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~'1lUC flW ~~ i,NL~ \m :rt~n:, 
Jewish Education Service of North America, Inc. 
730 Broadway, New York, N.Y. 10003-9540 Tel. (212) 529-2000 
ENTRANCE 418 LAFAYETTE STREET 

DR. DAVID RESNICK 
ISRAEL REPRESENTATIVE 

Ms. Annette Hochstein 
Nativ 
Jerusalem 

Dear Annette: 

November 23 , 1988 

I'm flattered that you asked me to review materials for the upcoming 
Commission meeting. As agreed , I ' ve ~ade many comments directly on 
the materials themselves -- in the interest of time. Therefore, what 
I'll do here is just make a few main points. 

Background paper 

1. The decision to "affect the macro picture" via means options is a 
bold one, but I see two main difficulties (which ought to be addressed, 
if possible): 

• Programmatic priorities will still have to be set, e.g. for 
which domains will we train personnel, early childhood, 
elementary, high-school, formal, informal, etc . ? So the osten­
sible main benefit of abandoning the programmatic option --
not having to make these hard choices -- may be illusory. 

• Means options are one step removed from the fray , and make 
it more difficult to measure short- and medium-term impact 
on the entire field of Jewish education. 

2. I found the distinction between progran options and age- group 
options (page 4) to be largely artificial. Intelligent programming 
is preceded by a needs assessment of the target population, and that 
can entail as broad a vision of change as any other approach . In any 
case, the options papers end up combining the categories, despite the 
supposed difference! 

3. Some key terms used in the options papers were not defined in the 
introductory paper (at least not in the version I have, dated November 
15) : necessary , sufficient, enabling .. Is it in an appendix I didn't 
get? 

Options papers 

1. My overall, and most important criticism, is that the options papers 
make tedious reading and, relatedly, don ' t advance the "state of the art'' 
as much as they could. Some reasons for this may be: 

ISRAEL OFFICE: 11 PINSKER ST., 92228, JERUSALEM ■ TEL. (02) 636-850 
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• Without specific examples of successful program options in 
each domain, the papers don ' t put "the best foot forward " 
for each option . 

• Therefore, each option is described in such general terms, 
that "outsiders" are probably relying on their own stereo­
types of the domain under discussion , rather than a new, 
more clearly focused understanding of each area's potential. 

Since the options papers may t hemselves be an important contribution 
to the field , they need to be as colorful and comprehensive as possible. 
(I know the constraints of short time and space under which you ' re 
working!) 

2. I found the "How important is this to the field? " section to be 
pretty wishy- washy ; it ' s almost always a variation of "some say very im­
portant, others not at all. " I hoped the "means options" evaluations 
on this point might be different, but the only means option we received 
(#15) didn ' t even have this section! Instead , there are some new 
categories (never defined) , quantitative/qualitative improvement. 

3 . There is a quantitative unevenness in the papers. Not all target 
populations are defined numerically, nor are costs . (how high is "high"?). 
In the "how long to implementation" section, what does "full-fledged'' 
or "full- implementation" mean? 

• full program development, or 

• nationwide distri bution , or 

• both? 

4. Enabling conditions . I continue to believe that significant 
improvemen~ in any area is an enabling condition to related areas. 

5 . Of the nine options papers given me, I had the most substantive 
comments on #4 , #9, #10 , and,)#15 . Again, see the comments directly 
on the papers themselves. ./ 

Let me close with words of congratulation on a job so well done in 
such a short period of time! But you're the ones who set the standard 
so high! Please feel free to call if I can clarify any of my chicken 
scratchings . I look forward to seeing you on December 1 . 

DR/gwr 
enc. 
cc: Jonathan Woocher 

~~ 
David Resnick 
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HATIV POLICY ANO PLANMI~G CONSULTANTS 
P.o.u. 4~97, JcruoAlem 910~~ 

Telephone:972-2-662296 
Facsimile No. 972-2-699951 

YACSlMILZ TRANSMISSION 

TO D R . J O E R E I M E R , H o rt! s t e i n P r o g r am 

PROM: DEBBIE MELINE 

DAT~: November 28 , 1988 
1AX NUMBER: 617-736-4724 

~~:-~~-~~~~: __ '7 ___________________________________________ ~~~-----

Dear Joe, 

T h e d o c um e n t i s o n i t s way to C l e v e l a n d' ( we s e n t i t o n S a t u rd a y 

night with someone - flying•to the States) and will be mailed out 

immediately to all of the Commissioners. Now we are working on 

completing the final document that will be distribu~ed at the 
meeting. 

Attached is the options paper on the high school age group - your 
' 
draft qmmended , We hope tha t it is helpful a nd look 

'forward to receiv~ng your dra f ts of the other age gr oup options in 
the next few days. 

Annette noticed that Bernie Reismar,'s name was not on your list of 

people to acknowledge. Did you r eally_ not consult with him? 

Warm Regards, 

Debbie 



OPTION #3 -TO FOCUS EFFORTS ON THE HIGH SCHOOL AGE 
GROUP 

DESCRIPTION 1. 

As mentioned in the note on the list of opttons (pag~~): th~re is a significant difference 
between developing programs and planning for the needs of a whole age group. In 
dealing with a specific population, we need to take a fresh look at an entire area, to ask · 
broad, speculative questions about seemingly-familiar subjects. This particular option 
challenges us to ask: What does our general knowledge of adolescence suggest can be 
done in Jewish education for this population? 

What Is the target population? 

The population is all Jews of high school age in North America . . 

~ ,at are the desired outcomes of this option? 

To help the Jewish adolescent develop an identity in which Jewish ideas, practice and 
involvement with the Jewish people play an important role. • · 

• 
CRITERIA 

Do we know If the outcomes can bo achieved? 

Some experts view adolescence as a time for separation ( or even rebellion) and that 
the "normal" course is for adolescents to resist parent-identified themes such as 
religion and ethnic solidarity, thus rejecting the familiar fare of Jewish education 
received throughout their childhood. At the same time, however, what adol~&ccnt$ 
most deeply seek - new ideas, experiences, peers and leaders - are resources that 

/ 

-----
,,,,/ 
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the Jewish community has to offer. With sufficient imagination and resources, the 
Jewish community could become competitive in the market of attracting adolescent at-
tention. · 

We do not yet have specific answers as to hqw these outcomes could be achieved. The 
very purpose of this option is to start afresh in tflinking about this age group; it is prema­
ture to list possible solutions to the probleII,!S. What follows are 59me first thoughts. 

Until now we have rested primarily on the mass appeal of wide- ranging youth groups 
or on the specialized appeal of, for example, Torah study in yeshivot. While each of · 
these has its own successes, some of the things that have not yet been tried are specified, 
talent-based options which could draw high school students on the basis of interest. 
For example, excellent music or theater groups, journals or radio shows, political or so­
cial service movements which could attract serious youth from different denominations 
and communities. Israel programs as well could be designed based on the serious pur­
suit of excellence in learning about Israel from specific perspectives - be it politics, 
the arts or computer science. 

Do we have the know-how to Implement this option? 

We know how to put together certain elements of thls option, but not a whole package. 
We would need to identify which resources of the Jewish community could be used to 
serve this population. For example: 

1. Intellectual resources - how do we bring the brightest of our high-schoolers into 
fruitful contact with the best minds of our community? 

2. Political resources - how do we let high schoolers participate in the ~erious politi­
cal debates that take place in North America and Israel? 

/ 

3. Social resources - how do we build the right social contexts in which high schoolers 
can come together and powerfully experience community and community action? 

4. Cultural resources - how do we build the youth orchestras, drama and dance groups, 
etc. which would bring Jewish culture alive for high schoolers? · 

5. Religious resources - how do we let high schoolers into the rich and diverse religious 
possibilities which are available in our tradition? . 

Are the materials available? 

No. 

Is the physical Infrastructure available? 

No. 



3 

Are Institutional and p:;!ltic~I support aval!ablc? 

' Institutions are invested in their own curren~ programs. This option may require break-
ing out from current patterns and could inyolve building new institutional and politi-
cal support. ~ · ·· -

Is the funding available? 

No. 

Is the option timely? 

Yes. There is widespread awareness that the majority of this population has dropped 
out and concern to remedy that. 

What would the cost be? 

Unknown. 

How long would It take to Implement? 

Initial experiments could be planned and implemented in 2 years. Retraining person­
nel, etc. would require a substantially longer time - at least 5 years. 

How Important Is this to the field? 

It is not a necessary condition. However psychologists speak of adoles~ence as the time 
when the developing individual begins to establish a mature identity .in areas like oc­
cupation, politics, and religion, and sets bWher priorities. This view of adolescence 
suggests that the high school years are a time when the Jewish community would want 
to have significant input into the decisions young people are making. There is research 
in the field of Jewish education that shows that an individual's decision to continue 
his/her Jewish education into the adolescent years is a significant indicator of future in­
volvement and adult Jewish commitment 

• 
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FAX TO : MR. HANK ZUCKER 

FROM: SEYMOUR FOX 

DATE: 16.11.88 

DEAR HANK, 

THANK YOU VERY MUCH FOR YOUR COMMUNITY OPTIONS . ALTHOUGH I WILL BE 
SPEAKING TO YOU ON THE PHONE, I THINK THIS RESPONSE BY FAX WILL BE HELPFUL. 

BEFORE I RESPOi'JD TO THE ACTUAL POINTS, I WOULD LIKE TO MAKE A GENERAL 
COMMENT. YOU TAKE THE POSITION THAT FOR THE PURPOSES OF THIS COMMISSION THAT 
THE COMMUNITY WILL BE VIEWED AS THE VERY TOP LEADERSHIP - THE DECISION 
MAKERS. I HAPPEN TO AGREE WITH THAT BUT SHOULD WE SAY IT? THERE ARE THE 
PEOPLE WHO HAVE BEE~ WORKING IN JEWISH EDUCATICN THROUGHOUT - WON'T WE 
INSULT THEM? THERE ARE ALSO THOSE IN ADDITION TO THE DECISION MAKERS WHO 
WILL CONTRIBUTE TO THE CLIMATE SUCH AS SCHOLARS, RABBIS, HEADS OF INSTITUTIONS 
OF HIGHER LEARNING, THE DENOMINATIONS. DARE WE EXCLLDE THEM IN THE DESCRIPTION 
OF THIS OPTION? COULDN'T WE INCLUDE THEM BUT FOCUS ON THE DECISION MAKERS. 

SOME MORE SPECIFIC COMMENTS IN THE ABOVE 5PIRIT FOLLO\·J - BY NUMBER:-

1. WOULD YOU CONSIDER INCLUDING THE LOCAL LEADERSHIP NOT ONLY THE 
NATIONAL LEADERSHIP . YOU MENTION THIS WHEN YOU SPEAK OF THE ORGANIZATION 
TARGETS . COULD YOU ALSO INCLUDE THOSE WHO CONTRIBUTE TO BUILDING THE 
CLIMATE SUCH AS THE LEADERS OF THE DENOMINATIONS, RABBIS, SCHOLARS ETC . 

2. COULD YOU INCLUDE STATUS HERE AS WELL E.G. ''OFFER EDUCATORS GREATER 
PROFESSIONAL SUBSTANCE , FULFIILMENT ANO STATUS. 11 

6. WOULD YOU BE WILLING TOINCLUOF. THE PERSONNEL OF THE DENOMINATIONS AND 
THOSE WHO ARE PRESENTLY OFFERING LEADERSHIP TO THE DAY SCHOOL MOVEMENT. 
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11. SOME PEOPLE CLAIM THAT THE POLITICAL SUPPORT . IS REALLY NOT AVAILABLE 
BUT ALL WE HAVE IS PUBLIC ANNOUNCEMENTS. I DISAGREE WITH THIS BUT DO YOU 
THINK THAT YOU WANT TO CONSIDER THAT POINT OF VIEW IN YOUR ANSWER? 

14. THE IMPROVEMENT IN THE JEWISH EDUCATION PRODUCT CANNOT BE GUARANTEED 
BY COMMUNITY SUPPORT AND ADDITIONAL FUNDING IT ONLY SETS THE STAGE 
FOR IT THEREFORE YOU MAY WANT TO INDICATE THAT "A GENERAL AND MAJOR 
IMPROVEMENT IN THE JEWISH EDUCATION PRODUCT OF THE JEWISH COMMUNITY (and add 
to it:-) BECAUSE THERE WILL BE ADDITIONAL FUNDS AND~ ENCOURAGEMENT 
FOR APPROPRIATE PERSONNEL TO BE RECRUITED AND RETAINED FOR JEWISH EDUCATION . " 

IT WAS A PLEASURE TO READ THE OPTION AND I WOULD LIKE TO DISCUSS MY 
COMMENTS WHICH MAY OR MAY OR MAY NOT BE USEFUL. 

WITH BEST WISHES, 

SINCERELY, 
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Fl\X TO: JOSEPH REIMER 

FROM: SEYMOUR FOX lt 
DATE: 14 . 11 . 88 

Dear Joe, 

I probably will have spoken to you by the time you receive this 

fax. Here is my response to Option 14:-

1. I take it that the data - 400,000 and 100,000 comes from some 

authoratitive source . Because of the make-up of the commission, 

I would say more o n the on-campus Judaica courses. 

5. I don ' t think that it's wise to focus on Hillel here only, all 

6 . -7. 

I can think of is: "Sorre suggest a fresh look at the entire college 

population . Their first thoughts include much more extensive use 

of Israel, the·media, both to supplement current programs (Judaica 

courses on campus, Hillel programs) as well as for horn~ use . ~ In 

addition, they suggest the exploration of the more effective use of 

retreat centers and summer institutes and the synagogue and JCC's 

in their home communities . 

Are you comfortable abou t the kind of personnel that we are recruiting 

and can recruit and thut we know how to train them so that their work 

will be effective. I am less comfortable but have been out of touch 

for some time. 

8. Here , as well, I have the feeling that a new kind of material will be 

required, more like Great Books, video, Barry Holtz's book etc . Is there 

a typo in this one about coordinating efforts among "sites . " 

9. Do you want to mention something about ins~itutes and retreat centers 

here . 
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10. My impression is that the college age is underfunded. Have you 

checked 10-11 - I imagine the National Hillel office, Woocher etc. 

will be dependable. 

13. I ' m not familiar with your claim that there was more urgency felt in the 

1960's and 1970's. 

16,-17,-18: 

Where did you get figures and would the same source be able to tell you 

how many we need at $50,000 and how many at $500 , 000 . Also you are 

now only treating Hillel as though it is the entire story. 

OPTION 16: 

1. Under those you don't include I would mention the Israel Experience. 

At some point in our work we included community events (rallies for 

Russian Jewry) and fundraising. What shall we do with this. Are you 

comfortable in not mentioning the Arts or is culture enough. 

4 . I think you might consider saying this more directly and not by 

comparisoA - many of the commissioners think that all of formal education 

is a failure - maybe you might consider repoting that the studies claim 

that there is significant impact. 

7. My opinion is that there is a great shortage here of people who have 

been trained Jewishly and of people who can use the JCC's and other 

informal settings for Jewish education .e.g . what Lukinsky did with 

baseball. Aren't most of these people part-time and unprofessional? 

Won't it be necessary to do something here like what was done for full-time 

Directors in Ramah? In a sense t_hat is what the appointment of Dick Israel in 

Boston and Yecheil Poupko in Chicago represent . (Wa3 this entire option checked 

by the JCC crowd particularly Art Rotman?) 
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8 . I think that Barry Holtz ' s references to curriculum for informal education 

might be useful to you - he clai ms that little has been prepared as 

cur riculum~but that much exists in practice. 

~- Do the camping people agree with you? 

11. -This doesn ' t seem to agree with what I hear from people in the Ramah 

Movement about costs. Maybe other camps are cheaper. 

15. -4 : 

I would substitute congregatiors for Shuls . 

16. If we move toward full - time well trained staff the cost could be 

great - I think that you may wa nt to introduce this or at least_ describe 

an incremental approach that leads to this . 

18 . I think the Jee people would want to give this greater importance . 

I am going to suggest that in this catagory we simply answer 

"is this a necessary condition" by YES/NO or 

something inbetween . 

In most of our options we have left out as an outcome Attachment to Israel 

and Involvement with the Jewish people. I did it myself in the early 

.version of the Supplementary Schools. 

Best regards, 

Sincerely, 

Seymour Fox 
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November 3, 1988 

Dear Joe, 

You asked so many good qu?tions last night , that I am stimulated 
to continue our conversation by fax . 

Let me first repeat one matter that we both agreed on , on the 
phone. Not every category is appropriate for each option . 
sometimes you may want to respond to the category and indicate 
why it is not appropriate (e.g. "we don't know enough"; "there 
are not enough experimental programs in the field" etc.) . 
sometimes you may simply choose to s~ip the category and not 
relate to it . 

When we come to options that deal witn a broad age category, we 
really have a new phenomenon for Jewish Education . I am not 
aware of a fresh look that has been ta<en for any age group . Let 
me then re - organize my thinking this morning about one of the 
options - one that you have already done: 

Option 5 : To focus efforts on the high-school age 

No one has looked carefully or specifically at this age group in 
terms of Jewish Education . Therefore what follows is highly 
speculative and would have to be di:ferentiated according to 
different populations that would be identified in a systematic 
study . E. g. young people who are now involved in Jewish 
Education; Young people who were involved but are currently not 
involved ; young people who have never been involved and are not 
currently involved , etc. 

l .Target population . 
All Jewish highschool age children - whether they are or have 
been participants in any form of Jewish Education (formal or 
informal). ( It would be nice to give some conception of the large 
numbers involved) 

2 . Desired outcomes 
Depending on the population 
a. Acquire knowledge 
b . Acquire or deepen emotional attachment to the Jewish people 
c . Consider , experiment with , deepen their Jewish life- style 
d . Discover ways to explore their identity within the framework 
of Judaism. 
e. Etc ... (the various ideas you have been dealing with in your 
work] 

3 . DO WE KNOW IF THESE OUTCOMES CAN BE ACHIEVED? 
a . There are replicable examples of succesful summer-camp 
programs; youth movements ; Israel Experience programs; formal 
schools; and community center programs . How appropriate these 
are for the entire population , you will have to express your 
ooini0n ()n 1-hP h;ic;ic; nf Vnlll'" P'l(nprt-ic;p _ Vni1 miaht- nPrinP t-h;it-
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what exists if expanded carefully with proper staff , could handle 
a good deal of the picture . On the other hand you may feel that 
what is needed is a great deal of thinking and experimentation 
for the uninvolved and even maybe for those who are presently 
involved in intensive programs like the day- school . 

4 . ALTERNATIVES - becomes inapprop r iate because the study of an 
age group is to discove what are all of the alternatives . 

I believe tJ;tl- the above thoughts will help continue our 
conversation . Please don't hesitate to call or fax. Annette 
looks forward to hearing from you about Debbie's work . She'll be 
sending you the Israel Experience option in the next few days . 

We may succeed at doing nothing else but creating a research and 
work-agenda for hundreds of educators Eor many years . . . 
I am enjoying it , and I wish we could be sitting across the table 
with you the way Annette and I are able to work . we'll find a 
way to work th i s out too . 

Best Rega r ds , 

Sincerely, 

Sr 
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TO: 

FROM: 

DATE: 

RE: 

Dear Joe, 

MEMORANDUM 

DR. JOSEPH REIMER 

SEYMOUR FOX AND ANNETTE HOCHSTEIN 

NOVEMBER 2, 1988 

OPTION NUMBER 5 -- TO FOCUS EFFORTS ON HIGH-SCHOOL AGE 

I just finished reading your option number 5. First a general 
comment about all of the options that are devoted to an age 
group . The reasoning behind approaching an age group, instead of 
a program was that we were going to take a fresh look at the 
~O!ir~ age group, those participating in programs and those not 
participating in programs. This has implications to the entire 
approach. It appears that you are dealing only with those who are 
not involved in programs . Obviously that is where the large 
population is, but I think that if we're going to look at 
adolescents anew, it requires that we look at all aspects 
existing programs, as well as those that arc not involved. 
Therefore the emphasis on outreach may turn out to be a large 
part of the story, but is not the entire story. 

The above comments are directly related to "what is the target 
population" and "what outcomes are to be achieved," because in 
both of these you would have to include day high-school students 
and supplementary high-school students, youngsters who go to 
camps, Israel Experience, etc. 

In terms of item number 3, "outcomes," I don't know enough about 
this one, but isn't it too strong to say: we do not have an 
accessible model for replication -- when later, in number 5, you 
seem to imply that there either are programs, or at least pieces 
of programs, that should be replicated. 

In number 5, I think that if the approach is going to be across 
an age group, these could be good examples of some first attempts 
or some of the things that could be done. But many of our 
categories may not be appropriate when we ' re talking across the 
whole age group. In other words, it is not fuzziness that I ' m 
suggesting here, but an open statement that thinking, research of 
all kinds, and creativity are what is called for when you 
approach an age group anew. 

Number 6, "the personnel," is this only a part-time job? I don't 
know the facts about whether the option is timely, but this is 
something that I'm sure will be responded to by the other people 
whom you consult. 

1 



In terms of number 14 -- I would suggest using the word 
"recruitment" for community leadership and for professional work 
in Jewish education. Also in number 14, you may want to give 
figures, because we want to talk about quantitative benefits too. 
It should be fairly easy to get from your colleagues a cohort 
size (70,000? 75,000?) in order to estimate the size of the whole 
group. You may then differentiate between the numbers we know 
attend supplementary school and day school and the others, in 
order to give a sense of the numbers involved. 

We will be sending you our Israel Experience option in the next 
day or so. 

Look forward to talking to you on the phone. I know I haven't 
arranged that as yet, but the time difference has not worked to 
my advantage. I will try to get to it today or tomorrow. 

Best regards and thanks again for the excellent work. 

2 

Sincerely, 

<:: ~~ 
-~A:!Zv fl /jT {,Juec~-­
s~~~~ 
Ar'rflette Hochstein 
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J, Reimer 4 
Option f}/: To Develop Programs For The College Population (~t~~d) 

1. What is the target population? 

The population 1s the estimated 400,000 Jewish college ana University 
Students ln North America. Of these , perhaps 100,000 are currently being 
serviced by Hillel Foundations or other Jewish agencies on campus. Of 
those not serviced, some choose not to ~articipate though services are 
available; others are on campus with no available services. 

2. What kinds of programs are currently operating? 

The largest provider of services is the National Hillel Foundation 
with 100 full foundations and 200 small~r operations . Other 
organizations alsa have representation on campus - including UAHC, AIPAC, 
and UJA, There are activist organizati ons such as student struggle for 
Soviet Jewry, and houses off-campus such as Chabad House and the bayit 
project. College students also ~articipate 1n missions to and programs 
in Israel and organized off-campus study experiences such as , in the 
Brandeis-Bardin Institute , There is an extensive network of over 600 
on CQmpu~ JudQlco p~og~om~ ln Wo~th Amc~ico, Some o ~ e deg~ee g~ontin9 
departmentB with multiple course offerings while others may offer only a 
small number of individual courses . 

3, Wh~t ~re the dc~ircd outcomco 0£ thip option? 

' 

1. Increase opportunities for college students to identify as 
Jews, meet other .Jews, learn more about Judaism and the 
JewiBh ~ommunlty and ~evelop an a~ult 1aentlty as a Jew, 

2. 

., 

To p~ovide ~tudent~ with oppo~tunitie~ to vie; the Jcwl~h 
community a3 pluralistic and multi - face-tea and -to 1--earn to 
live and cooperate with Jews of diverse backgrounds, interests, 
and 1deologles. 

3. To upgrade and expand the capacity of ex1,t1ng programs to 
~rov1de for the Jewish needs of students by providing more and 
better trained personnel and funds for more extensive 
programming. 

4, To make available services on the many campuses where no Jewish 
services currently exist. 

4. Do we know 1£ these outcomes can b~ achieved? 

We have the informed opinion of several generations of Hillel 
dlrcoto~ ~nd other proEc~olonal~ on c6mpu~ ~~ to whQt wo~ko be~t on 
campuses to achieve these outcomes. We have little hard data in this 
area 
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S ~c thcre--a-l.t&e--nativecs !or .:1ehicvlTto Lhe:5e objcctiveai' 

Some suggest a fre5h look at the entire college population . Their 
alternatives include: 

1. Much more extensive use of RuhRl~lzA~ T~T~Pl ~rn~r~mg; 

2. Extended use of media and arts for on-campus programs and 
at-home use. 

3. Hore effective use of retreat centers, conferences and 
summer institutes, 

4. More direct servicing by local synagogues, JCC's, federations 
ln home communities and on campus. 

5. RAtrPr fln~nrin~ of student-run -otiv1ob ~nd r0li9iouo s~oupo 
on campus. 

G. l:\o W9 h:av~ tho ~now--hou to implement th!:, sm i on7' 

We know something about what it takes to tun successful programs and 
:.l.a1. I. uc:w u11e~ vu 1...e1111~u::.. we 11.uuw 1~:,:, aoou-c a.1.cerna"t1ve possl.b~J.ltles 
and how t o effectively reach the population not corrently serviced by 
existing programs . 

7. Is the. Personnel availahJ "? 

To some extent. Personnel io drawn largely from three ~ources1 
rabbis , social or communal workers and professors on campus. Attracting 
and ma _ntaining full-time professional personnel on current level 
requ1r~3 added funding and training facllltles. Attracting, training and 
retaining full and part-time personnel on a level that would more 
adequately meet the needs of thie population would require a major 
effort. 

8. Are the material ava119ble? 

tes. There are well-established programs for use with this 
population. Dissemination of these programs for wider u~e is often 
lacklnQ. ~v~\1~hl1\ty n£ nQw tronda 0£ pro9rama - •uoh ~c moro owtonoivc 
use of media-is limited and needs fuller development, 

9. rs the t>hYsical infrl'l"t:r11r:t:11r,. Av,•idhhh? 

While college programming can draw on the physical facllities on the 
campus, there is much to be lmproveq upon, especially in model pzograms. 
Tn A¢m~ casaeso (o . 9. Waxvaxd ~l.llol), tho .:>.cg1.1loitlon of o llillc:l bull\lluy 
made a dramatic d1.(£t,z:t:i11\.:t:l ln 1ncreas1ng outreach to stu<lent and gual1ty 
of orograms. Al ternat 1 Vf'\ nf f- r.~m[lllF- n['t I nnl'l wnn1 r.11 !.omot ime9 onvi sd on 
.:>.oqulrin~ now Loc111t10~ LvL vvoolul~ lll~lllule~, conrerences anQ 
retreats. 

. ., 
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10, Are theYP. 1nRt:1t.nt.~nru~l Allppnrtq av<11lablQ? 

Yes . While Bnai Br1t.h-1s not able to carry alone the bur.den of full 
support, local fedetationB and other national groupB have lent Bupport, 
Lacking is support for campuses not located near a Jewlsh community. 

11 . 15 the £und1pq available? 
Currently funding comes f rom three sources : natural organizations, 

local federations and indigenous fund-raising. Funding 1s often at 
minimal levels and badly needs upgrading , Expansion of programs would 
certainly entail added funding leve l s . 

12, Is the political support available? 

Yes. For continued presence on campus; less so £or significant 
upgrading and expansion. 

13. 15 the option timely? 

As Jewish youth continue to be on campus and face assimilatory 
pressures, the option remains timely, 

14. What needs does th1~ option answer? 

1. The 5tudents' need for affiliation and growth. 
2. Parents' need to know their children ~ill continue to experience 

a Jewieh presence when away from home. 
3, The community's need for continuity, for not losing lts members 

at this vulnerable time to assimilation and intermarriage. 
4. The community's need to have a source of young adults who will 

think of making a lay or profess i onal commitment to working 
ln the Jew15h community. 

1s: What benefits could be a nt icipated? 

1. A more affiliated, Jew1shly better educated young adult 
population. 

2. A population with a greater appreciation for the pluralistic 
nature of the Jewish community , 

3. H1n1mal services provided to thou~ands of students 
who currently are without; more substantial services to 
thousands who are currently underserviced. 

16. What would the costs be? 

To u~e Hillel as an example, starting a new Hillel foundation, run at 
almost mlnimal level, co5ts $50,000 per year. Upgrading a £unct1on1nq 
1-1111o1 4="""'t'l•+-'I "" t<' tho lov•l o, a moclol pll'OIJ.lt::>m ><oq1,1i.iroo ~600 1 000 _pc;.i,; 

;(CQC • 'l'hc.i:.;. oi:.:. .::.1, yv111~ 1,.v.::,l.o !VJ. ~1::u.::,v1111t:l i;Ldlrllll':¾ dllQ oeve.1.opmen-c, 
A~ wA11 RR mn~~y~t• r~~ta for improv1n9 lov• l 0£ pro~xammln9, 
Alternative program! a~d another level of expenee . 

. ., 
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~) 

1?. How long would it take to !molemeot? 
P1~nn,na fny ~ltPYn~~\VQ~ ~n~ h•cr1~n1ncr now -~Aa1• r~~~,--- a~~ 

ye~r [\P.rhrn .. ll[HJY-"nlt'ICJ ..... i~~,nlJ prl)']Jr:anu; rciguircia .bout tho o~mc time .... ~.,. ,.H, .. ,1 .. u.,1 •• · ·"'' • .. ,,J t . ... J u .lH•J t.J J! "--~-..:a t-'"'4WVUIU::f1 U UU.L.U \,,.Yt\C .Lonsor, !;> / 

years. 

18. How important is thie fc~ the field: 

Some experts believe the college campu3 is a crucial battlefield f or 
Jewish education. Others believe colleqe is not an ootimal ODDnrt:nnl t:.v 
for reaching young Jews given the nature of the college experience. It 
ls neither a necessary nor an enabling condl~lon. 

/ 
/ 
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l•i!TH 1::·Rot.:;F~I-Wlf.:i CiF Vt1F:10:.H~ KINDS. HrnlJF:,1,li:'.F': TW~ r=·r.,croRS SHrHJU) fJE 
·r ~\l(EI'~ L l" ro 1'.\CL:QI Jl~1 : 

~MF'~g~F:~.;~~irp~~~:A~~~~ ~R~H~~L.~~~~ t,S THEY SflDLIU~ BE {\ND GIU?,LlTAl!V~: 

b. I Nl·~OVf., ·r HJt F·ROt;:;HflM8 -~~~E l·:EE:J\E.D TO t>E?'!I_ !,JI Tl I DI FFC.REl·H l·JE::EDB 
l~i'ID liE1'1?'1NmJ. THE~E SHOULD ,EiE E. :.:n:::r-i Ii'1c.NTE:D L,) l TH , 

(.,Jr: LI() NOT HN,JE THI:: Nm~-- t IOW r:.-m~ l'((.~Rl<E:T I '"8 PROOFU'!M!"; MC.IF( l)(,J (\li;; HPi\.'l: 
Ir FOR THE p~~EPr~R~\TION or- Pm~T1Cff'AMTS AND ::~cm FOI..U:11.•JING-·UP 
AL:T!ViTtES AFTEI~ THElR nETURl\l . 

/"i:z.:.. rim~. t.ttf.:'£.JBim~.r. J.J.i J.rl113 E.Q!;-:. Tl:lf~ EJ.P-9. 
IT tS I-JUT A 1-ll:~CESSf.iR'f CONOIT~ON. 

JS 1'1DT AN :'.:.Nr~tll.!1\10 CONDI r 1ClN. 

VCiS i:.tUT A SHOt:rr H-:RM Tf·1AIN.r.NG F-FF\:JRT IS N~~EDED. 
THE l''ERSU!.JI--IEL - COUNSELLC)RS I ff,:\cHER::i, GUT JASS, F•LAMMEn~.J, 
Al,MJ.NIIHR!-~nms ,# !r.i PO"rENTif.\U.Y AVA!Lf➔El1..~ ( rHAT ISf TH~Rf. M~E 
PSClPL.E i.-l1TH THE: NECESSf~RY fJUl'.',L!FH.:r-1TJONS>. 1HEY NF.F.:i'.l 10 :.cE 
TfM!MeD. 

YEB l M;~TEHIALS AR~: AVf.\II..ABLE MOPE SHOUL.D BE Pl,EF'ARt:~D AB 
SPECt~lC PROGRAMS AR~ PEVE~OPED, TH~RE AR( ALMOST NO MATEnIALS 
ro PkEPARE PARTrctrANTS FOR PROGRAMS OR TO FOLLOW-UP ON THEM. 

YE.S. '~ PLANFUL use:: C}F EXI~.iTii'!S FAClL.I rrr:s (YDUHl ,VH.Lt1i:if~=1q 'vOUTH 
~IUBTEL8g !!'H.L.D SCHOf'.ll.Sj HOTEl.55 5CHL10L·-1:•DRt'iITO~lESs UNI\JE.:mH TY 
{~(-WlPUS Hmm 1 NG t f.TC •• , ), COULD ACCOMMGD{HE S tlJN 1: FI CAl•l'r n1cr~£t~St::8 
IN pf;[•HlCIPATION. THERI::": Af<E E<OlTLE:Nf:CKS IN ,~EFnJSAi_EM ,-1hlO .ll'll EE .. ,Yr 
Dt:ru NG ·rHe:: WI NTF.r-: (~ND $lJMi'iER VA CAT t ON T 1 MES. rl-iE 1\11:'.E:lj F'(JH 
f.1DOITIONAL F'ACILl rIES Si-lOULD f..'E $>\SSf:G';;;E:O. 

SOM~ FUN~ING 18 AVAlLAOLE - PkIM~RJl.Y ~ROM JRFI-WZD SOURCES , BUT 
i NCREAf3 I t./GL'l ~)U30 FRl1t1 Otf\lOM I NAT I C1NS ~ F~~ot£r,AT IONS A!\lt') U1CAL 
130URCES. HOWEVZR COS I' IG A .Sil:\NlFlCANT STUMDLINl:l-FJl.OC•< TC 
f'1:"\R I 1 C H'AT Xf.JN Ii'~ PR0t.3F~Al1S. I i\lCREl~BED BCI l()U~RSH IF' FUN0~3 Af.:E 
LIKELY TU FAClLITATE INeREASCO P~RT ICIPATION . 
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OPTION 3: TO FOCUS EFFORTS ON THE HIGH SCHOOL AGE 
DESCRIPTION 
As mentioned in the note on the list of options (see page x of 
this document), there is a significant difference between 
developing programs and planning for the needs of a whole age 
group. While the former focuses on what exists and whether it 
can be expanded or changed, the latter seeks to take a fresh 
look at an entire area, to ask broad, speculative questions about 
seemingly-familiar subjects. This particular option challenges 
us to ask: What does our general knowledge of adolescence 
suggest can be done in Jewish education for this population? 
WHAT IS THE TARGET POPULATION? 
The population is all Jews of high school age in North America. 
It can be broken down into four sub-groups: 
1. Those who are continuing their Jewish education in both formal 

and informal settings. 
2. Those who are continuing only in informal settings. 
3. Those who are not continuing in either formal or informal 

settings. 
4. Those who were not involved in elementary Jewish education and 

are still not involved as adults, 
WHAT ARE THE DESIRED OUTCOMES OF THIS OPTION? 
To help the Jewish adolescent develop an identity in which Jewish 
ideas, practice and invovement with the Jewish people play an 
important role. 
DO WE KNOW IF THE OUTCOMES CAN BE ACHIEVED? 
Some experts view adolescence as a time for separation (or even 
rebellion) and that the "normal" course i s for adolescents to 
resist parent-identified themes such as religion and ethnic 
solidarity, thus rejecting the familiar fare of Jewish education 
received throughout their childhood. At the same time, however, 

' ~ I what adolescents most deeply seek - new ideas, experiences, peers 
and leaders - are resources that the Jewish community has to 
offer. With sufficient imagination and resources, the Jewish 
community can be competetive in the market of attracting 
adolescent attention. 7 
Until now we have rested primarily on the mass ap~eal of wide­
ranging youth groups or on the specialized appeal, for example, 
of Torah study in yeshivot. While each of these has its own 
successes, what has not yet been tried is specified, talent-based 
options which could draw high school students on the basis of 
interest. For example, excellent music or theater groups, 
journals or radio shows, political or social service movements 
could attract serious youth from different denominations and 
communities. Israel programs as well could be designed based on 
the serious pursuit of excellence in learning about Israel from 
specific perspectives - be it politics, the arts or computer 
science. 
DO WE HAVE THE KNOW-HOW TO IMPLEMENT THIS OPTION? 
We know how to put together certain pieces of this option, but 
not a whole package. We would need to identify which resource of 
the Jewish community could be used to serve this population. For 
example: 

1 



1. Intellectual resources - how do we bring the brightest of our 
high-schoolers into fruitful contact with the best minds of 
our communiyt? 

2. Political resources - how do we let high schoolers 
participate in the serious political debates that go on among 
us in North America and Israel? 

3. Social resources - how do we build the right social contexts 
in which high schoolers can come together and powerfully 
experience the element of community and community action? 

4. Cultural resources - how do we build the youth orchestras, 
dance groups, etc. which would bring Jewish culture alive for 
high schoolers? 

5. Religious resources - how do we let high schoolers into the ~ 
incredibly rich and diverse religious possibilities which 
xxxxxxxxxxxxxxxxxxxxx? 

