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I. Imp~essions of the February 14 Commission Meeting 
I I ID ~ / ln.] 

(j<jo 
There was general agreement that the meeting went well and that 
commissioners demonstrated a real investment in the Commission process. 
There was broad agreement: -with the elements of the report and a 
reiteration of support for the focus on enabling options. 

It was no-ted that the following concerns remain: 

A. A sense that t he Commission's recommendations remain too vague and 
general, and a desire for more specific recommendations . 

B. Tension between a desire for tho final report to serve as an 
advocacy document laying out a broad agenda , and a preference for 
concr-ete, clearly delineated recommendations and steps for achieving 
them. ..,~ 

C. Some concern with timing in light of the current financial focus on 
the needs of Soviec immigrants. 

D. Lack of clarity in the financial involvement of the facilitating 
mechanism in local community efforts . 

B. Lack of total ag~eemenc about whether the successor mechanism should 
be independent and over its role as a force for change and a 
catalyst for implementation , There w-.'.ls a. general desire for more 
dotail~ ~n ,t.he mechanism, including ch~ proposed size and scope of 
... 1.,..., ··•--11>•- ·· ..... 

F. A nee.d to fully define Jewish education• -to clarify chat we mcsn to 
include the informal, as well as the formal. 

G. Uncer-taincy about how c:o address the programmatic areas, boc:h in the 
final report and through the implementation mechanism. 
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David Finn spoke of his firm's role of translating what has been W'l:'itten 
into an 1mportRnt report, put in concrotG torms. 

Ic was agreed that it would be unrealistic to expect the final version 
vt t..11"' l.'"'-1:-''-'~· t.. t..v \;1;: ~t::u.uy fvJ. u. CvWJui:;:;luu wt::c:ot..1111:!, lLL Juuc:o, It.. wa:s 

suggested, however, that a draft could be r eady to be mailed abouc June 
1 and presented for approval at the June 12 meet ing. Ideally, by the 
June meeting a first draft will have been reviewed and approved by Fox, 
Hochstein, Hoffman, and Zucker; a second draft will have been reviewed 
by senior policy advisors, and a third draft will have been sent to 
r,.nmmi~.Qinn<>rA ),h· Fit">n <111gg<><1f'i>rl t-h,u· A mnr<> ,-,-A1i<1 t-fr t-im<> t-Ah1<> 

could be developed towa~d the end of MaLcn . 

It was suggested that the June meeting be the final formal meeting, at 
which the Finn draft will be presented co commissioners for feedback. 
This might be followed in the fall of 1990 by a press conference and 
celebration of the printed final report, possibly followed immediately 
by the first meeting of the board of the implementation mechanism. 

In the time between the February and June Commission meetings, we will 
send to commissioners the research papers which have been produced for 
the Commission. 

Ill. General Discussion 

The question of whether or not to place the recommendations of the 
Gomm1ss1on 1n che concexc or a cen-year plan was 01scusseu, It.. w~~ 
--oo--L-...1 C...\ 1-'- t..\,- ....... v ........ ,.,J-1.,.,:...,.,-..., -v••- ... .L1.,.-1. ... -•• :,xt:: ~ ~- ..... 1 .. \...,... .:J ..... .-..L..:i.l•• 

educ~tion, not a plan, and that a specific time frame may create 
unrealistic expectations. It was suggested, however, thac some 
milestone daces mighc be useful. It was concluded that it would be 
appropriate for Mr. Finn to help us to decide whether to write the final 
report in cerms of a specific time frame. 

In discussing the timing of issuance of the report in light of the 
r,11-r,-,:,nr ~ir-11.Arinn wirh Snvii>r i>migr.:irirm. ir -w::i~ .:ig-r<>i>rl rh;:ir ir wn11lci 

indeed be appropriate to issue our reporc when it's ready. It will take 
some time £or local communities to be ready to participate, and the 
sooner we begin to deal with the iss ues raised by the Commission, the 
sooner Jewish education can begin to benefit from the process. 

We were reminded that tho implcmcnt~tion mcch~nism will have access co 
funds which will have been set aside by individual funders for specific 
purposes. In addition, it will have a pool of discretionary funds and a 
core budget. One role of the mechanism will be to match ideas generated 
by local communities and national organizations with prospective donors. 
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IV. ResP-,u-ch 

V. 

The following approach will be taken to che review of research papers: 

A. Fox and Hochscein will review each paper and may ask the author to 
make revisions. 

B. When a paper has been approved by Fox and Hochstein, Gurvis will 
circulate it to senior policy advisors for their reactions. 

1. If all agree with the paper as submitted, it will be distributed 
to commissioners. 

2. Minor disagreements will be discussed among Fox, Hochstein, and 
Gurvis, who will decide whether to recommend revisions to the 
author. 

3. Any major disagreements by senior policy advisors will be sent 
by Gurvis or Hochstein back to the author for possible revision 
of the paper. 

C. Gurvis and Hochstein will decide if people other than senior policy 
advisors should be asked to reviow specific papers . 

D. Selected papers will probably be published as a supplement to the 
Commission's report. 

Outreach and Public Relations 

It was agreed that no additional groups would be involved in outreach 
ttnc-il :ift:P.r r.he June Commission moet:ing. tJe will cry to respond to 
communities which press us for input to their local processes, but will 
not seek additional meetings with communit{es. One possible exception: 

Assignment Zucker will consult with John Colman on cha dcGirability of a meeting 
with Chicago before June. 

I •• 
' .) 

It was noted that Philadelphia, Boston, Toronto, and Mei:ro wesc. Nt!w 

Jersey are undertaking local efforts to improve Jewish education. These 
are communities with which the implementation mechanism should be in 
touch, 

VI. Introduction of Mandel Tnstltute for the Advancement and Development of 
J"-'1.11ish Rrl11r."'r.ion 

,..._.,.-

Mr. Mandel reported that the Mandel Associated Foundations have been 
cot1s idcring how to impact Jewish education issues worldwide. 
An organization i:s being formed, wi.th an international board of 
directors, to consider this further. 
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Annette Hochstein explained one idea currently under review to establish 
a Jewish education computer network for the exchange of ideas 
world~ide. Jon Woocher volunteered to consult on the project based on 
his exper ience and involvement wi th an already existing system. 

VII. Future Meatings 

--

A meeting of the senior policy advisors was set for Sundav. April 22. 
10:30 a .m, - 3 ; 30 p,m. at the Sheraton Hopkins Airport. Cl eveland. 

Senior policy adv isors are remi nded of the followi ng meetings: 

A. Monday, June 11, 1990--JWB--Planning Meeting--1:30 - 5:00 p.ro. 

B. Tuesday, June 12, 1990-•American Jewish ColllIDittee, New York•• 
Commission Meeting--hours to be determined. 

C, ~ednesday, June 13 , 1990--JWB--Post-Commission Meeting--8:30 a.m. -
12 noon, 

,, 
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Mm1rkc S. c~,rron 
L.,.ll·r Crown 
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l····io S. Field 
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Arthur Green 
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l hvid J lirschhorn 
Carl)I K. ln~a!I 
Ludwii: Jcs,;cln0n 
Hr.my KoS<.hitzky 
Murk L,iner 
Norm.an L:imm 
Sar.i S. Lr.e 
Seymour Mania Lip~et 
Hulr.el L0<1b.tdn 
Rub.!rc 1£. L.,u1> 
Macrhcw J. M3rylcs 
Fk\rcncc Mdc,,n 
Dlm.ild R. Minrz 
Lci.tcr Pnllui.:k 
Charles Ratner 
E:.tlwr l.c.ih Ricz 
Harriet L. Ro...r.nthal 

I '1in I. Schiff 
1..1oncl H. Sdupper 
lsm:ir Sd1orsc;h 
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Daniel S. Sh:ipiro 
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Marrin S, Kr.1ar 
Arthur Rorman 
c~rmi Schw11rt. 
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Jo11ud1:in WO<.X.:!.cr 
H~•nry L. Zur.kcr 
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Staff 
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MEMO TO: 

FROM: 

DATE: 

SUBJECT: 

David Finn 

Mark Gurvis /}i1lj 
March 2, 1990 

C()MJVHSS~ON 
()N JE\V!SB El)UC/-(fK}N 

X 1:':f ~K)RTH .. i\M. F.lRICA 

4500 Euclid Avcmtt' 
(;ll:vckind, Ohio 44103 

2 l6/ l9 l ,8~0tl 

Community Planning in Jewish Education 

I am enclosing two papers which should help clarify for you the 
environment within local C01111Dunities in which the Com.mission on 
Je~ish Education in North America is and will be operating. 
Fir st is Henry L. Zucker's p~per on Communi ty Otganitation f or 
Jewish Education, which looks at leadership, financing , and 
structural i s sues. Second i5 Joel Fox's paper on Community 
Planning in Jewish Education. Joel is the planning director of 
the Cleveland Federation. Also, I am onclo&ing the local 
commission report from Cleveland, which will give you an example 
of what got produced as a planning docwuent withi n one of the 
stronger North American Jewish communities. 

As you will see from Joel's paper, there are numerous models 
that communities have recently used to engage in more 
i ntensified planning efforts in Jewish education. Some have 
established local commissions on Jewish education, identity, or 
continuity; others have ongoing Jewish education committees 
within the federation structure that have been reenergized 
around particular initiatives or studies. Following is a. 
breakdown of these categories. 

Local commissions--The following communities now have a 
commission on Jewish education or continuity: Boston, 
Cleveland, Columbus, Detroit, Los Angeles, Syracuse. They are 
all at different stages of development. Bost on had its first 
meeting in late January. Cleveland, which started in 1985 is 
now i n the process of i mplementi ng a four-year, $4.3 million 
program. Syracuse has created a standing Jewish Educa tion · 
Committee which is i mplementing its commission ' s 
recommendations . As a result of tho work of the Commission on 
Jewish Education in North AmQric~. a nUJDber of communities have 
Av~rA~Red interes t in becoming community action sites and in 
starting thi.s k1na or 1.nce11,..1.v-., ""'"t'"'"'"";, . .. ~- ... ........... ~ ... ., 
planning process, including: MetroWest Naw Jersey, New York, 
San Francisco, and Toronto. 
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Communities with other approaches ••A nwnber of other communiti~s have 
ongoing Jewish Gducation committees which have rGcontly undertaken 
significant planning studies, including: Buffalo, Dnlla~, Miami, 
Philadelphia, Pittsburgh, Richmond, and West Palm Beach. 

There have always been some communities which looked at Jewish educ~tion 
i33ues from timo to time. Howovor, tho Commf ~~ion arose at a time when 
several local community efforts were coinciding, and its work has 
intensified the interest and activity in this area. 

l hope this will be helpful in clarifying the activity at the local 
level. Please let me know if there is ocher information I can provide . 

cc: Seymour Fox 

I 



Il 
N 
1r 
[ 
IR{ 

0 

C 
f 
IF 
Il 
(C 
IE 

MAR 5 ' 90 8 :2 1 

cc: Seymour Fox/ 
Mark Gurvis 

TO: Morton L Mandel 
NAM[ 

DErARTMENTll'LANT LOCATION 

SUBJECT: 

·---•~,., 
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FROM: Henry L. Zucker 
NAMt 

DATE: 3aJ90 
REPLYING TO 
YOUR MEMO OF: ___ _ 

Eliot Spack, director of CAJE, has informed Mark Gurvis that there is a kind of 
implementation machanism following tha work of tha NAtionAl Citi2onc CommittQO 
on Education based in Columbia, Maryland, Mark is checking this out and I have 
asked him to share the information with Steve Hoffman. 

Spack would like to have a presentation on the work of the Commission at the 
next CAJE conference which will take place in August 1990 in Colwnbus, Ohio. I 
believe that it would be useful to make such a presentation, either by you or 
Steve Hoffman. 

The CAJE people wish to have feedback on the work they have done on the 
programmatic options. Mark will try to give chis to t hem sometime after we 
have the reactions of our policy adviaora and tha Col!IDliGGion. 
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LIST OF PEOPLE TO RECEIVE COMMISSION MATERIAL 
FROM COMMISSION MEETING - FEBRUARY 1990 

DISTRIBUTION LIST 
FOR MATERIALS FROM PROF . FOX AND ANNETTE HOCHSTEIN 

Dr . Robert Abramson 
Dr. Isa Aron (HUC) 
Prof. Hannan Alexander (U . of Judaism) 
Prof. James Coleman 
Prof. Aryeh Davidson 
Sharon Feinman-Nemzer (Michigan State U.) 
Prof . Samuel Heilman 
Alan Hoffmann (until summer 1990) 

,, .1 Dr . Barry Holtz (Mel ton Center, JTS) 
Steve Huberman (L.A. Federation) 
Prof. Joe Lukinsky (JTS) 

. \ 

Prof . Danny Pekarsky (U . of Wisconsin) 
Bernard Reisman (Hornstein Program, B~andeis U. ) 
Marc Rosenstein (Akiba Hebrew Academy} 
Prof. I. Scheffler 
Mr . Barry Shrage (CJP, Boston) 
Prof. Lee Shulman (Stanford) 
Prof. Ted Sizer (Brown) 

DISTRIBUTION LIST 
FOR MATERIALS FROM ANNETTE HOCHSTEIN 

Prof. Steven M. Cohen 
Linda Darling-Hammond (The Rand Corporation) 
Leora Isaacs (JESNA) 
Dr. David Mittelberg (until summer 1990) 
Dr. Jacob B. Ukeles 
Dr. Gidon Elad 

DISTRIBUTION LIST 
FOR MATERIALS FROM PROFESSOR FOX 

Lawrence Cremin 
Sylvia Ettenberg (JTS) 
Dr . Eduardo Rauch (Melton Centre, JTS) 
Prof . David Cohen 

-~ ·- ., .. ... 
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DISTRIBUTION LIST 
FOR MATERIALS FROM MARK GURVIS 

Jerusalem Fellows in U.S. 

CAJE - participants in Dec. meeting in Cleveland 
Harlene Appelman 
Ephraim Buchwald 
Lynda Cohen 
Lavey Darby 
Elliot Dorph 
marvell Ginsburg 
Roberta Goodman 
Janet Harris 
Charles Herman 
Jo Kay 
Earl Lefkowitz 
Lenny Matanky 
Ron Reynolds 
Lisa Schachter 
Elliot Spack 
Bobi Stern 
Joy Wasserman 
Gary Wexler 
Ron Wolfson 
Lois Zachary 

------- --- .... -------·- ··-----·----··- .-~---""- ,_ .... ... .. .,___. .. - ----· 



DISTRIBUTION LIST 
FOR MATERIALS FROM MORTON MANDEL 

Dr. Jaime Constantiner 
Garry Stock 
Marc Besen 
Isaac Joffe 
Felix Posen 

~.,., _ __.... •--.,....- ll - • _., -•--- -• - ... ·------•- ... ~----r- . 
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COMMUNITY ORGANIZATlONS FOR JEWISH EDUCATION 

Leadership, Finance and Structure. 

by 

Henry L. Zucker 
Executive Vice President Emeritus 

Jewish Community Federation of Cleveland 
and 

Consultane.Jhe Mandel Associated Foundations 

PAGE.03 rf D 

The Commission selected from a long list of option papers produced for its 

December 13, 1988 meeting what the Commission believes to be the "en&bling 

options," those which are basic to improvement in the programmatic options. 

The "enabling option,;;" have to do with personnel and 1<1ith community and 

financing. Jewish aducation progress depends on improvement in teaching and 

administrative personnel, and on the ability of the Commission to raise the 

priority and funding levels which the American Jewish community assigns to , 

Jewish continuity and Jewish education. Setting a higher community priority 

_;,,n Jewish education is a pre-condition to developing bettor quality Jewish 

education personnel. 

On December l3, ~• we listed options under the titlu II co deal with cha 

community--its leadership and its str~ctures- -as major agents for change in 

any area," and "to generate significant addicional funding for Jewish 

This paper combines these two options under the new title "Community 

Organi:uition for Jewish Education--Leadersh!.p, Finance and Structure." 
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This paper complements the content of the previous option papers with what 

has been learned from commissioners and staff in meetings and in individual 

di.~eusaiono, 

CommunitX 
!
,~, 

j 
What is the community we are talking about in connection with formal and 

informal Jewish education? 

By community, we moan not only the 5eneral Jewiah community, hue e~pocially 

the organized Jewish community as it relates to the iss ues of Jewish 

continuity, commitmant and learning, and to the organization5 an~ persong 

engaged in these issues,. The Commission's target population includes , 
<..,,_,;n.\Ld-

. ~> 
1-!~p~~l.~l.l.J, t..l ,o r''-'_v£,c..,.,,1..~ .. 1 .. n~ lo-:,• J a.•rloro whn nr~Ata the climate for 

Jewish formal and informal education and its content, This means teachers, l 
c c.vv1-tc.kd) . 

~ principals, rabbis, co~unal workers, academics, leaders of institutions of 
- -~--... - -- ---

higher learning, danomination and day school leaders and the 1eaoers ot r.llu 

American Jewish community who are involved in planning for and financing 

<"""'·'1,w) 
Jewish education. The chief ~l institutional targets are the synagogues, 

Jewish community c~Rters, camps, ~r.hools, inclu<ling day schools, agencies 

under communal sponsorship, Jewish community federationg and bureaus of 
c r~ ,,/,c:1.111> ,.1 ., , . , 1- LW -r 

' Jewish education,.,, and major Jewish•sponsored foundations. At the continental 

level they are JWB, JESNA, CJF, the chief denominational and qongregational 

bodi•a, training inatitutiong, and As~ociations of educators and communnl 

workers who are engaged in formal and informal Jewish education. 

- l 
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c~~ 
The North American Jewish community has a proven excellent 

--fv\is~,,r, ~{A:,t-5,tt/~ 

.... \st 7- fo.vu-3""(v,s 

l 'O" ' \;\ 
with major problems when they are addrossed by the very top c, C.. 1t\C.\; ' Y · .\ 

\ 

\ 
leaders. This i:::ime highest level of community leadership is t '?'-1'1'-

1 

;,. ; ~ - :~;-..,. 

;,,, ' ' , • r.J S '}.. . \ 
bl h 

• \ ., ,, I 
esta is the necess.:;.r., ccr.-w;;;;.n~l -ol~nnin!!: !!.nd f•.1.nt;lin.,. orioritv ... ' .1 ,i. ., 11 ;· if 

J • - ,., • • . ( \ ~ •'-,, ,I ' I .J • \ s IJ /1.\ ..,.I/\._ lj . 

education. Indeed, the involvement of top co1M1unity leadershit 

raising the quality of Jewish education in North America. 

Most observers believe that there is a decided trend toward the involvement 

of more and more top leaders in Jewish education. Although m3ny key lay 

leaders do not yet see Jewish education as a cop collWlvuL 1.y 1-' .. .a.v.._ ...... ,, "'"' .... 

felt generally that the battle to create a vory high communal priority for 

Jewish education is well on its way to being won. 

1 ~---1 (J -r ,'-\~ -e. \ 

v Prior to World War II, a large proportion of the leaderi.hip of the organized Am~i.--,•~ 
·'°.;.wr~t::!1 t!': d r 

Jewish col'Dillunity was indifferent to community support for Jewish education. 

was on the social services and on the Americanization of new immigrants. 

v Just before and during World War II and in the post-War period, the highest 

priority for community leaders was the lifesaving work of Jewish relief, 

rehabilitation and reconstruction and then nation-building in Israel. 
i ... . ( I ~. ( . I ,,.j 

More recently , community leaders have becomo concerned with issues related t o 

Jewish survival and continuity, and they are now pucting a higher premium on 

Jewish education. 

~1,~,,1~c J 
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- ~ f'O- ·,-c• 5 ye,. r ~.s 
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r "'- vc---. 5 Yt-•-y i,, s 
A number of federacions are currently involved in comprehensive _ ( l;- c, /' or, .S. 

their community's Jewish education programs and others are in e SyY\.-l;:._y 

of orgsnhins comprQh1mdve studies. JESNA, JWB, and CJF an 

nationally in efforts to examine related i55U&s. 

~enerally, we have not yet developed community structures that are adequate 

to effect the necessary improvements in Jewish education, either st the local 

updating: 

-1. The relationship among f ede rations, bureaus of Jewish education, conunun~l 

schools and congregations . 

2. The place of federations in planning and budgeting f or Jewish education 

and in financing Jewish education. 

3. The need for forceful national leadership in establishing standards for 

✓ the Jewish education field, in promoting, encouraging and evaluating 
~vVi' ..J c. N cl 

-./ innovations, and in spreading over the continent the application of best 
) . . . 

-Vary litt1a hnrd information i~ ~vAilable about overall financing of Jgwish 
,,1\ 
" education in North America. Informed guesses about th~ 5al annual 
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v'-' expen<l1t:ures .C<H. .Cv.Lwc:i.l ,-..~d in£ormal Jowi c h od•.1,;,:,Hnn in North Am 
·\l - - ·- - -
I -- ----

from $500 million_ t,_?_ ~!_ ~~i_llion dollars. 
- •-r---

~ c· --·· -... _,. __ --· ·--~c .. , { 
___) 

(V\'' I·>•..,' ,...3 ) ,,,, 
,· Congregational. tuncnng, culc.l.uu 1'Cl)'u1cnt~, and 05onoy ... nd ochnn1 f11nci?"aisina. 

\,1 . ---_- _-:_-_-:_-:_-::_-:_--:_-:_-:_-_-:_--

/ (;specially by day schools), are tho mainst~ys of Jewish education 
~) ~ ~✓ --

,/ financing. It is to be _expected that these source~~il-~ -~roduce more funding 

v/ as the ~ommu~i~y gives Jewish continuity and Jewish education a higher ___ .. - . -. .- -
e,vv14-ck..~ 

•/ priority. These sources of support are crucial and need to be encouraged. --- --------

V There is consensus that needed improvements in Jewish education will require 
-------------------v considerable additional funding, a substantial part of which must come from --- --- - .... -, .. _ .. , __ . • .. • .:-. 

V federations as the prim~ry_so~rce .l) f_ (?rgani~ed : ommunity funding, and from 
- - -- -- _,._._ J- - _..,. __ _ ~--

/ private foundations and concerned individual& . 

Communal patterns of funding may need to be altered, and changes in 

✓ organizational relationships ar:e necessary to accommoo!i1.1;: 1.11.1.0. x-..... "'"" ... ui-1.. 1 

/ greater cooperation among the congregations, schools, agencies and the ---- - - ---- .. ~ ~ 
~ federations is basic to developing and allocating the funds needed to improve 

-:::::::=: - --Jewish education. 

[ Miss,·~c)' (" ve--v"i'>" J 
,. From its very beginning, the Commission has expressed its int&ntion to be 

proactive in efforts to improv~ Jewish education. This includes encouraging 
.,. ( .f(l',\,l'l"\,t,. J•-1ii?vi;;..( s ()1,\ 1-"l(7. ) 

/ additional funding, and initial seeps have been taken in this direction . 

syvd"'-y 
cvt"'~·~J e~ 

r 
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✓ The Commissio~ is opt~mistic that greater funds can be generated for Jewish ______ ......, 

V education, in spite of the current great demand for communal funding for 
Y' t' ·r,··· 

✓ oth~r purposes (i.e., Russian emigration). 
Y1 (! V'✓ 

There have always been and ther e 

✓ 
-----,--~-­__ _.__.. .... --.-:-r 

always ~111 be great demands on l imited communal f unds. ..,. __ ,..,.. .... , ____ _ .. - .. -· --- We should not allow 

ourselves to be put off .EY the pressing_ n~~~~- _o! the mome~~- from fa<:_~~ the 
. ------ -- . 

very urgent need for adequate support of Jewish education. - ----- - - - - -

,-- ) . 
v A number of communities have already begun:~ place a higher funding priority 

v on Jewi sh education, both by raising new funds and by allocating greater .. - --- _ _. __ ----·-~ - ---
V general Jewish communal funda to Jewish education. There is also the 

---- _.. - .. 
fortui tous circumstance that federation endowment funds••a relativel y new 

"I 0. !.--~-11:!t'~C. ~v.cl..J 
✓.ource 0£ communal funds- -are growing at a good pace and can be an important 

V1 ~ v•/ 

v •source of support for Jewish education in the future . Simultaneously,~ 
. s '-( V\,,\t'-;<' 

✓ is a relativel y new growth of large family foundations-•a post World War II 

phenomenon•-which has accelera,t~d in recent year& and promises to be an 
( ,fu ,•1,,<L, :f- Jew-is~ C '""" Mv\1'1.:-\ Y'-4c::{ 5 ) 

important new funding resource for Jewish education. It appears likely, -- - --"'.:------
t harofor~ . rh~t Arlditional fundinK can be made available for well considered ---- --··-- - . ------- -- - - - -· 

~nrl Qxpand Jewish educ~tion. - ·---=-=....-- .... 
-- - ... , 

The Commission recognizes that pressures on federations' annual operating 
--- - - - . - ·---... - -

funds make it very difficult to set aside substantially larg~r sums for ~---- - ------- ·- - ; .. _-__ ~------: - . - .. -- -
Jewish education in the near term. 
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It is expected that private foundation$ and concerned 

endowment funds, and special communal fundraising efforts will play the major 
- - - -· - ---· --

rob f n s;upplyine the near term addit_ional financing, (and some of the lont>; 

- ---··---
term financing), while federations as the organized community'a expra~~ion of 

---=======· =-_:-==--- . ·- - -
~}tV1the co~uni~~s _will to!mprove Jewish ad: ~ati;~~ gear up to meeting the 

/r· asic longer term funding needs. Federations also have a ~~y role in 

encouraging ~d ~1:_;~ging together private and communal funding sources into 

coalitions for support of Jewish education, and in laveraging support from 

the different sources.. ~ --- ' r A ·12 ,~-c.1 v-r:cr ,-, '""7 c y ~, LI J 
·- - -· 

Finally, a new element in funding Jewish education, especially day school 
------------ ··--- . 

\ill education, is government funds which come in a variety of forms . The.so fundi 
I l __ -- .: :· -7 -

are expected to grow in the long term and to become a significant factor in - -~- ·- -
the total picture of financial support for Jewi~h education. -~--- - - - .. ,- --

I 

V 

C.vt"'--l/1.C) e5 i,,.,_ Sy¥l,,./v-7
1 

f\-1 0\/<""J 
It needs to be noted that some members of the Commission are concerned that ti\.YOV. ... d -------- ... -- . --~ - -

,_.,.,.--,- "throwing money" at Jewish education will not by icself do the job. - -~------- ,.._ ---- - There 

,,, needs to be a careful review of current programs and administrative - -
structures to see how these can be improved. Projects ~imed at improving 
- ---- ~·------ - ---· .. __ ... __ _ 

Jewish education need to be monicored and evaluated. Careful attention to 

quality, and honest and perceptive evaluations are needed, both to get 

appropriate results for wh~c is being spent, and also to encourage funding 

sources. 

. ......... 



/. 
./ 

';.· _- I 
""-: ~· .! 

. -. . l .,., . ,,.. 

" 'I:' • • _. ·;.) 
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-----
Recommendations 

lt is recommended to the Commission with reference to community and f inancing 

that: 

l. The Commission encour~ge the establishment of additional local committees 

or commissions on Jewish education, the purpose of which is to bring 

together communal and congregational leadership in wall•to-wall 

coalitions to improve the communities' formal and informal Jewish 

education programs . 

2. The Collllllission encourage every community to seek aggressively to include 

cop community leadership in their local Jewish education planning 

committee and in the management of the schools and local Jewish education 

programs. 

3. The Commission recommend that as federations identify priority needs ~nd 

opportunities, they should provide greater sums for Jewish education, 

both through their annual allocations and by special grants from 

endowment funds and/or special fundraising efforts on behalf of Jowi5h 

education . 

4. The Commission and its anticipated implementation mechanism encourage 

private foundations a.nd philanchropically•orient:ed families to set aside• 

substantial sums of money for Jewish education for the next five to ten 
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years. (This procQss has begun and it is believed that prior to tho 

Commission's meeting on June 12, 1990, a number of foundations will have 

agreed to set aside not lei& than a total of $25 million during the next 

five years for programs of their choice from .unong those recommended in 

the Coffilllission process.) 

5. The Commission recommend that private foundations establish a fund to 

finance the Commission's implementation mechanism and modest subsidies 

for community action &ites an~ other projects. Thi s recommendation has 

already been responded to favorably by a number of foundations. 

6 , The Commission recommend that community . ction s i tes be ostabliahed to 

demonstrate models of progrQ.Jlls and funding partnerships to show what 

fmnrn vPmAnt.~ in Jewish education can be accomplished under favorable 
.......... , • f , ••• • -

-. 
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MEHO TO: 

FROM: 

DATE: 

• · - · ·• '- " "-Vf\r , HJJl'l!N, 

David Ariel, Seymour Fox , M rk Gurvis, Annette Hochstein, 
Stephen H. Hoffman, Martin S. l<raar, Viq~inia F. Levi, 
ttorcon L. ttanael, Just:ph luu:1.·, 11.re;;h"'.: noc,nan, Horman Stoin, 
Jonathan Woocher 

Henry L. Zucker 

February 28, 1990 

.. - - •• - •• - ..... - • ••..•• ., .. - ... · r ..... - - - ,. .. .. . . .. - - - - •.•. .. - - - - ....... - - - - . - .. . ... - - . 

I have been asked to update the papet I produced for the Commission under 
the C1t:l e "GommunLt..y 01.~11u1G .. Ll.vu for .Jowi:.h E<l"'oo.t::Lol'\1 L9.,.ci .. rohip, 
Finance, and Structure." If approved, this paper will be submitted to the 
Commission and incorporated in the supplement to the Commission's report. 

My redraft is enclosed. I hope you will take the t :me to review it and 
make suggestions for improving it. I would appreciate having your written 
comments by March 15. 

Many thanks . 

____ ,.. 
~ ~ I; • ~ •~ ♦, • t, lo ' 
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\ Nativ Policy and Planning Consultants 
Jerusalem, Israel 
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'-'.1.J'l.l , ... 

DATE: ........ •.-~/]~ 
.······~·!.·~•,. 

ll)~n, nl)))j~~ 0'~Vl>-~>n) 
0> ~\!ll 1, 

Tel.: 972-2-662 296; 699 951 . 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: 

FROM: 

Ginny Levi 

Ji 11 ·Berinson -, 

DATE: 27 February. 1990 

NO.PAGES: 1 

FAX NUMBER: 216-361 9962 

,• . .. 
Dear Ginny, 

, 

Could you please make a hotel reservation for Professor Fox 
for next Tuesday and Wednesday nights (6th and 7th March) in 
Cleveland . Please confirm his reservation by fax and let us 
know which hotel you have booked him into . 

Many thanks, 
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N t· '\ -<\ a iv Policy and Pia . 
Jerusalem, Israel nmng Consultants • 

Tel.: 972-2-662 296; 699 951 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: Mark Gu rv; s 

FROM: Annette Hochs~ein 

FAX NUMBER: 216-361 9962 

.· - , ,· . 
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DATE: February 2 2 , 1990 

NO.PAGES: 3 
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A11rn:u1.· I l,,·h~1ci11 
'.)tc:piil'II f.l. J f11ffm..111 
Marcin S. !-.:raar 
/\:d111r Rorm:111 
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I !t·rrn:111 D. :lt<:111 
J1111ncl1~n \Xhochcr 
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I !,·rHy !.. Zu .. l,:r 

Sc"ff 
Murk Cur,+• 
V!q:1111:i F, Levi 
Jo~,·ph ilc1111c'l" ..-

March 2, 1990 

Dear 

4500 EudiJ AvenlJ~ 
Clcvdund. Ohio 4-f 103 

216/ 391-8300 

I believe we were able to cover a lot of ground at the 
February 14 meeting of the Commiss ion. The very rich and 
full di scussions we had will shape ou: progress in the next 
few months . 

Enclosed ara minutes of the meeting. You can also expect, 
over the next two months, to receive copies of the research 
papers we have commissioned. As you read through the 
papers, feel free to share your reactions with staff . 

At thi s point in time, we hope to submit the Commission's 
draft report at our final meeting on June 12 i n New York. 
Pl ease note the date on your cale.ndar and plan to be with 
us . 

Mo,ton L. Mandel 
Chairman 

Enclosure 

Mailed to all co~missioners 

Convened by Mandel Associated Found:iriorn, JWB :ind )ESNA in coll:1boracion with qr, 

a I '39l:id v0 :s 06, 8 cll:iW 
_, _ _,__ ... -
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)ATE: <a.~: .. ¢.:-~ ... ·· 
\""~V.,( 

Nativ Policy and Planning Consultants 
Jerusalem, Israel 

• it~,n, nt'J'i~~ o,~p,,-~,n~ 
0)~~,,, 

Tel.: 972-2-662 296; 699 95 1 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: 

FROM: 

Arthur Rotman 

Seymour Fox 

DATE: 21 February, 1990 

NO. PAGES: 1 

FAX NUMBER: 212-481 4174 

. , 
' •...J 

Dear Art, 

I believe I left you a note about Mittelberg but if I did 
not, this fax can serve that purpose. 

Mort Mandel agreed that $3,000 of the $6,000 that was 
allocated to David Mittelberg should go to David personally 
for consultation services. Since I know that he is pressed 
for funds I would appreciate it if he could be paid as soon 
as possible . 

Thank you , 
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~ Nativ Policy and Planning Consultants 
Jerusalem, Israel 

• ll),n1 nl')'i~~ c>~v,,-~,n) 
0,~\!11, , 

Tel.: 972-2-662 296; 699 951 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: 

FROM: 

Ginny Levi 

Seymour Fox 

DATE: 21 February, 1990 

NO. PAGES: 

FAX NUMBER: 216 361 9962 

() 
... ,. 

Dear Ginny , 

Although we expect to speak t o you some time soon , I thought 
i t was important that I clear up my schedule : 

1. I h ave arranged to have dinner alone with Hank on 
Ma rch 6 . 

2. I have arranged to have dinner and an afte~noon meeting 
with MLM on March 7 . 

3 . I t hought that we (you, Mark and I) could profitably use 
t he morning and early afternoon of the 7th for 
Commission or other Cleveland Jewish educati on business. 

Thank you for the information about Mexico . I will probably 
leave Thursday a . m. 

Regar ds , 
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- . 

THE COMMISSION ' S RESEARCH PROGRAM : 

Status Report and Assignments 

Walter Ackerman : The Structure of Jewis h Educa tion 

Status : Draft completed . Needs minor revisions prior to 
review by Senior Policy Advisors. 

Assignments: (a) SF to ask WA for revisions. 
(b) WA to revise and send draft. 
(c) MG to send to Senior Policy Advisors for 

review . 

2 . Isa Aron: Finding of the L. A. BJE Teacher Cens us 

Status : Draft completed. 

Assignments : (a) SF and AH to review and send to MG. 

._... ___ , 

(b) MG to send to Senior Policy Advisors for 
review. 

3 I s a Aron: studies of Pers onnel in Jewish Education: A 
summary Report 

Status : Draft completed . Collection of background data for 
report . Not to be d i stribut ed. 

Assignments : None . 

4. I s a Aron: Towards the Professionalization of Jewish Teaching 

Status : Draft completed. Paper sent for review to Senior 
Policy Advisors . 

Assignments : MG to collect responses and forward to AH. 

1 
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5 . Aryeh Davidson: The Preparation of Jewish Educator s in No r t h 
America: A Res earch study 

status : Draft completed . Paper sent for review to Senior 
Policy Advisors . 

Assignments : MG t o col lect r esponses a nd forward to AH . 

6 . J. Fox: Federation-Led Community Planning for Jewi s h 
Education, Identity and Continuity 

Status : Completed . 

Assignments : SF to consider with HLZ if changes required. 

7. J . Reimer : The Synagogue as a Context for Jewish Education 

Status : Phase I draft completed . 

Assignments : JR to research and write phase II. 

8. B. Reisman: I n f ormal J ewish Educa tion 

Status : Draft to be completed by 3/1. 

9. Israel Scheffler & Seymour Fox: Th e Re l atio ns hip Between J ewish Ed 
and Jewish Cont inuity 

Status : Transcripts completed. 

Assignments : SF and IS to edit first draft -- 3/15 . 

10 . H.L. Zucker: Community Organization for Jewish Education in 
North America ; Leadersh ip , Finance and Structur e 

Status: Completed . 

Assignments : SF to consider with HLZ if changes required . 

2 
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February 19, 1990 

Professor Steven M. Cohen 
162 Cleveland Road 
NP~h~VP.TI, CT 06515 

Dear Profassor Cohen: 

PAGE.02 

11(\\ h:did A1·c11L11.: 
Ckn·l;n1,l. t )!iin -H !OJ 

.·I i 1, -' N ! · )\ 'l~Q 

Annette Hcchst~in tho1.1eht_ .. yo.u. might_b.e interested in receiving 
the enclosed copy of eh~ most recent progress report of the 
Commission on Jewish Education in North America . 

At its meeting on February 14, the Commission di~cussed these 
proposed recommendations for its final report. ~e wi)l keep you 
abreast as the work progresses a11d would be happy to receive 
your col'IIJ'Pents and reactions. 

Sincerely, 

,·;/. . . 
{,1/.X1'r','.•U., 

Virg~nia F. Levi 
Commission staff 

Enclosure 

~ ...... 
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Professor Steven M. Cohen 
162 Cleveland Road 
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Dr. Linda Darling-Hanwond 
The Rand Corpo1:ation 
2100 "M" Street N.W. 1 8th Floor 
Washington, D,C, 

Dr. D~vid Mittelberg 
Harvard University 
108 Vansger Hall 
10 Divinity Avenue 
Cambridge, MA 02138 

Dr. Jacob B. Ukeles 
4555 Henry Hudson Parkway, Apt. 1003 
Riverdale 
New York. NY 10471 

Mr, Gidon Elad 
American Zionist Youth Foundation 
515 Park Avenue 
New York, NY 10022 
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Professor Lee Shulman 
School of Education 
Stanford University 
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Professor Ted Sizer • · 
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Srown University • 
21 Manning Walk 
Providence, RI 02906 

Dr, Marc Rosenstein 
Principal 
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Professor Hanan Alexander 
University of Judaism 
15600 Mulholland Drive 
Los Angeles, CA 90077 

Professor James Coleman 
Department of Sociology 
University of Chicago 
1126 Ease 59th Streec 
Chicago, IL 60637 

Professor Samuel Heilman 
o~par~ment oc soc101ogy 
Queens College CUNY 
Flushing, NY 11367 

Dr. liarry Holti: 
Mel t on Research Center 
Jewish Theological Seminary 
3080 Broadway 
New York, NY 10027 

Dr. Steven Huberman 
Jewi6h Federation-Council 
6505 Wilshire Boulevard 
Los Angeles, CA 90048 

Professor Joe Lukinsky 
School of Education 
Jewi&h Theological Seminary 
3080 Broadway 
New York, NY 10027 

Professor Daniel Pekarsky 
Chairman, Dept. of Education 

Policy Studies, Education Building 
University of Wisconsin 
Madison, WI 53706 

Professor Israel Scheffler 
Harvard University Graduate School of Ed, 
Larsen Hall 
Appian Way 
Cambridge , MA 02138 

Mr. Berry Shrage 
Combined Jewish Philanthropies of 
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Boston, MA 02lll 
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Dr.· Mark Smiley 
Principal 
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32200 Middle Belt Road 
Farmington Hill,, MI 48018 

Profeaaor Moshe Sokolow 
WZO Torah Education Department 
515 Park Avenue 
Nov York, NY 10022 

Ms. Susan Wall 
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Ezra Academy 
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Dr. Robert Abram&on, Director 
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Jewiah Education 
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Dr. Aryeh Davidaon 
Jewiah Theological Seminary 
3080 Broadway 
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COITTllissioner Attendance Record 

Plans for 
C00111issioner Assigned to 8/1/88 12/13/88 6/14/89 10/23/89 + 2/14/90 

----------------------- - -----·------- --------- --------· -------..... --------- ----------·-· 
Mona Ackerman SF X X SF Hat 

-- ------------ ----------
Ronald Appleby SHH * X No 

--------------------- ---
David Arnow AH X X X Yes 

----------------------- -
Mandell Berman JIJ X X X JIJ No 

------------- -- ---------
Jack Bieler JR X X X X Yes 

------------------- -----
Charles Bronfman SF X X X X SF Yes 

( ' .. _,,-1 ---- ------ ------- -------
John Colman HLZ X X X X Yes 

------------------------
Maurice Corson JIJ X X X Yes 

------------------------
Lester Crown HLZ X X HLZ s. Crown 

------------------------
David Dubin JIJ X X X No 

--- ---------------------
Stuart Eizenstat AR X No 

------------------------
Joshua Elkin JR X X X X Yes 

------------------------
Eli Evans AR X X X X HLZ Yes 

------------------------
Irwin Field JR No 

------------------------
Max Fisher MLM X X No 

------- -- --------- --- ---(" l Alfred Got tschalk .. SF X X SF Yes+Steinberg 

------------------------
Arthur Green JR X X X Yes 

------- ----- --- ---------
Irving Greenberg JIJ X After 2: 00 

- ---- ---------- -- -------
Joseph Gruss MLH * No 

------------------------
Robert Hiller SHH X X X X Yes 

---------------- ---- ----
David Hirschhorn SF X X X X SF Yes 

----- -------------------
Carol I ngal l JR X X X Yes 

------------------------
Ludwig Jessel son MLH X No 

--------------- --- ------
Henry Koschitzky AH X X SF No 

----------------- ------ -
* Not yet a comnissioner 
+ Assigned to call about 2/14/90 attendance 
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Cornni ssioner Attendance Record 

Plans for 
Cornnissioner Assigned to 8/1/88 12/13/88 6/14/89 10/23/89 + 2/14/90 

---------------------·-- ------------- --------- --·-·---- --------· --------- ---·---·-----

Mar k Lainer JR X X X HLZ Yes 

-- -- --------------------
Norman Larm, AH X X X X Yes + Hirt 

------------------------
Sara Lee SF X X X Yes 

-------- ------- --- ------
Seymour Mart in Lipset SF X X X No 

---- -- -- --- -------------
Haskel Lookstein AH X X X Yes 

-------- ----------------c-·, Robert Loup AH X X No 

-------- ----------------
Morton Mandel AH X X X X Yes 

---- --------------------
Matthew Maryles AH X X X AH Yes 

------------------------
Florence Mel ton AH X X X X AR No 

----------- ----- -- ---- --
Donald Mintz AR X X X No 

--- --- -- ------- --- ------
Lester Pol lack JI,' X X AR Yes 

----- -------------- -----
Charles Ratner SF X X X SH Yes 

----- -------------------
Esther Leah Ritz AH X X X Yes 

----------- --- ----------
Harriet Rosenthal JW X X X X Yes 

---- --------------------
Alvin Schiff JR X X X X Yes 

( l ------------------------
lsmar Schorsch AH X X X X AH Yes+Abramson 

----------·---·---------
Harold Schulweis JR No 

--·-·-------------------
Lionel Schipper JR • No 

----- -- - --- -------- --- --
Daniel Shapiro AR X X HLZ Yes 

---- -----------·--------
Peggy Tishman AH X X X No 

-- ----- -----------------
Isadore Twersky SF X X X Yes 

--- ---------------------
Bennett Yanowitz JI,' X X X X SH Yes 

------ --- --- -- -- --------
Isai ah Zeldin JR No 

-----·------------------
• Not yet a cornnissioner · 
♦ Assigned to call about 2/14/90 attendance 

-·--~ --, 
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2/5/90 

I. 

