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TO: Annette
FROM: Debbie
RE: Notes from my trip

Meeting with ILecra Isaacs - JESNA - June 20

The following communities are doing/have done studies of their
educators:

Miami

L.A. - data is in; analysis not yet complete. (Isa Aron)

Philidelphia - raw data available; final report not yet ready

Boston - I spoke with Judy Israel who referred me to Steve
Cherbin who will be taking over all personnel-related
issues when she goes on maternity leave. Steve was on
vacation but Judy will ask him to be in touch with me.

Baltimore - a small study was done

Cleveland - they have a little data; not a full report

Syracuse =- they have a little data

HUC (L.A.) did a follow-up study on their graduates which we can
get from Sara Lee.

A report was done on Reform Day School principals which we can
get through Irwin Shlochter at Rodef Shalom in Manahattan. (He’s
the head of the Organization of Reform Day School Principals.)

A report was done on Solomon Schechter Principals which we can
get from Bob Abramson.

Paul Flexner at JESNA is responsible for collecting the educators
studies.

Several communities (BJEs and Federations) have commissioned
JESNA to do community studies - mainly qualitative assessments,
but some have dquantitative data 1like the Buffalo study. The
person in charge of these is David Shlucker. He was unavailable,
but ILeora said she would speak to him.

A data bank of educators is being compiled. Paul Flexner will do
initial analysis of it (preliminary data will be pulled out) by
the end of the summer. The data will be disseminated through the
Trends newsletter (which comes out twice a year).

Leora: "The data bank is incomplete and there is little hope of
ever completing it. It is difficult to get cooperation, even to
get local listings."

An intern working with Leora is putting together an inventory of
current research in Jewish education. So far, most of it is more

theoretical/philosophical than empirical. Some evaluative
studies have been done. I brought back Susan Shevitz’s
evaluation of the Israel Incentive Savings Program. If we want

Bernie Reisman’s evaluation of the implementation of the JWB



T
LY

Maximizing report we can get it through JWB (Jane Berman).

In June 1989 there was a conference on Research in Jewish
Education. 45 people attended and are supposedly sending in
abstracts of the research they are doing. Leora promised to send
a copy of the final inventory.

I brougth back a copy of the bibliography of the Himmelfarb
document which lists numerous research projects.
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TO: Senior Pollcy advisors
FROM; Jugeph Relmer (7/26/89)
RE: My research project

Synaqeques as a context for Jewish educatlion

This paper flows most directly from a comment made by Chuck
Rattner at our last Commission meeting. Commentlng on the Cleveland
Commission for Jewlsh continulty, Chuck sald the most crucial
Ingredient for lts success as a process was the wall to wall
coalition that was built and particularly the coalition between the
Federation and the congregatlions. Mark Gurvis later added that it
took 8 years of hard work™ for that coalltion to develop, and it may
not have happened 1f inltially there had not been a confrontation of
Federation by the congregations.

Many observers of the Amerlcan Jewish community (including Dan
FPlazar, Jon Woocher, Susan Shevitz, Gerry .Teller} have observed how
different are the "worlds" of Federatlon and co;gregations and how
often they tend to misunderstand one another. Yet there is almost
equal agreement that Jewish education is an arena in whlch these two
"worlds" have to meet and learn to cooperate. Whether It 1Is through
the mediation of bureaus of Jewish Educatlion or dlrect contact,
Federatlons and congregations will either develop a creative working
partnership (perhaps a new cavenant) or there 1is little hope for

progress in the fleld of Jewlsh education. Nelther "world" by itself

can substantlally help the fleld without the cooperation of the

-

other.
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Thls paper will not Initlally try to envision how that new
relationship will look. Rather, it will start by stepping back one
pace and asking (1) Currently, what kinds of resources have
synagogues to offer in the area of Jewish education, and (2) From a
synagogue perspective, how can Federations be most helpful in 7
assisting congregations to reallze thelr own educational mandates.
The focus will be primarily on the world of synagogues: |its
situation and needs, 1ts hopes and aspirations for thé schools and
educational programs it sponsors.

Jewish schooling in North America was not always primarily
synagogue - based and, cdﬁpared to 20 years ago, is less based in
synagogues now than then* Yet most leaders in the synagogue would
consider the link between the congregation and 1ts school to be of
vital importance. The widely held belief is that non-orthodox
congregations attract new members primarily through the schocl. Even‘/w\
{f congregations tell members whose chlldren have grown up that there
1s more to synagogue 1llfe than Bar Mitzvah preparation, most belleve
the chlildren provide the glue that make the members stick. Hence
the suggestion that some of congregatlonal Jewish éducation {even
adult education) could more efficiently be run on a communal basis is
often greeted with marked resistance. The suggestlion is seen as
threatenling the life-blood (m;mbership) of the synagogue world.

That schools are seen as vital to the life of the synagogue does not

translate automatically into ungquallfied support - financial or

* For example, many Orthodox congregatlons have closed thelr
supplementary schools in favor of day school education which recelves
communal support.



otherwise - for the schools. As one rabbi commented: Congregations
are often bequn by parents seeking an education for their children;
but once they begin running the congregation, other priorities emerge
and the school falls in importance. Perhaps !t would not be an
unfair generalization to say that today many congregations £ind other
priorities more pressing than the personnel and programatic needs of
the school. Aging buildings, escalating personnel costs, falling
contributions and bequests are often cited as creating new and more
serious financial problems. Demographic changes, drops in the pool
of velunteers, competition from Federation and JCC all contribute to
a sense of diminishing human resources available to run the
congregation. As one executive director noted: If people used to

Join a Shul for life, today people say "I'm Jjoining for this year."

The flow of commitment is running thinner through the veﬁns of

congregational life,

Synagogue schools may attract new members, but they do not pay
the bills or necessarily bring in new donations. Faced with
spiralling costs, a smaller congregatien may have to choose between
hiring a cantor or a full time educaticnal director. 1In either case,
some vital aspect of congregaticnal life will be lost., 0Cften it is
the school that has to take its share of the cutbacks.

All this is not to deny that there are congregatlions that make
educational programming a top priorlty and hlre rabbis and educators
who offer top guality Jewish education to both chlldren and adults.
Even within the synagogue world observers are not clear on why thls

happens in some congregations and not in others. Some cite the



-
factor of rabbinic leadership: is the rabbi vitally involved in the P

program cf teaching? Others cite the quality of the educational UJA”
director and cthers the congregation's commitment to excellence in N
. . . . i] [,k

all of its programs. But here is a question of central importance:
U“/

Can we Ildentify congregatioks_that excell in their educational
programs and determine what are the conditions most conducive to
producing these results.

Feelings towards Federation within the synagogue world are
decidedly ambivalent. ©On the one hand there is respect and
admiration for the level of professionalism, the commitment to k'lal
yisrael, the devotion and- skill of lay leaders and the amounts of
money raised. On the other hand there is envy and mistrust: envy of
Federations power, mistrust of their concern for congregational
life. As one rabbi said of a senior Federation professional: "He

thinks Federation is the community and synagogue is where you go to

d'aven ma‘ariv."

There is no clear consensus over how Federation can best help
synagogues to fulfill their mandates - though there is growing
agreement that Federation should be investing in (or giving back to}

synagogues, and that these two "worlds™ mutually need one ancther.

interviews ctonducted, I have heard opinions ranging €from

ction that Federation offers time limited grants to

complete s

synagogues for innovative programming in education to consideration
of Federation supporting synagogues ln a relationship analogous to
J.c.c.'s. But what everyone in the synagogue world seeks is mutual

respect: the open recognition by the more powerful Federation world
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ISRAEL

Cear Annette,

Enclosed is a prelimimary outline of my paper on professionalism
in teaching, I think that the research and writing of & report of
this scope could be done in 10 yworking days. However, I want to
be clear about what is not includsed in thls ocutlines

1) the area of training, both pre-service and in-service, [ Qo
back and forth in my mind on how relevant this is to the issue of
professicnalism 1n Jewish education. In secular education there
are endless debates, and somes fascinating research about when and
how teachers should be trainmed. Yet we know that very few
Bmerican-horn Jewish teachers nave formal training; the graduates
of programs like KUC, UJ, JTS, and Brandels tend to go into
administration. Soms guestions about this should probably go °ito
the information-gathering project.

2} details about how career ladders actually waerk, and the
problems various school distriets are having in trying to
implement them. Some interesting research is currently underway
thoughout the U.S5. Howsver, I think that the orgenizatlion of
Jgwish schoollng is 8o different from that of public schools as
to make much of this material irrelsvant.

3) a discusslon of recruitment, ar how ali y ar status affect
recruitment, I have only & passing familiarity with the
literature in this area, and don't know whether or not it would
be germane to the lssue of professionalism.

4) issuss of accreditation, and the status of accrediatlon in
Jewish educatien, If this is important it tog might become part
of the information-gathering.

5) OCepending on how you feel ebout the paper's advaocaeting
-differentiated staffing, it might be nice to include a number of
models of differentiated staffing in verious settings., I could
probably creata scme sketchy models off the top of my head, but
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we should possibly consider offering a number of scenarios that
are mors elaborate,

If, in our dlscussions at CAJE i1t turns out that ome or mors of
these items should be imcluded, we would then have to discuss the

context for their inclusion, and how mueh time it would take me
to research each area.

I hope that my sending in this outline now will aqive you and
Seymour ample opportunity to get feedback from a variety of
colleagues and conaultants. I look forward to discussing this in
depth when we meet in August,

B'Shalom,

K

Isa
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Isa Aron
July 26, 1988

NARRATIVE OUTLINE OF PAPER UON PHUFES3LUNALLOM LN TECACAING ~-
DRAFT #1

I: Review of Current Discussions in Secular Educeticd

1) Before entering into a discussion of professionalism in

teaching, it is necessary to cefine what ue-nmsan-by the term
"prufesslunal,” The Leiw ls os=d very logselyy in exhertative
‘Paol‘la’-nn. o %h. aqui-a.lvni of autlbua, uer"rhy ~F ﬁaepnr“i', HHH_IHT‘
WOITRAY CT mMOre pPay. BUT TEe&acning mMlOnt 0O SeBn 85 Uelhy sesluuss

workthy of mozo racpneb, eamd mara poy withmied Aerpasanrily herino
seen as & profession, ’

2) Philosophers and scclolaoglsts heve srrived at econocnoua &n btwo
criterio which differentiate profconlcons from other occupationat

legitimacy: a Joub is a profession if it requires a special
body of knowledge and expertise

autonomyt a nrafasainnal i nnm whn exarts control over the
circumstances under uwhich his/her service is rendered

Doctors and lawyers clearly meet both criteria; nurses have
legitimacy, but much less autonamy than doctors;
Duglinesamens vunvessely), lbave g yuud Jdeal of oubtonomy, but
there are guestions ss—to theirJogitimaey (in fact, the
rise of graduate schools of busiress can be saen as an
attempt to gailn legitimacy).

3) Measured myaioslt Lhess crilwila, teaching does mot ferc wsll.
The prevaillng assumptlon among most Americans lg that teaching
requires little or nc speclal knowledge} in fact, most teecher
certification exams focus on knowledge of subject matter, rather
than pedagogy. Moreover, ln response to dlssatiafactlon with

acheeloy ochoel bearde Rave tondod ¢ poduca teachare! anrnrmnmy
even further, requiring greater accountabllity through exams and
record-keeping.

4) Attempts tc upgrade the professional standing of tsachers,
therefore, have tentered on establishing their legltimacy, on the

ong hand, and arguing for more avtonaomy, on &f  other. T
ettempts can be divided into tho follewinmg cal-goriaw=:

-- Aattempls to codity teacher knowleuge, KesSearcn on teacniny
. ——— el R R = - bim Amandaae hk tha
"Whowledge base of toaching” mas yot to Be tarmliy
actahliehed. The nrednminant rassarch paradiam has been
Mprocess-product” research} many argue thet this typs of

research has ylelded only low level generallizations, that do

-1-
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fully satlafy the criterion of leglitimacy.

edvocated by Lee Shulmarn;—focuses more ommihe lnberplay
H) 1 L] ] [ ] - f m . | -t vt

- sattampte to aroates pragodurase for toachor svaluation that
are both more valid ang more stringent, Teachers aras most
sommonly ovalusted In two ways; e) poicll and paper Losls,
which focus primerily on subject matter knowledgej b)
observation by elther principals or outside observers, which

tend to be subjective and open to the charge of bias. Lee
Shulman and others arse currently engaged in creating a
National Teaching Examinatien which might include analysls
of cazes and sithmiacinn of ltems foar a teaching portfolio aw

well,

-- attempts to create carssr ladders and other mechanisms for
rewarding teachers who excel, Many experiments of thls sort
are currently underwsy, but the results thus far hava been
mixed, et best.

-- attempts to gain more autonomy faor teachers by giuing them

a areater say in school governance. Lhanges in this area
mlﬁl Be hardest to achievs, because of the prevailing trend
towards bursaucratic mechanisms for accountabllity.

5) A small, but growing group of scholars has begun to raise
| ST 3 b

avechtiarma absaswt whebher wbia PP b T o vev ks akeuld ba
our dominant concern., Thev point out that oood teackers. teaschears
who make a difference in thelr studants' lives, have guealitles
that go beyond krnowledge and autonomy. Phillip Jackson calls this
the “transformative" aspect of teaching; Nel Noddings has uwritten
about "caring," An all-inclusive term for this dimension of
teaching is Dweyne Huebner's notion of tzaehing as a vocation.

Il How Applicable is All of this to Jewish Teachers and Jewish
Teaching?
1.] Tn thimrkinog ahmut srpliying Fho 'tn;:ighﬁ'n mf pamilar adicreadiamal

research and scholarshlp to the field of Jewish educatlon, one
encounters a number of problams:

Thae large majozlty of Jeuwlshh Leauhimrs wurk very pacb=Line,
Even day schogls do not necessarily offer thelr teachers
full-time employment. It may be both unreasonable and
imanprpriate 0 pypeeot part-time tearhers tn hauem

professional legltimacy anc to be given professional
autonomy,

=« Whg is responsible for Jewilish sdusation, and to whom should

‘Jewish teachers be accountable? Samson Benderly believed
that education should be a communal responsibility,

-2-
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supported by and accounteble to the community at large. Over
time, howsvaer, aducation bascame the province of synagoguas.
Jewish education 1ls a "system" in only a leose and sphemseral
sense, The pendulum may have begun toc swing the other
direction, but it {5 difflcult tc conceive of a time when
centrel agencies will have actual powezrs rother tham merely
influence, In the meantime, licensing and standards ars

igngred or circumyentad whem i+ Roerames caomyemient to do sn.

A voluntary National Jewish Teacher Exam might, by pouwer of
aiieeimm, ho shlo to octoblieh higher ctamdarde among
full-time teachers; but this would teke times, and entail

considerable resserch, as can be seen in the next point.

-~ with the exceptien of twa doctoral dissertatlons currently
in process, thsre is no ressarch at all on the knowledgs
base which might establish the legltimacy of Jewlsh

teaching, If we mccept Lee Shulman's paradigm, which places
Le8acner kNowledge 1n tne context ot particular subject

matters, 1t bscomes clear that teacher knowledge in secular
education is not the same as teache:r knowledge in Jewish
education. In fact, there is every reason to belisve that
reseerching and testing for Judaic teacher-knowledge will be
considerably more difficult, becauss pf the central role of
belief and values in the decision-making reguired fer Jewish
teachlng.

2) Some encoursgement, howsver, may be derived from the fact that
Jewish education seems to attract teachers for whom teaching is a
vocation?

-- prellminary results af the LA Jewish Teacher Census shouw
that Jewlsh teachers are, in general, meore satisfied with
their work than secular teachers are. They also come out
rslatively high on a numpher of other lndeces of "uocation.m

~=- in her pilot study, Gall Dorph found that all of the
teachers she intervlewed saw their teaching as a "missionm.™

-- it would be interesting to speculate on the policy
implications of this, For example, instead of focusing
exclusively of in-service training, we need to think a lot
more about in-ssrvice nurturing. I have & lot of things to
say about this, if anycne wvants te hear them.

11T¢ THE NEED FOR DIFFERENTIATED STAFFING

The degrea of professicrellsm required to teach full-time In =
day schaol may be very different from that required to teach 2-6
hours in an afternoon school., Given the financlal limitatlons of
tre Jewish community, we need teo think very seriously about
promoting a number of meodels in which highly skilled and very
well remunserated teachers work with part-time, less educated, and
less experienced "trainees" and/or avecaticnals,

I
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Hornstein Program - Brandeis University

TO: Seymour Fox {011-972-2-699 951}
FROM: Joe Relmer {8/6/89)

RE: My research project on synagogues as context for Jewish
education

' e Farve
Ly R ord on how my research focus evolyed oyer a mopehiz bivg. oo
Baucational context to an interest in synagogue - faederation
relations vip-a via Jewish edugatian
1A e wmam = = s mGwalia W Uil T and ollt

which offers a powerful analysis of both synagogue life and

Jewlsh education from a communal perspective. 1 admit an

influence here,

{7 1Tn speahluy Lu synagogue people here in Boston (in the
Shrage era}, I reallzed that as they faced lncreaaing
finanrial pumecosurce, LIKRY Wera tuznlpg luviedslngl 0

Federation ags A ranrra ~Af Elmancicd by i runnilpn vwlsh -
oaqucativii. They are thinking of new cooperative
arrangements,

Having noted thaea, 1 o4111 Au ayice W1TH you that the emarvglag
story of Federaft!an-synagogue reulallons needs to remaln backqground in
thls paper and the foreground should be the inside perspective on the
synagogue. Several factors have smerged as sallent thus far and
require further in-depth lnvestigation In the coming weeks.

{1) 1Informed Synagogue leaders do not tend to think of the
supplementary school as separate from the congregation,
but as a sub-system within the c¢ongregational syatem, As
such, congregations which pursue over-all excellance in
thely programs and services tend to run more effective
schools and vice versa.

{2) The rabbl and hils vislon and committments are a cruclal
variable, Rabbis who envislon the synagogue as having a
primarily educatlonal mlssion will, Lf effective as leaders,
inspire the congregants to purswe that vision. Such rabbls
also tend to work well and closely with the educators and
get involved 1n teaching chlldren as well as adults. The
effect on the schools 1s often very positive.

{3} Wnan a rabbl, for whatever xoabons, pulls away trnm these
fohrerng and leavems them to the sduvalur ARA lay
Frawmmlitsces, It 1o liKkelY that other forces will take over,

Moast educators, by themselves, do not have the status to
influence key lay committees. Most lay committees do not

understand how guality education 1s essentlal to the llife
of the congregation.

(one of § pages)
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{4)

(5)

% s

gnce the primarv farua in a FAAngvegatisen booemss ouwurvivul-—

how to attract more members t0 Reép the congregatlon aflnat,
the educatlvnal program 1s bound to suffer as a prilority
and a2 budgetary ltem. Tt 1o thlo dynamic whivh 1o very

lmportant to understand and has much to do wlith leadership
and vislion.

Outside help ~ be it from the denominatlon or Federatlon -
has to be more than financlal. It has to be almed at the
leadership-vislon side of the congregatlon: how to help
the congregational leadership - lay And professional -~ to
view its work in a larger, more educational perspective,

It has to do with culture of the synagogue: Its self-
definitlon and mission. It is this perceptual issue that I
am struggling to better understand.

This will contine to evolve, I welcome your feedback as I

continue working. See you on August 23 and 24 in Cleveland.

cct

Henry Zucker

(2 of 3 pages)












First Draft

First Draft

The issue of the rationale for the Commission can be cx-
cerpted from the second and third reports to the Commission
and the literature on commissions.

2, THE STATE OF THE FIELD

Q3 A, The Question: What is the scope of the problem? What, in the state of

e
It

the field of Jewish education, requires change? What is the rationale for
cutting into the problem through the community and personnel? What
are the opportunities for improvement and change?

. Research Needed: Tn this section a general statement (with data) should

be offered to substantiate the notion that the field of Jewish education
shows generally poor performance as regards: trends in participation;
program quality; Jewish knowledge; affiliation; Etc.

At the same time the statement should illustrate positive trends. For
example:

Increased participation in day schools; increased visits to Israel; the trend
towards Jewish education in JCCs; the trend towards adult and leader-
ship programs of Jewish studies, and more. The quantitative data could
include: 1) general enrolment data for all types of Jewish education; 2)
institutional data —the number of institutions for the various forms of
education; 3) general data on personnel (personnel numbers in various
settings, overall number of personnel in terms of employment —salaries
and benefits).

Optimally, empirical research about the effectiveness of various
programs should be reported on or undertaken. Qualitative data would
be offered as regards the outcomes of educational programs.

. Feasibility: It is possible te offer at this time a general summary picture

—mostly quantitative —about the state of the field. We have a prelimi-
nary basis in the data report prepared for the first Commission meeting.
However, there is very little as regards qualitative data. A literature
review should be undertaken that would include studies such as Walter
Ackerman’s minf-assessmentof Jewish education in North America, the
New York BJE's study of the supplementary schools in New York, cte.
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First Draft

R12

First Draft

shortage exists in all areas of education and at all levels of personnel. It
expresses itself in the difficulty to recruit, retain, train, offer satisfying
jobs and work conditions, If this is indeed the case, what is the scope of
the problem?

. Research needs:

1. A paper outlining what is involved in dealing with personnel —the
four elements and how they are inter-related. Why they should be
dealt with simultaneously.

2. An analytic paper indicating the scope of needs versus the current
situation in the following terms: measures of personnel shortage by
categories; profile of educators—as a first step toward defining the
qualitative gap; data on recruitment, training, retention, career lad-
ders, etc.; data on needs—the shortage from the point of view of
placement bureau’s and employers. Positive trcnds: the beginning
pool of qualified senior personnel. Signs of positive trends in enrol-
ment in training programs, etc.

C. Feusibility: In each of the suggested categories there is some data avail-

able, however in most cases it is preliminary and rather sketchy. As with
other sections, it seems unfeasible to undertake at this time the research
needed to provide accurate, in-depth data. To illustrate the difficulty,
some studies on the profile of educators have been undertaken. A
number of such studies are in progress now (Los Angeles, Philadelphia),
however it will be some time before the analysis will be available, and
even then the question of whether one can generalize from this local data
will have to be considered. Another example concerns the shortage of
personnel: most jobs are filled by the beginning of the school year, yet
anecdotal data from many sources indicates that employers seitle for
much less qualified personnel than they are looking for because of the
unavailability of qualified people. How then is one to document the
shortage? Moreover, there is no agreed-upon definition of what is a
qualified Jewish educator. .

D. Recommendations:

Gather available data from existing studies and through
direct primary data collection, (e.g. a researcher could place
phone calls to a number of school principals and get data on
teachers). Use data from option papers and from various

other commissioned papers, as well as from existing studies.
(Isa Aron)






First Draft First Draft
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D. Recommendations:

' R14 Prepare an inventory of current training opportunities in all
settings. (A. Davidson)

R15 Prepare a literature survey on current approaches to train-
Fant . ing and compare with existing practice in Jewish education.
Lo (A. Davidson)
R16 Gather data concerning background and training history of /
current good educators (possibly Isa Aron).
R17 Assess existing training programs, (To be decided)
R18 Draft a summary paper on training necds.

7. JEWISH EDUCATION AS A PROFESSION?

Q8 A The Question: Can Jewish education become a profession? Should it
become a profession? Some commissioners and professionals have
raised the issue that in order to attract qualified personnel and offer the

o quality of education that is desired, it is necessary to raise the state of
" Jewish education to the level of a profession. This raises two questions:
1. Is this indeed the case? 2. If so, whet intérventions are required?

B. Research needed:

1. Acomparative analysis should be offered dealing with professions in

general, and assessing the performance of Jewish education as a

‘o profession, Some of the elements that need to be considered include:

salaries and benefits, empowerment, an agreed upon body of

knowledge, a system of accreditation, the status, networking (publi-
cations, conferences, professional associations), etc.

C. Feasibility: The literature survey is a feasible assignment. The analytic
paper will suffer as do all questions discussed in this paper from the lack
of data. For example: there is no systematic data available on salaries

(0 and benefits. On the other hand, limited amounts of data can probably
~ be made available or gathered.
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Hornstein Program - Brandeis University :ﬁf7" ‘
TO: Seymour FOX (011-972-2-699 951)
FROM: Joe Relmer (B8/6/89) v
RE: Hy research project on synagogues aa context for Jewish .

education

' mnnth!'e kime o
beln Afzgﬁgagnmfff TX ffsf?f?Tdf°53?,SEEEY$Su°§Srcﬁe synagogue as an
cducgtlonal context to an Interest in synagogue - federatlon
relations vig - a via Jewlsh egucatk i

S vem e e = s mmewus u yunmuniTy and Polity
which offers a powerful analysis of both synagogue life and
Jewish educatleon from a communal perspecktlve. 1 admlt an
influence here.

{9} Im epocuhiuy wu vynagogue people here In Boston (ln the
Shrage era}), 1 realized that as the¥ faced incraasing
fimammial presourco, LHEY Were tuxning 1uuLEd51n?ly to N
FEderation as A snnrra Al El-mwmoe b Tarmr Zpr & IX rTuenn n'ﬁﬂﬂ‘isll
caucativit. they are thinkling of new cooperative

arrangements.

Having noted thaees, t o412 du mysce W1Tn you that the emarglineg

story of Federatinn-szynagegue rewlallons reeds to zemaln background in
thls paper and the foreground should be the inside perepective on the
svnagogue. Severz) factors have emerged as sallent thus far and
regquire further in-depth investigatlon 1n the comlng weeks.

{1} Informed Synagogue leaders do not tend to think of the
supplementary school as separate from the congregation,
but as a sub-system wlthin the congregatlonal system. &s
such, congregatioens which pursue over-all excellence in

their programs and services tend to run more effective
scheools and vice versa.

{2) The rabb! and his vlsion and committments are a cruclal
varlable, Rabbls who envislon the synagogue as having a
primarily educational mission will, if effectlve as leaders,
insplre the congregants to pursue that vision., Such rabbls
also tend to work well and closely with the educators and
get involved in teaching children as well as adults. 'The
effect on the schools 1s often very positlve,

{3) when a rabbil, for whatever roasons, pullps away trnm these
fancerng and leoawes tham to the sduvaldr Ana layr
rrmmittoee, IL 1o 1ikely tnat other forces willl take over,

Most educators, by themselves, do not have the status to
Influence key lay committees. Most lay committees do not

understand how guality education ls essentlial to the life
of the congregatlion.

{one of J pages)




















































































HEBREW UNION COLLEGE —]JEWISH INSTITUTE OF RELIGION
Cincinnati » New York » Los Angeles s Jerusalem
L ﬁ_ WL& ‘ wATT [TRIVARSITY AVENDE 5 T.NY ANGRELEE RALIFARN1A RANAT, 1FIA
. RHEA HIRSCH SCHOOL UF EQUCATIUN (218} P4H-3424

September 19, 1718988

Or. Anngtts Hochstein
Nativ Polley and Planning

Dear Annette,

Enclosed is a first draft of the llst of questlans for the
telephone interviews., I'm sure you and your consultants will have
additions and other sugglstions, but before yau go into the
questions themselves, I think we nesd to step back and get
clarlty on some more fundamental issues, I have epent & good deal
of time thinking about and discussing with others the guestians
you raised regarding the: ualidity aof the sample. In trylng to
sort out all the veriables involved in deciding how best to
conduct the study, I hayve found it useful to compare the
following three stratagies:

Strateqy #1 -- use flgures from the teacher surveys currently

available
Data s already aveilable Frnm<££§§;)and Phlladelphia; studles in
L.A., Boston, Houston, and possitbly Syracuse are in varylng
stages of ceompleticon, end thers may be athers. The JWB, as you

knows also has aood records on the national picture, at least in
Lgllillie I bd.L:IJ-‘J.UEj hild)’ dld ‘DHlIUJ.HH Wo ValtWhldyd WUl Iiiud,y LI I S |

astrategy would begls with & survey of bursaus to ace whaot
informatlion they have cellected., It would, further, encourage the
various communities to anmalyze their findings quickly, and
perhaps even make funds avallsble for that purpose. Debra and I
would collate and compare the avallabla data.