ARE THE MATERIALS AVAILABLE? 
No. 
IS THE PHYSICAL INFRASTRUCTURE AVAILABLE? 
No. 
ARE INSTITUTIONAL AND POLITICAL SUPPORT AVAILABLE? 
Almost by definition institutions are invested in their own 
current programs. This option asks "for a possible break-out from 
current patterns and would require building new institutional and 
political supports. 
IS THE FUNING AVAILABLE? 
No. 
IS THE OPTION TIMELY? 
Yes. There is widespread awareness that the majority of this 
population has dropped out and concern to remedy that. 
WHAT WOULD THE COST BE? 
Unknown. 
HOW LONG WOULD IT TAKE TO IMPLEMENT? 
Initial experiments could be planned and implemented in two 
years. Re-training personnel, etc. would require a substantially 
longer time - at least five years. 
HOW IMPORTANT IS THIS TO THE FIELD? 
It is neither a neccesary nor enabling condition. However, 
psychologists speak of adolescence as the time when the 
developing individual begins to establish a mature identity in 
areas like occupation, politics, and religion, to set his/her 
priorities. This view of adolescence suggests that the high 
school years are a time when the Jewish community would want to 
have significant input into the decisions young people are 
making. There is research in the field of Jewish education that 
shows that an individual's decision to continue his/her Jewish 
education into the adolescent years is a significant indicator of 
future involvement and adult Jewish commitment. 
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Option 6 and 17 To Focus Efforts on the Family 

DEFINITION 

What is the target population? 

The target population is the universe of Jewish families. Two 
particular family constellations which have received most 
attention are parents and school-age children and senior adults 
and their grown children and grandchildren. 

What are the desired outcomes of this option? 

1. Greater involvement of the family unit in Jewish life and 
learning. 

2. Greater involvement of parents in the Jewish education of the 
children. 

3. A chance for adults tolearn about and practice Judaism. 

4. Building reinforcement for children's learning by increasing 
Jewish learning and practice in the home. 

5. Potential strengthening of the cohesion of the Jewish family. 

6. Potential building of a sense of community among Jewish 
families and a collective attachement to sponsoring Jewish 
institutions. 

Do we know if the outcomes can be achieved? 

There has been much research done that has argued for the 
importance of the family as educator but programs in family 
education are still in an experimental stage. Educators involved 
in early experiments believe they have achieved some of the 
objectives. Models for replication have yet to emerge; no wide 
replication has been attempted. 

Are there alternatives to achieve these outcomes? 

1. Adults can learn directly throgh programs in adult education. 

2. Family members can be involved in children's 
through school participation (comittees, fundraising, 
more, involving homework. 

education 
etc.) and 

3. A sense of community can be enhancd through social, political 
or religious activities for adults. 

Do we have the know-how to implement this option? 

Very little. Some educators involved in family education believe 
they are developing the know-how to implement single programs and 
may be ready to develop a model for replication. 
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Is the personnel available? 

Presently, family education draws from existing personnel pools -
particularly rabbis, social workers and educators but very few 
Jewish professionals identify as family educators. Existing 
personnel may be qualified for the few existing models of family 
education , but if family education is to be developed, personnel 
will have to be trained appropriately for the new programs and 
approaches. 

Are the materials available? 

A good deal of materials from other areas may be adapted for 
family education, but a serious curricular effort will be 
necessary if this area is to be fully developed. 

Is the physical infrastructure available? 

Yes. Programs take place in synagogues, JCC's, camps. 
addition could be retreat centers. 

Are the institutional supports available? 

The only 

The idea is new, but is considered by some experts in the field 
to be so potentially important as to merit immediate support. 
Existing programs are to be found in synagogues, JCC' s, 
federations, camps, and there is a call for additional programs . 
For widespread replication, more national institutional support 
would be needed. 

Is the funding available? 

Funding for existing programs 
the families themselves. 
producation and re-training of 
large scale development is not 

comes from host institutions and 
Replication requires material 
personnel. Currently funding for 
available . 

Is the political support available? 

The political support is building in selected locations, but is 
yet untested in many other locations . 

Is the option timely? 

Yes. With concern about family cohension and parental non­
support for children's education, many feel this is a most timely 
option especially for families involved with congregational 
schools, day schools and ot her forms of Jewish education. 

What needs does this option answer? 

The need of families to find ways to be involved together in 
Jewish life. The need of schools to involve parents in their 
children ' s Jewish education. The educators' needs to feel 
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supported by the home and the children's needs to have continuity 
betwen the school and the home. 

What benefits could be anticipated? 

a. Family education could enrich the whole pattern of 
participation of the family unit in Jewish life - in the home and 
inthe community. 

b. Family education could build a connection between what is 
learned at school and seen at home. 

c. It could help revive supplementary schools by bringing the 
parents more closely in touch with their children's and their own 
Jewish education. 

d. Family education could enhance chances that children would 
continue education beyond bar mitzvah. 

e. Unintended consequences : it could raise the demand for more 
quality adult education; and it could involve rabbis more fully 
in practice of Jewish education. 

What would the cost be? 

The immediate costs of moving from local experiments to producing 
models for replication would be low . To move to full 
implementation and long- term development would involve more 
substantial , costs for the salary and training of personnel and 
the production of materials. 

How long to implement? 

The next stage could be achieved in 2 years. Full implementation 
would require 5-7 years. 

How important is this for the field? 

Some experts believe family education could be an enabling 
condition in the sense that with more family involvement, many 
other forms of education for children and adults would be far 
more effective. Others caution that this is as yet an 
experimental approach and has yet to be proven effective on a 
wider scale. 

3 



Dot ion ~ and ~ 
1. ~b~t i~ th~ taroet QQ~ulation? 

The target population is the universe of Jewish faMilies in 
all its various shapes and sizes . 1wo particular family 
constellations which have received most attention are p~rents and 
school-age children and senior adults and their growh children 
and grandchildren. 

2. ~bat are the d~$iced outcomes ~f tbAS oation? 

1. Greater involvement of the family unit in Jewish life and 
learning. 

2 . Greater involvement o f parents in the Jewish education of 
the. -:Mil d ren. 

3. A chance for adults to learn about and attach to Jewi~h 
practices. 

4 . Building reinforcement for children ' ~ learning by 
ir1cre&1siY,g Jewish learr-,ir,g and w.act i ce in the horne. 

5. Potential strengthening0~ the cohes1on of the Jewish 
farn i l y . 

€,, Poter,ti.a.l building11
~a sens;e of cornM1.1nity ar,,c.ng Jewisn 

families end a collective ittachment to s0onsorin9 Jewi5h 
i !'1st 1 tut 1 on;.. 

3 . Qg ~~ ~DQ~ if the outcomes £an be ash1eved? 

Educators 
often bee-n 

Model!!! f ol" 
h a s bee n 

Family e ducation is yet in an exoer1ment~l st~ge . 
i.nvolvsd in early a~oeriments bel1e~e they h.ve 
~uccessful a.nd have achieved some of the obJectives. 
replication have yet to emerge; no wide replication 
attempted. 

l , F a mily m~mbers can be involved 1n children ' e educ.tion 
through school participation (committees, fundra1sing, etc.) and 
more craative, involving homework. 

2. A sense of community c~n hP Pnh~n~~rl ~h~ounh co01~l , 
0011t1ca1 or rel1g 1ous activities for adult s . 

3 . Adults can le~rn directly through programs in adult 
education . 

Educators involved in family education believe they ar& 
develooi.ng the know-now to implement single program$ and may be 
re~dy to develoo ~ model for reol1c~t 1on. 



Family education draws 
part icule.rly rabbis, sc,cial 
T',;;,,- ..,0.1-d ,·oci u .L r ·e~ r·,:: I. r 'c:\ J. r1 J. r1y uf" 

froM existing per6onnel pools­
workers and educators. To move 
µersonne1 along ~nese sK111-11ne&. 

7 . Bre tbe materi~ls ~vatlable7 

A !,lOOd deal of nie.teria.1s from c•ther are~s may be adapted for 
family education. To develop this area further may reQuire a 
serious curricular effort. 

Yes. Programs take place in synagogues, JCC's, camps. The 
only addition would be retreat centers. 

The idea is new, but i s consider~d by ~ome experts in the 
field to be so potentially im~ortant as to merit iMmediate 
support. Existing programs are to be found in synagogues, JCC's, 
federations, camps, and there is e call for additional programs. 
For widespread replication,more national institutional support 
would be needed. 

Funding for exlstin9 programs comes froM host institution9 
and the families theMselves. Replication requires ruaterial 
production and re-training of personnel. Currently funding for 
those are not available. 

The political support is building strongly in selected 
locations, but is yet untested in many oth~r loQations. 

1 ,:::, ..... 

Yes. With worries 8bout family cohesion and parental non-
~upport for children's education, many feel this is a most timely 
option especially for families involved with congregational 
~chools, but also day school families . 

The need of families to find w~ys to be involved togather in 
Jewish life. The need of ~chools to involve parents in their 
children's Jewish education. The educators' needs to feel 
supported by the home and the children's needs to have continuity 
b@tween the school and the horoa . 



j . 'v::_. 

i\n,'b 

14. What benefits could be anticiQated? 

a. Family education could enrich the whole pattern of 
participation of the family unit on Jewish life- in their home~ 
a.Y,d cor11muni t ien. to\l\(\ 

b. Far11i ly education J\somet imes b1.li ld a connect ion betwe&n 
what is learned et school and seen at hoMe. 

c. It could help revive supplementary ~chools by bringing 
the parents more closely in touch with thair children's and their 
own Jewish education. 

d. Family education could enhance chances that children 
would continue education beyond bar mitzvah. 

e. Family education could increase amount and ouality of 
adult participation in the Jewish community. 

f. Unintended consequences: it could raise the demand for 
more quality adult education and involve r~bbis more fully in 
practice of Jewish Qducation. 

The immedi~te costs of moving from local experiments to 
producing models for replication would be low. To move to full 
implementation would involve more substantial• but still 
moderate. costs, 

The next stage could be achieved in 2 years. 
impleMentation would requir9 5-7 years. 

Full 

Some experts believe family education could be an enabling 
condition in the sense that with more fa~ily involvement, ro~ny 
other forms of education for children and adults would be far 
more effective. Others caution that this is as yet an 
experimental approach and has yet to be prov9n effective on a 
wider scale. 
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J • Re 1 mer I 1 Cl­

option uJand ~: To rocu~ Efforts on ~rd Develop Proqrama 
for Adultn · 

1, What ls the target population? 

The target 1s the whole adult population of the Jewish community, 
This is sometimes divided into subpopulations by age (young or senior 
adult5), status (singles, parents), level of commitment (affiliated or 
unaffiliated) or professional, 

2. What kind~ oL.programs cur.:r.ently exist? 

There ie ~ wide ~rr~~ 0£ pro~~~mo £or adult~ in tho ~cglm~ o! both 
~ lmal and informal education. on the f ormal side there are lecture 
coz:: i co I cluooco, 1 not i tutco ond o chool.:, .:> pon.::iorcd by ~yna(J'-'':IUt:o, i..:vuuuuul Ly 
centers, national and local organizations. ~here are also university 
programs, study group8, havurot and study retreats, as well as special 
study programs for leadership groups, On the informal side there ate 
intereet and self-help groups, cultural events and Israel experience 
programs as well as retreats and weekends of all sorts. 

3. 

4 I 

What are the desired outcomes of this opt ion? 

1. To encourage greater personal. commitment to Jewish life. 

2, To increase engagement with Jewish sources. 

J. To increase participation ln Jewish communal activities. 

4. To encourage more knowledgeable participation in Jewish 
life 

/ 

5. To improve adults' ability to transmit Jewish tradition 
and culture to the next generations. 

~ - To 11trGn'Jth~n th~ oonneotion 0£ Nox:th .hmoric.in :Jo\lo to 
Israel 

7. To involve many more adult3 in fo~mal and informal Jewish 
learning and activity. 

Do we know 1£ these outcomes can be achieved? 

We know through experience that there ~re programs that have 
achieved many of the above outcomes. We know less about developing clear 
mod~l6 that oan bei r~DliClctt~d, and do not ~now the imi;iac1t of cliff~r~nt­
pro9rams on adults. We do not7mow the. number~ ofa:au l t:, who have been 
~ea~hed or poten~iglly co~ld be reached by thoco prosr~mc, 
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# 1/13 

:,, ~ - t...lleLt: e1ll.t!tnctt...1ves co acnieve cnese outcomes·;' 

In addition to many kinds of tJi:ogz:ams 11stea above, theYer-aYe · 
~lternat1ve modalities which have been suggested: 

6. 

1. More systematic use of the media (including public and cable 
:::~~:s;~n~ v~de~s, tape:, compu~~; programs) for reaching 

2, More eftectlve n~P. ot nook rl11hS"< -"n1'1 "t-hi:>Y 11h""'"'l' nr homQ 
reading programs; 

3. More creative use of University programs through extension 
courses, etc. 

Do we have the know-how to implement thi5 option? 

We have the know-how to run A1Jr.r.A.•H1f1i1 r>YnCJYrlm~ nf m~ny d1££e:rord: 
\ndc, We urc £ir;:,t ~o.inin9 ).;now- how to ucvclu1,1 .::iuo..:0..:1:~~.Cul 111uut!l::; ,;lllO 

~eplicate them. We have yet to gain much know-how in the marketing of 
ava1 lable or potential programs. 

7. Is the personnel available? 

(~ 

The personnel picture ls eneven, There is a great potential 1£ 
rabbis, scholars and informed professionals can be chann~led to area. 
There is a need here for te-tra1n1ng. There may also be a role for 
training para-professionals and supporting peer learning as in yes1vot and 
havurot 

8. Are the mat~r1als avail able? 

There is much material for the adult learner, but it is not arranged 
ln curriculum £orm £or t~oGhins pu~po~c~. 3omc ~u~Ll~ulctL ~ffu~L~ l1~v~ 
begun; more would be needed for fuller implementation, Use of the media 
(films, video, etc.) haa begun, but much material is yet to be made 
commonly available or incorporated into curriculum. 

9. rs the physical infrastructure available? 
., 

. 
It lnnk~ 11kA ~ QYA~t rlPAl ,~ -"VA!tabl~, thou~h c~rG£ul gtudy mi~ht 

indicate need for more retreat centers and vacation site~. 

10. Are the institutional supports available? 

Yea. On both a local an~ n~t1onal level there are mc!t11y 
organ1z~t1on3 involved and_supportlve. What may be lacking is 
cooccHnr1t.l·nn .=tmnnq nYo~n17.~t1nnA-tc"l·· ~vl"llt1 ,:w~r.1~(? and ini:ora~ue rn..~k~til'\'3 
effectiveness, 

11. Is the fundlng available? 

Not for a serious effort at model-building, replication, per5onnel 
re-training, and development of mater1al3, 

12. I3 the political support available? 
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Yes. A6 more communal leaders are themselves touched by adult 
programs, they become their supporters. There is also more general 
awareness that we cannot educate the · younger generation without also 
e~ucatlng the adult population, 

13, Is the option timely? 

Yes. 

14. What needs does this option answer? 

15. 

1. The need of adults to learn and re-learn more about Jewish 
tradition and culture. 

2. The need of the community to have a more knowledgeable and 
committed membership. 

3, The need of the younger generation to see their elders also 
also involved in Jewish life and study. 

What benefits could pe an t icipated? 

1. Adult educatlon could change the nature and kind of -'~wi~h 
involvement of the ad~lt population. 

2. It could involve hund: e~~ of thousands of adult Jews in 
Jewish activity. 

3. It could enable education for children and fam111eB to be 
improved as more peopla would have a stake in the educational 
enterprise. 

4. It could help turn education into a top priority of national 
~n~ 1nr~1 rnmmun~l and reli~loua o~~an1~~t1ong. 

What would the costs be? -✓ 
' l 

Initial efforts at developing model programs could be begun at 
low-costs. As efforts to expand programs, re-train personnel and develop 
rnater1al5 got undexway, co8t~ ~ould rise, but remain moderate, 

17. How 1 ong .W.Q.4,ld 1 t take to implement? 

There could be a 1 year planning period followed by a 2-3 year 
effort at developing model programs. Full fledged implementation would 
require a 5-7 year period. 

18. How important is this for the field? 

While neither a nece8sary nor an enabling condition, adult education 
is considered by some to be a very important programmatic option because 
it could reach a very large number of Jews and also help to develop 
current and future leadership for the community. 
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Q_g~iQJ'.'J ~i~= Ig sh~y~}.Qg ,!!)Q iW.9!:QY!! ib§ .§!J.Q~lJimeol§r~ J?~b29l 
Jgl~WttDiit~ ~ng biQb i~b2Q11 

Tha population is the families of children of school agg who 
are enrol led in '-UPpler,,entary schools. In th& U.S. there ar& 
close to 270,000 childrgn currently enrolled; in Can.d& clo•• to 
9,700. Thal"'e are about 2200 s.upplen1ent-ry schools in N.A., 
primarily sorving elementary gr.des, with• vast maJority under 
the auspice& of either Reform or Conservative synagogues. 

1. To improve the quality of thesa programs by providing 
mora highly-trained parsonnal, batter supports for teachers, 
better consistency in use of curriculum, and Mora support from 
familiRs, congregations and coMmunities. 

2. To enhance tha children'& and fa~ilieQ' education~, 
._,_...,~,·.L"""...-w "o Dlil"C"Cel" 1rnpar-t knowledge, create commi trn~nt , to the 
Jewish people and a"cour.ga mora observance and p•rticipation. 

3. To .ffiliata Jewi&hly and co~tinue furthar study after 
Bar Mi t zvah. · 

4. To increa.e the numbers of families who would ~end their 
children to the&e schools for a Jewiah aducat1on. 

We a9~uroa alot and do hava some axper1antial knowledge of 
what makes a &upphtmentary 11c:hool more affac:tive and how to 
improve las. aff•~tiv• •~hoola. No au.tein&d wi~a11cale effort 
has baen tried to upgrade these achools1 but the condition. 
expert& list a~ e&sential for affactivanesa (qualified personnel, 

, ate.) .rlil currently oftan lacking. 

Soma experts have put forward thasa •ltern•tivas to r•~l~oa 
supplementary &chools1 

1 T-r~ .......... , .•• , .... A'-4•,w r...,, "'•Y •\.·11vu.1.•, 

2. Enhancing outreach directly to Jewish families~ 
3 . Incraasing allotments for informal educ•tion,.c,,,~ 
4. Starting I&rael prograM• for younger children 

Each of tha6a •ltarnativa& is problarnatic. Many expert• bali•ve 
th~ra will remain a limited clientQlle for day echoola and that 
family and informal education work bs&t •a extwnaiona of, not 
r9placamants for, the&a schools. 

With appropriate par~onnal,fam1ly and communal aupport, we 
believe we know how to improve the Quality and attractiveness of 
single supplamantary schools. We hava limited knowledge of how 
to ch&nga the culture of th•9• schools for the whole population • . .., 
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E, • 

Currently there l$ a pool of mostly part-time and some full­
tinia personnel. IMprovemwnt would raquira rRcruiting, tr-.aining, 
and retention of more qualified full-tiMe per5onnal and mo~a 
support and professional opportunities for both full and gart­
t1me personnal. Creative recruitment of part-time teacher& 1s 
also nac&&sary. 

On an elementary level, yQs, 
&ome extent, but la•a ao. 

On a high school leval, to 

The crucial s.upport of congreg~tions and danomination 
Y-emains. Flitd&r•tions a'r"e now piving some suc,po'l"t, ·important 
i9sues ara how to help congregations Maks more effective us.age of 
o v oilabl• erd ... 1..:•l..luri•l r·w•uurcw& -.no conimun1,;u;n;. 'CO coord1n.ate 
cornmunal and denor"inat i o nal effort& t o imcrove tha!ie schools. 

For current operations, y es1 but not f or a s.erioua efforts 
of large-school improvemQnt. 

/ 

11. !i ib~ ~2li1i~il ~~gg~rt ~YAilAQl~1 

To a limit2d &~tent. The poor reputdtion of supplementary 
schools ha& made it difficul t to rally support for a aus.tained 
effort to improve their quality and eppeal. There i5 tha danger 
of - self-fulfilling prophQcy of low litXPectat1ons and poor 
psl"for-mance. 

YQ&. Moet ob5arvere agra• the supplementary schools are in 
crisis and need to be either improved or reglacad. 

1. In the U.S.A. th• 70~ of tha children •nrolled in J•wtah 
~choo l~ who attend euppleMsntary 5choolw need a bQtter 
educational experience. 

2. Mo5t non-Orthodox synagogue~ &pend a considerable portion 
of their budget. on the~a schools and da.erve more for their 
money, 

3. The many Jew1sh familiaa ~ith children enrolled in thee& 
schools need better-quality help from these schools to help 
au■tain thair ohildran'• Jewish identity • . ... 
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1. Batter quality schools could batter provide students with 
more Jewish knowledge, firmer Jewish v.lues and more deeply felt 
Jewish commitment •• 

2. Better quality .cnools could attract and hold more 
.tudent~ for more years. 

3. Improved supplem~nt.ry education could be a gateway for 
greater intar&~t in informal, family and adult education as well 
as programs in lsraal. 

Migk . Wi.thc:,1,,1ir -. ol.lct.:t.i.ncd of'For-• 1110 i.Mi:,,•ovc the pa1~aot,r1c). 

picture, no sustained iMprovsment i~ po&.1bla, 

Pilot proJects for dsvalooing model programs could be 
impl&mented in 3-5 ye.rs. More .yste~~tic improvements could 
require 5-7 year&. 

It is not a neca.sary condition. Some observer. rank this 
as aMong the most iMportant programMatic& options because it 
reachQQ the largest numbar~ of familieg. Other observers b~lieve 
th9 outcomes will ba hard to achieve and May not be worth tha 
1.rg~ investment. ,, 



SUGGESTIONS FOR OPTION 9 - TO DEVELOP AND IMPROVE THE SUPPLEMENTARY 

SCHOOL (ELEMENTARY AND HIGH SCHOOL) 

REIMER'S 1 AND 2: are now part of the description . Comments on the descriptiopn : -

it is not the families but the children 

I suggest it be written this way - "the population is the children 

and families of school age who are enrolled in supplementary schools. 

I would further add that the 270,000 enrolled could grow by several 

hundred thousand . a vast majority are either under Reform or Conservative 

but there are schools lunder orthodox con~unal auspices. 

Point Number 2: Keep all his number 2 - in light of the outcome be part of 

of description. 

3, Must refer to Schiff's study in terms of an examination of what exists 

my comment should be included "Expert opirion is divided between those 

< 

who view the lsupplementary school as a high-risk poor investment and those 

who believe that it is important to invest in model programs to give the 

institute a fair chance. 11 Of course , he picks this up under his 

point 4, 

We have no knowledge that a great supplementary school can be developed. 

4. Most of 4 is OK . I would add my comments : The Israel Experience programs 

are generally not appropriate for this age group - even if you agree with Joe 

that you "start Israel programs for younger children . " 

6. I would begin with a NO and would mention the large number of poorly trained 

Israeli teachers and combine him with mine .. . .. . 

(mine . . . . ) 11 Is the personnel available - No . At present the lack of 

qualified personnel is the major problem. Personnel could probably be 

recruited for model programs on a small scale . There are no acceptable 
proposals at present . " 



7. I would change to :- On an elementary level , a good deal (etc) 

9. His 9 is our 7 - if it is listed our way then the answer is YES . 

(OUR WAY NO 7) :- "Do the mechanism - institlutions for implementation -

exist? If not, how difficult will it be to create them? 

I would correct "Federations are now giving minimal instead of some 

support. 

70 . I would correct to read : - "not at present for serious efforts at improvement" 

72 . I would rewrite to following way:-" YES. For those who believe and are 

concerned about the future of this institition. Not so for those who doubt 

its ability to be rehabilitated. 
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Joseph Reimer 

JI!~ .. option ,,J'O: 
t To Deve 1 op and Irnpr 9vo the Day School ( ~t'-1\M~ c.d, tH1'\I\) 

(Elementary and High School) 

1, What 1~ the target population? 

The population is all Jewish families with children of school age who 
are interested or could be made interested in day school education. In 
1982 110,000 students attended day schools in the U.S.A.; 16,000 in 
Canada. The largeAt r.nnr.e.ntration.. 1.s .. in the lo'ilte~~l8snent«J:y 9rade6. Of 
the 586 day schools in North America, 462 are Orthodox, 62 are 
Conservative, 44 are communal, 9 are Reform, 4 are secular 

2 What are the desired outcomes of this ontion? 

1. Improve quality of day school education through supports for 
personnel training and professional growth, model programs, 
curriculum development, integration of different areas of learning 
and 1ncrea~ed family lnvolvement, 

2. Produce graauates with h1gh-level3 of Je~i~h commitment an~ 
in-depth Judaic knowledge who c ould form a core of future 
Jewish leadership. 

3. Improve possibility of more famlllcs throughout community choosing 
day school education for children by increasing total number of 
day schools (d.s.) and qualified personnel and by offering, ~hen 
needed, more opportunities for tuition reduction. 

3. Do we know if outcomes can be achieved? 

We have a good deal of experience with day 5chool education and much 
for~ed opinion about its potential effect1vene,s. We aesume that by 

creating more total Jewish ambiance, devoting more hour3 to Judaic 
content, and commanding a more serious level of commitment that d.s. 
education produce8 more knowledgeable and committe~ Jewa, But we do not 
yet have hard data to support these assumptions. Nor do we know how 
widespread day school education could become in u.s.,or outside of the 
Orthodox community, what it would take to gain more support for day h~gh 
school education. 

4. Are there alternatives to achieve these objectives? 

1. Excellent pre-3chool, supplementary school, informal education 
and Israel programs may be alternatives to day school, 

2. Some say 1ncreas1ng quality of secular education 1n day 
schools will increase numbers. 

Many observers believe the8e are not realist1c -. alternat1vee to daf 
school and that ~ay schools (especially when complemented by informal 
programs, family education and Israel programs) is the most effective form 
of Jewish education available. 
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5. Do we have the know-how to implernent this option? 

Yes, we know how to run aucceseful day ~chools along &11 the 
ideological lines . But at present we have not come up with an approach to 
recruiting and training the needed personna:. 

6. Is the personnel available? 

There are personnel available, but not enough for current need~ and 
certainly not for potential future needs . In ~ome cases today day schools 
need to rely on Israeli teachers to cover certain subjects. Many 
observers feel that a number of steps could be taken to improve the 
per5onnel picture . These include: more active Iecru1tment, more training 
opportunities, increased salaries and benefits , better in-service and 
s~ - ff development opportunities. There are needs for~ school 
pi.nclpals and master teachers as well as professional teacher5, 

7. Are the matetlals available? 

only to a limited extent. There ls a ganeral lack of first rate 
curriculum at all levels for teaching Judaic subjects. 

8, Is the physical infrastructure available? 

Day schools face four challenges 1n relation to physical structure5, 

1. New 3chools need to £ind lnit1al space in which to house the 
school. 

2. Expanding school~ need to find larger guarters. 
,/" 

3 . All schools face cost of upkeep and maintenance of· build 1ng. 

4. Many ~chools wish to improve quality of educational facilities 
such as; libraries, laboratories, gymnasiums and class rooms , 

Thete ate constant need~ for funde 1n relation to all of the above . 

9. Are there institutional suppor:s available? 

In the Orthodox community, definitely yes. In the Consetvative 
movement, mostly yes. In the Reform moveme~t, it ls newer, but gainlng 
support. so too 1n the federation world. 

10. Is the funding available? 

Day schools tely on the following sourcas for fun~ing; tuition, 
communal funds, governmental funds and local fundraising. Tuition fees 
cover between 40 and 90 percent of operational co~ts depending on numbe:s 
of students on scholarship and the extent of the scholarships (which may 
range from 10 to 100\). Capital costs must come from communal funds or 
local fundra1s1ng, Many day schools str-;sle to meet current budget~, 
without having adequate funding to rals~ ~c~char salaries and benefits, 
exp~nd facilities, or increase scholatshi J ~ool , 
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11, ls the pol1tlcal support available? 

Certainly ln the Orthodox community. Otherwise, the support 15 
1ncreasing, but is by no means universal. opposition, though, has greatly 
decreased. 

12. Is the option timely? 

Yes. Judging by 83% increa3e 1n enrollments between 1962 and 1982, 
and continued Qrowth Ar.rn~~ 1nAnlng1r.~, 11n~~, n~y ~chool Qduc~tlon 1e 
timely . 

13, What needs doe~ this option answer? 

1, Need to provide students with a more complete 5ett1ng to study 
Jewish tradition in depth and develop Jewish comrn1tment5. 

2. Need to provide viable Jewish alternatives to what some parents 
perceive as falling public and supplementary ~chools, 

3 . Need to provide some parents with opportun1tles for more Jewish 
involvement. 

4, Need to provide educators with 'OfJ~~.s; i.ot: full - time work and 
consistently serious teaching and advancement opportunities, 

14. What benefits could be anticipated? 

l . Larger numbers of Jewish students would be involved in more 
lntenslve Jewish study. 

/ 

2. Quality of Jewish knowledge ana commitment could . be elevated 
across the community. · 

' 

3. Could create a larger pool for future lay and professional 
leadership in the community, 

~. Could intensify Jewish identification for the family of 
children attending. 

15, What would the coBts ba7 

Given the needs for personnel (including improved aalarles and 
benefits and enhanced opportunities for recruitment, training and 
professional development), physical structure, curriculum development, 
scholarship funds and outreach effotts,. the costs could be high, 
Recently in the New York area, close to $10 million of communal fund3 was 
invested in meetlng these diverse needs for day schools. 
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16, How l ong would it take to implement? 

Some steps , such as curriculum develo~ment and personnel recruitment 
could have fir3t steps of implementation taken within 3 - 5 yeare. · How 
long it would take to increase funding would depend on response of the 
community to these needs, 

17. Ho~ important is this for the field? 

Some experts argue 1t is the most important programmatic option 
because it has the highest yield. Others wonder 1£ day schools will 
ever be attractive to more than a small percentage of non-o~thodox Jews 
and see it as less important 1n servicing less intensely committed Jewish 
families . 

.. 



OPTION 11: TO DEVELOP INFORMAL EDUCATION 
WHAT IS INCLUDED IN THE TERM "INFORMAL EDUCATION"? 
The scope of informal education is vast, extending from toddlers 
to senior citizens, from swimming with Mom to studying Torah with 
a resident scholar. For the purposes of this paper, it will be 
limited to three domains - JCC'S, summer camp and youth work -
and will not include programs for early childhood (option 1) or 
senior adults (option 8). 
WHAT IS THE TARGET POPULATION? 
The 200 JCC's in North America target all Jews as their potential 
population. The 70 residential sum.mer camps under Jewish communal 
auspices are primarily for children of school age ( annual 
population estimated at 52,000) but also are expanding to service 
adults on retreats and family programs as well as train college 
students who work on their staff. Ten major youth organizations 
primarily serve high school students but also extend downward to 
junior high and upward to college students (with 100,000 
participants). 
WHAT ARE THE DESIRED OUTCOMES TO BE ACHIEVED? 
1. To create an experiential field within which Jews of varying 
ages and backgrounds can encounter and participate in a living 
Jewish community and experience themselves as more deeply 
identified as Jews. 
2. To create a multiplicity of opportunities for Jews to learn 
more about their Jewishness through "informal means" including 
interest activities, cultural programs, small groups, classes and 
retreats. 
3. To create contexts in which Jews can freely associate with one 
another and forge more lasting communal and friendship bonds . 
4. To create a sense of community by sponsoring major cultural 
events in which many elements of the community can come together 
and constitute themselves as "klal yisrael." 
DO WE KNOW IF THE OUTCOMES CAN BE ACHIEVED? 
There are some studies which suggest that participation in 
informal Jewish activities - especially camps, youth movements 
and Israel programs - has a significant impact on people's 
subsequent Jewish identity. Much of what we know of outcomes, 
however, is based on informed assumptions. ·· , t 

ARE THERE ALTERNATIVE WAYS TO ACHIEVE THESE OUTCOMES? 
Only trips to Israel are seen as having the same affective and 
experiential impact as these informal educational programs, and 
they generally do not begin at as early an age. Most experts do 
not see formal education as an alternative to informal education, 
but rather as each complementing the other. 
DO WE HAVE THE KNOW-HOW TO IMPLEMENT THE OPTION? 
Yes. To a great extent . Jewish camping and youth movement are 
well-established and given the right . conditions can be run with 
great effectiveness. the JCC staffs have been learning to 
introduce Jewish content and experiences into their programs and 
have done so with increasing effectiveness. 
IS THE PERSONNEL AVAILABLE? 
In camping and youth movements the recruiting and maintaining of 
appropriately effective staff is a constant struggle. In the JCC 
world there are also shortages, but the main issue is the Jewish 
training of staff where there are definite shortages in personnel 
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with strong Jewish backgrounds.· 
ARE THE MATERIALS AVAILABLE? 
Yes, to an extent. Informal education requires a "curriculum of 
learning11 as does formal education. over the years a 11curriculum 
in potential" has developed in the form of many successful 
programs and materials that have been produced. However, there is 
need for actual curriculum that orders programs and materials and 
offers direction for their use. National access and coordination 
is still in need of improvement. In camping and youth movements 
there are few opportunities for professionals in the field to 
meet together on use of materials. 
IS THE PHYSICAL INFRASTRUCTURE AVAILABLE? 
To a great extent, yes. In camping, however, there is the need to 
explore if certain areas of North America are not underserviced . 
Also, the potential to use camps as year-around resources for 
informal and family education would require upgrading of 
facilities. Maintenance and improvement of summer facilities 
remain a budgetary concern as well. 
IS INSTITUTIONAL SUPPORT AVAILABLE? 
Yes. The JCC world has become supportive of viewing informal 
education as an essential part of Jewish education. The 
denominations each support a youth. movenent as do other national 
organizations like Bnai Brith and Hadassah. the JCC world has an 
extensive network of residential and day camps. The Reform and 
Conservative movements each officially sponsors a network of 
summer camps. In the Orthodox world there is also much support 
for camping. 
IS THE FUNDING AVAILABLE? 
Yes. However, youth movement's reliance on national and local 
support still often leaves them with minimal-level budgeting. 
Camps can rely on tuition up to a poinbt, but as tuitions rise, 
the numbers of families who can afford camp drops. There i s a 
large need in camps and youth movements for scholarship funds. 
Starting new camps would require large influx of funds, estimated 
at $3 million per residential camp; winterizing at $500,000. 
IS THE POLITICAL SUPPORT AVAILABLE? 
Yes. However in camping and youth work there is less clear 
support for upgrading and expanding their mandate. 
IS THIS OPTION TIMELY? 
Yes . Especially in the JCC world there is much recent movement to 
upgrade Jewish quality of informal education. In camping there is 
recent movement to include more programming for families and 
adults. 
WHAT NEEDS DOES THIS OPTION ANSWER? 
1. The need of individuals of all ages to express their 
Jewishness through a variety of informal modalities. 
2. The need of individuals of all ages and families to enter a 
"Jewish space" in which they can be at home with their Jewishness 
and their fellow Jews. 
3. The need of individuals of all ages to learn more about their 
Jewishness and themselves as Jews. 
4. The need of the community to have opportunities to constitute 
itself as a community (without having to respond to a crisis). 
WHAT BENEFITS COULD BE ANTICIPATED? 
1. Jews learning a richer, more textured sense of self as a Jew. 
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2. Reinforcement of and expansion upon the Jewish learning done 
in formal settings through enactment in less formal settings. 
3. Reinfor~ement of communal bonds through effective connections 
developed buy people commonly engaged in informal activity. 
4. Attractive to the Jewish community individuals and families 
who feel less comfortable in the more formal environments of 
schools and congregations, and helping them towards fuller 
integration. 
WHAT WOULD THE COSTS BE? 
The main costs involve staff recruitment, training and retention. 
On all levels, informal education requires a core of well-trained 
professionals who will devote their careers to this work. In 
addition, the work is labor-intensive and requires the constant 
search for new staff due to high turnover. Higher salaries and 
benefits, more opportunities for professional growth and 
advancement is especially important in youth work and camping. 
JCC's need on- going funding for the Jewish education of their 
staff. 
HOW LONG WOULD IT TAKE TO IMPLEMENT? 
The Jewish training of staff is already on-going. The 
professional upgrading of camp and youth movement staff could 
begin to be implemented in a short period. The training of a more 
permanent professional top staff would require a 5-10 year 
effort. 
HOW IMPORTANT IS THIS TO THE FIELD? 
While not a necessary condition, informal education is considered 
very important as a complement to existing forms of formal 
education and as a door through which non-affiliated Jews can 
more easily enter. Some argue it is an enabling condition in that 
it enlivens the whole field of Jewish education. 
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Option #13 The Integration of Formal and Informal Education 

DESCRIPTION 

Defining the Option 

Though we tend to think of formal education (such as schools) and 
informal education (such as camps, youth groups) as separate 
domains, there have been efforts to integrate the two. The 
effort may come in an informal setting with the inclusion of 
formal learning opportunities or in a formal setting with the 
inclusion of informal learning opportunities. A third 
possibility is for two institutions - one formal and one informal 
- to work together to coordinate their activities so that the 
participants (students) would be exposed to similar materials on 
themes in both settings. All these efforts work from these 
assumptions : ( 1) formal and informal education complement one 
another; (2) Jewishness needs to be taught using both types of 
learning; (3) participants ' learning greatly improves when these 
approaches are brought together in one programmatic package, 
creating a synergistic effect . 

