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October 7,

Commission con Jewlish Education in North America
Planning Group
Schedule of Meetings
October 9 - 13, 1088

Sunday, October §

10-12:30 - HLZ, AJN and SF at HLZ apartment
1:00 - - SF & MIM at MIM home
AH and SF - dinner at home of AJN

Monday, October 10

8:00-12:00 - MIM, HLZ, AJN, SF, AH and VFL at Premiler

Review work of AH and SF

Work on agendas for 10/12-12/13
Work plan for 10/13-12/13

Work plan for 10/13-1/-/90

neon-1:30 - Lunch - University Club

Afternoon - continue work on morning agenda with HLZ, AJN, SF, AH, VFL
and RG

Dinner - AH and SF at home of VFL

Tuesday, October 11

Add ~. Reimer, D. Ariel, H. Stein
all aay - continue previous day's work
Dinner - MIM, AH, SF, AJN

hY

Wednesday, October 12 - Planning Group Meeting at Federation
M. Mandel, A Naparstek, H. Zucker, S. Fox, A. Hochstein, D. Ariel,

A, Rotn , €., Schwartz, H. Stein, J. Woocher, J. Reimer, V. Levi,
R. Gubitz
10-4:00 « MIM will chair

Dinner - SF gnd AH with HLZ

Thursday, Octaber 13

Open work day - AJN, HLZ, SF, AH, JR, VFL, RG



POSSIBLE AGENDAS FOR 12/13

MORNING

A OPENING STATEMENT - MIM &

{ 1. Update

could be { 2.

a paper { 3. Report on interviews
{ 4.

Report on entire process/method

Lead up to 2 categories of options:

a. preconditions {generic)

b. programmatic

B. DISCUSSION

C. CLOSURE - 3 task forces (personnel, community,

AFTERNOON

I.
TASK FORCES - ORGANIZING MEETING

1. Personnel

2. Community
3.

RECONVENE & REPORT OUT

CLOSURE

ADJOURKMENT

)

IT.

DISCUSSION (continue)

CLOSURE ON TASK FORCE
CONCEPT

ADJOURNMENT
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Morton L. Mandel

TO:NWE Arthur J. Naparstek FROM: Henry L. Zucker DATE: 8/15/88
: ' REPLYING TO
DEPARTMEMNT /PLANT |LOCATION DEBARTME KT /BFLANT LOC YOUR MEMO OF.
SUBJECT:

1 think it is important to keep in touch with the federation movement regarding
the work of the Commission. Any prospect for permanent financing of Jewish
education on a scale considerably beyond the present one will depend on the
understanding of federations as to the need for major increases in funding.
This looms as the key aspect of our post-Commission follow-up work equal to, or
perhaps even more important, than what we do with foundations and especially

interested individuals.

It is important to begin this assignment during the work of the Commission
itself. It can be done in the following ways:

1. Involving federation leaders--lay and professional--in the work of the
Commission itself.

2. Speaking individually with other federation leaders, particularly the key
(}4« executives, whenever it is useful to discuss with them subjects under
(¥\‘ discussion in the Commission, or the Commission work being done by laymen

from their communities.

3. Arranging occasional meetings with federation groups such as the CJF Board
of Trustees, the CJF Commission on Jewish Continuity, and gatherings of

federation presidents and federation chief executives.
"—-—#

It is probably also a good idea to concentrate on a few key leaders who
will help us to carry the ball with the federation movement. Among these
persons are Bill Berman, Max Fisher, Bob Loup, Charles Bronfman, Lester
Crown, David Hirschhorn, Mark Lainer, Henry Koschitzky, Charles Ratner,
Esther Leah Ritz, Dan Shapiro, Peggy Tishman and Bennett Yanowitz. Also,
Bob Hiller, Steve Hoffman, Steve Solender, Barry Shrage, and other key

executives.

FAATEL s pvaads o Fons Tt s,
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HLZ FROM: ___ HLZ DATE: 8/5/88
_ _ : ‘ __ REPLYING TO
R R L B A [ T N B LA O IR TS TN YOUR MEMO OF:

SUBJECT:

We should organize a task force on the implementation of che recommendations of
the Commission. This can be done during the procéss of the ETuUdy or later, but
preferably during the process of the study. It should involve some of the
leaders from the funding sources such as e federations, foundations, and
individuals. It may involve setting up order of priorities for carrying
out the Commission's recommendations. We may wish to distinguish between
recommendations which call for long-rerm financing versus recommendations which
call for experimental and demonstration projects and, therefore, time-limited
Erants.

FEALIQERIY ORI,
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HOTE: The contents of each section are te be updated before each
meeting of the Planning Group. A master copy with all
accumulated documents will be kept at the Premier office.



Attendance

Commissioners:

Poliecy Advisors
and Staff:

GuestL:

Not Present:

MINUTES
COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA
AUGUST 1, 1988
AT UJA/FEDERATION OF JEWISH PHILANTHRCPIES
NEW YORK CITY
10:30 a.m. - 4:00 p.m.

Morton L. Mandel, Chairman, Mona Ackerman, Mandell Berman,
Jack Bieler, Charles Bronfman, John Colman, Maurice Corson,
Lester Crown, David Dubin, Joshua Elkin, Eli Evans, Max
Fisher, Robert Hiller, David Hirschhorn, Ludwig Jesselson,
Henry Koschitzky, Mark Lainer, Norman Lamm, Seymour Marcin
Lipset, Haskel Lookstein, Robert Loup, Florence Melcton,
Donald Mintz, Lester Pollack, Charles Ratner, Esther Leah
Ritz, Harriet Rosenthal, Alvin Schiff, Ismar Schorsch, Daniel
Shapiro, Peggy Tishman, Isadere Twersky, Bennett Yanowitz

David Ariel, Perry Davis, Seymour Fox, Annette Hochstein,
Stephen Hoffman, Virginia Levi, Archur Naparstek, Joseph
Reimer, Arthur Rotman, Carmi Schwartz, Henry Zucker

Stephen Solender
David Arnow, Stuart Eizenstac, Irwin Field, Alfred

Gottschalk, Arthur Green, Irving Greemberg, Carocl Ingall,
Sara Lee, Matthew Maryles, Harcold Schulweis, Isaiah Zeldin

1. Introductorv Remarks

Mr. Mandel called the meeting te order ac 10:30. He thanked
UJA/Federation of Jewish Philanthropies for its hospitality and
introduced the organization's Presidenc and Commission member Peggy

Tishman.

Mrs. Tishman welcomed the commissioners and indicated her pride

at having the UJA/Federation host this opening meeting. She indicated
that the 130 agencies encompassed by UJA/Federation included many whose
principal goal is Jewish identity and education. Likewise the thousands
of volunteers in the UJA/Federation network ofren devete many of their
working hours to the cause of Jewish education and outreach, be it via
educational or social service projects. Mrs. Tishman offered her best
wishes for a productive meeting and expressed her belief thact all were
embarking on a most worthwhile initiative,

Mr. Mandel explained that the Commission is composed of 44 members who
are drawn from the highest ranks of lay, scholarly and professional
leadership in North America. It includes leaders of organizarions and
foundations, scholars, educactors, rabbis and heads of institucions of
higher learning. It is genuinely pluralisctic in ics composition and
represents a variety of outlooks in the Jewish community today. It
represents the opportunity to join together the communal and private
sector that is concerned with a meaningful Jewish continuicy.
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The formation of the Commission represents a partnership between the
Mandel Associated Foundations, the Jewish Education Service of North
America {JESNA) and JWB in cooperation wich the Council of Jewish
Federations (CJF). HNow that it has been convened, the Commission truly
belongs to its members who will direct and guide it.

The chairman indicated his hope that the Commission will bring about a
significant change in how the Jewish communal enterprise conducts icself
in the field of Jewish education and, consequently, will help reverse the
negative ctrend of diminishing Jewish involvement and commitment. He
suggested that the outcome of the Commission could be specific policy
guidelines which will be of help to various funding sources including
federations and foundations in allocating resources to Jewish educacion.
These recommendations are intended to be practical, replicable and have a
great likelihood of success and impact throughout the field. He stressed
that the priorities would be determined by the commissioners and
expressed hope that different funding sources would agree to support
various projects racommended by the Commission. He stated his
expectation that the duration of the Commission would be 18-24 months and
would involve 4-3 meetings of the full Commission. There may be
additional smaller working groups to facilitate the greatest possible
interaction among Commissioners,

Mr. Mandel described the preparation for this meeting which included a
set of interviews conducted individually with almost every commissioner.
The Commission thus begins with a sense of "what's on peoples' minds."
While there was no absclube consensus on any one key element, six central
topics did emerge:

A, The People Who Educate: There is a c¢lear need for many more
qualified, well-trained and motivated professionals in formal and
informal education with appropriate salary, status and empowerment
and a clear path for career advancement. There were divergent views,
however, on the proper approach to the training of educators.

B. The Clients of Education: Who are they? What do they want and
need? The interviews brought to the fore a concern about our lack of
data in this area. A significant number of commissioners stressed
the needs and opportunities of early-childhood, secondary school,
college, singles, family and adult education.

C. The Setting of Education: Commissioners noted the importance of
informal education and suggested integration of feormal and informal
settings. There were differing views about the role of the
supplementary school and the centrality of the day school. The need
for more resources past bar and bat mitzvah--as enrollmencts Ffall off
sharply--was raised.
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The Methods of Education: HNew forms of teaching and technology
should be introduced. This could be especially effective at the
family level.

The Economics of Education: Some commissioners spoke of che high
cost of meaningful reform. Others mentioned the need for "venture
capltal."

The Community: Teadership and Structures: There is a need to
recruit more dedicated lay leaders and to create

communal /educational /synagogue networks and consortia. There was
divergence on whether existing institutions or new mechanisms merit
increased levels of support.

Open Commissign Discussion: Setting Forth the Issues

The following is a distillation and sumpary by topic area of cthe open
Commission discussion:

A.

Personnel and the profession of Jewish education: The issues of
professionalizacion were considered, including the recruicment,
training, retention and advancement of educators as well as the
status, salaries and benefits that educators regeive. Institutions
for educator training were regarded as ol primary concern.

It was noted that excellence in Jewish education is the resulc of the
qualicy of the personmnel involved. It was suggested that salary,
fringe benefits and status issues are a high priority. Some
commissioners felt that improving the salary and status of Jewish
educators should be done prior te improving the training and training
insticutions for educaters. If saléry and status improve,
recruitment for training programs would be easier. However, some
suggested that professicnalization is net necessarily the solution
for the personnel of the supplementary school (e.g. recruiting adult
learners as teachers), and idealism should not he overlooked in any
recruitment program. Some commissioners emphasized the importance of
upgrading the present personnel., Jewish College faculty might serve
as role models,

Others noted that the discussion about personnel should consider many
other dimensions, including: the complex working conditions of
teachers, the capacity of educators to work produccively with lay
boards, the rele of the community in hiring teachers amd in
encouraging promising high school students to enter cthe field afrer
college.
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Students and other participants/clients in Jewish education

programs: There is a clear sense of important market groups
including early childhgod, high school, college-age, family and adult
populations, with relatively lictle data available about them _on
which to base sound analysis_and judgment.

Commissioners recommended increased attention to several sensitive
intervals in the formation of Jewish identity including che
pre-school, adolescent and young adult perieds.

Commissioners noted that appropriate funding and better research must
be devoted to learning more about the attitudes of North American
Jewry to Jewish education, that examples of successes and failures in
Jewish education should be documented, and that much could be learned
by introeducing an historical perspective. Exanmples should be
analyzed to explain the reasons for success or failure in Jewish
educational endeavors.

The settings in which the enterprise of Jewish education takes
place: These include the supplementary school, day school, community

centers, youth movements, summer camps, and Israel programs. Each

poses unique challenges and opportunities which should be explored.

Regarding day scheols, one commissioner expressed concern about the
civiec and societal implications of enceouraging universal enrollment
in day schools, while another thought this offered no threat to civic
virtue.

In discussing supplementary schools, commissioners noted that many of
these schools are weak and need to be reformed. It was suggested
that some schools ought to he consolidated into larger unicts, that
the issue of competition between these schools and other afterschool
activities must be considered, and that the special needs of smaller
Jewish communities must be taken inteo account.

It was recognized that we cannot afford to overlook any setting thac
impacts large numbers of Jewish young people. Day schools continue
te grow in numbers and support. Trends will lead to a time in the
near future when close to 20 percent of all Jewish children in Nerth
America will have had a day school experience. In lighc of the
majority parcticipation in supplementary schools, careful acrention
must be paid to their special problems. The campus experience is
particularly significant since 85 percent of our young people attend
college.
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The cencrality of Israel for shaping Jewish identity was emphasized.
Israel provides opporctunities for bringing young pecple into the
Jewish educational system and for forming new and equal partnerships
between Israelis and Americans and person-to-person contacts, for
example, through high school twinning programs. The success of
year-long study abroad programs in Israel was noted. The problem of
the quality of educational programs offered in Israel was raised.

There was extensive discussion regarding services to college youth.
Some commissioners felct chat Hillel was underfunded and required
greater support. Others felt that we should not rely solely on
colleges to provide "second chance” Jewish education and that we
should place greater emphasis on reaching young adults living in che
community.

New methodologies: The role of new technologies including video and
computers is still in the early stage of development and applicacicn.

