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Jewish Education Service of North America, Inc. | IEShe
730 Broadway, New York, N.Y. 10003-9540 Tel. (212) 529-2000 -

ENTRANGE 418 LAFAYETTE STREET © &

DA. DAVID RESNICK
ISRAEL REFRESENTATIVE

November 23, 1988

Ms. Annette Hochstein
Natiwv
Jerusalem

Dear Annette:

I'm flattered that you asked me to 1eview naterials for the upcoming
Commission meeting. As agreed, I've made many comments directly on
the materials themselves -~ in the interest of time. Therefore, what
I'l11 do here is just make a few main points.

Background paper

1. The decision to "affect the macro picture” via means options is a
bold one, but I see two main difficulties (which ought to be addressed,
1f possible):

¢ Programmatic priorities will still have toc be set, e.g. for
which domains will we train personnel, early childhood,
elementary, high-school, formal, informal, etc.? So the osten-
sible main benefit of abandoring the programmatic option -~
not having to make these hard choices -- may be illusory.

* Means options are one step removed from the fray, and make
1t more difficult to measure short- and medium-term impact
on the entire field of Jewish education.

2. I found the distinction between programn options and age-group
options (page 4) to be largely artificial. 1Intelligent programming
s preceded by a needs assessment of the target population, and that
can entail as broad a vision of change as any other approach. In any
case, the options papers end up combining the categories, despite the
supposed difference!

3. Some key terms used in the options papers were not defined in the
introductory paper {at least not in the version I have, dated November
153): necessary, sufficient, enabling. Is it in an appendix I didn't
get?

Options papers

1. My overall, and most important criticism, 1s that the options papers
make tediocus reading and, relatedly, don't advance the "state of the art"
as much as they could. Some reasons for this may be:
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* Without specific examples of successful program options in
each domain, the papers don't put "the hest foot forward"
for each option.

* Therefore, each cption is described in such general terms,
that "outsiders" are probably relying on their own stereo-
types of the domain under discussion, rather than a new,
more clearly focused understanding of each area's potential.

Since the options papers may themselves be an important contribution

to the field, they need to be as colorful and comprehensive as possible.
(I know the constraints of short time and space under which vou're
working!)

2. I found the "How important is this to the field?" section to be
pretty wishy-washy; it's almost always a variation of "some say very im-
portant, others not at all." I hoped the "means options” evaluations
on this point might be different, but the only means option we received
(#15%) didn’'t even have this section! Instead, there are some new
categories (never defined), quantitative/qualitative improvement.

3. There is a guantitative unevenness in the papers. Not all target
populations are defined numerically, nor are costs (how high i1s "high"?).
In the "how long to implementation" section, what does "full-fledged"
or "full-implementation" mean?

¢+ full program development, or
* nationwide distributicon, or
+ Dboth?

4. Enabling conditions. I continue to believe that significant
improvement in anv area is an enabling condition to related areas.

5. Of the nine options papers given me, I had the nost substantive
comments on #4, #9%, 110, and/#lS. Again, see the comments directly
on the papers themselves,

1

Let me close with words of congratulation on a job so well done in
such a short period of time! But you're the ones who set the standard
so high! Please feel free to call if I can clarify any of my chicken
scratchings. 1 look forward to seeing you on December 1.

Best regard\zD

Dav1d Resnick
DR/gwr
enc.
cc: Jonathan Woocher
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FACSIMILE TRANSMISSION
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Dear Joe,

The document is on its way to C]eve]andi(we sent it on Saturday

night with someone flying:to the States) and will bBe mailed out
immediately to all of the Commissioners. Now we are working aon

completing the final document that will be distributed at the ‘

meeting,

Attached is the options paper on the high school age group - your
draft ammended, We hope that it is helpful and look
forward to receiving your drafts of the other age group options 1in

the next few days.

Annette noticed that Bernie Reisman's name was not on your list of

.peopTe to acknowledge. Did you really not consult with him?
Warm Regards,

Debbie



OPTION #3 -~ TO FOCUS EFFORTS ON THE HIGH SCHOOL AGE
GROUP

DESCRIPTION .

As mentioned in the note on the list of options (page x), there isa significant difference
between developing programs and planning for the needs of a whole age group. In
dealing with a specific population, we need to take a fresh look at an entire area, to ask -
broad, speculative questions about seemingly-familiar subjects. This particular option
challenges us to ask: What docs our general knowledge of adolesccnce suggest can be
done in Jewish education for this population?

What Is the target population?

The population is all Jews of high school age in North America.

What are the deslred outcomes of this option?

To help the Jewish adolescent develop an identity in which Jewish ideas, practice and
involvement with the Jewish people play an important role. '

CRITERIA

Do we know I the outcomes ¢an bo achleved?

Some experts view adolescence as a time for separation (or even rebellion) and that
the “normal” course is for adolescents to resist parent-identified themes such as
religion and ethaic solidarity, thus rejecting the familiar fare of Jewish education
received throughout their childhood, At the same time, however, what adolescents
most deeply seek — new ideas, expericnces, peers and leaders — are resources that

-~

—



the Jewish community has to offer. With sufficient imagination and resources, the
Jewish community could become competitive in the market of attracting adolescent at-
tention. '

We do not yet have specific answers as to how these outcomes could be achieved. The
very purpose of this option is to start afresh in thinking about this age group; itis prema-
ture to list possible solutions to the problems. What follows are some first thoughts,

Until now we have rested primarily on the mass appeal of wide- ranging youth groups
or on the specialized appeal of, for example, Torah study in yeshivot. While cach of
these has its own successes, some of the things thathave not yet been tried are specified,
talent-based options which could draw high school students on the basis of interest.
For cxample, excellent music or theater groups, journals or radio shows, political or so-
cial service movements which could attract serious youth from different denominations
and communities. Israel programs as well could be designed based on the serious pur-
suit of excellence in learning about Israel from specific perspectives — be it politics,
the arts or computer science.

Do we have the know-how to Implement this option?

We know how to put together certain clements of this option, but not a whole package.
We would need to identify which resources of the Jewish ccmmunity could be used to
serve this population. For example:

1. Intellectual resources — how do we bring the brightest of our high-schoolers into
fruitful contact with the best minds of our community?

2. Political resources — how do we let high schoolers participate in the serious politi-
cal debates that take place in North America and Israel?

L]

3. Social resources — how do we build the right social contexts inwhich high schoolers
can come together and powerfully experience community and community action?

4, Cultural resources — how do we build the youth orchestras, drama and dance groups,
etc. which would bring Jewish culture alive for high schoolers?

5.Religious resources - how do we let high schoolers into the rich and diverse religious
possibilities which are available in our tradition? -

Are the materials available?
No.
Is the physlcal Infrastructure availatle?

No.



Are Institutional and pclitical support avaltable?

b
Institutions are invested in their own current programs. This option may require break-
ing out from current pattcias and could inyolve building new institutional and politi-
cal support. T -

n

Is the funding available?
No.
Is the option timely?

Yes. There is widespread awareness that the majority of this population has dropped
out and concern to remedy that. .

What would the ¢ccstbe?
Unknown,
How long would it take to implement?

Initial experiments could be planned and implemented in 2 years. Retraining person-
nel, ete. would require a substantially longer time — at lzast 5 years.

How Important Is this to tho field?

Itis not a necessary condition. However psychologists speak of adolescence as the time
when the developing individual begins to establish a mature identity.in areas like oc-
cupation, politics, and religion, and sets his/her priorities. This view of adolescence
suggests that the high school years are a time when the Jewish community would want
to have significant input into the decisions young people are making. There is research
in the field of Jewish education that shows that an individual’s decision to continue
his/her Jewish education into the adolescent years is a significant indicator of future in-
volvement and adult Jewish commitment.
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PAGE 1 of 3

FAY TO: JOSErH REIMER
FROM: SEYMOUR FOX
CATE : 14.11.88

Dear Joe,

I probably will have spoken to you by Lhe time you receive this

fax. Here is my response to Opticon 14:-

1. I take it that the data -~ 400,000 and 100,000 comes frocm some
authoraktitive source. Because of the makaz-up of the commission,

I would say more on the on-campus Judaica courses.

5. I don't think that it's wise to focus on Hillel here only, all

T can think of is: "Sono suygesL & fresh lock at the entire college
population. Their first thouzhts include much more extensive use
of Israsl!, the media, both to supplement current progrars {Judaica
courses on campus, Hillel programs) as woll as for home use.™ In
addition, they suggest the expleraticn of the more effective use of
retreat centers and summer institutes and the synagegque and JCC's

in their home communities.

(&)
|
|

Are you comfortable about the kind cf personnel that we are recxuiting
and can recrult and that we know how to train them so that their work
will be effective. I am less comfortable but have been out of touch

for some time.

3., Here, as well, I have the feeling that a new kind of material will be
required, more like Great Books, video, Barry Holtz's book etc. Is there

a typo in this one about coordinating efforts among "sites.™

e

Do vou want to mention something aboul instituktes and retreat cenkters

here.



page 2 of 3

10. My impression is that the college age is underfunded. Have you
checked 10-11 - I imagine the National liillel office, Woocher etc.
will be dependable.

13. I'm not familiar with your claim that there was more urgency felt in the
1960°'s and 1970's.

16-17-18:

Where did you get figures and would the same source be able to tell you
how many we need at $50,000 and how many at $500,000. Alse you are
now only treating Hillel as thougih it 15 the entire story.

CPITION 16:

I. Under those you din't include I would mentior the Icracl Experienco.

At some point in cus work we incloded community events (rallies for
Russian Jewry] and ‘undraising. What shall we do with this. &Are you
comfortable in not mentioning the Arts or is culture encugh.

4. I think you might consider saying thismere directly and not by
comparison - many of the commissiuners think that all of formal education
is a failure - mavbe you might consicder repoting that the studies claim
that there is significant impact.

7.

My opinien is that there is a great shortage here of people who have
been trained Jewishly and of people who can use the JCC's and other

informal settings for Jewish education e.g. what Lukinsky did with

baseball. Aren't most of these people part-time and unprofessional?

Won't it be necessary to do something here like what was done for full-time
Directors in Ramah? In a sense that is what the appointment of Dick Israel in
Bostcen and Yecheil Poupko in Chicago represent. (Was this entire option checked

by the JCC crowd particularly Art Rotman?)



Lot

page 3 of

g. I think that Barry Holtz's references to curriculum for informal educaticn
might be useful to you - he claims that little has been prepared as

curriculum.pbut that much oxists in practice,

Y. Do the camping people agree with you?

11. This doesn't seem to agree with what I hecar from pecple in the Ramah
HMovement about costs. Maybe other camps are cheaper,

15, -4

I would substitute congregatioms for Shuls.

iG. If we move toward full-time well trained staff the cost could be
great - I think that you may want to introduce this or at least describe

an incremental approach that leads to this.

18. I think the JCC pecple would want Lo give “his greator Iimportance.
I am going to suggsst that in this catagory we <imply answer

“is this a necessarvy condition” Ly YES/hJ wr

something inbektween.

In most of our options we have left out as an cutcome Attachment to Israel
and Involvement with the Jewish pecple. I did 1t myself in the early

version of the Supplementary Schools.

Best regards,

Sincerely,

Seymour Fox
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MEMORANDUM

T DE. JOSEPH REIMER

FROM : SEYMOUR FOX AND ANNETTE HOCHITEIN

JATE: NOVEMBER 2, 1984

RE : DOPTION NUMBER S -- TO FOCUS EFFORTE OGN HIGH-SCHOOL AGE

Dear Joe,

I dust finished rezding your option number €. First a general
comment  about  al: of th=e optlians that are Jdevoted  to an az=
group. The reasconing behind apprachinzg an aze groadg, instaad  of
a4 PpProgram was that we were golng to take a fresh look at he
entire age groun, thoze participating in programs and those not

Earticipating in preograms. This has Implicationz to the entire
approach. It appears that vou are dealing oniv wi-h those vwho are
not inveolved Iin programs. Obviously that is where the Large

population 1is, but I  think that ir we're geing To  look  at
adolesc2nts  anewd, it reguires that we look at all  aspects --
2vlsting programs., =2 w=ll az thoses —hat  zro not  involwved
Trer=fors  the enpnasis con outresach may =urn T4t to e 2 laregs
part of the storvy, LuT 15 not the entir—e story
The above commentz ar= directly relat=2d Z0 "tUnat is  the target
population” and “"wnat ouncomes are to te achiesved,”  because in
bath of theze vou Would have to Includsz jay high-school students
and supplementary hign-s<hool students, YoOUNEST2rs wWho go  to
camps, Israsl Experience, =TZ.
In terms of item number 3, "CutIomss " D odon't kntw o enough about
iz one, but =t it tod TTIroOrE T Zav: we 2o not  have an
accessible model tor replicaticn -- when later. in number 5, vyou
seem Lo Ilmply that there gither are programs, or at least  pieces
of programs. that should be replicated.
In number . I think that 1f the approacn is golng to b2 across
an age group, thesas could be good examples of some first attempts
or zome  of the =hings that could bhe done. But many of our
categories mav not be appropriate when uwe're talking across the
Wwhole age group. In other Werds, 1t is not fuzziness that I'm
suggesting here, but an <pen statement that thinkins., ressarch of
311 kinds, and c<¢reativity are what iz callea for when you
approach an age group answ.
Humber o, "the persconnel ' is this only a par%-time lcob? I don't
know the facts about whether the option is timely, but this is
eopl=e

something that I'm sure will be responded to by the other p
whom wou Cconsult.



In zTerms of rnumber 1o -- I would s=suggesc using the  word
"recruitment” for community leadership and for profeszicnal work
in Jewish education. Also in number 14, vou may want t©o give
figures, because we want to tallk about quantitative benefits too.
It should be fairlv sasy to get from yvour colleasgues a cochort
size (70,0007 75,0007) in order to estimate the size of the whole
group. You may then differentiate ba2tween the numbers we  kKnow
attend supplementary eschocl and day schoocl and the others. ir
order to give a s=nss of the numbers involved.

next

D

We will be sending vou our Israel Experisncs option in th
day nr sc.

Look forward te talking te yvou on the phone. I know I haven't
arrang=d that as ve*, but the time difference has not worked tc
my advantage. I will try to get fte it Tiday or Lomorrow.

Best regards and thankz again for the =xc=zl ent work.
Sincerely,
oy

<Y .

3t 1“"L o
S R,

Se/ our Fox'-
Armetts Hochstelin
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Optlion #}Aﬂ To Develop Programs For The College Populatlon (Reviaed)

1. Wwhat is the target populat!on?

The population 13 the estimated 400,000 Jewlsh tollege and Unhlverstty
Students In North America, O©f these, perhaps 103,000 are currently belng
serviced by Hillel Foundatlons or other Jewlsh agencles on campus. Of
those not serviced, some choose not to rartliclpate though services are
available; others are on campus with ric avallable services.

2. What kinda of proqrams are currentlv operating?

The larqgest provider of services !s the National Hillel Foundatlion
with 100 full foundatlons and 200 small:ixr operations, Othez
organlzatlons also have representatlon on campus - includling UAHC, AIPAC,
and UJA. There are actlvist organlzatluns such as Student Struggle for
Soviet Jewry, and houses off-campus such as Chabad House and the bayit
project., College students also partlicipate in missicons to and programs
in Israel and organized off-campus study experlences such as.ln the
Brandela-Bardin Instltute. There is an extenslve network of over 600
on campus Judalca programa In Worth Awcrlca, Bdomec arc deoegrece grantling
departments with multiple course offerings while others may offer only a
small number of Indivldual courses.

3. What arve the deslred outcomes of thlp optlon?

l. Increase opportunities for college students to identlfy as
Jewsa, meet other Jews, learn more about Judalsm and the
~Jewlsh communlity and develop aa adult identlty as a Jew,

2. To provide students with vppurtunltics to view the Jewlah
community as pluralistlic and multi-faceted and to learn to

live and cooperate wlth Jews ¢f diverse backgrounds, interests,
and ldeologles,

3. To upgrade and expand the capaclty of exlsting programs to
provide for the Jewlsh needs ¢f students by proeviding more and
better tralned personnel and funde for more extensive
pregrammling.

4. To make avallable services on the many campuses where no Jewlah
services currently exlst.

4, Do we know if these cutcomes can k= achieved?

We have the informed opinion of several generations of Hillel
dircctor and othcxr proefecosoleonals on campus as te what wozrks beot on

campuses to achleve these outcomes. We have little hard data ln this
dred
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5 —*ze theve—alternatives fcr achlevine Lhese sbdectives?

Sumc suggest a fresh look at the entire college population. Thelr
alterratives {nclude:

a

2. HMuch more extensive uvse of suhaidizad Taraerl pragrams;

2., Extended use of medla and arts [or on~campus programs and
at-home use.

3. More effectlve use of retreat centers, conferences and
summer Institutes.

4. More dlrect serviclng by local synagogues, JCC's, federatlions
In home communlties and on campus.

5. Retter firmanring of student-zun activist and rellglious groups
on campus.

A, Do we hava the know-how o ilmplcement this T tiony

We know something about what it takes to run successful programs and
Slaal nocw wnes un Ladipgus. We REUW 155 4DDUT aliernative possiblllitlces
and how to effectively reach the population nut corrently serviced by
exlsting programs.

7. Is the personpmel avatlabl ?

To some extent, Personnel is drawn largely from three sources;
rabbls, soclal or communal workers and professors on campusa. Attracting
and mi_ataining full-time profesalonal personnsl on current level
requlr._ 3 added funding and training faclllitles. Attracting, training and
retaining full and part-time personnel cn a level that would more

adequately meet the needs of this population would requlre a malor
effort.

8, Are the material avalilable?

Yes, There are well-establlished programs for use wlth thls
population. Dlasemination of these programs for wider use !s often
lacking. &availahility nf naw trends of programes - wuch ac moros cXtenolve
use of medla-is limited and needs fuller development,

9, Is the physical Infrastructure availahla®

While college programming can draw on the physical facllitles on the
campus, there is much to be lmproved upon, especlally 1n model programs.
Tn mome casas (9.q. Harvard Hillcl), thc acguialtion of o Iillel bulldluy
made a dramatic diffcrence ln Increasing outreach to student and guality
of orograms. Alternative off-campns aptinne wanld sometimes envialon
wegulring new Lacllitlics [yvr puoolible lpslilules, conferences and
retreats,
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10, Are theve fnatiitutrional anpparta avallable?

Yea. While Bnal Brith_ls not able to carry alone the burden of full
support, local fedaratlons and other national groups have lent support.
Lacking 15 support for campuses not located near a Jewlsh community.

11, Is the funding avallapla?

Currently funding comes from three sources: natural organlzations,
local federatlions and indigenous fund-raising. PFunding is often at

minimal levels and badly needs upgrading. Expanslon of programs would
certainly entail added funding levels.

12. I= the polltical support avallable?

Yes. For contlnued presence on campus; less so for significant
upgrading and expansion,

13. Is the option tlimely?

As Jewlsh youth continue to be on campus and face assimilatory
pregsures, the optlon remains timely,

14. What needs does this optlon answer?

1. The students' need for effiliation and growth.

2. Parents' need to know their children will continue to experlence
a Jewlsh presence when away from home.

3. The community's need for continulty, for not losing lts members
at thls vulnerable time to asslmilatlcn and intermarriage.

4. The community's need to have a scurce of young adults who will

think of making a lay or professicnal cummitment to worklng
In the Jewlsh community.

15%. Whst benefits could he anticlipated?