What is the target population? 

The population is all Jews who participate in Jewish education 
and could profit from this integrative approach . 

What outcomes are to be achieved? 

1. Increasing effectiveness of both types of programs by having 
the cognitive component of formal education reinforced and 
amplified by the affective component of informal education and 
visa versa . 

2. students' learning how the two aspects of Jewish living-study 
and deed- fit together and reinforce one another. 

3. Increasing coordination between edJcational institutions who 
often conceive of their missions as being distinct from one 
another. 

Do we know if these outcomes can be achieved? 

We have the informed opinion of the educators who have attempted 
this integration that it is likely that these outcomes can be 
achieved. The number of serious attempts at integrations are few 
and we have no hard data on the effectiveness of these attempts . 

Are there alternatives for achieving this objective? 

The common reality is the alternative. In most cases in which 
students participate in both formal and informal Jewish settings, 
the co-ordination of realms is left to chance or to the students' 
own abilities to integrate these diverse experiences. It is 
generally agreed that this lack of coordination fails to realize 
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the full potential of either formal or informal education. 

Do we have the know-how to implement the option? 

There are educators who are prepared to experiment in this area 
and have suggested interesting programs. There is as yet no 
established model for dissemination or, even, a clear way of 
training educators for integration . 

Is the personnel available? 

No, except for a small number of educators. Training educators 
to function well in both formal and informal settings, and to 
build integrative programs is difficult. 

Are the materials available? 

No materials have been specifically prepared for integrating 
education in the formal and informal settings, but there are 
existing materials that can be applied to the integration. There 
are some emerging curriculum, e.g. for Shabbat retreats, that 
attempt the integration. 

Is the physical infrastructure available? 

Usually, yes. Integrative programs often use camp and retreat 
sites but in some communities, they are not available on a year­
around basis. A program that would fully integrate formal and 
informal education would probably require the linking of 
institutions such as schools and JCCs. 

Are the institutional supports available? 

This subject has not yet been directly and systematically 
addressed by the institutions in the community. Greatest support 
for it is found in informal settings where JCC's, camps and youth 
organizations are working to integrate formal learning 
opportunities into their programs. There is an increasing 
realization in supplementary schools that their students could 
benefit from school- sponsored informal activities. Day schools 
often look for such opportunities for their students too, though 
not usually through school sponsorship. 

Is funding available? 

To a very limited extent. The integration is costly and usually 
families are asked to pay for some of the operating costs. For 
the training of staff, preparation of materials and coordination 
or organizations there is little funding available. 

Is the political support available? 

There is realization of its importance, but it is not a high 
priority on most political agendas. 
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Is this option timely? 

Yes. 

What needs does this option answer? 

1. Students' need to experience a link between what is learned 
in a formal setting and what is learned in informal settings 
especially when homes do not provide the links. 
2. Educators' need to find efficient ways to bring to life what 
is taught in the classroom and to give intellectual depth to what 
is experienced in a camp or on a retreat. 
3. The community's need to have different educational 
organizations coordinate efforts and become more efficient. 

What benefits could be anticipated? 

1. What is taught in classes could be reinforced and better 
understood by its being experienced in a live setting. 

2. What is experienced in a camp, etc. could have more meaning 
if it were more clearly connected to a set of ideas and a field 
of information. 

3. More students might choose to continue their Jewish education 
beyond Bar Mitzvah if their learning opportunities become more 
experiential and personally meaningful. 

4. More full-time jobs for educators could become available if 
formal and informal education were combined into single job­
description. 

What would the costs be to operational i ze? 

Unknown setting up model programs - which would include small-scale 
for some staff training, material production and scholarships to 
offset added costs to families - could be done at a low cost. 
More extensive dissemination would require more staff training 
and retraining. 

How long would it take to implement? 

Model programs could be established in 1-2 years. 
is a 3- 5 year project. 

How important is it for the field? 

Dissemination 

It is neither a necessary nor an enabling condition, but an 
option that could maximize educational impact and efficiency. 
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JS- Barry Holtz 

OPTION#: TO DEVELOP CURRICULUM AND METHODS 

INTRODUCTION: 

A. Curriculum is an option that is particularly complex because it 
is so wide-ranging. We could consider, for example, the setting_or 
f2r!!! of Jewish education, either formal or informal. That is, we 
could look at day schools or supplementary schools, camps or com­
munity centers, youth groups or trips to Israel and in all those 
cases try to deter mine the nature and effectiveness of the cur­
riculum being used. In a similar way we could look at any E2E~1§­
tion for Jewish education and try to examine the curriculum being 
used for that age group. That is, the curriculum currently avail­
able for 10 year olds and the curriculum currently available for 3 
year olds or adults could each be evaluated separately. And, final­
ly, curriculum could be discussed in relation to subj_ect_matters. 
The amount and quality of curriculum currently available in the area 
of, for example, teaching Jewish holidays may differ greatly from 
curriculum available in the area of teaching Israel or Hebrew. 

B. And these areas do not address the issue of guality_and 
availability. We can see some materials which are examples of ef­
fective curriculum-- they clearly help educators perform their 
tasks. Other materials are available, but a r e ineffective; they are 
designed as curriculum, but do not help the educator. And there is 
a very important, though often-overlooked. area which we could call 
"curriculum in potential . " These are the available materials or ef­
fective programs which could be !Yrn~g_!Q~Q curriculum, but have not 
yet been perceived as " c urriculum". For example, the many Judaica 
books for adults currently in print could be seen as "curriculum in 
potential" for adult education; the materials exist. but we don't 
know how to use them for adult education in a general way (that is, 
there are individual talented teachers of adults that use such 
books, but their teaching ideas have not been organized or dis­
seminated in a way that other teachers could use them). Another ex­
ample of "curriculum in potential" is the effective programming done 
in camps or community centers, most of which has never been written 
down and therefore cannot find a wider audience. 

C. Finally, none of the above addresses the crucial connection be­
tween curriculum as it is conceived and curriculum as it lives. 
Curriculum plans that have been developed a r e directly tied to the 
implementation of curriculum. For example, we seem to have some 
curriculum of quality available for the teaching of Hebrew in day 
schools, but we have a lack of qualified personnel to implement that 
curriculum. In addi tion we seem to have a lack of personnel who 
could ~£~!D teacher s to use these existing materials. And, in addi ­
tion, in the important domain of "curriculum in potential," we may 
not have the talented or trained personnel who could do the job of 
taking existing ideas, programs or lesson plans and transforming 
them into curriculum. 
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We could also consider the institutions that should develop cur­
riculum. Should this come as a "top-down" process through Boards of 
Jewish education, research centers and curriculum publishers or 
should this emanate from local institutions or from the individual 
educators themselves? 

Finally we could treat curriculum and methods together, for our con­
ception of curriculum requires that we include the methods by which 
the curriculum is to be taught. 

We will try to address the general picture of curriculum in Jewish 
education, being fully aware that the complexity of the subject does 
not allow for a simple or detailed analysis . 

Therefore: 

TARGET POPULATIONS: All age groups, settings and forms of Jewish ed­
ucation. 

OUTCOMES: The "Improving Curriculum" option should mean: 
a) Materials should encompass the various settings and age groups of 
Jewish education 
b) Materials should be both effective and available 
c) Educators (teachers, informal educators, etc.) should participate 
in in-service education programs where they can learn how to use 
curriculum and methods 
d) Personnel should be trained to use, implement (train others) and 
create materials 

DO WE KNOW IF THE TARGETS CAN BE ACHIEVED: 

We do know a good deal about our abilities to create materials for 
school age populations and settings; we assume, based on that fact 
(and perhaps incorrectly), a good deal about our ability to create 
materials for informal settings and other ages. We know a good deal 
about training educators to use materials and about working with 
school environments in introducing new curriculum ideas (i.e. there 
is considerable research in the general education field, some of 
which is relevant to Jewish education; and there is considerable 
pratical work, most of which is currently not written up, about the 
implementation of curriculum in Jewish education) and we know some­
thing about training people as curriculum writers and trainers. 

WHAT ARE ALTERNATIVES FOR REACHING THESE OUTCOMES: 

Some have argued that training teachers and helping them become 
their own "curriculum developers" might be preferable to working on 
curriculum materials per se or in working in larger institutions in 
a "top down" fashion. (E.g. perhaps the local JCC or school or 
synagogue should be producing its own ''materials" and these either 
may or may not be made available for larger dissemination.) 



This alternative will require relieving talented teachers from a 
good part of their work and making consultants available to help 
them in the curriculum project. 

DO WE HAVE THE KNOW-HOW? 

... --.:a 

In some areas. such as formal education, yes. In informal education 
it is unclear what such curriculum should look like and how it 
should be produced. 

IS THE PERSONNEL AVAILABLE? 

In most areas (including writing, producing and implementing cur­
riculum): no. 

But this differs among settings and even among the denominations-­
e.g. there is a shortage of teachers who could implement Hebrew lan­
guage curriculum in almost all settings; there is a shortage of 
youth group leaders who could implement curriculum in almost all 
settings; in Jewish museums there seem to be excellent personnel for 
implementation of programs, but little personnel for creating cur­
riculum materials for them to implement: there is a great shortage 
in the non-Orthodox world of day school teachers for rabbinic liter­
ature (Talmud, Midrash. etc.); there seem to be adequate numbers in 
supplementary school settings for teaching Jewish holidays, but not 
prayer or synagogue skills. etc. 

There is a shortage of personnel for creating new materials or for 
training others in use of materials in almost all settings. At the 
very top of the training ladder there are some people available in 
Jewish education academic settings who could train future curriculum 
writers and planners and t here are resources in secular education 
schools that could be put into play here as well. 

ARE MATERIALS AVAILABLE? 

This entire option is connected to this question and as mentioned 
above it is almost impossible to address in great detail. But a 
thumbnail sketch: 

aJ In supplementary school arena: a good deal available both from 
tr,e national organizations and through "curriculum clearing houses" 
such as NERC at JESNA and CAJE curriculum bank and from the commer­
cial publishers (such as Behrma n House). Some areas very strong 
(Jewish holidays); some areas very weak (teaching Israel); some 
areas materials are available but for various reasons have not been 
effective (teaching Hebrew). 

bJ In day school area: much less available here in almost all sub­
ject areas except Hebrew language. Often "curriculum" in dayschools 
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simply means handing out a classical text for the class to study. 
Very little material of any seriousness, however, available to help 
teachers teach rabbinic literature in graded fashion, for example. 
Yes, there are materials in modern Hebrew; and there are literature 
books imported from Israel, but these tend to present problems in 
the non-Israeli setting. There may be greater potential here for 
such exchanges. 

c) For informal settings: recently some materials are starting to 
become available in adult education domain. Otherwise very little 
in the way of materials, but potential based on programming experi­
ence and successes over many years (in youth groups, camps, JCCs, 
etc). Some materials exist for specific localities and may not be 
relevant beyond that setting (e.g. Jewish museums.) 

d) Early childhood age: very little available, although there is 
potential in using/adapting children's literature. 

