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SUGGESTIONS BY COMMISSIONERS FROM THE 4TH MEETING
(Taken from the tapes)

"Best Practice™

Coleman: Look at "best practice" in terms of defining issues for
a community; look at it in the aggregate as opposed to in
specific areas. How does one define "best practice"?

Schiff: Have to qualify what "best" means. Best for who, for
where. Have to be open to what could potentially be best
practice. oOur study of suppl. schs. in NY showed that we can’t
have best practice without family educ. and that there must be
confluence between formal and informal. We should only develop
best practices that are transferable. CAS should experiment with
family ed. in the synagogues.

Bieler: Best practices should be established (don’t exist now),
presented and publicized to raise the morale of the field,
inspire confidence.

Elkin: Writers of the report have to find middle ground between
maintaining this coalition - writing something that’ll be widely
accepted ~ and being honest about the fact that some institutions
work better than others. Some strong statements might come out
of the research. Commission will have to provide guidance so
communities don’t make same mistakes again.

Rosenthal: Neaed for standards to measure programs.

Ritz: There can’t be a single standard for best practice; there
are many definitions of what is effective.

Dubin: For next mtg., six illustrations of model programs that we
could suggest to communities.

Programmatic Options

Bronfman: We haven’t heard enough about JCC involvement in
programming.

Arnow(?): There are other nat’l orgs. active in Jew. ed. and not
recognized in our material: AJCom, AJCong, ADL. Need to be
brought into the process.

Hiller: Commission should set guidelines for programming - don’t
give each CAS complete free hand. We shouldn’t avoid the issue
of programming just because we can’t get unanimity. Guidelines

for programming are the basis of evaluation.



Research

Hirschhorn: Need for establishing objectives for programs, for
evaluating accomplishments in relation to objectives and for
ongoing monitoring. Don’t need to set goals for what can be
practically achieved. Must establish methodology. Help local
communities establish standards that are properly related to
their own community.

Arnow: Need for Evaluation: The Pluralistic Evaluation of
Programs in Jewish Education.

Schiff: Research (experimentation and evaluation) can be done
within the context of CAS.

Melton: Local communities should be partners in the research: get
their cooperative input, help in the research on their particular
problems.

CAS

Elkin: Have to generate more momentum in the direction of CAS;
have to have a running headstart of the communities that are
going to become action sites ~ have to know what a CAS is all
about. Must carefully document what happens in CAS so that other
communities who try to "unofficially" copy it won’t just shoot
from the hip. If a community tries to Jjump in, on its own
(without external support) to a CAS, it might dig a hole for
itself,

Miscellaneous

Melton: Develop short-term goals first; long-term goals later.
Recruitment and training are the most pressing issues.

Dubin(?): We should verbalize in all of our material that it is
our intent to utilize the maximum existing resources.

Lee: Not all institutions perceive the need for change; we have
to create the environment, the stimulus for thinking about
change. Need to heighten awareness of community leaders,
challenge their assumptions about what kind of education should
take place. Need an "educating function" to challenge existing
institutions.

Lamm: Don’t have to reinvent the wheel. Find out some of
the great things that have been done in American Jewry. People
who have had good ideas went out and sold them; didn’t wait for
concensus to develop.
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December 21, 1989

Ms. Joan Burstyn

Chair, Think Tank on Jewish Education
Syracuse Jewish Federation

101 Smich Straet

P. 0. Box 510

DeWict, New York 13214-0510

Dear Ms., Burstymn:

Thank you for your correspondence outlining the discussions
your Think Tank on Jewish Education has held. It is clear
that the Syracuse community is approaching its planning in
Jewish education in & very serious and thoughcful manner,

I have shared your letter with the staff and leadership of
the Commission.

As you may know, the Commission on Jewish Education in North
America is primarily focusing its effort on two prierity aveas
of persomnel and community support and financing. Since the
Commission was not created with a think tank type of format,
the nature of our deliberations are very different, There are,
of course, overlapping concerns and issues, What {s most
intriguing about your approach ls ithat your model for lifelong
learning may well prove to be a very important demonstration
of how a community builds a supportive ¢nvironment for Jewish
education,

I an enclosing background materials on the Commission that you
may find helpful. 1 hope that you will keep us posted on your
developments in the coming months.

Sincerely,

k. .

Mark Curvis
Commission Staff

cc: Barry Silverborg
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* Their heriltage often leads Jews to a life of service and
to a psychic bond with other Jews around the world.

* Jews pass on from one generation to another a culture
code that provides each person with a sense of his or
her identity as a Jew,

* A sense of incompleteness helps to build community
because people then feel needed. Although this 1s not
considered necessarily as desirable by the wider
American soclety, we suggested that incompleteness is
congldered, among Jews, as a desirable individual
attribute as well as a desirable community attribute,

* Many Jews in the Unlted States seem to have lost the
sense of spirituality. We explored ways that we might
recapture it.

* Jewlsh experiences are often intensely personal, while
schools emphaslize learning that is impersonal:; that
boundaries for learning about Judaism are fluid, while
schools contaln learnipg_wlthin the classroom.

* Synagogue is not whére most Jews are at today, and that
to create an excitement about Jawish learning we would
have to c¢reate new forma and new locales for it. We
talked about the "Lehrhaua™ in Germany in the 19203 and
1930a, and about today's Kallel, the Learning Annex, and
distance education,

* People need guldance on how to study, where to find
Jewlsh literature on toplcs of current concern to
society. Adults need to be empowered to make their own
interpretations using Jewish and non-Jewish sources,

* Jewlsh children and adults should be encouraged to apply
the techniques of moral learning beyond Judaism to
issues of world-wide concern,

* Jewish children are meore often brought up to feel good
about bheing smart than about believing the correct
thing. At least in the past, Jews have been permitted
to doubt even the existence of God. Jewish experlence
provides a strong sense of identity, of being loved and
of belonging, and the freedom to explore dissonance.
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In our extended diacussion on Jewlsh aeducation:

We identified the need for Jewish education to address
both affective and cognitive issues, community and
individual issues, and for it to address issues in-depth
rather than seeking to provide all students with an
overview of Jewilsh culture.

We examined the role of Jewish ritval and tradition in
providing opportunity for transformational learning,
whereby individuals put themselves in the shoes of
others of another time and place. We felt that this
style of learning should be emphasized in Jewish
education,

We spoke of three principles of learning — tha
background one brings to it: the motivation one has to
learn; and the strategies and tools needed to learn. We

commented that sometimes tools are mistaken for goals,
30 LuaL leasuluy lekevw, £or dnotanao, somektimes hamamos

a goal instead of a tool for communicating with people
in Israel, reading and discussing the old and new '
narratives of our cultural heritage, and participating
in gervices.

We thought that it would be useful to develop a
curriculum that looked at Judaism as though from the
outside. That would take away the expectation that you
know certain things if you are Jewish — that you learn
them, as it were, by osmosis, and that if you don't know
those things your family is in some way deficient,

We explored the implications of the finding that as
parents become involved with Jewish education for
themselves their children become more involved with
theizr own Jowich learning  Wa dfarmased ways that
parents might be brought into the development of
curriculum changes in their ¢hildren's schooling.

We acknowledged that the first years and the last years
of life are times when the most differences seem to
exist among individual capacities for learning. 1In
those age groups, particularly, teachers and
facilitators need to consider individualizing

edi .tional _ :ograr .
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We hope that our deliberations may be useful to you and
other members of the Mandel Commission. If you have
addressed issues similar to the topics ocutlined above, we
would be delighted to learn of your conclusions., Please
feel free to contact me 1f you have any questions. I can
be reached most easily at 315-445-0620,

Yours sincerely;

Tran 1. Bty

Joan N. Burstyn
Chair, Think Tank on Jewilsh Education,
Syracuse Jewlsh Federation, Inc.

cc: Barry Silverberg, Executive Vice-President
Neal Bellos, Vice-President, Community Development
Rabpil Danlel Jezer, Chalr, Jewish Educatlon
Comuittee
Loia J. Zachary
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E’hi]ip W Loan Benjemin 5, Hornatein Waltham, Massachuseris
Schaol of Program in Jewish 02254-9110
Near Eastern and Communal Service
Judaic Studies 617-736-2990
TO: SEYMOUR FOX AND ANNETTE HOCHSTEIN

FROM: JOE REIMER (12/13/89)
RE! COMMENTS ON A DECADE FOR RENEWAL

Hi! I hope you arrived home safely and well. I thought the
three days in Cleveland last week were very worthwhile. Most of

the comments on the Decade for Renewal were articulated in
Cleveland. I’m simply putting them in writing, using page
references.

P. 1 - Last paragraph: While I like the =trength of language and
specificity of example in the first sentence, I find the sec¢ond
and third gsentences awkward., The idea of involving other-than-
the-uaual organizations in thie mobilization iz a good one, but
not "all" organizations and not because each 1ls "concerned about
its future."

P, 2 - The communlty. The first sentence i1s an unnecessary
truism., Line 4 ("It will have to ...) sounds like fiat., Better:
"A community that creates an environment..."

Pergonnel. Second paragraph. Inatead of "Many people will" -
which sounds vagu¢ and unreal, I’d say "increasing numbars of
people."

(So too on page 3: Not "recruit many more,; but "recrult more
highly qualified.")

P. 3 - Programmatic Areas. I agree with Herman Stein that the
list of areas should be alphabetized and categories such as "The
Hebrew Langugage" and "College Age Group" need to be changed to
"Hebrew Language Instruction" and YPrograms for College Youth,"

P. 4 ~ Line 2. "Masagive mobllization® sounde too much;
"mobilization" is strong enough.

"The Way to Begin" - Even taking out this divider, I'’d suggeat
the order is off. Community Action Sites should be $4 = follow-
ing programmatics (since that is where they will be tried out)
and preceding researc¢h (which will evaluate the trials).

P. 7 - Elaboratjons - The flow is broken by repeating "1. The
Commission recommends ...*. Each time & paragraph is repeated -
as here - it creates the feeling of redundancy. It would be fine
to start this section with top of p. 8 (So too on p. 11, 16 (thae
list again}.)
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P. 11 - Paragraph C. The first sentence haa an awkward
construction.

P. 13 - Two bottom paragraphe. "“Salary scales" seems like a term
that connotes a fiction. How would "scales” interface realistic-
ally with hiring practices? Does thile actually refer to a Com-

munity Action Site? 8o too, "a comprahapﬂi?a caroer.davalopmant

=g e _———m e g ke

pP. 237

D. 18 ~ ia angosatad abhava. ahouldn’t thig section on Community
Action Sites come earlier to make clearer how the recommendations

in programmatics and research flow from the organizing concept of
the CAS?

P. 22 ~ Recrujtmept. How does this list relate to or comment on
the shorter recrultment list on p. 13?7 Are you suggesting two
recruitment efforts - one local, one continental?

P. 24 - While I 1ike using the supplementary school as a concrete
example, the way the denominations are brought in raises two
questions: (1) are you referring to the local rabbls and
denominational authoritles or national ones? (2) What rola for
the local BJE?

ho uay tha Machaniam far Tmplementation is vresented is

297 = M
Eé]‘lera.l.l.y Claul,;, LUl LEYAvYvh So—W.i e T etk P s

(1) The small one: ie the difference between tagk and functlon
clearly explalned so function doesn’t simply repeat taak?

(2) The larger one: does the writing here suggest the extent to
which the many taske and functions will be fulfilled, not by the
staff themselves, but by a larger range of players coordinated by
this astaff?

I feal there remainsg the confusion: hcw can a small staff carry
out 80 many complex tasks and functions?



THE HEBREW UNIVERBITY OF JERUSALEM

THE SAMUR]. MENDEL MELTON CENTRE

FOR JEWISH EDUCATION TN THE DIASPORA
M. Scopus, Jorusalem 91905 Tel. 882033 A\
Facsimile 972-2-322-211

December 25, 1989

Facsimile Transmission

FOR THE IMMEDIATE ATTENTION OF: Mr. Morton L. Mandel
Pierre Hotel, Fax no.: 212-758-1615
From: Professor Seymour Fox
Total no. of pages: 2

Dear Mort,

1 hope your flighlt was pleasant. We continue to bask in the
alterglow of our meetings. 1 met with Gary Stock last night and
he described in greal delail how thrilled he was in being part of
the group that is establishing the institute.

I know that you are meeting with David Hirschhorn tomorrow and
thought it would be useful for you to have a copy of my last
interview with him, which I am enclesing. I alsc want to remind
you thal he made a very eloquent presentation at the meeting of
October 23rd on the importance ol research and evaluation. His
remarks sparked the enthusiaslic endorsement of research
evaluation and monitoring as a high priority for the work of Lhe
commission and its successor mechanism.

David has several times raised the problem of foundations being
more likely to be receptive to local causes than to natienal
causes. I helieve that a description of your experience in
Cleveland and your own response to both the local situation and
Lhe national situation could be helplul. Your own sensitivity and
response to the Cleveland commission as well as to Lhe
implementation of the oulcomes of Lhe North American commission,
may help him in preparing his presentation for his foundatien.

1'm sure you will enjoy your visit with David and T know that he
will appreciate the time and effort you will be investing in the
Lrip to Baltimore.

Good Juck and best regards to Barbara.

Sincerely,

Seymour Fox
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MINUTES; Senlor Policy Advisors, Commission on Jawish Education
in North America U

DATE: Decamber 6, 1989 \

DATE MINUTES ISSUED: December 18, 1989

PRESENT; Morcon L. Mandel, Chalr, David S. Ariel, Soymour Fox,
Mark Gurvis, Annette Hochstein, Stephen H. Hoffman,

Martin S. Kraar, Josepyl Reimer, Arthur Retman,
Jonathan Woocher, Henry L. Zucker, Virginia F. Levi

(Sec'y)
GUEST: Professor Michasl Inbar, Jerusalem
COPY TO: Herman D. Stein

I. The minutes and assignments of Ocrober 24, 1989, were reviewed.

A. It was reported that very useful meetings of researchers and CAJE
consultants took place on December 4 and 5 in Claveland. We will be
receiving papers on program areas by the CAJE people within the next
few weeks. Mark Gurvis was commended for an excellent job on the - -
logistics of the meetings.