The need to explore the use of video in Jewish education was raised
in light of the spread of VCRs in many Jewish homes and the success
of recent programs including Civilizacion and the Jews, SHOAH, and
Shalom Sesame. Questions about the applicability and effectiveness
of this medium within the classroom vere razised. It was suggested
that this medium is especially effective among pre-schoolers and
relatively cost-effective for the size of the audience which can be
reached.

The eceonomics of Jewish education: There is a need for factual
information about present expenditures for Jewish education in order
to explore the relationship between :mproving existing educational
programs and financing the reforms in Jewish educacion.

The involvement of the community in Jewish education: There is a
need to_involve high-level leadership in Jewish education and to
consider whether existing structures are adeguate or new sCtructures
are needed.

lc was noted that seven North American communities have already
established local commissions te explore how to promote Jewish
continuity through educaticnal change. The importance of recognizing
that a great deal of work is currently being done in the field was
also noted.

Commissioners stated thac lay leadership development in Jewish
education is a high priority, that relations with other organizations
should be cultivated (e.g. Conference for the Advancement of Jewish
Education [CAJE], Association For Jewish Scudies [AJS], and the
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National Foundation for Jewish Culture), and that national data on
lay leaders involved in Jewish education is needed.

The Commission has an important role to play in elevating the status
of the profession of Jewish communal education. It was noted that
the center movement, for example, can play an educational support
role vis a vis college students and young singles.

A number of commissioners identified issues which are quite relevant but
do not fall within a particular category. One commissioner stated that
Jewish survival is unquestiomably guaranteed, the only issue is who and
how many will survive. He went on to note that this Commission needs
vision and a clear set of priorities. Our _ al should be to "stamp out
indifference to Jewish values and expose every Jew to the mystery, drama
and romance of Jewish history and civilization."

Another commissioner pointed out that our concerns about Jewish survival
rates come at a time of unprecedented success in Jewish scholarship.
There are today in Israel and North America more Jewish books and other
publications being issued than there were in Europe at the height of the
so-called "Golden Age of Polish Jewry." Yet evidently thousands and
thousands of Jews are untouched by the drama and ideas of Judaism.

The importance of communications, public relarions and marketing to
various publics was noted. Another commissioner emphasized that the

Commission should guide the priorities and funding policy of the MAF.

The chairman asked the lay leaders of CJF, JESNA and JWB te make comments
on the work of the Commission from their organizations' perspectives:

Mr. Mandell Berman

CJF is happy to have assisted in the early stages of this Commission and
stands ready to offer added support to make this private/communal
partnership succeed. Mr. Berman made specific mention of cthe resources of
the Jewish Data Bank which assembles significant demographic data
concerning numerous Jewish communities in North America.

Mr., Berman suggested that the Commission proceed quickly to
action-oriented activities and that this occur through an assessment and
replication of successful approaches in various communities. He also
urged a close tie to grass roots education--particularly as represented
by CAJE {Coalition for the Advancement of Jewish Education).
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Mr. Donald Mintz

The JWB's Commission to maximize Jewish education in the Jewish community
centers was based on the assumption that a variety of formal and informal
education and other activities could promote Jewish continuity. JWB
pursued this course because it views the furcherance of Jewish life and
culture as its ultimate purpose.

Mr. Mintz expressed hope that the Commission would succeed at ics
mission. The very act of successfully convening such a diverse group was

reason enough for optimism.

My. Bennett Yanowitz

JESNA is proud to be a co-sponsor of this Commission. As a planning and
support group, JESNA is able to help identify successful practices and
join in the search for new approaches. Mr. Yanowitz supported the
opinion that new funds, greater lay leadership interest and a broad group
of stakeholders could take recent gains n the area of Jewish education
and bring wide support to rhe work of the Commission.

Overview of Data Related to Jewish Education Offered by Joseph Reimer

Mr. Mandel introduced Dr. Joseph Reimer, a consulctant to the Commission
and Professor of Jewish Communal Studies at Brandeis University.

Dr. Reimer presenced an overview of data related to Jewish education in
North America including total population of Jewish children and
percentages enrolled in supplementary and day schools as these have
changed over the past 20 years, numbers of schools and personnel in the
field, numbers of enrollees in informal educational programs and in
training programs in Jewish educaticn and salary figures for
professionals in the field. These figures are aggregates of national
data and do not reflect regional differences. In many cases what is most
striking is what we do not know - such as enrollment figures for college
programs or adult education.

The enrollment figures indicate that a majority of Jewish children of
school age are not enrolled in any formal program. Yet, other
demographic studies indicate thac when surveyed, Jews report that &0 to
80 percent have participated in some form of Jewish educational
programming at some point in their life. We do not know what programs or
what points in their lives were indicated.

There is a vast discrepancy between the numbers of positions available in
the field of Jewish education and the number of students currently
studying in formal programs of Jewish education.
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Commissioners requested reexamination of the enrollment figures in
educator training programs, a breakdown of supplementcary school
enrollment by hours of instruction offered by the respective schools,
figures for adult educarion and data on the scope and profile of lay
involvement.

Search for Themes Offered by Bennett Yanowitz

A preliminary summary of the Commission proceedings was offered in the
early afternocon by Mr. Yanowitz He noted: The mood of the group is one
of optimism mixed with caution. The issue of Jewish continuity is cimely
and needs significant new support. At the same time priority areas
should be selected, for resources dare not be diluted in an attempt to do
tooc much at once,

Personnel needs are at the heart of the problem. Creative outreach
programs are needed to tap mnew sources of educators. Once recruited--che
enhancement of the profession (higher salaries as well as the empowerment
of educators) will promote rectention. Oa-the-job training and support
must supplement the work of established training institutes.

Professional educators must alse have ths opportunities afforded by
career path advancement.

The sentiment of the group is that professionalism and training and
growth opportunicies are most lacking in supplementary schools--cthe area
of greatest educational contact with young Jews,

He noted no consensus in the area of basic research. Some commissioners
considered it a vical task, others said we should focus on successful
programs and how to replicate them. Other areas of concern and
opportunity included campus and singles populations. The group felt a
clear need to employ resources readily available including effective
Israel experiences and media technology. Finally, the need to identify
new lay leaders was emphasized as well as the need for effecctive
communitywide networks (JCCs, synagopues, Federations, BJEs, schools,
camps, etc.).

Discussion on Strategies

Different strategies were discussed during the course of the day.

A. Specific focus: Several commissioners suggested rhat we choose a
limited number of problems or areas and concentrate our efforts on
these. For example, we might choose to concentrate on a specific
client group, a specific methed, a given instirutional setting. Such
an approach might advocate dealing with personnel, early childhood,
the media, the supplementary school.
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B. Comprehensive focus: Ocher commissioners suggested that we firsc
develop a comprehensive approach to the major issues facing Jewish
Education. Such an approcach views che Commission as undertaking ro
begin the improvement of Jewish Education based on a comprehensive
plan. This comprehensive plan could be guided by different
principles. One might address che problem through c¢lient groups by
age (e.g. early childhood, elementary scheool, high school, college
students, young adults, family). Another approach might address it
through themes (e.g. the institutions that educate, the personnel of
education, the methods of education, Israel experiences, etc.). A
comprehensive approach would make it possible for different funding
agencies and institutions to undertake responsibility or sponsorship
for a segment of the plan. 1In either case, priorities would have to
be agreed upon so thar the workplan would be feasible.

For both the comprehensive and the specific approach there were
comnissioners who felt that our efforts should begin and possibly
even concentrate on improving what already works. Others felt that a
more open, possibly reveolutionary approach was called for.

Organization of Commission

Mr. Mandel indicated that it was the job of the commissiomers to give
direction to this new undertaking. He anticipated four or five meetings
over the next 18-24 months. The next Cormission meeting would take place
in New York on December 13, 1988 from 10:00 a.m. cto 4:00 p.m. In advance
of thar meering and based non the discussions of this first meeting and
follow-up deliberations, a set of options and a Commission workplan would
be circulated.

Mr. Mandel noted thac a small group of policy advisors will develop che
options for the Commission's consideration. Staff and consultants are
available to lend support o this process. They will be supervised by
Dr. Arthur Naparstek, the Commission Director. However, mo final process
or subscancive decisions will be made without the involvemenc and consent
of the Commission. Some of the work of the Commission might be
undertaken through smaller rask forces or work groups. Recommendacions
on next steps wWill be circulated to commissioners for comments.

Lamm delivered D'var Torah and the meeting was concluded at &4 p.m.












Minutes of Planning Group Meeting Fage 4
August 2, 1988

VI.

VIT,

Communications Plan

A comprehensive approach to publiec relations and communications should
be developed. SF will recommend an invitee with PR expertise for a
portion of the October planning meeting to help the group in developing
a PR plan.

Letters from MIM

A. VFL will draft a "bread and butter letter" from MIM to go out
quickly to all Commissioners describing the success of the meeting,
confirming the next meeting date, and offering cassettes to
absentees.

B. 5F will prepare an outline of a letter to go from MIM with the
minutes of the meeting. AJN and HLZ will develop the letter and
work with MIM on individualization.












COMMISSTON CHECKLIST FOR SEYMOUR FOX Date:

t1.Charles R. Bronfman {514} 878-5201

2. Lester Crown {312 372-3600

3. Rabbi Alfred Gottschalk, (PhD.) (513) 221-1875

4. Sara 5. Lee (213) 749-3424

5. Seymour Martin Lipset (PhD.) (415) 72347441

6. Charles Ratner (216) 267-1200

7. Rabbi Isadore Twersky (PhD.} {617) 495-4326




COMMISSION CHECKLIST FOR ARTHUR NAPARSTEK Date:

1. Mona Riklis Ackerman {(PhD.) (212) 888-2035

2. Mandell L. Berman (313} 353-8390

3. Stuart E. Eizenstat {(202) 347-0066

4. Rabbi Irving Greenberg (PhD.) {212) 714-9500

5. Matthew J, Maryles (212) 667-7420

6. Dr. Alvin I. Schiff (212) 245-8200

7. Daniel §. Shapire (212) 758-0404

8. Bennett Yanowitz (216) 696-3311




COMMISSION CHECKLIST FOR JOSEPH REIMER Date:

1. Rabbi Jack Bieler ({(301) 649-3044

2. Rabbi Joshua Elkin (Ed. D.) ({(617) 332-2406

3. Rabbi Arthur Green (PhD.} (215) 576-0800

4. Carol K. Ingall (401) 331-0956

5. Henry Koschitsky (416) 781-5545

6. Rabbi Harold M. Schulweis (Th.D.} {(813) 788-6000

7. Rabbi Isaiah Zeldin (213) 476-8561




COMMISSTON CHECKLIST FOR ARTHUR ROTMAN Date:

1. Ravid Dubin (201} 569-7900

2. Irwin S. Field (213) 921-3567

3. Donald R. Mintz (504) 586-1200

4, Lester Pollack (212) 373-43904

5. Harriet L. Rosenthal (201) 762-7242




COMMISSION CHECKLIST FOR HENRY L. ZUCKER Date:

1. John €. Colman (312) 835-1209

2. Rabbi Maurice $. Corson (614) 461-8112

3. E1li N. Evans (212) 935-3340

4. Max M. Fisher (313) 871-8000

5. Robert I. Hiller (301} 727-4828

6. David Hirschhorn (301) 347-7200

7. Mark Lainer (818) 787-1400
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Rabbi Arthur Green
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-
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Ludwig Jesselson
Henry Koschitskfo‘
Rabbi Norman Lamm
Sara S. Lee

Donald R. Mintz
Lester Pollack

Dr. Alvin I. Schiff
Rabbi Ismar Schorsch
Rabbi Isadore Twershky

Bennett Yanowitz



INDEX OF KEY PAPERS

Section

Four-month Plan
Annette Hochstein
Seymour Fox

"Options" Paper
Annette Hochstein
Seymour Fox

*Tentative Concept”
Herman D. Stein

"# Cautionary Note on the Personnel Agenda"
Joseph Reimer

"Proposal on Approaches to Training Issues"
David S. Ariel

"Feedback on Options Paper"
Arthur J. Naparstek

Memo on Commission Task Forces
Jonathan Woocher

*Priorities for the Commission"”
Henry L. Zucker

"Liaison Between the Commission on Jewish
Education in North America and Educational
Constituencies"

Jonathan Woocher

14

29

31

36

40

41

43

46



P T I ConfT TR T

fugquet 31, 200
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the possiblie alternativoe for the
content of the Commiscslon, the
topice the Commission COULD
declde Lo forus on., It will fe
Lasen on the Frocgeodings of the
ficret meeting, thw interviews,
angd knowiedge of the fielid and of
gducaticonal theory.

This paper could become the
eckground docunment for the
deliberations on What tonpics

to address and How to address
them, It will,be the basis for a
researcn design. It wWiil be used
in conagitatione ang interviswa,
L trds date wer will bhave draft |
tu ber reviceed several times,

A
st

BF e "FIITURE I& HIBTORY S B/72%/88 Lo 1071/80 deyz

Thie dotument, which wili sprewsr
firat in qubtliine form,will present
ane viwlon of the possibilidies

ot a reforoed Jewish Education., It
w113 offer an tllustration of
Yeihat Jawreh EFducabion in Morth
amrr oo COURLD e 17,0

Tihe outling will Bave 1o he
yoeovhaed oy dhidiToeren groape of
Craiyen Tz,
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S B = =0 O ) S HATIY CONSLLTANT: J
AR AHr CREST PREDTICE"  G/2G/88 to 10/4/° 7  [35 days?

