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FACSIMTITLE TRANSMIOSSION

NATIV CONSULTANTS - JERUSALEM, ISRAEL
Fax:972-2-699-951

To: David Finn
From: Seymour Fox
Date: January 9, 1990

Pages: 1

Dear David,

I was sorry to hear about Ed Shelley. I have such fond
memories of him, his wife and our visits to their home.

I sort of feel uncomfortable at having continued the
conversation after hearing the news.

As a result I did not think the matter through properly. I
suggest the following: your letter which describes what you
are undertaking and including your fee, should be addressed
to :

Mr Henry L.Zucker

Director

The Commission ¢ Jewish Education in North America

Mandel Associated Foundations

1750 Euclid Avenue

Cleveland, Ohio 44115

I believe it would be useful to send me first a copy by fax
-- I will respond the same day. It can the se sent on to
Henry Zucker. I understand that you may nue oe getting to
this before going to London.

Annette and I would appreciate receiving from your secretary
before you leave the dates that you will be available to
meet with us in the U.S. beginning February 5. I‘d also
appreciate your letting me know the dates of your ¢trip so
that we can communicate by telephone if necessary.

Let me remind you again about the meeting of the Commission
on February 14 and the meeting of the Senior Policy Advisors
on February 15.

With Best Regards to Laura and the clan,
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January 28, 1990

MNx. Henry L. Zucker

Director

The Commisalon on Jewish Bducation in Nerth Amerxrica
Nandal Asscslated Poundations

1780 Buclid Avenue

Clavaland, Ohio 44115

Daar Mr. 2Zugker,

Fellewing sur conversationa with Seymour Fox and Annetts
Hoohstelin, we ara writing this lettar to outline the
appreach we would like to take in preparing the f£inal
report for the Commission tentatively entitled, "a
Decads of Renswal."

To begin with, I want to assure you as I have assured
Slﬂnour and Annette, that I will assume personal raagon-
slbility for producing the report. This ia a proiac
which I have known about for acme time¢, and I fee
totally committad to its goals. Morsover, I fully
belleve that producing the right kind of document at
this time can make a significant contribution to the
succens Of the antire affort, and you can be sure that
we will utilize all our rasources to achlisve the bast
possible result., I have & tgg notch team of writers and
designora working closely with me to accomplish this

DUrpose,

ouy first step will be to gather all relavant materials

which will provide the basis for the raepert. Thesa
ahould inoluda all ths backgreound research that has baen
done as well as information on the proceedinge of the
varicus meatings of the Commisaion. We expect to
receive all of these materisls during mestings which we
have alrsady scheduled with Saymour and Annette in New
York for the waak of Fabruary 1i.

. We are thinking generally of a report that will ba in

tha neighborhood of 100 pages, will ba written in a
style that will be appropriate for both the educational
and lay communities, will bs wall-designed, highly
readable and, hopefully, illustrated with charts and
possibly phetographs. We have saveral models in mind,
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including foundation resports, studies which we have
produced at Ruder'Finn and publications like Daedaplus
{tha publication of tha Amerlocan Academy of Arts &
Lettars which is designed by Rudey°*Finnj.

Wa aze agsuning that our aesignment will not be te do
any additional rasearch, but rather to write the raport
based entirely on existing information to be suppliad to
us, Home of the points we will want to cover in our
February neetings are:

1. Clarify the most important audiences for the report
s0 that it can be written for the psople who you
want €0 inform and influence.

2. Review all available nmaterials and bka sure that the
thrust of the rogo:t i8 clearly aspellad out to aur
collectiva matisfaction.

3. Work out an outline of tha subjects to be coverad
in the zeport,

4. Declds on the layout and format, use ¢f photo-
graphs, graphics, etc,, with consideration of cost
constraints, esthetics and the effectivenass of
prasenting the basic mespags.

S, Make 2 decislion about the writing style - makXing
sura that it is appropriate for both journalistic
and acadenio purposes.

6. Conaldar options for printing the report.

7. Daclde about quantity for dlastribution and methods
of distribution. '

We estipata that it will take approximately three months
%0 prepara a draft of the report, This draft will

include both the text and suggestad layout, :These ¢an . .
be reviewed by Seymour and Annette/ 'who will then have * '

- an oppertunity to :ug est aditorial and design changes
er additions. Wa will then plan to prepare final
nechanicals, 1nclud1ng all graphics, in about )0 days
from the date of the final approved draft. Decisions
about the actual printing ~ which night ba dona in the
U:8: or Israeol - can be made at that tinme.
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Dear David,

The attached document is a first instalment of replies to
your fax of February 21, with guestions concerning the
report. We have followed your advice, and Seymour (who is
away for a few days), set out to dictate replies to gquestions
1l - 6. We plugged in some data for questions 7 - 9, did a
combined job for question 10 and had the whole thing
transcribed.

We hope the result is useful to you. Please let us know as
we will continue to work on the remaining questions. We have
the feeling that it might be useful for you to look again at
the five documents entitled "Background Materials" prepared
for each Commission meeting, as well as at the commissioned
papers.

Very best regards,

s =——l ;

Annette Hochstein



25 February, 1990

N
ANSWERS TO QUESTIONS OF 21/2/90
QUESTION 1
I think that to formulate the question as whether Jewish

education is in crisis or whether we’ve accomplished a lot is
to miss the point. There is a crisis for the following
easons:

a. Jews have never had it as good as they have it now -
Mort made that point. They live in an open society. They
can decide to leave Judaism without very much of a problem.
Therefore Judaism has never faced the challenge that it does
today and has perhaps never faced it in its entire history:
Jews in North America live in a completely open society where
they can decide not to be Jews and where the education that
you offer, whether it be in schools, summer camps, Israel
experience or even in the family, has got to compete with all
the "isms" in the world and all other attractive
philosophies, ideologies, etc. So Jewish education has to be
compelling or make a compelling case intellectually,
emotionally and spiritually so that people will say: "I have
decided to remain engaged, to continue to investigate, to
continue to grapple with these ideas," etc. That is a tough
assignment, even when you have great teachers, even when you
have great educational institutions.

