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TO: Annette 
FROM: Debbie 
RE: Notes from my trip 

Meeting with Leora Isaacs - JESNA - June 20 

The following communities are doing/have done studies of their 
educators: 

Miami 
L.A. - data is in; analysis not yet complete. (Isa Aron) 
Philidelphia - raw data available; final report not yet ready 
Boston - I spoke with Judy Israel who referred me to Steve 

Cherbin who will be taking over all personnel-related 
issues when she goes on maternity leave . . Steve was on 
vacation but Judy wil l ask him to be in touch with me . 

Baltimore - a small study was done 
Cleveland - they have a little data; not a full report 
Syracuse - they have a little data 

HUC (L.A.) did a follow-up study on their graduates which we can 
get from Sara Lee. 

A report was done on Reform Day School principals which we can 
get through Irwin Shlochter at Rodef Shalom in Manahattan. (He's 
the head of the Organization of Reform Day School Principals.) 

I'') ~- A report was done on Solomon Schechter Principals which we can 

, ' . ) -
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get from Bob Abramson . 

Paul Flexner at JESNA is responsible for collecting the educators 
studies. 

Several communities (BJEs and Federations) have commissioned 
JESNA to do community studies - mainly qualitative assessments, 
but some have quantitative data like the Buffalo study. The 
person in charge of these is David Shlucker. He was unavailable, 
but Leora said she would speak to him. 

A data bank of educators is being compiled. Paul Flexner will do 
initial analysis of it (preliminary data will be pulled out) by 
the end of the summer. The data will be disseminated through the 
Trends newsletter (which comes out twice a year). 

Leora: "The data bank is incomplete and there is little hope of 
ever completing it, It is difficult to get cooperation, even to 
get local listings. " 

An intern working with Leora is putting together an inventory of 
current research in Jew~sh education. So far, most of it is more 
theoretical/philosophi~al than empirical. Some evaluative 
studies have been done. I brought back Susan Shevitz' s 
evaluation of the Israel Incentive Savings Program. If we want 
Bernie Reisman' s evaluation of the implementation of the JWB 
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Maximizing report we can get it through JWB (Jane Berman) . 

In June 1989 there was a conference on Research in Jewish 
Education . 45 people atte nded and are supposedly sending in 
abstracts of the research they are doing. Leora promised to send 
a copy of the final inventory . 

I brougth back a copy of the b ibliography of the Himrnelfarb 
document which lists numerous research projects. 
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Cr . Annette Hochstein 
Nativ Policy and Planning 
P . 0 .8 . 4497 
jeru sal em 91044 
ISRA EL 

Oa,:1r Annet te, 

Con s ultants 

.>o:-r ;..•:l!Vt:C\.)t':'""o' .•sw,: t\:'C • ;.o:, ,-.:1;..:::1..::;; Q ... :..::-.::tt!i!.", '!.O.)t. • ,,.,, 

~2ni ,,o-lJ~.: 

Since we met in Jerusalem just a week and a half ~go I have given 
lo ~g and care f ul thought to Seymour's an d your reques t that I 
participate i n t he resea rch effort of the Commi ssion on J ~wish 
~d ucation in No rth America . Needless to say, ! hav8 al so spent 
many ho ur $ d iscussing the pros a nd cons of my t a k i ng on swch ~n 
assignment with my colleague s and superiors at HUC . The brie f 
QI, M- • v '1, .. t • i' • "-' -a- a f" f" o # ;. o t h ~ -\:. :r w e, 1..., l. d '-.•.,:,, r ~' m • 1 - h 1 ~ L, e. .:.. n .e o ,.. , , o :, c-

the re~ear c ~e: o nd /o r co0rdi"0~0r of oomc of the c t u dios wo 
d iscussed , assuming that we can come to a greement on c e r ~ain 
term s e nd arrungsmer. ts. In the pages tha t fella~ I wil l ~ttempt 
~ - .., ,. ~ ,4 ...,~ ,.. bo ~h tho p»o oo~d~":Lc, ~ o ~~"!."I~ nh+~~,-, .::,,-.,,J +-1- o f"\"""rroo~.1..,..~c 

wh i~h st ri ke me es mo s t feasiblg i n ord er to get resea rch of ~ha 
h i;h1c: . t, poss i ble quality in t he limiteq amoLint of ti rn e avai lacla . 
i hope that y ou and Seymour will have s uffici9nt t i me to :ea~ and 
d: 5c u ss my proposals prio r to our Thurs day phon e co nv e ~3a~ion . 

Th~ most SBrious pre - condition to my teking wr : ht s p:oj Bct is 
one c f time. As I mentioned when ~2 met in Jeru5alsm , the facul ty 
me mbers of the Rhea Hirsch School of Ecucation wor k ve ry c losaly 
together , a nd arc already over - ex ~and ad , ~ach of us c~rri e3 a 
full teaching and supervision role; collect ively , ~e heve just 
+~ ~no n an excit i ng and dema nding new pr ojac~ which i~ f und~d oy 

'•1 °xner Foundation . Ou !' alrea dy precarious ec o logica l ba lant:: 
~~ be seriously ta xed b y my taking on a la~g e pro ject such as 

Lhi s , especia lly on such s hort notice , Nonethelass, ~e v i ew this 
as a un iqua oppor t unity to make a n importert con t r ihu:ion at a 
pa rti cular l y opportune moment in th~ h istory of Jewisn adu~a tion, 
Thu s , t he RHSO E i s willing to endorse my pa r t ic ipetion i n t h e 
work o f th ~ Com mission, pr cvided that we can ver y clearl.y 
~elineate the boundarl~s a nd limita t~ons of this participation. 
For exampl e , once we a gre9 d on the parameters of my work , I wou! ~ 
r. ot bs ab le to ta ke on an y ad o: tiona l assi gnments . In terns ~f 
trave l, I wou ld be able to commit t ~ th ~ee trips b e t~een 
Septernbe~ and Feb ruary , two f er ~ne Commiss i on me e tings ( i f my 
presence is required ) and cne f or the consu l tati on autlinsd 1~ 
p=oposal I II . Ne ither my t each i ng schedu le nor my fami ly li fe 
wi ll a llow for any travel bey cnd that. . 
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a greement batwesn us we r e made between the Com~ission end the 
RHSOE , with my role be i ng that of principal i nv e stigator . Si ce 
my part icipation in the project wou l d r equir e certain sacrifices 
Q n b h C p ~ X \,, ,.,;,, ,f" !;;., ~-:; b h -b h (;.. n I t C C C: w r, ~ I I !.J C , .i. "O \.-' ; ..... ,l ::J b ':II .L l"l"'I p c:, :r- ,b ~ ....... -e ~ "' t>. .._, 

-4=.r"\ o c;:.o .i.~c-1:.i.½.~t..;.~"c b a 9.ivof"\ c:omo -roc.ogn:.i.tl.o~ , .tn er:: ma .. 1::a)' t.h~t 1, 1~ 

could disc u ss f ur ther , In ad d i t ion , both I and t h9 RHSOE would 
l i k e tha op por ~unity to comment on your and Seymour's s~mmar y of 
the f indings p r ior to their appea r ance in the final re por~ . 
Finally, we wou l d have to establish in advanc e a mutually e~read 
u ,- - - ..J ., ...., ,.. - ~ ""- o- • _, 1-, ~ ~ h :t .... c:. - .l. d \:.. o .;-, • - ., _... • - - '- ~ .!.. .:.. - ., . .., ._ - - ._ • o •· • - ~ .... ..t: 

tt1is work f or pu blication in various j our nals . 

Th O "V h ~; c;:;I lo.ii .~. d (" _l_ I 1 \J 1. ..:_ ..J--., L.1 '- L -., L, '- '-1 .,l_ .... '-' U - '-' ~ J \.. F f' A~ t-i ~ .:.. =i> ~ L., d. b O ~ 

shor~ - term information - gathering vs . long - term r eseercl ; , I ' m s~:e 
you 'll : ecall my rather vehement (and perhaps i mpert i nent) 
r eopon~e to Jo~ Lukin ~~y Qt our lu n c h eo n mectin3 1 or,~ I gLeoe 
you've figu red out that I fesl very strongly 9bout th is issue . 
Under the circumstances , I am in fu ll agreement that th e 
Commi ss ion needs to be gi ven as muc h information as possible , amd 
that this information must be gathered as efficientl y as 
poss ible . Gi v9n my past experience with a numbsr of f~undat i ons 
and c ommunal orga n i zaticns , howeve r, I hava a well - founde d fear 
tha t th9 studies I would ccnduct might be used to absolve t he 
Commi ssion from th ~ need to do se r ious research in the fu twrs, I 
realiz e t hat this is far from your i ntant. a nd not e~tire_y 
with i n your powe r to pr event . Nonetheless, I wou ld "ery mu ~h like 

~~ some stateme n t r egarding the s~vere limitations of this t y~a oF 
date - gathe ring , and the Fact ~hat ths Commission sees t his as 
o nl y a P=~ll mi n~ry step in a much - needed research eff ort, to 
appsa r in my contrac t or l etter of agreement . 

With thet preamble aside, I p~opose f ou r different t ypes of 
s~udies , which r ang s fron a var y discTete on~ , wh ich I coW!d co 
mys e lf , to a very comp lica ted one, in which my pr imary fwncti~n 
would be th a t of co nceptualization and coordi na t ion. I am 
prepared to taks an any of these studias , and possibly all four, 
ass umi ng the Commission ' s budget wc uld allo~ for the nece s sary 
staff i n g arrangeme nts , inclJdin; compa nsetion to HUC for t he cos t 
o f hirirg a replacement t o teach ohe of my co urses thi s fall , TJ 
simpl if y matters, I will di scu s s each o f these studie s on a 
septitate page . 

1 h ope t hat ycu and Seymaur wi ll hsva time to discuss be th the 
~ropo~als 2 d my concerns before owr Thur s da y phone ccnvarsaticn. 
If you need more time, pe r haps we can talk on Friday 7/ 1 6, Sunday 
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7/15> or the followi ng Tuesday . 

Ccncurrent with FAXing this l etter 1 am sending off a selection 
ur HI)' ~ .... L:.\.,; !.Wb. :t l.. vul,,. iv ... w - .J-J Lo t .--=.. t. .: ., . .:.J .,,... : l°'rl'", y---t-1- .··,r-. ~ . 

hopefu lly , work ing together in th e comi~Q months . 

8 1 Shalom, 

~ ·:• 

Isa Aro n 

,; _) 
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PROPOS~L I: BACKGRO UN D PAPER ON TEACHING AS~ PRCF~SS! J~ 

; rev iow and synthesis of t he liter3t ur e on the 
-~fes~1o~a : ~ation of teaching in secular education; a 

discusi · -,.-. of the relevance/problematics :i f this literatur-e for 
Jeu,l~t- r:;ation 

P:roduct ! report with extensive bibliogr9phy , and an executive 

Staff : Isa .C\ron 

Tirnet2ble: 

e-~"-- L-- • 41-:,00 . _ _ 1r,,. ~- - - ··, ..... \... .... _ ........ r ~ •· - --,,.,-- 1.. <- • ·:J •• ..J -- - !.L 

foc us primarily on the issue of profsss ionalization, or 
Q~tcmpt to includo !oouc~ of recruitment , l~0i~ing, ond 
re tent i on as wel l ?) I would begin by sending you an outline 
of the topics I thought should be covered, to which you, 
Seymour, and whoever else you choose ta include could react . 

~ovember , 1989: preliminery report available for feedback 
and suggested revision 

Dep ~nding wpon the ~xtent of revision, final report 
available immediately, or in Jenuarv. 

Budce t : from $350 □ on up , dep endi ng on how broad 2 fccus is 
desirP~ . A more limited report would take approximate l y 10 
wor king days (at i350/day) ; an expanded report would , obviowely, 
tB~e longer . Requests for extensive rev isions woul d also require 
additional tima ~nd compensat i on , 
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[ ::} :T T! · Xercx , :c; ier 70 20 HH~~:~ .. 

PROPOSAL III 
INFORMATION -G ATHERI NG I N THE AREA OF P~~SOMNE~ 

As JD discus ssd i n J erusalem, th e s tudy questions !nd ~~rameta r s 
1::oul d be dev e lo::1ed jointly b y you , Seymou r· and 11yss:.. f, : r. 
consul~a tion with a gr oup o f ex per t s i n both Jewish anj s a c u l e = 
edu c a ti on . The study wo ul~ b2 c onduct e d per tl y by mail a nd mostly 
by telepr.on e . 

n _ _ J _ _ J.. • 
- ... ... ,- - - J... ·-~ .!.. J.. 1-.. ..t.. - ~ l. - • .- - ...J - J... I- - ...,. r- - - .1.. .! - •• - _. .J - - , - ..... - 1- - .t. ! ,.. ,.... 

1) One r asea r c hs r , workin g full - time for the dur a tion :i f t he 
study , The per s on I ha ve i n mi nd is Debr a ~arkov l c, who 
halos an MA J E f rom t he UJ a nd serve d as t he admin ~strative 
coordi n a t or for t he rece nt Conf ere nce on Re search i n J eu:sh 
Ed ucat i on i n Oconomowoc, De bra is , as f a r 3S I can ~all , 
p e r f ec t f or t he job : she is i ntel l igent , pe r sona ol ~ , 
r-'11~+' ~ _ ; - - oL. . ,..,__...,4 - :,- - ...J .. . - ! -'--- Ca... - ,: ..,. - ""r"' __ .:,. .: - o .., h..,,h\, .: ~ 
.... _ , , ..__.,.), -- VII - ..., _ 1 01 .i,, 1 1 ~ ·- , __ ___ , ~ -..,- • -- •• - --- •- - - • l 

very tant 2 tive l y , a nd s he is defi ni t el y i nterested in the 
j ob , th ough s he has at l eas t one othe r j ob po s sib l li : y . I f 
wa wa nt he r we woul& he vs t o ac t qui ~k l y , If Debr a is 
u n a v a i la b le , we c: o u 1 d poss i b 1 y f ii j s e ,, e r a 1 par': - ti :n s 
pe opl e, 2 s ituation wh ich would b e ~uTe difficu lt. 

'? ) r.-, nc: 11·1 r,-1 n te; - - <:.nmP.1od1ArA hP.t. 111P.Pn r~ v.2 aild i:2n . We had 
~i !~~~a0 il0 lAllltmif o~rt~ecL~9~heb~ , fl~§ h~g ,c~~0 ~i~2t ~Re~inu
strl kes me as wildly un rea lis t ic . both in t er ~s of t he sher~ 
d~a u l i11 8 ani.l in terms ar i mpos ::;ibi l i. t y c f coo : din a tl'lg 
oeople 1 s s ch e du lsa, ;ive n t heir otha r func tions at t h e 
c on f e r ence. I ~oul d su gges t , a lternatel y , that we ~old s Lch 
a c ons Gl ~a tion i n Los Angeles i n early Sept e~ be:, Tha! s 3rg 
a •~umber of Stan f ord psople who I s i'ipu t wou _o ') e real : y 
va J.u able ( I ha ve i n mi nd Milbrey McLaugh l in and Lar:.:-y : -1 ban , 
~~d, o f course , Lee Sbu l ma n , i f na 1s s t ill in : own) . I f 
She r on Nems er and / or Da vid Cohen would ~e abl e t o co~e i , 
that woul d be gre e t ; other wi se , we might have t o s e tt le :or 
telaphcne conve rsa t ion . Fro m a rr.o ri g the Jewish eduat crs , ! 
•.11 o u l d l i k e ta i nvit e! Susan Shevi t z , £. l ain~ Ccheri, G,:;i. i l 
:-'i n rr, h , ~ ::.n::. r"l Al..o v:;and l? r., Yoni i;,:- hu.l~ 7 ( + h o ?"10:::o r-' ,.., f r ;:, -:-i:: n nn~ l 
a t t ~e LABJE), Paul Flex ner , a ~d p~ssib l y 880 Abr a h~s or . 

An alternate pro posal : that t h i s ~on s ultat ion be ~e i d i n t~o 
3r : fts : f i r st in L.A. e n d second o t Mic hi32n Sta~~ . 

3) Isa Ar o n , to ~ocrd i nete and oversee t ~e co i l ect: : n o f 
da t 2 a nd the wr iting of th e r eport 

6. ) C O'" " 
- III C. 

r spo:. t , 
s ecre t eria l hel p t mos tl y f ~r pr oduci ng the fin a l 
and mak ing a rrang emen ts wit~ t~e consul ~ant s 

- i3 -
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J ; 311 tha studies, this is t he tricki2st to project a tirnateble 
far, since ws den ' t know what questions would be ask~c or exactl ~ 
how lcng it would take to collect the data . My sugge~tian would 
be to work backwards ; ta prioritize the quEst ions end assume 
January as a final deadline ; a l l the questions won't be ans~ered, 
but th e highast pr io:rity ones would be assur-ed . ! f tl1is p;.ocedur~ 
is acceptable , it might be important t o have some Commissi~~ers 
a nd fede r ation -t ypes part icipate in the process of se~ting t he 
priorities . 

Bu dget : 

, ) ~~ ---
full - t i me for six mo~ths 

2) coordinator : 

3) consultants: 
5@ $350/day = $1 ,750 
5@ $550/day = $2,750 

I l G){) 0 
1 D 0 10 

plus travel costs and possibly hotel 

4 ) secretary : anywnere frcm $5,000 ~ $10 , 000 

5) sqwpiment : 
00 o.a 

two tel ephone lines 
yet., a WATTS line) 
answering machine 
fax mac hine 

! t ~ 0 

~ J~---o 
\ -, r \ D 

(plus enormous bills , or, be tte~1~ 

- 7ift0 D 
xerox machine, o r compensation 
xerox machine 

to HUC fo r use o f its 1 {~/ _ ., i' I 
0 u c.. 

at l east one computer and possibly a printer 
The aquipment would belong to the Co~mi5sion after t~e 
resea rch is over . Psrhaps t here is comparable equipment 
over from en eerl ter phase of the Commission's work . 

le f ~ 

6) cost of hiring a replacement tc teach one af my courses; 
$3600 

/' 
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SENT BY:~erox T~ lecop~sr 7020 7- 11 - 89 : 10:19AM 

1 1 m not sure you reall y wa nt9d me to c".>ordinate st.;c h ~r 
bu t the idea ls an i ntriguing ona , and wou ld serve 2 ~ a geed 
comple~ent to Proposal III , wh i c h is l i kely to bs er e:y 
quantitative 2:-id somewhat depres i:;in g . In my 9xpari er .. rneccotes 
and case s are qu ite powarful in hslpi~g to c onc r~ti ze issuss an c: 
Visions . 

St r ictly s pe a Kin g, this proposal wowld fall i nto the cAtagory of 
jour nalism rethe r than research , since thm date gathering phase 
could o:-ily be 2-3 days, as opposed to a full year (for classic 
ethnog raphy) or e ven 2 weeks (the time spent by Sara Lawrance 
Lightfoot at eac h school she studied). Taking off on Light~ Jc t 1 s 
us e of the t e ~ m '1 po r tra i ts , 11 I wou l d ca 11 these II snaps h c I; s 11 

• 

Assuming s ome respons i ble standardizatio n of the proc2dL es for 
data-gathering end some rgsaarch experisnce on t~e ~art ~f the 
staff , and ~i th tha proper disclai mers that this procedure cces 
no t unc ove= the whole t ruth , and tha~ unti l we und~r~~and wha t we 
me2n by e xemplary , we can only s uggest t hat these mi~ht ~e 
exemp lary situations (excuse the te~ribla run - on sentenca) , we 
could put ~O£ether s ome interesting and inspiring cas~ 5~~o i es , 

My ass umption is that each ''snapshot" would take 8 days f= ~~ 
b e gi~nirg to end . This wou ld include up -front conceptLaliz a tion, 
ma ki n g all the appropriate arrangeme nts, trave_ time , 2-3 days 
f er dat a - gathering , and 2-3 ds ys tc write up t he case. 

I \J Oul:.i :;;,1Jyy1:;sL Ltra-l; we St"!>!·t~ i th -'Gb.ic:1-;)'.Jeh ll:;A.:iJC.hote , 11 ~o':, 
t a ~en by an educationa l e thno ; rapher , The person! men~iJ nE~ :a 
yo u , ~:snar d Cohen , is probably une v~ : lable, but the~ 9 is 3 good 
charce ~hat Ad rianre Bank , or someone alse for he Center f ar t he 
Study of Evaluation at UCLA cen be, With consultat~ □~ frc~ 
myself , you , Seymour, and others , the ethnograpnar ~ould pr8~ers 
theee c asas f or presentation in November. ! f the ~o~rnissioners 
liks ~n3t they sea a nd want to d~velop a la r ger po rt fo li ~ cf 
these p ic tu re s , I would s uggest that a number cf ac~demi~s (a t 
both J swis h e nd secular unive rsities ) who have been trai~ed ir 
research be i nvited t o parti cipate i n t he proces&. I h2ve in mind 
psopl~ s uch as Sus an Shevit z, David Schoe~ , St~art Schoenfeld 
(f rom York Uni versity) , Aryeh Da vidso n, and you can easily think 
of others. I don't think it would ba hard to fi no 12 or 15 such 
people, and ask eac h t o do one case. The y wou ld a l l ha ve to come 
toaethe: fo r a one or ~we - da y ari~ntation , 3nd a procedLte wo ul~ 
have to ba set fo r selecting th e sic e5 , bu t, budget per~i:~i r. g, 
it would a ll be quite feasible and qu i ~e exciting. 

Procuc~ : betwee n 2 e nd 20 11 snaps hots 11 of "exempla r y pre1 c t : ce , n 
dependi~g an th e size of the budget . 

Staf f : 
phase 1 : tb e etyh nographer , and Isa Ar~n as liaaon tD Cc~m! ss i~n 
phase 2 : 

r esearc~ers a t Jewish and secular universi~ies (see ~bove) 
- - a coordina tor ( Ise Aron) 

- 8 -
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f ·1 t· .r f ' 1 ' um"'n,. sec = e tar y :) r ~ r: e: n gem en ts , corn p 1. _ 3 .lo n c , .t ·1 :, ~ -:soc ' "' , 1, 

Ti metaol>? : 

Septe~cer - October : ethnographer dev alops f i rst two cases 

Ncvember : review of the f i rst two cases ; i f gre en l ight is 
g iven, selection of ~dd i tional tt phot~g r aphers 1 (i . e . case 
wr ite rs ) 

end of November : or i ent a tion and trsin i ng f or 
11 oh□ tag::aphers; 11 selection of sites 

Os=amber and Januar y : eac h 1' photographarh works i ndividuall y 
to p:-oduc 2 hi s /her 11 snaps hot (s) H 

'. g .f:.~ ( y au s a i d 1: h i n k b i g , but is th is t o o grand i o s a ? ; 

t:fn- Snapshot 
-- one "Photographer"@ $350/day x 8 da ys = 52,SCO 
_ _ - T• "!I, , , ~ l - ,... ,... 4- ~ .. r 1 , , ,... h '"" ..., """ 1 ~ ""'.... ? ,... ~ o h 1"' o . ,., a = 1 e f ,, ,. 1; rl ::- V ~ 

~reject - Wide Costs, if Ma ny Case s are Develooej 
-l ,,, ~ \ C 

coordi nator@ 1/6 time = ~?,ODO 7 

secretary ~ hal f - tim9 fro m Nov ember tr.rough Feorwa :-y J_: ..::;c u 
o:-ientetion/ t raining for " photographers" (mlght he dore ( 
i n 2 sites to sa ve on travel -- costs would inc _uda 
t r avel, meals, perhaps ~edgi ng, fees for pRrtlc~pants ) 
costs that would ba c ove red urde r the budg~~ of P::2s:~ 
II I: 

tale phone 
fax 
xe r oxing 
computer 
compensation to HUC fer replacement f or tea~hing a~e 
cf my cou r ses 
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cr'-v A, (ROUGH) PLAN EQB CQ~STRUCTING A STATE or: 'K!Uii FI ELD -
l. As I've argued previously, the single most essential ln6titut1on 
to Jewish education in N.A. is t.he local syn~gogue. It repree:eJ:1ts 
the moct £roquont ~~tcwa~ fo~ tho !0mily1 tho 10~~0~~ ~Lvvltld£ ut 
services and employer of educators. The state of the field ~cpend~ 
on the health of the synagogue. 

2, While we have histories of synagogues and in-depth views of the 
supplementary school, we lack a view of the ~ynagogue or congregation 
a5 a context for Jewish education. An ln-~epth study might addre~s 
these quest~ons: 

1. 

2. 

J. 

4. 

5. 

6. 

7. 

8, 

9. 

How is educational policy set within the congte9ation? 

How does the lay leadership function to 3et and carry out 
the pol.icy? 

tto-w dv~.) l.l1t: £a!JI.Jl vi: l;crntor contr1oute to :setting anct carry\V\C\ 
~y-out the policy. 0 

What does it take fo~ a more expanded view of the role of 
education to take hold in the congregation: 

How ~o the lay leaders and clergy view the role of the 
educaiors? How do the educators flt into the life of the 
congregation: 

. . 
How do parents select a congregation and ~chool and then 
make their way within the congregation? 

What does accountability mean 1n 5ynagogue life? 

How do different synagogues interact with other educational 
institutions such as the bureau, Federat ion, JCC, camps, 
youth groups, etc~ \chat set3 the terms 0£ that interaction? 

When a day ~chool or another active educational agency 
enters the community, what determines how synagogues will 
react ana relate to their presence? 

3. These kind~ of question8 can be ~tudied in-depth by focu5ing on 
several synagogues within 9ne community. While ca5e studies are 
never fully representative, the in-depth view they offer - when 
gu1dod by a Bet of defined research quest1on5 - giv, one a picture 
against which other case studies can be compated until amore 
compoeite picture begins to emerge. 

4. I propose that I begin this kind of in-depth study this summer In 
the Boston area . Let me get started with 3 or 4 synagogues, generate 
data, hypotheses, etc. and then get reactions. 

5. What would I be working towards? A picture which in one corner 
of the world could begin to explain - from this "inside perspective" -
what the bal!lic pi:oblerne at:o that face comrnunitie:, duluy Jewish 
education. It 13 a micro view - needing a complementary macro view -
but I believe it can be~ powerful piece of the larger commission 
I".) 1 ~ t: ll Y P n f. th .o F _\ ~ i ~ __ . , . . 

• • .. • c•· ·, ~.· -~ • ... r, _ · .. • ~ • • • ... ~--~ •- • • tt ,· 1,: -, • :.... .. ,, •-+ ~~ ! ·~ :...•_.;,,. •, • · '- - -~•> ,:. .. . •;i,o,~-.#~;~l;:•~~':1.''!Jt.~~-~i&-:.~~-~*·~~ .. ~»~.t<, .•. :~~~t',,;.:.j,.\.;,..;.•~~~1.'6'..:c1s/~~"i~.~~.-~--\;"'I.~--✓~ \. ' ... ::,...~-4'~°n"' ___ .. _L ~~ ... -~ .. 
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TO: 

FROH: 

RE: 

Senior Policy Advisors 

Joseph Reimer (7/26/89) 

My research project 

synagogues as a context f or Jewish education 

This paper flows most directly from a comment made by Chuck 

Rattner at our last Commission meeting. Commenting on the Cleveland 

Commission for Jewish continuity, Chuck said the most crucial 

ingredient for its success as a process was the wall to wall 

coalition that was built ana particularly the coalition between the 

Federation and the congregations . Mark Gurvis later added that it 

took 8 years of hard work- for that coalition to develop, and it may 

not have happened if initially there had not been a confrontation of 

Federation by the congregations. 

Many observers of the American Jewish communi ty (including Dan 

Elazar, Jon Woocher, Susan Shevitz, Gerry .Teller) have observed how 

different are the "worlds II of Federation and congrega_t ions and how 

often they tend to misunderstand one another. Yet there is almost 

equal agreement that Jewish education is an arena in which these two 

.-) "worlds " have to meet and learn to cooperate. Whether it ls through 

the mediation of bureaus of Jewish Education or direct contact, 

Federations and congregations will either develop a creative working 

partnership (perhaps a new covenant) or there is little hope for 

progress in the field of Jewish education. Neither "world" by itself 

can substantially help the field without the cooperation of the 
.. 

other. 

• 

, 
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This paper will not initially try to envision how that new 

relationship "Will look. Rather, it will start by stepping back one 

pace and asking (1) Currently, what kinds of resources have 

synagogues to offer in the area of Jewish education, and (2) From a 

synagogue perspective, how can Federations be most help~ul in 

assisting congregations to realize their own educational mandates. 

The focus will be primarily on the world of synagogues: its 

situation and needs, its hopes and aspirations for the schools and 

educational programs it sponsors. 

Jewish schooling in North America was not always primarily 

-
synagogue - based and, compared to 20 years ago, is less based in 

synagogues now than then* Yet most leaders in the synagogue would 

consider the link between the congregation and its school to be of 

vital importance. The widely held belief is that non-orthodox 

congregations attract new members primarily through the school. 

if congregations tell members whose chiidren have grown up that 

Even ) 
there 

ls more to synagogue life than Bar Mitzvah preparation, most believe 

the children provide the glue ~hat make the members stick. Hence 

~) the suggestion that some of congregational Jewish education (even 

adult education) could more efficiently be run on a communal basis is 

often greeted with marked resistance. The suggestion ls seen as 

threatening the life-blood (membership) of the synagogue world. 

That schools are seen as vital to the life of the synagogue does not 

translate automatically into unqualified support - financial or 

----------------------------------------------------------------------
* For example, many orthodox congregations have closed their 
supplementary schools in favor of day school education which receives 
communal support. 
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otherwise - for the schools. As one rabbi commented: Congregations 

are often begun by parents seeking an education for their chiJdren; 

but once they begin running the congregati~n, other priorities emerge 

and the school falls in importance. Perhaps it would not be an 

unfair generalization to say that today many congregations find other 

priorities more pressing than the personnel and programatic needs of 

the school. Aging buildings, escalating personnel costs , falling 

contributions and bequests are often cited as creating new and more 

serious financial problems. Demographic changes, drops in the pool 

of volunteers, competition from Federation and JCC all contribute to 

a sense of diminishing human resources available to run the 

congregation. As one executive director noted: If people used to 

join a Shul for life, today people say "I'm joining for this year." 

The flow of commitment is running thinner through the ve,a~s of 

congregational life. 

Synagogue schools may attract new members, but they do not pay 

the bills or necessarily bring in new donations. Faced with 

spiralling costs, a smaller congregation may have to choose between 

{_) hiring a cantor or a full time educational director. In either case, 

some vital aspect of congregational life will be lost. Often it is 

the school that has to take its share of the cutbacks. 

All this is not to deny that there are congregations that make 

educational programming a top priority and hire rabbis and educators 

who offer top quality Jewish education to both children and adults. 

Even within the synagogue world observers are not clear on why this 

happens in some congregations and not in others. Some cite the 
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factor of rabbinic leadership : is the rabbi vitally involved in the 

program of teaching? Others cite the quality of the educational 

director and others the congregation's commitment to excellence in 

all of its programs. But here is a question of central importance: 
I 

Can we identify congregations. that excell in their educational 

programs and determine what are the conditions most conducive to 

producing these results: 

Feelings towards Federation within the synagogue world are 

decidedly ambivalent. On the one hand there is respect and 

admiration for the level of professionalism, the commitment to k'lal 

yisrael, the devotion and· skill of lay leaders and the amounts of 

money raised. On the other hand there is envy and mistrust: envy of 

Federations power, mistrust of their concern for congregational 

life. As one rabbi said of a senior Federation professional: "He 

thinks Federation is the community and synagogue· is where you go to 

d 1 aven ma 'ariv." 

There is no clear consensus over how Federation can best help 

synagogues to fulfill their mandates - though there is growing 

agreement that Federation should be investing in (or giving back to) 

synagogues, and that these two "worlds" mutually need one another. 

onducted , I have heard opinions ranging from 

offers time limited grants to 

synagogues for innovative programming in education to consideration 

of Federation supporting synagogue s i n a r elationship a nalogous to 

J . C.C. 's. But what everyone i n the synagogue world s e eks is mutual 

respect : the open recognition by the more powerful Fe deration world 
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that congregations remain the local address for Jewish identification 

and that in their own particularistic way synagogues are playing a 

vital communal role. 

*These observations are based on interviews I have been 

conducting this summer with leaders of the non-orthodox synagogue 

world in the Boston area . (I have also been staying in close contact 

with l oca l Federation professionals.) My immediate objective (by 

Rosh Hashana) is to write a much fuller description of the issues 

discussed above for the Boston area . I would then (between October 

and December) want to compare Boston to two other areas (e.g. 

Cleveland and Detroit) on-these same issues. By January I would have 

ready a paper that would describe: (1) how in 3 cities synagogues 

currently view their own capacities as educational institutions; (2) 

how they view Federations as a potential partner and source of help 

in fulfilling their educat i onal mandate; (3) what emerging models 

there are today for fruitful and creative synagogue-Federation 

cooperation in the field of Jewish education. 



TO: Senior Policy Advisors 

FROM: Seymour Fox 

DATE: 7/30/89 

Below is a new list of the research papers which combines several of them, as 
well as an update of what we are suggesting. 

Papers to be Commissioned: 

1. The relationship between Jewish education and Jewish continuity. 
(Author: possibly a major Jewish philosopher--if he is willing to 
undertake the assignment.) 

2 . The organizational structure of Jewish education in North America, by 
Walter Ackerman. 

3 . The synagogue as a context for Jewish education, by Joseph Reimer. 

4. Attitudes, opinions, and perceptions of ne eds of leadership, by Steven 
M. Cohen and Erik Cohen. (Based on the data to be collected at the 
G.A. and other sources.) 

-

5. Approaches to training personnel and current training opportunities, ~y QknrV 
Aryeh Davidson. , ~~'./ 

- 0 Assessment: of Jewish education as a profession , by Isa Aron. 

Isa Aron will also produce an additional paper on personnel , based on both 
existing data and data that she will collect, in the following areas: 

The state of the field of Jewish education; 
The shortage of personnel for Jewish education and personnel needs; 
The training history of good educators in the field; 
Recruitment and retention of personnel; 
Salaries and benefits; 
Bibliography in the area of personnel. 
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HEBREW UNION COLLEGE- JEWISH INSTITUTE OF RELIGION 
Cincinnati • New York • Los Angeles • Jerusalem 

RHEA l!IH~CI! SCHOOi. lW eDUCATION 

Dr . Annette Hochstein 
Nativ Policy and Planning Consultants 
P.0,B, 4497 
Jerusalem 91044 
ISRAEL 

Dear Annette, 

3077 UNIVBRSl'tY hV!NtrP. • LOS ANCBLl!S. Ch!.IPORN!A aooo1.37ae 
(218) 7◄Md4 

July 20, 1989 

Enclosed is a preliminary outline of my paper on professionalism 
in teaching, I think that the research and writing of a report of 
this scope could be done in 10 working days. However, I want to 
be clear about what is not included in this outline : 

1) the erea of training, both pre - service and in-service . I go 
back and forth i n my mind on h~w relevant· this is ta the issue of 
professionalism in Jewish education. In secula r education there 
are endless debates, and some fascinating research about when and 
how teachers should be trained. Yet we know that very few 
American- born Jewish teachers have formal training : the graduates 
of programs like HUC . UJ. JTS, and Brandeis te nd to go into 
administration. Soma questions about this should probably go i nto 
the information-gathering project, 

2) details about haw career ladders actually work, and the 
problems various school districts ~re having in trying to 
implement them. Some interesting research is currently underway 
though□ ut the U.S. However , I think that the orQeni zat io n of 
Jewi~ l1 schoollng is so different fro m that of public schools as 
to make much of this material irrelevant. 

3) a discussion of recruitment, and how salary and status affect 
recruitment, I have only a passing familiarity with the 
literature in this area, and don ' t know wh ethe r or not it would 
be germane to the issue of professionalism. 

4) issues of accreditation , and the status of accrediatian in 
Jewish education, If this is important it too might become part 
of the information - gatheri ng. 

5) DependinQ on how you fill ebout the paper'~ ad vocating 
· different iated staffing, it might be nice to include a number of 

model s of Qifferent iated staffing in vario us settings. I could 
probably create some s ketchy models off the top of ~y head, but 
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we should possibly consider offering a number of scenarios that 
are more elaborate . 

If , in our discussions at CAJE it turns out tha t one or more of 
these items should be includ~d, we would then have to discuss the 
context for their inclusion, and how much time it would take me 
to research each area. 

I hope that my sending in this outline now will qive you and 
Seymour ample opportunity to get feedback from a variety of 
colleagues and consultants. I look fo r ward to discussing this in 
depth when we meet in August. 

B' Shalom, 

Isa 
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I sa Aton 
July 26, 1989 

NARRATI VE OUTLINE OF PAPER ON µHu~~~~lUNML1~r1 ,~ T ~~cn1Nc -
DRAFT #1 

I: Review of Current Discussions in Secular Educall0n---· 

1) Before entering into a discussion of professionalism in 
teaching, it is necessary to c:tef i-rie · what· we--f,'laa-n-by t-h-e term 
"I-' .1: u r l:l ::s::.; l u I Id 1 • .. T t It, l, t, .L' Ill l :;I u :;I tH.J V rH y l O O.) el y ' i I") C·X h Ort O t. i V C 
~~QhLon , oo ~k• e~~£w.ie"• o~ oa~loue, wor+hy ~~ ~ee~cr~. QM~}nr 
wor-cny or more pay. t:lUt teecnJ.nq m1qm:; oe seen e::.; Ul:ll11y ::st=.1.· 1uu::>, 
werthy ,,,;, moro ....... !"I,., ..... • ..... ~ m ........ ~O\I 1,I ~ .. h .... 11+ r\C,,rc:>~<a..::i'l'i, V hR-1 no 
seen as e pI·ofession . · 

2) Philo~ophex~ ond ~o~iQl09i~t~ h ove or~ivcd at conocnouo on two 
criterio whi~h differontioto profcooiono fro m atna r occupation~! 

legitimact: a job is a profession it it requires a special 
body of knowledge and expertise 

;:u It n n nm y t A I'\" f'I f -=i ~ ~ i f'I l'I A 1 i .e. n n P. 111 h n F! x er ts control over the 
circumstances under which his/her service is rendered 

Doctors and lawyers clearly meet both criteria ; nurses ha ve 
legitimacy, but much less · autonomy than docto rs; 
uu::sl11t:::::n:1111 1::111, 1..:u11v-=i.1.·::i~ly, l1ci.v1:t c;1 yuuJ ut:::al of c:,utonamy • but 
ther-e are queet--ions as-to th-e-ir---J.ogit-:i.mas-y (in fact, the 
rise of qraduate schools of business can be seen as an 
attempt to gain legitimacy) . 

~) M~d::SUJ:tn.J l:l\:jl::l.l.1 1;:il, l,l1t;1;,i= 1...1.ll.,ala, to.:i~hing doc:, l"'lot fore well. 
The prevailing assumption among most Americans is that teaching 
requires little or no special knowledge J in fact, most teacher 
certification exams focus on knowledge of subject matter , rather 
than pedagogy . Moreover, in te$ponse to dissetiefaction with 
.:,r::.hoo l.:i, ochool boQ&-c::lo hovo -londod ~c;, i;,oduco ~ooeha-r.: 1 cu1+-nn nmy 

eve n further, requiring greater accountability through exams and 
record-keeping. 

4) Attempts to upgrade the professional standing of teachers, 
therefore, have centered on establishing their legitimacy, on the 
one hand, and arguing for more autonomy, on the other. These 
ottempt~ con be divided into tho following c~to9ori~~! 

attempts to codify teacher knowleoge, ttesearcn on ~eacnin~ 
, .. ., · · ,··-- -._•_, ,,. 1. IC:.,. __ ;.,.,,.. ,-1 ... ,.. .. ~ .. .,. h,1+- thi:i 
" l..now lcdge bo:io of -beochin9" no.:, yet to t:>0 t.l.rm.Ly 
c~t~hli~h~~- TnP. n'l'ArlnminRnt rsssarch oaradiom has been 
."process-product" research; many argue that th is type of 
research has yielded only low level generalizations, that do 

_, -
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not 00 mu~h hAynnri ~nmmnn ~AnRR. A nA 1~ rARAA r ~h nArAdi0m, 
advocated by-lee Shulman,-f ocuses n-io1·e OTri.hl::l 111 Ler pi,,.....,--------
1 I _, • I I f -, I t ~ "" I - • '• J , • 
1, .,._ , ,, 1-...6 0 - Tl..l- -------L.. l • • ..t..t.l..l. "--- - - - ._._ .. J..1.- ----~'-- '-- -

fully satisfy the criterion of legitimacy. 

=++=mc+e ~o e~o?~o prcocdu~oo fo~ toooho~ ovoluotion.tha~ 
are both more vali~ end ·more stringent. leechers are mosE 
oommonly ovalu0tccl in two way:.; dj µ t:111..ll c;1111.l 1,.11:q.1tH' l,1:n:sl.:s, 

which foc us primarily on subject matter knowledge; b) 
observation by either principals or outside observers, which 
tend to be subjective and open to the char~e of bias. Lee 
Shulman and otners are currently engaged in creatinQ a 
National Teaching Examination which might inciude analysis 
of caSF!!=I Anrl R11h rni-=tc.in n of itgmQ for- :a ta:aching port-folio Qc; 

w~ll. 

attemets ta create career ladders and other mechanisms for 
re warding teachers who excel. Many experiments of this sort 
are currently underway, but the results thus far have been 
mixed , at best. 

attempts to gain mo!e autonomy for 
a treater say in school governance, 
wi l be hardest to achieve, because 
towards bureaucratic mechanisms far 

teachers by qivino them 
Changes in tilts area™ 

of the prevailing trend 
accountability. 

5) A small, but growing qroup of scholars has begun to raise 
9- u 6 o -b .J.. a.-, c ob CII y ,b w h c. -b h , .... T <hi I 1 .-. 1-, , , •ft• •. •., 1 , •, , , , 1 ! •, "' • • -f" l. •·••• , . I-, r . :s.::.. .-. \-, a u l. d b ca 

our dominant conc ern , Thev ooint'out t hat ciood teachers . teacheTs 
who make a difference in their student~ • lives, have qualities 
that go beyond knowledge and autonomy . Phillip Jackson calls this 
the 11 transformative 11 aspect of teachi n'g; Ne l Noddings has written 
about ''caring." An a ll-inclusive term for this dimension of 
teaching is Dway ne Huebner 1 s notion of teaching as a vocation. 

II : How Aeelicable is All of this to Jewish Teachers and Jewish 
Teac hin_g? 

1) Tn t.ninktno ;,-hn11+ 1:1r,r,1v4r,r., f,hc, ~ ... ~4,;:,h+- a ,..,f .... ,.. .. , ......... ~ .. ...... ~( ... ,....,, 

resear ch and scholarship to the field of Jewish education, one 
encounters a number of problems: 

Tho large mojo;i;ity of Jerwi:;>1 1 l., 1::,c;11..l 11:u;:::i wu.1: k Vt:Jry µts.L·l,•l,l111t1, 

Even day schools do not necessarily· offer their teachers 
f ull -time employment. It may be both un reasonable and 
inAf"lf"lrf'lri::1t. r:> t .n PVJ""'r.+- r~rt.+.im~ +~~,:-lier,;. tn h::1\/ i:a 
professional legitimacy and to be given professionel 
autonomy, 

Who is responsible for Jewish education , a nd to wham should 
·Jewish teacher~ be accountable? Samson Benderly believed 
that education should be a communal responsibility, 

-2-
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supported by and accountable to the community at ler~e. Over 
time, however, education became th1 province of !ynaooguas, 
Jewish education is ' a ''system" in only a loose and ephemeral 
sense, The pendulum may have begun to swing the other 
direction, but it is difficult to conceive of a time when 
centrel egen cic~ will hove 0ctucl powe., rother th~ n merely 
influence, In the meantime, licensing and standards ere 
i gnored or circumvented ~hen it becomes convenient to do so, 
A voluntary National Jewish Teacher Exam might, by power of 
~11QQ~~n, he 2h10 to o=tQblioh hig~or otandard= Qmon~ 
full-time teachers; but this would take time, and entail 
considerable research, as can be seen in the next point, 

with the ex ce ption of two doctoral dissertations currently 
in process, thmr■ ie no research at all on the knowledge 
base which might establish t he legi t i macy of Jewish 
teaching. If we accept Lee Shulman's paradigm, which places 
Leac ner Know1eoge 1n tne context or particular subject 
matters, it becomes clear that teacher knowledge in secular 
education is not the seme as teache r knowledge in Jewish 
education. In fact, there is e very reason to believe that 
researching and testinq for Judaic teacher-knowledge will be 
considerably more di ffic ult, becaus9 of the central role of 
belief and values i n the deci31 on-makinQ required for Jewish 
teaching . 

2) Some encouragement , howe ver, may be deri ved f r om the fact that 
Jewish education s eems t Q at t r a ct teachers ·for whom teaching is a 
vocat ion: 

preliminary results of t he LA J e wi s h Tea c her Census show 
that Jewis h t eachers a re, in general, more satisfied with 
their work t ha n secu l ar t eachers are . They a l so come out 
rslativaly high on a number cf otne: indeces of "vocation." 

i n her pilot study, Gail Dorph f ound that all of the 
t eachers she interviewed s aw thei r teach ing as a ''mission." 

it would be interesting to speculate on the policy 
impl ications of this, For example, instead of foc using 
exclusively of in-service training, we need to think a lot 
more about in-service nurturing. I heva a lot of things to 
say abo ut this, if anyone wante to hear them, 

I II : THE NEED FOR DIFFERENTIATED STAFFING 

The degree of prof~s1ioneli!m required to teach full-time in a 
day school may be very different from that required to teach 2-6 
howrs in an afternoon school. Given the financial limitations of 
tMe Jewis h community. we need to think very seriously about 
promoting a number of models in which highly skilled and very 
well remunerated teachers work with part-time, l ess educated, and 
less experienced 11 trainees" and/or avocationals. 

-3-
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TO: 

FROM: 

RE: 

Hornstein Program - Brandeis University 

Seymour Fo>e (Ol~-97~-2-699 951) . , 

J oe Reimer (6/6/89) 

Ay research project on synagogues as context for Jewish 
education 

A word on how my research focus evolved ove.t: R mr.nth I s td """ '•• r••··· 
beJng tf.'IC'U9ed Win i" .. , .... ~ .. .,. __ .... _ t"V .. ..,t''-'-"'\,.lVt: "" on -cn.e synagogue as an 
i:a ucat1ona1 context to an interest in svnago(JnR - £a<3er;:ation 
re1r1t\onsi via .. o vi~ ., .. w1an edUc.Jit.i,·, 11 

I, ' .... . ~ - • - ~ - . • • -~-..... ..... :.,v111111uq l 't'i ~na Pol 1 ty 
which offer s a power.ful analysis of both synagogue life and 
Jewish education from a communal perspective, I admit an 
influence here , 

ti) Jn •J?c.c.hl u ';f Lu :;synagogue people here i n Boston (ln the 
Shrage era), I realized that as they faced lnr.T~~Q,n? 
f i n~l"ll'-i-:o1 p xeo~ui: .::o, LJIH Y WPrQ tu~nl n 9 i 111,;Lt,dH incur. to 
l"eOerat t on as ;:i R t\11"' t"A -- ~ .i: 1--, .. .. ,1, , ., , . .. '"Ir' .. ,. runn rn~t,w-1sn 
o aucat 1 vu. '! 'hey are think 1 ng of new cooper at 1 ve 
arrangements . 

Havlnq notP~ t hAoo. r o ~! l 1 ~u a~L C~ Wl~n you that the emar9IA3 
stoty of Feder~t,nn-syn~9oguc ~~1~L1ons nee~s to remain background in 
this paper and the foregr ound should be the i nside per&pect1ve on the 
s ynagogue. severa l factors have emerged ae salient thus far and 
require further in -depth investigat ion i n the coming weeks. 

( 1) 

( 2) 

Informed synagogue leader s do not tend t o thlnk of the 
supplementary school as separate from the congregation, 
but as a s ub-sys t em wi thin the congregational system. A5 
such, congr egat i ons which pursue over-all excellence in 
their programs and s ervi ces tend to run more effective 
schools and vi ce versa. 

The rabbi and his vlslon and ·commlttments are a crucial 
vatiable. Rabbis who ,~v131on the synagogue as having a 
primarily educational mission will, if effective as leaders, 
inspire the congregants to pursue that vision. Such tabbis 
also tend to work well and closely with the educators and 
get involved in teaching childxen as well as adults. The 
e f fect on the schools is often very positive. 

wnen a rabbi, for wh~tevar. ~o~oon~, ~ull~ away trnm these 
~nnrerns and leav~ ~ \ham eo the cduvdLUr ~nn 12~ 
,..nM~ i~~o&Q' 1~ 1~ 1i~e1y tnat other for ces will take over. 
Most educators, by themselves, do not have the status to 
influence key lay committees. Most lay committees do not 
understand how quality education la essential to the life 
of the congregation. 

( one of J pages) 
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(4) once the oriMi'l"rV for.11q 1ri ~ rf\t'>IJ"OfO,:,:a>--lu·. booow.c.o o,u.· vlv .... 1-
how to attract n1u.t. e members toKeep ·the conqregat1on Af 1 n;\t; 
the cllu1.,:~lluna1 program 1s bound to suffer as a priority 
and a bn<'lqf'lt.=.ry ite m. T ta io t:hlg d;;tn•mic wl1h.:ta 1~ ve~y 
important to un~erstand and has much to do with leadership 
and vision. 

(5) outside help - be it from the denomlnat1on or Federation -
has to be more than financial. lt has to be aimed at the 
leadership-vision side of the congregation: how to help 
the congregatlon111 leadership - ,~~ .'H\~ F;t:o£ •• a10h<a1l - to 
vtew its work in a larger, more educational perspective. 
It has to do with culture of the syna909ue: its self
definltlon and m1salon. It is thls perceptual issue that I 
am struggling to better understand. 

This will cont1ne to evolve. I welcome your feedback as I 
continue worklng. see you on August 23 and 24 1~ Cleveland. 

cct Henry Zuck8r 

(2 of 3 pages) 
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AUG-08-' 89 12: 05 ID: TEL NO: i:1428 P04 

Hornstein Program in Jewish Communal Service 
~r~nncd c, trn; uo..-eo ◄ +-i• 

TO: Henry Zucker - 1-216-391-8327 

J:!'rtOH ; J v c I\ c 1 11\C L ( 0 l O / 0 , ) 

RE: Panel for my paper 

As I anticipate creating a panel for my paper on synagogues as a 
context for Jewish educatioh, I would like to be able to involve key 
national denominational figures on the panel. In fact, this panel 
may be one way to begin more contact between Commission and 
denominations. 

While this idea yet needs to be checked wlth SF (I'm learning), 
I wanted to suqqes t that as we move forw.'lrrl MT,M I R m,,.,,.t t rHJ9 wt t:h hoads;i 
of seminaries, one concrete proposal is to get denominational 
representation on panels for my paper and perhaps also panels for 
Ackerman's and Aton's ( institutional structure and petsonnel) papers 
where denominations have a definite stake and input. 

If I can be helpful in any way, let ~e know. 

cc, Seymour Fox 

(446-360) 
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July 20, 1989 

l 
The Commission 

Tm 
' 
Research Design 

I. Introduction 

In this document, we will attempt to do the following: 

A Review key questions that will be addressed in the final report. 

B. Identify what research should be undertat<en in order to answer these questions. 

C. Assess the feasibility of undertaking such research for the report. 

D. Recommend how to deal with this question and offer a list of suggested possible 
research papers to be commissioned now. _ ~ , 

~ fv.rr " ) c:Pvvt-

r U 1 e~ 
{2-A~ ~--"·+-
~~ ~ .p;~l n. Key Questions 

The design will deal with key questions that need to be answered in order to make 
informed recommendations. The questions are presented in broad terms; they will be 
detailed within the framework of the actual research. .• 

Some of these questions can be dealt with in time for the final report. Others can only 
be dealt with in a preliminary form, because of time constraints. Others yet are too 
broad - or the data is too scarce- to be completed for the final report. These questions 
will form the basis for a broader research agenda to be included in the recommenda
tions on research of the final report. This research agenda should be dealt with by the 
Commission or its successor mechanism. 
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1. A philosophica.Vsociological essay should be drafted on the topic of 
the relationship between Jewish education and meaningful Jewish 
continuity. 

2. Empirical studies should be undertaken or reported on if they exist, 
that prove the link between Jewish education and meaningful Jewish 
continuity. 

C. Feasibility: Given the paucity of data and the time constraints, it seems 
unfeasible to deal at this time in a profound and serious manner with the 
issue of Jewish education- Jewish continuity. As such the topic belongs 
in the longer term research agenda. However, in early August we will try 
to convince an outstanding philosopher to consider undertaking a 
preliminary essay on this topic. 

D. Recommendations: 

Draft a brief statement disclosing the underlying assumption 
(that there is a link between Jewish education ancJ Jewish 
continuity) and defining the questions that this assumption 
raises. 

Q2 A The Question: What are the conditions that warrant the creation of a 
Commission and what makes this Commission timely? 

R2 

. . 
B. Research needed: The question could be answered in the following way: 1c.o..,_~~ ,-: ,,.Q 

~ ( a::::..4~«--•L :,,i,:..<-, • er - { ~,,~~ .... 
1. A brief statement on public commissions as tools for change. - ,1 v:·t,. ~ Jl 

2. A brief statement summarizing the current opportunities. 

C. Feasibility: Highly feasible. 

D. Recommendations: 

The rationale for the Commission should be adapted from 
existing documents of the Commission: the progress report of 
December 13, the design document and any other relevant 
document. The opportunities that make the Commission 
timely should be adapted from HLZ's paper on the com
munity. 

2 · R = Recommendation 
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First Draft First Draft 

R3 The issue of the rationale for the Commission can be ex
cerpted from the second and third reports to the Commission 
and the literature on commissions. 

2. THE STATE OF THE FIELD 

Q3 A The Question: What is the scope of the problem? What, in the state of 
the field of Jewish education, requires change? What is the rationale for 
cutting into the problem through the community and personnel? What 
are the opportunities for improvement and change? . 

B. Research Needed: In this section a general statement (with data) should 
be offered to substantiate the notion that the field of Jewish education 
shows generally poor performance as regards: trends in participation; 
program quality; Jewish knowledge; affiliation; Etc. 

At the same time the statement should illustrate positive trends. For 
example: 

Increased participation in day schools; increased visits to Israel; the trend 
towards Jewish education in JCCs; the trend towards adult and leader
ship programs of Jewish studies, and more. The quantitative data could 
include: 1) general enrolment data for alI types of Jewish education;}Il) 
institutional data-the number of institutions for the various. forms of 
education; 3) general data on personnel (personnel numbers in various 
settings, overall number of personnel in terms of employment - salaries 
and benefits). 

Optimally, empirical research about the effectiveness of various 
programs should be reported on or undertaken. Qualitative data would 
be offered as regards the outcomes of educational programs. 

C. Feasibility: It is possible to offer at this time a general summary picture 
-mostly quantitative-about the state of the field. We have a prelimi
nary basis in the data report prepared for the first Commission meeting. 
However, there is very little as regards qualitative data. A literature 
review should be undertaken that would include studies such as Walter 
Ackerman's m~&-assessrnen~of Jewish education in North America, the 
New York BJE's study of the supplementary schools in New York, etc. 

4 



( ) 

CJ 

• I 
' ' 

(__) 

-
/ l \.. ,, 

3. 

R4 

R5 

First Draft 

D. Recommendations: 

Drafi a descriptive essay that will incorporate the existing 
data and offer an overview of the state of the field. Data from 
commissioned papers- such as the paper being prepared by 
J. Reimer should be incorporated when relevant. The data 
should be analyzed in a way that will highlight both the 
problems and the opportunities. (Isa Aron) 

Identify the research questions that are not being addressed 
within the framework of this chapter. (Research stafl). 

THE COMMUNITY 
~ ( _j_ 

/ 1 S c9 ~~ an ·f4-
Q4 A. The Question: What can be done to improve the climate in the com

munity as regards Jewish education-in order to bring more outstanding 
leaders to deal with education and to increase funding for education? 

It is claimed that the climate in the community is often skeptical at best 
as regards the quality and potential of Jewish educution. Most outstand
ing leaders do not choose to deal with education; the organizational 
structures-local and national-are often fragmented and divided; 
some are obsolete. At the same time there are clear signs of change, as 
expressed by the coming into existence of this commission, the coming 
into existence of a number of local commissions on Jewish continuity, 
and other facts. 

There is a shortage of funding for Jewish education (for both personnel 
and programs). This shortage affects good and outstanding programs as 
well as programs that answer clear needs or demand. 

Can these problems be assessed and can recommendations be made for 
im provernent? 

B. Research needed: The following research could help identify possible 
points of intervention -

1. Organizational/Institutional analysis: Identify the major actors in the 
area of Jewish education (both local and national: federations, 
JESNA, congregations, denominations; JCC's; BJE's; Judaica 
departments at universities; Hadassah, etc.): who provides services, 
allocates resources, makes policy? Assess their relative importance, 
their relationships, the financial resources and patterns of resource 

5 
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In the pages below we are dealing with the following topics: 

1. Why the Commission? 1 2. The State of the Field 

) 3. The Community 

~ 

4. The Relationship Between the Community and the Denominations 

5. The Shortage of Qualified Personnel 

0 6. Training Needs 

0 

/ ' l 

.·---

-
( ~ -

l) 

7. Jewish Education as a Profession 

8. Recruitment and Retention 

9. The Cost of Change 

IO. Best Practice and Vision 

11. A Ro~ap for Programmatic Options 

12. Community Action Sites and Mechanism for lmplcm«;ntation 

Ill. The Questions Detailed 

1. WHY THE COMMISSION? 

Ql 1 A The Question.: The Commission defines its mandate as dealing with 
Jewish education as a tool for meaningful Jewish continuity. This is based 
on an underlying assump,tion that Jewish education and Jewish con
tinuity are linked. Several commissioners have raised the question of 
whether this assumption can be substantiated. 

B. Research needed: Optimally, the following should be undertaken in order 
to deal with this question: 

1 · Q = Question 

2 
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allocatio~. _Point out conflicts and problems as well as trends and /., v 1/ ;il_,:,~ 

opporturut1es. 

Resource analysis: commission a paper on the financing of Jewish 
education (communal, private, sources). Point out trends and major 
changes. 

3. Attitudes and opinions: commission a survey on the opinions and 
attitudes of the Jewish population concerning Jewish education-in
cluding questions such as bow people perceive what exists, what 
was/is their own Jewish educational experience; how they perceive 
the needs, what programs and developments they would like. This 
survey should be done with three populations: communal leaders; 
educators; the Jewish population at large. 

C. Feasibility: Constraints of data and of time make these endeavours 
feasible in only a preliminary way at this time. The large scale studies 
belong in, the longer-term research agenda. For the purposes of the final 
report each of these areas should be dealt with to the extent possible. 

D. Recommendations: 

In addition to the available papers by H. L. Zucker and J. Fox 
we recommend to commission a paper on the organisational 
structures of Jewish education in North America. The paper 
should include a historical overview pointing to major chan
ges and evolutions and a map of the current situation. (Walter 
Ackerman). 

Consider whether it might be useful to commission a prelimi
nary paper on the finances of Jewish Education. This might 
include a conceptual framework ror dealing with the issue as 
well as an assessment of major sources of funding, communal 
priorities, etc. (Hank Levin) .. 

Commission an attitudes and opinions survey of leadership 
only, to be carried out at the G.A. in November 1989. A 
questionnaire would be given to participants and could-if 
the survey is successful-yield important data on the leader
ship, their Jewish educational backgrounds, their opinions 
and suggestions on Jewish education, their view of the field, 
their assessment of quality, their assessment of needs. A 
side-benefit of this survey-which can be carried out in time 
for the final report-will be the fact that the Commission will 
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be visible and will seek active participation by many national 
and local leaders. (S.M. Cohen, E. Cohen). 

/

)'+- ~ 
THE RELATIONSHIP BETWEEN THE COMMUNITY AND THE ~x:.r)>. 
DENOMINATIONS u.,~ ~,l 

QS A The Question: Can the federations (the community) become the key ~ . ~ 
convener for setting policy and for allocating resources in Jewish educa- vv- _,..,-,(,1 

·? a~~r· 

R9 

hon. r· 

D. Recommendation: In addition to the papers prepared for the questions 
on community the following would be useful: · 

Case studies of those federations that are increasingly in
volved in Jewish education - as conveners and as 
funders/policy-setters. (J. Fox-expansion of his paper?) 

~~ 
~J-__,-v4 

CA.(7- I• _J 

AvV~ 

RIO Case studies of congregations as context for Jewish educa
tion. The case studies would involve questions such as: how is 
educational policy set within congregations? Who decides? 
What is the potential for change-for expansion of the educa
tional role of congregations? What is the potential of the 
supplementary school? What cooperative efforts could be 
developed between congregations (formal education), JCCs 

~~~ 
~:t;r. 

Rll 

( pi e,fr''S ~ 
~;j:p ~ ~ 

(informal education), federations {policies and resource al- ~ .,, 
location) etc. (An extensive paper on this topic is being 
prepared by J. Reimer.) ~~"v~ 

-~, 
Analysis of the conditions that would allow the federations to 

1 
• ~;~ •- ~ :.,~ "') 

take on a central role while allowing the denominations and V,..., 
other institutions/organizations to rise to theii- full stature in / ,,.,. 
the provision of services and resources for Jewish education. ( Y ~ 
This paper should include extensive interviews with decision-1 

1
~ ~ 

makers and actors (perhaps \\ithin the framework of the \ Ov ~~ ~ 
suggested survey at the G.A.) -t )..;:::_. __ -;:-

THE SHORTAGE OF QUALIFIED PERSONNEL 
It~ 1'<.cv~ ( a.,) ~ \~~ 

~~~1) 
Q6 A. The Question: What is the gap between personnel currently available for 1, 

Jewish education in North America, in all its settings, and the needs for @- ,v./.JJ~ 

qualified personnel for Jewish education? What is the scope of the ~if ;.. 
problem? This question is based on the assumption that there is a 
significant shortage_ o! qualified personnel in North America. That ) _ 

~ Jvv?<\t '· Y- ·t ~~ 
~ 'l>Lu~~ 7 
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shortage exists in all areas of education and at all levels of personnel. It 
expresses itself in the difficulty to recruit, retain, train, offer satisfying 
jobs and work conditions. If this is indeed the case, what is the scope of 
the problem? 

B. Research needs: 

1. A paper outlining what is involved in dealing with personnel-the 
four elements and how they are inter-related. Why they should be 
dealt with simultaneously. 

2. An analytic paper indicating the scope of needs versus the current 
situation in the following terms: measures of personnel shortage by 
categories; profile of educators - as a first step toward defining the 
qualitative gap; data on recruitment, training, retention, career lad
ders, etc.; data on needs - the shortage from the point of view of 
placement bureau's and employers. Positive trends: the beginning • 
pool of qualified senior personnel. Signs of positive trends in enrol- Jt.Y
ment in training programs, etc. 

C. Feasibility: In each of the suggested categories there is some data avail
able, however in most cases it is preliminary and rather sketchy. As with 
other sections, it seems unfeasible to undertake at this time the research 
needed to provide accurate, in-depth data. To illustrate the difficulty, 
some studies on the profile ,of educators have been undertaken. A 
number of such studies are in progress now (Los Angeles, Philadelphia), 
however it will be some time before the analysis will be available, and 
even then the question of whether one can generalize from this local data 
will have to be considered. Another example concerns the shortage of 
personnel: most jobs are filled by the beginning of the school year, yet 
anecdotal data from many sources indicates that employers settle for 
much less qualified personnel than they are looking for because of the 
unavailability of qualified people. How then is one to document the 
shortage? Moreover, there is no agreed-upon definition of what is a 
qualified Jewish educator. , .. 

D. Recommendations: 

Gather available data from existing studies and through 
direct primary data collection, (e.g. a researcher could place 
phone calls to a number of school principals and get data on 
teachers). Use data from option papers and from various 
other commissioned papers, as well as from existing studies. 
(Isa Aron) 
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Dran an analytic essay summarizing the data and offering an 
analysis of the personnel needs. 

6. TRAINING NEEDS 

Q7 A. The Question: What are the training needs? What is the gap-in quality 
and in numbers - between the training currently available for personnel 
in Jewish education and the training needs? 

B. Research needed: 

1. What training is currently available? In what program? How many 
graduates are there every year? What is the training history of 
qualified educators that are currently in the field? What is the 
respective role of institutions of higher Jewish learning, general 
universities, Y eshivot, training programs in Israel? What pre-service 
and in-service training is available for the educators in the various 
formal and informal settings? 

2. How much and what kind or kinds of training is needed? What are I 7 r 
norms and standards for training educators? 

3. What is the gap between existing training opportunities and what is 
needed? Can existing programs grow and meet the need? What new 
programs need to be created? Is faculty available and if not what 
should be done to develop a cadre of teacher-trainers and professors 
of Jewish education? 

C. Feasibility: Research papers 1 and 3 can be prepared for the final 
report-provided there is agreement to undertake some assessment of 
existing training opportunities. The data concerning the training history 
of current good educators in the field does not exist and would have to 
be collected. It is not clear"to what extent this could be done in time for 
the report. 

The question of norms and standards for training Jewish educators for 
the 21st century has not been addressed systematically or extensively. 
This major question should be placed on the longer-term research 
agenda. 
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D. Recommendations: 

Prepare an inventory of current training opportunities in a ll 
settings. (A. Davidson) 

Prepare a literature survey on current approaches to train
ing and compare with existing practice in J ewish educa tion. 
(A. Davidson) 

Rl6 Gather data concerning background and training history of / 
current good educators (possibly Isa Aron). 

R17 

R18 

Assess existing training programs. (To be decided) 

Draft a summary paper on training needs. 

7. JEWISH EDUCATION AS A PROFESSION? 

Q8 A The Question: Can Jewish education become a profession? Should it 
become a profession? Some commissioners and professionals have 
raised the issue that in order to attract qualified personnel and offer the 
quality of education that is desired, it is necessary to raise the state of 
Jewish education to the lev~l of a profession. This raises two questions: 
1. ls this indeed the case? 2. If so, what interventions are required? 

B. Research needed: 

1. A comparative analysis should be offered dealing with professions in 
general, and assessing the performance of Jewish education as a 
profession. Some of the elements that need to be considered include: 
salaries and benefits, empowerment, an agreed upon body of 
knowledge, a system of accreditation, the status, networking (publi
cations, conferences, ,professional associations), etc. 

C. Feasibility: The literature survey is a feasible assignment. The analytic 
paper will suffer as do all questions discussed in this paper from the lack 
of data. For example: there is no systematic data available on salaries 
and benefits. On the other hand, limited amounts of data can probably 
be made available or gathered. 

10 
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D. Recommendations: 

Commission a paper to assess the performance of the field of 
Jewish education as it regards the profession of Jewish 
educator, (Isa Aron) 

RECRUITMENT AND RETENTION 

~ • ( ~ .--<, )Jo . ~,:vv 

v,..,-• ... ,vv ~ -~ ~ 
-v-,-_· ,V,J• 1 - I~~"' 

Q9 A The Question: Are there pools of potential candidates for training and ·:::,.. Osf}~ 
work in the field of Jewish education? If yes, under what conditions can (n~ ~ _ :-{ 
such candidates be attracted to the field? Under what conditions can they \ (...\,.. 

~ be retained in the field? ~ °})~~ ~""21<. f 

. ,-;1:__B. ResearchNeeded: ~ ~ ~ .:._ w ( .,) . ~-\'~ ~ ~~ )wef& 
\~~ ~ }rY"'" 1 1. Undertake a survey aimed at identifying and assessing the potential ~' rt.-, .. i 
· l~'< ..>/" pools of candidates from among likely populations, e.g. Judaica 1-~---_--· 
~/ majors and graduates, day school graduates, rabbis, people consider-~ ~ 

: .~ , ing career changes, general educators who are Jewish, etc. ~ ~ ..._._ 
~~-- I....~ 

~ - 2. Identify the conditions under which potential candidates could be (~Ll C 
attracted to the field and could be retained for a significant period of b~ 

Q time on the job, e.g. financial incentives during training? salaries and ~ 
benefits? job developmeµt and possibility of advancement? better A...f.2fL. 

marketing and advertising of training and scholarship opportunities? 

3. What are the methods of recruitment currently used by the training 
programs? What is the gap between methods used for recruitment 
for programs in Jewish education and methods used by others? 

C. Feasibility: Significant time and extensive market research will be 
needed to undertake wide-scale surveys for identifying potential pools 
of candidates. It will not b; possible to do this in time for the Commission 
report. 

The same is true for accurately identifying the conditions for recruitment 
and retention. Therefore, we will recommend that we base decisions on 
existing data and limited data to be collected in the coming months. 
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D. Recommendation: 

Undertake data collection on recruitment and retention 
based on existing studies, literature , surveys studies from 
general education, and extensive interviews with knowledge
able informants in training programs and in educational 
institutions. Summarize this knowledge for the report. (Isa 
Aron) 

9. THE COST OF CHANGE 

This topic requires further thinking-we will relate to it following the next 
round of consultations. 

IO. BEST PRACTICE AND VISION 

QlO A, The Question: What are the good programs in the field that could be used 
as cases from which to learn, to draw inspiration and encouragement and 
as examples to replicate? 

What vision of Jewish education will inform and inspire the report and 
its recommendation. 

B. Research Needed: In order to offer a representative selection of cases, a 
fairly extensive project should be undertaken that would include the 
following steps: 

Criteria for the selection of outstanding programs 

Method for canvassing the field and identifying possible candidate 
programs 

Selection of a method of evaluation- assessment- description 

Assessment and description of the program 

C. Feasibility: It is not feasible to undertake the above project and complete 
it by the time of the Commission report. However, it is possible to select 
among a variety of short-cut methodologies to offer a selection of best 
practice in the field of Jewish education. 

