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Preparation of Final Report

David Finn spoke of his firm's role of translating what has been writcen
inte an ilmportant report, put In concrote taearms,

It was agreed that it would be unrealistic to expect the final version
vl Lliw repurt Lu Le ready Lfur a Cumwmisslun weelliy Lo June, TL was
suggested, however, that a draft could be resdy to be mailed about Juna
1 and presented for approval at the June 12 meeting. Ideally, by the
June meeting a first drafc will have been reviewed and approved by Fax,
Hochstelin, Hoffman, and Zucker; a second draft will have been reviewed
by senior poliey advisors, and a third draft will have been sant to
rammieriAnara Hr TFinn sugpgeerad rhat s mare raalf{aries rims rahla

could be developed teward the end of March.

It was suggested that the June meeting ba the final formal meeting, act
which the Finn draft will be presented to commissioners for feedback.
This might be followed In the fall of 199C by a press conference and
celebration of the printed final report, possibly followed immediately
by the first meeting of the board of the implementation mechanism,

In the time between tha February and June Commission meatings, we will
send to commissioners the vesearch papers which have been produced for
the Commission.

General Discussion

The quastion of whethar or not to place the racommendations of the
Gommission im che context of a Cceén-year plan was discussed. IL was
g bmd el Ll cmssrnde bl vt wvbie bbbt e gppevepd. Lo Tondel

education, not a plan, and that a specific time frame may creata
unrealistic expectations. It was suggested, however, that some
milestone dates might be useful. It was concluded thar it would be
approptriate for Mr. Finn to help us to decide whether to write the final
report in terms of s specific time frame.

In discussing the timing of issuance of the report in lighe of cthe
cuvvant airnarinm wirh Saviar emigrarian, ir wae agreed rthar ir wanid
indeed be appropriate to issue our report when it's veady. It will take
some time Ffor leocal communities to be ready to participace, and the
sooner we begin to deal with the issues raised by the Commissian, the
gooner Jewish educavtion can begin to benefit from the process.

We were remindod that the implementation mechanism will have access to
funds vhich will have been set aside by individual funders for specific
purposas. In additiom, it will have a pool of diseretionary funds and a
core budget. Or role of che mechanism will be to match idoas generated
by local communities and national organizacions with prospective donors,
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I am enclosing two papers which should help clarify for you the
environment within loc¢al communities in which the Commission on
Jewish Education in North America is and will be operating.
First 1s Henry L. Zucker's paper on Community Organization for
Jewish Education, which looks at lecadership, finaneing, and
structural issuss, Second i Joel Fox's paper on Community
Planning in Jewish Education. Joel i{s the planning director of
the Clavaland Faederation. Also, 1 am aenclosing the local
commission report from Cleaveland, which will giva you an sxample
of what got produced as a planning document within one ¢f the
stronger North American Jewish c¢ommunities.

As you will see from Joel's paper, there ate numerous models
that communities have recently used to engage in more
intensified planning efforts in Jewish education. Some have
established local commissions on Jewish education, ldentity, or
continuity; others have ongoilng Jewish sducation committees
within the federation structure that have been reenerglzed
around particular {nitiatives or studies. Following is a.
breakdown of these categories,

Local commissions--The following communities now hava a

commission on Jawish education or continuity: Boston,
Cleveland, Columbus, Detroit, Los angeles, Syracuse. They are
all at different stages of development. Boston had its first
meeting in late January., Cleveland, which starced in 1985 {s
now in tha process of {mplementing a four-year, $4.3 million
program. Syracuse has created a standing Jewish Education
Committee which 1s implementing its commission's
recommendations. As a result of thoe work of the Commission on
Jewish Education in North America, a numbar of communities have

avnrassad interest in becoming community action sites and in
starting this King 0L INCHUBLIVN, cvmpaclcenetre woomnd g

planning process, including: MetroWest Naw Jaersay, New York,
San Francisco, and Teronto,
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Page 9

years. (This process has begun and it is believed that prior to tho

Commission's meeting on June 12, 1990, a number of foundations will hava
agreed to set aslde not less than a total of $25 millien during the next
five years for programs of thelr choice from among those recommended in

the Commission process.)

The Commission recommend that private foundations egtablish a fund to
finance the Commission's implementation mechanism and modest subsidies
for community action sites and other projects. This recommendation has

already baen responded to favorably by a number ¢of foundationa.

The Commission recommend that community action sites bé esatablisghed to
demonstrate models of programs and funding partmerships to show what

imnravemants in Jewlsh educacion can be accomplishaed under favorable
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February 19, 1990

Professor Steven M. Cohen
162 Cleveland Road
Nawhaven, GT 06515

Dear Professor Cohen:

Annette Hocherein rhought_you might be interested in receiving

LI = 4 8 )

ai
the enclosed copy of the most recent progress report of tha
Commission on Jewish Education in North America.

At its meating on February 14, the Commission di:cusgad thesa
propesed recommendations for its final report. We will kgep you
abreast as the work progresses and would be happy to receive
your comments end reactions.

Sincerely,
"///’f e i f" /A

virggfia F. Lavi
Commission staff

Enclosure



FEB 28 'S8 (B:12 PREMIER CORP. ADMIN.

Professor Steven M. Cohen
162 Cleveland Road
Newhaven, CT 06515

Dr. Linda Darling-Hammond

The Rand Corporation

2100 "M" Street N.W., 8th Floor
Washington, D.C,

Dr. David Mictelberg
Harvard University
108 Vansger Hall

10 Divinity Avenue
Cambridge, MA 02138

Dr. Jacob B. Ukeles

4555 Henry Hudson Parkway, Apt. 1003
Riverdale
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Commissioner

Commissioner Attendance Record

Pflans for
Assigned to  B/1/88 12713788 6/14/89  10723/8% + 2714490

5F X X SF Hat
SHH * X Na

AH X X X Yes
Ju X X X JW Ho

JR X X X A Yes
SF X X X X SF Yes
HLZ X X X X Yes
Jo X X X Yes
HLZ X X HLZ S, Croun
JH X X X No

AR X Ko

JR X X X X Yes
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SF X X SF Yes+Steinberg
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MLH * Ho
SHH X X X X Yes
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* Not yet a commissioner
+ Assigned to call about 2/14/9D attendance
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/" Boardof Jewish Education Bleﬁ
ofGreater New York L=55k

426 West 58th Street / New York, NY 10018 /{212) 245-8200/ FAX # (212) 247-6562

February 6, 1230 LLQ&LJLQQ
! ﬂ:xkﬁﬁﬂ’} DRA. ALYIN . SCHIFF

Exacutive Vice Prasident
TO: Morton Mandel

FROM: Alvin I. Schiff ;;2 !!
ITEM; PERSONNEL AND GO NAL FINANCIAL SUPPORT ARE THE

TWIN MAJOR CHALLENGES (ENABLING OPTICNS) IN JEWISH
EDUCATION IN NORTH AMERICA.

- I. PERSONNEL

A. Profe=ssional Status

1. Improving image of educators, particularly
teachers. Strategles to raise thelr social status
nust be developed. {Rabbis were able to achieve
this.) Improving the image of the Jewlish educator
might be accomplished directly by a campaign high-

C ‘lighting the importance of the role of the Jewish
7, educator 1in ensuring Jewish continuity, and
0 1ﬁdi“ectlz by demonstrating the critical importance
Qﬂﬁ\ of Jewish educaticn in the Jewish community.

Allied to this challenge 1s the need to help Jewish
educators, particularly teachers, to enhance thelr

own self-image, A varlety of self-help procedurss

must be advanced.

. 2. Recognizing and rewarding excellence, particularly
' for teaching.

Currently, the major and frequently the only way of
recognizing instructional excellence is promotion
to an edministrative position. Not all excellent
teachers become excellent administrators. More
often than not, the opposite is true. HNeeded is

i? the institution of a communal approach which will
reward teaching by "lateral promotion" ({(financilal
rewards, communal recognltlon and new instructlional
cpportunities) that will help retain excellent
teachers as teachers.

Excellent teachers must bhe rewarded for what they
do best - teach! And they must be retained for
what they do best - teach!

This procedure, once it becomes well known, will
attract more talented young people to the fleld
of Jewish teaching.

nl\'-‘l. it e [
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ALVIN I. SCHIFF

F.5715

EDITORIAL ESSAY

TEACHERS AND PRINCIPALS
— THE CRUCIAL LINK TO THE BUREAUS

Some Assumptions

* The current condition of teachers and
principals in Jewish schools is not the
making of Jewish educators.

* While very critical. this candition is im-
provable,

» Teachers and principals in Jewish
schools are, by and large, devoted, ded-
icated and committed Jewish communal
personol, anxious to be effective and 10
succeed — to contribute 1o Jewish coati-
nuity and to enhance the quality of Jew-
ish fife. ——— =~

* Many Jewish educators continuously
search for ways to be more effective and
to grow professionally.

+ Jewish educators need 2nd deserve mech
more support from the Jewish communi.
ty than they presently receive

Challenge and Response

The following is essentially a set of challenges
and potential responses to the critical condi-
tron of Jewish school personnel. Based largsly
onmy own experience in New York, as perthe
suggestion of Dr. Emanuet Galdman, chaic-
man of this annual meeting, they are frared
as a conversation — a presentatian in the mak-
ing — 10 be completed after serious deliber-
ation by bureau directors.

THE CHALLENGES

The formal Jewish education vocation has av-
olved into disparate types of jobs or work
styles varying in nature, scops and time com-
mitment, Thesa are: day school teaching, day
school principalship, day school administra-

DR. SCRIFF is exacurive Vice Fresident of the Board of
Jewish Educaticn of Greater New York. This paper wus
presented ot the annuol meeting of the Bureou Direciocs
Fellowship Mew Orieans, November 20, 1988

tion, supplementary school teaching, suppie-

mentary school principalskip, early childhood

teaching and early childhood directorship,
There arc some commonalities and gener-

alizations that apply in fuil, or in part, to each

of these employment arrangements. The comn-

mon or vocational characteristics can be sum-

marized in one averarching statement: Work

ing as an instrucior or supervisor in a Jewish

school is not really a profession.’
Essentially there sre eight eriteria thar char-

acterize a true profession. They are:

1. Rigorous preparation

2. Rigorous entry requirements

3. Supervised induction

4. Carefully developed certification proce-

dures

Peer defined standards of practice

Autonomous performance

Rigorous evatuation, and

Assignment of greater responsibility to

practitioners with increased competence.®

W

1. Working as un instructor ar gireetor in a Jewish early
childhowd program may be 3n exception Lo this gen-
eralizet:on. According 10 the dircetor und s1aff of the
Jewish Eatly Childhood Center of BIE of Greater New
York, early childhowd 12aching and directorstap quul-
iy 10 be called professions when measured aguinst the
erieecid in this presentation. [ teems of rigorous prep-
arution, 2l carty childhood disecton in New York,
wilh rure exeeption, snd most head leachers working
in 1CCs synagague programs, modern Orthodox and
Conservative day schools have a Master's degres in
education — a requirement for New York State Certi-
fication. Entry requirements for carly childhood
teaching ae explicit. In the lurge majority of schools,
whert (here arc curly childhood diceciors. supervised
induction does uccur. Professional growth oppariuni-
ties wre vaitable va the early childbood kevel. Ad-
vancement is possible from assistant tescher 1o head
Leacher 10 assistunt director 10 direstor — ihe sieps of
the early childhood cducation ladder

2. Linda Bading-Hammeond, “Beyond the Commission
Reporis =~ The Coming Crisis 1n Teaching,” The
Rand Corporagion, July 1984, p. 17












persons of second and third rate ability, and
therefore hive all 100 commonly proceeded to
provide them with second or third rate educa.
tions and pay them third or fourth rate sala-
Ties.!2

The perennial question of teacher compen-
sation is more than a dollars and cents issues.
According to the New York State Association
of Independent Schools it is “not fundamen-
wmlly managerial or economic or political.”
This prestigious organization of elite private
schools where teacher salaries, like those in
other school sysiems, is low claim that
teachers’ compensation is basically a moraf is-
sue. “When heads and trustees finally decide
on next years teacher salaries let them sask
themselves without obfuscation and without
rationalizarion: Are we doing the best we
can7"1?

The guestion Jewish communal lssders
should ask i3 “Are we doing the kess we must
do in order to insure quality Jewish education
and Jewish continuity?" :

The advocacy mode on the local and na-
tional levels suggests a) launching think tanks
cornprised of top community lay leaders; b)
utilizing top public relations firms to develop
specialized communications techniques; ¢)
organizing communal task forces; and d)
sponsoring Town Hall type meetings.

The targets of the advocacy program are
synagogue and day school fay leaders, rabbis
and Federation lay and professional leader-
ship. Jewish school personnel and potential
Jewish educators — high school and college
students — should also be targess of the advo-
cacy program. In the 1966 study of 1800 stu-
dents in the Hebrew teachers colleges only } 5
percent finally chose to enter Jewish educa-
tion. For the vast majority of potential Jewish
educators, Jewish education lacks adequate
salary inducements, sufficient communal rec-
ognition and saisfactory working condi-
tions,'*

12. Swrling McMurria, “louoduction,” in Jams .
Kocraer, The Miseducanon of American Teachers,
Bosion, Houghion, Mifflin, 1963, p. x.

13. Frederkk C. Cader, Bullesin No. i34, The New
York Sune Association of Independent Schools, De-
cember 1988,

14, A.L Schifl, “Career Choice and the Students of the

| NN E g Rer]

The study findings demonstrste that four
conditions are necessary to convince Jewish
youth with intensive Judaic backgrounds 1o
make Jewish schoo] career choijces:

(a) 2 competitive salary structure, including
competitive entry level salaries, good
fringe benefits and long erm annual sal-
ary increments;

{b) social status at least equal to that of rabbis
and top Jewish communal professionals;

(¢} good working conditions and potential for
job sarisfaction; and

(d) professional growth opportunities,

-A recent study of young professionals in
Jewish communal service concludes that
these are the very same characteristics that
wil! attract and kaep young Jewish meession—
als in Jewish communa! service. !

In this regard, the efforis of the Conference
of Jewish Educator Qrganizations during the
last two years are noteworthy. The “Year of
the Jewish Educator” plan show!d be whole-
heartedly supported by bureau directors and
their staffs, Unfortunately, this is not the case.

In addition to the above goais for the advo-
cacy program, one other purpose is self-
evidemt; making Jewish education a full-time
career for a significantly larger numbet of ed-
ueators. This requires providing full-time ca-
fecr opportunities to many supplementary
school personnel by expanding the job de-
scription of an increasing number of Jewish
school teachers and principals to include Jew-
ish education activities and curriculum devel-
opment. This is one ol the recommendations
of the Greater New York study of Jewish Sup-
plementary Schools.'®

It is obvious that even after significant ef-
forts are made to provide full-time career op-
portunities to increasingly larger number of
Jewish school personnel, for the foresecable
future, most leachers in Jewish supplementary
schools wil] be part-time and avocational per-
sonael. Special attention must be givea 1o the
needs of these educators, particularty since so
many of them have such minimal Judaic back-
grounds. How the bureau can effectuate the

Hebrew Colleges.”

1S, Becnard Reisman, personal communication, Octo-
ber 31, 1988.

16. AL Schiff, et al, Jewlsh Supplemencary Schovling.
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necessary Lpgrading of their basic Judaic
knowledge is a question that may be beyond
the challenge of professionalization. Never-
theless, it requires an immediate response.

2. lnnovative Recruitment Programs

Clasely associated with advocacy plans are
active efforts to recruii new talent.

This maans developing creative sirategies
for reaching high school and college students,
utilizing young, effective teachers and admin-
istrarors to communicate the positive message
of a Jewish education career and the potential
the future holds for Jewish educstors,

This challenge is underscoted by the nature
of the recent awasrd winners of the Wexner
Foundation Graduate Fellowship Program.
Forty-nine percent of all applicants and 71
percent of the award recipients were candi-
dates for rabbinical schools. Of the 14 feliow-
ships, 10 were awarded to rabbinica] aspirants
and two each to aspirin_F Jewish communal
workers and educators.’

