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8/30/89

T0: Those Aﬁéignad to Interview Commissloners
FROM: Glnny Lavi

RE: NEXT ROUND OF INTERVIEWS WITH COMMISSIONERS - REVISED INTERVIEW
SCHEDULE

Following the June 14 Commimsion meating, asaignments weore made for the

round of interviews with commissloners., A list of commiesioner assignments is

attached.” We ask that you arrange to complets your amsigned interviews
submit your raportas by Septembar 15 or as poon thereaftsr as possible,

naxe

and

Following is & summary of what we seek from the Interviews and a suggested

epproach, You are encouraged to structure the intervisws to the spacifl
interests of the commissioners with whom you are speaking.

I. Purpose of Intarviews

A. To debrief on the June 14 meeting
B. To begin a conversation on gutgomes of the Commission's work

C. To prepare for the fourth Commission meeting

II. Bagis for Discussion ‘

ic

1. General reaction to the June l4 meeting or, for those who did nat
attend, provide a summary and elicit reactions to this, the

background materials, and the minutss.

2. Bulld on the sense of progress--from fairly ° itract th:
practical recommendationa. Emphasize that the Commission
moving towsrds recommendations for implementation.

B, i d m if & ommission's Wor

1. An Actfon Plan that will includs;
a., The devalopment of Comrmunity Action Sites (see footnot

LG KN IR O R R LR R R E L R NE LR N

Community Action Sites:

The Commission decided at its last mecting that the way teo approach the
challange--the way vo scarc bringing sbout change--will involve some fo
demonstration in tho fleld. The Commission, tharefore, declded to cons
eatablishing a program to davelop Community Actlon Sites,

A Community Action Site could involve an entire community, a network of
institucions or one major instcitutlon whers ideas and programs that suc
as wel)l &g new idess and programs, would be implemented. These Communi
Action Sites would {nvolve tha assistance of natlonal institutions and
organizations, .7
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- Page 2

b. A plan for enabling the development of North American elemonts
(e.g., expansion of quality training opportunitioes)

¢. A funding progrﬁm (possible sources of funding; short and
long-term funding)

d. Concreta recommendations on personnel and the community (e.g.,
expar = d role for communal organizations; substantially
increased financial support; steps for bullding the profession
of Jewish educator, etc. . .) :

¢. An agenda for the next decade:- the programmatic options
(possibly axpanding the option papers to identify the major
agenda items for each programmstic area)

£. A succgssor mechanism for the Commiszafon, (How do
commiasioners view thelr own future involvement; how do they
feel about a possible annual pmeeting to discuss progress;
other possible formate?)

In order to ensure that the Commission can decide on the basisz of
the best available information and analysis, MLM has commlssioned
a series of papers (see attached 1iat).

All of this will be summarized in s Comrission report (see draft
outline of final report),

m cT

How will {mplementation be brought about? Who will do this? Who
will see to it that the plan will be implemented, that the
Commission will be pro-active in bringirg about change? Many
commissioners believe that some mechanism will noed to be
estgblished that will facilitate the implementation of Community
Action Sites and to be a catalyst for the implementation of the
othar g¢lements, . ’

t

Ec m me [=)

If so, what kind of a mechanism should this be? Some of the

functions that have been suggested have included: !

a, To serve as broker between expertise on the national level and

local Initiative and expertizse,

b. To encourage foundations and philanthropists to support
innovations and experimentation in the Community Action Site.

¢, To undartake the diffusion of successful legszons learned in
the process of ilmplementation in the Community Action Site,

d. To help estsblish monitoring and evaluation systems for the
demonstration projects,

s

-,
)
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Pags 3
6, The fourth meeting of the Commiggion: Qctober 23 at
Br a [»] W
S ¢ ) a . Chack attendance plans,

Review the tentative content of the mecting:

1. Di:cussionlof a possible action plan

2. Discussion of a possible mechanism of implementation
3. Update on community/financiug papar

4, Possibly First presentations on background papers

Please keep we Iinformed of your progrees and remember to send me your interview
‘reports for distribution,

*
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FREMIER CORP, ARDMIN.

Commissloner Interview Assignments

Sr, Policy Advisor/Staff

Seymour Fox

Annette Hochsteln

Stephen Hoffman

Morton Mandel

Joseph Relmer

Commissionex

Mona Ackerman
Charles Bronfman
Laster Crown
Alfred Cottschalk

David Hirschhorn

Sara laa

Seymour Martin Lipset
Charles Ratner
lsadorc Twersky

David Arnow
Norman Lamm
Robert Loup
Morton Handael
Hatthew Maryles
Florence Helton
Esthar Laah Ritz
lgmay Schorsch
Peggy Tishman

Ronald Appleby
Robert Hiller

Max Fisher
Joseph Grusa
Ludwig Jescelson

Jack Bleler

Josh Elkin

Irwin Fleld
Arthur Green
Carol Ingall
Henry Koschitzky
Mark Lainer
Haskell Lookstein
Alvin Schiff
Harold Schulwels
Isalah 2cldin

FRGE.QE
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B/29/8% Paga 2
is ta Commisgjoner
Arthur Rotman Stuarc Eizenstat
Eli Evans

Donald Mincz
Paniel Shapiro

Jonathan Woochsor Mandell Berman
Maurice Corson
Davld Dubln
Irving Greenbery
lester Pollack
Harrler Rosenthal
Bannett Yanowlitz

Henry Zucker John Colman

Unassignad Lionel Schippar

L]
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Y Advisor/Scaff

Archur Rotman

Jonathan Weoocher

- Henry Zucker

Page 2

Commissioner

Eli Evans
Donald Mintz

Mandell Berman
Maurice Corson
David Dubin
Irving Greenberg
Lester Pollack
Harriet Rosenthal
Bennett Yanowitz

John Colman

b









B.Antic' ated outcomes of **2 C-—mission’s work

1. An Action Plan that will include:

a. The development of community action sites (see footnote)
b. A plan for enabling the development of North American

elements (e.g. expansion of quality training opportunities)

c. A funding program (possible sources of funding:; short
and long-term funding)

d. Concrete recommendations on personnel and the community
(e.g. expanded role for communal organizations;
substantially increased financial support; steps for
building the profession of Jewish educator, etc...)

€. An agenda for the next decade: the programmatic options
{possibly expanding the option papers to identify the
major agenda items for each programmatic area)/

f. A successor mechanism for the Commission. (How do
commissioners view their own future involvement : how do
they feel about a possible annual meeting  to discuss
progress; other possible formats?)

2. In order to ensure that the commission can decide on the basis
of the best available information and analysis, MLM has
commlssioned a series of papers {attach 1list).

3. All of this will be summarized in a Commission report (see
report)

4. Implementation:

How will implementation be brought about? Who will do this? Who
will see to it that the plan will be implemented, that the
Commission will be pro-active in bringing about change? Many
Commissioners believe that some mechanism will need to be

Community Action Sites:

the commission decided at its last meeting that the way to
approach the challenge - the way to start bringing about change -
will involved some form of demonstration in the field. The
Commission therefore decided to consider establishing a program
to develop community action sites.

A community action site could inveolve an entire community, a
network of institutions or one major institution where ideas
and programs that succeeded as well as new ideas and programs
would be implemented. These community action sites would involve
the assistance of national institutions and organizations.

[
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Community action sites (introduce the notion of "who v "
do this," i.e. the need of a mechanism Ffer
implementation.) (See documents in background materials
for June 14},

A successor mechanism: This is a commission chat will end
its work in June 1990 with more than a report. It intends
to be proactive in following up on its recommendations.
How should this be done?

Prepare for the fourth meeting of the Commissien - Oct. 23 at
the UJA/Federation of Jewish Philanchropies of New York, 130
East 59th Street, NYC. Check attendance plans. Review of and
reactions to tentative plans for meecing:

i.

Discussion of a possible mechanism for implementation
Update on personnel and community/financing papers

Presentation of capsule statements by authors of
background papers to the final reporc. ~
e
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Draft - 8/29/89

MINUTES!

DATE:

DATE MINUTES ISSUED:

Senlor Policy Advisors, Commission on Jewish Education
in Horch Anerica

| Au;ult 2h 1989

XRXODAXXXKKX

PRESENT: Morton L, Mandel, Chalrman, Seymour Fox, Hark Gurvis,
Annatts Hochstain, Stephen H. Holfman, Joseph Relmer,
Arthur Rotman, Herman D. Stoin, Jonathan Woocher, -
Henry L, Zucker, Virginia F. Levi (Sea'y) Lo
COPY TO; David 8, Ariel, Martin 8, Kraar, Arthur J. Naparatak,
Carmi Schwarte
I. Review of Minuceg and Assigumants

The minutes and aseignpeants of July 30, 1989, wvera roviewed. The

follovwing additional assigrments wers geveratod:

A, VFL will eirculate & recent letter from Twersky to MLX, tI)C)/bﬁﬁf‘

B, VFL will work with MLM to develop a list of commiggioners whom MLM

should call bafozs sach Commission meating,

C. Sonior policy advisors are encouraged to notify MLX of an oocalional-fgff”

oo s
commissignar who would benefit by a phons call from MIM, RS
D. It was suggested that MLM call Eif ELvans and Arthur Green. <va\ f
/x.b\QJﬂJD 2
Hond

E. BRach interviewor'a assignment liet will inelude & raminder to send

notes of sach incarview with commissioners to VPL for clrculatian,






Suggested points for presentation and discussion
with Federation Planners

1. Remind the planners ©of the rationale for the Commissign - the
concern about the trendlines, the underlying assumption that
Jewish ~ education and Jewish continuity are linked, the

determination to deal with the problems facing Jewish education.
(See first report and design document)

2. Refer to the materials you sent them — the executive summaries
of the second and third meetings that took place respectively on
December 13, 1988 and on Jgﬁﬁa;y 1%, 1989. The materials
summarize briefly the thinking and the decisions of the
Commission, as they moved from the consideration of 26 possible
of ns for . 'r work, to the decisiocn to focus work initi: Ty
on two options:

To deal with the shortage of gualified personnel for Jewish
Educaticon and

To deal with the community - its structure, leadership and
funding as major agents for change

3. The commission decided that the way to approach the challenge
- the way to bring about change - will involved some form of
demonstration in the field. The Commission therefore decided to
consider establishing a program to develop community actiocn
sites.

4. A community action site could involve an entire community, a
network of institutions or one major institutions where ideas
and programs that succeeded as well as new ideas and programs
would be implemented. These community action sites would involve
the assistance of national institutions and organizations.

The commission 1is now considering how community action sites
coculd be undertaken and it is my hope that we could devote a gocd
part of our discussion to these matters.

5. How will community action sites be selected?
a. what are some of the criteria to be considered (size of
community; commitment to Jewish Education; strong lay
leadership, etc...)



b. By what process should community action sites be selected?
Should communities volunteer? Should they be invited to
compete? Should the Commission be pro-active and decide which
communiti : to invite to become community action sites?

6. Who shall be the convener and catalyst for the establishment
of the community actions site? (A local commission on Jewish
Education? the federation? what is the role of the
denominations?)

L T
e T TPALuL
7. Many Commissioners beligve- that some nechanism will need to
be established that will-facilitate the implementation of
Community action sites. Tt '
8. If so what kind of a mechanism should this be? Some of the

functions that have been suggested have included:

* To serve as broker between expertise on the national level
and local initiative and expertise.

* To encourage foundations and philanthrepists to support
innovations and experimentation in the community action site.

* To undertake the diffusion of successful lessons learned
in the process of implementation in the community action
site.

* To help establish monitoring and evaluation systems for the
demonstration projects.

9. As the commission begins to consider the wisdom of creating
such a mechanism and the relationships of this mechanism to the
community action sites, your advice can be very helpful. We
would like to discuss these matters with you.









To: Seymour Faox
From: Annette Hoc' Z¢ "1

Date: August 22, 1989

Re: Meeting of Senior Policy Advisors
-=- Recap of our current thinking --

Our preferred outcomes for that meeting depend largely on what we
perceive as

I. the products of the Commission
IT. how to get there - the workplan (and - as a result:)
ITI. what the fourth meeting should be.

Rai

The Senior Pelicy Advisors’ meeting will optimally conclude with
a design for the fourth meeting’'and a large measure of consensus

on the background materials to be prepared.
4

* * * * *

I. The products of the Commission - the day it formally completes
its work - will be (very roughly formulated):

A. A written report (to inspire, set the agenda, recommend
policy, etc...)

B. An action plan that includes a mechanism for
implementation

C. Adegquate funding to launch and carry out the plan

ITI. The workplan: in order to achieve the above products the
‘o following work needs to be completed (I include rough time
estimates):

A. Complete the Research Program (see itemized appendix).
All the commissioned work will be completed between
December 19889 and January 1990 - to allow for inserticn
of the data in the final report. Some reports will be
completed earlier. Interim reports will be provided.

B. Complete the Report.
Three elements are involved:
1. data analysis to provide an overview of the field,
and a description of problems and of opportunities.
2. development o¢f recommendations, based on work
with commissioners and on data analysis.
3. drafting the report



L I

This work will take approximately three meonths to
complete (November 1989 - January 1990) -- (see
appendix: preliminary outline of recommendations.)

C. Develop a funding program
In order to launch the implementation of recommendations
and to lend credibility to the process of the commission,
funding commitments will need to be secured from both
communal (federations) and private {endowments, family
foundations) sources. (August 1989 - February 1990)

D. Develop and operationalize the IJE and Community Action Sites

This will require the following:

1. Refine the concepts of the IJE and the Community
Action Sites.

2. Hire and prepare director for the IJE

3. Begin the selection process for Community Action Sites
(define criteria; identify potential communities -
through consultations and data analysis; initial
contacts and negotiations).

E. Continue the Commission Process:
1. Work with Commissioners (interviews,
correspondence, the funders, individual interests in

options, develop recommendations etc...)

2. P.R.

3. Relationship with all appropriate actors (together with

partners work with : organizations; denominations:;
local comnissions, etc...)

III. The Fourth Meeting of the Commission
A. Raticnale:

1. In its first three meetings the commission agreed on the
nature, scope and content of its work. In particular the
following elements were agreed upon:

a. The outcomes of this commission’s work would include both a
report and implementation.
b. The community and personnel are the first options to be dealt

with. Programmatic options are also of interest to the
commission.
c. Implementation and the development of solutions for the

problems of Jewish Education will take place within the framework
of Community Action Sites. Some elements will have to dealt with
nationally/continentally.



2. In order toc complete the work concrete reccmmendations - based
on the best available knowledge - need to be developed for each
of these elements. Moreover recommendations must include the
means {mechanism, structures and resources) for operationalizing
decisions. Together, all recommendations will form the
Commission’s outcomes: a proposed agenda for Jewish Education for
the next decade, with policy recommendations and with a plan for
action,

3. Whereas staff and policy advisors have been considering for
close to six months the notion of a mechanism for implementation
and for the past two months possible recommendations in all areas
(see the report outline), little if any of this has been shared
with Commissioners.

4. Thus, it would appear that the next step for the work of the
Commission needs to be the consideration of possible
recommendations towards their inclusion in the final report. We
suggest that the outcome for the fourth meeting include

a. A clear sense of suggested outcomes of the Commission
b.ownership and positive response to likely recommendations

5. Recommendations need to be developed for the following areas:

a. The Community : leadership, structure and finance

b. Personnel : Building a profession

c. An agenda for the next decade: Programmatic options

d. Implementation (community actions sites; IJE)

e. Continuing the work of the Commission after the
report: who and how. In particular [facilitate the
following:

*, Implementation of Continental elements (training, etc.

*. Umbrella organization for Programmatic Options

*, Development of the North American Support systenm
(possibly defer until 5th meeting)

*, Monitoring and Accounting on Progress to the North
American Jewish Community (Possibly through a
yearly meeting of the Commission)

f. Research, publications, etc...

6. In light of the above we suggest that at its fourth meeting
the Commission begin to consider and outline its proposed agenda
and recommendations,

* * * * * *

Before proceeding to a proposed scenario for the meeting, let us
outline what recommendations are likely to emerge. In addition we
should distinguish between recommendations which we feel ready to
offer for discussion at this time (R) and recommendations were
more data gathering and analysis are needed (NR). Let us also
distinguish between recommendations that are '"clarion calls" -
more declarative in nature (CC) recommendations that are more
practical.

-



B. Alternate Scenarios for the fourth meeting
The fourth meeting can be organised in a number of ways:

Alternative 1. The meeting could focus on work-in-progress as
well as preliminary recommendations under three headings:

a. The Commission’s report and an agenda for the next decade
b. The research being undertaken
c. Implementation: Community Action Sites and the IJE

Reports and discussion on each can be introduced by MIM at the
plenary. Commissioners can then break up inte small group
meetings, hear brief presentations which they will discuss - and
re—-convene to report.

The outcome could include : endorsement of the outline of the
report; endorsement of the research program; endorsement of the
concept of the IJE - with further elaboration on the Community

Action Sites.

A weakness of this scenario is that recomnendations are likely to
be adressed in a secondary manner only. On the other hand the
content of the work could be significantly clarified.

Alternative 2. A variation on this model could include small
group meetings in December to discuss recommendations.

Alternative 3. The mceting could [(ouc¢us on the outcomes of the
Commission — particularly on the development of recommendations.

a. MIM would offer a brief report, including a summary of his own
thinking concerning the Commission’s outcomes, the community,
implementation and funding.
b. Commissioners would be invited to jocin small groups that would
begin to discuss suggested recommendaticens. FEach group would be
chaired by a pre-briefed chair-person and staffed by a resource
person (researcher or staff).
c. The small group topics might include:
1. Specific recommendations on the community and personnel
2. General recommendations (National/Continental)
-~ personnel training and recruitment
~ programmatic options
3. Recommendations on Implementation
— The IJE
- other aspects of implementation (funding; structures...)

A different breakdown could include small group discussion on
recommendations for the following topics:

a. The Community : leadership, structure and finance



b. Personnel : Building a profession

c. An agenda for the next decade: Programmatic opticons

d. Implementation (community actions sites; IJE)

e. Continuing the work of the Commission after t°
report: who and how. In particular facilitate the
following:

*, Implementation of Continental elements (training, etc..)

*, Umbrella organization for Programmatic Options

*, Development of the North American Support system
{possibly defer until Sth meetingq)

*. Monitoring and Accounting on Progress to the North
American Jewish Community (Possibly through a
yearly meeting of the Commission)

f. Research, publications, etc...

d. The plenary would be re-convened to discuss small group

recommendations.

The advantage of focussing on recommendations is that we will be
creating ownership for the final report and will be moving
towards more concrete formulations of outcomes.

The weakness of this alternative is that requires



PRELIMINARY RECOMMENDATIONS

1. (CC) GENERAL STATEMENT : BASED ON ITS FINDINGS CONCERNING
JEWISH CONTINUITY, THE STATE OF THE FIELD, THE SHORTAGE OF
QUALIFIED PERSONNEL FOR JEWISH EDUCATION, THE SHORTAGE OF
RESQURCES - THE COMMISSION RECOMMENDS THAT THE NORTH AMERICAN
COMMUNITY ADOPT A TEN-YEAR AGENDA FOR DEALING WITH THE
IMPROVEMENT OF JEWISH EDUCATION IN THE COMMUNITY. THE COMMISSION
RECOMMENDS POLICIES...AS WELL AS A PLAN FOR ACTION AND
IMPLEMENTATION.

a. The Community : leadership, structure and finance

Based on the background papers by Zucker, Fox and Ackerman, as
well as input from commissioners and other experts consulted,
this section will include recommendations on the following
topics:

2. THE ORGANISED JEWISH COMMUNITY SHOULD PUT JEWISH EDUCATION AT
THE TOP OF ITS LIST OF PRIORITIES. NATIONAL ORGANIZATIONS AND
LOCAL ORGANIZATIONS AND INSTITUTIONS SHOULD DEVISE MEANS TO
ATTRACT TOP LEADERSHIP TO THE SUBJECT OF JEWISH EDUCATION AND TO
MAKE THE NECESSARY RESOURCES AVAILABLE FOR JEWISH EDUCATION

IN PARTICULAR THE COMMISSION RECOMMENDS THAT:

* (WHO IS THE CONVENER)
develop recommendation in light of the complex relationship of
federations and other agencies or the topic of Jewish
Education,

* (THE NORTH AMERICAN SUPPORT SYSTEM}

* (METHODS FOR RECRUITING LEADERSHIP)

ALSO:
~- NATIONAL POLICIES:
(cjf: the denominations: devise means for assisting the
training institutions in their efforts)
-— LOCAL POLICIES:
(create local commissions for planning and development;

develop wall to wall coalitions of those inveolved in
delivering services

b. Funding

INDICATE WHAT SHOULD BE DONE

N



PERCENTAGES MENTIONED? ETC..

THE COMMISSION RECOMMENDS THAT ADEQUATE FUNDING FOR JEWISH

DUCATION 32CO¢ A ¥ (¢ PRIORITY FOR ~~~"IUl = AND PRIVATE SQURCES
OF FUNDS. BUDGETS OF LOCAL FEDERATIC.., FE____AT1_J ENDOWMENTS, AS
WELL AS PRIVATE FOUNDATIONS SHOULD ADOPT AN AGENDA FOR LOCAL
DEVELOPMENT OF JEWISH EDUCATION AND FUND ITS IMPLEMENTATION
ADEQUATELY, PLANNING A GRADUAL CHANGE IN RESOURCE ALLOCATION TO
REFLECT THIS AGENDA.

Recommendations will depend partly on the outcomes of the
meetings with the funders. At this time the following

first funding - my foundation and other foundations
second funding - cas is the local organised %
third - every other kind of player - e.g.: l.a.
b. Personnel : Building a profession

c. An agenda for the next decade: Programmatic options

d. Implementation (community actions sites; IJE)

e. Continuing the work of the Commission after the
report: who and how. In particular facilitate the
following: '

*, Implementation of Continental elements (training, etc.

*, Umbrella organization for Programmatic Options

*. Development of the North American Support system
(possibly defer until 5th meeting)

*, Monitoring and Accounting on Progress to the North
American Jewish Community (Possibly through a
yearly meeting of the Commission)

f. Research, publications, etec...

B. Recommendations on Persennel

# In order to meet the acute shortage of gqualified
personnel we recommend addressing four elements
*  ~=zan -usly: recruitment; training; building tt

protession, retention.

a. Recruitment

1. EXPAND SIGNIFICANTLY THE POOIL FROM WHICH CANDIDATES
FOR TRAINING AND RETRAINING ARYE SELECTED:

a. Identify hitherto untapped pools of potential
candidates (e.g. Judaic studies majors, day school
graduates, rabbis, career changers, general educators,
etc.).

b. Identify and create the conditions under which
talented potential educators could be attracted to the
field (e.g. financial incentives during training,

-)




adequate salary and benefits, possibilities of
advancement and growth, empowerment, etc.).