12 
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D. Recommendation: 

We recommend that consultations be held with the re
searchers at their upcoming meeting and with consultants on 
methodology to define a method for offering best practice case 
studies to the Commission by the time of the final report. Such 
methods are feasible, even though they do not offer the com
prehensiveness or the depth of insight that a complete project 
could off er. 

S. Fox will take responsibility for the part on vision and will 
consult with experts and people in the field. The section on 
best practice and vision could appear as separate chapter s or 
elements could be inserted wherever useful throughout the 
report. 

11. A ROADMAP FOR PROGRAMMATIC OPTIONS 

12. 

Qll A. The Question: How should the Commission intervene or make recom
mendations regarding programmatic options? Should specific and con
crete recommendations be made? Should an umbrella mechanism be 
suggested that would assist -interested commissioners in developing 
programs of implementation for specific programmatic areas? 

R23 

R24 

D. Recommendation: 

Expand the option papers and offer an assessment of the 
feasible targets for each. (Possible CAJE project-sec 
separate memo of July 3, 1989.) 

Design an umbrella mechanism for dealing with program
matic options and offer it for discussion. (Sec MLM's memo 
of April 13, 1989.) 

COMMUNITY ACTION SITES AND A MEC HANISM FOR 
IMPLEMENTATION 

Q12 A The Question: In this section we will raise the questions related to change 
and implementation of the Commission's recommendations. 

R25 Revised papers on these topics are being prepared by S. Fox 
and A. Hochstein. 
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IV. Papers to be Commissioned 

Most of the 25 above recommendations will be dealt with by the main author or editor 
of the final report with the assistance of the staff and researchers of the commission. 
The following list relates only to those recommendations that relate to commissioning 
specific papers. 

RI 

R3 

R6 

R7 

RS 

R9 

The relationship between Jewish education and Jewish Continuity. Author: 
possibly a major Jewish philosopher. 

Descriptive essay on the state of the field. Includes collecting existing data and 
data from commissioned papers-such as that being prepared by J. Reimer. 
(Possibly Isa Aron) 

The organisational structures of Jewish education in North America. (Walter 
Ackerman) 

Possibly commission a preliminary paper on the finances of Jewish Education. 
(Hank Levin) 

Attitudes, opinions and perceptions of needs of leadership to be carried out at 
the G.A in November 1989. (S. M. Cohen, E. Cohen) 

Case studies of those federations that are increasingly involved in Jewish 
education- as conveners and as funders/policy-setters. (J. Fox-expansion of 
bis paper?) 

RIO Case studies of congregations as context for Jewish education with particular 
reference to the supplementary school. J. Reimer 

Rl2 The personnel shortage: Draft an analytic essay summarizing the data and 
offering an analysis of the personnel needs. (Isa Aron and research staff) 

R14 Prepare an inventory of current training opportunities in all settings. (A David
son) 

RlS Prepare a literature survey on current approaches to training and compare with 
existing practice in Jewish education. (A. Davidson) 

R16 Gather data concerning background and training history of current good 
educators (possibly I. Aron) 

Rl9 Commission a paper to review the literature on professions in general, and in 
- general education. The paper should assess the performance of the field of 

Jewish education as regards the profession of Jewish educator. (I. Aron) 

R20 Recruitment and retention: summarize existing knowledge for the report. 
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i-1rst uratt First Draft 

R22 Best practice and vision - methods to be agreed upon in the coming round of 
consultations. (S. Fox, A Hochstein) 
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Rese a rc ~ Pr95pectut 
The Prufe~sional Trainiog : of Jc¥i~h 

Educators inthe Unit e~ States and CanQ 
I l 

submitted by : Aryeh oavi~~on, 9h .O . 

I I R cent attempts inv7st1gatlng the c!rrent 1~t• 
e uca t ion in the Un 1. ted stat ea have · tende<JI td 
p r5onnel. The most recent ~urvey ( Hoqk ~•~ 
t at no more than 65 5enior J?crsonn♦ l .9%111 •tl 
e ucatlonal lnsitutions of higher 14ar;nin ; itj 
r port high lights the need for add1i1on4l ~~ 
''ff. V~lnpmHrll. I)~ .. t.r; t":tl.t!yll!!~ .-.nil r.e&Ql.l!Ce . . f .. 
the field of Jewish education. T~ et;~~r . 
e~fective strategies may be devel~p ~ ~~ --•R
c~rrent teacher t rain ing ins itutto a ~~ 
n~cess ary; both with re~pect to th• !warh 
p~rsonnel and teachers . Kore i;n:ecia,ly;;' '· 
fqllowing question~: How ~re Jewish · ~~~• 
....,ays does their training d iffer f~o i t"1 .. 
educator s ? What are the profiles jo . ot4 · 
education programs? Answers to thes ~i• 
d~ta base for better underst~nding hs~ 
equca tors. Such re5~arch wil1 also tov ~ 
m4kers concerned with the deyelop~ ~t o~ 
increas ing pe~sonnel needs for Jewl~h edu 
S~ates. I . : 
Tn. e p.tupu~~u !. C~~dLl,;ll W.1...1.J. CS\lt.lLit:::);:, j•v• CIS~~-~ I" · 
respect to the preparation of Jewi& edJ toi,. 
ptovide elaborate profiles de5cribl g hQw pi 
emrolled in training progralnlf hav• ~een pp 
four decades, with special e mphas~~ !on tth ! c 
teacher train~ng_programs. Secondly; th~~ I t ' 
b~ examined w1.th1.n the broader contGxt Qf ~ 
preparation in North America The .r~ssa~c ! v ~1· 
_,,.~ __ ..., _ ., .. ,. ~ bo 1 ... ,,. .. .-.od ~ ... -p. ;ep'"~;a!'L!n, .Jll in,H ~~ 
a~pl ica ti on for personnel .. .., ~--·'\ 

Rrsearch design. 

' I f A revie~ of the literature on te4ch.et 
Qnd general programs of education 

I 
SQme of the questions to be i nvest1fated 
1) What are the significant l educat on.al 
t:. I. d 111 l 11y uv .:L Llu::: ~Cl!:) L ro:i:ty yeo.,:;a ct,nd l-).o 

teacher preparat ion prograitlli? 2) Wh't •~e 
affect the introduct ion o f educatlo.al tta 
train ing institutions? 3) ~at a:e )th.e :t 
models and trends that hav e had t~e l g~eat 
ttaining? I 

This info rmation will be gathered tt:°!llqn 
unpublished research.a~ well las tea ~•~.IP. 
d~scriptions. In add1t1on, e,parta n t~• 

I i 
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e ucation will be consulted to discu;ss 

II. An examinati~n of trai j ing pro!gra~ 

So e of the questions to be i jnvestii~t•dt a 
prpgrams work i.e. , what are ~ he t~~ic•l: CD11J~u11a 

from the time of student recruitmen~ thrbu ••••~~~• 
plkcement7 2) How- many studelnts a:r:e,f c'ft~, 
jurior and senior positions 11n Jewris~ ♦4 ·0 

kni°w about the students who eprolli i , 1· i; i 

coFt to complete a program i~ Jevi~ le u '~ 
COftS covered by the student~! 5) In o , t ~ 

re~pect to educational and Jewish kt~ 

pr~parat ion programs, what facto.raj d}.o · 
,'3.fiEect training program phil~ophL11s laft,:~""~"-\1 .. 1-.i1111 
reisult of their mission as Jebvish e c t ;1o 

I ,. 

T~ese data will be gathered trough~: ele!h 
in~ erviews. Each training in~t1tuti •1 l 
ex1tensive questlonair:e descr1.bing :1 tr t 
fa1culty. In developing prof111es ofj t)le .-t~• 
wij11 also be made of course syllab«il ,andl s 
w~en available. 1 : q 
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AUG-08-'89 12: 03 
TEL NO : 

Hornstein Program - Brandeis University 

TO: Seymour Fox (Oll-9~2-2 - 699 951) 

FROM: Joe Reimer (8/6/89) 

RE : ~y research project on synagogues as context for Jewi3h 
education 

A word on how my research focus evolved over~ mnnth ' s t ~Mr rv~
be Jn €~cu 1.1 ad ..,.,..,,.,.. .... . -·· ., , __ .__,_ t"" ...... V"""'.._.1.ve ·· on cne synagogue as an 
~a ucic 16nal context to an interest in svnagoo11P - f oder;:ttdon 
re1nt-\C'n51 vio -- .::i vi.-s ,1 .-w1szn o<.1uc.3f-:l,·o1 , 

,,, ..,. -~ -·-~ _ . . _L _ ., ...... ..., vv111111ur11cy: and Polity 
which offers a powerful analysis of both synagogue life and 
Jewish education from a communal perspective , I admit an 
influence here. 

{')) In opu ,hl.'4'j LV t:Synagogue people here in Boston ( ln the 
Shrage era), I realized that as they faced inr.r~;::,~tn~ 
f i n;::,n,-,i~l. p:a<eo;;,ui:,;:o, l.ll~Y w.orG t\lxn1n9 irn.a~c:t=:;1ng1y to 
JI' ea er at 1 0 n as N i:; n n,.,... 0 ,.. .t. .t. J. - - " - .I.., , I .... :,,. t-' .. u r u n n :I. ~-~ ~ "-15 i1 
ooucat1u11 . ·rney are thinking of new cooperative 
arrangements. 

Havlnq notA~ thAao , I o~ll1 ~ v ayLCd Wl~n you that the emAr9!~3 
story of Feder~t\ nn-syn~gogue ~cl~Llons needs to rema in background in 
thls paper ana the foreground should be the inside perepect ive on the 
synagogue . Severa~ fa c tors have e merged a s salient thus far and 
require further in-depth investigation in the coming weeks. 

(1} Informed synagogue leaders do not tend to think of the 
supplementary school as s eparate from the congregation, 
but as~ sub-system within the congregational system. Ae 
such , congregations which pursue over -all excellence in 
their programs and services tend to run more effective 
schools and vi ce versa. 

(2) The rabbi and his vision and comrnittments are a crucial 
var iable. Rabbis who envision the synagogue as having a 
primarily educational mission will, if effective as leader~ 
inspire the congregants to pursue that vision. Such rabbis 
also tend to work well and closely with the educators and 
get involved in teaching childxen as well a s adults . The 
effect on the schools is often very positive, 

(JJ wnen a rabbi, for whr1tP.VQY. ro;:t~On~, ~ullo away trnm the se 
r.nnrqrns ~nd leov ... ,... I hem t o the e..:lu\,:ctLur· ;:inr, 1 =-11 

r n--i~~OOQ/ !L l~ ll~eiy ~nat other forces will t ake over. 
Most educators, by themselves, do not have the status to 
influence key lay committees. Most lay committees do not 
understand how quality education is essential to the life 
of the congregation . 

( one of J pages) 

____ I. 
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(4) once the orim~'rV fnr.na. 11, ~ l"'t\l"IIJV«>,,:V:!91:\ booott.c:-o O\n." vlv~l

how to ae-tract n,u.ce members to""'l<eep l .he conqregation r.1fl n~r.., 
the cuu1.:~Lluna1 program ls bound to suffer as a priority 
and a bn~aPt~ry_ lt:arn. f+, ic. thJ.o d~nomic: ,.,.!i.Lvh ,L::) very 
important to understand and ha5 much to do with leader5hip 
and vision. 

(5) Outside help - be it from the denomination or Federation -
has to be more than financial. It has to be aimed at the 
leadership-vi.sion side of the congregation: how to help 
the CO n gr e g at i O m'I 1 le ad er sh l t> - , ;.> y ., n ,4 t;' :i: ,:d: 0 .. a i O t,./;I, l - t 0 

vLew its work in a larger, more educational perspective. 
It has to do with culture of the synagogue: tts self
definition and mission. rt is this perceptual issue that I 
am struggling to better understand. 

This will contine to evolve, I welcome your feedback as I 
continue working. See you on August 23 and 24 1n Cleveland. 

ccz Henry Zucker 

(2 0£ 3 pages) 

~"'=-"-:-.•.~.-- ~.,... ·::•'~.L~, -; · = =·-,~ .. ~-.... ,. .. --;r.,..,•=-•:~- ,.,,,=r.:•.•r-.... -• ..,,,,..,-::-~: _ .. , -., .... ;._ • .-,-;,:;;-.!C~; .. ::y,,.-,:-:-, ..... ··- ...... -,-· - ~ ~ ,•.=-
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TO: 

RE: 

Henry Zucker 

_ - - - :;;,--"' _ .. "'"""'-'-£>LI 1...omrnuna.1 Service 
A.r.i:1nAc{e: rr..,;.,,,,,..c-,+-1• 

- 1- 216 - 391-8327 

v v c:: rt c 1 me L ( 0 ,· 0 / 0 ' ) 

Panel for my paper 

As r anticipate creating a panel for my paper on synagogues as a 
context for Jewish education, I would like to be able to lnvolve key 
national denominational figures on the panel. In fact , this panel 
may be one way to begin more contact between Commission and 
denominations . 

While this idea yet needs to be checked with SF (I'm learning), 
I wanted to suqqest that as we rnove forw.=irn MT.M 1 i:; m,..,..t\ntJ'3 with hcadsi 
of seminaries, one concrete proposal ls to get denominational 
represen tation on panels for my paper and perhaps also panels for 
Ackerman's and Aron's (institutional structure and personnel) papers 
where denominations have a definite sta~e and input. 

If 1 can be helpful' in any way, let me know . . . 
I .- • "' 

. ,,. - . ·" ... 
"·... .... t .. , 

~ .. 

cc , Seymour Fox 

... .. '":,,. ~ 

-,~) 

(446- 360) 
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MEETING OF SARA LEE, ARYEH DAVIDSON, ANNETTE HOCHSTEIN 

SEATTLE '.(CAJE) - -: AUGUST 16, 1989 

RE: ARYEH DAVIDSON'S PAPER .ON TRAINING OPPORTUNITIES 

SaJ!L Lee (the Association of ... ) ; Aryeh Davidson, 
Annette Hochstein, Commission Staff 

1. The Commission is interested in: 

.'> .. ·~ .. · 
··-:~~~~t 

Researcher; 
-~?· 

An inventory of existing pre- service training opportunities; 

A profile of training instituti ons; 

Needs, expectations, visions for the future. 

2. The Association is carrying out a deliberation on the nature 
and optimally future models for training Jewish educators in 
North America . 

3 . We agreed that there was no problem of overlap between these 
two assignments . Moreover, Dr . Davidson, being a member of the 
Association, is aware and knowledgable about the Association's 
project . -- ( o~t 

\ 

i:i•~ tl ~ ~ . 
4 . We clarified what AD' 8 assignment- ould be and how the 
Association, through its tt~~rpe~~~_s~µ~Lee) and its members, 
would support his efforts~ .:..:..--

5 . The nature of AD's paper was discussed. In particular, we 
discussed the likelihood of being able t o obtain accurate data 
from the training programs themselves. Might they perceive the 
Commission's work as a threat that would reveal their weakness? 
It was suggested to provide a collective picture of training, 
rather than one by individual institution -- that is, to offer 
one or more profiles of what training looks like de facto at the 
end of the 1980s, rather than what it is at any specific college. 
If this point is clarified during the interviews, data collection 
might be made easier. 

6 . Dr. Davidson will keep Sara Lee informed of the project's 
progress . 

1 
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Auyu~t 23, 1989 

To: /\n11•: L Li: H,-"::hr-.t: P in 

f•' r u 11t : Ac y t:: t·, l> .:3 v i d::; on 

f<,-.; Tr,;1ini.11y 111:,titution s -re~earch project 

--- --- ~ 
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Un t.ht- Ud!::ils of my reaclir11, of ! Lh~ documentis cl~es 
Sedtllt! 1neo2tings and discussibns "'i t h you and t 
p;irt.ir.ip.:in ls 1 am presenting ~elow my UfldeJ:"etan 
res.=: ,,;. i: c.: ti t1t:!~ded l n the d.c ed v F train i n<J 1. nst 1 t u 

x:ibut d at the 
e oth c 
ing o t he 
i on:s . 

r•·<> r puq) os~s o t the final rel,)ort the Conunl~aion ia c o 
I 

r wii ,Hed::; I.)!: training: An iuyentory of curi:ent traLn 
u ppu r.tunitiP.~ preparing persohnel for J'ewia.h ed c a,tio 
l.i L~t' ,n :11re surve,y on current hk'£)roachei, to t:r::ai 1ng ~ 
c:ompd.t:t! with ex1st1ng pr?ctic~ in Jewish e duca:t on. 

A. In rleplh stu~y ot the 11 ~oz:th A,J\erlcan lne ltuti. 
laarninq that prepare Jewish educators and enior 

Th~ insituti,,ns wi ll be examined with respect t 
I 

the 
pr 1, f.il~: 

cern -with 
n g 

and • 
they 

11 
I 

.1 
: I 

' , I 

. 
I. 

I 
I i 

4 ;tr . l m s of h i h z: : i , , I 
pers onnaj 1! • ·IT 
ol lowlnq I _: · ' ! 

' ! 
I 

The gur µ1J::;e and g oals of the 12r o9ramp; the type 
(e.q.,H.A. , D.H.L) ; ideology and/or philOSOJi)hy 
tr.:1ini11q approaches or models ! perce ive(j as 1nfl 
proqram(~) ; the structure and 1 status · o f the p~o 
iri~ Litutinn of higher learning (e.g . · v ii:; -a-vis 
" c: h o o1 l; tlw 5tructure and status of the pz:ogr.a 
ott1.;,r 1n::; t itution5 at higher ~earning (e.g. jo1 
llni v ,? r:.it:u~~; , li' e<ler.atiori) . 

of p ogu1mii 
of pr gram; 
encin 

i 
· I I 
r I 

I 

1'he c rin t:P.nt and slx;ucture o f t r a ini nFJ g,::og;:affif.: 
and fi~ld requir eme nts? Wha t ~raining !'IIP8els 01: 
pec c ~ived d~ inf l uencing the structu~e ~nd cont 
Whdt rritP.tia a nd /or standa rd~ deter ~ine ~rogra 
pro•~r ,l ms prepar1_ng educators ;--,111 be ex~m.i.nttd, · 
ch I ct hood .-i rid in £ orrna 1 education . Programs de!! 1 
t o I rdin communa l workers wil.l not be e:xtensive 

wlt 

What 
appro 
nta o 

cont 
nclud 
ned s 
y exa 

Th e l o.1 1~u 1 Ly: Who art:! the fa cul ty7 What. was t he natu:x: 
t.r.J i 11i11c(r' Whdl are thci:r: resp'ective areas of ex erti:s 
a,u po r t i n n uf t ime do they devote t o educatlonaf tral 
wi lh l n lhci , tespective insti!tutlons7 '1hat ~dul atlon 

thin the • I 
cal 

x:etipect it f 
raml'i wit~ l 

are cour➔~ 
ches are ! · . 

program$'? i 
nt"? C Alt , 
ng earlyl 
ecifical T~ , 
ined . ) , 

; . I . . 
of thei1· :jt 7 What .i 

lng effo t 
1 roles () 

I 
I ! 
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i .. th~y perform out~ide of thelr l c~epect ive i nstit tions 
facu1ty have ,;1riy tn-dnlng r~sbonsib ilit i~i:; with :ceepe 
schools, BJEs, JCCs etc.? ( fhese d•ta : will bR infer 
college t>uJletins, reports, and intetvi.ews . It~ ill b 
in rtggregate form ln orde r to j provid, c~tnmi5siofer• w 
picture of the current facul ty situaliop in Je ish e 

Do 
t to 
ed from 
present 

th a. :• 
ucatlon .) 

. I ll 
J 

•.1 I / . / I : 
j . • l j. 

'l'h~ student popula~ion: A de5ctlption pf thee 
enr. o llc•1l in Jewish traini ng institutions overt 
How ace student3 recruited? ~hat are t he caree 
::; rudenl::;·,, What e r i ter ia are

1 
U:!!ed to deterllin.e 

apprnprl~t~nes~ fuc the pragram(s)7 

udent 
e pae 

a.spi 
a stu 

bodie~ . ; 

10 yea:r~;'1 
at:lon11 o. 
ent 1 !5 i 

.. I 
1! 

Progrdm cost5 a gd funding: Wpat i s t h e cost o f 
progrdm C expenses and income). What f unding 8 
.:iv,J i 1.::ihle dlld used by student~. and the ;inst;itut 

the t ~ining : I • ·1 
uz:ces are 

Fut ur~ visions: An examlnatibn of the fe5psctl 
tr.:1i11ing visions and needs. i'i'hat is, n~ede<3 to 
vi:3ion? Wh.;it az:e the key factors lnhi b itin~ th 

I ' 'II 
the vl:;;ion? What resources w.ou l d be· needed to • I 
reality? I£ rer,ources were availble now what dh 
,,wu l ct lH· irlitlateo ? : 

I 
R. Examination of secular ins~1 ut 
training. Pr ogram.s such as G,eoz:ge s~ington ''.s 
(Arlmi:-;~ir:in to the .Associatio~ of Ins;tib1tlons Q 
in J~ wish ~ducat i on is Dending. l teachex t~~ini 
Jewi:;h ~~ducation wil l be desc'.ribed. Si!rn.ilar gr 
ide!11tiLi>?o. Time permitting , :ctata will

1
!be g'3ttie 

to tho2ir prc,grarns, taculty a n;d student=, . . 
r. . An o v e r v i e w o f i n - s er v i c e' t a i 1 

Onl!lr 

ltutlon ~ j d 
that l ,, 

zat ion oi ! 
e vision /a.j 
nnovat i o,e , 

, I 
I f ., 

h 
Gill 115 . . 

r Learniici rains fort ; 
will be . 
n respec ! 

; ·i 
I l 
, I 

This I : 
e trainitii1 

i 

re:5e.:1rch will result ln a gi:-iid for e:xa lnin9 -servi 
appl ir:able: t.o the panoply of IJewish '.ed~cation~l ayzste 
Intt"' r11.:1tiunal ( e.g. Melton Center) anal nation l ly ( . g . 
:;umm~t pr o grams) sponsored pi.ograms ;wi~l b~ . id ti fie and 

I 

J1'S ; 
I 

de::;<..:r ibed, Lucal and ,:egional base~ p:zqogram.e 1 • ll tie identlfi 
and dl'st_:ribed in terms o f: t~e cli e11ts ,: the si! f, th trainln 
d<;Ji=ncy, ;a;ettings, formats , fr:equency,, ~ffe'f=tlv · ness, inancel!I 
puq.iuse . Since a profile of all in-eierv,ice . p rc> ams i n ot 1 

teasibl~ within the context~£ the dur~ent re~ rch p oject anl 
att~mpt will be made to provide com.niis:!lioner5 1th il ustratio 
u r c .:3:;e studies of the typ es 

1

1o f loc~l "Ind regi al pr gral'llZII th 
arr- .➔ vailable. For example , a l a rg~ u~ban eet~ing su has Nev 
Yo rk will ~e examined in d et~il . Si~i larly, 1 - eervi e 

I 

upporlunities f.or a 5mall nory-eastel1n qz::ban 54 -ting il l be 
dncumenterl and de~cribed . Thi s :resaardh wlll rov i de 
c:crnuni":; i onP.!'.S wi t h an appreciat ion of tihe seep and o portun1 
tur in H~cvice 5taff develop➔ent av~ll~ble to e~ish ducat1o 
T~1i".: rE.• :,-. 0.,irch is likely to generate raoie quest ona th nit wil 
.:.1nswi::ir a11d point to add iti o n /areas ~f needed -~ search. 

I 

l 
I 
i 

· 1 
1 

·j 

I ,. 
I I 

I i 
I I 

I 

I : I 
! . t 

I 
j 

I 
I 
I 

I I • t 

' ' 

i 
l 

. I 

l l 1 
. I I 

: ! . 
~ i j 
: j i 

I : 
• } I 

· f r 

.= i I 
I I . . 

I I j 
i I 

j I 
l I 
• I 
• I 

l: ,· 
t i i 
fl: 
i// 
t • ! 

I • 
I I· 
, I 
! I 

I 



3 
i 
I ' • 

Me t h od for data c : llection: l 'l'he prin <~pal . 1.?\.., t! tlg• 
a va r iety of tP.chniques to obtain da~a !~o~ ~ eVJII oping 
picture of t eacher tra ining i l stitut~ori~ i o ,Je~ ah e~ 
They w i 11 inc lude: i ntervie'JS wi. th at:lminstrat iq , -fac 
students of P.ach institution; exarnlnht~pn of~ ~t1n9 
cour~~ s yllabi , a nd self s tud~es; ~x~mlr atl~n -~ rele 
i::es1."!ar,:h reports i ss ues by Federations, BJBa, .J SMA, 

I . : 
,31 s s e r t ,1 L 1 u ri ~ ct 11 d a r t i c 1 e ~ . I · · ~ 

'I?,~ research findings will bel_ pres en_t ~d,_and ln1r ~pret 
f 1nal report in order to prov~1 de corrtUs;1oneit1 . th th 

11 1 

gualit.-=itive and quantitative vervie~ Ojf the ~t parat 
Jewi~;h educatc.n: s in North AmeFican. , Th~re~_or~; aost 
pr 1: ::; c r. led l n ,;1 g g r e g a t e form • (I' he r e~ t ~; is i n . 'n way 
pres~nt. dll ev;i luat ive assess~nt of jthe. :r:e8peqi ve i 
The non-eva l uative nature o f !the resear~h ~il l - stx 
each of. the participating insltituti~s -~ nd _emgl'l sized 
final repo r t. , 

! 

The tallowi ng que otlons will be add~es~ed in~ 
arc the agencies and mechanisms thati i"torm J~ 
training institut ions of pra~tices ~n gene~al:[ 
C'Xl:t!nt i:.:; the application of !findings in g:i,new 
Je wish education vie'«ed as d~si?:able? 1,!Ju-e th( 
pr act. ices and/or reforms in ~ene ral je d~qat:ton) 
dff(!ct Jcwi:;;h education? What a ppea:i:: td be .th"c) 
dl:'l:ecmine the effective t randla t ion \Of '.\ fln<iin~: 
~ducation to Jewi sh educa t ional t1::a.Jining centit I : I 
The final r eport wil l lnclud ~ an exqe n~1ve bi~ 
listing of questions a nd issues , e m~rg~ng f~o+ 
req u ire additional attentlon J · 

I 
I 

.. ., 

·1 . ,, 

• ,I 

or will 
a cur%en 
cation . 
l t~· and : 
bulle):in 

I 
!• 
j, 

il 
~ ant ~.: 1' 

0D111isslo • 

din the 
a b:c0•d '1 

on of 
at~ be 
nt•nted 
titution • 
ssed to 
in the 

l~.--· ti f I ~:; 
I .f. 

I 

:i 
'I I 

:I 
I 

I 
I 
I 

·1 

' ·< , ·: .. , 

. I ' : 
, i 
• I • 

. I I I' 



,. ' 

, .. 

) 

S1: p t . 1 -1 ~ 

4 

Ttme able 
I 

DevelopmeriL o ! inter v ie~ 
instrum~nta tio n 

.. 
' 

I ,. ,. 
i ... ll . . . . 

.. . 
1 1 • , 

Sept. 1'3- Nov. 23. Exa mi nation 
Examination 

of tci~~i~g iM titu~ 
o f ~n-~~~v~c~ i rogre 

Oct. 

onl!S 

Inlerim report l 
Nov~ 23-Dec. 15 Revi e w o f t e l i~e~a t~,:e ; :- ~~ lc,pme t of fin 

i .! . ': reporl 

Jan. 1 5 .1990 Final resea.rch ' e i;i o:c: t • 

1· 

I . 

!! • ,. I ·1·, : t.: l· .. I , , 
• , f I • { J~:~ · 1~L' ! 

.· . . r!,: ~ t , 
I • • • i~:: J• '. ' ... , ff . . · I 'I t . · 

, : :.:n: ~ : 
t + t : -~'" : 
i• . : ·· 1· ::.)l ' l 
I ! ' ; • /fl· · ·l . '" I 
I! ! . ; I (?I ; 
' ~ : ~ - • I 

I: !i,i· ; \ ,· l 
1[ '. · ' 1 1 

,I ~: · ·'!i!1 . ! 
I ' .. ' '•' 
II : : .i - . ,: : I, 

: . . : ' i'.. ltl 
•• , ,•!" . :I . i . ;.\: 

:. I , ~ :r. t . 
:1 ~' . \ •;. ; ' 
I • •• 

!• : :l.~·r'[ · ., t . . 11 . : ~ I 
l
' !, • • ., ~ •• 
l i ·· · 1 , r-? ~ · 

I 
.. ·:' ·qt 

l i ,. ·· 1· _ 1, • : •1 :1:~ I 

.,.. I • I . ·; I• 
:1' ' ! . I:. 
; ; I . j • 1 
:1 • ': ; 
'I • ! ; ';, ,, 
I ! l 1 ., : I 

!1 • ':1·, 1 · 
l I ; ' : c: ~ 

;} f', ih~ 
h l j • i~.d 1l . I r! -~·: .• 
• , , : I 'H• 
I • • • !;t:0-
h ~. . ' ~ ;. i: 
11. i ~ · .. :r ~ 
:1 . : ; ;.~ 1· . . · I ' '.' 

• 1 . ., 
!I I ! ! ;1:1 
' . , t I.! • 
•I· ' .. . I ' ,~: :, 
lj , ! " h 

' I : ' I :•• ~ 
l·' t : : :~) f 
·I· : . . . ,: ~ ii.: : '.1;H ·1 
i : ; .-~'(hi ' f . , .. -,· ·1 

•• (: f •. iiil .; 11· :•: I 11~· . 

II " . 1• h!' ,· 

ll Ji . I~ 
.. . 1'·' 

I, t I ) ' (ji' 
I · t, • 

! • · 1 .. i I • 
I I . • ' • 

I • ' [ • : •~ ( t L • I I i. • \'., • 

II 
, ... '-• I 

; { r. {1lJI 
i :• I , • • . ~tj 
I 

·; ; . . 
t"' 1 • I 

l· i;'_:: .... k~ 
) , . · I • • •11 t 
! ~ • I ! , ! ,? ~ I . . . . . 'l i : ·I· r:; ' . ' r , ... , . t. : ! .. n_; p 

~' ! '~ I \ , I • 

' ~ I· I : I !~1 -
, • I ' • I 

" '. f f ;J!: 
. ' :.t· 

; l ,,, ·' 
., : ·, , ! J ,, 

I • ( : ~ :l~ .. 
t t , JI 

I . It ! ::: : 

I 
. ;':' 

' ' < . ; 1! ' 

I •j:n:· 
1; 

· j · 
' I 
• l 

. ·- -



-~ ~ ~ aki/6MN-W 

✓--, . 
. ' 

THE STRUCTURE OF JEWISH EDUCATION IN THE U.S. 

by Walter Ackerman 

The paper will attempt to describe and analyze the structure 
of Jewish education in the United States, its development and 
functioning from the beginnings until the present time. The 
purpose is to suggest direction for the future . The linear scheme 
presented below is a framework; as the study progresses, it may 
take a different form . 

I. Beginning 
1. Private/individual effort 
2. Public- institutional, organizational 

r-· II. Towards Community Responsibility 
· ) 1. The ideology of community responsibility -- roots, 

, .... . . .. _ 

- . ' - -· _, 

circumstances, proponents 
2 . The New York Kehillot and the Bureau of Jewish Education 
3 . The Bureau of Jewish Education in Boston 
4 . The spread of bureaus 

a) rationale 
b) funding 
c) functions 

5. Role of federation 
6. American Association for Jewish Education. 

III. Professional Organizations and Their Relationship 
to Education Agencies 

IV. Synagogue Commissions and Other National Agencies 
1 . Rationale 
2. Function 
3 . Relationship to other agencies 

V . Place of Agencies in Informal Education 
1. Types 
2. Functions 
3. Relationship 

VI. Summary and Implications 

1 
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Tel.: 972-2-662 296; 699 95 I 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

., __ ... 

TO: 
Aryeh Davidson 

DATE: 
September 4, 1989 

FROM: 
Annette Hochstein 

NO.PAGES: 
2 

FAX NUMBER: 
001-212 - 749- 9653 

Dear Aryeh, 

I hope that your summer vacation was refreshing and that the 
academic year is off to a good start. While I am eager to 
hear about your work as it progresses, I know ... that ..i.'L.is, too 
soon to deal with the actual papers . I just· wanted (Eo share 
with you some of the outcomes of the Senior _P.plicy _Adv~~ors 
meeting t hat took place in Cleveland on 'Au911st 24th. _____ ! . ... -
The Commission's research program was reviewed and approved. 
A deadline of January 3, 1990 for the d~afts of all of the 
papers was strongly recommended . Panels of readers for the 
various papers were proposed. I have attached the 
preliminary list of people suggested for reading the papers 
on personnel . (Your comments are welcome.) 

Regarding your paper, the Senior Policy Advisors recommended 
that the issue of training personnel for informal education 
be included in your work . It was suggested that you meet 
with Arthur Rotman, the executive director of JWB (14 E . 26th 
St . Tel . 532-4949), who could provide the best starting 
information and could also direct you to other sources of 
relevant data (people and documents~ 

I look forward to hearing from you. 
productive and interesting time. 

I hope you have a 

Warm Regards, 



1,• , . • • 

FAX SEi'• , !.,' ~ ( /C 
• I 11 B~~= ....... , ............ . 

_ _) 

Nativ Policy and Planning Consultants 
Jerusalem, Israel 
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Tel.: 972-2-662 296; 699 95 I 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: 
Isa Aron 

DATE: 
September 4, 1989 

FROM: 
Annette Hochst ein 

NO. PAGES: 
5 

FAX NUMBER: 
001-213 - 747 - 6128 

Dear Isa, 

I know that you have just returned from what I hope was a 
refreshing vacation, so I won't trouble you with real work at 
this time. I just wanted to share with you some of the 
outcomes of the Senior Policy Advisors meeting that was held 
in Cleveland on August 24th. 

The Commission's research program was reviewed and approved. 
A deadline of January 3, 1990 for the drafts of all of the 
papers was strongly recommended. Panels of readers for the 
various papers were proposed. r have attached the 
preliminary list of people suggested for reading all papers 
on personnel . (Your comments are welcome.) 

At the meeting, Jon Woocher told us that JESNA has the data 
from the Miami and Philadelphia studies and would be happy to 
help you obtain it. I suggest that you test that with Jon or 
with Paul Flexner. , 

kis /Qo7 
Seymour and I met with Steve Huberman after CAJE and ws Lope 
11:i!,£ W>B 21 L ~ to fund further analysis of the L.A . 
study . We will, of course, let you know what develops . 

My assistant, Debbie Meline, is gathering the materials you 
requested and you will hear from her directly in the near 
future . In the meantime, I came across another Carnegie 
publicat ion which might be of interest and of use in the work 
that you are doing . I have attached the title page and table 
of contents. 

I don't recall whether I acknowledged receipt of the articles 
you sent to me . I have enjoyed greatly those I have read 
thus far. 

I look forward to hearing from you . Have a fruitful back- to-

work timw ~ 

. -- ...... 

-- -.. ·--- ~-



Re : Status of Research Program 

A. Research Projects Under Way 

1. Assessment of Jewish education as a profession 
Isa Aron 

9, 1981 

We received, reviewed and approved a proposal during the month 
of August and expect work to proceed as planned . We are in 
contact with Dr . Aron (her last call - 9/6) . 

2. Data gathering, analysis and report on: 
l a. The state of the field : elaboration and improvement on the J data we gathered for meeting of August 88 

;. 

b. The shortage of personnel and personnel needs. 
c . Data collection on salaries , benefits, recruitment, 

retention . 
Isa Aron 

We have discussed these assignments with Dr Aron . She has 
begun work on them . A research assistant was hired and has 
begun to work. We have a follow-up call scheduled for 9/13 and 
expect to receive a detailed memo on progress within two 
weeks . At that time we will be in a position to determine how 
much will be available for use at the October meeting . 

3 . The synagogue as a context for Jewish education 
J.Reimer 

Seymour discussed the paper with Joe in Cleveland. 

4 . current training opportunities and approaches to trainihg 
A.Davidson 

We have discussed, re-formulated, finalized and approved a 
proposal . Dr. Davidson has begun data collection (phone 
conversation of Sept.10) and we expect to receive a follow-up 
memo next week . At that time we will be in a position to 
determine how much will be available for use at the October 

' meeting . 

5. " Community Organization for Jewish Education in North America: 
Leadership, Finance and Structure" 
H.L.Zucker 

An elaboration on the paper prepared for the third meeting of 
the Commission. A proposed outline for the new version was 

1 
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reviewed and discussed at the meeting 
Advisors in Cleveland. 

" Federation-Led Community Planning 
Identity and Continuity" 
Joel Fox 

for Jewish 

Policy 

Education, 

An elaboration of the paper prepared for the third meeting of 
the commission. We have not discussed this with Joel and need 
to consult with Hank on this. It is our assumption that Hank 
will be guiding Joel on the next version of this paper. 

7 . The relationship between Jewish education and Jewish 
continuity 
I . Sheffler; S . Fox 

Joint work on this paper will begin in October. 

8 . A mechanism for implementation 
( ) S . Fox ; A. Hochstein 

An update and elaboration on the first version (March ' 89) of 
this paper . It will be part of the progress report for the 
October meeting, possibly an appendix. 

B . Research projects for c onsideration and decision 

1. Market study (client analysis; needs analysis.) 

Little is know about the state of mind of actual and potential 
consumers of Jewish education in its various forms . What are 
their opinions and assessments of current performance of 
Jewish education? What is their assessment of programs? Are 
they concerned by the subject? What would they want? How do 
they perceive their own needs in this area - if at all? How 
do they perceive the community's current and future needs? 
What is the Jewish educational profile of various groups in 
the community (community leaders; general population by age 
groups; by affiliation; etc.}. Do younger people intend to 
offer their children the kind of Jewish education they 
themselves have received? What are people willing to do or pay 
for Jewish education for themselves or their children? Are 
there trends the Commission ought to be alerted to that would 
affect its decisions? 

A number of possible research avenues have been considered : 

a. To undertake a survey of a representative sample of the 
Jewish population . such a survey could yield a profile of the 
population as regards its Jewish education as well as 
attitudes and opinions towards the subject in general. 
Potential needs and markets could be identified. 

2 
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A survey of this kind would involve expense (ball-
park figure: $60,000 - $120,000) and would re ~e 6-12 months 
of work. Possibly longer for in- depth analysis . However it 
could possibly yield data of significant value to decision
makers throughout North America and is likely to spark 
extensive public debate on the subject of Jewish education. 

b. To undertake a survey of attitudes and opinions as in (a) 
above, but with community leaders only . 

A survey of this kind would focus on the community leaders and 
on their opinions as regards the community's needs in the area 
of Jewish education. 

A suggestion to conduct such a survey by means of a 
questionnaire to participants at the _ November G. A. was 
considered impractical and has been shelved. 

An alternative possibility is to conduct such a survey by 
mail. Lists of communal leaders and lists of rabbis in the 
three denominations are available to researchers. Such a 
survey would be less costly than the above ($30,000 - 60,000) 
and could be completed in time for the r eport of the 
Commission . 

---1 
c. A third possibility involves the use of existing data from 
demographic studies of individual communities to answer some 
of the above questions. The data· from several communities ( see 
attached list) - available at CJF's North American Data Bank -
would be analysed for relevant information concerning Jewish 
education and for facts relevant to policy making . Most 
demographic surveys have included a few questions dealing 
directly and indirectly with Jewish education. 

Prof. s. M. Lipsett, who is a member of the Commission and a 
most prominent sociologist, has suggested that significant 
knowledge might be gathered from the analysis of this data. He 
would be willing to undertake it and complete it in time for 
the report, provided we could cover the cost of a research 
assistant's salary and expenses of the computerized data 
analysis. (Appr . $20,000) . 

2 . Expansion of option papers 

Towards the preparation of an agenda on programmatic options, 
the original options papers need to be elaborated upon . We 
have discussed the possibility of CAJE turning to selected 
members of the organization and ask them to undertake some or 
many of these assignments . Two problems arose with this 
suggestion. 

3 
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a. It is not clear that CAJE will 
job . (Subsequent conversation with 
inforced this view). 

~ 

l
+ 

be able undertake 
Barry Ho · strongly 

the 
re-

b. At the senior policy advisors' meeting objections arose to 
the notion of CAJE being turned to as an organisation - rather 
than as a source for suggestions of individual researchers to 
which the commission might turn. 

Whereas we may have cornmi tted ourselves to CAJE, 
clear that CAJE will be able to undertake the job. 
to hear from them in the coming days . 

it is not 
We expect 

Should CAJE not do the job - or do it in a partial way only, 
the following path is suggested: 
* Complete the original option papers (to be done in any 
case) . 
* Reduce the number of options by combining relevant options. 
* Undertake consul tat ions with experts for response and 
elaboration with the specific view of providing major agenda 
guidelines (e . g. Dealing with early childhood offers the 
following opportunities: it is anticipated that X children 
could be recruited to these programs. Today 45,000 are 
enrol led. The anticipated benefits are : involvement of 
parents; increased elementary school enrolments; etc. Dealing 
with this option will involve dealing with the following major 
issues: the Jewish qualifications of personnel ( 50% not 
Jews) ; the status and salaries of personnel (average pay for 
full-time teacher : $10, 500/year) ; the places available ( 125 
centers in existence; waiting lists estimated at X); etc. 

There are three possible candidates for this job : 

1. SF/AH in Jerusalem. Drawback: we are overworked as is. 

2 . J. Reimer: Joe did a lot of work towards the first round. 
However this required a lot of correction and guidance work 
from SF. Moreover J . R. lags behind on his current assignments 
and has not done too much in this area since that Fall '88 
effort. We do not recommend this. 

3. Barry Holtz: we believe Barry would do an excellent job -
should he be willing to undertake this. AH had a preliminary 
conversation with him in August and set the basis for further 
talks. 

4 . Mix of 1 and/or 2 and/or 3 . 

3. The organizational structure of Jewish education in North 
America 
W. Ackerman 

We have a meeting scheduled with Prof . Ackerman next week 
to further discuss this assignment. 

4 



... 

: '.. .. . ' . -. . 
. .. · ... ·.. ' · . 

HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELlhH1N 
c1nctnnot1 • New rork • Los Ang~1es • Jerusalem 

RHEA HIR6CH SCHOOL 01' EDUCATION 
1077 UNIVSRSITY AVRNUE • L09 A.NGILlS. CALIFORNIA 90007·1799 

(2lll749·S424 

' '-

September 12, 1989 

Dr, Seymour Fox 
Nativ Policy and Planning Consultants 
P.O.B, 4497 
Jerusalem 91044 
ISRAEL 

?ear s eymour, 

Enclosed is a proposal which enumerates: a) the purpose of Los 
Angeles Jewish Teachers' survey, and b) the f unds neeaed to 
complete the analysis , Since speaking to you on the phone I 
had occasion to 888 stava Huberman aq~ i n # An~ h~ 1A innAan 
very interested in receiving i;uch a proposal frorn you. 
Thanks, again, for your help in moving this along. 

' 
Things here are going very well, Debra Markovic has come on 
3,;,-.,~rd: o rul \juLL1e111 c· I 1:al il.. l.u wc_'-t'k., 1:t-J.s All ~y-exc1U!'.g--------
Do you have. em idea. yet o~ whether or nQt my pi:ec;em:,;_, w.i.ll Le= 
required at the October 23rd Com:miss ion meeting? Since that 
is the day arter Simhat Torah (for those ot us w~o still live 
in the Galut), it would involve my flying the Reci-Eye, 
Annette said she thought it might not be necessary for me to 
ba there, but I thought it beat to oheok now, e.nd plan 
accordingly, 

B1 Shalom, 

~ 
Isa 

IA/ fj 

• • • - l .r • -i· .-
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lne T0110W1ng is a ~~4u~~L ru~ $10,500 fQr tho purpcaQ nf 
completing the analysis of the Los Angeles Jewish Teacher Census, 

' The census contains a wealth of data on the background, training, 
and attitudes of teachers i~ boih religious and day schools. The 
proposed analysis will provide information which will be critical 
in making decisions on possible experimental projects in the area 
of personnel. 

BACKGROUND 

The L.A . Jewish Teacher c&neus 1! one component of a larger study 
of Jewish teachers , undertaken by the L,A.8 .J.E , and the 5Chools 
of. education at . HUC - JIR and the University of Judaism. The census 
consists of a 22-page questionnaire, which ~as distributed to all 
teachers of Hebrew and Judaica in both supplementary and day 
schools, and to the general studies teachers .in the non•Orthodox 
day schools as well , during the 1987-88 school year. In all, over 
800 teachers filled out the quei.tionneire , : yielding a response 
rate of 78%, Data from these surveys have been inputed a but to 
this dat a only preliminary analyses of these data have been 
undertaken. 

An important feature of the census was that it asked teachers for 
information that was specific to the ·particular schools in which 
they tauQht, as well as gen1ral il"lfcrmetion .about themselves . 
Because approximately 2□i of · the t,acher, teach in more than one 
school, this-informatio~ was entered in t wo separate s ets of 
data, which were linked by a teacher - school identification code , 
and by the iterative combination of two data base pro~rams and 
one statistical analysis program. To the best of our knowledge, 
1.,1 • .1,..., l.J.. 111 ,"-''.JI'-' wr l..---•···· .. ,...., --L-.-•l.. ..... ,... .-_,_ , .,,.. ..... ~. Inc O.nnP1 ~-
study unique. 

PROPOSED ANALYSIS 

At a time when the entire enterprise of Jewish education is 
coming under close scrutiny, with an eye towards reform and 
innovation, the L. A. teacher census can provide a ve ry rich 
source of data for planner, and policy-maker,. Heretofore one had 
to rely an the guess-timetes of informants, which varied greatly. 
When the analysis of the L.A. Teacher Censue is complete, we will 
have reliable figures on the teachers' personal backgrounds, 
financial situation, training in Judalca and pedagogy, level of 
nn~~r11Anr.a, decree of involvement in the Jewi1h community, level 
of satisfaction, and plans for tne ruture. we w1ii u~ av~c ~Q 

find correlations between various factors, and between these 
factors and the type s of schools in which the teachers teach. 

Our ultimate goal is to create a number of profiles of different 
types of teachers, such as: 1) career teachers who are 
American-born and trained; 2) career teachers who were born in 
Israel; 3) teachers who teach primarily for the purpose of 

- -----··---
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Ba.L·11l11y ::>uf.>plome.ntcry in.ccmo 1.i1hil11 out. r1f t.ha labor 
u:ariQt y nf T'IU~!';nn~. 4) teachers who work .full-time i er · 
rt'"'~~;;;_--li k;ly th; t ' • e;ch ~f th~ se ca.ta g;ries ( and-oth ; .. ,..T'., 

1 
,..c, 

categories and sub-categories not anumaratad here) will differ in 
terms of their satisfactions end dissatisfactions, their 
incentive~ for teaching, and their ~eeds in terms of training, 
support, and · supervision. · 

Without the ability to differentiate among the many kinds of 
teachers in the community, new programs geared towards teacher 
recruitment, training, and retention. may fall wide of their 
mark. Thus , the full analysis of the L.A. Teacher census will be 
invaluable to policy-makers in the Los Angeles Jewish community, 

.allowing them to create specific programs, targeted to the very 
sp~cific needs of different sub-sets of teachers. They may also 
gain some insights as to haw to recruit and batter retai n those 
sub-groups which seem mdst desirable. Though Los Angeles differs 
in some obvious ways from other North American cities, the da~a 
generated cy tne census snould b~ u~~rul Lw ~ocial plannoro i~ 
U Ll1=.1.· Jt::wi~h ccmmuniti.co 00 woll. and m~y Anr':nUraoe them to 
unde:rt-ol<o cimilar s;t1.1diofil . ,.To d~t. i:a, t .hR .1Aw1sh communities of 
Miami end Philadelphia have collactad tomparabls data on 
teachers , using survey instruments edepted -from .the one we 
created in Los Angeles. / ·.,. ~"" ':> , -~...... '-

PROJECT PERSONNEL -.. . 
............. -

Dr. Bruce Phillips, Associate Profas·sor o"f Je1.11ish Communal 
Service , at HUC-JIR, and Dr . Ron Reynalda, of t he L.A . B.J.E., 
will be responsible for the deta analysis. Dr. Isa Aron, 
Associate ~rofessor of Jewish Education at HUC-JIR, will serve in 

_ ..... ,a consulta.tive capacity, primarily in formu ~ating the questions 
· ~ @.r,d writing the final report. • ·, 

·:~~1!~ 
· .._BUDGET 
'-

Based on their ex tensi ve experience with other quantitative date 
analyses, Drs. Phi llips and Reynolds P.roject that completion of 
this projects , including the pro~uction of e fin al report, will 
take 30 person-days. This includee: 6 days for date claenin; and 
questionnaire r1f1rence; 2 days for merging tht two data be~esJ 
15 days for data analysis; and 7 days for writing a report, with 
extensive tables. At $350 per day, thi, comes t o a total cost f 
$10, 500. 

-2-
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From : hr. y ch D,t v idsi!.>n 

Re : Res~a r ch t>rogr t?.i:::.-s 

Sept. 18 , 1989 

f.,et me {>rovtde y uu w1tt1 an Ui:Jdate of my :research activ it i es 
re13c.1t <.1in9 Lh ~ lr,Jln i ng o f Jewish educators. 

' . 
l h~v~ dPvated 1«uch ot my t ime laying the goundvo~k for going 
nut l.nto thP. field ,;1r1u interv iewi ng and observing at the var i ous 
\n"L1Lutlons , The ~r.tlvlt lee include the followln91 

l , Uutherlng ex l Bl.111~ reporte, :school bulletins, evaluation 
s t ud1es anu t.llssert.atium; onthe varioue t:"eac:her trainin9 
in:;tltutlon:s 

T have ~uccecdeu in r.ollectlng a ~ood deal of dat a in th i s area 
(~ich will be 1J~e ful ln tht! interviews and the r~port, 
. , . 
2, scannln•3 exl~tln•3 literatur e on t eache r pr:epa1=ation i n the 
rl~ld of g~ne~al euucatian 

1 nave t eJ. J•~n lll; ctV l .l _y 111 1.111.:, tu:c.o. on 0 .Mp••~ op l bl. • ", AD ~'-' -wh:it-

1 Rhould cons ider l.~. , what ls wor t hwhile examining . Some 0£ 
the people I hava been I n contac t wi th i nclude Jon Woocher, Lee 
Shulm,:rn , Sh,.u:on Nemzer, Karen Zumwa lt , I!Sa , a nd Sar a Lee as well 
as collea9n~~- at J .T . S . an<.1 ColumlJl a . 

J. Interview~ wlth repce~ ~ntative~ of training pr ograme 
r have b~gun Lu conduct: interviews wi t h people in the New York 
;1.tea: H1rt , Sch iff, Rotman. 

4. Scheduling o t v1s1t~ tu tra ining 1n~t1tut1one 

·\have been ln c:ont.:ict. with most o ! the LLa1ning l n :, titut l onc to 
,c-:hedulo vi:.::itz 
l hopefully will havt> my i tinerary in place for Waahington, Montreal, 
1 hiladelphia, and L. A·. f1rme d up by the end of the week. As I 
ndlcated t.o you on the phone many of these lnl!lt1tutions wanted 
~ lo wait Hn visil after r egistration and the beginning of the 
;chool year . I will w11l inform you ot my llinerary. 

1n light o f. r.onvorsat ions with Hlrt, Woocha:r and Isa I am 
<?.vising Lile lnte rvle w schedule I developed subl!ltantially, I 
ill for ward it to you afte r I t ry i t out at both HUC and YU . 

11 in ,Jll things are movi n g alo ng well. A:, I learn the lay of 
he l.Jnd I Tt'focmulat:c and ree valuate my work and the way I will 
~ gathering ~ata a t the vari ous lnstltulone, ? om also 
jcnllfying :ilgnificant ~ rea s o f training in places like 
ittsburgh and Montrea l t hat I wi ll look at. 

·-~ 
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September 19, 1989 

~ Annette Hochstein 
~iv Policy and PlanninQ 

Dear Annette , 

Enclosed is a first draft cf the l ist of questions for t he 
telephone i nterviews. I 1 $ eure you and _ycur consultants will have 
additions a nd other sugg~stions , but b~fore you go into the 
questions themselves, I think we need to step back and get 
clarity on some more fundamental issue~, · I have spent a good deal 
of time thi nking about a1d diacussinQ with others the que s tions 
you raised regarding the :validity of the sample. In trying to 
sort out all the variables involved in deciding how best to 
conduct the study, I hav~ 'found it useful to compare the 
following three strete;iasi . ; 

I • 

Strategy #1 -- uee figures from the teacher s urv eys currentl~ 
available . : 
Deta le already evei leble from ~iemi and Phi ladelphieJ at udi1, in 
L. A., Boston, Houston, ar\d possibly Syracuse· ar-e in varying 
stages of completion, and there may be others, The 3WB, as you 
know, also has oood records on the nat ional cicture , at least in 
\.ts~lll!;I UI ::ltl .Lcu;.1.-=i ::1 ; 1.,111:1y Cl.L' l:I :::11:fllU.LIIY u.;;i v,u· .i.1.11J:;, UUL.Ullll::1111., 0, 111-',:) 

=,t:rotegy 111culd bcl:3in with o ::iurvoy cf. buretiu~ to :ico lolMQt 
information they have collected. It would, further. encourage the 
various communities to analyze their findings quick l y, end 
perhaps even mak e funds available for that purpose. Debra and I 
would collate and compare the available date. 

ADVANTAGES: 
I) Tl11:1 1J ,L:l.11H:a· y ci.Uvt1 11 1.t1wb u r i..1J.l:;, :;, 1,~c;;i\,t:iyy l::. l.l,::i v o:J.J.yJ. \..y • 

2) This strategy ~llbws us to .get information directly from 
t eachers , rather than through principals. Fer example, it is 

I\ .,-.a.\.- ,----4'"-~- '-"' ·-" ~-.&.. .... ... ,._._ - J. •~ ..... L '· ··-- - 1,J..••·· •• ...... L. 

t eachers teach in more t han one school , 
3) This strategy makes use of data that ha s already bee n 
cc;,l lected. 

LI ABILIT IES AND PROBLEMS 
1) There is no reason to e xpect t hat communities which heve 
conducted studies, ·and/or kept good records are represe nta tive of 

-1 -

-··.. . / -..... ···-···· · .... :. . 
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.Jther Jewish communi.ties. In feet, there are some- obvious lacunae 
in this method o'f "sampling." ~ 
2) Since in a number of . communities the ana ysis of the surveys 
may not be completed, this strategy migh~ i valve further expense 
(on the part of someone ), though it would~free Debra to do other 
tasks, I , ,.· 
3) This strategy would yield the most information regarding _ 
salaries , # of hours, and teacher qualific~tions, but .no profile ~~ (jV'fl_ v,.._ 
of the staff structure and budgets of parti ~ler schools. It ~ \ 
wouldn I t y iel°d any information on education! ~ire ct or! el ther ~►-t . , ~ 

. \S~~ 
Strate 2: Develo in a More Im ressionisktc Account throu h ~~ - ~~~0~ 
Qualitative Research ~ ~1 
This is the strategy I haQ outlined et our eating in Seattle, 
Whether by individual school or by individu~l' community, we would 
generate a 11st or aoout 1:UU schools , which ; would differ in. terms 

C of · type, size, location. and denomination. pebra .would then phone 
the education directors, ~nd go throuQh a r~vised version of her 
list of questions. · 

ADVANTAGES: . 
This strategy would allow jus to ask many mate questions, end to 
pu rsue interesting findin,•s by eaking follo~-up questions. It 
would allow us to paint e much fuller picture of the situation 

-. ~? rl . nirif i l 8 ... !:'t' .te ~RheJ; Qt.Ila , tu 111 n;._i,1,d~!1\Q nwr,J in~. I 15 ,I, t ,nu ~ "'t, I g :a. t•au f T'nm 
schools were representati~e of the 3100 □ th rs, 
2) This type of ,study mi;tit produce more de a. then the Commis!!ion 
would require for its delfberationa, and mo~• possibly, than the 
senior policy advisors co~ld a~si~ilste. 

I 

- Strata 3: Oevelo a 11 C~u~ter Sim le 11 of a resentative School~ 
/ to n erv ew by Te.leehone ! : I 

This strategy was suggest~d 1tohme :bY Bruce 1hlllips. Cluster 
-, sampling is a sociologicar met od :which giv s researchers 
L~ for mulas by which ta crset!1 ie ~am~le which il l b= repre~entetiv1 

of the population as e whdl~. ~t ls enalogo ~ to the technique 
used by pollsters: the si~nffi~ant differen e, however, is that 
pollsters _know a good. deal: '.boµt the entire voting population, 
whereas we know very li ttre :.e.b'~utt: the unive .se of Jewish teachers 
... 1, .J ., .J..,"' ca \. u .L ., • tJ...,,,,;; 1.111;1 J. a~~; 1 ; \. I 1 ::i l, .1. a l, a y y 111 l:j I I I, LI a 1.11 o La::~ l, 

available to · us at this m~m ntJ 1 is certa .nly worth pursuinQ 
with your -consultants. 

. . . . 
As Bruce explained it, the ;izk o sample . y u would need to 
rep res e n t the who 1 e pop u l a.t o I'\ o f t e ache rs o u 19 de Pe n d an : a ) 
the number of relevant vari bles i.e . , reg on. size of 
community, size of school, enbmi ation, et , .) end b) the degree 
of accuracy required. Fore ample a range f salari~s in $1, □00 

...... 



0 

increments would · require a larger sample, than one in $5,000 
increments. 

. , . . . 
"'J •• 

Without looking closely at t~e question~ and considering . all the 
variables, Bruce was rel~ctant to estimate· the eize of samplB wa 
would need to adequately repre!ent 3200 or so echools, Whan I 
pushed him, he ventured to guess at 100-15 □• Obviously, this 
makes a big difference in terms of - Debra's time. 

ADVANTAGES: 
This strategy aims at both eomprehensiveness and 
representativeness. 

LIABILITIES AND PROBLEMS: 
Yet~- l:!fh-rQR ~ i lih.<1:-iu~~rs ~ gve"'t-e + i5~9.- t:1 tbea 0 t o"~a 1p'·'c oRs£ttclf ""~ne ~ .... , 
sa~ple; he estimates it .would teke 2-3 days. A,suming the 
consultant line of the bu;e} I submitted ' is not cut, this should 
not present a major problem 

My i.;u 11 v tt.1.-'::st:1. L lu 11:;; wl th er uce ~ Jon we cc n a r, soi Dal en es ef'rfl others 
made it clear that the detisi □ n on how to proceed (with one of 
these strategies or any · oth&rs your consultants suggest) should 
ut:l u~t.~1.-111l11ed by the ultimate purpose er gatner1nQ this · 
information, Unfortunately~ I ~m still unclear as to how all this 
data is to be used in your final report to the Commission, and/or 
by the Commission itself. Will certain fiQures or trends be •Used 
to illustrate certein major contention~? If ~o, strateQy #1 might 
be sufficient. : Will the report attempt to paint a picture for the 
Commissioners, giving tNem eome ceee studles of Hdw the 1'system» 
functions? If ao, :strategy ·#2 ·rnight b1 the best. Would it be a 

.~good idea to profile a aeries cf typical teachers? Are averages 
. : more important than a spread-sheet? The answers to these 

·. ·· questions, and others like the m, should point to the best 
·· _strategy. 

I • 

A.related que~ti □ n concerns your view on the best way to present 
data such as salaries. Are we interested in a yearly total 
income? wage per hour? the per pupil expenditure of the school? 
teachers' salaries in , relation to other synagogue or school 
expenses? Do we want to compare teacher salaries to those of 
public school teachers, or to other Jewish professionals? All of 
+.h~ ~l-11"111D? O.n.-1, l f' QO, de ..,. :i:n.il"I -ti-lo riDI< DT ov.oi,:,wno111"111"1g pc:ic~lc 

with data? As we get further into cur study we ere likely to find 
tha.t _ oth:~. f~ctors, esp~~;a~;y _~h~s~ ... ~~lat_ed to: qualifications '7 

0 n e fin a 1 fa c to r . may h e 1 p u s deter m 1 n e w hi ch ~ t ;r et e g y to c h o cs a 
-- the extent to which principels will be willing to reveal 
--••"'.&.•t- 1 1 L.- .L-\. 111,.1.,.,, ~ -1,...,,. '"''""''' •••- 1,11 ,,_,,,~,. ••-•• 11•- ~ • ...,~•••••- 1,1,~11, 

schools in which principals ere more forthcomi~Q can be 

.3. 
_ _;. .6 

/ ' ' ' ' ! 
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representative of schools in which principals are more guarded? 
As per your suggestion Debra is starting to call a small number 
of o d u eQ~o~ ~ in ~ho L . A. ~~o~, ~o ~ olll ~now u or y c oon h~ w o~o y 
this task wi l l be. · 
wo••t "' I IVOC, C&,1,D I II W•O "'"al l • CIIIUU':;1 11 yuc:, ,,> ... ,L UIIO I U.L Ulla .La ... uc.L • .L I 1uu 

want ta discuss this my ohQne. I can be reached at home at t he 
fl"l111"1 11dn,:i ¼-imcc:! hlc;,i, Q/20 (Qt/15-10 o.rn .) : Tl-\u:i:-'11 C/:11 (Q 1 J1t; 1 ~ 

a,m,); Mon 9/25 (10a . m.-1p , m,} ; Wed 9/27 (B : 45~11 a. m. ) . Hope 
this gives you enough choi ce . 

L 1hitraot (on the phone is it 

Iaa 

-4 .. 
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F/irst Draft, Questions to be. asked of 1tdminiotP&t8Pi-
9 15/89 

2, SizA nf ~nmm1m1 't.y (,T.awi Rh r.-ornmun3.ty), 

J. Affiliation of synagogue, if synagogue school• 

4. Size of schoola number of 
•pre-school 
-primary (K-J) 
-elementary 

students per levels 
~{)IL o~ ~('O~fa..~ (1¥/~'4 l ~~,~ ,e~~ i'. 

~r ~ ... t.,"'- \e.\le.\' 
-junior high 
.:.high school ~ -~~ ,~~t;.~ ~\\-~ ~r::.• ~ 

5, Size of synagogue, 

7. Average number of hours taught, 

8. Number of aides, T,A.'a, specialist s• 
.. are they paid? 
-who ~o -tho:,? 

-.,. i:>w.:i. ..... J.,:,c, .r;..., ... 

-teachers (any off the Bureau scale?) 
-s.idee 
-specialists · 

10 . ~ene:rits1 
-medical/dental? 
-conferences 
-synagogue membership 
-tuition for children 
-other 

11 . ?~nf11R ~f +.~~~hQ~~• Who ~Q thgy? 
•educational background 
-Judaic background 
-certification 
-do they teach anywhere elee? 
-do their praotioes and beliefs correspond to synagogue/ 
denomination? 

-what do they do besides teacp? (or does teaching provide 
sole income?) 

-how important does salary seem to be to tea..chers? 

12. Are you experiencing a teacher shortage? Ii' yea, how 
it manii'est i te elf? ' · 

in your school? 

i 



( .. 

14, How do you recruit teachers? 

1.5. Wha·~ is ·tht:1 key to retaining teachers? 

16. What kind of supervision, support and/or in- service 
educational opportunities are teachers offered? 

~~ w~o+ ov+o~+ A~ +oa~~•,,..o ra~ +4~•ra+~ 
-curricular decisions 

1? . ., ,,.. . 
- school programming 
-school community 
-synagogue community 

18. How many hours per week do you work? 
-officially , for which you are paid 
-really , including hours for which you are not paid 

19, How long have .you worked in Jewish Education? 
-ae an administrator 
-as a.teacher -other 

20, What is your educational background? 
-degreea held 
-Judaic 

21, How long have you held your current ·position? 

22, How long do you think you will be in this position? 

2J, If you don't mind, can you giv~ us some idea of your salary? 
-10,000-20,000 
-2O,O0O-JO,OOO 
-J0,000- 40,000 
-40,000- 50,000 
-over 50,000 

I 
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Dr. Annette Hochstein 
Nat iv Policy and Planning 

Dear Annette, 

September 19, 1989 

Enclosed is a first draft of the list of que~tions for the 
telephone interviews. I'~ sure you and your consultants will have 
additions and other suggestions, but before you go into the 
questions themselves, I think we need to step back and get 
clarity on some more fundamental issue~. ·I have spent a good deal 
of time thinking about a1d discussing with others ths que~tions 
you raised regarding the ;Validity of the sample. In trying to 
sort out all the variables involved in decid i ng how best to 
conduct the study, I hav~ found it useful to compare the 
following three ~trategi~s : 

Strategy #1 -- use figur~s from the teach~r surveys currently 
available ' ~ • • 
Data Is already available from iami and Philadelphia; studies in 
L.A ., Baston, Houston, antj passlb Syracuse· ar-e in varying 
stages of completion, end there may be others. The JWB , as you 
know. also has qood records on the national oicture, at least in 
1,.1;:,1.111:;, UI :;)Cl..l.cU:..1.t:1~j 1,.11t:1y cu:t:1 :;,1;:11 1u..1.11'- 1.,1.1;> IJg,1.".1.UU:;i uu1.,u1111:1111.,::,, lll J.O 

:itrotcgy would begin wlth a ::,urvey of. bureau~ to ~c:e 1o1h0t 
information they have collected. It would, further, encourage the 
various communities to analyze their findings quickly , and 
perhaps even make funds available for that purpose. Debra and I 
would collate and compare the available date. 

ADVANTAGES: 
1) T11 t:1 1-J.1.:J.111e1,1.·y c:iuvc.1111.ciyb ur 1.1~J.:;, 1:>l..1.ct\.t:yy l.o ll,::, vol.J.u.1.l,y. 

2) This strategy ~llows us to ~et information directly from 
teachers, rather than through principel3. For example , it is 
'-' - J. I.. - ,- - - - .&. \. ~ - 1_, I , - '- ,., • .t., , • • .L ,- _. • • _ .&, • * , ... 1... l • , , - - - I • J.. - 1~. • • '- t-i. a L • 

t eachers teach in more than one school, 
3) This strategy makes use of data that has already been 
collected. 

LIABILITIES ANO PROBLEMS 
1) There is no reason to expect that communities which have 
conducted studies, ·and/or kept good records are representati ve of 

- 1 -
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~ther Jewish communities. In fact, thare art soma• obvious lacunae 
in this method ~f "sampling." 
2) Since in a number of . communitie! the ena ysis of ths surveye 
may not be completed, this strategy might i volve further expense 
(on the part of someone ), though it would free Debra to do other 
tasks. I 
3) This strategy would yield the mo~t infor~ation regarding 
salaries, # of hours, and teacher qualific tions, but .no profile 
of the staff structure and budgets of parti ~lar schools. It 
wouldn't yield any information on education ~irsctors either. 

~ ' 

Strategy #2: Developing a More Imeressioniskic Account through 
Qualitative Research · l 
This is the strategy I haq outlined et our ~eating in Seattle. 
WhBther by individual echgol or by individu~l' community, w1 would 
generate a list- or acout 1:UU schools, which ; would differ in. tsrms 
of ·type, size, location, end denomination. pebra .would then phone 
the education directors, and go through a r~vised version of her 
list of questions. · 

ADVANTAGES: 
This strategy would allow jus to ask many mo~e questions , and to 
pursue interesting findin,•s by asking follo~-up questions . It 
would cllow us to paint e much f uller picturw of th1 situation 
~ r,'\ rl , nrrif i l B..., ~! .t& :.I RheJ;~ .o o t u\•l n)-1,\dwf,1,g nw;,J in~. 110 .1. t , n1..1 ~ pt11 &1 ~ t-a U f rnm 
schools were representati ~e o( th~ 3100 □th.rs. 
2) This type of -study mig~t produce more daia . than the Commission 
would require for its delfb eration,. and mor~, po5sibly , than the 
senior policy advisors ca~ld a~si~ilete . 

3: Develo a "Ciu~ter Sim la" of 
t o n erv ew by Te.lephona 1 • • 

This strategy was suggest~d ;tohme iby Bruce 
sampling is a sociologicar ~a\ od :which giv 
formulas by which to creat!a i'a ~am~le which 
of the population as e wh~l~. ~tis enalogo 
used by pol ls ter s; the s ig:ni:f H:ant differ en 
pollsters know a goo~ daat -bo~t the entire 
whe reas we· know very lit tlie ::ab'f.ut : t he uni ve 
... , , ..i • .J w"' u I. u ~ ~ • N 1..11 1 1;1 1,, 11 11 l • g ~, 1 1. 11 1:1 1, .i. a l. • 1J y 111 

aveilabla t o us at thia mom nt 1 i i! certa 
with your -consultant~ . . 

e resentative Schools 

hillips . Cluster 
s researchers 
ill b e representative 
~ to the technique 
e, however, is that 
voting population, 
sa of Jewish teachers 
11 111. Li • 1,11• Ll•gl,. 

nly worth pursuinQ 

As Bruce explai ned it, the 
represent t he whole populet 
the number of relevant vari 
community , size of school, 
of accuracy required, Fore 

;iz~ o 
Or\ Of ble, 
enbmi 
ample 

sample . y u would need to 
teecher~ oul9 depend on: a) 
i.e. , re g on, size of 
ation, et . ) and b) the degree 

a range _f salaries in $1,000 
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increments would· require e l eri;ier saimple, than one in $5, ODO 
i ncrements, 

Without looking closely at the question~ and considering all the 
variables, Bruce wa! ra l~c ta~t to 19timeta t he eize of 5ample we 
would need to adequately represent 32 00 or so schools , Whe n I 
pushed him, he ventured to guess at 100-150, Obviously, this 
makes a big difference in terms of Debra 's time. 