3. Pre-Service, Early Service and
In-Service Training

Needed are pre-service programs for potential
educators and early in-service educution for
newly appointed teachers requiring additional
preparation in content and methodolegy to
guarantee their effectiveness and success in
teaching.

Several creative programs sponsored by the
BJE of Greater New York Early Childhood
Educatjon Center might well inform the rest
of the Jewish education enterprise. About a
decade ago, realizing the ongoing need for
early childhood teachers with both Judaic and
generzl education backgrounds, the Early
Childhood Education Center of BIE estab-
lished a teachers' trining program at Stern
College, Yeshiva University. Currently, in the
. 1988-89 School Year, 27 teachers are enrolled

in this program. BJE swaff give some of the
course offerings, make all the student-
tesching placements and supervise the student
teachers. As incentives, BJE arranges for sti-

17. Bernard Reisman, lecture to Nariopa| Jewish Exec-
utives Group, 2t UNA.Fedcration, New York, Naverns
ber 3, 1985,

pends paid by the host school, where apgpro-
priate, especially to those student teachers
who work as assistants. As an added incen-
tive, the Jewish Early Childhood Association
(the organization of Jewish early childhood
educators) provides grants to assistant teach-
ers and head teachers — who do not have suf-
ficient background to be certified ~- (o en-
courage them to return to college and begin
or continue their studies toward certification.
As far as in-service education is concerned,
the Center offers basic skills courses to teach-
ers in need. The Directors’ Support Network
sponsored by the Center enables new directors
to acquire or reinforce supervisory and ad-
ministrative skills.

The two-year oid Holmes group of 100 uni-
versities working in five regional groupings
may be an instructive mode! for central agen-
cies. Noting the serious problems in teacher
preparation and teacher readiness in general
educstion, the Holmes group is “looking for
a new vision of wzaching™ and “js seeking a
new alliance to make that vision come true.”
A crucial element of the Holmes group effort
is “schooling at the grass roots” with genuine
schocl-university collaboration.

To achieve this purpose, a number of uni-
versities in the Holmes group are forming
partnerships with public school systems to
create “professional deveiopment centers™
that funetion like teaching nospitals. '® In ef-
fect, this is a unique way of uniting theory and
practice in education.

[n Jewish education, lacking sirong univer-
sity teacher education settings, we might ask:
Is creating such centers a desirable or realistic
goal? If it is, how should w¢ go about achiev-
ing it? The New York Supplementary Educa-
tion Action Plan proposal for 2 BIE Teacher
Center Institute in cooperation with local uni-
versities and the three New York based rab-
binical seminary educator training programs
might serve as the mode! for lewish educa-

‘tion. *?

18. Judith E. Lanicr end Joreph Fewherstone, “A New

Comumitment 1o Teagher Educalion,” Education
Leadership, 46:3, November 988, p 19=32,

19, Supplementary Educarion Aciion Plan, Board of
Jewish Education of Greater New York, September
1987, ’
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Another strategy that might be emulated by
bureans is New York BJE's Interschoo! Visita-
tion Program (IVN} for Day School teachers,
sponsored with the Yeshiva Elementary and
High School Principals Councils.

IVN’s progmam objectives are: ,

(a) To reduce the burnout rate among novice
1eachers in day schools;

(b} to designate veteran “master”™ teachers as
mentors ta new teachers and (o create a
rubric wherein they can share theit
knowledge and experience with athers;
and

(¢) to raise the level of knowledge ang skill
among novice teachers, specifically in the
areas of teaching methodology.

IVN's Major Program Activities include:

(a) annual identification of about 50 new
teachers and 15 veteran “master” teach-
ers;

(b) five full-day programs of schoq] visits,
consisting of model lessons in the class-
room by master teachers, followed by
post-lesson analysis and discussion;

{c) a series of len evening seminars and
hands-on workshaps on teaching method.
ology in Bible, Prophets and Hebrew ian-
guage; and

(d) afull day’s visitto BJE's Teaches's Cemer,
including a hands-on workshop on cunic-
uvlum materials development,

Incentives are provided to new teachers and
master teachers participating in the program.
Veteran teachers are compensated for their ef-
forts and novice teachers given stipends for
the purchase of books, maserials and for trans-
portauon costs,

Since its inception in 1980-81, the program
has served 200 new teachers and cuftivated 26
master teachers. According to teachern
participants and their principals, IVN has
generated a renewed sense of excitement., pro-
fessionalism and challenge about the teacting
of Judaie Studies. The mosi eloquent testimo-
ny to IVN's success is the fact that of all par-
ticipants since 1980, only one has left the feld
of Jewish education.

Alrcady, some of the program’s graduates
have assumed leadership positions. One mas-
ter teacher is now principal and two others are
assistant principals of major day schools. Oth-

P.i2715

ers are the “star”™ ieachers in their respective

schools and motivate their peers 1o attend con-

tinuing education programs.

Another approach {0 pre-service and early
in-service training in Jewish schools might be
patierned after the Alternative Teacher Certi-
fication Programs of the Stete of California.
Originated s the Teacher Trainee Program
and renamed the District Intern Program, it
embraces four basic elements of training for
navice teachers:

(2} Teaching and learning processes: (class-
room management and siudent diagno-
sis)

(b) Cwriculum development and instruction-
al techniques;

(c) Planning the classroom environment; and

(d) Working with parents®

The California program features the pair-
ing of mentors with navice teachers over aone
to two year period, This straicgy has proven
to be very effective in early childhood pro-
grams in New York. During the past five
ycars, New York BJE’s Easly Childhood Cen-
ler has been operating a “one-on-one” pro-
gram in which selected experiencs isachers
meet individually on a regular basis with new
instructors, exchange classroom visitations
and meet as a group to share ideas and expe-
riences. The one-on-one program, under the
guidance of a BJE early childhood specialist,
has had a salutary effect upon both the novice
teachers and the mentors, the latter group be-
ing groomed for directorship postiions.

Developing in-service strategies for princi-
pals also requires the immediate atiention of
bureau directors. Ia this regard, the
Princtpals’ Center concept innovated at Har-
vard University's Schoal of Education in 1980
might serve as a model for Jewish schools as
it has in general education.

The value of this cancept js confirmed by
our experience in New York. Our Principals’
Center, developed with Harvard University, is
a self-motivated, self-directed program of
professional growth by and for principals of
Jewish schools, Qver the years, ithas develop-

20, Michazl D. MeKibbin, "Altermutive Teacher Certifs-
cation Programs.” Educgrion Leadership, 463, No-
vernber |88, p 32-33.
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one-half of these graduates assume teach.
ing posts in Jewish schools. However, no
more than 15%—20% of the graduates
become career teachers,

The other sources of recruitment are the
yeshivot gedolot, the rabbinical seminaries
which ordain between 150-200 young rab-
bis each year, a large percentage of whom
go into teaching. Five of the larger semi.
narics in cooperation with Torah Ume-
sorah, have recently organized teacher
training programs for their students. In
addition, there are the Beth Jacob tsacher
seminaries which supply about 50 teachers
a year, particularly for the Beth Jacob
movement. Finally, there is the Israel
teachers' exchange, which in 1964.65,
supplied 187 Isracli teachers for Amer-
ican schools, During the current school
year 126 Israclis arc teaching via the
exchange program.

Simple arithmetic shaws that, according
to the most optimisiic estimate, there is
an annual deficit of approximately 500
t{eachers, ' i

These positions are filled by a variety
of “recruits”, although known to us, might
be identified for the purpuses of this paper.
They are:

a) the American version of the fo

yuizlah;

b) the emerprising young person with
some Judaic knowledge ecager to supple-
ment his income;

¢} public school teachers with varying
degrees of Jewish education;

d) young people with Hebrew back.
ground who need part-time jobs while they
prepare for more lucrative and more intel-
lectually satisfying expericnces;

e) young girds with® some Hebraic

knowledge biding their time before mar-
riage; .
f) young religions men with intensive
emotional attachments to Judaism and
cqually strong traditional Jewish back.
ground, who are not professionally trained
10 do anything else, and to whom teaching
is a kind of “path of least vocaticnal re-
sistance™, and

FP.3-14

'g) Israeli immigrants (differentiated
from the Israeli exchange tezchers) who
for the most part, da not mest the religious
requirements of the great majority of
schools. Many of them Jack basic knowl.
cdge of Jewish religious life and observ.
ances and do not have the necessary
pedagogic training for effective teaching
in American schools. Generally, they lack
sufficient fluency in the English language
to meet the needs of schoels in which
English is the medium of instruction. In
addition, they generally do not have
serious cereer commitment to Jewish edu-
cation. They are either graduate students
or businessmen( or spouses of students
or businessmen) who plan to leave Jewish
education as soon as their educational
and/or professional goals are attained.

Direct recruitment from Israc! also takes
place. A number of large Hebraic day
schools, regularly send their principals to
Tsrael to engage teachers for short term
periods. This procedure, at most, accounts

" for 20 teachers a year.

Why is there a shortage of trained
teachers? Of all the answers, all too well
known to us, two are particularly vexing.
First, there is a shortage of inspired young
people in the Hebrew high schools, the
solitary American source from which the
Hebrew teachers colleges recruit their
prospective students,

Secondly, there is a shortage of inspired
students in the teacher training schools,
The drop out rate in Hebrew teacher
colleges was reporied by the Naztional
Committes on Teacher Education and
Welfare of the American Association for
Jewish Education o be between 30-43%
in 1957-58. I would venture to say that
this is a rather conservative estimate.
Moreover, the fact thet to begin with, a
Iarge percentage of the students in somec
of the Hebrew teacher colleges are Ysraelis
underscares the seriousness of the prob-
lem.

These reasons for the shortage sharply
indicate that the Jewish communiry must
tap more effectively the ¢xisting sources
of teacher personnel.
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TARQGET 2: Recrult Studemts in the
Hebrew Teachers Colleges
for Jewish Education

_ ‘Carcers. _

What js peeded is an intensive, con.
tinuous campaign to recruit prospective
teachers from the student bodies curtentdy
enrolled in the various teacher training
schools. We must Jay claim to the students
in our teachers' institutes. They are a cap-
tive audience.

When Rabbi Joseph Baer Soloveichick,
the father of Chaim Brisker, was asked
by a delegation from Brisk to Jeave Vilna
and become the Rav of the Brisk com-
munity, he refused, Soon, another delega-
tion was dispatched to wy to convince
him, Again he refused. Whereupon, one
member of the delegation got up enough
courage to say “Rabbi, we cannot bring
a 'mo’ report to the 4,000 Jews in Brisk
cagerly awailing your arrival, You can't
say ‘na' to 4,000 people”. To this plea
Rabbi Soleveichick had no breyrah but
to acquiesce,

It is in this spirit of commitment,
brought about by inspired teaching and
personal guidance that students must be
won over to the teaching field. If we wilt
not be shle to win over those already in
our schools to careers in Jewish education,
whom will we be able to recruit?

TARGET 3: Make Course Work in
Hebrew Teachers Colleges
More Relevant to Needs

of Praspeciive Teachers.
In this regard, thete must be greater
realization on the part of the already
dedicated faculties in our Hebrew colleges
of the specific role of their college in
preparing teachers. Helping the teachers
to understand their role and to interpret
it effectively is a challenge w a combined
effort, In every course they must engender
the feeling regarding the pragmatic value
of the subject, that it is being studied so
that the srudent can eventually utilize this
knowledge in his own teaching. Teacher
college faculy should become more in-
volved in the pedagogics of instruction.
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They must kindle the spark of love for
Hebrew teaching by serving as models
for their students, Intensified efforts should
be made to encourage students in the
Jewish studies programs (in schools where
these exist) to tranmsfer to the teacher
training progtams.

TARGET 4: Prepare Siudents in Me-
sivtot for Careers in Jewish
Education,

What is peeded also is the recruiting
snd training of young scholars in the
various Mesivtot for teaching careers. It
is for this very reason that special Master's
degree proprams in Jewish pedagogy have
been initiated by the Department of Reli-
gious Bducation of the Ferkauf Graduate
School of Yeshiva University. These pro-
grams, however, serve a small segment
of the Mesivia population since they are
limited to ordained rabbis who have a
collegiate undergraduate background. The
training of young rabbinical students for
educational careers must become a com-
munity-wide concern,

TARGET §: Establish a National Foun-
dation to Provide Scholar-
ships to Prospective Teach-
ers on the Basis of a
Student Benefit Theory.

What is needed is the development of
a viable program to recruit high school
pupils into colieges.

Realism is often harsh, especially t
sensitive people. We Jews are a sensjtive
people and the realities of teacher recruit-
ment are indeed harsh, It is a sad com-
mentary on life that monetary means
must be used to entice young people to
prepare for a profession that requires
much idsalism. But, without competitive
scholarships the American Jewish com.
munity will lose many prospective students
for its Hebrew teachers colleges.

What is needed is the establishment of
2 national foundation to sponsor a large
scale scholarship program for future teach.
ers. What is needad is a ¢communai foun.
datica to allocats funds on the basis of
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must be carefully screened in Israel, even
at the possible expense of a reduction of
the number of recruits. Our major interest
is in choosing the appropriate applicants,
The selection of teachers must be done
via an ongoing year-round recruitment
process which might involve face-to-face
interviews, on-location appraisal of teach-
ing performance, and regeipt of- appro-
priate recommendations.

" Omce chosen, the Tsracli teachers shouvld
be propetly oriented for rthe kind of
work for which they are being recruited.
A team consisting of former teachers in
the exchange program and American edu.
cators should be co-opted to develop and
supervise such 2 program. The exchange
program should be reviewed also for the
purpose of establishing limits for length
of service,

TARGET 8: Send Qualified American
" Teachers o lsrael for a

- Qne Year Exchange Visit..
Concerning the Israel teacher-exchangs -

idea, I wish 1o undsrscore the need of
ap activity for which I have been cam-
paigning vigorously for the last § years.
The rcal mcaning of exchange must b
introduced to Jowish education. The Israel
exchange program must become a regular
—albeit limited~—two way street.

Principals should be encouraged to send
qualified teachers to Isracl for short-term
(onc year) exchange visits. This can best
be implemented on 2 national scale via
the existing exchange program. In addition
to the obvious benefits to the individual
teacher and school, such an arrangemert
would create a vital bridge between the
American Jewish community and Israel,

The tapping of existing sources must be
sccompanied by other long-awaited meas.
ures.

TARGET 9: Establish a Vital, Central
Placement Service.

What is needed is an intensjve, ongoing
vital central placement service, This means
the setung up of a central registry, the
pooling of information about available
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positons and personnel by cach of the
national and locat agencies, It is a difficult
task involving reappraisal and funda-
mentel readjustment of their go-it-alone
policies and practizces,

TARGET 10: Establish a National Fund
Based on a Teacher Bene.
fit Theory jor the Enhance.
ment of Teacher Staius,

What is needed are drastic, shocking
changes in the attractiveness of the He-
brew teaching profession—a long range
national program for the enhancing of
teacher status and for the raising and
equalizing of tsacher salaries both within
the Jewish teaching profession and in rela-
tion to prevailing standards of public edu-
cation. This may sound like a pie in the
sky. It will take millions of dollars to
implement it. This program begs to be
inidated. And it must be developed on
the basis of a teacher-benefit theory. If
it cannct he done with all teachers, it
should be achieved with a significant
segment GF the teaching force, Whatever
may be szid regarding the impracticability
of such & recommmendation must be
weighed in light of the fact, that for years
al} the practical approaches have been to
litde avail,

When the status and financial position
of the Jewish educational functionary be-
comes at least equal to that of the Rabbi,
then can we hope to attract the serious,
superior prospective educator so vitally
needed to assume leadership roles in Jew-
ish education in the years to come. Steps
in this direction have already been taken
by the American Associgtion for Jewish
Education via the National Committee
on Teacher Education and Welfare. The
Committee has published and distributed
a series of important promotional ma-
terials, chief among them was the ap-
pearance for several years of the semi-
annual newsletter Owr Teachers. It insti-
tuted 2 national pension plan. It organized
a recruitment program, It adopted a guide
to 2 code of practices and established Yom
Hamoreh. Steps were taken 10 resolve
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the problem. But, in face of its size
and sevetity, these were baby steps. Ac-
cording to the American Association for
Jewish Education orientation merno-
randum for this conferzace, *The dimen-
sions of this crisls (the teacher shortage),
which grew larger with cach passing year,
mitigated sgainst the Committes's sue-
cessful effort.”