In order to do this:

*+ commission a market study
*+ undertake a (joint) systematic national recruitment
program - to ke monitored for several years.

Training

2. DEVELOP SIGNIFICANTLY THE QUANTITY AND QUALITY OF
TRAINING OPPORTUNITIES - BOTH PRE-SERVICE AND ON~-THE-
JOB,

1. IMPROVE, INTENSIFY, DEEPEN EXISTING PROGRAMS

WORK TOGETHER
SPECTALIZATION

2. GENERAL EDUCATION PROGRAMS FOR JA PROGRAMS

3.JUDAICS DEPARTMENTS

4. NEW PROGRAMS

A. Develop "fast tracks" and on-the-jeb training
programs for special populations. This should include
new programs in existing training institutions or in
general universities in North America and in Israel. A
range of options may ke developed from day-long
programs to sabbatical years.

*Provide financial assistance to existing training
programs for theilr expansien and improvement. This
co "1 include the endowment of professorships of
Jewish education; the teaming cf Israell and Diaspora
institutions; etc.

*Create new and/or speclalized training programs -
e.g.: create elite senior personnel programs in North
America similar to those in Jerusalem

*Create a national consortium of training institutions
and research centers.
* rasearch

The lacunae: early childhood; informal educations;
In order to do this:



a. Develop norms and standards for training

I n  ‘sn - tr ini -developr .an --
pre-servicve and on-the-job -- that wiii wset the
shortage of qualified personnel within the next
decade.

Building the profession

X. DEVELOP THE CONDITIONS THAT WILL
[ISA - knowledge and autonomy)

* add all the elements we had:
netweorking

code of ethics

etc.

*Develop a set of standards and norms to determine
entry levels for positions in Jewish education.

* Create a map of positions in the field with a ladder
of advancement that is not only 1linear (e.g.
specialists in bible, early childhood, special
education, teacher trainers, curriculum developers,
etc.).

*Adapt promising ideas from general education, such as
"lead teacher," to Jewish education.

d. Retention

*If retention remains as a separate category, it could
include recommendations concerning opportunities for
growth, sabbaticals, empowerment, salary and fringe
benefits. The issue of 'burn-out" and relationships
between educators and lay leaders will have to be
addressed., It may be decided to include retention in
the section on profession-building.

Recommendations of an agenda for the next decade:
(Programmatic areas)

IN ADDITION TC THE AREAS OF PERSONNEL AND THE COMMUNITY

— IDENTIFIED AS "ENABLING" DEVELOPMENT IN MOST OTHER

AREAS, THE COMMISSION RECOMMENDS THAT THE NORTH

AMERICAN COMMUNITY PUT ON ITS AGENDA FOR THE NEXT
DECADE VIGOROUS INTERVENTION IN THE FOLLWING AREAS:
[for each say max - see caje or alternatively)

A. EARLY CHILDHOOD PROGRAMS:
Significant opportunity has been <c¢reated for



development (brief statement of the reasons)

Le

IN ORDER TQ ENSURE THE IMPLEMENTATION OF ITS
RECOMMENDED AGENDA THE CCOMMISSION HAS DECIDED TO
LAUNCH A MECHANISM FCR IMPLEMENTATION - TO ACT BOTH AS
A SUCCESSOR MECHANISM FCOR THE COMMISSION AND AS ITS

MEANS FOR FACILITATING IMPLEMENTATION or
RE e b)) y BOTH LOC,~ AND I 7771777
AGENCIES.

emphasize the local; ultimate success local. catalyst
new part of existing organization or new organization.
someone to galvanize. leadership, ideas and funding
need galvanizing.

This mechanism will undertake the following
activities:

a. Community action sites
b. Continental elements (training, etc..)
c. Umbrella for Programmatic Options

d. The North American Support system
(possibly defer until 5th meeting})

e. Monitoring and Accounting on Progress to the North
American Jewish Community (Possibly through a
yearly meeting of the Commission)

f, facilitate the development of one or several
centers for research and innovation in Jewish
Education.

g.A recommendation to undertake systematic research
and evaluation will probably be included. (See MLIM’s
suggestions above and the enclosed paper on the
research design.)

One recommendation might be that the Commission continue to
exist, meeting annually to hear the report cf the IJE. This
report could include:

1.

a review of progress by the IJE with particular reference
to the work in the Community Action Sites, including the
diffusion of findings and recommendatiocns

a report on the work being done by the foundations on
programmatic options

10



3. reports on the state of Jewish education ({similar to the
Brookings reports)

4. a focus on key agenda issues to be addressed by the
community

5. suggestions for an R&D agenda

Environment

every player we care about will receive function and money

(outright or help raise) on the conditions that they play by the
agreed terms

get smc
get list of federation plans on jewish education

*kkhkkkXxk
B. Agenda for the 4th meeting:

1. Suggested recommendations for the final Report:

2. Recommendations for the Community

3. Recommendations for Personnel

4. Recommendations of an agenda for the next decade:
{Programmatic areas)

5. Recommendations for implementation: KJ

a successor mechanism -- a mechanism for

implementation -- in the following areas:

a. Community action sites

b. Continental elements (training, etc..)

c. Umbrella for Program “:ic Options

d. The North American Support system
(possibly defer until 5th meeting)

e. Monitoring and Accounting on Progress to the North

11



American Jewish Community (Possibly through a
yearly meeting of the Commission)

——

12
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Detailed

MEETING OF SENIOR ILICY ADVISORS AUJGUST 24, 1989

SUGGESTED AGENDA

g L. AGENDA FOR THE FOURTH MEETING OF THE COMMISSION
A. Desired outcomes:
Ownership and positive response to likey recommendations
B. Agenda for the 4th meeting:
1. Suggested recommendations for the final Report:
2. Recommendations for the Community

3. Recommendations for Personnel

* T, order to meet the acute shortage of cualified personnel: {EW
- 4 areas
*-  iaZruitment:

4. Recommendaticons of an agenda for the next decade:

(Programmatic areas)
5. Pzcommendations for implementation:

& successor nechanism -- a mechanism for
iaplementation -- in the following areas:

<. Community action sites
. Cortinental elements (training, etc..}
c. im. o 21la for Programmatic Options

d. T. > North American Support system
(possibly defer until 5th meeting)

e. Monitoring and Accounting on Progress to

American Jewish ' mmunity (Possibly t. .gh a
yearly n ting - Commission)
IT. V- .an for the fourth and fth (last?) me: .. . the
C- ..ssion:
2  .upleting Research progrem



B. Completing the Report
C. Developing a funding program

D. Developing and operationalizing the IJE and Community
Action Sites

E. Continuatiocn of the Commission Process:
a. Working with Commissioners
L. P.R.
c. Relationship to all appropriate actors (tegether with
partners work with : organizations; denominations;
local commissicns, etc...)

III. The Fourth Meeting of the Commission:

F
Presentation [ 4
!

10



1.

Background ---=rs for fourth

Progress report

recommendations

Appendices

research design + executive summary

11

meeting:
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MEMO TO: Seymour Fox, Annstte llochstein

FROM: Mark Gurvis (:b4¢{

DATE: August 18, 1989

SUBJECT:  GJENA Relationship with CAJE

..........................................................................

I thought it might be helpful to put down my thoughts coming out of the
two days we spent with CAJE at thaeir annual confarence. In general, I
think we had an excellent interchange with CAJE leadership., This was an
important first step in overcoming their frustratiom at being e "1 d
from the process. Several important things surfaced which I think we
should factor inte our future planning:

1. Research at GAJE - Participation in the Tuesday evening program was
lower than expected and very self-selective. This limits the
usability of the data collected, either the questionnaire or the
testimony taken in emall group sessions. Some of the groups were
extremely small, 3-6 people, and restimony from such a small sample
can hardly be viewed as representacive of anything. Howaver, it may
be that a critical threshold was crossed for future research efforts,
It may be possible to work with CAJE on ways In which data on
personnel might be collected each year. This could build a rich
gsource of data over tima,

2. Reactiops to MIM Pregentation - Two things stand out in wy mind from

the feedbac I heard on Mort's presentation, either from the reports
of the small group discussions, or in comments I heard in passing:

8. The language of "community" is heard by meny at the local level
as excluding synagoguss, In fact, we do use the term in
different ways. When we talk about community in the context of
financing, we mean faderations. When we speak of community
actien sites, we have a broader meaning of community that
encompasses the whole local system of education, including
synagogues. We need to be very careful about meking this
distinction elear in future presentatlons, particularly when
dealing with denominational groups,

0. Particularly striking was the sense I got of the lack of
empowerment felt by participants in tha discussions. It
manifested itself in the challenges made to tha makeup of the

- Commission and the low percentage of women involved, and in the
bitterness conveyed about lack of professional status, respect
accorded by lay leadership and rabbis. Many, and perhape most
Jewish educators do not feel empowered ta shape the directlon of
their work, the institutions within which they work, or the
future of the Jewlsh aducation world around them. In a very real

\/
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sense this disables them from even engaging In the discussion at
any meaningful level. That is probably one reason why so many
didn't artend the =esslon Tuesday night or left before the group
discussions begaun,

This issue also surfaced in the meeting with researchers, The
focus on buillding the profession requires attention to the lssue
of the educator's autonemy, self-confidence, and ability to
relate to and work with colleagues and lay leadership in

productive and meanlngful ways. This may be an isaue to proba
mora deeply in the research,

3. CAJIE Project foxr CJENA - The meeting with CAJE leadarship on this

wag vary fruitful, They understood both thalir opportunity and

limitation, and will be coming back to us in September with a

specific proposal, I believe thay are clear that what they
generate will be viewed as their contribution to the Commission's
process, to be used or not as determined by tha Commission.
However, we should foeus on what thay will need from us, as
follows:

a.

A seuse of what the Commission's priorities are among the

options papers. Thay would like to know where we think they

should best focus their efforts, since they don't anticipate

tackling all 26 options.’ It would be helpful for us to qufj
proceed with collapsing the 26 options into a shorcer list

a3 soon as possible to facilitate chis effert., Since I

don't believe the Commission has gone through any pracess to
prioritize the programmatic options, it may be difficult for

us to come up with a short list of five or six areas that we

think are critical.

i al and ¢ Su - It {s likely that for
each option CAJE undertakes they would convene a small group
(5-10) of experts in that area for a 2-3 day period, out of
which would be generated a refined option paper. We need to
consider whether we want to facilitate this by covering
out-of-pocket expenses for ¢ach group, and by engaging a
consultant who might facilitate and coordinate all of the
groups. The consultant might alen be responsible for
writing or editing all of the CA. _-produced papers.

Elliot has also ralsed the question of whether {t might be
appropriace to provide stipends to CAJE members who mighc
engage in such an affort on the Commission's behalf. He
makes the case that the Commission is engaging raesearchers
for other prejects and is paying them for their time and
effort., Providing even a small stipend to those who get
involved in the CAJE project would go a long way towards
nodelling a process which treats educataors like
professionals. I do not see participaticn in a two to three
intensive session as parallel to taking on a research
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projact of the scopa we are commissioning elsewhare,
Therefore, alcthough sympathetic to what EllioC iz putting

forward, 1 do not buy it,

Whatevar comes of this, we will still need to view this as parc
of a larger approach on the options papers, since it's clear that
CAJE will only take on several of them initially.
In general, I think it was a very productive two days with CAJE. Ve will
need to be very careful to nurture the ralationship Ln a4 way that 1s
consistent with the outreach we need to do with many groups, and which

w;ll be comfortable for CAJE,

PR

ce. Virginia F, Levi - —
Henry L. Zuckerx SNt vy
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- ..ase Three: Debriefing
Time: 10:15-11:15

The commissioners, the facilitators, the observers, and few selected other interested parties will
gather for debriefing the small groups. In a discussion between the commissioners and the
fadilitators, we will both share information and collectively draw conclusions. Joel Lurie
Grishaver will introduce the session, Sara Lee will facilitate, and Morton Mandel will respond to
the discussion.

Fadlitators, interested parties, other dignitaries and those who sneak into the room will only
observe this session. Active participation will be limited to the 20 or 5o observers. This session
will be transcribed for later use as documentation.
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The Job of Facilitator

The name "facilitator” already implies most of the skills and style we desire. The role is
that of a person who enables discussion, both drawing out and limiting, to maximize the
amount of communication possible in a limited time. You were chosen because you
already have the skills and instincts. You are good at this.

The format for this discussion is very tight. We are going to provide very strict guidelines
as to timing and sequence. We expect you to add the human elements.

In one hour, you need to finish a seven-minute survey and seven questions. Yes, it is too
tight. Yes, you need to complete it all. Yes, this is all the time we have available. It is hard
to bea Jew.

When Betsy closes the plenary, she wiil announce a meering time for the debriefing,
Please close your session and be there on time. It must run on schedule, I know that your
group will want to talk more. I know that you will want to listen. Even so, end your
session and head for the debriefing. Thank you.

Questionnaire. A very brief questionnaire is to be filled out by all of the participants.
Distributing and collecting the questionnaire is the responsibility of the observer. As
facilitator, you should make sure that 7 or 8 minutes into the group time, people have
finished. This may mean several prompts given throughout their working.

This questionnaire has two distinct purposes: s first and most significant purpose is to prepare
participants for this discussion. It has bean designed as a "process” piece, replacing the
introductions and sharings we would like to do with smaller groups and more fime_Secondarily, it
will provide us with some hard data on a limited number of issues.

The Questions: Seven questions need to be asked in the remnaining 35 to 45 mintues. That
means you have about seven minutes per question. You also will have between 30 to 50
people in your group. Together, this is a problem to be resolved by your skill.

We want people to clearly express their feelings. Knowing their reasoning as well as their

actual dedsions and recomumendations is very important to us. We also like anecdotes.

However, in order to let the maximum number of people speak, people have to be brief. .
Therefore, your rele involves two contradictory processes (a balandng act per usual). On U
one hand, be a good interviewer. Draw people out. Probe to isolate the reasoning behind

their decisions. On the other hand, keep people brief. Let as many people as possible

speak on each issue.

Here are the questions:

1.

What surprised you most about your answers to the questions on the survey?

The emphasis is on the answers, not the guestions. We are interested in the struggles or insights
which came from reflecring on the questionnaire.

Remember, this is an extension of the set induction. This is bath a way of targering imporiant
questions to consider later and a way of drawing them quickly into the discussion.
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The Job of Observer

The end results of this entire program are in the hands of our observers. We know that
you have the skills to pull it off. The job breaks into three parts:

1. Gathering data from the groups both by distributing and collecting the guestionnaires and
by carefully taking notes on the session. You are welcome to tape the sessioa for your
own personal use, but we ask that you keep a set of written notes which will serve you
that evening in the debriefing.

2. Participating in the debriefing by both reporting on your group's discussion, and by
joining in a search for common threads between the groups.

3 Providing us with a written summary of your group's discussion wilhin one month of the
conference. Yes, we will hound you until we get it.

The core of your job is not secretarial but analytical. While we do want you to keep some
accurate notes which will enable you to recreate the key moments in the discussion, we
really want you to synthesize your group’s discussion into an accessible form, helping
others to see its essence. Your perceptual abilities are very important.

One of the key questions behind the evening’s process is a question of unity and
diversity. We want to know what issues and concerns are corrunon to all of those who
belong to CAJE, and what are the particular needs of given job-a-like groups.
Establishing these parameters is the core of our final discussion.

The Questionnaire: There will be a table at the back cf the ballroom that evening.
When you come into the plenary please stop at the table and pick up the questionnaires
for your group.

At the top of each questionnaire there is a blank line for the participant to designate their
“Professional Role.” During the plenary session, please fill in this top line on every
questionnaire with the name of your group, which will be provided to you in advance.
“We want to yse our definitions for this quesrion, not self-created job titles.

As partidpants enter the discussion area, pass out the questionnaires. Tell them that they
have only a few minutes to fill them out. Do not wait for the room to be full. Do not
expect to make a frontal presentation. Have them start right away.

Here are the seven questions which will be asked:

SET INDUCTION: This is a group process question. The transcription of these answers
is not important (unless something really interesting is said}. Use your own
judgement.

a, What surprised you most about your answers to the questions on the survey?

RECRUITMENT: Starting here, we want an accuraze record of rhe testimony
given in the group.

b. What will get more good people to do your joh?









COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

Commission Members

Mona Riklis Ackerman (Ph.D.), Riklis Family Foundation, 595 Hadison Avenue,
New York, NY 10022, (212) B88-2035

Dr. Ackerman is a clinical psychologist and President of the Riklis Family
Foundation. She is active in UJa/Federation of Jewish Philanthropies of New
York and American Friends of Rechov Sumsum.

Ronald Appleby Q.C., Robins, Appleby & Taub, 130 Adelaide Streer, West, Suite

2500, Toronte, Ontario M5H 2M2, (4l6) 360-3333

Mr. Appleby is chairman of the law firm of Robins, Appleby & Taub, involved

mainly in business income tax consultations; he speaks and writes regularly on

cthis subject. He is active in many civic and Jewish causes, including the Q iy
Toronto Jewish Congress, Jewish Natiomal Fund, Council of Jewish Federations, =
and United Jewish Appeal.

David Armow (Ph.D.), 1114 Avenue of the Americas, New York, NY 10036,

(212} 869-9700

Mr. Armow is a psychologist, President of the New Israel Fund and chair of the
UJA/Federation of Jewish Philanthropies of New York Subcommittee ¢n Governance.

Handell T.. Berman, 29100 Norchwesternm Highway, Southfield, Michigan 48034,
(313) 353-8390

Mr. Berman was President of Smokler Corporation, a real estate developer., He
is Chairman of the Skillman Foundacion, President of the Council of Jewish
Federations, and past President of the Detroit Federation. He served as
Chairman of the American association of Jewish Education and is Honorary
Chairman of JESHA.

™

Jack Bieler (Rabbi), Hebrew Academy of Greater Washingron, 2010 Linden Lane,
Silver Spring, Maryland 20910 (301) 649-3044

Rabbi Bieler is Coordinator of Judaic Studies and Supervisor of Imscruction
at che Hebrew Academy of Greater Washingron. He has served as Chairman of
the Talmud Department ac Ramaz Day School and was a Jerusalem Fellow,

Charles R. Bronfman, 1170 Peel Street, Montreal, Quebec H3B 4P2,

{514) 878-5201

Mr. Bronfman is Co-Chairman and Ghairman of the Executive Committee of The
Seagram Company, Ltd., Chairman of The CRB Foundation and Heonorary Chairman,
Canada-Israel Securities I,td., He is Director of the Canadian Council of
Christians and Jews, and active in many civic and Jewish causes.

Convened by che Mandel Associated Foundations, in cooperation with JWB and JESNA
and in collaboration with CJF.




John €. Colman, 4 Briar Lane, Glencoe, Illinois 60022, (312) 835-1209

Mr. Colman is a private investor and business censultant. He is a member of
the Executive Committee of the American Joint Distribution Committee and is
active in a wide variety of Jewish and general institutions,

Haurice §. Corson (Rabbi), The Wexner Foundation, 41 §. High Street,

Suite 3710, Columbus, Ohio 432135, (614) 461-8112

Rabbi Corson is President of the Wexner Foundation. He was a director of the
Jewish Community Relations Council of Philadelphia, United Istael Appeal of
Canada, and B'nal B'rith. He is active in many Jewish and civic causes.

Lester Crown, 300 West Washington Street, Chicaga, Illinois 60606,

(312) 372-3600

Hr. Crown is President of Henry Crown and Company, Chairman of the Board of
Macerial Service Corporation and Executive Vice-President of General Dynamics.

He has served as Chairman of the Board of The Jewish Theological Seminary of
America.

David Dubin, JCC on the Palisades, 411 E. Clinton, Tenafly, New Jersey,

(201) 369-7900

Mr. Dubin is Executive Director of the Jewish Communicy Center on the Palisades
and author of several articles in The Jourmal of Jewish Communal Serwvice on
Jewish education within Jewish community centers.

Stuart E. Eirenstat, Powell, Goldstein, Frazer & Murphy, 1001 Pennsylvania
Avenue, N.W., Sixth Floor, Washington, D.C. 20004, (202) 347-0066

Mr. Eizenstat practices law in Washington, D.C. and teaches at the Kennedy
School of Government atc Harvard University, He was Director of the domestic
policy staff at The White House under the Carter Administration. He is active
in many civic and Jewish organizations and speaks and writes widely on public
policy.

Joshua Elkin (Rabbi, Ed. D.), 74 Park Lane, Newton, Massachusetts 02159,
(617) 332-2406

Rabbi Elkin is Headmaster of the Solomon Schechter Day School of Boston. He
has taught in the Jewish Education program at the Hornstein Program in Jewish
Communal Service at Brandeis University and has just completed a year as a
Jerusalem Fellow,

Eli N. Evans, Charles H. Revson Foundation, 444 Madison Avenue, New York,
NY 10022, (212) 935-33490

Mr. Evans is President of the Charles H. Revson Foundation which supports
programs in urban affairs, Jewish and general education, and biomedical
research policy. He has written two books on the history of Jews in the
American South.




David Hirschhorn, The Blaustein Building, P. Q. Box 238, Baltimore, Maryland
21203, (301) 347-7200

Hr. Hirschhorn is Vice Chairman of American Trading and Production
Corporation. He is a Vice Presidentc of the American Jewish Committee and
accive in Jewish education in Balcimore,

Carol K. Ingall, Bureau of Jewish Education of Rhode Island, 130 Sessions
Street, Providence, Rhode Island 02906, (401) 331-0956

HMrs. Ingall is Executive Director of the Bureau of Jewish Education of Rhode
Island, curriculum consultant to the Jewish Theological Seminary and
representative of the Council for Jewish Education to the Conference on Jewish
Communal Service.

Ludwip Jesselson, Philipp Brochers, Inc. 1221 Avente of the Americas, New York,
NY 10020, (212) 575-5900

Mr. Jesselson has served as Chairman of Philipp Brothers, Inc., Chairman of the
Board of Governors of Bar Ilan University, Treasurer of the Board of Yeshiva
University and President of UJa/Federation of Jewish Philanthropies of New York
Joint Campaign.

Henrwv Kgschitzky, 1 Yorkdale Road, #404, Toronto, Ontario M6A 3Al,

(416) 781-5545

Mr. Koschitzky, a former Rhodes Scholar, 1s Presideat of Iko Industries Lecd,
He has served as Chairman of the Board of Jewish Education in Toronto.