ADVANTAGES: 
This strategy aims at both comprehensiveness and 
representativeness. 

LI ABILIT IES AND PROBLEMS: 
Ye~~- t'Br&R~i (j)tl:9i~~18 ~~ve,...~-a+ pa'.y+ ljtb~e "ton~elp"'coRstttc~ "' iene ~,...,, 
sa~ple; he estimates it .would take 2-3 days. Assuming the 
consultant line of the buget I submitted is not cut, this should 
not present a ma jor probleml 

I 
I 
! 

Mt 1-1.11 1v 1:1.:~11l.lu 11:.; w.l.th l'ruce~ Jon woocner , 5ol Dalcnes eM others 
made it clear that the decision on how to proceed (wi t h one of 
these strategies or any others your consultants suggest) shou ld 
ui= Ll1=L1:n·111l 11ed by t he ultimate purpose or gatner!ng t:h1s · 
information. Unfo r tunat ely~ I -m still unclear as to how all this 
data is ta be used in your f inal report to t he Commission , and/or 
by the Commission i tself , Will certain fioures or trends be used 
to illustrate certai n major contentions? I f ~o, strateQy #1 mi ght 
be sufficient •. Wi ll t he report at tempt to pai nt a picture for the 
Commissidners, gi ving t Nem soma case studles of Hdw the "system" 
functions? If so, ,trategy ·#2 ·mig ht ba the best. Would i t be e. 
good i dea to profile a series of typical teachers? Are averages 
more impor tant than a spread-sheet? The answers to these 
quest ions , and others l i ke th em , should point to the best 
strategy. · 

A related que~tion concerns your view on the best way to present 
data s uch as salaries . Are we interested in a yearly total 
inoome? wa ge pe r hour? the par pupil expenditure of the school ? 
teachers I selerie!!5 in . relation to other synagogue or school 
expenses? Oo we wan t to co~pare teacher salaries to t hose of 
public school teachers, or to other Jewish professio nals? All of 
t.h _,, AMl"III CI? Q"r-1 • jf' oo , do"'• "''-'n ~M Q :ri.a lt of' o v ,o :rwh o lm!n9 pooplo 
with da ta? As we get furth er i nto our study we are l i kely to find 
that other factor!, especially thos e related to· qualifications 

• • • • • f# I-••• .. . -• •• ' '"' • • t 

One fina l factor . ma y help us determine which st~etegy to c hoose 
-- the extent to whi ch principals will be willing t o reveal 
--• • ,-~• l - •o ~.-L -~ , 11 , t.,11 , -1 1,0, • •• 1 '\111 Y, , . - • • •• , ,_, , ,,., . • • -• • ,., _ ...,, _ _, , , ,,, _ ,,, ,..,, ,, 

sch o o l s in wh ich pr i n c i pal s are more forth com i nig can b e 

-3-
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representative of schools in which principals are more guarded? 
As per your s uggestion Debra is starting to call a small number 
of odue c:o.torc, ~n ~ka L.n . ~~o~, c,o wolll k no w v ory ~oon hnw o~oy 
this task will be. · 
Wlliill .a..i.J \, ll g-:>Q IWJ. Q 111 \a,l.ti.O '-'JIGt l , D ltUU~II '-iU0~VJ.UIIO I UJ. UIIC, J..C\.l\.,CJ. t J.1 yuu 

want to discuss this my ohone. I can be reached at home at tha 
fn11n11dno +-{mos,! hl orl Q/20 _(Q__t/iS-10 c:o..rn . ) : Tl-\u~c, 0/'.21 (Q 1 11 ~ 1:1 
a . m.); Mon 9/25 (1 □a . m .-1 -p.m •. ): Wed 9/27 (8 :45"'.11 a.m.). Hope 
this gives you enough choice . ' 

L1 hitraot (on the phone is l t 

Isa 

. ' 

. 
I 

\ 

., 

-4 .. 

/ 
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0-10-go O'HMJ.\ 

~-

2. SizA nf ~omm,m1t.y (,TAw~Rh 1:-Clmmnntty), 

;. Affiliation of synagogue, if synagogue school, 

4. Size of schoola number of 
-pre-school 
-:primary (K-.'.3) 
-elementary 
-junior high 
.;.high school 

students per leval1 
.+'\~~ c~ 'l<'O~fQ..~ 

,t-e (' t.--~~ \"\)t . .\' 

r · 
'· 5. . ~1[,1,. Size of synagogue, ~> 

( (t' '-'__-/ 

,_,{: 
N•.\Mbo:.- 0£ -t.o"-oho»a ~ cr•o..•ho,.,.. -is• a•,...ci•n• .,,..,.!,•) 

.., 7. 
I Average number of hoiu-a taught ~ r: ... ' 

8. Number of aides, T,A. 'ra. epecialists1 ,_, .. 
--are they paid'? . ,:_-::::::. l.' 
-who ~o tho~? ' 

',/■ i.1..i ...... J..oQ .&v.;. • 

off the Bw,eau s cale?] -teachers (any 
-aides 
-specialists · 

10. Benefits, 
-medical/dental? 

'· .. 

11 . 

-conferences 
-synagogue membership 
-tuition for children 

, . 

-other 

P~n~11A ~~ +.~~~h~~~, who arg thQy? .. 
•educational background 
-Judaio background 
-certification 
-do they teach anywhere 
-do their practices and 
denomination? 

\' l 
else'? '~, :,., ) , f'v,'-v...L~~ " 
beliefs correspond to synagogue/ 

-what do they do besides teach'? (or does teaching provide 
sole income'?) 

-how important does salary seem to be to te~chers'? 

,. 
---... \ 

, ... 

; . ,j_•r 12. Are you experiencing a teacher shortage? If ye~-.h9W do es - ,-,:_,•, 
1 •.,,-

it manifest iteelt? -(. ~ '>- -'. -' i·:· ~v-,f"~_'\f) , , "' 
--- { '\. I • • • • , ,._ \' I • • , ..,...., _ _.. • • ,' 

\13·. What ia the teacher _turnov;;. rate in ~;our sohooi? .,· '-~·- ' 

\ 

-in one school year? 
-in genera1, hew many years doi, teachers tee.oh in your school? 

~ es school e~r open without ~ -i'Ull complement of staff? 
• 1 \~-, - · , ,, 1 

\ • j • , , J \ .., . • •• • - .. 
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14, How do you recruit teachers? '\ ' . 
\· 
~ V 

- \ ' 
1.1. Wha·~ is the key to r etaining teach ere? 

16. What kind of supervision, support and/or in-service 
educational opportunities are teachers offered? '-- , r-/ 

~- '·· 1? ~n w~o+ ov+o~+ A~ +oo~~•~a 

-curricular decisions 
-school programming 
-school community 
-synagogue community 

18, How many hours per week do you work? 
-officially, for which you are paid 
-really, including hours for whioh you are 

r ~ , \.. 

19, How long have -you worked \in, Jewiah 
-as an ad.miniatrator 1 .. -as a· .teacher -other ,_, _ ___ _ 

20. What is your educational background? 
-degrees held 
-Judaic 

\ " ,., ., 
- ~ 

I • ,~-
' . 

._,.• 

not paid 

21, How long have you held your current 'position? 

22, How long do you think you will be in this position? 

' \ 

. .....,_ ,. _ 
' ~ -... . / L ... -.... _ _ _ 

I,_ ------

....._ _____ 

2J, If you don't mind, 
-10 ,000-20,000 

can you giv~ us some idea of your salary? 

-20,000 ... 30,000 
-:30,000-40,000 
-40,000-50,000 
-over 50,000 

· , . ' \._\., 
\_ - ._, 

-· ..., ..._,. 

'f ,.__r, 

~ l 
, . 

J 
I 

-· 

, 
- 1-- .. r . . 

/ 

1 , 

--· 
,-

~- ___ ., ... 

'.. '
I 

I . 
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Tel. : 972-2-662 296; 699 951 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: Mr . Aryeh Davidson 

An nette Hochstein 

D ATE: September 21, 1989 

FROM: 

FAX NUMBER: 
----------=-001- 212- 678 - 8947 

NO.PAGES: 1 

, ....... __ 

Dear Aryeh, / ~ "~ 
• /1'.A,- ·~,,, .;, .... . •r-:,. ' ,,. 

Many thanks for your memo of Sep'eenilier 1Bt1i~ was plea sed to see 
that you are busy with the project,~ and, ~hat'.w.,-... have started t o 
consult with people and gather data o ' · t her......_ele ents . 

.... ~ ~ ....... 
This is just a note to tell you t hat I do ~ o''k. forward reading 
and responding to the interview schedule, and hope that things 
continue to go very well. 

The last line of your fax was erased (faxes tend to like to drop 
bottom lines) . I think I could read through some of it that you 
plan to forward another report in 2 weeks . If so, that would, of 
course, be love ly . 

Please note that we are likely to ask you to come to the meeting 
of the Commission on October 23rd, and to probably join us for a 
meeting of the researchers the following day. This is not yet 
finalized and we will let you know as soon as possible. Best,~ 

·i-

-- -:--•r-•"'"'lt""' .. --~----~ ... , .......... ,_,... __ .. _____ -'"""!\~- - .. ---♦---------
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Items 

Isa ' s Budget 

. 
. . ' ~1 

from phone call with Mark Gurvis :· 
September 20 , 1989 

AH told MG that she spoke to Sara Lee and HUC may p ick up cost 
of small items (filing cabinet , phone lines, etc . ) MG will wait 
to hear from Annette on that . 

AH told MG to send payments immediately for salaries and fees, 
except for consultants on sampling. AH is working on that issue 
here and will -be in touch with Isa on it. 

AH told Isa to re-check cost of buying computer and printer -
more reasonable than renting. AH suggested that the computer 
will either be given to Isa at the end of her work or become the 
property of the Commission - for future projects. MG will wait to 
hear from Annette on buying computer. 

AH said that payments for xeroxing, • phone calls, etc. are 
approved . 

MG will send payments monthly 
immediately . 

Coordination of Research 

'. 
over four months, ..... ·- ..... , .... ·-

beginning 

MG asked for clarification of his role as coordinator . AH said 
it meant continuation of his involvement with the administrative 
issues: contacts with the researchers, payments, follow- up, 
enforcing deadlines, etc . 

MG asked for an update on Ackerman and Scheffler. AH told him 
.• -~ about Sunday meeting with Ackerman: a detailed outline of his 

paper is forthcoming - we will forward it to Cleveland; the paper 
will be issue-oriented, not purely historical. 

'._) 
REMINDER: AH must get schedule from Ackerman before next trip. 
MG will remind us of deadlines . 

SF will deal directly with Scheffler . Work will begin in October 
when SF is in States . MG will fax us Scheffler ' s paper which SF 
was supposed to receive at the Mayflower . 

. . ~· · 1· .~..;.~_· 

.. -.·-.n 
• ;♦ ->1 .. ' 

ppt"ions Papers 

' ~-~\ MG :_was Elliot Spack in NY . Meeting of CAJE l eadership on 
1s ; 20.9.89 - will send MG their proposal on how they want to proceed 
.:.' ~ •. with the options papers. AH said we ' 11 have to decide what to do 
• I ~ ' h J\ ,.E b ' . ~-~~ wit c~ ased on the merit of their proposal . ., . , 

" . -~ ~ . .. .. , .. 
•: ,..: .. • . - .. . 
: : .: .... ,.'"_ 

1 

.. 
-,----,..-- -----·-- -.-,--. ·- / 
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AH reported on the very positive fax from JR re: options-apers 
and on conversation with JR: hold off on tuition and§ sical 
plant options. Israel Experience option was done. JR do g the ~· " others. SF probably won ' t have a chance to review, -:, p~rect-
drafts before he goes on vacation. l!J. · " . -:. ~.~• 

• ,._ •,r .. -t~ .. . . ., . 
When the remaining options are completed; they" should be 
commissioners . 

MG asked whether JR should be responsible for overseeing the work 
CAJE may do on the options papers (i . e . the groups CAJE may form 
to work on papers) . AH said, as SF suggested, that JR should not 
take on any more admininstrative responsibility . 

other 

David Ariel asked if SF would be available to attend the meeting 
of the AIHJL in NY on Ocxt . 29th . AH said no, but she would pass 
on the info to SF. 

MG said he'd be happy to set up appointments for Arnie Zar
Kessler . Arnie should let him know as soon as possiple the dates 
he'll be in Cleveland. 

MG reported that the Hoffman/Kraar meeting with federation 
executives was very successful. 

MG has engaged a PR person to write news releases for the 
Commission. He will be at the meetings in October . They are 
considering making a video ( including i nterviews with 
Commissioners) for use at the G.A. 

2 
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Nativ Policy and Planning Consultants 
Jerusalem, Israel 

• 1ll,nl nl ' l't~~ D'~~l' - ~' nJ 
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Tel.: 9~:tti 296; 699 951 
Fax: 972· \ 951 FACSIMILE TRANS MISSION 

TO: D\ Isa Aron 

FROM: Annette Hochstein 

FAX NUMBER: 001-213-747 - 6128 

'\\ 

D ATE: 
Sept ember 23, 1989 

3 NO.PAGES: 

Dear Isa, \ 

Many thanks for your ~emo of September 19 . I'll try to answer in 
writing - we can th\ decide if the phone should join the 
dialogue . 

The major issue you raise is that of the purpose of the data 
gathering. So let's beg i t'\ there. The data is needed to ensure 
that whatever recommendations are made be based on the best 
available data and analysis.\ Whereas it will be nice - and in 
some cases important to hav~ata that can illustrate major 
contentions, I believe the fai ly simple general data gathering 
that can be done as an elabora ion of last year I s data will 
suffice. (Has Debra had time to look at that?). The more serious 
and basic need is to help us avoid\ errors in recommendations and 
give them as much solid backing a~\ possible . We need to be sure 
that we do not mislead the commission or ourselves . Thus if we 
want to recommend improving training programs - we need data 
that confirms the need for improvei\ent and goes as far as 
possible in detailing the evidence and\ the need. The same is 
true with salaries and benefit s : if we wa~t to recommend that the 
Commission consider the issue of remune'ration as a stumbling 
block for the recrui trnent and retention o talented people, we 
can only do so on the basis evidence of p or pay. If evidence 
proves the contrary - we will h ave to consid r what to say about 
salaries . 

The data will either confirm, o r amend or inv~lidate 
recomrnenda_tions. Its purpose i s to suppor\r 
hypotheses and their possib le recommendati ons. 

1 

--------·------ .. ----·-------· - ·----------... --· ~-,~-- ... --

possible 
disprove 



We need to be in a position where if you asked us why we 
recommend for example that teachers receive intensive Jewish 
studies trainin we can turn to data that you believe valid and 
say (e . g. ) "beca se data from the best survey we could do -
namely by samplin strategy X and survey method Y -- reveals that 
in those schools 65% of the teachers have had little formal 
training in Jewish studies . Or any other data that is available 
and relates to the ~ssue. Thus our need is very specific and very 
much focused: its 'sole purpose is to give a solid basis to 
recommendations. 

Two comments here: 

1. How the data will be used will depend on its quality and 
relevance and on the format of the report. If the abovementioned 
purpose is clear to yoy, and we agree on the topics that need to 
be addressed, the re~t becomes an issue of presentation and 
should not be a proble:~for you to deal with at this time. 

2. You mention the issue\of "what senior policy advisors might be 
able to assimilate". Th~ should not be a concern. They are a 
rather intelligent and c itical group. What we need from you is 
as hard, as solid, as s ientifically valid data as possible -
concerning the questions at stake (e . g. how to deal with the 
shortage of qualified pers ~el). 

As regards the questions th mselves: if you refer to the report 
outline and research design, which I believe we left with you in 
Seattle, I believe you will see what has been emerging as a 
result of our meetings and con ultations with commissioners . They 
could still change the focus, but right now this is where you 
will find the basis for your fo ulating of the questions you can 
addres~~~~ _usefu..b~ s time to s~t back and prepare a 
memo on est.ions an e ata that will be gathered, and 
shar~th us for feedback before finalising the questionnaire . 

As to the sampling strategies. First and easiest, as we 
discussed on the phone, strategy #3 should be dropped : we do not 
need comprehensiveness, and repre entativeness is likely to 
remain questionable . 

My suggestion to you - following cons ltation here - was to do 
this same type of survey in a few, well,chosen communities . This 
- I believe will result in an amended version of both 
strategies #2 and #3. In addition to the fact that we would be 
on relatively safer ground for any given community surveyed, it 
is also relevant because the unit of community is likely to 
become more important in the Commission's work as time goes on -
by virtue of the notion of Community Action Sites. Moreover, we 
would feel safe giving solid data for given communities and 

2 
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telling commissioners that this is what we have thus far . We 
would have to re-discuss selection of communiti es. 

As to strategy #1 . A number of questions arise: 
* could you find out if the dat a of the various surveys AS 
AVAILABLE NOW give you simple distribution figures and further 
elementary analysis good enough to answer any/some/all of the 
questions? How does this differ i n the various studies? Why - if 
at all - is further analysis necessary, for the specific 
questions of importance to us? 

* how difficult/easy will it be to receive the data? In what form 
is it available? What kind of data manipulation is needed? 
Assuming that no one would carry fur ther expenses - what is 
available and what can be done with that? (E.g . in L . A.; 
Philadelphia etc .. . ) 

~,. It seems to me that this strategy - even with the limitations you 
point to - appears to be the most logical for us to choose -
provided access to data is relatively easy and fast . 

Your question about the best way to present data will once more 
be a function of two contexts: the relevance of the presentation 
to the question asked and the availability of data in that form 
(here useful comparative data might also dictate the cut into the 
data) . Thus annual salaries usually offer a good comparative 
basis. On the other hand, there may be areas such as very part
time positions where hourly basis will be the norm. So let us 
decide on the merit of each case. 

Yes the telephone calls for Lehishtame'a 
No - I am still no Dr - still a plain professional ... 

Best regards, 

3 
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:{ 1:'i ~ept ember 28, 1989 

.. · . ... ~· 
Dr .• . Annette Hochstein 
Nat 1 v . µo ,Li c y _and_ ~!. a Cl.D.l l.1.l,:f---------------------------

.1 
.• 

Dear Annette, 
I 

In preparation for our phone conversat i on tomorrow , I will try to 
summarize both the procedures we ha ve agre ed upon , and the issues 
which stil l remain to be resolved: 

1 ~ As quickly as possible, Bruce Phillips, Ron Re ynolds and I 
w1ll proceed with the analysis of the L.A. Teacher Census (by the 
way, funding fo~ the analysis was approved yesterday, so please 
convey m~ than~s, a gain. to Se ymour, for his effort s) . Our aim 
will be to draw from our sample of 650 teache r s a number of 
discr 2t e types'.,,c,-..'f-'fi<c:ugh it is impossible to say in advance what 
the ~ypes will be, we can outline the cri~eria by which we will 
judga their usefu!nessto the Ccmmission (and to other 
pcli:y-meksrs as well): The categories will be useful if they can 

#;>-9 · ha 1 ;:i u 5 di f fer e n t i at e bet we en d i f fer e n t i n t e r v en t i o n s ( i • s , , th e 
'J" \ g:-ou:; th::1t can only be retained if it .is offered full - time work; 

~~ t the growp fo.:- whom higher hourly wages ar6 a more api:iropriate 
~- incer.ti\/r:; the group for which benefits are a critical issue; the 
;-~ gro~p which would be ooen to in-service educat ion in a university 
· •{f"" setting; !:.he grou;.> w~ .~.:h would requi re c lose supervision; and, 
_. \ .-'~rh::ap~. l:1-!0 9:-~up(;;;) ';;hat wo would lil< o to be i n o. pooitiol'I to 
, •J· L- :-io t hire at all), 
., .~ ✓6"-- ,t., , 
,~.\... ~ rt · 

I' , 
v1"' 2) Concur::ent ~i:n ··,;1.s wo!:k.,-•-;Debra will be collecting (end 

evaluat ing the quali :. y of ) (l_l} the available data on teachers 
~hich has been 9nsssed by local Bureaus and other agencies. For 
thos.e informatic'"'-s~'ts oeemsd to be of sufficiently high qua lity , 
we wil_l ~--~~;,Z!•~~iir~Q~.:;r.iot:.1..:fs (;this P;opulation of teachers s~smilar to 
or dirferent ~r~~ : ~y ~.A. tsac~ers? Our ul timate aim will be to 

L'v-J· 1 see if the cat2g~r:3s developed in L.A. hold up in other areas, 
· , and what prcpc:~~~~ c f t~achers nation - wide fall into each 

ca tegory, (~e~3nJi~g ~n the quan t ity a nd quality of the available 
~B~{!)we may c= ~~Y no t not be able to reach estimates of this 

4) Als~ ccncu~~~ntl ·, , o-~ra · will be ~~ - - interviewing education 

-1 -
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• i. »"' o ~ 0 "' "' • 1: .,. 9 o +. ,. ,., '"' .. 0 rl a -1- ::o .; 1 c r-1 n i r ti 1 ,. :::i n f h n 111 1 n rl t v i dual 
schools draw from the available categories to put together their 
staff . At issue is the question of how representative these 

!v'r~_staffing profiles must be. There is a case to be mad e, I believe, 
JtJj[- for using the "case study 11 app r oach: this study would present a 

number of eases of differentiated staffing, for purely 
illustrative purposes . If this ap proach does not seem to be 
acceptable, the issua we face is how to be most representative 
for the least amount of time and energy. I do not belisve that 
focussing in on a particular community wil l be representative. 
For the moment, I see no alternative other than cluster sampling. 
I worry, however , that until we actually attempt to construct the 
sample, we wi ll not know how large a sample we must use . I worry 
further, that the size sample we arrive at will be larger than we 
can handle within th e deadline . 

• ,i .................. ... ':I - •·-- ...... _ -- , -- .. --· 

this type of information? What do we gain 
profiles of sch ools , and how important is 
representative? If we can't afford to get 
profiles , would it be better to do a more 
not to do this part e t all? 

'-- · ! ____ ,.. __ ~ ~ 

by deve lopi ng such 
it that the profiles be 
representative 
qual i tat i ve study or 

:} ) 1 he r 1 n a .!. s -c u o y w e w o u J. u u 11 u tn· 1.. e:11<. i::, w u u 1 ,.; 1.1 c o , , .l. , , \, "' ... ., .:. ~ = .::, ~ ..... r 
aimed at identifying the different career paths of teachers in 
the different categories . Th is would eccomp:ish thre e things: a ) 
it would provide extra valid i ty for the categorie~; b) it would 
give us a much fuller picture of the differances between the 
categories and the nuances within them; c ) :t would a llow us to 
get fe edback on some possible intervention strategies . If the 
categories we develop in L.A. are deemed va:id , ther e is no 
reason not to intervi ew members of each catego=y locally, 
Alternately , we might want to do these interviews by te lephone, 
but then we have a sampling prob l em again. 

I 1,..,t-'~ hh.l.<a. .,..,.-l,l.J."". ,,,.,., ...... "'"'"' p»o,:,,..~= ,-.10::>"1' 01' , ,-=t-h~T' +.h~n mnT'F! 
confusing. I do think we are inching towa rds a solution -- hope 
1,1 0 r.::an =r..-i 11p .-.t. nnP. hv tomorrow niaht. 
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Dr. Annette Hochstein 
Nativ Policy and Planning 
P,O.B, 4497 
Jerusalem 91044 
ISRAEL 

Dear Annette, 

_ _ ,_,.."'1'1tfll.,_, Uftlll.t'ttfl , •AA.,,,._,.,.,,."" '''"'_...,.,., , • •••• • ... •• 
1219) 7◄0•S♦af 

Octcl:>Qr 3 , 19 8 9 

I want to apologize once again tor what I telt was an 
unseemingly out~urst during our telephone conversation last 
Thursday. I suppose I was unfairly venti nq at you my frustration 
at the difficulty of the process we have been going through. I am 
still unclear as to how the two ot us managed to mis-communicate 
so badly. Nonetheless, I have resolved (only one of my resolutions 
over Rosh Hashana) to put all . t his behind me, · and to try to 
co1Dll1unicate with you more tully. 'l'his letter represents a first 
attampt to do so. I want to r eview, as Dest I can, the procedures 
Debra, Bruce and I will be going through in our attempt to see how 
representative the profile ot Los Angeles teachers is. Then I want 
to raise , once again, the question o! supplementing the available 
survey data with a limited number ot tolophona interviews. 

I, comparisons of L,A, Ttaohera with T1achu1 in other Parts ot 
tll• cou;ntry 

Debra has begun inquiring about teacher surveys, and other 
sources of data on teachers r salaries, eto. throughout North 
America. Within two weeks we should have an inventory of the type 
of information available (i.e., sa:lariaa, benetita, nwnber .of 
hours, etc.) and the accuracy ot that information (i.e., who was 
the source and what was the response rate). As a rule of thuml:>, 
I am inclined to discount all surveys with a response rate of less 
than SOI. Thus, the Syracuse teachers• survey, tor example, wi th 
a response rate ot only 39%, should not be used. Don't you agree? 
Let ~e know if you don't . 

The consensus among those demographers with whom I have 
discussed this seems to ~e that with data trom variou& communities 
(at thG very least, Miami and Philadelphia, and hopefully several 
others) at hand, extrapolations of how Los Angeles differs (for 
exa.l!lple , in having more Israelis , a higher cost of living) should 
not be too difficult to ~ke. 

, 
I 

t 
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xx. compilation of Data en other Types of Personnel 
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g,eudioa o-I! vaa-!01.aa •-.h•:11t :poola •l 17cu;·•onnol. 1 ca• CJ• :i:;,.1. •-•..,lJ.vv1 
teachers and senior personnel, have already begun to aurtaae, and 
I I m sure there will be others. Fo:r the moment, Debra. is reqLlesting 
copies of all these studies, which will then be examined aooording 
to the criteria enumerated above: the accuracy ot the source of 
information, and the response rate. As soon as this material has 
been gathered, we will try to organize and compile it in some way 
that ia uaetul to the Conunission. 

III. Ttl•phone 

After discussing this question at great length with Steve 
Cohen and Bruce Phillips, I am at least clear on what the issues 
are, though still una~le to make a definite decision. What makes 
this decision so complicated is that we are now dealing wi th• 
nwnber of unknowns: 

1) We still don't know how many cownunities havo st~tistioal 
data on teachers; nor do we know the t ype _o! data they have. If 
it turned out that a few Mid-Western , Southern, and czmad.ian 
communities had reasonably acourata data available, telephone 
interviews might not be necessary, they would only add information 

· on current turnover rates and ditfioulty of recruitment (neither 
of which can be derived from the t eachers• surveys). You might 
then decide that the telephone inter1iews were not worth the 
expense and time involved. 

2) We don•t yet know how accurate the information we get on 
the telephone will ~e. some principal• will have th• data readily 
at hand; others will have to oolllpile them. ot the latter group, 
some may :be motivated to answer our questions thoroughly, and 
others may not be so motivated. Bruoe suggests that wa try a pilot 
by calling a small sample of principal• and asking it they wo~ld 
be able to give us the intormation. 

3) The 'sticking point in constructing a representative sample 
of schools to contact is that we don•t know in advance the aize of 
the schools and theretor• the siz• ot their teaching ■tatt. It we 
w~r~ to conduct the study, we would have to o~t~in intormation on 
school aize, segment the schools into different groups, and sample 
randomly fro~ within each group. Thus, constructing the sAmple 
might take a week or two of telephone calls as well, Bruce has 
proposed several alternative atrate9ies which I won't go into now; 
each of them, however, -~s quite labor-intensive. 

I 
, 
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Having written all thi1 out? fi~d myaelf mor, p111imi1ti0 
th~n I wa• durinq our laat »bone oonv•~•ation. % am now wonderin; 
whether th• aftort it wou1d take to corustruot a repre■entativ• 
sample and conduot th• interview• them1elvea woUld be ju■titied by 
th• ra1ul t1. Both :awe• and Steve 1tr111od that thi1 type of atudy 
will not produce ;r••t acouraey. :rt will, rather, •llow u1 to male• 
"w•ll•aduaated 9u•••••" with th• beat intormation available. 

% teel that I n••4 ■ome ;uidano•from you and from Seymour on 
whether or not to proceed with th• t.•l•phon• atudy. :tt you decide 

, not to attempt it, :r would au;qeat that D@ra •pQnd her time 
y-~ organizing and oomparinq th• varloua pereonnol ■tudiea ahe wilJ. 

·- have oolleotad. :tn add.ition,- ehe...QOuld beqin in November 
1nterviewi·n;- teachera trom ~•~ditt•r~t•(typaa identified in tha 
L.A. atudy, and tryintJ to fdentify tr1inin; in4 oareor »attern■, 
Thou;h auoh a atudy wou14 ~••conly preliminary, it would. provi4• 
&Ol'l\e important infol'2ft1tion t1n-tena-ot• raoriitment and t:ainin9. 

0 

You mi;ht want to reapond to my lat ter in writin;, on th• 
theory th•t writin9 fo■tera olarity, Alttrnately, it you want to 
oall =•, I can~• raaOhed in =1 otfica {213•?49•3424) on We~n••day, 
10/4, from 9 a,m. • 1 p.m., on T\leQday, 10/ 10, from I a.m. • 11 
a .m. :C will b• havin; atudent ocrtt•r•nc•• at th•t1• tima1, but Will 
at least »a •~l• to talk ~ri•fly, ' If you w&nt to try callinv ma 
in th• evenin; I &hould ~• home (213•934•0426) at ta15 p.m. on 
Wedneaday, 10/4, Thur1dty, 10/S an4 irueaday, 10/10, Atter that% 
;o on retreat w~th KUO tor two day1, and will~• unreachal)l•• 

B11halom, 

x •• 
IA/fj 

. - . 
• I 

,. 
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-.· " f ou 
·ro : Annette floc:h~ t e in 

~r om: Aryeh Duvld~on 

Ot: t • 1 , l 9 U 9 

I hc:tv t! l.>t:!~11 met. k i ne; 900d pro9re as on dcve l opin~ a prof ile of the 
VdLiu•J::. L Lct i 11l.ng opportun1tieB, To date I have focused on the 
nort.hr.i'li.st . I ha.vt! c omp l eteu profiles of Yeshiva~ J TS~ Baltlmorev 
and Gr~tz~ My wo c k wl. l h J WB haa been intere~tin~ a nd h i9hl~ 

~) 

i ri f.l11 111,-1 t. i Vl:. T he y are lnvol ved in cons idera. ble in5a :rv ice work . 
,e , ' 1 !idv•! u1:en r eve lwlnCJ their tra1nin<3 pi=o~rome and e valuations, 1n 

(
, · · 1 ud<l it. lon ~everal i ntervi e ws were conducte d with t hose involved in 
. . , ~~c Ltdl11lng a nd d i rection of t he programs. t mad e it clear to 
'$ . ~J~c.,r !-!t:!Cls tf: 1 n a nd Rotman t ha t i nformal educ;:a t i on a:s t hey understand 
~ il 1 w l 11 hP. ~nnrP.s~e d ln the report . 

) z~cnt n good Ut:! a l of t i me (1ix hou~s) meet ln9 with Schiff 
dbau t the BJ E ' 3 work in t i olnln9. H• di r ected t o ~o~e . important 
data and re5nuc~~s al t he BJE. I plan to deve l op a pro file of 

/iJ ~ \nf;erv1c:(~ Lr a l nlng, that works 1ndepenclantl:y of t raining 

1

111:-;t! :r: vice tra in.tng a s c onducted by t he SJE a s an examp l e o f 

i n::,titulionc. 
(/JI ✓ ✓ 

Next week I move on to examine HUC 1n N~ Y. and Be th Rivkah ( 
Haredi) in Bt ooklyn. The week of t he 16th I wi l l be meeting wi t h 
~dffler and others ( Brand{ i!s) 1n Boston. In November I wi l l be 
mt!~lng with the staff of VHUC t he "UJ and the ~ JE in L.A. aml then 
will cxamint! Chicag o an~ Clavol4n~. 

)• 

1 t. I a becomi ng cl l;.!1;11: Lhdt the number:s of student:, and faculty 
cur .r.ent 1 y i r1 Jewish educa t1 on are pi t i f Ul l y small, no uurpr 1eee 
therP.. Hnwr.ve r , dif fer ent l nstltutlcns have made strategic 
dPc:ls i ons on ho~ t o best u e e t he i r resourc•• and Oevelop tr~inlng 
model~. Some nave opted out of the preservlce model and have 
cho~eri to d evelop joint progxami 1n communal 15cs:tvlce a.i:aau :i UC:h 
ds social wo rk. Ot hers have a bare bones program in educat ion 
but, hc-1ve devel op e l aborate programs with loca l colleges and 
univ~roities . Few a re work ing coopratlvely with the BJEa to 
:,~1nt1y c-:leve l u l:' iu -:!fe rvice progJ: amming . j 

As I concuc t int e r v iews , vlslt schoo l s, and continue to ~ead 
vi:ofil<":~ are C!fflC rg i ng . 

W 1 t ti i:: es p e ct t. o th~ 111~ t:sl u g on the 2 3 l:' d ; do we want me to 
pa :r: ticipdle . I 'm not sur e lta wise to discuss pattlal tindin9~ 
ui: progr.cns l o date. Let me know so I can appropriate l y prepare. 
Toke c:arc. 

. _,.._ .. •--.- ··-.--

v;--t- ~ 
Y?-- ~ - J.--.,. 
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F A C S I M I L E TRANS M r · s SI ON 

NATIV CONSULTANTS - JERUSALEM, ·ISRAEL 
Fax:972-2-699-951 

To: Dr Aryeh Davidson 

From: Annette Hochstein 

Fax#: 001-212-678-8947 

Pages: 2 Date: October 6, 1989 

Dear Aryeh, 

Many thanks for your:/ pr~ig~~ss fax . It must have crossed Debbie '-s 
~ 

,. .. 
note to you. You seem to have covered a lot .·, of ground since we 

last communicated and I hope that the work is interesting and 

that you are learning a lot for us ~ 

A number of issues came to mind following the reading of your 
memo: 

In addition to the assessment of the 11 formal training programs 

you have begun gathering data on both in-service training for 

formal and informal programs. That is great. We had hoped you 

could do this. Now that you have begun I wonder whether taking 

the key agencies on these issues will be sufficient for drawing 

· conclusions. In particular: can the BJE of New York be a model 
I 

for anything except the New York BJE? Also - are the programs of 

sufficient ~~9pe and depth to warrant further analysis? What in 
'I -: 

the JCC's ~ in-service training programs are programs in Jewish 

Education? What is their depth and scope in this realms. Will 

you be able to relate to the scope? (e.g. there could one 

1 
----~ -·~ ......... -♦----- - -, .. 



thousand insignificant in-service activities -- the figure might 

mislead.) 

When dealing with informal education is there any chance that you 

could look at areas in addition to JCC's - e.g. camps; adult 

education. Is this relevant for what we are trying to do? 

What happened with the anticipated lack of trust possible 

desire to hide facts? Are interviews smooth? Do you receive all 

•ft.f;!!:-;--~ 
the data you need? Are you confid~· _:~~~~~~~~~/told reflects 

the reality? ... :-:::;,--::,- f 
~ 

Regarding the meeting of October 23rd I tend to think like you 

therefore we have not asked Isa to fly in for the meeting and we 

are not going to ask you to do to a presentation at this time. 

If your schedule permits I would like us to meet when I'm there. 

Right now Wednesday the 25th looks good for me - I'll call you 

when I arrive on the 18th. 

Thank you very much for writing - it helps me keep up with 

progress. I will forward to you a copy of the background 

materials we prepared for the 23rd, when they are off the press . 

.i 
G ' niar Tov , ' · 

Lehitraot, 

2 
- - ~- .--· -- .... 
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Summary of telephone conversation with Walter Ackerman 

October 12, 1989 

WA' s research paper will be based on 3 bureaus of Jewish 
education which can be used as a model for others : 

New York (documentation by Gordis) 
Boston (documentation by?) 
Cleveland (documentation by Yanowsky) 

As a basis for how to begin, WA will examine the questions and 
philosophies that interested them ; what the bureaus actually did; 
and what became of what they didn't do . 

WA noted that this year is the 50th anniversary of the L . A. BJE 
and a collection of articles has been published in honor of it. 

[People who run bureaus] 

WA said he would com~h paper by mid-January . 

ftt~~c ,, 
~~ ...... ------- '<,:,o 

·-~~ :_:<,., 
~ 

WA is willing to participate in a brainstorming session on the 
CAS . Thursday afternoon is most convenient. 

...... ··-

-· 
• i •• ·.• 

.. 
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TO: 

FROM: 

DATE: 

RE: 

ANNETTE HOCHSTEIN 

JOSEPH REIMER 

10/ 12/ 89 

MY RESEARCH PAPER: AN INTRODUCTION 

THE SYNAGOGUE AS A CONTEXT FOR JEWISH EDUCATION 

The Jews ot North America are accustomed to hearing bad naws 
about the supplementary school in their local synagogue . Not onl y 
have they and their children their own tales of woe to tell , but 
scholars also have added their own reservations about the quality 
ot education provided by theee schools (BJE, 19881 Sohoem, 1989), 
I t has r eached a point where serious people are wondering if the 
,..,...,...,,,.., ~ +-:i.• '"'11':J"+- +- .-. ~ ..,,,ee+- • ,...l, -f:ll,..t-hc-,. ◄ n +-,-.1.d n ,:r rn ~ fflI"'l"'f'\,rQ 

supplementary education or whet her it would be wiser to i nvest i n 
other forms of Jewish education - such as day schools, informal 
G,,;l,..,g""~,l..01-. o a.:- m <wcla."" -be 0£'£100-b ~ho woo..J..n••• • M •A• .-..:l!'pl.•-• ... •a.--.-
school experience. 

-; ·. 

The purpose of t his paper is to offer a t hird perspecti ve. 
I t argues that the pressing questi on in deali ng wi t h tha J ewish 
education ot the next gener ation is not t he v i ability of the 
supplementary school , but the pl ace of t he synagogue as a provider 
of Jewish educational services i n the conununity. I t argues that a 
focus on the supplementary school al one is.misplaced because in 
most cases, the school is only a par t of a whole - a subsystem 
within a larger system - and what ought to draw our attention is 
the system itself. The local synagogue as home to and cont ext f or 
the supplementary school and many other J ewish educat ional 
activities is the key institution whose future ought to be of 
primary concern to those who care About Jewish educati on . 

The role of the synagogue as a prov1aer ot Jewish educational 
i:.c.i: v .i.1.,;e=l:j lial:j LtstJH Uliil11::1i: ';lv in,, i.:a pic;l ch.ans= • Twe n t y y-¢0.ra QC;JO th.~ 
synagogue and its denominati onal movements had ~or e ot a monopoly 
in the community on provi ding thes e s ervices . Today, as the 
natura o! theae servi ces has di versified and more organizations 
have entered the field of Jewish education, the synagogue finds 
i tself stretohing to meet new needs in a more competitive f iel d. 
Jews, especially in larger ur~an areas, can go elsewhere for thei r 
Jewish education, JCC's provide an alternative address for early 
childhood, youth and adult services1 day schools compete for 
&chooi-age children; and B'nai B'rith, Hadassah, local colleges 
and others compete tor the a'dult market. The synagogue, with its 
limited resources and pri mary commitment to the supplementary 
school, facQS difficult choices on how best to b& involved in the 
field of Jewish education. 

-- ... ----~·- -

' 
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The picture grows more complex in communities in which the 
Federation has assumed a more active role in funding and planning 
for Jewish education. Historically, Federations have shied away 
!rem providing funds tor synagogue-based programs. Yet, as it i s 
t he synagogues that provide the largest numb~r ot Jews with edu
cational services through the supplementary school&, it seems 
almost inevitably and argua~ly desirable that Federations consider 
funding educational programQ in synagogues. But, many people 
wonder, under what terms would a Federation-synagogue collabora
tion on Jewish education work best. 

The immediate task ot this paper is to consider the synagogue 
as· an educational institution in a changing community. While 
acknowledging that the synagogue is primarily a religious 
institution whose foremost aim is to serve the religious needs of 
its membership, this paper takes seriously the assumption t hat for 
Jews, education is a religious need. It assumes that ~ynagogues 
are heavily invested in educational programming because learning 

r"'\_: is at the heart of the Jewish religion. 'I'he question under 
consideration is how synagogue leadership - lay and protessional 
understand the role of education in t he larger ge&atalt of the 
synagogue organization: how the synagogue organizes itself to 
educate its members. 

Synagogues - even withih a given geographical location• can 
vary greatly in terms of their educational vision (as can two 
public schools in the same town). ona congregation can see itS$lf 
as running a school, some youth activities and classes tor adult$ 
as almost separate items on a menu of _sorvioes offered to members 
and prospective members. Another can be led by r~bis and lay 
leaders for whom Jewish education is the organization's raison 
d'etre and for whom (fl,lality service is a priority even given the 
e~tra cost. one congregation ~an see education as primarily for 
children; another views education as being tor all the meMership. 
In one synagogue, the educational staff is relatively i solated and 
undervalued; in another, the rabbi and the educators work closely 

., with lay ~embers to form a team of educational leaders. In one, 
_, the synagogua is relatively isolated in its educational work, in 

another, the synagogue regularly uses denominational and communal 
services and makes its membership aware of e~ucational opportuni
ties beyond the walls of the synagogue . 

Following the lead of general education literature 
(Lightfoot, 1982), thia paper argues for the notion of the "good 
shul 11 and the importance of describing its dynamics. There are 
synagogues we are calling "good &huls11 with strong leadership who 
have powerful educational visions for their congregations and the 
will and abi l i ty to put that vision· to work in a variety of 
educational programs, including the supplementary schools. Other 
synagogu-is lack those capacitiel!. While no two "good shuls" are 
exactly alike, they m~y have common characteristics that can be 
described. Furthermore, while there is no single line dividing 
the "good shuls" from th1a others, it may be possible through this 

-· .......... -·-- : ~-~~-. 
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descriptive research to paint a portrait of the "good shul11 that 
inspires other congregations to want to change their orqanization 
in those directions. It may also be possible for Federations to 
consider whether helping congregationa to re-organize in pursuit 
of a vision of educational excellence is an appropriate target for 
communal support . 
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O,: t 1 7 , 1 '38':3 

T!·1£• d ,3.ta 1:ollection 1:a; mc,v1ng a l ong at a rapid pace . I;·1 m.;u,y 
respects thert" is more going on in training than I had 
3nti,:i.pat,;:d . I ni-:,~d t,:, k'2'ep ,,-~f,: .. : using ot1 th..,_. purposE:- of th€
r~search so as not to b~come distracted by the incidental typ~s 
,:,f training I ' ri1 finding. Or ..:.1\"E- tha::-y incidental? For l:." :,;ari-,pl:f 
the-re- is a g,.:,od da2-a l ,:,f tr.,Hning that -~ i~~ 1:,:,ndu,:ted by the youtf1 
1110V€.-ff1£,-nts e.q . '(oung .Jud-=:a, BBYO , USY .. Should they b,;, i.n•.:lLldc"d 
or examined , in at least a cursory ·way? 

There· are some small prcgr2.r,1s aff11.att?-d wi.th L1ni -1c-rsities. Ya:irk 
University i n Toronto and the Bureau of Jewish Education have a 
s m~ll progr3m . Similarly , the Pittsburgh Bureau ~ponsors a 
progrdm with the Univer3ity of Pitt3burgh; Washington JD. C . 
perhaps hds the l argest pYogram.of this natur~ with Geo rge 
Washi n gton University. · 
t 1·1 i s ~ L.J h 2-l' e I; 1-°l •? r· e i ·:; a ,1 

education Bure~us and Unj~~iii~~~~~ 

of ex~mining 211 of 

Another are2 we n~~d Lu Ji s ~u~s i s t h~ Ce nter world . I l esrned 
'.'I.lot fr om sp,:.-ak~J1g.!'~;:, th>? staff here . HoWi:.- ✓ <':- ir , . th'="Y don't 
ne~essarily ac,:~~~t~ly r ~p o rt what th~ realities of the field 
di"~ - A5 you m~1tioned in your last commun1cati0n th~re ar~ 
:-·1undrt"dS of progr -:iri-,s out th,;:,r~ . Some, h,:•l/ -:.•V•::r 1 enH:.•rgt::• <:IS mi:- r t
,: ,:,g-?n t; -~n d p l ant, 2d , su,:h as ~ar l y · 1:h , 1 dh,: .. :,d. F'>?r h.::i.ps rny b 2-st 
str .:..,t:egy is to foci.ls e:,;tetisivt::-l y or, ec1rly ,:t,.i.ldt·11:,od ·as tht::· 
p~r~digm of train.i.ng JWB is moving towarda . , 

' These ar e ;:;a:,r,1,:.- ,: , f 
when we meet n2xt 

the qu1::stion s I h-3.Ve • ~ OtlH,-r·s wi l l b -.::- r ai5ed 

Please be in touch 
h our or so f0r our 

--------· !',-..,~..,.. ... :-----· · ·•.- - .. , --:--· 

t hat I can schedule an 

t 
h .. ~ , - • ~-...,.,,....,. ,--• -~ -•= :,r.~--:.--:-:--,•1"'"---r.-.....,,~--:-~r•---'~ 
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MEMO TO: '· Seymou·r Fox ,. Annette HpchsteinH Virginia Levi, Morton I.... Mandel·: 
Joseph Reimer," 'Hel\ry I'.. ' Zucker c ·.·\\· ... ~· ~ -., \.. ~ I \,1 . . ' , ]_' ._ 

FROM: .. 
~ ··- , .. ---- -

DATE: • I' -October 19 ; 1989 
\ 

. . _,. ...... \ ' ~ . 
\ 

·_.. \ ... .;_ <.,. ,c-_ 

SUBJECT: 
. . 

Suggestion1:r.om Isa ·,Aron 
\ 

.. 
• ' .. '•' ..=--, ..... . . f.... . 

- - - - - - - - -.. ·- ..,:_ - - - - - ~ _ .. ___ ..::::. .. _ - - - :,.._.: ... - ... · ---"'-- - - - - -- - - - - ---- - -,.;-_ - ---- ... - - ---•- ........ -.. - - - . ', ___ _ ---~ . -- \ " . ... -- -. ·-. ,. - \.,. __ , 

-- ---- ' -· 
' . 

'~ ·,< .. _ ... _ :: .. .... ~• -· 
J \ "-··"'--

! -

In a recent conversation·\.zith I~a.? Aron,; ihe .. revis_i:ted..: an issu~. pre".!j.ously 
raised with AH. Isa believes it would be worthwhile for.Commission st~ff 
to focus, as part of ,the ov~rall rese:rch design, on _lit~rature ~r9m _ • . 
general education on top-down planning and interventions. Apparently, 
there is significan t research based on responses to federal mandates with 
respect to how many localities respond, how to best implement community 
demonstration sites, how many are necessary, etc. She pointed, to_ Susan 
Shevitz at Brandeis as )he i1arCfl s~r the Jewish c~nJnunity with 
the greatest expertise i~~s area.~f~hg t be worthwhile for AH or JR 
to talk or meet with Susa toget ns~ of that lic.er,ature ha? to 
offer us. · · - ' ~ - ... 

. . ~ 

. -~.-.: .· 
,. .Pl . . ~· 
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NATIV CONSULTANTS - JERUSALEM, ISRAEL 
Fax:972-2 - 699- 951 

To: Dr Isa Aron 

From: Annette Hochstein 

Date : October 18, 1989 

Pages: 4 
----------------------------------------------------------------
Dear Isa - Chag Sameach! 

) Since my attempts to reach you on Monday failed as totally as 
those of last week -- we 1 11 give '' the interest of clarity" a 
chance . I will attempt to put down in writing those matters we 
have not spoken about, assuming th~ others are understood. 

, 
' 

There are three topics to cover: 

1. The analysis of existing teacher surveys - beginning with L.A. 
- to provide a picture of the current teaching personnel in 
formal settings: day-schools and supplementary schools. You 
explained that you will spend dbout one month analyzing the L.A. 
data with a view of creating a nwnber of teacher-profiles (for 
example: full time qualified -day-school teachers; part - time 
avocational teachers in supplement'ary schools; transient Israelis 
with no education-training; etc .. . ) You will then deal with a 
variety of variables· concerQing each of these groups:,their 
salaries and benefits; their ·' "in-service training; their 
perceptions of their own future in the profession; their 
commitment to Jewish education; their satisfaction etc .. • 
You will then proceed to analyse data from other communities - I 
know about jhiladelphia and Miami Sllllllar - to confirm the profiles 
or amend them accordingly. 

I write this summary to test my own understanding of what you are 
doing, and would be very happy if you could take the time to add, 
correct, complete my understanding I ticularly in the 
dark as to what - in addition to the examples I gave a ov - we 
will learn about each ca egory I you cou e a ora e that 
would be very useful to me. 

During our last phone conversation we discussed criteria for the 
inclusion of surveys in your analysis - particularly the issue of 
what is an acceptable response rate. I suggested the following -
after discussing this with Mike Inbar and looking at the report 
of the Miami survey: surveys with l ess than an 80-85% response 
rate should only be included if enough is known about the nature 
of the missing segment to be able to explain it and take it into 

•:- ----~.r ,•-•~-.__--.-:-----------•,.,_ r. , T~--, -..~-~-~- :-•·- .... ,r-;,._. - - . -~=.t™ _____ ,m.._rff'~s; - ' 
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account in the analysis. We feel that even then you should 
probably aim for those with very high response rates only for 
inclusion in the L.A. story. Of course t h e r e may be quite a bit 
to learn from the o t hers on some questions where little other 
data is available. So they may be usefu l in t he general data
gathering job ( see below) . ( yo\A ~ ~ tu ~~ ~ ~ 
~ ()l,il~'J'). . . I 

You suggested that in addition to the above analysis in-depth 
interviews be held with teachers in order to begin providing the~c4 
career- path story/ies. You suggested that your assistant could J 
do this (through face - to-fa~e interviews?). Here are a couple of 
responses: 

a . Inbar tells me that James Coleman at Chicago has developed a 
very good tool for career- path surveys. He was not sure if this 
was ever published - so you may want to do a quick literature ~ _ 
~ Should this not be available Seymour should be able to 
ask Coleman directly about it . 

b. What about doing a few knowledgeable-informants focus - groups 
on this topic. By asking principals, search committee members 
or other people involved as well as teachers you may get quite a 
lot of information in a shorter time - which you can then 
corroborate with individual teacher interviews-02.I) ~. 

2. Your paper on the profession. 
It would be great if you decided to take a few days in the not to 
distant future to write the first draft. We are going to begin 
work on the final report and do need any input we can get. 

( 
. . '\ ~ . . -;2,n( C/\9.- DUA t{ $ , ~>~ \ 

3. General data gathering. ~ °' ~ 
As we discussed on the phone this data is of the utmost 
importance for providing an overview of the scope and elements of 
the problem. Without 'it we cannot make even the most elementary 
statements about the state of the field. I understand that it is 
not as interesting to you as the rest but we absolutely need it, 
so I will try to put down some of the elements that I think Debra 
should gather as soon as possible . 

Two starting points: The research design (appended to the current 
progress report to the commission - I asked Ginny Levi to mail it 
to you ASAP.) The data package of July 11 1989 - - you should have 
it . A third element should be any item your knowledge and wisdom 
want added . My list is far from exhaustive, primarily 
quantitative and written with very partial knowledge . 

Here are some of the elements we will need to refer to: 

General demographic data by geographic division and size of 
community - Jewish participation (affil iation) and denominational 
affiliation . 

General enrolment data for all types of Jewish Educational 

- ..... --.~~-~~--~-
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activities - formal and informal - all ages. ( Is it true that )J 
there are dramatic overall decl.ines in participation~~~ ~ ~-sU) 
I suggest not to wait for the new Della-Pergola survey - rather 
to do the double job of using what is available now and 
correcting/updating later r·O Unless John Woocher can make the data 
available to you now. ~ N.,u.J (la±o...., IS-~~j 

Number of institutions - if possible by sponsors and size too. 
Current enrolment. 

National and local organizations. 
(9 lobe&_ 

Personnel - / general data ( estimates of total nUrnbers - by any 
breakdowns available). 

Salaries - comparisons with general education and with other 
professions popular with young Jews would be very helpful. 

Anything available on financing; tuition; 
operations costs ~tc ... 

scholarships; 

Federation allocations to education (would be nice to have by 
/ sector and at a few points in time: i~ it true that it is 

~

t growing? Is growth significant? etc .•. ) 

~ hortages -- ( I p9w·, •. prlncj.p}ts _ won't say. But please try to 
get some sens'U 7 _;maybe ...,,1h focus gr<29p$ .... could do? Maybe 
knowledgeable informants -such as Sylvia Ettenberg? Everyone 
complains about it: it must be possible to get some evidence!) 

We wil~d as much o f a bi iographic essay as possible. 

I lrt, 
This monologue is about t/~,;~'a'r ~if:cet ~lane is about to land 
in New York - and once the hings m Vf!J o fast. I do hope 
that this letter is useful. P a~e . uhderst nd that everyone of 
your letters is read very carefui't~n~ . ...._ · EXTREMELY useful -
even if we don't manage to talk or if I~ t write back . 

Any time you cantt'eep me inf armed on progress, on issues on 
problems, please ~0:1 

I will have to report to the commission on 
the state of research, so should you wish to add things to what I 
know - or to respond to this letter - here is how. I ' ll be at 
the Mayflower hotel t..6ni,ht ana ~asR again from Sunday to 
Wednesday morning . fA';<. '=fF-~ 2 12- '2..&S--sos~. Tov--,{.~o.L 
FR f. #- :2..11, - S' ' -073 6 o'""'' 

Take good care and have a wonderful Chag. 

Kol Tuv 

P.S . Not a Dr.: just a plain professional.,. 
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Ms . Annette Hochste in 
Nati v Policy and Planning 

Dear Annette, 

December 19, 1994 
~ \ 

/.:. A~J_:, J~~ ~ 

'(-/\ ~ 
/ 

--·--· 

972 2 ~999:>1 ii 2 

Though we should be t~lking on the telephone soon, I am wr iting 
to in fo rm you of some of t he l a t est wrinkles regarding the Della 
Pergolla census , and also ~a give you some of my reactions to the 
draft of the Commi ssion's r ecommendations. · 

I had a long telephone conversation with Leora Isaacs yesterday, 
regarding her concern with the response rate for ths Della 

.Pergolla (DLP for short) study. DLP collected data from 2,861 
chools, which is 855 short of the list J ESNA gave him. Since 

they used a telemarketing firm to call the schools that did not 
respond t o the wri tten Questionnaire, OLP concluded that the 855 
schools wh ich did not res pond no longer exist. Leora takes issue 
with this conclusion, and offers en alterna t e interpretation: a ) 
that some of the schools ( right-wing Orthodox , to take but one 
example) ere hostile towards JESNA, and sirnply lr efused to 
cooperate; b) that other schools are headed by ·volunteers who 
don't have an office. or time to r eturn ph one calls . Since 855 
schools amounts to 23% of th e total sample, the dispute is a 
significant one. Even if one assumes that a third of tha schools 
are defunct , and that the rema i nin g only have 15 pupils each , 
(which . in my view . i$ too conservat i ve an assumption) , we ' re 
talking about over 4,000 students. 

Leora has promised to FAX me DLP's prel imina r y. report, and I can ;\/Ju) 
FAX it to you or summarize it for you , if you wi sh . The only J 
r esults , thu s far, concern numbers of schools and pupil .-OM& 

...__ .mrol lment. . 5'"~ --

Now to my comments on t he Commission's recommendations (the draft 
I am work ing f rom is dated November 26th ) : 

I . . 
1) p . 10, paragraph 2: Th e study that Aprianne 8enk and! 
conducted for JESNA contains a state-blY - state cha.rt of teacher 
:;;i JI U ,l; l., gyt;;-1, .j.11 1..111:::1 I..IIQ.j.l, \UC 1.,1.ICU 0 VO •/ I .,;1,._J. ., '::11- l' V w-l'J. .. J. 1,.:._ ,. -# 

11 shortage 11 -· how many unfilled slots, Jexist at · t he time that 
school opens. The prob l em is that all· ~he data . are second or 
third ha nd, gleaned from Bureau staf{ ~embers , 1 some of whom were 
qu ite kn□w ledgebl e and some of whom j~~t took ~ild ~uesses. I 
don't know whether this chert will be' µ seful tp you or not , but i 
I'll be happ y to send it , and /or to ihlc lude iL if1 tti-e-report that--,t-----
Debra is writing. Le t me know either w~y. 

2) Page 10 , points 1 , 3 and 4: 
carefu l to distinguish between 
teachers, an d probably between 
teachers as we ll . It is simply 

I 
I thin~ you nee to be very 
senior~ level pe , sonnel and 
day an~ supplem ntary school 
not trµe that t e profession of 

I 

- 1 -
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educational leader "offers few rewards end lacks standards." : 
senior level personnel, some salaries are r0sac~~bly h-i,..gh, .ng 
many senior-level educators do feel.empowered to make changes. 
Not distinguishing between teachers and administrators can 
undermine your otherwise valid points . 

3) Page 24, bullet #1 : "the elaboration of the educational 

·--- ( u , .. 

philosophy of the supplementary school" b 
This is a critical task, but it cannot be done y an 
inter.- denominational council, or even by a body; larger than the 
school itself. A school can be encouraged and assisted in this 
task, but it would be entirely inappropriate for a larger t ask 
force to make decisions for the school . This might seem like 
nit-picking, but l think it is very important . to legitimate the 
view that supplementary· schools can vary greatly in their goals, 
methodologies, and standards for success. 1 

I 
I 

Many of the other recommendations seem ta me ~o be 
right- □n-taget, and you are to be commended i~ your effort! My 
only additional concern is with the word "mec~anism ," which 
sounds as though it were taken .from science ft ction. I assume you 
are searching for a better term, and will be appy to contribute 
some suggestions, if you like. 

We'll talk soon, I hope. 

-

? 
• 

-2-

-
I ' 

.~ 

·•. 
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TO: Senior Policy Advisors 

FROM: Seymour Fox 

DATE : 7/30/89 

PRGE , 07 

( Exhibit A) 

------ -- --- ·--- --- ··- ··-· ··-• --·- · ··-- ·--· -- ··· ·---·-·--· -· -·- -·----·-····-· ··· 
Below 1s a new list of the research papers which combines several of t hem, as 
well as an update of what we are· suggeat :Lns, 

Papers to b e Commissioned: 

1. The relati onship between Jewi sh education and Jawi5h continuity. 
(Author: possibly a major J ewish philosopher••if he is wil ling to 
undertake the assi gnn,.ent.) 

2. The organizational s tructur e of Jewish educa t ion i n North America, by 
Walter Ackerman, 

3. The synagogue a, .a cont ext for J ewish educat ion, by Joseph Rei~er. 

4. Attitude&, opinions, and perceptions of needs of l eaderahip. by Steven 
M. Cohen -.nd Erik Cohen. (Baae~ on t bs data to be col lected •t the 
G.A. and other 1ource1 . ) 

5 . Approaches to training personnel .and current t raining opportunitiea, by 
Aryeh Davidson. 

6. Assess~ent , of Jewish education u a profession, by Isa Aron. 

Isa Aron will also produce an additional paper on personnel, based on both 
existing data and data that ahe wil l collect. i n t he following areu: 

The state of the f i eld of Jewish educ•tion; 
The shortage of personne~ for Jewish education and personnel needs; 
The training hi• tory of good educators in the field; 
Recruitment and retention of per1onnel; 
Salaries and benefits; . 
Bibliography 1n the area of personnel . 
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Dr. Emil Jacoby 
Executive Director 

October 17 , 1989 

Bureau of Jewish Education of Los Angeles 
6505 Wilshire Boulevar d 
Los Angeles, CA 90048 

Dear Dr. Jacoby, 

It was good speaking to ~everal weeks ago. I am 
looking forwar d to the fruits o~the analysis of the Los 
Angeles data. 1..:::::..._ r .... r 1~, 

- -~ , o 
I was recent ly told that a"'cq_llection of articles 
relating to the Los Angeles BJE lias""'been published i n 
commemoration of the Bureau' s 50th anniversary. I am 
very interested in receiving a ?OPY of the publication. 

Could you please send it to: 
..... 

Annette Hpchstein 
c/o Virginia Levi 
Premier Industrial Co. 
4500 Euclid Avenue 
Cleveland, OH 44103 

I would be happy to defray any expenses incurred. 

Sincerely, 

An nette Hochstein 

10, Yeho'shafat St., Jerusalem 93152 TI. 02-662296 ;699951 '7\) -93152 O'7\?>n> ,10 \:>!l\!J1i1' 'n, 
--.-:-.•_------- ----1c- ----

P.O.B 4497, Jerusalem 91044 O'7\?>n' ,4497 .1.n Fax. 972- 2- 699951 
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1 213-852•1234 
818•990•8640 
Chairman 
Sidney Eisenshtat 

Executive Director 
Dr. Emil Jacoby 

Associate Director 
Dr. GIi Grall 

Vice Chairs 
Joseph Harris 
Phalen G. Hurewltz 
Dr. Barbara Komb/au 
UndaMayman 
Es/her Saritzky 
Lau Senensieb 
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Dr. Seymour Fox 
Hebrew University 
Jerusalem 
Israel 

Dear Seymour: 

August 9, 1~89 

...... ' ... · .. 
" . ........ 

D.rring the period of 1987-1989, th:r Bureau of Jewish Education 
coordinated a 1os Angeles Jewish Teachers I,· study with the participation 
of H.U.C. and U.J. - ... 

ll: • ' 
Dr. Ron Reynolds, whose portfolio at the B.J. E. includes educational 
research, has been our representative in the joint project. I asked 
Ron to sh.are with you all pertinent info:rnation relating to this 
subject. ~t 
L'hitraot, 

r •;;. .· ~: 
- i,·-... 

DR. EMIL JACOBY 
Executive Director . 

;, 

.. .... .. . . . . . . ~.. . .,. 
-.#. .-,. 

Jewish Federation Council 
of Greater Los Angeles, 

Beneficiary of 
United Jewish Fund 

AffiliatlJ<J w111> Jewish EdUCJt,on 
S.rvice or Nonh Amened 

. ·-

" 1. 

t .. 
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TO: 
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~~ 
HEBREW OHt\.i~ CDLU?GE~EWXSH INSTITUTE Or Rf:LICION 

301i~OlfMRSit'Y AVENUE 
LOS Al-lG2LES ~·CALIFORNIA 90007-3°796 . .... . 

, . •~ . ' -, .... 
! ~,1v :. · 

t:1·•~;~ 

. ·•.:..-

,. 

, 
: ·1 • 

FAX COVER, SHEET 

FROM: ~4~~-· _____ --·-·---
\.3 COVER) _______________ _ 

____ .__ __ _ 

:, 

From fax t - 213-747-6128 

Phone; - 213-749-3424 

l 

If you do not receive tha number of pages d~si \";1li:\ t•:d · ~l ~ase c a ll 
the phone~ above and tell the oper~tor . 

•.) 

.~· 

·' \ :·, ~ 
I 

. ) , . 
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Nativ Policy and Planning Consultants 
Jerusalem, Israel 

• ,,,~n, n,,,,~~~ o,~~,,-~,n, 
0'~\!111' 

Tel.: 972-2-662 296; 699 95 I 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: 
Mr. Mark Gurvis 

FROM: 
Annette Hochstein 

FAX NUMBER: 001- 216- 391-8327 

Dear Mark, 

' 

DATE: 
September 25, 1989 

1 
NO. PAGES: 

> I received the attached fax from Isa . I suggest that --~u clear 
with her the appropriate sum for the computer, and with that the 
technical matters should be covered. The only outstanding~~tem is 
that of $1,500 for consultation fees. 

Shana Tova . 

Best regards, 

gurvisl/8MN-W 

.,_ 

) 

• :.- • a. 
~ ~. 

.., •• , 'I ,.s. ... l - •' ,.. -

.L:: 
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TB memo . Mik~ liked i t a lot . 
I was able t~-~ork on it and t o consult . So 
under three headings 

I 

3 topicsA 

Whatfuxrl for \ . d 1 Joe1Re1mer a n for James Co ernan . 
' . \_\ _/ \ 

I ~ ' 

T:e questionnaire , \ 
Small things: \ 
Question 6 and 8 must be rel ated 
question 7 t aught per -- ambiguous 
Question 11 do they teach elsewher e : add how much 

\ 
I 

Coz we can ' t 

Question 13 : our critical quest ion is to document the shortage . 
refine the data colle cted to give distinctions : 
shortage in what areas/subjects/grades . 
reasons for shortage: can't recruit - why? others 
pay better? \rate of attrition : why? poor salaries? 
workload?? advancement? 

you want to find out present problems and shortages 
I 

\ 
General question re what sa·laries would make you competitive with 
the next best p l ace ; in general (see page 

\ 
I would suggest - let's disc~ss issue of sampling -- then let's 
get back to the questionnaire': 
Re- submit a draft of trhe questionnaire 
What about crosstabs of all th ' other studies wouldn't that help refine 
the questionnaire? 

What we need : hard data 
others 
Programmatic shrotages? 

background variable 
then 

valid For Mike and Coleman and 

school #positions tstudents etc . . 
salary per etc . . 

In what sense valid and solid. 

* * * * * * * * * * 

Illustrative e t c . . 

The sampling 

Other 

No corning to meeting 

fe 

\ 

\ 
1 

-••••--- - •-;p..,,...,.•c-=:------.... 
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HEBREW UNION COLLEGE .. JEWISH INSTITUTE OF RELIGION 
3077 UNIVERSITY AVENU! • LOS ANGELES, CALIFORNIA 90007-3798 • PHONE 749-3424 

T 

I ooCi\ 
f:r,- -

T Annette Hochstein o _ ______________ _ 9/21/89 DATE·----'-----:...----

Isa Aron FROM ______ ________ _ 

,> 

Sara Lee asked me to inform · rou that . the HUC 
administration has agreed to contribute the following 
items to the commission's research efforts. 

Telephone (2 lines) 
Answering machine 
Filing cabinet (including delivery) 
Tape recorder (portable, with variable 

playback speed) 
Telephone installation 

-~ - .. . 

-
/ 

$80 
$45 
$100 
$100 

$220 

l 
t 

( 
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FAX TO : MR . ARTHUR ROTMAN 

FAX NO: 212- 481-4174 

FAX FROM: SEYMOUR FOX 

FAX NO : JERUSALEM - 699951 

DATE : 17 . 9 . 89 

DEAR ART, 

·"'AX SENT 

0,\TE J:fJi· 

. . . .......... 
.. .._ r • · .... 

. '/ "" ''
'" o ~ 

, ,--............_ _I 

TRANK YOU FOR YOUR FAX OF 8 . 9 . 89 . 

OUR CONCEPTION OF EDUCATION MUST EMPHASIZE INFORMAL AS MUCH AS FORMAL EDUCATION . 

I WILL SEE TO IT THAT ALL RESEARCHERS ARE REMINDED OF THIS ON EVERY OCCASION. 

BEST REGARDS, 

SINCERELY YOURS, 

C. C. ANNETTE HOCHSTEIN 

1 r •: • •• ""' 
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Ptesldent 
George T. Caplan 

Executive 
('-'\ Vice Pres1deot 
, ,, ·Wayne L. Feinstein 

1989UJF 
<3enera/ Chair 

Herbert M. Gelfand 
Nomen's Division Chslr 

Harriet Hochman 
erd of Governors Chair 

KaygeyKash 
Vice Presidents 

Terry Bell 
Lionel Bell 

Ed Brennglass 
AllanCutrow 
Leo Dozoretz 

Dr. Beryl A. Gaber 
David A.GIii 

Martin Kozoerg 
Phillip Kraus 

Ronald lelbow 
Carol Lavy 

Vir~lnia Maas 
Howard B.Miller 

Ilene Olansky 
Carl Rheuban 

Marvin Shapiro 
Secretary 

Mark Lainer 
Treasurer 

Francis S. Maas 
Regional Presidents 

Barbara Fass, Ph.D. -
Eastern 

len'Chuck'Hurewitz
Metro 

Elaine Berke
San Fernando Valley 

Myra Diamond -
Southern 

Irwin Levin 
Western 

Executive Director 
for Campair;n 

end Devefopm,;nt 
Loren Basch 

Execurtve Director 
·Commvnlty Services 
,en Huberman, Ph.D. 

TO: 

FOCM: 

650$ WJLSHIR~9OULEVAR0 • SUITE 907 • LOS ANGElES, CA 900'8 • 213•&52•1234 

Septen,,ber 15, 1989 STEVEN HUBEl<MAN, PH.O. 
EXECUTIVE DIRECTOR 

FOR COMMUNITY SERVICES 

M E M O R A N p u M 

m:)F.Sm'M::ORFOX 

STEVE HUBERMAN 

PHONE CALL 

- - - - - ~ - - - - - - - - - - - - - - - - - ~ -- - - -- -
With referen~ to your message, the followirg times are convenient 
for me to receive a phone call f'rom you: 

Morx:1ay, Sept. 18, 1989 .. 8:30 - 10:00 m, Pacific Standard Tillle 

Tuesday, sept. 19, 1989 - 8i3o. - :u:oo N1. Pacific stan::lard Time 

I will not be available on Wednesday, September 20. 