MUI REMARKS 
COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA 

FIFTH MEETING, FEBRUARY 14, 1990 

OPENING PLENARY 

A. WHERE WE ARE TODAY - Mill (10 minutes) ~: \ '.'' . 
/ 

1. Recognize debt of gratitude to the Conunission--their 

• 1 
... .'\ . ._ .. 

. '('. .. r ·( 

faithfulness to the process, attendance, and good ideas. 

MLM's personal satisfaction from the contributions each of 

the commissioners has made to this effort. , I ' 
.., c, •d, ;­,_ / 

2. Note that today's critical meeting reflects our readiness to 

organize our ideas into a cohesive and coherent structure . 

Today we will talk about our recommendations and the means 

for their implementation. 

3. Emphasize that our process has focused on two major 

priorities--sparking community activity and support for 

Jewish education, and addressing critical personnel needs. 

These are at the heart of our recommendations. We have also 

focused on community action sites, research, programmatic 

areas, and an implementation mechanism. These are part of 

our recommendations. 

4. Review today's schedule as follows: Following MUI remarks, 

Annette Hochstein will summarize the recommendations outlined 

in the background materials . Commission will discuss these 

( 

< • ----··-.- ·-·-- ---... ...,., ...... •t.•• t ... . --•-,,~ ·~-·· --
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in plenary session and in smaller groups . . Solicit comments: 

Does the document accurately reflect the Commission ' s 

thinking? Are there key points that were missed? In the 

afternoon we will hear from the smal ler groups, discuss the 

process for getting to a final report, and get into the 

subject of implementation. 

5. Emphasize outreach, in line with our action orientation. We 

are easing the way for the implementation mechanism by 

sharing the Commission's work at the CJF General Assembly 

with federation leadership, the Jewish Press Association, and 

bureau directors; by a presentation in December to the 

Council of Jewish Educator Organizacions and by several . 
recent meetings with denominational Jewish educators. Also, 

several communities have indicated an interest in serving as 

community action sites. We are also meeting with several 

communities to help them focus on their own local education 

planning process. We have also taken preliminary steps in 

financing--more about that later. 

6. Note that a number of research papers were commissioned as 

background for the development of our report. These are now 

being finished and will be c i rculated to the Commission as 

they become available . Some may be appropriate for inclusion 

with our final report. 

-~ ... .,.,.-;-. ~,...•• - -~ .. - ·;-... . .·' 
• ..,., •• - ~ · · \-:: . .. ,. ~•.-:: ---,;~• ,I 
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B. VISION FOR THE FUTURE - THE COMMISSION'S RECOMMENDATIONS - MLM 

(15-20 minutes) 

1. Introduce Annette Hochstein to summarize the 

recommendations. Note that we want to focus on substantive 

issues, and that editorial and stylistic comments should be 

made by giving a marked-up copy of the background materials 

to a staff member. 

2. Annette speaks 

JV'J 
r ,. u .,,. 

{.)--..,\...- \ • I~ ' 
• _\-< . . t. .(.· ... 

' I ._; ✓ 
-~., JV 

3. Invite plenary discussion. (~~'ml.te-sL,, 
--__ ---- I 

4. Close plenary discussion. The Commission has been divided 

into :(_J r ~gro~~s. Each group will discuss community and 

._, 

, personnel and also look at one or ~NO other sections of the 

report. The groups will meet promptly at 11..:_00 a.m., break 

for lunch at 1200 p.m., and reconvene at 1:00 p.m. The full 

group will reconvene at 3:00 p.m. 

BREAK - Group meetings/lunch 

II. CLOSING PLENARY 

A. GROUP REPORTS - MLM (45 minutes) 

1. Welcome everyone back, and call for reports from the group 

leaders (John Col man, Esther Leah Ritz, Bennett Yanowitz, 

Morton Mandel - MLM report last). 

--..... -· - ·~-,,. .. • 

j 

\ 
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2. Thank the group leaders, ask for comments on the 

recommendations, and reactions to the group reports. 

B. PROCESS BETWEEN NOW AND JUNE - MLM (30 minutes) 

1. Note that we have engaged a professional writer to produce 

our final report. David Finn of Ruder & Finn has agreed to 

place his firm at our service. This will ensure an exciting 

and dramatic report that will reflect well on this 

Commission . (Introduce Finn if he is present.) 

2. Indicate that Seymour and Annette Will develop their final 

staff draft of the report. This will be turned over with all 

of our documentation to Finn, who will then produce a draft 

report which will be shared by mail with the commissioners. 

Commissioners will have an opportunity to write or call in 

their comments and questions, These will be factored into a 

second draft, which will be mailed prior to our closing 

meeting on June 12, and acted upon at that meeti ng. 

3. Preliminary thinking about the June 12 meeting is that there 

should be time to discuss and critique the final draft. We 

would also expect to focus on some of the implementation 

issues, to give thought to public relations, and perhaps to 

have a public celebratory event to present the report. It is 

c ritically important to have a full attendance at t he June 12 

meeting . 

--. __ 
... __ , .... - ---- - .... ~---- .... ., 
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(Invite comments from the Commission.) 

4. Update the group on the noon meeting with funders. 

5 . Introduce Steve Hoffman as the interim director for the 

implementation mechanism, and indicate that this arrangement 

will help us to get a quick start on the implementation work 

of the Commission. Steve will be working after today's 

meeting on the governance and staff structure for the 

implementation mechanism. 

6. Open for final plenary discussion. (10 minutes) 

C. D'VAR TORAH (15 minutes) 

Call on Rabbi Haskel Lookstein. 
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Proposed Agenda 
Senior Policy Advisors 

Thursday, February 15, 1990 
8:30 a.m. - 12:00 noon 

I. Reactions to Commission meeting 

II. Action needed 

A. Preparation of final report 

- Redraft of recommendations by SF/AH 
- Review of redraft by Senior Policy Advisors 
- Submission of redraft to D. Finn 

Timetable and process for Finn writing and review 

B. Action to be taken on funding between now 
and June 12 

C. Establishing an implementation mechanism 

III. Research 

A. Progress report 

B. Next steps 

IV. Preliminary discussion of June 12 Commission meeting 

V. Outreach/ Public Relations 

VI. Set next meeting of Senior Policy Advisors 

·' 

Assignment 

MLM 

SF/AH/HLZ 

HLZ 

SHH 

SF/AH 

MG 

MG 

VFL 

--- .,s•- ... -----.. --· . .. .. ,. .. •-' 
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February 6, 1990· 
DR. ALVIN I. SCHIFF 
Executive Vice Pu1sldent 

TO: Morton .Mandel 

FROM: 

ITEM: 

Alvin I. Schiff/--;) 0 _ 
PERSONNEL AND CO~I NANCI~L SUPPORT ARE THE 
-TWIN MAJOR CHALLENGES ( ENABLING OPTIONS) IN JEWISH 
EDUCATION IN NORTH AMERICA . 

I. PERSONNEL 

A. Professional Status 

1. Improving image of educators, particularly_ 
teachers. Strategies to rai~e their social status 
must be developed. (Rabbis were able to achieve 
this.} Improving the image of the Jewish educator 
might be accomplished directly by a campaign high-

.lighting the importance of the role of the Jewish 
educator in ensuring Jewish continuity, and 
indirectly by demonstrat ing the critical importance 
of Jewi sh education in the Jewish community, 

Allied to this chal l enge is the need to help Jewish 
educators, particularly_ teachers, to enhance their 
own self-image. A variety of self-help procedures 
mu$t be advanced . 

2. Recognizing and r ewarding excellence, particularly 
for teachi ng. 

Currently, the major and frequently the only way of 
recognizing instructional excellence is promotio~ 
to an administrative position . Not a ll excellent 
teachers become excellent administrators. More 
often than not, the opposite is true. Needed is 
the institution of a communal approach which will 
reward teaching by "lateral promotion 11 (financial 
rewards, communal recognition and n ew instructional 
opportunities) that will help ret ain excellent 
teachers as teachers. 

Excellent teachers must be rewarded for what they 
do best - teach! And they must be retained for 
what they do best - teach! 

This procedure, once it becomes well lmown, will 
att~act more talented young people to the field 
of Jewish teaching. 
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B . Professional Needs 

1, Providing effective preservice _prepar~·tion and 
inservice training. 

a) -The need here is to provide quality preservice 
programs - to prepare classroom teachers for 
effective instruction via the combined use of 
formal and informal techniques of teaching . 
Simil~rly, informal Jewish educators must be 
trained to function effectively in informal 
educational settings. 

Moreover, quality preservice programs are needed 
to prepare Jewish educators for effective 
educational leadership. 

b) The training must include the ~ensiti zing of 
teachers to be respons1ve to special individual 
needs of students and to the special needs of 
Jewish families. This latter need suggests the 
t~aining of a cadre of Jewjsh family educators 
who will be able to function effectively in a 
classroom setting, combining formal and informal 
instructional approaches and working effectively 
with parents according to their Jewish needs. 

2. Empowering educators - facilitating autonomous 
performanee. 

Essentially this means enhancing the role of Jewish 
educators, particularly teachers , by giving them 
greater latitude a.~d re$pon.sibil1ty in planning and 
implementation of their own programs. With greater 
responsibility goes increased account~bility for 
the results of their work and increased gratifica­
tion for their productivity. 

3. Increasing opportunities for professional growth. 

One of the critical shortcomings of the formal 
Jewish educational system is the lack of opportu­
nities for professional growth within individ~al 
schools. In part, this i s caused by small school 
size. Nevertheless, in all schools, competence and 
effective performance ~hould be rewarded with in­
creased school-wi de pedagogic responsibility - ~uch 
as, 
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a} serving as mentor to new teachers; 

b) becoming a 1 lead teacher 1 ; 

c) developing experimental programs; 

d) creat ing and implementing family-education 
programs; and 

e) i ntegrating formal and informal act ivi ties 
synagogue and school settings. 

4. Deve loping effective recruitment strategies. 

Greater effort to recruit and place Jewish 
educators involves a v ariety of ac tivities in­
cluding, 

a ) career day forums at the ~abbinic ~~minaries and 
selected universities with significant Jewish 
student populations; 

b) career guidance activities at Jewish Day High 
Schools and Jewish youth organizations (B'nai 
Brith Youth , Zionist youth groups, ideologiGal 
youth groups ); 

c) distribution of career opportunity materials to 
adult Jewish organizations, ideological 
movements, Zionist groups . 

d) incentive progra~s providing scholarships for 
. Jewish e ducation $tudy with concomitant 

commitment to teach fo r 3-5 years ._ 

e} salary incentive programs fo~ beginning 
teachers . 

f ) public relations media programs aimed at Jewish 
teenagers. 

g) missions to !$rael (and to Poland and Israel 
a la the March of the Livi ng) for prospective 
Jewish educators. 
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II COMMUNAL/FINANCIAL SUPPORT 

A , Sensitizing the Jewish community to the need for and 
the value of the Jewish educator - fostering respect, 
esteem (including self-esteem among teachers.) 

Here is the dual cha llenge of raising the conscious­
ness of the Jewish community about 

1) t ·he critical need for effective, quali t y Jewish 
education; and 

2) the vital imp orta nce o f effective , high- calibre 
Jewish educators. 

While financial support is not the onl y way to demon­
strate community awa r e n e zs o f the dual significance 
of quality ed~c a tion a nd skilled e ducators, it is a 
conditione s i n a gua ~ o n for a ttracting and retaining 
quality profess ionals . 

B , ECONOMIC NEEDS 

Essentially there are three leve ls of economic needs. 
Each must be addressed so tha t the "financial package 
i~ attractive. 

1) making entry salarie~ competitive to compete with / 
the rnarlcetplace; 

2) providin g adequate fringe benefitc to include J 
pension benefit~, medical and dental insurance, 
life insurance, and long-term dis~bility insurance, 
in addition to social security, ctatutory insurance 
programs for unemployment, disability and workmen's 
compensation; 

3) offering competitive salary increments - especi~lly I 
to increase earning power of teachers. 

Without sufficient incent ives to remain in Jewish 
education, the best Jewish educato~s will leave. 
Retaining skilled teachers is most critical. 
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EDITOR/Al ESSAY 

TEACHERS AND PRINCIPALS 
- THE CRUCIAL LINK TO THE BUREAUS 

Some Assumptions 

• The current condition of teachers and 
principals in Jewish schools is nor the 
making of Jewish ,educators. 

• While very critical. this condition is im­
provable. 

• Teachers and principals in Jewish 
schools are, by and large. devoted. ded­
icated and committed Jewish communal 
personnel, anxious to be effective and to 
succeed - to contribute to Jewish conti­
nuity and to enhance the quality of Jew-
isb·trfe. - - · - - .... . 

• Many Jewish educa1ors continuously 
search for ways 10 be more effective and 
to grow professionally. 

• Jewish educators need and deserve much 
more support from the Jewish communi• 
ty than they presently receive. 

Challenge and Response 

The following is essentially a set of challenge$ 
and potential responses to the critical condi• 
tion of Jewish ~hoof personnel. Based larg¢ly 
on my own experience in New York. as per the 
suggestion of Dr. Emanuel Goldman, chair• 
man of this ltilnual meeting. chey are framed 
as a conversation - a presenration in rhe mak­
ing - to be completed after serious deliber­
ation by bureau direcrors. 

THE CHALLENGES 

The form11.J Jewish education vocation has ev­
olved into disparate types of jobs or work 
styles varying in nature, scope and time com­
mitment. These arc: day school teaching. d.iy 
school principalship. day school administrd• 

DR. SCHIFF is uJ!cu,iv~ Viu Praide111 of tr.< Board of 
l=ish £d.uca.Ji0tl of Cr,:Q/cr N= York. This paper KUS 

presenied 01 the annual mu,inc of fM Burtou Diru1orl 
Ftllowship New Or~ons. Now:mbt:r 20, 1988 

·~, ... •,,.J. 
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lion, supplementary school teaching, supple• 
mentary school principalship, early childhood 
teaching and early childhood directorship. 

There are some commonalities and gener­
afrzat ions that apply in full, or in part, to each 
of these employment arrangements. The com­
mon or vocational characteristics can be sum­
marized in .one overarching statement: Work­
ing as an insrructor or supervisor in a Jewish 
school is nor really a profession. ' 

Essentially there are eighc criteria that char­
acterize a true profession. They are: 
J • Rigorous preparation 
2. Rigorous entry requirements 
3. Supervised indoction 
4. Carefully developed certification proce-

dures 
5. Peer defined standards of practice 
6. Autonomous performance 
7. Rigorous evaluation, and 
8. Assignment of greacer responsibility 10 

practitioncn; with increased competence. 2 

I. Working~ an inmucror or director in :i Jewish eorly 
childhood pros~m msy be =n exception 10 this gen• 
crA.liurion. Aceording 10 the din:ctor and surr of 1he 
Jewish E:irlyChildhood Center of BJEofGre.lter New 
Yori<. early child.hood 1e.iching and directorship qual­
ify 10 be called professions when mtusurc<l against the 
cri1eria in this pr=rlllion. In terms of rigorous prcp­
lll"Jtion, ;,,II early childhoO<t direcron in New York. 
wi1h r.ue ex:ccp1ion, ind nio~L head teachers working 
in JCC's synagl)j;uc pco&rams. modem Onhodox and 
Conservative day schools hwve a Mas1er's degree: in 
~duclltion - a rcquiremcm for New York Sta1c Cenl• 
fic11ion. Entry rtquitemtnts for early childhood 
teaching ue explicit. In the larse majority of S(hools, 
whtte thtre = e.uiy childhood directors. sup,ervised 
induction does occur. Profc~ional sro~,h opportuni• 
1ies :ire Jv.iilJble oa Lhe early childl)ood level. Ad· 
v-.mcemc:nt is poisiblc from assis~ru tcach.:r 10 head 
tuchec 10 :usislan1 dirc:~tor 10 director-111( steps of 
1~ e.:u-ly childhood education ladder. 

2. Linda £>artlng-Hammond, "Beyond 1he Commi~ion 
Repom - The Coming Crisis in Teaching," The 
Rand Corpor.1ion, July 1984, p. 17. 
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Let us apply these guideposts to 1eaching 
and principaling in Jewish schools. 

1. Rigorous preparaJion. 

Excluding the one• and two-year pre­
service programs in the right•wing orthodox 
teacher training schools for women in New 
York, 3 there are no large-scale pre-service 
programs for teachers in Jewish schools in 
North America. 

To be sure, currently. in 1988, there are 
only 45 bachelor ievel students enrolled in all 
the Hebrew colleges on· this continent. Most 
of the 101 master degree students in the col­
leges are already teaching in Jewish schools. 
A large number of these arc [sraelis not par­
ticularly interested in full-time careers in Jew­
ish educarion. Moreover, there are hardly any 
young people preparing for careers in Jewish 
education in American universities. 

Compare this reality with Hebrew college 
enrollment two decades ago. In 1966, there 
were 1800 bachelor level students in the 14 ac­
credited Hebrew teachers colleges. All of 
these institurions have since dtopped the word 
''Teachers" from their official names. 4 

In the three postgraduate programs of the 
rabbinic seminaries (Jiebrew Union College 
- Jewish Institute of Religion, Jewish Theo­
logical Seminary and Rabbi Isaac Elchanan 
Theological Seminary, Yeshiva University). 
only a very few s1udents are being prepared 
for supervisory and administraiive roles. 

2. Rigorous Entry Requirements 

Given the shortage of personnel, Jewish 
schools generally settle for a1rM~t ~yone in­
terested in becoming a teacher or principal_ 
Most teachers begin their c~ers with mini­
mal Judaic backgrounds. A recent study of 
Jewish education in Clevel:md showed that 53 

) 3. Sais Y~cov Ac:idrniy, &ii: Ya.acov Seminary of Soro 
Park, S~a SchtnircrTc:xhcrs' Scmirwy, Beth Rivuh 
Tuchtl'$' Scmin:uy, Bno~ Leah ScmillJlJ'y of Pr0$~Ct 
Patl: ilnd Rik.a Brcuer's Teacher's Semin3ry. Thest 
semirwics have a to<al enrollment of appr01im:£1ely 
500 students. 

4. A.I. Schiff-C:irc:er Choice and The Students of The 
Helmw Collci;es~ In Osw J&Jlowslcy, ed. TIK £duca• 
tion u/ ~rican J~wiJh Ttcu:hrrs. Bostoo. Mi.ss., Pil­
grim Pn:ss, 1967, 

TEACHERS AND PRJNCIPALS 3 

percent of all teachers had no Jewish c<luca• 
1ion beyond high school. 5 

The Jewish Supplementary School Study in 
Greater New York demonstrated thiu over 80 
percent of the teachers had only elementary or 
high school Jewish education. Eleven f:rcent 
had no formal Jewish education at all. More­
over, most teachers lack adequate .knowledge 
of Jewish pedagogy and most principals do 
not have sufficient knowledge of supervision 
of instruction in Jewish studies and Hebrew 
language prognms. 7 

There are, of course, exceptions to settling 
for unqualified teachers. One example of this 
is the principal of a yeshiva high school in 
New York who interviewed 35 applicants for 
a Tanach teaching position. Not finding a suit­
able candidate, he finally went to Israel to re­
cruit a teacher. 

3. Supervised Induction 

Induction procedures vary greatly from 
school to school. In some schools, careful 
step-by-step orientation is provided by princi­
pals and/or senior faculty and/or bureau sraff. 
In the vast majority of our educational insti­
tutions, there are inadequate or no induction 
procedures at all, 

4. Carefully Developed Certif"u:ation 
Procedures 

To begin with, there area very small numb­
er of certified teachers and principals in our 
schools. Moreover. there is no standardi2:.&tion 
of certification p~edures. The current na­
tional, regional and ideological certification 
practices are entirely inadequate or irrelevam 
to the vast majority of Jewish schools. To its 
credit, the national Board of License of Jewish 
schools is currently initiating a self-study to 
remedy this sitwuion. 

While much different in scope and nature 
than that of the public schools, the problem of 
certification in Jewish schools can be in-

5. TM &pon a/ IM Join/ rt!dmuianl PlaJ1ni11g Ccmmis• 
sion on Jnvish Co111inu.i1y, kwish Community Feder• 
ation of Cleveland, Oct*r 1988. 

6. A.I. Schiff, et. al .. Jewish SuppltftlllllQ/j' Scr.oulinr: 
An EducaJUNUJl Symm in Nttd o/Changr, Bo:ird of 
Jcwi.'>11 E4uca1ion or Oru ter New Yprl<. Juoc 1987. 

7. lpid. 

P . 7✓15 

I 



.1 
! 

) 

- _ .. ___ - .. ~. --
FEB 05 '90 1s:04 

I 
I 

ED OF JEWISH EDUCAT ·c•.,.JON .. n:. ,.,.Jn c.vu ru . 

formed by the current cenifici:1ion dilemma 
in general education. In the public school are­
na, education ~aders ask, "Should we tighten 
certification requirements which is needed, or 
should we loosen them to counteract the 
teacher shortage?" Jewish education's re­
sponse to this dilemma has been 10 relax them 
altogether. 

In public schools the grea1esc shortage is in 
the districts that serve the most disadvan­
caged. In Jewish education, using the term 
"Jewishly disadvantaged," we might make the 
same observation. 

5. Peer-defined Sumdards of Practice 

This is none,dstent in Jewish education. 

6, Autonomous Performance 

This is nonexist.e.nt in Jewish education. 
Moreover, there is little or no teacher 
~rppowerm~!l~ 1A ou_L schools. 

7. Evaluarion Process 

Carefully planned and implemented per­
sonnel evaluation is the exception and not the 
rule. By and large, there are no regularized, 
effective evaluation procedures for teacher or 
principal performance. 

It is no consolation thAI. che conditions re­
garding peer-defined standards of practice, 
autonomous performance, teacher 
empowerment and evllluation are not much 
better in general educat.ion. In the public 
schools teachers are not generally involved in 
defining standards of instruccional practices, 
teacher evaluation and staff development. As 
a rule, they "lack power and input in all the 
important decisions" about their schools. To 
be sure. teachers in the public schools are 
frustrated .. about their powerlessness ln 
teaching ... ~ 

8. AssignmenJ of Greater Responsibility to 
f>ractiJioners wilh increased 
Competence. 

One of the earmarks of Jewish education is 

8, Ernes1 Soyet, TM CondiriOII ofTra,hint: - ~ Siatr• 
i,y-Stou,.,nalysfr. 198!!. The Carnegie Founcblioo fot 
lhc Advancement of Teaching, 1988. 
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the lack of growrh opporrunities for teaching 
personnel. 

How do bureau directors view these eight 
criteria of professionalism? How important is 
their fulfillment for the advancement of Jew­
ish educc1tors and for the enhancement of Jew­
ish schooling? How do central agencies cur­
rently relate to each of the criteria? What dif­
ferential roles might bureaus play regarding 
the application of each criterion 10 school­
based procedures? to community-wide prac­
tices? to continental activity? 

Developing responses 10 these questions is 
a necessary step in ameliorating the condition 
of Jewish school personnel. It is a major chal• 
lenge 10 Jewish educational leadership and 
should be one of the immedi11te taSks of BDF. 
To underscore the need to place this chalknge 
on future agenda of BDF let us briefly high­
light the professional characteristics of the 
persons employed in instructional and super• 
visory positions in Jewish schools on this con­
tinent. 

Characteristics of the Jtwish Education 
Non-Profession 

l. Teaching and principaling in most Jew­
ish schools is, at best, a part-time vocation. 
The vast majority of Jewish educators teach 
12 hours or less. The New York Jewish Sup­
plementary School Study found that there are 
no fuJl-time teachers in these schools. Only 
one-third of the principals are full-time and 
this percentage is declining.9 

The only full-time career educators are in 
the day schools and the bureaus. 

2. Teacher salaries are absolutely and rel­
atively low - averaging $21,000 to S23.000 
for 30 hours of teaching in day schools ll.nd 
$9,000 for 12 hours of supplementary school 
instruction. There is a wide gap between 
teachers· and principals' salaries, particularly 
in the day school, where principals earn, on 
the average. between S55.000 and $65,000 
annually. In some ~Y schools, administrators 
earn as much as $80,000 and more:. 

3. Fast-tracking to principalship and even 
to bureau positions is a growing vocational 
phenomen_on. On the one hand, the reasons 

9. A.I. Sthiff, et al. Jn.iiui Suppltmcntary S,h.oo!ing. 
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for' thls are the lack of qualified, experienced 
candidates for senior positions and inadequate 
career ladder opportunities. On the other 
hand, ambitious teachers are no1 s.atisfied 
with their income potencial if they remain 
teachers. Tbe logical step within the Jewish 
education enterprise is to aspite to an admin­
istrative post even if they lack the necessary 
qualifications. 

4. Neither teachers nor principals enjoy 
the kind of sociaJ status or communal recog­
nition they deserve. This generally results in 
low self-image and low self-esteem. 

5. Jewish school teachers work under great 
stress. The sources of the stress are essentially 
the principal, parent and school board mem­
~r. In the supplementary school it is the rabbi 
as well. 

6. Turnover is very high. The recent 
Cleveland study found a 20 percent turnover 

.r 1 annually in Jewish schools. 10 In Greater New 
York 62 percent of Jewish supplementary 
school teache~ have been in their respective 
schools two years or less a.ad 83 percent fo\J.T 
years or less. 11 

7. Jewish education does not attrnct new 
young talented persons. However, interesting­
ly, some young committed Jews do choose 10 

become Jewish school teachers. Witness the 
young people at the conferences of the Coali­
tion for the Advancement of Jewish Educa­
tion. 

8. There are some good and some excellent 
teachers and some good and effective princi­
pats in boch the day schools and supplemen­
tary schools. J have an ambivalent feeling 
when generalizing about teachers and princi~ 
pals in Jewish schools because of this minor­
ity population. I must admit that when I attend 
teachers' and principals' meetings and confer-

<' ) enc~s: I often get a good fee!ing. Many of the 
part1c1pants are truly committed and dcd.icat• 
ed. Many are enthusiastic about their work. 
But, in reality, the vast majority of teachers 
and principals need significant improvement 
and upgradins. 

The challenges here are: How do we up-

10. Tht Report of tlrt JoinJ Ftdtratlon/PloMint Com­
mission on JtwW. Confe~nus, Clcvcll.lld, 1988. 

I I. A.I. Sdiiff, eul .. .kwish S11ppltmt11taryScho<>ling. 

. -......--·. 

grade current Jewish school personnel as 
quickly and effectively as possible'? How do 
we attract new, vital talenl into our field? , 

THE RESPONSES 
Looking at the development and progress of 
the medical profession since the Flcxner Re­
port in 1904, the advantages of professional• 
ization stare at us boldly. The question is: Can 
JcWish education ever become so profession­
alized? Should it make attempts at such pro­
fessionalization? 

On the other hand, perhaps laissez faire is 
the best approach i)'l the voluntary setting in 
which Jewish education operates. Perchance, 
we have the best situation that can obtain. 
Some Jewish educators will pull themselves 
up by the bootstraps without irnposicion of 
professional criteria upon our vocation. The 
vast majority of Jewish educat0rs will never 
be fully professionalized, particularly since 
Jewish education will remain a part-time pro­
fession for most Jewish school personnel. 

[f we feel, however, that Jewish education 
must be professionalized, what course of ac­
tion should we ~e? 

The following is a set of potential responses 
by the bureaus to this challenge. The re­
sponses are presented as opportunities and 
possible strategies leading to proft:ssionaliza­
tion. 

J. Advocacy 

The first response mode is making active ad­
vocacy a central agency priority on both lay 
and profossional levels, a) 10 improve the im­
age of Jewish educators, b) to increase signif­
icantly their earning capacity, and c) to im• 
prove their working conditions. Bask to this 
priority program is an understanding of the 
cuJturlll and social contexts within which 
schools function. A fundamental contrad.ic-
1ion inheres in the American ~ocktal cont.eXt. 
On the one hand, the American people place 
a high value on education. They feel strongly 
about the need for an educated citizenry; they 
appreciate the importance of education as a 
factor for national strength. On the other 
hand, Americans consider teaching. in the 
words of a former U.S. Commissioner of Ed­
ucation, "a profession entirely appropriate for 

I 
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persons of second and third rate ability. and 
therefore have aU too commonly proceeded to 
provide them with second or th.ird rate educa­
tions and pay them th.ird or fourth rate sala­
ries. " 12 

The perennial question of teacher compen­
sation is more thnn a dollars and cents issues. 
According to the New York St.ate Association 
of Indcpend~nt Schools it is "not fundamen­
tally managerial or economic or political." 
This prestigious organization of elite private 
schools where teacher salaries, lil:e those io 
other school systems, is low claim that 
teachers' compensation is basically a moral is­
sue. "Whe.n heads and trustees finally decide 
on next year's teacher salaries let them ask 
themselves without obfuscation and without 
rationaliz.atioa: Are we doing the best we 
can?"13 

The question Jewish communal leaders 
should ask is "Are we doing the be.s1 we must 
do io order to insure quality Jewish education 
and Jewish continuity?" 

The advocacy mode on the local and na­
tional levels suggests a) launching think tanks 
comprised of top community lay tead~s; b) 
utilizing top public relations firms to develop 
specialized communications techniques; c) 
organizing communal task forces; and d) 
sponsoring Town Hall type meetings. 

The targets of the advocacy program are 
synagogue and day school lay leaders, rabbis 
and Federation lay and professional leader­
ship. Jewish school personnel and potential 
Jewish educators - high school and college 
students - should also be targ~s of the advo­
cacy program. In the 1966 study of 1800 stu­
dents in the Hebrew teachers colleges only l5 
percent finally chose to enter Jewish educa­
tion. For the vast r"Mjority of potential Jewish 
educarors. Jewish education lacks adequate 
salary inducements, sufficient communal rec­
ognition and satisfactory working condi­
tions. 14 

12. Stecliilg M::Murrin, .. lnLrod~tion,M in .Jame. O. 
Koerner. T~ Mi.stducotic11 <J/ A~rican Ttacf.ers. 
BoS1on. HoughlOII, Mifflin. l96J. p . .x. 

13. Frederick C. Calder. Bu//,tin No. /34, The New 
York SUie Association of lnd~dent Scliools, De­
cember 1988. 

14. A.I. Schiff, "'Career Choice and tho Students of the 

r-. l lQ/ l :> 

The study findings dcmonmate that four 
conditions are necessary to convince Jewish 
youth with intensive Judaic backgrounds to 
make Jewish school career choices: 
(a) a competitive salary structure, including 

competitive entry level salaries, good 
fringe benefits and long term annual saJ­
ary increments; 

(b) social status at least equal to th.at of rabbis 
and top Jewish communal profossionals; 

(c} good working conditions and potential for 
job satisfaction; and · 

(d) professional growth opportunities. 
· A recent study of young professionals in 

Jewish communal service concludes that 
th~ are the very same characteristics that 
wiU attract and keep young Jewish f rofessioo­
als in Jewish communal service. 1 

ln this regard, the efforts of the Conference 
of Jewish Educator Organi.z.ations during the 
Jasr two years are noteworthy. The .. Year of 
the Jewish Educator" plan should be whole­
heartedly supported by bureau dfrectors and 
their staffs. Unfortunately, this is not the cast. 

In addition to the above goals for the advo­
cacy program, one other purpose is self­
evidem: making Jewish educsrion a fuU-time 
career for a significantly larger number of ed­
ucators. This requi.ces providing full-time ca­
reer opportunities to many supplementary 
school personnel by expanding the job de­
scription of an increasing number of Jewish 
school teachers and principals-to include Jew­
ish education activities and curriculum devel­
opment. This is one of the recommendations 
of the Greater New York study of Jewish Sup­
plementary Schools. 16 

It is obvious that even after significant ef­
fons are made to provide full-time career op­
ponuniries to increasingly larger number of 
Jewish school personnel, for the foreseeable 
future, most teachers in Jewish supplemeourry 
schools will be part-time and avocational per­
sonnel. Special attention must be given to 1hc 
needs of these educators. particularly since so 
many of them have such minimal Judaic back­
grounds. How the bureau can effectuate the 

Hebrew Colleges." 
15. Bernn.rd Rei5Dlall. personal eommunic~ion. Octo­

ber 31. 1988. 
16. A.I. ScJuf(, ct al., Jewish Suppkmvizc.ry SchOCJ/ing. 
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necessary upgrading of their basic Judaic 
knowledge is a question that may be beyond 
the challenge of professionaliz.ation. Never­
theless, it requires an immediate response. 

2. Innovative Recruitment Programs 

Closely associated with advocacy plans are 
active efforu to recruit new talent. 

This means developing creative ~trategies 
for reaching high school and college students, 
utHiz.ing young, effective teachers and admin• 
istran:m; to commurucate the positive message 
of a Jewish education career and the potential 
the future holds for Jewish educators. 

This challenge is underscored by the nature · 
of the recent awllrd wiMers of the Wexner 
Foundation Graduate Fellowship Program. 
Forty-nine percent of all applicants and 71 
percent of the award recipients were candi• 
dates for rabbinical schools. Of the 14 fellow­
ships, 10 were awarded to rabbinical aspirants 
and two each to aspirin~ Jewish communal 

) workers and educators. i-r 

3. Pre-Ser'l'ice, Early Service and 
ln•Service Ttaining 

Needed are pre-service programs for potential 
educators and early in-service edu~tion for 
newly appointed teachers requiring additional 
preparation In content and Methodology to 
guarantee their effectiveness and success in 
teaching. 

Several creative programs sponsored by the 
BJE of Orearer New York Early Childhood 
Education Center might well inform the rest 
of the Jewish edueation enterprise. About a 
decade ago, realizing the ongoing need for 
early childhood teachers with both Judaic and 
general education backgrounds, the Early 
Childhood Education Center of BJE estab­
lished a teachers' training program at Stern 
College, Yeshiva University. Currently, in 1he 
1988-89 School Year, 27 teachers are enrolled 
in this program. BJE staff give some o( the 
course offerings, make all the student• 
te8ching placements and supervise the student 
teachen. As incentives, BJE arranges for sti-

17. Bctrwd Reisman. Jectufe 10 Nnlonal Jewish E=­
utivesCiroup. at UJA-Fcdera1ioo, New Yori Navem-
~r J, 1988. ' 

pends paid by the host school, where apPro­
priate, especially to those student teachers 
who work as assistants. As an added inceri­
tive, the Jewish Early Childhood Association 
(the organization of Jewish early childhood 
educators) provides grants to assistant teach• 
ers and head teachers - who do not have suf­
ficient background to be certified - to en­
courage them to return 10 college and begin 
or continue their studies toward certification. 
As far as in-service education is concerned, 
the ~nt.er offers basic skills courses to teach­
ers in need. The Directors' Support Network 
sponsored by the Center enables new directors 
to acquire or reinforce supervisory and ad­
ministrative skills. 

The two-year old Ho! mes group of 100 uni. 
verSities working in five regional groupings 
may be an instructive model forceniral agen­
cies. Noting the serious problems in teacher 
preparation and teacher readiness in general 
educstion, the Holmes group is "looking for 
a new vision of teaching" a.nd "is seeking a 
new alliance to make that vision come true." 
A crucial element of the Holmes group effort 
is .. schooling at the grass rcots" with genuine 
school-university collaboration. 

To achieve this purpose, a number of uni­
versities in the Holmes group are forming 
partnel"$hips with public school systems to 
create .. professional development centers" 
that function like teaching hospitals. t8 In cf. 
feet, this is a unique way of uniting theory and 
practice in education. 

In Jewish education, lacking s1toog univer­
sity teacher education settings, we might ask: 
Is creating such centers a desirable or realistic 
goal? If it is, how should Wt go about achiev­
ing it? The New York Supplementary Educa­
tion Action Plan proposal for a BIE Teacher 
Center Institute in cooperation with local uni• 
versities and the three New York based rab­
binical seminary educator tr-dining programs 
might serve as the model for Jewish cduca• 

·tion. •? 

18. Judilh E. unic:r and bq)h Fo1hc:rston,:. MA New 
Commitment 10 Teacher Educ-.ilion.· Ed,m,tion 
~arkrfhip. 46:J, NoYernl:,cr 1988. p. 19-22. 

19, Suppltm<'ntary £ducati(J(I A.c1iDt1 Plan, Board of 
Jewish &luca1ion of Gn:at.c:r New York, September 
1987. • 
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Another strategy that might be emulated by 
bureaus is New York BJE's Inter-school Visita­
tion Program {IVN) for Day School teacher;, 
sponsored with the Yeshiva Elementary and 
High School Principals Councils. 
IVN's program objectives are: • 
(a) To reduce the burnout rate among novice 

teachers in day schools; 
(b) to de~ignate veteran "masttr" teachers as 

mentors to new teachers and to create a 
rubric wherein they can share their 
knowledge and experience with others: 
and 

(c) to raise the level of knowledge and skill 
among novice teachers, specificaJly in the 
areas of teaching methodology. 

IVN's Major Program Activities include: 
(a) annual identification of :lboUt 50 new 

1cachers and 15 veteran "master" teach­
ers· 

(b) fiv~ full-day programs of school visits, 
consisting of model lessons in the class­
room by master t.e.!chers, followed by 
post-lesson unalysis at1d discussion; 

(c) a series of ten evening seminars and 
hands-on workshops on teaching method­
ology in Bible, Prophets and Hebrew la.a• 
gu1tge: and 

(d) a full days visit to BJ E's Teacher's Cemer, 
including a hands-on workshop on cunic• 
ulum materials development. 

Incentives are provided to new teachers a.nd 
master teachers participating in the program. 
Veteran teachers are compensated for their ef­
forts and novice teachers given stipends for 
the purchase of books, materials and for trans­
poration costs. 

Since its incepdon in 1980-81, the program 
has i.erved 200 new teachers and cultivated 26 
master teachers. According to teacher• 
participants and their principals, IVN has 
generated a renewed sense of excitement. pro­
fessionalism and challenge about the teaching 
of Judaic Studies. The most eloquent testimo­
ny to IVN's success is the fact thar of all par­
ticipants since J 980. only one has left the field 
or Jewish education. 

Already, some of the program's graduates 
have assumed leadership positions. One mas• 
ter teacher is now principal and two others arc 
assistant principals of major day schools. 0th-

P .12/ 15 

ers are the "star'' teachers in their respective 
schools and motivate their peers to attend con­
tinuing education progr.uns. 

Another approach to pre-service and early 
in-service training in Jewish schools misht be 
patterned after the Alternative Thacher Certi­
fication Programs of the State of California. 
Originated as the Thacher Trainee Program 
and renamed the District Intern Program. it 
embraces four basic elements of training for 
novice reachers: 
(a) Teaching and learning processes: (class­

room management and student diagno­
sis); 

(b) Curriculum development and insrruction­
al techniques; 

(c) Planning the classroom environment; and 
(d) Worlc.ing with parents20 

Toe California program features the pair­
ing of mentors with novice teachers over a one 
to two year period. This strategy bas proven 
to be very effective in early childhood pro• 
grams in New York. During the past five 
~ New York BJ E's Early Childhood Cen­
ter has been operating a .. one-on-one" pro­
gram in which selected experien~ -i teachers 
meet individually on a regular basis with new 
instructors, exchange classroom visitations 
a.ad meet as a group to share ideas and expe­
riences. The one-on-one program. under the 
guidance of a BJE early childhood specialist. 
has had a salutary effect upon both 1he novice 
teachers and the mento~. the laner group be· 
ing groomed !or directorshjp postiions. 

Developing in-service strategies for princi• 
pals also requires 1he immediate anention of 
bureau directors. In this regard, the 
Principals' C.enter concept innovated at Har­
vard University's School of Education in 1980 
might Strve as a model for Jewish schools as 
it has in general education. 

Toe value of I.his concept is confirmed by 
our experience in New York. Our Principals' 
Center, developed with Harvard Univenity, is 
a self-motivated, self-directed program of 
professional growth by and fo~ principals of 
Jewish schools. Over the years, 1t has develop-

20. Michld 0. McKibbln, •AJtem.wvc Teacher Certifi­
cadon Prosrams, '' Edu.ca1iD11 uailmhip, 46:3. No­
vember 1988, p. 32-JS. 



; 

( ) 

·ed programmatical!y in two directions - as 
a resource center for a var-iety of support ser­
vices and as an infonnation center. The year­
round regional sharing programs include in­
depth exploration of relevant topics. The high­
light of the Principals' Center activiry is the 
annual university-based two-and-a-half-day 
conference at end of the school year utilizing 
university faculty. To date the conferences 
have been held twice with Harvard and once 
each at University of Pennsylv11nia and Co­
lumbia. 

3. Autonomous Performance and Teaclur 
Empowerment 

Providing opportunities for teacher autonomy 
HIid the enabling of teacher empowerment will 
give a new face to the teaching experience in 
Jewish schools. Wilh the exception of Detroit, 
teachers' unions present no problem in effec­
tuating new starus for teachers in Jewish 
schools. 

Autonomous'performance is a hallmark. of 
the professions in the American free enter­
prise system. Medicine, law, accounting, en­
gineering thrive on it. Similarly, industry and 
corporate life encourage it. Professional 
empowerment goes hand in hand with auton• 
omous performance. 

