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"landel Institute

Facsimile Transmissian

David Hirschorn 14.7.94
| 1o Date:

Fo:
, From: Seymour Fox No. Pages: S

Dear David,

I am pleased that this letter is signed both by Alan and mvself and thus I
transfer the baton to the CIIE leadership.. I look forward to the pleasure of
working with you and I will be in touch with your secretary with the hope
that we can arrange a meeting in August.

I believe that we have included the important corrections that you suggested,
particularly the references to Prot. Adam Gamoran as peing the leader of the
Evaluation Project and the fact that Adam and his tcam will be available to
help lead communities undertake specific programs of monitoring and
evaluation. They will also help lead communities develop procedures that
could lead to the publication of a manual of successful practices in the area of
monitoring and evaluation.

[ hope that your Foundation will now be able 10 conclude the formal
commitment with the CIJE for the support of the Monitoring and Evaluation

Project.

With best regards.

Sincerely yours,

Z{/L,.\/\/‘/

Sey OX d Hoffmann






























November 9. 1994

Annctte Hochstein
Mandcl Institute

8 Hovevei Zion Street
Jerusalem, Israel

Dear Annette,

As you well know. Alan Hoffmann has been the Executive Director of CIJE since
August 1993, Alan is on loan from Hebrew University for a limited period of
three years which will come to a close August 1996.

From the outset. both in recruiting Alan and in communicating with our board, we
have emphasized that permanently (illing the position of C1JE's professional
leader is a major ongoing priority of CLJE and tor Alan himself. 1 am conscious
of the opportunity that CUE has to mahe an carly selection of our next executive
director so that hesshe and Alan can overlap, creating an ideal transition in
leadership for the Council. We have decided to engage Lhe services of an
exceutive search {irmi, enabling us to cast our nect as widely as possible in making
this cructal appointment. | am delighted that we have selected Phillips
Oppenhcim to manage this scarch process for ClJL,

The Phillips Oppenheim Group was founded ir. 1991 by Debra Oppenheim and
Jane Phillips Morrison as an vxecutive search firm dedicuted solely to the search
work in the not-for-profit sector. The [irm secks out people who find work in the
not-for-profit sector challenging and rewarding and who have the capacity to
position their organizations strategically and [inancially for the demanding years
ahead. The Phillips Oppenheim Group serves not-for-profit organizations,
domestic and international. in a diverse range of fields including advocacy,
community and economic development, education, human and social services.,
philanthropy/foundations, the environment. health care and the arts.

Debra Oppenheim has been in executive scarch since 1976 and has worked for
four major international search firms before joining forces with Jane. Debra's
work focused on a diverse group of assignments across a broad spectrum of
corporate and not-for-profit organizations while Jane's work was centered on the






COUNCIL FOR INTTTATIVES IN JEWISH EDUCATION

MINUTES: CIJE STAFF CONSULTATION DAYS
DATE OF MEETING: NOVEMBER 7-9, 1994

DATE MINUTES ISSUED: NOVEMBER 29, 1994

PARTICIPANTS: Gail Dorph. Seymour Fox, Annette Hochstein,

Barmry Holtz, Ginny Levi, Robin Mencher (sec'y).
Daniel Pekarsky, Nessa Rapoport
COPY TO: Morton L. Mandel

DAY ONE:
I. CIJE Gameplan - 1995 and Beyond

Alan began the meeting by setting the tone as to the purpose of the week. He based his
introduction upon the CIJE workplans for 1995 develeped thus tar. Emphasizing the
emerging structure of CIJE, Alan outlined the four clear domains our of work, szuctured
in committees chaired by members of our board. In the first half of 1995 the board of
CIJE should grow in size 1o include approximately sixieen new members, four to each
committee. The Steering Committee is set to meet five ‘o 5ix times in the coming year.
Alan noted that as the role of the board crystallize, so coes the clanity of CIJE's rele
within the federated world.

In beginning a discussion about the short termm and long range agendas, Alan posed the
question for the consultation days of where does CIJE want to be in one year and in three
to five years. Are the goals of the organization an aggrzgate of the workplans or is there a
further guiding visien for CIJE? Which parts of the present workplans are indispensable
to the larger goals of CIJE?

f we examine the current status of CIJE, Alan suggested, we can 150late four basic axes
within which CIJE must respond.to some fundarienta] areas of tension regarding 1ts
mission. These are:

A. Planning vs. Implementation
B. Building the Profession and Community Mabilization:
How much of our energy in one relative to the other?
C. Communiry vs.Continental
D. The Federated system as the major context for CIJE's operations

Alan expanded on these issues as framing questions for the consultation days:
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A. The planning and implementation axis begs CHE to make choices about how we wish
to impact Jewish education. In the instance of providing professional development, for
example, what type of a role or roles does CLE provide now and what should we be
providing in the future? Alan offered the CUE - Harvard Principals’ Center Serninar as
an example of CIJE staff members actively planning and then implementing a CIJE
design for in-service training of leaders. The impact of the seminar came directly from
the efforts of CIJE staff on site. As our goals require both planning and implementation.
how much of the ongoing work of CUE should be devoted to such activities as the
sermunar at Harvard?

B. CUE speaks of both building the profession and community mobilization frequently,
but in the past, much of our emphasis and staff time has heen placed on the former. Is
there any well-thought out knowlege base for community mobilizaton? What would it
take for us to move the community mobilization agenda forward? Alan noted the
continuing expansion and development of the CITE board and committees as one
milesione for community mobilization

C. Supenmposed on A and B above lies the tension between CIJE acting on a communal
vs. a continentai level. The building blocks of Jewish education, as outlined in A Time
To Act, indicated that the implementation of bullding ‘he profession and community
mobilization were to take place in the lead communities. The question today beguns with
an evaluation of whether the lead communities are indeed ready for the change stermming
from local implementation of the building blocks.

Our work 1n communsues (e.g. the Educators Survey and Policv Brief, as well as the
seminar at Harvard) form the basis for much of the agenda of the work of CIJE. Our
work in communities have helped us to develop principles such as the "holy trinity”
concept. What commimments does CIJE stll have to these communities? They are still
waiting for 2 well-crafted and articulated personne! acton plan as well as a goals
semnar specifically tailored for their communities.

On the continental level, CHE is looking for partners 10 the personnel action plan and in
particular for in-service education. We have already begun to connect with JTS and
Brandeis on these 1ssues. How wmportant is this coalitton work to fulfilling the goals of
CIE?

D How do we evaluate the success of CLTE” What is the context of our work in
communities within the broader context of Jewish life in North America” Alan
suggested that as we see the increasing numbers of North American Jewish communities
that are involved in creating commissions to immprove their educatonal programs, this
15 an achievement of the CUE approach - even if 1t is not recognized by the communities.
As more and more communities are planning for change, our role should be to install
within other institutions (such as JESNA) the capacity to provide guidance and
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leadership to these planning initiatives.

As the face of organized Jewish life in North America appears to be changing, which
mstitutions are our constituency? With which institutions shouid we build coalitions?
Taking inte account the structural changes of UJA and Jewish Federations life 1s a close
connection with the federation structure sul the most promising address for renewai and
reform?

In light of the 1ssues and temsions outlined above, what should the gameplan of CUUE be
for 19957 In the coming year, CIJE will present a personnel action plan for in-service
education to the Jewish communities of North America In addition we should take the
fust steps to develop a plan which will lay out a matrix detailing core components of the
profession in Jewish education.

The CIE goals and best practices projects should be instrumental to the implementation
of our action in personnel. Best practices can be used a5 part of the process to huild the
curriculumfor educating the educators Concurrently, the Goals Profect stands at the
beart of CUE's work with educational leaders. It has to be part of the plan for both lay
leaders and Jewish professionals.

Is this an effective way to frame the work of CUE? Deces it speak to the question of what
we want CIJE to achieve?

Discussion:

In thinking about the key CIJE issucs noted above, the participants began by examming
the actions CIHJE could take in these areas and the result.ng impacts of those actions.
Brainstorming one aspect of the workplans could serve as an example of how CIJE could
implement all aspects of the workplans.

The exercise, proposed by Annette, centered on the topic of trawning personnel. It was
proposed that an approach to developing capacity for in-service training should be
developed. A a half day seminar for communities in North America on preparing in-
service programs for their personnel would need to be lecated. For such a project, the
role of CIJE might be to run these training seminars, or maybe to Sct up regional centers.
facilitating such work by others. This project could be approached at either or both local
and continental levels A prominent challenge would be to articulate the size and scope
of the project in a way that would maintain the quality. The developing of the people to
facilitate this project was seen as the most important and difficult part of the project. It
therefore should call for the most immediate attention.

Several questions arose out of this brainstorming session, Does the work to create a
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quality produet, in this instance, fit into the longterm goals and and outcomes for CIJE?
The most strategic of goals must be chosen with regard to the work of CIJE. Can we
achieve our goals without expanding our leadership base? By creating more
competition? Into what geographical space should we put the majority of our efforts?
‘Who are our parmers in this project? Are commuaities ready to back this work? Are we
using CIJE's own resourses to our best advantage? Taking into account our limited
resources, what type of choices will we have to make? While this plan for personnel
may be aftractive, are we heading down the right course or falling 1nto a trap? Where
will this eventually take us?

As Dan Pekarsky was in New York only through Tuesday moming, the discusston on
Personne] was deferred unnl after the full discussion on the Goals Proiect.

. The Goals Project
(This Summary was wnitten by Dan Pekarsky)

The purpose of this meeting was t0 artive at 2 .995 Work Plan for the Goals
Project that 1s anchored tn ag adequate conception of the project. The meeting began
with a status-report that focused on three marters: a) outgrowths of the Jerusalem
Seminar, with special attention to developments in the represented commuruties; b) the
October plan for Goals. developed by the core CUE staff in New York in October, [$94;
and ¢) recent conversations between Pekarsky, Fox, and Marom which suggested
considerations to be considered in our review of the October Plan and the overall
conception of the Goals Project. Because the outgrowths of the Jerusalem Seminar and
the October plan are described in some detail in the document summarizing the October
Staff Meeting in New York (artached), this summary proceeds immediately o item c),
which concerned questions posed by Seymour Fox in Pekarsky-Fox conversations,
questions which offer useftl lenses to use in the planmng-process.

A SEYMOURFOX'S QUESTIONS

1. Success, What would Goals Project success look like after, say, 3 years” As noted 1n
our discussion, this could fruitfully be interpreted in two different ways:

a) If the Goals Project is understoogd as no more and oo less than the path
identified in our October meetings, what would optumal success look like?
What would we have accomplished”?

b) Does a) exhaust our expectations of the Goals Project — or 15 there
more that we hope for that might not be captured in a)? If so, what 1s this
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“more"?

Jointly, a) and b) ask us to try to identify the larger conceptions that should
inform the Goals Project

2 What is the relationship between the Goals Project (as articulated in the October
meetings) and the work of a) the Monitoning, Evaluation aud Feedback Project and b) the
Educated Jew Project? More narrowly, how might these projects serve as resources to
the Goals Project?

3 The five levels and our work, The Educated Jew Project has identified five inumately
inter-related levels pertinent to the work of that project and to the Goals Project. These
levels are:

PHILOSOPHY

PHILOSOPHY OF EDUCATION
TRANSLATION INTO CURRICULUM
IMPLEMENTATION

EVALUATION

At which of these levels does the October Plan operate? Optimally, at what levels should
we be operating?

B EXAMINING THE GOALS PROJECT AGENDA THROUGH THESE LENSES.

This examination began with Pekarsky offering two different accounts of what
Goals Project "success” might look like. A) The first, prompted by a comment by
Anpette Hochstein in the first part of the day, set forth some very general long-term goals
(that were not, at least by design, tied to the October plan.) B) The second identified
what success might look like if we fully exploited the potentialities of the October-plan.

A) General long-term goals - three were identified.

1. Increasing numbers of insttutions organized around a goals-agenda
that includes serious wrestling with issues of content.

2. Heavy emphasis in communal planning processes on the place of goals
in Jewish education,

3. A National Center for the Study and Development of Goals for Jewish
Educanon. Such a Center would:
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a) educate key professional and lay copstituencies concerning matters
pertaining to the goals-agenda;

b) develop and make available expertise that will inform
the efforts of communities and sututions that seek to
become more adequately organized around a goals-agenda.

c¢) conduct original research concerning the goals of Jewsh
education, as well as concerning implementation, and
evaluation. Such work might, for example, include a
Jewish version of the two HORACE books or Camegie's
“The Future As History" chapter;

d) develop strategies to disseminate 11s research findings in
ways likely to make an impact;

B) What would success look like for the QOctober Plan?

1. Case-studies of institutional efforts to become better organized around a
goals-agenda.

2. Out of the first-order work in insnitutions and its analysis in the case-
studies, we would acquired an articulated body of lere that includes:

a. strategies and models that can guide efforts at
institutional improvement:

b 1dentificauon of skills, understandings, and aptitudes that
are needed by those guidiag the process of change:;

¢. identification of wstitutional "readiness-conditons” if
meanmingful change is to take place:

d. documentation of some of the effects (expected apnd
unexpected) of taking on a goals-agenda;

e identification of important issues, tensions, etc that need
to be addressed, either by instituhons embarking on a
change-process or national orgamzations like CIIE seeking
to catalyze this kind of change

STA



3. The development of evaluation tools (that would be usable in the future
by other instititions undergoing 2 change process). These toals would
include:

a. an instrurment for taking an tnitial snapshet of an
institution, a look at reality that focuses on avowed goals,
on their implementation, and on educatiopal outcomes;

b. an instrument for assessing the results of having engaced
in a serious effort to become more goals-sensitive.

4. The development of a cadre of resource-people, identified and
cultivated by CIUE who have been, and will continue to be mvolved in
helping institutions become better organized around a Goals agenda

5. From among the institutions idenufied in #1, a community of partnered
institutions each engaged in a goals-agenda and offering experiences and
ideas to one another on a regular bass.

6. A broad awareness among critical constituencies at a variery of levels
concerning the importance of the goals agenda, its feasibility. work being
done in this area. This dissemination to be accomplished via publications.
film, conferences for different constituencies, etc.

C. MEF AND THE EDUCATED JEW PROJECT IN THE FULL-BLOWN
OCTOBER-PLAN

Monitorning, Evaluation and Feedback, MEF could contibute to the development of the
October Plan in a number of wavs:

1. MEF could be invited 1o develop the instruments to be used to assess
current reality at the outset of a goals-process and the outcomes of having
engaged in this process;

2. MEF could be invited to do the assessments.

The Educated Jew Project. Were CIJE to proceed with the October Plan, the
Educated Jew Project could make a number of important contributions including the
following:

1. Not immersed in having to address - and possibly be compromised by -
day-to-day political realiues, the Educated Jew staff could help CIJE keep
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focused on some of the basic questions and concerns that are at the heart
the Goals Project.

2. The Educated Jew staff could prove invaluable in our efforts to
cultivate resource-people for our project or to educate other
constituencies,

5 The Educated Jew staff may be able to offer valuable expertise to the 3
to 5 prototype-institutions identified in the October Plan

4. The Educated Jew Project's papers could prove valuable resources to
the 3 to 5 prototype institutiops. Conceivably, if there is a clear need, the
Educated Jew Project could be invited to commission additional papers
that address issues that are particularly sensitive in the American Jewish
community -- for example, those dealing with *he role of women in
Jewnsh life.

D. DISCUSSION

Qur discussion took place against the general hackground defined by the matters
discussed above. Below are summarized some of the major themes and decisions that
emerged in our discussion, and then a draft of a work plan

1. Supplementing our resources.

The comment was made that CIJE, and the Geals Project i pardcular, should
rdentify and make maximal use of available resources that exist outside the immediate
CIJE orbit. We should, it was suggested, make a careful inventory of such
resources/opportunibes, Such an inventory would include such individuals and
mstitutions as Israel Schefler, Mike Smith, and the Wexner Heritage Foundation There
seemed to be significant interest in exploring the last of the possibilities.

2. The Center-idea

Exgitement and anxiety, It became clear in our conversation that many of the
things identified as central to our Qctober-plan could ultimately be folded into the work
of a Center within the larger conception defined by the three long-term goals. There also
seemed to be considerable excitement about such a Center as 2 home for various Goals-
related etforts But at the same tume as the fairly comprehensive agenda identified in
preceding discussion seemed exciting, it provoked some serious concern. The work
defined by this agenda is, to say the least, substantial — it is much more than CUE can
reasonably take on, given its current shape and prionties. Two nightmares threaten: 1)
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that we don't do all that the agenda calls for and end up doing a mediocre, or radically
circumscribed, or otherwise disappointing job; 2) that we allow the Goals Project to "take
over" the energies of CUE, thus distorting the overall character and direction of the
enterprise.

The spinping-off idea, Neither of these options being acceptable, and in the
tradition of the Mande! Institute, it was suggested that the Goals Project agenda might
best be carned through if it was ultimately "released” from CIJE and given a quasi-
autonomous status (with strong ties of various kinds to CUE). This Center would draw
on some of the expertise and resources currently invested in CIJE, but it would also
develop ties with, and seek out resources from, other institutions and individuals.

Of particular interest was the suggestion that such a Center could ultimately be
established, in cooperation with CIJE and the Mandel Institute, at Harvard. So
{nteresting was this possibility that Seymour suggested testing out with Israel Scheffler at
the end of the week.

Project o1 Centgr, There was in this connecticn some discussion of whether it
might be wiser, in our conversatons with Harvard, initially to speak in terms of a Project
that might eventually nse to a Center. This project would in its inital stages focus on 1)
furthering and studying our work with a select number of prototype institutions; 2)
identifying and educating personnel that would work with such institutions; 3) the
development of our own learning-curriculum.

A limited ipitial agenda, .As the preceding paragraph suggests, whether calied
initially a Center or a Project, it 15 not necessary - nor desirable - for such a new entity to

take on "a full plate" from the very beginning. On the contrary, if created, it might
initially focus on only a few of the efforts that mught eventually define its character. But
it would be important to view these ininal efforts, however narrow, n relation the larger
plan of action.

Ts an independent Center in our intgrests? It should be noted that while the idea of

working towards a quasi-autonomous Center seemed of interest, at various points
reservations were expressed. We should, it was implied, proceed with caution, with
attention to the possibility that spinning-off the Center might not be in the best interests
of CHE

Paralle] centers It was suggested that the model under discussion -- spianing off
a CIJE effort and tumning it into a quesi-independent satellite-center with strong ties to
CUE -- might in the long run also be the way to approach efforts like Momitoring and
Evaluation and Educational Leadership. The thrust of this approach is to keep CUE as a
planning and catalyzing institution that does not get bogged down in implementaton of
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the inttiatives it helps to bring into being.

3. Who could serve as adequate "coaches"/resource persons to institutions embarked on a
change-process”

A possibility presented at the seminar is that CITE work with "coaches” who are
themselves appointed by and representatives of the institutions that are embarked on the
change-process. While this would enormously simplify our work in that we would not
have to seck out a cadre of coacbes, the suggestion was countered with the observation
that it is unlikely that most such institutionally-appointed coaches would be in a position
to help their mstitutions with the content-side of the goals agenda. In response, 1t was
suggested that maybe we need to be thinking in terms of two kinds of coaches -- an
institutional representative skilled in process-issues, and a more content-oriented person
that CIJE cultivated (folks like Bieler and Gribbetz, Marom).

4. Working with Institutions: at what level does one begin?

It was reiterated that forwarding the Goals-ageada does not require beginning at
the level of "philosophy of education.” While efforts ar the latter level are important for
Jewish education, in any given institution the process might well begin at other levels.
Where one begins would need to be decided on a case-by-case basis.

5. Inventory of outstanding commitments

While we did not feel that our enterprise could be shaped by pre-existing
commitnents, these cormmitmenis need to be honored, ind the challenge is to honor them
in a way that will forward our own agenda  These outs'anding commitments inciude the
following:

a, 4 serninars 1n Milwaukee, with the possibility of more 1ntensive work
with “graduates” of the seminar that meet our standards for parmcipation at
this next stage.

b. The Agnon School in Cleveland.

¢ Cleveland's Goals Seminar.

d. Helping to launch Baltimore's Goals Seminars n the spring (with
possible additional expectations flowing out of last summer's promises).
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11
e. A JCC Camp.

f. Some kind of support to Toren's efforts in Cleveland to develop a goals-
agenda with two congregational programs,

6. Other interesting possibilities.
a. The Atlanta JCC Camp.
b. The Baltimore congregational program.

¢. The new Atlanta Day School.

