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4500 Euclid Avenue 
Cleveland, O hio 44103 

216/391-8300

February 1, 1989

Mrs. Annette Hochstein 
Nativ Policy & Planning Consultants 
P. 0. Box 4497 
Jerusalem, Israel 91044

Dear Annette:

You will recall that, as an outcome of our December 13 meeting, 
the Commission decided to continue its work by focusing on two 
of the enabling options --personnel and community. Together we 
recognized these two options as preconditions for significant 
across-the-board improvement in the field of Jewish education.

We will continue to work toward developing a framework for 
Commission activities. Your continued participation and 
commitment are essential to the outcome of this process.

Enclosed are the minutes of both the Commission meeting and the 
meeting of Senior Policy Advisors the following day. Please 
feel free to communicate your impressions and comments to us. 
The cassette tapes of the Commission meeting are also available 
upon request from Ginny Levi (4500 Euclid Avenue, Cleveland, 
Ohio 44103, 216-391-8300).

The next meeting of the Commission has been set for Wednesday, 
June 14 from 10:00 a.m. to 4:00 p.m. at the UJA/Federation of 
Jewish Philanthropies of New York, 130 East 59th Street, New 
York City. Please mark your calendar. We will schedule a 
meeting of Senior Policy Advisors prior to the June 14 
Commission meeting and will be in touch when we are ready to 
schedule that meeting.

Sincerely,

Morton L. Mandel 
Chairman
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DRAFT - FOR DISCUSSION ONLY —  NOT FOR QUOTATION

A Mechanism for Initiatives in Jewish Education 

S. Fox & A. Hochstein

I. BACKGROUND

Between August and December 1988, the Commission on Jewish 
Education in North America engaged in a decision-making process 
aimed at identifying those areas where intervention could 
significantly affect the impact of Jewish education in North 
America.

Jewish continuity needs adding

A wide variety of possible options were considered. The 
Commission opted for focusing its work initially on two topics:

1. Dealing with the shortage of gualified personnel for 
Jewish education; and

2. Dealing with the community -- its structures, 
leadership and funding, as keys to across-the-board 
improvements in Jewish education.

At the same time, many commissioners urged that work also be 
undertaken in various programmatic areas (e.g. early childhood, 
informal education, programs for college students, day schools, 
supplementary schools).

II. THE CHALLENGE

The wide consensus among commissioners on the importance of 
dealing with personnel and the community did not alleviate the 
concern expressed by some as to whether ways can be found to 
significantly improve the situation in these two areas. Indeed, 
a number of commissioners suggested that agreement that these 
areas were in need of improvement has existed for a long time 
among educators and community leaders. Ideas have been 
suggested; articles have been written; conferences have been 
held; some programs have been tried. Yet significant improvement 
has not come about. Some claim that we seem to know what the 
problems are, but have not yet devised a workable strategy for 
addressing them effectively in the field.
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The challenge now facing the Commission is to develop creative, 
effective and feasible approaches for dealing with the topics at 
hand (personnel, the community - and later programmatic options) 
and to launch the process that will bring across-the-board 
improvement and change.

III. SOME UNDERLYING ASSUMPTION

1. To respond to the above challenge it is necessary to 
demonstrate that the personnel and community options can indeed 
be acted upon in the comprehensive manner that they were 
formulated. For personnel this involves recruitment, training, 
retention and profession-building. For the community this 
involves recruiting outstanding leadership, changing the climate 
and generating significant additional funding.

2. It is difficult to meet this challenge on the national level 
because it is too complex and too vast.

** jw : work at local level and change at national level must go
hand in hand.

mlm : the role of national organizations needs strengthening
jw : flesh out how change works re-national v. local
hs : ?
mlm : omission of ije's relationship to national organizations 

and role of nationals 
ar : ? 
etc...

we have to write a 2 para thing that tells the definition: role 
of nationals in IJE and the national/local relationship 
Put CJF, jwb, jesna

sf : the IJE will have to decide what it will do - of course 
in assessing what is 
see ginny's notes re-sf

'• counter assumptions will be raised - re-denominations 
re-put 2 and 3a together and develop local/national 
theme

discussion - see Ginny's notes

there seems to be a bias that says that things will be 
resolved locally - where we really mean both national and 
local
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MLM's credo
an institution who's only mission is

hs - the juices of the commission to be expressed - the spirit 
of the enterprise
express the win/win situation of IJE for national

****** ah : the nationals - issues: 
role : a. in IJE

b. in CAS
c. as clients of IJE

institutional structural issues

content : national function re-J.Ed 
local function

dogma: the key to change in N.A. is the federations

3. On the other hand there is good cause to believe that it 
could be undertaken on the local level, for the following 
reasons:

a. much of education takes place only on the local level

b. the scope of a local undertaking that would be comprehensive 
could be manageable. There is sufficient energy and there are 
enough people to undertake such a project.

c. The results of a local undertaking would be tangible and 
visible and could generate interest and reactions that might lead 
to a national debate on the important issues of Jewish education.

d. a local project could be managed in a hands-on manner. 
Therefore it could be constantly improved and fine-tuned.

e. there are ideas and programs (best practice) that if brought 
together, integrated and implemented in one site could have 
significantly greater impact than they have today when 
implementation is fragmented. The whole is greater than the sum 
of its parts.

f. visions of Jewish education could be translated and 
experimented with in a limited and manageable way.

g. national institutions and organizations could be mobilized 
for such experimental programs. They would view this as an

DRAFT - FOR DISCUSSION ONLY —  NOT FOR QUOTATION

opportunity to test and develop new conceptions for Jewish

3

MI.M's credo 
an institution who's only mission is 

hs - the juices of the commission to be expressed - the spirit 
of the enterprise 
express the win/win situation of IJE for national 

****** ah the nationals - issues: 
role: a. in IJE 

b. in CAS 
c. as clients of IJE 

institutional structural issues 

content: national function re-J.Ed 
local function 

MLM dogma: the key to change in N. A. is the federations 

3. On the other hand there is good 
could be undertaken on the local 
reasons: 

cause 
level, 

to believe that it 
for the fo llowing 

a. much of education takes place only on the local level 

b. the scope of a local undertaking that would be comprehensive 
could be manageable. There is sufficient energy and there are 
enough people to undertake such a project. 

c . The results of a local undertaking would be tangible and 
visible and could generate interest and reactions that might lead 
to a national debate on the important issues of Jewish education. 

d. a local project could be managed in a hands-on manner. 
Therefore it could be constantly improved and fine-tuned. 

e. there are ideas and programs (best practice) that if brought 
together, integrated and implemented in one site could have 
significantly greater impact than they have today when 
implementation is fragmented . The whole is greater than the sum 
of its parts. 

f. visions 
experimented 

of Jewish education 
with in a limited and 

could be translated 
manageable way. 

and 

g. national ins ti tut ions and organizations could be mobilized 
for such experimental programs. They would view this as an 

DRAFT - FOR DISCUSSION ONLY -- NOT FOR QUOTATION 

opportunity to test and develop new conceptions for Jewish 

3 



education.

h. people could be recruited and mobilized for tangible local 
demonstrations. The pool could be expanded to include - in 
addition to the current cadre of outstanding educators :

1. Rabbis
2. Scholars of Judaica (Twersky, etc)
3. Federation executives
4. Jewish scholars in the humanities and sciences (Schefler, 

Schon, Lipsett, Ginzburg, etc...)

4. Local sites could be networked for greater impact.

5. Working on the local scene could take advantage of working 
both from the "bottom-up" and from the 11top-down".

IV. BRINGING ABOUT CHANGE

A. From Options to Community Action Sites

The theoretical basis for undertaking the personnel and community 
options has been debated by commissioners, staff and outside 
experts. Though the deliberation will continue throughout, the 
Commission decided the time has come to deal with the translation 
of these options into programs and projects.

A number of assumptions have guided our work as we have begun to 
consider implementation:

1. The community and personnel options are interrelated and a 
joint strategy involving both must be devised. Indeed, dedicated 
and qualified personnel is likely to affect the attitude of 
community leaders towards education. Similarly, if the community 
ranks education high on its list of priorities, more outstanding 
personnel is likely to be attracted to the field.

2. Dealing effectively with the personnel issue will probably
require a comprehensive approach: recruitment, training,
profession-building and retention will all have to be dealt with 
simultaneously.

3. In addition to the complex package of initiatives and 
interventions required by (1) and (2) above, the issue of the 
time necessary to introduce change will have to be addressed. 
This will require deciding on an appropriate balance between 
short, medium and long-term results.
DRAFT - FOR DISCUSSION ONLY —  NOT FOR QUOTATION

4. All key stakeholders will need to be appropriately involved
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from the very beginning of this process. This includes 
commissioners, national organizations and institutions, local 
organizations and institutions, professionals (local and 
national), and funding sources.

5. Significant guestions concerning innovation and
implementation of the two enabling options - and of the 
programmatic options when they will be addressed - can only be 
resolved in real-life situations, through the dynamics of 
thinking for implementation, and in the actual act of 
implementing.
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March 2 6, 1989

Mr. Joel Fox
The Jewish Community Federation 
of Cleveland 
17 50 Euclid Avenue 
Cleveland, Ohio 44115

Dear Joel,

I want to thank you for having written the article on "Federation- 
Led Community Planning for Jewish Education." It will make an important 
contribution to Jewish education and particularly to the work of the 
Commission.

I would like to make some suggestions that I believe might be 
helpful:

1. It might be viewed by some people as an overstatement to label 
the experimental programs you mention as "successful." Programs 
such as:

Detroit1s "Jewish Education for Families Program"
Baltimore's synagogue-based teacher training program 
Denver's outreach programs

are in the experimental stage and I do no t believe they can be 
described, as yet, as successful.

2 . While the Federations have taken important steps and are beginning 
to translate rhetoric into action, the battle has not yet been 
won. There are still Federations, like New York City's, that
do not hesitate to cut the allocation to education when there are 
problems in the campaign.

3. The denominations may be peeved at not being given sufficient 
credit for being the deliverers of services.

As you can see, these comments are essentially stylistic and of a 
formal nature. My opinion is that if they are responded to, it will only 
enhance the very important contribution of your article. I will be
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Mr . Joel Fox 
The Jewish Community Federation 
of Cleveland 
1750 Euclid Avenue 
Cleveland, Ohio 44115 

Dear Joe l , 

t ' ( ). ' i[J\ ·1 i/_'-,SII ( X'1 
( ),"! .') l •: ,., -:i~:l 1( i[ i:!I ,t C( ·/~!I ']I( ~.l~ 

11.~ l'<( ,:1z-r:1 !I ,\ ;,·,tE!l~IC\ 
1'lt10 E\I\ hJ hTli llC 

( !n darn!, ( )liio +I 101 
2 , r, 'Ill! -inoo 

Marc h 2? , 1989 

I want to thank you for hnving written the c1rticle on " Federation
Led Community Planning for Jewish F.ducation ." It will make an important 
contribution to Jewish education and particularly tot.he work of the 
Comrniss ion. 