B. us o se

At the meetings of December 4 and 5, three researchers presentad
interim reporte on thelr papers and received feedback to be used in
preparing final drafts. It is anticipated that papers will be ready
on schedule on (1) professionalism in Jewish teaching, (2) ctraining
opportunities, (3) the synagogue as a context for Jewish aducation,
and (4) analysis of teacher surveys and data on the state of the

field.

Assignment It was suggestad that these papers be distributed to commissioners
and senior pelicy advisors as they are completed and approved. The
firsc will go with a cover letter from MLM, including a report on
the meetings of December 4 and 3.

Assignment It was suggested that the papers follow a common format to be
designed by SF and AH, to maximize their usefulness with
Assignment commigsioners. MG will work with SF and AH to see that the papers

are reviewed by ssnior policy advisors prior to their discribution
to commissionars.
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It has become apparent that the gencral research program is not
adequate with respect to Iinformal education. It was agreed cthat
Bernie Reisman be invited to prepare a paper looking at the research
1ssuey from the perspective of informal education.

It was noted that a paper on the relationship of Jewish education to
Jewigh continuity by I. Schefflar and S. Fox {s underway and that a
draft should be ready in early January.

C. At the meetings of December 4 and 5, five of the program arcas were
developed. No decision has yet been made on how the other program
areas will be addressed. Some may be developed by experts scill to
be identified. Others may be leftc for the implemontation mechanism
to develop. The final report will suggest how each program aresa
should be addressed.

D. It was reported that Gallup Israel {s undertaking an "omnibus*
survey of American Jews, which includes questions submitted by our
Commission’'s steff. It {s hoped that this pilot questionnaire will
help to provide a data base for our use. Preliminary raesults should
be available by January 15.

It was suggested that the outcomes of the Gallup study be reviawed
in conjunction with data in CJF's North American deta bank when
analyzing results. It was noted that tha questions for the Gallup
survey were worded to make the results comparable to existing CJF
data.

sgignment MG will contact Barry Kosmin at CJF about the design of the 1990 CIF
survey of the Jewish population and how it might relate to the
Gallup work.

II1I. D uasi r 0 4 L&

A. Introductory Remarkg

The draft for the final report, prepared by SF and AH, had been
mailed in advance of the discussion. Comments were limited to the
substance of tha document. Recommendations on language and
structure are to go directly to SF and AH.

It was noted that the document under review would serve as the basice
for the body of the final raeport. It would be accompanied by an
executive summary, sections on the history and method of operation
of the Commission, elaboration of each section inte a chapter
supported by data, and a final chapter indicating what has baen
learned during the Commisaion process. The concepts expressed in
the introduction would become part of the executive summary of the
final document.
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Asslgnment

Aspignment

Asslgnment

Asgignment

Following discussion, it was agreed that no definition of Jewish
education will be {ncluded in the document.

Ticle

The following two titles wers mentioned: (1) A Time for Renegwal;
Jewish Continuity and Jewish Education in North America; (2) New
1deas, Energy, and Funding: Revitalizing Jewish Education in North
America. A cthird suggestion was that the title resemata in some way
with Jewish tradicion by including a phrase such as "at a
crossroads...," or "on the threshold..." David Ariel agreed to
consult with SF and AH on this aspect of the title. Senior policy
advisors were Invited to submit thelr recommendations for a title te
SF and AH.

1. Gen Re k3

a. The introduction should transmit a sense of urgency and
convey the importance of community as & key to change in
Jewish education; throughout the document, adfectives should
be interjected which convey this sense of passion and
urgency.

b, Throughout the document, it should be noted that we are
building on progress made over the years rather than
beginuing In & vacuum.

¢, ‘The "North American Jewish communicy" should be defined.
JW will draft a definition.

d. References should be made throughout the document to the
goal of encouraging Jewish continuity through Jewish
education,

e. There was discussion about whether to refer to a single .
profession of Jewish education Some participants believe

ey e e s =7 . mmcBam~adl e and Frhat 9
might better be made to professionalism“ or to A
education professionals." To others, the concept of

"building a profession” is central to change. It was agreed
that this is an Issue to be considered further.

2, Programmatic Areas

a, It was suggested that the term "programmatic areas" should
be replaced by a more appropriate term. Senior pelicy
advisors were asked to submit to SF ideas for renaming what
have previously been called programmatic optioens.

b. It was suggested that a rationale appear for the selection
of these program areas. In additien, JW agreed to propose
new names for the areas to make them parallel.
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Assgignment

¢. Camping will be added as a program area.

d. We were advised not to lose track of the interrelatedness of
these areas as we identify and review them individually.

3, Subheadinpes

It was suggested that the subheading "the way to begin" was
confusing and should be e¢liminatod. Tha document should reflect
the understanding that the Commission will develop funding and
launch & mechanism for implementation and that the mechanism
will be responsible for developing Community Action Sites.

Care should be taken in choosing subheadings, as this will be
all some people will read.

4, Communit
It was agresd that the definition of Community Action Sites
should be as broad as possible and that the board of the

implementation mechanism will clarify specific goals later, as
Action Sites are established.

fu .

5. Funding
It was agreed that funding will be incorporated in tha section  -»
on community being drafted by HLZ.

Community

HLZ will draft the section on communicty. This sectien will include
a definition of community and an emphasis on the lmportance of
creating a climate conducive to the advancement of Jewish sducation.
It will discuss funding as a high priority, referring to the
importance of increasing traditional means of funding Jewish
education, of community responsibility (by federations, whare .
feasible, through their endowment funds and annual campaigns), and
of private family foundations, which are in a position to provide
substantial amounts of money at an early stage to initiate
implementacion of the Commission's recommendations.

it was noted that the most important long-range [unding goal is to.
gain strong federation support. Federations will have to be
convinced of the importance of this challenge. It is

anticipated that Community Action Sites will be able to demonstrate
successes and encourage other communities to invesc in similar
approaches.
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Asgignment"

INLL

er el

It was suggested that the lmportance of improving compensation for
Jewish education personnel be emphasized. In discussing how
salaries can be addressed on a continental basis, {t was suggested
that increasing salaries in & Community Action Site can demonstrate
the {mpact on the attraction and retention of quality educators., It
was suggested that reference be made to developing salary standards
and strategles for encouraging theiy use.

It was suggested that the document give a sense of our expectations
concerning involvement of existing bodies and the{r relationships co
the implementation entity and Community Actlion Sites.

In a discussion on the propeosed scope of recommendations for
personnel, it was noted that the implementation entity will review
the needs with potential funders and will facilitate gction and
prioritize on the basis of the aveilability of support.

un t

A question was raised about the value of defining the content of
Community Action Sites, The conclusion was that various approaches
to content be suggested in order to guide the implementation entity
in creating sites.

JW will suggest rewording For pages 24 and 25 to clarify the example
of the supplementary school,

€1 tioc nt

It was suggested that this section be made stronger by starting with
a description of the mission of the entity. The description should
convey the fact that the entity will be a small, catalytic
institution whose maethod of operation will be primarily to enlist
and harness expertise in accomplishing its goals, It will be a
catalyst, brokering relationships among entities in order to
accomplish the recommendations of the Commission. While small, it
can exerciza enormous Influence, because of the quality of its staff
and board. It was suggested that a different name be selected.

IV, Editer of Fips] Report and Executive Summary

Early drafts of the final report will be writtan by SF and AH. When tha
substance has been agreed upon, an editor will be asked to organize and
rewrite in populer language to appeal to the lay community and
educators. It 13 anticipated that many readers will focus solely on an
executive summary, a section of the raport which should be carafully
written In Iinspiracional language.
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Asslgnment

Assignment

Asgignment

Assignment

Asslgnuent

VI,

Agsignment

It was suggested that an editor be appointed in time to attend the
February meeting.

Following discussion, it was agreed that the next step is for SF to
explore the possibility of David Finn serving as editor. If it appears
that he is not a candidate, SF will get his reactions to Bill Novak and
Gary Rosenblatt. In addition, M. Kraar will submit materials written by
Rosenblatt to MG for distribution to senior policy advisors.

SCommisgioner Ingerviews

It was agreed that the recommendations for the final report, as revised
by senior policy advisors, should serve as the basis for conversation
with commissioners. AH will develop an interview schedule, which VFL
will distribute to interviewers as socon as possible,

Following 15 a list of commissioners to be called as soon as possible by
the aseigned individual to check on and encourage attendance at the

Febxuary Commission meeting:

Mona Ackerman -- §SF

Mandell Berman -- JU

Charles Bronfman -- §F

Lester Crowm «» HLZ (invite Susan)

Eli Evans -- HLZ ,
Alfred Gottachalk -- SF -
David Hirschhorn -- §F

Henry Koschitzky -- SF

Mark Lainer -- HLZ

Matthew Maryles -~ AH

Florence Helton -- AR

Lescer Pellack -- AR

Charles Ratuer -« SH

Ismar Schorsch -- AH

Daniel Shapiro -- HLz

Bennatt Yanowltz -=- SH

Those assigned to make calls are asked t¢ let VFL know the outcome as
soon &8s possible. HLZ will review the results and recommand any furthar

action,

Qutreach

A. It was noted that recent meetings with bureau directors, the Jewish
press, and federation leadexrship ware very successful. It was
suggested that & few bureau directors and planners be invited to
meatings at which the next draft of cthe Commission's recommendations
would be presentad. MG will considar organizing such meetings and,
if they are to take place, will work with JW to imploment them.



Senior Policy Advisors Page ?
December 6, 1989

Asslgnment

Assignment

Assignment

Assignment

VII.

It was suggesated thac D, Ariel do the same with the aggociation of
tralning Inscitutions. MG will work with him co make the necessary
arrangements.

D m T tin

The following meetings have besn scheduled for MLM:

1. Norman Lamm and orthodox eduearars..january 25
2. Ismar Schorsch and his Education Cabinet--January 26

3. Alfred Gottschalk and approximately 10 educators from the Reform
movement--February 13

MLM 13 working on arranging meetings with Schindler and Green,

MG will draft a proposed agenda for these meetings and review it
with the appropriate senior policy advisors.

1la o ea

MIM will meat with the local commissions in Los Angeles and in San
Francisco in April. MG has been to Philadelphia. Other such

meatings will be arranged as the nead arises. It was noted that a
file is being established for each local community and that we will =~
keep records of correspondence and interaction with each.

Communication will be steppad up with commismsioners leading up to
the February 14 meeting, to Include research papers and a revised
draft of the recommendations of the final report,

RBublicjcy

1. AR will arrange for the JWB clipping service to clip articles on
the Commission.

2. It was suggested that a photographer be present at the February
meating.

3. SF will talk with David Finn about a photographer to take
photographs appropriate for inclusion in the final report.

JE Desipn an irector: Struct o uda 14 m 1 Q

It was agreed that these items will be discussed by senior policy
advisors at their January meeting.
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VIII, coml Meetings

Senlor policy advisors were reminded of the following schaduled
mectings:

A, Tuesday, January 23--Fremier offices--tentatively set for 12:00 noon
- 5:00 p.m, (SF and AH to participate through a conference call)

B. Tuesday, February 13--JW8..pre-Commission planning.-1:30 . 5:00 p.m,

€., Wednesday, February l4--UJA/Federation--Commission--9:00 a.m. -
5:00 p.m.

D. Thuraday, February 15--JWB--post-Conmission--8:30 a.m., - 12:00 noon
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Commissioner Interview Assignments

Sr. Policy Advisop/Staff Commissjoner
Seymour Fox Mona Ackerman

Charles Bronfman
Lester Crown

Alfred Gottschalk
David Hirschhorn

Sara Lae

Seymour Martin Lipset
Charles Ratnar
lsadore Twersky

Annette Hochstein David Arnow
Norman Lamm
Robart Loup
Morton Mandel
Hatthew Maryles
Florencc Melton
Esther Leah Ritz
Ismar Schorsch
Pegegy Tishman

Stephen Hoffman Ronald Appleby
Robert Hiller

Morton Mandel Max Fisher
Joseph Cruss
Ludwig Jesselson

Joseph Reimer Jack Bleler
Josh Elkin
Irwin Field
Arthur Green
Carol Ingall
Henry Koschitzky
Mark Laiper
Haskell Lookstein
Alvin Schiff
Lionel Schipper
Harold Schulweis
Iggiah Zeldin

. @9
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CJ RAW MATERIAL —
O FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE  wandel Assignments
TRB00 ALY, 10AR5) PBITED I U4 — - JE—
ORIGINATOR VFL DATE  17/,18/89
AS
NO. DESCRIPTION PRIQRITY ST | AsSIGNED DUEDATE | OF memovee
(NITIALS) | STARTED DATE
L. Contact assigned commiasioners for follaw MM 110/24/89 | 2/1/90
up to October 2) meeting.
- Max Figher
- Joseph Gruss
+~ lLudwig Jesselson
Send summary of interviews to VFL for
circulation to sanior policy advisors.
2. | Held meeting with Twersky. MLM 2/9/89 | 2/1/90
3. Consider calling Herschel Blumberg and Paul MIM 3/30/89 | TBD
Berger to interest Mement in the Commission
4, Meet with Michael Albanese, HLZ and VFL MLM 4/4/89 | TBD
to discuss daveloping monthly trend report .t
and to discuss Commission budget.
3, Travel to the west coast to meet with HLM S/7/89 | 4/30/%0
with LA and San Franciasco leadership.
6. Coneider attending a JESNA Board meeting MM 7/5/89 | TBD
to discuss Commission,.
7. Meet or talk individually with Lester Crown MLM 11/8/89 | 1/1/9C
David Hirschhorn, and Charles Bronfman
regarding funding.
8. Hold individual meeting with Wexner. MLM 11/8/89 TRD
9, Submit to &. ideas for title of final report MIM | 12/6/89 | 1/5/50

and for renaming “programmatic areas.”
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FUNCTION

Commigsion on Jewish Education in NA

O FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE

Fox Assignments

Farie) gy FOVEM PRSNTAD W U B A

ORIGINATOR

VFL

DATE  12,/18/89

OESCRIPTION

PRIORITY

ASSIGNED
0
(IMITIALS)

DATE
ASSIGNED
STARTED

DUE DATE

COMPLETED
OR REMOVLD
DATE

1. Contact assigned commissioners for follow
up to October 23 meeting.

- Mona Ackerman

- Charles Bronfman

- Lester Crowm

- Alfred Gottschalk

- Dawvid Hirschhorn

- Sara Lee

- Seymour Martin Lipset
- Charles Ratner

- Isadore Twersky

5end summary of interviews to VFL for
circulation to senior policy advisors.

