stated that he was looking forward to offering a positive contribution to CIJE in his role 
as a Steering Committee member. 

II. M aster Schedule Control 

The master schedule control for 1997 was reviewed. 

III. Minutes and Assignments 
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The minutes and assignments of October 16 were reviewed and accepted. 

IV. 1997 Workplan 

Karen Barth introduced the revised workplan by delineating its highlights. Within 1997 
the five year strategic plan will be completed. CIJE will continue to build and redefine 
training pilots for teacher educators and principals. CIJE will consult to both new and 
existing programs in professional development for educators, expand the Goals project 
and conduct several pilots. In 1997, CIJE will focus attention on creating an extensive 
array of quality publications designed to tell the CUE story, seed the culture, support 
policy-making with research and provide tools for change. The dissemination and 
utilization of Best Practices will continue, as will CIJE's support of lead communities. 
CIJE will also be preparing a major new initiative in Community Mobilization which will 
be defined as part of the strategic planning process. 

Karen explained that CUE will continue to expand its capacity by adding to the staff and 
by building a cadre of professors in General Education to help with this work. At the 
same time, CIJE expects to cut back on time devoted to core administrative activities. 

Also on CIJE's agenda for 1997, is intensive planning for 1998 initiatives in Early 
Childhood, Senior Educational Leadership and Research and Evaluation. 

John Colman, suggested that an evaluation process should be part of the workplan, to 
determine how items like the Best Practices are being implemented and if they are 
affecting change. Alan Hoffmann said that currently TEI is the focal point for an 
extensive CIJE evaluation process. Further discussion pointed to additional areas for 
evaluation, including the effect of the publications on communities where they have been 
disseminated. 

Karen Barth then reviewed the workplan by domain and noted changes. 

A. Building the Profession 

1. TEI 
Cohort 3 will be deferred to 1998. Alan Hoffmann explained that Cohort 3 
participants should be decided upon based on the focus of the strategic 
plan. He also noted that the funding from the Cummings Foundation is 
already in place, and that two seminars will take place in 1998. Three 
video packages will be developed instead of four. Gail Dorph will be 
working on writing about TEI. 

2. Leadership Seminar 
A seminar that joins lay leaders and professionals togetiher will be run in 
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January. This program grew out of a request from the educational leaders 
with whom we have been working (who have participated in our previous 
seminars). There will be two seminars for our General education 
professors. Gail Dorph explained that a three day program in January will 
include two new professors and the one in June will include approximately 
five new professors. The goal is to recruit approximately 10 new people 
during the course of the year, and involve them in CUE. We are searching 
for excellent candidates around the country to add capacity for our work in 

four major areas: Early Childhood, Educational Leadership, Research 
Evaluation and Professional Development. Gail explained that recruitment 
relies on recommendations. 

Esther Leah Ritz suggested that the President of Alveras College, a 
Catholic College based in Milwaukee, be contacted as an excellent 
resource on innovation and change in education. 

3. Planning 
Karen Barth explained that major planning initiatives remain on the 1997 
workplan: Building the Profession, JEWEL, Norms and Standards, and 
Early Childhood. 

4. Consultations 
Consulting work will continue with several different organizations 
primarily in the area of Professional Development. 

5. Professional Development Policy Brief 
Esther Leah Ritz challenged the members to think about how to move the 
process of building the community from the national to the local level; 
limiting what we do here in New York, and giving the local institutions 
the knowledge to develop these programs in their own communities. 

Karen Barth stated that this is an essential issue in CIJE's strategic 
planning. Gail Dorph pointed to the professors program, which develops a 
cadre of regional professionals with the skills to help design and 
implement policies on a local level. 

Alan Hoffmann explained that the second cohort is a lready working with 
individuals around the issues of community development and team 
building. He said that we are not where we would like to be ultimately, 
but that we are moving in the right direction. 

B. Community Mobilization 



Mort Mandel suggested that CUE might want to sponsor a bi-ennial, bringing 
together participants by invitation. Issues to be examined in relation to the 
development of a bi-ennial are: defining the goals, dealing with governance, 
developing an advisory panel, identifying appropriate participants, as well as 
determining if this type of program fits CIJE's mission and objectives. 
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On the issue of CIJE's role as a catalyst, mobilizing leaders to meet together 
about Jewish Education, Alan Hoffmann defined the concept of a 'coalition of 
communities' citing the Essential Schools Network as an exan1ple. The coalition 
of communities may be an appropriate outgrowth ofCIJE's consultations with 
communities. However, we need to set priorities, so that CIJE doesn't find itself 
in the service business. Mort Mandel suggested that 1997 be a year to determine 
our priorities, set our goals for the future, and decide which activities are central 
to implementing our strategic plan. Reflecting the sentiments of the members, he 
noted a programmatic vacuum in conferences, with little focus on Jewish 
education, and expressed disappointment that the emphasis on this topic has been 
diminished at the GA. He added that CIJE is a natural to pick up this piece. 

1. Luncheon Seminars 
The Luncheon Seminars will continue in 1997. Strategic planning will 
help define goals for the seminar in '97, including issues of reaching non
Steering Committee members, and pulling in local community leadership. 
Dan Bader pointed out that this program can also be strategically used as 
an opportunity to look for 'friends,' small and large foundations who 
would underwrite and/or host five or six seminars a year in their own 
community. He suggested that this approach will address several 
concerns, including: increasing our national organization network, moving 
programmatic development to the regional level, and easing CIJE's 
budget. 

Alan Hoffmann envisioned the structure for this program as follows: 
develop an academic seminar here in New York, then take the seminar on 
the road. He suggested this would be an excellent fonnat to ruscuss 
ground breaking, not yet published works. Dan Bader stated be was aware 
of a willingness to support this type of program in Milwaukee. Karen 
Barth concluded the discussion with her agreement to include this issue in 
future s trategic planning discussions. 

C. Content and P rograms 

The focus wiU be on the dissemination of the Best Practices materials. The future 
plan for new work is being reviewed. In the near tenn Barry Holtz's time will be 
used in the area of Building the Profession because we have urgent projects with 



no coverage. 

D. Monitoring, Evaluation and Feedback 

Karen Barth discussed the development of an Evaluation Institute. The group 
discussed the use of leading indicators to help the Jewish community see if it is 
making progress. There will be an early 1997 consultation that will pull together 
an interdisciplinary group to work on the issue. This will be added to the '97 
workplan. 

E. Core 
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Future CIJE fundraisin:g efforts will be started earlier. Fundraising strategy will 
be added to the agenda of a future Steering Committee meeting. Dan Bader 
pointed out that current CIJE programming offers little incentive to local/regional 
funders due to the national focus of CIJE programs and that Jewish education is a 
difficult area to find funders for. We must get directly into the communities to 
interest community-based funders, he also suggested associating a fee with local 
programs. 

Alan Hoffmann stated that the '97 workplan has been closely analyzed, and will 
be tightly followed. A task/cost analysis will be conducted for each project, 
including staff time allocation. 1997 will see closer control of budget and staff 
time. 

V. Budget 

Mort Mandel reviewed the budget for 1997. He noted that the projected budget is two 
million dollars, with $400,000 coming from fundraising activities. The Chair noted that 
CIJE is the highest return on investment of all the Mandel projects. His hope is that in 
the future it will be "owned" by the American Jewish community, rather than by one 
foundation. He then asked that members speak with Karen Barth and Alan Hoffmann, if 
they have suggestions about fundraising strategy. 

VI. Strategic Planning Workshop 

Karen Barth explained that the strategic planning process is labor intensive, hard work, 
and requires a great deal of thought. She went on to review the four phase process: 1) 
Development of vision, 2) Change philosophy 3) CIJE mission, and 4) Specific 
strategies. Following this discussion, Karen Barth reviewed the activities since the last 
meeting. 

Karen Barth then discussed the ten point "Vision Statement For Outcomes in the North 



American Jewish Community," which had been revised based on the last Steering 
Committee discussion, two staff workshops, and additional interviews. She stressed that 
this vision will never be complete. We will continue refining it throughout the strategic 
planning process and over many years. She noted that it is good enough to move on and 
discuss the question of change philosophy. To begin tbis discussion, she asked the 
question "What would it take for the Jewish community to reach this vision". This lead 
the group to a discussion of the 13 Generic Approaches to Achieving Transformational 
Change. 
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Karen noted that the inclusion of approaches and programs on the list did not indicate an 
endorsement, rather that they are examples of existing change programs the discussion of 
which would help fonnulate a clearer vision of options for CIJE. Some additional 
examples of effective change policies, and programs were discussed. Alberto Senderay 's 
p rogram in South America was noted as an interesting example. Senderay brought in 
talent from consulting firms and the Harvard Business School to help train change 
leadership. The result is a cadre of young leadership in South America. His program has 
been used as a pilot for other programs, and replicated throughout Europe. The question 
was raised as to whether these new leaders produced real change or just mandated the 
status quo. 

The New York Continuity Commission's approach to affecting change was discussed as a 
model of cr~ating change by seeding many smaJI experiments in the hope that some wil I 
take root and grow. A discussion followed around the pros and cons ofthis type of 
approach. The group asked for the recent Continuity Commission report. Karen Barth 
said she wi ll see if she can get copies. 

Karen added two additional approaches to the 13 existing on the handout. The 14th 
approach to change is Best Practices, which is described as identifying and replicating 
best practices. Item 15 is restructuring and reengineering, which includes the redefining 
of boundaries between institutions. 

A. Strategic Game Plan 

Karen Barth distributed three versions of a "strategic game board," one for 
Institutions, one for People and one for Demographic Groups. Starting with 
Institutions, she asked the members to fill in the game board with a well known 
established program. ECE, the Continuity Commission, the Israel Experience, 
and others were chosen as the examples. The group then studied how these 
examples £Hied out the gameboard. The next step was plotting CUE and 
examinjng its gameboard profile. There was some surprise as the profile 
developed. Some members felt that CUE was too spread out across the board, 
others thought that CIJE was leaving areas of concentration under-represented. 
This vehicle was presented as a tool to open the discussion of where CIJE should 



be in the future, lo help define what its priorities are currently, and what change 
techniques will help achieve the vision. 
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After a brief break for lunch, the meeting resumed with a re-examination of the 13 
(now 15) generic approaches to change. The strategic garneboard analysis 
prepared the members to examine the pros and cons of the approaches open to 
CJJE as change options. The discussion was captured on flip charts (copies are 
attached). 

B. Strategic Plan Summation 
Karen Barth concluded the strategic plan segment by delineating the progress that 
was made during the discussion. The development of a shared vocabulary for 
discussing strategic options, the design ofa map of CIJE's current strategies and 
what the strategies of other institutions look Like, an awareness of what tools exist 
to affect change and the pros and cons of each. Karen Barth said that the next 
meeting will focus in on what CUE will do. 

VII. CIJE Update 

Due to a tight schedule, and early ending time, so that members could be home 
before the start of Chanukkah, Alan Hoffmann gave an abbreviated update of 
events. 

A. GA 

Alan mentioned that be, Karen Barth, Nessa Rapoport and Barry Holtz attended 
the GA in Seattle from November 13-15. Attendance for the GA was down from 
previous years. The many participants voiced disappointment that there was no 
forum for Jewish Education at this year's GA. Alan Hoffmann noted that he 
received many unsolicited comments stating that it is time to do something 
different focused on Jewish Education. This is another indication that there is a 
void that needs to be filled by CIJE. He reintroduced the concept of a bi-ennial as 
a timely idea. 

B. TEI 

Our next TEI seminar, which will take place December l 5-18, is a first for two 
reasolls. It will include members of both cohorts one and two, totaling 
approximately 65 people. We will have a chance to see the first of the videotape 
clips that we are preparing as a part of this initiative. This is a clip from a 
religious school classroom. It is a conversation betv,een 6 year olds and their 
teacher about when, why and how Jews pray. 



The evaluation of TEI is underway. The evaluation plan has three parts: 
creation of communal maps of professional development, interviews of 
participants, case studies that will follow several participants and the changes 
that they are trying to institute. 

With regard to the mapping project, our research and evaluation team (Adam 
Gamoran, Ellen Goldring and Bill Robinson) has gathered data about current 
professional development offerings in five communities which will serve as 
baseline data for future monitoring of changes in the scope and content of such 
offerings. They are currently writing reports that can serve as the basis for 
communal conversations to develop more comprehensive personnel action plans. 

Ken Zeichner, one of the members of our professor's group, who is an expert on 
teacher education, will be joining our team to help analyze the interview data and 
set up the case study strategy. 

C. Lay Professional Leadership Seminar at Harvard 

CIJE' s first lay-professional leadership seminar entitled: The Power of Ideas: 
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Leadership, Governance, and the Chall,enges of Jewish Education will take place 
January 19 and 20. We are expecting between 20 and 25 teams (lay and 
educational leaders) from institutions in Atlanta, Boston, Cleveland, Hartford, 
Milwaukee and Montreal. Our guest faculty will include Judith Block 
McLaughlin, chair of the Harvard seminar for new presidents and lecturer in 
higher education at Harvard University~ Michael Rosenak, Mandel Professor of 
Jewish Education at the Hebrew University; Tom Savage, former President of 
Rockhurst College and current head of its Continuing Education/Seminar Program 
and our own Karen Barth. Josh Elkin and Ellen Goldring have been instrumental 
in putting this program together. 

D. Educatio_n Professors Seminar 

We will be holding a seminar for CIJE's education professors at the end of 
January. Two new professors will be joining us: Bill Firestone of Rutgers 
University who's expertise includes the financing of education and Anna Richert 
of Mills College who's work is in teacher education and professional 
development. Moti Bar Or and Melilah Helner-Eshed, who were part of our 
Judaica faculty this summer will again be teaching the group. We are delighted 
that all of the professors who were with us this summer will be participating in 
this seminar. 



E. Milwaukee Lay Leadership 

Dan Pekarsky reported about the process of developing a curriculum 
for Milwaukee's Lay Leadership Development Project. He focused on the 
interplay between CIJE's guiding pri11ciples and local concerns and issues 
in the development of this curriculum. A curriculum framework is now in 
place. Remaining tasks include identifying one or more individuals to 
further specify the curriculum and to lead the seminar, as well as 
recruitment of an appropriate clientele. Nessa Rapoport and Dan Pekarsky noted 
that there is a great deal of excitement about this program among the local 
planning group. 

F. Luncheon Seminar 

On Wednesday, December 11 Barry Kosmin will be speaking on the role 
of Bar and Bat Mitzvab. His paper is based on his findings from a survey of 
nearly 1500 students and their parents--the class of 5755--from the Conservative 
movement. 

The meeting was adjourned at 2:30 pm. Alan Hoffmann wished the members a Happy 
Chanuk.kah, and distributed a Chanukkah treat of chocolate gelt and dreidels to all. 
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Holtz--2 

We have spent some time talkin~ about the cenoept of the "Pilot 
Projeo't.s" tor the Lead communities. In this :me1110 I will put down 
s0111e ideas that Shulamith Elater and I have been thinking about that 
m~y help our di=euaaions about the Pilots. 

A Pilot Project is an initiative undertaken by a t,ead co:mmunity in 
its start-up phase, aven before the planning process is compl~ted. 
The purpose of the Pilotc, is to "jump e:1tart11 the pro0e.•1; for change 

1 the Lead communities as well as to build locai enthusiasm for the 
.ead Communities Project. In addition Pilot Projects c:an help in 

the planning process or test on a small scale what may later be at• 
tempted in a larger context. 

All Pilot Projects should be centered aroW1d the two main "direc• 
tives11 of the CIJE, as stated in A Time to .Ac:,t: a) build oommunity 
support f or Jewish education; b) build the personnel 0£ the profes
sion of Jewish education. 

Sbulaltlitb and I have conceptualized three different "cuts" into the 
Pilots (which we call Pilot A, Band C), all or some of which oan be 
launohed in each Lead Community. 

filot A 

Pilot A is a series of consultations-- an ongoing educational 
s-eminar-- by the CIJE and its quest consultants developed tor the 
L~ad Community C01UJ11ission. Its purpose is to help the Lead Com-
unities plan, envisi on and launch the implementation Qf educational 
hange. These consultations would, in essence, fonn the beginnings 

of tha 11eontent" sida of the planning procasa outlined in the Lead 
CoJIUllunities Planning Guid• (see specifically pp. 31-33). 

The "curriculum" of these 00nsultati0na would be ~ased on the work 
of th• Best Practices Proj~0t. Shulamith and I wo~ld lead (or ar• 
range tor othe.r c0n•ultants to lead) a presentation and discussion 
about each of the areas in the project: supplementary •chools, early 
childhood Jewish education, the Israel Experience, JCCa, day 
&;chools, the college ea.mpus, adult education, camping, and 
oommunity•wide initiatives (those programs in training, recruitment , 
board development, eto. that have been done at the ocmmuni ty level 
such as Federation or BJE). In addition, we will devote sessions to 
the process of implementing ~hange in educational settings. 

-.,oo 1 0 • or:i ,,. , , ~ 
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Where the publications of the Seat PracticeG Project are available 
(e·.g. the supplementary school), W!i will use those volwnes as the 
"text"; where they are not avail.able, experts in the field who are 
workin~ on the project wi11 present to the group. 

The seminar will also include presentations from educators in the 
Seat Practices sites and visits by the Lead communities Commission 
(or relevant task forces within it) to aotual· Best ~ractices si~es, 

Pilct B 

Pilot A works at the level of community leadership; Pilot B aims at 
the educ1tlona1 leadership in the loc~l Lead community. It focuses 
on the introduction of new ideas 1·nto the the cow.munity. I'tere we 
could imagine a similar approach to Pilot A, but with a ~ifferent 
auc:lience: sessions with relevant educational leaders based ,around 
~'le Best Praotioes Project, visits to sites: visits from Best Prac-

~Ce$ practiticners. 

Pilot c 
Pilot c aims to be less oriented on planning and more !ocused on 
practical skills, tor a number of different potential populations: 

#1: The Rabbis seminar for supplementary schools. sased on Joseph 
Reimer's work for the Col11lllission, this wo~ld be a mini-course for 
local ra.l:>bis on improving their supplementaxy school. It would in
clude visits by rabbis the Best Practices Proj~ct supplementary 
sehool s. This could be organized by the denominations or tr~ns
denominationa1ly. 

"#2: The Supervisor Level: a mini-course oriented toward the. princi 
pa ls of schools or agency directors arouncl some skills i mpo,rtant for 
their work-- leadership in education, sup•rvision, board relations, 
•tc. 

13 : The "front line soldier": a project oriented for th• teachers in 
the field. This might include an inservice project for early ohild
h0od teachers# an Israel orientad program eto. It is likely that 
these coulq QQ~e from national training and service organiiatiops. 

Examplea: 

The Melton Research Center/JTS has proposed an intensive program on 
teaching using tbe arts for the Baltimore SJE. This project could 
sar-1G as a Pilot e, f3 project. 

The Hebrew University's Melton centre has proposed developing a num
•0• 0 £ op-ti.onG £~ .... r~an C'!t':l'lm'IIUnitios teachers-- a) sending a teacher 
from eaeh cowuunity to the Senior Educator program; b) u~~ng tne 

.. 

.... __ ·- __ ,.. . ., . ·-
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M~lton M.ini•School in the Lead Communities to provide Jewisb content 
knowledge ror early elli1dhood educators, etc . c) A seminar in Is~ael 
cc;rnld ~~ arranged tor principals of Lead Communitie• dayschools to 
prepar~ them fer bringihg their staff the next sum.m~r. 
Yeshiva University could be approached to offer a program f0r Lead 
Coml:QUniti•• day school teaehers. 

,' 

t : . 
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A new two-year study of Jewish educators 

in three North American communities offers a 

striking assessment of teachers' preparation and 

professional development in day schools, 

supplementary schools, and pre-schools. 



Background and Professional Training 
of Teachers in Jewish Schools 

OVERVIEW 

A new two-year stuc.ly o[ Jewish educator in 

three onh American ommunitie offer a 

striking assessmen t of teachers' preparation 

and profcs~ional development in day · hools, 

supplementary schools, and pre-schools. 

Over 80°/c, of the teachers surveyed la ked 

prole ional training either in education or in 

Judaica-or in both. Yet teachers receive little 

in-service training 1.0 overcome their lack ol 

background, far le s than is commonly 

expected of teachers in general education. 

In day hoots, 40 % of Judaica teacher have 

neither a degree in Jewish studies nor certifi

cation as J wi h du ators, y t these teachers 

auend fewer than 2 in-service workshop a 

year on average. 

Jn supplem ntary s hool , close LO 80% of the 

teachers have neither a degree in Jewish stud

i s nor cenificarion as Jewi h educators. 

ln- ervi e opportunities are infrequent and 

usually not connected to each other in a com
pr hensive plan for profe ional de elopmcm. 

Pre-sd10ol teacher are the least prepared in 

Jewish content when they enter their posi

tions. Although early childhood educator~ 

have more staff development opportunities 

because of Late-mandated Ii en ing require

mems, even these are not sufficient to com

pen ate for their limited ba kground . 

Moreover, I 0 % of these teachers are not 

J wish; in one comnnmity the ligurc is as 

high as 21 %. 

And yet, in all euings, the study shows that 

teacher. arc strongly committed to Jcwi h 

education as a career. They arc enthusiastic 
anc.l devoted to working with hildren and to 

comribu1ing to the Jewi h people. 

This finding present a 0111pelling argurm·nt 

for addressing a cntral problem idcmified by 

the study: the insulficient preparation of 

teachers. Re car h in the field of education 

indicates that an:lully craltcd in-~crvice 

training can indeed improve the quality of 

tea hing. 

Given the commitment ol 1h1: Leaching 

force in Jewish schoob, investment in 

well-designed profc ional development for 

teachers can make a decisive dillere11ce , 

yie lding rich rewards for the entire North 

American Jewish ornmunity. 

A comprehensive plan 10 improve the in-ser

vice training of Jevvish educators will even

wally have to he ombincd with an ambi

tiou and -ystematic plan 10 improve the 

recruitment and training of educator~ before 

they enter the field. 

This policy brief is the first of n serif's based 011 

The CIJE tudy of Educa tors. The ccimplete 

study will be nvailnblt- i11 J 995. 

The CIJE tudy of Educator 

Re earch Team: 

Dr. Adam Gamoran 

Professor of Sociolo.,J.\' n11d cd11rn1ionnl Policy S111dh·., 

Univl·r~ity of Wi~ onsin, Madi~nn 

Dr. Ellen Goldring 

Profl!ssor tlf Ed11cariimal Lt'c1der.1/iip a11d Assod<11L' Dl!,111 

Pcahmtr Cnllcgc of Education. Vanderbilt Univcrsil)' 

Roberta Loui Goodman 

1-"idd Res,·archa 

Bill Robin on 

Field Researdlt'r 

Dr. Julie Tammivaara 

Field Re.11cardm 



The Jewish comnmnity of North America is 

facing a crisis of major proportions. Large numbers of 

Jews have lost interest in Jewish values, ideals, 

and behavior. The responsibility for developing 

Jewish identity and instilling a commitment 

to Judaism ... now rests pdmarily with education. 