1. A more affiliated, Jewlshly better educated young adult
population.

2. A populaticen with a greater appreciation for thes plurallstic
nature of the Jewlsh communlty.

3. Minimal gservices provided to thousands of students
who currently are withoubt; more substantlal services to
thousands who are currently underserviced.

16. What would the costs be?

To use Hillel as an example, starting a new Hillel Zoundatloen, run at
almest minimal level, costs $50,000 per year. Upgrading a functloning
Hi17a1 fannAatinn ta thoe level of = modol preawam rxoguilwxeco 9B00,000 pcux
year. Thore ore wiy yuluy wwolo Iwve goiowinel Lialoliy and deveiopment,
am wall AR mnAmrata rngts for improving level of programming.

Alternative programs add anothar level of expenae.

-
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17. How long would it take to jmplement?

Plannina fnr alternarlvec and haginning naw mndale regulwxes = 3 2

year perivd. IIpgrading evlating pragramc reguizes about the camc Lime
PTIR | TWpogr eI iy T ety o f iwedsad e e Uil GWWLY WunT J.ongcr, > s
years.

18. How Important ic this £foy the £f12143°

Some experts believe the college campus is a cruclal battlefleld for
Jewizh educatlion, Others believe colleage is not an optimal oppartiunity
for reaching young Jews gliven the nature of the college experlence., It
{s nelther a necessary nor an enablling condl:lon.

TE. MJiolTTIE4TLA HOSS Fao —_—


















CPTICN 3: TC FOCUS EFFORTS ON THE HIGH SCHCOL AGE

DESCRIPTION

As mentioned in the note on the list of options (see page x of

this document), there is a significant difference between

developing programs and planning for the needs of a whole age

group. While the former focuses on what exists and whether it

can be expanded or changed, the latter seeks to take a fresh

look at an entire area, to ask broad, speculative questions about

seemingly-familiar subjects. This particular option challenges

us to ask: What does our general knowledge of adolescence

suggest can be done in Jewish education for this population?

WHAT IS THE TARGET POPULATION?

The population is all Jews of high school age in North America,

It can be broken down into four sub-groups:

1. Those who are continuing their Jewish education in both formal
and informal settings.

2. Those who are continuing only in informal settings.

3. Those who are not continuing in either formal or informal
settings.

4. Those who were not involved in elementary Jewish education and
are still not involved as adults,

WHAT ARE THE DESIRED OUTCCMES OF THIS OPTION?

To help the Jewish adolescent develop an identity in which Jewish

ideas, practice and invovement with the Jewish people play an

important role.

DO WE KNCW IF THE OUTCOMES CAN BE ACHIEVED?

Some experts view adolescence as a time for separation (or even

rebellion)} and that the "normal" course :5 for adolescents to

resist parent-identified themes such as religion and ethnic

solidarity, thus rejectiny the familiar fare of Jewish education

received throughout their childhood. At the same time, however,

what adolescents most deeply seek - new ideas, experiences, peers

and leaders - are resources that the Jewish community has to

offer. With sufficient imagination and resources, the Jewish

community can be competetive in the market of attracting

adolescent attention. .

Until now we have rested primarily on the mass appeal of wide-

ranging youth groups or on the specialized appeal, for example,

of Torah study in yeshlvot., While each of these has its own

successes, what has not yet been tried is specified, talent-based

options which could draw high school students on the basis of

interest. For example, excellent music or theater groups,

journals or radio shows, political or social service movements

could attract serious youth from different denominations and

communities., Israel programs as well could be designed based on

the serious pursuit of excellence in learning about Israel from

specific perspectives - be it politics, the arts or computer

science.

DO WE HAVE THE KNOW-HOW TO IMPLEMENT THIS OQOPTION?

We know how to put together certain pieces of this option, but

not a whole package. We would need to identify which resource of

the Jewish community could be used to serve this population. For

example:



1. Intellectual resources - how do we bring the brightest of our
high-schoolers into fruitful contact with the best minds of
our communiyt?

2. Political resources - how do we let high schoolers
participate in the serious political debates that go on among
us in North America and Israel?

3. Soclal resources - how do we build the right social contexts
in which high schoolers can come together and powerfully
experience the element of community and community action?

4. Cultural resources - how do we build the youth orchestras,
dance groups, etc. which would bring Jewish culture alive for
high schoolers?

5. Religious resources - how do we let high schoolers into the
incredibly rich and diverse religious possibilities which
XAXAAAX AKX KAAAXAARRKKKR?

ARE THE MATERIALS AVAILABLE?

No.

IS THE PHYSICAL INFRASTRUCTURE AVAILABLE?

No.

ARE INSTITUTIONAL AND POLITICAL SUPPORT AVAILABLE?

Almost by definition institutions are invested in their own

current programs. This option asks for a possible break-cut from

current patterns and would require building new institutional and
political supports.

IS THE FUNING AVAILABLE?

No.

IS THE OPTION TIMELY?

Yes. There is widespread awareness that the majority of this

populatlion has dropped out and concern tc remedy that.

WHAT WOULD THE COST BL?

Unknown.

HOW LONG WOULD IT TAKE TO IMPLEMENT?

Initial experiments could be planned and implemented in two

Years. Re-training personnel, etc. would require a substantially

longer time - at least five years.

HOW TIMPORTANT IS THIS TO THE FIELD?

It is neither a neccesary nor enabling ccndition. However,

psychologists speak of adolescence as the time when the

developing individual begins to establish a mature identity in
areas like occupation, pelitics, and religion, to set his/her
priorities. This view of adolescence suggests that the high
school years are a time when the Jewish community would want to
have significant input into the decisions young people are
making. There is research in the field of Jewish education that
shows that an individual’s decision to continue his/her Jewish
education into the adolescent years is a significant indicator of
future involvement and adult Jewish commitment.



Option 6 and 17 To Focus Efforts on the Family

DEFINITION

What is the target populaticn?

The target population is the universe of Jewish families. Two
particular family constellations which have received most
attention are parents and school-age children and senior adults
and their grown children and grandchildren.

What_are the desired cutcomes of this option?

1. Greater involvement of the family unit in Jewish life and
learning.

2. Greater involvement of parents in the Jewish education of the
children.

3. A chance for adults tolearn about and practice Judaism.

4. Building reinforcement for children’s learning by increasing
Jewish learning and practice in the home.

5. Potential strengthening of the cohesion of the Jewish family.
6. Potential building of a sense of community among Jewish
families and a collective attachement to sponsoring Jewish

institutions.

Do we know if the outcomes can be achieved?

There has been much research done that has argued for the
importance of the family as educator but programs in family

education are still in an experimental stage. Educators involved
in early experiments believe they have achieved some of the
objectives. Models for replication have yet to emerge; no wide

replication has been attempted,

Are there alternatives to achieve these cutcomes?

1. Adults can learn directly throgh programs in adult education.
2. Family members can be involved in children’s education
through school participation (comittees, fundraising, etc.) and
more, involving homework.

3. A sense of community can be enhancd through social, political
or religious activities for adults.

Do_we have the know-how to implement this option?

Very little. Some educators involved in family education believe
they are developing the know-how to implement single programs and
may be ready to develop a model for replication.



Is the personnel available?

Presently, family education draws from existing personnel pools -
particularly rabbis, social workers and educators but very few
Jewish professionals identify as family educators. Existing
personnel may bée qualified for the few existing models of family
education, but if family education is to be developed, personnel
will have to be trained appropriately for the new programs and
approaches.,

Are the materials available?

A good deal of materials from other areas may be adapted for
family education, but a serious curricular effort will be
necessary 1if this area is to be fully developed.

Is the physical infrastructure available?

Yes. Programs take place in synagogques, JCC'’s, camps. The only
addition could be retreat centers.

Are the institutional supports available?

The idea is new, but is considered by scme experts in the field
to ke so potentially important as to merit immediate support.
Existing programs are to be found in synagogues, JCC’s,
federations, camps, and there is a call for additional programs.
For widespread replication, more national instituticnal support
would be needed.

Is _the funding available?

Funding for existing programs comes from host institutions and
the families themselves. Replication requires material
producation and re-training of personnel. Currently funding for
large scale development is not available.

Is the political support available?

The political support is building in selected locations, but is
yet untested in many other locations.

Is the option timely?

Yes, With concern about family cohension and parental non-
support for children’s educaticn, many feel this is a most timely
option especially for families involved with congregational
schocls, day schools and other forms of Jewish education.

What needs does this option answer?

The need of families to find ways to be involved together in
Jewish 1life. The need of schools to inveolve parents in their
children’s Jewish education. The educators’ needs to feel



supported by the home and the children’s needs to have continuity
betwen the school and the home.

What benefits could be anticipated?

a. Family education c¢ould enrich the whole pattern of
participation of the family unit in Jewish life - in the home and
inthe community.

b. Family education could build a connection between what is
learned at school and seen at home.

C. It could help revive supplementary schools by bringing the
parents more closely in touch with their children’s and their own
Jewlish education.

d. Family education could enhance chances that children would
continue education beyond bar mitzvah.

e. Unintended conseguences: it could raise the demand for more
quality adult educaticn; and it could involve rabbis more fully
in practice of Jewish education.

What would the cost be?

The immediate costs of moving from local experiments to producing
models for replication would be low. To move to full
implementation and long-term development would involve more
substantial, costs for the salary and training of personnel and
the production of materials.

How long to implement?

The next stage could be achieved in 2 years. Full implementation
would require 5-7 years.

How important is this for the field?

Some experts believe family education could be an enabling
condition in the sense that with more family inveolvement, many
other forms of education for children and adults would be far
more effective. Others cauticon that this 1is as yet an
experimental approach and has yet to be proven effective on a
wider scale.
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€. is the pesiaznuel availablel i
Family educatiorn  draws fram existing persornel pools—
particularly rabbis, smcial  workers arnd educators, T move

Formord vegulres rebraeining ™ personmnel along TNeESe sH1ll~-llrnes.

7. Are the materials available?

A peood deal of materials from other areas may bhe adapted for
fam:ly educatior. To develeop this area further may regQuire a
serious curvicular effort.

8. Is the physical infrastructyre availavle?
Yeo, Frograms take place in synagogues, JCC's3, camps. The
ormly addition would be retreat centers,

. fre the iustituticnal supparts availabls?

The idea is rnew, bBut 1s considered by some experts in the
field to be so potentially imoortarnt as to merit  immediate
support. Existing programs are to be found in symagogues, JCC?s,
faderations, camps, arnd there 15 a cal. for additicwmal programs.
Fur widespread PeplicatinnJmore maticmal instivuticonal support
would be needed.

i@, Is the fundivng available?

Furding for existing programs comes from host institutions
ard the famprlies themselves, Replication reguires matarial
product iorn and re-trairing of persormel, Currently funding for
those are rnat available.

i1, ls ths political

’

The poiitical support 15 building strornoly in selected
larations, but 15 yet antested in msny other locations.

—
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is the gption finmely?

Yes. With worries abouyt family cobesion and parental non-—
support for childrer’s education, many feel this is a most timely
option especially for families 1mvelved with  corngre2gational
schools, but alsz day school families.

2. dhatr neoeds dgocz fthis zpiizym onswzlll

The need of families to find ways to be invalved together in
Jewish 1life. The need of schocls to involve parents in their
childrer’s Jewich educatiorn, The educators! needs to feel
supported by the home and the children's needs to have continuaity
between the school and the homs.



d. Family educaticn could enrich the whaole pattern of
participation of the family unit on Jewigh life~ in their homnes
and communities. epaldh

b. Family sducatiorn,sometimes build a cornmection beteeen
what is learned at school and seern at nhome.

c. It could help yevive supplementary schools by bringing
the parents more closely in touch with their children's arnd their
W Jewish education,

d. Family education could erhance chances that children
would continue education beyond bar mitzvah,

. Family education could increase amount amd guality of
adult participation iw the Jewish community.

. Unintervded coarnseqguences: it could raice the depand far
more quality adult education and irnvolve rabbis more fully in
practice af Jewish educaticrn.

13, What wouwls the costs be?

The immediate costs of movirg from local exparimnents to
producing models for raplication would be 1ow. To move to full
implemenrtation would  invalve more suhstantial, but sti1ll
moderate, costs,

l E, . HJ"l
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g to implement?
The next atage couwuld be achieved 1n O  years, Full
implenentation would requive 5-7 yemars.

17.  How important 1s thia

for the fielo?

iE:]

Some  experts believe family education could be an  @nabling
condition 1 the sense that with more fanily involvemenrt, mavy
athar forms  of education for children and adults would be  far
more effective. Others caution thnat this is as vyet an
experimental approach and has yet to be oroven effective on  a
wider scale.
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In agdition to many klnds of programs listed above, therd dre -
alternative modalitles whlch have been suggested;

1. More systematic use of the media (Including public and cable
televislion, videos, tapes, computer programs) for reaching

- el aa T A - 1 .a L=} 1

2. MOre effecrlve 1se nt hook clinha ant nthar 1thrary ~r bhome
reading programs;

3. More creatlve use of University programs through extension
courses, etc,

6, Do we _have the know-how to implement this option?

We have the know-how to run sucmcaasful programa af many dlffarent
‘nde. We are £lrot gaining hbew-how te Jevelupy successiul mwdels dnd

~eplicate them. We have yet to gain much know-how In the marketing of
avallable or potentlal programs.

7. Is the personnel availahle?

The personnel picture is eneven. There la a great potential if
rabbis, scholars and informed professionals can be channeled to arsa.
There 13 a need here for re-training, There may also be a role for

training para-professionals and supporting peer learning as In yesivot and
havurot

8, Are the materlals avall=ble?

There Is much material for the adult learner, but 1t i{s not arranged
Iln curriculum form for teaching purpwocs, 3Sulie cvurriluular cffurls have

begun; more would be needed for fuller implementation. Use o0f the media
(£ilms, video, etc.) has begun, but much material 1s yet to be made
commonly avallable or {ncorporated into curriculum.

2. Is the physical infrastructure avallable?

It laoks 1ike a greaat deal {a availahle, though careful study miqght
Indlcate need for more retreat centers and vacatlon sites.

10, Are the Institutional supports avallable?

Yea. On both a local and naticonal level there are many
crganizatlonas lnvolved and_supportive, What may be lackling ls

covrdinatian Amaong arganizatiana~fra auvnaiA nverlap and Increase margeting
effectiveness,

11, Is the funding avallable?

HWot for a serlous effort at model-buildling, repllication, personnel
re-training, and development of materlals,

12, Is the politlcal support avallable?
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Az more communal leaders are themselves touched by adult
they become thelr supporters., There is also more general
that we cannot educate the younger generatlion wlthout also
the adult populatlion,

13, I3 the option timely?

Yes,

14, what needs does this optlion anawer?

1.

The need of adults to learn and re-learn more about Jewlsh
tradition and culture,

The need of the community to have a more knowledgeable and
committed membership.

The need of the younger generatlon to see thelr elders also
also Involved {n Jewish life and study.

15, What benefits could be an-icipated?

1.

Adult education could change the nature and kind of Jewish

{3

Involvement of the ad.lt population.

It could Involve hund.eds of thousands of adult Jews in
Jewish activity.

It could enablc cducatlon for children and familles to be

Improved as more peoplz would have a stake In the educational
enterprise,

It could help turn education Into a top priority of national

And 1ncal rommnnal ard rellgisuvas srzganizations.

What would the costs be?

Initial efforts at developing model progrims couid be begun at

low-Costs,

As efforts to expand programg, re-tzaln personnel and develop

materlals got underway, costs wculd rise, but remaln moderate,

17. How long would it take to {mplement?

There could be a 1 year planning pertod followed by a 2-3 year

effort at developling model programs. Full fledged implementation would
require a 5-7 year perlod.

18, How lmportant is this for the field?

Whlle neither @ necessary nor an enabling condition, adult education
iz conslidered by some to be a very lmportant programmattic optlon because
it could reach a very large number of Jews and also help to develop
current and future leadership for the community.
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Ogticrn #3939~ T» develop and jpRreve L0e supplementary schogi
Jglengntary and Digh schoell

L What i3 b9 target populakisn?

The population 15 the families of children of school age who
are enrolled 1n supplewmentary schools. In the U.S. there ara
close to 270,000 children currently enrolled; in Canada close to
g, 720. There are about 2202 supplenentary schools in N, A.,
primarily sarving elementary prades, with a vast majority under
the auspices of either Reform or Conservative synagoguas,

L

. What are the des:red gutoomes of {his coptien?

1. Tog improve the quality of these programs by providing
movre highly-trained paraonnel, batter supports for teacners,
better corgistency in use of curriculum, and more support from
families, congregations and communities,

2. To ernhance the children's and fanmilies' educatimnal
SAp=rAieiiLe v UETUEE liipart knowledge, create commitment to the

Jewiceh prople and aritourané morg observarnce and participation.

3. To affiliate Jewishly and cortinue further study after
Har Mitzwvah.

4, To increasa the numbaers of families who would send their
children to these schools for a Jewlsh @0JCation,

2. Dz we kpow 1% D& QUICOMRE €30 RE aghAgyeu?

Wa assuma alot and do have sone exparientlal kKnowledge of
what makes a supplementary schocl more effective and how to
improve less effective schools. No sustained widescale effort

hag been tried to upgrade these 3chcoolsg but the conditions

experts list as essantial for effectiveress {qualified personnel,
ete.) are curvently often lacking.

Some exparts have put forward tnese alternatives to replace

aupplemantary schoolst
Trpuvo o oo bog Mo Jmy BUTIUU LS

E. Enhapcing outreach directly to Jewish famil:ies,

3. Increacing allotments for informal sducation, ed

4, Starting Israel programs for younger childran
Each of these alternatives is problamatic. Many exparts believa
thare will remaln a limited clientelle for day schools ard that
family and informal education work best as extensions of, not
raplacanants for, these schools.

=

<. Do we have the kpow=how to implement this optaon’?

With appropriate parsornel,family and communal sgupport, we
believe we krnow how to iwprove the tquality and attractiveness of
single suppleamaentary schools, We have limited knowledpe of how
to change the cultura of these scheools for the whole population,
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E. 1z the perascpnrel availaple?

Currently there is a pool of nostly part-time and somas full-
time personnel. improvement would require recruiting, training,
and retenticn of more gualified full-time personral and more
support arntd profesgsional opportunities for both full and part-
time personral. Creative recrultment of part-time teachers 18
also rnIcessary.

7. fre the materials availablie?

On an elementary level, vaes. On a high schuol level, to
some axtent, but less 80,

8. Is the physacel infrastruygiure availiable?

Yata
9. Bre the jrstitutional sypports aveilable?

The crucial support of Congregations and dencmination
reMains. Federations are now piving scme support. important
iassues are how to halp congregations make more effective usage of
availoblew oduusbivial reweCUurcRs and CQoMMUNnltles e Ccoordinate

communal and dernomirational efforts to imorove thaese schools.

1@, Ig the funding avajilable?

Hil

For current coperations, YeS but not for a serious efforts
of larpe-schocl improvement,

1. lg the paliltigal suopert avallsbie?

i

To a limited edxtant. The poor reputation of supplementary
schools has made it difficult to rally support fur a sustained
effort to improve thaeir quality anc appeal. There 15 the danger

of a self-fulfilling prophecy of low expectations and poor
performance.

12, 1g the gpticon timely?

Yes. Most ocbservers agree the supolementary achooals are 1in
crisis and need to be either improved or reaplaced,

13. What nesds doea this 2otion answan?

1, In the U.S5.RA. the 7¢% of the children errclled in Jewlah
schzols who attend supplementary schocls need a better
educational exparience.