E. [PEKARSKY'S TAKE ON] THE SENSE OF THE GROUP' BASIC DECISIONS
1. Developing capacity is a very high prionty and must be at the center of our efforts.

a. Developing capacity has at least 1 dimensions. the identification and
cultivation of a cadre of rescurce-pecple who will work with us; learning
mare about the nature of the enterprise through work with what we have
called prototype instimitions; a curriculum of study for CUE staff.

b. In our first stage, the idennfication and culttvadon of personnel and our
own learning-cummiculum saould have a very hizh prnionty We should not
be quick to take on more than one or two prototype institutions at the very
beginning

2. CIJE has promises 10 keep — particularly to commurities that participated in the Goals
Seminar this summer in Jerusalem. These promises must be kept in ways that will
forward our broader agenda

a. To keep our promises means to launcb and/or to participate in, and/or to
coordinate Jocal seminars in Milwaukee, Cleveland, and Baltimore: to
waork in some fashion with Agnon; and to engage in an intensive process
with insututtons that emerge from local seminars as promising candidates
for intensive work, Institutions that do so emerge would probeably qualify
as "prototype-institutions.”

b. The impact of keeping these promises, over and beyond our

maintaining our trustworthiness, will include increased awareness among
participating wistitutions of the importance of serious attenton to goals; a
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measure of change among some participating institutions; the
identification of one or more institutions ready for sertous change-efforts;
a lot of serious learning on our own part.

3 CIJE should design and establish a Center for Philosophy of Jewish Educanon,
2. The Center will conduct and disseminate the results of research
pertaining to the goals agenda. It will cultivate and make available the
kinds of expertise that will be useful to institntions and communities
undertaking a goals-agenda. It will educate varied lay and professional
constituencies concerning the importance and character of a serious goals-
agenda. Through such varied activities, it will place the conversation on
goals at the center of efforts to improve Jewish education.
b.CIJE's role is to strategize, design enahle, and create this Center, which
w1l eventually exist in a loosely coupled relationship to CUE

F GOALS PROJECT WORKPLAN FOR 1905

1. Building capacity

a Conceptualizing and planning our own learning-curriculum (Nov.-Dec.,
1994)

b. Resource persons
i. Idenufication of 5 to 20 promising individuais (Dec., '94)
ii. Recruitment of these individuals (Jan'95)

iti. Development of a summer-seminar for these individuals
(Feb. and March, '95)

iv. Summer Semtnar for CIUE staff and for resource
persons (July '95)

v. Pair resource-persons with prototype tostitutions (July,
'95)

vi. Winter-seminar with resource-persons {Dec.95)

c.. Learning through prototype mstitutions
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1, Begin with one or more institutions to which we may

have preexisting commitments.

(January-June, '95)

1. If and only if we have sufficient personrel after meeting

requirements of #1,

identify other institutions. (Summer '95)

iii. Identify institutional representatives who will work with

CUE (Sumrmer, '95) and hold seminar with them (Fall, '95)
2. Houoring outstanding commitments.

a. Four Milwaukee Seminars (January - May, 1995)

b. Participation as planners and possibly as resources in the Cleveland
seminar (Dec.'94 - June '95)

c. Help launch the Baltimore seminars (spring, '95)

d. Meet with Agnon to conceptualize and to help them begin to implement
a goals-agenda (Jan. - May 1995)

e. Consult to Toren in his efforts to enter into Goals-focused relationships
with local educating institutions. (as needed)

f. Identifying "prototype-institutions” from among those pariicipating in
local seminars and/or other institutions -- 1., institutions we are prepared
to work with intensively (June, 1995). Begin work with these institutions
in September 1995,

3 Establishment of a Project for the Philosophy of Jewish Education.

a. Iniual conversations between Harvard, Mandel Institute, and CIJE.
(Dec. 1994)

b. Flesh out conception of the Center, the stages through which it would
develop, and its umtial assignments. (January, 1995)

c. Develop funding support for the Center.
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BY THE END OF '95.

1 We will have identified from 5 to 15 resource-people to work with educating
institutions and/or communities, and we will have participated with them in a process of
learning and tooling up

2 We will have completed local seminars to which we've committed.

3 We will have planned and engaged in a curriculum of study designed for CIJE staff
(and, if timing 1s nght, for some of the individuals identified as resource-people.)

4, We will have identified one or more prototype institutions, either through the local
seralnars or through other means, and we will have assigned some of our new resource-
people to work with these institutions. We will also have begun to work with the person
designated by these institutions to work wath us.

5. We will have established a Project maybe leading to a Center for the Philosophy of
Jewish Education.

DAY THO:
II. Discussion of the Revised Plan for the Goals Project

Following the model as proposed by Annette earlier, the participants analyzed the revised
workplan for the Goals Project in terms of limitations 1nd opportunities for the short and
long term and CIJE's role in making this project successful.

The main Quesuon is What capacity does CIJE have ‘or fulfilling every aspect of the
workplan iterated above? What are the limitations in terms of human resources, time,
and funding?

A. Human Resources

Building capacity should be the highest prionty in the work of the Goals Project
While this may be a time consuming process, the recruitment and training of
Jewash educators to be "coaches” to institutions and communities can only benefit
the work of CIJE in fulfilling both ¢ur short terrn and long term goals

Gail suggested that when working to develop our human resources, we should not
forget to include the newer generations of Jewish educators 1n order to truly
ensure that the process of Building the Profession 1s addressed in every aspect of
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CUE work, CUE will bring seasoned educators together with the newer
generations of Jewish education professionals to train them for the developing
coaching roles.

In an analysis of the Goals Project coaches, Danny pointed out that as these
people begin to take leadership roles in their communities, they will also continue
to learn. CTJE might ultimately create a central training institute for the coaches.

B. Horormg Commitments

It was suggested that CUUE could combine projects to fulfill existing commitments
to specific instirutions and communities. Additionally, these commitments could
be used as opportunities to build the leadership base for future Goals Project
activities. At the same time, the possibility exsts that this service 1o communsties
will bring stronger ties berween the Council and these institations i the futre,
resulting in more commitments on the part of CUE

C. In an analysis of all the workplans of CIJE, the Goals Project represents onlv
one facet of the total activity produced by the Council. The above Jimitations
sit within the total work and resousce limitations of CIUE.

IV. Community Mobilizatien (Nessa Rapoport)

In the work to mobiiize community support for Jewish cducation and create lay
"champions” in the field. Nessa suggested that CIJE must take a proacuve approach. We
should produce substantive documents and take part in setting the agenda for North
American Jewry. Inherent in this work, however, lics the tension between setting the
Jewish communal agenda and publicizing the work of CITE Both projects are necessary
to the success of the overzll workplan of the Council

A Models of Creating Lay Leadership in Communities

How can CIJE engage key Jewish lay leaders in the efforts to transform Jewish
education in North America? Concurrently, what can CIE offer lay leaders so
that they feel fulfilled by their involvement? Several models of creating lay
leadership were discussed.

1. Peer Group Model
Nessa articulated a model to build lay leadership that arose out of a
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meeting with Art Rotman. CUE could increase leadership by building
upon existing peer groups within the world of lay leaders. This could be
accoraplished by making the elite groups accessible to more lay people.

2. Creative Change Model

Nessa noted another approach to the creation of lay ieadership. As
suggested by Chuck Ratner, CIJE could draw leaders to the Jewish
education agenda by proposing creative ideas for the fleld. By drawing
attention to the advancement in Jewish education and its effects on Jewish
life, CIJE could attract and build more support from lay eadership.

CIE could implement this mode] through cur own Board to engage both
seasoned leaders and newcomers in the work of the Council.

B. Community Mobilization as a Building Block of Jewish Education

Concerved by the Commission, the bullding block of community mobailization
plays a significant role in the total CIJE Workplan. As we introduce more lay
leaders into the work of the Council, we must remember to always remember the
inumate connections between the work of lay leaders 1o the work of the other
aspects of CIUE. Because of this link, it may be most productive to concentrate
our efforts for mobilizing community support and building a group of lay
"champions” to leaders who are already affiliated with the Jewish education
agenda.

C Messages

What points of CIJE do we want to highlight when working to mobilize
communities? How do we spread the word? Woere do these conversations take
place? It was agreed that CLUE should ughlight our research and activities, cffer
models of excellence in Jewish educaton as examples of our work and goals, and
bring 10 light the integral nature of Jewish education to the sustaining of Jewish
life.

D Community Mobilization: Toward the Future
Alan began the afternocn session with two questions. Where do we see ourselves

in terms of Community Mobilization for next year? Are there other parts of
Community Mobilization that we shouid discuss”
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Nessa suggested we need to build the relationship between education
professionals and lay leaders. We need to develop new models for mobilizing
commurties. She proposed that CITE begin by developing clear visions of what
we would like to see happening in communities and on a continental level.

Seymour proposed a mujti-pronged strategy for achieving these goals. His plan
would operate on several leveis, addressing short and long term, specific and
philosophical answers. By generating a variety of approaches, CITE could offer a
plan that would cater to many different types of people and communities.

He noted that some people become 1nvolved in Jewish communal life out of a
sense of pride they feel associated with being Jewish. Others may find using their
creative skills for the advancement of Jewish culture to be fulfilling. Based on
these two distinctions, he illustrated the different methods of support CIJE could
provide to lay people for Jewish education and Jewish life as a whole.

1 The Perpetuation of Jewish Life in North America

Lay leaders, through their dedication to their communities. and Jewish
educators, through their teaching, should be working together to ensure
Jewish continuity in their communities and Jewish educaters. CIJE
should help create places for these conversations to occur. Additionally,
we should work to spread the success stories of Jewish educanon.
Educating those lay people who are proud to be Jewish on why
contributing o Jewish education is amonp the best ways to ensure Jewish
continuity is also part of the work of CIJE Additionally, it Jewish
educaters also need educational resources to provide better and better
opportunities for learning.

2. Sociology of Knowledge

On the more theoretical side of his proposal, Seymour discussed CIJE's
ability to promote creative projects that would add to the quality of Jewish
life in the long term. If given the opportunity, the people involved in this
work would become major contributors to Jewish life in a way that no one
is actively pursuing at this time. Part of this work comes from a need 1o
inspire Jewish learning on as many levels as possible. By expanding the
notion of what Jewish life is all about, CUJE can help channel creative
resources into our work angd create more innovatve approaches to
mobilizing communities.
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To motivate all these different types of people, CIJE must present concise goals.
Everyone agreed that engaging lay leaders, educators, and other creative thinkers
15 a difficult yet worthwhile task in our work for the future of Jewish living.

A major task by Nessa is to begin to articulate the Plan for Community
Mobilization which would incorporate this thinking,

E. The Policy Brief and Community Mobilization

The discussion turned toward the immediate with a look at the expected community
impact of the policy brief on the educational background of Jewish teachers in North
Amenca. The group advamced strategies for creating the maximum amount of impact
resulting from the policy brief A discussion then followed about the long range plans
for connecting MEF to increasing community mobilization.

1 Planning zfter the GA

Annette noted that C1JE should expect phone calls from educational institutions
and communities as 2 result of the disseminanan of the policy brief and the
expected publicity surrounding personnel. She pointed out that this creates an
enormous opportunity for CIJE 1o impact education in an immediate way because
it invites communmities to analyze the strengths of thetr teaching staffs, opening
possibilides for decper analysis of their educatianal programs. Alan suggested
that Gail is the best CIJE staff member to field these calls as related to personnel
i our pursuit to turn data 1nto action

2. CIJE and our Growing Data Base

Now that we have begun produce solid data, we need to continue to make it
accessible to communities as indicators of improvement. The communities
themselves can decide how they can best improve their educational programs

To continue the impact of the data, CITE will have to enhance our data base by
creating lists of categories of target groups. By isolating rabbis, schools, etc.. we
can personalize the information to make 1t more valuable to each targeted zroup
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DAY THREE:

Y. Building the Profession (Gail Dorph)

A Overview

Gail opened the discussion, suggesting that a review of plans for the next year should be
pui in the context of a longer term goal for building the profession. She suggested that
our ultimate goal is to insure that Jewish education is staffed by qualified people,
knowledgeable in their fields and committed to their work She suggested that reaching
this long term goal will require the following:

1. Recruitment of new people to enter the field.

2 A change in the structure of the field to support the oumber and quality of
full-time professionals required to do this work,

3. Concerted efforts to energize the people already in the field.

4 Enlargmng the group of people who think of themselves as part of the
teaching force to include Rabbis, community volunteers, and others

5 Broader acceptance of the notion that informal education is an ntegral part
of this picture.

In discussion, it was suggested that it would be usetul to put numbers to the

goals listed above For example, if there are now 3. 000 people working ful] ume
in the field of Jewish education, what is our goa” It was also suggested that
informal educaticn be added to the MEF short term agenda in order that we might
begin to impact that segment of tic Jewish education field.

The notion of personnel may keep our thinking 100 narrow; we should look at
this in the context of a profession. Teaching must be made more attractve by
making the profession more so. This includes issues of salary, benefits, image.
research licensing and career ladders.

We should continue to devise effecuve methods of training, both pre-service

and in-service, while at the same time working on developing a supportive
infrastructure, We believe that CIJE can have an immed:ate impact on the ¢ntical
in-service front. The first step is to show the Jewish community that Jewish
educauor is a serious field.

With the help of an advisory committee, CIJE should work todevelop a fully
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fleshed out plan for Building the Profession. We should assess what is currently
being done and select specific aress for early concentration. This would involve
the development of a matrix identifying all the actors and the various catepories
we wish 10 impact. We should be careful, however, not to limit ourselves only to
what is currently being done, but to think creatively about other approaches.

It was suggested that another way to look at our ultimate goal for building the
profession is to seek to have a comnmunity of learners and teachers in North

America,
B. In-Service Training

Discussion turned to concrete thoughts about how CIJE could impact current Jewish
educators, Qur staff has particular experience on how to design and implement programs
for effective in-service training, but there are few people available to do the work. It was
suggested that we use the laboratory communities as sites to develop programs and
demonstrate their effectiveness toward energizing the field. CIJE should help to transiate
this work into a generic approach which can be implemented elsewbere. CIJE's role
should be to belp design a demonstration, to create models which can be replicated
elsewhere, and to make these available to other communities.

The Biggest Problem is training capacity.

One area in which CIJE can have an impact is in attracting qualified people to work as
consultants in individual communities in order to mov2 in-service waining ahead quickly.
Ancther CIJE contribution should be to identify best practices in the area of in-service to
serve as models for the developmeant of new programs.

CUE's role during 1995 should be to work on building capacity. We might approach the
semninaries, colleges of Jewish studies, and selected secular colleges and universities
about developing programs for training people to serve as trainers of current educators.
Alternatively, CUE might work itself to create a national center of in-service training at
which the training of trainers might be undertaken.

It was suggested that CIJE should declare its commitment to the principle of quality. We
should articulate through documents, workshops, and meetings the centrality of quality
and content to in-service training.

An mmediate 1ssue is how CIJE can be helpful to communities in response to the GA
presentation on the results of the educators survey. How can CUE turn up the heat on the
need for in-service training, provide guidance on its implementation and not spread our
own, staff too thin in the process? Perhaps we can help each community to develop its
own plan for action, keeping in mind the necessity for quality and continuity in whatever
program 1s offered.
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RESPONDING TO THE POLICY BRIEF

The group turned to how, specifically, CIJE should be prepared to respond to the
demands communities might make as a result of the policy brief and Adam Gamoran's
report at the GA.

It was suggested that desired outcomes of the presentation include the following:

1 CIJE should be seen as a (or the) leader for change in Jewish education.
2. People should see that Jewish educators are unprepared for the:r work to a degree
which 1s unacceptable.

5. They should leave with the feeling that there are copstructive responses to this
problem tn the form of systematic, coherent in-service education.

Communities can be advised to take a closc look at thetr own situations, and can be
offered the use of the CIJE assessment tool for this process. They should be encouraged
to 1dentify local deficits and find local resources which can he applied to in-service
training, with advice from CIJE on how to proceed with both of these steps. CIJE can
prepare written matenals in advance which speak to these issues.

CUE might sponsor regional conferences to work wath the lay and professional leaders of
educational institutions. as well as their rabbis, to idenafy the issues and begin to develop
interventions.

Communities can be advised to do the following’

1 Locate a persou locally who can facilitate in-service education. (CIJE might provide
a job description for this person.)

2. Send that person to a program for the training of teacher educators. (CIJE should
design such a program or work with one or more waming instrtutions to do so.

3. Setup local in-service programs, (Regional conferences might use someone such as
Sarah Lightfoot to talk about moving from vision to in-service.)

4. Establish new hiring standards and practices 1o be applied to all new educators into
the system,
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Other medels which CIJE might follow include the following:

1. Identify one commumnity in which to invest heavily in in-service education. Build a
macro-attack in that community. CIJE might work directly wath the community or the
community might hire somecne to work under CITE's guidance.

2. Identify one or several schools (defined as day schools, supplementary schools,
JCC's, camps) to serve as "lead schools" and develop them into models

3. Organize an in-service series 10 take place over a period of three weeks throughout
the year,to be run by training institutions or centers. It was suggested that CIJE's role 1n
all of this 15 o serve as architect. We should help with the planning, help to identify seed
money, and provide giidance as communities do the work.

This portion of the meeting concluded with the following questions:

1. How much of our total building the profession enzrgy should go into in-service
training in 19957

2. Are we leting the policy brief dnive our agenda” If so, is that what we want?

Lo

Does this move our own agenda forward?

It was agreed that these and other questions remain on the table for future discussion.
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MEMO

TO: Steering Committee
FROM: Alan D. Hoffmann
DATE: August 23, 1994

SUBJECT: Goals Seminar Feedback

We thought you would be interested in the attached letters which have come in regarding the

Goals Seminar.
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Rabbi Isaac Elchanan Theological Seminary
500 West 185th Sereer « New York, NY 10033 « (212) 960-3263

An Affiliate of YESHIVA UNIVERSITY

CFFICE OF THE
FOR ADMINISTRATION

AND PROFESSIONAT 3 Elul 5754
EDUCATION

Dr. Allan D. Hoffman
Council for Initiatives in
Jewish Education

15 East 26th Street

New York, NY 10011-1579

Dear Alan:

Yashar Kochacha to you and your staff for a well-conceived and thoughtful
implementaticn of the recent Goals Seminar in Jerusalem! [ trust that you derived
the appropriate satisfaction from the efforts expended to miake the conference
challenging and productive.

Cn a personal level, | want to thank you for the courtesies extended by you and
your staff to me and my wife at the seminar,

look forward to working tegether in the months and years shead to advance our
shared commitment to enhance Jewish education and the commitment of Jews to
Jewish continuity in a mecaningful way.

Best wishes for a Ketivah V'hatimah Tova, and a trouble-free adjustment on your
relocation to the States!

Sincerely,

AT~

Rabhbi Robert S. Hirt
Vice President
RSH:sk



Dan Aaron Pulsler
FPresdert

Janet M Oraverman
Vice President

Les Lazar
Vice Presiaent

Donald Parlmutter
Vice President

Carotyn Alpert
Secretary

Jonathan Shanes
Treasurer

Trustoes
Lurray O Altose
Kay b Ariel
Ellen K Cobn
Renge Edelman
Marilyn Eisenslatl

"Marc W. Freimuth
Alan M. Gendier
Greer Glazer

Jennifer Oeutsch Goldberg

*RAobert Goldberg
Alvin L. Gray
Aochelle Gross
Diane Lavin
Bruce W. Marks
Carol Paull
Kennoth J. Rapopnn
TFana Harcawitz Ratnos

CArthor | Bosnce

TTHancy Roes
Jetfrey Reepka

“Peler B pka

"Barry J Sands
frwen A Srbaler

‘Watter Schaffer

“*Mancy Shanes,

“Keilh Sheram
Kenneth 0 Vinccur
Elten R Whitatull
Clitford & Wolt

TDame! & Worthingion

Hanorary Aoard Charman

ter Azepba

Hanvrany Lide Membors

Beuned Kleinman
Simon Kahe,

“Past President
*rETA Precowdont

Athitated witli the Cleverang Bureay of Jewsh Education, the Jewrsh Lommunity Federation, and e independentt Schools Assocation of Central States

Ehelagnontichool

26500 Shaker Boulevard * Beachwood, Ohio 44122 « Phone: 464-4055

Ray Levi, Ph,D,
Head of Schoot

July 27,1994

Mr. Mort Mandel

Mandel Associated Foundations
4500 Fuclid Avenue

Cleveland. Ohio 44103

Dear Mort,

On behalf of the faculty and Board of Trustees of Agnon School, I would like
to thank you and your foundation for two significant growth opportunities this
summer. Your generous grant to the School for stalf development work at the
Melton Centre for Jewish Education in the Diaspora at Ilebrew University in
Jerusalem allowed a group of Gencral Studics and Judaic Studics teachers to
participate in a seminar designed to meet the needs of Agnon. The gifted Melton
faculty amranped for us to study Bible i the Judeacn Thils and to pursue the
complexities of the peace process will Israeli-Arab high school students in Sachnit
and Jewish residents in the Golan Heights. We participated in an archaeological dig.
studied Islam with a Muslim shethh outside the Al-Aksa Mosque, considered the
impact of secular culture upon Jews at the Hejodian mansions from the Second
Temple period. and read material by Shat Agnon in his home. These experiences
could clearly not have been provided in Cleveland. They allowed us to focus upon
the impact of ficld expericnces ax integral components of a school curriculum.
develop preliminary plans for an cighth grade educational trip to Israel planned for
the spring of 19896, and te¢ examine the mission of'the School. As a faculty group. we
now know cach other well and can build on the trust and understandings that extend
across grade fevels as we work on refining and coordinating our curriculum at home.