-A Time to Act 

11 Non·111ht•r 1990. 1 ht· torn111i\~ion 011 .11:wi,h 

Edu ration in N11r1h Anwrica rt'll'a,l'd A Ti111,· 1,1 Act, 

a 1q1or1 Cillling for dr.1ma11t.. chang<.' in ih<.' scope, 

,1,,ndar,h, and qualit) 111 frwhh cduca1ion on 

1hi, rn11uncn1. 11 rnndudi:d 1ha1 1lw n•,·ita li101inn 

of Jcwhh eduuni11n-wha1cver thi.: ,e11ing or 

.ige group-will Jl.'pl.'.nd un 1w11 l'S;ential ta~k,: 

bui ld ing the profession of Jewish education; 
and mobiliz.ing community support for 
Jewish education. Tlw Council for l11i1ia1ivc, 

in kwi~h Educa1io11 (CIJF) wa~ i.:s1ablishcd w 
11nplt'111e11t lhl' Co111111i,,inn\ (11nd11,ion,. 

Sincc t 992 C.U I; ho, bl'<.'11 wnrk111g with 

1lm.·l· 1:11111n11111i1k,-A1la111a, Bahf111on.:, and 

Teachers In the Jewish schools of these communities are predominantly female 
(84%) and American-born (86%). Only '7% were bom In Israel, and ks than 1% 

each are from ft\.mia, Germany, England, and Canada The large majotlty. 80%, .are 
married. The teachers Identify with a variety of Jewish religious denominations. 
Thirty-two percent are Orthodc»c. and 8% c:all themselves trad1tionii1I, l\Nenty·five 
percent identify with the Conservative movement; 31 % see themselves as Reform; 
and the remaining 4% 11st Reconstructionist and other preferences. Thiny-two per
cent work full-time In Jewish education (I.e., they reported working 25 hours per 

week or more). and about 20% work In more than ooe school. 

Bo:. I 

PROFESSIONAL TRAINING OF 
TEACHERS IN JEWISH EDUCATION 

Trained ,n 
B'oth 19% 

Trained ,n 
Jewish S1ud1-,s 12% 

1 

Tra,nl.'d on 
_ __,.,_ Educa1,on 35% 

Trained in 
Ne11her 34% 

Fig. I 

Milwaukl'c-to ncale model!. nl sy~l<.'mic change 

al thl' local level. A t·cntral tl"lll'I of CUE is that 

policy tkcbions in cd11ca1ion must be informed b) 

~nlicl d,11a. Thl·,e cornmt111itics h11ltfl) engaged In 

J pioneering. rnmprchen~1vc ~tudy or their 

educational f)t'rsonnc:1 in day ~chools. suppil'ml'n

tarr ,chools. and prc-schooh. All 1lw i.:duca1ional 

diree1or, and classroom ti:achcr~ Wl'rc survcyt•d, 

aml a ,ampll' or each wa~ inwrviewed in depth. 

Tht' goal: To create a co111mu11al plan of action to 

build 1lw prole~sion of .ll'wish education in t"ad1 

wmmunity and 1hcrcby develop a model !or 

North American Jewish communitil'~ tha1 wish 

lo l'mbark on t hh prnce~~-

'J'wo yl'ars later. the initial rl'sults ol this study are 

llluminating not only lor 1hc 1hrce communi1ics 

but as a catal~•~t for reexamining 1hc pl'rsonnel of 

.Jewish l'ducation 1hru11ghou1 North Ami.:rica. 

Despite the dilkrencc~ anwng 1hesl' rom1nuni1ics, 

thl' finding~ in l'ach are similar t.:noui:h 1hat we 

bl'lil'Vl' Litt· prnlik- of Jc1-vi~h educators oflcrl'd by 

thl' ,1ucly b likl'lr tu rl'sernble those of many o tht·r 

mm Ill LIil it it',, 

Thi, policy hricl s11111111ariZC\ the study\ lindings 

in a critical area: tht: background and prokssional 

training of te.irhc:rs in Jewish schools (Box I ). 

Are teachers in 
Jewish schools 

trained as Jewish 

educators? 

o,t arc nut (Fig. l ). The surwy l11dicate1, 

that only 19°.i:, haw pmfe),ional training in bmh 

cduca1ion and Jewbh studies. i In Tiu! CIJE S111dy of 

t:d11ca1t1rs, 1rai11ing in education h dclined as a 

1111iwr~i1y or H'achcr·~ i1rnitutc degree in <."ducat ion; 

training in .kwislt qudics i~ defined as a college or 

~t·minary dq:ree in Jewish ~rndies, or. allematively, 

cenifica1ion in Jewish cduca1ion.) Thirty-five percent 

have a di:grec in education hut nm in Jl'wish swdics. 

l\velvc pt·rcc:111 haw a clegrel' in Jewish \Lt1dies but 

1101 in education. And 34% lack professional 

training in limh educati1m and Jewish m1dies. 



Does the teachers' 
training differ 

according 

to educational 

setting? 

What Jewish 
education did 

the teachers 
receive as 
children? 

l'IK'r,111\ , ) C:\. 

Trai11i119 in education: Over •IO% (if 1t·,1d1l'r, in 

cacli ~l'lllllfl (IHc-,chool. day ~(honl. and ~uppk

mem<lfy ~d10ol) rl'pont•d uniwr~i1y <kgrtt·~ in 

t·ducalion (Ta ble I ). An additi(lnal I 5% 10 I 7'1'o 

of rr<·-~d,ool and day ,chool 1c:,1chcr\ have t·dura

tio11 dqire,·, lrom 1c:aclwr·~ i11~1i1u1l',. a~ do 5~·,, 

of ~11pplernl'1ililr) school 1c:Jchers. (The~e im1i1111cs 

Mc: U\Uillly one- or two-yl'ilr progrnm~ in lll'U nl 

univcr~il) ,1mty.) 

TEACHERS' BACKGROUNDSIN 
GENERAL EDUCATION 

Degree ,n Educa1,on 

Settln!J' From Unwers,rt From Teacher's lnsutute 

Day Scheel 113% 17% 

$upplem~nla1y 41% 5% 

Pre-~hool 46% 15% 

All 5choo/5 43% 11% 

T,1hlc I 

A 111n~1 all the 1c;id1c-r" received ~omc- lcwi,h 

l'dm:a1 (lil a, children. hu1 for many llw ccluca1ion 

wa\ minimal. lklon· Jgc I>, 25% of ~upplc:ml'nlary 

,chool 1c.:iclwr~ ;md 40% nl prc-school 1cad1er, 

at1l'11dctl rt•ligium ,d,ool only <lllCl' a 1wd.; I I % 

TEACHERS' JEWISH EDUCATION BEFORE 13 

Day School 

Two Day 21% 

NoM6% 

Ody School 62% 

Supplementary School Pre-sc.hool 

None 11% 
One Day 40% 

Fig. i 1wo Day <10% Day School 24% Two Dav 23% 

TEACHERS' BACKGROUNDSIN 
JEWISH STUDIES 

Cerrd,ed ,n Ma1or ,n 
Settin Jewish Education Jewish Studies 

Doy School 40% 37% 

Supplementary 18% 12% 

Pre-school 10% 4% 

All Schools 22% 17% 

Tilbl"2 

Training in Jewish studies: Da\' sthool i.·adll.'r\ 

of Judaica .ire murl' lil,,l'ly 1h,1n 1t·.id1c1, in 01Jin 

w11ings w h.avc po,1-,l'C<HHlary training in kwi,h 

,wclics. S1ill. only '10% of Oil) ,,hool Judaica 

1c:achl·r\ arl' ll"fliflcd as kwhh l'dur,wir,; 37% 

han• a deyrl'l" in Jcwi~h ,nu.lit·, from J collq!<:. 

grnduall' ~dmol, or rahhinit ~cmlnary (Table 2 ). 

In supplemc-111.irr ,111d pn:-sclwob, 1lw proponion, 

all' much ,mailer. Overall, ,inly 31 % of lhc 

1c:adwrs have i1 degree in .ll'wish sllldil'~ or n-rlili• 

cation in kwi~h ctluca1ion, ant.I ewn iu d.iy 

school, only 60% how such I raining. 

nl s11ppll'1m·111ary sd10ol ll',Kher, am! 22% ol 

prc-~chool tcad1cr, did nnt al lend a1 all. A her age 

13. cvc:n greJll'r propllrtiom received minimal or 

no Jewish nlucaiion (Figs. 2 , 3; Box 2 ). 

According to "Highlights of the CJF 1990 

National Jewish Population Survey, N by Dr. 

Barry Kosmin and colleagues, 22% of men 

and 38% of women who identify as Jews 

received 1110 Jewish education as children. In 

contrast, only 10% of the teachers in 

Atlanta. Baltimore, and Milwaukee were 

not formally educated as Jews in childhood. 

LE<iEND 

J None-No Jewish Educauon 

■ One Day I Day Per Week 
Supplemema,y School 

■ Two Day-2 01 Morr, Day 

Supplementa,y School 

■ Day School-Day School, School 
,n !Yael. or Cheder 



TEACHERS' JEWISH EDUCATION AFTER 13 

Day School 

Day School 67% 

Fig. J 

Do present levels 
of in-service 

training 

compensate for 

background 
deficiencies? 

Pre-school 

None 55% 

One Day 23% 

Two Day 8% 

Supplementary School 

•-•. ···•·. 
Two Day 

17% 

Day School 
29% 

LEGEND 

None-No Jew15h Educat,on 

■ One Day-1 Day Per Week Supplementary School 

■ Two Day-2 or More Day Supplementary School 

■ Day School-Day School, School ,n lsr;,el. Yeshiva. 
or Jewish College 

o. Most t •a her~ a ttend very few in--!.crvi e 

programs each year. igh ty pcrce111 of all teach 'rs 

wert· required to attend a1 lea I one workshop 

during a two-year period . Of 1hese teacher~. 

around half attended 110 more than 4- work hops 

over a two-year time span. (A work~hop can range 

lrom a one-hour t'ssion w a one-day program .) 

Pre-school tea llers: The c tea hers 1ypi a ll y 

attended 6 or 7 workshop in a IW<>-year period, 

which is more than teacher in other Jewi h 

se11ings (Fig. 4). Mo l pre-schools are li enscd by 

th · state. and 1ca her arc reqL1ircd LCJ panicip,ll · 

in state-mandated profe~sional development. 

Given tlic minima l ba kgrnund of man of these 

1ea hers in Judai a, however, present level of 

in-service tra ining arc 1101 sufficient. 

Day scllool teachers: Although tate rcquirc,rn.:n t 

a pl}' 10 gc11cral ~tudies teacher in days hool , 

3 

Ill 

ne of the more ~tartling flndings is that many 

pre-school tea her. arc 1ea hing Jewi h ubje 1 

mancr 10 Jewish hildrcn-but arc not 1h ·msclvc 

Jews. 0 crall. 10% of 1he 1ea h ·r in Jcwi I 

pre-s hool. arc not Jewish. In one ommuni ty, 

1hcfigureisa highas2I %. 

Wh is thi the asc? One pre- chool dire IOr 

we int •rvicwed hed light on 1he que tion: 

I have an opening lor nexl year. I lrnvc a 1cacl1cr 

leaving I hu is nm Jewish. I'm inu:rviewing 1hrce 

1ca hers. two or whom .ire Jcwbh. one ol , hom is 
nm. And lO be [rank wi1h you .. .l should hire one 

(, ho i ( ... Jewi h. Unfortunatl'iy, of the three pcopk 

I am imcrviewin!J, 1hc 11011-.ll-wbh tea herb 1hc 
best teacher in terms of whai she, can do in the, 

lassrnnm. o it creat ·s 3 real problem. 

In this in tance. 1hc Jewi h candidate wen.: belier 

ver ed in Jewish 0111en1 and were Jewish role mod

el . but the non-Jewi h appli anl wa murc ~ki lled 

a an educator. and 1hat consideration arricd more 

weight. Many pre- hool directors de cribt·d an 

a ute honage of qualified Jewi h teachers. 

Judaica tea her a rc not bound by st.lit' tandard . 

We found li11l • evidence of ~LI taincd prok sional 

dcvelopmelll among the days 11001 1ea her Wt' 

surveyed. On averag ·. tho • who wcrt· required 

10 attend workshops did o about 3.8 times every 

2 year -ur I' s than 2 workshop a year. 

IN-SERVICE WORKSHOPS ATTENDED 

! 7 

~ 6 

! s 
3 4 
IL 
Cl 
• ill 2 

~ 1 

:E 

Fig. 4 

Day School Supplementary Pre-school 

Note: Average # of workshops ,n the last two years includes 
only those ceache" who ,esponded chat they were requ,red to 
a11end workstiops and eKCludes f,r,t-year educators 



Are teachers in 

Jewish schools 
committed to 
the profession 

of Jewish 

education? 

How docs thi~ compare LO standard~ in public 

cdu a1ion? In Wis cm in. fore ample, teachers .irt· 

required w attend 180 hour, or workshop, over a 

fivt'-ycar period 10 mainiain 1ht:ir 1 •a hing liccn~c. 

Day, html 1<:acher, in 011r ,111dy cngagt.:d in ahoul 

29 hmirs ol workshops over a Ii <:-yc.ir rcriod 

(assuming ii 1ypical workshop la,1. 3 hours). This 

L lt.:ss 1ha11 011t.:-~ix1l1 of th<: rcquircmem for 

statL·- licrns ·d 11:achcrs in Wi 011sin. (Dc-piu.: varia
tion, among ,1a1e, in 0L1r ,1udy. we round li11lc 

dilference acro~s co111111uni1ie~ in 1he exlc·m of pro

k·s~ionill dcwlopml'nl among dil)' school 1eacl1crs.) 

upple111et11a1y .~chool teachers: Thl'~C ll'il hers 

reponl·d an average of 4.4 wnrk~hop~ in a two-year 

period. (There was some variation acros - ommuni· 

1k, in this finding.) But sin e 111os1 upplcme111ary 

school tea hers had lilllt' or n,> formal Jewish 

1raining alter bar/ba1 mitzvah, and only ilhout 50% 

wcn: trained as educators, 1hc urrc111 status of 

prole,sional dcv ·lopm ·111 for 1hcs · 1cacher i, ur 

c·s. ixty-11ine perlCtll of full-1imc teaL11ef', 

view .kwi~h education a\ their carl·er (Fig. 5) . ven 

among part-lime L<:ilcher, (th<l~l' working rc:wer 

than 25 hour; il week), over half de. cribed Jewish 

educaiion a, 1hc:ir art'<:r. In Sltppkm •ntar) s ·hnols, 

whert almo\l no ttachers are full-Lim· edurntors, 

44% rnnsidcr .Jewish cd11ca1ion 1hcir areer. In 

l<Hal. 59% of the tea her vit:w .lcwi h etluca1ion 

as their career. 

70% 

60% 

50% 

40% 

30% 

20% 

10% 

Fig. 5 
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JEWISH EDUCATION AS A CAREER? 

LEGEND 
1----+--+-1■ Yes. a career 

Full-1,me Teachers Part-tome Teachers 

pressing concern. Even those who Leach only a lcw 

hours ca h week an be nunured to develop as 

educators through a ,us1aincd, equential program 

of learning. 

11m111a,y: Alla ma, Baltimore·. and Milwaukee 

offer a numb ·r of valuable in-service opponuni1ies 

for 1hcir tea hers. All three communities have 

it}H itle. onc-dily teacher conlcrcnccs. and all three 

havc om· form of in cntiw for pr le~ innal tl •velop
ment. Lill. in-servi ·c training tend 10 he i11frcqut•n t 

and ~poradic, pani ularl , for day and upplemu1tar} 

hool teacher . vcn wurkshops that teachers nmt 

hclp[ul are isola1cd events, lacking the co111inui1y 

uf a11 overall · . tcm and plan for prolcs~ional 

development. Expcricn cd tt',Khcr~ may be offered 

1he same work ·hops as novice teachers; lcachrr., 

with ~trong ba kgrounds i11 JL1dairn but li11lt· 

training in education arc soml·timcs oflcrcd the 

same opponunitic as 1ca hers wi1h strong ba k

grounds in education but li11k Judilica 1raini11g. 

TEACHERS' EXPERIENCE IN 
JEWISH EDUCATION 

Years of Experience 

One year or less 

Two to five years 

Sox to ten years 

Eleven to twenty years 

More than twenty years 

T.1hlc l 

Percemage of Teachers 

6% 

27% 

29% 

24% 

14% 

Th<:rc is also con idcrable 1ability in 1I e teaching 

force. Thiny-eigh t percent of the teacher~ have 

1aught for more 1han IO years. while only 6% w ·rt· 

in 1heir li r t year as Jewish cdu ators when they 

re ponded Lo thc urwy (Table 3). ix1y-[011r 

percem imend to co11tinue teaching in 1hc same 

po itions, and on ly 6% plan 10 seek positions 

outside Jewish education in the near lu1ure. 

Giw11 the t'0111111it111e111 o,(the teaching JCJ1w i11 Jc1l'isli 

schools. i11vest111mt i11 1wll-de.,i911ed 11mfessionaf 

dcwlop1mmr for tenclters ca11 yield ricll re.111lt.1 . 



A PLAN ror ACTION 
In Communities 
lluw ran a community dt'sign a comprehensive plan 

LO imprnve ii~ teaching per~onncl? 

Likl' Atlanta. Baltimore, and Milwaukee, a rc>mmu
nity can profile i1s reacher, all!i eclucatiunal 

dirC'ctor~ to learn precisely wlwrc their strengths lit' 

am.I which areas need improvement. Tile Cl.IE Study 

of Ed11ca10rs module will becmrn: available for this 
purpose in 1995. 

A community can 1hcn tailor a plan LO meet the 

spedfic needs or its uwn educa10rs. Such a plan 

should rnkc into account: 

a. Co111e111: The plan should address the contt·nt 
needs of individual teachers in education . .Jewish 

Mudies, and in the imcgmlion of th!.! rwo. 

b. Differe11lia lio11: The plan should address the 

distinct needs of novice and experienced teacher,: 

the di[[creni agt:s and af!i lia1ions or students; and 

the vurious seuings in which dassroum cducaticn 

takes place--day schools, '>llflplementary schools. 
and pre-schools. 

c. Sys1e111n1ic Tra i11i119 Oppor11111ities: Orw-shot 

workshop~ do not changl' teacher~ or 1caching. 

Rather, ~eminilr;, courses. and rc1rc,11s-linkcd to 

carelully anicularcd requirement~. goab. and 
s1andarcls-slwuld be ufrcn:d in the context uf a 

l1rng-1erm. sys1ematic plan for pro£cssional 

development. 

d. Co1111111111ity 111ce111ives: Any plan should 
motivate Leachers to be involved in ~ubs1a111ive, 

ongoi11g in-service ed11ca1ion. Community-spon

sored inccmivc~ for teachers· prntc~sional develn1)-

111cn1 include stipends. release rimt', scholarships. 

and sabbaticals. Ultimatc:ly, pmfes~ional develop
ment must 1,e linked to ,alnry and hene£its. (One 
North American commu nity, [or example, bases ib 

day schtiol illlocation 1111 1eacher certification and 
upgrading ra1her than on 1he number of student~.) 

e. Teacher Empowerment: The plan should allow 

opponunitks [or 1cachers 10 lc,nn Imm l·ach 111her 
through nwntoring. peer karning, and rnaching. 

Teachers should be encouraged to participate in the 
design of tlwse training opponunitie\. 
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/11t1liditio1110 these ro11111011mts drawn from the stud>'· 

n comµrelit'llsiw co111m111Ml pln11 .,1to11ld i11cl11d.: tit<" 

followillg elemwts: 

I. Leadership: The plan should recognize 

what has been lt'arm:d from educatillnal rcwarch: 

The educational director is indispensable in crea1ing 

a successful environmcm for teaching and learning. 

For tt'achers 10 implement change. they must be 

suppom:d by leaders who cnn fo~1cr vision. The~e 

leadcrs must also be commi11ed. knowledgeable, 

skilled-and engaged in their own prolcssional 

dcvck1p111<:n1. In 1995, CUE will rdcasc: a policy 

brie f on the background and prolcssional tr,1ining 

of the educational directors in the wmmuniries 

surveyed. 

g. £W1/11a1io11:Thc plan ~hould induck the 

monitoring of ongoing initiativcs in rrnfessional 

dcvclopme111 to provide feedback ICI policy makers 

and participants, and the evaluation of omcomes. 

h. Compenst1lio11: The plan should make it 

possible for qualified teachers who wish 10 reach 

f11lt-1imc w bt ahle LO do so and receive both 

salaq and benefits commcnsurale with their edu

cational backgmund, years of experience, and 

ongoing professional development. (Several North 

American communities have created the position 

ol ·community tcacher," which enables a teacher 

to worl-- in more than Olll' selling, holding the 

equivalent or a lull-lime po~ition with the 

appropriate \alary and benefits.) A future CJJE 

policy brief will locu\ on issue~ nl $alary and 

bcnc£its lor Jewish educators. 

MCl~t important. a well-de,igned plan lnr the 

professional dt·velopmcnt ol Jcwi~li educator~ in 

a rnmmunity i~ not only a way lll rt:dre)~ 1eacher$' 

lack ol background. Jt is also a 111<:am, of renewal 
and growth that is imperative lor all cduc,11<m. 

Even tho5e who are well prepared lor their 
positions must have opport11ni1ics tu keep abrea5t 

of tile field, tu karn l'Xciting new idea~ a11d 

tcchni<111cs, and to be invigorated by comact 

wi th lhl'ir colleagues. 



At the Continental Level 
As an ever-increasing number of communities an: 

engaged in 1he crcmion and impleme111a1ion of 

1heir individual rlans, how can lhc majm co111incn-

1al institutions and organizations adclrcss profes

sional development from their own vantage points? 

This effort should be spearheadecl by thO~l' semi

naries. colleges. and univcrsi1ics that offer degrees 
in Jewish l:'.ciucation; by tht' denominational move

ments; and by those continental organizations 

whose primary mission is Jewish cducat ion. In 

collaboration with communal effons. such educa

tional ins1i1u1ions and organizations should design 

their own plans 10 conccptualire both in-service 

and pre-service training elem ems for the field. 

Tlwy should also create professional development 

opportunities for educational leader~; expand train

ing opponunities for educators in Nonh America 

and Israel; and empower educawrs to have an 

innuence on the curriculum. leaching methods, 

and educational philosophy o l the institutions in 

which they work. 

Continental instiwtions also contribute 10 

building the profession of Jewish education by: 

energetically recruiting candidates for careers in 

Jewish education; developing new sources of 

personnel; advocating improved salaries and 

bendils lor Jewish educators; and constructing 

career tracks in Jewish education. 