#. Mot non—0Orthodox synagogues soend a considerable portion
of their budgets on these schools arnd deserve more for their
maneay, . .

3. The many Jawilish families with ch:iidren enrclied 1n thess
schools need better—-quality help from these schools to help
sustain their children's Jewish identity.

*









[ would change to:— On an elementary level, a good deal (etc)

Fis 9 is our 7 - if it is listed our way then the answer is YES,

(OJR WAY NO 7) :— "Do the mechanism - institlutions for implementation -
exist? If nat, how difficult will it be to create ithem?

. wouid correct "Federations are now giving minimal instead oTf some
support.

"not at present for serious efforts at improvement'

I would correct Lo read:-
I would rewrite to following way:- " YES. For those who believe and are
concerned abouz the futire of this institition, flot s0 for those who doubt

its ability to be rehabilitated.
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option ﬂ)ﬁ? To Develop and Iiprove the Dav _School (Rrwuwd ¢drkum)
(Elementary and High School)

1, Wwhat is the tarqet population?

The population is all Jewlsh families with chlldren of school age who
are interested or could be made interested in day school educatlon. In
1982 110,000 students attended day schools in the U.S5.A.; 16,000 in
Canada. The largest rconcentration is.in the Jower, —elementary grades. 0Of
the 586 day schools In North America, 462 are Orthodox, 62 are
Congervative, 44 are communal, 9 are Reform, 4 are secular

2 What are the desired outcomes of this ontion?

-

»+ Improve guality cf day school education through supports for
personnel training and professlonal growth, model programs,
currlculum development, integration of different areas of lea:ning
and Increased famlly Involvement.

2. Produce graduates with high-levels of Jevish commitment and

In-depth Judalc knowledge who could form a core of future
Jewish leadexrshlp,

3. Improve possibllity of more familics throughout community choosling
day school education for children by lncreasing total number of
day schools {d.s5.) and qualifled perscnnel and by cffering, when
needed, more opportunltles for tultion reduction,

3. Do we know \f opoutcomes can be achleved?

We have a good deal of experlence with day school education and much

fcrmed opinion about 1ts potentlal effectiveness. We assume that by
creating more total Jewlsh amblance, devoting more hours to Judaic
content, and commanding a more serious level of commlitment that d.s.
education produces more knowledgeable and committed Jews., But we do not
yet have hard data to support these assumptlons. Nor do we knhow how
widespread day school education could become in U.8.,o0r outslde of the
Orthodox community, what it would take to gain more support for day high
school education.

4. Are there alternatives to achleve theae oblectives?

1. Excellent pre-school, supplementary school, informal education
and Israel programs may be alternatlves to day school,

2. Some say Increasing quallty of secular educatlon In day
schools will increasae numbers.

Many observers belleve theae are not realistlic alternatives to day
school and that day schools (especlally when complemented by lnformal
programs, famlily education and Israel programs) is the most effective form
of Jewish education available.
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%, Do we have the know~-how to implement this cption?

Yes, we know how to run succesasful day schools along all the
fdeologlical llnes. But at present we have ot come up with an approach to
recruiting and training the needed personnel,

6. I3 the personnel avallable?

There dAre personnel avallable, but not enough for current needs and
certainly not for potential future needs. In some cases today day schools
need to rely on Israel!l teachers to cover cartaln subijects. Many
observers feel that 2 number of steps could be taken to Improve the
personnel plcture. These include: more active recruitment, more training
opportunitles, increased salarles and benetrits, better in-service and
a* f£f development opportunities. There are needs for #agh school
pr.ncipals and master teachers as wcll as professlonal teachers,

7. Are the materlals avallable?

Only to 8 limited extent. There 1s a ganeral lack of flrst rate
curriculum at all levels for teaching Judal:z sublects.

8. ls the physical infrastructure available?

Day schools face four challenges in relatlon to physical structures,

1. New schools need to find Initlal space In which to house the
school.

2. Expanding schools need to £ind larger guarters.
3. All schools face cost of upkeep anld maintenance of bullding.

4. Many schools wlsh to Improve guallty of educational facilitles
such as; librarlies, laboratorles, gymnaslums and class rooms.

There are conatant needs for funds in rclation to all of the above,

9. Are there institutional aupper=s avallable?

In the Orthodox communlty, definlitely yes. In the Conservative
movement, mostly yes. In the Refcrm movement, 1t ls newer, but galning
support. G50 too In the federation world,

10, Is the funding avallable?

Day schoecls rely on the following sourcas for fundlng; tuition,
communal funds, governmental funds and local fundraising. Tultlon fees
cocver beatween 40 and 80 percent of operatlonal costs depending on numbexrs
of students on scholarship and the extent of the scholarships (which may
range from 10 to 100%). cCapital costs must come from communal funds or
local fundralsing., Many day schools str.;.le to meet current budgets,
without having adeguate fundling to ralse .c=cher salarles and beneflts,
expand facllitles, or Increase scholarshl> -eol,
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11. 12 the political support available?

Certainly In the Orthodox community. Otherwise, the support is

increasing, but 1s by no means universal. Oppositlion, though, has greatly
decreased,

12. I8 the option timely?

Yes. Judging by 83% increase in enrollments between 1962 and 1982,
%?d Eontinued growth acrnsa 1daningical 1inea, Aay schonl aducation lg
mely.

13, What needs dopes this option answer?

1. ©Need to provide students with a more complete setting to study
Jewish traditlon in depth and develop Jewlsh commitments.

2, Need to provide viable Jewlsh alternatlves to what some parents
percelve as falling public and supplementary schools.

3. Need to provide some parents with opportunitles for more Jewish
involvement.

4. Need to provide educators wlth wenbresticr full-time work and
consistently serlous teaching and advancement opportunitles,

14, What benefits could he anticipated?

1. Larger numbers of Jewish students would be invelved in more
thtensive Jewish study.

2. Quality of Jewish knowledge and commitment could.be elevated
across the community. '

3. Could create a larger pool for future lay and professional
leadership 1n the community.

4. Could Intensify Jewlsh identificatlion for the family of
children attending.

15, ¥hat would the costs be?

Glven the needs for personnel (including improved salaries and
beneflts and enhanced opportunities for recruitment, training and
professlonal development), physical structure, curriculum development,
scholarshlip funds and outreach efforts, the costs could be hlgh,

Recently 1n the New York area, close to 910 million of communal funds was
invested in meeting these dlverse needs for day schools.
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16. How long would it take to implement?

Some steps, such as curriculum development and personnal recrultment
could have flrst steps of implementation taken wlthin 3 - 5 years. How
long it would take to Increase funding would depend on response of the
communlity to these needs.

17. How !'mportant is this for the f£ield?

Some experts argue !t is the most lmportant programmatic option
because 1t has the highest yteld. Others wonder !f day schoocls wlll
ever be attractive to more than a small percentage of non-Orthodox Jews

and see it as less important In servicing less Intensely committed Jewish
familles,



OPTION 11l: TO DEVELOP INFORMAL EDUCATION

WHAT 1S INCLUDED IN THE TERM "INFORMAL EDUCATION"?

The scope of informal education is vast, extending from toddlers
to senior citizens, from swimming with Mom to studying Torah with
a resident scholar. For the purposes of this paper, it will be
limited to three domains - JCC’S, summer camp and youth work =
and will not include programs for early childhood (option 1) or
senior adults (option 8).

WHAT IS THE TARGET POPULATION?

The 200 JCC’s in North America target all Jews as their potential
populatlon. The 70 residential summer camps under Jewish communal
auspices are primarily for children of school age (annual
population estimated at 52,000) but also are expanding to service
adults on retreats and famlly programs as well as train college
students who work on their staff. Ten major youth organizations
prlmarlly serve high school students but also extend downward to
junior high and upward to college students (with 100,000
participants).

WHAT ARE THE DESIRED OUTCOMES TO BE ACHIEVED?

1. To create an experiential field within which Jews of varying
ages and backgrounds can encounter and participate in a living
Jewish community and experience themselves as more deeply
identified as Jews.

2. To create a multiplicity of opportunities for Jews to learn
more about their Jewishness through "informal means" including
interest activities, cultural programs, small groups, classes and
retreats.

3. To create contexts in which Jews can freely associate with one
another and forge more lasting communal and friendship bonds.

4. To create a sense of community by sponsoring major cultural
events in which many elements of the community can come together
and constitute themselves as "klal yisrael."

DO WE KNOW IF THE OUTCOMES CAN BE ACHIEVED?

There are some studies which suggest that participation in
informal Jewish activities - especially camps, youth movements
and Israel programs - has a significant impact on people’s
subsequent Jewish identity. Much of what we know of outcomes,
however, is based on informed assumptions. '

ARE THERE ALTERNATIVE WAYS TO ACHIEVE THESE OUTCOMES?

- Only trips to Israel are seen as having the same affective and
experiential impact as these informal educational programs, and
they generally do not begin at as early an age. Most experts do
not see formal education as an alternative to informal education,
but rather as each complementing the other.

DO WE HAVE THE KNOW-HOW TO IMPLEMENT THE OPTION?

Yes, To a great extent. Jewish camping and youth movement are
well-established and given the right conditions can be run with
great effectiveness. the JCC staffs have been learning to
introduce Jewish content and experiences into their programs and
have done so with increasing effectiveness.

IS THE PERSONNEL AVAILABLE?

In camping and youth movements the recruiting and maintaining of
appropriately effective staff is a constant struggle. In the JCC
world there are also shortages, but the main issue is the Jewish
training of staff where there are definite shortages in personnel



with strong Jewish backgrounds.

ARE THE MATERIALS AVAILABLE?

Yes, to an extent. Informal education requires a "curriculum of
learning"” as does formal education., Over the years a "curriculum
in potential" has developed in the form of many successful
programs and materials that have been produced. However, there is
need for actual curriculum that orders programs and materials and
offers direction for their use. National access and ceordination
is still in need of improvement. In camping and youth movements
there are few opportunities for professionals in the field to
nmeet together on use of materials.

IS THE PHYSICAL INFRASTRUCTURE AVAILABLE?

To a great extent, yes. In camping, however, there is the need to
explore if certain areas of North America are not underserviced,.
Also, the potential to use camps as year-around resources for
informal and family education would require upgrading of
facilities. Maintenance and improvement of summer facilities
remain a budgetary concern as well.

IS INSTITUTICNAL SUPPCRT AVAILABLE?

Yes. The JCC world has become supportive of viewing informal
education as an essential part of Jewish education. The
denominations each support a youth movenent as do other national
organizations like Bnai Brith and Hadassah. the JCC world has an
extensive network of residential and day camps. The Reform and
Conservative movements each officially sponsors a network of
summer camps. In the Orthodox world there 1s also much support
for camping. :

IS THE FUNDING AVAILABLE?

Yes. However, youth movement’s reliance on natiocnal and local
support still often leaves them with minimal-level budgeting.
Camps can rely on tuition up to a poinbt, but as tuitions rise,
the numbers of families who can afford camp drops. There is a
large need in camps and yocuth movements for scholarship funds.
Starting new camps would require large influx of funds, estimated
at $3 million per residential camp; winterizing at $500,000.

IS THE POLITICAL SUPPCRT AVAILABLE?

Yes. However in camping and youth work there is less clear
support for upgrading and expanding their mandate.

IS THIS OPTION TIMELY?

Yes. Especially in the JCC world there is much recent movement to
upgrade Jewish quality of informal education. In camping there is
recent movement to include more programming for families and
adults.

WHAT NEEDS DOES THIS OPTION ANSWER?

1. The need of individuals of all ages to express their
Jewishness through a variety of informal modalities.

2. The need of individuals of all ages and families to enter a
"Jewish space" in which they can be at home with their Jewishness
and their fellow Jews.

3. The need of individuals of all ages to learn more about their
Jewishness and themselves as Jews.

4. The need of the community to have opportunities to constitute
itself as a community (without having to respond to a crisis).
WHAT BENEFITS COULD BE ANTICIPATED?

1. Jews learning a richer, more textured sense of self as a Jew.



2. Reinforcement of and expansion upon the Jewish learning done
in formal settings through enactment in less formal settings.

3, Reinforcement of communal bonds through effective connections
developed buy people commonly engaged in informal activity.

4. Attractive to the Jewish community individuals and families
who feel less comfortable in the more formal environments of
schools and congregations, and helping them towards fuller
integration.

WHAT WOULD THE COSTS BE?

The main costs involve staff recruitment, training and retention.
on all levels, informal education requires a core of well-trained
professionals who will devote their careers to this work. In
addition, the work is labor-intensive and requires the constant
search for new staff due to high turnover. Higher salaries and
benefits, more opportunities for professional growth and
advancement is especially important in youth work and camping.
JcC’s need on-going funding for the Jewish education of their
staff.

HOW LONG WOULD IT TAKE TO IMPLEMENT?

The Jewish training of staff is already on-going. The
professional upgrading of camp and youth movement staff could
begin to be implemented in a short period. The training of a more
permanent professional top staff would require a 5-10 year
effort.

HOW IMPORTANT IS THIS TO THE FIELD?

While not a necessary condition, informal education is considered
very important as a complement to existing forms of formal
education and as a door through which non-affiliated Jews can
more easily enter. Some argue it is an enabling condition in that
it enlivens the whole field of Jewish education.



Option %13 The Integration of Formal and Informal Education

DESCRIPTION

Defining the Opticon

Theough we tend to think of formal education (such as schools) and
informal education (such as camps, youth groups) as separate
domains, there have been efforts to integrate the two. The
effort may come 1in an informal setting with the inclusion ot
formal learning opportunities or 1in a formal setting with the
inclusion of informal learning opportunities. A third
possibility is for two institutions - one formal and one informal
- to work together to coordinate their activities so that the
participants (students) would be exposed to similar materials on
themes in both settings. All these efforts work from these
assumptions: (1) formal and informal education complement one
another; (2) Jewishness needs to be taught using both types of
learning; {3) participants’ learning greatly improves when these
approaches are brought together in one programmatic package,
creating a synergistic effect.

wWhat is the target population?

The population is all Jews who participate in Jewish education
and could profit from this integrative approach.

What outcomes are to be achieved?

1. Increasing effectiveness of both types of programs by having
the cognitive component of formal education reinforced and
amplified by the affective component of inrormal education and
visa versa.

2. Students’ learning how the two aspects of Jewish living-study
and deed- fit together and reinforce ore ancther.

3. Increasing coordination between edilcational institutions who
cften conceive of their missions as being distinct from one
another.

Do we know if these ocutcomes can be achieved?

We have the informed opinion of the educators who have attempted
this integration that it is likely that these outcomes can be
achieved. The number of serious attempts at integrations are few
and we have no hard data on the effectiveness of these attempts.

Are there alternatives for achieving this objective?

The common reality is the alternative. In most cases in which
students participate in both formal and informal Jewish settings,
the co-ordination of realms is left to chance or to the students’
own abillities to integrate these diverse experiences. It is
generally agreed that this lack of coordination fails to realize



the full potential of either formal or informal education.

Do we have the know-how to implement the option?

There are educators who are prepared to experiment in this area
and have suggested interesting programs. There 1is as yet no
established model for dissemination or, even, a clear way of
training educators for integration.

Is the personnel available?

No, except for a small number of educators. Training educators
to function well in both formal and informal settings, and to
build integrative programs is difficult.

Are the materials available?

No materials have been specifically prepared for integrating
education in the formal and informal settings, but there are
existing materials that can be applied to the integration. There
are some emerging curriculum, e.g. for Shabbat retreats, that
attempt the integration.

Is the physical infrastructure available?

Usually, yes. Integrative programs often use camp and retreat
sites but in some communities, they are not available on a year-
around basis. A program that would fully integrate formal and
informal education would probably require the 1linking of
institutions such as schools and JCCs.

Are the institutional supports available?

This subject lhas not yet been directly and systematically
addressed by the institutions in the community. Greatest support
for it is found in informal settings where JCC’s, camps and youth
organizations are working to integrate formal learning

opportunities into their programs. There 1s an increasing
realization in supplementary schcols that their students could
benefit from school-sponsored informal activities. Day schools

often lock for such opportunities for their students too, though
not usually through school sponsorship.

Is funding available?

To a very limited extent. The integration is costly and usually
families are asked to pay for some of the operating costs. For
the training of staff, preparation of materials and coordination
or organizations there is little funding available.

Is the political support available?

There is realization of its importance, but it is not a high
priority on most political agendas.



Is this option timely?

Yes.

What needs does this option answer?

1. Students’ need to experience a link between what is learned
in a formal setting and what is learned in informal settings
especially when heomes do not provide the links.

2. Educators’ need to find efficient ways tec bring to life what
is taught in the classroom and to give intellectual depth to what
is experienced in a camp or on a retreat.

3. The community’s need to have different educational
organizations cocrdinate efforts and become more efficient.

What benefits could be anticipated?

1. What 1is taught in classes could be reinforced and better
understood by its being experienced in a live setting.

2. What is experienced in a camp, etc. could have more meaning
if 1t were more clearly connected to a set of ideas and a field
of information.

3. More students might choose to continue their Jewish education
beyond Bar Mitzvah 1f their learning cpportunities become more
experiential and personally meaningful,

4. Mcre full-time jobs for educators could become available if
formal and informal education were combined into single job-
description.

What would the costs be to operaticnalize?

Unknown setting up model programs - which would include small-scale
for some staff training, material precduction and scholarships to
cffset added costs to families - could be done at a low cost.
More extensive dissemination would reguire more staff training
and retraining.

How long would it take to implement?

Model programs could be established in 1-2 years. Dissemination
is a 3-5 year project.

How important is it for the field?

It 1is neither a necessary nor an enabling condition, but an
option that could maximize educational impact and efficiency.
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PHY=ZIZAL INFRASTRUCTURE: ot reisvant

THETITUTICONS: 1es

ANZWERS NEED: Yes

AVAILABLE FUNDZ: Generally. not at present

TOMMUNAL AND POLITICAL SUPPRORT: Unclear; depends on setiing
QUALITATIVE IMPROVEMEMT: Yes

WUANTITATIVE IMPROVEMENT: Yes

ione
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COST: Wice range: This includes personnel £z ES

and developing materials; per=sonnel for trai g teachers in use of
the new materials. Alsce ceosts for the actual producticon, Testing
and distribution or materials. In areas in which exi=zting materials
could serve as the basis of curriculum (=2.g. adult education}, cost
of producing curriculum would be lower than areas in which few
materzale exist (=.g. early childhood;. There are area= in which
th=re 1s debate currently over about how to achieve our goals
{Hzbrew language., or even whast those goals zhould ke (family =2duca-
tiont and planning and research in those arsas would also entail ]
ditional cost.

rohiing., writine

TIME: This is an <ongoing activity and som2 matsrizls -ould be creat-
=2d fairlv rapidiy: others would take much longer. All materials
would need revision and continulng updata.

i

THIZ A NECEZSSARY (ONDITION: NGO

[
m

THIS AN ENARBLINSG JONDITION: Yes

—
L
U,






11‘:5/ (Z)

4. Are There Alternatives to Achieve These Qutcomes?

Use of theae medla 1z thought of as the alternatlves to the more
traditlonal means of Jewlsh educatioen. Experts, however, often pelnt out that
the traditional educatlon and media can be seen as complementary tc one another
in the sense that a good media presentation can augment a classroom discussion,
viewlng a video drama might stimulate interest in readlng more on that subject,

o0r seeing on televislon a documentary on Israel might lead to more involvement
In Israel related activities.

5. Do We Have the Know-how tg Achie

» These Outcomes?