2, Explore the possibility of David Finn
serving as editor of final report and
executive summary.

3. Contact assignad commissionsrs to
encourage attendance at February meeting.

- Mona Ackerman
Charles Bronfman
Alfred Gottschalk
David Rirschhorn
- Henry Koschitzky

Let VFL know outcome as soon as possible.

4, Discuss with David Finn a photographer to
take appropriate plctures for final report.

S§F

SF

SF .

SF

10,24 /89

12/6/89

12/6/89

12/6/89

2/1/90

12/15/89

1/3/90

1/15/90
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SEE WARMCTRIEIT JsiFhl, MOLXY M0, 1.5
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FUNCTION

Commission on Jewlsh Education in NA

SUBJECT/OBJECTIVE

llochstein Assignments

ORIGINATOR

VEL

DATE

12/18/8%

DESCRIPTION

PRIORITY

ASSIGNED
10
[MITIALS)

DATE
ASSIGNED
STARTED

DUE DATE

COMPLETED
OR REMOVED
DATE

up to October 23 meeting.

« David Arnow

- Henry Koschiczky
-~ Nerman Lamm

- Haskel Lookstein
- Robert Loup

- Morton Mandel

- Matthew Maryles
-~ Florence Melton
- Egsther Leah Ritz
- Ismar Schorsch

- Peggy Tishman

commissioners, with SF.

will distribuce,

- HMatthew Maryles
~ Ismar Schorsch

Contact assigned commissioners for follow

Send summary of iprerviews to VFL for
circulaction to senlor policy advisors.

Design a format to be used by researchers
for thelx final drafts of papers to

Submit to SF ideas for title of final repor

and for renaming "programmatic areas.”

Develop an interview schedule which VFL

Contact assigned commissioners to encourage
attendance at February meeting.

Let VFL know outcome as soon as possible.

Al

10/24 /89

12/6/89

12/6/89

12/6/89

12/6, ..

271790

1/3/96“

1/5/90

12/15/89

1w en
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Commission on Jewish Education in NA

SUBJECT/OBJECTIVE

Zucker Assignments

O... .INATOR

VFL

DATE

12/1% /89

NO.

DOSCRIPTION

PRIOAITY

ASSIGMNED
0]
(NITIALS}

DATE
ASSIGNED
STARTED

DUE DATE

COMPLET
OR REMO
DATE

10.

Contact assigned commissioners for follow
up to October 23 maating.

- John Colman

Send summary of interviews to VFL for
circulation to senior policy advisors.

Develop a plan for follow up to federation-
related meetings at which Commission
presentations occur.

Work with M. Kraar to ensure that
Commission reporta are on agendas of
groupa he convenes or reports to.

Draft a community/financing paper with
staff assistance of MG and VFL.

Consider establishing a task force to
work on an approach to developing
faderation aupport for Commission
ocutcomes,

Invite Ackermsn, Arnow, Evans, Fisher,
Gruss, Jesselson, Koschitzky, Lainer,
Melton, and Ratner to a group meeting
of potentisl fundars with MLM, Bronfman
Crown, and Hirschhorn,

Subait to SF ldeas for title of final repork

and for repaming “programmatic aress."

Draft section on community for final report|

Contact assigned commissioners to encourage
attendance at February meeting.

- Lester Crown (also Susan)
- Ell Evans

- Mark Lainer

- Danial Shapiro

Let VFL know outcome as soon as possible.

Review results of phone calls and
recommend further action.

HLZ

HLZ

HLZ

HLZ

HLZ

HLZ

HLZ

RiZ

HLZ

HLZ

10/24/89

4/3/89
5/7/89
7/30/89

10,/24/89

12/6/89

12/6/89

12/6/89

12/6/89

12/6/89

1/5/90

2/1/90

ongoini

ongoing

1/15/90]

1/15/90

1/31/90

1/15/90

1/3/90

1/5/90
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O ACTIVE PROJECTS FUNLTION Commission on Jewish Education in NA
{0 RAW MATERIAL
00 FUNCTIONAL SCHEDULE SUBJECT/OBIECTVE  Reimer Assignments
THIOO (KLY, LOAGE PRANTCO W AR
ORIGINATOR VFL DATE  12/18/89
ASSIGNED DATE COMPLETED
NO. DESCRIPTION .
PRIORITY N r}alsj Assalnc;‘s? DUE DATE MWDATE D
Contact assigned commissionexs for JR 10/24/89 2/1/90
follow up to October 23 meeting.
- Jack Bileler
- Josh Elkin
- Arthur Green
- Carol Ingall
- Mark Lainer
- Alvin Schiff
- Lionel Schipper
Send summary of interviews to VFL for
cireulation to senior poliey advisors.
Draft paper on the synagogue as a JR 6/15/89 | 1/15/90
context for Jewish educatiom,
Take responsibility for completing the JR 8/24/89| 1/15/90
original option papers.
Submit to SF ideas for title of final repork JR 12/6/89 1/5/90
and for renaming "programmatic areas.”
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O FUNCTIONAL SCHEDULE SUBJECT/BIECTIVE  Rotman Assignments

TIRG Y, 1O MDD LA
ORIGINATOR VFL DATE 12/18/8%
NO. DESCRIPTION PRIORITY ‘SSJT%"[D n.ss%‘rgco OUEDATE | OR REMGNED
UNITIALS) | STAATED DATE
Contact assigned commissioners for AR 10/24 /89 2/1/90

follow up to October 23 meeting.

Stuart Eizenstat
Ell Evans
Donald Mintz
Daniel Shapiro

Send summary of interviews to VFL for
circulation to senlor policy advisors.

Work wicth HLZ to arrange for a Commisgion AR 8/24/89 |12/15/89
presentation at February meeting of JWB
Center executives.

Submit to SF ideas for title of final report AR 12/6/89 | 1/5/90 -
and for renaming "programmatic areas.” .

Contact assigned commissioners to encourage AR 12/6/89 1 1/3/90
attendance at February meeting.

- Florence Melton

- Lester Pollack

Let VFL know outcome as soon as possible,

Arrange for JWB clipping service to clip AR 12/6/89 | 1/3/90

articles on the Commiession.
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O ACTIVE PROJECTS FUNCTION Comnission on Jewish Education in Na
{1 RAW MATERIAL
O FUNCTIONAL SCHEDULE SUBJECT/OBJECTVE  ygoch  Assignment
THEOC MRV, 10408 PR TIO M ULA
ORIGINATOR VFL DATE 12/18/89
NO. DESCRIPTION orommy | oTo " | asSioNeD DUE DATE OF BEMOVED
(INITIALS) STARTED _ DATE
1. Contact assigned commissioners for follow JW 10/24/89 | 2/1/90
up to October 23 meeting.
- Mandaell Berman
- Maurice Corson
- David Dubin
- Irving Greenbarg
« Lester Pollack
- Harriet Rosenthal
- Benmett Yanowitz
Send summary of Intervisws to VFL for
circulation to senior policy advisors.
2. Draft a definition of the "North American Ju 12/6/89 F2/15/89
Jewish community." B
3. submit to SF ideas for title of final reporg JW 12/6/89 | 1/5/90
and for renaming "programmatic areas.”
4, Propose new names for program areas to make Ju 12/6/89 12/15/89
them parallel.
5. | Suggest rewording for pages 24 and 25 of Jw 12/6/89 F2/15/89
final report draft to clarify the example of
the supplementary school.
6. Contact assigned commissioner to encourage Ju 12/6/89 | 1/3/90
attendance at February meeting,
- Mandell Berman
Let VFL know outcome as soon as possible.




——

LEC g3 loioy FRLUTLEF

L b POL T4 o,

EREMER MDLETEIAM CORBPOAAHION u.;-um :'... LT YT
—_ OF oS PO U 4 IWieCTIONEM. e Eenl
O ACTIVE PROJECTS FUNCTION Commission on Jewish Education in ___
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0O FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE

Levl Assignments

MO0 gurv oA ARINTLD I U A

ORIGINATOR VFL DATE 15 /189

ASSIGNED DATE COMPLETED

NO. DESCRIPTION PRIORITY 10 ASSIGNED OUEDATE | OR REMOVED
(INITALS) | STARTED DATE

Work with MIM to develop a list of
commissioners whom MLM should call before
next Commisaion meeting to urge their
attendance.

VFL (10724789 | 1/15/90
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Commission on Jewish Education in NA

D RAW MATERIAL -

O FUNCTIONAL SCHEDULE SUBJECT/OBJECTWE  grein Assignments
THPhD . 100 PR IO N LA S
ORIGINATOR VFL DATE 12/1 8/89
ASSIGNED DATE COMPLETED
NO. DESCRIPTION PRIORITY To ASSIGNED DUE DATE Of REMOVED
{MNITIALS) STARTED DATE
Submic tu SF ideas for eitle of final ropord HDS 12/6/89 | 1/5/99

and for renaming "programmatic areas."
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ORIGINATOR VFL DATE 12/18/89
ASSIGNED DATE COMPLETED
NO. DESCAIPTION PRIORITY 0
s | ST | oveome | G
1. :;izd;;:a;;ggevclopment of a PR plan MG 1/3/89 | ongoing
ou +
2. Work with David Ariel and Sara Lee HG 8/24/89 | 2/11/90
on Commission report at s future
ATHLIE meeting.
J. | Serve as contact person for researchers MG 7/30/89 | ongoling
on adwinistrative matters.
4. | Develop plan for communication with MG (1024789 | 1/15/90
commissioners between meetings
5. | Review approach used to publicize MG 10/24/89.| 2/1/90}
Carnegie Report.
5. Develop plans for involving key MG 11/8/89 | 1/23/90
commissioners in representing the
Commizsion to communities throughout
North America.
7. Collect other Commission reports to MG 11/8/8% | 3/1/90
use as prototypes, : .
8. Develop a log sheet on each of the MG 11/8/89 { 2/28/90
top 30 federations, to record
communication and evaluate the potential
for their increased support for
Jewish education.
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TANMD (ALY, 10700} PAMTID U SA
NO. DESCRIPTION PRIQRITY p.ssrmonto hsg;‘cﬁm OUE DATE & REMOVED
ONITIALS} STARTED DATE
9. Collect other Cunwmlssion reports MC 11/8/39 3,/1/90
to use as prototypes,
10. Work with SF and AH to be sure research MG 12/6/89| ongoing
papars are reviewed by senfor policy
advisors prior to distribution to
commissioners,
11.| Distribute research papers to MG 12/6/89|1/31/90
commissioners as they are completed.
12.| Contact Barry Kosmin at CJF about design o MG 12/6/89(1/23/90
1990 CJF survey of Jewish population and h
it might relate to the Gallup work,
13.| Work with J¥ to organlze meetings with burepu MG 12/6/89|2/14/90
directors and planners to present draft of
Commission's trecommendations.
14.| Draft a proposed agenda for denomination MG 12/6/89|1/23/90

meetings and review with appropriate
senior policy advisors.
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SUBJECT/OBIECTIVE  Woffman Assignments

up to October 23 meeting

- Ronald Appleby
- Robert Hiller

- Charlas Ratner
- Bennett Yanowitz

Send summary of interviews to VFL for
circulation to senior policy advisors.

Subnic te SF ideas for title of final repor
and for renaming "programmatic ateas."

Contact ~iigned commissionsrs to encourage SHH | 12/6/B9 13790
attendance at February meeting.

Let VFL know outcome as 30om a8 possible.

ORIGINATOR VFL DATE  12/18/89
ASSIGNED DATE COMPLETED
NO. DESCRIFTION PRIORITY ™ ASSIGNED DUEDATE | OR REMOYED
gninaLsy | STARTED DATE
GContact assigned commissioners for follow SHH 10/24 /89 2/1/90

LiLl

SHH 12/6/89 | 1/5/%0

e
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ORIGINATOR VFL DATE 12/18/89
ASSIGNED DATE COMPLETED
~O. DESCRIPTION FRIORITY 10 ASSICNED DUEDATE | OR REMOVED
(IMTIALS} |  STARTED DATE
Meet with Richard Joel of Hillel to MK 10/24/89) 1/15/90

inform him about Commiscion and to ask
him to consult on college youth paper,

Submit to SF ideas for title of final reporf MK 12/6/89 1/5/90
and for renaming "progremmatic areas."