I would like to make some suggestions that I believe might be 
helpful: 

1 . It might be viewed by some people as an o verstatement to label 
the experimental programs you mention as "successful ." Programs 
such as: 

Detroit's " Jewish Education for Families Program" 
Baltimore's synagogue-based teacher training program 
Denver's outreach programs 

are in the experimental stage and I do not believe they can be 
described, as yet, as successful . 

-;_ . While the Federations have taken impor taut steps and are beginning 
to translate rhetoric into action , the b~ttle has not yet been 
wo n. There are still Federations, U .ke New York City ' s , that 
do not hesi t,.1te to cut the allocation to education when there are 
problems in the campaign. 

3 . The denominations may be peeved at no t being given sufficient 
credit for being the deliverers of services . 

As you can see , these comments are essential ly stylistic and of a 
formal nature . My opinion is that i.f they are responded to , it will only 
enhance the very important contribution of your article . I will be 
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happy to discuss this further with you..

I will be in the United States beginning Wednesday, March £, 
1989 and will be staying at the Mayflower Hotel, New York City, 
Tel: ■265-0060.

S incerely yours,

-  2 -

Seymour Fox

- 2 -

happy to discuss this further with you .. 

I will be in the United States beginning Wednesday , March ~ , 
1989 and will be staying at the Mayflower llotel , New York City, 
Tel : ~65-0'100. 

Sincerely yours , 

.-
Seymour Fo:c 
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MEMORANDUM ON THE COMMISSION AND THE DENOMINATIONS

1. THE PROBLEM

a) By denominations, we mean the national and local synagogue 
and rabbinical organizations as well as additional groups such as 
Torah U'mesorah.

b) As the Commission approaches the stage of recommendations, 
and thereafter implementation, the denominations, who are the 
major deliverers of educational services, are likely to feel that 
they have not been involved in the decision-making process.

c) The denominations may respond by complaining, refusing to 
participate, or worse.

2. POSSIBLE APPROACHES

a) Invite the denominational groups to join the Commission.

b) Invite them to participate in whatever groups (taskforces,
sub-committees, etc.) are given the responsibility to deal with 
the content of the recommendations of the Commission, e.g. the 
ii.

c) Invite them to join the board of the successor to the 
Commission or the board of the ii.

3. STEPS TO BE TAKEN

a) MLM should meet with the presidents of the institutions of
higher Jewish learning (Y.U., J.T.S., H.U.C.) and discuss how to 
begin the dialogue with the denominations. Lamm, Schorsch and 
Gottschalk have different positions and degrees of influence and 
sensitivities to their denominational constituencies.

Commissioners who play an important role in a denomination 
(Melton, Ratner, Jesselson, Koschitsky, etc.) might participate 
in these meetings, along with staff.

b) These meetings will help us to decide how to proceed.

c) We might choose from among the 1,Possible Approaches" listed 
above.

d) New or different approaches might emerge at these meetings.

e) A different approach might be adopted for each denomination.
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Re : Attached draft paper on the ii

The attached paper is a draft that is incomplete. It is meant to 
serve as a basis for our discussions on Wednesday, March 29 .  A 
number of major issues have not yet been dealt with - e.g. we
have only begun to deal in this paper with the question of the
organization of local involvement and its relationship to the
ii. We have not elaborated on the diffusion of innovation and on
the relationship of the academic team to the work of the ii. 
Formulations are often preliminary and meant to enrich the 
discussion.

Looking forward to the meetings
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3/21/89 

Na111e 

•'' 
~ ' . -- ... 

" I 

Commtsaion on Jewish Education in North America 

: ~ \. ' J J : 
Aadgn t ~ l • 
ment I Suggeated contact betwoen 3/30/89 &nd 6/14/89 

··················-~---1--- ·-·-J----·········-·---·········------- -;-----------~ 
V, JEWISH EDUCATORS · ,I, .. 

38. Jack Bieler JR. 
·······················I·····-··-·······························--············· 
39 . David Dubin I AB. 
--·-······--···········l······· ............................................... . 
40 . Joshua Elkin I JR 

, ..................... ·---~-- •••••••••••.••...•.•......................••.•.. 

41. JR 
------·--·-··· --------- •..•••..•••••..... . ••..•......•.....•.•...•.••• ••.•••.. 
42. Car·o~ · lngall 
... ......•.•..........• 
43. Sara Lee 

44. Alvin Schiff 

JR. 

SF ........ 
AJN 

• 
······················· ························· 

.•••.••....•........••• ···-··· ••••.•.••••.••.•••... •............. ...........•. ..,. 

VI . RABBIS 

45. Haskel Lookstein 
......... . .. •.......... . 

.. ! 
7 ! : .. ,,,,,- \ 
~~ . 

AJN ,. 
. ...... ,Al . .. .. ~ 

46, Harold Schulwab I JR I ' . 

. 
w •••. J.t~1 ............................. . 

I 
. ' ... 

······~•->••···-·-----· ·······I·························· ······················ - ! : 1 47. Isaiah Zeldin •I " " I JR ------···· ................. , ....... , ..... ~ ••........................................ 

' \ , 
~ 
, 

,I 

.. '. . \ . : · 

. 

,; ' f • • 
j • .... ~ 

! . 
? . • 

~ ·! 1- i 
' 

' , 

. 
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^  ^  P R E M IE R  IN D U S T R IA L  C O R P O R A T IO N

REQUEST FOR TELEX/MAILGRAM/FAX
72343 {REV, 2/88) PRINTED IN U SA 

TYPE (U3INQ DOUBLE SPACES) OR PRINT CLEARLY

9PECIFY HOW TO SEND MESSAGE DATE REQUESTED

□  TELEX NO.

G MAILGRAM

,* F A X  NO. £ 7  * ־ ^ ? צי ׳ " /

NO. OF PQ3. ־« *
(INCL, COVER SHEET)

^</RQ ENT - Tims ts n t lt lv t  - must go at once

ט  REGULAR • S«na i t  tlm • r» t*» * •ז  most 
aconomlgal

TO• >v j > >N1UE - 3 6 7 ^ 7 »  p o x .
FROM:
NAME \/t

COMPANY j A '׳‘  i 1S COMPANY

KTRFFT AnnRFfiR DEPARTMENT

CITY STATE. ZIP ■*J GiC COST CENTER ©  ^

PHONE NUMBER 'יי

TELEX NO.: 6873015 PREMI UW | FAX NO.: 2163918327 | TIME SENT:

MESSAGE:

o.ce~ £  p  I « 3 ׳ צ 
£  ft^w  \ a , $ iv \ j l  j v  p r ^ jp 4 n g U  5c/<»*« fc.cO <׳  Cow w H S  (*»*■<“ 

• f 2 r  3 / * ? ,  /Ye«$c_ ־H i I  J *  « S  4

tAA- a*ctv1SZ— 0*\ *

' JL,,

\

I 
MRR 21 

1
•8~ --17 : 06 PREMIER CORP PAGE.01 

0 PRcMIE.R INDUST RIAL CORF'CRATICN 
81'1!:Cl,V HOW TO S£ND MESSAQI! DATE Rl!QUliSTiO 

REQUEST FOR TELEX/MAILQRAM/FAX D 1ELEX NO. 
~RGENT • Timi 11n1ltlV1 • m1,1at 110 at once 72343 (IUV, 2/881 PRINTED IN U U . 

□ MAl~l)AAt.11 

.IJ,,l"AX NO. ~i L, 1, ' 9 ft .rJ._ 1J PIIQULAIII • iena 11 llmt r1111 1r, moat 

NO. OFPGS. i- ■canaml~al 

TYPf (USINQ OOUBL! SPACES) 011 PAINT CLIAll~'t' 
(INCL, COVER SHEET) 

TO: 
..:sE:Ymo "'-<... Fox. 

FROM: 
NAME NAME VI Jt!.t:'"~A// !'!I. £.~0_ 
CQMl"ANY .,+t. ,rr:.i v couPaNY ____ .L&.Em, a,<. 
STREET A.DOR.ES& OEltAFITt.llENT 

CITV. $UT~ZIII -l~J(.~'1~ CO$T ClNTllfl c;,__~_o 
PMONE NUMBER . 
TELEX NO.: 6873015 PREMI UW I FAX NO.: 2163918327 I TIME SENT: 

MESSAGI!: 

fftrt- a.re.. :L proffJ5..J 4~e.,..J1i,S p I K, 3 ,h .... ts 
:c ~W\ 1,,t.il~ -fr, rr'f"re.. s1rsfe.,D C.ow, 1+11 s-s, •" e. r-

lo~ta c. f, · f" 3/:J.'f, f/e.~SL ' d( JY\ QS c30'<. 
L 4t'\.. 0. V\J AJv,.se.._ 0.-\ •1~11\t:111 ~, 

\. 

~ 
\ 

\ 
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< 1

L OJ44 *׳VI 1C C  /A u l d / C

T o  : S e ^ m o ^ r  +- 

From'.

1^6! §  uiii'k

I J ״  ► v i o u r

(? o i fs c k Q  I k  0  - +Uי  Cootiry,  0  m ^ / 3  X *  / J /י   p *  **)1,4 7  
I f  you. f l , Crv#

* ^ ־ . e e  -  x ״  w t t i m s  all d a u  CM w/5, C o n W  « * ■  y®«*■

•״י ׳•**״> « «  l ( W  f  S M־ 1 v /<׳ /t

Lipstt-  J M t . t .  e« >4/3, Coule/ *ee. you v/y or i/g 
■> or iVc t!\ot o{ }Vq. pttviou* (1/(e/c,

G-rte.v\ loer a. -  N>p+ ■ fret. 3I&? or » li.

.ג ״ n s U o K V •  W ״ + j / i r  , r  4 / 3 .

5. SckofiiJ, - V«*! 10• 00 ן rtf.״., y/j - j*** Qrc^J^
IZ00*1 $110 v

4. Lavyyyyy , , 0 ״ ז 4*0

0 ° ' * r ' ־  ^ ■  ■ * ’* * .י h  ■ 5 • ® * w .׳ . K s f .

MAR 22 '89 14:21 PREMIER CORP PAGE.02 

lo : 5e'1 MOIi,. +- n1111e.ftc.. \ 
Fu~·. G,,.,.,a 
Re.: Mt.L+ttl\~s w,+~ t..DM.-MIC: CIA .... ,c. 

IL s~EJIMololr 

I• Go-/+$e~c-./k- o..t of C.011,.fr;J 011 '1/.,. r .. tJj ., .. '1)1,-17 
if yolA ,.~ s~c.. ~'"" t~e". 

t . Lee. - .r,., mut, ... 3s o.1/ t/aa ... "I/&. Cov.lil ltC.· 1°"'
,n fv i loe.fu.••tll'\ IOA,N\ , 1- s,m ,,,,. S'~11., 'Ill.• 

'· L1psc.t- I"' b,C.. , o~ -+/:,, Co~IJ sec.. you '-l/44 or "I/G 
.> or- t',.e. t~rJ of t~e. prt111ow.s wee le.. 