ADVANTAGES:

1) The primery sdveiilaybl Ul Lls sbiaboyy L1s lbLa valludlly,
2) This strategy Elloms us to get Information directly from
teachers, rather than through principels., For exampla, it 1s

mmbbe porembbhe blimbt pabiishpebe wdid cwk birme wlkaln af smalw
tesachers teach in more thanm one schoaol,

3} Thls strategy makes use of data that has alreadY been
collectad. ,

LIABILITIES AND PROBLEMS
1} There is na reason to expect that communities mhich have
conducted studies, and/ur kept good records arse representatlue af
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sther Jawish communities. In fact. th-——8 ~8 us lacur

in thls method of "sampling."
2) Since in a number of communitiss tha anaLysis of the survays
may not be completed, this strategy might ipvolve further sxpense

£Dﬁkthe pert of sameone ), though it would free Debra to do other
asks,

3) This strategy would yleld the most information regarding
salaries , # of hours, and teacher qualiflc tions, but.no profile
of the staff structurs and budgets of partlrular schools. It
wouldn't yield any infermation on education Uiractnrs either.

Strategy #2: Developing 2 More Imp*essionistic Account through
Quelitative Research
This i8 the stratsgy I had outlined et our maating in Seattls.

Whether by individual sghoel or by individuml community, we would
generats a list of about TUU schools, which: woguld differ in tarms

of ‘type, size, locatlon, end denomination. Debra would then phone
the educetion directors, and go through a revised version of her
liat of guestions.

ADVANTAGES: i

This strategy would allocw;us to ask many more quasticns, and to
pursue interesting findlngs by esking follol-up questions. It
would ellow us to paint a |much fuller picture of the situaticn
and, nrofile.af Learherssaltorrildualgreadlng. 5. tnoortdata frnm
sghools were representative of the 3100 others.

2) This type of .study might produce more data than the Commisslan
would require for its deliberations, and mors, posslibly, than the
senior policy advisors qu1d essimilate.

Strateqy #3: Develop a “CLuster Sampla" of Henresentatlua Schools

to Interview by Telaghnne C
This strategy was SUQQEsLed .to, ms, by Bruce Philllps. Cluster
sampling is & sociological mathnd which giuss researchers

formulas by which to craata*a pamile which Wlll be repressntative
of the population as a uhgls, It ls unalogogs to the tachnigus
used by pollsters; the significant difference, howsver, is that
pollsters krnow a good deal about the entire|voting populatiaon,

wherees we know very little-.abput the universe of Jewlah teachers
vird sduweulbusas Nuunhhul.aa;l‘bllra Luabeyy mlght Le Ll LWwal
i

avellable to us at this momgnt ia certalnly worth pursulng
with your cansultants,

As Bruce explained it, the
rapresent the whols populet
the number of relsvant varlables {l.e., region, 'slze of

community, size of school, genominetlon, etc. .) and b) the deqgree
of accuracy required. For exempley & range of salarles in $1,000

ize DT sample. you would need to
on of |tsachers yould dapend on: a)

. -2'!'
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o

increments would require & larger semple, than ena in $5,000
increments,

Without looking clossly at the guestions and considering all the
varlables, Bruce was raluctant to eatimets the size of sample we
wouyld need to adeguately repressnt 3200 or so schools, When I
pushed him, he ventured to guess at 100-950, Obviously, this
makes a big difference in terms of Debra's tims.

ADVANTAGES:
This strategy aims at both comprehenslveness and
representativeness, .

LIA@ILITIES AND PROBLEMS: '

Jobid vembAT 0e TY¥iTE RAVE ERTEEY oERe 28 A8 Lp " BoAsT tct " THe " ™
sample; he estimates it weuld take 2-3 days. Assuming the
censultant line of the buget I submlitted is met cut, this should
not present a mejor problem.

My vonversallung wlith Bruce) Jon WOOLNET, S0l Dalcnes amgd oLhers
made 1t clear that the decislon on how to progesed (with one of
theee strategles or any others your consultants suggest) shouls
Lbe deleruwlned by the ultimate purpose oOf gaghgring tnis
informatlen, Unfortunately, I am still unclear as to how all this
data is to bs used in your final report to the Commission, and/er
by the Commligsion itealf, Will certain figuras or trends be used
to illustrats certein major contentions? If so, etrategy #1 might
be sufficlent. Will the resort attempt to peint a plcture for the
Commissicners, giving tham some case stuoles of Fdw the "system"
functions? If go, stratmgy #2 might be the best, Would it be =
good idea to profile & series of typlcal tsachsrs? Are averages
more importanmt tham a spread-sheet? The ansuers to these
guestions, and others liks them, should paint to tha best
strategy. - :

A related question concerns your view on the best way to prasent
gata such as sslaries. Are uwe interested in a yearly total
incame? wagse per hour? the per pupll expenditure of the school?
teachers' salaries in. relatlon to other synagogue or school
expenses? Do we want to compare teacher salarles to those of
public sghool teachers, or to other Jewish professlonals? All of

tha mhnua? OnAd, If se, do we run tho wisit of evarwuhelming puople

with data? As uwe gat further into our study we ara likely to find
that other factors, especially thoss releted to qualifications

One final facteor may help us determine which strategy to choose
-- thes gxtent to which princlpals will be willing to reuaa}

schools in which princlpsals are ﬁara forthcoﬁing can be

-3-
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reprasentetive of schools in which principals are more guerded?
As per your supggestion Debra is starting to call a small number

ef oducatsre in the L.A. aroa, co we!ll Lmsw very ecoon hrw azsay

thls task will be,
WE ko wll®ow [T - b @ wildlil HEIUUI’II qu:l.:n.-;una (R~ Y (W -] A0 b wOL ¢ | ’uu

want to discuss this my phoame, I can be reached at home at the
FAllawicmg +imas: Wad @/20 (8445-10 a.m.): Thure o/21 (R14E 11

a,m,}3 Mon 9/25 (10a.m.«1p.m,)s Wed 8/27 (8:45-11 a.m.). Hope
this gives you enough cholee.-

L'hitraot (on the phone is It '3‘;4:\&.1-.\% c

“Tago

Isa

alia





















We need to be in a position where if you asked us why we
recommend for example that teachers receive intensive Jewish
studies trainin we can turn to data that you believe wvalid & 1
say (e.g.) "because data from the best survey we could de --
namely by samplln strategy X and survey method ¥ -- reveals that
in those schools \65% of the teachers have had 1little formal
training in Jewish\studies. Or any other data that is available
and relates to the lssue. Thus our need is very specific and very
much focused: its 'sole purpose is to give a solid basis to
recommendations. y

4

Two comments here: !

}
1. How the data will' be used will depend on its gquality and
relevance and on the format of the report. If the abovementioned
purpose is clear to you, and we agree on the topics that need to
be addressed, the rest becomes an issue of presentation and
should not be a problem, for you to deal with at this time.

2. You mention the issue, of "what senior policy advisors might be
able to assimilate", This should not be a concern. They are a
rather intelligent and critical group. What we need from you is
as hard, as solid, as sc¢ientifically valid data as possible -
concerning the questioné&at stake {(e.qg. how to deal with the
shortage of gualified pers

nel)
As regards the guestions téLmselves: if you refer to the report
outline and research design, \which I believe we left with you in
Seattle, I believe you will\ see what has been emerging as a
result of our meetings and consultations with commissioners. They
could still change the focus,\ but right now this is where you
will find the basis for your foymulating of the questions you can
address,s It may_ be useful this time to sit back and prepare a
memo oﬁygiaﬁﬁé%ggiions 3%?%%?3 ata that will be gathered, and

shaﬁ/;w1th us for feedback before\ finalising the questionnaire.

As to the sampling strategies. First and easiest, as we
discussed on the phone, strategy #3\should be dropped: we do not
need comprehensiveness, and reprefentativeness is likely to
remain questionable.

My suggestion to you - following constultation here - was to do
this same type of survey in a few, well-chosen communities. This
- I believe - will result in an anended version of both
strategies #2 and #3. In addition to the fact that we would be

on relatively safer ground for any given community surveyed, it
is also relevant because the unit of community is 1likely to
become more important in the Commission’s work as time goes on -
by virtue of the notion of Community Action Sites. Moreover, we
would feel safe giving solid data for given communities and



telling commissioners that this is what we have thus far. We
would have to re-discuss selection of communities.

As to strateqgy #1. A number of questions arise:

* could you find out if the data of the wvarious surveys AS
AVAILABLE NOW give you simple distribution figures and further
elementary analysis good enough to answer any/some/all of the
questions? How does this differ in the various studies? Wwhy - if
at all - 1is further analysis necessary, for the specific
questions of importance to us?

* how difficult/easy will it be to receive the data? In what form
is it available? What kind of data manipulation is needed?
Assuming that no one would carry further expenses - what Iis
available and what can be done with that? (E.g. in L.A.;
Philadelphia etc...)

It seems to me that this strategy - even with the limitations you
point to - appears to be the most logical for us to choose -
provided access to data is relatively easy and fast.

Your question about the best way to present data will once more
be a function of two contexts: the relevance of the presentation
to the question asked and the availability of data in that form
(here useful comparative data might also dictate the cut into the
data). Thus annual salaries usually offer a good comparative
basis, On the other hand, there may be areas such as very part-
time positions where hourly basis will be the norm. So let us
decide on the merit of each case.

Yes the telephone calls for Lehishtame’a
No - I am still no Dr -~ still a plain professicnal...

Best regards,
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Dr. Annstte Hochstein =T
Nativ Holicy_and. Elanning
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N
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Degr fnnetts,

~ im preparation for aour phone conversation tomerrow, I will try to
summarize both the procedures we have agreed upon, and the lssues
which still remsip to be resolved:

1) As quickly as pessible, Bruce Phillips, Ron Reynolids and I
will proceed with the aralysis of the L.A. Teacher Census {by the
way, funding for the analysis was approved yesterday, so please
convay my thanks, agaln, to Seymour, for his efforts). Our alm
will be tc draw from our sample of E50 teachers a number of
discrate types,=<heugh it is impossible to say in advance what
the types will be, we can cutline the criteria by which we will
judgs thair usefuliness “to the Ccmmissior (and to other
pclizy-maksrs as uall) "he catzgories wlll be uvseful if they can
pdhele us differentiante between different interventions {(i.s., the
¢ (*g:au: that car only be rztained if it is offered full-time work}
fﬁgi the group fo- whom higher hourly wages acs a more apgraopriate
fgi‘ Incentivey the group for whleh benefits are 2 critical issues the
o~ greus Whinh would be gpen to in-service education im a university
T setting; the grous whish would require clcse supervisiani and,
- E Azrmaps, tha ersusie) shat wo would liko ¥c be im & pooitlen to
o - mat kire at all},
i '_',)

[ ~

Concurrent ui=zn “ails work,-Debra will be collecting (and
gvaluating the gualicy of; §11/the avallable data cn teachers
which huas Casn amzssed by lecal Sureaus and other agemcies. for
thaose 1n?olma,,ﬁﬁ-aetu ceemad to be of sufficlently high guality,
we will b2, asexq sapoeiisithis ropulation of teachers sismilar to

. or different “:om zrg L.A. tzacsFers? Our ultimate aim will be to

C,V" 1 see if the catagoriss developed in L.A. hold up in other areas,

¢ and what prcpeosticn of teachers nation-uwige fell into asach
categary. {(Zepznding s5n the guantity and gquality of the avalilable
QB}Q:)”E may ¢r mey not not be abls to resech satimetss of this

4} Rlsa cencuczzentls, Dabra will be imterviewing education

| -1-
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divvoktora, ko got o mAavre datadlaed Aatirtaras af b individual
schools draw from the avallabls categories to put together their
staff. At issue is the question of how respresentative these
staffing preofiles must be. There is a case ts be mads, I helleve,
for using the "cass study" approach: this study would present a
number of cases of differentiated staffing, for purely
illustrative purposes, If this approach does not seem to be
acceptable, the issuz we face is how to bz most representative
for the least amount of time and energy. I do not belisve that
focussing in on a particular community will be reprssentative.
For the mament, I see no alternetive other than cluster sempling.
I worry, however, that umtil we sctually attempt te construct the
sample, uwe will not knou how large a sample we must use. I worry
further, that ths size sample we arrive at will be larger than we
can handle within the deadline.

R I 1

this type of 1nformatlun° mhat do ue gain by develop*ng such
nrofiles of schools, and how importanmt is it that the profiles bes
reprasentative? If wg can't afford to get representative
praofiles, would it be better to do 2 more qualitative study or
not to do thls part at all?

9) ihe TiM&8.L STUDY WE WOUly JUliUerbare wuuly bs o dolosvicwe obady
aimed at identlfylng the different careser pzths of teachers in
the different categories. This would eccomplish three things: a)
it would provide extra valldity for the categoriess b) it weuld
give us a much fuller pilcture cf the differances between the
categories and the nuences within them; c) it would ellow us to
get feedback on some possibls intervention strategies, If the
categories ws develop in L.A, are deemed va.id, thers is no
reason not to interview members of each caeteqory locally.
Alternately, we might wamt to do these interviews by telephons,
but ther we have a semplinmg problem again.

I lhwpw bhisc cublime melico tkhs procmces mloarvarn, wathar Fhean mnTte

confusing, I do thinmk we are inching towards a sclution -- hops
we ran arrive at Aane by ftomorrow niahi.

fpiglb?

S _2“

Ao
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October 3, 1989

Dr. Annette Hochstein
Nativ Policy and Planning
P.O0.B. 4497 N
?- Jerusalem 91044
- ISRAEL

Dear Annette,

I want to apologlze once again for what I f .t was an
unseemingly outburst during our telephone conversation last
Thursday. I suppose I was unfairly venting at you my frugtration
at the difficulty of the process we have been going through, I am
etill unclear as to how the two of us managed to mis-communicate
50 badly. Nonetheless, I have resolved (only one of my resolutioens
over Rosh Hashana) to put all .this behind ne,  and to try to
communicate with you more fully. This letter represents a first
attempt to do so, I want to review, sa best I can, the procedures
Debra, Bruce and I will be going through in our attempt to see how
representative the profile of Los Angeles teachers is. Then I want
to raise, once again, tha question of supplementing the availabla
survey data with a limited number of telephone interviaws.

{1 or Parts of

ihe Country

Debra has begun inquiring about teacher surveys, and other
gsourcea of data on teachers' salaries, eto. throughout North
America. Within two wesks we should have an inventory of the type
of information availakla (i.e,, salaries, benefits, number of
hours, etc,)} and the accuracy of that information (i.s., who was
the source and what was the response rate), as & rule of thumb,
I am inclined to discount all surveys wlth a response rate of less
than 50%. Thus, the Syracuse teachers' gurvey, for exampla, with
a response rate of only 39%, should not ke used. Don't you agree?
Let me know {f you don't,

The consensus among those demographers with whom I have
discussed this secems to ba that with data from various communities
(at the very least, Miaml and Philadelphia, and hopefully several
others) at hand, extrapolations of how Los Angeles differs (for
example, in having more Iasraelis, a higher cost of living) should
not be too difficult to maxe.














































activities - formal and informal - all ages. (Is it true that
th e are ° itic overall declines in participation® e""a‘f* go\&aﬂ,_g_ﬂ@%j)

I suggest not to wait for the new Della-Pergola survey - rather
to do the double job of using what is available now and
correcting/updating laterr' .Unless John Woocher can make the data

available to you now. Ets@ta TS, data. is MoAQQUMQ._Q.!QQ

Number of institutions - if possible by sponsors and size too.
Current enrolment.

National and local organizations.

fggeoloail ‘
Personnel - neral data (estimates of total numbers - by any
breakdowns available}.

Salaries - comparisons with general education and with other
professions popular with young Jews would be very helpful.

Anything available on financing:; tuition; scholarships;
operations costs etc...

Federation allocations to education (would be nice to have by
sector and at a few peoints in time: is it true that it is

L

Lon< |growing? Is growth significant? etc...)

\
lﬁﬁw hortages -- (I rknow...princ,‘ipe}}s won't sav. But please try to
get sonme sense) -l’:fnaybe A focus groups could do? Maybe
knowledgeable informants "such as Sylvia Ettenberg? Everyone

complains about it: it must be possible to get some evidence!)

We will¥need as much of a bikliographic essay as possible.

in New York - and once thé&rdpthings mdde@ o fast. I do hope
that this letter is useful. PIkage und stAnd that everyone of
your letters is read very careful'Ty\'Qéi_“‘" EXTREMELY useful -
even if we don't manage to talk or if I a:}t write back.

¢
. . qjﬂ" .c - .
This monologue is about tg ,epd’sinces lane is about to land

Any time you canﬁeep me informed on progress, on issues on
problems, please do. I will have to report to the commission on
the state of research, so should you wish to add things to what I
know - or to respond to this letter - here is how. I'll be at
the Mayflower hote%ﬂ;an—i—g-h-t—ﬁ»d-thea—-aq&a.n— fronigSunday to
Wednesday morning. may 12 — 245 ~50 S
ERy e o et T 2 3 =503%. JOMS/U«'

Take good care and have a wonderful Chag.

A=

P.5. Not a Dr.: just a plain professional...

g >

Kol Tuv

( B/,JJ)Q‘? C
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Ms. Annette Hochstein e
Nativ Pollcy and Planning Vﬁl? uwkﬁ
Ve
Dear Annette, —

Though we should be talking on the telephorg soon, I am writing

toe inform you of scme of the latest wrinkles regarding the Della
Pergolla census, and also to give you soms of my reactions to the
draft of the Cemmission's recommendations.

1 had a long telephone conversatiorn with Leora lsaacs yesterday,
regarding her concern with the response rate for the Della
Pergolla (DLP fer short) study. DLP collected deta from 2,861
chools, which is BSS short of the list JESNA gave him, Sinca
they used a telamerketing filrm to call the schools that did not
respond to the written questionnaire, DLP concluded thet the 855
schools which did not respond no longer exist. Leora takes issue
with this conclusion, and offers en alternate intsrpretation: a)
that some of the schools (right-wing Orthodox, to take but one
example) are hostile towerds JESNA, and simply|zefused to
togperate; b) that other schoeols are headed by 'voluntsaers who
den't heve an office, or time to return phone calls., Since B85
schools emounts to 23% of the totsl sample, the dispute i3 a
significant one. Even if one assumes that a third of thae schools
are dafunct, and that the remaining only have 15 pupils each,
{(which, in my view, ls too conservatlve an assumption), we're
talking about over 4,000 students.

FAX it to you or summarize it for you, if you wish, The only
results, thus far, concern numbers of schoels and pupil
..ianrollment,

Leora has promised to FAX me DLP's preliminary report, and 1 can /EFU3

Now to my comments on the Commission's recommendations (the draft
I am working from is dated November 26th):

1) p.10, paragraph 2: The study that hdrianne éank and I
conducted for JESNA contaling a state-b&-stata chart of teatchsr

SNIWL LA YED s LIt LY LIIGBA Y WE WITU B Vo) wihaeliguih wwitl  bbie.. =4

"shortaegs" -« how many unfilled slots exist at ths time that
school opens. The problem {s that all Eha date are second or

third hand, gleansd from Bursau staff'pambers.lsoma of whom were
quite knowledgable and soma of whom just took Wwild guesses, I

I'll be heppy to send it, and/ar to ihklude il in the-report that

don't know whether this chart will be wseful tP you or not, but \
Debra is writing. Let me know either way. I

2) Page 10, points 1, 3 and 4: I think| you need to ba very
careful to distinguish between senior level personnel and
teachers, and probably between day and| supplemgntary school
teachers as well, Tt {s simply not trule that the profession of

=-1-








































































LS

DRAFT

Proposed Panel to Review Papers on Personnel

Staff:
Seymour Fox
Annette Hochstein
Mike Inbar

Authors:
Walter Ackerman
Isa Aron
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Joseph Reimer
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This is a preliminary list. People have not yet been contacted.
Several additional suggestions are being considered.
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Fridgy, Septembey 29, 1989 - First draft of brief prospectus of resmrrch

projechk due (v Frowier £or immediace diotwzibution ve For, Hochestsin and
Relimer,

Tucodas ax ! T777 o plerpthoarinn af praspactile Arafta to senlor polley
advisors, ’
sday Uetobe 989 - Final draft of pruspuclus due to Premier for

B e e Ak b P Rl WA AP VWA WY Mmoo dm R W = =

WedossAsy  PADNATYY 5. 1¥Y0 = TLLML QLHLL Of LosGarvl popwe due ¢ DPremlor Lo
immadiata diatribution to Fox. Hochstein and Reimer.

Eriday. January 5. 1990 - Distribution to panels.

i Januar o Nodraft of reveareh papare dAune n Premiar for
immodiate digtribution te Fox, Harherain and Reimer.
A
Tuexita wary 23, 19 - Diatribution of rossareh papera to ceniar pnliny
advisors, / aE
i
Tusaga- araayey IO San - Padraft af repaaarsah nanarva dize to Premier for

lmmodiate digtributlien to Fox, Harhatain and Rei{maer.

Thug gduy, TPolgiuexy 1, 1220 - Distribution of rosearch papero tn
comuissioners.

The wasasawah rahadula {0 gasvad te nravidsa comnlered drafrs to commissioners
for the-meeting tenterlvely scheduled—for February 14, 1990, Questioops:

L. Shoujd both paneliscs and senlur pulluy advliaurs yveview the proapoetus
draliLs Leflute tlhie Oulwler OGoRISalien . moccEiInNg? FOTHaGPU ww sliould e

puscliove whs papsws Few Leddiset disal nnmmanras ond aien arhednle a genior
policy advisors meeting for cometims during the firer twn weeks of

Qetaber.

£ . AT THA 1 1TKL IR L UL LUS LTaCaevii vupeio Wwe wesmploibedt L F s paros Nendny

his 12 2 deadline we will have fo push the researchers hard to meet.

3. Du we uced Lully slops wicth the pancslieto and cenler polisy aavianTe on
the research papers? should theio Lo a pulley adviaors meoting osohsduled

for late January to provide thel:upportuntty for inpur? -——

4. TDnea rrin nf Faw. Hochetein and Keimer need to see eu¢l drall al cach
oquvf
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y 11, 1989

Dr. Annette Hochsteiln

Nativ Pelicy and Planning Consultants
P.O.B. 4487

Jerusalem 81044

I5RAEL

Dear Annette,

Since we wet in Jerusalem just s week and a half ego I have given
long and careful thought to Seymour's and your reguest that I
participate in the research effort of the Commlsslion on Jewish
Education in North America. Needless to say, 1 have also spent
many hpurs discussing the pros and cens of my taking on such an
assignment with my colleagues and superiors at HUC. The brief
amevewr tw yeuw =Ffas e that I weuld wary miiekh Y4ba +m mawirg oo
the resenrcher end/or coocrdinetor of some of the ctudioce wa
discussed, assuming that we can come to agreement on certain

terms and arrangements. In the pages that follow T will attempt

bdae wmnplein both +the pre ceamdibtlome thet shtalim and +kRa pwAarcradiiroe
which strike me as most feasible in grder teo get research of ths

highest possible guality in the limited amount of time available.
I hope that you and Seymour will have sufficient time to read and
discuss my proposals orlor to opur Thursday phons conversation,.

The most seripus pre=-condition to my teking om this project is
one of time, As I mentioned when we met in Jerusalem, the faculty
members of the Rhea Hirsch Schoal of Education work very closely
together, and are slready over-extended. Each of us carrles s
full teaching and supervision rolej ccllectively, we have just
taken on an exciting and demanding new praject which is fumded by
the Wexner Foundation. Our elready precarious ecglogical balance
will be seriously taxed by my taking on & large project such es
this, especially on such short notice., Nonetheless, we view this
as a unigue opportunity to make an important contribution at a
particularly opportune moment in the khistory of Jeuwish educatian,
Thus, the RHSDE is willing to endarse my participation in the
waork of the Commission, provided that we cen very clearly
delineate the boundaries and limitations of this participation.
For example, once we agresd on the parameters of my work, I wauld
not be able to take on any addlitional assignments. In terms of
travel, I would be able to commit to three trips bsetween
September and February, two for the Commission meetings (if my
presence is reguired) and one for the consultatien outlined in
proposal I1II, Nelther my teaching schedule ner my famlly life
will allow for eny travel beyond that.

-1 -
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semoe from my uce of the firet perenn plural.
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As you caen probably

- e L Tl I L L

agreement between us were made between the Commission and the
RHSOE, with my role being thet of principal investigator. Since

my participat! in ¢ pro. ¢ would reguire ce ein sacrifices
@n bhe poazb =f Eobhk bhe RNNCLL ang HUE y &% wowuwld oo a'.mp:n:rhanh o
ehoece imotiktutiorne bas fgiuen como recognitiem, im soma wmay that ua

could discuss further, In addition, both I and the RHSOE would
like the opportunity to comment on your and Seymour's summary of
the findings prior to their appearance in the final report.
Finally, we would have te establish in advance a mutually agreedr

vmer debe oFfhom mklioch T would boe Teuee ke ewboll sy acs sewoiae

this work for publicetion in vericus journals.

The ®hizd and fliul fouue Lo Lo Jicdvuoocrd wp fFzermbd fie bhad af
short-term information-gatherlng vs, long-term resgerch. I'm suze
you'll recell my rather vehement (and perhaps impertinent)
Icopenoc to Jos Lukimahy 8t our lunchepn mecstimgy &nd 1 pguco=
you've figured out that I feel very stromgly about this issue.
Under ths circumstances, I am in full agreement that the
Commission needs to be given as much information as possible, amd
that this I{nformation must be gathered as efficlently as
possible. Civen my past experience with a number of foundatiens
and communal prganizations, however, 1 havs a well-founded fear
that the studies I would conduct might be used to ebsclve the
Commission from the need to do seriocus research im the future, 1
realize that this is far from your intent, and not entirely
within your power to prevent. Nonetheless, I would very much like
some statement regarding the severs limitations of this type of
data-gathering, and the fact that the Commissicn sees this as
only a preliminary step im a much-needed research effort, to
eppear 1n my contract or lstter of agreemesnt.

With that preamble aside, I propose fou= differsnt types of
studies, which range from & very discrete one, which I cauld do
myself, to a very complicated one, in which my primery function
would be that of conceptuallization and coordimation. I am
prepared to take on any of these studies, and possibly all four,
assuming the Commission's budget would allow for the necessary
staffing arrangements, including compansation to HUC for the cost
of hiring a replacement to teach one of my courses this fall., To
simplify matters, I will discuss each of these studiss on &
separate page.

I hops that you and Seymour will heve time to discuss both the
proposals and my concerns before our Thursdey phone conversation.
If you need more time, perhaps we can talk on Friday 7/%4, Sunday
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7/16, ar the following Tuesday.

Concurrent with FAXing this letier I am sendir- off a ¢
wr iy mrllulwe. I lwwek Ffonwmaed Lo Eadb iy R I B T
hopefully, working together inm the coming months,

B'Shalom,

T At

Isa &ron
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TO: Prof. I e
FROM: Debbie

DATE: Nov. 27, 1989

RE: Hannan Alexander’s propesal - Summary

The proposal was submitted to the Wilstein Institute for Policy
Research at University of Judaism. David Gordis is trying to
secure funding for it.

THE SATISFACTION OF TEACHERS IN JEWISH SCHOOLS:
THE CASE OF LOS ANGELES

Background - What’s been done:

L.A. BJE study of Jewish teachers in L.A. - in conjucntion with
HUC and UJ

Isa’s data collection (as part of work for the COJENA)

general findings: salalry, conditions, etc. {(the things you
already know)

"We want to find out more about teachers’ concern in order to

develop policiey guidelines to address them."

What we want to do

- Analysis of teacher survey data

- Review of preliminary qualitative data

- Construct hypotheses bout people attracted to teaching,
conditions that would attract them, discourage them, etc.
Based on these, interview protocols would be designed.
Research assistants would be trained in technigques of
ethnographic interviewing and participant observation. Up to
75 teachers - 1in a varitey of categories - would be
interviewed. A smaller sample of teachers will be observed in
action. Outcomes of interviews will be synthesized.

"This data will be analyzed and be the basis for policy
guidelines for recruitment, preparation and retention of
teachers.