What s needed, rabbotai, are giant
steps: piant sieps to initiats a national
and comprehensive insurance and pension
system for licensed teachers and prin-
cipals; glant gleps to insur¢ a minimal
wage; giant sleps to refine, implement and
strengihen the national code of prectice;
giant steps to provide fulltime employ-
r opportunities in Jewish cducation.
(in regard to the latter need we must
explore the possibility of cooperation with
Jewish communal centers and YMHA'.)
. The giant steps must be giant They
must be national in scope and non-ideolog-
ical in structure and intenl To this end,
the current plans of Naticnal Council for
Jewish Education, Nationa]l Association
o! Temple Educsators, Educators Assem-
bly, the fledgling Hemed (Hever Morim
Datii.im), and the buoreaus should be
studied to determine possibilities of con-
version to, or conjunctive arrangements
with a pational program.

While it is improbable and unrealistic
and not desirable from my personal point
of view to try to overcome ideological
differentiation via common school pro-
grams, it is oot unrealistic, nor should it
be impossible to express one phase of the
“unity in diversity” thesis via uniform
and/or cooperative personnel practices. It
is in this area that the American Associa-
tlon for Jewish Education, in its eflorts
to reorganize, can make a vita] contriby-
tion to the improvement of Jewish educa-
tion.

American Jewish life, like all life, is
era.oriented. American Jewry has been
through many periods of change in a
relatively shoct time, It has been witaess
to the eras of early settlement, social ia-
tegration, meass immigration, Americaniza-

tion, economic growth, demographic mo-
bility and internal diversity. Currently we
are at the peak of the era of great diversity,
The pext era must be one of consolidation.
New ideas, new aproaches, new organiza.
tional patierns must be directed towards
increasing the probability and reality of
jointcomrmunal eflort. Jewish educaton
is one aree where consolidation might
begin to take place,

American Jewry has shown the capac-
ity, ability and resiliency necessary for
cooperative vealures, I refer to the
heightened Zionist efforts on behalf of Ts.
racl, Although cooperation in the instance
of Tsrael was peripheral philanthrepic
and temporal, the American Jewish com.
mupnity rose to the challenge. It is not too
carly to demonstrate this same abiity
again. And a new program or new guide.
lines such as we may initiate during our
deliberations can well serve our cause,
One way to cut across ideological bound.
aries is 1o finance the recruitment of teach-
ers ard the improvement of their status on
an individua) basis (student benefit or
teacher benefit) rather than via group or
institutional arrangement. This is definite-
ly fcesible. The machinery to deal with
1500 students and aproximately 8,000
teachers  (excluding one-day-s.week in.
structors) need not be overly ¢umber.
some. It is casily managed in public
education and properly organized can be
a gource of infinite blessing to Jewish
education,

TBACHER EDUCATION®

Teacper-Education in the 1960's

Permit me now to turn your ettention
to teacher education. In the history of
American teacher educauon, the 1950
will be recorded as the decade of intensi-
fied examination, experimentation and
criticism, During the past six years there
have been a plethora of major conferences
on teacher education. Many important

* For amplification of some aapects of this
part of paper, see thir writer's article, “New
Con¢epts in Teacher Education,” [ewish Edu-
cation, 38:1, January, 1968,
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books and articles have been written on
the  subject. The 1960's are witnessing
heightened teacher education activity on
the part of such prestigious groups as the
National Commission on Teacher Educa.
tion and Pro siopal Standards of the
Naticoal Education Association, the Fund
for the Advauncement of Education, the
Ford Foundation and American Associa.
tion of Colleges for Teacher Education.
Books like James B, Conant's The Educa-
tion of the American Teacher and James
B. Koemer's The Miseducation of Amer.

ican Teachers have become household ’

topics of conversation,

Currently, teachers and teacher edu-
catorg are exposed to public scrutiny more
than ever befors in the United States.$
This creates a problem in Jewish educa-
tion as it does in general education. The
problem, put simply, is that “unlike asy
otber professiopal group, we educators
deal with substance that is not only eritical
to the public at largs, but 19 also perceived
by many as part of the public competence
rather than as specialized expertise.”?

The topic of teacher educsation assumes
particular importance ageinst the back-
ground of social changes relevant to
teacher educatlon, the outstanding of
which is the accelerated democratization
of higher education. The dramatic initia-
ton of massive government programs—
the Economic Opportunity Program, the
expanded National Defense Educatlon
Act, the Elementary and Secondary Edu-
cation Act of 1968, tbe Higher Education
Facilities Act, the Higher Education Act
of 1868, all have direct implications for
Jewish teacher education,

New jpstitutions have sprung up to
meet new social demands, such as the Job
Corps progrem, Project Headstart and
community action programs.

This toco has bearing on our Jewish
teacher education problem, Whereas there
is increased ferment, heightened activity,
and massive funding in general education,
no such parallel can be drawn for edu.
cating the “Jewishly disadvantaged”, for
founding research projects in  Jewish
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schools of higher learning, for Jewish
teacher scholarship incentive programs,
for experimentation in Jewish pedagogy.

It is interesting to note that all of the
new governmen{ programs for education
zvaid entering into fc  al relationships
with existing schools and teacher-educa-
tion programs because they view “the
establishment” 2$ resistive to change and
unable to respond quickly to the new
requirements of the present situation,*

Jewish teacher education establishments
must respend to new needs. They must
readjust to the new requirements of the
present American Jewish community, Like
the problems of recrvitment, tbese needs
also stggest targets for the Jewish com-
munity to achieve,

TARGET 11: Siudy the Current Teach.
er Programs in Light of

- American Jewish Needs,
Currently, therc is painfully littlé re.
search about Jewish teacher education.
$hat is needed is basic investigation into
the various phases of teacher preparation,

TARGET 12: Develop an Operational
Definition for Desirable
Prefessional Behavior.

Io examining Jewish teacher education,
one is struck by the fact that we arc not
certain that we have been preparing the
kind of teachers that are required to meet
put current needs. Moreover, there is ua.
certainty and Jack of agreement with
respect to what knowledgs is most pe *
pent to the professional education ot
teachers. In this, we are pot alone, Present.
ly, this subject is a burning question in
general education.” What is needed in Jew-
ish education is an operational definition
of desirable professional behavior pro-
grem, This involves the devcloping of a
model or a number of models of appro-
priate teacher .performance.

The suggestion to establish a new con-
ceptual framework for the professional
training of Hebrew teachers is not new.
The Nationaf Committee for Teacher Edu-
cotion snd Welfare in 1958 called for
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tion in general educatlon. is building cur-
riculum in terms of “tach prospec-
live teacher-scholar’s unique. conceptual
scheme.”? In light of this principle, it is
recommended that “when we plan our
programs we cannot operate under the
fllusion that we create a single curriculum
best suited to all students, Instead, we

must plan teacher education in such a.’

way that we systematically provide op-
peortunities 1o know what differences exist

within each of our studcnts and develop’

flexible programs which offer a wide
variety of approaches for reaching the

professional goals of teacher-scholar.d.

The immediate reaction of Jewish teachers

educators might be to dismiss this sug-.

gestion as irteievant, for no other reason
than the basic physieal limitations of our
programs. Befors that is dons I would
urge careful study of the implications of

such a statement for Jewish teacher train- |

ing,

Underlying the success of a viable
guidance program—and here lics the dif-
ficulty—there needs to be the promise
of long-range support—intelleciual, emo-
tional and financial.

DIRECT EXPERIENCE
“Only student-teaching should serve as
a stipulated certification requirement for
future 1eachers in cach state™.} This was
James B. Conznt's sole positive finding
concerning licensing requisites when he

“lashed out against current certification re-

quirements in the respective states of the
Union.

TARGET 18: Develop Meaningful Stu-
dent Teaching Programs.

One may draw a parallel need in Jewish
education regarding the reappraisal of the
certification requirements for Hebrew
teachers’ licenses, but thic is not within
the scope of this paper. What definitely
is our concern, however, is the importance
of direct experience in teacher education.
Without the varicty of direct experiences
—preeaching, student.teaching, intern-
ship, supervised teaching during the first
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years of professional employment—we
cannot hope to prepare teachers who can
adequately meet the challenges of the
Jewish school,

. The laboratory-type experience which
has no substitute and must be conperative-
ly planned by supervisor, host school and
cooperating teacher, depends largely on

student feedback for its effectiveness. Re.
‘ceiving the feedback, analyzing it, react.

ing to it are tima consuming matters.
For this alone it pays 1o extend Hebrew
teacher preparation to a five year program,
Gaining competence with the basic tools

-necessary for teaching, practicing funda-

mental skills, analyzing teaching situations,
apprenticeship in the sense of “trying
one's wings”, should all be accemplished
during the student’s residence in the

teacher college and not after he graduates

from it, V'dai Lghakima.
The direct cxperience component of

the professional preparation of teachers

can best be controlled end supervised via
demenstration schools jn which the edu-
cation faculties of the respective teacher
colleges have policy-making and decision-
taking roles. Sufficiently large demonstra-
tion schools have other significant values
for Jewish education, a discussion of which
is nof within the scope of this paper.

TEACHER EDUCATION ECONOMICS
TARGET 19: Improve Status of Facul-
ties of Hebrew Teachers
Colleges in Order jo At
tract Superior Teachers.
Since T have used general education for
the framework of my few remarks T can.
not but enter a plea for a good infusion
of the American college into the Hebrew
teacher traiping school with respect to
faculty status. What our training schools
need to attract outstanding people are.
fewer hours of tcaching, more time for
individual guidance and rescarch and bet-
ter pay and welfare benefits, What they
need is the establishment of appropriate
requirements for new and old faculty.
What our training schools need is the
establishment of fulliime professorships
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UJA/Federation of Jewish Philanthropies of New York

130 East 59th Street
New York, New York

I. Registration; Refreshments 9:00 - 9:30
II. Plenary Session 9:30 - 12:00
A. Introduction
B. Discussion

III. Luncheogn 12:00 - 1:00

IV. Discussion Groups 1:00 - 3:00

Group A - Weiler Room

Research, the Programmatic Arenas,

Implementacion Mechanism, Community Action Sites
Chair: Eli Evans

Group B - Rosenwald Room
Personnel, Implementation Mechanism,
¥ Community Action Sites
Chair:Sara Lee

Group € - Reception Room F
Community and Financing, Implementation Mechanism,
Community Action Sites
Chair: Morton Mandel
V. Plenary Session 3:00 - 4:50
A. Summary Reports

B. Discussion

VI. Concluding Comments - Rabbi Haskel Lookstein 4:50
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Senior Policy Advisors Teleconference Page 2
May 11, 1990

In further discussion it Jas suggested that 1f commissioners have
at least an outline of the ‘entire report, with extensive drafts of
those parts of the report that are available, it should ba possible

" to obtain ths Commission's authoriration to complete and issue the

report, If it appears that significant concerns remain at ths

gconclusion of the meeting, & small committes of commissiomers might
‘be established to serve as an editorial board to work with the

authere of the final report. The report would be rewritten in more
eloquent prose for publication and presentation at a celebratory
event to be scheduled for Octebar.

It was noted that a portion of the Commission meeting should be
devoted to presenting plans for the lmplementation mechanism and
for future funding. SHH and HLZ were asksd whether postponing the
meeting unctil August would make any real difference in the status
of these areas. It was suggested that we have encouraging
prespects to report in June.

It was concluded that, assuming & good attendance on June 12, the
meeting should procsed as scheduled. Acr thar time we should be
prepared to indicate to commissioners what the complete report will
contaln, including all recommendaciens. It was suggested thatr
funders be invited to meet before or following the meeting to
discuss potential support for the tmplementation mechanism and to
golicit their involvement on the Board,

Following the meeting it was concluded that the June 12 Commission
meeting would be scheduled for 10:00 a.m. to 3:00 or 3:30 p.m. (ac
the latest) and that the decisien to hold a meeting of funders
would be postponed for further discussion with HIM.

ommi oner Interviews

It was suggested that interviews be scheduled and held with
commissioners, to take place as soon as possible. Interviewers
should plan to discuss the format of the mesting &nd to present the
general approach of the final repert. They ahould make clear that
the document will not be in final fozm, but that {t is hoped it can
be approved for final editing at this meeting. An update on the
status of the implementaticn mechanism and fundraising can be made.
1t may also be useful o review the recommendations which wers
S@iscussed at the February meeting. In addition, commissioners
should be asked about attendance plans and should be stromgly
encouraged to attend the meeting on June 12.

The proposed interview assignments were reviewed and slightly
revised ss indicaced in Exhibit A, asttached.

Interviewers are ascked to report the outcomes of these meetings to
VFL as quickly as possible.
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HEMO TO: David Finn
FROM: Seymour Fox

DATE: March 7, 1990

..........................................................................

1 am continuing with the questions that T did nort answs: Lefore I lefc
Israel. I am beginning with question No. 1l. When we speak about
encouraging local committees tc¢ involve top community leadership, we mean
some of the following. The fact that the Cleveland Commission on Jewish
Continuity (a commission that was established and completed its work
before our North American Commission got started) accomplished what it
did, which is to build a comprehsensive plan that I think is going to make
a big differencs and to get it funded 1s because the firsc meeting was
convened by Mort Mandel and he managed to get outstanding leaders to join
the Commission and undertake responsibility for the Commission,

I think that this is something that, if replicated throughout Nerth
Aunerica, would make all the difference in tha world. In other words, if
Charles Bronfman took leadership in Montreal and Lester Crewn in Chicago,
this would change the status of Jewish education, the way funds were
allocated for Jawlsh education, and this in turn would make a big
difference as far as personnel 1s concernad. That is, when young people
recognize that the top leadarship cares about Jewish education and is
making this & serious issuas, them I think that we will be able ro attract
2 different kind of person into the field of Jaewish aducation,

Also, the North American Commission demonstrated how well scholars,
community leaders, educators and rabbils can work togather, And this is
what is needed on the local scene and Iin as many communities as is
possible in North America. When we're speaking of the organized Jewish
community now, we're not only speaking sbout the conventional
participants, thae is outstanding lay leadersa and rabbis and educators,
but alspo artists, academics and intelleoetuals, They ara waiting te be

invited in and by and large the organized Jewish community has invited
them in only for fundraising. Obviously, they don’t feel comfortable in
this role, not only because they are not able ro make significanc
contributions, but because they are Interested much more in the centent
issues, Jewish education offers an ideal placform for them to join and
they could play an important role Iin helping to define the content of
Jawish education dealing with questlons of che effectiveness of Jewish
educarion, ete,

Now the Commission has established ralavionships with the present thirteen
or more local commissions on Jewish education. You can see this in the
paper written by Joel Fox and by Henxry L. Zucker., If you de not hava
those papers, then Mark Gurvie or Ginny Levi at the Clevsland office will
be happy to see that you get them.
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In these commisslons such as Loe Angeles, top lay leaders are alraeady
involved and Mort Mandel, for example, 1s going out to Los Angeles to
speak to that commission Iin April as he spoke to the New York Federation
the othar day.

Question No. 12: The four bullets on page 11 may appear in every report
on education in North America. The difference is that we intend to
respond to the problem of personnel in a comprehensive way, That is, 1
know of no attack whera the issue was approached in terms of recrulcment,
training, profession-bullding and retention at tha same time, The various
reports have often dealt with these problems separately. And one of the
reasons why thils cannet happen In general education is hecause each of
these areas belong to a different group or vested Iinterast group in the
United States. TFor example, training belongs te the university;
recruitment belongs to the local boards of education; the salaries of
profession-building belong either to the teachers or to the boards of
education,

Here 1in Jewish education, because of the work of this Commisslon and
because of the fact that you are asking tha community to take leadership,
you can mount an attack on the leocal scene and that's what we will be
doing Iin these lead communities where all of these matters would be
attacked simultanecusly. And thus we could learn in practice te what
extanit 1s salaly aud FLluges benefito veary impertant. Hnw {ir status given
to poople. Tn whar axtenr would great figures in the tralning
institutions make a difference, both in terms of encouraging people to go
into the field, and also sesing to it that they were properly inspired.
In other words, the comprehensive approach is what we are talking about
here,

Now I have not responded here to the question of improving the content of
education, That I think we picked up someplace else {n the earlier
material I've written to you. If you need more of that 1'd be happy to.
However, 1t is important that you understand that what we are up to here
is a comprehensive appreoach in actacking cthe problem of personnel
involving all of the four elements that I mentioned.