Mark lainer, 17527 Hagnolia Boulevard, Encino, Califormia 91316, (818) 787-1400Q
Mr. Lainer is an attorney and real estate developer. He is an officer of the
Jewish Federation of Los Angeles and Vice President of JESNA. He was founding
president of Abraham Joshua Heschel Day School, Vice President of Education ac
Temple Yalley Bech Sholem, Encino, and Chairman of the Bureau of Jewish
Education of Los Angeles.

Norman Lamm (Rabbi, Ph.D.), Yeshiva University, 500 West 185ch Street, New
York, NY 10033, (212) 960-5280

Dr. Lamm is President of Yeshiva Universicy, founder of Tradition magazine and
the author of many books including Faith and Doubt. He was a member of the
President's Commission on the Holocaust and lectures extensively on Judaism,
law and ethics.

Sara S, Lee, Rhea Hirsch School of Educaction, Hebrew Union College,

3077 University Avenue, Los Angeles, Califormia 90007-3796, (213) 749-3424
Mrs. Lee is Director of the Rhea Hirsch School of Education at Hebrew Union
College in Los Angeles and Vice Chairman of the Association of Instictutions of
Higher Lzarning in Jewish Education. She is a frequenc contributor to
conferences and publicacions on Jewish education,




Irwin S. Field, Liberty Vegetable 0il Company, P. 0. Box 4236, Cerritoes,
California 90703, (213) 921-3567

Mr. Field is President of Liberty Vegetable 0il, and Chairman of the Execuctive
Comnittee of Luz International Lid. He is Vice Chairman of the Jewish
Federation of Los Angeles and a past National Chairman of the United Jewish
appeal. He serves many other national and international organizations.

Max M. Fisher, Fisher Building, 27th Floor, 301l Grand Boulevard, Detroit,
Michigan 48202, (313) 871-8000

Mr. Fisher was Chairman of the Board of Governors of The Jewish Agency for
Israel, Presidenc of the Council of Jewish Federations, and President of the
United Jewish Appeal. He was Chairman of United Brands Company and has been
involved with many other corporations and civic and Jewish organizations.

Alfred Gottschalk (Rabbi, Ph.D.), Hebrew Union College, 3101l Clifton Avenue,
Cincinnati, Ohio 45220-2488, (513) 221-1875

Rabbi Gottschalk is President of the Hebrew Union College-Jewish Instituce of
Religion. He has written exctensively on ethics, education and Jewish
intellectual history.

Arthur Green (Rabbi, Ph.D.), Reconstructionist Rabbinical College, Church Road
and Greenwood Avenue, Wyncote, Pennsylvania 19095, (215) 576-0800

Dr. Green is President of the Reconstructionist Rabtinical College and the
author of many books and articles including Tormented Mascer; A Life of Rabbi
Nahman of Bratslav.

Irring Greenberg (Rabbi, Fh.D.), The National Jewish Center for Learning and
Leadership, 421 Saventh Avenue, New York, WY 10001, (212) 714-9300

Rabbi Greenberg is President and co-founder of CLAL: The National Jewish
Center for Learning and Leadersnip. He founded and chaired the Deparcment of
Judaic Studies at City College and has taught and wricten widely on Jewish
thoughts and religion.

Joseph §. Gruss, Gruss & Company, 900 Third Avenue, New York, NY 10022,

(212) 688-15Q00

Mr. Gruss is former head of Gruss & Company. He established the Fund for
Jewish Education in New York in associacion with UJA/Federation of Jewish
Philanthropies. He has provided full medical and financial support to Jewish
educaters, grants teo 400 Jewish Day Schoels and Yeshivet and to community
organizations dedicated to Jewish outreach, and funds for school building
renovations. He supports Jewish educators through scholarships for high school
and college scudents.

Robert I. Hiller, Zanvyl Krieger Fund, 101 W. Mount Royal Avenue, Baltimore,
Yaryland 21201, (301) 727-4828

Mr. Hiller is a consultant to non-profit organizations and President of the
Zanvyl Krieger Fund. He has been chief professional officer of the Council of
Jewisn Federations and the Jewish Federations in Pittsburgh and Balctimore.
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Seymour Martin Lipset (Ph.D.), Visiting Scholar, The Russell Sage Foundation,
112 East 64th Streec, New York, NY 10021, (212) 750-6000

Professor Lipset is a Senicr Fellow in political science and sociology at the
Hoover Institution at Stanford University. He has been co-editor of Public
Opinion and author of many books inecluding Political Man and The Politics of
Unreason.

Haskel Logkstein (Rabbi, Ph.D.), Ramaz School, 125 East 85th Street, New York,
NY 10028, {212) 427-1000

Rabbi Lookstein is Principal of Ramaz School and Rabbi of Congregation Kehilath
Jeshurun. He teaches at Yeshiva University and has served in leadership roles
with the National Rabbinic Cabinet, the New York Board of Rabbis, the Coalition
to Free Soviet Jews and the UJA-Federation of New York.

Robert E. Loup, Loup-Miller Construction Cempany, 10065 E. Harvard Avenue,
Suite 900, Denver, Colorade 8280231, (303) 745-7000

Mr. Loup is a real estate developer. He is life president of the Allied Jewish
Federation of Denver, National Chairman of GLAL, ard past natlonal chairman of
the United Jewish Appeal.

Morton L. Mandel, Premier Industrial Corporation, 4500 Euclid Avenue,
Cleveland, Qhio 44103, (216) 391-8300

Mr. Mandel is Chairman of the Board of Premier. He has been President of the
Jewish Community Federation of Cleveland, the Council of Jewish Federations,
and JWB.

Matrhew J. Marvles, Oppenheimer and Company, Inc., 1 World Financial Cencer,
200 Liberty Street, New York, NY 10281, (212) 667-7420

Mr. Maryles is a Managing Director of Opperheimer znd Company, Inc., a New York
investment banking firm. He is President of Yeshivah of Flatbush, Chairman of
the Fund for Jewish Education and Vice President of UJA/Federation of Jewish
Philanchropies of New York.

Florence Melton, 1000 Urlin Avenue, #1505, Cclumbus, Chio, 43212,

(614) 224-5239 _

Mrs. Melton is the founder of R. G. Barry Corporation where she serves as
Design Gonsultant. She has served on the Board of Huntington National Bank,
Columbus, and is an inventor who holds a number of patents. Threough her
philanthropic efforts, she has initiated numerous innovative projects in Jewish
and secular education, including a research project at Chio State University
designed to increase the self-image of junior high school children. She has
served on many national education boards.

Donald R. Mintz, McGlinchey, Stafford, Mintz, Cellini & Lang, 643 Magazine
Streec, New Orleans, Louisianna 70130, (504) 586-1200

Mr. Mintz is Founder and Director of MeGlinchey, Stafford, Mintz, Cellini and
Lang and a Professor at Tulane University Law School. He was President of the
New Orleans Federation and is now President of JWB.
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Lescer Pollack, Lazard Freres & Company, One Rockefeller Plaza, New York, NY
10020, (212) 373-4904

Mr. Pollack is a General Partner of Lazard Freres and Chief Executive Officer
of Centre Partners. He is Vice President of the JWB and of UJA/Federation of
Jewish Philanthropies of New York.

Charles Ratner, Forest City Encerprises, Inc., 10800 Brookpark Road, Cleveland,
Chio 44130, (216) 267-1200

Mr. Ratner is Executive Vice President of Forest City Enterprises, Inc. He is

Vice President of the Jewish Community Federariom of Cleveland, Chairman of the
Cleveland Commission on Jewish Continuity, and of the Cleveland Jewish Welfare

Fund campaign. He is active In other civic and Jewish organlzations.

Esther Leah Rircz, 929 N. Astor Streetr, #2107-8, Milwaukee, Wisconsin 53202,
(414) 291-9220

Mrs. Ritz has been President of JWB and Viece Praesidant of the Council of Jewish
Federations. She is Vice Chairman of Wurzweiler School of Social Work at
Yeshiva University and is a Past President of the Jewish Federation in
Milwaukee,

Harriet T, Rosenthal, 348 Woodland Place, South Orange, New Jersey, 07079
(201) 762-7242

Mrs. Rosenthal is a Vice President of JWB. She was a delegate of the National
Council of Jewish Women to the Confereunce uf Presidents, and serves on the
Board of The National Conference on Soviet Jewry.

Alvin I. Schiff (Ph.D.}, Board of Jewish Education of Greater New York,

426 West 58th Street, New York, NY 10019, (¢212) 245-8200

Dr. Schiff is Executive Vice President of the Beard of Jewish Education of
Greater New York, Editor of Jewish Educarion and Professor of Jewish Educartion
at Yeshiva University. He is past president of the Council for Jewish
Education,.

Lionel H. Schipper, Q.C., Schipper Enterprises, Inc., 22 St. Clair Avenue,
East, Suite 1700, Toronto, Ontarie M4T 253, (416) 961-70C1ll

Mr. Schipper is president of Schipper Enterprises, Inc., a privace inwvestment
firm. He is director of several organizations, including Co-Steel, Inc.,
Toronto Sun Publishing Corporation and the Alzheimer Society. He is pasc
chairman of the United Jewish Appeal of Metropelitan Toronte,

Ismar Schorsch (Rabbi, Ph.D.), Jewish Theological Seminary, 3080 Broadway,
New York, NY 10027, (212) 678-8072

Dr. Schorsch is Chancellor and Professor of Jewish History at che Jewish
Theological Seminary of America. He has served as President of the Leo Baeck
Instituce and has published in the area of Eurcpean Jewish history.




Harold M. Schulweis (Rabbi, Th.D.}, Valley Beth Shalom, 15739 Venctura
Boulevard, Encino, Califormia 91436, (818) 788-6000

Rabbi Schulweis is Rabbi of Vallevy Beth Shalom Congregaction of Encino. He is a
contribucing editor to Reconstruccionist, Sh'ma, and Moment magazines. He has
caught ac the University of Judaism and Hebrew Union College in Los Angeles and
is on the faculty of the B'mai B'rith Adult Education Commission.

Daniel S. Shapiro, Schulce, Roch & Zabel, 900 Third Avenue, MNew York, NY 10022,
(212) 758-0404

Mr. Shapiro is a partner in Schulce, Roch and Zabel. He has served as
President of the Federation of Jewish Philanthropies of New York and is Vice
President of the Council of Jewish Federacions.

Margarecr W. Tishman, 1095 Park Avenue, New York, NY 10028, (212) 980-1000

Mrs. Tishman is President of cthe UJA/Federation of Jewish Philanthropies of New
York. She has served in leadership roles with the Jewish Community Relacions
Council of New York, the Jewish Theological Seminary, and Yeshiva University.

Isadore Twerskv (Rabbi, Ph.D.), Harvard University, Center for Jewish Studies,
6 Divinity Avenue, Cambridge, Massachusects 02138, '(617) 495-4326

Professor Twersky is Nathan Littauer Professor of Hebrew Literature and
Philosophy and Director of cthe Center for Jewish 3tudies at Harvard
University. He has written numercus scholarly books and studies in Jewish
philosoph: and law.

Bennetrt Yanowitz, 2600 Erieview Tower, Cleveland, Ohio 44114, (218) 696-3311
Mr. Yanowitz is a principal in the firm of Kahn, Xleinman, Yanowitz and Arnson.
He is President of JESNA. He has served as Vice President of the Jewish
Community Federation of Cleveland and Chairman of the National Jewish Community
Pelations Advisory Council.

Isaiah Zeldin {(Rabbi), Stephen S. Wise Temple, 15500 Stephen S. Wise Drive,

Los Angeles, California 90077, (213) 476-8561

Rabbi Zeldin is che Founder and Rabbi of the Stephen 5. Wise Temple in Los
Angeles. He is founding dean of the Los Angeles branch of Hebrew Union
College, and past president of the Pacific Association of Reform Rabbis and the
American Zionistc Council,
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10.

Pleace check the factor below which is most influentlal in
your remaining in Jewlsh education: (one answer only)

I £find the work rewarding.

I find being part of the community of educators
rewarding.

I find the learning I do through working in Jewlsh
—— education rewarding.

It provides me wlth important income.
I accept it as a community responsibility.

Glven the need for Jewlsh educators, I would feel
guilty leaving the fileld.

I think that it il an important model for my chlldren.

Other

Please check the factor below which 1s the strongeat factor
influencing you to consider leaving Jewish education: (one
answer only)

There are no factors. 1
Lack of sufficient lncome.

The way my Institution treats me.

The way the community views the job I do.

The way the clients/students/families value what I do.
The job is overwhelming.

The work I do doesn’t make a difference.

I do not feel equipped to de my job.

Cther

Five years from nov, what do you think your Jewish
educational role will be?

the same kind of role.

a2 role with greater responsibility or scope.

a reole with less respénsibility or Ecope.
a role with very different responibilities.

no role in Jewish education.

My greatest reward from working 1n Jewish education is:

The greatest barrier to my effectiveness in Jewlsh education
is:

The one thing which could most enhance my effectiveness in
Jewish education would be:

/






















\ (g

TR, CURE . U™, FHGae, B2
1. =

ST 3350
FEDERATION - AGENCY RI™ \TIONSHIPS IN JEWISH EDUCATION

Remarks Prepared for the CJF Committee on
Federation - Apency Relations

Bennett Yanowitz, President
Jonathan Woocher, Exccutive Vice President
JESNA, Jewish Educntion Service of North America

We have been asked this morning to speak about issues of Federation - Agency rq!ations in the

area of Jewish cducation. There can be little question that these relationships are among the most

compiex in any Meld of Jewish communsal and human scrvices, At the same time, in no other area is

the Federation's capacity to have a positive impact more depeadent on developing positive relationships

with the operating and/or coordinating agencles at work in the community as it Is in Jewish education, ‘j’
QOur comments in this presentation are divided into two parts. We will begin by outlining

briefly some of the underlying structural and historical factors which shape Federation - agendy relations

in the Jewish cducational domain.  We will then focus on one area - the relationship between

Federations and central agencies of Jewish cducation -~ which is especially significant and problematic in

many communitics today.

I'nctors Shiping Federution - Apeney Relntlons In Jewish Tducotion

“The compicxity of Federation - agency rclations in the Jewish educational arena rcflect several
vaderlying faciors which arc not always recognized by thase responsible for maintaining these
%
T ;
relutionships. .

1. Probably the most important factor shaping Federation - agency relations in Joewish cducation is

the muliiplicity of institutions involved in Jewish education. Unjike other fields of service, where

FCUCMILIONS BIC LYPILaIty Lulrinal with Lo they veleta 1o oma nr tuey majar indditutional aciors (3
JCC, a fumily scrvice agency), in Jewish cducation Federations must often relate (o a myriad of actors.
In the communitics where a conirat agency (bureau) of Jowish cducation cxists, the Federations must, of

course, relate first and lgremaost 10 11, e urganiad community's docignated inttrument far educaconal
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scrvices and coordination. But rarely today can or does the Federation relate only 10 a central ageney.
Both in thosc communities which have central agencies aod in the majority (including even some larger
communitics) which do not, Federations find themsclves relating dircctly to ather actocs as well: 1o
synagogues and the schools which they sponsor, 10 day schools, to communally sponsored supplementury
schools, lo agencics ¢arrying out informal education programs, to campus Organizalions, to sponsors of
cducational programs in Isracl. Not all of these actors are “agencies™ 1n the tradiiivual sense in which
we Often use that term when ;:Ilscusslng Federation - agency relations, but all arc eritical componenss of
3 community's educational system and, Incrcasingly, all are likely to be linked 1o the Federation in some
fashion.
A Not only must Federations relate 1o a wide variety of very diffcrent institutions and agencics,
but these organizations typically have very complex relationships among themsclves, Federations must,
therefore, build both bi-lateral and multi-lateral relationships within a complex, shifting field. (This is a
challenge which central agencies of Jewish education have been working to meet for years.) The
development of relations with one actor or sct of actoes (e.g., day schools) will incvitably impinge upon
relationships with other actors (&g, the burcau or synagopucs).
3. Jewish cducation, as it is pracliced and orpanized in North America today is primarily religious,
deological, and denominational in character. Federations, though they have clearly forged a posilive
oricntation toward Judaism and Jewish tradition, are nat rcligious, ideological, or denominational in the
way that thess terms apply to the edvcational domain. This means that there is an inherent gap
belween 1the cultural reality within which Federations operate and that which shapes much of Jowish ..
¢ducation. Community-sponsored educational agencics --’ﬁ?s\,\mhcr non-dcpominational, non-
ideologica), non-religious deliverers of Jewish cducation, especially burcaus of Jewish education,
which are charped 1o serve the entire educational sysiem -- ofien find themselves in the particularly
difficslt position of having to mediate between iwo cultures, that of Federation and of the world of
Jewish education.

4, Education differs (rom many other traditions] areas of service and Federation concern in
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additional ways. [t docs not [0CUS UR ckiing bwmediatsly obaarmahla *nead< ar nn the treatment of
‘pathologies.®  lis “clients® are bath the individuals participating in educational programs ard the Jowish
community as a whole, the perpetuation of whose life and culture is {ts ullimate aim, Jewish
education's resulls cannot be effectively measured in simple or immediate terms: its "success® ar

“failure” muy not become evident for decades. Nor do conventional indices of efficiency in service

~—

delivery necessarily applys who can judge whether helping to nurture a single great scholar may noi be
more important for Jewish contlauily than marginally impacting on a larger group, or vice versa? We
cite these distinctions not to deny that Jewish education can and should be within Federation’s sphere of
compelent cancern, bul Lo indicate that in' developing its relationships with agencies working in the
,) cducationat domain, Federations must b¢ unusuzlly sensitive to education’s unique characteristics as an
\all-encompassing Jewish activity.
=3 Further, the boundaties of what we mean by Jewish ¢ducation. Bre viemselves woday unclenr.
Choosing a narrow or a hroad deflnition -- education a3 schooling alone, on the ane hand, or cducation

as anything that contributes 1o Jewish identity, on the ather — has implications for the nature, extent,

and quality of Federation’s relationships with the instltutions engages (n dulng wi aupponting "Jewish
education.” I Federations take a narrow view of what constitutes Jewish education, it may simplify its
rclationships hy focusing on only 3 few institutions or program areas, but at the price of reducing its

patential impact. IF it takes a broad view, it will make itscll liable to a significantly greater investment

s of enerpy in maintaining productive relations with all of the actors involved in one way or another in
{ *identity-building® and in prioritizing amang the various educational options and approaches.
&, Finally, cutrent Federation - agency relations in Jewish education reflect the histarically complex

patlern of bath Federation engagement with and distancing from Jewish education (iself perhaps a
reflection of an undctlying American Jewish ambivalence as 10 whether Jewish education is ia fact a
“public” or a *private” concern). Today, we are abviously riding a rising tide of Federation invoivement
with Jewish cducation. This itself has impaortant and ambiguous implications for its relationships with

agencies operating in the educational domain. More involvemcrt means a higher intensity of
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relationships, but it also demands much greater clarity concerning the precise character of these linkages.
How Federation perceives fts ideal role, and how agencies perceive that vole -- what cach wanis and
expecis (rom the other — may vary dramatically. Is Fedcration's rale 10 be supportive, facilitative,
coordinative, guiding, supervisory, initiatory, responsive, directive -- some, all or none of 1he above?
Docs it relate to cach actor in the same way, or diflcrently -~ e.g., are burcaus, day schools, and

synagogues all 10 be 1reated {n the same way, or does cach demand a very different model of

"Federatian - agency rehutions™?

Federnitons and Centrnl Apencies of Jewish Tducatlon

Because of these underlying factors, forging cffective Federalion - agency relatlons in Jewish
education Is an cxtraordinarily challenging task, both conceptually and practically. Even with respect 1o
what should be the simplest and most straightforward of these relationships -- that of the Federation
with the Burcau of Jewish Education, an agency almost everywhere largely supported by and closcly tied
to the Federation -~ these complexities manilest themselves in ways which are often poorly undersiood
and which impact negatively onlwlrhal should be a strong, positive, collabotative relatjonship,

The problems of Federation - Bureau relationships csnnot be understcod without recognizing
scme of the basic ambiguitics affecting the status and [unctions of central agencies of Jewish education
today.

The histary of Bureaus of Jewish Education in North America goes back many decades. These
agencies were desipned and created, oflen by Federatlons (hemselves, to provide an instrument for e
underiaking cducational advocacy, setting educational standards, delivering centralized services o schools,
and promoting coordination of cducational activixies.- Many Bureaus were ostahlished at a time when
Federations were not direetly involved in Jewish educalion to any significant extent, and did not wish to
be. Bureaus were then conceived of as a means of providing arms-length assistance to Jewish education,
when direct subvention of school$ and programs was rare.  More recendly, central agencies have been

cstablished precisely 1o reflect o prowing interest of Federation leadership in Jewish education.
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Following the modet of other domalns of scrvice, establishing 8 community instrument for supporting
Jewish education was sr.'.;:n as an expression of commiiment to the importance of Jewish cducation and a
mcans of promoiing greater communal involvement.