During the period that 1 was in Jerusalem, Agnon Board of  Trustees
President Dan Polster and 1 were extremely fortunate to join a group from Clevelund
at the CHE Goals Seminar. The benefits of this senunar were enormous.  The
opportunity for me to spend four dayvs together with our Board President considering
vision allowed us to sharpen and better articulate the vision of  Agnon while
strengthening our working relationship. { cannet overstate the value of bringing layv
and professional leadership together m this (ype of study session.  Repular and
intensive meelings In a setting lar removed from the daily demands of our
professional posttions allowed the Cleveland constituency to build far deeper




communications  network  while collectively  considering the Tuture of Jewish
education in Cleveland. Presentations and dialogue with very strong thinkers among
the CHI: stafl pushed our own thinking to new creative ends. encouraging us to
consider carefully the ways m which we translate vision into practice and compare
our achievements 1o our goals,

We are i the process of prepaning a full report about our summer experiences
which we will forward shortly. Tn the meantime. I want to express my appreciation
o the Mandel Associated Foundation. As a result of our work this past summer, we
look forward to strengthening our partnersiup with the Melton Centre and to building
an ongoing working relationship with CLI17,

Sincerely yours,
A
Ray Levi
Copies: Mark Guryis
Steve Hotlman
Zc'ev Manhowitz

Dan Polster
Peter Rzepha
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MILWAUKEE JEWISH FEDERATION
July 18, 1994

Dr. Alan Hoffman
Director
ClJE-Cleveland Office
P. O. Box 94553
Cleveland, OH 44101

Dear Alan:

Both personally and on behalf of the Milwaukee delegaton | want to thank you for the
time and effort you put into organizing the Goals Seminar and for the concem you
showed to the Milwaukee participants. There were many issues to discuss both before
and during the seminar. The one thing | can now say after completing the five days is
that thers is a lot more work to do.

The Goals Seminar provided a model which we interd to use for our educational
institutions and with some adjustments, potentially for other Jewish communal
organizations as well. As we prepare for the challenges ahead and specifically in the
preparation in our upcoming Vision and Goals Seminar in Milwaukee we will iook forward
to our continuing partnership with the CLIE.

Again, it was great getting together with you in Jerusalem. 1 look forward to seeing you
soon in Milwaukee and in the interim wish you a successful transition to the States.

Please extend our thanks and appreciation to Gail and Barry as well.

ially,

<

Co

/“\J‘r}/\l
Richard H. Meyer
Executive Vice President

RHM/j

P.S. | look forward to picking your brain for sorme thoughts and suggestions as |
prepare for my 3 month sabbatical next summer in Jerusalem.
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Council
for
Initiatives
in

Jewash
Education

chealr
Moron Mandel

Plce Chatrs

B,:l1e Gold
Marhow Maryles
tester Pollack
Mavnard Wishner

Honorarp Chatr
Max Fisher

Board

David Arnow
Danle! Bader
Mandeli Berman
Charies Bronfman
Serald Cohen
John Colman
tacrice Corsan
Susan Crown

lag Devis

Irein tled
Charles Goodman
aAlfred Gotschalke
Nell Greenbaum
Thomas Hausdorfl
Dawd Hirschhom
Gershon Kebst
Henry Koschisky
Mart Lainer
Norman Lamm
Mar=in Lender
Norman Lipoh
Scymour Marin Lipset
Flarence Melon
Melrlin Menans
{Charles Jatner
Estker Leah Riz
Richard Scheuer
smay Schorsch
David Teutsch
[sadon Twersky
Benpeu Yanowz

Executive Dieotor
Alan Hoffmann

November 9. 1994

Annette Hochstein
Mandel Instimte

8 Hovevei Zion Street
Jerusalern. {srael

Dear Annetts,

As you well know, Alan Hoflmann has been the Executive Director of CIJE since
August 1993. Alan is on loan from Hebrew University for a limited peniod of
three years which will come 10 a close August 1996.

From the outset, both in recruiting Alan and in communicating with our board, we
have emphasized that perrmaneatly filling the pusition of CIJE's professional
leader is a major ongoing priority of CLTE and for Alan humself. ] am conscious
of the opportunity that C1JE has to make an early selection of our next executive
director so that he she and Alan can overlap, creaung an ideal transition in
leadership for the Council. We have decided to engape the services of an
executive search firm, enabling us to cast our net as widely as possible in making
this crucial appointment. | am delighied that we have selected Phillips
Oppenheim to manage this search process tor C1JE.

The Phillips Oppenheim Group was founded in 1991 hy Debra Oppenheim and
Jane Phillips Morrisop as an executive search firm dedicated solely to the search
work in the not-for-profit scctor. The finm seeks out people who find work in the
not-for-profit sector challenging and rewarding and who have the capacity to
position their organizations strategically and financially for the demanding years
ahead. The Phillips Oppenheim Group serves not-for-profit organizations,
domestic and international, in a diverse range of fields including advocacy,
community and economic development, education, human and social services,
philanthrepy‘foundations, the environment. health care and the arts

Debra Oppenheim has been in exccutive scarch since 1976 and has worked for
four major international search firmus before joining forces with Jane. Debra's
work focused on a diverse group of assignments across a broad spectrum of
corporate and not-for-profit organizations while Jane's work was centered on the

PO Box §4553 Cleveland Ohio 44101 * Phone (2,6) 391-1852 = Fax- (216) 391-5430
15 Easy goch Sreer, Mew bord NY 100101579 + Phone (P15) SIRENF0 = Fx. (815) 5359. 9046
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Noveinber 9, 1994

Seymour Fox

Mande] Institute

8 Hovevei Zion Street
Jerucalem. [srael

Dear Seymour,

As you well know, Alan Hoftmann has been the Executive Director of CIJE since
August 1993. Alan is on loan from Hebrew University for a limited period of
three years which will come to a close August 1996.

From the outset, both in recruiting Alan and in communicating with our board, we
have emphasized that permanently filling the position of CHE's professional
leader is a major ongoing priority of CIJE and for Alan himself. 1 am conscious
of the opportunity that C1JE has to make an early selection of our next executive
dircctor so that he/she and Alan can overlap, creating an ideal transition in
leadership tor the Council. We have decided to engage the services of an
executive scarch firm, enabling us to cast our net as widely as possible in making
this crucial appointment. I ain delighted that we have selected Phillips
Oppenheim to manage this search process for CIJE.

The Phillips Oppenheim Group was founded in 1991 by Debra Oppenheim and
Jainc Philtips Morrison as an executive scarch firm dedicated solely to the search
work in the not-for-profit sector. The firm seeks out people who find work in the
not-for-profit sector challenging and rewarding and who have the capacity to
position their organizations strategically and (inancially for the demanding years
ahead. The Phillips Oppenheim Group serves not-for-profit organizations,
domestic and international, in a diverse range of fields including advocacy,
community and economic development, education, human and social servi
philanthropy/foundations. the envirorunent, health care and the arts.

Debra Oppenheim has been in executive search since 1976 and has worked for
four major international search firms before joining forces with Jane. Debra's
work focused on a diverse group of assignments across a broad spectrum of
corporate and not-for-profit organizations while Jane's work was centered on the
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Qurald Cohen
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Suwsan Creon

Jav Daels

Irwin Peld
Charles Geodman
Alfred Qottachalh
Nell Greenbaum
Thomss Hausdorit

David Hirschhom
Qershion Xakat

Hernty Kaschiuky
Mark Lalner
Norman Lamm
Marein Lender

Nearemarn Lipenf
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Flotance Meltan

Melvin Merlans
Charles Ratner
Eather Lean )itz
Richard Schouer
Lirnat Schersch
David Teuch
zadore Twersky
Bennan Yanowiz

Bxecutve Direcror
Alan HoHmann

Professor Marshall Smtiz
Under-Secretary of Education

U.S. Department of Education
LAR |Gys) 40i-I0PD

September 12, 1994
Dear Professor Smith,

Attached is our invitation o the Secretary to address the major education
seagion of the Couneil of Tewich Faderations in Denver in November.

Your own work on the systemic reform of asducation has had a major impact
on ourewn thinking. Seymour Fox and Annatte Hnochstain have also

informed ug aWMM their moal revent coirversstions witk you. land our
professional staff would very much appreciate the opportunity to shars with
you our progress and our dilemmas. I hope we can do so as part of helping
orient you and the Secretary io udvaaceof4ne Denver-meeting, - am sending
you a small packet of materials which relate to our work.

Alan D. Hoffmann
Executive Director

cc. Morton L. Mandel
Prefespor Seymnour Fox
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The Hon. Richard A. Riley
Secretary of Education

U.S. Department of Education
FAX: 202-401-0048

September 12, 1994

Dear Mr. Secretary,

Bopard
David Amoe

It is my pleasure to Invite you to address the Genieral Assembly of the Couuil

of Jewish Fedlerations. The Counell of Jevrn Federatiaryia the coulincuial

astociation of 189 Tewish Federations. the central community grganizations
Canude—

Danlrl Badar
Mandall Berman
Chatles Bronimen
Qerald Cohed
John Loiman
Mautice Corson
Susan Crown

Iay Davia

irerin Pleld
Charles Qpodman
Alfred Gotischaly
Nell Qreenbaum
Thomas HEWHorH
Wamd rurschhom
Oarshorn Heaket
Henry Koachiuky
marh Lainer
Norman Lamm
Marein Lendar
Nerman Lipof

evmour Mardn Lipam

loresce Melton
Meivin MeTians
Charles Ratnar
Bsther Leah Rits
Rlckard Scheuer
Isrnar Schorsch

oavid Toutseh
HaQgTe Twslaky
Bennest Yanow! 1t

which serve nearly 800 localifies in the United States and

_—

Federations ia warn work with censtituent agenci®® and the voluntary sector v
enhance the social welfare of the Jewish community in arcas such as aging,
youth eervioas, education, end refirgee reasttlement.

Every year representatives of all these local Federations meet to deliberate
about the major issues of importance o their constituencies. At the very top
of their agenda is the issue of education: Jewish education, general education,
and the reletionship between-them. This year the Prime Minister of Israel, M.
Yitchol Dabin and lersal's Miniatar af Education, Mr. Amnon Rubinstein,
will pastivipmis in the Gencral Asseczbly The Minigter nf Rducation will

=

-

deliver an addIoss al a uiajor session devoted to education. From my
digcugeions with him, I understand that ke wants to join forces with ug in
meerting the most serlous problems we face in the field of Jewish education in
North America. He helieves, a8 we do. that one of our greatest challenges is
the recruitment and tramning of outstanding pewpie for the Ssld of oduoation:
€QUCAIDI® wuv wili UTAa o WiTictgl.y < vicRdkenis reasad inthe ey 2-aliies
that are crucial for the devslopment of our sogiety,. We have learned, in our
conversatlons with the Under-Secretary, Prof. Marshall Smith, of the great
importance that you plase on values as & foundation for educational policy and
practice.

We would consider it e privilege to kave you present 1o us your concepuon of
the significance of values in the training of educators and particularly in the

Erecuiive Direcior vision that they wilt be offerligto theirwurstiueacics, ta feazhars and to

Alen Holfrann community leaders.
RO. Box 64553, Clevaiand, Ofio 44101 * Phone: (§16) 38i-183% & Jax: (15 3515428
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This year, the General Assembly will take place in Denver, Culuzady. As Chair of the saseion
devoted w sducation, it is my privilege to invite you to join with Israel's Minister of Education,
Mr. Amoon Rubinstein to address us at this session. The scasion is sehoduled 1o take place on
Thwursday, Noveotnsr 17th, 1994 fearn 3:45 pm to 6:00 pm.. If vou accept, we would like to
consult with you and with the Israeli Minister of Education on the topic for the sessfou. Une
suggestion might be: "Educational Personnel Wd their Valucs: Key Eloments for Policy "

If your schedule permits, 1813 couwld alau be a most propiticus time for yau to tmeet with Israel's
Minister of Education and discuss some educational issues of importance for both the United
States and [srael. The political developments In the Middle East which the President of the
United States has init{ated and nurtured will cerainiy offer siguificant posaibilities for
intensifying cooperative cfforts [n education batwaen the United States and Isres],

I, myself, have bsen very much wnvolved in the vuguing relatonship of Israal and the Tinitad
States, | helped to establish and served as the first chair of the National Jewish Dernocratic
Council and have worked with [srael's Ministry of Education in developing several important
prejects, Our most recent project has been the establishment in Israel of the School for
Educational Leadership, an institntion whose mission i3 to train the educational leadecship for
Iprael's educetional system. K

I bop= that it will be possible for yonl 1n accept our inyitation.

Sincerely,

(Ve low, L. Mawdsl

Mortan L. Mandel

P.S. Under separate cover ] am sending you relevant background materials on Jewish
education in North Americe. Prof. Seymour Fox, who is President of the Mandel
Institute for the Advanced Study and Developruent of JewislrDducation, and o collsague
of the Uuder-Seoretary of Edusation, Praf. Mersball Smith, will be happy to meet with
you in Washington to discuss these background materials.
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Septermnber 8, 1994

Alan Hoffmann

ClJE

15 East Z26th Street

New York, NY 10010-1579

Dear Alan:

{ am delighted to let you knrow that on the evening preceding our October 6 board
meeting, we have arranged a private seminar for CIJE board members and invited
guests with Dr. Terrence Deal, Professor of Education and Human Development at
Vanderbilt University and Co-directer of the National Center for Educational
Leadership {NCEL}. Dr. Deal, who was previcusly on the faculties of Harvard
University Graduate School of Education anc Stanford University, is internationally
acclaimed for his expertise in organizational Izadership and change in both business
and educationat settings, Among his influertial writings are "Corporate Cultures”
and "The Leadership Paradox: Balancing Logic and Artistry in Schools,” co-
authored with Kent Petersen.

Dr, Deal's work has important implications for CIJE as a catalyst for sysiemic
change n Jewish education. We will have a unique opportunity to explore those
implications after Dr. Deal’s presentation, We have scheduled a dinner meeting of
the executive committee to precede the seminar with Dr, Deal. The dinner will
take place at 6:00 p.rm., followed by e seminar a* 8:0C p.m. on Wednes=sday,
Qctober 5, at UJA/Federation of Jewish Philanthropies of New York, 130 Fast
59th 5t., New York, ! look forward to seeirg you that evening.

You will recall that we also have a steering committee meeting scheduled for
Woednesday, October 5, 10:00 a.m to 4:00 o.m. at JCCA/CIJE, 15 East 26th
Streat, New York.

Cur board meeling promiseg to be both important and provocative, |t will take
place an Thursday, Octaber 6, 3;30 a.m. - 2:00 p.m., alsg at UJA{Federation.

I want 1o g've you a preview of some of ClJF’s exciting current work:

The C1JE Personnel Report: In advance of their forma! presentation at the CJF
General Assembly in November, Dr. Adam Gamoran, Professor of Sociology 2t the
University of Wisgonsin, and Dr. Ellen Goldring, Associate Dean of Peabody College
of Education at Vanderbilt University, will pravide the centerpiace presentation of
this board meeung. Ors. Gamoran and Goldring are Directors of the CIJE
Monitoring, Evaluation, and Feedback Project. Their findings, the result of two
years of field research in our laboratory communities, will oe central for other
communities in creating their own personne! action pians. The data is equally
impertant for national arganizations with a Jewish educational mrssion.

PO, Boz 94353, Cleveland. Ohlo 44101 ¢ Phone: (216} 391-185% » Fax_ (216) 351 5430
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September 9, 1994 Page 2

in undertaking this research, as recommended by the Commission on Jewish Education in
North America, CIJE’s goal is to provide the hard data that wilt aliow thoughtful planning for
building the profession of Jewish educators -- a central thrust of the C/JE mission. The first
data we will release has prefound implications for the areas of pre- and in-service training.
Although some of these statistics about the teachers” degree of formal training and Jewish
background correspond to what we may have suspected anecdotally, there are also several
surprises that question widely-held assumptions on which past policy has been based. We
believe that with the completion of the final report in 1995, other communities should be able
to replicate this research method, extrapoiate from their conclusions, and begin to address the
personnel needs of Jewish education in a meaningful way.

As this research is reteased, we expect to keep you informed through a series of CIJE Policy
Briefs, the first of which will be issued at 1he GA and previewed for you at October’s meeting.

The Goals Project: This ground-breaking initiative resulted last July in the CIJE sponsored
Goals Seminar, held in Jerusalem for lay and professional representatives from seven North
American communities. Guided by Dr. Danie! Pekarsky, Professor of Philesophy of Education
at the University of Wisconsin, the seminar was a pioneering effort in "creating vision-driven
institutions and communities” for Jewish settings across ths United States. This project is
based on the resuits of extensive studies of reform in genera) education, which have shown
that those institutions with a compelling and pervasive vision are most successful in
wransforming the quality of education in their settings. Th2 Goals Seminar and its follow-up
continentally will, we expect, contribute anew dimension t¢ our understanding of how change
takes place.

The CiJE-Harvard Leadership Institute: To be held at the end of October, this intersive
seminar will be attended by cicse to 40 pnncipals from our laboratory communities. The
institute is the first in North America to bring together the expertise of Harvard University's
Principals’ Center with outstanding Jewish scholars and educators to focus on issues of senior
educational leadership across denominations. institutions, and communities. lts purpose is
10 develop and implement effective leadership 1n schools by empowering principals, and.
through them, teachers and parents in the transformation of Jewish education. Like the Goals
Project, the CilJ)C-Harvard Laadarship Institute represents gur commitmant to systemic change
within communities across the country.

We will soon be sending you advance materniais as background for the meeting. In the
meanwhile, please complete and return the enclosed reply form indicating your attendance
plans.

With best wishes for a Shana Tova,

Wt

Morton L. Mande!
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

Steering Committee Meeting, Executive Committee Meeting,
Board Meeting and Seminar with Professor Terrence Deal

[ ] Yes, Iplan to aftend the Steering Committee meeting at 10:00 a.m.
to 4:00 p.m. on Wednesday, October 5 at JCC Association/CIJF,
15 East 26th Street, New York.

[ ] Yes, I pian to attend the Executive Committee dinner meeting at
6:00 p.m. on Wednesday, QOctober 5, 1994 at UJA/Federation of
Jewish Philanthropies of New York, 130 East 59th Street.

| Yes, I plan to attend the seminar with Professor Terrence Deal at
7:45 p.m. on Wednesday, October 5, 1994 at UJA/Federation.

| plan to bring a guest to the seminar.
Name

] Yes, I plan to attend the CIJE Board meeting at 9:30 am. — 3:00 p.m.
on Thursday, October 6 at UJA/Federation.
1- Sorry, | am unable to attend any of these meetings.

Name (Please print)

Address
City State/Province  Zip
Phone Fax

Please return this form by fax to 216—391 5430 or by mail to:

Morton L Mandel
Clug

P.O. Box 94553
Cleveland, Ohio 44101
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MEMORANDUM

T0: Board Members and Invited Guests
FROM: Alan D. Hoffmann, Executive Director
DATE: September 26, 1994

I am pleased to send you readings of particular relevance to our October 6 board
meeting. The major theme of the meeting is the issue of personnel for Jewish
education.

Drs. Adam Gamoran and Ellen Goidring will present a preliminary report of their study
on personnel at the meeting. Attached is a letter 10 you from the chair of your
committes indicating how your board committee meeting will consider this
presentation.

A central strategy of the CIJE approach to the personnel cnsis is to focus on the
training of sentor educators. As you know, Dr. Terrance Deal will discuss educational
leadership at a seminar for our board members and invited guests on the evening of
Cctober 5. We will then have the opportunity to respond to his presentation from a
Jewish perspective. The enclosed essay by Dr. Deal is a stimulating reexamination
of the place of leadership and vision in American business and education.

The ClJE-Harvard Leadership Institute, "Building a Community of Leaders: Creating
a Shared Vision," will take place from October 30 to Navember 3. Fitty principals
from Jewish communities across the country will attend this seminar en educational
leadership. [n this mailing is a brochure outlining the institute’s goals and curriculum,
as well as a list of presenters. Professors Isadore Twersky of Harvard University and
Arthur Green of Brandeis University will lead study sessions on Jewish texts abou?
leadership.

| am also including a surnmary report by Dr. Daniel Pekarsky on the Goals Seminar
held in Jerusalem in July. Within the report, Dr. Pekarsky's definition of a "vision-
driven institution,” as wel as Dr. Michael Rosenak’s set of five assumptions that
diverse Jews and Jewish institutions continue to share, speak to all of us with a
stake in North American Jewish education and communal life.