The .Jewislr peopll! has s11 rvived and ]7011 rished 

becausl! of a remarkable commitment to the cemral

iry of 1eacl1i119 and learning. The Norih American 

.Jewish co1111111i11ity ltas co111i11ued lhis co111mitn11mt. 

wilh 1he result that Jews arr among the 1110s1 

highly educated citizens 011 the conrinent. We need 

10 bring the same expectations 10 Jewish education 

as we do 10 gwual education, for tire sake of 

our unique i11herirmw:. 

(CJ Copyright 1994, Council for lnitiativc~ in Jewish Education (CUE) 
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About The CUE Study of Educators 

The CJJE Study of Educntors is pan of the 
Monirnring, Evalu:llion. and Feedback (MEFJ 

initiauive in 1he t.hre(' Lead Communities. The 

sLudy involved both a survey of the formal 

Jewish cdudltors in each community. and a 

series of in-depth interviews with a more limit
ed sample of educator... The questionnaire was 

developt•d alter n·viewing earlier instrumenLS 

that surveyed Jewish education, with many 

quL-stions ada1lkd from Tire Los An9elc, 8./E 

Teacher Census ( 1 990). 

The survey was administered in spring 1993 or 

fall 199 3 to all l11daica 1eachers a 1 all Jewish day 

schools, s11p1>lcmemary schools, and pre-school 

programs in the three communities. General 

stucltes teachers in day sc..hools were not includ

ed. Non-Jewish pr<."-sd10ol teachers who teach 

Judaica were included. Lead Communily projcq 

dircaors in each community coordinawd the 

surve}' administration. Teachers completed I.he 

questionnaires and returned them at 1hcir 
schools. (Some teachers who did nm rcct•ivc a 
survey tom) at !,Choo! were mailed a form and 

a self--addres1>ctl envelope, and re1umed thdr 

fomis by mail.) Over 80% of the 1cad1ers in ead1 

community filled out and re111meJ 1he qucslfon· 

nalre, for a w1al of almost 1000 re)pondents. 

(A parallel survey fom1 was administered Lo 

educational directors; those daca will be 

anal)'zed In a fmure report.) 

'hc:hnlcal Notes 

In total, 983 teachers responded out of a total 
population of 1192 in the three communities. 
In general, we avoided sampling Inferences 
(e.g., t-tests) because we are analyzing 
population figures. not samples. Respondents 
include 302 day school teachers, 392 supple
mentary school teachers, and 289 pre-school 
teachers. Teachers who work at more than 
one type of setting were categorized accord
ing to the setting (day school. supplementary 
school, or pre-school) at which they teach the 
most hours (or at the setting they listed first If 
hours were the 5ame for two types of set
tings). Each teacher is counted only once. 
If teachers were counted in all the settings in 
which they teach, the results would look 
about the same, except that supplementary 
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The interview cJuestions were designed by the 

MEf Research Team Interviews were conducted 

wltll teachers in ()te-•Khools, suprlementary 

school~. and day schoob, a~ well as with educa

tional directors and educators a1 central agencies 

anJ institutions of Jewish higher learning. In to1al. 

125 cduca1ors were interviewed. generally for 

one ro 1wo hours. CUE field researchers conduct

rd and analyzed the lrm·rviews. 

The ques1ionnaire and the interview protocols 

will be available for public dimibuiion in l 995. 

This policy brief was prepared by CUE's MEF 

Rc.seard1 Team: Adam Gamoran; Ellt'u Goldrlng; 

Robena Louis Goodman; Bill Robinson; aad Julie 

Tammivaara. The authors acknowledge the 

assistance of Nancy Hendrix, Demographic Data 

Consuhams. They appreciate thc efforts of 

Lauren A:wulai and Janice Alper (Atlama); 

Ch.aim Botwinick (Baltimore); and Ru1h Cohen 

(Milwaukee). They are gratdul for the guidance 

of the MEF Academic Advisory Commillcc: James 

Colernan; Seymour Fox; Annelle Hochstein; 

Stephen Hoffman; and Mike Lnbar. They also 

acknowledge 1bc help of the CIJE staff. The authors 

are especially 1hankful 10 the Jewish educators 

who participated in the study. 

school teachers would look more like day 
school teachers, because 61 day school 
teachers also work In supplementary schools. 

Missing responses were excluded from calcula
tions of percentages. Generally, less than 5% 
of responses were missing for any one Item. 
An exception was the question about certifica
tion in Jewish education. In two communities, 
many teachers left this blank. apparently 
because they were not sure what certification 
meant. On the assumption that teachers who 
did not know what certification meant were 
not themselves certified, for thi5 ltem only we 
calculated percentages based on the total who 
returned the survey forms, instead of the 
total who responded to the que~tion. 
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MINUTES: CIJE STEERING COMMITTEE 

DATE OF MEETING: February 14, 1995 

DATE MINUTES ISSUED: March 8, 1995 

PRESENT: Morton Mandel (Chair), John Colman, Gail Dorph, Seymour 
Fox, Ellen Goldring, Annette Hochstein, Stephen Hoffman, Alan 
Hoffmann, Barry Holtz, Daniel Pekarsky, Nessa Rapoport, 
Charles Ratner, Esther Leah Ritz, Richard Shatten, Virginia Levi 
(Sec'y) 

Copy to: Adam Gamoran, Lester Pollack, Jonathan Woocher, Henry 
Zucker 

I. 

,ssignment 

11. 

Introductory Remarks 

The master schedule control, minutes, and assignments were reviewed. Steering 
Committee members were encouraged to review the master schedule control 
carefully and advise a member of the CIJE staff if any of the meeting dates are 
inconvenient. Note: The August meeting will take place in New York, not in 
Cleveland, as originally scheduled. 

With respect to CIJE's continental agenda, it was suggested that a significant 
amount of data is being generated by the work of CIJE. CIJE should consider 
establishing a national data base as a repository for this information. It was noted 
that the MEF team has this on its agenda, but that we may wish to be selective 
about the data that we collect and store, perhaps by focusing on "leading 
indicators." 

It was also suggested that other organizations are collecting data and that we 
shou ld find a way to coordinate and standardize the collection process. It was 
noted that baseline information is important to the evaluation of any effort and is 
frequently not available. This issue should be considered within this context. 

It was concluded that the MEF committee should consider this matter, outline the 
issues and begin to develop a plan. A first cut into this issue may be a topic for 
discussion at the next meeting of the steering committee. 

Overview of Organization Workplan 

Alan Hoffmann reminded the steering committee that much of 1 994 was spent on 
developing the structure of CIJE and focusing its agenda. During that time, the 
four committees were established which represent the primary domains of CIJE's 
work. Now, based on those four domains, a 1995 workplan has been developed. 
It is anticipated that the workplan for 1996 will be drafted by August, 1995, so 
that input of the steering committee can be sought much earlier in process. 
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CIJE continues to work on the mandate set forth by the Commission on 
Jewish Education in North America: building the profession and mobilizing 
community support for Jewish education. Based on the outcomes ,of the 
personnel research which was undertaken in 1 994, it has been concluded that 
first efforts should be focused on in-service training, while initial steps are 
taken to develop a comprehensive plan for future efforts to build the 
profession. A scan of the field suggests that there is no obvious agency or 
institution to which we can turn for assistance in providing comprehensive in
service training for classroom Jewish educators. The first step in this effort is 
to determine what capacity is needed to provide the necessary training and 
then to build that capacity so that by the end of 1995 we will have a cadre of 
trainers available to move this initiative forward. 

8. Work toward mobilization of community support for Jewish education will 
involve four foci in 1995: 

1 . We will continue to work toward engaging additional lay leaders for 
Jewish education through our own board. This includes appointing vice
chairs to the CIJE committees, adding eight to sixteen new board 
members and encouraging committees to meet more frequently than two 
times each year. 

2. CIJE will work with additional communities, aiming toward engaging nine 
communities in comprehensive planning tor educational change and then 
developing a network of affiliated communities. 

3. Work will be undertaken to disseminate information to clearly defined and 
prioritized constituencies in the ongoing effort to mobilize the community. 

4. A plan will be developed for community mobilization. The first step, to be 
accomplished during 1995, is to develop a "think piece" which will be the 
basis for developing a plan to engage major community leaders, and 
untapped potential champions from outside the organized communal 
framework, in Jewish education. 

C. Monitoring Evaluation and Feedback 

MEF plans to focus on the folllowing areas in 1995: 

1 . Analysis and dissemination of community data on educators and survey 
methods. 
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2. Continued monitoring and evaluation of CIJE initiated projects. 

3. Begin work on developing a study of informal education and educators. 

4. Develop a set of "leading educational indicators" to help monitor change in 
Jewish educational efforts. 

5. Develop a pilan for creating a research agenda for North America. 

D. Content and Program 

Woirk in the area of Best Practices will include the publication of a report on 
best practices in JCCs and initiation of work on best practices in the teaching 
of Hebrew. Shorter papers will be developed to review best available practices 
in in-service training. 

The Goals Project will concentrate on developing resource people ("coaches") 
to work in selected communities. 

In the brief discussion that followed, we were reminded to keep informal education 
in mind as the workplan is implemented. Consideration is being given to 
development of a policy brief on non-classroom educators. 

Reporting and Community Mobilization 

Alan reported briefly on the November 1994 GA at which CIJE presented the 
r~sults of the surveys of educators in the lead communities through a report by 
Adam Gamoran and the dissemination of the Policy Brief. He noted that the 
reporting was an effective effort which moved CIJE's agenda forward. At the 
same time, he noted that CIJE will be more centrally involved in the planning of 
future GAs and will seek to make Jewish education a more central part of the 
agenda for the 1 995 GA. 

Nessa Rapoport reported on her work on communications, noting that her mandate 
is to raise awareness of CIJE and its work. The policy brief and the presentation at 
the GA resulted in significant press attention. We are continuing to identify 
opportunities for exposure in the press. A special forthcoming supplement in the 
March issue of Reform Judaism is an example of this work. 

Communications is a priority because of its importance in mobilizing community 
interest and support. Work has begun on the notion of a "library of essential 
documents" in Jewish education. In addition, CIJE w ill begin its planning for the 
GA by spring. Work is also under way to develop a package of materials which can 
be distributed as we begin to establish relationships with new communities. 
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\! nment 

In discussion, it was suggested that CIJE consider the audiences it wishes to reach. 
It was suggested that the GA participants represent a fairly narrow audience and 
that we should consider how to reach others. 

It was reported that CIJE has begun to open conversations with Hartford, San 
Francisco, and Seattle as possible additional communities with which we will work. 
In response, it was suggested that CIJE not limit itself to communities where 
success is assured, as this will be less helpful in the long run. "Risk of failure is 
part of the game." 

It was also noted that many people respond well to the opportunity to see 
themselves as part of an elite group. It was suggested that CIJE plan a special 
"invitation only" session at the 1995 GA in an attempt to attract the right people. 

It was reported that plans are under way to study the impact of Jewish education 
on lay leaders by developing a program to work with graduates of the Wexner 
Heritage Program. Participants are young lay leaders who spend two years 
studying Jewish sources and who, it appears, do not necessarily become morre 
involved in community activities following their studies. CIJE proposes to work 
with Wexner alumni, and perhaps to develop a module for inclusion in the Wexner 
Heritage Program curriculum. The module would deal with Jewish educational 
change as a focus for leadership development. 

IV. Capacity Building 

A. Building the Profession 

Gail Dorph expanded on the workplan goal to develop a program of in-service 
training during 1995. She noted that the first step is to identify people who 
can provide the training, after which it can be institutionalized. The strategy is 
to develop a high-level cadre of people who can teach others to be teacher 
trainers on a local level. Described as a "virtual college," this group of 
educators would serve as mentors/trainers of local master teachers. 

At the same time, it was noted that work with teachers can have little impact 
without the commitment of educational leaders. The Harvard Leadership 
Institute last October was a first effort to mobilize educational leaders. During 
1995 this model will be used to plan similar work with other educational 
leaders. 

Work on building the profession also involves work with currently active 
institutions of higher Jewish learning. CIJE is working with Brandeis University 
in its own planning process concerning its role in Jewish education in North 
America. Professor Walter Ackerman is examining the feasibility of a regional 
college of Jewish studies serving as an educational center to provide local 
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service. CIJE continues to work with the denominational t raining institutions 
to determine how they can be supportive of the needs of local communities. 

In di,scussion it was suggested that synagogues and day schools hire educators 
without respect to their personal denominational commitments. It may be that 
the involvement of the denominational training institutions is not critical to 
effective in-service training. 

It was noted that the original expectation of wall to wall coalition has meant 
that individual synagogues are involved to some degree in CIJE's activities in 
the lead communities. Local synagogues do not wish to be left out as planning 
and implementation are undertaken. 

B. Content and Program 

Barry Holtz reported that the best practices project is intended to provide 
information and knowledge which can help with both building the prrofession 
and community mobilization. CIJE staff will continue to work during 1995 in 
disseminating the two Best Practice reports already completed so that they can 
serve as a resource for educators. In addition, a new report on best practices 
in the JCC arena is nearing completion as work begins on best pract ices in the 
teaching of Hebrew. Work will also be undertaken to identify "best available 
practice" in the area of in-service education, drawing on both Jewish and 
general education. 

Daniel Pekarsky reported that work continues on the Goals Project, as seminars 
are developed for use in local communities. Work is now under way to identify 
individual institutions that wish to work on a goals project. A first step will be 
to identify and train people to serve as coaches to local goals efforts. It was 
repo,rted that as a result of the Goals Seminar in Israel during 1 994, Cleveland 
has started a course on goals identification with Walter Ackerman as the 
teacher. The intent is to develop community-wide goals for Hebrew language 
instruction. 

It was reported that CIJE staff and consultants had just returned from a day of 
work in Atlanta with 70 lay leaders interested in establishing a Jewish high 
school in Atlanta. They had determined that the first step in this process is to 
develop a vision for the ideal graduate of such a school to serve as the starting 
point for planning. This was the purpose of the consultation, which was 
deemed a major success as the community now moves forward in its planning. 



MINUTES: CIJE STEERING COMMITTEE 

DATE OF MEETING: February 14, 1995 

DATE MINUTES ISSUED: March 8, 1995 

PRESENT: Morton Mandel (Chair), John Colman, Gail Dorph, Seymour 
Fox, Ellen Goldring, Annette Hochstein, Stephen Hoffman, Alan 
Hoffmann, Barry Holtz, Daniel Pekarsky, Nessa Rapoport, 
Charles Ratner, Esther Leah Ritz, Richard Shatten, Virginia Levi 
(Sec'y) 

Copy to: Adam Gamoran, Lester Pollack, Jonathan Woocher, Henry 
Zucker 

I. 

Assignment 

11. 

Introductory Remarks 

The master schedule control, minutes, and assignments were reviewed. Steering 
Committee members were encouraged to review the master schedule control 
carefully and advise a member of the CIJE staff if any of the meeting dates are 
inconvenient. Note: The August meeting will tilke place in New York, not in 
Cleveland, as originally scheduled. 

With respect to CIJE's continental agenda, it was suggested that a significant 
amount of data is being generated by the work of CIJE. CIJE should consider 
establishing a national data base as a repository for this information. It was noted 
that the M EF team has this on its agenda, but that we may wish to be selective 
about the data that we collect and store, perhaps by focusing on " leading 
indicators." 

It was also suggested that other organizations are collecting data and that we 
should find a way to coordinate and standardize the collection process. It was 
noted that baseline information is important to the evaluation of any effort and is 
frequently not available. This issue should be considered within this context. 

It was concluded that the MEIF committee should consider this matter, outline the 
issues and begin to develop a plan. A first cut into this issue may be a topic for 
discussion at the next meeting of the steering committee. 

Overview of Organization Workplan 

Alan Hoffmann reminded the steering committee that much of 1994 was spent on 
developing the structure of CI.JE and focusing its agenda. During that time, the 
four committees were established which represent the primary domains of CIJE's 
work. Now, based on those four domains, a 1995 workplan has been developed. 
It is anticipated that the workplan for 1996 will be drafted by August, 1995, so 
that input of the steering committee can be sought much earlier in process. 
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CIJE continues to work on the mandate set forth by the Commission on 
Jewish Education in North America: building the profession and mobilizing 
community support for Jewish education. Ba,sed on the outcomes of the 
personnel research which was undertaken in 1994, it has been concluded that 
first efforts should be focused on in-service training, while initial steps are 
taken to develop a comprehensive plan for future efforts to build the 
profession. A scan of the field suggests that there is no obvious agency or 
institution to which we can turn for assistance in providing comprehensive in
service training for classroom Jewish educators. The f irst step in this effort is 
to determine what capacity is needed to provide the necessary training and 
then to build that capacity so that by the end of 1995 we will have a cadre of 
trainers available to move this initiative forward. 

B. Work toward mobilization of community support for Jewish education will 
involve four foci in 1995: 

1. We will continue to work toward engaging additional lay leaders for 
Jewish education through our own board, This includes appointing vice
chairs to the CIJE committees, adding eight to sixteen new board 
members and encouraging committees to meet more frequently than two 
times each year. 

2. CIJE will work with additional communities, aiming toward engaging nine 
communities in comprehensive planning for educational change and then 
developing a network of affiliated communities. 

3. Work will be undertaken to disseminate information to clearly defined and 
prioritized constituencies in the ongoing effort to mobilize the comm unity. 

4. A plan will be developed for community mobilization. The first step, to be 
accomplished during 1995, is to develop a "think piece" which will be the 
basis for developing a plan to engage major community leaders, and 
untapped potential champiorns from outside the organized communal 
framework, in Jewish education. 

C. Monitoring Evaluation and Feedback 

MEF pl.ans to focus on the following areas in 1995: 

1. Analysis and dissemination of community data on educators and survey 
methods. 
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2. Continued monitoring and evaluation of CIJE initiated projects. 

3. Begin work on developing a study of informal education and educators. 

4. Develop a set of "leading educational indicators" to help monitor change in 
Jewish educational efforts. 

5. Develop a plan for creating a research agenda for North America. 

D. Content and Program 

Work in the area of Best Practices will include the publication of a report on 
best practices in JCCs and initiation of work on best practices in the teaching 
of Hebrew. Shorter papers will be developed to review best available practices 
in in-service training. 

The Goals Project will concentrate on developing resource people ("coaches") 
to work ini selected communities. 

In the brief discussion that followed, we were reminded to keep informal education 
in mind as the workplan is implemented. Consideration is being given to 
development of a policy brief on non-classroom educators. 

Reporting and Community Mobilization 

Alan reported briefly on the November 1994 GA at which CIJE presented the 
results of the surveys of educators in the lead communities through a report by 
Adam Gamoran and the dissemination of the Policy Brief. He noted that the 
reporting was an effective effort which moved CIJE's agenda forward. At the 
same time, he noted that CIJE will be more centrally involved in the planning of 
future GAs and will seek to make Jewish education a more central part of the 
agenda for the 1 99 5 GA. 

Nessa Rapoport reported on her work on communications, noting that her mandate 
is to raise awareness of CIJE and its work. The policy brief and the presentation at 
the GA resulted in significant press attention. We are continuing to identify 
opportunities for exposure in the press. A special forthcoming supplement in the 
March issue of Reform Judaism is an example of this work . 

Communications is a priority because of its importance in mobilizing community 
interest and support. Work has begun on the notion of a "library of essential 
documents" in Jewish education. In addition, CIJE will begin its planning for the 
GA by spring. Work is also under way to develop a package of materials which can 
be distributed as we begin to establish relationships with new communities. 
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Ar nment 

IV. 

In discussion, it was suggested that CIJE consider the audiences it wishes to reach. 
It was suggested that the GA participants represent a fairly narrow audience and 
that we should consider how to reach others. 

It was reported that CIJE has begun to open conversations with Hartford, San 
Francisco, and Seattle as possible additional communities w ith which we will work. 
In response, it was suggested that CIJE not limit itself to communities where 
success is assured, as this will be less helpful in the long run. "Risk of failure is 
part of the game." 

It was also noted that many people respond well to the opportunity to see 
themselves as part of an elite group. It was suggested that CIJE plan a special 
"invitat ion only" session at the 1995 GA in an attempt to attract the right people. 

It was reported that plans are under way to study the impact of Jewish education 
on lay leaders by developing a program to work with graduates, of the Wexner 
Herit age Program. Participants are young lay leaders who spend two years 
studying Jewish sources and who, it appears, do not necessarily become more 
involved in community activities following their studies. CIJE proposes to work 
with Wexner alumni, and perhaps to develop a module for inclusion in the Wexner 
Heritage Program curriculum. The module would deal with Jewish educational 
change as a focus for leadership development. 

Capacity Building 

A. Building the Profession 

Gail Dorph expanded on the workplan goal to develop a program of in-service 
training during 1995. She noted that the first step is to identify people who 
can provide the training, after which it can be institutionalized . The strategy is 
to develop a high-level cadre of people who can teach others to be teacher 
trainers on a local level. Describ-ed as a "virtual college," t his group of 
educators would serve as mentors/trainers of local master teachers. 

At the same time, it was noted that work with teachers can have little impact 
without the commitment of educational leaders. The Harvard Leadership 
Institute last October was a first ef fort to mobilize educational leaders. During 
1995 this model will be used to plan similar work with other educational 
leaders. 

Work on building the profession also involves work with currently act ive 
institutions of higher Jewish learning. CIJE is working with Brandeis University 
in its own planning process concerning its role in Jewish education in North 
America. Professor Walter Ackerman is examining the feasibility of a regional 
college of Jewish studies serving as an educational center to provide local 
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service. CIJE continues to work with the denominational training institutions 
to determine how they can be supportive of the needs of local communities. 

In discussion it was suggested that synagogues and day schools hire educators 
without respect to their personal denominational commitments. It may be that 
the involvement of the denominational training institutions is not critical to 
effective in-service training. 

It was noted that the original expectation of wall to wall coalition has meant 
that individual synagogues are involved to some degree in CIJE's activities in 
the lead communities. Local synagogues do not wish to be left out as planning 
and implementation are undertaken. 

B. Content and Program 

Barry Holtz reported that the best practices project is intended to provide 
information and knowledge which can help with both building the profession 
and community mobilization. CIJE staff will continue to work during 1995 in 
disseminating the two Best Practice reports already completed so that they can 
serve as a resource for educators. In addition, a new report on best practices 
in the JCC arena is nearing completion as work begins on best practices in the 
teaching of Hebrew. Work will also be undertaken to identify "best available 
practice" in the area of in-service education, drawing on both Jewish and 
general education. 

Daniel Pekarsky reported that work continues on the Goals Project, as seminars 
are developed for use in local communities. Work is now under way to identify 
individual institutions that wish to work on a goals project. A first step will be 
to identify and train people to serve as coaches to local goals efforts. It was 
reported that as a result of t he Goals Seminar in Israel during 1994, Cleveland 
has started a course on goals identification with Walter Ackerman as the 
teacher. The int ent is to develop community-wide goals for Hebrew language 
instruction. 