I look forward to talking to you, 

SH:sws 
i' 
I 
I 
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0- l"Fll:MIEA INDUSTRIAL CORPOAATION • 
$P1:Clf'Y HOW TO SEND MESSAGE DATE Rl:QUESUO . 9/13/89 

, REOUfST FOR TELEX/MAILGRAM/FAX □ TELEX NO. fiUAGENT • Timt HMlllvt • muet go at once ?2343 (REV. 21$8) PAiNTEO IN V,$.A. 
0 MAILGRAM -

\ 

\ 

\ 

i!S FAX NO. 972 2 699951 DREGULAA • s,nd at time fl\H art ,Mat 

' 4 .aonomlcal 
N0.01' POS. TYPE (VGING DOUBLE SPACES) OR PRINT CLEAR~Y 

(INCL. COVER SHEl':T) 

TO: FROM: 
N.At.1E Annette Hochstein NAME Mark Gurvis 
COMPANY Nativ COMPANY 

Pr emier ·--
STReeT AOOAl!H . . DIP,,..n MIHT - . . 
CITY, STATE. ZIP Jerusabm . ... 090 .. COST C£NTf ll - •.. •• 

PHONE NUMBEA 
::J...Jli, fj' / "'' .:2-... 

TELEX NO.: 6873015 PREMI UW I FAX NO.: 3Hii4 HM I TIME SENT: 

MESSAGE: 

I Foll owing is Isa Aron's research budget. Given the scope of her ,proj ects, 
do you feel this is reasofiable and that w• should approve the budget. Iaa 

-..... would appreciate a r apid re5pons~ as they are waiting on approval to 
' install phones and compute~~nd to wove ahea~. 

Mark 

\ 

--

\ 

/ 

t ': ,,., ..... -.-.,· ~·-·-"'l"' . ' - . ... ·---- - ...... ,7,.._ .. ___ ,__.... 
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Mr. Merk Curvis 

Dear Ma.-k• 

PREMIER CORP. ADMIN . 

'7 ( '_ J 
} 

/ 

EnclOIOC ls I.lits lludjjjo~, •• boot-. "-~ t can project, for my rsseatCh 
and data-gethering projects • . 

With regard tc the ona item which may be problematic, I triad to 
poro my .rei;;i1.1 111 a\. . ( U .1. ......... 1.~ .... ~- • ----· ~ ... ~, l'I +.n 8 minimum. Af'ter 
talking t0 Ann Shore and Brue• Phillips \WhO gavw me d1tToran~ , 
but re=oncilable advice) I em convinced thet I ~ill need acme 
ongoing consultation en how .bast to select a sample of schools. I 
estimate 3 day~, which might more likely be broken up into 6 
half-daye, or even emaller emcunts), · 

>HUC has already tet up a speciel aceount ru~ the mo"oy, thq first 
installment 0f which was promised in mid-September ·{I am 
enclosing a co~y 9f that latter f or your information). Since 
certain costs, such as equipment purch11e, telephone installation 
end computer rental must be paid immediately, I would eppreciate 
receiving et least half cf .the total amcu~t 11 seen as the budQat 
is cppr0ved. I will keep aooounte of 1vary check issued, and will 
send you copies of the ledgar pa;es if you wish. 

Thanks for your hel~. I'm sure we 'l l have occasion to talk in t he 
near future. 

B15halom, 

Isa 

· P.s. · Doas your office have acces~. to E•mall? HUC just ~ot 
on-line, and Lee tells me it is possible to send instentaneous 
messages to ether subscribers for free, This miQht cut some of 
our costs down . 

\ 

/ 



-- ' ... 

TYPE (USIN(J 00U8LE SPACES) Of! PRINT CLE.ulLY 

TO: 
NAME /l,J ~ C TT£.. Hp e.HS7cl ,J 
COMPANY ;J A :z: ' V' 

PHONE NUMBER 

RGENT - Time tenllttv. • 1'1'11.1$1 vo Ill onoe 

~M~e _ _ ~v~1t:-cf~~~~~l~:+-::-~L.e:=-==::.,_;__V~/-----~ 
OOMPANY' __ _j"jVJwitu~E!L!r'M~Lil£~t<--~- - --- --- -
0EPARTMENT _ _ ____ .---::---- -------
COST CENTEA-- --:=-.-'D~z£...:.O:__ _____ ____ _ 

:i.1 ' 3 ' / ( J-. 
FAX NO.; -~ 8811 aae, .. TIME SENT: 

,. 

~- .. --~: 



huber/8mn-w 

MEMORANDUM ~ 
- ' ... 

TO: Prof . Fox 

FROM: Debbie Meline 

DATE : September 11, 1989 

RE: For phone call with Huberman -- September 16, 1989 
Isa Aron's proposal for . the analysis of the L.A . Jewish 
Teacher Census data 

1. This will include : 

Demographic information on the entire teaching population 
(educational background, personal Jewishness , salary and 
benefits, experierrce;';'"'fl1ture~p1&nsr:Jetc.) 

, 

' (fl"1' J;.. I \{ ~ '1 
/!t'l~,,- . 

-- . Data on how teachers view themselves (why they teach, how 
they rate thems~lves, what 'their satisfactions and 
dissatisfactions are, what- in- service training they would like, 
their assessment of in-service training they have received) 

School: specific analysis (e.g., how teachers feel about the 
school they teach in, how different schools differ in terms of 
the teachers they· attract). 

2. Proposed budget: 

$8,000 
$1,050 
$1,050 

$10,~00 

Bruce Phill i p s 
Ron Reynolds 
Isa Aron 

TOTAL 

1 



TE: .. 0 ... 1.~V..;.Q..]. 

Nativ Policy and Planning Consultants 
Jerusalem, Israel 

• 

Tel.: 972-2-662 296; 699 951 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: 

FROM: 

Henry L. Zucker and Virginia Levi 

Seymour Fox and Annette Hochstein 

F_A_X_ N_U_M_ B_E_R_:· __ ~ 001-216-361- 9962 

Dear Hank and Ginny, 

DATE: September ll, 1989 

NO.PAGES: C/ 

Attached is a status report on the research program for 
the Commission. We would like to d i scuss it with you 
during our next telephone conversation, particularly 
section B. 1. 

·-- --- ---

Bes t Regards, 

--- ~ ~ .. · ,-
. . ·. \__) --

. ·-.~.:=~ /<. 
~ .. . ::.: ·.• . ... · 

.. : (...,, . . 
' - . . 

··-. -

--- ____ .,. ______ --- J 



Nativ Policy and Planning Consultants 
Jerusalem, Israel 

• 
. 
t 
\ 

Tel.: 972-2-662 296; 699 951 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: 

FROM: 

PROF. ARYEH DAVIDSON 

DEBBIE MELINE 

FAX NUMBER: 212-749-9653 

Dear Aryeh, 

DA TE: SE PT EMBER 1 0 , 1 9 8 9 

NO.PAGES: 2 

Attached is a copy of a fax that we knew would 
be of interest to you . 



SEP 8 ' 89 15:27 FROM JWB PAGE.001 

~ 
l' V' ... . 

y 

JUJB 
• 

\ .. 

) _) 

1 5 E; AST 26th STREET • N E W Y 0 R K, N . Y, 1 O O 1 0 • 1 5 7 Q 

TELEFAX TRANS~ITTAL FORM 

To : ___ ..,s...:e~y .... m ... o .... n.wr--.1F:..1;0;.i.;_xL--------- O~t e: __ s~e~ptl:-"'-- ~B~.----'1~9~8~9---

F ax fl : __ 9_7~2_ 2_ 6_9_9 _9_5_1 _____ _ Time: ___________ _ 

From: Art Rotman Re: ~--------..------ ----------- - -
Number of pages (including this cover page):--1.._ 

Please notify us if tran$~ission is incomplete. 

Tel.{}: (212) 5.32-4949 Fax {J: (212) 481-4174 

Re August 23rd memo from Aryeh Davidson on 
Trainin~ Institutions-Research Project: 

I hope that whatever research is done on these 
training ·institutions covers training for the infor
mal as well . 

I did not gather ~rom Davidsonts . memo thqt he 
understood -this. 

Warm ·regards. 

.. 
'· 



972 2 699951 :# 1 
r ·,u~u ; ij- ~-~~ )-.fi l or,Mr ox 1e1e1.op1e .. 

6177362070➔ 

lrandeia University 

Jenjamin S. 
Iornstein 
>ro~am in 
·eWISh 
Jommunal 
• • 1erv1ce 

.uip W. Lown School 
NoarEaatem 
1 Judaic Studies . . 

► . .. ..ao~ 9110 
iltham, Mwacbusens 
lS4-9110 

'-736-2990 

-736-3009 
V/TDD) 

-

~5-7, 1990 

entieth 
iversary 

FAX#: 0ll-972-2-699951 

TO: Seymour and Annetta 

FROM: Joe Reimer (9/7/89) 

RE: Schedule for work 

Ginny called to ask me about the •incomplete option 
papers and when I was planning to do them. I real
ized that! have a schedule worked out for myself, 
but have not shared it. Let me do so and get your 
reaction, 

l. September - December 

Complete research for and write up my paper 
on synagogue as context for Jewish education, 
having a preliminary statement ready for 
Octo~er. lt)~e~ of ..££.,.nunission, 

" ~ t •c. f . • d' I 
· 2. D~cemb.er.; :.:··~anua.ry 

~eact yto . the___._qj:J)..er ·people's papers .and receive 
reactions to my own. Revise my p~per. 

3. February-· March 
Go back and do, the unfinished options papers • . 
Help in whatever way pos~ible in reacting to 
first drafts ·of final report. 

! welcome your input • 
.. 
'· f· 
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~ Nativ Policy and Planning Consultants 
Jerusalem, Israel 

• ,,,,n, n, , ,,;~~ o,sv,, -~,nl 
t)) ~\!I l 1 > 

Tel.: 972-2-662 296; 699 951 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

Isa Aron September 7, 1989 

TO: Annette DATE: 1 

FROM: NO. PAGES: 

FAX NUMBER: 

Dear Isa, 

It was goo:a-tp~ 9!?-ec}Js::~~cnr1 yesterday. I am sorry that 
our converf~~~~~ en~e~ ~~~::~ruptly. 

f 

UnfortunatfJ:-Y .. , ..... ,,l:Jl~...:...t.ilP.e --we scheduled for our next 
telephone call will not be convenient for me, as I won ' t 
be at home on Tuesday (Sept . 12th) evening . Could you 
suggest a n alt ernative time? 

Best Regards, 

• ·-·- - -r-- .. 



~~-:i..( .. 11~} 
J
Nativ Policy and Planning Consultants 
erusalem, Israel • 

Tel.: 972-2-662 296; 699 95 I 
Fax: 972-2-699 951 FACSIMILE TRANSMISSION 

TO: P~Df 5 - fv\ . LI P5E-
t"" ~ • ·- I 

FROM: 7 _ -D'f- r -~ f< • 

FAX NUMBER· 00( _ /. 11 .. ::-":v;-
. - . '1 •0:.<r:;]23-ltz7 

U Vu t/ L 

TL+\? 

~)L-L 

DATE: 7 / er I~ Cf 

NO.PAGES: ( 

VIL- L JV cf 

7 {jft-Yu t7 i (-'- c., K 

'j c! v ffZ. /,hr Lj/' 

----.--~ 



111iiiiun..-n "'"''"''" wu1.L.~ua;.•1Jcn1.::,n 11-.~ 111 u I c vr- ncLIUIVN 
3077°UNIVERSITY AVENUE• LOS ANGELES, CALIFORNIA 90007-379& • PHONE 749•3424 

ro ___ -!.!A~n~n.:::e-=t-=t=-e_B=o=-c=h=s;;..t_e_i=-=n~----- CATE 9/7/89 

FROM __ ~ I,:.:s=el~A=r-=011 

I will be home from 9-11:15 A.M. my time on W~dneBday, 

September 13. 

My phone number is: (213) 934-0426 

I 
I 

I 

I 
I 

••• --:c-•••,!1' ___ ... ______ .. ___ .. 
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'\ 

.· . .. .-.. : -:- • .... '; ,> ..... . 

.~ STANFORD UNIVF.R~tTY, STANl"O~I>. 0ALil"ORNIA '>400~ 

S£ MOtlR MARTIN LlPSET 2 i::s Hoovira MzMORJAL Bun.DINO 

CA OLIS~ s. G. MUNRO PROJl'E55~ 
OP LITlc.\L SCllrNOE.. PR0t"X550R OF 
So 101.ooY. ,\SD SKNTon ~L.I.,OW. September _6, 1989 
H VJ:1t hts;TrrtlTIO:-l 

Dear Seymour: 

I urgently ne~d your instructions re ;he research you want deacribing 

and analyzing the quantitative d_ata on various categories of Amarican Jewi. 

I have someone ready to work on it• but I need confirmation that I can pay 
him. 

If you do not reach me at the office, call my San Francisco number, 

415-668-5982, nie but ti.mee to reach me Weet Coast tilne are f~om 6:30 a.m. 

to 8 :00 a.m. or after 6:00 p.,m, 'l'he mornings are more certain. 

I trust all goes well. 
: ._,I 
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\ The Center 
· for Jewish Studies 
\JY Graduate Center 

33 West 42 St. 
'ork, NY 10036-8099 

(212) 6!,2-2'178 

Council 
of 

Jewish 
• Federations 

a 
The Graduate 

School and 
University Center 

of The City 
1iversity of New York 

>0peraung institutions: 
ande1s University and 
Hebrew UniverSJty of 

Jerusalem 

INVENTORY - - MAY 1989 

Community 

ATLANTA , GA 

ATLANTI C COUNTY; NJ 

BALTIMORE, MD 

BOSTON, MA 

CHICAGO, IL 
·~ .. 

CLEVELAND, OH. 

DENVER, CO 

HARTFORD, CT 

HOUSTON, TX 

KANSAS CITY, MO 

LOS ANGELES, CA 

MANCHESTER, NH 

METROWEST, NJ 

MIAMI, FL 

MILWAUKEE, WI 

MINNEAPOLIS, MN 

NEW ORLEANS, LA 

NEW YORK, NY 

PALM BEACH, FL 

PALM SPRINGS, CA 

PHILADELPHIA, PA 

PHOENIX , AZ 

PITTSBURGH, PA 

RHODE ISLAND 

RICHMOND, VA 

ROCHESTER , NY 

ST. LOUIS , MO 

SAN FRANCISCO BAY AREA, CA 

SARASOTA , FL 

TIDEWATER~ VA 

TOLEDO, OH 

WASHINGTON, DC 

WORCESTER, MA 

CANADA-Census 

Year of Study 

1983 

1986 

1985 

1965, 1975 , - 1985 

1981 

1981, 1987 

1981 

1982 

1986 

1985 

1980 

1983 

1985 

1982 

1983 

1 9 81 

1988 

1 981 

1988 

1986 

1983 

1983 

1984 

1988 

1983 

1980 

1981 

1987 

1981 

1982 , 1988 

1982 

1983 

1986 

1981 

'· 
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I-
i 

i 
r 
I 

I 
I 
I 

•. ,· 
; 

I 
!-

'. • 

I 

!' 
t 

I • 
:• 

.. .. 



,,.< -.., 

.,,,.. DRAFT 

Proposed Panel to Review Papers on Personnel 

Staff : 
Seymour Fox 
Annette Hochstein 
Mike Inbar 

Authors: 
Walter Ackerman 
Isa Aron 
Aryeh Davidson 
Joseph Reimer 
Israel Scheffler 

Commissioners : 
Jack Bieler 
Dave Dubin 
Josh Elkin 
Carol Ingall 
Sara Lee 
Alvin Schiff 

Others : 
Barry Chazan 
Sharon Feinman- Nemzer 
Alan Hoffmann 
Barry Holtz 
Zeev Mankowitz 
Bernie Reisman 

. P' •• 

This is a preliminary list. People have not yet been contacted. 
Several additional suggestions are being considered. 
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AUG 80 '89 16:22 PREMIER CORP. ADMIN . PAGE,05 

TO: Senior Policy Advisors 

FROM: Seymour Fox 

DATE: 7/30/89 

Below is a new list ot' the research v~pc::i:-6 which ooml>ine• '1ove r ~ 1 of. th~m, a~ 
well as an update of what we are suggesting . 

Papers to be Commissioned: 

l. Th~ relationship between Jewish education and Jewish continuity. 
(Author : possibly a major Jewi~h philosopher--if he is willing to 
undertake the 45signmant.) 

2. The organizational structuro of Jewish education in North America, by 
Walter Ackerman, 

3, The synagogue as a context for Jewish education, by Joseph Reimer. 

4. Attitudos, opinions, and perceptions of needs of leadership, by Steven 
M. Cohen and Erik Cohen. (Based on the data to be collected at the 
C.A. and other sources.) 

5 . Approaches to training parsonnel and current training oppo~tunities, by 
Aryeh Davidson. 

6. Assessment of Jewish education ~s a profession, by Isa Aron. 

Is~ Aron will also produce an additional paper on per5onnel, b~sed on both 
e~isting data and data that she will collect, in tho following areas: 

The state of the field of Jewish education; 
Tha shortage of personnel for Jewish education and personnel 
the training history of good educator.sin the field; 
Recruitment and retention of. personnel; 

needs; 

Salaries and·benefits; 
Bibliography in the area of personnel. 

1 

'· 



/ / 
JEWI9-l PCFUI...ATION srUDIES COODOCTED Sit{:E 1975 --\ 

1 

Field Work 
Conducted Published 

City In In Primary Consultant(s) 

-- Allentown 1976 1977 Martin B. Millison \ 
~Atlanta 1983 1985 Jay Weinstein 
~ Atlantic Cbunty, NJ 1976 1977 Allan Mallach 

t!,~1Tx. 1986 1987 Gary Tobin 
~ ltimure 1985 1986 Gary A. Tobin 

:---- ) 'r~osren 1975 1977 Floyd J. Fowler . 
~ 0~ I') 1985 tll,,.~, Floyd J. Fowler and Sherry Israel 
~i~~6 J,~f:' ~eter Friedman & Eve Weinberg 
~ ev~.ta~ c.t111,C.. K•P\ll-

n 19 1 Ann Schorr ~ 

~~e 1981 1981 Robert A. Wilson, et-al 01\iv.:,8 !kl 
tqs>1 l'l~ 

~Denver 1981 1982 Bruce Phillips & Eleanor Judd 
Erie 1977 1978 Alan Mallach 
Ft . Wayne 1981 1982 Sushil K. Usman 

~ Hartford . 1982 1983 Mark Abrahamson 
Houston 1975 1976 Sam Schulman 

1985 ,~11~ Bruce Phillips 
~ Kansas City 1976 1977 Albert J. Mayer 
~ 1985 1986 Gary A. Tobin 

(~) · Las Vegas 1982 1983 Bru:e Phillips 
Long Island , NY 1986 tqG>e • Steve Cohen ana 

Paul Ritterband 
~ Los Angeles 1980 1982 Bruce Phillips 
~ Manchester, NH 1983 1983 Jeffrey B. Schwarrmi 

Mem:p1is 'J976/77 1977 Richard K. 'l'hornas & Michael P.~ 
Mo'bde.. /q8J ICfij, (Southern Consulting Services) 

~ M¢troWes t NJ 'J985 1987 Gary A. Tcbin 
(") ~ Miami 1982 1983 IraM. Sheskin .... ~ 

J, M.ilwaukee 1983 1984 Bruce A'lillips 
~ Minneapolis 1981 1982 Lois Geer 

M9ntreal 1978 1979 Morton Weinfeld & William W. Eaton 

. "\ ~~ ~~ ~~ifl'lgg . ~£,¥ ,!?~n~f;iX 
~ eans l'ifn? ry A.Tobin \. _,., 
~N§~~~k 1981 ~f},ms 

Steven M. Cohen & Paul Ri tterband 
1975 Murray Frost 

:k_~"""'lt\>f a Beach, FL 1987 Ira Sheskin 
~ ~. iiadel:p1ia 1983 1985 William Yancey 

..-,\ $ Phoenix 1983 1984 Bruce Phillips u Ji. Pittsburgh 1984 1985 Ann Schorr (Cleveland Federation) 
Po rt land, OR 1978 1978 Martha Oleinick & Jim Weiss 
Raritan Valley,NJ 
( New Brunswick) 1980 1980 R. L. Associates 

Jc Rhode Island 1987 Jq~ Sidney Goldstein and 

() (Providence) Calvin Goldscheider 

~ Richrocmd 1983 1984 Ann Schorr (Cleveland Federation) 
Rochester 1980 1981}'<07 Peter ~ge,treif 

..¾ PoJ_m Spr,nJ> 1~8<> 1.:J~7 Eve. t=, er J RD>,~ R:2 U?Jv"tcJ.. 
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t JEWISH R)RJLATia:J sruoIES CONDUCTED srna: 1975 ( con' t. ) 

Field Work 
Conducted 

City In 
0 j.~ Louis 1981 

i,.. t. Paul 1981 
~ San Francisco 1986 
~ Sarasota 1981 

Scranton 1983 

O ~11t~p-J- 1978 
- ~ 9 1980 

~Tidewater(lt>rfolk) ,VA 1982jl%iz 

() 'Ibledo 1982 
Trenton, NJ 
( ~laware Valley) 1975 

~Washington, DC 1983 
~ Worcester 1986 

r 

o -

(__) 

dOlltltH)' 19&'1 v~ot.W b G-~9 
BAK 

) 

Published 
In Primary Consultant(s) 

1982 Gary A. Tc.bin 
1982 Lois Geer 
l'l~ Gary Tobin 
1982 Raymond Wheeler 
1984 Cllarles Miller ~~tl James Mc:Cann 
19 1 Raymond \'heeler 
l982f181 Paul Schollaert;Le/'\RWleJl'\.n 
1982 Alan Flaschner 

1975 Al an Mallach 
1985 Gary A. Tobin 
1q1?7 Gary Tobin 

,. 



August 22, 1989 

To : Annette Hockstein 

From : Aryeh o·avi~s-~ V 
I 

Re: Training institutions -research project 

On the basis of my reading of the documents distr'buted at the 
Seattle meetings and discussions with you and t other 
participants I will present below my understan ing of the 
research needed in the ar~a- p~_raining insti utions . 

I . 'f t,#JO ....... ... . ,.. ., .... . -~,. t - ~ I . . "' , I 

For purposes of the fina·1 ·r ·eport the Comm· sion is concern with 
two areas of training: An invent.e_ry of , '"rrent training 
opportunities preparing personnel r6r°'J , ·w,ish education and a 
literature survey on current approache to training as they 
compare with existing practice in Jew·sh education. 

I. An inventor of current trainin ortunities 
personnel for Jewish education 

A. In depth study of the 
learning that prepare 

The insitutions 
profile: 

h American institutions of higher 
educators ~nd senior personnel. 

with respect to the following 

The and oals of re rams: the types of programs 
(e.g.,M.A. , D.H . L) ; ide and/or philosophy of program; 
training approaches or perceived as influencing 
program(s) ; the struct status of the program within the 
institution of higher earning ( e.g. vis~~ -vis rabbinical 
school); the structur and status of the programs with respect to 
other institutions o higher learning ( e.g. joint programs with 
universities, Feder tion) . 

The content ands ructure of training programs : What are course 
and field requiriments? What training models or approaches are 
perceived as influencing the structure and contents of programs? 
What criteria and/or standards determine program content? ( All 
programs prepating educators will be examined, including early 
chldhood and/informal education. Programs designed specifically 
to train communal workers will not be extensively examined.) 

The facul.l: Who are the faculty? What was the nature of their 
training? What are their respective areas of expertise? What 
proporti n of time do they devote to educational training efforts 
within t eir respective institutions? What educational roles do 
they perform outside of their respective institutions? Do 
faculty have any training responsibilities with respect to 

... 
' · .... 
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schools, BJEs , JCCs etc.? 

The student population : A demographic description of the student 
body over the past 10 years( including educational and Jewish 
background/a ff i 1 iat ion); How are students recru i ted7 What ·,. .: 
are the career aspirations of students? To what e -ent do::\·v-: 
students enter those positions for which they ar piepar~d~~ What 
criteria are used to determine a student's appr priaten;~:.r for 
the program{s)7 

Program costs and funding: What is the cos of the training 
program ( expenses and income). What fun ng sources are 
available and used by students and the i stitutions? 

Future visions: An examination of 
training visions and needs.( What · re 
make the vision a reality?) 

respective institutions 
would be needed to 

B. Examination of ions rovidin Jewish education 
training . Programs such as Gear e Washington 's techer training 
program for Jewish educators wi be described . Similar programs 
will be identified. Time permi be gathered with 
respect to programs, faculty 

C. An overview of in-servi trainin o ortunities . Thi s 
research will result in a id for examining in-service training 
applicable to the panoply f Jewish educationa l systems. 
International ( e.g. Melt n Center) and nationally ( e.g. JTS 
summer programs) sponsor d programs will be identified and 
described. Local and r gional based pr ograms wi ll be identified 
and described in terms of : the clients , the staff , the training 
agency, settings, for, ts, frequency, effectiveness, finances and 
purpose. Since a pr~f le of all in-service programs is not 
feasible within the ontext of the current research project an 
attempt will be mad to provide commissione r s with illustrations 
or case studies of he types of local and regional programs that 
are available. F ~ example, a large urban setting such as New 
York will be examined in detail. Similarly, in-service 
opportunities for a small non-eastern urban setting will be 
documented and d'~scribed. This research will provide 
commissioners with an appreciation of the scope and 
opportunities tor in-service staff development available to 
Jewish educatrons . This research is likely to generate more 
questions th' n it will answer and point to addition areas of 
needed res~a ch. 

Method for data collection: Interviews with adminstration, 
faculty an students of each institution; examination of existing 
bulletins, (course syllabi, Middle States reports, and self 
studies ; examination of relevant research reports issues by 

' Federations, BJEs, JESNA, commissions , dissertations and 
articles . 

---
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All participant insitutions will be assured of annonymity in the 
final report. Data will be reported in an aggregated form. 

II.A literature surve y o n current approaches to training as ~lhey 
compare with existing practices for preparing Jewish educational 
personnel. ~-

The review will explore how practices, innovations and reforms in 
general education influence amd inform the preparation of Jewish 
education personnel. On the basis of ~xisting literature, 
interviews with experts in the field , and the findings of part 1 
of this research specific issues, concerns and recommendations 
will be ennumerated. 

The following questions will be addressed in the review: What 
are the agencies and mechanisms that inform Jewish education 
training institutions of practices in general education? To what 
extent is the application of findings in general education to 
Jewish education viewed as desirable? Historically have there 
been specific practi ces and/or refo~ms in general education that 
have affected Jewish education? what appear to be the factors 
that determine the effective translation of findings from general 
education to Jewish educational training centers? 

Additional questions and issues will be identified for future and 
expanded research. 

Time table 

Sept. 1-19 development of interview schedules and 
instrumentation 

Sept . 19- Nov. 23 . Examination of training institutions 

Oct . 16 
Examination of in-service programs 

Interim report 

Nov. 23-Dec . 15 Review of the literature, development of final 
report 

Feb. 1, 1990 Final research report 

15-20 work days 

- - \ -· ---· 
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travel expenses 

research and secretatial assistants 
assistance 
Research expenses ( photb-~opying, 

etc . ) 

Total 

,. ... 

1,500 ] rdJ!· tel phone , . .: . · :; .... "4: 
5 0 0 -~. -~ ··. -:-,:_"1< ~o fl rb{¢( 

8-, 750- 11 , 000 

-...-...---·-------

···-·-· · 
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AUG 09 '89 14 :30 NATIV CONSULTANTS 972 2 699951 

l1ROPOSED RESEARCH DEADLINES . 

'ruesd.;.y October 3rdj 1989 - Dist'dbution of pros?ectus. drafts to Genior policy advisors. 

Tuesday October 10th, 1989 - Final dr&ft of prospectus due to Premier for immediate 

distribution ·to 

research paper due ·to Premier for Wednesday Januarr 3rd 1989 .~ First draft of 

--immediate distribution to Fox, Hocbs't'ein and 
( ~ R•~r. ~ b ~ 

F ~ . A/cA--CV). · Ft'iday Janua.-ry 5 1 1990 - Distribution to panels 

Friday January 191 1990 - Relira.ft of rese.ar·<;h pa.pen due to Pretllier fQr illlmediat:e 

· distribution to Fox, Hochst ein and Reimer. 

Tuesday I January 2.3 1 1990 - Di.iit:dbut:ion , of -~e:search pap~-rs t o ·senior policy adyisors, 

Tuasday January 30th, 1990 - Redraft of research p·a.pers due to Pr&a.ier for im.ediate 

distribution to Fox, Hochstein.and Ra:!lD!~ 

't Thursday, Feb-ruary 1 1 1990 - Distribution of research papers to commissioners. 

<;'> " M-M. ·r ~. ro••=oh ,ch0dul• 1, s••r•d .tOpro;~de, compl•t.•d drafts to _commissioners for tf;;} p~l 
~e~ting tenta.tively _scheduled £or ·.F6brua~ 14, 1990. Questions: J · ( 

. . 

· should both ~an$lists and se:u.or•policy advisors review the prosp~ctus drafts 

b·efo~_e. the ·O~tobe:r corumiuion me.e.ting? Perhaps ~.e .. should send . panelists the. 
, ., 

papeis for individual comments •and. also schedule a seniot' policy adv;lsors meeting 

fo~.scmetilne . during the fh'st two wae~s of October. 

2, Can the first draft of the research papers be campleted ,by January 3rd? . . 
This is a deadline we will h£Ve. to push t~e .researchers hard to meet. 

3. Do ~e ne.e.d both steps with the panelists and the senior policy advisors on 
the research papers? Should there be a policy advisors' meeting scheduled 

r 



f or late January to provide ·their opportunity for input? 

4. Does .trio of Fox, Hochstein and Rei.me~ ·ue~d to see each draft at eaci1 stage? 
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AUG 3 ' 89 14: 3 3 PREMIER CORP . ADM IN. PAGE . 02 

TO. llo.no.n hi.oncn<19~, J.JA,•l.r.> ,.r, .. 1, ,,.,,. ,.._vu , .-. ... , ... t, 1),..,.1...i •• .,., '••"- z:-11., ... , 

Mark Gurvis, Annette Hochstein, Sara Lee, Alvin Schiff 

FROM: 

DATE: 

Seymour Fox 

August 2, 1989 

•••••••••·••••••••••••---■-■ P••••• • ~--- ■■ .p - ■■■■--•- ■ ■- -- ■■■■ - -- • ••• • -- • ■■■- - - · 

This will confirm plans for~ m~~ting to dio~~~ ro-sea-E-OR -ae$d~ of th~ 

Comlllission on Jewish Education in North Anierica to take place on Tuesday, 

August 15, 10 a,m, to 2 p.m, at the t:feany Tower Hotel. 4 ;}07 proo}slrn A V\71 1uc , 

hone 206 I look forwar d to 

seeing you there . 

,~· 

-- ------- --· -
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rnoropcp ncaMll0tt ngAI>LIN~~ 

Friday, SeptAmber 29, 1989 - First draft of brief prospectus of resN1.t:r.h.._ ___ _ 
pLuJ~CI. u~~ ~v r 40~icr £or iJIUlloOiAeo diot~ibu~ion eo FoK, Roebotoin an~ 

Reimer , 

Tuood.a.y . Ooeo)?o,,. 3, 1090 - l.\i.,t't'ihurf nTI nf' l"',.nl'lf\Al'\rtu: '1.rRft:11 to seul.or policy 
advisors. 

Tuesday, October 10, 1989 - Final draft of prv~p~cLus d~e to rrcmicr for . ······--........ ........ --------.,._... .. .,._ - -- ·----.... - ... 
b/ROPeSOAY IADJJST)T ). t~,o • l'lLIIII. ULt1..C1. vt £.Ql>Ccu.1..1, va~"''* .i..,.., t;,:, I'i. ... mio-c ~ • ., 
imm-,,,H 11t-1~ nf At'.Y'ihut.ion to Fox. Hochstein and Reimer. 

Ettday ,January 5. 1990 - Distribution to panels . 

F'ris!o;r, J a.nu<>r:r: 1? 1 1229 ltodraft of "" .. ., .. a:i:eh paporv n11P rn 'Pl'"flmi P.'I" for 
immodioeo di~t~ihution to ~~x. Unrn4~Pin .Rnrl RP.imP.T . 

. 
Tv.c,ed-e-,. , .1~~,.,, .. .,.., '.)I\ 100n - 1).,,1,-,.f't- nf' 1"'PCIPJ>,.,..h f\.2tHl,.lCI dUP. to Premier for 
!mmodiato di~t~ihut~on ~~ F ~x, Unrhc::r,c, in Anrl RP.imer. 

Tl•uqHlt;!y I r2\o;u~l.")" l, 1220 
commissionera, 

Th .. ,. ... ,. ............ l. .......... r1 .. , .... 0 ao<>.-arl ~n t'll"nvi ,1,. r.nmnl P.t.P.d drafts to commissioners 
for the·-meet1:ng tant~t.--ively sc1'1.cduled-for Febru.i.ry .l.4, 1990. Qmv1tioos _. _____ _ 

1. :snou.1.a botn panelists and l:lt:!ll .LU.1- JJUl11,;y ~\lvl.:,,v.i;"' i.-cviow the proopootuo 
dra.CI.!> 1'ts.CUL~ l.llt:: 01,;(..vt., .. ,- CJ,•,Qio,1•oa.ou.lJICCC1.n~·, .l:'orhapu w ... w1,vu.l. ... • ....... . , 

,.,--•-~1,1. ...... ..,1,.. r-r••• ,r;: • ., "---~"••~"' .... , ,.,_....., .. .,..,.., onrl ,., c::n qf'h.r>rh,1 P. R $lP.nior 
policy advisors meeting for comatime durin5 the firsr ~wn weeks of 
October. 

.J. . l ,Rn TtU.I I I r,..;1 . ClfHI ,_ UJ. I.UC .LC.'9VQ .. \..'\("" .., .... ...,V.A.U, ...... ___ ,..:,_..,._,.:!. t.J ~..:...:.·-·-·.r-.v:,- .,_.,,,,., 

Thi~ i! ~ deedlin~ ~e will h~Yfl r.n push the researchers hard to meet. 
' · 

:>. Dv wt: ut::eu l.,1,1(..h .. c..ep.:, with the; panc.licito d.nd. ~onior J>C-lir.-y ,_,1v1 Anl'"i:: nn 
the research papers l Shoulll t..l1t:J..ti uts • 11ull.:.y a9,v£.aor:, mootin5 aohodulod 

for late January t:o provtde t..hd1---uppr,1-tunity- for input:-? ---

4. n ...... c, ~Yin nf Fn'lt. Hochstein anc1 Ke1mer neeo. t:o see ec1<.:l1 u1«£1. .. 1.. co.:.h 
D L..Q&'° f 
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Dr. Annette Hochstein 
Nativ Policy and Planning Consulta nts 
P. 0.8. 4497 
Jerusalem 91044 
lSRAEL 

Dear Annette , 

Si nce we met in Jerusalem just a week and a ha l f ego I have given 
long and careful thought to Seymour's and your request that I 
participate in the research effort o f the Commission on J ewish 
Education in North Amer ica , Needless to say , I have also spent 
many hours discussing the pros and cons o f my taking on s uch an 
assignment with my colleagues and supe~iors at HUC. The brie f 
o I""\ • \,,,/ • -. t • J* • '-' • e11 ;::, f" o io ;.. P -': h a t X '-' o u l. d '·' ~ r >' rn , 1 ,- h i ◄ l.., o + ,... e c .,... , , 0 0 c 

t h e re~eor ohcr ond/o r coordinoto r o f o omo of t he ctudioE wo 
discussed , assuming that we can c ome tb agreemen t on certain 
terms and arrang ements . In the pages that follow I will attempt 
"- • • • , ,.1 -. :i.."' bo-lc. h -6.ho p,c,, et oo,..,, cf L -4:!.e"'e .&:h'='+- '-"h..._.,4,., 6~...-f ,._ I-\~ f""r-"'roM1t.,...cc 

which s t ri ke me as most feasible in order to get research of the 
highest possible quality in the limited a mount of time available . 
I hope t hat you and Seymour will have sufficient t i me to read and 
discuss my proposal s prior to our Thursday phon e conversa tion , • 

The most serious pre - condition to my taking on this project is 
one of time . As I me ntioned when we met in Je rusa lem , the facult y 
members of the Rhea Hirsch School of Education work very closely 
together , and are already over - ex tended . Each of us carries a 
full teaching and supervision role; collectively , we heve j ust 
taken on an exciting and demanding new project which is fund~d by 
the Wexner Foundation . Our already precarious ecological balance 
will be seriously taxed by my taking on a large project such es 
this , especially on such s hort notice , Nonethe les s, we view this 
a s a un ique oppor t unity to make an importa nt contri bu tio n at a 
particularly opport une moment in the histor y of Jewi sh educa tion , 
Thu s , the RHSOE is willing to endorse my participation in t he 
work of the Commission, provided that we c an very clearly 
de lineate the boundarl~s a nd limitations of this participation. 
For exampl e , once we agreed on the param e t ers of my work 1 . I wou l d 
not be able to take on any additiona l assignments . In te rms of 
travel , I would be able to commit to th ree trips between 
September a nd February , t wo for the Commission meet ings (if my 
presence is requir ed) end one f or the consultation outlinsd • i n 
propo s a l III, Neither my teachin g schedule nor my fa mily life 
will allow for a ny trave l beyond that. 

- 1 -

, . 



~ -;· 
\_·· 

A::i you con probo.bly :::oonoc fr o m my uco of tho fir1:t ri:irc:nn nl11r;:il . 
..L. L.1'0""-.L.'-VQ • w """""u•IJ \.IV Ve.I...,,...·-~~ ....... --··-- · ··- - .I,. (" ... ,,_ --••'-'•--"--- .. 

agreement betwe en us we r e made betwe en the Commission and the 
RHSOE , with my role be i ng that of principal investigator. Since 
my participation in the project would require certain sacrifices 
.. n -b h G p .:. :,: -b ,=, ,,. 1... ... -b h -b h G n I I C O C: <>. r, d I I u O , '"" .;. .., 0 ..., l. .J 6 0 ;.. "" p .. ~ ~ b ,.. ,I, "' 1-, .. ~ 

~hoeo i.l"\oti.t\.Jtio"c bo 9i.v0n come ::c,oc:ognl-1:ion, in e c,rno """ V +1-icd· III A 

could discus s f urther . In addition , both 1 and the RHSOE would 
like th e opportunity to comment on your an d Seymour's summary of 
the f indings prior to their appearance in the final report. 
Finall y , we would ha ve to establ i sh in advance a mutually agreed 
'"" r - - .J - -4.- • - 4!' -C. o • - l-, .:. o h :C """" 0 ...,. .:L oJ b ~ .f' • • • _..., - • - '- - !.. J. - •,• • "-' .... -. • • o • ., - .&.. ... ,co 

this work f or publication in vario us jour nals . 

Th11;1 Joni..;::; d ~ r,d 1"' ~. •~1 .!. ...,W"-''- l,...., L- J.l....,w"-'....,-'"'"'"' '-IJ-" f' &. c:, r. 'b ~ a- ~ha. -& o<F 

shor t -term information - gather i ng vs, lo ng - term reseercll . 1 1 m suxe 
you 1 11 re cal l my rather vehement (and pfarhaps i mp er tinent) 
rcoponoc to Joo Luki n ::i ky o t our luncheo n rncc~in g, e nd I gueoc 
you 1 ve figu red out that I fee l very strongly about this issue . 
Under the circumstances, I em in ful l agreeme n t tha t th e 
Commiss ion needs to be giv en as mu ch information as possible , a md 
that this information must be gathered as efficiently as 
poss ible. Given my past experience with a number of foundations 
and communal organizations , however , I have a well - founded fear 
that the studie s I would conduct might be used to absolve the 
Commission f ro m the need to do serious research in the futu re, I 
rea lize that this is far from your intent, and not e nt irel y 
within your power to prevent. Nonethel ess, I would very mu ch like 
some statement regarding the severe limitations of th is type of 
data - gathering, and the f eet that the Commission sees this as 
only a pr eliminary step i n a mu ch - needed research effort, to 
appear in my contrac t or letter of agreement. 

Wi t h that pr eamble aside, I propos e f our di ff erent types of 
studies, which ra nge from every discrete one, which I could do 
mys elf, to a very complicated one, in which my primary function 
would be that of conceptualization and coordination . I am 
pre pared to take on any of these studies, and possib l y all f our , 
assuming the Commission 1 s budget would allow for the necessar y 
staffing arrangeme nts, including co mpensation to HU C for t he cost 
of hi r ing a replace ment to teach one of my courses thi s f all, To 
simplify ma tters, I will discuss each of these studies on a 
sepata te paQa. 

1 hop e that you and Seymour will have time to disc uss bo th the 
proposals and my conc erns before our Thursday phone conv ersa tion . 
If you need more t i me, perhaps we can talk on Frida y 7/14 , Sunday 

. , -2-
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7/16, or the follow ing Tuesday . 

Concurrent with FAXing thi s letter I am sending off a selection 
ur 111y -=:1.1.· Ll\.,;"l w n . I l.v""'h r ~ ... w - .1.J l\!I 1: a -3..\.. l,1 •:J ""~ ,.,......., T"'"""H-.-;,-, ~ .. 

hopefully , working together in the comi ng months . 

B1Shalom , 

Isa Ar on 

- 3 -
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Introduction to the Data Bank 
,,- ) The Data Bank was established by the Council of 

Jewish Federations and the Graduate School 
and University Center of the City University of 
New York in June 1986 with Professor 
Barry A. Kosmin as tts founding director. 
Cooperating institutions are: Brandeis University 
and the Hebrew University of Jerusalem. . . · 

The Council of Jewish Federations is the 
continental association of 200 federations across 
the U.S.A. and Canada. In 1971, the Council 
sponsored the National Jewish Population Study. 

(")Since 1975, more than 50 additional local 

J 

community population studies have been 
completed or are presently under way. 

lfhe mission of the Data Bank is seNice and 
- education in the area of information storage, 

retrieval and analysis concerning Jewish 
populations in North America. 

Functions of the Data Bank 
The North American Jewish Data Bank performs 

_ several critical functions: 

1. It collects and stores the data tapes, reports 
and code books from local population studies in 
a permanent archive. 

2. It cleans and collates the existing studies so 
that they can be made more comparable and 
more useful. 

i.:;. lt is the source of continuing dialogue between 
- the scholars and the communal professionals 

• interested in the North American Jewish 
community. This setting provides the base from 

- ·which further analysis of data and their implications 
can be mounted. 

l,.___ --· · .. --

I 
I• 

Activities 
The North American Jewish Data Bank engages in 
a wide range of activities including: 

-- Advice and information on research matters. 

•. Publications in an "Occasional Papers," 
"Information Series" and "Reprint Series." 

-- Co-sponsor of the conference on "Jewish 
Philanthropy in Contemporary America" 
in June 1988. 

- Analytical arm and publisher of the Monograph 
Series for the 1990 National Survey of American 
Jews. 

- Downloading studies from mainframe tapes to 
diskettes for easier use by Planning Departments 
on personal computers. 

•. Creating new data sets by aggregating studies 
for selected variables, e.g., the Nine City 
Metropolitan Communities File. 

-- Preparing data sets for use with a specialized 
presentation software utilizing color graphics. 

We welcome as partners in this enterprise every 
Federation leader, campaigner, social planner, 
academician and public policy analyst interested 
in both the Jewish community and the voluntary 
sector in North America. 

. .---~--~--~ 
/✓---- •• •• ·- ·--~ '------.....____ 

Director: Professor Barry A Kosmln, D.Phil ', 
Co-Director: Professor Paul Ritterband, Ph.D. \ 
Senior Re~arch Fellow: Professor Egon Mayer, Ph.D. ) 
Post-Doctoral Fellow: Nava Lerer, Ph.D. . 
Administrator: Jeffrey Scheckner, M.5. W. I 

,,,/ 
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President 
Mandell L. Bcnnan 

Detroit 

Vice Pruidems 
Melvin G. Alperin 

Rhode Island 
Paul S. Berger 

Washington 
Dr. Sidney N. Busis 

~ ) Pius burgh 
It. orgeT. Caplan 

Los Angeles 
Neal Kurn · 

Phoenix 
Nancy Lcavi1t 

Worcester 
Aaron Podhurst 

Miami 
Jack M. Rose 

Toronto 
Charles Rutenberg 

Pinellas County, FL 
Joel B. Sherman 

Boston 
Dr. Stephen P. Stone 

Springfield, IL 
Peggy Tish man 

New York 
Richard L. Wexler 

Chicago 

Treasurer 
Henry J. Goodman 

Cleveland 

Secretary 
Stanley Kivort 

Nonheastem NY 
f:: 1AssociD111 Secre,D:J 
•.._,f. S. Harold Horw112 

Richmond 

Executive Vice Preside/II 
Carmi Schwartz 

Associate Execu1ive 
Viu President 

Donald L. Feldstein 

Assistant Executive 
Vice PrcsiJtnt 

Bernard Olshansky 

Execu1ive Vice President 
Emeritus 

Philip Bernstein 

Council 
of Jewish 
Federations, Inc. 
730 Broadway, New York, NY 10003/212 475-5000 
Cubie: Council fed, New York, FAX: (212) 529-5842 

Ms Debbie Meline 
4800 Madison Street 
Hollywood, FL 33021 

Dear Ms Meline: 

27 June 1989 

I enclose a list of communities which have 
completed Jewish demographic studies in the past 
decade. 

As you know studies vary greatly in 
methodology and general degree of sophistication. To 
facilitate matters, I have put an asterisk next to 
those communities whos e studies are full - blown 
demographic studies . I also include two of the 
mini- studies of which I had extra copies, New Haven 
and Oklahoma City. 

Finally, I enclose information about the 
North American Jewish Data Bank. I hope that it is 
helpful to you. Please let me know more about your 
research as it progresses. 

JS:mt 

Enclosures 

Sincerely, 

Jeff Scheckner 
Research Associate 

Canadian Office/4600 Balhurst Street, Suite 251/Willowdale, Ont. M2R 3V3/416-635-9567-9590 
Israel Office/II Pinsker Strcct/92228 Jerusalem, Isracl/2-636-850 or 2-633-614 

Washington Action Office/2V Massachusetts Ave .. N. E .. Suite 220/Washington, DC 20002/202-547-0020 
--.__,_JV- --•- ",.,. - --· --... ~ " --' " ~ r . ... "'-··~ L~ 'r..-. " :~ . - r,,.. _(\°'J"''" ·" ' -'"''.)/'._;"f' t ~ --
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HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION 
Cincinnati • New York • Los Angeles • Jerusalem 
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November 28, 1989 

Ms . Annette Hochstein 
Mayflower Hotel 
61st Street and Central Park West 
New York, NY l0023 

Dear Annette, 

Enclosed are the first set of tables from the 
L.A. Teachers ' Census. Still to be typed are 
a set of tables comparing L.A . , Miami, 
Philadelphia and Pittsburgh, on selected 
items. I will bring copies of these tables 
with me to Cleveland. 

L 'hitraot , 

. . .., .,. .. 
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Himmelfarb , Harold s . 
1977 "The Non- Linear Impact of School ing : Comparing Different 
Types and Amounts of Jewish Education. " Sociology of Education 
50 (April) : 114-129 . 

Himmelfarb, Harold s . 
1980 "Th e American Jewish Day School : A Case Study. " 
Rosen (Ed . ) , Consultat i on on the Anthropology of 
Classroom. New York : The American Jewish Committee. 
II, pp. 1 - 27 . 

Pollak, George 

In Gladys 
the Jewish 
Appendix 

1961 Graduates of Jewish Day Schools: A Follow-up Studv . 
Unpublished Ph.D . dissertation . Western Reserve University . 

Pollak, George 
1962 "The Jewish Day School Gr aduate . 11 

(February) . 
The Jewish Spectator 

Ribner, Sol 
1978 ''The Effects of Intensive Jewish Education on Adult Jewish 
Lifestyles ." Jewish Education (Spring) : 6-12. 

Sanua, Victor D. 
1964 "The Relationship Between Jewish Education and Jewish 
Identification ." Jewish Education 35 (Fall): 37-50. 

Schiff, Alvin 
1988, " Jewish Continuity Through Jewish Education : A 
Resource Imperative . " Issachar American Style . Dallas: 
Books . 

Schoem, David L. 

Human 
Rossel 

1979 Ethnic Survival in America : An Ethnography of a Jewish 
Afternoon School. Unpublished Ph.D. dissertation. University of 
California, Berkeley. 

Schoem, David L. 
1982 " Explaining Jewish Student Failure . " Anthropology and 
Education Quarterly 13 (Winter): 308-322. 

Schoem, David L . 
1983 "What Afternoon School Does Best. " Jewish Education 51 
(Winter) : 11- 18 . 
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TO : 
FROM : 
DATE : 
RE : 

Prof . Fox 
Debbie 
Nov. 27, 1989 
Hannan Alexander's proposal - Summary 

The proposal was submitted to the Wilstein Institute for Policy 
Research at University of Judaism. David Gordis is trying to 
secure funding for it. 

THE SATISFACTION OF TEACHERS IN JEWISH SCHOOLS : 
THE CASE OF LOS ANGELES 

Background - What's been done: 
L.A. BJE study of Jewish teachers in L . A. - in conjucntion with 
HUC and UJ 
Isa's data collection (as part of work for the COJENA) 

general findings: salalry, conditions, etc. (the things you 
already know) 

"We want to find out more about teachers' concern in order to 
develop policiey guidelines to address them." 

What we want to do 
- Analysis of teacher survey data 
- Review of preliminary qualitative data 
- Construct hypotheses bout people attracted to teaching, 

conditions that would attract them, discourage them, etc . 
Based on these, interview protocols would be designed. 
Research assistants would be trained in techniques of 
ethnographic interviewing and participant observation. Up to 
75 teachers in a varitey of categories would be 
interviewed. A smaller sample of teachers will be observed in 
action . Outcomes of interviews will be synthesized. 

"This data 
guidelines 
teachers. 

will be analyzed 
for recruitment, 

Who will conduct the research? 
Lynette Glasman, - Coordinator 
Hannnan Alexander 
Gail Dorph 
Ron Reynolds 
interviewers - to be hired 

Cost 
Total projected cost: $26,000 

1 

and be the 
preparation 

basis for policy 
and retention of 
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Studies/Materials on the Effectiveness of Jewish Education 

Bock, Geoffrey E. 
1976 The Jewish Schoolina of American Jews : A Study of Non
Cognitive Educational Effects . Unpublished doctoral dissertation . 
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Joseph Reimer November, 1989 

THE SYNAGOGUE AS A CONTEXT FOR JEWISH EDUCATION 

Introduction 

The following is an interim report on the research project 
I am conducting on " The Synagogue as a Context for Jewish Educa'-· 
tion". The research was com.missioned by The Mandel Associated 
Foundations of Cleveland to serve as background to the writing 
of the final report for The Commission on Jewish Education in 
North America. A first draft report on this research will be 
submitted by the first week of January, 1990. The purpose of 
this interim report is to elicit critical feedback to my think
ing as it is evolving. The focus here is more on a conceptual 
scheme on System and Subsystem than on an analysis of data. 

The Jews of North America are accustomed to hearing bad 
news about the supplementary school in their local synagogue. 
Not only do lay people often report having had bad or indiffer
ent experiences in these schools, but recent research reports 
(such as BJE, 1988; Schoem, 1979) have also added doubt as to 
the ability of these schools to reach even minimal goals in 
educating young Jews. It has reached a point where serious 
people are questioning if the community ought to invest further 
in trying to improve supplementary education or whether it would 
be wiser to invest in other forms of Jewish education - such as 
day schools, informal education, the Israel experience, media -
to offset the weakness of the supplementary school experience. 

This research begins from a different perspective. It is 
an inquiry into systems and subsystems. It begins from the 
following diagram: 
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A vast majority of supplementary schools are " located 
within'' synagogues . But what is the nature of that location 
within? Is the school housed within? Is it supported by the 
synagogue? Is it a department within an agency or more a member 
of a family? Is it, to borrow a metaphor, a viable entity in 
its own right, or is it so bound to the host environment that it 
cannot be thought of except as part of that environment? 

However these questions are answered, they point to the 
.importance of carefully considering the relationship between 
school and synagogue. They further imply that to focus on the 
supplementary school in its own right may involve a conceptual 
error . It may be that the concern for the viability of these 
schools is best reformulated as a concern for the host environ
ment, the synagogue, and its capacity to host or carry the 
school into the future. 

The synagogue is " located within" the community , but in a 
different sense than the school is "located within" the congre
gation. The boundaries of this relationship are less clearly 
defined and hence more fluid . Yet, how the local synagogue 
" fits into" the larger picture of the local Jewish community (as 
well as " into". other local and national communities) may be an 
integral part of the conceptual work we need to be doing in 
thinking about the viability of the school "within" the syna
gogue . This perspective invites us to consider how interactions 
between the synagogue and the community affect the place of the 
school " within" the congregation . For example, when help or 
support for educational programming is offered from without, how 
does the congregation mobilize tq draw upon or resist that 
offer? When population shifts occur, how does the congregation 
mobilize to deal with those changes in the community? 

On Differences 

The language of "system, subsystem" is appealing insofar as 
it invites consideration of the interactive nature of the rela
tionship of " parts" and " wholes11

• In considering the school
synagogue-cornmunity network of relationships, it is important to 
stress the dynamic nature of the systems involved. While there 
are structural constants and real-world constraints on how these 
relationships are defined, there is also much room for latitude 
of definition, for how synagogues " choose" to relate to the 
school "within11 and the community "without. " So, too, there is 
room for the school and the community (represented by its 
institutions and individual members) to " choose" how to relate 
to t he synagogue . 
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What the systems perspective concretely translates into in 
the case of this research is a set of observations on differ
ences in how congregations, even within the same community and 
denomination, have set up these relationships. They host the 
school within differently and greet communal changes and initia·
tives differently ; and these differences seem to be related to. 
differences in the quality of the educational programs offered. 

Consistent with a systems perspective, this research avoids 
identifying synagogue variables that may impact the supplemen
tary educational programs . Rather, it attempts to describe the 
elements of a relationship to highlight how, when the elements 

--are handled differently, the relationship evolves differently. 

On Goodness 

Lightfoot's The Good High School (1983) is appealing to 
this descriptive effort in its use of "portraits of character 
and culture" and its willingness to talk of " goodness" in 
relation to schools. 

The description in the literature of the congregational 
school (is this not a preferred label?) has been so negative 
that it may be time to highlight " goodness": schools within 
congregations thatJsee~-;-t9•-s.t.al")sLout in terms of their quality . 
The problem is that _t~e·judgment~~oodness - as in Lightfoot's 
case - is clinical~, J:{ased . on .. t _!:1e ey~ of the seasoned observer, 
and not on objective. '.cr~~!:Eia, .. -~--~-~ .. -- --~ --
On Methodology 

This is a qualitative study of three synagogues and their 
schools within the Boston area . It relies on observations and 
interviews. It will attempt to yield a portrait of the 
synagogue-school relationship within this Jewish community and 
highlight how differences in constructing that relationship 
relate to the goodness of the congregational school. 
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.:., . T,:, p}a,:E- th"' i s s u;;, c,f t t·aining 1,.1ithin c- cc,nte:,;t e :,: :s,:ing 
publ isht-ci .snd u11publ i sh,;_.d studi t:' S and r ~pc•rt~ in th.? or,a.-.ss c,f 
tea,:hc-r edu,:atic,n and Jewisi1 tea,:h'2r ed~t•:c,tion wi;-t- e l't:Vi-:-w.;,d . 

Al l data wera collected between September 15 and Nove mber 20 , 
) ':i8':; . 

S i te visits were conducted ct 11 of the 15 traininc institutions 
in North Ame rica . Seventy individuals associate~ ~itf1 these 
ins::ituti,:,:·1s W,:;,l--=- i11t.,;,,r·v i'="'1.,.•ed ft·o,,, 1,1::: to:: 1/2 hour·s eeo.ch·. 
Grouj:t r,·,e.,. i r1tgs w,;.re C\ls,:, 1·,elci 1..•ith stL~d.;,nts fr,:,r;: r.,a:1y ,:,f th-2s'= 
sd1 1: 11: 1ls . /, t ,:,ta l of 73 stucL::.•nts pa.rt:i.i:::.p2.ted in -cht? s e r,·,e,:,-tings . 

Wf-,2t f ,:,llows is c-.n ,:,.,l<2rvi e w ,:,i the r1::-sults 2.nd initie.l 'f indings 
p:,-101· ;;,:, o thorough a:1alysis of the findings . In pr,:,-par.;;tion fo-r 

a.""""ting , r,-,:..\•:h oi this d,:,,:ur11.;,.nt adciress-=·5 the quantitativE
as~.;,.~t~ of th~ r,2sults . Th~ fin~l r*port wi!l also focus 
s:-:,:t-2nsiv-::i.y on qLte,litc?.tivt aspc•o:ts ,:,f tht: result~ . . 

Tc,blt~ l sho1.,.•s th-=.- disti-ibut:'..,:,n ,:, f s.:udt-nt:;; ,2nr,:,lled' it1 15 
ir1stituU,:,ns ,:of hight:r l ,::,a:·n ing in tht- Un1t2d Stat-2s c-..nd Ca~1.sca 
pr'='pa,·ing p>?t·s,:,n s f,:.y •:c:tr,;,-.:rs in Je1..1ish ""cu,:ati,:,:1 . Th.,,s,::, 

/j 
pi· o~r e>.r,;·3 ,: ,:,:~s i st ,:, f th r t:t':- t YP*S : d<2n ,::,mi nat i ,:,nc, l , i ndt:p ,::,nd,;.n'!:, .;;nC:: 

Ct .. uriivt.2-rsity ba!:ed . Ea,:h ,:,f tht? den,:rnin.,,tj,:,ns ( C:onse-rv.;.tiv-=, 
O,· thod : ,:,; c1nd F'ef,:,t·rn) sp·:,ns,:.,y- s•:h,:,.::-ls. ,:,r de-p.;.r·tr.-, ,::,n~s ,:.f Jt-wish ~ 
""',ju,:5.tio:-n d-2-sign-=d t,:, p rt-pc,red t·12l1g;.,,:,us t-dL11:~.:: 1:i1-s . T ho: l 
inst::.tL,t::.,: •~·,s z,1·>?: 1-i.;::n·'=1..' Uni•:•n C,:,11.;-q,::, < F:11*21. H~t·sd1 s ,:i-.,: .. : ,1 ,:,f 
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Th•.:J:.lc•;;i ·:2.l S~ri-1i n2-t·y •:1 7 hr11 ~i-i 1:.:J, h.~ -::~• ~{,:1 t·l ( D,:---pc:.~·trr1 •.?i-,t ,:,f EdL\1:c.-', i ·:, 
U!·1iv-2rsity ,:,f ~TL:d2.isff1 , L ,:·s A1·,,;;i-21.,,s (Fit1,;o-=-rhL1t Scho,:·l ,:,-f 
~duo:2,tic,n) ; Vesh1 vc, L'ni·,,,::,t·i::ty ( ,:.,:i-:.•?,l::.i 1~r~.duat-:- I nstitut'=' , :i:s2.6 
::t" i:,U •?r C,:,11£-ge, St .... rn C.,:,ll-=---9,:-). Fivt: Ind-:::-::,i-::cnde,i,t '= .. :ho,:ls 
g<?ni:•Yc>.l}y r'=ft?·r-r.;.d to as Ht>bt·E-w t-=~o:11~r o:oll"""g"'•s 0,..1 -21·,;, 

,;,. :,;21,1it1,:-d. ;h-2y are: 1:::r-c=.tz Ceill2g.;,., Fhilc::,d E-lphi&;: B-::ltir,,,:,r.? 
H~brew Univ"'rs1ty, He~ r ,:,-W C,:,llt:.'g-:- 1 Boston; Clev~land College ,:,f 
~T,..v 1,=,h Studlt'S ~.nd Sp-=-r.l;us C.,:11.;;Gc-, Chi,: c:go . !J:·,iv-2-r'"sity-be=i:d 
p1·,:;t_;: Ybr11s thc.t l..."-:-1·1? '=':,,-:::,r,,ineci 1,·,.:lud-:: E:.-a11C:: 1:i":: LJnj ,•E,l'sity, 
t.-;,:,,· n ~ t ..::~ ~ n F' l" ,:,i; r Ori , f ,:,";-... ,_T '2 -....·1 "E: h c~,:,111ft'1Ut~ c..] s~ r Vi ·= ~; (:-:: ·=•r g.:: l~;2t sh i r\g t 1:1n 
IJ··,iv<"rs:i-Ly , S,:h 1:.,:, l ,:,f Edl.\1:ati,:,n in c•s:,;, ,:,.:j2.ti on 1.:~ th t h o:- (.,:,11-=.-g-= 
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1r,stlt.L1t .:.) that pl" t.•p c:,r ,.-s ,: 1::1·ti fi-:,,cl t-::·<'·•=!·,~rs . 

l . F'z;1·t. -t.i r, ,'°" /fu] l-i..iri'1 •,;- ·;:-'l·ud>? •i ts T,1.,.. r1,<°1jorit , , c,f ff:c:-t:-i ,:ulc':,tint, 
st1..tde-r·,t$.. iti tht:s1: pr,:,g1·2.rns are t•nrolltd ,:,11 ct pi=11·t-tir11-= bc'l<.:i-= 
,.751/., :' . l{•i,:,~.l) p ""rt-'!..i1,,e1• s vit"i...' tl1e11·,::,~} vt"S 2.'.3 J,;·,wisli e-dL: 1:2t,:,rs and 

• ,~urr~~t'i"tly ,;,rni:;]o y-.:d in J.:.- 1,.•~sh s•:h,:,,:,l;; . Dcp-::-nding ,:,nth'::' 
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n,~ti,:•nal ,:,rii;in , c=.nd ,:,-:,.pe-r-icct1i:-= . ( 1'·;L1.,: h ,:,f ti·,,;:, d.:: ta t·,.,;-12 d-::-d t,:. d ,:, 
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C:c,mn-,•_tn 2, l /educ a.ti ,:,n eo. l pr c, f -=-= s i c,n al , 
t c, : • . c-. or as s u r,·, i n g e i t I H:.-r .._ .:. , i , · -:::, ., r at: 1 v"'" 

in Jt-wish t-du ,: at i onal i nstitutic,n and includE-s 
departrno2-11ts c•f J,?-1,.•1s1 o2-du,:c3ti.,:•n ,:ori1pr1so2d o f 2E, studt::"nts . 
Diff e rt-nc e s among t hese categories are re flt-ct e d prin,arily with 
r e spect to their course offerings, prerequisites, student 
populations ,c urricular training models , internsh i ps/practica and 
relat:.onship to standar~s o f the NBL (Na~ional Bo2rd of License) . 
CilH:SE- issues ar-=- o2-:,:amin-=-d in T abli- 3 . ) 

5 . Co2-rtificstion pro~r~ m~ 
p r ,:, g r a r11 s c, f f er a s"'" q u -2 n c o2 

ri1-=-E-t tht' t·t-quirt-mE-nts fc,r-

In a:lditi,:,n t,:, deg1·o2-:?- pr-,::,gr-a111s fOL'..~-
o f courses th~t will t-nable studen~s to 
NBL c,r local licensing agencies . The 

,: ,:,ur- SE- s e q u -2~,c o2 g-=cn o2-t· -a 11 y ,: ,:,nsi st s ,:, f 4-E, c ,:,u r s-=cs i r, ,:-S uc 5. ti ,:,r, 
2.:·,d an i nt e rnship or student t,:-aching t":,:perience . .e-.s indicott":-d in 
Table 1 1 43 students are enrolled in th~se programs leading 
towards certification . Students in certification programs are 
e,·; p-=,:~,:;,d to iiav,;,. strong Judaica backgroLlnds and der,·,,:,nstratt
Hebrew language proficiency. 

In i·';:!•:-=?-nt y<="2.rs three institLtti,:,ns hC\v'=" .a!s,:, · i:~tr,:,du,:t"d p•·in,:ipa] 
,:1=-~-t: ·fic€ttic,~, pr 1: 1gt·ar11sr r,,:,n-d-z:gr~~ p1·,:1grart1s th~.t pt·~~£=?'':! 

e:,;peri-21·1c-2d o:·dLt1:at ,:,rs in th-: fio?ld. Tho2y enroli in admini<:-::ration 
supe-t·\.i<::::i,:,n ,:,:,ur-ses 1..·(1il.,;,. sir.-,ultano2,:,usl) c,:,r11plE-tjng a fit"id 
.;; :,,pt-!'iei-i,:e in th-:?ir •:Ln·re-nt pl?.Ct:- ,:.f i:-11',pl,:•>'•r-..,:nt . A tot2l of 30 
s'.:Ltc:i'="nt art:: ta"nt·,:,lle-,:i in th-:so:- pr,:,9r2,r:1s. 

T;:;.bl.,. 1 
Distribution of stLtd-:e-nts 

~ 
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,:-,:ut·r€-r~t enrollmt:>nt 
e- entering c l ass 1 989 
g -graduating class 1989 

E, 

p . t . -part-timt:> p . c . - principal 
f . t . -full-time 
t . ,: . - t ea c h,;, r c er t i f i ,: at i c, n 

Ct>rti . 

Facult y As shown in Table 2, institutions rely heavily on part 
timt> and adjunct faculty . Howevt:>r , as indicated in Table 4, the 
us,;, of adjuncts var ies d ,;,p t>nd ing on tht> approach of the prDgram . 
Among all tht> independent colleges there is only one full time 
professor . The denominational institutions have larger facultie~ 
and rnot· e full -ti rn,;, persc,nnel . 

All 14 of the 13 f ull-time faculty members have doctorat e s in 
e du,: at i i:>tl ,:, r a tl a 1 1 i e d f i e 1 d . 1\1 i n t y p er ,: "'"n t r E-,: E- i v t' d t h e i r 
degree from a gent:>ral unversity . Most did not write their 
disse1·t2tions on a t c,pi,: relatt'ci t,:, Jewish £•du,:atic,n . Alth,:,L:gh 
th,:.-re is cc,nsidera.ble va.riation in tht- career paths of -fa,:ulty, 
tht' ro,a jority have ht2-ld p,:,sit,:,ns in :ewisl1 edu,:ation prior to 
bec,:,ming fa,:ulty r1H,·mb12rs . 

It ::.s a ,:or.-.r,·,,:,nly held perct'pti•:•ti tl·,.;t thE- r111:,re abl.::- th.::, fc:11:ulty 
memb~r , the faster s/he is pushed into assuming administrative 
re~ponsibilities "'nd consequently d~vote-s less time to teaching 
and r-2-se-ar,:h ( a sirni l.i:'.r ph1=-r1orr,en,:,n e:,;1ts on th,::- sch,:,ol lo?-V'::"l 
1,..•ith tea.,:he-rs 1.A10 g,:o,t pushed up . ) Th1:: r.-,e-an age- ,:,f full and part; 
tim,.;, f2'.•:ulty is in tht' r.1id-f,:, ·,-ti,=,s . Salc:,ries vc:,ry ,:,:,nsid1:t·ablQ.'..l''--~ 
from instituti ,:,n tc, institui,:,n. H,:,wevt-r, ,-:in thE- whole Ip -
d e~·,,:,rr1 i na-. ti on c:,l and uni vt'r sit y-b as€:-d inst it u ~ i ,:,n s h 2. ve- sal "".r y ;.:1/. •. 
s,:<:de-s ,:,:,rr,parabl1= to pri-,..-2,t.;:. institL1ti•=•~,s ,:,i higher le1-ning 1 (tl ,r.~' 
It·,c"'"i:•endent· ,:,:,1 1.,,g'='s, in ,:,:,ntr-a;:;t , havt? salary s,:.;.11=:-s ,Y· [J &· 
,:,:,n~ide-rably bE-low comparable- local private institutions . 

Ta.bl E" :: 

Ful 1-t i rn .... p~rt-ti•••t- .:c<nd .;::J j L:nct fa,:u) ty 
J-:-wic.!·, >2-du,:.;,ti,:,1) 

Ful 1-t i m.? 

.-.. -:_, 

....:-..:.. 
•,l,••J 
.; ·~1'-

adjunct 

:f denot.,;.•s fa,:ulty 1,.1ho assurr1e full-ti1,·,c:· tt,2.1:hing responsi 
Si:,; fa,:ulty r11ernbt"rs list,.;-d as fu.11-timi: dE.•v,:,te at l ":." ast 2/5th£
th,: ir t.ir,1e t,:, 2-d1i1inis:t1·at.ive ,:,r ,:,th-=•r· r -.:::spo11sibili-tit.-s 
d e 11 ,:, t ~ s f c- ,: u 1 t y "'' h::, t '-='ct,: h at 1 e-as t -:;15 t h ,:,f a f u l 1 t t-a,: h i t1 g 
l ,:,2d ..,-.:, 

d.?n,::-,t,::es fc:i,:ulty ori: g.?11.;.1·2lly E-mpl,::-,y,;-.d by an,:,th,;,r institution 
;,11d tt::ai:h ,:,nly ,:,n ... ,:,:,urss::: p~•r- yecu· . 
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F Ll n d i n g Th e d at a i n Tab 1 t' 3 s p ea k f c, r t h i.- ri', s e l v es . Dt? norf, i na ti c,n 2. l 
schools receive little or no funding from community federations . 
They r1:ely prir,·,arily on fund raising f ,:,r b2.lan,:ing thei-r budgets . 
Ind.,.pendent schc.,:1 1 s t,:, a 1 arg-=.- 0:.-:1:tent are dependent c,n c,:,mmuni ty 
fLtriding . H,::,~ .. !eVt-r , in rt' 1:tt1t years therE.- is a tt"ndency arnonq 
these schools seek outside funds and become less depende11t ;nd 
also less accountable to the federations . Additional data is 
r-2-quir,:-d in this art'a t,:, do a compl ete an.;lysis . 