Question No. 13: There 1is nothing similar to a profession of Jewish
education and that's why we've emphasized it here. There is a profession
In gemeral education. There is a profession of the rabbinate. There is a
profession of social workers In Jewish education. There is a profession
of people working in thae federation movement but not for Jewish

Lo
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of dealing with the problem

Une OI CThe BUZZESLLULIN We ai0 inehiilg, wees & tosne == ogey

several times, is that one of the ways needed to build this profession is
by virtue of ereating many jobs that do not exist presently in Jewish
education such as people who are experts in the media, in the Israel
experience, Iin early childhood education, In teacher education and
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curriculum development, and abova all the building of tha professors of
educarlon. Thus, we are talking not only of a linear approach to the
profession which is disastrous. That 12, a linear approach to advancement
vhich {3 teacher, assistant principal, prin¢ipal where many people are not
appropriate to move up that way but, 1f theare were an expert in the
teaching of the Bible, that parson could be a teacher who, instead of
being forced to move up into an administrative role could be a& person who
would have an {mpact on a school or many schools by virtue of being an
expert in the teaching of Bible history, Hebrew, Jewlsh values, oL,

Question No. 14: I am beginning by following the bullet poincs on page
12. The material which indfcatez that there are no more than 15 or
something like that professors of Jewish education today and that you
can't undertake the assignment with that number of people.

We expect to attack this problem in a very practical and organized
manner. For example, we would like to gerve as shadchan between the
foundations and the i{ngtitutioens of higher Jewish learning. For example,
could we get the Riklis Foundation to invest in Yeshiva Universitcy for a
program in early childhood education, Could we locate the proper people
who might serve as faculty for Yeshiva University in this program. Thus,
for example, a Jerusalam Fellow like Cindy Levire who comes from Seattle,
Washington, was trained at the Jerusalem Fallows for the past three years,
could come back to Yeshiva University and serve as a member of the faculty
of its early childhood education specialty which would be financed by cthe
Riklis Foundation,

Similar examples could take place at the seminary, Hebrew Union College,
Brande{s, etc. There are almost no specialists in the various fields that
are needad to build these faculties., For example, specialists in early
childhood education and Informal education, ete. But we would identify
people in general education who might be willing to make a contribution

Fluwne nnm o paveorime hasia and later by taking leaves of abesence and
finally some of them by finding that this ia The way cney wouiu rine wu

spend thelr lives, For example, we are currently negotiating with the
head of the Department of Education at the University of Wisconsin,
Professor Daniel Pekarsky, to take a2 chree-year leave of absence to go
inco Cleveland and serve as kind of Intellectual leader of Cleveland as a
lead community,

The idea here again ls to use the vast brain power of Jewish intellectuals
and academics for Jewish education. They, as we all know, are the leaders
in the soelal scilences, education and the humanities and it 1s these
fields that are necessary to help build the training instituclons. Also,
the thought would be teo cake outstanding practitioners and move them up
inte the tralning insticuclions, the combinatlon of schelars of Judailca
that currently exist Iin these training insticutions, Jewish academics whe
are waorking at the Stanfords, Harvards, etc, 4nd practitioners would be
the way that we would attack the problem of developing the faculty for
Jewigh education programs and creating the specialized tracks.
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Ar far as improewing the qualiry af training opportunities by creating

partnerships batween training institutions in North America and Israel,
for example Iin a lesd community, the Hebrew University and the Jewlsh
Theological Seminary might take the rasponsibility for the lead community
in Detroit. Tel Aviv University end Yeshiva University might take the
responsibility for the lead community in Cineinnati. These are just very
gross axamples, but they indicate the kind of partnerships that could take

place,

Since so much talent exists in Israsl today for Jewish education in the
diaspora, both as a way to launch the activity in the United States and
since Israel, to the minds of many American Jews and particularly members
of the Commission, 1s {mportant for Jewish education, this is the way that
we could build partnerships, research networks in consortia. By the way,
the consortia in the United States for research could invelve a secular
university like Stanford, the Universicy of Judaism, Hebrew Unfon College
on the wast coast, and the Hebrew Universicy, All those posszibilities
exist and they are quite realistic.

If you look at the next point, the training programs exist. There i3 one
in Cleveland but none in the Florida area which represaents the third
largest concentration of Jews in North America. So there has got to be a
reconsiderstion of the geographic distribution and the needs that this
brings to bear. It could either mean creating such insticutions or
building branches of the gaminary, etc.

As far as developing and supporcting training, it's interesting that the
Wexner Foundation 13 giving money for aslitas and we were under the
impression that there was enough money avalilable for people that wanted to
go into the field of Jewish education. But we learned that students who
want to go into the fleld are often left with enormous debts when they
finish cthelr education of $30-30,000 in a profesgion that doesn't pay toa
much, Therefore a large amount of money has got to be invested in
Fellowships for people who want to trainm, to go into the fisld., That 1is,
for tuiction and for living expenses whila they are students,

The last point: Stanford Unlveraity Just receivad a grant from the Wexner
Foundation to build a speciality in Jewigh education. 1 know they'wve
approached Harvard, York University has a program, George Waghington
University has a program.

On page 13, as far as inservice training programs are concerned. Several
of the commissioners like Twersky think that inservice aducation is really
the way to go, That is, that there ara many more teachers in the field
right now who should he upgraded than there are peopla who would ever get
inte training programas. As far as inservice training programe are
concerned, the use of the summers to bulld seminars such as those that
exist in general aducation, Yale University has a wonderful seminar for
the teachars of literature and Stanford has one for the teachers of
mathematics, Supposing we had programs at general universities where they
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have preat Judaica programs such as Harvard running a program for the
teaching of Jewish thought and NYU running one on the teaching of Jewish
history, and the Jewish Theological Seminary running onme on the teaching
of Jewish values, and Hebrew Unfon College running ome on the teaching of
the Holocaust. These are all example of the way the summer could be used
for large numbers of teachers coming te study, Other vacation periods
could be used ag well and, of course, Israel has hundreds of teachersa that
are now coming, This should be changed into thousands of teachers. The
sama holds true for the administrators, the principals of schools aud
above all the Iinformal educators who work at the Jewish Community Centers,

As far as the recruitment plan 1is concerned, it is my understanding that
we may even be able to announce that the Wexnar Foundation has undertaken
the entire program. That could be an important announcement of the work
of the Commission giving appropriate credit te the Wexner Foundation.
Furthermore, other foundations such as Bronfman will probably be ready to
announce thelr pregrams and show the relatlonship to the work of ths
Commisslon so when the Commission announces its report, it might be ablsa
to say Iin addition to the work of the Commission, the following
foundations have undertaken a, b, and ¢ which have emanated from the work
of the Commission or are related to the work of the Commission.

Question No, 15: The Carnegie report did a very interesting analysis of
teacher salaries aa compared to other professions and I think that ought
to ba looked at. I don't remember what pages it was on but it's therte,

As a result of thelr work, they came up with the netlon of paying lead
rearhare anmewhara arcund 570,000 a vear. A lead teacher 1s not a regular
taacher. It 13 a teacher who plays a leadership role by virtue of gulding
younger teachers, doing curriculum work, participating in the
administration of the school, etec.

However, the city of Rochester, I think, is already paying $70,000 a year
this year to teachers and many university professora in the area went into
teaching, not only because of the salary but they were then able to do
what they wanced to deo originally because the salaries were now the kind
that they could live on.

So the questlon really for the Commission te flgure out, or rather the
successor of the Commlssion the IJE to figure out, is what are the kinds
of salarias that will be competitive and who should receive them. I don't
think every teacher should receive outstanding salaries. We oughrt to
build a ladder of salaries built on training and the kind of role that a
teacher would play, But the important point i1s that you're going to have
to dramatically change the salaries, fringe benefits, etc. of teachers.

One of the thinga we found ocut, for example, is that less teachers have
been to Israel than commun{ty leaders and the reason {s essentially
financial. They dom'r_bave the money for the trip and they can’t take the
time off bacause during the summers when they might go, they use thisg cims
to make extra money by going to campa, etc. So the question of what are
the salaries that teachers should recelve !s wide ¢pen but there's no
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doubt Tthat a very significant change will have to cheracterize the
salarles of teachers.

I'm not golng to edit this, David, I'm going to send it as it 15 because
T don't have that much time in Cleveland. I will bhe in touch with you
next week and I will be avallable to continue tha conversation, either on
the phone or iIn persun,

Best regards.

wx¥ TOTAL PAGE.@3 %






TO: Morton L. Mandel, Chair, David S, Ariel, "Seymour Fox, Mark Gurvis,
whnatte Hochstelin, Stephen H, Hoffman, Martin Kraar, Joseph Reimer,
Arthur Rotman, Herman D. Stein, Jonathan Woocher, Henry L. 2v erv

FROM: Virginia F. Levi PE7

DATE: March 6, 1990

-------------------------------------------------------------------------------

Enclosed are (1) the minutes of the Commissicn meeting of Tebruary 14, (2) tha
caver letter that accompanied the minutes, and (3) the minutes of the senior
policy advisors meeting of February 15. A copy of the updated assignments will

he sent to you shortly.
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MINUTES
COMMISSION ON JEWISH EDUCATION IN NORTH AMERIGCA
FEBRUARY 14, 1990
AT UJA/FEDERATION OF JEWISH PHILANTHROPIES
WEW YORK CITY
9:30 a.m. ~ 5:00 p.m.

Attendance

Commissioners: Morton L. Mandel, Chailr, David Arnow, Jack Bieler, John
Colman, Maurice Corsom, Joshua Elkin, Eli Evans, Alfred
Gottschalk, Arthur Green, Irving Greemberg, Roberc Hiller,
David Hirschhorn, Carol Ingall, Mark Lainer, Norman Lamm,
Sara Lee, Haskel Lockstein, Matthew Maryles, Lester Pollack,
Charles Ratner, Esther Lesah Ritz, Harriet Rosenthal, Alvin
Schiff, Ismar Schorsch, Daniel Shapiro, Isadore Twarsky,
Bannectt Yanowitz

Policy Advisors David Ariel, Seymour Fox, Mark Gurvis, Annecce Hochstain,

and Scaff: Stephen Hoffman, Martin Kraar, Virginia Levi, Joseph
Reimer, Arthur Rotman, Herman Stein, Jonathan Woocher,
Henry Zuckser

Guesgtsa; Robert Abramson, Susan Crown, David Finn, Kathleen Hart,

Robert Hire

................................................................................

Mr, Mandel called the meering to order at 9:40 a.m. He welcomed
participants and introduced first-time acttendees and guests: Rabbl
Robert Abramson, Director of United Synagogua Commission on Jewilsh
Education; David Finn, Partner in Ruder & Finn, the firm assisting in
editing the Commission's final report; Dr. Rebert Hirt, Vice President
for Administration and Professional Bducation at the Rabbi Isaac
Elchanan Theological Seminary of Yeshiva University,

The Chair noted that this Commisgdiorn had beev comvened wir the assunption
that the time was right to address the concerna of the North American
Jewlsh communicy for Jewish continuity and Jewish education. GCould we
convene a high-powered, pluralistic group, which could agree on a common
beale agenda for Jewish education in North Amerieca?

We have learned that the answer is yes| Commissloners have agreed on
two major priorities: addressing critical personnel needs and enhancing
the rols of community and financial leadsrship in support of Jewish
education, It is now felt that this Commission may be able to make &
difference by identifying these central issues, and causing steps to be
taken to bring about important change in these areas,

EB " 3945d 15:8 @6. B A4yl



Commission on Jewish Education in North Ameriea ' Page 2
February 14, 1990

The purpose of today's meeting was to elicit commissioners' thoughts on
the recommandations far action set forch in the background materials.
These responsas would than be Factored Into the Commission's
recommendations and final report.

A systematic apprcach s being followed to resach out to interested
“publics." Meetings have been held or are scheduled with federation
leadership, the natienal Jewish press, leaders of denominational
educarion groups, and with a number of communities seeking assistance as
they focus on thelr own local education planning procesas. Ipn addition,
meetings have occurred with a variety of associations related to Jewlsh
education and finally, with the leadership of JWB and JESNA.

A number of research papers have been commissiened as dackground to the
Commission's work. These will be circulated to Commission members as
they are completed. Raw data (not yect analyzed) from & recent Gallup
poll suggests that the relationship of intermarriage to a doclining
commitment to Judaism may be even greaCer than previously thoughet.

Mr. Mandel concluded his remarks by noting that he 13 encouraged about
the future of Jewish educstion in North America.

I1. Vision f s Future--The C ias 's Recom atio

Annette Hochstein, consultant to the Commission, briefly summarized the
proposed action plan.

A T™i- 1Tam ,rameains fouw salamantna:

L, JIUDLLLZLILE LT SUIHHSLL W) Fwe S un ot - —eaavden
2. Building the profession of Jewish education in North America.
3, Intervening in promlaing pregrammatic arenas,
4. Establishing a research capability.

E. The plan contains the following concrete recemmendations:

1. Invelva top lay leadership Iin support for local Jewish education
and identify boch private and community sources of funding to
support these efforts.

2. TFacilitate varioug strategies for improving personnel, including
development of training oppertunities, recruitmenc of
appropriuste candidates, incrcasing salaries and benefits, and
improving the status of the profession of Jewish education in

Horth Amarica,

3. Cocublioh w Lawilismaring wrrhaniam to implemant tha Commisgion's
recommendations, This body, to be in place before the
completion of the Commission's work, is seen as the catalyst to
{mplementing cthe Gommisaion's recommendations.
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II1T.

4, Develop a resaearch capability for Jewish education in North

America, There 15 a need to develop a breoader knowledge hase
LoY Jowlsh €qUuCATIOn, 1NCLUALNE FHLLELLIE UALA, HuL mulllive Liug,

and evaluating programs which havas been undertaken.

5. Develop criteria for, and identify and establish community
action sites. The facilicating mechanism will work with local
communitlies to identify needs and opportunities with respect to
personnel and community leadership, and will help thosa
communities begin to address those needs. The facilitating
mechanism will help structure ways for other communities to

e [T S P, tToanwemand o amnmmiind ryr anedan afkaa

6. Ine Lommisslon NAS 1d8NTIILLE0 & THIILHEL UL PLURLIMUALLY alLGas
within the £ield of Jewish adurmarinm whirh require further study
and intervention. Initial studies have been undertaken of
several of these areas. It is antiecipared that the facilitating
mechanisn will continua to develop thils agenda and to facilirtate
further work by local communities and a variety of Jewish
education inscitutions, It will also serve as an "honest
broker" between projects and potential funders.

Gener ussion
Diacussion of the proposed recommendations followed.

It was suggested that we muat create an atmosphere in which Jewish
educatlon is a high priority, Our task {s to increase tha numbers and
leadership quality of peeple committed to Jewish continuity. The
enabling options--pergonnel and community--depend on each other. Jewish
education 1s a valua in itself and should be enhanced for icself rathar

chan o'n'.l.y Lwe Jouwlul uuu\..i.us-].l—:.

A. Community

The following points were made regarding communiry leadership:

1. Community support is the over-arching enabling optioen, essencial
to allowing us to focus on personnel, and other objectives,

2. We must educate potential lsadership to the importance of Jewish
education for devaloping future generations of leadexs,

3, the support of local lay lsaderulilp Ls usteasary te improve
standards and compensation for education personnel,

4, The report should clearly define community leadership to Include
scholars, educators, and rabbis, in addition to lay leadership.
Educators, in particular, need to be involved at all levels.

. 582 3984 ' £5:i8 B8es. 8 ¥HHU






Commission on Jewish Education In North America

February 14, 19%0

c.

[N

acha

for T aentaci

Page 5

In discussing the implementation mechanism, the following points
wara made:

1.

There was wide agreement that an implementation mechanism is

appropriate,

Concern was expressed that we nort establish "another

buraaucracy."

