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Dsar Annette,

It was nice talking to you yesterday. I'm glad we got all the details for our
mestings squared away.

Enclosed are the documents in preparation for the Research Capability Project
meeting. | tried to check with David Cohen before writing up the agenda, but he
won't have time to talk with me until Wednesday morning. If he has any
substantive changes to suggest, I'll fax them to you in Cambridge.

If you yourseif have something {o change or add to the agenda, please let me
know. I'll hold off sending this out to everyone slse until Thursday or Friday.

I'am assuming that you'll give a copy of everything to Seymour. If you would like
me to send him a copy directly, let me know the address.

B'Shaiom,
Isa



Yame {9 Participants in the 1/31 meeting of the advisory committee for the
CHE’s Research Capability Project *

Frara: Isa Aron

Our meeting will be heid on Friday morning January 31st, at the conference
room of the Far West Laboratory in San Francisco. We will begirt at 9:00 a.m.,
and go until 11:30 or 12:00. The Far West Lab is located on Harrison, between
3rd and 4th; their phone number is (415) 929 - 1647,

Enclosed Is an outline for tha preliminary dratt of the final report, inciuding, in
the final section, a proposal for the establishment of a national research
institute.

I propose the following agenda for our meeting:

1) a review of the outline, with special attention o the proposal in section 5,
and its attendant questions;

2) a discussion of the format of the final document;
3) a discussion of steps to be taken after the document is compfleted.

Please let me know if you have anything you would like to see added to the
agenda.

| look forward to seeing all of you on the 31st. If you have any questions, please
foel free to call me at (213) 939 - 9021,

* Hanan Alexander
David Cohen
Seymour Fox
Annette Hochstein
Susan Shevitz
Lee Shulman



Outline of the Final Report of the CIJE’Ss
Research Capability Project
January 20, 1992
(with special note of changes from draft 6 and questions which remain)

Section 1: Why Research?

This section will begin with a vignetts inviting the reader to imagine what an
educational institution might be able to accomplish, if i had at its disposal
certain research findings. Fer example,

a) What might a director of either a supptementary scheol or a day schoal
do differently if he or she had: 1) an inventery of teacher knowledge and
skills; 2) an instrument for assessing the capabilities and deficiencies of
his or her teachers and 3) a series of learning materials and/or learning
opportunities through which teachers could improve in specific areas of
deficiency?

b} How might the regional office of one of the denominational movements
change the programming it offers at camps, retreat centers and youth
groups if had more information on the Jewish identities and special
neads of high schoot students?

¢} How might the alfocation decisions of a Federation or central agency
be informed by data on the long-term effects of a variety of family
education programs?

QUESTIONS: DOES THIS APPROACH ADBRESS "HE PROBLEMS WHICH
WERE RAISED WITH REGARD TO THE PREVIOUS VIGNETTE? ARE THESE
THE RIGHT EXAMPLES? 1S 3 THE RIGHT NUMBER?

Folflowing this, would be a sub-section entitled “What is Research?”, a
slightly modified and expanded version of a similar section in draft #6. it will
be pointed out that we need a variety of research efforta -- both "decision-
oriented” and “conclusion-criented.”



Section 2: What are the elements of a Credible
Research Capability?

As in the previous draft, this section will delineate the components necessary for
the establishment of a research capability. 1t has been suggested that the 4th
itern, the infrastructure, be expanded to include funding (not explicitly

mentioned before) and the coordinating function {which had previously been a
separate item). The revised version wilt list the following five components:

1} Scholars and rasearchers; people who understand the context of Jewish
education, and possess expertise in a number of research methodologies.

2) One or more universities in which these researchers are frained.

3) A number of settings (such as universities, research ¢centers, and/or central
agencies) in which these researchers can work, In additicn to enabling
researchers to support themselves, the availabis positions must offer them
opportunities for career advancement, and continued intellectual growih.

4} An infrastructure which supports research . This would in¢lude:

a) refiable sources of funding, disbursed through a procsess which would
allow for an open submission of proposals which would be reviewed on
their merits;

b) at least one coordinating body, which would serve as an advocate for
research, and a gatekeeper for funding and publication.

¢) opportunities for collegial networking through conferences, journals, and
other venues.

5) Avenues for dissemination to the public in gene-al, and to policy-makers
and practitioners in particular.
Section 3: The Current Situation

This section, too will remain essentially the same, but will be re-organized so as
to paraliel the order of the five elements outlined in section 2.



Section 4: Possible Steps towards the Establishment
of a Research Capability

This section will contain, as it currently does, an elaboration of the possible
variations within each of the components of a fully developed ressarch
capability. in addition, each element wiil be assessed according to the following
criteria:

-- cost

-- fime frame -- how long might it take to implement, and how long might it take

before some results can be shared

-- feasibility in light of institutional constraints and available personnel

-- potential impact on field

-- quality of resultant research

-- responsiveness to communal needs

-- encouragement of individual initiative

This assessment will be more systematic than the rather random comments
contained in draft #6, but the essential points will remain the same.

QUESTION: HOW CAN THIS SECTION BE SYSTEMATIC WITHOUT

BECOMING TEDIOUS? IS THERE ANY WAY TO COLLAPSE OR SUMMARIZE
SOME OF MY ASSESSMENTS? (I may not know until I start writing them)

Section 5
Short and Long-term Proposals for Establishing
a Research Capability

Although the components enumerated in seclion 2 might be varied and
combined in any number of ways, an assessment of each variant in light of the
seven criteria listed in section 4 narrows the rangs of options considerably. As a
result of this weighing of the alternatives. | will offer a short-term and a long-term
proposal. These proposals are based on the following assumptions:

1) Without a supportive infrastructure, researchers, regardless of the positions
they occupy, will not be able to function at an optimal level. Thus, the
creation of an infrastructure must be given priority over the creation of
positions and over training, at least in the first phase.

2) At the present time, both of the most likely settings for potential researchers
have serious limitations, though fer different reasons:

a) The institutions of higher Jearning in Jewish education, although closely
connected to the fisld, and keenly interested in the findings which might bs
generated by research, are not, as currentiy configured, able to sustain
large research efforts. Faculty members at these institutions are few in
number and have multiple demands on their time; there is no tradition, in
these institutions, for research furloughs or frequent sabbaticals.



b) Large ressarch universities have the reverse problem. While explicitly
configured to support research efforts, they are largely removed from the
realities of Jewish education. Researchers at these universities might face
two problems: i) they might not have sufficient contact with the field to
appreciate the important differences between Jewish and public
education; i) the reward structure in the university setting would place a
premium on research of a more universal bert, sacrificing, in the process,
its potential impact on the field of Jewish education.

Qver the long run, none of these problems is insurmountable: the Jewish
institutions can be encouraged to recognize the centrality of research to their
mission, and to make appropriate structural accommodations; likewise, if
research in Jewish education were to achieve a high profile through important
studies and serious publications, research universities might recognize and
reward research efforts that might otherwise have seemed parochial. Indeed,
over the tong term, beth Jewish training institutions and research universities
could become ideal settings for both housing researchers and preparing new
ones.

3) An appropriate balance must be struck between research derived from the
perceived needs of various stakeholders, on the one hand, and research
initiated by researchers and stemming from thei* inteliectual interests, on the
other. Both fypes of research must be endorsed and supported, but the
balance between them may shift over time. In tha short-term, it will be crucial
to win over the skeptics who see research as an academic Indulgence, and
to conduct, relatively quickly, a number of studies with potentiafly high
impact on the field. As research in Jewish education became mors
established and accepted, increased funding for scholar - initiated research
efforts would be justitied.

Proposal for Phase One (years 1 - 5):;
A National Institute for Research in Jewish Education

The institute would have the follawing functions:

a) to initiate and coordinate a small number (two to four) of programmatic
research efforts; these might be organized by either competition or invitation,
as determined by the governing board (see below):;

b) to administer a competition for research grants to individuals and/or
institutions;

c) to deveiop and implement a strategy for breadening the appeal of research
among current and potential funders, practitioners, and other stakeholders.

In addition, the Institute might choose to undertake one or more of the following
projects:

d) a competition for post-doctoral fellowships for either practising Jewish
educators interested in strengthening their background in research or
researchers interested in learning more about Jewish education;

8} a seminar for “reflective practitioners®
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f} seminars or retreats for Jewish researchers at research universitias, whose
purpose would be to interest them in becoming involved, in some way, with
research in Jewish education;

g) the dissemination of the findings of research generated under its auspices,
sither in coordination with existing organizations or on its own;

h) raising funds for additional research efforts,

The Institute would be governed by a board composed of prominent
researchers, representatives of the CIJE board (including key funders), and
other potential stakeheolders. This board would meet regularly for extended
periods of time, to set policies, including the appropriate topics for programmatic
research, procedures by which the various competitions werg organized. and
budgstary parameters for other projects. Smaller committees would be
responsible for overseeing individual projects.

Initially, the Institute's staff might be limited to a director, an associate director,
and a secretary. The director would be a prominent -esearcher, who might
serve a two-year term, on leave from another position; he or she would take an
active role in conceptualizing the programmatic research efforts, and might
serve as a team !eader in one of the studies. The associate diractor, who would
also have a research background, would have a more permanent position, and
would be responsible for the institute’s administraticon,

Some of the staff of the Institute's programmatic research efforts would likely be
rasearchers at various universities and central agencies, who would participate
on these projects on a part-time basis; graduate students and post-doctoral
fellows at varicus universities might also be employed. Alternately, some staff
members might be based in the Institute itself.

QUESTIONS TO BE ANSWERED:

1) IN WHAT WAYS CAN ISRAEL! RESEARCHERS AND RESEARCH
INSTITUTIONS BE BROUGHT IN TO COMPLEMENT THIS EFFORT?

2) WHAT MIGHT BE A MINIMAL BUDGET FCR THE INSTITUTE? {(One member
of the advisory cormmittee has suggested that if the Institute did not have an
annual budget of at least $1.5 million, it might not be worth estaklishing.)

3} 1S THE STAFFING DESCRIBED SUFFICIENT AND APPROPRIATE TO
ACCOMPLISH THE INSTITUTE'S AIMS? WOULD STAFF MEMBERS
CCNDUCT RESEARCH QR SIMPLY COCRDINATE THE RESEARCH DONE
BY OTHERS?

4) WHAT MIGHT BE DONE TQO STRENGTHEN THE RESEARCH
CAPABILITIES AT UNIVERSITIES IN THIS PHASE? (One member of the
advisory committee has suggested that , in addition to attending separately to
the needs of Jewish institutions and research universities, the Jewish
institutions therselves need to be subdivided into those with a national focus



and those with a more regional one, and that each of these would have different
strengths and different needs)

5) AT WHAT POINT IN THE PLANNING PROCESS IS IT APPROPRIATE TO
AGREE UPON A RESEARCH AGENDA? (This proposal assumes that the
agenda should be set by the board of the Instituts, once it is up and running; but
at least one member of the advisory committee believes that discussions ought
to be initiated sooner, before this planning process concludes).

Proposal for Phase Two (years 5 - 10);
The Creation of Profassorships and Research Centers

As the projects initiated in Phase One proceeded, certain institutions would
emerge as natural centers for research, by virtus of their faculty and staff, and by
virtue of their interest in and support for research. in Phase Two, some number
of these institutions would receive substantial endowments for research
professorships and centers, which would enable them to either initiate new
Ph.D. programs or enhance existing programs, and establish themselves as
important certers for research. In keeping with the netion that positions alone
are not sufficlent, the endowments would include allocations for research
centers at these locations. Such a center might be housed In a single institution
or emerge from a consortium between several institutons.

In this phase the National Institute would continue to operate, hopefuily
expanding its budget and its funding ¢capabilities. The extent of the Institute's
involvement in the selection of sites for professorships and research centers
would be determined at 2 later date.

The cost of such endowments would be high -- between S1 and $2 mitlion for
each senjor position, and perhaps haif that for sach junior position. The annual
budget for a research center could be as fittle as $200,000 or as much as $5
million,

QUESTION: SHOULD THIS PROPOSAL ADUMBRATE A NUMBER OF
DIFFERENT MODELS FOR RESEARCH CENTERS?
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Dear Annette,

FYt -~ a copy of my latest interim report.

I doubt you'll need to contact me, but you should know that I'll be away on a
small vacation from 1/6 - 1/10 (my “last hurrah® of the sabbatical -- | go back to
teaching on 1/14).

Hope all is well.

As soon as you have more specifics as to the location of the meeting on 1/31 I'd
appreciate them.

B'Shalom,
lsa
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*Building a Research Capability for Jewish Education”
Interim Report to the CIJE staff, January 5, 1391
Isa Aron, Ph. D.

My work during the month of December censisted of reviewing my most recent
discussion draft (#8) with a variety of stakeholders, including communal leaders
(both tay and professional), foundation directors, additional practitioners and
academics. | interviewed two members of the CIJE beoard, Mort Mande! and
David Arnow, to solicit their opinions on my work thus far, and on the planning
process as a whole. | also consuited at length with nearly all the members of the
advisory committes; | sought from them, in addition to their general reactions,
specific responses to particular sections, and, in some cases, alternative
proposals.

| now have the materials with which to create yet another draft; at the suggestion
of Jack Ukeles this one will no longer be called a “discussion draft,” but a
“reliminary draft of the fina! report.” Although | haven't yet completed this
version, the following are among the changes and additions it will contain:

1) The vignette will be changed to more closely reflect the ralationship
between research and innovation.

The general consensus among the readers of this document was that the
vignette was a good idea, in that it made the document more accessible and
appealing. But several of my readers pointed out that the connection
between the policies of the imaginary institution and the research on which
these policies were supposedly based was never spelled out.

For the next version, | will attempt to sketch not an institution, but the type of
rgsearch which would enable institutions to function more effectively.

For example, | will ask readers to imagine ...

a) what a supplementary schoo! director could do if he or she had an
inventory of teacher knowiedge and skiils, an instrument for assessing
the capabilities and deficiencies of his or her teachers, and a series of
learning materials and/or learning opportunities through which teachers
could improve in specific areas of deficiency.

k) how a day schooi director could utilize research on the impact of day
school education on families (research which suggested which types of
activities affected parents the most).

¢) how a central agency could structure area-wide programming for
teenagers, if it had access to a study of successful post Bar/Bat Mitzvah
programs.
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2) The section on research will be expanded a bit, and the different ways in
which research and practice interface outlined. The point will be to
demonstrate the need for both “pure” and “applied” research.

3) A seventh element of a research capability will be added -- funding

4) Prior to the section in which the seven elemsents are discussed, the criteria
by which these elements are to be assessed wiil be set forth. My tentative list
of criteria includes: cost, time-frame, feasibility (given institutional
constraints, availability of personnel, and other factors), potential impact on
the field, the probability of producing research of high quality,
responsiveness to communal needs, and opportunity for individual initiative
on the part of researchers. I'm sure this list will undergo a number of
revisions.

5) The section in which the seven elements ars discussed in full will be
organized around the criteria suggested in #4, ir a more systematic way
than in the current version. The challenge will be to make this presentation
beth thorough and concise

6} Finally, the proposals of the last section will be organized into three
clusters: short - term (2 - 4 years), medium range (4 - 7 years), and long term
(7 - 10 years).

At the end of January {1/31), a meeting of six key members of the advisory
committea (Alexander. Cohen, Fox, Hochstein, Shevitz and Shulman) wiil be
held in Northern California. The agenda for the mesling (which is yet to be
finalized), includes:

-+ a general review of the document

-- a discussion of next steps, in terms of both process and content

-- the format of the final report

it is unclear to me, at the moment, whether or not the first draft of the preliminary
version of the final report will be completed in time for the meeting of January
31st. In part, this will depend on what additionaj feedback | will receive from
several members of the advisory committes; it will alsoc depend on how time-
consuming it will be to complete the revisions enumerated above. In any case,
large chunks of the next document will certainly be availabfe for comment on
the 31st.

ST T AT T T
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Dear Annette,

| am devastated (truly) that my attempt to send a fil2 through bit-net is
temporarily stymied. | don't know exactly what went wrong, but after spending
twe days on the phone with the USC computor consultants, | decided that in the
interest of getting out of town in one pisce (i leave for Cleveiand, NY and Boston
on Sunday morning), | had better resort to the older, more expensive, but still
mora reliable (for me, at least at this point) methods.

Enclosed is the entire packet sent to members of tte advisory committee, minus
Scheffler and Tanenbaum, with whom | have yet to meet (| sent them the draft,
and a more subduead letter). | also have not sent anything to Mike Inbar, Would
you please make copies of this and pass them along to Seymour and Mika?

It's hard to have any distance from this draft at this point, but | think that it moves
the process forward significantly. Please let me know what you think. ! hope that
you and Seymour (and Mike, as weli?) will take up my invitation to proposa
altarnative models to the ones | dreamed up in section 5.

Happy Hanukkah! I'll be back home on December 17th, and hope to hear from
you then, with your reactions, (and with more details on your visit to the West
Coast?)

B'Shalom,

Isa
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I want to let you know that the meeting | had hoped to have on January 27th will
not take place, because the CIJE staff feals that they need to devote that time to
the *lead communities™ project. A smaller meeting will be held at the end of
January or early February, either in Northern or Southern California. I'm not
sure, as yet, how many peopls the budget will aliow me to bring out. This
makes it all the more important that | get your feedback, so piease let me hear
from youl Vil be on the East Coast between December 8th and the 16th, but
home cotherwise,

Finally, | want to thank all of your generosity in meeting with me, arranging
meetings for me, and being at the other end of the line when | needed you.

Happy Hanukkah! (or, if this arrives to tate, happy wirter vacation)

B'Shalom,
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #6
Prepared by Dr. [sa Aron
December, 1991

The purpose of this project is to present the Councit for Initiatives in Jewish
Education (CIJE) with a set of proposals which wouid lead to the enhancement
of research in Jewish education. The starting assumption of the project is that
current research efforts in the tield of Jewish education are highly inadequate,
in terms of both quantity and quality, as is discussed in section 3. If the CIJE
adopts these proposals, it will seek funding for them from among its affiliated
foundations and organizations.

Research is a complicated enterprise, and deciding which programs and/or
institutional arrangements will yield the highest payoff is not an easy tas<. The
purpose of this working draft is as follows:

--Teo explain why research is critical to the process of reform and renewal in
Jewish education; this issue is addressed in section 1.

--To set forth, in broad terms, what a fully developed research capability would
censist of (section 2).

-- To survey the current situation (section 3).

-- To explore the different components of a fully daveloped research capability
(section 4).

-- To begin putting togsther the various compenents into a number ¢f possible
plans (section 5).

Since this is & working draft, | welcome all manner of commaents on each
section. [n particuiar, your reactions to the very preliminary plans outlined in
section 5, and any alternative plans you might suggest, are critical to moving the
planning process ta the next stage

SECTION 1: WHY RESEARCH?

Imagine Atid, the Jewish educational institution of the fulure....

At first glance, Atid might not seem very different from the educational ‘
institutions of today. Like many large synagogues and Jawish Centers, Atid
houses a day school, a religious school, and a nursery schoal, a day camp, a
youth group, and a variety of programs for adufts and families. A cioser 100k,
however, reveals some Striking differences. the formal classes of today have
fargely been replaced by small groups, tutonals, and individual work at
learning stations. A relaxed, but purposeful attitucs pravails. Parents and
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children are working together on various projects. Teachers often teach
together. plan fogather, and interact with students of alf ages.

What most distinguishes Atid from foday's institutions, however, is its
underlying philoscphy and struciure. Abid is committed o two goals, which are
not easily combined: meeting the diverse needs of diverse learners, and
maximizing the Jewish learning of each participarit. In order fo meet both
goals, each program Alid offers is carefully articulated, and designed to
dovetail with the others. Thus, a student who allends both the day school and
the camp is exposed to a different aspect of the Jewish fradition at each; a
student who attends the religious school and the camp will be offerad a
modified camp program, designed to replicate some of the day schoo/
students’ experiences. For students who don't atfend the camp. an sffort is
made lo replicate some of that experience through retreats and family
programs.

Atid recognizes that children of working parents require after-schoof careé;
thus, for both day school and refigious school students it offers a homey
environment in which to relax and do homework. In addition to their formal
classes, religious schoof students are exposed to Judaica through a varied
format of learning centers, craft activities, and performances. Fublic school
students on a year-round calendar are offered special Judaic “institutes®
during their winter break. Students who cannot altend regularly on weekends
are given an extra weekday oplion, a network of nteractive computers links
students who are unabls to atfend on certain days, as well as aduffs whao are
fooking for an intaellectual challenge. Alid offers special groups, classes and’or
programes for the children of divorced families. for the chifcren of interrmarried
familfes, and for the learning disabled, it's policy is to try o accommodate any
special needs that may arise.

Alid's recognizes that families are the primary Jewish educators and that its
rcle is to empower and support them. [t recognizas that adufts, despits their
interest in learning. have a multitude of conflicting demands on their time,
consequently, it offers a varisty of venues for adult fearning. Atid realizes that
Jewish teachers are an endangered speciss. in need of special alfention,
support, and educational enrnichment. And, afthough thea students at two
nearby colleges are served by Hille! and Judaic Studies programs, Atid
reaches out to these students as well, offering them jobs as assistant teachers
and counselors, and finding other roles for them in the community .

What enables Atid to combine curricular and programming ideas from a
variety of sources into a ceherent, holistic plan that works? What does this
educational institution of the future have that the institutions of today lack?
Three key features stand out:

-- Atid has developed a guiding educational philosophy, a vision of the
knowledge, skills, identifications and activities which contribute to the
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creation of commitled Jews. Atid's philosophy is cohsrent without being
dogmatic, flexible, without being relativistic.

-- Atid neither deprecates nor idsalizes its members; it understands that they
are both highly accomplished and greatly in nesd. it dces not ignore the
demographic facts -- the rates of assimilation, intermarriage, and divorcs, the
lack of time parents and children have to spend together. It sees the Jewish
tradition not as an additional commitment to be taksn on by an already
overburdened family structure, but as a resource which has the potential for
enriching people’s lives.

--Finally, Atid has an additional advantage cover the educationai institutions of
today -- it has a fund of knowledge on which to draw: knowledgs ot what
works in classrooms and in camps; knowledge of how curricular units can be
individualized and transmitted through a variety of media; knowledge of the
assistance teachers require in order 10 grow in their sense of profession and
vocation; and knowledge of the kind of leadershp required to keep an
educational enterprise afloat and on course.

How can we movs from the institutions of today to our ideal institution of the
future? How can today's schools, centers, synagoguss and camps be imbued
with a philosophical mission, an understanding of their clisntele, and a firm
grasp of the availabie aiternatives? Certainly strong leadership and great
resourcefulness will be needed:; but these alone are not enough. Without
knowledge, intelligent decision-making is impossible. The move from the
institutions of today to the institutions of the future will require the kind of broad-
ranging knowledge that derives from serious research.

What is research?