Finally, 1 have enclosed two published essays by Dr. Barry Hoitz that set forth
impertant challenges within CIJE's multi-year Best Practices Project.

May this New Year be one of peace and heaith for all.

PO Box 94953, Cleveland Ohlo 4410¢ » Phone- (§16) 391-| 852 » Pax: {316) 391-5470
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MEMORANDUM

TO: Members of the CUE Board Committee On Community Mobilization
FROM: Chuck Ratner, Committee Chair
RE: Committee Meeting of October 6, 1994

DATE: September 26, 1994

As you know, the board meeting on October 6th will concentrate on the outcomes of the
research on personnel in Jewish education conducted by CUE staff consultants, Drs.-
Gamoran and Goldring.

This study has significant policy mmplications for Jewish education throughout North
America. After the presentation, each of the CI'E board committees will have the
opportunity, in a separate meeting, to discuss the importance of these findings for its
particular area.

In our committee, we will examine the ways in which this swiking data can rally community
support toward building the profession of Jewish education. Identifying our key constituents,
both within local communities and nationally, we will lock at strategies that could engage
thern most effectively. I hope we will also be able to talk about some initial ideas for telling
the CITE srory to the broader public.

CUE is especially fortunate that Nessa Rapoport has recently joined our professional staff
and will be staffing our commitiee. As you can see from the enclosed bio, Nessa brings to
this central aspect of our mission a great deal of experience 1n writing, public speaking, and
the communication of ideas to 2 wide range of general and Jewish audiences.

QOctober 6th promises t0 be a most stimulating day. I look forward to seeing you at the
meeting. Warmest wishes for a Happy New Year.
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
Board Committee On Community Mobilization
October 6, 1994

AGENDA

I. Introduction Chuck Ratner

1I. CUE Personnel Report: [mplications for Community Mobilization
A. Engaging Key Leadership Steve Hoffman/
Nessa Rapoport

B. Getting the Word Out: Potential Partners Alan Hoffmann

ITI. Telling the CUUE Story: A Preliminary Discussion

IV. Next Steps Chuck Ratmer
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Nessa Rapoport was born in Toronto, Canada. She graduated from the University of
Toronto and the University of London, England in 1974, and did doctoral work in English
literature at the City University Graduate Center in New York.

In 1978 she joined Bantam Books where, from 1980 to 1990, she was a senior editor.
Editing both fiction and non-fiction, she specialized in autobiography. Among the national
bestsellers she edited were Keeping Faith: Memoirs of a President, by Jimmy Carter;
lacocea: An Autobiography, by Lee lacocca, which became the bestselling book of the
1980s; and Ferraro: My Story, by Geraldine A. Ferraro. She has also taught at several
university writers’ programs and publishing workshops, including Radcliffe, Dartmouth, and
UCLA-Irvine.

Her first novel, Preparing for Sabbath, was published by William Morrow & Co. in 1981,
reprinted by Bantam Books in 1982, and reissued by Biblio Press in 1988, with an
introduction by Rosellen Brown.

With Ted Solotaroff, she edited Writing Our Way Home: Contemporary Stories hy American
Jewish Wnters (Schocken Books, 1992). She also co-wrote the screenplay for Saying
Kaddish, a one-hour network drama, starring Tovah Feidshuh and Phyllis Newman, that
aired nationally on ABC in March 1991 and was re-broadcast in prime time on PBS in 1993
and 1994.

Nessa Rapoport’s next work, A Woman's Book of Grieving, was published by William
Morrow & Co. in May 1994

A winner of the Chateleine Fiction Competition in Canada, Rapoport has published several
short stories, including the title story of the anthology of American-Jewish women's writing,
The Woman Who Lost Her Names (Harper & Row, 1980), which is included in Writing Our
Way Home. Her essays and reviews have appeared in a vanety of magazines and
newspapers, most recently New York Woman and The New York _Times.

She is a frequent speaker on topics of Jewish culture and imagination.

From 1991 to 1994, she was Associate Director of Comumnunications at The Jewish
Theological Seminary of America. She is also a founder and board member of The Jewish
Healing Center, a natiopal service, education and resource organization whose mission 1s to
meet the spiritual needs of Jews living with illness, in conjunction with normative medical
care.

In the fall of 1994, she joined the Council for Initiatives in Jewish Education (CIJE) as
Leadership Development Officer.

NRP
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MEMORANDUM

TO: Members of the CITE Board Comminee On Research and Evaluation
FROM: Esther Leah Ritz, Committee Chair

RE. Committee Meeting of October 6, 1994

DATE: September 26, 1994

The letter describing the upcoming CLJE Board meeting on October 6th, which you received

recently, noted that the research on the personnel of Jewish education conducted by CITE

staff consultants, Professors Adam Gamoran and Ellen Goldring, will form the centerpiece of

the morning program of the Board meeting.

Following their presentation, the four committees of the Board will hold separate meetings,

as we did last spring. This resecarch report has major implications for Jewish education
throughout North America and therefore each of the CIJE Board comminiees will have the
opportunity to discuss the sigmficance of these findings for its particular domain.

We are fortunate to have the opportunity to discuss the presentation in more detail with
Professors Gamoran and Goldring during our committee meeting. They will be making a
formal presentation of their findings at the CJF ‘General Assembly in November.

In our committee we will address the importance of the research report m light of the two
main areas of our concern, developing a research capacity for Jewish education in North
America, and promoting self-evaluation of Jewish educauonal programs in local
communities. Enclosed is 2 summary of our last meeting which highlights these two main
Issues.

We believe that this will be a stimulating day and I look forward to seeing you at the
meeting. Warmest wishes for a Happy New Year.
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Summary of Board Subcommittee Meeting on Research & Evaluation
(April 21, 1994)

The meeting was divided into three main segments:

1) The first part of the meeting was devoted to reviewing the
purpose of the subcommittee and discussing the activities
the committee may want to consider over time.

The Committee on Research and Evaluation is charged with
developing strategies for creating a capacity for research c¢n
Jewlsh education in North America. At present, very little
knowledge is being gathered and disseminated that can help Jewish
educators improve. There is nc real infrastructure for Jewish
educational research: there are only a few professors of Jewish
education, and they have many other responsibilities besides
research.

Another mission of the Committee is to foster self-
evaluation of Jewish educational pregrams throughout North
dmerica. Related to the near-absence of research, programs and
institutions in Jewish education rarely assess their own programs
to monitor performance or gauge success. A goal of CIJE 1s to
erncourage evaluation-minded communities; that is, communities
that examine their own programs as a step towards self-
imnprovement. r

The possible activities that the subcomnittee considered
are:

(1) What is the most appropriate mechanismns to translate
evidence gathered in ILead Communities into usable knowledge
for the rest of North American Jewry? What are the
appropriate mechanisms for reaching out to the wider Jewish
community in North America? What should be the relative
priorities within CIJE of data-gathering and report-writing
for the purpose of stimulating action within the Lead
Commupnities, as compared with the broader goal of
disseminating information throughout north America?

(2) CIJE has a small internal research capacity, but the
ultimate goal is to stinulate research on a broad scale,
ifvolving many partners including universities, foundations,
agencies, and individual scholars. How can CIJE move
towards the broadar agenda?

(3) How can CIJE encourage communities other than the Lead
Conmmunities to become more reflective? What activities or
programs might stimulate and support self-evaluation 1in
Jewish education?

[I
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2) In the second part of the wmeeting the subcommittee addressead
questions to Barry Kosmin. Many of the issues raised by
Barry are germane tc the work of ‘he subcommittee.

Specific issues for further consideration include:

(1} How can we best coordinate the research efforts in the
North American Jewish community. Should we standardize the
instrunments various groups are using? Should we coordinate
the questions different groups are asking? What is our role
within the larger research community, such as JESNA?

(2} Is there a need for a major lengitudinal study in Jewish
education?

{3) What is the place of students and parents in the
research agenda of CIJE?

2} The third part of the meeting was devoted to clarifying the
goals of the subcommittee and reviewing the Monitaoring,
Evaluation and Feedback Project tec date.

Additional areas identified for committee discussion include:

(1) Communities need help about how to energize their
canstituencies to raise support for putting research and
evaluation in their budgets.’ In addizion, communities need
help in setting goals so that they c¢an then turn to the
guestion of evaluatioen.

2) Further discussion is needed about the model presently
being used by the MEF team for the study of educators. Is
this a good model in terms of working with local
communities?

(3) What can CIJE do to prepare research and evaluation
materials for use 1n Jeweish communities in North America?
Sheould workbooks and modules ke developed that can highlight
the important benefits of the evaluation-minded community?
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
Board Committee On Research and Evaluation
Qctober 6, 1994

AGENDA

1. Introduction

0. The Research Brief for the GA: Background and Professional Training of Teachers in
Jewish Schools

1. Prometing Evaluation in Jewish Comnmunities

IV. 1995 Projects for Monitoring, Evaluation and Feedback in Lead Communities

V. Focus of Next Meeting

9b9¢ TE:13L FPT0 60T INOISIEE S0~ L00



MEMORANDUM

TO- Members of the CITE Board Committee On Content and Program
FROM: John C. Colman, Committee Chair
RE: Committee Meeting of October 6, 1994

DATE: September 26, 1994

As indicated i the recent letter from Mort Mandel, the CUE Board meeting on October 6th
will concentrate on the research findings on personnel in Jewish education as conducted by
CUE staff consultants, Professors Adam Gamoran and Ellen Goldring.

Following their presentation, the four committees of the Board will hold separate meetings,
as we did last spring. This research report has major implications for Jewish education
throughout North America and, therefore, each of the CIJE Board commirtees will have the
opportunity to discuss the significance of these findings for its particular domain.

In our meeting following this main presentation, we will wish to consider what are the
implications of these reported findings on the conduct of the Besr Practices Project and the
Goals Project. Conversely, what can CUE draw from these two projects that might assist in
the vital work of upgrading the quality and quantity of professionals in Jewish education?

You will note from the brief Agenda enclosed that Professor Daniel Pekarsky will start our
meeting with a discussion of the Goals Seminar that CIJE conducted this summer in
Jerusalem. The Seminar provided an exciting example of t1e capacity of CIUE to transiate
high-quality academic work into major forces for change among lay and professional leaders
in Jewish education.

In our discussion we will want to consider a number of issues that are related to the
presentation on personnel. These questions might include:

In what ways does the initiative on Gdals require appropriate personnel for
implementation?

How can such leaders be found or developed?

How can a model for training "coaches" for Goals initiatives be created?

How can the Best Practices Project serve as a resource for personaoel development?

In what ways is any "best practice” institution dependant on personnel and how can we
deal with that issue?

In the marerials enclosed with this mailing, please note in particular for the meeting of our
committee a report from Professor Pekarsky on the Goals Project and two arxticles by
Professor Barry Holtz related to the Best Practices Project. We invite you 10 come armed
with questions for each of them on the progress of these important segments of CIJE's work.

We believe that this will be a stimulating day and I look forward to seeing you at the
meeting. Warmest wishes for a Happy New Year.
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COUNCIL FOR INITIATTVES IN JEWISH EDUCATION
Board Committee On Content and Program

Qctober 6, 1994

AGENDA
I. Inuoduction John Colman
. The Goals Project: Daniel Pekarsky
A. The Goals Seminar in Israel
B. Implications for Personnel
TI. The Best Practices Project: Barry Holz
A. Status Report
B. Implications for Personnel
IV. Next Meeting John Colman

A. Date: Next CIJE Board is scheduled for April 27, 1994

B. Scope
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MEMORANDUM

TO: Members of the CUE Board Comimittee Op Building the Profession

FROM: Morton L. Mandel, Chair
RE: Commirttee Meeting of October 6, 1994

DATE: September 26, 1994

As you knmow, the board meeting on October 6th will concentrate on the outcomes of the
research on personnel in Jewish education conducted by CIJE staff consultants, Drs. Adam
Gamoran and Ellen Goldring.

This study has significant policy implicalions for Jewish education throughout North
America, and for our committee in particular. Afier the presentation, each of the CIUE
board committees will have the opportunity, in a separate meeting, to discuss the importance
of these findings for its particular area.

In our committee, we will discuss the implications of the personnel report for on-going
professional development of educators in the field. We will hear responses to the issues and
findings raised in the report from representatives of two of the national denominations. Dr.
Bob Abramson, director of the department of education of the United Synagogue of America,
and Rabbi Robert Hirt, vice president for administration and professional education, Yeshiva
University. We will then have an opportunity to discuss the challenges to developing a
comprehensive approach to issues of ongoing professional development.

October 6th promises 1o be a most stimulating day. 1 look forward to seeing you at the
meeting. Warmest wishes for a Happy New Year.
k'
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
Board Comumittee On Building the Profession
October 6, 1994

AGENDA

I. Imtroduction

CIE Personnel Report: Implications for Professional Development
II. Professional Development: Two National Perspectives

III. Professional Development: The Implications for Building the
Profession - A Preliminary Discussion

I'V. Next Steps

979¢ S84l AT

Morton Mande]

Bob Abramson

Gail Dorph

Morton Mandel
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Date: Fri, 30 Sep 1994 14:53 CDT

From: <GAMORANGWISCSSC>
T act: fyi some concerns from Alan -- my response follows P //
10t annettelhujivms 4

Original To: ANNETTE

—-:_,/:\—\F!A v A ‘¥‘r :":./;\._. 4
From: EUNICE::"73321.1217@compuserve,com" 30-SEP-1994 11:58:28.41
To: Adam <gamoran> -
cC: Alan <73321.1220@compuserve.com>,

"INTERNET:GOLDRIEBRctrvax" <GOLDRIEBBctrvax.vanderbilt.edu>
Subj: My worries about the CIJE report on personnel

There are two different kinds of comments that I am hearing as I begin to talk
about thie report on the communal 'data beyond our 1ittle circle that are making
me nervous and that I think make the CIJE report vulnerable.

Hit <CR> for next page, : to skip to next part...

BMATIL>

2JH I. The way in which we are reporting hours of teacher work does not
~zflect the way in which people who are inside the fiejd of Jewish education
aink about the configuration of these categories. Qur report speaks at one end
0f teachers who work between 1 - 10 hours as though they were one group and we
speak of 30 hours as the measure of full time-ness.

Those in the field distinguish between the once a week teacher {2-3 hour
5

on a Sunday morning) as a group different from the 5 !/2 - 10-~-12 hour a week
person. They view them as a different population in terms of commitment,
stability, and "trainability." (They don't view them as serious targets for

nlanning for professional development).

Additionally 30 hours is usually not the way in which full time is
Jescribed. As I recall in LA the number used by day schocls to compute benefits
4as 25 hours (we could find out if that is morc standard}. I know from the
responses to the data both in Milwaukee and Baltimore that 30 hours didn't appiy
1s a category in either place.

it <CR> for next page, : to skip to next part...
3MAIL>
?JH At this point, ['m wondering if we have to adjust the way in which we
~enprt the data to conform to these norms not because it will change the case
ing made in the report. If anything, my hunch is that iz will strengthen the
zase for investing in professional development for the group of teachers that
are 5 1/2 and above as the percentages of those that are stable and consider
themselves 1o have a career will rise {(although I don't know that for sure). I
think that reporting the data in the present form leaves us open to the
:riticisms about "not knowing and/or understanding the field," using standards
vhat are inappropriate fo the way in which the enterprise operates, etc. etc.

2.The latter comment leads to my second point. There were previous
studies (LA, Miami, and Boston). The question being asked is how do these
“indings relate to those earlier studies. Now I don't even know if this is a
‘kosher” question given that the only one of those that I saw was the one from
_Aapd ] don't know how the data was analyzed. My point is that I do think we
eed a reasonable response to that query.

JMAIL>

'JH4 GAMORANBWISCSSC => ANNETTE@HUJIVMS; 30/09/94, 22:21:05; M GAMORAN.MAIL
EBCDIC {<GAMORANBWISCSSC>)
mMIME type: text/plain

leceived: by HUJIVMS via NJE (HUyMail-V6n); Fri, 30 Sep 94 22:21:04 +0200



2JH2 GAMORAN@WISCSSC => ANNETTEGHUJIVMS; 30/09/94; 22:21:05; M GAMORAN.MAIL
EBCDIC (<GAMORANBWISCSSC>)
ImMIME type: text/plain

Received: by HUJIVMS via NJE (HUyMaiil ny; Fri, 30 Sep 94 22:21:04 +0200
Date: Fri, 30 Sep 1994 15:22 Cf

From: <GAMORANGWISCSSC> rd
Subject: fyi -- Ellen's response
To: annette@nhujivms

Criginal_To: ANNETTE

From: EUNTICE: : "GOYDRIEB@ctrvax.Vanderbilt.Edu" 30-SEP-1994 15:13:29.8?

To: 73321.12X7Bcompuserve.com

cC: gamoran, 7332]1.1220@compuserve.com, 73443/3150@compuserve.com,
;2}4§?2152@c0mpuserve.com, 74104.3335Rcompuserve.com

Subj: Z;fj My worries about the CIJE report on personnel

Thank-you gail for your impertnat input. 1 agree with ADan that this is
‘ething that we really need to check and certainly have the data to
au so. For the GA Research Brief, perhpas it will be best to list

Hit <CR> for next page, : fo skip to next part...

BMATL>

284 range of hours so different folks can interpret the data as meets their
interests, especially since this is not the main thrust of this report.

I may have the LA report and perhaps Maimi, but I'm not sure. WHat ! remember
is that they did not have much analysis or narrative with the mounds of Tables
and hence no clear points were made, but you are right, we should try to be
familiar with the data to have another point of comparison. Again, I

think our contribution is trying to Took at a lot of the pieces together
although this cannot come across in one short research brief, but in terms

3t CIJE response.

SMATL>

surrent message filed in MAIL folder

2JH3 GAMORANGWISCSSC => ANNETTEGHUJIVMS; 30709/94 22:23:38; M GAMORAN.MAIL

C {<GAMORANGWISCSSC»} -

: text/plain

I "ME t

teceived: bAHUJIVMS via NJE (HUyMail-Vén); Fri, 30 Sep 94 22:23:3p +0200//r
Jate: Fri) 30 Sep 1994 15:24,CDT N /

‘rom: <GAMORANRWISCSSC>
subject: previols messages
lo: annette@®hyjivms
Jriginal To: ANNETT

~

Joops those concerns
SMATL>

.urrent message fi
JH4 ANNETTERHUJINMS => apnett®@HUJIVMS; 01/10/94, 18:18:01; * ANNETTE.MAYL

re\raised by Gail, not Alan.

leceived: HUJIVMS {HUyMail-Vén); t, 01 Oct 9qf18:18:01 +0200
tate: Sat, 1 Oct 94 18:18 +0200 ‘

lessagesAd: <011000941818008HUJIVMS>

rom: <ANNETTERGHUJIVMS>

0: “David K. Cohen" <USERLRLHRUMICHUM.BITNET>

c: annettie







































protessional traning in both education and Judaica.

*#*% Only 40% of days-school teachers are certified
as Jewish educators

**#* More than one third of supplementary school
teachers and over 60% of pre-school teachers
attended religious school once weekly or less

betore age 13. After age 13 the proportion who
recieved minimal or no Jewish education is even
ereater

(needs language editing)

Fexx About 10% of teachers in Jewish pre-schools are
not Jewish In one community the figure is as high

as 20%,

*24* In-service training, which might help
remedy these deticiencies 1s inliequent and
haphazard. particularly in davs-schools and
supplementary schools

Even at best workshops are isolated events. lacking
the continuity of an overall system and plan
for professional development

The teachers in our survey went on average 1o
two workshops per vear If i tvpical workshop
lasts 3 hours it 1s clear that shortages in
subject matter and pedagowic backaround
cannot be remedied bv current in-service
traiming practices

b) the yood news: something can be done
-- because of the commitment of the teachers

#rx Most teachers arc strongly committed to
Jewish education and intend to remain in their
positions. Theretore investment in Jewish
teachers is likely to payv otf

Almost 605 of the teachers said that Jewish
education is their career



-- because there are models in general and in [srael;
education for training, for in-service training

-- because of the will to dedicate resources
¢hwhat can be done”

The Jewish Community of North America will need
to decide how to address these chailenges.

* What resources are available to promote
in-service education - institutions, faculty,

hancial support

* What should be the content of tn-senvice education
tor ditterent tvpes of school”

* What standards for protessional development should
be advocated”

* What creative wavs can be found te enhance the
protcssional urowth of all Jewish educaturs?

etc.

A few additional points regarding the document
itself - editorial and other

There are some peints of nomenclature and
language that could be clarified or made
consistent’

* Judaica. Jewish studies”

* Secular cducation - general education?