So, the first point is that the open society and the ability
for Jews to thrive in North America, have created problems
for Jewish education that would exist, even if Jewish
education were a great systen.

b. The field of education itself is in crisis because
talented people could go into the business world, into law,
etc. and get good salaries and face challenging assignments.
This meant that many people decided not to go into education.
You may have seen the articles in the New York Times the
other day, telling us that even medicine as a profession is
facing problems of good personnel because of the many
competitive options. So the field of education generally,
not just Jewish education, has been in a crisis for years in
not being able to attract good people. You have the normal
problems of salary, status, prestige, other working
conditions. When you add to this the question of whether you
make an impact, and when you do not give teachers the feeling
that they can affect their own fate (what the field calls
"empowerment”), you eliminate the idealistic candidates who
would go into the field even if they would not get the
salaries that someone on Wall St makes.

So the field of education generally, not Jewish education,
has been taken over by size, bureaucracy, a 'lack of
direction, a lack of great vision, etc. The field of ’
education has been in that crisis situation for many years
now. In the days of John Dewey and progressive education you
had a vision and it managed to attract some unusual people.
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When there was an economic depression the New York public
school system got many people as teachers because they
couldn’t get other kinds of jobs and so you had a certain
quality of people in the field of education. But in the
United States, (I don’t know if it’s true in Canada}), for
years now,~ at least since the 40’s,~ education has not been
able to attract the kind of people that would be necessary to
undertake the assignments that education has set for itself,
whether it be education for citizenship, education for
democracy or education for excellence.

C. When it comes to Jewish education, the situation is
much, much worse and there are not enough times I can say the
word "much". The reason for this is that with few
exceptions, the field is seen as something akin to the
teaching of a second language, a foreign language, the
teaching of facts about the past of Jews, to children who are
coerced into going to school or who are bored or tired. Now
I’'m going to make some exceptions to this in a moment, but
this is what applies to the overwhelming number of children.
Just look at your own children and you realise what they
viewed Jewish education as. They did not view it as being as
important as their public school - and they didn’t
necessarily lock to their public school with great
excitement. So, who should go into a field like this? 1In
addition, a potential candidate for the profession would view
the field as offering only part-time positions, poor
salaries, no status, no ladder of advancement, etc.

d. Now for a different view, juxtapose the above with the
view of Jewish education as character education, as
transforming the inner lives of people, as being a wa' to
save the Jewish people, as being a way to make it possible
for people to find meaning in their lives. If Jewish
education is described that way, then you have the
possibility of attracting people to Jewish education - just
as the first group of students were attracted to Freud and
psychoanalysis thought they were going to save the world
because people were going to find out and discover the
destructive forces in themselves. Once they did that people
would become good people and ultimately they could end war,
etc.

e. The key point is that in addition to all the realities
that exist in general education, Jewish education faces
additional difficulties. If the situation is so black, why
am I so encouraged? For the same reason that you’re ready to
write this report, for the same reason that you believed in
the World Academy of Ethics. You have this enormous
opportunity and I don’t have to explain that to you, David,”
you know the way the vision of Finkelstein affected you.
Now, the vision is not clear. It is clear to those people
who have gone into the field and who have made a difference,
but not to others.

2



I find this issue - is there a crisis vs. are there people
that have accomplished something - a useless argument. Good
things have been accomplished: You know some and I can give
you additional examples. When people saw the vision, they
created things like Camp Ramah, they created things like the
Melton Centre, like the Jerusalem Fellows. There are even
outstanding supplementary schools, there are wonderful day
schools, there are wonderful early childhood programs, there
are community centres where things have been done. There are
great Israel experience programs. In each one of those
cases, I’m willing to wager that it is because someone had a
vision that could rise above the realities of the field. Now
you can’t build a field on heroes. S0, on the one hand we
have to project a vision. Without the vision you won’t even
get the heroes. If we have the vision and we create the
conditions, then we can begin to talk about what this
profession needs.

f. So, I think that the point of view that should be
expressed here is that Judaism has an enormous contribution
to make to Jews and to the world (that is the Twersky
statement)., People who want to join that team, who want to
make it possible for the Jewish people to rise to its full
stature, should go into the field of education. However,
that vision cannot be supported without minimal conditions.
What are minimal conditions? First of all, they are salary
and fringe benefits and profession - all the things that
general education wants. Yes, bread and butter is an
important issue, and it doesn’t exist in Jewish education.
But in addition to it, we have got to do the things that
general education has been talking about as well. That is,
empowering teachers, using the best of education together
with the vision of Jewish education.

QUESTION 2

Much of the above is related to question No. 2. Let me add
that all of the problems of general education exist in Jewish
education as well. However, there is one difference.

America may think it can get away with mediocrity. If Jewish
education is mediocre it’s terrible because of being a
minority culture in a very attractive majority culture. As I
said earlier, it is very easy to decide not to be a Jew. 1In
order for it to have a chance, Jewish education has got to be
first rate. Also, because it is voluntary, Jewish education
has got to keep its people interested or they won’t
participate.

QUESTION 3

I don’t know enough at this point about the crisis in other

groups. Catholic education and mainstream Protestant

education are having similar or even more difficult problems.
3



I don‘t think that’s an important issue unless I’m missing
something. Jews want to survive meaningfully and it doesn’t
make any difference whether the Catholics are surviving
meaningfully or not. We ' nt to and it’s not going too well,
therefore we have to intervene and make a difference. I can
get the information about the other groups for you if it is
important.

I don’t think that synagogue membership has been growing. If
anything, it is flat or decreasing.

QUESTION 4

The Commission certainly is unique for several reasons.