Regardiess of their origins, however, Burcaus of Jewish Education today nearly all operale
within an cavironment of both purposive and structural ambiguity. In simple structural terms, there is
today no single model of how a Burcau should be organized and how it shouid be linked to the
Federation. Many Burcaus are (ully independent agengics, cnjoying the same {ormal status and
relationship to Federation as a JCC or Jewish Family Service. Others, however, arc in {act depariments
of Federations themsclves, whose autonorﬁy ranges from substantial (functioning aimost as if they were
scparate ageneics) 10 minimal, L

Functionally, i.., in terms of what Bureaus do, the sitwation is little clearer. The historical
devclopment of central agencies of Jewish cducation has been shaped by (wo quite dilferent models:

A The first conceplualizes the Burcau as a true "board of education® -- an instrument {or establishing

standards, @wicula, supervising pcrsm, and administering communally

sponsored schools and programs. The sccond model sees The Bureau as essentially a *service agency” —

/) u rwhiole to give fundamentally anranamaune erhnnls whal they want, without imDOSinP. the Bureau's

nerma. (1o Lwe moaals AT mean, il uariae raliccly IRCOmMAAtinio

- DUl they Jdu ispivacat dulaly
differcnt definitions of a central agency's essentizl rote and, hence, of its relationship 10 the olher
educational institutions in a comununity. In turn, this ambiguity of definition &...cts the way In which
the Bureau reiates (o the Federation, what is expected of 1t, and the place it occupics in the complex L
network of refationships which Federations seek 10 manage and maintain in the educational domain,
Today, most Burcaus embody (or try to embody) elements of both models: providing services 10
b

\VJ \\[ ecific insli{utions on a non-ideological, non-evaluative basis, and also promoting a {rans-institutional

R<"$/agenda of ¢nhanced quality and increased coordination of activity, In practice, Bureaus are involved in

p\[ccmcm ol personnel, running schools {especially high schools), sponsoring and conducting a- varicty of

v

Q ( an extremely broad range of activities: direct consultation with schools, recruitment, training, and/or



ot prog { retp community-wide events, Israel trips), operating
educational resoutce centers, developing curricula and other educational materials, and a host of
activities (hat fali into the category of coordination and community planning, including in some instarces
involvement in allocation of funds to other educational institutions. Few Burcaus engage in all of these
activities; almost all in more tﬁan one. To further complicate matlers, there are in some cities (Detroit,
Piusburgh, and Minneapolis Arc threo prominent examples), other communally-sponsored educational
institutions -- usuaily a community schoot ~ which perform some of these functions and thus serve os
“quasi-bureaus.” Again, what functions a given central agency docs and does not engape in, both reflects
and affects not only its relationships withlolhcr educational institutions, but with the chcration.
Mcral we would argue that the lack of a consistent, widely understood and accepled model
ng& what a Burcau is and what it does is one of the major causes of ambiguity and tension in its
relationships with Federation. The Bureau often finds itsell caught between the needs and expectations
of Federation — on which it is dependent for nearly all of its funding -- and those of the ¢ducational
institutions it is supposed to coordinate and serve, In mediating between these two *worlds,” the Burcau
has the added disability of lacking any rcal leverage over cither. Except where (unding relationships
mandate othcrwise (and these are rare), schools are essentially aulénomous with respect to central
agencies,  No school must atiend 10 the Burcau’s views on cducational issues. As a result, from the

perspective o both the educational institutions and the Federation, the central agency Is more a

convenience than & nceessily,
This means that Burcaus must live, prosper, and justify themselves in an environment of u
responsibility with littie authority. As the *central agency® for Jewish education in a community, it is
expected, by Federation and the institutions, 10 make a demanstrable difference In the Jewish
’ educationat life of that community, Elsc why have -- and fund -~ a Bureau? Yet, the Burcau's
pereeplion of what is necded and desirable to make that difference educationally may not correspond 1o
whal the instilulions want, nor '15 what the Federatjion sees as desirable politically. Thus, Burcaus today

often find themseives on the defensive, having to juslify both 10 the educational [nstitutions of the
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community and to the Federation that they arc worth the investment being made in them.
The growing involvement of Federations in educational planning, funding, and [n somc cascs
programming, bringing with {1 hew direct relationships with schools and synagogucs, has added further
ambiguilies to the Burcau's role and to the Federatlon - central agency relationship. One could

construct a plausible argument {hat where a contral agency for Jewish cducation exists, the Federation

should channel all of ils aclivity and institutional relationships in the field of Jewish education —

inciuding its fieancial support -- through that central agency. For the Fedemation to creale and/or
support a ¢entral agency fof Jewish education, and then to enter tsclf into the domain of cducational
planning, assistance, and coordination - éﬂ.cn wilhout specific educational expertise -~ raises qucstions
of duplication, incflicicncy, and of undercutiing one’s own agencies. S
Yet the matter is not so simple. Not al) Burcaus are viewed or vicw themselves as agencies
commissioncd or equipped 1o undertake educationsl planning dnd funding. Community ptanning,
especially where the service delivery system embraces multipie Institutions (as it does with Jewish
education), has become primarily'a Federation responsibility. And for good reason: Federation is likely
to be the only agency able (0 maobilize the broad participation, quality of leadership, and resources
necessary for ¢ffective planning. For Federations pot to claim Jewish education as an arcna of direct
concern and involvement is 10 make an implicit negative statcment: 1hat Jewish cduc;nion does nat
enjoy the same priority status (or community and leadership attention as do other domains of activity
where the Federation is engaged.
Simply in practical terms, if the Federation is 10 allocate a quarter or more of its local funds in (u‘
support of Jewish education — the norm 1oday — it is almost surcly going (0 be directly invatved nat
only in determining to whom those {unds are distributed, but in shaping how they arc used. The
principie of accouniability, as well as the politics of allocations, [cad Federations toward direct
involvement with Jewish education and the instliutions that provide it. This direet involvement makes it
difficult -- cven where a Federation might wish it to be so -- to preserve the central agency as the sole

focus and conduit for cxpressing Federation's interest in Jewish education,
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This pattern of both mediated and direct {nvolvement by Federation in Jewish ¢ducation subjects
the Federation - Bureau relationship to additionat strains and {ensions, Beécause the baundarics betwecn
planninp, coordination, operations, and services are often fluid and indistinct, Federations may find
themsclves duplicating or infringing on what Burcaus understand as their role. Further, Federation’s
control of allocytions may put the Bureau in the unenviable position of being irrelcvant o, or worse, a
perceived compcetitor in, the process by which the {nstitutions it Is mandeated 10 serve, and, at least to
some cxlenk, 10 guide, receive the funds that are the most tangible c.xpfcssion of communal involvement
in Jewish education.

There is, we belicve, simply no easy answer 10 the question of how to structure Federation -

J ‘\N central agency relations in a way which maximizes both the Federation’s dircct responsibility for
~

QO)_& supporting Jewish education and the Bureau’s capacity effectively to enhance the quality of the
Uff\%"

\
& ucational cnterprise in 3 communily. The range of current structures and practices is so vast, and the
?é/ relevans history and dynamics in particular communitles 50 different, that it would be futile 10 try to

\'l rescribe a single model for what central agencies should do, what Federations should do, aad how the

iwo should relate (o cach olher.
The ¢ritical requisite at this time Is for explicit, mutual clarification of expectations between the

Federaticn and the Burcau in ¢ach community, a process which should be undertaken in full awarencss
of the problematic dimensions of the central agency - Fedcration relationship as described sbove. Once
the Federation and Bureau have determined as best they can the structural and functional relationship

: 7
they wish to maintain, then it becomes the responsibllity of both to insure that each can in fact suceeed

in the roles it has been assigned, This means {n particular that tne Ceniral Zpency Must Lave FcaUuiGs,
leadership -- lay and prolessional -- and authority commensuraie with its respoasibilities, and that
' whoever is charged with responsibility for educational plenning — Federation, Buresy or both - must
have the competence in clucation and communily ofganization to play that role cflectively.
The provesy of carefu}l dalibarution and explicit daricinn-making about the respective roles and

responsibilitics of the Federation and the Bureau — and about what each reeds and must do in order 10



~tm its asei~~ed role -~ has, in our experience, taken place too rarcly, and then often in an
atmosphere of crisis and mutual recrimination. JESNA's {nvolvement together with CIF in spoasoriné
an ongoing professional dialogue between Federation social planners and Burcau cxecutives is designed
in part to address this aced for a thorough reassessment of Federation - ecntral agency relations in this
new cra of communal cducation;l activism. But even this is no substitute for local efforts (0 address
proactively what has become, regreugbly, an ares of increasing uncertainty and tension.

Tn general, it will be increasingly important for Federation leadership -- lay and prolessional --

o enhance their own undersianding of the world of Jewish education, with all of its subtlc cultural
differences from Lhe social service world v.tilh which they are likely 10 be more familiar and more
comfortable. Federation leaders must become at least conversant with the multitude of issues which
cancern educators -~ how to define appropriate copnitive, affective, and bchaviore;l goals, how (o
construct curricufa lo achieve these poals, how to measure achievement, how t0 align the structure,
content, and methods of educational programminig, and many others -- if they are to be able to make
informed and intelligent decisions in the realm of educational planning. This type of seif-cducation
about edueation is critical. Corresponding cfforts must be made by educational Jeaders, especially in
Bureaus, 1o understand the ethos of the Federation world and (0 become more capable of negotiating

the politics and processes which make the communal system function clfectively.

There are many other i.mp-ortant issues of Federation -~ agency relalions in Jewish education
which merit careful consideration today: how {0 strengthen the growing relations betwesn Federations
and synagogues in Jewish education; the development of 2 model of accountability appropriate to the
cducational domain; the implementation of community-wide cducational planning, involving many
instilutions operating in diversc. sub-domains. Each of thesc deserves its own careful analysis — but that
would take us beyond the scope of what we arc able to attempt in this presentation,

It appears, thankfully, that Federations arc here 10 stay as importani participants in the effort {0

cnhanee the quality and impact of Jewish cducalicn in North America. [t is, therefore, increasingty vital

e






o

b

HUG 9 ’8B39 15:33 PREMIER CORP. ADMIN. PAGE. @1

TO; Seymour Fox, Mark Gurvis, Morton L. Mandel, Joseph Ralmer,
Henry L. Zucker

FROM: Virginia F. levi
DATE: August 9, 1989
Enclosed are the following dﬁcumonta:
1.  Minutes of the July 30, 1989, Senlor Policy
Advisors/Commission on Jewish Educatlon in North America 41‘}
Meeting s
2.  Assignments (attached to the meeting minutes)

3. Paper on Federatlon - Agency Relationships in Jewish
Education, by Bennett Yanowitz and Jonathan Woocher

4, Minutes of the July 31, 1989, Commission Follow-Up Meeting

T e et
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-
MINUTES: Senlor Policy Advisors, Comnission on Jewish Education
in North America
DATE: July 30, 1989
DATE MINUTES ISSUED: August 8, 1989
PRESENT: Morton L, Mandesl, Chairman, David S. Ariel, ks;mOUf Fox,
Mark Gurvis, Stephen H, Hoffman, Martin 5. Kraar,
Jogeph Reimer, Arthur Rotman, Herman D. Stein,
Jonathan Woocher, Henry L. Zucker, Virginia T, Levi
(Sec'y)
. COPY TO: Arthur J, Neparstek, Carmi Schwartz N
I. eview in
Asslgnment The minutes of June 15, 1989, were reviewed. It was agreed that MIX will
talk with Rotman and Woocher about who should accompany him to meet with
each of the denominatlon heads and will arrange the meetings for asg soon
as possible,
II. Fioal Revort
A, ane 8
Seymour Fox presented the draft outline of the final report and
sccompanylng research design, both of which were circulated in
advance. In discussing the purpose of the report, we were reminded
of the lmportance of remaining sensitive to programmatic interests,
It was suggested that some could percelve the emphasisz in the
document to be on formal education. We mean to define Jewish
education to include both the formel and informal realms, A clear
definition of Jewish education should appear early in the final
Assignment report and should be woven throughout the document, Rotwan agteed to

convene a group including himpelf, Kraar, and Woocher to develop a
racommended dsfinition.

In place of the term "road map," we will subscitute "agenda for the
next decads,"

It was agreed that the primary audience for the report is thae
enlightened lay leadership of North America, and a secondary audience
is professionals. The document should be accurate and complete and
written in a readable style, 1t should be a serious document (with
historical significance) and attractively designed.

The retionale for the Commission should emphasize our balief that
Jewish continuity in North America is at risk, and that improvement
of the qualicy of Jewish sducation feor Jewish continuity is worthy of
a gerious effort.

e e S iy e
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Senioer Policy Advisors Page 2
July 30, 1989

B.

Commissioning of Papers

A memorandum was diztributed offering an updated list of potential
papers to be commissioned (ase Exhibit A), This list and the
descriptions of the papers in the outline of the final report were
discussed in detail,

These papers are to be prepared 28 a basis for writing the final
report and will appear in an appendix to the report:

1. tio be wis AT and tinu
This paper will be written by a major Jewish philosopher.
N
2, or Q d b
pmerica, It was sugpgestad that Walter Ackerman could write an

effectiva paper on the historical context, but that others should
be congultad on current issues, Reimer has a paper on
federarion/agency relationships in Jewizh education by Yanowitz
.and Woocher which might prove helpful, VFL will distribute it to
senior policy advisors. ’

3. a s 18 a3 W e of3. Raeimer has
begun work on this paper, He distributed a preliminary summary
of his work to date,

4, Atkitudes, opinione. and perxceptions of needs of Jav leadershin.
It was sugpested that the proposed approach--to collset data at
the Novembesr General Assembly--is not the baat way to gather the
desired information. Alternatives include (a) A letter from
Carmi Schwartz and Bill Perman, transmitting a survey to each
federation sxacutive for distributien to each board, (b) .
conducting a pretest of the instrument at the CA and do a generald
administration later, (c) commissioning a firm to conduct the
survey, or (d) none of these, HIZ will review theass optiona and
recommend an approach.

. 5. pppreaches %o training pereonnel snd purrent training

opportunities. - Following discusaion, thera was general agreament
that this paper should be commissioned., SF will review with Sara
Lee possible authors,. Two names auggested wera Arysh Davidson
and Susan Shevitz.

6. Assegsment -of Jewish education as a profession. This topic wasg

agraed to without any disgussion.

In addition, we were remindad that papers are being prepared
describing Community Acticn Sitex and the Initiatives for Jewish
Education. HiZ {s working on a comprehensive paper on community.
(S5ee Section IV of these minutes,)
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July 30, 1989

In discussing the preparation of papers, it was noted that there are
& number of organizations with a strong intarest in these topics and

Assignment with useful information to contriburs, Woocher will provide VFL with
a list of organizations which fit thiz description and suggestions of
how to involve each appropriately. It was moted that an organization
with & vested interest in a particular topic could be extremely
halpful in providing input and feadback, but is not the appropriate
body to write the paper.

It was agreed that the papers which have not yst been commisaionsd
Assignment should be autherized and suthors engaged as soon as possibls by SF,

B An author for the final report has mnot yet been identified. Fox and ~ .
Hochstein will oversee the research and writing process. Senilor Lo
policy advisors are asked to recommend an author for the final

report,

Asslgnment

I1I. AJE )

It was reported that at the August meeting of CAJE, MIM will make &
predentation on the Commission followed by responges by Elkin and Lee,
Thereafter, conference participants will £i11 out a questionnaire to
identify issues of concern to Jewish sducators and will discuss these in
light of the Commission's work. The recorders of thege groups will then
meet with MIM and Commissiomn staff on the outcome of those discussions,

It will be made clear that CAJE is one of a number of organizations whoss
input will be sought in meetings such as the CAJE conference.

It was suggested that this Commission/CAJE activity should be publicized
by CAJE. N

P A T T lon

HLZ - presentad an outline of a comprehensive paper on community, He
proposed tha following papel to review a community/finaneing paper:
Ariel, Fox, Hiller, Hoffman, Kraar, Mandel, Naparstek, Rotman, Stein,
Assignment . Wasserstrom, Woocher, and Yanowitz. Zucker will draft the paper with
Assignment staff assistance of Gurvis and Levi. It 'was suggasted that HLZ call
 Steve Solender for the suggestion of a New York lay person knowledgeable
Asgignment in the area of finance to add to the panel. HLZ will prepare a brief
paper for review at the next meeting of the senior policy advisors.

Assignment HLZ will work with Kraar, Hoffman, and Gurvis to devalop a plan for a
presantation at the Genaral Assembly in November. This might be a topic
for a forwm. In addirion, it was suggested that an audio/visusl

. presentation be considered. We will discuss this further with CJF.

Asaignment MIX will call Bill Berman to proposa that the next meating of fuederation
proaidenca and exesutivaes ha Adavoted to tha Commission.
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Vv, Fa Foupdations

It was suggested that a preliminary meeting be held ro include MIM,
Crown, Bronfman, and possibly Hirachhorn, to discuss their willingness to
provide funding for implementation. This would be followed by a larger
meeting of potential funders. The initial meeting should be held soon,

Asgignment " HLZ will talk with Hoffman and Kraar about holding meetings with
: supporting foundation donors about their interest in funding Commission
implementation,
VI, N u c terview

An outline to ba used in the pext tound of interviews with commissloners (jj

and the list of commissioner assignments were raviewed and ravised.
Assignment VFL will send the corrected versions to interviewers so that intervieus

may be conducted and reports submitted by September 15.

VII. G nd Ar

A, SF reportsd on a meeting with fedaration planners in Tsrael and noted
that representatives of filve communitias asked to ba invelved in the
Cormisaion process, It was suggested that communities active in
Jewish education, whether or not they have local commlssions, should

'’ be involved with ths Commission., Woocher can-help to identify these

Assignment _ comnunities.  Gurviz suggests that at the next quarterly there be a
: . © follow-up meeting with planners and will maks the necessary
arrangements,

B. At the Octobar 23 Commission meeting we might divide into three

» ' groups, omne-to dimscusg ths IJE/Community Action Sites, one to discuss
personnel, and.ons to discuss comrunity. As an alternative, each \1fﬂ
group might discuss all topics. -We might also hear & serxies of
capsule statements by tha authors of background papers.

C. ‘We might wish to take a different ‘approach with the programmatie
options, Initially, tha ideas were broken down into as many optlons
aa possible. Now we may wish to collapse them into a smaller number

..of optlons and develop a stral [y to approach each.

D, We might wish to consider holding a series of meetings of interasted

- organizations to discuss how. they can contribute to and betefit from
the work of the Commission, Thia might occur batween the fourth and
fifth meetings of the Comnmission and is. among the items listed for
discussion on August 24,

E, It is important to have & plan to move from the Gommission to
inplementation.
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SEE MAMMICH ENT MANUAL POLICY NOL LS
TON DJIBDINTE O THE COWMETION

OF 1MD FOAM FOdL L FURCTIONM, SEREM |

O ACTIVE PROJECTS FUNCTIGN Commission on Jewish Education in NA
0O RAW MATERIAL )
(1 FUNCTIONAL SCHEDULE SUBJECT/OBJECTVE  Mandel Assignments
73000 LY. L0004) PRINTED iM URA
ORIGINATOR VFL DATE 8/3/89
ASSIGNED DATE COMPLETED
HO. DESCRIPTION PRIORITY TQ ASSIGMED PUE DATE OR REMOVE!
INITIALS) | STARTED DATE
1, Meet with Schorsch, Lamm and CGottschalk MIM A/36/09 1 9/1/80
to devalop a mechanism to involve tha
denominations, along with AR or JW. ~
L3
2. Arrange for Premier's PR repressntative to MIM 3/30/89 TBD
work with Paula Berman Cohen {n astab-
lishing contacts with the Naw York Timegg
and the Wall Street Journal. “
3. Cons{der calling Herschel Blumbarg and Paul MLY 3/30/89 TBD
Berger to interest Moment in the Commigsion
4, Contact assigned commissioners for follow MLX 6/15/89 | 9/15/89
up to June l4 meetlng.
- Hax Fisher
- Joseph Gruss
- Ludwig Jesgelszon
- Daniel Shapiro r?’-
5. Meet with Michael Albanese, HLZ and VFL MIM 4/4/89 TBD
to discuss developing monthly trend report
and to discuss Commission budgat.
6. Consider & trip to the west coast to meet MIM 5/7/89 TBD
with the local LA commission.
7. Convene foundation and federation MLM 6/15/89 | 10/1/89
representatives, with HLZ,
8. Consider attanding & JESHA Board meating MLM 7/5/89 TBD
to discuss Commission.
9. Hold meeting with Tweraky. MIM 2/9/89 | 11/1/89
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O ACTIVE Findemw 0 FUNCTION Commisslon on Jewish Education {in NA

O RAW MATERIAL

O FUNCTIONAL SCHEDULE SUBJECT/QBJECTIVE Mandel Assignmants
TR (ALY, |pasd) MIWTED M LLY A
ORIGINATOR VFL DATE  8/3/89
pricriry | S5Ta 0 s's}f::r-«!m DUEDATE | OR ReMioVE

NO. DESCRIPTION aNTALS) oV taTe
10, Discues with Rotman and Woochar who MM ?7/30/89 | §/15/89

should accompany MIM to meat with '

denomination heads and arrange meetings

25 soon as possible.
11. Recommend an author for the final reporc MIM 7/30/89 | 10/1/89

ta SF,

s

12, Discuss with Bill Berman a proposal that MLY 7/30/89 | 9/1/89

the next meeting of federactlon

presidents and executlves be devotad to

the Commisslion.
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O Al IGNMENTS :
O ACTIVE PROJECTS FUNCTION ~ mmission on Jewlsh Education in NA
0 RAW MATERIAL
O FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE  Naparstek Assignments
TI00 (RDY. LLrdg PRNTLD M VA
ORIGINATOR VFL DATE  3/3/89
ASSIGNED DATE COMPLETEE
NO. DESCRIPTION PRIORITY T0 ASSIGNED DUEDATE | COR REMOVE!
_ {INITIALS} |  STARTED DATE

1, Contact assigned commigsioners for follow AJN 6/15/89) 9/15/89

up to June l4 meating.

- Ronald Appleby ~rﬁ

- Stuart Eizenstat

- Robert Hillaer

+ Matthew Maryles

- Lionel Schipper

- Peggy Tishman

Recommend an author for the final report AIN 7/30/8% | 10/1/89

to SF.
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FOR GlIiGELINEY om THE COmMITION

L LUE MAXAEEILNT MANYAL KLY RO L3

OF TRIS FONM FOR & FUMCTIONAL SCHEDULE

Commission on Jewlsh Kducarion 1n Na

SUBJECT/OBJECTIVE

Fox Assignments

ORIGINATOR

NO,

GESCRIPTION

VFL

PRIQRITY

ASSIGNED
T
{INIYIALS)

DATE

8/3/89

DAIE
ASSIARED
5TARTED

DUE DATE

COMPLET
QR REMOVY
DATE

Prepave proposal for implementation
machanism (IJE).

Prepare outline for a vislon paper.
(Part of IJE mission statamant)

Contact zssigned commissioners for follow

up to June l4 meeting.

- Mona Ackerman

- Charles Bronfman

- Legter Crown

- Alfred Gottschalk

- David Hiracehhorn .
- Sara Lee

« Seymour Martin Lipset

- Charlea Ratner

- Isadore Twersky

Draft MIM's presentation to 8/1% CAJE
group in consultation with 5. Les and
JR.

Review with Sara Les suggestad authors
for a paper on approaches to training
opportunities,

Engage authors to do papsrs approved by

senfor policy advisoxs.

TP

st

SF

SF

SF

SF

SF

SF

2/9/89

5/9/89

6/15/89

7/5/89

7730789

7/30/89

8,/24/89

TBD

9/15/89

. 8/15/89

8/15/89

A
8/1/8%
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Comaission on Jewish Education in NA

O RAW MATERIAL
0 FUNCTIONAL SCHEDULE

SUBJECT/CBJECTIVE .