DUDMICT mUveLlals willusss Lly Oal‘y Nessnblace MY 19/6/89 1/5/90
to MG for diatribuction te senior policy
advisors.
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0O RAW MATERIAL . v
{1 FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE  ariel Assignments
T400 {0V, O} PHTED Br U 64
ORIGINATOR VFL DATE  12/18/89
ASSIGNED DATE COMPUETED
NO, DESCRIPTION PRIORHY T0 ASSIGHED DUE DATE OR FEMOYED
(INTIALS) | STARTED DATE
Consult with S8F and All regarding title DA 12/6/89 | 1/15/90
of final report,
Submit to SF ideas for renaming DA 12/6/89 1/5/90
"programmatic areas."
Work with MG to organize meecings with the DA 12/6/8% | 2/11/90

assoclation of training institutions to
prasent draft of Commisaion's recommendations.
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December 15, 1989

TO: Seymour Fox, Annette Hochsteln
FROM: David 5. Arlel

I am writing to remind Seymour that I am looklng forward to
your recommendatlions on the name 0f candldate for Director
of the Cleveland Fellows, I can be reached through Thursday
evening, December 21, at 216-464-4050 (offlce) or 216-921~
2111 (home). 1 am leaving Friday morning, Dec. 22, for two
weeks vacatlon and will return January 7.

The followlng are my notes on the recent document entitled
"A Decade For Renewal." I hope they reach you In tlme for
consideration. Page reterences are to the numbers at the
pottom of the page. The document 1% in lteelf a major
accomplishment by clearly brlnging together the loose
strands Into a coherent whole., It 13 a superb foundation for
the final document and reads weill.

1. Title page: The title should be catchy enough s¢o that the
report will stang on 1its own as o duiuitenul az with "A Natlion
Prepared.™ It should also have some Jewish resonance or

arar | yoaren, " r
éééi_;qT],_"KqTTme toi ié%lg%?ACt?nE tT EE“?&Egégfr FoRenvan
(alludlng to Blallk's play on Zecharlah's Tyom ketanot']; or

"IHwer To She Tlme" (heeed on TDaosaonawaigls Jadtar FA Harmann

Cohen). Posslble subtitle "A Program for Improving Jewlsh

i asRE 2 b

2. Introduction [(p. 1}: This sectlon should better
articulate the hapes and vislon for renewal as well as
highlight the depth of the problem. It should be sttronger
and c¢learer about why Jewish educatlon, what Jewish
education means about the future of Jewry, and why now. I
assume that many of the comments on style, clarity and
expression will be handled later by the wrlter.

3. Programmatlic &areas (p. 3]: This sectlon should begln by
stressing that these are not lsolated approaches but
elements which constltute a comprehenslive approach to
educatlional innovation. Improvement must involve llnking
together all elements lnte a comprehenslve approach ta
educational Improvement.

The twelve areas should be grouped into (1) populatioen
groups: early childhood, elementary and high school, college
youth, adults, familles and the elderly; (2} structures and
programs: supplementary school, day school, nonformal
educational settings (community centexs, campa, retreat
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centers, youth groups), Israel programa; (3) methods and
techniques: curriculum, medla and new technoloyies, and:
Kebrew language.

4, Community [p. 6): This section should also address the
communlty's deep amblvalence about Jewish educatlion, the
Importance of a community's Jewlsh educational goals being
consistent with the values of the community, the
relationahip between Jewlah education and tranamltting
Jewish valuea and tradltions as each community or sub-
community defines them, and rising community expectations in
the wake 0f declining trends in affilliation.

The section might als¢o address the lssue of partnershlips
hetween federatlions and congregatlons, the need for shared
governance between lay leaders and educators, and the
importance of Jewish learning and role modelling of Jewlsh
communily leaders.

The rocommendatien en p. 7 might be changed te read: "1, The
Commiszion recommends that more outetanding and
knowledgable..."

Somethlng more should be sald about the human resources in
the academic fields of Judalic studles and how they can be
helpful in addreasing the needs.

5. Peraonne] [p. 10): Even as we spell out the dimensions of
the prohlem, the introduction shou.d also say somethling
positive about the people In the field, thelr dedicatlon and
motivation. The more I see people who have been working tn
the field for years, tha more 1 reqret that these efforts
have not come Iin time for them to see the changes. But, we
do have to credlt the good people In the field and say
something nlce!

The recommendatlion on recrultment {p. 11] [B.) should
Include beglinning recrultment efforts in high school by
identlifyling, supporting and encouraging younqg men and women
cheolled in youth groups, UJA campalgns, summer camps,
Tarael program alumni,

€. Community Actlon Sites [p. 19] (3. Best Practicel: The
reference to the denominations and "thelr”" training
institutionsa is the flrst of several comments about tralning
Ilnstltutlons. In general, the document seems to have a blas
toward training in denominational contexts {e.g. p. 24,
bottom}. There Aare two lssues: Flrst, It ls ilmportant to
acknowledqe that training goes on In a variety of settinga
including communal [my preferred terml, denominational and
unlversity-based programs. Second, it {s equally lmportant
to conceptuallize the different roles of different types of
tralning instlitutions,
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For example, why not think of the communal Jewlsh education
tralning instltutlons as reglonal resources? If there la a
need Eor asslistance In educator trainling In Plttsburgh,
Netroit, or Columbus, wouldn't the proximity of the
Cleveland College be a resource, especlally as our faculty
lncreacsea? This s only an example of another model bealides
denominationally based tralning in communities. The Issuye |{s
that, in describing best practices [p. 19] or tralining
models {p. 24), we should not be qulded by exclusive models
hut shotld think of ways of utillzing the range of training
institutions in new ways.

I hope that theae suggestions are useful, I look forward to

working with you In any further area ¢f prepazling the
docuyment.

C:\DOCS\NACOJE.DQC
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Many thanks for the CJF questionnaire. We should discuss it
next time we talk.
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TOWARDS THE FIFTH COMMISSION M™TTING

INTERVIEW OF COMMISSIONERS
SUGGESTED SCHEDULE

I. Purpose of the Interview

This interview is perhaps the most critical to date, as we are
seeking the commissioners’ response and input, for the suggested
recommendations.

The interview should be aimed at ensuring that the commissioner
has an understanding of the overall direction in which the
Commission is moving:

Personnel and the community will be dealt with across-the-
board, within the context of a number of communities. The
process wWill be facilitated by a mechanism for implementation
and will be adegquately funded.

Individual commissioners may be particularly interested in
specific areas (continental strategies; programmatic agendas;
research) .

II. Elements of the Interview

A. Briefly review the meeting of October 23.

You may want to remind the commissioner that the Commission is
committed to two outcomes: a final report and a plan for
implementation. At the fourth meeting the plan of action was
endorsed (see page 3) and at the fifth meeting we will be
presenting a draft of the recommendations for the final report.

B. The recommendations

Bevyond the general thrust of the work, it may not be necessary to
discuss every recommendation with each commissioner; you may
choose to focus on those recommendations in which a commissioner

has a special interest.

We are interested in the specific reactions of commissioners -

questions that need <clarification, suggestions for the
recommendations, comments which may be incorporated (directly or
implied) into the final report. Accounts of such comments in

your interview report might be useful for guoting in the report.

Attached is a summary of the recommendations which can be used
for reference (see pages 4, 6}. However, it is suggested that
you take along the complete document ("A Decade for Renewal")
which contains elaborations of each of the recommendations,



Please Note:

The most significant divergence from the current list of
recommendations and the full report is in the section on
community. HLZ will draft a new recommendation on the community
which will emphasize the importance of creating a climate
conducive to change in Jewish education and discuss funding in
more detail. The idea of a fund for Jewish education will not be
included in the recommendation. Rather, the importance of
federation funding (through their endowment funds and annual
campaigns) and the potential contribution of family foundations
will be stressed.

III. Check attendance for February l4th; remind commissioners of
the longer hours.



October 4, 1989 . S Tishrei, 5750

From Decisions to Implementation:
A Plan for Action

I. Introduction

As the Commission approaches its fourth meeting, the outline of a plan for action
is emerging.

The proposed action plan includes the following elements:

1,

Mobilizing the Community (leadership, structure, finance) for implemen-
tation and change.

Developing strategies for building the profession of Jewish education,
including recruitment, training and retention.

Establishing and developing Community Action Sites to demonstrate what
Jewish education at its best can be, and to offer a feasible starting point
for implementation.

Implementing strategies on the continental level and in Is._:lin specific
areas — such as the development of training opportunities or recruitment
programs to meet the shortage of qualified personnel,

Developing an agenda for programmatic options and an approach for deal-
ing with them,

Building a research capability to study questions such as the tmpact and
effectiveness of prog.._.ns.

Designing a mechanism for implementation that will continue the work
the Commission, as well as initiate and facilitate the realization of tt
action plan.



Recommendations BEFORE CORRECTIONS

1. The Community

1. The Commission recommends that more outstanding community leaders, scholars,
educators and rabbis be recruited to take leadership and assume responsibility for Jewish
education on the national and local level. Appropriate structures will have to be developed
to meet the new challenges.

We will have to decide if Funding should be a separate section of the report, with separate
recommendations and claborations. In this case the topic will be removed entirely from this
scction.

2. The Commission recommends the establishment of a fund of §_ for Jewish education
so that its recommendations can be acted upon immediately. The founders of this fund call
on the organized Jewish community—local fedcrations, national organizations and
institutions to_{doublc?) the amount of money available for Jewish cducation over the next
five years.

2. Personnel

The Commission recommends that a ten-year plan to build the profession of Jewish
education in North America be undertaken. The plan will include the development of
training opportunities; a major cffort to recruit appropriate  candidates to the profession
and improvements in the status of Jewish education as a profession.

3. Programmatic Arecas

The Commission has identificd the following 12 programmatic arcas, cach of which offers
promising opportunities for intervention

Early Childhood Education and Child Care

The Supplementary School (elementary and high school)
The Day School (elementary and high school)

Informal Education

Israel Experience Programs

Curriculum

e -



The Use of Media and Tech~~'ogy

The College Age Group

Adult Education

Family Education

The Retired and the Elderly

Camping ~

The Commussion believes that these arcas can form a challenging agenda for the next
decade and urges communities, communal organizations, foundations and philanthropists to
act upon them.,

The mechanism for implementation will offer its services to those who want to concentrate
their efforts in a programmatic area and help in research, planning and monitoring.

The mechanism will continue to develop the programmatic agenda towards implementation
in Community Action Sites and will diffuse the results of work in these areas throughout the
North American community.

4. Research

The C.__.s....1 recommends the establishment of a research capability in North America
to develop the knowledge base for Jewish education, to gather the necessary data and to
undertake monitoring and evaluation. Research and development should be supported at
existing institutions and organizations, and at specialized rescarch facilities that need to be
established.

S. Community Action Sites

The Commission recommends the establishment of several Community Action Sites, where
excellence in Jewish education will be demonstrated for others to see, learn from and,
where appropriate, to replicate. Community Action Sites will be initiated by local
communities which will work in partnership with the mechanism for implementation. The
mechanism will help distil the lessons learned from the Community Action Sites and diffuse
the results,

7. The Mechanism for Implementation

The Commission recommends the establishment of a mechanism that will undertake the
implementation of its recommendations. It will be the driving force in the attempt to bring
about across-the-board, systemic change for Jewish education in North America,



The ch will f: “itate tI  establishment of Community Action Sit  encoura

foundations and philanthropists to support excellence, innovation and experimentation;
facilitate the implementation of strategies on the continental level and in Israel; assist in the
planning and development of programmatic agendas; help to develop the research

capability in North America and prepare annual progress reports for discussion by the North
American Jewish community.
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CJF APPROVED QUESTIONNAIRE
JEWISH EDUCATION MODULE

Questions 1~15 asked for all Respondents.

1.

3.

Se

6.

Did you ever receive any formal Jewish education, such as Hebrew
school, Sunday school or private tutoring?

1) Yes

2} No

3) Don’t know

4) Refused

Where did you receive most of your forma. Jewish education?
1) United States

2) Europe

3) Israel

4) Elsewhere

S5) Don't know

61 Refused

Did you have a Bar or Bat Mitzvah celebration or Conrizmstlon wheu
you were young?

1) Yes

2) No

3) Don't know

4) Refused

wWhat was the major type of schooling you received for your formal
Jewish education? (Read if necessary)
1) Day School, Yeshiva or other full-time Jewish school
2) Afternoon School, Talmud Torah, Heder, or gther part-time Jewish
School that met more than once a week.
3) Sunday school or other one-day-a-week Jewish educational program
4) Private tutoring

Was the private tutoring solely for Bar or Bat Mitzvah training, or
did it involve other Jewish subjects?

1) Solely Bar/Bat Mitzvah training

2) 1lnvolved other subjects

3) Don't know

4) Refused

Did you ever attend a Jewish high school after Bar or Bat Mitzvah
age?

1) Yes

2) No

3) Don't know

4) Refused
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7.

8.

9.

10.

11,

12.

13.

-2 -

Please tell me how many years, if any, you attended the following
types of Jewish educational programs after Bar or Bat Mitzvah age:
1) Day school, Yeshiva, or other full=time Jewish school
2) Afternoon school, Talmud Torah, Heder, (nnfirmation classes, or
other part-time Jewish school that met more than once a week
3) Sunday school, Confirmation classes, or other one day a week
Jewish educational program
4) Private tutoring

After high school, did you ever attend a full-time Jewish school or
seminary?

1) Yes

2} No

3) Don't know

4) Refused

After high school, did you ever attend a part-time Jewish school,
college of Jewish studies, or take unviersity Jewish studies courses?
0) Mo
Yes: How many courses?
98) Don't know
99) Refused

bid you ever attend conversion classes?
1) Yes
2) No

Do you think the amount of formal Jewish education you received was

1) Just about right
2) Too little, or
3) Too much

4) Don't knhow

5} Refused

How would you rate the overall quality of your formal Jewish
education?