Who will conduct the research?
Lynette Glasman, -~ Cecordinator
Hannnan Alexander

Gail Dorph

Ron Reynolds

interviewers -~ to be hired

Cost
Total projected cost: $26,000
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Joseph Reimer November, 1989

THE SYNAGQGUE AS A CONTEXT FOR JEWTISH EDUCATION

Introduction

The following is an interim report on the research project
I am conducting on "The Synagogue as a Context for Jewish Educa“
ticon". The research was commissioned by The Mandel Associated
Foundations of Cleveland to serve as background to the writing
of the final report for The Commission on Jewish Educatiocn in
North America. A first draft report on this research will be
submitted by the first week of January, 1990. The purpose of
this interim report is to elicit critical feedback to my think-
ing as it is evolving. The focus here is more on a conceptual
scheme on System and Subsystem than on an analysis of data.

The Jews cf North America are accustomed to hearing bad
news about the supplementary school in their local synagogue.
Not conly &¢ lay people often report having had bad or indiffer-
ent experiences in these schools, but recent research reports
(such as BJE, 1988; Schoem, 1979) have alsc added doubt as to
the ability of these schocls tco reach even minimal goals in
educating young Jews. It has reached a point where serious
pecple are questioning if the community ought to invest further
in trying to improve supplementary education or whether it would
be wiser to invest in other forms of Jewish education - such as
day schocls, informal education, the Israel experience, media -
to offset the weakness of the supplementary school experience.

This research begins from a different perspective. It is
an inquiry intco systems and subsystems. It begins from the
following diagram:




A vast majority of supplementary schools are "located
within®" synagogues., But what is the nature of that location
within? Is the school housed within? Is it supported by the
synagogue? Is it a department within an agency or more a menber
of a family? 1Is it, to borrow a metaphor, a viable entity in
its own right, or is it so bound to the host environment that it
cannct be thought of except as part of that environment?

However these questions are answered, they point to the
Aimportance of carefully considering the relationship between
schoel and synagogue. They further imply that to focus on the
supplementary school in its own right may involve a conceptual
error. It may be that the concern for the viability of these
schools is best reformulated as a concern for the host environ-
ment, the synagogue, and its capacity to host or carry the
school into the future.

-
P
)

The synagogue is "located within" the community, but in a
different sense than the school is "located within" the congre-
gation. The boundaries of this relationship are less clearly
defined and hence more fluid. Yet, how the local synagogue
"fits into" the larger picture of the local Jewish community (as
well as "into" other local and national communities) may be an
integral part of the conceptual work we need to be doing in
thinking about the viability of the school "within" the syna-
gogue. This perspective invites us to consider how interactions
between the synagogue and the community affect the place of the
school "within" the congregation. For example, when help or
support for educational programming is offered from without, how
does the congregation mobilize to draw upon or resist that
offer? When population shifts occur, how does the congregation
mobilize to deal with those changes in the community?

on Differences e

The language of "system, subsystem" is appealing insofar as
it invites consideration of the interactive nature of the rela-
tionship of "parts" and "wholes". In considering the school-
synagogue—-community network of relationships, it is important to
stress the dynamic nature of the systems involved. While there
are structural constants and real-world constraints on how these
relationships are defined, there is also much rocom for latitude
of definition, for how synagogues "“choose" to relate to the
school "within" and the community "without." So, too, there is
room for the school and the community (represented by its
institutions and individual members) to "choose" how to relate
to the synagogue.



What the systems perspective concretely translates into in
the case of this research is a set of observations on differ-
ences in how congregations, even within the same community and
denomination, have set up these relationships. They host the
school within differently and greet communal changes and initia-
tives differently; and these differences seem to be related to
differences in the quality of the educatiocnal programs offered.

Consistent with a systems perspective, this research avoids
identifying synagogue variables that may impact the supplemen-
tary educational programs. Rather, it attempts to describe the
elements of a relationship to highlight how, when the elements

--are handled differently, the relationship evolves differently.

On Goodness

Lightfoot’s The Good High Schoeol (1983) is appealing to
this descriptive effort in its use of "portraits of character
and culture" and its willingness to talk of "goodness" in
relation to scheols.

The description in the literature of the congregational
school (is this not a preferred label?) has been so negative
that it may be time_to highlight "goodness"° schoels within
congregatlons that,seem; ‘to-stand out in terms of their quality.
The problem is that the ]udgment'“f*goodness - as in Lightfoot’s

case - is clinical!, based on the eye of the seascned observer,
and not on objectlve criteria. .

On Methodology

This is a gqualitative study of three synagogues and their
schools within the Boston area. It relies on observations and
interviews. It will attempt to yield a portrait of the
synagogue-school relaticnship within this Jewish community and
highlight how differences in constructing that relationship
relate to the goodness of the congregaticnal school.
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Faculty As shown inm Table 2, instituticons rely heavily on part-
time and adjuntt faculity. Havever, as indicsasted in Tabkle 4, the
uce of adjunctg varies depending on the approach of the pruhram.

Aroong all the independent Colleges there is only one full tiae
professor. The cencminaticonal institutiones have larger factulties
and more full—-tinme persontel.

él 14 of the 12 full-time faculty memberc hawve doctorates in
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education or an allied field. HNinty percent vefsived thelr
degres fram a gereral wRversic = cid ot write thelir
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FundingThe dsta in Table 2 speal for themselves., Denmominational
schools receive little or no funding {from community fTederatione.
They rely primarily on fund reising for balancing their budgets.
Indepencent schools to a largse extent are dependent on com%unity
Tunding.  However, in refent years there is a tendency among
these schooals seel outside funds and become less dependent and

&ls less acccountabhle to the Tederations, Additional data is
veguired in this savea to do a complete anslysis.
Tetle 3
Fercentaoe of budget covered by varicouese funding sources
for incependent and denomineticnal schocols
Federation Toitiom Diher
Independent schools S0-BO 15-50 16G-20
Denominational scliools 15--5 es-7%
TJuition cogts The Jewish educaticnel institutionzs of higher
lesrning examined in this study heve been subject o many of
the sane Tisosl realities uunfrmng.rg cenersl Institutiong of
Bigher learvrnminmg. These rezliticz are relectecd 1 thes soasring
tulttion cost o the paszt twenty ,ecerz. in 177, wWwalter
Aobzvman moted thist Tees in moot Hebr ew Tazoherz Colloge werse
somirmaEal,Moo. 1t o1e s2fe To o sev thet mn o ztudent will be denied
the fonportunlty of studyirg Decsuze o7 Ml inziileity to pay the
reguived tuditiom.s M (p. S0 0 Fyon: The EJuczticen o7 Anericor
Jewizh Teathers, 0. Janowshky, (24,0 HMew York: Beacon Frezs,
LT The curyvent situstion 1 guite differant.

Ty the deromlnetion and wnmiver

between $000-Z25% per credit oy

pey rezr for {oll-time =tud,.

vary from sED- 1500 per Credit-

Do commaaerl b o cammanity,

cirigle student who Cid not have

croer to sttend sohonl on o a full-time baszis.

A few of ithe demominationmel schools b =hle Lo
ftu:ents. fGmorg Indepsndent sohonlae &g
St avarlable through the Feco fimel

pa further snamine thes fiscsl rezlitiez of L“":l:lll.ir-l; £
Jevizh educator and discuss the reculling iaplicetions

fpproeches to traininog Frograms that foous on tescher training
Lend to be independent or dencwinationally based schools which
view as thelr nicgsion preparing teacherz for  locsl Jewich
Communities o movement schools, Theze programs to a2 large
vantent, follow the crateria for feacher standards set by the NEL,




ichal 11
~a haclg

oy other v

=0
strong Judai

liberal arts bachkgraound

attract students who

or who are villing to devote considerable time

are=sz prior to tabiin

in this category differ substantially in their

edurational
threw

TV 5e g ]

approach
tyvpes of cours

Judaica an
education, educetion
these programs have

plz ot

'

Ze employment

~{
=
P
)
bl
M

ticum geners
on by colle
interviewed
lTarge role

Tend to to

diunct
rticse. From the
vefllect a Cclear

oing o of edu
ividusl faculty a
tustion not disimi
ver treining pro

I
-
R
1
b

-

19

ok

o

|!-
pr——
1

Coom

i
n
p

m m

=
it

ar a
bl

mn

[ 3 I O

' F
t
.

i

4

rt 1

n

vy =

=

+

Il

"o
b

cortact o
duy ot 1o

strengths
and 1 Needs.
=0 gxveliop
Fro
the

Ela

The

Ml

ari Dl
of the

=

1

v

EM

o=

faculty +o

orientat

Censing
vound,
tat

either

anencies. The
proficiency in
the gracduste 1
have fairly st

g graduate worl..,  &lth
and
the pracztical ¢
d foundation
al psychology,
practi which

Lil:
{ thesse stidents

e=
- me
codarses
Mistory
are 1lin

teath

<

=,

4
= -

1y i orle SemEsler In
Ge perscrnel. From the
in thece programs the
i the context e
rely on & fow
irztruct in their pa
perspactive of studen
ion.  Rather t
cetioh, these programs
nd the general climzte
lar tao waht exwists in
gras 1n genteral cduoca

fr

oY

— = PN
"_'_l‘tl ER

1
-

1]

h
e

roatr

-1

m

11
et 1]

et

]

0

(LU
ek

i
it

Ly«

DIE T

F3
1

-
-

] f

=]

ad jurmct
uwlty interac

—+

b

THudente in these pr
: Legory

rousde

2ad prol
g difffey
BEY QY s
to thesy

5 ]
irvrelevant
eguz st lon
egng

CTategory thhree,

e

— 1

Ciie it tear 1

Fimng

1 praogra

Tield placement.

[ i ol

t i

c.

osarams tend to
ms.  They also Come
Tionm. THoy view
- Lis v h
category tend
in procucing o

=

in this=s

mlssion

=1

aticn/adminisir &t ian
In faot students
acdminislr

S i L1 .

course offerings

m

[N
[

the

LRy

v ooy ens

standarde reqguire a
Hebrew lanmcuage ,and &
evel ). They tend tuo
rong Judeica training
to study in these
programs included
sperci fic
they all emphasice
thods and teachino
philosophy of

of =cucationl. Each
bed tio the student’™s
irn afterncon schoolssy,

cugh

=
r

o f

duration oand involves
perspective of
pra-ticum does ot
overaell proor These
Llty and s
rticular aress of
tz, these programs do
ham being guided by
ere gulded by courses
ot the s=chool. €A
many university based
tionm. 2

=

P=R I
=ver al
=

=1

=
nl

[

o
10
T
s

o
h
o M

U <

o

i
i
1"t

ok El‘

gelf,their !
sh Commanity
consliderabl e

T

(3
[N
——
=

i

n

—
prs
K]

o
i
K]
=
=
o
[N

T
n

S

Lf]
1

S AR

i O

e
e =

b

-
-

17

.

-

fu

b
X

th
in

-i-

clder thean
a veriety of
Spportunity
2ttt notions
to view tThe MEL

frenge agents Im

thoze

hEly

(|

1

a4
Jewieh

1

= (]

1 in

Howoe v sy,

place emphas
wo o practica.
cther

t

in

ey ol

most



[N

recspect s these programs corresponds to
elso attracts many individuals frotw dif ent walke of 11ife whno
view the program as a means to making some impact aon the Jewish
educaticonal Community. Students in this program have
consliderable course work in Judaica and intensive Hebrew learning
grperiences including a summer Ulpan.

=h l"l

ateqgory 1. This progr o

€
U

A osligrificant issue mot reflected in the table relates to the
vole arnd vision of religious egucation in the progran.
Denocminational schonls tend to be open about their mission o
procucse religicus edusatore. Yet, interviews and an evamninat:on
of theilr literatuvre does nol le=r+y articulate their vision of &
iginous educator. Independent colleges, on the otiver hkand,

rel

reflect rather ambivelent attitudes towards religicus edutation.
Offten religioue is contused with denoninetional. T
relationship between ideslopy , veligious educetion and category
of program will be discusced at length ipn the final report.

Table =2

Tvomlony of anprogcbies bt prepsrsticon prograns i Jewicesh educst o

teather training educationsl changse educstor

agent scministy

Fre—vYeCiiEites IE LR Fsttm JUeZat o s terimal Judeioe mod . Jus

Hebr ew wTd. Helrew m>o. H=k

liberel avts l:peral arts libersl &

couree offerings o Judaifa T Juczica 4 JUHJIL
Z methods Z Foundations 4 meths

Z Foundsations soc il oo = sdmzn.

trezining models etadenic/methag sfadenlc/Oroup  SISGetlao/
iretinog

precticuml/intern miiitel entensive c.tensive

s-hiool imetitutiom schonini /1y

Student geoals teachers . chznge a2gents tezcoh/adnan
Fazulty full/pt/ad full full rad;
NIEL impaortant irrelevant varjes

Frocrams oy zvecsticnial teathers In recent vears severel
proorans heve beon 1nitieted by looel cobmuonitice —
BIJE/Fegeratlticn to aodrezz the fteaching cshortace of gqual:l fied
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teacher for Sunday and afternoon schosl programs. These
pngTaNS &re designed to attract Jewishly committed adults,
living in the community who enjoy warking with children but have

'D
L o

g in content and skill areas with respect to their Jewish
ecuwcation. These programs generally consist of courses and
nodules intended to provide those skills and knowledge nesessary
for teaching in the supplementary school settino. In =one
proavams each participant is also linked Yo & mentor or master
teacher, ODther programs have retl tensive worbhshops.
There are probably less than o dos ogram Tunctioning

7

todey which produce between 2070 te ear. The Tinal
repcort Will furiher descrvibe these programs end discuss theilr
implicetionz within the total context oF teacher preparation.

re extensive programs for in-
guzaticon in almost e yocommunity where there s &
wish EBEducatian., The final report will provide an
the tvpes of programs thaet are emevrging and their
P ta the training institouticons., The Implic
ervice programs for professional Jewicgh educastors w
= d

Cr
O
n
1

.f

11 =

z ztion Lurrently, there are no tra
fically de=zigned to prepar

= i =
Jewish eductation ¢ .., Caplng,
z 1

Ring proorams
les in informal

educat i) Mery of thioze o 10
testitulicne moted The peed to sztablist procrawms i the=se are=s.
drwsaer, depercong wn the tdecloos of Lhe institotion thie resd
EnZ progranatis YesSpInses are wviswed very gifferently. Thizs igzue
will be addrezc=d nore extensively 1n the finszl report,
Itterviews with JOO end JWE persornnel indicate thet within the
H
"center world" a crest desl of Drzining is ccowrina. FMuch of this
+
L}

[
o
1

F N

—

=
=

u

]

-
in—service training e o mexinizing Jewigh content within

Most of orogramming In this area

Ll

1nformal! educaticon e

haz been done In Cconjuncticn with Israsl educteticn pyoorems,
irncluding ewtentded =tody =2z2z10n 1 Izrsel., Frelatively l1ttle
Mgz been dore Lo male use of the resourass within the training
instrtutiong for pupoces _f wenimizing Jewishh =dutestlion I the
"center worldl” This area will bz Turther £amineg i the final

Iz

n

Les g r Timmiacg

ITn add:tion to answering the resecveh guestione which led to this
study,the finzl research report will addres=z several izsues and
guestiaong Lhatr are emerging from & detailed analysis of the data.

1. In 1257, Alvin Schiff reported that 1740 students vere
i 3 of the 'S institubtiong evemined in this study. CF
thoze gpprovimately 00 planned & career in Jewish education.
s reported In 1ZEE thot only 65 individuals were being
prefpared by instituticons of Jewish higher lesrning for positions
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as senicor personnel. The present study reporte a student
populaticon of approximately Z50. What do these differences among
the various studies reflect? Aside from differences in i
methodology whst can be said to ewplain the variance? Ie th
net increase or decline in the number of sftudents? The int
deta suggests that there is increased interest in Jewich

& stion as a professicon, in numbers reflect differences in
zampling technique, methodology and a veriety cther issues which
will be ddrec ed. Do the findings of this study suggest renewsr
interest in Jewish education?

ZLoHith the exception of tuz Hebrew teather colleges all 11 hawve
survived, since thelr inception In the eavly part of this z=nt
Moet have adapted to the changing Ytimes by modifyibg their
visions and addressing the needs of the compunitiss they =se
What are the implications of their changing roles for Jewish
education™

Z. The analvsis of the interview data suggest that there are
substantial cifference anong the varicus traeining iwst‘tutlnns
f Jewish education. La

with respect to their goale and visions «

they workh together?™  Should they work ftogether? The 1r1dep endent

and denominavioneal! institutions have very different views on

tTheze 1sstes.  Howvever, &1l agree that recrulitment may be an ar
ere 1ngtitutions can togsther i 32 collaborative fashion,

S, ALl the institutions cite tecscher sslaries 25 & mEJov
dizincenitive ©o s#ntering the field of Jewieh educstion. Isszues
of facuwlty per=onnel end standards sve viewed s of secondary

imoortance,

eval of thoze interviewsd noted & tension bestween the

Sew
presasure o admit students o thelr {raining programes and the
it er

mainterce of high PF:f&’Eluﬂul standard=z. How might these
tengions be addrezsed”

7. The Igoud for several years served agc a vehicle for insurid
standards and prafezsionalism in the training institutions.
the Azcociation now fulfill this raole?

E. The data on teacher preparation indicate a recurrent parac
cmerges in training institutionz.  Thoze students who sre
preparing from the leazt senicr pozitions ¢ BoAL, certificatac
progr ame ) heve strvanger Judaica backgraunds than those prepars
form wore senicor pezilione (M. ALD. Thosoe gstudente entering
greduste level proorams often heve weel. Judsica Sacligrounde,

ing Judaica and Hebrew languags

T, Where can students lact i -
ills end bnow] edge™

proficiency acquire sli

1o Although there 1 a growing Need fmr day scho=zl teathers
rnd & proliferation of day echools, training programs are not
rczponding to thic need. What ars the conditions needed o
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The Preparation of Jewish gdgFatg;s in Worth Americas: \
/

~

A stgtgs IQEO:E

by -
Aryeh Davidson : !

This rensarch was commissioned in odder to provide
the €ommission with an inventory and description cf the current
status o! Lhe preparation of personnel for Jewiah education. The
tudy was denigned to anewer the following guestions:
1. What Institutions of higher leaznlng are prepazing personnel U
Lor Jowish onduacation? .

. How many students are enrcoljled in these programs and who v

dre they (student profile)}?!
. Who wre the faculty ( faculty profile)? v

<. What are the gecals and strugturss of these programs (program .
profile)?

d. What. are the costsﬁ%hndlng patterns for these programs? v

w. What are the visions of these lnstltutlons with v
respect to the future tralning of Jewlsh educators?

2, What is the nature of in-service training for Jewish - v

educators serving in formal and informal educatlonal
setbingn?
J. What ure the issues and problems facing these institutions? v

Zach institution of higher learning in North America
proeparing Jlewish educators was examined in the followlng ways:

1. Rullelinn, program descriptlions; published and unpublished v
reports of these institutions werergathered and reviewed, v
2. Site visits were made to each lmstltution, where feasible

in order to observe classes, Iinterview adminlstration,

faualtly, perconn—an=ariatnrd with these instltutions and

weer with students enreolled in the educaticon programs.—a tut=3—-ani~
0f 6B intverviews were conducted by, the investigator. He alsoe oV

conducted group discussions with 57 students.

3. Tu place the issue of training within a context,existlng
pril:1 Tihed and unpublished studlies Bnd reports in the areas of
teachoer edncation and Jewlish teacher education were reviewed,

All datu awe Cullected between September 15 and November 20, v
1969,

What fullows i3 an overviaw of thd results and inltlial findlnga p
prior to a Lhorough analysls. In preparation for the Monday i
menrling, the reader's attentlon will be focused in this document
il yuantitative descriptions of the results. The £inal report

I
1
]
|
i
i




will also present an extensive qualltative analysis of the issues v
And tindings #merging from analysis of the data.

Inventnry of Programs A'
NG v
W
Table 1 shows the distributlon of students enrolled in 15 AL

institutong of higher learning In the United States and Canada
proparing persons for careers in Jewiah education. These
programs constst nf three types: denominAtional, independent, and
University- based. Each of the denaminalions ( Conservative,
Orthodux and Reform) sponsocr schoola or departments of Jewish
ednculjon designed to prepared religlous educators. The
tnstitutiuns ave: Hebrew Unlcon Collage ( Rhea Hirsch School of
Fdugal ion, Los Angeles; The School 9f Educatlion, New York) Jewish
Thewlogical Seminary of America ( Department of Education);
University of Judaism, Flngerhut School of Education, Los
Angelns; Yeshiva Univeristy ( Azrlell! Graduate Institute, Isaac
DBrauer College, Stern College)., Five Independent schools
Jenerally referred to as Independent Hebrew Teacher colleges were
examined. Thery are: Gratz College, Phlladelphia; Baltlmore
Hebrew University, Hebrew College, Boaton; Cleveland College of
Jewish Studies and Spertus College, Chicago. Unlversity-~based
programs thal were examined includet Brandeis University,
llornistein Program for Jewish Communal Service; George Washington
Univeesity, School of Education in assoclation with the College
ul Jewish Studies, Washington, D.C.; York University, Department
ol Jewish Studies, Torontn; McGill Univeristy, Department of

- 1}
Judaic Atudics, Montreal . In additlon the Bureau of Jewlsh %ﬁuﬂyﬁlk
Rducallun in Toronte sponsers a HMidrasha (Teacher Tralning ’ fjj"w
InstiLlute) that prepares cerxtified teachers, p \40MA”

1. Parl-t.ime /full-time gstudents The majorlty of matriculating
students in thesc programs are enrglled on a part-time basis
(7%%). Most part-timers view themsqlves as Jewish educators and
are currently employed in Jewlsh sdhools, Depending on the
communitly, thr attainment of a deggee permits one to both move up
it ladder prnfessionally and increase one's earnlngs, There 1s
cone bderable varidtion among the part-~timers wlth respect to age,
nalional ovrigin, and experience., ( Much ¢f the data needed to do
 detailed analysis was unavallable.) Most part-timers enroll in
Lhe independent schools and two of the denomlnational schools.
Overall the University-based progr‘ma and denominational schools
reguire ctudents to be full time students. The students in full
fime pregram students tand to be within the 25-32 age range.

They come {rom diverse backgrounds and many view Jewish educatlon ;

4s a career change, (Additional data is needed teo develep a full /Zﬁggb

profile of these students.) LYO%
V-l
Lo g

n, B.A./ M.A. pruograms Most of the institutlions are phasing out
!Meir B.A. programs ln Jewish adudatlion and emphaslzing thelr

M.A., programs. This phenomenon appears to be the result of three
farlurs: 1) there are decreasing numbers of American college~age '
slndonts who cheose to major in education programs. 2) B.A. '

]
|
3
!

|
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proqrams in Jewish education tend to be dominated by Israells,
who are intercsled in earning a B.A. while In the United States,

Training inslitutiuvns tend to discourage Israelis from majoring
In rducation ou the undergraduate level , LUL VU wiuusage tham

to sarall In Jewlzh atudles programg 3) There s a ktrend in
American tearchber educatlon program emphasizg M.A. level
pLtojrams ovei BD.A. degrees in eaducatlion.

Tn contrast to the U.S, instltutions the Canadlan schools
vnCmiraye students to matriculate An B.A. level programs in
vducalion.

3. Docterst nrogramd The 67 studenﬁs who are enrolled in
doctoral proyiams are comprised of three types of students.
Approximalely 70% are pursuing a dogtorate on a part-time basis
while holding positions in Jewish education. These students view
the doctorate as a way to develop expertise, galn a credential
vl move up the professlonal ladder, A amaller percentage (20%)
view doctoral studies as a form of ¢ontinulng professional
vidutation and therefore enroll in coursss year after year until

LHY D dew wb blhe patwe Al writring Sha diBBEIEQtiOHA At that time
wany of Lhese students becoma non-mptriculating students.

dppruximatzly 10 % of the doctoral students In Jewish aducation ?,Eiy6
intend to pursue careers In research and academia in Jewish
vdneatrion,

|
4. Program appreoaches Those programes which offer deqres programs
Ly71 into three categorles, those which prepare: teachers,
«duc4tional change agents and communal/educational professiopals.
Nine of the 1% programs ennufferated purport to prepare thelr
studvnts to assume roles as classtoom teachers { 3 programs for
the duy nwchool and 7 for supplementary schoels). These programs
cucrently have an enrollment of 17/ students., The second
vatbegory cducational change agent, 1s characteristic of
prigrams that arze designed to prepare Jewish professionals who

will assume educational leadershilp roles in the Jewlsh community.
lLeadrrship connotes assumling administrative responsibiiity for—=
annuming administrative responsibility for a program. Of the 15
program: lizted in Table 1, two, comprised of 21 students, have
programs which prepare educatlonal change agents.

: Leool fan
Comnunagl/educatlonal professlonal, the third category is designead [L““pg
,u propare students for assuming efther teacher or administrative
rouler in Jewish educatlonal institutions and includes two
Arpartment.s of Jewlsh education comprised of 26 students.
Piffurcnces amond these categories arae reflected primarily wlth

respect to thelir course offerings, prerequisites, student
populalinns,curricular training models, lnternships/practlca and
reldationship to standards of the NBL (National Board of License),
{Thuese 1wmues are examined ln Table 3.)

Suoertificetion programs  In addithn to degree programa four ,
progrum: w{frr a sequence of courses that will enable students to

moet Lhe reguirements for NBL or lpcal licensing agencies., The
!

|
|
| l
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Faculty As shown in Table 2 the lInstitutions rely heavily on
part-time and adjunct faculty. Howecver, as indicated in Table

4 the use pf adjuncts varles depending on the approach:of the
program. Among all the Independent celleges there

is only one full time professor. The denominational institutions
have larger facultles and full-time personnel,

All 14 of the 19 full-time faculty mgmbezs have doctorates in
edycotion or an allied field, Ninty pezcent received their
degree triom a general unversity . Mbst did not write their /
dissertations on a topic related to Jewlsh edycation. Although
there is considerable varliatlion in the career paths of faculty,
the majority have held positons in Jewish educatlion prior to
becoming taculty members. .

It is 2 commonly held perception that the more able .the faculty
memher, the faster s/he is pushed Into assuming administrative
responsibilities and conseguently devoteg less tine to teaching
and research { a similar phenomencn exlts on the school level
with teachers who get pushed up.) The mean age of full and part-
time faculty is in the mid-forties. ' Salaries vary conzsiderably
from institution to institufion. Howaver, on the whole
denominational and universlty-based institutlions have salary
scales comparable to private instltutions of higher lerning,
Independent colleges, !n contrast, have msalary scales
considerably below comparable local private Institutions,

Table 2
Full=-time, part-{im cu
teaching in departments of Jewish edycat]on

Full-time 13 * (B}
part-time 22 x*
adjunct 44 %33

* denotes faculty who assume full-time teaching responsiblilities
Six faculty members listed as full-time devote at least 2/5ths of
their time to administrative or pther re=ponsibilitles

*2 denotes faculty who teach at least 2/5th of a full teachlng

load '
*t* denotes faculty are generally employed by another institutlon

and teach only one Copurse per YyYear.

!
:
J
|
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FundingThe data in Table 3 speak for themselves. Denominational
sehuuus receive Little or no funding from communi .
They tely peimarily on fundfkalslng for balancing their budgets.
Tndependont schools o a large extent,are dependent on community
funding. Huwever, in recent years there ls a tendency among
Lhesce -chuulqﬁ”va outside funds and become less dependant and {0
also less accountable tu the federations. Additicnal data is //w *
Teyuired in thls area to do a complete analysis.

undingThe daf

auhe Iom community\federations.
They budgets.
Tudepengent ne community

these s ; ess dependelt and
also lesz A
reguired | b o a complete analys!