Hochstein Assignments

TR0 (Y. 1004 PRI LD B Y A

ORIGINATOR

VFL DATE

8/3/89

NG, DESCRIPTHON

DATE
ASSIGNED
STARTED

COMPLETEL
OR REMOVE
DATE

ASSIGNED
10
{INITIALS}

PRIGRITY DUE DATE

Contact aseligned commissioners for follow:
up to June l4 meeting.

David Arnow
Norman Lamm
Robert Loup
Morton Handel
Florence Melton
Esther Leah Ritz

Ismar Schorsch (dona)

Recommend an author for the final report
to §F.

6/15/89 | 9/15/89

7/30/89 | 10/1/89
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BEE MAMAGDMENT Mk -1 WO R
ol QUIDILINES 0N THE STRPUTION
OF TR FORN MR & FUNGTIORAL MHEDULD

w ACTIVE PROJECTS FUNCTION Commission on Jewlsh Education in NaA
O RAW MATERIAL [~
O FUNCTIONAL SCHEDULE SUBJECT/OBIECTVE  zucker Assignments
THP0 (RDY. Jovba) P TED I LLBA, .
ORIGINATOR YFL DATE 8/3/89
NO. © DESCRIPTION PRIQRITY ‘sslT%Nm Asgﬁ:ﬁm DUE DATE 6 RENiOVE
{INITIALS) SYARTED DATE

1, Contact assigned commissloners tor follow HLZ 67157891 9/15/89
up to June 14 meeting.

- John Colman o

2. Develop a plan for follow up to federation- HLZ 4/3/89 | 10/1/8%9
related atings at which Cc¢ lasion
presantations occur, »

3, Work with €. Schwartz to ensurse that HLZ 5/7/89 | ongoing
Commission raports are on agendas of
groups he convenss or reports to,

4, Coordinate development of & FR plan HLZ 7/5/89 | ongoing
through 1990,

5, Sea that planning group considers HLZ 5/7/8% TBD |
holding perlodic meatings of i
Commission ;e 6/90 to monitor IJE. .

6. Contact Carmi Schwartz to dilscuss how HLZ 7/5/89 | 8/24/89
Commission should be featured at GA. -

7. Work with §. Lee on encouraging CAJE to HLZ 7/5/89 ¢ 8/15/89
publicize Commission presentation to
thelr group.

8. Raview proposal to collect data on HIZ 7/30/89 | 8/24/83
atritudes, opinions, and perceptions of
needs of CJF leadership and recommend an
.approach,

L | |
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FOR U ELNDE O THE COMMETON

l: AT MAUMINT BARYAL POLICY Ra L5

OF THIS FORM FOR & MUNCTIONAL SEMEDNE

0 ACTIVE PROJECTS FUNCTION Commission on Jewish Educati{on in NA
0 RAW MATERIAL
O FUNCTIONAL SCHEDULE SUBJECT/OB.ECTVE  Zucker Assignments
730 (ALY, | Ovmb) PUNTLD W U4
ORIGINATOR VFL DATE 8/3/89
ND, DESCRIPTION pmonry | M AssDt’éTafen DuE pAre G REaion
(NITIALS) | BTAKTED DATE
9, Recommend an author for the final report HLZ 1730789 10/1/09
to SF.
10. | Draft a community/financing paper with HLZ | 7/30/89| 8/24/89
staff asgistance of MG and VFL,
11, Call Steve Solender for =zuggestion of a HLZ 7/30/8%9) 8/24/8%
New York lay person to add to panel on
comuunity/finance,
12. Work with Kraar, Hoffman, Gurvia to plan HLZ 7/30/83| 9/30/89
a presentation for the General Assembly
in November. '
13, Discuss with Hoffman and Kraar holding HLZ 7/30/89| 9/15/89

meetings with foundation donors
regarding their interest in funding
Commission implementacion.
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FUNCTION

Comm{asion on -Tewish Education in NA

SUBJECT/OBJECTIVE

Reimer Assignments

ORIGINATOR

VFL

DATE

8/3/89

NO.

DESCRIFTION

PRIQRITY

ASSIQNED
O
(INTTIALS}

DATE
ASSIGNED
STARTED

BUE DATE

COMPLETED
OR REMOVEL
Dart

Contact assigned commissioners for
follow up to June l4 meeting.

. Jack Bialer

. = Josh Elkin

- Irwin Field

- Arthur Green

- Carcl Ingall

- Henry Koschitzky
- Mark Lainer

~ Haskell Lookstein
- Alvin Schiff

= Harold Schulweis
- Izaiagh Zaldin

Draft paper on the synagogue as a
conitext for Jewish educatlon,

Recommend an author for the final report
to SF.

Propose panel for papar on synagogues
as context to SF and HLZ.

JR

JR

JR

“JR

6/15/48

6)15/89
7/30/89

7/31/89

8,/15/89

p/15/8%

10/23/88

10/1/89
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PO MUK O Y. COMPITION
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PREAMIAR (NDUSTEIA, COMPORATION

0 ASSIGNMENTS

A__\.. 0 FUNCTION Commission on Jewish Education in NA
O RAW MATERIAL .
[0 FUNCTIONAL SCHEDULE SUBJECT/OBJECTVE ~ Ratman Assignments
TRO90 (RLY. L0y PemILO ™ US4
ORIGINATOR VFL DATE  8,3/89
ASSIGNED DATE COMPLETEI
NO. DESCRIPTION PRIORITY 10 ASSICNED DULDATE | OR REMOVE
(NITIALS) | STARTED DATE
Contact assigned commigsioners for AR 7/30/89| 9/13/89
follow up to June 14 meeting. '
- El1 Evans
- Donald Mintz
Convene meeting with Kraar and Woochar AR 7/30/89 | 8/24/89

to draft an acceptabla definition of
Jawish education.

Recommand an author for the final report AR 7/30/788 ) 10/1/89
to SF.
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PREMIEA INDUBTRLiAL CORARORATION . ( GT&EFEFEF%%“‘
OA GNN V~ _ o
O AL, IVE PROJEG (S FUNCTION Commission on Jewlsh Education in NA
0 RAW MATERIAL CT
7300 (ALY, 1008) PRINTID N LLLA,
ORIGINATOR VFL DATE  8/3/89
ASSIGNED DATE COMPLETED
NO, DESCRIPTION PRIORITY 10 ASSIGNED DUEDATE | OR REMGVED
{INITIALS) STARTED DATE
1, Contact assigned commissioners for follow Jw. 6/15/8% | 9/15/89
up to June l4 meeting.
- Mandell Berman SN
- Maurice Corson T
« David Dubin
- Irving Greenberg J
- Lestar Pollack
- Harriet Rosanthal
- Bennett Yanowltz
" Provide VFL with list of organizations JW 7/30,89 | 8/1%/89

with a strong interest in the Commission
procass and recommend how to involve
each, . ’

Recommend an author for the final report Ju 7/30/89 | 10/1/89
to SF,
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AL WAAAILE (NT WARUML MOLICT NO. 4%
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O ACTIVE PROJECTS FUNCTION Commission on Jewish Education in Na
O RAW MATERIAL UBJECT/QBJECTIY
O FUNCTIONAL SCHEDULE S BJECTVE  Levi Assignments
THTY MDY, 10/704) PNTED M LA,
ORIGINATOR VFL DATE  8,3/89
ASSIGNED DATE COMPLETED
O, OESCRIPTION PRIORITY T0 ASSIGNED DUEOATE | OR REMOVED
{INTTIALS) | STARTED DATE
1, Follow procedure for scheduling Commission VFL 5/7/89 | 9/15/89
meetings for 2/14/90 and 6/13/90.
"/_\:
Z. Call J. Woocher for feadback on recent VFL 7/5/89 | 7/20/8% to
neeting with bureau directors and advice
on who should meat with burear directors
in Novembar,
3, Draft MIM response to B, Schrage lecter, V&L 7/5/89 | 7/24/8%
with HLZ,
4, Distrlibute BY/JW paper on faderation/ - VFL 7/30/89 | 8/15/89
agency relationships in Jewlsh education .
to senior policy advisors.
5. Review JW list of organizations with SF VFL 7/30/89 | 8/24/8%
and JR and distribute to sanior policy
advisors, ' )
- . ' UTY T /AN sRG /L /RQ

———n .
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8/8/89
TO: Seymour
FROM: Ginny
RE: Aug. 13 - 16
A, Yoy_asked ms t¢ mind veo at wish *- discy the_followipng with

MIM at vour meecing on Sundgy, 8/13;

1.  You are unavallable for the 10/% meating of Sr. Policy Advisors
z, NHeXT steps with Bronfmun aud Crown
3. What to do about Sara Lee pick-up at airport (may be too tight)

4, Whether Flexmer should attend CAJE meeting Wed. AM (HLZ is
strongly in favor of including him.) ¥ FRarther Jllgus.mm here
reiferates Fhe belisf that Flexner shovid he nvited,
B. Following is what I have on plans for the CAJE meaesting.

Mor+- 3/14

Arrive Seatrtle. Staying at Meany Tower
4507 Brooklyn Ava.
Seatcle, WA 98105
(206) 634-20Q0
Rate: $§68/nighc (They'll have our tax exempt certificars on file,)

7:00 - 9:30 p.m. - Hochstein & Gurvis to meet with Aron; Fox to meet with
Davidson. (I told both to come to hotel and ask for
your rooms. No meeting rocms have been resarved for

this.) o
9:30 p.m. - Fox, Hochstein, & Gurvis to meet
Tueaday, 8/15
8:00 a.m, - Fox, Hochstain.?& Gurvis to meet

10:00 a.m, - 2:00 p.m. - Meating in Dean's Room, lunch to be served noxt
door In President's Room: Fox, Hochatain, Gurvis,
Alexander, Ariel, Aron, Davidson, Elkin, Flexner
[already left for Seattle - I left a message for
. him about this meeting), and Schiff

- You will prepare uctions for digecuss

and discuss with this group.)

5:30 - 6:30 p.m, - GCleveland Fellows Reception
Fishbowl Lounge
Terry Lander Hall



Tuesday (cont, )

R p.m. - mmission present: .on and f¢ >w-up
The HUB Ballroom
8 - 9 - Praszentation by MIM, Elkin, and Lee
9 - 10 - "job-alika™ group deliberaticns
10 - 11:15 - Selscted poople will meet with MLM and other Commission
ok representativas for synthesis, Spack expects MIM to

kkk ake soms éon din ents

Wednesday, 8/16

8:00 a,m, - Meating of Fox, Hochsteln, Gurvis, Katz, Laé,.Raynolds, Spack
Flexner? (Locatlon neot yet determined.)

- B e P — EER R

T e ey



AUG

8/9/89

1T,

ITI.

S '89 1(5:32 PREMIER CORP. RADMIN.

Second Draft
Proposed Agenda
Senior Policy Advisors
Thursaday, August 24, 1989
Sheraton Hopkins
10:30 AM - 3:00 PM

Review minutes and assignments from 7/30/85
Update on Commissioning of Papers

A.  Status report on all papers, authors, panels;

raconsider opinion survey; timetabla
B. Update on community/financing paper
C. Update on synagogue as contexl pajer

Commission Qutreach

A. Programming the following (Involvement of
boards and lesdership in planning; role
in implementation)

1. JESNA and Bureau Directors

2. JuB

3., CIF and Fedarations

PRGE .Q@4

VFL
r'}
&
SF
HLZ
JR
“
JW
AR

HLZ /MG
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B. Involving organizations in development
of report and implementation mechanism

{Woocher grid)
C. Report on CAJE meeting and proposed follow-up

D. Involvement of community planners

E. Plans for GA
Public Relatibns

Qutline of plans

Agenda for 10/23 Commission meeting

We propose that the Commission meet as a whole

to hear and raact to pre:entations on each papar,
including a proposal on the IJE and smmunity Action
S{tes and & report on the status of community/financing.

[Guidelines for presentations by researchars)

Timatable from now through the final meeting

PRGE., @5

Jv

§F
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HLZ

MG

SF/HLZ
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SF-t4] Yo &
have qm&f‘hn;@
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ADDRESS BY
MORTON L, MANDEL
TC THE CAJE CONFERENCE
SEATTLE, WASHINGTON

Betsy, I want to thank you for your generous intruducction,

I was told that one cannot understand CAJE without participating in a
national CAJE conferencs. 1 learned today, in & few short hours, that
this is, 1n fact, the case. The power of meeting 1800 people who are
deeply involved in and committed to Jewish education at orna time and in one

place is enormous,

It 1p also lnspiring ro see 30 many Jewlsh edlcators and lay people here to
share their concerns, thelr Iinsights and their wisdom. The diversity of
backgrounda, of affiliations and respect for pluralism displayed here is

impresegive.
I vxuly sppwamdass renv dwmard tard am_

I know and am pleased that the Commission on Jewish Education in North

America 1is being recognized by this body.

T understand that the purpose of this evening's session 1s to consider the
) opportunities that this commission may offer all of ug ~— educators,

rabbis, scholars and community leaderws.
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Lhe many whu dle uuwe willelally affiliatad with the Jowiloh communiry?  Uaa

it the data about asgimilation and intermarriage? Was 1t the concern about

tha small number of students in day schoola, or the anxiety about the
effectiveness of the supplementary school where most Jewish children

receive their Jewish education? Maybe it was simply a maturing of the

world Jewish community to the point that it was ready ta seriously consider (:}

how 1t could intervene to insure a meaningful Jewish future through Jewish (.

education.

Whatever the reasons, 1t was clear then, in 1984, that what we were
experiencing wad more than a sudden burst of interest and concern. Jewish
education was appearing more ragularly on ths agenda of important Jewish
ocrganizations. In communities throughout America, when federation leaders
were polled, Jewlsh education was found te be a primary concern, one of

their top three priorities. o~

About the same time, thare was another very importent devglopment,
Federation endowment funds were growing very fast, and a significant number
of affluent Jewish families were est;blishing large private foundations.
Many of these foundations were searching for waya to impact the Jewish

future, Several began to show an interest in Jewlsh educatlon.

Together, thess developments pointed to tha possibility that we might be

_witnessing the begioning of a new era for Jewlsh educarion.

Qur family began to ask how our foundation could help accelerate and

intensify this process.
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We consulted with educators, escholars and academics in North America and in
Igrael. They all felt that what was happening was significant. Jews of
all persuagions —~ Orthodox, Conservative, Reform, Reconstructionist and
secular ~-~ were becoming more and more concerned about the future. Along

the way, we also discovered that Jewish academics, not only those wha were
N

f?

scholars In Judaica, but world-renowned experts in the'natural sciences, the
social sclences and the humanities, were ready to contribute thelr time and
energy. We recognized an opportunity, Could we bring these forces

together —- influential community leaders, talented Jewish educators and
outstanding scholars -~ to c¢reate a vital and meaningful partnership?

Could we develop an approach that might lead a more hopeful future for the

Jewish community in North America?

We understood from the very beginning that a message, a vision, was
important but that it had to be accompanied by concrete plans that would be / j
implemented in the real world - in schools, in community centers, in campe, '

in educational programs 1n lsrael, in dduli smd fawlly edwcatlen,

We knew that private foundatioﬁa have used commissions as effective tools

for achieving their goals.

Thisg led us to invite =2 grou§ of people to consider whether a commission
vas timely to look at Jewish education., Could Jewish aducators, acholars
and community leaders be brought together to think, and could they produce
a report that would inspire and energize the field? More importantly,
could a report be prepared whose lmplementation would lead to

acrosa-the~board and systemic change?






-

¢ ty nters, ti bureaus of Jewish education, and, sbove all, the

educators on the front lines.

5., The Commission'as final report must include a plan for implamentation of

the report's recommendaticns, as well as the necessary funding for

implementation. The Commission should be proactive in implementing its

findings and recommendations. f:}
g

These five principles guided the establishment of the Commission and the

selection of the commlissieners.

The Commission was launched by the Mandel Assoclated Foundations, JWB, and

JESNA, 1n eollaboration with CJF, in May 1688, Hundreds of names of

potential commissioners were considered. We eventually fnvited 48 people

to be commissioners. 46 accepted,

)
The firat meeting was hald on tha first of:August 1988. As you can sew
from the list of the commisaioners, we have invelved a very distinguished

group, with very diverse backgrounda.

We realized that we could not discuss the "goals" of Jewish education with
this group, since many of the cemmissioners held differing, sometimes even
contradictory, conceptions of the educated Jew. They simply disagreed
about the goals and tha methods of Jewlsh education, However, we felt
enormously challenged by the poasibility of so diverse and powerful a group
arriving at a consensus, about the kinds of intervention to be undertaken
1f Jewish education were ever to rise to its full atature and wake the

raquired contribution to a meaningful Jewish commupity.
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We adopted a method of operation that involved interviewing every

commisgioner before and after each mesting of the Commission, Befora the

firat meeting of the Commission,_we needed their imput in shaping and

setting the agenda, In the interviews held before the first meeting and at

the first meeting itself, we were flooded with an abun&ance of wonderful (;}
and challenging ideas, It was clear that almost any ona of éha ldeas the {?
commissioners suggested could occupy 2 commlssion for several years. .For
example, one commissioner argued that we should devote our entire agenda to
various forms of early chilldhood education (day care, nursery schools,
kindergartens), She claimed that working mothers need an appropriate
educational asetting for thelr children, and early childhood is the time for

deep and enduring educational experiences. Another commisgioner claimed

that the madia - television, video ard the computer -~ wag the way to

improve edugation in the classropm, as well as a way to reach the entire {ﬁ‘
family. There were thosa who claimed that, if we could only reduce the

tultion for the day school, thousands of students would anroll. Others

argued that the college campus, where more than 80 percent of all young

Jewish people spend several of{the most crucial years of thelr lives, is

where we should concentrate our efforts.

In all, at the first meeting, the commissioners suggested 26 idens - or as
we declded to call them, options - for the agenda of the Commission. There
were good reasons to undertake most of them., The qdeatiun was how to

decide among them.
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After a great deal of deliberation, we realized that we co 1 organize __l
of these options into two categorles: programmafic_options and enabling
options. Most of tha options that were suggested by tha copmissioners
could be characterized as programmatic. They approach Jewish education

through a particular cut into the field - either through age groups,

institutjana ar programs, for example, the ¢ollege-age group, the
supplementary school or Israel Experience programs, On the other hand,
enabling options approach Jewilsh educacion through interventions that are
tools or facilitators. They serve many of the other options. They are

preconditions for the programmatic options.

We concluded that two of these enabling options were vital to any
scross-the-board improvemeats in Jewish eductlon. They are: 1) dealing
with the shortage of qualified personnal in all areas of Jewish education,
and 2) dealing with the community - its atructures, leadership and funding
- a5 mejor agents for change. The proponents of each programmatic option
understood that, in order to succeed, all programs require the recrultment
and training of additional talented personnel and a change in the climate
of the community so that Jewish education would be recognized as an honored
and high=-priority pursuit and ;o that there will be an infusion of
gubstantial new funda to make this posaible, Furthermoras, in addition to
gserving as preconditions to all of the other options, the community and
personnel options ara interrelated, and a strategy involving both would
need to be devised.

Clearly, if we hope to recruit outastanding people, they will have to
belleve that the community 1s embarking on a new era for Jewish educatiom.

They will have to believe thai they are entering a field whare there will

e e R

P
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be reasonable salaries, a sacure carear line, where their ideas will make a
difference, and where they will be {n a position to influence the future.
Creating these conditions will require a commitment by tha North American
Jewish Community at the continental and local levels. In turn, an infusien
of more dedicated and qualified personnel into the field of Jewish
educaticen will help convince par;nta that Jewish education can make 3
difference in the lives of their children and in the lifestyles of their
familieg., The community, through its leadersiip, will thea ba able to more
effectively design and take the steps necesmary to place Jewlsh educaction

higher on its list of priorities.

This diatinction between programmatic and enabling options made it poesible
for the Commissiocn, at its second meeting on December 13, 1988, to agree on
an agenda. We were going to concentrate on these two areas: personnel and
the community, But how? What would we do that would be different? What
could we introduce that would change the situstion? One commissioner
reminded us that educators and community leaders have agreed for a long

time that these two areas are Iin need of ilmprovement. Articles have been
written; confarences have been held; aolutions have been suggested; programs

have been tried. Yet significdnt emough improvement has net occurred.

As we examined previous efforts to deal with the problem of personnel, we
discovered that all of them addressaed only a part of the problem. No
systematic, sustained, across-the-board, and well-funded approach has

ever been undertaken. We were convinced that such a comprehensive approach
is required. To deal effectively with the persomnel option means that
recrultment, training, profession-building and retention must be addressed

simultaneougly, How can we hope to racruit people to tha fisld of Jewish
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education unless they believe that they are entering a fully-recognized
profesaion where they will be empowered to determine policy and practice,
where there will be & varlety of options for professional advancement, and

where their life’'s work will be appreciated?

We learned that there are fewer than 20 fulletime profesaors of Jewigh
education in North America, and too small an academic base to prepare
enough educators for the tens of thousands of positions that exist -~ and

to help guide pre- and in-service educatiom,

We discovered that significant numbers of Jewish educators leave the field
after a few yeara. Burn-out appears to be a serious problem that affects

some of the most talented teachers, informal educators and administrators.

What must be dome to retaln our .very best people?

Thus, we belleve that we must try to approach personnel in a comprehensive
manner. That 1f we attack the problem systematically and sustain our
efforts over time, 1f the community leadership can be convinced to make
this a top priority and secure. tha requiredlfunding, that our efforca will

*

make a difference.

In all, there now have been three meetings of the Full Commission., The
first was last August 1, when wa learned of the many opportunities, the
many options that the Coﬁmission gould consider for its agenda, The second
_ meeting last December, when we decided on our ageanda: to deal
simultaneously and comprehensively with the personnel and community
options. And, our third Commission meeting, just last June, when we

o

considered the igsues Izvolved i1 how to proceed and where ta begin,
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I want to stressa that our Commission 1s committed to more than issuing a
Teport, We want to act on the findings of the report, and convince as many
communities as possible to join us, We want to implement the  final
tecommendations in our report, and enlist others in the procesa of

implementation,

When we all established the Commission, it was with the hope thar it would
cause across—the-board, systemic change for Jewlsh education throughout
North America, But, to convince others ta Join us after we have started, we
feel that some conception of demounstration is called for. Clearly, we knew
that we could not address parsonneal and the community at oncae, and
screou-tho-board threaughout Marth imorisa Wea now helieve. however. that it
could be feasible to begin such .an undertaking on the local level, 1in
communities. There are a number of reasons for begihning on the local

level, Here are six of them: s

1. Most education takes place on the local level - in schools, synagogues,

community centers apd campas.