In facilitating both of these aspects of pro­
fessionalism for teachers. new role$ for prin­
cipals might also be developed. Principals can 
serve as facilitators and real change agents by 
providing opportunities for teachers to ob­
serve each other, work in teams, make 
choices, plan their own work and help begin­
ning teachers adjust to their teaching loads. 

Moreover, teachers can become involved in 
selecting teachers and administrators in their 
schools and invited to participate in such cru­
cial matters as teacher cvaluacion, staff devel­
opment, school budge1s and srudent promo­
tion . procedures. Also. teachers can have a 
voice in what they are e,;:pected to teach and 
can regularly participate in textbook and cur­
riculum decisions. Providing teachers with 
significant roles in shaping sehool policies 
would be the best expression of 
empowerment. 

Teacher autonomy and empowerment are 
based on the 11..Ssumption that teachers arc pro--

· --✓ 

fcs:.ionals who are accountable for what goes 
on in their classrooms. Working on this as­
sumption, the Rochester (New York) School 
District is creating a revolution in teacherpro­
fessionalism in the public sector. It substan­
tially raises salaries, guaranteeing chat by 
1990, t~chers will earn an average of 
$45,000. Lead teachers will be able to earn up 
to S70,000 by that time. 

In the new Roches1er contract with teach• 
ers, traditional guar11n1ees associated with se­
niority and tenure are eliminated. Instead 
there is a career ladder that bases advance­
ment on performance rather than years of ser­
vice and education credits. The accountabiliry 
agreement requires teachers to put in five .id­
ditional days for in-service training. Lead 
teachers must work as mentors with begin­
ning teachers and those who need improve­
ment. Pan of the contract is a home-base 
guidance system. 

The Rochester experiment can well serve 
as a model to buruus for what might be ac­
complished in Jewish education. 

4. Strategies for Teachu and Principal 
Evaluation 

A recent survey of 42 public school sysu:ms 
in Penssylvania found that the vast majority of 
teachers earned top ratings in the teacher ev­
aluations concluded in th(SC districts. "Was 
this the birth of a new (and long awaited) ex­
cellence in teaching or were there ocher ways 
of interpreting the dat.iT' was the question 
asked by the surveyors. li 

Their conclusion was chat the teacher rat­
ings are the sign of a problem, not a solution. 
Moreover. the surveyors felt that "school ex­
~utivcs don't know how to evaluate" and that 
"supervision and eV:1luation have become 
empty, time-stealing ri1u1ds. "1~ 

Jewish education doesn't have the problem 
of a poor rating system. We simply don't rate 
te:whers. But wit do have a problem of teacher 
evaluation. Ourchallengl! is to help principals 
learn to be real su!)<!rvison; and teacher .:val­
uators. 

2J. Donald E. l.~nttloi> and Mary Rita Colarusso. Mlm• 
prov ins Tc~cher E,'lilua1ion." E.ucutivt Educa10,. 
May 1988, p. 32. 33. 

22. Ibid, 

l 
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The Pennsylvania surveyors recommended 
thru strategies to improve t.eacher evalua1ion: 
(a) Institute a team approach to evaluation. 
(b) Put teacher supervision and evaluation at 

the top of the principals many tasks. 
(c) Free up time ror evaluation by cuninj 

down on other administrative activities. 2 

Given the value of these recommenda1ions, 
we might ask the same question posed by the 
surveyors for general education. "Even if the 
principal gets the time to do real evaluation. 
does he have the·know-how?" 

This, then, forms the substance of another 
critical challenge - principal evalu111ion.1t is 
especially significant in a voluntary system 
like Jewish education where school-based 
management is a general practice. Developing 
methods of assessing the effectiveness of 
principals without compromising their super• 
visory roles is a matter of extreme impor­
tance. Given the small size of Jewish schools 
and the overall administra.tjve responsibilities 
of 1be principals, their position and potential 
as change agents are critical to the well-being 
and effective operation of their respective in­
stitutions. One of the ways to make principal 
evaluation a nonthreatening procedure is to 
help principals become involved in self­
cvaluacion. 

In developing methods for initiating educa­
tor evaluation, the possibility of peer evalua­
tion strategies should be explored thoroughly. 

s. Pro/esswnal Growth Opportunities 

Two approaches may be used in responding to 
the need to provide professional growth op­
portunities for teachers. The first is develop­
ing an instructional ranking model fl la univer­
sity teaching, as this writer has recommended 
on numerous occasions: teacher. senior teach­
er, master 1cacher and distingui~hed teacher: 
or associate teacher, staff teather, senior 
teacher or master teacher. 1~ 

Ttacher nmking might u.c;e the medical 
profession's terminology as did the city of 
Rochester, New York: lnrern teacher, resident 
reacher, professional teacher and lead teacher 

23. Ibid. 
24. A.L Schiff, .. On the Making of Ille .Jtwish Tc=hin; 

Profc:uicn.- J(w/Jh Edur:uliOII, ~3:J. Fa.II 19&.S. 
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- the laner term taking a leaf from the Car­
negie Report on teaching.!5 
. Creating the category of lead teachers is an 

excellent way of rewarding outslliilding ser­
vice and competence. Given their pedagogic 
experience 1md effectiveness, le11d teachers 
can provide educational le11dership in 3 varie­
ty of ways including 1eachcr training, curric­
ulum development and teacher evaluation. 

Another approach 10 providing teacher 
growth opportunities has been recommended 
by Lee Shulman who notes that the teachers 
he respects most are uncomforrable with the 
ladder idea . .. They want opportunities lo dif­
ferentiate their functions during the course of 
the careers, but not necessarily in a one way 
fashion. We probably need a new metaphor: a 
ladder may be misleading because ladders go 
up, suggesting something else is down. We 
need a model like the one lo medicine, where 
getting better and more respected as a physi­
cian does not rnean that you've stopped caring 
for patients. The chief of medicine at II good 
hospital takes on leadership responsibilities, 
but continues to be fully involved in prac­
iicc. "26 

Using the lead teacher idea as a huerdl con­
cept with differentiated pay for added peda­
gogic curriculum and administrative respon­
sibilities is one way of implementing this 
nonladder approach to growth. 

R.egardins principals, professional growth 
- and empowerment - might be achieved 
via principals.' councils established and 
staffed by 1he bureau. A cost effective way of 
involving principals, in their own sclf­
development, the council acts as a supp~rt 
group, a sharing mechanism and a lcarmng 
environment. Within the council selling, 
principa~ c:in work on common projects, de­
velop self-growth activities in a 
nonthreatening climate and initiate program 
proposals for implementation in individual 
schools 

25. A Nauon Pr,paw/: Tcarlu-rt/tv IM 2 111 C11n111ry. th~ 
Report or the Task Fot« on Teachin[? a.~ ~ P,ores­

•sion, CQrnegie Forum on Educa1icln and 1hc: &:uno­
my, 1986, 

26. Ron Br.m<ll, - On Aucssmcnl of Te;iching: A Cnfl· 
VC1Ulion with Le;: Shulman.- EduC'tJll<wt l<udu• 
ship, 46:3, November 1988. p. ~-
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Afterword 

If one applies the criteria of a profession 10 
Jewish educa1ion. we find, indeed. that it is 
wanting all the a11ribures that characterize a 
true profes:;ion. 

~iven the current level _of awareness by 
Jewish communal leadership of the impor­
tance of Jewish education for Jewish continu­
ity and for the enhancement of the quality of 

...... . ... . . . 

P .15 / l z p 

TEACHERS AND PRJNCIPAlS 1 J 

Jewish_life, there is re_ason to believe that sup­
p<>rt will be_ forthcoming to help professional. 
1ze the Jewish education .vocation, 

The key to upgrading the career of Jewish 
educators lies, in great measure, in the hands 
of the respective bureaus of Jewish education. 
Individually and collectively, it is both a cha I• 
lenge and an opportunity. 

•• 

~••b •♦ ,•• ·-=~ 
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AlYJN / . SCHIFF 

The Manpower Crisis in Jewish Education: 

Real Problems and Rcali1tic Solutions 

JN'rRODUCTlON 

J EWlSH EOUCA TJON in the 
United States has undergone many change~ 
since the d.iys ot the .siddur peddler and 
heder melamed. These may be classified 
under three broad headings: quantitative, 
institutional and organizational. Some of 
the changes have been purely quantitative. 
There have been increases in the number 
of pupils-from 45,000 in 1900 to 
550,000 in 1968, and increases m tne 
percentage of Jewish school-age children 
attending a formal Jewish school during 
a given year-from about 20% in 1900 
to approximately 50% in 1968. The num­
ber of schools has also increased dramatic­
ally. 

Changes in the nature of the Jewish 
educational institution hnve taken place. 

Dit. ALVIN ScHttr i, u~ociate pro(ch6r' of cdu­
c-.tion, ch.t.irman of the OcpMtm<'nt or Religious 
Education. fcrkau( Graduate School of Hu­
mui1ic, and Social Sclt:nccs, Yc$hiva Univcr• 
tity, ind coordina1or of HchrC'W 1cac-hc-r training 
program, in the ut1dcrgradu:1.1e ichools oC the 
Universiry, This paper w:.~ pre,~ntl'd at the 
Fifth Natie1n:il Corifnrcnec on Jewish Educ11tlon 
aponsored hr 1hr. Aml'ricnn AuociMion £or Jew­
uh Educarlon, New York Hilton Hotel, March 
18, 1966, Statistical dat11 have been upc:ucd. 

The first half of the 20th century has 
seen the rise and decline of the hede;, 
and the almost total disappearance of the 
pri•,ate melamed. It has witnessed the 
growth and gradual deterioration of the 
communal Talmud Torah, the develop­
ment of the less intensive congregationul 
Hebrew school and the one-day-a-week 
school ond the remarkable growth of the 
Jewish Day School movement which now 
claims more than 300 schools and depart­
ments and about 65,000 pupils. 

Changes in the organization of Jewish 
education have occurred. A variety o( 
ideological and central educational agen­
cies and departments, national commis­
sions of education, and local bureaus of 
Jewish education made their appearance 
on the American scene during the last si~ 
decades. 

The quantitative growth, the institu­
tional developments and organizational 
changes in Jewish education were not .ic• 
companied by substantial increases in the 
number o~ competent instructors and 
supervisors. On the contrary, the ranks of 
qualified Jewish school personnel have 
become depleted gn1dually during the Inst 
25 years. The .major source of teachers 
and administrators for American Jewish 
schools disappeared with the annihilation 

(12] ~ 

From, Jewish Education quarterly, 3813, June M68 ) 
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o! the Central and East European Jewish 
communities. Neither the American Jew­
ish coounuoity nor the State ot Israel has 
been able to keep pace with the growing 
personnel needs of Jewish education in 
the United States and Canada, 

'fhe shortage of Jewish school personnel 
bas been a leading topic of discussion 
in Jewish educational · circles for more 
than a decad~. 

As one educator bas noted, "all that can 
be said on this subject has already been 
said. It bas been wrung dry."1 Neverthe­
less, we persist to discuss it in the hope 
that, in our typical Jewish stubbornness, 
we will some day discover the one drop 
of mayim hayim. 

Permit me, therefore, to raise a number 
of issues in the expectation that they "!Yill 
yield. sufficient reaction--either in support 
of, or in opposition to my views--to em­
bark upon the improvement of a condi­
tion we have been bemoaning individually 
and collectively for so many years. Re­
.cently, I addressed a meeting of the 
Praesidium ot the World Council on Jew­
ish Education on the topic of recruitment 
and teacher education.: My remarks today 
incorporate much of what I said at that 
world conclave, since they are pertinent 
to the focus of this workshop. 

The forum provided by this conference 
seems especially conducive to the launch­
ing o! an all-out thrust towards a solution 
or to a series of solutions to the probl~ms 
to which we address ourselves today. 

While I am aware that this con!erence 
represents a cross-sectional interest in 
the problems of recruitment and training 
of teachers, I am not especially conversant 
with the needs of the Refonn schools, 
particularly of the one-day-a-week schools, 
and am therefore happy that Rabbi 
Schindler is a discussant for this session. 

At present, the Orthodox and Conserva­
tive schoo:s and some of the Reform 
s.chools draw upon the same undiffer­
entiated sources for their teaching per­
sonnel. This condition Is a dimension of 
the seriousness of the manpower problem. 
At the height of an era of great ideologic-

al divergence and rapid tri•directional 
growth, the various Jewish movemec.ts 
still depe~d, for the most part, upon old, 
slow-moving processes !or the production 
of their educational persotlllel. 

TIIB P.ECRUI'l'MENT PROBLEM 

To begin with, let us clearly focus on 
the problems of recruitment. Each of the 
problems suggests a target for the Amer­
ican Jewish community to reach. 

T A.RGET 1: Collect and Analyze Infor­
mation About Teacher Per­
JOnnel. 

What a.re the facts? There is no real 
objective data. This, in itself, is a problem 
that deser~es attention, A recent educated 
guess supplied by the American Ass·ocia­
tion !or Jewish Education to the Jewish 
Telegraphlc Agency has it that there are 
13,000 licensed and unlicensed Jewish 
teachers in the United States and Canada. 
Dr. Alexander Dushkin estimates that 
there are about 19,000 Jewish teaching 
posts in the United States of which 6,500 
are in afternoon schools and 3,000 are 
in Jewish Day Schools.3 Last night we 
heard from one "informed'' speaker that 
there were 17,000 Jewish school person­
nel in this country, While e~act current 
figures are not available, the percentage 
of non-licensed teachers is staggering in­
deed. Licensing per sc does not indicate 
effective performance, as non-licensed 
status does not preclude quality teaching. 
Nevertheless, certification is the best 
means presently at our disposal for meas­
ucing, however, roughly, the degree of 
minimal acceptable performance. 

The most recent information indicates 
that there ls a need (due to annual teacher 
attrition) for approximately 900 teachers 
each year. During the past decade, the 
Hebrew teacher colleges have graduated 
annually between 100 and 150 young peo­
ple eligible for certification by the Na­
tional Board of License or by approved 
local licenslng agencies. According to in­
formed sources, between one-third and 
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one-half o! these graduates assume teach- g) Israeli immigrants ( ditiercntiatcd 
ing posts in Jewish schools. However, no from the Israeli exchange teachers) who 
more than 15%-20% of the gtaduates for the most part, do not meet the religious 
become career teachers. requirements of the great majority of 

The other sources of recruitment are tlie schools. Many of them Jack basic: knowl• 
yeshivot gedolor, the rabbinical seminaries edge of Jewish religious life and obserl• 
which ordain between 150-200 young rab- ances and do not have the necessary 
bis each year, a large percentage of whom pedagogic training for effective teaching 
go into teaching. Five of the larger semi- in American schools. Generally, they lack 
naries in cooperation with Torah Ume- sufficient fluency in the English language 
sorah, have recently organized teacher to meet the needs of schools in which 
training programs for their students, In English is the medium of instruction. In 
addition, there are the Beth Jacob teacher addition, they generally do not have 
seminaries which supply about 50 teachers serious career commitment to Jewish edu• 
a year, particularly for the Beth Jacob cation. They are either graduate studeots 
movement. FinaJly, there is the Israel or businessmen( or spouses of students 
teachers' exchange, which in 1964-65, or businessmen) who plan to leave Jewish 
supplied 187 !sracli teachers !or Amer- education as soon as their educational 
ican schools. During the current school and/or professional goals are ll.tt3ined. . 
year 126 lsraelis are teaching via the Direct recruitment from Israel also takes 
exchange program. place. A number of large Hebraic day 

Simple arithmetic shows that, according schools, regularly send their principals to 
to the most optimistic estimate, there is Israel to engage teachers for short term 
an annual deficit of approximately 500 periods. This procedure, at most, accounts 
teachers, · for 20 teachers a year. 

These positions are filled ·by a variety Why is there a shortage of trained 
of "recruits", although known to us, might teachers? Of all the answers, all too well 
be identified for the purposes o( this paper. known to us, two are particularly vexing. 
They are: First, there is a shortage of inspired young 

a) the American version of the lo . people in the Hebrew high schools, the 
yur1.lah,· solitary American source from w~ich th_e 

b} the enterprising young person with Hebrew. teachers colleges recnnt their 
· 1 prospective students. 

some ~u~aic knowledge eager to supp C• Secondly, there is a shorta'ge of inspired 
ment his income; t d • h te h t , • h ,A . . . s u ents m t e ac er r:uning sc oo~. 

c) public sc~ool teach~rs with varying The drop out rate in Hebrew teacher 
degrees of Jewish educ_ation; colleges was reported by the National 

d) young people with Hebrew back• Committee on Teacher Education and 
ground who need part-time jobs while they Welfare of the American Association for 
prepare for more lucrative and more intel• Jewish Education to be between 30-43% 
lectually satisfying experiences; in 19S7-58. I would venture to say that 

e) young girls with. some Hebraic this is a rather conservative estimate. 
knowledge biding their time before mar- Moreover, the fact that to begin with, a 
riage; h1rge percentage of the students in some 

f) young religious men with intensive of the Hebrew teacher colleges are Israelis 
emotional attachments to Judaism and underscores the seriousness of the prob­
cquolly strong traditional Jewish back• lem. 
ground, who are not professionally trained These reasons for the shortage sharply 
to do anything else, and to whom teaching indicate that the Jewish community must 
is a kind of ••path of Jezist vocational re- rap more efjecrively the existing sources 
sistaoce", aod of reacher personnel. 
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1'AF.UET 2: Recruit S1udents in the 
Hebrew Teachers Colleges 
for J e w is h Education 
'Careers. 

What is needed is an intensive~ con­
tinuous campaign to recruit prospective 
teachers from the student bodies currently 
enrolled in the various teacher training 
gchools. We must Jay claim to the students 
in our teachers' institutes. They are a cap­
tive audience. 

When Rabbi Joseph Baer Soloveichick, 
the father of Chaim Brisker, was asked 
by a delegation from Brisk to leave Vilna 
and become the Rav of the ·Brisk com­
munity, he refused, Soon, another delega­
tion was dispatched to try to convince 
him. Again he refused. Whereupon, one 
member of the delegation got up enough 
courage to say "Rabbi, we cannot bring 
a 'co' report to the 4,000 Jews in Drisk 
eagerly awaiting your arrival. You can't 
say 'no' to 4,000 people". To this plea 
Rabbi Soleveichick had no breyrah but 
to acquiesce. 

It is in this spirit of commitment, 
brought about by inspired teaching and 
personal guidance that students must be 
won over to the teaching field. If we will 
not be able to win over those already in 
our schools to careers in Jewish education, 
whom will we be able to recruit? 

T A.RGET 3: Make Course Work in 
Hebrew Teachers Co{leges 
More Relevant to Needs 
of Prospective Teachers. 

In this regard, there must be greater 
realization on the part of the already 
dedicated faculties in our Hebrew colleges 
of the specific role of their college in 
preparing teachers. Helping the teachers 
to understand their role and to interpret 
it effectively is a challenge to a combined 
effort. In every course they must engender 
the feeling regarding the pragmatic value 
of the subject, that it is being studied so 
that the student cnn eventually utilize this 
knowledge in his own te:iching. Teacher 
college faculty should become more in­
volved in the pedagogics of instruction. 

They must kindle the spark of love for 
Hebrew teaching by serving as models 
for their students. Intensified effons should 
be made to encourage students in the 
Jewish studies programs (in schools where 
these exist) to transfer to the teacher 
training programs. 

T A.RGET 4: Prepare Students in Me­
sivto/ for Careers in Jewish 
Education. 

What is needed also is the recruiting 
and training of youog scholars in the 
various Mesivtot tor teaching careers. It 
is !or this very reason that special Master's 
degree programs in Jewish pedagogy have 
been initiated by the Department o! Reli­
gious Education of the Ferkauf Gradunte 
School of Yeshiva University. These pro• 
grams, however, serve a small segment 
of the Mesivta populatioo since they are 
limited to ordained rabbis who have a 
collegiate undergraduate background. The 
trairung of youog rabbinical students for 
educational careers must become a com­
munity-wide concern. 

TARGET 5: Establish a National Foun­
dation to Provide Scholar­
ships to Prcspective Teach­
ers on the Basis of a 
Student Benefit Theory. 

What is needed is the development of 
a viable program to recruit high :ichool 
pupils into colleges. 

Realism is often harsh, especially to 
sensitive people. We Jews are a seositlve 
people and the realities of teacher recruit• 
ment aro indeed harsh. It is a sad com­
mentary on life that monetary means 
must be used to entice young people to 
prepare for a profession that requires 
much idealism. But, without competitive 
scholarships the American Jewish com­
munity will lose many prospective studentS 
!or its Hebrew teachers colleges. 

What is needed is the establishment o! 
a national foundation to sponsor a large 
scale scholarship program for future teach• 
ers. What is neoded is a communal foun­
dation to allocate funds on the basis of 
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a student-benefit theory. ·This would have 
the dual effect ot attracting individual 
students and motivating cunent schools 
to recruit new students more actively. 

The teacher trai.oillg schools should 
not have to go pleading to the existing 
fonds and agencies for scholarship aid. 
Neither should they have to-compete for 
the same money that is made available 
for European lands. A case in point is 
the Memorial Foundation for Jewish Cul­
ture with limited funds to serve world 
Jewry, 

TARGET 6: Reclaim th~ Unqualified 
T~chers Via an Jnunslve 
Crash Program of Re-edu­
cation. 

What is needed, · then, is an American 
fund sponsored by American Jews to meet 
American Jewish needs. 

The teacher,retention power of Jewish 
schools ls sadly wanting. The turnover 
of young teachers is practically s~ere. 
They leave teaching after a few y·ears, 
often to be replaced by other temporary 
rs:cruits or by some unqualified or un­
trained persons, who, for the lack of other 
professional opporruoity, remain Jewish 
school teachers. With proper training 
many of this latter group can achieve 
instructional competence, 

What is needed is a crash program to 
reclaim the unqualified. This means, re• 
cruiting, as it were. a select number of 
young teachers--presently unqualified be­
cause of inadequate presetvice prepata• 
tion- for intensive reeducating. These 
people ·are a captive audience. They are 
already teaching in our schools. If 100 
such teachers were. to be retrained during 
the next two years, that would be consider­
ably more teachers than the number o! 
graduates of Hebrew teacher colleges who 
enter the ranks of career teachers during 
a two year period. Following this plan, 
it is conceivable that 500 teachers could 
be recruited into the ranks of the qua1ified 
from the unqualified during the next ten 
years. Such a program would demand the 
cooperation of Hebrew teacher colleges, 

..,_ 
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local bureaus, the National Board of 
License, communal certifiying agencies 
and individual schools. 

I am not unmindful of the in-service 
programs sponsored by the Jewish Agen­
cy, the local bureaus, Torah Umesorah, 
Yeshiva University, United Synagogue 
( particularly in coo junction with the 
Melton Program), the Union of American 
Hebrew Congregations, and the college. 
conducted in-service courses in a number 
of cities, principnlly New Haven, Spring­
field, Mass., Providence, Washington, and 
Milwaukee. These are already in-service 
courses. They are significant developments 
and should be continued and improved 
upon. However, these will not give the 
necessary relief. What is needed is an 
all•OIJI m(IJ'sive campaign to rurain large 
gro1Jps of teachers, The incentives for this 
retraining must be provided by the respec­
tive schools in collaboretion with the local 
bureaus and supported by a special fund 
set up for this purpose. This teacher 
reclamation fund might be known by a 
prestigious name to lend weight to the 
project. It is not a new idea. But, I would 
be remiss if I were not to mention its 
sine qua non importance. Who knows? 
The sheer incidence of repetition may one 
day yield an appropriate respon~. 

TARGET 7: Refocus TsrtUl Teacher 
Exchange Program to Meet 
Needs of American 11:wlsh 
Community. 

More eff cctive tapping of existing 
sources means also the better utilization 
of the Israeli teacher-exchange program. 
However competent Israeli teachers may 
have been in Israel, they pose a serious 
prob1em vis-a-vis meeting the needs of 
Jewish education in the United States and 
Canada. They frequently lack the ap­
propriate lingui~tic, social and religious 
orientation for effective performance io 
the variety of American Jewish schools. 
What ls needed in the case of the exchange 
reachers is vital meaningful recruitment 
based on two criteria: selectivity and 
orientation. Prospective Israeli personnel 
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·n,ust be carefully screened in Israel, even 
at the possible expense of a reduction of 
the number of recruiu. Our major interest 
is in choosing the appropriate applicants. 
The selection of teachers roust be done 
via an ongoing year-round recruitment 
proce3s which might involve face-to-face 
interviews, on-location appraisal of teach. 
ing performance, and re~cipt of- appro­
priate recommendations. 
· Once chosen, the Israeli teachers should 
be properly oriented for • the kind of 
work for which they arc being recruited. 
A team consisting of former teachers in 
the .exchange program and American edu. 
caton should be co-opted to develop and 
supervise such a program. The exchange 
program should be reviewed also for the 
purpose o! establishing limits !or length 
of &ervice. 

positions and personnel by each of the 
national and local agencies. It is a difficult 
task involving reappraisal and fuoda­
mental readjustment of their go-it-alone 
policies and practices. 

TARGET 10: .Establish a National Fund 
B,ased on a Teacher Bene­
fit Theory for the Enhance. 
TMnt of Teacher Status. 

What is needed are drastic, shocking 
chnnges in the attractiveness of the He­
brew teaching profession-a long range 
national program for th~ enhancing of 
teacher status and for the raising and 
equalizing of teacher salaries both within 
the Jewish teaching profession and in rela­
tion to prevaHlng standards of public edu­
cation. This may sound like a pie · in the 
sky. It will take millions of dollars to 
implement it. This program begs to be 

T A.RGET 8: Send Quali~d America,i initiated. And it must be developed on 
· Teewhers to Israel for a the basis of a teacher-benefit theory. If 

. On~ Y ~ar Exchange ViJit. . it cannot be done with all teachers, it 
Concerning the Israel teacher-e;,cchaogo • should be achieved with a significant 

idea, I wish to underscore the need o! ,egment o?' the teaching force. Whatever 
an activity tor which I havo been cam· may be said regarding the impracticability 
paigning vigorously for the last S years. of such a recommendation must be 
The real meaning ot exchan8e must b, weighed in light of the fact, that for years 
introduced to Jowish education. The Israel all the prac!ical approaches hnve been to 
exchange program must become a regular little avail. 
-albeit limited-two way street. When the status and financial position 

Principals should be encouraged to send of the Jewish educational functionary bc­
quallfied teachers to Israel for short-term comes at least equal to that of the Rabbi, 
(one year) exchange visits. This can best then can we hope to anract the serious, 
be implemented on a national scale via superior prospective educator so vitally 
the existing exchange program. ln addition needed to assumo leadership roles in Jew. 
to tho obvious benefits to the individual ish education in the years to come. Steps 
teacher and school, such an arrangement in this direction have already been taken 
would create a vital bridge between the by the American Association for Jewish 
American Jewish community and Israel. Education via the National Committee 

The tapping of existing sources must be on Teacher Education and Welfare. The 
accompanied by other long-awaited meas- Committee has published and distributed 
urt.S. a series o( importaot promotional ma­

TARGET 9: Establish a Viral, Central 
Placement Service. 

What is needed is an intensive, ongoing 
vital central placement service. This means 
the setting up of a central registry, the 
pooling of information about available 

terials, ch,ief among. them was the ap­
pearance for several years of the semi­
annual newsletter Our Teachers. It iosti. 
luted a national pension plan. It organized 
a recruitment program. lt adopted a guide 
to a code of practices and established Y om 
Hamoreh. Steps were taken to resolve 

.. • ! • 
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the problelll. But, in face of its size 
and severity, these w~c baby i;teps. Ac• 
cording to the American Association for 
Jewish Education orientation memo­
randum for this conference, ''Tbe dimen­
sions of this crisis (tho teacher shortage). 
which grew larger with each passing year, 
mitigated against the Committee's suc­
cessful effort.,. 

What Is needed, rabbotai, are giant 
steps: giant steps to initiate a national 
and comprehensive insurance and pension 
system for licensed teachers aod prin• 
cipalsj giant steps to insure a minimal 
wage; giant steps to refine, implement and 
strengthen the national code of practice; 
giant steps to provide runtime employ­
ment opportunities io J cwish education . 
(In regard to tho latter need we must 
explore the possibility of cooperation with 
Jewish communal centers and YMHA's.) 
. · The giant steps must be giant. They 
must be national in scope and non-ideolog­
ical in structur~ and intent. To this end, 
the current plans of National Council tor 
Jewish Education, National Association 
ot Temple Educators, Educators Assem­
bly, the fledgling Hemed (Hever Morim 
Datri-Im), and the bureaus should b~ 
studied to detennine poSlibilities of COil• 

version to, or conjunctive arrangements 
with a national program, 

'While it is improbable ·and unrealistic 
and not desirable from my personal point 
of view to try to overcome ideolo~cal 
differentiation via common school pro­
grams, it is not unrealistic, nor should it 
be impossible to express one phase ot the 
''unity in diversity" thesis via uniform 
and/or cooperative personnel practices. It 
is in this area that the American Associa• 
tion for Jewish Education, in its efforts 
to reorganize, can make a vital contrlbu• 
tion to the improvement of Jewish educa-
tion. · 

American Jewish life, like all life, is 
era-oriented. American Jewry has been 
through many periods of change in a 
relntively short time, It has been witness 
to the eras of early settlement. social in• 
tegration, mass immigration, Americaniza-

. ..,_·~·--~-··········• .. . 

tion, economic growth, demographic mo­
bility and internal diversity. Currently we 
are at the peak oC the era of great diversity. 
The next era must be one of consolidation. 

· New ideas, new aproacbes, JJCW organiz.a, 
tional patterns must be dirc.cted towards 
inercasing the probability aod reality of 
joint-communal effort. J cwish education 
is· one area where consolidation might 
begin to take place. 

American Jewry has shown the capac­
ity, ability and resiliency necessary for 
cooperative ventures, I refer to the 
heightened Zionist efforts on behalf of Is. 
rael. Although cooperation in the instane¢ 
ot !srael was peripheral plulanthropic 
and temporal, the American J cwish com­
munity rose to the challenge. It is not too 
early to demonstfate this same ability 
again. And a Dew program or D~ guide­
lines i;uch as we may initiate during our 
deliberations cau well serve our cause. 
One way to cut across ideological boUlld• 
aric:s is to finaocc the recruitment of teach­
ers and the improvement of their status on 
an individual basis (student bcn~t or 
teacher benefit) rather than via group or 
institutional arrangement. This is definite­
ly feasible. The machinery to deal with 
1500 students and aprox.imatoly 8,000 
teachers ( excluding one-day-a-week: in• 
structors) need not be overly cumber. 
some. It is easily managed in public 
education and properly organized can be 
a source of infinite blessing to Jewish 
tducatioa, 

TEACHER EOTJCATION• 

T~acher-Edur.:atfon in the 1960'.r 
Permit me now to tum your attention 

to teacher education. In the history of 
American teacher education, the l 960's 
will be recorded as the decade of intensi• 
fied examination, experimentation and 
criticism. During the past six years there 
have been a plethora of major conferences 
oo teacher education. Many important 

• For amplifica,ion of some a.speeu of this 
part ol paper, Jc:e this writer's article, ''New 
Concepu in Teacher Educ11tion,'' JnJJith Edv­
ea1ion, 38: I, January, 1968 • 
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books and articles have been written on schools of higher learning, for Jewish 
the subjecL The 1960's ate witnessing teacher scholarship incentive programs, 
heightened teacher education activity on for experimentation ill Jewish pedagogy. 
the part of such prestigious groups ~s the It is interesting to note that all of the 
National Commission on Teacher Educa• new government programs !or education 
tioo and Professional Standards of the avoid entering into formal relationships 
Natiooal Education Association, the Fund with existing schools and teacher-educa­
for the Advancement of Education, the tion programs because they view "the 
Ford ·Foundation and American Associa. establishment" as resistive to change and 
tion of Colleges !or Teacher Education. unable to respond quickly to the now 
Books like James B. Conant's TM Educa. requirements of the present situation.4 

tion of the .American Teacher and James Jewish teacher education establishments 
B. Koemer•s The MiJeducation cf Amer• must respond to new needs. They must 
icon Teachers have become household · readjust to the new requirements of the 
topics of conversation. present American Jewish community, Like 

Currently, teachers and teacher edu- the problems of recruitment, tbcse needs 
cators are c~poscd to public scrutiny more also suggest targets for the Jewish com­
than ever before in the United States.• munity to achieve, 
This creates a problem in Jewish educa­
tion as it does in general education. The 
problem, put simply, is that uunlike any 
other profcssioJ)al group, we educators 
deal wHh substance that is not only critical 
to the public at large, but is also perceived 
by many as part of the public competence 
rather than as specialized ~pertise. »4 

Tbe topic ot teacher education assumes 
particular importat1ce a~ainst the back• 
ground of social changes relevant ' to 
teacher education, the outstanding ot 
which is the accelerated democratization 
of higher education. The dramatic initia, 
tion of massive government prograips­
thc Economic Opportunity Program, the 
expanded National Defense Education 
Act, the Elementary and Secondary Edu• 
cation Act of 1965, the Higher Education 
Facilities Act, the Hlgher Education Act 
of 1965, all have direct implications for 
] ewish teacher education, 

New institutions have sprung up to 
meet 11ew social demands, such as the Job 
~rps program, Project Headstart and 
community action programs. 

Tbis too has bearing on our Jewish 
teacher educatlon problem. Whereas there 
is increased ferment, heightened activity, 
and massive fundicg in general educ!ltion, 
no such parallel can be drawn for edu, 
eating the uJewishly disadvantaged", for 
founding research projects in Jewish 

TARGET 11: Study the Current Teach• 
er Programs in Light of 
.American Jewish Needs. 

Currently, · there 'is painful)y little re­
search about Jewish teacher education. 
What is needed is basic investigation into 
the various phases of teacher preparation. 

TARGET 12: Develop an Operational 
Definition for Desirable 
Professional BehaYior. 

Ia examining Jewish teacher education, 
one is struck by the fact that we are not 
certain that we have been preparing the 
kind of teachers that are required to m~t 
our current needs. Moreover, there is un• 
certainty and lack of agreement with 
respect to what knowledge is most perti• 
nent to tho professional education of 
teachers. In this, we are not atone. Present• 
ly, this subject is a burning question in 
general educatioo.7 What is needed in Jew. 
ish education· is an operational definition 
o! desirable professional behavior pro• 
gram. This involves the developing of a 
model or a number of models of appro• 
priate .teacher .performance. 

The suggestion to establish a new con­
ceptual framework for the professional 
training of Hebrew teachers is not new. 
Tho National Committee for Teacher Edu­
cation and Welfare in 1958 called for 
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"total reorientation on the part of our 
teacher training schools".• It strongly re• 
commended "that a conference of deans, 
registrars· and other administrative heads 
of the various teacher colleges be con• 
vened for the purpose of discussing such 
recommendations."• A number of such 
meetings did take place. But the effort 
died or was killed becaus~ of the un­
readiness of the American .Jewish com­
munity to finance the implementation of 
the recommendations. Ve-hamayvin yavin. 

Any recommendations of this paper will 
also remain academic unless finn meas­
ures are taken to implement them. The 
specific restructuring of programs would 
involve relatively small expenditures. It 
would call on the special talents of teacher. 
educators, behavioral scientists and sub­
ject matter specialists ra[her than ad• 
ministrators. 

The Hebrew teachers college must b~ 
come a professional school, It must 
become professionally oriented without 
sacrificing the scholarly approach. , 

The programs must provide the unique 
bodies of knowledge and tho unique skiUs 
required by the prospective Hebrew teach­
er that is not needed by the typical ,grad­
uate not planning to make Jewish educa­
tion a career. 

TARGET 13; Develop a Conceptual 
Framework for Teacher 
Prepatalion. 

The programs must be geared to the 
increasing challenges of all day Jewish 
education. They must be geared to the 
expanding concept of the role ot the 
Jewish teacher in supplementary Jewish 
education. This has been indicated on 
numerous occasions dllring the past two 
decades but hos yet to be lmplcmeated 
eff cctivdy. 

In 1958, the subcommittee on Teacher's 
Professional Training of the National 
Committee on Te.lcher Education and 
Welfare recommended the training of 
teacher-education workers or mu/ti-skilled 
education workers. The Committee noted 
that it was aware of the criticism of this 

P . 9/14 

approach and stated, nevertheless, "that 
equipping a substantial segment of the 
teaching profession with at least one 
allied skjJl not only constitutes a partial 
answer to tho problem of creating full. 
time economic opportunities-a condition 
which is indispensable to the professionaJ. 
ization of Jewish teaching-but is a genu­
ine response to a truly felt need in our 
day. 1110 

Such skills include group work, adult 
education, recreational and cultural pro­
gramming. Last week l participated in 
a 3-day conference of executives of Jewish 
communitiy centers and YMHA's ( con­
vened by the Jewish orientation and Train­
ing Seminars which is sponsored jointly 
by the Jewish Education Comminee of 
New York and the New York metro­
politatl section or the National Jewish 
Welfare Board) on the topic "Jewish 
Content in Youth Activities." In my 
presentation I challenged the executive 
director to engage Jewish educational per­
sonnel on their staffs. From indications 
of their favorable response it seems that 
the Center movement is prepared to con­
sider seriously the employment of "Jewish 
value specialists". This area of activity 
must be explored fully by the Jewish 
education community. 

TARGET 14: Prepare Teacher-Scholars. 
One or the serious shortcomings of the 

teacher colleges is that they do not pro­
duce teacher-scholars. For this inlormed 
audience there is no ne~d to make any 
le,nglhy analyses o! this situation. Ono 
example will suffice. 

The 1958 study made by the National 
Committee on Teacher Education and 
Welfare indicates that Hebrew College 
graduates arc rarely engaged to teach 
classes beyond the 4th grade in a yeshivah. 
It is the exceptional graduate who is equip­
ped knowledge-wise to tcuch in the upper 
elementary grades and in tho junior and 
senior high school 1evels of tho Jewish 
day school. My own experience between 
1956 and 1965 with teacher placement 
in the day schools of greater New York 



. ') 

FEB 06 '90 16=24 8D OF JEWISH EDUCAT 

• •• • I :.t ... ;.. _ _ .. ·- ... ~ ..... 

P . 10/14 

THE MANPOWER CRISIS IN JEWISH EDUCATION 21 

via the Department of Yeshlvoth of the 
Jewish Education Committee, adequately 
bears this out On the other hand, the 
mu.smachim of the various mesivtot . who 

. arc employed to teach the upper grades 
are not adequately prepared- neither 
Hebraically nor pedagogically. Il the d·ay 
schools are important to Amerlcan Jewry 
in terms of reversing a downward .trend 
ln Jewish education, U they are significant 
as the single elementary educational in­
stitution (or almost the only elementary 
school-type) to provide intensive J' ewish 
education, if the Jewish day schools repre­
sent American Jewry's answer to the train­
ing of future Jewish leaders, if they are 
a factor in our creative survival-then 

1 preparing teachers for this type of school 
! must b¢ a primary concern of teache, 

educatlon, 
The dual function of teacher-scholar 

has been suggested as the necessary mini• 
mum for effective general education. 
Should it.be less for Jewish education? 

STUDENT•CENTERtD APPROACH 

TARGET 16: Establish Effective Guid­
ance Programs i11 the He­
brew Teachers College . 

Unlike the general college of education 
our Jewish training schools, with one ex'. 
ception11, are small institutions and do 
~ct s_hare in the _geo~r~ trend of develop­
mg mto large 1nstrtutlons. One of the 
serious criticisms leveled against the Amer. 
i?an teacher colleges is the depersonaliza­
tton caused by their increasing size. While 
it does not augur well for the much needed 
mass output of teachers, the smallness 
of our schools has a definite plus value. 
Small student bodies are conducive to in• 
tensive guidance, to a one-to-one faculty . 
student relationship. It is this student 
centered-guidance approach, more than 
any other factor that is responsible for the 
large number-80 %-ot all graduates 
of Yeshiva University's Teachers Institute 
for Wome'll between 1956-1968-who 
are currently teaching. 

To be successful, guidance-in which 
• all faculty members according to their 

TARGET 15: lnJroduce New Teaching ability are assigned a number of students 
Media into Hebrew whom they • get to know on a very pee­
Teacher Programs. sonal level-mu;t be initiated during the 

The past decade has been witnes~ to students' first year in school. Beginning 
rapidly changing educational technology, as academic counselling this procedure 
This is generally not reflected in Hebrew progressively involves the social emotional 
teacher education programs. What is and cultural.religious facets of the stu­
n~ded is the development of new media dents' lives. In its final form the guidance 
for making the preparation of teachers is vocation.centered and continues even 
more effective. The adaptation of, new during the first few years of their em­
educational devices to the needs o! He- ployment. 

NBW TBACHlNCi TeCHNOLOOY 

brew teacher training apptars to be a At the core of the guidance program 
necessary step at this time. Programmed is the _principle that basic responsibillty 
instruction, k.inescope recordings by re- for learning rests with each student. One 
mote control oC student teachers as devcl• aim of the student-centered approach is 
oped recently by Hunter College in New to help the student learn how to learn, 
York City, the wise use of films and and develop a thirst !or further learning. 
re(;ordings, the introduction of one-way 
mirror demonstration centers as now 
planned by the Ferkauf Graduate School 
of Yeshiva University-nil of these media 
and many more-must be studied and 
adapted to the specific needs of Hebrew 
renchcr education. 