Table 3 

Percentage of budgt't covered by various funding sourct'S 
for independent and denominational schools 

F edet· at i ,:,n Tuition Other 

Independt'nt schools 50-80 15-30 10-:20 

D12-nomi n2, ti onal sc h,::,,:,l s 15-25 85-75 

Tuiti,:,n costs The Je1..1 ish €.-ducationi:,l institutions c,f higher 
learning examined in this study have been subject to many of 
the s.;.r,-,.,,. fisco.l r,:oalities cc,nfronting ge~·,t-r eo.l institutions ,:,f 
high"'"t· le21·t1ing. Tht-s~ re2lit.i-:-s arc.- 1·,:,lc.•Ct!:ed in th-= s,:,aring 
tuition cost in the past twt"nty yt'ar~ . In 19~7 , Walter 
(-,,,:k=1·m=-. 11 noted tho:'t fe~s in m,:,!;;t H-2brt:"1..1 Te2. 1:h~r:, C,:,ll~gt- W€'1·-: 

nor,·,it·,2.l, it is saft? t,:, say thc?.t n ,:, stLldent will b-:;- d'.£-nit-d 
tht' opportunity of studying bec2use Gf his inability to ~ay the 
r12quirt>d tLtition. "(p. 51) ( Fr,:,r:, : Thi:• Edu,:2.~i,:,n c,f /!\rn,21·i ,-2.~-, 
~r-=-...,ish T-=-a ,:h,;,rs, □ . Jan,:,1.,1sky, (Ed . .> hi="-' '{,:,rk : Bs::-a,:c,n F'r1::ess , 
1'3£-7 . ) Th.;, ,:urT .?nt s1tuati,:,t1 is qui':.;,- diffE-ri•nt . 

In thi2 dE-n,:,rninati,:,n and univ-2rsity-ba.s,;,c schi:11:,l: tu.iti,:,n r2.nges 
b "'t WE:-E- r, ~ :::o0-225 p E-r ,: r -2d it ,:,i· bet '-'i:-"' t1 ~5400-7800 ( 2-'l- ,: r ~di ts) 
per year for full-tim<= study. The ind~pendt?nt coll&ges ,:f1arges 
vary frorn $80- 150 pt-~ credit. Clearly , living e~pt?11S-=-S var)' 
f1·,:,r,·, ,:oriH;,u11ity t,:, ,: ,:,ri-.r,·,unity . H,:,1..1"'•vE-r, J did n,:,t t-n,:c,unt-:-r a 
sin,;1le stud-:-nt 1..1fK1 did n ,:,t ha.v,e. t,:, ""~ll-n SLtbstantic:, l i11c,:•r112 in 
ord,;,r to att'='nd s,:~101: 11 ,:,n a full-tir,,e- basis . 

A fe-'.-! ,:, f tho:.· dc--n,:,r,·,:inatic,11c:l sch,:,,:,ls hc?vE- f.,;,.11 1: 11..•ships availabl>? t,:, 
:tLld1?nts . Afl',::,ng indc-pi?nd'='nt s ,:ho:11:,ls the-di re ,:£\rt- s,:h,:,J 2,rships at;d 
su.bv;,,ntio:,1·1s ava1lablt' thr,:,ugh tht? Ft:-ci.=: rati_,:,n and BJE~ .. Tht- fin2'1 
l",:,;:JOt·t ,__,jll fL•r-tlE·r e:,.a.rnine th'=" fis•:a.l r€-aljtit-s ,:,f b""·•:,:,rning.;.. 
J.,,,,..,ish i::du,:c:.t,:,r 21nd dis,:uss tht> r€.-sul.ting ir11pJ i ,: ations . 

/>.oor,:,2,:hE-s to tt·ainina F'r,:,grarns that f,:,,:us ,:,n t'::"a ,: hE.-r training 
tt-nd t,:, b.::,. indt?p'='nd-=:nt or d'='n,:,r,,inati,:,nally based s,:h,:,,:,ls 1...1hi 1:h 
view as th~ir rnissi,:,n pl·.:..paring tt<-a1:h,:.rs f,:,r 1,:11:..-. l J1;;.•wish 
,: or,·,,.-,un it i t<-S ,:,1r r.-11:•VE- ffl t"t1 t s,: h ,:11:, 1 s . Th E.-S t? pr ,:,91r ar11s t ,:, a 1 a r 9 e 
t•:,;t ent, f,:,Jl,:,w tht? ,:,·it.;-ria f,:,r· tt.-a,:l..::-1· standards sfrt by th.;:• Nf:L, 
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,:,r ,:,tht-r rt?gic,nal lic-2nsing agt?ncit"S . Th.,. standards rt-quir·.:;- a 
strong Judaica background , proficiE-ncy in Hebrew language ,and a 
liberal arts background (at th1:: graduott2 1€.-vE-l) . Th,;:-y tE-nd tc, 
attract studE-nts wh,: , eithe-r havt" fairly str,;:,ng Judai,:a training 
,:,r whc, ar,c- 1.Jilling to d,c-vote consid'-""rable- tirf,e- to study in these 
ar-c:-as prior t,:, tal::ing graduat ... w,:,1· k . ~.lthough pn:,grams include-d 
in this category differ substantially in their specific 
,;,dLtcati,:mal appr,:,acht-s and courst- offerings , they all ,;,r.-,phasi::e 
thrE.-t- typ1::-s of cc,ursE.-s : thE.- pr·acti,:al ( rn1;.-thods and te-aching 
c,:,urs'='s) , Judaica ,:;nd foundation ,:c,: .. irse-s ( philosophy of 
t?ducation, educational psychology , history of education) . Each of 
tl1ese programs have practica which are linked to thE- student ' s 
plact- of employm~nt C thes~ students te-ach in afternoon schools) , 

The pt·a,:ti,:ur., gt"n,;.1·ally is •~•ne- seff1t"stet· in duration end involves 
supE-rvisi,:,n by cc,llEc-gEc- pt?rsont1el. Fr ,:,,.-, the p,2-r·sp.,,-ctivt of 
studi::-nts ir1te-rvie-wt?-d in tl1t?se prc,g1·ams tht2- pra,:ti,:um dot:es not 
assurfi& a largE.- rc,lt< in the ,:,:,nt1:-:,:t of th.::- ,:,vE.-rall pt·og:--am . Tht<se 
programs tE-nd to to r~ly on a few cort' faculty and s-?veral 
as adju~ct faculty to instruct in tbeir particul2r areas of 
""' .. pertisEc- . Fr,:,r.-, the- p~rsp-?•:'.::ive ,:,f students, the-sEc- prc,grams do 
not reflt'ct a clear orientation. R~th1:-r than being guided by a 
strong vision of e-ducation, tl,ese programs ar~ guided by courses 
individual faculty and tht? general 1:l imat e ,:,f thE.- school . ( A 
situation not disimilar to waht exists in many univEc-rsity based 
teacher training programs in gen,c-ra l education . ) 

In ,:,:,ntrast 1 th,:•sce s,:h,:,,:,ls which 21~e p1·e-pal'ing ,:hang"" ag-:-nts t,:-nd 
t~ have small program that a re based on a highly personal 
app1·02.•:h to ,:hang,.;- . StL1d":"11ts and f ... culty h<='VE.- a high degreo2- c.f 
,:,:,nt.::t•:t on an ,:,ngoing basis . StLtC,::-nts c-rEc- r:1·p12cted over thE
dur.,;ti,:,~, ,:d tht:' progr2m tp d<:?vel,:,p a k<:?-:211 sens-2 ,:,f self,their 
strengths and weaknEc-sses, how they relate to the Jewish community 
a.nd its 11<:?-eds. C,:,nsisb;:nt i...•ith this approa,:h is ,:onsid,:.-rc.bl.,,
"'"r.-1pahsis on d,::ov'::,'l,:,ping a s1:-t1S1? ,:,f bt2l 1:-nging t,:, a c,:,rM,,unity. 
Pro~ram ~~periences ar& designed to meet tl,~se goals . Both from 
the persp,:-•:ti 't? ,:,f fa,:ulty and students thEc- p\'ao:ti,:ur.-1 1::Y;p -2-rieri::e 
plc>.'.)'<z, a V•?ry l a1·gr- 1·ole in th.,,-ir gt-itclL, ,.:tt~ trc:lin ing . Dt"pt-nding ,:,n 
th-= parti,:u.lar 1t1stiti..1ti,:,t1 th,:.- rc,l,.. ,:,f Judaio:a cours,?s variE.-!: , 
(3iv-=.-n tht=- personalisti,: pl1ilosopt1i-=-s ,:,f ttH:5~ pr,:,grc1.n,s th,:.- nu.rnb1:r 
,:,f adjLm,:t~ulty is ke-pt t,:, a. rt,i,~iri,u.rn t,:, -2-nsure- that ,:,:,r'2 
fa,:ul ty int"'ract e:,:t .. nsive-ly .._,ith studc,nts . 

Students in these p rograms tend to be slightly older than those 
in category 1 progr2ms. They also com~ from a variety of 
b.,;,:J.:gr,:,unds a'.,d pr ,:,fes:i•:•ns . Th,:.oy vi "'"1,..1 th_t? ,:,pp,:,rtunity t,:, study 
lt22.d1ng t,:, 2- diffft2r211t ,:c1' eer. With r.? sp.:,,:t tc, n ati ,:,ne-.l 
sta.ndar ds , pr,:,gri:\rns in this i:at.,.g,:,1·y t12-11d t,:, vie1,..1 the.· NE:L as 
in·elevant to tht<ir rnissi,:,n in pr,:,du,:ing 1:h2.ngt.' agents in J"-'"''is:h 
edLt•: 2.t i ,:,r,. 

Cat 1:g,:,1· y t hr"""', E: du,: at i ,:,ii/ ad r,,i n is t 1· c•t i ,:,n p 1' ,:,g 1· c.rns c:.l sc, p 1 ac ,;- emp lia s. 
on thEc- fi0ld pl2 .. :er.-,et·,t. In fa,:t stud"'nts c.·11,,:,l l in tw,:, pra,:ti,:a . 
0:1e in tea,:hing and ,:,n,;:• in adrninist1·r.1tic,:1. H,:,\...1 t!v'""r , in r11•:1st othE-r 
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respects these programs corresponds to category 1 . T his program 
~lso att r acts many indi vidual s from different walks of life who 
vi e1..• thE- program as a means to rnaking sc,m'=" impact on thr Jewish 
educational community . Students in this program have 
considerable coL1rst- wc,rk in Judaica and intt:"nsiv€- Ht:"brew learning 
expE-rien,:es in,:luding a summe1' Ulpan . 

A significant i ssue n ot reflected in the table relates to thr 
rclt" and vision of religious e ducation in the program. 
DE-nori'iinati,:,nal si:hools tend to be c,pen about th£-ir mission to 
procu•=-=- religious t:.'ducators . Yl2't , inter vie1,..1s and an e:,;amino.tion 
of their lit e ratur€- does not cl€-arly articulate their vision of a 
r-=-ligious ;:,ducator . Ind1::pt-t1dt<-nt 1:c•l le-ges , ,:,n th-::- c•ther hand , 
reflect rather ambivalent attitude s towards religious education. 
Often 1'eligious is confused with deni:iminatic,nal . Thi::: 
r &l ati c,nshi p b.,-twe&n i d "'""ol ,:,gy , 
of p r ogram will be discussed at 

r &l igious e duc&tion 
length in th~ final 

and ,: E,t eg,:,r y 
r ep,:,r t . 

Tab]'::" c. 

Tvnoloov of appro2che~ to pr~oaratiDn proar 2~s in Je~ish education 

course offerings 

t r a i t1 i 11 g rf .. :, d e 1 s 

practicum/ i ntern 

St u d en t g ,:. al s 

F a,:u) ty 

t'="acher training 

H,;,br e-w 
1 i b E-t· al arts 

5 Judai ,:a 
3 ff,""th,:,ds 
.:. Foundations 

2.,: ad ;:,rni c / r,,et h,:,d 

r1,i n i ma.I 
s•: h,: .. :,l 

t ""a-:111:r s 

full/pt/adj . 

educational change 
agent 

Ii, i n i r,·, a ). ~Tu d 2 i ,: a 

rn,:,d . H~ tr ~w 
libt?ral a~·ts 

2 Jud c. i ,: 2~ 

·-.. F ,:::..111 d at ions 
s,:,,: i ol ,:,gy 

a,: c:.d ,:_-hii,: /gr ,:,up 

e >: t €:- n s i v '= 
institutio~-, 

f Ld 1 

i r r t"l e-vant 

E-ducator 
2.c!rni n i st 1· 

m,:,d . Jud 

riK,d . H'2t 
libe-ral c 

4 Judc:li•: 
4 method 
2 2.dr:-.i.11. 

c:, ,: a d e r11 i ,: / 
111,;;-t hod':=, 

t :.: t t-tlS i '✓e 

s C h c, ,:, 1 / i r· 

t;:,ach/admi 

full/a:lj 

var i ,;:s 

In recent years sever2l 
prograli',s have bs::•:::11 ::r~itic., t,:-d by J,:,.:,3. l ,:-,:o111111unities -
BJE/F,:,deratic,n t,:, addres=- th,,, tea,:hi ng sh,:,rt2.g-=: ,:,f qual i fi-::-d 
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teachers for Sunday and afternoon school programs . These 
prograr11s ar e d,:-signE.-d tc, at t ract JE.-wishly c,::immitted adults , 
living in the community who enjoy working with children but have 
gaps it, 1:ontt2nt and skill areas with re-spect t ,:, the-ir Je-wish 
t2ducation . These programs generally consist of courses and 
modules intE.-nded to provide those skills and knowledge ne~essary 
for t-:::-c:,ching in the SLtpplt2m'"'ntary schc11:,l st-tting . In sori'1,:, 
programs each participant is also linked to a mentor or master 
tt,,-achet- . OthE.-r programs havo= rt2trt-at~ and int.=.-nsivo= ,._,orkshops . 
There art- probably less than a doze-n such program ~unctioning 
tod2y which produce between 30-70 teachers per year . The final 
rep,:,rt will furtl,c-r describe th1:ese programs and discuss th,2-ir 
implic2tic1ns ,._,ithin thE.- tr:,ta l ,:,:,nt e :,;t of tt-ad1E-r pr>::•;:;aratic..n . 

In-service prog r ammina There are extt-nsive programs for in-
servic,:- education in almost every community whert- ther,:- is a 
Burt-au of Je~ish Education . The final report will provide an 
ov,;,rvi ew ,:.f tt,e typE<s of pt-ograr11s that at-e emerging and tht-i r 
relationship to th t:" tr"'ini ng institutions . The implications- of 
in-s,;,rvi ,:.::_. pr,:1grar11s f,:,r prc,fE."ssional Jic- .... 'ish E-du,:ators ,._,ill als•:, 
b t' dis-: U:S-=.-d. 

Jnf,:,rr,,.;..1 t>-du,:oti ,:•11 Currently, there are n,:, tr-aini:19 pr,:,gr2.ms 
spe,:ifi,:al]y d-=:-signe-d t,:, p1· epa1- E- p,:-rsoniit:,1 fc,r- rc,les in inf,:,rmal 
J-:-1..•ish t:dw:atic,n ( ,:;.g ., carnping , y,:,uth .._, ,:,rk , J CC, adLllt 
e-ducc:ltic,n) . Many ,:,f th ,:•S'C' in v ,:,l vt? d 1,,1it!1 the- training 
in:=:tjtut::.::,ns n,:.t c-d th.;,. t1t-i:-d t,:, .;.- s tablish pr,:,gre,r,,s in th,;,s,2- are-as 
H,:,1,,.1-2 v -:-r, dt·p t.•ncir-,g ,:,n t-he id,;,,:-l•~•gy ,:,f thE- instituti ,:,n t!·;'C' need 
an:::l prc,grarn-=-ti,: t-esp,:,ns,:.- c:,Y-t? v i 2~.•frd v,;,ry di ff\:'rt."ntly . This issu e 
will b-2 add1·-2ssed mor-2- t?:,:tens iv.,;,]y in the final report . 

Intervi,;,ws with JGC and JW8 personnel indicate that within tl,e 
",:,:-nter 1.,.,,:,r-ld" a gr--?at deal ,:,f ti-aining is ,: .. :cLn-ing . Much of this 
in-s.;:rvi,:t:- training focust;'s on n-,.a:,;irni:::ing Jewish ,:on tent 1.,•ithin 
informal education settings. Most of programming in this area 
hc:,s beE.-n done in conjunction with Israel educ2tion programs, 
including o;:- :,;t"='ndt:-d sti..tdy S€-:sic0 t1 in Is1·a.;;-l . F::-2-lc1 t iv1:l y ~ittl-2-
has bt':-~n d,:,n .:: t,:, ri-:,;.l : E- L•.st? ,:,f th£· res,:,urc-=-= 1,.• ithin th..-: treo.ining 
institutions f,:,r pup,:,ses ,:,f r11a;;ir11i=ing J,c-wi sh ,c-du,:2ti·:•n in the 
",:"'°1-,t'°'r ,._,,:,rld." This area 1..1ill bo;:- furth.,.r £- :.; ar,,it·,'°°d in th"' final 
1· ,2port. 

In 2.ddition to at1sw-:,1•ing tl·1,;.- 1·-2ss:.-a1·,:h q1Jo::sti,:,ns 1.,.•hi,:h l-2-d to this 
study , th"=' fin a l rest"arch rt"port will addres: several issu€-s and 
q u.,, <: t i ,:, ri s t h at cu- E- t':- r,, '°' r g i 11 g f 1· ,:, rt, a d ~ t a i 1 '°' d an a 1 y s i s ,:, f t h e d c:1. t a . 

1. In 1957 , Alvin S,:hiff rep,:,rted that 1740 stud"'nts ,._,.,rte 
::tL•dying in '3 ,:d th -.:: 15 :institutions ,;,>·;2mi rH:d in t.hi!:, study . Of 
tho::;,:- apprc,~·: iri-,at€-ly 500 plann.?d a cr..1·r:t-r in Jewish educati•:•n -
H,: .. :h=-tc-in rt-p,:11·ted in 1'38G that ,:,nly 55 individuals \...1t"Y--? bE-ing 
pYepc;rE-d by institutions c,f Jc-1,..•ish high,;;•r lt-arni ng fc,r p,:,siti,:,ns 
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as senior personnel . The present study reports a student 
population of approximately 350. What do these differences among 
the various studies reflect? Aside from differences in 
methodology what can be sa id to explain the variance? I s theres 
net increase ,:,r decline in the number ,:,f studtnts·? Th,;, intervie-1. 
d?ta suggests that tl1t.•rE.- is in,:reas£-d int,;,ri?st in J12wish 
education as a profession . in numbtrs 
sampling technique , methodology and a 
will be addrtssed . Do the findings of 
interest in Jewish tducation? 

rtflect differences in 
variety other issues which 
this study suggest renewed 

~ 
2 . With th'°" e:,:,:epti•::,n of two He-brew tE-a1:her colltges 2,ll 11 hav"-" 
survived, since their inception in the early part of this centur 
M0st have adapted to the changing times by modifying their 
visions and addressing the needs of the communities they serve . 
What are th-2 implications of their changing rol'='s for Je1,,1ish 
tdu,:at ion? 

3. The analysis of the interview data sugciest that there are 
substantial difference among the various training institutions 
with respect to their goals and visions of Je-1,,1ish education. Ca 
th,.;.y wol' k togt>ther? Should tht>y work tc,geth'2r? Th1=- independent 
and den,:1ri"1inationel i nsti tuti,:,ns hov._.. v.,,.1-y different views ,:,n 
these issues . How~v@r, all agre.,,. that recruitment may be an ar 
whE-t·e instituti,:,ns ,:an t,:;gether in a colla!::J,:,rativ<?- fashi,:,n . 

4. All the institutions cite teacher salal'ies as a majo~ 
cisi11,:entive tc, €-nt.,.1·ing th;:;- field ,:,f JE,1...•ish edu,:c?ti,:,n. Issue£ 
of fo,:ulty personnel ?.nd standal'ds ar"'" vit2-we-d as of secondary 
i rnpor tan,: e . 

5. Several of those intervie~ed noted a tE-nsion between the 
pressur12 to adr11it stud;:;-nts t,:, tht-ir training prograr.-,s and the 
maintence of high professional standards . Ho1,,1 might these 
tensions be addressed? 

7 . Th;:;- Iggud for several years served as a vE-hicle for insuri 
standards and pl'ofessionalism in the tl'aining institutions. C 
the Association 1101..• fulfill this r,:,le.? 

8 . The data ,:,n tE-acher preparati,:,11. indicatE- a re,:urrt:cnt parac 
er.-,erges in trs,ining institutions . Those studE-nts wh,:, ar..? 
P'' "'pa.ring fror,1 th,:- lt=>ast senior p,:,siti,:,ns _( B . A ., i:E-rtifi,:ati,: 
pr,:,grarns) hav,::• str-,:,ngi?l' Judai,:a ba,:kgr,:,u11ds than th,:1s1:: pr1::par : 
f,:,rr.-, r.-,,:,1·1:: stnior po£ition!: (M . f,, . ) . Th,:,s0 students 1?nt"'rin9 
91-aduate li;;v-=:l p1·og1-arns ,:,ft..;•n have Wo;•?k Jud2,i,:a b.'.:' 1:l·:91·,:,unds. 

'3 . Wht":-l't":- ,:a.n stud0nts la,:king Judai,:a and H.,_.brt:"w languag€: 
pr ,:,fi,:it:"n,:y a,:quire- skills c:1.nd kn,:,wl.1::dge? 

10. Althc,ugh ther"' is a gr,:,1,,1ing ne-"'d f,:,r day schc,,:,l tE-a 1:hi:-l'S 
and a pr;:,1 i ferati,:,n ,:,f do. y s,:h,:,,:,ls, t1·aining p1·,:,grar.-,s are, not 
responding to this n.::-ed. What a1·,;_. th.::- c,:,nditions n~t?dt:d t,:, 
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Tt1 is i: ,-:·:.t>d, ch· Wds commiss 1 oned in oJder to i;,rov lde 
th,.. Comrnl;1Jjon with l\n inventory an4 deacription of t he current 
cst.:itL1s o f Lite prr:pura tion of p~rsonncl fot Jewtsh education, The 
·:tudy wr1:; clt-1:d<3ned to answer the following guest ions: 

1 ' 
[nr 

Whdl: institutions of higher leaining are prep.ring personnel 
J1~ wi.:h nrluc.=ition7 

a . How many students ar:e enrol~ed 1n these programs and who 
~r~ they (student profile)? ! 

\I 

V 

V t,. Who ;1r.~ thP. faculty ( faculty profile)? 
c. What. are the goalo and ~trupturea of these programs (progra~ v 

tir o(i l€!)? ..1 . . 
u. Whu t. ar'.e the costs 1tund1ng ~atternu for these p.rograms 7 
~. Wh~t ar~ the visions of these in8tl t u tions with 

rPGpect to the future trai~ing pf Jewish educators? 
Wii.:it i" the! n.1ture o f in-service training for Jewish 
tiduc:at:nrr. ~ervin9 in formal antl informal educ ational 
::; t~ t t i n •r; i' 

V 

v 

V 

]. Whdt ~re lhe ls5ues and probler&8 facing these institutions? v 

i 
l~iiCll inslltution of higher l ear n ln<i in North America 
11cq1o1ri 119 ,'lewb-;h etlucators was exaii.l ned in the following ways: 

1 . R111 l c L l n ;; , rr ogram descriptions~ published and unpublished 
r:cpoi:t::~ of thtise institutions were 1gathered and reviewed, 
2. :Ji te visits were made to each 1,stitution, where feasible 
j n or<l~r t.o nbi:;erve. classes, interyiew .administration , 
r,,. ,_. ,,1 t 'J' , p ... -..r.un~.,. .... t')rl~t:r.d 'l"Lith these i nstituti ons and 

V 

V 

rnr·n r w i I h ~:t.11ctcnts enrolled. in the : educat1.on progLams. A tv{..,.11;----:
1
...,.,-.:v:_ 

tJf. f.8 i11t~rvi1?WS were conducted by1 the investigator. He also V 
<:ur1ductc•c1 grc,up discussions with 5(7 5tu.dents. 
.1. Tu place the issue of t.rainingl within a context, existing 
pul:l i•; ltpd dnn unpublis hed studies ,and reporta in the areas of 
1· ,•. 1cl1ci1 t•c..111,.:,·Jtion il nd Jewish teacher education were reviewed. 

A1 I ()dt ,J .w.·t> 
l'-!fl'), 

i 
.::ollP.ctcd between September 15 and November 20, V 

I 

Whul ful1u ws ts an overview of th~ r ~~µlts and initial £1ndlnga • j 
~riot tu a Lhoro ugh analysis. In prepa~ation for the Monday 
mC'"\.i11<J, the i:eu.der's attention w~ll be focused in this document 
un 4u.:irilitdtive descriptions .of t?e re.sults . The final report 
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w i 11 .:iL-; r:, pr P.:~t:!nt an t:!Xte n5ive q ua l ita tive analys l5 o f the issue s 
,HH] t i.llll'iw;:; , .. 1111.:rqing E.r orn ana l ys is o f the data . V 

r+ MIG 'b -: 1,,./,) 

Tablt~ 1 :.:;huws the dis t r ibution o f etµdentcs enrolled i n 1 5 ~ 

lnvent:r,ry u( Proqr.;im:s 

in:·ilHuL 11ir1c:; of highe r learning in the United state5 and Canada 
pr~tJr1r I n 1J pen,nns f o.t Cilreers 1n Jewish educ.1t1on. Thee e 
fHn<Jr,,m:::i c:unsi:::t of t hree t ypes: def\ominational, l ndei;:,e ndent , and 
llnivt~r~;it.y- bdscd. Ea c h o f the d e n~mlnal io ns ( Conccrvative, 
nrt:hodux ,1ncl Reform) spon!l o t schools or departments of Jewish 
<!1!11<:d l.; nn <1H::; iqned tu pr epared rel iglous educators . The 
1 n:; ~- i t 1.1 t-. i u 11:; a t P : H c b r e ..., Un l o n r. o 1 1 age { Rhea H i rs ch sch o o l o f 
E<.Jun,I il>II, Los An<],~1es ; The School Qf Educ ation, New Yo r k) Jewi sh 
Th~;~il< HJ lr:al Seminary o t Ameri c a ( D~partment of Educat ion ) ; 
1Jniv1·r~;:t.y of Judair;m, Fingerhut Sch ool o f Educa tion, Los 
J\ngcd,~::;; YP.sh i va Univerl5 t y ( Az r ie l li Grad uate Inst itut e , Isaac 
nr1iunr. C:oJ lege , Stern College ). Fiv• Indepe nd e nt a c h ool s 
•Jt:111,r-~lly rr:: fer red to as Inde pe ndent He br ew Teacher c o llege:s were 
t'lx,,min<·:il. Th~y are: Gratz Co1-l ege;· Ph i lacle lphia ; Ba ltimor e 
H1:brcw Unlversity, Hebrew Coll e ge , Boston ; Cleveland Co l lege of 
,J e·...,, i ~. h r.t.ud i P.s and Spertus Colle ge , Ch icago. University- based 
lH<11Jr,1111s t: l1at·. wr.rt! examined includes Bra nde is Un iver s ity, 
llur n:,; l•1 in Fr ogram for Jewish Cotnmune. l Serv ice; George Was h ington 
Uoivt:i:si~.y, School of Education in a.s soc i a tion wi th the College 
n [ ,JewiHh Studies, Washington, o.c .. ; \'.o r k Universi ty, Depar tment 
0( Jewl~h ~tudle~, Toronto; Hc01ll Univerl s ty, De partment of . ~ 
Ju11.1ic f.tuclj<•::; , Montreal. In add it i on the Bureau o f J ewis h /l)'.',1~lj 
l~rJuc::,, l 1 ur1 l II Tnt onto sponsor3 a Hldra esh~ ( Teacher Trai n ing ,;1l-~ 
fri~➔ t i Lule) t.hat prepares certified :t eachers, 5 \~ 

I 
I 

·1 . P::1r.L-lirnc /Eull-time ~tuden te ii,h e majority o f matric ulating 
:;LU<11•11t. :., in thP.si: programs are e nrolled on a part-time basi s 
( 7!,~.). Mc,st. 1:,J<.1rt-t imers vlew the ms ~lves as Jewi s h e d ucato r s and 

.iri.> r:urri:nt1y employed in Jewish s qhools. Depending on the 
~~mmunlly, thr attainment of a degtee permits one to bot h move up 
Lip• l:1nc~er µi:ofess ionally and incr4'ase -One 's earni ngs , Th e re l s 
, ·,111:; i d~-r ,d1l c: Vd rid ti on amo n g the p•rt- timers wi t h respect t o a ge, 
n.Jliorial origin, and experi ence. ( , Muc h o f the dat a needed t o do 
tt ,lel.i i lc:'<1 ur1ulysis wa s unavailablt,) Most part- timez:s enroll in 
the independent s c hool s and two of - the denominati onal s choo l s , 
ove r ,·d l the Unive i-si t y-bas ed progr•m.a and denominati onal sc h ools 
r1 : 4 1; ir,=, :.;tun~nts t o be full time students . Th e stud ent s i n f u ll 
tiwt.: prngram students t e nd to be within the 25-32 a ge r ange. 
Tlt1•y ,,um,: Crom a l ve r s e bac'kgroun6s : and -many view Jewish educatio n 
.1~ ,1 cur:ec:r cha n g e . ( AdcH tional da~a is needed t o d eve l op a ful l 
profllt.: uf the~e ~tud e nts. ) 

·.~ . B.l\./ M. A . progr a ms Host of this ina;titutions are phasing out 
I.hi•\ r B.A . Iirograms i n J ewish edu~tion and emphasizing their 
M.A. proqrums, This phe n ome non ap~ars to be the res u lt of three 
fJ<'l.u r s: 1) there ar e decreasing rlumber:s of American c o llege- age 
,:;l.1J,i1 i nt~; who c:hoose t o ma;or in e<Sucati on programs . 2 ) B , A. 
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1:,>rograms in Jli wish ~ducation tend to be dominated by Israe lis , 
who a r ~ lntercML ed in earning~ B. A. while ln the United States . 
:r.:.inino i11::;Lltutiuns tend to discourage Israelis from ma j oi::lng 
.Ln l'dllr.ati ori on the undergraduate J.eVeJ., LJuL I.Ju •:un .. uu .. Ol<JC. ~h<>fl\ 
t a l'.-'11rr,1l 1n ,1 ..,wtsh .~t.tal1c:3 progi:: .-m~ 3) There 15 a trend in 
lwwric.:c-111 t.eac:hi:r ccJucatlon program~ e1nphasize M.A. level 
pru,3r,:1n1:; ov1--r B , A, d egrees in education. 

T11 <:011t. rtJ:s r. \:o the U.S. lnat itution~ the Canadian schools 
,:r1cniJrct1:J,.' ~tul]~nt~ to matriculate ln B,A, level p::ogz:"1m6 in 
1•d uc.:.i Li on . 

:; . !~Or.t:urti I µr ugra m~ The 67 studenis who are enrolled in 
doctur~l ptoqrdffiS are ~ompz:ised ot tht~e typ~of students. 
Ap~1rnxim,1 l.~ly 70 \ are pursuing a doc:torate en a part-· lime bas i s 
'whi1e hold jng posit ions in Je'#ish el!ucation. These students view 
th~ doctorate as a way to develop expertise, gain a credential 
o1r11·l muvr- up thP. pr ofessional ladder. A smaller percentage (20\) 
vi.Pw doc:tor a l studies as a form o f ~ontinuing pi::ofessional 
l:~d11t:,Jl:ion ;in11 therefore enrol l in coursas year after year until 
'- 11•~.1 ...... ,, ~ .., ._,,_ r-:~.,. ,..,; ,.,.,..1t-1nn t-h~ disaert~tion . At that time 
ru,:1r1y o f th1N:;e students become non-m,tr lculating students. 
P.pl:)rv)dmut~ly 10 \ of the d octoral ~tudants in Jewish education 1,~ F~f 
i ntenc1 t: c, r,ur:-;ue careers in research and academia in Jewish 

I_' r] 11 f ·,,I t· i Cl !l . 

I 
4, Prnqram .ipproac:h~s, Those progra~ which offer clegrea prog:i::ams 
[ ,:i 11 i nt:"u t.hre~ categories , those which prepare: teac:het:s.., 
8111.1c,:1tio11.3l 1:h.:ange agents and cornmunal/educatiooaJ ·~of~ssionals . 
Nim! of the 15 programs ennuffierated purport to prepare their 
:~Lud, ·nls to .:i:-:sume role s as classro'om teachers ( 3 programs for 
the d d}' ~t:hool and 7 for supplemen~ary schools). These programs 
cur.:rcrntly have an enrollment of 17/ . students . The second 
1:-..1h-·l.JlHY · cc1ucat: ional change agent, is characteristic of 
f,i:11<.Jl'•:101:.:; that are designed to prep~re Jewish professionals who 
wi 11 .:.i.~:;uml' e:dur.:at ional leadership ' roles i n the Je'w'ish community. 
r.ea1fr i: sh i !J connotes a ssuming administrat: ive i::espo11s ibi lib)' fox: a 
a ::,:,llrniny admi'nistrative t:esponsibillty for a program. Of the 1 5 
p.t:u•Fum:.:-, li::;t~d in Table l, two, compti s ecl of 21 students, have 
pr ci,Jrn m:; wh i c:h pre pare educational c hange agents. 

1.r..,,...o( I~ 
C,Jm11,un,:d/cuL1c.ilional professional, ' the third category is des1gned ~p:ll. 
\.o pr q;c.1rc st uclents fo r assuming el ther t eacher or ad mini strati ve 
:,,le:,.r in J~ wish educational institlitions and includes two 
dq,-irt.ment.s of Je-wish education coJlprised of 26 students. 
IHf.f1!tences ctmon<J these categories are reflected ~rimarily with 
.r<i:~p<•c : t h> their course offerings, pre:reguisites, student 
l:)op11lalion:.; ,curricular training models, internships/pz:actlca and 
r,.•l.·it. ion:,hip to stundards of the NBt. (National Board of Licen::se). 
( 'l'htJ ".', fl I :·;;-;w'.!s ,He examined in Tabl, 3.) 

•·, .1:,·rl if 1,:ation programs In addit~on to degree programa £our 
p.c ug r.-.1 m:; o{ f~, a sequence of courses that will encible students to 
mccil lhe requirements for NBL or lpcal licensing agencies, The 

l 
i 
I 
! 
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<.:<•llrr.i• :;r.;qui.:nc:~ gene r .:tl ly consists of 4 - 6 courses in education 
anu an i nl:t.!rn~hi p or Jtudent teaching experience. As indicated in 
1'.1blr:! 1 ' 4'J ~.1i.tHlc ritsn1-rni:olJ.ed in thetui progra ms leading 
l.uw:;irct•; t·c rt I fic.:i t:i on. Student)t 1n certlf1cotlun pro(Jnrnu;; .1re 
~ x p•:ct1:1J t.,.> h-:1 v~ ::; tr on~ Juda 1 en bilckgroun~s and demon~tr.,,, tc 
lll' !Jr l.: w Lrn,J1l,l<Jt- pro .C ic i ency. 

I/I n:cent yP~r~ t hr ee institutioni, hiave also introduced principal 
c: .. : rt. i. i 1 c u Li on pr ug r1.1 ms , non-degree programs that prep,HC 
1-!Xi,,~r il-'1H:ed ~dut.:ators in the field,Th(\Jenroll in ac:3ministration and 
:--;upc•rvi:,ion c:outses while slmultaneo'osly completing a f1elc1 ~ , 
r.: t[>•~ r i r• ncc in the ir L:Urrent place o f emi;:,loyment, A total of ~ 
:.;t 111.knt. dr1~ i:n r ollcd in these programs . 

'!'able l 
Distril)ut.ion of student:;; enrollecl : in degree and 

t'C'rl.ifi1:~lt:t! prugrams at 15 teacher training institutions 

A.A . M. A. < g. t. l M.A. { f . $ · ) Doc . T.C. l?. C. 
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Facult y As 5hown in Table 2 the institution& ~ely heavily on 
par t -ti me and adjunct facurty. HowcYar, a~ indicated in Table 
4 t he use of a dj u nc ts varies depending on the approach · o f the 
p r o':J rd rn . Among all the IndQ£)en6ent Cf!lleges there 
is only one full time profeasot. Th• denominational inst1tution5 
have l a r ge r fa c ulties and full - time personnel~ 

i All 14 of the 19 full-time faculty mJmber& have doctorates in 
educ ut i on or an allieo field, N1nty: percent received their 
deg ree t tom a general unve~sity. Mbat did not write the i r / 
d i sse rta t ions on a topic relate~ to ~ewish educotion. Although 
there is cons idetable variation in t~e c•reer paths of faculty,' 
the majority hav e held positons 1n Je~iab e~u~~tion prio~ to 
becoming t aculty membe~ b . 

l t is a c ommonly held perception t h~t the more able .the faculty 
membe r, the f a s ter s/he i s pushed in~o a1sumin9 administrative 
rc5ponsibili t i e s and consequent l y devotes lees tizu.e to teach ing 
and research ( a s imilar p henomenon exit6 on the school level 
with t eacher s who get pushed up . ) T.he mean a ge of full and part
time f a culty is in t he mi d-forties . i Salaries va.ry considerably 
fr om ins t ituti on t o i ns t i t tlb.on . Howaver, on the whole 
denomi nationa l and univers i ty- based 'i nstit u tions have salary 
scales comparable t o pr iva te instit ut i on~ of h i gher lerning, 
Independent colleges , in c ontrast, have 6alary s cales 
cons i dera bly b e l o w c o mparable loca l -private insti tutions. 

Full- t i me 1 3 * ( 6 ) 

part - time 22 :It " 

a djunct 44 **' 

* den~tes f aculty who assume full-time teaching responsibilities 
Six faculty members listed as fu~l-time devote at least 2/Sths of 
thei r time t o administrative or other re~pon61bil1ties 

•• d e no tes facu l ty who teach at least 2/Sth of a full teaching 
loacl 

~•• denotes faculty are generally e~ployed by another institution 
and t each only one course per yea~. 

I 
' 
I 
J 
L 
I 
' 

I 
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F'undinqThc c]atu. in Table 3 speak for themsel.Ve3, Denominational 
:·,c:huols r~t.:t:ivc liltlc or n~ funding_ fx:om community federations . 
They r~ly p c tma rily on fun~alslng f?r balancing thei.r budgets. 
T nde !Jt: 11dcn t schools to a laz:~~ extent; are dependent on communi ty 
fund i 11',J. llowi:: ve r, 1 n recent y~ars there le a tendency amens 
Lilt!:;(.! :.chuu 1 ::;~t;tit:! k out51 de funds ancl. become le:se depondont .nd/ .nr ~ 7 
al:;o li::::;::; .1c:cuuntable Lu the federat.1ons. Add1.t1.ona1 data is u/i.J. '{ • 
re4uired in thl::; art::d to do a comple~e analysis, 

l.l i 11 The dd. in Tabl.e 3 speak f ; theinselve s , enoml.national 
L',cl1/.l ):; rec€'1v . little ur no tun<11ng rom community fedorat iono. 
Tli~·y . · ly l:) t im:;r · 1y on fundralsing for alancing t h e budge ts. 
T 11<112 pc: r en t ::;c:hoo to a large extent e dependent community 
f 1.11111 i 1113. li uwevcr, 1 recent years there a tendency mong 
these ~~h ols seek o side funds and become ess depende t and 
alsn 1t-!::;:-::: .. c:uuntabl ~ the federations. A itional dat is 

hi~ area o a complete analysi 

Tal>l."' 3 

P1:, 1T t '. rit.:.igP. o £ budget covered by va:r ious fund1ng sources 
L11r i 11dependent and denominational schools 

Federation 

50-80 

De no mi. rhl t i on a 1 :::; ch o o 1 s 

Fu1t19n 

15-30 

15-2 5 

Otb,:,, 

l0-20 

85-75 

App roache::; to training l?rograms that focue on teac:her training 
lend l.u be i 11de pc ncent or denoml. natienally based pChools which 
v i. ew ,J:; t he ir ml ss ion preparing teachers fot: local Jewish 
c:0111mun it. i es or movement s·chools. Tbese pi:ograms to a large 
<:xl.P.nt, follow the er iteria for teacher standards set by the NBL, 
u r .,.,.Q_l.ht~r i:cyicmal licensing agencie21. The standards require a 
~g ,Jud,:i ir.:1 background , proficiency in Hebre..., language ,and a 

.l ll.>e r ,11 arb; background, They tend to attract students ',Ti/ho either 
h .. iw• f,-lirly :.-:trong Judaica training, or who are willing to devote 
c.:tH1 i: idet:.ibJ e t..i me to study in these·. area5 pr 1or to taking 
qrac..h1,-1te wo rk. Al though programs included in this category 
c'lirl12r :a:ibstarit ial1y in their speclific educational approaches and 
,011r:~t:? 1)f ferings, they all emphasize three types of courses; the 
p r.1L: t i c,, l ( mP.thods and teaching coursee l, Judaica and founcation 
cou r :•;i::s l 1.Jh i l o15o phy of education, educ.it iona 1 psychology, 
lti : .t 1HY o( t\c1ucat: i on) . Each of the9'.e prograrrus have prac::tica which 
dr11 1 i 11k•:d tu the s tudent's place elf employment ( these student3 
t.c~.ich j n attcrr,oon schools) , I 

1. 
·j 
I 
I 
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The p ra t.: t icu1n qener.ally ls one 15~mester in duration and involves 
~uper v i ~1on uy coll ege pe~~o nnel. Fr~rn the perspective of 
t>ludent:; inte r v i e wed in tht!~t: pro9ra~~ the practic::um does not 
.15;;t1rn~ a l ,1r yP. r o l ~ in the context of the overall program. The5e 
prngram:i LP.nd Lo t o rely on a few <:ore faculty and hi'CQ gevcra l 
out.:•; idr:: f..11:11 I Ly d:; u cljunc::ts to 1.n!;)truct 1n particular area3 of 
1~xpP. r ~l:;t• , l''t u m the per:5pt:lctivc of ztudonts, the15e progr.imlii d o 
not r ~•f· ln:t: d l.') (q :ir o rlentatlon. Rather than being guided by. 
:Jlt,;n•] vision of ecl ucatlonythe "rogratn::s are guided by courses and 
1nu l vidut1l fac1 111.y and the ~t!neral climate of the school . 

! n cu11tra:;;t. , the s chools which are prepariny change a9enta tend 
to hnv~ sm~ I L ~rograrns that are based on a highly p e rsonal 
,:1ppro,wll tr) chd tHJe , Students and faculty have a high degree o f 
cont.ac t on ,::ir1 ongol ng basis . student?S are expected over the 
dl1r.:1ti(')n u f t he p r ogram' to develop a . keen sense of self,the i r 
:,l.rC!!VJth:•; and weakness)rnd h o 'w t hey relate t o the Jewish communi t y 
,.,r1,1 it:.; neei:h; , Cons is tent with th 1s approach is cons iderable 
crnp.tlw i.:; 011 Cleveluping a sense o f belonging to a community. 
rr,>•Jr-='rn c:xp~r i enc: es ar e d e signed to '.mee t theee goals. Both from 
l.lH: [JC' r ,-;1:-)c:ct. i vE! of faculty and a t ud~nts the practicum experience 
pl.1:i,•:1 a v,•ry l .;rg~ ro l e i n t heir graduat e tra i ning. Depending on 
the.• l,,Htic: u la r institution the role of J uda1c::a c ourses varies. 
Given !.h~ p 1.:rsonc31lstic philo sophies of these programs the n u mber 
of adjllnt:t [nc ulty i s kept to a minimum t o ensui::e that core 
f.:i1:u l ty itit: .. ~rac.: t extensivel y with s t ud ents . 

0l.1H1,:: nl'.:; in t. h ~se prugrams t end t o be s lig h t ly o l der than tho ~e 
i r, 1:.:ll ,11Jut:j· 1 programs . They als o come fr om a variety of 
ba~kyroun~u and professions. They v iew t he o pportunity to study 
1,~.J<lin •J I u a d i ffferent career. With res )?e ct t o national 
:;I irnu,.H ds , p rog:i: a ms in this category tend t o view the NBL as 
itr1~l1•v.-i11t t:o the tr mission in prod\lc l ng c hange agents in Jewish 
r' n UL' ,J Li n n . 

Cal1:r.3tiry l.hree , fducal lon/admn ist r a tion pr ogra~ place em~hasls 
on lhl~ fi~ l d placement . In f a ct student s enrol l in two practlca. 
Orir: in tr,H: hing and one i n admin l ;;;ttation. However, in most o ther 
rr.:;!:>~2,:t:·, Lh t r.e~rogr r1ms c;orrespond~ to category l, This program 
.:.lc.n at:tr.-tc: l s many individuals from different walks of life who 
v i t.J W l.h~ p roy ra m as a means to makif\g some impact on the Jewish 
l'id 1icc:1 t i o na 1 c:ommu n i t:y . Students in this program have 
cnn ~, ldr1r ,tble cours~ wo rk in Judaica and intensive Hebrew learning 
-.~xp"r. i t'nc·t:::; includ i ng a summer Ulpan . 

l~· 

I . 

A ~li g n i f.i i: ~, n L i s ::rn e n o t r e f le ct e d in the table re 1 ates t o the 
ro1<··· c1nc1 vi:. i on of religious educat·lon in the program. 
Df:tnn111 i n.3 t i nna l s c h oo ls tend to be open about their miss ion to f / 
pr od11c11 i: t=! 1i,:31011:; educators . Yet, ·1 nterv ie-ws and an examinat 1 on 
of U1~lr J ltcrature does not clearly articulate their vision of a 
r ,: l \ 'Ji ,,,.1,: ciduca tor. Independent colleges, on the other hand, 
rt:!l 1.nr: t r .:ither a mbivalent attitude ai towards religious education. 
Of t an r~ligious l s c o nfused with dQnom1n~tional . The 
rc:il,::-1t lnn~hi p betwee n ideology I rel:igiou:s education ancl category 

_., __ _ 
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u[ p1 1) 1;1: am will be diiscu15 :5ed at len<jth in the final report. 

Table 4 

't'ypn) oqy uf uppcuoche~ to prep~rat1srn PIP9Ji9ffix in X!'''d.sh education 

(: 0 IJ!. !i L' U f f L: r L 111_1 !". 

t, r : 1 i11i11<:J muu~l::. 

p Tu.Ct i C.: U lri/ i ii I. t! !. 11 

NnL 

teacher train1nj 

maximum Juda1ca 

Hebrew 
liberal arts 

5 Judaica 
3 method~ 
2 t"uuullcsl.lvu• 

academic/method 

minimal 
:,c:hool 

t e ache rs 

£u11/pt/Rdj . 

important 

educational chan~e 

f-'h)_ agent v 

minim.al Judaica mod. Judaic::p,_ 

mo<1. Hebrew 
liberal ar:t:s 

2 Judaica 
2 Foundation:;} 
cv--. l.vl.u';1 ,r 

. 
academic/grouf? 

exten:5 1vc 
inotitution 

change agents 

ful l 

mod. Hebrew 
llbetal axt:3 

4 Judaica 
4 methodei 
2 odm1u, 

academic/ . 
l'V\._~h•ds 

extensive 
schoal/ina.t 

teach/admin 

full /ad j 

ix:relevant mod. important 

' 
r n :H! r. ~it:~. pr ogramming There are~ pro?rams for l n - 15erv ice 
t•ilucat ion 111 nlmost every community~ere is a Bureau of 
Jewi:;h rM uc:atlon . The tl.nal report ~lll prov1Cle an overview of 
tlH~ typr;, of l:'rograrns that are eme:r:ging and their relationship to 
t.h~ trainin13 institutions . The impl~cations of in-service 
t.1rngrdm~ for prof es~ i.onal Jewish educators will also be 
d i ~ c 11 r; ~; ,~ c.J • 

l n In rm,'! l ~ducat ion Currently, there are no training programs 
:, pt!1: if i c.:11 1 y <k:,; i gned to prepaz:e personnel for roles in informal 
.J1:- wi ~ h 1\C1t1c:~Lion ( e.g., camping , yputh work, JCC, adult 
t·(1 tli'u t· ion ) . MM1y of those l nvol ved' with the tra 1n1ng 
i 11 :~L il.ut. lons noted the need to esta~lish programs in these areas . 
f! •.1wt•v1,• r , c1q10nd i ng on the ideology bf the inet 1 tut ion the need 
•. 111u l:)LU'J.t ... 1niatic response are viewed: very differently. Thls issue 

I 

,,.,HI bP. ~ 'u '("+~P'r' c;l;$c..vSSJ) '1~ t-~e 
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final rerurt. 

Interview~ with JCC and JWB peisonnel in~icate th~t within the 
"ccntEr world'' a great dc:.ll of lt .1n1ng is oc:c:uring . Huc h of this 
i r, - s er v i r. f> l r a i n i n q f o cu::; E: ~ on maxi Jr\ 1 z 1 n g Jew ls h cont. P n t w 1 th i n 
1 n f or rna 1 c cJ u ca U on s e t t i n g:, . Moe l o f pr o gt a mm 1 n g i n t h i s; a.1: ea 
l1c1:::. beF·n d <.H1C' in conjunction with l5raeI educati o n prog1:ams, 
incl11d1nl] extende~ study se~sion 1n Ier a~l. Relatively little 
ha t bPi>n done to mak e use of lbe rea.ou1;ces -within the training 
\n::-titut!on:; tor pupo5es of ma.ximls;ing Jewish education in the 
" ct'r,lcr WtH)d. 11 This area will be furthex: examine~ in thw fina l 
rc-1,>urt. 

Iri ,:1<l<'lit.ion to ans"wt!ring the tesear·c:h questions which led to th is 
study,th~ flnal research report w1l~ address seve1:al is5ues and 
qu~~lion~ th8l are emerging from a detailed ana lysis of the data . 

1. In 1967 , Alvin oCh ltf Lc~~.tcd th~t 17~0 ~tud~ n ~~ WPTe 

~tudylng in 9 of the 15 institutions examined in this s tudy, Of 

''{ 

thc.>st appr oxim-,tely 500 planne d a career in Jewish education. ~~► 
}!och~t.edn rc·ported in 1986 that only 65 indivi duals were being \'f \')~ 
pr~~ar~d by institutions of Jewish higher learning for position~ rr 
a£, ~1. These differences in numbeX"s reflect 
differences in sampling technique, methodology and a variety 
oth~t i~sucs which will be addresstd. Do the find ings of this 
study 5ugg~st renewed intere6t in Je~ish education? 

2.W:th th~ exception of two Heb:e w teache~ colleges a ll 11 have 
~urvived , since their i nception i n : the early part of this century. 
Heist havi:- adapted to the c hanging t imes by mocHfying theiI 
v1siwns and addressing the needs of the cornml.lnities they se rve. 
Wliat are lhe- implications of their, changing toles for Je\Jish 
echlc-at. ion? 

3. The arialysi~ of the interview d)sta esuggest that there o.re 
~ubslant ia l dilference among the various training institutions 
wit~ r~spect to their goals and Vi6lons of Jewish education. Can 
thc.- y w,"' r t t.oget.her? Should they work together? The independent 
and denominational institutions have very different views on 
tl1e~.1:. i::;sue::: . However, all agree ·that recruitment may be an area 
.... ~,~n· ir.!'ltitutions can together in a collaborative fashion. 

4. All the ins t itutions cite teacher 
disincentive to entering the field of 
of faculty per sonnel and standards are 
impurtance . 

salaries a5 a major 1 
Jewish e~ ucat1on. Issues 
viewed as of secondary 

5. Several of thoae interviewed toted~ tan5ion between the · 
pressur.e to admit students to the r tra1ning programs ana the 
maintence of high profes:donal standards . How might these 
tensions be addressed? 
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7 . The ]ggua fut ~~veral years ~erved as a vehicle for in~ur l ng 
sldnnFtrd~· and pro [essionali:sm in the training institution::;. Can 't,:r_Q;;_,,.--
t ht A:-- :-, L"'l ;:- i a li on now f u l f i 11 th i s r o l e 7 / \ 

e. Tilt dala on t.enc..:l"1er preparatlori indica te a recur rent patadox 
enitrgr.-:-. ill training institutions. Those ZJtudents who are 
pr~pa r iny frore the least senior po~ltions ( B,A., certification 
programs) have 5t ronger Juda1ca boakgr oun~ s than those preparing 
1 orrt, murt: ::-enior positions (M. A.) . Those etudents entering 
grcJc'iUU l ':' lcvt:l programs often have ·weax Judaic. backgrounds, 

g , Wh~te can students lacking Judalca and He brew language 
prc,ficienc.l' dcgui~e ~kills and kno";edge7 

:t n, A) though t.here is a 9rowin13 mi;ed for day achool teachers , 
a (1 d a pr o l 1 t €: r a t i on o f clay sch o o l s J tr a l n 1 n g ~ r o gr a ms a re not 
r1:r·,k1ond i riq tc t his need . What artf·the cond i tions needed to 
~n~b l ~ program~ to meet this need? 

JJ . Research is perceivea as a nee~ in the fiel~ by the 
d~11ominational a nd unlversity7basec1 institutions, it is not a 
prior ity £or the independent schoo~s. What implications ~oes 
lti!s f inding have for cooperative ,ork among institutions? 

12 . There _ are several new types o f programs emerg}ng to~ txct\i.ny 
avocdlional teachers ( Chicago, Providence, Philaclelphia, New 
York, Pittsburgh, Washlngton , D.C . }a Those establishng these 
proqram!'; often see no need to involve exi s ting training 

) 

in:-;litut iu1 1s. Are there ways to utilize the ta lents of these 
in~, t1tut.ior1s i n the development of : new programs? Are their rnodel 
programs that successfully use the resources of the training 
i 11::--t. l tut ion:' 

13. H,,ny of those interviewed were : ambivalent about the rolt! 
):Hc:i(•} !,; hou ld play in training, Some ~aw it as an unsuccessful · 
way lo provide students with requi~ite skills and kn owledge. 
ou,ers vj e wed places 1 ike the Mel ton Center at the Hebr ew 
University as a resource that wa s ~aluable but unfeasible 
beca~~~ of funding issues . There are numerous issues that 
emerged from the data regarding the role of Israel i n 
tralning. 

j 

14. In-service education programs for Je"11sh eoucatoz: s a re \ 
booming. Hany of those interviewed malntalned that thi s ls the 
population training institutions should attend to rnore 
extensive ly. Hti!w effective le 1n-s~rvlce? 

~ . 
15 . There is a good deal of shoit-te~~ and extended in-service 
ed~cation conducted for JCC and J• per~onnel, Ho~ever, little 
or none of these in-service progr~. ma~e use of the teacher 
preparatio n ins titutions . MoreovEh:, there is little 
communication among those in lnfo:e·mal education and the tra.i·ning 
in:::ti tutlon:s. 

/ ' 
, "I 

& 

\ 
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16. Good p~r.!:$v11111d in Je ...-i sh e~ucation tend to be pu~ h ed into 
a □ mlril::.Li:dliuri and are less able to . C,cvote time to teaching and 
re::;f" ;Jrt:h. 

J 7 . A~ tt1c.:uyh ::;um~ o! the progra~ exam1.ned purport t o train foi: ' 
re l lgiou::; ~uu~ation , there do not e~i~t among the~e institutions 
~n articu la l 1on ot what it means to be a tell9ious Jewish 
ecucati(in, 

J ~. Md11y L•[ tl10::,~ interviewed mentioned the need to develop 
c l o ~ f.' rl l i t: ::, d 11 u j o i n t pr o g r a ms w l th 9 en er a l :Jc ho o l :s a n d pr o 9 rams 
c,{ C'd:1c,1llu11 . 011 tt1e other hand there ..,ere thozse 'who 1nd1cated 
that little could b~ ~~ln by such a•soc lations. What ar~ those 
for.tor!':. U1c1.l mukt· [ or a good an~ mu~ually beneficial 
rclalJun::.lliµ c:u111J111';j Jewis h and 9ener~l departments of education'? 

~-····~·,... ' . . ' 
l, 
i 
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TEACHER SURVEYS 

CITY YEAR 

Denver In process 
( Day School ( .~~~':.-,~ 
Teachers, · ~ -~ . \ ,,,. 
th h lJ c· -' roug . ,, 1 
schools) 

Cleveland 1987-88 

- ----- . ........ _ _ _ _ --·- -- ·.,·-..J- ... , ---... ___ ____ , --·--· 

RESPONSE RATE 

100%(?) 

100% 

u 
\ 

'-

TYPE OF INFO GIVEN 

Raw data only, thus 
far . 

·.~:"".'>through (now outdated) 
Annual wage per weekly 
hour; # of teachers. 

schools) 

Houston In process 

'?(_ LOS Angeles 1987-88 

' X. Miami 1987-88 

Midwest \...""'3) 
Day Schools ' 1~81 

'/_ Philadelphia 1987-88 

.Pittsburgh 1985- 86 
(through schools) 

: •. '1 
__ ,,, 

Syracuse In process 

78% 

80% 

40% 

54% 

"· .,, 
'• . 100% (?) 

39% 

Extensive 

Extensive 

Age, place of birth, 
gender, experience, 
qualifications . 

Not as extensive as 
Los Angeles or Miami. 

Education backgroun~, 
hours/week taught; 
annual wage per weekly 
hour (avg. only). 

Used L.A . 
questionnaire as 
model . 



SALARY SCALES 

CITY RECEIVED NOT YET DAY SUPPL . DO SCHOOLS 
RECEIVED SCHOOL SCHOOL ADHERE TO THE 

SCALE? 

Baltimore X X X No. info . 

Buffalo X 

Chicago X 

Los Angeles X X ){ Questionable. 
Notes from 

r--,,,_ extensive 
....... . interview 

available . 

Miami X X Agency-funded 
schools adhere. 
In general, all 
Conservative and 
Orthodox 
Community schools 
are funded . They 
represent 
2/3 of all Miami 
Day Schools . 

Montreal X X Probably can 
assume that all 
schools adhere. 

(~•a •;; • New Jersey X :;.,., 
(No info. ) No info . 

Providence X (No info . ) No info. 

Toledo X (No info . ) No i n fo. Scale 
requires 
extensive 
clarification . 

Tuscon X X No info. 
(Heb . 
High) 



~ ~..:.,,-0,•-----------...1"'•~•---•....:..•••:• o >#• --•- - - ::..4•"'; 
---'""--· ____ ____ ..__ ·- .. . _ ... ., ... .. .,. 

t • 

SENIOR LEVEL PERSONNEL 

PLACE/ORG. 

Cleveland 

HUC Alumni 
survey 

'_j • 

DATE 

1987-88 

1988-89 

RESPONSE RATE 

100% 

87% for 
full-time 

·· Los Angeles - 1989 58% 
Report on Survey 
of Jewish Youth 

~ r 
./"'I I ..t.:"" I ·-, 1,_J ;;, ~- . _,-""'~- · ' , 

I•- .Jo ... - .,.., . _. _ __ _ __ ~ • - -----• 

TYPE OF INFO . GIVEN 

#, full-time/part 
time, salary ranges, 
benefits . 

Salary, benefits, 
crosstabulation with 
vears of experience 
~nd size of school. 

Salary, benefits, 
median length of stay 
in field, 
"opportunity 
ratings" by personne l 
for creativity and 
growth. 

)(> /J/t -----------· -- ... _ ... - .... _ -- -· -
-----'Y,:~tl (4 

) 



PRE-SCHOOLS 

J!wS 1989 Annual 
Survey and Report 
(Precise response 
rate unavailable.) 

LA BUREAU OF 
JE\JI SH EDUCATIOH 
1988 - 89 Early 
Childhood 
Sa lary schedule 
Rationale ( 15/70 
pre-schools adhere 
t o th i s schedule . ) 

THE 1988 HIAMI 
JE\JISH EDUCATOR 
STLOY 
Early Childhood 
Educat ion Sumlary 
(Response Rate : 
BTX, based on 
surveys.} 

SALARI ES 

Data on full t ime 
(20 h.p.w. or 
more) di rectors 
end teachers, by 
size of center 
budget. Includes: 
nunber reporting, 
average, med ion, 
minimum and 
maxirrun salar ies. 

Scale ta.kes into 
account: units 
accumu l ated, 
hourly vs. monthly 
salary, degrees 
and credentials, 
and seniority. I t 
also applies t o 
a s s i s t a n t s , 
t eacher/directors 
and di rec tors. 

Under S\0,000-48¾ 
10,000-24,000·44¾ 
25, 000-39,000-8¾ 
~0,000 and up·OY. 
Average·1 1,900 
Includes 
percentages of 
nurbers o f hours 
per week teachers 
are paid to work. 

BENEF ITS 

Hedical -31¾ 
Pens ion·27X 

.-
·~ .. 
•1oa...,., 

TURNOVER RATE 

Information from 
phone interview 
with Dr. Edward 
Kagan, J\JB 
Director 
of Statistics. 
Not hard data. 
br. Kagan believes 
that the turnover 
rate for directors 
is fairly low but 
for t eachers Is 
quite high . Must 
t eke \ nt o account 
local economic 
conditions and 
other demographic 
factors. 

Response to 
"probability of 
remaining in field 
in f i Ve years," 
and "expected 
position in five 
years." 

OU/I.LI FICATIOHS 

City/state 
regulated for pre· 
schools. 

S a e 
requirements. 

Percentages: 
-highest level of 
education 
- c u r r e n t 
e d u c a t i o n a l 
enrollment 
-measures of 
Jewishness (Jewish 
ID) 

y o u t h 
group/camp/Israel 
experience 
·licenses 
·previous teaching 
experience 

{" ~fU ITHENT / 
,_ , EMTIO!I 

Dr . 
pre

have 

According to 
Kagan, Jl/8 
schools 
experienced a 
shortage of 
directors but not 
of teachers . 

Percentages : 
-method of finding 
current posl tion 
·measur es o f 
satisfact ion (as 
perceived by 
teacher) 

PROF_ DEVELOPHENT 

Percentages : 
· enrollment in 
CAJE worKshops 
over past three 
years (83¾) 
·other Judaic 
workshops (19¾ 
·Teaching Hcthods 
courses (30¾) 

MEIi COIIFIQJRAT IOHS 
OF TEACHI NG 



ASSISTANTS/ 
Sl'(CJALI STS 

LOS ANGELES BUREAU 
OF JEUISH 
EDUCATION 
1988·89 Early 
Childhood Selery 
Schedule Rationale 

HIAHI 
EDUCATOR 
(i988) 
Childhood 

JEUI SI! 
STUDY 

Early 
Aides 

87¾ included in 
response rate 
ECE surrnary. 

of 

SALAR JES 

Aides multiply 
scale by .8 

Urder 10,000·86¾ 
i0,000·24,000·14¾ 
25,000 and up·O¾ 
Average·S,800 

Includes info on 
nurber of hours 
per week· aides are 
paid to work. 

BENEFITS 

Medical-10¾ 
Pension·?¾ 

, _. 
TURNOVER RA TE 

Info. on 
probab ili ty of 
rema1n1ng in field 
in five years and 
expected pos1t1on 
in five years. 

QUALi FI CAT I OHS 

Percent ages on: 
·highest level of 
education 
· c u r r e n t 
educ a •t ion al 
enrol lment 
·measures of 
Jewishness (Jewish 
10, 
·possession of 
license of any 
type (23¾) 
·previous teaching 
experience 

ll"t:RUI THENT / 
'ENTION 

Info. on method of 
finding position 
and measures of 
sotisfoction. 

PROF. DEVEL())MENT 

Percentages on : 
·enrollment in 
CAJE workshops in 
past three years 
c6r1.> 
·other Jewish 
workshops (12X) 
·teaching methods 
courses (17X) 

NE\/ ro/FlG. OF 
TEACHING 



I n forma t i on on Communal Allocations to Schools : 

Baltimore 
Cleveland 
Hartfor d 
JESNA Report 
Kansas City 
Pittsburgh 
Toledo 

Communit y Educ ator Proposals : 

Boston 
Cleveland 

Community Educ ator Programs in Place: 

Cleveland 
Omaha 

------·· -- ---·-·-·· --·--·-···- ··-· -· 
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Wllf.'11 we> 1.i:;t. :-~ 1,u k~ lJLtd[ly on ll/10, you 5ugge~ted that! submit 
r,-.rnni1r,,!11,l.::1Lluu:.:; , pLut'usal~ etc,, that l m.ay have, though not 
11>'t · 1• ! if,-,r. i ly r•m,.11,,,t i ng from my research, 

Tllr; folluwin•J rt-•cu11uue11ue1Lion::, rlo-w from perceived n eeds noted by 
:..; ,JVl' ~ ,1 l n f t. It~ person::; I in lex: v le wed during the course of my 
r~!'> 1.i.:::ircl1 on ttH: Lrdi11 l119 in5titutione, They do not consittutc 
rny rAcomm<'nCldllun re::;ult ing from the research findings . 

lJ Tlwr,, ii; ,.:1 need for additi o nal fdCUlty members in 5t)ecific 
dC~d~, e.~., Rnrly childhood, supervlslu c1 ( lJoth as an area of 
::l.i!tl y dl\d th!'! ~uperv ising ot students in the tleld). The 
,H1tli !.io1, (ll f;:ir;u1t:y members to a dapartrnent wi ll also permit 
f,:H:l!lt.y m1.::1nbi=r:-:\ Lo devote more of their time to X:t!~t::c:Hl.: 11 and 
t:,:,H · l1 i 11\J 111:·:t.t=:dd of adm1n.Ls trat1ve taslu;. 

2) M,•rny of lhn~;e nl L.1:.dl.11 l11y institution~ !S~W the need foe v 
t:tu1l t:!r or ( ' c rd. ~c:.:; f or research in Jewish e~uca tlon. These woultl 
h1• ir1:-,litut,~:-; t.h,=tt would encou,:-age fac:ul ty fLum ulf.Cc:rent 
i11:;l l l. 111. ion~ tu wor.k together and 1ncHvlduall y on .c.e :.:; t:d.C l'.:h needs 
a l the field. The funding of these centers wo uld also provide 
I or t 1:nd:·, Lu c:ovti r. r.ourses taught bythese faculty members engage<l 
l n r •• : ; , ·, , ,· , • h . 

:i ) r: r . 1 d u u t ,,.. " t- ll <'I t~ n t. s c1. r t:! d e t e r red f r om c n r o 11 i n g l n 
,;r,1rl 1ut. e r:,r1J•~r,-t111s in Jewi5h education because of the prohibltlvt: 
L'C>:.~\::; of :·.Lud y . Mm;t students enrolled in graduate study ln 
J~wi::;h . ,i,1uc.'\tlnn, 011 a full-tirne basis, incur debts of at least 
~~Jll,000 fur two ye<1rs of full t.l.me study. Given t:u .n :ent 
:,.il,Hit'!; i 11 t. hi:: f ield, students bear the burden of tl!:::!ut: ro~ 
:5 r_•v••rd l .Y~•Jr.!; lonC)er than other Je wish profc6s 1onal::;. Hdny of 
thos,~ inl.erviewed ( staff and students) strongly urged the 
c:01111ui:::,:-,io11 Lo i::ecomrnend the establishment of scholarship funds 
f or. pi::i:s011;,; l>!:!J:Suring graduate stucly ln Jewish educa tion. Unlike 
the: w,, x111> r Fr.11 ow~ hip Program, these funds would be made available 
L., ,,tl l •Jr,-Hlua tt:! students pursuing gi:d<.luate education. 

-1) In l',H:h lii the institutions r v1s1teo, I tlt!~l.albed the work of 
t:l1e Comm i~sio n to both statf and students ( when appz:upLlateJ . 
l\.l !.houyh .:ill ,'if:lplauded the concept of the COlllJ'l'\ission and poss ible 
L1,11,.ii11,J uti1:,11Jrti.in i ties , there was a distinct feeling that unless 
l ,t::uplli ,,t: Lht! bottom, in addition to those at the top, are 
i11r.,., r mcd \lf tl1e progres s of the Commission they wil l feel 
,1i: ,,· 1iic ,111chi :;P.d . This translates 1nto both informing pt!uiJl~ at ; .. 
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tl1 1: tJc;t t om, t.e a c hl'! r s dnd admln l. stra t: or6 , of the progre s s of thP. 

Co111111i:;J l on 111Hl inv i t in4 thclr suyye:,tlon~ . They du n o t want-. the 
tina 1 r••p1.,r t. l11 h it them w1thoul ever hedring of Llu~ Commi~bion 
am.I i t: !; wo d : . Tl. wa ::; sucJgP:--;ted that lha Commh; ::; io n i ;:; sue a 
11 ,:w~. l( •t: t. 1~i: th -. L ht-' :=; ent to every Je wish scho o l in North Arnet l e a . 
[;p ,• , · i .i r 111,, i 1 iriq:; s ho uld be s enl to memb~r s of th~ va rio ~1~ 
pr r) f i":: ; ::.d1)n ,.d i:: c.Jucati uri groups e . g . , EA, CJE , CAJE . ,S'~ 

7,) Th L: r:t! l ~ a µ~1.ccived need £or ~ major joint recruitroei:..t_..,....... ([1,-f,~ 
c: :111111[.>,, i \Jn :·•tJon:.-; orP.c1 by the Commission ""promoting ca.c.eers in J e wish 
c•rluc,.1ti o n , P;nti ci pants in the campaign would incl ude dll ma j o r 
i r,: , L it.11Li,1n, ot hi gher learning having programs in Jewish 
l1 Llut·. 1 t. J 1H 1 . 