2. Thare are advantages to bullding programs "from the bottem up'" = with
the local community playing a major role in initiating ideas and being
leading partners in their implemeatation ~ thereby eetablishing owmership

of the iniclacive.

3. There are already ideas and programs - "best practices" - that, 1if
brought together in one site, integrated and implemented In a complementary

way, could have a significantly greater impact than when their application



AUG Y9 'gY lzigr FREMIER WUME . Aoii1its

- 12 =~

is fragmente¢ .. __ank __ who e
membera of CAJE? Imagine 1if a good aelection of the many ideas and
programs thar have Ilmpressed you at this conference and at previcus
conferences were introduced inte ome community. If they were carefully

orchestrated, guided by a comprehengive plan, imagine what the impact could

be,

4, Then, in addition to ideas and programs that are now being tried in
various communitiea, new visions of Jewilsh educatioen which have not yet

been tried could be tramslated into practice and carefully experimented

with,

5. The resultes of such a local undertaking would be tangible and visible -
hepefully, within a reasonable amount of timae.. It could generate interest
and reactions that might lead to a public debate on the important issues of

Jewlsh education.

6. A network could be developed among local sites which could increase the
impact of each and, hopefully, generate interest ameng additional

comuunities to replicate and ad;pt this approach.

As we considered the advantages of working on the local level in
communitiens, we recognized that an indispensable contribution can be made
through the broad and sustained efforts of experta working "from the top
down'". Local projects will not be able to reach their full potential
without the full invplvement and assiatance of the training institutions

and national organizations,

-,
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TO: Hanan Alexandey, David Ariel, Isa Aron, Aryeh Davidson, Josh Elkin,
Mark Gurvis,K Mnnette Hochstein, Sara Lee, Alvin Schiff

FROM: Seymour Fox

DATE; Augusct 8, 1989

This will confirm plans for a meating to discuss research needs of the

Commission on Jewish Education in North America to take place on Juesday,
us m n 4 o van

Seart ele 206 4-20 the ! « I look forward to

seeing you there.
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REQUEST FOR TELEX/MAILGRAM/FAX

BPECIFY HOW TO JEND MESSAGE

Prce.a1 o

52

72343 [REY. 2/83) PRINTED M | 3.4 U TELEXNO. URGENT « Time sansitive = must go al once
O MAILGRAM
FAX NO. O REGULAR - 6and ai tima raies dre mast
fq,.. soongmigl
TYPE {UBING DOUBLE §PACHD} On PAINT OLEARLY N%?&"gg-v TReHE
FROM;

NAME FOK

COMPAHY_UA’T[U P{JL?L "f

!é Levi
COMPANY, /L

Note from M. L. Mandel;

STREET ADDRESS DEPARTMENT.

CITY, STATE. ZiPMM /i M( COBT CENTER 70

PHONE NUMBER

TELEX NO.: 8873015 PREM] UW l FAX NO.=2456040828— [ TIME SENT:

MESSAGE: o
.7

I'm expecting you and Annette at Hocel Plerre Sunday, 8/13, 10 a. to & p.

If you need to talk to me, call me in New York at 10 a., Saturday, 8/12.
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SECOND DRAFT ~

I was told that one cannot understand CAJE unless or until he or
she participates in a national CAJE conference. I learned today,
in a few short hours, that this is in fact the case. The power of
meeting, at cne time and in one place, 1500 people who are deeply
involved in and committed to Jewish education is enormous. It is
inspiring toc see so many Jewish educators and laypeople whe are
here to share their concerns, their insights and their wisdom.
The diversity of backgrounds, of affiliations and the respect for
pluralism displayed here 1s particularly meaningful to me

personally. I deeply appreciate your invitation.

Betsy, I want to thank you for your generous introduction. Though
I am genuinely flattered by the invitatien to address the 14th
Annual CAJE Conference, I understand that it is the Commission on

Jewish Education in North America that is being recognized.

The purpose of this evening’s session 1is to consider the unusual
opportunity that this commission may offer all of us --

educators, rabbis, scholars and community leaders.

I would like to share with you why our family decided to suggest
the establishment of the Commission, and why we are investing so

much hope in its outcomes.

LLE
r
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I am a relative newcomer to the field of Jewish education. Though
I have been involved in Jewish community activity for more than
40 years - most of my adult life - I served as president of my
local community center; then as the national preseident of JWB;
and I was privileged to serve as CJF’s president from 1978-1981 -
— I did not come to appreciate the centrality of Jewish education
to the future of the Jewish people until I was elected to the

Board of Governors of the Jewish Agency.

Time does not permit me to share with you my many interesting
experiences first as chairman of the Joint Program for Jewish
Education, a foundation that grants support to innovative
projects in Jewish education throughout the world, and then, from
1984-1988, as chairman of the newly created Jewish Education
Committee of the Jewish Agency. There is, however, one experience

that T would like to describe.

As I began to work in the field of Jewish education, it became
clear that not enough of the top lay leadership was devoting
itself to the issues and the problems of Jewish education. So we
decided te call a World Leadership Conference on Jewish
Education. We set as our goals the recruitment of 50 top lay
leaders to this conference, and through the conference we hoped
they would become involved in the field of Jewish education. The
conference was judged by most people as a dreat success. More
than xxx people attended and one prominent Jewish educator wrote
that the conference was "a watershed in the process of Jewish

education emerging as one of the top priorities for the Jewish

k)
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community. "

When I 1look back at the World Leadership Conference and ask
myself why so many of us began to show an interest in Jewish
education, or - as some critics have formulated it -- why it took
us so long, I must admit that I do not really know the answer.
Was it the sudden recognition of the trends? The data about the
many Jews Wwho are not officially affiliated with the Jewish
community? The data - as controversial as it may be - about
assimilation and inter-marriage? Maybe it was simply the maturing
of the world Jewish community to the poin:t that it was ready to
seriously consider how 1t could intervene to insure a meaningful

Jewish future through Jewish education.

Whatever the reason, it became c¢lear to some of us that a new era
was beginning. Jewish education was appearing more and more on
the agendas of every important Jewish orcanization. In several
communities where federation leaders were polled, Jewish
education was found to be one of their primary concerns, one of
their top three priorities. Another very important development
was the creation of several large, private Jewish foundations,
each of them searching for the way to make an impact on the
Jewish future. Almost all of them were beginning to show an

interest in Jewish education.

Collectively, these circumstances created an interesting

challenge. Could we somehow <create a real and meaningful

e —_—
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partnership between Jewish educators, community leaders and

N ish 5] -3? How? Where?

As our family began to seriocusly consider the agenda for our
foundation, we felt that we needed guidance in determining how we
could have the greatest impact. We consulted with colleagues,
with friends and with experts. We investigated the history and
achievements of various commissions, especially those in the area
of general education. We were impressed by the potential power of
a partnership hetween the private and public sectors. We were
particularly struck by the influence that the Carnegie Foundation
had in the field of medicine in the early part of the 20th

century.

As many of you know, the Carnegie Foundation turned to a layman,
Abraham Flexner, and asked him to study medical educaticn in
America which, to put it mildly, was in a state of disarray. At
that time, entrance to medical school didn’t even require a high
school diploma! There were more medical schools in 1910 than
the are today, but few of them were in touch with the advances
in the natural and biologqgical sciences. In 1210, Flexner
submitted the now-famous Flexner Report which was used to
cenvince the Rockefeller Foundation to contribute $50 million for
a new beginning for medical education. This $50 million was
leverage to raise another $500 millicn. As important a role as
the money played, Flexner’s primary contribution was the creation
a new model for medical education. We are indebted to him and to

the Carnegie Foundation for establishing a new medical school at

ey



Johns Hopkins University in Baltimore, which eventually
ifluer 2d Harvard, Yale, Princeton and [ ssibly all medical

education institutions to this very day.

We began to contemplate whether a similar strategy could be
appropriately applied to Jewish education. Could Jewlish
educators, scholars and community leaders be brought together to
think, and to produce a report would inspire and energize the
field and, most importantly, whose implementation would lead to

across—the-board and systemic change?

After consulting with other foundations, with the leaders of the
organized Jewish community -- CJF, JESNA and JWB -- and with the
presidents of the institutions of higher Jewish learning, we were

encouraged to convene a commission on Jewish education.

The principles that were to guide the establishment of the
commission were drafted.

1. If Jewish education is the key to Jewish continuity, then
the definition of Jewish education must be broad. Jewish
education was to be seen as including not only the formal
instruction offered in classrooms, but the informal learning that
can take place in wvirtually any setting -- within the family
circle, at Jewish camps and community centers, through Israel-
related activities, at community events and so on.

2. The proposed commission had to respect and benefit from the

power of the various religious persuasions, in other words it had

-
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to honor pluralism.

3. In order for the commission to make a lasting contribution,
it had to be the cooperative work of the private and communal
sector, of the private foundations, philanthropists and the
organized Jewish community. No matter how much financial support
would be provided by philanthropists, implementation would
ultimately be the responsibility of the federations, the
denominations, the institutions of higher Jewish learning and the
many organizations who deliver services.

4. And finally, the membership of the ccmmission had to reflect
the broad spectrum of Jewish educators, Jewlish scholars and

community leaders,

These principles guided the establishment of the commission and

the selection of the commissioners.

Hundreds of names were considered and we eventually invited 45
people to be commissioners; 44 of the 45 accepted. The Commission
was convened by the Mandel Associated Foundations, JWB, and JESNA
in collaboration with CJF, in May 1988. The first meeting was
held in August of 1988. We approached the meeting with great
anticipation and no small amount of trepidation. We didn’t know
exactly how to work with 45 outstanding commissioners. How do vou
chair a commission when so many members of the commission are

themselves chairs of important organizations and institutions?

We socon realized that we could not discuss the goals of Jewish

education with this group. Many of the commissioners held very



st ng beliefs & 1 their conceptions of the educated _:w were
different, sometimes even contradictory. They disagreed about the
goals and the methods of Jewish education. The problem we faced
was ominous, but we felt enormously challenged by the possibility
of so diverse and powerful a group arriving at a consensus about
the kind of intervention fthat had to be undertaken if Jewish
education was to rise to its full stature and make the reguired

contribution to a meaningful Jewish continuity.

Before the first meeting of the Commission, we interviewed each
commissioner individually in order teo yet their input in shaping

and setting the agenda.

K]
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8/3/89
TO: Those assigned to interview commissloncrs
FROM: Ginny Levl

RE: Next round of interviews with commissionors

Following the June 14 Commission meeting, assignments wers made for tha
next round of interviews with commissioners. A list of commissioner
daslpiuciits lo attached, We esk ther yau srranga ra complete vour assigned
interviews and submit your reports by September 13, Followlug is a summary
of what we saek from the interviews and a suggosted approach. You ara
encouraged to structure the interviews to the specific interests of the
commissioners with whom you are speaking.

1. roosc interviews

A. To debrief on the June 14 meeting.

b Iu boblu 8 wwilvoagubion em suwvgemes «~F rhe Mammiceion's work.
U
Il- “‘ - 2
C. To prepare for the fourth Commission meeting.
II. Ba or digcus L

A, Debrief

l, General regction ww iLhe G/l4 imcoting or, for thoco whn Aid
net attend, provide & summary &nd elicit reactions to
this, the background wmatarials, and the minutes.

2. Build on the sensa of progress -- from fairly abstract
thinking to practical recommendations. Emphasize that che
Commission is moving towards racommendatlions for
implemencation.

K

B, Anticlpatad out¢omes of the Commiasion's work
1. A report that will includa:

* broad direcrions for Jewish education for the next
decade or two - Including programmatic options,

* concrete recommendations on personnel and communicy
(e.g. strengthen training program; expanded rola for
tha communal organizations; national racrultment
effort; substantially increased financial supporc,
etc...)

(See outline of £inal report and research design --
romemboer how €ontative rhoca ara.)
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1y Vféymuu; Fua, Hark Qurcvia, *Cnacca Hochetein, Staphen Hoffman,
Morten L. Mandel, Jpseph Re;\%er, Herman Stein, Henry L. Zucker

FROI{. virﬁinia F. Lovi
DATE: 8,/2/89
SUBJECT: COMMISSION STEERING GCOMMITTEE MEETING

This 13 notify you that the meeting of the Commission Steering Commitcee

scheduled for Wednesday, August 9, at 3 p.m. has been canceled. The next
scheduled meating of this Committee is Tuesday, September 5, 1:30 to 5:00 p.m, _
at Premier,









title/10mn-w

Re: Title for the Final Report

MILM’'s suqgestion

"A Time for Renewal: Jewish education and Jewish continuity in
Neorth America"

HDS ‘s suggestion

"New Ideas, Energy and Funding: Revitalizing Jewish Education in
Neorth America"

or: "The Task Ahead: Revitalizing . . . . "

SF's sugqestion

A descriptive or qualifying clause and/or subtitle explaining the
purpese of the document will have to be added. See, as an
example, the Carnegie Forum’s Report:

"A Nation Prepared: Teachers for the 21st Century
The Report of the Task Force on Teaching as a Professiocn

David Ariel’s suggestion

The title should be Jewishly literate, referring somehow to
Jewish tradition. One possibility is "At the Crossroads" or
"on the Thresheold"
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Tor Finel Regm T oy

— December 19, 1984

Ms. RApnette Hachsteln
Natlv Polley and Planning

Dear Annette,

Though we should be talking on the telaephare socn, I am writing
to inform you of some of the latest wrinkles regardinmg the Della

Fergolla census, and also tc give you asome of my reactiens to the
draft of the Commission's recommendations.

I had a long telephone conversation wlth Leora Isaacs yaesterday,
regarding her concern with the response rats for tha Della
Pergolla (DLP for short) study. OLP colleected data from 2,861
schools, which is B55 short of the list JESNA gave him. Since
they used a telamarketing filrm to call the schools that did not
respong to the wrltten guestionnaire, DLP concluded that the 853
schools which did mot respond na longer exist. Lesra takes issue
with this conclusion, and offers an alternate intsrpretation: a)
that same of the schools {right-wing Orthooox, to taka but one
sexample) are hostile towards JESNA, &nd simply refused to
cooperate} b) that othar schoels are headec by volunteers who
don't have an office, or time to returnm phone calls. Since B8535
schools emounts to 23% of the totael sample, the disputs is a
significant onae. Even if ona assumes that & third of the schools
are defunct, and that the remaining only have 15 puplls each,
{which, in my view, is too consarvative an assumption), ue're
talking ebout over 4,000 studants.

Leora has promised to FAX me DLP's preliminary repert, and I can
FAX 1t to you or aummarize it for you, if you wish. The only
results, thus far, concern numbers of schools and pupil
enzollment.

._‘__-""———-_.

vaw S Now to my comments on the Commission's racommendations (the draft
. I am working from is datad November 26th):

AT

Tﬁdt 1) P.10, paragraph 2: The study that Adrianme Bank and I

¢ condutted far JESNA containy a state-by-state chart of teachsr
ki@ﬂl SUL ba ST » LI LIIE Lil@ble WE LITW & YDe] —wveliigmiib Wewtftl. Lbdbw.. -#

"shortage" -« how many unfilled slots sxist at ths time that
school opens. The problem is thet all the data are sacand or
third hand, gleaned from Bureau staff members, some of whom were
guite knowledgable and some of whem just took wild gusases., I
don't know whether thias chart will be wseful to you or pot, but

vvvvv - TTM O m o wweww i o

I'll be heppy to send it, and/er to inmclude iL|1n the-rtaport that
Debra is uwritlng., Let me know eithar way.

2) Page 10, points 1, 3 and &4: I think| you need to be very
tarefyl to distinguish betusen senior llavel personnel and
teachers, and probably batween day and supplementarly school
teachars as well, It 13 simply not true that tFe profession of

-1=







Recommendations

1. The Community

1. The Commission recommends that more outstanding community leaders, scholars,
educators and rabbis be recruited to take leadership and assume responsibility for Jewish
education on the national and local level. Appropriate structures will have to be developed
to meet the new challenges.

We will have to decide if Funding should be a separate section of the report, with separate
recommendations and elaborations. In this case the topic will be removed entirely from this
section,

2. The Commission recommends the establishment of a fund of $ for Jewish education
so that its recommendations can be acted upon immediately. The founders of this fund call
on the organized Jewish community—local federations, national organizations and
institutions to_{double?) the amount of money available for Jewish education over the next
five years.

2. Personnel

PORKRRE RN B e L B R b . e

The Commission recommends that a ten-year plan to build the profession of Jewish
education in North America be undertaken. The plan will include the development of
training opportunities; a major effort to recruit appropriate candidates to the profession
and improvements in the status of Jewish education as a profession.

3. Programmatic Areas

The Commission has identified the following 12 programmatic areas, each of whicbh offers
promising opportunities for intervention

Early Childhood Education and Child Care

The Supplementary School (elementary and high school)
'The Day School (elementary and high school)

Informal Education

Israel Experience Programs

Curriculum

The Hebrew Language






The mechanism will facilitate the establishment of Community Action Sites, encourage
foundations and philanthropists to support excellence, innovation and experimentation;
facilitate the implementation of strategies on the continental level and in Israel; assist in the
planning and development of programmatic agendas; help to develop the research
capability in North America and prepare annual progress reports for discussion by the North
American Jewish community.
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PROGRAMMATIC AREAS: DEVELOP AN AGENDA FOR THE NEXT DECADE

A.Prepare agendas that would facilitate intervention ip
each of the following areas: .

1. To Develop Early Childhood Programs )

2. To Develop and Improve the Supplementary School
{elementary and high school)

3. To Develop and Improve the Day School (elementary and
high school)

4. To Focus Efforts on the College Age Group

5. To Focus Efforts on Adults

6. To Focus Efforts on the Family

7. To Focus Efforts on the Retired and the Elderly

8. To Develop Informal Education

9. To Develop Israel Experience Programs

10. To Focus Efforts on the Hebrew Language

11. To Enhance the Use of Media and Technology

12. To Encourage Innovation in Jewish Education

B. Broker between individunls/foundations/organizationi and
their areas of interest
Help in the planning and implementation of programmatic
agendas.



IV. RESEARCH: CREATE AN ONGOING AGENDA

A.

Evaluation of the effectiveness of Jewish education

1.

3.

4.

Evaluation of individual programs

Has to be done without making programs feel
defensive [Arnow, Evans - interview towards 3rd)
Qualitative judgements have to be made; don’t settle
for mediocrity (Greenberg - interview towards 3rd)
Establish methodology for evaluation

Evaluate according to the program’s stated
objectives [Hirschhorn - 4th mtg]

Empirical studies on link between Jewish education
and Jewish continuity

Developing criteria for "best practice"

Monitoring of programs implemented by the Commission

1.

Local communhities should be involved in
monitoring/evaluation in their communities, their
problems [Melton - 4th mtg.]

Regearch for innovation in Jewish education

1.

Collection of data needed for innovation

2. Market study: what do people want

(survey of leaderhip’s attitudes)

Regsearch on the cost/financing of Jewish education

Continued research on personnel
(profiles of good educators, training history)

Norms and Standards for Jewish education



DEMONSTRATE WHAT JEWISH EDUCATIQON CAN BE: ESTABLISH
CC™7 T NITY ACTION SITES

A.

Develop criteria for choosing a site

Criteria should be strength of community, interest of
local university, ability to raise matching funds
[Appelby, Berman - interview towards 3rd]

Criteria should be openness to new ideas [Lookstein -
interview towards ~-d)

Bulld coalition within the community; cooperative
planning (define roles for different institutions)

Get educators involved in it as soon as possible [Lee -
interview towards 3rd mtqg) .
Federation should be key negotiator [Berman - interview
towards 3rd) :
Congregations and BJEs are key to bringing about change
[Schipper - interview towards 3rd)

Recruit the best available personnel from arocund the
country to work there (what will it take to get them?)
Can’t plan improvements thru existing personnel; need
new blood [Schorsch - interview towards 3rd]

Identify examples of "best practice"™ to be replicated in
the CA8 (includes defining "best practice")

[See Schiff, Bieler, Coleman, Elkin comments - 4th mtg)

Use excellence in private schonls as a model [Bieler -
interview towards 3rd]

Commission should market/diffuse information on best
practice [Crown - interview towards 3rd]

Set standards for programming in CAS [Hiller - 4th mtg)
Build powerful models through concentration of resotirces
and talents {Green - interview towards 3rd]

Best practice should be rewarded [Twersky - interview
towards 3rd]

Carefully document everything so that information can be
preperly diffused [Elkin - 4th mtg]

Power of demonstrations cannot be disseminated through
normal channels [Bieler - interview towards 3rd)

Conc 1' ration on, ov-~whelming i flux of re irces into

only one community would make others feel distant.

Other communities have to be able to draw on, adapt
ideas. ([Ingall - interview towards 3rd}

Bronfman - interview towards 3rd:

Impact of Israel Experience programs would be
strengthened if incorporated into school curriculum 4n a
demonstration site.



VI. A MECHANISM FOR IMPLEMENTATION: INITIATIVES FOR JEWISH
EDUCATION

A.

B.

Twersky - interview towards 3rd mtg:
The IJE’s mission should be narrowly defined so that it
can‘t do anything it wants to do.

Pacilitate establishment of Community Action Sites
(develop criteria, help in planning, recruit personnel)
Broker between national expertise and local initiative
Help communities articulate their own goals, evaluate
their programs, disseminate their success (Lanier -
interview towards 3rd mtg]

Local ideas could be enriched and disseminated by a
national entity ([Field - interview towards 3rd]
Encourage foundations and philanthropists to support
innovation - either in CAB or undertaking their own
programmatic agenda (help secure funding for projects)
Don’t put all the emphasis on implementation: need to
present broad issues to the Jewish community and set
agenda for philanthropy. [Evans - interview towards 3rd]
FPacilitate implementation of strategies on a continental
laveal

Teacher training can’t be done locally, but don’t leave
local lay leaders out of the picture; get them excited.
[Appelby - interview towards 3rd)

Assist in the planning and development of programmatlc
agendas

Develop conceptual basis for guiding change [Rosenthal -
interview towards 3rd mtg)

Monitor and Evaluate

Evaluation to help guide federations, foundations in
giving grants [Hirschhorn - interview towards 3rd]
Report annually to the cCommission/to the public on
progress

Marketing of ideas / diffusion will be crucial role for
IJE [Arnow - interview towards 3rd mtg)

IJE sh_ 11d be the conscience of American Jewry; should
offer authoritative information [Coleman - interview
towards 3rd mtg]

High visibility is needed to stimulate local leaders
[Maryles, Shapiro ~ interview towards 3rd)

Green - interview towards 3rd:
The Board of the IJE shouldn’t be influenced by the
funders’ preferences. The IJE should be a forum for

articulating and evaluating a dream and securlng the
people to make the dream into educational reality.