™ teacher's institute = Jewish teacher's institute

* Degree of Jewish studies from insitutions of Higher
Jewish Learning (does this include places like
Graetz? it not how does one refer to these?)

* manpower? faculty: statt, human resources

Page 1, end of frst paragraph: preferable not to sav
why the three communities were selected ("for their
dedication..."}. Other communities may contest the



statement Same truc tor the end ot the next
paragraph ("-- if anything teachers in the Lead
Communities may have "} Too contestable

Hope this s helptul  Should we have
a tetecon about the brief”

Good luck and good inspiration,
Shabbart shajom.

annegte






**& Almost four fifth of the teachers we surveyed
acked solid background in Jewish studies, or
rofessional training in education, or both.

*** 30% of the teachers are untrained: they lack
rofessional traning in both education and Judaica.

*** Oniy 40% of days-school teachers are certified
s Jewish educators

*** More than one third of supplementary school
eachers and over 60% of pre-school teachers
ttended religious school ence weekly or less
efore age 13. After age 13 the proportion who
ecieved minimal or no Jewish education is even
reater

*** About 10% of teachers in Jewish pre-schools are
ot Jewish. In one community the figure is as high
s 20%.

»-* In-service training, which might help
emedy these deficiencies is infrequent and
aphazard, particularly in days-schools and
upplementary schools

ven at best worksheps are isolated events, lacking
he continuity of an overall system and plan
or professional development

he teachers in our survey went on average to
wo workshops per year. If a typical workshop
asts 3 hours it is clear that shortages in
ubject matter and pedagogic background

annot be remedied by current in-service
raining practices.

) the goed news: something can be done

- ~cause of the commitment of the teachers
*** Most teachers are strongly committed to
ewish educatieon and intend to remain in their
ositions. Therefore investment in Jewish

eachers is Tikely to pay off.

imost 60% of the teachers said that Jewish

ducation is their career

- because there are models in general and in Israeli
ducation for training, for in-service training

- because of the will to dedicate resources

ywhat can be done?

1e Jewish Community of North America will need
> decide how to address these challenges.





















579. f
his Research Brief was prepared by the CIJE MEF team: Adam
amoran, Ellen Goldring, Roberta Louis Goodman, Bill Robinson,

1L <CR> for next page, : to skip to next part...

HATL>

dd Julie Tammivaara. The authors are grateful for suggestions
rom CIJE staff, the MEF advisery board, and Lead Community
articipants. They are especially thankful to the Jewish
ducators who participated in the study.

dture research reports are in preparation, covering such topics

s career opportunities, salaries, benefits, recruitment, and so
7.

ixt for Box 3:

-

1. According to "Highlights of the CJF 1930 MNational Jewish
nolation Survey,” by Dr. Barry Kosmin and colleagues, 22% of
xn and 38% of women who identify as Jews received no Jewish
lucatien as children. By contrast, only 10% of the teachers in
.fanta. Baltimore, and Milwaukce were not rormally educated is
w3 in childhood.

L <Ch> for next page, : to skip to next part. ..
Wll>
Wt for Box 4:
» 4. Technical notes.
total, 983 teachers responded cut of a total population of
1807 in the three communities. In general, we avoided sampl-r3
ferences (e.g., t-tests) because we are analyzing populatinn
gures, not samples. Respondents include 301 day schanl
achers, 384 supplementary school teichers, and 231 pre-s-hol
achers. Teachers whao work at more than one type of sctting
r- ~ategorized according to the setting {(day school,
pl.ementary school, or pre-school) at which “hey teach the mnst
urs {or at the setting they listed first if nours were the zame
r two types of settings). FEach'teacher is counted only once.
feachers were counted in all the settings in which they teach,
¢ results would look about the same, except that supplementary
hnol teachers would look more Tike day school teachers, because
tay school teachers also work in supplementary schools.

s5ing responses were excluded from calculations of percentages.
neraily. less than 5% of responses were missing for any one
em. An exception was the guestion about certification in

L <«CR» for next page, : to skip to next part...

AL

Aish education. [n at least one community, many teachers jeft
15 blank, apparently because they were not sure what it meant.
the assumption that teachers who did not know what
~tification was were not certified. we present the percentage
y said they were certified out of the total who returned the
~vey forms., not out of the total who responded to this item.

w ™
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From: Gail Dorph <73321.1217@compuserve.com>

To: "INTERNET:ANNETTE@vms.huji.ac.i1" <ANNETTE®vms.huji.ac.il>
Subject: Re: sunday's telecon

Yessage-1D: <941009015825_73321.1217 FHM56-3@CompuServe . COM>

adam, according to email from annette, the whole Israel team will be on
shone, that is, seymour, annette and mike inbar. guess this is really
important to them. talk to you tomorrow. gail

3MATIL> forward
1UyMail/BMAIL version V4.16
fo: mandel
Dol
ubject:  SF —- SENT TO US BY MISTAKE? SEE WHQ CARES ABOUT WHAS..
SMAIL-XMIT Option (? for Help): SEND
SMATL-1-JID, Job ID is 4939
SMAIL-I-SENT, Message sent
»ave message on filename:
UyMail: Delivered local mail to mandel@HUJIVMS
»ave message on filename:
WAL 2
.vious message moved to MAIL folder
‘essage ¥2 was deleted.
IMAIL> SELECVT MAIL
1legal command; Type HELP or ? for help
SMATL> SELECYTMAIL
urrent folder is MAIL, 9 messages selected
IMATL> 9

'JHS 73321.1217@compuserve.com => annette@vms.huji.ac.i): (9/10/94, 04:01:39; * SMT
P MAIL

ASCIT (Gail Dorph <73321.1217Rcompuserve.com>)
mMIME type: text/plain

leceived: by HUJIVMS via SMTP{198.4.9.1) (HUyMail-Vén);
Sun, 09 Oct 94 04:01:39 +0200
.eceived: from localhost by dub-img-1.compuserve.com (8.6.4/5.940406s5am)
id WAA21208: Sat, 8 Oct 1994 22:01:30 -0400
tate: 08 Oct 94 21:58:26 EDT
rom: Gail Dorph <73321.1217Qcompuserve.com>
0 "INTERNET:ANNETTE@Gvms.huji.ac.i1" <ANNETTE@vms.huji.ac.i}>
u. e2ct: Re: sunday's telecon
lessage-1D: <941009015825 73321.1217 FHM56-3@CompuServe.COM>

dam, according to email from annette, the whole Israel team will be an
hone, that is, seymour, annette and mike inbar. quess this is really
mportant to them. talk to you tomorrow. gail

MAIL> 8

JH8 GAMORANGWISCSSC => ANNETTEGHUJIVMS; 08/10/94, 23:03:25: M GAMORAN.MAIL
EBCDIC (<GAMORANGWISCSSCY>)

mMIME type: text/plain

eceived: by HUJIVMS via NJE (HUyMail-Vén); Sat, 08 Oct 94 23:03:25 +0200
ate: Sat, 8 Oct 1994 16:03 CDT
rom: <GAMORANGWISCSSC>
ubject: this is revised after working with Nessa, but before
seeing your comments {though as you'll see some of
your concerns were also noted by Nessa)
0 annette@hujivms
riginal To: ANNETTE






resettlement

[ have made a correction m paragraph two as attached.

Take care.

Sineerely,

" + -
Sevihour Fox

[
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Council
for
Initiatives

In
§ Jewish
i Education

Charr
Morton Mandel

Vice Chairs

3liffe Gold
Marhew Maryies
Lester Pojlach
Maynard Wishrer

Honorars Chair
Max Fisher

Board
Cawid Armow
Daniel Bader
Mander fermen
Tnarles Broniman
Gerald Cohen
Jotn Colman
Maurize Cormson
Susan Crown
lay Dawvis
Imwin fleld
Charles Goodman
Alfred Gotschalk
Netl Greenbaum
Thomas dauvsdort
David Hirschhom
Gershon Kehst
Renry Kaschlwsky
Mark Lainer
Norman Lamm
Marvin Lender
~Norman Lipoff
Seyrnour Marrin Lipsat
lorence Melton
Melvlo Menans
Charles Ratner
Esther Leah Ritz
Richard Scheuer
tstar Scharsch
Dawnd Teutsch
Isadore Twersky
Bennelt Yanowiez

Zyecurve Direcraor
Alan Hoffmarn

December 3, 1994

Dear Seymour:

At Alan's suggestion, I am faxing you the outstanding coverage we received this
past weekend alone. The Jewish Week story is by Stewart Ain, who attended our
press conference. In the same issue, CIJE wes the source of The Jewish Week's
Index, a weekly box of compelling statistics that appears on the first inside page-
-and is read with much interest.

I was really pleased, as well, to find that Steve Hoffman's response to The
Forward's article on 50 Jewish leaders was nat only published but appeared as
the lead letter to the editor. In addidor, the quote that was "called out” on the
editorial page was taken from Steve's letter.

To top 1t off, [ bave an appoirtment with David Finn on Friday, which has been
my own goals project since June,

[n a rare moment of satisfaction, I remain,
Yours,

g/

Nessa Rapoport

PO, Box 94553, Cleveland, Ohio 44101 « Phone: (216) 391-(857 * Fax: (216) 391543
15 Ease Peh Sceoy New York NV 100181579 = 2hone: (F12) SI0-2360 « [y (7/2) £39-2ds
























COUNCIL FOR INITIATIVES
IN
JEWISH EDUCATION

FAX COVER SHEET

Dats sent 12/1/94 Time sent: 9:15 am est No. of Pages (mcl. cover): 1
To: Suzannah Cohen From: Robin Mencher
Organizatdon:

Fhona Number: Phone Number: 212-532-2360
Fax Number: Fax Namber. 212-532-2646
COMMENTS:

Dear Suzannah,

Alan just passed along these messages to me:

1. Prof. Fox asked that you fax us the schedule for the Mande! Insdtute board meetng.
2. Please let Alan know about the date and dme of Mr. Mandel's meeting at the Melton
Center as well as his meeting with the President of Hebrew University so that Alan can be
included,

Thanks,

Robin

P.S.
['ll be sending a 30 page fax your way later today (minutes of the consultation days)
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Date sent 12/1/94

To: Seymour Fox

COUNCIL FOR INITIATIVES

IN

JEWISH EDUCATION

FAX COVER SHEET

Time senk 9:40 am est

No. of Pages (Incl cover): 23

From: Robin Mencher

Annette Hochsteln
Organization:
Fhone Namber; Phone Number: 212-532-2360
Fax Number: Fax Number: 212-532-2646
COMMENTS:

Minutes of the Consuitation Days in New York

9pg7 100 TH]

[AHL] 6 16~ 931






JEC. -05" S4(MON) 18:45  C. 1. 4. E. P. 002

Councit
for
Initiatives
n

h Jewish

i Education

Charr
Mornan Mandeai

December 3, 1994

Vice Chaurs

3lille Gold
Masthew Maryles
Lester Pollack

Maynard Wishner
Dear Seymour:
donarary Chair
[Eft - . . - .
Max Flsher AT Alan's suggestion, [ am faxing you the outstanding coverage we received this
past weekend alone. The Jewish Week story is by Stewart Ain, who atiended our
Seard press conference. In the same issue, CLE was the source of The Jewish Week's
g;i;’gﬁ: Index, a weekly box of compelling statistics that appears on the first inside page-
‘andeR Perman -and is read with much interest.

Chares Bronmman
Gerald Cohen

John Cotman [ was really pleased, as well, to find that Steve Holfman's response to The

Maurice Corsan Forward's article on 50 Jewish leaders was not only published but appeared as
Susan Crown the lead letter to the editor. In addition, the quote that was "called out” on the
ST AT editorial page was taken from Sieve's letter.

Irein Flewd .

Charles Geadman

Alfed Gotuschalz To tap it off, [ have an appointment with David Finn on Friday, which has been

Ned Greenbaum
Thomeas Hausdord
Javid Hirschfhom

my own goals project since June.

Sershon Kehst In a rare moment of satisfaction, I remain,
Henry Koschitky

Mark Lainer

Norman Lamm Yours,

Marvin Lender

Norman Lipoff

Seymour Marun Lipsat Ma/
Plorence Melran

Melvin Menans Nessa Rapoport
<harles Ramer

Esther Leah Ritz

Ricnhard Scheuer

lemar Scharsch

Dawid Teutsch

lsadore Twersky

Benmett Yanowlrz

Erecutive Direciar
Alan Haffrmann

PO, Box 94553, Cleveland, Qhuo 44101 « Phone: (215] 391-(ES2 » Fay: (216} 3913450
13 £ast 98ch Soreer New Bore NV 100101579 » Phone. (P12 $39-2350 « EL: (718} 538-P<d









LEC. -0§ 94(MON] 18:48 C. 1 4 E

TEL:332 2646 P

THE FORWARD
DEC. 2 41y

How Dare You! ... and Other Reactions

To ‘The Forward Fifty’ Listing of Jewish Leaders to Watch in 1995

Morton Mandel is indeed a
Jewish leader to wartch in the year
ahead, as the “Forward Fifty” indi-
cates, bur his influence 1s not con-
fined to the Democratic party
{(Forward, Nov. 18). Since the early
1380s, when he first chaired the
Jewish Education Comrmitiee of the
Jewish Agency, and stimulated the
first world conference on Jewish
e'! ~adon in Jerusdlem in 1984, Mr.
M. .del has arguably been the lead-
ing Jewish philanthropist who rec-
cerizes centrality of Jewish educa-
tion ro the furre of the Jews.

It is M Mandel’s foundation that

Unenviable Task

How I do not envy you the task of
choosing just 50 Jewish leaders to
profile! We are blessed with so
inany people of talent and vision,
and they all deserve 1o be celebrat-
ed for their commitment to the
Jewish people and wa(ched as rule
models for all of us. -

There are rwo people in partcu-
lar who [ would fee] ashamed of
mysell not toe suggest that you add
to your list {“Torward Fifty,” Nov.
18). One is Richard Joel, who, after
vears of service in the Orthodox
¢ .munity, took on the daunting
and definitely unsexy task of
reshaping the role of Hillel on col-
lege campuses. The needs of the
campus (which in reality is the third
largest Jewish community in
America, with more than 400,000
Jewish students in schools ar any
one rime, and the only place where
90% of America’s Jews are reach-
able at one dme in their lives) out-
grew the resources of B'nai Brith,
which started Hillel in 1923, Mr.
Joel, along with David Bittker,
worked with B'nai Brilh to revitalize
Hillel and involve Jewish leader-
ship to secure major funding to
reach our to this vital' geheradon of
Jews ar a crucial point in-their lives.
5till a daunting task, the strength-
enmng of Hillel as a vibrant, inde-
pendent organization under Mr.
Joel's leadership, and the excite-

ment he has generated, is some-
thing to watch,
The other perscn is Rabbi

Herbert Friedman, who, at 76, is
sall a visionary for the communiry.
With Leslie Wexner’s foresicghr and

convened the - influential
Commission on Jewish Educadon in
Norch America, the first continen-
tal, interdenominational commis-
sion to examine ways of improving
the scope, standards and quality of
Jewish education. Mr. Mandel’s
commibment has led to the founding
of the Council for Initiatives in.
Jewish Educadon (CIJE} to imple-
ment the commission’s recommen-
dations; to a national reconstituturi
of the Jewish Community Cenrers
movement’s role in furthering
Jewish aducadon and identty in its
programs; and to millions of dollars
in grants to Yeshiva Universiry, the
Jewish Theological Seminary and
the Hebrew Union College for the
raining of Jewish educators, which
helped each of these institurions
focus on srategic reassessments of
their roles in the aining of Jewish
aducators. in the city of Claeveland,
he personally sdmulatad’ a commu-
nitv-wide reassessment of Jewish
cducation and conrtinuity effores,
plroneering a very productive new
endeavor equally shared between
the federation and the congrega-
nonal movements in Clevelanid. M
Mandel has also made impoertaur
contributivns to the training of
sentor Jewish educators in Israel.
Mr. Mandel’s ernphasis on soate
gic planning and on long-term vision
for Jewish education has begun to

Recognizing

. the centrality

of Jewish education
to the future
of the Jews.

The A to Z on Kaplan,
~ As Well as Hadassah

"I am the second géneration of. a
Iive-generation Hadassah Life

transform the North American

Jewish community’s approach ta

solving problems in this sphere. The

Forward itself recognized his lead

ershup when in the same issue you

named him as 1nstrumental in Lthe

murnaround of priorides within fed-

erations in favor of Jewish educa-

tion (“The Jewish Wars -— Five Nor
50 Easy Pieces™).

Stephen H. Ifoffnan

Executive Vice-President

The Jewish Community Federariun

af Clevelund

Cleveland, Oho

Agudah Convention
Filled the Garden

The crireria used for selccting
the Forward’s 50 “bigs™ are nar
spellad out. Whar is apparent and
disconcerting, however, is the
absence of any representatives of a
group that wields more influence
and is doing mote for Jewish conti-
nuity than virtually any of the
ancointed. In fact, your feature
news story of the next issue high-
lighted the glaring deficiency-
Edgar Bronfman ruiiled feathers
and, 1t is hoped, set a few minds
whirring with his call for more
emphasis on Jewish education and
fewer organizations and “leaders’
issuing press releases.

Where among the featured 30
were the leaders of the so-called
right wing Orthodox day-school
movement, represented by Torah
Urnesorah and enrolling more than
100,000 children® Where were the
roshel hayeshiva or seminary deans,
who command the allegiance of
tens of rhousands of families?
Where were the grand rabb:s or
such huge groups as Satmar, Bobov
and Skver, to mention but a few?
Such people have created and are
leading the fasrest growing and
most Jewishly secure segments of
American Jewry. They are ignored
by the Anglo-Jewish media except
at eiecrion time, when photogra-
phers scurry ro immortalize the
foolish pilgrimages of uncomfort-
ably skullcapped candidates to rab-
binical studies. A bit of attenrion to
whar these rabbis do the rest of the
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Ulce Chairs

Bilile Gold
Marthew Maryles
Laster Pollack

Maynard Wishner
Dear Seymour:
Horficrary Chair
Max Fisher . . . . . .
At Alan's suggestion, | am faxing you the outstanding coverage we received this
past weekend alone. The Jewish Week story is by Stewart Ain, who attended our
Joard press conference. In the same issue, CIJE was the source of The Jewigh Week's
g:z;g: ;; Index, a weekly box of compelling statistics that appears on the first inside page-
Mangeil Berman -and is read with much interest.

Ciarles Broniman
Gerald Cohen
Johkn Colman

I was really pleased, as well, to find that Steve Holfman's response to The

Meurice Corson Forward's article or 50 Jewish leaders was not only published but appeared as
Susan Crown the lead letter to the editor. In addition, the quote that was "called owt” on the
lay Dawns .- \

Inwin Fleid editorial page was taken from Ste_ve s letter.

Charles Goodman ‘ ‘

Alfred Gowschalz To top it off, I have an appointmert with David Finn on Friday, which has been

Neil Greenbaum
Thomas Aausdars
David Hirschhom

my own goals project since June.

Gershon Kahst In a rare moment of satisfaction, | remain,
Henry Xoschiusks

Mark Lairer

Norman Lamm Yours,

Marein Lender

Norman Lipo
Seymaour Marun Lipset MC‘/

Morence Melion

Meivln Menans Nessa Rapoport
Charles Rarner

Esther Leah Riz

Richard Scheuer

lsmar Schorsch

Dawid Teutsch

sadore Twershy

Bennatl Yanowl2

Frecutive Direcior
Alan Hafimann

PO. Box 94553, Cleveland, Ohia 44101 + Phone: (216) 391-(852 » Fau: {216) 391-5430
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How Dare You! ... and Other Reactions

To “The Forward Fifty’ Listing of Jewish Leaders to Watch in 1995

Morton Mandel is .indeed a
Jewish leader to watch in the year
ahead, as the “Forward Fifry" indi-
cates, but his influence 1s nor con-
fined to the Democratic party
(Forward, Nov. 18). Since the early
1980s, when he [irst chaired the
Jewish Educadon Committee of the
Jewish Agency, and sdomulated the
first world conference on Jewish
¢ -adon in Jerusalern in 1984, Mr.
Mandel has arguably been the lead-
ing Jewish philanthropist who rec-
cgrnuzes centralicy of Jewish educa-
tion to the future of the Jews.

It is Mr. Mande!l’s foundation that

Unenviable Task

How I do not envy you the task of
choosing just 50 Jewish leaders to
profilal We are blessed with so
many people of talent and wvision,
and they all deserve 1o be celebrat-
ed for their commitment to the
Jewish people and watched as role
models for all of us. -

There are rwo people In partdcu-
lar who I would feel ashamed of
myself not to suggest that you add
to yvour list (“Forward Fifry,” Nov.
18). One is Richard Joel, who, after

2»s of service in the Orthaodox
L...munity, took on the daunting
and definitely unsexy task of
reshaping the role of Hillel on <col-
lege campuses. The needs of the
campus (which in reality is the rhird
largest Jewish community in
America, with more than 400,000
Jewish students in schools at any
one ume, and the only place where
| 90% cf America’s Jews are reach-

able at one dme in their lives) our

zrew the resources of B’nai Brith,

, which started Hillel in 1523. Mr.