First of all, there has never been a Commission on Jewish
education which brought together the various elements that
are in this Commission. Scholars (Twersky, Lipset)}, rabbis
of the Orthodox, Conservative, Reform, Reconstructionist
movements, the leaders of the institutions of higher Jewish
learning that are Orthodox, Conservative, Reform, educators
(sitting there as full equals and participating, as you saw,
with no feeling of inferiority), together with the top lay
leadership of the organised Jewish community of North
America. The top lay leadership has never devoted one moment
of its time to Jewish education. Even if you look at those
lay people who cared about Jewish education, like Sam Melton
and Phil Loun. First of all, they were not in the league of
Mandel, Bronfman or Max Fisher. These people never joined
anything devoted to Jewish education. Mandel Berman is an
exception. Secondly, the Federation movement, did not devote
too much time or resources to Jewish education.

Quite interestingly, the denominations that have by and large
owned Jewish education have no leading role in this
Commission. We have to constantly make up for the fact that
we have sort of forgotten themn.

There used to be a time, in fact it is still so today, but I
wouldn’t say it quite that strongly, when there was a
distinction between the top lay leadership, which dealt with
Tsrael, anti-semitism, absorption of refugees, Mrnnt Sinai
..ospital etc., and those people who cared about . _wish
education. This is the first time that that distinction has
collapsed officially and publicly. There never were the
Mandels, the Crowns, the Bronfmans dealing with Jewish
education. 1In addition, there never was a Commission that
was as well planned and as well thought out. This is not a
self-serving comment. I think our staff work has been good,
but that is not the point. T : point is that the : was a
feeling that there had to be staff work. Most of the work
that has been done on commissions on Jewish education in the
past involved shooting from the hip. I don’t know if that
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makes any difference for the report, but I think that you and
I should understand that., Thirdly, there has been more
research and more data gathering for the work of this
Commission than there has ever been done in Jewish education.

One could say that the top leadership is now concerned about
a meaningful Jewish future with the same sense of concern and
urgency that they’ve felt about establishing the State of
Israel, or dealing with Russian refugees. I want to be
clear: This is not universal yet. What has happened is that
you have the very top elite leadership that has joined this.
You don’t have all of them, you have many of them. You have
the most important ones, or at least a good selection of
them. You don’t have leadership of this kind yet throughout
the communities. The assumption is that when the Mandels and
the Bronfmans come in then other top leadership will come in
as well. Whether that is so or not, is secondary. The fact
of the matter is that they are here.

Secondly, this Commission is not going to issue a report as
we told you (issuing a report itself is important because
there hasn’t been a report issued in years that has had
anything to say) but it is going to act on its report. We
talked about this in your office. Money, lead-communities, a
mechanism. That is what makes this Commission and its
report, unique.

Here, the Flexner example is important because what Flexner
did is write a report, come up with an idea for an
experimental medical school, (John Hopkins), he had money,
leveraged this money, and got other medical schools to
follow. We could easily say that there is a similar
assumption here. The assumption is: Top foundations, top
leadership, raising the issue of Jewish education for public
debate in the Jewish community, coming up with a model, or
.lead-communities and then stimulating the public debate and
then talking about replication. In other words, it is a
process about which no-one knows exactly where it is going to
lead. But it is the establishment of the process. In a sense
I think that this may be analogous to what The New Deal was
in America. The New Deal forced America with all its
institutions, etc. to consider what poverty, unemployment,
and other such matters meant and what should be done about
it.

The whole Jewish community is being galvanized here to deal
with this problem. One more word about community - normally
when they talk about "community" they meant ‘either the lay
community, or the educators, or the scholars or the Rabbisg.
Never before has the concept "community" included all those
elements in a setting where they have to agree. There is a
real argument going on between Twersky and Bronfman and the
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two of them have to come up with a combined line. That has
never happened before: a. They’ve never sat together; b.
They’ve never communicated; c. They haven’t been forced to
agree.

How unique is this Commission? I don’t really know. I know
it is unique in the Jewish world. It might even be unique in
the general world. Another word about this uniqueness in
the Jewish world: The combination of private and communal
forces is unique. Mandel didn’t have his foundation go off
and do what it pleased. He brought in CJF, JWB and JESNA,
the communal organisations which are responsible for the day
- today (see Question 7) and all the denominations related to
Jewish education. So, that partnership is important too.

QUESTION 5

I don’t know how unique the report is as compared to what
Carnegie does. If we need to get that information we will.
There have never been reports like this, David. Let me
illustrate. You mentioned the Melton Centre. Melton was at
the Jewish Theological Seminary, a partisan organisation
speaking at most for conservative Judaism, which came out
with a declaration or approach to what to do about education.
But never before has there been this kind of a broad
coalition to make a statement about Jewish education. There
have been previous reports but they were done by
organisations that dealt with Jewish education but had no
status. You couldn’t get a Mandel to be President of the
umbrella organisation of Jewish education, (JESNA or as it
used to be called "The American Associlation for Jewish
Education"). You could never get a top leader in the
Conservative movement to be head of the United Synagogue let
alone head of the United Synagogue Commission on Jewish
Education.

To deal with Question 5 directly. The answer is yes, this
Commission wants to create a revolution in Jewish education.
However, I don’t think you can say it. If you say it, we are
going to be laughed at or at least smiled at because the
situation is so depressing now. So that even though you say
that you have Mandel and even if you say you have $500
million there would still be a large part of the community
that would say, even large sums of money are not the answer.
Remember the vision has not been projected, we don’t have the
people, we don’t have the money, so you can‘t say that you’re
going to revolutionize. That sounds like pie in the sky.