I. Gf'een ber~ - tJot free. al~'I or <i/ 3 • 

;l . Tj5~t"Y14n • No+ free. J/~r .,r '-1/,. 
3. Se~or,~.J, .. ~es! 10:00 A.~., t,1011 ., 61}J - ,1()'" 8ro-.JuMAJ 

R.oolt\ $'/ft, (J 

~- LAMM • '} IS ~ ~: OD f · m . 1 tHo,,,,, 'I /.J . 500 \Al, ,,s+i. sr. 
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DRAFT 3/21/89

Meeting of Commission Planning Group 
March 29, 1989

Proposed Agenda

I, Minutes of Meetings of February 7-9, 1989

II. Review Assignments

III. Update on the ii concept

. *

IV. Nature of contacts to occur with commissioners before 6/14

V. How do we organize the Commission to do its work between now and
6/14 (perhaps after 6/14) -- work plan

VI. Review Commission report ־ rolling outline
(Do we commission papers? What topic areas?)

%

VII. Discuss ways to involve leaders from the denominations 

VIII. Review Agenda for meeting of March 30

IX. Do we need to regroup following the 3/30 meeting? If so, how?

X. Set tentative dates for 4th Commission meeting

MAR 2.1 '89 1 7: 06 PREMIER CORP 

DRAFT 3/21/89 

Meeting of Commission Planning Group 
Karch 29, 1989 

Proposed Aitenda 

I, Minutes of Kaecings of february 7-9, 1989 

II. Review Assignments 

III. Update on the 11 concept 

PAGE.03 

·. 

IV. Nature of contact& to occ·ur with commi&doners before 6/14 

V. How do we organize the Commission to do it$ work between now a,nd 
6/14 (perhaps after 6/14) •• work plan 

VI . Review Commission report• rolling outline 
(Do we commission papers? What topic areas?) 

VII. Discuss ways to involve leaders from the denominations 

VIII. Rijvicw Agenda for meeting of Karch 30 

lX . Do wa need to regroup following the 3/30 ~eet1ng7 If so, how? 

X. Set tentative dates for 4th Commission meeting 
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DRAFT 3/21/89

Meeting of Senior Policy Advisors 
March 30, 1989

Proposed Agenda

1. Progress report (12/13 to 3/30) * From enabling options to
implementation mechanism; how did we get there.

A. Progress Report

B. The ii concept

1. What are the advantages?

2. What are the limitations?

II. Are we ready to present the concept of ii to the Commission? If
yes, how?

A. Before 6/14

B. On 6/14

C. Ocher

III. PR status report

IV. Progress report on outreach project

i
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DRAIT 3/21/89 ~ 

Heating of Senior Policy Advisors 
March 30, 1989 

Proposed Agenda 

I. Progress report (12/13 to 3/30) • From enabling options to 
implementation mochanlsm: how 6id we get there. 

II. 

· III. 

IV. 

A. Progress Report 

B. The ii concept 

Are 
yes, 

A. 

B. 

C. 

l. What are the advantages? 

2. What are th• limitation&? 

we ready to present the concept of 
how? 

Before 6/14 

On 6/14 

Other 

PR status r eport 

Progress report on outreach project 

ii to the Commission? 

\ 

If 
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3/21/89

Commission on Jewish Education in North America 

Assign

1......1
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3/21/89 

Commission on Jewish Education in North l\111erica 

Assign 
Name ment f Sugge5tod contact between 3/30/89 and 6/14/89 

---•-M• •·············· · l·······I·----············----·--------·····-·····-----··· · 
I . IAY. LEADERS 

l. Hona Ackerman AJN 

I 
I 
I 

··-·-- ---- ----- --------l·······I············---•-·------·--······-·····-·-·· ··---· 
2. Ronald Appelby AJN 

···············--------1-------1--------- ------- ·····----------------··········--· 
l. David Arnow I Jl I 

--------------·········I·····-- ········ ··· •-►•-- -----------···· ···· ···--------- - · 
I 

4 . Mandell Berman I AJN 
···············-·------1-·-···- ········ ·········· ··••' 4••············· ··· ··~-----
5. Charles Bronf~an I SF 

·······~ ······---- ----- J---···· ··············--·--------··················-······ 
6. John Colman HLZ 

····· ··················I····~-· -···············••w•-·~-·-·-···················· ·· 
7. Maurice Corson HU 

··········•·~·········· I···-··· ··········--··-··············· ···-~--·----· ·· ····· 
8. Lester Crown v SF 

···············~--··-··I·-····· ···· ····· ··· ···--···· ··•·~~···· ···· ·· ·· ·---··· ···· 
9 . Stuart Eizenst.at I AJN I \ '\.JJ • 

··· ·· -·---- ·-·-- --·--· ·1 · · · -- --1 ---·······--- · ·····------ -··-··-·• -----· ···· ·· ···· 

10. ,EU £vans 
I I 
I HLZ I 

--·----······· · ····-··l···-···I·-····· ····· ············ ·-·--·-···-··· ······ ···· ·· 
.l . Irwin Field AR. 

---·------------·--·-··1 ······· 1 ·······-·· ··· ··· ·································· 
12. Hax Fi,har I MLK 
··········· ·-··-···· ···l··-····J ····-·- ·--········-···· ·····----··· ······· · ··· · ··· 

13 . Joseph Cruu 
I • 
I 

··••r•------·----- --···l···- ·· · I··········--··· ····· ············· ···· ············ · 
14 . Robare Hiller HLZ 

··· · ········- -·--·--· --1 ·--·- · ·I· ·······------········· · ·- -·······----· ······ ····· 
15 . David Hinchhorn HLZ 

···-- -------------···· ·1·· · ···· 1······· ···---·-· · ··· ····· ··· ·· ·- --- ----- ·········· 

16 . Ludwig JesQelson AH 

····· ··· ·····-·-- -- --··l · ······I ········----· ············· · ··· ··----··· ········---
17 . Henry Koschitz\cy Jll 

·----------------··· ···l··· ····I··-·-- ------··········· ···~------ ················· 
18. Hark Lainer JR/AJNI 
----------·--····-·····l·····-·I····-----····--········--····················--··· 

I I 
19. Robert Loup I AH I 
--·- --··· ·· · ···········l····---f--··--······-----·-----··················· ·-····· · 
20 . Horton L. Manciel AH 
········ ··· ······ ··----1---··· ·'·---· -· 

, .. 
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3/21/89

Commission on Jewish Education In North America 

Assign
Name | ment Suggested contact: between 3/30/89 and 6/14/89

,י ■'
22. Florence Melton | AH

;

23. Donald Mintz | AR

24. Lester Pollack | AR

1
25. Charles Ratner | SF

26. Harriet Rosenthal | AR

27. Esther Leah Ritz | AH/AR -

1
28. Lionel Schipper | AJN

29. Daniel Shapiro | AJN
..................... 1......
30. Peggy Tishman | AH/AJN

1
31. Bennett Yanowitz j AJN

>׳ » 1
I
1

II. PRES, HIGHER ED |
1

32. Alfred Gottschalk | MLM/SF
........״..-...ן•..״

33. Norman Lamm | MLM/AH •

34. Ismar Schorsch | MLM/AH
1

AllIiul Gi.eeu | JR .כג
..................... 1......

1
III. SCHOLARS/EDUCATORS|

1
36. Seym Martin Lipset( SF

1
IV. JUDAIC SCHOLARS |

37. Isadore Twersky j SF 1 <"

1
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3/21/89 

C0111111i••ion on Jewish Education in North America 

Asdgn 
Name ment Suggested contact between 3/30/89 and 6/14/89 

·--···· · ·----··· · ··· · ·· ....... ··········································-····· 
22. 

I 
Florence Helton 

·············· ···· ····- ~------ ········----------------------------··········--23, Donald Mintz AR 

.• . ...••.••..•••....... ------- ----------------------------------------········ 
24. Lester Pollack AR 

···--····---·-·-······· ------- ···········-----------------------·····-··· ··-·· 
25. Charles Ratner SF 
------·--··---·-- ------ ....... ····-······· ·····-······---·--------············ 
26. HArrie t Rosenthal AR 

27 . E•thor Leah Ritz 
·········-·····--······ ...................................................... . 
28 . Lionel Schipper AJN 

29. Daniel Shapiro AJN 

30. Peggy T1shman AH/AJN 

···-- ·-····· ····------- ·---- -- ···················~--------------------~·-----· 
31. Bonnett Yanowitz 

I 
I 

II. PRES 1 HlGHER !D 

32. Alfred Gottschalk 

33. Norman Lamm 

34. Ismar Schorsch 

'.):;. tu. Ll1u1 0Ltnsu 

III. SCHOLARS/EDUCATORS 

36 . Seym Martin Llpset 

IV. JUDAIC SCHOLARS 

37 . Isadore Twersky 

AJN 

MUl/SFI 

·······I····· ···~-----·----······················· ······ 
MLM/ AHI· 
-···· ·· I······················· · ···· ····-----------·--·· 
HLM/AHI 
·······t········ ··-- -- -------- -·-------·--······-······· 
Jit I 
···· ···I············ 

I 
I 
I 

SF I 
···----1········-······································· 

SF 
··········•-• P- ■■- -- · ·· ·······I·····- ········-- ·-···················· ···· ·· ·---
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3/21/89

Commission on Jewish Education in North America 

Assign
Name | ment | Suggested contact between 3/30/89 and 6/14/89

V. JEWISH EDUCATORS I I  . 1 1

38. Jack Bieler
1 1 
j JR j

39. David Dubin 1 AR 1

4'־׳ Joshua Elkin 1 JR 1

41. Irving Crcenborg | JR

1 
• 
1 

I 
CM 

I
1 

1

Carol'Ingall
-ו......1..........................................

1 JR !

43. Sara Lee 1 SF |

44. Alvin Schiff | AJN |

VI . RABBIS 1 1 | 1

1
 ■ 
1

 T>1ר/ 
1

Haskel Lookscein | AJN I
. I...... ............................ .............. ....

46. Harold Schulweis | JR |

47 Isaiah Zeldin 1 JR j
. 1 ...... 1..................... .......................1......1.............................................
1 1
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J/21/89 

Commission on Jewhh Education in North America 

As.sign 
Name ment I Suggested contact between 3/30/89 and 6/14/89 

··················-·---1---·-·-I----·········-·------·--···-------···-·-·--··--- ~ 
V, JEWISH EDUCATORS I 

I 
38. Jack Bieler I JR 
···············------··1----·-·J··············-----·----··-·--------·-·-········ 
39. David Dubin I AR --~-····-·---- ••-----~-1--•···· _______________________ _____ , ______ ____________ _ 
4~ Joshua Elkin I JR 

····················I······· ............................................... . 
41. 

42. 