The "Rast FPractice” volume will
sk ut outstanding eramplas of
Jewt b BEdacaticn programs end
offer them as Cases Trom which Lo
teden, ta fdraw encouranomont ;o
avx eeamplae o replicate,

The fioal groduct will ow
puntished .

By the Jecond meeting s method of
geiection, study and proasentation
! dne progrsams wiliil e offered
and hppereily agreed upon, This
will anciuwde a methodoiogy for
apsiring oul programs of
prcelience. A steerlng group

will be Tormned Lo guide the work.
A preliminary qgutliine may be
nrefArernr,

« HTEERING GROUF 2/13/88 to 14{/8/60
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Ree H4 abave,

Should incigde orOple with tho
metnodolagical knpw-how ang
penpie well acuainted with the
figid. Their task «will be to
aulide the seliection process and
the casg gtudiep=.

T

CAHIR: PERGONNEL. PAPER B/29/88 to 10/71/88 {33
A bethyy uung papey will be
prenared on the topiss topics
selected Tor discwarion at Lhe
Second meetdng. The subiect,
content and format will depend on
rthe "optiong papaer® and fTurttier
decizions concerning the Second
meeting. At this point 11 &ppears
that perazonnel may be the topilc.
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Thee peesert dovument.

Q=



IR = I SA 61 HATTY TONHSU_TAENETS Tl
AR ST HONTH PLAN BA2F/EE ta /15868 17 dwuye]d

To be constantly updated anda
detailed in accordance with {ne
work 'y perogress, at thisa

gtage — Litvle more tnen & roough
et

L RN SF A IR RESEARCH HORMER RIDG/RE b wr15/808 Li7 claysl

it e b S Lk SR e | A R g b £ L o Sk A A L e

Briet documant Lo gel work narss
forr all papers and documents af
rhe Commtaslion. A will prepare
firet draftt in consulhavwion mith
e and send to AIN mhg 3R Tor
furthar development.

SirghaHy REBEARCH DERIGN R/29/688 to 9/1%/788 t17 daysl

im0 E - e
Followding the "optlons paper? a
rogastel denlyn wili pe prepared,
cutliining bthe resedgrch neede and
pianz for the Commisaion. It
shtouid be tiorne i mind that 4hig
docuninihy, Yike airi other planning
papers, should be seen ax 4 Hasic
Yor changesz in accordance with
work progress and decisetans.,

. Flanning Meeting: 10710/86 o VO 1r 8R LE davec]
Pranning Broup and Qenior Policy
fAdvisars:s Mok sreaione Lo review
pregreps and prepare the second
meeting.

Free-Tommd sslon meating i2712/88 tao 12/44/88 L2 deysl
Senior Policy Advigors snd
Flapning Group:y Simulation of
cecond meeting. Last preparaticons

RDavwbr iehing meol g, L2 are to (2715688 LE nayed
Henior Poiicy fAdviaora and
Flennirng Group? Oetailed
de-bricgfing and analyaeil e of
greetdngg. Breadnstaormieg aned
peelimninary plama for thirag
marert Aoy,
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21 gz 14:08 HETIV CONMEULTHNTE

S ALL - PHONE DALLS  B/$/08 to 9/4/BR [34 days)

<t

Faoct -meeting c2ll to all attending
comml s onerer e Tind oot how
trey view the fiezh meetingy wheat
thay wanh/axpect for the socond
meetinge: draw guidance Tor our
ment atrepe,and tdontify npitfalilis.

To wve done by esriy Beplemiier.

A cheok-lied shouwld e
clirculated amongat the S peoplie
“to charge® of Commissioners.
They shondid be reminded to do S0
angd de-briefed forr Tindings.

4, Brexd and Butiter ltette AIN--MLHM 8/15/88 to B8/49/89Q

e i i e e i R e B R f b B L bt i ams Yk e e e v A E

Dorne

{14 daye

FaMitutes & letter AIM: 8F (G/R22/89 ta /5788 Ti4 daysl

s P h g R R 1 o A S f ek ol e el B s s e s ke e

Miridlbes grenaren Dy adhl. (DOMED
Letter o he prepared by 5BF and
developerd by AN and WL Wit MLM.

3. Ak BRIEF ABRSENT COMMMIDSTONER G/1/86 ta 9/15/64
Rl cwmmissioners who did not
abtend should be Driefed within as
ahort & time an possible. Tlrgesy
#houvild be brought cn Doacd ny the
Taltlowing means:

{i.Recelive the comidiete "bopk! of
the flirzt meeting.

ZoEducatars and afiyone ashing
shouvtd vreceive taped proceaedings,
Xoindividual ghone calls -~

and pearhape viett,

This should he done A% BOom ag
pousible. & ohgchk-ligh mhould be
circulated ag per #1353 abtove and
He~hrisfing ahould bhe donge with
AIN o dAn writing.

ALY rons asrending cunnlssy oner e
should ne dinter v ewad before the
aueanono meehing.,
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The planning Group may Jdecide at
vhe Ootober megeting o dnvalve
bay Commissioners throuigh an
Exeputive Committes that will
ouitlia fhie decicion® and the work
of the Compilession,  The decision
wiil inctiadas when tao maks this

Commitiee opecglive.

i. Invoive Inatitutions FALZ/R o (2757808 £84 days3d

e Al g prm e rRd e s = = e e Ee. Ay e ek ikt i e e

Througn the Seniar Falicy
Aaivicors, Commd ssioners will ne
encoutaged to bring thelir
institutions on board as toe tne
existence, Quals and work of the
Comnission., A plan should be
prepared to ascsict the
Comrmlssianers. Materiale should
he made avatlablie for
divtrioution ddesign docuvment?
it of Commissyoners? Bumbary of
interviews? Specislly writlen
docunent?y . Commisaloner? should
be syatematically approached By
the Genlor Policy Advizors on
this topic. They may wani to
speak about the Commission at
pubilic meetings, meetinge of
baagrds nf their inetitutions,etc.
A rheck-1ist should e ceovel oped,

. FHaport o publice SALR/88 to 12/5/80 (B4 dayel

Ak AR Tt R e R S Ve

Commiesionere should be

encouraged Lo inform tnalr vearlouy
publicae of the Commisaion. They
ma&y warnh fo generste wrelte-nups in
praanizatirenal publicationz or in
the Jewish fress eto..  Seo #21
above,

o COMMIBHION FMEET ING 1213788 ta 12/14/088 iy day)d

GLROOND MEETIMG DF THE COMNMNISSTON
Orl JEWTESH EDUCATION TN NOETH
AMETT T O

DECFMEER 43,

_..

Ed
I
M

L

L]
ok

A



P T A o
i, dEF TN COTOOMEE TG 10/88 bt 10/100/88 L3 daysd
£ r of tha Agoenda T 4
Qos.ober Hestdings wllil he to
getfineg expected Dotconer Tor the
cecond meating.
eoEoh the Anemsds Ter Bnd @ereting JOACSBE i 10783788 L3

B T Te-pppr) .

0

o be done sl October meetinge

4, AlL 3 INTERVIEWS 1071276808 to 11/11/88 C30 daysd
Interviens all Commisaiocners to
nlscuss sgenda of second meeting,
nrocesey perhaps "options" papery
elto. ..

age $IR abovoe

. WFLr  LaRISTICSE 1O/15/BB to 1274788 [E59 davysd
Repeat the  logistical
arrangemanty of the first
mepting.,

b Hteffy PREFARE MATERIALS 11714700 tc 127435788 L20 daye

Pregpgeare documents, materials,
presentation materialae for the
Mzt g .

SFLearmiing Qroap 300 LR, 102403/7688 Lo (2722788 L70 dayeld
Decide on & systematic,
brofeveional F.k, program; and
set it in aotion., Invite expert
o pabirainetorming at Octoher
wemT L ngs.
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U, AL,

f b praem T Tn g onge Wi LY UE
FOrmEg T acoampany the

war'h of Ahe commiseion's staff
ang consuvitants,  They will
guide fthe melibodelogy and will
Faview all witten docamants, all
recesarah argd date getheriog
ordeavourz, They will spzurag
etate-of—bthegrarta
maltl-discipilinay tnput

inta the work of the Conmlssion.

INVDLLVE PURLTOS GA1G/0R to LZ/24/88
Tha succoca o% kiss 0 b owf Lhie
Commi &sion will aAlso degend on
tte ability to inwvolive in itw
process the various
publiice an whom ioplementation
=T recommendations will depend:
pdutators, ltay-people, clients and
petential clients of Jewish
Fducation, institutions,
profosaional aeeociations,

4 mystematic gffort At tiating
these publics shouid oe

undertaken by the planning group
agnd the Senicr Palicy advisors

and means for their involvemnent
showld be designed.

E.o.Jowieh Faculty at major
campus’{ Dencuinational publiiced
Educatore’ Assacietions; Informal
educatorsy lay groupsy federationg

98 dayal

CInvalve publics /19788 to 1Z/24/08 [96¢ daysld

SBee #HT1 ahove,

Adc Canadien Edunators - ALl Yo/i4/88 to

Ada statd - A1 L/ /80 Lo LOSIR/0R (N

o —d nme s B R R T wm i R R e kG r i pen e e

Add Canadien Educators o the
Commiseion.

Identify addltionagd otaltf for the
Commisaeilon,

{0 5,/80

iy s

L0 cleyasd



¢ They Repaort tno their publice

publ ica——

i !
a3 { i
L. THE SECOND COMMISSION MEETING | |

{ !
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TR THE FIRST TO THE GECOND COMMISSION MECTING

FOUR MONTH FPLAN

FifeaT DRAFT — AUGLBT 21, 1980

CFREPARE THE SECOND MEETIMNG GAL/86E ta 12/13 /60

BF:"FUTURE 18 HIBTORY® /29788 bta 1071768

SR "OPTIONSE" PAPER B/22/88 to /107688

—

Thiv sohedule ingludes the

Tovt Lowiirg e

oA liet of haey taaks

* 4 llgt of assignments (wheo dogs
what)

# anticipated duration or date due

The numh:er o the Line refars Lo

notes such ag this - where detells

and expianations canp be Townd,

To b done simultenseously by 8F
and JR.

The "opticans'" paper will include
the passible xltarnatives Tor the
corrfent of the Commission, tne
topice the Commlasion COULD
decide 0 Tortaes on, It will De
hateo an the Proceedinge of the
Tirat megting, the interwiews,
ang knowledne of the field and of
eoucational theoory.

Thie paper could become the
packground doecument for the
detiberations on What topice

1o sddress and How to address
theo, It will,be the basis for a
ressarch design, It will be uvsed
in consulitationa and interviews,
O this date we wlll nave draft 4
to he revised several times.

Thie dovument, which will appeoar
Tirar 1 Ouiline form,will preasent
cree wirsdon of the possibliitles

of & reformed Jewiah Educatici, It

wi ) offer an Pliuvstration of
Tudrat Jewl sh Education Lo boattn
Anerices COWML be 1,7

Thie oubtiineg wiill bawe Lo be
ravwieed Ly ditferent grounng nf

Copeitta,

L15Y days?

£24 daysl
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. S 1AM CREST PRECTICEY Q2% 20 s 1o el L33 ddays]

The "Eest Fractice” volume wili
sorh oul ovtetanding enamples of
Jewieh gducation arograms and
affer them as gages Trom which Lo
iearn, Lo thraw encouregement, or
ag exampler to replicate.

Thie Pimnal product will oe
puili shea .

Ey the Seromd mesting & metnoc of
selection, stuwdy and presentaticn
of Lhe pgrograme wilil pe offered
and hopefuiiy agreed upon. This
will include a methodelogy Tor
aseking oun programe of
evcellence. A stgering group

will be formed to guide the work.
A preliminssy outline may be
prepared.

1. QITECRING RKOLF Gr/yE/88 to LL/R/768 EWé& dave]
Ser #4 sbove.
Shouvid include people with the
metnadoiogical know—how &g
peEOple well acquainted with the
Tield, Their task will be tu
guide the selection process and
the caee ztudies.

Aty IRy PERSONNEL. FAFER 6/29/°80 ta 10/ /858 {37 dayal
A backgrebund paper will he
prepared on the topic/ topice
selected for diecusgion at the
Becornd meeting, The subjiect,
content and format will depend on
the "aptione paper' and further
deciziony concerning the Second
meeting. At this point 14 sppears
that patrsonnel mey be the fopic.

Firtr 4--MOMTH PLAN /28 to 2/15/08 Li7 daysl

Trier poresent dociynent.



M E M O R A N D U M

Options Faper-Draft g2

This document containe background materials for the second
meeting of the Commission for Jewish Education in North America.

Alternative options for action by the Commission are analyzed and
prasented,

our goal is to faclilitate the work of the <Commission as it
dacides what area of Jewlsh Educatlon te select and focus itas
attention upon,

PROCESS

1. The Commiesion was chosen to represent the best collective
wlsdom of the Community concerning the problems and opportunities
facing Jewish Education in North America. They coneidered the
most urgent areag of need Iin Jewish Education and expressed their
views as to what direction ~ what area of endeavour - should be
selected for the work of the Commission.

Major imaues were raised am to what should be done pow in Jedwish
Education to make it a more effective tool in the Community's

struggle for Jewish Continuity.

* Many Comnissioners expressed the view that the next step
should involvae narrowing the focus of deliberation to a
manageable set of optlions for intervention.