However, I think you can say some of the following things and
then your unique rhetoric might get us towards the notion of
revolution without saying those words. First of all we’re
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talking about a change in the system as a whole. The idea of
lead communities is to approach the problems systematically.
So, if we’re talking about personnel for example, remember we
talked about dealing with recruitment, training, profession
building and retention all at once. There have been
communities that have tried raising salaries, but there
hasn’t been a comprehensive attack. The point of
comprehensiveness is an important factor here (see
"Background Papers" for the meetings of December ‘88 and June
’89). Next: what processes, what forces have to be
unleashed so that the revolution can take place? Here the
notion of enabling options are the reason why a revolution
can take place (see same papers).

In other words, my answer to your question is yes, the
purpose of this is a revolution. I think that what you
really want is for the reader to reach the conclusion that
this is revolutionary. I don’t think I‘d say it. I would
say that I’m going to create a revolution by virtue of
indicating what I’m going to do. I am going to project out
what would happen if the Jewish community decided this was a
top priority. Wwhat would happen if we got the right kind of
personnel and if these two which are related or
interdependent were working in tandem with each other. I
would talk about initial success in these areas and begin to
spell out what that could mean without using the words
revolution.

I’11 try again to explain what would happen if "community"
succeeded and if "personnel" succeeded.

Let me start with community. Let us talk about Mort Mandel
first as a prototype and then I want to talk about middle
level leadership and parents as to what would happen if we
succeeded with them.

In the case of Mort Mandel, he has decided that a major
thrust of his foundation is to be Jewish education, the thing
that he spends most of his waking communal hours on is Jewish
education. In the same way that Jews were spending their
time getting the right congressman elected who is going to
defend Israel and get to the President of the United States
to make sure that sanctions were put on Russia and all of the
lobbying that Jews have done so effectively. The waking
energy and dreams of Mr. Mandel are devoted to how he is
going to save his grandchildren which he is now struggling
to make a practical, tangible thing. One of the reasons why
it’s so hard to work in the field of education is that it
sounds boring because it’s not tangible. It sounds like
motherhood. Mandel is trying to figure out what steps have
to be taken in order for it not to be motherhood, in order
for it to be like getting your Governor or Congressman to
vote for Israel, or do the right thing.
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Translated into practical terms for Jewish life that means,
how are you going to get the local federation to give the
money to Jewish education and not to other things, as
important as they might be. Somebody told me that the top
status job in Jewish life in New York City is being Chairman
of the Board of Mount Sinai Hospital. Well, Mandel has
decided that that is not what he wants. He wants to be
Chairman of Jewish Education. If that happens nationally and
in local communities and the top leadership wants that,
you’re going to get interest, money and enerqgy devoted to
that. David, let us not forget that the two of us share a
conmitment to the power of ideas and people. If guys like
this who have transformed American industry - and let’s not
forget what these guys have done there, you know that better
than I - devote their brain-power and their energy to this
problem, then we think miracles can occur. That’s in terms
of the top leadership.

In terms of the middle-level leadership it means that the
guys who sit on allocation boards of federations, sit on
allocation boards of synagogues, will see to it that the
money goes to Jewish education and they will choose school
principals with the same concerns they chose a Rabbi.

They‘1ll also know what to look for. They won’t choose a gquy
who is flashy, they will choose someone who'’s going to affect
your children and grandchildren. That’s the middle level
leadership.

On the lower level leadership it means that parents are going
to insist that schools are exciting. They won’t be willing
to accept the position that the school.can be a boring place.
They will begin to put pressure, they will hold the educator
accountable. When that takes place, when that is the
environment in the community then we will have succeeded. We
are light-years away from that today, but we have to remember
that in 1948 when Ben Gurion suggested to Henry Montor that
they should raise $10 million in America for the UJA, Henry
Montor thought that was a crazy idea. Well, the UJA can now
announce a $400 million campaign for Russian Jews because
there’s an emergency. We have to think of it in those terms.
I keep returning to the money issue, yet I don’t think that
it’s the key issue. The key issue is, do the top leadership
see education as the way to save the Jewish world. If they
see it as such, it means that people like your children will
say, my god, that’s a profession where I can make a
difference, and the whole world sees me as being someone who
is going to change what they think is important, namely the
future of Judaism. That’s what it means to dget top lay
leadership in and that’s what it means for them to change the
climate.



Personnel:

Our assumption is that with the vision made explicit, several
thousand idealistic, enormously talented people would rather
do this than become very rich (remember all you need is
several thousand.) Sometimes they are the children of people
who have already become rich and don’t see this as a
challenge, or they are people who are not rich but want to
derive meaning out of their lives. We think that if Jewish
education is imbued with a vision it will attract a certain
kind of person, unless we drive them out. We will do that if
lay leaders mistreat them, if they can’t change the systen,
if their creativity doesn’t have a place to express itself
and we will drive them out if experimentation is not
encouraged.

These people, when they come in, they will come in with the
same kind of excitement that accompanied Kennedy’s campaign
in the United States. They were going to save America, these
people are going to save the Jews. I have met enough of
those people. I am not suggesting something that I have not
experienced. First of all, I’m one of them. I‘’ve decided to
do this, I don’t want to do anything else and I would do it
all over again and I think that my son David and your son
Peter are being cheated by virtue of not having had the
opportunity to do what I‘m doing.

Let me give you some very specific examples. There’s a good
deal of evidence that principals make the difference. If a
principal is an educational leader, a school is a very
different institution than if he’s an administrator. If you
want examples I can show you the Coleman report which saw
schools as having very little impact. There were a small
number of schools where all the conditions were the same as
those schools that failed. What made these schools
successful was a principal who was an educational leader.