Research is commonly thought of as the work of a scientist in a laboratory, or
of a scholar in a library, but my use of the term research in this document is
much mora inclusive: research is the serfous study of a subject over a sustained
period of time, through a variety of modalities. Research in education includes
conceptual analysis, anthropological interpretation, historical documentation,
the gathering of pertinent data, experimentation, assessment and evaluation.
Research in a field such as education enables one to articutate a philosophy,
identify the core components of a curriculum, understand the retevant
characieristics of both learners and teachers, express concretely what success
would mean, and shape the environment to maximize one's chances of
SUCCesS,

A caveatl, however, is in order; it is important that we not view rasearch

simplistically, as a “quick fix,” or a means for finding sure-fire prescriptions.
Research in education rarely provides unequivocal answers. Rather, it can



provide something which is uttimately morg important -- a thoughtfu! and
insightful approach to the enterprise. Research forces us to look more closely at
situations which we presume to understand. It enabigs us to explore and assess
a range of alternative actions, rather than the cne or two which spring to mind
immediately. Most importantly, research can bring new intellectual energy to a
field, Infusing activities that have become routine and unrsflective with new
ideas and new vision. In a field such as Jewish education, research can be a
vehicle for bringing some of the most creative and rigorous thinkers in American
universities into an enterprise which has become intellectually impoverished.

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE
RESEARCH CAPABILITY ?

If knowledge is the key to transforming the educational institutions of today,
and if this kind of knowledgs is best generated by research, then the following
questions arise: What kinds of knowledge will support and encourage the
renewal of the Jewish cducational institutions of today? And what manner of
research capability will be required to produce and disseminate that
knowledge?

A credible research capability comprises, at minimum, the following six
elements:

-- Scholars and researchers; pecple who understand the context of Jewish
gducation, and possess expertise In a number of research methodologies.

-- One or more universities in which these researchers are trained.

-- A number of seftings (such as universities, research centers, and’or central
agencies) in which these researchers ¢an work. In addition to enabling
researchers to support themseives, the available positions must offer them
opportunities for career advancement, and continued inteltectual growth.

-- An infrastructure which supports research. This would include technaological
and cther assistance, It would also include colieagial networking through
conferences, journals, and other venues.

-- Avanues for dissemination to the public in general, and to policy-makers
and practitioners in particutar.

-- At least one coordinating body, which would serve as an advocate for
research, and a gatekeeper for funding and publication,

In Section 4 { will discuss each of these components in detail. But even this

schematic listing demonstrates an important point: No one of these
elements can stand alone. It makes no sense o creats positions without
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qualified peopls to fill them. These peopls require rigorous training: but faw will
enter fengthy training programs if there is little hope of a future position. Without
an infrastructure, a position alone will not produce much research. Withowt
dissemination there will be little interest in, and public support for, either the
positions or the infrastructure. And without some sort of coordination, findings.
no matter how ymportant, are hard to disseminate.

Thus, the problem of improving the ressarch capability of the field of Jewish
education is quite complicated. It will require not one, but an interlocking set of
institutions, agencies and funds in order to sustain itself. The analogy which
comes o mind is that of Lege blocks. On its own, any one Lego block is little
more than a piece of plastic: it is only in combination that Lego constructions
become functional and inspiring. And the most artful of these constructions
invoive cangsiderable pianning; one must choose the building blocks carefully,
understanding the properties of each, and their potential for combination.

The ultimate purpose of the “research caoability” project is to propose a
numker of plans or programs through which a streng and credible research
capability might be established in the field of Jewish education. In Sedlion 4 |
examing the different components which might be utilized in the ultimate
construction of the plan. Like Legos, each component has a number cf variants,
and each variant has advantages and disadvantages. | try to outline the assets
and habilities of each variant in this section. Then, in Section 5, | attempt to put
together a few constructions -- to see what a comglated structure might look like
if ene or another of the possible combinations were realized. These
constructions are only first approximations, intended to raise certain issues and
to inspire the reader to suggest alternate constructions, so that the ultimats
¢hoice will be informed by a great deal of discussicn and debats. But before |
turn to the building biccks themselves, | want (o describe briefly the current state
of research in Jewish education -- to lay out the few elerments that are already
available, and to point out the many others that are missing.

SECTION 3: THE CURRENT SITUATION

Research on Jewish education in North Amearica has been carried out for at
least 50 years, Most researchers in the field have been traired in American
research universities, and have held Ph.0.'s or EA.D’'s. Their studies have
drawn heavily on educational research paradigms and methodologies in the
field of general education, and have included work in histery, philosophy.
history, psychology, sociology, anthropology, and political organization.
However, the entire enterprise of research in Jewish education has been
hampered by the following factors:

--There are approximateiy two dozen full-time academic positions in the ficld of
Jewish education. Half of these carry with them administrative responsibility,
and most of the others require involvement in community education projects,
thereby curtailing the time available for research. Al least 75" of the research
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that exists, was conducted by Ph.D. or Ed.D. students as part of the
requiremsnts for their dissertation.

--There is no infrastructure to suppoert research in Jewish education:

-- no regular sources of funding exist; occasional funding is disbursed by
agencies or foundations on an ad hoc basis.

-- there are no centers for research in Jewish education

-- there exists no journal deveted to research in Jewish education. Those
cenducting research must either attampt to publish in journals devoted to
general education, publish abridged versions in the ¢ne or two journals
devoted to Jewish education, or seek out venues for “occasional papers.”

-- At the present time, there is no routine collection of evan the most basic data
on senrollment, staffing patterns, or finances. There are no generally accepted
and validated achievement tasts. Moreover, the voluntary nature of Jewish
education and the loose organizational structure of its institutions, militate
against the collection of this data.

-- A significant number of studies are planied, and even partially execuiad.
either by Bureaus or individual researchers, most of them are ultimately
abandoned due to a lack of time or funding.The annual confersrces on
research in Jewish aducation, of which there have been five, receive
submissions of only 5 - 10 papers per year, in addition, they receive 10 - 12
reports of research in progress, but many of these studies do not seem to be
completed.

-= There is only cne Ph. D. program in North America (at Stanford } which is
geared towards research in Jewish education. This program was unable to
open in 1991-92, for luck of qualified applicants.

-- There are perhaps two dozen practising Jewish educators, or people with a
deep interest in Jewish education who are enrclled, at any given time, in
Ph.D. programs in education at their local universitivs, Qften these people do
not write their dissertations on topics related to J2wish education, either
because they cannot find faculty advisors, or because it is recommended to
them that a dissertation in general education weuld make them more
‘marketable.”

&



SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT
OF A RESEARCH CAPABILITY

I. ENLARGING THE POOL OF RESEARCHERS

A} The creation of Ph.D. programs spocifically for researchers in

Jewish education.

-- At present, none of the Jewish universities have a faculty of sufficient size.
and with sufficient expertise to prepare students for a varnety of research
methcdologies.

-- It is not clear that any research university other than Stanford is prepared to
mount a doctoral pregram in research in Jewish education; even Stanford's
program is predicated upon outside funding and religs on visiting professors
of Jewish education.

-- If various institutional requirements could be ¢ircumvented. a Ph.D. program
cftered jointly by a Jewish and a research university might be a possibility.

B) The creation of post-doctoral programs
- in Jewish education, for researchers trained ir research universities
- in rasearch, for Ph.D.s with experience in Jewish education

-- This may be a more feasitie alternative than doctoral programs.

C) Institutes and/or stipends for reflective practitioners and/or

action research

-- This is a very important avenus for linking research and practice, and
improving practice as well {sea lIC, question 4); bat it doesn't seem lixely that
this wiil greatly expand the pool of researchers. G the contrary, it will
probably require additional researchers to work with practitioners.

D) Attempting to involve Jewishly identified researchers at research

universities in collaborative research projects.

-- This does not seem lthe a promising short-term st ategy, since few
rasaarchers are both sufticientty flexible in their carger paths, and sufficiently
clear about the research toplics they might pursue to agree to participate in a
new and very different research project in the near future.

-- It would be a promising long-term strategy, if an ongoing sffort were mada to
cultivats the interest of a group of researchers. In talking to researchers who
might fall into this category, | found a great deal of interest in an ongoing
seminar, or series of conferences, on areas of mutual concern with regard to
Jewish life ("the transformation of Jewish life” was suggested as an
overarching theme by one group with whom | spoke). This format would allow
researchers in education and related fields to form informal networks, which
might, further down the road, lead to research projects.
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I1: CREATING POSITIONS FOR RESEARCHERS IN JEWISH
EDUCATION

A) Endowing research professorships at Jewish universitios
A!Lhough this would seem like one obvious solution, a number of caveats are in
order:

-- Most educational research operates within a social science research
paradigm, which has increasingly ¢oms to involve iarge, mutti-site, cross-
methodological studies. in the absence of a colleagial network and a
supportive infrastructure, an individual research professorship (or even two or
three) may not be productive way to seed research.

-- Jewish universities demand a great deal of their faculty in terms of teaching,
supervision, and community cutreach, These calls on a faculty member's time
woutd limit his or her availability for research. If, on the cther hand, research
professors were exempt from these obligations, various internal problems
might arise.

B) Endowing professorships in Jewish education at research
universities {(a combination of an sndowed chair and half-time junior positions
has been suggested; joint appointments in Judaic studies and education have
also been proposed)

--This arrangement would only work if the research conducted by faculty
members had a universal educational appsal, as well as a Jewish focus,
since these faculty members would be sxpected 0 publish in the same
journals as their colleaguss. Might this serve to skew research topics, and
would this kind of skewing be good or bad?

-- Judaic studies departments and programs have peen notoriously
inhospitable to Jewlsh education in the past; this attitude may not be prevalent
In some newer programs, and might be changad in others.

-- It would be unfortunate if the effort to creale new positions for researchers
were to undercut the viability of the departments of education at Jewish
universities, many of which have made great strides in recent years.

C) Creating positions for researchers at centers for research, which
are either independent, attached to a graduate school of education,
or located in a central agency.

-- An independent institution would presumably be free of the constraints listed
in 1 &2; nonetheless, its creation might be interpreted as an abandonment of
existing institutions.

-- An independent instiiution might not be able to attract researchers, untess it
were able to offer them joint appointmants with a university.

-- A good argument can be made, 1 believe, for supporting the efforts of existing
institutions at Jewish universities and central agencies, while building in
safeguards 10 assure that the research program is not neglected.

-- Given all the constraints discussed above, the creation of ressarch consortia
might be the best solution. Research centers funded by OERI are often created
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through various consortia arrangements, either with individuals or with their
institutions. A number of diffarent medels exist, which bear investigation.

A variety of questions might be raised regarding research centers:

1) Should they be funded by endowment, by competitive grants, or by some
combination of the two?Competition for research funds makes the process
more democratic, and can spur individuals and institutions to marshall their
creativity and resources. On the other hand, established researchers (or even
less-established researchers who are very busy) may not be inclined to enter
into competition; these researchers might only be enticed to devote their
energies to research in Jewish education if they are invited to do so. Which is
likely to yield research of the highest quality -- invitation or competition?

2) Shotld the center be organized around a programmatic research agenda set
at the outset by some coordinating or governing body? Given the CIJE’s need
for research related to the “best practices” project and the evaluation of
progress made in the “"lead communities,” these areas, at least, would seem
to require programmatic research. On the other hand, some have argued that
research of high quality is best obtained when scholars are left to set their own
agendas; What is the optimal balance of programmatic and more
individualized research?

3) Of what priority is the need for a center devoted to the field testing of curricula
and/or programs?

4) Should there be one or more centers davotad to reflective practice and/or
action research? Research efforts undertaken by practitioners can add a new
dimension of knowledgs and understanding; they can aiso create closer
linkage between research and practice, and serve as catalysts for institutiona
change.

5) Shouid there be a center or comparable agency devoted to the collection of
data on enrollment, staffing patterns, finances, etc.?This tends to be what
communal leaders think of when they think of research. A number of people
have raised their concern that funding limitations will result in a research effort
which is limited to this kind of data collection; they have argued that in the
absence of more contextual, interpretive research, this data is of iittle uss.

If the decision is made to create research centers, in an effort to foster
programmatic research, thesa and other questions must be discussed. Nearly
all the established researchers with whom | spoke suggested that if centers
ware to be established, a coordinating group would have to be formed,
consisting of approximately 30 researchers, funders, practitioners and
communal leaders. This group wouid meet several times to hammer out a
research agenda, set the parameters for the centers, and oversee the
competitions, if these were agreed upon. The group, or its designees, would



continus to be involved in reviewing the resultant research and monitoring the
centers’ productivity..

Hl: THE CREATION OF AN INFRASTRUCTURE TO SUFPORT
RESEARCH

A. Funding for equipment, technology, research assistance, sic.

1) A centrally administered resegarch endowment might be
estabiished. Researchers would submit proposals to a review panel,
composed of prominent researchers, and (possibly) other stakehalders .

2) Special funds might be designated for certain groups,e.q.,
doctoral students, postdectoral feliows, or established researchers not
previously involved in Jewish education research.

B. Colieagial networking:

1) The establishment of a journal
-- At the present time, there is not enough research being done to fill a
quarterly journal of high quality. Cne alternative might be beginning with
an annual publication. Another might be commissioning articles by
established researchers, to set a high level atthe outset, and instituting
blind peer review only when sufficient papers became availabls.

2) Expanding the confarences of the Network for Research in
Jewish Education.
-- Seminars might be held to encourage and/er plan research on specific

topics.
== REJearcnars not previously wivulved In Jewloh cducalivoul reooarch might

be invited for exploratory discussions, as suggested in IC,

3} Holding sessions on research in Jewish education at the
conferences of other scholarly associations, such as the AJS and
the AERA.

4)The creation of an annotated bibliography of existent research
and/or a clearinghouse, comparable to ERIC, for research in
Jewish education,

None of these suggestions would be particularly difficuit or costly to implement.
All, however, would require one or more people designated to carry them out,
and compensated for their time in some way. This points to the need for a
coordinating council,
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IV. VENUES FOR DISSEMINATION
For purposes of discussion | am separating the scholarly exchange of ideas,
(components of which were proposed in section [}, from mere popular forms
of dissemination, whose purpose is to ¢reate an interest in research, and to
share the findings of research with a broader gudience.

A) The establishment of a magazine comparable to Educational
Leadership, or or a newsletter like the Harvard Education Lettor.
-- the practitioners interviewed for this study indicated that they regutarly read

(or, at least, peruse) magazines such as Educational Leadership, and
newsletters related to the teaching of English, math, and foreign-languages.

B} Commissioning articles in the Jewish press summarizing
research findings, and spelling out their implications for practice
and policy.

C) Sponsoring sessions on research as a regular feature of
conferences such as tha GA, CAJE, denominational groups, etc.

V. A COORDINATING COUNCIL

it is hard to imagine how many of the suggestions outlined above couid be
implemented, without the existence of some sort of coardinating council. Such a
council might serve some of the following functions:

a) setting a research agenda for programmatic research centers

b) awarding and administering grants

¢) dissemination and publication. as enumerated above

d) serving as an advocate for research

e} seeking new sources for funding research

Though the need for such a council would seem sa f-evident, a number of
questions arise regarding the methoed by which it would be convened, and its
composition:

1) Which group or organization has the authority 1o convene such a council?
2) In what proportion (if at all} should the foliowing groups of stakeholders be
represented on the council:
-researchers from Jewish institutions
-researchers from research universities
-practitioners
-communal leaders
-funders
-members of the CIJE board?
3) Would membership on the council be rotated?
4} Would the council requira a professional staff?
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SECTION 5: PUTTING THE COMPONENTS TOGETHER: THREE
PRELIMINARY PROPOSALS

The components delineated in the previous section might be combined in any
numoer of ways. This section contains three “first approximations” -~
combinations which highlight some of the differences between the possible
components. These proposals differ as to their cost -- the first is probably the
most expensive, while the third is deliberately scaled down. As \ue colisctively
assess these proposals, and the cthers which | hope will be forthcoming. my
hope is that we will ke able to arrive at a consensus as to which is most feasitle
in terms of eccnomics and institutional constraints, and which will yield the type
of research which meets the needs of our current situation.

PROPOSAL 1: ANETWORK OF RESEARCH CENTERS ORGANIZED AROQUND
A PROGRAMMATIC RESEARCH AGENDA

This proposal is based on the following assumptions:

1) The greatest need at the present time is for programmatic research that is
sustained over a period of years, cumulative. ard focused on a number of
pressing needs.

2) Rather than trying to study everything, the ¢community of schclars in Jewish
sducation ought to concentrate on a few areas to which it can contricute the
most.

3) Rather than avoeiding or circumventing the Jewish trairing institutions. we
should enrich them by making them partners w.th scme of the leading
research universities n the research endeavor.

4) The participation of scholars from research universities will requlre an
investment over the short run; that investment will ultimately yield important
new work,

&} Along with a major funding eficrt for researen coricrs, a smaller, but not
insignificant fund should be established to suppcrt the work of independent
scholars from various institutions and from various disciplines.

In this proposal most of the research-related activitias would emanate from and
be organized by a core group of 30 researchers, funders, practitionsrs and
community feaders which would serve as the initial "Research Council.” Over
the course of a year and a half, the Council would:
a) set a research agenda for the field
b} prigritize the research agenda
¢) ascertain how much concerted research In each priority area would cost
d) ascertain how much money is available, and consequently, the number of
centers that can be established.
8) coordinate the creation of research centers, either by invitation or by
competition.
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f} create a mechanism to oversee the competition, if there is one, and to
monitor the work of the contors

g) create a mechanism for reviewing and awarding individual grants.

h) delegate a subgroup to create seminars, summaer institutes. or some cther
mechanism whereby a network of Jewish researchers holding positions in
research universities can begin meeting to discuss comimon concerns
related (either directiy or tangentially) to Jewish education.

PROPOSAL 2: ESTABLISHING RESEARCH PROFESSCRSHIPS AT
MAJOR UNIVERSITIES

The assumptions behind this proposal are:

1) The key to preducing research is the training of researchers and the
creation of atractive pesitions for these researchers.

2) Universities are the best structure in which to conduct research and train
new researchers,

3) The scholarly initiative ¢t individuals will preduce research of higher quality
than that of research centers organized around a programmatic agenda

4) Publishing and promotion are key siements ir the reward structure for
researchers.

The core component of this proposal is the creaticn of positions for rasearchers
in Jewish education at major universitias. Some ¢’ thesa positions would be for
seniar faculty, and cthers for more junior faculty: same might be in the school of
education, while others might te in Judaic studies. If possible. all would be joint
appointments with an existing department {such as sociclogy of education or
curricutum and teaching). An issue which would roquire considerable
discussion is that of the criteria by which some unversities would be selected
for these positions. And an important sub-issue would pe the question of
whether positions would be created at Jewisn instiutes of higher learning, as
waell as at research universities.

This proposal would also require the creation of some sort of coordinating body,
but its function wouid be limited to.
a) raising and disbursing funds for research
b} publishing or funding a journal and a series of books.
¢) publishing a newsletter far the non-scholarly public, for which the editorial
responsibility would be shared by the universities with endowed
professorships.
d) awarding dectorat and post-doctoral fellowships.



PROPOSAL 3: A “GRASS ROOTS * APPROACH
Two major assumptions are at the root of this proposal:

1) That the sums of money required by proposals 1 and 2 will not, at least
initially. be obtained. 2

2) That the centralized coordination of these two proposals is either: a) too
chgarchic, or b} impossible to achieve, given the fragmented nature of the
Jewish community.

This proposal, therefore, calls for more modest and experimental efforts, parts of
which, if proven successful, might be expanded in the future. It would include
the following components:

1) The creation of two post-doctoral programs, one at a Jewish university (for
Ph.D.s with strong ressarch skills, who need to learn more about the context
of Jewish education), and one at a research university (for Ph.D.s familiar
with Jewish education, but lacking in research skili3).

2) The creation of a fund for research, to which any individual or institution
might apply.

3) The creation of special funds for specialized research efforts. Requests for
proposals in specific areas would be sent out, and individuals, teams of
researchers, or institutions might apply.

4} The endowment of a journal, and appointment of an editorial board.

Note that this proposal would create only a few new positions for researchers
{at the universities where the post-doctoral programs were located). The grants
for research woutd create additional positions, but these positions would bs
funded only by “soft” money. In addition, the proposal {as it stands) would not
include any form of dissemination to a broader audience (though such a
component might be added).

HIZS5ZeX 1T HiddE 2051 Las L -0

14



JUST THE FAX. ..

AR A A TR AR AR AP R RN AL R AR A RS R A AR R F IR P IR d Ak r A e R RS

TO: Annette Hochstein and Seymour Fox

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-3526

Date: 11/12/91 Page 1 of 7
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Dear Annette and 3eymour,

I am {eaving on Friday morning for my trip to East Lansing and Madison, but |
wanted to send you a copy of my latest “working dratt” before | left. | tried to
follow Jack’s and your advice and categorize the options with variations,
teaving the issues for the end. | am Faxing a ¢opy t¢ Jack as well, though he
won't receive it until after | leave. Please let me know your reactions. | find that
receiving feedback from you is very helpful.

David Cohen has agreed to serve on the advisory commiftee. By coincidence,
I'tt be meeting with him on the same day that Danny Marom is. If, by some
chance, you make contact with Scheffler or Coleman betore | leave on Friday
morning, please let me know. Otherwise, you can leave a message on my
answering maching (213) 939-8021 when you do make contact with either or
bath.

Persuant to our conversation regarding a meeting of the advisory committee on
1/27/92, Shutarnith tells me that you voiced some reservations. | would iike to
urge, again, that we have such a meeting; | don't see how we can make an
informed and considered choice without it. Unfortunately, Lee Shulman will be
unable to attend on the 27th, and David Cohen (who will be at Stanford by then)
may not be able to go East either. is there any chance of our having a meeting
in California, some time during the month of January? Les tells meg that
Seymour promised him a visit to Stanford before June -- could this be an
opportunity to keep that promise? Let's discuss this soon -- perhaps on the
phone sometime during the week of 11/257

B'Shalom,

Isa
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #5
Prepared by Dr. Isa Aron
November, 1991

The purpose of this project is to present the Council for initiatives in Jewish
Education (CIJE) with a set of proposals which would lead to the enhancement
of research in Jewish education. The starting assumption of the project is that
current research efforts in the field of Jewish education are highly inadequate,
in terms of both quantity and quality, as is discussed in section A. If the CIJE
adopts these proposals, it will seek funding for them from among its affiliated
foundations and organizations.

In s first phase (through December, 1991}, this project aims to explore a broad
array of potential components of a research capability, to explore the
ideclogical underpinnings of each, and o raise certain empirical questions
relating to their teasibility. in the second phase (January through March, 1992),
the options will be winnowad down to 2 small number of the most desirable;
foliowing this, the cost of each option, in terms of money, personnei, institutional
support, and other factors, will be projected.

The components presented in Section B deal primarily with the institutional
changes which will bs required to produce more and better research, and not
with the content of the resultant research. When specific topics for research are
cited they are intended only as iltustrations. The components are not conceived
of as mutually exclusive; an the contrary, it is assumed that socrme combination of
several options will bé required,

The outline of this document is as follows:
--Section A describes ihe current state of research in the field;
--Section B presents an array of potential components for enhancing our
current research capabiiity,
--Section C sets forth the underlying issues which will have to be discussed
before a choice between the various components can be made.