November 26, 1989

Mr. Henry L. Zucker

Mandel Associated Foundations
4500 Euclid Avenue

Cleveland, OH 44103

Dear Hank,

We are enclosing the materials for the meeting of the Senior Policy Advisors on
December 6, 1989. They include:

1. An Introduction

In the final report this will probably take the form of an executive summary, but as it is
difficult to write the summary before we write the report, we offer it here as an
introduction to place the recommendations in context.

2. The Seven Recommendations

In addition to the chapters in the final report (e.g. the history of the Commission) and
the appendices (e.g. research papers) a separate chapter will probably be devoted to
each of the recommendations. The chapter will be based on the input of commissioners
and other experts, as well as on the research that has been done and the work on the
programmatic options. It will trace the logic of the argument that led us to the
recommendation.

At this time, we enclose a short paper on each of the recommendations (except for
funding, because it is still not clear as to whether funding should be treated as a separate
chapter or as part of the chapter on community --see our note on page 7).

The purpose of these papers is to present some of our " ' " 1ig to ~ d
rationale for each of the recommendations. The format ot the papers is not uniform,
nor is the level of detail, because:



e we have yet to add the results of the research (some of this will be done at
the meetings with the researchers in Cleveland on December 4th and 5th);

e we will need to add the information and ideas from the CAJE teams and
others who are working on the programmatic options;

e time constraints.

It is our understanding that these recommendations and the papers that accompany
them will be discussed at the meeting of the Senior Policy Advisors. They will then be
corrected and modified as a result of the interviews with the commissioners during the
months of December and January.

On the basis of the above, and with additional information from the researchers and
those writing the programmatic agendas, we will redraft the recommendations and the

papers which will serve as the background material for the meeting of the Commission
on February 14th.

Sincerely Yours,

Seymour Fox and Annette Hochstein
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A Decade for Renewal

Introduction

North American Jews—communal leaders, educators, rabbis, scholars, parents and young
people —are searching for ways to engage more Jews with the present and the future of the
Jewish people.

There is deep and wide-spread concern that the commitment to important Jewish values,
ideals and behavior is diminishing. Jewish institutions and erganizations want to ensure that
Jews maintain and strengthen the beliefs that are central to the diverse conceptions of
Judaism expressed in the North American Jewish Community. They want to guarantee that
the contribution American Jews have made to the establishment and maintenance of the
State of Israel, to the safety and welfare of Jews in all parts of the world, and to the
humanitarian causes they support be continued. Tbey are all concerned with the trends,
with the number of unaffiliated Jews, with the rate of assimilation and intermarriage.

These are among the important reasons for the renewed and intensified interest in Jewish
education —a Jewish education that will enable Jews of all ages to expcrience, to learn, to
understand, to feel, and to act in a way that reflects their commitment to Judaism.

Responding to these challenges will require a richer and broader conception of Jewish
education. It will require that North American Jewry join forces, pool the energies of its
many components, and launch a decade of renewal —a common effort over the next ten
years to raise the standards and quality of Jewish life on the North American continent.

The North American Jewish community will have to mobilize itself as it did for the
establishment of the State of Israel, for the rescue of Jewish communities in distress and for
the fight against discrimination and injustice of various forms. Beginning with the central
organizations of Jewish communal life—CJF, the religious denominations, JWB and
JESNA —and encouraged by the vision and generosity of private Jewish foundations, all
Jewish organizations will be recruited to join this effort. Through the work of this
Commission, we have learned that there is no Jewish institution that is not concerned about
its future.
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- ¢ Commission believes that if the appropriate people, energy and funds are marshalled,
positive across-the-board change will be initiated.

The Commission believes that the following seven areas must be addressed and urges the
North American Jewish Community to act on its recommendations.

1. The Community

The success of the Decade of Renewal will depend on the commitment and conduct of the
Jewish community.

The community will have to recruit its top leadership for Jewish education, just as it has for
other major challenges.

Following the example of the family foundations, the community will have to change
its funding priorities on the local and continental level.

It will have to create an environment that will allow for the enhancement of ideas and
programs that have proven effective and, at the same time, encourage creativity and
experimentation.

When these steps are taken, a new climate will emerge which will attract more and more
people to devote their personal time or their professional careers to Jewish education.

2. Personnel

When it is clear that a new era for Jewish education is beginning, we will be able to build
the profession of Jewish education.

Many people will want to join in this endeavour when they recognize that they can make a
difference. If they see that they can play an important role in intensifying what works and
developing what is needed to guarantee the Jewish future, they will consider it a privilege to
devote their lives to the profession and to work with like-minded people who have chosen to
do the same.

As the Jewish community recognizes the profession’s contribution to the quality of Jewish
life, it will grant respectable remuneration and appreciation to those who qualify for the
emerging profession of Jewish education.
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The community will then be able to:

e recruit many more educators;
e revitalize the training and continuing education of formal and informal educators;

¢ retain talented and dedicated educators for a life-long career.

3. Programmatic Areas

The Commission has learned that there are at least 12 areas which could be significantly
improved through appropriate intervention.

Early Childhood Education and Child Care
The Supplementary School {elementary and high school)
The Day School (elementary and high school)
Informal Education

Israel Experience Programs

Curriculum

The Hebrew Language

The Use of Media and Technology

The College Age Group

Adult Education

Family Education

The Retired and the Elderly

Some of the: can be acted upon immediately; others require several years of .. sparation.
Interventions in all of these areas must be carefully planned and closely monitored.

The Commission will identify opportunities in each of these areas and encourage
foundations, philanthropists and institutions to concentrate their efforts in the area of their
interest.

4. Research

The Commission discovered that little is known about Jewish education. There is almost no
empirical data available on the impact of Jewish education, the cost of Jewish education, the
needs and desires of parents and students, the qualifications of teachers, and other
important subjects,
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Unless monitoring, evaluation and research accompany this endeavour, it will be impossible
to expect the massive mobilization of community leaders and the significant infusion of
funds that will be required.

The North American Jewish Community must undertake an ongoing research program and
establish centers for research and development.

The Way to Begin

‘The Commission will launch the decade of renewal by:

o establishing several Community Action Sites;
e establishing the Fund for Jewish education;

¢ establishing a mechanism to implement its recommendations.

5. Community Action Sites

In partnership with local communities, the Commission will facilitate the establishment of
several Community Action Sites aimed at cffecting and inspiring change throughout the
field of Jewish education.

A Community Action Site will be an entire community or a network of institutions in several
communities where excellence in Jewish education will be demonstrated for others to see,
to learn from and, where appropriate, to replicate. It will bring together those programs and
ideas that have proven effective, adequately fund them and implement them in a
complementary way, thus significantly increasing their impact. Community Action Sites will
provide an environment where educators, rabbis, scholars and community leaders can
jointly experiment with new ideas. Local and national institutions will work together in
designing and field-testing approaches to the problems of Jewish education.

6. Funding
The Fund for Jewish education has been established in order to act iminediately on
the Commission’s recommendations. The Fund will offer challenge grants to

national and local institutions and to communities prepared to undertake the establishment
of a Community Action Site or the implementation of a programmatic agenda.

The founders of this fund are committed to the idea that local federations, national
organizations and institutions will work intensively during the next five years to (double?)
the amount of money available for Jewish education. In establishing the Fund, the
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1. The Community

The quality and effectiveness of Jewish education in North America will improve if
conditions are created in the community that support and lend credence to efforts for
change. The energy, the will, the vast human and material resources needed will be found
provided the community can be mobilized for Jewish education as it has for other major
causes during this past century. At present, the limited support granted Jewish education
does not permit it to effectively carry out existing programs. It certainly leaves little room
for growth and improvement.

Many more top leaders nced to be recruited to assume critical communal positions in
Jewish education. A concerted effort to recruit them must be undertaken. Moreover, the
definition of leadership and the concept of “the community” need to be enlarged to include
Jewish academics, rabbis and educators as well as community leaders if Jewish education is
to be guided and inspired by the best wisdom of the community.

The Jewish community has been searching for appropriate ways to harness the brain power
of Jewish academics. The needs of Jewish educativn offer an ideal opportunity to involve
them. They will be called upon to help deal with the content of Jewish education in its
various forms, to elaborate on the values that must be the driving force for Jewish
education and to help create the criteria for evaluating the impact of Jewish education.

If Jewish education is to realize its potential, a larger share of communal funds will have to
be allocated to it. Funds are needed to raise educators’ salaries, to create positions for
faculty at training institutions, to offer scholarships to students of Jewish education, to allow
for the development of new quality programs, to finance existing good programs, and more.

Recent developments have indicated the timeliness and feasibility of these objectives. A
number of local commissions on Jewish education/Jewish continnity have been convened by
local federations and are at work. Some have already demonstrated the possibility of
recruiting outstanding leaders to the task and significantly increasing funding for Jewish
education,

As new groups in the community become involved in Jewish education (leaders in
federations and the UJA, scholars and others), the structures that are responsible for the
governance and delivery of services in Jewish education will have to be reconsidered, The
present structures maintain the sharp division between formal and informal education and
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do not offer a forum where all actors can join together. To respond to the new challenges
and opportunities, structu  will have to be created that include the many institutions and
organizations that can contribute to Jewish education, The federations, the denominations,
the national and local organizations responsible for formal and informal education, JWB
and JESNA and others will have to be involved. These structures will want to maintain the
pluralism that the Commission is committed to and derive maximum benefit from the
richness and diversity of the various elements in the community.

The Commission believes that, with the appropriate marshalling of people, energy and
funds, systemic change will be initiated and the trends will be positively affected.

1. The Commission recommends that more outstanding community leaders,
scholars, educators and rabbis be recruited to take leadership and assume
responsibility for Jewish education on the national and local level. Appropriate
structures will have to be developed to meet the new challenges.

We will have to decide if Funding should be a separate section of the report,
with separate recommendations and elaborations. In this case the topic will be
removed entirely from this section.

2. The Commission recommends the establishment of a fund of $____ for Jewish
education so that its recommendations can be acted upon immediately. The
founders of this fund call on the organized Jewish community —local federations,
national organizations and institutions to_(double?) the amount of money available
for Jewish education over the next five years.

1. The Commission recommends that more outstanding community leaders, scholars,
educators and rabbis be recruited to take leadership and assume responsibility for Jewish
education on the national and local level. Appropriate structures will have to be developed
to meet the new challenges.
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This recommendation will involve:

A. Leadership

The Commission recommends that an immediate effort be undertaken to recruit the
outstanding community leaders, scholars, educators and rabbis to assume leadership in the
realm of Jewish education on the national level and in their communities. They will be
encouraged to engage in an ongoing dialogue on the key issues facing Jewish education.

National organizations —the federation movement, the community center movement, the
denominations, Jewish studies organizations, rabbinical groups, and others are called upon
to create educational programs that will inform their leadership of issues facing Jewish
education/Jewish continuity so that these issues will become and integral part of the
communal agenda.

B. Structure

The Commission turns to the federation movement —on the national and local level —10
assume responsibility for convening the appropriate actors for the implementation of its
recommendations. Together with JESNA, JWB and the denominations, the organized
Jewish community should invite all organizations concerned with Jewish continuity to join in
taking responsibility for the decude of renewal.

2. The Commission recommends the establishment of a fund of $__ for Jewish education
so that its recommendations can be acted upon immediately. The founders of this fund call
on the organized Jewish community —local federations, national organizations and
institutions to {double?) the amount of money available for Jewish education over the next
five years.

The Commission is grateful to the following foundations and philanthropists for offering
leadership and vision to the Jewish community by establishing the Fund.

SO X N BN
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uiis fund has been established so that the Commission can act immediately on its
recommendations. The fund will offer challenge grants to national and local institutions and
organizations, and to communities prepared to undertake the establishment of Community
Action Sites or the implementation of a programmatic agenda.

The Commission calls on the federations to reconsider their priorities and ensure adequate
funding for Jewish education.

All purveyors of Jewish education are called upon to (double?) their allocations to Jewish
education in order to implement these recommendations. This will make it possible for
them to undertake the necessary training of educators, to release teachers for training
periods, to send young people to Israel, and more.

The Commission turns to all Jewish organizations concerned with a meaningful Jewish
continuity to join it and undertake specific assignments. This will require the education of
their leadership and membership as well as reconsideration of their programmatic and
funding priorities.
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2. Personnel

I. Background
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In North America there are over 40,000 people working in the field of Jewish education,
formal and informal. Of these, some 5,000 hold full-time positions; the remainder work
part-time. A significant percentage of the educators are unqualified for their jobs, with a
large proportion having minimal Jewish knowledge and professional training.

There is a serious shortage of qualified personnel in all areas of Jewish education in North
America. The shortage is both quantitative —there are fcwer people to be hired than
positions to be filled—and qualitative —many educators lack the qualifications, the
knowledge, the training ncceded to be effective. The studies that have been undertaken
document this shortage (e.g. Della Pergola, New York BJE’s study of supplementary
schools; L.A. teacher study; Miami teacher survey; Isa Aron’s analysis of the state of the
profession). They reveal that many educators lack knowledge in one or several of the
following areas: the Hebrew language, Jewish sources, Jewish practice, teaching and
interpersonal skills, and more. The shortage is not limited to specific institutions or
programs, geographic areas or types of community; it exists across the board. [For
documentation, see Chapter X and Appendices YYY.]

The shortage of qualified personnel is the result of the following:

1. It is difficult to recruit qualified candidates for work in the field and for training programs
because of the reputation and realities of the profession.

2. Current training opportunities for Jewish educators do not meet the needs of the field.

3. The profession of Jewish education is underdeveloped; it offers few rewards and lacks
norms and standards. Salaries and benefits are low and educators are not empowered to
affect the field.

4. There is a high rate of attrition among Jewish educators.

In competition with other professions to attract talented young Jews, Jewish education fuares
poorly. Why should the brightest and the best choose Jewish education when it is perceived
as a low-status profession in a field that is frequently failing? Remuneration is low.
Educators work with little opportunity for professional growth, a feeling of tsolation from
their colleagues and a sense that their work usually does not make a significant difference.

10
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The key to meeting the shortage of qualified personnel for Jewish education resides in
building the profession of Jewish education. The profession will be strengthened if talented,
dedicated people come to believe that through Jewish education they can affect the future
of the Jewish people, and therefore choose to become educators. These people must
believe that a new era is beginning for Jewish education, that dedication will be rewarded
and that creativity will be given a chance.

If educators are given an opportunity to try out new ideas, are encouraged to grow as they
work, and are recognized by the community for their successes, they will be able to better
affect the lives of children and their families.

..........
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The Commission recommends that a ten-year plan to build the profession of Jewish
education in North America be undertaken. The plan will include the development
of training opportunities; a major effort to recruit appropriate candidates to the
profession and improvements in the status of Jewish education as a prolession.

This plan will require that:

A. The North American Jewish community undertake a five-year program to significantly
increase the quantity and enhance the quality of pre-service and in-service training
opportunities in North America and in Israel. The plan will raise the number of people

graduating from training programs from “x” to “y” per year and will expand the availability
of in- service training from “x” educators to “y” educators per year.

B. A nationally co-ordinated recruitment plan to increase the pool of qualified applicants
for jobs and for training programs be prepared and implemented. The plan will seek to
significantly expand the pool from which candidates for training and re-training are
recruited, and develop methods and techniques for recruiting them.

C. The profession of Jewish education, including creating the conditions that are likely to
attract and retain a cadre of dedicated, qualified educators, be developed. In particular, the
plan will implement continental policies to improve the status of edueators, their salaries
and benefits, grant them empowerment and improve their working conditions.

[11. Elaboration
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A. The North American Jewish community undertake a five-year program to significantly
increase the quantity and enhance the quality of pre-service and in-service training
opportunities in North America and in Israel. The plan will raise the number of people

11
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graduating from training programs from “x” to “y” per year and will expand the
availability of in- service training from “x” educators to “y” educators per year.

This will require investing significant funds in the development of existing training programs
to enable them to rise to their full potential, and developing new programs within training
institutions or at general universities in North America and in Israel.

These funds will be used to:

e Develop faculty for Jewish education programs, including the endowment of
professorships and fellowships for training new faculty.

e Create specializations in various institutions to meet the needs of the field (eg.
specialization in pre-school education, in informal education, in the teaching of the
Hebrew language, in the use of media for education, “fast-track” training programs for
career-changers, etc.).

o Improve the quality of training opportunities by creating partnerships between training
institutions in North America and Israel, research networks, consortia of training
programs.

» Establish training program for geographic areas that do not have any at this time (e.g.
the South-East —see maps, Appendix X).

e Develop elite training for leadership in Jewish education in North America (see the
Jerusalem Fellows and Senior Educator programs in Jerusalem as possible models).

e Support specialized programs at general universities (e.g. George Washington
University, Stanford University, York University) and consider the establishment of new
programs where they are desirable.

e Provide a significant number of fellowships for students who want to become Jewish
educators.

o Develop models of, and norms and standards for, the training and in-service training of
Jewish educators.

e Develop a variety of in-service training programs throughout North America and in
Israel that will accommodate many more educators. The programs will be designed to
fulfill a variety of in-service needs:

12
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On-the-job training programs, either at existing training institutions or at education
departments and Judaic studies departments at general universities.

Specialized programs for the various content areas and for specific positions {(e.g.,
curriculum writers, Israel Experience educators, teacher trainers).

Programs that use Israel more extensively as a resource for educators.

B. A nationally co-ordinated recruitment plan to increase the pool of qualified applicants
for jobs and for training programs be prepared and implemented. The plan will seek to
significantly expand the pool from which candidates for training and re-training are
recruited, and develop methods and techniques for recruiting them.

This will involve:

¢ Undertaking a survey to identify new pools of candidates (e.g. Judaic studies students at
universities; dayschool graduates; rabbis; career-changers; general educators who are
Jewish; members of large Jewish organizations such as Hadassah and the National
Council of Jewish Women,; etc.).

¢ Identifying the conditions under which talented potential educators could be attracted to
the field (e.g. financial incentives during training; adequate salaries and benefits;
possibilities of advancement and growth; challenging positions).

o Developing a systematic marketing and recruitment program based on the findings of
the survey.

C.™ pri®ss’  of” vish education, including creating the conditions that are likely to
attract and retain a cadre of dedicated, qualified educators be developed. In particular,
the plan will implement continental policies to improve the status of educators, their
salaries and benefits, grant them empowerment and improve their working conditions.

This will involve:

¢ Developing appropriate salary scales and benefits for all Jewish educators and assuring
their” * (s ‘.ppendix).

o Creating a comprehensive career development program for educators which will allow
for professional advancement and personal growth.

13
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¢ Mapping out the positions that need to be created and filled in order to meet the current
challenges of Jewish education (e.g. specialists in early childhood, family education,
adult education, special education, the teaching of Hebrew, and the many positions for
the education of educators).

e Developing both linear and non-linear ladders of advancement for education, ranging
from avocational positions to senior academic and executive positions. The ladder of
advancement will be accompanied by the appropriate criteria for advancement and
related salaries and benefits.

o Encouraging collegial networking through conferences, publications and professional
associations, as a way of maintaining standards, exchanging ideas and facilitating
innovation and experimentation.

14
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3. Programmatic Areas

I. Background

© RN e Y = o TYSEERNRERREFRRIN RPERERERRRAD et

The Commission has learned that there are at least 12 programmatic areas that offer clear
opportunities for intervention.

Early Childhood Education and Child Care
The Supplementary School (elementary and high school)
The Day School (elementary and high school)
Informai Education

Israel Experience Programs

Curriculum

The Hebrew Language

The Use of Media and Technology

The College Age Group

Adult Education

Family Education

The Retired and the Elderly

A good deal of work has been done in some of these drezs, whereas in others work is just
beginning.

The Community Action Sites will offer an important opportunity to learn bow to act upon
many of these programmatic areas. Examples of best practice will be assembled there and
will be carefully studied. Local taskforces will probably be estahlished for specific
programmatic areas in Community Action Sites.

The Commission was reminded that though programmatic areas are at the very heart of the
educational endeavour, the history of general education and of Jewish education offer many
examples of important ideas that were acted upon prematurely. It wants to avoid this pitfall
for programmatic areas.

For these reasons —the opportunities inherent in programmatic options; the readiness and
interest of institutions, foundations and philanthropists to undertake specific areas; the need
of Community Action Sites to work through programs—the Commission has decided to
design an agenda for programmatic options. The agenda will form the basis for further work
hy the mechanism for implementation.
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The Commission has identified the following 12 programmatic areas, each of which
offers promising opportunities for intervention.

Early Childhood Education and Child Care
The Supplementary School (elementary and high school)
The Day School {elementary and high school)
Informal Education

Israel Experience Programs

Curriculum

The Hebrew Language

The Use of Media and Technology

The College Age Group

Adult Education

Family Education

The Retired and the Elderly

The Commission believes that these areas can form a challenging agenda for the
next decade and urges communities, communal organizations, foundations and
philanthropists to act upon them.

The mechanism for implementation will offer its services to those who want to
concentrate their efforts in a prograrnmatic area and help in research, planning and
monitoring.

The mechanism will continue to develop the programmatic agenda towards
implementation in Community Action Sites and will diffuse the results of work in
these areas throughout the North American community.

16
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4. Research

................................

There is very little research on Jewish education being carried out in North America (see
Appendix A). As a result, there is a paucity of data; little is known concerning the basic
issues and almost no evaluations have been undertaken to assess the quality and impact of
programs.

Because of this, decisions are made without the benefit of clear evidence of need; major
resources are invested with insufficient evaluation or monitoring, We seldom know what
works in Jewish education; what is better and what is less good; what the impact of programs
and investments is. The market has not been explored; we do not know what people want.
We do not have accurate information on how many teachers there are, how qualified they
are, what their salaries are. There are not enough standardized achievement tests in Jewish
education: we do not know much about what students know.

Various theories and models for the training of educators need to be considered as we
decide what kinds of training are appropriate for various types of educators. The debates in
general education on the education ol educators need to be considered in terms of their
significance for Jewish education. A careful analysis of the potential of the existing training
institutions will help us consider both what is desirable and what is feasible.

We are also in need of important data and knowledge in areas such as the curriculum and
teaching methods for Jewish schools. For example, the teaching of Hebrew nee ' to be
grounded in research. The various goals [or the teaching of Hebrew should determine the
kind of Hebrew that must be taught: the Hebrew of the Bible, of the prayer book, spoken
Hebrew, Hebrew useful on a first visit to Israel, and so on. These decisions in turn would
determine the vocabulary to be mastered, the relative importance of literature, of Jewish
sources, of grammar, etc.