While some commissioners epoke in favor of

incorporating the mechanism into an existing national
organization, most argued for kaeping it independanc.

Helping to educate local leedsrship to the urgsancy of a national
recrultment effort is also & responsibility of the

implementation mechanism.

It was suggested that funding might

be avallable to support & national recruiting effort.

Eagor‘:

The following suggestions were mada regarding the Commissien's final
report;

1.

T |

Begin with a degcription of che

genesis of the Commission,

including how commissioners ware delected and why they

accepted,
(a) establishment of funding to
goals with respect to personnel
of an implementation mechanism,
have already been accomplished,
North American Jawlsh community

Clarify what {s meant by Jewlsh
informal as well as the formal.

Go on to list the Commission's accomplishments:

ensble us to begin to implement
and community, (b) establishment
and {c) other projects which
Conclude with a call to the

to join in these urpgent afforts,

educazion-~-that it includes the

Capture the Iimportance of Involving tha total community,

Focus on the need for excellsesnce in Jewish education for its own
sake, not just for Jewlsh survival,

. Focus on a need for improvement

or enhancement of Jewlsh

education, rather than just change.

need for improvement clear. It

. Take a positive approach to persomnel, in addition to making the

is posasible to include the many

positive things happening in Jewish education today and the
opportunities for qualified personnel now exlsting within the

field,

Maintaln a balance amory Lhe lwpuvrtance of toacher training,
gervice delivery at the local level, and ressarch and tha
training of professors of Jewlsh education.
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8. Refer to l{terature on general education, which indicatas that
gsalaries alone ars not the answer.

9. Address new technology,

10. Include projected costs for achieving various recommendations.

1l. Serve as an advocacy document,

12, The issue of timing should be conaidered. The Commission's
report will be relesased in the midsr of efforts to fund the
absorption of Soviet Jews. On the other hand, there will always
be erises in the Jewish woxrld, so the time to issue a report is
when it i1s ready.

13. The use of a ten-year time frame was quescioned. Do we need ta
do this? It would require the establishment of measurable goals
and, therefore, might not be a good idea unless was are prapared
to set such goals at this point In tizme,

EpoY of D1 sslo ouns

Discussion then continued in three separate groups. Each group was
asked to discuss recommendations relating to the implementation
mechanism and community action sites, and alsc to discuss one or more of
the recommendacions of the proposed report, as indizated below. Reports
of thege group diccusslons were later presented to the full Commission,

A. Group A--Regearch and the Programmatic Arengs--E}1 Evans, Chair

Mr. Evans reported that the group recommended that this section of
the final report should be rich, varied, and detailed. A study of
best practices might provide a basls for treating the programmatic
arenas, Group members encouraged a focus on preschoolers and early
teens, with an important focus on invalving the family, Others
sugpested a look at the later teenage years as an area not nNow
raceiving adequate attention. The role of rasearch will be
especially important as we learn how to assess and evaluate our
impact on chese programmatic areas,

B. Grou «-Pe el- a le Chai

Mrs. lea raported that the group looked at the four assumptions
presented in the background materialg and suggested that these be
placed in the context of the urgency to act now and of the goals to
be achieved. The group found in-service education and training to
be a high priority, noting that Jewish educators already on hand
need an opportunity to grow and improve, It was suggested that the
needs of Jawish educators be looked at comprehensively as we
consider the kind of professional education current taeachers need to
mset the demands of the future. It was also suggested that salary
and benefits be treated as incentives to encourage continuing
commitment and qualicty,
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D. ™wuding Possihilities

Hr. Mandel noted that over the long tarm, federations and communicy
endowment funds are the most likaly source of increased suppart,.
However, during the period in which federations step up to this
challenge, it is anticipated that initial funding and some ongoing
funding for implementation will come from private family foundations
and endowment funds.

Mr, Mandel reported that he has been in touch with a few large
family foundations about setcing aside sums of money to support
implementation of the Commission’'s recommendations. Three have
already or will set aside $5 million each over a periad of 5 years
for this purpose, subject to the individual foundation's control,
Mr. Mandel noted thac ha is seeking a total of $25 to $30 million
for early funding and bhelleves that this will be attainabla.

Tn addition. a few family foundations havs agreed to assist in
underwriting the rfacllitarting mecildulsu. Juis llave snproascd wn

interest in working through the mechanism te fund appropriate
projects. Other potentlal funders will be convened in the months
ahead for the purpose of discussing this Ffunding further.

E. Genezrsal Diggussioun

It was suggested that the facilitating machanism should work closely
with existing organizations. It should tgke the lead in involving
local communities as extensively as possible, with an eye coward
continuing implementation of the Commission’'s goals most effectively
at the local lavel. The mechanism, as an Independent body, should
be able to work with a range of constituents. It should work
closely with continental bodies, and the communities, It should
serve as a catalysrt,

Most commissioners saw the mechanism as a free-standing organization
with its own board and its own aource of funding.

It was suggestad that the term "mechanism" may be too neutral, One
commissioner suggested that 1t be described as a "force" to
disseminate the message of the Commission. Anether suggested that
it be viewad as & vehicle to facilitate change by enhanclng existing
institutions, Its functionsg could include advocacy, standard
gsetting, conducting research and evaluatilon, and parhaps

establishing a national benesfits program,

It was suggested that the final raport should be written for
supporters of the Commission's recommendations as well as for
potential implementers. For both purposes, it should set high but
realistic goals, should clearly state the steps we recommend to
achieve those goals, and should indicate the Commission's readiness
to promota financial backing to accomplish these goals. The report

al"3959d 1d:68 @B. 8 dul









ce: Henry L, Zucker

T0; Seymour Fox, Mark Gurvis, Annctte Hochsetein
FROM; Virginia F. Lev!i
DATE: March 23, 1990

SUBJECT: HIGHLIGHTS OF TELEPHONE CONVERSATION OF MARCH 22, 19%%0

........................
--------------------------------------------------------

Below is a brief summary of our telephone conversation of March 22, including
reminders of assignments each of us has agreed to,

1. Research Status

I :Domkg A, Ackerman--AH will Federal Express a copy te us for distribution to

/J/,,f#f“”" senior policy advisors.

B, Aron om professionalizacion--AH has sent a revised 1ist of senior

policy advisors and instructions for priacing. This will be ready to
i o ? duplicate and distributa after SF calls Herman Stein and reviews and

‘#/,,;;;#”’ comments on the proposed cover letter.
c.
D
E

Aron- -Teachey Census--Comments have heen received from some senior
poelicy advisors. MG will check with others. ©SF and AH are still
considering whether or nmot this should be published,

Pavidson--Re has comments from senlor policy advisors. The next step
13 for SF to talk with him shout the changes to be inceotporacted in the
next drafc. MG will check with Davidson on convenient times for a
teleconference on March 27, 28, or 30 and will fax that information to
SF,

Zucker and Fox vaperg--Lt Was agreed TNATL TNESE Will IWL U® LeEpLuduvsd
and distributed to commissioners at chis tima,

F. Reimer--SF will call and reinforce a deadline several days in advance
_of the April 22 senlor policy advisors meeting.

G. Reisman--MG will circulate the paper to poliey edvisors for comments.

H. CAJE-«This paper will not be published, but will provide useful

material for lead communities, AH will discuss cthis with Elliot
- Po UJQ@Vk\ Spack.a ;
i —
1. Fox/Scheffler paper--On schedule; should be in Cleveland by April 5,
1980,

J. If we have not heard from MILM abouc the printing of xeport covars by
the end of the day tvoday {(March 23), VFL will fax a copy of the memo
recommending this process to SF for his use in talking with MLM on

- March 26.
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K. VFL and MG will send SF & summary of the research budger.

Fion--5F reported that he had had a long meeting with Finn and his staff
lagt veek and has a teleconference schedulad for today. He and HLZ will
talk in detail about Finn's progress on the final report, Following HLZ's

return to Cleveland, we will talk concretely about a schedule for chat
report.

Interview §chiedule--3F and All agreed that this would be completed after
Passover, in advance of the senior policy advisory meeting of April 22.

Plang for Meeting of Apri] 22--We will decide during the teleconference on

ApTril 12 whether or not to proceed with the meeting. Current agenda items
include;

4. Review interview schedule and assignments to commissioners
B, Status of final report

C. Time line and MO from april 1, 1990 to December 31, 199C
b. Funding

E. Update on IJE activity

F. Plang for June meeting

VFL agreed to call Loup's secretary to ensure that the correct Commlission
date 1 on his calendar,
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ORIGINATOR VFL DATE 3 /15,90
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GMNED DUE DAT! OR AEMOVED
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1. Contact assigned commissioners for follow SF 2/15/90 5/31/90

up t¢ February 14 meeting.

- Moma Ackerman

- Charles Bronfman

- E11 Evans

- Alfred Gottschalk

- David Hirschhorn

- Sara Lee

- Seymour Hartin Lipset

- Charlas Ratner

- Isadore Twersky

Send summary of interviews to VFL for

circulation to senior policy advisors,
2. Work with David Finn on preparacion 5F 2/15/90 5/1/90Q

of draft of final report
3, Complete draft of Fox/Seneffler paper SF 3/6/90 | 4a/5/90

vl Jewlsl sducatieon/econtinulity.
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(INTIALS) STARYED DATE
1. Contact assigned commissionars for follow AH 2/15/90 | 5/31/90
up to February l4 meeting.
- David Arnow
- Irwin Fileld
- Ludwig Jessalson
;- - Henry Koschitzky
- Norman Lamm
- Haskel Lookstein
~ Robert Loup
- Morton Mandel
- Macthew Maryles
- Florence Malton
- Escher Leah Ritz
- Ismar Schorsch
- Peggy Tishman
Send summary of interviews to VFL for
circulation to senlor policy advisors,
2. Review drafts of research papers and AH 2/15/90 | Ongoing
work wich MG to see that they sre
reviewed by senior policy advisors
and distributed to commissioners.
3. Prepare interview schedule for use Ay 3/6/90 | 4/10/90
in follow up with commissioners. '
Suggest commissioners to bhe
contacted, with S¥F. ‘
i
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O ACTIVE PROJECTS FUNCTION Commission on Jewish Education in NA

O RAW MATERIAL

Handel Assignments

O FUNCTIONAL SCHEDULE QUE”EC" OBJECTIVE
73390 (v LOWEL PRINTED M UA R ORIGINATOH

VFL DATE 3 /15/90
ASSIGNED DATE COMPLETED
NO. DESCRIPTION PRIORITY 10 ASSIGNED DUEDATE | ORREMGVED
(NITIALS) | STARTED DATE
1. Hold meeting with Twersky. MLM 2/9/89 | TED
2. Travel to the west coast to meer with MLM 5/7/89% | 4/30/90
with LA and San Francisco leadership.
3. Actend JESNA and JWB Board meetings MLH 7/5/89 | 4/30/90
in April to discuss Comnission,
4, Hold individual meeting with Wexner. MIM 11/8/89 TBD
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c Brg Al 1MNOWUSTRIAL CORFORATION

O ASSIGNMENTS

$SL WANAGLRINT ANUAL POLCT 3O 35
MO SUNBLUNEY O THE COMPLENOR
OF THEY FONM FOA & FUHETIONA, SEHEDILL

00 ACTIVE PROJECTS FUNCTION Commission on Jewlgh Education in NA
O RAW MATERIAL SUBJECT/OBJECTIVE i
O FUNCTIONAL SCHEDULE Zucker Assignments
TI00 (RCY. LOMBE) PRINTED IN LA,
ORIGINATOR VFL DAYE 3/15/90
o ASSIGHED DATE COMPLETED
NO. DESCRIPTION PRIORITY 10 ASSIGNED OUEDATE | ORREMOVED
(INITIALS) | STARTED DATE
1. Contact assigned commissioners for follow HLZ 271579014 5/31/90
up to Fobruary 14 meeting.
- John Colman
- Lester Crown
Send summary of Interviews to VFL for
circulation to senior policy advisors.
2, Consider establishing a task force to HLZ (10/24/8% | TBD
work on an approach to developing
faderation support for Commission
outgomes.
3. Arrange individual meetings of potantial ELZ 3/6/90 | 5/31/90
funders with MIM and HLZ,
4, Consult with John Colman on desirability HLZ 3/6/90 | 5/31/90

of a meeting before 6/12 with Chicape
participants in local commission process,













By community, we mean not only the general Jewish community, but especially
the organized Jewlsh community ag it relates to the issues of Jewish
coutinuity, commitment and learning, and to the organizations and persons
engaged In these issues, The Commission's target population includes,
especially, the professional and lay leaders who create the climate for
Jewlsh formal and informal education and its content. This means teachers,
princlpalsa, rabbis, communal workers, academics, leaders of institutions of
higher learning, denomination and day school leaders and the leaders of the
North American Jewish community whe are involved {n planning for and
financing Jewish education., The chief local institutional targets are the
synagogues, Jewish communicy centers, camps, part-time schools, day schools,
agencles under communal sponsorship, Jewlsh community federations and bureaus
of Jewlsh education, and major Jewlsh-sponsored foundations, At the
continental level they are JWB, JESNA, CJF, the chief denominational and
congregaﬁional bodies, training Institurions, and assoclations of educators

and communal workers who are engaged in formal and informal Jewish education.

North American Jewry has a proven capacity to deal with majer problams when
they are addressed by the very top community leaders. This same highest
level of community leadership is needed to establish the necessary communal
planning and funding priority for Jewish education. Indeed, the involvement
of top community leadership may well be the key to raising the qualitry of

Jewish education in North America.
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Introduction

Wae are living in what is termed as the Informatlon Age. How we, as Jewish educators,
harness these new (and old) resources now available to us is a question of utmost
importance and requires good analytic and creative responses.

It is apparsnt that a lot of thought and enthusiasm went into the creation of the repor,
Media and Technology. The committes is to be commended for the work it generated
after only two days of intensive collaboration.

The following are thoughts on how the report might be better structured and fleshed
out for further recommendations and subsequent action.

in general, it would be useful to examine what other ressarch currently exists. The
Mgy rorial Foundatian for_lowish Cidhira nroduced a 'not for publication’ report, The
iogs,  ta --pnr—r Rale unt;-. A qood mmrvmw of- duan..‘:ﬂp ’ﬁﬁ‘mé’?"a.&’*a‘m &J?Bg%’i .

l[lt:ldlurc on ine JuUjuul OF Thimdie  anA dRdrnodgls et T R A e s T AT
giee it rantavt and to bolster the content,

The results of a review of research should answer questions such as:

What i= tha affact of a treatment on average?
yvnerg and wil_wlhom is a troatment particularly affactiva ar inenlective?

Will it work here? What are practical guidelines for implementing a
treatment in a particular place?’

Power On: New Tools for Teaching and Learning was published in 1988 by the U.S.
Congress. Office of Technology Assessment. The OTA report gives a good assessment
of what is happening in the public education sector regaruiiy leaiving teshnologioc,
potential uses and criteria for evaluation. The OTA report could also serve as a good
model for ressarch in the Jewish sector,

From resvurves such as the OTA we can gain a gnnd averview of what is actualiy
‘out there’ and an understanding of haw technologies are being used in general.
Although the U.S, Government has its own agenda, many of its concerns are similar
to those of the Jewlsh curmiwnity.  Thess findinge include the fallowing selected

' Richard J. Light and David B. Pillemer, Summing Up: The Science of
Reviewing Research (Cambridge: Harvard University Press, 1984), p.13

1
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The tschincal Quallty uf mest eemmarnmially produrad software is quite

SULNJ. i lawavul, \here 18 w e el wcniaonin that oot enhuﬂrn dnﬂs

not yet sufficiently exploit the capacity of the computer o enhance
teaching and learning.

It will be ditticul slly the coow uf b A impl ti
SR HBGHE 10 Juslly e ©OBW uf avwuiling nad imp e new

CLNVENTHI NG s m TPITRT L I ISUPIOR N U T T e 1 e.ﬁH‘:.M:II'D fha‘]’ de[)arts
from familiar teaching methods, and that may be highly respected by

Mttgemees ot s oad adisabinnal tachnolacoists, (s not necessari!
selected by teachers, Pressured to raise test scores and meei ou 4

PETIONMIANCSY 111anuates, Mmany tuww w e prafar amftwaro that ie rlnsely tied
to the curmiculum; and software publishers can usually strengthen their
market position by developing products that are linked to textbooks and
other familiar instructional materials.