It was reported that CIJE staff and consultants had just returned from a day of 
work in Atlanta with 70 lay leaders interested in establishing a Jewish high 
school in Atlanta. They had determined that the first step in this process is to 
develop a vision for the ideal graduate of such a school to serve as the starting 
point for planning. This was the purpose of the consultation, which was 
deemed a major success as the community now moves forward in its planning. 
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It was noted that there is a limited number of top level positions in Jewish 
education which are central to both planning and implementation of change in 
local communities and continentally. There is currently no comprehensive plan 
for senior personnel in North America . CIJE is beginning to think about this, in 
close consultation with the Mandel Institute in Jerusalem. 

Annette Hochstein reported that the Mandel Institute has determined that there 
is insuffic1ient capacity to train the senior personnel needed in North America 
and elsewhere. Few of the people in top level positions have been 
appropriately t rained to fill them. 

There are a number of organizations in Jerusalem that currently do train small 
numbers of people for senior positions. The Mandel Institute is considering 
what it would take to increase the capacity of these programs to train the 
number of people required. Work is under way to identify actual needs of 
individual communities and to develop a plan to address these senior personnel 
needs. It was initially thought that recruitment would be a stumbling block, 
but current efforts to recruit students to the existing programs have been 
stepped up and are resulting in many more qualified people than had been 
anticipated. 

One possible outcome for this sort of trairnng might be to develop a cadre of 
senior educators who could establish a similar, perhaps affiliated, training 
program in North America. 

V. Research and MEF 

Ellen Goldring reported that the MEF team had completed the study of educators 
and the publication of the policy brief in 1994. Work is now under way to 
complete a similar study of educational leaders to be completed prior to the April 
board meeting. Preliminary review suggests that a significant number of 
educational leaders do not possess the sort of training one might expect of people 
in positions of educational leadership. 

It was noted that the MEF team has documented planning for action and organizing 
for action. If it is now to begin evaluating the action, itself, those involved must be 
challenged to articulate clear desired outcomes. 

It was noted that monitoring, evaluation and feedback is a means to community 
mobilization. 

We were reminded that each community needs an evaluation and research 
capacity. It is hoped that the work of CIJE in measuring outcomes of its own work 
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can serve as a model for individual communities. At the same time, it is important 
to note that the same need to build capacity to accomplish this work that has been 
pointed to in earlier segments of the meeting is also a serious issue in the area of 
research and evaluation. 

It was suggested that the first step in undertaking this c apacity building is to 
develop a map of what is now available and what is desirable. We can then begin 
to think about what it would take to get the-re. 

VI. Committee chairs and staff met over lunch to discuss issues related to their work. 
Summaries of those meetings are attached. 

The meeting adjourned at 2:00 p.m., at which time the steering committee went 
into executive session. 



SUMMARY OF COMMITTEE ON BUILDING THE PROFESSION 

Date: February 14, 1995 
Present: Gail Dorph, Annette Hochstein, !Morton Mandel 

Gail's report at the Steering Committee highlighted CIJE's plans for building the 
profession through building capacity for teacher and leadership training. The 
committee discussed some of the issues and challenges that emerge from the 
conceptualization of the plans to create a high quality cadre of teacher trainers to 
del~ver in-service programs at the local and national level. A strategy was 
developed for thinking about the plan in a way that departs from Gail's 
presentation in t he morning meeting. 

The issues discussed included: 

1. The difficulty in getting sufficient time from the "Virtual College" faculty to 
actually use them as primary faculty for inservice programs. 

2. The challenge for CIJE to serve as a catalyst for in-service training it our 
plans only include an intervention at the highest level of educators. 

3. Isadore Twersky's suggestion to create a program for Master Teachers 
who would engage in the teaching of other teachers. 

The strategy that emerged suggests beginning not only by identifying and working 
with the virtual college faculty but also with a larger pool of potential teacher 
trainers (including not only central agency personnel and principals, but also master 
teachers). This strategy addresses the concerns inherent in all the issues 
discussed. Gail will develop this strategy more fully and report back. 



SUMMARY OF COMMITTEE ON COMMUNITY MOBILIZATION 

Date: 2/14/95 
Present: Steve Hoffman, Alan Hoffmann, Nessa Rapoport, Chuck Ratner, Richard 

Shatten 

The meeting focused on two issues: CIJE's role at t he 1995 GA; and the agenda 
for the next meeting of the board committee on community mobilization (April 27, 
1995). 

1 995 GA: Discussion focused on our recognition trom t he 1994 GA that many of 
CIJE's key audiences--federation presidents and execs; senior staff and lay leaders 
of national organizations are at internal meetings at the same time that public 
programs take place. It was suggested that if we want to reach federation 
presidents and execs, we need to hold a meeting during the GA specifically for 
them. 

Board Committee: At the October meeting, this committee discussed traditional 
ways the organized community has rallied around crises, and the different nature of 
the crisis in Jewish education (it is long-term, withoU1 quick fixes; it is not about 
the "rescue, relief and rehabilitation" of Jews abroad, but about ourselves). 

In the current composition of the committee, several of its members represent 
national organizations whose mission is primarily or in part Jewish education. (The 
remainder are Lead Community representatives.) There was some discussion about 
the most fruitful way for this committee to think through questions of community 
mobilization around the CIJE agenda and vocabulary. One suggestion was to engage 
its members in looking at ways of "spreading the word" through the organizations 
represented around the table. Since in CIJE's design, the revitalization of Jewish 
education can only take place through our partnership with other national 
organizations, there was some discussion about whether this comm ittee meeting 
could be a forum to explore those possibilities. It was agreed that there are inherent 
limitations of time and format t o such an option. 

The meeting concluded with the understanding that Nessa Rapoport would need to 
convene a further meeting shortly among these participants to continue to think 
through the appropriate agenda for this committee in future board meetings and 
throughout the year. 



SUMMARY OF COMMITTEE ON CONTENT AND PROGRAM 

Date: February 14, 1995 
Present: John Colman, Seymour Fox, Barry Holtz, Daniel Pekarsky 

The group reviewed a draft of a report to the full committee on CIJE's recent and 
future activities in the area of content and program. Most of our meeting was then 
spent in discussing possible directions the Goals Project might take and has been 
taking. 

Three directions were identified: 

al Efforts to work with institutions and to cultivate coaches who would be 
doing this kind of work; 

b) Efforts to introduce new communities/institutions to the basic ideas 
informing the Goals Project (via seminars like the one done in Jerusalem 
and the ones now being done in Milwaukee); 

cl The Community Goals agenda. 

We ended with the suggestion that Dan Pekarsky prepare a brief oral presentation 
for the meeting of the full committee in April on the implications of pursuing these 
different routes, along with some discussion of the route(s) we have been pursuing. 



SUMMARY OF COMMITTEE ON RESEARCH AND EVALUATION 

Date: February 14, 1995 
Participants: Esther Leah Ritz, Ellen Goldring 

We reviewed the 1 995 workplan for monitoring, evaluation and feedback. At 
present the MEF team is working on the report of educational leaders in the three 
Lead Communities and is completing a module for the study of educational 
personnel to be used by Jewish communities beyond the three Lead Communities. 

Next we discussed whether MEF should begin to evaluate CIJE implementation 
projects, specifically the Goals Project and Personnel Action Plans. To date, MEF 
has documented the processes of 'organizing for action' in the three lead 
communities. We spoke about the complicated distinction between short term and 
long term indicators of evaluation. We also discussed the role of evaluation 
in relation to the other important strands of MEF's work: continuing the research 
agenda with more policy briefs and reports, and the need to embark on the study of 
informal education. 

There will be a CIJE staff meeting on March 6 to help address these issues. After 
this staff meeting the agenda for the next board meeting will be addressed. 



~ ASSIGNMENTS 

CJ ACTIVE PROJECTS 

CJ RAW MATERIAL 

CJ FUNCTIONAL SCHEDULE 

ORIGINATOR/PROJECT LEADER VFL DATE 2/14/95 
ASSIGNED DATE 

NO. DESCRIPTION PRIORITY TO ASSIGNM'T DUE DATE 

(INITIALS) STARTED 

1. Outline the issues and draft a plan for the establishment of national EG 2/14/95 4/26/95 

data base for data generated and/or collected by CIJE. 

2. Work with committees on identifying vice-chairs. ADH 8/24/95 6/15/95 

3. Consider planning special "invitation-only" session at 1995 GA. NR 2/14/95 8/95/95 

Develop a communications program: internal; with our Board NR 9/21/93 TBD 
and advisors; with the broader community. 

5. Redraft total vision for review by Steering Committee BWH 4/20/94 TBD 
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MEMORANDUM 

To: CIJE Steering Committee Members 

From: Alan D. Hoffmann 

Date: January 31, 1995 

Re: Steering Committee Meeting of February J 4, 1995 

This is to confirm that the next meeting of the CIJE Steeri11g Commjttee is 
scheduJed to take place at 10:00 am to 4:QDi pm on Tuesday, February 14 at 
the CIJE office in New York. 

Enclosed you will find a set of materiaJs for your review prior to the meeting: 

I. Agenda 

II. CIJE 1995 Workplan 

III. CIJE Community Consultation Meeting minutes and planning 
documents 

IV. CIJE Media Coverage/Community Mobilization 

Immediately following the Steering Conuruttee Meeting, we wiJI hold a Staff 
Meeting until 4:00 pm while the committee chaii·s continue to convene in 
Executive Session. 

Please confirm your attendance with Robin Mencher at (212) 532-2360 ext. 
440. 

P.0. Box94553.Cleveland, Ohlo4410t • Phone: (2L6)391-1852 • faJ- (216)391-5430 
15 wr Mth Street, New lbrk. NY 1001~1519 • Phone, {919) SJl·£J60 • Iv (119) 5J9-~6 



CUE STEERING COMMITTEE MEETING 
February 14, 1995. I 0:00 am to 4:00 pm 

New York 

AGENDA 

CIJE STEERING COMMITTEE: ll.995 WORKPLAN 

I. Minutes and Assignments 

ii. Overview of Organization Workplan 

Ill. Reporting and Community Mobilization 

A. GA 
B. Harvard Leadership Institute 
C. CJF Relationship 
D. Communications 

IV. Capacity Building 

A. 
B. 
C. 

Building the Profession 
Content and Program 
CJF Relationship 

V . Committee Chairs and Staff meet over lunch 

VT. Research and MEF 

STAFF MEETING 
2:00 pm - 4:00 pm 

VFL 

ADH 

ADH,NR 

GZD 
BWH, DP 
ADH, ARH 

AG/EG 



CIJE Workplan and Budget 
Fiscal Year 1995: Draft 4 c111219s1 

I. INTRODUCTION 

ln 1995, as in no previous year, CIJE will be able to focus all of its energy on implementing the 
major elements of its mission. l 995 will focus primarily on the CIJE building blocks: 

- addressing the shortage of qualified personnel - in particular through in
service training; 

- community mobilization for Jewish education. 

Planning efforts will continue in the other areas prescribed by the Commission: developing a 
plan for building the profession, building research capacity and enhancing North American 
Jewish community capability for the strategic planning of quality Jewish education; enlarging the 
understanding of what CIJE is and does. 

Past years - including much of 1994 - have been devoted in large measure to building CIJE's own 
capacity through hiring staff and consultants, setting up a lay Board and Steering Committee and 
dealing with issues of image, perception and CIJE's place and role within the North American 
communal framework. 

By the latter part of 1994, much has been achieved in: 
• building an outstanding expert staff 
• recruiting consultants 
• forging strategic alliances with key organizations in North America 
• completing comprehensive surveys of all teachers and principals in the three laboratory 

communities and publicizing the key findings. 
• engaging these and other CO{lllllunities to consider issues of content through the goals 
project and best practices 

• convening a seminar for 50 principals at Harvard University's principal center to 
demonstrate models of in-service training new to Jewish education 

• convening in Jerusalem a seminar on the goals of Jewish education, for lay and 
professional leaders from the lead communities together with the Mandel Institute 

• restructuring the board and the board process 

cije/95wkplan/jan 12.95 
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• creation and publication of policy brief on "The Background and Professional Training 
of Teachers in Jewish Schools" 

. distribution of policy brief to 3,000 GA attendees and CIJE sponsored forum on the data 
• coverage of policy brief data in Jewish and some general media outlets 

By the November L994 General Assembly, CIJE was able to bring to the North American 
community, for the first time, a diagnostic profile of its educators. The main issue facing CIJE 
towards 1995 is: 

How can CIJE maximize the impact ofMEF's survey findings and use it as a catalyst for 
the development of in-service training capacity in various regions on the North American 
continent? 

We recommend developing strategies that will respond to the critical issue of capacity. 
Two examples for consideration and discussion: 

a. In 199 5 CIJE wil1 begin the process of creating capacity for teacher and 
leadership training. One possibility is to identify a finite cadre (no more than 45) 
of outstanding educators and training them to be teacher-trainers for select CIJE 
communities. The training of such trainers could be in cooperation with the 
Mandel Institute. In each of the following years, this cadre could be enlarged as 
needed. 

b . Another possibility is for CIJE to develop with one of the local training 
colleges (the Cleveland College of Jewish Studies, for example,) a fully fleshed
out plan for becoming a regional in-service trai?ing institution. 

* * 

* 

cije/wkplan95/janl2.95 
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II. WORKPLAN 

In light of the above it is proposed that in I 995 the CIJE shouJd focus primarily on the following: 

A. BUILDING THE PROFESSION 

To include: 

a. Impacting in-service training strategically through developing a plan to 
build capacity for training nationally, regionally and locally and then 
testing the plan. 

b. First steps towards a comprehensive plan for building the profession 

a. in-service training 

Based upon the major findings of the educators survey and the interest and opportunities that it 
generates, 1995 will see a major focus of CIJE's activities in the area of in service training of 
educators in CUE laboratory and selected communities. These should include: 

1. Developing and implementing a plan for a finite pool of high quality teacher trainers 
who can implement in-service education in communities and institutions. CIJE will 
develop the strategy and will be directly involved with pilot implementation. It is 
anticipated that the Mandel Institute will participate in the training of these trainers. 
Where possible, implementation will also be banded over to others. 

2. Offering selected communities guidance in preparing their comprehensive in-service 
training plan based on the Study of Educators. 

3. Exploring ways to mobilize existing training institutions, central agencies, professional 
organizations, and the denominational movements to the endeavor. A model plan for 
developing regional in-service training capacity should be crafted. Over a period of 
years this should include Institutions of Higher Jewish Learning, some general 
universities and regional colleges. 

cije/wkplan95/jan 12.95 
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concepts, curricula and standards. 

b. comprehensive planning for Building the Profession 

An ongoing function of the CIJE has to be the development of a comprehensive continental plan 
for building the profession. First steps towards this plan will be taken in 1995 by: 

Establisbing an academic advisory group to define and guide the assignment. This group wiU 
articulate the charge to a planner to be commissioned in 1996. 

* * * 
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B. MOBILIZING THE COMMUNITY 

At the heart of CIJE is an axiQm that national champions, local commw1ity leaders, intellectuals, 
scholars and artists need to be mobilized to ensure that Jewish education emerges as the central 
priority of the North American Jewish community. 

In 1995 this will be translated into 4 major foci of our work: 

1. CIJE Board, Steering Committee and Committees 
This involves the continued mobilization of outstanding lay leaders to CIJE leadership positions 
through: 

• Appointment of vice-chairs to the CIJE Steering Committee which will meet 5 times in 
1995 

•Addition of 8 - 16 Board members in 1995 (4- 8 at each of two meetings) and 6 - 12 
additional committee members (3 - 6 at each board meeting) 

2. Impacting on the Jewish educational agenda of an ever-increasing number of 
communities 
This involves: 

• Ensuring that an ever-increasing number of North American Jewish communities are 
engaged in comprehensive high quality planning for Jewish educational change. Our target 
for December 1995 is 9 communities engaged in this process. 
• Articulate a plan for creating a network of "affiliated" or "essential" communities leading to 
a definition of such a community and a proposed time line and outcomes in creating the 
network . 
• Working closely with the CJF and its new standing committee to focus CJF's central role in 
continental community mobilization for Jewish education. 

3. Telling the Story 
This means articulating CIJE's core mission to the most significant lay and professional 
audiences so as to help build the climate for change. This will involve: 

• Dissemination of policy brief to key constituencies 
• preparing and disseminating 3 - 4 CIJE publications selected from: 

- guidelines on preparation of local personnel plan from educators' survey 
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- guidelines on in-service training 
- policy brief: on the remuneration of Jewish educators 
- occasional paper: the goals project 
- occasional paper: best practices on in-service training 

. Development of a data base both for distribution of all our materials and for ranking and 
tracking of professional and lay leadership 

• Distribution plan for Best Practices volumes 
. creation of small advisory group (e.g. Finn) for strategizing media and commurucation 

opportunities 
• Develop a publicity program with future targets 
.Planning and preparation for 1995 GA 

4. A Strategy for engaging potential community champions 
• Develop think piece toward a 1996 first iteration of a plan for engaging major community 

leaders in Jewish education. 

* • * 

cije/wkplan95/janl 2.95 

6 



C. MONITORING, EVALUATION AND FEEDBACK 

The workplan for monitoring, evaluation and feedback has been developed in consultation with 
the advisory committee and reflects the completion of some work in progress and some new 
directions for this project. 

The main areas of work for 1995 that are proposed are: 

1. Analysis and Dissemination of Community Data on Educators and Survey Methods 
This includes: 

7 

• Further analysis of Educators' Survey data in the CIJE laboratory communities including 
further Policy Briefs on: Salaries and Benefits; Career Plans and Opportunities and Teacher 
Preferences for Professional Development; Educational Leaders 

• Full Integrated Report across all three communities 
• Development.of a "module" for studying educators in additional communities which 

involves refining the survey instruments and interview protocols and making them available 
to other communities by writing descriptions of the procedures. 

2. Monitoring and Evaluation of CIJE-initiated Projects 
In CIJE selected communities, MEF will: 

• Guide communities to monitor and evaluate Personnel Action Plans 
• Monitor and evaluate Goals Project activities 
• Analysis of changing structures of Jewish education in North America (Ackerman) 

3. Conceptualizing a Method for Studying Informal Education and Educators 
A process of consultation with experts and thinking to result in a design by the end of 1995 for 
implementation in 1996 

4. Leading Educational Indicators 
In place of monitoring day-to-day process in the Lead Communities, the MEF Advisory 
Committee bas suggested the development of Leading Educational Indicators to monitor change 
in North American communities . 

• In 1995 to hold by June the first discussion with consultants on establishing some "Leading 
Indicators" and to begin gathering data on those indicators in the second half of the year. 

5. Towards a Research Capacity 
In the second half of 1995 develop a plan for creating a research agenda for North America. 

cije/wkplan95/janl 2.95 
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D. CONTENT AND PROGRAM 

The resources of both the Best Practices and Goals Projects will, in 1995, be primarily 
redirected to the CIJE efforts in Building the Profession and Community Mobilization. Thus: 

Best Practices will: 
• be designed around those best practices of in-service education with the preparation of 
shorter occasional papers on these practices 

• be developed on the Jewish Community Center (in cooperation with JCCA) emphasizing 
the personnel aspects of these outstanding practices 

• create one-day short consultations on aspects of in-service training as these emerge in the 
community personnel action plans 

• make presentations to lay leaders as part of CIJE Community Mobilization efforts 
• create two seminars for educators on Best Practices in local communities. 

The Goals Project 
• The Goals Project will, following the July 1994 seminar in Israel, engage with several 
"prototype-institutions" in order to show how increased awareness, attention and seriousness 
about goals has to be tied to investment in educators. This will also serve as a limited 
laboratory for CIJE to learn about how to develop a goals process. Seminars will take place 
in Milwaukee, Cleveland and Baltimore and in Atlanta CIJE will engage with a group of lay 
leaders planning to create a new community high school An intensive goals project will not 
commence anywhere until additional capacity has been developed through training'1coaches". 

• CIJE will concentrate on developing "coaches"/resource people for 9 communities in order 
to seed Goals Projects in select communities. This will involve identifying and cultivating a 
cadre ofresource-people to work in this project. This should take the highest priority of our 
work in the Goals Project. 

* * * 
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E. FINANCE AND ADMINISTRATION 

1. In the light of CIJE's recent 501C-3 and tax exempt status, several important areas of 
administration and fiscal management will need attention in 1995 These include: 

9 

• Development of a fully-functioning independent payroll and benefits system centered in the 
New York CIJE office (January 1995) 

• Identification and training of a successor to Virginia Levi 
• Development of a full set of office and inter-office procedures and implementing them for 

fiscal management and control of CIJE expenses. 

2. Develop ing and implementing a fundraising plan for CIJE with: 
• a fundraising subcommittee to approve supervise and cooperate on the plan 
• clear $ targets and clear allocation of responsibility 
• a system for monitoring fundraising income and regular solicitations 

3. Managing the CIJE side of the successor search: 
• Contact with Phillips Oppenheim 
• Convening search committee 

* * 
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III. HUMAN RESOURCES 

a. 1n 1995 the CIJE core full-time staff will consist of: 

Executive Director 
Perso1mel Development 
Content/Program and In-Service 

Education 
Community Mobilization 
Research and Data Analysis 

AJan Hoffmann 
· Dr. Gail Dorph 

Dr. Barry Holtz 

Nessa Rapoport 
Bill Robinson 

b. Consultants on ongoing fixed retainer basis 
MEF and Research Agenda Dr. Adam Gamoran 
MEF and Leadership Dr. Ellen Goldring 
Goals Project Dr. Dan Pekarsky 
Building the Profession Prof. Lee Shulman 

c. Consultants on an ad hoc basis 

Monograph on Restructwing of Community 
Education + Regional Colleges 

CIJE Steering Committee meetings and 
Staff meetings 

Planning Consultant on Building Profession 
Community Organization 

d. Mandel Institute 

Prof. Walter Ackerman 
Dr. Ellen Goldring 
Dr. Adam Gamoran 
(as yet not identified) 
Stephen Hoffman ( unpaid) 

• Consultation on Goals, Planning and Building the Profession; 

JO 

• Collaboration on Senior Personnel Development, pieces of in-service training and on Goals 
Project; 

• Cooperation in fundraising. 

e. Successor Search 
Phillips Oppenheim & Co. 

[See Exhibit 1 for matrix of allocation of staff/consultant time to major activity areas] 
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APPENDIX A: ISSUES FACING CIJE 

Some conceptual issues have arisen regarding the preferred role for CIJE: 

I . With its outstanding education staff, should the CIJE develop and implement 
projects (e.g. seminars for principals) or should it enable others to implement, using its 
resources to develop the ideas, the p.Ians and the policies that will enable others to 
imp,lement and disseminate change? 

The 1995 workplan recommends a mid-position, with the CIJE devoting the largest share of 
its staff time to developing the appropriate strategies and leading others to implement them, 
while undertaking a small number of pilot field/implementation activities. These are 
required, we believe, in order to energize a depressed field and demonstrate that quality can 
be achieved and that serious content can make a difference. 

2. How can CIJE influence existing organizations (JESNA, CJF, JCCA, universities, 
institutions of higher Jewish learning) so that their work in education reflects the 
priorities of our mission? 