Irving Greonborg 

Carol' Ingall 

JR 

JR 
······················· •.•......••....••.••••••••••••............•.....•...... 
43. Sara Lee SF 
··················--·-- •♦•-··· ···················------······················· 

44. Alvi1' Schiff 

VI. RABBIS 

45. Haskel Lookscein 

46, Harold Schulweis 
-........ ,. -....... ------.... 
47 Isaiah Zeldin 

AJN 

···-·-·1························--········-············· 
I 
I 
I 

AJN I 
····---1-----··· ···-·-··-·---···---···············-····· 
JR I 

. . ....... , ........ ·----------------·-··········--·-········ 
JR 

~··············· ... · .. t·······I·············· ------·--------·--··----- ·-----·-· 



March 16, 1989
NN/3g-w

JERUSALEM MEETINGS

INTERNAL

"NEIGHBORHOOD NETWORKS FOR HUMANE MENTAL HEALTH CARE יי 

NAPARSTEK; BIEGEL; SPIRO

BRIEFING NOTES

Probably his major project. At its core, a moderate non center- 
periphery view for delivering social services. A blend of 
neighborhood/community involvement with professional service 
agencies that are accessible.

A 4-year NIMH project -- Baltimore & Milwaukee (Providence 
dropped).

Their interest is to make MH work and the focus is on 
neighborhood involvement because —  say they —  neighborhood is 
the context for MH. The problem is mainly delivery.

The systemic differences between human service (delivery or not) 
and education (delivery or not).

The problem of the "worried well" versus the really mentally ill.

Getting services to people = the partnership professionals + 
community.

The role of residents: assess needs, capitalize on strenghts &
resources.

See assumptions p. 65.
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March 16, 1989 

JERUSALEM MEETINGS 

INTERNAL 

"NEIGHBORHOOD NETWOR~S FOR HUMANE MENTAL HEALTH CARE" 

NAPARSTEK; BIEGEL; SPIRO 

BRIEFING NOTES 

Probably his major project. At its core, a moderate non center
periphery view for delivering social services. A blend of 
neighborhood/community invol vemen t with professional service 
agencies that are accessible. 

A 4 - year NIMH project -- Baltimore & Milwaukee ( Providence 
dropped) . 

Their interest is to make MH work and the focus is on 
neighborhood involvement because -- say they -- neighborhood is 
the context for MH . The problem is mainly del ivery . 

The systemic differences between human service (delivery or not) 
and education (delivery or not). 

The problem of the "worried well " versus the really mentally ill . 

Getting services to people = the partnership professionals + 
community. 

The role of residents: assess needs, capitalize on strenghts & 
resources. 

See assumptions p. 65 . 
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bro/5MN-W

TO: PROFESSOR S. FOX

FROM: ANNETTE HOCHSTEIN

DATE: MARCH 15, 1989

RE: FAX ABOUT DESIGN OF COMMISSION BROCHURE

Ginny requested that I respond immediately to a proposal for the 
brocure (the design, not yet the text) so I called her with the 
following comments (see attached fax):

B.4. "Provide a mechanism for reader to respond. . .״ I told her
that it is not a good idea to encourage uninvited feedback, as we 
wouldn't be able to deal with everyone's ideas at this time and 
might create false expectations. A P.O. box number could be 
written discretely somewhere on the brochure, allowing for 
spontaneous reactions but not inviting them.

B.7. "Why a Commission?" I recommended adding the word "now.יי I 
told her that the partners should be listed only, rather than 
mention "what each partner brings to the Commission."

I also suggested that they find a way of combining points b and 
c. Jewish education as a tool for achieving meaningful Jewish 
continuity.

waV ־̂

l

bro/5MN-W 

TO: 

FROM: 

DATE : 

RE : 

PROFESSORS . FOX 

ANNETTE HOCHSTEIN 

MARCH 15, 1989 

FAX ABOUT DESIGN OF COMMISSION BROCHURE 

Ginny requested that I respond immediately to a proposal for the 
brocure (the design, not yet the text) so I called her with the 
following comments (see attached fax): 

B. 4. "Provide a mechanism for reader to respond. . " I told her 
that it is not a good idea to encourage uninvited feedback, as we 
wouldn't be able to deal with everyone's ideas at this time and 
might create false expectations. A P.O. box number could be 
written discretely somewhere on the brochure, allowing for 
spontaneous reactions but not inviting them. 

B. 7. "Why a Commission?" I recommended adding the word "now." I 
told her that the partners should be listed only, rather than 
mention "what each partner brings to the Commission." 

I also suggested that they find a way of combining points b and 
c. Jewish education a s a tool for achieving meaningful Jewish 
continuity. 

1 
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COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

Brochure Design (DRAFT 3.14.89)

A. DESIGN COMPONENTS

1. Four or Six Panel Design (depending on the amount of 
text)

2. Self-Mailer

One panel designated for mailing label, return
address information, bulk-mail indicia

Aooroximate size when folded: 4״ y 9”
(making it compatible with a #10 business envelope)

3. Consistent with Commission letterhead in terms of
paper s t o c k , ink col«1־f typography

4. Graphic design elements which could be used to 
break-up the copy and provide visual interest 
include:

Quotations, appropriate photographs of educational 
settings (formal and informal), headline treatment 
(i.e. different typeface, ink color), or design 
elements (i.e. educational tools or judaic symbols) 
which represent specific text.

B. CONTENTS

1. Present same overview as in the Design Document in 
an abbreviated form.

2. To the extent possible, describe the commission,s agenda 
in the broadest sense.

3. Weave into the copy the key points raised at the 2/22/89 
Public Relations Committee meeting:

a. Serious, well staffed, well directed effort.
b. The potential for constructive, far reaching

solutions which could positively impact profession.
c. Diverse interests״are well..ceoref:pn*1*ri.,

4. Provide a mechanism for reader to respond with ideas 
or suggestions, i.e. reply card, an address to direct
written resoonse.

COMHlBBlDH OR JBWXBH EDUCATlDH IR NORTH AMERICA 0 
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Brochure Design, page 2
B. CONTENTS, continued

5. In addition to descriptive text regarding commissioners 
(and/or quotations from selected commissioners), reserve 
a panel on which to present the entire roster of 
commissioners and policy advisors.

 use descriptive text headlines to introduce new sections .ם
of copy, rather than one word/bullet headlines.

7. Text elements could include:

a. Introduction
Why a Commission? Who are the partners? What does 
each partner bring to the Commission?

b. The Challenge: Jewish Continuity
c. The Solution/Key: Education
d. The Agenda (in general terms)

What is the Commission studying/exploring/ 
addressing?
Who will be effected?
What is the timeframe?

e. The Outcome(s) (in general terms)
What are the projected benefits?

_ - ---- •v• v.L. ~"' 
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Suggested Elements for Commissioner Follow-up Sheet

1) Name of Commissioner:

2) Contact Person: ־ ‘

3) Profile:

a. Foundation/Educator/Community Leader/Scholar/Head 
of Institution etc.

<
b. Degree of Influence

c. Potential Grantor

d. Special interests related to the work of the Commission

4) Contacts: • / ri?r'r ' '/■>.
* י ‘ י י 9.  ׳• ..  .,r

s י . . ׳'׳-־<   N /
a. Meetings: (date, place, participants, content)

' **־*״ ' ־  **'• ■- i
. . 7

b. Telephone conversations: (date,- participants, content)

c. Letters (date, writer/recipient, content, response)

�V d. Participation in small group meetings (date, which 
group, role)

(Reports Attached)

5) Outstanding Issues:

6) Actions to be Taken:

,-. 
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MARCH 12, 1989TO: DR.ARTHUR NAPARSTEK 

FROM: ANNETTE HOCHSTEIN

RE: ATTACHED DOCUMENTS FROM THE JERUSALEM MEETINGS

DEAR ART,

I HOPE THAT YOU HAD A PLEASANT TRIP HOME AND THAT TRANSITION IS 
EASY.

YOU WILL FIND, ATTACHED, MANY OF THE DOCUMENTS WE PROMISED TO 
SEND:

1. MINUTES OF THE MEETINGS OF MARCH 7, 8 AND 9 (DAY AND
EVENING). Those of the 10th are forthcoming.

2. REVISED ASSIGNMENT LIST - more assignments may be forthcoming 
as we go through the details of the meetings. You may want 
to have the list retyped on your format sheets - we were 
not able to do this here today.

3. YOUR NOTES FOR MONDAY

4. OUTLINE FOR FINAL REPORT
#

5. NOTES ON THE DENOMINATIONS (INTERNAL)

6. SUGGESTED AGENDA FOR THE MEETING WITH THE SENIOR POLICY 
ADVISORS.

7. THE CORRECTED BUDGET WITH NOTES FROM SF

HOPE THIS IS USEFUL.

MORE WILL FOLLOW AS IT IS PRODUCED,

BEST REGARDS,

TO: DR.ARTHUR NAPARSTEK 
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4. OUTLINE FOR FINAL REPORT 
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BEST REGARDS, 

1 



Jerusalem Meetings
March 10, 1989

COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

Revised Assignment List

M'S

COMMISSION INVOLVEMENT

Design checklist for commissioner contacts - 

TP VFL 2/9/89 (immediately)

Decide on the nature of contacts with commissioners before the 6/4 
meeting -

TP PLANNING GROUP 2/9/89 3/29/89

Arrange a meeting of MLM with Bronfman and Crown, and/or SF/AH to 
get their reaction and suggestions to implementation concept

TP MLM 2/9/89 3/29/89
AJN 
SF

a. Propose regional meetings to occur in April or May, chaired by 
Bronfman and Crown to consider implementation concept with other 
commissioners

MLM 2/9/89

b. Set up regional meetings of commissioners to consider the 
implementation proposal.

AJN 2/9/89 agenda for Senior
VFL Policy Advisors

Draft letter to commissioners from MLM summarizing activities to 
date, and notifying of regional meetings.

TP AJN 2/9/89 3/15/89

a. Process letter through policy advisors
TP AJN 2/9/89 3/30/89

b. Send letter to commissioners
TP VFL 2/9/89 4/5/89
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to

Convene a meeting of commissioner educators 
TP JR 2/9/89 Early April

Convene meeting of MLM with Twersky, Lipset, heads of 4 seminaries 
SF or AH.
Pre- AJN/SF 2/9/89
mature

OUTREACH/PUBLIC RELATIONS

Discuss the issue of CAJE and the denominations. Develop a 
strategy.
TP Planning Group 2/9/89 3/29/89

The commission's partners (JWB, JESNA) should convene groups 
of people who can contribute to the work of the Commission.

TBD AR/JW 2/2/89 TBD

Create a short piece (pamphlet, brochure, etc.) describing 
the Commission's work, members, staff, goals to precede a 
larger outreach effort.

TP AJN/PBC 2/9/89 3/25/89

Firm up list of formal and informal education institutions 
(with help from Alvin Schiff, Leonard Rubin) including 
priorities, timetable and method of contact.