~) Adult: yes, much material (books on history, Israel, translations 
and commentaries on traditional sources, etc.) for the adult stu­
dent, but very little done as curriculum per se {i.e . help for the 
~~~£h~r~ of adults}, plus very little written material beyond this 
formal domain. That is, materials for programs on adult identity, 
growth, etc. Even though some programs have been successful little 
has been preserved to help others implement such programs. 

f) Family education: some material available. some programs have 
oeen successful in specific localities but have not been turned into 
curriculum. However, this whole area suffers from vagueness. The 
term is used loosely, without definition and the goals for such cur­
riculum are unclear. Therefore it is hard at present to evaluate 
what exists and what can exist. 

g) Computer and video materials both appropriate for children and of 
quality are lacking in almost all subject areas. Some video 
materials available for adult education, but full potential as cur­
ri£~1~~ has not yet been tapped. 

PHYSICAL INFRASTRUCTURE: Not relevant 

INSTITUTIONS: Yes 

ANSWERS NEED: Yes 

AVAILABLE FUNDS: Generally, not at present 

COMMUNAL AND POLITICAL SUPPORT: Unclear; depends on setting 

QUALITATIVE IMPROVEMENT: Yes 

QUANTITATIVE IMPROVEMENT: Yes 
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COST: Wide range; This includes personnel for researching, writing 
and developing materials; personnel for training teachers in use of 
the new materials. Also costs for the actual production, testing 
and distribution of materials. In areas in which existing materials 
could serve as the basis of curriculum (e.g. adult education), cost 
of producing curriculum would be lower than areas in which few 
materials exist (e.g. early childhood). There are areas in which 
there is debate currently over about how to achieve our goals 
(Hebrew language ) or even what those goals should be ( family educa­
tion) and planning and research in those areas would also entail ad­
ditional cost. 

TIME: This is an ongoing activity and some materials could be creat­
ed fairly rapidly; others would take much longer. All materials 
would need revision and continuing update. 

rs THIS A NECESSARY CONDITION: NO 

rs THIS AN ENABLING CONDITION: Yes 



OPTION N15 To Enhance The u,e of Hedla For Jew1sh Educati on 

Defining the Option 

Media ls a broad term that refers to a host of possible means for 
communicating information to an audience. rn this paper we will concentrate on 
three forms of visual media - television, films and videos - and consider their 
potential uses for Jewish education . Two broad types of uses will be 
considered: media for home viewing in a family context and media as a means of 
lnot:i::uctlon in o moi:e !uLmdl leca.t11lny env1ronment:. l.n t:he tlrst we would think 
of televlslon programs and videos £or VCR which people would watch in their 
homes. In the second of using films and videos as part of instructional 
packagP.~ which educators would present in any number of contexts. While these 
limitations leave out many options which are currently in use (e.g. computer 
programming), they wlll allow us some clarity on the complex issues involved ln 
1ntroduc1ng any of the new media into the world of Jewish education. 

1. What Is The Target Population? 

The target population ls: (1) any Jewish viewer of televlsion and/or 
UBer of home videos ; (2) any group of partlclpants ln a Jewish educational 
program that could incorporate these media as part of the program. 

The first is the broader of the two populations because it includes not 
only Jews who affiliate with the community and participate in Jewish 
educational programs, but also non-affiliated Jews who might watch a Jewish 
program on television or a video that deals with Jewish content. secondly, but 
not lnslgnlficantly, this category extends also to non-Jews who might watch the 
same television programs on videos. 

2. What Are The Desired Outcomes of This Optlon7 

1. To increase exposure to and knowledge of Jewish culture and 
tradition by providing viewers with programming on a wide 
variety of Jewish themes - from the holidays to history, 
calligraphy to cooking. 

2. To make Jewish instruction and programming more effective by 
providing alternative, enlivening means of presenting materials 
to students and participants. 

3. To br!hg Jewish materials more directly into homes and family 
life. 

3. Dow~ Know 1£ The outcomes Can Be Achieved? 

we know that high quality Jewish programming on public broadcast 
television can attract mass audiences, that local programming on cable 
television can attract smaller, but consistent audiences and that Jewish 
film festivals can be popular with college and adult audiences. We know little 
about the integration of these media into Jewish instruction and programming, 
and little about the impact of home viewing on Jewish family life . 



4. Are There Alternatives to Achieve The~e outcomes? 

Use of these media is thought of as the alternatives to the more 
traditional means of Jewish education. Experts, however, often point out that 
the traditional education and media can be seen as complementary to one another 
in the sense thdt a good media presentation can augment a classroom discussion, 
viewing a video drama might stimulate interest in reading more on that subject, 
or seelng on televislon a documentary on Israel might lead to more involvement 
in Israel related activities. 

5. Do We Have the Know-how tQ.._~chiev~J.b.~e Outcomes? 

We are only beginning to learn how to use these media for best advantage 
in Jewish education . While more local communlties are learning to use cable 
television for Jewish programming and are developing media centers to advlse on 
the use of media in schools, JCC's, etc., we still have little know-how tn 
training educators to incorpo~ate media as an integral part of their 
educational instruction. 

6. Is the Personnel Available? 

There are a wide variety of personnel to be considered, from those who 
produce the programs or films to those who distribute them to those who present 
them to group8 of learners. On all levels there are more personnel available 
now - in Israel and in North America - than were available even in the recent 
past: for example, the presence of media consultants in 24 local communities. 
However, there are vast gaps in the personnel that would be needed lf this 
~ption were to be more fully implemented: from writers of materials for 
educational programs to teacher trainers in the use of media to teachers and 
curriculum writers who have the time and inclination to learn the skills of 
incorporating these media into educational lnstructlon. 

7. Are The Materials Available? 

Not to a great extent. ( 1) There are many very va 1 uable Jewish resources 
in film and television in Israel and North America that need to be made more 
commonly available for educational use. (2) There is a great need to create 
c. )ropriate, quality Jewish programs for the variety of subjects that make Ut) 

the curriculum of Jewish learning . (3) Even when high quality media materials 
are available, their use in an educational setting ts only as valuable a~ is 
the way they are presented and incorporated into a coherent instructional 
packages. We lack such instructional packages £or daily use in a variety of 
educational settings. 

8. Is The Physical Infrastructure Available? 

While almost all homes have televisions and most have VCRs, mo5t Jewish 
educational institutions are sorely lacking in proper facilities and equipment 
for satisfactory u5e of these media. How many day or supplementary schools 
have 11 brar 1 e5 w1 th good viewing fac 111 t 1 es ~r equipment? How many synagogues 
or camps are equipped to show quality films or videos? 



9. Are The lngtltutional Supports Available? 

While more communities are supporting the use of cable television, there 
1s not yet comparable supports for production of high level programming for 
public broadcast televtslon or for development of films or videos for 
instructional use. Some experts have called for a national educatlonal service 
that would foster the creation and distribution of high quality media 
materials, first for broadcast television and then for re-use on local cable 
television and 1n videos created for home or institutional use. 

10. Is The Funding Available? 

No. The production and distribution of high quality materials are 
expensive, and with the except1on of a few major projects which received 
foundation support, there are no regular funding sources currently available to 
carry the expense. 

ll:,_ I~ The Political Suppor,t Available? 

As we all become increasingly aware of how the vl5ual media are shaping 
our general culture and have become a powerful force in the Christian 
community, the political support ~eems to be building. 

12 Is The Option Timely? 

Yes. 

13. What Needs Does This Option Answer? 
~ 
..L. 

2. 

1.. 

4. 

!'he need or all J ew~ lu ::.et: i..llt:l\l!St:1Vt: l:i clllU tnelr culture well 
represented in the media that increasingly shape our s ociety. 

The need of students on all levels oi Jewish education to see 
the concepts and symbols of Judaism'\J1ls L1ally represented in ways 
that expand their understanding of them. 

The ne~d of educators to have more effective means of capturing 
the interests of a visually-oriented generation of students. 

The need of the community to present itself and its interests as 
oowerfullY as oogs\hlf! nn mAfl1;Q t.hMt. or~nt hrn~n "'vI'no.nr"' 

14. What Benefits Could Be Anticipated? 

1. Existing programs in Jewish education could become more effective 
by increasing interest and involvement of students and fami l ies 
through use of media. 

2. Jews who do not participate in educational programs could be ex~osed 
1n their homez to JeWi3h content and ideas and pos5lbly be attracted 
to seek greater communal involvement . 
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3. Hore and different people who would not ordinarily be involved ae 
personnel in Jewish education might become resources for Jewish 
education (such as Abba Eban via television). 

4. Jews and the general public might better understand the religious, 
cultural and ~ol1t1cal stances that are vttal to Jewish survival via 
exposure and analysis on these media. 

15. What would The Costs Be? 

While use of local cable television comes at a low cost, once the 
community became 1nvested 1n ~roduclng high quality ~~ogramming and materials., 
the costs would ri5e dramatically. There would also be more moderate costs for 
media equipment and facilities, for curriculum development and teaching 
training. 

16. How Long Would It Take To Implement? 

Gaining access to local cable television cqn be done in a relatively short 
tlme, Planning for a major broadcast from start to finish takes several 
yearg. Creating adequate facilities for viewing, developing curricular 
materials and teacher training programs could be begun in pilot projects ln 1 
to 2 years and be expanded more fully in 3 to 5 years even using currently 
available media materlal5, 

17. How Important Is This For The Field? 

While this is neither a necessarynor an enabling condition, there are 
~::,cnpyf-~ 1.thl'l h,..l !co""' ~\.,,.+, t,hio op•.lo"' !o ._. .,. "":.t' .l.v,,t:'"''- 1..,.. .. L L.v L.11,;; .C.uL.ut.t:: v!. L tl~ 
£iold be1oau,;o 0£ ito potential f v L l.JvLIJ wlll~ exposuz:e ano appeal to a 
generation of students raised on television a nd the other visual media. 



OPTION U24 - To Create a Knowledge Base for Jewi~h Education 

1 . Defining the Option 

The third question raised in each of these option papers is 
"Do we know if the outcomes can be achieved?" To answer this 
question we have had to rely time after time on reigning l 
assumptions or on the experience of educators who are expert in '\] 
that area. In most cases we have not had available objective , 
information on which to base an answer. For in the field of 
Jewish education there does not yet exist a firm knowledge bas~ 
from which we could draw the information needed to reliably ans~r 
these questions. 

A firm knowledge base ls created through the actlvlties of 
research. There are many different forms of research that could 
·-e viewed as being relevant to the field of Jewish educat ioni but 
kor the sake of clarity we will limit our atte~tlon in this paper 
to only a few. We will ask in relation to those few types how 
research can produce the kinds of knowledge that would be most 
helpful in moving ahead the field of Jewish education . 

The types of research to be considered (wtich are named 
differently in other contexts) are: 

a) demographic: who 1s providing which educaLlonal services 
to whom; 

b} qualitative: how do the providers and consumers of 
educational services thlnk about their involvement in these 
services; 

c) reflective: what models of practice are b'ing and can be 
employed and to what ends; " 

d) evaluative: how effective are the services in meeting 
their objectives. 

While each of these kinds of research differ from one 
~nother in terms of methodologies and objectives, all have in 
_ommon an observat i onal and analytic rigor which makes the 
knowledge generated more valid and reliable then moat of our 
untested assemptions. This would be true for all forms of valid 
research and these types are chosen only as illustrations of this 
po1.nt. 

2, What are the Desired outcome5 of Thie Option? 

A11 forms of educational research aim to produce a more 
solid basts of knowledge upon which in some way educational 
practice can be baged. It may be helpful to illustrate these 
outcomes in terms of the four chosen types of research. 

a. Demographic research alms to set an lnformat1.onal 
context in which educational planners can proceed 
with greater certainty as to what and whom ls involved 
in the provision and consumption of services . This 
research could provide answers to guestlons such as: 



b. 

How many and what types of people are involved in early 
childhood or adult education; how long do people stay ® 
lnvo1-_ved; who____prov1des the services, with what personnel \\1 

-.and__aLwhat.c:Oat:s; how many people might become involved
1

\ 

as users of these services. 

Qualitative research aims for a clearer, more-in-depth 
portrait of the people and processes that make up the 

. ' educational system. This research, through interviews, 
focus groups or other such means, could help us1 for 
exampleJto better understand how teachers, parents or 
children think or feel about their involvements ln 
Jewish education. Alternatively, the focus could be 
turned to the non-involved and their perceptions of why 

,;), \)­
(': \ .' 

c. 

d. 

they have not chosen to use the available services. 

Reflectlve research aims to help pract1tioners and 
policy makers gain a clearer understanding of what they 
can expect to achieve by employing a given model of 
educational practice. This research is primarily 
conceptual; it involves researchers working with the 
involved parties in getting as clear as possible 
as to what the needs and objectives are and what 
might be alternative routes to their satisfaction 
and achievement. Its primary outcome may be the 
design or modification of a model of practice to meet 
specific needs and objectives in the communities in 
which it will be employed. 

Evaluation research alms to give us clearer knowledge 
as to whether specific educational programs meet their 
specified objectives. This research helps practitioners 
and policy makers to specify what are the indicators of 
the successful achievement of objectives and to identify 
what are the factors (e.g. level of perBonnel, type of 
student, degree of support, type of curriculum) that 
contribute to successful achievement, A primary outcome 
may be the kind of information that allows us to decide 
how to improve ah existing program or whether the 
conditions exist for its meeting its objectives as 
currently stated. 

3. Do We Know 1£ the outcomes can be Achieved? 

We know that ln the field of general education, given 
BUb5tant1al university, governmental and foundational 
involvement, that educational research along these and other 
lines have prodiced a much wider base of knowledge ·tha-n-i-S­
avai~w.J.ah._e_du.c.a.t.1on. There is no general consensus as 
to what extent specific types of research have achieved the 
outcomes of positively feeding back into the practice of 
education. Similarly, although we do have limited examples of 
the four types of research described 1n Jewish educa~•on, we do 
not know the extent to which they have achieved that 0utcome. 
There has not been enough research done in this field to know the 
potential outcome. 

,...,, 



4. Are There Alternatives to Achieve These Outcomes? 

The alternative is the current reality: primary reliance on 
the experience of educators and the assumptions of the community. 

5 . Do We Have the Know-h ow to Implement This Option? 

Yes. These and other types of research are commonly 
practiced and could be applied to Jewish education . 

6. re the Personnel Available? 

There are currently only a few researchers \./ho see their 
primary mission as doing research in Jewish education. But there 
are more well -trai ned researchers who currently work in other 
areas of research who have expressed interest in doing research 

n Jewish education were the opportunity available. 

7. Are There Institutional Supports Available? 
'\.J~"f.-__ 

To a ~im'i-'ted extent . There are universities, seminaries and 
colleges 1n North America and Israel with departments of Jewish 
Education that sponsor some research. There are a few centers 
for research that include Jewish education as part of their 
prio~tt1es. There is JESNA which also sponsors research, and 
there are federations and national agencies that have sponsored 
relevant research projects. 

8. Is the Funding Available? 

To a very limited extent. There is no source of continous 
fun~lng for research in Jewish education. 

9. Is the Poli tical.J \supeort Available? 
~ \Y"\ \> \ \ ...._-- '-
~ y. There are few institutions which have made 

research 1n Jewish education a priority. 

10. ls the Option Timely? 

Yes. Though support and funding have been limited, there is 
a growing recognition, expressed , for example , in the mandate of 
JESNA, that without creating a firmer knowledge base, the field 
of Jewish education cannot ~row as a professional endeavor . 

11. What Needs Does This Option Answer? 

a. The erucators' need to know what has worked successfully 
in this tield and what could work given the conditions 
of that =hool ~r community. 



b. The community's need to know what is the population of 
providers and consumers o f these services a nd who 
potential populations might be. 

c. Polley makers need to know which of the programs funded 
have met their objectives and how other pxograms can be 
helped to more effectively meet their objectives . 

d. The field's need to be perceived as a professional 
endeavor operating on a knowledge base that 1s firmer 
than opinions and assumptions. 

12. What Be nefits Could Be Anticipated? 

a. Educators could be helped to see how t heir work could 
be made more effective by undezstanding what has worked 
and why. 

b. Funding agencies could be helped to better understand 
by what criteria they judge program~ to be successful , 
under what conditions those criteria could be met, and 
whether in fact they have been met. 

c. Consumers could have a better sense of what t hey are 
expected to learn or galn from Jewis h education and 
whether they have done so. 

d . Tralnlng institutions could be training educators on the 
basis of firmer knowledge of what the models of practice 
are, who the students are and under what conditions 
given models can meet the needs of given students. 

e. Populations identified as potential users of these 
educational services could be more clearly perceived and 
theit needs more clearly met by the design of new 
programs or the modifications of existing programs. 

13. Whgt Would The Costs Be? 

There are limited research projects that could be 
undertaken for a~proximately $20-25,000 . Larger, more sustained 
projects become expensive. Maintaining on- golng centers of 
research, such as is done by the National Institute of Education 
ln gene-r-al e.d_u~atlon.,-1na~e an ef f ective model to emulate, but 
ls unquestionably expensJ.ve0 
14. How Long Would rt Take to Implement? 

u r-.. r. -
In1 tial, limited research projects could be-done ln less 

than a year. More extensive projects usually run for 2 to 3 
years. To establish and maintain an ongoing center £or research 
could take 3 - 5 years. 



15. How Important is This For The Field? 

While this is not a necessary or an enabling condition, it 
is, in the view of some experts, QJ\ essential element in 
establishlhg the professional basis of tne field of Jewish 
education. They argue that hav~a firm knowledge base ls 
essential to moving ftom a skill-based to a professional-based 
operation in which consumers can invest confidence because they 
believe the practitioners have expert knowledge in what they are 
doing. 



OPTION# 20 - TO DEAL WITH THE SHORTAGE OF QUALIFIED PERSONNEL FOR JEWISH EDUCATION 

DESCRIPTION 

To recruit, train and maintain sufficient numbers of well qualified,::aedicated 

professionals for all levels and settings of Jewish education. This will require 

building the field of Jewish education as a profession. 

What is the target population? 

Over 30,000 educators in formal education. 

many other settings of Jewish education such as·early childhood, family education, 

adult education and the appropriate areas in informal education as well as personnel 

for special areas such as curriculum, the media and research. 

What are the desired outcomes of this option? 

1. To recruit sufficent numbers of qualified, dedicated personnel for the many 

settings and clients of Jewish education. 

2. To educat~personnel in appropriate institutions and settings and to continue 

with on--th~ob education. 

~ 
3. To retain the qualified and dedicated personnel by granting them the 

empowerment to develop the kind of education they are committed to. 
\ 

4. To make available the appropriate salaries and benefits so that educators can enjoy 

a respectable standard of. living. 

5. To create status for the profession of Jewish education so that appropriate 

candidates will be drawn to it. 

6. TO introduce and develop other elements that characterize a profession: 
~* 4--a) , _body o.tlcnowledge 

b) code of ethics 

c) collegiality 

d) ladder of advancement 

-· 
f ... · 

i, 



# "!'&lary 

~ certification 

bl retont;oR 

CRITERIA 

Do wo know if the outcomes can be achieved? 

We have little knowledge and many assumptions . There hasbeen very little research done 
and train 

in this area but we know that the initial efforts to recruit outstanding candidates 
V 

for senior positions have been encouraging. 

There has been no careful, thoughtfully planned approac@to the recruitment of 

teachers. There is very limited information about recruitment and training of 

educators for informal settings and for other areas of Jewish education. 

~+~ 
There are those who assume that if educators are empowered, can--Eruly effect education, 

are granted appropriate salaries and status, that it would be possibl~ to tap 

the nascent idealism of many young people to devote their lives to Jewish education. 

(~~~~_QJ . .t_; cl-- . 
~~ields such as general education, Jewish studies, social work.~ are 

~~-A..12 ..... 'Oc...,..4. .L ~ IA..,~~ ~ C-v(.- ~ 
~tent j a) arena~ recn1itment. The '1xperi eoce oE the outs-tomlbtg graduate 

schools of education...enee1:1ra9.e. us to believe tbiite1:1t!!tcndi11g candidates could be-­

KtractecL 

Though the training programs (pre-service and in-service) require a great deal of 
/ 

development, there is a good deal of knowledge available as to how to educate 

educators. 

It is assumed that the profession will be built when there -i~unity 

support for the field of Jewish education. 

Are there alternative ways to achieve these outcomes? 

There a_;:-e no alterrya~ives~ ASome of the problems might be ameliorated by 
~ c.- ~ c:t.~J .;.::;:,e_ 

SOt'1Ri6ticated use of paraprofessionals and the media . 

Do we have the know-how to implement this option? 

There are some encouraging beginnin~and interesting proposals but little 



Is the personnel available? 

In one sense this criteria is not relevent because the proposed outcome of this 

option is to recruit and train sufficient personnel for the field of Jewish education. 

However, there is a need for the personnel to educate educators in the various 

setting,(ire and post-servic~ There is a g,eat shortage of professors o~ 

education, t~her ed~ors and trainers~~ such as curriculum. It 1s 

~o recr~ome of the faculty ef Lite programs of Jewish studies at the 

un~rsities and Jewish academics from the field of general education . 

Are the materials available? 

Some Materials are available, others could be prepared as programs are developed. 

Is the physical infrastructure available? 

:ic~x:ic As training programs are developed and new ones established there may be a 

need for building. 

Is institutional support available? 

There are encouraging first signs that the institutions of higher Jewish learning, 

the local federations and some foundations are placing this issue high on their 

list of priorities. 

Is the funding available? 

~ 

./ / 

There are ~funds available today. However, it is assumed that if this became a 

priority for the communal and private sector , sufficient funding would be made 

available. 

Is the political support available? 

Yes. As all elements in the Jewish community recognize the serious need for appropriate 

personnel. 

Is the option timely? 

Yes. 



What needs does this option answer? 

Every area of Jewish education requires people in sufficient numbers and high 

quality to educate. 

What benefits could be anticipated? 

If there were sufficient high quality personnel available for the many settings 

of Jewish education they w~uld improve the quality, introduce innovative and 

more effective prcsams and most liekly increase the numbers of participants in 

educational programs. 

What would the cost be? 

Implementing this option will be very expensive. There has been no study or analysis 

made of what is the appropriate salary range needed to attract and retain personnel. 

There is little information about what the cost would be for building the profession 

as well as adding the many positions that are needed to build the field of Jewish 

education such as faculty forthe training of educators, developers of educational 

materials etc . 

How long would it take to implement? 
/ 

, ~oughtful/xperiments could be introduced within a 2 year period. T¼is will 

be an ongoing activity and it can eccelerate depending on the committment of the 

Jewish community and available funding . 

How important is this to the fieldr 

To deal with the shortage of qualified personnel for Jewish education is a pre­

condition for any significant impact in Jewish education. Educational experts 

agree that the educator is the single most important factor for the educational 

enterprise. This includes the improvement of existing programs, the recuritment of 

additional clients for education as well as the introduction of innovative ideas 

~~g~ ~ 
Outstanding community leadere will gg rac~uitad to tha c~uaa of Jewiah education if 

they feel they can develop a partnershio with devoted. aual i fiP.d nersnnnP.l. 
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TO: Arthur J. Napa.rstek FROM! Honr DATE:.,. 11/21/88 -··~···­
REPLYING TO 

NAM( l<I\MI 

0£r1'ATMr"N1 /VI AN I t..OCATION YOUR MEMO OF : --·•--V. 

SUBJECT: OPTION #2J - "TO DEAL \.lITH THE COMMUNITY, ITS L ERSHIP, ANO ITS ,2(§/ 
STRUCTURES AS MAJOR AGENTS FOR CHANGE IN ANY AREA"; AND OPTION #'J/31/­
"TO GENERATE ADDITIONAL FUNDING FOR JEWISH EDUCATION" 

These two options are closely related and should be treated as a single option. 

l . Yhat is the target population? 

The target population is the lay and professional leaders who contribute 
to creating the cl1~~t• tor Jewish e~ucac1on, sucn as scholarli, L~vu!~, 
h~A~~ of in~~ir.uri~n.i;.....nf ht?h~r leatniDi--.denomination.and dav school 
leaders, and the leaders ot the American Jewish communicy who relace to 
planning for and financing of Jewish education, The chief organization 
targets are the local congregations and organizations which are leader~ in 
Jewish education, and local Jewish community federation~, particularly in 
the large and intermediate citiea, major Jewish-sponsored founoatio~~. and 
the national CJF , JWB, and JESNA. 

2. Wbat outcomes are to be achieved throueb this option? 

The Commission is com.mitte~ to being proactive in the effort to improve 
Jewish education, Specifically, it should attract the highest level of 
community leadership in order co create a climat.v whlc.:ti will offer 
educators greater professional substance, fulfillruent and status, and 
which will attract maximum community support. It should encourage a 
substantial increase in federation and foundation funding for Jewish 
education. It ~hould encourage communitywide planning to promote maximum 
cooperation and coordination between formal and informal Jewish education . 

3. Do we know if these o~tcomes can be achieved? 

We believe that there can be major achievementi, because of th~ widespread 
concern for Jewish continuity and tho improved climate for Jewish 
education; the impetus for forward movement which will be generated by the 
Commission and by local conuuittees on Jewish education: and the 
availability of substantially increased community financial resources 
which could be made available for this purpo.a. 

4. Are there alternatives for achieving this outcome? ; 

The alternacive to an agressive program now would likely be much slower 
improvement, The purpose of pur~uing the community and financing options 
L~ Lv &peed up the d~oir~d iaprovementg in Jow•~b AA~QatiQ~. 
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5. Do we have the know-how to implement this option? 

We know how to organize the community to carry out the purposes of this 
option. There are good opportunities for collaborative action £nd thero 
are organizations through which our mes.age can be traniwitted and actions 
taken, 

6. Is the personnel available? 

The necessary personnel is available in the lay and profeisional 
leadership of the Commission, of the federation movement, of the 
.T ...... 'h. '"'f'•.,. .. -_."_. ~ ............ 4,_.,..,. •nA "" t-'ho r.TF . . JRSNA .c1Y1ti .TUI\. And in the 
leadership of organizations currently engaged in formal and ihformal 
Jewish education. 

7. Are the materials available? 

This question is not applicable. 

8. Is the physical infrastructure available? 

Not applicable. 

:> t h J.. v "'""·" Luw"'Lkr:S+x··-\ v-rrxakw n· +1.....,\.1.,o 

Yes, in the Jewish community federations, the Jewish-sponsored 
foundations, the nati onal Jewish agencies, and the agencies engaged in 
Jewish education. 

,/ 
10 . Is the fundin& available? 

The obvious purpose of this option is to see that the necessary funding 
become available. Funding is potentially available in the form of 
federation and foundation endoWI11ents, and possibly in re-•llocation of 
annual federation budgets, 

11 . Is the political support available? 

Jewish leaders understand that the continuity of the Jewish people and of 
the Jewish community of North America depends greatly upon major 
improvement in Jewish education. This sentiment should lead to 
recognition of the need for substantially greater support for Jewish 
education. Some persons believe that adequate political support is not 
yet available, and this may be true in some co1U1Runities . 
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12 . Is the option time!~? 

This is the best time in our generation to pursue this' option, there is 
~idespread concern for constructive Jewish continuity and the preservation 
of the Jewish value system. ln the past year or two, there have emerged 
comprehensive com111ittees to plan for improved Jewish education in at least 
n1ne communities, committees which could be vehicles through which to 
follow up on the Commission's findings and recommendations. 

13. What needs does this option answer? 

This option is basic to carrying out the whole purpose of the Commission 
to ensure Jewi&h continuity through a vastly improved system of Jewish 
education, 

14. What benefits can be ant1c1pated? · 

A general and major improvement in the Jewi;h educ.tion product of the 
Jewish comrounity. 

15. What would the cost$ be? 

It is very difficult to give a specific figure. However, it is clear that 
the cost will be high, perhaps on the order of doubling the community's 
investment in Jewish education rather than modost increases. 

16 . How long would it take to implement? 

Some of the improvements o;~ be accomplished within a few years after the 
Commission reports. Substa~tial improvement should be•re~lized in a five 
to ten yoar period. 

17. How impo~tant is this for the field? 
J.\. .I.~ '-'Ll.4\;.L.C,,.L. l,U 1,ll~ 1,1u.1.1,1v.::n:1 U.L. 1,llt, vVUUlU.:.t~.L.Ull. WJ.1.UUUl. M. \.:UUUUJ.I.Wttlll .. uy 
community leadership and greatly increased financing, the recommendations 
of the Commission will be ~imply one More study of Jewish education which 
make& good reading but has little result, On the other hand, real 
community leadership commitment and substantially increased financing can 
u,&u..l,<,,.,'"" ... &M-U.JV .. •w.y•""'~ YU \,,,tlO vow~ou OU.U\,,,,G\,,.L.VU }'.LVUU\.,,\. GUY U1l .&..I.A .,V.4\,,4YU 

influence for Jewish continuity. 
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l.iJH1~ T IS THE T f.=iF:GF.T F'OF'UU"1 TI ON'? 

THE DESIRED OUTCOMES OF THIS OPTION? 

DO WE KNOW IF THE OUTCOMES CAN BE ACHIEVED? 

ARE THERE ALTERNATIVES TO ACHIEVE THESE OUTCOMES? 

DO W::: HAW: THE l<'l,l(ll.i)···l·im1J TG IMF'l.EMEMT THIS OPTION'? 

IS THE PERSONNEL AVAILABLE? 

IS THE f'HY!-3ICAL INFRt:1STRIJCTUf(E AVP!Il .. f)B ..... E·:-, 

ARE THERE INSTITUTIONAL SUPPORTS AVAILABLE? 

t~, THE PDLTTtCr-':ti.. Sl.tf-'PORT iWAIU\B1..E.-: 

IS THE DPTIDM THIELY? 

WHAT NEEDS DOES THIS OPTION ANSWER? 

WHAT BENEFITS COULD BE ANTICIPATED? 

WHAT WOULD THE COSTS BE? 

HOW LONG WOULD IT TAKE TO iMPLEMENT? 

HOl.ii IMF'Ol~Tf°~NT If.< THI8 FOF< THE FIELD? (SUFFiCIENT, I\IECESSP1RY, 
EN1:)BL I NG} 

.1. 



. 
\ 

\ 

29 C 
3(1 ( 

3J [ 

!1-1E-BB 
11-2-ae 
1H5-B8 

(; 

fr-0& DH tc; Jae Relier, re-: hnai draft optrnn t 3 
Fro~ SF; AH to Joe Re1aer 1 re: ro~~~nt$ on hi; cpt1on I 5 
Froe SF li f>t1, to VL, re: nan.ground liateri ai s, araf t rii 



8/1/88 Data Presentation 

r. Draft of presentation topics. 

Page 1. 

Demographic data and aggregate data fr formal educational 
settin·3s. 

A- Bar chart will indicate numbers of all 5-17 year old Jewish 
young people (for census year 1982- 5 , 7m total population) 
and breakdown for total population , 1) % and numbers of 
young people not enrolled in any formal Jewish educational 
setting, 2)% and enrolles for day schools. and 3)% and 
enrolles for supp lementary schools . (see JESNA chart) 

8. Line chart will show total number of enrollers and% of 
students by grade levels . One line for day school students 
and different color line on same chart for supplementary 
school students by grade , [Chart wi 11 indicate st : u g drop 
off of population after bar/bat mitzvah . J 

C, Trend indications. l)Bar cha r t comparing day school and 
supplementary school enrollment (by% of total enrollment 
and actual numbers) for 1962 and 1982, 
2) Bar chart indicating% of all res pondents (in 
1982 )answering yes to the question ''did you ever receive any 
Jewish education"-- 71-75%, and Al Schiff• s projection of 
what that% will be for all curren t 5-18 year olds -- 60% , 

o. Chart indicating number of day and supplementary schools in 
1982 and estimat~s for 1?88,(maybe this can be part of A.) 

E , Perhaps on the same ch~rt as above . number of Jewish 
educators Cseniur and teachers) for day and supplementary 
schools . 

Page 2 . 

Data on educational settings . 

A. As available. data on instit utions and enrollment for the 
following (in some categories data will not be availab l e). 

Kand pre-K programs 
camping programs 
youth organizations 
college and university programs 
adult education programs 
Israel programs for North Americans . 

-J\ ) 



s . e~L'2Qnn~1 : 
1) chart showing breakdown of numbers of senior personnel 
and teachers by educational format . 

2) Salary data 

c . E~QnQmi£_Q2i2: 
l l JESNA cost estimate for day and supplementary schools 
2) Bar chart showing trends of Federation allocations to 
Je•..Jish education <as part of all Feder·ation dollars) from 
1980-1986. 

o. Series of charts of numbers for Canada . 

Page 3 or 4. 

8cknowl~dgm~ois of sources used and individuals and institutions 
providing assistance in the preparation of this report. 

The above data can be presented in writing in advance of the 8/1 
meeting and reviewed briefly at the meeting, 

*********** 

[To be presented oraily or in writing on Aug. 1.J 

EftSQOD~l_etQ~lgm~~ Data to be presented on the dearth of 
personnel and the 1982 findings about the low level of training 
of personnel: 

A , More supplementary school teachers had college degrees 
than did Jewish studies teachers in day schools (85% 
compare d to 65%) . 3% of supplementary school teachers 
and 17% of day school teachers had no college education 
at al 1 . Jewish study teachers in day schools were 
better educated in Jewish studies (27% were rabbis as 
opposed to 8% in supplementary schools), 78% of day 
school teachers had more than a high school Jewish 
education, less than 50% of supplementary teachers had 
a high school Jewish education. In Orthodox day schools 
and supplementary schools the teachers had more Jewish 
educational background than in conservative or reform 
schools . Again, in all supplementary schools over 40% 
of all t eachers had no more than a high school Jewish 
Education and in reform schools 66% had no more than a 
high school Jewish educatjon . 

SOURCE: JESNA and 0ubb and DellaPergola Report No . 4 . 



B. 

C. 

Annual_Te~cber_Salaries_(1935-61 
Dav School (30 hours of teaching per week) 

full time elem. 2ubl1c_schogl teacher 
full-time elem . er·ivate_school teacher 

Supplementary School (12 hours of teaching/wk) 

$19,800 
25 , 300 
19. 100 

9 , 000 

SOURCE : JESNA citing a pr·ojection from "Teacher Salary 
Update" in IEE~DS_:!!2 .... JESNA. 1985 has the following 
char·t: 

Latest NEA figures show the average public school teacher's 
salary has risen to $28,031 in 1987 (since 1982 there has 
been a 62% increase). 

SOURCE: Ihg_~~~-tgck_Iimg~ , May 6, 1988 

There are estimates <based on surveys of local Jewish 
Education Bureaus) that in some areas of North America as 
many as 15% of 2 ~eelgmgn12CY_~~bQgl teaching slots are 
unfilled as of the first day of school. 

SOURCE : Unpublished repo r t by Isa Aron and Adrianne Bank, 
"De a 1 i n g w i t h t he Shor tag e of Supp 1 em en tar y Schoo 1 Te ache r s : An 
Exp l oratory Study", Report funded by JESNA. Will require 
permission to quote the survey. 

Worldwide 1/3 to 1/2 of the 4000 people holding senior 
positions in Jewish education "do not meet minimum criter·ia 
of qualifications for Jewish studies, educational theory and 
practice and/or leadership and administrative ability . " p . 3 
interim report 1986 , 

Worldwide n0 more than 100 people graduate annually from 
training programs for senior positions. (p . 4) To meet the 
need for 10 years 350-400 senior educators must be trained 
annually. 

SOURCE: "Senior Personnel for Jewish Education Progress Report -­
December 1986" The Jewish Education Committee of lhe Jet..Jish 
Agency, December 10 , 1986 , Report submitted by Annette Hochstein. 

o. Training_instityiions 

4 training institutions in Israel and 12 programs in the 
U.S. (does not include discontinued programs or advanced 
degree work in various universities not designated as 
training centers . ) 



Number of graduates in ls r:1el 
Israel 
u.s. 
u.s . 

, 1985 
1 9-:;6 

• 1985 
. 1986 

SOURCE: "Seriior Per·sonnel for Jewish Education Progr-2ss Report 
December· 1986" 

Bachelors level 
Masters level 

45 
101 

SOURCE: JESNA "Statistica1 Highlights" f;;nrQl lment_in_Jewi~h 
EtlY~2iQt_Itaioing_EtQ9tam2_io_J~~i2h_ln2iiiYiign2_Qf_~ish~c 
Learning_(l985-6) . _ 

E, 

Quote relevant statistics from Schiff , NYBJE report. 

*"'**** 
111, INFORMATION GAPS 

26 
32 
62 
,::e., 

A, More detailed enrollment data about early childhood education , 
informal settings of Jewish education. We need a sense of t he 
impact of Jewish educational intervention at different formal and 
informal settings (including the Israel connection),dropouts,etc . 

B, Data is needed about the impa c t of various training programs 
for Jewish educators, pre-service, in-service, in Israel , etc , 
Again , do we have a way of assessing the impact? Market research, 

C, Data is needed on the question of recruitment , retention and 
development of educational staff . What is the i mpact of salary 
and fringe package as compared :o non-financial motivation . 

D. Data is needed on the oppor t unities to improve Jewish 
educational services via community networking (involvement of 
Congregations . JCCs . Federations , and Bureaus/Schools) . 

E . What is known about lay leadership in Jewish education at 
various communal levelsr1 Who is involved, what is their level of 
involvement , planning, fund-raising, accountability . etc. This 
applies at the Bureau. Federation, School and private foundation 
1 eve 1 • 

F. What do we know about the economics of Jewish education? Have 
tuition levels k~pt up with increased levels of wealth in the 
Jew i sh ,: o mm u n i t y . 0 n t he o t her hand . are some fa rn i 1 1 es st i 1 l 
unable to afford Jewish education for their children? 



To: Annette Hochstein 

From: Perry Davis 

Date: July 13, 1988 

Re: Data report Draft No. 4 

This draft (wh ich, with your editing can be Joe Reimer's backup 
document for the presentation on 8/1) includes the following 
additions: 

JWB's resident camp roundup 
Moihe Dnvio' noadcmie ~~o~t'am ~t&Li~Li~6 
Data from the Ukeles report on numbers of Ph.D. students and 
senior educator salaries 
Art Rotman had no numbers on adult education programs in 
JCCs or elsewhere 

The Association for Jewish Studies i n Cambridge had no contrary 
numbers to those provided by M. Davis. 

I also added background data on enrollment and denomination 
correlation (Mort had raised the item, as you remember). 

The la test Canadian data has been double checked, as you asked . 

You indicated tha t the $19,800 average teacher salary for day 
school teachers is ''no longer true". This was a JESNA 1985-6 
figure. They haven't updated the figure but assume that 8 figure 
of between $21 and 22,000 is probably as accu~ate as one can be . 

cc. A. Naperstek 
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DJ\.!!1A- 0N J~W~SH-ro-R:mtl,- kNi) fNFORMAL---EOUCATION IN- NORT.lLAMER~.e-A 

INTRODU 

The dat that f o l .l-6ws repr esents a c 
sources re ! lec ng ~ best available and 
on Jewish 8ducat1 in NorLh America. An 

yed in the prepara 
s ources are ages 5 and 6 . 

/. FORMAL EDUCATION 

pi;~tion of various 
m st current statistics 
be of repo1ts, and 

this report. These 

'rh.e- trtG-Gt. r~nt.-eensus of students and schools in the U11ited 
.State; (e~rly 1980s) f ound approxi--ma-t-e-ry-2600 - 2800 schools and 
a total school age population (3 - 17 year old) of 880-950,000 . 

~ ,I 
~ ·· - ------ Nuwber o f Schools : ~•~--,~~ /_ ==------------i:a~s-----------~Od)- ~~oo 

2100 79% 90 
600 21\ 4 0 

gchoo¼s ( 40 (hy an~ 90 
'L 00 

ENROLLMENT (U .S.) 

525,000 
not 

enrolled 

110 ,000 
day school 

270,000 
supplementary 

school 

1. 1~pplon1c f'ltac y } 

Total US Jewish Popula tion J,.R 198-z neat of ed .. cen~t1-!) 5, 725,000 
Total School Age Population (J - 17 year old) ... . .. . .... 880- 950,000 

DATA ON CANADA / 
Total enrollment wss 2'6,000 students, a ~ctal ot 46~ o f t hc­

eligibla population. Of th~se, 63% attend~d day schools and 37 \ 
attended supplenenta~y schools. Thr~E quarters of all stud~nts 1 
were concentrated in To ronto and Montreal. 74t or the schcols { 
responded to the census and reported a total o f 2,012 teftch~1s -,3 
1350 in day schools an&-662 in suople:,ent,uy schco1s. 

l~/J-,\(= (L /.!,4L t:._ p ,-;}/<A! t/i 
- ..., 

; 

{tt l -



FORMAL EDUCATION (CONT.) 
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ENROLLMENT BY SCHOOL AND GRADE LEVEL 

Day Schools 
Supple mentary Schools 

Grade level 
1- 2 3 - 4 5-7 

}t 
0· 
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' 
3-5 6- 7 8-9 

.. 
10-12 

Age 

TRENDS I~ ENROLLMENT 
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500 

400 

300 

200 
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11-12 

13- 15 16-17 

000 
._ _____________________ _ 

1962 1932 

Schools 
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_/ A . ~y 

EDUCATI ON (,iq J Jfa 
Childhoo Programs 

Numbe of nstitutions Total E1o/ Pop . 

--~--~~------------···-· ,- ------·- ~- ·-----
able 

No ot 

B. Campi ng Programs (resident camps) 

Number o f Camps Total El~ --~~- Participants f;:" 
7 0 ~ 5 v"WB--G-mrrp"s) - _______ (....,.. --5-2-- 5- 4- ,_0_0_0_ 7 +---= 0 ~ 

c. College/Uni vers i ty Programs in J ewish Stud i es 

Number of Programs 

596 i n the U.S. 
44 in Canada 

Tota l El ig. Pop. 

350-400,000 

iv0 r~ 
\ ~ 

Partici~artts --} ~ 

. not/a:a) i ab 1- e-

D. Youth Organizations (Zioni st, synagpg1.Je rnovemen~ ~. __ e_t<;=_•} r.-~ ~ 
fr pyJ(l_. l tD ({), (000 . W"i !,.R rvv-.-o~ • ~~ ~ ' 

Number of Organiza t i o ns Total El'-i.Q_. Pop. Partic i pants 

10-·major organ izations 
in the US and Canada 

I 
• -----♦-••-~ ----

85-115,000 

E. Adult ~ c ation 

No acc~~te data;; n umber o f sd~ts enr olled in Jewish 
education"'-Progra rns at JCCs or elsewhe r e . / 

,/ 
B~ased on a multi-city survey (~ot a c~us), it is reported 
th fewer that ~~e in ten adult Am~r1can Jews are enro lled 

adult Jewistt'Z,ducati on classe,yi~ most c ities ~1~ F hrssl 9 1 b d Educat i onal Programs c,-. Is-..,,,oJt ~ 
Number of Programs Tot,%. Po p. Participants 

Several hundred :,_-:-._-·~ ---· 

\ ;;:;.~~i 1-< ~ 
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.,PERSO_NN_E_L _ _ 

SENIOR (SUPERVISORY OR ADMINISTRATIVE) PERSONNEL (North America) 

15a-v-_schools .,...-- 'A800 
Supplern-e.QtaU-Schools 0 
JCCs, Y_9J..1t'ft-...c~1: ters and you th move,nen ts 0 
CentraI Communa!--O~ganizations O 

~efersity tea~ching ~tld~earch J -0 

('b .• A•~ _T°~~ ~~ ~v.r - ••• ~~' 
.)~v-.-vu '- L ~ 3 ef) ('<{)cQC, + J 
I~ _T~E~A~~~t~S:,___ _ _________ ___,/ 

In the mid-1~ there were ap~roximately 30,000 teachers in 
Jewish day and supple~~tar orth America. About 2/3 
of this total tau supplementary schools and 1/3 in day 

E 

SENIOR POSITION SALARIES 

Salary av~9_es for 1985- 6. at "J~ 

Executive level salaries 
Upper middle level salaries 
Lower middle level salaries 
Entry level salaries 

1 

~h>~_vlMh 
~ ~ ~ 0 ~ 

$51-53,000 

~ , 0 
21 -'00 · 

(-/ J TEACHER SALARIES 

- / I --._ 

(.'n~ 12,,,=: ) 
-:;,,Day School (30 hours of teaching per ~eek) 
-Full time elem . pµblic_ school teacher 

$21 - 23,000 
28,000 

9,000 -supplementary School (12 hours of teac hing/wk) 



/j 
v LEVEL OF TRAINING 

/ ~id 
More supplementa~ scjiool teachers had college degrees thanw 

Jewish studies teaciyrfs in day schools {85% 5om~?~ed to 65% 
- 01~) -

3% of supplementary school teachers and 17% of day school 
teachers had no college education at all . 

Jewish studies teachers in day schools were better educated 
in Jewish studies than were their col leagues in supplernenatry 
schools. 78% of d/iY..-S..chool teachers had more than a high school 
Jewish education; less than 50~ of supplementari:,teachers bad a 
h1gh school Jewish educati on. I n Orthodox day schools and 
supplementary schools, the teachers had more Jewish educational 
background than in Conservative or Reform schools. 

PERSONNEL NEEDS 

In some areas of North Americar as many as 15% of 
supplementary school teaching slots are unfilled as of the first 
day of school. 
~ -:s~o 

~ctldwide, 40~ people hold senior po$itions in Jewish 
educat i on. Of these, 1/J to 1/2 do not me~t minimum criteria of 
qualifications for Jewish s t udies, educational theory and 
practice and/or leadership and administrative ability . 

0 people graduate nually from 16 
ograms for seni · ·on~e the eed in the 

300 senior e catwors must be tr _. ~d annually, for p~ 
10 ars. ~~"-04 tf V.~ ~ ~ 

~ . I -;- u C-,,f/Y,'JP,J-~ u.nR. 
vX' ·_ -\.- ~-t~J_ ~~ ' 

ACKNOWLEDGME:NTS (J1AOJ' ,r;;-=:- __ _ ·~/ t.c ~~~ 
The·-following indivi~ls g'o:~~ '!::'a~~Jm~ 'f;r ~~'--

t1J 1£~~:t: 
/~Art Rotman - JWB 

- Mitch Jaffee - JWB 
Leonard Rubin - JWB 
Alvin Schiff - NY Board of Jewish Ed. 
Jonathan Woocher - JESNA 
Leora Isaacs - JESNA 
Jeff Scheckner - Council of Jewish Federat ions 
Chaim Botwinick - NY Federation 
Annette Hochstein - NATIV Policy a nd Planning Consult. 
Joseph Reimer - Brandeis University 
Paul Friedman - United Synagogue of America 
Moshe Davis - International Center for the Univers ity 

Teaching of Jewish Civilization 



SOlJRCES 

Lear~ing About Learning, Sylvia Barack f'ishman, Maurice and 
Marilyn Cohen center for Modern Jewish Studies, Brandeis 
University,, December 1987. 

"Senior Personnel for Jewish Ed•Jcation Progress Report -­
December 1986" The Jewish Education Committee of the Jewish 
Agency, December 10, 1986. Report submitted by Annette 
Hochstein. 

Allie Dubb, Sergio DellaPergola, "First Jewish Census of Jewish 
Schools in the Diaspora 1981/2 - 1982/3" Research Report Number 
4, Hebrew Univ. of Jerusalem Institute for Contemporary Jewry, 
Project for Jewish Educational Statistics and JESNA, 1986 

JESNA, "Statistical liighlights of Jewish Schooling in the U.S." 
Tr&~~~. No. 11, Spring 1986. 

Alvir1 Schiff, "Jewish Education at the C1.ossroads: The State of 
Jewish EducaLion" 1983 report prepared for the Joint Program for 
Jewish Education, in conjunction with CJF, JWB and JESNA. 

Barry Chazan, "The State of Jewish £due a tion ''. 

Harold s. Himmelfarb and Sergio DellaPergola "Enrollment In 
Jewish Schools in the Diaspora Late 1970s" Research Report 
Number 1, Project of Jewish Education Statistics, The Hebrew 
University of Jerusalem, The Institute of Contemporary Jewry, 
1982. 

Sergio OellaPergola and Nitza Genuth, uJewish Education Attained 
in Diaspora Communities for 1970s" Research Report Number 2, 1983 
[ebrew Uni versi_!y_ o! Jerusalem, The Ins ti tu te of Con t_e]\por.?~:i. 
Jewry.,!.. 

Nitza Genuth, Sergio OellaPergola, Allie A. Dubb, "First Census 
of Jewish Schools in the Diaspora 1981/2-1982/3: International 
Summary" Research report number 3,1985, Hebrew Universi~y of 
Jeru~_l!].em.,_ The Institute of~Sontel!lporary _ Jewu. 

Jacob 8. Ukeles, "Senior Educator: A Career Option for Jewish 
Studies Students". lli~.Y.!t!'!i~hiduf~J.iQ_J'l_ -~ommittee o f the .J:~~j.sll 
bgency.!.. Publication Number 5, October 1987. 

Allie Oubb, "First Census of Jewish Schools ln the Diaspora 
1981/2-1982/3: Canada" Research Report Number 5, 1987 , Hebrew 
University ....Qf_ Jerusstt~m..,_'I_h_e_ J_J').§ ti tu te Of C9_n t _~!'(•PQr_a~y Jewry..:.. 

American Jewish Yearbo9Js (for respective years) ,published by t he 
American Jewish Committee and the Jewish Publication Society. 



,. 

~ - -

... 

JUL 13 '88 14:55 NATIV CONSULTANTS 972 2 69$951 

TO: 
FAX NO: 

FROM: 

RE; 

DATE: 

NATIV POLICY AND PLANNING CONSULTANTS 
P.O,B, 4497, Jerusalem 91044 

Telephone:972-2-662296 
Facsimile No. 972-2-699951 

FACSIMILE TRANSMISSION 

MR, PERR':t DAVIS 
212 840 1514 

DEBBIE ME~INE 

DATA ON AMERICAN JEWISH POPULATION 

JULY 13, 1988 

NO. OF PAGES: 1 

P.3/3 

------------------------r~~~r•••••••••••••••-~--••-•M•-------------

I SPOKE WITH STEVE COHEN. AFTER EXAMINING THE RESULTS OF 
SEVERAL POfOLATION STUDIES DONE IN LARGE JEWISH CuMMUNITIES (IN 
THE AMERICAN JEWISH YEAR BOOK 198 5} STEVE: DE'I'ERMINED 
APPROXIMATBLY 17IfOF ifiiEAMERICANJEWI SH POPULAT !ON F1ALLS 
EACH ONE-YEAR. AGE , G;ROOJ1:Zi(E,.G .~ 1.1% OF AMERICAN 0'EWS ARE 4 
OLD} • \ trt i_ I 

\ '.~~,..··r l 

THAT 
INTO 

YEARS 

THEREFORE 16. 5%: OF TlULAMERICAN JEWISH POPUL'1TION IS 3 - 17 YEARS 
OLD ( 1 .1 \ X 15 ·YEAR_S_) AND 7. 7% OF ·l'HE AMER! CAN JEWISH POPULATIOt-; 
IS 18 - 24 YEARS OLD (1.1% X 7 YEARS). 

16.5% X 5,94 MILLION• .9& MILLION JEWS 3-17 YEARS OLD 

7.7% X 5.94 MILLION= ,457 MILLION JEWS 18-24 YEARS OLD 

I HOPE THIS INFORMATION IS HELPFUL 

/ 
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To: Annette Hochstein 

From: Perry Davis Fi;; 
Dato: July 26, 1988 

Re: Final, Final, Final, Final , •. well almost ••. 

P. 0 1 

Tho attached reflects Schiff's and Rotman's comments. The 
scariest story involves the oamping number. I called to recheck 
the 70 number with JWB people and they said,"didn't we tell you, 
this is only camps under Jewish organizational auspices, not 
private camps". Therefore, you see the wording chango. I know 
that there are no numbers of all Jewish residential camps readily 
av11ilablo. 

Schiff and Rotman both suggested dropping the BJE and JCC 
executive salary line because variations and s mall numbers make 
averages meaningle5s. However, I kept the line in with a 
statement about regional differences. Other changes are noted in 
pen. 

The only problem I'm still grappling with is the nursery 
school d~y and supplementary school number. What is a 
supplementary nursery school? If it (90% of the time) a synagogue 
nursery school (we know it is not a JCC nursery program) we might 
add the work Synogogue to the bar legend. Just allowing Joa to 
explain this is problematic because the document will circulate. 
After your comments on these issues (Wednesday AM New York Time) 
I will forward the final to Cleveland. 

\ 
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SELECTEO DATA ON JEWISH EDUCATION* 

I. EDUCATION I ---- - C?k-f e-½f ~ 
~sh Population (198U 

Total 

School age 
(ages 3-17) 

United States 

5,725,000 

880-950,000 

Canada 

Enrollment (1982-3) 
United States Canada 

525,000 30,700 
not currently not 

58511 enrolled 54% currently 
enrolled 

110,000 
12% day school 

16,400 
42% 29% day school 

270,000 
30% supplementory 9,700 

school supplemen. 

Number of Schools (1982} 

Supplem. Schools 
Day Schools 

TOTAL 

U.S . 
2100 (79%) 

600 (21%) 

2700 

Canada 
90 (69%) 
40 (31%) 

130 

• The data represent a compilation of sources 

I-

46% 

P. 0 1 

reflecting current available statistics on Jewish education in 
Horth America. Figures are approximate • . 



JUL-27-88 WED 12:42 P~rr~ Dav s Assoc. P.0~ 

~ --~AO~'{~ 

EDUCATION IN FORMAL SETTINGS (CONT.) ~ ~ ~ \AW f- L 
Average Enrollment per ~SI~ and Grade Level {U.S.- 1982-3) 

Numbers of 
. Students 

(, OOOs} 

25 

20 

15 

10 

5 

---== Supplementary Schools 
HWH!lH!H Day Schools 

Grade level• 
1-2 3-4 5-7 8-10 11-12 

i ~ ?:!; ~· ~ I t ~· ~ * ~ 

6-7 8- 9 10- 12 13-15 16-17 
------ --·--Kge 

a :=-:ere a total of approximately 43,000 students in 
e-primary grades -- 22,000 in day schools and independent 

~Qols and 21,000 in supple~entary schools. 

Enrollment j1962 i 1982.} . " 
Nurnbersi of 600 
Students 
( ,OOOsl 500 jlj! 

'i ~; 

400 WI 
300 

l 11 ! i ! ; ! I: .i : jlj 
200 ;f; 

l!ll 
1.1 . 

!B~ 
100 

ii!! 11 ii 
?-:~~ 

:irt t~~ 
!?-3.:< 

000 
:;~ 

~~J ;~~ 

~~~ 

1962 1982 
!;!~~~~~ Supplem. Schools ... (.~l'' :-,r~= ·=· =i= ;!;$,~ Day Schools 

~ . . 
•• The total number of Jewish school age childr~n has declined 
by as much as 15-20% between 1962 and 1982, 

2 
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II. EDUCATION I 

There are currently 200 Jewish Community Centers in North 
America. 

A. ~ampino Programs 

J) 15 I 70 Resident camps under auspices of 
~ ~'. Organizations. 

TvJ,B 
Je~ish Communal ~ 

0 52- 54,000 annual participants (some in dual sessions) 

Represents 9% of the total eligible population (ages 8-16) 

B. Youth _Organi;ations (Ztonift , synaq,ogua movements, ~l 
10 major organizations 

Appro~irnately 100,000 participants 

aopresent, 16\ of the eligible population (ageG 10-18) 

c. Educational Programs in I srael 

300+ Programs 

Approximately 25-30,000 pa~ticipants annuall 

~pr~sent& 2.5~ of the eligible population (ages 

n. Adult ~c!ltion Proqram~ 

0.ithou~speeific data is 
that ten thousands of 
an annual basis. 

III. COLLEGE/UNIVERSITY PROGRAMS IN JEWISH STUDIES 

The number ot participants is not available. It is 
estimated that there are 350-400,00 Jewish college and 
university students in North America at this time. 
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PERSONNEL (North America) 

Senior ~~~~mal/Inforrnal) ·············••••·•··•••·3,000+ 
Teachin~~·•··•·······•··········••••·••·••••••30,000+ 

V. TRAINING <; ~ ~ 
~nrollment in Je~ish EdH,.Gator Training Progtams 

,in Jewish Institutions __ of Hi~hll Learninq _ _J1,_tl_5..::fil. 

Ty12e of Program 

Bachelors level 
Masters level 

Number of full time studen!.~ 

45 
101 

This represents only a fraction of actual annual personnel 
needs. 

I In some areas of North America, as many as 15, of 
supplementary school teaching slots are unfilled on tho 
fir5t day ot tchool. 

VI. SALARIES 

~~:,_=.;:= = i......,"-=-"'LJ..~j es (1987 Estim11tes) 

Full time Day School lO hours of teachin~ per week) $21-23,000 
Full time elem. public ~chool 28,000 
Supplementary School~l(1~2~h~o~u~r~s~o~f~t~~~~~~~~~--;-;:-:~;:;:~ 
Executive Salaries Day Schoo , Principals and Adrnin. 55-65,000 

S...-JJJ ~ Supplernentar~ School Admin. 30-40,000 
-···~ JCC and BJE Di~ ctors (regi onal variations)- ~ .. 
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Mitchell Jafte - JWB 
Joseph Reimer - Brandeis University 
~rthur Rotman~ JWB 
Leonard Rubin - JWB 
Jeffrey Scheckner - Council of Jewish Fedora & 

Alvin Schiff - Board of Jewish Education of reater 
Jonathan Woocher - JESNA 

A selected bibliography is available upon request • 
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JEWISH EDUCATION -
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perry20. 7/2mn-w 

July 20, 1988 

Dear Perry , 

Thank you for the latest version of tte data document and for the 
cover page . It is considerably closer to the final document . I 
have a few comments and suggestions which I hope will be useful 
to you in preparing the final , final ve r s~on . 

1 . I . FORMAL EDUCATION: 
It may be safer to change the figure of 41% (total enrollment 
in U. S. ) to 42% so that it is consistent with the left side 
of the chart . It might also be helpful to somehow bracket 
the bottom two sections of both the U. S . and Canada charts 
so that the 42% and 46% figures are clearly understood . 

2 . On that same page : 
Perhaps the four items below the charts (US/Canadian school 
age population and US/Canadian total Jewish population) 
could be presented i n a more distinct layout . ( I 
p r obably mean something both simple and separate . ) 

3 . Maybe the footnote at the bottom of that page should be 
stated less strongly i . e . " . .. sources reflecting current 
a vailable statistics on Jewish education in North America ." 

4 . The year for the enrollment data should ~e added. 

5 . On the following page (FORMAL EDUCATION CONT . ) 
a . The year of the upper table should be added . 
b . The upper table figures do not add up to the lower table 

totals . Are they from different years? Am I missing 
something , e . g. is the upper table no . of students per 
year? 

c . Are the symbols on the upper table reversed or do we 
really have mo r e students in day schools than in 
supplementary schools? 

d . Trends in enrollment - we should add to each bar the % 
of the eligible popula t ion involved . so readers know 
that declining enrollment figures are partly due to 
declines in the size of those age groups . 



e. The 1982 figures : the bars are not quite consistent with 
the absolute figures on page 1 (110 , 000 ; 270 , 000) 
unless the year is different . 

f. This may be software related , but the space between 000 
and 100 is greater than subsequent spacing . 

6. II. INFORMAL EDUCATION: 

7. 

a . I still believe that this section should be presented in 
a more forceful format . One pos~ible variation could be: 

e.g. CAMPING PROGRAMS: 
70 resident camps 
52-54 , 000 participants (some dual session) , which 
is 10% of the total eligible population (ages x-y) : 

b. college/University Programs in Jewish Studies don't 
belong in the category of Informal Education - you 
could perhaps put them as a separate section. 

, 
c . I think it may be necessary to note the number of JCC s 

in this section, otherwise the informal sector is not 
dealt with adequately. 

d . There are 300+ educational programs in Israel that 
accommodate U. S. participants,( mostly of ages 13 - 35 . ) 

I would put the sections 
needs\'on a separate page. 

I' \\ fl 
personnel through personnel 

8. On that same page (IV. SALARIES): 
I would write "full time day-school " for the sake of 
easy comparison with the public school , and/or add the 
number of hours for public school~ 

The information on salaries at JCCs and BJEs should be added 
as an additional line to the teachers' salaries 

to be less prominent. 

9 . V. LEVEL OF TRAINING: 
I would still recommend leaving out the information on 
the level of training ; the message is not sufficiently 
apparent . The illegible note to myself there was to use 
it in the oral presentation . 

10 . VI . PERSONNEL NEEDS: 
Here I would add the sentence "It is estimated that a 
sizeable proportion of the educational personnel does not 
have adequate qualifications in Jewish Studies, Hebrew 
language or pedagogics~' 



I would add to the training programs figures the sentence 
"This represents but a fraction of actual annual personnel 
needs ." 

11 . As a last point , I just want to remind you that we thought 
it safest to have this document checked by Rotman , woocher 
and Schiff before it goes to print . 

Perry, I know this is tedious , but I believe the result will be 
worth the efforts . r'd love to see the final product for my 
meeting with Joe Riemer. The large paper is really great1 and 
if the presentation sid\·s taken care of , your work will bear 
great fruit . 

Keep well . "1 ~ 
hru"- s \ 
Cl~~ 

CC: Dr . A. Naparstek 



1, 

To: A. Hochstein 

From: Perry Davis 

Date: July, 13, 1988 

Re; Data report 

The full backup paper will follow in the next hour. 

The gaps that remain here are the age cohort numbers. I'm 
still waiting to hear from Cohen or Debbie. 

I've marked off the paragraph on qualifications . I'm not 
clear how the 4000 number relates to the 3200 N. American Senior 
Educator number. Do you want to include this? 

The acknowledgem~hts should be put in some order (let me 
know) and the sources will be alphabetized. 

I 
i , 
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I SPO~E WITH STEVE COHEN. AFTER EXAMINING THE RESULTS OF 
SEVERAL POPULATION STUDIE$ DONE IN LARG! JEWISH COMMUN!TIES (IN 
THE AMERICAN JEWISH YEAR BOOK 198 S) S'I'EVE DECX1ERMlNEI> THAT 
APP~OXIMAT£LY l.l\ OF THE-AMERiCANJEWISH POPULATION ~ALLS INTO 
EACH ONi-YEA~ AGE GROUP. (E.G. 1.1, or AMERICAN J'EWS ARE 4 YEARS 
OLD). 

THEREFORE 16 • S\ OF THE AMERICAN JEWISH POPUt~it•ION IS 3 ... 17 YEARS 
OLD (1.11 X lS YEA~S) AND 7.71 O~ THE AMERICA~ JEWISH POPUL~T!ON 
IS 18 - 24 YEARS OLD (1.11 X 7 YEARS). 