A: The Current Situation:

Research on Jewish education in North America has been carried out for at
least 50 years. Most researchers in the fieid have been frained in American
research universities, and have held Ph.D.'s or £Ed.D's. Their studies have
drawn heavily on educational research paradigms and methodologies in the
field of general education, and have included work in history, philosophy,
history, psychology, sociology, anthropology, and political organization.
However, the entire enterprise of research in Jewish education has been
hampered by the following factors:
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-- At the presant time, there is no routine collection of even the most basic data
on enrollment, statting patterns, or finances. There are ne generally accepted
and validated achievernent tests. Moreover, the voluntary nature of Jewish
education and the lcose organizational structure of its institutions, militate
against the collection of this data.

--There are only 20 fuli-time academic positions in the field of Jewish education.
Of these, 12 carry with them administrative responsibility, and most of the
others require involvement in community education projects, thereby curtailing
the time available for research. At least 75% of the research that exists, was
conducted by Ph.D. or Ed.D. students as part of the requirements for their
dissertation, -

--There is no infrastructure to support research in Jewish aducation:

-+ no regular sources of funding exist; occasional funding is disbursed by
agencies or foundations on an ad hoc basis.

-- there are no centers for research in Jewish education

-- there exists no journal devoted fo research in Jewish education. Those
conducting research must either attempt to publish in journals devoted to
general education, publish abridged versions in the one or two journals
devoted to Jewish education, or seek out venues for “gccasional papers.”

-~ A significant number of studies are planned, and even partially executed,
either by Bureaus or individual researchers; most of them are uitimately
abandoned due to a lack of time or funding. The annual conferences on
research in Jewish education, of which there have been five, receive
submissions of only § - 10 papers per year; in addition, they receive 10 - 12
reports of research in progress, but many of these studies do not seem to be
completed.

-- There is only one Ph. D. program in North America (at Stanford ) which is
geared towards research in Jewish education. This program was unable to
open in 1991-92, for lack of quaiified applicants.

-- There are perhaps two dozen practising Jewish educators, or people with a
deep interest in Jewish education who are enrolled, at any given time, in
Ph.D. programs in education at their local universities. Often these people do
not write their dissertations on topics related to Jewish education, either
because they cannot find faculty advisors, or because it is recommended to
themn that a dissertation in general education would make them more
“marketable.”
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B: Possible Components of a Research Capability

I. RESEARCH CENTERS

Rationale for organizing research in centers:
-- encourages coifaboration
-- allows for continuity and long-term projects
-- creates an “address” for certain types of research

Differant Types of Centers --variation acearding ta:

a) FUNDING
-- endowment
-- competition for grants
-- individual fundraising
-- some combination of these
b) AFFILIATION
-~ independent
-- Jocated within an existing institution (a Jewish or general university,
Bureau, JESNA, denominational agency, etc.)
-- composed of a conseortium of institutions
¢) RESEARCH AGENDAS
-« 8 programmatic agenda set at the outset by some coordinating or
governing body
-- affiliated researchers select their own resgarch topics
-~ field testing of curricula and/or programs
-- reflective practice
-- action research
-- collection of data on enrgliment, staffing patterns, finances, etc.

Empirical Questions

a} How many researchers does it take to have a well-functioning center?

b) What are ancillary costs, in terms of research assistants, support staff,
equipment, other?

¢) How many existing institutions have a critical mass of researchers willing and
able to engage in research in Jewish education? Alternately, what would it
take to attract researchers to these institutions?

d) What are the additional costs, in terms of both monsy, time and energy, of a
consortiurm arrangement?

il. {rather than funding research centers) CREATING POSITIONS
FOR INDIVIDUAL RESEARCHERS
-+ 8.9., research professorships at Jewish or secular universities
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Il. FUNDING MECHANISMS
Passibie Variations:

a) A centrally administered research endowment. Researchers submit
proposals to a raview panel, composed of some combination of the following:
-- funding agencies and foundations
-- researchers (in both Jewish and general education)

-- other stakeholders
b} Special funds designated for certain groups, e.q.:
-- doctoral students
-- postdoctoral fellows
-- astablished researchers not previously involved in Jewish education
research

c) Research funds available from foundations and/or donors on a project by

project basis

IV. ENLARGING THE POOL QF RESEARCHERS
Passible Variations:

a) Ph.D. programs specifically for researchers in cewish education.

b) Post-doctoral programs
-- in Jewish education, for researchers trained in research universities
-- in research, for Ph.D.s in Jewish education

¢) institutes and/or stipends for retlective practitioners

Empirical Quastions:

a) What does it take to mount a high quality Ph.D. program in research? Are
any of the Jewish universities able to offer programs of this caliber?

b} What is the feasibility of a Ph.D. program offered jointly by two institutions?

c) What are the costs of a post-doctoral program? What would Jewish
universities/secular universities require in order to mount post-doctoral
programs?

d) What kind of training and support would "reflactive practitioners”™ require?

V. VENUES FOR DISSEMINATION
Passihle variatians:
a) scholarly
-- journals
-- book funds

-- confersnces
«« ses5si0ns at confarances such as the AERA, AJS, etc.
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b) popular
-- d magazine
-- articles in the Jewish press
-- sessions at conferences such as the GA, CAJE, denominational groups.
etc.
¢) bibliographic resources
-- creation of an annotated bibliography
-- clearing-house modeled after ERIC

VI. ONE OR MORE GOVERNING BODIES / COORDINATING
COUNCILS

Possible Funations

a) to award and administer grants
b} to set priorities for programmatic research centers
¢) to undertake joint dissemination projects
-- pubiish a journal
-« sponsor conferences
-~ schedule sessions at the conferences of other organizations, such as the
GA, AJS, AERA, etc.
d) act as an advocate / spokes-person for research
e} seek new sources of funding for research

C: QUESTIONS AND ISSUES WHICH COME INTO PLAY IN
DECIDING AMONG THE OPTIONS:

1) Some research topics may be deemed worthy of being assigned highsst
priority, These are likely ta fall under the rubric of the social sciences, and to
benefit from mutti-site, multi-methodology research. These type of studies are
best conceptualized and coordinated within a research center. On the other
hand, some have argued that rasearch of the high guality is best obtained
when scholars are left to set their own agendas; this tends to be the view of
those operating from a humanities perspective, though numerous social
scientists also subscribe to this view. What is the optimal baiance of
programmatic and more individualized ressarch?

2) Though research is important to the process of informed decision-making,
and though it can make important contributions to the revitalization of an
endeavor, it is important not to over-state this point. There is a good deal of
evidence that policy-makers, for example, do not usually use research to
inform their decision-making in a direct way. Instead, research serves 1o
validate previously formed opinions, at best, and as political ammurition, at
worst, Practitioners, as well, are not known for incorporating the findings of
research into their work, Therefore, it is important to ask ourselves; To what

fatiAH 2T 1R I3IM TR— 2T o A0H



extent should the perceived needs of various stakeholders {be they
foundations, donors, Federation executives, practitioners, or researchers
themselves) determine the type of research which is funded? For example,
how important is the collec¢tion of basic data on enroliment, persornel and
finances? This tends to be what communal leaders think of when they think of
research. A number of peopie have raised their concern that funding
limitations will result in a research effort which is limited to this kind of data
collection; they have argued that in the absence of mare contextual,
intarpretive research, this data is of little use.

3) Existing institutions of higher learning in Jewish education ought to be form
an integral part of the research effort. However, this research cannot be
allowed to detract from their other functions, such as training and outreach.

4) The institutions of higher learning in Jewish education have much to benefit
from cooperation and the pooling of resources. The existence of funds for

research ought not to serve as a divisive element.
§) Invelving researchers from large rasaarch tniversitinsa would enhance both

the quantity and quality of research. What these researchers may lack in the
way of first hand knowledge ot Jewish educational institutions may be
compensated for in a number of ways.

6) Competition for research funds is healthy, spurring individuals and
institutions to marshall their creativity and effort. On the other hand,
established researchers (or even less-established researchers who are very
busy) may not be inclined to enter into competition; these researchers might
only be enticed to devote their energies to research in Jewish education it
they are invited to do so. The quality of the resuitant research is of paramount
importance. The question is: which is likely to yield research of the highest
quality -- invitation or ccmpetition?

7) The world of Jewish educational research is small and insular -«
inclusiveness and democracy ought to be guiding values, though not at the
expense of quality.

8) Research efforts undertaken by practitioners (whether in the form of
“reflactions on practice” or, more elaborately, as action research) are worthy
investments, for a number of reasons:

-- they add a new dimension of knowledge and understanding
- they serve to enlarge the pool of researchers
-- they allow for closer linkage between research and praciice
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TO: Annette Hochstein and Seymour Fox

FAX NUMBER: 011-972-2-619951

FROM: [sa Aron

FAX NUMBER: 213/939-9526

Date: 11/4/91 Page_ 1 of _ 1

KEREAAEARMAARARAR T AARERARARAS kR A AR d b b h kA d kA A AR AR IR ARAR AR ARk bk

REVISED AGENDA FOR TELECONFERENCE
Tuesday 11/5, 11:30 EST

1) Review of process to date -- Isa
2) Review of interim report of 10/28
For an elaboration of items 3 - 9 see Isa's 2 - page memo:
3) Need for a coordinating / “governing” body?
4) What does it mean to “maintain the relative importance of various items?"
B) Funding parameters -- ¢an we project minimum and maximum amounts?
B) Need to convince people of the importance of research?
7) Additional interviews to be set up:
-- board members?
-- commissioners?
-- Scheffler?
~-- David Cohen?
8) Ongoing communication with advisory committee
9) Possible advisory committee meeting, January 24th or 27th?
10) Initial discussion of final report

Taik to you soon!

B’Shalom,
Isa
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TO: Annette Hochstein and Seymour Fox

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 10/31/91 Page__1 of 3
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Dear Annetta and Seymour,

This is to confirm that the teleconference regarding the “research capability”
preject will be on:

Tuesday November Sth at 11,30 am. (EST)

(As | mentioned in my last fax to you, Jack will only be able to participate in the
first 45 minutes.)

The following is my proposed agsnda (the enclosec two-page memo spells
these out in detaif):

1) the need for a coordinating / “governing™ body

2) what does it mean to maintain “the relative impcrtance of the various
tems?”

3} funding parameters -- minimum to maximum
4} the need to convince people of the importance of research
5) additional interviews which need to be set up:

-- Board members?

-- Commissicners?

-- Scheffler?

B) communication with advisory committes, including pcssible January
meeting



4) Annette’s letter, as well as recent conversations with L.ee Shulman and Sam
Heilman (who, by the way, agrees to serve on the advisory board), point to an
important issue which is partly taken into account by the final option in my
report, but, in actuaiity goes far beyond this. In the current climate, it is not
enough to create a blueprint for research -- we also need to implant firmiy in
people’s minds the notion of the critical importance of research. We need to
create a climate in which research is valued.

My specific question is: does creating a strategy for valuing research fall within
the purview of my project? If so, how shall | approach this task? As several
members of the advisary committee have pointed out, this caiis for marketing
expertise of some sort. To whom can we turn for advice in this area?

5) In Shulamith's description of my project (p.3) it says.
“{tsa] will soticit opinions and dirsction through group and individual
interviews -- from Board members, commissioners and Senior Policy
advisors.”
Thus far, | haven't been given any names of board members or commissioners
to interview. If you want me to do these interviews, can probatly work them into
my December trip -- but | need to know now,

That's it for major questions. Now for some littie details:

1)} How can | reach Abe Tanenbaum? | tried YU, but his number is incorrectly
listed, and no one in the various Deans’ offices seems to kncw which
department or school he's in.

2) Please let me know when Seymour has reached Scheffler.

3) David Cohen hasr't returned any of my calls. Sharon has urged him to call
me, but no luck so far.

4) Please let me know as soon as possible;
a) Seymour and Annette's January schedule
b) whether there will be money for an advisory committee meeting

B'Shatom,

T

S Se—

Isa
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"Bullding a Ressarch Capability for Jewlsh Education”®
interim Report {0 the CIJE staff, Oclober 28,1991
Isa Aron, Ph. D.

The Planning Process

As indicatad in the proposal, the “research capability” project has two disting
phases, an [rtake phasa, and a phase in which. a iimited_ number of options vall
be chosen and adumbrated. The intake phase is currently In full swing, with ane
focua group completad, and an additional eight or nine in the planning. Eleven
of the projacted 18 members of the advisory commitee ara on board, and | have
had extensive conversations with many of . Atthis point, & wide varety of
opions are being considered; while varicus “reality factors” such as feasiblitty,
cost, and avallability of personnel have been noted, they have not, as yst, been

_ discussed in amy detall. In January, with the beginning of phase 2, these
concams will coms {o the forsfront.

Options Under Conslderation

1} Ressarch centers dedicated to apecific research areas. Each
corter would be funded for a five to terryear period, and would pursue a
programimatic research agenda in it designated area, much as the National
Resaarch Ceantars funded by OERI, A cartter might be located {n ona institution,
or it might be creatad as a consorfium of a number of institutions. The canters
might be established by elther corapatition or Invitation. This type of ~
arangemert would lend itaelf o pollcy-oriented resoarch, Same axamples of

the research aganda adoptsd by a particular Institulfon are:

— indepth study of the "best practices” In schools, camp, and/or JCCs

-~ gnvisioning {and possibly experimenting with) atemative modals of

Jewish education, both formal and informal
_ ] -= tnacher recrultment, preparation, and assessment
T T T Yeadership In Jewish educational Institutions

Batinnale:

=« |f certaln research topics are of Importance to the CIJE, or to particudar
darvors, reseanch ought to be focused In this diraction.

- Sophlgticated, policy-criernted resesrch requires tha collaboration of a team
of researchars over a sustained period of tima.

Queastions to be answared:

a) Would the research canters be established by competition or by Invitation
{assurning that the invited proposals would b refareed)?

b) How coukd the ressarch projects serve to strengthen the institution(s) in
which they were located, rather than being isolated entities, at best, and
engrgy dralns, at worst?

»
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2) Endowed research professorships and/or research cemters,
either at existing institutions or as independent entities. The major
difference batwoen this opiion and the first is that in this option the researchers
would B free to select their own research topics, and would not be ded to a
programmatic research aganda. {Of course, thess researchers could also
competa for other funding, but the assumption is that at imast part of their staff
would be on *hard,” rather than “soft” money.)

Baftonale:

-~ Research ought not to be linked entirely to perceived needs; there is a need
for more "basic® rasearch, and for greater fraedam for the researcher.

~-A regaarch prafessorship and/or conter at an existing schoo! of education
would insures that rassarch and trainfing wera finksd togather: it wouid also
begin to create a climate vaiidating resenrch In that In on.

Quastions to be answearad:

a) How many researchers would it take to maintain both the Integrity and
productivity of an endowed corter? How could a sufficient number of
researchers bé enticed imto the fiekd?

b) Could a consortium arrangement be waorked out betwesn & number ¢f
instihtions?

_*3) One or more canters for field testing curricula and programs as
they are being daveloped. These might be organized by region,
j&mﬂg?ﬁon. or type of astting {day school, supplemantary school, camp,

Bationate;

Jawigh education Is relatively rich in the area of new textbooks, curricula, and
programs; but these are rarely field-tasted in a systematic way that can

-2 provide feedback to the developera.

T4 THe encouragement and funding of “reflective practice” and
action reaesarch. Practitioners (perhaps in teams, perhaps individually) woukd
be {rained to do research, perhaps n summer workshops, of 83 an ongoing
courss In a particular location. Ag their research procsedsd, they would ba
guided and supportsd by experienced ressarchers.

Rationala:

=~ This would link research and practice in two importart ways: first, research
topics wouid be generated from the concerns of paople in the fiski; second,
it might faclitats disssmination, as research done by practiionars would
presumably ba more creditie to other practitioners.

= This would also serve as a form of professional devslopment for some of the
finest practitioners, who may be locking for opportunities for growth.

P s v
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Quastans {0 ba _answared:
a} Would practitioners be interested in this type of project? What might serve
as an incentive for them to participate?

&) A fund to aupport rosoarch. Individunia or teamc of rocsarchore could
obtain funding from an sstabiished fund, through a competitive process. Those
applylng for funds might include academicians in Jewish institutions, academics
in other institutions, practitioners, and/or Bureau persormel.

Aafianale:

- Nt all ressarch ought to be linked to the percaived needs of policy-makers,
There (s a nead for research that Is moré “basic™ and Independent than the
types of research which would be gsnerated under tha options 1,3, and 4.

— The process of funding would be rmors open, and funds would ba available
to more people than under option 2.

- This might ' 9erve as an incentive for researchers whose primary focus (s not
Jewish education to get involved In a particular raasarch project.

Quasiions to ba answerad:
1) Would these awards be governed by any pro-set criteria or condftions?
b} How would the review procsss work? Would the panel of reviewars rotate
each ysar? Would the panel which reviewed proposals for programmatic
. research be appropriata to review these proposals as well?
¢} What would be an appropriate funding balance between programmatic
© research end individual resegrch?

'E) Fallowships rfor doctoral 'candidate: and beginning rasearchers.

Ralonala:

At presert thers are not enough researchers who are free to focus on Jewish

education as an area of study. Established researchars, who ara already

committad to a ling of research, are less lkely to bocoma involved than those
e abthe beginning of their careers.

-7} Data collection regarding enroiimant, personnel, finances, etc.
Thls effort might be organized locally, regionally, nationally, by typs of setiing, or
by denomination. Data to be collectad might includa:

~envoliment in pre-schools, schools, camps, and other institutions:;

. —stalfing pattemns {numbers of staff in different categeries, hours of

employment, qualifications);

--findnceas (tuitions, salaries, scholarships);

--perhaps some basic curricular information, e.g., hours allotted to different
subject matters.

It is important to note that although the dedision conceming what data to

collect, and the crealion of certain types of instruments (such aa survey

questierinaires and achlevement tosts) would constituts research problems,
. tha cniletion of tha data fealf would ot consth ta resaamh. Soma hava



arqued, therefore, that this item cught nat even t¢ bs incdluded among the
rasearch options, since it might lead to a misconception reqarding the nature
of research.

Ratlonala:

-- This Informaticn is critical to policy-makers, and can serve as the bassline
for other rasearch efforts.

— Thevre is a danger, however, that this type of 'ow-level data collection might
be seen as a sufficlant rosearch effort, In and of itsetf. Thus, the usefuiness of
this type of data must be balanced against the Lisefulness of findings
ernanating from other research afforts.

Quesfions to ba answered:

a) What purposa wauld tha data serve? Every ltem would have to be justified
In terms of te usefuiness to etther researchors, policymakers or practitioners,
in order to Justfy the costs involved In He collaction,

b) Nasd?this data be collected universally, or would a represertative sample
sutfica

¢} Past experience with tha JESNA-Hebrew Uriversity Census and others
suggests that schools aither do not have much of this [nformation readily
available, or will not voluntarily fill out forms, and that (in contrast o public
school systems, In which data collection can be required by law and subject
to rewards and/or penatties} only a few local bursaus can provide incentives
for schools 10 cooparata. How could this problem be overcome?

8) Yenuas far dlssemination.
Thase venues might include (but not be hmrted to):

~the creation of ong or more fjoumals;

~-andowing & fund for the publicatian of books;

--sponsoring and/or subsidizing conferencas;

~uging new technologies to create data banks, deardnghouses, networks,
. and/or teleconferencing opportunities.

Rationala:

-- Resaarch that is not disseminated is of fimited uss

—~ Along with 8 rassarch rapabhility, tharn in a8 nasd in Aavainp an audiasca

which reads and understands research.

9} Developing an awareness of and appreciation for ressarch
among & broad range of stakehoiders. This might involve some sort of
marketing of public relations plan. The current efforts of the National Academy
for Education might serve as a useful mkxdel; other models also need to ba

axplored.



























8) Venues for dissemination.
These venues might include (but not be limited to):
--the creation of one or more journals;
--endowing a fund for the publication of books;
--sponsoring and/or subsidizing conferences;
--using new technologies to create data banks, clearinghouses, networks,
and/or teleconferencing opportunities.

Rationale:

-- Research that is not disseminated is of limited use

-- Along with a research capability, there is a need to develop an audience
which reads and understands research.

9) Developing an awareness of and appreciation for research
among a broad range of stakeholders. This might involve some sort of

marketing or public retations plan. The current efforts of the National Academy
for Education might sorve aa a useful model; other modela alass need to be

explored.

Rationale:

-- The dissernination venues listed in option 8 are too limited. There is a need
for a broad appreciation of the role that research can play in shaping our
educational future,

-- Without broad-based support, research efforts will be the last to be funded
and the first to be cut.

Questions to be answered:
a) Who has expertise in this area? To what individuals or groups can we turn
for guidance?

13) Some sort of over-arching council to oversee and coordinate
the research efforts that are brought into being.

Rationala

Implicit in most of the options listed above is the notion that some agency is

" 'L - initiating and/or coordinating the disparate elements. For example, regarding

3 option 1, some group must be responsible for deciding which areas of

: research are of highest priority, and appropriate for a research center,

oyt Xy Regarding options 5 and 6, some group must be responsible for reading

- ; proposals and deciding among candidates. The CIJE sees its role as

' enabling, not implementing, the options it will endorse. The question of who
will implement the proposals, once they are approved, is, as yet, unanswered.












adopt a programmatic research agenda, nor to solicit proposals,
nor to fund research. It might encourage others to do so. This 1is
why the guestion of "what are the instituticnal, organizaticnal,
financial mechanisms that need to be developed'" is of such impor-
tance. The rationale must be spelled out of why a fund, a profes-
sorship, the development of research centers, are the way to
develop the research capability.

Many of these items are covered 1in your documents, but it is
important for us toc maintain the relative importance of the
various jitems. The research agenda is but one of a whole set.

Perhaps a conference call might pe useful to keep us all in sync
as regards the project. If you agree, Jack, Shulamith, Steve,
Seymour and I would participate. You may wish to suggest an agen-
da, including any questions that still need to be responded to.

I hope this is helpful. Again, best wishes for a very happy and
fruitful project.

Best regards,

o

C.C.: Shulamith Elster
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951
FROM: Isa Aron

FAX NUMBER: 213/939-3526

DATE: 10/15/91
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Cear Annette,

| sncke with Shutamith this merning, ana she sharsd with me seme of your
ccmments on the description of the research praject that she is prepanng. The
changes you suggested sound fine, and | think that re-naming the preject
‘research capability” instead of ‘ressarch agenda” is probahly a gocd idea.
Urfortunately, I've already sent out a bunch of things with the name “research
agenda” on them, and had labsis printed as weil, but such is lite ...

| don't have time to write an extensive report, but |'d lika to give you a quick run-
down of what |'ve Eeen doing:

a) I've besn to Starford and met with Lee Shiuiman

b) I've had extensive conversations with Hanan Alexander, Michae! Zalgin,
Susan Shevitz, Sharen Nemser and Adam Gamoran, and lined all of them
up for the advisary committes.