We are only beginning to learn how to use these media for best advantage
in Jewish education. Wwhile more local communities are learning to use cable
televislion for Jewish programming and are develoaping medla centers to advise on
the use of media in schools, JCC's, etc., we stlll have little know-how ‘n

training educators to Incorporate wedia as an integral part of thelr
educatlional instructlon.

6. I2 _the Persgnnel Avallable?

There are a wide varlety of personnel to be conzidered, from those who
produce the programs or £11lms to those who dlstribute them to those who present
them to groups of learners, 0On all levels thers are more personnel available
now - in Israel and {n North Amerlca - than were avallable even in the recent
past; for example, the presence of media consultants in 24 local communities.
However, there are vast gaps In the perscnnel that would be needed 1f this
¢ptlion were to be more fully iwplemented: from writers of materials for
educational programs to teacher trainers In the use of medla to teachers and
curcriculum writers who have the time and Inclination to learn the skills of
Incorporatling these medla into educatlional Instzuctlon.

7. Are The Materlals Avallable?

Not to a great extent. (1) There are many very valuable Jewish resources
In film and television In Israel arnd North America that reed to be made more
commonly avallable for educational use. (2) There is a great need to create
«# Jropriate, gquallty Jewlsh programs for the variety of subjects that make up
the currlculum of Jewi{sh learning. (3) Even when high guality media materials
are avallable, thelr use In an educatlonal setting is only as valuabls as is
the way they are presented and Incorporated into a coherent instructional
packages., We lack such instructional packages for dally use in a varlety of
educational settings,

8. Is The Physlical Infrastructure Avallable?

while almost all homes have televizlons and moat have VCRa, mosk Jewliah
educational lnstitutlons are sorely lacking In proper facllitles and equipment
for satisfactory use of these media. How many day or supplementary schools
have libraries with good vlewing faclllitlies &¥ equlpment? How many synagogues
or camps are equlpped to show guality fllms or vldeos?









OPTION #24 - To Create a Knowledge Base for Jewish Education

1. Defining the Option

The third gquestion raised in each of these optlon papers is
"Do we know If the outcomes can he achleved?" To answer this
questlion we have had to rely time atter time on relgning
assumptlons or on the expertence of educators who are expert in
that area. In most cases we have nobt had available obiectlve
information on which to base an answer, For in the fleld of
Jewlsh education there does not yet exist a firm knowledge base
from which we could draw the information needed teo rellably anSer
these questions,

A firm knowledge base ls created through the actlvities of
research. There are many different forms of research that could
~e viewed as belng relevant to the field of Jewlish education; but
.0r the sake of clarity we will limit our attertion in this paper
to anly a few. We will ask in rclation to thcze few Lypes how
research can produce the Kinds of knowledge that would be most
helpful !n moving ahead the fleld of Jewlsh education.

The types of research to be consldered (wrich are named
dlfferently in other contexts) are:

a) demographic: who ls providing which educallunal services
Lo whom;

b) qualitative: how do the providers and consumers of
educational services think about thelr Imvolveuwent in these
services;

o) reflective: what mndels of practlce ara Hﬁng and can be
employed and te what ends;

d) evaluative: how effective are the services in meeting
thelr oblectlives.

Wnile each of these kinds of research differ from one
~nother In terms of methodologies and obdeciives, all have in
~ommon an observaticonal and analytic rlgor which makes the
knowledge generated more valid and reliable then most of our
untested assemptions. This would be true for all forms of valiad
research and these types are chosen only as iliustrations of Lhis
point.

2. What are the Desired Qutcomen of This Qption?

All forms cof educational research aim to produce a more
solld basis of knowledge upon which In some way educational
practlice can be based. It may be helpful to 1llustrate these
cutcomes in terms of the four chosen types of research.

a. Demographic research alms to set an Informational
caontext in which educational planners can proceed
with greater certainty as to what and whom (& involved
In the provision and consumption of services. This
research could provide answers to guestions such as:



#24

How many and what types of psople are involved In early
childhood or adult education; how long do people stay -
Involved; who provides the services, wlth what personnel’’
and at.-what casts; how many people might become involved |
as users of these services.

b. Qualitatlve research alms for a clearer, more-in-depth
portralt of the people and processes that make up the
educational system. This research, through interviews,
focus groups or other such means, could help us, for
example, to better understand how teachers, parents or
children think or feel about their involvements in
Jdewish educatlon. Alternatively, the focus could be
turned to the non-involved and thelr perceptlons of why
they have not chosen to use the avallable services,

C. Reflectlive research alms to help practitioners and
pollcy makers gain a clearer understancing of what they
can expect to archirve by employlng a given model of
educational practice. Thls research leg primarily
conceptual; 1t lnveclves rescarchers working with the
Involved parties in getting as clear as possible
as to what the needs and objectives are and what
might be alternative routes to thelr satisfacticn
and achlevement. 1Its primary outcome way be the
dezlgn ox modiflcation of a model of prdactice to meet
specific needs and objectives in the communities in
which 1t will be employed.

d. FEvaluatlon research aims to give us clearer knowledge
as to whether specific educattonal programs meet their
specified oblectives. This research helps practitioners
and pollcy makers to specify what are the indicators of
the successful achlevement of objectives and to ident{fy
what are the factors (e.q. level oI personnel, type of
student, degree of support, type of cuxrlculum) that
contribute to successful achlevement. A primary cutcome
may be the kind of Information that allows us to declde
how to improve an existing program or whether the
conditlons exist for its meeting lts objectlves as
currently stated,.

3. Do We Know {f the Outcomes can be Achieved?

We know that in the field of general educatlion, glven
substantlial unlversity, governmental and foundational
Involvement, that educatlional research along these and other
lines have prodiced a much wider base of knowledge than—is~
avallablre—tn-Jewlsh education. There is no general consensus as
te what extent specific types cf research have achieved the
outcomes of positively feeding back into the practice of
educatlion. similarly, although we do have limlted examples of
the four types of research described in Jewish educat'on, we do
not kncw the extent to which they have achlieved that sutcome,
There has not Leen enough research done in this fleld to kpow the
potential ocutcome.
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15. How Important is This Fur The Field?

While this s net a necessary or an enablling condition, it
is, in the view ot =some expertz, @nh essential element in
establishing the professional basis of the fleld of Jewlsh
education. They argue that havmga £irm knowledge base 1s
essentjial to moving from @ skill-based to a professiconal-based
vperation in which consumers can invest confidence because they
believe the practitioners have expert knowledge ln what they are
deing,



OPTION & 20 - TO DEAL WITH THE SHORTAGE OF QUALIFIED PERSONNEL FOR JEWISH EDUCATION

DESCRIPTICHN
To recrult, train and maintain sufficient numbers of well qualifiled,."dedicated
professionals for all levels and settings of Jewish educaticn. This will require

building the field of Jewish educatlion as a profession.

What is the target population?

(J,L,)W"]’!“"'

Over 10,000 educators in formal educatlen. 1In é&itiDnLLhe prefessicnalization for the
many other settings of Jewish education such as early childhood, family education,
adult education and the approprlate arcas in informal education as well as personnel

for special areas such as curriculum, the media and research.

What are the desired outcomes of this option?

1

i. To recruit sufficent numbers of qualified, dedicated personnel for the many

settings and clients of Jewish education.

2. To educatﬁaﬂ,personnel in appropriate institutions and settings and tc continue
with on~the=qjob education.
//
3. To retain the qualified and dedicated personnel by granting them the
v .

empewerment te develop the kind of education they are committed to.

4. To make available the appropriate salaries and benefits sco that educators can enjoy

a respectable standard of 1living.

5. To create status for the profession of Jewish education so that appropriate

candidates will be drawn to it.

6. To introduce and develop other elements that characterize a profession:
a}l medge
b) cocde of ethics
c) collegiality
d} ladder of advancement

el-thatus






is the personnel available?

In one sense this criteria is not relevent because the proposed outcome of this
cpticr is te recruit and train sufficient personnel for the field of Jewilsh educatlion.
However, there is a need for .the personnel to educate cducators in the wvarious

. e . . .
settlngsihgre and post-service There 1is a gmrat shortage of professors of Jewii?

J e -
education, teacher edycators and trainers for fields such ag currlculum. It-da
T‘-’\r‘r‘ W e L e M“\f\- | S
possible to recruit -some of the faculty ef—the programs of Jewish studles at the
unviersities and Jewish academics from the field of general education.
h—

Are the materials available?

Scime Materials are available, others could ke prepared as programs are doveloped.

Is the physical infrastructure avajlable?

X¥¥Y As training programs are developed and new ones established there may be a

need four bullding.

Is institutional support available?

There are encouraging first siyns that the Instituticns 5f higher Jewish learningj,
the local federations and some fuundations are placing this issue high on their

list ¢f priorities.

Is the fundingy available?
=

W‘A

There are ng funds avallable today. However, it 1s assumed that if this became a

priority for the communal and private sector, sufficlent funding would ba made

available.

Is the political support available?

Yes. As all elements in the Jewish community recognize the serious need for appropriate

perscnanel,




Wnat needs does this option answer?

Every area of Jewish education requires pecple in sufficient numbers and high

quality to educate,

What benefits could be anticipated?

I1f there were sufficient high quality personnel available for the many settings
of Jewish educatlon they would improve the guality, Introduce innovative and
more effective proggms and most liekly increase the numbers of participants in

educational programs.

What would the cost be?

Implementing this option will pbe very expensive. There has been no study or analysis
made of what is the appropriate salary range needed to attract and retain personnel,
There is little information about what the cost woild be for building the profession
as well as adding the many positions that are needad to build the field of Jewish
education such as faculty forthe training of educators, developers of educational

materials etc,

How long would it take to implement?

#

. ]
8m=$¥j€£ﬁughtful}experiments could be introduced within a 2 year pericd, Tiis will
be an ongoing activity and it can eccelerate depending on the committment of the

Jewisn community and available funding.

How important is this to the field?

To deal with the shortage of qualified personnel for Jewish education is a pre-
condition for any significant impact in Jewish education. Educational experts
agrce that the educator is the single most important factor for the educational
enterprise. This includes the improvemént of exlsting programs, the recuritment of
additional clients for education as well as the introduction of innovative ideas
L R W | - -
Qutstanding community leaders will ke recrultad to the casuse of Jewish education if

they feel they can develop a partnership with devoted. qual:fied versnnnel.
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TO: Arthur J. Naparstek FROM: Henry L. Zucker / DATE: . 11/21/88

e o REPLYING TO

GEMFARTHMI M1 AT AME LOCATION [ BAWERENEALANT LOCA

SUBJECT: OPTION #2) - "TO DEAL WITH THE COMMUNITY, ITS LEADERSHIP, AND ITS 5.
STRUCTURES AS MAJOR AGENTS FOR CHANGE IN ANY AREA"; AND OPTION #}82/
Y70 GENERATE ADDITIONAL FUNDING FOR JEWISH EDUCATION"

These two options are closely related and should be treated as a single option.

1, VWhat is the target populatiogy?

The target population is the lay and professional leaders who contribute
to creating the climate Ior Jewlsh educatlon, Such as Scholars, tublls,

heads of {natirurians_nf highar learning. _denomination and day school
leaders, and the lsaders of the American Jewish communicy who yelace co

planning for and financing of Jewish education, The chief organizacion
targets are the local congregationa and organizations which are leaders in
Jewish education, and local Jewish community federations, parcicularly in
the large and intermediate cities, major Jewish-sponsered foundaticn:, and
the national CJF, JWB, and JESHA.

2. at_outcomes Are chiev this o ?

The Commission is committed to belng proactive in the effort to lmprove
Jewish education, Specifically, it should accract the highest level of
community leadership in order to create a climate which will offer
educators greater professional substance, fulfillment and status, and
which will attract maximum communicy support. IL should encourage a
substantial increase in federation and feundacion funding for Jewish
education. It should encourage communitywide planning to promeote maximum
| cooperation and coordination between formal and informal Jewish education.

3, o W now i se_oubcomes ¢ e achieved?

We believe that thare can be major achisvements, because of the widespread
concern for Jewish continuity and the improved climate for Jewish
education; the impetus for forward movement which will be generated by the
Commission and by local committees on Jewish education; and the
availability of substantially increased community financial resources
which could be made avallablie for this purposa,

4, are altern vegs achievin i tcoma?

The altarnacive to an agressive program now would lfkely be much slower

improvement. The purpose of pursuing the community and financlng optlons
is Luv apecd up the deslred fmprevemento 1ln Jowlnbk aduscation.

L LY

YOUR MEMOOF: . _ ...
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Do we have the know-how to jmplement this option?

We know how to organize the community to carry out the purposes of this
option. There are good opportunities for collaborative action &nd there
are organizations through which our message can be transmitted and actions
taken,

Is the personnel avajlablae?

The necessary personnel {s avallable in the lay and professional
leadership of the Commission, of the federation movement, of the

Jeirioh opwnemvand Famdariane, and af rha ATF. TFSNA  and JJWR. and in che
leadership of organizations currantly engaged in formal and iuformal

Jewish education,

Are the materlals avallabla?

This question 1g not applicable.
I a_physical 1 ugbure av g?

Not applicable.

P U NPy 1 S U U, (U Sy & [N, 1, ey

Yes, in the Jewlsh community federations, the Jewish-sponsored
foundations, the national Jewish agencies, and the agencies engaged in
Jewlsh education.

e
1g the funding available?

The obvious purpose of this option is to see that the necessary funding
become available. Funding is potentially available in the form of
federation and foundation endowments, and possibly in re-allocation of
annual federation budgets,

Is the tical v a 7

Jewish leaders understand that the continuity of the Jewish people and of
the Jewish community of Noxth America depends greatly upon major
improvement in Jewish education, This sentiment should lead to
recognition of the need for substantially greater support for Jewish
education. Some persons believe that adequate political support is not
yet avallable, and this may be trua in some communities.
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TIs the oprtion cimely?

This is the best time in our generation to pursue this option, There is
widespread concern for constructive Jewish continuity and the preservation
of the Jewish value system. In the past year or two, there have emarged
compreheusive committeas to plan for improved Jewish aducation in at least

nine communities, committees which could be vehicles through which to
follow up on the Commission's findings and recommandations.

What needs does this option answer?

This option is basic te carrying out the whole purpose of the Commission
to ensure Jewish continulty cthrough a vastly improved system of Jawish
education, :

What benefits can bs snticipated?

A general and major improvement in the Jewlsh education product of the
Jewlsh community. \

would the costs be?

It is very difficulc to give a specific flgure. Howaever, it is clear that
the cost will be high, parhaps on the arder of doubling the community's
investment In Jewish education rather than nodest Increages,

How long would it take to implement?

Some of che Improvements can be accomplished within a few years after the
Commission reports., Substantial Iimprovemen: should be 'zeallzed in a five
to ten year perilod.

How impoxtant is this for the field?

A L3 LLMWLOL LU LD pul..pu:lu UL Lhilg LUUllLe Y LU, WLlLliUuL a CUduill)liludIlc U)‘
community leadsrship and greatly Increased financing, the recommendations
of the Commission will be simply one more study of Jewish education which
makas good reading buc has little result, On the other hand, real
comnunity leadership commitment and substantially increased financing can

sttt L I&I-I-J\Jb blur’.h\- Wil Wl VOEWALGOLL Dl LWLl PLUUU\.-\- @l Vel Lud P\J-L\a.l-'ﬂ

influence for Jewilsh continuicty.
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To: Annette Hochstein

From: Perry Davis }E}

Date: July 26, 1988

Re: Final, Final, Final, Final ... well almost...

Tho attached reflects Schiff's and Rotman's commentg. The
scariest story involves the camping numbsr. I called to recheck
the 70 number with JWB people and they said,”didn't we tell you,
this is only camps under Jewish organizational auspices, not
private campa”. Therefore, you see the wrrding chango. I know
that therc are no numbers of all Jewish residential camps readily
availabloe.

Schiff and Rotman both suggested dropplng the BJE and JCC
executive salary line because variations and small numbers make
averages meaningless. However, I kept the line in with a
statement about reglcnal differences. Other changes arce noted in
pen.

The only problam I'm still grappling with is the nursery
school day and supplementary schooel number. What 1is a
supplementary nursery school? If it (90% of the time} a synagogua
nursery Bchool (we know it 1s not a JCC nursery program) we might
add the work Synogogue to the bar legend. Just allowing Jos to
explain this is problematic becauss the document will circulate,
After your comments on these issuas (Wednesday AM New York Time)
I will forward the final to Cleveland,
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SELECTED DATA ON JEWISH EDUCATION *

I. EDUCATION IK FORMAL SETTINGS)~ &irman /‘dej/ c)-w%

Jewish Population (1982)

o0,

§ 5¢,%800

Unlted States Canada
Total 5,725,000 308,000
Scheool age 880-950, 000
(ages 3-17)
Enrollment (1982-3)
United States Canada
525,000 30,700
not currently not
58% enrolled 54% currently
cnrolled
110,000
12% day school
16,400
42% 29% day school
270,000
30% supplementary 17% 9,700
school supplemen.
Number of Schools (1982}
U.s,. Canada
Supplem. Schogla 2100 (79%) 90 (69%)
Duy Schools 600 (21%) 40 (31%)
TOTAL 2700 130
% The data represent a ?ompilation of sources

reflecting current available statistice on Jewish education in

North America. Flgures are approximate.

IS

bone g

46%

2



JUL —27T 832 I E I 1

¥

t 42 Perrw Dowvis Assoc - F.ald
Ui Ay

Ul v P - 2

Average Enrollment per Age and Grado Level (U.S.~ 18823-3}

EDUCATION IN FORMAL SETTINGS (CONT.}

Supplementary Schools
Day Schools

Numbers eof

Students
{,0003) Grade levels
1-2 -4 5-~7 g-10 11-12
25
20
i5
10
fH 122 s
6-7 8-9 10-12 13-15 16-117

e —Rge -

ey

» There were a total of approximately 43,000 students in
pre~primary grades -- 22,000 in day schools end independent pre
—w—_schqﬂl§ﬁ§§§“313000 in supplementary schocls.

Enrollment (19623 & 1982} %=

Numbers of 600
students -
{,000s) 500
400
00
200

i
:E::f
g

Lire

+,

i

1962 1982
Supplem. Schools

Day Schools
5

o The total number of Jewish school age children has declined
by as much as 15-20% between 1962 and 1982.

2
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IT. EDUCATION IN INFORMAL TTINGS

There are currently 200 Jewish Community Centers in North
America.

A, Canping Programg (resident camps)

AL&*’ ol Jwk
W 5 70 Resident camps{under auspices of Jewlsh Communal 1444~:;
Y Organizations. 2

52-54,000 annual participants (some in dual sessions)

Represents 9% of the total eligible population (ages 8-16)

B. Youth QOrganizgtjons (Ziopjgt, synagogue movementa, ot¢,)

10 major organizations
Approximately 100,000 participants

Ropresents 16% of the eligible population (ages 10-18)

C. Educational Programs in Israe}

300+ Programs

Approximately 25-30,000 participants annually

.?G e
\ Represents 2.5% of the eligible population (ages 13-30)
s  fepresen %

D. Aduit Education Preogramps

FouA, though specific data is not available, it 1s ecstimated

CA“““;SH that ten thousands of adults attend various progranm
(\H‘iiﬁi?nual bagia® ol

IIT. COLLEGE/UNIVERSITY PROGRAMS IN JEWISH STUDIES

ckqij 596 programs in the U.S. and 44 in CanaQE)JThe range of
) > C:::fgﬁgzzfivziizﬁfrom degree granting departments to individu
T o

The number of participants is not available. It is
estimated that there are 350-400,00 Jewish college and
university students in North America at thls time.
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IV. NUMBER 6:§;;RSONNEL {North America)

Senior Pegs rmal/Informal)..eeer i ineernsosannnans3,000+
TeaChin Qoq ;1!2“ \-:.-:.cocllao-lcouololll-ucblllololiolttillao 000+

V.