Table 3

Perventage o budget covered by various funding sources
{or independent and denomlinatlonal schools

“ederat’ Tujtion AtYer
Indepeondent schools 50-80 15-30 10-20
Denominational schools 15-25 85-75

Approaches to training Programe that focus on teacher training
Lend Lu be independent or denominationally based schools which
view ai their mission preparing teachers for 1local Jewish
communities or movement schools. These programs to a large
exlent, follow the criterla for teathar standards set by the NBL,
ur other regiconal licensing agenciep. The standards require a

(&Eﬁm Judaliea background, proficlency ln Hebrew language ,and a

liberal arts background, They tend to attract students who either
have fairly =strong Judalca trainlng or who are wllllng to devote
contiderdbile time te study in these areas prlor to taking
gqradudte work. Although programs included in thls category
djtler nubstantially in their specifle educational approaches and
coursre offerings, they all emphaslze three types of courses; the
practical ( methods and teaching courses), Judaica and foundation
courses ( philosophy of education, educational psychology,
hintury of wiucation}. Each of these programs have practica which
arve linked to the student's place qf employment { these students
t.egch in atternoon schools),
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The prauvticum generally is one memesi r in duratlon and involves
supervision by vollege personnel. From the perspective of
sludents interviewed in these programs the practicum does not
Avssume @ larye role in the context of the overall program. These
programs Lend Lu to rely on a few core faculty and hire several

oulriide [acally as adjuncts to instruct In particular areas of
expertlice, kFrum the perapeactive of etudents, these programg do
not reflrel g ¢lear orlentatlon. Rather than belng guided by a

slrwig vislon of educationgthe programs are gulded by courses and
individual faculty and the ygeneral cllimate of the school. _
= la*-““‘f”b

in contrast, the schools which are preparinyg change agents tend
to have smal!l programs that are based on a highly personal
a4pproduh to change, Students and faculty have a hlgh degree of
contact on an ongolng basls. Students are expected over the
duration uf the program' to develep a keen sense of self,their
strengthn and weaknessand how they relate to the Jewish community
and 1ty needs. Consistent with this approach ls considerable
empabisis on developing a sense of balonging to a community.
Drogram cxperivnces are designed to meet these goals. Both from
Lhe perspective of faculty and studants the practicum experlence
plays 3 very large role in their graduate training. Depending on
the perticular institutlon the role of Judalca courses varies.
Given tLhe pursonalistic philosophiea of these programs the number
of adjunct [aculty is kept to a minimum to ensure that core 1
faculty interact extensively with students.

cludenl:s in these prugrams tend to be slightly older than those
in caloyory 1 programs. They also gome from a variety of
hackyreunds and professions., They view the opportunity to study
leading to a difflerent career. With respect to natlonal
standaerds, programs in this category tend to view the NBL as
irrelevany Lo theizr mission in producing change agents in Jewish
cducal jon,

Calugory Lhree, educallion/admnistration programs place emphasis
on Lhe field placement. In fact students enroll {n two pzractlca.
One: in teqaching and one in adminlstratlon., However, in mest other
rrspacts LhgrR programs cerrespond:s to cateqory 1, This program
Aimo attracts many individuals from dlfferent walks of 1life who
vivw Lhe program as a means to makiphg some lmpact on the Jewlsh
educations]l community. Students in this program have
considerable course work ln Judaica and lntensive Hebrew learning
wAperientes including a summer Ulpan.,

A uwignificanlL lssue not reflected in the table relates to the
role and vicnion of religlous educatlon Iln the program.

Denominational schools tend to be open about thelr mission to ’f
produce religinus educators. Yet, interviews and an examination

nf their literature does not clearly articulate thelr vislon of a
reelt:pinn,. cducator. Independent colleges, on the other hand,

ref lect rather amblvalent attltudes towards religlous educatlon.
DEton religious is confused with danominational. The
relationship between ldeology , religlous educatlon and category
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vl proyram will be discussed at length in the £lnal report. I ﬁﬁ%?*t
Table 4
Typojogy vt upproaches to preparatjon prodiams in Jewlsh education
teacher training educational change educatozy-
i e adrenshabve
agent L;“
pre-reygulsiies maximum Judalca minimal Judaica mod. Judaloa,
Hebrew mod. Hebrew mod. Hebrew
liberal arts liberal arts liberal arts
course offler inys 5 Judaica 2 Judalca 4 Judaica
3 methods 2 Foundations 4 methoda
2 Fuundalluue puvluwluyy 2 admin.
training models academic/methed academic/group academic/
m‘-é‘hods
practiculR/iflern mitiimal extensive extensive
achool ingstitution school/inst
Student Juals teachers change agents teach/admin
Faculty full/pt/adi. £ull full/adi
NDL important irrelevant mod . important

-

In service prodqramming There are‘ﬁEiEiéE%} programs for In-smervice
education in almost every commupity w here iz a Bureau of
Jewizh REducatlion. The tlnal report will provide an overview of

the types of programs that are emerglng and thelr relatlionship to
the training institutions. The Implications of In-service

programs for professional Jewish educators will also be

Adiscunsed.

Inlormal education Currently, there are no training programs

spraiflically dessigned to prepare personnel for reles in informal
Jewish esducalion ( e.g., camping, yputh work, JCC, adult
edicution), Many of those lnvolved with the tralinling

inzbitutlons noted the need to establlsh programa in these areas.

However, depending on the ideoclogy bf the lnastltution the need

ol programatlc response are viewed very differently. Thils lssue
|

will he $ovdher rl;sc.uss'&} 1, the
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final reporr.

Interviews with JCC and JWB personnel indicate that within the
"center world" a great deal of tralning is occuripg. Much of this \

in-service training focuses on maximizing Jewish rontent within [?@
informal cducation settings. Most of programming in this area o
har been done in conjunciion with lsrael educatlon programs, 55
including extended study session in Israsl. Reclatively llttle N

hat beéen done to make use pf the regources within the training
inrtitutlons for puposes of maximiging Jawish education in the
"eenter world.® This area wlll be further examined in the final
report.

issuen _and Tppicg

In addition to answering the research questione which led toe this
study,the final research report will address several issues and
gquertlions thut are emerging from a detailed analysis of the data.

1. In 1967, Alvin SChRIff rteported that 1740 ptudents were

ctudying in % of the 15 institutions examlped in thils study. Of

thus¢ approximately 500 planned a career in Jewish education. WS
Huch=teln reported in 1986 that only €5 individuals were being o
prepared by institutions of Jewish higher learning for positions | ™
¢ senior personnel. These differences in numbers reflect

differences in sampling technigue, methodology and a variety

other issues which will be addressed. Do the findings of this

study suggeczt renewed interest in Jewish education?

2.WlLh the exception of two Hebrew taacher colleges all 11 have
survived, since their inception in the early part of this century.
Most have adapted to the changing times by modifying thelir

vitiuns and addressing the needs of the communities they serve.
What are the implications of thelr changing roles for Jewish
education?

3. The analysis of the interview data suggest that there are
wubstantial difference among the various tralning institutions
with respect to their goals and vielons of Jewish education. Can
thoy wor)k tugether? Should they work together? The independent
and denominational institutions have very different views on
these issues. However, all agree that recrultment may be an area
wheter instltutions can together in a collaborative fashlion.,

.

4. All the institutions cite teacher salarles as a major
disincentive to entering the fleld of Jawlsh education. Issues
of faculty personnel and standarda are viewed as of secondary
impurtance.

5. Several of those interviewed #oted p tension between the
pressure to admit students to their training programs and the
maintence of high professional standards. How might these
tensions be addressed?
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7. The lggud fuvl several years eerved as a vehicle for insuring
standardy and protessionalism in the training institutions. Can
the Arwmpciation now fulfill this role?

t. Tht data on teacher preparation Indicate a recurrent paradox
emelgen ip training fnstitutlons. Those students who are
preparing from the least senlor positions { B.A., certification
program: ) have stronger Judalca backgrounds than those preparing
$orm mure senior positions (M. A.}). Those atudents entering
graduate level preograms often have weak Judaica backgrounds,

9. Where can students lacking Judafjca and Hebrew language
proficiency auquire skills and knowledge?

16, Although there is a growing need for day school teachers,
and 3 proliteration of day scheoolsjtralnlng programs are not
responding te this need. What ard the condltions needed to
enable programes to meet this need?

31. Research is perceived as a need in the field by the
denominatienal and unlversityrbased institutlons, it is not a
pricrity focr the independent schools. What implications does
thiz finding have for cooperative work among institutions?

12. There_ are several new types of programs emerging for trchng
voceticnal teachers ( Chicago, Providence, Philadelphia, New
York, Pittsburgh, Washington,D.C.}:, Those establlshng these
programs cften see no need to involve existlng tralning
institutjons, Are there ways to utllize the talents of these
institulions in the development of new programs? Are their model
programe that successfully use the resources of the training
inctitution?

o

13, Many of those interviewed were ambivalent about the role
t=ravl should play {n traipnlng., Some saw it as an unsuccessful
wdy to provide students with reguisite skills and kn vledge.
Others viewed places like the Melton Center at the Heprew
University as a resource that was valuakle but unteasible
becav=e of funding issues. There are numerous ilssues that
emergcd from the data regardling the role of Israel in
trainlng.

14, In-service education programs for Jewlsh educators are
booming. Many of those lnterviewad maintalned that this is the
population training institutlieons ghould attend to more
extensively. How effective lms In-service?

15. Theze is a good deal of shoxdt-term and extended in-service
education conducted for JCC and JWB personnel, However, little
or none of these in-service programs make use of the teacher
preparation institutions., Moreovdr, there is little
communication ameng those in informal education and the trainling
ijnctitytlons.,

o

Ay

b









SATARY SCALES

CITY

RECEIVED RNOT YET
RECEIVED

DAY
SCHOCL

SUPPL.
SCHOOQL

DO SCHOCOLS
ADHERE TO THE
SCALE?

Baltimore
Buffalo
Chicago

Los Angeles

o ™~
R o

[

{

Miami

Montreal

“3. New Jersey

e

-

Providence

Toledo

Tuscon

(No
{No

{No

info.)
info.)

info.)

(Heb.
High)

No. info.

Cuesticnable.
Notes from
extensive
interview
avallable.

Agency-funded
schools adhere.
In general, all
Conservative and
Orthodox
Community schools
are funded. They
represent

2/3 of all Miami
Day Schools.

Probably can
assume that all
schools adhere.

No info.
No info.

No info. Scale

regquires
extensive
clarification.

No info.






PAE-5CHOOLS

Jwl 1989 Annual
Survey and Report
{Precise response
rate unavaitable.)

LA RUREAU oF
JEWISH EQUCATICH
1988-89 Early
Childhood

Salery Schedule
Rationale {15/70
pre-schools adhere
to this schedule.)

THE 1988 MiaWi
JEWISH EDUCATOR
S5TwoY

Early Childhood
Education Summary
{Response Rate:
gre, based on
surveys.}

SALARIES

pata on full time
{20 h.p.w. or
mare} directors
and teachers, by
size of center
budget. Ineludes:
number  reporting,
average, median,
minimum and
maximuam salaries.

scale takes inte
account: units
accumulated,
hourly ve. monthly
salary, degrees
and  credentials,
and seniority. It
also applies to
assistants,
teacher/directors
and directors.

uUnder $10,000-48%
10,000-24,000-44%
25,000-39,000-8%
40,000 and up-0Z%
Average-11,900
Includes
percentages of
nutbers of hours
per week teachers
are paid to wWork.

BEHEFITS

Medical-31x
Pension-27%

TURNOVER RATE

Information from
phone interview
with Dr. Edward
Kagan, JWEB
Director

of Statistics.

Kot hard data.

Or. Kagan believes
that the turnover
rate for directors
is fairly low but
for teachers is
quite high. Must
take into account
local economic
condi tions and
other demographic
factors.

Response to
"probability of
rematning in field
in five years "
and Yexpected
position in five
years."

QUALIFICATIOHS

City/state
regulated for pre-
schools.

5 1 ] t e

requirements.

Percentages:
-highest level of
sducation

- U T f ent
educational
enrol lment

-mEeEBSUres of
Jewishness {Jewish
10}

-y o u t h
group/camp/lsrael
experience
-licenses
-previous teaching
exporience

" CRUITHENT/
v ENTIONR

According to Dr.
Kagan, JWB pre-
schools have
experienced a
shortage of
directors bat not
of teachers.

Percentages:
-method of finding
current pasition
-measures of
satisfaction  {as
perceived by
teacher)

PROF. DEYLLOMPHENT

Percentages:
-enrollment in
CAJE workshops
over  past  Three
years (83%)
-other Judaic
workshops (19%
+Teaching Methods
courses {(30%)

HEW COMF IGURAT IORS
OF TEACHING



ASS|STANTS/
SPLCIALISTS

LOS AWGELES BUREAU
oF JEMISH

LOUCAT]ION
1988-89 Early
Childhood  Selary

Schedule Rationale

KIAK]  JEWISH
ECUCATOR sTupY
{1988)  Early

Childhood Aides
inciuded in  B7%
response rate of
ECE sumnary.

SALARIES BEHEFITS

Aides multiply
scale by .8

Urder 10Q,000-85%
10,000-24,000-14%
25,000 ard up-0x
Avernge-5,500

Medical -10%
Pension-7T%

Includes info on
nurber  of  hours
per week aides are
paid to work.

TURROYER RATE

I nfo. on
probability of
remaining in field
in five years and
expected position
in five years.

QUALIFICATIONS

Percentages on:
-highest Llevel of
education

Lt urrent
cducational
enrof tment
“measures of
Jewishness (Jewish
1D}

-passession of
license of any
type (23%)
-p-evious teaching
experience

FCRULTMENT/
‘ENTION

Info. on methed of

finding position
and measures of
sotisfaction.

PROF . DEVELOPHENT

Percentsges on:
-enrol lment in
CAJE workshops in
past three years
(674

-other Jeswish
vworkshops (12%)
-tesching methods
courses (17X)

HEW COM
TEACHIHu

. OF



Information on Communal Allocations to Schools:

Baltimore
Cleveland
Hartford
JESNA Report
Kansas City
Pittsburgh
Toledo

Community Educator Proposals:

Boston
Cleveland

Community Educator Programs in Place:

“y Cleveland
C Omaha
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Nov., 19, 147 Wr /

Tu:  Annetiteaftochgleln & Seymour Fox

From: Ayye \l
Red Report recolmmendations

Whot we last wpoke brelfly on 11/10, you suggested that I submit
recomtendations, propusals etc,, that I may have, though not
creessarjly emanating from my research,

The follawing recommendalions [low from perceived needs noted by
several of the persons 1 interviewed during the course of my
resnarch op Ehe Lralning institutions. They do not consittute
my recommendalion resulting from the reseaxch f£indings.

i1 There i 3 need for additlonal Eaculty members in specific
dreds, e.4g., early childheood, supervisiovn { both as an area of
iy and the supervising ot students in the field). The
dddibion ot faculty members to a department will also permit
facuity members to devote moze of thelr time to research and
Veactrinyg arneilead of adminlstrative tasks.,

27 Many ¢f Lhoue at Lralning institutions saw the need for a
center or cirnters for research ln Jewish education. These would
Diroinstitukes that would encourage faculty frow difflerent
inglitntione to work together and Ilndividuoally on rescarch needs
of the field. The funding of these centers would also provide
tar tunds Lo cover ©oul £ taught bythese faculty members engaged
Ih vernrareh,

} fraduate students dare deterred from enrolling in

soovtuate prougrams in Jewish education because of the prohibitive
vowts af sludy . Most students enrglled in ygraduate study in
Jewish wilucatinn, on a full-time basis, lncur debts of at least
30,000 fur two yeasrs of full time study. Glven current

fhalar ies o Lhe Eield, students bear the burden of debl [ox
several years longer than other Jewlsh professlonals, Many of
Ehose inlerviewed ( staff and students) strongly urged the
Commission Lu recommend the establishment of schelarship funds
Yor pwrsons persuring graduate study in Jewish education. Unllke
tho Wexner Frllowship Program, these funds would be made avallable
Lyy all graduste studenta pursuing graduate gducation.

A In cach of the institutions I visited, I described the work of
the Cfommission to both statf and students ( when approprlate],
Altaeuwgh 211 applauded the concept of the Commission and possible
Lianting oppurtunities, there was a distinct feelling that unless
veuvple att Lhe bottom, in addition to those at the tap, are
informed of the progress of the Commisslon they will feel
Jicairanchised. This translates into both informing people at
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Lhe bottowm, teachers and adminlstrators, of the progress of the

Camminglon oml invitlng thelr suygestions. They du not want the
tiral roept Lo hit them wlithoul ever hedaring of Lhe Caommisslon
and ikgs work. Tt was sugqgested that the Commission issue a

newzalettber thal be sent to every Jewlsh school [n North Amerlica.

Speciagl mailings should be sent Lo members of the varioua
prafriulioenal education groups e,g., EA, CJE, CAJE.

5+ "‘thv
%) There ts a percelved need for a major joi i %;
camnpaign mponsored by the Commlssion Promotlng careers in Jewish
cdcation o PAarticipants in the campaign would include a4ll major

innbitations or higher learning having programs in Jewish
cduaeael e,

-

I witl Fax fo you by Nov., 24 a detailed outline of my presentation

7] PR PR N

T gt reerived the Agenda from Mark for the sessions on the 4Lh
and Sth . Unfortunately, I must be back in New York by 8:30 a.m
Dece., 6 ta Leach my graduate semlnar, I therefore will need to
Cowk at 9:20 p.m tlight on Dec. 5.
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HEBREW UNION COLLEGE—JEWISH INSTITUTE OF RELIGION

Cincinnati « New York ¢ Los Angeles ¢ Jerusalem

MY UNIVERSITY AVENUE o LOS ANCELES CALIFORNIA Av0r-1798
FHEL HIRSCH SUHUOL OF EGLCATION 1213 749-3424

Qctober 24, 1989
Dear Annette:

Enclosed are sample tables, on which we will attempt to
summarize the available information on six different types of
personnel in Jewish education: 1) early childhood teachers and
directors; 2} K-12 teachers; 3) youth group workers; 4)
teaching assistants and specialists; 5) administrators; 6)
other senior level personnel. The tables are intended to
indicate the type and qualitvy of the information available
(e.g. survey with x% response rate, salary scales, interviews,
etc.) in each category. At this point, it would be useful to
look over the charts to see if there are any categories we
have left out. As the charts get filled in, we will send them
to you, so that you can request particular studies.

We are planning two additional tables:

1) A chart showing salaries and benefits in other fields,
such as the rabbinate, Jewish communal service, and public
school teaching. (Do you have any other occupation groups to
suggest?}

2) A chart for summarizing any documents we can gather
regarding school finances: budgets, operating costs, tuition
ranges, scholarships, feasibility studies for new schools, and
Federation allocations.

Enclosed, alsoc, is a copy of the very complete (100% response)
report from supplementary schools in Orange County, CA.

Let me know your reactions to all of this!
B'shalom,

Lo

Isa
Ia:fj

Encls.

et i e, s T T e i e e - -
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Zwrvey and Rasport

Arnwua )
[Froc!ae Cusp-onae

rate unavallable.)

L& BUREAL L=14
JEWISH FDUCAT o
1Dy -9 Early
Chilldimaad Falary
Achedule Hsilonale
[LB/70 pro-schools
adhgra [+ thils

achedule. )

TuE 1988 HNIAMI
JEWIAH DUC ATOR
STUDY

Early Chll2hood
Edugallan Suamary
{Neaponzo Pata:
HF R, Lased Eilly

HUEWUYS. )

SALBRAIED

Data on full timpe
{za n.p.w. ar
rore ) dlirectors
and taachars, by
sire of centar
budgot.

number roeportlng.

Includes:
AVECAQE, mudlan,
alnlimum and
s kimum salaries.

Scale takes inta
account unita
acocundlat ad,
hourly vua. monthiy
salacy, degqreas
and credantlals,
and senlarliy. It
alsoc appllas Lo
asslstantsy,
teachoc/dlroctora

and directora.

Under $10,0R0-4iw
14,000-24,000-44y
25,000-29, 000~
40,000 and up-0%
Averagu-11, 900

I n c 1l ud e =
percontagos af
nuanbers of hout =
per weak Loachers

are pald te work.

BEWNEFITI

Hodlcal-3ia
Penslen-27%

TURNCYEE RATE

Informatlon f1rom
phona intarviow
with or. Edward
RKagan, J W B
Director =3 4
Statliatlca. Hot
harcd datsa, or.
Kagan vrellavasn

that the turmovar
rata for directora
lax falrly low bulb
far Laachers is
qgulte nlgh. Hust
take Lloco agcount
local econcmic
condltlons and
other duenagraphic
factors.

Rasponse to
“probabliiry of
remalning In fleld
in flva ymaras,"
o noed TeHppctwud
pesltlon in fiva

yoars. "

CAUFALIFICATIONS

Tty / =tata
regulated for pre-

echoals,

a [ 4 a 12 L

requlrements

Porcontagas:
~filgheat level of
educat lon

- &£ u r r e n t
seducat lonasl
encollment
-MaaBUTOA ot
Juwlannoas [Jowlsh
1D)

- ¥ © u t n
group/camp/Istael
oxperlunce
—llcenszea
—previous fteachlng

okpar|unca

FECRUPTTHIENT /
KETENT IOH

hecording o  Dr.
Kagan, THDE pra-

sSchoolm havae
@xpurlonced a
shortaga af

directors but not
«f toachers.

Farcontageas:
-method ©of findlng

current poslitlon

-measuLras o f
Zatlafact jon {an
percalvea by
Luachar)

FRCYF . PEVELOFHIET

Percantagas:

-enrollment ln
CAJE woarkshaops
over past threo

years [HBIn)
Judale
HoOrkshops [19%)

~other

-Teachlng Methods

courses (30%])

[

%

HEW e
or TEM

2

el

N



z AL HISTRRTO“S;

PRy TON 1 CoHB T D
J E W I 3 A
FRI LANTICCOF I3

1%4& Repocrt of thao
Task Force on
BEupplemantiary
Jewlah Educatlon
|Cenercal study
without preclse
documontation;
includea estonalve

proposala. ]

KEBHEW UHIOR
COLLEGE-LOS
ANCELES

1989 ARlumnl Survey
Aeaylta (Rrsponse
Mate: 63wn)

JEAMA

1988 artlecle by
Dr. Barcy Chatan
entitied "The
State of Jewlsh
Educatlaon* [ o

docunentation. )

Proposesn LA ]
Auppleament fulli-
tilma Eynagogue
school prilncipal
poealilona.

Breakdown of
persontages by

Full-=tLimwa
educators and
Rabbl-educators.
I n c il ud e a
correlatlon to
numbeyr of yeara In
floeld and coat of
living in area,

Averagens ftor
center oxecutives
and achool
princlpala,

Parcentagen of
thosa who roacelve:
—cast of living
-morit lncrease
-pansiocn
-~di=abillty
-conference budg.
-vacation

=profl. dues

-life inaurance
- ynagogque
membershlp

~hoalth Llns.

CATALIF ICATIONS

Proposam that PBIE
and AEBFEN COLLEGE
jolntly dovelop
intanaealva
administratorsa

trainlng program.

PRI . DEVELOPMENT

HEW CONT)
oF TYRCAH)
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CLEVELAKD e TEd
c o !; MU= ITT
TEINCAAT IOH

1986 Roport of the
Youth Commlssion
i No hard data;
Exocutlve Sunmmarcy
ilntendad ko
“3iIntenalfy
planning efforta
in tho area of
youth programming
and lncreaxse
BuppPart

and rescurcesa for

communlity

youth
activiey.*)

group

Lo AWCELIS JEaInn
FEIWRATION COUmCIL
1989 Report on the

Survay =¥ 4 Lox
Angolaes Jeawlsh
¥ L= 1 T h

rrofessiconals
{Rasponea
an/s60)

Rate—

SALRRALFI

Percontagos for
half~-trlma,
quarter-tims, an

wall am full tlme
professlorale.
Full time:

COver 440,000- 10.%%
35,000-39,000~ BX
30, 000-34,000-%%
2%,D000-29,000-26%

Fercentagas for
full time only of
thosa racelving:
-pald vacatlon
-medlcal

-dental

~ponslion

-alck loave
~dleaabllity
-maternity
~—confearencae
allaowance

—prof. duax

—car aljowance

TUBMHWER RATE

Info. one

-future plana in
three vysara tine
(Hadlan leangth of
stay ln fleld; 6-7

years.)

CURLIF ICATIONS

Gpportunlitien

{ratings} an
percelved by
peracnnel for
crwativity and
gronth.

-

PN . DEVYELOPTEMT

Krw OO
oF TEACH



ANSTSTAPTS/

L8 AMGCELIES BURERYU

o r J Ew I a3 nd
R ICAT IO

1958~-8% Early
<hlldhood Salary

Schadule Ratlonale

MIANHI JEWISH
EDUVCATOR 3TUDY
(l1eBx) Early
Childhood Aldes

Lacluden in H7:
response rate ol
ECE sSunimiary.

ey

ARidasa multlpliy
scale by -B

Unday 10,000-BGNR

iD, 000~-24,000-14%
25,000 and up-0%

Avoragae-5, 200

Inchudas lnfo on
Fambac
por Woak alides are

af hoursa

patd to work.

Hedlcal-10%

ransion-7%

TUVRAMATR FATE

I n f o. (=T .1
probabililty of
remaining in field
ln flve yeara and
peslitlon
ln five ywears,

nxpactod

CURLIFICATIONS

Forcantages on:
-highesat level of
oducation

- o ur r en t
ocducatlonal

antol lment

-mAAaBUIren of
Jawiashness [(Jewiah
[4=3]

—posmesalon of

llcopnma of any
type [(223%)
-pravious teaching

experiaonco

SO ITU T THIEWT /

infe. on method of
finding
nand maARLTEa of

posicion

watlsfactlon.

IrRor . [V ELOMMENT

Foarcantagnk an:
—enrollment Ia
CRJE workahopa 1n
past threes years
(67%)
~other
work=hops {(13%)
-teaching moathodas

Jawleh

courzes (17%)

[ 1A



K-12 TTFACHETS

BALTIHCHE BOARD OF
JEWIAR EDARCATION

19HA-89 Salary
Scala for Teachers
[ Ho datna on
parcentage of
schoola that

adhero to ncalae. )

BCETTOA oD I ED
J E w I 3 B
raiLANTIIGE LE3

1986 Report of Lhe
Tank Forca an
Supplementary
Jowinoh Educatlon
{Ceneral study
whthout preclsa
documentatlan;
includen axteasive

propoaals. )

JESHA

1986 "Trends on
T« & ¢ he ra”
{Fources: JEAKR
Deapt. (=1 4 Human
Rwacurcasf
Projaction from
“Tomacher Salary
Update, ' JEARA,
1545

TR

14y Article by
Cr. Barry Chazxan
entltled: "The

State 214 Jowkxsh
Educatlion® [ He

dacurentation. )

AALARTIES

Compensatlon basod
on  annuwal hourly
scala, whilch takeos
into ACCOUNE:
ilocal andjfor natr‘l
permita, local
coertiflicatlion,
degree In  Jewish
Studies, and natti
and/or educator‘a

licen=zes.

le9an-86 =statlstica
[=1};} Dy School,
Supplementary
Echool, pluasa
elementary publle
and private achool

toacher z=alaxliea,

Salacy AVEEAGER
for full-time Day
5 ¢ h » o 1 .,
Supplementary
School. conter
adecutives and

school princlpals.

TURHOVER BATE

Ian annual
[("high"): aomae
classrocaomas
unstaffed at
beglnning of yaar.

QUALIFICATIONS
fercentagen by
denomlnation of

dngrons hald in
Jawlah Studles,
and avearagaoy (=14
Y & a ¢ a o f
supplementary

oducatlon.

Himber of licenses
granted by HNat”’l
Board of Llcenses
annually for 1981l-—
8%; eonrollment Ln

Jawliah Educator
Training Programs
and Jewulah

Unlveraltios.