JR 2/9/89 3/15/89

Prepare for meeting with Federation executives in April.
MLM presentation.

AJN 2/9/89 4/9/89

Develop a plan for maintaining contact with the nine local 
Commissions on Jewish education, (see Joel Fox's Analysis)

TP Planning group 2/9/89 3/15/89

Determine appropriate ways to involve leaders from the three 
denominations (e.g. Syme, Abramson, orthodox, someone from Torah 
U'Mesorah) -subsumed under #7 above.

TP AJN/HLZ/SF 2/9/89 3/31/89

ASSIGNMENTS RE OUTCOMES AND IMPLEMENTATIONS

5.

6 .

7.

8 .

9.

10.

11. 

12 .

13 .

14. Prepare proposal for implementation mechanism (ii). 

TP SF/AH 2/9/89 3/26/89
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SF or AH. 
Pre
mature 

AJN/SF 2/9/89 

OUTREACH/PUBLIC RELATIONS 
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strategy. 
TP Planning Group 2/9/89 3/29/89 

8. The commission ' s partners (JWB , JESNA) should convene groups 
of people who can contribute to the work of the Commission. 

TBD AR/JW 2/2/89 TBD 

9. Create a short piece (pamphlet, b r ochure , etc.) describing 
the Commission's work, members , staff, goals to precede a 
larger outreach effort. 

TP AJN/PBC 2/9/89 3/25/89 

10. Firm up list of formal and informal education institutions 
(with help from Alvin Schiff , Leonard Rubin) including 
priorities, timetable and method of contact. 

JR 2/9/89 3/15/89 

11. Prepare for meeting with Federation executives in April. 
MLM presentation. 

AJN 2/9/89 4/9/89 

12. Develop a plan for maintaining contact with the nine local 
Commissions on Jewish education. (see Joel Fox's Analysis) 
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denominations (e.g. syme, Abramson, orthodox, someone from Torah 
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I I

Draft a working outline for the final report.
TP AJN/JR 2/9/89 DONE

Commission a paper on the significance of Jewish continuity 
in the context of Jewish education, (subsumed under 15)
RP 2/9/89 TBD

Draft a best practices paper (subsumed under 15)
TBD 2/9/89 TBD

Job description for head of ii.
AJN 2/9/89 3/29/89

Redraft options paper on personnel and community in light 
of implementation proposals and outline of final report.

Prepare outline for a vision paper, (part of ii mission 
statement)

SP SF 2/9/89 TBD

Plan a production schedule for all staff work.

TP VFL 2/9/89 3/15/89

Schedule meeting of Planning Group on 3/29/89. Location 
TBD.

TP AJN/VFL 2/9/89 3/29/89 done

Schedule meeting of Senior Policy Advisors for 3/30/89, 
10:00-4:00 Location TBD

15.

16.

17.

18.

19.

2 0 .

21.

22 .

23 .

TP AJN/FVL 2/9/89 3/30/89 done

15. Draft a working outline for the final report. 
TP AJN/JR 2/9/89 DONE 

16. Commission a paper on the significance of Jewish continuity 
in the context of Jewish education. (subsumed under 15) 
RP 2/9/89 TBD 

17. Draft a best practices paper (subsumed under 15) 
TBD 2/9/89 TBD 

18. Job description for head of ii. 
AJN 2/9/89 3/29/89 

19. Redraft options paper on personnel and community in light 
of implementation proposals and outline of final report. 

20. Prepare outline for a vision paper. (part of ii mission 
statement) 

SP SF 2/9/89 TBD 

21. Plan a production schedule for all staff work. 

TP VFL 2/9/89 3/15/89 

22. Schedule meeting of Planning Group on 3/29/89. Location 
TBD. 

TP AJN/VFL 2/9/89 3/29/89 done 

23. Schedule meeting of Senior Policy Advisors for 3/30/89, 
10:00-4:00 Location TBD 

TP AJN/FVL 2/9/89 3/30/89 done 

II 



Jerusalem Meetings
March 10, 1989

Your notes for Monday

1. The assignment list was revised in light of the meetings in 
Jerusalem.

2. The outline for the final report was enthusiastically 
endorsed (see minutes of March 9th and attached outline).
AJN and JR will prepare a second draft.

3. Strategies for dealing with the denominations, CAJE, local
commissions need to be determined, (see minutes of March 
8, 9th.)

4. Contacts with the commissioners before June 14 to be
discussed with the Planning Group (see item 2 on assignment 
list.)

5. Were Bronfman and Crown asked to chair regional meetings?
Was the meeting with Bronfman set? (see item 3 on 
assignment list.)

6. JR is arranging a meeting of educators on April 5th or 
6th. (See item 5 on assignment list.)

7. Should the commissioner contact sheets be included in the 
books given to the Senior Policy Advisors?

8. Joel Fox's paper was discussed. SF spoke to Hank SF will
write to Joel with the following comments:

1. The denominations were not given their proper due as
deliverers of services; the central role of the
Federations in Jewish education is developing but is not 
yet a reality.

2. Some of the descriptions of programs may have been 
overstated.

9. Preparation for meeting with Federation executives

10. Budget for Israel Office

Jerusalem Meetings 
March 10, 1989 

Your notes for Monday 

1. The assignment list was revised in light of the meetings in 
Jerusalem. 

2. The outline for the final report was enthusiastically 
endorsed (see minutes of March 9t h and attached outline). 
AJN and JR will prepare a second draft . 

3. Strategies for dealing with the denominations, CAJE , local 
commissions need to be determined. (see minutes of March 
8, 9th.) 

4. Contacts with the commissioners before June 14 to be 
discussed with the Planning Group (see item 2 on assignment 
list.) 

5. Were Bronfman and Crown asked to chair regional meetings? 
Was the meeting with Bronfman set? (see item 3 on 
assignment list.) 

6. JR is arranging a meeting of educators on Apri l 5th or 
6th. (See item 5 on assignment list.) 

7. Should the commissioner contact sheets be included in the 
books given to the Senior Policy Advisors? 

8. Joel Fox ' s paper was discussed. SF spoke to Hank SF will 
write to Joel with the following comments: 

1. The denominations were not given their proper due as 
deliverers of services; the central role of the 
Federation s in Jewish education is developing but is not 
yet a reality. 

2. Some of the descriptions of programs may have been 
overstated . 

9 . Preparation for meeting with Federation executives 

10 . Budget for Israel Office 

I~ 



Jerusalem Meetings
March 10, 1989

Suggested Agenda for Meeting of the Senior Policy Advisors
March 30, 1989

I. Progress Report (December 13th - June 14th) - 
From Enabling Options to Implementation

II. The Commission

III. P.R. and Outreach

IV. Funding

J e rus alem Meetings 
March 10 , 1989 

Suggested Agenda for Meeting of the Senior Policy Advisors 
March 30, 1989 

I. Progress Report (December 13th - J u ne 14th) -
From Enab ling Options to Implementation 
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JERUSALEM MEETINGS

Notes for Budget for Israel Office 

The notes follow the items on the budget 

1.Salaries:

a. Executive secretary.
There is a change here: Suzanna is secretary but in charge of the 
office. As such she is responsible for complete day-to-day 
administration of all the work. She is always ready to roll up h 
sleeves and constantly doing typing and xeroxing, etc...

b. Temporary help and typist.
As a result of your visit you see the amount of day-to-day work 
that must be written, typed and produced for our own use and for 
the use of educators here (Ackerman etc...) and overseas.

c. Research assistant.
Debbie Meline is responsible for the results of all our meetings 
here as she was for our meetings with you and Joe: e.g. she
summarizes, synthesises, and puts order into loose ends. I 
addition, without her we would have no right to assume that we 
are on top of whatever is considered data.

2. Rent:
Rent is our forty percent of the total rent of the house - the 
other part being paid by the Jerusalem Fellows. (Jewish Agency)

3. Telephone and facsimilia:

We will be submitting bills, beginning this January first. 
Native will continue to submit itemized bills.

4. Local meetings and travel:

I have left out any sum for local meetings and travel, but I am 
sure you understand that we will be spending money for both 
against bills sent to JWB. We will be in touch with you monthly 
to receive feedback.

5. Office supplies:

Office supplies will be charged and you will receive a bill.

6. Office upkeep:

Office upkeep is detailed here but will be paid against bills to 
the Sochnut, via JWB.
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DATE:

 ותכנון למדיניות נתיב-יועצים
ירושלים

Nativ Policy and Planning Consultants 
Jerusalem, Israelt

FACSIMILE TRANSMISSION
Tel.: 972-2-662 296; 699 95 
Fax: 972-2-699 951

DATF- MARCH 10, 1989 

NO. PAGES:

001-216-391-8327

MORTON L. MANDEL 
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Jerusalem Meetings
March 9, 1989

Agenda for the evening of March 9th

I. The Commission

A. Commissioners as a group

B. Commissioners as individuals

C. The ii

D. How the Commission will work with the ii

E. Funders

II. Personnel and the Community Reconsidered

How should the Commission relate to the issue of 
Personnel and the Community while the ii is being 
created?
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Agenda for Meeting of Friday, March 10th

I. New Assignment List

II. Agenda for

A. Senior Policy Advisors Meeting

B. Planning Group Meeting

III. List of items that reguire MLM's approval

IV. What will happen on June 14?

Questions to be dealt with - from minutes of March 7, 8, 9th:

-What should happen between now and June 14th?
-Director of the ii: life span?

insuring against a "lousy second director" 
-A name for the ii (contest sponsored by Premier?)
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reimer/2MN-W

TOWARDS THE JERUSALEM MEETINGS —  MARCH 1989 3| ^
CALL WITH JOE REIMER

Purposes:

1. Time to understand the 11 ii."

2. Time to talk through how the work in the U.S. can proceed 
fruitfully while we work.

3. The Commission work and implementation model needs 
explicating.
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Discussion outline

1. The ii will undertake the assignment of developing 
demonstration sites.

2. Much of the definition of its work will occur in the actual 
process of implementation.

3. The following is one possible scenario of the ii at work:

4. There will be a manager, responsible for all the work of the 
ii. He/she will be an outstanding, high-level professional, 
knowledgeable of the Jewish community of North America. He/she 
may be an educator, an administrator - or both (to be 
determined.)

5. In addition to the manager, a small team of outstanding 
professionals will staff the ii (size and composition to be 
determined).

6. The ii will be governed by a lay board of experienced and 
knowledgeable leaders and by an academic team.

7. In order to meet the complex tasks involved in developing 
demonstration sites, the following functions will be undertaken:

a. data collection, planning and policy analysis;
b. community interface (for demonstration sites);
c. funding facilitation;
d. monitoring, evaluation and feedback;

V e * diffusion of innovations. ' 0 J  a, /

/ \י  J• In order for each of these functions to be given the 
attention needed, and that none be overwhelmed or overtaken by 
pressing needs of other functions, they will probably be 
structured as distinct units. The staff of any one may be as 
small as a part-time person or as large as a full team - as 
needed.