This workplan takes the position that in 1995 CIJE should engage with three carefully 
selected organizations - probably JESNA and JCCA - and develop joint planning groups to 
target specific areas of Jewish educational activity and plan for capacity :and funding. ln 
future years this function should be expanded to other organizations. In addition, the creation 
of the new standing committee on Jewish Continuity of the CJF in 1995 will have CUE at the 
core of the framing of its mission. 

3. How should we relate to projects of CIJE which could grow beyond the present 
mission in order to ensure their maximum contribution? 

It is recommended that some time in the future some CIJE projects could be spun off into 
semi-independent activities which would both be highly attractive for fund.raising and have a 
life of their own. The Goals Project could be considered as first in this category. In 1995 
first steps could be taken to establish this as a "project" rather than a center at Harvard 
University in a relationship similar to that of the present Harvard-Mandel project. This 
could be a model for other areas of CIJE's work and has considerable potential for fund
raising. 
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I EXHIBIT I: TIME ALLOCATION BY PERCENTAGE OF STAFF AND CONSULTANTS 

• 
CORE BUILDING THE CONTENT COMMUNITY RESEARCH 

TOTAL 

A. FULL-TIME STAFF 

ALAN HOFFMANN 40 25 15 15 5 100 
GAIL DORPH 20 70 10 0 100 

BARRY HOLTZ 20 40 30 10 100 
NESSA RAPOPORT 40 60 100 

BILL ROBINSON 10 90 100 
ROBIN MENCHER 100 100 

SANORA BLUMENFIELD 100 

B. CONSULTANTS ON RETAINER 
% of CIJE Time 

ADAM GAMORAN 10 90 100 
ELLEN GOLDRING 10 20 70 100 

DAN PEKARSKY 10 40 50 100 
LEE SHULMAN 5 60 35 100 

WALTER ACKERMAN 10 45 45 100 

C. MANDEL INSTITUTE 
:- . 

% of CIJE Consulting Time 

20 100 
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 

MINUTES: 

DATE OF MEETING: 

DATE MINUTES ISSUED: 

PARTICIPANTS: 

COPY TO: 

I. Agenda/Overview 

COMMUNITY CONSULTATION MEETING 

DECEMBER 28, 1994 

JANUARY 13, 1995 

Chaim Botwinick, Steve Chervin, R uth Cohen, 
Gail Dorph, Alan Hoffmann, Barry Holtz, 
Robin Mencher (sec'y), Nessa Rapoport 

Morton Mandel, Virginia Levi 

This meeting began with a restatement of our agenda for the day: Discussion of issues 
and strategies to be considered in developing comprehensive personnel action plans. 

The agenda was divided into two sections: 
1. The morning was devoted to hearing and responding to updates by Chaim 

Botwinick, Steve Chervin and Ruth Cohen on the issues/challenges/problems each of the 
lead communities is facing as they develop their plans 

2. The afternoon session focused on a presentation and discussion led by Gail 
Dorph and Barry Holtz on the characteristics of a comprehensive action plan with a focus 
on in-service education of teachers and the challenges we face in creating such plans. 

The day ended with a decision to reconvene in March of 1995 to 
A. discuss concrete iterations of community action plans with focus on steps 

needed for implementation. 
B. meet with leaders of denominational groups to talk through the roles of the 

national denominations in the development and implementation of community plans. 

Il. Community Presentations 

A. ATLANTA 

Steve Chervin traced the actions in hfa community since reception of the results oftbe 
Educators' Survey in November. In general, his work group reacted positively to the 
report, noting some ambiguities in the data collecting process. 

The draft along with an introduction written by Steve (which emphasized next steps in 
community planning for personnel) was made public soon after it was received. It was 
presented at a series of meetings to key stakeholders including, CJC (continuity 



commission) committee members, and members of all three principals' councils (day 
school, supplementary school, and pre-school). The policy brief was given to these 
people as well. Additionally, the study and policy briefs were distributed to all 
congregational rabbis, members of the JES (Jewish Educational Services) board, 
congregational presidents, school committee chairs, and Jewish studies faculty at Emory 
University. 

The meetings proved to provide an open, honest forum for expressing concerns and 
connecting different groups of people to a shared communal agenda. All those who 
participated in the meetings supported work towards developing an action plan for 
Atlanta, although the suggestions for how the community should proceed to develop a 
personnel action plan differed. 

The community plans to create focus groups of teachers in order to bring them into the 
process. The community is also looking for avenues to mobilize specific constituencies 
of individual org,an:izations around the issues of building the profession. 

B. BALTIMORE 

Chaim Botwinick described the hard work of the small sub-committee of the CIJE 
committee charged with reviewing the draft of the document and giving feedback to 
Adam and Ellen.. This committee successfully completed its work and Baltimore 
received a revised copy of the report in addition to receiving additional tables of 
information that addressed their planning concerns. 

Chaim then gave an overview of the dissemination plan in Baltimore. He reported that 
they had worked hard to develop a sense of urgency around the issue of personnel 
through dissemination of the report on the teaching force in Baltimore. The Baltimore 
report was sent out to the following groups and discussed in the following forums: 

Round One: Federation Committees 
1. executive committee of Associate 
2. board of CAJE (the Associated's committee on Jewish education) 
3 . CIJE committee 

Round Two: Four Focus Groups 
l. lay chairs of congregational committees on Jewish education 
2 . rabbis 
3 . congregational school directors and pre-school directors 
4. day school directors 
5. CJES professional staff 
5 . CJES board of directors 
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The policy brief was only given out to those who attended focus group meetings rather 
than mailing it out with the community report. There was some discussion of whether 
or not the polilcy brief should now be maiiled out. Chaim felt that attention to the policy 
brief might distract the community from moving ahead on the creation of its own 
personnel action plan. He felt now was the time for action and not the time for more 
discussion. 

The ,community of Baltimore has established a professional work group, consisting of 
educational professionals and a few rabbis and lay leaders. Beginning in mid January, 
this group will meet as an intensive think tank to develop short tenn, mid term and long 
term community plan for educators with attention to implementation and funding. In 
May, this work group will present the results of its work to the CIJE committee. As part 
of this new planning process, Baltimore's educational committee structure will be revised 
to supervise the implementation of their action plan. This plan will develop further into 
micro-plans, directing specific institutions in the community. 

Two major challenges facing the Baltimore Jewish community were noted. 

1. In terms of dissemination, the focus group meetings were good meetings, but 
were poorly attended. Thus although all members of the groups got the report, 
few took the opportunity to respond to it. 
2. The pace of implementation of the action plans is directly related to the 
funding cycle of the community. The plan will be adopted in the spring, but 
cannot be funded until next fall, delaying activity in the community. 

C. MIL WAUKEE 

Ruth Cohen began her presentation by noting the separation of powers with.in the 
Milwaukee Federation. While her role within the Federation is one of planner and 
advocate, she does not carry any implementation power within the system. The lead 
community committee has taken on five areas of concern based on a strategic planning 
process last November: personnel, teen programming, family programming, vision and 
goals, and funding for Jewish education .. 

In terms of personnel, Milwaukee received their report a year ago. A personnel action 
committee was formed to review the data. This committee went through all of the tables 
before the final draft of the integrated report was available. When the final report came 
through, two community wide receptions were held at which Adam Gamoran and Gail 
Dorph made presentations. One of the receptions was for educators, particularly teachers; 
the other was geared toward community lay leaders. The presentations were well 
received and the discussions that followed were quite good. The disappomntment was that 
they were not as well attended as was hoped. 
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She recapped positive and negative events since the data on Milwaukee was released a 
year ago. On the positive side, two projects stood out as major steps forward on the road 
to building the profession in Milwaukee. The CIJE- Harvard Principals' Center Seminar 
provided information and inspiration to the educators in her community. More recently, 
the work towards creating a masters degree program for Milwaukee's teachers through the 
Cleveland College of Jewish Studies is also viewed by the community as an innovative 
development in building the profession. 

On the negative side, recent articles in the Milwaukee Jewish Chronicle have produced 
some negative responses from professionals and lay leaders, shifting the focus away from 
the progress being made in the community. Ruth felt that these articles had created 
tension and cast a negative aura on the survey and the lead community initiative. Alan 
and Nessa pointed out ways in which the lead community project of Milwaukee could 
use the media attention as an opportunity to keep the issues on the community agenda. 
They suggested a series of carefully crafted letters to the editor of the newspaper. 

Milwaukee currently faces five tensions in their w01k to improve educational quality: 

I. improving current programs vs. adding new program 

2. influencing institutions to take personal responsibility for reform vs. adding 
new professional positions to work with the institutions. 

3. investing in current personnel vs. bringing in new people 

4. building a partnership between planning and implementation: involving 
MAJE in teacher training towards systemic change 

5. adding programs that will lead to systemic change vs. expansion of programs 

ill. Creating a Personnel Action Plan 

Gail Dorph and Barry Holtz presented a six part strategy for undertaking tlhe development 
of community personnel action plans. This strategy is based on two central questions: 

1. What might a personnel action plan include in terms of content? 

2. What are the steps a community could take to implement these goals? 

The strategy included the following steps: 

I. Assessing needs of teachers and leaders (specifying needs for particular target 
populations) 



2. Projecting possible solutions to meet these needs 

3. Stating preconditions for success 

4. Surveying present in-service offerings and their strengths and weaknesses 

5. Deciding where we want to be in five years 

6. Laying out the activities in which you must be engaged over the next six 
months (a year, etc.) in order to arrive in that spot in five years. 
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As aids in the planning process, Barry and Gail distributed a skeleton of a comprehensive 
personnel action plan as well as several worksheet type documents to help in the planning 
process. 

Additions to these documents were made by the group as we moved through the exercise. 
In particular, suggestions for thinking about preconditions for success were expanded to 
include: 

Under B.--Building capacity for In-Service Training for Teachers, the following three 
areas were added: 

a. supervisor/lead teacher 
b. teacher educators/national faculty 
c. in-service training 

Three new categories were added: 

1. motivation of teachers (mentioned were intrinsic motivation in terms of quality 
of programming, incentives for participation both financial and psychological, 
empowerment, need for networking) 

2. organizational context (that is, the readiness of institutions for teachers to be 
engaged in ongoing professional development( 

3. research and evaluation capacity (this was also added to The Critical Path) 

Three other items were mentioned in this regard that need to be on the table but did not 
seem to be preconditions to the success of the plan: establishing minimum requirements 
for teachers, some kind of certification program, thinking through the dynamics of 
individual learning plans ala fust model in the article on in-service education models. 

(The seminar planning docwnents reflect these additions) 



V. Next Steps 

This group will reconvene March 8-9, 1995. Everyone had a homework assignment 
which includes a first cut to answering the questions in worksheets IV - VI: 

IV. What in-service opportunities currently exist in your community? What are 
there strengths and weaknesses? 
V. Where do you want to be in five years? 
VI. Given where you and where you to be, what's your plan for getting there? 
Chart the next six months time. 

On March 9th, the meetings wiU also include a discussion with representatives from the 
education departments of the denominational movements. 

C;\CIJE\J>LANSICOMSEM.DEC 
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TOW ARD A COMPREHENSIVE PERSONNEL ACTION PLAN 
(This document only deals with personnel in formal educational settings) 

WHAT WOULD AN ACTION PLAN LOOK JLIKE? 

RUBRICS FOR UPGRADING PERSONNEL 
A PLAN IN PLACE WOULD HA VE THESE ELEMENTS: 

I. PROFESSIONAL DEVELOPMENT 

A. Differentiated In-Service Programs for Teachers (according to 
knowledge, training, setting, and need) 

(J'he following could be part of an individually or communally 
based plan for professional growth tied to licensing and increments) 

1. Courses 

a. Subject Matter Courses 

b. Educational Foundations/Pedagogy Courses 

c. Courses that blend subject matter and pedagogy according to age and setting 

Examples: 

* Early Childhood Teachers Seminar (emphasizing Judaica component of 
the program as well as implications for pedagogy) 

* Seminar on the Teaching of Hebrew language 
* day schools - spoken Hebrew 
* day schools - text Hebrew 
* supplementary schools - reading and Siddur Hebrew 

* U-STEP (United Synagogue In-service courses) 

d. Cow-ses that have "lab or practice" component 



2. Programs 

a. Sequenced programs not necessarily developed for "training of 
educators" (e.g., Melton Mini-School) 

b. Sequenced programs designed for educators (Early Childhood 
Institute) 

c. Sequenced programs designed for educators with classroom 
based component 

d. Induction (Site based or Communal) 

3. Retreat Experiences 
which will focus most particularly on personal/ experiential needs of 
participants (tefillah, Shabbat) 

{One way to frame items 1-3 could be the creation of a Teachers Institute with a variety of 
offerings for teachers of different subjects, settings, denominations, and ages.} 

B. In-Service Programs for Educational Leaders 

Leadership Institute - Across Communities 
(as sub-groups and across settings) 

1. Principals of Day Schools 
2. Directors of Early Childhood units 
3. Principals of Supplementary Schools 

Leadership Seminar - Within Communities (Using Best Practices and Other Resources) 

1. Directors of Early Childhood units 
2. Principals of Supplementary Schools 
3. Principals of Day Schools 

Courses, Programs, Retreats appropriate to leadership personnel also need to be 
developed 

C. Mentoring Programs for Novices 

1. Preparation of mentors 
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TOWARD A COMPREHENSIVE PERSONNEL ACTION PLAN 
(This document only deals with pers,onncl in formal educational settings) 

WHAT WOULD AN ACTION PLAN LOOK LIKE? 

RUBRICS FOR UPGRADING PERSONNEL 
A PLAN IN PLACE WOULD HA VE THESE ELEMENTS: 

I. PROFESSIONAL DEVELOPMENT 

A. Differentiated In-Service Programs for Teachers (according to 
knowledge. training. setting. and need) 

(['he following could be part of an individually or communally 
based plan for professional growth tied to licensing and increments) 

1. Courses 

a. Subject Matter Courses 

b. Educational Foundations/Pedagogy Courses 

c. Courses that blend subject matter and pedagogy according to age and setting 

Examples: 

* Early Childhood Teachers Seminar ( emphasizing Judaica component of 
the program as well as implications for pedagogy) 

* Seminar on the Teaching of Hebrew language 
* day schools - spoken Hebrew 
* day schools - text Hebrew 
* supplementary schools - reading and Siddur Hebrew 

* U-STEP (United Synagogue In-service courses) 

d. Courses that have "lab or practice" component 



2. Programs 

a. Sequenced programs not necessari ly developed for "training of 
educators" (e.g., Melton Mini-School) 

b. Sequenced programs designed for educators (Early Childhood 
Institute) 

c. Sequenced programs designed for educators with classroom 
based component 

d. Induction (Site based or Communal) 

3. Retreat Experiences 
which will focus most particularly on personal/ experiential needs of 
participants (t,efillah, Shabbat) 

{One way to frame items 1-3 could be the creation of a Teachers Institute with a variety of 
offerings for teachers of different subjects, settings, denominations, and ages.) 

B. 

C. 

In-Service Programs for Educational Leaders 

Leadership Institute - Across Communities 
(as sub-groups and across settings) 

1. Principals of Day Schools 
2. Directors of Early Childhood units 
3. Principals of Supplementary Schools 

Leadership Seminar - Within Communities (Using Best Practices and Other Resources) 

I. Directors of Early Childhood units 
2. Principals of Supplementary Schools 
3. Principals of Day Schools 

Courses, Programs, Retreats appropriate to leadership personnel also need to be 
developed 

Mentoring Programs for Novices 

l. Preparation of mentors 
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2. Mentoring programs in action 
a. for novice principals 
b. for novice teachers 

D. Peer and "Ex.pert" Coaching Program for Experienced Personnel 

II. 

A. 

1. Preparation of peer coaches 

2. Coaching programs in action 
a. for experienced principals 
b. for experienced teachers 

RECRUITMENT 

Developing teens and young adults 

1. Leadership programs for teenagers that involve them as counselors, youth group 
advisors, and teaching assistants 

2. Programs to support college age youngsters who are teaching and working as 
personnel in youth groups, camps, and in schools 

B. Developing alternative pools of teachers 

l. Recruiting and preparing "volunteer" teachers for supplementary schools (bringing in 
new populations to teaching force, e.g., public school/private school teachers, retirees) 

2. Retooling public/private school teachers for careers in Jewish education, particularly 
supplementary schools 

III. RETENTION 

A. Salary and Benefits 

I. Benefits packages available for full time people 

2. Partial (proportional) benefits packages available for part-time people 

3. Synagogue, JCC Memberships 

4. Reduced day school and camp tuition (even for those teaching in supplementary 
schools in proportional way) 
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5. Free invitations to communal events 

6. Conference lines, membership in professional organizations 

7. Appropriate sabbatical and study opportunities in Israel and U.S. 

8. Tuition stipends/pay incentives for teachers talcing Inservice courses 

B. Career Path 

1. Creation of full time positions for teachers that include teaching, mentoring new 
teachers, and peer coaching. 

2. "Community" Teacher (teacher who teaches in more than one institutions thereby 
creating full-time positions) 

3. Creating positions in day schools and supplementary schools for curriculum 
supervisor, master teacher, Judaic studies coordinator, resource room teacher 

IV. PRE-SERVICE PROGRAMS 
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CREATING A PERSONNEL ACTION PLAN 

I. WHAT ARE YOUR NEEDS? 

TEACHERS 

I SETTINGS I PROFESSIONAL GROWTH OPPORTUNITIES 

JUDAICA EDUCATION BOTHJ &E ADVANCED 
OPPORTUNITIES 

PRE-SCHOOL 

DAY SCHOOL 

CONGREGATION 

EDUCATIONAL LEADERS 

I SETTINGS I PROFESSIONAL GROWTH OPPORTUNITIES 

JUDAICA EDUCATION BOTHJ & E ADVANCE D 
OPPORTUNITIES 

PRE-SCHOOL 

DAY SCHOOL 

CONGREGATION 

(To be complete this matrix actually has to have many more cells which would be created by 
including alJ the populations and needs -and maybe more--included on the page caUed 
ACTION PLAN: FOR WHOM below) 

C:\CIJE\PLANSIFULL.PLAN. WPD 



II. THE FOLLOWING CHART IS ONE EXAMPLE OF A STRATEGY DESIGNED TO 
MAP THE ISSUE OF NEEDS. 

I 

TEACHERS 

SETTINGS I PROFESSIONAL GROWTH OPPORTUNITIES 

JUDAICA EDUCATION BOTHJ &E ADVANCED 
OPPORTUNITIES 

PRE-SCHOOL Holiday Child Development Teaching Jewish Curriculttm 
Cycle Holidays in Early Writing Seminar 

High Scope Childhood 
Classrooms 

DAY SCHOOL Bible Group Investigatioo Using Tal Sela in Talmud Shiur 
Model the elementary 

school years 

CONGREGATION Siddur Classroom Teaching the Preparing to be Lead 
Management Joseph Cycle to Teacher 
Strategies the Dalet Class 

using the Melton 
Bible materials 

(To be complete this matrix actually has to have many more cells which would be created by 
including all the populations and needs --and maybe more--included on the page called 

ACTION PLAN: FOR WHOM below) 
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TEACHERS 

I SETTINGS I PROFESSIONAL GROWTH OPPORTUNITIES 
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I SETTINGS I PROFESSIONAL GROWTH OPPORTUNITIES 

JUDAICA EDUCATION BOTHJ &E ADVANCED 
OPPORTUNITIES 

PRE-SCHOOL 

DAY SCHOOL 

CONGREGATION 
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II. THE FOLLOWING CHART IS ONE EXAMPLE OF A STRATEGY DESIGNED TO 
MAP THE ISSUE OF NEEDS. 

TEACHERS 

SETTINGS PROFESSIONAL GROWTH OPPORTUNITIES 

JUDAICA EDUCATION BOTHJ&E ADVANCED 
OPPORTUNITIES 

PRE-SCHOOL Holiday Child Development Teaching Jewish Curriculwn 
Cycle Holidays in Early Writing Seminar 

High Scope Childhood 
Classrooms 

DAYSCHOOL Bible Group Investigation Using Tai Sela in Talmud Shiur 
Model the elementary 

school years 

CONGREGATION Siddur Classroom Teaching the Preparing to be Lead 
Management Joseph Cycle to Teacher 
Strategies the Dalet Class 

using the Melton 
Bible materials 

(To be complete this matrix actually has to have many more cells which would be created by 
including all the populations and needs --and maybe more--included on the page called 

ACTION :PLAN: FOR WHOM below) 
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ACTION PLAN: 
FOR WHOM? 

TO ANSWER WHAT NEEDS? 

POPULATIONS: 

TEACHERS AND PRINCJP ALS 

Settings: 
Day School 
Pre-School 
Supplementary 

Experience: 
Novices 
3 to 7 years 
Over 7 years 

Background and Training: 
Trained in Education vs. Untrained in Education 
Trained in Judaica vs. Untrained in Judaica 
Trained in Both 
Untrained in Both 

NEEDS: 

TEACHER 

Judaic Subject Matter Knowledge 
Pedagogic Skills 
Pedagogic Content Knowledge 
Child Development 
Personal Growth Experiences 

PRINCIPALS 
Judaic Subject Matter Knowledge 

Leadership Knowledge and Skiills 
Management Knowledge and Skills 
Supervision oflnstruction and Teachers 
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ill. ARE THERE SOME THINGS THAT EVERYONE MUST DO FffiST? 
ARE THERE PRECONDITIONS FOR SUCCESS OF PLAN? 

A. Educational Leadership 

B. Build Capacity for In-Service Training for Teachers 
a. supervisor/lead teacher 
b. teacher educators/national faculty 
c. in-service training 

C. Motivation of teachers (mentioned were intrinsic motivation in terms of quality 
of programming, incentives for participation both financial and psychological, 
empowerment, need for networking) 

D. organizational context (that is, the readiness of institutions for teachers to be 
engaged in ongoing professional development( 

E. research and evaluation capacity (this was also added to The Critical Path) 
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IV. WHAT INSERVICE OPPORTUNITIES CURRENTLY EXIST IN YOUR 
COMMUNITY? 
WHAT ARE THEIR STRENGTHS AND WEAKNESSES? 
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V. WHERE DO YOU WANT TO BE IN FIVE YEARS? 

1995-2000 

I OPTIONS I YEARS 

1995 1996 1997 1998 

1. Courses 

Subject Matter 
Courses 
----------------
Educational 
foundations/Ped 
agogy courses 
-----------------
Blend of Subj. 
matter and 
pedagogy 
-----------------
Lab/Practice 
courses 

2. Programs 

Sequenced 
programs: nm 
necess. for 
training of 
educators 
----·----------- ----
Sequenced 
programs: for 
training of 
educators 
-------------
Induction of new 
teachers (site or 
communal) 
--------------- -
Sequenced 
programs: with 
classroom 
component 

6 

1999 2000 



3. Retreat 
experiences 

4. Inservice 
programs for 
Ed. Leaders 

Across 
communities 
-----------------
Within 
communities 
-----------------
Mentoring 
programs for 
novices 
-------·-·---------
Peer and expert 
coaching for 
experienced 

.. -····· -

7 



VI. GIVEN WHERE YOU ARE AND WHERE YOU WANT TO BE, WHAT'S YOUR 
PLAN FOR GETTING THERE? 

For some suggestions, approaches, strategies, see: 
CRITICAL PATH #ID. p., 3,4; 

(Particularly, map future needs in terms of leadership positions that will 
become available as well as predicting new opportunities) 

ACTION PLAN: HOW; and 
ONE STRATEGY FOR DEVELOPING PERSONNEL ACTION PLANS IN 

COMMUNITIES 

Use chart that follows as possible worksheet 
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VI. WHAT DO YOU NEED TO DO IN THE NEXT SIX MONTHS? 