* It was agreed that the Commission would attempt to decide at
ite Second Meeting what option or options to undertake.

2, The professionel staff of the Commisslon preparad these
background materials to point out the implications of the various
options (what i1s involved in each choice) and how the various
posgible chojices of the Commission could be dealt wWith

3.In order to offer maximum expert responsiveness to the options
suggestaed by the Commisesioners, a comprehensive enalytic effort
was undertaken (soe memo's of Saptember & and 15). The analvsis
was aimed at exploring each relevant option in-depth so as Lo
identify the elements 1t entails, t(he anticipated benefits,
and evaluate its feasibility 2= well as other implications.
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22. To improve the physical plant (bulldings, labs, gymnasia).

23. To generate significant additional funding for Jewlsh
educaticn.

24. To create a knowledge base for Jewish education ( research
of various kinds: evaluations and impact studiles:; assessment
of needs; client survevys; etc...)

25. To focus efforts on the widespread acquisition of the Hebrew
Language, with speclal initial emphasis on the leadership of
the Jewlsh Community.

26. To encourage innovatlon in Jewish Education

27, 28.. Combinations of the preceding optionsa.

g, Criterja

The following criteria were applied to the options:

a,Feagibjlity

I. Can the option achieve itm targets?
II. Can the option be implemented?

b, What are the anticilpated Benefits?

¢. How much will the option Cost?

d. How much Time for implementation?

e, The Importance of the option (to the entire enterprise]
pg. Feasibiljity

I. Can the option aghieve 1lts targets?

1. ¢Can this option achieve its targets? (e.g. Ig free tuition
likely to incrsage enrolment significantly? Will increasing
participation in early c¢hildhood programs increase these
children's participation 1in Jewish Education in future years?
Will it 1intensify the emotional invelvement of the children
participating?).

2. Is this cption the optimal way to reach the targets or are
there alternatives that should be considered? {e.g. i3 there a
more effective way than free tuition to increase school
enrclment?).

3. Criterlon 1, ("wlll the cption achleve 1lts targots?”) will
require us to consider the coptions in terms of three levels of
knowledge,

3a.0ptions for which we DO HAVE KNOUWLEDRGE as to how likelv they
are to achieve their targpets,

4



3b. Options for which we have LITTLE COR NO KNOWLEDGE pbut we DO
HAVE ASSUMPTICNS (informed opinion) as to how likely
they are to achieve thelr targetis. ~

3c.0ptions for which we HAVE NO KNOWLEDGE az to how likely they
are To achieve thelr targets.

II Can the option be implemented?

4. Are resodrces available? If not, how difficult would it bs
to develop them?

4. Do we have the KNOW -HOW? that is the professional knowledge
available to succesfully implement the option?

5. Is the manpower available? If not, how difficult will it be to
develop?

6. Are materiala (curriculum etc,.) available? If not, how
difficult will they be to develop?

7. Is the physical infrastructure available? If not, how
difficult will it ba to create?

8. Do the mechanisms - inatitutions for implemantation eximst? If
not, how difficult will they be to create? .

2. Are funds avallable? If not, how difficult will 41t be .to
generate then?

B, Will +the communal and pelitical environment s>ort this
option®?

10. Will thie option snjoy communal and political support? What
are likely obstacles?

11. Is the coption timely - that is: is it likely t¢ be well
received et this time?
0.What are the aAanticipated Be its

How likely is this option to significantly affect the quality and
quantity of Jewish Education?

12. What is the expected qualitative benefit or impact?

.t

13. How many poopls are likely to be directly affected?

14, What additicnal benefits can be expected?

Lr



¢, How much willl the option Cost

15, How much will this option cost? (absolutely or per-caplita or
per axpected benefit). .

4.How much Time to Implementation

16. How long will 1t take until implementation? How long until
results?

e. The importance of the option {to the entire enterprise}

How essential 1is this option to the succese of the whole
endeavour? Could it alene socolve the probleams of Jewish
Education? Do other options depend on it? 1Is this option helpful
to the success of other options?

The option could be classified according to the following
criteria:

17. Is this option a suffjicient co tion? That 1s: if this
option 1is ®Belected and implemented will it be sufficient to
solve the problems of Jewish Education?

18. Is this option a pegessary g¢ondition? That is: does
improvement in many or all areae depend on this option (e.g. the
creation of an adequete climate of support for Jewlsh Education
in the Community ls a pre-condition for the succeas of almost any
other option. We probably should not underteke any option
without undertaking this one.}

19. Is this option and enabling or facjlitating option? That is,
1t in 1teelf may not directly affect the quality or quentity of

Jeuwish Education. However 1t facilitas or enables the
implementation of other opticons. (e.g. the generation of
additional funding will enable the implementetion of practically
any other option - though it in itpelf may not significantly
improve Jewish Educationh.}

Analveis ¢of the Options

The Commissioners should be given maximum {but concise) useful
information on each option. The richness and reliability of the
information will be governed by the constraints of time and the
available expertise.

The information will be presented two ways:

1.A comparative matrix (options versus criteria}l
2.indlviduai discussion papers on each option

6
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following matrix presents in a conclse and
value of each option against each critericn.

a quick overview of any option as well a=s
ture,

simplified form
It aliows us Lo
a4 comparative



Decision matrix - Draft 1 -- 27 Sebt.1988

CRITERIA (*) ‘a.Feaslbllity
I. Will it achieve its targets?

i TARGETS ALTERNATE KNOW ASSUME DON'T KNOW
1 2 3a 3b 3¢
OPTIONS (%} |EESXCaEmmCC- S JANACc SIS AES TR SSYSERCT S S SANERSSSE
1 PERSONNEL Define(a)No Little(b)Much Some
2 COMMUNITY ‘Define No Much Some Some
3 EARLY CHILDHOQDDefine No Much Some Some
4 ELEMENTARY SCHODefine No Soma Much Sone
S HIGH SCHOOL 1Dafine No Sonea Much Some
& COLLEGE Define No Little Much Much
7 YQUNG ADULT iDefine No Little Sonme Much
8 FAMILY tDafine No Little Soma Much
9 ADULTS Define No Sone Some Some
10 RETIRED+ELDERLYDafine No
11 NO TUITION iDafine No Little Some Much
12 EARLY CH.PROGS !Dafine No Much Much gome
13 FAM.&ADULT PROG|Define No Little Some Much
14 COLLEGE PROGS |Dafine Ne ~ Little Much Much
15 TECHNOLOGY iDafine  No ) Some Some sSome
16 INFORMAL ED 1Definas No Somnea Much Soms
17 INTEGRATED iDafine No Littla Some Much
18 ISRAEL i Def ina No " Much Much Some
19 SUPFPLEMENTARY S5;Dafine No Little Much Much
20 DAY~SCHOOL iDafine No Some Much Much
21 CURR.& METHODS (Define No Much Much Sone
22 PHYSICAL PLANT |Define No Much Much Sonme
23 ADD.FUNDING iDafine No Much Much Some
24 KNOWLEDGE iDafine No Much Much Sona
25 HEBREW - iDefine No Little Much Much
26 INNOVATION {Dafine No Much Much Much
Notes:

*. See Definitions in "Optlons Paper"

. Define: see daetalled descriptions of options

. Hyerarchy of valueg: 1.Little 2.Some 3,Much

. SHeghort; Memedium L=long INCReincremental
Estimates or exact figures should be provided

. Blanks indicate missing data. To ba researched.
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Decision matrix -~ Draft 1 -- 27 Sept.1988

ie.Importance

 SUFFICIENNECESSARYENABLING

: ! 17 18 19
: ;::::::::z::n::d:nuniﬂ:nna:.
" 'NO YES NO
H {NO YES NO
: 1 NO NO NO
i tNO NO NO
i tNO NO NO
i INO NO NO
H iNO NO NO
: {NO NO NO
i iNO NO NO
; tNO NO NO
H {NO NO NO
' 1 NO NO NO
1 1 NO NO NO
' +NO NO NO
: 1 NO NO NO
i INO NO NO
’ 1 NO NO NO
: i NO NO NO
: INO NO NO
: INO NO NO
: tNO NO NO
H { NO NO NO
H 1 NO YES YES
H i NO NO NO
i {NO NO NO
i

yNO NO NO
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Sapt.. 25, 1982
OPTION 12 - TO DEVELOP EARLY CHILDHOOD PROGRAMS.
TARGET POPULATIQON -- FROM 50,000 TO SEVERAL HUNDRED THOUSAND 2 TO

& YEAR OLDS (DEPENDING ON THE EXTENT TO WHICH DAY-CARE IS
DEVELOPED AS A JEWISH-EDUCATION PROGRAM.)

TARGETS: EARLY CHILDHOCD PROGRAMS SHOULD
FROVIDE GOOD EMOTIONAL AND INTERPERSONAL EXPERIENCES FOR CHILDREN
IMPART APPROPRIATE KNOWLEDGE
ENCOURAGE THEM (THEIR PARENTS) TQO CONTINUE PARTICIPATING IN
JEWISH EDUCATION IN THE ELEMENTARY AND HIQH~SCHQQL YEARS
INVOLVE THEIR PARENTS

DO WE KNOW IF THE TARQETS CAN BE ACHIEVED? -- YES

EDUCATORS AND PSYCHOLOGISTS HAVE AGREED THAT THIS IS A VERY
SIGNIFICANT AGE FOR EDUCATIONAL INTERVENTION, AND THAT DEPENDING
ON THE NATURE OF THE EDUCATIONAL PROGRAM, MANY IMPORTANT GOALS
COULD BE ATTAINED: LANGUAGE ACQUISITION ~ HEBREW; THE RIGHT
EMOTIONAL EXPERIENCES COULD HAVE AN IMPORTANT EFFECT FOR FUTURE
EDUCATION; PARENTS ARE MORE INVOLVED WITH THEIR CHILDREN AT THIS
AGE. IT COULD SERVE AS A NET TO ATTRACT CANDIDATES FCR DAY~
SCHOOL AND SUPFLEMENTARY EDUCATION PROGRAMS.

HOWEVER - WHILE WE KNOW A GOOD DEAL ABOUT EARLY CHILDHOOD PROGRAMS
THERE ARE AREAS WHERE WE KNOW LITTLE (E.G. DQ PARENTS WANT JEWISH

EDUCATION FOR THEIR CHILDREN IN EARLY CHILDHOOD) AND QUITE A FEW

WHERE WE ARE WORKING WITH ASSUMTIONS (E.G.COULD WE RECRUIT AND

TRAIN THE APPRCPRIATE PERSONNEL?)

WHAT ARE ALTEBNATIVES FQR REACHING THESE TARGETS?

DEALING WITH THE WHOLE AGE GROUP AND NOT ONLY THTOUGH PROGRAMS.
THE MEDIA

BOOKS

GAMES

PARENTS AND FAMILY EDUCATION

WE KNOW LESS ABOUT THESE ALTERNATIVES AND THERE IS NO
INFRASTRUCTURE TO INTRCDUCE AND IMPLEMENT THEM,

DO WE HAVE THE KNQW-HOW?
WE HAVE SOME AND WHAT I8 MISSING COULD PROEABLY BE ACQUIRED.

15 THE FPERSONNE{, AVAILABLE? ARE MATERIALS AVAILABLE? --NO
THE QUALITY OF THESE PROGRAMS IS BY aND LARGE NOT VERY HIGH AND
THUS 1T WOULD TAKE A CAREFULLY PLANNED AND INTENSIVE EFFORT 10
RECRUIT, TRAIN STAFF AND DEVELOP EDUCATIONAL MATERIALS FTOR  SUCH
FROGRAMS .







QFPTION 19 -~ TO DEVELQP AND IMPROVE THE SUPPLEMENTARY SCHOOL
{ELEMENTARY AND HIGH SCHOOL AGE)

TARGET POPULATION -~ 250,000 TO A FEW HUNDRED THOUSAND 6-17 YEAR
QOLDS (DEPENDING ON THE EXTENT TO WHICH THE SUPPLEMENTARY SCHOQL
15 DEVELOPED AND IMPROVED AS A JEWISH-EDUCATION PROGRAM.

TARGETS: SUPPLEMENTARY SCHOQLS SHOULD
IMPART KNOWLEDGE
CREATE EMOTIONAL ATTACHMENT
DEVELOP A POSITIVE ATTITUDE TOWARDS FUTURE INVOLVEMENT IN
JEWISH LIFE
ENCOURAGE OBSERVANCE AND PARTICIPATION
MOTIVATE FURTHER STUDY

DO WE KNOW IF THE TARGETS CAN BE ACHIBVEDT --
WE KNOW A LITTLE - WE ASSUME A QOOD DEAL - DON'T KNOW A GOOD
DEAL.

THESE TARGET3 ARE NOT BEING ACHIEVED IN MOST SUPPLEMENTARY
SCHOOLS TODAY. WE KNOW THAT THE CONDITIONS EDUCATORS AND SOCIAL
SCIENTISTS LIST AS ESSENTIAL TO ACHIEVING THESE TARGETS, ARE
MISSING IN THE SUPPLEMENTARY SCHOOL ( QUALIFIED PERSONNEL,
ETC...).

EXPERT OPINION IS OIVIDED BETWEEN THOSE WHO VIEW THE
SUPPLEMENTARY SCHOOL AS A HIGH-RISK POOR-INVESTMENT AND THOSE WHO
BELIEVE THAT IT IS IMPORTANT TC INVEST IN MODEL PROGRAMS TO QIVE
THE INSTITUTION A FAIR CHANCE.