10. The ii will be a mechanism for the initiation and promotion 
of change and innovation in Jewish Education. As such it should 
be a I'sSugSca.-of rigorous work together with inspiration, and 
creative thinking. If succesfull it will be a source of ideas, 
and will be -a— p 1-0 go characterised by and atmosphere of ferment, 
search, creativity.

To coordinate the work attd—maximise crrga־b±ve -p&ssijsl-ities within 
the ^ utst£md±ng-~staff-, there will be a number of forums at which
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progress will be discussed and ideas will be presented for 
debate. The first of these forums will be the staff and its
manager who will meet regularly to co-ordinate the thinking, 
planning and activities of the ii. [additional forums]

How will the ii begin its work?

1. Ayt pre-planning process will be undertaken with the head of 
the ii (and - depending on circumstances - with staff members 
too.)

2. This process - which will be a joint learning endeavour - 
will include:

a. extensive work with members of the planning team to 
familiarize himself with the background, concepts and ideas of 
the ii (Fox, Naparsteck, Hochstein, Zucker, Reimer).

b. extensive work with members of the planning group, senior 
policy advisors, some educators and commissioners to familiarize 
himself with the reality of the situation of Jewish education in 
North America and with the communal and institutional aspects of 
the issue.

3. Following the above and any additional consultation they wish 
to hold, the first task of the staff will be to define the ii's 
mission. This will include identifying ways to improvements and 
strategies for intervention.

the definition of strategic goals
fession; quadruple the number of qualified,

s over five years; introduce new forms of 
definition of tasks (e.g.develop demonstration 

professional opportunities; networks; 
dvancement. Evaluate existing training

* create new ones, etc...).

4. The staff will present its proposed definition to the ^oard 
and to the academic team for consideration, discussion and 
approval.

It is understood that these strategies will be reviewed on an 
ongoing basis, a4*d-^wit-h extensive consultations with other 
institutions and individuals.

5. The initial structure of the ii will be finalised (though 
always in flux) in accordance with the mission statement.

Towards Demonstration Sites

1. Amongst the early steps in its work the ii will have to decide
on appropriate demonstration sites. The data-collection and
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This data may be largely available or may have to be collected by 
the unit. In some instances, it may have to be produced.

6. The unit will bring the proposal for discussion to the ״Monday 
morning Forum" - i.e. to the staff meeting of the ii, where it 
will be argued, discussed and altered as the case may'־־be.

7. The head of the ii and its relevant units will then begin a
round of__consultatign^ with board members and with relevant
-irjrrr̂ r (stakeholders^ — and— irreLiL JCionsT) ; power-holders ; 
potential agents of change) in candidate communities to check
further feasibility and wisdom of the specific suggestions. This 
will include preliminary assessments of local interest, likely 
iftter&st— and involvement of stakeholders, likely availability of 
resources, etc...

8. Following extensive review of the feasibility, and assessments
of the chances for change and success, one or more demonstration 
sites will be selected.

The ii and a demonstration site

1. The purpose of the demonstration site is to bring about 
major change in the guality of Jewish Education in that site, 
through the media of educational personnel and the community. 
The interest in that site resides both in the possibility to 
effect and demonstrate change and in the fact that it can trigger 
or inspire change elsewhere.

2. Change will be brought about by the community and in the 
community w 
r e s o u r c e ^ ,

3. The ii will help identify or set-up (as needed) the local 
mechanism (existing institution, coalition of institutions, 
planning team, etc.) that will take responsibility for the
demonstration site.

4. The ii will enter into a contractual agreement with the

Lth the 11 acting as initiator, facilitator. and 
Thus— local— mechanisms— will— be— ±-n— charge-

r  J

raise the\gual\£\s. 
^chools; get\eciut5at

—  analy^i^ Qif da
communities. (es^g 
^institutional and p

policy-analysis unit will prepare a proposal for discussion, 
based on threp cots, of data:

J —  general personnel -̂ and commu>v4̂ y^-d£velopment targets (e.g. 
r^ise the\gualifi^aifions of allj^rsonnel for supplementary 
!Schools; get\^utSation to be a's&̂ or cbsmunal priority)
/ —  analy^î־ oif data on ccjmtfmnities anckon Jewish Education in
!communities. (e'sg. map^of J.Ed. in ^communities; social, 
institutional^ and psjjrtical assessments etc..).

w׳• 1 > c־£ for the selection of feĥ _ sites (e.g. availability
V  of general educational resources; optimal size; socio-economic

and Jewish-Education indicators; leadership - current and 
potential; etc...)
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demonstration site (community). This agreement with stipulate 
the mutual roles and undertakings. E.g. there will be explicit 
definitions of the purpose of demonstration sites, / and of the 
expected activities. The principles guiding the work will be 
agreed upon־ (planning-,— monitoring^״.evaluations —

a .

demonstration site (community). This agreement with stipulate 
the mutual roles and undertakings. E.g. there will be explicit 
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., I 
expected activities . The principles guiding the work will be 
agreed upon•;::,;,:Rg, monitoring, evaluation) - r ~,, 
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The success of demonstration sites will be largely dependent upon 
the local ownership, involvement, investment in the endeavour. 
Detailed planning and implementation will take place locally.
Jri should, be conceived as initiating, facilitating-and providing-

a. data collection, planning and policy analysis

* To improve and maximise the knowledge base upon which 
decisions for Jewish Education are made [in a demonstration site
and/or in general? to be determined] (-e-rg-i-5— how— many—educator!; 
are there currently in the demonstration site and hovL^many are
needed? What are the Jewish educational negds5^׳־׳l: the cj:ivfen
community? what does the-Community want2--־׳wKat is the .quality of
in-service traJj1i׳ng given? what ׳̂ afe current .^-conditions of 
employ me ntJZ-̂ wliat. are adecpiat'e'’’̂ 3alaries?^rtiat are norms for 
training "that willjQeet— "€he goals of— the commission? what are 
p o ten tia l recru>to«gjjfpcols? etc ) £

_ ■Xa^cLĵ x l  
To provide analysis needed for informed^decisions’(e.g.: what ^

are relevant criteria for the selection of demonstration sites?
what is the nature of the problem/s in that site? what are the
political and institutional givens relevant to change in the
demonstration site? who are the stakeholders and how can they be
involved? what are the financial and financing possibilities?)

* To provide - upon decision to undertake a project - the 
knowledge and planning support needed and wanted by the
demonstration site; to work WITH the team of the demonstration
site and provide expertise that may be needed—  a^^o\ V<o
)"We. —- C t o C u i j ■-<׳ ״»־

f ' 4
b. community interface '(in demonstration sites) ;

The community interface function will deal with:

* Preliminary negotiations with relevant stakeholders and 
community leaders about undertaking the project. Negotiations 
concerning the terms for participation in the demonstration tyul&j

participation: agreement \
concerning^targe1r&7— time fraffigs, standards, local investments in J 
funds, people, activities. Assistance in setting up the local 
mechanism(s) that will take leadership of the demonstration 
project, that will plan it and co-ordinate its implementation.

* Ongoing facilitation during .implementation - as needed (e.g. 
negotiations with national training institutions; universities; 
organizations etc...). Assistance as needed (e.g.crisis 
management; dealing with resistance; enlisting community leaders'

The success of demonstration sites will be largely dependent upon 
the local ownership, involvement, investment in the endeavour. 

~ Detailed planning and implementation will take place locally. ~ 1/ ·✓ ,H should be conceived- as initiating, facil..i:tat..i.n'j- -afl&· pl:'oviai~ f,r ~~~~==~s~o:u~r~c:e:s=:a~s~ n~e:e~. d~e~a~ t~o~ r~e~~~ii1~•=a::rrt:::!:::;:!c~a~m~m~t.1~n~i:!t~i~e~s~, =-~.-~~•A:bc;,n::.O~~ ~.,,t--
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c. funding facilitation

* Matchmaking between various possible sources of funding 
(Foundations; National Organizations; Local Sources of Funds; I m  
Individuals) and the demonstration site. (direct and indirect; 
with the help of commissioners, local leaders, etc...)

d. monitoring, evaluation and feedback;

The purpose of this function is threefold:

To monitor implementation of decisions on an ongoing basis and 
thereby enable trouble-shooting, changes, interventions as 
needed.

^ T o  evaluate - in wathever form or forms deemed most relevant - 
the nature, guality, impact of changes.

3j^To create and activate feedback loops that will allow a
dialogue between what happens in practice and the planning and 
theoreticalfunctions. If successful this loop will allow for 
ongoingfycrass-fertilizationk •feetwee* the practical and 
theoretical, each ,being. enrichedNby the other, QU^d

e. diffusion of innovations. ^

The goal of the Commission on Jewish Education in North America 
is to bring about accross-the-board change in Jewish Education. 
The ii will deal with the complex issue of the diffusion of 
innovations from one or more demonstration centers to many or all 
communities. Strategies will be devised to maximise change 
.tsho w&ric throughout the community־

help when needed, etc ... ). 
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Q ' s

How do we know this is the way?

What are the ways we check ourselves:

1. Answers to people's questions
2. Answer our criteria (to be set)
3. Our knowledge re-change
4. The literature (how?)
5. Experts
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DR. ARTHUR J. NAPARSTEK 

SEYMOUR FOX 

1.3.89

HOTEL ־ WE HAVE RESERVATION - WILL DISCUSS ON THE TELEPHONE

WILL ARRANGE FOR YOU TO BE PICKED-UP AT AIRPORT - 

FLIGHT LY008 WHICH ARRIVES AT APPROXIMATELY 15:45 P.M.

SUGGEST THE FOLLOWING SCHEDULE:

Monday 6th March, 1989 DINNER: AJN/SEYMOUR FOX

Tuesday 7th March, 1989: 8:00-2:00 p.m. AJN/J. REIMER/

AH/SF

DINNER: J. REIMER/SEYMOUR FOX

Wednesday, Thursday,

Friday - 8,9,10th March, 1989: WORKING DAYS WITH

WORKING DINNER ON EITHER WEDNESDAY OR 

,]!IjRSDAY NIGHT

AS I MENTIONED SUE IS OUT OF THE COUNTRY.

FAX TO:

FROM:

DATE:

DEAR ART,

1 .

�2

.3

ANNETTE WANTS VERY MUCH TO INVITE YOU, AARON AND JOE FOR DINNER 

ON FRIDAY NIGHT.
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DATE: 

DEAR ART, 

1. 

2· 

3 . 

4. 
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THE FOLLOWING ARE MEMBERS OF THE CONSULTATION GROUP:-

PROFESSOR WALTER ACKERMAN

DR. BARRY CHAZAN

PROF. SAMUEL HEILMAN

MR. ALAN HOFFMANN

DR. BARRY HOLTZ

DR. ZE'EV MANKOWITZ

MR. MENACHEM REVIVI

DR. DAVID RESNICK

MR. DON SCHER

ANNETTE AND I SUGGEST YOU MEET INDIVIDUALLY WITH:

WALTER ACKERMAN 

BARRY HOLTZ 

BARRY CHAZAN 

SAMUEL HEILMAN

ARE THERE ANY OTHERS IN THIS GROUP YOU WOULD LIKE TO MEET WITH?