Imagine a thousand principals in America who are educational
leaders inspired by a vision of education as character
education or education as effecting the lives of children and
families. These being people who are well trained, who form
a fellowship, speak a common language, are committed to
similar goals - imagine them even across denominational
lines. Imagine what makes it possible for Orthodox,
Conservative and Reform educators to both cooperate and
compete: On the one hand different visions of what Judaism
should be, but on the other a common vision of the high level
at which education has to be. Imagine them building Jewish
schools where children are treated with great sensitivity,’
where a parent knows that when he sends a child to a Jewish
school he’s going to be treated the way he wants his child to
be treated. That his child will be seen as someone who is
not a statistic, but someone who the school has to help rise
S



to his fullest potential and that’s what a Jewish school is.
It’s not just a place where you learn Talmud, or learn to
pray, as important as these things are, it’s not just a place
where you find your expression as a Jew, but it’s a place
that because Judaism insists that people be treated well,
your child is treated well. That’s what a Jewish school is
like.

In other words, the oxygen in this institution is different.
Just like the oxygen at Harrow and Eton is different. 1In
terms of building the future elite leadership of England it
was the beginning of the 0ld Boys club, Jewish schools are
places where people are treated with great concern and that’s
the kind of therapeutic environment you want your child to be
in. A thousand principals like that is the personnel we’re
talking about. We are talking about teachers in classrooms
who are not going to waste time with paper work, who will
have secretaries and computers that will do that. They will
be given an opportunity to deal with children and with their
parents.

Let me say a word about parents: Imagire if a teacher’s
assignment was to not only work with the child but to have
the time, skill and motivation to work with a family and just
as I worked with the Finn family, or Shelly Dorf worked with
the Finn family, imagine if the teacher at New Rochelle had
an assignment to work with the families of his pupies. So
the teacher is a different kind of person. I can go on and
give you an example of what the camp counsellor is like etc.
but I think that’s enough for now.

QUESTION 6

I will be covering question 6 obliquely but I‘ll do it
. anyway.

First of all, to get rid of some misconceptions. It isn’t
only the Gallup poll. Except for the ultra-orthodox, and I
should have mentioned that earlier, the situation is not
good. Neither the moderate or centrist Orthodox, nor the
Conservative or Reform have anything to be content or be able
to rest on their laurels about. We can‘t say that in the
report because we’ll offend all of them, but we ought to know
that amongst ourselves.

Secondly, for every child in school at this moment, there is
one who 1is not in school. All educators, Orthodox,
Conservative and Reform admit that we don’t have the family
supporting us and everybody knows how important the family
is. So the situation ain’t good.
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QUESTION 7

CJF =-- is the Council of Jewish Federations, the umbrella

organization of Federations of Jewish philanthropies in the

United

States and Canada.

JWB -- the Association of Jewish Community Centres and YM-
YMHAs, is the leadership body of the North American network

of JCCs and Ys,.

community centres and it helps to build, strengthen and
sustain the collective centre movement through a broad range
of direct and indirect services, institutes, consultations

and Jewish experiences and by identifying and projecting

movenent-wide directions, issues and priorities.

JWB serves the needs of individual Jewish

JESNA -- the Jewish Educational Services of North America, is
the organized Jewish community’s planning, service and

coordinating agency for Jewish education.

It works directly

with local federations and the agencies and institutions they
create and support to deliver educational services.

(JWB and JESNA:

Design

Document.)

these are quotes from the Commission’s

The following definitions appear in the American Jewish Year
Book, 1987:

3 ESHA"

IEWISH EDUCATION SERVICE 0F NORTH

AMERICA, INc. (JESNA) (1981). 730

Broadway, NYC 10003. (212)529-2000.
Pres. Mask Schiussel; Exce, V.-Pres. Jona-
than Woocher. Coordinates, promotes,
and services Jewish educalion in feder:

ated communities of North Amesica. Co-.
ordinating cenler for Jewish education

bureaus; offers curricular advisemeni snd
.Maintains™s “National ' Educslional Re-
source Center, runs’ regional pedagogic
conferences; conducts evaluative surveys
on Tewish education; engages in statistical
and other educational research; provides
communily consullalions; sponsors the
National Board of License; administers
Fellowships in Jowish Educational Leader-
ship trai o% program (FIJEL); provides
placement of upper-level bureau and com-_
munal school personnel and educalors,
Pedagogic Reporter; TRENDS: Informa-
tion Research Bulletins; Jewish Educalion
\ Direciory; annuaf report; NISE Ncw'mer./

Qe

Couu-:_:n. oF JewisH FEDERATIONS, INC.

(1932). 730 Broadway, NYC I(II)_J. (212}
475-5000, Pres. Shesbana-S-Cardin; Pacc.
V.-Pros. Cagii Spbwasls. Provides nas
lional and cegional services to 200 wie

. socialed federations embracing 800 com-

munitics in Lhe U.S. and Canuda._l n.du;igo:ln
fund raising. community organizalion,
health and wellare planning, pecsonne] re-
cruilment, and public relations. Dircctory
of Jewlsh Federations, Welfare Funds and

munity Councils; Directory of Jewish
Heolth and Welfare Agencies (triennial);
Jewish Communal Services: Programs and

_ Finanees (1977); Yearbook of Jewisk Social

Services; annual report




QUESTION 8

The issue of the affiliated/unaffiliated is a relative one
and is subject to much discussion among social scientists,
comnunity leaders and others. Formal definitions

would include among the affiliated people who are formally
members of one or the other institution, organization, or
movement of the organized Jewish community (synagogue,
community centre, school, etc.). However, some people
participate in the community without being formally members
(e.g. donate to UJA). Moreover, it has been argued that a
whole range of possibilities for participation in Jewish
life, that is not formal, accounts for the greater or lesser
affiliation of many North American Jews (e.g. reading Jewish
press, visits to Israel, reading books and articles on Jewish
topics, having Jewish friends, etc.). The notion of the
"less affiliated™ has replaced that of the "unaffiliated" in
some of the more recent literature on the topic, implying the
need to view this matter along some scale, rather than in
absolute terms.