¢) On the basis of these cecrversations ['ve oreparad a *ciscussicn dratft, *
which has gane through saveral revisicns, and will undouttedly go threugh
many more. This documsnt will serve as the basis for *he focus groue
giscussions.

d) I've already mailed a draft cut to the beard members of the AIHLIE, who will
be meeting for three hours on Cat. 21 to ¢iscuss it. Susan Shevitz will
Tacilitate that meeting; beth Sarry Holtz arnd Sara Lae will be in atendanca.

¢) f've set up a secend focus group for the Bureau Directors' Fellowship
Mmeeting at the GA. Shulamith wiil facilitate that meeting: invitations wilt go
out shortly.

f} I amin the process of arranging

--a focus groun discussion of pracitioners in L.A.

—-Mmeetings of various sorts in East Lansing and Madisan The latter is pending
a return call frem David Cohen, to see whether he'll agres te serve cn the
advisory cammities, and whether the dates we've picked ara good for him,

Here's what | still need from you and/or Seymour:



a) a phone call to Israei Schefier, asking if he'll serve ¢n the commuitdee: cnce
ne agraes, I'll call him myseif ard arrarnge a visit
Bl yeur cpinion on Crihedox representation. The choicas, thus far, seem o be:
--5am rdeuman
--Steve Bayme cf the AJC
-~ Karen Bacen of Stern Ccllege
--~te Tanerbaurmn. ‘ormerly of TC, new adjunct at YU
c} Suggestions on how to correspand with Mika Inbar, and what o a3k him
@) your cwn feedback on the draft | am enclesing.

Any suggestions as icp new we can stay in fouch?
Hepe all is well with veu,
S5'Shalcm,

p——
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SETTING A RESEARCH AGENDA FOR JEWISH EDUCATION
Questions and |lssues for Discussion
Working Draft #3

[Still to be written: a preamble that includes some vignettes of very
cermoelling, innovative, futuristic forms of Jewish education, and
an argument that research has an impertant rols to piay in
conceptualizing, bringing to fruition, and continually field tasting
and modifying these new forms.]

A: The Current Situation:

Research on Jewish ecucaton in North America has been carried out for at least

50 years. Mcst researchers in the field have been trained in American rasearch

universities, and have held Ph.D.'s or E4.D’s. Their studies have drawn heavily

on secuiar educational research paradigms and methedclogies, and have
cluded work in history, philosohy, history, psychclogy, socalogy,

anthrepeolagy, and poiitical organization. Hewever, the entire enterprise ¢f

research in Jewish education has been hampered by the following factcrs:

-- At the presaent time, there is no routine caollecticn of even the maost basic data
on enrotiment, staffing paterns, or finances. There are no generally accepted
and validated achigvement tests. Moreover, the veluntary nature of Jewish
educatiors and the loose organizational structure of its institutions, militate
against the coliection of this data.

--There ars only 18 fuil-time academic positicns in the field ¢f Jewish educaticn.
Cf these, 12 carry with them administrative respensibility, and mos: of the
others reguire invelvement in community educaticn projects, thereby curtailing
the time available for researcn. At least 75% cf the research that exists, was
cenducied by Ph.D. or Ed.D. students as part of the reguirements for their
dissertaticn.

--Trere ia no infrastruciure to sugport research In Jewisn education;

-- no regular sources of funcding exist; cccasicnal funging (s disbursed Ly
agencies or feundaticns ¢n an ad hcc tasis,

-~ there are no centers for research in Jewish 2ducation

-- there exists no journal devoted to research in Jewish education. Those
carducting research rmust srther attempt to puclish in secular journals of
ecucation, publish abridged versions in the cng ¢r two joumals deveted to
Jewish education, or seek out venuss for “occasional papers.”

-- A significant number of studies are pianned, and even partially executed,
sither by Bureaus or individua! researchers; most of them are uitimately
abandened due to a lack of time or funding.The annual conferencas on
rgsearch in Jewisn education, of which there have been five, receive
submissions of orly 5 - 10 pacsrs per year: in addition, hey receive 10 - 12
reports of researcn in pregress, but many of these studies do net seem to be
caimpieted.









--anrollment in different types of educaticnal institutions,

--ztaffing patemns (nurrbers of staff in cifferent categernes, neurs of
employment, quatfications)

--financas (tuitions, salaries, schoiarships)

--parhaps semse basic curricular infarmation, e.gq., hours ailctted to different
subject matiers

It is impcrtant to note that aithough the decision concerning what data ‘o

collect, and the creation of certain typas of instruments (such as survey

guestionnairss and achievemant ‘asts) would constitute researcn protlems,

e coliecticn cf the data itself weuld not corstiute resgarch, Some nave

argued, therefora, that this item ought nct even ta be included among ine

research cetions, since it might lead 0 a misconcepticn regarding the nature

cf research.

Questicns to be answered:

a) What purposa would the cata serve? Every item weuld have to be justified
n tarms cf its usefuinass 10 aither researchers, policymakears cr mracutioners
N order to justify e costs involved 'n its cellecticn,

b) need this data ce colectad universally, or would a recresentative sample
suffice?

T} past exgerience with ‘re LESNA Heatrew Uriversity Cansus and others
sugges:s that scrccls edtrer do net have much of this informaten reaaily
availatie, or will not venarly fill out forms, ana :hat (in contrast to puglic
scncol systems, in ahien data coftection can be raquired by law ard sckject o
rewards and/cr peralties) cn'y a few local cureals can crovide incertives fer

SCNOCIS to cecperaia Hew could this prenter o8 cvercome?

8) Trhe CIJE mignt estzpiish a variety ¢f dissemination venues for the rasearch
cerarated by e mecnanisms orcpesed acovs. 1hess venue2s mighnt ncicce
(but not Se limited to);

--the creation of one or more journals

--2ndowing a fund fer the putlicaticn of beoks

--spenscerirg and'cr subsidizing cerferances

--using new techncloges to croate data banks, ¢learinghcuses, nenwvorks.
and/cr telecorfarencing cccortunities.

5} The CIJE might conauct or coordinate a puciic relatiors campaign ‘o
convince key stakehoiders of the critical imocertance of researcn o tha entire
anterprise ¢f refcerm and renawal in Jewish educatien.






-- quite a few of the mosi highiy regarded researchers ‘n cecular education arg
cemmitted, amliated Jews. whao have expressed an intarest in contributing, in
scrme way, to researcn in Jewish aducation. Whiie these estacisnea
researchers wiil nat akbanden their awn researcn crograms, thay-may ke
nagpy te work on particutar projects on a part-time basis, sucervise the work
of acctoral students, serve cn advisory boards and review pansis, and mzke
other, as yet unspeciied, conintutions to the feid.

C.6 In setting a research agenda for the field, we would do waell to
take a systemic perspective.

In other words, 1t is not sutficient to funa research; we must also concern

curselves with ine training ara placemert of researchers, the dizsseminaticn cf

rasuits, and with the creaticn of a climate which will assure future appreciation

ard suppcert of research offars.
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1227 South Hi Point
Los Angeles, CA S0035
September 17, 1891

Dear Annette,

As | write this, you and your family are probably setting off for
shui; and as you read it, I'll probably still be in shul. So, once again,
G'mar hatima tova.

I've lost track of what number draft this is -- but it takes into
account your concerns when we last spcke {sea espacially item A2}
| took over $23,000 off of the budget. | still believe, however, that a
full meeting of the advisory committee (or as many as were able {o
come) is critical to the project. As per Steve Hoffman's suggestion,
| have added options A and B to the budget, to accommodate two
potential additions to the advisory committee and to enable moare
advisory commitee members to travel 0 he January mesting. In
addition, | would like to remind you that if, par chance, my phone
bills go over the total {and are not balanced out by lower xerox
bills}, | will be coming back to you for more money.

Some suggestions for an Orthodox member of the committee. (from
Jack:) Karen Bacon, the Nean of Stern Collegs, or (frcm my friend
David Ellenson:) Samuel Heilman. No leads, as yet, on informal
education. Given the budgetary constraints, we may decide that
Hanan Alexander is sufficient.

I hope this will do it, and that {'ll get the green iight during Hoi
Hamoed Sukkot. One item I'd like to discuss with you, as soon as the
praject officially begins, pertains to forma! invitations to the
advisory committee for Scheffler, David Cohen, and Mike Inbar. I'd
like #f you would formally invite them, and lil follow up with Faxes
and phone calls outlining my questions.

As soon as the FAX and phone are in, I'l let you know.

B'Shalom, Isa

[R]
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HEBREW UNION COLLEGE —JEWISH INSTITUTE OF RELIGION

Cincinnati = New York a Los Angeles » Jerusalem
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BHEN MINETH SUHIOL JF EDUCATION I TAE- 1434

June 26, 1991

Drs. Seymour Fox and Annette Hochstein
Machon Mandel

Dear Seymour and Annette,

Thanks for your czll (Seymour) and note (Annette). My family is doing about as
well as can be expected. During the shiva we had large crowds of visitors, which my
mother found comforting but I found exhausting. Now my mother has many details
and arrangements to attend to. Since my aunt Charnie and Uncle Max are still in
New York, I've returned to L.A.

With my mother’s encouragement, I will be coming to Israel from July 12th to July
18th. I sent a separate FAX to Daniel Laufer regarding the hotel reservations.

If I remember our phone conversation correctly, we are now in agreement as to the
scope and outcome of my project. I will bring to Israel a revised outline which will
spell out the process by which the final priorities will be reached. I will also bring
a potential list of advisors and a plan for covening the advisors in the Fall.

If at all possible, [ would like to have the budget approved before I leave for Israel.
The research assistant I have in mind needs to know how much he can expect to
earn. And with both Sara and her secretary going away in July, sending and
receiving FAXES via HUC will be more problematic. Do you need me to be more
specific about certain categories?

I will be away from Thursday, June 27 through Sunday, June 30, You can reach me
at home during the week of July 1, if you let me know in advance when to expect
your call. On Tuesday, July 2 T'll be at HUC in the morning. I lock forward to
hearing from you.

B’shalom,






Memorandum
HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION

3CTT UNIVERSITY AVERNUE « LOS ANGELES, CALIFORNIA 90007-3796 - PHONE 740-3424

Annette Hochstein

Seymour Fox 3/30/91

DATE

Sara Leej
W-'

I wanted to let you know that I will be in Israel from July 11-31. I will be
staying at Hebrew Union College and doing a number of things, including
working with the class of education students we have just admitted. If
possible, I would very much Iike to meet with you and chat about our
forthcoming master planning process. The number at HUC is 203 333.

I look forward to seeing you in July.
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DEVELOPING A RESEARCE CAPABILITY IN NORTH AMERICA
SOME ISSUES FOR CONSIDERATION

1. The Commission on Jewish education pointed to the lack of

reliable data on Jewish education in North America. TIts report
states:

"There is a paucity of data about the basic issues, and
almost no evaluation has been made to assess the quality an
impact of programs.

Because of this, decisions are taken without the benefit of
clear evidence of need, and major resources are invested
without sufficient monitoring. We do not know what works
in Jewish education. We do not even know much about what
students know at different stages of their education.
There are not enough standardized achievement tests. There
1s not sufficiently accurate information on the number of
teachers in the system, their gualifications and their
salaries.

We also need more extensive investigation into the history
and philosophy of Jewish education in order to enrich the

creative process that will help design the Jewish education
of tomorrow."

As a result of its findings the commission adopted, as one of its
five recommendations the decision to develcp a research capabil-
ity in North America:

"A research capability . . . will be developed at
universities, by professional research organizations, as
well as by individual scholars. They will create the

theoretical and practical knowledge base that is
indispensable for change and improvement. A comprehensive,
long-range research agenda will be outlined., . . ."

2. The Council on Innovations in Jewish Education (CIJE) decided
that a fist step in the implementation of this decision would be
to turn to a distinguished/outstanding researcher and as them to
map and assess the existing research capability (people,
institutions, forums, resources) and then to recommend ways to
bring about its development. The researcher would work with an
active steering committee or editorial committee. The product of
this work would be brought to the Senior Policy Advisors and then
to the Board of the CIJE for approval. The first choice was to
turn to Prof. I. Scheffler of Harvard University and present to
him the challenge:
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The pool of researchers:

1. There is a growing, but still very small, nunmber of
people who are actively, involved in research on Jewish
education in North America (e.g., Dr. Isa Aron at HUC).

2. There 1is a group of academics in the field of general
education whe are Jewish and who have expressed great
interest in Jewish education (e.g. Gammoran and Pekarsky at
the University of Wisconsin; Sharon Fineman-Nemzer at
Michigan State University).

3. There are Jewish researchers with an interest in gener-
al education, who might be recruited to the task (e.g.
Henry Levin, an economist of education, at Stanford
University).

4, There are subject matter experts - professors of Judaica
primarily, who could be invited to contribute of their
expertise for Jewish education (e.g. Prof. I. Twersky at
Harvard University).

What can be done and what should be done in order to expand the
pocol of individuals who devote themselves to research in Jewish

education?

b. The Research Agenda:

1. There is a need tc map out what research exists and what
its validity is. In the continuum from basic to policy
research there is a sense ¢of enormous gaps in knowledge -
far beyond what 1s the situation in general education or in
other areas of social endeavors. (See appendix A - from
the backgrcund papers to the 5th Commission meeting.) These
gaps should be defined and decumerted.

2. Some early attempts have been made to define the agenda
of research for Jewish education. The problem is that
these attempts often consist of extecnsive lists of possible
research topics. There is a need for a reasoned agenda.
Researchers and other experts should be involved in think-
ing through the needs and prieritizing them in light of
what is already available, what will make a difference, and
what is most urgent.

3. The researcher who will undertake this assignment will
need to consider the situation in several areas of endeav-
or. From that of statistical data {profile of the teaching
force) to the question of indicators (how are we improving
knowledge and skills this year?}; from that of the econom-
ics of Jewish education (what is the true relationship of
tuition to day-schogl attendance; how much does it cost to



run an educational institutions; what are alternative modes
of financing education?); to that of the outcomes of pro-
grams (how effective has this innovative - or ongoing
program been?).

4. In the area of curriculum there are single examples of
attempts at preparing the use of subject matters for cur-
riculum (e.g. in the past the Bible teaching project at the
Melton Center in New York; research into the translation of
subject matters for curriculum development by Dr. J. Cohen
in Jerusalem). However in general the curriculum for
Jewish education in both formal and informal settings is
underdeveloped and - except for the Haredim - lacks a
contemporary historical and philosophic foundation. Most
settings work without either an overall syllabus or set
curricula. Programs often depend on the individual
ingenuity of individual educators.

5. Needs, desires, expectations -- the market -- have not
been addressed: what do parents want for themselves and for
their children; what do students want, what' do rabbis and
lay people want? What is the fit between what exists and
what -is wanted? Do the Jews of North America have the
education they want?

6. What are the policy implications of any of the above -
and many additional questions?

c. The assignment:

a. The researcher should undertake his assessment on the
state of research in Jewish education and work together
with a steering committee or editorial committee. The
product of this work should consist of a paper that will
offer an overview and assessment of the current state of
research in Jewish education, guidelines for an agenda, and
suggestions concerning the development of existing and
perhaps new settings where research will be undertaken. The
work should take about 6 months to complete,.

b. This paper will be presented to the Senior Policy Advi-
sors and to the Board of the €CIJE for discussion and
recommendations for action.

€. The CIJE will involve the appropriate foundations in
this process with a view of securing funding for the devel-
opment of research opportunities. It will decide whether
the research endeavor will be the domain of one single
foundation or whether several foundations will be ap-
proached for specific elements of the plan, consistent with
each foundation's interest.
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STRATEGIC PLAN FOR THE DEVELOPMENT OF LEAD COMMUNITIES

SOME ISSUES TO BE CONSIDERED

I. BACKGROUND

The Commission on Jewish Education in North America decided to
recommend the establishment of 3-5 lead communities. Lead
communities are model communities whose purpose it is to
demonstrate what can happen when there is an infusion of
cutstandfﬁé_personngf into the educational system, when the
importance of Jewish education is recognized by the community and

its leadership, and when the necessary funds are secured tc meet

additional costs.

These "Lead Communities" will provide a leadership function for
other communities throughout North America. Their purpose is to
serve as laboratories in which to discover the educational
practices and policies that work best. They will function as the
testing places for "best practices" -- exemplary or axcellent

programs —- in all fields of Jewish education.

Fach of the Lead Communities will engage in the process of
redesigning and improving the delivery of Jewish education

through a wide array of intensive programs.



Through a feedback, evaluation and menitoring system, innovation

developed in Lead Communities will be diffused thrcughout the

country.

IT. THE ASSIGNMENT

A planning process must be undertaken to deal with the systematic
development of lead communities. This process should be guided
by a sub-committee of the CIJE and staffed by educators and

planners. The product of the planning process should include:

1. A description of alternative conceptions of a lead

community. Two models have already heen discussed (Appendix

A).

2. A re-examination and amplification of the assumptions upon
which the concept of lead community is based and a
recommendatici as to which are to guide the work with lead

communities (see Appendix B}.

3. The development of criteria for the selection of lead

communities including visiting teams.

4 . A decision on the method for the selection of lead

communities (public announcement, who will decide, when).

5. Suggestions as to the kind of local mechanism needed in the
community for work with the CIJE, towards the establishment

and maintainenance of the lead community. Prepare assessment
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-- diagnostic tools -- to assist communities in self-study

(the preparation of a local "educational profile").

Establishment of a program for the development of
"portfolios" of best practices (recruit staff to develop
porifolios, possibly locate these staffs at institutions

throughout North America).

The development of rosters of experts for work with the
communities in each of the programmatic areas (e.g.,

supplementary school, day school, etc.).

Design relationship between lead communities and continental
and regilonal institutions (the denominations and their
training instituticns) for the purposes of training and

consultation.

Prepare recommendaticns for the development of community

leadership to guide and support the lead community.

Start ongoing processes of kuilding contacts with
focundations interested iIn supporting specific categories of

innovative prograns.

Establish a mechanism to maintain a monitoring-feedback-loop
and to guarantee ongoing evaluatiaon of program (1n

partnership with the CIJE).

(]



Recommendations concerning modes of diffusion of findings
concerning the impact of programs in lead communities.
Include relationship and method of communication between
lead communities and interested communities, institutions
and organizations -- during the period when ideas and

programs are being developed.

The preparation of alternative scenarios of how a lead

community would work (see Appendix C).
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£RELIMINARY WORRKING PAPERS FPOR DIOCUSSION BY CIJE

8 QR POLICY ADV 8: NOT FOR IBUTION
S8TRATEGIC PLAN FCR THE DEVELOPMENT

F_LEAD COMM
SOME I85UFES TO BE CONSIDERED

BACKGROUND

The Commission on Jewish Education in North America has
recommended the establishment of three to five lead
communities.

Al

Lead communities will be model communities. In the lead
communities, the CIJE hopes to demonstrate what can happen
when:

0 a community has outstanding personnel

o Jewish education is recognized as important
S by the community and its leadersnip
- - o necessary funds are available
These communities will serve a "leadaership function"
for other North American communities. As laboratories
for educational practices and policies, they will function
as test sites for "best practices" -- exenmplary and
excellent pregrams in all fields.

Each lead community will be reguired to undertake a
process to redesign and improve a wide array of intensive
educational prograns.

Through feedback, evaluation and close monitering, the
innovations developed in the comrmunities will be
diffused thrsughout the ceontinent.

THE CIJE ASSIGNMENT

A planning process wWill systematically develop the concept of
"Lead Communities". A CIJE sub-committee staffed by educators
and planners will quide the process.

The plan should in de:

1. A description of alternative conceptions of a lead
community. Two models are discussed in
Appendix A.

2. A re-examinatiocn and amplification of the assumpticns
upon which the concept is based.

3. Recommendations to gulide the work with lead
communities ( Appendix B).
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Criteria for the selection of lead cormuni<ies.
A method for the selectlcn of lead comnunities.

Suggestions for an appropriate local mechanlism
for work with CIJE to establish the lead community
and to coordinate on-going activities.

An assessment and dlagnestic tocls to assist
communities in self-study and the preparation of a
local educaticnal profile.

A progranm for the develcopment of best practices.

The rosters of experts for work with the communities
in each programmatic area {e.g., supplementary
schogl, day schogcl, etc.).

For training and consultatlon purposes: A design for
the relatiénship between lead communities and
continental and regional institutions, the
denominations and their training institutions,

Recommendations for the developrent of
community leadership to quide and support the
lead community.

A process for building contacts with foundations
interested in supporting specific categories of
innovative programs.

A mechanism to maintain- in partnership with CIJE -
a feedback-loop to monitor and guarantee ongelng
program evaluation.

Recommendations for diffusion of the findings on the
impact of programs in the communities. This should
include recommendations on the ldeal relatlopspip anq
method of communication between lead communltles and
other interested communities, and between .
institutions and organizations during the period wnen
ideas and programs are being developed.

Alternative scenarios of how a .
lead community might work ( Appendix Cj.



LEAD €O ITIEd:; TWO BLE L3

A. A lead community could be all of the Jewish educational
institutions of an individual community. One to
three such sites could be established. Each would reguire
the participation of minimum number of institutions OR a
substantial number of the educational institutions in
the comnunity (e.g., early chilcdhocd programs, supplementary
schrools, day scheels, JCCs, Jewish studies programs of local
colleges and universities, adult education programs).

2. Several lead communities could be established each of which
cculd have a different focus within Jewish education by
ages (e.g., elementary school age), by institutions (e.qg.,
day schools), or some combination.

For example, three lead communities could decide teo focus on
early childhood, supplementary and day schools. Three cthers
would focus on the high school and college-age programs, and
three additional on JCCs, sumner camps and Israel Experilences.
Thus, a signhificant portion of the map would be covered by
this approach.
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tested, they will be carefully monitorad and subject to
critical analysis, Orpenness and creativity, monitoring
and accountability are not easily accomplished, but are
vital to the concept.

EVALUATION

Work will be monitored and evaluated tc discover what can be
achieved with a2 massive systematic invesiment of thought,
energy, and funding. The results will serve as the basis for
diffusion and disseminaticn.

DISSEMINATION

The results of work and lessons learned will be diffused
throughout the NHorth American Jewlsh communify and to cther
interested communities through the world. This can be
accomplished only with documentation ¢f all aspects of the
work. - -



APPENDIZX B

FWORRING ASSUMPTIONS

The Lead Community concept is based on several assunmptions.

1.

LOCAL INITIATIVES

The initiative must come from the local community and

the key participants must be fully committed to the endeavor.
The community must set for itself the highest possible
standards and guarantee necessary funding. The community
selected will have to develcp a leocal mechanism to be
responsible for the initiation of ideas, the design of
programs and pregram implementation.

LEARNING BY DOQING

The nsticn of a lead community assumes that it is possible te
demonstrate effective approaches to specific community
problems and that these can then be replicated elsewhere.
Significant questions concerning innovation and implementation
can only be resolved in real settings and by careful
consideraticn of the many processes involved.