<
TRAINING Cijl CI4$M1‘LQ

Enrollment ip Jewlsh Educator Training Programs
in Jewish Institutions of Highey Learning (1985~6)

Type of Program Number of full time students
Bachelors levsl &5
Masters level 101

This represents only a fragtion of actual annual personnel
needs,

VI,

In gome areag of North Amorica, as many a3 15% of
supplementary school teaching slots are unfilled on tha
first day of school.

SALARIES

Avcrajg Annual Salaries (1387 Fgtimates)

Full time Day School "{30 hours of teaching per week) $§21-23,000
Full time elem. public gchoosl 28,000

Supplementary School (12 hours of t
Executive Salaries (‘ﬁay School Principals and Admin.

] . - 3
§ol.~/b{ W @and BJE Directors (regional variations)—

ACKNOWLEDGMENTS N

55-6%,000
Supplementary School Admin 30-40,000

\\-'—-" L —GQCJC'-['

Thece individuals provided data and comments for this report:

Chaim Botwinick - NY Federation

Steven M. Cohen - Queens College

Moshe Davis - International Centexr for the University

Teaching of Jewlsh Civilization

Paul Friedman - United Synagogue of America

Annctte Hochstein = NATIV Policy and Planning Conagultants

Leora Tsaags - JESNA

Mitchell Jaffe - JWB

Joseph Relmer - Brandeils University

Arthur Rotman - JWB

Leonard Rubin - JWB

Jeffrey Scheckner = Counc¢il of Jewiah Federa 8

Alvin Schiff - Becard of Jewish Education of QE?%??E_@E::)

Jonathan Woocher = JESNA ~
{

A selected bibliography 1s available upon request. <;Zi;3;;/
4
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JEWISH EDUCATION - (SELECTED SOQURCES \\

American Jawioh ¥Yaearbogly (for xespecctive ywais), published by the
American Jewish Committee and the Jewlsh Publication Soclety.

Chazan, Barry. "The State of Jewlsh Educatlon," monograph.

DollaPargola, Sergio and Genuth, Nitza. "Jewlah Education
Attained 1In Diaspora Communities for 1970s," Research Report No.
2, The Hebrew Unlversity of Jerusalem, The Instltute of

Contemporary Jewry, Project for Jewish Educational Statlatics and
JESNA, 1983.

Dubb, Allie A, "Firgt Census of Jewish Schools In the Dlaspora
1981/2-1982/3; Canada," Research Report No. 5, The Hebrew
Unlversity of Jerusalem, The Ingtlitute ¢f Contemporary Jewty,
Project for Jewish Educational Statistics and JESNA, 1987,

Dubb, Allie A. and DellaPergola, Sergio. "First Jewlsh Census of
Jewish Schools in the Diaspora 1981/2 - 1982/3," Roscarch Report
No. 4, The Hebrew University of Jerusalem, The Institute of

Contemporary Jewry, Project for Jewlch Educational Statlstics
and JESNA, 1986,
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10.

e. The 1982 figures: the bars are not quite consistent with
the absolute figures on page 1 (110,000; 270,000) -
unless the year is different.

f. This may be software related, but the space between (00
and 100 1s greater than subsequent spacing.

II. INFORMAL EDUCATION:
a. I still believe that this section should be presented in
a more forceful format. One possible variation could be-

e.g. CAMPING PROGRAMS:
70 resident camps
52-54,000 participants (some dual session}, which
is 10% of the total eligible population {(ages x-y):

b. College/University Programs in Jewish Studies don’t
belong in the category of Informal Education - you
could perhaps put them as a separate section.

c. I think 1t may be necessary te note the number of J¢C’s
in this section, otherwise the informal sector is not
dealt with adeguately.

d. There are 300+ educational programs in Israel that
accommodate U.S. participants,:mostly of ages 13 - 35.)

L LY v
I would put the sections 'personnel\throughr;ersonnel
needs''on a separate page.

On that same page (IV. SALARIES):
I would write "full time day-school" for the sake of
easy comparison with the public school, and/or add the
number of hours for public schools

The information on salaries at JCCs and BJEs should be added
as an additional line to the teachers salaries
to be less prominent.

V. LEVEL OF TRAINING:

I would still recommend leaving out the information on
the level of training; the message is not sufficiently
apparent. The i1llegible note to myself there was to use

it In the oral presentation.

VI. PERSONNEL NEEDS:

Here I would add the sentence "It is estimated that a
sizeable proportion of the educational personnel does not
have adequate qualifications in Jewish Studies, Hebrew
language or pedagogics .



I would add to the training programs figures the sentence
"This represents but a fraction of actual annual personnel
needs.”

11. As a last point, T just want to remind you that we thought

it safest to have this document checked by Rotman, Woocher
and Schiff before it goes to print.

Perry, I know this 1s tedious, but I believe the result will be
worth the efforts. I°d love to see the final product for my
meeting with Joe Riemer. The large paper 1s really great, and
1f the presentation sidg 15 taken care of, your work will bear
great fruit.

Keep well, \J
5W
N :

~ON Lehitraot,

Aninette

CC: Dr. A. Naparstek









DATA ON JEWISH FORMAL AND INECRMAL EDUCATICON IN NORTH AMERICA
INTRODUCTICHN

The data that f¢llows represents a compllation of variocus
sources reflecting the best available and most current statistics
on Jewish Education in North America. A number of reports, and
interviews were employed in the preparaticon of this report. These
sources arve listed on pages 5 and 6,

FORMAL: EDUCATION
The most recent c¢ensus of students and scheools in the United
tates {early 1980s) found approximately 2600 - 2800 schools and
a total school age population (3 - 17 year old) of 880-950,0090.

Numnber of Schools

Supplementary Schools 2100 79%
Day Schools 600 21%
Canada had about 130 schools (40 day and 90 supplementary)

ENROLLMENT {U.S.}

59% 525,000
not
enrolled

110,000
day school

41%

270,000
supplementary
school

Total Us Jewish Population In 1982 {(ycar of ed. census) 5,725,003
Tutal Schoel Age Population (3-17 year oldb........... BE0-950,000

DATA OWN CANADA
Total cnrellment was 26,000 agtudents, a total at 46% of the
eligible population. OF these, 63% attended day sohools and 37%
attended supplemantary schools. Three quarters of all students
vere concentrated in Toronto and Montreal., 74% of the schools
responded to the census and reparted A tetal of 2,012 teachers -
1350 in day schools and 662 in supplencntary schools,



FORMAL EDUCATION (CONT.)

ENROLLMENT BY SCHCUOL AND GRADE LEVEL (U.5.)

—z:=—— Day Schools

. % of semesm SUPPlementary Schools
registered
students Grade level
nurs./k 1-2 3-4 5-7 g 10 11-12
B0
70
60
50
40
30
20
10
0 —
3-5 6-7 g-9 10-12 13-15 16~17
Age
TRENDS IN ENROLLMENT
Numbers of 600
Students
(,000s) 500
400
300
200
100
000 L. oYM o

1362 1982

Supplem. Schoolg Day Schocls










LEVEL OF TRAINING

~ More supplementary schoel teachers had college degrecs than
did Jewish studies teachere in day schcools {(85% compared to 69%)

- 3% of supplenentary school teacherg and 17% of day school
teachers had no ceollege education at all,

~ Jewlesh studies teachers In day schools were better educated
in Jewish studies than were their colleagues in supplemenatyy
schools. 78% of day schocl teachers had more than a high schoel
Jewish education; less than 50% of supplementary teachers had a
high school Jewish education. In Orthodox day schools and
supplementary schools, the teachers had more Jewiah educational
background than in Conservative or Feform gchools.

PERSONNEL NEEDRS

- In some areas of North Amerilca, as many as 15% of
supplementary school teaching slots are unfilled as of the first
day of echool.

-~ Worldwide, 4000 people hold senior positions in Jewlsh
education. Of these, 1/3 te 1/2 do not mect minimum criteria of
qualifications for Jewish studies, educational theory and
practice and/or leadership and administrative ability.

- Worldwlde, no more than 100 pecple graduate annually from 16
training programs for senior positicns. To meet the need in the
U.8.- about 300 senior educators must be trained annually, forvr
the next 10 years.
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Perry Davis Associates, Inc.

835 Fifth Avenuc', New York, NY IOﬁIz . (212) G&EM%

CEF
New Address:25 W.45th Street, Suite 1409, KYC 10036 (212)340-116€

To: Art Nuaperstek
From : Perry Davis

Date: July 5, 1988

Re: Data presentation format for Auy. 1

There arve geveral assumptions goveraing our presentation of data
for the first meeting of the Commission:

| The dats has to be c¢oncise, clear and meaningful.

[ | The sources have to be wide ranging, reflecting our general
partnership theme. An acknowledgment page will thank the
individuals and a wide range of institutions that have
reviewed our draft report or made commentg and suggestions,
This will counter the contention that one source of data is
monopolizing the report. (We asked for contrary data sources
at every interview.)

| Some Commissioners will conclude that the report is
simplistic and will want deeper analysis. He have to be
clear that this report is descriptive rather than analgtlc
in nature. Others will complaln that there is too much data
being thrown at them at one time. Hopefully, we will strike
the right balance for most Commissioners. In general we
should err on the side of too little data or analysis -- the

gaps can be £illed in over the life of the Commission.

| Desplte all of our efforts to cover all the bases in data
presentation, some will stlll criticize the data, or the way
we are presenting it. The criticism will be justified in
gome cases, because everyone readily admits to substantial
problems surrounding the primary data collection efforts.
Perhaps a c¢larifying sentence or two in our report can
forestall this. Others will find erronesus reasons to fault
our presentation (eg. they will jump to conclusions that we
don't make sinply by inferring too much from a simple
statistic),

] The oral presentaticn of the data is a critical point on the
Aug. 1 agenda. A worst case scenario wight involve a lay
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- Based on data from NY, MetroWest and Rochester it appesrs
that today younger women are almost as likely as younger men
to receive formal Jewish education and the Kind of J. Eda.
they receive is likely to be similar to that of mern, COlder
generations of J. women were much less likely than men to
receive any formal J, Educaticon and less likely that it
would be as intensive as men's education. Sgurge Fishman,
Brandeis study., p.25,

B. AL any time in their lives. Need clesr def. of
enitcliment and format.

= According to Geruth, DellaPergeola and Dubb in Report 3, The
percent of Jewish children ever receiving some Jewian

Education iz estimated at being hetwsen 71-75% in the U.S.

A Schiff in 1983 report (North American nok US stetistics)
indicates "givern current rate of enrcllment about 60% of
togdays 5-18 year olds Will be exposed to scome kind of Jewishk
educaticon in their lifetime” :
He g@oes on to say 40% will heave bagun sdult lifTe without any
formal Jewish schooling {im 1942 the mon-enrcollment number
wasz only 15%), that year he says there were &£00.000 students
in Jewizsh sckhcolas of all tvypes amd in 1982-3 e savys the
enrcliment Tigure is 340,000 2 45% decline in 20 vears. )
Source of data is mot noted.

note: Schrage citing Steven M. Coher, "Qutreach to the Marginaslly
Atfiliated: Evidence ang implications for Policymakers in Jewlsh
Education, " Journel of Jewian Communal Servige, Winter 1985, vol.
62, No.2. says the vast majority of Anericamn Jews send their
children at cne time or another to some form of Jewish schooling”
and that " the overwhelming majority of parents affiliate with a
Jewish instituticon =t some time in trheir liveg". Over time,
therefore, Cchen msszerts that by the end of adolesacence 87% of
males and 70% of Jewish females have received some Jewish
sohooling. But ormly 40 to 50 percent of all Jewlish families snd
less than nalf of Jewish children ages 6-18 are gffillated or in
achool at_this mement _in_time.”

M
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IIX. Institutional Dates (formal and informal)
A.NUMBERS OF Imstitutions

-Early Childhood programs (JCCs, Symegogues, other)
-Day Scheols {elem, mand high schools)

~Supplementary schools (elem, Aigh schcols, after
school during week, sunmday only, etc.)

~Youth ed. erograms Im JCCs other youth programs
—Camps

-College/Grad programs (J. Ed. couraes amd Hillel et

al)
—AdUlt EQUCAETL1ON (8YNEwuhuEs, TGC Iy Feworrmwioma, (/47

buresus, via J. orgenlzations like Hadmssah, etc.)

-Israel related educational prograsms for N. Americans

- Nearly 3/4 of all religicus Jewish schools are supplementary .
and 1/4 ot thosa are che day schools. % of all Jewish
schools 1n America are day schools. Sourgs Dubb_and
DellaPsrgoles Research Report No.4 {(cited in Fishman)

L In the early 1980s there wer=s 23860 Jewish schools in U.S.
Of these 4%9 were gay schools and 1,861 supplementary (of
which about 25% were one qay per woeok asheol). The JESMA

C— - - o a - S S a e T amor @ arhnml e
EAT dmv eccheoles tAar a Fotaml of 2853, voamme 5 end

\ Schivf in his 1983 report rNOTtesS 51,830 SURELEMOMESrTY st el -
in N._.America 760 Reform, 788 Conssrvative, 2530 Orthodox,
and 40 communal. For dar schools hs notes 586 in North
America, 462,0rtnh.,%2 Conservative, 44 Communal, 9 Reform. 5
indep., 4 Yiddish Secular,

) JESNA summary citing "JESNA-Hebrew Univ. Census, 1986"
indicates 2,653 Jewish schools : 2,066 supplementary and 587
day schogols., A further breakdown shows 60% 2-5 gay
supplementary, 19% 1 day supplementary amd 21% dey schools.

id
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B. For as much of the above as possiple - partilicipants in
2acih format/institutiom - absolute mumbers, &snd ratios,
break dowmn if possible by age group per Institution.

In esrly 1780s there were 372,417 puplls enrclled in day
sechaols and supplementary schools of various formats., By
age -~ 39-43 of every 100 children betweaen the sges of I and
17 arc crrolled in these schamla (11«12 of these «- in day
schools and 28-=30 imn supplementary schools). This data
varies widely by reagion,

Gay schools (total 499) - 266 incliude pre-arimary grades

344 include grmdes 18, 217 grades 7-9 snd 165 high schools.
O0Ff the enrcllment 25% pre-primary, 48% primary grade=s, 16%
middle grades and 11i% secondary grades.

In supelementary schools emrollment Inereased gradually from
grade 1 to 5, stable im grade 7, drop in grade 8 (13 year
olds} and steep drop after that., Enrollment in supplementary
schools enrollment in grades 9-12 was only 18% of the total
pre-barmitzvan (grades 1-8).

1982 census showed 104, 782 day scheol atudents in U.S5. and
267,665 supplementary school students.

1982 statistics show breakdown as 1.5% in indepéndent ore-—
schools, 27% in cav schools end 72% in supplementary
schools.

JeEsNa Statistical Highlights {p.4) {indicating its scurce aa
the 1986 census) has a chart outlinming the % of enrollment
by age groupas and by day scneool or supplementsry format the
chart % totals 41 rmot 100, which means that percent reflects
gnmonnienn to_total eligible population and net total

TrHe same PaAge SlWws a s»imila~ Breakdown =f ermrAl lment by
denominaticns and further by day schoal, sJuppElementary
school erd all schools. (see attachaed)

In early 198U 4d&,Ull Jewisl mie—seheolers were amralled in
Jewish school. Sgurce Genuth, DellaPergols and Dubb,
Research Report 3. .58

28% of children enrolled in J. schocls in US were in day
scheools acsording to Res. Report No, 4 Dubb, DellaPerqola.
(triple the proporticn from 10% in 1962 according to Schiff
T MLOLLD W S la iRy Cabmawl” ) Eiik mesartheaes oy the
number of students enrolled in sll,day schools increased by

65% from 1962+-1982 according to Schiff "On the status of
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Jewisnh Supplementary School” Jewish Edugation Veol.5 No.&
(1982) (These figures are cited by Fishman)

\ In the Crossroads report by Schiff in 1983 he inclicates that
from 1962 to 1982 supplementary sachool enrollmemt
(presumably in N. Amsrical went from 540,000 te 233,000 s
declinse of 58% and day school enrollment in the same time
frame went from 60,000 to 110,000 or anm 83% increase.

- 50,000 pupils attend excluslvely chne—~day prpgrams according
to _Dupb and DellaPergnls Research Report 4.

- Amorng all J Children ages 3-17. 13% are enrolled in Jewish
day schools and 30 % {in supplementary schools {multiple =nd
single day formats) lbid.,

- actual enrollment in suepplementary schoeols (for demographic
mamemne lannelvl fal] 310,000 forn 1962~ 1982. Source Schiftf,
"Status of the Supplementsry School”

DATA FOR 18-24 YEAR OLDS

- In Boston, with & national and large stuogent populatlion, in
1985 125 students were guastioned (random) age was 18-24,
almost X% had attencdeg J. E¢. programs or clesses during the
pravious vear (synagogucs or other sponscred programs).
Squrce Boston, 1985 Study of the Combined Jewish
Philanthropies of Greater Bosten (based on infarmation
supplied by Dr. Sherry Isragel).

DATA ON ADULTS

- Fewer than one in ten adult am Jews are enrolled in adult J.
Ecucation classes i most cities (for most age groueps it is
sctually less than 5%) Seurce, basead on Fishmarn analysiz of
tederation city data (p.55).

Iv. Natiomal and local support/service organizations or imst.
A. Bureaus (how many)
8. Nther local educational support institutions (feds w/
ataff dedicated to ed. plannling, eg.?)
C. Denominations and their ed. irmstitutions / szpecial

colleges of J. Ed.7?

5 Schiff notes & major neticnal movements and several othsr
religiocous groups involved directly in Jewish education they
are:

United Synagogue of America - Conzervative

Union of American Hebrew Congregatlons - Reform

Naetional Commission on Torah Education(Yeshiva Univ. )-0rth.

Torahh Umesorat - Orthodox
AgLdath LsSreael — Urilivuwa fady caicoe, @sine Lalokor d e )

vVarious Hasidic movements allied to thelr scheools - Orth.

(LAl ISR R I
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Personnel/ Educators

A . Numbers py type of institution {see III above)
B. Numbera by level and furction
C. Profile (packground eg. formal J. and ed. schooling, Am

born v. Israeli, other)

D. Emolovment conditioms (salaries, penefits)
E. Full %ime - Part time
F. Retentlion / turnover rates
G. Recruitment data

Senior personnel
Lay Schools 300
Supplementary Schools 1300
JCCs, Youth c¢entera and vyouth movements &ld
Lentradl Cconmurial Of wanlzatloms 400
Uiilverolty tecaochirng arnd recsmrrh 100
Total 3214

For North America, based on interim report of Sub-
Committee Gn FPersonnel of Lilw J. Cd. Comm. of the Jeuich

Agernicy [(Dec, 1986)
Teachers

In 1982, according to Dubb and CellaPergola, 65% of the
schocls reported 21,762 teachers, The censds gethered
additiongl dats from & smaller sample., In addition t=achers
working in more than one scho2l were counted in esch school
2= ke simkar Yo tachnicslly g number of temching posts not
really teachers.