While commercial software publishers are reluctant to take risks with
innovative software, many of the available titles are attractive and fun to
use, even if they are geared toward familiar objectives. Even the most
rudimentary drill and practice programs have been proven effective in
raising some children’s basic quantitative and tanguage skills.

In the category of didactic programs, the vast majority of titles aim at
basic skills. Software to teach "higher order” skills, such as hypothesis
testng anda picllein solving, is In much ehortar «iipply. Drill and practice
software continues to dominate all subject areas, to the chagrin of many
educators and educational technologists.

The demand side of the software market consists of thousands of
independent school districts with varying administrative rules, serving a
diverse population of school children with differing needs, talents and
learning styles.

The nuinLer of children in a given grada, laarning a particular subject,
represents a smail fraction of thio wotal student population. An svan smaller

proportion have regular access to computers, a fact that poses a
formidable problem to software developers and vendors. Teachers,
computer coordinators, and instructional design experts are concerned that
In trying to serve such a fragmented market sofiware pubiishers will be

2
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inclined toward increasingly hamogeneous and less innovative products.

. While the COSst Ul Ugycluping astware (sepesially tha e marketed on
floppy discs) has dropped considerably due to advances in programming
environments and the know-how of programmers, marketing to the
pducational sector remains a costly, sometimes prohibitive factor.

. The existence of numerous information channels makes it difficult for
software producers to receive clear market signais and to adjust their
oesigns accordingly. State and local initiatives 1o define curriculum needs
and invite target software davelopment have mst with mixed results,

. A limited survey of software publishers indicates that the larger concerns
are typically both mora rigid (bureaucratic) and iess innovative than smaller
firms, Evidence of the performance of firms of different sizes and market
share is mixed and inconclusive.

. The problem of unauthorized copying (piracy) continues to underming
investments in new product development, especially among smaller
publishers with little experience in the schoal market.

. The principal factors that will determine the structure and quality of the
educational software industry are: high development costs for innovative
state-of-the-art applications; marketing advantages that accrue to
incumbents in the school market, risks associated with idiosyncratic
acquisition policies and procedures; small demand for subject and grade
epeocific pracurts: and the difficulty of appropriating the returns to
investments in software that is easily copied.”

The OTA report includes a ‘Summary' of its findings, "Interactive Technology in Today's
Ctassrooms," “The Impact of Technology on Learning," "Cost-Etfectiveness: Dollars and
Sense," “The Teacher's Role," "Software: Quantity, Quality, and the Marketplace,"
"Research and Development: Past Support, Promising Directions," "Technology and the
Future of Classroom Instruction,” and various appendices.

in evaluating anything, much less the state of the field, It is important to develop criteria
for evaluation. The OTA report provides a very useful itemization of "Characteristics
Considered in Evaluating Educational Softwars.” Other resources include the Efectronic

2 OTA Project Statf, Power On! New Tools for Teaching and Learning
(Washington, DC: Congress of the United States), pp.122-3.

3
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Leaming Laboratory’s "Criteria for Educational Software.”

Finally, the Commission on Jewish Education In North America's repert calls for
production by committee. This is one option and would appear to be pedagogically
suunid. There are, howouor. nthar antistic. creative considerations to take into account.
Tom Snyder, a leading designer of educational software offers severai cavears ayaiiist
committee-based production in his discussion of educational computer game design:

There are plenty of good teachers in this world, planty of computer wizards,
inventors of games, subject matter experts, and obsessive, driven workers, but
it is a rare person who combines all their attributes and is still able to walk in a
straight line, When such a person is found, he or she must then be managed,
which is in itself a tall order. Artists -- and game dssigners are software artists -
- are notoriously unmanageable, and when that factor is compounded with the
notorious unpredictability of software projecis, the situation becomss so wooly
that managers rush to find aiternatives.

Hence the tendency of publishers to use committees, with agenda and
specifications they can pass on down the hierarchy to arrive at the jerry-built stuff
that passes for educational software. They do this not only out of economic
necessity but under a mistaken belief in the divisibility of the medium.

A computer game looks as if it has handles to grab hold of and places to sit
dowr. The uninitiated may concluds that it is therefore divisible into manageable
units, each of which can be designed quickly and to spec by a subcommittee,
then joined to the other units. “Because the medium is tractable," writes
Frederick Brooks, "we expect few difficulties in implementation; hence our
pervasive optimism."

The group starts out with a set of learning objectives or licenss to use a
children’s book as the basis for their game. An in-house developmental
psychologist identifies the possibility of teaching A, B, and C skills and meeting
X, Y, and Z objectives. Additional input from educational experts, software
engineers and designers is pulled together into one very tight, very detalled
specification which in tum is handed to programmers to implement.
Implementers are coding slaves, at the bottorn of the heap.

This approach is disastrous, as we saw with CAl [computer assisted instruction).
Committees are famous for stifiing initiative and creativity, and educational
software committees are no exception. All the experts in the world can't
guarantee a good program any more than they can a good children's book.
They shoot down new ideas because they're new, not bad, and therefore are

4
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threatening on some level, if only because they require attention. Alternatively,
the cummittee givos a project sa much attention it withers under "analysis
paralysis." Whatever the project or the configuration of the group, there is never
any shortage of reasons why not to do something. Haivard's John Steinbrunner
put it this way in The Cybemetic Theory of Decision: "Il is inherently easier 10
develop a negative argument than to advance a constructive one.”

Snyder further suggests "t is not sufficient that educators be used merely as focus
groupies and advisors. Their involvement must be more fundamental, Educaters
should visit development areas and learn more about the technology of which they are
making such demands. And the programmer must find ways to keep in constant touch
with the educational realm, with the issues, the educators, and the children.

eneral Comments

The papar on Media and Technology seems to have relied more on anecdotal
information than analytic data. A stronger paper would ¢getine Its terms aid not be a3
generic. It is not always clear when 'media’ is referred to in a gpecific instance, as to
what kind of media is intended nor is it always easy to distinguish the targeted
audience or the learning situation, or environment. The paper does not call upon the
current thinking in the ‘secular’ world on educational theorigs regarding technologies
and various media. For instance, many academics and practitioners are in the process
of examining and evaluating the effect of teacher-student roles and expectations,
effective use of technologies, and how new technologies might reflect and/or redirect
learning theories (i.8., cooperative learning, coaching, teacher training, etc.).

it is important to understand that technoiogies are luuls which can be usod to facilitate
learning and stimulate creative pedagogy. They are not the miracle cure to save Jewish
education; rather, they are a means of communicating culture and learning. These
tools must be used properly and contextually, not as the end to a means, but as the
means itself. These tools, or resources, represent a piece of the whole education
agenda and deserve prominence, Yes, the technologies might interest some paople
because of the novelty or because it has a nice gimmick and maybe interesting
graphics, But these superiicial features can become tiresome quickly. The challenge
is to produce resources rich in quality content and pedagogically sound environments

* Tom Gnyder and Jano Palmer, In Search of tha Most Amazing Thing:
Children, Education, & Computers {New York: Addison-Wesley Publishing Co.,
1989), pp. 125-126.

* Snyder, p. 127,
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inclusive of, but not limited to, an attractive appearance.

The Report

The following remarks are based on the Media and Technology report. A copy of the
report is attached for easier referance.

Page 39:

't we are to understand media as a system of communication, and technology as the
means of delivering this system, it is not possibie to regard the two as one and the
same. A ciear understanding of what 'media’ is and how it interacts with technology
is the key to our comprehension of the uses (and abuses) that this amalgam affords
us in education, Jewish or otherwise. To contend that “media and technology are
currently nearly non-existent and therefore, obwviously, under utilized, for Jewish
educational purposes" seems not only subjective, out inaccurate. As far as media is
concernad, taken at its most basic meaning, there is a great amount of printed
materials and, granted to a lesser extent, video, audio (a category seemingly overiooksd
in this report) and computer materials, At least one of these media is used on a
regular basis. Settings are not clearly defineated in the report, but it would appear that
the intention was to cover forma! and informal iearning environments, including the
home. Maost schools, home, JCCs, even synagogues have some type of technology
available, whether it be a computer, walkman, VUR, overnead projecter, or an old
fashioned film projector. Issues of equipment are a small but not insignificant, part of
the whale.

it would be helpful if for example, the report described the different functions and
design of media and technology. if we wish to write a note, we don't pick up the end
of a telephons receiver and glide it across a piece of paper. Similariy, if we wish to
speak with someone across town, we won't talk into a stylus unless we are James
Bond. If, however, we do this, and in fact the stylus is a radio in disguise, then we
have indeed chosen a proper method of expressing our communication. It is
suggested that the report elucidate how different technologies can augment education
given the strengths that define them. They should be prepared to explain why one
means is chosen over another.

It is not at all clear what criteria was used to judge e qualily uf existing materials or
what sort of rasearch was performed that produced the results.

it would be interesting to learn what led the writers to the conclusion that "production
in ali areas except for the Holocaust is decreasing.” Yehuda Wurtzel, for one, has been
quite productive, His latest venture, Moonbeams, is targeted for active community
participation. A new selection of Shalom Sesame videotapes is currently under

6
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development, Israel Tetevision is a great resource. Although it may be untapped by
Jowish educators in the classroom, [TV does supply materials for Jewish cable
television networks, which, while few in number, do exist, and will probably enjoy a
period of growth within the next few years.

"Projected video" does not appear to have “allen into disuse,” at least not in several
sitvations of which | am aware.  In fact, with the assistance of an LCD display device,
one computer scresn can be displayed for all to view through an old-fashioned
overhead projector. Ancther example of good usage of projected video ¢an be found
with NowsCurrents. NewsCurrents i¢ a (gecular) news program which is delivered
weekly to subscriber schools. The program package consists of a Discussion Guide
which is accompanied by a filmstrip, In addition to supplementing the Discussion
Guide, teachers and students can also use the timstrip 10 deveiup their own ourrent
avents lessons.

Educators also use transparencies for teaching and delivering presentations.
Transparencies allow educators and learners to use their imaginations to design
creative, potentially reusable materials at a low cost. Commercially produced
transparencies are also helpful. For example, social studies material on the ancient
world can be very useful for teaching about ancient Israel and its culture.

The report holds that 80% of Jewish software is of the drill and practice variety. If so,
this number probably reflects the secular market. It would be helpful to know what kind
of inventory was taken.

The report does not address audio tapes or gamses, | would be interested to learn not
only about the inventory of software evaluated, but the criteria for judging their
‘professional’ quality and worth.

Page 40:

Many sophisticated electronic learning materials were not mentioned. ABC News
developed interactive software on the Arab-lsrasli conflict. Bet Hatfutsot has
computerized learning centers and the Museum of Jewish Heritage is developing their
own extensive learning centers, Numbers 2000 is a project which is taking advantage
of the now tochnologies to prnmate the transmission of Jewish culture and history.
These projects would be most interesting to include as state of the art developments,
not just in Jewish education but in the general field of instructional technology. in some
areas, Jewish education is indeed on the cufting edge! Let's promote this, but
realistically (without breast-beating, without complacency).

B, Exampies of how media and technology lag in Jewish education relative to the
secular setting would be helpful, as would information which would help us to

7
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interpret this lag. What proof do we have that we are behind; in which areas:
software development, 1eacner traliing, etc.? 1low id tho cocular environmant

different?

*Mass Culture® is slowly but surely reflecting some kind ot Jewish concern in
television and film production. One reason that has been given is Jewish
television writers are beginning to explore their own relationships to Judaism.

At least one organization, Jewish Televimages, actively seeks out producers and

advocates sensitivity to Jewish concerns.

Comm noerdarhy rraatert matarial nBuld b& Inﬁoroorated into Jewish curriculum -
social studies transparencies, the bar-mitzvan episode of /ne yufiuer 1oa s, ouw.

Jewish Telgvimages also runs workshops specifically designed to incorporate
mass media into a Jewish context. Other developments in mass cuiture do
include a burgeoning market of books and magazines directed toward
preadolescents and teens, Quantity, however, often bears little refationship to

quality.

Contrary to the bad press the young generation has been given, | suspect they
(and Jews in general) still read.

Page 41:

A.

A 1l

A2

A 4,

it would be most helpful if the report cited key examples of the "unique qualities
and abilities” that media (and presumably technology) have to enhance Jewish
education. | am still unsure as to the meaning of 'professional quality media,’
a phrase which is used repeatedly without any explanation or guidelines.

k may, in fact, ba mara advantageous fo incarporate the less mobile or immobilg
populations. Media and technology does have many contributions to make as
tocls of outroach, but these should ha carefully outiined and discussed.

What does it mean to say that media is fiuid? How has it been used in this
context, and what is its potential {including timeframes for timely response to the
needs of the Jewish community)?

What does it mean to aver that “professional quality media®... may “appeal and
therefore attract greater numbers of sensitive and intelligent individuals (sic)
currently alienated from or marginally affiliated with Jewish lite"? There is no
indication of how success is defined or what constitutes professional quality. A
given modia event may be siick and showcased as a motivational techniqus, but

8
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then what? Whaere's the substance? Media and technology should go hand in
hand with content, and that includes selecting the media design to complement

the content.

What evidence is there that "professional quality augments the desire of people
to study...?"

The technology requires a context for learning. How does "professional quality
media creates greater understanding...” about Judaism,

Page 42:

A 8.

"Professional quality media Involves...creativo individuals should include
educators and should delineate the different aspects of producing this media.

These goals are murky. They need to be more carefully outlined. Absent in the
report is a discussion of databases, electronic bulletin boards and networks such
as GesherNet, audio materials, other models of interactivity i.e.,(games) as well
as budding resources such as the San Francisco BJE's Family History Video
Project.

The ideas behind this section are good and seem to be based on a Schwabian
model of commonplaces. The matter of interpreting 'professional production of
material’ remains essential. "Hollywood" productions can be pretty vacuous,

Pages 43 - 44:

in terms of production, it might be interesting to develop a "CTW" for Jewish
education materials, or perhaps a creative design consortium, (similar to the
structure of the JESNA Israel Consortium) kut why centralize production? Wae
want to advocate a nurtiring, creative, supportive environment and often large
companies sacrifice this for other concerns.

The design model proposed by the report represents one option. The steps
need to be fine-tuned and alternatives would be interesting. Whero are the
needs asgsessment and market research components? Goal setting, idea
generation and consultation should not be perceived as a separatg piece, but
as several individual steps. Where are the educators in the creative production?
What about evaluation and user training? Marketing (and previous to that,
design,) should consider that not all media is equally appropriate for all
audisnces.

f the process is truly cyclical in nature, it does not reach "completion through the

9
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COMMISSION RESEARCH REPORTS

After checking a number of sources, Dann Peglar has found the best prices for
acceptable quality printing and binding of Commission research reporcs. The
figures listed below are for 500 copiss of each of 5 reports, or a tocal of
2,500 documents. We believe that this is a reasonable number of each Teport to
order, consldering mailing to commissioners, federation plamners, and response
to requests for reports. We suggest not producing and distributing Joel Fox's
and Henry Zucker's papers this way, since they have been seen by commissioners
and others already. These papers could still be {ncluded in an appendix or
separate research report.

The cost for 2,500 covers printed with the Commission's name and tha conveners
and with a die-cut window (see attached sample), lncluding blank back shests,
is approxlmately $450. The coat for the die-cut windew (included in the $450)
1z $100. We recommend opting for the window as the best maans of
differentiating among reports.

The best optlion we found for binding is the use of plastic spiral binders ac 90
cents per document, For 2,500 reporcs, binding would cost $2,250,

The JCF does not have the capacity to duplicate ths guanticty of documents under
consideration. Dann has a source thav estimates $2,500 for the duplicaction
(estimating S0 pages per report), This is a cost of 2 cents per page. It is
strictly a per page charge, so will vary directly wich the length of each
report., We belileve we are estimating the number of pages high,

For duplicaction, covers, and binding of 2,500 documents, the estimated coscC is
55,200, or approximactely $2.00 per report., If sll we did was duplicate and
staple, the cost would be approximately $2,550, Given that we have mora chan
55,200 in the regearch budger that we don't anticipate spending, we believe
that the more professional look is preferable.