BEST PRACTICE

An inventory of "best practice" will be an important resource.
Examples suggested by the denominational bodies, their training
institutions, educational organizations, JCCA, JESNA, CJF,
and other groups, togethar with thelr staffs will be

hronght to the site, integrated and funded.

CONTENT

The educational program will be guided by a carefully
articulated philosophy developed by raflective

deliberations on educational goals and implementaticn
strategies. Local institutions working with the naticnal
organizations and CIJE co-sponsors and others will be invited
to participate and will produce background papers on the
philosophy to guide the effort. These papers will address:
the problem of translating philosophy into curriculum,

the texts tc be studied and the teaching metheds to be

used. They will also be used to guide the evaluaticn of the
program.

ENVIRCNMENT
The community will be characterized by inncvation and

experimentation. Creativity will be encouraged. Programs
will nes be iimisssd 57 sNisting dideas. 2a ideas ara




APPENDIX C

AN EXAMPLE OF A LOCAYL COMMUNITY AT WORK

After establishing selection criteria, the Board will consider
several possible communities and choose from among them. Each
cemmunity seluuled will credle o structure TO WOrK in partnersinlp
with the CIJE. If a local commission already exists, it could serve
that function.

A study of the community must be undertaken to learn about the
community - the market for Jewish education, the commitment of lay
leadership, and the current level of funding.

A prellmlnary plan would then be developed. Some of its elements
must include:

1. PERSONNLL

A personnel study w:.l1 show the number of filled positions
full-time and part -time in all areas of formal and informal
Jewish education in the community.

The study will alsc identify the gaps - positions that need
to be created and ultimately filled. The denominations,
organizations and training institutions and others will be
invited to jeoin in developing a plan for recruiting, training
and retaining personnel.

a. RECRUITHMENT

All of the recommendations on recruitment in the
Commission report and the results of a future national
recruitment study will be reviewed and the community
required to act on those recommendations.

Some examples:

o Recruit appropriate local c¢ollege students and

contract with them for several years of work
in the supplementary schools, day schools and J¢Cs

o Recruit weople interested in career changes,
o Encourage general educators to train for positions

in Jewish education.

© Recruit outstanding educators{ e.g., Jerusalenm

Fellows, Senior Educators) from outside the
community to assume key positions.

o Recruit persgnnel from national organizations and
build a program to prepare them for positions.



for positioﬁé;‘
b. TRAINING
New people will be prepared for the field.

Everyone currently in the field will be involved in
in-service training and professional development
activities.

For example:

¢ All non-professional teachers will be individually
assessed (current knowledge, individual potential)
and a program designed to meet their needs.

o All professicnal teachers, principals, and informal
educators will be involved in continuing education
planned jointly by the national and lccal
mechanisms.

0 Special fast-track programs will be developed for
retraining general educatcrs or career-changers.

o A consortium of training institutions each with
a specific agssignment - could adopt the community.
The training institutions, the local universities,
institutions in Israel, and other appropriate
groups could be invited toc participate.

o Lay leadership training programs will be
established.

o As a result cof the community study, a new map of
the educaticnal needs in the community will be
developed.

This map will include positions for special
education:; for experts in early childhood
aducation: for_ taacharwtrainarcs., for soaoialicte
Lsrael pxperilence programs; Consulvancs

on Jewish programming LOr JUUS; aqult ana ramily

educators,

T mmy e Aot armimead Rlaab Fhawmeae 44 A wmeasad Faw oan
increase in the number of positicns in the
community. This could include more full~time
positions. This could be the beginning of a new
oenception of the profession!

Accompanying this should be a description of the
training, salary, benefits and status appropriate



tc each pesiticn. Thus, a Bible expert may
earn the same salary and be granted the same
status as a principal. This would expand the
possibilities of advancement beyond the
conventional linear pattern of teacher,
assistant principal, principal.

d. RETENTION

The study may peint to the need for improving the
relationship between lay boards and educators; the need
for better compensation, sabbaticals, trips tco Israel as
well as on-the-Jjob training. The local mechanism will
determine the conditions that are necessary to retain
outstanding people in the field.

2. COMMUNITY - LEADERSHIP, FUNDING, AND STRUCTURES

"Appropriate community leadership will have to ke involved
from the onset. These leaders will develop the community
plans for oversight. The community will create its own
evaluation program or accept a national program so that
success can be measured and appropriate decisicns nade,

Only with well-informed and totally committed leadership
will necessary funding and overall support be obtained
for the work. A partnership between the lav leadership,
educators, and educational institutions must be greated.

J. AN EXAMPLC O AN INOTITUTION - n Dl waby 3 1100

Tha cupplenmentary cchoelc in a cpecsifle community are
cffered below as one exanple of hew the CIJE and local
group could work to implement appropriate
recommendations.

A comnunity taskforce composed cf the acknowledged
leaders of various movements 1s created to help the
local group examine the schools. They bring

examples of "best practice" and invite their

developers and thinkers in the area to jecin in
deliberations on the supplementary school. Tcgether,
they plan an apprcoach to improving the supplementary
school.

The following might be included:
o elaboration of education philocsophies.

o school's relationship to synagogue,
informal education, sumner camping, trips
to Israel, family and adult education.



o definition of legitimate and anticipated
educational outcomes.

o Scope and Sequenca of curriculum and its
content

o available methods and materials to be introduced.

o

problematic areas for which materials must be
developed

Each dencmination is given the opportunity and
appropriate support to develaop a plan based cn cone of the
elements listed akove.

The local grcup and the CIJE reviews, modifies, and
adopts the plan. Funding and crlter*a for evaluation are
agreed upon. The appropriate institutions are asked to
undertake respons*blllty for training the personnel and
-accompany the:-experiment as a whole. For example, for
the Conservative schools, the Jewish Theological Seminary
and its Melton Research Center works with the staff
helping them +a Adecides on matarials and to develop a
training program for its teaching. They would ke
involved with the local schools on a regular basls to
monitor progress and to consult.

Although denominations work individually with their
schools, there are areas where all work together. On many
issues~such as integration of formal and informal
education and the use of the Israsl Experience and family
education, and, possibly even in certain content areas,
such as the teachlng of Hebrew, combined effort yield
significant results.

Within a few years, we learn what can be achieved
with an investment of proper thlnklng and training.
We also see how informal education, the Israel
Experience, family eduction and other elements
cembine to increase the impact ¢f the supplementary
school.

CIJE, in addition to its role in planning, evaluating and
overseeing the entire project, would, as quickly as
possible, extrapclates principles from the experience,
The public debate lead to the development of policies
on important issues (such as salaries, benefits,
professional status, sabbatics, etc.)} Specific lessons

luaaivwd sl gtopse acoceomplished axs Aiaacmimmend +n

other communitles.
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PRELIMINARY WORKING PAPER FOR DIBCUBSION BY
CIJE SENIOR POLICY ADVISORS
ROT FOR DISTRIBUTION

A STRATEGIC PLAN FOR THE TRAINING QF JEWISH EDUCATORS
FOR NORTH AMERICA

GUIDELINES FOR PROPOSALS

BACXGROUND

The field of Jewish education in North America is plagued by a
severe shortage of trained and gualified educators for its
numerous formal and informal settings.

It is estimated that there are approximately 5,000 full-time
positions for Jewish educators and another 20,000-30,000
part-time positions. At the same time, all training progranms
for Jewish education - with the exception of the Haredl sector-
graduate.together approximately 100 people per year -- a figure
woefully inadecuate to meet the needs of the field.

An improvement in this situation is contingent upon a
significant increase in the numbker cf well-trained educators.
This includes training for competence in Judaica, Hebrew
language preficiency and mastery of theory and practice.

It is estimated that today less than cne~half the educatcrs in
the field have these gualifications.

The Commission on Jewish Education in North America has
developed several recommendations to improve Jewish education
including the recommendation to Build the Profession.

The Commission has identified the need te significantly
expand the training capability as a cornerstone of its
current program.

THE ASSIGNMENT
A planning process must be undertaken Zor the

svetematic development of pre-service and in-service training
for Jewlish educatoers for North America.

The product will consist of alternative short, medium and
long-term development strategies and their policy implications
and plans for implementation.

Recommendations might include:

o strategies for the expansicon of exieting training

RIQAGLAms

o links with existing educator tralping prodgrams at
general universities

o use of Israel as a resource for training existing
pregrams and new programs
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o recommendations for the creation of new and innovative
programs, any combiration of the above and nore.

The program will also include recommendations for the:

0 recruitment of candidates for training

0 strategies for dealing with the current shortage of
faculty of training programs

o 1improvement of the curriculum of these programs

o financial aspects of the entire endeavor -- e.qg.,
above costs as well as tuition costs, student
scholarships and fellowships.

Policy recommendations will deal with isstes such as the
relationship between pre-service and in-service education:
the relationship of pre-service education to salary increases
and to professional advancenent; sponsorship of training - in
particular in-service training.

I3 this an activity appropriate for the hureaus of Jewish
education? for individual schocls? for comnmunity centers? for
national organizations? training institutions?

What is the most appropriate role for Israell institutions 7
what kind of partnership should or could be built?

What incentives should ke made available to enccurage
participation?

THE PLAN

The planning prccess will include the preparation cf a zap of
the field of training, including an overview of current
training opportunities in both Jewish and general institutiocons
in North America and in Israel,.

Parts of this map are already availakle, in particular in
the area of pre-service training. Mapping current
in-service training programs is a more complicated assignment
tecause of the variety, geographic distribution and local
rature of nuch of the training. Relevant corganizations-
such as JESNA for education in formal settings, the

JCC Association for education in informal settings, bureaus
of Jewish eduction, the training institutions in the United
States and in Israel, the WZO education departments- will
all need Lo be consulted on the scope, content, guallty

and availability of training.

The map will provide a picture of the current resource

and will identifv challenges and opportunrities. Key 1ssues
facing the training of educators will be identified and
analyzed.

How will faculty for training programs be recruitad and
trained?
what specialized progranms must be developed?
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Wnere should these be developed ?

A detailed needs assessment will be prepared. This is a

complicated as very little existsg ipn most areas, and a great
deal is reguired for all.

How much pre-service training is required? (e.g., the field
presently needs "X" early childhood teachers and will need '"X"
more within five years).

For in-service training, teachers of subjects in Jewish
schools ~- Hebrew, history, Bible, prayer, etc. --
probably need to be involved in regular, systematic
upgrading programs.

New programs are required for informal educators who are now
faced with the need to intensify the rcle of the JCC as a
Jewish educational institution.

The need for faculty training will have to be addressed for
the different assignments. Faculty for in-service education
is likely to be more readlly avallable than faculty for pre-
service education.

Alternative strategies will ba deslgned. In order to inform
the staff's analysis, key individuals (lay

leaders, heads of training programs, experts in the flields
of uEWlSh and general eduction, members of the CIJE

beard) will be interviewed. The interviews will identify the
problems, ideas and visions that should infcrm decisions and
lead to preferred policies and directions for development.

The setting of pricrities will be particularly impcrtant:
o With what segment of the field should we begln’
o With teachers of Hebrew or teachers of history?
o Should we concentrate on didactic skills or on the
commitment of teachers toc Jewish values?
o What will be the respective scope of efforts in the
area of pre-service and in-servica training?

Recommended policies need tc be spelled out and must include
anticipated outcomes, reguired resources -- human, financial,
organizational -- and the time frame. Tha various
reccemmendations must include detalled lmplementation plans.
The plan must allow the CIJE to select appropriate policies
and to have a clear picture of their implications.

A steering committee will be set up by the CIJE to review
planning proposals and to guide the planning process.
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PRELIMINARY WORKING PAPER: FOR DISCUSSION PURPOSES BY CIJE

BENIOR POLICY ADVISORS: NOT FOR DISTRIBUTICN

LOPING A RE CAPABILITY IN NO C

SECME_T331 ONEIDERATION

The Commission on Jewish education peinted to the lack of
reliable data on Jewish educaticn.

"There is a paucity of data about the baslc issues,
and almost no evaluation has been made to assess the
quality an impact of programs.

Because of this, decisions are taken without the benefit
of clear evidence of need, and major rescurce are
invested without sufficient monitoring. We do not know
‘what works in-Jewish education. We do not even know much
about what students know at different stages of their
education. There are not enough standardized achievement
tests, There is not sufficiently accurate information
on the number of teachers in the system, their
qualifications and their salaries.

We also need more extensive investigation into the
history and philosophy of Jewish education in order to
enrich the ¢reative process that will help design the
Jewish education of tomorrow.!

As a result of its findings the commission adopted, as one
of its five recommendations to develop a research capahility:

"A research capability...will be developed at
universities, by professional research organizations,
as well as by individual scholars. They will create
the theoretical and practical knowledge base that is
indispensable for change and improvement. A
comprehensive, long-range research agenda will be
outlined....”

The staff of the Council on Innovations in Jewish Education
(CIJE) suggested that as a first step a
distinguished/outstanding researcher be asked to map and assess
the existing research capability (people, institutions,
forums, resources) and to recommend approaches to the
development of an agenda., The researcher would work with an
active steering or editeorial committee. The work would be
brought to the Senior Peolicy Advisors and to the EBoard of CIJE
for approval,

- L T
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people actively, involved in research on
Jewish education in Meorth America.

There is a group of academics in general education
who are Jewish and have expressed great interest
in Jewish education (e.g., Gammoran and Pekarsky
at the University of Wisconsin; Fieman Nemzer at
Michigan State University).

There are researchers 1n general education whe are
Jewish, who might be recruited to the task (e.g.,
Henry Levin at Stanford University).

There are subject matter experts - primarily
professors of Judaica who could be invited to

contribute their expertise (e.g., Prof. I. Twersky
at llarvard University).

What can should be done to expand the pool of individuals who
devote themselves to research.

b. The Research ﬂéenda:

1.

There is a need to map existing research and to
address its validity. 1In the continuum from basic
to policy research there are encrmous gaps in
knowledge - far beyond what that in general educaticn
or in other areas. (See Appendix A - fron the
Background Papers to the Fifth Ccmmission meeting).
These gaps should be defined and documented.

Soma @arly attempts havae been made to dafinae tha
agenda. These often ceonsist of extensive lists of
possible research topics. There is a need for a
reasoned agenda. Researchers and cthers should think
through the needs and pricritizing them.

o What is already available?

o What will make a difference?

o What is most urgent?

The researcher will need to consider the
situation from several perspectives. From
statistical data (profile of the teaching force)
to the question of indicators.
o How are we improving knowledge and skills
this year?
o What is the true relationship of tuition to
day~school enrollment?
o How much does it cost to run an educaticnal
institutions?
o What are alternative modes of financing?
o How effective has this innovative ~ or
ongoing program been?



4, In the area of curriculum there are examples of
attempts to prepare subject matter for curriculum,
In general, the curriculum for formal and
informal settings 1s underdeveloped and - except
for the Haredim - lacks a contemporary historical
and philosophic foundation. In most settings work
is done without an overall syllabus or set curricula.
Programs often depend on the ingenuity of the
individual educator,

5. Needs, desires, expectations - the market - have
not been addressed.

¢ What do parents want for themselves? for
their children?

o What do students want?

0 What do rabbis and lay people want?

o What is the fit between what exists what is
wanted?

¢ Do the North American Jews have the
education they want?

6. What are the policy implications of the above?
Additional gquestions?

c. The Assignment:

1. The researcher should work together with a steering
or editerial committee and undertake an assessment of
the state of research in Jewish education. The
product shculd consist of a paper that offers an
overview and assessment of the current state of
research, guldelines for an agenda, and suggestions
on the development cf existing and new settings for
research. This should take about 6 months to
caomplete.

2. The paper will be presented to the Senicr Policy
Advisors and to the CIJE Board for discussion
and reconmendations.

3. The CIJE will involve the appropriate foundations in
this process with a view to securing funding for the
development of research opportunities. It will decide
if the research endeavor will be the domain of
one foundation or whether several foundations will be
approached for specific grants consistent with each
foundation's interests.

Added here is Appendix/Research
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DRAFT FOR DISCUSSION: August 2, 1991

TORARDS THE IMPLEMENTATION OF THE RECOMMENDATIONS OF THE
COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA:
THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
LEAD COMMUNITY PROJECT

The Lead Community: A Concept, A Process, A Place

An Overview and Basic Conceptions

A Lead Community is a concert, a process and a plaf

- a community engaged in plarning for a comprehensiiy

far-reaching and systematic improvement of Jewis
education.

The CIJE and the Lead Community

Several lead communities wil. be established and e
will enter a partnership with the CIJE committing
itself to develop and implement a specific plan of
programs and projects in the community.

Content

The community plan must include elements designed
address the ‘enabling options' - professional
development programs for all educators, recruitment i
invelvement cof key lay leadership and enhanced use
Israel experiences as an educational resource.

Programs
The communities should undertake programmatic

initiatives most suited to meet local needs and
resources and likely to have a major impact <on the
scope and quality of Jewish education in the
community.

Monitoring, Evaluation, ang Feed-back

Community plans and projects should be carefully
monitored and evaluated and feedback provided on ai
ongeoing basis.

Appendix: Recruttment and Selection of Lead Communities
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Basic Conceptions

The process of change is gradual. A long term project
being undertaken by the CIJE. The Lead Community Proj
is a means of bringing about meaningful change in Jawi
education in North America by addressing those element
thought te be most critical to improvement.

Without community support for Jewish education and an
approach to deal with the shortage of qualified person
no systemic change is likely. These are the "building
blocks or enabling options" identified by the Commissi

The initiative for bringing about community change sho
come from the local community itself.

Each local community will be encouraged to strengthen
existing programs and toc develop innovative and
experimental programs to expand thinking beyond existii
ideas and approaches.

A local planning mechanism will be responsible

for generating plans and ideas and designing programs
that have the support of a coalitiun of the stakeholder
key institutions and individuals.

In order for a community plan for change to be wvalid al
effective it should fulfill two conditions:

¢ It must be comprehensive and of sufficient scope tf
nave significant impact on the overall profile of
Jewish education.

@ It must ensure high standards of guality. This can
accomplished with the assistance of experts in the
field, careful and thorough planning, and appropri
evaluation procedures.

The CIJE will assist in designing and field-testing
solutions to local proklems through the professional ai
technical support of its staff and consultants and the
assistance of the many rescurces of its co-sponsors-~-
Council of Jewish Federations {(CJF), the Jewish Commun
Center Association (JCCA) and the Jewish Educational
Services of North America (JESNA}-- the national train
institutions, the denomintions and the lccal, regicgnal, .
naticonal crganizations,
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The CIJE and the Lead Community

A coalition of the majority of the local educational instituti

should be required to undertake a planning process and to malb

commitment to recruit outstanding lay leadership so as to astabl]
4 supportive community climate to ensure the success of the pl

Based on the specific needs of the community and the resour
available for implementation each community should Proposy
specific program that it believes will make a significant impact
the scope and quality of Jewlish education.

The CIJE should offer each lead community:

- professional guidance by staff and consultants

- on-going consultation on content and process issues

- liaison to continental and international resources

- facilitation of funding for special prejects through thf
CIJE’'s relationship with foundations

- assistance in the recruitment cf community leadership

- BHest Practice Project

~ Monitoring, Evaluation and Feegd-back

Each community should make specific procrammatic choices selec
by mutual agreement from a menu prepared by the CIJE. The CIJE m
will include reguired and pptional elements.

The required elements will include:

o activities to "build the profession" including in-serv
education for all perscnnel

0 recruitment and involvement of cutstanding lay leaders
for "community support" of Jewish education

o maximum use of Best Practices soc as to strengthen
existing programs

o additional and enhanced Israel experience programs
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Personnel Development:

Communities should develcop and implement 2 plan for the recruitmd
and training of personnel and for activities to "build 4
profession”, The plan should consider the community's varj
settings for formal and informal Jewish education and plan for pa2
service and in-service activities for teachers, principals, raby
and all persconnel working in the field, either as professiocnals 4§
as avocational educators. It should include a plan to recruit 3
train previously under-atilized ccmmunity human resources.

Specific examples of persconnel development activities include i
development o¢f policies and programs tTo improve salaries 4
benefits, to develop new career paths and to empower educators
creating new roles for educators in decision-making in schoals 3
in the community.

The CIJE will recommend elements of an effective personr

development program and assist communities in the planning 4
implementation stages.

Community Support:

Each lead community should launch a major effort at buildi
community support. What is required 1s leadership ait 1
congregational /school, agency brard level and Federation levaels
This regquirement includes the recruitment o©f top leadership |
financial support for Jewish education so as to create a supporti
community climate to influence funding decisions and provi
effective leadership for lead community activities.

Some possible appreoaches to developing siranger leadership h3
beaen identified. They include:

- improving the status of leadership in Jewlsh education
- providing mentors for younger leadership from among the
well-established and influential community leadership

- training ¢of school and agency boards through a
community based training program

- recruiting leadership from active adult learners

- community leadership developmment programs designed
specifically for Jewish educational leadership
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Among-the specific activiies that should be considered is
adoption of a formal agenda for COMMUNITY SUPPORT that include

- new financial commitments with specific appropriate
approaches to local fund-raising

- establishment of a formal education "lobby”

- development of regiocnal or inter-coemmunal networks

- formalization of lay-professional dialogues

- public relations efforts

Opticnal elements may include the enrichment and/or modification
existing programs and the development of innovative |
experimental programs for a variety of settings.

The CIJE should formalize its relationship with each lead commun
specifying the programs/projects to be implemented - the goa
anticipated outcomes, and the additional human and financ]
resources that the community will make available. The agreem
should likewise specify the support that can be expected from
CIJE.

The CIJE should provide each lead community with timely feed-bd
through the study of programs and projects. At a later stage, 1
successful programs may be offered to additional communities
replication or mcdification in other settings. Others may
dropped altogether.
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CONTENT

A wide variety of possible options reflecting the
commitments, concerns and Interests of the commissionars
waere considered - any one of which could have served as 3
pasis for the Commission's agenda. It was recognized that
the options could be usefully divided into two large
categories: enabling options and programmatic options.

The Commission decided to focus its work initially on two enabl

options as major approcaches to change without which other prog
options were unlikely to achieve their goals. The enabling opt4

are to "puild the profession” so as to deal with the shortagdq

qualified personnel and "the community - its leadership, structy
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and funding" so as to provide the support essential for commug
change. Each community will be required first to plan for
"enabling options”, the required elements of the community pla

The Commission identified programmatic areas for intervention i
means to improving existing programs, strengthening institut;
and developing innovative and experimental projects.
programmatic areas include the target populations (early
childhond +through senior citizens), settings and Iframewd
(informal and formal - e.g., schools, centers and camps)
specific content and methods.

Each community should choose the programmatic areas through wi
they plan to address these options.

*"Enabling options” should be reflected in the programmatic aj;
cselected by the community, those most suited tc local needs
conditions.

Two examples help c¢larity the critical relationship bety
*enabling options” and specilic programs.

- Training programs for principals improve scheols.

-~ Individual schools benefit when supplementary school
teachers participate in required in-service training
preograms.