T ',/1 L.1 F,·t x t.o 1 uu by No v . 2 '1 a detai l ed o utllne of my pre s entation 
( I! : ri •:; ,~· . I\ • 

1 j 1t :: t rvc-r • ivt.:d the Agend a from Hark for the ses s ions on the 4Lh 
,rnct ':ot.h . Unf or tu nately, I must b e ba c k in New Yo r k by 8:30 a.m 
Dtic. f, t: n Leuch my g rad ua te s eminar. I theref ore wi 11 need to 
bor)k uL ~ : 30 p .rn t light o n Dec. 5. 
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HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION 
Cincinnati • New Yark • Los Angeles • 1 erusalem 

RIIEA HIRSCH SCHOOL Of £Dt;C.nlON 
3077 UNIVERSln' AVENUE , LOS .-.NCELES. CAUFORNIA 90007-3798 

(2131 ; .;9.3.;2.; 

-t 
J 

October 24, 1989 

Dear Annette : 

Enclosed are sample tables, on which we will attempt to 
summarize the available information on six different types of 
personnel in Jewish education : 1 ) early childhood teachers and 
directors; 2) K-12 teachers; 3) youth group workers; 4) 
teaching assistants and specialists; 5) administrators; 6) 
other senior level personnel. The tables are intended to 
indicate the !.YJ:2g and quality of the information available 
(e.g. survey with x% response rate, salary scales, interviews, 
etc . ) in each category. At this point, it would be useful to 
look over the charts to see if there are any categories we 
have left out. As the charts get filled in, we will send them 
to you, so that you can request particular studies. 

We are planning two additional tables: 

1) A chart showing salaries and benefits in other fields, 
such as the rabbinate, Jewish communal service, and public 
school teaching. (Do you have any other occupation groups to 
suggest?) 

2) A chart for summarizing any documents we can gather 
J regarding school finances: budgets, operating costs, tuition 

ranges, scholarships, feasibility studies for new schools, and 
Federation allocations. 

Enclosed, also, is a copy of the very complete {100% response) 
report from supplementary schools in Orange County, CA. 

Let me know your reactions to all of this ! 

B' shalom, 

Isa 

IA: fj 

Encls. 

--- .. ---·-····-· -· ----· 
.. 

' .. 
~---- - -~:;:!, __ ,_ . . .... - .. - •-··--'"I-----~·-· - -------.......... --.... ---••f" -·~ ,_-. 
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HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION 
Cincinnati • New York • Los Angeles • Jerusalem 

October 24, 1989 

Professor Seymour Fox 
Mayflower Hotel 

Ju;; IJNtVrnsrrv 1\V~NUE • LOS ,\N(;m.t:s. C,\I.IFOHNIA IIO!K),-3796 
,~1:11 ;4u.J4~4 

61st Street and Central Park West 
New York, NY 10023 

Dear Seymour , 

Enclosed is a package for Annette, which she 
probably told you to expect . It contains 
tables in which the print is too small to be 
legible after FAXing. 

Sara filled me in on Monday ' s Commission 
meeting, so I understand that things are 
rolling along . 

I look forward to see ing you on December 4th. 

~ 
Isa Aron 

IA: fj 



.1'm l?U9 ":-.nue l 
Survoy ond Re port 

(Pcoelso r es;,onse 
roL~ un o v ol lo~lo.) 

II UIU: Jt.U or 

.n:ltXSH 

l9UU - U9 

Chl ldhood 

l!:DUCA-T I.ON 

E '° r .1 y 

Schodule ~4tlono 1 e 

t~~/?0 pro -~c~oois 

,ad h Q C@ t.a t.hl s 

$Cll0<1ulo.) 

TtQt 1968 K1Jt.JHI 

J(';Wl:!11 ~TOIi 
s=v 
Eorly ChL.l.<!hood 

Educo l lon SU'Y.\ary 

(Rospon~Q Po~•~ 

u1 , .. b o sod on 

aurvoys.) 

O.Ot.o on f ull tlr:,O 

(20 

,:,,oro) 

h,p,w. or 

d l r o ct.ors 

And teachors .. by 

s1to oC con tor 

bud9o t. IncllJdo:s: 

nlr\bor roportlng, 

average, 

al.nlmum 

rnedlon , 

o nd 

Seo le lokos lnto 

occoun L ; unlLs 

O CCUMU.l ale<J , 

hour 1 y V:j.. rnon t.hl. y 

$olory .. 

4nd crodont1ol.s, 

and senlo rlt.y . It 

a lso oppl 1@:s t o 

ossi 6t ont!f., 

teo cho c/dl roctor~ 

and d 1 roe tor a . 

Undor $10,000-4U• 

lQ ,000•24,000-44~ 

25,000-39, 000-U" 

4 0,000 ond up-o, 
Av&ro9u - 1 1 ., 900 

tncludos 

p~rco n t.4 ":J03 ot 
n\r.\bors ot hours 

p,e r weok toocher:1 

~ro p a ld to work .. 

Ho<llca l-lt>< 

Penslor,-27 ~ 

In form4 t 1..on from 
phono 

w1 th 

1nterv1aw 

Or. 

)( a g an # 

01.re c t or 

S t~t1.slles .. 

dota. 

Edward 

.1 >t II 

0 t 

rro t 
or. hard 

Kogan bol1 oves 

c:hot tho t.u.rnovor 

r 4te t o r dtroctors 

ls t,alrly low but 

t or tea,cher::1 l s 

qulto hlgh. Huat 
ta.ka lnt.o 4 CCOUt'\t. 

loca l e conocn 1 c 

condltlona and 

other domographlc 

t o.ct.Or.$. 

Response to 

"probobll1Ly or 
rein .. lnlng in f1,old 

In flvo yoar~#•• 

ond ••oxpoct: o d 

pos1t.1..on ln Clvo 

yoors ... 

OUALrrICATIOt<:S 

C lt y/st a t o 

regu.latod tor pro

ochoo.ls . 

s .. t 0 

requlroments. 

Porcon t.ages: 

-t,lgho:st .lovol o t 
oduca t. lon 

-cu rront 

ed uc o t1on a l 

o nrollmont. 

-m oa auro 3 o ! 

3ow1shno ss (Jowlsh 

JD) 

y o u t. h 

group/comp/Isroo.l 

o Mporlon c e 

-11conses 

-prcv1ous tooch1ng 

o,cperlonco 

According t o Or .. 

Koga n, 

s chool s 

exparloncod 

pro

h o v e .. 
ohort.a.go o C 

d 1 roet..ora. but not._ 

c. t too chers. 

Porcontogos : 

-mo thod o t f i nding 

cu.rron t p o s 1 t ton 

-m oasu r o :s ot 
sat.1:J:!act..lon 

porcolvec 

toa ctter) 

( 49 

by 

PROF. ~ 

.... .. . 

Percenta gos: 

- enrollmont ln 

CT,.JE: 

over past: 

yoo rs (83 • ) 

-other 

throo 

.Jud o le 

workshops (19• ) 
- T oachlng HothOd::,: 

cour:.o:i (30 :\ ) 

re, 
u 
' 



j J\t9t1NISTJIJ\TOR3 j 

.J g W 1 5 B 

PH l ~ U::S 

19U6 Report of tho 

Took Forco on 

Supplem•nt<&ry 

Jcw1sh Educotlon 

(Cert<tC(ll study 

without proelso 

clocumontAtlon; 
1nclud~s o~tonslvo 

proposAls.) 

azaREW U N IO N 

COLLECB-LO.S 

JUtC= 
1 989 Al\.fflfll Survay 

Re~ult3 (Responso 

R<>to, 6)>. ) 

~ 

1 988 ortlclG by 

or. Barry Chazon 

on tit.led 

Sto to of 

.. Tho 

.J•u•lsh 
£dUC.t,tlon" (Uo 

docunonlo.tlon.) 

--
... ... , 

Propot.ee to 

aupplomant tull-

tlrn,o synagogue 

school prlnclpaL 

po~l Llont1. 

Bre.skdown o t. 

porc@ntogos bys 

r u l. l - t l m • 
educ a tors "nd 
Ro bb1-educo t.ore . 

n c l. u d e s 

cocro .1.all.on to 

number of year:, ln 

t.1o.ld ond cost or 
l1v lng ln Aroo . 

Averog4!'::, tor 
center executives 

" n d tt ch o O l. 

prlnclp.t,lS. 

Porcentogoa ot 
t.hot:e who r o co lve t 

-coat ot 11v1n9 
-morlt i ncrea se 

-po n.slon 

-d 1=b1l 1 ty 

-conteronco bud9. 

-v.ocotlon 

-prof . duos 

-ll.Ce 1nsurttnee 

- s r n a 9 0 9 u 0 

member.ship 

-hoe1 th 1n:s . 

Proposos that 83lt 

and IIEIIRZlf COLU!Clt 

j olntly dovelop 

lntonslv o 

a dm l nl at J; a tor s 

tro lnlng progr,un. 



C O K M U ■ X T T 

~TIOft 

1986 Roport o r t.ho 

Yout.h 

(Ho 

C<Xnnlss1on 
JH1rd 

E>coC\Jtlve Su:m'\ary 

lnt.ondod to 

•• l n ton a 1 r y 
p.l.annln9 ottort.s 

1n t.ho Areo ot 

youth progr6lfflllng 

<and increase 

~unity support. 

ond resourotts for 

youth 

act1v1ty.••) 

group 

l.a5 ABCIILES JDn$II 

l"TDEJlJ.TIOlf COUllCIL 

1989 nopQrt. on t ho 

Survoy 

An9olo:! 
y 0 

o :t 

" 

Los 

.Jew I .sh 

t. h 

Profess1onels 

( Jteo15,ponce Rn t.o-

35/60) 

Percontogos tor 

h a l t - t. 1. m e , 

qu.ortor- time, a ni 

"°l .l a a t ul.l t.im& 

pro t o3slon o .1s . 

Ful.L tlrnot 

Over 40#000- 10.,~ 

35,000-39,000- 5 • 

30,000-34,000-5-

25,000-29,000-26~ 

IIIDIEl'"XTS 

Percont~gos tor 

f ul.l Umo on.ly of 

tho,.. roce1v1ng, 
-p.a. ld vaco l lon 

- rr••><Hcal 

-dental 

-ponalon 

- a ick lo6Ve 
-d l eabUlty 

-mat.cu.·nl t.y 

-conforence 

ollowonc• 
-prot. dUGs 

-car allowonce 

,., 
I ' 

Into. on, 

-future pla ns ln 

tha;oo Y••r-• tl.,• 

(Hodlan l o ngth o f 

star 1n fleldr 6-7 

yinor3. ) 

0ppor tunlt1oa 

(ratings) "" 

p e rcelve d by 

personnel. t or 

creatlv lty o nd 

growth. 

~, 
Wi.Bifi.lOII 



1 

0 ., -'ZWI:SB 

!XJUCATlc»f 

1988-115' 

Chlldhood 

t:orly 
St1lory 

Schedule Rot.l.onolo 

HXAHI -'EWI:SR 

E'DUClll!'OII :STVDY 

( 1 9 II U) Ea r.l y 

ChlldhOOd Aldos 

1ncludo<1 ln 87\. 

response cote or 
EC:£ SUM\.ary • 

--- -~--.:. 

Aido:i rnultlply 
nca .lo by . 8 

Un<lor 10.ooo-a6-
10,ooo-2 4~000-l4' 

25,ooo and up-o, 
l\voc-.090- 5 , 800 

"lnc1udo.s lnCo on 

nl.rnb<lr o~ l"lo,.n.·s 

pc,r wook ~1des ~ re 
paid t.o work. 

Hodlcn l-10-

Pon:..1on-7 , 

I n r o • 

probab111 ty 

o n 

ot 

rom,,ln 1ng ~n field 

ln t lve ')'e•rs and 

expoct.od pos1 tlon 

in rive years. 

OUALUICATXOIG 

Porcont.eigga on: 

-hl9hout lovol ot 

educai't.\.on 

-current 

oducatlonal. 

onrollmont 

-meoeurea o t 
.1ew1ahnoas (Jewlsh 

ID) 
-poanes:1-lon ot 

11conoo or ony 
typ .. (23~) 

-previous t ooc hlng 

experl-unce 

:xnto. on method o f 

Clndln9 poslt..lon 

e.nd meoau.r9s o! 

eotlt-Co ctlon. 

Porcontai.gos on: 

- enrollment ln 

CI\J!: ..,orke:hopa ln 

p.tt,st three y~ora 
( 671') 

-ot. hor Jawlsh 

workshops ( 121' I 
-~oachlng mothods 

couc,;es ( 17 ~ I 



Scalo for Too chors 

( tlO dl\ t.A on 

of 

that 

p,ercentAge 

achoOld 

odheco to nca1o.) 

OOHDIKr:D 

~ E V I S B 

n11 LNfflDlQI' U::, 

19U6 Roport ot the 

T.eiak F"orce on 

Supplornent.ary 

Jowlah Educatlon 

( Conero1 :study 

without procl::1e 

documen tL"t l 1 on; 

lnclvdo~ oxt~n~lvo 

propo:0<1>.l.o.) 

~ 

l 9tS6 °Trends on 

T4tOCher:s" 

(Sourcos, .YltS.IOI. 

O..pt. or llunen 

Resourcol'I/ 

Proj ectlon 

.. Toochec 

Update, .. 

19>15 

!rccn 

salary 

=--
.n:5lOI 

19>1>1 ort.tclo by 

Or. Borry Choi.on 

cntl t.led 1 

St.at.o o .t 

EdUCClt.lon" 

---- .. 

1 'Tho 

.)Qwlsh 

(Mo 

Compeni;..at.lon boscd 

on a nn~l houriy 

scale, which takoa 

into account: 

!oe-4~ and/or not'.l 

p.,rmlt.s, locol 

cert.1 t Jic a t1on, 

d09re. ln Jo~lch 
Studies, .and n.eit.'l 

ond/or oducotor'a 

11cens-es .. 

1985-86 su.Ust. l c s 

on Day School , 

Suppl.emont. ary 

School,. p l us 
elcr.,ento ry publ1c 

and prlvato a c hoo.l 

tooch~r !.blerlea. 

Snlory averages 

t oe ful.l- t.lmo Olly 

Sc hoo.l 

Supp.lemontary 

Schoo.l , 

oxecut.lvo~ 

cont. e r 

6nd 

3 ~ .. annu.a.l 
( "hlgh"); aomo 

cl. a.sero om e 

un.sta t f"ed at 

bo9lnnin9 ot yoor. 

PClrcontages 

donomlnotlon 

ho.l.d 

by 

ot 
ln 

and o.vor"'gos or 

r • a r e 0 

supp.lamen tary 

oduc.atlon. 

Hunbor ot lJcenGGs 

granted by Not'l 
80.ei rd ot LJ cen$Od 

annually tor 1981-

85; onrol.l.mont. ln 

Jowlt1h Educator 

and Jewish 

Unlvareitlas. 

Excen$1ve ~hort 

and long t.erm 

propo:ioJ.11 tor 
recruJt1ng ond 

r e t a 1 n 1 n 9 

te<Clchers. 

D<>l,.1.1.od 

ple.n/propos.-a l 

tor cn,o tlon 

ot "..Jowlah 

Comnunal 

Educolor'' 

positions. 

l\dvocotos 

dovo topm,en t.. 

or moro f \lll

t1mc. po$1 llon 

a nd cnro«1r 

1.o.ddor!!I . 



~, / 8URr:J\U ~ 

/.
::a::=:::-:ed 

1 .. .-y Schedule 2. 

967 report. 

en t 1 t.led "Teache c-

eonef l t5 in Jewish 

Schools ln Los 

Ang al «i,s i I\ survo r 
and Propo,$al tor 

Action•' (Bonef lt.s 

nopor t. bo$-od on a 

eurv• y or schools 

Co,: which 

respon~o r a te wbs: 

O&Y School.s-73 '1. 

:;upp. 

20/72.) 

Schools-

Hotos 3 . 

phono 

"l l h 

ShUlt:z, 

froa 

lnt.e:cvleM 

Y on a t.an 

01 rect.or 
o t P«rsonnel, on 

which .schoo.J.s 

odh~re to scale, 

why, why not. .. 

relot.1on.5hlp 

be two en Bureau 

~ llocAt lon:s to 

schools and o~tont 

t.o which 1Jco lo 1:, 

fo11o~ ed etc ... ) 

( & k t 9 n $ 1 V O 

lntot"nl4tlon 1n o ll 

Cdt6QOr o.s 

Corthcomlng.) 

HIJIH.X .JZWI::SII 

EDUCATOR :STVDY 

191Ut ropoct ba~ed 

on survoy o! 

lcach~rs (Rospons ~ 

rdtot Ooy S c hools

ti~'I., SynAgoque 

School s- 75.\) 

Sea lo por annual 

hour ot loo ching., 

based on un .l ta o-r 

Judalca, do9reo ln 

Jewi.:Jh otUdlea a nd 

t.eft chlng 

ekperlonce. (110 

dat.4 on porcontago 

o f nchools th&t 

a dhero to sc~le.) 

Porcentogos o r 
JUd~ 1c a nd S o cular 
Studios Day School 

toochcrs, 

Rotorm 

and 

a n d 

Consorvotlvo 

synftgoguo school 

toochorn,. who oorn 

r r om undor 
$~000,00 to ovor 

$50 , 000. 1ncl.udos 

1n r ormot l o n on 

hour.:,, 

hours 

PG1d and 

apont. on 

Raport 

currant. 

outllnoo 

t;onellts 

pl.ans ovalloble ln 

Loa Angeles 
Unltled School 

Dletrlct, LA 

l\rchdloceso School 

Syetoem,. .1owlah 

Fodoratlon Councll. 

o f 1,1\ ond C.l l\ 

p ac k ages ln 

Waehlng t on o.c., 
Chlce go,. Hlaml and 

/{C,M York. 

Hodleal. bc>nof l t.a 

roco~vod by ~O~ oC 

D .-y School 
toochors_ 13 ~ of 

Synogoguo School 

teachers ond 23, 

o r Eftrly Ch11dhood
1 

toochor3. include$ 

lnt"o..rmot.lon 

panolon. 

I 

on 

Explores ••11to 

o><poct4ncy'* ( 1 . e. 

prolab1J.1ty of 

roma.Lnlng ln 

flo.ld, ex.poet.ad 

occupation ln Clvo 

yoa.r.:1 [ ll8" ot Doy 

School 

a nd 

t oochora 

81 - of 

romoln ln tlol.d ln 

five yo<1r,o.J) 

Porcentogos or Day 

Schooi, synA909uo 

S~hool anO &a rly 
ChllOhood 

who, hold 

dog re es, 

llc('lne;es 

teachers 

collo90 

hold 

find At"O 

currontly anrollod 

1n S<.tme typo o~ 

oducatlon pr09rAm. 
Includ e!'\ 

lncorma. tlon on 

overo9• yoars o~ 
t .. 

exporlonco . 

Report cont.A1n:J 

ch a pter on 

"He t.hod.s tor 

f"lndlng Toochor.s 

Positions ... 

Sttt.tlntlc.s on 

too chors onqng~d 

1n contlnuln9 

e d u c • t l o n 

progro.m.:,. 



~n nuo.1 

survey 

(.SOrlos ot ch&rts 

o n Student. 

~tlon, 1-19 th 

o·~ -...1ona -r 

-· Bour.Ly !St.af.f. 
Sa.1.Arl••, Support 

~'t.A1r_ r1..n.anoaa, 

Educator Detail• 

4'1nd r-is,.1e r .... ) 

HJ. nlmun, mo.,clmun 

And a ver&go hour!y 

solar1ien t or 
3udalca 8nd Hobr~w 

t eae hars, a ldos 
a n<1 Sf!lcret..or1.oo. 



-/4.:.~:.: . . 
f"odorot.l on ot 
J c,wiah Ag,oncloo 

commit tao on 

P•raonne.l. 1n 

Jcw1nh £d~cot1on, 

1909 Report.. 

( "esponso n ,- t.o: 

0J) y Schools, by 

ochoo.1- from 51. 6~ 

to 68.4~; suppl . 

School..s,. by 

school- tr-om !>7. J5t. 

to 73.9 , ; 

Syn49oguo Sch ools

:;:>.6,J 

D•J School • • 

Por.c.-.nt...o90n for 

Conera.1 ,.nd ..luda l c 

tul.l. ond part 

t11n9. scalo lens 

t.han $10,000 to 
ov<,r $30,000. 

5 upp l. • .5chool,. ' 

ror o o ch achool, 

by nu:f\OOr ot hour~ 

taught . Scolo from 

volunt-l(H)r to ovor 

$10,000. 

!'IJ"D • .5.dloo.1•• 

By n\.!ID\J:>or o t hour~ 

t.0U9ht. SCllle Crom 

volun.t.e-or to ovor 

510,000. 

lll so l n Cl ud e .. 

stat.lstlcn on 

lmpoct.anco 

1 n c o m o 

o f 
l o 

t.o..-.chers' 

household3 r o r oll. 

throe, 

s.choo.ls. 

typos 

Day SChool.a • 

By Ca noraL ond 

Judaic, t uil. And 

pa rt t. l mo , 

porcontogos 

rocclvln9: 

- alck .l.OAVO w/pay 

-personal loo vo 

w/poy 

- rreo/roducod 

f or t.ult l on 

ch lldron 

- ln-8C'ICV1 CO ad. 

-hoo lth lnouronco 

• con(o n,nco alloc. 
-pension 

- c o n ' t o d 

subal.dlo~ 

-mat~rnl~y .loavo 

-dlaobl 11 t.y 

- sa.bba tl cal. 

-dey caro 

Supp.1. .5c:hoo.1e I 

Porcontogos by 

school ot t.oa cher.s 

rocelvlng: 

-~lck l~o v~ wlth 

P"Y 
-contorenc e ~llo~-

-tultlon 

chl.l.dron 
-ln-servlco 

for 

-rncmbo rshlp 1n 

synft909\.KI 

-personal 

Mlth pay 

l.eovo 

ts TD. S<:hOO.l• • 

-Porcontoqos by 

num.b<>r ot hoW's 
tovght ot teochere 

r~colvlng: 

- $le~ l~avo Mllh 

poy 

-conten,nce 4lloc. 

-tuition tor 
chlldcen 

-ln-t:orvlc o 

-mombershlp ln 

syn. 

-porsonol 

,.,1 t.n ptt.y 

{ 

1cove 

Percenta goa tor 

alL throo ~ypoo or 
ochool.s on, 

-111<:llhood ot 
retn6.l.nln9 ln flald 
in f .1.vo yeers 

•- plans o r toochors 

M 1 t h n o 

axpoct.a t.lon to 

contlnuo ln r lo.ld 

1..n ~ .lvo y._or" 

Porcontogee tor 

a ll throo typos ot 

schools ont 

-de9r-oo ln .J'owloh 

St.Udles 

-.JeHlah Ed. 

.l.lcon:s:o 

-hlgh<>ot 1.,ve.l or 
comp.l. o ted 

schooling 

-socuJ.. o r 

llconee 
o d. 

-><now.lodg e or 

HebroM 

-nubl octs t.aught 
- sot.tln9111 ln which 

j~wleh Cd. wes 

rocelved 

-yo8rs in r 1ol.d 

,, ... .... 

Percen~a9os tor 

al.l. th.coo typos o ~ 

nchoo.ls on1 

- tac tors that. 

dlscourago Crom 

continuing ln 

t l<tld 

-hOM t.a(tocher:, 

Cound jobs 

-!actors Which 

lnf'luoneo t.t:.u.\chers 

d@clal.ono t.o 

soloct nchoo.l$ in 

wh.1ch thc,y a r e 

employod 

Perc~nt.Agea tor 

a ll t..h.roo t.ypeo ot 
schools ons 

-c.poclttc k inds o r 

support 

o t school 

rect111vod 

-cl 11.ss•o t1nd 

workshOpe a~t•ndod 

wlthln Pft &t yoor 

- aubjo ct 1J 

oddr .. e3ed 

workn.hope 
"t 

- ausp1.c•a or 

clos aoi, or 

workshops a~tend6d 

-cu.rront lntoreat 

in o t.t.ondlng 

clasees or 

work.shOpa 

i 
I 

1·. 
i 

,. 



i ;t -,.:c,u,·~~ -

.~ 
.,,·· 

SYIIACUSJ! , "" 
n:w:LSH l'mllr:J\J'.'1'1011 

1 9 a 9 .Survoy 

ttpontSorod by tho 

Prot eoslondllzlng 

t.h• Protost.lon 

Taok P-orco, " 
con-ml t t-oe o f t.ho 

Syr4\C\J5CI 

r;(luca tion 

(Roaponoo 

JoHlsh 

f"On.m 

Rot.o: 

39,; ~urmary stlll 

ln proce.a3.) 

l 
I 
I 
I 

I 



L S'f:lt:lONICr:L - --; 

(Ho ln!Otmol1<.tn on 

son1or l.()vOl 

porsonr,c.,l h o :3 ye t 

b v tan r u cu l VtJd. ) 

- -n.r.A...H U.l~/ 

llrrEl<TICltf 
Kt:W o::>ttr IC .. 



T El'1PL £ TYPE TOTAL PRE -K K-3 

A C 167 1 .:i 66 

8 R 321 9 112 

C R 260 s 72 

0 C 200 6 55 

E C 134 7 56 

F R 230 6 69 

G R 130 14 so 

H R 234 10 98 

I R 89 9 37 

J R 309 0 120 

K R 213 6 81 

L R 123 0 47 

J.E.A. ANNUAL EDUCATION SURVEY - 1989 

STUDENT POPULATION 
4..:. 7 

62 

151 

110 

60 

46 

84 

54 

103 

43 

146 

85 

52 

8-10 11- I 2 I DAY 2 DAY 

25 0 38 11 

38 1 I 144 1 51 

70 0 1 47 113 

50 20 80 30 

2 1 4 77 0 

75 3 TALIT 145 77 

12 0 76 54 

23 4 TALIT 148 86 

0 0 89 0 

43 0 163 0 

41 0 128 85 
I 

24 0 79 0 

ORANGE COU~TY 
BUREAU OF JEWISH EDUCATION 

2900 BRISTOL! 8302 

COSTA MESA, CA 9262~ 

Dano 1 

3 DAY 

79 

a 

0 

90 

57 

0 

0 

a 

0 

150 

0 

44 

z OF FAM ILIES 
CONG. SCHOOL AO£ CONG. 

325 I I I 21 

465 191 14 

425 275 13 

700 150 32 

160 65 8.5 

389 94 27 

270 - 20 

265 136 7 

120 80 17 

650 175 44 

- - 60 

310 100 25 
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TEMPLE 

'A 

8 

C 

D 

E 

F 

G 
~ 

H 

I 

J 

K 

. 
L 

CLASS SIZE 
/'11 N/MAX PRE-K 

I l /20 t2.25/ 1 f"lC 

7/28 2.5/ 1 

6/18 2.S/ I 

3/18 2/1 

7/13 2/1 

6/16 2/1 

10/17 2.5/ l 

10/30 2/1 

6/ 15 1 / 1 

15/32 -

- 2.5/1 

3120 -

J.E./\. /\NNU/\L EDUC/\TIOH SURVEY - 19 89 

LENGTH OF SESSIONS/SESSIONS PER WEEK ( HOURS/TIMES PER WEEK) 
JUDAICA CLASS SIZE HEBREW 

K-3 4-7 8-10 11-12 HIN/MAX ALEF BET GIMEL DALET 

2.25/ l 2/3 2/l - 11 / 19 2/3 2/3 2/3 2/3 

2.5/ I 2.5/2 2/1 -- 8/17 2.5/2 2.5/2 2.5/2 2.5/2 

2.5/ 1 2.5/2 2.5/ l - 6/12 1.5/ I i.5/ 1 1.5/ l 1.5/ 1 

2/1 3/ 3 2-3/ l- 2 2-3/1-2 3/ 16 3/3 3/ 3 3/3 3/3 

2/1 1/3 1.5/1 1.5/ l 10/13 1/ I l/3 113 l /3 

2/1 211 2/1 - 5/17 2/ l 2/1 211 2/ 1 

2.5/ I I - 1.5/2 2/1 - 12/17 1-1 .5/2 1-1 .5/2 1-1.5/2 1-1.5/2 

2/ 1 2/1 2/1 TALIT 17/25 1.75/ 1 1.75/ 1 1.75/ 1 1.75/ l 

2/1 2/1 - - 6/15 I/ I 1 /1 - -

2.5/ 1 2.5/3 2/1 - 6/17 1.5/2 1.5/2 1.5/2 1.5/2 

2.5/ 1 4.5/2 2/1 - - 2/ I 2/1 2/1 2 / 1 

2.5/ I 2.5/ 1 2/1 - 3/20 1.5/2 1.5/2 1.5/2 1.5/2 

Page 2 

HAY 

2/3 

-

-

3/3 

1/3 

-

-

-

-

-

-

-
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J.E.fl. ANNUAL EDUCATION SURVEY - 1989 

-- I I 
I I HOURLY STAFF SAL/\RI ES 
JUDAIC-\ HEBREW AIDES AGE OF AIDES SECRETARY 

TEMPLE MIN MAX AVG MIN MAX AVG MIN MAX AVG MIN MAX HOURS/WK RATE /HR VOLUNTEERS 

A' $5.00 $20.00 $16.00 $ 17.00 $20.00 $ 18.50 $5.00 $5.00 $5.00 13 - - - -

B $10.00 $19.00 $14.50 $15.00 $21.00 $18 .00 $3.00 $5.00 $4.00 13 - - - -

C $7.50 $21.00 $14.00 $18.00 $24.00 $21.00 $1.75 $3.50 $2.50 14 - 5 $6.56 17 

D $ 14.00 $22.50 $18.25 $14.00 $21.00 $16.50 $5.00 $7.50 $6.25 16 18 20- 30 $13200/Y~ -

E $13.00 $19.00 $17.00 $14.00 $ 19.00 $17.25 - - - 14 - - - -

r $14.00 $ 17.00 $ I 5.50 $16.00 $22.50 $19.25 $18 PER SEMESTER - - 15 $7.50 4 

G $11.00 $17.00 $14.00 $ 12.00 $20.00 $16.00 $2.00 $5.00 $3.50 13 17 25 $8.00 -

H $ 15.00 $15.00 $15.00 $24.50 $24.50 $24.50 $2.50 $3.75 $3. 12 13 17 15 $8.00 1 

I $ I 5.00 $20.00 $ 18.00 $15.00 $20.00 $18.00 $2.50 $2.50 $2.50 - - - - -

J $ 10.00 $15.00 $12.50 $ 19.00 $30.00 $28.50 $2.00 $3.00 $2.50 14 17 40 $7.00 -

- - - $20.00 $25.00 $22.50 $3.00 $8.00 PER 14 17 1 4 - 1 
SESS. 

$ 10.40 $20.00 $14.22 $16.66 $20.00 $ I 8. 77 $2.40 $6.00 $3.30 15 18 7 9.89 9 
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1EMrLE DIR TEACH RABBI TEACH --·-

,A YES YES 

B HEB/DALEO CONF 

C NO CONF/B.M. 

D ADULT ED CONF 

E HEB HIGH HEB HIGH 

F NO NO 

G ADULT ED 8- 1 0 GRADES 

H BET HEB HIGH DALED CONF 

I t~O BAR MITlYAH 

J t-lO CONF 

K NO 9-10 GRADES 

L NO NO 

J .E.A. ANNUAL EDUCATION SURVEY - 1989 

SUPPORT STAFF 
BOARD OF ED 

CANTOR TEACH zr-/MTGS P.T.A./P .T .0. 

NO 20/ 1-MO -

MUSIC 9/MONTHLY -

BAR MITZVAH 6/t"lONTHLY -

CONF 17/MONTHLY -

- 6/ MONTHL'( YES 

NO ? /MONTHLY NO 

NO 7 /MONTHLY -

NO 9/MONTHLY -

NO - -

LITURG MUSIC I 6/MONTHL Y -

NO 15/MONTHL Y -

NO 5/RANDOM YES 

POOP. 4 

S'HOOD ROLE B'HOOD ROLE 

YES NO 

YES YES 

NO NO 

YES YES 

FOOD SUPPLIES -

YES NO 

NO I YEARLY EVENT 

NO NO 

- -

- -
- -

NO NO 

OTHER 

-

NO 

-

-

-

-

-

PARENTS 

-

-

-

NO 
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i 
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J .E.A. ANNUAL EDUCATI ON SURVEY - 198 9 

FINANCES YEARLY REGI STRATI OH SUPPLIES~ TEXTBOOKS 
1H1PLE TOT. BUDGE SUPPLIES TEXTBOOKS OTHER EDUCATOR I DAY 2 DAY 3 DAY OTHER 1 DAY 2 DAY 3 DAY OTHER B.M.FEE ::ONF FEE 

A' $33 916 $1,890 $2,000 $3,000 $20 800 $12S $185 $275 $40 $10 $10 $20 - $275 $15 

B $58 395 - - - $28 500 $125 $250 - - - - - - $400 -

C $46,652 $2 500 $500 - $7,908 $125 $175 - - $20 $35 - 75/300 $100 

D $55 000 $2 800 $2,800 $500 $30,700 $100 $200 $225 - $35 $35 $35 - $150 $165 

E $23 ,.910 $1,000 $3,000 - $ 19 000 $150 - $350 - $50 - $50 - $350 -

F $50 ,000 $ I ,500 $5,000 - $24 380 $125 $250 - - INC INC - - $125 $125 

G $32 000 $8 000 $4,000 - $34 000 $195 $295 - - INC INC INC - $225 -

H $35,575 $1,000 $3,700 - $15 000 $135 $270 - $150 N/C N/C N/C - $300 $150 

I - - - - $8 600 $32 PER MONTH VARIES WITH CLASS $350 -

J $69,000 $6 000 $5 000 $ I 200 $40,600 $125 - $225 - $20 - $20 - $250 $170 

K $75,000 $3 500 $~ .S00 - $ l 6 000 $100 $150 - - $35 $35 - - $175 $500 

L - - - - $ 1 5 000 $125 - $25 - INC - INC - $200 $60 

. . ) 
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J.E.A. ANNUAL EDUCATION SURVEY - 1989 

EDUCATOR DETAILS 
HRS PER WK. CONTRACT BASE 

1E1'1PLE TYPE OF POS1 BUDGET /ACT. YRS IN POST TERM .:/\LARY PENSION :)NYE NT 10~ MEDICAL RANSPOR OTHER TOTAL 

. 
A PART-TIME 30/35-40 3 2 $20,000 $800 $20 800 - - - -

B - - 3 2 $28,500 INC INC INC INC INC $28 500 

C PART-TIM E 10/12 10 - $7 908 - - - - - $7 908 

D FULL-TIME 40/50-60 2 2 $30 000 - - - - $700 $30,700 

E PART-TIME 20/35 5 1 $19,000 - - - - - $19,000 

F PART-TIME - 3 1 $23,800 - - - - - $23,800 

G FULL-Tll"IE 40/50 8 2 $28,000 $4 500 $1 500 - - $1 000 $35 000 

H PART-Tl ME 20/35 2 1 $15,000 - $250 - - $420 $ 1 S 670 

I PART- TIME - 4 - $8,600 - - - - - $8,600 

J FULL TIME 40/ 50 1 1 $40 000 - $600 - - - $90 600 

K PART TIME 20/30-35 2 - $16 000 - YES - - - $ I 6 000 

L PARTTIHE 17.5/25 3 1 $15,000 - - - - - $15,000 

t . 

,/ ., 
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TEMP LE 

A 

6 

C 

D 

E 

F 

G 

H 

I 

J 

K 

L 

J.E.A. ~NHUAL EDUCATION SURVEY - t 989 

TEMPLE FEES (ANNUAL) 
FlJLL SINGLE BUILDING YEARS TO 

FAMILY PARENT FUND PAY 

$600 $300 $ 1 000 3 

- - - -

$600 $300 $1,500 5 i .... __ 

$675 $285 $500 5 
, •. . 

$720 $500 $.J 00 . 
,: ., ... 

$650 - ; $600 . 4 ... 
! .. ! 

$750 - I r11 20 ! -
I 

. , 

,½: t •. ; 

$610 TO $950 $380 TO $550 -~- $'1 do! I . ........... 

$175 $60 SENIOR l~/A -

3 1 020 - - -
I 
I 
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Appendix: Background Data 

Jewish Population 

United States (1987) 

I. Demography 

ESTIMATED JEWISH 
POPULATION 

5,944,000 

School age population (ages 3-17) 
880)000-950,000 

Canada (1989) 
. 
\ 

\ 
' 

-~ 
ESTIMATED JEWISti 

POPULATION 

310,000 

: Scho(?l age population (ages 3-17) 
• j - · 57,000 ' ., 
' 

·-
·,.: 

..... 
~"· 

Denominational Breakdown in North America (:1990) 

Reform 

Conservative· 

Orthodox I I 

Reconstruction!t 
Just Jewish 
Other/Refused 

,.·-=;, 

* t' Numbers in parentheses refer to sources on pp. 11-12. 

I . ~-~ 
t,·. • •• 

' ~ -~~ · l · ~!, i\ ··; -
~ .. i ' !· \ .' ,. 1 
~~--~- ~. ~'t·. :!J:.:!_\..,j,.~ ~ _r__ ~ -

, 

PERCENT OF 
TOTAL 

2.5 

PERCENT OF 
TOTAL 

1.2 

29% 

36% 
10% 
2% 

21% 

1% 

V ; , 

'!':·. 

(15) • 

(5) 

(15) 

(6) 

(9) . , 
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II. School Age Population 

Enrollment in Day Schools & Supplementary Schools, U.S.A. (1982) 

Not currently 
enrolled-58% 

Supplementary 
School -30% 

Day School-12% 

(5) 

Summary: Approximately 58% of Jewish school age children in the United States are 
not enrolled in any type of Jewish schooling. Of the remaining 42%, 12% are en
rolled in day school education and 30% are enrolled in the supplementary schools . 

Enrollment in Day Schools & Supplementary Schools, Canada {1982) 

Not currently 
enrolled - 54% 

Day School - 291' 
; 

Supplementary School - 17% - ·. 

(6) 

Summary: In Canada, 54% of the school age population are not enrolled in Jewish 
schools; of the 46% who are, 29% are enrolled in day schools and 17% are enrolled 
in supplementary schools. 

;' 
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Percent Enrollment by Grade (1982) 

DAY SCHOOL SUPPLEMENTARY SCHOOL 

U.S.A. Canada U.S.A. Canada 

Pre-primary 24% 24% Pre-primary 10% 14% 
Grades 1-6 46% 53% Grades 1-7 /8 77% 78% 
Grades 7-12 30% 23% Post-bar mitzvah 14% 7% 

100% 100% (6) 100%* 100% * (5) 

Summary: The age breakdown indicates a heavy presence of children in the "middle 
age years," grades 1-8 (ages 6-13). In the supplementary schools, there is a 60-70% 
drop out rate at the post-bar rnitzvah level. 

* Figures may not add to totals because of rounding . 

. , 
J ~ · 
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Ill. Enrollment: Day School & Supplementary School 

Day School & Supplementary School -Comparison of Enrollment (1982) 

COUNTRY DAY SCHOOL SUPPLEMENTARY SCHOOi 

United States 28% 72% 
Canada 63% 37% 

Trends of Enrollment: Day School & Supplementary School in the United 
States 

600.----------------------, 

500 

400 

300 

Number of 
Students 

(thousands) 200 

100 

540,000 

270,000 

105,000 

(5) 
(6) 

Q .___ 

~ Day Schools 

-~- Suppl. Schools 
1962 1982 

(13) 

Summary: The total number of Jewish school age children has declined by as much 
as 15-20% between 1962 and 1982. 

4 



United States: Enrollment by Denominational Affiliation by Type of 
SchooI{1982) 

Orthodox 
.5% 

Conservative 

Reform 

Communal/ R 8% 

Interdenominational ~8% 

Other 

0 10 20 

36% 

e&& ~9% 

50 60 70 

Percentages 

75% 

80 9J 

- Day School (100%) 
Suppl. School (100%) 

(5) 

Summary: Children attending Reform and Conservative sup;:,lementary schools com
prise 85% of current supplementary school enrollment. In the day schools the 
Orthodox community alone make up 75% of enrollment. 

Canada: Enrollment by Denominational Affiliation by Type of School (1982) 

Orthodox 

Conservative 

Reform 

Communal/ • 
6

% 

Interdenominational ti!iA44iMiiii 22% 

Other 
. 5% 

\i4 &21% - Day School (100%} 

0 
.................. 

10
~ ~

20 
................... 3:i ............. qo .................. so .............. 

60 
................... 

70 
.............. 

80 
.................. 9'.l ......... ~too- Suppl. School ( 100%} 

Percentages 
(6) 

Summary: In Canada enrollment in supplementary schools is fairly evenly divided 
among the denominations: Orthodox schools 26%, Conservative schools 29%, and 
Reform schools 34%. The distribution of enrollment in day schools also significantly 
differs from that in the United States. Forty-five percent of total day school enroll; 
ment is in Orthodox schools; Communal/Interdenominational schools comprise 22% 
of total day school enrollment. 

5 
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IV. Informal Education: North America 

Updated data will be available following completion of the paper "Informal Educa
tion in North America" by Professor B. Reisman of Brandeis University. 

Informal Educational Programs 

1YPE OF PROGRAM NUMBER OF 
PROGRAMS 

Jewish 
Centers 

Community Approximately 170 
Jewish community 
centers 

Camps 

Youth Groups 

Day camps; resident 
camps 

Synagogue; Zionist 
& communal youth 
organizations 

Education programs in Over 300 programs 
Israel 

College & university Hillel Houses-385 
courses in U.S. & Canada 

Other 

Adult education 

6 
- p ·- _ _ __:_- .t ~ -:-..:::. - -~- --- .i,lr,,, - - -

.. 

NUMBER OF 
PARTICIPANTS 

1,000,000 

Data forthcoming 

Data forthcoming 

25,000-30,000 

400,000-500,000 
Jewish students 
on campuses 

Data forthcoming 

It is estimated 
that one in ten 
adult American 
Jews is enrol1ed in 
adu It Jewish 
education classes 

(11) 

(10) 

(8) 
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V. Teacher Profile 

Teachers Working in Day Schools & Supplementary Schools (1982) 

Supplemetary 
School 

U.S.A 

:~ :• 

r.f -. - -··-'· 

-:-----\:;,,"-- . ·• 

!4llltf 
Day School 
Teachers -31% 

Independent 
Pre-School 
Teachers - 2% 

(5) 

Canada 

Supplementary School 
Teachers - 33% 

(6) 

It is estimated that approximately 30,000 teachers and administrators work in day and 
supplementary schools in the U.S. Approximately two-thirds of these work in sup
plementary schools, and one-third in day schools. The reverse is true for Canada. It is 
estimated that approximately 5,000 educators hold full-time positions. 

Sex Division Among Teachers (1982) 

Female 
Teachers-86% 

U.S.A 

Female 
Teachers-97° 

(5) 

7 

Canada 

Male 
Teachers- 3% 

(6) 



\ 

Jewish Education In the U.S. Among Supplementary & Day School 
Teachers (1982) 

Day School 

University 
Courses-55% 

Rabbinical 
Ordination-27% 

(5) 

Supplementary School 

University 
Courses-39% 

Rabbinical 
Ordination- 8% 

(5) 

Summary: The differences in the Jewish educational background of day school and 
supplementary school teachers is illustrated by this study of teachers in the United 
States. Jewjsh education among 53% of supplementary school teachers is limited to 
the high school level. In contrast, 82% of day school teachers report having university 
course background. 

Total Yearly Income from Jewish Teaching - Los Angeles (1989) 

Percent 

10~-------------, 
60 

40 

JO 26% 28% 

20 15% 

10 

0 

$500-$999 $1,000- $3,000- $10,000- $15,000- $20,000 
$2,999 $9,999 $14,999 $19,999 

- Income 
(2) 

Summary: Sixty-Nine percent of the teachers in Los Angeles earn under $10,000 a. 
year; 41 % earn under $3,000 a year. 

8 



Benefits for Teachers- Los Angeles, Miami, Philadelphia (1989) 

100 

80 

60% 60% 
60 

Percent 42% 42% 
40 

20 
13% 14% 

10% 8% • 0 lb 
O&y Suppl. O&y Suppl. Oay (3) 

Los Angeles Miami Philadelphia* 

Summary: Recent studies of teachers in Los Angeles, Miami and Philadelphia reveal 
that only 42% of Los Angeles day school teachers, 60% of day school teachers in 
Miami and 42% of day school teachers in Philadelphia receive any medical coverage. 
Among supplementary school teachers the opportunity for benefits is very rare. Only 
10-20% of the teachers in the cities surveyed have pension plans. 

* No figures were provided for the supplementary schools in Philadelphia. 
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VI. Teacher Training 

Student Enrollment (1989) 

Full Time (FT): 144 students 
Part Time (PT): 255 students 
Graduating 1989: 100 students 

M.A.-
FT: 76; PT: 171 

B.A.-
68 

Doctorate-
67 

Principal Certification -
42 

Teacher Certification-
43 

(4) 

Summary: Currently there are 467 students enrolled in Jewish institutions of higher 
learning. In 1989 there were approximately 100 students who graduated from the 
various programs. 

10 
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Education in North America, 1990. 

(3) Aron, Isa and Phillips, Bruce. Los Angeles Jewish Teachers Census, Los 
Angeles: Hebrew Union College-IlR, forthcoming. 

(4) Davidson, Aryeh. The Preparation of Jewish Educators in North 
America-A Research Study, a research study prepared for the Com
mission on Jewish Education in North America, 1990. 

(5) Dellapergolla, Sergio and Dubb, Allie. First Jewish Census of Jewish 
Schools in the Diaspora 1981/2-1982/3 United States of America, Re
search Report Number 4, Jerusalem: Hebrew University of Jerusalem, 
Institute of Contemporary Jewry, Project for Educational Statistics, 
Jewish Education Service of North America Inc., 1986. 

(6) Dubb, Allie. First Census of Jewish Schoools in the Diaspora 1981/82-
1982/83 Canada, Research Report Number 5, Jerusalem: Hebrew 
University of Jerusalem, Institu te of Contemporary Jewry, Project for 
Jewish Educational Statistics, J ewish Education Service of North 
America Inc., 1987. 

(7) Fishman, Sylvia Barack. Learning About Learning, Massachusetts: 
Maurice and Marilyn Cohen Center for Modern Jewish Studies, Bran
dies University, 1987. 

(8) Freeman Carnea, Ruth, Ed. Jewish Life on Campus: A Directory of 
B'nai B'rith Hillel Foundations and Other Jewish Campus Agencies, 
Washington D.C.: B'nai B'rith Hillel Foundations. 

(9) Gallup (Israel) 1990, for the Commission on J ewish Education in 
North America. 

(10) Hochstein, Annette. The Israel Experience Report, Nativ Policy and 
Planning Consultants, 1986. 

11 



~\ 
(11) \__:: 

(12) 

(13) 

(14) 

(15) 

Jewish Wel~are Board. Century Two Committee Report, 1989. 

Personnel in Jewish Education. Philadelphia: Federation of Jewish 
Agencies of Greater Philadelphia Committee, Synagogue Schools Sub
committee, 1989. 

Schiff, Alvin: Jewish Education at the Crossroads: The State of Jewish 
Education, 1983 report prepared for the Joint Program for Jewish 
Education, in conjunction with OF, J WB and JESNA. 

Sheskin, Ira M. The Miami Jewish Educator Study, produced by the 
Central Agency for Jewish Education, 1988. 

Singer, David and Seldin, Ruth R. Eds. American Jewish Year Book, 
Vol. 87, 88, New York: The American Jewish Committee, 1987, 1989. 



.. 

'--··. 

8/22/89 

DRAFT DRAFT DRAFT 

Commission on Jewish Education in North America 
Proposed Panels to Review Papers 

I. On Community/Financing 

David Ariel 
Seymour Fox 
Robert Hiller 
Stephen Hoffman 
Martin Kraar 
Morton Mandel 
Arthur Naparstek 
Arthur Rotman 
Herman Stein 
Philip Wasserstrom 
Jonathan Woocher 
Bennett Yanowitz 

~''•" ,..,. av-\ , . .;, .... .... . .. / ·--.. 
II. On Personne'i 

. I \ \ l 'i <,r'f..o,.__ 

Seymour Fox 
Annette Hochstein 
Mike Inbar 

Authors: 
Walter Ackerman 
Isa Aron 
Aryeh Davidson 
Joseph Reimer 
Israel Sheffler 

Commissioners: 
Jack Bieler 
Josh Elkin 
Sara Lee 
Aj.vin1 S;~-iff ~(: 

\ 

·~·" l, • -'~·--T'I .. ·, \ .)(} . . 
y a.,v ""-· , 

G.:,..,.,.p.._ .J,'.../'-9)~' ~· 
Others: ~ 

Barry Chazen 
Sharon Feinman-Nemzer 
Alan Hoffmann 
Barry. Holtz 
Zev Mankowitz 
Bernie Reisman 

<; /vi. ( CQ'-~ 

~ i~\-•,__,\)~ ~~:--

\

- \ "I' .: ) · ,-J' 
\ •. 

·•.'\F 

':_. ,:..-· ,./ :,~···,}. 
I' '. \-' ~ '1 

'( • I • \I.··- : .., . : ' 
... . .. ,.), 

L 
.\ ,,.,-r.t' \ 

t: . 
., ; , ' . . , ...... r ,p,..:Y 

DRAFT 



···-- ------ ---- ······-·~-- - ·- - -·---------- - ··--··· --· .. 

.·--:--) 

C) 

8/22/89 

DRAFT DRAFT DRAFT 

Commission on Jewish Education in North America 
Proposed Panels to Review Papers 

I. On Community/Financing 

David Ariel 
Seymour Fox 
Robert Hiller 
Stephen Hoffman 
Martin Kraar 
Morton Mandel 
Arthur Naparstek 
Arthur Rotman 
Herman Stein 
Philip Wasserstrom 
Jonathan Woocher 
Bennett Yanowitz 

~- ~ . ,. .•. v-.r---
. •.• .:;I ... ....... .,. ·- ·-• 

II. On Personnei 

Seymour Fox 
Annette Hochstein 
Mike Inbar 

Authors: 
Walter Ackennan 
Isa Aron 
Aryeh Davidson 
Joseph Reimer 
Israel Sheffler 

Commissioners: 
Jack Bieler 
Josh Elkin 
Sara Lee 

~
in Sc9_iff r1r-. 

, ..,, , \: l ; 

)',./',lt)~· -· 
Others: "l..-

Barry Chazen 
Sharon Feinman-Nemzer 
Alan Hoffmann 
Barry. Holtz 
Zev Mankowitz 
Bernie Reisman I' ~----c C 

r 
,. 1, I: ., . .__ 
• \' \J .... X.. '-r->... ~ 
.;, \""' A , .. -,~-\ · 

'{' - \ 
• I J 
v ' 

;, .,J., 

0 .
' »•f·' 

' '· j 

(~ 

~- ' . I · · • 
r-. , , jJ 
, l 'i'· \-- ,. __ , 

DRAFT 



1 Soe_QQ cCleJ.cuJ 
---... _ ___________ ij __ . -·-··-------··-·--------1--

• ..1 

ISSUES OF PROFESSIONAL ISM I N JEWISH TEACHING 

(DRAF'T) 

Prepared for the Commission ~n Jewish Education 
in North America 

December, 1989 

Isa Aron , Ph.D. 
Associate Professor 

Rhea Hirsch School of Education 
Hebrew Union College - Jewish Institute of Religion 

3077 University Avenue 
Los Anoeles, CA 90007 · 

I 
I 



- -- ··-·· ------- -- .. . 

SECTION 1 

THE CALL FOR PROFESSIONrlLISM IN TEACHING 

If one unifying theme could be found for the . vast and 

ever•expanding literature on public school teachers, ·that theme 

would be professianalization, Study after study has analyzed the 

professional shortcomings of teachers, and the societal fuctors 

which contribute to their low professional status . . Propcsal5 

abound for upgrading the professional training of teachers, and, 

more radically, the re-structuring of the profession itself. 

In the field of Jewish education as well, discussions of the 

"Jewish teaching profession" have begun ta gather momentum . For 

example, the proceedings of a national conference on the status 

of Jewish teachers, held et Brandeis University in 1986, were 

published under the title To Build a Profession (RBimer, 1987). 

In 1987 a special issue of Jewish Education featured a symposium 

on Jewish teachers. Federations throughout North America have 

begun to deal with .. tha i,sue of per sonnel in Jewish education; e 

dominant theme in their. deliberations has been the need to 

upgrade the professional status of teachers (Rosenbaum, 1983; CJP 

cf Qreater Boston, 1986; Ratner and Reich, 1988), 

The notion af the teacher as a well-trained and 

well-re~pected professional has long bean one of the cheri~hed 

ideals of all those conce~ned with Jewish eduction (idelstein, 

1956; Janowsky, 1967 Du~hkin, 1970). The purpose of thi, paper ia 

to examine this ideal more closely: What .are .the hallmarks of a 

professional? Are teachers professionals? Should .they be 
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professionals?. Wha~. are 5ame of the barr.iers to upgr.ading the 

teaching profession in sicular education? Are the criteria of 

professionalism different when applied u:i . te.ache.r.s....nf Hebrew and 

Judaica in Jewish schools? Do Jewish schools have any spacial 

characteristics that . make professionalism in teaching more or 

less appropriate? .easier of more difficult to attain? Finally, 

what can be done to increase the professionalism of ~eachars in 

J ewish schools'? 

1 . 1 What is a Profession? 

Most American educators would agree that teaching i s , or at 

least ought to ~e, ·a profession. Fe w, however, attempt to define 

this term.; those who do, find that the concept is, to quote 

Morris Cogan (1953) "shrouded in confusion." The most common way 

around a definition is to contrast a prQfession with other , 

presumably inferior·, endeavors. Thus , 11 professional" is held to 

be the opposi.te of "amateur," one who is either untrained or 

unsalariad. Alter nately, "professional" is taken to be - the 

. opposite of 11 crafts-parson ," a person whose practice is not 

grounded in theory . or science (Broudy, 1956), Finally, the term 

11 profco~io~al," used . as on adjective, ~ometimes connote~ altruism 

or a higher calling, in . contrast to "commercial. 11 

C□ Qan su~oest5 that the . ambiQuity and imprecision 

surrounding the term is not accidental, and may be Quite 

f unc.ti onal, for the t 1 t la II prof ee !5 ionel 11• a f ten serve .s an 

exhortative, laudatory function, Aa he puts it, "One reason for 
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the undifferentiated us.a of 1profassion 1 may be found. in the 

effort, of. many person~ and Qroups to : secure to themo~lvoo the 

values c luster i ng around it by simply preempting the title" 

(p.47). 

Since Cogan 1s article was written , the literature an 

professionalism has grown exponentially , and the "sociology of 

the profeseions 11 has become a sub-field of its awn. Surveying 

tliis 11 scholerly tsunami. ,n Bruce . Kimball ( 1988) identifies two 

criteria which sociologists have taken to be the hallmarks of. 

professionalism •• legitimacy and autonomy [1], Legitimacy refers . 

to the BpaciBl knowledQe and 1xpartioo to which profos~ionel s loy 

claim; authority refers to . the control which professionals exert 

aver the ways .·in which their :service5 are re ndered. Ta ·be 

considered .a profess ion, Kimball argues, members of an occupation 

group must meet both of these criteria : 1) they must posess a 

specialized . body of knowledge that . distinguishes them from the 

»non-professionals" in the fieldJ 2) they must, as a qroup or a 

guild, have the power to shape the conditions under which their 

work is done. 

Some examples may- help clarify . these . criteria • . At one 

extreme , medical doctors .are clearly professionals, having 

specialized a~ademic .traininQ, on the one hand, and 

(collec~ively, through . their professional organizations) a good 

dial of control over . how. m1:1dicin1 1, prectic1d , on the other. In 

contrast, workers on an assembly line may have a certain 

expertise, but this expertise is not based on a theoretical body 

of knowledge; furthermore, they have little control over the 

-3-



circumstances under which they work • 

. In between the two extremes lie a . vast array .of occupation 

groups which meet one cr,i ter ion better than the. other, and whose 

prbfessianal status is unclear. Those .engaged in business, for 

example, meet the second .. criterion, . th~t of autonomy, · very well, 

s ince the1 contribufe to the shaping of the conditions under 

which they work. In their effort to meet the first criterion, 

legitimacy, leaders of the business community . have developed 

business schools and MBA programs. which offer courses in the 

"sciences II of management, marks.ting , and administration • . A 

converse situation may be seen in the nursing profession. Like 

doctors, nurses derive their expertise from medical science; and 

like doctors, their leg i.timacy is bey and ques tion, Unlike 

doctors, however, nurses have very little control over the way 

hospitals are organized; . thei r lower professional status. is 

indicative of their weaker authority. 

Much of the recent discussion of teaching, among both 

advocates and critics of profess ionalization, centers on either 

the issue of legitimacy . or the issue of autonomy. In the 

following sections the taachinQ profession will be examined in 

light of these criteria. 

1 ,2 The Legitimacy of Teachers 

"Thdse who can't do, teach, and those who can't teach, teech 

education." At th~ root of this old saying lies an assumption, 

shared by many, that anyone can teach. After all, everyone has 
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spent hours and hours in· classsrooms of all sorts, and been 

exposed to a variety of models of teachi ng. If one knows a 

certain subject, surely one can teach it, And, if anyone can 

teach, why should teachers . be consi dered professionals? 

The widespread perception that good teaching may require 

some innate talent and , perhaps, some experience , but not any 

codifiable knowledge, is seen by many as the most serious 

challenge to the professional standing of teachers (for a review 

of this literature, see Feiman-Nemser and . Floden 1986 , 

pp .512-515). To counter this perception educational researchers 

and policy-makers. have sought to demans tr~te that good teachers 
I 

operate from a firm know ledge base. Lee Shulman, perhaps the 

foremost proponent of this view, summarizes this position in the 

following way: 

The c laim . that teaching deserves professional stat us .,. is 
based an a ••• fundamental premise : that the standards by 
which the education a nd performanc~ of teachers must be 
judged can be raised and mare clearly articulated. The 
advocates of professiona l reform base t heir arguments on t he 
belief that there exists a "knowledge base for teaching" 
a codified or codifiabls aggregation of know ledge~ skill, 
understanding , and technology, of .ethics and disposition , of 
collective responsibility -- as well . as a means for 
representing and · commun icating it. The reports· of the Holmes 
Group and the Carn~gie Task Force rest on this. belief and, 
furthermore, cleim that . the knowl edQe base is growinQ, They 
argue that it should frame .teacher education and directly 
inform teaching practice. [Shulman 198?, pp,3-4] 

Under a grant from the CarneQie Foundation, Shulman and his 

colleagues have been working on the creation .of a national 

teachers exam • . akin 'l:o the Nat.ional Board of Medical Examiners , 

This exam . would assess a teachers' knowledge in the following 

seven categories: 
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. - .. ---- _____ _, 

I content knowledge 
general pedagogic knowl edge ••• (which) • ,. appears to 
transcend knowledge 
curriculum knowledge 
pedagogical content knowledge 
knowledge of learners and the:r characteristics 
knowl edge of educational contexts 
knowledge of educational ends, purposes, and values 

[ Ibid.• p. 8] 

The view that the teaching profession is firmly qrounded in 

1 body of specialized knowledge has a number of profound and 

ar-~eaching implications: 

1) Teachers ough~ to receive specialized training, 

referably at the graduate level (Sedlak, 1987, .pp.321-323). Just 
I • 

s a hospital would never think of emp loying a doctor who was not 

graduate of an accredited medical school, a school ought not 

Lre teachers who do not have "state of the art" tr a ining. 

2) The training taachers receive ought to be, to some 

:tent, standardized. Though a certain amount of variation 

,t ween might tolerable, and even beneficial, the kn owledge base 

teaching .would , dictate that certain guidelines be fol l owed . 

th e basis of this standardization, training programs may be 

credited and their graduates credentialed. 

3) Teachers ought to be .evaluated at . periodic intervals , in 

me standardized way. Not only must a teacher's knowledge be 

sassed, but also his or her skill in applying . that knowledge in 

3cific situations , Procedures for this type of evaluation mu9t 

standardized, ta reduce, as much as possible, the subjective 

~ment which inheres in all evaluotion of pe r formance. 

4) Different levels of expertise ought to be delineated, and 

satus and remuneration of teachers aught to be linked to · 

-6-



delineated, developed, and corroborated, would good teaching be 

directly related to knohlledga acquisition? Noting the special way 

in which personality enters into teaching , some researchers 

caution agaist an undue emphasis on knowledgs alone, 

It is difficult ... to disentangle teacher character f rom 
teacher competence. Th e teacher ·is deeply engaged in his 
work as a whole person because an effect is required on the 
student as a whole person. (Lightfoot. 1983, p.250] 

Education ••• possesses neither a codified body of technical 
knowledge nor a clear technology nor a smal l set of 
measurable outcomes. Rather , special and ordinary knowledge 
ar~ freely mixed, teaching styles and the solution of core 
problems are heavily depende nt on personality and 
~onsequentl~ are ideosyncratic, and outcomes are multiple , 
protean, and in tangible, [Sykes, 19B3a, p.581] 

This is an issue to· which we will return in section 2, 

1 .3 1he Aut onomy of Teachers 

The second hallmark of a profession is autonomy , the ability 

of practitioners to control the circumstances and terms under 

which their service is render ed . Once again, a comparison · with 

doctors, who have a great deal of •utonomy, may be helpful . 

Individual doctors may establish their own office procedures a nd 

fee schedules; collectively, they set policies fer hospita1s , 

medical schools, and va~ious public. health organizations. Of 

course , in a complex technological society such as our own, most 

professions are subject to some regulation: a variety of laws and 

conventions set the · parameters within which medical practitioners 

must operate. Of late, insurance regulations and legal 

precendents have se t further restraints on. medical -practice. 

One might, at first glance, assume that teachers too have a 
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g~od deal of autonomy, Teache rs teach behind closed. doors; with1n 

certain limits , they can establ ish their own set of class room 

procedures and rules. Though they may be gi ven a curriculum 

and/or a textbook, they can decide thems elves jus t how the 

subject at hand ought to be taught , 

A closer look , however, re veals that th e situation is mo re 

complicated, and that most teachers operate under constraints 

more onerous t han t hose of other professions: Unl i ke the clients 

of .the doctor or lawyer, students do not coma to school 

voluntarily ; , conversely, teachers have relatively little cho i ce 

as to who their students will be , In .other f ie lds professiona ls 

the mselves define .a nd promote th e services they offer , but in 

teaching it is the society at l a rge which dictates its 

expectations to teachers (Darling-Hemmond , 1989, p, 7~) . Maj or 

policy issues in education are usually decided through a 

political pr ocess involving school boards and commissioners (or , 

i n the case of Jewish education , lay people and rabbis) , very few 

of whom have extensive professional training, At the s chool 

level , pol i cies are usually set by the principal or 

administrators; few of whom act in consultation wi th teachers 
I 

(Goodlad , 1984, pp . 188-191)~ 

Over t he pa~t two decades the authority of teachers in 

public -school s has eroded further . Federal and state funding of 

schools has increeoed, end hes brought with i t i ncreased demands 

f ar reg~lating teache r s and holding them accountable for student 

achievement. 

Policy makers do not trust teachers to make responsible, 
educationally appropriate judgments. They do not ·view 
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teachers a5 uniformly capable, and thay ara suspicious . about 
the adequacy of preparation and supe~vision, These doubts 
are a measure of the weakness of the professional st~ucture 
in education and its ability to offer alternative means for 
guaranteeing quality. [Darling- H3mmond , 1988, pp. 63-64) 

Many have argued against this type of bureaucratic control 

of teachers, claiming that such control can only weed out 

incompetence·; it cannot promote excellence (Green, 1983, pp. 

322-323). The complexity of American society, the problems of our 

student population, and the rising expect~tions of what schools 

ought to accomplish , they claim, demand excellence, not merely 

competence , autonomous prof e5sional teachers, not merely 

programmed technicians (Devaney and Sykes, 1988). 

Teacher excellence and tescher autonomy, in this view, go 

hand in hand. To attract . an d retain a cadre of truly professional 

teachers• ans must assure that they will have a hand in shaping 

the environments in which they work . 

A second argumen t for increasing the autonomy of t eachers 

derives from research on teacher satisfaction and dissatifaction, 

the factors which lead to teacher retention, on the one hand, and 
. 

burnout, on the other. Theis is mounting evidence that teachers 

find intrinsic rewards., such as their ability ta reach stLJdents, 

more important than the extrinsic ones of salary and status 

(Lort ie, 1975; McLaughlin and Yee, 1988 ; Mitchell, Ortiz and 

Mitchell, 1987). Among the intrinsic reward, mentioned by 

teachers as key ta1 their level of satisfaction is what same 

researchers call capacity: 11 the teachers ' access to resources and 

the ability to mobilize them, the availabili~y of tools .to do 

their job , and the capability to influence the goals and 
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direction of their institution" (mcLaughl i n and Yee , 1988, p ,28 ) , 

Teachers with a sense of capacity tend to pursue 
eff ectiveness in the classroom , express commitment to 
organiza tion and career, and report a hi gh level of 
professional satisfaction , Lacki ng a sense of power, 
teachers who care often end up acting i n ways t hat are 
ad u cat ion a 11 y co u n t .e r pro duct iv e by I " ca ping 11 - - 1 owe r i n g 
their aspirations, disengaging from the setting, and framing 
their goals only i n term~ of oattino through t he day . 
Teach i ng i s apt to become just a job , note career. [ Ibid . ~ 
p.29] 

What . can be done to promote teachers' autonomy? How, despite 

the inhe r ent constraints in the work situation of teachers, can 

this aspect of profession~lism be enhanced? Mc~ a ughli~ -and Yee ( 

Ibid . ) f oun d t ha t some -schools promote teacher autonomy mo r e 

than others , and t hat t hese schools tend to share five common 

attr i butes : 

1) They have an adequat e resources, i .e., sufficient number 
of textbooks and materials , as well as reasonably hospi~able 
f acilities . 

2) They exhibit "a uni t y of purpose, •clear or gani zatio nal 
guidelines a nd goals, and a col lect ive sense of 
respons i bility" (p.31 ) , The principal is ke y to establishing 
this produc t ive and cohesive a tmosphere . 

3) They promote a sense of cal l ea giality among t eachers, who 
are given both opportunity and encouragement t a work 
collaboratively. 

4) The orientation of the school is problem-salving, rather 
than problem-hiding. 

A pr oblem- solving environment . • • encourages teachers 
to reflect on their practice , and explore ways to 
improve it in an ongoing , rat her than ep isodic, basis. 
It is a n . environment in which i t is safe ta be candid 
and to t~ke the r i~k~ inherent in trying out new id;as 
or unfamiliar pract ices ..•• Conversely , i n 
problem- hiding env i ronments , teachers. hide their 
problem~ and then hide the fact that they are hidin·g 
their problems . "E vsrythinQ 1 s fine" becomes the 
standard r esponse to administrative or colleagial 
inquiry about classroom act i vity . (p.36) 

. 
5) The school "rewatds teachers for growth , risk taking and 
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change rather than only for successful past practice 11 

(p .3?). 

These five factors tend to reinforce one another. Thus , a 

;chool which is problem- solving is likely to reward. teachers for 

:isk taking; likewise, a school with a well • defined sense of 

Jurpose tends to promote colleagiality. Together, ·they contribute 

:o the creation of an environment which promotes 

Jrofessionalization . 

As studies such as the one by Mclaughlin and Yee accumulate, 

3ducational reformers hava focused more on mor e on that 

lntangible but altogether critical factor, the "culture" of a 

school (Sarason , 19?1), Why do some schools seem to exude a sense 

of harmony and collegiality, while others appenr to be bogged 

down in apathy or conflict? Why do some schools foster teacher 

autanomi while others, with equally competent teachers, render 

teachers powerless? Why do some schools easily accommodate 

themselves to innovation and experimentation, while others appear 

impervious change of any sort? After years of trying to account 

far the differences by enumerating discr~te factors. which would 

serve as "independent variables, 11 researchers have begun to take 

a more holistic, anthropological look at schools (Erickson ,1986 ). 

They argue that many elements co.mbine to create that unique 

configuration· of shared beliefs and practices which is a school's 

culture, This culture serves a~ a filter for all attempte at 

:nnovation (Cooper, 1988), 

The challenge facing the mdvocetes of professionalizati□n 

through. greater autonomy is that thi s cultural II screen" makes it 

difficult to isolate the set of ingredients wh ich are key to 
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transforming a hierarchical and bureacratic staff structure into 

what Roland Berth calls 11 a community of l eaders" (1988). 

Thro ughout the United States, a number of experiments have been 

undertaken whose purpose is to grant teachers more autonomy, 

c i tho r c::, i n d l v i du al ::, , c, :i: c,r I a ::, 1., I , u u l - w 1 u 1;1 L, <;;1 ~ l b • Cu 1 11., u .1.· .1.· ti I I L. l y , 

the experiments are being studied, in en effort to glean some 

insights i nto the common characteristics of those programs which 

are most successfu l (Lieberman, 1988 , chpts. 8 - 10) . As these 

experiments progress, we will obtain a better picture of both the 

conditions and benefits of expand~d authority for teachers. 

1 . 4 The Prospa~ta for Professionlizing Teachers 

If the term "professiona l" is to fu nction as more than a 

fancy synonym for 11 raspected, 11 its use must be predicated on two 

assumptions: First, that tha teacher 's skill . derives from a 

special· branch of knowledge, knowledge which can be codified , 

trans mitted, and used as a yardstick for evaluation. Second , 

teachers must be granted a certain degree of control over their 

working environments, 

Though the two hallmarks of professionalism~~ legitimacy 

and autonomy -- have been discussed independently, it is clear 

that they are closely related in actuality, Legitimacy serves as 

the justification for autonomy: the members of a profession are 

granted control over. ~hair practice on the assumption that they, 

ha.ving sole possession of. the special knowledge in their field , 

would know best how their practice should be conducted, Autonomy , 
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in turn, allows . professionals to establish the standards . of 

legitimacy. Most bona fide prof essions .are self~regulating; 

c~iteria for membership and methods of evaluation are set by the 

members themselves. 