FECRUITITHENT /
RETERT 1O
Extoanslvea short
and iong term
Prepesaln for
recrultlag and

retalnlng
Laacheras,

FPROF. DEYELOMHEMT MW COT ICURR

OF TTACRING

Datajled
plan/proposal
for creation
of "Jewimnh
Conmmunal
Educatiorc*’
poxitiona.
Advocatos
developmant
at more full-
tlme poxitlon
and carenr

ladders.
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BulE Al o
JENIAR EDICCATION
1. 1988-8% Unlfled
Salary Scheduls 2.
1947 report
entitled "Teacher
Boneflis in Jedish
Schoals in Lo
Angelea: A Survay
and Proposal for
Actlion” [Panaflits
Report basod on a
Burve y o©f sSchools
for whlch the
response rate was:

Day S5choolx-713

Supp - Srehools—
20772}

3. Holesy I roo
phone lntarview
i Eh Yonatan
Lhultzx, Diractor

of Personnel, on
Hhlen schoaols
adhore  to scale,
why. why not,
relatlilonship
betHwaeon Dureau
allocaticna to
schoolas and extent
to whilch =scele 1=

folloved atc...}

187 Lo AHCELES
JEN IS TEMIIERS
CEHILES

[Ex L enxlve
informatlon in all
T a toagorlas
fortheoming. §

HIAHI JEWIAR
EDARCATOR aTuDY
1988 report based
on Survey of
trnachers [Fosponses
rator Day Sohools—
BT, Synagogue
Schools— ?7%%}

Scale prr  annual
hour of teaching.
based on unlts of
Juwlaloca, degrea 1in
Jewlsh siwdles and
t @ a ¢ bh L n g
BRperlonce. [Ho
data an parcentage
of Bchoola that

adhere to scale.)

Porcentagesn afl
Judale and Sacular
Studloa Day School
taachera, and
AR form and
Conaarvatlve
Tynagogun mchogl
Leachara, whe aarn
f rom undaer

$3000,Q0 to  ovaer

$5Q,. 000, Includea
loformatlon an
hours palad and
nhours RpAnL oh

Job.

cutllinan
teneflts

Raport
current
plana avallable in
Loa ARgalas
unliflad
Diemtrictk, LA
Archdlccesa School
System, Jewiah
Fedoratlon Council
of LA and CIh

S¢hool

packagean In
washington o.c.,
Chlcago, Hlami and
Haw York.

Hadical baneflta
rocelved by nox of
0oay 3 chool

tewachora, 13x of
Synagoguo Schoal
Leachera and 23w
of Early Chlldhoudr
toachora. Includes
infoxrmatlon an

penslon.

eFie

"llfa
akpuctancy't [l.a.
prebabllity =3 4
remalinling in
field,
oocupatlion in five
yaara [48% wof Day

Exploras

mxpactard

School toachors
and ala of
School

Synagogua
teachera expect tn
remaln In flold in
five yoara.])

Farcantagea of Day
Schaol,
School and Early
Chilahood teachers
who: bold colloge

Synagogus

degreaean, hobLad
Llcangea and ara
currontly encrolilaed
in ®mome typo of
cducation program.
I n cludaen
informatlon ©n
avernge yoar:a of
t e &a ¢cnh 1 n g
oxpoarioence.

LETENTTIN

roprort contalns
chaptltar on
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J.E.A. ANNUAL EDUCATION SURYEY - 1989

T STUDENT POPULATION Z OF FAMILIES
TEFIPLE | TYPE| TOTAL | PRE-K | K-3 | 4-7 [ 8-10 | 11-12| 1 DAY | 2 DAY | 3 DAY | CONG. |SCHOOL|AGE CONG.
A | C | 167 14 66 62 25 0 38 I 79 | 325 | 11 21
B R | 321 9 112 | 151 38 1 144 | 151 0| 465 | 191 i4
C R_| 260 5 72 (10_|_ 70 0 147 | 113 0| 425 | 275 13
D ¢ | 200 6 55 60 50 20 80 30 90 | 700 | 150 | 32
£ ¢ | 134 7 56 76 21 4 77 0 57 | 160 | 65 8.5
F R_|_230 6 69 84 75 | 3TAUT( 145 | 77 0| 389 | 94 21
G__|_R_|_130 14 50 54 12 0 76 54 0 | 270 | - 20
H R | 234 10 98 103_|_23 |41ALT| 146 | 86 0 | 265 | 136 7
| R |89 3 37 43 0 0 89 0 0 120 |80 17
J R | 309 0 120 | 146 | a3 0 163 0 150 | 650 | 175 a4
K R | 213 6 8] 85 |4l § 128|865 0 - . 60
L i R 123 0 47 52 24 0 79 ;U 44 310 i00 25

ORANGE COUNTY.

BUREAU OF JEWISH EDUCATION

2900 BRISTOL+B302
COSTA MESA, CA 92626
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J.E.A. ANNUAL EDUCATION SURYEY - 1989

LE]NGTH OF lS£sslouslxsttsaow[s PER WEéK (HOURlS/TIMES |PER WEEL)
|CLASS SIZE JUDAICA CLASS SiZE HEBREW
TEMPLE | MIN/MAX | PRE-K | K-3 4-17 8-10 | 11-12 | MIN/MAX | ALEF BET GIMEL | DALET HAY
A 11/20 2.25/1 1Md _2.25/1 2/3 2/1 - 11719 2/3 2/3 2/3 2/3 2/3
B 7/28 25/1 | 25/1 | 2,572 2/1 - 8/17 2.5/2 | 25/2 | 25/2 | 25/2 -
C 6/18 25/1 I 25/1 | 2.5/2 | 2.5/1 - 6/12 1.5/1 | 1.5/1 1.5/] i.5/1 -
D 3/18 2/1 2/1 3/3 |2-3/1-2|2-3/1-2] 3/16 3/3 3/3 3/3 3/3 3/3
£ /13 2/] 2/1 1/3 1.5/1 1.5/] i0/13 /] 1/3 /3 173 /3
F 6/16 2/1 2/1 2/1 2/ - 5/17 2/1 [ 271 271 2/1 -
6 10717 1 25/1 | 25/1 [i-1.5/2] 2/1 - 12/17 | 1-1.5/2| 1-1.5/2]1-1.5/2]1-1.5/2 -
__H 10/30 2/1 2/ 2/1 2/1 TALIT | 17725 | 1.7571 | 1.75/1 | 17571 | 1.75/1 -
1| 8/15 /1 2/ 271 - - 6715 /1 1/ - - -
J 15/32 - 25/1 | 2573 271 - 6/17 15/2 | 1572 | _15/2 | 15/2 -
X - 25/1 | 25/1 | 45/2 2/1 - - 2/1 2/ 2/1 2/1 -
L 3/20 - 25/1 | 2.5/1 2/1 - 3/20 ,.5/2 | 1.5/2 | 1.5/2 | 1.5/2 -

Page 2
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J.E.A. ANNUAL EDUCATION SURYEY - 1989

_ [HOURLY‘STAFF s‘awzlﬁs‘
JUDAICA HEBREW AIDES AGE OF AIDES SECRETARY
TEFPLE| riN | Max | ave | MIN | MAX | AVG | MIN | MAX | AVG | MIN | MAX |HOURS/WK| RATE /HR |YOLUNTEERS
A" | $5.00 [$20.00[$16.00|$17.00320.00|$16.50 | $5.00 | §5.00 | $5.00 | 13 - - - -
8 [$10001{%19.00[$14.50[$15.00]%21.00($18.00|$3.00 [3$5.00 [$400] i3 - - - -
C__|$750 [$21.001314.00/$18.00|$24.00/521.00]81.75 | $3.50 | $2.50 | 14 . 5 16.56 17
D~ 1§1400 82250 1518.25 [$14.00321.00 |$16.50 | $5.00 | $7.50 | $6.25 | 16 18 20-30_|$13200/YR -
_ & 131300[%19.008$17.00{$14.00(319.00[$17.25] - . - 4 - - - .
F 131400 |$17.00 [$15.50 |$16.00 [$22.50 |$19.25| $18 PER SEMESTER . - 15 $7.50 4
G_ |$11.007(8$17.00]514.00%$12.00|320.00§16.00]$2.00 | $5.00 | $350 | 13 17 25 3800 -
H_ 181500 [$15.00 |$15.00 [$24.50 |$24.50 |$24.50 | $2.50 | $3.75 | $3.12 [ 13 17 15 $8.00 1
| |315.00520.00 |$18.00 |$15.00 |$20.00 |£18.00 | $2.50 | $2.50 | 82.50 | - - - - -
J 1310.00[3i5.00 [$12.50[$19.00[$30.00[$28.50 | $2.00 | §3.00 | $250 | 14 17 40 $7.00 -
- - - - 1320.00($25.00($22.50] $3.00 | $8.00 | PER T4 17 14 . 1
$10.40|$20.00 [314.22 |516.66 |320.001$18.77 | $2.40 | $6.00 $s§.8350 5 E 7 .89 5

Prwm 3




J.E.A. ANNUAL EDUCATION SURYEY — 1969

- |sur>pom STAFF
BOARD OF ED
TEMPL DIR TEACH RABBI TEACH | CANTOR TEACH = /MTGS P.TA./P.T.0. { S'HOOC ROLE B'HOOD ROLE OTHER
LA YES YES NO 20/1-1M0 - YES NO -
B | HEB/DALED CONF MUSIC 9/MONTHLY - YES YES NO
C NO CONF/B.M. BAR MITZYAH | 6/MONTHLY - ND NO -
D ADULT ED CONF CONF } 7/MONTHLY - YES YES -
£ HEB HiGH HEB HIGH - 6/ MONTHLY YES FOOD SUPPLIES - -
F NO NO NO 7/MONTHLY NO YES NO -
G ADULT £D 8-10 GRADES NO 7/MONTHLY - ND | YEARLY EVENT -
H BET HEB IICH DALED,CONF NO 9/MONTHLY - ND NO PARENTS
| MO BAR TMITZYAH NO - - - - -
J HO CONF LITURG MUSIC | 16/MONTHLY - - - -
K NO 9- 10 GRADES NO | 5/MONTHLY - - - -
L NO NO NO S/RANDOM YES NO NO NO

Pae 4
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J.E.A. ANNUAL EDUCATION SURYEY — 1989

FINANCES YEARLY REGISTRATION |SUPPLIES & TEXTBOOKS

TEMPL  OT. BUDGET SUPPLIES [TEXTBOOKS| OTHER | EDUCATOR | 1 DAY |2 DAY |3 DAY]O™ ER| 1 DAY] 2 DAY |3 DAY [OTHER|B.M.FEF ICONF FEE
A $33.916 | §$1,890 $2.000 $3,000 | $20,800 [3125/$185 (8275 (%40 [ 310 810 [$20Q - $275 $is
B $£58,395 - - - $28,500 |$125[8250 - - -~ - - - $400 -
¢ $46 652 | §2,500 £500 - $7,908 (3125($i175| - ~ | $20 | $35 - [75/300] $100
D $55,000 | $2,800 $2,800 §500 $30,70"5a3100' $200 §$225 - $35 | $35 | $38 - $150 [ $186S
4 $23,910 | $1,000 $3,000 - $19,000 |$150 - |$350 - $50 - $50 - $350 -
3 $£50,000 | 1,500 $5,000 - $24,380 13125 1$250 - - INC | INC - - $125 | §125
G $32,000 | $§8,000 | $4,000 - $34,000 [$195 $295| - - INC [ INC | INC ~ | $225 -
H $35,575 | $1,000 $3,700 - $15,000 [3135]3270 - 13150 N/G | N/C | N/C - $300 | 3150
| - - - - $8,600 [$32 PER MONTH YARIES WITH CLASS $350 -
J $69,00C | 36,000 $5,000 $1,200 1 340,600 13125 - 18225 - 320 - $20 - $250 | §170
K $75,000 | $3,500 | $4,500 - $16,000 [$100 (%150} - - 1335 | $35 - - | .$175 | §500
L - - ~ - $15,000 |3125] - | §2% - INC | - INC - | $200 | 860

Paoa 5



J.E.A. ANNUAL EDUCATION SURYEY — 1989

l

EDUCATOR DETAILS

HRS PER WK, CONTRACT| BASE

TEMPLE [TYPE OF POST[BUDGET/ACT.| YRS INPOST | TERM | SALARY [ PENSION DNVENTION MEDICAL JRANSPOR] OTHER | TOTAL
A | PART-TIME[ 30/35-40 3 2 $20,000 - $800 - - - 1$20.800
B - - 3 2 $28.500 | INC INC INC INC INC  1$28,500
C | PART-TIME 10712 10 - $7,908 - - - - - $7,908
D |FULL-TIME | 40/50-60 2 2 $30,000 - - - - $700 1$30,700
E PART-TIME]  20/35 S 1 $19,000 - - - - - $19,000
F PART-TIME - 3 1 $23,800 - - - - - $23,800
6 |[FULL-TIME| 40/50 8 2 $28,000 ] §4,500 | $1,500 - - $1,000 {$35,000
H  |PART-TIME 20/35 2 1 $15,000 - $25 - - $420 [$15,670
| PART-TIME - 4 - $8,600 - - - - - $8,600
J FULL TIME 40/50 1 1 $40,000 - $600 - - - $40,600
K PART TIME | 20/30-35 2 - $16,000 - YES - - - $16,000
L PART TIME | 17.5/25 3 1 $15,000 - - - - - $15,000

-

-
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Percent Enrol...._... by Grade (19¢
DAY SCHOOL SUPPLEMENTARY SCHOOL
US.A.  Canada US.A. Canada

Pre-primary 24% 24% Pre-primary 109 14%
Grades 1-6 46% 53% Grades 1-7/8 77% 78%
Grades 7-12 30% 23% Post-bar mitzvah 149% 7%

100% 100% (6) 100%* 100% * | (5)

Summary: The age breakdown indicates a heavy presence o? children in the “middle
age years,” grades 1-8 (ages 6-13). In the supplementary schools, there is a 60-70%
drop out rate at the post-bar mitzvah level.

* Figures may not add to totals because of rounding.

| w2 e - —



Il. Enroliment: Day School & Supplementary School

Day School & Supplementary School—Comparison of Enroliment (1982)

COUNTRY DAY SCHOOL SUPPLEMENTARY SCHOOU
United States 28% 72% (5)
Canada 63% 37% (6)

Trends of Enrollment: Day School & Supplementary School in the United
States

€00
540,000

faiy

=8 8|
400

270,000

Number of
Students
{thousands) 2%

llllllllltllllllll

105,000

Ill[

eza Day Schools
M= Suppl. Schools

(13)

Summary: The total number of Jewish school age children has declined by as much
as 15-20% between 1962 and 1982,




United States: 1rollment by Der minational Affiliz by Type of
School(1982)

Orthodox
75%

Conservative

Reform

Communal/
Interdenominational

Other == Day School (100%})
,‘.z...1,..|...|...|...14..11.,.”L1..L—suppI.SchooI(100%)

© 10 20 3 4 S1 60 U 81 D 100
Percentages ©)

Summary: Children attending Reform and Conservative supplementary schools com-
prise 85% of current supplementary school enrollment. In the day schools the
Orthodox community alone make up 75% of enroliment.

Canada: Enroliment by Denominational Affiliation by Type of School (1982)

Orthodox 45%

Conservative

Reform

Communal/
Interdenominational

Other

== Day School (100%)

e I P B . o
e Suppl. School (100%)

Percentages (6)

Summary: In Canada enrollment in supplementary schools is fairly evenly divided
among the denominations: Orthodox schools 26%, Conservative schools 29%, and
Reform schools 34%,. The distribution of enrollment in day schools also significantly
differs from that in the United States. Forty-five percent of total day school enroll-
ment is in Orthodox schools; Communal/Interdenominational schools comprise 22%
of total day school enrollment.
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IV. Informal cducation: North America

Updated data will be available following completion of the paper “Informal Educa-
tion in North America” by Professor B. Reisman of Brandeis University.

Informal Educational Programs

TYPE OF PROGRAM NUMBER OF NUMBER OF
PROGRAMS PARTICIPANTS
Jewish Community | Approximately 170 1,600,000
Centers Jewish community
centers
Camps Day camps; resident Data forthcoming
camps
Youth Groups Synagogue; Zionist Data forthcoming

Education programs in
Israel

College & university
courses

Adult education

& communal youth
organizations

Over 300 programs

Hillel Houses — 385
in U.S. & Canada

Other

25,000-30,000

400,000-500,000
Jewish students
On campuses

Data forthcoming

It is estimated

that one in ten
adult American
Jews is enrolled in
adult Jewish
education classes

(11)

(10)

(8)



V. Teacher Profile

Teachers Working in Day Schools & Supplementary Schools (1982)

US.A Canada

Day Schoal

oLpplemetary Teachers—679

School
Teachers —67%4

Independent
Pre-School
Teachers—2% )
Supplementary School
Teachers—33%

Day Schoot (5) (6)
Teachers—31%

It is estimated that approximately 30,000 teachers and administrators work in day and
supplementary schools in the U.S. Approximately two-thirds of these work in sup-
plementary schools, and one-third in day schools. The reverse is true for Canada. It is
estimated that approximately 5,000 educators hold full-time positions.

Sex Division Among Teachers (1982)

US.A Canada

Female
Teachers —97%

Female
Teachers —86%

Male
Teachers—3%

Male
Teachers—14%

(3) - (6)
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(3)

(4)

(5)

(6)

)
(8)

(9)

- (10)
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SECTION 1
THE CALL FOR PROFESSIONALISM IN TEACHING

If one unifying theme could be found for the vast and
ever-expanding literature on public school teachers, 'that theme
would be professicnalization. Study after study has analyzed the
professional shortcomings of teachefs, and the societal factors
which contribute to théir low professional status. Proposals
abound for upgrading the professional training of teachers, and,
more radically, the re-structuring of the profession itself,

In the field of Jewish education as well, discussions of the
"Jewish teaching profession" have begun to gather momentum, For
example, the proceedings of a national canference cn the status
of Jauish tsachers, hsld at Brandeis University in 1988, wers

publishsad under the fitla To Build a Profession (Reimer, 1987).

In 1987 a special issue of Jewish Educatian featured a symposium

on Jeuwish teachers, Federations thraughout North Americe have
begun to deal with the issue of personnel in Jewish education; &
deminant thsme in thelr deliberations has besn the nesd to
upgrade the professlonal status of teachers (Rosenbaum, 13983; CJP
of greater Boston, 1986; Ratner and Reich, 1388).

The notion of the teecher as a well-trained and
well-respected professlonal has long baén ons of the charished
ideals of all thoss concerned with Jewish eduction (Edelstein,
19563 Janowsky, 1867 Dushkin, 1970). The purpose of this paper is
to examine this ideal more closely: What are the hallmarks of a

professional? Ars tsachers professionals? Should.they be

-1 -



arofessionals? What are some of the barriers to upgrading the
teaching profession in secular sducatlicon? Are the criteria of
professionalism different when appiiad to teachers nf Qabrem and
Judaleca in Jewish schools? Do Jewish schocls have any spacial
characteristica that make professionalism in teaching more or
less appropriets? sasier of more difficult teo attain? Finally,

what can be done to increase the professicnalism of teachars in

Jewish schaools?
1.1 What i{s a Profession?

Most American educatcrs would agres that tsaching is, or at
least ought to ha.'a profession. Few, howaver, attempt to dsfine
this term; those who do, find thet the concept is, to quote
Morris Cogan (1853) M"shrouded in confusien," The most common way
around a definition is to contrast a prafession with other,
presumably infericr, endeavors. Thus, Yprofessiopal?® is held tc
be the oppoeite of Mamateur," one who is either untralined or
unsalaried. Alternetely, "professlional® is taken to be the
opposite of M"erafts-person,® a person whose practica 1ls not
grounded in theory or science (Broudy, 1858). Finally, the term
"professlionel,” used as anbadjactiua, sometimes connotes altruism
cr a highser calling, in.contrast to "commercial,®

Cogan suggests that tha ambigulty and imprecislon
surrounding the term is not accidental, and may be quite
functional, for the title "profeasionalil often serves an

exhortative, laudatory function. As hs puts it, "Ons reasan for

-.2-



the undifferentiatsd use of !'profsssian' may be found in the
afforts of mony perscns and groups to secure to themsalyms the
values clustering around it by simply preempting the titlaePl
(p.47).

Since Cogan's article was written, the literature an
prnfessionaliém has grown exponentially, and the "socialogy of

the profsssions" has becoms & sub-fiszld of its own, Surveying
this "scholarly tsumami ," Bruce Kimball (41988) identifies tuo
criteria which sociologists have taken to be the hallmarks of
professionalism =~ legitimacy and sutonomy [1], Legitimacy refers
to the spaeclal knowledgs and expertisc to which profosalonals lay
claim; authorlty refers to. the control which professionals exert
over the ways in which thslr services are rendsred. To D=2
ccnsidérad a profession, Kimball argues, members af an occupation
group must meet both of thess criteria: 1) they must pesess a
specialized body of knowledge that gistingulishes them from the
"non-professionals™ Ln the field; 2} they must, as a qroup or a
guild, have the pouer to shaps the conditions under which their
werk is done.,

Some examples may help clérify thess.criteria, At ons
extrema, medical doctors are clearly professionals, having
speclalized academic training, on the one hand, and
(collectiualy, through. their professional nrganizaticns) a good
deal of control over how madicine L3 practiced, on tha other. In
contrest, workers on an assembly line may heve a csrtain
expertise, but this expertise ls not hased on a theoretical body

of knowledge; furthermore, they have little control over the







spent hours and hours in classsrooms of all sorts, and been
expesed to a variety of models gf teaching. If one kn- 3 a
certain subject, surely one can teach it., And, if anyone can
teach, why should teachers be considered professionals?

The widespread percsption that good teaching may require
some innate talent and, perhaps, some experlencs, but not any
codifiable knowledge, is seen by many as the most serious
challengs to the professicnal standing of teachers (for a revisu
of this literature, see Feiman-Nemssr and. Floden 1886,
PR.512-515), To caunter this perceptlon educational researchers
and policy-makers havs sought to dsmonstrate that good teachers
cperate from ; firm knowledgse base. Leo Shulman, perhaps tha
foremost proponesnt of this view, summarlzes this position in the
followlng way:

The claim.that teaching deserves professional status ... 1is
based on & ... fundamental premise: that the standards by
which the education and performance of teechers must be
judged can be ralsed and more clearly articulated. The
advocates of professional reform base their arguments on tha
belief that there sxists a "knowledge base for teaching" --
a codified or codifiable aggregation of knowledge, skill,
ungerstanding, and technology, of sthics and dispesitian, of
collective responsibility -- as well ss a means for
representing and communicating it. The reports of ths Holmes
Group and the Carnegie Task Force rest on this belief and,
furthermore, claim that the knowledgs basa ls growing. They
argue that it should frame teacher sducatlon and directly
inform teaching practice., [Shulman 1987, pp.3-4]

Under a grant from the Carnegle Foundation, Shulman and his
collmagues haye hasn working en the creation of a national
teachers exam, akin to the National Board of Msdical Examinars.
Thigs sxam would assess a tesachers' knowlsdge in the following

seven categories!



-- content knowledge
-- general pedagogic knowledge ... (which) ... appears to

transcend knouwledge

-- gurriculum knowledge

-- pedagoglcal content knowledge

-- knowledge of learners and their characterlstics

-- knowledge of educational contaxts

-- kpowledge of educational ends, purposss, and values

[ Ibid., p. 8]

The view that the teaching profession is firmly qrounded in

. body of specialized knowledgs has a numter of profound and
ar-reaching implications:

1} Teachers ought to receive specialized treining,

referably at the graduate level (Sedlak, 1987, pp.321-323). Just
s @ hospital would never think of employing a doctor who was not
graduate of an eccredited medical school, & schaol ouwght not
ire teachers who do not have "state of the art" training.

2) The training teachers receive ought to be, tc some
‘tent, standardized. Though a certain amount of varlation
‘tween might tolerable, and even berneficisl, the xnowledge bass

teaching would, dictate that certain guldelines be follouwed,
the basls of thils standardization, training programs may be
ctradited and thelr graduastes credentialed.

3I) Teachers ocught to bs svaluated at perlodic inmtsrvals, in
me standardized way. Not only must a tesacher's knowledge be
sessed, but also his or her skill in applying that knouwledge in
scific situations, Procedursa for this type of svaluatlion muet

standardized, to resduce, as much as possible, the subjective
:ment which inhsres in all svaluatlon of parformanca.

4) Different levels of expertise cught to be delineated, end

v satus and remuneration of teachers ocught to be llnked to

.
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delineated, developed, and corroborated, would good teaching be
directly related to knowledge acgulsition? Neting the spesclal way
in which personality enters into %teachlng. some researchers
caution ageist an undue emphesis on knowledge alone.
It is difficult ... to disentangle teacher charactsr from
teacher competencs. The teacher 'is deeply engaged in his
work as a whole person because an effect is required on the
student as a whale person. [Lightfoot. 1883, p.250]
Educatian ... possesses neither a codifled bady of technical
knowledge nor a2 clear techneology nor a small sat of
measurable ocutcomes. Rather, special and ordinary knowledge
are freely mixed, teaching styles and the solutian of cors
problems are heavily dependent on persorelity and
consequsntly are idepsyncratlc, and cutcomes are multiple,
protean, and intangible. [Sykes, 1883a, p.581]

This is an issue to which we will return in sectlion 2,
1.3 The Autgnomy of Teachers

The second hallmark of a profession is zutonomy, tha ability
of practitionars to contzol the clrcumstances and terms undsr
which their service is rendsred, Once sgain, a comparlscn with
doctors, who have a great deal of sutonemy, may be helpful.
Individual docctors may establish their cun office procedures and
fee schedules; cocllectively, they sat policies for haospitals,
medical schoola, and verious public health orgapizations. CF
course, in a cecmplex technologlical society such as ocur own, most
professions are subject to some regulation; a varisty af laws and
conventions set the parametsrs within which medical practitioners
must operate, Of late, imsurance regulations and legal
precendents have set further restraiﬁts gn medical -practics.

Una might, at first glance, assums that teachers too have &
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good deal of sutonomy. Teachers teach behind closed doorsj within
certain limits, they can astablish thelr own set of classroom
procedures and rules. Though thay may bs given a curriculum
and/or a textbook, they can decide themselves just how tha
subject at hand ought to be taught.

A closer look, howsver, rsveals that the situatlion is more
complicated, and that most teachers operate urder constraints
~more pnerous than those of other professions: Unlike the clients
of the doctor or lawyer, students do not come to school
voluntarllys conversely, teachers have relatively little choice
as to who thsir students will be., In other fields professionals
themselves define and promote the ssrvices they offer, but In
teaching it is the soclety at large which dictates its
expectations to teachers (Darling-Hammond, 1988, p. 73). Major
policy issuss In education are ususlly decided thraugh a
political process lnvolving school boards and commissianers (or,
in the case of Jeulsh educatlon, lay pscple and rahbbls), very feuw
of whom have extansive professional traiping. At the schogl
level, policies are usuglly set by the principal or
eadministrators, few of whom act ip consultation with teachers
(Goodlad, 1984, pp.188-181),

Over the past two decadas the authority of teachers in
public schools has eroded further. Federal and state funding of
schools has incressed, and hes brought with it incrmased demands
for regulating teachers and holding them accountable for student
achlevement,

Policy makers do not trust teachers to make rssponsible,
educationally appropriate judaments. They do not view
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teachers sa uniformly capable, and thay aras suspicious abeut

the adsgquacy of preparatlon and supervision, These doubts

are g measure of the weakness of the professicnal structure
in education and its ability to offer alternative means for

guarsnteeing guality. [Darling-Hammond, 1888, pp. 63-64]

Many have argued against this type of bureaucratic cantrol
of teachers, claiming that such centrol can only weed out
incompetence; it cannot promote excellence (Grsen, 1983, pp.
322~323), The complsxity of American society, the problems of our
stﬁdent population, and the rising expectations of what schools
ought to accomplish, they claim, demand excellence, not maerely
compstencs, autonomous professlonal teachers, not maraly
programmed technicians (Devansy and Sykas, 1388).

Teacher excallence and tmachar autonomy, in this view, go
hand in bhand, To attract and retair a cadre of truly professional
teachers, one must assure that they will have a hand in shaping
the environments in which they work,

A second argument for increasing the autcnomy of tsachers
derlves from research on teacher satisfaction and dissatifaction,
the factors which lead tec teachar retention, on the cne hand, and
burncut, on the other, Thers is mounting evidencs that teachers
find intrinsic rewards, such as thelr ebility toc reach students,
more important than the extrinsic ones of salary and status
{Lortie, 1975; McLaughlin and Yee, 1988; Mitchell, Ortiz and
Mitchell, 1887). Amcng tha intrinsic rewards menticned by
teachers as key to their level of satisfaction is whet some
researchers call capacityt "the teachers' access to resaurcses and
the ability to mobillzs them, the availability of tools to do

their Jjob, and the cepability to influence the goals and
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dirsction of their institution” {MclLaughlin and Yee, 1988, p.z28).