1995-96 

I OPTIONS I MONTHS 

Februarv March April May June Se1>t. 

1. Courses 

Subject Matter 
Courses 
----------------
Educational 
foundations/Ped 
agogy courses 
-----------------
Blend of Subj. 
matter and 
pedagogy 
------------------
Lab/Practice 
courses 

2. Programs 

Sequenced 
programs: not 
necess. for 
training of 
educators 
-----------------
Sequenced 
programs: for 
training of 
educators 
-----------------
Induction of new 
teachers (site or 
communal) 
------------------
Sequenced 
programs: with 
classroom 
component 
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3. Retreat 
experiences 

4. Jnservice 
programs for 
Ed. Leaders 

Across 
communities 
-------------------
Within 
communities 
-----------------
Mentoring 
programs for 
novices 
-----------------
Peer and expert 
coaching for 
experienced 
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ACTION PLAN: 
HOW? 

1. MAPPING RESOURCES AVAILABLE: 
BJE 
Hebrew Colleges (local or regional) 
Denominations 
Local Secular Universities 
Out of town universities 
Rabbis in the community 
Judaica Professors 
Israel Programs 
CAJE 
JESNA 
Professional Groups (e.g. NATE, JEA) 
Melton Mini-School, Derekh Torah 

2. DEVISING APPROPRIATE APPROACHES TO ADDRESS ISSUES 
Individual Learning Plans 
Courses 
School-based Curriculum improvement project 
Training Sessions with Supervision and Feedback 
Programs (Sequenced Courses) 
Observation/assessment 

Peer Coaching 
Mentoring 
Supervision 

Structured Reflective Practice 

3. PRIORITIZATION: 
Economic Feasability 
Human Resources Available 
Scope, Content, Quality 

4. DEVELOPING INCENTIVES 
Extra Money 
Increased Salary 
Degrees/Certification 
Released Time 

11 



ONE STRATEGY FOR DEVELOPING PERSONNEL ACTION PLANS IN 
COMMUNITIES 

1. Create a meeting of school directors (rabbis/lay leaders) to discuss: 

a. their respective curricula 
b. to decide if there are areas of overlap and potential cooperation for courses that need 
to be developed 
c. discuss appropriate auspices for such courses: community vs. denominational 
d. discuss appropriate venues for such courses: community vs. school based 

2. Other issues for discussion by this same group migM include: 

a. incentives for participating in the program 
b. salary increments that would accrue for participation 
c. accreditation procedure that would accompany successful completion of "x" number 
of courses 

3a. Set up a three part program for teachers thflt would include: 

a. Judaica courses that deal specifically with the content of the curriculum 
(examples: holidays, Jife cycle, Siddur, Para.shat Hashavua, etc) 
These courses should aJso include where appropriate reaJ life experiences and 
assignments as well as retreat type experiences focused on participants' "personal 

meaning making"). 

b. Pedagogic input and support for teaching the Judaica content ( either integrated 
with the course or as a lab component of the Judaica course) 

c. Classroom coaching as support (to be provided either by teacher of whole course, 
teacher of the lab course, principal of the school) 

3b. Set up schoolwide professional development program to meet needs of setting (upgrade 
faculty, creates esprit de corps) 

4. Additional Questions: 

a. How would the above program be planned? 
b. How could it be coordinated/managed? 
c. How would it be orchestrated/taught? 
d . How would success be evaluaition? 
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January 31, 1995 

TO: Steering Committee Members 
FROM: Nessa Rapoport 

RE: CIJE Media Coverage / Community Mobilization 

Attached is a chart showing CIJE media coverage for Fall 1994. The majority 
of these articles and citations focus on the Policy Brief, the GA Forum, and the 
implications of our study for Jewish education, locally and continentally. I 

have also included examples of editorials, features, and wire stories--both 
Jewish and general--to show the range of coverage we received. A full set of 
clips will be distributed at the Steering Committee meeting and, subsequently, 
to the Board. 

The findings of the brief on the background and training of teachers in Jewish 
schools were covered in a wide range of Jewish and some general papers. (The 
briefs conclusions were also the subject of Jetters to the editor across the 
country.) In addition, CIJE, its chair, and executive director have been cited as 
sources of expertise in articles on Jewish education. 

ln March, a special supplement within Reform Judaism magazi11e (circulation: 
400,000) will focus on the Jewish teacher and educational leadership in Jewish 
schools. Included will be an article distilling the findings of tile CIJE Policy 
Brief, as well as an article by Barry Holtz on Best Practices in the 
supplementary schools. 

As we discussed in October, the press is one important educating forum for 
"telling the CIJE story" and our distinct approach to revitalizing Jewish 
education. 

P.O. Box 94553. Cleveland. Ohio 44101 • Phone, (216) 391-1852 • liu: (216) 391-5430 
IS &st f6tfi StteeL New lbri. NY !0010-ISM • Phone. (flf) SJHJ60 • fax. (flf) JJH646 
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COUNCIL OR INITIATIVES IN JEWISH EDUCATION 

MEMORANDUM 

To: Chaim Botwinick, Ste~e Chervin, Ruth Cohen 

From: Gail Dorph 

Date: January 13, 1995 

Re: Our next meeting date 

CC: Alan Hoffmann_ B I Holtz, Ginny Levi, essa Rapoport 

II 
Our next meetings will take place on March 8 and 9 at the CIJE offices in New York. On 
Wednesday, the 8th, we will discuss your plans for personnel in your communities and on the 
9th, we will meet with denominational leadership to discuss place/role of denominations in these 
plans. Feel free to invite other key members of your team to participate in the meeting. 

Fernow, assume these meei!s will last from 9: 00 to 5 :00 each of these days. If you have 
suggestions for how to structure these days to have maximum effectiveness for your planning 
process, please contact me - the sooner the better. 

mo 'd 

I 
I 

I 
ii 
I 
I 
I 
I 
I 

I 
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II 
COUNI FOR INITIATIVES IN JEWISH EDUCATION 

MINUTES: ! COMMUNITY CONSULTATION MEETING 

DATE OF MEETIN : DECE}.IBER 28, 1994 
Ii 

DATE 1\1INUTES ISSUED: 

PARTICIPANTS: I 
i 
I 
I 

I 
COPY TO: 

I. Agenda/Overvie 

JANUARY 13, 1995 

Chaim Botwinick, Steve Chervin, Ruth Cohen, 
Gail Dorph, Alan Hoffmann. Barry Holtz, 
Robin Mencher (sec'y), Nessa Rapoport 

Morton Mandel, Virginia Levi 

This meeting began with a restatement of our agenda for the day: Discussion of issues 
and strategies to be considered in developing comprehensive personnel action plans. 

Th d d
. _dlld. . 

e agen a was 1V1 e into two secuons: 
1. The morning was devoted to hearing and responding to updates by Chaim 

Botwinick, Steve Chetvin and Ruth Cohen on the issues/challenges/problems each of the 
lead communities is faking as they develop their plans 

2. The aftemLn session focused on a presentation and discussion led by Gail 
Dorph and Barry Holtz on the characteristics of a comprehensive action plan wit¾ a focus 
on in-service education of teachers and the challenges we face in creating such plans. 

The dey ended with a ~ ecision to reconvene in March of 1995 to 
A. discuss concrete iterations of community action plans with focus on steps 

needed for implementation. 
B. meet with lbders of denominational groups to talk through the roles of the 

national denominations in the development and implementation of community plans. 

II 
II. Community Presentations 

A. A TLAl~TA 11 

Steve Chervin traced le actions in his community since reception of the results of the 
Educators' Survey in -&ovember. In general, his work group reacted positively to the 
report, noting some axb.biguities in the data collecting process. 

Toe draft along with ! introduction written by Steve (which emphasized next steps in 
community planning '.for personnel) was made public soon after it was received. It was 
presented at a series df meetings to key stakeholders including, CJC ( continuity 

I 
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commission) committee members, and members of all three principals' councils (day 
school, supplementary] ~chool, and pre-school). The policy brief was given to these 
people as well. Addiubnally, the study and policy briefs were distributed to all 
congregational rabbis,i±nembers of the JES (Jewish Educational Services) board, 
congregational presiderits, school committee chairs, and Jewish studies faculty at Emory 
University. 

The meetings proved tG provide an open, honest forum for expressing concerns and 
connecting different ~ups of people to a shared communal agenda. All those who 

participated in the m~gs supported work towards developing an action plan for 
Atlanta, although the ~uggestions for how the community should proceed to develop a 
personnel action plan ~ffered. 

The community plans 1i create focus groups of teachers in order to bring them into the 
process. The community is also looking for avenues to mobilize specific constituencies 
of individual organizations around the issues of building the profession. 

I 
I 

B. BALTIMORE i 
Chaim Botwinick descHbed the hard work of the small sub-committee of the CIJE 

r 

committee charged with reviewing the draft of the document and giving feedback to 
Adam and Ellen. Tbislcommittee successfully completed its work and Baltimore 
received a revised copy of the report in addition to receiving additional tables of 
information that addressed their planning concerns. 

Chaim then gave an o~erview of the dissemination plan in Baltimore. He reported that 
they had worked hard I o develop a sense of urgency around the issue of personnel 
through disseminatiori iof the report on the teaching force in Baltimore. The Baltimore 
report was sent out to !fue fo llowing groups and discussed in the following forums: 

I 
Round One: ederation Committees 

ii . f . 1. executive comm1ttee o Associate 
2. board of CAJE (the Associated's committee on Jewish education) 

3. CIJE coID..Itllttee 

I 
Round Two: Four Focus Groups 
1. lay chairs of congregational committees on Jewish education 

2. rabbis II 
3, congregational school directors and pre-school directors 

4. day school lilirectors 
5. CJES prof ~sional staff 

1· 
5. CJES boara of directors 

2 
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The policy brief was cjruY given out to those who attended focus group meetings rather 
than mailing it out wi~ the community report. There was some discussion of whether 
or_not ~e poJ?cy brie~should n~w be maiiled_ out. Chaim felt that attention to the policy 
bnef might distract th~ commuruty from movmg ahead on the creation of its own 
personnel action plan. He felt now was the time for action and not the time for more 
discussion. 

The community of Ba timore has established a professional work group, consisting of 
educational professiogals and a few rabbis and lay leaders. Beginning in mid January, 
th.is group will meet ~ an intensive think tank to develop short term, mid term and long 

I I 

term community plan !for educators with attention to implementation and funding. In 
May, th.is work groupj~ill present the results of its work to the CIJE committee. As part 
of this new planning ptocess, Baltimore's educational committee structure will be revised 
to supervise the imple~entation of their action plan. This plan will develop further into 
micro-plans, directin~ ~ci.fic institutions in the community. 

Two major challenge _facing the Baltimore Jewish community were noted. 

l. In terms o~ctissemination, the focus group meetings were good meetings, but 
were poorly attended. Thus although all rnem':,ers of the groups got the report, 
few took the opportunity to respond to it. 
2. The pace o~implementation of the action plans is directly related to the 
funding cycle br the community. The plan will be adopted in the spring, but 
cannot be iimdbd until next fall, delaying activity in the community. 

C. MILWAUKEE JI 

Ruth Cohen began he) presentation by noting the separation of powers within the 
Milwaukee Federatioti. While her role within the Federation is one of planner and 
advocate, she does not carry any implementation power withln the system. The 1ead 
community committe~ has taken on five areas of concern based on a strategic planning 
process last Novembei-: personnel, teen programming, family programming, vision and 

goals, and funding fo~1 Jewish education .. 

In terms of personnel! Milwaukee received their report a year ago. A personnel action 
committee was form 1

, to review the data. This committee went through all of the tables 
before the final draft Hf the integrated report was available. When the final report came 
throu~ two cornmuiiity wide receptions were held at which Adam Gamoran and Gail 
Dorph made presentations. One of the receptions was for educators, particularly teachers; 
the other was geared tbward community lay leaders. The presentations were well 
received and the dis&sions that followed were quite good. The disappointment was that 
they were not as well~~ttended as was hoped. 

·3·r·1·~ H:60 (rnd) S6 ,Lc-'NVr 
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She recapped positive and negative events since the dat.a on Milwaukee was released a 
I 

year ago. On the posi · ve side, two projects stood out as major steps forward on the road 
to building the profesJion in Milwaukee. The CIJE - Harvard Principals' Center Seminar 
provided infonnation lln.d inspiration to the educators in her community. More recently, 
the work towards creating a masters degree program for Milwaukee's teachers through the 
Cleveland College of .l':ewish Studies is also viewed by the community as an innovative 
development in buildi~g the profession. 

On the negative side, i cent articles in the Milwaukee Jewish Chronicle have produced 
some negative respo~s from professionals and lay leaders, shifting the focus away from 
the progress being mal:ie in the community. Ruth felt that these articles had created 
tension and cast a neg~tive aura on the survey and the lead community initiative. Alan 
and Nessa pointed omlrys jn which the lead community project of Milwaukee could 
use the media attentioh as an opportunity to keep the issues on the community agenda. 
They suggested a series of carefully crafted letters to the editor of the newspaper. 

II 
Milwaukee currently faces five tensions in their work to improve educationaJ quality: 

11 

1. improving current programs vs. adding new program 

2. influencini
1

msti.tu.tions to take personal responsibility for reform vs. adding 
new professional positions to work with the institutions. 

3 · · . I I b . . . 1 . mvesting ll\l current personne vs. nngrng m new peop e 

4. building a bartnership between planning and implementation: involving 
MAJE in teacher training towards systemic change 

' 
5. adding programs that will lead to systemic change vs. expansion of programs 

ID. Creating a Pers~nnel Action Plan 

Gail DoI]lh and B~ boltz presented a six part strategy for undertaking the development 
of community personriel action plans. This strategy is based on two central questions: 

1. What migj a personnel action plan include in terms of content? 

2. Wbat are ll steps a community could take to implement these goals? 

The strategy included be following steps: 

1. Assessing ~eeds of teachers and leaders (specifying needs for particular target 

populations) 

. I 
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2. Projecting lssible solutions to meet these needs 

5 

3 S . II d' . fi . tatmg preeon 1uons or success 

4. Surveying ~resent in-service offerings and their strengths and weaknesses 

5. Deciding iere we want to be in five years 

6. Laying ou I e activities in which you must be engaged over the next six 
months (a year] etc.) in order to arrive in that spot in five years. 

As aids in the plannin~ process, Barry and Gail distributed a skeleton of a comprehensive 
personnel action plan [ 

1
; well as several worksheet type documents to help in the planning 

process. ! 
I 
I 

Additions to these documents were made by the group as we moved through the exercise. 
In particular, suggestions for thinking about preconditions for success were expanded to 
include: I 

Under B.-Building !acity for In-Service Training for Teachers, the following three 
areas were added: 11 

a. supervisor/lead teacher 
b. teaclier educators/national faculty 

• I • • • 
c. m-s~rv1ce training 

Three new categories I ere added: 

1. motivation if teachers (mentioned were intrinsic motivation in terms of quality 
of prograrnmi.nrr, incentives for participation both financial and psychological, 
empowermen,1,

1 

need for networking) 

2. organizatiobal context (that is, the readiness of institutions for teachers to be 
engaged in ongoing professional development( 

3. research J1 evaluation capacity (this was also added to The Critical Path) 

Three other items well mentioned in this regard that need to be on the table but did not 
seem to be preconditiHns to the success of the plan: establishing minimum requirements 
for teachers, some kiriti of certification program, thinking through the dynamics of 
individual learning pl~s ala first model in the article on in-service education models. 

(The seminar plannin~ documents reflect these additions) 
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V. NenSteps 
i 

This group will reconvbne March 8-9, 1995. Everyone had a homework assignment 
which includes a first ~ut to answering the questions in worksheets IV - VT: 

IV Wh 
. II . . . tl . . . ? Wh 

. at m-servJ.ce opporturutles curren y exist m your commuruty. at are 
there strengths! bd weaknesses? 
V. Where do r ou want to be in five years? 
VI. Given where you and where you to be, what's your plan for getting there? 
Chart the neJ ~ix months time. 

I 

On March 9th, the me 
1
tings will also include a discussion with representatives from the 

education departments1 of the denominational movements, 

C:\CtlEIPI.A..'IS\COMSEM.DEC 

I 
Ii 
I 

11 
I 

L 
ll 
·1 
I 
! 
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TOW ARD A COMPREHE I SIVE PERSONNEL ACTION PLAN 
(This document only deals 11 ith personnel in formal educational settings) 

WHAT WOULD AN ACTI I N PLAN LOOK LIKE? 

II 
RUBRICS FOR UPGRAD~G PERSONNEL 
A PLAN IN PLACE wouIUD HA VE THESE ELEMENTS: 

II 
I. PROFESSIONAL DEVELOPMENT 

. dI I . A. Differentiate n-Semce Programs for Teachers (according to 

600 'd 

knowledge, trajnjpfi, ~ettjn~. and need) 

(The following could ~e part of an iy,.dividually or communally 
based plan for profesl tonal growth tied to licensing and increments) 

L Coilses 11 

a. Subject Matter Comses 
lj 

b. Educational! Foundations/Pedagogy Courses 

c. Courses J blend subject matter and pedagogy according to age and setting 

Examples: 

I 

* Earl I Childhood Teachers Seminar (emphasizing Judaica component of 
the p~ogram as well as implications for pedagogy) 

!1 
* Seminar on the Teaching of Hebrew language 

i* day schools - spoken Hebrew 
1* day schools - text Hebrew 
; supplementary schools - reading and Siddur Hebrew 

I 
• U-S1i.EP (United Synagogue In-seivice courses) 

d. Courses thil have "lab or practice" component 

9r9Z Z£S :13! 



2. Programs 

a. Sequenced , · rograms not necessarily developed for "training of 
educators" ie.g .• Melton Mini-School) 

b. Sequenced rograms designed for educators (Early Childhood 
Institute) 

c. Sequenced • rograms designed for educators with classroom 
i i 

based component 

II 
d. Induction (Site based or Communal) 

. Ii 
3. Retreat Expenences 

which will focus m.bst particularly on personal/ experiential needs of 
participants (tefill~ Shabbat) 

{One way to frame items 1-3 ~ould be the creation of a Teachers Institute with a variety of 
offerings for teachers of diffe~ent subjects, settings, denominations, and ages.} 

B. In-Service Programs for Educational Leaders 

Leadership Institute Jlcross Communhies 
(as sub-groups crnd at:rOS.'i settings) 

C. 

0 IO 'd 

. al fD I! 1. Princip s o ay Schools 
2. Directors of Early <Jhildbood units 
3. Principals of S uppl~mentary Schools 

ii 
Leadership Seminar -1Within Communities (Using Best Practices and Other Resources) 

11 
1. Directors of Early Childhood units 
2. Principals of Suppl'ementary Schools 
3. Principals of Day Schools 

Courses, Programs, I treats appropriate to leadership personnel also need to be 
developed 

2 
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D. 

II. 

A. 

2M . ~- . . entonng program m act:J.on 
a. for novice p · cipals 
b. for novice tt!1.chers 

Peer and "EJIJletl" colliiing Program for Experienced Personnel 

I 
1. Preparation of peer I oacbes 

I 

2. Coaching program m action 
a for experie I ed principals 
b. for experienced teachers 

I 
I 

RECRUITMENT ! 

Developing teens and I oung adults 

1. Leadership pro~ for teenagers that involve them as counselors, youth group 
advisors, and teaching lassistants 

2. Programs to suppo] college age youngsters who are teaching and working as 
personnel in youth groups, cainps, and in schools 

B. Q;v;]oping altemativ~ pools of teachers 

Ill. 

A. 

1 to 'd 

1. Recruiting and prJLg 11volunteer11 teachers for supplementary schools (bringing in 
new populations to te&hing force, e.g., public school/private school teachers, retirees) 

Ii 
2. Retooling public/private school teachers for careers in Jewish education, particularly 
supplementary schools 

I 

i 
I RETENTION 
I 

Salary and Beneftts 

1. Benefits packages a,vailable for full time people 

2. Partial (proportioJli benefits packages available for part-time people 

11 

3. Synagogue, JCC Mkmberships 

4. Reduced day schJj and camp tuition ( even for those teaching in supplementary 
schools in proportion2;1 way) 

I 
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B. 

5. Free invitations to , mmunal events 

6. Conference lines. m! mbership in professional organizations 

7. Appropriate sabbatil and study opportunities in Israel and U.S. 

8. Tuition stipends/pa l incentives for teachers taking In.service courses 
! 

Career Path 

1. Creation of full tim positions for teachers that include teaching, mentoring new 
teachers, and peer coa hing. 

2. ''Community" TeaJer (teacher who teaches in more than one institutions thereby 
creating full-time positions) 

3. Creating positions l day schools and supplementary schools for curriculum 
supervisor, master teacher, Ju1daic studies coordinator, resource room teacher 

I 
IV. PRE-SERVICE PROGRAMS 

I 

l lO "d 

I 

I 
i 
' I 

.i 
d 

II 
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CREA.JbG A PERSONNEL ACTION PLAN 

I. WHAT ARE YOlJRNEEDS? 

I 

TEACHERS 

SETTINGS j! 
11 

JUDAICA 

Ii 
PRE-SCHOOL II 
DAY SCHOOL I! 
CONGREGATION II 

EDUCATIONAL LEADERS 
ll 

SITTINGS Ji 

JUDAICA 

II 
PRE-SCHOOL Ii 
DAYSCHOOL II 
CONGREGATION ii 

PROFESSIONAL GROWTH OPPORTUNITIES 

EDUCATION BOTHJ&E ADVANCED 
OPPORTUNITIES 

PROFESSIONAL GROWTH OPPORTUNITIES 

EDUCATION BOTHJ&E ADVANCED 
OPPORTUNITIES 

(fo be complete this matti~ l tually has to have many more cells whlch would be created by 
including all the populations ~ d needs -and maybe more-included on the page called 
ACTION PLAN: FOR WHOM below) 

C:ICIJE\PLANS\FULLPLAN. WPD 

£l0 .d 

I 
I 
I 

i 
I 
I 
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II. THE FOLLOWING ~TIS ONE EXAMPLE OF A STRATEGY DESIGNED TO 
I 

MAP THE ISSUE OF NEE:BS. 