TARGET 17: Explore Possibility of In· 
dividualizing Prosrams of 
Teacher Preparation 

Another personal dimension in teacher 
education must be considered. That di­
mension, which is receiving serious a.tten-

,.. ... 
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tion in general education. is building cur- years of professiooal employment-we 
riculum in terms of "each prospec- cannot hope to prepare teachers who can 
tive teacher-scholar's unique . conceptual adequately m~et the challenges of the 
scheme."n In light of this principle, it is Jewish school. 
rccommcodcd that i'when we plan out' . The laboratory-type experience which 
programs we cannot operate under the has no substitute and must be cooperative­
ilJusion that we create a single·curriculum ly planned by supervisor, host schoo\ and 
best suited to all students. Instead, we cooperating teacher, depends largely on 
must plan teacher education in such a.' ·student feedback for its effectiveness. :Re, 
way that we systematically provide op- ·ceiving the feedback, analyzing it, react• 
portunities to know what differences exist ing to it are timo consuming matters. 
within each of our students and develop· For this alone it pays to extend Hebrew 
flexible programs which offer a wide teacher preparation to a five year program, 
variety o! approaches for reaching the Gaining competence with the basic tools 
professional goals of teacher-scholar."a . • necessary for teaching, practicing funda• 
The immediate reaction of Jewish teacher~ mental skills, analyzing·teaching situations, 
educators might be to dismiss this sug-. apprenticeship in the sense of "trying 
gcstion as irrelevant, for no other reason one's wings", should all be accomplished 
than tho basic physical limitations of our during the student's residence in the . 
programs. Before that is done I would .teacher college and not after he graduates 
urge careful study of the implications of from it. V'dal Lahakima. 
such a statement for Jewish teacher train- ; The direct experience component of 
ing. 'the professional preparation of teachers 

Underlying the success of a viable c~n best be controlled and supervised via 
guidance progrnm--and here lies the dif- demonstration schools in which the edu­
ficulty-there needs to be the promise c_atlon faculties of the respective teacher 
of long-range support- intellectual, emo- c:olleges have policy-making and decision­
tional and financial. taking roles. Sufficiently large demonstra• 

I>lRECT EXPERlENCE 

"Only ~tudent-teaching should serve as 
a stipulated certification requirement for 
future te;,chers in each state".1◄ This was 
J .imcs B. Conant's sole positive finding 
concerning licensing requisites when he 

· la~hed out against current certification re­
quirements in the: respective states of the 
Union. 

TARGET 18: Develop Mtanin.fful Siu• 
dent Teaching Programs. 

One may draw a parallel need in Jewish 
education regarding the reappraisal of the 
certification requirements for Hebrew 
teachers' licenses, but thir is not within 
the scope of this paper. What definitely 
is our concern, however, is the importance 
of direct experience in teacher education. 
Without the variety of direct experiences 
- pre-teaching, student-teaching, intern­
ship, supervised teaching during 1he first 

,_ ----

tion schools have other significant values 
for Jewish education, a discussion of which 
-~ not within the scope of this paper. 

T2ACH~R EDUCATION ECONOMICS 

TARGET 19: Improve Status of FacuJ. 
ties of Hebrew Teachers 
Colleges in Order to A I• 
tract Superior Teachers: 

Since I have used general education for 
the fr3mcwork of my few remarks I can• 
not but enter a plea for a good infusion 
of the Americ11n college into the Hebrew 
teacher trruning school with respect to 
faculty status. What our training schools 
need to attract outstanding people are. 
fewer hours of te~ching, more time tor 
individual guidance and research and bet­
ter pay and welfare benefits. What they 
need is the establishment ot appropriate 
requirements for new and old foculty. 
What our training schools need is the 
establishment of full-time professorships 
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ln education manned by scholar teacher­
oducators. Since this breed of person is 
almost non-existent, the implications !or 
preparing or encouraging the training ot 
these kinds of people are clear. · 

Much has been said and written about 
scholarship and stipend programs to at­
tract students to. our teachers colteges. 
Nevertheless, I would feel remiss if I did 
not state i:rn.phatically that the value of 
tull-scale tinancial support for teacher edu­
cation students must not be undercsti• 
mated. It is an absolute necessity in an 
educational-funding oriented !lge. 

THE. ROLE OP THE. TEACHER TRAINING 

SCHOOL 
-TA.RGET 20: Expand the Role of the 

Hebrew Teachers College. 
If the Hebrew Teachers Colleges are to 

assume a new leadership role in the Jewish 
educational community-and they. must 
assume leadership responsibility !or the 
theory and practice of Jewish education­
then they must be equipped to do so. The 
first step in this direction is the establish­
ment of full-scale Departments of Educa­
tion manned by full.time cducationAI pro­
fessionals in each of our teacher training 
establishments, 1n cities which have such 
schools, in-service programs should be 
their responsibility and under their spon• 
sorship with the assistance and support of 
the bureaus. A metropolis like New York 
is beset by special problems regarding in• 

service offerings. These can be best re­
solved by close working relatiooship with 
the teachers colleges in the area, provided 
they have the necessary manpower to 
make a significant contribution in the di­
rection of meeting in-service sod retrain­
ing needs of teacher personnel. 

CHARGE TO THE AMERICAN JEWISH 
COMM1.IN1TY 

All this adds up to a sigrii6cant chal­
lenge to the American Jewish community. 
If we have the courage to act, to st.ir, to 
create, to dramatically stimulate massive 
movement to improve teacher recruitment 
and teacher education, then, in the years 
to come this meeting and others like H 
will go down as the most crucial confer­
ences in American Jewish history. We 
must be ready as a community to emulate 
the tremendous fioRncial supp0rt that the 
American gov.ernment is giving secular 
educational institutions, even if it me:ins 
changing the entire concept of the organi­
zation of Jewish chnrity, and changing 
tho operation of the federation and wel­
fare funds. You and I know that this may 
'no longer be a dream. Jewish and non­
Jewish experts alike, have made strong re­
commendations in this regard. The solu­
tions to ·the Jewish educational personnel 
dilemma must come from the community. 
They cannot. be forthcoming from the 
Hebrew teitchers colleges or from the 
Jewish education profession. 
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l Wha~ is our D'mut Atzmit Quotient? 

~ healthy self-image is basic to teacher 
-ctiveness, so lee's start working on 
d'mut atzmii now. 
• positive self-<:oncept is essential in 
arenas-in the community and in the 
sroom. First it means believing in the 
,lute worthwhileness of what we do. 

Unfortunately, 
1any-_Jewish educators 
1re '.,Jversely affected 

by the low esteem 
in which they 

are held 
1 the community. 

sh education is the key to lhe very ex­
ce of the Jewjsh communicy ~d is 
omerstone of Jewish enrichment. As 
ltcrface with pa.rents, lay leaders and 
sh communal professionals, our self­
ep,t should radiate our feelings about 
1~~ of our work. Mor~over, we 

l cpared to articulate effectively 
i ~ce of Jewish education as a 
'I '{f."e~qua non for a viable Jewish 
nut1i,y, ; . 
1fo'Jately, many Jewish educators 
dverse!y affected by the low esteem 
uch they are held by the community 
universal problem in the teaching 

:ssion. The resolution of this pro-
in the 'Jewish community must 

1 with Jewish educators-with our 
perception of our self-worth and of 
ontribution we make to Jewish con­
ty. 
f I am not for myself who will be for 
' Is an apt motto for us. This is one 
c reasons the Conference of Jewish 
a.tor Organizations (COJEO)- with 
:tive artd prominent participation of 
3-has launched the "Year of the 
h Educator" during the Hebrew 
:iar year Tismach. 
:ondly, a positive self-image means 
•ing in ourselves, in our ability lo 
ed and impact the lives of our 
l'/ts and their families. This assumes, 
:lTSe, that we continuously work to 
tSC our Judaic and educational 

by Alvin I. Schiff 

knowledge and improve our instructional 
skills. 

Jmilalio Dei is a powerful Judaic prin­
ciple. After all, man was made in the im­
age of God. Having "His likeness" 
places an awesome responsibility upon 
Homo sapiens, especially on people 
whose mission it is to influence the 
behavior of others. 

Emulating God, as a Jewish concept, 
finds its early expression in a Talmudic 
intc:rpret.ation of a verse in Moses' song 
after crossing the Red Sea. "This is rny 
God and I will glorify him" (Exodus 
15:1). According to Abba Shaul, glorify. 
ing God means "Be like him. Even as He 
is gracious so you be gracious; even as He 
is merciful, you be merciful" (Babylonian 
Talmud, Tnrctate Slwbbat 133:b). 

On the one hand, hum an beings are en­
couraged to imitate the attributes of the 
Almighty. On the other hand, people 
often imitate other persons, especially 
those whom lhey respect. Young children 
cU'C prone to follow the example of adults 
-particularly in a school setting. In this 
regard, teachers teach more through 

Liking oneself 
as a teacher 

in a Jewish school, 
and having self­

assurance 
vis-a-vis the instructional 

role, are crucial 
dimensions of a 

teacher's behavior. 

what they are than through what they 
communicate. Listen to Abraham 
Joshua Heschel as he places lhe teacher 
cole in proper perspective: 

. .. everything depends on the per• 
son who stands in the front of the 
classroom. The teacher is nee an 
automatic fountain from which in­
tellectual beverages may be ob­
tained. He is either a witness or a 
stranger. To guide a pupil into the 

promised land, be must have been 
there himself. When asking him­
self: Do I stand for what I teach? 
Do I believe what I say? He must be 
able to answer in the affirmative. 

What we need more than any­
thing else is not textbooks but 1ext­

people. It is the personality of the 
teacher which is the text that lhe 
pupils read; the text that they will 
never forget. The modem teacher, 
while not wearing a snowy beard, is 
a link in the chain of a tradition. He 
is also the creator of the fu ture of 
our people. He must teach the 
pupils to evaluate the past in order 
to clarify their future. 

The Insecun'ty of Freedom 
(New York, The Noonday 
Press, Farrar Strauss and 
Giroux, p. 237.) 

An anonymous poet expresses this 
thought beautifully. 
'No spoken word nor written plea 
Can teach young hearts what man 

should be; 
Not all the books on all the shdvcs, 
But what the teachers are themselves.' 

And "what teachers are themselves" 
significantly involves their feelings about 
"themselves". Liking oneself as a teacher 
in a Jewish school, and having self-assur­
ance vis-a-vis the instructional role: are 
crucial dimensions of a teacher's behav­
ior. Indeed, there- is a relationship be­
tween believing in oneself and being ef­
fective, as there is a relationship between 
believing strongly in a cause and achlev. 
ing the·goals of that cause. · 

As teachers, we communicate our feel• 
ings to our pupils via our everyday con­
tact with them. Willy-nilly, we are models 
for our children. Self-confidence (based 
upon sound Judaic knowledge and peda­
gogic skill) will hdp us translate our 
teaching into positive pupil behavior. 
Without a positive self-image, teachers 
cannot possibly maxunize instructional 
impact. The message from all this is sizn­
ple. Let's all start working to improve our 
d 'mut atvnit. ■ 

Alvin Schiff is Executive Vice Presi­
dent of 1he Board of Jewish Education of 
Greater New York. 
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· Develop vignett.es of Jewish educaUon pro!essiongJs and disseminnle '-ll~!ll lo lnrgct populat.ions, the 
Anglo-Jewish prea:t -ind ~ble TV. .. . }ft'' 

2) Organize a letter writing campaign • 

. :3) UJA•Federa~lon invC1lvemeDt: 
a) Motivate 1:dueaLo;·a to be aclive ln local FeucroUQn cu111puii;11 Ullll octiviLy; devalup o~d ilistrll>uta 

guidelines to Jewish educator~. ' .1tC . . , . ;:?· ~ b) EncQurage Feder~t.ion t.o involve J ewiah educators In com mu nily work ond in c«~~~n activity. 

> '; 4)~ Encourage Jgca.1 am1.naLio1111l lns~itulions to honor educnlors: develop ond distribute- ~ delines to all 
~, t ,.,,._..., .,I! ... • 

. ·;: . communiUeei make lnventory o! co~muniJY activiUes regarding Lhe hono/,ing_o~d~~~rs, 
6) Compile and d.istributo ln!ormaUon abou-t'Jncome po~enLit1l for various occupatioJ; compare lo Jewish 

... education. Compile, Jlstriou~e in!oraiaUon and prepare manual on a vnilaule acholarsrups in regards to 
Jewish educat<>r traln.lng. ··~· ·: 

, 6) . Orleu~ a.nd. t.rA.ln Jewl~,h educators reg111ding Lhe process of rasource development !or edu~lOr enha.ncement. 
j '1) Ollide Jewlah educa,;oca u: per:iorull, professional, ~eH·growth 11nu Cin1111cial planning . .. m. 

1 SJ Prepllle guld.ellnee 1.1nd distribute information re: Cull-time poaitlons. 
. , 
\ ~ 
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2/6/90 
Proposed Agenda 

Senior Policy Advisors 

Tuesday, February 13, 1990 
1:30 - 5 : 00 p.m . 

I. Review minutes and assignments from 1/23 

II. Discuss desired outcomes of meeting 

III. Review schedule for February 14 

IV. Review proposed assignments of commissioners 
and staff to break-out groups 

V. Update on arrangements with David Finn 

VI. Report on meetings with denominations 

VII. Status report on research papers 

--~· ~---.-. - ·-- . - ---- - . --.... ___ ,.-----~~- .,.,,. 

Assignment 

VFL 

MLM 

HLZ 

VFL 

SF 

MLM 

AH 
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2/5/90 

Proposed Agenda 
Commission Staff 

Wednesday, February 7, 1990 

✓ I. Minutes and assignments of 1/23 

II. Commission meeting of 

A. Desired outcomes 

2/14 - Revi ew the day 
' t 

/ ra:(.r "?.,,t c•\.. o!) ,.,L(.. · f-
l ./ 

B. Agenda 0 ,z~ 
1. Plenary 1 (9 : 30 - ~ ) 

a. MLM opening remarks critique 

b. AH presentation 

c. Ful l group discussion 

2. Group discussion (~n) . - ) 
a . assignment to groups (3 or 4?) 

b. group l eaders 

c . leader preparation - discussion guide 

d. assignment of recorders 

3. Lunch (12 - 1:00) 

4. Funders luncheon (12 - 1:00) 

a. desired outcomes 

b. agenda 

c. staffing 

d. attendance 

\......_ __ _:.:_-2~.P-~~~remainder of pro gr~ 

5 . Group discuss{onsr esume (1 - 2 : 50) 

VFL 

HLZ 



6. Plenary 2 (3:00 - 5:00) 

a. reports of panels <JfJ min. ) 

b. report on funders meeting 

c. discussion 

d. review process for now to June 12 

e. announcement re interim director for implementation 

f. D'var Torah - Lookstein 

C. Logistics VFL 

III. Arrangements with David Finn 

A. How will we work with him? 

B. Calendar for production 

timing of first draft, review process, second draft - quick 
review, then to commissioners in time for written reaction 
before 6/12 

C. Photographer for 2/14 

IV. Research update 

A. status report 

B. procedures for review and publication 

C. suggested format 

V. Agendas for Senior Policy Advisors - 2/13 and 2/15 

IV. Set next staff meeting 

----- -" .. --- . - - -~----- .. ••-- -- . -
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2/5/90 

Corrmissioner Attendance Record 

Plans for f""~ i:PI\I -\J,r 
Corrmissioner Assigned to 8/1/88 12/13/88 6/14/89 10/23/89 + 2/14/90 

----- -- -- --- .......... _______ ,. ·------------ -----·-·- ------- -- --------- --------- -------------
Mona Ackerman SF X X SF Hat ---J 0;) 

------------------------
Ronald Appleby SHH * X No 

--- ---------------------
David Arnow AH X X X Yes 

------------------------
Mandel I Berman Jw' X X X JI./ No yl~ 

-- - - - -- - -- --- --- ---- ----
Jack Bieler JR X X X X Yes 

r-, 
I / 

------- ------ ----- ------
Charles Bronfman SF X X X X SF Yes 

--- ............. -----·- -·--·----
John Colman HLZ X X X X Yes 

------------------------
Maurice Corson Jw' X X X Yes 

-- --- -------- --··-------
Lester Crown HLZ X X HLZ s. Crown y es 

--- ----------------- -- --
David Dubin JI./ X X X No Y ·-- - J t,,J 

------- --------- ------- -
Stuart Eizenstat AR X No J..!2.-, - _) R -- -- ----- -- ------- ------
Joshua Elkin JR X X X X Yes 

---- - - - - - ------ - --------
Eli Evans AR X X X X HLZ Yes 

-------- -- --------------
Irwin Field JR No y e;;, A-- ,, 

Jr ________________________ 
r-'., s Max Fisher MLM X X No fl L 1--f / rr t. 2._ 
•J ------------ -- ------ -- --

Alfred Gottschalk SF X X SF Yes+Steinberg 
___ .,.,. ___ __________________ 

Arthur Green JR X X X Yes 

- - --- ----- - ------- --- ---
Irving Greenberg JI./ X After 2:00 

--------- ---- ----- --- --- (I 

~ 
• '<;...... 

Joseph Gruss HLH * r'o ·-··c1 " 
------ ---- ----------- ---

Robert Hiller SHH X X X X Yes 

---- --· --- --- -- ---------
David Hirschhorn SF X X X X SF Yes 

------------------------
Carol Inga II JR X X X Yes 

- -- ---- ------ ------- ---- ? 
Ludwig Jessel son MLM X No y</' /'- ~, . 

-------- --- - ------------
Henry Koschitzky AH X X SF No ):- ,,. 

--- ----- ----------------
* Not yet a corrmissioner 
+ Assigned to call about 2/14/90 attendance 

- ,- - - ------ ----- _ ... -
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2/5/90 

Corrmissioner Attendance Record 

Plans for 
Conmissioner Assigned t o 8/1/88 12/13/88 6/14/89 10/23/89 + 2/14/90 

·---- ------------------- --·------·--- - ·---·---- .................... ------·-- --------- -------------

Mark Lainer JR X X X HLZ Yes s F 
---------- -- --- ---------

Norman Larrm AH X X X X Yes + Hirt 

-------- ----------------
Sara Lee SF X X X Yes 

--- -- -----·---------·---
Seymour Martin L ipset SF X X X No 

--------------- ---------

Ir:' Haskel Lookstein AH X X X Yes 

--- ------ ---- -- ------ ---
Robert Loup AH X X ? A-11 

- ... -- --- -------· ·--------
Morton Mandel AH X X X X Yes 

... --- ------- -- ----- ----·-
Mat thew Maryles AH X X X AH Yes 

----------------- -------
Florence Me lton AH X X X X AR No 

--------- --------------- caJQ Donald Mintz AR X X X _No /-.,,f t M '-

--- ------- -- .. -----------
Lester Pollack JII X X AR Yes 

------ ------------------
Charles Ratner SF X X X SH Yes 

----- ------- -------- ----
Esther Leah Ritz AH X X X Yes 

----- ---- ----·- -· -------
Harriet Rosenthal JII X X X X Yes 

,,--....__ ----------- --- --------- -., 
Alvin Schiff JR X )( X X Yes 

--- ------------------ ---
lsmar Schorsch AH X X X X AH Yes+Abramson 

-- --- -- ----- -------------
Harold Schulweis JR No 

---------- -- --- --- ------
Lionel Schipper JR * No 

-- ---------------- ------
Daniel Shapiro AR X X HLZ Yes 

---·---- ----------------
Peggy Tishman AH X )( X No '{f..n 

---- -· ----------------- -
Isadore Twersky SF )( X )( Yes 

---- ----- ------------ ---
Bennett Yanowitz JIJ X X X X SH Yes 

--- ------- ------- -------
Isaiah Zeldin JR No? 

----- ----· --· --- .. ---·- - ... 

* Not yet a corrmissioner 
+ Assigned to call about 2/14/90 attendance 

• - -· -.......a9 ___ -----.,.,. .... - - - ·-- -- - ·- -~r----•ff" -;· ---.---◄--... --;------.◄.,._ ____ ,,_,, ..... ► .. _..,_,.._..,._ 
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Agenda 

Senior Policy Advisors 

Tuesday, February 13, 1990 
1:30 - 5:00 p.m. 

I. Review minutes and assignments from 1/23 

II. Discuss desired outcomes of meeting 

III. Review February 14 Program 

IV. Review proposed assignments of commissioners 
and staff to break-out groups 

- group discussion guides 

V. Update on arrangements with David Fin:] 

VT. Report on mee tings with denominations 

VII. Status report on research papers 

__ __,..._ ~ - ----.... . -- ----- _..,.,_-- ·~---

Assignment 

VFL 

MLM 

HLZ 

VFL 

AH 

SF 

MLM 

AH 

~----~-
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COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA 

AGENDA 

WEDNESDAY, FEBRUARY 14, 1990 

9:00 A.M. TO 5:00 P.M. 

OJA/Federation of Jewish Philanthropies of New York 
130 East 59th Street 

New York, New York 

I. Registration; Refreshments 

II. Plenary Session 

A. Introduction 

B. Discussion 

III. Luncheon 

IV. Discussion Groups 

Group A - Weiler Room 

9:00 - 9:30 

9:30 - 12:00 

12:00 - 1:00 

1:00 - 3:00 

Research, the Programmatic Arenas, 
Implementation Mechanism, Community Action Sites 

Chair: Eli Evans 

Group B - Rosenwald Room 
Personnel, Implementation Mechanism, 
Community Action Sites 

Chair:Sara Lee 

Group C - Reception Room F 
Community and Financing, Implementation Mechanism, 
Community Action Sites 

Chair: Morton Mandel 

V. Plenary Session 3:00 - 4 : 50 

A. Summary Reports 

B. Discussion 

VI. Concluding Comments - Rabbi Haskel Lookstein 4:50 
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LIST OF PERSONS ATTENDING MEETING OF 
COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA 

ON FEBRUARY 14, 1990 

Robert Abramson 

David Ariel 

David Arnow 

Jack Bieler 

Charles Bronfman 

John Colman 

Maurice Corson 

Susan Crown 

Joshua Elkin 

Eli Evans 

David Finn 

Seymour Fox 

Alfred Gottschalk 

Arthur Green 

Irving Greenberg 

Mark Gurvis 

Kathleen Hat 

Robert Hiller 

David Hirschhorn 

Robert Hirt 

Annette Hochstein 

Stephen Hoffman 

Carol Ingall 

Martin Kraar 

Mark Lainer 

Norman Lamm 

Sara Lee 

Virginia Levi 

Haskel Lookstein 

Morton Mandel 

Matthew Maryles 

Lester Pollack 

Charles Ratner 

Joseph Reimer 

Esther Leah Ritz 

Harriet Rosenthal 

Arthur Rotman 

Alvin Schiff 

Ismar Schorsch 

Daniel Shapiro 

Stephen Solender 

Herman Stein 

Paul Steinberg 

Isadore Twersky 

Jonathan Woocher 

Bennett Yanowitz 

Henry Zucker 

- ·-·---- - __ , -.- ... 
. . . :, . 

,It .. ,.. ..... . _ 



THE GALLUP C ISR~.EL) POLL 

1 WOULD LIKE TO SHARE WITH YOU SOME DRAMATIC DATA THAT 
ILLUSTRATES THE URGENCY OF OUR SITUATION . AS YOU KNOW WE HAVE 
UNDERTAKEN A RESEARCH PROGRAM . UNEXPECTEDLY WE HAVE HAD THE 
OPPORTUNITY OF INCLUDING A FEW QUESTIONS IN A GALLUP POLL 
UNDERTAKEN AMONG AMERICAN JEWS LAST MONTH . 

THOUGH THE DATA IS NOT YET FULLY ANALYZED THE FOLLOWING EMERGES : 

28% OF YOUNG JEWS UNDER THE AGE OF 40 ARE INTERMARRIED . ANOTHER 
11% ARE MARRIED TO SPOUSE WHO HAVE CONVERTED TO JUDAISM. HE ARE 
TALKING OF 39% OF THE JEWS UNDER 40, 

FOR THOSE BETWEEN THE AGES OF 40 AND 59 - - 16% INTERMARRIED+ 3% 
CONVERTED; 

(} FOR THOSE OVER 60 - 11% INTERMARRIED, 2% CONVERTED 

. 
'-. 

AS YOU CAN SEE THE TRENDLINES RISE, THE YOUNGER THE PEOPLE . 
MOREOVER JEWISH EDUCATION OF THE CHILDREN OF THE INTERMARRIED IS 
ONLY A FRACTION OF THAT OF THE REST OF THE POPULATION. 

OLDEST CHILD UNDER 17 ATTENDS : 

SPOUSE 
JEWISH NOT JEWISH 

PRE SCHOOL 
DAY SCHOOL 
SUPPLEMENTARY SCHOOL 
CAMP 
JCC 

62 
34 
46 
50 
50 

31 
6 

16 
16 
30 

-----••- •• .... ---.,. ___ ,,..,. ·--~-..-------- ~ - -~- -"""c- ---- ._ .. ~•~..._----,.~•--• -,~ s: ••-t .....,.,. .... .. ., ,_ .. , -
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Agenda 

8:30 a . m. - 12 :00 noon 

,. ~ 

i . ' ,i 
I. Reactions to Commission meeting 

II. Action needed 
',? 

A. Preparation of final /report 

B. Action to be taken on funding between now 
and June 12 

C. Establishing an implementation mechanism 

III. Research 

A. Progress report 

B. Nexc steps 

J IV . Preliminary discussion of June 12 Commission meeting 

• ~ -L/ V. Outreach/ Public Relations 
,:. 

C~ VI. Introduction to ~,:mdel Institute 

J VII. Set next meeting of Senior Policy Advisors 

-.­
', 

Assignment 

MLM 

SF/AH/HLZ 

HLZ 

SHH 

SF/AH 

MG 

MG 

MLM 

MUI 

--1, VJ..'-·- ..---

I 
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1. 

2. 

3. 

4. 

5. 

INITIAL SUGGESTIONS FOR THE CLOSING MEETING 

Provide opportunity for ,9ommission to formally adopt the final report and 
determine how it is to be,. presented to the public and to special publics; 

provide opportunity for Commission members to give guidance and blessing to 
implementation efforts; 

focus public attention on the work of the Commission, its recommendations, 
funding, and start of the implementation entity; 

determine future of the Commission; 

thank commissioners and others involved in the process for their efforts. 

Suggested schedule of events for June 12 

9: 00 a. m. -noon 
noon-1:00 p . m. 
1:00-4:00 p.m. 

Senior policy advisors meeting 
Lunch break 
Commission meeting with following agenda:' 

a. opportunity for Commission comments on final draft, 
b. presentation on IJE and on future of Commission and commissioner 

response, 
c. opportunity for Commission comments on overall process . 

4:00 p.m. 
6:30 p.m. 

Press conference with Commission leaders 
Celebratory event--open to comnissioners, policy advisors, 

staff, researchers, outreach contacts, community 
leaders , etc . 

~ ... , 
\._. Public relations component The press conference should provide an 

opportunity to present the final report to the public . The key elements should 
be: 

a. completion of study, 
b. development of implementation entities, 
c. securing of initial funding for five-year period, 
d. state~ents of support by key commissioners. 

While the press conference should catch the daily news opportuniti es, June 12 
should also be the focus of feature stories on the Commission in the New York 
Times, Wall Street Journal, major Jewish periodicals, and local Jewish papers. 

Issue Should celebratory event await the printing of the final report, 
presumably some weeks after June 12? 

( 
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COMMISSION ON JEtHSH EDUCATION IN NORTH AMERICA 2/9/90 

Organization 

1. JESNA 

2. JWB 

3. Federation 
Planners 

4. Federation 
Executives 
and Presidents 

S. Bureau Directors 
Fellowship 

6. CAJE 

Update on Organizational Contacts 

: • Contact 

Jon Woocher 

Art Rotman 

Norbert 
Freuhaft 

Marty Kraar/ 
Steve Hoffman 

Jon Woocher 

Elliott Spack 

Proposed Contacts 

Presentation by MLM 
scheduled for April 
board meeting. 

Presentation by MI11 
scheduled for April 
;;.nnual meeting. 

Consider distributing fifch 
meeting materials to key 
planners for comment and 
reaction. Follow up wich 
meeting at April CJF 
quarterly. 

Meeting at April quarterly 
with executives. Meetings 
scheduled with individual 
communities (Los Angeles, 
San Francisco, New York). 

Consider distributing fifth 
meeting materials to key 
BJE directors for comment 
and reaC:tion. 

No further action suggested 
at this time. 

~'I-. --
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7. AIHWE 

8. COJEO 

9. Reform Movement 

10. Conservative 
Movement 

11. Orthodox 
Movement 

12. Reconstructionist 
Movement 

--- , ..... -... 

Sara Lee/ 
David Ariel 

Jack Sparks/ 
Alvin Schiff 

Alfred 
Gottschalk/ 
Art Rotman 

Ismar Schorsch/ 
Jon Woocher 

Norman Lamm/ 
Art Rotman 

Arthur Green 

Briefing provided at 
February meeting. 

No further action 
suggested. 

Gottschalk convening 
meetings with Reform 
Jewish educators. 

~o further action 
suggested. 

~o further action 
suggested. 

J1LM to meet with Green. 

--:--,....,. _ ...... ,.-. .. ~-.. -:---~---"""(•n--•· ...,. ·- • • • • l£ 
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Public Relations Efforts 

I. Recent 

A. Articles appeared in co-sponsor publications (JWB Circle, 
JESNA's Trends, and CJF Newsbriefs). 

B. Feature articles appeared within last month in several local 
Jewish community newspapers (Cleveland, New York, Washington, 
D. C.). 

II. Between Now and June 

A. Continue effort to spark local feature stories. 

B. Contact JTA about series on developments in Jewish education. 

C. Major publications -- begin contacts with New York Times and 
Wall Street Journal. 

D. Jewish publications -- begin contacts for features in Moment, 
Hadassah Magazine, Present Tense, BBI's Jewish Monthly. Reform 
Judaism, etc. 

E. Develop series of news releases as various pieces of 
Commission's work fall into place. Possible ideas include: 

1. 

2. 

3. 

4. 

Ruder and Finn to produce final report. 

Stephen Hoffman named interim director of facilitating 
mechanism. 

Individual research pieces announced and available as 
approved. 

Expectation of funding support for implementation of 
recommendations . 

III. June Meeting and After 

A. Work with Ruder and Finn and with CJF to set press conference 
for June 12. 

B. Consider CJF satellite broadcast after report is issued. 
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TO : MARK GURVIS 

FROM: JOE REIMER 

DATE: 2/6/90 

RE: PLANNING FOR 2/14/90 

My view of what Commissioners want from this meeting may be skewed 
by my seeing a lot of professionals. Yet, my sense is that for the 
small group sessions, we'd do best to prepare guided questions that 
allow a chair to lead the group in a detailed discussion of the 
proposed recommendations. 

Allow me to use the Facilitating Mechanism as an example. There 
seem to be a host of questions that Commissioners can sink their 
teeth into and give us important feedback. 

Examples: ✓-/✓ 
1) Given the functions proposed fo:zr'the FM, what should its 

professional staff be in t8Xl)✓ot size, function ana 
expertise?. / 

2) Given the functions an/aprofessional staff, how should 
the "active board11 be/ constituted and in what ways should 
the board be "active"? 

3) Given the tas~ helping to put in place Community Action 
Sites, how facilitative veraus driving might this 
mechanism eed to be? 

4) the FM most productively work alongside existing 
agen es such as JWB, CJF, JESNA? What are its unique 
tt19 tions and what (eg . research, diffusion) should be 
~ared or given over .to others? 

~-I- n_ s_i_m_u_l_t_a_n_e_o_u_s_l _y_w_o_rk_i_~~-==tablish C. A.:~~ ~f f ering 
assistance in developing programmatic arenas, should the 
FM's focus remain in~ selected sites or might the FM be 
working in both several CAS And, several programs located 
elsewhere? 

6) How does the FM insure that its tasks remain clear and 
doable and that the mechanism not become overwhelmed by 
too much to do or having to answer to too many 
constituencies? 

7) What would adequate yearly funding for an FM have to be 
for these plans to be realized? 



. 
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8) Will the authority of the FM stem primarily from its 
financial resources or the prestige of it~ board and 
staff? What will it take to get these ambitious plans 
off the ground and moving? 

These may not be tha exact right questions; but what I hope to 
indicate is the level of questioning that we do at a Senior Policy 
Advisors meeting : _open-ended and genui nely grappling. 

J R: ls 

.,, 

: , . 

. . • 
., 

... : 
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0 PAl=MleA INDUSTRIAL COAPOAATl□N SPC:CIFY MOW TO SENO Ml:SSAGI: DATE REQUESTED 

2/5/90 
REQUEST FOR TEU:X/MAILGRAM/FAX CJ TELEX NO. 
72~3 (REV. 2/88) PRU~TEO IN U~.A. S URGENT • Time aeneitlv•. mu.i go at oneo 

□ MAILGnAM __ , 

l,'9 FAXNO. 212 265 5098 O REGULAR· Sano Jt llm• ratea are moat 

NO. OF PGS. 1 oconomlcal 
TYPE (USINO OOUBLI, $1'A¢1i!>l OR PRINT CLEAl\~Y 

(INCL. COVER SHEET) 

TO: FROM: 
NAMf Annette Hochstein {Guest) NAME G!~!:il .. ~evi 
COMP/I Mayflower Hotel COM PANY Premier w- . -
STREE ADDRESS OEPARTMENT 

C!TY ~ TATE, ZIP New York COST CENTER 090 -
PHONE NUMBER ,,;l./' .3,1 'l"J~.:l.._ 
TELEX NO.: 6873015 PRl:MI UW I FAX NO.: j,IH)39 UJ~!,. f TIME SENT: 

MESSAGE: l,'ollowing are days and times for Seymour's phone calls: 

Tuesday, 2/6 - Cott:schalk - 2 p .m. (513) 221- 1875 
Lee - 2:30 p. m. (11 :30 CA time) (213) 749- 3424 
Cor son - 3 p.m . (614) 461- 8112 

Wednesday , 2/7- Koschitzky - 2: 30 p.m. ( 416) 78l- S545 
- Ackerman - 8: 30 p. m. Home Ii (212) 861-1595 

l ·-· 
Friday, 2/9 - Hil'schhorn - 9:30 a.m. (301) 34 7-7200 

, Stev~ Huberman ' s home phone no. in L.A. is (213) 936-8521 

If there are any changes we will be notified then we will notify you. 

.. .. 

~~ TOl~L PAGE . 01 ** 

• 
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0 F'~EtAIER IN0\.18TAIAL COJ:IP()RATION 

PRE MIER CORP. ADMIN. PAGE.01 
OATE REQUESTED 

Rr.aur:sr FOR TELEX/MAILGRAM/FAX 
7: J43 (REV, 2188) PAJNTEO IN U.S.A. 

TYPE (USINO DOUBLE $PACES) OR PRINT CLEAALY 

TO: 
NAM,~E _ _ _ An_n_e_t_t_e_H_o_c_h_s_t_e_i_n __ _ ,.,, ___ _ 
COMP.a,. Mayflower Hotel 
STA!'~ - OOAESS ____ ___ ,--------

CITV. ::, rATE. z1P __ _:N~e=-w::-Y.:..o;:.r;::.;k=------·---­
PHONE NUMBE 

SPECIFY HOW TO SEND MESSAGE 

2/2/90 
D TELEX NO. ____ _ 

U MAILGRAM __ ____ --

~ FAX NO .' 212 ·.265..;S'a'j_g" DRl:13U~R-Send at tlm11 rate, are moat 
· ~ economlcal 

NO. OF PGS. __ 7t._ ___ _ 

XJ URGENT • Time eenultlve - muat go at one• 

(INCL COVER SHEET) 

FROM: 
NAME ____ ~M~a~r~k::.....:G~u~r~v~i~s"-------------
COMPANY _ ,.,. __ ..,:I'a.ar~e:.!m::.:i::.,:e:::.;r,__ ______________ _ 
OEP.&~TMENT_, ____________________ _ 

COST CENTER'-------'Q99~------~--------

TELEX NO.: 6873015 PREMI UW I FAX NO.; 2163918327 I TIME SENT: 

M!!~ S GE: 

ttached is a draft of an outline for the open~1g and . closing plenary sessions 
on February 14 . Please share your comments with me on Monday a . m. You can 
reach me at Premier between 10 a.m. and noon. 

I /2.udwig Jesselson would like to mtet with you lifter 2/15 1 lf possible , Ple~ae '~.I V call his office on Monday to diacus s, (2 l2) 575-5900 

J. Hotel reservations have been made for you and Seymour at t he Cl;i.nic Inn for 
the nights of February 6 and 7. 

---- --- -----------«::::: 