IS THERE ANYONE FROM YOUR PREVIOUS VISTS (E.G. ROSEN/ADLER ETC) 

YOU WOULD LIKE TO MEET?

ARE THERE ANY PROJECTS YOU WILL WANT TO SEE?

SINCERELY,
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THE FOLLOWING ARE MEMBERS OF THE CONSULTATION GROUP:-

PROFESSOR WALTER ACKERMAN 

DR. BARRY CHAZAN 

PROF. SAMUEL HEILMAN 

MR. ALAN HOFFMANN 

DR. BARRY HOLTZ 

DR. ZE'EV MANKOWITZ 

MR. MENACHEM REVIVI 

DR. DAVID RESNICK 

MR. DON SCHER 

ANNETI'E AND I SUGGEST YOU MEET INDIVIDUALLY WITH: 

WALTER ACKERMAN 

BARRY HOLTZ 

BARRY CHAZAN 

SAMUEL HEILMAN 

ARE THERE ANY OTHERS IN THIS GROUP YOU WOULD LIKE TO MEET WITH? 

IS THERE ANYONE FROM YOUR PREVIOUS VISTS (E.G. ROSEN/ADLER ETC) 

YOU WOULD LIKE TO MEET? 

ARE THERE ANY PROJECTS YOU WILL WANT TO SEE? 

SINCERELY, 
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DR. ARTHUR J. NAPARSTEKFAX TO:

FROM: SEYMOUR FOX

DATE: 2.3.89

DEAR ART,

THE LAROMME HOTEL BOOKING HAS BEEN MADE. MY SECRETARY, SUZANNAH COI 

WHO WILL BE ABLE TO RECOGNIZE YOU, WILL MEET YOU AT THE AIRPORT AT APPROX 

3:45 P.M. (FLIGHT LY008).

THOUGH I THINK THAT YOU AND I SHOULD DISCUSS THE SPECIFIC AGENDA ON 

MONDAY NIGHT, I THINK BY AND LARGE THE MAJOR PURPOSE OF OUR MEETINGS 

IS TO CONSIDER HOW WE MOVE FROM THE DECISION TAKEN ON DECEMBER 13TH TO 

IMPLEMENTATION. THIS WILL CONCENTRATE OUR ATTENTION ON THE I.I.

LOOKING FORWARD TO SEEING YOU,

SINCERELY,

FAX TO: DR . ARTHUR J. NAPARSTEK 

FROM: SEYMOUR FOX 

DATE: 2.3.89 

DEAR ART, 

THE LAROMME HOTEL BOOKING HAS BEEN MADE. MY SECRETARY, SUZANNAH COi 
WHO WILL BE ABLE TO RECOGNIZE YOU WILL MEET YOU AT THE AIRPORT AT APPROX 
3:45 P.M. (FLIGHT LY008) . 

THOUGH I THINK THAT YOU AND I SHOULD DISCUSS THE SPECIFIC AGENDA ON 
MONDAY NIGHT, I THINK BY AND LARGE THE MAJOR PURPOSE OF OUR MEETINGS 
IS TO CONSIDER HOW WE MOVE FROM THE DECISION TAKEN ON DECEMBER 13TH TO 

IMPLEMENTATION. THIS WILL CONCENTRATE OUR ATTENTION ON THE I . I. 

LOOKING FORWARD TO SEEING YOU, 

SINCERELY, 

-
r 

SE~FOX 
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d e p a r t m e n t  C h a i r m a n  o f  t h $  B o a r d

C O S T  C E N T E R  _  , 0 9 0 ________________________________■ -

TO:
name Professor Seymour Fox
r.QMPAMY c / 0  N a t i v e  P o l i c y  & P l a n n i n g  

s t r e b t  a d d r e s s  C o n s u l t a n t s _______________________

C it y ,  s t a t e ,  z ip  Jerusalem, Israel 
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R e g a r d i n g  S u n d a y  c a l l  -  3:30  P M ,  C l e v e l a n d  t i m e  i s  f i n e .
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TO: FROM: 
N.Al.(li P;ofessor Seyinour Fox NAMe,2:!orton L, Mandel 
coi.tPANY c/o Native Policr & Plannin15 COlii!PANY Premier Industrial Cor2oration 

STREi't ADDRESS Consultant& DEPARTMENT Chair111an of the Board 
CITY, STATE. itP Jerusalem, Israel COSTCENTIR 090 
PHONENUMBER 02/662-2_96 -
TELEX NO.: 6873015 PREMI UW l FAX NO.; 2163918327 I TIME SENT: 

MESSAGE: 

:Regarding Sunday call - 3:30 PM. Cleveland time is fine. 
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 ותכנון למדיניות נתיב-יועצים
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Nativ Policy and Planning Consultants
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Virginia LeviTO:

FROM:

001-216-391-8327

Debbie Meline
FAX NUMBER:

Dear Ginny,

While Annette was in the States she met with Esther Leah 
Ritz. Their discussion covered many topics. Below is the 
excerpt from the interview which pertains to MI-NA.

From meeting with E.L. Ritz, Feb. 6, 1989, at JFK
airport:

"I shared with ELR the thinking on MINA as it is today 
and brought her on board since the last Commission 
meeting (which she did not attend). Mrs. Ritz liked 
very much the notion of a demonstration center that is 
not defined from the top but that is worked out together 
with the site, the community, or institutions - through 
the 'workshop' idea.11

FAXsaN'l' f}, 3 .8j 
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Nativ Policy and Planning Consultants 
Jerusalem, Israel 
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Virginia Levi 
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f-AX NUMBER: 001-216-391-8327 

Dear Ginny, 

While Annette was in the States she met with Esther Leah 
Ritz. Their discussion covered many topics. Below is the 
excerpt from the interview which pertains to MI-NA. 

From meeting with E.L. Ritz, Feb. 6, 1989, at JFK 
airport: 

"I shared with ELR the thinking on MINA as it is today 
and brought her on board s i nce the last Commission 
meeting (which she did not attend). Mrs. Ritz liked 
very much the notion of a demonstration center that is 
not defined from the top but that is worked out together 
with the site, the community, or institutions - through 
the 'workshop' idea." 
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February 28, 1989

TO: Members of the Planning Group
FROM: Annette Hochstein

RE: Communication with CAJE

Upon my return to Israel, I found a letter from Eliot Spack, 
Executive Director of CAJE. It follows a meeting I had 
with him in Jerusalem on a variety of topics.

I thought you might be interested in the following paragraph 
from the letter^about CAJE and the Commission:

111 feel comfortable in assuring you that I (and 
CAJE) will be responsive to any reasonable overture 
which is made for assistance in the pursuit of 
excellence in Jewish education. We are ready and 
eager to be asked. I'm reading through the 
materials you delivered to me and I confess that my 
appetite has been whetted."

February 28, 1989 

TO: 
FROM: 

Members of the Planning Group 
Annette Hochstein 

RE: Communication with CAJE 

Upon my return to Israel, I found a letter from Eliot Spack, 
Executive Director of CAJE. It follows a meeting I had 
with him in Jerusalem on a variety of topics. 

I thought you might be interested in the following paragraph 
from the letter/about CAJE and the Commission: 

"I feel comfortable in assuring you that I ( and 
CAJE) will be responsive to any reasonable overture 
which is mad~ for assistance in the pursuit of 
excellence in Jewish education. We are ready and 
eager to be asked. I'm reading through the 
materials you delivered to me and I confess that my 
appetite has been whetted. " 

) 
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FUNCTION COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

SUOJECT/OBJECTlVt ASSIGNMENTS

DATE 2 /23 /89ORIGINATOR V i r g i n i a  F .  L e v i

P R ( M 1 € n  i N Q u a i n m i ,  c o n P O Q W u M

₪ ASSIGNMENTS
□  ACTIVE PROJECTS
□  RAW MATERIAL
□  FUNCTIONAL SCHEDULE

* V * » ( « C V , 4 0 / * * |  ^ m t c o  U S A .

NO. INSCRIPTION M10RITY
ASSIGN(□

TO
(INITIALS)

OAie
ASSICNCO
STARTEO

DUC OATC
COMPUTCO 
OR RCMOvtO 

Dat e

COMMISSIONER INVOLVEMENT
״

L. Design c h e c k l i s t  f o r  com missioner c o n t a c t s . TP VFL 2 /9 /8 9 2 /2 7 /8 9

2. Decide on th e  n a tu r e  o f  c o n t a c t  w ith  
.. com m issioners  b e fo re  th e  6/14 m eeting

TP MLM
AJN

2 /9 /8 9 3 /9 /8 9

3. Arrange a m ee ting  o f  MLM w ith  Bronfman 
and Crown, a n d /o r  SF/AH to  g e t  t h e i r  
r e a c t i o n s  and s u g g e s t io n s  to  
im p lem en ta t io n  co n ce p t,

a .  P ropose r e g io n a l  m eetings  to  occur  in  
A p r i l  o r  May, c h a i r e d  by Bronfman and 
Crown to  c o n s id e r  im p lem en ta tion  concep t 
w i th  o t h e r  com m issioners .

TP MLM
AJN
SF

MLM

2 /9 /8 9

2 /9 /8 9

3 /290r31

b. S e t  up r e g io n a l  m eetings  o f  
com m issioners  to  c o n s id e r  the  
im p lem en ta t io n  p ro p o s a l .

AJN
VFL

2 /9 /8 9 a f t e r
3 /3 0 /8 9

4. D ra f t  l e t t e r  to  com m issioners  from MLM 
summarizing a c t i v i t i e s  to  d a te ,  and 
n o t i f y i n g  o f  r e g io n a l  m ee tin g s .

TP AJN 2 /9 /8 9 3 /1 5 /8 9

a . P ro cess  l e t t e r  th rough  p o l i c y  a d v i s o r s . TP AJN 2 /9 /8 9 3 /3 0 /8 9

b. Send l e t t e r  to  com m issioners . TP VFL 2 /9 /8 9 4 /5 /8 9

5. Convene a  m ee ting  o f  com missioner 
e d u c a t o r s .

TP JR 2 /9 /8 9 3 /3 0 /8 9

6. Convene m eeting  o f  MLM w ith  Twersky, 
L i p s e t ,  heads o f  4 s e m in a r ie s ,  SF o r  AH.

SP AJN
SF

2 /9 /8 9 3 /3 1 /8 9

7. C o n ta c t  Rabbi Z e ld in  to  d is c u s s  h i s  
i n t e r e s t  in  th e  Commission.

/
Wj₩

\  V r

TP AJN 1 2 /1 4 /8 8 2 /2 7 /8 9

0 PReMOE:A INOVBTn•- (,QnPOA4flUN 

riJ ASSIGNMENTS 

111,(---,q,<Yllll,lJ ,.._,_,.!IC~ 
., ""' ........ -lillull ~ 

D ACTIVE PROJECTS 
D RAW MATERIAL 

fUNCTION COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA 

SUOJECT /OBJECTIVE ASSIGNMENTS 0 FUNCTIONAL SCHEDULE .,._ ___________________________ _ 
ORIGINATOR Virginia F. Levi DATE 2/23/89 

~-~---------------------r------r---~------y-----,------1 
NO, !.IC$(AIPflON 

COMMISSIONER INVOLVEMENT 

L. Design checklist for commissioner contacts, 

2. Decide on tho nature of contact with 
.. commissioners before the 6/14 meeting 

3. Arrange a meeting of MU1 with Bronfman 
and Crown, and/or SF/AH to g•t their 
reactions and suggestions to 
implementation concept, 

a. Fropose regional meetings to occur in 
April ot Hay, chaired by Bronf~an and 
CroWn to consider implementation concept 
with other commissioners. 

b. Set up regional meetings of 
commiisioners to consider the 
implementation proposal . 