1} Excellent
2) Good

3} PRair

4) Ppoor

5) Don't know
6) Refused

Qurrently, how well can you read prayers in Hebrew?
1) very well

2) Pairly well

3) Wwith difficulty

4) Not at all

5) Don't know

6) Refused
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14, During the last year did you participate in any adult Jewish
education programs?
1) Yoo
2} No
3) Don't know
4) Refused

During the last year did you participate in any of the following types of
adult Jewish education activities?

15. Did you attend a Jewish studies class?
1) Yes
2) No
3) Don't know
4) Refused

l1é6. Did you attend a public lecture on a Jewish topic?
1} Yes
2} No
3) Don't know
4) Refused

17, Did you study a Jewish text or subject on your own?
1) Yes
2} No
3) Don’t know
4) Refused

18. Did you view a film or videotape on a Jewish topic?
1} Yes
2) Mo
3) bon't Know
4) Refused

19, Did you listen to a tapé¢ recording or record on a Jewish topic?
l) Yes
2) Neo
3} Don't know
4) Refused

20. Did you listen to a radio program on a Jewish topic?
1) Yes
2) No
3) Don't know
4} Refused

21. Did you view a television program on a Jewish topic?
1) Yes
Z) Mo

3) Don't know

4} Refused
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(uestions 22-26 refer to all other household members

Now I would like to know about the formal Jewish education of the other
members of your household.

22, Has ### ever received any formal Jewlsh education?
1) Yes
) No
3} Too young (under 5 years of age)
4} Don't know
5) Refused

23, Where did ### receive most of his/her Jewish education?
1) United States
2) Europe
3) 1Israel
4) Elsewhere
5) Don't know
6) Refused

24. Bow many vears did/will #¢# attend any of the following types of
Jewish educational programs (at any level):
1) Day school, Yeshiv=, or other full-time Jewish school
2) Afternoon school, .almud Torah, Beder, or other part-time Jewish
achool that met/meet more than once a week
3) Sunday school or other one day a week Jewish educational program
4) Private tutoring
5) (onversion classes

25, Has/will ### ever attended/attend a Jewish high school?
1) Yes
2} No
3) Don't know
4) Refused

26. Did ##¢ have a Bar or Bat Mitzvah celebration when an adolescent?
1) Yes
2) N
3) Don't know
4) Refused

Question 27 ask for children under age 6

27, During the last year has ### been enrolled in a pre-school under
Jewish auspices?
1) VYes
2) No
3) No child
4) Too young
5} Refused
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Questions 28-30 asked for children under age 18 not currently enrolled

28, Do you expect to enroll ### to receive a formal Jewish education?
1} Yes
2) N
3} Don't know
4) Refused

29. In what type of Jewish school 4o you expect ### to be enrolled?

1) Sunday or other one day a week school

2} Afternoon school or other part~time Jewish school that meets
more than once-a-week

3) All day school or Yeshiva

4) onfimation classes

5) onversion classes

6) Private tutor

7) Other

8) Don't know

9) Refused

30. What is the major reason you do not expect to enroll ### in a program

of formal Jewish education?

1) Too young

2} Too old

3) ¢### has had sufficient Jewish education

4) Parent not interested

£) ¢€hild not intcrccted

6) Schools are too expensive

7) Schools are too far away

§) Poor gquality of schools

9} Previous bad experience with Jewish schools
10) Other

11) Don't know
12} Refused

Questions 31-34 are asked of R only

31, Did you ever attend a Jewishly sponsored summer day camp?
0) No
Yes: How many times (summers)?
98) Don't know
99} Refused

22, Did you ovor attend a Jowichly spnnsnred overniaht camp?
0) No
Yes: How many times {summers)?
98) Don't know
99) Refused
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33. Have any of your children (has your child) ever attended a Jewishly
sponsored summer day camp or overnight camp?

1)
<)
3)
4)
5)
6)
7)
8)

Yes, a day camp

Yes, an overnight camp

Both day camp and an overnight camp
No

Children too young

No children

Don't know

Refused

34, Do you plan to send your child{ren} to a Jewish summer day camp or
overnight camp in the future?

1)
2)
3)
4)
5)
6)
7
8)

BAK 9/88

Yes, a day camp
Yes, an overnight camp

Both day camp and overnight canmp

No

Child{ren) are too old
No children

Don't know

Refused
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pg 7 5.
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pg 10 par. 1

pg 10 D.

pg 11 IV.

pg 12 Add

pg 13 A.

pg 15 VII.

2 ". . . method of operation of the Commission,

elaboration of each section 1into a chapter
supported by data, and a final chapter indicating
what has been learned . . . ."

This paragraph is unclear. You might want to
rewrite it or delete it.

"importance of community as a key to change in
Jewish education . . . ."

. .+ profession of Jewish education. Some
part1c1pants believe that there is not a single
profession and that reference might better be made
to "professionalism"™ or to "Jewish education
professionals". Te others, the concept of
"building the profession" is central to change. It
was agreed that this is an issue to be considered
further,

"The term Yprogrammatic areas" should be replaced

by a more appropriate term. Senior Policy Advisors
were asked to submit to SF ideas for renaming what
have previously been called programmatic options."

as a separate heading, and that HLZ will
re -draft the recommendation.,®

Delete "(one to three professionals)"

", . . recommendations of the Commission. A
dlfferent name ought to be selected."

Delete this paragraph: "JW will . . . is working."
"JW will suggest rewording for pages 24 . . . . "
"appeal to the lay community and to educators."
Charles Bronfman -- SF

* ., . . directors and planners be invited to
meetings and the next draft of the Commission’s

recommendations be presented to them."

", . . discussed by senior policy at their January
meeting."”

Annette also asked me to let you know that Norman Lamm will be
bringing Rabbi Robert Hirt to the February 14th meeting.

That’s all for now . . . .
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Decomber 11, 1989

MEMO
10: Mark Gurvis
PROM: Jonathan Woocher
RF: Assignments from SPA neeting

Hore are msome materials in response to the assignmenta I
was asked to undertake at the SPA meeting last week in
roference to tha dratt recommendations of the Commission.
They includa

1) A working definition of "tha Jewish community®
(for use in conjunction with the first reference,
p. 2)i

2) Suggested language to use in discussing the
“programmatic Areas" (pp. 3 and 15f.)}

3} A redrafting of the example of a community action

site in operation (p. 24}.

In addition, I've appended a geheral comment on the
implementation mechanism,

1) "The Jewish community"

"By 'the Jewish community' we mean the entire get of
agencies and organizations operating locally, nationally,
and continentally through which North American Jews seekX
to meet thelir individuml and collective sooial,
religious, and cultural needs and aspirstions, We
espacially refer to the two great institutional complexes
of North Anmerican Jewish life: the Jewish federations
and Lhely ensocioted agencico, and tho esynsgogues and tha
religious movements of whioh they are a part."

2) “progranmatloc areas"

I suggest that we use as a title "Arenas for Programmatlc
Initiatives."

The summary gection on p. 3 would read:

"The commiesion has become convinced that there are manpy
arenas in which specific programmatic initiatives can
lead to significant positive improvements in Jewish
education. These initiatives would address specifl
target populations, settings and frameworks, and
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Among the important arenas for such initiatives arei
Target populations:

Early childheod education and child care
Education for college age youth

Adult education

Family aducation

The retircd and elderly

New immigrants

gettings and frameworks

The gupplementary school (elementary and high school)
Tha day scheosl (elementary and hlgh echool)

Informal education
Camping
The Israel expaerience

urces cthods

Curriculum

Hebrew language education
Hodia and new teshnologies

™n . of thesge areanm, new programmatic efforts have been
launcned in recent years, Many of these appear to be achieving
positive results. Yet there is clearly much meore that can and
should be done in each of these arenas. Additiocnal initiatives
nust be enocouraged, carefully planned, and closely monitored.

The Commisasion has identifled opportunities for further action in

many of these areas, and will encourage foundations,
philanthropists and inatitutions to pursue programmatic
initiatives in areas of interest to them."

The section on p. 15f. would be rewritten accordingly.

3) "An Institution Within a Community Action 8ite"
! suggest the following:

"To illustrate how the local and national implementation
mechanlams would work together to address a spacific
institutional framework in a Community Action Site, we may take
the hypothetical example of a project aimed at strengthening
supplementary achoo}ipg inathc commu?ity. Over time a similar

[N AP N S O T S
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A taakforce, comprised of representatives of the local
sochools/aynagogues and bureau of Jewish education,
would be created under the auspices of the looal
implementing entity to undertake planning for tha
improvement of the supplementary schools. The hatlonal
implemanting machaniam would in turn assemble an
advisory team of top experts from the several religious
movementsa to work with the local taskforce. In
addition, the natiopal implementing machanism would
ssarch for examples of “best practice" in supplementary
schooling and invite those who have devaloped them to
join with the movement experts and the local taskforce
in the collaborative planning effort focused on the
supplementary schools in the Community Action Site.

The planning effort would address such issues as:

. the elaboration of an appropriate educational
philoaophy for each of tha supplementary schools;

. the supplementary schools' relationship to the
synagogue, informal sducation, summer camping, trips to
Isracl, family educatlon, and adult education;

. desired educational) outcomes for each school;

. the curriculum of each scheool and hew it can be
strengthened;

. the methods and materials that ocan be introduced to
enhanca the educationa the achouls;

. problematic areas in which speaial initiativas must he

undertaken, e.g., the development of Hebrew language
instruction programs, For thaese areas, one or mare of
the national inetitutions or research centars might be
asked to take on the assignment of developing the
programs and materials,

Each school, together with the denominational
institutions with which it le associated and the local
caentral agency, would be given the opportunity and
support (e.g., funding, expert personnel) to develop a
specific improvement plan within the framework of the
collaborative planning effort. The local and national
implementation mechaniems would review, modity (if
necessary), and adopt the plans. Funding necessary for
implsmantation and criteria for evaluation would be

agreed upen.

Mho arvnrEarnr-liata AarnAaminabiAana? e Lot Fanme b mmde dduaad ¥



DEC 13 ’B9 9:21 PREMIER CCRF. ADMIN, PAGE . B5

PR e Lasn - _—

4

implementation together with the local supplementary
schools and central agency. These national resources
might, e.g., assume responsibility for providing
specializad training for the local echoo) parsonnel,
aseistance in curriculum development, and trouble-
shooting. They would also monitor the progress of the
improvemant program rogularly.

ThAa 1acAl fammunity Action Eita implementiuay weohanlsn
would monitor the progresa of all of the local efforts,
with special attention to issues of inter-
organizational and oommunity-wide scope. Together with
the national mechanism, the local implementing entity
would take steps to insure that what is learned through
the process is dissominated to other communities."

a3 Ganaral nnmmant on the impblamantine machaniam

I o wowme wiliblben yulle a fow nmeathio ayw, I nwelod my venwerin thual
vwe not ask more of a rclativcly modoot implomonting mochaniom
than it will be able to deliver effectively, That concarn arises
from hands-on experience in seeing how much time and effort must
be exponded on what appear to be ralatively simple tasks at the
national level (e.g., gathering and diaseminating information,
advising local communities, cemembling groupa to address
problems). In order that we not create expectations that can't
ke realized or launch a mode of operation that may be aelf-
dofeating, ¥ think it is important that the section on the
luplementing mechanism use the language of facilitation and
accountability as much as poesible. I.e,, we should frane the
role of the implementing mechanisnm in terms of what wil) happen
as a result of its catalytic and coordinativa work, rather than
on what it will do per se.

In terms of specifio functions/taska enviaionad for the
inmplemonting mechanism, I would urge that the focus be on those
directly supporting the community aotion sites and the
facilitation of continental strategies. Offering assistance for
the planning and development of programmatic initiatives could be
a mine-field in view of the number of areas in which the

Cviumlosivi lo swoeviwsadlieg acvtlen; the entont &L seiewliewbiin-ood
assistance which a single project can require, and the potentlal
for overlap with existing denominational, communal, and
professional organizatlions that work in the various areas., As I
noted at the meeting, the language on p. 16 ("The mechanism will
offer its services. . .") is particularly problematic in my view.

The other functions -- research, policy analysis, diffusion and
digdaninhtion «» maam 13aal far malnsy llamebsanbkod acln - - -
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Please let me Xnow if there are additional items you naed from
ma. All the best.









TO HAVE AND
TO BE

A young man once informed a
great sage that he had gone through
the entire Talmud; to which the
sage responded, “But has the
Talmud gone through you?” In
previous generations a debate
raged as 1o the imporance of
studying Aggada (here used in its
brouadest sense te encompass all
aspects of non-kalachic thoughr)
in additiun to Hafacha. (See R,
Mashe Tsuriel in Hamayan, Vol-
umne 18, Numbers 1 and 2}. Those
fortunate enough 1o have had
contact with true Gedalim know
that alf their actions reflected Torah
vilues. They were Torah person-
alities, resonating with sanctity
and sublimity. It would seem that
in our day we cannot produce
such personalitics by the accu-
mulation of Torah knowledge
alone. A contenporary thinker
divides people into those wha
aspire 1o have,” that s o in-
crease thelr possessions, and those
wha strive “to be” special types
of people. A conscious attempl
must be made “to be, nol just o
have.” The acquisition ol Torah

Rosk Hashana TFall 5750/1989
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Erev Rosh Hashana 5750
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is @ momnmenial achievement indeed. The coni . "y
Yeshiva has an awesomely critical role to play in that achicve-

ment.