Of theo mumber meoted 1/3 - 7, 24& were in day schools and
of thic 1/3% AL ASS THUGNT Jewlyall sludicas [(Lhe rost only
seacular studies).

More men thamn waomen are teachars.

More suppl=mnentary school teachsra had college degrees
than did Jewiskh stydies teamchers in day =schools (85%
wempared te €5%) . AW AT anpbplementary school teachers and
17% of day school teschers had not college education at all.

Fard ekl mknndv Fasmeshars i day schools were better
educated in Jewish studies [(27% were rabbis ms oppozed to 5x
in supplementary schools), 78% of day school teachers had
more tham & high school Jewlsh education, less than 50% of
crimnl amentary teschers had a high school Jewish education.
In Orthodox day schools and supplementary sSCruls oo
teachers bhad more Jewlash educaticnal background tham in
conaervative or reform schodla, Ayciit, im oll cumplemermtmr—y

motmemal e mirae A% nf mll teachers had ne more than s hiigh
schoagl Jewish Educatlon and in reform sSCchools oos nma (o
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more than a high schoel Jewish education.

¢ A summary chart (based on 1936 JESNA-Hepb. Univ. Censzaus) in
the JESNA Statistical highlights (p.5) srows the followirg
data:
Sohanl Satrima # of Teacher Temching status
Tull time part time

Supplementary 15,000 8% 92%

Day f{and indep
pre-school) 3,700 80% 20%

¢ JESNA’ s Dept. of Humemn Resources indicates the numbesrs of
licenzes issued mationwide (gramted by the Natliormal Boarg of
Licerse snd 11 local affiliates). The vaat numper of
teachers are not licensed.

YEAR CICENSES
is81-2 143
1982-3 149
19834 201
1984-5 175

Chazan noting agata Ttrom Nls vwil woirrk Demsennsl in Jewiah
Frratrion (Jerusalem: World Jewisn Conference for Jewlsh
Cducatiorn, 19EB/4. amr Sa)) Wachs, The Jewisn lessner:.
Professional Status (New York, An. Jewlan Committee, 1%984);
gnd research being conducted for the Project for Jewish
Educational Statistics of Hebrew University's Institute for
Contemocorary Judaism.

Based on the above Chazan cites 45,000 Jewiah teachers
worldwide and 63% or 28,350 in the U,3%., (not ¢lemar 1f this
includes secular studies temchers too). Of these 66% have
completed University studies and 60% have completed gome
Judeic studies.

Mote: Isa Aron and Adriamme Bank in the Symposium issue "Jewian
Teacher - Today and Tomorrow Jewish Edugatior Vol.55, rmo.l,
Sprimg 1987, The Council for Jewish Education, cites the 1982
Hebrew Univ. Census as finding 18,133 supplementary school
teachers in Narth america (the estimate above for the U.S., was
about 15,000). They go on to say, however, thet the number may be
erroncols becaudze only 67% of schools responded and some teachers

apbrox ImEELomn 5 078w~ thipfendney, Fhecefore use the
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vI. Jobs
A Total number of positioms needed or availsble (by type
and institution)
5. Positions filled {gualified and less than qualified)
C. Pozitions unfilled {(now and trends)

Note: data will come via placement services {talk to Sylvia
Ettenberg at JTS for example)

VII, Training institutions

Number of institutions and programs {(sce below)
Number o7 rarciciparits (Lulal; Ly tyrpe of program)
Annual Graduates (and 1f possible where they wo) FOR:

¢ m 3>

-~ Full time programs
~ Part time programs
~ Inm service programs
- Buresus
- 0JT (im schools; JCCs; ete.)
~ Israel programs
« Short term (summer Melton programs ed. )
- Longer term (Machon Geld, Gremenperg Inast. Melton,
ete, )

B Number of Imstitutions.-—-For senior _pegrassnnel 4 training
orgs. inst. in Israel and 12 prograns in the U.S. {does not
imclude diacomtinued programe or advarnced degree work in
various universities not designasted as training centaers,

# Number of graduates 1in Israel , 1985 26
Isreel , 1986 32
U.S. ., 198% &2
U.s. , 1986 86

(Annette this is Lhe appendix to the Dec, report o Kaplan I

personnel gradustes)

* JESNA "Statistical Highlights' p.5 indicates (based on its
own department of Human Resources) the following under
"Errollment in J. Educator Training Programs in Jewish
Institutioms of Higher Learninmg (1985-6).

Tyeoe of _Program BLAr Cull bine sbudsnes
Bachelors level (AL
Masters level 101
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VIII. Econcomis/Financial qgatas

A, Costs (trends, regional, by format, etc.)
8. Covering the costs (trends, regional, etc.)
1. Tuition portion (trends)
2. Grant portion (various kimds including

subveptions from andowments that are communal eg,
federation, general communal support In an area,
private foundatiorn support) trends In recent

years,
- A zummer 1985 report estimated & fotal of 3500 milliomn spent
on J. Ed. every year,
‘-L‘;Q_L.IEC:C ALVIFT ST 1 "FURily guuewb luviy asst Pre T, @8wk=zal ), b
Journal of Jewish Communal Service, vol 61, No.4 (Summer
1985)
\ In Schiff’s 1983 "Crogsroads Report” he bremks the % billionm

dollar number down ms follows: 3400 million for formal
primary and secondary education and 3100 million for family
education, adult ecducation, teacher trairing, camping,
communal =zervice to gschools and informael Jewish education
Associated with formal auspices.

) (zee attmched)] JESNA Trends "Statistical Highlights" for
1985--64 estimates the cost of Day schoel operations at
$370,000,000 and the cost of Supplementary School coperations
at $185,003,000 for =t total of $555,030,000. Soyrge clted
ls projections from Budgeting and Finencing in. Jsswish Day
schools, 1984 asnd Budgeting and. financing 1in Jewlsh
Swpplemgntary Schogls, 19283.

AVERAGE FER PUPIL _COSTS._AND TUITION FEES

SETTING PER_PUPIL _COST TUITICN FEES
Day schaool

NUureery —-&th grade $3,.300 32,300

9 - 12 Crade 5, Qdna 2,150
Supplementary (N-12)

2-5 darsz/uwk 6560 240

1 dav/wk 270 not availsble

10
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over 3100 million anhually (made wup by special fundralsing
erforts). :

Soeniff rotes that the average per puril; cost of 52600 In
day schools is comparable to public school costs eyen thodgh
the Jewish day school day 1ls 2-4 hours lomger and trhere are
two sets of teachers. He nctes that the costs of the
physical plant, maintenance, low instructicnal cost and
maximum use of school resources and personnel as the reason

for the hkigher productivity figure,
SULY . sulivsl cwsts were fully funded by mamRershio fees,

Data on Canada

in 1978-9, according tc Himmelfarb and DellaFPergola there
Wwere 49,000 Jewisn Children {mges 3-17) in Canada, 22,000
were enrclled in Jewlsh school, 39% were recelving any kind
of Jewish education. 25% were -in day school, 14% were in
part~time Jewish education, 63% of those recaiving any
Jewish educatiom mt all were receiving it in day school
settings. {(p.1%)

The enrollment decline in Carads betweern 1965 and 1978 wnsa
only 8%.

INn Toronto and Montreal 50-60% of sll Jewish children in any
educational setting were in dmy school. (p32).

In Montreal ang Toronto with 1971 Jewisn populetions of
110,000 and 114.000 respectively, the percentage of surveved
Jews who had ever received any Jewish educaticn was (in
Toromto) 94% for males and 74% for Temales (p,.38). And most
of these who received any Jewish education sttended day
school B55% Iim Montrezl and 19% in Toronto. The simjilar
number for the J.S. is_less than 10%. The day school
errollment statistic OT HIF NOLEQ TOWuve Lo wwvitrw wad €2 bho
2¢% number 1n the U.S.

Update  The 1982 Hebrew Univ Census (Report # 3 Genuth,

Del laPergola and Dubb) showed L31 3chools in Canada, with
26,627 studepts and 2,054 teachera of these 44 schools wers
day schools, with 16,679 students and 1,363 teachers.

For supplementary schools the number was 87, with 9,948
stlicdents and 6%1 teachers.

-
.

27 Irn degpth data for a major city

Data may be spplied from synhogpsis of 18 city data in the
Grandeis, Fishman study (see below)

[SN]

b
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PUull ouwt the key data that we kKnow as threshold_inf@rmation

A, Neytral descriptive data
8. Proplems highlighted

Worldwide 1/3 to 1/2 of the 4000 peonle holding senior
positions in Jewiah education "do not meet minimum criteria
of qualifications for Jewish studieg, educstioral theory and
practice and/or leadership and administrative ability.” p.3
interim repcort 1986,

Worldwide no more than 100 people graduste annually from
training Programs Tudl' SEM|dW MUDAL v 13 Crre =3 T niww e r.a

need for 10 yvears 350-400 senicr s¢dudcators must be trained
annualiy.

C. Opportunities and positive developments highlighted

In 5t. Lowis 1982 survey shows that respongents were twice
83 likeiy as their perents to have received some formnal
Jewish aducation. Source 1982 Federation study for St.
Louis, p.1z9,

Baseqd on data from NY, MetrokWest snmd Rochester it appesrs
that today yournger womern mre almost as likely as younmger men
to receive formal Jewisnh education and the kind of J. Ed.
they receive 1s likely to be similar teo that of men. Older
gererations of J. women were much less likely tharm men to
receive ary formal J. Educatlicon snd less likely that it
weuld be as lntensive as men’s education. Source Fishmarn,
Brandeis study, p.25.

The number of students enmrolled In all day schools increased
by &6% from 1962-1982 according to SChiTT "or Lbwe shalus <f
Jewish Supplemertary School” Jewish Education vel.5 No.4&
(1982)

There is en increase in the number of non-orthodox davy

schools (in FPhila. half of day school enrcolles are 1n

e e e o, W sl anYA NR™ am iwm FRYeAmam and Miami
2U% 1N L.A&L) Boyrcy Duel aomd DellmaPergeola, Rxsemrmmh F?E,Q‘Q_t:‘g“_z..

In 1945 there were 70 day acho¢ls 1n US, 1N L9353 ~ O3, 1o
1567 there wera TRN Amd today roughly 632, Sourge Scnifft,
"Status of S3upplementary Schacl”. (Graph)

Fishman says majority of parents secm redsornably hapey with
their children's Jewish education, Jating it god rather than
cUutstanding or deflecient. Based on Federatlon c¢ity data for
about & citiea. Sce pp. S1-2. (exhibit)
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What ls the most significant gaps in our data?
major gap - impact of J. Ed. on J. ldentity and sJdrvival

No data on coemmunal participation im family education
programs or on its impact

No real market research to discover parent needs and roles
vis a vis their children’s or their own J. Ed.

We don’t know how muech Tamilies can afford to pay for J. Ed.
Daycare needs and coppoeortunities and costs not clesr in J.
Context. (would parents want these as J. services, how much
would they pay?z)

dats missing for pre bar/bsest mitzvah chlldren., ceollege age
young adults, young and clder singles, Tamily groups

Wwe Jon’t krnow impact ot early age J. ed. on future/later age
J. ed.

What is effectiveness of J. curriculum and different formats
at diftfferent ages,

doss J. Ed. and what kind of J. ad, remlly effect J.
continuity? (relat. between encultur-ation, and formal text
legrning, impact of camping, Tamily weexends, etc.

bhat Lind ~f hame, fapily orowrams are there? Do they work?
Whe and how many Jews aTternd driiawlvwus slFhokbateonim?

Wrno and how mamny g¢ to camp, Israel for educetion, politicel
and soclal outreach programs? Do these orograms bring
varticipants closer to their J. icdemtity. Rcocle of JCCs7

How much J. Ed. should be subsidlzeg, supported by

erwvolles, Tree?

Who should we target forr J. Ed. akbove others, where do we
ot largest returmn on our {nvestment of J. Ed. time and
resources? {(to committed JEws, marginaml omes, very young,
pre-bar/oat mitzvah cactive audiences, college age, singles,
families??

14
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Teachers

Number

There are approximately 18,700 teaching posltlons in Jewish schoois (not (ncluding general studles positions in
day schoois). However, a single teacher may flll several leaching posts, Most teachers teach part-time in
supplementary schools.

Schaol Selting Number of Teachers Teaghing Stat;u
Full Time Part Time
{maore than
12 hours}
% %
Supplementary 15,000 8 92
Day {and independent 3,700 B0 20
pre-school}

Source: JESHA-Hebrew Universily Cenaus, 1986,

Teacher Licensing
While the number of licenses issued natlonwide has risen during the past few years, the vast majority of teachers

are not licensed, The number of teacher licenses (permanant and temporary) granted annually by the National
Board of License and its eleven. lacal affiliated boards is:

Year ' Licensas
1981 — B2 148
1982 — B3 149
1983 — 84 201
184 — 85 175

Soyrce: JESNA, Depariment of Human Resdurces.

Enroliment in Jewish Educstor Training Programa
in Jewiah Institutions of Higher Learning (1985-85)

Type of program Number of full-time students
Baghelors level 45
Masters level 1M

While specific data on tha number of new teachers needed each year are not avaliable, it seamsg clear that the
supply of graduates from training programs is small relative to the demand. indeed, many of those graduating with
an MA, take administrative rather than teaching positions.

Source! JESHA, UERATIMEn: 01 HUMAN Mesguryws,




























































15. What would the cgsts he?

The immediate coste of moving from local axperiments to
producing models for veplication would be low, To moeve to Tull
iaplementation would involve more aubatantial, brut st1l1

modarate, costs.

1€, Hgw long to rmplangrt?

The next stage could be achisved in 2 years. Full
inmplementation would requira 5-7 yearsa.

17. Hgy amportant

Untested. It could prove to have a minimal ripplo affect.
Bome __ srperte expact it would have a maxinal effect avd becoume an

enabling condition (especially for supp.ementary sducation).



Option #ZQ

- -

Sgleweivary ang nign sc0ooil
1. What is the target populatign?

The populatinn 1 all Jewiah familioe virkh chaldi~ms  of
EChool age who are interasted or could be made interested i1 day
arhiAam] adiiad o Tvn 19832 112,000 chudembts atvended doay auliwwin
in the USA; 16,888 in Canada. The largest concentration is in

ML VT SYIY v&um-nuany gyag®s. Ur the J6646 day sunoQls 1N nNarcn
a o o.. . e - Lt oy e wrn e T T )
s UMy PuykPWEDR @Y LY Ry gulllg@ved DYy TO13 option’

1. Increase total rnumber of day schools (d.s.) ang
anrol lees.

2. Increase number of day high schools and enrcllees.

3. Increaase Finmanrial sinpmrt FAr A & Fe omssra sl ik aF
‘ot toae i Lrier mrad gimerrrdAdber LULT IOW COET o,

e Impyove daa. through suppwr bt Tue persunnel trainlng arno
retention, curriculum-development, family involvement and
integration of formal and informal education,

3. Increase Jewish commitment avid knowledge of d, s,
atudents.

2. Do we Hnow 1 gqutgomes can be achieved

Llm Fmawe 1idéle kheawd doaks = Rop—czecol oy, cither ar1 Lwrms of
their odurcational affectiveness or their growth 1rvn  rnumbers.
Reasorns for graoawth are multiple; we do not know haw to maximize

growth o1 whal are iuve laimibs. WEe o it KNOw 1T day Nigh school
iz feasible beyond the Orthodox community, ar if the elemantary
day school alone has long-lasting positive benefits.

4. Are thgre alternatives to achieving this objective?

1, Many assuma that tha day school (@specially whon used
togather with tnformal education and Israel programs}) 1s the
gingla most effective Torm of Jewish education, for which we Hnow
of no alternative. That?s an untested hypothesis.

&, Fumellaent pre—-cchocl, supplementary achooly informal

a@ducation and Israel programs may be alternatives to day school.
3. A= to irncreasing day schools and enrollments, massive
__financial backing may be an alternative ta the more painstaking
proceass of improving quality.
4, Some say lncreas:ing qualxty of secular education will
incraease numbers.

i
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Option %8 and 13b
7o Focus Efforts on the Familwv

L Witmy 1o Gile Ladgl popLLlaL}ond

i<

The primary population is the family members of children who
are gf school age and anrolled in some form of Jewish education.
& gecondary populaticon i Zenior adalts and their grown children
and grandchilidren.

e. What gutcomas are t

'a)

1 be achieyed.

}
i
1

1. Greater irvwolvemant of parents in the Jewish eoducation of
the children.

#. R sacond chance for adults to ilsarm about and attach ta
Jawish practices.

d. Building reinforcement for children’s learning by
increasing Jawlsnh iearning and practice in the home.

4. Btrengthening the cohesion of the Jewish family.

S, Building a sense of community among Jewish families and a
collective attachment fta snmnamrivn Jawlch inesrituticsnc.

De Do owog Ry 41 Lilwmo LWLLWIgS Cav 08 adoleved

Family @S0uUCaticon 15 y8t 1n an expgerimental stange. There
hav@ been a numbe: of successtul exueriments that have achieved
some of the ahbjlectives. These remain 1s5olated examples; no
programdatic models have emeryged; o wWide replication has been
attempted.

“ ore

Ic

Lmpw FAMSLOQLIYER L9 auilieving Lnesg JQJeEctives’
1. Parents can b® 1nvoelved 1n children'a education through
school participation (committees, fundraising, etc. ) and more
[ P R R SEIE N B it bl L]

c. H agnsa of community can be enhanced through social,
political Ar relipimie artivitiees fArer sAnlrc

n u

ic
15

& nNavg {Ne Rrow=how to iuwplement

e

(34
T
[
W

gpticon

L b ]

We bhave the know-how on a fcase by case basis, but do not
Know haow to implement it on a large scale.

=B 13 tne peErsonnel avalrlafier

Family adicat ion deaws  from —exdsting —pessormnel pools—
particularly rabbis, social workers and educators. To wmove
Fforward 1 wyuires revlalneng OF pRr3onrnes along LNese SsKkill-lines,

fa Hre the materidals available?

T eaww mobtan-i14als ave oo yrowed TS OLhien Vioriben Lo, Tuw nave
forward redquires developmant of ils cwn materials.

_  I2+ (704 pEapas T3 13 AT 172 S kNI T SR enT T T T
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c. Need tor total schoan] amhiancs e citnnortd maassage ~8
Jewish sorialization.

3. Need for viable aiterratives to fai1ling ocupplemantary and
public schools.
4, Need of some parente for increased Jewish i1dentification.

14, What berngfits could be apticapated?

1. Largsr rumbers of Jewish students would be invalved in
more 1ntensive Jewish study,

£. Quality of Jewish knowledge and commitment would be
elevated acroasg tha community.

3. Create a larger pool for future .ay arnd professional
laadership in the community.

4. Intersify Jewisn identification for the family of
children attending.

15,  What would the costs be’
Given needs for rmew builldings, tulti1on rveduction, personnel

tralning and retention, and materials preduction, the costs would
be high,

l6. How long would it terxe 1o amplement”

Some steps (tulbtion-reduction) coulc be ilmnplemented in short
t 1me, OCthar steps (curriculum production, crrol lment drives)
could be 1mplemented 1n 3-0 years. Other steps {(personnel
recrultment and trairming) require 1¢ years.

17, How imporiant 1s this for the field?

Some edxperts argue it 13 the most important programmatic
optiornn because it has the highest yvigid. Othere wonder 1f day
schoala wi1ll ever be attractive to more than a emall minority of
rion—-0Orthodox Jews and see it as less imMportant.
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14, Hhat ngnerag: Can be anticipatwd?