Studies indicate that most US Jews belong to a synagogue (our
Gallup poll indicates 57% do). About 1 million US Jews
belong to Jewish community centres. The implications of
these numbers are far from unequivocal as you well know and
do not tell us much about active participation, depth or
scope of involvement.

b. We gave you a document called "Appendix: Background
Data", where you will find esome answers to your questions
about number of day schools, camps, etc. (pages 1 - 6.) We
will forward to you a more detailed document immediately.
However, please note that Prof. B. Riesman’s paper on
Informal Jewish Education undertaken for the Commission will
be ready and available in a few days. We expect that it will
analyse the informal scene in more detail. We will send the
document as soon as available.

QUESTION 9

This guestion is addressed in a paper entitled "Federation-
led Community Planning for Jewish Education, Identity and
Continuity", by Joel Fox. I am asking Mark Gurvis to forward
a copy to you in case I did not give you one. Here is a
guote from that document:

PMany Federations have already engaged in Federation-led
community planning for Jewish identity and continuity.
Commissions, committees and task forces are already well
advanced in Baltimore, Cleveland, Columbus, Dallas, Denver,
Detroit, Los Angeles, New York, Pittsburgh, Richmond and
Washington. Others are at earlier stages of organization."

12



We can add Boston and Philadelphia to this list, however a
year after the above was drafted we may also want to delete
some of the names: Work appears to be very uneven in the
different communities and we will ask Henry Zucker and Mark
Gurvis to comment further on this question.

QUESTION 10

I’m going to respond to this question by telling you what the
money would go for. I don’t think the report should
concentrate on the problem of tuition, although it will
probably have to be mentioned because it’s true. Anybody who
wants to send their kids to Jewish day schools has got to pay
approximately $10,000 per kid. If you’ve got a couple of
kids and you want to send them to a summer camp as well,
you’re talking about $10 - $15,000 per child. People have to
be rather affluent to be able to handle that kind of a
burden. I don’t think that should be the thrust of our
argument. I think we ought to deal with what it would take
to undertake the kind of experimentation and research that is
necessary to produce the kind of education we have just
described.

By the way, the first effort in educational research in
Jewish education in North America began with Melton. I don’t
know if you want to say it that way, David, but the truth is
it began in 1959. What do you think the results would be in
cancer research if it began in 1959 and with the kind of
money Jewish education has? So, somehow we’ve got to convey
to them that if you want to build the educational
institutions that have the kind of environment I described
earlier or if you want to have character education or
teaching young people how to be able to touch their insides
so they can pray, if you want those kind of institutions,
then this is going to take a massive investment of money.

One point that might be made subtly is that Jewish education
is education. Not just education that is Jewish. These are
problems that have to be solved for Jewish education in order
for it to be a meaningful Jewish education and they haven’t
been solved in general education either. So, the money we
are talking about has got to go for the vision to be
translated into practice. There is very little money devoted
to that in general education. The Jews should be willing to
spend that money because they care about their future. We
need money for the training institutions to ‘be developed,
money for professorships, fellowships, students to be ablé€ to
attend. We need money for elite training programs like the
Jerusalem Fellows, programs for mid-career advancement,

13



programs for in-service and professional growth. We need
money for people to leave general education and be tooled to
go into Jewish education. We need money for model programs
in Jewish education, money for the communities. We don’t
begin to know what it’s going to cost.

] * * ]

We will strive to add to this information, and any other data
you may need, during the week.
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February 21, 1950

Mr. Saymour Fox

Ns., Annetta Hochstain

Nativ Policy and Planning Consultants
Jerusalem, Israal

~ FAX # 972-599-351
Dear Beymour and Annetta:

As we discussed, here are some additional questions which
we’d like you to answer for the report. I prasume you will
want to set aside a few hours and dictate replies which would
be fine. But if you could alsc get them transcribed for us
that would even be better. It would probably be cheapar for
you to do this than for us, and I’'m conscious of the budget
problem. However we’ll do whatever you think best.

1, We'’d like to be able to characterize the current gtate of
Jewish education the way you see it. Remember there was some
diacussion at the meating of tha ndvisory group as to whether
to say we’ve accomplished a lot but more has to be dona, or
that there are a lot of good structures in place which now
have to be utilized. This doesn’t sound like a crisis situa-
tion. My impression is that we should say there is a crisis,
and it’s been here for some time. What can you say that will
help put this in perspective? Is it a pecullarly American
Jewish crisls, or is it worldwide? What has happened in
America to make it a crisis here? Is it an across the board

crisis or are there pockets of effective educatlion in the
Jawirh cammini+y? fiuva ne s winah poropechive en shis vhelae
sitnuatlion as you can.

2. How doee this crisis relate to the crieis in education in
America generally? That crisls has been front page news for
some time - dacline of public schools, illiteracy, lack of
knowledge of history, sclence, etc. It would be helpful 1f
you could take a stab at relating the crisis in Jewish educa—
tion to this over-all situation,

3. Is there anything you think should be said about education



3. Is there anything you think should be said about education
in other religions? Have they algo baen undermning a crisais,

> 1_ . are they having the same consequenc.s? It’s not
that people aren’t being religious == look at all the evan-
gelists. And even look at the Jewish movements -- haven’t the
number and size of congregations been increasing? (New Ro-~
chelle’s Beth El now has three eervices on the High Holidays,
and thoy’re so mobbed you can hardly get into any of—them!) -- -

Dhia doa moay nood seme evnmont faww yww by plave LUs piublew
in context.

4. We gwwd L LAYlLllylit the 1mportange oI the Jewlsh—leader-

e d e = da ¥ - meem g mm mEwe g e T

and come up'with a solution. Shall we say that never before
has such a group gathered together? Or are there pracedents
you can think of which we should mentlon like German refu-
gees, the State of Israel, the Middle Eaat wars, atc.? How
does this compare to commissions that have been formed about

Arhay aeanamte ~fd adnmaekd{an 4o Amarisasas? Fheat1l sia mcmbdece &=

Plexner Raeport as a precedent, and are there others you think
wo should mention as well? Has thils bean modeled after other
commissions or ia it unique?