This is, in essence, the bargain that all professionals make 
with society: for occupations that require discretion and 
judgment in meeting the unique needs of . clients, the 
profession guarantees the competence of members in exchange 
for the privilege of professional control and standards of 
practice . [Darl i ng - Hammond , 1988, p . 59) 

Does teaching meet the two criteria of professionalism? In 

light of the literature reviewed above , it would be hard to offer 
I 

an unequivocal answer to this question. Clearly good teachers 

know something about teaching ( o·ver and above. their knowledge of 

the s ubject matter) that ordinary people u~ual l y don't know . But 

just what it i s that teachers know is difficult, at the present 

time, ta articulate. Sykes' assessment of the situation - in 1983 

still holds true today: 

Despite the assertions of some teacher educators, we do not 
yet possess the knowledge on which to stake a claim to 
professional status in teaching •••• The leads research is 
providing can help strengthen the curriculum for teacher 
preparation, but cannot fully define . it nor signifiCa8tly 
reduce the endemic uncertainties of practice nor the 
reliance on ordinary knowledge and the use of personality as 
a primary resource in teaching . (Sykes, . 1983a , p.582] · 

In terms of the second criteron, teachers could probably 

never be fully autonomous, because their students come 

involuntarily , and becasuse many of the structural features of 

the school are mandated from above. On the other hand ,. teachers 

might certainly be granted much ~reater autonomy, eithe r 

collettively, through the governance of the sc~ool, or 

individually, by the creation of special leadership positions. 
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Any attempt to grant greater autonomy to teachers will face 

a number of obstacles. Many principals would certainly prefer to 

maintai n a tight control over the school, rather than sharing 

their power with others; schoo l boards as we l l may be resistant 

to the notion that teachers be allowed to make policy decisions. 

A second barrier to grantin~ any profession autonomy i~ 

related to the quality of people the profession attracts. Pubiic 

school teaching does attract a portion (approximately 7%) of the 

most able college graduates in the United States. However, the 

sheer size of the teaching force and the relative ease of entry 

into the field , make teaching attractive ta a very high 

proportion (38~) of t he least able as well (Lanier and Little , 

1986, pp. S39-540) . In pravfous decades women often chose 

teaching because they we re barred , or at least discouraged , from 

entering more lucrative and more highly regardod professions . 

Today, the situation is quite differe.nt. 

The women 's movement and the drive for equal . rights coupled 
with eco nomic pressures on women to work are changing all 
this . .•• In the future the best and the brightest women are 
likely to join their male c~unterperts in such fields as 
business , law , medicine, research and government, with 
teaching a significant loser in the competition for talent. 
[Sykes , •1983b , p,113) 

In theory . the lag~timacy of q profess~on should have nothing 

to do with the charact~ristics . of the people it attracts; in 

fact, however , perceptions of the teaching profession, and the 

extent to which the public is willing to grant teachers greater 

autonomy are greatly influenced by the qualities of its members 

(Kerr, 1983; Metzger and Fox, 1986) . 

Those who are concerned with upgrading the teaching 
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profession are caught in a vicious cycle . Low statu~, law 

salaries, and a lack of .autonomy make the field unattractive to 

potential candidates: at the same time , the mediocrity of its 

practitioners make it harder to argue for greater autonomy, 

higher status, and , perhaps most . importantly , considerably higher 

pay . Some educational commentators, perceiving these obstacles to 

be insurmountable , refer to teaching a quasi - profession (Spencer, 

1~86, pp. 3 -5). Many others have called for the restructuring of 

the entire field, as a way of achieving the ideal of 

professionalizatlon, within the ~onrln~~ uf economic and ~ocial 

realities. 

Three influential groups of stakeholders, the Carnegie 

Commission on Education, t he Holmes Group (a consortium of deans 

of education from the major research universities), and the 

American Federation of Teache r s , ha ve argued that t hat the 

notorio usly flat career pat tern of public s cho ol t eachers sould 

be replaced by a pyramidal s tru cture which they t erm 

"differentiated staffing." At the base of the pyramid would be a 

large number of entry level t eachers, who would make only a 

short-term (three to five year) commitment to teaching. These 

individuals would have relatively little training and be granted 

relatively little autonomy. Many from this group might decide to 

leave teaching , as their initial period of commitment ended . 

Some, however, might dacide to purs ue teaching as a profession, 

and would begin a program of more intensive training. As these 

individual~ became more knowledgable and more skilled, their 

authority would increase, along with their sa l aries . At the top 
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of the pyramid would be a small cadre of those techers able ta 

pass tne rigorous requirements for oecoming mentor tea~hers 1 

curriculum specialists, and other positions carrying increased 

responsibility (Sedlak, 1987). Though the concept of 

differentiated staff in~ has been criticized by some as either 

misguided or unrealistic . (see essays in Soltis, 1987), some 

school districts have embraced this notion of reconfiguration as 

one of the only ways out of the current .conundrum (Urbanski, 

1988). I believe that the concept of differentiated .staffing 

.holds great promise for Jewish schools as well, as .we shall see 

in sections 3 anq 4. First, however, I will explore the question 

of whether or not the term "professional 11 is the mast apt 

characterization of excellence in teaching. 

-17-
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.::> C. ~ I .L U I'< t. 

BEYOND PROFESSIONALISM: TEA CHI NG AS A VOCATION 

Is the term 11 professlona1 11 rich enough to embody all that UJe 

mean when we think of excellence in teaching? If all teachers 

were to be fully professional, .according ta the criteria of 

legitimac y and. autonomy, would we be satisfied with the result? 

The current debate on teachers . has focused so narrowly on their 

professional standing, that these questions have rarely been 

asked. If, however, one were to think of one's most memorable 

t eachers , "professional" would probably not be the only (or even 

the first) adjective one would use to describe. them. 

Good teachers "are shapers not only of their students' 

knowledge, but also of their students' lives" (Martin , 1987 , 

p.408). Wh ile knowledge is certainly a necessary ingredient of 

good teaching, it is not the only one. Following Dwayne Huebner 

(1988), I ha ve used "vocation" as an overarching metaphor for 

this aspect of teaching. 

The Latin root of vocation refers to a call or summons . . . . 
To have the vocation of teacher is to permit onese l f to be 
called by childr.en arid young . people •• •• [Itl ·is to 
participate intentionally in the unfolding • or perhaps 
collaP,se, of this social world. [pp. 17 - 21) 

To view t eaching as a vacation is to foc~s . on that aspect of 

teachirig ·that goes beyond . training and exper tise to the care of 

th~ t ~~ r.hP.r 1 ~ beino. For !i£..9Cational, as opposed to professional, 

teachers le9itimacy and autonomy may be important, but only in 

the context of their ultimate purpo s e , their reasons for 

t eaching . 
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Different teach~rs are 11 CaJ..1.eo 11 to te ai;:; nJ.11y I u • . u.i.., I c;;.c111. 

reasons . For some, it is a desire to work with c hildren, to 

nurture and care for de veloping minds an d heart~. For other5, the 

cont inuation of a communit y or a tradition is the ultimate goal; 

they teach in order to bring a new generation ''into the fold . " In 

religious education , one finds a third group of teachers, 

"called " to teach in the sense i mpli ed by the original meanin g of 

the term .voca t ion by strong religious feelings, 

Each of these mo tivations suggests a different 

characte~ist ic of the i deal teacher: Fi rst, the teacher should be 

a caring person. Second , the teacher should be an integral member 

of th e community in to which the student is being brought. Third, 

the teacher sho uld · be a spiritual rol e model. 
I 

2 . 1 The Teac her as a Carin g Person 

Given that the extrinsic re wards of teaching are rathe r 

limited, it is not .surpr ising to find that mos t teachers focus on 

its intrinsic r ewards instead (Feiman- Nemser and Flode n, 1986, p . 

510). High on the list . of intrinaic rewar ds is the teacher 's 

pe rcepti on of havil'19 "reached" students , of having . made a 

difference in their lives. Th e following excerpt f r om the let ter 

of an ex perienced teacher to her former student exemplifie s thi s 

feeling: 

UltimetQly , teachino . is nurturinQ • . The teacher ente rs a 
gi~ing. relat ionship with . s t rangers, and the n the te acher's 
need s must give way to the students' ne eds . • • • My days are 
s pent encouraging young people's growth , • (Metzger and Fox, 
1986, p .352) 
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SnmA t.~Ar.h,;,rs· ,ag cutat~nding in their obill Ly l.u cc1.n:: about 

students in a special way ; they relate to their students as 

people. not ju.st. ;1i=; 1 ,:::i;l:l ,-n,;,r s. . In hca· bocl<, Cor~!19~ A rc:!!!inine 

Appro:2ch to t~nioo end Morel Cdui; o tion , Ncl Nui..Jul11y~ Ut::~H.:rll.li.:::::i 

t.h~~ r,11:>1i+-v• 

When a teacher asks a Question in cless ;:\nrl A ~h, rleni: 
re s CO n d 5 • sh P. ,- P. r. A i \I i:::i ~ n n t ju !'. i: t h Q " r cu;: p On s;; g ll but t h Q 

~tudent. What he says 111attsrs, whethai' it is right or wrong,_ 
1;211d she probes gentTyf or clar 1 f ication , interpretation, 
ccnt:i.lLiul.lu11. !jhc 15 not. 5eeKlng tne a nswer but-the 
involvement of the cared-far. For the brief inter va l of 
dialogue that grows around the question , the cared.for 
i n d o o d It f i l l o t i"I o ; i ..- ,;., ,., ,..; ,., ,., +. • 11 T f-, - , l ._. .J • , , I. .1. ,. .1. , , r- .l. 1 , .1 I. .., l. 't 111 u J.' u 

important than the subject mat ter . [Noddings , 1984, p.176] 

The phrase 11 fills the firmamen t.11 is borrowed from Martin Buber, 

and echoes Buber 's concern with relationships in which there is 

genuine encounter and dialogue, relationships i n which people 

meet one another 53S1 "Thn11 11 11. r .. +-1-1 .. ,.. +h en IIIi:.llo. 

Noddings-srguea- .that t.hs : ovet-riui11g a11d over-archtng

rrnrpoc:io ct' Qll oohoolo cught:. to bti l.1 1-, ut:1vt:,lopment 1n yoUnQ 

people of tha a bility to care . for each other , . and for .LI..- · ·-- ' -' 
1.IIC WUJ. J.U 

oround the11, . "Tt:1c11.,;i1lng 1s a cons~itutively ethical activity . It 

is a 'moral type of friendship' in which teachers and students 

work toget.her to achieve common ends ( Nod.din0s. 1 988. l"l • ~ni;;;). 11 

This is not to say that the learning of subject -matter is not 

imp Ort a n t , b U t that s U b i e C t mat t. P. r m I u~ +. h c:, f- ::i t IO h + ; n o • 1 r ~ ei. ' " "=' \' 

that enhances, rather than diminishes , .care . 

Is it possible for a teacher to care for an entire class of 

studsnts? How can a teacher meet all these students as 11 Thous," 

rathe r than 11 Its? 11 Naddings 1 - reply is that it is, of course, 

impossible to care. for every student every minute, but tha t this 
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t. v n ~ n M ,.. .c..,.. ~ no 'I o ,... - ~ .a.. k,. - ""A.-.•••••~' ,,.. • - - ,-. ,- ,. - ,. .. :. ... -4.. - • I\ l. • z ~..:. ,.. 'W .. \., 

of the student's day is rightfully taken uc by his or hAr 

i. nt er oc t ion wi LI, lllcd, t=J.' l;;i l ~ or w 1th ot l'1 er . students, wnen t ne 

student does interact with the teach er, how ever , that encounter 

mu~t ehcr Qctori :od by coring : 

[The teacher rnust] ' be tota.lly.....-a.nd- nonial9ctively-preccnt t~e-------
the st.11rlRnt. - - +. n P.~ch G:1t:ud0nt -- cc;: h~ ::i.ddrQS'-Q S ma . Tho 
time interval may be brief but the encoun t er is total. 
[Noddings, 1984, p . 180] 

If we value caring as a quality, and if it is important to us 

th 0 t t ea "" I , ts ,ns LI 1: i.; i::I r 1 n g 1 n d 1 v 1 du al s , at l east. t n re e t: n l .n g s mus t 

happen . First, we must begin talking about caring a great deal 

111uJ:1; than we nave. we . mu3t st·a-te qui'te explicity that caring t'or 

children is one of the most important qual ifications for a 

teacher to have , We must validate the superior social commitmen t 

of teachers in general, as well as individual instances of caring 

in t ec:i cl1l11y, StH,;u11t.J , we must . ta Ke a close loaK ar. now scnooJ.s are 

structured, and the· ways in which these structures promote or 

in~ibit caring (Aron, 1982 ), Is there time in the schedule for 

teach ers to i nteract with stud~nts more informally? Is it 

feasible for a · teacher · to stay with a group of students fo~ more 

then one yco:c':' T11l.i.u, c::11 1LI 111ost important, we must c'are t·or and 

members of the community ·at large must ex tend themselves to 

teachers , 'to encouter them in the way we would like them to 

encounter students. 
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2.2 1ne leacner as an 1ntegra1 ~emoer or a ~ommuni~y 

Thi:i idgnl environment for the· cducotion of children would be 

a homogeneous_ and well-integrated society, a society in which 

family , school, and a web of civic and religious organizations 

were in~erwoven, each rainforcing the velues and norms of the 

nr.ni:n•. H,~'l".n'l'i:.in~ ~nd Efl'Tthrooolooic~:::ivc cccn't: ::i. or-c::d! -~O~l.tS"f! 

time debating whether or not such harmonious societies-have ever 

existed, in another time or place. Clearly , howeyer, few 

communitioc of thic oort hcvo ourv i vod inductri:::ili~3tion, 

moderni zation, and the other forces that have shaped contemporary 

American life. 

In our own time, the institutions most naturally suited to 

education are embattled, Social .mobility has al~-but eliminated 

the extended family. The rising rate of divorce, along with the 

entry of' on unp-rcccdcntcd numbcr--c:r-1' 1u.:>rne,r ird:·o--~+te workfo:::-c:::c, 

hove :::iappcd the :1treng-bh of" tho nu~l eo:r fo.mily. :'.ioc.lol 011u 

rcligicu:, crgonizotion:. of oll 1-.i r ,d~ foc.o :.t.if f competition f::-om 

b~I , _..,,. t"' _,. ,,J .!.w.l.--r--l-J..u,._, ww~vJ.l.,~g.Jt tD~.:\., iT- :...-.,c a U\/"c11l, ui 

mooo-mcdio and mooo-morkcting, Amorico oo o whole ho:, become more 

homogeneous than ever before; but this surface homogeneity has 

come a-t--t--Ro o~c-n-cc a f tA c in-to grit y- and vi ts lit y of loc-al 

communities. 

Against this background , many . cf the innovations in public 

schools over the past three or four decadBs can be seen as 

attempts to have the school assume functions which were 

traditionally fulfill ed by the family , church, or other· local 
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organizations. Head Start, drivers' ed ucation , moral education 

i::u-..-1 aav oduc:d:ion a:z:-o b ... i; oomc of' tho p:i:o'=l.i. 0111 ;;;, .1.,il. • ..i.uLluL.clJ J. 1tl.U 

~~hnn1Q ln on off'o~t ~o oomponoato f o~ ~he ~anin9 inf'lucneo of 

other ins t itutions, 

Th11.ci, t-.ho school, whoi::ei original mandate wo::, limited Lu 

form~l lnotruotlon, he~ inoroooin~l y ba•n o~ked to toko un a 

larger, less formal, and more elusive educational function, which 

might be callerj enculturation (Westerhoff , 1976), However, the 

typica l school, which is organized according to age-graded a~d 

self-contained classrooms and a dheres to a s ubJect-oriented 

curr iculum. may not be the ~nn rnnrl~~p 11 o h~~,a for toaehing 

( Aron , Hl A? • 1 A A A ) . hi H h-+ k" ... ..... c .. pt ~ · · ~ lb 1\ 1 1,...:...nu,-,, be r o .,__ _________ _ 

e x e mo 1 a r y c r o o r a m s • s c h o o 1 s h R 11 F! n n t. h P. A n i, ~ r t. i r. 1 1 ll:1 r l y q I r r: r: i:a ~ .a: f 1 , 1 

at enculturatina student.~ cn~hA n h~m ~nd Pargong, 1Q?B) . 

illi: h::.i. filterod into the Jew i;:rh- C.u111111u 11lLy ~ ::, 'JJ til1, wl11::! .1.·1:: 

education is seen as "the key to Jewish ~urvi1J~ l . 11 TnrlRP.rl , t.hA 

closely to encul~uratian than to instru c~ ion is even mnt'A 11r-t;:1Rnt. 

..;"""' +~- . J'-'-'~-l,... ••-""".._. ...,.;,_~., . • ,.,r .,•~••u - \,,l,-.,--t.,.._ _\..., :1"'-'w• • .1 11 A 11rc ;Ll..i..,.o WC.I.C' 

de e p ly amtnvaient aoout ·tne extent to which they wished to 

!dont1fy a~ Jews, end µ.L·at.,;tlce tne rltual !!! and traditions of "the 

old country'' (Liebman, 1973). The immigrant generation had the 

lux1.1ry of chciu~l, 1y 1r t11 1u wl1t:111 to oct1vats rituals and cus"toms 

w I, i ch lo y dorm on t III i th i n . them , :'.l u c. c. i::: ta..l l , , y g !:!~ ., t::-.1. ~ L l u 11::, 1 1 1 u l I 1 :..v 11 1 \:J 

l.., - - , , • - ~ - - r" ,. • .) t , , I , I • - - - I . • - o.,,J J. 1- ~VI f • ( J.. U I ll ~ I I - - W 1 I WU U • • 1 I~• .. • W ; ~ = ~ f ' =:..,; =.; 
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resources to draw upon. To make matters worse, socia l mob i lity 

has largely eliminated the anc il lary agen ts of Jewish 

-~-- ==-=-=-=J~•-,.-.,,=== 
The children current ly enrolled in Jewish schools , who are 

i 

predominantly fourth and fifth generation Amer i cans , r eceive 

supµ l~msntary school students cond ucted by the Board of Jewish 

Education of Greater New York (1988) only 18% of t he respondents 

inrlir:;1t.l'lri thcit cd +-ho ... +.ho11 ,....,.. +-\...-J- ;-----.L- -'-'· · , ., .. - , ., -.,--

students light Shabbat candles "e~er y . Friday _e venl~g ; " an 

additi onal 45% doing so 11 occasionally 11 (p . 93), While one migh t 

expect s tudents enrolled in day schools to come from homes withe 

richer Jewish environment . the impressionistic data ~oll~ctRrl hy 

many e ducator s sugge~ts that this 15 not alwa ys the caso, 

especially in non - Orthodox day schools (Cohan, 1982, p.24) . 

If Jewish educa tion has any chance far success, we must 

consider very s er iously the differences between instruction and 

anculturation. We must · acknowledge that instr uction in a sub j ect 

matter· (be it mathematics and literatu~e or. Hebrew and Bible ) is 

motivat ion fo r learn i ng, and opportunities for its consolidation. 

Students in public schools, for examp le , hav e daily opportunities 

to see ·adults reading , adding andf subt r ac t ing; . i n addit ion , . even 

the youngest have some co nception that success in school is 

connect ed to success in adult l i f e, In contrast, Jewish students 

rarely s ee . adu l t s praying, speaking Hebr ew , or reading the Bible;. 
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nor is competence is these areas linked ta future success in ·the 

secular world. 

If Jewish ed~catiDn is to be taken seriously, if the 

survival for which it is the supposed key is .to be cultural and 

spiritual, rather than merely demographic, Jewi5h ~chools must be 

re . structured and reconfigured to become agents of enculturatian. 

They must become places which model for young people what it 

means to be Jewish. In short, they must become communities, 

What. would it take. to turn the Jewish school into a 

community, to change · its orientation from instruction to 

enculturation? Elsewhere I .have outl ined five steps which such a 

transformation would . require (Aron, 1987), including the 

involvement of parents at all levels of the school's operation 

and the inclusion of many ~ore opportunitie5 for informal 

learning, Of . these five, . the most important to us in this context 

i's that a s~hnnl 1,1hi r.h 1o1;int.c:. t.n hP t .hP r-nr<> nf ~ rnmm11ni t . y m11~+. 

have teachers who are deeply involved in that community . 

2,3 The Teacher as a Religious Role Model 

It would be difficult .:to find anyone who would argue . that 

teachers in Jewish schools ought not . to be religious role models, 

But what do we mean by religious? And what is a role model? T~ess 

are questions which mu5t be answered before we . can discuss how 

important it is that . our teachers have this quality, end how this 

quality can bast be suooorted in the school. 

Contemporary writers on religion s uch as -William Alston and 
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Clive Beck have pointed out that the phenomena which mast people 

call " r eligious" are so vari ed as to elude st~aightforward, 

sti pulati ve definition (see Rosenak , 1987 1 chapter 5) . They 

offer, in place of a definition, a view of religion as the 

conf lue nce of a1 number of 11 reli gion- making 11 character isticsi 11 any 

particular religion would have soma, . but not . necessa r ily all , of 

these characteristics , Clive Beck offers this type of defin ition, 

but focu ses on the religious person, rather t han the religious 

tradition . A religious pe rson , ac cording to Bec k is on e who 

11 typically 11 : 

a) ha s a s ystem of supernatural beliefs 
b) e~geges in rituals and othe r practices related to those 
beliefs I 
c) is associated w~th a tradition of such . belief and 
practi ce 
d) participat es · in a community committed ·to this t raditi on 
e) derives f ro m t he tradition a worldview1 and 
f) a relat ively complete way of life [Beck, 1986] 

The virtue of this definition is that it eccommodates the 

variety of ways in which people can be said to be religious. On e 

person, for example, may not beli eve in God , but may 5till 

practice the rituals associated with a certain religious 

tradition. A second person ~might believe in God, ~ut might· 

practice the rituals cf severa l re ligious trad:tions, and might 

not partic i pate in any community commit t ed to any of these 

traditions; by Beck 1s definition both of these individuals would 

be considered religious. Of cour~e, not all of these . ways of 
I 

being religious will be acceptable to all Jews, a point to which 

I will return, after a discussion of religious role models. 

"Rol e model" is a oocioloQical term, ·which has rapi dly 
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become part of everyday vocabul a ry , because it points to a factor 

in contemporary l ife which had no parallel in mare traditional 

societies. In ·the hypothe tical homogeneous society discusse d in 

t.ni:i rir i:>1dn11Q ocr.tion,. ohlldro,, ..., c, ul al 1 0 .. m hhclx- nctd.onQ cf' '-'h• ~ 

makes a auccessful adul~ from observing t he i r .relatives a nd 

neighbors. In such a society the number of potent ial " ro les" to 

which one could aspire woul d be quite limited ; the roles assumed · 

by one gen eration would probably be attractiye to the next . 

Change in contemporary society, however , have eroded the 

viability of certain traditional roles , sue~ as house~i fe and 

shopkeeper, and contributed to the creation of new roles, such as 

working mo ther and technician . A young person growing up today 

faces a confusing array of possibile futures some t raditiona l, 

same cu rrent, s ame which are as yet unknown. ln this context, the 

child's po tential role models go fa r beyond f amily and nei ghbor~, 

to include publi c figu r es of a ll sorts, and even virtual 

strangers. 

In contemporary Jewish life , the role of the teacher is 

critical, because teacher s, along with rabbis, youth group 

leader~ and camp counselors , are often the only Jewish role 

models available . As the evidence of the demog~aphic studies and 

ethnographies discussed above i ndicates, t he number of Jewish 
! 

things that marginally affiliated famili es actual ly do is quite 

small . While roughly 75% of American J ew~ celebrate H~nukkah, 

Passover , and the Hi gh Holidays in some fashion . ( Cohen, 1985 ) , 

and while as many .as BS% affiliate with some Jewi sh organization 

at some point in thei r lives (Feldstein end Shrage , 1987, p .98) , 
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a much smaller percentage live a life that might be considered 

religious, by any of Beck's criteria (Cohen , 1988) . 

If Jewish education for the children of the marginally 

affiliated is to be anything other than an exercise in futility 

and hypocrisy, Jewish teachers must serve as models for how one 

can lead an involved and attractive Jewish life . 

in the words of Jonathan Omer - Man , 

A religious pe~son today is a person who has made. certain 
choices; and a teacher of religion is a person who has made 
certain choices and whose task is to educate . ¥oung people 
who face . an even wider ranlile of choices, , .•• • l T] he student 
has to be taught to make certai~ profound gxistential 
choices as an indi vidual , and to live with these dec isions 
in circumstances that are not always easy. In order . to do 
t his , the teacher has to presen~ himself as a role model, as 
a person who has mede such choices, and with whom the 
student can identify, (Omer~Man , 1982, p,22] 

It is important to note that not all of the role models for 

living a full and committed Jewish life need be religious . Some 

may be more oriented towards the cultural, ethnic, or secular 

Zionist aspects of Jewish life. However, to the extent that a 

predominance of Jewish schools are synagogue - based , and that many 

of those that are independent still j,nclude religious sub jects .in · 
-their .curriculum, one would expect that a large number of 

teachers should serve as religious role models . 

What kind of religious role models do we expect Jewish 

teachers to be? Do we expect them _to believe in God? To observe a 

min imum set of ritual~? To have a particular worldvi i w? These 

questions cannot be answered without reference to the particular 

school, Some schools, especially those affiliated with the 

Orthodox movement, may expect their teachers to adhere closely to 

a set of beliefs and a code of practices. Others of a more 
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liberal pe rsuasion may allow, a nd even value, a plurality of 

belief and practice, hapino t o mode l for their students a variety 

of ways of being a committed religious Jew. All schools ought to 

at least consider these questions ser iously , a nd attempt to 

articulate t he types of religious commitment they will expect 

f rom thoir togchgra. And o ll ought to thinl< oc riouoly about the 

way in which the s tructu re and policies of the school promote or 

i nhi bit· the teacher's religiosity. 
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SECTION 3 

THE SPECIAL CIRCUMSTANCES OF JEWISH EDUCATION 

Despite the urgings of Noddi ngs , Huebner, Philip Jackson 

(1986 , chapter 6) , and Gary Sykes (1989), the overwhelming 

majority of educatio1al resea rchers and policymakers have tended 

to view the problems of public .schoo l teachers as problems of 

professionalism . In attempting to address these problems, they 

have focused on a variety of the mechanisms alluded to i n section 

1 , such as: the r econfi~uration of traininQ; the codification of 

teacher ~knowledge, in an effort to create a National Teacher 

Exam; the creation of career ladders for teachers ; and the 

institution of shared decision-making in schools, in an effort to 

promote teacher autonomy. 

Some of these mechanisms have been suggested as solutions to 

the problems of teachers of Judaica in Jewish schools as well 

(Schiff •- find ref/sin Re imer book, Ratner and Reich , 1988) . 

Several central agencies of Jewish education have insti tuted some 

of these mechanisms, such as career ladders and new tra i ning 

opportunities, and have been encouraged by the outcome (JESNA , 

1984) . 

It would be a mistake , however , to assume that all the 

innovations of public education can or should be transferred, in 

wholesale fashi on , to Jewish educ~tlon. Although Jawieh schools 

resemble their public counterparts in some respects , there are a 

number of important differences between the two s ectors. In this 

section I will discuss the difference s that are most relevant to 
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the issue of profe ss ionalism in teach i ng . 

Many structu ral similari ties exist between Jewish a nd publ ic 

schools. Their physical plant s tend to resembl e each other r a ther 

closely, as do their organizational patterns . (Most) Jewish 

schools have. followed (mos t ) public schools in hav i ng age - graded 

classes, taught by individual teachers. Teachers are s upervised 

by a principal, and ma y be assisted by a number of specialists, 

such es a l i brarian, mwsic teacher, s chool psychologist, etc . If 

one were to look inside both types of classrooms at the 

materials, modalities and techniques teachers employ , one would 

find many additional r esemblances. Nonetheless, Jewish and 

secular education are different in siQnificant ways : 

3 . 1 Voluntarism 

Jewish schooling. i n the Un ited States. is an entirely 

voluntary, privately funded enterprise . With the exception of 

secular subjects i~ day schools, Jewish schools are not subject 

to governmental regulation with respect to thei r educational 

program , Despite the existence . of variou~ associations (e , g ,, 

Solomon Schechter and Torah U1Mesorah ), individual J ewish schools 

operat e independently of one anot her . 

Jewish schools are typically governed by a group of 

individuals . who serve a5 the ochool or synagogue board . The 

deoree to which thes e individuals re present t he school's m~ltipl e 

co ns titue ncies varies. Wh ile member s of thesg governing bodi eB 

may be elected to their positior , these electi ons are mostly .E.!.£ 
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forma; inclusion in school governance tends to be bas~d. on the 

members I interest, expertise , personal corinections, and sta tus. in 

the communit y. 

Within the rather loose governance structure of most Jewi sh 

schools pr~ncipals have a goad deal of autonomy, and work under 

far fewer r estrict ions and regulations than their counterpa rts in 

public educe t i on. They could·, theoreti cal 1 y, grant comparable 

autonomy to their teachers , and to same extent t hey do, Studies 

of teachers in both Los Ange les and Miam i sho~ that they have a 

good de?l of· latitude in setting the curricu lum , though little or 

no role in es tablishing school policy . 

(INSERT TABLES FROM L.A . AND MIAMI?) 

3 .2 Unclea r Lines of Communal Authority and Responsibility 

Given the voluntaristic nature of Jewish education , it is 

not surprising that Jewish education i n the United States is a 

"system" in on l y a loose and ephemeral sense. Change in public 

education can be mandated by the local .school board or a state 

1egisleture , which is legally responsible for the school system. 

In contrast , Jewish schools are not s ub ject to any ~uthority 

hiohsr than that of their sponsorino synaQOQUB or QoverninQ body . 

Those who seek change in Jewish education have . no recourse to 

coercive measures; they must re ly on either suasion or financial 

.i.1 11..t:111l..i.vt1;:,, O.i.vt1 11 1,1101. l, 11 1;; A111t:.1..i.1..c111 J~wi!> h c:.c mmu n i ty i :) ::>m0l lcr1 

more homogeneous, a nd (at least among actve members) mare · 
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interdependent. than the nation as a whole t suasion and financial 

incentives have e much better chance of success than .they might 

have in the public .arena. Nonetheless , eve n i f the aims of r eform 

were simi.Lar, the process by wn1cn tl"lese alms could bt: a1.,;t1l.l::lv~u 

would be very different in Jewish, rather., than .public, education, 

If, for example, a central .agency for Jewish education were 

to attempt to establish a career ladder for teachers, it would 

not only have to provide the money for ris~ng salaries; it would 

have to persuade individual . schools that increased responsibility 

for one or more. of their teachers would be a goo d idea; it would 

have to develop guidel ines for t he selction and evaluation of 

those on the higher rungs; and it would have to cont inually urge 

schoo l s ta adhere to these guidelines. 

Th e absence of sys.temic responsibility and acc□untabili ty 

has important implications for teacher standards and salaries. 

Both the National Board of Li cense and a number o f local Bureaus 

offer credentials to teachers; s ome central agencies publish 

salary scales as well. While litt le systematic dat a in this area 

has been collected to date., interviews with knowledgable BJE 

personnel . directors reveal a number of problems: First, onl y a 
I 

smalL percentage of teachers in Jewish schools meet the standards 

u r LI' i:: N Cl L l u I I Cl l ·o Cl cu: d Q f Li CC n ~ C [ ft n t : # 0 f ind i V 1 du Q l C 

receiving licenses over the past 5 years]. The standards of local 

BJE 1 s are considerably lower; the lowest rungs of these 

credentialing systems require little training, in either Judaia 

or education . Second , it is not at all clear to what extent 

salary scales are. adhered to. Los Angeles , which links adherence 
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to the salary scale to the receipt of funds from .the BJE, . is 

probably· in the best position to enfo rce the .scale . Even in Los 

Angeles , however, one hears a good deal of talk among principals 

about ways they have found to pay the ir teachers ~ither more or 

less than the scale would require. 

3.3 The Part - time ~ature of Jewish Teaching 

The teaching of Judaica is, even in a day school, often a 

part - time occupation . In Los Angeles , the average number of hours 

availabl e in eac h day school teaching slot is 20 . 5 hours/week 

(Aron and Phillips , 1989); in Miami it is 22. 3 hours · (Sheskin , 

1988) . Only 58% of the day school teachers in Los Angeles teach 

over 16 hours/week; in Miami, only 4 3% t each more than 20 hours. 

Teachers in supplementary schools teac h far fewer hours per 

school , an average of 5 . 2 hours in Lo s Angeles, end 4.8 hours in 

Miami , 

Tables ••• give the breakd own , by set ting , of the hours 

teachers teach in bath Los Angeles and Miami, 

If the teaching of Judaica in a Jewish sc~oal is, for so 

many, a part-time occupation, can it sti ll be considered a 

profession? In theory the number of hours a professional worko 

should make no difference, if s /he has legitimacy and is Qra~□~t_e=d _____ _ 

autonomy. In practice, however, the part - time nature of Jewish 

teaching sets off a ktnd of chain reaction , influencing 

recruitment, training and retention , · and undercutting 

professionalism . at every turn: A part - time teacher can on l y earn 
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a part-time salary; low salaries in a field tr anslate , in most 

pooplo'o mindo, to low ,ototu~. How many tol o ntod young proplo c~n 

afford (either financially or in terms of their self - image) ta 

view part-time work as an ultimate career choice? How many , given 

a prognosis of their f uture earning potential , would be willing 

ta undergo ri gorous training? Onc e in the j ob, haw many can 

afford to stay for the long term? Several decades a go , part - time 
I 

teaching, in a Jewih school was seen by some wome n as a promising 

avenue for professiona l development , wh i ch fit wel l with their 

desi re to be primary care - givers to their children, Toda y, the 

opening of a much broader spectrum of career opportunities for 

women, and the economic pressures on middle class families, make 

part - time teaching much less desirable . 

Viewed in this light, t he chronic shortage of teachers of 

Judaica in the United St ates, a shortage which has .persisted for 

over half - a - century (Shevitz, 1988 ; Aron and Bank, 1987), is 

perfectly underst~ndable . Unfortunately, the persistence of a 

teacher shortage ssrvss as another barrier to profassionalisrni if 

people wh o are only minimally qualified can find jobs so easily , 

why bother to acquire additional expertise? 

Any effort to improve the profess ional standing of Jewish 

teachers must begin with the problem . of . t he over whelmingly 

par t-t ime nature of the task as it is currently configured,. Ona 

promising solution is the creation , by ~n external agency such as 

a bureau or federation , of a number of ful l-t ime slots far 

"comr unity teachers,« This model has been used success fully in 

Omaha for nearly a decade (Ros enpaum, 1983) , and is currently 
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being attempted in Cleveland and Boston, To create the position 

of community teacher, the central agency acts as a broker between 

a number of schools, typically a day school and . one or two 

supplementary schools. The result is a full - time position which 

includes some combination of teaching, lesson planning, mentoring 

and curriculum development. The income which the teacher would 

earn from each of the individual schools is sup plemented by the 

agency, so that an attractive salary and benefits package can be 

offered, In Omaha the position of community teacher carries with 

it a number of .other "perk~," ~uch a8 free membership in the 

Jewish Community Cen ter . -The creation cf these full-time 

positions has enabled the Jewish community of Omaha to attract 

outstanding teachers from around the country; the arrival of each 

new teacher is greeted by the community with considerable 

fanfare, comparable to the ar~ival of other new Jewi s h 

professionls. 

The community teacher concept is so simple and appealing ,_ 

that one wonders why it hasn't been implemented in may more 

Jewish commu~ities . Interviews with a number of people who have 

been involved in the implementation of this mo del (including 

several key figures in one community which failed to come to 

agreement on the terms for a community teacher) provide an answer 

to this question, Because individual Jewish schools have so much 

autonomy • and because· larger communal. structure . have 11 ttle 

authority over them , some schools are resistant to "sharingtt a 

teacher with other schools, and unwilling to compromise when 

scheduling conflict~ arisa. The success -or failure of the model 
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5eems ta depend upon the negotiating . skills of the person 

responsible for its implementation and the personalities of the 

participating education directors. Nonetheless, the prospects for 

the creation of . e growing number of community teacher positions 

throughout the country seems promising. 

Another idea which is closely related to that of the 

community teacher is that of the hybrid teaching position, in 

which part~time . work as a Jewish teacher is combined with 

etc. This idea has been tried, with great success in public 

schools in Ari zona, where science teachers are given summer jobs 

in various industries as a way of supplementing their income 

(Babbit, 1986). Though this solution .would req~ire the Jewish 

teacher to have· additional professional competence in another 

area, it is certainly an avenue worthy of exploration. 

Would it be . possible to radically re-configure Jewish 

education in the Un ited States , so that all teaching posit ions 

would carry with them full-time salaries end benefits? At the 

present moment we do .not · have sufficient ·information to answer 

this critically important question. Research on the economics of 

Jewish education, and some modeling of coord i nated staffing 

arrangements for .communities of various sizes would be required 

before an informed deliberation on this issue could take place. 

3,4 Establishing the Professional Legitimacy of Jewish Teaching 

As mentioned at the and of Section 1, one of the unresolved 
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'-1'-'c;:, L..1.u,,~ .1.n ::secu1.ar eaucatlon is the extant to which skill in 

teaching . is derived from a special theoretical domain, and the 

extent to which mast ery of this domain is what distin guishes good 

teachers from bad ones. As complicated as this issue is in 

secular education, it is more so in Jewish education, With the 

exce~tion of two .doctoral dissertations cu rrently in process 

(Chervin, n.d.J Schoenberg, 1987), no research has besn conducted 

in the area of Jewish ped~gogic content knowledge, Moreover, 

there· is every reason. to expect that the asses sment of a 
I 

teacher's Jewish pedagogic content knowledge would be 

considerably more difficult than the assessment. of secular 

pedagogic content knowledge, since Judaic subject matters are 

replete with· questions of values, ideology and faith. It would be 

inconceivable, for example, that a good Bible teacher would not 

nave grappleo with a my.rl~t..l ur J.::>:;;,u~o conccrnin9 tho ori9ino '.1nd 

veracity of the text, and how bound by its commandments s/he 

s,noulC feel, Whereo:;; 1;1 yuuu 111c1 l. l 1t::1 111 otic:> toochor would p robQbly 
I 

have to have faith that mathematics is a necessary in t ellectual 

tool, this type of faith pales in comparison to that. required of 

a teacher of Bible or liturgy . Steven Chervin, one of the first 

ta undertake research in this area, notes: 

When multiple levers of understanding are intrinsic to . the 
subject matter, as in the case of Torah, t he teacher's 
active process of CQmprehension becomes an -even more ~alient 
feature of teaching. (Cheryin, n.d., p.8) . 

However, Chervin continues, "teacher knowledge ·research has only 

begun to explore teacher beliefs." 

As noted in Section 1, reformer~ who hope to e5tablish the 

professional legitimac·y· of teachers in secular education look to 
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re!earch on teacher knowlad~ i ae a maans of assessing this 

legit imacy . Shulman and hi s colleagues, whos e research has been 

generously funded by the Carnegie Corporation and others , see the 

development of a National Teacher Exam in the not-too-distant 

future . In light of both the complexity of the issues and the 

paucity of research in theis area, the prospects for a Jewish 

Teacher Exam seem considerably mo r e dim . Certainly some items on 

the secular examination , i.e., those dea ling with pedagogical 

issues in the abstract, might be incorporated i nto a comparable 

Jewish exam. But , to the extent that the most sop~isticated 

assessments of a teacher's skills concern pedagogy appli ed to 

subject matter , the terrai~ remains largely unexplored. 

Wi thout a method for assessing teacher knowledge, th e 

legitimacy of teachers will have to rest on purely formalistic 

criteria, such as the numbe r of college or graduate cou rses taken 

in both pedagogy and Judaica, Results of teachers surveys in both 

Los Angeles and. Miami indicate that teachers var y w~dely in this 

regard . 

(INSERT TAB LES FROM LOS ANGELES, MIAMI AND PHILADELPHIA ON 
TEACH ER QUALIFICATIONS) 

Most schools and central agencies sponsor various farms of 

in- ser vice training, Too often, howeverJ thes e training 

opppor tunfties are in the form of one-shot, non - accumulatinQ 

w·orkshops, often dealing with rather exotic or marginal aspects 

of either Judaica or pedagogy (cite articles in recent Pedaoogic 

Reporter} 

One recent innovation i n secular education ~ey be particular 
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relevant in this regard•· the growth, in a ·number of states of 

programs providing alternative paths to certification, through 

summer programs or a carefully monito red in "service sequence of 

cour5es (cite references). This would be an important model to 

explore . 

4.S The Role of Vocation i n Jewish Teaching 

Truly exemplary teachers, the teachers i mprinted in our 

memories or featured in movies, see their work as both a 

profession and a vocation. Like Jai~e Escalante, the her~ of the 

mov~e Stand and Deliver~ they cook for their students in their 

homes , and are continually looking for new metaphors and methods , 

Like Eliot Wigginton, the originator of the Foxfire project , they 

have strong roots in th e communi t y, but ere. read y to travel far 

and wide to promote and r e fi ne a new mode + of teaching 

(Wigginton, 1985) . Like my children's Hebrew teacherJ Amy Wallk, 

they are relentless in their s earch f or t he best textbook, and 

the most involving game, as wel l as the perfect class outing and 

the cutest Hanukkah presents. 

To whet extent, however, ~an we expect all teachers to treat 

their work as both a profession and a calling? Those who saw 

Stand and Deliver may recall that Jaime Escalante suffers a• heart 

attack which ; the mov ie implies, is caused by over • working, Eliot 

Wigginton, one gathers from ~eadinQ his a utobiographical account 

of teaching, i~ so involved in the lives of his students that he 

has no family ~f his own, As for Amy Wallk . she is studying to • be 
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a rabbi, for she has seen abundant examples of burnout among 

Jewish teachers. 

If a Jewish school had to choose one quality over another, 

which would it be , professionalism or a sense of vacation? If 

cer tification requirements and public pronouncements may be taken 

as evidence , public schools appear to have opted for profession 

aver vocation, For Jewish schools , however, the choice is not as 

clear, and would probably be made differently by educators in 

different settings . In section 2 I SUQgested that the vocational 

aspects of teaching , such as caring, membershi p in the community 

end religiosit y ar e particularly important for Jewish schools. If 

that is the case , each Jewish school may have ta devis e a 

different i ated staffi ng structure of i ts awn, in an effor t to 

have teachers with strengths i n both the professional and tne 

vocational aspects of teaching. 
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SECTION 4 

THE NEED FOR DIFFERENTIATED STAFFI NG 
I 

As I read the evidence presented in the foregoing sections , 

both conceptions of teaching, the professional and the 

vocational, point to the same mechanism for securing a high 

~uality t eaching staff i n an era of limited resources: 

differentiated staffing. In the absence of well - grounded economic 

models , we must assume that it will not be economically feasible 

to create well - paying, professionally competitive jobs for all 

Jewish teachers . National commissions on public educat ion, such 

as the Holmes Group (1986) end Carnegie Forum (1~86) , have coma 

to similar conclusions regarding public e ducation ; it is 

difficult to see how Jewisn scnools, µ~~Llculo~1y thooc that 

offer only part - time instruction , can have substantially larger 

budgets than their public schoo l counterparts. ihe uppe r echelons 

of the staffing pyramid open up avenues for the most professional 

of tcoohore, tho~Q with ~hR areatest knowledqe and expertise, to 

be rewarded financially and receive greater autonomy . If 

concep tu alized and publ i cized appropriately, the broad base of 

the staffing pyramid might attract idealistic and altruistic 

people from all wa l ks of life, many of whom might se e teaching as 

more of a temporary p~blic service t han a career. 

Recruitment efforts would be broadened considerably, Short-term 

teaching as a fo r m of public s ervice ( like the Peace Corps) would 
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be presented as an attractive option for a wide variety of 

groups: high school graduate5, college students, and college 

graduates wishing to take a leave for one or two years ; 

housewives with young children who don ' t want to work full-time ; 

parents of older children wh o ar e settled in their work a nd 

looking f or a new challenge i and r ecent r etirees. 

In response to concerns regarding t he yocational qualities 

of teachers , staff i ng patter ns in Jewish s chools might be 

differentiated along a oecond dimension -- tha degr&e to which 

teachers are active members of the community and can serve as 

religious ro le models. A given school would look for an 

appropriate balance of long- time memb er s of the congre gation or 

community and Jews from different communitjes around the ci ty , or 

around the world, Teachers from within the community mi ght 

require considerable on - the - job training , supervision, and , above 

all , nu r turing ; this would create additional work, and offer 

additiona l res ponsibility to the mor e professional techers , who 

could serve as mentors , counselors and supervisors . 

SHOULD I NOW OFFER A. NUMBER OF HYPOTHETICAL MODELS OF 

DIFFERENTIATED STAFFING ARRANGEMENTS? IF SO , HOW DETAI LED SHOULD 

THESE MODELS BE? 
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To date I still have not received reimbursement for the trip made 
to California in mid- November and the Dec.4-5 Cleveland trip. In 
the past , when payments were late I contacted you and Annette. 
You apologized and explained the difficulties b eyond your 
control. I now find myself in an intolerable situation . I am 
overextended on credit lines and am payi n g interest on credit 
charges because I have not been reimbursed in a timely fashion. 

When I agreed to conduct a research project for the Commission 
I requested that you purchase air tickets directly. You 
responded that this was not possible and that I would have to 
pay expenses and then submit receipts. You teassu~ed me that 
the turn around time from submission of receipts to receipt of 
reimbursement monies would take approximately two weeks. The 
reimbursement process has never taken less than 23 days. 

I consider myself a professional who meets commitments and 
deadlines . It is most distressing that the Commission which 
stresses~Lote...,ssionalism in Jewish education has been unable 
meet its commitments to me. 

• I -,_. ..! . • 

: -~ ( ~ 
I . ·. 

cc: Annette Hochste i n 

\ 

Seymour Fox ..... 
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December 21 , 1989 

Ms. Joan Burstyn 
Chair, Think Tank on Jewish Education 
Syracuse Jewish Federation 
101 Smith Stroet 
P.O. Box 510 
DeWitt, New York 13214-0510 

Dear Ms. Burstyn: 

'i 500 Eu.-lid Avl'nm' 
Ck·vda11d, Ohio +1 llH 

2 lfv' 1q l-01t)O 

Thank you for your cor respondence outlining the discussions 
your Think Tank on Jewish Education has held. It is clear 
that che Syracuse community is approaching its planning in 
Jewish education in a very serious and choughcful·manner. 
I have shared your l etter with the staff and leadership of 
the Comraission. 

As you may know, the Commission on Jewish Education in North 
America is primarily focusing ics effort on two priority areas 
of pe-!=sonnel and community support and financing. Since the 

.,....C~mmission was not created with a think tank type of format, 
the nature of our deliberations are very differ~nt. There arc, 
of course, overlapping concerns and issues. \.That is masc 
incriguing about your approach is that your model for lifelong 
learning may well prove to be a very imporcanc demonstration 
of how a community bui l ds a suppon:i.ve environment for- Jewish 
education. 

I am enclos ing background materials on tha Commission thac you 
may find helpful. I hope thac you will keep us posted on your 
devel opments in the coming months. 

Si ncerely , 

Mark Gurvis 
Commission Staff 

cc: Barry Silverberg I 
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.-Brandeis University 

Benjamin S. 
Hornstein 
Program in 
Jewish 
Communal 
Service 

PhjJip W. LoWTI School 
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P.O. Box 9110 
Waltham, Massachusetts 
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6 t 7-736-2990 
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Twe nti eth 
Allniversa rx 

Rabbi Paul Freedman 
United Synagogue Youth 
155 Fifth Ave. 
New York, NY 10010 

Dear Paul, 

I am sorry I missed your phone calls . I hope your 
youth conference in Philadelphia worked out well. 

I am most appreciative and impressed with the 
efficiency with which you set up the meeting with the 
Youth directors of the major national Jewish 
organizations. I am planning on being with you on 
Wednesday, January 24 from 10:00 A. M.-12 Noon in New York 
City. As to location I would leave that decision up to 
you . I would pick a location which is most convenient 
for most of the people who would be at the meeting . 

As I understand it, so far you have commitments for 
attendance from Sid Clearfield of BBYO, Rafi Butler of 
NCSY, Gidon Elad of AZYF, and you are expecting Alan 
Smith or someone from UAHC, and of course yourself from 
USY . When you know the full attendance let me know . I 
would like to send a letter to each of them with a 
guideline questionnaire I have put together to focus our 
discussions together on informal education . 

Hag Sameach and again, many thanks. 

cc : A. Hochstein 
S. Fox 

nb 

Sin~h~ 
Bernard Reisman 
Director, Hornstein Program in 
Jewish Communal Service 
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QUESTIONS ON INFORMAL JEWISH EDUCATION - Meeting in New York city 
on January 24, 1990 , Bernard Reisman with Directors of National 
Jewish Youth Groups 

1 . DEFINITION - (How do you conceive of informal education 
working with Jewish youth groups?) 

a . Goals -------------------------------

b . Methods - - - --------------------------

2 . EXAMPLES OF INFORMAL EDUCATION PROGRAMS IN JEWISH YOUTH 
GROUPS 

3 . DIFFERENCES - (How would you distinguish your youth group 
programs, in approach and impact on participants, from classes 
on Jewish subjects in Jewish supplementary schools or Day 
Schools?) ____________________________ _ 

4 . CRITERIA OF EFFECTIVENESS - (Think about Je~ish youth groups 
which you feel are very effective. What are the factors 
which account for their effectiveness?) 

......... --,---- - '"' i 
5. KNOWLEDGE AND .. SKILLS- - · If you :were to design an educational 
curriculum for training professionals in informal professional 
education what would: be the areas of knowledge and skills of 
practice to include? .. _.., ___ ...,:.._ ,.__. ,·-
a . Knowledge -

b . Skills -

(over) 
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6. CHANGE - In your particular ideological movement has there 
been, over the past two decades, a different priorty afforded to 
your work in informal Jewish education? Yes No -- --
Why? _______________________________ _ 

,:.;· 

7. UPGRADE QUALITY - If money were to be directed to upgrading .. . 
the quality of informal education in Jewish youth groups in North 
America what one suggestion would you offer? __________ _ 

8. OTHER - Are there any other observations about your work with 
Jewish youth groups which would be importar.i:'. for ·:..h...:. Handel 
Commission to know about in their efforts to improve Jewish 
education in North America? ___________ ________ 0, 

, ,· 

9. ANYTHING ELSE? 

.. -
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;. I Nati P HJy and Planning Consultants 
Jerus e srael 

• ,,)~n, n,,),;~~ o,~~,,-~,n~ 
o, ~\!'1 , , 

Tel.: 97 ~662 296; 699 951 
Fax: 972-2- 99 951 FACSIMILE TRANSMISSION 

TO: Is.a Aron DATE: December 21, 1989 

FROM: ~nnette Hochstein NO.PAGES: 
1 

. 
FAXNUMBER: 001- 213 - 747-6128 

Dear Isa, 

Thank you v ery much for your fax. Your remarks about the 
recommendations are very usefu l and I -P.lan to use your .... _ 
suggested references. ~ 

Because Mr . Mandel is here this week, I do not have the time 
to continue our conversation, but would·-i-ike to give you the 
go ahead for a revised paper on professionalism . It is my 
understanding that the paper will remain largely unchanged, 
except for a significant change/addition on the topic of 
concepts of professionalism, where you would add the view of 
"vocation" as a second concept of professionalism. 

I understand that this entails changes in the schedule . 
This paper will be ready by mid- January, but the analysis of 
the teacher census would be delayed until after this · is 
completed . The mid-Ja nuary date is important, as we want to 
publish the paper before the next Commission meeting 
(February 14) . 

\ ~/'lt., ?' 1\t c_h 

Best Ro::~e__ 

' 

. . --- . - . . . ----•·-- -·- - •·--·--- - -. --
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TO: 

HEBREW UNION COL'C.EGC:-JEWISH INSTITUTE OF RELIGJ:ON 
l077 UNIVERSrT'i AVENUE 

LOS ANGELES, CALIFORNIA 90007-3796 

F.\X COVER SHEET 

-·-··---- --·""- ..... - .. 

fROH: __ I_S_ft _kµ.'--JJ _____ _ 

~ Of PAGES ( :WCLUOING COVER) ·----------------3 

frow fax t - 213-747-6128 

Phone~ - 213-749-3424 

EXT.-§ .tl-Q 

U If you do not rece.i_~ .f"h<> -. .... .....i... ...... u t: pages designated, please call 
thP ~~- ........ ~ ~uove and t ell the operator. 

-- ... 
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Ms. Annette Hochstein 
Nativ Policy and Planning 

Dear Annette, 

December 19, 1984 -- -· ----::--\ .. - · ~ ' 

-~~0//; 
/ ___ .. -

, ,-;-•---· ---
\.__--- ··· 

Though we should be t~lking on the telephone soon, I am writing 
to inform you of some of the latest wrinkles regarding the Della 
Pergolla census, and also to give you some of my reactions to the 
draft of the Commission's recommendations. 

I had a long telephone conversation with Leora Isaacs yesterday, 
regarding her concern with the response rate for the Della 
Pergolla (OLP for short) study. OLP collected data from 2,861 
schools, which is 855 short of the list JESNA gave him, Since 
they used a tele marketing firm to cal the schools that did not 
respond to the written questionnaire, OLP concluded that the 855 
schools which did not respond no onger exist. Leora . takes issue 
with this conclusion, and offers an alternate interpretation: a) 
that some of the schools (right-wing Orthodox, to take but one 
example) are hostile towa ds JESNA, and simply !refused to 
cooperate; b) . that other schools are headed by :volunteers who 
don't have an office, or time to return phone calls. Since 855 
schools amounts to 23% of ths tota sample, the dispute is a · 
significant one. Even if one assumes that a third of the schools 
are defunct, and that the remaining on y have 15 pupils each, 
(which, in my view, is too conservative an assumption), we're 
talking about over 4,000 students. 

Leora has promised to FAX me DLP's preliminary , report, and I can;\[~ 
FAX it to you or su mmarize it for you, if you wish, The only l 
res·u1ts, thus far, concern numbe rs of schoo sand pupil _...,Q;;:u-Q 
enrollment. . O?~--

Now t o my comments on the Commission's recommendat·ons (the draft 
I am working from is dated November 25th): 

l . . 
1) p.10, paragraph 2: The study that A~rianne Bank and I 
conducted for JESNA contaln~ a state-b~-state chart of teacher 
:I I I U J,: I.. d y I;: :I • .J. I I I.. I t C l., I I g .1, 1, Ill<;; '-' :;;) ,:; tJ c IJ c ._ ·7 j _, w • .I. , • '.:! - I • v -.I - f' J. , , l. I. l. - • • - ~ 

11 short a gs 11 - • how many u n f i 11 e d s 1 at s : [ex · st at ; the time that 
school opens. The problem is that all: ~he data · are second or 
third hand, gleaned from Bureau staff embers, J some of whom were 
quite knowledgable and some of whom j~st took ~ild guesses. I 
don't know whether this chart will be, seful tb you or not, but 1 
I' 1 be happy to send it, and/or to include iL 1 in the-report that,---+---
Debra is writing. Let me know either ~~y. 

2) Page 10, points - 1, 3 and 4: I thin you nee 
careful to distinguish between senio . level pe 
teachers, and probably between day and supplem 
teachers as well, It is simply not tr~e that t 

j 

- 1 -

to be very 
sonnel and 
ntary school 
e profession of 

·-··•·-• -~ - -----··----· 



. - .. 

edu.cational leader 11 offers few rewards and lacks standards." For 
senia r level personnel, some salaries ·are r sa aCiiwb l y h-i~, and 
many senior-level educators do feel.empowe red to make changes. 
Not distinguishing between teacher s and administrators can 
undermine your otherwise vali d points . 

3) Page 24, bullet #1 : 11 the elaboration of the educational 
philosophy of the supplementary school 11 b 
This is a critical task, but it cannot be don e y an 
inter-denominational council , or even by a body; larger than the 
school itself. A school can be encouraged and assisted in this 
task, but it would be entirely i nappropriate for a larger task 
force to make decisions for the school . This might seem like 
nit-picking , but I think it is very important 1to legitimate the 
view that supplementary schools can vary greatly in their goals, 
methodologies , and standards for success , ! 

I 
I 

Many of the other recommendations seem to me ~o be 
right-on-taget, and you are to be commended-; i~ you r effort! My 
only additional co nc ern is with the word ~mec~anism," which 
sound s a s though i t we re ,taken · f r om s c i e n c e: f i ct i on , I ass um e You 
are searching for a better~e-im,-ancLuti.)i.J>,'e 11 

appy to contribute 
some suggestions, if you like . · 

We'll talk soon, I hope, 

-

-2 -
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December 18, 1989 

Dr. Isa Aron 
Hebrew Union College 
3077 University Avenue 
Los Angeles, CA 9<XXJ7 

Dear Isa: 

I have rcviewied the pages you left with us on Thursday and there 
is no doubt in my mind that they will be useful to the Jewish 
community in general and to the Los Angeles Bureau in particular. 
1 hope that we will continue with our collaboration. We consider 
you an "adjunct" member of our staff. 

I'm looking forward to future meetings. 

Shalom, w 
Dr. Emil Jacoby 

EJ/mg 

cc: Dr. Seymour Fox 
Dr. Sceve Huberman 

• 

213•852•12$4 
818°990°864D 

Ch•lrm•n 
Sidney fisen$ht,r/ 

1!11•cutlv• Dlr•ctor 
Dr. £mil J1r.ooy 

Au<>ol•I• Dlr•ot•r 
Dr. Gil G<1tf 

Vic e Ch.ttlN 
RhlJ~Skry 

P/lllen G. Hvrtw1// 
()r /u,P,ra Kornba11 

l/nd1 M1ym1n 
Bet>eSimoo 

OavldStnJs 

' Jr,,Jsll F11d11ritlon Co11nell 
of E:rutar Lot Ang,/-., 



ndel Institute 

972-2-662 296; 618 728 

: 972-2-6 I 9 951 

Facsimile Trans m ission 

Morton L. Mandel July 22, 1993 
Date: ___ ________ _ 

Annette Hochstein 2 

Jm: -----------------
No. Pages: _________ _ 

x Number: _____________ _ 

Dear Mort, 

We have received the attached note from advocate Brandt. He has been able to move 
this far with the issue of possible eviction. 

In his opinion it is highly unlikely that we would have to vacate the site. He thinks 
that the suggested non-commercial rent is "high reasonable" for that area. We would 
like to discuss this with you on Sunday when we speak, 

Best regards, ~ 

I I 
I 

I 
I 
( 

I 



TRI ,F.PHONE : 

03-6916271 

HERZOG • FOX & NERMAN 

A D V O C A T E S 

ASTA HOUSE, 4, WE.T7.MANN ST. 

64 239 TEl,- AVIV, ISRAEL 

TELF:COPI£R : 

(972- 3)6916630 

TET ,F.OOP.IER TRANSMISSION 

File No . : 6883 

Date: 21st July 1993 

To: Prof. Fox 
M<lndel Institute 

From: Yaakov Brandt. 

Dear Prof . Fox , 

Total Pages (includJng this one): 10 

Telecopier No.: 02 610647 

Re: Lense Agreem_ent. for 8 Hovcvei Zion Str-ee.!:_ 

Further to the fe.x from Mr, Mandel, ple~se f ind enclosed the t r-anslation of 

the updated lease agreement. 

Please particularly note the second paragraph of Section 15 in which it 

states: 

"lt _is agr.eed between the parties that if thE:! O.p{l.rLme11t is let as a 

residence rather thnn an office, the difference shall be con1p1.1tcd on the 

bosis of ren\; of $2,500 per month rather that\ $3,000 . 11 

Please note that you have to take into account that the potential risk is 

for only two years. 

Yours sincerely, 

¥1~v~--~ 
Yaakov Brandt 

FZ\/6883/YB 

:~ 

I • 

_J: 
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Current. 

We 'vo ••kod you 1 bout your l it• hl o tory In 
the prece dlni. c1uutlon, . Hov we h i ve """° 
gonoral queotlon, about your b• ck, rounJ. 

11,. Whr rr ,,., , " y,,u burnl 

Hllk .lu11cllo11 
(C l ty/To,.,11) 

llnrkor 

(County) 
Hl u lulrpl 

(Suto) 

II' f OR:F:lCN llORN: I n wh•L yur did you 
como t ,o lhl• country! 

19 

11. Uo" 1111111,y brulhttr• nnJ 11 l 11 Lo r 1 ,llcl yoo ,,r 
Ju yuu hnvo , •II l ulJ7 

Brothtr• 0 Sllttn 

16 , A. Who I wo 1 thv l ■ 1l yonr oC 1 ch11ul l ,011 
1.hnt yo111· fnt hor cvmr1c.,tr,cll 

(tf t';1h1c:11c l11n le (or r"llh"r • uh•lltulo. 
cho,k ~ 1111J , pcciCy rol atlonahlp: 

Stul'•(~thar 

8 . \lh~ t wu the I II t yu c o C a choo l I na 
t h • t your • othor compl•-A•dl 

6th r.rodo 

l 7, A. Wh-,n you "' re:- 14, ""h• t Ir. Ind of vork 

IU. 

dlJ your £a1 hor J~l 

OCCUPATION: Sh&rocrorrer (I aboror) 

lllOUSTKY: Agrlculcuro - cot t on 

(If oc~tlon It for Cather 1ul,1 tltute, 

check~ ond •peclfy rel1c l on1hlp: 

Step- (Uher 

11' llO fATIIER 6 HO SUll. AT R'S Ace 14, 
1:ll~CK IDOX D 
U. \.llwl kluJ uC ..,or \( Jttt your 1111,thor ,Ju , 

vhrn yuu ver, l4l 

(lCCUl'ATIUfl: • l),,.,,11 tlc 

l Nl>USTIIY: l'r l v~t • hou,a, 

Ar,•unJ the tlmo yvu \11,.• ru 14, vou Ill you 

••Y ynur Coml ly \IA a : 
Vory h a ppy D 
Sumc\Jha t h•ppy D 
Son1c\Jht1 t unhnppy 0 
Very unho ppy D 
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II. \.lhol to 1111• nud 11°~ud lly 111 yt•hr 
I nlhl•I '11 l,1,.:~1o·.1,11u11II 

20. A. 

11. 

In uhul re I l11lun u cre y,,u brotu11hL 11r7 

!1:ip\ I~ l 
l• (r,,1111!1,11 In A) y,,ur r.-ll11l11n """• o r <.11• Y"" hnve n 
,I I I I r11·ul 111 I lv,.l 1111 t1tt"'I 

UI ((ur~ul ~ 

l.LJ/.J.f[J;.JU;11r HQJ: 
(;. I/hot l" your rctl11l"n n~? 

I). I/hen ,ltJ you chnnit~/ 19_5_6 __ 

21. 

22. 

Old you vote ln tho h i t i're o l de11l1& 1 
e lcct lun7 

Ye• [D No 

A, 1'111· vhu. JIJ you 1111tul 

11.,.,phroy 

'whnt "n• the yeer of the fl rlt e lcctlon 
ln wh lch you vot t dl 

19 52 

(Cheek bu• IC nev•r voted.) 

z .1. /\. lu lhlnldnR l,n,;k 11h11ul y,,ur 1.l(o, wh11t nrl' lh(.• m,1J11r ch\n):~. K"OJ ,1r hn,t, -n. INT1'IW H :1Jt:n: fll'"Tf.R RF.COHDINC: R'S usroNSES IN "· CRO!-S TIIMU 111 80)( t,11CH 

24. 

th:s l huvt: hnrs.)l•ttqtJ 111 vuur 1,rc wlih:h Chl\118,Cd ll l11 II w,1y yvo Jilt n,•t c,ipccl7 Of l 'IIF. '"Llff. I\IUillS" Hf: MENTlONtD; Tilt:N ASK Q • .2J SPF.Ctfl C,Ul,Y FOR 1.ACll 
"I.IF~ ,\~Y.,," HOT YF.r tll';Wl'll"'l'.!J. (PROl\l--:: How .IIJ th:1l ch.,nJ;1· ;rour I l(el Whot ulht.•r ov1Jn1 llilu~fi chru1~l•1I 

y,,ur I If~ In n V~lY y,111 d lJn I cxpcctl) 
LIie Art•1u I" be., 

111(! h1 my );- I h,•w1u '" 
,.,.,. 

" 11,l ,. r ,I l ff ur1•11l ltl:ic••U 11011 ~~c,rrd: ny u,,c,0111 11111 I ' r ( II ~I• ~ 
r,1111 I I y 11 f 1• 

::Ju• lt:111 n I wriyn 1111•1 ~ lv1111t "•:a·a X :ihc 
,11 r r •• , .... ttl kl11dn '" r•·••pl r )i' I lrn1 ur,I tlu· lmp,11 tu11,·1• ,,I l1t•l11v. I• h/c111 r1•f 1t,•lp111I mo 

l~Jocn t l 11n 
lv I Ive., v! tli ol1u•r 11c,11tl c X lie I 1- IIOt l>dnu •n ••uu 

r1l11c,1 I r,I ;1H•I I I ttl "lh\•11 11.S., lhl'II I \JC::1t l lo Cttl le•·.,• 11111 llw 1: .1. Hllltnry (1111• :1b,1uL 1ny ,n.,11 lt•U"Y chi l,lhl'Od X n111l ahc'3 11.rcnt tu llvevlth 
11.!as hoJ uonc) 

Oll I. Hojor IIIOYC5 X 'llic crucln l ['<lint """ vhcn tha mnn from o. Sedor ofrere,I mn ,. . 
J,,h. rlr know 1 WOii !! 1 l 1"4JV I Ill( 1111 (11" l l'IIUUY.11 ot l.cvlcr nn,", X 11,r uuL 

lh 11111 11l11Jut lflOVlttK 'Jd l s.;,e l t l "K uut or Hl11l 11 l1•~l X thll t' I n II. 

lie \IVU ltl I Ike to knnu auinolhlnK eb,,ut ho.., rcnv lo• MIi nlJout s;tn'"• l n~ wunl11 thnl !lu-y du nnt kth"-'. 111\NO R~:Sl'ONDf.tH Cl\"ll. 
011 lhl11 cMnl ore l I a l,·,1 111~1110 worth1--you ffVlY '"'"" IIOttU• ,, r tlH'm 1111,I you nu,y nul kn,,..., c1u I lv II , ... \,/ ur lln.:m. 

On each line lhcrc I• o ""onJ In ca,pl to I lcl tc<••• I lku llE/\ST. Th~II ll•c re .,. (lvc other wurJ •. Tc 11 lftC lhc nu1mbe r 
o( the \.lurJ that C 1.,)(UU II closcnt lll the 11>Cnnlng or tho word In c11pllnl lee l c,·1 . lf lhc vnrJ In cnrltn l lcltcr• I • 
OE.AST, you vou lu ~ny ''4" •lnca 0 nnlmn.l 0 CO<nea c luacr tu "hl•n11l" thnn nny of the uthc r v,,rda. rr you wl11h, I wl 11 
h•t1J l11"• "''' nl1, lo Y"''· 't"IH•Ao \lt1r,1,. ,1 ru ,IICClcult fnr n l1111H1 t ,•V1f 1·y,1n1• w -.:. Iv.~ IIM' y,,u r h1,,1t KUt114'K I( y,,u' ,.,. nut 11\lfO 

,,1 the n1u,wcr. Cl "C:lJ·! 1111\ I\NSl/~:R 1:IVY.N IIF.I.Q,/. 

SPht:I> I ■ clt\Jul 2 IIU\111 ) cnptofn @ , ,,01n ~ """♦!l ~ tlA ltll"ERVlF.ln:11: ClltCK otlll bOX BE IJJW I 

IIRUA!lt:N I u rr nc,• 2 111nkc l~vc I 3 c lnp11t' 
,, 1•1nh n, l,k r <G)"t,lrn 9 NI\ ll re rHI v,,rJ ■ In Q. 1.1, hlll' ■ OH ID 

CI\Pl!lt:f: l YO 1 \H.• 2 n ,.lnr ) Krl nlllC1.• (w'-'hlu, ', l ,,Juc,•mt•nl 'I HA 
21, to hlm D You rcod \IOt'dl ln Q. 

EOl OU: I nu111 rlct,,u1t 2 ,•llKlblc Q}tt to cot ,, 
1111KI\C '°''"' s ,.1, I~ tt• •run k 9 NI\ 

ANLHOSlTY (D11"trcJ 2 nnl1Mllon ) d lwnba,I l ,•ncn ,, d!v1•rMlly :; rrtcn,l"hl1• 9 !IA 
Securlty ttwnbor: 2}. Soc lo 1 

l 'ACT 1 roJ •• ,11,cu 2 rmnunt4l ruucc (j)nK,rcomuut ,, t1kll lo·t ~ rn.•111:turo 9 NA 

CWlSTERf.D l minlature {z)bunched J a rched t, n,o lndy 5 aeclud~d 9 NA 636-84-4026 

F.KAIIATE (Drivftl 2 C1W1IC'I J rrno1l11r11c ,, lf'ruo ~ roruf'tit u ? t4A 

Al:Cl1Sl\lt1 l Jlan1•pul11t 1 t.:u■ lomnry J CIIICV\.IUb.• r 0)1,\."l llOC'd lo :; lnul11c.•1s 9 NA 

o\LI.US 10 11 l n(<:r~nc,: 2 ~(Ullin ) IIYL•111y 0 LI lualnu s • rln 9 IIA 

Flf."""" l (contlnlu<.sl) 

.., . 
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Tha t' ■ the e nd, o ! lhc tntcrvtc:w . 1' h a nk y,1u 'Ycry much. You hove hr,•u m•Hll l1t•lpful. l' J Ilk,· lu rr~,,r,I your foll namr, 0J!Jrc ■ 1. l\nJ tclcphC1nc numbe r ln < ••e "'Y 
of{lca want• 111 vurl fy lhlH l111urvt.·w . 