WHAT ARE ALT S FOR REACHING THESKE TARGETIS?

INFORMAL EDUCATIONAL PROGRAMS
ISRAEL EXPERIENCE
SERIOUS RECRUITMENT EFFORT FOR THE DAY SCHGCCL

FACH OF THE ABOVE ALTERNATIVES ARE PROZLEMATIC:

INFORMAL EDUCATIONAL PROGRAMS ARE NOT LIKELY TO IMPART THE
DESIRED KNOWLEDGE AND SUFFER FROM A SHORTAGE QF PERSONNEL.,

ISRAEL EXPERIENCE FROGRAMS ARE GENERALLY NOT APPROPRIATE FOR THIS
AGE GOROUP.

WE DO NOT KNOW HOW MANY YOUNGSTERS COULD BE RECRUITED FOR THE
DAY-SCHOOL - AND WHAT WOULD HAPPEN TO THE DAYSCHOOL IF IT WERE
DOUBLED IN SIZE. (FERSONNEL ETC..)

DO WE HAVE THE KNOW-HOW? -- IN SOME AREAS.
IS THE PERSQONNEL AVAILABLE?  NO

AT PRESENT THE LACK OF QUALIFIED PERSONNEL IS THE MAJOR PROBLEM.
PERSONNEI, COULD PROBABLY BE RECRUITED FOR MODEL PROQGR&EMS ON A
SMALL SCALE. THERE ARE NO ACCEPTABLE PROPOSALS AT PRESENT.

ARE MATERIALS AVAILABLE? -- A GOOD DEAL

)



PHYSICAL INFRASTRUCTURE -~ YHS

INSTITUTIONS YES

ANETDS NEED YES

OF THE MANY STUDENTS CURRENTLY ENRQLLED AND THE MANY ADDITIONAL
STUDENTS WHO COULD MOST PROBABLY BE RECRUITED IF QUALITY
IMPROVES.

AVAILABLE FUNDS NOT AT PRESENT

COMMUNAL AND PQLITICAL SUPPORT NO
AT PRESENT VERY LIMITED BECAUSE OF THE PERCEIVED FAILURE OF THE
INSTITUTION,

PROBLEMS ARE ANTICIFATED IN THE COOPERATION BETWEEN COMMUNAL AND
DENOMINATIONAL INSTITUTIONS THAT WILL BE REQUIRED IF THIS OPTION
I5 ADOPTED.

QUALITATIVE IMPROVEMENT YES

Q TIVE INCREASE POTENTIALLY VERY SIGNIFICANT

COST? UNKNOWN

SALARIES ARE BY AND LARGE EXTREMELY LOW. WE DO NOT KNOW WHAT THE
COST QF EXPANSION - AND ABOVE ALL OF RAISING THE QUALITY
{UPGRADING STAFF; SALARIES; AND PREPARATION OF EDUCATIONAL
MATERIALS) WOULD INVOLVE.

IIME MEDIUM RANGE
WOULD INVOLVE PLANNING, 3-5 YEARS OF MODEL PROGRAMS AND THEN
LARGE SCALE IMPLEMENTATION.

IS THIS A NECESSARY CQNDITION? NO
15 THIS AN ENABLING CONDITION NO
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To: . - N
Art Maparstek

From: Herman D. Stein September 2, 1988

Tentative Concept for Discussion for 12 October Meeting

The first Commission meeting opened up a broad array of
concerns and options. It ended with a strong feeling that there
was now a need for framework and priorities. Therefore, I suggest
that, after we pre-test the idea, to see if it is practical and
acceptable, with three or four Commission members, we do the
following:

1) Send to all Commission members a reguest to select one
or two of their priority combinations of Target, Methodology, and
Institution, wusing the attached 1list as a guide;, not as a
complete schedule. Additional combinations of priorities may be
selected by a Commissioner, but then should be identified as
first, second, third priority., etc.

In preparing the message to Commissioners, use one or more
illustrations - e.g. National Media Center (Institution) to
prepare and market video cassettes (Methodology)} of specially
designed TV programs for young families (Population target).

2) This "Chinese menu" selection approach is to assemble the
thinking of Commission members about the range of their real
priorities, both for strengthening and spreading existing
approaches and developing new ones. 1Individual Commissioners may
have follow~up phone interviews to elaborate on the more unusual

suggestions.

3) The results would be grouped for presentation at the next
Commission meeting, perhaps with cost estimates and other
analysis, and then discussed by three working groups: meeting for
most of the morning to refine these priorities further, or add
new ones. The working group reports would then be presented for
plenary discussion.

4) Alternatively, we could pre-select (without prioritization)
and analyze a number of combinations ourselves, based on the
preliminary interviews and the Commission discussion. These
could then be presented as a place to start, for three Commission
working groups to amplify, contract or revise.




POPULATION
TARGET

Demography

Pre-school
Elementary
High School

College

Young marrieds

Young singles

Educators
Teachers

Day School
Suppl. School

Rabbis
Orthodox
Conservative
Reform

School
Administrators

Geograghz

Urban

Suburban

Small Towns

Regional

Others

METHODCLOGY

Class teaching-day achool
Class teaching-suppl. school
Yideocassettes for teachers

Cassettes for families
Classes for parents

TY programming

Summer camp

Israel trips

Recreation/sports
children
youth
adult

Research
long range
short range

&

INSTITUTION

Community centers

Teacher training

institutea
Hillel

Rabbinical training

Orthodox

Conservative

Reform
Day School

Suppl. School

National Media
Center

Federations
JESNA
JWB

Other National
Organizations

.'.j:)(
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Joseph Reimer September, 1988

Hornstein Program, Brandeis University

A Cautionary Note on the Personnel Agenda

Introduction

Observers of the field of Jewish education in North America are moved
to press for the agenda of personnel on the basis of three common
observations.

1. Each year there are insufficient numbers of teachers to fill
the classroom assignments in Jewish schools.

2. The level of training of those who work as teachers and senior
educators is below what we would expect for quality performance by
professionals.

3. In the field thezre is not a clearly demarcated ladder of
promotion by which to plan a long-term career, and hence people do not
think of Jewish education as offering professional career possibilities.

The purpose of this short paper is not to argue against the wvalidity
of these observations or the logical response that personnel needs to be
a crucial agenda for this field., Rather, I wish to suggest that even the
finest campaign to recruit, train and retain professional personnel for
Jewish education may still leave unanswered one of the crucial questions
facing the field: What is to be the future o¢f synagogue-based
"supplementary education"?

*Ekkkx LS & 8 & kEXERX

To review the data presented at the first Commission meeting on the
use of Jewish educational facilities in the United States: 1. a majority
of Jewish school-age children are not enrolled in Jewish schools; 2. of
those enrolled, a vast majority attend supplementary schools; 3. a
growing minority attend day school dQuring the early grades; 4. there is a
great drop-off in use after age 13 in all Jewish schools; 5. informal
Jewish education is most popular during the adolescent years, but reaches
only & minority of eligible youth.

[Looking at changes in enrollment over the past 20 years, we see that

day school education, and more recently pre-school education, are growth

ceas in this field, while supplementary schools are in decline. (We do
wot know about changes in informal education.} Thus we face a paradoxical
situation. The most intensive form of Jewish education - day schools - is
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succeeding and expanding, while the less intensive form - the
supplementary schools - is contracting. These trends seem to predict a
greater over-all educational achievement. But insofar as growth in day
schools is coming from the declining enrollments in supplementary schools,
the total picture remains essentially unchanged: the majority of eligible
students still attend neither day nor supplementary schools.

Looking at these enrollment figures and thinking about a campaign to
recruit, train and retain professional Jewish educators leads me to wonder
if newly trained personnel would not be absorbed primarily by the two
expanding markets in Jewish education - day schools and pre-schools.

After all, that is where potentially new, full-time Jjobs are likely to be
available and where educators are most likely to gain the most
professional satisfaction. TIf an educator can work in a school-setting
that provides educational services that parents and children actually
want, why choose to work in supplementary schools where the work is part-
time and the demand for gQuality-educational services is only half-hearted?

That well-trained personnel may be drawn primarily to day and pre-
school education is not an argument against the personnel agenda. It is a
blessing to have expanding markets, and we know there is a terrible
shortage of Jewishly-educated professionals to teach and administrate in
these settings. Preparing a next generation of educators for day schools
and pre-schools is a pressing agenda item; but it does leave unanswered
the question of supplementary schools and theixr future,.

L kkdkxx kXK kK
Looking at the minutes from the first Commission meeting, we find

three responses to the question of supplementary education. The first twc
are indirect responses while the third is more direct.

1. There are commissioners who advocate "adding strength to
strength." This code language for supporting day school and informal
education in place of the weaker sister - supplementary education. Not

surprising, this position has its clearest advocates among the Orthodox
who as a movement have taken an unequlivocal stand by placlng their chips
on day schools, camps and Israel programs.

2. There are commissioners who favor suppoeort for informal
education - be it Israel programs, Hillel on campus or media in homes.
This poesition looks to the edges of the larger field to find pockets of
excitemenl upon which Lo expand. It in effect says that the core
institution is not worth re-building and we ought to invest in what can
replace or augment it.

3. There are commissioners who say we need a "differentiated" or
"comprehensive" approach that dees not abandon the supplementary schools
+hile yet also investing in day schools, pre-schools and informal
education.

In suminary, while no commissioner comes oul and says "abandon the
supplementary schools," two of the three positions advocate non-support,
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thile the third arques only for "non-abandonment." What support there is
for supplementary schools is pragmatic, part of a comprehensive view. We
are a long way from the days when pecople sung the praise of these schools
or even defended them (as only one commissioner did) as a complement to
suppert for public school education.

If the major supplier of Jewish educational services has been in
decline in terms of enrollments, has been evaluated negatively by recent
research studies (such as Schiff's New York study) and has little support
among the commissioners, then why not come out openly and call for either
its end or its overhaul? While I understand there may be political
reasons for not openly addressing this guestion, I fear that this
commission will politely side step the issue by focussing on other

issues - as important as they may be - and miss the opportunity to go to
the core institution and make clear recommendations as to its future. My

contention is that focussing even on the issue of personnel will largely
be an evasion of this central guestion, for well-trained professional
educators will not be drawn to working in supplementary schools.

Is the synagogue - based supplementary(%eyond hope (or in Max
Fisher's words, a waste of money)? Two year¢ ago I wanted to find out for
myself and decided to teach in a graduating class of a supplementary
school in a conservative synagogue in suburban Boston. It had been years
since I had done it and wanted to taste it first hand. I discovered what
I could have read in Schoem's ethnographic repert or Schiff's recent

urvey: the children had switched coff their minds long ago and the
parents were holding their breath until the liberation of the last bell.
I was told by parents, administrator and rabbi alike that I had done a
great Jjob, but as a teacher, I felt demeaned and wanted never to go back.
Yet the kids were bright and likeable as individuals, and the parents,
whom I got to know through a parent education course, were genuinely
committed to Jewish continuity. Hew, I wondered, given my level of
training, the commitment of the parents and the best intentions of the
school administration, had my teaching turned out to be so horrible an
educational experience?

I spent much of last year trying to answer this guestlon by comparing
this synagogue school with others in the Boston area that had reputations

as working more effectively. Working with a team of Brandeis students, I
came up with a tentative list of wvariables that distinguished the more
effective schools (measured subjectively}. Surprising, the variables had
more fto do with the synagogues and congregations thatn with the schools per
se. We found that schools worked best when:

1. the rabbi was visibly involved with Jewish education;

2. the rabbi and head educator (usually principal) worked well together
as a team;

3. the team had some stability and had earned over years the trust
of the congregants; and
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4. the team actively involved the lay congregants in decision - making
and in their own Jewish education.

In brief, the schools were reflections of the congregations, and when
the congregation worked well as a cohesive community for adults, the
school worked well for the children as well. Without the cohesion in the
adult community, and especially among the rabbi, the principal and the lay
leadership, the school worked less well even when money was invested and

good staff were hired.

This small study left me more hopeful and confirmed a point which has
been made most powerfully by Barry Shrage. It is not the supplementary
school that anchors religious education for the "“average" American Jewish
family, but rather the congregational synagogue. One avenue to explore
further is what Foundations and Federations can do - through seed grants,
etc. - to promote the health of congregational life so that the
educational functions which flow from the synagogue - including not only
schools, but also programs in informal educatjon, adult education and
outreach to the unaffiliated -~ can function with more spirit and

effectiveness.

In conclusion, I am arguing against abandoning the congregational
school. 1 above all am contending that the guestion of its future needs
to be explicitly addressed by the Commission. I believe the personnel
agenda is not the best way to address this question. The personnel agenda
is a reform from the top down (from the university & foundation down to
the community), while perhaps the most crucial issue is how the local
community can be invigorated to work for its own creative survival.
Foundations and Federations can play a significant role in communal {(or
congregations”) re-invigoration, and as part of that process, an upgrading
of personnel who fit the needs of the local community could become a very
important contribution. But let us start our analysis at the micro level
and then work our way up to the macro issues of personnel, etc.






5. Literature on Professional Training: What are the
elements of a profession and how how do these elements
relate to Jewish education? Should professionalization be a
goal? Should there be differentiation between
professionalization and avocational training?