"As the Lead Communities begin to develop their plans of action
Best Practices inventory would offer a guide to succes!
programs/sites/curricula which could be adopted 1in the
Communities." {The Best Practices Project by Dr. Barry W. Hol
Thus a community choosing to undertake a specific program/pro
will be offered models of successful programs/projects by the {
so as to incorporate experience in the field in planning
decision making. The community can then either replicate, medif
develop unique programs, keeping in mind the standards set by t
models.
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Monitoring, Evaluation, and Feedback

Ongoing monitoring of prograss -- collection and analvsis of
data ~- should assist community leaders, planners and educators
improve and adjust implementaticon activities in the communitie

The CIJE should establish an Evaluation Project to provide:

# ongoing monitoring of activities and elements of the
community plan

e cvaluation of progress in appropriate form/s

e a feedback loop(s) tc "connect practical results with a
process Of rethinking, replanning and implementation®

Data will be collected leocally and nationally to:

- evaluate the impact and effectiveness of individual progr

~ evaluate the effectiveness of the Lead Community Concept
as a mgdel for change

- create indicators and a data base to gerve as the basis fi
an ongoing assessment of Jewish education in North Americd

It 1s anticipated that this work may contribute to 2 period
"State of Jewish Education Report® as reccmmended by 4
Commission.

Research findings provided through the feedback loop(s) will mj
information available on a continuous basis for decision-mak]
purposes. The feedback loop(s) provide for the rapid exchange
knowledge and the ability to use information in both planning 4
practice. It s anticipated that this appreoach will result
ongeing adjustments and adaptations of plans.
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UPDATE: NEAT STEPS

organization and infrastructure that is now ready to launch wor
the recommendations of the Commission. The Senior Policy Advi
and tihe Board of Directors of the CIJE nave held their inif
meetings and reviewed preliminary papers and conceptions.
Educatxron Qfficer has begun work on a full-~time basis and a sed
is undrway for the Executive Director and Senior Planner.

During its initial months the CIJE has succeeded in establishi]

Two deliberations were held at the Mandel Institute in Jerusalg
January and July 1991- with CIJE staff, advisors and consultar
A working group of educators ard planners has been formed to ass
the CIJE in its work.

A first workplan for the CIJE and time line have heen establis
that includes the following elements:

Establishing Lead Communities - as outlined in this pd

Undertaking a Best Practices Projects as cutlined in
the enclosed CIJE paper by Dr. Barry W. Holtz

A paper now being prepared towards the establishment ¢
research capability in North America

A project te building community surpert including the
preparaticon of a gtrategic pilan

Development of an appreach to az Continental Strategy
Preparing Jewish Educators as cutlined in the proposa
irom Br, Jack Tkeles

Developing and launching a monitoring, evaluation and
teedback program for the CIJE

Separate papers will be forthcoming on each of the above elemd
of the CIJE's program.

Acknowledgements:

frofessor Seymour Fox and Annette Hochstein: I[mplementing

Recommendations of the Commissicon for Jewish Education in N

America: Documents for Discussion for the Second Jerusalem
Workshop of the CIJE

Mark Gurvis and Dr. Jonathan Woocher: Enhancing Jewish Educat
Throuvgh Community Development

Dr. Barry W, Holtz: The Best Practices Project

Dr. Jonathan Woocher: The Lead Community - A Concept, A Procces
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Appendix: The Recruitment and Selection of Lead Communities

The following approach has been proposed for the recruitment &
selection of lead communities through a two round screend

process,

Application and Selection

Round One: Request for Proposals (RFP)

Following a public announcement and communication to the log
federation, which will include 1information about criteria and
selection process, communities will have six weeks t0o preparey
letter of intent which will be processed by CLJE staff, reviewed
Senior Policy Advisors and a committee of the Board of Directord

Selection Criteria:

A, City Size: minimum population of 15,000 to maximum
populaticon of 250,000

B. Commitment
In the Letter of Intent the local federaticn will be askg
to provide evidence of:

1. the community's capability of a joint effort by all
elements of the community
* 2. commitment to involve all stakeholders
3. an existing planning process

4. initiatives and progress in Jewish education in recerf}

years (5 years)

a serious commitment of lay leadership

potential to recruit strong community leaders

potential for funding for lead commmnity

activities

8. understanding of the importance of creating an
environment conducive to innovation and experimentati

9, commitment to developing personnel.

~} v in

* Letters of support should be included from a sampling g
the stakeholders - educational and communal leadRTrs.

Communities will be selected to participate in the second round
Following discussion and approval by the Senior Policy Advisors 4

the Board of Directors, the CIJE staff will begin the recruitmd
process as outlined above.
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Round Two: Formal Application

Communities selected for Round Two will be invited to Hind
representatives to an informational seminar in preparaticon |lor
Round Two and a more detailed application process that will inclide
a site visit by CIJE staff upon receipt cof the completed form.

Following screening by the CIJE staff, comments will be elicilled
from the Senior Policy Adviscors and all applications. materials nd
comments will be reviewed by a committee of the Board of Directiirs
and recommendations made for approval by the Board.

Timetable for Recrulitment and Selection:

Requests for Proposals (RFP): early September 1991
Round Cne applications due: October 15, 1991
Decision hy CIJE Board: mid November 1991

Seminar for Round Two Communities: early December 199
Round Twe applications due: late January 1992
Decision by CIJE Beoard: by March 1692
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Reaquired Elements

Community Support:

Each Jemad community should launoh a major saffert at hailding
community support, Thisz reguirement incaludez the recruitment aof
Tow leaderzhiip  for financial support for Jawish education o as
to  corsate o supporbive community olimate 2o influence funding
dacisicns and  provide =ffeoctive leadershiip for load  eommunity
aclivities.

adership at the oongregational /schonl,

What 13 reguirad io o
ederation levels,

;
agency board level and ¥
Somea pogsible nrproaches 1o develaplng cxronger Jeadevszshin  have
beon identifiza. Thevy include:
improving the status of leaderuliip in Jewish educaiion
- providing mentcrs for vounger Jeaders=hip {rom amwnyg Lhe
well-zstablished and influenlial comn.nity leadsyship
- tralining of gohool and agencv boards hrousl o
vomswiiily based training prougram
- weoralting leadership from active adult learners
- community Ileadership developuwenl prograns Jesigrned
rpacifically [or Jewish educaticonal leadership

(from " Enhancing Jewish Education Through
Community Development." prepared for the CIJR
by Mark Gurvis and Dr. Jciiathan Woocher)

Among the  seecific activities that sWould be considered  i1s Lhe
adoption of a formal agenda for COMMUNITY SUPPORT that insludes:
- new financial commitments with specific appropriats
approachoa to local fund-ralsing
= eolab)lshienl of a formal uvducallon Tloebby®
developmnent, ol reglonal or incer-comuunsl nelwoils
- formalizaticoy of lay-professional dialogues
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During its initial menths the ClJk has succeeded in eostablishing
a orvganizaticn and infratructure that is now ready te launch work
e the recommendations of the Commission,

A Lirst worlkplan and time line have heen ogsablished +hat ingcludes
the following elements:

E=ztal) . shilineg Lead Communtiss - as outlined in this papew

Undertalking a Best Practices Projects as ceuitlined in
the enclased papsr by Dr., Barry W. Holinx

L paper towards Ll sslablishiment of & research
capability in Worili America

A project to building cammuaity suppert Iincluaing the
praparalion of a strategic 2lan

Devalopmenl of an avproach to a Continental Stratepy fov
Prepariuy Jewishh Zducators ac cutlined in the enclased
waper by Dr. Jack Ukelss

Developing aund launching a monitoring, evaluatlon and
feadbacy pyowram for the CIJE

Separate papers will be fostliconding o each of  the elemonts ol
Lhe CIJE's prrogram,

Doknowledpwnenls:

Pyeofesaulr Seymoul Fox amd  Annette [ochstein : 0 Implementing Lhe
Recommendaticns of the Commission for Jewish Education in Morin
hmericz: Documents for Discussion fer the Second Jerusalem

YWorkshor of the CIJE

Maxls Gurwvis and Do, Jonathan Woecher: Enhancing Jewish ducalion
Thyrough Cenmunity Dovelopment

Dyr. Darry W. HullLz: The Hest Dractices Prolech

Ox. Jonallian Woocher: The Lead Cemmunity- A Concept, A Process, a
™
Place



Appoudlx:The Rocruliment and_Selection of Lead
Commaritl jep

The folloewing approach has boen vroposed for the recruitment and

selection of lead communities +through a  twe Toun sereening
prodcasc,
Dl doad lon and Selection

Beund One: Requesl [ur Proposals (RFP)

Following a  wublic anpnownncement and communication to +he local
federation, which will include information about c¢riteria and the
sewlecbion process, commanities will have six  weeks to prepara a
letter of intont which will be processed by CIJE staff, reviewsd
By fonier I'slicy Advisvio aind  a cwoisnlboouw ol The rwHoard or
Divrectors.

Jelecllion Oviteria;

A. City Jire: minimum population of 15,000 to maximum
population of 250,000 eclassified as
1. Intermediate
2. Lavge lutermediate
3., Laipe

B, Commitniont
tn Lhe Letter of Intent thie local federation will be askoed
toe provide evvidence of;
1. the community's capability ot a joint effeort by all
elements of the community

¥ 2. commitment +a inuvalue all stalkeholdoro
3. au exisbing planning process
4. initiativos and progress in Jewish education in recent
vears (5 years)
3. a seriouns commitment of lay leadevship
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&. potential to reeruit strong community Jeaders
7. potential for funding for lead community
activities
AB. maderstanding of the importance of crezting an
enviranment cenducive to innovation and exparimontation
9. commitment to develowing perconnel.

* Letters of support ghould bo included from a esampling of
the stalkeholders - educationsl and communal leaders.
Twenty communities - a first list of ten and a sec¢ond tier of 10
will be selacted Lo participate in the cccond reund.

Following discussion and approwval by the Senior Polioy Advicors
and  the Board of Directeors, the QJJE staff will begin the
racritment proozcas ae outlined above.

Fownd Two; Formal Applicalion

Twenty Somoinilies wlll e invited to send representatives to an
infoermational =eminar 1In preparaticn for Round lwo and a more
detailed application wprocess that wisl include a site visit by
CIJE staff upcen recelpt of the compleled form,

ollowing sore Uuius Ly Lhe CIJE staff, comments will be ellacited

Lrom Lthe Sepiocy Policy Rdvisors and all appilcations, materials
and c¢omments will be 1eviewed by & committes £ the Beard of
Cirectors and recommendations made for approval by the Beard,

Timetable fur Recruitment and Selection:

«  Requeasts for Propoesals (RFP): werly September 1991

+ Round Ous appllicalicons due: October 15, 1991

+ Decision by CIJE Boaxd: mid November 13%91]

v Bendvar for Round Two Communitios: earliy December 19yl
. Round Two applications due: late January 1992

. Decision by CIJE Board: by Mairch 1992
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PURPOSE

Thu purpuse af ihis project s 10 assist the Councll on Initiatives {n Jewish Educution
(CHE} in its efforts to expand and improve the education, development and training of current
and future Jewish educators in continental North America,

Specifically, the project has three objectives:

u To assess eurrently avalloble resources and necds for pre-service and in-service
training or professional development in the field of Jewish education:

] To develop a five to ten year strategic plan to expand and improve tralning for Jewish
education in North Amcrica. This plun will incorporate an overall view of the future
training system; prleritles for the use of resources; and recommendations for policy
directions and programs to bs promoted by CIJE; and

L To develop a three year implementation plan specifying organizational, staffing and
financinl resources required to carry out recommendations in 2 timetable.

BACKGROUND

The ficld of Jewish education fn North Ameriea i plegued by a severe shortage of
trained and qualified educators for {ts numerous formal and informal settings. It is estimated
that there are 5,000 full-time positicny for Jewish educators and another 20,000 to 30,000
part-time positions. At the same time, all training programs for Jewish education (outside of
the Charadi sector) graduate together approximately 100 pecple per year - a figure woefully
inadequate to meet the needs of the ficid, Improvement is contingent upon a significant

wrease in the number of well-wrained educators, This will include tralning for matters such
as; competence in Judaica, proficiency in Hebrew, mastery of thzory and praciice of
education. It i estimated that today less than half the educators in the field possess these
qualifications.

The Commission on Jewish Edvcation in North Amerlca in lts report, A Time To Act,
cogently describes he “crisis” in Jewish education and fdentifies the interrelated problems that
must be addressed:

- sporadic participation

- dediciencies in content

+ inadequate community suppont
~underdeveloped profession
»uarelinble data




Of all of these problems, addressing fssues related to the profession of Jewish
education is key., Accordingly, pessonnel in Jewish education is one of the major areas of
concern for CIJE. This {ncludes a focus on recruitment, career development (salary and status
enhancement), creation of new types of jobs as well ns the preparation of educators. While
recognizing the inter-relationship of these different dimensions of personne} and building a
professton, this proposal focuses on one dimension -- the education, development and training
of educators.

OVERVIEW OF THE APPROACH

Jewish educntion in Nerth America is Incrensingly being seen as @ life-time
cxperieney encompuysing Yuldenu duy care and BlderHostel, It ineudes intensive 5 year
post-graduate degree programs und a luneh-and-learn experience in a downtown law firm in 2

major chty. It takes place In schools, but alse {n a variety of non-school settings -- the home,
smmier famp Tewich ("nmmnni!;,- Conter callegs Hillel Centor

In such a complex enterprise, the progeams, resources and needs with respect to the
preparation of Jewish cducators are diverse, diffuse, and deccatralized. In the abscnce of 2
decp well of resources, an approved set of professional standards, and an acknowiedged
course or method for training of Jewish educators, a patchworx of solutions have arisen.

These surely run the gamut In quelity, creativity and relevance for other settings. They
nonetheless complicate the task at hand

Thase who have studicd to Levuns professionnl edueniors might hold en edvanced
degree in Jewish education from a nauonal instiwution (e.g. Jewish Theological Seminary);
have a degree from a regional or local College under Jewish auspice (e.g. Spertug College); a
degree from a sccolar University (e.g. Strnford Universlty) or a certificate from a charedi
Teachers senunary (e.g. Beis Yaakov)., The training nossibillties for people invoived in
inforinal Jewish education are even more wicde-ranglng.

This proposal will consider the need for, and training of, educators at all levels (from
sraduate professors to early childhood teachers); In a vuriety of seitings (formal, informal and
mixed); and fer different types of positions (e.g. teachers, principals, speclalty area experts),

Workipe with the Field: In order to cope wlth the complexity of this field it will be
necessary (o work closcly with existing institutions, without necessarily beinp unduly [mited
by what has gone before,

Specifically, each of the tnstitutions of higher education (IHE's) with Jewish education
programs will be asked (both by survey instruments and field visits) for information on their
program resources, plans, usplrations, ussessient of needs, aund 1ecomurendations for natlonal
level nction. This will serve several purposes. First, it obtuins the benefit of some of the best

ba
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thinkIng about preparation and training in Jewish education

P -
: s0m practilioners whao are close
to thf: field, knowledgeable about best program practicas, details and constraints: second. it

provides data essential & : '

or a typolagy of curre vand o it 3 :
! rpoiogy nt regources; and third, it is an imoortant <oure
for innavattve ideas. 1 ’ potiant source

Proicct Commitige: A committee will be formed to gulde the work of this study. Ta
be COll'fplf.SCL'l of distinguished professional and lay leaders in Jowish cducation, the Prejest
Committae will review progress at major stages of the work plan (see below). In addition,
committee members by virtue of their statura and positlons arz ltkely 1o play significant roles
In promoting recommendations and supporting implemantation.

WORK PLAN

1.0 QRIENTATICON

The project begins witl revizw of projact purposes, metheds, and work »nlan with the Board
of Policy Advisors, statf of, and consultants to CIJE; defining workIng assumptions and
priorities; establishing and meeting with the Project Committee; and reviewing hackgrourd
materials,

2.0 RECONNATSSANCE

An interview sehadule will be prepaced, neluding a comprehensive hist of topics on
peaparation and raining of Jowvish aducdters, to ohrain ksy imfrrans o lay leaders,
profesiasaty anbjeet aren evpents vivan ahend atrangthag vralineucan, priorily neade,
appartunities, issues and imparsint choices facing the training of Jawlsh educators.

Key informants will be selected to ensure a cross-sectian of a.l sectors of {nterest and
involvement in Jewish education (e.4., professional end lay groups, geographic areas, formal
and jnformal, etz ). Trterviews will be conducted and responses compiled.

The tesulis of the recennaissarnce will be used o help focus the work in the remainder
of tha profect, The suggestions for improving the proparation of Jewish educators will be
reviewed from the polmt of view of probnble benuflt and probable fagsibllity or risk, This
preliminary assestment will be used to
assess which arcas of the preparation of Jewish educators should receiva Intense analytic
effort and which anes less. o
The most promising avenucs --high potentlal benefls and relatively high probable feasibility .-
will get the most atteation in luter phases of wotk.

I G S IR B AT T ET T rro=ra T o — T
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3.0 RESQURCES AND NEEDS ANALYSIS!

Rased an the rezonnalssance, an assessment of {n-service and pre-scrvice training needs and
resources in both formal und informal settings vf Jewish educaters will be carrled out,

Given the wenkness in existing information, it will be very difticult to develop reliable
ST DA S (TP TURRAISN S THTY WYCTQUER G2 W FUIN X FF1 QYO 3111 (ST (S TR PN ST PSL TV P
oropdicu uf non pooitianoy in fu Jiffioul 10 soyimas she number of annual 1sashor opunlngoy le
aloue W prjedt furwaid fndo e fuisee). T should be pussible Lo geb gpproaliate siuiibers

and qualitative Information utilizing existing informatlon end the judgment of experienced
obsarvers.

On the resource side, some data -- ¢.g. estimates of the number of people recejving degrees in
Jewish education from institutions of higher learning -« will e relatively ¢asy so assemble. It
will be much more difficult to get useful Information ¢n the numbers receiving various levels
and types of in-service training: the training resources belng wiilized 10 produce educators for
informal Jewish education , or to get estimates of the numbers coming out of a variety of
non-degree programs in the charedi community,

The information about necds and resources will be put together to generutes estimates of

program gaps -- both gualitative and quantitative «- for different types of positions, settings
and pans o the country.

40  STRATEGIC ISSUES

In charting future directions there ere 2 number of Important poilcy choleers: |.e., strateple

tssues. These will emerge from the key informant biterviews and ine analysis of resources
and needs,

Tssues wlil) he classifled oty

n Fundamental Issues -- Le. chojcss relnting to the vision of a national approach
to education, development and traiaing of Jewish educators, and the desirable
size und structure of the tralning "system” given current and emerging needs in
the field. Examples of such issues Inciude: Should we be thinking of one
integrated trajning system or scveral? a competitive mode] or cooperative one?
What should be relationship between training for the focrmal and informal
scctors? What should be the rele of different tynes of institutions in relation (o

'See 3A below for an alternate, more svstematic and
elaborate, approach %o the sffort to estimata needs and service
gaps.
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ditferent types of needs? Should institutions be encouraged tu speclalize?
Which elements of the continental training system should be local, which
regional, and which natlonaf?

2 Pallcy and Program issues -- Le. cholces reloting to specific policles and
programs. Some of these choices relnte to existing programs (e.g., what are the
best pollcies and program cheices available to insute high-quality in-service
truindng for teachers or pollcies or programs for creating or locating skilled
and knowledecable tralners of educators, Others relais to the creption of new
progratas (6.2, programs to upgrade the skills of undergraduates teachlng in
supplementary school on g temporary basis).

u Resource and erganization issucs »- i.e. cholces relating to the {nternal capacity
of present institutions or possible new ones to carry out policies and programs.

(e.g. the financial resources, organizational structure, possible coordinative and
Inteprative mechanisms).

50 BASIC POLICY STATEMENT

A draft of the Baslc Policy Statement will be developed by the UAI team working with the
Project Commitiee of CIE. It will represent the resolut!on of fundemental strategle issues
and frame a broad response to the Needs Assessment, The Statement should describe in
broad terms a mode! of the 7utire raiming system. It should define tha roles of various types
of institutions both existing ard =ew. It snould project an overall approaca to upgrading the
guality of Jewish educators in the futurs.

6.0 PRELIMINARY RECOMMENDATIONG

In this phase the Basic Policy Statement will be developed into preliminary recommended
policies and programs. The probuble effectiveness nnd fessibulity of cach proposal will be

assessed. The entire package would 5e reviewed from the perspective of completeness and
internal consistency,

The recommendations moy include the allocation of scarce rgsources among competing

prieritics (e.g., intra-regional pricritics) and suggested criteria for deciding what kinds of
programs 10 fund under what clrcumstances.

Thie Final Report will include 3 summary of the needs: basic policy statement and
recotnmended policies and programs for the next deende.

in
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8.0 IMPLEMENTATION PLAN

A detailed implementation plan will be developed for CLIE that specifies the specific actions
thas QLB vwuld wadeniake w cunly out e Flan. Majoc 1asks, persons or organization

responsible for carrying out tosks, anousl costs, and time fiunces will be specified. By this
poiat in the process, A humber of other key players in this arena will have become committed
to the Plan, Thus, it may be apuropriate and necessary to develop a series of skewch
implementation plans, cach targeed to a different stake-holder in training Jewish educasors.
The process of developing the implementation plan(s) itself provides a useful opportunity for
developing partnerships among key stakebolders (e.g., consortia of Institutions). The
impiementaticn plan becomes the frumewcrk for assigning accountability and for getting work
done.

t —- = = e =



3,0A. RESQURGES AND NEEDS ANALYSIS?

Bused cn the reconnaissance, an assessment of in-service and pre-service training needs and
resources in both formal and informal settings of Jewlsh educators will be carried out,

Glven the weakness in existing {nformatien, L is only possible to gat reliable quantitative
estimates of nceds and resources with a significant investment of effort in the coliection and
analysis of nvw survey information,

In this approach, this project would begin the development of a to-be-periodically vpdated
database on training in Jewish education, Including Information and projections about numbers
of institutions providing training, staffing, enrcllments, expenditures, etc. The baseline duta
will illuminate currently available resources, and permit measurable assessments of progress
{n future years,

Another databuse would include Information on positions by school type and location
(Including full-time and part-time status, salary levels, requirements, eto), openings, turnoves,
incumbents (including their qualifications and training experience, years of service),

Such an effort will vield estimates of the demands for educators (at different Jevels, and with
different kinds of knowledpe and expertise); estimates of the qualified Jewish educators new
peing produced by higher education institutions in North America and Israel; and comparing
the 1wo 10 identify gaps. A varicty of sub-markets wil] be idertificd by: geography (regions
of the country), level of education (pre-school, elementary, secondury, post-secondary),
ecucational role {e.g, professors, teachers, senior educaturs, guldance counselors), knowledge
and skill areas of expertlse. In addition ‘o estimating the slze of each submarket, we will
examine reluted needs, sueh as fob definitions and hierarchles, cnd salary structures,

While such on approach is time-consuming and expensive, sconer or liter it should be done.