To use Rabbi Yitzchak Hutner's formulation, the

Yeshiva must serve as both ark and sanctuary. (Seehisarticle
in Jewish Action, Spring 1987, Page 40),

There is much 1o be proud of in the magnificent growth of the
Yeshivie movementinthiscountry, The sheer volwmie of feaming
and learners is totally unprecedented. The many thousands of
waonderful Yeshiva products give us all bope and encouragement.

knowledge without atiention paid
1 Musar and Hashkafo, the nish-
mus haTorah, doesn’t seem o
work 1n today’s world, if in fact it
ever did. There are fundamental
values which are not being ab-
sorbed by too many of our stu-
dents. The Isracli scenc is wit-
nessing the growth of a new type
of Yeshiva which caters exclu-
sively to American Yeshiva stu-
dents of good homes and pood
schools who were never really
‘tumed on’ to Yiddiskelr and leam-
ing. 'This writer knows of five
such  Yeshivot in Jerusalem,
Imagine how many more such
students there are who don’'t make
the (rip 1o Jerusalem! Al least
part al the cause of this develop-
ment is the ubiquitous maleriai-
ism which hay long since seeped
into our communily. Related to
Lhe materialismis atoo frequently
cncountered self-centeredness. A
recent symposium dealt with the
"5 Kumit Mir™ generation exem-
plified in the story of the boy who
accompanicd his mother to the
fmit market and proceeded 1o prab
various fruits on display.  His
mather  angrily  rebuked  him,
Finally, the storekeeper perceiv-

But the Yeshivas' very
success and the critical
rele they must play, im-
pel us 1o take stock and
strive (o pinpoint some

problems and make some
ON suggestions astotheirso
lution.

Fresh Challenges, Fresh Solutions

ing the boy’s plight offered him
banana. “What do you say,” asked
the mother? “Peel it,” replied the
by

x e remendous opportunities that
our generation provides for “kiruy
rechokim™ make it that much more
necessary that we foster a spirit of
giving and caring for others,

SELF-WORTH

In a teaditional yeshiva setting,
an individual’s worth is mainiy
determined by his distinction in
Torah tearning. Those not distin-
guishing themselves, incvitably
lack a sense of self-worth. Onthe
other hand, in the Hassidic com-
munity, each person has a place
and possesses worh far what he
15

 WHOLENESS

As pointed out by a number of
contributers there are many areas
which are presently neglecled. to
the detriment of the “wholeness™
of vur students. We must under-
score the Jack of knowledge of
Jewish history, particularly mod

ern Jewish history, which is so
essential to understanding and
relating to the world in which we
all live.

[ o¥]
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These considerations make it
cructal 1o carefully re-examine
our current curcoculum i rwe
broade mse of thal e,

CL RICULUM
FLEXIBILITY AND
OPTIONS

Is e present curriculum provid-
g @ satsfactory ofinuch for the
different types of students that
our Yeshivas educate? Has the
post-hagh school chinuch, which
is addressed to the intellectually
clite, 1aken sufficient note of the
fact that we now have universal
cducation for many years beyond
what it waus in Europe where the
present method of study  was
developed? For example, one of
our leading Yeshivas has devel-
oped a highly successfu! program
of swudying Gewnara, Rishonim,
Tur and Cedes in an crganized
system so that cach young man
passing through that program can
emerge proud of his achievements
and armed with a system of study
which he can use for a lifetime,
Why is such a program not beinp

K.G.M. Publications Ine.
P.O. Box 963
Planetarium Station

New York, N.Y. 10024

t Year (6 Issues) U.5.—$18.00
Canada—$26.00
[sracl —~$36.00
Name -
Slrcf{
City Sraie Zip.

A Munnal fur the Mindern Koder {rmumer

applied more widely? Shouldn’t
such an option exist in addition to
the regular program for thosc
students who da not thrive within
the later system? Inthe words ol
Isuiah, “All thy children shall be
taught of the Lord.” (54:13)

A NATIONAL
CURRICULUM
COMMISSION

Ravbi Nuchiman Cohen has made
a startlingly simple suggestion
whiclh crics out for implementa-
tion. Says Rabbi Cohen, we need
people o be working full-time on
planning and developing curricu-
lum to meet the needs of today’s
student.  We need a National
Curriculum  Commission "o
generate ihe curriculum, syllabi,
textbooks, workbooks... for any
Orthodox Yeshiva day school...."
The appaifing paucity of attrac-
tive suppleinentary materials
prepared in a professional man-
ner is inexcusabie for an affluent

consumer news,
exciiing entertainment
ideas, secrets of great
cheffs, and many, many
other interesting features.

pectacular recipes,
Sparkling holiday

menus, informative
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soviety such as ours,  Our chil-
dren frequenty recite cute verver-
fackh at the Sabbath sable which
have Ttk T Y ¥ Rabhi
Yeruchern covovitz of Lakewoud,
NI recently began publishing at-
tractive pamphiets (itted "Pas-
ents and Childeen™} on cach
prarsha, which highlight a prin-
ciple arlessan relevantand appli-
cable 10 the daily lives of the
young studenls.

Cach of the contributors to this
issue has a unigue vantage poini
and arca of expertise. They all
are, or have been, deeply invelved
in the nitty gritty of the educa-
tional process. As a result, their
guestions and answers, generali-
zations and theories spring from
the churing and ofien confused
stream of hife itself.

Qvbviously. making the teaching
ficld more attractive for our most
talented and inspired young people
should be given the highest prior-
ity. At the same time let us make
sure that cach child is provided
with a curriculum during his and
her seheol years which will pro-
vide him and her with the know!|-
cdge and spiritual depth neces-
sary o live an authentically and
creatively Jewish life in perhaps
the most complex age of all time.
By focusing on problems one may
appear to be unappreciative of
the pesitive and praiscwaorthy. In
the present instance the opposite
is the case: Because we cherish
and admire our Yeshivas, we look
forward to their ataining even
higher lcvels of preatness and
influence.

JEWISH ACTION
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The American yeshiva commu-
nity rightfully prides itself upon
establishing and maintaining a
high quality educational network
in this country. In but four shor
decades, yeshiva day schools have
been established throughout the
length and breadth of this land.
Thanks to the tireless efforts of
L. Joscph Kaminetsky, long time
director of Torah Umesorah, The
National Society of Hebrew Day
Schools, and his staff and sup-
porters, every city with a popula-
tion of more than 5,000 Jewish
familics has a Hebrew day school.
Equally if not more impressive,
is the system of Mesivtos, Bais
Yaakovs, Chadarim, Batei
Midrashios ard Kollelim which
presently adom our communitics.
Morcover, the administration and
faculty members of yeshiva day
schools are very bnght and dedi-
cated individuals who spend many
hours “beyond the call of duty,”
analyzing how to rcach every
youngster, both intellectually and
religiously.  Principals and Ro-
shei Yeshiva have done a fabu-
lous job at their ofientimes mul-
tiple roles as administrators, pur-
chasing agents, fund raisers, public
relations agents, recruitment spe-
cialists, staff coordinators, extra-
curmicular activity planners, staff
supervisors, building and ground
managers, and curriculum coor-
dinaors,

Indeed the period has been one
of continued growth and expan-
sion.  Budgets have soarcd.
Campuses have grown. Enroll-
ment has swelled. Phase 1, thatof
establishing an educational sys-
tem, can truly be labelled a suc-
CCS5.
SUCCESSLEADSTO
CHALLENGE

Y er, from all quarters — educa-

Rosh 1lashana Fall 575071985

tors, admimistrators, parenls and
observers of the Jewish educa-
tional scene — once hears a myr-
iad of complaints about te sys-
tem. As this issue of Jewish Ac-
tion ts concemed about curricu-
lum, I will focus upon this arca.
The most common caomplaints
about the curniculum are that:

1. There ar: many tmporiant ar-
cas, such as middos, siddur, Jew-
ish history, basic “Yediyos,”
Tanrach, Tue 13 Ikkarim, and
halacha I'ma’aseh in contempo-
rary issucs thal are not taught
sufficiently or ag ail.

2. There is o — or wot enough —
flexibility 11 the system to deal
with sludents of average ability
who arc unable to keep up with
the “standardized” curniculum.
Yet, as significant as this com-
plaint is, it is but a symptom of a
much more basic prohlem. tisa
problem tha: few understand —
which explains why little has been
done to reenfy i, Before ex-
plaining the true problem, { will
set down the present status of the
cumiculum in yestiva day schools.
Ohviously, e picture portrayed
does not hiokd for all day schools,
bui it does hold true fur enough to
make it significant.

Many scheols do not have a
written curriculum,

Itern: A long lime acyuaintance,
once confided to me that when he
became principal of a once pres-
tigious boy’s yeshiva high schoot
— which at that time had been in
cxistence for close 1o fony years
and has since closed its doors —
and ashed 1o sce the school's
curriculum, he was handed a one
sheet memorandum.  The point
which immediately struck him
was the Prophets curticulum for
grades cleven and twelve which
read, “In grades eleven and twelve

Navris nol taugln”™

While clementary schoots, by
and large, have a set pattern of
what portions of Chumash will be
studied in which grades and what
mishnayns and chapters of Ge-
mara will be introduced when,
the curmculums of Mesivia High
Schools are by far more nehu-
laus.

Far fewer schools have syliabi.
Exceedingly few day schools have
full blown syllubi, Often one will
find a school curmiculum which
states:  “Grade 5 Chumash,
VaYikra ... Grade 7: Gemara:
Arvei P'sachim,” and beyond this
no wntten statement is found
conceming specifically what in
this chapter should be taught, how
it should be taught, what, if any-
thing, should be omitted, which
*Rashis™ should be selected, what
skill levels should be attained,
what alternatives should be pro-
vided for the slower lcamer, or
any other educational concems.
The {ack of continuity.

The Talmud states in 2 number of
places that it 1s good for a young
child to be taught by one teacher
By this the Gemara means
emphasize that confinuity 1s ¢x-
tremely important for a younp
student. One of the hittle realized
drawbacks of not having proper
syllabi 15 that school proprams
often lack continuity in the teach-
ing of bath matenials and skills.
Teachers of one grade are wften
nol aware of what was taupht in a
previous grade and how the ma-
terial was presented. In the secu-
lar realm, a teacher can look back
at the Teawher's Manual of a graded
textbook series 10 find oul whal
skills students should hase ac
gquired, the level of the subjec
they have reached. and how this
course fits into the greater pic-

2%}
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11/27/89 ;
Items for possibla inclusion I
on agenda of
Senior Policy Advisors
Wed., 12/6/89

1. HMinutes and assignments
2. Report on meetings of 12/4 and 12/5 (resesrchers, programmatics)
3. Discussion of draft document - recommendations for final report
4, Discuss design of IJE and draft of director posrition descriptlon

Develop procaess for identifying director
5, Outreach update

a, report on GA

b. denomination meetings: Gottschalk, Lamm, Schersch, Green,

Schindler

6., Update on meetings with fundsrs
7. Cormissioner interviews

a. assigmments

b. interview formac

c¢. building attendance for 2/14 - who needs specilal attencion?
8, Upcoming meetings

a8, Tues,, Jan. 23 - Cleveland Hopkins - 12:00 noon|- 5:00 pm

b.  Tues., Feb, 13 - JWB - pre-Commission planning - time?

.8z

¢. Wed., Fab, 14 - UJA/Federation - Commigsion - 9:;00 am - 5:00 pm

d. Thurs., Feb, 15 - JWB - posgt-Commission - §:30 ém - 12:00 noon




FACSIMITLE TRANSMISSION
Nativ-Policy and Planning Consultants

Jerusalem

To: Mark Gurvis
From: Annette Hochstein

Date: November 6, 1989

Dear Mark,

Following our telephone conversation today, I will try to
summarize the "programmatic agenda" assignment towards your
conversations with CAJE leadership.

The purpose of the endeavour is to outline a broad general agenda
in specific programmatic areas. By pointing out the content,
scope, importance, likely impact and feasibility as well as
pointing to key opportunities and challenges in each option, we
believe that the case for undertaking the option could be made.
The purpose is to intelligently convey the opportunities. It is
not to offer a detailed plan - rather to offer knowledge that may
lead somecne to decide to initiate a planning and implementation
process in a given programmatic area.

a. What should the individual papers consist of?

Without presuming to dictate a format, I believe the following
categories may be useful - though none cf this should be binding:
1. A description and overview of the area including its scope -
based on the best available data.

2. Major challenges and opportunities ‘or that area at this time.
3. outline of an agenda: what should and could be done now.

1. A description and overview of “"“e area including its scope -
based on the best available data.

(For example in the paper on "early childhood" the description
might include the following kinds of statement (all the data is
fictitious) : There are approximately 400.000 Jewish children

between the ages of 2 and 5 in Nort- America; 65,000 are enrolled
in 275 pre~school programs unde JTewish auspices. O0Of these X are



in day-care centers that cater to 2-3 year olds and Y in
kindergarden programs. X % of the programs are located in JCCs,
¥ in synagogues, Z etc... A total staff -~ X etc..

In addition to these formal programs a wide array of informal
programs is offered for toddlers in the areas of...

The media ~ television, video films, movies, music, songs etc...

The content of these programs includes most often .. Jewish
holidays... israeli songs...elementary Hebrew vocabulary... none
of these

**%* Mark all the data in this example and in those that follow is
fictitious; moreover examples are offered as one of many possible
way to describe the field. Of course it is by no means complete.
The main point is that a brief description is needed, based on
the best available gquantitative and qualitative data. Joe’s
option papers offer a good basis from which to start the whole
work. Moreover for many papers Key experts were consulted or
asked to respond. Relevant parts may be incorporated in the
agenda papers = though the purposes of the two are quite
different.

2. Major challenges and opportunities at this time

To continue with the early childhood example:

-~ Over the past decade there has been significant rise and
enrolment and demand for programs - due to the changing
employment patterns of women. As a result...