1, Adolescants who would drift toward preater assimilation
could be pravioed with new ways of affiliating.

€ High gquality proprams could be sapecially attractive to
high~achiwving high schosl students who are on their way to the
bettar colleges.

3. High quality programs could stimulate exiasting programs
NG URESATE WAMAIY EY e | s it " PR IR ME W RN R rY ey = bow

provide a proup of entering college students who would contributa
more %0 Jewish programs on campus,

19. HWnat weuld the soEs ka2

The cost to initiate single programs could be lows, The cost
to develop a modul and replicate widely, given lack of personnsl
and materials, could be more substantial.

16, How lone wauld L% Seke %5 iuRlmpeni?

Implementation af experimantal prograns could be in place in
1= yemares. Developing a model for replicetion and wide
implaventation could take 9=7 ymars.

17. How lpgorianit 48 Lbim for She Zisld2

It is not a necessary or an snabling cordition, but could
become important (f (¢t helps to stem the dissatiafaction of this
population from the community.

L N
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Qption #1%8- Ie daveler and Llugreye the supplepariary achpal
ielstertary aod bigh sRbeell

1. dWhat im the tebsst peruistizn?

The population is the families of childran of school age whe
are enrolled (n supplemantary schoole, In the U.8. there are
cloce to B70,000 children currently enrcllad; in Canada close to
9, 720, Thers are about E2Q0Q supplementary schools in N.fA.,
primarily cerving elemantary grades, with a vast majority under
the auspices of aither Reform or Conssrvative syragogues.

2. What qutognes arsd to be achiexed thrauoh ihis ondlon2

i, To improve the quality cof those prograwe by providing
move Righly=t¢raivad perconnel; better covmisbwrnwy in uwh O

curriculum, mera suppert from familiee and gommunity.

2, To anhance tha childran's and families® edutational
experiance to come away with more Jewleh knowledge and
cammitmant.

3. To increaee the numbars of childran who :hooﬁa to
continue to affiliate Jewishly &fter ¢halr Bar Mitzvah,

4, To ircrmace the numbers ¢f families who would sand their
childrarn to these echoole for a Jewish sducation.

3. Do we Kooy if Lhems ouisomms S2n be #shisysdl

Thera are a winority of supplewmentary &chools that achieve
marny of thase outcomes. Wa have mxperisntal knowledpgs of what
makas & supplemantary school more effective and how to improve
lens effective 3chools. No sustained qidns:al- affort has DbDaen
triad to upgrade thess schoolas}) it rendifs untested as to whether

thesa cutccmes can be achieved on a national basis, bwd towddows hmr\
"’W‘f“fn “‘\' [ 1.9 MVA’\&‘ g-\“ l;“o; wIJ\.cun!n T " d = Poax % L]
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4. Enhanging outreach directly to Jewiah families

3. Bg pe haya fhe spsw-how &9 imnlsmqni $his opgianl

When appropriate personnal ie available, we kRnow how to
improva the quality and attractivenass of single supplementary
school B, We have limitad knowledps of how to charnge the cultura
of these schoole for tha whole population.
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Options Paper-Draft g2

This document contains background materials for the second
meseting of the Commission for Jewish Education in North America.

Alternative options for action by the Commission are analyzed and
presented,

Our goal 1s to facilitate the work of the Commission as it
decides what area of Jewish Education to select and focus 1its
attention upon.

PROCESS

1. The Commission was chosen to represent the best collective
wisdom of the Community concerning the problems and opportunities
facing Jewish Education in North America. They considered the
most urgent areas of need in Jewish Education and expressed their
views as to what direstion - What area of endeavour - should be
selected for the work of the Commission.

Education to mak-» it a more effective tool 1in the Community’s
struggle for JewWwislh Continuity.

* Many Commissioners expressed the view that the next step
should inveolve narrowing the focus of delibsracion to a
manageable set of opticns for intervention.

* It was agreed that the Commissicon wWould attempt to decide at
its Second Meeting what option or options to undertake.

2. The professional staff of the Commission prepared these
background materials to point out the implications of the various
options ({(what 1is inveolved in each choice) and hoWw the various
possible choices of the Commission could be dealt with

3.In order to coffer maximum expert responsiveness to the options
suggested by the Commissioners, a comprehensive analytic effort

was undertaken {see memc's of September 6 and 13). The analysis
was aimed at explering each relevant optlon in-depth s¢ as to
identify the elements it entails, the anticipated benefits,

and evaluate its feasibility as well as other implications.

-



4. The following steps were taken

a, A list of relevant options for asction (possible areas of
intervention) was generated. The sources for these options are:

* The Commissioners - options suggested at the First meeting
of the Commission; in the interviews; in letters and
conversations following the Commission meeting.

® Expert knowledge - literature surveys and the polling of
experts has been undertaken to adentify possible additional
options that the commission may want to consider.

b. An inventory was compiled of the elements relevant to these
options (see memo of September 15: Inventory of elements}. This
helps identify What must be taken into consideration for any
given option,

c. Criteria were developed to aid the Commission in the selection
of options.

d. Options were analyzed against these criteria and the results
of the analysis are offered here for consideration and decision.

Note: Though this process attempts to o¢ffer a comprehensive
analysis of options, it should not be seen as final and will
always be added to or changed, when new igeas, views, or options
are suggested.



B. The list of gptions

{(This list will probably be organised differently (in clusters by
themes etc.] and each option will be briefly elaborated upon.
We will explain what may appear as redundancies. They may be
eliminated later. E.g. options 3 and 12).

1. To deal with the shortage of gqualified personnel for Jewish
education.
2. To deal with the community - its leadership and its

structures - as major agents for change in any area.

3. To focus efforts on the early childhood age group,
4 " " ” " the elementary school age.

5. " " " " the high-school age.

6. " " ' " the collzge age.

7. * " o " young adults.

8. " " " * the family.

9. " " " " adults.

10, " " " " the retired and the eldsrly,

11. To reduce or eliminate tuition.

12. To develop early chilihood programs.

13. To develop programz for the tamily and adults.
14, To develop programs for the college population.

15. To enhance the use ¢f the media, technology (Computers, etc.}
for Jewish education.

16. To develop informal education.

17. To develop integrated programs of formal and informal

education.
18, To develop Israel Experience programs.

19. To develop and improve the supplementary school {elementary
and high-school)

20. To develop and improve the day school (elementary and high-
school) .

21. To devélop curriculum and methods in specific areas (e.g.
values, Hebrew}.

I



22 To 1mprove the physical plant {(buildings., labs, gymnasiaj).

23, To generate significant additional funding for Jewish
education.
24 . To create a knowledge base for Jewish education { reasearch

of variocus kinds: evaluations and impact studies; assessment
of needs; client surveys; etc...)

25, To focus efforts on the widespread acquisition of the Hebrew
Language, with specilal initial emphasis on the leadership of
the Jewish Community.

26. To encourage innovation in Jewish Education

27, 2Z8.. Combinaticns of the preceding opticns.

C. Criteria

The following criteria were applied to the options:

a.Feasibility
I. Can the option achieve its targete?
II. Can the c¢ption be ilmplemented?”
What are the anticipated EBE=nefits?
How much will the option Cost?
How much Time for implementation?
The Importance of the optlion [to the artire enterprise]

m oo

Feasibility
I. Can the option achisve 1tz Targets?

’UJ

1. <Can this option achieve its targets? f(e.g. Is frees tuition
likely to increase enrolment significantly? Will increasing
participation in early c¢hildhood programs increase these
children's participation 1n Jewish Educaticon in future vyears?
Will it inmtensify the emotional inveolvement of the children
participating?}.

2., Is this option the optimal way to reach the targets or are
there alternatives that should be considered? (e.g. is there a
nore effective way than free tuition to l1ncrease school
enrolment?).

3. Criterion 1, ("will the option achieve its targets?") will
require us to consider the options in terms of three levels of
knowledsge.

3a.Optioné for which we DO HAVE KNOWLEDGE as to how likely they
are t¢ achieve their targets.

3
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3b. Options for which we have LITTLE OR NO KNOWLEDGE but we DO
HAVE ASSUMPTIONS (informed opinion) as to how likely
they are to achieve their targets.

3¢c.0Options for which we HAVE NO KNOWLEDGE as to how likely they
are to achieve their targets.

I1 Can the option be implemented?

A. Are resources available? If not, how difficult would it be
to develop them?

4. Do we have the KNOW -HOW? that is the professicnal knowledge
available to succesfully implement the option?

5. Is the manpower available? If not, how difficult will it be to
develop?

6. Are materials ({curriculum etc..) availaple? If not, how
difficult will they be tc develop?

7. Is the physical infrastructure available? If not, how
difficult will it be to create?

8. Do the mechanisms - institutions for implementation exist? If
not, how difficult will they be to cr=eats)

9, Are funds avallable? If not, how difficult will 1t be .to
generate them?

B. Will the communal and political environment support this
option?

10. Will this option enjoy communal and political support? What
are likely obstacles?

11. Is the option timely - that is: is it likely to be well
received at this time?
b.What are the Anticipated Benefits

How likely is this option to significantly affect the gquality and
quantity of Jewish Education?

12. What is the expected gualitative benefit or impact?
13. How many people are likely to be directly affected?

14 What additional benefits can be expected?

*
-
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¢. How much will the option Cost

15. How much will this option ceost? (absclutely or per-capita or
per expected benefit}).

d.How much Time to Implementation

16. How long will it take until implementation? How long until
results?

e. The importance of the option {(to the entire enterprise)

How essential 1s this option to the success of the whole
endeavour? Could it alone solve the problems of Jewish
Education? Dc other options depend on it? Is this option helpful
to the success of other options”?

The optien could he classified according to the following
criteria:

17. Is this optien a sufficient condition? That is: if this
option 1is selected and implemented will it be sufficient to
solve the problems of Jewish Educaticon?

18, Is this option a n=2cesserv condition? That 1is: dees
improvement in manv or all areas depend on this option (£.g. the
creation of an adeguate climate of support for Jewisn Educatieon
in the Community 1s a pre-condition for the success of almost any
other option. We  probably should not undertake any option
Wwithout undertaking this cone.)

19. 1s this option and enabling or facilitating eoptien? That 1is,
it in itself may not direztly affe<t the quality or quantity of
Jewish Education. However 1t facilites or enables the
implementation of other opticns. {e.g. the generation of
additional funding will enable the implenentation of practically
any other option - though it in itself may not significantly
improve Jewish Education.}

Analysis of the Qptions

The Commissieners should be given maximum {(but concise} useful
information on each opticn. The richness and reliabtility of the
information will be governed by the constraints of time and <the
available expertise.

The information will be presented two wWays:
1.A comparative matrix (options versus criteria)
2.Individual discussion papers on each option

'



The matrix

The following matrix presents in a concise and
the value of each option against each criterion.
EeT a quick overview of any cption as well as
picture.

i

"7

simplified form
It allows us to
a comparative



Decizion matrix - Draft 1 -- 27 Sept.1988

CRITERIA {*) va.Feasibility
I. Will it achieve its targets?
i TARGETS ALTERNATE KNOW ASSUME DON'T KNOW
1 2 3a 3b 3c

QPTIONS { £ } : EEEEIE o SRS CESSCSCoCEESCESCSCCXSEESSSSSSSESRSSESES=SS
1 PERSONNEL 'Define{a)No Little{b)Much Some
2 COMMUNITY iDefline N Much Some Some
A EARLY CHILDHOOD:Define No Much Some Some
4 ELEMENTARY SCHO Define No Some Much Some
5 HIGH SCHOOL ‘Define No Sone Much Sone
& COLLEGE iDefine No Little Much Much
7 YOUNG ADULT iDefine No Little Some Much
8 FAMILY iDefine No Little Sone Much
S ADULTS ;Define No Some Some Some
10 RETIRED+ELDERLY,Define No

11 NO TUITION iDefine No Little Some Much
12 EARLY CH.PROGS Define No Much Much some
13 FAM.&ADULT PROG;Define No Little Some Much
14 COLLEGE PROGS (Deflne No Little Much Much
15 TECHNOLOGY (Define No Some Some Some
16 INFORMAL ED ‘Define No Sone Much Some
17 INTEGRATED iDefine NO Little Some Much
18 ISRAEL iDefine No Much Much Sone
19 SUPPLEMENTARY S:Define No Little Much Much
20 DAY-SGHOQL iDefine No Some Much Much
21 CURR.& METHODS ,Define NO Much Much some
22 PHYSICAL PLANT ;Define No Much Much Some
23 ADD.FUNDING iDefine No Much Much Some
24 KNOWLEDGE Define No Much Much Some
25 HEBREW 1Define No Little Much Much
26 INNOVATION yDefine NG Much Much Much
Notes;

*, See Definitions in "Options Paper"”
a. Define: see detailed descriptions of options
1.Little 2.Some 3.Much

b.

o OO

Hyerarchy of values;

SH=short;

M=medium

L=long INCR=incremental

Estimates or exact figures should be provided
Blanks indicate missing data. To be researc

hed.

“
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Decislon matrix - Draft 1 -- 27 Sept.19808

PROBABLY

YES
YES
YES
YES
YES
SOME

— ek ot ek A T T AR S W e e e e A W e Em o Em

Dl e T T T

; yI1I1. Can we inmplement?
i VKN

: : 4 5

: 4 SOME

: ' YES POSSIBLE
; | SOME NO

g | SOME NO

H | SOME NO

i : SOME

: y SOME NO

; tNO NO

i tYES

' ' YES NO

: | EASY NO

' i SOME NO

: | SOME NO

: | SOME COMPETE
; {YES SOME

:  SCME NO

) \YES SOME

i {YES SOME

) VYES

: VYES

‘ 1 YES YES

¢ ) SOME NO

i ) SOME LITLLE

| IS

PROB.
PROB.

YES
YES
YES
YES
NO

PRGCH.
PROB.

PROB.
PROS.

OW-HOW PERSONNELMATERIALSPHYS.INF.INSTITUTIFUNDS
6

NO

PROB.
PROB.

—_ s  m ——

POL . SUPPCRT
10

YES+CONFLICT
PROB.
YES+CONFLICT

YES+CONFLICT

YES+CONFLICT
YES+CONFLICT
YES+CONFLICT

YES+CONFLICT
YES+CONFLICT
YES+CONFLICT
YES+CONFLICT
YES+CONFLICT
YES+CONFLICT
DOUBTFUL
COMPETES
COMPETES

NO

DOUBTFUL



Qct.l, 1988
M E M O R A N D U M

Options Paper-Draft #2

This document contains background materials for the second
meeting of the Commission for Jewish Education in North America.

Alternative ¢ptions for action by the Commissicon are analyzed and
presented.

Our goal 1s to facilitate the work of the Commiszsion as it
decides what area of Jewish Education to select and f{focus 1its
attention upon.

PROCESS

1. The Commission was chosen to represent the best collective
wisdom of the Community concerning the problems and opportunities
facing Jewish Education in North America. They c<onsidered the
most urgent areas of need in Jewish Educaticon and expressed their
views as to what direction - what area of endeavour - should be
selected for the work of the Commission

Major issues wWere raiszed as to what should be deone now in Jewish

Education to make it 2 more effective tuvol in the Community's
struggle for Jewish Continuity.

* Many Commissioners expressed the view that the next step
should invelve narrowing the focus of deliberation to a
manageable set of optiocns [or intervention.

* It was agreed that the Commission would attempt to decide &t
its Second Meeting what coption or options TO undertake.

2. The professional staff of the Commission prepared these
background materials to point out the implications of the various
options (what 1is involved in each choice) and hoWw the various
possible choicaes of the Commission ¢ould be dealt with

3.In order to coffer maximum expert responsiveness to the options
suggested by the Commissioners, a comprehensive analytic effort

was undertaken {(see memo's of September 6 and 15). The analysis
was aimed at exploring each relevant option in-depth sc¢ as to
identify the elements 1t entails, the anticipated benefits,

and evaluate its feasibility as well as other implications.

[






B, The list of options

{This list will probably be organised differently {in clusters by
themes etc.] and each option will be briefly elaborated upon.
We will explain what may appear as redundancies. They may be
eliminated later. E.g. ¢ptions 3 and 12}.

1. To deal with the shortage of qualified personnel for Jewish
educatiocon.

2. To deal with the community - its leadership apd its
structures - as major agents for change in any area.

3. To focus efforts on the early childhood age group.
4. " " " " the elementary school age.

S. " " ' i the high-school age.

6. . " " " the college age.

7. " " " " young adults.

8. " " v " the family.

9. M " " " adults.

1¢. " " " " the retired and the elderly.

11. To reduce or eiiminate tuition.

12. To develop early childhood programs.

13. To develop programs for the family and adults.
14. To develop programs for the college pooulacion.

15. To enhance the use of the media, technology {(Computers, etc.)
tor Jewish education.

16. To develop informal education.

17. To develop integrated programs of formal and informal
education.

18. To develop Israel Experience programs.

19. To develop and improve the supplementary school (elementary
and high-school)}

20. To develop and improve the day school (elementary and high-
school} .

21. To devélop curriculum and methods in specific areas (e.g.
values, Hebrew).



ta

To improve the physical plant {buildings, labs, gymnasia).

b2

23, To generate significant additional funding for Jewish
education.

24 . To create a knowledge base for Jewish education ( research
of various kinds: evaluations and impact studies; assessment
of needs; client surveys; etc...}

2%. To focus efforts on the widespread acguisition of the Hebrew
Language, with specilal initial emphasis on the leadership of
the Jewish Community. .

26. To encourage innovation in Jewish Education

27, 28.. Combinations of the preceding options.

C. Criteria
The following criteria were applied to the options:
ga.Feasibility

I. Can the cption achieve itg rargets?
II. Can the option be implem=nted?

b. What are the anticipated Benefitsg?
c. How much will the option Cost?
d. How much Time for implementation?
e. The Importance or the option (to the ertire enterprise]
a. Feasibility
I. Can the opticon achieve itg targ-te’
t. Can this option achieve its targets? (e.g. Is free tultion
likely to increase enrolment significantly? Will increasing
participation in early childhood programs increase these

children's participation in Jewisn Education in future years”?
Will it intensify the emotional involvement of the children
participating?).

2. Is this option the optimal way to reach the targets or are
there alternatives that should be considered? (e.g. is there a
more effective way than free 1tultion to 1increase school
enrolment?}. '

3, Criterien 1, {("will the option achieve its targets?”) will
require us to consider the options in terms of three levels of
knowledee.

3a.0ptions for which we DO HAVE KNOWLEDGE as to how likely tThey
are to achieve thelr targets.



3b. Options for which we have LITTLE OR NO KNOWLEDGE but we DO
HAVE ASSUMPTIONS {(informed opinion) as to how likely
they are to achieve their targets.

3¢ .0ptions for which we HAVE NO KNOWLEDGE as to how likely they
are to achlieve thelir targets.

II Can the option be implemented?

&. Are resources available? If not, how difficult would it be
to develop them?

4, Do we have the KNOW -HOW? that is the professional knowledge
available to succesfully implement the cption?

5. Is the manpower available? If not, how difficult will it be to
develop?

6. Are materials {curriculum etc..} available? If not, how
difficult will they b2 to develop?

7. Is the physical infrastructure available? If not, how
difficult will it be to create?

8. Do the mechanisms - institutions for inmplementation exist? If
not, how difficult will they bs to creat2)d

9, Are funds available? 1If not, how difficult will it be .to
penerate them?

B, Will the communal and political environment support this
option?