• 



FEB 1 ' 90 15 :47 PREMIER CORP . ADMIN . r'H\,;C. • U 1 

ai-er t f\W '101 tl ....... ... • v• • • • ., . ...... -.1,,, ... ,, ... ..,.._,,.,..w, ~"" ::,_/1/,0 - .... _ ,, ,. ,._._._ , • .,_..._ "-"....,,-,,-'-',-,-• IU l 'I 

~~~~-~!.f ~~-I_~LEX/MAILGRAM/FAX f 1 TCI CV 6.il') ........ :-----·· • • , •• .., _,_,., ,.,. • •••v• ~ V"" at \lt1~v 

□ MAILGRAM 

P AX NO. 27 J..- J.- l , ' 1.£1 □ REGULA~ • S• nd at time rate• are mo,t 

NO.OF PGS, I economical 
1JNQ DOUBLE SPACES) OF\ PRINT CLEAALY 

(INCL. COVER SHEET) 

_;:; Al !'I err c #1 CH.S-7e,,-,.) 
FROM: 

L€V/ NAME 61".N'tv'z. 
NY N //l'Z.£ v COMPANY-- l",t_ E h1 IE~ 
' ADDRESS DEPARTMENT 

fATE,ZIP ..J ~ ,t!. ~ ,t'-€ ~ C06TCENTl!!A 09 Q 

NUMBE ,,;i I I. .,j '/ 9 9 I :L_ 
~X NO.: 8873015 PREMI UW I FAX NO.: 2•es9~99t;, f TIME SENT: 

SAGE: 

Due to a convention at the Bond Cour t, it is necessary for reservations to be 
made at the Clinic Inn, East 96th and Carne~ie . Reservatinn1;1 1,,rnQ bAo T" t?1~do 
Cv, 7 ou Gn~ UCJWVUL 1.UL Lllt! n1gnt or Tuesday , Fe.bruary 6 , A re,ervation has 
been made for Alan Hoffmann for the night of Wednesday, Febri.i.ary 7. 

Van service is available from the airport t o t he hotel and from the hotel 
to rramier. 

- -· 
** TOTAL PAGE .01 ** 
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l Nativ Policy and Planning Consultants 
Jerusalem, Israel 

• 11),n1 n1 ,) ,r~, o, ~v,, -~,n) 
o , ; 'l.111, 

Tel.: 972-2-662 296; 699 95 1 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: Gi nny Levi DATE: 4 February, 1990 

FROM: Annette Hochste i n 

FAX NUMBER: 216-361 9962 

NO. PAGES: 'L 

Dear Ginny, 

These are suggestions for the staff meeting agenda. 

Rega rds , 

_, _, _ _ - -""" .L V J. JUQ l,. 

5 . 
L_/ ;:1o«-U2..S 

Senior Policy Advisors Meeting - February 13 

6. Next staff meeting 

_/ 



.. 

,. 
{ 
\ , 

... 

\. - .. 
4, •~· --.. 

MEMO TO: David Ariel, Seymour Fox, Annette Hochstein, Stephen H. 
Hoffman, Martin S. Kraar , Virginia F . Levi, Morton L. Mandel, 
Joseph Reimer, Arthur Rotman, Herman D. Stein, Jonathan 
Woocher, Henry L. Zucker 

FROM: Mark Gurvis 

DATE: February 2, 1990 

The enclosed article from the Fall 1989 issue of the Journal of Jewish 
Communal Service caught Herman's attention. 

Also enclosed is an article from the January 25, 1990 issue of the 
Washington Jewish Week . 

• ·- ··- ',, J. 

:• 

- ----~-.. ... 
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\ Nativ Policy and Planning Consultants 
Jerusalem, Israel 

• lll,nl nl ' l'7~~ o,s~,,-~,nl 
0'~\!.11,, 

Tel.: 972-2-662 296; 699 951 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

✓ 

TO: Ginny Levi 

FROM: Annette Hochstein 

DATE: February 2 , 1 9 9 O 

NO. PAGES: 

FAXNUMBER: 216 361-9962 

...... 
' .; 

Dear Ginny, 

Received your note re reservations at the Clinic Inn. 

Seymour and I need reservations for both February 

6 and 7. 

Thanks, 

Annette 

..___ -··-----



r '"~ 1 I I c. t<: \.,Ur< I-' • ADM I N • PAGE. 01 

0 PREMIER INDUSTJ:IIAL CORPORATION 
SPECIFY HOW TO SEND MESSAGE DATE REQUESTED 

2/ 1/90 
' REQUEST FOR TELEX/MAILGRAM/FAX 0 TELEX NO. 

?2343 (hE.Y. 2188) PfllNfEO IN U.S.A. 
□ MAILGRA"-1 

IBI URGENT• Time a,n.ltlvt - mutt go lit on~ 

!l FAX NO. 9 7 2 2 699951 □ REGULAR , Send at time 1at1a are moat 

NO. OF PGS. 
eoonomlctl 

TYPE (U&ING OOOIILE SPACE&) OR PRINT CLEARLY 
(INCL. COVEA SHEeT) 

TO: Annette Hochstein FROM; 
NAME Sei:!!!our fo~ NAME_ Mark Curvie 
COMPANY Nativ COMPANY_ Premier ·--
STREET AODAESS OEPAATMENT 

CITY, STATE, ZIP Jerusalem COST CENTER 090 
PHONE NUMBE" ,;2..1, .3,1 ,,,.2-
TELEX NO.: 8873015 PAEMI UW r FAX NO.: 218,!H88til I TIME SENT: 

MESSAGE: 

The enclosed memo accompanied materials from Egon Mayer that I shared with 

Since we will see Arnow in a few weeks, we should think about some way of 

recognizing his interest and initiative . Please let me know. 

(1 
' , 

Can we, should we share Aryeh1 a paper with the AIHLJE for their Feb, 11-12 

meeting? 
"'·- .. 

t 

\.. 

0 

-- ........... - -

-· 
-

J? 

·-

• • 

---v--.-,.--

you . 
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MEMO TO; 

FROM: 

DATE : 

'90 l 0 : I 0 PREM IER CORP . ADMIN . 

Seymour Fox, Annette Hochstein 

Mark Gurvis 

December 19, 1989 

PAGE . 02 

l),,.vfrl At"nnw h .u: Annn11rA~<>ti J:'.P,~n MAy .. ,. ,.,.. .,1-1,..,.., wft-h "'" '"":"" .nf' hiv 

the nature of the connection between Jewish education and Jewish 
continuity, It is worth taking a quick look ac che matcria13 and Bcclng 
,._.1,.,...., .. 1,.,. _ _. ••"'• .-& ~h.. 4l'--•••L•n• •'"'-•....,1..&. \.. • •-•••w•-l .__ .,,,_ •'"-• .&.n••.,- .&..,r,'r•r•• 
with I. Scheffler. 

Also, please let me know if there is any particular response we can or 
:,l1vulu mt:i.~c:: Lu /unuw u.1.· Hayu,. l'~rhaps 1 c shoulo be t nclud e o 1n che 
discussion ~uring Arnow's next interview , 

\ ._:,._ . ll,:,Lu.y L . Z•J •.: \o.~L 

** TO TAL PAGE.02 ** 
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MINUTES; Senior Policy Advisors, Commission on Jewish Education 
in North America 

DATE: January 23, 1990 

DATE MINUTES ISSUED: February 2 , 1990 

PRESENT: Morton L. Mandel, (Chair), David S. Ariel, Mark Gurvis, 
Stephen H. Hoffman, Joseph Reimer, Arthur Rotman, Herman 
D. Stein, Jonathan Woocher, Henry L. Zucker, Virginia F. 
Levi (Sec'y), Seymour Fox and Annette Hochstein by 
Conference Telephone 

COPY TO: Martin S. Kraar 

I. The minutes and assignments of December 6, 1989, were reviewed. 

II. Update on Public Relations and Outreach 

A. Public Relations 

It was reported that articles on the Commission have appeared 
recently in The New York Jewish Week, the Cleveland Jewish News, and 
JWB Circle and that an article is underway by the Washington D.C. 
newspaper. It was suggested that journalists be encouraged to refer 
to as many commissioners as possible, and that we approach the local 
Jewish newspaper of every commissioner to report on the Commission's 
work. 

MG will send copies of the articles to commissioners and will 
distribute the Cleveland Jewish News editorial to senior policy 
advisors . 

It was reported that we are considering ways of making the final 
Commission meeting a public event. It was suggested that at t hat 
meeting there could be a display of articles which have appeared on 
the Commission. 

It was suggested that the implementation mechanism consider 
distributing a newsletter periodically to keep interested people 
aware of its activities and of issues in Jewish education. 

B. Outreach 

1. Meetings have been scheduled with representatives of the 
Orthodox, Conservative, and Reform movements . 

2. David Ariel will represent the Commission at the February 11 
meeting of the Association of Institutions of Higher Learning. 
It was agreed that he should share the background materials and 
appropriate research reports with that group . 

. -,· 



Senior Policy Advisors 
January 23, 1990 

Page 3 

be articulated clearly , b u t l eft open for f urther discussion at the 
Assignment meeting of the Commission on February 14 . VFL will send detailed notes 

of this revi ew, along with senior pol icy advisors ' written suggestions 
on style, to SF and AH. 

( ./ 

G 

I . 

VI. Progress Report on the Research Program 

Following is a report on the status of each of the studies being 
undertaken for the Commission : 

A. 

B. 

C. 

The Relationship Between Jewish Education and Jewish Continuity 
(Scheffler and Fox)- - in progress . 

Organizational Structure of Jewish Education in North America 
(Ackerman)--SF and AH will report on this on February 13. 

Community Organization for Jewish Education in North America: 
Leadership, Finance, and Structure (Zucker)--may be revised in light 
of the final report. 

D. Federation-led Community Planning for Jewish Education, Identity, 
and Continuity (J. Fox)--may be revised in light of the final 
report. 

E. The Synagogue as a Context for Jewish Education (Reimer) --paper has 
been drafted and sent to both Cleveland and Jerusalem. 

F. Approaches to Training Personnel and Current Training Opportunities 
(Davidson)--paper has been drafted and sent to Jerusalem and 
Cleveland. 

G. Assessment of Jewish Education as a Profession (Aron)--paper has 
been completed and sent to senior policy advisors. 

H. Data Gathering, Analysis and Report on the Field of Jewish Education 
in North America (Aron)--paper has been completed and submitted to 
Jerusalem and will be used as a basis for a paper on the state of 
the field. 

I. Informal Jewish Education (Reisman)- - paper should be completed by 
2/15/90 . 

J. Gallup Poll--results have been submitted to Jerusalem and will be 
ready for discussion at a l ater date . 

K. CAJE recommendations based on meetings of December 4 and 5 in 
Cleveland-- j ust received i n Jerusalem. It is anticipated that this 
will provide some useful information for the final report. 

L. Analysis of personnel surveys conducted in North American cities 
(Aron)--in process. 

~ . . .... : --•:.,..... ' . .•• .. _~·"·-: "':'- ~. : j: '!•·· :. -~· ... ,.._ 



Senior Policy Advisors 
January 23, 1990 

Page 4 

A question was raised about the p rocess to be followed in reviewing and 
responding to research papers prior to their distribution to 
commissioners. This process will be developed by Commission staff and 
senior policy advisors will be notified how to proceed. 

VII. Plans for Commission Meeting of February 14 

A proposed agenda for the February 14 Commission meeting was reviewed 
and discussed. 

A. Plenary Session l 

It was agreed that the meeting would open with a plenary session, 
which would begin with an opening statement reviewing the history, 

() process and progress of the Commission followed by a presentation of 
where we are today and where we anticipate being in ten years. It 
was suggested that the recommendations incorporated in the 
background materials be reviewed in this session, followed by 
discussion by the entire group. 

---- \ 

~ 
\ . 

B. Group Discussions 

It was suggested that the group be divided into four well-staffed 
panels. Each would be asked to discuss the implementation mechanism 
and community action sites. In addition, each would be assigned one 
of the following topics: 

1. Community/Financing 

2. Personnel 

3. Research 

4. Programmatic Arenas 

C. Plenarv Session 2 

The meeting will conclude with a second plenary to include the 
following: 

1 . Reports of panels 

2. Discussion 

3. Report on Commission research projects 

4. Comments on the Commission report 

5 . Announcement of next meeting 

D. Haskel Lookstein will be asked to make concludi~g comments . 

..... -, .. .. 
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Senior Policy Advisors 
January 23, 1990 

E. Attendance and Communication with Commissioners 

Page 5 

1. It was suggested chat commissioners unable to attend this 
meeting, who have been active in the past, should be visited 
following the meeting to keep them involved and to gee their 
reactions co Commission recommendations . 

2. It was noted that commissioners planning to attend the meeting 
of February 14, who have not been to previous meetings, should 
be carefully prepared. AH agreed to meet with Jesselson. 
Commission staff will review the list of expected attendance to 
determine which other commissioners should be singled out for 
special treatment. 

c·) VIII. Plans for IJE Interim Direction 

-

It was announced that Steve Hoffman has agreed to serve as interim 
director of the implementation mechanism. This will ensure that 
implementation can begin immediately, will enable us to move more 
quickly to involve federations in the implementation process, and will 
give us the time to develop an organization which will attract a 
top-notch permanent director. It was noted that this appointment is not 
to be made public prior to the mee t ing of February 14. 

It was suggested that a small advisory group might be formed to work 
with SHH in developing ground rules and beginning to build the 
organization . 

IX. Future Meetings 

l 

- ·--- ........ 

Senior policy advisors were reminded of the following meetings: 

A. Tuesday, February 13--JWB--Planning meeting--1:30 - 5:00 p.m. 

B. Wednesday, February 14--UJA/Federation--Commission meeting--9:00 
a . m. to 5:00 p.m. 

C. Thursrlay, February 15--JWB--Post-Commission meeting--8:30 a.m. -
12:00 noon . 

In addition, it was announced that the final Commission meeting has been 
scheduled for Tuesday , June 12, 1990. Space has been reserved at the 
American Jewish Committee offices in New York. Senior policy advisors 
were asked to reserve Monday, June 11, and Wednesday, June 13, as well. 
The format for this final meeting will be discussed on February 15 . 

--,,,_-. ----~------- ... .......... -- •·••,.__-.. .... -... ....-- ....,._._...,.._. - --



0 ""'4EMIE A IN D USTRIAL C O A POAATION 

D ASSIGNMENTS 
D ACTIVE PROJECTS 
0 RAW MATERIAL 

FUNCTION 

$(£ IIAltAG(ll(lfl MANUAi. POUCT NO. 1.S 
ro• 6UIO!lJNE$ ON THE COM11£110N 

or THIS fORII FOR A ruHCTIONAI. SCHEOOl£ 

Commission on Jewish Education in NA 

D FUNCTIONAL SCHEDULE SUBJECT /OBJECTIVE Mandel Assignments 

NO. 

1. 

2. 

\ 
r \_ /3. 

( ~ 
4. 

(;t 

l 

• I 

) v'- · . . ';\ 
~ 

13890 (REV, 10J86) PRINTto IN lJ.SA 

ORIGINATOR 

DESCRIPTION 

Hold meeting with Twersky. 

Travel to the west coast to meet with 
with LA and San Francisco leadership . 

Attend JESNA and JWB Board meetings 
in April to discuss Commission. 

Hold individual meeting with Wexner. 

-- ~. 

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

MLM 

MLM 

MLM 

MLM 

~ ..... , .. 

DATE 1/23/90 

DATE 
ASSIGNED 
STARTED 

2/9/89 

5/7/89 

7/5/89 

11/8/89 

DUE DATE 

TBD 

4/30/90 

4/30/90 

TBD 

COMPLETED 
OR REMOVED 

DATE 

--------- . -.. ... ..._ ... 
•• l. •• ") •.• ~-:: ,... ,. V ¥ • ,. ~,, • .,. • • :- ' " ... .. .. .... , . ... . .. 



0 PAEMIEA INDUSTRIAL COAPQ,aATION 

□ ASSIGNMENTS 

S(E IIANAC(IIEHT IIANUAl l'OlJCT NO, U 
fOR CUIOWHES OH THE COlll'l!TION 

or llflS fORII fOR A fVHCTIONAl SCHEDUl! 

□ ACTIVE PROJECTS 
□ RAW MATERIAL 

FUNCTION Commission on Jewish Educacion in NA 

□ FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE 

73890 (REV, 10186) PAINTED IN U.S.A 

ORIGINATOR 

NO. DESCRIPTION 

1. Contact assigned commissioners for follow 
up to October 23 meeting. 

- Mona Ackerman 
- Charles Bronfrnan 

() - Lester Crown 

,~· - Eli Evans 
- Alfred Gottschalk 
- David Hirschhorn 
- Sara Lee 
- Seymour Martin Lipset 

I - Charles Ratner 

l·~ - Isadore Twersky 

Send summary of interviews to VFL for 

• circulation to senior policy advisors . 

' 2. Discuss with David Finn a photographer to 
I take appropriate pictures for final report. 

I ...... , ~ 

0~ . ' 
~ 

-

-,.,... 

Fox Assignments 

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

SF 

SF 

. . ..,. -.---... ...... ~-~· 

DATE 1/23/90 

DATE 
ASSIGNED 
STARTED 

10/24/89 

12/6/89 

DUE DATE 

2/1/9( 

1/15/90 

COMPLETED 
OR REMOVED 

DATE 



o PReMIEl'I tNOUSTAtAL ca .... o .. ATION 

□ ASSIGNMENTS 
□ ACTIVE PROJECTS 
□ RAW MATERIAL 

FUNCTION 

SEE MAIIAGU1£N1 MAHUAl POUC'I HO. l .S 
FOR GUIOWNEl ON rHE tOMPI.ETIOH 

or TH~ FORM FOR A f1JNCTIONAl SCHElltJU: 

Commission on Jewish Education in NA 

□ FUNCTIONAL SCHEDULE SU BJ ECT /OBJECTIVE Hochstein Assignments 

NO. 

1. 

' ) • . ./ 
{i)' 

\ 
i ,· 
\ ' 
I l 

)1~ 
' ~ I 

' 

73S90 (RE'I. 10/86) PAINTED IN U.U 

ORIGINATOR 

DESCRIPTION 

Contact assigned commissioners for follow 
up to October 23 meeting. 

- David Arnow (., 

- Ludwig Jesselson \., 

- Henry Koschitzky 
- Norman Lamm \, 

- Haskel Lookstein I. 

- Robert Loup 
Morton Mandel 

✓ -
- Matthew Maryles V 

- Florence Melton 
- Esther Leah Ritz ,, 
- Ismar Schorsch v 

Peggy Tishman 
., 

-

Send summary of interviews to VFL for 
circulation to senior policy advisors. 

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

AH 

DATE 1/23/90 
DATE 

ASSIGNED 
STARTED 

DUE DATE 
COMPLETED 

OR REMOVED 
DATE 

10/24/89 2/1/90 

.. ~ · .. · .. 
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0 PAEMIE .. INOUSTFUAL CORPORATION 

□ ASSIGNMENTS 
□ ACTIVE PROJECTS 
□ RAW MATERIAL 

FUNCTION 

SE[ MANM.[M£Nl MANUAl POUCT NO, 1.5 
roR 6UI0WHO ON IHE C0IIPUTION 

or I HIS fORM FOR A FIJ NCTIOIW. SCHEOtJU 

Commission on Jewish Education in NA 

□ FUNCTIONAL SCHEDULE SUBJECT /OBJECTIVE Zucker Assignments 

NO. 

1. 

v-. 
~ ) -

. 
i> 

~' 

73890 tAEV, 10/86) PRINT(O lN U.$.A. 

ORIGINATOR 

DESCRIPTION 

Contact assigned commissioners for follow 
up to October 23 meeting. 

- John Colman 

Send summary of interviews to VFL for 
circulation to senior policy advisors. 

Consider establishing a task force to 
work on an approach to developing 
federation support for Commission 
outcomes . 

_., .. 

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

HLZ 

HLZ 

DATE 1/23/90 

DATE 
ASSIGNED 
STARTED 

10/24/89 

DUE DATE 

2/1/90 

COMPLETED 
OR REMOVED 

DATE 

10/24/89 1/15/90 

.... -- .. -­.... -;----..- •.·­..,. . ~ .. 



0 ""IEMIEA INOUSTAIAL C0A"0"'ATl0N 

D ASSIGNMENTS 
D ACTIVE PROJECTS 
□ RAW MATERIAL 

FUNCTION 

St( MAHAGElltl!T IIAIIUAl roucr NO. 1.5 
FOR GUIDOJNES ON THE COIIPUllON 

Of THIS FORII FOR A nJNCTIONAI. SCHEDl!l[ 

Commission on Jewish Education in NA 

□ FUNCTIONAL SCHEDULE SU BJ ECT /OBJECTIVE Reimer Assignments 
73890 (Rtv. 10/86) PIIINTEO IN USA 

ORIGINATOR 

NO. DESCRIPTION 

1. Contact assigned commissioners for 
fol low up to October 23 meeting. 

- J ack Bieler 
- Josh Elkin 
- Arthur Green 

,Ir 1 - Carol Ingall 
~ ) 
,... ___ 

- Mark Lainer 

~I)' - Alvin Schiff 
- Lionel Schipper 

Send summary of interviews to VFL for 
circulation to senior policy advisor·s. 

~ 
2 . Take responsibility for completing the 

. , original option papers . 

f • -t 

~. 
. 

~ .~--

t 

__ _......-:----··-:·:···· - · 

VFL 

PRIORITY 

--... '?"...,. .. -·.--. -

DATE 1/23/90 
ASSIGNED 

TO 
(INITIALS) 

JR 

JR 

DATE 
ASSIGNED 
STARTED 

10/24/89 

8/24/89 

-- .- ~ •---.... ~'"(, ••; : •: .. 

DUE DATE 

2/1/90 

1/15/90 

COMPLETED 
OR REMOVED 

DATE 

: ......... --;- I • ,I,_ - • .,- \. ;; 

• • :" ft 



0 PR!!MIER INOUSl" .. IAL COF>POF>ATLON 

D ASSIGNMENTS 
D ACTIVE PROJECTS FUNCTION 

□ RAW MATERIAL 

SU MAICAC(MOO MANUAL POUCT NO. 1.5 
FOR GUIOWNES ON TH( COMfUTION 

OF THIS FORM FOR A fllNCIIONAl SCHU,Ul[ 

Commission on Jewish Education in NA 

□ FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE Rotman Assignments 

NO. 

1. 

) 
\ 

t 

73890 (REV, 10/86) PAINTED"' U.S.A. 

ORIGINATOR 

DESCRIPTION 

Contact assigned commissioners for 
follow up to October 23 meeting . 

- Stuart Eizenstat 
- Donald Mintz 
- Daniel Shapiro 

Send summary of interviews to VFL for 
circulation to senior policy advisors. 

VFL 

PRIORITY 

,: ..... ·- ~. 

ASSIGNED 
TO 

(INITIALS) 

AR 

DATE. 1/23/90 
DATE 

ASSIGNED 
STARTED 

10/24/89 

DUE DATE 

2/1/90 

. ·,. . ,.. 

COMPLETED 
OR REMOVED 

DATE 

_,. . .., ._.. 



0 PREMIEl'I INOUSTl'IIAL CO.,.PORAT•ON 

□ ASSIGNMENTS 

SEE MANAGEMENT MANUAi. l'OUCT NO. 1.S 
FOR GU(OWNES ON THE COMPIITION 

or THIS FOR M FOR A FUNCTIONAL SCH£Dlll£ 

□ ACTIVE PROJECTS 
D RAW MATERIAL 

FUNCTION Commission on Jewish Education in NA 

□ FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE 

NO. 

1. 

13890 (REV. 10/86) PRINTED IN U1:.A 

ORIGINATOR 

DESCRIPTION 

Contact assigned commissioners for follow 
up to October 23 meeting. 

- Mandell Berman 
- Maurice Corson 
- David Dubin 
- Irving Greenberg 
- Lester Pollack 
- Harriet Rosenthal 
- Bennett Yanowitz 

Send summary of interviews to VFL for 
circulation to senior policy advisors. 

Woocher Assignments 

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

JW 

DATE 1/23/90 
DATE 

ASSIGNED 
STARTED 

10/24/89 

-- ... .., ,,,_~_ 

DUE DATE 

2/1/9 

COMPLETED 
OR REMOVED 

DATE 

. ·. . . : ·•. - .. ~-- :-" . ~ .·· -~ 



0 PReMtEA INOUSTRIAL CORt:>OAA,-ION 

D ASSIGNMENTS 
□ ACTIVE PROJECTS FUNCTION 

□ RAW MATERIAL 

SU 11/JIAGEMEHT IIANUAl POUCl NO. 1.5 
FOR CIJIOWNES ON THE COMl'lETION 

Of !HIS FOUi FOR A AJNCTIONM. SCHEDUI£ 

Commission on Jewish Education in NA 

□ FUNCTIONAL SCHEDULE SUBJECT /OBJECTIVE Levi Assignments 

NO. 

1. 

. . ' ~ 
} 

/ 

0 , 
I 

T.1890 (RC\', 101861 PRIN!ED IN U.U 

ORIGINATOR 

DESCRIPTION 

Send detailed notes of senior policy 
advisors' review of background materials 
and their suggestions on style to SF and 
AH . 

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

VFL 

DATE 1/23/90 
DATE 

ASSIGNED 
STARTED 

DUE DATE 

1/23/90 1/26/90 

- ··· 

COMPLETED 
OR REMOVED 

DATE 

• J 7 .. 
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0 ;>AEMIEA INCUSTRIAl. COAACRArl□N 

0 ASSIGNMENTS 
0 ACTIVE PROJECTS 
D RAW MATERIAL 
□ FUNCTIONAL SCHEDULE 

73890 (REV. 10/86) PIIINf[D IN USA 

NO. DESCRIPTION 

'\ 

i: . 

SEE IIAHAGEMEHI IIAHUAl POIJCT NO. I.S 
FOR GUIDEIJHES OH IHE COIIPUllON 

DflHIS fORII FOR A ruHCTIONAl stHEDOlE 
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73890 (REV. 10/86) PRINTED IN U.S.A 

ORIGINATOR 

OESCRIPTION 

Coordinate deve l opment of a PR plan 
through 1990. 

Work with David Ariel and Sara Lee 
on Commission r eport at February 11 
AIHLlE meeting. 

Serve as contact person for researchers 
on administrative matters. 

Review approach used to publicize 
Carnegie Report. 

Develop plans for involving key 
commissioners in representing the 
Commission to communities throughout 
North America. 

Coll ect other Commission reports to 
use as prototypes . 

Develop a l og sheet on each of the 
top 30 federations, to record 
communication and evaluate the potential 
for their increased support for 
Jewish education. 

VFL 

PRIORITY 

Work with JW to or ganize meetings with bur e u 
directors and pl anners to present draft of 
Commission ' s recommendations. 
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in The New York Jewish Week and Cleveland 
Jewish News to commissioner s and the 
Cleveland Jewish News editorial to senior 
policy advisors . 
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Contact assigned commissioners for follow 
up to October 23 meeting. 

- Ronald Appleby 
- Robert Hiller 

Send summary of interviews to VFL for 
circulation to senior policy advisors. 
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Nativ Policy and Planning Consultants 
Jerusalem, Israel 
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Tel.: 972-2-662 296; 699 95 1 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: Mark Gurvis DATE: 1 February, 1990 

NO. PAGES: FROM: Annette Hochstein 

FAX NUMBER: 

.. •. ------ · 

216-361 9962 

Dear Mark, 

Re: Meeting with Finn 

Thursday is fine for meeting with Finn. The time 
scheduled is 3:30p .pm - but this may still change. I 
will o f course inform you. 

David Finn is trying to change an important prior 
engagement he has for the 14th. Sof ar there is no 
change. We will let you know otherwise as soon as we 
know . 

Take Care, 
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MINUTES: 

DATE OF MEETING: 

Senior Policy Advisors Teleconference 

May ll, 1990 

DATE MINUTES ISSUED: May 11, 1990 

IN CLEVELAND: Mark Gurvis, Stephen H. Hoffman, Virginia F. Levi 
(Sec"y), Herman Stein, Henry L. Zucker 

IN JERUSALEM : Soymour Fox, Annette Hochstein 

IN NEW YORK; Marty Kraar, Joseph Reimer, Arthur Rotman, 
Jonathan Woocher 

COPIES TO; David Ariel, Morton L. Mandel 

..... ------... ·-- - -- - ---·-- ..... -- ... ------ ... -- ... ··-. ----·--- ..... ··----- - ....... . .... ---

I. Status of Final Report 5nd Plans for June 12 Commission Meeting 

A. 

B. 

Status of Report 

It was reported that chapter 2 ls being redrafted on the basis of 
comments by senior policy advisors and that revisions have begun 
of chapter 3. (Policy advisors were asked to submit any additional 
comments on chapter 3 directly to SF and AH.) Work is now in 
process on drafting chapters 4 and 5 for submission to senior 
policy advisors by Hay 25. Chapter 1, a brief philosophical 
statement and chapter 6, concluding remarks, are still to be 
drafted and will be available for senior policy advisors on 
June 4. Chapters 2 through 5 should be ready co mail to 
commissio~ers on June 4. 

PlAns for June 12 Commission Meeting 

The discussion that followed focused on whether to proceed with 
arrangements for a Commission meeting on June 12, in light of this 
timetable. Arguments for postponement are that (1) the report 
which will be available for issuance to commissioners on June /1 

will not be of tho writing quality we seek in the final product 
and, (2) the timing of mailing will make it virtually impossible 
for key parts of the report to be discuss~d with key commissioners 
before the June meeting. 

Argumonts for proceeding with the meeting on June 12 include 
(1) concern that momentum will be lost if the meeting is postponed, 
(2) that finding another date during the summer will be difficulc, 
and (3) the desire to gain approval for proceeding with the 
development of the implementation mechanism. It was suggested chat 
the eloquence of the draft report is less essential chan the 
importance of moving the process along. 



/ 

0 

MAY I 1 ' 90 16 : 39 PREMI ER CORP . ADMJN. 

I 
,• 

Senior Policy Advisors Teleconference 
May 11, 1990 

PAG E. 03 

Page 2 

In further discussion it J~s suggested that if commissioners have 
at least an outline of the ·~ntire report, with extensive drafts of 
those parts of the report that are available, it should be possible 

.. to obtain the Commission's authori~ation to complete and issue the 
report . If it appears that significant concerns remain at the 

: conclusion of the meeting, a small committee of commissioners mighc 
ibe established to serve as an editorial board to work with the 
outhorc of th~ fin~l rQport. The report would be rewritten in more 
eloquent prose for publication and presentation at a celebratory 
event to be scheduled for October. 

It was noted that a portion of the Commission me~ting should be 
devoted to pre5enting plans for the implementati on mechanism and 
for future funding. SHH and HLZ were asked whe t her postponing the 
meeting until August would make any real difference in the status 
of. these 4reas . It was sugges~ed that we have encouraging 
prospects to report in June . 

It was concluded t hat, as suming a good attendance on June 12 , t he 
meeting shoul d proceed a5 schedul ed . At that t i me we should be 
prepared to indica t e to commissioners what the comple t e report will 
cont ain, i ncluding all recornrnandations. It was suggested tha t 
funders be invited t o mee t bef ore or fo l lowing t he meeting t o 
discuss potential support ~or t he i mplementation mechanism and t o 
solicit their invol vement on the Board . . 

Following t he meeting it was concluded that t he June 12 Commission 
meeting would be scheduled for 10:00 a.m . t o 3 :00 or 3:30 p .m. ( a t 
the latest ) and that the decision to hold a m~et ing of funder s 
would be pos t poned for further discussion wi th MU1 . 

C, Commissioner Interviews 

It was suggested t hat i nterviews be scheduled and held with 
commissioners, to take place as soon as possible. Interviewers 
should plan to discuss the format of t he meeting· and to pre,enc the 
general approach of the final report. They should make clear that 
the document will not be in final fo"Qn, but that i t is hoped i t can 
be approved f or final editing at this meeting . An update on t he 
status of the implementation mechanism and fundr aising can be made . 
It may also be useful to review the recommendations which were 
discussed at the February meeting . In addition, commi ssioner s 
should be a~ked about attendance plans and should be strongly 
encouraged to attend the meeting on June 12 . 

The proposed interview assignments were reviewed and slightly 
revised as indicated in Exhibit A, attached, 

Interviewer s a r e asked to report the outcomes of t hese me~ t i ngs t o 
VFL as quickl y as pos sible. 

-- . ----·-- - -

.. 

' ,. .. 
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MINUTES: 

DATE OF MEETING: 

Senior Policy Advisors Teleconference 

May 11, 1990 

DATE MINUTES ISSUED: May 11, 1990 

IN CLEVELAND : Hark Gurvis, Stephen H. Hoffman, Virginia F. Lavi 
(Sec'y), Herman Stein, lienry L. Zucker 

IN JERUSALEM; 

IN NEW YORK: 

Soymour Fox, Annett0 Hochstein 

Marty Kraar, Joseph Reimer, Arthur Rotman, 
Jonathan Woocher 

COPIES TO: David Ariel, Morton L. Mandel 

I. Stacus of Final Report an2 Plans for Jupe 12 Commission Meeting 

A. 

B. 

Status of Report 

It was reported that chaptar 2 is being redrafted on the basis of 
comments by senior policy advisors and that revisions have begun 
of chapter 3. (Policy advisors were asked to submit any a<ldi ti onal 
comments on chapter 3 directly to SF and Att .) Work is now in 
process on drafting chapters 4 and 5 for submission to senior 
policy advisors by May 25. Chapter 1, a brief philosophical 
statement and chapter 6, concluding remarks, are still to be 
drafted and will be available for senior policy advisors on 
June 4. Chapters 2 through 5 should be ready co mail to 
commissioners on June 4. 

Plans for June 12 Commission Meeting 

The discussion chat followed focused on whether to proceed with 
arrangements for a Commission meeting on Jun~ 12, in light of this 
timetable. Arguments for postponement are that (1) the report 
which will be available for issuance to commissioners on June '• 
will not be of tha writing quality we seek in the final produce 
and, (2) the timing of mailing will make it virtually impossible 
for key parts of the report to be discussed wich key commissioners 
before the June meeting. 

Argumonts for proceeding with the meeting on June 12 include 
(l) concern that momentum will be lost if the meeting is postponed, 
(2) that finding another date during the summer will bo difficult, 
and (3) the desire to gain approval for proceeding wich the 
development of che implementation mechanism. It was suggested chat 
the eloquence of the draft report is less essential than the 
importance of moving tha process along. 

' T 



/ 

l 

0 

MAY 1 1 '90 16 : 39 PREMIER CORP. ADMI N. 

I ,. 

Senior Pol1cy Advisors Teleconference 
May 11, 1990 

PAGE . 03 

Page 2 

\ 
In further discussion it v~s suggested that if commissioners have 
at leaat an outline of the ·entire report. with extensive drafts of 
those parts of the report that are available, it should be possible 
to obtain the Commission's authori~ation to complete and issue the 
report. If it appears that significant concerns remain at the 

~conclusion of the meeting, a small committee of com.missioners migh~ 
/be established to serve as an editorial board to work with the 
outhore of thQ finAl rQport. The report would be rewritten i n more 
eloquent prose for publication and presentation at a celebratory 
event to be scheduled for October. 

It was noted that a portion of the Commissi on me~ting should be 
devoted to presenting plans for the implementati on mechanism and 
for future funding . SHH and HLZ were asked whether postponing the 
meeting until Augus t would make any real difference in the status 
of these areas. It was suggested that we have encouraging 
prospect s to r epor c i n June , 

It was concluded that , assuming a good attendance on June 12 , t he 
meeting should proceed as scheduled. At that time we sho~ld be 
prepared t o indicat e t o commissioners what t he complete report wi l l 
cont ain, i nclud i ng a l l recommandati ons . It vas suggested thAt 
funders be i nvited to meet before or following the meeting to 
discuss pot ential support £or the implementation mechanism 6nd t o 
solicit t hei r i nvolvement on the Soard . . 

Following the meeting i t was concluded t hat the June 12 Commissi on 
meeting would be s cheduled f or 10: 00 a. m. t o 3 :00 or 3 : 30 p .m. (a t 
the latest ) and t hat the decision to hold a mee t ing of funders 
would be postponed for further discussion wit h MUf . 

C, Commissi oner Inte rviews 

It was suggested that interviews be scheduled and held with 
commissioners, to take place as soon as possible. Interviewers 
should plan to discuss the format of the meeting· and to pre5ent the 
general approach of the final report. They should ~ake clear tha t 
the document will not be in final fogn, but that it is hoped it can 
he approved for final editing at this meeting . An update on the 
status of the implementation mechanism and fundraising can be made . 
It tnsy also be useful to review the recommendations which were 
discussed at the February meeting. In addition, conunissioners 
should be a~ked about attendance plans and should be strongly 
encouraged to attend the meeting on June 12. 

The proposed interview assignments were reviewed and slightly 
revised as indicated in Exhibit A, attached, 

Interviewers are asked to report the outcomes of ches~ meeting~ t o 
VFL as quickly as pos sible. 
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EXHIBIT A 
5/11/90 

Commissioner Interview Assignments 

Sr, Policy Advisor/Staff 

Seymour Fox 

Mark Gurvis 

Annette Hochstein 

Stephen Hoffman 

Joseph Reimer 

Commissioner 

Mona. Ackerman 
Charles Brortfman 
Eli Evans 
Alfred Gottschalk 
David llii:.schhorn 
Sara Lee 
Seymour Martin Lipsec 
!&adore Twersky 

Chc\rles Ranter 

David Arnow 
Henry Koschitzky 
Norman Lamm 
Haskel Lookstein 
Robert Loup 
Morton Mandel 
Matthew Maryles 
Florence Melton 
Esther Leah Ritz 
I.smar Schorsch 
Peggy Tishman 

Ronald Appleby 
Max Fisher 
Robert Hiller 

Jack Bieler 
Josh Elkin 
Arthur Green 
Carol Ingall 
Mark Lniner 
Alvin Schiff 
Lionel Schipper 

PAGE.06 
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5/11/90 

~r. Policy Advisor/Staff 

Arthur Rotman 

Alvin Schiff 

Jonathan Woocher 

Henry Zucker 

PREMIER CORP . ADMIN. 

Comm is s iooer 

Stuart Eizenstat 
Donald Mintz 
Dani el Shapiro 

Joseph Gruss 

Mandell Berm~n 
Maurice Corson 
David Dubin 
Irving Greenberg 
Lester Pollack 
Harriet Rosenthal 
Bennett Yanowitz 

John Colman 
Lester Crown 

PAGE.07 

Page 2 
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TO: 

FROM: 

DATE: 

SUBJECT: 

Senior Policy Advisors 

Virginia F. Levi DI,~~ 
May 9 , 1990 /r:::vv"'' r• ( 

Teleconference scheduled for May 11 

. . ··----------- .. -

Attached are the following documents for use at the May 11 teleconference 
of senior policy advisors: 

1. Agenda 

2. Proposed agenda for June 12 Commission meeting 

3. Proposed commissioner interview assignments 

In addition, please bring to the meeting your copies of chapters two and 
thre~ of the final report. 

Please plan to be at your site by 9:00 a.m. The celeconference will begin 
promptly a~ 9:10 a.m. 
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Agenda 
Senior Policy Advisors Teleconference 

9: 10 a,m. 
Friday, May 11, 1990 

[Expec ted participation: In Jerusalem -- Fox, Hochstein, Mande l 
In Cleveland• · Gurvis, Hoffman, Levi, Stein, Zucker 
In New York City•· Kraar, Reimer, Woocher 
In Upstate New York· · Rotman 

•· at a separate location•· Dena Merriam of Ruder, Finn 
Ariel unable to participate] 

Assi imment 

1, 

u. 

Ill. 

IV. 

V. 

Update on Research 

Status of IJE 

Status of funding 

Discussion of Finn draft of final report 

Plans for June 12 Commission meeting 

A. Form.at and content 

B. Attendance 

C. Senior Policy Advisors meetings of 6/11 & 6/13 

D. Contact with commissioners 

l, Purpose - Prepare for 6/12 meeting; confirm attendance 

2. Assignments 

AH 

SHH 

HJ.2 

SI-' 

HLZ 

-· ·--· --- . -- -~ 
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Proposed Agenda 
Commission on Jewish Education in North America 

Tuesday, June 12, 1990 
lO:OO a. m. - 4:00 p.m. 

American Jewish Comrnitteo 
165 Ease 56th Street 

New York, New York 

suggested Format: 

Meet in plenary session all day, wich a break f or lunch 

I. Morning Session 

A. 

8. 

Opening Statement and Chairman's Report 

- Brief review of the history, process and progress 
of the Commission 

• Status of funding of implementation 

Presentation of Draft Report 

C-:-Dtscus s ion--- -

1 , Reactions to docwnent as a whole 

2. Review of each chapter 

II . Lunch Break 

MLM 

SF/AH/Finn 

MLM 

(Participants will be asked to move into foyer while the room is 
rearranged for lunch. Following lunch, the room will be reset to the 
open square for continuation of the plenary session. ) 

III. Afternoon Session 

A. 

B. 

Continue morning discussion 

Report on status of implementation mechanism 

C. Good and Welfare 

Commissioners will be asked to express their views 
about the work of the Commission and their evaluations 
of the process, and to make specific suggestions for 
follow-up. 

IV: Concluding Comments • Isadore Twersky (muse be asked) 

MUI 

SHH 
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Proposed 
Commissioner Interview Assignments 

Sr, Policy Advisor/Staff 

Seymour Fox 

Annette Hochstein 

Stephen Hoffman 

Joseph Reimor 

Commissioner 

Mona Ackerman 
Charles Bronfman 
Eli Evans 
Al fred Gottschalk 
David Hirschhorn 
Sara Lee 
Seymour Martin Lipset 
Charles Ratner 
Isadore Twersky 

David Arnow 
Irwin Field 
Ludwig Jesselson 
Henry KoschitzKy 
Norman Lamm 
Haskel Lookstein 
Robert Loup 
Morton Mandel 
Matthew Maryles 
Florence Melton 
Esther Leah Ritz 
I5ma,: Schorsch 
Peggy Tish.man 

Ronald Appleby 
Robert Hiller 

Jack .Bieler 
Josh Elkin 
Arthur Green 
Carol Ingall 
Mark Lainer 
Alvin Schiff 
Lionel Schipper 

-·--PAGE.05 
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~ .• Policy Advisor/Staff 

Arthur Rotman 

Alvin Schiff 

Jonathan Woocher 

Henry Zucker 

Page 2 

Commission~r 

Stuart Eizenstat 
Male Fisher 
Donald Mint:2 
Daniel Shapiro 

Joseph Crui:;i:; 

Mandell Berman 
Maurice Corson 
David Dubin 
Irving Greenberg 
Lester Pollack 
Harriet Rosenthal 
Bennett Yanowitz 

John Col man 
Lester Crown 

- •• _<'-- __ , ---r,- ~- ...... 



MEMO TO: 

FROM: 

DATE: 

David Finn 

Seymour Fox 

March 7, 1990 
-------- ---- ---- --- --------·· -- ·---- ---- ~-- ---·--·-··- -- -- ----- ·- ---· ------

I am continuing with the questions that I d1d not answ~L u~tore I le£~ 
Israel. I am beginning with question No. 11. When we speak about 
encouraging local committees to involve top coll\l1lunicy leadership, we mean 
some of the following. The fact that the Cleveland Commission on Jewish 
Continui t y (a commission that was established and completed its work 
before our North American Commission got sta?ted) accomplished what it 

( did, which is to build a comprehensive plan that I think is going to make 
a big difference and to get it funded is because the first meeting was 
convened by Mort Mandel and he managed to get outstanding leaders to join 
the Commission and undertake responsibility for the CoD1111ission. 

I think that this is something that, if replicated ~hroughout North 
Am~i: ica , would ma.kc o.11 the diffarenc{\ {n the world. In other words, if 
Charles Bronfman took leadership in Montreal and Lescer Crown in Chicago, 
this would change the status of Jewish education, the way funds were 
allocated for Jewish education , and this in turn would make a big 
difference as far as personnel is concerned. That is, when young people 
recognize that the top leadership cares abouc Jewish education and is 
making this a serious issue, then I th ink that we will be able to attract 
a different kind of person into the field of Jewish education. 

Also, the North American Commission demonstrated how well scholars, 
community leaders, educators and rabbis can work together. And this is 
what is needed on the local scene and in as many communities as is 
possible in North America. When we're speaking of the organized Jewish 
community now, we're not only speaking about the conventional 
participants, that is outstanding l ay leaders and rabbis and educators, 
but also artists, acau.enli-c-s a-nd intcllcetuals. ThP--:)1 arA wait.in,..g-=t""-o~b.:::e ________ _ 
invited in and by and large the organized Jewish community has invited 
them in only for fundraising . Obviously , they don't £eel comfortable in 
this role , not only because they are not able to make significanc 
contributions, but because they are interested much more in the content 
issues. Jewish education offers an ideal platform for them to j oin and 
they could play an important role in helping to define the content of 
Jewish education dealing with questions of che effectiveness of Jewish 
er.h.1~"1t:ion , etc. 

Now the Commission has established relationships with the present thirteen 
or more local commissions on Jewish education. You can see this in the 
paper written by Joel Fox and by Henry L. Zucker. If you do not have 
those papers, then Mark Gurvis or Ginny Levi at the Cleveland office will 
be happy co see that you get them. 

-. ---

l 
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In these commissions such as Los Angeles, top lay leaders are already 
involved and Mort Mandel, for example, is going out to Los Angeles to 
speak to that commission in April as he spoke to the New York Federation 
the other day. 

Question No. 12: The four bullets on page 11 may appear in every report 
on education in North America. The difference is that we intend to 
resoond to the problem of personnel in a comprehensive way. That is, 1 
know of no attack where the issue was approached in eerms of recrui t:mc,mL, 

training, profession-building and retention at the same time, The various 
reports have often dealt with these problems separately. And one of the 
reasons why this cannot happen in general education is because each of 
these areas belong to a different group or vested interest group in the 

,r- United States. For example, training belongs to the university; 
recruitment belongs to the local boards of education; the salaries of 
profession-building belong either to the teachers or to the boards of 
education. 

Here in Jewish education, because of the work 0£ this Commission and 
because of the fact that you are asking the community to ta~e leadership, 
you can mount an attack on the local scene and that's what we will be 
doing in these lead communities where all of these matters ~ould be 
attacked simultaneously. And thus we could learn in practice to what 
extent:. ls sala.t·y ts.nu ri.. lu!!;c bon,;.£ito vory import:ani- . Hnw i,:; status given 
to pooplQ, T~ whAr AYTP.nr. would ereat fi~ures in the training 
institutions make a difference, both in terms of encouraging people to go 
into the field, and also seeing to it that they were properly inspired. 
In other words, the comprehensive approach is what we are talking about 
here. 

Now I have not responded her e to the question of improving the contenc of 
education. That I think we picked up someplace else in the earlier 
macerial I've written to you. If you need more of that I'd be happy to . 
However, it is important that you understand that what we are up to here 
is a comprehensive approach in attacking the problem of personnel 
involving all of the four elements that I mentioned. 

Question No. 13: There is nothing similar to a profession of Jewish 
education and that's why we've emphasized it here. There is a profession 
in general education. There is a profession of the rabbinate. There is a 
profession of social workers in Jewish education. There is a profession 
2l~E!~£!~.wo:~~~g-~n . the federation_ movement, but not for Jewish 

., •· • t. .... 1.,_ ~_,.,.._.,. __ ~ ,t..,... ,.av-me 

of dealing with the problem. 

One or tne suggel:11...1.uu:::1 wo:: cu.o ,,, ........... 6 , ---~. ··-·-- __ -,., . .... ...... ···- ....... . 

several times, is that one of the ways needed to build this profession is 
by virtue of creating many jobs that do not exist presently in Jewish 
education such as people who are experts in the media, in the Israel 
experience, in early childhood education, in teacher education and 

_ ...... 
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curriculum development, and above all the building of the professors ot 
educdtion. Thus, we are talking not only of a l inear approach to the 
profession which is disastrous. That is, a linear approach to advancement 
which is teacher , assistant principal, principal where many people are not 
appropriate to move up that way hut, if there were an expert in the 
teaching of the Bible, that person could be a teacher who, instead of 
being forced to move up into an administrative role could be a person who 
would have an impact on a school or many schools by virtue of being an 
expert in the teaching of Bible history, Hebrew, Jew.I.sh value:., ~ L .... 

Question No . 14: I am beginning by following the bullet points on page 
12. The material which indicates that there are no more than 15 or 
something like that professors of Jewish education today and that you 
can' t undertake the assignment with that number of people. 

We expect to attack this p~ohlem in a very practical and organized 
manner. For example, we would like to serve as shadchan between the 
foundat ions and the institutions of higher Jewish learning. For example, 
could we get the Riklis Foundation to invest in Yeshiva University for a 
program in early childhood education. Could we locate the proper people 
who might serve as faculty for Yeshiva University in this program. Thus, 
for example , a Jerusalem Fellow like Cindy Levine who comes from Seat~le, 
Washington, was trained at the Jerusal em Fellows £or the past three years, 
could come hack to Yeshiva University and serve as a member of the faculty 
of its early childhood educacion specialty which would be financed by the 
Riklis Foundation . 

Similar examples could take place ~t the seminary , Hebrew Union College, 
Brandeis, etc. There are almost no specialists in the v arious fields that 
are needed to build these faculties. For example, specialists in early 