A. The authority of the profession derives from
dependence upon the knowledge and competence of the
profession and the legitimacy or validity of its
interpretations of reality ("persuasive claim to
[cultural] authority"). (First problem in Jewish
education is that Jewish educators lack a persuasive
claim to cultural authority. This is due te the
ambiguous relation of Jews to Judaism.)

Authority signifies the possession of some status, gquality
or claim that compels trust or obedience., (Steven Lukes,
"Power and Authority"} [Status for Jewish educators cannot
be improved through salaries and benefits. Improved
compensation is the result of increased status. Thus, the
key to improving status is to create a persuasive claim to
authority for Jewish educators. Jewish education must first
address the issues of dependence and legitimacy.]

The acceptance of authority signifies a "surrender of
private judgment®™ and the acceptance of the superior
competence of the professional.{Paul Starr, Social
Transformation of American Medicine) [The authority of a
Jewish educator is based, in part, on superior competence in
Jewish knowledge buif must also be based on dependence upcon
that knowledge. In what way are Jews "dependent" upcn the
knowledge of Jewish educators? How is Jewish knowledge
indispensable?]

6. Training Issues in Jewish Education
A. Professional Issues

Recruitment
Training (Preservice)
(Inservice)
Placement/ Hiring
Compensation and Benefits
Retention
Professicnal Growth and Development

B. Instltutional Issues
Mission and Purpose (Specialized or General)}

Resources (Faculty, Students, Finances)
Iinstitutional Qutcomes and Effectiveness



7. Educational Positions: What are the positions for which
personnel are being trained, where training is provided.
What are the new positions which are not being trained and
where training could be offered. Strategic considerations:
comprehensiveness of focus, differentiation, prioritization.

A. Preschool and Early Childhood Pregrams

Educational Director
Teachers
B. Elementary Day School
Educational Director
Teachers
C. Elementary Supplementary School
Educaticnal Director
Teachers
D. Day High School
Fducational Director
Teachers
E. Supplementary High School
Educational Director
Teachers
F. College Programs
G. Adult Education Programs
H. Jewish Community Centers
Summer Camping Programs
Retreat Centers
Youth Activity Programs
I. Congregations
Family/ Parent Educators
J. Community Specialists
Curricnlum Specialists

8. Institutional Issues

A. What types of training are needed? Is there one
generic program ¢ must there be specialized programs
such as denominational programs, day school,
supplementary, etc.? (See preliminary report of
Association of Institutions of Higher Learning in
Jewish Education)

B. What types of institutioens should provide this
training? What is the role of seminaries, colleges of
Jewish studies and university programs? What sort cof
change is needed within these institutions?

9, Related Issues

A. Is the creation of a national network of special-
purpose institutions feasible? To what extent are the
approaches to training denominational, national or
local? How many such institutions are needed?
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MEMO TO: Seymour Fox, Annette Hochstein

FROM: Art Napars teM

DATE: September 8, 1988

SUBJECT: Feedback on Options Paper Fax of September 6, 1988

Thank you for the options paper fax which HLZ, VFL, and I reviewed. 1I'll
try to put forward feedback which represent our thoughts. Hank Zucker had
several specific comments with regard to page 5 of your fax and I'll be
sending them over to you as an attachment to this memo. Hank's more
significant comments included the following:

He felt that what was needed was a statement as to the objectives of the
Commission, including emphasis on constructive Jewish continuity. In
other words, how the Commission is leading toward Jewish continuity.
Second, he felt that we needed to put forward a comprehensive picture of
Jewish education today. Third, he felt that we needed to have the
objectives for Jewish education for the year 2000 or sometime in the
future. 1In other words, that's where a vision statement would be
imperative. Where do we see ourselves going? What's our vision for the
future? Out of that, the fourth area would be priorities for getting
there and that's where, in effect, we would get at the issues of options.
Under priorities for getting there, he put forward really two major areas:

{(a) an analysis of personnel issues, what's the current situatiom, what
needs to be done to improve 1t and to work toward a year 2000 model and,

(b) the community organization issues for Jewish education, the need to
create a desirable climate to reach the model in the year 2000, or
whatever year we choose. Tied to that is the involvement of top lay
leadership and the need for additional financing through federations and
foundations, the analysis of mational, local organizations for catalyst
and leadership roles. How do we, in effect, through a community
organization process for Jewish education, establish a climate in which
stronger lay leadership will become involved and committed to Jewish
education, and what is the appropriate relationship between schools,
synagopues, and Jewish community centers.

My sense of the paper is somewhat similar to Hank's analysis. I feel that
the draft confuses strategy and options and I am not sure how it builds on
the very good planning paper that I received from you on August 3lst. We
need to put forward our statement of objectives or vision statement, and

from that move to a deductive process that can put forward options. I
know it will all be clear when we speak about it, but my sense is that our
inquiry should be deductive and not confuse strategy with analysis. I

hope this is helpful.

Annette, 1 would like to talk with you. Could you suggest a pood timc?
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July 19, 1 3

MEMZO
TO: Arthur Naparstek
FROM: Jonathan Woocher
RE: Commission Task Forces

I was glad we had the chance to meet last evening, and I am delighted
(no idle flattery intended) that you will be personally directing the
Commission process. I think that it will make an enormous
difference, -

I spoke with Bennett this morning and told him to expect same
material from you. I will be sending him a few ideas concerning his
presentation as well, and I assume that you and he will be in touch
next week after I am in Israel.

In response to your request concerning possible task forces: 2As I
thought about the question it became evident that there were so many
alternative approaches to delineating the Commission's scope of
inquiry that any “cut" will be someswhat arbitrary. I can think of at
least five different areas which merit exploration, although the
Commission should cbviously not attempt all of them. I've listed
them in my own order of priority, but I could certainly be persuaded

to change my mind.

@ Task force on educational perscnnel

To review the current state of educational personnel in North America
~-- who, how many, in what positions, under what conditions. To
identify areas of need and opportunity with respect to staffing of
the educational system. To make recommendations re recruitment,
training, retention, career development, etc.

2. Task force on the structure anc organization of Jewish education

To examine how educational activity is organized in North America.
To describe and analyze the roles of various actors (synagogues,
federations, national bodies, Israeli institutions, etc.). To
identify current structural and organizational dysfunctions (e.g.,
lack of coordination between the "formal" and "informal" systems).
To recommend alternative organizational models or demonstration
projects to overcome dysfunctions

3. Task force on the economics of Jewish education

To examine how Jewish education is financed, and the implications of
current patterns for the educaticnal enterprise. How much is being
spent, by whom, for what purposes? What are the roles, motivations,
ard expectations of clients, sponsors, and outside funders? Is
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current funding adequate? What impact does the current funding structure
have on the educational process and product? Are there areas which merit
additional investment? Wwhat alternative funding patterns exist? How
could/should additional resources be provided? (This touches as well on
the marketing issue.)

@ Task force on education and the community

To examine the place of Jewish education in the overall culture and
structure of the North American Jewish commnity. To identify the role of
Jewlish education in Jewish cammunal life and perceptions and expectations
concerming this role. To describe the climate of support/non-support in
which Jewish education operates and the effects of that climate on the
educational process and product. To assess the impects of Jewish
education on Jewish continuity and the qumlity of Jewish cammal life.

To make recommendations concerming ways of strengthening communal support
for Jewish education and Jewish education's impact on Jewish contimuity.

5. Task force on the practice of Jewish education

To identify key areas in educational practice which impact on Jewish
education's effectiveness {(e.g., curriculum, teaching methods, program
administration, materials and technology, involvement of families, etc.).
To assess strengths and weaknesses of current patterns in these areas
(i.e., what are we doing well, what are we doing poorly), and where
possible the reasons for these. To make recommendations for improving
performance in these areas.

I hope that these are helpful. Each could, and almost certainly should,
be focused more sharply before setting out to work, but in the best of all
possible worlds, I would love to see all of these areas examined
systematically.

I am gemuinely sorry that I will miss the Augqust 1 festivities, but I lock
forward to working together closely during the next several years.,
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TO: Arthur J. Raparstek EROM: Henry L. Zucker DATE: 9/19/88
DEFARTMENT PLANT LOCATION DERARTRENT /M7 ’ 4 / REPLY'NG TO
MRA N 72 o YOUR MEMO OF:
SUBJECT:

A few thoughts about priorities for the Commission:

The number of topics which are potential sources of treatment by the Commission
is so vast that a practical approach by the Commission necessitates zeroing in
on the key issues. We can tip our hats to the others so that people see that
we haven't overlooked them. I would see our Commission report organized in
something of the following fashion:

1. A first section to describe the current condition of formal and informal
Jewish education in historical perspective, and to produce case examples of
successes, stating what are the common elements in successes and the chief
causes of failures. This section should wind up with our vision of the
field of Jewish education in the year 2003,

2. The second section would be a comprehensive discussion of the personnel
situation, personnel being the key to improvement of the field. This
section would discuss the shortage of personnel, the relatively low
quality, the need to develop a career line to attract and keep qualified
personnel, our aspiration to create a profession of teaching in Jewish
schools, the training centers, and a statement of what is needed to attract
and hold personnel. In general, we would tell American Jewry what is the
condition of Jewish education personnel and what must be done to improve
it.

3. The third section would discuss community aspects of the problem. How are
we organized now to promote Jewish education? What changes are needed?
How can we bring the very top lay leadership into the field? How to make
certain that the Jewish community accepts the prime importance of Jewish
education? What funds are needed and what are the sources of these funds.
What responsibility will the Commission take te carry this message to the
sources of funding?

4. The fourth section would make it clear that the Commission cannot treat all
the important subjects relating to Jewish education. Possibly we should
list these subjects worth studying in the post-Commission period, maybe
with a brief description of the current situation and the nature of a scudy
which would be helpful. This would partially be a reprise of the first

PRINP IRSBI)PRIMNTE [ 46y« &
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Arthur J. Naparstek Pape 2

section which makes it clear that the Commission has selected the universal
problems for discussion and action (personnel, community responsibility)
and that such other impertant issues as curriculum, how to teach, judging
between day schools and afternoon and Sunday schools, judging the relative
importance of concentrating on specific age groups, etc. are subjects very
definitely worth study and action, but belonging te other forums.

If we can agree soon on the general thrust of our eventual Commission report,
it should help us to assign the preparation eof the initial reports to the
appropriate consultants, and to avoid a lot of unnecessary work in areas we
have decided lie outside of our work.
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TO: _ Arthur J. Naparstek FROM: Henry L. Zucker / DATE: 9/20/88
DEW .GTME TIF_ANT - HEPLYING TO
MNTF_ LOCAaTHOMN DEPARTRENT PLANT L0 YOUH MEMO OF:
SUBJECT:

Should we add one more section te our projected final report of the Commission,
namely a discussion of the day school movement and the supplementary school,
(or as Reimer calls it, the congregational school)? This would be an analysis
of the current situation in each area, giving it historical perspective, and
projecting developments in the next 5-10 years. Here is a good place to tell
of the success stories, what works, what doesn't work, A statesman-like
section on this subject would be very encouraging for both advocates of the day
school and the advocates of the supplementary school, provided that the
positive possibilities are emphasized.
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LIAISCHN BETWEEN THE COMMISSION ON JEWISH EDUCATION
IN NORTH AMERICA AND EDUCATIONAL CONSTITUENCIES

In order to develcp a climate in which the recommendations of the
Cormission on Jewish Fducation in North America will receive mavimal
visibility and support within the Jewish education commnity, it will be
helpful to maintain ongoing contact with several corstituencies. Although
most, if not all, of the relevant groups are represented on the Camaission
iteelf, same type of liaison with their own "eofficial® bodies should be
established.

The following are scme ideas for cartying out these relationships with
groups and agencies Irnvolved primarily in the formal educational arena:

Groups:

1.  Acadende histitulions cuarently Involved in tralning Jewilsh educatcrs
-- organization: Associatlen of Institutions of Higher Iearning for
Jewish Education

2. Central agenciles of Jewish education (Bureaus) =-- prganization:
Bureau Directors Fellowship

3. Denominational educational bedies -- oruanizations: United Synagoc.a
of America, Comniasicn e Jewish EQucallon (Conservative); Unlon of
American Hebrew Congregations, Commission on Jewish Education
(Reform) ; Yashiva Univarsity, National Cammiecion on Torah Educaticn
(Centrist Orthodox), Torah Umesorsh -~ National Soclety of Heobrow
Doy Schools {(Crthodox)

4, Jewish educators — gruanizations: Jewish Educators Assembly
{Conservative); National Assocciation of Temple Fducators (Reform; ;
Educators Council of America (Orthodox); Council for Jewish Echacetic-
(inter-dencminational, communal): (oalition for the Advencemert of
Jewish Education (inter—denaminational)

Possible Approaches:

1. A letter to the presidents/chairs and directors of these
organizations frum Mort Mandel outlining the mission and campositicr
of the Commission, steps taken thus far, plans for maintainirg
contact with thelr organization, ard inviting any input they may wic:.
to provide at this point,

2.  An initial round of meetings or phone convarsations between Artc
Naparstek and representatives (the lay and/or professional head) cf
the several crganizations to brief ~am and *welcama" them to the
precess. This could be done indivicually or in groups (2.9.,
directors of all of the denominational commissions together).

3 Desicmation of a member of the policy advisory graup and/or staff t-
serve as liaison to each of the groups. This has already heen dor.-
in the case of the ATHIJE (David Ariel) and BDF (Jonathan Woocher; .
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The liaison will be responsible for maintailning informal contacts
with the organization's leadership.