16,S, X 5,94 MILLION a ,96 MILLlON JEWS 3-17 YEARS OLD 

7,71 X 5,94 MlLLION = ,457 MILLION JEWS 18-24 YEARS OLD 

I HOPE THIS INFORMATION IS HELPFUL 



DATA ON JEWISH FORMAL AND INFORMAL EDUCATION IN NORTH AMERICA 

INTRODUCTION 

The data that follows represents a compilation of various 
sources retlecting the best available and most current statistics 
on Jewish Education in North America. A number of reports, and 
interviews were employed in the preparation of this report. These 
sources are listed on pages 5 and 6. 

FORMAL EDUCATION 

The most recent census of students and schools in the United 
States (early 1980s) found approximately 2600 - 2800 schools and 
a total school age population (3 - 17 year old) of 880-950,000 . 

Number of Schools 

Supplementary Schools 2100 79% 
Day Schools 600 21\ 
Canada had about 130 schools (40 day and 90 supplementa~y) 

59lls 

41% 

ENROLLMENT (U.S.) 

525,000 
not 

enrolled 

-~-------·-
110, 000 

day school 

270,000 
supplementary 

school 

Total US Jewish Population in 1982 (year of ed. census) 5,725,000 
Total School Age Population (3-17 year old) . .......... 880-950, 000 

DATA ON CANADA 
Tota l enrollment was 26,000 students, a total of 46% o f the 

eligible population. Of these, 63% attended day s chools and 37% 
attended suppleme nta~y schools. Three quarters of ~11 students 
were concentrated in Toronto and Montreal. 74% of the schools 
responded to the census and reported a total of 2,012 teachers -
1350 in day schools and 662 in supplementary schools. 



FORMAL EDUCATION (CONT.) 
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INFORMAL EDUCATION 

A. Early Childhood Programs 

Number of Institutions Total Elig. Pop. Participants 

------·-- -·---·---.. --.... ,------------·--- ----- . . -----
150 JCC Nurseries not available 

No other data avail. 

B. Camping Programs (resident camps} 

Number of Camps Total Elig. Pop. 

70 (25 JWB Camps) 

C. College/University Programs in Jewish Studies 

Number of Programs 

596 in the U.S. 
44 in Canada 

Total Elig . Pop. 

350-400,000 

Participants 

52-54,000 

Participants 

not available 

D. Youth Organizations (zionist, synagog~e movements, etc.) 

Number of Organizations Total Elig. Pop. 

10 ~ajor organizations 
in the US and Canada 

E. Adult Education 

Participants 

. --·-----· ----
85-115,000 

No accurate data on number of adults enrolled in Jewish 
education programs at JCCs or elsewhere. 

Based on a multi-city survey (not a census), it is reported 
that fewer than one in ten adult American Jews are enrolled 
in adult Jewish education classes in most cities . 

F. Israel Related Educational Programs 

Number of Programs Total Elig. Pop. 

Several hundred 

Participants 

8-10,000 
Summer 

25- 30,000 
Year round 



PERSONNEL 

SENIOR (SUPERVISORY OR ADMINISTRATIVE} PBRSONNEL (North America) 

Day Schools 
Supplementary Schools 
JCCs, Youth centers and youth movements 
Central Communal OrQanizations 
University teaching and research 

Total 

TEACHERS 

800 
1300 

600 
400 
100 

3200 

In the mid-1980s there were approximately 30,000 teachers in 
Jewish day and supplementary schools in North America. About 2/3 
of this total taught in supplementary schools and 1/3 in day 
schools. 

EMPLOYMENT CONDITIONS 

SENIOR POSITION SALARIES 

Salary avera~es for 1985-6 at~ JCCs and ~JEs 

Executive level salaries 
Upper middle level salaries 
Lo~er middle level salaries 
Entry level salaries 

TEACHER SALARIES (and comparisons) 

Annual Teacher_Stlaries (1987 estimates) 

$51-53,000 
40-42,000 
26-33,000 

21,000 

Day School (30 hours of teaching per week) $21-23,000 
28,000 

9,000 
full time elem. pµblic_school teacher 
Supplementary School (12 hours of teaching/wk) 



LEVEL OF TRAINING 

More supplementary school teachers had college degrees than 
did Jewish studies teachers in day schools (85% compared to 65%) 

3% of supplementary school teachers and 17% of day school 
teachers had no college education at all. 

Jewish studies teachers in day schools were better educated 
in Jewish studies than were their colleagues in supplemenatry 
schools. 78% of day school teachers had more than a high school 
Jewish education; less than 50% of supplementary teachers had a 
high school Jewish education . I n Orthodox day schools and 
supplementary schools, the teachers had more J e wish educational 
background than in Conservative or Reform schools. 

PERSONNEL NEEDS 

In some areas of Nor th America, as many as 15% of 
supplementary school teaching slots are unfilled as of the first 
day of school . 

I - Wor l dwide, 4000 people hold senior positions in Jewish 
I education. Of these, 1/3 to 1/2 do not me~t minimum criteria of 
I qualifications for Jewish studies, educational theory and 
I practice and/or leadership and administrative ability. 

Worldwide, no more than 100 people qraduate annually from 16 
training programs tor senior positions. To meet the need in the 
U.S.- about 300 senior educators must be trained annually, for 
the next 10 years. 
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IN NORTH AMERICAN INSTIMIONS OF HIGHER LBARNING 

Response to Question 1 

As of July 1988, the International Center for University Teaching of 
Jewish Civillzac:fon s holdings list 596 universities end colleges that 
teach Jewish courses in the United States (as compared to 40 in 1965); and 
44 in Canada. These range from small regional colleges end denominational 
institutions to major universities. The inetitutione lll8Y offer isolated 
courses fully or partially devoted to Jewish subjects, or full programs 
ranging from undergraduate level (minor and major in Judaic Studies) to 
graduate and Ph.D. programs. 

The faculty in some cases teach Judaic Studies full-time; in other 
cases they teAch those subjects in ~ddition to courses in gdnoral 
departments, or include the Jewish subject in a more comprehensive course. 

Samplee of institutions; 

The 1985 Report on Jewish Studies within the City UniTersity of Nev 
Y~rk (prepared by Pro£. R. Chazan) listed 111 courses in Jewish Studies for 
the Fall of 1983, and a faculty of 41. 

At Cornell Uni•ersity, MY, the Interdisciplinary Program for Jewish 
Studies (an outgrowth of the Department of Near Eastern gtudies) listed 28 
courses taught in 1987-88 by 12 faculty members. 

At the lJR1,eraitJ af r.nl1fnrn1,. 1.n Lo• .Angela&, the Jewish Ctudi~b 
Program within the Department of Near Eastern Studies offered 13 courses in 
1985-86; the Yiddish division of the Foreign Languages Department offered 
12 courses; 24 additional courses dealing totally or partially with Jewish 
Civilization were taught in other depertmentst such as History, Political 
Science, Philosophy and Religion. The Jewish Studies ProgrBJ11 had a faculty 
of ten. 

An interesting example of a consortiwn for the teaching of Jewish 
Civilization is the Lehigh Valley Center for Jewish Studies (PA), 
established as recently as 1984, the purpose of which is "to develop, 
administer and coordinate a comprehensive program of Jewish Studies among 
the s i x institutions of the Lehigh Valley Association of Independent 

() 
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Colleges: Allentown College of St. Francis of Sales, Cedar Crest College, 
Lafay~tte College, Lehigh University, Moravian College, and Muhlenberg 
College." The Academic Advisory ~osrd ot the program includes 12 
professors and lecturers in the six instituticns involved; 37 courses are 
offered. 

A sample of Jewish studies as part of a general department is the 
Department of Religion at the College of Willi8JD and Mary, VA, which in 
1987 gg offered o eefteel\tration in Jud6:l.C. 91.uJlt,~ wlLh alx courses, end 
eight more courses included in other concentrations in the same department. 
Ten professors and ~djunct professors teach those cou~see. 

Loyola Marymou.nt Un1:Yersit:,, CA, & Catholic institution, offers six 
Judaic Studies courses in the Department of Reliaion, and one in its 
Department of Politics. 

In Canada, a report just submitted by Prof. Ira Robinson of Concordia 
university to the International Center included 44 institutions of higher 
1earning ceaching some form of Jewish 01v111~at1on 8tud1es. If you wisfi we 
can facsimile the report to you. 

Tl,Q Jc::wit,h SLuJlc:t1 µrog.nu11 at the trniver;e1cy of Toronco, for 1nstance 1 

includes 20 courses, nine of which were requix-ed in 1983-84 for the 
'Specialist Prograu1me in Jewish Studies', six for the 'Major Programmes' in 
Jewish Studiea, Hebrew Language and Literature, Jewish Histor1 and Judaism, 
end three to four courses for the 'Minor Progr~lllllles' in the same areas. The 
courses ere taught by a staff of 20 facultJ members. 

Response to Questions 2 and 3 

Regarding the full statistics on faculty eppoint111ents and student 
enrollment, it ia understandably impossible within the American system of 
registration to present anything but guesstimates. It is also necessary to 
note that these courses are not open solely to Jewish students and faculty, 
and that Jewish subjects are included :!.n a wide range of couraee in the 
general disciplinee. According to most acceptable evaluations, 85 percent 
of the Jewish youth of college age in the United States (estill18ted at some 
350,000 to 400,000 students) attend universities; and this is of course the 
major source of students in the Jewish Civilization programs. The enormous 
expansion of university courses ~n Jewish Civilization over the past two 
decades is highly significant, and thare is every indication that this is 
au ,;;vv1 v 1u~ 1Jt&t:m:111e-:11un in bot:h numbers ana qu&.L1ty. 
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Perry Davis Associates, Inc. 
535 Fifth Avenue, New York, NY 10017 • (212) 682-8484 

New Add~ess:25 W.45th Street, Suite 1409, NYC 100)6 (212)840-1166 

To: ~rt Naperstek 

From: Perry Davis 

Date: July 5, 1988 

Re: Data presentation format for Aug. 1 

There are several assu~ptions governing our presentation of data 
for the first meeting of the Commission: 

• 
• 

• 

• 

• 

The dat~ has to be concise, clear and meaninoful . 

The sources have to be wide ranging, reflecting our general 
partnership theme. An acknowledgment page will thank the 
individuals and a wide range of institutions that have 
reviewed our draft report or made comments and suggestions. 
This will counter the contention that one source of data is 
monopoli~ing the report. {We asked for contrary data sources 
at every interview.) 

Some Commissioners will conclude that the report is 
simplistic and will want deeper analysis. We h~_ye to be 
clear that this re..2,.ort is descripti_v~ rather that} an_al_:ytic 
in nature. Others will complain that there is too much data 
being thrown at them at one time. Hopefully, we will strike 
the right balance for most Commissioners. In general we 
should err on the side of too little data or analysis -- the 
gaps can be filled in over the life of the Commission. 

Despite all of our efforts to cover all the bases in data 
presentation, some will still criticize the data, or the way 
we are presenting it. The criti cism will be justified in 
some cases, because everyone readily admits to substantial 
problems surrounding the primary data collection efforts. 
Perhaps a clarifying sentence or two in our report can 
forestall this . Others will find erroneous reasons to fault 
our presentation (eg. they will jump to conclusions that we 
don't make simply by inferring too much from a simple 
statistic). 

The oral presentation of the data is a critical point on the 
Aug. 1 agenda. A worst case scenario might involve a lay 
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Commissioner giving lhe presentation of th e data and being 
peppered with q uestions and criticisms about the material. 
In almost every case (perhaps with the exc~ption of 
Yanowitz) a lay Commissioner will find it difficult to 
respond adequately. The situation can become quite 
uncomfortable. 

On the other hand, a deft presentation will become a 
heuristic experience for all present. It will stimulate 
spirited discussion and lead naturally into the major 
decision making part of the meeting -- choice of task force 
study areas. My suggestion, is that a professional (even a 
member of the staff or one of the senior policy advisors} 
make the presentation to the group. 

■ Presented carefully, the data report will produce the 
followino results: 

Provide a threshold level of information about Jewish 
education in the US and Canada to all Commissioners -
(enrollment numbers, kinds of institutions, etc.) 

Highlight some of the problems and opportunities facing 
us in the area of Jewish education - (the shortage of 
qualified personnel, overall funding shortages but 
increasing federation commitments, etc.) [I think we 
have to add some more positive issues to the report]. 

Emphasize the broad areas of ignorance, the knowledqe 
gaps still facing us -- (eg. what works and what 
doesn't in a host of areas, economic data gaps, lay 
leadership development needs, the educational system of 
thQ future - "blue sky",etc.). 

This is the critical point. We know that massive 
resources are needed to improve the condition of Jewish 
education in North America, but we don't know where 
private and communal investments will yield the highest 
return, the lar9est "bang for the buck". This 
Commission will, in a relatively short period ot time, 
fill in the gaps, provide the information necessary to 
make informed and potent giving much more likely . 

• * llr *. 
Next steps: 

1. Finalize data collection 
2. Agree on format and content of the written report 

(including qraphs and tables). Mort and members o( the 
senior policy group should sign off on the final report and 
it should be mailed to Commissioners by July 18. 

3. Prepare slide, charts or overhead projections for Aug.1 . 
4. Agree on who presents the r~~ort, and brief thqt individual . 



To: Annette Hochstein 

From: Perry Davis 

Re : Data presentation for Aug. 1. 

Date : July 5, 1988 

As of this writing (July 4), here is an update on the data 
report. 

Most of the sources you suggested I try for additional data 
were away because of the holiday.~I wi l l try Reimer, and the 
JESNA person and someone on the subject of college programs 
tomorrow. I have spoken r.o Paul Friedman and gotten youth 

J movement data~ I will follow up with a number of camp 
J officials for more data in that area . 

I reviewed Dubb and DEllaPergola (No.4) on the subject of 
school age population. The revised da~a reads as follows: 

U. s. :;;chool __Ag~ ~onula tion ( ages 3-1 7) 

1982 (estimates) 880-950,000 

SOURCE: Allie Dubb, Sergio DellaPergola, "First Jewish Census of 
Jewish Schools in the Diaspora 1981/2 - 1982/3'' Research Report 
Number 4, Hebrew Univ. of Jerusalem Institute for Contemporary 
Jewry, Project for Jewish Educational Statistics and JESNA, 1986. 
p. 34. 

Shall we eliminate a reference to more recent numbers? Shall 
we take the same ratio with the new population figures? 

Incidentally, while reviewing the Dubb and DellaPergola report I 
found two issues confusing: 

1) On page vii. the report notes the 1982 US Jewish population as 
5,725,000 but the number noted on page 34 is 5,705,000. I'll 
check back-issues of the yearbook. Am I misreading the report? 

2) The data on the number of schools is not the clearest. On 
pages 14 and 15 the total number is given as both 2653 and 2360. 
In fact Table 2.2 shows 293 schools not included in the census 
but listed on separate JESNA and local bureau records. Page 15 
also indicates the likelihood of a substantial number of pre­
schools not counted as well as right wing orthodox schools not 



counted (particu::..arly in l.JYC). What numbe;:_ should }'le use? 

We have to fashion language that indicates the tenuous 
nature of some of our data. The fact that a new census is 
underway should be highlighted. 

We should devote a page of the report to acknowledgments 
indicating that we carefully check0d our data with numerous 
authorities. They may not like the data, but no one could 
come up with better sources. 

Even though the census report and the Fishman, Brandeis 
survey are not comparable, I think that some of Fishffian's 
findings are thought provoking and should be carefully 
presented (not comparatively, however). 

After Cleveland, I'll attempt to turn some of the data into 
graphic presentations. Here are some ideas, I'd appreciat€ 
your guidance: 

Number of schools and breakdown by format (day and 
supple.ment.ary) - pie chai:t 
Enrollment percentnges ~ pie chart 
Enrollment trends over time - pie chart 
Enrollment percentages by grade level - line chart 
If we go with Schiff's pessimistic view of future 
enrollment t~ends- bar chart 
Federation allocations over time {positive trend} - bar 
c.hari: 
Federation allocations by ~ormat - pie chart 

Soroe thoughts on the overall for~At of the report: 

The report concains neutral data, o~her data imply 
reasons for hope and despair, kPy areas of interest 
have no data to report. My sense is chat we should 
avoid headings implying subjective analysis of any kind 
- leave that to the Commissioners. However, we do want 
the report to be coherent and to emphasize information 
gaps. A useful format might: be one of questions and 
answers, including n substantial number of questions 
where the answer is - "data not available''. These gaps 
may very well guide the Commission in the selection of 
task forces. 

Here are some issues not addressed by the report that might 
be included as data gaps: 

How many lay people are actively involved in Jewish 
educational leadership? What is their level of training 
and what roles do they play in policy formation? Has 
this changed in recant years? 



Which major foundations are actively making grants in 
the area of Jewish Education? How much is being 
granted? What are the results? Are results measurable? 

Have findings of the More Effective Schools literature 
been systematically applied to Jewish education in any 
particular city or school system? What have the results 
shown? {All part of the question- what works?) 

Hore data needed about Jewish Education dropout rates 
and reasons. 

On the economic front, what are the tr€nds in costs and 
tuition charges? Have tuition increases kept up with 
inflation? Have the increases kept up with the 
increasing wealth of the Jewish Community? 

Wha~ works in the area of personnel training, 
recruitment, development, motivation, retention, 
advancement, e~c.? 

What is the impact of changing birthrate and regional 
differences? 

We should be careful to include s~gns of hope in the report 
and avoid a totally bleak picture. 
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TO: A. Hochstein 
From: Perry Davis 

FERBER GREILSHEIMER PAGE.02 

DRAFT June 12, 1988 

DATA ON JEWISH EDUCATION IN NORTH AMERICA 

I. General Demo~rephio Dete 

A, Total Population 

"'"' •.,>t - • f 00 t .,,_ _____ , .... ... • I 

Jew~~n VCO~PCOK. ~-o> 

B. Age group breakdown5 
c. Gender Br~eKdow.ns 
D. Regional distinctions? 
E. Denominations? 

\ Schiff in 1983 indicates e 5-18 yeer old po~uletion ot 
850. ODO .1..n. "1.<2!:'.tb~r..i.9..n_l 

II. General Enrollment dota for ell tyoes ot J. Ed. 1ormets 

A. At this time in our history. Age breakdown. Gender. 

• In early 1980s there were 372,417 pupils enrolled in day 
schools end Bupplementery schools of verious formBts. 

BY age, 39-43 of eve~y 100 children between the eges of 3 
~nd 17 are enrolled in these schools (11-13 of these in dey 
Q~hnnl~ ~nrl ?A-30 in SUPPlementarY schools). This date 
varies widely by region. 

♦ Put enother way out of a total potentiel population of 
Qnn.nnn ~t eny one tim~ 41~ or ~73,000 individuels were 
enrolled in schools ( 105,000 in day school ano ~~~.uuu ~" 
supplementary schools) 527,000 were not enrolled. (enelysi$ 
in JESNA Stetistical hiohlights) U.S. 

Data tor 5 cities on current% of Jewish po0uletion~ by ege 
who have received o formel Jewish ~ducetion et eny time in 
their life -- of tho~e who ~re now 18-24, 80% hav~ had some 
Xer@ 8~.J·w;d:-~ ~~~-?~-~~~Se W~~-eC!.~~w 65 yeers old or 
01' J . ~d . ~'-?.~ , -:..o.l..l.ootod daiita in Fi °'h~~n -r~;;ort' 'out ro'-r' 
Brandei3 P . 24, (see exhibit) 
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eased on data from NY, MetroWest and Rochester it a~peers 
that today Younger women are ~lmost as likely as younger men 
to r~ceive formal Jewish education and the kind ot J. Ed. 
they receive is likely to be similar to that of men. Older 
generations ot J . women were much less likely than men to 
receive any formal J . Education end lees likely that it 
would be as intensive es men's education. ;;3...Q.Y.C..Q.~. Fis.hmen, 
Brandeis study, p.25. 

8. At anv time in their lives. Need clear def. of 
enrollment and format . 

= According to Genuth, DellePergole and Dubbin ~eport 3, qThe 
percent of Jewish children ever rec~ivino some Jew~ah 
Education is ~stimeted et being between 71-75% in the U.S. 

\ Schiff in 1983 rei:>ort ( NQ,ct.b._6_m~.r:.icf.ln n,Qt; us~ .. $-~_$.~ . .l.2.iJ 
indicates "9iven current rate of enrollment ebout 60% of 
todays 5-18 Yeer olds will be expo$ed to some kind of Jewish 
education in their lifetime" 
He goes on to say 40% will hsve begun edult lite without any 
formal Jewish schooling (in 1962 the non-enrollment number 
was only 15%! . thet yeer he seys there were 600 , 000 student. 
in Jewish s c h ools o~ all type~ end in 1982-3 he s~YS the 
enrollment figure is 340,000 a 45\ decline in 20 years.) 
Source of date is not noted. 

note: Sch rage citing Steven M. Cohen, "Outreach to the MarginallY 
Affiliated: Evidence and imPlications for Policymakers in Jewi$h 
E:duc!ltion, '' J.9..'dr..O.W...-21.-l~l'O.!!l!.:!.IJ~~~.t:'.Y.i.£.~• Winter 19a5, Vol. 
62, No.2 . saya "the vest majority of Amer1c~n Jew$ send their 
children at one time or enother to some form of Jewish schooling" 
end that "the overwhelming meJority of parenta affili~t~ with a 
Jewish institution at some tim& in th&ir lives". Over time, 
therefore, Cohen asserts that bY the end of edolescenc~ 87% of 
males ~nd /0% of Jewish females have received some Jewish 
schooling. But only 40 to 50 percent of ~11 Jewish 1emilies end 
less than half of Jewish children ages 6-18 ere affiliated or in 
.school at __ thj__s_ .. mo..m~rit.Jn_t ime. " 

,·.• 

2 
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III. Institutiongl Data {formal and informal) 

A.NUMBERS OF Institutions 

-Early Childhood 0ro9r~ms (JCCs, Synagogue$, other) 
-Day Schools (elem. and high schools) 
-Supplementary schools (elem, high schools, etter 
school during week, sund~y only, etc.) 
-Youth ed. oro~rams in JCCs other youth Programs 
-cami:>s 
-College/Gred programs (J. Ed. courses end Hillel et 
al) 
-Adult l::.duce,:1on (.syr11:;1...,vyu,::,1:> 0 ,70~ .... r ... ..i .... ,• • ._ ......... , ., ... 

bureaus, via J. organiz~tions like Hadessah, etc.) 

-lsreel related educational Progr~ms tor N. American$ 

Ne~r!Y ~/4 of ell religious Jewish $Chools ere supplem~ntery . 
and 1/4 of those ere one dey schools. ~ ot all Jewish 
schools in America are dey schools.. ~~JL.Q.~.b.-~.9 
De.llaf'~rg.9A~. Re.sear-oh Report No. 4 (cited in Fi~hman) 

• In the early 1980s there were 2360 Jewish $Chools in U.S . 
Of these 499 were deY schools and 1,861 aUPPlementerY (of 
which about 25% were one deiy µt:,r · wl;'o"- .i>¢hool). The J'ESI\JA 
-~, ....... ·· · · ... - - - ·- - - · · · -. ,..,.,. , -· ,_ ... , .,.,.._..,.,..,,..v o.nhnn 1 s,. .end 
~n7 rlcv cohoolg f"~ ~ ~ntal of 2655. 

\ Schiff in his 1983 report notes l,~;::,o avi;,1=-.1.cme-n~;::;ar•>· ..,._.,,,_ .. _,,., 
in t-:i .• _Ame~a, 760 Refol"'m, '785 Cons~rvetive, 250 Orthodox, 
and 40 communal. For day sohools he notes 586 in N.g.c_tj:), 
~~t:.1.Q..~. 462,0rth. ,62 ConservatiYe, 44 Communel, 9 Reform, 5 
indeP., 4 Yiddish Secul~r . 

♦ JESNA swmmary citing "JESNA-Hebrew Univ . Census, 1986" 
indicates 2,653 Jewish school$ : 2,066 supplementary end 587 
day $Chools. A further breakdown shows 60% 2-5 day 
supolementary, 19% 1 day supplementary ond 21% day school$. 

~ ,• 

3 
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6. For as much of the above as Possible - partioipants in 
eech format/institution - absolute numbers, ~nd r~tio$, 
break down if Possible by age group per institution. 

• In eerly 1980s there were 372,417 pupils enrolled in day 
schools and suoplementsry schools of various formats. SY 
69e - 39-43 of every 100 children between the a~es of 3 and 
17 or~ c~~ollod ln tho~G Q~ho"l~ (11 -13 of these -- in day 
schools and 28-30 in supplementerY schools). This deta 
varies widely by region. 

■ DaY schools (total 499) - 366 include pr~-~rimary grades 
344 include gradas 1-6, 217 gredes 7-9 end 165 high schools. 
Ot the enrollment 25% pre-prim~ry, 48~ primery grade$, 16% 
middle grades and 11% secondery grades. 
In supplementary schools enrollment ihoreesed gradually from 
grade l to 5, »table in grade 7, droP in 9rade 8 (13 year 
olds) and steep drop after thet. Enrollment in supplementary 
schools enrollment in gredes 9-12 was onlY 18% of the total · 
ore-barmitzveh (grades 1-8). 

= 1982 census showed 104,752 day school $tud&nts in U.S. and 
267,665 suPPlementery school students. 

• 1982 statistics show breakdown as 1.5% in independent pre­
schools, 27% in daY schools and 72% in supplementary 
schools. 

♦ JESNA statistical Highlights (p .4) (indicating it$ source as 
the 1986 census) hes e chart outlinin~ the% of enrollment 
bY age groups and by day school or supplementery format the 
chert% totels 41 not 100, ~hioh means that percent reflects 
~nmn~ri~~n to total eligible population and r.l.Q.~ total 
t:1111 V.1..,41ll"=tlltw• ~....J"w..,. -•• v-._1 , --/• 

Tl"le same page st11.Jw11> c:1 ::olmiJ.c;i1- br<."c.1l<down o'f •1"'1.,..,.,11 m~nt bv 

denominations and f~rther bY deY school, supplementerY 
school end all schools. (see attached) 

In early lY►.SUs 4-~, WOO J~w.i.;i:,I 1 , .. ,.-e-.::.,;.hooloro wer~ <11-nr"1 l P-d i.n 
Jewish school. So_yrq~ Genuth, DellaPergole and Dubb, 
Reseerch_ .R~port A· P . J,8. 

28% of children enrolled in~- schools in US were in day 
schools sccording to Res . Report No . 4 Dubb, Oell~Pergola. 
(triple the proportion from 10% in 1962 according to Schiff 
• ~1..c:11..1,..4.:,, ...,, • .;...,, .. ,..l. ... ,,,._,.,-1, .. , .... c.i.-. ... -," ) 1:>,1+- •n,-,t-1'-,.-r Wf!Y the 
number of students enrolled in ell,deY schools incree$ed bY 
66% from 1962-1982 according to Schiff "On the ~tatus of 
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Jewi~h SUPPlementary School" }.!JWi_~l:t.~f;gJJ£§.t19J:'l Vol. 5 No. 4 
(1982) (These figures are cited by rishm~n) 

\ In the Crossro=ds report by $chi11 in 1983 he indicate5 that 
from 1962 to 1982 $UPPlementary school enrollment 
(presumably in N. America) went from 540,000 to 230,000 a 
decline of 58% and day school enrollment in the same time 
frame went from 60,000 to 110,000 or an 83% increase. 

50,000 pupils attend exclusively one-day programs eccordin~ 
to _ pub):Land_De l laPer~JlL Research RePol""t 4 . 

Among all J Children ages 3-17, 13% are enrolled in Jewish 
dey schools and 30 % in supplement~ry $Chool$ (multiple end 
sirigle dsY formets) ill_,~ 

Actual enrollment in sUPPl~ment~ry schools (tor demogrephic 
--~~~~~ 1 ~~n~1v1 1~11 ~10.0□□5for~ ¼962-1982 . ~Qurg~ Schiff, 
"status of the Supplementary chool 

DATA FOR 18-24 YcAR OL~$ 
In Boston, with a national Bnd lerge ~tudent POPUletion, in 
1985 125 students were ~uestioned (random) age was 18-24, 
almost~ hed ettended J . ~d. Progrems or clesses durin~ the 
previous ye=r (synego~~es or other sponsored program$). 
~our~~ Boston, 1985 Study of the Combined Jewish 
Philanthropies of Greeter Boston (based on inform~tion 
supplied oy Dr. Sherry Isreel) . 

DATA ON ADULTS 
Fewer than one in ten edult Am Jews are enrolled in adult J. 
Eduoation classes i most cities (for most ege groups it is 
actually less then 5%) Sour~~• based on Fishman enelysis ot 
federation city data (p . 55). 

IV. National and local support/serviee orQeni2ations or inst. 

A. Bureaus (how many) 
8. Other loc~l educational support institutions (ted5 w/ 

steff dediceted to ed. Pl~nning, eg.?) 
C. Denominations and their ed. institutio~s / special 

colleges of J. Ed.? 

\ Schiff notes 6 major netionel movements and sever~l other 
religious grouos involved directly in Jewish education theY 
are: 

1. United Synago9ue of America - Con$ervative 
2. Union of American Hebre.w Congregations - Re-form 
3. National Commission on Torah Education(Yeshiva Univ. )-Orth. 
4. Torah Umesorah - Orthodox , . 
S. A9Lldath .Lsree.t. - ur·i.11v<.1..,,. <ca-..iv .......... ...,..,, . _, ... .,. .1. •• ..,. •• -1 .... ,,..) 

6. Various Hasidic movements allied to their schools - Orth. 

5 
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A. Numbers by ty~e of institution (see III ~bove) 
e. Numbers bY level and function 
C. P~ofile (background eg. formal J . and ed. schooling, Am 

born v . Israeli, other) 
D. Employment cond~tions (salaries. benefits) 
E. Full time -- Part time 
F. Retention/ turnover rates 
G. Recruitment datu 

~~ioc Personnel 
Dew Sohool~ 
Supplementary School~ 
JCCs, Youth centera and youth movements 
t.,;ern::ral co111111,.u1dl o, ._,,:w,i. a:citd.o.-,~ 
U11.i.vc;:;1•.::.i.tr tcoohin• .Jtn<:11 rea••r,..h 

800 
1300 
614 
400 
100 ___ ,, , ___ _ 

Total 
For North America, bcsed on interim report of Sub­

Committee on l"'ersonnel 01" 1..1,-=r J. r::.:1 . Cc;,mm. of t:h• J'ew:i 1::h 
Agency (Dec. 1986) 

Te!lchers 

3214 

• ln 1982, according to Dubb and Della~ergola, 65% of the 
schools recorted 21,762 teachers. The census gethered 
additional date from e smeller sam~l&. In eddition teachers 
working in more than one school were counted in eaoh $Chool 
... ~ .......... , ,..,,-..r ; « t- ... ~hrd call Y a number of teeching posts not 
really teachers. 

or the number noted 1/3 - 7.?~~ were in dey schools Gnd 
of thi~ j/~ ~.AY~ teUQn~ Jewl~t1 ~Lu~lo~ (~ho r~ob Qnly 
secular --stud1e$). 

More men than womeh are teachers. 
J•lor·,:;- l:>UJ-J>J lerr,or1tQi-:,• oc;;,1-,oo l 1:•ar.-h•""~ hRci co 11 ege d&grees 

than did Jewish studies teechers ih day schools (85% 
.;,,;,mi:>orcd b:> 6 5":) . ~9' l"\-f .,_, ,oo lementarY school teachers and 
17% of day school tesehers had not colle~e educet1on at ell. 

:;t,.,,,;,-k e+-11rlv +'~;1:1~hAr!.l ir, day schools were bett~r 
educated in Jewish studies (27% were ~abbis as opposed to~~ 
in supplementary schools), 78% of day school teachers had 
more than a high school Jewish education. les$ than 50% ot 
c, lt">nl Pmfltntarv teachers had a high school J<!wish education. 
In Or"'thodo.x day schools· and s1.1pplemenr;ery .scnuv.1. » 1..1 ''-

teachers had more Jewi$h educational baokground than in 
conservative or reform scnoo1s, A~d1,,, iM 011 ~u~~l•m9n~a~v 
-~i-. .... ,.,. 1 ,,. ,....,.,.r 1. Ii~ r.-f 1'!111 tei:ichers haa no more than a t,i-.;1h 
school Jtl'fwish Education .::1nd 1n re1'orm schoo1s bo.,. rn.H.1 riv 
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more than a high school Jewish education. 

♦ A summery chert (based on 1986 JESNA-Heb. Univ. C~n~us) in 
the JE$NA Statistical highlights (p.5) shows the fo~lowing 
dats: 

Supplementary 

Day (end indep 
pre-school) 

# of Teacher.. 

15,000 

3,700 

8% 92% 

80% 

♦ JESNA's DePt. of Human Resources indicates the numbers of 
licenses issued nationwide (granted bY the Netionel Board of 
Licerise end 11 looel effiliates) , Ih..~'<✓OSt t'l!J.DJ.Qet::.~ 
t, ~~.9.tl~.!.':-~ ~ .. ...O.Q..t_tj..QJID.§.!!1.2.. 

Y..f:.Afi 
1981-2 
1982-3 
1983-4 . 
1984-5 

!:,Jg[i_~-~ 
14.8 
149 
201 
l,75 

Chazan noting data Trom his uwn ...,,,.wk. t.'~~~<?*~l-~t:Lil'd..ii..li!.b. 
f.".d..u..c..f:ltj.oo. r Jerusalem: World Jewish Conference for .Jewish 
C:duoC1ti~h, 1oa✓•• li'll"'lrl SA1Jl Wachs. The J~WUh_I_~.~~C . .i.. 
fro.t~ssio.0£.'lL?...~-~ (New York, Am. Jewish Committee, 1984); 
and research being oonduoted for the Project for Jewi$h 
Educational Statistics of Hebrew University'$ Institute for 
Contemporary Judaism. 
eased on the above Chazen cites 45,000 Jewish teachers 
worldwide and 63% or 28,350 in the U.S. (not clear if this 
includes secular studies teechers too). Of these 66% heve 
completed University studies and 00% heve oomPleted some 
Judaic studies. 

note : Isa Aron and Adrianne Bank in the Symposium issue "Jewish 
Teacher - Today and Tomorrow" J.~.~-~-l:!.9.~t..12.IJ. Vol . 55, r,o. 1, 
Spring 1987, The Council for Jewish Education, eites the 1982 
Hebrew Univ. Census as finding 18,133 supplementmry sehool 
teachers in !':LQ.f'tQ •. ~J...Q...ta (the estimate above for- tl"1e U.S. was 
ebout 15,000) . They go on to say, however, thet the number may be 
erroneous because onlY 67% of schools responded and some te~chers 
aporoxlmaEion ... cH'..,:.:'.O:'Ouo'"'!it~P'le-111:th!~. ~h~c:~!'2':8 • I:'~.~ the 

7 
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~~PLOY~ENI CONDITlO~.§. 

TEACHER SALARIES (end comperisons) 

♦ JESNA citing a projection from "Teecher Salery U0dete" in 
TfiENJ)S_, #2..a_ JESNA, 1985 has the following chert: 

Day School (30 hours of teeching per week) 
tull time elem. P.Ublic ~chool teeohe~ 
full-time elem. ~~te $¢b..Q..Q..l teacher 

Sl9,SOO 
25,500 
19,100 

$upolementery School (12 hours of teaching/wk) 9,000 

!J.EQAIL On May 6, 1958 The N~w York Times reported the follo~ing 
relevant statistics for generel eduoetion teechers: 

6ased on an annuel survey of 200,000 freshmen by the University 
of Calitornia at Los Angeles, 1987 showed 8.1% of F~eshmen 
planning to enter teaching, this was uo from 7.3% in 1986 end 
4.7% in 19S2 (but in the lete 1960s the number wes et 25%). 
Quality of interested Freshmen es meosJred by SAT soores wes elso 
inoreesin~. A key reeso~ for the rise: 

1980 
19S6 
1987 
(the 

Average Teacher Salary 
Average Teacher SalerY 
Avera~e Teech~r Selary 

increase from 1980 to 1987 i~ 62%) 

$17,300 
$25.200 
S28,031 

SQ1.!rc~ Netio~al Educstion Associetion 

but D9t~~ Himmelterb indicetes that the PUblio achool, ~ewish 
school differential. need to consider the feot thet everege 
public school teechers spend an everage of 3~ hours in school 
compared to 18 hours for Jewish studies day school teechers. He 
cites Dubb and DelleFergola a~ seyino th~t in 1982-3 only 19% of 
dey school teachers worked more than 30 hrs/wk. Over helf of 
public school teechers hold Mesters degrees, s mueh hiQhor 
proportion than Jewi~h day school teechers. (Harold Himmelt~rb, 
in .. ~YmP0s1um ur, Tl,.., .:Jewi.:.h Coh99l, T•"'-=-i-.er i Tl'vi~v !"Ind Tomorrow" 
in Je~i..3.t:i__g_g_YQ,~j9.n, vol. 55, Number 1, ~Pring 1987 PUbli~hed by 
the Council for Jewish Education with a~Si$tance by J~SNA.) 