_Toel along with David Bittker,

worked with B'nai Brith to revitalize
- Hillel and involve Jewish leader-
i ship to secure major funding to
! reach out to this vital'gehleratdon of
‘ Jews at a crucial point in their lives.
|

Sull a daunting rask, ‘the strength-
ening of Hillel as a vxbrant, inde-
pendent organization untder Mr.
Joel's leadership, and the excite-

ment he has generated, is some-
thing ro watch.

1 The other person is Rabbi
Herbert Friedman, wha, at 76, is

sull a visionary for the communiry.
{ Wirh T aclia Wewnar's farecinht and

convened the - influential
Commission on Jewish Educadon in
North America, the {irst connnen-
tal, interdenominational commis-
sion to examine ways of improving
the scope, standards and quality of
Jaewish education. Mr. Mandel’s
commitment has led to the founding
of the Council for Initiarives in_
Jewish Education (CIJE) to imple-
ment the coOMMISSion’s recomwmens-
dations; to a nadonal recanstiturion
ol the Jewish Community Centers
movement’s role in furthering
Tewish educadon and idendry in its
programs; and to millions of dollars
in grants to Yeshiva Unuversity, the
Jewish Theological Seminary and
the Hebrew Union College for the
training of Jewish educators, which
helped wach of these institutions
fncus un sirategic reassessments of
their roles in the traimng of Jewish
educators. In the city of Cleveland,
he ‘personally sdmulated’ a comimu-
nity-wide reassessment uf Jewish
education and continuily efforrs,
pioneering a very productive new
endeavor equally shared berween
the federation and the congrega-
donal movements in Cleveland, Mr.
Mandel has also made impcrtant
contributions toe the training of
seniar Jewish educators in Israel.
Mr. Mandel's emphasis on strate-
gic plarming and on long-term vision
for Jewish educadopn has begun o

Recognizing

_ the centrality

of Jewish education
to the future
of the Jews.

The A to Z on Kaplan,
- As Well as Hadassah

1 am the second generation of a
Tive-generation Hadassah Life

rransform the North American

Jewish community’s approach to

solving problems in this sphere. The

Faorward itself recognized his lead-

ership when in the same issue you

named him as instrumental in the

turnaround of priorities within fed-

arations in favor of Jewish educa-

don {(“The Jewish Wars — Five Nort
S0 Easy Pieces™).

Stephen H. Hoffman

Executive Vice-Prasident

The Jewish Community Federanorn

of Cleveland

Cleveland, Ohro

Agudah Convention
Filled the Garden

The criteria used for selecting
the Forward’s 50 “bigs™ are not
spelled out. Whar is apparent and
disconcerting, however, is the
absence of any representatives of a
aroup that wields more influence
and is doing mote for Jewish conti-
nuity thano virtually any of the
anointed. In fact, your feature
news story of the next issue high-
lishred the glaring detliclency:
Edgar Bronfman rutfled feathers
and. it is hoped, set a few minds
whirring with his call for more
emphasis on Jewish educadon and
fewer organizations and “leaders”
issuing press releases.

Where among the featured 50
were the leaders of the so-called
right-wing Orthodox day-school
movement, represented by Torah
Umesorah and enrolling more than
100,000 children? Where were the
roshet hayeshiva or seminary deans,
who command the allegiance of
tens of thousands of families?
Where were the grand rabbis of
such huge groups as Saunar, Bobov
and Skver, to mention but a few?
Such pegple have created and are
leading the fastest growing and
mast Jewnhly secure segments of
American Jewry. They are ighored
by the Anglo-Jewish media except
ar election uime, when photogra-
phers scurry to immortaiize the
foolish pilgrimages of uncomfort
ably skullecapped candidates to rab-
binical studies. A bit of attendon to
what these rabbis do the rest of the
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

MINUTES: CIJE STAFF CONSULTATION DAYS
DATE OF MEETING: NOVEMBER 7-9, 1954

DATE MINUTES ISSUED: NOVEMBER 29, 1994

PARTICIPANTS: Gail Dorph. Seymour Fox, Annette Hochstein,

Barry Holtz, Ginny Levi, Robin Mencher (sec'y),
Danie] Pekarsky, Nessa Rapoport
COPY TO: Morton L. Mandel

DAY ONE:
I. CLJE Gameplan - 1995 and Beyond

Alan began the meeting by setting the tone as to the purpose of the week. He based his
introduction upon the CIJE workplans for 1995 developed thus far Emphasizing the
emerging structure of CIJE, Alan outlined the four clear domains our of work, structurad
in comnmittees chaired by members of our board. In the first half of 1995 the board of
CIJE should grow 1n size to include approximately sixteen new members, four t¢ each
committee. The Steering Committee is set to meet five to six times in the comning vear.
Alan noted that as the roie of the board crystailize, so does the clanty of CIJE's role
within the federated world.

In beginning a discussion about the short term and long range agendas, Alan posed the
question for the copsultation days of where does CIJE want to be m one year and in three
to five years. Are the goals of the organization an aggregate of the workplans or is there a
further guiding vision for CIJE” Which parts of the present workplans are indispensable
to the larger goals of CIJE?

If we examine the current status of CIJE, Alan suggested, we can isolate four basic axes
within which CIJE must respond.to some fundamental areas of tension regardine 1ts
mission. These are:

A. Planning vs. Implementation
B. Building the Profession and Community Mobilization:
How much of our energy in one relative to the other?
C. Community vs.Continental
D. The Federated system as the major context for CIJE's operations

Alan expanded on these issues as framing questions for the consultation days:
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A. The planning and implementation axis begs CIJE to make choices about how we wish
to impact Jewish education. In the instance of providing professional development, for
example, what type of a role or roles does CIUE provide now and what should we be
providing in the future? Alan offered the CUE - Harvard Principals’ Center Seminar as
an example of CIJE staff members actively planning and then implementing a CIJE
design for in-service traimng of leaders. The impact of the seminar came directly from
the efforts of CLJE staff on site. As our goals require both planning and implementation.
how much of the ongoing werk of CIJE should be devoted to such activities as the
seminar at Harvard”?

B. CUE spezks of both building the profession and communiry mobilization frequently.
but in the past, much of our emphasis and staff time has been placed on the former s
there any well-thought out knowlege base for community mobilization? What would it
take for us to move the community mobilization agenda forward? Alan noted the
conunuing expansion and development of the CIJE toard and committees as one
milestone for community mobilization

C. Superimposed on A and B above lies the tension between CIJE acting on a communal
vs. a continental leve!, The building blocks of Jewisa education, as outlined in &4 Time
To Act, indicated that the implementation of building the profession and community
mobilization were to take place in the lead communities. The question today begins with
an evaluation of whether the lead comumunites are indeed ready for the change stermming
trom local implementation of the building blocks.

Our work in communities (e.g. the Educators Survey and Policy Brief, as well as the
seminar at Harvard) form the basis for inuch of the agenda of the work of CIJE. Our
work in communities have helped us to develop prninciples such as the "hoiy tmnity”
concept. What commitments does CIJE stull have to these communities? They are still
waiting for a well-crafted and articulated personnel action plan as well as a goals
semnar specifically tailored frr their communrties

On the continenial level, CIJE is looking for partners in the personnel action plan and in
parucular for in-service education. We have already begun to connect with JTS and
Brandeis on these 1ssues How important is this coalition work to fulfilling the goals of
CUE"

D How do we evaluate the success of CUE? What is the context of our work in
communjties within the broader context of Jewish life in North America? Alan
suggested that as we see the increasing numbers of North American Jewash communities
that are invelved in creating commissions to immprove their educational prograrus, this
is an achievement of the CUE approach - even if 1t is not recognized by the communities.
As more and more communities are planning for change, our role should be 10 install
within other institutions (such as JESNA) the capacity to provide guidance and
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leadership to these planning initiatives.

As the face of organized Jewish life in North America appears tc be changing, which
institutions are our constituency? With which institutions shouid we build coalitrons”
Taking into account the structural changes of UJA and Jewish Federations life 1s a close
connection with the federation structure stll the most promising address for renewal and
reform?

In light of the issues and tensions outlined above, what should the gameplan of CUE be
for 19957 In the coming year, CIJE will present a personnel action plan for in-service
education to the Jewish communities of North America. In addition we should take the
first steps to develop a plan which will lay out a matrix detailing core components of the
profession in Jewish education

The CIJE goals and best practices projects should be instrumental to the ymplementation
of our action in personnel. Best practices can be used as part of the process to build the
curriculumfor educating the educators. Concurrently, the Goals Project stands at the
heart of CIJE's work with educational feaders It has w0 be part of the plan for both lay
leaders and Jewish professionais.

Is this an effective way to frame the work of CHHE? Does it speak to the question of what
we want CIJE to achieve?

Discussi

In thinking about the key CIJE issues noted above, the participants began by examining
the actions CIJE could tzke in these areas and the resclting impacts of those actions.
Brainstorming one aspect of the workplans could serve as an example of how CIJE could
1mplement all aspects of the workplans.

The exercise, proposed by Annette, centered on the tepic of training personnel. It was
proposed that an approach to developing capacity for in-service training should be
develioped. A a half day seminar for communities in North Ammerica on preparing in-
service programs for their personnel would need to be located. For such a project, the
role of CIJE might be to run these training seminars, or maybe to set up regtonal centers.
facilitating such work by others, This project could be approached at either or both iocal
and continental levels A prominent challenge would be to articulate the size and scope
of the preject in a way that would maintain the quality. The developing of the people to
facilitate this project was seen as the most important and difficult part of the project. It
therefore should call for the most immediate attention.

Several questions arose out of this brainstorming session. Does the work to create a
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quality product, in this ipstance, fit into the Jongterm goals and and outcomes for CIJE?
The most strategic of goals must be chosen with regard to the work of CITE. Can we
achieve our goals without expanding our leadership base”? By creating more
competition? Into what geographical space should we put the majority of our efforts”
Who are our partmers in this project” Are communities ready to back this work? Are we
using CIJE's own resourses to our best advantage? Taking into account our hmited
resources, what type of choices will we have to make? While this plan for personnel
may be attractive, are we heading down the right course or falling into a trap? Where
wil]l this eventually take us?

As Dan Pekarsky was in New York only through Tuesday morning, the discussion on
Personnel was deferred unti] after the full discussion on the Goals Project.

. The Goals Project
{This Summary was writtea by Dan Pekarsky)

The purpose of this meeting was to amve at 2 1995 Work Plan for the Goals
Project that 1s anchored in an adequate conception of the project. The meeting began
with a status-report that focused on three matters: a) cutgrowths of the Jerusalem
Seminar, with special attertion to developments in the represented communities; b} the
October plan for Goals, developed by the core CIJE staff in New York in October, 1594.
and c) recent conversations between Pekarsky, Fox, and Marom which suggested
considerations to be considered in our review of the October Plan and the overall
conception of the Goals Project. Because the outgrowths of the Jerusalem Seminar and
the October plan are described in some detail in the document summarizing the October
Staff Meeung mm New York {attached), this summary proceeds immediately to item ¢),
which concerned questions posed by Seymour Fox in Pekarsky-Fox conversations,
questions which offer useful lenses to use in the planning-process.

A SEYMOURFOX'S QUESTIONS

. Success, What would Goals Project success look like after, say, 3 vears” As noted in
our discussion, this could fruifully be interpreted 1o two different ways:

a) If the Goals Project is understood as no more and no less than the path
identified in our October meetings, what would optimal success look like?
What would we have accomplished”

b) Does a) exhaust our expectations of the Goals Project — or is there
more that we hope for that might not be captured in a}? If so, what is this
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focused on some of the basic questions and concerns that are at the heart
the Goals Project.

2. The Educated Jew staff could prove invaluable in our efforts to
cultivaie resource-people for our project or to educate other
constituencies.

3 The Educated Jew staff may be able to offer valuabie expertise to the 3
to 5 prototype-institutions identified in the October Plan.

4. The Educated Jew Project’s papers could prove valuable resources to
the 3 to 5 prototype tnstitutions. Conceivably, if there is a ¢lear need, the
Educated Jew Project could be invited to commussion additional papers
that address issues that are particularly sensitive 1n the American Jewish
community -- for example, those dealing with the role of women 1n
Yewnsh life.

D DISCUSSION

Our discussion took place against the general background defined by the matters
discussed above. Below are summarized some of the major themes and decisions that
emerged in our discussion, and then a draft of a work plan.

!. Supplementing our resources

The comment was made that CIJE, and the Goals Project in partcular, should
identify and make maximal use of available resources that exist outside the immediate
CIJE orbit. We should, 1t was suggested, make a careful inventory of such
resources/opportunines. Such an inventory would include such individuals and
justitations as Israel Scheffler, Mike Smith, and the Wexner Heritage Foundation There
seemed to be significant interest in exploring the last of the posstbilities.

2 The Center-idea

Excltement and anxjety. It became clear in our conversation that many of the
thungs 1dentified as central to our October-plan could ultimately be folded 1nto the work
of a Center within the larger conception defined by the three long-term geals. There also
seemed to be considerable excitement about such a Center as a home for various Goals-
related efforts. Bur at the same time as the fairly comprebensive agenda identified in
preceding discussion seemed exciting, it provoked some serious concern. The work
defined by this agenda is, to say the least, substantial — it is much more than CUE can
reasonably take o, given its current shape and priorities. Two nightmares threaten: 1)
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a) educate key professional and lay constituencies concerning matters
pertaining to the goals-agenda;

b) develop and make available expertise that will inform
the efforts of communities and institutions that seek to
become more adequately organized around a goals-agenda

¢) conduct original research concerning the goals of Jewsh
education, as well as concerning implementation, and
evaluation. Such work might, for example, include a
Jewish version of the two HORACE books or Camegie's
"The Future As History" chapter;

d) develop strategies to disserminate its research findiags in
ways likely to make an irapact;

B) What woyld [ ike fi e cr Plan’

1. Case-studies of institutional efforts to become better organized around a
goals-agenda.

2, Out of the first-order werk in mstitutions and its analysis in the case-
studies, we would acquired an articulated body of lore that includes:

a strategies and models that can guide efforts at
institutiopal unprovement;

b. 1dentification of skills, understandings. and aptitudes that
are necded by those guiding the process of change;

c. identification of wnstitutiopal "readiness-conditions" if
meaningful change is to take piace;

d. documentation of some of the effects (expected and
unexpected) of taking on a goals-agenda;

e. idenufication of tmportant 1ssues, tepsions, etc that need
to be addressed, either by instituhons embarking on a
change-process or national organizations like CUE seeking
to catalyze this kind of change.
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3 The development of evaluation tools (that would be usable in the future
by other institutiops undergoing a change process) These tools would
include:

a. an instrument for taking an witial snapshot of an
institution, a look at reality that focuses on avowed goals,
on their implementation, and on educational outcomes;

b. an instrument for assessing the results of having engaged
in a serious effort to become more goals-sensitive.

4. The development of a cadre of resource-people, identified and
cultivated by CIJE who have been, and will continue to be mvolved in
helping institutions become better organized around a Goals agenda

5. From among the 1nstitutions ideptified in #|, a community of partmered
instrutions each engaged in a goals-agenda and offening expeniences and
1deas 10 one another on a regular basts,

6. A broad awareness among critical constiteencies at a variety of levels
concerning the importance of the goals agenda, its feasibility, work being
done in this area. This dissemination to be accomplished via publications.
film, conferences for different constituencies, etc

C MEF AND THE EDVICATED JEW PROJECT IN THE F'ULL-BLOWN
OCTOBER-PLAN

Monitonng Evaluation ang Feedback MEF could contribute to the development of the
October Plan in a number of ways:

1. MEF could be invited 10 develop the 1nstmiments o be used to assess
current reality at the outset of a goals-process and the outcomes of having
engaged in this process;

2 MEF could be invited to do the assessments.

The Educated Jew Prgject, Were CUE to proceed with the October Plan, the
Educated Jew Project could make a number of important contributions including the
following:

1. Not immersed m havipg to address - and possibly be compromised by -
day-to-day political realities, the Educated Jew staff could help CIJE keep
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"more"?

Jointly, a) and b) ask us to try to identify the larger conceptions that should
inform the Goals Project

2 What is the relationship between the Goals Project (as articulated in the October
meetings) and the work of a) the Monitoring, Evaluation and Feedback Project and b) the

Educated Jew Project? More namowly, how might these projects serve as resourees to
the Goals Project?

3. The five levels and our work, The Educated Jew Project has identified five intimately
inter-related levels pertinent to the work of that project and to the Goals Project. These
levels are;

PHILOSOPHY

PHILOSOPHY OF EDUCATION
TRANSLATION INTO CURRICULUM
IMPLEMENTATION

EVALUATION

At which of these levels does the October Plan operate? Optimally, at what levels should
we be operating?

B. EXAMINING THE GOALS PROJECT AGENDA THROUGH THESE LENSES:

This examination began with Pekarsky offering two different accounts of what
Goals Project "success” might look like. A) The first, prompted by a comment by
Annette Hochstein in the first part of the day, set forth some very general long-term goals
(that were not, at least by design, tied to the October plan.) B) Tbe second identified
what success might look like if we fully exploited the potentialities of the October-plan.

A) General lone-term goals - three were identified:

1. Increasing numbers of institutions organized around a goals-agenda
that includes serious wrestling with issues of content,

2. Heavy empbhasis in communal planning processes on the place of goals
in Jewish education.

3. A National Center for the Study and Development of Goals for Jewish
Education. Such a Center would:
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that we don't do ail that the agenda calls for and end up doing a mediocre, or radically
circumscribed, or otherwise disappointing job; 2) that we allow the Goals Project to "take
over" the energies of CIE, thus distorting the overal] character and direction of the
enterprise.

The spinping-off idea, Neither of these options being acceptable, and in the
tradition of the Mandel Institute, it was suggested that the Goals Project agenda might
best be carried through if it was ultimately “released” from CIJE and given a quasi-
autonomous status (with strong ties of various kinds to CUE). This Center wouid draw
on some of the expertise and resources currently invested in CUUE, but it would also
develop ties with, and seek out resources from, other institutions and individuals.

Of particular interest was the suggestion that such a Center could ultimately be
established, in cooperation with CIJE and the Mandel Institute, at Harvard. So

interesting was this possibility that Seymour suggested testing out with Israe] Scheffler at
the end of the week.

Proiect or Center, There was in this connection some discussion of whether it
might be wiser, it our conversations with Harvard, initially to speak in terms of a Project
that might eventually rise to a Center. This project would in its initial stages focus on 1)
furthening and studying our work with a select number of prototype institutions; 2)
identifying and educating personnel that would work with such institutions: 3) the
development of our own learning-curriculum.

A limited ipitial ggenda, As the preceding paragraph suggests, whether cailed
initially a Center or a Project, it 1s not necessary - nor desirable - for such a new entity 1o
take on "a full plate" from the very beginning. On the contrary, if created, it might
wnitielly focus on only a few of the efforts that might eventually define its character. But
it would be important to view these ininal efforts, however narrow, 1q relation the larger
plan of action.

I5 an independent Center in gur interests? Tt should be noted that while the idea of

working towards a quasi-autonomous Center seemed of interest, at various points
reservations were expressed. We should, it was implied, proceed with caution, with

attention to the possibility that spinning-off the Center might not be in the best interests
of CIJE.

Daralle| centers, It was suggested that the model under discussion -- spinning off
a C1JE effort and turning it into a quasi-independent satellite-center with strong ties to
CUE -- might in the long run also be the way to approach efforts like Monitoring and
Evaluation and Educational Leadership. The thrust of this approach is to keep CUE as a
planning and catalyzing institution that does not get bogged down in implementation of
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the inttiatives it helps to bring into being

3. Who could serve as adequate "coaches"/resource persons to institutions embarked on a
change-process?

A possibility presented at the seminar is that CIJE work with "coaches” who are
themselves appointed by and representauves of the insttutions that are embarked on the
change-process. While this would enormously simplify our work in that we would not
have to seck out a cadre of coaches, the suggestion was countered with the observation
that it is unlikely that most such institutionally-appointed coaches would be in a position
io belp their Institutions with the content-side of the goals agenda. In response, 1t was
suggested that maybe we need 10 be thinking in terms of two kinds of coaches -- an
institutional representative skilled in process-issues, and a more content-oriented person
that CIE cultivated (folks like Bieler and Gnibbetz, Marom).

4. Working wath Insttutions: at what level does one begin?

1t was reiterated ‘hat forwarding the Goals-agenda does not require beginning at
the level of "philosophy of education.” While efforts at the latter level are umportant for
Jewish education, tn any given institution the process might well begin at other levels
Where one begins would need to be decided on a case-by-case basis.