This creates major opportunities to expand programs etc...

- The quality of programs is often pocr, in particular as
concerns Jewish content.

- The staff for early childhood programs is generally underpaid
($ X compared to $Y in general programs}).

- The staff is often poorly trained for the assignment. In fact
X% of the staff are not jewish; Y% have never had any Jewish
educational experience themselves and most are unfamiliar
with....

- currently there is only one very minor training program, that
can train only a fraction of the staff needed. JCC’s are setting
up a new and additional training program for pre-school educators
in Jcces.

- etc..

3. Outline of an agenda:
The outline could include major : .eral recommendations. These
should be based on state-of-_..2-art knowledge and on a

preliminary assessment of impact and feasibility.

To push the example one step furtner, an agenga on early
childhood could include recommendation of the following kind:

There are significant opp.rtunities for development in



the area of early childhood education today.

It appears that 30,000-50,000 (tens of thousands)
additional children could be recruited to participate in
formal programs, whereas almost the whole age group are

potential clients for a variety of informal programs.

Therefore we recommend that the following be developed
over the next decade:

* The number of formal programs (institutions) should be
gradually increased by 40%, allowing to almost double
the number of children enrolled in programs.

* Outreach efforts should be made to that population
that will not enrol in formal programs. In particular:

* A major effort should be undertaken to produce

quality programs for toddlers to be broadcasted in the
general media. The programs (films, video strips,
etc..) should be centered on ...

* Five training programs for early-childhood educators
should be developed in various areas in North America.
Together they should graduate annually at least 350
people during each of the next ten years.
* Existing materials... New materials...
* A policy for increasing salaries and benefits by an
average of %2 will be developed nationally and
implemented...

b. How could this be done?

I envisage a three-step process:

1. Data gathering and informal consultations - by the key perscn
in the group. The purpose is to arrive in Cleveland with the
necessary background materials and data - so that work can

proceed on substance. Since CAJE is likely to choose experts in
each area to lead the group, state of the art thinking and
existing data should be within his/her reach. I imagine that
such a person will have access to major experts in the area for
telephone consultation and collegial advice-seeking, and will
find a way to communicate as needed with his/her team-members.

2. The group deliberative process ir Xleveland. The groups will
choose how to run their discussion. They may find it useful to
use the option paper as a point of departure - from which to
differ or with which to agree.

3. Final analysis and writing by the key person.
As we discussed, the idea that the writing could be done 8-12
days following the Cleveland gr**ering is certainly acceptable,



and it dcoes make sense that one person do the written synthesis.

I hope this is useful to you - but more detail may be necessary -
please let me know, I am sending this in a hurry so that your
further conversations with Eliot not be held back. I will
probably touch base with in the near future.

Best Regards,
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Josaph Reimer Novenmber, 189B%

The folleowing is an interizm report on the rasearch project
I am conducting on "The Synagogue &8 & Conts¥t for Jewlsh Educa-
tion". The research was ocommissioned by The Mandel Aascoiated
Foundations of Cleveland to serva as background to the writing
0f the final report for The Commissicn on Jewilsh Edusation in
North America. A first draft report onh this research will bs
submitted by the firat week of January, 155¢. Ths purpesae of
thia interim raport is t¢ alioit critical feedback to my think-
ing as it is evolving. The fogua here is nore on a ooncaptual
schams on Svatem and sSubevaten than on an analysis of data.

Tha Jaws of North America are accustoned to hearing bad
news about the eupplementary school in thalr local synngciua.
No' enly do lay Taaple often report having had bad or indiffer-
ent experlisncss in these schools, but regent regeazch reports
{suzh as BJE, 1s88; Schoem, 1579} have also added deuht as to
tha ability of these sohools to reach even minimal ¢ Ls in
sducating young Jews. It haa reached & point whers seriocus
{lopla are guestioning if the coxmunity ought to invest further

n trying to improve supplanantary education or whether it would
\_ ba wiser to invest in other forms of Jewlah education - guch as
day schools, informal education, ths Israel expsrience, media =

to offsat the weakrness of tha supplemantary schoal experiencs.

This research bagins from a different perspactive, It is
an inquiry into systems and subsystams. It begins from the
following dlagrami




A vast majority of supplementary schoola are "located
within" synagoguea. But what {g ¢ nature ¢ &t | lon
with!-7 Is the school housed withinr Is it supportsd by ti_
synagogua? Is it a department within an agensy or more & membar
of o family? Is it, to borrow a metaphor, a vIahlo entity in
lts own righkt, ox is it me bPound €0 tha hmat anvirarment that it
cannot be thought of excapt as part of that environment?

However these questionw arqe answered, they point to ths
importance of carefully coneidering tha relationship between
school and synagogus. They further imply that to focus on the
supplementary schoocl in it own zight may involve a conceptual
error. It may be that the concern for the viability of tge!a
schools is best reformulatad 23 & conoern for tha host enviren=
ment, the synagogue, and its capacity to host or carry the
8chool ints tha future.

The synagogue is “located within" the community, but in a
differant sense than the school is “losated within® the congre-
gation., The boundaries of this relationship are less clearly
defined and hence nors fluid. Yet, how the local synagogue
ngite inte" the larger pictura of the local Jewish oommunity (as
well as "into" other local and national communities) may be an
integral part of the conaagtual work we naed to bas doing in
thinking about tha viability of ths aohool "within" the ayna-
gogue. This perapective invites us to oonsidar how intsractions
batween the aynng;gua and the ocommunity affect the placa of the
aohool "within' tha congregation. For axsapls, when help or
suppoxrt for sducational gr ramming 1s offered from without, how
doss the congraegation mobiliee to draw upon or resist that
offer? When populatien shifts occur, how does the congregation
pmobilize to deal with theose changea in the oommunity?

Qn . Difigrancas

The language of "system, subsysten® is appealiny insofar as
it invites consideration of the interactive nature pf the rela-
tionship of "parts® and "wholes”, In conaidering the school=
synagogue-oonnunity natwork of rslationships, it lis 1miortant to
strees the dynamic nature ¢f the systems involved. While there

are ptruoctural censtants and real-world constreaints on how these
telationships ara defined, there 1s almo much room for latitude
of definition, for how mynagogues "choose" to ralate to the
g0hool "within" and the oommunity 'without." 80, too, thers is
room for the school and the community (represanted by its
institutions and individual membera) to "choome" how to relats
to the synagogua.
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What the systems p-rsiaativa conoretely translates into in
the case of this zesearch is s set of observations on differ-
ences in how congregations, sven witiin the same community and
denomination, have set up these relationships. They host the
sohool within differently and greet communal changes and initia-
tivea differentlyr and thase d!!faroncen s38on to be related to
differences in the gquality of the sducational programs offared.

Consistent with a systems perspective, this resaearch avoids
identifying synagogue varisbles that may impact the supplemen-
tary educational programs. Rather, it attenpts to desgribe the
elaments of & ralationship to highlight how, when tha elements
are handled differently, the raelationship evolves differently.

g _goodneass

Lightfoot’s Tha Good High School (1983) ia appealing to
this desoriptive effort in its vae of "portraits of charzoter
and oculture” and lts willingness to talk of “goodness" in
relation €0 sdhoole.

The description in the literatura of the ocongregational
school (ls this not a preferred lakel?) has besn 50 negative
that it may be time to highlight "gocodness': schoole within
congregations that 2eem tO stand out in terme of thelir quality,
The problenm is that tha judgment of goodness = as in Lightfoot’s
oasa ~ is clinical, based on the aya of tha seasoned observer,
and not on objective oriteria.

Qn_Nathedology

This is a qualitative study of thrae synagogues and their
schosle within the Boston area., It relles on obeservations and
interviews. If will attempt to yield a portrait of the
-{nagnqua-lchool relationship within this Jewieh community and
highlight how differaences in oconstructing that relationship
relats to the goodnees of the congragatienal school,
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Dear Seymour and Annette,

This is a theoretical atatement. In Cleveland, I hope
to present dataz from the study as well as discuas the ildeas.

I’d like to send out short readings from David Schoem’s
dissertation on the relationship between the school and the
synagogue, and from Daniel Elazar‘’s book on the relationship of

the synagogue to the community.

These would be background readings to stimulate discussion.

Joe
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TO: CAJE EDUCATORS
FROM: STAKE OF ‘I'HE CUMMLSSLUN

RE: THE EXPANDED OFTION PAPERS

The purpose of the two day mestinge - December 4th & 5th -
in Cleveland is for the CAJE sducators in collaboration with the
staff of the Commission on Jewish Education in North America to
elaborate upon five of the option papers prepared for the Com-
miesion a ysar ago.

What is an option paper? As you can see from the examples,
it is a short policy statement about a given programmatic area
within Jewish education (early childhood, supplementary educa-
tion, eto). It attempts to briefly summarize for a reader what
Xinas of pruyraws walet for which populations to achiove what
objectives or outcomes. It attempts to assess the relative
strengths and weakneeses in this area (on criteria such as
personnel, materials, funding, support) and then suggest what
could be achieved in what time frame if greater resources were
available,

The initial option papers were done quickly and provision-
ally, and though based on much congultation, they certainly could
benefit from greater reflection by educators in the fleld. That
is the task of the groups of educators in Cleveland.

To place the educator-participants in the appropriate mind
frame for these meetings, let’s lmagine their roles as con-
sultants to the Commissioners. They are to assume a fiction:
that the Commissioners are willing to provide all the needed
resources to make this area a shining example of what could be
dona to achieve excellence in Jewish education. But, the ques=-
tion is, what is needed to be done to achiave such excellencer?
That is,

1) What could@ he done in the immediate?

2) wWhat could be done in the mid-term (naxt couple
of years)?

3} What could be done in the long-term (in 10 years)?

To provide reasonable answers to these what-if questlons, we
need first tc provide an overview of what does exist in this area
80 that we oan move from "what is® to "what could ba." It would
be very helpful to come to Cleveland prepared with as much accur-
ate data as possible in relation to these aspects of your area.

\
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a) Currently, what are the main institutional supports for
programas in this area? (Financially and otherwise, how
do given agencies currently express thelr support for
these programs?)

b) What kxinds of institutional supports should be available
to more amply provide for the envisioned programs in
this area {in the short to long term)?

6. MAJOR OPPORTUNITIES

a) Given what we know about thia erea (its programs, popu-
lation, personnel, materials, institutional support,
etc.), what are the major opportunitiea for improvement

[
aliv Lﬂyﬂllﬂﬁwli Lokt e —hen o d % ey drawml D

b) what is the estimated feasibility of realizing these
opportunities given adegquate resources (in the short to
long term)?

c) Are there other questions we need to be asking to judge
feasibility?

d} What are the main benefits or outcomaes that the com-
munity could expect to see if these opportunities wera
to be realized?

From major opportunities, it should be posaible, once the
group la together in Cleveland, to generate a list of major
general recommendations over the next decade that are based on
state-of-the~art knowledge and a preliminary assegsment of impact
and feasibility. These recommendations could serve as a basis
for a community or a foundation to significantly invest in this
area of Jewish education.

Nota: This is a lot to prepare for thea Claveland meetilngs.
No one person usually carries all this information in his/her
head. Pleasa consult with your colleaguee in the field and
gather from thelr experience and knowledge base as well as your
owvn whatever rellable information we have on what currently
exists and what could feasibly come to exist in the short to long
term.

i -
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1. PBROGRAMS
a) What kinds of programs (formal and informal, full and
part-time, etc.) currently exist in this area? ]

b} TFor each type of program: what are the numbers of
programs, the supporting agencies, the population
attracted, the objectives to be cbtained?

¢} What kinds of programs are not yet in existenca, but
are needed and feasible to create (in the short or
leng term) to service which population and mest which
objectivea?

2. POPULATION

&} What different populations (e.g. children, parents, or
synagogue members va. non-affillated Jews) are sarviced
by each type of program?

k) Do we know tha numbers of people serviced by these
programs?

c) Do we know who could be serviced by expanded or newly-
created programe and what numberse could be inveolved?

3. RERSONNBL

a) Who are the personnel currently involved in this area?
(What do we know about numbers of persconnel, level of
training, route into the field, turnover vs, oppor=
tunities for professional development, etc?)

b} How could the performance of current personnel be
enhanced?

¢) What kingd of personnel should be trained or re-trained
to substantially improve the personnel picture in this
arga (over short to long term)?

4. MATERIALS ;
a) What are the kinds of materials currently available in ‘
this f£ield?

b) What could be done to enhance the sducational usefulness
of existing materiala?

Cc) What kinds of materials should be created or made avail-
able to truly enhance this aréa (in the short to long
term) ?




































PROPOSAL
THE SATISFACTION OF TEACHERS IN JEWISH SCHOOLS:
THE CASE OF LOS ANGELES

Why Study Teachers in Jewish Schools?

In 1978, approximately about 360,000 or about 37% of Jewish
children between 3 and 17 years of age in the United States were
enrolled in some type of Jewish schooL1 By 1982, 372,417 or as much

2

as 43% of that age cohort were enrolled,” The increase is all the

more dramatic given the decline in the American Jewish birth rate over

3 Yet, despite the increase in enrollment witnessed

the same period,
at the beginning of the decade, we have seen no comparable efforts to
increase the numbers of qualified teachers who provide instruction to
these students or to improve the quality of {nstruction provided by
those already teaching. The truth is that we know precious little
about the personnel teaching in Jewish schools in North America. How
many teachers are there? Where do they come from? What attracted
them to teaching? What is the nature of their academic and
professional preparation? Are they satisfied with their conditions of
employment? If we are to attract the requisite number of teachers to
our schools, if we are to prepare them properly to teach, and 1f we

are to improve the instruction currently offered to our students,

these questions require sustained and systematic attention,
What Has Already Been Done?