The potential for informal education has also not been researched. Summer camping
appears to make a difference. Is this really so? If it is, how can its impact be increased by
relating it to the education that takes place in the JCCs and in schools?

The role of Israel as an educational resource has not been studied adequately. It plays too
small a role in the curriculum of Jewish schools and there is a sho * ge of educational
materials. There is little literature about teaching methods for this topic.
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We need research in order to allow decision-makers to make informed decisions. We need
it, too, in order to enrich our knowledge about Jewish education and to promote the
creative processes that will design the Jewish education of tomorrow.

I1. Recommendations

The Commission recommends the establishment of a research capability in North
America to develop the knowledge base for Jewish education, to gather the
necessary data and to undertake monitoring and evaluation. Research and
development should be supported at existing institutions and organizations, and at
specialized research facilities that need to be established.

18
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S. Community Action Sites

I. Back_ und

A Community Action Site is a place—a whole community or a network of
institutions —where excellence in Jewish education will be demonstrated for others to see,
learn from and, where appropriate, to replicate. The Community Action Site will engage in
the process of re-designing and improving the delivery of Jewish education according to
state-of-the-art knowledge. The focus will be on personnel and the community, with the
goal of effecting and inspiring change in the various programmatic areas in the field of
Jewish education,

Assumptions

The concept of the Community Action Site is based on several assumptions.

1. LEARNING BY DOING

The notion of a Community Action Site assumes that it is possible to demonstrate effective
approaches to problems in a specific community which can then be replicated elsewhere.
Significant questions concerning innovation and implementation, such as what elements
should be included and how they should be combined, can only be resolved in real-life
situations, through the dynamics of thinking about implementation, and in the process of
implementing,

2. LOCAL INITIATIVES

The initiative for establishing a Community Action Site must come from the local
community and the key stakeholders must be fully committed to the endeavour. The
community must be willing to set for itself the highest possible standards and guarantee the
necessary funding for the project. The community selected will have to develop a local
mechanism that will play a major role in the initiation of ideas, the design of programs and
their implementation.

3. BEST PRACTICE

Best practice will be an important resource for the work of the Community Action Site.
Examples of best practice in Jewish education, suggested by the national denominational
bodies, their training institutions, educational organizations and other relevant groups,
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together with the staff of the mechanism for implementation, will be brought to the site,
integrated in a complementary way, and adequately funded, thus significantly increasing
their impact.

4. ENVIRONMENT

The Community Action Site will be characterized by innovation and experimentation.
Programs will not be limited to existing ideas, but rather creativity will be encouraged. As
ideas are tested they will be carefully monitored and will be subject to critical analysis. The
combination of openness and creativity with monitoring and accountability is not easily
accomplished, but is vital to the concept of the Community Action Site.

5. CONTENT

The philosophy, values and content of the education offered in 2 Community Action Site
will be a central issue. The denominations, working with the local institutions, JWB, JESNA,
the national mechanism for implementation and others invited to participate, will produce
background papers on the philosophy that should guide the work being done. These papers
should address the problem of translating the particular philosophy into curriculum, as well
as descrihe the texts to be studied and the methods to he used. They will also help guide the
evaluation of the program.

0. EVALUATION

The work of the Community Action Site will have to be monitored and evaluated in order to
discover what can be achieved when there is a massive and systematic investment of
thought, energy and funding in Jewish education, The results of the evaluation will serve as
the basis for diffusion.

7. DIFFUSION

The results of work in a Community Action Site, and lessons learned from projects
demonstrated there, will he diffused throughout the North American Jewish community and
to other interested Jewish communities in the world. This will require thorough
documentation of all aspects of the work.
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The Scope of a Community Action Site

The scope of a Community Action Site has not yet been decided. Below are two possible
models.

1. The Community Action Site could be an entire community where all the institutions
involved in Jewish education are invited to join. One to three such comprehensive sites
could be established. Each site would have to guarantee the participation of a minimum
number of its institutions. It might be determined that 80% of all the Jewish educational
institutions in the community (e.g. the early childhood programs, the supplementary schools,
the day schools, JCCs, Judaic studies programs in the local university, adult education
programs, etc.) would be needed to build this version of a Community Action Site.

2. Several Community Action Sites could be established with each of them taking different
cuts into Jewish education. This could be a cut by ages (e.g. elementary school age), by
institutions (e.g. all the day schools), or some combination of these approaches. If, for
example, three Community Action Sites decided to concentrate on early childhood and the
supplementary school, three others on the high school and college age groups, and three
more on JCCs, summer camps and Israel Experience programs, a good deal of the map of
Jewish education would be covered.

A Community Action Site at Work

After establishing criteria for the selection of a Community Action Site, the board of the
national mechanism will consider several possibilities and choose from among them. The
community that is selected will create a structure to work in partnership with the national
mechanism for implementation. If a local commission already exists, it might serve as that
structure. Together they will conduct a study of the community to learn about the market for
Jewi” "y ‘lon 1 3 how many people are involved); the nature and status of the
personnel; the lay leadership of Jewish education, the current levei of funding for Jewish
education; etc. A preliminary plan would then be developed. Below are some of the
elements of the plan which serve as examples of the work that will be undertaken in a
Community Action Site.

A. PERSONNEL

The study might show that there are currently 1,000 filled positions (formal and informal,
full-time and part-time) in all areas of Jewish education in the community. The study would
also identify the gaps that exist—the positions that need to be created and filled. The
denominations (organizations and their training institutions) and others will be invited to
join in developing a plan for recruiting, training and retaining personnel.
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RECRUITMENT

All of the recommendations related to recruitment in the Commission’s report, and the
results of the national recruitment study that will have heen undertaken, will be reviewed
and the Community Action Site would act on those recommendations. Some examples:

a. Recruiting appropriate college students (good Jewish background, commitment to
Judaism) from the local universities, and hiring them for several years of work in the
supplementary schools, day schools and JCCs in the community.

b. Recruiting people interested in changing their careers.

¢. Encouraging general educators in the community to retool themselves for positions in
Jewish education.

d. Bringing a number of outstanding educators from outside the community to assume key
positions (e.g. three Jerusalem Fellows, four Senior Educators, etc.). Five
su lementary schools could offer full-time positions for principals, to be filled by local
part-time principals or by people recruited from other communities.

e. Recruiting personnel from among the membership of organizations like Hadassah, the
National Council of Jewish Women, ORT, etc. and bulding a program to prepare them
to work in the field.

f. Canvassing the retired population in the community to recruit appropriate candidates
for work in Jewish education.

2, TRAINING

In addition to preparing people who are new to the field, training would involve some of the
following elements.

In-service training for every person in the educational endeavour. All avocational
teachers would be assessed in terms of their current knowledge and their potential and
a program to advance them would be designed.

All professional teachers, principals, and informal educators would be involved in some
form of ongoing training planned jointly by the national and local mechanisms.

Special fast-track programs would be developed for retraining general educators or
career-changers who are moving into the field of Jewish education.
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d. The Community Action Site might be adopted by a consortium of training institutions,
with each institution undertaking a specific assignment. The national training
institutions, the local universities, institutions in Israel, and any other relevant players
would be invited to participate.

3. PROFESSION BUILDING

As a result of the community study, a new map of the Jewish educational needs in the
community would be developed. This map might include three full-time positions for
special education; several positions for experts in early childhood education; two
teacher-trainers; specialists in the teaching of Bible, Hebrew, History; an expert on the use
of Israel Experience programs; consultants on Jewish programming for the JCCs; several
adult educators; several family educators; etc. To respond to these needs, it might be
determined that a 10% increase in the number of positions in the community is required.
This could include introducing more full-time positions for people currently working
part-time. This map would be the beginning of a new conception of the profession and
would grow with time.

Accompanying the map would be a description of the training, salary, benefits and status
appropriate to each position. Thus, a Bible expert might earn the same salary and be granted
the same status as a principal. This would expand the possibilities of advancement in Jewish
education beyond the conventional linear pattern of teacher, assistant principal, principal.

4, RETENTION

The issue of retention would be addressed in light of the results of the community study.
The study might have pointed to the need for improving the relationship between lay boards
and educators; the need for sabbaticals, trips to Israel and more on-the-job training for
teachers. The local mechanism will have to determine the elements that are necessary to
retain good people in the field and deal with them accordingly.

B. COMMUNITY —ITS LEADERSHIP, FUNDING, AND STRUCTURES

From the onset of the Community Action Site, the appropriate community leadership will
have to be engaged. These leaders, either the board of a local commission and its staff or
newly recruited leaders, will have to be involved in developing the plans of the Community
Action Site, overseeing them, monitoring them and responding to feed-back. The
community would have to either create its own evaluation program or subscribe to the
national mechanism’s evaluation program so that success could be measured and
appropriate decisions could be made.

Unless the community leadership is informed and committed, the necessary funding will not
be obtained for the work of the Community Action Site,
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C. AN INSTITUTION WITHIN A COMMUNITY ACTION SITE

The supplementary school is offered below as an example of how the national and local
mechanisms would work together to implement appropriate recommendations for a specific
community, Over time, such an approach could be introduced for all of the institutions in a
Community Action Site.

A taskforce, composed of the top experts of the Conservative, Orthodox, Reform and
Reconstructionist groups, would be created to examine the supplementary school. It would
search for examples of hest practice and invite those who have developed them, as well as
thinkers or theoreticians in the area, to join in deliberations on the supplementary school.
Together, they would begin to plan an approach to improving the supplementary school
which could include the following:

e the elaboration of the educational philosophy of the supplementary school;

e the suppiementary school’s relationship to the synagogue, to informal education, to
summer camping, to trips to Israel, to family education and to adult education;

e legitimate educational outcomes of the supplementary school;
e the curriculum, the content that should be offered in the supplementary school;
e the methods and materials currently availahle that should be introduced;

e the crucial problematic areas for which materials must be prepared e_g., methods for the
teaching of Hebrew. In such a case, one of the national institutions or research centers
might be asked to undertake the assignment immediately.

Each of the denominations would be given the opportunity and appropriate support {e.g.
funding, expert personnel) to develop a plan including ali of the elements listed above. The
local and national mechanisms would review, modify and adopt the plan. Funding and
criteria for evaluation would be agreed upon. The appropriate training institutions would be
asked to undertake responsibility for training the personnel and would accompany the
experiment as a whole. For example, for the Conservative supplementary scbools, the
faculty of the Jewish Theological Seminary and its Melton Research Center migbt work with
the staff of the mechanisms, helping them decide what materials should be taught and
developing a training program for the teaching of this material. JTS and Melton faculty
would be involved with the local supplementary schools on a regular basis, to monitor
progress and to serve as trouble-shooters.
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Although they would have to work individually with their Conservative, Orthodox, Reform
and Reconstructionist schools, there are some areas where all of the denominations could
work together. On issues such as the integration of formal and informal education, the use
of the Israel Experience, family education, and possibly even in certain content areas such as
the teaching of Hebrew, combined effort would yield significant results.

Within a few years, we could learn what can be achieved when proper thinking, funding and
training are invested in a supplementary school. We could also see how informal education,
the Israel Experience, family education and other elements could be combined to increase
the impact of the supplementary school. The extent of the success and the rate of
introduction of new ideas will only become apparent when the Community Action Site is
functioning.

The national mechanism, in addition to its role in planning, evaluating and overseeing the
entire project, would, as quickly as possible, extrapolate principles from the experience of a
Community Action Site to feed the public debate, leading to the development of policies on
issues such as salaries, benefits, the elements of professional status, sabbaticals, etc. These
policies, as well as specific lessons learned, would be diffused to other communities in North
America.

Il. Recommendatlon-
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The Commission recommends the establishment of several Community Action Sites,
where excellence in Jewish education will be demonstrated for others to see, learn
from and, where appropriate, to replicate. Community Action Sites will be initiated
by local communities which will work in partnership with the mechanism for
implementation. The mechanism will help distil the lessons learned from the
Community Action Sites and diffuse the results,
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6. Funding

A decision will have to be made as to whether there should be a separate section and a
separate recommendation in the final report on funding, or whether the issue of funding
should be part of the section on community. At present, funding is treated as a separate
topic in the introduction, hut it is written into the paper on the community (see page 8). If it
is decided that it should be treated separately, the section on funding can be taken out of the
community paper, elaborated upon and re- written as a separate chapter.
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November 21, 1989

7. The Mechanism for Implementation

L. Background‘

The Commission on Jewish Education in North America decided, at its meeting on October
23 1989, to undertake a plan of action aimed at significantly affecting the impact of Jewish
education in North America.

The plan includes the following elements :

1. Mobilizing the Community (leadership, structure, finance) for implementation and
change.

2. Developing strategies for building the profession of Jewish education, inciluding
recruitment, training and retention,

3.  Establishing and developing Community Action Sites to demonstrate what Jewish
education at its best can be, and to offer a feasible srarting point for implementation.

4.  Implementing strategies on the continental level and in Israel in specific areas —such
as the development of training opporiunities or recruitment programs to meet the
shortage of qualified personnel.

5. Developing an agenda for programmatic options and an approach for dealing with
them.

6.  Building a research capability to study questions such as the impact and effectiveness
of programs,

7.  Designing a mechanism for implementation that will continue the work of the
Commission, as well as initiate and facilitate the realization of the action plan.

This introduction will not be appropriate in the final report. It will be covered in the
chapters on the history and process of the Commission.
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I1. The Challenge

s R SN

The challenge facing the Commission at this time is to create the conditions for
implementation of its plan and to launch the process that will bring across-the-board
change. Briefly stated the Commission needs to decide Who will do all of this and how will
it be done.

The action plan, the implementation of the recommendations of the commission, will
require that some mechanism be created to continue the work of the Commission after its
report is issued.

The mechanism for implementation may be a new organization or part of an existing
organization. It will be a cooperative effort of individuals and organizations concerned with
Jewish Education, as well as the funders who will help support the entire activity. Central
communal organizations —-CJF, the JWB and JESNA —will be full partners in the work.
Federations will be invited to play a central role and the religious denominations will have
to he fully involved.

The relationship between this central mechanism and local communities or individual
institutions involved in the implementation of the recommendations of the Commission —in
particular the implementation of Community Action Sites —will be based upon a number of
principles:

e Ready-made plans will not be offered or imposed upon communities. Rather the
mechanism will act as facilitator and resource for local initiatives and planning.
Commissioners have warned against “top down” planning

e The mechanism will act when invited by a community that wishes to become a
Community Action Site.

e Participating communities and institutions will set up their own local planning and
implementation mechanism, that will take responsibility for the work.

e The work will be guided by agreed-upon criteria such as pluralism, accountability and
the highest professional standards.
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II1. The Suggested Mechanism for Implementation

A. Mission

1. The mechanism will be charged with carrying out the Action plan decided upon by the
Commission, and bring about implementation of the Commission’s recommendations.
It will be a free-standing unit for the initiation and promotion of change and innovation
in Jewish education. As such, it should be a center guided by vision, together with
rigorous work and creative thinking. If successful, it will be a driving force for
implementation and change, a source of ideas, characterized by an atmosphere of
ferment, search and creativity. It will be the driving force for systemic change.

2. It will design and revise development strategies—generally in concert with other
persons, communities and institutions. It will be a full-time catalyst for development
efforts for Jewish education. It will not deliver services, nor will it compete with existing
organisations. Part of its mission will be to help institutions and organisations rise to
their full potential.

B. Governance and Relationship to the Commission

The issue of the continuation of the work of the Commission and of the governance of the
mechanism for implementation was addressed by Commissioners and a number of
alternative suggestions were offered for consideration.

1. GOVERNANCE

a. The mechanism will have an active Board, which will determine policy and accompany
the decisions and work of the mechanism — on an ongoing basis.

b. The mechanism will have a small outstanding professional staff to carry out its mission.

c. The work of the mechanism will be guided on an ongoing basis by the vision, the
educational content and the philosophy contained in the final report of the
Commission. In addition, the work of the mechanism will be enricbed through
consultations with institutions, scholars, rabbis, educators and community leaders
throughout the world. A Professional Advisory T will be established to s*" " ulate
this activity.

d. The authority of the mechanism will derive from the ideas that guide it, and the
prestige, status and efTectiveness of its Board and staff.
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2. CONTINUATION OF THE WORK OF THE COMMISSION

mi

Many Commissioners have expressed an interest in retaining an active involvement in
the work of the Commission after the final report is issued.

e] 0" e emerged to date:

The mechanism could be viewed as heir to the Commission —as its successor in charge
of implementation. In this case the Board of the mechanism would he composed of
some of the Commissioners interested in being actively involved in implementation, in
addition to other members —be it as funders, representatives of relevant institutions or
communal representatives.

Many Commissioners have expressed the desire that the Commission continue to exist.
In this case, the full Commission would continue to work in addition to the mechanism.
The Commission would convene twice or three times a year to discuss the work of the
mechanism, review its agenda and consider progress on implementation.

A third possibility, similar to the second, would have the Commission convene once a
year —possibly in an enlarged format, and become a major communal forum on Jewish
education. This forum would review progress on implementation, might be accountable
to by the mechanism, and review reports on the state of the field of Jewish education in
North America.

C. Tasks & Functions

The mechanism will undertake the following tasks:

To initiate and facilitate the establishment of several community action sites. This may
involve developing criteria for their selection, assisting communities as they develop
their site, lend assistance in planning, ensure monitoring, evaluation and feed-back.
Each site will have its local mechanism —whether this be a commission, a planning unit
or some other suitable structure —that will plan and implement the community action
site and undertake responsibility for it.

To facilitate implementation of strategies on the continental level and in Israel. This
may mean encouraging institutions that will plan and carry out the development efforts.
For example: the mechanism may commission the preparation of a national recruitment
plan or a national training plan; it may lend planning assistance to existing training
institutions as they undertake expansion and development of their training programs; it
may help secure funding for these.
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To offer assistance as required for the planning and development of programmatic
options by others. The mechanism will serve as consultant, help design a development
process, recruit staff, gather experts who might bring best practice and other knowledge
and data to the planning process for programmatic options. It will thus assist
foundations, institutions and organizations that want to undertake work in a
programmatic area.

To help develop the research capability needed in North America for the development
of more informed policies concerning Jewish education.

To prepare annual progress reports for public discussion of the central issues on the
agenda of Jewish education.

To facilitate the development of a network of existing Commissions for Jewish
education/Jewish continuity, local mechanisms of the various Community Action Sites
and other relevant organisations, for the promotion of change and the diffusion of
innovation.

In order to meet these complex tasks, the mechanism will undertake the following
functions.

research, data collection, planning and policy analysis;
community interface (mainly for demonstration sites);
funding facilitation;

monitoring, evaluation and feedback;

diffusion of innovations.

a. Research, data collection, planning and policy analysis

o This may be viewed as the research and planning arm of the mechanism. It will improve

and maximize the knowledge-base upon which decisions are taken for the
implementation of the report. The work may be commissioned, performed in-house or
other institutions may be encouraged to do various parts. The necessary data bases will
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be created here; major issues will be studied, key questions will be researched. (e.g.
inventories of Jewish educational resources may be developed; analyses of needs and
wants in the community will be undertaken; the work on setting norms and standards for
training will be initiated; the quality of existing training will be assessed and alternative
models considered; etc.).

e To provide the analysis needed for informed decisions. (E.g. What are relevant criteria
for the selection of Community Action Sites? What is the nature of the problem/s in that
site? What are the political and institutional givens relevant to change in Community
Action Sites? Who are the stakeholders and how can they be involved? What are the
financial and funding possibilities?)

o To provide the knowledge and planning support needed and wanted by the Community
Action Sites; to work with the local mechanism in Community Action Sites and provide
expertise that may be needed; to help ensure the level and quality of the work intended.

o To be the arm of the mechanism for planning and strategic thinking.

o It is here that development plans will be designed and strategies will be defined and
revised on an ongoing basis. This work will extensively involve other persons and
institutions. It is a different activity from that of facilitating the setting up of a North
American research capahility — but it may provide some of the initial impetus.

b. Community interface (for Community Action Sites)

o The mechanism will work extensively with the communities where Community Action
Sites are located. This complex function will included negotiation over criteria, modes of
operation, the establishment of local structures for planning and implementation,
funding and more. It will be undertaken in cooperation with the local mechanisms that
will be established in Community Action Sites.

The community interface function may deal with:

o Initiation of negotiations with relevant stakeholders and com 1inity leaders who want to
establish a Community Action Site.

o Help the local community establish a mechanism for its Community Action Site and
assist in recruiting staff for such mechanism.
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e Carry out ongoing facilitation during implementation—as needed (e.g. assistance in
negotiations with national training institutions, universities, organizations, etc.). The
mechanism staff will be pro-active in its support of the local management of the
Community Action Sites. Relevant mechanism staff will maintain ongoing contact with
the local team.

¢. Funding facilitation
This function may include the following:

e To undertake as appropriate, brokering between various possible sources of funding
(foundations, national organizations, local sources of funds, federations, individuals) and
the Community Action Sites.

e To be a central address both for funding sources and for relevant institutions who will
seek guidance in accomplishing their objectives.

e To assist funders in moving ahead with programmatic options in which they have an
interest, acting as a consultant, and providing professional assistance as appropriate.

o To develop long-term funding strategies with all relevant stakeholders.

d. Monitoring, evaluation and feedback
The purpose of this function is threefold:

e To monitor activity of each Community Action Site and all other elements of the
implementation plan.

e To evaluate progress —in whatever form or forms deemed most useful.

e To create and activate feedback loops to connect practical results with a process of
re-thinking, re-planning and implementation.
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e. Diffusion of innovation

The goal of the Commission on Jewish Education in North America is to bring about
across-the-board, systemic change in Jewish education in North America by initially dealing
with the areas of personnel and the community. The mechanism will deal with the complex
issue of the diffusion of innov-*"-n fr-— --- - "+ Action Sites, from
programmatic undertakings and from Continental developments, to many or all
communities. Strategies will be devised to maximize change throughout the community.

IV. Recommendation

nnnnnnnnn

The Commission recommends the establishment of a mechanism that will
undertake the implementation of its recommendations. It will be the driving force in

the attempt to bring about across-the-board, systemic change for Jewish education
in North America.

The mechanism will facilitate the establishment of Community Action Sites,
encourage foundations and philanthropists to support excellence, innovation and
experimentation; facilitate the implementation of strategies on the continental level
and in Israel; assist in the planning and development of programmatic agendas; help
to develop the research capability in North America and prepare annual progress
reports for discussion by the North American Jewish community.
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