Chazen ~lso cites salaries of about $18,500 tor full time 
deY school teachers in eerly 1980s, $9-11,000 for 
supplementary school teachers end mid $50,000s for center 
executives ~nd school princi0~ls. For this he cites Schiff, 
"The Jewish Tee1cher Todey and Tornorrow" in J_~Jd.Ji.h 
~I.J-9..~t.i..Q .. .11, LV, 1 (Sprim::1. 1987), p. 6. 
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VI. Jobs 
A. Total number of positions needed or evsileble (by type 

and institution) 
B. Positions filled (~ualitied and less than qu~lificd) 
C. Positions unfilled (now and trends) 

Note: data will come via placement services (talk to Sylvie 
Ettenberg at JTS for example) 

VII. Training institutions 

A. Number of institutions end progr=ms ($ee below) 
B . Number OT ~~r~1C1Pan~~ (LuL01, by •~~c Q~ ~ro~r•m) 
c . Annual Graduate$ (and if possible where they go) FOR: 

- Full time proQrems 
- Part time Programs 
- In service programs 
- 6ureaus 
- OJT (in schoolSi JCCSi etc.) 
- Israel progr.ams 

Short term (~~mmer Melton Progrems eg.) 
- Longer term (Machon Gold, Greenberg Inst. Melton, 

ete.) 
Number of :rnsti tutions. --for ~niQr~~.<..!nntl. 4 training 
o~gs. inst. in Israel and 12 pro0ram$ in the U. S. (doe$ not 
include discontinued Programs or =dvenced degree wo~k in 
various universities not designated as treining centers. 

Number of graduates in Israel , 1985 26 
Isreel , 1986 32 
u. $. , 1985 62 
u. s . , 1986 86 

.( Ano..~t.,t_~_.J.b. i ,§._ i,_~--~-~.P-~ll9J -~....i.C2. .. J:.b.~_ Q.~.9..A-_i: ~.P.QLt ... J;.Q__IS.~.9.l.~ .. l 
~ ~i$..!.:l.!fil:.'.~ •. .tbJ s --~.t.1~ rt .Jn~ ei JJ.§ .•.. i:t.tJ:.._. Sii.C...t.'1...9..!.:l..e.'!:~S?J:~ ~.t.. . .Ji~.aJ.2.1:: 
e.~.r s ~.t:l.l:J~ .. t~.r.J!~.9-~t .. ,u 

♦ JESNA "Statistical Highlights" p.5 indicates (based on ita 
own deoartment of Hum~n ~esources) the following under 
~~nrollment in J. Educator Training Progroms in Jewi$h 
Institutions of Higher Learning (1985-6). 

Bacht,lors level 
Masters level , •' 

45 
101 

9 
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VIII. Economic/Financial deta 

A. Costs (trends, regional, by format, etc.) 

e. Covering the costs (trends, regionel, etc.) 
1. Tuition portion (trends) 
2. Grant portion (various kinds including 

subventions from endowments that are commun~l eg. 
federation, general communal sup~ort in an orea, 
private foundation support) trends in reoent 
years. 

A summer 1985 report estimated e total of $500 million spent 
on J. Ed . every yeer . 
S.OUJ:Ce, A.lVl.n ;;>Cnl.T r, " ruUJ.J.1., c,u,.,.1,;..,\,J,,;;,1-, .,.,.,._ itko .;:r.~•k..,.<•l.," 

,JOJdC.Q!~L-t of J~.!z:'.i_~,b_Q.Q!lla:l1!.!'.lll_§._~..r.~'li.~, vol 61, No. 4 (Summer 
1985) 

\ In Schiff's 1983 "crossroeds RePort" he breaks the~ billion 
dollar number down es follows: $400 million for formel 
primary end secondary education and $100 million for family 
education, adult education, teacher training, camp i ng, 
communal service to schools and informal Jewish educetion 
associated with formal auspices. 

♦ (see attBched) JESNA Trend5 "stetisticel Highlights" for 
1985-6 estimates the cost ot Day school operations at 
$370,000,000 end the oost of Supplementary School operations 
at $185,DOO,OOO for et total of $555,000,000 , ~9..l,.:!['_Qst cited 
is projections trom eud9~.t.J,ruLg,Q.i;j...£.w.a,r. •. ~.iL1..~i.J.1,_J'_~§b......QJaY.. 
2ch<?.9 l~..J_ l.2.§.4. and 6.YdQet i.ng eng__E,i nene.!,os in __ J.~~Lh 
§.~_eJ?J.~IIL~&~r-..:t. Scb .. 99 ls, J_<z_~b__ 

SETJil\!G, 

Day school 
Nursery -8th Qrade 
9 - 12 e;:,~ede 

SUPPlementarY (n-12) 
2-5 days/wk 
1 day/wk 

$3,300 
5,000 

660 
270 

,· ' 

$:2,.300 
3,150 

240 
not available 

10 
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f.~_de~.~.9.n all,9ceti,on.s to Jewt~tl Edu~...ru;ion (77 cit:i,..~§1 
Sourc.~ "Fede rat ion Al loceit ions to Je1.1ish EdL1eetion '', C.JF. 1980-84. 

l9SO 1984 Federation allocation to J. Ed. 
(includes higher education) $34,523,849 $49,912,912 

J.ed . alloc. as a~ ot total 
local allocations 

breakdown bY school format (1984) 
Dayschools - 51% 
Bureaus of J. Ed. - 31% 
Community Schools - 9% 
Institutions of higher Jewish learning - 6% 
Congregetionel Sohool - 2% 
Other - 1% 

26% 

(Sehiff's 1983 report $hows very dift~rent 5tetiatioel breekdown$ 
by school formet elthouoh h i$ totel federetion ~!location was not 
far off in 1982 - S37 million. eg. Shift oite~ 79~ of the 
allocation to day school~). 

In the Fishmen study the following ~ppesrs: The everage J. 
Community ellocates over~ of its federation budget to J. 
Ed. based on five year survey 1980-1984. (ellocetions for 
ell local purpose$ during the seme Period went up bY 33%) 
~~l..tt:.2~ Naomi Li~bman, Federet~ion A~!oceti_sms to Jewish 
gdue.et..i..Q.o-'- 1980-l.9.&!'t. (Ne1.1 York: CJF' St8tistics Unit, 1985) 

- l,dPdet e .... ::.:-_ l.tLl.Z~J.~-~~~ret iq,D~u.~.~lt ion A.ti.2.£~j.~ 
j.JJ.C2t'.~"~--~d _ _gu,ring th_e t iye~_o •com 1980 ~ .l.2.eA___l'.,Q..CJD---19.~ 
rn.i ... LUS?.t:L •. t .. 9. $50 mill ion, ( 112.!st.J.. 

note : Schiff "The American Jewish Day School - 1986 - Retros~ect 
and Prospect" eddress delivered at CJ'F G.A. 1986 stetes the 
following: Federations account for only 5~, of the totel Jewish 
day school inoome (1% to Fund for JeWi$h Educot1on in New York 
City tor example end 12% outside of New York). 

• A highly divergent number is : In 1982 it wes estimeted that 
American Jews were spending e total of $280,000 , 000/ennum. 
~eport by Ackerman (1rom manuscriPt) cited in Dubb end 
DellePergole (p . vii) . 

\ Schift in the 1983 Cros3roeds report provides further 
breakdown on Day school costs. At the elementary level he 
notes $2000 as the everege per puPil annuel cost, with the 
~verage per pupil inoome at $800 end a deficit besed on 
th~se numbers of $64 million. At ~he high school dey school 
level the evere9~ per pupil is $3450. 1n~ome is $1500 end 
the d~ficit is $38 million fore total dey aohool dericit of 

11 
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over $100 million ennuel l Y (made UD bY special tundr~i~ing 
efforts) . 

\ Schiff notes that the ~veraoe per_ PUPil; cost of $2600 in 
day schools is comparable to public school cost$ ~~~n .... tb..Q~~Q 
the Jewish day school day is 2-4 hour~ longer 8nd there ere 
two sets of teachers . He notes that the ~osts of the 
physical plant, mainte nance , low instructional cost and 
maximum use of school res ources and personn~l ~s the reeson 
for the higher productivity figure. 

\ ~'-4'-''-'• ~...,1 ,.,.,vl ,:.,;,.::,i;.::, wero -f'l.4 1 1>' 1'1.1n<:l•d by m•mh,..r.c-hi.o fees . 

IX. Deta on Cenade 

& In 1978-9, acoordino to Himmelfarb and DellePergola there 
were 49, □00 Jewish Children (eges 3-17) in Canede, 22,000 
were enrolled in Jewi$h school, 39% were receiving eny kind 
of Jewish education , 25% were -in day school, 1~% were in 
part-time Jewish education , 65% of those receiving eny 
Jewish education ~tall were reeeiving it in dcy school 
settings. ( p . 16) . 

The enrollment decli~e in Canada between 196~ end 1978 was 
only 8%. 

In Toronto and Montreal 50-60% of ell Jewi$h children in any 
educational ~etting were in day school . (p32). 

+ In Montreal and Toronto with 1971 Jewish POPuletions of 
110,000 and 114 , 000 r espect ively , the peroentege of surveyed 
Jews who had ever reo~ived any Jewish education wa9 (in 
Toronto) 9u% for malos and 74% for femal~~ (p, . 38) . And most 
of these who rece1v~d ~ny Jewish educ~tion attended day 
school 55% it, Montreal and 19~ in Toronto. IJ:l.~.imi.l._Q.C 
Q.1,,,i.!Jl_Q_~_c.._t.,9r_....tb.~ •. ) J .... ~ --~$- ).es~ ___ t_t@.[l __ J,0%. The day school 
enrollment stat ist 1 c or t;,-.)lili no-cc>u t:11.11,.1ve .L;:, ... v,,. ..., ... ,- .*..:.i ~ ... •ko 

26% number in the U.S. 

= Upd§.f .. «:!.- The 1982 Hebrew Univ Census ( R&Port # 3 Genuth, 
DellaPergola and Dubb) showed 131 Schools in Canada, with 
26,627 students end 2,05~ teachers of these 4~ schools were 
day schools, with lo,679 students and l,36~ teechers. 

For supplementary schools the number wes 87, with 9,948 
students and 691 teachers . 

X. ?? In depth data fore major city 7 

Data may be applied from synopsis o!' 18 city detain the 
Brandeis, Fishman study (se~ below) 

12 
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XI. Pull out the key data that we know as threshold information 

A. Neutral desoriPtive dat~ 
B. Problems highli9hted 

Worldwide 1/3 to 1/2 cf the 4000 peo0le holding senior 
positions in Jewish education "do not meet minimum criteria 
of qualifications for Jewish studies, educational theory and 
practice and/or leadership end administrative ability." p.3 
interim report 198e. 

Worldwide no more than 100 people greduete annuellY from 
tra1ning program:. Tur· ~i.-11,1.v, · 1..1v::::>.i.,., ... v ..... . (,... · -> .,...., ,,, __ ,. .. , ,_ 
need for 10 years 350-400 senior educatQrs must be trained 
annu.:;11 ly . 

c. Opportunities and PO$itive develo~ments highlighted 

In St . Loujs 1982 s~rvey shOW$ that respondents were twice 
es likely as their porents to heve received some torm=l 
Jewi$h educet io11 . Sour~!:. 1982 Federet ion study tor St. 
Louis, P . 129. 

Based on date from NY, MetroWest and Roch&ster it ap~ears 
that today younger women ere almost as likely es younger men 
to receive formel Jewish educetion and the kind ot J. Ed. 
they receive is likely to be similar to thet of men. Older 
generatiohs of J. women were much less likely than men to 
receive any formal J. Ed~cation end le$S likely that it 
would be as intensive es men's eduoetion. ~y~g~ Fishman, 
Brandeis study, p.25. 

The number of students enrolled in all day schools increesed 
by 66% from 1962-1982 aocord1.ng 'to ~cnlii "ori l.tn:: :.l.c:i-tu~ ._,.,, 

JEwish Supplementary School" ~-~-h Edue~.t.12.n, Vol. 5 No. 4. 
(1982) 

There is an increase in the number of non-orthodox day 
schools (in Phila. hslf of d~Y school enrolle~ are in 
...,..,,., __ , •-~-- · - -· .. . , __ ._ __ ,_ -->~.,, .. ,... ;..., ,-."";,...ll'lot"\ l'lnd Mier:ni 
;.:!U~ in L . A.) ~~9.,W.,~_!;?_ D1.o1l..,L, Of"1d Dcl.1c:1Po,.....-.,ol11;1, i:!.!"-S~IJ!lr..o.b-5'.e,i;:).O.c..t..,t 

In 1945 there were 70 day schools 1n u~, 1n ~~oo - ~o~, 111 

l. '>If.--;, th ........ 1.oJ4>r-.,, .~.s=,n i=uid today rough l Y 6:32 . ~Q..ld.C.Q_~ , Sohi ff', 
" Status of Supplementary School". (Gr$Ph) 

Fishman says majority of parents seem reeaonably happy with 
their children'$ Jewish education, .rating it Qod rather then 
outstanding or deficient. Based on Federetion city date tor 
about 4 cities. See PP. 51-2. (exhibit) 
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XII. Whet is the most significant ~aPs in our data? 

major gap - impact of J. Ed. on J. identity and survivol 

no d~ta on communal participation in family educatien 
programs or on its impact 
No real market research to discover parent n9ed$ ~nd role$ 
vis a vis their children's or their own J. ~d. 
We don't know how much families c~n ~tford to p~y for J. Ed. 
Daycare needs and opportunities ~nd costs not clear in J. 
Context. (would parents want these as J. services, how much 
would they pey?) 
d~ta missing for pre ber/bet mitzvah children, college ose 
young ~dults, young ~nd older singles, f~mily ~roups 
we don't know impact of early age J. ed. on future/later age 
J. ed. 
Whst is effectivenes$ of J . curriculum and different formats 
et different eoes. 
does J, Ed. and whet kind of J. ed. reelly effect J. 
continuity? (relet. between enculturetion, end formal text 
iearning. impact of cemPing, tamilY weekends, eto . 
Wh~~ ~ind nf hnm~. family oroorem~ ere there? Do they work? 
Who and how many Jews e~tenu Oyr•~~u~uo ~h~bbot~nim? 
Who and how monY go to o~mP, Israel for educetion, politicel 
end social o~treach orogrems? Do these progrems bring 
particiPents olo$e~ to their J. identity. Role of JCCs? 
How much J. Ed. should be subsidizeo, supported by 
enrolles, free? 
Who should we torget tor j_ Ed. obove others, where do we 
Qet largest return on our investment of J . Ed. time and 
resources? (to committed JEws, m~rginel ones. very young, 
pre-bar/bat mitzvah captive audiences, college age, singles, 
families?? 

, . 

14 
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[-) l,.,~~r::n.infJ....A!;)_C?.~~- Leern~_asa., SY lvia Barack Fishman, Meuric~ end 
Marilyn Cohen Cente~ tor Modern Jewish Studies, Brendeis 
University,, December 1987. 

This report focuses on dat~ oollected end ensly~ed in the 
1980s, many of the k~Y sources ere others used in this 
report. The unique d~ta of this report i~ based on deta from 
18 recent federation conducted city studies on Jewiah 
demographics (and education). See pp.5-7 of this report for 
deteils end espec. footnote 18. (atteched. ) 

!t may be po~»ible to use this reoort for the construction 
or Uc:::1Lc:i rvr c:i 1-101·-ti.;.i.,lQr oity c:,c a mod•l. 

(#] ttSenior Personnel for Jewish Education Progres5 Report -­
December 1986. The Jewish Education Committee of the Jewish 
Agonoy, December 10, 1986 . Report submitted by Annette 
Hochstein. 

[ • ] Allie Dubb, Sergio DellePergole, '' f'irst Jewish Census of 
Jewish ~cnoois 1n en~ 01~~~v• o 1901/~ 1~~~1~• ke•••r~,, 
Report Number 4, Hebrew Univ. of Jerusalem Institute tor 
Contemporery Jewry, Project for Jewish Educetionel 
Stetistics en~ JESNA, 19S6 

(♦] JESNA, "Statisticel Highlights of Jewish Schooling in the 
U.S." J.r~.nd~ .• No. 11, Spring 1986. 

[\) Alvin Schiff, "Jewish Educat ion et the Crossroad.: The Stete 
of Jewi$h Education" report prep~red for the Joint Progrem 
for Jew1sn Education, in conjunction with CJF, JWB end 
J~SNA. There ere extensive stetiatics in the rePort, meny 
ere not reported in this summary beoau$e they have been 
updeted or repeated by more recent sources. Prim=ry dmta 
so~rces for thi$ report are not noted, 

c·J BarrY Chezan. "The State of Jewish Education". (no other 
information l:we1 leble on this sourGe, stet i .st ic!!. i nclude 
1988 data, however, in some cases) 

[~] Harold s. Himmeltsrb and Ser9io Oell~Per9ole "Enrollment In 
Jewish Schools in the Diespora L~te 1970s" Rese~rch Report 
Number 1 , Project of Jewish Education St~tistics, The Hebrew 
University of Jerusslem, The Institute of Contemporary 
Je1,,1ry, 1•,a2. 

(+] Sergio DellaPergola and Nitze Genuth, "Jewish Education 
Attained in Diaspora Communities for 1970s" Reseerch R~port 

15 
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Number 2, 1983 ~~brew Y.nivewtx of ...l~.C..Y$~tftm, The In~titute 
Q.f .. ..£Q.o.t,: ~..ID.E..Q~~~ 

[=] Nitza Genuth, Sergio DellePergola, Allie A. Dubb, "First 
Census of Jewish Schools in the Diespo~a 1981 / 2-1982/3: 
Intel"'net ional Summery" Reseerch rei:>ort number -3, 1985, t:L~~~. 
~L'.il ~y_Qf_.;i:_~.a&(S_~ em, tttLln~.:t.l~..s,.o.u.rnR.20a.e~ 
.J:ewrr. •. _ 

, . 
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Teachers 

Number 
There are approximately 18,700 teaching positions in Jewish schools (not Including general i,tudles positions In 
day schools). However, a single teacher may flll several teaching posts. Most teachers teach part-time In 
supplementary schools. · 

~chool Setting 

Supplementary 

Oay{and independent 
pre-school) 

Number of Teachers 

15,000 

3,700 

Source: JESNA-H•br•w Unlve,.ity C•n1ua, 198e. 

Teacher Licensing 

Te•chlng Statu, 
Full Time Part Time 

(more than 
12 hours) 

o/o 

8 

80 

'/o 

92 

20 

While the number of licenses issued nationwide has risen during the past few years, the vast majority of teachers 
are not licensed. The number of teacher licenses (permanent and temporary) granted annually by the National 
Board of License and Its eleven, local affiliated boards Is: 

Year 

1981 - 82 
1982 - 83 
i983 - 84 
1984 - 85 

Source: JESNA, Department of Human R .. 4urc,., 

Enrollment In Jewish Educator Training Program• 
In Jewlth lnatltut1on1 of Higher Learning (1985-86) 

Type of program 

Bachelors level 

Masters level 

Licenses 

148 
149 
201 
175 

Number of full-time student• 

45 

101 

Whlle specific data on the number of new teaohers needed each year are not available, It seems clear that the 
supply of graduates from training programs Is small relative to the Clemand. Indeed, many of those graduating with 
an MA, take administrative rather than teaching positions. 

Source: JE:SNA, u1panrrn,n1 or N11man ,,_11u,-..-. 
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DR. JOSEPH RIEMER 
JE~1lSH COMMUNAL STUDIES , HORNSTEIN f'P.C1GRAM 
BRANDEIS UNIVERSITY 
WALTHAM . MA 0225U 

DEAR JOE , 

Cic'tober 25 , 1988 

LET US TELL YOU AGAIN HOW PLEASED WE ARE WITK THE MATERIAL THAT 
WE RECEIVED . OUR COMMENTS SHOULD BE READ AS SOME THOUGHTS THAT 
YOU MIGHT WANT TO CONSIDER . 

OPTION ½ND (~~ TO FOCUS EFFORTS ON THE FAMILV 

I THINK IT WOULD BE USEFUL IF AT SOME POINT YOU INDICATED HOW 
IMPORTANT CERTAIN THEORISTS BELIEVE THE PAMtLY IS FOR EDUCATtON 
AND FOR JEWISH EDUCATION. THAT MIGHT BE MENTIONED UNDER THE 
" .IMPORTANCE" CP.ITElUA, OR UNDER "WHAT BENEFITS COUl,0 BE 
ANTICIPATED. 11 .IT COUU1 BE INCLU[lED IN YOUR CATEGOPIES 13, 1u OR 
17. 

NOW SOM!!; MINOR C1)MMEN'l'S ON VARIOUS ITEMS IM THE PAPER. PARAGRAPH 
NUMBERS REFER TO YOUP. PARAGRAPHS, 

1. LISTING THE PRIMARY f•Of'ULATION AS 11 J!!:WISH l"AMILIES WITH 
CH.ILDREN 11 IS TO EMPHASIZE FAMILY EDUCATION ESSENTIALLY FOR THE 
SAKE OP' CHILO.REN GOING '1'0 SCHOOL . THAT MAY BE 'fClUR POSITION AND 
THAT MA'r' BE THE ACCEPTED POSITION, BUT WE WANTED TO POINT OUT 
THAT ANOTHER POSITION MIGHT BE THAT PAMILY EDUCATION IS IMPORTANT 
UNTO ITSELF , AND THAT THIS SHOULD BE LISTED FIRST. ALSO, SOME OP 
THESE PEOPLE ARE NOT GETTING A SECOND CHANCE, BUT A PIRST CHANCE . 
AS WE DISCOVEREO IN THE MELTON J'tl.!N!-SCHOOL. 

2. THE SAME POINT APPLIES. THAT IS , YOUR APPROACH IMPLIES THAT 
NUMBER 2(1) COMES BEFORE NUMBER 2(2), WHICH MEANS THAT PARENT 
EDUCATION BECOMES A MEANS FOR THE EDUCATION OF CHILDREN. 

2 { u.), YOTJ MAY WANT TO QUALIFY TH.IS WITH " POTENTIALLY" OP. 
"POSSIBLY" " THE STRENGTHENING AND COHESION OF THE JEW.ISM FAMILY. " 

2(5), YOU MAY WANT T◊ QUALIFY THIS AND STATE THE POSSIBILITY 
OF BUILDING A SEMSE OF COMMUNITY . 

3, ARE YOU SAYING THAT THERE ARE SUCCESSFUL EXPERIMENTS THAT WE 
CAf'I ACTUALLY PROVE AR.1!: SUCCESSFUL? OR IS J:T JUST INP'ORMEO 
OPINION1 I THINK THIS IS A POINT THAT YOU WILL WANT TO CONSIDER 
AS IT AP~EARS SEVERAL TIMES IN THE PAPER. I AM PARTICULARLY 
REFERRING TO POINT NUMBER 5 -- DO WE RAVE THE KNOW-HOW? THE 

2 



QUESTION IS DO WE REALLY HAVE THE KNOW-HOW, OR DO WE HAVE SOME 
INFORMED OPINION ABOUT SUCCESSFUL EXPERIMENTS? 

7. REGARDING MATER1ALS : WE SHOULD TAKE A CONSISTENT POSITION 
THROUGHOUT ALL THE PAPER ABOUT THE ADAPTATION OF EXISTING 
MATERIAL FROM ONE AREA TO ANOTHER. WE TEND TO PEEL THAT IN AN 
AREA LIKE THIS, THE FORMULATION THAT WE DISCUSSED IN CLEVELAND 
MIGHT BE USEFUL . AND THAT 1S THAT A GOOD DEAL OF MATE.RI.AL P'.P.OM 
OTHER AREAS COULD BE ADAPTED OR ADOPTED THE FIRST TIME AROUND. AS 
WE DEVELOP A SPECIFIC' AREA (THE DAY-SCHOOL OR FAMILY EDUCATION) 
ON A LARGER SCALE, WE WILL PROBABLY NEED SOME !<IND OF SERIOUS 
CURRICULAR EFFORT. 

9. 10 , 11. IN TERMS OP INSTITUTIONAL SUPPORT. FUNDING AND 
POLITICAL SUPPORT, WE AGREE. BUT YOU MAY WANT TO EMPHASIZE THE 
IMPORTANCE OF THE ~AMILY AGAIN HER~. SOME PEOPLE ACTUALLY CLAIM 
THAT WITHOUT IT , YOU CAN FORGET ABOUT JEWISH EDUCATION OP. 
E£1UCATION GENERALLY. YOU MA'{ WANT TO USE T.HIS ARGUMENT POSITIVELY 
TO INDICATE WHY SUPPORT WOULD BE AVAILABLE. 

13, 14. AS MENTIONED ABOVE. THIS MAY .BE THE PLACE FOR THE 
THEORETICAL AND RESEARCtt ARGUMENTS ABOUT THE POWEP. OF THE FAMILY. 
WE SHOULD CONSIDER WHETHER 'I'ERMS LIKE "SCiCIALIZATION" WILL BE 
UNf.lERSTO<)D BY THE COMMISSIONERS. 

17. .B'x' ..• U{'-1 -res,~D " ARE YOU REFERRING TO SUCCESSFUL EXPERIMENTS 
ANO THEIR IMPAC'Jj OP. TO WHETHER IT IS POSSIBLE TO REALLY DEVELOP 
SUCCESSPUL ~XPERlMENTS1 

WE LOO.K FORWARD TO TUE NEXT SE'!' OF .PAPERS. SEYMOUR WOULD LIKE TO 
SF-EAi< WITH YOU AN!) DTSCUSS OUR APPP.OACH ,~TO WHO CHECJ<S OUR STUFF 
AND WHEN. \_, , 

I ,, T H C ,, :. .. T P.:+ y ._; ll. ~ ( I I --; !;> 

BEST REGARDS , 

SlNCERELY. 

I 
(?u .. \ 

,,·· 
i 

ANNETTE 8. SEYMOUR 

-L, \ 

P.S. ATTACHED IS A PAX WE SENT TO HANK. PLEASE NOTE RATIONALIZED 
LIST OF HEAD1NGS AT THE END. 
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zu c / 1 FAX - ;,J 

October 24, 1983 

Mr . Henry Zucker 
Premier Industrial Foundation 
4500 Euclid Ave . 
Cleveland , OH 44103 
USA 

Dear Hank , 

It was wonderful spending time with you and I hope that 
we can find some relaxed ~ime together on my next visit 
as well . 

It would have been better to have h~d 
conversa~ion about the c~o options that 
undertake : 

Option 2 : 
and its 
area ; and 

to deal with the community , 
structure as major agents for 

a face - to-face 
#e hope you will 

its leadership 
change in any 

Option 23 : to generate additional funding for Jewish 
Education . 

In Cleveland we agreed that we should attempt ~o respond 
to the same categories in each option, while at the same 
time remembering that some categories are not 
appropriate tor a given option . (See attached list, p . 
4 . l 

Let us then begin : 

OPTION 2 : TO DEAL WITH :HS COMMUNITY, ITS LEADERSHIP AND 
ITS STRUCTURES, AS MAJOR AGENT FOR CHANGE IN ANY AREA . 

1 . ~hat~ the target population? 
You will have to decide what is meant by this category 
(all suggestions are to be seen as examples only) . 

One view might include every element that is normally 
included in the concept " the organized Jewish 
community." The range could include CJF to the local 
Federation; JESNA to the local BJC: ; the national 
denominations to the local synagogues ; JWB to the local 



community center and possibly even national 
organizations like Hadassah, NCJW, etc . 

A more restricted definition might include selected 
targets which could be cut different ways : 

a . The leadership and the membership of the above. 
b . Only the leadership of the above. 
c. A selection of the above : e . g., only the 

Federation-involved groups, JESNA and JWB. 

2 . The desired outcomes of this option. 
This is probably the crux ~this option. Are we 
speaking here of changing the climate; of changing the 
priorities; of increasing the allocations; of changing 
the status of the field of Jewish Education and thus 
attracting a different kind of lay leader; of educating 
the existing leadership? Do you want or need to specify 
some of the content involved in changing the climate or 
educating lay-leadership? You may decide to deal here 
with the appropriateness or inappropriateness of 
existing structures that deal with Jewish Education 
as you have often mentioned . At some point in this paper 
you probably will have to deal with the conflict between 
the community as policymaker and the deliverer of 
services (denominations , schools, JCCs, etc . ) . You may 
also want to deal with the pool of money available no~ 
and the amount of money that would be available at the 
end of the process, when Jewish education wi ll be higher 
on the agenda of the Jewish community. 

3 . Do we know if the outcomes can be achieved? 
I am unawa~ofanyresearch ir1 dealing with this 
problem . However, I am sure that your expe~ience with 
the Jewish community in building social se~vices, the 
relationship to Israel, the campaign, etc. a~e important 
sources of knowledge that can be translated and modified 
for use in the area of Jewish Education. 

4. Are there alternatives to achieve these outcomes? 
There is the view that if weonly gave funds to the 
current deliverers of services (the seminaries, the 
denominations, the schools, the community centers) that 
would be the best of all possible solutions . Some 
commissioners have actually expressed this point of view 
and claim that changing the climate or affecting the 
community is an amorphous target or sophisticated P.R. 
They claim that several foundations announcing 
substantial grants for existing activities is the route 
that should be taken. I believe it is useful to present 
differing points of view, their strengths and 
weaknesses. (We have found it useful to indicate the 
weaknesses of alternative suggestions [see option 19, 
pp. 27 & 28 of the package in the book prepared by Ginny 
for our October meetings].) 
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5.-16 . The rest of the categories. 
Do we have the know- how-re implement this option? Is the 
personnel available? Are the materials available? Is the 
physical infrastructure available? Are there 
institutional supports available? Is the funding 
available? Is the political support available? Is the 
option timely? What needs does this option answer? What 
benefits could be anticipated? What would the costs be? 
How long would it take to implement? 

These will largely depend on the answers to the previous 
questions about target populations and desired outcomes . 

17 . How important is this for the field? 
Isthis a sufficient, necessary ~enabling condition? 

The point will have to be made here that this is a 
necessary condition for any large- scale , systematic, 
sustained change for Jewish Education . 

I will call you in the next day or so to dis:uss these 
suggestions . At that time I would like to mention an 
idea that was discussed a long time ago -- namely , the 
preparation of a paper on the appropriate structures for 
Jewish Education . We considered a historical piece and 
Hermann Stein was mentioned as a possible author. 

With best regards , 

Sincerely, 

rr->~r Seymour Fox 
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October 24, 1988 

Dr . Joseph Reimer 
Jewish Communal Studies, Hornstein Program 
Brandeis University 
Waltham , MA 02254 
USA 

Dear Joe , 

I was delighted to receive the materials on the two options and I 
hasten to reply . 

I think it would be best if I replied, by your categories, 
numbers here refer to those on your documents . 

;J 

thus 

Option No . 2():. to develop and improve the day school 
and high - school). 

(elementary 

1 . I would indicate that the population is "potentially" all of 
the Jewish families . 

2 . I prefer to list the content aspects first . (e . g . numbers 
2(4) and 2(5)) and then deal wl~h the quantitative aspects . 
Furthermore , it might be enlightening for the Commission members 
to have you expand a bit on these content a~pects . You might 
say , for example : "improve the day-school through support; 
improve the day-school through model programs, by recruiting 
qualified personnel and by creating an environment in which they 
would be retained ." You might even give an example of curriculum 
-- e . g : an integrated curriculum of general and Jewish subjects . 
But that really is a matter of taste . 

3 . I think that the formulation here is a bit too tough, in the 
sense that , though we have no hard data , we do have some 
impressions and a good deal of experience . I would get my hands 
on the Rosalin Bernstein study of Ramaz . It can be found through 
Ginny Levy or Art Naparstek . I also think that it is too strong 
to say that we do not know if day high school will be feasible 
beyond the Orthodox community . There have been difficulties, but 
I don ' t know that real efforts have been made to deal with this . 

4 . I think it would be useful to list the alternatives first, 
and then argue the case . Also you begin with an argument about 
the day - school itself . But that again may be a matter of taste . 
Point number 3 aoout massive financial backing is not likely to 



be understood. We discussed this , but I am not sure that the 
Commissione r s could see it as a n alternative to bu i lding the day ­
school . It is too Milton Friedman- like . Number 4(4) would 
probably be better placed in category number 3 : ( " Do we know if 
outcomes can be ach i eved" ) . 

5 . I think it is too extreme to say that we do not know bow to 
recruit and train the personnel needed . I would formulate this 
as: " At present, we have not found or come up with an approach to 
recruiting and training personnel" . 

~ I think that again I would say " not presently " and use the 
raeli teachers as an example only . It is not the only problem 

and there is disagreement about numbers. A formulation that you 
might find useful may be : " in some cases , da y- schools rely 
heavily on Israeli teachers ." 

7 . This too , may be too strong because people could claim that 
existing materials could be modified . However you may decide that 
your formulation is more app r opr iate . 

8 . I would check physical infrastructure witr the experts . I 
certainly do not know whether the existing schools have a 
sufficient infrastructure . 

10 . Resnik ' s study on the funding of education, a recent JESNA 
publication , may be helpful . I would also consider the first 
sentence reading : high tuitions may limit enrollment for many 
families . " Attract i veness" might be misunderstood. 

1 I don't think that many Commissioners will know, what you 
mean by " time" , as they are not familiar with the hours ' issue . 
Another formulation that might be helpful is " a complete 
setting" , or " a more complete setting, to study Jewish tradition 
in depth . " 

Are terms like "socialization" known to the laymen on the 
Commission? I am not sure . 

In 13 (4) , I would suggest " ne ed of some parents 
Jewish involvement" instead of "identification" 
may be a matter of taste . 

for increased 
but that again 

14 . In 14 (2) I prefer the formulation : "quality of Je wish 
knowledge and commitment could be" instead of "would be . " 

In 14 (3) I would soften and say ncould create" or "Might 
create.n 

Similarly , in point 14 (4), I would indicate "could intensify 
Jewish involvement ." 

15 . I think that , if we have time, we ought to try and get some 
data here . Schiff might be helpful . 



It might be useful to use rules of thumb to guess at annual per 
capita cos ts . This would allow to estimate how much adding 1 , 000, 
15,000, 75,000 or 150,000 children , to the school system would 
cost the Jewish community . We know for example from Lookstein's 
letter that a year at Ramah costs$ X. We also know that the 
cost is lower in other schools, so the range might be anywhere 
from $4 , 000-$10 , 000 per capita . These figures could be estimated 
and Schiff may be able to assist you . 

(This of course is just an example of what could be estimated. New 
buildings are not included in this figure . ) 

I am not sure that tuition-reduction could be implemented in 
a short time . This might take massive community involvement and 
would depend on option number 2, that is: changir.g the climate of 
the community, etc . 

In terms of curriculum production, I think 3-5 years is fair . 
About personnel recruitment, I think much could be done in a 
shorter period . I would tend to think 3 - 5 years as well . You 
wouldn't solve the whole prob l em, but you could certainly get 
model programs going and possibly first steps nt introducing 
larger numbers into the system. 

17 , I would take out of the last sentence " a 
and formulate it as: "ever be att ractive 
percentage of non-Orthodox Jews." 

small minority", 
to more tnan a 

r hope these remarks are useful . I will try to respond to the 
ser1nd option tomorrow and look forward to receiving your 
:o .. _.ents and further materials. 

~ith best regards, 

JT I:£ 
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8. l!!I t.he CQ!ic'.5ical infy,,11,q+:y,11,-.f-!..rC~ .lV!!,ill).blo? 

-Ye9. PrograM& take place in synagogue~. JCC's, c amps. The 
dnty addition would be retreat cgntQrs. 

Tha idea i~ new, but ha5 growing popularity in ~ynagoguss, 
JCC's, federation~ ~nd c~mps <especially on the Wes t Co~st>. --~,--· -
rep11c:at ion • 

.-- . ..... .. : •• _ 1:- .. - - ~- ... , 

ana ~ne tam1i1es them~elve~. Raplicat1on requires matarial 
r,.,.,..rf,,,.. .. ,~,... ~.,,..d .,...-~ .... _...._.,..._..,.9 o~ ,--..-••••••"'•1. 
those Ar& not availabla. 

"":s pu..L•1ta.c:•I. cs ,,q:1po1· -,; 12 Dullu.lriy I.rt '::>UJ.WL: l.~U li:JC:dtlOns, OUl: 

l5 yst untested 1n m~ny other locations, 

V-•• Hl.1,11 n.,.., I J.va QUVUI, ("QIUJ.ly 1.:Vllt<''!:tl.Url orlU pi'lrenl:aJ. YIOn-
•"r'!"'"'"'f- -,:,,.~.., ~~i l -:! \""e~ • !': e~•.,,==. ': !.-..-., r.,c:,. .-.y f'e:el t h i::> in a I. .l.ut'l:l)' 

opt 1ori. 