childhood education and informal education, etc. But we would identify 
people in general education who might be willing to make a contribution 
••--- -- - ~•~r.r imP hA~i~ Rnd later by taking leaves of absence and 
finally some of them by finding that this is the way cney wou~u ~~~e ~v 

spend their l ives. For example , we are currently negotiating with the 
head of the Department of Education at the University of Wisconsin, 
Professor Daniel Pekarsky , to take a three-year leave of absence to go 
into Cleveland and serve as kind of intellectual leader of Cleveland as a 
lead community. 

The idea here again is to use the vast brain power of Jewish intellectuals 
and academics for Jewish education. They, as we all know, are the leaders 
in the social sciences, education and the humanities and it is these 
fields that are necessary to help build the training institutions. Also, 
the thought would be to take outs tanding practitioners and move them up 
into the training institutions, the combination of scholars of J udaica 
that currently exist in these training institutions , J ewish academics who 
are working at the Stanfords, Harvards, etc. And practitioners would be 
the way that we would attack the problem of developing the facul ty for 
Jewish education programs and creating the specialized tracks . 

.,.,.,.-
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A .... far as imo,rc•.'in:;; the q1.1.il i r.y. n.f trainin~ oru>_o_rtunities by creating 
partnerships between training institutions in North America"'-:-a=n~d---:;:-I~s=r~a~e'l-,--------­
for example in a lead community, the Hebrew University and the Jewish 
Theological Seminary might take the responsibility for the lead community 
in Detroit. Tel Aviv University and Yeshiva University might take the 
responsibility for the lead community in Cincinnati. These are just very 
gross examples, but they indicate the kind of partnerships that could take 
olace. 

( 

Since so much talent exists in Israel today for Jewish education in the 
diaspora, both as a way to launch the activity in the United States and 
since Israel, to the minds of many American Jews and particularly members 
of the Commission, is important for Jewish education, this is the way that 
we could build partnerships, research networks in consortia. By the way, 
the consortia in the United States for research could involve a secular 
university like Stanford, the University of Judaism, Hebrew Union College 
on the wast coast, and the Hebrew University. All those possibilities 
exist and they are quite realistic. 

If you look at the next point, the training programs exist. There is one 
in Cleveland but none in t he Florida area which represents the third 
largest concentration of Jews in North America. So there has got to bee 
reconsideration of the geographic distribution and the needs that this 
brings to bear. It could either mean creating such institutions or 
building branches of the seminary, etc. 

As far as developing and supporcing training, it's interesting that the 
Wexner Foundation is giving money for elites and we were under the 
impression that there was enough money available for people that wanted to 
go into the field of Jewish education. But we learned that students who 
want to go into the field are often left with enormous debts when they 
finish their education of $30-50,000 in a profession that doesn't pay too 
much. Therefore a large amount of money has got to be invested in 
_Fellowships for peopl e who want to train, to go into the field. That is, 

, for tuition and for living expenses while they are students. 

The last point: Stanford University just received a grant from the ~exner 
Foundation to build a speciality in Jewish education. I know they've 
approached Harvard. York University has a program. George ~ashingcon 
University has a program. 

On page 13, as far as inservice training programs are concerned. Several 
of the commissioners like Twersky think that inservice education is really 
the way to go. That is, that there are many more teachers in the field 
right now who should be upgraded than there are people who would ever get 
into training programs. As far as inservice training programs are 
concerned, the use of the summers to build seminars such as those that 
exist in general education, Yale University has a wonderful seminar for 
the teachers of literature and Stanford has one for the teachers of 
mathematics. Supposing we had programs at general universities where they 

_ ...... 

.. ~. . 
·-·---.. -' . . 
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have great Judaica programs such as Harvard running a program for the 
teaching of Jewish thought and NYU running one on the teaching of Jewish 
history, and the Jewish Theological Seminary running one on the teaching 
of Jewish values, and Hebrew Union College running one on the teaching of 
the Holocaust. These are all example of the way the summer co~ld be used 
for large numbers of teachers corning to study, Other vacation periods 
could be used as well and, of course, Israel has hundreds of teachers that 
are now coming . This should be changed into thousands of teachers. The 
same holds true for the administracors, the principals of schools uml 
above all ths informal sducators who work at the Jewish Community Centers. 

As far as the recruitment plan is concerned, it is my understanding that 
we may even be able to announce that the ~exner Foundation has undertaken 
the entire program, That could be an important announcement of the work 
of the Commission giving appropriate credit to t~e Wexner Foundation. 
Furthermore, other foundations such as Bronfman will probably be ready to 
announce their programs and show the relationship to the work of the 
Commission so when the Commission announces its report, it might be able 
to say in addition to the work of the Commission, the following 
foundations have undertaken a, b, and c which have emanated from the work 
of the Commission or are related to the work of the Commission. 

Question No, 15: The Carnegie report did a very interesting analysis of 
teacher salaries as compared to other professions and I think that ought 
to be looked at. I don't remember what pages it was on but it's there. 
As a result of their work, they came up with the notion of paying lead 
~~ArhPr~ ~omP.where around S70 ,000 a year . A lead teacher is not a regular 
teacher. It is a teacher who plays a leadership role by virtue ot guiding 
younger teachers, doing curriculum work, participating in the 
administration of the school, etc. 

However, the city of Rochester, I think, is already paying $70,000 a year 
this year to teachers and many university professors in the area went into 
teaching, not only because of the salary but they were then able to do 
what they wanted to do originally because the salaries were now the kind 
that they could live on. 

So the question really for the Commission to figure out, or rather the 
successor of the Commission the IJE to figure out, is what are the kinds 
of salaries that wil l be competitive and who should receive them. I don't 
think every teacher should receive outstanding salaries. We ought to 
build a ladder of salaries built on training and the kind of role that a 
teacher would play, But the important point is that you're going to have 
to dramatically change the salaries, fringe benefits, etc. of teachers. 

One of the things we found out, for example, is that less teachers have 
been to Israel than community leaders and the reason is essentially 
financial. They do~ •r-bave the money fo r the trip and they can't take the 
time off because during the summers when they mighc go, they u:Je chis time 
to make extra money by going to camps, etc. So the question of what are 
the salaries that teachers should receive is wide open but there's no 

.._.,,,.. 
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doubt chat a very significant change will have to charact0rize the 
salaries of teachers . 

I'm not going to edit this, David. I'm going to send it as it is because 
I don't have chat much time in Cleveland. I will be in touch with you 
next week and I will be available to continue the conversation, either on 
the phone or in pet"S""01i. 

Best regards. 

___ ,,,.. 

** TOTAL PAGE . 08 ** 
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HEMO TO: Seymour Fox, Annette Hochstein, Henry L. Zucker 

moM :"f" ,o •. Mark Gurvis 'J1aj 
DATE: March 6, 1990 

SUBJECT: Dissemination of Papers 
··· ····~-----·----------- -··· ········ ·· ····----- -----······ ··· ·~----······ 

Bernie Reisman would like to be able to shar• his paper with a number of 
professionals hs contacted in the course of his study who are interested 
in seeing the results of his research. I have told Bernie that after we 
share the report with commissioners it would probably be okay to also 
share the studies with other professionals in the field, but that I would 
need to check with you on this, Please let me know if you think this will 
be okay. 

Response: 

Dear Mark , 

I suggest Bernie be told what our process is until publications . 

He should not share the report until published . After that it 

will be a public documen t for anyone interested. 

In short, I agree. 

~ -

---·-- .. _ ..,..,..,..:- - - - ·-....... -•.-... -
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TO: Morton L. Mandel, Chair, David S. Ariel, ~mour Fox, Mark Gurvis, 
~nne.tte Hochstein, Stephen H. Hoffrnan, Martin Kraar, Joseph Reimer, 
Arthur Rotman, Herman D. Stein, Jonathan Woocher, Henry L. Zucker 

FROM: 

DATE: 

Virginia F. Levi 1fl1 
March 6, 1990 

Enclosed are (1) the minutes of the Commission meeting of February 14, (2) the 

cover letter that accompanied the minutes, and (3) the minutes of the senior 

policy advisors meeting of February 15. A copy of the updated assignments will 

be sent to you shortly. 

20' 391::,d 0£:8 06, 8 ~1::,W 
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MINUTES 
COMMISSION ON JEWISH EDUCATION I N NORTH AMERICA 

FEBRUARY 14, 1990 
AT UJA/FEDERATION OF JE~ISH PHII..ANTHROPIES 

NEW YORK CITY 
9:30 a.m. • 5:00 p.m. 

Attendance 

Commissioners: Morton L. Mandel, Chair, David Arnow, Jack Bieler, John 
Colman, Maurice Corson , Joshua Elkin, Eli Evans, Alfred 
Gottschalk, Arthur Green, Irving Greenberg , Robert Hiller, 
David Hirschhorn, Carol Ingall, Mark Lainer , Norman Lamm , 
Sara Lee, Haskel Lookstein, Matthew Maryles, Lester Pollack, 
Charles Ratner, Esther Leah Ritz, Harriet Rosenthal, Alvin 
Schiff, Ismar Schorsch, Daniel Shapiro, Isadore Twersky, 
Bennett Yanowitz 

Policy Advisors 
and Staff: 

David Ariel, Seymour Fox, Mark Gurvis, Annette Hochstein, 
Stephen Hoffman, Har tin Kraar, Virginia Levi , Joseph 
Reimer, Arthur Rotman, Herman Stein, Jonathan Woocher, 
Henz:y Zucker 

Guests; Robert Abramson, Susan Crown, David Finn , Kathleen Hat, 
Robert Hirt 

··-----··· ·· · ·· ------ -· --·-·-- ------------------ ----- ------------- -- --- ----·-- --
I. 

--

Introductory RernArks 

Hr, Mandel called the meeting to order a.t 9:40 a..m. He welcomed 
participants a.nd incroduced first•time actendees and guescs: Rabb i 
Robert Abramson, Director of United Synagogue Commission on Jewish 
Education; David Finn, Partner in Ruder & Finn, the firm assisting in 
editing the Commission's final report; Dr . Robert Hir t, Vi ce President 
for Administration and Professional Education at the Rabbi Isaac 
Elchanan Theological Seminary of Yeshiva University. 

The Chair noted that this Commission haci been eorrveneu Utl the as~umption 
that the time was right to address the concerns of the Norch American 
J ewish community for Jewish continuity and Jewi sh educati on. Could we 
convene a high-powered, pluralistic group, which could agree on a common 
basic agen~a f or Jewish education in North America? 

We have learned that the answer is yest Commissioners have agreed on 
two major priorities: addressing critical personnel needs and enhancing 
the role of community and financ ial leadership in support of Jewish 
education. It is now fel t that this Commission ma.y be able to make a 
differenco by identifying these central issues, and ca.using s teps to be 
taken to bring about important change in these areas. 

80 ' 38!:;d t S : 8 06, 8 ~t!W 
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Commission on Jewish £ducation in North America 
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Page 2 

The purpose of today's meeting was to elicit commissioners' thoughts on 
the recommendations for action set forth in the background materials. 
These responses would then be factored into the Commission's 
recommendations and final report. 

A systematic approach is being followed to reach out to interested 
"publics." Meetings have been held or are scheduled with federation 
leadership, the national Jewish press, leaders of denominational 
education groups, and with a number of communities seeking assistance as 
they focus on their own local education planning process. In addition, 
meeting~ have occurred with a variety of associations related to Jewish 
education and finally, with the leadership of JWB and JESNA. 

A number of research papers have been commissioned as background to the 
Commission's work. These will be circulated to Commission members as 
they are completed. Raw data (not yet analyzed) from a recent Gallup 
poll suggests that the relationship of intermarriage to a doclining 
commitment to Judaism may be even greater than previously thought. 

Mr, Mandel concluded his remarks by noting that he is encouraged about 
the future of Jewish education in North America. 

11. Vision for the Future- -The Commission's Recommendations 

Annette Hochstein, consultant to the Commission, briefly summarized the 
proposed action plan. 

J., 1..iuu.t..J...LZJ..ll~ ~UC \.,VUIIUU.U.&.. .... J '-·-· w.., .............. ------<L•- · 

2. Building the profession of Jewish education in North America. 

3. Intervening in promising programmatic arenas. 

4. Establishing a research capability. 

B. The plan contains the following concrete recommendations: 

1. Involve top lay leadership in support for local Jewish education 
and identify both private and community sources of funding to 
support these efforts. 

2. Facilitate various strategies for improving personnel, including 
development of training opportunities, recruitment of 
appropriate candidates, increasing salaries and benefits, and 
improving the status of the profession of Jewish education in 
North America. 

J. C.O<;Ll.bl..Lr.,\, .. ..r ... v.Ll.Lt-'-"LT>e -~,_;..,....,,f '"" t:o :lmpl,;,m .. 1"1t" t-hA C.nmmission• s 
recommendations. This body, to be in place before the 
complet'ion of the Commission's work, is seen as the catalyst to 
implementing the Commission'5 recommendations. 

• I • :::_s_: 8 ..,06., 8 ....... ' - .. 
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4, Develop a research capability for Jewish education in North 
America. There is a need to develop a broader knowledge base 
tor Jew1sn eauca-c1on 1 inc.1.ua1.ng gc1.t..11tiL.LIIK u.o.L"', 1:1111.1 muu.1.1.-v".1.,,~ 
and evaluating programs which have been undertaken. 

5, Develop criteria for, and identify and establish community 
action sttes. The facilitating mechanism will work with local 
communities to identify needs and opportunities with respect to 
personnel and community leadership, and will help those 
communities begin to address those needs . The facilitating 
mechanism will he~ structure ways for other communities to 
-'-r, ____ .._ •L- 1---•-- 1-""---~ .,_ ...,...,. __ ,_~.,..,,. n,..t-.(-~ o-< .. .oe 

t,. Tne t;omml.ssion nas 1aenc1.:c1.eo a nu111uts, u.1. 1?'-u~1.u,""' .. '--"'-' o.J.oa.;:, 
""ithin tho :E!.old of J,.,.,i.,h ,.,i.,,.,.t-i "" whi r.h TP.CJni TP. fu-rther study 
and inte'rvention, I nitial studies have been undertaken of 
several of these areas. It is anticipaced that the facilitating 
mechanism will continue to develop this agenda and to facilitate 
further work by local communities and a variety of Jewish 
education institutions. It will also serve as an "honest 
broker" between projects and potential funders. 

III. General Discussion 

Discussion of the proposed recommendations fo llowed. 

It was suggested that we must create an atmosphere in which Jewish 
education is a high priorit y , Our task is to increase the numbers and 
leadership quality of people committed to Jewish continuity. The 
enabling options--personnel and community--depend on each other. Jewish 
education is a value in itself and should be enhanced for itself rather 
-chan unl.,:r ty._ ..Juw.Lul, uuu\..Lu-.Lf,,,.J'. 

A. Community 

\.j The following points were made regarding community leadership: 

1. Community support is the over-arching enabling option, essential 
to allowing us to focus on personnel, and other objectives, 

2. We must educate potential leadership to the importance of Jewish 
education for developing future generacions of leaders, 

j . The support: ot local l~y lts.o.c.lt::.1..::rllljJ .i.~ ue ... c:,:,41.--y to improve 

standards and compensation for education personnel. 

4. The report should clearly define community leadership to include 
scholars, educators, and rabbis, in addition to lay leadership. 
Educacors, in particular, need to be involved at all levels. 

£0 ' .391::i.d 
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5. In response to comments on the importance of forming coalitions 
of community organizations, the Cleveland approach to Jewish 
education was described as follows: 

a. The Cleveland commission began by building coalitions among 
the bureau of Jewish education, the J.C,C,, the local 
College of Jewish Studies, synagogues, and the Federation, 

b. It determined that personnel and profession building were 
the keys to change. (Money alone could not accomplish the 
goals.) 

c. The Commission decided to work toward elevation of salaries 
in day schools to match those in public schools, while 
working to build the profession with special incentives for 
teachers to participate in training opportunities. 

d, It also established the Cleveland Fellows Program to prepare 
a small number of highly trained professionals to work 
within the community , raising the status of Jewish 
education. 

B. Personnel 

The following points were made with respect to personnel: 

1. Initial funding should be directed specifically toward 
personnel. 

2. Ye should consider establishing national standards for salaries. 
Fringe benefit issues such as heal th insurance and retirement 
benefits might be handled nationally; a funding source might be 
identified to establish a benefit plan similar to the Teachers 
I nsur~nce Annuity Association/College Retirement Equity Fund . 

:) • Tl11;1 i.1.Vt::J. tl!!,~ J~wL.,h ..:uuwlu.tlAl -worke.i: or 2"'elisiouo oohool oduoa.t:or 

completes his schooling with a debt of $50,000 to $60,000 and a 
starting salary of ~18,000 to $22,000 , We must develop 
fellowship and scholarship support, plus partial or full debt 
forgiveness, to attract more capable people to the field . 

4, The creation of more full-time positions depends in part on che 
professionalization of the field. 

S, Problems of retention should be addressed in a variety of ways , 
lucludir\g continuing education, 
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C. Mechanism for Implementation 

In discussing the implementation mechanism, the following points 
were made: 

l. There was wide agreement that an implementation mechanism is 
appropriate. 

2. Concern was expressed that we not establish "another 
bureaucracy." While some commissioners spoke in favor of 
incorporating the mechanism into an existing national 
organization, most argued for keeping it independent. 

3. Helping to educate local leadership to the urgency of a national 
recruitment effort is also a responsibility of the 
implementation mechanism. It was suggested that funding might 
be available to support a national recruiting effort. 

D. Report 

The following suggestions were made regarding the Commission's final 
report: 

l. Begin with a deicription of the genesis of the Commission, 
including how commissioners were selected and why they 
accepted. Go on to list the Commission's accomplishments: 
(a) establishment of funding to enable us to begin to implement 
goals with respect to personnel and community, (b) establishment 
of an implementation mechanism, and (c) other projects which 
have already been accomplished. Conclude with a call to the 
North American Jewish community to join in these urgent efforts . 

2. Clarify what is meant by Jewish education--that it includes the 
infonnal as well as the formal. 

3 . Capture the importance of involving the total community, 

4. Focus on the need for excellence in Jewish education for its own 
sake, not just for Jewish survival. 

5. Focus on a need for improvement or enhancement of Jewish 
education, rather than just change. 

6. Take a positive approach to personnel, in addition to making the 
need for improvement clear. It is possible to include the many 
positive things happening in Jewish education today and the 
opportunities for qualified personnel now existing within the 
field. 

7. Ma1ntal.n a Dalance B.ll10Ul, L111:, 1111pvi:t4n<:o 0£ toa.ohor tr~inin5, 

service delivery at the local level, and research and the 
training of professors of Jewish education. 

tr, • ~OU-L_ _ CC:A >lHl,I 
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IV. 

8. Refer to literature on general education, which indicates that 
salaries alone are not the answer. 

9, Address new technology, 

10. Include projected costs for achieving various recommendations. 

11. Serve as an advocacy document. 

12. The issue of timing should be considered. The Commission's 
report will be released in the midst of efforts to fund the 
absorption of Soviet Jews. On the other hand, there will always 
be crises in the Jewish world, so the time to issue a report is 
when it is ready. 

13. The use of a ten-year time frame was questioned. Do we need co 
do this? It would require the establishment of measurable goals 
and, therefore, might not be a good idea unless we are prepared 
to sec such goals at this point in time. 

Reports of Discussion Groups 

Discussion then continued in three separate groups. Each group was 
asked to discuss recommendations relating to the implementation 
mechanism and community action sites, and also to discuss one or more of 
the recommendations of the proposed report, as indicaced below. Reports ,, 
of these group discussions were later presented t o the full Commission. 

A. 

B. 

Group A--Research apd the Programmatic Arenas --Eli Evans, Chair 

Mr. Evans reported that the group recommended that this section of 
che final report should be rich, varied, and detailed . A study of 
best practices might provide a basis for creati11~ the programme.tic 
arenas. Group members encouraged a focus on preschoolers and early 
ceens, with an important focus on involving the family. Others 
suggested a look at the later teenage yea4S as an area not now 
receiving adequate attention. The role of research will be 
especially important as we learn how to assess and evaluate our 
impact on chese p~ogrammatic areas, 

Group B--Personnel-•Sara Lee , Chair 

Mrs. Le.a reported that the group looked at the four assumptions 
presented in the background materials and suggested that these be 
placed in the context of the urgency to act now and of the goals to 
be achieved. The group found in-service education and training to 
be a high priority, noting that Jewish educators already on hand 
need an opportunity to grow and improve , It was suggested that the 
needs of Je-wish educators be looked at comprehensi•1ely as we 
consider the kind of professional education current teachers need to 
maet the demands of the future. It waR also suggested that salary 
and benefits be treated as incentives to encourage continuing 
commitment and quality, 

80 ' :l91jd 
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There is a critical need for training Jewish education personnel. 
The group suggested that a cooperative effort be developed among 
colleges of Jewish studies, seminaries , and secular colleges and 
universities for this purpose. 

Recruitment must be addressed immediately and comprehensively, and 
profession building, essential for effective r ecruitment, must be 
addressed simultaneously. 

Tl-.. c,v-"7 .1 •• ,H ... .,. •• ___ ,1 ... nmm ...... 4 f-3, ..... t'i nT'\ cd '""'" Ann t:hP. ~hAl len11:a of 
working with the many institutions and organizations which exist in 
any community. It suggested the i mportance of clarifying the goals 
of the community as an important first step. 

F:i.n.-llt, tho gro~p ,p.,,octi,:,n.erl t+,.,. "~"" of A ten-year time frame as 
noted in the Commission's background report. 

In addition, one member of the group suggested that people who 
devote their lives to Jewish education should be provided a free 
Jewish education for their children. 

0, 0Tc:,up O Qpmmunit:•, G'Q9, ~in111.ncina- .1,(,-,,-,-"D Mandel Chair 

Mr. Mandel reported that this group believes that detailed planning 
is now called for to enable the recomrnendaeions to be implemented, 
and that the completion of the Commission's ~ork is just the 
beginni ng 0£ making an impact on Jewish education. 

It is important that a ll segments of a coilUllunity be included in the 
planning proces5 . The ~oport sho~ld urge federations to give 
leadership to seeing that the proper elements in a community are all 
convened to focus on Jewish education, 

Community action sites sho~ld be diitributed geographically and 
demographically. The group felt that a community action site could 
also be a "cut" into a community, e. g. , a focus on the supplementary 
school. Top lay leadership of the community will play a critical 
role in the community process and must, therefore, be involved and 
committed, if a community action site is to be a successful 
project. 

The facili~ating mechanism is envisioned as an organization with a 
small, highly qualified staff, which would accomplish i ts goals 
largAly by working through other organizations such as JWB , JESNA, 
CJF, the denominations, etc. It would play a facilitating and 
advocacy role rather than be a major service provider, and would 
also seek to ensure that an evaluation system is in place. 
Its primary purpose would be to help "energize the system." 

60 ' 39\::fd · 6£: 8 06, 8 clt;W 
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D. Funding Possibilities 

Mr. Mandel noted that over the long term, federations and conununity 
endowment funds are the mosc likely source of increased support. 
However, during the period in which federations step up to this 
challenge, it is anticipated that initial funding and some ongoing 
funding for implementation will come from private family foundations 
and endowment funds. 

Mr, Mandel reported that he has been in couch with a few large 
family foundations about setting aside sums of money to support 
implementation of the Commission's recommendations. Three have 
already or will set aside $5 million each over a period of 5 years 
for this purpose, subject to the individual foundation's control. 
Mr. Mandel noted that he is seeking a total of $25 co $30 million 
for early funding and belleves that this will ba attainable. 

Tn Arldition. a few family foundations have agreed to assist in 
underwr1t1ng tne .t:ac111cac1.ng m1,u.:tuu1.L:sm. ""'"'" l'lc.vc oxpre:,:,ou- .... 

interest in working through the mechanism to fund appropriate 
projects. Other potential funders will be convened in the months 
ahead for the purpose of discussing this funding further. 

E. General Discussion 

It was suggested that the facilitating mechanism should work closely 
with existing organizations . It should cake the lead in involving 
local communities as extensively as possible, with an eye toward 
continuing implementation of the Commission's goals most effectively 
at the local level. The mechanism, as an independent body, should 
be able to work with a range of constituents. It should work 
closely with continental bodies, and the communities. It should 
serve as a catalyse. 

Most commissioners saw the mechanism as a free-standing organization 
with its own board and its own source of f unding, 

It was suggested that the term 111llechanism11 may be too neutral. One 
commissioner suggested that it be described as~ "force" to 
disseminate the message of the Commission. Another suggested that 
it be viewed as a vehicle to facilitate change by enhancing existing 
institutions. Its functions could include advocacy, standard 
aetting, conducting research and evaluation, ~nrl perhaps 
establishing a national benefits program. 

It was suggested that the final report should be written for 
supporters of the Commission's recommendations as well as for 
potential implementers. For both purposes, it should set high but 
realistic goals, should clearly state the steps we recommend to 
achieve those goals, and should indicate the Commission's readiness 
to promote financial backing to accomplish these goals. The report 

0 l ' ·3:H::ld l 0 : 6 06 , 8 ~l:::iW 
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V. 

--

should be very spec1.t1c 1n C1escr1.n1ng t.hM lllt!t.:ho.ul:m, t1rnl :.l,vulJ c.i:y 
to set a timetable for accomplishing its goals. The report should 
1ior irA rAnnmmAnrlAr.innA. and the actions to be t aken, such as the 
establishment of the f acilitat ing mechanism, of community action 
sites, and of an early ava i lability of funds, 

I n swnmarizing, the Chair noted that many issues have been 
illuminated at this meeting which will require careful consi deration 
in the weeks ahead. He noted that Stephen Hoffman, currently 
Executive Vice President of the Jewish Community Federation of 
Cleveland, has agreed to serve as i nterim director of the 
facilitating mechanism on a part-time basis, to help define that 
body, to help develop a governance process and board, and to begin 
to answer questions about its role relative to national and local 
bodies, He noted further that David Finn will assist in the process 
of writing a final report, translating the many views expressed into 
the final document. He noted, finally, that at the next meeting of 
the Commission, scheduled for Tuesday. June 12, l.2.2.Q, commissioners 
will have an opportunity to discuss a draft of the final report, 
which will be mailed to the commissioners prior to the meeting. 

The meeting concluded with an inspirational D'var Torah delivered by 
Rabbi Haskel Lookstein, Principal of the Ramaz School and Rabbi of 
Congregation l<ehilath Jeshurun. 

-
·, ... '• , 
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cc: Henry L. Zucker 

TO; 

FROM: 

Seymour Fox, Hark Gurvis, Annette Hochstein 

Virginia F. Levi h 
DATE: March 23, 1990 

SUBJECT: HIGHLIGHTS OF TELEPHONE CONVERSATION OF MARCH 22, 1990 

-- -- ------·-···· .. -----·· --· -· ··---------- -·· ···----------·-·--·-------- · ...... ....... __ 

Below is a brief summary of our telephone conversation of March 22, including 
reminders of assignments each of us has agreed to. 

1 . Research Status 

B. 

C. 

D. 

Ackerman--AH will Federal Express a copy to us for distribution to 
senior policy advisors. 

Aron on professionalization• · Afi has sent a revised list of senior 
policy advisors and instructions for pri~ting. This will be ready to 
duplicate and distribute after SF calls ~erman Stein and reviews nnd 
comments on the proposed cover letter. 

Aron--Teacher Census-•Comments h~ve heen received from some senior 
policy advisors . MG will check with others. SF and AH are still 
consi dering whether or not this should be published. 

Davidson--He has comments from senior policy advisors. The naxt step 
is for SF to talk with him about the changes to be incorporated in the 
next draft. MC will check with Davidson on convenient cime.s fo r a 
teleconference on March 27, 28 , or 30 and will fax chat information to 
SF. 

E. Zucker and Fox oapers--lt was agreea cnat tnese wiLL no~ u~ Le~Lvu~~~~ 

and distributed to commissioners at this time. 

F, Reimer- -SF will call and reinforce a -deadline several days in advance 
: of the April 22 senior policy advisors meecing. 

G. Reisman-·MG will circul ate the paper to policy advisors for comments. 

H. ~ -· Thi s paper will not be published, but will provide useful 
material for lead communities. AH will discuss this with Elliot 
Spack. 

I. Fox/Scheffler paper••On schedule; should be in Cleveland by April 5, 
1990. 

J. If we have not heard from MLM about the printing of r eport covers by 
the end of the day today (March 23), VFL will fax a copy of the memo 
recommending this process to SF fo r his use i n talking with MU! on 
March 26 , 
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K. VFL and MG will sand SF a summary of the research budget. 

2. Eiml--SF reported that he had had a long meeting with Finn a.nd his staff 
last week and has a teleconference scheduled for today. He and HLZ will 
talk in detail about Finn's progress on the final report. Following HLZ's 
return to Cleveland, we will talk concretely about a schedule f or chat 
report. 

3, Interview Scht!tlult1- -SF c:i.nd All d 0ree<i tho.t thio would ba completed aftP.r 
Passover, in advance of the senior policy advisory meeting of April 22. 

4. Plans for Meeting of April 22•-We wi l l decide during the teleconference on 
April 12 whether or not to proceed with the meeting. Current agenda items 
includei 

A. Review interview schedule and assignments to commissioners 

B. Status of final report 

C. Time line and MO from Aprill, 1990 to December 31, 1990 

D. Funding 

£. Update on IJE activity 

F. Plsns for June meeting 

5. VFL agreed to call Loup's secretary to ensure that the correct Commission 
date is on his calendar. 

_,,,. 
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, ,..... ......... 1, .. _,_,~, .... .. ,. _______ __ __.1_ 

tiH1u1N11.1 utt 

NO. DESCRIPTION 

1. Coordinate development of e. PR plan 
through 1990, 

2. Serve as contact person f or researchers 
on administrative matters. 

3. Develop plans for involving key 
commissioners in representing the 
Collllllission to communities throughout 
North America. 

4. Develop a log sheet on each of the 
cop 40 federations, co record 
communication and evaluate the potential 
for their increased support "for 
Jewish education . 

- i-· 

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITl.a.LS) 

MG 

MG 

MG 

MG 

0Af£ J/U/90 

OATE 
ASSIGNED 
STARTED 

7/5/'dY 

7/30/89 

11/8/89 

11/8/89 

CUE CATE 

ongoing 

ongoing 

TBD 

ongoing 

COMPLETED 
OR REMOVEO 

OATE 
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SUBJECT /OBJECTIVE 
□ FUNCTIONAL SCHEDULE 

NO, 

1. 

2. 

3. 

1 )090 (REV. 10/IO) f'l!IHEO IN U.M 

- ~ 

ORIGINATOR 

DESCRIPTION 

Contact assigned commissioners f or fo l low 
up to February 14 meeting. 

- David Arnow 
- Irwin Field 
- Ludwig Jesselson 
- Henry Koschitzky 
- Norman Lamm 
- Haske l Lookstein 
- Robert Loup 
• Morcon Mandel 
- Matthew Maryles 
- Florence Melton 
- Esther Leah Ritz 
· I smar Schorsch 
- Peggy Tishma.n 

Send summary of interviews to VFL for 
circulation to se~ior policy advisors. 

Review drafts of research papers and 
work wich MG to see that they are 
reviewed by senior policy advisors 
and distributed to commissioners. 

Prepare interview schedule for use 
in follow up with commissioners. 
Suggesc commissioners co be 
contacted, with SF. 

V.l'L 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

AH 

AR 

AR 

3/l5/9u 
DATE 

OATE 
ASSICNEO 
STARTED 

OU£OATE 

2/15/90 5/31/90 

2/15/90 Ongoing 

3/6/90 4/10/90 

COMP!.£TEO 
OR REMOVED 

DATE 
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FUNCTION Commission on Jewish J::ducacion in NA 

D FUNCTIONAL SCHEDULE SU BJ ECT /OBJECTIVE Hoffman Assignments 

NO. 

1. 

2 . 

3, 

- -

1----------------~- ------------....j 
ORIGINATOR 

DESCRIPTION 

Contact assigned commi ssioners for fo l l ow 
uµ to Febr uary 14 meeting. 

· Ronald Appleby 
- Robert Hiller 

Send summary of interv iews to VFL for 
circul ation to senior policy advisors. 

With SF, meet individually with Evans, 
Twersky, and other commissioners 
identified for special attention. 

Determine preliminary steps for 
organization of itnplemencat i on 
mechanism, with KU1 and HLZ. 

VFL 

PRIORITY 
ASSIGNEO 

ro 
(INITIALS) 

SHH 

SHH 

SHH 

OAT~ 3/15/90 
---,--------.. 

DATE 
ASSIGNED 
STARTED 

DUE DATE 

2/15/90 5/31/90 

2/14/ 90 6/1/90 

2/14/90 ongoing 

COMPl ETEO 
OR REMOVED 

DATE 
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Commission on Jewish Educscion in NA 

D FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE Kr aar Assignments 

NO. 

1. 

. 

'11190 11tcv. \OIUl l'Cllflm "v.s.• 

-

ORIGINATOR 

DESCRIPTION 

Contact assigned commissioners for follow 
up to Februar y 14 meeting. 

Max Fisher 
Joseph Gruss 

Send sunuuary of interviews to VFL for 
circulation to senior policy advisors. 

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

MK 

DATE 3/1S/90 

DATE 
ASSIGN(O 
STARTED 

DUE OATE 

2/15/90 5/31/90 

COMPlE'TEO 
OR REMOVED 

OAT£ 
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ASSIGNED DAT( COMPI.ETEO 
PRIORITY TO ASSIGNED OUEOATE OR REMOVED 

(INITIALS) STARTED DATE 
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FUNCTION Collllllission on Jewish Educacion in NA 

D FUNCTIONAL SCHEDULE SUBJECT /OBJECTIVE 

ORIGINATOR 

NO. Df:SCRIPTION 

1. Hold meeting with T~ersky. 

2. Travel to the west coast to meet with 
with 1A and San Francisco leadership. 

3. Attend JESNA and JWB Board meetings 
in April to discuss Commission. 

4. Hold individual meeting with Wexner. 

--,,,,,..-

Mandel Assignments 

VFL DATE 3/15/90 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

MIB 

MI.M 

MLM 

MLM 

DATE 
ASSIGNED 
STARTED 

2/9/89 

5/7/89 

7/5/89 

11/8/89 

OUEDATE 

T.BD 

4/30/90 

4/30/90 

TBP 

COMPI.ETEO 
ORREMOVEO 

OAT£ 
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7l8!t0 (R£V, 101141 ••••H1D IN U.U. 
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ORIGINATOR VFL DATE 3/15/90 -------------~------'--------..-------,,----•-r-----,,-
NO. 

l. • 

2. 

-.. 

DESCRIPTION 

C v u .t. -•.· •· ....... ,. -,e.,...-..-1 ,o:4'\mm;noi.oncra for 

follow up to February 14 meeting . 

- Jack Bieler 
- Josh Elkin 
- Arthur Green 
- Carol Ingall 
- Mark Lainer 
- Alvin Schiff 
- Lionel Schipper 

Send summary of interviews to VFL f or 
circulation to senior policy advisors. 

Take responsibility for comple ting t he 
original optio~ papers . 

PRIORITY 

. ... •· 

AS$1CNEO 
TO 

(INITIALS) 

.TR 

JR 

DATE 
ASSIGNEO 
START£0 

DUE DATE 

2/15/90 5/31/90 

8/ 24/ 89 u/15/ 90 

COMPLETED 
OR REMOVED 

0.UE 
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NO, 

l. 

7)100 {REV. 10/101,,.INfm IN U,U , 

ORIGINATOR 

OESCRlf>TION 

Contact assigned commissioners for 
follow up to February 14 meeting. 

- Stuart Eizenstae 
• Donald Mint:z 
- Daniel Shapiro 

Send summary of lncerviews to VFL for 
circulation co senior policy advisors . 

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITIAL.S) 

AR 

DATE 3/15/90 

CATE 
ASSIGNED 
STARYEO 

OU( DATE 

2/15/90 5/ 31/90 
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OR REMOVED 

DATE 
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ORIGINATOR 
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TO 
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ASSIGNCD 
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DUE OAT€ 
COMPLETED 
OR REMOVED 

DATE 
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FUNCTION Commission on Jewish Education in NA D ACTIVE PROJECTS 

□ RAW MATERIAL !-----------------------------·--
D FUNCTIONAL SCHEDULE SUBJECT /OBJECTIVE 

NO. 

1. 

7l8110 IRCY. 10/86) -TED 1H lLU 

ORIGINATOR 

DESCRIPTION 

Contact assigned commissioners for follow 
up to February 14 meeting. 

- Mandell Berman 
- Maurice Corson 
- David Dubin 
- Irving Greenberg 
- Lester Pollack 
- Harriet Rosenthal 
· Bennett Yanowitz 

Send summary of interviews to VFL for 
circulation to senior policy advisors, 

. 
Woocher Assignmer'lts 

~ 

VFL DATE 3/15/90 

ASSIGNED 0ATE COMPlETED 
PRIORITY TO ASSIGNED DUE DATE OR REMOV£0 

(INITIALS) STARTED DATE 

JW 2/15/90 5/31/90 
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3. 

4, 

7).-,0 (ftEV, 1!1/86) PllO~lal IN 11U. 

ORIGINATOR 

DESCRIPTION 

Contact assigned commissioners for follow 
up to robru~ry 14 meeting . 

• John Col man 
- Lester Cr own 

Send summary .of interviews to VFL for 
circulation to senior policy advisors. 

Consider establishing a task fores to 
work on an approach to deve loping 
fede~at ion supporc for Commi ssion 
outcomes. 

Arrange individual meetings of potential 
funders with Mlli and HLZ. 

Consult with John Colman on desirability 
of a meeting before 6/12 with Chicago 
participants in l ocal commission process. 

-~--

VFL 

PRIORITY 
ASSIGNED 

TO 
(INITIALS) 

HLZ 

HLZ 

HLZ 

HLZ 

DATE 3/15/90 

OAT£ 
ASSIGNED 
STARTED 

OUE DATE 

2/ 15/90 5/31/90 

10/24/89 TBD 

3/6/90 5/31/90 

3/6/90 5/31/90 

COMP(.ETED 
OR REMOVED 

OAT£ 
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Fax No.: 972-2-699951 

To: 
Ms . Virginia Levi 

Annette Hochstein 
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FAX SENT I ,, 
DATE: .~ ..... .. ) . · 0 

22a Hatzfira St., Jerusalem, Israel 

Tel.: 972-2-668728 

Date: 
March 21, 1990 

Urgent 
Very 

I ' , ~ From: Regular - ·---------

i '; 

Fax No.: Time Sent: 

Message 

Dear Ginny , 

Garry Stock is a member of the Board of the Mandel Institute in 
Jerusalem. He is currently in the U.S. a nd would like a copy of 
the Commission document of February 14, 1990. 

Could you please federal express a copy for him to the following 
address : 

Mr. Garry Stock 
c/o Mr. Alan Hoffmann 
1322 Brooklyn St. 
Ann Arbor, MI 48104 

Thanks . Qpvv~ 
P.S . He had not received the mat erials in Australia prior to his 
departure last week . Have they been sent by Mort to all Board 
members? (Isaac Joffe , South Africa ; Jaime Constantiner, Mexico; 
Felix Posen, England; Garry Stock a nd Marc Besen, Australia) . 

Best 

- ..... --.... • ---i; 
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3/19/90 
REQUEST FOR TELEX/MAILGRAM/FAX 0 TELEX NO. -~URGENT• Time unsttlvt • must g011 once 723-43 (REV, 2188) PRINT[D IN U.S.A.. 

U MAILOIV ,M __ • - .. 
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NO. OF POS. 7 economical 
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NAME Seymour Fox NAME Mark Gurvis - .. 
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CITY, STATE, ZIP Jerusalem COST CENTi;R 090 ... .. 
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TELEX NO.: 8873015 PREMI UW I FAX NO.: CM6884Ua.1 I TIME SENT; 

MESSAGI:: 

I spoke with Alvin Schiff about Mervin Schick. In Alvin's view t here is not 
much point to meeting with Schi ck. He is not viewed favorably by t he moderate 
or centrist Orthodox community, and ha, a soli d reputati on for being anti- community 
and anti- federation. If we feel we need t o reach ou t to Tor ah U' nesoreh as a 
response to Schick's column, this isn 1 t: the right guy. 

Le t me know what you think our neKt step ought to be , 
~ 

,,- , 
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COMMUNITY ORGANIZATIONS FOR JEWISH EDUCATION 

Leadership, Finance and Structure 

by 

Henry L. Zucker 
Executive Vice President Emeritus 

Jewish Community Federation of Cleveland 
and 

Consultant, the Mandel Associated Foundations 

Prepared for Commission on Jewish Education in North America 

The Commission on Jewish Educacion in North Ametica selected from a long 11st 

of option papers produced for its December 13, 1988 meeting what the 

Commission believes to be the "enabling options , " those which are basic to 

improvement in all areas of Jewish education . The "enabling options" have to 

do with personnel and with community and financ ing. Jewish education 

progress depends on improvement in teaching and adminis trative per1;onnel, and 

on the ability of the Commission to raise the priority and funding levels 

which the American Jewish community assigns to j ewish continuity and to 

Jewish formal and informal education. Setting a higher community priority on 

Jewish education is a pre-condition to developing becter quality Jewish 

education personnel. 

Community 

What is the community we are talking about in connection with formal and 

informal Jewish education? 
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By community, we mean not only the general Jewish community, but especially 

the organized Jewish community as it relates to the issues of Jewish 

continuity, commitment and learning, and to the organizations and persons 

engaged in these issues. The Commission's targe t population includes , 

especially, the pr ofessional and lay leaders who create the climate for 

Jewish formal and informal education and its content. This means teachers, 

principals, rabbis , communal workers, academics, leaders of institutions of 

higher learning, denomination and day school ltaders and the leaders of the 

North American Jewish community who are involved in planning for and 

financing Jewish education. The chief local institutional targets are the 

synagogues, Jewish community centers, camps, part-time schools, day schools, 

agencies under communal sponsorship, Jewish community federations and bureaus 

of Jewish education, and major Jewish -sponsored foundations. At the 

continental level they are JWB, JESNA, GJF, the chief denominational and 