7o address these sorts of questions, the L. A. Bureau of Jewish

]






suggests that in addition to salary and benet1ts 1sSues, vuere cre a
number of other conditions of employment that could make the field
more attractive to those starting their careers as well as to those
already teaching in Jewish schools,

For example, all nine of the teachers with whom in depth
interviews have already been conducted have provided indications that,
although they were attracted to teaching because of an interest in
working with people, they find the practice of teaching to be a lonely
occup2tion. Few opportunities are provided for interaction with
colleagues concerning how to improve their work, new methods they
might eiploy, or new ideas that are being expliored. Many tgachers
across a variety of categories reported on the survey that they are
attracted to the field of Jewish teaching for reasons related to their
own Jewish commitment or growth. Teachers born in Israel have toid us
that they chose this field as a way to make a contribution to the
Jewish peopie absent their living in Israel. Many American born
teachers see this field as a way to learn more about who they are as
Jews, Yet, our educational system provides few opportunities tTor
teachers to learn more about the community they serve or the subjects
they teach. Finally, teachers have told us that they chose this field
as an opportunity to become more involved in Jewish life, yet they
feel.disenfranchised from the educational policy making process of
that ﬁery community they sought to serve as a result of their chosen
field, Lone1fness} Jack of learning,.and powerliessness, then, are
three ;dncérns that teachers have told us about. We would like to
find out more about thesé sorts of concerns in order to begin to

develop some policy guidelines to address them.

s -~
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First, some analysis of the 1988 teacher survey is needed in
order to identify factors that may contribute to teacher satiﬁfaction.
We need to review data concerning teacherjs\pasts, including countries
of origin, reasons for entering the field, and professional
preparation. We need to find out what has been Tearned about their
current situations. In how many schools do they teach? Are there
differences in their responses regarding one setting versus another
and is there a relationship between these responses and the conditions
in the schools? ke 21350 need to znalyze what we have Tearned from the
survey about how teachers think about their future plans. Do they see
themselves as teachers in three years, in five years, in ten? s
there a relationship between these plans and any of the information we
have gleaned about their past or present professional circumstances?

Second, a review of the preliminary qualitative data is in order.
One of the surprising findings of this work has been the discovery
that many of those with whom we have spoken express a good deal more
satisfaction with their positions than we hac expected? What are the
sources of this satisfaction, and what are the sources of
dissatisfaction?

Third,'after this revie; of the data, it will be useful to
construct a set of hypotheses concerning the sorts of people that are
currently attracted to Jewish teaching, the conditions of employment
that contribute to their satisfaction, and the conditions that
discourage people from choosing to teach in Jewish schools or from
continuing to do so. On the basis of these hypotheses, an interview

protoéol will be constructed and research assistantﬁuﬁjijpbe engaged.

i
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WHAT WILL YT COST?

Activity

A.

E.

C.

Analysles of L.A. census
data (100 hrs. of staff %time,
including report writing)
Interviewing {Including telephone
Interview of principals,
training of interviewers
and protocol transcriptions)
Clerical support (including
materials)
Professional staff salaries
1. Coordinater
2. Other research-team
nembers and consulténts

TOZAL COST

11

Projected Cost

3 5,000

$10,000

$ 1,000

$ $.000

$ 5,000

$26,000
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Debriefing on call with SMC - Nov., 7th o~ f,f ’
)Ti‘/

{14 min, ]

SMC can’t come to researchers meeting in December.
*DM must fax MG to tell him that.

SMC was very encouraging about getting into the Gallup study:; its
going to be an excellent sample. He suggested open-ended
questions such as: "What are the reasons a person like you would
want to send his kid to a Jewish day school?"

SMC’s new book on the Orthodox is out.
*Note to AH to buy it on next trip.
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II.

How could this be done?

I envisage a three-step process:

1.

Data gathering and informal consultations by the key person
in the group.

The purpose 1is to arrive in Cleveland with the necessary
background materials and data so that work can proceed on
substance. Because CAJE is likely to choose experts in each
area to lead the group, state-of-the-art thinking and existing
data should be within his/her reach. I imagine that such a
person will have access to other experts in the area for
telephone consultation and colleagial advice, and will find a
way to communicate as needed with his/her team-members.

The group deliberative process in Cleveland.

The groups Wwill determine how to conduct their discussion.
They may find it useful to use the option paper as a basis or
as a point of departure.

Final analysis and writing by the Kev person.

As we discussed, it is certainly acceptable that the writing
could be done 8-12 days following the Cleveland gathering, and
it does make sense that one person do the written synthesis.

Mark, I hope this is useful to you, but if more detail is
necessary please let me know. I am sending this in a hurry so
that your further conversations with Elliot will not be held
back. I will probably touch base in the near future.

Eest Regargds,
!
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Y/ JEWISH FEDERATION COUNCIL

1 e OF GREATER LOS ANGELES

4505 WILSHIRE BOULEVARD, LOS ANGELES, CA 90048 + (213) 852-1234
TTY 852-7741 + FAX 6554458

Newexber 3, 1989

M_E M © R & N'D U M

TO: MEMEERS OF THE COMMISSION ON THE JEWISH FUTURE IN IOS ANGELES,

JFC EXECUTIVE CCMMITTEE -

FROM: BARBI WEINBERG, CHAIRMAN
mﬂssxwmmmmmm ANGETES
RE;

—--——--——----—----—---1-—— - = - o wm =W

Please joln me at an extremely important meeting of the Commisaion an
the Jewish Future in Ios Angeles which is schatuled as follows:

MONDAY, NOVEMEER 20, 1989

6505 WILSHIRE BIVD., BOARD ROCM
12 NOoN (Iunch will be served at 510 to $12 per
persan. )
or. Avrahamlnfeld, wrgmstspaaker willl akiresa us on the thems,
e Role © n Diasporn Jewish Education., Dr. mfeldiatha

Founder and Chaiman of the Malitz Canters for Jewish Zionist
Education in Israel, ard is the senior adv ¢ Jewish education to
the Jewieh Agency. Ha is a world class ar and an expart on
Jewish identity building,

Please make every effort to joln us. A y card is enclosed for
gour corvanience, We would appreciate heaxinq £__1n you no later than
ovember 13.

We lock forward to having you with us, -

BA:aws -
Enc,

Flease note ~ HOLD THE DATE! oOn February 12, 1990, the ¢verall
camission on the Jewish Future in lce Angeles will be
privileged to be addressed by Professor Seymour Fox,
chief conmsultant to the North American Comissien on
Jewish Education, and a leading Tarmell echalar.
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FAX NO.: 001-216-361-9962
OYLQC/
Octe =2r 31, 1988

Dear Mark,
As promised, this memo will outline a suggested format for the
gathering in Cleveland on [ :ember 4-5, 1889. The gathering will
have two components, taking place simultaneously:

- a meeting to review the Commission's research program

- task forces to develop the programmatic agenda

A. Research Program

You wWill remember from ocur conversation in New York that we
suggest that a three-hour session be allotted to each of four
regearch topics:

- Joe Reimer: The Synagogue as a Context for Jewish Education

Aryeh Davidson: An Inventory of Current Training Opportunities

Isa Aron: Professionalism in Teaching

- Isa Aron: Analysis of Teacher Census Data (L.A., Miami,
Philadelphia}

Presentations by the researchers would be followed by discussion.

The first sion should take place late afterncon or € -ly

evening on December 4th and the ~~ . next three on the following

day.

We may also want to allocate some time to a general discussion of
the research program and briefly review the data gathering ('"the
state of the field" by Isa Aron} and the paper on the
relationship between Jewlsh education and Jewish continuity (I.
Scheffler). This could necessitate a fifth session.

Below 4is a brief status report on each of the topics to be
presented, |

1. AH met with Aryeh Davidson in New York to review progress and
found him far advanced in his work. We believe we that a draft
of the paper may be available even before the meeting in
Cleveland. AD has some interesting findings, including the recent
development of graduate programs in Jewish education at two
general universities {in c¢oniunction with BJEs}). These
significantly affect the numbers of people currently in training,
though their meaning to the actual number of people in the field
is not clear.



2. AH spoke at length with Isa Aron. A draft of the paper on
professionalism may be available for the December meeting. We
expect that IA Will also have much to report on the teacher
census data at that time. It looks like both of the papers will
be completed on schedule.

Isa and her assistant are also doing a significant amount of work
in getting hold of general data from BJE's, federations, etc.
throughout the country. Our sense is that the bases we wanted to
cover are being covered, but of course we wWill only know when we
have the results in hand.

We suggest that, in addition to staff and researchers, the
following people be invited to participate in the researchers'
meeting:

Jack Bieler

Dave Dubin

Josh Elkin

Carol Ingall
Sara Lee

Alvin Schiff
Hannan Alexander
Mike Inbar
Jonathan Woocher
David Ariel

Alan Hoffmann
Barry Holtz
Bernie Reisman
Sharon Feinman-Nemzer
Steven M. Cohen

We should ask Art Rotman 1f, given this 1list, 5ol Greenfield
should be invited.

If papers are available prior to the meeting, Wwe might decide to
circulate them among these people. We are attaching a list of
the suggested panels who will also be asked to read the papers.

You wW1ll notice that we have only related here to the papers on
personnel, As for those on community, we will follow vyour
suggestions.

B. FErogrammatic Agenda
We suggest that preparing the programmatic agenda involves three
tasks:

a. To reduce the number of options.
b. To brief the participants.
c. To work in task forces.



-

a. To reduce the number of options.
We propose to rewrite the list of options in the following way:

1. To Develop Early Childhood Prograns
To Develop and Improve the Supplementary School (elementary
and high school)

3. To Develop and Improve the Day School (elementary and high
school)

4 To Focus Efforts on the College Age Group

5. To Focus Efforts on Adults

6. To Focus Efforts on the Family

7 To Focus Efforts on the Retired and the Elderly

8 To Develop Informal Education

9. To Develop Israel Experience Programs

10. To Focus Efforts on the Hebrew Language

11. To Enhance the Use of Media and Technology

12. To Encourage Innovation in Jewish Education

The rationale for the revised list is as follows:

We have combined the two options on early childhood {developing
programs and focusing on the age group) in the broader category
of early childhood education.

The age groups of elementary school and high schools will be
addressed through the agendas on supplementary school, high
school, informal education, Israel Experience and family
education. We have deleted these age group options.

Young adults and adults can be c¢ombined into one category.
Specific needs of young parents will be addressed in the family
educaticon agenda.

The issue of integration of formal and informal education should

"be included in options 2, 3 and 8.

The 1ssues of personnel, the community, additicnal funding and
research (developing a knowledge base) wWill be dealt with
extensively in the final report and do not need to be developed
a5 sSeparate programmatic agendas.

At some point (perhaps in its final report), the Commission might
want to suggest a fresh cut into this by age group. (We should
discuss this during our phone conversation.

b. To brief the participants.

On the morning of December 4th wWe should convene to offer a
general briefing to all participants on the Commission as well as
option-specific briefings to the individual task forces.



1. General Briefing

The participants will have received background materials on the
Commission and on the options. The evolution of the Commission's
work will be reviewed, with particular emphasis on the notion of
programmatic options and the programmatic agenda, Staff and
researchers will be introduced as resources for the duration of
the gathering.

b. Option-Specific Briefings

The participants will break into groups for preliminary
discussions on their assigned options with perhaps one staff
member or policy advisor participating in each group. We expect
that people will come prepared (with background data they have
collected and perhaps the results of telephone consultations
among themselves and wWwith experts). A format for the writing of
the programmatic agendas should be presented and agreed upon
during this time.

We estimate that the total briefing period should last three
hours.

c. The work in task forces.

From mid-day on Dec. 4th until the evening of Dec. 5th, the task
forces should be left to work on their assigned options. TWwo key
resource people - hopefully Joe Reimer and Barry Holtz - should
be available during this entire period.

We should be careful to make it clear to CAJE that we are not
locking them into one fram-1ork, but that we will E- av-i"-"“le
facilitate the work in any way they find useful.

. The entire group should perhaps reconvene on the evening of
December Sth (if this does not conflict with the researchers'
meeting) for reporting and debriefing. If, however, an
additional day 1is needed, the group could reconvene on the
evening of the 6th. Whether the final draft will be ready at
that time or will be written by a group member following the
gathering depends on progress. We would, of course, prefer that.
dratts ‘ne. ?rc?‘av'cd ow  thel -‘;Po'}‘.

We sSuggest that CAJE plan to provide people to work on the
following options:

-Early Childhood Education

-Family Education

-Adult Education

~Supplementary School

~Media



Innovation in Jewish Education will be dealt with after Joe

prepares an option paper.

We will develop our own team for the day school option and should
discuss how to deal with the remaining options.

AH is looking forward to discussing this with you today - 9 a.m.
Cleveland time. {(Home telephone: 972-2-713906).



Proposed Panels to Review Papers

For all papers
Staff;
Seymour Fox
Annette Hochst 'n
Mike Inbar

Senior Policy Advisors

Authors:
Walter Ackerman
Isa Aron
Aryeh Davidson
Joseph Reimer
Israel Scheffler

Commissioners:
Jack Bieler
Dave Dubin
Josh Elkin
Carol Ingall
Sara Lee
Alvin Schiff

Cthers:
Barry Chazan
Sharon Feinman-Nemzer
Alan Hoffmann
Barry Holtz
Zeev Mankowitz
Bernie Reisman
Sol Greenfield
Paul Flexner
Steven M. Cohen

For papers on the Community

Commissioners: <§4LP\
Robert Hiller

Bennet Yanowitz

Charles Bronfman '
Lester Crown

David Hirschhorn

Others:
Phillip Wasserstrom
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