Teachers with a sense of capacity tend to pursue
gffectiveness in the €1 _ 1. | &x ss ¢ nt to
organization and career, and report & high level of
professional satisfaction, Lacking a sense of power,
teachers who care often end up acting in ways that are
sducationally counterproductive by,"coping" -- lowsring
their aspirations, disengaging From the setting, and framing
thelr goals only in terms of getting through the day.

Tegg?ing is apt to become just a job, not a carser. [ Ibld.,
P

What tan be done to promote teachers' autoncmy? How, despite
thé inherent constraints in the work situation ef teachsrs, can
this aspsct of professionalism be enhanced? MecLaughlin and Yes {
ibid. ) found that soms schools promote teacher autenomy mors
than athers, and that these schaols tsnd to share five cemmen
attrlbutes:

3} They have an adequate resources, i.e., sufficlent number
of textbooks and materials, as well as ressonably hospitable
facllitises.

2) They exhibit "a uaity of purpass, -clear organizational
guidelines and goals, and a collective sense of
responsibility" (p,31), The principal is key to establishing
this productive and cohesive atmosphere,

3) They promote a sense of colleaglality among tsachers, who
are given both ocpportunlty and encouregsment to work
colleboratively.

4) The orientation of the schocl is problem-solving, rather
than problem-hiding.

R problem~solving environment ... sncouragas tegachers
to raflect on their practice, and explore ways to
improve it in an angoing, rather tham spisodic, basis.
it is an environment in which it is safe to be candid
and to take &the risks inherent 4in trying aut nsw ideas
or unfamiliar practices. ... Conversely, in

probler iiding environments, teachsrs hide their
problems and then hide the fact thet they are hlding
thelir problemsa. "Everythlng's fina" becomss ths
standard response to administratlve or colleaglal
inquiry about classroom activity. [p.36]

5) The school “rewards teachsrs for grouth, risk taking and
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%r 1g§ rather than anly for successful past practice "
P37},

These five factors tend to reintorce one anothsr. Thus,
school which is problem-solving is likely to reward teachers for
*isk taking; llkewlse, a school with a well-defined sense af
yurpose tends to promote collsagilality. Teogether, they contributa
0 the creation of an envliranment which promotss
srofessignalization.

As studiss such as the one by MclLaughlin and Yee accumulate,
sgucational reformers have focused mors on more on that
Intangible but altogether critical factor, the M"gulture® of a
school (Sarason, 1971), Why do some schools seem to exude a sense
of harmony &and collegliallity, while others appear to be bogged
down in apathy or conflict? Uhy do some schools foster teacher
autonomy while others, with equally competent teachers, render
teachers pgwerless? Why do some schools essily acccmmodate
themselves to innovatlon and experimentation, while others appear
impsrvious change of any sort? After years of trying to account
for the differences by snumerating discrete factors which would
serve as "independent variables," resecarchers have bsgun to take
a more holistic, anthropological look st schools (Erickson,1988).
They argue that many elements combine to create that unique
confiqguration of sharsed bsliefs and practices which is & school's
culture, This culture servas as a filter for all attempts at
innovation (Coaoper, 1888).

The challenge facing tha advocetes of profaessionallzation
through grester autonamy ls that this cultursl "screen™ makes it

difficult to isolate the set of ingredients which are key to



transforming a hierarchical and bureacratic staff structure into
what Rr “apnd = 1ls "a community of leaders" (1988),
Throughout the United States, a number of experimsnts have been
Jundertaken whose purpose is to grant teachers more autonomy,
cithor a» individuala, or on a suvhuul-wldy Lasls. Cunivuiiwolly,
the experiments are beling studied, in en affort to glsan some
insights into the common characteristics of those programs which
are most successful (Lieberman, 1988, chpts. 8 - 10). As these
gxperiments progress, we will obtain a bettsr picture of both the

conditions and bensfits of expanded authority for taeachers.
1.4 The Prospecte for Professionlizing Teachers

If the term "professional" is to function as mors than a
fancy synonym for "respected," its use must be predicated on tuwc
assumptions: First, that the feacher's skill derives from a
special branch of knowledge, knowledge which can be codified,
transmitted, and used as a yerdstick for evaluation. Second,
teachers must bs granted a certain degrae of control over thelr
working environments,

Though the two hallmarks of profassionalism -- legitimacy
and autonomy -- have bsen discussed independently, it is clear
that they ars closely related in actuélity. Legltimacy serves as
the justification for autonomy: the members of & profession are
granted control cver thelr practlice on the easumptlon that they,
having spcle possession of the speciel knowledge in their field,

would know best how thelr practice shouvld be conducted., Autonomy,
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in turn, allows professionals to establish the standards of

legitimacy. Most borna fide professions ars sslf-regulating;
criteria for membership and methods of evaluation are sast by the

members themselves.

This is, in esssencs, the bargain that all professionals make
with society: for occupations that require discretion and
judgment in meeting the unligue needs of clisnts, the
profession guarantees the competence of members in exchenge
for the privilege of professional control and standards of
practice. [Darling-Hammond, 1888, p.53]

Does teaching meet the two criteris of professionallsm? In
light of the lliteraturs reviewed above, %t would be hard %o offecr
an unequivocal answer to this question. Clearly good teachers
know something about tsaching {(over and above their knowledge of
the subject matter) that ordinary people usually don't knouw. But
just what it is that teachers know is gifficult, at the present

time, to articulate., Sykes' asssssment of ths situaticen in 1883

s5till holds true today:

Despite the assertions of same teacher educators, we do not
yat posssss the knowledge on which to steks a clalm to
profeasiopal status in teaching. ... The leads research is
providing can help strengthen the curriculum for teacher
preparation, but cannot fully define 1t mor significantly
reduce tha endemic uncertainties of practice nor ths
roliance on crdinary knowledge and the use of psrsonality as
a primary resgurce im teaching. [Sykes, 19B3a, p.S82]

In terms of the second criteron, teachers could probably
never be fully autonomous, because thelr students come
inpveoluntarily, and becasuse many of the structural festures of
the schoeol are mandated from above. Om the other hand, tesachers
might cartainly be granted much graater autonomy, elther
collectively, through the gevernance of the scheel, or

individually, by the creation of spacial leadership positicns.
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Any attempt to grant greater autonomy to teachers will face
a number of obstacles. Many princlpals would certainly prefser to
maintain a tight control aver the school, rether than sharing
their power with othersj school boards as well may be reslstant
to the notion that teachers be allowed to make policy decisions.

A secand barriaer to gran£ing any profession sutonomy 1s
related to the quality of psople the profession attracts. Public
sﬁhucl teaching does attract a portion (approximately 7%) of the
most able college graduates in the United States. However, the
sheer size of the teaching force and the relativa sase of entry
into the field, make tesaching attractive tg a very hign
proportion (38%) of the least able as well (Lanisr and Little,
1986, pp. S538-540). In previous decades women often chose
teaching because they were barred, or at least discouraged, from
entering more lucratlve ano more highly regarded professlans,
Teday, the sltuation is quite different.

The women's movement and the drive for equal righta couplsad

with sconomic pressures on women to wcrk are changing all

this. ... In the future the best and the brightest women are
likely to join their mals ceunterperts in such fislds as
business, law, medicine, research and government, with
teaching a significant leser in the competition for talent.

[Sykes, 1883k, p.113]

In theory the legitimacy of g professian should have nothing
to do with the charactéristics aof the people it attractsj in
fact, however, percapticns aof the tesachlng professicn, &and the
extsnt to which the public is willing to grant teachers grsater
autonomy are greatly influenced by the gQqualities of its members

(Kerr, 19833 Metzger and Fox, 1386).

Those who are concarned with upgrading the teaching

-15.



profession are caught In @ viclous cycle. Low status, louw
sazlaries, and a lack of autonomy make the field unattractive to
potential candidates; at thes same time, tha mediccrity of its
practitioners make it harder to argue for greater autonamy,
higher atatus, and, perhaps most importently, consldersbly higher
pay. Some € sca'’ 1al commentators, percelving these cobstacles to
be insurmountable, refer toc teaching a quasi-profession (Spencer,
1986, pp. 3-5). Many others have called for the restructuring of
the entire fisld, as a way of achisving the ideal of
professlionalizatlion, within the vonflnes uf economic and soclial
realities,

Three influentlal groups of stakeholdera, the Carnegls
Commission on Education, the Haolmes Group {2 consortium of deans
of educatlion from the major research universities), amd the
American Federation of Teachers, have argued that that the
notoriously flat carssr pattern of public schoel teachers sould
be replaced by & pyramicdal structurse which they term
"differentlated staffing.” At the base of the pyremid would be &
large number of entry level tmachers, who would make only a
short-term (three to five year) commitment to teeching. These
individuals would havs relatively littls tralning and be grantsc
relatively littls autonamy. Many from this group might declde to
leave teaching, as their initial period of commitment ended.
Soms, however, might decids to pursue teaching as a profassian,
and would begin a program of more intensive training. As thessa
individuals became more knowledgable and mare skilled, their

authority would incrsase, along with their salaries. At the top
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of the pyremid would he a small cadre of those techers abhle to

pass tne rlgoraus requlirements ror Decaming mMentor tsachsrs,
¢ i_L b dtions _a1 4
responsibllity (Sedlak, 1987). Thaugh the caoncept of
differentiated staffing has been criticlzed by some as slther
misguided or unrealistic .(see essays in Soltis, 1987), some .
school districts havs embraced this nmotion of reconfiguration as
one of the only ways out of the current conundrum (Urbanski,
1988). I belisve that the concept of differentiated staffing
holds great promise for Jeuish schools as well, as we shall see
in sections 3 ang 4, First, houwsver, I will explore ths guestian
of whether or not the term "professional" is the most apt

characterization of excellence in teaching.

-17-



JELi LUV £

BEYON™ PROFESSIONALISM: TEARCHING RS A VOCATION

Is the term "proféssional" rich enough to embody all that we
mean when we think of excellencs in teaching? If all teschers
were® to be fully professional, according ta the criteria of
legitimacy and Jtor ay, would we be satisfied with the Issult?
The current debate on teachers has focused so narrowly on their
professional standing, that these gquestions have rarsly been
asksd, If, however, one uwere to think of one's most memorable
teachsrs, "professional’ would probashly not be the only (or even
the first) adjective one would use to desscribe them.

Goed teachers "ars shapers nct only of their students!
knowledge, but also of their students' lives" (Martin, 1987,
p,408), Wnils knowledge 1s certainly a necessary ingredient of
good teaching, it is not the only one. Following Dwayne Huebner
(1988}, I have used "vocation" as an overarching metaphor for
‘this aspect of teaching.

The Latin root of vocation refers to a call or summons. ...
To have the vacatlon of teacher ia to permit onesslf to be
called by childrsn and young. people. ... [It] is to

partici 1te intenticnally in the unfolding, or perhaps
collapse, of this social woerld. [pp. 17 - 21)

To view teaching as & vocation is to focus on that aspect of

teaching that goss beyond training and expertlse to the core of

tha tmarher's beinp. For yocational, as oppcsed to professional,

teachers legltimacy and automomy may be important, but only in
the context of thelr ultimate purpase, their reasons for

teaching.
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Different teachers are *calleO" TO LEALNLHY IWd ULt iCamiiw
reasons. For some, it is a desirs to work with childran, to
nurture and care for veloping minds and hearts, For othars, the
continuation of a community or a tradition is the ultimate goals
they teach in order to brinmg a new gengration "inteo the fold." In

religious education, one finds a third group of teachsrs,

"called" to teach in the senss implied by the eriginal meaning of '
the term vocation =- by strong religious feelings.
Each of these motivatlons suggests a differsnt
charecteristic of the ldeal teacher: First, the teacher shguld be
a caring person. Seccnd, the teachsr should be an integral membsr
of the community into which the student is being brought. Third,

the teachear shnu%d-be a spiritual role modsl.

2.1 The Teacher as a Caring Person

Given that the extrinsic rswards of teaching ara rather
limited, it is not surprlsing to find that most tsachers focus on
its intrinsic rewards instead (Feiman-Nemser and Floden, 1386, p.
$10). High on the list of imtrinsic rewards 1s the tsacher's
perception of having "reached" students, of having made a
difference in their lives. Tha following excerpt from ths letter
of an experienced teacher to her formsr student sxemplifies this
feellng:

Ultimately, teaching ia nurturing, The teacher enters @

giving. relationship with strangers, and then the teachar's

needs must give way to the students! needs. ... My days are

spent sncouraging young peaple's growth, {Metzger and Fox,
1986, p.352]
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Soma tmarhers are outatanmding in thelr abilily Lu vare about
students in a speclal way$ they relste to their students as

pet le. just as 1 era. In her book, Coring: A Meminpine

Approach to Eth' 3 ond Meral Cducation, Nel Nuddings desurlues

*hlia Mol ey
When a teascher asks a question in class and a atudent
responds. she Teraiuesa nat just the Mrasponce® pbut the

sti  -t, What he says matters, whethar it 1s right or wrong,

and she probes gently for clarification, interpretation,
wontsibullun,. 3he 15 Not s8skKling tNg answer but—she

involvement of the cared-for. For the brief intervel of
dlalogue that grows around the question, the cared-for

indoad BFillo 4o Fivrfammn+t . The slodest L= Loaflnliwly mdru

important than the subjsct matter. [Noddings, 1884, p.176]

The phrase "fills the firmament" is borrowed from Martin Buber,

and schoes Buber's concern with relationships in which thers is
genuline encounter and dialegue, relationships i which people
meet one ancther as "Thnii"e, rsthar than WItla.

Noddings—arques that ths over-cldimg—anmd over-arching™ 77 7 °
pirpose of all cohkoola ought to be Lliw Jwvulopment 1in young

people of the ablility to care for sach other, and for the world

araund them, "Twauhlng 15 a constltutively ethical activity, It
is a 'moral type of friendship' in which teachers and students
work taogether toc achieve comman ends (Noddines. 1886, mp.&0OR) .M
This is not to ssy that tha learning of subject matter is not
important, but that subiect matter muar he tanpht in curk a way
that snhancas, rather than diminishes, care.

Is it possible for & teacher to care for an entire class of
studants? How can a teachsr meet all thsse students as "Thous,"
rather than "Its?" Noddings! reply is that it is, of course,

‘mpossible to care for svery student svery minute, but that this
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Fvme mm raring 108 mAaidha= mAmprscamy M= apprerranse . A lanys pwaeb

of the student's day is rightfully teken up by his or har
interaction wilil) waelerlals or wlth pthner students, wWnegn tne
student does interact with the teecher, howsver, that encounter

muct characterizod by caring:d

[The teacher must] be totally and nonselectively-prescent e

the stiidprn: —-- *n each studont -- &e he addresses ma. Tha
tin Iinterval may be brisf but the encounter s tptal.
[Noddings, 1984, p.180]

It we value caring as a guallty, and if it is Important to us
that teallisss Le varing indiviguals, at 18ast TtNree TNLNgGS MUsT
happen. First, we must begin talking ahout caring a great deal
muLe than we nave, Us must state guite explicity that caring tor
children is one of the most Important qualifications for s
Itaacher to have, We must vaelldats tha superior social commitment
of teschers in general, as well as individual irstances of caring
in teaclhliny. 9wuuny, we must take & tlose loaok At NOw SChpols &re
struciured, and the ways 1in which these structures promate or
inhibit caring (Aron, 1982). Is there time in tre schedule for
teachers to interact with students more Informally? Is it

feasible for a teacher toc stay with a group of students for mors

thanm amec ysar? Thiisdsy @nd must important, we must care tor and

abgut teachers. Schnnl hnards, primnrcripalg, parents end and

members of the community at larges must extend themselves to
tsachers, to encouter them i{n the wey we would llke them to

encounter students,
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2.2 Ihe leacher as &nh lhtegralL MemMDeT DT & Lvummunizy

The idaal onviromment for the cducotion of childrenm would be
a homogsnecus and well-integrated society, & soclety in uwhich
family, school, and a web of civic and religious organizations

wers lnterwoven, sach reinfeorcing the velues and norms af the

ATART . HIAQTATYaANQ AnMd daMthrooolpolcefr hava ccant a groat " daal &F
time debating whether or not such harmenious sociseties-have ever
ax;sted, in another time or place, Clearly, housver, fauw
communitioc of thiep pert havo curvivod inductrializatlion,
modernization, and the other forces that have shaped contemparary
American l1life.

In our own time, the instltutions most naturally sulted to
pducation ace embattled. Socisl.meobility has all-but eliminated
the extended family, The rlsing rate of divorce, slong with the
entry of an unprecedented number—of womerm—into—the workforcco,

have oapped the strength of the nucleaz Tamlly. Suclal ainl

religicus organizatlions of all kinds face atiff competition fzem

Bobli wwebh whid avicvure-Llce wuclvilica, BRlir-viie aduocnl oi
masa-media and mass~mazketing, Amorice ms a whole hes become merc
hocmogensous than ever before; but thls surface homogenelty has
come at—tRe cxponcec af the integrity-and vitaliiy of local
cammunities,

Against this background, many of the inncvations in publlic
schoola over the past three or four decades can be ssen as
attempts to have the school assyme functions which wars

traditionally fulfilled by the family, church, or other local
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resources ta draw upon, To make matters worse, social moblllty

has largely sliminated the ancillary agents of Jewlsh

anciiitiratinm, tha sviard., e T TSP —

The chlldren currently enrolled in Jewlsh schools, who ars

predominantly fourth and fifth generatlien Americans, receive

1444+ 760 Jowiah amavltnecabiomn Arh mama, Tn &« seaanb abudy af

Supplgmentary school sTUdEnts cor~ ~“ed by the Board of Jeuwlsh

Education of Greater New York (1888) only 18% of ths respocndents

fnAdirated that at+hor +hoy rmne Fhmla oo ie k1. b oe s e gmg——

e R e wnemdewad); Wi OlGULW Y SIIY HRIlUdoySs JlALSSE(] HEAGHL WO WIS

students light Shabbat candles "every Friday svening;" an
additional 45% doing so "occasionelly® (p.83)., While one might
expect students enrolled in day schools to came from homes with e
richer Jewish environment. the imnrassicnfsti: data collecterd hy
many edutators suggests that this 1s not aluays the case,
especlally in non-Orthodox dey schools {(Cohen, 1882, p.24).

If Jewlsh educatlon has any chance for success, we must
consider very seriously the differences betuween instruction and
anculturation, We must acknowledge that inmstructlion in a subject

matter  (be it mathematics and litarature or Hebrew and Bible} is

predicated on come prior onculturation, whieh provides both the
motlivation for learning, and opportunitiss for its consolidatlon.
Students in public schools, for example, have daily oppertunitisas
fc see adults reading, addinmg andf subtracting; in additlon, sven
the youngest have some conceptlon that success in schoel is
connected to success in adult life. In contrast, Jewlsh students

raraly see adults praying, speakling Hebrew, or reading the Bible;
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Clive Beck have pointed cut that the phenomena which most people
call "religious" are sg varied as to elude straightforward,
stipulative def’ iition (see Rosenak, 1987, chapter 5). They
offsr, In place of a definition, a view of religlon as the
confluence of a number of "religion-making™ characteristica;' any
particular religion would have some, but not necessarily all, of
these characteristics, Clive Beck offers this type of definitlon,
but focuses on the celigious psrson, rather than the religlous
tradition, A rellgiocus person, according to Beck is one who
Ttyplcallyts

a) has & system of supernatural heliefs

b) engeges in rituals and cther practices related to those

belisefs |

c) is associated with a tradition of auch belief and

practice :

d) particlipates in a community committed to this traditlen

e) derives from the tradition a worldview, and

f) a relatively complete way of life [Bsck, 1886]

The virtue of thils definiiion ls that 1t eccommodates the
variety of ways in which people can be said to bs religlous. One
parson, for example, may not bslieves In Goa, but may still
practice the rituals associated with a certain religious
tradition, A second person might believe in God, but might
practice the rituzls of several religlous traditions, ang might
not participate in any community committed toc sny of these
traditiohs; by Beck's definition both of these individuals would
be considered religlcus. Of course, not all of these ways of
being religious uili bs acceptabls to all Jesws, & point to which

I will return, after a discussiocn of religious rcle models.

"Role model® is a soclolegical term, whlch has rapidly
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becoms part of sveryday vocabulary, because 1t pbints to a factor
in ntemporary life which had np -:ral® * in r <rac™'"
sccieties; In the hypothetical humcéaneous socisty discussed in
the pravinila sarcrflen, ehlldron ueuwlsd form tholr rnotlane af uhab
makes a successful adult from obssrving their relatives and
nelghbors. In such a soclety the number of potential "roles" to
which one could aspire would be guitse limited; the roles assumecd
by one gensration would probably be atiractiye to the nsxt.
Change in contemporary society, haowever, have eroded tha
viability of certain traditional roles, such as hausewife and
shopkeeper, and cocntrlbuted to the creation of nesw roles, such as
working mother and technicien. A young person growing up today
faces a confusing array of possibile futures -- sgme traditional,
some current, some which are as yet unknown, In this contaxt, the
child's potential role models go far beyond family and neighbors,
to include public figures of all sorts, and avan virtual
strangers.

In contemporary Jewish life, the role of the teacher is
critical, becauss tpachers, along with rabbis, youth gQroup
leaders and camp counselors, sre often the only Jeulsh role
models available. As 4he evidencs of the demographic studies and
ethnographies discussed sbove indicates, the number of Jewlsh
things that marginally a#filiatad families actually do is quite
amall, While roughly 75% of American Jews celebrate Hanukkah,
Passover, and the High Holidays in some fashion .{Cochen, 19B3),
and while as many as B5Y efflliate wlith some Jewlsh crganizatiaon

at some point in their lives (Feldsteln end Shrags, 1887, p.88),
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a much smaller percentage live a 1life that might be considersd
religious, by any of Beck's criteria {(Cohen, 1988).

If Jewish education for the children of the marginally
affiliated is to be anything other than an exercise in futility
and hypocrisy, Jewish teachers must serve as models for how cne
can lead an involved and attractive Jewish life,

in the words of Janathan Omer-Man,

A reliqious person today {8 & person who has mada certain

cholces; and a teacher of religion is & person who has made

certain choices and whose task is to educats young people
who face an even uwider range of cholces. ... fT]he student
has toc be taught to make ¢ertaln profound sxlatential
choices as an individual, and to live with these decisions
in circumstances that are not elways easy. In order to do
this, the teacher has to present himself as & role model, as

a person who has made such cholces, and with whom the

student can identify. [Omer-Man, 1982, p.22}

It is important to nots that not all of the role models fer
living & full and committed Jewish 1ife need be religious. 3ome
may be more orientesd towards the cultural, sthnlc, or secular
Zioni=t aspects of Jewlah life. However, to the extent that a
predaominance cf Jewish schools are synagogue-based, and that many
of those that are independent still include religious subjects in-
*Yeir curriculum, ome would expect that a "arge number of
teachers should serve a2s religious rocle madels.

What kind of religious role models do we expsct Jewlsh
teachers to be? Do we expect them to bellsve in God? To observe a
minimum set of rituals? To have a particulsr worldview? Thass
questions cannot be answsred without reference to the particular
schocl, Scome schools, especlally those affillated with the

Orthodox movement, may expect their teachers to adhere closely te

a set of bellefs and a code of practices. Others of a more
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liberel psrsuasion may allow, and even value, & plurality of
belief and practice, hoping tao model for thelr students s varlety
of ways of being a committed religious Jew. All schools ought to
at least consider these gusstione seriously, and attempt to
articulate the types of relliglous commitment they will expect
from thelr tsachers, And =31l cugh® to thinmlk acrlounly aboui the
way in which the structure and policies of the school promote or

inhibit the teacher's religiaosity.
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SECTION 3

THE SPECTIAL CIRCUMSTANCES OF JEWISH EDUCATION

Despite the urgings of Noddings, Huebner, Philip Jacksan
(1886, chapter 6), and Gary Sykes {13983), the overwhelming
majority of educatioqal researchers and policymakers have tsnded
to view the problems of public school teachers as problems aof
professignalism. In attempting to address these problems, they
have focused on a variety of the mechanisms alluded to in sectien
1y such as! the raconfiguretion of tralning; the codification of
teacher~-knowledgs, in an sffort to creata a National Teacher
Exam} the creation of career ladders for teachers: and the
institution of shared declslon-making in schools, in an effort te
promota teacher autanomy.

Some of these mechanisms have bean suggested as solutlions to
the problems of tsachsrs of Judaica inm Jswish schools as well
(Sehiff -. find ref/s in Reimer book, Retner and Relch, 1988).
Several central agencies of Jswish education have instituted some
of these mechanisms, such &s career ladders and nsw training
opportunities, snd have been encouraged by ithe outcome (JESNA,
1984),

It would be a mistakse, however, to assume that all the
innovations of public education can or should be transferred, in
wholssale fashion, to Jewish sducatlon. Although Jeswlsh schools
resemble their public counterpects im some respects, thers are a
number of lmportantlalffarences between the two sectors. In thils

saction I will discuss ths differences that are most relesvant to
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the issue of professionalism in teaching.

Many structural similarities exist betueen Jewish and public
schools, Thelir physical plants tend to resemble sach other rath
closely, as do their organizational patterns. (Most) Jewish
schools have followed (most) public schools in having age-graded
clessea, taught by individual teachers. Teachers are supervised
by a principal, and may be assistad by & number of specialists,
such as a librarian, music tescher, school psychologist, ete, If
one were to look inslide both types of clasarcaoms at the
materials, modalities and techniques teachers smploy, one would
find many additional resemblances, Nonetheless, Jewlsh and

secular education are different in significant ways:
3.1 Voluntarism

Jewish schooling in the United States is an entirely
voluntary, privately funded enterprise. With the exceptlon of
secular subjects in dey schools, Jewish schoels are not subject
to governmental regulation wilth respect to thelr educational
program. Despite the existence.of various essociations {s.g.,
Solomon Schechter and Torah U'Mesorah), individual Jsuwish schools
operate Independently of cne &ancther. |

Jeﬁish schools ere typically governed by a group of
individueals who serve as the school or synsgogue beoard. The
degree to which these individuals represent the school's multiple
constituenciss varles. While members of these governing bodles

mey be elected toc their position, these elsctions are mostly grg
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forma; inclusion in school governance tends to be based on the
membera' interest, expertiss, perscnal connecticns, and status in
the community.

Within the rather loose governance structure of most Jewish
schools principalé have a good deal of autonomy, and work under
far fewer restrictlons and regulations than thelr counterparts in
public education. They could, thecrstically, grant comparable
autonomy %o their teechers, end to some extent they do., Studles
of teachers in both Los Angeles and Miaml show that they have a
good deal of latitude in setting the currlculim, though little or

no role in establlishing school pelicy.

(INSERT TASLES FROM L.A. AND MIAMI?)

Jo2 Unclear Lines of Communal Authority znd Responsibllity

Glven the voluntaristic nature of Jewish educaticn, it is
not surprising that Jewish education in the United States is a
"system" in only a loose and ephemeral sense. Changs in public
education can be mandated by the lccal schoel board or a state
legislature, which is legally responsible for the school system,
In contrast, Jewlsh schools are not subject to any autharity
higher than that of thelr sponsoring synagogue cor governing body.
Those who seek change in Jewlsh education have.no recourse to
coercive measures; they must rely on either suasion or financial
liicenblives, Biven Lhal Lhwe Amgrican Jewlsh community is smallerx,

more homogenecus, and (at least among actve members) mare
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interdependent than the naticn as a whole, suasian and financlal
ir r'"ves have & much better chance af succ-ss than they mic¢
have in the public arena. Nonsthsless, even if ths aims of reform
were similar, the pProcess By which these alms could be achileved
would be very different in Jewish, rather than public, sduceticn.