10. Will this option enioy communal and political support? What
are likely obstacles?

11. Is the option timely - that is: is it likely to be well
received at this time?
b.What are the Anticipated Benefits

How likely is this option to significantly affect the quality and
quantity of Jewish Education?

1Z. What is the expected qualitative benefit or impact?
12, How many people are likely to be directly affected?

14 What additional benefits can be expected?

»
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<. How much will the option Cast

15. How much will this option cost? (absolutely or per-capita or
per expected benefit).

d.How much Time to Implementation

16. How long will it take until implementation? How long until
results?

e. The importance of the optien {tc the entire enterprise)

How essential 1is this option to the success of the whole
endeavour? Could it alone solve the problems of Jewish
Education? Do other options depend on it? Is this option helpful
to the success of other options?

The option could be c¢lassified according teo the following
criteria:

17. Is this option a sufficient condition? That 1is: 1f this
option 1s selected and implemented will it be sufficient to
solve the problems of Jewish Education?

18, Is this o¢pticon a necesszary condition? That 1is: does
improvement in maeny or all areas depend on this option {(e.g. the
creation of an adequate climate of suppert for Jewish Education
in the Community is a pre-condition for the =success of almost any
other option. We probably should not wunvizrtake any option
Wwithout undertaking this one.}

19. Is this option and enabling or facilitating cption? That is,
it in itself may not directly affect the quality or quantity of
Jewuish Education, Howaver 1t facilites or enables the
implementation of other oprtions. (e g, the generation of
additional funding will enable the implementation of practically
any other option - though it in itself may not significantly
improve Jewish Education.}

Analysis of the Qptions

The Commissioners should be given maximum {(but concise) useful
information on each option. The richness and reliability of the
infermatioen will be governed by the constraints of time and the
available expertise.

The information will be presented two ways:
1.A comparative matrix (options versus criteria)
2.Individual discussion papers on each option

i



The matrix

The following matrix presents in a concise and simplified form
the value of each option against each criterion. It allows us to
get a aquick overview of any option as well as a comparative
picture.

[
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Decision matrix - Draft 1 -- 27 Sept.1988

CRITERIA (*) 1a.Feasibility
I. Will it achieve its targets?

yTARGETS ALTERNATE KNOW ASSUME DON'T KNOW
1 2 3a 3b 3c

OPTIONS (‘) ::;:=======:"—22:====::..'ZZ:;:::::::Z:::::Z:::::::::==
1 PERSONNEL iDefine{a)No Little{b)Much Some

2 COMMUNITY yDefine No Much Some Some

3 EARLY CHILLHOODDefine No Much Some Some

4 ELEMENTARY SCHO|Define No Some Much Some

5 HIGH SCHOGCL yDefine No Some Much Some

& COLLEGE 1Define No Little Much Much

7 YOUNG ADULT iDefine No Little Some Much

8 FAMILY 'Define No Little Some Much

9 ADULTS iDefine No Some Some Some

10 RETIRED+ELDERLYDefine No

11 NO TUITION ‘Define NoO Little Some Much

12 EARLY CH.PROGS  Define No Much Much scme

13 FAM.&ADULT PROG|Define No Little Some Much

14 COLLEGE PROGS Define No Little Much Much

15 TECHNOLOGY ‘Define No Some Saome Some

16 INFORMAL ED 1Define No Some Much Some

17 INTEGRATED 1Define No Little Some Much

18 ISRAEL rDefine Ng Much Much Sone

19 SUPPLEMENTARY S|Define No Little Much Much

20 DAY-S5CHOQOL iDefine No Sone Much Much
21 CURR.& METHCDS |Define NO Much Much mome

22 PHYSICAL PLANT |Define No Much Much Some

23 ADD.FUNDING iDefine No Much Much Somne

24 KNOWLEDGE 'Define No Much Much Sone
25 HEBREW iDefline No Little HMuch Much
26 INNOVATION Define No Much Much Much
Notes;

*, See Definitions in "Options Paper"

a. Define: see detalled descriptions of options

b. Hyerarchy of values: 1.Little 2.Some 3.Much

¢. SH=short; M=medium L=long INCR=incremental

d. Estimates or exact figures should be provided

e, Blanks indicate missing data. To be researched.

*



Decision matrix - Draft 1 -- 27 Sept.1988

PROBABLY

YES
YES
YES
YES
TES
SOME

- — e ——

: yII, Can we inplepent?
; K

: : 4 S

H i

. ; SOME

: ' YES POSSIBLE
' ) SOME NC

i | SOME NO

o ' SOME NO

) | SOME

: : SOME NO

; t NO NO

: | YES

’ . YES NO

:  EAS NO

: ¢ SOME NO

: ' SOME NO

) | SOME COMPETE
; ' YES SOME

: ' SOME NO

: VYES SOME

‘ ‘YES SOME

i {YES

; VYES YES

H { SOHME NQ

: | SOME LITLLE

[

YES
YES
YES

PROB.
PRGE.

YES
YES
YES
YES
NO

PROB.
PRON.
PROB.
PROB.

NOW-HOW PERSONNELMATERIALSPHYS.INF.INSTITUTIFUNDS
6

NO

PROB.
PRUL .

POL . SUPPORT
10

YES+CONFLICT
FRCB.
YES+CONFLICT

YES+CONFLICT

YES+CONFLICT
YES+CONFLICT
YES+CONFLICT

YES+CONFLICT
YES+CONFLICT
YES+CONFLICT
YES+CONFLICT
YES+CONFLICT
YES+CONFLICT
DOUBTFUL
COMPETES
COMPETES

NC

DOUBTFUL



Decision matrix - Draft 1 -- 27 Sept.1888

' 'b.Benefits ' 1d.Cost X id.Time
TIMELY | {GUALTITY QUANTITY OTHER ; yCOST X y DURATION
11 ; ) 12 13 14 : : 15 : H 16
YES ; ' YES YES(d) YES . . , { SH-M-L{¢c}
YES :  PERHAPS YES YES : VSHALL (d) i SH-M-L
SQ-5Q \ ' YES YES YES ; \ ' yH-L+INCR
YES . {YES YES YES . ‘ . {SH-M-L
; T YES YES . : ' i SH-M-L
YES : {YES YES YES . ) . ' SH-M-L
: {YES YES YES ; ' . '
i VYES YES YES | : A
YES i YES YES YES . : . 1 SHORT
YES : | SOME YES SOME : TSMALL : i SHORT
YES ) ' NO YES YES ; $1billion: 1 SHQRT
YES : VYES 50,000+ YES : i X 1 SHORT~-INCR,
YES i i YES PERHAPS | . : ‘MED
YES : VYES YES YES ' ' . ' SH-MED
YES : (YES NA YES ‘ ' ‘ i MED-LONG
YES ' yYES 50-70,000YES : . X i SH-MED
YES : VYES 100,000+ YES ) . , MED
YES . \ YES NA YES ' HIGH : \ SHORT-MED-LO
NA : 1 SOME NA YES : : : | LONG
DOUBTFUL | y DAYSCHOOLDAYSCHOOLS ; b : | SHORT
YES . (YES YES . fr e ———— : yWVARIES
DOUBTFUL | :YES YES YES . ‘REASCNABL ., {SHORT-MED-LO
DOUBTFUL | VYES YES YES . { REASONABL, yMED=-LONG
i yMAYBE MAYBE MAYBE : X ' {SH-M-L



Declsion matrix - Draft 1 -- 27 Sept.1988

c.Importance

y SUFFICIENNECESSARYENABLING

]

i 17 18 19
: :====:=:‘;::==::::S==:======:
i 1 NO YES NO
: i NO YES NO
: i NO NO NO
i i NO NO NO
i «NO NO NO
;  NO NO NO
i yNO NO NO
‘ ¢« NO NO NO
: i NO NO NO
i ' NO NO NO
: ' NO NO NO
| | NO NO NO
) i NO NO NO
‘ +NO NO NO
| 1 NO NO NO
‘ 1 NO NO NO
; ' NO NO HO
: VNG NO NO
I i NO NO NO
; 1 NO NO O
i 1 NO NO NO
i i NO NO NO
l 1 NO YES YES
i {NO NO NO
i 1 NO NO NO
|

 NO NO NO
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OFTION 1F - TO DEVELOP EARLY CHILDHOOD PROGRAMS.

TARGET POPULATION —- FROM 20,0003 TO SEVERAL HUNDRED THOUSAND 2
b YEAR QLDS (DEPENDING ON THE EXTENT T WHICH DAY-CARE
DEVELOPEDR AS A JEWISH-EDUCATION PROGRAM. )

[
\

L,

TARGETS: EARLY CHILDHOOD PROGEAMS SHOULD
PROVIDE GQOD EMOTIONAL AND INTERPERSONAL EXFERIENCEDS FOR CHILDREN
IMPART APPROFRIATE KNOWLEDGE
ENCOURAGE THEM (THEIR PARENTSY TO CONTINUE PARTICIFATING IN
JEWISH ECOUCATION IN THE ELEMEMTARY AND HIGH-SCHOOL YEARS
INVOLVE THEIR PaARENTS

DO WE KENOW IF THE TARGETS CAN BE ACHIEVED?Y —-- YEZ

EDUCATORS  AND  PIEYCHOLOGSISTE  HAVE AGEEED THAT THIZ IS A VERY
SIGNIFICANT AGE FOR EDUTATIONAL INTERVENTION, AND THAT DEPENDING
ON THE NATURE OF THE EDUCATIONAL PROGRAM, MANY TMPORTANT GOALS
CQULD  BE  ATTAINMED: LANGUAGE ACQUISITION - HEEREW; THE RIGHT
EMOTIONAL EXPERIENCES COULD HAVE AN IMPOETANT EFFECT FOR  FUTURE
FDUCATION; PARENTZ ARPE MIRE INVOLVELD WITH THEIR CHILLDREN AT THIZ
AGE. IT COQULD ZEHVE AS A MET T ATTRACT CANDIDATES  FOR DAY-
SCHOOL AND SUPPLEMENTARY EDUCATION PROGGRAME.

HOWEVER - WHILE WE FMIM A SOOD DEAL ARCUT FAFRLY JHILDHOOD PROGRAME
THERE ARE AREA3 WHERE WE FNOW LITTLE (E.%. DD PARENTS WANT JEWISH

EDUCATION FOR THEIR CHILDREN IN EARLY ZJHILDHOGD) AND QUITE A FEW

WHERE WE ARE WORKING WITH ASSUMTIONZ E.o . C0OULD WE  RECRUIT  AND

TREAIN THE AFPPROPRIATZE PBERSONNEL?)

WHAT ARE ALTEERENATIVES FJOP REACHING THESE TARUET:T

DEALING WITH THE WHOLE AGE SREOQUP AND NOT ONLY THTOUGH PROGRAMS.
THE MEDIA

BOUKS

CAMES

PARENTZ aND FAMILY EDUCATION

WE ¥NOW LESS ABOUT THESE ALTERNATIVEZ AND  THERE
INFRASTRUCTURE TO INTEODUCE AND IMPLEMENT THEM.

NG

=1
fH

3

WE HAVE THE KNOQW-HOW?

WE HAVE SO0OME AND WHAT IS MISSING COULD FROBABLY BE ACQUIRED

I3 THE PERSONNEL AVAILABLE? ARE MATERTALS AVAILABLE? --NO
THE @QUALITY OF THESE PROGRAMS IS5 BY AND LARGE NOT VERY HIGH AMD
THUS IT WOULD TAKE A CAREFULLY PLANNED AND INTENSIVE EFFORT To
RECRUIT, TRAIN STAFF AND DEVELOP EDUCATIONAL MATERIALS FOR  SUCH
PROGRAMS .

[
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OFTION 19 -- TO DEVELOP AND IMPROVE THE SUPFLEMENTARY SCHOOL
(ELEMENTARY AND HIGH SCHQOL AGE)

TARGET POPULATION -- 250,000 TO A FEW HUNDRED THOUSAND 6-17 YEAR
OLDS (DEPENDING ON THE EXTENT TO WHICH THE SUPPLEMENTARY SCHOOL
IS5 DEVELOPED AND IMPROVED AS A JEWISH-EDUCATION FROGRAM.

TARGETS: SUPPLEMENTARY SCHOOLS SHOULD
IMPART KNOWLEDGE
CREATE EMOTIONAL ATTACHMENT
DEVELOP A POSITIVE ATTITUDE TOWARDS FUTURE INVOLVEMENT 1IN
JEWISH LIFE
ENCOURAGE OBSERVANCE AND PARTICIPATICN
MOTIVATE FURTHER STUDY

DO WE KNOW IF THE TARGETS CAN BE ACHIEVED? --
WE KNOW A LITTLE - WE ASSUME A GOQD DEAL - DON'T KNOW A GOOD
DEAL.

THESE TARGETS ARE NOT BEING ACHIEVZID IN MOST SUPPLEMENTARY
SCHOQLS TODAY. WE KNOW THAT THE CONDITIONS EDUCATORS AND SOCIAL
SCIENTISTsS LIST AS ESSENTIAL TO ACHIEVING THESE TARGETS, ARE
MISSING 1IN THE SUPPLEMENTARY SCHOOL ( QUALIFIED PERSONNEL,
ETC...}.

EXPERT OPINION IS DIVIDED BETWEEN THOSE WHO YIEW THE
SUPPLEMENTARY SCHOOL A3 A HIGH-RISK POOR-INVESTMENT AND THOSE WHQ
BELIEVE THAT IT IS IMPORTANT TO INVEST IN MODEL PHROGRAMS TO GIVE
THE INSTITUTION A FAIR CHANCE.

WHAT ARE ALTERNATIVES FOR REACHING THESE TAHRGETS?

INFORMAL EDUCATIONAL FROGRAMS
ISRAEL EXPERIENCE
SERICUS RECRUITMENT EFFCRT FOR THE DAY 3SCHOOL

EACH OF THE ABCVE ALTERNATIVES ARE PRUBLEMATIC:

INFORMAL EDUCATIONAL PROGRAMS ARE NOT LIKELY TO IMPART THE
DESIRED KNOWLEDGE AND ZUFFER FROM A SHORTAGE OF PERSONNEL.

ISRAEL EXPERIENCE PROGRAMS ARE GENERALLY NOT APPROPRIATE FOR THIS
AGE GROUF.

WE DO NOT KNOW HOW MANY YOUNGSTERS COULD BE RECRUITED FOR THE
DAY-SCHOOL - AND WHAT WOULD HAPPEN TO THE DAYSCHOOL IF IT WERE
DOUBLED IN SIZE. (PERSONNEL ETC..)

D E HAVE THE KNOW-HOW? -~ IN SOME AREAS,

15 THE PERSONNEL AVAILABLE® NO

AT FPRESENT THE LACK OF QUALIFIED PERSONNEL IS THE MAJOR PROBLEM.
PERSONNEL COULD PROBABLY BE RECRUITED FOR MODEL PROGRAMS CON A
sMALL SCALE. THERE ARE NO ACCEPTABLE PROPOSALS AT PRESENT.

ARE MATERIALS AVAILABLE? -- A GOOD DEAL

Fl
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OPTIONS -

O~ bWk -

PERSONNEL
COMMUNITY

EARLY CHILDHOOD
ELEMENTARY SCHOQOL
HIGH SCHOOL
COLLEGE

YOUNG ADULT
FAMILY

ADULTS
RETIRED+ELDERLY
NO TUITION

EARLY CH.PROGS
FAM.&ADULT PROGS
COLLEGE PROGS
TECHNOLOGY
INFORMAL ED
INTEGRATED
ISRAEL

SUPPLEMENTARY SCHOCL

DAY-SCHOOL
CURR.& METHODS
PHYSICAL PLANT
ADD.FUNDING
KNOWLEDGE
HEBREW
INNOVATION

.COMBINATIONS
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Level 1

MAJOR CATEGORIES:

. PERSONNEL

. CLIENTS

. FORMS

. CURRICULUM AND METHODS

. THE COMMUNITY
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LEVEL 2

Sufs - CRTEGORIES

I Personnel

A. People

1.

Who Educate

Educator By:
formal/informal
full/part-time
professional/
paraprofessional
qualified/unqual.

Educator By Type:
Formal
classroom
specialist
senior educator
Informal
officially des-
ignated
not officially
designated
senior educator

Educator By Student

JEWISH

EDUCATION

INVENTORY OF ELEMENTS

B

Age

Recruitment

Whom To
Recruit

Where To
Recruit

How To
Recruit

Training

Duration

Where To

Train:

existing/
new

institutions
nes forms

L)

The Profession

Body of
Knowledge

Code of
Ethics

Collegiality

Ladder of
Advancement

Status
Salary
Certification

Retention
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CRITERIA

FEASIBILITY

-

I. CAN IT ACHIEVE TARGET?

II. CAN IT BE IMPLEMENTED?

BENEFITS

COST

TIME

IMPORTANCE



CRITERIA

A. FEASIBILITY
I. Can it achieve its targets?
1. definition of target
2, alternate
3. knowledge
assumptions
don't know
IT. Can it be implemented?
know-how
personnel
materials
physical infrastructure
institutions
. funds
0. political
1. timelyness

L e Vo & s B & AT s I

B. BENEFITS
12. quality
13. guantity
14. other

C. COST
15. cost

D. TIME
16. duration

E. IMPORTANCE
17. sufficient
18. necessary
19. enabling

93, (e
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[ ,PCRSONNEL FOR JEWISH EDUCATION

.THE PECPLE WHO EDUCATE

:=II-I--=IIII-II‘l:‘::======I:II‘III.IIIII:::::::::‘.":
lucator Educator by Type
.FORMAL 1.CLASSROOM TEACHER
full-time a.Jewish Subjects
rvofessional - 1l.Hebrew
w.alified 2.Rabbinics
JgJull-time 3.Mitzvot {(e.,g. Customs
professional - and Ceremonies)
ungqualified {.His%ory .
full-time 5.50cial Studies
r -aprofessional- (e,qg. the community
qualified and institutions})
.full-time 6.Contemporary Jewry
paraprofessional - 7.1srael
unqualified 8§.Literature
.part-time 9,Jewish Thought
professional - {Philosophy,
gualified Hashkafa, etc.)
.part-time 10.Tefilla
professional - 11.Ethics
ungqualified
part-time b.General Subjects
- saprofessional - l.basics {3rs}
qualified 2.the disciplines
.part=-time (e.g.literature, history)
paraprofessional - 3.integrated subjects
ungualified {e.g. social studies)
c.Skills - Jewish and General
l.reading
2.analysis
3.reasoning '
4.interpersonal learning
5.parshanut
6.skills of cbservance
2.SPECIALIST
a.the arts
b.the media
c.computers
d.museum education _
e.special education: -




MCORNS o TS v VEC CRAMMA 11 ¢ CPTICKS
(:fvfc Aiv £ O T

LAV eIty /»@)

CPTIONS

1 PERSONNEL
2 COMMUNITY
3 EARLY CHILDHOOD

4 ELEMENTARY SCHOOL
5 HIGH SCHOQOL

& COLLEGE
7
8
9

YOUNG ADULT
FAMILY
ADULTS
10 RETIRED+ELDERLY
11 NO TUITION
12 EARLY CH.PROGS
13 FAM.&ADULT PROGS
14 COLLEGE PROGS
15 TECHNQLOGY
16 INFORMAL ED
17 INTEGRATED
18 ISRAEL
19 SUPPLEMENTARY SCHOOL
20 DAY-SCHOOL
21 CURR.& METHODS
22 PHYSICAL PLANT
23 ADD.FUNDING
7% KNOWLEDGE
25 HEBREW
26 INNOVATION
27.COMBINATIONS