5. Inventory of outstanding commitments

While we did not feel that our enterprise could be shaped by pre-existing
commitments, these commitments need to be honored; and the challenge is to honor them
in 2 way that will torward our own agenda. These outstanding commitments include the
following:

a. 4 seminars 10 Milwaukee, with the possibility of more intensive work

with "graduates” of the seminar that meet cur standards for participation at

this next stage

b. The Agnon School in Cleveland

c. Cleveland's Goals Semnar.

d. Helping to launch Baltimore's Goals Seminars in the spring (with
possible additional expectations flowing out of last summer's promises)

a
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e. A JCC Camp.

f. Some kind of support to Toren's efforts in Cleveland to develop a goals-
agenda with two congregational programs.

6. Other interesting possibulities.
a. The Atlanta JCC Camp.
b. The Baltimore congrepational program.

¢. The pew Atlanta Day School.

E. [PEKARSKY'S TAKE ON] THE SENSE OF TH= GROUP: BASIC DECISIONS
1. Developing capacity is a very high priority and must be at the center of our efforts

a. Developing capacity has at least 3 dimensions- the identification and
cultivation of a cadre of resource-people who will work with us; learning
more about the nature of the enterprise througk work with what we have
called prototype institutions; a curriculum of study for CIJE staff,

b. In our first stage, the identification and cultivation of personnel and our
own learning-curricuium should have a very high pnority We should not
be quick to take on more than one or two prototype institutions at the very
beginning.

2. CIJE has promuses to keep — particularly to commumties that participated in the Goals

Seminar thys summer in Jerusalem. These promises must be kept 1a ways that will
forward our broader agenda

a. To keep our promises means to launch and/or to participate in, and/or to
coordinate local seminars in Milwaukee, Cleveland, and Balhmore; to
work 10 some fashion with Agnon; and to engage in an intensive process
with institutions that emerge from local seminars as promising candidates
for intensive work. Institutions that do so emerge would probably qualify
as "prototype-institutions. "

b. The immpact of keeping these promises, over and beyond our

maintainmg our trustworthiness, will include increased awareness among
participating institutions of the importance of serious attention to goals; a
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measure of change among some participating institutions; the
identification of one or more institutions ready for sericus chanpge-efforts;
a lot of serious learning on our own part

3 CIJE should design and establish a Center for Philosophy of Jewish Education.
a. The Center will conduct and disseminate the results of research
pertaining to the poals agenda. It will cultivate and make available the
kinds of expertise that will be useful to institutions and communities
undertaking a goals-agenda. It will educate vaned lay and professional
constituencies concerning the importance and character of a serious goals-

agenda. Through such varied activities, it will place the conversauon on
goals at the center of efforts to tmprove Jewish education.

b.CIIE's role is to strategize, design, enable, and create this Center, which
wil} eventually exist in a Joosely coupled relationship to CUE
F. GOALS PROJECT WORKPLAN FOR 1995

1. Building capacity

2 Conceptualizing and planning our own learn'ng-curriculum (Nov.-Dec.,
1994)

b. Resource persons
i. Identification of 5 to 20 promsing individuals (Dec , '94)
il. Recnutment of these individuals (Jan.'95)

ii. Development of a summer-semipar for these individuals
(Feb. and March, ‘95)

v, Summer Seminar for CIJE staff and for resource
persons {(July '9%)

v. Pair resource-persons with prototype wstitutions (July,
'95)

vi. Winter-seminar with resource-persons (Dec.95)

c.. Learning through prototype institutions
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BY THE END OF '95:

1. We will have identified from 5 to 15 resource-people to work with educating
institutions and/or communities, and we will have participated with them in a process of
learning and tooling up.

2. We will have completed local seminars to which we've committed.

3. We will have planned and engaged in a curriculum of study designed for CIJE staff
(and, if iming js right, for some of the individuals identified as resource-people.)

4, We will have identified one or more prototype institutions, either through the local
sermninars or through other means, and we will have assigned some of our new resource-
people to work with these institutions. We will also have begun to work with the person
designated by these institutions to work with us.

5. We will have established a Project maybe leading to a Center for the Philosophy of
Jewish Education.

DAY TWO:

. Discussion of the Revised Plan for the Goals Project

Following the model as proposed by Annenie earlier, the participants analyzed the revised
workplan for the Goals Project in terms of limitations and opportunities for the short and
long t2rm and CUE's role in making this project successful.

The main Question is. What capacity does CIJE have for fulfilling every aspect of the
workplan iterated above? What are the limitations in terms of human resources, tme,
and funding?

A. Human Resources

Building capacity should be the highest priority in the work of the Goals Project.
While this may be a time consuming process, the recruitrnent and traintng of
Jewish educators to be "coaches” to institutions and communities can only benefit
the work of CUE in fulfilling both our short term and long term goals.

Gail suggested that when working to develop our human resources, we should not
forget to include the newer generations of Jewish educators in order to truly
ensure that the process of Building the Profession is addressed i every aspect of

“T9pg7 70014l 30 TRRY (LUPE 10- 050



15

CIE werk. CDE will bring seasoned educators together with the newer
generations of Jewish education professiopals to train them for the developing
coaching roles.

In an analysis of the Goals Project coaches, Danny pointed out that as these
people begin to take leadership roles in their communities, they will also continue
to fearn. CIJE might ultimately create a central training insutute for the coaches.

B. Honoring Commitments

[t was suggested that CUE could combine projects to fulfill existing commrtments
to specific institutions and communities. Additionally, these commitments could
be used as opportunities to build the leadershio base for future Goals Praject
activities. AT the same time, the possibility exists that this service 1o communities
will bring stronger ties between the Council and these institutions in the fumwre,
resulting in more commitments on the part of CIJE

C. In an analysis of all the workplans of CIJE, the Goals Project represents only
one facet of the total achvity produced by the Council. The above lunitations
sit within the total work and resource limitauors of CLIE

IV. Community Mobilization (XNessa Rapoport)

In the work to mobilize communty support for Jewish sducation and create lay

"champions" in the field, Nessa sugpested that CIJE must take a proactive approach We

should produce substantive dociiments and take part in setung the agenda for North

American Jewry. Inherent in this work, however, lies the tension between setting the
Jewish communal agenda and publicizing the work of CIJE. Both projects are necessary

to the success of the overall workplan of the Counci

A. Models of Creating Lay Leadership in Communities

How can CIJE engage key Jewish lay leaders in the efforts to transform Jewish
education in North America? Concurrently, what can CUE offer lay leaders so

that they feel fulfilled by their involvement? Several models of creating lay
leadership were discussed.

1. Peer Group Mode]
Nessa articulated a model to build lay leadership that arose outof a
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DAY ONE:
I. CIJE Gamepian - 1995 and Beyond

Alan began the meeting by setting the tone as to the purpose of the week. He based his
introduction upon the CIJE workplans for 1995 developed thus far. Emphasizing the
emerging structure of CIJE, Alan outlined the four clear domains our of wark, structured
in committees chaired by members of our board. In the Srst half of 1995 the beard of
CIJE should grow in size to include approximately sixteen new members. four to each
committee. The Steering Committee is set to meet five to six times in the coming vear.
Alan noted that as the role of the board crystallize, so does the clarity of CIJE's role
within the federated world.

In beginning a discussion about the short term and long range agendas, Alan posed the
question for the consultaticn days of where does CIJE want to be in one year and in three
to five vears. Are the goals of the organization an aggrzoate of the workplans or is there a
further guiding vision for CIJE? YWhich parts of the present workplans are indispensable
1o the larger goals of CIJE?

[f we examine the current status of CIJE, Alan suggested, we can isolate four basic axes
within which CIJE must respond.to some fundamental areas of tension regarding its
mission. These are:

A. Planning vs. Implementation
B. Building the Profession and Community Mobilization:
How much of cur energy in one relative to the other?
C. Community vs.Continental
D. The Federated system as the major context for CIJE's operations

Alan expanded on these issues as framing questons for the consultation days:
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A. The planning and implementation axis begs CIUE to make choices about how we wish
to impact Jewish education. In the tnstance of providing professional development, for
example, what type of a role or roles does CIE provide now and what should we be
providing in the future? Alan offered the CUE - Harvard Principals' Center Seminar as
an example of CIJE staff members actively planning and then implementing a CIJE
design for in-service training of leaders. The impact of the seminar came directly from
the efforts of CIJE staff on site. As our goals require both planning and implementation,
how much of the ongoing work of CUE should be devoted to such activities as the
semunar at Harvard?

B. CUE speaks of both building the profession and community mobilization frequently,
but in the past, much of our emphasis and staff nme has been placed on the former. Is
there any well-thought out knowlege base for community mobilizaton? What would it
take for us to move the community mobtlization agenda forward? Alan noted the
conunuing expansion and development of the CIJE board and committees as one
milestone for community mobilization.

C. Superimposed on A and B above lies the tension between CIJE acting on a communat
vs. a continenial level. The building blocks of Jewish education, as outlined in A Time
To Act, indicated that the implementation of building the profession and communiry
mobilization were to take place in the lead communities. The question today begins with
an evaluation of whether the lead communities are indeed ready for the change stemming
from local implementation of the building blocks.

Our work in commuruties (e.g. the Educators Survey and Policy Bref, as well as the
seminar at Harvard) form the basis for much of the agenda of the work of CIJE. Our
work in communities have helped us to develop principies such as the "holy thnity”
concept. What commimments does CIJE stil] have to these communities? They are still
waiting for a well-crafted and armculated personnel action plan as well as a goals
seminar specifically tailored for thetr cornmunities.

On the continental level, CUE is looking for partners in the personnel action pian and in
particular for in-service education. We have already begun to connect with JTS and

Brandeis on these 1ssues How 1mportant is this coalition work to fulfilling the goals of
ClJE°

D. How do we evaluate the success of CLIE” What 1s the context of our work in
communities within the broader context of Jewish life in North America? Alan
suggested that as we see the increasing numbers of North American Jewish communites
that are involved ir creating commissions to immprove their educanonal programs, this
is an achievement of the CUE approach - even if 1t is not recognized by the communitzes.
As more and more communities are planning for change, our role should be to install
within other institutions (such as JESNA) the capacity to provide guidance and
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leadership to these planning initiatives.

As the face of organized Jewish life in North America appears to be changing, which
institutions are our constituency? With which institutions should we build coalitions?
Taking into account the structural changes of UJA and Jewish Federations Iife is a close
connection with the federation structure sull the most promising address for renewal and
reform”?

In light of the issues and tensions outlined zbove, wbat should the gameplan of CIJE be
for 19957 In the coming year, CIJE will present a personne! action plan for in-service
education to the Jewish communities of North America. In addition we should take the
first steps to develop a plan which will lay out a matrix detailing core components of the
profession 1o Jewish educanon.

Tbe CIJE goals and best practices projects should be instrumental to the implementation
of our action in personnel. Best pracuces can be used as part of the process to build the
curriculumfor educating the educators. Concurrently, the Goals Project stands at the
heart of CIJE's work with educational leaders It has to be part of the plan for both lay
leaders and Jewish professionais.

Is this an effective way to frame the work of CITET Does it speak to the question of what
we want CIJE to achieve?

Discussi

In thinking about the key CIJE issues noted above, the participants began by examining
the actions CIJE could tzke in these areas and the resuliing impacts of those actions.
Brainstorming one aspect of the workplans could serve as an example of how CIJE could
implement all aspects of the woirkplans

The exercise, proposed by Annette, centered on the topic of training personnel. Jt was
proposed that an approach to developing capacity for ir-service training shouid be
developed A a half day seminar for communities in North America on preparing in-
service programs for their personnel would need to be located For such a project, the
role of CLJE might be to run these training seminars, or maybe to set up regional ceqters,
facilitanng such work by others. This project could be approached at etther or both local
and continental levels A promnent challenge would be to articulate the size and scope
of the project in a way that would maintain the quality. The developing of the people to
facilitate this project was seen as the most important and difficult part of the project. 1t
therefore should call for the most immediate attention.

Several questions arose out of this brainstorming session. Does the work to create a
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quality product, in this instance, fit into the longterm goals and and outcomes for CITE?
The most strategic of goals must be chosen with regard to the work of CIJE  Can we
achieve our goals without expanding our leadership base”? By creating more
compention? Into what geographical space should we put the majority of our efforts”
‘Who are our parmers in this project? Are communities ready to back this work? Are we
using CITE's own resourses to our best advantage? Taking into account our limited
resources, what type of choices will we have to make? While this plan for personnel
may be attracuve, are we heading down the right course or failing into a trap? Where
will this eventually take us”?

As Dan Pekarsky was in New York only through Tuesday morning, the discussion on
Personnel was deferred untii after the full discussion on the Goals Project.

[J. The Goals Project
(This Summary was written by Dan Pekarsky)

The purpose of this meeting was to arrive at a 1995 Work Plan for the Goals
Project that 1s anchored 1n an adequate conception of the project. The meeting began
with a status-report that focused on three matters. a) outgrowths of the Jerusalem
Seminar, with special attention to developments in the ~epresented communities; b) the
October plan for Goals, developed by the core CUE staff in New York in October, 19%94:
and c) recent conversations between Pekarsky, Fox, and Marom which suggested
considerations 10 be considered in our review of the October Plan and the overall
concepuon of the Goals Project. Because the outgrowths of the Jerusalem Seminar and
the October plan are described in some detail in the document summarizing the October
Staff Meeting in New York (attached), this summary proceeds immediately to item c),
which concerned questions posed by Seymour Fox in Pzkarsky-Fox conversauons,
questions which offer useful lepses to use in the plannirg-process.

A SEYMOURFOX'S QUESTIONS

I Sugcess, What would Goals Project success look like after, say, 3 years? As noted 1o
our discussion, this could fruitfully be nterpreted in two different ways:

a) If the Goals Project is understood 2s no more ard no less than the path
identified in our October meetings, what would optimal success look like?
What would we have accomplished?

b) Does a) exhaust our expectations of the Goals Project — or is there
more that we hope for that might not be captured in a)? If so, what is this
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“more"?

Jointly, a} and b) ask us to try to identify the larger conceptions that should
inform the Goals Project

2. What is the relationship between the Goals Project (as articulated in the October
meetings) and the work of a) the Monitoring, Evaluation and Feedback Project and b) the

Educated Jew Project? More narrowly, how might these projects serve as resources to
the Goals Project?

3 The five levels and gur work, The Educated Jew Project has identified five inumately
inter-related levels pertinent to the work of that project and to the Goals Project. These
levels are;

PHILOSOPHY

PHILOSOPHY OF EDUCATION
TRANSLATION INTO CURRICULUM
IMPLEMENTATION

EVALTUATION

At which of these levels does the October Plan operate? Optimally, at what levels should
we be operating?

B. EXAMINING THE GOALS PROJECT AGENDA THROUGH THESE LENSES.

This examination began with Pekarskv offering two different accounts of what
Goals Project "success” might [ook like A) The furst, prompted by a comment by
Annette Hochstein in the first part of the day, set forth some very general long-term goals
{that were not, at least by design, tied to the October plan } B) The second idenuified
what success might look like if we fully exploited the potentialities of the October-plan

A) General long-term goals - three were 1dentified:

1. Increasing numbers of instututions organized around a goals-apenda
that includes serious wrestling with issues of content,

2. Heavy emphasis in communal planning processes on the place of goals
In Jewish educaton.

3 A National Center for the Study and Development of Goals for Jewish
Education. Such a Center would:
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a) educate key professional and lay constituencies concerning matters
pertaining to the goals-agenda,

b) develop and make available expertise that will inform
the efforts of communitie= and institutions that seek to
become more adequately organized around a goals-aganda,

) conduct original research concerning the goais of Jewish
education, as we(l as concerning implementation, and
evaluation. Such work might for example, include a
Jewnsh version of the two HORACE books or Carnegie's
"The Future As History" chapter;

d) develop strategtes to disseminate 1ts research findiggs in
ways ltkely to make an impaer,

B) What would success look like for the Qctober Plan”

1. Case-studies of institutional efforts to become better organized around a
goals-agenda.

2, Qut of the first-order work in institutions and its analysis in the case-
studies. we would acquired an articulated body of lore that includes:

a strategres and models that can guide eforts at
insumtional improvement;

b identification of skills. understandines. and aptitudes that
are needed by thase guiding the process of change;

¢ identification of institutional "readiness-conditions” if
meaningful change is to take place,

d. documentation of some of the effects (expected and
unexpected) of taking on a goals-agenda,;

e identification of important 1ssues, tensions, etc that need
1o be addressed, either by institutions embarking on a
change-process or national organizations like CIJE seekmg
to catalyze this kind of change.



3. The development of evaluation tools (that would be usable in the future
by other instihrtions undergoing a change process). These tools would
include:

a. an instrument for taking an initial snapshot of an
institution, a look at reality that focuses on avowed goals,
on their implementation, and on educaticnal outcomes;

b. an instrument for assessing the results of having engaged
in a serious effort to become more goals-sensitive.

4. The development of a cadre of resource-people, 1dentified and
cultivated by CIJE who have been, and will continue to be invoived in
helping institutions become better organized around a Goals agenda

5. From among the institutions identified in #1, a community of partnered
insttutions each engaged in a goals-agenda and offening experiences and
ideas to one another on a regular basis.

& A broad awareness among critical constituencies at a variety of levels
concerning the importance of the goals agenda, its feasibility, work being
done in this area. This dissemination w0 be accomplished via publications.
film, conferences for different constituencies, eic

C. MEF AND THE EDUCATED JEW PROJEC! IN THE FULL-BLOWN
OCTOBER-PLAN

Monttoring. Evaluation and Feedback. MEF could contnbute to the development of the
October Plan in a number of ways:

1. MEF could be invited to develop the instruments to be used to assess
current reality at the outset of a goals-process and the outcomes of having
engaged in this process;

2. MEF could be 1nvited to do the assessments.

The Educated Jew Project, Were CUE to proceed with the October Plan, the
Educated Jew Project could make a number of important contributions including the
following:

1 Not immersed i having to address - and possibly be compromised by -
day-to-day political realities, the Educated Jew staff could help CIJE keep
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focused on some of the basic questions and concerns that are at the heart
the Goals Project.

2 The Educated Jew staff could prove invaluable in our efforts to
cultuvate rescurce-peopie for our project or to educate other
constititencies.

5. The Educated Jew staff may be able to offer valuable expertise to the 3
to S prototype-institutions identified in the October Plan.

4, The Educated Jew Project’s papers could prove valuable resources to
the 3 to 5 prototype insttutions. Conceivably, if there is a clear need, the
Educated Jew Project could be invited to commission additional papers
that address issues that are particutarty sensitive in the American Jewish
community -- for example, those dealing with the role of women 1n
Jewish Life.

D DISCUSSION

Our discussion took place against the general backeround defined by the matters
discussed above. Below are summarized some of the major themes and decisions that
emerged 10 our discussion, and ther a draft of 2 work plan

1. Supplementing ous resources.

The comment was made that CIJE, and the Geals Project in parncular, should
identify and make maximal use of available rescurces that exist outside the immediate
CIJE orbit. We should. it was suggested, make a careful inventory of such
resources/opportunives. Such an inventory would include such individuals and
nstitutions as Israel Scheffler, Mike Smith, and the Wexner Heritage Foundation There
seemed to be significant interest in exploring the last of the possibilities.

2. The Center-idea

Exciternent and anxiety, It became clear in cur conversation that many of the
things identified as central to our October-plan could ultimately be folded into the work
of a Center within the [arger conception defined by the three long-term goals. There aiso
seemed to be considerable excitement about such a Center as a home for vanous Goals-
related efforts But at the same time as the fairly comprehensive agenda identfied i
preceding discussion seemed exciting it provoked some serious concem. The work
defined by this agenda is, to say the least, substantial — it is much more than CIJE can
reasonably take on, given its current shape and priorities. Two nightmares threaten: 1)
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that we don't do all that the agenda calls for and end up doing a mediocre, or radically
circumscribed, or otherwise disappointing job; 2) that we allow the Goals Project to "take
over" the energies of CIE, thus distorting the overall character and direction of the
enterprise,

The spinning-off idea, Neither of these options being acceptable, and in the
tradition of the Mande! Institute, it was suggested that the Goals Project agenda might
best be carmed through if it was ultimately "released” from CIJE and given a quasi-
autonomous status {with strong ties of various kinds to CUE). This Center would draw
on some of the expertise and resources currently invested in CIJE, but it would also
develop ties with, and seek out resources from, other institutions and individuals

Of particular interest was the suggestion that such a Center could ultimately be
established, in cocperanon with CUE and the Mandel Institute, at Harvard. So
interesting was this possibility that Seymour suggested testing out with Israel Scheffler at
the end of the week.