If, for example, a central agency for Jewish educaticn were
to attempt to establish a caresr ladder for teachsrs, it would
not only have to provide the money for risimg salaries; it would
have to persuade individual schoals that increasad responsibility
for one or more of their teachers would be a good ideaj it would
have toc dsvelop guidelines for the selction and svaluaticn of
those on the higher rungsy and it would have ta continually urgs
achocls to adhere to these guidelines.

The absence of systemic -esponalbility anc accountabllity
has impartant implications for teacher standarcs and salaries,
Both the Natlonal Board of License and @ number of local Bureaus
offer credentlials to teachers; some central agencles publish
salary scales as well, While littls systematic data In this area
has been collscted to date, interviews with knowledgable BJE
personnel) directars reveal a number of problems: First, only a

|
small percentage of teachers In Jewlsh schools mest the standards

ul Llie Naliuial Duard of License [ftnts § of individualc
receiving licensss over the past 5 yeara]. The stendards of local
8JE's are considerably lower; the lowest rungs of these
credentialing systems regqulire littls tralnlng, in eilther Judala
or educatlon. Second, it is not at all clear to what sxtent

salary scales ars sdhered to. Los Angeles, which links adherancs
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a part-time salary; low salariss in a field translate, in mos.
poaplc’e minds, teo low otstus. How manmy tolented young prople can
afford {either financially or in terms of thelr self-Iimags) to
view part-time work as an ultimate career choice? How many, given
a prognosls of their future earning potentlal, would be willing
to undergo rigorous training? Once in the job, haw many can
afford to stay for the lapg term? Several decadss aqa, part-time
teaching in a Jewih schopl was seen by some women as a promising
avenue for professional development, which fit wsll with thsair
desire to be primary care-givers to their c¢hildrsn, Today, the
opening of a much broceder spectrum of career opportunities for
women, and the economltc pressures on middle class familles, maks
part-time teaching much less desirable.

Viewed in this light, the echroniec shaortage of teachers of

- Judaica in ths United States, a shortage which has persisted far
over half-a-century (Shevitz, 1988; Aron and Rarnk, 13887}, is
psrfectly understandable. Unfortunetely, the persistsnce aof &
teacher shortsge serves as ancther barriar to professicnallsmi if
peaple who are only minimally qualified can find Jobs so esasily,
why bother to acquire additional expertise?

Any effort to improve the professional standing of Jsuwish
teachers must begin with the problem of the overwhelmingly
part-time nature of the task as it Ls currsntly configured., Una
promising solution is the creation, by am external agency such as
a bureau or federation, of & number of full-time slots for
"comTunity teachers." This model has been used successfully in

Omaha for nearly a decades (Rosenbaum, 1983), and is currently
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being attempted in Cleveland and Baston. Ta create the position
of cammunity teacher, the central agency acts as a broker bstueen
a number of schools, typlcally a day school and one or tuo
supplementary schools. The result is a full-tims positlon which
includes same combination of teaching, lesson planning, mentoring
and curriculum develepment. The incame which the teacher would
earn from each of the individual schools is supplementsd by the
agencty, 50 that an attractive saelary and bensfits packags can be
offered, In Cmaha the position of community teacher carries with
it a numbar of gther "parks," such as free membership in the
Jouish Community Center. The creation of thesa full-time
positions has enabled the Jewlsh community of Omaha to attract
outstanding teachers from around the country; the arrival of sach
new teacher iIs greetsd by the community with considsrable
fanfare, comparable to the arrival of other new Jewlsh
professionls.

The community teacher concept is so simple and appeeling,
that one wonders why it hasn't been implemsnted in may mare
Jeuwish cummunities. Interviews with 2 number of psople wha have
been involved in the implementatlon of this mocel (includlng
several key fiqures in one community which failed to coms to
agresment on the terms for a community teacher) pravide an answer
te this guestion, Because individual Jewish schonls have so much
autenomy, and because largar communal structure have llttls
authority over them, some schools are resistant to Ysharing" a
tgacher with other schools, and unwilling to compromise when

scheduling conflicts arise. The success or failure of the model
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queawiulis 4I1 secular eogucation 1ls the extent to which sk;ll in
teaching {s derived from a special thscretical domain, and ths
gxtent ta which mastery of this damain is what distinguishes cond
teachers from bad ones. As complicated as this lssus is in
secular education, it is more so in Jewish education, With the
exceptlon of two.doctoral dissertations currently in process
(Chervin, n.d.} Schoenbsrg, 1287), no research has besn conducted
in the area of Jewish pedagogic content knowledge. Maoreover,
there is gvery reason to expect that the assessment of &
teacher's Jewlsh pedagogic content knowledgs would be
considerably more difficult than the assessment of secular
pedegogic content knowledga, sincs Judaic subject matters ars
replets with questlons of values, ideology end faith. It would be
inconceivable, for example, that a good Bible teacher would not
nave grappled with a myrlad ul losusas conccrning tho exrlglno and
veracity of the text, and how bound by 1ts commandments s/he
snoulc resl, Wherwes <4 yuud welliowatica teachor wouwld probably
have to have faith that mathematics is a necessary intellectual
tool, this type of faith pales in comparison to that regulred of
a teacher of Bible or liturgy. Steven Chervin, cne of the first
to undertake research in thls area, notes:

When multipla levels of understanding are intrinsic to the

subject matter, as in the case of Torah, the teacher's

active process of compcshension becomes an even more salient

feature of teaching. [Chervin, n.d., p.8)
However, Chervin continues, "tesacher knouwledge rssearch has only
begun to explore teachsr hellefs,”

As noted in Ssection 1, refcrmarﬁ who hope to establish the

professional legltimacy of teschers in secular education loock to
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research on tasachsr knowladge as a means of asssssing this
legitimacy. Shulman and hls collsagues, whoss research has been
genercusly funded by the Carnegle Corporation and others, see ths
develapment of a Natlonal Teacher Exam in the not-too-distant
future. In light of both the complexity of the issuss and the
paucity of research in theis area, the prospects for a Jewlsh
Teacher Exam seem considerably more dim, Certainly some 1tems on
the secular examinatlion, i.e., those dealing with pedagogical
issues in the abstract, might be incorporated intc e comparable
Jewlsh exam. But, to the axtent that ths most sophisticeted
assessments of a teacher's skllls concern pedagogy applied to
subJect metter, the terrain remains largsly unexplored,

Without & method for assessing teacher knowledge, the
legitimacy of teschers will have to rest on purely formelistic
criteria, such as the numbar of college or gracuate courses taksn
in both pedagogy and Judaica, Results of teachers surveys in bath
Loa Angeles and Miami indicate tha* teachers vary widely in thils

regard.

(INSERT TABLES FROM LOS ANGELES, MIAMI ANC PHILADELPHIA ON
TEACHER QUALIFICATIONS)

Most schoels ang eentral agencies sponsor various forms of
in-service training, Too oftenm, however, thess training
oppportunities are in the form of one-shot, non-accumulating
workshops, often dealing with rather exotic or marginal aspects
of either Judaica or pedagogy (cite articles in recesnt Psdagogic
Reporter

Ons recent innovation in secular sducation may be particular
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a rabbl, for she has sesn abundant examples of burnout amcng
Jewlsh teachers,

It & Jewlsh school had to chooss one quality over anather,
which would it be, professignalism or a sense af vocation? If
certification requirements and public pronocuncements may be taken
as evidence, public schools appser ta have opted for profession
over vocation., For Jewlsh schocls, however, the chaice is not as
clear, and would probably be mads diffsrently by educators in
different settings. In section 2 I suggested that the vocational
aspects of teaching, such as caring, membership in the community
and religiosity are patrticulerly Importent for Jgwish schools, If
that is the casae, sach Jewlsh school may have to devise a

differantliated staffing structure of its eown, in an effort to

have teachers with strengths in bcocth the professional and tne

vocational aspects of teaching.
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SECTION 4
THE NEEF FOR DIFFERENTIATED STAFFING

Ra I read the evidence presented in the foregeing sections,
both conceptions of teaching, the professional and the
vocational, point to the same mechanism for securing a high
quallty teachlng staff in an era of limited resources:
differentiated staffing., In the absence of well-groundsd economic
models, we must assums that it will not be ecamomically feasible
to createg well-paying, professionally competitive jobs for all
Jewish teachers. Natiognal commissions an public educatlon, such
as the Holmes Group (1986) end Carnegis Forum (1986), bave come
to similar conclusions regarding public sducation; it is
difficult to see how Jéuisn schools, pawliculozly thoosc that
offer only part-time instruction, can have substantially larger
budgets than thelr public school counterparts. The upper echelons
of tha staffing pyramid open up avenues for the most professional
of tcachore, those with tha preatast knowledge and expertise, to
he rewarded finmancially and receive greater gutonamy. IT
conceptuallized and publicized appropriately, the broad base of
the staffing pyramid might attract ldealistic and altrulstic
people from all walks of life, many of whom might see teaching as
moere of & temporary public service then & career.
TIeining, ano0 revehibitn 'wobidde-voneeoarloczarvuitment, |

Recruitment efforts would be broadened conslderably. Short-tarm

teaching as a form of public sezvice {(like the Peace Corps} would
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December 21, 1G89

Ms. Joan Burstyn

Chair, Think Tank on Jewish Education
Syracuse Jewish Fedaration

101 Smizh Street

P, 0. Box 510

DeWitt, New York 13214-0510

Dear Ms., Burstyn:

Thank you for your correspondence outlining the discussions
your Think Tank on Jewish Education has held. It is clear

that the Syracuse community is approaching its planning in

Jewish education in a very serious and thoughtful manner.

I have shared your lecter with the staff and leadership of

the Commission.

As you may know, the Commission on Jewish Educarion in North
America ia primarily focusing ics effort on two priority areas
of personnel and community suppert and financing. Since the

~Commission was not created with a think tank type of formac,
the nature of our deliberations are very different. There are,
of course, overlapping concerns and issues. What is most
intrigulng about your approach is cpat your model for lifelong
learning may well prove to be a very importanc demonstraticn
of how a community builds & supportive environment for Jewish
education,

I am enclosing background materials on the Commission thatC you
may find helpful. 1 hope that you will keep us posted on your
developments in the coming months.

Sincerely, )

k. JH.

Mark Gurvis
Commission Staff

ec: Barry S5ilvarberg
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Rabbi Paul Freedman
United Synagogue Youth
155 Fifth Ave.

New York, NY 10010

Dear Paul,

I am sorry I missed your phone calls. I hope your
youth conference in Philadelphia worked out well.

I am most appreciative and impressed with the
efficiency with which you set up the meeting with the
Youth directors of the major national Jewish
ocrganizations. I am planning on being with you on
Wednesday, January 24 from 10:00 A.M.-12 Noon in New York
City. As to location I would leave that decision up to
you. I would pick a location which is most convenient
for most of the people who would be at the meeting.

As I understand it, so far you have commitments for
attendance from Sid Clearfield of BBYO, Rafi Butler of
NCSY, Gidon Elad of AZYF, and you are expecting Alan
Smith or someone from UAHC, and of course yourself from
USY. When you know the full attendance let me know. I
would like to send a letter to each of them with a
guideline gquestionnaire T have put together to focus our
discussions together on informal education.

Hag Sameach and again, many thanks.

Sincerely,

[

LA A~

.

Bernard Reisman
Director, Hornstein Program in
Jewlish Communal Service

cc: A. Hochstein
S. Fox
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QUESTIONS ON INFQRMAL JEWISH EDUCATION -~ Meetindg in New vYork city
on January 24, 1990, Bernard Reisman with Directors of Natiopal
Jewish Youth Groups

ALd

1. DEFINITION - (How do you conceive of informal education :
working with Jewish youth groups?)

a. Goals

Al

b. Methods

2. EXAMPLES OF INFORMAL EDUCATION PROGRAMS IN JEWISH YQUTH
GROUPS

3. DIFFERENCES =-(How would you distinguish your youth group
programs, in approach and impact on participants, from classes i
on Jewish subjects in Jewish supplenmentary schools or Day .
Schools?)

4. CRITERIA OF EFFECTIVENESS -~ (Think about Jewish youth groups
which you feel are very effective. What are the factors
which account for their effectiveness?)

5. KNOWLEDGE AND"SKILLS - If you%were to design an educational
curriculum for training professionals in informal professional
education what would be the areas of knowledge and skills of

practice to include? . . -»--~7 7T
a. EKnowledge -
b. Skills -

{over)
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6. CHANGE - In your particular ideclogical movement has there
been, over the past two decades, a different priorty afforded to

your work in informal Jewish education? Yes No

Why?

7. UPGRADE QUALITY - If money were to be directed to upgrading
the quality of infecrmal education in Jewish youth groups in North
America what one suggestion would you offer?

8. OTHER - Are there any other observations about your work with
Jewlish youtih groups which would be important for (Lo Mandel
Commission to know about in thelr efforts to improve Jewish
education in North America? {

9. ANYTHING ELSE?
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Fax: 972-2-699 951 FACSIMILE TRANSMISSION
TO: Isa Aron DATE: December 21, 1989
FROM: Ennette Hochstein NO. PAGES: 1
FA.XNUMBER‘ 001-213-747-6128

Dear Isa,

Thank you very much for your fax. Your remarks about the

recommendaticns are very useful and I _plan tc use Your
suggested references. N

Because Mr. Mandel is here this week, I do not have the time
to continue our conversation, but would like to give you the
go ahead for a revised paper on professionalism. It is my
understanding that the paper will remain largely unchanged,
except for a significant change/addition on the topic of
concepts of professionalism, where you would add the view of
tyocation® as a second concept of professionalism.

I understand that this entails changes in the schedule.
This paper will be ready by mid-January, but the analysis of
the teacher census would be delayed until after this is
completed. The mid-January date is important, as we want >
publish the paper before the next Comnmission meeting
(February 14).

Vb Pl d Ch
Best Regards,

Cé,wuw c__
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December 19, 1984

e - o ‘—\ \
. ~$ NMLE% k
Ms. Rnneite Hochstein e 2 /
Nativ Policy and Planning de(w L
Dear Annette, e

Though we should be talking on the telephone soon, I am writing
to inform you of some of the latest wrinkles regarding the Della
Pergolla census, and also to give you some of my reactions to the
draft of the Commission's recommendations.

I had a long telephone conversation with Leore Isaacs yesterday,
regarding her concern with the response rate for ths Della
Pergolla (DLP for short) study. DLP collected data from 2,861
schools, which is 855 short of the list JESNA gave him. Since
they used a telemarketing firm to call the schools that did not
respond to the written questionnaire, DLP concluded that the 855
schools which did not respond no longer exist. Leora.takes issue
with this conclusion, and offers an alternate interpretation: a)
thet some of the schools (right-wing Orthodaox, to take but one
example) are hostile towards JESNA, and simply|refused to
cocoperate; b) that other schools are headed by voluntesrs who
don't have an office, or time to return phone calls. Since 855
schools emounts to 23% of the total sample, the disputs is a
significant ome. Even if one assumes that a third of the schools
are defunct, and that the remaining only have 15 pupils each,
(which, i{n my view, is too conservative an assumption), we're
talking aebout over 4,000 students.

FAX it to you or summarize it for you, if you wish. The only
results, thus far, concern numbers of schools and pupil
gnrollment,

{eora has promised to FAX me DLP's preliminary repcrt, and I can /EFUB

Now to my comments on the Commission's recommendations (the draft
I am working from is dated November 26th):

‘ .
1) p.10, paragraph 2: The study thet Adrianne Bank and I
conduéted for JESNA contalns 8 state-by-state chart of teacher

SIYLLAaYED . LT LHE LIBL LV WE WUICU @ voey wheliugeuv Ydefl, o, &
"shortage!" -« how many unfilled slots, exist at the tims that
school opens. The problem is thet all the dats are second or
third hand, gleaned from Bursau staff members,| some of whom were
gquite knowledgable and some of whom just took Wild guesses, I

Vi e e e i mmemmEl rvmv e w ww 1w ) TV LAY T Prd L QIVTI Ivm (£

e

don't know whether this chart will be useful to you or not, but
I'1l be happy to send it, and/or to include ii, in the-report that

Debra is wrliting. Let me knouw either way,

2) Page 10, points 1, 3 and 4: I thinklynu need tc be very
careful to distinguish between senior!lauel persgnnel and
teachers, and probably between day andl supplementary school
teachers as well, It 1s simply not true that ths profession of

-1-
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educational leader "offers few rewards and lecks standards.® For
senior lesvel personnel, some salaries are rssssnably high, and
many senior-level educators do feel,empowered to make changss.
Not distlnguishing between teachers and administrators can
undermine your otherwise valld points.

3) Page 24, bullet #1: "the elabeoration of the educational
nhilosophy of the supplementary sghoaol™

This is a critical task, but it cannot be dons Ly an
inter-denominational council, or even by a body larger than the
school ltself, A school cen be encouraged and assisted in this
task, but it would be entirely lpappropriate for a larger task
force to meke decisions for the schoal. This might seem like
nit-picking, but I think it is very important to legitimate the
view that supplementary schools can vary greatly imn thelir goals,
methodologies, and standards for success. |
Many of the other recommendaticns seem to me to beg
right-on-taget, and you are to be commended;in your effort! My
only additlonel concern is with the word "mechanism," which
sounds as though it were taken from science’ fiction. I essume you
are searching for a better ™ fa&my“and_m*lT be happy to contribute
some suggestions, 1f you like.

Ue'tll talk sgon, I hope,
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INTEAVIEWER: ALHAY3 IADICATE STOPPLHU POINT wY END OF AN
(MOHE DETAILS (o) Maolghburhewd [ER We'vo ashed you about your llfe histary tn
(b) {c) {d}  AW=a]l whitw WIENRE LIVING the precadlng quedtlons. How va have suma
Mi=zost Iy whilte genoral queatlons about your background.
Oun/ltent/|lilteabont § & % {n} () =) (3] (=) 14, Ih'lli‘f(‘ worn yiu ool
] Shave-nn MHW=masl Ty non-wi R
Hupth Type {ouinm runt  JANW=a Ill AT L] LR RN ALy /Twwn Crygnky 11 URE [Heath] fpac MLLE .Junctlon forkor Hissisxsippl
LT T Rurn = M . . f GLc /'l' c T TeL
llouna ) 0.4 ne Lubbarhond Burker Hlae, "y R 4 ¥/ Town) (County) [Stata)
- Loit 17 FOREIGH BORN: In what year d(d you
) 1. come to Lhis countryt (9 -
Jdona Apt. 4 R AN 51, houlba Hav, tane | 145
-l —— e | e s | e e [ —— e 13, Howt mony brothores aod almters Jdid yun wr
LUt dv yuu hinve, all told?
- [}
ne a'\%:. 2 It AW ~ 1947 2 Brothers il Sletera
. e Birrncka - - - Aray I'gg, — —
LJ48 16, A, wWhol waw the lest yoor of schuulln
¥ H
thnt yrur father completed?
(R ]
—t—r - - ——_—— by — . ——- —_— .rll’llef:rlNl.
tiee. "1" ’ K A 5"11'0"“ furker Ho, hec.| 1950 {1F FEslzient Lo ©Is Foy foather subolltolo,
Jan. b age. 1 f ANW Neawark - K Jan.| (g4 ehauk avd speclfy rolsclonship:
e ApE ., 1 it mi Howhy ok \ '
T s —— R e B T dune Stup=fathar
Lu52
B, Whatr vas the last year cf schoallng
1953 that your mothar compledsd?
1554 &th Grada
1953 17, A. When you were 14, what kind of work
i dld youe Eather dat?
July Apt, 2 I’ m 1936
QCCUPATION: Shareccrappsr {laborec)
1957
b tHDUSTRY: Afrlculture - cotron
¥ Apt, 4 H MW 1958
{IF cccupation (s for {ather mubstltuge,
1959 check and specify relattonshlp:
- Step-{ather
oct.| touae 7 0 b linm:alend long talaud Ny oce.| 1960 .
Hasba - IF NO FATHER & HO SUB. AT R'S AGE l4,
%31 CHECK BOX
1962 B What kind of woek did your aalhor do,
when you were 4T
- 1963 OCCUPATIUN; _ Pomantlo
1964 ttpusTRY:  I'rlvata honea
t
Haes W, Arvand the time you wers 14, would you
F Y 1966 say yaur famlly was;
Vecy hagpy |:|
p
I 1967 Sonmuewhat huppy E
1565 Somewhnt unbappy [E
¥ Very unhappy | |
~ ~ Current

Flgurns | {oontnnmly



Y. ASK FOR WILITES ONLY: 7200 A, In what redlyglen were you brought upt 11. DlId you vote En the lavt Presidantial
A, Yhot 4 the sodia mathanallly tn your electiunt 7
molher'd bnehy ronmd? fepLdpt Yeu E] No :
B te (rellglen o A) your rellgfon nev, or da yau Linve o {F YES:
. _ i hereul col Ly len s A. Fur whos Jid you voto?
. Wt b thee mecba vt bbby kn yonr — i
Lather "o bawheomnlf Hanny D HIrCarens E} tHumphiray
. ETTHT .
é_l- Duuh{:_l:]m_l_lu yE% reitglun nop? Eplacopol Lisa 23. what wns the year of the {lrac electlon
in which you votred? 9 52
. When did you changei 19 56 —_
(Cheek bux | 1 {I never voted.}

P1. AL In thiluklog ek oubouy your [Ile, what are the majirr thiopn, gaed ur b, M.  INTEMMIFHER: AFTER BRECONDING R'S RESTONSES 1M A, CROSS THHYU iX BOX EACI
that huve happencd Ia your Life which changed LU Lo way you dld net espect? OF TR YLIFE ARLAS™ HE HENTIONED: TIEN ASK Q. 23 STECLFICALLY FOR RACH
CPROWE:  Now LM thaet change your ILCe?  Whot otlwr o thilags chruged CLIVE ARFKAT NOT YED MENTLIUNED.

r
porr e Inon way you didn't eapectl} [Lile Arvma o be
e Aoy ¥ 1 bepnn fo wee a el ol LT Tereal Pl et E'—!'ﬂ.'.]-: My aegonl mnrrbope X Shie hal olwoyen bl Sdyaopnpes 2 Shp
_— - Pounfly 11{p -
AU ETorent hbuda ol proapie X | | thiee Smpast Concas ul Ded hhicaiees N " . \ ,
nre whn vl prople I learnm e fmpasa b wrhnp (e € Lo Iny I“.] mg Lo 1lve wich uthier peapte X Well, ot bt'llui Wl
ediea i pd sl bl H.5, 0 theo 1 owent too el Loy v Ll 21 Hiflency (nn- At wy own louny chlidhood X amd she’s grent tg live with
leaa hed none)
oLLl. Hajor moves X e crucial point wna vhen the man from O, Sednr offered mo a
L]
Jubo e know | woan't moving up faal _vtuniph ot tevler Bron, X The bLep)
Lhlpg nbout meving war gettlng vwut of Hiselwslppl X that's all,
24, Me wuuld like to know somwethlng about lewe pesple pu about puessing words Lhat Hhey do not koww . BAND RESPONBERT CARD.
O thia curd are 1lniel]l Aome worda--yim may Lnow mome of Lhem aml pon may wol koow qulte o Tew ol Lheem,
On cach finc Lthere La a word Lo capltal letterw--1Llke IEAST. Then Lthere are (fve other worda. Tell me Lhe numbnar
of the ward that cuomen closent to the meanlog of the word o vapleal lettesa, I the word in caplial delicrs [n
BEAST, you would nny “4" sluca “aolmal” comca ciuser to “beast” than any of the other wvocds, I you winh, T will
read Lhe worda to you, Theds gords are JE0leult Tonr almont vvurymae--glve me your hopd gooes £ you're not nuta
wl the aoaver.  CLAGIE PG ANSMER GIVEN NELCM.
S5PACK L silioad 2 wuan 3 enplain @c wn 5 Banpy] 4 HA IMVERVIEWER: CUECK ONY DOX ARLM:
BROADEN L oflnce 1 make level ) clapnee A wwheolider @\Jll'l"l\ Y NA R resul words bn Q. 24 blmeoll
FHICE I bue ? Imnve Tl i e Y HNA
CAPFHIL vao by noaLar 1 gelmace @UI L] (I YT YTt A T You read worda tn Q. 4 to hl”l:l
ED1DLE U aunplclove 2 eliglible OXtie o car b wagne loun 5 sbie tu apenk 9 HA
’ « 1} x 4 J !
ANIMOSLTY ®|lnlred 2 anhinat lun 1 dLluwabodd lewen i iveeaicy 3 [edemlalidp 1 NA 25. Soclal Sacurlty Humbor:
rAaCT b opulssnnce 1 remounlrance @ngreum-n( f skl et I presdury Y HA
CLQISTERED 1 minlature @hunched 3 arched i malndy % secluded % HA 636-84-4026
EMAKATE G)rlvn'l 2 comp 3 prominent i free Yy ;mpuﬁuu 7 HA
ACCUS TV 1 dlsapguint 3 cum vy J enmcvunter @y_ul. voed tv 3 buslucas ¥ HA
SLLUSION 1 re{erence L douom J aulegy @Ulualnn 5 arin 9 HA
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*Suggested probes:
"Firsc, we would like to know about the differvent kinds
of schools you attended from the time your were l4."

"Lert's start talking about your past by listing the
differerc kinds oi schools you may nave arcended.”

2, TFull-time emdlovment

(s} Occupation: An occupation is the kind of work a man does, or
the job he has/had. We are interested in oeing
specifiic, wishout elaborating the jeb contenc:.
Txarzples: c¢sb driver, machine operaior, apprencice

mechanic, coal miner, electrician,
plumber's assistent, glazier, bank
te.ler, porter, nead waiter, wmecdical
researcner.

{b) Incdusctrv: The iype of bdusiness or firm whnere responde
was/is employed. We co nor want The namd o
company, but rather its "speciaity."

Exemples: ctransportaiion company, stea. milio
vholesale grocery, electronics planc,
feceral or state governwment, pool

i . hail , paper wmill, petgoleum velinary,
2Ie.
Neocte: I recspondent incicaces that he worked for himseli, or
owned the business, mark ''seli-employed" or "ownag"
Among farmers, the incdustry is alwsys “agriculture."
However, be sure to ask if he was the owner, tenant,
share-cropper or hired laborer.
(c) Wages; Wages should be recorded in either $/wk, or $/mo.,

or S$/yr. If the respondent reports the $/hr. wage,
also ask '"now many hours per week'! he worked so we
can calculate his wage.
Notes: 1) TFor each job, we want both starting and finzl wage.
We're not interested in intermediate raises. When
wage changes are rTeported, we also want to ask
whether the job was different during the final period

of empioyment with a particular firm or company. An
example is given below:
e.g. 1951 %% mail carrier U.5, Post Qffice 54093ﬁ0.
2 2 v
23 23 \l: 425;{:10.
54 24 asst. supervisor aSPImo.
55 25 i)
56 26 1 550/ mao.

\“'a- I
5727 braach supervisor v $600/mo.






4.

5.

Example: The branch supervisor in the snlary
illustration avove may tell you he took 'a
six week course in postal administracion.’

Ox, sn electronics engineer mey cell you he
had & "three-month course in IBY programming.’

aducation

Part-tize
{(a) Tvps, extent: Examples: shop ecourses (specify), data process-
ing, corresponcdence courses, &vening school, etc
{(b) Tuicion: Wno psid the major part of schooling expenses:
R = respondent himsell
E = enployer
0 = other
Yore: 1F respondant received any cislomas or certilicztes on the
basis ol parc-time education, be sure to record,
Exempla: high-school €iplome Irom corresponcence scnool
*Proves: ''Aside Zrom the iulii-time schooling we've ziready taiked
D0UT, NavEe Yyou €viT TaEKCR any courses, atcended eveaing
scnool, oY been & part-time studens?’ If VIS,
. dow old were yecu whnen tading these courses?'™™
"What cid you study?' '"Did you rveceive anv kind
ot loma or cer:zificatest the time?" "Who
would you say pzid the majior cost of chis schooling?"

Other full-time activities I you quickly glance at the full-rime

2ducation anc iull-time empl.oymanc columns,
you will know whether or not you neec co
use Luls column. Either focus on '">lank
periods' or ask a general guestion about
othey full-rtige activities., Thease u
cne month or more spent ia hospital
wind 0oi pnysical or mental disabili
terss, travel, atc.