.. ... c ... "'"' ......... vw ._,.,., . .,.,.,..,,. "" 1.:11L.1.ur·~n·$ .Jew1sn eoUC.l"C10n 

and in their own Jewish learning and prac tice. It ans wer~ 
aducator5' negdg to fe@l gu~~n~t.P.n by tho hom~ and tho c hildrc~~~ 
naeds to have continuity between the school and the home. 

--------- ~. Family edueation could enrich the ~hole ambianc e of 
children'~ J•wi«h ~n~iAli7~tin~-

~ . F~m~1y - ~ ... ga~Agn oo~lq ,nc~•o•e ~moyn~ and q uGll~y vr 
adult participation in the Jewi5h community. 

,-.._ f='.::aMily orlJtl'""at-,;""'"" ,..,....,lA ca""h.=....,~oe eh::a...,..,a-o• 41ka• oh•lc:h- cn ........... ·- ----·-··- __ ,, ...... , .. ---:,·-,~- ----· rwt•-a:•-··· 
---------~ .; ;--\Jl r1 ~u 1..: o ri '!!ll eoo u • nr,:;. c:. , , r. I"' 1"111 1 n v< :i , a o p '"'.,. ,.. .,.,,. .,. "'~ ~ " .,. 

Ml'\V'CI "'l"•l •f-y ,ar(111~ csduoa~to"' s .... d 4....,..,..:1, ••.• ,•abbi.n ...,o,-ca f''-'ll.7 J,,. 

practice of Jewi~h education. It could help rev1vg supplemontary 
'fducation. 



The immedia.tlit co.ts of moving fror,1 local expsriments to 
produci~g models for r~plication would be low. To Move to full 
implementation would involve More sub9tant1al, but still 
moderate, co.ts. 

The next .tage could be achieved in 2 years. 
1Mplamantation would require S-7 year~. 

Full 

Untested. It could prove to have a minimal ripple Qffect. 
____ ___,....._.,~.;.;.O...,ro,..;lit.__..e .... ¥...,.pant e ~Hp.s.c.t i L .w.o.uld--havg a 111ax in1al effect ar-,d become .in 

enabling condition (especially for §upp l ernentary ~duc ation). 

"\. 



Option #20 

The popul..at:inn iQ ~11 .1•wiah f.:i.Miliua with c:hi.ld1••, .. of' 
school age who are interasted or could be made interested 1n day 
~r-hnnl ari11,..A+-¾n"" T"' 10Q~ l.1Cb,Ol~i> ~~._.. •• ..,._,.. o.~\.c:,-.dccl d""'T ...... ..,..,.10 

\V\ the USA; 16,000 in Canada. Ths largest COYtCel"ltrat ion is in 
• '-i•C>' J.VhC:r-y •-'•m•.-.vo,·y g1·aa•a- ur l.ltc:: Oe6 Uay '::>l.:'flOOl!ii 1n NOrt:n 

o .. , .. •r.,'"" • -· - .:.. .... _ ..... .,._4 . --

1. Increase tot.-l numbtH' of dti\y schools (d. »•) and 
Ci\'\ro 11 e••. 

c!. Increase m.unbar of day hi gh scnools and erw•ollees. 
3. ll'lCl"Q.:l.c:;;ra f'iVIA"l"l,..;.:al c111nnn..-~ .,:,,....,. l"I c: ..... -~•-- - .. _ , ... ~. _ _. 

------ •·-:..JuLa J. i 11r1 ,....n1 ,'i_,,....,, . ...,..,.'-.W ""'\, U l 't; lOt"'I COC:'t: c:. 
11. 1:-.tp,·ovo d. =>• througt, :s ... ,.,~ur · I. r...,,. 1.111:H·:sonnel -cra1 n1 ng aYto 

rstention, currioulum-developroe~t, family involvement and 
i~tegration of formal and informal education. 

5. Incr~a~a Jewish commitment and knowledgo of d.s. 
stude'l"tt&. 

1.1 .. "'"'co 1 .-i+ ► l~ ha..-cl d.:r.~.:r. ..:-.-. :;l;.:,--:aa:!--...eolo, cithe,· .i.r1 t.w,·111~ ur 
thair educational affectivene~~ or their growth in numbers. 
Ra.sons for growth are multipls; we do not know how to maxiMi ze 
g,·owth o.- wh•I. o.n:, .u.,. l.i111.i.l.=t. Wu Clo noc; Know 1T oay tugn school 
is f&asible beyond the Orthodo~ community, or if the elementary 
d.y achool alonG ha& long-lasting positive banefit3. 

1. Many assuma that the d.y &chool Caspacially when used 
togather with inforMal education and l9rael programs> is the 
eingla most effective form of Jawi&h education, for which we know 
of no alternti\tiva. That's ti\n untested hypothesis. 

?_ ~wrallG~t p~o-cohool, •~pplcMc"•4ry ~chool, inFQrmal 

•duc~tion and Israel programs may be .-lternativeQ to day school~ 
3. Aa to incrQ.i\&ing day ~chools and enrollments, ma~-ive 

fin.mcial b,ackini;i may be .:m A\t~rn..ativg t..o the morg pair,staking 
proc•s• of improving qu.ality. 

4. Soma say increasing quality of secul~r education will 
inc~e.se numbgrg. 

1 

817 !JS S !30Ntlcf8 :QI 6c'. :vt 88 ,-le-DO ·--· _____ ,,,_, 



U'- a - ~.: - .:,.,:, J.-1: -.~ S L): ur-.nl u.X.: 1 ~ .:::.L 1 L ~ t:i lcL ;1u:bl1 ,..:,c,sl", .:.-, 

' 
Yea, ws know how to run 9ucce&sful d.y &chool~ along all the 

1deologic.al lirte<Jt. No, w~ do oot know how to Y'Steruit .Yid tr-ain 
the needed per5onnel to meGt expanding enrollments and rai~a 
quality of educ.tion. 

No t in North America. Day ~chools rely on lsr.Qli te.chers 
to fill M.ny of the Juda1ca Glots. There is a need for North 
ArnGrican teac:-hGJrs and pr-incipals. 

Only to a limited ~xtent. There iG ~ 9ener-al lack of first­
r.te curr iculum ~tall levels for teaching Judaic ~UbJect&. 

For exi~ting school~, yes. For ~xpah~ion, no. 

In tha Orthodox community, dafinitely yes. In the 
Conservat ive movement, Mostly yes. Il"'l the Reform movament, it is 
newer, but gaining support, So too in th& federaticn world. 

High tuitions put. squeeze on many familie& .a.nd may limit 
.t tract i V'iness.. F&td&?t,at ionc; h.,-.v~ --i 1·,et"ea&ed .upp-c.,r·~,--------but'"""""'St 1"11------
account for a small percenttilge of the funding. Day schools must 
raise funds for themselve.. Added .upport nG~de to come froM 
out»ide 90UrCQ~. 

11. 1~ thQ ~o!itical 6UQQQrt available? 

Certainly in the Orthodo>< commur,1 ty. Oth&c1rwise, the 5iupport 
1~ increa~ing, but i6 by no m~an~ univer~al, Opposition, though, 
has greatly decre.sed. 

Yes. Judging by 83~ increas9 in enrollme~ts batwQen 1962 
•mu 1 -:,oe, ano cont: 1 r,uea growth across ldeologic.a.l line., a. s. 
educatton 1. timely. 

1. Need for suffici&nt timG t o study Jewi.h t~adition in 
depth. 

2 



Optio.n.-#8 ~nd 13b 

Jo Focus Effo rts on the Fam i lv 

The primary po pulation is the family MQmbers of children who 
are of ~chool age and Qnrolled in some form of JeW1$h education. 
A secondery populatkm i~ =en1or adults aY,d the1r grown chilaren 
and gr.ndchildr~n. 

1. GroatQr invo lvemGnt of parents in the Jewish educ ation of 
ths children. 

2. A sgcond chance for .dults to learn about and attach to 
Jewish practicQs. 

3 . Building reinforcrmant fo~ children's learning by 
1ncreas1ng JQW1sn learning an~ pract1cG in the home. 

4. StrengthGning the cohes1on of the JewiGh f.mily. 
5. Building a 9ensg of ~ommunity aMong Jewish faro1l1es and a 

collQCtiVQ attachmgnt to Qpnn~n~i~o Tpw l cb ine•ituti o ~ e. 

~•m11y eouc~t1 o n is ye~ in ~n sxpgr 1mental stage. ~here 
h•VQ been a numbgr o f 5ucc essful experiments that have achieved 
&ome of tha obJectives. These remain i s olated examples; no 
program,n.t ic models have emerged; no wide reol icat ion has be~n 
attempted. 

1. Parents c.n be invo lved in c h1ldren1 s education through 
school p.rticipation (comm1ttQQS1 fundraising, e t c. > and more 

======~·::::'.-::::•:::•::,:::.:-1 
...... -:..;_.~=~::"'e~~~-.-~t'"c~~~~it~-can be enhanced through 5 ocial, 

oolit:ic.:al ,.,,... t"P1io i n11~ ;a,-.t:iv;+io• -,.,....,.. ,.,..,.,._ _ _ 

Wa have the know-how on a casQ by case basis, 
know how to implement it on a large seals. 

but do not 

Family adur-ation draws frocil &><:i.&1t:i.ng pePSQl"l~cl pools-
p.rticulcrly r.bbia, ~ocial workars and educ.tors. To move 
rvr.,.a, u , . ..,._.uir•.,,:$ rt:l.r ·cl.l.rd.r1g or per!!lonneJ. a1on9 1;nese sKiJ.1-11nes. 

---------N' o~ ,.,.~an·ia;-1,,. 01•c; i;:i.;:,r,· ow•o i rvr.rv t.i.c::r ' ...-uriC.""xC-::., 
forw.rd requires developmant of its own matarials. 

l 

To move 
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2. Need for tat al Gchol", l ~r,1h i ..,.~,..,,,. t: n c.11nr,n,...+- Mo•us,. a- ,...­
Jew i ah 6ocialization. 

3. Need for viable al tarr,.at 1 ve11 to fa 111 ng uupplemGnt.-ry and 
public ~ch0O1 •• 

4. NQQd of some parents for increased Jewi&h identification. 

1. LargQr numbers of Jewi~h student. would be involved in 
more intan~ive Jew1ah .tudy, 

2. Quality of Jewish knowledge and coMmitment would be 
elev.atQd .cro~s the community. 

3, Create a larger pool fo~ future lay ~~d profesG1onal 
la.adership in the community. 

4. Intensify Jewish identification for the family of 
chi ldNll"1 attending. 

Givan needs for new buildings, tuition reduction, personnel 
tr.aining and rstQntion, and m.terials production, th& costs would 
bR high. 

Some step. <tuition-reduction) could be implemantQd in ~hort 
time. Other step5 (curriculum production, enrollm&nt drivas) 
could ba irnplernented iV'I 3-S year.. Other "taps (pari.onnel 
recruitment and tr.i~ing) require 10 ye~r •• 

Some axpe~ts argue it is the Most important progr.mmatic 
option becau.a it has the highest yisld. Other. wonder if day 
.chool~ will ever be attrdctive to More than a .mall minority of 
non-Orthodox Jews and &aa it as les. important. 

3 



OPTION 9 DR 13 A t?) 

tJCTOBEF: j_ 3, i "?88 

TO ~ULLl~ ~~~UKIS ON PROGRAMS FOR ADULTS 

DEFINITION 

~ 
MP,NY MOF<E hDUL TS 1 N ~FDF;MAL AND FOF:M<:,L hCT I '·iI TI ES IN')[!L,iE TO 

THflT hPf.=: LI VELV TO i..EAD TO l:tf~Eh TEF~ KNrn,Ji .. EDGE, PARTICIPATION AND 
COMMITMENT . 
E . G. : 
- PROGRAMS IN SYNAGDGUE8 1 COMMUNITY CENTER::1, OTHEF: DRGhNIZP,TIONS / J--/1:-J'..£/,..,ti /, 
- STUDY GROUPS - HAVUROT ~ 

- ISRAEL EXPERIENCE PROGRAMS 
- COMMUNITY EVENTS 
- UNIVERSITY PROGRAMS 

I.FEASIBILITY OF TARGETS: 
(i; 

ANTICIPATED OUTCOMES 
* GREATER PERSONNAL COMMITMENT TO JEWISH LIFE . 
* INCREASED ENGAGEMENT WITH JEWISH SOURCES 
* INCREASED PARTICIPATION IN JEWISH COMMUNAL ACTIVITIES 
* MORE KNOWLEDGEABLE PARTICIPATION IN JEWISH LIFE 
~ IMPROVED ABILITY TO TRANSMIT JEWISH TRADITION AND CULTURE 

~75a.tJ,C) 
DO WE KNOW HOW TO ACHIEVE TrlESE TARGETS? ----
VES . THERE f'.\RE PF:OGRAM8 THAT Hf)'/E AC:iIEVED Tt1I8. 
THE QUESTION IS HOW MUCH CAN BE REPLICATED . 

OJE DO No~·2-~/;~r::s:. ',t:';;._ N:BERS THAT CAN BE 

hRE THERE hL TEfa-,.JAT.l\.lES FOR REACHING THESE TAF:GETS? 

* A SYSTEMATIC, CONCENTRATED 0SE OF THE MEDIA 

REhCHED. ETC •. . 

* MORE EFFECTIVE USE OF BOOKCLUBS AND GROUPS TO STUDY BOOKS LIKE 
THE 11 8f~EAT BOOl<S" IDEA) 
* CREATIVE USE OF JUDAICA PROGRAMS AT UNIVERSITIES THROUGH 
EXTENSION PROGRAMS . 

I I • cr,N vlE I MPL.Et1ENT 

SOME: WE HAVE THE KNOW-HOW BASED ON A WIDENING THE CIRCLE OF 
E~~tGl1V~ PROGRAMS. 

(5)PERSONNEL NO - PROBABLE 
~--' 

.......... Q .•, 

---.. 
' ,, ' 

/ 



THERE IS GREAT POTENTIAL IF RABBIS. SCHOLARS AND INFORMED 
PROFESSIONALS CAN BE CHANNELLED TO THIS AREA 

(6j MATEF,IALS 

A GREAT DEAL u~ MATERIALS IS AVAILABLE. MODIFICATIONS NEED TO BE 
INTRODUCED . FULL·-FLEDGED IMPLEMENTATION WILL REQUIRE MORE . 

(7) PHYSICAL INFRASTRUCTURE 
YES. IT LOOKS LIKE A GREAT DEAL 18 AVAILABLE, rlOWEVER A CAREFUL 
STUDY MIGHT INDICATE THAT WE MISS RETREAT CENTERS AND VACATION 
SITES . 

i, fi) INST I TUT I ON:::< 
YES (DENOMINATIONS; JWB; NATIONAL ORGANISATION 

F:t) Fi.JND I NCt 
NO 

(10) POLITICAL SUPPORT 
PROBABLY VES 

TIMELY? 
VES 

WHAT NEEDS DOES THIS ANSWER 

THE WHOLE ADULT POPULATION THAT rlA8 BEEN BY-AND-LARGE IGNORED BY 
JEWISH EDUCATION. 

QU{~L. ITY 
THIS COULD CHANGE THE Nf%TURE AND KIND OF ~iEt,,JISH INVQL,JEMENT OF 
THIS ENTIRE AGE-GROUP 

QUANTJ.TV 
C::OULD I N'•JOL •iE HUNDF:EDS OF THOUSANDS iTHE NUMEiER CW ,JEv/8 BETi-'/EEN 
THE AGES OF 25-65 . . . ) 

<14)UNINTENDED CONSEQUENCES 
:iT COULD SER'·/E AS h HhNDLE TD FIELD SUCH f,8 FAMILY EDUCfff.i:C1N AND 
THE EDUCATION OF CHILDREN . 

i 1.5) COST NA 
REQUIRES AN ANALYTIC EFFORT 

,; i 6:, DURf'.~ TI ON 
1 '<'EhR F'iJ\NNING 

2-3 YEARS MODEL PROGRAMS 

LONG-TERM WIDE IMPLEMENTATIONS 
1-:: . I <·1F'ORT tH,JCE 

.-; 
·'-



IT MAY PROVE USEFULL TO TREAT THE ADULT POPULATION AS AN AGE 
GROUP AND NOT THROUGH PROGRAMS 

THIS vJOULD ENABLE US TtJ~ 

!.DISCRIMINATE DISCRETE SUB-POPULATIONS WITHIN THIS CATEGORY ADN 
ASk HOW THEY SHOULD BE TREATED . 

2. CONSIDER THE INTEGRATION OF EXISTING PROGRAMS IN A NOVEL WAY 
so THhT THE \IJHOLE \,iJOULD BE GREATER THAN THE SUM OF .ns PAflT8. 
E. G. LE{~RN ,.'.'!BOUT .1SR{\6r.. ~ f',, ·yEf~R 'S CONCENTRATED STUDY AT A NOF~TH 
AMERICAN UNIVERSI~Y WEEK-ENDS WITH APPROPRIATE FIGURES FROM 
ISHAEL IN NORTH AMEH1Ch AM ISRAEL E:i.PERIENCE DF A Mf:it,fft'I 

r➔ SECOND YEAR' :3 COURSE THr:iT ~•JOUi..D Mr~l<E 
IT POSSIBLE FOR PEOPLE TO SPECIALIZE 

~- CREATIVE IDEAS THAT ARE NOT ~NOW 

f4TTf'.~Cl<IN8 THE PROBLEM f--i8 f':\N (~GE GROUF• \>iOULD PR081➔BLY Hl')OLlJE f➔ 
CAREFUL STUDY OF THE CLIENT POPULATION THAT ~OULD INDICATE NEEDWS 
THAT WE HAVE ~EVER THOUGH OFr AS WELL AS A MARKET 9TUDY THAT 
vlOULD LET US i<NOLtl i.>iHhT THE''!" i>JANT. 



- - · ·- - . . I 
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..... 

1. ~bl1 i• ibe 11ta11 ;;aYlB1l~~2 

Th• popul•~ion ia Jewish •tud■nt~ of high •cn0ol ago who ·•~• 
aith•~ np~ &1~••dy aff111&tad o~ only ~•n;entt&lly affiltatad ' 
with . Jewish •c:hoo la 4nd/ot" youth movem•l"lt •• · · · 

t. To find •1t•~~•tive Jewi•h cont ■wt~ tQ •~tr•ot tha Man~ . 
Jawi•h ado1egcant~ who do not con,tnu• Qny aotlv•• afftl1Atlon 
aft•r Ba~ or Sai Mit1vah. 

e. To •1.1ppl•ment Ariel 1t'r'angthen Ja.-i& ah eomrt1t tment o, .. · · 
ado1,•e•~ts al~••dY navina .•oM• J•~ish affllta,10~, 

· 3. Tc o,,.~ owposu~■ •nd educa,10~ to Jawtah ado1••~•n~• who 
did not at,rna j■wish scnool• •• childt"■n. · 

Th•r• hAve b••n • few s~gcaaatul 01.1treGh pt"Ogr•M• for ,ht• 
a;• gr-oup, but auccGG~ haa b••n lirnitGcl tso individual •1'f'ort•. 
W• dQ not nave•~ a00aasibl• Modal fo~ r•pli~ation •~d henc■ hava 
not widely t ■•t•d th~s op,10~. · 

•• eca ibatl il1i~Qlli~•· !Q~ 1;011~10; ibl~ ~yi;;m1l 
' \ . 

·vaa. ~r•atly . Gtran;th•n1ng •~ist1na ,orM&l •"d in,o.-M~l 
ed~cational progr•m• fo~ ,ht• «;e grou~. 

We know how io implema~; p~ogram• iha\ . MiQht att~~, 
unaffi I lated ad0l•tcer1ts. &:H&Mpl•• of' . suc:h programs would 
include• . . · · · · ,. 

1. Social •e~vic• proJe~t• through· whl~ you~; peopla wo~ld 
l•arn •kill~ while off•ring ~••d•d servicei 

e. high-level ini:el"a•iJ gl"'oup• l·n a,-.eas 1 t~• compute~•, th• 
arta, ~011,,~• thro~gh which young people would Maat others wtth 
■imi l~"" tntere,at■ J . · · 

3. tnt~rft=htpa in Jewish · ag■~oi•• wniah would otf• 
•~pDrienc•• iiri probleM-•olving in ih• wol"'k-world; 

4, •~ba1d1zed p~o~~•m9 in l•r'••f daGigned ••~•e1elly for 
b~ight, MAtur-a, unaffiliated &dol•ao•nta; 

s. p~o;~•m• for adole~•nta with spec111 nead•; 
6, J~dalca ~ou~•a& tor p~ivat■ acho~l• wtth a high 

conci•nt r-at 1 or. o 1' · Jew i ai'f 11t l.4dGri1. •• 
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.· io • ·. v•.,..··y' .'1tmi,•d · eKtanti. .Thi• · option would req~ir-e 
r..:ruiting •rid · l"etl"•hiil"lg out~tar,dil'lg high •~hool . and , c:ollaiae • 
teachar-i; who ·· ·wo~ld . ·de. · this work · .dUl"ing .mummer . •rid , othar .. · 
vace.~ 1p)'l•• .... :·.: · •:_·· ., · .·: · · ., : ·· •.· · 

·7. 

• I •• 

a, 

.. ,•; 
· 8t_l , 1be mnst:1111 ·~•ilA»l. 1 

Tc• l~mit~d ~~t~n,~ . ·.'' 
. ,: 

' ' .. .. 
'' 

.- . . 
Ves, b•e•u•e rio elaborat• phyia1e&1 quaf'tel"s al"e M•cS•d• 

I , , 

, . 

'·. 

Y••··-: .... ,i .. iwh : OY.t,1'NCh to at.:101.M~.i~imu:J.4<-irt -tba., ___ •·. _. _ 
h•nd·• of tnc, dencuniriati~l"l&l movemen,1, . JCC•c a'l'\cl i-,ation•l 
Mov•m•nta Uka lria1 · lri'th, Thay would a\.ls,porti th'1!1h" ~WW'\ ~:outraach 
■ffo~ts, but have given littla Q~p~ort to JQin, effof'ts to 
d•ve10p ,p't"'og~&m~ ,o APP••1 b't"'O&d1y to t he . nc~-affil~~-•d 
t•■ne.geri, 

' . . 

U~, •• 101· .fYDSin; -~•il11u1.2 
' ' ... •' 

,I 

. ' . 

· To ·• 1 imitad 1wtent. · Adol••c•,,..e• doc:u: i-10~ •••m to be I top 
Pl"tortty it ■m on MOit OOMMUnAl agenda■ • 

. : . . .. ( . .· 
•' ... 

' . Not P~'tl', ic·ul&rly, . th'ol.i;h MOr't"iaa . •bcut &dol escQnt•• ,behavior. . 
could· ma.ke: it m~t"'e t :~M•lY•. , .. . 

13, 
. . ' . . . : . . .. ,', ... ' ·. 

klbt~ · 1:>11s~ ;;11 · ·1bi! 9s;!i.iQr, ,1_r;1~,x:~ ·· ·. 
• . •. t • . • • • : • .. 

1, Adolcn~cania' ne~ds to b•lo11g . to_ grous:,a th•y, c:an• identify 
with· <•'l&rr whUe f••·Un;· ombtv•l•r.t ~bout tt,•ir.-. ~ewishn•••>, 

e . . J:IAl"'etrti•' Y1a11d• io f••l thaft" ch11dl"an )'\av·e. som• contaKt 
in wntch · to ·b•long to the c0mmuntty · a.l'ld m•~t othar ·Jewish ·· 
t••l'\&Ql!i-'9, : . ·. . . . . ·. · · 

: . J • . ··co.Mmu.ntiJy' -. . ~••d• to provtd•· 1110r• .. roU,able d•wiah 
cont·inutty at a t1Mc, in ·which paraon•l' i.dorittiy :11· f'Ol'"Jl'ling and 
•ttf'&ctton · t~ conventional p~o;ram• ·i~ low. 

a•• '. ... . ,. 

.. ·, 

,· 
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1, Adolescent• who would drift tow~~d ;~••t•~ •••imtlati~n 
could be p~ovid•d with n■w May• of affilta,in;. 

2, High quality p~ogr•m• could ba ••P•ci•lly att~activ• to 
high-achi■vin; high school atudent• who ar• on thair w•~ to th• 
betial"' c:oll•;es. _ 

3, High qua11ty pl"'og~AMs oo~ld •ttmulate OMistina pl"'OQl"'arn •o "' ..... ,. .............. ~1- 1••1.1-...J•~ ••••• -....... ... r11,-wn11 _,_ 
provid• • gl"'oup of en,•l"'l~g goll•g• stud■nt• who WOijld c:on,ributa 
mo~• to J•wi•n pl"'og~•m• on oaMpua. 

The oo•t to initiate single p~ogrAm• could be low, Th• co•t 
to dave1op • model and repli~•t• widely, ;iv•~ l•ok of P•l"'■onne,l 
and m&terial•, QOUld ~a ~ore •ucctantia1, 

lMpl•Mentaiion of •MPel"'iMantal prcg~Q~S oould be in Rlace in 
1-e Y•,in"~• D■v■ lcpil"lg a rncd•1 ,for l"•pltc•tion and wid• 
im~l•Montatio~ could tak• 8•7 Y••r•• 

lt 1• not• ~•c•••ary or an •~abling co~dltton, b~t could 
becoM~ iMpol"'tant if it helps to •t•m th• d1c~•tiefaction of ,h19 
pcp~1ation from the _e0111m~nlty. 
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Qg~!s0 !11: Ie ;1~1l8; 1n; 1met~~, to• aije;l1mant1~~ ~;OQQ1 
i11~e0t1c~ JO~ b~;b -i~~Q1t . 

£. tlbi!t. 11· i!lia· i ·1~get R~rali!li~120? 

Th~ PoP~latio~ i& th• f•mili•• gf child~en o, cehool ag• who 
A~e •n~oll•d 1n 9upplema~t•rY eQnoola. In the u.s. ,hare •ra 
o1oea to 270,000 ohildr•n cur~•~tly •n~0lled1 in C•nada cloN to 
i,700, Tha~• tr• &bout ee00 cuppleMantary acho01s 1~ N.A.~ 
primarily ~ervlng alome~tary gra=os, with & v~st m&JO~t,y ul'ld•~ 
th• Ausp1ca, of aith~r R■ ,o~m or Con••rvativ• synQgogu••• 