Project or Center, There was in this connecticn some discussion of whether 1t
might be wiser. in our conversations with Harvard, iniviajly to speak 1n terms of a Project
that might eventually nise to a Center. This project would in its initial stages focus on 1)
furthering and studying our work with a select aumber of prototype institutions; 2)
identifying and educating personne! that would work with such insutations; 3) the
development of our own leamning-curriculum.

Alimited ipitial agenda, As the preceding paragraph suggests. whether called
initially a Center or a Project, it is not necessarv - nor desirable - for such a new entity 1o
take on "a full plate” from the very beginning. On the contrary, if created, it might
imtially focus on only 2 few of the efforts that might eventually define its character. But
it would be impormant to view these imital efforts. however narrow, o relation the larger
plan of action.

Is an independent Center in oyr intgrests! It should be noted that while the idea of
working towards a quasi-autonomous Center seemed of interest, at various points

reservations were expressed. We should, it was implied, proceed with caution, with
attention to the possibility that spinaing-off the Center might not be in the best interests
of CE.

Paralle] centers. Tt was suggested that the model under discussion -- spinnng, off
a CIJE effort and turning it into a quasi-independent satellite-center with strong ties to
CUE -- might in the long run also be the way to approach efforts like Monitoring 2n0d
Evaluation and Educational Leadership. The thrust of this approach is to keep CIJE as a
planning and catalyzing institution that does not get bogged down in tmplementation of
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the 1nitiatives it helps to bring into being.

3. Who could serve as adequate "coaches"/resource persons to institutions embarked on a
change-process?

A possihility presented at the seminar 1s that CIJE work with “coaches” who are
themselves appointed by and representatives of the institutions that are embarked on the
change-process. While this would enormously sumplify our work in that we would not
have to seck out a cadre of coaches, the suggestion was countered with the observation
that it is uniikely that most such insttutionally-appointed coaches would be in a position
to help their institutions with the content-side of the goals agenda. In response, it was
suggested that maybe we need to be thinking in terms of two kinds of coaches -- an
institutional representative skilled in process-issues, and a more content-oriented person
that CUE cultivated (folks [ike Bieler and Gribbetz, Marom).

4. Working with Institutions: at what level does cue begin?

It was reiterated that forwarding the Goals-agenda does not require beginning at
the leve! of "philosophy of education.” While efforts at the latter level are important for
Jewish education, in any given institution the process might well begin at other levels.
Where one begins would need to be decided cn a case-by-case basis

5. Inventory of outstanding commuitments.

While we did not feel that our enterprise could he shaped by pre-existing
commitments, these commitments need to he honored; ind the challenge is to honor them
in a way that will forward our own agenda. These outssanding commimments include the
following:

a4 seminars in Milwaukee, with the possibility of more intensive work

with "graduates” of the seminar that meet our standards for participation at

this next stage.

b. The Agnon School in Cleveland.

¢. Cleveland's Goals Seminar,

d. Helping to launch Baltimore's Goals Seminars in the spring (with
possible additional expectations flowing out of last summer's promises)
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e. AJCC Camp.

f. Some kind of support to Toren's efforts in Cleveland to develop a goals-
agenda with two congregational programs.

6 Other interesting possibilities.
a. The Atlanta JCC Camp.
b. The Baltimore congregational program.

¢. The new Atlanta Day School.

E. [PEKARSKY'S TAKE ON] THE SENSE OF THE GROUP: BASIC DECISIONS
1. Developing capacity is a very high prionty and must be at the center of our efforts

a. Developing capacity has at least 3 dimensiors: the identufication and
cultivation of a cadre of resource-people who will work with us; learning
more about the nature of the enterprise through work with what we have
called prototype institutions; a curmiculum of study for CIJE staff.

b. I our first stage. the 1dentification and cultivaton of personnel and our
own leaming-curriculum should have a very high priority. We should not
be quick to take on more than one or two prototype institutions at the very
bemnning

2. CIJE has promises to keep -- particularly to communities that participated in the Goals
Seminpar this summer in Jerusalem These promises must be kept in ways that will
forward our broader agenda

2. To keep our promises means to launch and/or to participate in, and/or to
coordinate local seminars in Milwaukee, Cleveland, and Baltimore: to
work 1n some fashion with Agnon; and w engage in an intensive process
with institutions that emerge from local seminars as promising candidates
for intensive work. Institutions that do so emerge would probably qualify
as "prototype-instintions "

b. The impact of keeping these promises, over and beyond our
maintaining our trustworthiness, will include increased awareness among
participating institutions of the importance of serious attention o goals; a
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measure of change among some participating institutions; the

identification of one or more institutions ready for serious change-efforts:
a lot of serious learning on our own part.

3 CIJE should design and establish a Center for Philosophy of Jewish Educanon,
a. The Center will conduct and disseminate the results of research
pertaining to the goals agenda. It will cultivate and make available the
kinds of expertise that will be useful to instirutions and communities
undertaking a goals-agenda. It will educate varied lay and professional
constituencies conceming the importance and character of 2 serious goals-
agenda. Through such varied activities, it will place the conversation on
goals at the center of efforts to tmprove Jewish education.
b.CLJE's role 15 to strategize, design, enable, and create this Center, which
will evenmally exist in a loosely coupled relationship to CITE.

F. GOALS PROJECT WORKPLAN FOR 1995

1. Building capacity

2 Conceptualizing and planning our own learn:ng-cumculum (Nov -Dec.,
1994)

b. Resource persons
i. Ideatification of 3 to 20 promising incividuals (Dec., '94)
1t. Recruttiment of these individuals (Jan.'95)

ni. Development of a summer-semunar {or these individuals
(Feb. and March, '93)

iv. Summer Seminar for CIJE staff and for resource
persons (July '95)

v. Pair resource-persons with prototype institutions (July.
'95)

vi. Winter-seminar with resource-persons (Dec.93)

c.. Learning through prototype institutions

'.3;‘3_: MSSNE T 000 gbihd o JHL e Tu- oz



13

1. Begin with one or more institutions to which we may
have preexisting commitinents
(January-June, '95)

1. If and only if we have sufficient personrel after meeting
requiremnents of #1,
identify other institutions. (Summer ‘95)

1. Identify institntional representatives who will work with
CUE (Sumrmer, '95) and hold seminar with them (Fall, '95)

2. Honoring outstanding commitments

a. Four Milwaukee Seminars (Jaguary - May, 1995)

b. Participation as planners and possibly as resources in the Cleveland
semunar (Dec.'94 - June '95)

c Help launch the Baltimore seminars (spring, '55)

d. Meet with Agnon to conceptualize and to help them begin to implement
a goals-agenda (Jan. - May 199%)

e. Consult to Toren 1n his efforts to enter into Goals-focused relationships
with local educating institutions. (as needed)

f. Identifying "prototype-institutions” from among those participatng in
local seminars and/or other institutions -- i ¢ , institutions we are prepared
to work with intensively (June, 1995). Bepin work with these inst:tutions
in September 1993.

3 Establishment of a Project for the Philosophy of Jewish Education.

a. Initial conversations between Harvard, Mandel Institute, and CIJE
(Dec. 1994)

b. Flesh out conception of the Center, the stages through which it would
develop, and its 1nitial assignments. (January, 1995)

c. Develop funding support for the Center.
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BY THE END OF '95.

1. We will have identified from 5 to 15 resource-people to work with educating
nsttutions and/or communities, and we wiil have participated with them in a process of
learning and tooling up.

t-2

. We will have completed local seminars to which we've committed.
3. We will have planned and engaged in a curriculum of study designed for CIJE staff
(and, if iming is fight, for some of the individuals identified as resource-people.)

4, We will have identified one or more prototype institutions, either through the local
seminars or through other means, and we will have assigned some of our new resource-
people to work with these institunons. We will also have begun to work with the person
designated by these institutions to work with us.

5. We will have established 2 Project maybe leading tc a Center for the Philosophy of
Jewish Education,

DAY TWO:

HI. Discussion of the Revised Plan for the Goals Project

Following the model as proposed by Annette earlier, the partcipants analyzed the revised
workplap for the Goals Project in terms of hmitations and opportunities for the short and
long term and CUE's role in making this project successful

The main Question is: What capacity does CIJE have for fulfilling every aspect of the

workplan iterated above? What are the limitations in terms of human resources, ume.
and funding?

A. Human Resources

Building capacity should be the highest prionity in the work of the Goals Project
While this may be a time consuming process, the recruitment and waining of
Jew1sh educators to be "coaches” to institutions and communities can only benefit
the work of CIJE in fulfilling both our short term and long term goals.

Gail suggested that when working to develop our human resources, we should not
forget to include the newer generations of Jewish educators in order to truly
ensure that the process of Building the Profession 15 addressed in every aspect of
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CIIE work. CIJE will bring seasoned educators together with the newer
generations of Jewish education professionals to train them for the developing
coaching roles.

In an analysis of the Goals Project coaches, Danny pointed out that as thess
people begin to take leadership roles in their communities, they will also continue
to learn. CUE might ultimately create a central training institute for the coaches.

B. Hononng Commitments

[t was suggested that CIJE could combine projects to fulfill existing commitunents
to specific institutions and commumities. Additionally, these commitments could
be used as opportunities to build the leadership base for future Goals Project
acuvities. At the same time, the possibility exists that this service to communities
will bring stronger ties between the Council and thege institutions 10 the future,
resulting in more commitments on the part of CUE

C. In an analysis of all the workplans of CUE, the Goais Project represents only
one facet of the total activity produced by the Council. The above lunitations
sit within the total work and resource limitations of CUE.

IV. Community Mobilization (Nessa Rapoport)

In the work te mobilize community support for Jewish education and create lay
"champions” in the field, Nessa suggested that CIJE must take a proactive approach. We
should produce substantive documents and take part in setting the agenda for North
Ametican Jewry. [nherent in this work, however, lies the tension between setting the
Jewish communal agenda and publicizing the work of CIJE Both protects are necessary
to the success of the overall workplan of the Council

A Madels of Creating Lay Leadership in Communities

How can CIJE engage key Jewish lay leaders in the efforts to transform Jewish
education in North America? Concurrently, what can CIJE offer lay leaders so
that they feel fulfilled by their involvement? Several models of creating lay
leadership were discussed.

1. Peer Group Model
Nessa articulated a model to build lay leadership that arose out of 2
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meeting with Art Rotman. CIJE could increase leadership by building
upon existing peer groups within the world of lay leaders. This could be
accoruplished by making the elite groups accessible to more lay people.

2. Creative Change Model

Nessa noted another approach to the creation of lay leadership. As
suggested by Chuck Ratner, C1JE could draw Jeaders 1o the Jewish
education agenda by proposing creative ideas for the field By drawing
attegtion to the advancement in Jewish education and its effects on Jewish
life, CIJE could attract and build more support from lay leadership

CLE could implement this medel through our own Board to engage both
seasoned leaders and newcomers in the work of the Council.

B. Community Mobilization as a Building Block of Jewish Education

Concerved by the Commission, the building black of community mobilization
plays a significant role in the total CLE Workplan As we introduce more lay
leaders into the work of the Council, we must remember to always remember the
intunate connections berween the wark of lay leaders to the work of the other
aspects of CIJE. Because of this link, it may be most preductive to concentrate
our efforts for mobilizing community support and building a group of lay
"champions” to leaders who are already affilizted with the Jewish education
agenda.

C. Messages

What points of CIJE do we want to highlight when working to mobilize
communities? How do we spread the word? Where do these conversations take
place? It was agreed that CIJE should highlight our research and activities, offer
models of excellence in Jewish education as examples of our work and goals, and
bring to light the integral nature of Jewish education to the sustaining of Jewish
life.

D Community Mobilization: Toward the Future
Alan began the afternoon session with two questions: Wherte do we see ourselves

in terms of Community Mobilization for next year? Are there other parts of
Communitvy Mobilization that we should discuss”
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Nessa suggested we need to build the relationship between education
professionals and lay leaders. We need to develop new models for mobilizing
communities. She proposed that CUE begin by developing clear visions of what
we would like to see happening in communities and on a continental level.

Seymour proposed a mujti-pronged strategy for achieving these goals. His plan
would operate on several levels, addressing short and long term, specific and
philosophical answers. By generating a variety of approaches, CIJE could offer 2
plan that would cater to many different types of people and communities.

He noted that some peaple become involved in Jewish communal life out of 2
sense of pride they feel associated wath being Jewish. Others may find using their
creative skills for the advancement of Jewish culture (o be fulfilling. Based on
these two distinctions, he illustrated the different methods of support CIJE could
provide (o lay people for Jewish education and Jewash life as 2 whole.

I. The Perpetuation of Jewish Life in North America

Lay leaders, through their dedication w heir communities, and Jewish
educators, through their teaching should be working together to ensure
Jewish continuity in their communities and Jewish educators. CIJE
should help create piaces for these conversations to occur. Addiuonally,
we should work to spread the success steries of Jewish educaton.
Educating those lay people who are proud to be Jewish on why
contrihunng te Jewish education is among the best ways to ensure Jewash
continuity is also part of the work of CIJE  Additienally, it Jewish
educators also need educational resources to provide better and better
opportunities for learming.

2. Sociology of Knowledge

On the more theoretical side of his proposal, Seymour discussed CIJE's
ahility to promote creattve projects that would add to the quality of Jewish
life in the long term. If given the opportunity, the people involved in this
work would become major contnbutors to Jewish life in a way that no one
is actively pursuing at this ime Part of this work comes from a need to
inspre Jewish leaming on as many levels as possible. By expanding the
notion of what Jewish life is all about, CUUE can help channe! creative
resources into our work and create more innovative approaches to
mobilizing communities.
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To motivate all these different types of people, CIUE must present concise zoals.
Everyone agreed that engaging lay leaders, educators, and other creative thinkers
is a difficult yet worthwhile task in our work for the future of Jewish living.

A major task by Nessa is to begin to articulate the Plan for Community
Mobilization which would incorporate this thinking.

E. The Policy Brief and Commuaity Mobilization

The discussion tutned toward the immediate with a look at the expected community
impact of the policy brief on the educational backeround of Jewish teachers in North
America. The group advamced strategies for creating the maximum amount of impact
resulting from the policy brief. A discussion then followed about the long range plans
for connecting MEF to increasing community mobilization.

1. Planning after the GA

Annette noted that CIJE should expect phone calls from educational institutions
and commuunities as a result of the dissemination of the policy brief and the
expected publicity surrounding personnel. She pointed out that this creates an
enormous opportanity for CIJE to umpact education in an immediate way because
it invites communities to analyze the sirengths of their teaching staffs, opening
possibilites for decper analysis of their educational programs. Alan suggested
that Gail is the best CIJE staff member to field these calls as related to personnel
in our pursuit to turn data into action.

2. CIJE and our Growing Data Base

Now that we have begun produce solid data, we need to continue to make it
accessible to communities as indicators of improvement. The communities
themselves can decide how they can best improve their educational programs.

To continue the impact of the data, CIJE will have to enhance our data base by
creating lists of categories of target groups. By isolating rabbis, schools, ete., we
can personalize the information to make it more valuable to each targeted group.
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DAY THREE-

V. Building the Profession (Gail Dorph)
A. Overview

Gail opened the discussion, suggesting that a review of plans for the next year should be
put in the context of a Jonger term goal for building the profession. She suggested that
our ultimate goal is to insure that Jewish education is staffed by qualified people,
knowledgeable in thetr fields and committed to their work. She suggested that reachiag
this long term goal will require the following:

1. Recrvitment of new people 1o enter the field,

2 A change in the structure of the field to support the number and quality of
full-time professionals required to do this work.

-

3. Concerted efforts to energize the people already in the field.

4. Enlarging the group of people who think of themselves as part of the
teaching force to include Rabbis, community volunteers, and others.

5. Broader acceptance of the notion that informal cducation is an integral part
of this picturc.

In discussion, 1t was suggested that it would be usefu!l to put numbers to the

goals listed above For example, if there are now 35,000 people working full ime
10 the field of Jewish education, what is our goa.? It was also suggested that
informal education be added to the MEF short term agenda m order that we might
begin to 1mpact that segment of the Jewish education field.

The notion of personnel may keep our thinking ‘0o narrow; we should look at
this in the context of a profession. Teaching must be made more attractive hy
making the profession more so. This includes 1ssues of salary, benefits, image,
research, licensing and career ladders.

We should continue to devise effective methods of training, both pre-service

and 1a-service, while at the same time working on developing a supportive
infrastructure. We believe that CIJE can have an immed:ate impact on the cntical
in-service front. The first step is to show the Jewish community that Jewish
education 1s a serious field.

With the help of an advisory committee, CIJE should work todevelop a fuliy

apgy eIl S

Topry R AT OHLT



Lol ]

L

o

20

fleshed out pian for Building the Profession. We should assess what is currently
being done and select specific areas for early concentration. This would involve
the development of a mammix identifyving all the actors and the various catecories
we wisb 10 impact. We should be careful, however, not to limit ourselves only to
what is currently being done, but to think creatively about other approaches

It was suggested that another way to look at our ultimate goal for building the
profession is to seek to have a community of learners and teachers in North
America,

B. In-Service Traimng

Discussion turned to concrete thoughts about how CIJE could impact current Jewish
educators, QOur staff has particular experience on how to design and implement programs
for effecuve in-service training, but there are few people available to do the work. It was
suggested that we use the laboratory communities as sites to develop programs and
demonstrate their effectiveness toward energizing the field. CIJE should help to translate
this work into a generic approach which can be implemented elsewhere CIJE's role
should be to help design a demonstration, to create models which can be replicated
elsewhere, and to make these available to other commumities.

The Biggest Problem is training capacity.

One area in which CIJE can have an impact 1s in artracting quaiiiied people to work as
consultants in individual communities in order to move in service ramning ahead quickly,
Another CIJE contribution should be to identify best practices in the area of in-service to
serve as models for the development of new programs

CUE's role during 1995 should be to work on building capacity. We might approach the
semniparies, colleges of Jewish studies. and selected secular colleges and universines
about developing programs for training peopie to serve as trainers of current educators
Alternauvely, CIJE might work itself to create 3 national center of in-service training at
which the training of trainers might be undertaken.

It was sugpested that CIJE should declare jts commitment to the principle of quality. We
should articulate through documents, workshops, and meetings the centrality of quality
and content to in-service training.

An immediate issue is how CIJE can be helpful to communities 1n response to the GA
presentation on the results of the educators survey. How can CIJE turn up the heat nn the
need for in-service raiming, provide guidance on its implementation and not spread our
own staff too thib in the process? Perhaps we can help each community te develop its
own plan for action, keeping in mind the necessity for quality and continuity in whatever
program 1s offered.
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RESPONDING TO THE POLICY BRIEF

The group tumed to how, specifically, CIJE should he prepared 1o respond to the
demands communities might make as a result of the policv brief and Adam Gamoran's
report at the GA,

It was suggested that desired outcomes of the presentation include the following

1. CIJE should be seen as a (or the) leader for change in Jewish education
2. People should see that Jewish educators are unprepared for their work to a degree
which is unacceptable.

3. They should leave with the feeling that there are constructive responses to this
problem in the form of systematic, coherent in-service education.

Communities can be advised to take a close lcok at their own sitnations, and can be
offered the use of the CIJE assessment tool for this process. They should be encouraged
to 1dentify local deficits and find Jocal resources which can be applied to in-service
trainipg, with advice from CIJE on how to proceed with both of these steps. CLE can
prepare written matenals in advance which speak to these issues.

CUE might sponsor regional conferences to work with the lay and professronal leaders of
educational instinutions. as well as their rabbis, to identfy the issues and begin to develop
ipterventions.

Communities can be advised to do the following

1. Locate a person locally who can facilitate tn-service education. (CUUE might provide
a joh description for this person )

2. Send that person to a program for the training of teacher educators (CIJE should
design such a program or work with one or more waining institutions to do so.

3. Setup local in-service programs, (Regional conferences might use someone such as
Sarah Lightfoot to talk about moving fTom vision to in-service.)

4. Establish new hiring standards and practices 10 be applied to0 all new educators Lato
the system.

o
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Other models which CUUE might follow inciude the following:
1. Identufy one commumty 10 which to invest heavily in in-service education. Build a
macro-attack in that community. CUE might work directly with the community or the

community might hire someone to work under CUE's guidance,

2. Identify one or several schools {defined as day schools, supplementary schools,
JCC's, camps) to serve as "lead schools" and develop them 1nto models

3. Organize an in-service series to take place over a period of three weeks throughout
the year,to be run by training institutions or centers. It was suggested that CIJE's role 1n
all of this is to serve as architect. We should help with the planning, help to 1dentify seed
money, and provide guidance as communities do the work

This portion of the meeting concluded with the foliowing questions:

1. IHow much of our total building the profession energy should go into n-service
trawning 1o 19957

2. Are we letting the policy brief drive our agenda? f so, is that what we want’
3. Does this move our own agenda forward?

It was agreed that these and other questions remain on the table for future discussion.
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