Serding to each organization, after Commission meetings, an update
letter sumarizing the state of the deliberations. This letter could
highlight issues being addressed, irmvite input on specific points,
and generally give these groups a feeling that they are “tuned in" in
a gpecial fashion.

At an appropriate point in the process prior to the publicatian of
the Camission report, a feollow-up meeting or conversation between
Art Naparstek and the organizational leadership to "preview" the
Camission's findings and recammendations., (Presumably, this would
be done with a variety of cther key constituencies as well).

Should any type of group be set up later in the process to consider
specifically issues of implementation, representation (either forral
or ad personam) from these organizations might be considared,



TOWARDS THE SECOND COMMISSION MEETING

CASE STUDIES OF OUTSTANDING PROGRAMS IN JEWISH EDUCATION
DRAFT PROPOSAL

It is proposed that the Commission undertake to prepare and
publish a volume of "Case Studies in Jewish Education". The

project would entail seeking out examples of outstanding
education programs and offer them as cases from which to learn,
from which to draw encouragement, and, when relevant,as examples
to replicate.

The final product will be published for distribution amongst
community leaders and educators.
It is anticipated that the effects of this endeavour will

include:

* to illustrate programs in areas of relevance to the work of
the Commission

* to help raise the morale of the field by recognizing,
describing and crediting valuable achievements

* to encourage guality endeavours

* to raise expectations as to what can ke done in Jewish
Education.

T~ PROCESS

1. A steering group should be set up to guide the enterprise.
Members of this steering group should include (not mutually
exclusive):

a. Commissioners

b. People with the methodological know-how to guide such an
endeavour

c. People well acquainted with the field.

[It may be difficult - though important - to avoid pressures to
offer a selection of cases that is "balanced"™ to represent
interest groups. This should be borne in mind when deciding on
the composition of the steering group].



5

The "Case Studies" process will include the following elements:
1. Identify outstanding programs (should we make a public call
for "nominations"? Use professional and communal channels to help
identify the appropriate programs? Use staff and consultants and
their networks?} -

2. Define criteria for selection;

3. Define short-cut methods of assessment (How much evaluation
should be done to ensure validity of information? should a team
be charged with site visits? Should professionals be asked to do
site-visits? Etec...).

4. Define guidelines for case-descriptions;

5. Set up a screening and selection process

6. Do the actual work

7. Write, edit, present, publish, distr.bute.
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Commi ssion on Jewish Education in Worth America
Follow-up to Meeting of Aug. 1, 1988

Name Assignment | Post-Commission Meeting Contacts | Comments
--------------------------------------------------------------------------------------------------- |[memseen st
1. LAY LEADERS | & copy of A. Schiff’s book on Jewish

Mandell Berman AJN | education in America was sent to all
Charles Bronfman SF | Commissioners

Lester Crown SF |

Stuart Eizenstat AJN | Minutes were sent with a cover letter to
lrwin Field AR | sll Comissioners and staff

Max Fisher HLZ HLZ reported on MLM contact - 8/15/88 |

David Hirschhorn HLZ AJN letter - 9/7/88; DH suggests evaluation of programs es |egenda item

Ludwig Jesselson aH |

Mark Lainer HLZ SF followed up

Robert Loup AR SF called

Morten L. Mandel AH

I
I
I
I
|
|
|
I
l
I
I
I
I
I
Matthew Maryles | &dN requested tape
I
I
I
[
|
f
f
I
I
!
I
I
I
|
|
|
|

I
I
I
I
|
|
I
I
I
|
|
I
I
I
|
I
AR |
I
I
|
I
|
I
I
I
|
I
I
I
|
!
!

|

I

|

|
Florence Metton AR SF called |
Donald Mintz |
Lester Pollack &R AR reported on call - 8/15/88 |
Charles Ratner SF |
Harriet Resenthal AR &R reported on call - B/15/88 |
Esther Leah Ritz AR AH called |
Paniel Shapiro AJN |
Benrett Yanowitz AJN AJN letter - 9/9/88 [
Johr Colman HLZ HLZ reported on call - 8/15/88 |
Peggy Tishman AH AH cal led |
Henry Keschitzky JR |
Mona Ackerman -fdn AdR AJN letter - 9/8/88 |
David Arnow AH i
Maurice Corgson - Fdn HLZ HLZ reported on call - B8/15/88 |
Eli Evans - Fdn HLZ HLZ reported on call - B/15/88 |
Robert Hiller - Fdn HLZ HLZ reported on cel!l - 8/15/88 |

|
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I1. PRES, HIGHER JEWISH ED
&lfred Gottschalk
Narman Lamm
Ismar Schorsh
Arthur Green

111, SCHOLARS/EDUCATORS (1}
Seymour Martin Lipset

IV, JUDAIC SCHOLARS (1)
Isadore Twersky

|
|
|
|
|
|
I
!
]
i
|
|
V. JEWISH EDUCATORS (7) |
David Dubin |
Jack Sieler |
Joshua Elkin |
Sara Lee |
Alvin Schiff |
Irving Greenberg i
carol Ingall !
[

I

E

|

l

|

|

|

I

|

|

V1. RABBIS
Haskel Lookstein
Harold Schulweis
Isaiah Zeldin

¥Ii{. SR. POLICY ADVISORS
Cavid Ariel
Seymour Fox
Annette Hochsiein
Stephen Hoffman

Commission on Jewish Education in Marth America
Follow-up to Meeting of Aug. 1, 1988

Assigrment | Post-Commission Meeting Contacts

...... CEee et —= .______....]----,......_]....._...-._--......-....-..........--.-..-._..------.-..-----

SF
AH
AH
JR

SF

SF

AR
JR
JR
SF
AJN
AJN
JR

AH
JR
JR

SF called
AH catlled
AH called

l
]
|
|
l
l
!
!
i
i
1
|
|
| AR reported on call 8/10/88

| SF called

|

| requested tapes; SF called
ISF called; AJN letter - 9/B8/88
|

[

!

I

|aH calied; AJH letter - 9/8/BB

|
l
|
l
|
|
[
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Arthur Naparstek
Arthur Rotman
Carmi Schwartz
Herman Stein
Jonathan Woacher
Henry Zucker

VIIl. STAFF
Rachel Gubitz
Joseph Riemer
virginia Levi

Commission on Jewish Educaticon in North America

Follow-up to Meeting of Aug. 1, 1988

requested tapes
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RIKL FAMIL “OUNDATION )

595 MADISON AVEMUE VFL :
NEW YORK, N. Y. 10022

AN

MOMA RIKLIS ACKIRMAN, PH, D,
FRALS DCNT
1212 BB8-FOIS

August 25, 1988

Mr. Arthur J. Naparstek

Director, Commission on Jewish Education
in North America

Premier Industrial Foundation

4500 Euclid Avenue

Cleveland, Ohio 44103

Dear Arthur:

The first Commission meeting on August 1st was a great success, for
which you shcoculd be very proud.

I recognize and appreciate your skillful handling of this gathering,
from the pre-meeting interviews to the structuring and organizing of
materials for Commission members. Your careful attention to detail
was most evident in the concise ocutline of the variocus issues before
the Commission.

I also think it's wonderful that while the Commission will
undoubtedly yield general approaches to various issues affecting
Jewish education, these overviews, developed in our meetings, will
enable individual Commission members to focus more clearly on the
details in our own endeavors. For example: The Riklis Family
Foundation is researching child development and daycare, and we
recognize the need for a strong Jewish identity component for any
such program instituted under our auspices; therefore we look
forward to using concepts generated by the Commission in outlining
our specific approcach to this issue.

And of course I look forward to the next meeting of the Commission
to continue our discussion.

Sincerely yours,

W

Mona Riklis Ackerman, Ph.D.






Davin HIRSCHIHORN

BLAUSTIIN BlLILDING MAILING ADDRESS
GALTIMORE, MDD 21200 FPOSRT QFFICT. BOX o0HiR
BALTIMORI., MI}. 21200

August 3, 1988

Mr. Morton L. Mandel

Mande]l Associated Foundations
1750 Euclid Avenue

Cleveland, Ohio L4115

Dear Morton:

| am pleased to have been a participant in the first meeting of the
Commission on Jewish Education in North America last Monday, and | am
happy to have had the opportunity to meet you. My apologies for finding
it necessary to leave the meeting before its conclusion due to an over-
lapping commitment, | shall lecok forward to receiving the Minutes of
the meeting.

In addition tc the major themes identifiec by Mr, Yanowitz in his summary,
t would suggest that we consider adding te the Cummission's Agenda, the
subject of evalvation of programs in Jewish education. | recognize that
this is a difficult problem. The Commission would be making an important
contribution if the methodology for such evaluation could be developed.
Many programs are being undertaken with unclear objectives as to what

the program is intended to achieve. How &re we to measure success or
failture? In this connection, the suggestion made during the meeting

that case studies of successful programs ke circulated would represent
one form of evaluation, provided such case studies included information
which identifies how the judgement as to the success of the program weas
determined.

As you are aware, large sums are already being expended for various forms
of formal and informal Jewish education. For example, in Baltimore,
almest half of the Associated budget for local services is directed toward
programs of formal and informal Jewish education., | am sure more funds
are needed, and presumably, one of the objectives of the Commission is

te stimulate such additional funding. However, | am concerned that

there will never be enough funding unless steps are taken to provide

for greater accountability in the use of these funds.

| look forward to participating in the further deliberations of the Comriczsice
and { convey my best regards.

Sincerely,

e | T

CH:ez V//
cc: Mr. Arthur J. Naparstek, Director
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fAugust 8, 1988

Dr. Arthur Naparstek

Premier Industrial Foundation
4500 Euclid Avenue

Cleveland, Ohio 44103

Dear Dr. Naparstek:

I am writing in response to a telephone conversation which
I had with Annette Hochstein before she left for Israel. We talked
about some of the items that I had raised at the meeting of the
Comrissioners and also about some items which 1 did not raise,
She suggested that it would be a good idea to write to you and
make some specific suggestions reflecting my thinking. I shall
try to do just that.

Before I proceed, let me put in writing what I tried to
say orally about my very good feeling concerning tt work of th
Commission. In the first instance, just the possibility of working
together with so many fine minds and so many committed people of
varied religious outlooks is extremely inspiring. We all have
many common goals, and to think that we can sit down and work on
them together, despite our philosophic differences, is something
which ought to be quite obvious but which, unfortunately, in our
Jewish world, 1is not. Furthermore, the idea of having a chance
to work with other people to change or influence the trends in
American Jewish life that upset us, at Jleast those trends which
touch upon Jewish education, is also very exciting. In short,
1 am very grateful for the opportunity to serve.

I.

I am glad the document which summarized the Jinterviews
began with "The people who educate." There is nothing more important
than that concern if we are going to improve - or even maintain
- Jewish education in America today and tomorrow.

The question which I publicly aired at the meeting is not
a2 frivolous one. Very few of us would not worry about a decision
of our children to enter the field of Jewish education unless we
had sufficient independent means to be able to support them outside
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of their compensation in the field. That's not the way to build
Jewish education in this country. We have to compete in some way
with law, medicine, business, computer science, and other fields
which draw our best minds away from the service of our people,

We start out with certain advantages. Ap idealist will
find Jewish education to be extremely satisfying. The work year
is considerably shorter than the normal work year in the market
place. Even the hours are a little bit more reasonable, although
those of us who mave into administration find that it is a seven
day a week - day and night - proposition. And yet, the calendar
is much more civilized than that of a young lawyer, doctor or
businessman.

The key issue, however, 1is compensation and professional
standing. I have some ideas about professional standing but I
would Tike to focus on compensation.

It seems scandalous that a young person who already has
a bachelor degree, or perhaps a master’'s, and who, if he or she
is on the Judaic studies side of Jewish education, also has a Judaic
studies background, should have to start a career in teaching in
a Day School at a salary less than $25,000 a year. Different areas
of the country may have other standards but, surely, in the major
metropolitan centers that is not too much to expect for somebody
who 1is going to devote himself or herself to the future of our
children. Moreover, that salary has to rise significantly over,
let us say, the first ten years 1in the field. Within ten years
the teacher ought to be able to expect a salary in the range of
$50,000 to $60,000 without becoming an administrator.

How can we do this? Perhaps the way to do it is by matching
grants. Pick a figure which a school ought to be able to afford
as a starting salary ($18,000?) and say that we - whoever that
"we" 1is - will provide half or three-quarters of the difference
between that figure and $25,000. Moreover, if the salary increase
is $3,500 a year (in ten years that means the salary will go to
$63,500) "we" will provide half of that salary increase.

I am not sure who "we" 1is. Perhaps it should be the
Federation in a particular city. Perhaps it should be a consortium
of foundations,. Under any circumstances, however, it seems to
me that we have to provide the funding for this kind * salary.
Anything that is much less than that is not going to attract the
best minds and talents to the field. Moroever, the worst thing
is to have excellent teachers feel that in order to get ahead
financially they have to become administrators. Frequently, the
best teachers make poor administrators. But even 1if they turn
out to be good, we have lost an excellent teacher in the classroom.
If 1 had my way, 1 would much rather have excellent teachers in
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every class than an outstanding principal. An outstanding principal
with poor teachers will have a poor school. Ourstanding teachers
with a mediocre principal will still be a very good school; if
not excellent, at lTeast close to excellent.