TEACHERS 

SETTINGS II PROFESSIONAL GROWTII OPPORTUNITIES 
I 

JUDAICA EDUCATION BOTHJ&E ADVANCED 

II OPPORTUNITIES 

PRE-SCHOOL Holi'day Child Development Teaching Jewish Curriculum 
I 

Holidays in Early Writing Seminar Cycle 

I 
High Scope Childhood 

Classrooms 

DAY SCHOOL Bibi~ Group Investigation Using Tal Sela in Talmud Shiur 

II 
Model the elementary 

school years 

CONGREGATION Sidliur Classroom Teaching the Preparing to be Lead 

II Management Joseph Cycle to Teacher 

I 
Strategies the Dalet Class 

using the Melton 
I Bible materials 

(fo be complete this maJ actually has to have many mor, cells which would be created by 
including all the populations and needs -and maybe more--included on the page called 

ACTION PLAN: FOR WHOM below) 

2 
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ACTION PLAN: 
FOR WHOM? 

TO ANSWER WHAT NEEDS? 

POPULATIONS: 

Settings: 

Day School I 
Pre-School 
Supplementaryj 

Experience: 
ov1ces 

3 to 7 years 
Over 7 years 

Background and Traii;ring: 
Trained in Edili:ation vs. Untrained in Education 
Trained in Ju~ca vs. Untrained in Judaica 
Trained in Bofu 
Untrained in Bbth 

l'l""EEDS: 
I 

TEACHER 

Judaic Subject Matt 1Knowledge 

Pedagogic Skills [ I 
Pedagogic Content Knowledge 

Child Development 11 

Personal Growth Experiences 

PRINCIPALS ! 
Judaic Subject Matter Knowledge 

S IO 'd 

Leadership Knowledg~ and Skills 
Management Knowle~ge and Skills 
Supervision of Instruction and Teachers 

---...... -----·-·-· ... . - - ----

., 

.) 
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m. ARE THERE SOME ~HINGS THAT EVERYONE MUST DO FIRST? ., 
ARETHEREPRECONDIDONSFORSUCCESSOFPLAN? 

910 'd 

A. Educational Lea! rship 

B. Build Capacity tdl In-Service Training for Teachers 
a. supervisorHead teacher 
b. teacher ed~cators/national faculty 

• • 11 •• 

c. m-service training 
I 

C. Motivation of tea ~ers (mentioned were intrinsic motivation in terms of quality 
of programming, ince:htives for participation both financial and psychological, 
empowerment, need for networking) 

D. organizational co~text (that is, the readiness of institutions for teachers to be 
engaged in ongoing professional development( 

E. research and evahi tion capacity (this was also added to The Critical Path) 
I 

i 

I· 
11 

I 

4 
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II 
IV. WHAT INSERVICE OPPORTUNITIES CURRENTLY EXIST IN YOUR 
COMMUNITY? ii 
WHAT ARE THEm STRENGTHS AND WEAKNESSES? 

I 

I 
I 

,1 

II 
II 

II 

11 

5 

i 

i! 
! 
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V. WHERE DO YOU W 1.r TO BE IN FIVE YEARS? 

1995-2000 I 
I 

OPTIONS II YEARS 

1995 11 1996 1997 1998 1999 2000 

1. Courses 11 

Subject Matter 
Courses 

Educational 
I foundations/Ped 
I 

agogy courses j; -------
Blend of Subj. 

II matter and 
pedagogy I 

Lab/Practice 
11 courses 

I 

2. Programs II 
Sequenced 
programs: not 
necess. for 
training of I 

ll educators - ·- ---
Sequenced 

I programs: for 
trainino of 

I 
0 

educators ~-------
Induction of new 
teachers (site or 
communal) 

Sequenced I 

I 
programs: with 

,I classroom 
component II 

6 
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I 
3. Retreat I experiences I 
4. Inservice 
programs for 
Ed. Leaders 

Across I 

I communities 
-

Within 

II communities --------
Mentoring 

I programs for 
TIOVICes I -
Peer and expert 

11 coaching for ' 
experienced I 

I 

7 
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VI. GIVEN WHERE Y0'91AflE AND WHERE YOU WANT TO BE, WHAT'S YOUR 
PLAN FOR GETTING THERE? 

For some suggestions, appr~ches, strategies, see: 
CRITICAL PATH #.ID. p., 3, 4; 

(Particularly J lmap future needs in tenns of leadership positions that will 
become avaiI.J.1i>le as well as predicting new opportunities) 

ACTION PLAN: HOW; and 
ONE STRATEGY ~R DEVELOPING PERSONNEL ACTION PLANS IN 

COMMUNITIES 

I! 
Use chart that follows as possible worksheet 

11 

om ·d 

i 
I 

I 
: 

I 

11 
I 

' I 

11 

i 
I 
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VI. WHAT DO ~ OU NEED TO DO IN THE NEXT SIX MONTHS' 

i 

I OPTIONS I 

1. Courses 

Subject Maner 
Courses 

Educational 
foundations/Ped 
agogy courses 

Blend of Subj. 
matter and 
pedagogy 
- - --------
Lab/Practice 
courses 

2. Programs 

Sequenced 
programs: not 
necess. for 
training of 
educators 

Sequenced 
programs: for 
training of 
educators 

Induction of new 
teachers (site or 
communal) 
--- ----------
Sequenced 
programs: with 
classroom 
component 

t 'lO 'd 

I 
II 
II 

Februar,y 

I! 
I 
I 

I 
I 
I 

I 
I 
I 
ll 
11 

I 

, 1 

I ll 
i! 

I 
I 

! 

11 
i 

I 
I 

I 

I 

I 

I 

I 
I 

March 

9vn ,£s:131 

1995-96 

MONTHS 

Aoril Mav June Sept. 

9 
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3. Retreat 
experiences 

4. l nservice 
programs for 
Ed. Leaders 

Across 
communities 

Within 
communities --------
Mentoring 
programs for 
novices 

Peer and expert 
coaching for 
experienced 

lZO 'd 

II 

I 
I 
i 
I 
I 

i 
I 

I 

I 
I 
I 
I 

I 

Ii 
'I 

11 

l: 
,! ,, 

I 
I 
I 

,I 
II 
1. 
11 

I 

I; 
1· 
! 

11 

I 

·1 
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ACTION PLAN: 

I 
HOW? 

1. MAPPING RESOURCE AVAILABLE: 
BJE I\ 
Hebrew Colleges (loc~ or regional) 
Denominations JI 

Local Secular Universities 
Out of town universities 
Rabbis in the commllllity 
Judaica Professors 
Israel Programs 
CAJE 
JESNA 
Professional Groups (~.g. NA TE, JEA) 
Melton Mini-School, Ii)erekh Torah 

II 
2. DEVISING APPROPRIATE APPROACHES TO ADDRESS ISSUES 

Individual Leaming Plans 
Courses II 
School-based Curriculum improvement project 
Training Sessions with Supervision and Feedback 
Programs (SequencedJ Courses) 
Observation/assessment 

Peer Coaching II 
Mentoring I I 
Supervision I 

Structured Reflective Practice 

Ii 
3. PRIORITIZATION: lj 

Economic Feasability, 
Human Resources A viilable 
Scope, Content, ~ 

4. DEVELOPING INCENTIVES 

£ZO 'd 

., 
Extra Money 
Increased Salary 
Degrees/Certification 
Released Time 

i 

I 

l 
i 
I 

9P9Z Z£S:13! 
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ONE STRATEGY FOR DE LOPING PERSONNEL ACTION PLANS IN 
COMMUNITIES 

1. Create a meeting of scho I directors (rabbis/lay leaders) to discuss: 

I 
a. their respective curricula 
b. to decide if there arf areas of overlap and patential cooperation for courses that need 
to be developed 11 

c. discuss appropriate auspices for such courses: community vs. denominational 
cl discuss appropriate r enues for such courses: community vs. school based 

2. Other issues for discussion by this same group might include: 

• • I: . 11. . . th 
a mcentlves .LOr parue,patmg m. e program 
b. salary increments tliat would accrue for participation 
c. accreditation proce4ure that would accompany successful completion of "x'' number 
of courses 

3a. Set up a three part prog:i;-am for teachers that would include: 

a. Judaica courses tJlt deal specifically with the content of the curriculum 
(examples: holidays, life cycle, Siddur, Parashat Hashavua, etc) 
These courses should ~so include where appropriate real life experiences and 
assignments as well ~ lretreat type experiences focused on participants' "person.al 

meaning maki#g"). 

b. Pedagogic input i d support for teaching the Judaica content (either integrated 
with the course or as d ab component of the Judaica course ) 

c. Classroom coacJ g as support ( to be provided either by teacherof who le course, 
teacher of the lab co,se, principal of the school) 

3b. Set up schoolwide profL sional development program to meet needs of setting (upgrade 
faculty, creates esprit de corps) 

4. Additional Questions: jl 
a_ How woul ~ e above program be planned? 
b. How couldlit be coordinated/managed? 
c. How would it be orchestrated/taught? 

I 

d. How would success be evaluation? 

12 
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Date: 08 Dec 94 17:33:41 EST 
From: Gail Dorph <7332 l.l2l7@compuserve.com> 
To: ''INTERNET:ANNETTE@vms.huji.ac.il" <ANNETTE@vms .huji.ac .il> 
Cc: gail <7332l. l 2l7@compuserve.com>, Alan <7332l.l220@compuserve.com> 
Subject: building the profession 
Message-IO: <941208223340_73321.1217_FHM43- l@CompuServe.COM> 

Annette: 

I've been thinking about our conversation . I thought perhaps a way to 
frame it would be to bring you up to date in terms of "where I am" since 
we last spoke. I think at that time you received a copy of my workplan 

Hit <CR> for next page, : to skip to next part ... • 
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such as it was. In terms of building the profession -- particularly the 
area of inservice, it was separated into local and national. Perhaps our 
conversation will go that way too. But you can use your own judgment 
based on what I am telling you in terms of thinking about moving my 
thinking and planning ahead. 

At the local level, the outline of t he plan is to help communities figure 
out how to a. disseminate their reports 

b. create a planning process in order to respond to chal l enges 
c. create the plan (with the criteria or strategies for 

prioritization built in. 

The problems I am facing: the communities don't seem to know how to do a 
orb (we haven't yet gotten to c.) 

In Baltimore, they have created a plan for dissemination which consists of 
a series of meetings with little focus (1 think one reason is: they don't 
actually want anyone to own this stuff because then they stay in control) 
So maybe they know how to plan but are not using what they know for their 
own purposes. 
In Atlanta. 1 heloed them olan a meetina with thPir rnntin11itv rnmmiccinn 
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which I think is an OK meeting plan, but they didn't have a way to do it 
without my input (that is, they too were planning a blah blah blah 
meeting)not a real meeting. 

Questions: 
1. what are reasonable suggestions about how a community should organize 
to create a plan? 
2. how do we help them once they have organized? 

(I am assuming that some committee is formed. Then what? Do I try to 
work with these committees to help give the project shape? Do I try to 
work with t he conveners of the committees? Do the committees create or 
just react to and prioritize that whi ch has been created by others--like, 
vari ous principals councils or teachers groups meet, create proposals 
that fit their needs, these are then submitted to the committee? 

One picture is that Barry and I give the LC pros (ruth, steve, chaim) 
something in writing. But that is not enough. (we have a meeti ng 

~eduled with them for the end of december) 

Do we create consultations on various options nationally or locally/for 

Hit <CR> for next page, : to ski p t o next part ... 
BMAIL> 
Esc-chr: A] help: A]? port :3 speed: 4800 parity:none echo :rem VT220 .... 

wh ich I think is an OK meeting plan, but they didn't have a way to do it 
without my input (that is, they too were pl anning a blah blah blah 
meeting)not a real meeting. 

Questions : 
1. what are reasonable suggestions about how a community should organize 
to create a plan? 
2. how do we help them once they have organized? 

(I am assuming that some committee i s formed . Then what? Do I try to 
work with these committees to help gi ve the project shape? Do I try to 
1 ~ with the conveners of the committees? Do the committees create or 
just react to and prioritize that which has been created by others--l ike , 
various principals councils or teachers groups meet, create proposals 
that fit their needs, these are then submitted to the committee? 

One picture is that Barry and I give the LC pros (ruth, steve, chaim) 
someth ing in writing. But that is not enough. (we have a meeting 
scheduled with them for the end of december) 

Do we create consultations on various options nationally or local ly/for 

Hit <CR> for next page, : to skip to next part ... 
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le pros or for committees(focus could include: how would we build the 
profession --systems questions, including licensing, benefits, etc; what 
would in-service for early childhood teachers look l ike given their 
profile in your community; what would professional growth look like for 
educational leaders in your community) 

2. Nationallv: 



Fellowship. 

It seems to me that the latter (BOF) is the way to go to "spread the 
educators survey out" and in its own way is a strategy for going from 3 
to 23--if we are looking for a bottom up strategy (that is, including in 
our sphere those that are interested in our game) 

Questions: 
a. do we only go to those communities where there is money to run 
it and analyze the data? 
b. how do we involve them in the next steps in their communities? 

Hit <CR> for next page , : to skip to next part ... 
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With regard to the Bobs in part i cul ar and the denominations in general : 
I imagine as communities do their planning the big plan will 

include "stuff'' (for want of a better word) that is offered by their 
bureaus, stuff offered by denominations, stuff offered by universities 

So, it is logical to get these "guys" (each can decide who comes to 
the party in their denomination--Bob Abramson already brought Aryeh 
Davidson to the party in the Conservative movement) together with the LC 
pros to discuss the denominational angle on professional development in 
these communities. I am assuming that this can serve as a building block 
for them to get involved in a bigger way beyond these communities using 
what they have l earned and the models that they have generated as a 
model. 
(They too are thinki ng that they need money to be i nvol ved in something 
beyond what they are involved in now). Planningly speaking this is one 
way to go. 

Another way to go in thinking about the denominations is to say 
to them: here's the research. what's going to be your approach to 
dealing with what we have learned? and either they pick it up or not ... 

These are the particulars of where I am at this point. Hopefully from the 
"p'rat" we can move to the "clal". 

Hit <CR> for next page, : to skip to next part ... 
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I'm looking forward to talking to you in the am. I will be at 
212-769-0725. gail 

BMAIL> 



3. Other i There are a number of open issues that may 
not fit in the Au it committee meeting. Some fit i n MLM et. al. 
preplanning. ight fit better for just you and me. Here i 
list: 

- closing MA office in israel . Aaron writes that w have an 
outstanding MAF lease uarantee with the MAF. We need to igure out how 
to transfer that guaran e to the Mandel Institute or ano er Israeli 
entity. 

- I'd like to see copy of t he policy manual. In particular, 
Mort was supposed to go over the travel policy for final adoption when he 
met with you in November . If e didn't we should /scuss in Israel or by 
correspondence. 
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Annette: 

I've been thinking about our conversation. I thought perhaps a way to 
frame it would be to bring you up to date in terms of "where I am" since 
we last spoke. I think at that time you received a copy of my workplan 
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such as it was. In terms of building the profession -- particularly the 
area of inservice, it was separated into local and national. Perhaps our 
conversation wil l go that way too. But you can use your own judgment 
based on what I am telling you in terms of thinking about moving my 
thinking and planning ahead. 

At the local level, the outl i ne of the plan is to help communities figure 
out how to a. disseminate their reports 

b. create a planning process in order to respond to challenges 
c. create the plan (with the criteria or strategies for 

prioritization built in. 

The problems I am facing: the communities don't seem to know how to do a 
orb (we haven't yet gotten to c.) 

In Baltimore, they have created a pl an for dissemination which consists of 
a series of meetings with little focus (I think one reason is: they don't 
actually want anyone to own this stuff because then they stay in control) 
So mavbe thev know how to olan but arR not ,,~ino wh~t thPv knnw fnr thPir 
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which I think is an OK meeting plan, but they didn't have a way to do it 
without my input (that is, they too were planning a blah blah blah 
meeting)not a real meeting. 

Questions: 
1. what are reasonable suggestions about how a community should organize 
to create a plan? 
2. how do we help them once they have organized? 

(I am assuming that some committee is formed. Then what? Do I try to 
work with these committees to help give the project shape? Do I try to 
work with the conveners of the committees? Do the committees create or 
just react to and prioritize that which has been created by others--like, 
various principals councils or teachers groups meet, create proposals 
that fit their needs , these are then submitted to the committee? 

G picture is that Barry and I give the LC pros (ruth, steve, chaim) 
somethi ng in writing. But that is not enough. (we have a meeting 
scheduled with them for the end of december) 

Do we create consultations on various options nationally or locally/for 
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le pros or for committees(focus could include: how would we build the 
profession - -systems questions, including licensing, benefits, etc; what 
would in-service for early childhood teachers look like given their 
profile in your community; what would profess ional growth look like for 
educational leaders in your community) 

2. Nationally: 

J ~ave met with Bob Abramson and Bob Hirt and the Bureau Directors 
t . lowship. 

It seems to me that the latter (BDF) is the way to go to "spread the 
educators survey out" and in its own way is a strategy for going from 3 
to 23--if we are looking for a bottom up strategy (that is, including in 
our sphere those that are interested in our game) 

Questions: 
a. do we only go to those communities where there is money to run 
it and analyze the data? 
b. how do we involve them in the next steps in their communities? 
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With regard to the Bobs in particular and the denominations in general: 
I imagine as communities do their planning the big plan will 

include "stuff" {for want of a better word) that is offered by their 
bureaus, stuff offered by denominations, stuff offered by universities 
Ptr . Sn it i<:: lnnir;al tn ni:>t thoc::o "n11vc::" /o::arh r::an rlorirlo whn rnmoc tn 



pros to discuss the denominational angle on professional development in 
these communities. I am assuming that this can serve as a building block 
for them to get involved in a bigger way beyond these communities using 
what they have learned and the models that they have generated as a 
model . 
(They too are thinking that they need money to be involved in something 
beyond what they are involved in now). Planningly speaking this is one 
way to go. 

Another way to go in thinking about the denominations is to say 
to them: here's the research. what's going to be your approach to 
dealing with what we have learned? and either they pick it up or not ... 

These are the particulars of where I am at this point. Hopefully from the 
"p'rat" we can move to the "clal". 
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I'm looking forward to talking to you in the am. I will be at 
21 ~-769-0725. gail 

BMAIL> 
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From: <ANNETTE@HUJ IVMS> 
To: ''Richard A. Shatten" <75473.1l3@compuserve.com> 
Cc : annette 
Subject: Re: My visit next week 

Hi Richard, 

A few replys to your replies: 
1. OK re- plugs - mine will be around if needed. 
2. Re-audit - I will have the materials available for 
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BACKGROUND AND TRAINING OF TEACHERS IN JEWISH SCHOOLS: 
CURRENT STATUS AND LEVERS FOR CHANGE 

ABSTRACT 

A survey of teachers in day schools, supplementary schools, and pre-schools in three 
communities shows that only l 9 % of teachers have professional traini.ng in both Jewish 
content areas and in the field of education. Despite incomplete professional backgrounds, 
teachers in Jewish schools engage in relatively few professional development activities: pre
school teachers reported attending an average of 6.2 workshops over a two-year period, 
while supplementary teachers attended an average of 4.4 and day school teachers attended 
3.8 workshops over the two year period. What can be done to enhance and expand 
professional growth activities for teachers in Jewish schools? This paper examines three 
possible "levers" for changing standards for professional growth: state licensing requi.rements 
for pre-schools, state requi.rements for continuing education among professionally-trained 
teachers, and federation-led standards. for training of supplementary teachers. Results 
indicate that pre-school teachers in s:a.te-licensed pre-schools and supplementary school 
teachers who were paid for meeting ~ professional growth standard reported that they were 
required to attend more in-service workshops, compared to other teachers who were not 
faced with these standards. 



BACKGROUND AND TRALNING OF TEACHERS IN JEWISH SCHOOLS: 
CURRENT STATUS AND LEVERS FOR CHANGE 

"A new two-year study of Jewish educators in three North American communities offers a 
striking assessment of teachers' preparation and professional development in day schools, 
supplementary schools, and pre-schools." --- CIJE Policy Brief 

Recent research at the Council for Initiatives in Jewish Education (CIJE) shows that 

only a small proportion of teachers in Jewish schools in three-communities are formally 

prepared in both Jewish studies and in the field of education. This paper presents and 

extends selected findings from the CUE research. In.addition, it moves beyond findings that 

have been made public thus far by ex.ploring mechanisms that may raise standards for in

service teacher training in Jewish schools. These levers include state licensing requirements 

for pre-schools, state -requirements for continuing education among professionally-trained 

teachers, and federation-led standards for training of supplementary teachers. 

Background 

In 1991 the Commission on Jewish Education in North America released A Time t0 

Act, a report on the status and prospects of Jewish education. The report concluded that 

building the profession of Jewish education (along with mqbilizing community support for 

education) is essential for the improvement of teaching and learning in Jewish schools. This 

conclusion rested on the best available assessment of the field at that time: "well-trained and 

dedicated educators are needed for every area of Jewish education .... to motivate and engage 

children and their pai:ents [and} to create the necessary educational materials and methods" 

(1991, p.49). In response, the Commission created the CUE, whose mandate includes 
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establishing three Lead Communities in North America, and working with these communities 

to serve as demonstration sites for improving Jewish education. 

What is the current state of the profession of Jewish education in these communities? 

What mechanisms are available to improve it, and how will we know whether improvement 

in the profession training of teachers fosters better teaching and learning? These questions 

cannot be addressed fully -- in particular, no data are available on the links between training, 

teaching, and learning -- but this paper begins to address the issues by examining the current 

professional backgrounds of teachers in Jewish schools as well as considering potential levers 

for increasing teacher's professional development activities. 

Professional Preparation and Development in Jewish Education 

Modern conceptions of teaching emphasize formal, specialized prepa..-ation (e.g., 

Sedlak, 1987). This preparation typically involves training in both pedagogy and subject 

matter, as well as in the links between the two (Shulman, 1987). Moreover, teachers are 

expected to maintain their subject matter and pedagogical skills through continuous 

professional development. As Aron (1990, p. 6) explained, teachers need "to keep pace with 

new developments in their field. The knowledge base of teaching has grown and 

changed .... Therefore, it would be imperative for veteran teachers to have mastery of this 

new body of information, skills, and techniques." In Jewish education, where many teachers 

lack formal preparation fo r their work, professional development is not a matter of keeping 

pace, but of getting up to speed. 

rn public education, the profession of teaching is regulated by certification at the state 

level. Although exceptions are made, generally states require formal preparation in the field 
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of education, including study of content knowledge and pedagogy, for teacher licensing. In 

addition, many states require a set amount of professional development over a fixed period of 

time for the renewal of one's teaching license. In Jewish schools, because of a shortage of 

certified teachers, it is often not possible to hire only teachers who are formally prepared in 

their fields. Hence, the question of professional development becomes especially salient. 

What circumstances lead to more in-service workshops for teachers? On the one 

hand, schools with teachers who are more professionally oriented may be able to place 

greater demands for professional growth of teachers. A staff that is trained for Jewish 

education, holding degar.ees in education and in Jewish content areas, and viewing Jewish 

education as a career, may create the kind of community that allows professional norms to 

flourish, including more extensive professional development. 