5. There must have been other reports about how bad Jewish
education has been =- from the Melton Center and its counter-
parts in other movements. What was different about this one?
Is it that the Commission was set up with the aim of bringing
about a revolution in Jewish education =- not just by diagno-
sis but by a completely new plan to transform education over
the next several dacades? Shall we say that there has been no
single force in the fiald which has baen dedicated to bring-
ing about this transformation although everybody knew it was
urgently needed, and it was the ainm of the Commimsion to
design this force and bring it into being?

6. In the introduction to the report (p.6) it says that the
commitment to basic Jewish values is qiminishing? There ought
to be a ringing declaration about that, like Louis Finkel=-
stein’s yortune article. After all, thera’s no way of oiting
evidence that it is 8o (except intermarriage, which should be
mentioned of course, with the Gallup material in hand, but I
don’t think you want to base your case on that alone, partic-
ularly since attendance at religious services may be on the
rise). 86 if you can elaborata on that (in the language of
the prophets) that would be great.

7. Can you glve us a word or two about CJF and JWB and JESNA
50 we can explain what they are? Alsc were these organiza-
tions created some years age to deal with this problem, and
if so why haven’t they succeeded?

8, On p. 7 you mention the chief local institutions (and on
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the previous page you mentioned unaffiliated Jewsg), can you
spell out‘thasa elements specifically? Who and how many are
the una““'"lated? How many congregatlons are there in sach of
the four movements, how many members? Give us any figures
yYou can on day schoolas, camps, community federations, commu=
nity centers, supplementary schools, educational trainin
institutions, educators. I know some of that is in tha bgg
pile of material Annette left us and there’s no need to
repeat any of that. But whatever you can easily put together
about the above would he helpful. Remember this report should
make sense to the Jewish layman as well as the ¢general media,
and the more facts we give the mors impressive it will be.

9. On p. 8 you mention that at least a half dozen federations
are involved in comprehensive studies of education, I’ve scen
various figures as to how many such efforts are underwa{.
could you name those which should be mentioned, even write a
sentence or two about them? :

10, On the gqueation of funding, is there anything you can say
specifically about the gap between actual costs and tuition
charges? Such figures have been provided by many schools to
explain the need for additional funding sources, and it could
be helpful here, although of course it must vary from aschool
to achool. It sounds as if you mean that the presant funding
comes from tuition and from temple funds, but that these are
not enough to bring about real change. So doeg this mean new
fund ralsing efforta by temples, by schools? If you mean by
federationa, you better explain how tha federation systen
works. This whole subject seems vague. More money is needed
for everything these dayas --~ for the environment, for the
homeless, for urban infrastructures, for education, for
health, for solentific research, for the arts, etc,, etg,
People glaze over when you just say "more money," because
that’s what we read in that growing segment of our everyday
mail which aska for money for projects, institutions, and
ne=4s which must be served if the world is to be saved. So
try to be specific about the channels through monies will be
provided -- and later in the report you will explain what

will be done with it.

1l. on p. 10 you spell out recommendations. I sc¢ratch my haad
when I think of figuring out how to write this in a more
ccmpalling way., "Encouraging local committees or commissions
to meek aggressively to include top community leadership...™
-- it’s so general and vague. If the Report stopped at this
point, all we would be doing ia Yencouraging" scme people to
do a better job == bilg deal! The Report will not stop here,
but this is the first thing you are writing about so it ought
to be powerful, Can we say that there are X number of Fadera-
tions in the country, Y number of communities with one o»
more synagogues, explain who "top community leadership" is



(members of boards of directors of organigations? Philanthro-
r—=? ov~v-71""~g oltizena who happ-- to be Jewish writ=
&iw, artiscs, scaolars, government osricials, etc.?) Is it
Crua that all you want to do is "encourage," or are you, the
Comni{ssion, goini to set up a Center for Innovation in Jewish
Education that will work with them, develop guides on how
they can do all these things, assist them so it will happen?

If that 1s so, should tha Center ba tha firar part of the
rooermandatien?

12. On persennel, pp.ll-14, the figures of 30,000 and 5,000
are helpful, Lut we need some more information if you can

give it to us. The four bullets on p. 11 appear in practical-
ly every report on the problems of education on America that
I have read, so what else is new? You need mora; why? Are the
classed too big? Is there a constant regquest for more teach-
ers == if @0 from whom to whom? Do graduates from teacher’s
training programs (and you are going to give us epecifica on
which ones exist) get grabbed up by echools as soon aa they
graduate? If there is suoh a demand why don’t salaries go up
according to the dynamics of a free marketplace? Undoubtedly
there ls a phenomenon here that needs to be dascribed ...
aducation has become a routine affair, it‘s dull for tha
-teachers as well as the students, classes tend to be large,
curriculum tendsa to be boring, new teachers are brought In
just to cover tha bases rather than inspire students... I’'m
just guessing, but whatever you can tell us along these lines
will be helpful.

13, The need to create a profession -- again it’s a common-
place complaint in general education these days. Perhaps it’e
worae in Jewlsh educatien, or Just as bad, but you may be
able to elaborate on that.

14. All the bullats on pp. 12 and 1} are good as outline
headings, but it would be great 1f you could give us some
detalls on all or at least some of thom. How to increase
faculty (what deo the faculties look like today and what more
do thay need?); speclalists in varlous fields =-- do such
exiat, can you tell us anything about them, give examples)
reséarch networks and consortla -- how will these work, can
you explain, stc., etc.?

15. on p. 14 you talk about standards for salaries and bene-
fits, career development, eto. —-- anything you can tell us to
make this more speolfio or give examples, or compare to other
fields, will be helpful.