If you agree, we will order the covers as soomn as possible, so that we are
ready to duplicate and asesembla the reports as they arrive. The first report
{5 due from Israal next week, and in order to proceed with well-timed mailings,
we should proceed relatively quickly to order the covers, Please let us know
1f you agree wicth this recommendation,
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TO: MARK GURVIS
FROM! JOE REIMER (3/8/90)
RE! FIELD NOTES FROM CAJE

Fleld Notes is a highly uneven piece of work. Soms of its
sactions are fundamentally well-written and organized, while
others are harely usable, I will briefly comment on each secticn,
leaving specific editorial comments for another occaaion.

- . i A 2B abeidie bk - Lo .k TR N

I thought they began well by laying out soms of the seeming
guccesses of this area as well as some of the underlying
waeaknagsdak. Tha claim that this field ia "under~professionalized"
im unplaar in the guaestion of whatha* avigtant parsmonnal have not
received adequate early childhood training, Judaic training er
both. Are these avocational teachers or professional teachsrs
with little Jewish background?

In Ha propoaal for action!, tha authora Jump to a singla
solutiont a national Office of Parly Childhood Jewish Education.
While I cannot svaluate the efficacy of such a move, tha cass for
it is net ¢learly made in the paper:. Why do the authors keliave
that investing in a single centralized Office is the optimal way
to provida the multiplicity of services thay snumerate? What
makas them think that such an Orfrfice would have the authority to
mandata standards to local communities or training institutions or
wanld ha tha most atfactiva sdvonata for the cause af aarly
c¢hildhcod? Why are no alternatives posad?

2. Supplagentary Educstion

This owetilen ie saxganisablonally ~raal. O.q., “hawa ila a
detailed list of programs on the firat thraa pAges which give much
more detailad informatioh than the reader CAn . use and obscure the
progragk OF The argument. Ona sanseR Thig 1lm a daransa of the
supplementary AcChodl, buUut what are tha ounvinoini argumsnte that
persuade one of the school’s viability and vitality? A llst of

programs?

We are mada to raalige the supplementary school is a victin
cf naegative stereotyping. We are told it "can make a dAifference."
But what diffarancom can it maka and what avidence 18 there to make
that plaim? What kind of research do we need to oonvinca the
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community that thaelr perceptions of this achooling are misquided,

(LT Y PP L. |

"Must" is an often-uased word in this section. Why "must" we

shnw fafth in the notential of the system? WHat ls the powerful
motivator behind all the "mueteW? Waw will ifay leaders be Jdrawn
in to ahare tlls Calth?

Are there priorities here? Do some "musts" preceda others in
an actlon plan? Can all the recommendatiena be carried out, and

if net, whioh should be seen as ooming firat or takin racedance?
Whera in thig Bectich, loadaa as it 12 with rocommnndgtguu-f Ao we

find the blueprint = the Key points which show a strategy for
change over tima?

3, Family Edugation

Here oomes unmitigated advocacy, the crew chaaring on their
own team. Can family education do all they c¢laim and still be
huran? T doubt it.

There are valid points made: the effects of a weakening
fanily context, the problem of turf, the naed for the rabbi‘a
support and soc on, But how do they esatablish that "Jewish family
education works"? why should courses in training "be raguirad?"
Wny 1B “the poslitien of Family Rducater" sro amingularly essentiaml?
All these are unsubmstantiated claims.

I do net know what "acopé and seguenca maps" are, but wonder
if we are getting a clear massage of vhat curricular materials are
needed for whioh ocontexta? I’m not sure if we need Jewigh
Nintendg and wonder iz all Jawish home videss are worth investing
in? I know theare are community models for providing family
education, but wonder why ona particuiar mcdel is being suggasted
as the way to go?

Above all, hew do we know educating by family will be the
greatest thing to happen since the invantlion of the printing press?

4, Adult Education

Organization and a reasonable writing gtyls reappear in this
ssotion, The authors saam t¢o have a vision of what adult Jewish
aducation is and offer some map of the existing territory, a diag-
nosls of weaknesges and suggestions for improvement.

They envision adult Jewish education as a field unto itselr -
with 1ts own curricula, persconncl, sta., Is it mnat advisable and
feasible to carva out a new fiald or tc add an adult component to

axisting units? Can day or gupplemantary school teachaers or
rabhis bs trained To TEACH AdulLws aa wsll? Gan Shoy sdap®

existing ourricular materials to that end?
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community that their perceptions of this scheoling are misguideq,
uninformed?

"Must" 1 an often-used word in this sectien. Why '"must" we
show falth in the potential ¢f the system? WHat la the powerful
motivator behind all the "musts"? How will lay leaders be drawn
in to share thias £aith?

Ara thers pricrities here? Do some "musts" precede othaers in
an action plan? Can all the recomm¢ndations be cavrvied ocut, and
if not, which should be secn as coming first or taking precadence?
Where in thim gection, loaded as it is with recommendations, do we
find the blueprint - the key pointas which show a strategy for
change over time?

3. Fanlly Education

Here comes unmitigated advocacy, the orew chsaring on their
own team. Can family educaticn do all they claim and stil] be
human? I doubt it.

Thers are valid points made: the affects of a weakening
family context, the problem of turf, the need for the rabbi’s
suppoxt and so on, But how do they establish that "Jewlsh fanmily
education works"? why should courses in training '“be recquired?®
Why is "the position of Family Rducator® so singularly essential?

M- Shas=ahke BRARRSEINE1AC80, SLRIME 0. | iieis ie cemcn e

in? I know there ars community models for providing family
education, but wonder why one particular model ls being suggested
as the way tc go?

Above all, how do we know educating by family will be the
greatest thing to happen since the invention of the printing press?

4, Adult Edugation

Orqganization and a reascnable writing etyle raeappear in this
section, The authors seem TO NAVE & VIN1EN Of whal adull JTuwish

aeducation is and offer some map of the exlsting territory, a dlag-
nosis of waeaknesses and suggestions for improvemant.

They envision adult Jewish education as a fi¢ld unto itself -
with its own ourrioula, parsonnel, atc. Is it most advisable and
fergible to carve out a new fleld or to add an adult component to
existing units? Can day or supplementary school teachars or
rabbis ba trained to teach adulte as well? cCan they adapt
existing currioular matarxials to that end?



I
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The authors provide a long list of criteria for what
constitutes good adult Jewish educAtion. I personally agree, but
wonder: de %aay previda xcacona to kellavae that thess approaches
will work better to achieve sgeoitia ends? So, too, in their plan
for actiont! are these sequential steps and is there a sensa of
order or priority in this long list?

M —aBat dIdu 2w oswd Ve Awemrnm mwmd dedeaed s T (o ks Wma
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T0: MARK GURVIEG
FROM: JOE REIMER (3/8/90)

RE! EIELD NOTES FROM CAJE

Zlald Nuilwes ls & highly unevell plece Ol wWork. Some Or 1ts
sections are fundamentally wellewritten and organized, whila
others are barely usable. I will briefly commant on each section,
leaving spacific edaitorial comments for another occaselion.

i, Early childhood Jewiah Education

I thought they began well by laying out some of the seeming
successes of this area as well as scme of the underlying
weaknesases. The clailm that this field is "under=-professionalized"
ls unolear in tha guaction of whether existent personnel have hot
recalved adequate early childhood training, Judaic training or
both, Are these avocational teachers or professional teachsrs
vith little Jewlsh background?

In "a proposal for actien', the authors Jump to a single
solutiont & natlonal Office of Early Childhood Jewish Educatien.
While I cannot evaluate the efficacy of such a move, the case for
it ls not clearly made in the paper. Why de the authors belleve
that investing in a aingle caentralized 0ffice is the optimal way
to provide the multiplicity of se¢_ lces thay snumerate? VWhat
makes them think that sush an offics would have tha authority to
mandate standards to local communitias or training insetitutions or
would be the most effactive advocate for the cause of early
childhood? Why arae no alternatives posed?

2. Supplementary Education

This section ls orgahizationally weak. E.g., there is a
detalled list of programs on the firat thres pages which give much
more detalled information than the readar ocan . use and obscure the
progress of the argument. One senses this is a defense of the
supplamantary school, but what are the eonvincing argumants that
persuade cone of thae scheel’a viability and vitality? A lizt of






APPENDIX B
ANNOTATED BIBLTOGRAPHY OF JOURMNAL ARTICLES
Argyris, Chris. "Some Limitations of the Case Method: Experiences

in a Management Development Program," Academy of Management
Review, v.5 n.2, 1980, pp. 291-298.

~--Argyris argues that the use of cases in management
development programs has the following limitations: The case
methed may 1) "facilitate learning that does not question
the underlying values of executives or the policies of their
organizations,"” and 2), it may inhibit the learning that
would enable the executives to "apply the new learning in
the home organization."

Blum, Bill, and Gina Lobaco. "The Case Against the Case System,"
California Lawyer, (4), 1984, pp. 30-34,

—--Blum and Lobaco argue that the overreliance on the case
method has caused law schools "to de-emphasize practical
training in basic courtroom skills," thereby creating a
generation of lawyers who are inccmpetent in many of the
skills that the practice of law demands. Blum and Lobaco
argue further that second and third year student boredom in
law schools can be attributed to the case method. They claim
that elinical education is more attuned to the problems that
future lawyers will face in practice.

Broudy, Harry. "Case Studies -~ Why and Hcw,' Teachers College
Record vol.91, no. 3, spring 1990, p. 449 —459.

—~-From the abstract: Broudy argues that the persistent
criticism of teachers and teacher education programs is due
in part to the absence of a "consensus of the learned" about
how teachers should be educated. Broudy’s position is that
a working consensus could ke established through a case-
study method in teacher education if cases were developed to
portray important problems -- identified by teachers as
typical and recurrent in their professional practice.

Carter, Kathy and Rick Unklesbay. *"Cases in teaching and law,"
Journal of Curriculum v.21, no.6, 1989, pp. 527-536.

—— From the introduction: "“The paper opens With a discussion
of claims in law and teaching concerning the educative power
of cases and the role they should play in professional
preparation. The discussion then turns to the case method,
that is the ways in which cases can be used in the pedagogy
of professional education, and the issues surrounding the
consequences and effectiveness of this method. Finally, the
case traditions in law and teaching are compared. . . We



conclude with a discussion of the lessons that can be
learned from law about the application of case methods to
teacher education."”

Connelly, Michael and Jean Clandinin. "Stories of Experience angd
Karrative Inquiry," Educational Researcher, June-July, 19990,
PP. 2-14.

--I guote from the published abstract: "Athough narrative
inguiry has a long intellectual history both in and out of
education, it is increasingly used in studies of educatiocnal
experience. One theory in educational research holds that
humans are storytelling organisms who, individually and
socially, lead storied lives. Thus, the study of narrative
is the study of the ways humans experience the world. This
general concept is refined into the view that education and
educational research is the construction and reconstruction

of personal and social stories . . . In this paper, we
briefly survey some forms of narrative inguiry . . . risks,
dangers, and abuses possible in narrative studies are
discussed . . ."

Dente, James M. "“A Century of Case Methed: An Apologia,™
Washinton Law Review (50); 1974, pp. 93-107.

—--Dente argues that, contrary to critics of the case method
in legal education, the case method is indeed a powerful way
of eguipping the student "with the necessary skills so that
he can determine for himself, from the cases and statutes"
what the law is. Dente claims that case methods, documents
of real appellate decisions, are "an effective corrective to
unreal and fantastic speculation," a "dangerous tendency of
academic education.™”

Fliorio-Ruane, Susan. '"Creating Your Own Case S5tudies: A Guide for
Early Field Experiences,™ Teacher Educaticen Quarterly (17),
1990, 1:29-43.

—— Fliorio-Ruane provides step-by-step suggestions to guide
pre-service teachers in observations of classrooms and in
writing case studies of their observations.

Fliorio-Ruane, Susan, and Christopher M. Clark. "Using Case Studies

to Enrich Field Experience," Teacher Education Quarterly
(17), 1990, 17-29.

-- Argues that cases studies can be used in conjunction with
field work in teacher education programs to "approximate the
immediacy of actual experience while attempting to sample
systematically from the complexities of the school
environment." Shows how a specific case, "Diary Time,"
might be used in three different education courses, for
three different pedagogical purposes.



Hirschhorn, Larry. "oOrganizing Feelings Toward Authority: A Case
Study of Reflection in Action," in The Reflective Turn: Case
Studies in and on Reflective Practice, Donald Schon, ed.

Jarvis,

-- Hirschhorn’s chapter "suggests how psychoanalytically
informed consulting practice can illuminate the prospects
and dilemmas of organizational democracy. It addresses the
reader at three levels: first describing a case of
organizational consultation focused on the problem of
authority; second, highlighting the choices that I, the
consultant and author, made in taking up my consultant role;
and third, examining the role that case narratives such as
this chapter play in helping me reflect on my practice."

Oscar T. "A New Impasse in Negotiations,'" "The Transfer

Dilemma' and “"The Giant See-Saws," frcm Cases in Elementary
School Administration. Dubugque, Iowa: Brown, 1971.

-—-Three cases, each two pages in length, describing moments
demanding decision-making on the part of an elementary
school administrator.

Lingren, Janet S. '"Beyond Cases: Reconsidering Judicial Review,"
Wisconsin Law Review, 1983, pp. 583-638.

-—- Argues, based on a study of due process judicial review
in New York between 1870 and 1920, that the dominance of the
use of cases in legal training and scholarship both ignores
the importance of legislation in legal matters, and detracts
from imaginative legal thinking.

McAninch, Amy Raths. "Casebooks for Teacher Education: the Latest

F:z

V.

. t j Contribution?'" Jou 311 of Curriculum Studies
23 n.4, 1991, pp. 345 - 355.

McAninch reviews four casebooks -- Studies for Teacher
Decision Making by Greenwood and Parkay; Studies on Teaching
by Kowalsky, et. al; The Mentor Teacher Casebook, Shulman
and Colbert,eds., and The Intern Teacher Casebook Shulman
and Coldbert, eds. The author argues that some of the
casebooks "reduce potentially significant concerns about
teaching or schooling into narrow instructional issues or
'sticky situations’ in dealing with colleagues, parents, and
administrators." For some of the casebook authors,
"teaching with cases seems to be a mere instructional
device." 1In other casebooks, "the special power and promise
of cases," their relationship to theory, is not tapped.
Nonetheless, the author concludes that "there is little
doubt that teaching with cases can be a powerful advancement
for teacher education."




McCorcle, Mitchell. "Stories in Context: Characteristics of Useful
Case Studies for Planning and Evaluation," Evaluation and
Program Planning, v. 7, 1984, pp. 205-208,

——From the abstract: "Although case studies have long been
important tools of the natural and social sciences, their
varied uses have made them difficult to define (and to
write.) The case study is herein defined as a detailed
description of some evaluation or planning process in its
real life context. This article then describes the
advantages and attributes of useful case studies and
proposes case writing guidelines for authors who might wish
to prepare and submit case studies for possible publication
in future issues of this Jjournal."” This paper refers to and
critiques the paper listed below, Tellade, 1984.

Merseth, Katherine. The Case for Cases in Teacher Education.
American Associatiocn for Higher Education and American
Association of Colleges for Teacher Education, 1990.

—— Merseth defines the case method, exploring the
relationship between teaching with cases and teaching
through discussion. Merseth goes on to survey the use of
cases in various fields, and clains that highly
contextualized cases fit the nature of highly situated
teacher knowledge. The paper argues that case methods of
instruction could ke used profitably in teacher education
programs, among other reasons, because cases help students
develop ability in critical analysis, because cases
encourage reflective practice, and because case-based
instruction invelves students in their own learning. The
paper goes on to discuss the instituticnal commitment which
will be reguired to support the use of cases in the teacher
education community.

Morgan, Dr. Daniel, and Dr. Lawrence Roder. "The Case Study
Approach to the Training of School Business Officials,”
Schocl Business Affairs, v. 55 n. 8, pp. 10-13, Aug. 19589.

--Argues that cases can help bridge the gap between theory
and practice in the training of educational administrators.
Includes a brief case called "Overspending the Greenacres
Budget," followed by guestions for discussion.