Another important idea 1is 1in the fringe benefits area.
Ramaz has a pension system whereby after three years in the school
the faculty member pays four percent and Ramaz pays six percent.
There 1is immediate vesting in the pension. The pension goes up
a quarter of a percent per year for each partner, which means that
in sixteen years the school is paying ten percent and the teacher
eight percent. This represents a very fine pension if somebody
stays in the field for about 25 to 30 years. If my memory serves
me correctly, we receive about two percent from the Fund for Jewish
Education here in New York to help us with that pension. He
appreciate that help but, surely, it 1is quite minimal. For many
other schools it means that they don't have have good pensions.
For us, it means that we are running a tuition in the high school
of close to $8,500 a year (this is directly attributable to the
high salaries we are paying and the fringe benefits - pension and
medical - which we have to fund ourselves). Since we are also
a school which has a broad range of economic classes among our
students, it means that we have to provide some form of scholarship
for about 53 percent of our studnets. What we have, therefore,
is a kind of graduated income tax whereby those who can afford
to pay are paying very high tuition and others are paying less.

We are a better school because of the salaries and fringe
benefits but we may be pricing ourselves out of the market. He
need help from the outside. Other schools certainly do if we are
to raise the quality of teachers who are attracted to Jewish
education,

Among the fringe benefits, besides medical (which is going
out of sight), dental (which we cannot even afford) and pension,
there is the matter I raised at the meeting of providing free Jewish
education for any teacher who 1is devoting himself or herself to
Jewish education. In the school in which the teacher 1is teaching
the education ought to be absolutely free. In another school we
ought to be paying half the tuition. That's what colleges are
doing to attract good people. Surely the Day School movement should
not be doing Tess.

What I have sketchily outlined here 1is very expensive.
I would 1ike to add one further point, namely, that when [ speak
about teachers, I mean teachers who are in Judaic studies or in
general studies ({(other schools c¢all it secular studies). Both
are giving our children a Jewish education and, therefore, both
have to be treated exactly the same way.



If we do the things that I have suggested - and perhaps
some other things which I haven't thought of - we will fill the
teacher training schools with good people, we will have excellent
people to go to the seminars and in-service programs and we will
have people to whom we can give a higher status and empowerment
and personal growth (I am quoting from item E in the interview
reviews). If we don't do the basic financial work, however,
everything else is going to be less productive. We simply will
not have the people to train, to improve, to empower and to elevate.
Recruitment of the right people to come into the field is the number
one priority, it seems to me. Salaries and fringe benefits are
the number one way to do the recruiting. Look at the legal
profession and the business world fcr the models.

IT.

In Roman Numeral 11l of the Review, there are some questions
about the extent to which Day School education ought to be supported
or supplementary schools ought to be encouraged. While I believe
that it is important to strengthen supplementary schools because,
in many cases, that's where the clients are, I would like to stress
the fact that Day School education has been markedly successful.
Among the Day Schools the importance of encouraging students to
continue through their high school years cannot be over-emphasized.
Moreover, while the impact on students 1is of course related to
the kind of homes they come from, the statement that "“students
coming from homes that do not support the values and goals of these
institutions” may perhaps not benefit so much from Day Schools,
is not borne out by research. I have a study that was just done
of Ramaz graduates over the past 50 years. While it is clear that
the stronger the home the better the results of the education,
it is also clear that even with so-called weaker homes there is
a substantial impact of the education. 1 would be happy to make
this study available to the Commission if you would Tike it. 1
might even suggest that you contact the person who ran the study,
Dr. Nathalie Friedman, at 451 West End Avenue, New York City, 10024
{212 TR-3-2064) she has a good deal of information and insight
which does not appear as yet in the actual published version of
the study which is due to come out in about three months. She
has a world of conclusions that might be very helpful to the
Commission. Dr. Friedman 1is a chief sociological researcher at
Columbia University and the acting chairman of the department of
sociology at Barnard College.
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In speaking about informal education, 1 would like to make
a concrete suggesti_. about camping. My own experien 3 been
that I attended the Ramaz School through elementary school and
high school and during my high school and college years 1 was a
camper and then a counselor at Camp Massad, a Hebrew speaking camp
which went out of business about five years ago after having had
2 tremendous fimpact on several thousand campers over the course
of some forty years. That camp no Tonger exists and it has Teft
a tremendous void in the centrist Orthodox community.

M: ;ad was a Hebrew speaking camp, devoted to Jewish
religion, culture and in, particular, Zionism. Hundreds of its
alumni T1ive in Israel. Many, many nore are leading personalities
in the field of Jewish education and communal leadership. Several
of them were sitting around the table at the Commission meeting
tast week. It was a place in which Orthoedox and non-Orthodox felt
quite comfortable. 1 learned to get along with people who disagree
with me because of my experience at that camp. I also dev “oped
a taste for Jewish leadership and the rabbinate in the camp, rather
than in my school. For better or for worse, 1 probably am a rabbi
today more because of Massad than because of Ramaz.

If there is a Foundation which wants to make a very
significant contribution to Jewish education, the training of
leaders, the development of a love for klal Yi:r 1 t 1. 4
and people of Israel and to do it all in a Hebrew setting and in
a camp which runs according to halakha but which is hospitable
to people who are not fully observant, this is a camp which ought
to be resurrected. It will not be easy, but I can tell you that
there are people and institutions ready to help in this effort,
notably Ramaz School and the Yeshiva of Flatbush here in New York.
There are not enough opportunities for modern Orthodox young people
to be able to go to an inspirational summer camp which is run by
an organization as a non-profit entity rather than by private people
who, fundamentally, have a profit motive in mind. I think that
Dr. Alvin Schiff could shed a good deal of light on this.

I hope that these remarks have been heipful. They probably
have been a Tittle bit more longwinded than necessary but rabbis
in general, and this particular one specifically, have been accused
of that deficiency before. [ should of course be more than happy
to discuss this with anybody at any time which is convenient.

Once again, thank you for giving me the opportunity tc
work together with so many wonderful people for such an important
tause.

Very cordially yours,

Haskel Lookstein
HL:f









This includes consideration of the teachers'
workplace. It refers to the various kinds of educational
settings in which teachers work. 1n many instances, this
suggests an upgrading of the school environment and informal
programs. Upgrading the workplace carries with it the need
to increase possibilities for professional advancement and
for career opportunities as well as more meaningful
professional experience.

Another question to be answered is:

Wnat will make teachers productive?

In this case, appropriate training to deal with needs of
children and families is a necessary response. Moreover,
teachers need to be able to be models for their students.
They must also be capable of fusing formal and informal
education strategies in their work.

2. Families and Children

Reaching and teaching family members of school
children and youth in informal educational settings is a
major challenge. The need to develop family support systems
for pupils is absolutely essential if Jewish education is to
become more effective., This means a knowledgeable adult base
for our Jewish child education. There is significant
research to support this contention. The Jewish
supplementary school study of BJE of Greater New York
reinforces this point.

3. Technology

Bow to use technology for formal and informal
educational settings is absclutely essential as we enter the
21st century. This means harnessing all kinds of available
hardware and software for the purpecses of Jewish education in
the school, the center, the community and the home.

Essentially, as 1 noted in my remarks during the morning
session, our efforts should be geared to three target
populations;
(1) schools and programs that are effective (example:
Day Schools and Camps to which about 28% of the
Jewish child population is exposed). These need
to be strengthened.
{2) ineffective schools and programs ({(example:
Supplementary Schools through which approximately
55% of Jewish youth will "“pass™). These
instrumentalities must be radically changed.
{3) "Unaffiliated" Jewish children and youth (about
25% of the Jewish child population). These need
to be reached and taught effectively.



Developing the appropriate strategies for each target
population is our major challenge. Here, providing
qualified, creative personnel, adequate family support and
effective use of technology, are essential.

With warm wishes, 1 remain,

—
Keep up the good work, fﬂ{mjg [.¢¢gﬂ-/

Sincerely,

Cr o~

Alvin I. Schiff

AIS:1z
cc: Morton Mandel
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THE COMMISSION ON JFWISH EDUCATION IN NORTH AMBRICA
SUGEESTED NORMS FOF ALl COMMISSION DOCUMENTS

At the de-briefing e¢tssions frollowing the first Commission
meeting, <the planning group agreed that it might bHe ULeseful ¢to
set down agreed-upon normse to guide the preparation and
precentation of all papers to be wWritten for the Commippion.

Jcope

The following materiale are involved:

a. Documente for the Commiseioners -- a.g. thea dats pages for the
firat comuigsion meeving

b. Staff resoarch papere -- e.g£. the background pager on which
tha data pagee verd based; the pergonnel document t¢ be prepared
for the pecond meeting: the "map" of Jewiah Educatioh, ete...

e, Commissionad regaareh ~-=- 1f and when needed and decided upon.
a, Policy papersa for <cthe Commiegsiconera. e.g. Summary of
interviews;: options! papéer

e, All future publicatione of <the Commiseion, £.z. "Bast
Practice®™ document,

acal

Our purtoce ig tQ reach agreement, and gome amount of
uniformity, as regards The ‘Mathad by whieh documents are
prepared, 3Ihe Level of poclal gclence thinking and researeh
involved , and guidelines for the writtan gpresentagion of
documants,

Barionals

The peed for rPlirh agneament origas from TWo peculiarities of our
WOrk:

&% Materials Are baing prepared oy different pecple in pepaprate
and diptant locations. This makes 1t harder te eneure adequate
aommunication of expectations and of <the anticipated depth,
reliabilicy, and valtidity of the bdackground Worh.

&% Qura is 8 multi-discipiinary endeavour. The unifying factor
ia the policy orientation of the Commipgion, T™This requires
methodological agreement on the uge of Social Science wvegearah

1
tor polliey maring, &nd on the applicadble repearch norme,
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The Ja isllenge fscing resesarch for public poliey 1p to
strike a correact balance between the regearch neede and the
inherent oharacteristice of the decislon-making worid. Chief

emMoOnget <thege are time limitations (Commigeloners will net waie
to ta¥e their decisiene): limitations of reeourcegs {(what are
adeqQuate and relevant research parametere)d and the need to
traneclate polioy questions into sccial gcience questions -~ and
then to tranglate eociel gciance findinges back 4into policy-
relevant language,

Some gujidelinen

Tnese guidelines do not presume to relate to the individual
methoda of resasrch, data-gathering, analyeie and ecientifie
reporting of the researchers. Rather they come to deal with one
oommon aepect of all the Commission WOPK.

1. All materials prepared for the Commiesien - 4irreepective of
their depth or bBreadth +~ phould reprepent patate-of-the-art
Knowledge.

2. The upe of prtate-oaf-the-art methods appropriate to policy-
oriented repearch ghould be sncouraged. Polling methoda of
varioue kinde (e.g. delphi) eshould be ¢oneiderad - as meane of
involving sasote or all ocoommissioners and variocus publices 4in the
analytic ‘procatte and the learning that will 1lead to
recommendations.,

3. Every paper prepared ghould fit within the overall workplan
and rete¢arch design for the commission.

4. The mathodelogy used in the preparsation of materisls should
be disgclomed - prefebadly before the paper iz written - for
eritique by the planning group.

5. Conepultationg with the top experte in the various fielde or
relevance i1ig probadbly ouyr moet effaotive mesns to overcome the
time conetrainte inpherent 1n the Comnmission WworH, while
maintaining the quality level we peek, In order to enpiure stAte~
of-the-art XKnhnowledge no materialp will be c¢circulated beyond the
planning group before the author nae the opportunity to consult
with axpeprted, eithear individually or in group meetings.
Sopefully, ap Work progresgen, a group of exDerts may beé
identified for ongoing consultation.

&. In each aase we will decide who 12 the relevant audience for
the dacumant. Documents for the commiesioners mupt be prepared
with the follewing elements in mind: )

* The pluralistic nature of the commiselon requires awaraneea of
the diverse aneénsivivities amonget Commieeionere. Is the document
likely to offena such sensitivitys If yes, 18 1t & neceessary and
worthwhile price to pay?
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See [lem 16
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20, FREPARATIONS OF MATERIALS ] 7/LIEE ve 77YIGB £13 daysl
Completred

2. PREPARATIDN OF MATERIALS 2 FIFI/08 e 1171788 L21 davs)
Technical Freparation of
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Comi-ixsion eeting and in oadvaace
ol it
Freperation of displey materials
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Technical prepsraticon of Balerisls
Sge Jrem 21

24, PREPARATION GF MATERIALS & 171780 to :/71/90
Tectnlcasl preparation of Materiais
See ltem Z1

25, CEBRILCTING i 871738 vo J71/58 {3 days)

Completed

Evaluate the Heelting
Dacide on next =teps
Flan

26, DEBRIEFING 2 Z/1/88 to 1271768 t3 daysl

Cvatuate the Heeting
Decide on nexXt steps

Fian
27. DEBRIEFING 3 5:1789 vo LiLiB% £S5 days)
Evaluats the Heating
Decide on next steps
Flan
25. DE-BRIEFINC & I0FTIBY re IO iR Y3 dayel
Evaluate rhe Hedblag
Decide on next steps
™
ToLarft
2%, DEBRIEFING T SHLI50 to 201050 £ days}
cvaluate the MHssting
Decidtde on next osteps
Fiau
30, SELECT TASEFORCE CHAIRSG 1521785 tae 1071788

Daacide goWw Wao Wil Chalr the tvo

tf three first teskferces Lo
sppwieted e Gotober.
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