congregational bodies, training institutions, and associations of educators 

and communal workers who are engaged in formal and informal Jewish education. 

North American Jewry has a proven capacity to deal with major problems when 

they are addressed by the very top community leaders. This same highest 

level of community leadership is needed to establish the necessary communal 

planning and funding priority for Jewish education. Indeed, the involvement 

of top community leadership may well be _w key to raising the qualiry of 

Jewish education in No r th America. 
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Most observers believe that there is a decided trend toward the involvement 

of more and more leaders in Jewish education. Although many key lay leaders 

do not yet see Jewish education as a top community priority, it is felt 

generally that the battle to create a very high communal priority for Jewish 

education is well on its way to being won . 

Prior to World War 11, a large proportion of the leadership of the organized 

Jewish community was indifferent to community support for Jewish education. 

In the early days of federation, some were even antagonistic. Their emphasis 

was on the social services and on the Americanization of new inunigrar\ts. 

Just before and during World War II and in the post-War period, the highest 

priority for community l9aders Wa$ the lifesaving work of Jewish relief, 

rehabilitation and reconstruction and then nation-building in Israel. 

More recently, community leaders have become concerned ~ith issues related to 

Jewish survival and continuity, and they are now putting a higher premium on 

Jewish education, 

A number of federations are currently involved in comprehensive studies of 

their community's Jewish education programs and others are in earlier stages 

of organizing comprehensive studies. JESNA, JWB, and CJF are engaged 

continentally in efforts to examine related issues. 

Generally, we have not yet developed community structures that are adequate 

to effect the necessary improvements in Jewish education, either at the local 
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or continental level. The following areas require aggressive continuing 

examination and updating: 

1 . The relationship among federations, bureaus of Jewish education, communal 

schools and congregations. 

2. The place of federations in planning and budgeting for Jewish education 

and in financing Jewish education. 

3. The need for forceful continental leadership i n establishing standards 

for the Jewish education field, in promot ing, encouraging and evaluating 

innovations, and in spreading over the continent the application of best 

practices as they are discovered. 

4. The need to establish at the continental level the l~~dership and a 

mechanism to encourage appropriate personnel standards, salaries, 

benefits and working arrangements. 

Financing 

Very little hard information is available about overall financing of Jewish 

education in North America. Informed guesses about the total annual 

expenditures for formal and informal Jewish education in North America rsngo 

from $500 million to $1 billion dollars. A few general observations about 

financing are useful. There is consensus that needed improvements in Jewish 

.... - -~-
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education will require considerable additional funding, a substantial ~art of 

which must come from federations as the primary source of organized community 

funding, and from private foundations and concerned individuals . 

Congregational funding, tuition payments, and agency and school fundraising 

(especially by day schools ) , are t he mainstays of J ewish education 

financing. These, by and large, represent the consumers' share of che cost . 

It is to be expected that these sources will produce mor e funding as the 

community gives Jewish conti nuity and J ewish educat ion a higher priority. 

These sources of support are cr ucial and need t o be encouraged . 

Communal patterns o f funding may need to be altered, and changes in 

organizational rel~ti onships are necessary to accommodate this. For example, 

greater cooperation among the congr egations, schools, agencies and the 

federations is basic t o developing and allocati ng t he funds needed to improve 

Jewish education . There may be need of change in tradi t ional programming and 

funding relationships between federations and congregations. Shared staff, 

jointly sponsored training opportunities for lay and professional l eaders, 

and joint adult education programs are examples of program ideas which should 

be encouraged. 

From its very beginning, the Commission has expressed its intention to be 

proactive in efforts to improve Jewish education . This includes encouraging 

additional funding, and initial seeps have been taken in this direction. 

- -i,., --- -:---··---- -- ·~--- .. ·· 



() 

PREMI ER CORP, ADMI N, PAGE.07 

Page 6 

The Commission is optimistic that greater funds can be generated for Jewish 

education, in spite of the current great demand for communal funding for 

other purposes (i.e., Soviet Jewish emigration) , There have always been and 

there always ~111 be great demands on limited communal funds , However, we 

should not allow ourselves to be put off by the pressing needs of the moment 

from facing the very urgent need for adequate support of J ewish education. 

A few communities have already begun to place a higher funding priority on 

Jewish education, bot h by rai sing new funds and by alloca ting greater general 

Jewish co111I11unal funds to Jewish educati on . There is also the fortuitous 

circumstance that f ederation endo'Wll!ent f unds• •a rel atively new source of 

communal funds - •are growing at a good pace and can be an important source of 

support for Jewish education in the future . Simultaneously, there is a 

relatively new growth of large family foundations - - a post World War II 

,.. phenomenon-·which has acceler ated in r ecent years and promi ses to be an 

important new funding resource f or J ewish educat ion . It appears l ikely, 

therefore , that additional funding can be made available for well considered 

programs to improve and expand Jewish education . 

The Commission recognizes that pressures on federations' annual operating 

funds make it very difficult to s et aside substantially larger sums for 

Jewish education in the near term. Accordingly, it is expected that private 

foundations and concerned indivi duals, federation endowment funds, and 

special communal fundraising efforts will play the major role in supplying 

-.-- • ~" -- - · -,· .'t'"-
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the near-term additional financing, (and some of the long-tern financing), 

while federations as the organized community's expression of the community's 

will to improve Jewish education, gear up to meet the basic longer-term 

tune11ng neeas. nose 1.mpo11..ou1...Ly, c1::1,1.,.,a. .. .1.vuo .. .1.1.1. ........ -1 ,..._ rl.•;r ._k_ t,.:,- .. ~, ~ 

in encouraging and bringing together private and communal funding sources, 

building coalitions for support of Jewish education, and leveraging support 

from the different sou~ces. 

Finally, some persons believe that government funds will be a growing source 

of funds for Jewish education, especially day school education, and that they 

may eventually become a significant £actor in the total picture of financial 

support for Jewish education, 

Some community leaders caution that 11 throwing money" at Jewish education will 

not by itself do the job. There needs to be a careful review of current 

programs and administrative structures to see how these can be improved, 

Projects aimed at improving Jewish education need to be monitored and 

evaluated . Careful attention to quality, and honest and perceptive 

evaluations are needed, both to get appropriate results for what is being 

spent, and also to encourage funding sources. 

-. • 't • • • .... - ...... ·- .. -:,,-
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Recommendations 

It is recommended to the Commission on Jewish Education in North America, 

with reference to community and financin5 that: 

1. The Comroission encourage the establishment of additional local committees 

or commissions on Jewish education, to bring together communal and 

congregational leadership in broad, inclusive coalitions to improve the 

communities' formal and informal Jewish education programs . 

2. The Commission encour age every community t o seek aggressively to include 

top community leadership in their l ocal Jewish education planning 

committee and in t he management of t he s chools and l ocal Jewish education 

programs. 

3. The Commission recommend that as federations identify pxiority needs and 

opportunities, they should provide greater &ums for Jewish education, 

through their annual allocations, by special grants from endowment funds, 

and/or through special fundraising efforts on behalf of Jewish education. 

4 . The Commission and its anticipated implementation mechanism encourage 

private foundations and philanthropically-oriented families to set aside 

substantial sums of money for Jewish education for the next five to can 

- -~· - ,. . 
. --- ·-·-•T"""-.. ··- -·- - - ~ .. 
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years. (This process has begun and it is believed that prior to the 

Commission's meeting on June 12, 1990, a number of foundations will have 

agreed to set aside a substantial sum during the next five years for 

programs of their choice from among those recommended in the Commission 

process .) 

The Commission recommend that private foundations establish a fund to 

finance the Commission's implementation mechanism and modest subsidies 

for community action sites and other projeccs. This recommendation has 

already been responded to favorably by a number of foundations . 

6. The Commission rijcommend that community action site5 be ~st~blishad to 

demonstrate models of programs and funding partnerships to show what 

improvements in Jewish education can be accomplished with special 

efforts. 

• - , ~~,,. - _ •• ,. ,-. . ..-;"91."f•-.- - . ·---·- - .. .... 
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MEMO TO: 

FROM: 

DATE: 

SUBJECT: 

Annette Hochstein 

Mark Gurvis 1-,t ~ 

March 20, 1990 

Additional comments on research paper 

1. CAJE •· Although they have not provided anything in writing, both 
David Ariel and Stephen Hoffman have expressed that the CAJE material 
is not suitable for publication, or for dissemination under the 
Commission's auspices. 

2. Aron·· On Isa's second paper, Jon Woocher has some reactions to 
share. He believes the work is very competently done. However, Jon 
was expecting more of a comparison botween Los Angeles and the other 
cities (Miami, Philadelphia), Without more extensi ve comparisons, Jon 
is concerned that: the paper's use is limited for the Commission, since 
it reflects a picture of one community with some unique 
characteristics. In that sense, the paper is an initi al effort 
requiring follow-up analysis . 

~ - -~·· : -"T'-
** TOTAL PAGE . 16 ** 
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we are r eady to go with Isa's ~aper. 
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MEMO 
March 9, 1990 

TO: Mark Gurvis 

REI Roaotion to 11 FiGld Noteszll 

l:i?ftel...oaocl. i.e a ,...~z;'J.• ,..,..p ~hA .,..,..,...,_""'a""+-e 1fta~o h , , r-11"rAh T.a,, ◄ t'"'IO . 

our Resource Coordinator, on the media and technology 
section of .the "Field Notes." Not all of it may be 
relevant to the question of how to handle the "Notes , " 
but I thought you might be interested anyway because of 
the many issues it raises. 

I really had hoped to get staff comments on other 
secti~ns, but most have been so busy with conferences, 
travel, et- al , that t hey haven't had a chance to respond 
in writin~ . If they do , I'll pass them on. 
Al.l. Lln: llcoL . 
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Introduction 

We are living in what is termed as the Information Age. How we, as Jewish educators, 
harness these new (and old) resources now available to us is a question of utmost 
importance and requires good analytic and creative responses. 

It is apparent that a lot ot thought and enthusiasm went into the creation of the report, 
Media and Technology. The committee is to be commended for the work it generated 
after only two days of intensive collaboration. 

The following are thoughts on how the report might be better structured and fleshed 
out for further recommendations and subsequent action. 

·- ~ -

1 In general, it would be useful to examine what other research currently exists. The 
!'-'.1.=:! ! 1o_r~o_1 , r ounclo~ .... n for Jowish (;, ,1111rA produced a 'not for publication' report, The 
.!.~~-~i- ,'.,'.7- _ ~;;~_'7_ -~" !!;.!..,lb ~ ci~d t"IV;,rviC)J,,-· or ~11';n'~~t:rWRt~.1ti~ \G-fk,.si~~~t"' . 
ltl~J ature on tno :JUL.JJuv vr ·; ;~;--~r- ■ ;:~·,:;· ·~·nn ... no1.!.!w~ .~·:_:.c..f~?;• .. ::~.':'°~~;.~~;~~..;, ~ --~::.·;•~r" !":'~ · 

····•:':• •, 

s;vo it ,..,...nt~vt ;:inrl to bolster the content. 

The results of a review of research should answer qua!;tions such as: 

Wh:\t i, thA Affect Of a treatment OQ average? 
VVnere c:UIIJ vv lll r vvl 1vm i~ 0 troo.tmont p:artlc-L1l:.1rly AffP.r:flVA or ineTTectlvc:,? 
Will it work here? What are practical guidelines for implementing a 
treatment in a particular place?' 

Power On: New Tools for Teaching and Learning was published in 1988 by the U.S. 
Conoress. Office of Technology Assessment. The OTA report gives a good assessment 
of what is happening in the public education sector regar<.11t ry li::a• 11ing techno109ioc: 

potential uses and criteria for evaluation. The OTA report could also serve as a good 
model for research In tho Jewish sector. 

From re~vu11,;1;1;:; ~u<;h o~ the OTA we c=i.n g;iln ~ onnrl overview of what ls actualiy 
'out there' and an t.mderstanding of haw technologies are being used in general. 
Although the U.S. Government has its own agenda, many of its concerns are similar 
to those at the Jewlst1 \;'-'!!!!!!1..•nity. The~Q finding~ ineludG thr::l fnllnwino selected 

1 Richard J. Light and David B. Pillemer, Summing Up: The Science of 
Reviewing Researc!J (Cambridge: Harvard University Press, 1984), p, 13 

1 
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observations: 

• 

• 

• 

• 

Tne tectll Jlt.,;i::ll quo11ty vr rnoot c:ommi,rni~lly produr.Rrl software is Quite 
9uud. 1 lnVVt:JVV I . u -.or<i> , . g ~ · -·· .... _, '- -.JO, ... ~ , ........ , ' " •hal moct c:-nftu.1::1rA rlnR~ 
not yet sufficiently exploit the capacity ot tne comput~, tu e nhonoc 
teaching and learning. 

It twill be c:11·tt1cu1t to lu::,tily tne co.:m.J vr ..... "1 ... ;, lo ·,;.;i ,......,,-l implomontlrin nAW 
1n eract1ve earr1111y L\Ju1::> u,11 0 ..,, ... ,,._,. - - .. ··-· • ..., • •• , · · ·· -- - · · - - ""'""' 

~unvenuon~1 IUUI 1111 · ~ 1 1 ·-··· · - · - · I · -~ - ·~ - · -· • ~ - : ............... +h,o cnftv.i::1n :~ th::tt cieoarts 
from familiar teaching methods, and that may be highly respected by 
"""'' "r - · - · - ·• · ·· '· --.J .. ..i, ,,. ... +;,..,"'~' t~r.hnnlnnists. is not necessarily 
selected by teachers. Pressured to raise test scores ana met:1l uL1 ,~, 
pertormanci:, 111c:111oato~, m any lV~vl , .. , • pr~ f,.. ,. :'\l"lftworo th:olt ic: t"!ln~?.ly tied 
to the curriculum; and software publishers can usually strengthen their 
market position by developing products that are linked to textbooks and 
other familiar instructional materials. 

While commercial software publishers are reluctant to take risks with 
innovative software, many of the available titles are attractive and fun to 
use, even if they are geared toward familiar objectives. Even the most 
rudimentary drill and practice programs have been proven effective In 
raising some children's basic quantitative and language skills. 

In the category of didactic programs, the vast majority of titles aim at 
basic skills. Software to teach 0higher order' skills, such as hypothesis 
tesnng ana µrul.lh,111 ~olvins1 io In rnuc:h cncrti:ir !::I 1r,r,ly. Drill and practice 
software continues to dominate all subject areas, to the chagrin of many 
educators and educational technologists. 

The demand side of the software market consists of thousands of 
independent school districts with varying administrative rules, serving a 
diverse population of school children with differing needs, talents and 
learning styles. 

Tno numl.Jtir of c h ildren in ~ givon gr~d~. IA::trnino a particular subject, 
represents a small fraction ur ll 1ti to tal ~tudent population. An t;lvi:in ~maller 
proportion have regular access to computers, a fact that poses a 
formidable problem to software developers and vendors. Teachers, 
computer coordinators, and instructional design experts are concerned that 
In trying to serve such a fragmented market software publishers will be 

2 
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ln1Jlincd toward incrQ.:isinoly hnmooeneous and less innovative products. 

Whtie tne cost ur U1:1VC1VtJil ·~ .:>Qft-wvoro ( oopor.-i~lly thi:i. tvf"'IA marketed on 
floppy discs) has dropped considerably due to advances in programming 
environments and the know-how of programmers, marketing to the 
educational sector remains a costly, sometimes prohibitive factor. 

The existence of numerous information channels makes it difficult for 
software producers to receive clear market signals and to adjust their 
cieslgns ctccordingly. St~to and local Initiatives to define curriculum needs 
and invite target software development have met with mixed results. 

A limited survey of software publishers indicates that the larger concerns 
are typically both more rigid (bureaucratic) and less innovative than smaller 
firms. Evidence of the periormance of firms of different sizes and market 
share is mixed and inconcluslve. 

• The problem of unauthorized copying (piracy) continues to undermine 
investments in new product development, especially among smaller 
publishers with little experience in the school market. 

• The principal factors that will determine the structure and quality of the 
educational software industry are: high development costs for innovative 
state-of-the-art applications; marketing advantages that accrue to 
Incumbents in the school market; risks associated with idiosyncratic 
acquisition policies and procedures; small demand for subject and grade 
e:pecific prod, 1r.t~: and the difficulty of appropriating the returns to 
investments In software that is easily copied:' 

The OTA report includes a 'Summary' of its findings, "Interactive Technology in Today's . ' Classrooms,° "The Impact of Technology on Learning," 11Cost-Effect1veness: Dollars and 
Sense," "The Teacher's Role," 11Software: Quantity, Quality, and the Marketplace," 
"Research and Development: Past Support, Promising Directions," "Technology and the 
Future of Classroom lnstruction,11 and various appendices. 

In evaluating anything, much less the state of the field, It is Important to develop criteria 
for evaluation. The OTA report provides a very useful itemization of "Characteristics 
Considered in Evaluating Educational Software." Other resources include the Electronic 

2 OTA Project Staff, Power On! New Tools for Teaching and Learning 
(Washington, DC: Congress of the United States), pp.122-3. 
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Leaming Laboratory's 11Criteria for Educational Software.'' 

Finally, the Commission on Jewi:sh Education In North America's report calls for 
production by committee. This is one option and would ap~ear to be pedagoglcally 
.:>UI.II IU, Thcfo oro, howovor. rithi:>r ;:irtistic. creative considerations to take into account. 
Tom Snyder, a leading designer of educational software offers several caveaI:$ aycth 1~~ 
committee-based production in his discussion of educational computer game design: 

There are plenty ot good teachers in thi9 world, plenty of computer wlz:ards, 
inventors of games, subject matter experts, and obsessive, driven workers, but 
it is a rare person who combines all their attributes and is still able to walk in a 
straight line, When such a person is found, he or she must then be managed, 
which is in itself a tall order. Artists -- and game designers are software artists • 
- are notoriously unmanageable, and when that factor is compounded with the 
notorious unpredictability of software projects, the situation becomes so wooly 
that managers rush to find alternatives. 

Hence the tendency of publishers to use committees, with agenda and 
specifications they can pass on down the hierarchy to arrive at the jerry-built stuff 
that passes for educational software. They do this not only out of economic 
necessity but under a mistaken belief in the divisibility of the medium. 

A computer game looks as if it has handles to grab hold of and places to sit 
down. The uninitiated may conclude that It is therefore divisible into manageable 
units, each of which can be designed quickly and to spec by a subcommittee, 
then joined to the other units. "Because the medium is tractable," writes 
Frederick Brooks, 'we expect few difficulties in implementation; hence our 
pervasive optimism." 

The group starts out with a set of learning objectives or license to use a , 
children's book as the basis for their game. An in-house developmental 
psychologist identifies the possibility of teaching A, B, and C skills and meeting 
x. Y, and Z objectives. Additional Input from educational experts, software 
engineers and designers is pulled together into one very tight, very detailed 
specification which in turn is handed to programmers to implement. 
Implementers are coding slaves, at the bottom of the heap. 

This approach is disastrous, as we saw with CAI [computer assisted instruction], 
Committees are famous for stifling initiative and creativity, and educational 
software committees are no exception. All the experts in the world can't 
guarantee a good program any more than they can a good children's book. 
They shoot down new ideas because they're new, not bad, and therefore are 
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threatening on some level, if only because they require attention. Alternatively, 
tht, 1.,;umrnitteo givoo a projQct ~o rnur.h ::1ttention it withers under nanalysis 
paralysis. 11 Whatever the project or the configuration of the group, there is never 
any shortage of reasons why not to do somethtng. Hc:11 vdr u's John Cteinbn..inn'"'r 

put it this way in The Cybernetic Theory of Decision: "It is inherently easier to 
develop a negative argument than to advance a constructive one."3 

Snyder further suggests 11it is not sufficient that educators be used merely as focus 
groupies and advisors. Their involvement must be more fundamental. Educators 
should visit development areas and learn more about the technology of which they are 
making such demands. And the programmer must find ways to keep in constant touch 
with the educational realm, with the issues, the educators, and the children.114 

General Comments 

Th8 ~f'IAr on Media and Technology seems to have relied more on anecdotal 
information than analytic data. A stronger paper would oenne Its tarm~ a1 ,u not bo a3 

generic. It is not always clear when 'media' is referred to In a specific instance, as to 
what kind of media is intended nor is it always easy to distinguish the targeted 
audience or the learning situation, or environment. The paper does not call upon the 
current thinking in the 'secular' world on educational theories regarding technologies 
and various media. For instance, many academics and practitioners are in the process 
of examining and evaluating the effect of teacher-student roles and expectations, 
effective use of technologies, and how new technologies might reflect and/or redirect 
learning theories (i.e., cooperative learning, coaching, teacher traini11g, etc.). 

It is important to understand that tecnno1ogles art:J luul::-; vvhk;h can be uood to facil itate 
learning and stimulate creative pedagogy. They are not the miracle cure to save Jewish 
education; rather, they are a means of communicating culture and learning. These 
tools must be used properly and contextually, not as the end to a means, but as the • 
means itself. These tools, or resources, represent a piece of the whole education 
agenda and deserve prominence. Yes, the technologies might interest some people 
because of the novelty or because it has a nice gimmick and maybe interesting 
graphics. But these superficial features can become tiresome quickly. The challenge 
Is to produce resources rich in quality content and pedagogically sound environments 

!I Tom Gnyder and Jano Polm8r, In SGarch of thA Most Amazing Thing: 
Children, Education, & Computers (New York: Addison-Wesley Publishing Co., 
1989) I pp, 125• 126, 

4 Snyder, p. 127. 
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inclusive of, but not limited to, an attractive appearance. 

The Report 

PAGE.09 

The following remarks are based on the Media and Technology report. A copy of the 
report is attached for easier reference. 

Page 39: 

If we are to understand media as a system of communication, and technology as the 
means of delivering this system, it is not possible to regard the two as one and the 
same. A clear understanding of what 'media' is and how it interacts with technology 
is the key to our comprehension of the uses (and abuses) that this amalgam affords 
us in education, Jewish or otherwise. To contend that "media and technology are 
currently nearly non-existent and therefore, obviously, under utilized, for Jewish 
educational purposes11 seems not only subjective, but Inaccurate. As far as media is 
concerned, taken at its most basic meaning, there Is a great amount of printed 
materials and. granted to a lesser extent, video. audio (a category seemlngly overlooked 
in this report) and computer materials. At least one of these media is used on a 
regular basis. Settings are not clearly delineated in the report, but it would appear that 
the intention was to cover formal and informal learning environments, including the 
hom'=l. Mnst schools, home, JCCs, even synagogues have some type of technology 
available, whether it be a computer. walkman, Vt;~, overheau 1-1rojector, or on old 

fashioned film projector. Issues of equipment are a small but not insignificant, part of 
the whole. 

It would be helpful if for example, the report described the different functions and 
design of media and technology. If we wish to write a note, we don't pick up the end 
of a telephone receiver and glide it across a piece of paper. Similarly, if we wish to 
speak with someone across town. we won't talk into a stylus unless we are James 
Bond. If, however, we do this, and In fact the stylus is a radio in disguise, then we 
have indeed chosen a proper method of expressing our communication. It is 
suggested that the report elucidate how different technologies can augment education 
given the strengths that define them. They should be prepared to explain why one 
means is chosen over another. 

It is ~at at all clear what criteria was used to Judge me quc1.lily of exi~ting matori3IG or 
what sort of research was performed that produced the results. 

It would be Interesting to learn what led the writers to the conclusion that "production 
In all areas except for the Holocaust is decreasing." Yehuda Wurtzel, tor one, has been 
quite productive. His latest venture, Moonbeams, is targeted for active community 
participation. A new selection of Shalom Sesame videotapes is currently ~nder 

6 
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development. Israel Television is a great resource. Although it may be untapped by 
Jewish educators in the classroom, rrv does supply materials for Jewish cable 
television networks, which, while few in number, do exist, and will probably enjoy a 
pAriod of orowth within the next few years. 

"Projected video" does not appear to have 11allen Into disuse," at least not in several 
situations of which I am aware. In fact. with the assistance of an LCD display device, 
one computer screen can be displayed for all to view through an old-fashioned 
overhead projector. Another example of good usage of projected video can be found 
with NswsCurrents. NewsCurrents is a (sgcular) news prooram which is delivered 
weekly to subscriber schools. The program package consists of a Discussion Guide 
which i~ accompanied by a filmstrip. In addition to supplementing the Discussion 
Guide, teachers and students can also use the tllmStrlp to utsv~h.:ip their own current 

\ events lessons. 

'._) 

Educators also use transparencies for teaching and delivering presentations. 
Transparencies allow educators and learners to use their imaginations to design 
creative, potentially reusable materials at a low cost. Commercially produced 
transparencies are also helpful. For example, social studies material on the ancient 
world can be very useful for teaching about ancient Israel and its culture. 

The report holds that 80% of Jewish software is of the drill and practice variety. If so, 
this number probably reflects the secular market. It would be helpful to know what kind 
of inventory wa,;; t~kRn. 

The report does not address audio tapes or games, I would ba interested to learn not 
only about the inventory of software evaluated, but the criteria for judging their 
'professional' quality and worth. 

Page 40: 

Many sophisticated electronic learning materials were not mentioned. ABC News 
developed interactive software on the Arab-Israeli conflict. Bet Hatfutsot has 
computerized learning centers and the Museum of Jewish Heritage is developing their 
own extensive learning canters. Numbers 2000 is a project which is taking advantage 
of the now tochnologilil~ to rrnmote the transmission of Jewish culture and history. 
These projects would be most Interesting to Include as state of the art developments, 
not just in Jewish education but in the general field of Instructional technology. In some 
areas, Jewish education is indeed on the cutting edge! Let's promote this, but 
realistically (without breast~beating1 without complacency). 

B. Examples of how media and technology lag in Jewish education relative to the 
secular setting wo1.,1ld be helpful, as would information which would help us to 
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interpret this lag. What proof do we have that we are behind; in which areas: 
software development, teacrier trctlni11y, etc;.? I low i::> tho cooular gnvironm,;int 

different? 

C. ,.Mass Culture" is slowly but surely reflecting some kind of Jewish concern in 
television and film production. One reason that has been given is Jewish 
television writers are beginning to explore their own relationships to Judaism. 
At least one organization, Jewish Televimages, actively seeks out producers and 
advocates sensitivity to Jewish concerns. 

c--...... - .. ,.. ... , •~""r'" ,..,.0 ~•Qn m_:;itAri:::il r.guld b~ lncoroorated Into Jewish curriculum -
social studies transparencies, the ar•m1tivan ep1sooe OT ,ne vvu11ut:1 rt:t,:u.:>, o ~"'· 

Jewish T elevimages also runs workshops specifically designed to incorporate 
mass media into a Jewish context. Other developments in mass culture do 
include a burgeoning market of books and magazines directed toward 
preadolascents and teens. Quantity, however, often bears little relationship to 
quality. 

Contrary to the bad press the young generation has been given, I suspect they 
(and Jews In general) still read. 

Page 41: 

A It would be most helpful if the report cited key examples of the 11unique qualities 
and abilities" that media (and presumably technology} have to enhance Jewish 
education. I am still unsure as to the meaning of 'professional quality media,' 
a phrase which is used repeatedly without any explanation or guidelines. 

A 1. tt may, in fact, ba ml".lri=i ~rlv;intaoeous to Incorporate the less mobile or immobll~ 
populations. Media and technology does have many contributions to make as 
tool3 of outrooch, but thi.1se sho1.1lrl hA carefully outlined and discussed. 

A 2. What does it mean to say that media is fluid? How has it been used in this 
context, and what is its potential (including timeframes for timely response to the 
needs of the Jewish community)? 

A 4. What does it mean to aver that 11professional quality media" ... may •appeal and 
therefore attract greater numbers of sensitive and intelligent individuals (sic) 
currently alienated from or marginally affiliated with Jewish life"? There Is no 
Indication of how success is defined or what constitutes professional quality. A 
given modia event may be slick and showcased as a motivational technique, but 

8 
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then what? Where's ·the substance? Media and technology should go hand in 
hand with content, and that includes selecting the media design to complement 
the content. 

A 6. What evidence is there that "professional quality augments the desire of people 
to study ... ?" 

A 7. The technology requires a context for !earning. How does "professional quality 
media creates greater understanding ... " about Judaism. 

Page 42: 

A 8. "Professional quality meota lnvotvi:~ .... crco.tlvo individual$." should include 
educators and should delineate the different aspects of producing this media. 

B. These goals are murky. They need to be more carefully outlined. Absent in the 
report is a discussion of databases, electronic bulletin boards and networks such 
as GesherNet, audio materials, other models of Interactivity i.e.,(games) as well 
as budding resources such as the San Francisco BJE's Family History Video 
Project. 

C. The ideas behind this section are good and seem to be based on a Schwablan 
model of commonplaces. The matter of interpreting 'professional production of 
material' remains essential. 11Hollywood11 productions can be pretty vacuous. 

Pages 43 - 44: 

D. 

In terms of production, it might be Interesting to develop a "ClW' for Jewish 
education materials, or perhaps a creative design consortium, (similar to the 
structure of the JESNA Israel Consortium) but why centralize production? We 
want to advocat~ a nurt, ,rino. creative, supportive environment and often large 
companies sacrifice this for other concerns. ' 

The design model proposed by the report represents one option. The steps 
need to be fine-tuned and alternatives would be interesting. Where are the 
needs assessment and market research components? Goal setting, idea 
generation and consultation should not be perceived as a separate piece, but 
as several individual steps. Where are the educators in the creative production? 
What about evaluation and user training? Marketing ( and previous to that, 
design,} should consider that not all media is equally appropriate for all 
audiences. 

lf the process Is truly cyclical In nature, it does not reach "completion through the 
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use of media." Instead, feedback is continually generated and incorporated into 
future versions. 

E. A key issue Is how to use and integrate any type of auxiliary material, like 
computer assisted instruction, into the curriculum. Thought should be given to 
the intrinsic characteristics within one tool that makes it qualitatively different than 
another. In other words, consideration of what makes a computer program a 
hAttP.r wav of learning a particular content should be Incorporated into the raison 
d'etre ot tts oeslgr1. 

Conclusion 

The development of visual, audio and interactive materials to further the promotion of 
\ Jewish continuity and culture is truly an exciting prospect. The possibilities are endless, 

limited only by the Imagination and the available technology. Wouldn't it be grand to 
have a 'Where in the World is Benjamin Tudelo" or an inter-active Israeli archaeological 
site similar to the "Palenque" surrogate travel program developed by Bank Street! 

The Field Notes presented to the Commission on Jewish Education in North America 
on this topic exhibit a goodly amount of thinking. I believe this report would benefit 
from the incorporation of current research, and the further examination and definition 
of terminology, technologies and criteria, into a more focused presentation. 

Caren N. Levine 
JESNA 
3/9/90 

10 
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NAMC 

O~PAATME~i/P~ANT LOCATION 

Mark Gurvis 
FROM: ,.,.,..Jl-fr~ E littJ DATE: 3/1_9190 

REPLYING TO ' c,r.-"11 rME,..T/Pl ~AN r 1..0C/\TtnN 
YOUR MEMO OF: ___ _ 

SUBJECT: COMMISSION RESEARCH REPORTS 

After checking a number of sources, Dann Peglar has found the best prices for 
acceptable quality printing and binding of Commission research raporcs. The 
figures listed below are for 500 copies of each of 5 reports, or a total of 
2,500 tlocurnents. We believe that this is a reasonable number of each report to 
order, consider ing mailing co commissioners, federation planners, and response 
to requests for reports. We suggest not producing and distributing Joel Fox's 
and Henry Zucker's papers this way, since they have been seen by commissioners 
and others already. These papers could s~ill be included in an appendix or 
separate research report. 

The cost for 2,500 covers printed with the Commission's name s.nd the conveners 
and with a die-cut window (see attached sample), including blank back sheets, 
is approximately $450. The cost for the die-cut window (included in the $450) 
is $100. We recommend opting for the window as the best means of 
differentiating among reports. 

The best opt ion we found for binding is the use of plastic sp i ral binde~s at 90 
cents per document. For 2,500 reports, binding would cost $2,250. 

The JCF does not have the capacity to duplicate the quantity of documents under 
consideration. Dann has a source that estimates $2,500 for the duplica tion 
(estimating 50 pages per report), This is a cost of 2 cents per page. It is 
strict ly a per page charge, so wil l vary directly with the length of each 
report, We believe we are estimating the number of pages high. 

For duplication, covers, and binding of 2,500 documents, the escimated cosc is 
$5,200, or approximately $2.00 per report. If all we did was duplicate and 
staple, the cost would be approximately $2,550. Given that we have more than 
$5,200 in the research budget that we don't anticipate spending, we believe 
that the more professional look is preferable. 

If you agree, we will order the cavers as soon as possible, so that we are 
ready to duplicate and assemble thP. reports as they arrive, The first report 
is due from Israel next week, and in order to proceed with well-timed mailings, 
we should proceed relatively quickly to order the covers. Please let us know 
if you agree with this recommendation. 

J;Z752 (8/81) PRINTED IN U.S.A • 
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MQR IS •q~ 1?: IS 

MEMO TO: 

FROM: 

DATE: 

OUL\JI:CT; 

Annet~e Hochstein 

Mark Gurv is ;yvti~ 

March 13, 1990 

Ac t his point I have received feedback on CAJE ' s materials from Joe Reimer 
and Jon Woocher. In general, there are questions about how we will be 
able to use this material. Given the variable qual ity, it should probably 
not be shared with commissioners or dis tributed publicly, but rather 
should be shared with the IJE for its internal use as it pursues the 
J:J.1. V!:J.L .. IIIUldLJ.'- al.'CO:), 

Woocher -- J on found the material to be of uneven quality. There are lots 
of claims and assumptions throughout which are unsubstantiated. Since 
m ... ny of :h"' ,.,.,..nm1'11.Pnrt:i rinn .<: inr.1uded are based on such claims and 
assumptions, the material doesn't hold up well under scrutiny. By 
section: 

A. Supplementary Education- -The entire rection is weak; don ' t use it. 

D . B<>.rl.y Chi l,dhood Hol.p:tl.ll. l.1.coc A C r tiq "'"" nT, ,., f 1 ..,, ,,. f'u, e.,.. ..... 1.1.er~t: 

pro5ra m~ whieh ohould bo l.lp front; rrgini n g mnn~l prnvirl~rl is 

ext remel y simplistic. 

c. Family Education-- Pretty good, but t:he analysis provided doesn't 
repr es~11t. t.ln: kJ.uuo vr l.;:, ;:,ue :, ,u,d. quc.:,t:iono obout £0.,nily .. d,.,c ., rir.,n nm.1 

being raised by analycic thinkers. 

D. Adult Education--Best of the sections. 

E . .t:ifil:!.li-·Too anecdotal; not well deve loped analytically; not grounded in 
the ava i lable literature. There are further comments on the media 
section coming from Jon's st~ff. 

F. Summary--Excellent, wel l written . 

I will be checking with the other policy advisors for comments on thes~ 
mater ials in the next week . 

----- .--~- -- - . 
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TO: MARK GURVIS 

FROMI JOE m;IMER (3/8/90) 

REt FIELD NOTEa FROM CAJE 

[iold Notes is a highly uneven piece ot work. Som• of its 
■actions are fundamentally well-written and organizeQ, while 
others are b~rely uaabl•. I will briefly co11tment on each section, 
laavinq specific editorial 00uenta for another occasion. 

• ■ =• ,.. • an • « + ► e t L .1 e c 

I thought they began well by laying cut ■0me of the seeming 
successes of this araa a■ wall aa acme of the underlying 
weakne~aaa. ThA elaim that this .field is 11und&r•professicnalizad11 

i a unolaar 1 n th A. quae:t.i.on ot what:hA~ •~i at,mt par■onnal have not 
reoeived adequate early childhood traininq, Judaic training or 
both. Are these avocational t eachers or protesaional teachers 
with little Jewish background? 

.In 11 .a f)rnrinAA1 fo.,,. Action11 , the author&:& :1 ump to a ainqla 
■olution1 a national Office of Early Childhood Jewish Eduo~tion. 
While I cAnnot evaluate the efficacy of such a move, the case for 
it i~ not Ql•Qrly mado in tho pApor, Why do ~h• ~~~horo »oliavc 
that inv••ting in a singl8 centralized Office is the optimal way 
to provide the multiplicity o! services they enumerate? What 
~akas the~ thin~ that such an orrice would hav• the authority to 
man<1a.ta standard• to local commu.nitie& or training institutions or 
wnn l n hA ~-1\e -mo•t attfaot.iva advoo&t~ tor th• oauaa of earl y 
childhood? Why Ara no alternative• p01ad? 

2. su~p11m1ntarv Jducation 
Tl.LIii a.;...,t..::l.ca.1-. :L... ....~'j!JQn.::i. ..... ab.:l..ono.1.l.y .. , •• ,. • JI• 4:J • t •h•wo .LG & 

do t ail•d lig t of pro~ramg on th~ ~irAt. t.hr~~ pAges which a ive mu~h 
more ~•'ta1l&d 1ntormat1on ~nan tne reaaer can .use and obscure tne 
proljrelilO r.,r 't't\"' RrQllm"'"'"· . n n~ ~An~~,;:. th 'l. s is a <1eransa or the 
gupp.J.aman~ary aonool, 1'U't wnat. ara 1;n• c0nvin0in9 arq'4manta that 
persuade one ot th• school's viability and vitality? A 11a~ or 
program1? 

We are made to realize the supplementary school is a victim 
of negf:ltive stereotyping. We are t:ol.c::I it 11can make a d.ifterence . 11 

But wh&t ditfarano• aan it maka and what evidence is thare to make 
that olaim? What kind of researoh do we noed to oonvin~• th• 

-- . . -···· -- -- . -- -----.--· ----
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community that their perception! of tnis schooling are misguided, 
..__..:..-. ............. ~ 

11Muat 11 is an often-uaad word in this eseotion. Why 11must 11 we 
9hn~ ~~1th in the potential of the aystem? WHat ia the powerful 
mc\;..i, va.tor behind. a.ll th'-l 11mu12b:1 11? Hr.iw Will .lay 1eaaer111 l.J~ tli:~wn 
1n to ■n~~e ~1,.1~ r«ith? 

AJ:'e there priorities here? Do some "mu&itlii" preoede others in 
an action plan? can all the r~commendatio~a bo carried out, and 
if not1 whi~h ■hould be seon aa ooming !irst or takin; preeedenca7 
Where n thil!l ae0t10n, J.oae1ea as it 1■ w1~n .-ocown•nl.\a'.~w ..... , <;lo ...,. 

tind the blueprint• the key points whioh ahow a strategy tor 
ch4nqe over time? 

3. tamily Eduootion 
Here comes unmitigated advocacy, tha ere~ cheering on their 

own team. can tamily aduoation do all they claim and atill be 
human? I doubt it. 

There are valid point1 made: the effacte ot a weak&ninq 
ta~ily context, tha problem of turf, th• need tor the ral::lbi'a 
aupport and so on, But }'tow do they establish that 11Jtlwiah family 
education works"? why ■hould courses in training 11be raqyir1d? 11 

wny is "tht: ~ofiition o~ F;:lmily ;;:4uc1tor:11 Ro e in(tUlarly essential? 
All those are unsubetAntiatcQ claims. 

I do not know what 111100p6 ana sequence ma.pt,." are, ~ut wonder 
i f we ara qettinq a clear meaaage cf what curricular materials are 
needed for whioh contexts? I'm not sure it we need Jewiqh 
Nintenao ana won~•r i t all Jowi~h hQm~ vidoo• aro worth invaatinq 
in? I knew there ore cotnmunity models for providing tamily 
education, but wonder why ona partioul ar model i■ being suggeated 
as~ way to go? 

Al)ove all, hew do we know educating by tamily will be the 
greate■t thing to happen since the invantion of th• printing press? 

4. Adult Education 
Organization and a reasonable writing style reappear in this 

aeotion. The authors aaam to have a vision of what adult Jewish 
1duoation is and otter some map of th• e~isting territory, a diag­
nosis of weakna■aaa and suggasticna tor improvement. 

Thay envision adult Jewish education ae a tield unto itaelt -
With 1~• own curri~ula, por•onnol, oto. X■ i~ mnR~ advisable and 
feasible to carve out a new tield or to add an adult component to 
existinq units? Can day or supplementary school teacher• er 
rabbi I k>e traine<1 'tO 't&acn aau.l. •• CUI ,., ... ii..- Oan ~o~• :a.eh.,:, ... 

exi■ting curricular materials to that end? 

- -·-· . - -- --- -- --.... ----~ _, .__... 



The author■ provide a long liat ot criteria for what 