“rmis work Step represents an alternate, nere systematic and
»lakerate; approoch to Lhw effust T8 B2TiMAte needs and sarvice
gaps discussed above under 3.0,

e
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Notes from April 17, 1991-
Meeting in New York with Annette and Seymourj
Barry Holtz, Jack Ukeles

T. Lead Communities #»

A,

There is a revision in the recommended approach to lead
communities based on Annette and Seymour's discussions in
Chicago with Jim Coleman and Michael Inhar

1. Summary of latest thinking:

CIJE should direct & process whereby local communities
(perhaps as many as 5-20 sites) make a select from a
CIJE defined 'package' of issues and concerns to be
that the individual community would address.

The 'package' of educational issues and concerns would be
carefully defined by a simulation and plarning process and
might include as many as 30-50 topics. These would be both
‘core’, that is required, and 'elect ve'! topivs chosen by the
individual communities in response Lo their partieular
concerns.

The orliginal concept of a lead community as an action site
or lab remains: experimentaticn, data collection, analysis;
exemplary/ "best practlce'", commitment to on-gning research
and evaluation remain.

Colgman has agreed to role as consultant, possible
addition of Adam Gamoran to direct research
SF to speak with Gamoran and be lialson with Coleman.

Next steps

Proceed with simulation

1.AH and SF to provide a reviscd descriptive statement on
lead comminities and work on the simulation (description
of conditions, issues and concerns), SE has time
constraints until July lst and after that is prepared
to go to Israel, 1if appropriate to continue planning
for lead communitlies.

2.Planner should be selected in time for full participation
in July. In the interim, suggested that SE and Steve work
with Ukeles on the selection process and a time line.
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Possible roles here for selected members of the Senior o —
Policy Advisors

Mceting with Jack Ukeles

Jack Ukeles willing to serve as advisor to SE as 'gift' trem
MAP... possible areas: '‘mapping' training field, selection of

lead communities

SE to meet with Jack on May 5th in Mew York

Identlfication of Personnel for Steering Commlttees
SF and AH made suggestions for individuals for each area

5E has compiled a master list which includes Commission and
CYJE participants~ individuals who worked with the Commission
and - others (from general and Jewish education, lay

and professional) who are potential resources

* this may become a mailing list for newsletter or the

dissemination ¢of information akout CIJE arnd its work.

Lead Communities:

Beiler, Gribetz, Shapirc {Baston)
Schiflf, spack, Kay (Reform)

Recearch: Scheffler, Coleman, Shu.pan

Training: Ettenberqg, Reimer, Lee, Hirt, Ukeles

Informal: Carolyn Keller, Shelly Dorph, Retorm camping (?}
JCCA: Dubin, Poupko {Chicago}

Supplementary Schools:

Reimer, Gail Dorph, Vicki Kelman

Early Childhocd:

Ginzberg, Micky Feinberg

E: every Scnior Policy Advisor sheuld be assigned to cne af
the committees

Best Practices:

A.Barry's role
definition of best practice
expertise- contacts for best practice
B.Panels for each area
C.Timetable
six months- one year to determine current best practice
D.SF: elaboration on stages in the life of best
Stage #l: Servicing the lead comnunity through
provision of Information and
ideas concerning best practice
Stage §2: Conference on"X" (areas or auhbject

matter)

Annotated bibliography of practice
Fhage * i Nent wiage
establishment of Center on "X"
sponsored by foundations at
institutions of higher learning
or cther sites

Stage #4: Research



1. Bas

NOTES FROM MEETING WITH BARRY HOLTZ
March 3, 1991 RE: Best Practilce

ic questions:

What is good practice?

What are the intellectual/content standards for selection?

How are these to be established?

Where dc "unigque" and "creative" programs fit in?

What of "gocod encugh" practice?

Reference: Introduction by Sara Lightfoot Lee to The GooZd
High Schogl.

How does "best practice” relate to researgh issues?

[

2. One of several possible approaches:

a.

b.

C.

d.

v

b.

Barry Holtz will write a brief document !ldentifying the
issues arnd posing a set of guesticns.

Identify a group of consultants - {(from general education
and senior policy adviscrs).

Speak with them individually and as a group. (Written
responses and interviews.) Possible meeting aof group at
CAJE.

Final document with bibliography.

Funding Options
a.

Grant to Barry - appoint him Prolect Nirector and
award a fixed cudget

Grant to Barry for his work and direct compensation to
consultant (S5300 per day), and reicbursement of thelir
axpenses.

6. Timetahle

March Continuing dialogue on "conceptual” issue
April Agreement with Barry

May Initial Deocument/Identify Consultants
June Interviews

culy Interviews

August Yom I'yun/Group Meeting at CAJE

September Final Documen®

crhel
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SECOND DRAFT/FOR :

THE _QOUNCIL POR INITIATIVES IN JEWIBH EDUCATION (CIJE)

Position Descriptien: Planning Director

The nission of CIJE is the implementation of ambitious goals to
bring about change in Jewish educaticn in North America. These
gzals are the racommendations of the North American Commission on
Jewisn Education/The Mandal Commission and are fully documented in
vhe Commission Report, A Time To Act, published in November 1990.

The successful candidate will exhibit evidence of commitment to the
Jewisn people and to the specific goals of the CIJE's. S/he will
have specific knowledge of and experience with Jewish educational
lssues.

The Planning Directer will be responsible to the Executive Director
for all aspects of STRATEGIC PLANNING in the Council's effort to
develcp comprehensive implementation strategies for specif.c
program geals.

Prarequisites:

- A graduate degree from an accredived school in a related
field i.e., public policy, social work, education, Jewish
cornmunal service, the Rabbinate.

- Specific training in policy analysis and technical skills in
strategic planning and one or more of the following:

community planning and organization
social work
education
Frogram adnministraticn
program evaluation and applied social research
grantsnanship

- Experience in a Jewish communal cr educational setting with
demonstrated success.

Major Responsibillities and Tasks:

- to IDENTIPY BTRATEGIES AND TG PACILITATE ongoing activities
with CIJE's various constituencles which include
educational organizations, schools of higher Jewish
educaticon, professional eorganizations, local Jewish
communiities through their federations and central agencies
for Jewlsh education, professional and lay leadership of
The North American Jewish community.

~ tO GATHER MND ABSES8S INFORMATION necessary for activities
ard on-going decisien-making including data collection and
analysis, critical review of materials to evaluate the



usefulness of information and to identify areas where
additional data is essentlal highlighting areas requiring
further clarification and articulating gquestions/ideas.

- to EVALUATE AXD MONITOR programs utilizing established
criteria and to make specific suggestions for improvement.

- to utilize KNOWLEDGE OF RESOQURCES AND THE FIBLD to develcp
policies that insure the integrity of the planning process.

- to maintain ongoing communication with planners withkin
the Jewish community nationwide.

- to assume other related duties and activities as assigned by
the Executive Director and Chief Iducaticnal Officer.

Specitic Bxilla:

- Personal skills, knowledga and diplomacy, the ability to
maintain a pesitive working relation with staff, advisory
boards and lay leadership.

Technical skills to include research and quarntitative skills
and, specifically, the ability to utilize demographic data,
research and survey techniques in planning functions.

-~ Effective writing skills to prepare reports and accompanying
documentaticn and effective skills for related oral
presentaticns.

- Knowledge of computers and experience with data bases
preferred.

Salary commensurate with training and experience.

Position available Spring 1991. The offices of the Cocuncil for
Initiatives in Jewish Education will be located at 730 Broadway New
Vork, New York., Interested candidates are invited to send a resune
and names of three references to:

"Dr. Shulamith R. Elster
CIJE

1901 Fast Jefferson Street
Rockville, Maryland 20852

2/22/91
SEE



Mandel Institute 'J:IJK_J 1921

For the Advanced Study and Devetlopment ol Jewish FEducation

February 1591
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I. Background

The field of Jewish education in North America is plagued by a
severe shortage of trained and qualified educators for its
numerous formal and informal settings. It is estimated that fhere
are approximately 5,000 full-time positions for Jewish educators
and another 20,000~-30,000 part-time positions. At the same time,
all training programs for Jewish education (outside of the Haredi
sector) graduate together approximately 100 people per year -- a
figure woefully inadequate to meet the needs of the field.
Improvement is contingent upon a significant increase in the
number of well-trained educators. This will include training for
matters such as: competence in Judaica, proficiency 1in Hebrew,
mastery of theory and practice of educaticon. It is estimated that
today less than cone-half the educateors in the field possess these

gqualifications.
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The Commission on Jewish Education in North America has developed
several recommendations to improve Jewish education. Among these
is the recommendation to Build the Profession. The Commission has

identified the need to significantly expand the training

capability as a cornerstone of its program.

II. The Assignment

A planning process must be undertaken to deal with the systematic

development of pre-service and in-service training for Jewish

educators for North America. The product will consist of
alternative short, medium and long-term developnent strategies,

their policy implications and plans for their implementation.

Recommendations might include strategies for the expansion of
existing training programs; links with existing educator training
programs at general universities; the use of Israel as a resource
for training (the enlargement of existing programs and the
development.of new programs); recommcndations for the creation of
new and innovative programs; any mix of programs and more. The
product will alsc include recommendations for the recruitment of
candidates for training; strategies for dealing with the current
shortage of faculty for training institutions; improvement of the
curriculum of training programs; the financial aspects of the
entire endeavor -- e.g., the cost of the above as well as tuition

costs, student scholarships and fellowships.

Policy recommendations will deal with issues such as the



relationship between pre-service and in-service education; the
relationship of pre-service education to salary increases and to
professional advancement; sponsorship of training - in particular
in-service training: is this an activity appropriate for the
bureaus of Jewish education, for individual schoocls, for
community centers or for national organizations and training
institutions? What i1s the most appropriate role for Israeli
institutions in this area ~- what kind of partnerships should or
could be built? What incéntives should be made available to

encourage participation in in-service training?

ITI. The Plan

The planning process will include the preparation of a map of the
field of training, including an overview of current training
opportunities in North America and in Israel, 1in both Jewish and
genefal institutions. Parts of this map are already available, in
particular as regards pre-service training. Mapping the current
availability of in-service training programs 1s a more
complicated assignment because of the wide wvariety, geographic
distribution and local nature of much of this training. Relevant
institutions such as JESNA, bureaus of Jewish education, the
training instituticns in the United States and in Israel, the WZO
education departments, will all need to be consulted on the

scope, content, quality and availability of training.

The map will offer a picture of the current resources available

for development, and will help identify both challenges and



opportunities. Key issues facing the training of educators will
be identified and analyzed as part of this effort. E.g., how will
faculfy for training programs be recruited and trained; what kind
of specialized programs must be develcped {(informal education,

senior personnel) and where (at general universities, in Israel,

etc.).

A detailed needs assessment will be prepared. This is a
complicated assignment since not much exists in most areas, and a
great deal is probably regquired for all. How much pre-service
training and of what kind is required (e.g., the field presently
needs "X" early childheood tecachers and will need "Y¥" more within
five years). For in-service training, teachers of subjects in
Jewish schools -~ Hebrew, history, Bible, prayer, etc. --
probably need to be involved in regular, systematic upgrading
Programs. New programs are probablyv regquired for informal
educators who are now faced with the challenge of intensifying
the role of the JCCs as Jewish educaticaal institutions. The need
of faculty for training will have to be addressed for the
different assignments. Faculty £for in-service education is
probably more readily available than faculty for pre-service

education.

Alternative strategies for development will be designed. In order
to inform the staff's analysis, key actors (lay leaders, heads of
training programs, experts in the fields of Jewish and general
education, members of the CIJE board, others) will be

interviewed. The purpose of these interviews will be to identify



the problems, the ideas and the visions that should inform the
develqQpment of the field and will lead to preferred policies and

directicns for development.

Because the issue of training is so massive an undertaking, the
setting of priorities will be a particularly important
assignment. With what segment of the field should we begin, with
teachers of Hebrew or teachers of history? Should we concentrate
on didactic skills or on the commitment of teachers to Jewish

values? wWhat will be the respective scope of efforts in the area

of pre-service and in-service training?

Recommended policies for development need to be spelled out and
must include the anticipated outcomes, required rescurces —-
human, financial, organizational -- andé the time frame. The
various recommendations must include detailed implementation
plans. The plan must allow the CIJE tc select the appropriate

policies and to have a clear picture of their implications.






c. There may be a tension between the local perception of the community’s priorities and our

view of what must be done to fulfill our goals for the lead community as a demonstration
site or model of excellence.

d. Possible considerations in selection process:

. city size

. geographical location

. lay leadership commitment

. planning process underway

. financial stability

. availability of academic resources

. strength of existing institutions

. presence of some strong professional leadership

9. willingness of community to take over process and carry it forward after the initial period.

o B R S I N

In general, there was difficulty in conceptualizing a clear set of criteria for choosing lead
communities —and in deciding among the goals of replicability/demonstrability/models of
excellence. What emerged from this discussion was consensus on the idea of differentiated
criteria: different communities might be chosen [or diiferent reasons. On the other hand, we
clearly cannot afford to fail: however we choose candidates, we must be convinced that
between the community’s resources and our own, success is hikely.

There was agreement that the CIJE needs to clarify what a lead community is: what are the
specific categories of actions and/or programs and/or processes which form the heart of the

lead community effor1. However, there was no closure on content. Two aspects were con-
sidered:

2. The lead community is characterized by a certain type of planning approach, involving
comprehensive, systematic planning; a national perspective and involvement (via various
national educational institutions. movements, etc.); aad the bringing in of outside resour-
ces, human and material.

b. In addition to “a,” the lead community would be required to make certain educational.
programmatic commitments (€.g., to in-service trainiag, leadership development, etc.)

The [ollowing points were agreed upon:

a. The centrality of systematic assessment and planning and the role of the CIJE in providing
resources and incentives for this process.

b. The full support of top local lay leadership as a sine qua non.

¢. The overall goal of creating fundamental reform, not just incremental change; of creating
new approaches, not just extinguishing fires.

t2



d. The importance of an approach based upon research, analysis and national decision-
making.

e. Lead communities serve as laboratories, but not as the only laboratories: we might be
supporting experiments elsewhere for eventual application in a lead community.

f. Theneedtoestablisha contractual relationship between the CIJE and the lead community.

The discussion moved on to the issue of what the CITE would provide for a lead community.
A model which served as a basis for discussion was that of an account manager: someone who
must work closely with a client and understand all of his needs in depth and who must be
creative in bringing in various other resources to fuifill those needs.

Thus, the CIJE would serve a facilitating, matchmaking, guiding, managing role. Closure was
not attained on an exact role description, but a number of specific applications of this concept
were discussed:

a. Providing a “roster of experts” (persons and instirutions) on whom the lead community
can cal for specific assistance.

b. Arranging for the seconding of staff resources from existing institutions to the lead
community.

c. Providing up-to-date information on developmems m general and Jewish education
relevant to the communities’ planning process.

d. Finding and “certifying” best practices is a valuable service which the CIJE needs to
provide to assist lead communities. This turns out to be not as simple as first appears. The
CIJE will have to mvest resources and energy into studying the whole concept of best

practice, and developing procedures for finding, certifying, and communicating best prac-
tices to lead commuunities and others.

e. Serving as a broker between lead communities and foundations, for providing funding and
for particular programs relevant to the communities’ needs.

f.  Guiding the local planning and research process, providing assistance as needed, quality
control, monitoring and feedback.

There ensued a discussion of the essential “building blocks” which would have to be partof a
lead community’s plan of action. At this stage of our work, the following were suggested:

Programs to train personnel.
Lay leadership development.
Israel program development.
A framework or frameworks for deliberation on educaiional philosophy and goals.
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Building the Profession

All participants contributed to a list of components of the process of building the profession
of Jewish education:

recruitment

pre-service traiming

in-service training

senior personnel development
retention

image and recognition

certification

compensation

professional organizations and networking
career development

supervision and evaluation

research

the contribution of general education
empowerment

paraprofessionals and volunteers.

Of these, five received highest priority ranking by the group:

1. Pre-service training
2. In-service training
3. Recruitment

4. Compensation

5. Networking

In discussion of how to attack this list, the issue arose of the tension between the CIJE'’s
inclination to do its own process leading to a master plan for, say, pre-service training, and the
need to involve other “players” in the planning (e.g., Y.U,JT.S , HU.C,J.C.C.A,, federation
planners, etc.). What will happen if there are conflicts between CIJE’s standards, methods and
directions and the possibly less exacting approaches of existing institutions? The Mandel
Associated Foundations, the Wexner Foundation and others must also be integrated into the
picture since they have decided to invest in pre-service education. It was agreed that thisis a
difficult issue, requiring sensitive and creative thought.






Research Agenda

Two aspects of educational research which are necessary were presented:

® Policy research, including monitoring, evaluation and program design.
® Pure research including the education of educators, the philosophy of education, etc.

Participants suggested a number of areas crying out for research attention:

standardized achievement testing

market research

research itself —a “map” of the field is needed
best practices

data about teachers

evaluation methods

hisiory and philosophy of Jewish education.

And they proposed several different ways in which the CIJE might serve the needs of Jewish
educational research:

Coordination of research efforts; influencing and stimulating,

Reaching out to research institutions to create centers for Jewish educational research.
Making useful connections among research needs, researchers, and sources of funding.
Modeling research-based planning.

Work to create new centers of research and train/recruit new researchers.

o on op

Three concrete results:

a. The CLJE will commission a preliminary paper, preferably by Israel Scheffler, on the state
of Jewish educational research. This will serve as the basis of the work of a high level task
force which will recommend a course of action in order to establish a research capability.

b. J. Woocher will prepare a thought paper on the issue of maintaining a data base of Jewish
educational research.

¢. There is a need to pay special attention to current good research while the longer term
approach is being developed.
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ACTION AGENDA FOR RESEARCH

Commission a preliminary paper, preferably by Israel Scheffler, on the state of Jewish
education researchb and on the need for strategic planning,.

Based on this paper, set up a high level task force which will recommend a course of
action in order to establish a research capability.

J. Woocher will prepare a thought paper on the issue of maintaining a data base of
Jewish educational research.

Seek 1o develop connections among and support for existing researchers, on specific
need-drive projects. while waiting for the entire system to be rebutlt.

Actively model research-based planning from the beginning, commissioning research
and borrowing researchers to provide a research base for every project we undertake.

Make it clear, to our lay leadership and to that of communities (e.g., lead com-
munities) and agencies 1nteracting with us, that we do not move without research.

Developing Community Support

A number of suggestions were made regarding models and directions for pursuing this goal:

The model of the Commission on Jewish Education in North America: give top leaders
important decisions to make and let them work with outstanding professionals.

A constant flow of special events, programming, support, and personal cultivation 1s
necessary to keep lay leaders enthusiastic and involved.

We need to select and cultivate first-echelon leaders in the federation and UJA worlds and
bring them into education.

We should use exciting and dramatic methods to interest our target leadership; e.g.,

prestigious retreats, meetings with high-stams leaders and scholars like Nobel laureates,
university presidents.

We should capitalize on the headway already made in this direction, by working to involve
people who already have been touched by the Commussion.

Systematic creation of a supportive climate by PR and marketing activities; e.g., wide
distribution of A Time to Act, newsletters, materials for rabbis, encouragement of Com-
mission members to speak and write.



g. Weshould develop new programs for educating lay leadership, and work with existing ones
(e.g., CLAL, JESNA, JCCA).

h. We need to cultivate the heads of the three religious movements.
No specific plan of action was agreed upon, though there was consensus that we need to

develop one. Meanwhile, S. Holfman undertook personally to work to involve several key
leaders of national stature in the work of the CIJE.

ACTION AGENDA FOR DEVELOPING COMMUNITY SUPPORT

1. Marketing plan for 4 Time to Act.

[§8]

Efforts to cultivate top echelon continental leadership from non-educational settings
for involvement in CIJE.

3. Reach-out to existing top leadership with interes: in education (e.g., denominations,
Commissioners).

4. Planning team to develop series of high level programs for attracting new top
| leadership and kecping those already involved excited (e.p., retreats, prestigious

meetings, etc.).

5. Establish systematic ongoing public-relations program.

Putting it All Together

The final session was devoted to considering some of the elements of a rough strategic plan,
connecting priorities in a logical order and fitting them to a calendar.

Several general principles were agreed upon:

a. Work of CLJE must be characterized by expertise, quality, and excellence.

b. We must focus on change — planned, systematic, monitored change,

c. We must have a comprehensive outlook
















d. Quicomes

The Commission on Jewish Education in North America was brought into existence because
of an expressed concern with “Meaningful Jewish Continuity.” The pluralistic nature of the
Commission. did not permit it to deal with the goals of Jewish education. However the ques-
tion of desired outcomes is a major issue, one that has not been addressed and that may yield
different answers for each ideological or denominational group in the community. The role of
evaluation in the process of Lead Communities will require that the question of outcomes be
addressed. Otherwise, evaluation may not yield desired resuits. How will this be handied?
Should. for example, each group ot institution deal with this individuaily? (e.g. ask each to
state what is educationally of importance to them). Should it be a collective endeavor? The
CUE may have to develop initial hypotheses about the desired outcomes, base its work on
these and amend them as work progresses.

4. Monitoring, Evaluation and Feedback-loop
The CUE will establish an evaluation project (unit}, Its purpose will be three-fold:

1. to carry out ongoing monitoring of progress in Lead Communities, in order to assist com-
munity leaders, planners and educators in their daily work. A researcher will be commis-
sioned and will spend much of his/her time locally, collecting and analyzing data and offering
it to practitioners for their consideration. The purpose of this process is to improve and cor-
rect implementation in each L.C and between them.

2. to evaluate progress in Lead Communities—assessing, &S time goes on, the impact and ef-
fectiveness of each program, and its suitzbility for replication elsewhere, Evaluaton will be
conducted in a variety of methods. Data will be collected by the local researcher and also na-
tionally if applicable. Analysis will be the responsibility of the head of the evaluaton team
with two purposes in mind: 1) To evaluate the effectiveness of individual programs and of the
Lead Communities themselves as models for change. and, 2) To begin to create indicators and
a data base that could serve as the basis for an ongoing assessment of the state of Jewish educa-
tion in North America. This work will contribute to ihe pudblication of a periodic “state of
Jewish education” report as suggested by the Commission.

3. The feedback-loop: findings of monitoring and evaluation activities will be conanuously
channelled to local and central planning activities in order to affect them and act as an ongoing
corrective, In this inanner there will be a rapid exchange of knowledge and mutual influence
between practice and planning. Findings from the field will require ongoing adaptation of
plans. These changed plans will in turn, affect implementaton and so on.

5. Recruitment and Selection of Lead Communities
Several possible ways for the recruitment of LC's should be considered.

1. Communities. thought to be appropriate could be invited to apply, while a public cali-for-
proposal would also make it possible for any interested communities to become candidaies.

2. Another method could be for the CUE to determine criteria for the selection of com-
munities and encourage only those appearing most suitable to apply as candidates.
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As part of the application process for participation, candidate communities will be mvited to
undertake an organizational process that would lead to:

J—

a. The recruitment of a strong community leader(s) to take charge of the process and to engage
others to assist in the task.

b. Establishing a steering committee/commission to guide the process including most or all
educational institutions in the commumnty.