On the other hand, even without a highly professional staff, there may be conditions 

that can increase the amount of professional development activity. In this paper we examine 

three possible mechanisms, or levers for change, which may lead to more in-service 

workshops. The particular mechanisms we explore were not chosen on theoretical grounds; 

rather, they are the mechanisms we encountered in a study of three Jewish communities. We 

found that communities and schools varied in their policies and in the conditions associated 

with policies about staff development. Tltis type of "natural experiment" can yield important 

information about the prospects for increasing professional growth activities in Jewish 

education. 

The possible levers we encountered were as follows: 
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( 1) State certification for pre-schools. Most of the pre-schools in our study are 

licensed or certified by the state, and certification requires a set amount of staff 

development for teachers. For example, in one state teachers had to take 18 hours of 

in-service per year for a school to maintain its certification. Other states had different 

requirements but all demanded some level of in-service among teachers to maintain 

certification. Consequently, one may expect to find higher rates of in-service training 

among pre-school teachers compared to other teachers, and we reported this pattern in 

our earlier work (Gamoran et al., 1994). Here we test this interpretation by 

comparing in-service training in the pre-schools that are not certified to those that are. 

We expect to find higher rates of in-service required in state-certified pre-schools. 

(2) State in-service requirements for re-licensing. The communities we studied are 

located in three different states. One state requires that licensed K-12 teachers engage 

in 180 hours of workshop training over a five-year period in order to be re-licensed. 

Another state requires 100 hours of in-service over the same period: The third state 

has no such mandate. Are Judaica teachers in Jewish schools responsive to these 

mandates? Even if teachers on average are not affected by these requirements, one 

may expect that teachers who are professionally trained would keep up with licensing 

r-equirements. 

(3) Federation incentives for supplementary teachers. In one community, the 

federation provides an extra incentive to encourage in-service attendance among 

supplementary school teachers. Teachers who attend at least 4 workshops in a year (3 

for those who teach only on Sundays) receive a special stipend. In addition, 



supplementary schools in which at least three-quarters of the teachers meet the in

service standards receive funds from the federation. Thus, the incentive program 

encourages not just individual but school-wide professional growth. If these 

incentives are effective, we would expect to find that supplementary school teachers 

reported more workshops in this community than in the other two. 

Data and Methods 

Data from this paper are drawn from two data sources: A survey of teachers, and 

intensive interviews with a sample of teachers and other educators. The surveys and 

interviews were conducted in the three CUE Lead Communities: Atlanta, Baltimore, and 

Milwaukee, in 1992 and 1993. All Judaica teachers in day schools, supplementary schools, 

and pre-schools were asked to respond to the survey, and a response rate of 82 % (983/ 1192 

teachers in total) was obtained. Formal in-depth interviews were carried out with 125 

educators, including teachers and edu,cation directors of day schools, supplementary schools, 

and pre-schools, as well as central agency staff and Jewish educators in higher education. 

The survey and interviews covered a wide variety of isst1es, such as teachers' background 

and training, earnings and benefits, and careers of Jewi5h educators. Only matters of 

background and formal training are addres~ in this paper. 

Statistical Methods 

For the most part, we combine data from all three communities for our survey 

analyses. Despite some differences between communities, on the whole the r,esults were far 

more similar than they were different. Also, our results are largely consistent with surveys 

carried out in other communities, where comparabae data are available. Moreover, in this 

5 



paper we will explicitly examine some of the more salient differences across communities. 

Finally, whereas the data will mainly be aggregated across communities, we will generally 

break down the data by setting: day school , supplementary school, and pre-school. 

We present both descriptive and analytic results. The descriptive results are cross

tabulations of background and training variables by setting. The analytic results derive from 

ordinary least squares regressions aimed at sorting out predictors of the extent of in-service 

training. 

6 

The an.alyses rely primarily on survey responses. Infonnation from interviews helped 

us frame our analytic questions -- in particular, they allowed us to discern the levers for 

change examined in the regressions -- and they helped us understand the survey findings 

more thorough! y. 

Variables 

Most variables indicate aspects of teachers' backgrounds and experiences. These 

were drawn from surveys. Others provide infonnation about the settings in which teachers 

work. These came from survey administration records. 

Workshop attendance. The dependent variable for this study derives from teachers' 

responses to the questions, "Were you required to attend in-service workshops during the 

past two years? If so, how many?" Only teachers who were required to attend at least one 

workshop are included in the analyses, and first year teachers are excluded because of the 

two-year time frame implied by the question. This resulted in an effective sample size of 

726 teachers. About 15 % of teachers who were required to attend workshops failed to 

indicate how many, and these are treated as missing and excluded from the analyses, 



resulting in a sample of 574 teachers, or 85 % of the eligible cases. On average, teachers in 

our sample said they were required to attend 4. 75 workshops over a two-year period. 

(Means and standard deviations of all variables are misted in the appendix.) 
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Ideally one would like to know how many workshops teachers actually attended, 

whether required or not, in addition to how many were required. Unfortunately this was not 

asked in the Lead Community surveys. Future versions of the survey will include an 

additional question that addresses this distinction (Gamoran, et al., 1995). 

Background variables. We employed several measures to take account of differences 

among teachers in their professional backgrounds. Teachers indicated their years of 

experience in Jewish education. To allow for possible non-linear effects, we divided 

experience into four categories: 5 years or less, 6-10 years, 11-20 years, and 21 years or 

more. ...\n additional category indicates persons with missing data on experience. C"Ne used 

this stra;egy of dummy categories for missing data for all independent variables in the 

Fegression analyses.) 

Teachers also responded to questions about how much schooling they had, what their 

majors were, and whether they were certified in Jewish education. For this study, we 

defined "training in education" as a university or teachers' institute degree in education. We 

defined "training in Jewish studies" as a college or seminary degree in Jewish studies, or as 

certification in Jewish education. 

We used two measures to indicate teachers' professional orientation. First, we asked 

whether teachers think of their work in Jewish education as a career. Second, we asked 

teachers about their plans for the future, and from this item we constructed a single indicator 
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for teachers who said they plan to leave Jewish education in the near future. Pr,esumably it 

would be possible to demand more in-service work from teachers who are oriented to Jewish 

education as a career, and are not planning on Leaving the field. 

Finally, teachers reported their sex, and this is indicated by a dummy variable with 

= male and O = female. 

Context and policv variables. Dummy variables are used to distinguish among 

teachers in day schools, supplementary schools, and pre-schools. Teachers who taught in 

more than one setting (about 20% of all respondents) are counted in the setting in which they 

taught the most hours. 

For pre-school teachers only, we created an indicator to distinguish among schools 

that are accredited by the state and those that are not ( certified = 1, not certified = 0). For 

supplementary school reache:-s only, we created an indicator for the one community with an 

incentives program for in-service workshops (incentives program = 1, others = 0). For all 

teachers, we created indicators of the amount of in-service required for re-licensing: 180 

hours and 100 hours ar-e compared to the reference category of no in-service requirement. 

Results 

First we present descriptive information on teachers' professional backgrounds in 

education and Judaica. Then we examine possible mechanisms for raising levels of in

service training in Jewish education. 

Descriptive Results 

What sort of professional training in Jewish education characterizes teachers in the 

three communities? Overall, Table l shows that only 19% of teachers in Jewish schools are 
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formally trained in both education and in Jewish studies. Thirty-five percent were trained in 

education but not Jewish studies, and another 12 % were trained in Jewish studies but not 

education. This leaves a significant minority -- 34% -- with no formal preparation in either 

field. Table 1 further shows, not surprisingly, that day school teachers more often have 

training in Jewish studies than teachers in other schools, and that day school and pre-school 

teachers more often have professional backgrounds in education than teachers in 

supplementary schools (combine rows 1 and 2 in Table l). However, the greater proportion 

of teachers trained in education in day and pre-schools reflects one- and two-year degrees 

from teacher training programs as well as university degrees in education. If non-university 

programs were excluded, day school and pre-school teachers would have formal backgrounds 

in education similar to that of supplement2.!")' teachers. 

Further analysis shows that the deanh of formal training is not compensated by 

extensive in-service education. Table 2 shows that {excluding first-year teachers) day school 

teachers were required to attend an average of 3.8 workshops during the two-year period, 

supplementary teachers averaged 4.4, and pre-school -teachers were required on average to 

attend just 6.2 workshops over a two-year period. 

Clearly, the infrequency of in-service training is not adequate to make up for 

deficiencies, nor even to maintain an adequate level of professional growth among teachers 

who are already professionally trained. What can be done to increase the level of in-service 

training? 
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Analytic Results 

Table 3 explores background differences in workshop attendance. The first column 

shows a trend for experience that is roughly linear, with teachers who are more experienced 

reporting more workshops. In addition, one can see in the first column that controlling for 

sex and experience, pre-school teachers still reported 2 .36 more workshops than day school 

teachers (the reference category), and supplementary teachers reported .66 more work.shops 

on average. Thus, the pattern that emerged in Table 2 is maintained in multivariate analyses. 

The second column presents results for the same model with the additional effects of 

pre-service training. Teachers with formal preparation in education did not report more i:n

service workshops, but teachers who are trained in Jewish studies reported that they were 

required to attend 1.02 workshops more than teachers without such ::cuning. The third 

column of Table 3 shows that teachers who think of Jewish education as their career reported 

more workshops and teachers who plan to leave the field reported fewer workshops than 

other teachers. Note also that the initial effects of experience appear to diminish in the 

second and th~d columns of Table 3. This pattern suggests that more experienced teachers 

reported more workshops because they tend to be better trained in Jewish studies and more 

oriented to a career in Jewish education, two conditions that are obviously connected to 

longevity in the profession and apparently related to in-service standards as well. 

Does the higher rate of reported workshops among pre-school teachers reflect state 

licensing requirements., as the interviews led us to conclude? To further probe this 

interpretation, we present in Table 4 the results of a regression that is restricted to pre-school 

teachers, and which includes an indicator of state-certified pre-schools. As Table 4 shows, 
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teachers in certified schools reported 3.35 more workshops, a substantial difference 

considering that the average for pre-school teachers was 6.2 (see Table 2). As in the full

sample analysis, career-oriented pre-school teachers reported more workshops, and those 

planning to leave reported fewer, although the latter coefficient is not statistically significant 

due to the smaller number of cases when the sample is restricted to pre-school teachers. 

(Sex is excluded from the pre-school analysis because all but one of the pre-school teachers 

are female.) 

Do state requirements for re-licensing of trained teachers encourage higher levels of 

required workshops? Table 5 indicates the answer is no. This analysis, restricted to day 

school teachers, shows that teachers in states requiring 180 hours or 100 hours of workshop 

training for re-licensing did not report more workshops than teachers in the state without a 

fixed workshop requirement. The second column of Table 5 shows that even da.:, school 

teachers who are formally trained in the field of education did not report more workshops 

when they worked in states that required many hours of workshops for re-licensing. These 

results may indicate that day school Judaica teachers do not see themselves as bound by the 

norms of the general teaching force in the state. 

Finally, did the federation-sponsored incentives program ,encourage higher rates of 

required workshops? The regression reported in Table 6, restricted to supplementary 

teachers, shows that teachers who encountered the incentives program reported an average of 

2.52 more workshops than supplementary schools in the other two communities, where such 

federation programs are not in place. 



Discussion 

This study shows that teachers in three Jewish communities have relatively little 

formal preparation for their work in Jewish schools. Moreover, they are not typically held 
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to high standards for professional development. However, it appears there are policies that 

may raise the quantity of in-service. Teachers who are trained in Jewish studies and who are 

oriented towards a career in Jewish education reported more required workshops. This 

finding suggests that standards for professional development could be raised by recruiting 

teachers who are committed to the profession. Better recruitment is an appropriate goal, but 

it remains a major challenge in light of the relatively small number of opportunities to obtain 

formal preparation for teaching in Jewish education (Davidson, 1990). 

Teachers in certified pre-schools reported substantially more workshops than teachers 

in other pre-schools. Could this type of policy be implemented in supplementary schools, 

and in the Judaica divisions of day schools? Where would certification standards come 

from? One answer is from the community level -- the federation or central agency might 

certify schools whose teachers engage in specified levels of professional growth. For this 

certification to be meaningful, however, it must be accompanied by some sort of rewards. 

Parents of pre-school children take certification into account when choosing a school, but this 

logic does not hold when one is choosing a supplementary school. However, it may be 

possible to raise parents' expectations so that they seek out supplementary schools and day 

schools with higher standards for professional growth. In addition, other incentives such as 

financial support might induce school to seek communal certification. 
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Although certification of pre-schools made a difference, re-licensing requirements for 

K-12 teachers did not. In one sense these results may reflect the particular question we 

asked on the survey, which concerned required workshops instead of any workshops teachers 

may have attended. Teachers who are meeting individual re-licensing requirements may not 

have indicated that such workshops are required by their schools. Another interpretation of 

the results is that rewards and sanctions aimed at individuals are ineffective, but that 

incentives for schools. as in the case of pre-schools, have more impact. 

Finally, supplementary teachers reported more workshops in the community that had 

an incentives program. This finding suggests that incentives for both individuals and schools 

affect teachers' professional growth in a positive way. Hence, we conclude that incentives 

for individuals can be effective if the incentives are meaningful (for example a cash stipend 

as in this case). 

This paper addresses only the quantity of in-service education. The question of 

quality is at least as important, if not more so. It is essential to consider recent ideas about 

creating more effective opportunities for professional growth (e.g., Sparks, 1995), at the 

same time as one thinks about raising the amount of in-service to which teachers are held. 

The CUE's ultimate hypothesis is tllat building Jewish education as a profession is 

critical for improving teaching and learning in Jewish education. This paper does not answer 

that question, but it addresses two crucial concerns along the way: What is the state of the 

profession? What can be done to improve it? By exploring three potential avenues for 

reform, we are furthering the broader endeavor. The results of this study suggest two 

mechanisms -- community incentives and certification of schools -- that can increase the 

professional growth activities of teachers in Jewish schools. 



References 

Aron, I. 1990. Toward the Professionalization of Jewish Teaching. Background paper 
prepared for the Commission on Jewish Education in North America, New York. 

14 

Commission on Jewish Education in North America. 1990. A Time to Act. Lanham, MD: 
University Press of America. 

Davidson, A. 1990. The preparation of Jewish Educators in North America: A Research 
Study. Background paper prepared for the Commission on Jewish Education in North 
America, New York. 

Gamoran, A., Goldring, E., Goodman, R. L., Robinson, B., and Tammivaara, J. 1994. 
Policy Brief: Background and Training of Teachers in Jewish Schools. New York: 
Council for Initiatives in Jewish Education. 

Gamoran, A., Goldring, E., Goodman, R. L., Robinson, B., and Tammivaara, J. 1995. 
Manual for the CIJE Study of Educators. New York: Council for Initiatives in 
Jewish Education. 

Sedlak, M. 1987. "Tomorrow's Teachers: The Essential Arguments of the Holmes Group 
Report."' Teachers College Record, .8..8., 314-325. 

Shulman, L. 1987. "Knowledge and Teaching: Foundations of the New Reform." Harvard 
Educational Review, 57, 1-22. 

Sparks, D. 1995. "A Paradigm Shift in Staff Development." The ER[C Review, 1, 2-4. 



Table l. Professional Training of Teachers in Jewish Schools 

Day Supp,lementary Pre- All 
School School School School~ 

Trained in Education 
and Jewish Studies 35% l3% 9% 19% 

Trained in Education Only 24% 32% 50% 35% 

Trained in Jewish Studlies Only 25% 11 % 3% 12% 

Trained in Neither Education 16% 44% 38% 34% 
Nor Jewish Studies 



Table 2. Average Number of Workshops Teachers in Jewish Schools Were 
Required to Attend 

Average Number of Workshops 
in the Past Two Years 

Day Schools 

SupplemeI11tary Schools 

Pre-Schoo~s 

3.8 

4.4 

6.2 

All Schools 4.8 

Note: Figures include only those teachers who said they were required to attend workshops , and exclude first
year teachers. 



Table 3. Differences among individuals and settings in number of workshops teachers 
reported they were required to attend. 

Independent Variable 

Sex (Male= 1) 

Experience 6-10 years 

Experience 11-20 years 

Experience 21 + years 

Trained in Education 

Trained in Jewish Studies 

Jewish Education is a Career 

Will Leave Jewish Education 

Pre-school 

Supplementary School 

Constant 

*p < .05 **p < .01 

-.61 
(.39) 
.48 

(.35) 
.81 * 

(.37) 
l.02* 
(.43) 

2.36** 
(.:36) 
.66* 

(.33) 

3.37** 
(.37) 

.09 

-.74 
(.39) 
.45 

(.35) 
.67 

(.38) 
.69 

(.45) 

-.02 
(.29) 
1.02** 
(.33) 

2.76** 
(.39) 
.98** 

(.35) 

2.89** 
(.43) 

.10 

-.86* 
(.39) 
.16 

(.35) 
.26 

(.39) 
.34 

(.45) 

-.11 
(.29) 
.60 

(.34) 
1. 30** 
(.94) 

-1.00* 
(.50) 

2.65** 
(.38) 
1. 19** 
(.35) 

2.54** 
(.44) 

.13 

Notes: Metric regression coefficients, with standard errors in parentheses. N =574 teachers. 
Equation also includes controls for missing data on sex, experience, training in 
education, training in Jewish studies, career, and plan to leave Jewish education. 
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Table 4. Differences between certified and uncertified pre-schools in the number of 
workshops teachers reported they were required to attend. 

Independent Variable 

Experience 6-10 years 

Experience 11-20 years 

Experience 21 + years 

Trained in Education 

Trained in Jewish Studies 

Jewish Education is a Career 

Will Leave Jewish Education 

Certified Pre-school 

Constant 

Adjusted R2 

*p < .05 **p < .01 

-.81 
(.82) 
-.84 
(.94) 
-.74 

( 1. 18) 

.09 
(.67) 
.59 

(.95) 
1.53* 
(.75) 

-1.76 
( 1.18) 

3.34** 
(1.00) 

2.74* 
(1.17) 

.08 

Notes: Metric regression coefficients, with standard errors in parentheses. N= 169 teachers. 
Equation also includes controls for missing data on experience, training in education, training 
in Jewish srudies, career, and plan to leave Jewish education. 



Table 5. Differences in the number of workshops day school teachers were required to 
attend in states with different professional growth requirements for re
licensing. 

Independent Variable 
Sex (Male= 1) 

Experience 6-10 years 

Experience 11-20 years 

Experience 21 + years 

Trained i_n Education 

Trained in Jewish Studies 

Jewish Education is a Career 

Will Leave Jewish Education 

180 Hours Required for Re-License 

100 Hours Required for Re-License 

180 Hours X Trained in Education 

100 Hours X Trained in Education 

Constant 

Adjusted R2 

*p < .05 **p < .01 

-1.07* 
(.45) 
L.62* 
(.64) 
1.12 
(.62) 
1.61 * 
(.67) 
-.32 
(.42) 
.23 

( .49) 
-.25 
(.57) 
-.65 
(.94) 
-.08 
(.54) 
-.36 
(.48) 

3 .26** 
(.66) 

.05 

-1.05* 
(.46) 
1.61 * 
(.64) 
1.11 
(.62) 
1.62* 
(.67) 
.21 

(.49) 
-.20 
(.53) 
- .24 
(.58) 
-.60 
(.95) 
- . 11 
(.92) 
-.03 
(.76) 
.03 

(1. 14) 
-.51 
.93 

3.19** 
(.68) 

.04 

Notes: Metric regression coefficients, with standard errors in parentheses. N= 176 day 
school teachers. Equation also includes controls for missing data on sex, experience, 
training in education, training in Jewish studies, career, and plan co leave Jewish 
education. 
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Table 6. Number of workshops supplementary school teachers were required to attend 
in a community that offered incentives for attendance, compared to other 
communities. 

Independent Variable 

Sex (Male= 1) 

Experience 6-10 years 

Experience 11-20 years 

Experience 21 + years 

Trained in Education 

Trained in Jewish Studies 

Jewish Education is a Career 

Will Leave Jewish Education 

Community Incentives for Workshops 

Constant 

Adjusted R2 

*p < .-05 **p < .01 

-.13 
(.46) 
.58 

(.42) 
1.11 * 
(.49) 
.84 

(.57) 

-.06 
(.37) 
.81 

(.44) 
1. 19*"' 
(.38) 
-.53 
(.57) 

2.52*" 
(.35) 

2.17** 
(.35) 

.30 

Notes: Metric regression coefficients, with standard errors in parentheses. N =229 
supplementary school teachers. Equation also includes controls for missing data on 
sex, experience, training in education, training in Jewish studies, career, and plan to 
leave Jewish education. 



APPENDIX 

Means and Standard Deviations of Variables 

Standard 
Mean Deviation 

Number of Workshops 4.75 3.31 

Sex (Male= l) . l5 .36 

Experience 2-5 years .27 .44 

Experience 6- l O years .3 I .46 

Experience 11-20 years .25 .43 

Experience 21 + years .15 .36 

Trained in Education .54 .50 

Trained in Jewish Studies .32 .47 

Jewish Education is a Career .62 .49 

Will Leave Jewish Education .07 .26 

Day School .31 .46 

Supplementary School .40 .49 

Pre-school .29 .45 

Accredited Pre-school .26 .44 

Missing Sex .OL . 11 

Missing Experience .02 .15 

Missing Trained in Education .04 . 19 

Missing Trained in Jewish Studies .04 .20 

Missing Career .02 .14 

Missing Plans to Leave .05 .22 

Note: N = 574 teachers. 
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To: Seymour Fox 

From: Mark Gurvis /Jlt:J,---
Re: Educated Jew Project Papers 

October 17, 1994 
12 Cheshvan 5755 

---------------------------------~-~----------------
Tnie past week our local Cleveland MGoala SeminarM 
began. We have developed it primarily as a 
professional learning forum, scheduled to meet 10-12 
t imes over the coming year. 
About 20 l ocal educators who occupy key leadership 
positions have been invited to participate. In 
addition, a few key lay leaders from the JECC have 
been invited. 
Walter Ackerman, who ia visiting professor at the 
Cleveland College this year, is facilitating the 
seminar. 

As I indicated at a recent CIJE leadership meeting 
in a report on the s\llJIJiller•s Goals Seminar in 
Jerusalem, the papers generated by the Mandel 
I nstitute'e Educated Jew Project would be an 
important resource for us to use. We expect an 
i mportant component of the seminar to be exposing 
our people to different compelling visions as a 
means to helping them individually, and us 
collectively, think through what we are trying to 
accomplish. In that context, the papers should be 
an important tool. 

s ince we ~re going to be ~eeting approximately once 
or twice a month, it would be helpful if some of the 
papers could be availabe as early as mid-November. 
I recognize that some may still be in draft form. 
Nonetheless , in their absence , we will be scrambling 
to find or create similar resources to facilitate 
our local process. 

P i ease let me know whether you think the papers 
could be m.ade available to us shortly . Thanks for 
your help . 

cc: Alan Hoffman 
Daniel Pekarsky 