—
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If milicary has not been mentiocned, inguire
whnether respo1denc was in the a*ned iorces.
£ YES, or if previously mentiionezd, record

I
the following:

i. drafced or enlisted
ii. branch of service
iii., rank
iv. educarion during service. Kind of
educatlon and whether zay diplomas
or certificates were receivecd,







10.

-8~

c) Wage: Same as for respondent

d) Hours/week: In the case of respondents, we have separate ¢columns
for zull-time ané part-itime employment, IoT wives
we ¢o not. It is VZRY IMPORTANT to ask for the
Jours/week worked so we can discinguish between Ifull-
time or part-time ewployment,

Note: Same instructions as Ior respondents aboul promorions
g starting and 2acing wages. Since woman wore oiien
work pert of the year, i.e. "temporarily,' the pumber
29I wonths are impcrrant.

Where Livine

Tnis column is a record of the
(or abwoad) In which the yveszond
whnore ne was stationed in the zro
time period the word "

fierent places in the Unitsd States
hes . We do not want o knaw
¢ iovces {(if sarved), so for that
milicary” wiil ae enough.

To continue the conversation, you ﬁighc introcduce this section by
asking ""Have you lived in {samplimg point) all your life?" 1II X0,
L0 back ro age l& and record:

{a) City/suburb/town Tne nzrme oI thne place in wihich respondant lived.
» - "
{5) County For wmajor cities (2.g. Chicags, Atianca) ths
is not impertant. In the case 0 all sudurbds

and towas inguire for county.

{c) State Record in all cases.
(d)} RF/RNF Did respondent live on a farm? Code RF
Did pe live in the open country
but not on a farm? Code  RNF
L

Note: Sub-section {(d) is especially important in casass where the
respondent remembers only the name of the town or the name
of the county, but not botkh,.

Household Composition

Starting with age 14, we want to know the Telatjionships to the respondeat
of all individuals with whom he was living. Make sure that all relatives
and children are included:

Examples: parenis and siscer
sL2pfather and wmother
aloue
with a roommate
in the military -
rien s Fs cnmd inaelaus



11, Supzorc

(s) Amount bv Respondent: By this time, the respoadent has reczlled
his jous and income &at various points in
his life and just completed enumerating
the housenold composition. Wa now want
to say:

"Now let's go back to when you were .4
when you were iiving with .
At rhar time, did you contriouits Lo IhELT

support?'" "Think not only oI Icod &nd
housing, dut also of aducational expinses,
car payménts, ete.' '"Waat proportion
{(percentagae) oi the support did you
contribute?"

Nots: This probe will nead to be ;modiiied for each household of
which the respondent was 2z member. Thus, for example, i
ressondent was living aione:

"Wren you were living alone, did you suppor:t yourseli completely?
Respondent may also need o 22 reminded ro tezke wile's wages
(if apnpliceble), into account in answering this item.
{(p) Public sumpporo: Here we went o Iacicate the oroportion of the
- . support {(of each nousehold of wirich respoadent
was & member) wihich came Ifrom znv public zzency.
Exarpie of sgenciles:
wellere - ATDC or local agencies
social securicy
VA benefits or pensions
*Prob2: 'During any period of your life, did any of these households
receive support frow zny public agency?" If YES, inguire
as to when and wnich housenolds.
12. GHome Details

This section deals wich the kinds of housing in wnich the responden:

has lived, as well as some information abour the neighbornood.

{(a) Type Apsriment, nocel, dormitory, nouse, a:c.

(b) # oi rooms Kitchens are to be c¢ouncted, baths are nor.

(¢) Rent/own Was the nousing uait rented or owned. In son

instances, respondenl mzy say théet 1t was
provided as part of wages. If so, recerd

accordingly.

-
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g. By opverall geography, New
them in Day Schools, and th
all of them 1In Supplemen
7,500 puplls in independoant
Day schoal enrollment as {n

h. We Bstimate
coharts declinad batween
apparent decline
dempographic ¢actors and n
Jewish schooling. The J

have incressoed slightly. THls requires ¥
a will (follow &00N.

{ncrdase in Day B

i, Final data for Canad
been a significant

TEL Nu.2125292009

that the tot

in enrg
otl of changes in propensities
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vork added 10,000 pupila - mosl of
L heot of US lost 30,000 - nearly
b ary Schoole. The Rest of US gained
Preachoals, and also kept the some
the previous censuc.
al =aize of UB Jewlsh school-age
y982 and 1988. Therefore, the
1iment {5 esapntially 8 product of
toward
wigh school enrplliment may actually
urther evaluatlon.
There appears to have
chool enrollment, along

with stability in supplemerjtary wnrol lmwent.

¢ start more intensive data

j. Further comments Will follopw onhce W
thoughts to what the boat way

prodessing. FPlease glve
migHt be to produce the 1

Looking forward to your firat

al report.

reactions, and with best regards,

S p
Prof. BSerglo DellaPargola
Head of Division
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fable 11 Jewiah Schools, by Type wnd Ldcatlon = Und & Statey 1987-19879

Locatien Totsl [ Reparting Schaole
Known*
ro{; Pre Schopl bay 8choeol Supp, School
Total 0.5, 2,851 1,998 155 . ' 36z “1,479 -
Greater Haw York 619 3nd 12 S . 247
Rest U.5. 2.232 1,602 143 227 1,232
- Alebana 16 1] 1 9
Alaaks 1 1 i
Arizonn 28 g k| 4 11
Arkansas 5 i 1 N
caltfernia 272 1484 39 1% 13
Colorado B 0 4 18
Connecticut 9% 10 1 9 60 |
Deiawsrs 7 8 . 1 5
pletrict of Columbia 10 9 4 , 5
Florida is9 Lo7 17 1 69
Georgia . 29 28 3 6 L9
Hakail 1 b i
Idshe i 0 C
11tinois 117 162 i 21 1))
Indlans 30 18 i A 113
[owa 13 ip Fd ]
Kantas i ¢ 1 ]
Kantucky i3 9 1 1 7
Lovisians 17 15 3 12
Maine 10 B 1 7
Karyland 95 74 i? 11 46
MEssachusetts trs 125 11 17 97
Hithligan {5 14 F SN { 29
Minnesots 11 id 1 3 io
Wilssiesippl 10 5 , 5
Hissour! 39 27 3 4 20
Montana 2 0 .
Hebraskas 5 5 1 4
Hevada i 2 1 1
Hex Hampahlra 8- 3 5
Hew Jersey 231 170 4 21 145,
Hew Kexlca 3 3 L |
Hew york 7158 470 14 147 3oy
Greatar XNew yark 619 194 12 1315 47
Bronot . 16 24 7 4 13
_Brooklyn 2] 1ol 1 g2 B
Hanhattan 5 26 ' il 15
Hasxsau Coumty 125 ii0 10 ing
jussns 79 63 iz 51
Statan Island 15 11 2 9 -
suffolk 15 42 i 40
Kestchester 6 13 by 11
Rest of Mew York 137 76 2 . 12 62
Kerth Carolins 35 19 1 18

R il T T T
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Table 71 pupils In Jewish Schoole, by 4ype sd Locatlon - Unfted States 3987-8% -

Location Total® Pra ! Day Supp. Eesporting
School S¢hool Scheot Echoels With
hrer f) . Unknown
Y A Enrolluent
—

Tetel U.5. . 382,320 12,860 107,083 232,317 27
Greater H.Y. lo%,378 1,369 59,569 48,440
Rest of U,5. 742,942 15,491 {7,514 183,%3% 27
Aabane 71 113 105
Alpsks 13 73
Arizona 2,872 216 483 2,173
Arkansas 2 . 3z
Callfornta 28,018 850 b,608 . 18,860 5
tolorado 2,737 479 2,259
Connecticut 7,741 180 1,222 61339 §
Delavare 653 51 &02
bistrdet of foluxbiaZ 317 306 z,011
Florida 19,716 1,612 4,037 12,267 1
tLeorgla 4,263 283 1,126 2,854
Hawsil 140 140
Idahs - .
11 nols 19,335 130 4,04% 15,161
Indiang 2,41in 100 SA1 1,757 1
Towe g45 50 195
Kanans 1,169 208 gad
Kentucky - B?s 127 6l 687
Louisisna 1,087 227 8s0
Kalne 331 27 304
Maryiand t5,322 1,930 1,946 9,446
Katsachusetls 14,779 ho4 2,333 11,852 2
Michigan 9,259 3 1,088 7.852
Hlnnesota 2,524 160 285 2,479
Hissisxippl 129 129
Hissouri 5,728 353 iy 4,930 °
¥antdna -
Hebraskse a4 33 551
Revada 300 160 140
Hew Hzapshire 635 179 456
Hew Jersey ' 78,9712 722 6,100 22,141 3
New Mexice 2497 297
New York 121,291 1,488 62,487 51,311

Ereater Hew York 109,378 1,369 59,569 49,440

Bronx 5,167 i,198 - 984 3,081

Rrootivn 43,418 171 41,457 1,799

Kenh tah 5,252 3,211 2,04}

Wessou County 21,514 5,316 22,398

Quetns 11,813 5.6/ 5,840

Statsh Island 2,226 1,152 1,074

Suflolk 9,053 578 B, 475

Yestchesier 3,915 1,105 2,910

Resat Hdw York 11,916 i19 7.918 B,87% 4

N
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Lot en Total= Pra Day $upp. Reporting ;

$choe) Schoan) Scﬂuol Bcﬂool: With
nkpown
' Enrolluwent

Herth Carcltina 1,551 71 1,482 1

Korth Dakota : 50 50

Chie 11,636 474 1,160 9,904 2

tklshoma 83 30 53

Orvgon 1,191 148 1,043

Pennsylvania 20,075 545 2,052 16,978 2

Rhode Island 1,639 181 455 1,003 1

$outh Carolinma 649 10§ 540

South m=kotys 3 3

Tenner o 2,392 370 2865 1,736

Texos 9,204 572 2,178 5,454

Uthh 215 215

Yeraont 190 19¢

Virgin®- 4,097 476 150 4§,071

Washin on 2,064 345 279 1,440

Kozt ¥,.inlyp 123 123 Coean

Wiseonsin 2,%88 234 150 1,858

Wyouning - 1

a) Pupils \n tchooty raporting data jon enrellsant, Sea alsy nole » bto tabile I.

\













Brandeis University NC

Philip \U, Lown Bergamn = Hornste Wanhan Ma--ainsen-
el of Progrant i Jeswh I35
Near Fa-tern dnid Commnnal Serviee

-y

Tudne Srudies n b 7-The-20a01

MEMO

December 19, 1989

TC: Art Rotman and cother JWB staff who will participate in the
consultation on Informal Education on Wednesday, December 27 fron
9:30 A.M.-Noon.

cc: Dr. Seymour Fox and Annette Hochstein, Mandel Commissicn on
Jewish Education

FROM: Bernard Reisman

I am looking forward to our meeting together next Wednesday,
December 27 to talk about informal education in the Jewish
community. I have been asked by the Mandel Commission on Jewish
Education to prepare a position paper to guide their future
deliberations. The Commission is inveolved in a serious endeavor
to upgrade the effectiveness of Jewish education in North
America. The Commission leadership recognizes the importance of
informal education in any future planning, and we both agreed
that it is the Jewish community centers which have been in the
vanguard in shaping this field. Accordingly, we need the benefit
of your insights and ideas as a prelude to any future new
initiatives.

To give focus to our time together I have posed several questions
for which I would appreciate your thinking. TIf you could jot
down your ideas in advance our time together will be most
productive. Thanks.

1. DEFINITION - (What is informal education in the Jewish
community?)

a. Goals

b. HMethods

2. EXAMPIES OF INFORMAL EDUCATICON PROGRAMS IN JCCs




A

3. CRITERTA QF EFFECTIVENESS - {(Think about JCCs which do

effective Informal Jewish Education and explain why they are
effective.)

4, HKNOWLEDGE AND SKILLS - If you were to design an educational
curriculum for training professionals in informal professional
education what would be the areas of knowledge and skills of
practice to include?

a. Knowledge -

b. skills -

5. CHANGE - In JCCs over the past two decades has there been a
different priority afforded to informal education? Yes No
Why?

6. UPGRADE QUALITY - If money were to be directed to upgrading
the quality of informal educaticn in Jewish communities in North
America what one suggestion would you offer?

7. OTHER SETTINGS - Besides JCCs what other Jewish organization
settings are docing informal education?

8. KEY INFORMANT - Is there cne individual who is especially
knowledgeable about informal education as applied to the Jewish
community.

5. ANYTHING ELSE?
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TO: SEYMOUR FOX AND ANNETTE HOCHSTEIN

FROM:  JOE REIMER (12/14/89)

RE: MY RESEARCH PAPER

S e e e

After presenting in Cleveland that firat draft of my research
paper, "The Bynagogue as a Context for Jewish Education" and
recelving the rich and informed feedback from the group, I was
left with the dilemma of how to proceed in the shorter and longer
run. Let me share my thinking and gat your reactions.

I heard two central questions about the work I presented.

1N WThat+ o -he -
the part on the SERBSTTHSD BEtVEEn, the two halves of the paper -

and the part on the good supplementary school?

{2} For whatever claims I make about "goodness'", what criteria an
I using to judge "goodness" and to what dagree am I allowing
future observations to poesibly falsify my lnitial assumptions?

To addresa the filrst, I admit in retrospect that I did not set
out to describe "the good school", but rather the “good shul™
that gives exceptlonal support to its school and other education-
al programs. I did assume that a "good shul" would be likely to
create a "good school", but I did not set out to prove that in a
rigorous way. I concentrated on the ralationship between syna-
gogue and eéchool and noticed ways in which these school are
good. By "“good", I primarlly meant having a good staff, bene-
fitting from the rabbi’s interest and involvement, having strong
lay support and showing signs of strong respeonsivity to the
changes in the surrounding community. I concentrated on enabling
conditions, not quality of program per se.

I now understand that the challenge of offering a richer and
thicker description of 2 good supplemantary school would be an
important contribution to the field. The immediate issus 1s that
I have not yet done that kxind of observational or analytic work.
I'd 1ike to get started on that assignment, but f£irst I would
like to finish the paper I set out to write on the school within
the synagogue. I heard from several people (Woocher, Gurvis,
Feiman-Nemser) that tlhls toeo would be an impartant comtribution,

My thoughts are to meet the early January deadline by writing a
paper that describes the issues of "contextuality", describes how



rempmar  wmw b im W MW bty odl 1 MIETIQRLUIUT 31 4 Q%383 1.& 2

in these two synagogques '"good support" operates, and raises
guestions for policy=-makers to consider. By these cuestions I
mean: What might some of the issues be in thinking about what
cupport cynagegues need to _becoma more roecponsive +n t+ha adina-
tional agenda of the. school? R,

!
I would begin after completing the January paper the second part:
describing the good s&hool;“mI~have.spokan this week to the
principals of the two schools in the Boston area and they are
willing to allow me to study their schools in greater depth. I
would need first to poll our colleagues on and search the liter-
ature for criteria or indicators of "the good supplementary
school" and then set up hypotheses to ba confirmed or discon-
firmed by more careful observation and interviewing, I think I
could then write "part two" by June and have it ready for the end
¢f the Commissiocn.

¥Whal diw yuurl reasbluns Lu LLio plan? (I will be at werk untill
December 22 and then away until January 2.)









DEC 13 'E3 17:@4 PREMIER CORF., ALDMIN,

-3 -

14. During the last year did you participate in any adult Jewish
education programs?
1) ¥oo
2} No
3} Don't know
4) Refused

During the last year did you participate in any of the following types of
adult Jewish education activities?

15. Did you attend a Jewish studies class?
1) Yes
2) No
J) Don't know
4) Refused

lé. Did you attend a public lecture on a Jewish topic?
1) Yes
2) W
3) Don't know
4) Refused

17, Did you study a Jewish text or subject on your own?
1) Yes
2} Mo
3) Don't know
4} Refused

18. Did you view a film or videotape on a Jewish topic?
1} Yes
2) Mo
3} Don't know
4) Refused

19, Did you listen to a tape recording or record on a Jewish topic?
1) Yes
2) No
3) Dpon't know
4) Refused

20. Did you listen to a radio program on a Jewish topic?
1} Yes
2} No
3} Don't know
4) Refused

21, Did you view a teleyision program on a Jewish topic?
1) Yes
2) No
3) Don't know
4) Refused
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Questions 22-26 refer to all other household members

Now I would like to know about the formal Jewish education of the other
members of your household.

22, Has ##§ ever received any formal Jewish education?
1) Yes
2) No
3} Too young funder 5 years of age)
4} Don't know
S} Refused

23, Where did ### receive most of his/her Jewish education?
1) Unlted States
2) Europe
3) Israel
4} Elsewhere
5) Don't know
6} Refused

Z4. Bow many years did/will ### attend any of the following types of
Jewish educational programs (at any level):
1) Day school, Yeshiva, or other full-time Jewish school
2) Afternoon schocl, Talmud Torah, Beder, or other part-time Jewish
school that met/meet more than once a week
3) Sunday school or other one day a week Jewish educational program
4} Private tutoring
5) C(onversion classes

25. Has/will ### ever attended/attend a Jewish high school?

1} Yes

2) No

3) Don't know

4) Refused

26. Did ### have a Bar or Bat Mitzvah celebratian when an adolescent?

1) Yes

2) No

3) Don't know

4) Refused

Question 27 ask for children under age 6

27, During the last year has ### been enrolled in a pre-school under
Jewish auspices?

1) Yes
2) No
3) No child

4) Too younyg
5) Refused
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Iﬁtroducfion the purpose of the research, the purpose of the
IZommissicon
[} i
hé %
To b

Setting and context
I've read and heard a good deal aboot

. Before we fozus

an education I'd to get a general sense of - Hithin an
Mistorical context what is the current direction and status of ?
What lies ahead for Let’'s foous a bit on the

current structure of the institution: relationship to cther
institutions e.g., Federation, universities,BJE... Lo

Tel "?(._ L
Students s WT-F*T-FF;-:;:-:JM-: .
Who are the students at?=nd1nq the institution? Have their beean
recent changes in "The - profilesmuf’ yuur students? How are
students rr‘ruxteq“_“‘hat“type sofestudents would you like to
attract in the future to T What implications does
this have for the curriculum, structure, etoc.?
Faculty
In examining your bulletin I noticed that you list
faculty for schools or departments, would you please

tell me about the the school’s faculty, the departmentfs faculty?
What constitutes a full-time faculty load? Who are your full-time
faculty? Who are the part—time and adjunct faculty? What
challenges do you see, from your perspective, with respect to
education faculty? Flease decribe the tenure process in your
institution. What does does research have in the lives aof

faculty? Who are the faculty in education® What are their
responsibilities™ -

Salaries We're going to mave on H;u to another area salaries.How
dz would you describe the salaries of .your faculty™ How dao
faculty salaries in your institution=comcsare tio those of other
institutions®  (locally, nationallys What fringe benefits do

faculty receive?

education programs

As I indicated to you earlier in our distussion I'm primarily
interested in the education programs you ffer. Before we speal
specifically about teacher fraining would you please describe any
programs you feel fall under the rubric of eduction? What
programs does offer that cstensively prepares or trains
educators™ How do you view the purpose of training Jewish
educators?® What are the needs of the educaticn programs?

Visions and dreamsIf major funding became available in the nhear
future specifically earmarked for education projects what waould
be your wish list?
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Monday, Deec. §

£:30-9:30 a.m,

10:00-11:00 a.m.

11

3]

:00-1:00 p.m.

:00-6:00 p.m.

:00-5:00 p.m.

:Q00-7:00 p.m.

:00-7

:00-10:00 p.m.

Researchers/Programmatic Agenda Meetings

December 4-5, 1989
Jewish Community Federation

/ 1 . -~
L& -7

A

_'TCL_Z?‘Q T (g L//_( xi/\_, 7

Jewish Community Federation

Topic

Meeting of select staff/policy
advisors on programmatic agendas

SE /AL Me

General briefing on programmatic
agendas process, including small
group discussion.

Inicial group meetings--ensure
clarity of task. (lunch to be
served @ 12:00 noon for 25 people
in Poom B)

Programmatic Agendas -
meeting by group

Commission staff meeting

Dinner for entire group {35 people)

Programmatic Agendas -
meeting by group

Researchers' group meering
-Paper #1

Coffee, tea and
pastries; mceting
in Room 204

Van from Bond
Court ac 9:30 a.m.
Meeting in Roam

C & D. Slide
projector necded. .
Coffee, rea,

soft drinks
available all day

Room A, C, D,
203 and 204

Room A, C, D, 204
and cthe Library.

Room B

Room B. VYan from
Bond Court at & pm

Room B, C, D, 204
and Library
Van to Bond Court

(7

Room A

Slide Projector
Van to Bond Court
ac 10:00 p.m.






MONDAY . DECEMBER 4 - Arrive between 8:30 - 10:00 a.m.

Harlene Appelman
Ephraim Buchwald
Lynda Cohen
Lavey Darby
Elliot Dorph
Seymour Fox
Marvell Ginsburg
Robert Goodman
Janet Harris
Charles Herman
Arnette Hochscein
Jo Kay

Earl lefkovitz
Lenny Matanky
Joseph Reimerx
Ron Reynolds
Lifsa Schacter
Bobi Stern

Joy Wasserman
Cary Wexler

Ron Wolfson

Lois Zachary

MONDAY . DECEMBER &4 - Arrive betwaen 4:00 - 6:30 p.m.

Hanan alexander
Isa Aron

Jack Bieler
Aryeh Davidson
Sharon Feinman-Nemser
Alan Hoffman
Barry Holcz
Michael - Inbar
Alvin Schiff
Elioc Spack
Jonachan Woocher

TUESDAY, DECEMBER 5

A1l of above to arrive between 8:30 - 9:00 a.m.

David Ariel









CJ ue_\ﬁchﬂ

L|/ 5 1489

Researchers

l.-Welcome and update on research

Good evening and welcome to all of vou, We appreciate
coming to Cleveland to discuss our research progran,
papers and to advise Us on our next steps.

your
specific

Many people in the rcom have met before in this forum so I will
limit my introduction to first btimers only.
Profeszor Mike Inkar a social peychologist - who was until

recently dean of the Faculty of Social 8Bciences at
University - has over the past five yeare baen a steady friend
and advisor to Mr mandel's Jewish education endeavours{JEC), His
advice on methodelogy have h=lped shape both the research and the

analys;s of the work for the Commission as—it—has—Far—Troteets

rece S .

the Hebrew

Prafessor Sharon Feinman—Nemzer is Prof of ed at Michigna states
un is an expert in teacher educaticon and I know has worked with
many of you in the area af Jewigh educaticn

Alan Hoffmann is director of the HMelton center for Jewish

education in the diaspora at the Hebrew University has been a key
advoisor to Mr Handel L at the Jewish education Commisttee taking
responsibility for- the enalis h;/;rﬁﬁect and has been a member of
the team consulting for the commission. Alan—is__s=prending =
sabbatical year at Michigan State-University. .
AT o opet BE
I think it uould be useful of we introduced your'elves te these

three ! q

-"'_‘E‘-"

bt

J)_

A brief wvord about the backoround and purpose of these meetings:
You ulllﬁigz remenber that the Commission in Jewish Education in
North America decided at its October meeting to endorse an action

. - . [P —— -
plan. HWe are now in the proccesa of drafting the regomzondaticons
o s Eamrnnr e = A o s Tew o wmevealall o L& sam —— e ] 3
LR Y =) bk kb ML e et b e b el A e AR ol LA AL e -k o i .\..ud“.
e e b m——— tmdes v ar i m o m b s bl B b e b e b Ll las
A B e WAME kot e kSl kb Ak Al MR P kAl S wdh 4 s W P Wil 3k bW Ad i M s L Py A )
e b e i A st e e s s i 3 oy b b e m memem b el Do Y
[¥ L P Nl St N e St o Tl ) i LB A Ay S b b A bl hrd d N Bl - Wk d edd A iy gl ot
- — e &
A A W
T+ Leamlra Lil. e Sk b e RS P Sy -
mw ATAS LIAaT S fTULOWING TIghe o8 IDCoOULeS.
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g B L i Ml e g L il Mmd LB e heraailbedd Bd WY bbb ded b el e el RN e d o gl i e B kb s
a T | Sy [P, P ) S e T e . e e e, - [ o Ly S
" LR - ETR] A -l I% b b et bt R s LN bd A b bkl B iy b A St il bond 4 e Y
R [ N [ Y B e T o e e N ek Jp—, —mrl
i L b ok d L S ) L Ak e e b A g B kb b R WAL Ml W g L A e St e =TT
. e e e e
St gt B bt ] W WPk e e Yt e
R e T o g el e o S et e i e it T et T s e B e ard

ey Tt Mt Ll o el Nt Nt Mt | R A s W Py A et e e A S b A R v Y Tl o et e ke e Bl W
-« P P N T T T e T ey pum————y
o Rl b= AL L DI R N ER L A Ml Bl A h Bt e Nt e el A s e e i B B B W e ek oA

SEEIIAN



£
z

T

=

3

syEed

JoJ uoTjudadgasul jo sjurod

o3 lqusmdoleasp PuR s2T14i1ungloddo qusiIand
MOTWASG 07 UMY ~~ £3TNUTIUOCD

ques 39 [T1Tm —- saaded AjTunuwmo) ayl -’
uoTqEONpPa USIASL usamlSq MUll a4l JI2[3ieyscg As]

U7 oRiH-U3le _esnn

gutod o3 :asodand a18yg

ergqrssod  AJrauspr

ysimap pue

gurmooysJdoy sae saaded jo asqmu g

]
0w I 0 <%
0O - 1]
3~
[o 1)
[ol i}
£
1]
o)
\hh&_____“-‘
{

es]

saaded mojy uo sgaoded Jesy JI1Im NoOA

—

(ubtsap yoraadsad Y3 28)

syauom HUTWOD ayg Ul BUTatedas a9 [11a nonk saeeded

pue - wrabouad Yyodessea gquslmd sy ue jJodsa sngels 2149

e

sya

tsquted aJou Omq UOTSSNOSIP

ayg J0J uody es] xg ©3 bButuma

saojeg

asd1J

uctqequassaad

ue

T

Ty I

wmr
——

Arrom













THE FPREPARATION OF JEWISH EDUCATORS IN NORTH AMERICA:

A STATUS REPORT

Welcome Sharon Feinman-Nemzer - we missed you yesterday and are
glad you could make it btoday,

The Lamm story: at the first mmeting of the Compmission Jo made a
presentation that gave a few gquantititve data pieces to give
those present a sense of the scope of the universe ve vere
talking about: he gave =nrolment figures, general demographics
and more. For training he stated that .K'é pecple graduate
arnmually from all training for Jewish educators in Nerth
America. Norman Lamm gob up and quite angrily teld us that ve
had left Stern College out of the picture - we revised the total
to add perhaps twenty more graduates and remained very much
within the ballpark. If as we will hear only some 104 people- are
graduating this year. Bo owur figurses of graduating

annually was an overestimate. And the ballpark =-as wvill be made
very obvicus ~- is quite insufficient to deal with 2 univerase
that has probably arcund 5000 full-time teachers; 3000 zenior
educators; some thirty thousand part-time teachers ——and until
tomight a2 sense - but after laa's report tonights data-- that
very many —and prbably most are not qualified for their jobs.

The link of the training with the topic we discussed laat night
is clear. The Commissicnt vill need to adress training needs,
content, gquality vhatever staffing model is adopted,

So we turn to Dr Arveh Davidson who is prof of education at JTS8A
and asked him to detail the training picture for the Commission.
Our question to him was: what is really the scors as regards
existing training programs.

To provide us with an interprated inventory as regards the
current situation and future possibilities:

Dr Bavidson

(A2 EEEEEESEER SRR R RS R RS EEE AR R R ER SRS R R SRR R RERE R R R R EEEERY Y]

The inventeory: 15 institutions and their categories
. AY J4&BS~students of which maybe 115 full time

s .:'13 full time faculty of which 7 are really full-
time
@adu&l ting this year H%‘{)
Funding: the sﬁ¥¥zﬁ?ederation/denominat;on - vhich‘fits well

Lo S S R A
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