¢. Conducting a self-study that will map the local state of Jewish education, idennfying current
needs and detailing resources.

d. Engaging a professional planning team for the process.

—
-~

Some or all of these elements may already exist in several commuriges.

A side benefit from such a process would be community-wide publicity regarding the work of
the CIJE and the beginning of a response to the expectations that have been created.

Criteria for the selection of Lead communities were discussed at the January Workshop and at

the March meeting of Senior Policy Advisors (Exhibit 3). They must now be refined and finai-
1zed.

* ¥ ¥ x ¥

We hope that this document will help us in our discussions at the seminar. It is meant to be
modified, corrected and changed. In addition we will nieed o consider some of the following
1ssues:

1. How will the CUE gear itself up for work with the LC? In particular it will have to recruit
staff to undertake the following:

a. Community relattons and community development capability
b. Best Practices
c. Planning; research; monitoring, evaluation and feedback loop (a research unit?)

d. Qverall strategies for development (e.g. plan for the training of educators; development of
COMmMUnIty support).

e. Development of financial resources—including work with roundatons, federations and
individuals.

2. How many Lead Communities can be launched simultaneously? This will require a careful
consideration of resources needed and available.

3. What are the stages for establishing an LC, from selection, to planning, to undertakang
first programs and activides. .

b8















ATiMeTo Act

Selection of Lead Communities

Fundamental to the success of the Lead Communities will be
the commicment of the communicy and its key stakeholders to
this enceavor. The community must be willing to set kigh eqdu-
cational standards, rzise additional funding for education, involve
a!l or mosc of its educarional nsticucions in the program, and
ther:by become a model for the rest of the counrry. Because
the initiative wiil come rrom the communicy jeself, chis will be
a “botrom-up” ratners than a “top-down” efrort.

A number of cicies have already exprassed chair inzerest, 1nd
these and other cities will be considered. The goal will be to
choose chose chat provice the strongest prospects ror success.
An analysis will be made ol the difercor communicies thar have
oitered to participace in the program, and criceriz wiil be devel-
oped for che selection of the sites.

Once the Lead Communicies are selectsd, a pubiic znacunce-
ment will be made so that the Jewish commuricy as 2 whnole

will know the program is under way.

Gereing Searsed
Lead Communities may initiace their programs Dy creating a
loczl planning commitces consisting ot the leaders of the orga-
nized Jewish communicy, rabbis, educators, and lay leaders in all
the organizacions involved in Jewish educarion. They would
prepate a report on the state of Jewish education in their com-
municy. Based on their findings, a plan or action would be
ceveloped that addresses the specific educacional needs of the

community, inclucing recommendasions for new programs.

[N
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A BLUEPRINT FOR THE FUTURE

An invenrtory of best educational practices in North America
would be prepared as a guide to Lead Communities (and even-
cually made availeble to che Jewish community as a whole).
Each local school, communicy center, summer camp, youth pro-
gram, and [srael experience program in the Lead Communities
would be encouraged co select elements from this inventory.
Afcer deciding which of the best practices chey mighc adopr,

the CoOmMmuURITy wWouid C2ve.op fhe aDpPINDIIAte [TLINg Pro-

gram so thac these could be incroduced into cthe relevant insti-
rutions. An imporctane fuaccion of che local planaing group
would be to moniror and evaluate these innovations and to study
their impacr.

The Lead Communicizs will be a major testing ground for
the new sources of personre! char will be develoced. Thev =il
be a prime targer for those participacing 1n the Fellows program
as well as the Jewish Educztion Corps. In fact, while other com-
muniries around the councry will reap the benefits of these pro-
grams, the positive effects will be most apparenc o tae Lead
Comruniries.

The injection of new personnel inco a Lead Community will
be made for several purposes: to introduce new programs: o
ofier new services, such as adulr and family education; and to
provide experts in areas such as cthe teaching of Hebrew, che
Biole, ana Jewisn history.

Thus Lead Communities will serve as piloc programs for con-
tinental effores in cthe areas of recruitment, the UnDrovement ot
czlaries and benefics, the developmenc of ladders of advance-

menc, and generally in che building of 2 profession.










June 27, 189l
To: Shulamith Elster
From: Barry Heolt=z
Re: Best Practice Version 2

Based on my original memo, cur subsequent discussions and our
meeting with Annette and Seywour, here is the way I see the Best
Practice Project at this point.

I. Introduction

As I understand it the purpose of the mroject is to develop an
inventory of "Best Practice" Jewish education programs in North
America. This inventory would aid the future work of the Coun-
cil, particularly in the "Lead Communities” aspect cf 1its work,
because it would offer a kind of data base (or Rolodex) of suc-
cessful progranms/sites/curricula to which the Council staff could
rafar as it worked with the varicus Lead Zommunities. Taus a
person from the Lead Community in "Toledo" (or wherever) coula
ask the Councii “"where is Hebrew taught well?" and the Council
staff would ba able to £ind such a program or schoel or site sone
place in the country Tharcugh consul%ting the Best Practice in-
ventory. E.g. You, Shulameth, would be able to say: "Go to
Temple Ansche Schmutz in Boston and there you’ll see how Hebrew
can be taught well 1in a day schoel/afternson schoel/JCC/whatever
setting." (I assume that the inventory wculd not be 2 published
document but a kind of data base that the Council would keep or
make available to particular interested parties.)

Theoretically, in having such an index the Council woulid ke able
to offer beth psychological and pregrammatic assistance to the
particular Lead Community asking for advice. !"Psychological--
beczuse €or many pecple (both lay and professional) there is
doubt about the actual existence of "Best Practice" about many
aspects of Jewish education. {"Is thers reallv such a creature as
a good Hebrew Schoel," I have keaen asked.; "pDrogrammatic’-— be-
cause by viewing the 2est Praciice of "X" in cone location, tae
Lead Community could see a living example of the way that "XU
might be implemented in its lccal.

~ say "theoretically" in the paragraph above because we really
don’t Xxnow how this will play out in yeal life and certain sig-
nificant stumbling blocks will have to be overcome. First, do we
really xnow that viewing the Best Practice of "X" in Boston of-
fers psychological comfort or-confidence bpuilding ta the person
sitting in the Lead Community of Toledo. Perhaps he or she will
say: "Hev, that’s fine for Boston, but in Toledo we den’t have
A" apnd therefore can’t do YB." Of course, we could reply,
learning that they don‘t have "a" and discovering (by seeing it
in action) that they want to accomplish "B" may be the first step
tcward defining goals and a plan of action for a particular Lead
Community.
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For me, however, the programmatic side of the Best Practice model
is more problematic than the psycholagical issue. Ynowzng that
Boston is able to implement a particular program and seeing that
program in action does not guarantee that Toledo will be aple to
pull it off in their locality, no matter how good their inten-
tions. The issue of translation from the Best Practice site to
the Lead Community community site is one which will requlre con-—

siderable thought. I will come back te this later on in +this
menmo,

II. What do we mean by '"Bast Practica' and how da we go about
figuring it out?

Let’s say fer the sake of argument (and this is a bic assumption
from the theosretical point of view, but prokably jhsh;ﬁled in the
realm of the practical) that "we" know what we mean ky "Best
Practice". The "we" here i3 the network of people we know, trust
or xnow about in the field of Jewish education around the coun-
trv. I assume that we could qenerate a list of such pecple with
not toc much diZficulty. Let’s say Best Prackice is-- in the
traditicon of D.W. Winnicott to Sarah Lightfoot Lawrence (The_ Gocd
High School) to Joe Reimer (Mandel Commission paper)-~ something
like "“good encugh'. Let‘s say that when you and I <alk abeut
Hebrew schools and Day schcols we know what we mean by good
enougi. And that there are people with expertise in cther areas
that you and I might not have (e.qg. early chiidhood; JCCs) who
could do a similar task in those areas.

Of ccurse there is no such thing as "Best Practice" in the ab~
stract, there is only Best Practice of "X" particularity: the
best (i.e. good enoucgh) Hebrew School, JCC, curriculum for teach-
ing Israel, etc. The first prcblem we have to face is defining
the areas which the inventory would want ©o have as these partic-
ular categeries. Thus we could talk abcut scme of the following
areas:

=+~Hebrew schccls

—~Day Schocls

~-—Early childhood rrograms

-—-JCCs

~~adult Zd. programs

tec,-—- Yes, this l1s keginning to get to be a leng list and what‘s
more 1T‘’s only one cut into the problem., The abcve list is es-
sentially "sites" in which Jewish education takes place. But you
could alilso run another list here: subject areas.

-— Bible

-~ Hebrew

~= Israel

etc.
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Complicating this is another factor: As you pointed out to ne,
sometires you can f£ind a “Best Practice” program for cne subject
area Ln a site that isn’t necessarily so great-- for example, a
not so great JCC that runs wonderful programs for early child-
hood.

Hence the following guestion needs to be decided: What are the
appropriate categcries for the inventorv?

Perhaps the way to answer this is to say that we will choose the
categories kased on the follewing criteria:

a) what the Lead Communities appear te want and need. In other
words, we walt for the Lead Communities herfore we dc the job.

b) what we think the Lead Communities will want and need based on
cur discussions in Israel about the Lead Community business.,

c) the quick and dirty apprecach: what we can get up and running
quickly because we know the people (and mavbs even scme actual
sites or programs) already (or can get that info. very fast.)

A guess c<n b~~ Best Practice in: Hebrew schools, early childhoed,
Israel prograns, fanily education curricula or programs.
ITII. suggesticna for a precess,

What has tec ke done to launch and implement the Best Practice
project? I would suggest the follewing steps:

1. bDefine the catecories
I've tried to make a first stab at this iznediatelyv above,

2. Create a document (T will call it a “"definitional guide") for
each category.

The definitional guide is a deocument which is conmposed for each
category. It briefly states what we are looking for when we use
the term Best Practice of X. The definitional cuide is an in-
house "screen" used by the "location £inders" (see below) as a
reference guide. Since this is an "in house" document, ny guess
is that we should not waste a lot of time writing fancy docu=-
ments: You don’t need to hand Vicky Kelman a definitional docu-
ment to ask her to identify 3-5 best, really gocd, or gocod encugh
Hebrew Schoels,

Okay wWe know we want to writa some kind of cefinitional guide:
now much expertise do you need to do this? Perhaps I shculd say,
how many experts de you need? Wwhat I mean is this. You and I
could do this job for day schools and Hebrew schools, could we do
it for adult ed. pregrams? (I’1l answer for myself: probably
yes). For early childhoeod? {(probably no) For special ed?
{definitely noj), etc. So how many people have to be inveolved
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nere? Here’s a suggesticn: I suspect that wvia "the neltvork" we
know how to find out who knows about each cof these areas (that
is, cnce we‘ve figured cut what the arcas are), Can we commis-
sicn a short statement from teams of pecple whao could write this
for each area. These are short pieces. They should alssc include
a suggested list of "“location finders" for each aresa. I suggest
two-person teams just so there can be some bouncing kack and
forth of ideas.

I, Identi®y rthe lgcation fFinders

Cnce we define a list of categories and definitional guides for
each, Wwe wculd then want te find a group c¢f "location {cr sub-
ject) finders'" who would reccgnize cor know about "Best Practice.
Zt mav alzo reguiro a nmeeting cf pecple Lo Lrainstorm places,
sites, people as well. Maybe there should be a brainstorming
group of wall-traveled Jewish sdusators whe could suggest the
"location finders"? and sayke there 13 another group of pecvrle
who are real generalists “ust because they’ve been around th
csuntry sc much that we would be anle tc ask them about any of
“he categories: Bob Abramson, Joel Grishaver, Eliot Spack, Gall
Dorph, Vicky ¥elman, Betsy Katz, etc.

4. Ger the listsg

Gnce we have the "locatizn finders" for each categery and the
definiticonal guides, we can then put together the suggested lists
Zor each categorv. This could come via meetings (as mentioned
abcve}, threough phone calls or simply thrrzcugh cetting submrissions
of lists from the location finders feor each category. Obvicusly,
we wiil have to buy =some tine from people, but except for neet-
ings this should not e an expensive or burdenscme task Sor them.

5. Fwauata *he choices

Hera is scmething we naven’t talkxed about refcre. Cnce we

receive the propcocsed lists in each categeory, are we going to inm-

plenment some Independent evaluation? Wwho would de that and is it
<

This prolect begins to overlap with "Researzh® at this point.
_et’s say we have received these lists of Best Practice sites,
cregrans, etc. wWell, can’t we ask what nmakes them "best" (or
"good" enough). Pernaps this is the same as 35, outside evalua-
tion; perhaps not. But I think we would have to go beycnd mere
lists to Zigure out what it is that d4efines the '“goodness" of the
gocod. (E.g., Reimer’s Commission paper). Qf course this is ne
small jeb. We could prekbably get some of this £rom the locaticn
finders. They could tell us their reasons for their choices. Ve
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might be able to hire some of the location finders to write up
the reasons in brief or in detail. Perhaps we would not need
this for every example in every category but it does seem to me
that we’re geing to need this if we want to get to %7:

7. Translate to Action for the vparticular Lead Communities

What in each Best Practice case can be translated to the Lead
Community and what cannot? This is a cemplicated questicon and
requires the job described in %6 above, at least for those cases
in which the Iead Community is planning to Implement action. Tt
then requires a careful monitoring of what is going on when the
attempt to translate particular Best Practicns actually is
launched. Which of course leads us to 78:

8. Research Dimensions

Here we can mean many things: actien research in looking at the
implementation of Best Practice from one place tgo another;
evaluation research to see what is "kest" about best and haw
things translate fron one setting to another; comparative re-
search as Besit Practice from “"Boston" is tried ocut both 1n Toledo
and Los Angeles. and more teco, I imagine, but I will leave this
to Isa’s project.

IV. Timetable

What of the eight steps above can and should be <cne wnhen? I
will not address this nere, kut leave it as an cpen guestion for
us toe determine. But one thing is clear-- we do have to have a
sense of schedule and prchably should discuss this with the group
in Israel,

V. Don‘’t underaestimate the political dynamite in such an in-
vantory.

A bilt of advice here: This is a mattzsr that needs to be well
thought out. Who sees this inventory? Is is public? I£ it’s a
secret that’s alsco a problem. How do you Keep this from becoeming
politicized by denominations cor localities? Does making it onto
the inventory mean you have a running start on getting funding?
(I can hear it neow: "after all our school is on the Inventory'--
it’s now a capital letter) How do you deal with people who are
annoved because they are not on it?!
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e. Scope and Quality: In order for a LC’s plan to be valid and effective, it must fulfill two CJ/M"M
conditions: /7 6

1. Tt must be of sufficient scope to have a significant impact on the overall educatiogal picture
in the community. 7o B cndiicolde b - O&*‘ﬁ’"‘“@& ,CV“‘M

2. It must ensure high standards of quality through the 1nput of etperts throuch planning, ML""-""'U"‘”‘
and evaluaton procedures. &D«\?ﬁﬁ/\ '

f. Evaluation & Feedback-Loop: Through a process of data- collection, and analysis for the WW-L
- S N : . , 0t

purposes of monitoring and evaluauon the community at large will be able to study and know 7 5«““"

what programs or plans yvield posituve results. It will also permit the creation of a feedback-

loop between planning and evaluation activiues, and between central and local activities.

g. Environment: The LC should be characternized by an environment of innovation and ex- L’;‘ M
perimentation, Programs snould not be limited to exisung ideas but rather creauviry should be

encouraged. As ideas are tested thev will be carefully monitored and will be subject to cnnesl b e
analysis. The combination of openness and creativity with monitoring and accountability 1s not

easily accompiished but is vital to the concept of L[i;%, Q& (M$) U %\Hﬁ(lux) Oj ch"

. Relationship Between the CLJE and Lead Communmes W/‘ Ehe M
o Gl Ay

| fi

-

a. The CIUE will offer the following support to Lead Communities:

. Professional guidancs by its staff and consulants s

t2

. Bridge to continental/cenaal resources, such as the Instituuons or Higher Jewish Learning,
ESWA, the JCCA, CIF, the denominations, etc.

—

. Facilitation of outside funding—in particular by Foundatons

. Assistance in recruitment of Leadership

L1 T A ]

. Ongoing trouble-shooung (for matters of content and of prms} l

. Monitoring, evaluation and feedback loop C _,_:-’—“—“‘__
__'.-r'

. Communication and networking M
Loyt
b. Lead Communities will commit themselves 1o the following elemenis: /

T

=1

1. To engage the majority of stakeholders, institutions and programs dealing with educadon in
the planning process—across ideological and denominational points of view.

2. To recruit outstanding leadership that will obtain the necessary resources for the implemen-
tation of the plan. ;H 22

. To plan and impiement a program that includes the enabling oouons and that 1s of a scope
and standard of qualiry that will ensure reasonable chance f . k})

3, The Content:

The core of the development program undertaken by Lead Communities must include the “ena-
bling opuons.” These wiil be required element in each LC program. However, communites
will choose the programmatic areas through which they wish to address these options.



a. Required elements:
1. Community Support

Every Lead Community will engage in a major effort at building communily support for
Jewish education. This will range from recruiting top leadership, to affecting the climate In
the community as regards Jewish education. LCs will nesd to introduce programs that will
make Jewish education a high communal priority. Some of these programs will include: new
and additional approaches to local fund-raising; establishing a Jewish education “lobby,” inter-
communal networking, developing Jay-professional dialogue, setting an agenda for change
public reladons efforts. ’

2. Personnel Development:

The community must be willing to implement a plan for recruiting, training, and generally
building the profession of Jewish education. The plan will zffect all elements of Jewish educa-
tion in the community: formal; informal; pre-service; in-service: teachers; principals; rabbis;
vocational: a-vocational. It will include developing a feeder system for recruitment; using pre-
viously underutilized human resources. Salaries and benefits must be improved; new career
paths developed, empowerment and networking of educators addressed. The CHOE will recom-
mend the elements of such a program and assist in the planning and implementation as re-
quested.

b. Program areas

Enabling options are applied in programmatic areas. For example, when we train principals, 1t
is for the purpose of bringing about improvement in schools. When supplementary school
teachers participate in an in-service training program, the school should benefit. The link be-
tween “enabling” and programmatic options was made clear in the work of the Commission.
Tt is therefore proposed that each lead community select , as arenas for the implementanon of
enabling optons, those program areas most suited to local needs and conditions. These could
include a variety of formal and informal setiings, from day-schoois, 10 summer camps, o
adult education programs or Israel expenence programs.

c. The Role of the CLUE

The CUE will need to be prepared with suggestions as to how LC’s should work in program
areas. Therefore it will need to buiid a knowledge base from the very inception of its work.
The CUE will provide LCs with information and gtidance regarding “best pracuces” {see
separate paper on “best practices”). For example, when a community chooses to underake an
in-service training program for its supplementary school or JCC staff, it will be offered
several models of successiul fraining programs. The community will be offered the radonale
behind the success of those programs. They will then be able to either replicate, make use of,

or develop their own programs, in accordance with the standards of quality set by those
models.

~ |
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A Tive To AcT

Seleczion of Lead Communizies

Fundamencal to the su2cess of the Lead Communicies wiil be
che commitment of the communiry and ics key stakenolders co
chis endeavor. The communicy must be willing ro ser hign edu-
cacional standards, raise additional funding for ecication, involve
all or most of its ecucational insticucions in the program, and

o 1

chereby become a model for the rest of the councry. Because

the initiacive will come from che communicy iwseif, this will Se.

a “borrom-up” rather than a "rop-down” efforz.

A numbers of cicies have already expressed their interest, and
these and ocher cities will be considezed. The goal will be o
choose those thac provide the strongest prospects for suCcass.
An znalysis will te made or he dirferent cornmaicics taat have
offersd to parricipare in rhe program, and criteria will be cevel-
oped for the selection of the sices.

Once che Leac Commeunicies ars seleczed, z public announcs-
menct will be mada so that tae Jewish community as 1 whole

will know che program is uncer wav.

Gerzing Srarrea

Lead Communities may iniciate cheir programs Dy creating a
local planning commitces consisting of the leaders of che orga-

‘_’Q 1 M - _'_T - 1 1 . T M n}l1
nized Jewish communicy, raobis, educacors, and lay leadess in all
The organizations involved in Jewish education. They would
orepare a report on the state of Jewish educacion in their com-
municy. Based on cheir findings, a plan or acticn would be
ceveloped thac addresses che specinic ecucational needs of che

communicy, including recommendations for neWw Brograme.



A BLUEPRINT FOR THE FUTURE

An inveacory of best educational practices in North America
1 )] . T - .

would be prepared as a guide to Lead Commuaictes (anc even-
tuzlly made available to the Jewish community as a wholey.
Ezch loczl school, communicy cencer, sumimer €Amp, youcn pro-
gram, and Israel experience program in che Lead Commurities
would be encouraged co selecr elemencs from this inveacor;.
After deciding which of the best practices chey mighe adoopr,

the communicy would deveior the appropriars training

-

ro-

Cr
]

“zram so thac these could be inrroduced inro the relevanc mst-
tuzions. An important function of che local planning groun
3 . 3 " + - ¥ .
would be ro monitor and evaluste chese innovaricns and to stucy
Tneir 1mpacrt.
The Lead Communizies will be a major testing grouad or
che new sources of persannel thar will be daveloped. They wiil

be a prime targec for tacs: pasticiparing in che Feillows program

as well s the Jewish Zducacion Cerps. In fzct wnie other com-

munities around the couacsy will reap che benenios of these £ro-

grarms, the posicive effzcts will be mast apparent 1a the Lead
Communicies.

+ - .

The injeczion of new cerssonneal into a Lead Comemunicy witl
ne made for several purposes: [0 1I0IfOCUCE NEW DIOZTAMS; 10
offer new services, such as adulr and family educarion; and <o

provide experts in areas such as che teaching of Hebrew, the

bl

e

Bicle, and Jewish histooy.

Thus Lead Communities will serve as pilot pregzams for con-
tinencal efocrs in che areas of secruizmenc, the improvement ot
szlzcies and benerics, the developmens of ladders of advancs-

ment, and generally in the building of 2 profession.



Exhibit 3

Criteria for the Selection of LLead Comumunities
*  Senior Policy Advisors

What Criteria Should be Used in Selecting Lead Communities?
The following criteria will be considered in selecting lead communices:
City size

a.
b. Geographic locauon

r

. Lay leadership commitment

ars

. The existencs of a planning process

. Financial stability

(T

Availability of academic resources

. Strength of existing institutons

= q

. Presence of some strong professional lzadership

s

. Willingness of community to taxe over process and carry it forward

]. Replicability

k., Commitment to coaliion building (synergism)

. Commitment to innovaden

m. Commitment to a “seamless approach,” involving all ages, formal and informal educanen

n. Commitment to the nodon of Clal Yisraci—willingness to involve all segments of the
COmmunity

0. Agresment with the importance of creaung fundamental reform, not just incremental change