* ] &

That’s about all I oan do at the moment. Answaring thase
questions, and the one’s we discussed at our last meetiqg

.-‘
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end of tha raport I see that you have put the Facllitating
Mechanism last =-- which seems loglcal in one sense since your
idea was to define the problem and then say what you’re going
to do about it. But all your earlier sections have recommen-
dations attached to them, and the recommendations seen bland
in their present form since all you’re doing is "encouraging®
people to do better. Perhaps the Report ought to start with -
the background, sexplain the creation of the Commission, and
then have an extanded section on the problems == without
reoommendations in each ocategory. Then the next seotion of
the report will have recommendations, and begin with tha
creation of the Center because it has become clear that a new
force has to be created to change the whole pattern of Jewish
education in America, and then explain how the Center is
going to work with varioua ?roupu to solve different prob-
lems. I’'m not sure that’s right, but it’s ons way to go.

Think about this and let us have your ideas. And also with
that in mind, take a look at section 7 on the Meohanism, an¢
see 1f you can tell us more about it, how it will relate to
the Commission, what kind of staff it will have, who will buo
its board of directors, what i{ts budget will be, stc. (Man-
tion the firat director, and give his background). If we did
begin the recommendations sections with this, then all the
“"Tasks and Functions® mentioned here would not simply be a
repetition of what has already been written, but would in
effect be the outline of what is to follow -- a section on
Setting un lead Commynitied., halpina comminirtiaa +a Ramira

Of the projects we discussed in our office the most impor-
tant, I think, is the Twersky statement, I hope you can get
that soon because it could help set the tone for the whole

Report, '

Finally, I must say, the more I get into this project the
more nervous I become. I wish we had a year or two instead of
a few monthe, I’m not nervous hecause I‘m afraid we can’t do
it, but it sure would help if I were Seymour Fox and David
Finn rolled into one, instead of just David Finn with his
colleagues at Ruder Finn., We’re not Jewish educators; you
are. And writing eloquently what you want to say substantive-
ly ia going to be guite a trick!

All the bast,

Da¥id Finn
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February 20, 199¢C

Ms, Annette Hochstein

Mr. Seymour Fox

Nativ Policy and Planning Consultants
Jerusalen, Israal

Dear Annette and Seymour:;

To help budget all expenses in connoction with the
report we are working on I thought I should write Hank
Zucker a letter along the following lines.

When we discussed the budgeting for the Report for the
Commission on Jewish Education in our offices the other
day, Mort and I agreed on a figure of $40,000 to cover
the work described in my last letter., This is intended
as an outside figure, and we will bill you less if we
spend less time, As I indicated then, I would like to
gend you an involce for $7,500 for the next three
months, and bill you beyond that on the basis of time
gpent. But I will not go over the $40,000.

I want to repeat what I wrote in my last letter that
this will cover all Ruder:Finn time in writing and
designing the Report. When I gave you the original
$30,000 estimate, I had no idea of the amount of work
that would be invelved; my revised estimate is based on
a realistic assessment of the project. At tha same time,
I want you to know that this will only cover the time
for the staff work that will be done on the report. I
estimate that I will personally be spending f£rom 635,000
= $40,000 of my time on the project, which will be nmy
contribution. In other words, a commercial client would
ke paying double what we will he charging you.

In addition to these staff time charges there will ba

out of pocket expenses. For instance, we tape recorded

all of our conversations about the report and we will
charge you for transcriptions. We will also charge for
photo=copying since several of us will want to have

coples of transcripts and other materials. There will

also be telephone calls to Israsl, etc., and other
miscellaneous expenses such as taxis, etc, And finally,

we did hire a photographer to take photographs at the .



Commiasion meeting, and there will be charges for her
time as well as printa, and tha like, and possibly
additional photographic charges if we ahould decida
together to try to get clagsroom shots, etc., I would
estimate that these expenses will add up to somewhere
between $5,000 and $10,000, depending on how much is
involvad,

What wae will produce on the basis of thie budget im a
finished text as approved by you and others, plus any
graphas or other illustrative material, and a complatae
set of mechanicals ready for printing (for what we
estimate to be approximately a 100 page report).

When we have a final and approved text and layout, we
will have to nake a decision as teo whether we want to
print the report with a typeface from a coumputsr or
whether we want to set type so that it looks more like a
book. We have done reports both ways. The former will
cost nothing additional, the latter may involve an
additional cost of $5, 000~ £7,000. This will be purely
optional. I hope iou will vant to have a report with set
type since this will be an historic document, hopsfully
kept by libraries and read by a large number of influen~
tials (and all Rockefeller, Carnegle, etc. raportsg ars
printed that way), but that‘’s a decision we can make
later.

Then, of course, there ls the printing and binding cost.
It is extremely difficult to estimate that cost at this
time since we don’t know the guantity, the number of

colors we will use, how many halftones, etc. However,

based on Eravious experience, wa estimate that these
ragorts will cost anywhere from $25,000 to $30,000 to
rint, for inatance, 5,000 coples.

The only other cost which might be menticned this time
ia tha posaible coat for publicizing the final Report.
It really is premature to think of this at the present
time since we have no way of knowing whether we should
consider a major press conferance or some othar way of
announcing the completion of the Commission’s work and
the publication of the Report. However, it might be
uaseful for you to know that our budget for arranging the
press oonference for the MIT report which wa have men-
tioned to you, was $25,000 (inoluding staff time, press
kits, and expenses for the confersnce). My suggestion is
that we don’t consider that question until much later .
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when we will have a much better idea of the news value
of the Report and will be able to explore various op-

tiona.

I hope this detailed analysis is halpful to you. If it
ssens on target, I would appreciata your confirmation of
these arrangenments. If there is any question about any
of the elements of the budgets, plsase don’‘t hesitata to

give me a call.

Annetta and Seymour -- please let me know if a letter
along thase lines would be appropriate, or if there are

any changas you would like me to make.

Thanks, as always,

Warm regards,

David Finn
DF:ajs