Sargent, Cyril, and Eugene Belisle. "oOverview: Cases and Concepts,"

in Educational Administration: Cases and Concepts. New York:
Houghton Mifflin, 1955.

--Argues in favor of the use of cases in training
educational administrators, based on the idea that "the
study of concrete situations may yield significant insights
and facets of knowledge which can elude even the most
successful attempts to educate through communicating



generalizations and presumed norms about administrative
situations and behavior." The chapter includes one sample
case, "The Letter."

Shreve, Gene. "Bringing the Educational Reforms of the Crampton
Report into the Case Methed Classroom--Two Models."™ Washington

University Law Quarterly, vol. 59 n. 2.

—— Shreve argues that conventional case methods leave
lawyers without necessary skills. He suggests alternatives
to the case method -- a "litigation workshop" and the
"choice of law trial."

Shulman, Judith. '"Cases as Catalysts for Cases: Inducing Reflection
in Teacher Education,'" Action in Teacher Educatien, veol. XTI,
no. 1, spring 1989, pp. 44-52.

——Shulman describes the process used to support the writing
of cases by mentor teachers. 5he argues that the cases,
used in continuing staff development "can be powerful tools
teo stimulate discussion of mentor issues and reflection on
perscnal practices. Cases alsco serve as potential precedents
for future action." Further, the author asserts that such
cases can be used to spur the writing of more cases by other
teachers, and that the writing process itself provides an
cpportunity for valuable reflection.

Shulman, Lee. "“Toward a Pedagogy of Cases," in Case Methods in
Teacher Education, Judith Shulman, ed. New York: Teachers
College Press, 1592.

-- Shulman examines the history of the use of cases in
training in various professions. Finds that cases are
primarily employed to teach 1} principles or concepts of a
theoretic nature; 2} precedents for practice; 3) morals or
ethics 4) strategies, dispositions, habits of mind; 5)
visions or images of the pessible. The author alsc examines
the guestion of why case-based approaches should be
effective tools in teacher education, citing current
understandings in cegnitive psychology.

Spiro, Rand, et. al. "Multiple Analogies for Complex Concepts:
Antidotes for Analogy-induced Misconception in Advanced
Knowledge Acquisition," in Similarity and Analogical Reasoning
Stella Vosniadou and Andrew Ortony, eds. Cambridge: Cambridge
University Press, 1989.

-- The authors discuss the use of analogies in advanced
knowledge acquisition, concluding that first, "there are
serious hazards invelved in the use of analogies. In
particular, the employment of a single analegy for a complex
concept may impede the acquisition of more advanced
understandings of that concept and engender misconceptions.



Second, access to fuller and more immediate comprehension of
conceptual complexities may be achieved by systematic
employment of integrated sets of multiple analogies." (Cne
might assume that the benefits and dangers of using
analogies in advanced knowledge acguisition are similar to
those inveolved in the use of cases.)

Stake, Robert. "cCase Study Methods in Educational Research: Seeking
Sweet Water," in Complimentary Methods for Research in
Education, ed. Richard Jaeger. Washington: American Educational
Research Association, 1988.

-- Stake describes the paper as a ''hypothetical dialog in
which I discuss case study methods with my colleagues and
students. Together we explore the vast expanses of the case
study methodology, ‘seeking sweet water’ for educational
research. We speak of the relevance of the case study
approach while confronting the objections to this method of
research."

Sykes, Gary and Tom Bird. "Teacher Education and the Case
Idea," in Review of Research_ in Education, Gerald Grant, ed.
Washington: American Educational Research Association,
1952.

—-The authors define four different conceptions of and
rationales for the use of cases, as follows: 1) Cases are
seen as instances of theory. 2) Cases present problems,
calling for action. 3) Cases are seen as literature, open to
interpretation like other narratives. 4) Cases are used for
purpose of analogy, and one learns to reason from case to
case. 8Sykes and Bird explore claims that case study is
especially appropriate for the education of teachers, and
suggest means for teachers, researcher and teacher educators
to "jointly pursue the case idea.™"

Teich, Paul. '"Research on American Law Teaching: Is there a Case
Against the Case System?" Journal of Legal Education v. 36,
1986, pp. 167-188.

——Teich cites research into teaching at law schools which
suggest that when measured by performance on examinations,
there is no discernikble difference between "the case method,
the probklem method, the lecture, programmed instruction, and
audio-visual m¢ 106 ." Assumptions 1 any E 1e hese
methods is clearly superior to any of the others are
therefore unfounded at this point. The author advocates
more rigorous and reliable research.

Tellado, George. "An Evaluation Case: The Implementation and
Evaluation of a Problem-Solving Training Program for A
Adolescents," Evaluation and Program Planning, v. 7, 1984, pp.
179-188.



-=-From the abstract: "This study recounts the implementation
and evaluation of a problem-solving skills training program
for adolescents. Sixty-six students from the seventh,
eighth, and ninth grades of a local junior high school were
identified by guidance cocunselors as needing problem-solving
training--48 male and 18 female students between the ages of
11 and 16. The hypothesis that the students included in the
training sessions would demonstrate better problem sclving
skills, a more internal locus of control, and a higher level
of self-esteem than contrel group students was tested. .
Implications for program modification and the limitations of
the evaluation findings are discussed." For a critique of
this case, see McCorcle, 1984.

Toulmin, Stephen. The Place of Reason in Ethiecs, "Preface."
Chicago: University of Chicago Press, 1986.

--Toulmin describes the distaste that philosophers at
Cambridge have typically had for the use of cases in moral
arguments since the 1860s. {(Before that time, case reasoning
was a dominant mode of inguiry in moral philoscphy.) The
economy of principles was preferred to the "barcgue
complexity" of cases. Toulmin’s book nonetheless,
originally published in 1946, heralds a revival of
"casuistry."

Towl, Andrew R. Teo Study Administration by Cases. Boston: Harvard
University Graduate School of Business Administration, 21969.
TABLE OF CONTENTS ONLY.

--This book is ocut of print, but is owned by the Education
Library on Mt. Scopus. Included here is the table of
contents. The bock attempts to be a thorough description of
the case method as used at the Harvard Business Scheool, from
case development through classrcoom implementation.

White, James. "The Study of Law as an Intellectual Activity,”
Journal of Legal Education v. 32, 1982, pp. 1-10.

—- This article is a transcript of a speech given to an
entering class of law students. White suggests that the
students regard the law "not as a set of rules to be
memorized, but as an activity, something that people do with
their minds and with each other as they act in relation to a
body of authoritative legal material and to the
circumstances and events of the actual world." White
presents this suggestion as a partial explanation of the
case method of learning law, and further explores the value
of the case method.

Wilson, Suzanne. YA conflict of Interests: The Case of Mark Black,"
Educational Evaluation and Policvy Analvsis, v.12 n.3, fall



1990, pp. 309-326.

~—-Quoting from the abstract: "In this paper, the author
describes the case of a teacher, Mark Black, as he struggles
to adapt to the calls for the reform of teaching in
California....The author explores how Mark enacts the
curriculum of Real Math, the textbook that his school
district recently adopted. Through the lenses of his
beliefs about the nature and structure of mathematical
knowledge, his beliefs about how students best learn
mathematics, and his beliefs about his role as a teacher,
Mark transforms the innovative textbook into a more
familiar, traditional elementary mathematics curriculum.

The author discusses feur real and perceived constraints
that influence Mark’s ability to enact the curricular policy
proposed by the Framework and argues that teachers are
themselves learners who need to be supported and nurtured as
they try to change their practice.”

Wineberg, Samuel,. "From FieldworkX to Classwork--Cathy: A Case Study
of a Beginning Social Studies Teacher"™ paper written as part
of the "Knowledge Growth in Teaching Project," Stanferd
University, March 1987.

~-~From the introduction: "This case study chronicles Cathy’s
development as a teacher, from the beginning of her teacher
education program to the end of her first year of full-time
teaching. It registers her metamorphosis from a passicnate
anthropology major, concerned primarily with archeclogy and
fascinated with ancient and exotic civilizations, to a young
teacher branching out, learning new things to be able to
teach them, and rethinking the goals and purposes of the
soclial studies."

Wineberg, Samuel and Suzanne Wilson. “"sSubject Matter Knowledge in
the Teaching of History,"™ in Advances in Research on Teaching,
J.E. Brophy, ed. Greenwich, CN: JAI, 1988.

--Wineberg and Wilson present detailed sketches of the
classrooms of two different teachers of American History
whose styles of pedagogy differ markedly from one another.
The authors ask what is the "professional Knowledge base"
and "pedagogical content knowledge'" that motivates the work
of both these teachers. They concludes, among other things,
that "Knowledge of the subject matter is central to teaching
but expert knowledge of content is not the single
determinant of good teaching.”

Zuelke, Dennis, and Marvin Willerman. "The Wrong ¥our," "Honesty is
the Best Policy," and other cases from Conflict and Decision
Making in Elementary Schools: Contemporary Vignettes and Cases
for Administrators, Univeristy Press of America, 1987.




-- Included are sSiX cases, each less than one page in
length, outlining sticky problems for elementary school
administrators. Cases are accompanied by questiens for
discussion.






-- This is a current listing of cases and
teaching notes published by the Kennedy
School of Government. Cases are indexed
according to such topics as "“Policy
Analysis and Design," "Public Values and
Professional Ethics," and "Strategy and
Organizational Leadership."”

Kowalski, Theodore J. Case Studies on Educaticnal
Administration. New York: Longman, 1991.

== This is a collection of twenty-five
cases, each approximately five pages in
length. Each case is followed by
discussion questions and a bibliography of
recommended readings. Titles include, for
example, the following: "The Principal
Changes Some Valued Rules," "“Program
Expansion or Budget Cuts," and "“Differing
Perspectives of Teacher Effectiveness."
Russel, John R. Cases in Urban Management.

Shulman, Judith {ed.). Case HMethods in Teacher Education.
New York: Teachers College Press, 1952.

—-Judith Shulman has collected essays by
teacher educators who use case studies in
their work. Lee Shulman introduces the
cocllection with "Toward a Pedagogy of
Cases," a brief history and rationale for
the use of cases in training of
professionals. The rest ¢f the book is
divided inteo three main sections -- "(Cases
as Teaching Tools,™ "Cases as Learning
Toels," and "Prospects and Limitations.™

Shulman, Lee {ed.). Education 26% Casebogpk: Foundaticns of
Learning for Teaching. Unpublished casebook for
classroom use, Stanford University, spring 1992.

--The casebook contains cases written by
pre-service teachers, by experienced
teacher, and by university researchers.

All of the cases focus on particular
challenges of instruction in each of the
major (American public school) subject
areas., Most of the cases involve high
school teaching, though a few depict
elementary classrocoms. "One Struggle After
Another,” a novice teacher’s description of
her attempt to teach Shakespeare to ninth
graders, and "When the Problem is Not the
Question," an experienced teacher’s (and
university researcher’s) description of her
attempt to create a "community of









reflection, to teach about subject matter, to
foster decision-making skills, to¢ deepen
collegial relationships.

The Case of the Disgruntled Employee. In OVERSIZE. X SCHOOL

Cases in Instruction, A Case Reader written by pre-service
teachers in the Stanford Teacher Education Program,
shelved in blue “"CASES IN INSTRUCTION" BINDER.

-— Forty cases dealing with problems of
instruction in the high school teaching of
English, Mathematics, Social Sciences,
Science, and Foreign Language in northern
California. Several of the cases include
commentaries written by colleagues and/or
Supervisors. Cases are five to fifteen pages
in length.

Cases in Urhan Hanagement, by John Russel, on CASE SHELF.

-—= 1Includes lengthy, heavily documented
descriptions of such services as sanitatioen,
addiction control, housing rehabilitation,
and ambulances, among others, provided by New
York City. Most cases are accompanied by '"raw
data," graphs, charts, and maps.

Case Studies on Educational Administration, Theodore

Kowalski.

-= The collection includes twenty-five cases
of approximately five pages in length, with

such titles as the following: "Program
Expansion or Budget Cuts?" "Trying to Prevent
Unionization," "Setting Higher Standards,"

and "Using Committees to Make Decisions."
Each case is followed by discussion questions
and a bibliography of related readings.

Choosing the Elite, A and B. K SCHOOL

Conflicting Findings:; Evaluating WIC. K SCHCOL

A Conflict of Interests:; The Case of Mark Black, by Suzanne
Wilson, in JOURNAL ARTICLES BINDER.

—~ Describes a teacher, Mark Black, as he
struggles to adapt to the calls for the
reform of teaching in California. The author
explores how Mark enacts the curriculum of
Real Math, the textbeook that his district
recently adopted. The autheor discusses



constraints that influence Mark‘’s ability to
espoused by

adapt the curricular philosophy
the new text.

Cornwall County School District.
Plus: Teaching Note. K SCHOOL

Eastern Tennessee University, A, B, and C. K SCHOOL

Education 269 Casebook: Foundations of learning for Teaching,

Lee Shulman, ed. Used as reader in course presented
to students of the Stanford Teacher Education Program

in spring, 1992, on CASE SHELF.

——- Contains cases written by pre-service
teachers, by experienced teachers,

university researchers. All of the
focus on particular challenges of instruction
in each of the major subject areas.
cases involve high school teaching, though a

few depict elementary classrooms.

include "One Struggle After

novice teacher’s description of her
to teach Shakespeare to ninth graders, and
"When the Problem is Not the Question," an
university
researcher’s) description of the dynamics in

experienced teacher’s (and

a fourth grade math class.

Ethical Problems in Public Careers: Lying. K SCHOOL.

An Evaluation Case: The Implementation and Evaluation of a
Problem-Solving Training Program for Adolescents, by

George Tellado, in JOURNAL ARTICLES BINDER.

and by

cases

Most

Examples
Another," a
attempt

- This study recounts the implementation
and evaluation of a problem-solving
training program for adolescents (ten pages).

Federal Financial Rid for Postsecondarxry Education. K SCHOOL

in OVERSIZE.

From Fieldwork to Classwork--Cathy: A Case Study of a

Beginning Social Studies Teacher, by Samuel Wineberg, in

JOURNAL ARTICLES BINDER,

-~ This case  study chronicles
development as a teacher, from the beginning

of her teacher education program to

skills

Cathy’s

the end

of her first year of full-time teaching. It
registers her metamorphosis from a passionate

anthropology major, concerned primarily

with

archeology and fascinated with ancient and









considered excellent, one leads an almost
entirely "teacher-centered" class, the other
a "student-centered" one.

Teaching and the Case Method: Text, Cases and Readings, C.

Roland Christensen, on CASE SHELF.

-- This book contains a series of "case
modules" intended for use in a seminar
program for 1liberal arts instructors, and
another set of cases to be used with
instructors in professional schools. All of
the cases have as their subject the use of
cases in higher education classrooms. Titles
include "One Teacher’s Nightmare" "The Case
of the Dethroned Section Leader," and "The
Handicapped Heckler," among many others.

Three Caces About Sexual Harassment. K SCHOOL

Timothy Brown: Classroom Style and Student Perceptioa, A,B,C.
Carl Briscoe: & Student’s Challenge and the
Question of Relevance, and Sequel.
David Wilkerson: The Class Plan Interrupted.
Bill Ketcham: Handling the Inappropriate
Response, and Sequel. K SCHOOL

The Transfer Dilemma, in Oscar Jarvis, Cases in Elementary
School Administration, in JOURNAL ARTICLES BINDER.

-~ A principal considers a parent’s request
to transfer her son to a different teacher’s
classroom.

US Analyses of the Soviet Economy. K SCHOOL

What Makes a Good Case? In OVERSIZE, "Four Notes on the Case

Method.”

K SCHOOL

William D. Ruckelshaus and the EPA. K S5CHOOL

Wood Roofing: What Price Public Safety? X SCECOL

The Wrong Four; Honesty is the Best Policy; and other cases
from Dennis Zuelke and Marvin Willerman, Conflict and
Decigion—-Making in Elementary Schools: Contemporary

Vignettes and Cases for Administrators, in JOURNAL

ARTICLES HINDER.

== Included are six cases, each less than one
page in length, outlining sticky problems for
elementary school administrators. Cases are
accompanied by questions for discussion.