2, ~hal ~~lQ~M•• ara to be •~bia~ad hb~auab l~im oatioc2 

1, To improv• the quality of tha~• program• by Pl"O~idi~g 
mo,..• t\ighly .. tra,,...•111 "*"""•nnr:;, ••~,en· &:e,"la$111t,•rn.:)' "" u•W ~f' 
~~~~ieu1um, Mora •uppgrt froM fami1iG• •nd ggmmunl~y. 

2, To •~h•noa· th• ghild~en'• and fAmtlies' •ducattonal 
cuq)•rieric:o to oomra •w•y wi ~h h10Y'& J•wi1:n knowledg■ 1.nd 
eomM~t~e~t. , 

3, To lnoraQ~Q th• numb•~• of childr~n who ahooae to 
oontinua to affi~i•t• Jewishly Aft•~ ~nair Bar Mttzvah, 

4. To incra~Ga tna nuMb•r• of f•Milies who would eand their 
child~•~ to th••• &chools for• Jewiah •ducatlon. 

3. ~~ ~- ~D9~ if ib!II ~~1.gm11 Qi~~- 1;oi1~1;2 
Th~~•. •~ea Mi~o~ity gf suppl•mentary 1:ohoole th•t •chl•va 

m•~Y of tha•a outgom•s• We nav■ •Kµer1•n,al knoWladge of what 
Mak•• a· supplementar1 s~hool MOre •ffe~t1v• and how to imp~ov• . 
1••• 11.ff'aet iv• !lc::hoo1111. No sui:.tained widats~al■ •ffo~i has bHri 
tried to up;rado ' th••• ·•chool•I it r•~~ u~test•d •• to wheth•~ 
~he•• o~tc:orn•• C2&1' b• &ohiav•d on a nai ional ba•i•, \)~ ~t~1cr,,,.o ~.-\ 
l~..,.,t~ \u\ - &.GM"'~'"'\ ~ • ..,&.,,.'~ .... .,,.,,. .. /,. ... ,.~ .. " _ .. ., ... , , , 

• • JI ·• .. - . &..,.,.., ,.., ·•· _ .. , ....... ,._~., ....... , •• w, .,, 
4. Ema~otn; out~••Qh di'Ntc~ly to Jew1•h f•~ilt•• 

. . 
e. ~g ~§ b!~I ~bl hD9~:bQ~ 1~· im~l1m1n~ ib!I ~~119~1 

. . 
When appropriate personnol 1• ava11ab1•, w• know how ,o 

improv• th• QUAlity •nd att~&ctiv•n•a• of singl• auppl•M•n~ary 
5~hoola. Wtt hav~ limitad knowl~dD• ·o, how ,o change the cui•u~• 
01' tine~• •cl"lool• fQt" ~ha whole ,populetion, 

1 



l '"-1. Nl,JIQ~((~(,:o+ . H~~ r"(I( 

: .,, .. , . · ,·• ~ 14i:•·-"' • , , I_.,. , .. , 1 ,;·~, ! ,. .. J 
I I• : 

\.' •c.,,: '.: .,.\:, 1 ~-·:· .. -:,JJ::1,.l: . .... ,t.:,1'. 1 1 ,-1 ' I ,·tHOll,frtl!,lhl11I . 
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14, 
. 

1, Bn,er quality •chool• could bettm~ ~rovida mtuda~t• wlth 
Mor• Jewt■h knowledge• tirmer J•wl■h v&1U~5 and 1110ra da~ply f•lt 
Jewi■h eommlt~entG, 

e. Better quality schoolo could ~ttr•oi •~d hold mor• 
stud•nt• for More Y••r•• 

3. tMprov•~ auppl■Mentary edUQA\1on could b• a gathay few' 
gr1Mter i~tere•~ in inforMal, family •~a adult •dueation as well 
•• pl"'Ogra.M~ jn %•ra,1. 

High. Witho~t • 5uat•in•d •ffort to 1Mprove th• P•Y'90nne1 
pigtur•, ~o austain~d iMP~ovement la possible. 

J_t i• not A Mc:t1t••ary ao~aition. loM• ob■•rver• ra~k thi• 
~~t~. mo•t iMpo~ta~t grog~&~Mat1~ optio~~ b•~•ij•• it r•AQhe&-'h.A.. 
1•~a••t nwobers o, ,&mill••• Dthftr\ obtlerv•r• believa ,he 
outcom•• w111 be hard to achieve and M&y not b• worth the large 
inv••ttrHH'lt. 
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Oct.1, 1988 

M E M O R A N D U M 

Options Paper-Draft #2 

This document contains background materials for the second 
meeting of the Commission for Jewish Education in North America. 
Alternative options for action by the Commission are analyzed and 
presented. 

Our goal is to facilitate the work of the Commission as it 
decides what area of Jewish Education to select and focus its 
attention upon. 

PROCESS 

1. The Commission was chosen to represent the best collective 
wisdom of the Community concerning the problems and opportunities 
facing Jewish Education in North America. They considered the 
most urgent areas of need in Jewish Education and expressed their 
views as to what direction - what area of endeavour - should be 
selected for the work of the Commission . 

Major issues were raised as to what should be done now in Jewish 
Education to make it a more effective tool in the Community's 
struggle for Jewish Continuity. 

* Many Commissioners expressed the view that the next step 
should involve narrowing the focus of deliberation to a 
manageable set of options for intervention. 

* It was agreed that the Commission would attempt to decide at 
its Second Meeting what option or options to undertake. 

2. The professional staff of the Commission prepared these 
background materials to point out the implications of the various 
options (what is involved in each.choice) and how the various 
possible choices of the Commission could be dealt with 

3.In order to offer maximum expert responsiveness to the options 
suggested by the Commissioners, a comprehensive analytic effort 
was undertaken (see memo's of September 6 and 15). The analysis 
was aimed at exploring each relevant option in-depth so as to 
identify the elements it entails, the anticipated benefits, 
and evaluate its feasibility as well as other implications . 

. -
1 



4.The following steps were taken 

a. A list of relevant options for action (possible areas of 
intervention) was generated. The sources for these options are: 

* The Commissioners - options suggested at the First meeting 
of the Commission; in the interviews; in letters and 
conversations following the Commission meeting. 

* Expert knowledge - literature surveys and the 
experts has been undertaken to adentify possible 
options that the commission may want to consider. 

polling of 
additional 

b. An inventory was compiled of the elements relevant to 
options (see memo of September 15: Inventory of elements). 
helps identify what must be taken into consideration for 
given option. 

these 
This 

any 

c. Criteria were developed to aid the Commission in the selection 
of options. 

d. Options were analyzed against these criteria and the results 
of the analysis are offered here for consideration and decision. 

Note: Though this process attempts to offer a comprehensive 
analysis of options, it should not be seen as final and will 
always be added to or changed, when new ideas, views, or options 
are suggested. 

• 2 
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~ The list of options 

(This list will probably be organised differently (in clusters by 
themes etc.) and each option will be briefly elaborated upon. 
We will explain what may appear as redundancies. They may be 
eliminated later. E.g. options 3 and 12). 

1. To deal with the shortage of qualified personnel for Jewish 
education. 

2. To deal with the community its leadership and its 
structures - as major agents for change in any area. 

3. To focus efforts on the early childhood age group. 

4. 

5. 

6. 

7. 

8. 

9. 

10. " 

" " 

" 

" ,. 

" 

" 

" 

" 

II 

the elementary school age. 

the high-school age. 

the college age. 

young adults. 

the family . 

adults. 

the retired and the elderly. 

11. To reduce or eliminate tuition . 

12. To develop early childhood programs . 

13. To develop programs for the family and adults. 

14. To develop programs for the college population . 

15. To enhance the use of the media, technology (Computers, etc.) 
for Jewish education. 

16. To develop informal education. 

17. To develop integrated progra~s of formal and 
education. 

18. To develop Israel Experience programs. 

informal 

19. To develop and improve the supplementary school (elementary 
and high-school) 

20. To develop and improve the day school (elementary and high­
school) 

21. To develop curriculum and methods in specific areas (e.g. 
values, Hebrew}. 



22. To improve the physical plant {buildings, labs, gymnasia). 

23. To generate significant additional funding for Jewish 
education. 

24. To create a knowledge base for Jewish education ( research 
of various kinds: evaluations and impact studies; assessment 
of needs; client surveys; etc ... ) 

25. To focus efforts on the widespread acquisition of the Hebrew 
Language, with special initial emphasis on the leadership of 
the Jewish Community. 

26. To encourage innovation in Jewish Education 

27, 28 .. Combinations of the preceding options. 

~ Criteria 

The following criteria were applied to the options: 

a.Feasibility 
I. Can the option achieve its targets? 
II. Can the option be implemented? 

b. What are the anticipated Benefits? 
c. How much will the option Cost? 
d. How much Time for implementation? 
e. The Importance of the option [to the entire enterprise] 

E...:.... Feasibility 
I. Can the option achieve its targets? 

Is free tuition 
Will increasing 
increase these 

future years? 
the children 

1. Can this option achieve its targets? (e.g. 
likely to increase enrolment significantly? 
participation in early childhood programs 
children's participation in Jewish Education in 
Will it intensify the emotional involvement of 
participating?). 

2. Is this option the optimal way to reach the targets 
there alternatives that should be considered? (e.g. is 
more effective way than free tuition to increase 
enrolment?). 

or are 
there a 

school 

3. Criterion 1, ( "will the option achieve its targets?") will 
require us to consider the options in terms of three levels of 
knowledge. 

3a.Options for which we DO HAVE KNOWLEDGE as to how likely they 
are to achieve their targets. 



3b. Options for which we have LITTLE OR NO KNOWLEDGE but we DO 
HAVE ASSUMPTIONS (informed opinion) as to how likely 
they are to achieve their targets. 

3c.Options for which we HAVE NO KNOWLEDGE as to how likely they 
are to achieve their targets. 

II Can the option be implemented? 

A. Are resources available? If not, how difficult would it be 
to develop them? 

4. Do we have the KNOW -HOW? that is the professional knowledge 
available to succesfully implement the option? 

5. Is the manpower available? If not, how difficult will it be to 
develop? 

6. Are materials (curriculum etc .. ) available? If not, how 
difficult will they be to develop? 

7. Is the physical infrastructure available? If not, how 
difficult will it be to create? 

8. Do the mechanisms - institutions for implementation exist? If 
not, how difficult will they be to create) 

9. Are funds available? If not , how difficult will it be .~o 
generate them? 

8. Will the communal and political environment support this 
option? 

10. Will this option enjoy communal and political support? What 
are likely obstacles? 

11. Is the option timely - that is: is it likely to be well 
received at this time? 

b.What are the Anticipated Benefits 

How likely is this option to significantly affect the quality and 
quantity of Jewish Education? 

12. What is the expected qualitative benefit or impact? 

13. How many people are likely to be directly affected? 

14 . What additional benefits can be expected? 

. - ·s 
·r 



c. How much will the option Cost 

15. How much will this option cost? (absolutely or per-capita or 
per expected benefit). 

d.How much Time to Implementation 

16. How long will it take until implementation? How long until 
results? 

e. The importance of the option (to the entire enterprise) 

How essential is this option to the success of the whole 
endeavour? Could it alone solve the problems of Jewish 
Education? Do other options depend on it? Is this option helpful 
to the success of other options? 

The option could be classified according to the following 
criteria: 

17. Is this option a sufficient condition? That 
option is selected and implemented will it be 
solve the problems of Jewish Education? 

is: if this 
sufficient to 

18. Is this option a necessary condition? That 
improvement in many or all areas depend en this option 
creation of an adequate climate of support for Jewish 
in the Community is a pre-condition for the success of 
other option. We probably should not undertake 
without undertaking this one.) 

is: does 
(e.g . the 
Education 

almost any 
any option 

19. Is this option and enabling QJ: facilitating option? That is, 
it in itself may not directly affect the quality or quantity of 
Jewish Education. However it facilites or enables the 
implementation of other options. (e.g. the generation of 
additional funding will enable the implementation of practically 
any other option - though it in itself may not significantly 
improve Jewish Education.) 

]).Analysis of the Options 

The Commissioners should be given maximum (but concise) useful 
information on each option. The richness and reliability of the 
information will be governed by the constraints of time and the 
available expertise. 

The information will be presented two ways: 
1.A comparative matrix (options versus criteria) 
2.Individual discussion papers on each option 

. - • 6 
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E. The matrix 

The following matrix presents in a concise and 
the value of each option against each criterion. 
get a quick overview of any option as well as 
picture. 

. .. 
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simplified form 
It allows us to 

a comparative 



Decision matrix - Draft 1 -- 27 Sept.1988 

CRITERIA(•) :a.Feasibility 
I . Will it achieve 

;TARGEIS ALTERNATE 
l 2 

its targets? 
KNOW ASSUME 

3a 3b 
DON 'T KNOW 

3c 

OPTIONS(•) :==-==;=========================================== 
1 PERSONNEL :oefine(a)No 
2 COMMUNITY :Define No 
3 EARLY CHILDHOOD:Define No 
4 ELEMENTARY SCHO:Define No 
5 HIGH SCHOOL :Define No 
6 COLLEGE :Define No 
7 YOUNG ADULT :Define No 
8 FAMILY :Define No 
9 ADULTS Define No 

10 RETIRED+ELDERLY Define No 
11 NO TUITION Define No 
12 EARLY CH.PROGS Define No 
13 FAM.&ADULT PROG Define No 
14 COLLEGE PROGS Define No 
15 TECHNOLOGY :Define No 
16 INFORMAL ED :Define No 
17 INTEGRATED :Define No 
18 ISRAEL :oefine No 
19 SUPPLEMENTARY s:oefine No 
20 DAY-SCHOOL ;Define No 
21 CURR .& METHODS :Define No 
22 PHYSICAL PLANT :Define No 
23 ADD.FUNDING :Define No 
24 KNOWLEDGE :Define No 
25 HEBREW :Define No 
26 INNOVATION :Define No 

Notes: 
* see Definitions in "Options Paper" 

Little(b)Much 
Huch Some 
Much Some 
Some Huch 
Some Huch 
Little Much 
Little Some 
Little Some 
Some 

Little 
Much 
Little 
Little 
Some 
Some 
Little 
Huch 
Little 
Some 
Huch 
Much 
Much 
Huch 
Little 
Much 

Some 

Some 
Much 
Some 
Much 
Some 
Huch 
Some 
Much 
Much 
Much 
Much 
Much 
Much 
Much 
Huch 
Much 

9 . Define: see detailed descriptions of options 
b . Hyerarchy of values: l .Little 2.Some 3.Much 
c. SH=short; M=medium L=long INCR=incremental 
d. Estimates or exact figures should be provided 
e . Blanks indicate missing data. To be researched . 

. -

Some 
Some 
Some 
Some 
Some 
Much 
Much 
Much 
Some 

Much 
some 
Much 
Much 
Some 
Some 
Huch 
Some 
Much 
Huch 
some 
Some 
Some 
Some 
Huch 
Much 

T 
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Decision matrix - Draft l -- 27 Sept.1988 

, 

, 

lII. Can we implement? 
:KNOW-HOW PERSONNELHATERIALSPHYS.INF.INSTITUTIFUNDS FOL.SUPPORT 

10 4 5 6 7 8 9 
!=============================================================== 
t 
t 

:YES 
:soME 
:soME 
:soME 
:soME 
:soME 
:No 

:YES 
:YES 
!EASY 
' ' I 
I 

:soHE 
!SOME 
!SOME 
!YES 
:soHE 
!YES 
!YES 
:YES 
:YES 
:YES 
:soME 
!SOME 

SOME SOME SOME 
POSSIBLE ------------------PROB. 
NO NO SOME SOME 
NO YES SOME 
NO NO YES SOME 

NO SOME SOME 
NO NO NO 
NO NO YES 

YES 
YES YES 

NO SOME YES 
NO WEAK PROBABLY YES 

NO NO YES PROB. 
NO NO YES PROB. 
COMPETE NO YES YES 
SOME SOME YES YES 
NO SOME YES YES 
SOME SOME YES 
SOME ----- NO 

---------------------------PROB. 
YES 
NO 
LITLLE 

------------------PROB. 
SOME 

. .. 

---------PROB. 
PROB . 

• 

Cd) YES+CONFLICT 
---------PROB. 

YES+CONFLICT 

YES+CONFLICT 

YES+CONFLICT 
NO YES+CONFLICT 

YES+CONFLICT 

PROB. YES+CONFLICT 
PROB. YES+CONFLICT 

YES+CONFLICT 
YES+CONFLICT 
YES+CONFLICT 
YES+CONFLICT 
DOUBTFUL 
COMPETES 

---------COMPETES 
NO 
DOUBTFUL 

·2. 
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Oct.l, 1988 

M E M O R A N D U M 

Options Paper-Draft #2 

This document contains background materials for the second 
meeting of the Commission for Jewish Education in North America. 
Alternative options for action by the Commission are analyzed and 
presented. 

Our goal is to facilitate the work of the Commission as it 
decides what area of Jewish Education to select and focus its 
attention upon. 

PROCESS 

1. The Commission was chosen to represent the best collective 
wisdom of the Community concerning the problems and opportunities 
facing Jewish Education in North America. They considered the 
most urgent areas of need in Jewish Education and expressed their 
views as to what direction - what area of endeavour - should be 
selected for the work of the Commission . 

Major issues were raised as to what should be done now in Jewish 
Education to make it a more effective tool in the Community's 
struggle for Jewish Continuity. 

* Many Commissioners expressed the view that the next 
should involve narrowing the focus of deliberation 
manageable set of options for intervention. 

step 
to a 

* It was agreed that the Commission wou~d attempt to decide at 
its Second Meeting what option or options to undertake. 

2. The professional staff of the Commission prepared 
background materials to point out the implications of the 
options (what is involved in each.choice) and how the 
possible choices of the Commission could be dealt with 

these 
various 
various 

3.In order to offer maximum expert responsiveness to the options 
suggested by the Commissioners, a comprehensive analytic effort 
was undertaken (see memo's of September 6 and 15). The analysis 
was aimed at exploring each relevant option in-depth so as to 
identify the elements it entails, the anticipated benefits, 
and evaluate its feasibility as well as other implications. 

1 



4.The following steps were taken 

a. A list of relevant options for action (possible areas of 
intervention) was generated. The sources for these options are: 

• The Commissioners - options suggested at the First meeting 
of the Commission; in the interviews; in letters and 
conversations following the Commission meeting. 

• Expert knowledge - literature surveys and the 
experts has been undertaken to adentify possible 
options that the commission may want to consider. 

polling of 
additional 

b. An inventory was compiled of the elements relevant to 
options (see memo of September 15: Inventory of elements). 
helps identify what must be taken into consideration for 
given option. 

these 
This 

any 

c. Criteria were developed to aid the Commission in the selection 
of options. 

d. Options were analyzed against these criteria and the results 
of the analysis are offered here for consideration and decision. 

Note: Though this process attempts to offer a comprehensive 
analysis of options, it should not be seen as final and will 
always be added to or changed, when new ideas, views, or options 
are suggested. 

. -
.. 



!L._ The list of options 

(This list will probably be organised differently [in clusters by 
themes etc.) and each option will be briefly elaborated upon. 
We will explain what may appear as redundancies. They may be 
eliminated later. E.g . options 3 and 12). 

1. To deal with the shortage of qualified personnel for Jewish 
education. 

2. To deal with the community its leadership and its 
structures - as major agents for change in any area. 

3. To focus efforts on the early childhood age group. 

4. 

5. 

6. 

7. 

8. 

9. 

10. " 

II 

" 

" II 

,. 

" 

" 

" 

the elementary school age . 

the high-school age. 

the college age. 

young adults. 

the family. 

adults. 

the retired and the elderly. 

11. To reduce or eliminate tuition. 

12. To develop early childhood programs. 

13. To develop programs for the family and adults. 

14. To develop programs for the college population. 

15. To enhance the use of the media, technology (Computers, etc.) 
for Jewish education. 

16. To develop informal education. 

17. To develop integrated progra~s of formal and 
education. 

18. To develop Israel Experience programs. 

informal 

19. To develop and improve the supplementary school (elementary 
and high-school) 

20. To develop and improve the day school (elementary and high­
school) 

21. To develop curriculum and methods in specific areas (e.g. 
values, Hebrew). 

. ... 



22. To improve the physical plant (buildings, labs, gymnasia). 

23. To generate significant additional funding for Jewish 
education. 

24. To create a knowledge base for Jewish education ( research 
of various kinds: evaluations and impact studies; assessment 
of needs; client surveys; etc ... ) 

25. To focus efforts on the widespread acquisition of the Hebrew 
Language, with special initial emphasis on the leadership of 
the Jewish Community. 

26. To encourage innovation in Jewish Education 

27, 28 .. Combinations of the preceding options . 

~ Criteria 

The following criteria were applied to the options: 

a.Feasibility 
I. Can the optio n achieve its targets? 
II. Can the option be implemented? 

b. What are the anticipated Benefits? 
c. How much will the option Cost? 
d. How much Time for implementation? 
e. The Importance of the option (to the entire enterprise] 

~ Feasibility 
I. Can the option achieve its targets? 

1. Can this option achieve its targets? (e.g. 
likely to increase enrolment significantly? 
participation in early childhood programs 
children's participation in Jewish Education 
Will it intensify the emotional involvement 
participating?). 

Is free tuition 
Will increasing 
increase these 

in future years? 
of the children 

2. Is this option the optimal way to reach the targets 
there alternatives that should be considered? (e.g. is 
more effective way than free tuition to increase 
enrolment?). 

or are 
there a 

school 

3. Criterion 1, ("will the option achieve its targets?") will 
require us to consider the options in terms of three levels of 
knowledge. 

3a.Options for which we DO HAVE KNOWLEDGE as to how likely they 
are to achieve their targets . 

. -



3b, Options for which we have LITTLE OR NO KNOWLEDGE but we DO 
HAVE ASSUMPTIONS (informed opinion) as to how likely 
they are to achieve their targets. 

3c.Options for which we HAVE NO KNOWLEDGE as to how likely they 
are to achieve their targets. 

II Can the option be implemented? 

A. Are resources available? If not, how difficult would it be 
to develop them? 

4. Do we have the KNOW -HOW? that is the professional knowledge 
available to succesfully implement the option? 

5. Is the manpower available? If not, how difficult will it be to 
develop? 

6. Are materials (curriculum etc .. ) available? If not, how 
difficult will they be to develop? 

7. Is the physical infrastructure available? If not, how 
difficult will it be to create? 

8 . Do the mechanisms - institutions for implementation exist? If 
not, how difficult will they be to create) 

9. Are funds available? If not, how difficult will it be .~o 
generate them? 

8. Will the communal and politic al environment support this 
option? 

10. Will this option enjoy communal and political support? What 
are likely obstacles? 

11. Is the option timely - that is: is it likely to be well 
received at this time? 

b.What are the Anticipated Benefits 

How likely is this option to significantly affect the quality and 
quantity of Jewish Education? 

12. What is the expected qualitative benefit or impact? 

13 . How many people are likely to be directly affected? 

14 . What additional benefits can be expected? 

. - ·s 



c. How much will the option Cost 

15. How much will this option cost? (absolutely or per-capita or 
per expected benefit). 

d.How much Time to Implementation 

16. How long will it take until implementation? How long until 
results? 

e. The importance of the option (to the entire enterprise) 

How essential is this option to the success of the whole 
endeavour? Could it alone solve the problems of Jewish 
Education? Do other options depend on it? Is this option helpful 
to the success of other options? 

The option could be classified according to the following 
criteria: 

17. Is this option a sufficient condition? 
option is selected and implemented will it 
solve the problems of Jewish Education? 

That 
be 

is: if this 
sufficient to 

18. Is this option a necessary condition? That is: does 
improvement in many or all areas depend on this option (e.g. the 
creation of an adequate climate of support for Jewish Education 
in the Community is a pre-condition for the success of almost any 
other option. We probably should not undertake any option 
without undertaking this one.} 

19. Is this option and enabling or facilitating option? That is, 
it in itself may not directly affect the quality or quantity of 
Jewish Education. However it facilites or enables the 
implementation of other options. (e.g. the generation of 
additional funding will enable the implementation of practically 
any other option - though it in itself may not significantly 
improve Jewish Education.) 

]).Analysis of the Options 

The Commissioners should be given maximum (but concise) useful 
information on each option. The richness and reliability of the 
information will be governed by the constraints of time and the 
available expertise. 

The information will be presented two ways: 
1.A comparative matrix (options versus criteria) 
2.Individu~l discussion papers on each option 

. - • 6 
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E. The matrix 

The following matrix presents in a concise and 
the value of each option against each criterion. 
get a quick overview of any option as well as 
picture. 

. - • 7 

simplified form 
It allows us to 

a comparative 
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Decision matrix - Draft 1 -- 27 Sept .1988 

CRITERIA (.) :a . Feasibility 
I. Will it achieve its targets? 

:TARGETS ALTERNATE KNOW ASSUME DON'T KNOW 
1 2 3a 3b 3c 

OPTIONS (.) :==========-===========~========================== 
1 PERSONNEL :Define(a)No Little(b)Huch 
2 COMMUNITY :Define No Huch Some 
3 EARLY CHILDHOOD:Define No Huch Some 
4 ELEMENTARY SCHO:Define No Some Much 
5 HIGH SCHOOL :Define No Some Huch 
6 COLLEGE :Define No Little Much 
7 YOUNG ADULT :Define No Little Some 
8 FAMILY :Define No Little Some 
9 ADULTS :Define No Some Some 

10 RETIRED+ELDERLY:Define No 
11 NO TUITION :Define No Little Some 
12 EARLY CH.PROGS :Define No Huch Huch 
13 FAM.&ADULT PROG Define No Little Some 
14 COLLEGE PROGS Define No Little Much 
15 TECHNOLOGY Define No Some Some 
16 INFORMAL ED Define No Some Much 
17 INTEGRATED Define No Little Some 
18 ISRAEL Define No Much Much 
19 SUPPLEMENTARY s Define No Little Much 
20 DAY-SCHOOL Define No Some Much 
21 CURR.& METHODS :Define No Huch Much 
22 PHYSICAL PLANT :Define No Huch Huch 
23 ADD.FUNDING :Define No Huch Much 
24 KNOWLEDGE :oefine No Much Much 
25 HEBREW :Define No Little Much 
26 INNOVATION :Define No Much Much 

Notes: 
• See Definitions in "Options Paper" 
9• Define: see detailed descriptions of options 
b. Hyerarchy of values: 1.Little 2.Some 3.Much 
c. SH=short; M=medium L=long INCR=incremental 
d, Estimates or exact figures should be provided 
e. Blanks indicate missing data. To be researched . 

. -

Some 
Some 
Some 
Some 
Some 
Much 
Much 
Much 
Some 

Huch 
some 
Huch 
Huch 
Some 
Some 
Much 
Some 
Huch 
Much 
Some 
Some 
Some 
Some 
Much 
Huch 
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Decision matrix - Draft 1 -- 27 Sept.1988 

I 
I , 

I 
.___ I 

I 
I 

I 
I 

lII. Can we implement? 
:KNOW-HOW PERSONNELMATERIALSPHYS.INF.INSTITUTIFUNDS POL .SUPPORT 

10 4 5 6 7 8 9 
:===========================================================-= -
I 
I 

:YES 
:soHE 
:soHE 
'SOME 
SOME 
SOME 
NO 

YES 
YES 
EASY 

'SOME 
SOME 
SOME 
YES 
SOME 
YES 
YES 

,YES 
:YES 
:YES 
:soME 
:soME 

SOME SOME SOHE 
POSSIBLE ------------------PROB. 
NO NO SOME SOME 
NO YES SOME 
NO NO YES SOHE 

NO SOME SOME 
NO NO NO 
NO NO YES 

YES 
YES YES 

NO SOME YES 
NO WEAK PROBABLY YES 

NO NO YES PROB. 
NO NO YES PROB. 
COMPETE NO YES YES 
SOME SOME YES YES 
NO SOME YES YES 
SOME SOME YES 
SOME ----- NO 

---------------------------PROB. 
YES 
NO 
LITLLE 

------------------PROB . 
SOME 

. -

---------PROB. 
PROB . 

• 

(d) YES+CONFLICT 
---------PROB. 

YES+CONFLICT 

YES+CONFLICT 

YES+CONFLICT 
NO YES+CONFLICT 

YES+CONFLICT 

PROB. YES+CONFLICT 
PROB. YES+CONFLICT 

YES+CONFLICT 
YES+CONFLICT 
YES+CONFLICT 
YES+CONFLICT 
DOUBTFUL 
COMPETES 

---------COMPETES 
NO 
DOUBTFUL 

.:::... 

... 



.... 

Decision matrix - Draft 1 -- 27 Sept . 1988 

TIMELY 
11 

---------' ---------, 
YES 
YES 
so-so 
YES 

YES 

YES 
YES 
YES 
YES 

YES 
YES 
YES 
YES 
YES 
YES 
NA 
DOUBTFUL 
YES 
DOUBTFUL 
DOUBTFUL I 

:b.Benefits 

QUALITY 
12 

QUANTITY OTHER 
13 14 

======-=====- =============: 
YES 
PERHAPS 

1YES 
:YES 
:YES 
:YES 
:YES 
:YES 
:YES 
:soHE 
:No 
:YES 

YES(d) 
YES 
YES 
YES 

YES 
YES 
YES 
YES 
YES 
YES 
50,000+ 

YES 
YES 
YES 
YES 
YES 
YES 
YES 
YES 
YES 
SOME 
YES 
YES 

YES PERHAPS 
YES YES YES 
YES NA YES 
YES 50- 70 , 000YES 
YES 100,000+ YES 
YES NA YES 
SOME NA YES 
DAYSCHOOLDAYSCHOOLS 
YES YES 

:YES YES YES 
:YES YES YES 
:MAYBE MAYBE MAYBE 

. .. iO 

:d.Cost 

COST 
15 

--------- ' --------- , 

SMALL (d) 

:SMALL 
!$1billion 

;HIGH 

I I .---------. 
:REASONABL: 
:REASONABL: 

:d.Time 

!DURATION 
16 

: :::::;:=====::r 

:sH-M-L(c) 
:sH-M-L 
:H-L+INCR 
:sH-H-L 
!SH-M-L 
:sH-M-L 

;SHORT 
:SHORT 
:sHORT 
:sHORT-INCR. 

:MED 
:sH-MED 
:MED-LONG 
:sH-MED 
;MED 
:SHORT- MED-LO 
:LONG 
:SHORT 
;VARIES 
:sHORT-MED-LO 
:MED- LONG 
:sH-M-L 
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Decision matrix - Draft 1 -- 27 

:e.Importance 

:suFFICIENNECESSARYENABLING 
17 18 19 

:===========-=======~==-==== 
:NO YES 
:No YES 
:NO NO 
:No NO 
:No NO 
:No NO 
:No NO 
:No NO 
:No NO 
:NO NO 
:NO NO 
;NO NO 
iNO NO 
:NO NO 
:NO NO 
:No NO 
:No NO 
jNO NO 
:NO NO 
:No NO 
:NO NO 
:No NO 
:NO YES 
:No NO 
:No NO 
;NO NO 

NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
NO 
YES 
NO 
NO 
NO 

. -

Sept .1988 
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Sept. 28. 1988 

OPTION 1 '$ - TO DEVELOP EARLY CHILDHOOD PROGRAMS. 

TARGET POPULATION -- FROM 50,000 TO SEVERAL HUNDRED THOUSAND 2 TO 
6 YEAR OLDS (DEPENDING ON THE EXTENT TO WHICH DAY-CARE IS 
DEVELOPED AS A JEWISH-EDUCATION PROGRAM.) 

TARGETS: EARLY CHILDHOOD PROGRAMS SHOULD 
PROVIDE GOOD EMOTIONAL AND INTERPERSONAL EXPERIENCES FOR CHILDREN 
IMPART APPROPRIATE KNOWLEDGE 
ENCOURAGE THEM (THEIR PARENTS) TO CONTINUE PARTICIPATING IN 

JEWISH EDUCATION IN THE ELEMENTARY AND HIGH-SCHOOL YEARS 
INVOLVE THEIR PARENTS 

DO WE KNOW IF THE TARGETS CAN BE ACHIEVED? -- YES 
EDUCATORS AND PSYCHOLOGISTS HAVE AGREED THAT THIS IS A VERY 
SIGNIFICANT AGE FOR EDUCATIONAL INTERVENTION, AND THAT DEPENDING 
ON THE NATURE OF THE EDUCATIONAL PROGRAM, MANY IMPORTANT GOALS 
COULD BE ATTAINED: LANGUAGE ACQUISITION - HEBREW; THE RIGHT 
EMOTIONAL EXPERIENCES COULD HAVE AN IMPORTANT EFFECT FOR FUTURE 
EDUCATION; PARENTS ARE MORE INVOLVED WITH THEIR CHILDREN AT THIS 
AGE. IT COULD SERVE AS A NET TO ATTRACT CANDIDATES FOR DAY­
SCHOOL AND SUPPLEMENTARY EDUCATION PROGRAMS. 

HOWEVER - WHILE WE KNOW A GOOD DEAL ABOUT EARLY CHILDHOOD PROGRAMS 
THERE ARE AREAS WHERE WE KNOW LITTLE (E.G. DO PARENTS WANT JEWISH 
EDUCATION FOR THEIR CHILDREN IN EARLY CHILDHOOD) AND QUITE A FEW 
WHERE WE ARE WORKING WITH ASSUMTIONS (E.G.COULD WE RECRUIT AND 
TRAIN THE APPROPRIATE PERSONNEL?) 

WHAT ARE ALTERNATIVES FOR REACHING THESE TARGETS? 

DEALING WITH THE WHOLE AGE GROUP AND NOT ONLY THTOUGH PROGRAMS. 
THE MEDIA 
BOOKS 
GAMES 
PARENTS AND FAMILY EDUCATION 

WE KNOW LESS ABOUT THESE ALTERNATIVES AND THERE 
INFRASTRUCTURE TO INTRODUCE AND IMPLEMENT THEM. 

IS 

WE HAVE SOME AND WHAT IS MISSING COULD PROBABLY BE ACQUIRED. 

IS THE PERSONNEL AVAILABLE? ARE MATERIALS AVAILABLE? --NO 

NO 

THE QUALITY OF THESE PROGRAMS IS BY AND LARGE NOT VERY HIGH AND 
THUS IT WOULD TAKE A CAREFULLY PLANNED AND INTENSIVE EFFORT TO 
RECRUIT, TRAIN STAFF AND DEVELOP EDUCATIONAL MATERIALS FOR SUCH 
PROGRAMS. 

1 'l. 



THERE ARE PRACTICALLY NO EXISTING TRAINING PROGRAMS IN NORTH 
AMERICA FOR JEWISH EARLY CHILDHOOD PERSONNEL, 

PHYSICAL INFRASTRUCTURE YES 

INSTITUTIONS YES 

A DIFFERENT STRATEGY IS PROBABLY APPROPRIATE FOR THE DIFFERENT 
SPONSORING AGENCIES. 

1.CONGREGATIONS 
2.DAYSCHOOLS 
3.JCC'S 
4.0THERS 

ANSWERS NEED YES 

THERE IS EVIDENCE THAT THERE IS A GREAT DEMAND AND THAT THIS 
DEMAND INCLUDES BOTH AFFILIATED AND LESS-AFFILIATED PARENTS. 

AVAILABLE FUNDS AND COST? UNKNOWN 
SALARIES ARE BY AND LARGE EXTREMELY LOW. WE DO NOT KNOW WHAT THE 
COST OF EXPANSION - AND OF RAISING THE QUALITY (UPGRADING STAFF; 
SALARIES; AND PREPARATION OF EDUCATIONAL MATERIALS WOULD INVOLVE. 

COMMUNAL AND POLITICAL SUPPORT 
THOUGH IT HAS NOT BEEN RESEARCHED, IT APPEARS THAT THERE WOULD 
BE A GREAT DEAL OF COMMUNITY SUPPORT FOR THESE PROGRAMS, BECAUSE 
THERE IS GREAT PARENT DEMAND AND GENERAL AGREMENT ABOUT THE 
POTENTIAL IMPACT OF EDUCATION FOR EARLY CHILDHOOD. 

TIME 
IF A DECISION IS TAKEN TO WORK IN THIS AREA A PLAN COULD BE 
IMPLEMENTED FAIRLY QUICKLY (WITHIN TWO YEARS) ON A SMALL SCALE. 
IT COULD THEN BE EXPANDED INCREMENTALLY. 

/-; TN /5 

\ ~ ( /-{ t.f lt 11,., CI~ /ti~ lit? G--



OPTION 19 -- TO DEVELOP AND IMPROVE THE SUPPLEMENTARY SCHOOL 
{ELEMENTARY AND HIGH SCHOOL AGE) 

TARGET POPULATION -- 250,000 TO A FEW HUNDRED THOUSAND 6-17 YEAR 
OLDS {DEPENDING ON THE EXTENT TO WHICH THE SUPPLEMENTARY SCHOOL 
IS DEVELOPED AND IMPROVED AS A JEWISH-EDUCATION PROGRAM. 

TARGETS: SUPPLEMENTARY SCHOOLS SHOULD 
IMPART KNOWLEDGE 
CREATE EMOTIONAL ATTACHMENT 
DEVELOP A POSITIVE ATTITUDE TOWARDS FUTURE INVOLVEMENT IN 

JEWISH LIFE 
ENCOURAGE OBSERVANCE AND PARTICIPATION 
MOTIVATE FURTHER STUDY 

DO WE KNOW IF THE TARGETS CAN BE ACHIEVED? --
WE KNOW A LITTLE - WE ASSUME A GOOD DEAL - DON'T KNOW A GOOD 
DEAL. 

THESE TARGETS ARE NOT BEING ACHIEVED IN MOST SUPPLEMENTARY 
SCHOOLS TODAY. WE KNOW THAT THE CONDITIONS EDUCATORS AND SOCIAL 
SCIENTISTS LIST AS ESSENTIAL TO ACHIEVING THESE TARGETS, ARE 
MISSING IN THE SUPPLEMENTARY SCHOOL { QUALIFIED PERSONNEL, 
ETC ... ). 

EXPERT OPINION IS DIVIDED BETWEEN THOSE WHO VIEW THE 
SUPPLEMENTARY SCHOOL AS A HIGH-RISK POOR-INVESTMENT AND THOSE WHO 
BELIEVE THAT IT IS IMPORTANT TO INVEST IN MODEL PROGRAMS TO GIVE 
THE INSTITUTION A FAIR CHANCE. 

WHAT ARE ALTERNATIVES FOR REACHING THESE TARGETS? 

INFORMAL EDUCATIONAL PROGRAMS 
ISRAEL EXPERIENCE 
SERIOUS RECRUITMENT EFFORT FOR THE DAY SCHOOL 

EACH OF THE ABOVE ALTERNATIVES ARE PROBLE~ATIC: 
INFORMAL EDUCATIONA4 PROGRAMS ARE NOT LIKELY TO IMPART THE 
DESIRED KNOWLEDGE AND SUFFER FROM A SHORTAGE OF PERSONNEL. 
ISRAEL EXPERIENCE PROGRAMS ARE GENERALLY NOT APPROPRIATE FOR THIS 
AGE GROUP. 
WE DO NOT KNOW HOW MANY YOUNGSTERS COULD BE RECRUITED FOR THE 
DAY-SCHOOL - AND WHAT WOULD HAPPEN TO THE DAYSCHOOL IF IT WERE 
DOUBLED IN SIZE. {PERSONNEL ETC .. ) 

DO WE HAVE THE KNOW-HOW? -- IN SOME AREAS. 

IS THE PERSONNEL AVAILABLE? NO 
AT PRESENT THE LACK OF QUALIFIED PERSONNEL rs THE MAJOR PROBLEM. 
PERSONNEL COULD PROBABLY BE RECRUITED FOR MODEL PROGRAMS ON A 
SMALL SCALE. THERE ARE NO ACCEPTABLE PROPOSALS AT PRESENT. 

ARE MATERIALS AVAILABLE? -- A GOOD DEAL 



PHYSICAL INFRASTRUCTURE -- YES 

INSTITUTIONS YES 

ANSWERS NEED YES 

OF THE MANY STUDENTS CURRENTLY ENROLLED AND THE MANY ADDITIONAL 
STUDENTS WHO COULD MOST PROBABLY BE RECRUITED IF QUALITY 
IM.PROVES. 

AVAILABLE FUNDS NOT AT PRESENT 

COMMUNAL AND POLITICAL SUPPORT NO 
AT PRESENT VERY LIMITED BECAUSE OF THE PERCEIVED FAILURE OF THE 
INSTITUTION. 

PROBLEMS ARE ANTICIPATED IN THE COOPERATION BETWEEN COMMUNAL AND 
DENOMINATIONAL INSTITUTIONS THAT WILL BE REQUIRED IF THIS OPTION 
IS ADOPTED. 

QUALITATIVE IMPROVEMENT YES 

QUANTITATIVE INCREASE POTENTIALLY VERY SIGNIFICANT 

COST? UNKNOWN 
SALARIES ARE BY AND LARGE EXTREMELY LOW. WE DO NOT 
COST OF EXPANSION - AND ABOVE ALL OF RAISING 
(UPGRADING STAFF; SALARIES; AND PREPARATION OF 
MATERIALS) WOULD INVOLVE. 

TIME MEDIUM RANGE 

KNOW WHAT THE 
THE QUALITY 

EDUCATIONAL 

WOULD INVOLVE PLANNING, 3-5 YEARS OF MODEL PROGRAMS AND THEN 
LARGE SCALE IMPLEMENTATION. 

IS THIS ft NECESSARY CONDITION? NO 

IS THIS AN ENABLING CONDITION NO 



OPTIONS 1 

1 PERSONNEL 
2 COMMUNITY 
3 EARLY CHILDHOOD 
4 ELEMENTARY SCHOOL 
5 HIGH SCHOOL 
6 COLLEGE 
7 YOUNG ADULT 
8 FAMILY 
9 ADULTS 

10 RETIRED+ELDERLY 
11 NO TUITION 
12 EARLY CH . PROGS 
13 FAM.&ADULT PROGS 
14 COLLEGE PROGS 
15 TECHNOLOGY 
16 INFORMAL ED 
17 INTEGRATED 
18 ISRAEL - 19 SUPPLEMENTARY SCHOOL 
20 DAY-SCHOOL 
21 CURR ~& METHODS 
22 PHYSICAL PLANT 
23 ADD.FUNDING 
24 KNOWLEDGE 
25 HEBREW 
26 INNOVATION 
27.COMBINATIONS 



I rJUEN'To0-1 
Level 1 

MAJOR CATEGORIES: 

1. PERSONNEL 

2. CLIENTS 

3. FORMS . 

4. CURRICULUM AND METHODS 

5. THE COMMUNITY 
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5 c/~ - (lfT~ G-Otl ~5 
JEWISH EDUCATION 

! . Personnel 

A. People Who Educate 

1. Educator By: 
formal/informal 
full/part-time 
professional/ 

paraprofessional 
qualified/unqual. 

2 . Educator By Type: 
Formal 

classroom 
specialist 
senior educator 

Informal 
officially des­

ignated 
not officially 

designated 
senior educator 

INVENTORY OF ELEMENTS 

B. Recruitment 

1. Whom To 
Recruit 

2. Where To 
Recruit 

3. How To 
Recruit 

3. Educator By Student Age 

I 

C. Training D. The Profession 

1. Duration 1. Body of 
Knowledge 

2. Where To 2. Code of 
Train: Ethics 
existing/ 

new 3. Collegiality · 
institutions 

ne\.1 forms 4. Ladder of 
Advancement 

5. Status 

6, Salary 

7. Certification 

8. Retention 
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C,TRAINING 
---=--===-----~----~~Q~ 
Duration Where to Train 

------------------------------------------·-----------
l. Full-time -

long-term 

2. Fu 11-t i me -
short-term 

3 .on-the ... job -
long-term 

""'n-the- job -
;:;hort-term 

l.EXISTING INSTITUTIONS 
a.Jewish - USA 
l.Teacher Training colleg 
2.Institutions of higher 

Jewish learnj.ng 
3.Yeshivot 
4.Special Programs 

b .Jewish - Isr~el 
!.Teacher Trai~ing Colleg 
2.Institutions of higher 

Jewish learning . 
3.Yeshivot 
4.Universities 
5.Special Programs 

c .General Institutions 
l.Schools of socia l work 
2.Schools of Education 
3.oepartments of Judaica, 

Social Sciences and 
Humanities 

a.on-the-job Training 
!.Jewish 
2.General 

2.NEW INSTITUTIONS 
a.Jewish - USA 
l .Teacher Train:.ng colleg 
2.Institutions of higher 

Jewish learning 
3.Ytahivot 
4.Speci1l Progrnms 

./ 

' 
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CRITERIA 

A. FEASIBILITY 

I. CAN IT ACHIEVE TARGET? 

II. CAN IT BE IMPLEMENTED? 

B, BENEFITS 

C. COST 

D. TIME • 

E. IMPORTANCE 

_/ 

• I 

'· 



CRITERIA 

A. FEASIBILITY 
I. Can it achieve its targets? 

1. definition of target 
2. alternate 
3. knowledge 

assumptions 
don ' t know 

II. Can it be implemented? 
4. know-how 
5. 
6. 
7. 
8. 
9. 
10. 
11. 

personnel 
materials 
physical infrastructure 
institutions 
funds 
political 
timelyness 

B. BENEFITS 
12. quality 
13. quantity 
14 . other 

C. COST 
15. cost 

D. TIME 
16. duration 

E. IMPORTANCE 
17. sufficient 
18. necessary 
19. enabling 
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[,PERSONNEL FOR JEWISH EDUCATION 

.THE PEOPLE WMO EDUCATE 

3ucator Educator by Type 

------------------------------------------------- --------------------­.,. 

.FORMAL 

.full-time 
r--ofessional -
4_alified 

.full-time 
professional -
unqualified 

.full-time 
f ~aprofessional­
q .. alified 

.full-time 
paraprofessional -
unqualified 

.part-time 
professional -
qual,ititd 

.part-time 
professional -
unqualified 

."part-time 
; :aprofessional -
qualified 

.part-time 
paraprofessional -
unqualified 

!.CLASSROOM TEACHER 
a .Jewish subjects 

l,Hebrew 
2.Rabbinics 
3.Mitzvot (e.g. customs 

and ceremonies) 
4. H is>:ory . 
5.Social Studies 

(e.g. the community 
and institutionn) 

6.Contemporary Jewry 
?.Israel · 
a.Literature 
9,Jewish Thought 

(Philosophy, 
Hashkata, etc.) 

10.Tetilla 
11.Ethics 

b.General Subjects 
l.basics (3rs) 
2.the disciplines 
(e.g.literature, history) 

3.integr~ted subjects 
(e.g. social studies) 

c.Skills - Jewish und General 
1. reading 
2.analysis 
3.reasoning 
4.interpersonal learning 
5.parshanut 
6.skills of observance 

2.SPECIALIST 
a.the atts 
b.the media 
c.computers 
d.museum education 
e.special education: 

' 
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OPTIONS l 

1 PERSONNEL 
2 COMMUNITY 
3 EARLY CHILDHOOD 
4 ELEMENTARY SCHOOL 
5 HIGH SCHOOL 
6 COLLEGE 
7 YOUNG ADULT 
8 FAMILY 
9 ADULTS 

10 RETIRED+ELDERLY 
11 NO TUITION 
12 EARLY CH . PROGS 
13 FAM.&ADULT PROGS 
14 COLLEGE PROGS 
15 TECHNOLOGY 
16 INFORMAL ED 
17 INTEGRATED 
18 ISRAEL 
19 SUPPLEMENTARY SCHOOL 
20 DAY-SCHOOL 
21 CURR.& METHODS 
22 PHYSICAL PLANT 
23 ADD . FUNDING" 
24 KNOWLEDGE 
25 HEBREW 
26 INNOVATION 
27 . COMBINATIONS 