:I 
11,11,1111 f,'11111 " " '"1° _____ ll_""j'" t 1•:1d N. \'. 

(\; I l )) _____ _ ____ (_S_l_n·-,-~--)----

S, S, Fe.,,.lulon 

(Nu...,) 

Yu [TI 

Ho D 

('re lcpllvnu Nu., h1c hu.tu .a rca cutlu) 
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Introducrion 

Very often, when strangers meet, they carry on a conversation about 

their past histories. People tell each ocher about the jobs they've had, 

places they've l ived in, their families and their homes. The job a 

person now has, the place he l ives in, etc. are co a large extent affected 

by his past history. In orcier to study how the past affects and possibly 

predicts the present, a group of sociologists at Johns Hopkins University 

have devised this study . Tue best way co describe the questionnaire chat 

you will administer is to view it as a conversation between you and the 

respondent. T'ne conversati;:n, ;,owever, J..:, ui1<:-,::;:.cc:C: since it depends on 

your asking questions and receiving answ.;::..·s :. formation, you 

should know that similar ".: .:>,,•:e·r s .;tion::. " ar.: oc::.r,b __ ~uc ucross the 

United Stat es w i ch n .. ... every ,.,alk o;: ,._i_ie . ?or i:.nc _ :., , .. -.'- ·::ie:.,,g, tr.e 

study is being~ 1 • • .u, _.., .:-..::n in chci r 1 J0' s . Lacer sc.:;, 0~•.'> '0£ the ,. 

stud¥ will intci~ :... t" Jther age &roups as we:l . 

. ':a cer i a ·. _ 

Your interviewer kit contains the iv:lowing materials : 

1) Tnese interviewer ins tructions 

2) A sample 11fictional" completed . questionnaire 

~, ~uestionnaires 

4) Age tape ~c~::.?s 

5) An inte·.-~·:...cwe:- cissignment sheet 

Tne Fron c Paee 

After .1~·c1 have comple.:eci the detachable part of the form, .:-.=:ad the 

short introduction to the respondent. You can explain chat the name , 

address and telephone are needed by your office for validation ?Urposes, 
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and chat the form itself is not i cientifiable in any way . At the botto~ 

of the page the exact age is determined. Please note that all chose ~~o 

are in their 30's chis year ( 1968) are eligible. Tnis means those who, 

~ Y!!!. are 30 and ~ l1._ chrougi·, those who are 39 anc t: t:r n !..O . An 

individual who had or will have his 30th birthday in 1968 is not eligible, 

since he was 29 for part of the year. 

The II Age Tape S c r i;:, 11 

When the age has been decerr.,ined, O?en t:he ques tionnaire =~r~ and, 

caking an Age Tape Scrip, t:ear oii all the yea r s AFTER the ii6~:e recorded 

on the bottom of the front page -- the m~n's age on his birt:hd~y t h is 

year. (Exa;-;i?le: if a man turneci 35 on his bi.rchciuy chis year, ;ear oii 

year 36 anci beyond on the tape . ) 

l\:xt, re:move '1 bit: of t:he bac°,(ing unrier t:he lase yea:.· rer.,.;,. i nin g .:>,, 

the ta-;,e and place chat year ne>:c to 1968. 'i'his is at the lower lefc-

hand corner of the first page of the quescionnaire. 

Once chat has been set, rewove the res t of the backing anri continue 

affixing the Age Tape Scrip until 111411 is next. co the appro?riate year. 

Respondents can now tell you about: events in their lives either by 
• 

remembering how old they were at the time, or by recalling t~c ~alendar 

year in which some event ha-;,peneci anq you can record accorriingiy. 

General Co;-:u:"tents 

For che purposes of this questionnaire, we are interested in events 

thac lasted one month or ~ore. In some i~stances, this ~ay mean that ~ore 

than one event will need co be r ecorded on a given "year- age" line . 

Similarly, an event (such as a job) may have started the middle 0£ one year 

and ended in ch, middle of the next. Clarity and legibility in recording 
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will be important in those cases. In general , we want you to record 

the number of months that an event lasted when ic was less than a year. 

Tnus, a job starting in September of one year and ending in June of the 

next would oe recorded "4 months" in the first yea.: and 116 months" in 

the second. 

Using a.rrows, in the way illus;:rated in ch.;, sa...,?~e qucstion7,a.i.:e, 

vill minimize er.:or and .nake sure that ve ha.ve continuous info.:~ation 

from che time .:espondent was i 4 years old. We no\.,, tu.:.1 co tr.e i,.io .:mation 

desired in eacr, of the colu:.i.,s. For your co,wenie.ice they have been 

numbered, anci s uosections let;:ered , e.g. 11:C:\;l l -;:i;;-.e e::-,p~oyuaent" 1.s Col. 3, 

and che "inciustry" sub-section is ti• II o. Below each set of 

instructions a re suggested p.:obes (marked with a star*) whic~ ~~y be of 

help to you. As you calk co rnore peopl e on t h~s assignrnen;:, y~~ ~ill 

cievelop~probe:s whicn work best fo r you, and fi t more ~ith your ''conver5a-

tional style_." 

1. Fu l l-tiD.e ed~ce t ion 

(a) Type ~f school: 

(b) Gracie/degree: 

iecord che kinC of school thee ~tc r~spondenc 
attended as a "iull-ti.ne scucen;: . " Examples : 

gram.~ar school junior college 
jr. htgh-school agricul;:ural school 
high-school. vocational school 
college ' medical school 

If the responcient did not graduate from a 
school , ~ecorci the highest grade he completed. 
If he graduated , u1ark "ciiploi.ia" £or non
ciegree schools or , ior advanced eciucation 
the kind of degree, e . g . B.A. , X.S., Ph.D. 

Note: You may finci respondents who were already out of school 
by age 14. In chose cases, record his "highes.:. grade 
completed" on one of the lines above his "age 14" and 
circle this information . (For chose 14 in 1942, a gr ade 
in the margin will be sufficient .) 
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*Suggested probes: 
"First, we would like to know about the different ki:-,Js 
of schools you attended fro:n the tiwe your were 14 . " 

"Let 1 s scare talking aoouc your pas t by listing the 
diiferer.t kinds of schools you may have actencied." 

2 . Full - ,tiil.e e;o.Dloyment 

(a) Occupation : An occupation is che kind of work a ii.an does, or 
ch.:: job he has/had. W.? ar2 intcrcsc~c in being 
specific, wit~out elaborating the job content . 
Exa~?les: caJ ci~iver, machine operato~, apprentice 

mecnauic, coal illiner, electrician, 
plu~ber's assistant , glazier, bank 
ce: l er, porter, head waiter, medical 
resc:a:rc;,e:;:- . 

(b) lncuscrv: The type of ousiness or fi= where respondent 
was/is eiil?loyed. We do not want the nail.a of cha 
cor:i?c:.ny, but tatr,ar its "specialty . " 

► 

:Sxa:::2les : trans?ortacion co:«pany, staa: ::r.il::. , 
~holasala grocery, aleccr~nics plant, 
fec.::r~i or StiltC govcrn~cn~, ?DOl 
h:;11 , payer i;lill, pec;oleum refinery, 

etc. 

Note: If r~spondenc indicates that he worked for hi~sa l fr or 
owned the business, rnark "self - ei7,ployed" or 11 0\,ned" 

Alilong farmers, the induscry is .;.lways "agriculture." 
However, be~ !2, ask if he was the owner, tenant, 
share -cropper or hired laoorer. 

(c) Wages : Wages should be recorded in eithe:::- $/wk, or $/mo., 
or $/yr. If the r~s;,t>ndenc reports the $/hr. wage, 
also ask "how iilany hours per week" he worked so we 
can calculate his wag~. 

Notes : 1) For each job, we wane both starting and final wage. 

e . g . 1951 
S2 
53 
54 
55 
56 
57 

We 1 re not interested in intermediate raises . When 
wage changes are reported, we also want to ask 
whethar the job was different during the final pariod 
of ewployrnent with a particular firm or com?any . Au 
example is' given below : 

21 mail carrier U. S . Post Office $400/.;.o. 
22 I J 
23 I 425/r..o. 

~ 450/.;-.o . 24 asst. supervisor 
25 t ! 
26 550/mo. 

27 bra.lch supervisor $600/mo. 
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The main point of this example is that promotions 
within companies are to be considered as different 
positions and recorded separately . 

2) If respondent did not receive any cash wages, i.e . 
worked in the family business or on a family farm, 
code as NP. 

3) Where applicable, ask respondent to include tips in 
his wage . 

· 4) Wages in kind : Agricultural workers, farn-hands, and 
many kinds of service workers receive food, housing o~ ~ 
boch as pare of cheir wages. Record this informacio~1.n .:. 
using the following codes: 

F = food 
B = housing 

FB = boch. 

5) Periods of unemployment are to be recorded in this 
column . Since many periods of unemployment are shcrt, 
be sure to record the number of rnonchs. 

6) ~ If respondent mentions being in the militar'S• while 
recalling his full-time employment, record "military'' 
but do not ask for any details. We return to military 
service lacer. 

(d) New Job, IMPORTANT: Every time a respondent switches jobs and is 
obviously working at a new type oi job, or for a 

ent employer,ask the following question and code accordingly: 

(e) Formal On-the-Job 
Training 

(OJT) 

"Did you know about this job be fore you left 
the previous on~? Had you been hired, or 
was it a tran~fe~ from one branch to another 
in the same company?" 

Use.the following codes: 

K knew of a job 
H had been hired 
T = transfer 
N = none of these 

After all the employment information is 
recorded , ask the respondent whether on any 
of the jobs he received on- the- job training, 
was in special training programs, took courses 
given by the employer at the plant, etc . If 
YES: Note the kind and length of training, next t 

apprO')>riate job. 
NOTE: You mi..llht: find j t: p;u::i Pr ro ,.,d, ::ohn .. .- ()TT "" vn" 
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Ex&~ple: The branch supervisor in the salary 
illus;:r.;cion above may tell you he cook "a 
six week course i:i postal adr.:inistracion." 
Or, an electronics engineer may tell you he 
had a 11 .::nree-r.,onth course in IoX progra.-;;;ning. 11 

4. Part-time eciuca.::io:i 

(a) Tvpe, ex ten c: Exa...-;i?les; sho? course!l (spcei!"y), cl.aca ?recess 
ing, correspondence courses, evening school, ecc 

(b) Tuition : W"no paici the major pare: of schooling expenses: 

R = 'i'.'esponcenc himself 
E = e;;iployer 
0 = ocher 

~ote: If res?ondenc receivcc any c1Jlo~as or ce=c:..:icates on the 
basis o~ part-ti~e education, be sure co =ecord. 

Ex&r.1?le: high-school Cipiowa fro~ correspo~cence scnool 

*Probes: "Aside fro.n cr.e fu'i'i-ci;.,e sc:,ooling we've a:..=eady t:c.lked 
abouc , h~ve you ev~= ca~cn any courses, atct~ded evening 
school , or bce:n a ?art-tir:.c: s;:uden t:" If Y:::s, 

► 
"P.ow old were ycu when tai<;.,ng these cou.:-ses?"'-'-
111-.'hac ciid you s:vciy?" "D:..c you receive a~y kind 
of ciiplorna or ccr~ificatcoL. th~ ~i:;12? 11 "·,.n10 
wouic you say ?aid r.he m.;jor cost of this sc:.ooling?" 

5. Other full-time activities If you quickly glance at the: fu~l-ti~e 
education anci full-time empioy::-;ent columns , 
you will know whether or noc you need to 
1..sc: this colu::in . Either focus on "blank 
periods" or ask a general question about 
other full-ti~e activities. These include 
o~e ~onch o~ ~ore spent in ~ospitals of 2ny 
Kinci of physical or wental disability, jai l 
cer...s, tr ave 1, etc. 

If ~ilit2rv has not been mentioned, inquire 
whether respondenc was in the arned forces. 
If YES, or if previously mentioned, record 
the following: 

i. drafted or enlisted 
ii . branch of service 

iii. rank 
iv. educ2tion dur;n~ service. Kind of 

education and whe ther c.ny diplomas 
or certificates were received. 
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*Probe for (iv) "Did you take a71y co..;rses while yC"lu were in the 
s~rvicc?" 11\.lhac \.Jere they anc did you get any kind of a 
civilian diplo~at ' 

Note : Sorne mili tary education ~ay have been picked up in part
tirne education, be sure it is so marked. 

You may find it easiest to ::-ecord t he month of entry and 
ciischarge fro.::i the arrneci forcas within "year - age lines." 

6. Xarical Hiscorv 

-) We wane the followinb infor...acion: 

.I 

- . ) 

Dates of all marriages 
Causes o: terraination - ir mo~c than o~e. 
Current ~arical status: ~arrted, separated, divorced 

~ote: le Might oe best to obtain th~s iofo:..-,ation by working oackw-arcs 
in ci~c . Starting with a question such as: 

"Are you present:y =-.arriecl, wido'\...·ed, se?arated or divorced, or 
have you ::.ever oee;1 married?" 

If never i:larried, you can go on co Co l. 9. 
► other res;k>use, as~ 

If. you gc..5 any 

"l-:uw old wer.? you w;-ien you wer.? iirst: r.~.:;rric<l?" anci continue 
from there. 

7. C":-lildren 

Indicate the birth of a child by eitner M (raale) or F (female) in 
the appropriate "year - age" line . 

Death of chil~ren: DX or DF (depend~;1g on. sex) 
Adoptions: 10: or- AF (de;:,enciing on s.:x) :· If adopted, inquire as 

co ag~ oi c~~lci a~ adopcio~ . 

~ate: Include only childreu t).')rn or adopted into res?ondenc's 
householc . As with marriage, you may save yoursalf tim2 
by asking first "Does your preseut household (or previous 
householcis) hava a.,..,y children? And if YES, record births and 
ocher infon:iation . 

8. Wife's er.iploy-mant 

You may find it easier to ask for ~ife's employment along with 
"raarital his cory" or you may want to ask this inforw.ation after 
completing "marital history" and "children." You be the judge ! 

a) Occupation : Same as for respon~eoc 
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c) Wage : Sa.;--ne cs £or respondent 

d) Hours/week: In the case o: responden ts, we have separate colum..,s 
for full-ti:ne and ?c.rt-time er.,ployment , £or wives 
\.;e do nor:. I: is \TZiY D1PORTAXT. to ask for .:he 
~ours/week wor~ed so we can distinguish between full 
time or part - ti~e e~?loyment. 

Xocc: Sa~e instructio~s as for responcents abo~c p ~o~ocions 
ca.~d starting a.:-,ci. e.ic:ing wages . Since wor:ian ;-;-.ore often 
,-:ork part of the yea.r, i.e. 11 ce::rporariiy, 11 the nuD::>e!" 
o: ~onths are iwportan t . 

9 . Where Livine 

Th i s col~::-.., is a ~ccorci oft~~ Gi=:erent places in the ~~iteG S:a~es 
(or a:>roa6) i:-i ,,:-.:.ch ;:he respo-.c.er:-. i~;;.s He do no-c want ::o know 
wh~re he WLS statio.ied in the ar~at forces (if served), so for .:hct 
ti;;.e period the ,.-ord 11i:-,ilitary11 wiil oe enough . 

To continue the converso::io.i, you ~1fnt introduce this sec-cior: oy 
osking "Have you lived in (sa;;;;,ling point) all your life?" If XO, 
go back co age ll ~nc record: 

(a) City/suburb/town 7he ~ oi che place in wnic':-, res,.po.ic:e:-it lived. 
► ·. 

(i,) Coun-cy For ~.r.Jor cities 
is not i~porcant . 

(e.g. Chicago, Atlant a) che 
In t he ccse of all suburos 

(c) State 

(d) RF /R:NF 

and to·wns inquire for county. 

Record in all cases. 

Did respondent live on a far;-;i? Code 
Did oe live in the open country 
but not on a farm? Code 

• 
~oce : Sub-section (d) is espec ial ly i~portant in cases where t~e 

respondent re~embers only the name of the to~.i. or che na~e 
of the county, but not oot'h,. 

10. Household Composition 

RF 

Rl,rF 

Starting with age 14, we wan t to know the relationships to the responcienc 
of all individuals with whom he was living . Make sure that all relatives 
and children are included : 

Examples: parents and sister 
stepfather and mother 
alone 
with a rooi!lr.'late 
in the railitary 
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11. Su.nort 

(a) A~0unc bv Respondent: By this time, the respon~ent has recalled 
his jo~s and income at various points in 
las liic and just co.:ipleced enuii1erating 
the household composition. We now wane 
co say : 

11;'\ow let's go back co when you \,1ere ' , . ...... , 
when you were living with ________ _ 
At chac tima, did you concri~ute co ~heir 
su?port?" "Think not o:1ly of :::ood c.::d 
housing, ~uc also of criucacional expanses, 
car pa.ru.c'il c.s, e cc .. 11 11\-:;'la ~ proper c ion 
(percentage) of the sup?orc did you 
concr~bute?" 

~oc~: This probe ~ill need to be ~ociified for each household o~ 
which the res?ondenc was a ce~ber . Thus, for exa~?le, ir 
res?oncient ~as living alone: 

"Wnen you we.:-e living alone, did you suppo:-c yourself co::,?lecely? 

~es?ondent ~ay also need :o be re.:iinded to ca~e wife's wages 
(if ap?l icable), in;::o account in answering this i.:em. 

(b) ?ubl ic su,;,n.:.:-t: Ee:-e we wan: to in~icate .:he pr~porcion of the 
support (of eacn household of w;-i-ich i--espo-:icen c 
was a ne-:nbe:-) which came ::ro;;:. .::-.v ?Ublic a6ency. 
Exa~?le of igencies: 

► 

welfare - . .!.7DC or local cgencies 
sociaf security 
VA benefits or pensions 

*Probe: "During any period of your life, did any 
receive support fro;n ~ public agency? " 
as co when and which household ~. 

of these households 
If YES, inquire 

12 . Ho~e Details 

This section deals wich the kinds 0£ housing in which t~e respondent 
has lived, as well as so;ne infer.nation about the nei£hbornood. 

(a) Type 

(b) {l of roor.is 

(c) Rent/own 

Apart filent, hotel, dor..,itory, house, etc. 

Kitchens are to be counted, baths ar~ not . 

Was the housing unit rented or owned . In so~ 
ins t ances , respondent ;:;:i.;;.y say that it w~s 
provided as part of wages . Ii so , record 
accordingly . 
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(d) White/Negro 

-10-

For each housing unit, inquire whether the 
ii.:::lediai:.e .:;.rea was predoj;lin.;;ntly wnite or 
~-=gro . 

In cities a:-id towns, the "im.uediace area" 
is the block . 

area" 
Ir. the O?c:;,. country, 

11 
im.ued ia eel is a radius 

of i:hree =.iies . 

These twelve (12) coiu::.."\s co::-,?lete :.,2 r;,.;.jor part of the interview. 
The ;,.2xt set of iter.is refer co g2~eral ~ac~ground . A gener al probe is 
provicied at the to? of the sectio:1. Sp~ciiic instructions are listed 
below: 

13. ?lace of birth 

?allow sa::1e i::scructio:1s as :.n 9 a':,.:ive. Ii "foreig:1 born" .:he na...ie 
vf .:ne country is su:::::.cieni:.. If "::o-reig:i borr, 11 record AGE ofir.:.,igratio,. 
a~d circle. 2.g. : ?-.;crc:o Rico,(B. 

14 . S ibl in~s 

Self explanatory . 

15. ?,e li d.oa1 

Ii ,.respondent. ~ys 11 Ch.:-istian," pro';:)e for deno;-;iina.:ion. 

Zxru--:iple:s: Lu..i-,ern, Southern 3aptis.:, ;-iethociist, Church o:: Christ., 
Ro;;;.:;.n Catholic . 

16 . ~other ' s education 

A quick check on the previous pag~ ~ill indicate to you if the 
respoudent was living with his mother at age 14. Ii he specifically 
nad mentioned a step~other, or indicated that he was raised by 
sOi:leone else, ask for the highest gracie cq;~pleted by the ~other 
substitute . 

If education is not uiother's indica.:e whose eciucci.tion is being 
recorded. 

17 . Father's occu~ation 

iJse the same occupation-industry instructions that we~e given a~ove 
in section two (2). 

Note: If father's occu!)ation is given as faiiiler, inquire whether · 
he was a owner, tenant, sha~e-cropper, o~ farr.i laborer. 

Note: If no father (or stepfather) at age 14, ask for mother ' s 
occ1mation and check foro . 



.. 
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Askec o~ whices only . l i res?ondent coes no;: understand the meaning 
oi 11n2.:ionality, 11 or repiies "Auieric.;..,., 11 ask 

1'\•:-:1at country did ;nos t: of your ia::-.ily co~c fro;-;,?" 

Exa.7.ples: Polish, Xo:::-wegian, Spanish-A..~e:::-ican, Irisn . 

19. Voti:-;2 

:::) T.1e gc .. eral question is to be asked oi all respondeuts . 

(J 

(a) ?o:- who::: did you vote? 

(".>) :::.:-. w:iicn election ciid 
yo..: firs: vote? 

20 . ~aio:- avents 

Inst:-~ctions on questionnaire itsel: . 

Aske:.:. o-;tly ii ~S to filter. 

Asked of eve:-~jo~v, if never 
vo ted., mark box. 

In.::-..:c;:ions o~ ques tionnaire: ics~lf . xoce that ye..: as~ the 
rc:S?~n~c:nt co acree/c isa~ree, bu;: t:h~;: yo~ also have: a box in 
whic:1 ;:o check replies such as "not s;;.re , 11 "cont k.io•.J, 11 etc . 

22 . \•:o:-C £~--:.e 

De.:aiied instructio .. s are on the questionnaire . This is not a 
quiz, and respondents should be encouraged to guess . If respondent 
is ~u~illing co guess , or inciicates that he really doesn't know 
wha;: to say , circle 9 ~ . 

• 

\

NO~: In ask~ng itew #21 it is i:::?orcant to ass~re respondeot that 
"!'.here are no right o:: vrong answers . i,'€: want cnly your opi.iion 
aoout these s tatewencs. 11 

• 
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tl ''-r ~,, '. .::i. .t1'i .:r. n -r-, -'-'-,-o--->f :J IN n r_;- - ---· - - ·· 
THl Hr••nv UNIVl •ITV o, Jfl•VaALIM,., 

Fl'lCSH1JLE 

Jonathan ~looc:he r 
vESNA 
New York, USA 

PaQB _Lw_2 

Dec~mber 12, 1989 

Fax: _.__1-_ ___.2,._,l,.,.2=------=:5::.c2..:c9_-=6.x0.,,,0.,_9 

Fr-om1 ·Sergio DellaPc:rgolo fnxr ill;:_~- 82b- 249 
Institute of Cc:mt:empor ry J e wry, Thn 1-iebri=w Univer-city 
J~rusnl~ 91905, rs~8P. 

Oci;,,r Jon , 

Follo~inQ our recent convern 
the ~cunts of ~c:hools and 
of J12,i:.i !lh School :s in the Uni 
When readiny the m~terial~ , 

tiong 1 I am glad to e-nc loBa her ~wi t h 
pupil s r~l~ti ve to the Second Cen nus 
ed StateG1 1987-198 9. 
lea~~ note the i o l lowtng: 

a. Wh11@ thes~ are final ~ou 1t5 , minor c:hange s a r e possibl e at 
su~~equent ntagea of data proc:eBning. 

b , All data rell~c:t th~ ~formati on we re.c~ived from our deta 
coll ec:tion llgents in Nert Ameri CMI the NYBJE f ol' the Greater 
Nfn4 York are·a, 11nd ,'JES A for thtt r esit of t.h!:! US, Dul"'ihO the 
inltiol steges of tho s 1rv~y, sev~ral questi onn•lres W@r e 
di r ectly r~turned tn har·e, a ither b y i ndi vlduol achool n 
or by lccal Bureau,. . 

c:. 0-F the J996 schoc,lc; which r·eplied t c, the ,iurvey , 2 7 di d not 
intlicate the respective nrollment ai~q. 

d. No less thon 855 uch knoHn from JESNA l J s tino~ or 
r,,.,;:"<. ✓-~ from reporting in prevlo !S 1urveys, did not. repo,rt this; tlme. 
v ;/•·~ We -presume most, but not a11 1 h~ve ces!Sed to exigt, 
~ e. 1hll!relore 1 data shouJ d " vnder~tood ats 1,.1nderi11,timates of the 

actual numuer of sr.hoolB end pupil~. 
f, 5u:bstantively. In compar son with the previous ~en1uu, th~ 

numbef of reported scho is decllnad by 364 1 , and the number of 
pu:P ils decl lned by 20 1 09 • However I there wer e 111crea11es in 
the number of both ~ hool~ and pupiln in the lndep8ndent 
Preschool c~tegcryJ th~r was & dec]fne in th~ number of 
sch ools but an inc~~~~ in the number of ~uplls in the Day 
Sat,ool catC?goryJ and a d cl1no in both. s choolG a ntJ pupil" in 
tHe 8upplcm~htory School cateoory. 

; 
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Q, By overall ge0Qraphy, New York ~dded 10;006 pupil~ - mo~L br 
them I. n Pay Sct\ool ii, and th Rmm t of US lost ::SO 1 000 n""orl y 
all of them in Supplemen ary School~. The ~e~t of US Qalned 
1,500 pupils in Independent Preschools, and olso kept th~ some 
Day ~chool enrollment as ln the previous c•n~us. 

h, We !1'6tlmate tll9t the tol-.ol uize of LIB Je,-,b1h schooI-aoe 
cohorts dec:linod between 1982 and 1988, Therefore, the 
app~rent decline in enr llment is es5gntially a product of 
demOtJraphic factors end no of changes in propensities toward 
Jewish school Ing, The J wish school etirollment may 11ctually 
have incre~•ud slightly, T ls requir~s {urther evaluation, 

i, Fin~l dola for Canada will follow aonn, There nppears to have 
been a wlgnificant incr ase in D•Y School enr ollment, alono 
wilh stobility in BupplemertorY enrollmwent. 

J. F~rth~~ co1M1ents Hill foll w once we start more intensivu data 
processing. Plea~e give your thoughts to what th a beat ~ay 
mloHt be to produce the 4i al reporl. 

Lookf11Q f~rward to your Hr!lt\read:.iOn5 1 ,md 1-1ith best rli!ga r ds1 

Pro.f. 
~ 

Seroio 0~11a~er9ola 
Heod of Oivlnion 

:_) 

•• •• t' 'L"' •• 'a 



.,. ' Extenoeo !'age 4, 1 
~ ··-· ·---· · - ·- ----· · 

fnb1, 11 Jol,h Schoo ls, by Type ancf L cation - Un ( _ _:,a 8l1tltt 19~7-1989 ) 
·: , 

(J~ 
.Loclllon Total Reporting School• D J(no11n • 

To , 1 Pre School . D1y School llui,p, School 
- - · - ----·- ·-----· 
Total U. S. 2,851 l, 9 r; 155 362 · ·1, ◄ 7~ 

Greater Hn Yor~ 619 3 ~ 12 135 247 
Res t U.S. 2,232 1 , 6 2 10 227 1,232 

· Alabau 16 0 .1 p 

Aluka 1 1 1 . 

Arl:ronn 28 8 3 4 11 
l\rk1nsu !t l 1 
Cal lforn.l.i 272 1 4 39 14 ·131 

Colorado 28 () .. u · 
Connecticut 99 70 1 , 60 

Oel1111r t 7 6 1 s 
Ol itrlct of toluabla 10 9 4 !, 

1"1or1da 150 r 17 21 69 
Georgia 2~ 28 3 6 ·u 
Haul I 1 1 1 
I daho 2 0 
lllinol c 117 02 1 zr 80 

Indian., 30 18 1 4 13 
Iowa 13 1 0 2 8 
Kansas J1 9 l 8 
Kt.ntucky 13 9 l 1 7 

Louisiana 17 15 3 12 
1'(~\ne 10 8 l 7 

Maryl and 95 74 17 11 ◄ 6 
10,sachuutts 175 25 11 17 97 

\ Michigan 46 l5 2 4 29 

.i K\l'lhHCta 21 1 ◄ 1 3 to 

~ 
)(!ululppl 10 5 5 

Mluourl 39 27 3 4 20 
Hontana 2 0 
lfrbruk• 5 5 . 1 4 

tfH, da ◄ 2 1 1 
Hn Hupsh I rt 9 . 5 5 
HH Jersey 232 170 ~ 21 1 ◄ S. 

Htll Htx\co 3 3 ' Ho york 756 47 0 14 10 309 

Gr"ttr !(•~ york 1519 35)~ 12 135 20 
&ronll 36 24 7 ,4 13 
8rooklyn 211 101 1 92 8 

... H,nh11t t 1h 45 26 11 lS I • 

Nusau County · 126 1l 0 10 100 
Queen, 79 6, 12 51 
Slaten Island 15 11 2 9 
Suffolk H 4 2 2 '40 
II es t ch r s't e r 61 13 2 11 

hst of l#ew York 137 H 2 ' 12 62 
/Ccrth Carol Ina 35 19 1 18 
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TEL No.2125292009 

Dec. 18 , 89 l S : ll 11 I-' . u:;, 
·· --- .. .. -.. ___ __ c·~ ·-- ·---·-· ···-·-· · 

--· -
Location lot ii 1 Reporting Schools 

'i<nown • 
To al Pre School Day School Supp, School 

tlorth Dakot a 2 1 1 
Ohio .95 8 J 12 63 
Ok i bhou 8 ~ 1 3 
Or,oon 10 8 l 7 
Ptnnrylvu1h 203 1)8 7 18 113 
Rhode Is 1 & nd 20 16 2 3 11 

• South Carol Ina 1( 9 1 8 
South Dikota 2 1 1 
! , nne,,ee 22 19 2 5 12 
hos 68 0 3 11 33 
Ut"li 2 1 1 
Vtr•onl 3 3 3 
Vlr9ltlla ◄ 6 -40 s 3 32 
liashln9ton 29 23 !5 3 1S 
llut Vlr9\nl-a 7 5 5 
lliaconslri 28 22 3 4 15 
llyo1ln9 1 1 1 

a) JESHA ll1tln91 an d/or r,portln9 o first c,ntus of J e~IGh Schools (1981/83) 
ind/or reporting on s~cond Census o f twlsh Schools (1981/89), unl,tf tlt,r 
lnfor•allon ,v1ll•bl, th,t &choo l doe not ewl~t a ny longer, 

lhase f\9ur,s pto~lde, rough Ind icati on or the pot al ble •a~l•u• txt,nclon of 
the J ewish •dueatlonal n,twork In t h@ Unl t ,d States, The y do D91 represent an 
est l•ate or the tot,1 nu•bfr of Jewish schools cur re ntly exl1tlng Jnd 
functlonlnp In tht United State,, 

.. , 
.__, 
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Tllbl e 71 pupi ls In Jewhh Schools, by 

locrtlon Tol&I• Pre 
School 

~ c_ C r2 
- ---·-----·-----...!..\ 

' / Total U.S. )!12,320 12.860 

, &renter H, Y, 
Rest of U,S, 

109,378 1,369 
2~2.9 ◄ 2 11, ◄ 91 

Ahbau 
Alaska 
Arizona 
Arkan.sas 

771 
73 

2,872 
32 

28,118 
2, 737 

Cal lforn ~a 
Colorado 
Connecticut 
Dela11art 
District of 
Florido 
Ctor9I~ 
H111all 

7. 741 
653 

tolu•bla2;317 
18,776 

-1 ,263 
140 

Ida ho 
11 I I no Is 
Indian& 
Iowa 
1(40,u 
IC e 11 tuclc)' 
LoulslanA. 
Haine 
Naryl and 
HaH4'chuutts 
Hlchl9an 
Mlnne1ot11 
Hlasl" lr,pl 
Hhsour I 
Monlllll 
Htbruka 
Hrv~da 
New Hnps:hlr e 
Htll Jersf'y · 
He• Nexlc:o 
thv York 
Gr!ahr He~ V_ork 

Bronx 
Brooklrn 
l(snhattah 
IIHJau CcNnly 
Queens 
Staten lthnd 
surrolk 
Vesl c;hts h r 

Rut of tlh York 

19,336 
2, He 

845 
}. I 168 

875 
1,087 

331 
15, 322 
1 ◄ ,779 
9,259 
2 I 924 

129 
5,728 

S84 
300 
635 

is,972 
297 

l:11,294 
109,378 

15,167 
43,HS 
s.2s2 

27 , ,;14 
11,813 

2 ,. 226 
9, OS 3 
3,935 

11,916 

216 

050 

180 

306 
l.672 

283 

130 
100 

177 
'127 

1,930 
591\ 
311 
160 

353 

722 

1, 4 ea 
1,369 
1,198 

171 

119 . 

(_:' 

.. -·-- ---=------- ... 

j,,,,:;' L,,:,,,:.:,'."'''' 
Schoo~ School 

107,083 

59 , 569 
◄ 7,51 ◄ 

66 

◄ 83 

8,608 
479 

l, 222 
6.1 

~.837 
1,126 

4 I 0~ lj 
SH 

50 
288 

61 

27 
3,9-46 
2, 333 
1,086 

28'5 

◄ 45 

3J 
160 
11!1 

ti , 10!) 

ti2,H7 
59,569 

988 
Cl,452 
3,211 ' 
5,116 
5,9b/ 
1. 152 

578 
1,105 
2,918 

232,377 

◄ 8,~40 
183,931 

705 
73 

2, 1 73 
32 

18,560 
2,258 
6J339 

60?. 
2,011 

12,267 
2,85 4 

1◄ 0 

15,161 
1,757 

795 
880 
687 
860 
304 

9, ◄ 46 
11.852 

7,852 
2,479 

121! 
4,930 

551 
1 ◄ 0 
◄56 

22 I 1 ◄ 1 
297 

57,319 
o, 440 

3,981 
1,79S 
2,041 

22,398 
5,940 
1,074 
8,475 
2,830 
8,879 

Stat.et 1987-89 ·, 

Reporting 
lichoolt 111th 
Unknown . 
Enroll•enl 

27 

27 

s 
4 

1 

1 

2 

3 

I 
1 
I 

l 
\ ; 
I , .. 

? ' / I . ( 
' I 

1 
) 
' I 
l 
' 

· __ ) 
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hb 1 e 2 r Can t, -----------... ,r-·-....:. ________ ..,....., ......... , -~ 
LO C H \ 0 n TO la I " Pr II -f D .1 )' • ;:~:·•Vo , .. .,. ...... '\..o:;-e ► ... ~ .... ~ ... r '."'' :"'I n'MI 9-'--~,. 

North Carol lt11 
Horth Dakota 
Gh io 
0kl 1ho u 
or ,gon 
Pc nnt y 1 v•n h 
Rhode IslaJid 
So uth Carol Ina 
South Dakota 
Tennessee 
r,xu 
u ttl~ 
Ver■onl 
Ylr gl nl o 
lluhln 9ton 
II.st Vl r91id1 
lllscon,ln 
ll )o■ l n9 

1 , !5 5 3 
50 

ll,636 
6 3 

1,191 
20,075 

1,639 
6H 

3 
2 ,392 
e , 20 ◄ 

215 
190 

4,897 
2,064 

123 
Z,5 86 

School School Sc hool School s 111th 
Unknown 

5 ◄ 5 
181 

370 
572 

476 
345 

2JU 

71 

1,160 
30 

1 ◄ 8 
2,(352 

455 
109 

286 
2.178 

3!'>0 
279 

490 

Euro! I • mt ----------------l.~82 
!iO 

9,994 
53 

1,0431 
16,978, 
1.003 

540 
] ' 

1, 736 
5 ,4 51 

215 
190 

4 ,071 
1. ◄ 40 

123 
1,858 

l 

2 

2 
1 

a ) Pupil s I n ichooh reportln9 data on enroll u n t. Sea 1>l10 uole I to t obl t I. 

j 

. .... t\..."\ • • • • 
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Tllble 31 SECOND OOISUS tV" J[WI6H 9 IOC\..6 JU TIii: !)IASP~A, \?06/7- lroB/ 9 

Tohl U.El, 

8<-olt!r N. Y. 
not of U.S. 

lohl U,B, 

erutcr- H, Y, 
Re-st oi U, 6. 

COl'f'MED Mll11 l'I CENSU!3 1 1981/2-1902/:S 

-4--------------------
Pra !; hool D~y School Hupp I ""'eo h r y 

1981-83 1987- 89 1981·03 1987-89 1981-83 1987-09 1981-0J 1907-87 

2,J60 

'47J 
1,087 

312,117 

99,51:5 
212,,02 

1,996 

jN 
1,1,02 

352,320 

I OY 137B 
2 4'2,94~ 

Ti 
:5:5 I :l:l 

15 12 
-10 10 

!I_ 

!1,1{,J 12,860 

1,53 1,369 
31 '12 Jl,O-J 

---------------

444 362 I , (Ji, l 1,479 

169 135 28? '.H7 
2 ·1 5 227 1, ~12 1123:Z 

99,290 107,0Sl 267,66::I 232,~77 

c:t, 1'18 ~l),s;t,~ ,:i, n11 ◄a, ◄ 40 
17,0?2 ◄7,511 221.007 183,937 

- -------
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l:lrandeis C niversiry 

Benjamin S. 
Hornstein 
Program in 
Jewish 
Communal 
Service 

_Philip W. Lown School 
of Near Eascem 
and Judaic Scudies 

P.O. Box 9110 
11:iltham. .\1assachusens 

v:.l254-9110 

617 -736-2990 

617 -736-3009 
(TTYfrDD) 

· •·.) 

iHay 5- T, 199 0 

Twentieth 
Annicer sary 

. , 
! 

Arthur Rotman 
JWB 
15 E 26th St . 
New York, NY 10010 

Dear Art, 

December 19, 1989 

Enclosed is a guideline questionnaire I would like to 
use when I come to meet with you and the other JWB staff 
on Wednesday, December 27 at 9:30 A.M . 

I would appreciate if you would xerox and distribute 
copies to the JWB staff who will attend the session. It 
would be helpful if we could have some newsprint, marking 
pens and masking tape . 

~~ Call me if there is anything else you think of which 
would be needed for our time together . 

Thanks. 

enc. 

nb 

Si~ 

Bernard Reisman 
Director, Horsntein Program in 
Jewish Communal Service 

."' · ...... 
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MEMO 

/ \.. I .-, / . 
~ 

December 19, 1989 

TO : Art Rotman and other JWB staff who will participate in the 
consultation on Informal Education on Wednesday . December 27 from 
9 : 30 A. M.-Noon. 

cc: Dr . Seymour Fox and Annette Hochstein, Mandel Commission on 
Jewish Education 

FROM : Bernard Reisman 

I am looking forward to our meeting together next Wednesday, 
December 27 to talk about informal education in the Jewish 
community. I have been asked by the Mandel Commission on Jewish 
Education to prepare a position paper to guide their future . 
deliberations . The Commission is involved in a serious endeavor 
to upgrade the effectiveness of Jewish education in North 
America . The Commission leadership recognizes the importance o f 
informal education in any future planning, and we both agreed 
that it is the Jewish community centers which have been in the 
vanguard in shaping this field. Accordingly, we need the benefit 
of your insights and ideas as a prelude to any future new 
initiatives. 

To give focus to our time together I have posed several questions 
for which I would appreciate your thinking . If you could jot 
down your ideas in advance our time together will be most 
productive. Thanks. 

---------------------------------------------------------------
1 . DEFINITION - (What is informal education in the Jewish 
community?) 

a . Goals --------------- ----------------

b. Methods ------------------------------

2. EXAMPLES OF INFORMAL EDUCATION PROGRAMS IN JCCs 



.r') 

. ·) 

3. CRITERIA OF EFFECTIVENESS - (Think about JCCs which do 
effective Info:nnal Jewish Education and explain why they are 
effective . ) 

4 . KNOWLEDGE AND SKILLS - If you were to design an educational 
curriculum for training professionals in informal professional 
education what would be the areas of knowledge and skills of 
practice to include? 

a . Knowledge -

b. Skills -

5 . CHANGE - In JCCs over the past two decades has there been a 
different priority afforded to informal education? Yes No 
Why? ______________________________ __ _ 

6. UPGRADE QUALITY - If money were to be directed to upgrading 
the quality of informal education in Jewish communities in North 
America what one suggestion would you offer? -------- ---

7. OTHER SETTINGS - Besides JCCs what other Jewish organization 
settings are doing informal education? _________ ____ _ 

a . KEY INFORMANT - Is there one individual who is especially 
knowledgeable about informal education as applied to the Jewish 
community . ___________ _______________ ___ _ 

9 . ANYTHING ELSE? 



Brandeis University 
Philip W. Lo\\'n 
School of 
Ne.11r Eastern and 
Judaic Studies 

Benjamin S. Homscein 
Program in Jewish 
Communal Service 
617-736-2990 

6177362070 ... 

Waltham, Massachmem 
02254-9110 

TO: 

FROM: 
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JOE REIMER (12/14/89) 
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After presenting in Cleveland that first draft of rny r8search 
paper, "The Synagogue as a Context for Jewish Eo.ucation 11 and 
receiving the rich and informed feedback from the group, I was 
left with the dilemma of how to proceed in the shorter and longer 
run. Let me share my t hinking and get your reactions. 

I heard two central questions about the work I presented, 
,,, ~Th~r i~ ~ha connection between the two halves of the paper -the part on the sonooJ. yn:cnin , ... .u~ ,-_yuel"j'-'':f"'""' ..... ><o+-- ....... _ _ . . . . .. LL. ..,. 

and the part on the good supplementary school? 
(2) For whatever claims I make about "goodness", what criteri a am 
I using to judge "goodness" and to what degree am r allowing 
future observations to possibly falsify my initial assUlllptions? 

To address the first, I admit in retrospect that I did not set 
out to describe "the good school", but r ather the "good shul" 
that gives exceptional support to its school and other educati on
al programs. I did assume that a "good shul11 would be likely to 
create a 11good school", but I did not set out to prove that in a 
rigorous way. I concentrated on the r elationship between syna
gogue and school and noticed ways in which these schools are 
good. By "good", I primarily meant having a good staff, bane
fitting from the rabbi's interest and involvement, having strong 
lay support and showing s igns of strong responsivity to the 
changes in the surrounding community, I concentrated on enabling 
conditions, not quality of program per g. 

I now understand that the challenge of offering a richer and 
thicker description o! a good supplementary school would be an 
important contribution to the field. The immediate issue is that 
I have not yet done that kina of observational or analytic work. 
I'd like to get started on that assignment, but first I would 
like to finish the paper I set out to write on the school within 
the synagogue . I heard t'rom several people (Woocher, Gurvis, 
Feiman-Nemser) that t..h.l.::, t.oo wou.ld bo an il1'.por~ant- l"'!ontribution. 

My thoughts are to meet the early January deadline by writing a 
paper that describes the issues of 11contextuality11 , describes how 

. -----···--· 
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in these two synagogues "good support" operates, and raises 
questions tor policy-makers to consider. By these questions I 
mean: What might some of the issues be in thinking about what 
oupport cynagogugg nood to _~ ocomg moro ro~pon~iv~ tn thA A0\1~A
tional agenda of the: school.? .. : -': ·-: -:-··:." -, 

) . .. 
J - • 

I would begin after ·completing the January paper the second part: 
describing the good schoo1•.- .. ·-I •-have .spoken this week to the 
principals of the two schools in the Boston area and they are 
willing to allow me to study their schools in greater depth. I 
would need first to poll our colleagues on and search the liter
ature for criteria or indicators of "the good. supplementary 
school0 and then set up hypotheses to bQ confirmed or discon
firmed by more careful observation and interviewing. I think I 
could then write 11part two" by June and have it ready for the end 
of the Commission. 

WllctL C1Lt:S JUUL Lt;:~',,,\,..lvu1.> \.v l.ld.01 pl<;>.n.' (:I: -wi.11 be:. ... ~ uorll: \U'l~il. 

Deceml:ler 22 and then away until January 2.) 

. ·---... - .... ,. .... ·--·-·---·~ ·. ,. -··-· ---... 
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CJF APPROVED CQESTIONNA!RE 

JEWISH EDUCATION MODULE 

. '· --. --

o..i~stions 1~15 asked for all Respoooents. 

) 

. . .. .. . . .. .... . -

1. Did you ever receive an{ ;~rmaJ Jewish education , 
school, Sunday school or 'private tutoring? 
1) Yes 

such as ~ br-ew 

2) No 
3) Don't know 
4) Refused 

2. Where did you receive most of your formal Jewish education? 
1) United States 
2) Europe 
3) Israel 
4) Elsewhere 
5) Don ' t know 
nl RP.fused 

3. Did you have a Bar or Bat Mitzvah cel ebration or coru:1r::111c:11.1u1J wl1-=u 
you were young? 
1) Yes 
2) No 
3) Don't know 
4) Refused 

4. What was the major type of schooling you received for your formal 
Jewish education? (Read if necessary) 

1) Day School, Yeshiva or other full-time Jewish school 
2) Afternoon School , Talmud Torah, E-eder, or other part-time Jewish 

School that met more than once a week. 
3) Sunday school or other one-day-a-week Jewish educational program 
4) Private tutoring 

s. was the private tutoring solely for Bar or Bat Mitzvah training, or 

6. 

did it involve other Jewish subjects? 
1) Solely Bar/Bat Mitzvah training 
2) Involved other subjects 
3) Don't know 
4) Refused 

Did you ever attend a Jewish high school after Bar or Bat Mitzvah 
age? 

1) 
2) 
3) 
4) 

Yes 
No 
D:)n't know 
Refused 

. - . -:· -: ... 
.. -· --·~------.. - , .. -•-- ···~ --·. -- . ------

' 
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7. Please tell me how many years, if any , you attended the following 
types of Jewish educational programs after Bar or Bat Mitzvah age : 
l) Day school, Yeshiva, or other full- time Jewish school 
2) Afternoon school, Talmud Torah, ~der, Cbnfirmation classes, or 

other part-time Jewish school that met roore than once a week 
3) Sunday school, Confirmation classes, or other one day a week 

Jewish educational program 
4) Private tutodng 

8. After high school, did you ever attend a full-time Jewish school or 
seminary? 
l) Yes 
2) No 
3) Don't know 
4) Refused 

9. After high school, did you ever attend a part-time Jewish school, 
college of Jewish studies, or take unviersity Jewish studies courses? 

0) No 
Yes: How many courses? 

98) Don' t know 
99} Refused 

10. Did you ever attend conversion classes? 
1) Yes 
2) No 

11, Do you think the amount of formal Jewish education you received was 

l) Just about right 
2) Too little, or 
3) TOO much 
4 ) Don't know 
5) Refused 

12. lbw would you rate the overall quality of your formal Jewish 
education? 

l) Excellent 
2) Good 
3) Fair 
4) ~r 
5) Don't know 
6) Refused 

13. currently, how well can you read prayers in Hebrew? 
1) Very well 
2) Fairly well 
3) With difficulty 
4) Not at all 
5) IX>n ' t know 
6) Refused 

-~-- ··~ - --·---. 
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14. During the last yea r did you participate in any adult Jewish 
education programs? 
l) Yoo 

2) No 
3) Don't know 
4) Refused 

During the last year did you participate in any of the following types of 
adult Jewish education activities, 

15. Did you attend a Jewish studies class? 
1) Yes 
2) No 
3) Don't know 
4) Refused 

16. Did you attend a public lecture on a Jewish topic? 
1) Yes 
2) No 
3) Don't know 
4) Refused 

17, Did you study a Jewi sh text or subject on you~ own? 
1) Yes 
2) No 
3) Don't know 
4) Refused 

18. Did you view a film or videotape on a Jewish t opic? 
1) Yes 
2) No 
3) Don't know 
4) Refused 

19. Did you listen to a tape recording or record on a Jewish topic? 
1) Yes 
2) No 
3) Don't know 
4) Refused 

20. Did you listen to a radio program on a Jewish topic? 
1) Yes 
2) No 
3 ) Don ' t know 
4) Refused 

21, Did you view a televisi on program on a Jewish topic? 
1) Yes 
2) NO 
3 ) IX>n' t know 
4) Refused 
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QJestions 22-26 refer to all other t):)usehold members 

Now l would like to know about the formal Jewish education of the other 
members of your household. 

22. Has tit ever received any formal Jewish education? 
l) Yes 
2) ~ 
3} Too young (under 5 years of age) 
4) Don ' t know 
5) Refused 

23. Where did fit receive most of his/her Jewish education? 
1) United states 
2) llirope 
3) Israel 
4) Elsewhere 
5) Don't know 
6) Refused 

24 . &:>w many years di d/ wil l ji# attend any of t he followi ng types of 
Jewish educationa l programs (at any l evel): 

1) Day school, Yeshiva, or other full-time Jewish school 
2) Afternoon school, Talmud Torah, Heder, or other part- time Jewish 

school t ha t met/meet rrore than once a week 
3) Sunday school or ot her · one day a week Jewish educational program 
4) Private tutor ing 
5) (bnversion classes 

25. Bas/will ##i ever attended/attend a Jewi sh high school? 
l) Yes 
2) No 
3) Don' t know 
4) Refused 

26. Did ##1 have a Bar or Bat Mitzvah celebration when an adolescent? 
1) Yes 
2) No 
3) Don ' t know 
4) Refused 

Questi on 27 ask for children under age 6 

27. During the last year has tJ; been enrolled in a pre-school under 
Jewish auspices? 
1) Yes 
2) No 
3) No child 
4) Too young 
5 ) Refused 
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Questions 28-30 .. asked -for children under- age 18 not currently enrolled 
. ' •• 

28, '. Do -you expect to en~oll ii# to receive a formal Jewish education? 
: ., 1) Yes · 
·--2)· - No .··----------

3) Don't know 
4) Refused 

29. In what type of Jewish school do you expect t## to be enrolled? 
l) Sunday or other one day a vJeek school 
2) Afternoon school or other part- time Jewish school that meets 

more than once-a-week 
3) All day school or Yeshiva 
4) Cbnfirmation classes 
5) conversion classes 
6) Private tutor 
7) Other 
8) Don 't know 
9} Refused 

30. What is t he rnajor reason you do not expect to enroll ##tin a program 
of formal Jewish education? 

1) Too young 
2) TOO old 
3) t## has had sufficient Jewish education 
4) Parent not interested 
5) Child not intcrcctcd 
6) Schools are too expensive 
7) Schools are too far away 
8) J?oor quality of schools 
9) Previous bad experience with Jewish schools 

10) Other 
11) Don ' t know 
12) Refused 

Questions 31- 34 ar-e asked of R only 

31 . Did you ever attend a Jewishly sponsored sumner day camp? 
0) No 

Yes ; Ibw many times (surruners)? 
98) Don't know 
99) Refused 

:l~. n:!..d :tou ovor atb;ind a ~lowi c::hly ~(l()n~nrPil nvernioht camp? 
0) No 

Yes: l:i::>w many times (sunvners)? 
98) Don ' t know 
99) Refused 
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33. Have any of your children (has you; child) ever attended a Jewishly 
··· sponsored summer day camp or overnight camp, 

l) Yes, a day carrp 
2) ~es, an overnight~ 
3) Both day camp And an overnight camp 
4) N::> 
5) O'lildren too young 
6) No children 
7) Don't know 
8) Refused 

34. Do you plan to send your child(ren) to a Jewish sUIT®er day camp or 
overnight camp in the future? 
1) Yes, a day camp 
2) Yes, an overnight camp 
3) Both day camp and overnight camp 
4) No 
5) Oiild(ren) are too ol d 
6) No children 
7 ) Don' t know 
8) Refused 

_ ,,. ----- .... _ . __ , 
. , i 

/ 
~ , A.>i , . • ·•:, ...,._ .... ... ______ ----i 

BAK 9/88 

--····----- -·-··- ..... ..-. ·· - · -·•- .. --.. .,. __, _ 
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Seymour Fox, Annette Hochstein, Marty Kraar, Henry L. Zucker 

FRO:•!: Mark Gurvis 

DAT£: December 8, 1989 

~ .;:.pUl\.C WL\,,,t.l .LIC\.&.J.J • au ..... ~, -..~...,-\,,, """·- .. ----- ·-- - .... r-- - ----·- - . - . -
co Barry , their ques Fo~~'£.rrers··-coriip ete and they are pa~t th~ point of '"' 
considering any addi - - · ~ -.:····--·· -- aire. I will be checking with 
Joel Fox to look at the questionnaire and what it includes of interest in 
the area of Jewish education. Barry was quite clear thac his end is che 
cechnical end and ic s eems that no one is taking the initiative in 
coordinating how the data is analyzed for a variety of purposes. 
Someching che IJE might want to consider for the fucuro is commissioning 
analysis of the data that relates to Jewish education. However, ic does 
not seem that there is much t hat c an be done right now. 

·-,_ 
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/fl,: ,~.ftr,~du,~{ion 
~ 11 0mm 1 ss 1 on 

the purpose of the research , the purpose 

l(t 
of the 

• - .a 

foj i : 

Setting and context 
I've read and heard a good deal about ______ Before we focus 
on education I ' d to get a general sense of _______ . Within an 
historical context what is the current direction and status o f 
What lies ahead for ________ Let ' s focus a bit on the 
current structure of the i nstitut i on : relationship to other 

' instituti,:,ns ~ . g ., F e de-ration , universities , BJE . ... ~1,· .) .. : r-- ,, .... , 
',.¥ \. , •• ", i>/''\,. • 

Students 
~ ...-.....- -.-..,,...,.._...._,.. __ , .' u 
I • ~ .- t f ·1 t '( 'l.1 ~ 

Who are the students attendi t1q t~1e: instit u tion? Have their been 
c;. , • ._. ,. .. ,,_ - • t 

re,:ent changes i tj t'he·pr,:>fi-1-e·s·-;::,f · yc,ur studen s? H,:,w arE-
students recruit.b_i;!:~.Yb.at_:.t,yp_e.:..o:t • .:..students would you likE- t o 
attract in the future to ______ ? What implications does 
this have for the curriculum, structure , etc . ? 

Faculty 
In E-xamining your bulletin I noticed that you list 
faculty for ____ schools or departments, would you please 
tell me about the the school's faculty, the department ' s faculty? 
What constitutes a full-time faculty load? Who arE- your f ull-time 
faculty? Who ar e the part-time and adjunct faculty? What 
challenges do you see, from your perspective , with respect to 
E-ducation faculty? Please decribe_the tenure process in your 
institution. What does does res eaich hav~ in the lives of 
faculty? Who are the faculty in education? Wh a t are their 
r t"Sponsi bi 1 it i t-s''? "· 

~+-
Salaries We ' re going to move on now to another area salaries.How 
do woul d you describe the salaries of_your faculty? How do 
faculty salaries in your institJtion- compare to those of other 
institutions? (locally, nationally) What fringe benefits do 
faculty receive? 

education programs 
As I indicated to you earlier in our discussion I'm primarily 
interested in the education progr a ms you o ffer . Before we speak 
specifically about teacher training would you please describe any 
programs you feel fall under the rubric of eduction? What 
programs does ____ offer that ostensively prepares or trains 
educators? How do you view the purpose of training Jewish 
educators? What are the needs of th e education programs? 

Visions and dreamslf major funding bt-came available in the near 
future specifically earmarked for education projects what would 
be your wish list? 

\ 

-----

----· ·-·· - -- . ·---·-----·--- -• ... ---.•··~ ... . -- y--.-- --- -~ 
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Wish list of institutions of higher learning 

N""'""'d 
school of ""'ducation 

LJ funding for students 
joint res""'arch proj""'cts 
research center(s) 
faculty retreats 
funding for risky ventures 
curriculum develop~ent 
prog . for working together with lay and prof . leaders 
synagogue/federation relations 
informal education 
continuing education for graduates of program 

~ recruitment efforts 

1
3 work on impr,:,ving profile ,:,f J.e . within the c,:,rMriut1ity . 

honoring thos""' in J.e . who ar""' doing the job 
\ additi,:mal fa,:ulty 

Mandel as an advocate for teacher salaries 
funds for teacher sabbaticals to stud~ at 
instituti,:,ns ,:,f hiqh1:er learninq ; -~ • 
good practic""'s study - ~ I 
m,:ini €.-S for study in Isra1:el •~ j • 

S-dt-velc,ping rneodel progr aro-,s that are~r;j:'p~ iqabl e 
funds f,:,r faculty sabbaticals and J'e"aves · 

I • • 
adult education preparati on , ~ . ~~--
visit i nq faculty ~ •), ! 

½ pr,:,f""'ssionalizati,:,n ,:,f the fi""'ld :-· ~ -~ _..,._i 
development of national standards ., 1~-i 

~:e,:,1 

FreguetKY 
1 

G:') 
2 
3 
1 
.-, 
~ 

1 

1 .-. 
~ 

2 
2 

3 
2 
1 

© .-. 
~ 

' Frequency refers ta the number of schools that mentioned this 
particular need 



Monday, Dec. 4 

8:30-9:30 a.m. 

10:00-11:00 a.m. 

11:00-1:00 p.m. 

1:00- 6:00 p.m. 

2:00 - 5 :00 p.m. 

6:00-7:00 p.m. 

7:00-? 

7:00-10:00 p.m. 

Researchers/Programmatic Agenda Meetings 
December 4-5, 1989 __$,:, __ ..._ 

Jewish Community Federation~- --\_ ~ -),-

S-G{, --7 i_u u _ r !f~_rc~~ 
, /'-it/l(h l,Ul(/._,,/..S~ 

Jewish Community Federation 

Meeting of select staff/policy 
advisors on programmatic agendas 

Sf I AH I ftc_ 

General briefing on programmatic 
agendas process, including small 
group discussion. 

Initial group meetings--ensure 
clarity of task. (lunch to be 
served@ 12:00 noon f~r 25 people 
in Room B) 

Programmatic Agendas -
meeting by group 

Commission staff meeting 

Dinner for entire group (35 people) 

Programmatic Agendas -
meeting by group 

Researchers' group meeting 
-Paper #l 

Coffee, tea and 
pastries; meeting 
in Room 204 

Van fi:om Bond 
Court at 9:30 a . m. 
Meeting in Room 
C & D. Slide 
projector needed .. 
Coffee, tea, 
soft drinks 
available all day 

Room A, C, D, 
203 and 204 

Room A, C, D, 204 
and the Library. 

Room B 

Room B. Van from 
Bond Court at 6 pm 

Room B, C, D, 204 
and Library 
Van to Bond Court 
(?) 

Room A 
Slide Projector 
Van to Bond Court 
at 10:00 p.m. 



Tltesday. Dec. 5 

7·. 1 \:) ~ 

9 : 00 a.m.-
12 noon 

9: 00 a. m. -

12:00 noon 

12 noon 

1:00-4:00 p.m. 

1:00-4:00 p.m. 

4:00 p.m. 

4:30-6:00 p . m. ~v~l 
c'-J J 

7:00-10:00 p.m. 

/ 
~:r~ J,-,, ~ ~v-.-""i:4 c ...... ,.., ,.-4": ..... -s-1.lP 

Programmatic Agendas -
meeting by group 

Researchers ' group meeting 
-Paper #2 

Buffet lunch for 35 people 

Programmatic agendas 
-meeting by group 

Researchers group meeting 
-Paper #3 

Programmatic Agendas - group leaders 
meeting with staff 

Dinner/Researcher group meeting 
-Paper #4 (15 people) 

Van co JC[=" DC 

8 :40 .:i .m. 
Meeting Rooms B, 
C, D, 203 and 
204. Coffee, tea, 
soft drinks 
available all day 

Van to JCF at 
8:55 a . m. Room A 

Room B 

Room B, C, D, 204 
· and Library 

Room A 

Van to Bond Court; 
airport transfers 

Room A 

Bond Court 

··- ------·-----· - - .. ,--- •:,,: - ~ ~---- ------.--,JO-! ___ .., __ ,._~--.... ,..,~--- ,~ ~-~· -~----·•:·-----; 



MONDAY. DECEMBER 4 - Arrive between 8:30 - 10:00 a.m. 

Harlene Appelman 
Ephraim Buchwald 
Lynda Cohen 
Lavey Darby 
Elliot Dorph 
Seymour Fox 
Marvell Ginsburg 
Robert Goodman 
Janet Harris 
Charles Herman 
Annette Hochstein 
Jo Kay 
Earl Lefkovi tz 
Lenny Matanky 
Joseph Reimer 
Ron Reynolds 
Lifsa Schacter 
Bobi Stern 
Joy Wasserman 
Gary Wexler 
Ron Wolfson 
Lois Zachary 

MONDAY. 'DECEMBER 4 - Arrive between 4:00 - 6: 30 p . m. 

Hanan A,lexander 
Isa Aron 
Jack Bieler 
Aryeh Davidson 
Sharon .Feinman-Nemser 

I 

Alan Hoffman 
Barry Holtz 
Michael: Inbar 
Alvin Schiff 
Eliot 'Spack 
Jonathan t.loocher 

TUESDAY, DECEMBER 5 

All of above to arrive between 8:30 · 9:00 a.m. 

David Ariel 

.. 

-· -••o# .... ..!~ 



MONDAY. DECEMBER 4 - Arrive between 8:30 - 10:00 a.m . 

Harlene Appelman - :"'l') ' J 2 ' ,3" Ir r C ·. \-r ,_,~~ f ..;,,,.,t""v' 
Ephraim Buchwald r.'\<" &-'5 5 ~ , .NJt4 · ~- · t 
Lynda Cohen - •u .:.t-";),~e;v\. 0-W•\J.... 

Lavey Darby - 9 2, • J.. / J- J2.c!)._( 1·' ,:C"v· ..r) 
Elliot Dorph _ L{ ) . 
Seymour Fox -

v-9 11 1 ,- r I ~~ 1-·.· . 
Marvell Ginsburg .,.-- ·--i, c..-~......:U.,'-.\J.,.(::;.I ' f L -; •. 1 ·. l...l..t..,', 2.:z l.:tf · . . l' ·~ Robert Goodman u 
Janet Harris ,......, 1.-
Charles Herman Y i r . ~ 
Annette Hochstein 
Jo Kay 
Earl Lefkovitz 
Lenny Matanky 
Joseph Reimer 
Ron Reynolds 
Lifsa Schact:er 
Bobi Stern -
Joy 1-lasserman 
Gary Wexler 
Ron Wolfson 
Lois Zachary -

MONDAY. DECEMBER 4 - Arrive bet:ween 4:00 - 6:30 p.m. 

\}Hanan Alexander 
Isa Aron 

,, Jack Bieler 
'./ Aryeh Davidson 

Sharon Feinman-Nemser 
/ Alan Hoffman I'\... 

Barry Holtz 
Michael Inbar 

V Alvin Schiff 
.J Eliot Spack 

Jonathan Woocher 

TUESDAY. DECEMBER 5 

I 7_;-0 

All of above co arrive between 8:30 - 9:00 a.m. 

David Ariel 

-- ···- ·------· ----. -·------ . - - · ----·--·-·- - ,,.. 
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THE COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA 

MEETING OF RESl:ARCHERS 

Cleveland -- December 4 and 5, 1989 

SCHEDULE 

Monday, Dec. 4 

Meetings at Jewish Community Federation 
1750 Euclid Avenue 216/566-9200 

6:00 - 7:00 p.m. 

7:00 - 10:00 p .m. 

Tuesday, Dec . 5 

9 :00 - 12 Noon 

12 Noon - 1:00 p.rn. 

1:00 - 4:00 p.m. 

4:00 p.m. 

7 :00 p.m. 

Dinner (with the educ a tors of 
the prograrrrnatic agenda) 

Session I : 

* Introduction and status 
report on research 

* Dr . Isa Aron: Issues 
of Professionalism in Jewish 
Teaching 

Session I I: 

* Or. Ar yeh Davidson: 
The preparation of Jewish 
educators in North America 

* Lunch 

Session III: 

* Dr . Joseph Reimer: 
Synagogue as context for 
Jewish education 

Break 

Dinner 

the 

Room B. Van 
from hotel 
at 6 p.m. 

Room A 

Van to hotel 
at 10 p.m. 

Room A 

Room B 

Room A 

Van to hotel 
at 4:00 p.m. 

Bond Court -
Rockefeller 
Room 

over .. . 

I 
1 

j 

l 
f\ 
! I . , 
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Researcher s 

Good evenin9 and 1o1elcome to al 1 of YOll, We appreciate your 
coming to Cleveland to di5cuss our re~earch program, specific 
papers and to advise us on our next ~teps . 

Many people in the room have met before in this fo r um so I ..,i 11 
limit my introduction to first timers only. 

Professor Mike Inbar a social psychologist vho 1o1as until 
recently dean of the faculty of Social Science~ at the Hebre1o1 
University - has over the past five years been a steady friend 
and advisor to Mr mandel's Je1o1ish education endeavours(JEC ). · His 
advice on methodology have helped s hape both the research and the 
analysis of the 1o1ork for the Commission a..-.- it, h;a. fa. Pl uj si ts 
preced i n9 t Ae-"eumffih$ l err:-

Professor Sharon Feinman-Nemzer is Prof o f ed at Michigna states 
un is an expert in teacher education and I kno1o1 has 1o1orked 1o1ith 
many of you in the area of Jevieh education 

Alan Hoffmann is director of the Melton center for Jewish 
education in the diaspora at the Hebre1o1 Uni versi ty .b~s been a key 
advoisor to Mr Mandel at the Je~ieh education Commisttee takin9 

~ ~ .. ~ '"&_.,,...~ . 
re:i_ponsibilit.v for tne enQlish.~ject and has been a member of 
the team consul tina for the \commission . A.l.an--is..._ ~ndins; . a 
sql;ibatical year at Michi~an St-ate- Univer~i~v. 

\ ,. ;:v. •.r 
t;. ·Jr. .. ~ - 'N.1'' . 

I think it 1;1ould be useful of:, we introduced .vour::el ves to 
A' • I J 

three : .' - _A----.. _:----..,~.J:--.. ---;~ 

t heee 

Backm-..ound and Rationale for the Research 
A brief ..,ord about the backoround and curoose of these meetinas: 
You ..,i 11 ~ remember that the Commission ·· in Je1o1ish Education -.in 
North America decided at its October meeting to e ndorse an action 
plan . We are no~ in the prcce 38 of dra fting the ~~o=.::~~ti~~ 
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Later 
4. CAJE and programmatice going ,:Jn 

.esion is 
addition 

\ 
my i,-leasure 

per o~ 

\ 
' 

..,orking nov on '-'hat kind of response to 
to us. Could be panels. 

no.., to introduce Dr Isa Aron ..,ho ..,ill 

() _____ _ 

-c· 
(:; ✓ 

Last commission meeting and the role of research 

Outcomes : 

each feeling they are doing something terribly important 
feedback from <Jise colleagues 
panels 

each r eports+ her ans<Jers 

these 

present 

c; ---

integration of research and relatioship -- policy implications 

beginning of research endeavour 
one of our future asignments : research agenda for IJE 

.. / ~ ... ... • .. -
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RESEARCHERS 

Isa Aron, Ph.D. 
Associate Professor, Rhea Hirsch School of Education, Hebrew 
Union College - Jewish Institute of Religion , Los Angeles 

"Issues of Professionalism in Jewish Teaching" 

t L f\ 4- yi,}o...-

Aryeh Davidson, Ph . D. 
Assistant Professor of Educati on and Psychol ogy and Head of the 
Department of Education, The Jewish Theological Seminary, New 
York. 

"The Preparation of Jewish Educators in North America" 

Joseph Reimer, Ph . D. 
Assistant Professor of Jewish Communal Service, Hornstein 
Progra~, Brandeis University, Waltham , MA. 

"The Synagogue as _,a Context for Jewish Education" 

(Dr . Bruce Phillips, Associate Professor of Jewic;h Communal 
Service at HUC-JIR ; Dr. Ron Reynolds, L.A . BJE: Analysis of 
L.A . Teacher Census Data) 
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THE PREPARATION OF JEWISH EDUCATORS IN NORTH AMERICA : 

,t., STATUS REPORT 

-----------------------------------------------------
Welcome Sharon Feinman-Nemzer - ..,e mis5ed you yes terday and aro 
olad you could make it today , 

The Lamm story : at the first mmetino of the Commission Jo made a 
presentation that gave a fe.., quantititve data piece:s to give 
those present a sense of the 5Cope of the universe we vere 
talking about: he gave enrolment figures, general demographics 
and more . For training he stated that Y-,0 people graduate 
annnually from all training for Jewish educators in North 
America. Norman Lamm got up and quite angrily told u:, that we 
had left Stern College out of the picture - we revi~ed the total 
to add perhaps twenty more graduates and remained very much 
..,ithin the ballpark. If as we will hear only some 104 people· are 
graduating this year. So our figures of graduating 
annually was an overestimate. And the ballpark -as ..,ill be made 
very obvious -- is quite insufficient to deal with a universe 
that has probably around 5000 full-time teachers; 3000 ~enior 
educators; some thirty thousand part-time teachers --and until 
tonight a sense - but after Isa's report tonight$ data-- that 
very many -and prbably most are not qualified for their jobs . 

The link of the tra1n1ng ..,i th the topic we discussed last night 
is clear. The Commission ..,ill need to adress training needs, 
content, quality ..,hatever s taffi ng model is adopted. 

So we turn to Dr Aryeh Davidson ~ho is prof of education at JTSA 
and asked him to detail the training picture for the Commission . 
Our question to him was: what is really the score as regards 
existing training programs. 

To provide us with an interpreted inventory as regards the 
current situation and future possibilities: 

Dr Davidson 

The inventory: 15 institutions and their categories 
, ·;i)-'3~tudents of vhich maybe 115 full time 

1 ; 7, · .. i, full time faculty of 1o7hich 7 are really full-
time 

~aduating ~ i'lfJ 
Funding: the ~;~federation/denomination -- vhich fits t.Jel l 
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