conatitut•• good adult Jewish education. I per~o~~lly agree, but 
wondar: do they provid• raAaons to balieva that these approaches 
will work oetter to achieve speoitic an~1? so, too, in their plan 
for actiont are these aaquential steps and i s there a aanse of 
ordor or priority in thi~ long list? , 

The model idea ia nicely drawn and intriguing. It is to be 
looated in a community possibly "s part of a community Aoti,on 
Site. But where will it be institutionally located? !s there ~n 
organization or• consortium ot orqanizations in the community 
t hat ought to houa• tha model center? 

s . Madia And Teohnolo~ 

I l iked thia aeot i on and round it well-organized and 
es■entially well• orqued. My only caution i s that the claima f or 
how media oould enhance J ewish educati on ahould b~ stated as what 
"might" or 11may11 happen, since th••• are r eally untested 
oonjeot uras. 

• • 
. 

I fcund the oonoluding sect ion t o be well-wri~tan and 
t houghttul . 

I'm not sur e how to proceed f rom hara but am available to 
assiat. 

JRtls 

. - . -- ---·- . --- . ' ~-- . ----~- - -,-, - ---- . --
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M~M0 TO: 

FROM: 

DATE: 

SUBJECT: 

Soyrno1.,r FC\:w:, Ann .. .-,-,,. Hn,-hc:t-,,.in , V-fre1n1A T.P.vi, Henry L. Zucker 

Mark Gurvis ~ 

March 13, 1990 

Cover letters for research papers 

Following are drafts for cover letters to accompany the first two research 
papers. Please feel free to make suggestions for revisions, particularly 
on the capsule information provided on the content of the papers. 

·---.---- - - ---- --··. _,,, ___ --.......-.-. ·---~· --··· - ---.----,.---
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3/13/90 DRAFT LETTER TO COMMISSIONERS 

Dear 

The next research paper we are able to share with you is Dr. Aryeh 
• L 

Davidson's study on training of Jewish educators. Aryeh is on the faculty 

of the Jewish Theological Seminary of America. 

catalogues, fo.E-Che-f-:h"st-t4me, the scope of professional training -- _... . . . 

activity at institutions of higher learning in Jewish education in North 

America. Even though da~a is not provided by institution (the need for 

confidentiality to gain data precludes such disclosure), the aggregate 

data tell a very compelling s tory about the need for further development 

in this area. F-ar~ inrimp-l-icati"Otrs--for- our- Qo-rl<-are trie -· 

I hope you will feel free to share your reactions to the papers with me or 

with staff. 

MORTON L. MANDEL 

( .... 
V...,'l\,'-,\.)..1 '* 

- -- ------- --·-------... -------.... --~--·---
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3/13/90 DRAFT LETTER TO COMMISSIONERS 

Dear 

As you know, a series of papers were commissioned during the past year to 

provide important background information for our process and final report. 

All of the papers are nearing complet i on, having undergone extensive 

review by our staff and senior policy advisors. I am pleased to forward 

the first of the papers to you. 

Dr. Isa Aron is a professor at the Rhea Hirsch School of Education of 

Hebrew Union College in Los Angeles. Isa had two assignments for us . 

First was an explanation of how the goal of "p~cfessionalism" relates to 

the field of Jewish education. The second was an analysis of da~a from 

the field on characteristics of the people now working in Jewish 

education. The first paper, titled "Towards the Professionalism of Jewish 

Teaching" is enclosed for your review. 

The first three sections of the paper consider definition of profession in 

terms of three commonly accepted criteria, and analy~e the ways in which 

Jewish teaching meets those criteria. Section three, which looks at the 
I 1\.. 1 ( - /I I l, I I Ill c-

cr i terion of commitment, encompasses a particularly fascinating discussion 

of the unique dimensions of Jewish teaching. Finally, the last section 

points toward ways in which policy-makers in Jewish education can work to 

increase professionalism. 
/ / 

Please share your thoughts on this and further papers with me or our 

staff. 

MORTON L. MANDEL 
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coMuni ty that their peroaptions of thi~ aohooling are misguiaed, 
uninformed? 

11MUst11 is an Often-used word in this section. Why urnust" we 
show faith in the potential ot the system? WHat ia the power ful 
motivator behind all the "musts"? How will lay l eaders be drawn 
in to share this faith? 

Are there priori ties here? 00 some "musts" precede othara in 
an action plan? Can all the re0omm~ndati o~s b• carried out , and 
i t not, whioh ahould ba seen as coming rirst or taking pr•cedence? 
Where in thil gecti on , loaded aa it is with recOllUllendaticna , ~o we 
f i nd the blueprint - the k•Y point a whioh show a strategy t or 
change over time? 

3. ramily Jduoation 

Here comas unmitigated advocacy , t he oraw cheering on th$i r 
own t eam. Can f amily education do all t hey c l aim and stil l be 
human? I doubt it. 

There are valid points mades the effects of a weakaninq 
family context , the pr oblem ot turt , t ha need !o~ the rabbi ' • 
•uppcrt ana so on. sut how do they establish t hat 11Jowish family 
education works"? Why should courses in training 11be reqyired?11 

Why i• "the position ot [lmily Ed,Ucator" so singulcu:ly eaaential? 
&ln;iSae•ai\liewSB!i2-•~!n~!!t!Qw2,~i~~£·wv " ... ~ O VW' ..... .. ., __ ....... -- - - •• :, 

in? I knew ther e are oommunity m~d&ls for providing family 
education, but wond•~ why one particular model i s being 1uggested 
as :the way to go? 

Al)ova all , how do we know educati hg by f amily will~• the 
greatest thing to happan s ince the invention of th• printing pr ess? 

4 . Adult Edugation 
Orqanization and a reasonable writing style ro&ppear in this 

section. The aut.hors &eem ~o nave a v.1.■1on o;a;; whal. a.1.Au.l.\. "'"" .. 1"'1. 
aduoation i• and offer some map of th• existing territory, a di aq­
nosi s ot weaknaases and suggestions for iinprovemerit. 

They envi■ion adult Jewish education as a fiald unto i t ael t ~ 
with its own curri oula, per~onnel, eto. I■ it mo•t advi~abl e and 
t easible to carve out a new !ield or to add an adult component t o 
exiating units? Can day or supplementary school teachera or 
rabbis ~e train•d to teaoh adults as well? can they Adapt 
exiatihg ourrioular mat1riala to that end? 
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The authors provide a long li•t of criteria tor what 
constitutes good adult Jewish eduoation. I personally agree, but 
wonder: do t~QY p~ov~4o roacon• ~o QOliava that ~~••o approaeh~o 
will work better to achieve specitio ends? so, too, in their plan 
for action, are these &aquential steps and ia there a sense of 
order or priority in this long liat? 

-"''- - --- ..a-• JJ __ A.-.-~--., .. • A---•·--- ._.A .a-.... ~.,..,.. • .f""~ 
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TO: MARK GtJRVIS 

FROM: 

REl 

JOE REIMER (3/8/90) 

FIELD NOTEA FROM CAJE 

PAGE . 01 

r1v1~ NuLe~ !■ A nigniy ~nov•n plece gt WQ•k• ~ome o. 1~s 
section• are fundamentally well-written and organized, whila 
othors are barely .u■able. I will briefly oommant on each cection, 
leaving specitio editorial oonunents tor another ocoasi0n. 

1 . Early childhood Jewish Education 

I tho~ght they began well by layini out some of the seeming 
auooessea of this arQa a1 well as some of the underlyinq 
waaknessea. The claim that thiG ti•ld is 11und•r•professionaliied11 

is unclear in the quastion ot whether existent personnel have not 
receive~ adequate early childhood training, Judaic training or 
both. Ar• these av00ati0nal teachers or profe■aional teachers 
with little Jewish backsro~nd? 

.In 11e propoaal for action", the authors j Wl\p to a single 
solut·iont a national Otfice of Early Childhood Jewish Education. 
While I cannot evaluate tho •tti cacy of suoh a tnove , the casa for 
it ia not olearly made in the paper. Why do the authore ~•lieve 
that inve,ting in a aingla oantralizad Office is the optimal way 
to provide the multiplioity ot 5ervices thay enumerate? What 
makas them think that 1uoh an otfioe wculd have the authority to 
mandate standards to local oommunities or training in•titutions or 
would be the mo~t ottactiv• advocate tor the cause ot early 
childhood? Why ara no alternative• posed? 

2. su~p1ementarv JducD,t.ion 
This section ia organizationally weak. E.g., th$re is a 

detailed liat of programs on the fir■t three pages which qive much 
more detailed information than the reader can .use and cbscure the 
progre~$ of the arqum•nt. One senses this is a defense ot the 
supplamQntary school, but what are th• oonvincing arqumanta that 
perGuade.ona of the school's viability and vitality? A liat of 
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APPENDIX B 

ANNOTATED BIBLIOGRAPHY OF JOURNAL ARTICLES 

Argyris, Chris. "Some Limitations of the Case Method: Experiences 
in a Management Development Program," Academy of Management 
Review, v . 5 n . 2, 1980, pp. 291-298. 

- - Argyris argues that the use of cases in management 
development programs has the fol lowing l imitations: The case 
method may 1) "facilitate learning that does not question 
the underlying values of executives or the policies of their 
organizations, " and 2), it may inhibit the learning that 
would enable the executives to " apply the new learning in 
the home organization. " 

Blum, Bill, and Gina Lobaco . "The case Against the Case system," 
California Lawyer, (4), 1984, pp . 30-34. 

--Blum and Lobaco argue that the overreliance on the case 
method has caused law schools " to de-emphasize practical 
training in basic cour troom skills, " thereby creating a 
generation of lawyers who are incompetent in many of t he 
skills that the practice of l aw demands. Blum and Lobaco 
argue furthe r that second and third ye ar student boredom in 
law schools can be attributed to t he case method . They claim 
t hat clinical education is more attuned to the problems that 
future lawyers will face in practice . 

Broudy, Harry. "Case studies -- Why and How, " Teachers College 
Record vol.91, no. 3 , spring 1990, p. 449 -459. 

--From the abstract: Broudy argues that the persistent 
criticism of teachers and teacher education programs is due 
in part to the absence of a "consensus of the learned" about 
how teachers should be educated. Broudy's position is that 
a work ing consensus could be established through a case­
study method i n teacher education if cases were developed to 
portray important problems -- identified by teachers as 
typical and recurrent in their professional practice. 

Carter, Kathy and Rick Unklesbay. "Cases in teaching and law," 
Journal of Curriculum v.21, no . 6, 1989, pp. 527 - 536 . 

From the introduction: "The paper opens with a discussion 
of claims in law and teaching concerning the educative power 
of cases and the role they should play in professional 
preparation. The discussion then turns to the case method, 
t hat is the ways in which cases can be used in the pedagogy 
of professional education, and the issues surrounding the 
consequences and effectiveness of this method. Finally, the 
case traditions in law and teaching are compared ... We 



conclude with a discussion of the lessons that can be 
learned from law about the application of case methods to 
teacher education." 

Connelly, Michael and Jean Clandinin. "Stories of Experience and 
Narrative Inquiry," Educational Researcher, June-July, 1990, 
pp. 2-14. 

--I quote from the published abstract: "Athough narrative 
inquiry has a long intellectual history both in and out of 
education, it is increasingly used in studies of educational 
experience . One theory in educational research holds that 
humans are storytelling organisms who, individually and 
socially, lead storied lives . Thu~, the study of narrative 
is the study of the ways humans experience the world. This 
general concept is refined into the view that education and 
educational research is the construction and reconstruction 
of personal and social stories . . . In this paper, we 
briefly survey some for ms of narrative inquiry . . . risks, 
dangers, and abuses possible in narrative studies are 
discussed . 11 

Dente, James M. "A Century of Case Method: An Apologia, " 
Washinton Law Review (50); 1974, pp. 93-107. 

--Dente argues that, contrary to critics of the case method 
in legal education, the case method is indeed a powerful way 
of equipping the student "with the necessary skills so that 
he can determine for himself, from the cases and statutes" 
what the law is. Dente claims that case methods, documents 
of real appellate decisions, are "an effective corrective to 
unreal and fantastic speculation," a "dangerous tendency of 
academic education." 

Fliorio- Ruane, Susan . " Creating Your own case studies : A Guide for 
Early Field Experiences," Teacher Education Quarterly (17), 
1990 I 1: 29- 43 • 

Fliorio-Ruane provides step- by- step suggestions to guide 
pre-service teachers in observations of classrooms and in 
writing case studies of their observations . 

Fliorio-Ruane, Susan, and Christopher M. Clark. "Using case studies 
to Enrich Field Experience, " Teacher Education Quarterly 
(17), 1990, 17-29. 

Argues that cases studies can be used in conjunction with 
field work in teacher education programs to " approximate the 
immediacy of actual experience while attempting to sample 
systematically from the complexities of the school 
environment." Shows how a specific case, " Diary Time," 
might be used in three different education courses, for 
three different pedagogical purposes. 



Hirschhorn, Larry. "Organizing Feelings Toward Authority: A Case 
study of Reflection in Action," in The Reflective Turn: Case 
Studies in and on Reflective Practice, Donald Schon, ed. 

-- Hirschhorn's chapter "suggests how psychoanalytically 
informed consulting practice can illuminate the prospects 
and dilemmas of organizational democracy. It addresses the 
reader at three levels: first describing a case of 
organizational consultation focused on the problem of 
authority; second, highlighting the choices that I, the 
consultant and author, made in taking up my consultant role; 
and third, examining the role that case narratives such as 
this chapter play in helping me reflect on my practice. " 

Jarvis, Oscar T . "A New Impasse in Negotiations," "The Transfer 
Dilemma" and "The Giant See-saws," from Case s in Elementary 
School Administrati on. Dubuque, I owa : Brown , 19 71. 

--Three cases, each two page s in l ength , describing moments 
demanding decisi on-making on the part of an elementary 
school administrator. 

Lingren, Janet s. "Beyond Cases: Reconsidering Judicial Review," 
Wisconsin Law Review, 1983 , pp. 58 3- 638 . 

-- Argues, based o n a study of du e process j udicial review 
in New York between 1870 and 1920 , that the dominance of the 
use of cases in legal trai ning and sch olarship both ignores 
the importance o f legislation in legal matters, and detracts 
from imaginative legal t hinking . 

McAninch, Amy Raths. "Casebooks for Teacher Education : the Latest 
Fad or Lasting contribution?" Journal of Curri culum studies 
v. 23 n.4, 1991, pp. 345 - 355. 

McAninch reviews four casebooks -- Studies for Teacher 
Decision Making by Greenwood and Parkay; Studies on Teaching 
by Kowalsky, et. al; The Mentor Teacher Casebook, Shulman 
and Colbert,eds., and The Intern Teacher Casebook Shulman 
and Coldbert, eds . The author argues that some of the 
casebooks "reduce potentially significant concerns about 
teaching or schooling into narrow instructional issues or 
'sticky situations' in dealing with colleagues, parents, and 
administrators ." For some of the casebook authors, 
"teaching with cases seems to be a mere instructional 
device." In other casebooks, "the special power and promise 
of cases, " their relationship to theory, is not tapped. 
Nonetheless, the author concludes that " there is little 
doubt that teaching with cases can be a powerful advancement 
for teacher education . " 



McCorcle, Mitchell . "Stories in Context: Characteristics of Useful 
Case Studies for Planning and Evaluation," Evaluation and 
Program Planning, v. 7, 1984, pp. 205-208. 

--From the abst ract : "Although case studies have long been 
important tools of the nat ural and social sciences, their 
varied uses have made them difficult to define (and to 
write.) The case study is herein defined as a detailed 
description of some evaluation or planning process in its 
real life context . This article then describes the 
advantages and attributes of useful case studies and 
proposes case writing guidelines for authors who might wish 
to prepare and submit case studies for possible publication 
in future issues of this journal. " This paper refers to and 
critiques the paper listed below, Tellado, 1984 . 

Merseth, Katherine. The Case f or Cases in Teacher Education . 
American Association for Higher Education and American 
Association of Colleges for Teacher Education, 1990. 

-- Merseth defines the case method, exploring the 
relationship between teaching with cases and teaching 
through discussion. Merseth goes on to survey the use of 
cases in various fields, and claims that highly 
contextualized cases fit the nature of highly situated 
teacher knowledge. The paper argues that case methods of 
instruction could be used profitably in teacher education 
programs, among other reasons, because cases help students 
develop ability in critical analysis, because cases 
encourage reflective practice , and because case-based 
instruction involves students in their own learning. The 
paper goes on to discuss the institutional commitment which 
will be required to support the use of cases in the teacher 
education community. 

Morgan, Dr . Daniel, and Dr . Lawrence Rode!:'. " The Case study 
Approach to the Training o f School Business Officials," 
School Business Affairs, v. 55 n. 8, pp . 10- 13, Aug. 1989. 

--Argues that cases can help bridge the gap between theory 
and practice in the training of educational administrators . 
Includes a brief case called " Overspending the Greenacres 
Budget, " followed by questions for discussion. 

Sargent, Cyril, and Eugene Belisle . "Overview: cases and concepts," 
in Educational Administration : Cases and Concepts . New York : 
Houghton Mifflin, 1955. 

--Argues in favor of the use of cases in training 
educational administrators , based on the idea that " the 
study of concrete situations may yield significant insights 
and facets of knowledge which can elude even the most 
successful attempts to educate through communicating 



generalizations and presumed norms about administrative 
situations and behavior. " The chapter includes one sample 
case, " The Letter ." 

Shreve, Gene. "Bring ing the Educational Reforms of the Crampton 
Report into the Case Method Classroom--Two Models." Washi ngton 
University Law Quarterly, vol. 59 n. 2. 

-- Shreve argues that conventional case methods leave 
lawyers without necessary skills. He suggests alternatives 
to the case method -- a "litigation workshop" and the 
"choice of law trial. 11 

Shulman, Judith . "Cases as catalysts for Cases: Inducing Reflection 
in Teacher Education ," Action in Teacher Education, vol. XI, 
no . 1, spring 1989, pp. 44-52. 

--Shulman describes the process used to support the writing 
of cases by mentor teachers. She argues that the cases, 
used in continuing staff development " can be powerful tools 
to stimulate discussion of mentor issues and reflection on 
personal practices. Cases also serve as potential precedents 
for future action." Further, the author asserts that such 
cases can be used to spur the writing of more cases by other 
teachers, and that the writing process itself provides an 
opportunity for valuable reflection. 

Shulman, Lee . "Toward a Pedagogy of Cases," in Case Methods in 
Teacher Education, Judith Shulman, ed. New York : Teachers 
College Press, 1 992 . 

-- Shulman examines the history of the use of cases in 
training in various professions. Finds that cases are 
primarily employed to teach l} principles or concepts of a 
theoretic nature; 2) precedents for practice ; 3) morals or 
ethics 4) strategies, dispositions, habits of mind; 5) 
visions or images of the possible. The author also examines 
the question of why case-based approaches should be 
effective tools i n teacher education, citing current 
understandings in cognitive psychology. 

Spiro, Rand, et. al. "Multiple Analogies for complex concepts: 
Antidotes for Analogy-induced Misconception in Advanced 
Knowledge Acquisition," in Similarity and Analogical Reasoning 
Stella Vosniadou and Andrew Ortony, eds . Cambridge : Cambridge 
University Press, 1989. 

-- The authors discuss the use of analogies in advanced 
knowledge acquisition, concluding that first, "there are 
serious hazards involved in the use of analogies . In 
particular, the employment of a single analogy for a complex 
concept may impede the acquisition of more advanced 
understandings of that concept and engender misconc eptions . 



Second, access to fuller and more immediate comprehension of 
conceptual complexities may be achieved by systematic 
employment of integrated sets of multiple analogies." (One 
might assume that the benefits and dangers of using 
analogies in advanced knowledge acquisition are similar to 
those involved in the use of cases.) 

Stake, Robert. "Case Study Methods in Educational Research: Seeking 
sweet Water," in Complimentary Methods for Research in 
Education, ed. Richard Jaeger. Washington: American Educational 
Research Association, 1988. 

-- Stake describes the paper as a "hypothetical dialog in 
which I discuss case study methods with my colleagues and 
students. Together we expfore the vast expanses of the case 
study methodology, 'seeking sweet water' for educational 
research. We speak of the relevance of the case study 
approach while confronting the objections to this method of 
research." 

Sykes, Gary and Tom Bird. "Teacher Education and the case 
Idea," in Review of Research in Education, Gerald Grant, ed. 
Washington: American Educational Research Association, 
1.992. 

--The authors define four different conceptions of and 
rationales for the use of cases, as follows : 1) Cases are 
seen as instances of theory. 2) Cases present problems, 
calling for action. 3) Cases are seen as literature, open to 
interpretation like other narratives. 4) Cases are used for 
purpose of analogy, and one learns to reason from case to 
case. Sykes and Bird explore claims that case study is 
especially appropriate for the education of teachers, and 
suggest means for teachers, researcher and teacher educators 
to "jointly pursue the case idea. 11 

Teich, Paul. "Research on American Law Teaching: Is there a Case 
Against the Case system?" Journal of Legal Education v. 36, 
1986, pp. -167-188. 

--Teich cites research into teaching at law schools which 
suggest that when measured by performance on examinations, 
there is no discernible difference between "the case method, 
the problem method, the lecture, programmed instruction, and 
audio-visual methods." Assumptions that any of one these 
methods is clearly superior to any of the others are 
therefore unfounded at this point. The author advocates 
more rigorous and reliable research. 

Tellado, George. "An Evaluation case: The Implementation and 
Evaluation of a Problem-Solving Training Program for A 
Adolescents," Evaluation and Program Planning, · v. 7, 1984, pp . 
179-188. 



--From the abstract: "This study recounts the implementation 
and evaluation of a problem-solving skills training program 
for adolescents. Sixty- six students from the seventh, 
eighth, and ninth grades of a local junior high school were 
identified by guidance counselors as needing problem-solving 
training--48 male and 18 female students between the ages of 
11 and 16. The hypothesis that the students included in the 
training sessions would demonstrate better problem solving 
skills, a more internal locus of control, and a higher level 
of self- esteem than control group students was tested .. . 
Implications for program modification and the limitations of 
the evaluation findings are discussed. " For a critique of 
this case, see McCorcle, 1984. 

Toulmin, Stephen. The Place of Reason in Ethics, " Preface. " 
Chicago: University of Chicago Press, 1986 . 

- - Toulmin describes the distaste that philosophers at 
Cambridge have typically had for the use of cases in moral 
arguments since the 1860s. (Before that time, case reasoning 
was a dominant mode of inquiry in moral philosophy.) The 
economy of principles was preferred to the ''baroque 
complexity" of cases. Toulmin's book nonetheless, 
originally published in 1946, heralds a revival of 
"casuistry ." 

Towl, Andrew R. To Study Administration by Cases . Boston : Harvard 
University Graduate School of Business Administration, 1969. 
TABLE OF CONTENTS ONLY. 

- -This book is out of print, but is owned by the Education 
Library on Mt. Scopus. Included here is the table of 
contents. The book attempts to be a thorough description of 
the case method as used at the Harvard Business School, from 
case development through classroom implementation. 

White, James. " The study of Law as an Intellectual Activity, " 
Journal of Legal Education v . 32, 1982, pp. 1-10 . 

-- This article is a transcript of a speech given to an 
entering class of law students. White suggests that the 
students regard the law " not as a set of rules to be 
memorized, but as an activity, something that people do with 
their minds and with each other as they act in relation to a 
body of authoritative legal material and to the 
circumstances and events of the actual world." White 
presents this suggestion as a partial explanation of the 
case method of learning law, and further explores the value 
of the case method . 

Wilson, Suzanne. "A Conflict of Interests: The Case of Mark Black," 
Educational Evaluation and Policv Analysis, v . 12 n.3, fall 



1990, pp. 309- 326. 

- -Quoting from the abstract: " In this paper, the author 
describes the case of a teacher , Mark Black, as he struggles 
to adapt to the calls for the r eform of teaching in 
California . .. . The author explores how Mark enacts the 
curriculum of Real Math, the textbook that his school 
district recently adopted. Through the lenses of his 
beliefs about the natur e and structure of mathematical 
knowledge, his beliefs about how students best learn 
mathematics, and his beli efs about his role as a teacher, 
Mark transforms the innovative textbook into a more 
familiar, traditional elementary mathematics curriculum. 
The author discusses four real and perceived constraints 
that influence Mark's ' ability to enact the curricular policy 
proposed by the Framework and argues that teachers are 
themselves learners who need to be supported and nurtured as 
they try to change their practice." 

Wineberg, Samuel, . " From Fi eldwork t o Classwor k--Ca thy: A Case S t udy 
o f a Beginning Social St udies Teacher" paper written as part 
of the " Knowledge Growth in Teaching Project, " Stanford 
University, March 1987 . 

--From the introduction: 11This case study chronicles Cathy's 
development as a teacher, from the beginning of her teacher 
education program to the end of her first year of full-time 
teaching. It registers her metamorphosis from a passionate 
anthropology major, concerned primarily with archeology and 
fascinated with ancient and exotic civilizations, to a young 
teacher branching out, learning new things to be able to 
teach them, and rethinking the goals and purposes of the 
social studies." 

Wineberg, Samuel and Suzanne Wilson. "Subject Matter Knowl edge in 
t he Tea ching of History , " in Advances in Research on Teaching, 
J . E. Brophy, ed . Greenwich, CN : JAI, 1988. 

--Wineberg and Wilson present detailed sketches of the 
classrooms of two different teachers of .American History 
whose styles of pedagogy differ markedly from one another. 
The authors ask what is the "professional knowledge base" 
and " pedagogical content knowledge " that motivates the work 
of both these teachers . They concludes, among other things, 
that " Knowledge of the subject matter is central to teaching 
but expert knowledge of content is not the single 
determinant of good teaching ." 

Zuelke, Dennis, and Marvin Willerman . "The Wro ng Four," "Ho nesty i s 
t he Best Policy ," and o ther cases from Conflict and Decision 
Making in Elementary Schools : Contemporary Vignettes and Cases 
for Administrators, Univeristy Press of America, 1987. 



-- Included are six cases, each less than one page in 
length, outlining sticky problems for elementary school 
administrators . Cases are accompanied by questions for 
discussion. 



APPENDIX C: ANNOTATED BIBLIOGRAPHY OF BOOKS AND CATALOGS 

Bruner, Jerome. Actual Minds, Possible Worlds. Cambridge, 
MA: Harvard University Press, 1986. 

- -_In its opening chapters, posits that 
there are two chief modes of writing, the 
paradigmatic and the narrative. The 
paradigmatic " tends to choose words with 
the object of assuring clear and direct 
reference and literal sense." The 
intention of narrative, on the other hand, 
"is to initiate and guide a search for 
meanings among a spectrum of possible 
meanings ." Bruner seeks to unravel the 
nature of mental activity involved in the 
narrative mode. 

Cases in Management 1991. Bedford, England: The ~uropean Case 
Clearing House Ltd, 1991. 

--A catalog of cases collected from a 
number of European business schools. The 
cases are indexed in categories such as 
" Supervisory Management, " "Finance," "Human 
Resources," and" Marketing." 

Christensen, Roland C. Teaching and the Case Me~hod. Boston: 
Harvard University Business School Publishing Division, 
1987. 

-- Christensen presents a rationale and 
methodology of teaching with cases. The 
book includes essays by experienced case­
teachers, and collections of cases on 
teaching intended for use in two separate 
seminar programs -- one for liberal arts 
instructors, one for instructors in 
professional schools. 

Harvard Business School 1992-93 Cataloa of Teaching 
Materials. Cambridge, MA: President and Fellows of 
Harvard College, 1992. 

- - This is a current listing of cases, 
articles, and books published by the 
Harvard Business School. Cases are indexed 
according to such topics as " Finance, " 
"Organizational Behavior," and 
"Marketing." 

Kennedy School of Government Case Catalog, third edition. 
Cambridge, MA: Kennedy School of Government, 1992. 



-- This is a current listing of cases and 
teaching notes published by the Kennedy 
School of Government . Cases are indexed 
according to such topics as " Policy 
Analysis and Design, " " Public Values and 
Professional Ethics ," and "Strategy and 
Organizational Leadership. " 

Kowalski, Theodore J . Case Studies on Educational 
Administration. New York: Longman , 1991. 

This is a collection of twenty-five 
cases, each approximately five pages in 
length . Each case is followed by 
discussion questions and a bibliography of 
recommended readings. Titles include, for 
example, the following: "The Principal 
Changes Some Valued Rules," "Program 
Expansion or Budget cuts," and "Differing 
Perspectives of Teacher Effectiveness. " 
Russel, John R. Cases in Urban Management. 

Shulman, Judith (ed.). Case Methods in Teacher Education. 
New York : Teachers College Press, 1992. 

--Judith Shulman has collected essays by 
teacher educators who use case studies in 
their work . Lee Shulman introduces the 
collection with "Toward a Pedagogy of 
cases," a brief history and rationale for 
the use of cases in training of 
professionals. The rest of the book is 
divided into three main sections -- " Cases 
as Teaching Tools," "Cases as Learning 
Tools," and "Prospects and Limitations ." 

Shulman, Lee (ed.). Education 269 casebook: Foundations of 
Learning for Teaching. Unpublished casebook for 
classroom use, Stanford University, spring 1992 . 

--The casebook contains cases written by 
pre-service teachers, by experienced 
teacher, and by university researchers . 
All of the cases focus on particular 
challenges of instruction in each of the 
major (American public school) subject 
areas. Most of the cases involve high 
school teaching, though a few depict 
elementary classrooms. " One Struggle After 
Another, " a novice teacher's description of 
her attempt to teach Shakespeare to ninth 
graders, and "When the Problem is Not the 
Question," an experienced teacher's (and 
university researcher's) description of her 
attempt to create a " community of 



mathematicians" in her fifth grade class . 

St anford Teacher Edu cation Program Cases in Instruction. 
Unpublished casebook compiled from cases written as a 
class assignment by pre-service teachers in the 
Stanford Teacher Education Program. 

--Forty cases dealing with problems of 
instruction in the high school teaching of 
English, Mathematics, Social Sciences, 
Science, and Foreign Language in Northern 
California. Several of the cases include 
commentaries by colleagues and/or 
supervisors. Cases are five to f ifteen 
p ages in l e ng th . 

BOOKS ON ORDER, (or to be pur chased when published) 

Bri dge s, Ed. In press. 

Christensen, C. Rola nd. Education for J udgement: The 
Artistry of Disc u ssi o n Leaders hip. Cambridge : 
Harv ard Busines s Schoo l Press , 1991. 

Chr istensen, C . Roland, (ed.) . "Instru ctor' s Guides" to be 
used in conj u nction wi th Teaching and the Case Method. 

J ansen, Albert. The Abuse of Casuistry : a histor y of moral 
reasoning. Berkeley: University of California Press, 
1988. 

Merseth, Katherine. In press . 

Paisey, A. Schoo l Management, A Case Approach, Paul Chapman, 
Londo n, 1984 . 



APPENDIX D: ANNOTATED BIBLIOGRAPHY OF CASES 

************************* 

Below is an annotated list of all the cases currently held on 
the Mandel Institute's "case shelf." Cases are to be found 
in one of the following three places on the shelf, and are 
designated as such: 

JOURNAL ARTICLES BINDER -- two large binders containing 
articles filed alphabetically by author. These binders 
contain bot h articles containing cases, as listed below, and 
articles about cases, as listed in a separate "case articles" 
bibliography. 

K SCHOOL -- t wo large binders containing cases published by 
the Kennedy School of Government at Harvard Unlversity. 
These cases are filed alphabetically by the naine of the case . 
Annotations for these cases can be found on attached pages. 

CASE SHELF -- contains the above sets of binders, along with 
reference books on the subject of case studies, many of which 
contain examples of cases, as listed below. 

************************* 

Auditing the Auditors: Program Evaluation of the Community 
Accountability Program. 
Plus: Public Sector Program Evaluation. K SCHOOL 

Budgeting and Financial Management in a Non-Profit 
Organization. 
Plus : Supplement, Assessing Financial Health in Service­
Oriented Organizations. K SCHOOL 

The Boston School Bus Drivers Strike 1980 . K SCHOOL 

Case Development and Teaching : Communicating the Results. 
in OVERSIZE BIN -- "Four Notes on the Case Method" 
K SCHOOL . 

Case Methods in Teacher Education, Judith Shulman, ed, on 
CASE SHELF. 

While most of the pieces in this book are 
articles about how and why to use cases in 
teacher education, most of the articles 
include samples of cases to illustrate how 
cases can be used, for example, to encourage 



reflection, to teach about subject matter, to 
foster decision- making skills, to deepen 
collegial relationships. 

The Case of the Disgruntled Employee. In OVERSIZE . K SCHOOL 

Cases in Instruction, A Case Reader written by pre-service 
teachers in the Stanford Teacher Education Program, 
shelved in blue "CASES IN INSTRUCTION" BINDER. 

Forty cases dealing with problems of 
instruction in the high school teaching of 
English, Mathematics, Social Sciences, 
Science, and Foreign Language in northern 
California. Several of the cases include 
commentaries written by colleagues and/or 
supervisors. Cases are five to fifteen pages 
in length. 

Cases in Urban Management, by John Russel, on CASE SHELF . 

Includes lengthy, heavily documented 
descriptions of such services as sanitation, 
addiction control, housing rehabilitation, 
and ambulances, among others, provided by New 
York City. Most cases are accompanied by "raw 
data," graphs, charts, and maps . 

case Studies on Educational Administration, Theodore 
Kowalski . 

The collection includes twenty-five cases 
of approximately five pages in length, with 
such titles as the following : "Program 
Expansion or Budget Cuts?" "Trying to Prevent 
Unionization," "Setting Higher Standards," 
and "Using Committees to Make Decisions. " 
Each case is followed by discussion questions 
and a bibliography of related readings. 

Choosing the Elite, A and B. K SCHOOL 

Conflicting Findings : Evaluating WIC. K SCHOOL 

A Conflict of Interests : The Case of Mark Black, by Suzanne 
Wilson, in JOURNAL ARTICLES BINDER. 

Describes a teacher , Mark Black, as he 
struggles to adapt to the calls for the 
reform of teaching in California. The author 
explores how Mark enacts the curriculum of 
Real Math, the textbook that his district 
recently adopted . The author discusses 



constraints that influence Mark's ability to 
adapt the curricular philosophy espoused by 
the new text. 

Cornwall County School District . 
Plus: Teaching Note. K SCHOOL 

Eastern Tennessee University, A, B, and c . K SCHOOL 

Education 269 Casebook: Foundations of Learning for Teaching, 
Lee Shulman, ed. Used as reader in course presented 
to students of the Stanford Teacher Education Program 
in spring, 1992, on CASE SHELF. 

Contains cases written by pre-service 
teachers, by experienced teachers, and by 
university researchers. All of the cases 
focus on particular challenges of instruction 
in each of the major subject areas. Most 
cases involve high school teaching, though a 
few depict elementary classrooms. Examples 
include "One Struggle After Another," a 
novice teacher's description of her attempt 
to teach Shakespeare to ninth graders, and 
"When the Pr oblem i s Not the Question," an 
experienced teacher's (and university 
researcher's) description of the dynamics in 
a fourth grade math class. 

Ethical Problems in Public Careers: Lying. K SCHOOL . 

An Evaluation Case: The Implementation and Evaluation of a 
Problem-Solving Training Program for Adolescents, by 
George Tellado, in JOURNAL ARTICLES BINDER. 

This study recounts the implementation 
and evaluation of a problem-solving skills 
training program for adolescents (ten pages). 

Federal Financial Aid for Postsecondary Education. K SCHOOL 
in OVERSIZE . 

From Fieldwork to Classwork--Cathy : A Case Study of a 
Beginning Social Studies Teacher, by Samuel Wineberg, in 
JOURNAL ARTICLES BINDER. 

This case study chronicles Cathy's 
development as a teacher, from the beginning 
of her teacher education program to the end 
of her first year of full-time teaching . It 
registers her metamorphosis from a passionate 
anthropology major, concerned primarily with 
archeology and fascinated with ancient and 



exotic civilizations, to a young teacher 
branching out, learning new things to be able 
to teach them, and rethinking the goals and 
purposes of the social studies. 

The Giant See-Saws, in Oscar Jarvis, Cases in Educational 
Administration, in JOURNAL ARTICLES BINDER. 

-- A principal tries to alleviate a safety 
hazard at his school, with no cooperation 
from the district administration. 

Graduate Student Fee Differentials in California Public 
Higher Education . K SCHOOL 
Plus: Teaching Note. 

The Haven Hill Resignation, in Oscar Jarvis, Cases in 
Educational Administration , in JOURNAL AR~ICLES BINDER. 

-- A principal contends with a 
threatened resignation following 
policy which the principal had 
(two pages). 

BSA Meets the Press, A, B, and Teaching Note. K SCHOOL 

Implementing Budget Reform in Boston Schools. K SCHOOL 

Integration Incentives in Suburban Cleveland. K SCHOOL 

Jean Elkins and the Family Learning Center, A, B, and 
Epilogue. K SCHOOL. 

Kennedy and the Bay of Pigs, and Teaching Note. K SCHOOL 

Keynes and Friedm.an on the Great Depression. 
Plus: Three Economists, Teaching Note. K SCHOOL 

Keynes and Friedm.an: Two Economists. K SCHOOL 

Labor Relations in the United States Employment Service 
Reorganization, 1975-76, A and B. K SCHOOL 

Language and the Melting Pot: Florida's 1988 "Official 
English" Referendum; in OVERSIZE. K SCHOOL. 

teacher's 
a change in 
instituted 

The Letter, in Cyril Sargent and Eugene Belisle, Overview : 
Cases and Concepts, in JOURNAL ARTICLES BINDER. 

The case presents a school superintendent 
faced with a complaint from a parent that 
another family's child received preferential 
treatment in being placed in one of the 



districts more prestigious high schools (5 
pages). 

Marxism-Leninism. K SCHOOL 

The Massachusetts Medical School, Sequel and Teaching 
Note. K SCHOOL . 

A New Impasse in Negotiations, in Oscar Jarvis, Cases in 
Elementary School Administration, in JOURNAL ARTICLES 
BINDER. 

Describes the deliberations of the 
president of a principals' association as he 
prepares to meet with the superintendent (two 
pages). 

Note on Television Network News. K SCHOOL 

Overspending the Greenacres Budget, in Daniel Morgan and 
Lawrence Roder, "The Case Study Approach to the Training 
of School Business Officials," in JOURNAL ARTICLES 
BINDER. 

A new business manager in a school 
district faces a budget prepared by a 
predecessor which does not allocate enough 
money for teachers salaries (two pages) . 

Paul A. Samuelson. K SCHOOL 

Pendelton State School. K SCHOOL 

Placing People, Teaching Note. K SCHOOL 

Preparing Cases in Public Policy. In OVERSIZE, "Four Notes on 
the Case Method." K SCHOOL 

Preparation of Teaching Notes . K SCHOOL 

Public Policy for Day Care, and Sequel. K SCHOOL 

Selling the Reorganization of the Post Office, and 
Sequel. K SCHOOL 

Subject Matter Knowledge in the Te aching of History, by 
Samuel Wineberg and Suzanne Wilson, in JOURNAL ARTICLES 
BINDER. 

-- The authors present detailed sketches of 
the classrooms of two different teachers of 
American History whose styles differ markedly 
from one another. While both teachers are 



considered excellent, one leads an almost 
entirely " teacher- centered" class, the other 
a " student-centered" one . 

Teaching and the Case Method: Text , Cases an d Readings, C. 
Roland Christensen, on CASE SHELF. 

This book contains a series of "case 
modules" intended for use in a seminar 
program for liberal arts instructors, and 
another set of cases to be used with 
instructors in professional schools. All of 
the cases have as their subject the use of 
cases in higher education classrooms. Titles 
include "One Teacher's Nightmare" "The Case 
of the Dethroned Section Leader, " and "The 
Handicapped Heckler," among many others. 

Three Cases About Sexual Harassment. K SCHOOL 

Timothy Brown: Classroom Style and Student Perception, A,6,C. 
Carl Briscoe: A Student's Challenge and the 

Question of Relevance, and Sequel. 
David Wilkerson: The Class Plan Interrupted. 
Bill Ketcham: Handling the Inappropriate 

Response, and Sequel. K SCHOOL 

The Transfer Dilemma, in Oscar Jarvis, Cases in Elementary 
School Administration, in JOURNAL ARTICLES BINDER. 

A principal considers a parent's request 
t o transfer her son to a different teacher's 
classroom. 

US Analyses of the Soviet Economy. K SCHOOL 

What Makes a Good Case? In OVERSIZE, "Four Notes on the Case 
Method." K SCHOOL 

William D. Ruckelshaus and the EPA. K SCHOOL 

Wood Roofing: What Price Public Safety? K SCHOOL 

The Wrong Four; Honesty is the Best Po l icy; and other cases 
from Dennis Zuelke and Marvin Willerman, Conflict and 
Decision-Making in Elementary Schools: Contemporary 
Vignettes and Cases for Administrators, in JOURNAL 
ARTICLES BINDER . 

- - Included are six cases, each less than one 
page in length, outlining sticky problems for 
elementary school administrators . Cases are 
accompanied by questions for discussion. 
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3/8/90 

Dear Annette, 

Following is a list information items and assignments that resulted 
from the meetings of the past several days. 

1. I am arranging to pay Nussbacher by 4/1. 

2. We scheduled a teleconference for you and SF with MG and me on 
Thurs,, March 22, at 8:30 a.m. our time, to discuss the CAJE 
paper, 

3. SF promised Chae the Fox/Scheffler paper will be ready for 
distribution to policy advisors by April 5 . 

4. A teleconference has been scheduled for Thurs., April 12, 
7:30 a.m, our time, for you and SF on your end, with MU1, HLZ, 
SHH (Hoffman), MG and me. the purpose is to discuss the IJE. 

5. SF volunteered you (with him) to prepare an interview schedule or 
talk piece for policy advisors to use in following up on the 
commission meeting. He said you'd also su~~est a list of 
-vu.,.1.u.L~-3.1.vua.t..o ""V \lo \...VUl..Q.\...l.C::a~. TIJ".:t,t>t;t ::>llVUl.U l,)t:, L.t':i:1.UJ .LUL .1.t,:$VJ.\\!W 

on April 12. 

6. The senior policy advisors meeting scheduled £or April 22 is 
being arranged as a teleconference, It's not yet clear that we 
have enough of an agenda, so your thoughts on the purpose of that 
meeting would be helpful . I think we need to discuss follow up 
with commissioners, the status of plans for the IJE, and· if 
anything is ready - a draft of the final r eport, 

7. Please remind SF that he owes us bills for Ackerman and 
Scheffler. 

I think that's everything, Enjoy the calm of the next week or two. 

Ginny 

--,.-----· -~~ ____ ..,. , ........ 