4, Dr~ft letter to cort1t11issioners from MUi 
summarizing activities to date, and 
notifying of regional meetings. 

a. Process letter through policy advisors . 

b. Send letter to commiss1onors. 

s. Convene a maeting of commissioner 
educators. 

6. Convene meeting of MLM with Twersky, 
Lipset, heads of 4 seminaries, SF or Ali. 

7. Contact Rabbi Zeldin to discuss hh 
interest in the Commission. 

I 

( 

HIORIIY 

TP 

TP 

TP 

TP 

TP 

TP 

TP 

SP 

TP 

A$$1GN(D ,o 
CINITIA~$) 

VFL 

Mut 
AJN 

MUI 
AJN 
SF 

MUl 

AJN 
VFL 

AJN 

AJN 

VFL 

JR 

AJN 
SF 

AJN 

OAt( 
ASSICHCO 
$TAIU[O 

2/9/89 

2/9/89 

2/9/89 

2/9/89 

2/9/89 

2/9/89 

2/9/89 

2/9/89 

2/9/89 

2/9/89 

12/14/88 

OUCOATC 

2/27/89 

3/9/89 

3/29or31 

aftor 
3/30/89 

3/15/89 

3/30/89 

4/5/89 

3/30/89 

3/31/89 

2/27/89 

COMl"l.(T(O 
OA MMOV(O 

OAT( 

' 
' 
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□  ACTIVE PROJECTS
n  PAW MATCDlAI

FUNCTION COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA
LJ rvHW lYlH 1 cmAL
□  FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE . ASSIGNMENTS

י*ג׳0ן «(> l«̂*1n11nl1aMU.tA
ORIGINATOR V irg in ia  F. Levi d a t e  2 /2 3 /8 9

WO. otscRicriON PAiOfliir ASSIGNED TO • 
(INITIALS)

OATE
ASSIGNED
STARTCO

DUE OATC COMPACT EO OR Rt moved
OATC

OUTREACH/PUBLIC RELATIONS

8. E v a lu a te  sen d in g  r e p r e s e n t a t i v e  to  
p r e s e n t  Commission r e p o r t  a t  
August, 1989 m eeting  o f  CAJE.

TP MLM
AJN

2 /9 /8 9 3 /1 0 /8 9

• The Commission’ s p a r tn e r s  (JWB, JESNA) 
sh o u ld  convene groups o f  peop le  who can 
c o n t r i b u t e  to  th e  work o f  th e  Commission.

RP AR
JW

2 /2 /8 9 TBD

10. C rea te  a s h o r t  p ie c e  (pam ph le t,  b ro c h u re ,  
e t c . )  d e s c r ib i n g  the  Commission's work, 
members, s t a f f ,  g o a ls  to  p recede  a 
l a r g e r  o u t re a c h  e f f o r t .

TP AJN
PBC

2 /9 /8 9 3 /2 5 /8 9

11. Develop a com plete  l i s t  o f  form al and 
in fo rm a l e d u c a t io n  i n s t i t u t i o n s  (w ith  
h e lp  from A lv in  S c h i f f ,  Leonard Rubin) 
In c lu d in g  p r i o r i t i e s ,  t im e ta b le  and 
method o f  c o n t a c t .

JR 2 /9 /8 9 2 /2 8 /8 9

12. Arrange m ee ting  o f  MLM w ith  F e d e ra t io n  
e x e c u t iv e s  i n  A p r i l .

AJN 2 /9 /8 9 4 /9 /8 9 Done

1. In c lu d e  in  ch a irm an 1s n o te s  f o r  6/14 
Commission m eeting  announcement t h a t  
com m issioners  shou ld  ta k e  r e s p o n s i b i l i t y  
f o r  c i r c u l a t i n g  m a t e r i a l s  among th em se lv es .

AJN 2 /9 /8 9 6 /1 4 /8 9

14. Develop a p la n  f o r  m a in ta in in g  c o n ta c t  
w ith  the  n in e  l o c a l  commissions on Jew ish  
e d u c a t io n ,  ( J o e l  F ox 's  a n a l y s i s  w i l l  be 
h e l p f u l . )

TP HLZ
AJN

2 /9 /8 9 3 /1 5 /8 9

15. C onsider  b r in g in g  the  n in e  l o c a l  commissior 
t o g e th e r ,  a n d /o r  p r e s e n t i n g  a r e p o r t  from 
them a t  th e  n e x t  Commission m eeting .

3 RP HLZ 2 /9 /8 9

•
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D ACTIVE PROJECTS 
□ RAW MATERIAL 

FUNCTION COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA 

□ FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE ASSIGNMENTS 
-------- -------- ·•------------1 

NO, 

8. 

10. 

ll, 

12. 

L 

14. 

lS. 

''"°I"<• tOl'Ml"'l'tllD .. U .•• 

ORIGINATOR Virginia F. Levi DATE 2/23/89 
···-----''---------.---,----r------r---,------.J 

ASSICNCD 
OCSCftlf'ftON l'IIK)fttlY TO · 

OUTREACH/PUBLIC RELATIONS 

Evaluate sending representative to 
presenc Commission report at 
August, 1989 meeting of CAJE. 

The Commission1 G partners (JWB, JESNA) 
should convene groups of people who can 
contribute to the work of the CommiS$1on. 

Create a short piece (pamphlet, brochure, 
etc.) describing the Commission's work, 
members, staff, goals to precede a 
larger outreach effort. 

Develop a compl•t• list of formal and 
informal education inatitutions (with 
h~lp from Alvin Schiff, Leonard Rubin) 
including prioritie•, timetable and 
method of contact. 

Arrange meeting of HUt with Federation 
executives in April. 

Include in chairman's notes for 6/14 
Commission m•eting announcement that 
commissioner$ ahould take responsibility 
fot circulating materials •~ong themselves. 

Devolop a plan fo~ maintaining contact 
with the nine local commissionG on Jewish 
~ducation, (Joel Fox's analysi& will be 
helpful.) 

TP 

RP 

TP 

TP 

Consider bringing the nine local commissio~~ RP 
together, and/or pre'senting a report from 
them -t the next Com111ia&ion meeting. 

(INITIAi.Si 

MlM 
AJN 

AR 
JW 

AJN 
PBC 

JR 

AJN 

AJN 

HLZ 
AJN 

HLZ 

OAft 
11$$1GNCO 
SfARfCO 

OUC011t( 

2/9/89 3/10/89 

2/2/89 TBD 

2/9/89 3/25/89 

2/9/89 2/28/89 

2/9/89 4/9/89 

2/9/89 6/14/89 

2/9/89 3/15/89 

2/9/89 

COMf'\.CTCO 
OIIIICMOVCO 

011ft'. 

Dona 
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P R E M lE O  !M Q l^STttlAC C O R P O R A T IO N

□  ACTIVE PROJECTS
□  RAW MATERIAL
□  FUNCTIONAL SCHEDULE

FUNCTION COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

SUBJECT/OBJECTIVE ASSIGNMENTS
7M9Q (ftCV. 10*6) HnM <0 *H g *A

ORIGINATOR V irg in ia  F. Levi DATE 2 /2 3 /8 9

NO. DESCRIPTION PRIORITY A$$4CN£0TO
{INITIALS)

OATC
ASSIGNED
STARTED DUE DATE

compl et ed
OR REMOVEO DATE

16. Determine a p p r o p r i a t e  ways to  in v o lv e  
l e a d e r s  from th e  t h r e e  denom inations 
( e . g . ,  Syme, Abramson, someone from 
Torah U 'M esorah),

ASSIGNMENTS RE OUTCOMES AND IMPLEMENTATION

TP AJN
HLZ
SF

2 /9 /8 9 3 /3 1 /8 9

17. P repare  p ro p o s a l  f o r  im p lem en ta tion  
mechanism.

TP SF
AH

2 /9 /8 9 3 /2 9 /8 9

18. D ra f t  a w orking  o u t l i n e  (n o t  c o n te n t )  
f o r  th e  f i n a l  r e p o r t ,

TP AJN
JR

2 /9 /8 9 5 /1 /8 9

a ד rWr.£1.4 -*־ J    . .

o f  im p lem en ta t io n  mechanism
f  ... 1. . . .« 
•

*rx
AJN

A  t  » A ׳  « A  A A ,  i  A  A f  ( A  A

20. R e d ra f t  o p t io n s  pap e rs  on p e rs o n n e l  and 
community i n  l i g h t  o f  im plem enta tion  
p r o p o s a l s .

SP SF
AH
HLZ

2 /9 /8 9 TBD

21. P rep a re  o u t l i n e  f o r  a v i s i o n  p a p e r . TP SF 2 /9 /8 9 3 /2 9 /8 9

22. Develop a "Change" pap er  d i s c u s s in g  the  
s t r a t e g y  and p h ilo so p h y  b eh in d  th e  
Comm ission 's  work.

SP AJN
SF

2 /9 /8 9 TBD

23. Commission a p ap e r  on the  s ig n i f i c a n c e  
o f  Jew ish  c o n t i n u i t y  in  the  c o n te x t  
o f  Jew ish  e d u c a t io n ,

RP 2 /9 /8 9 TBD

24. D ra f t  a b e s t  p r a c t i c e s  p a p e r . TBD 2 /9 /8 9 TBD

25. Schedule a m eeting  to  p la n  a 
p ro d u c t io n  sch ed u le  f o r  a l l  s t a f f  work.

TP VFL 2 /9 /8 9 3 /1 5 /8 9

26. Schedule m ee ting  o f  P lan n in g  Group on 
3 /2 9 /8 9 ,  L o c a t io n  TBD,

TP AJN
VFL

2 /9 /8 9 3 /2 9 /8 9

27. Schedule m ee ting  o f  S en io r  P o l ic y  A dvisors  
f o r  3 /3 0 /8 9 ,  10 :00 - 4 :0 0 .  L o ca t io n  TBD

TP AJN
VFL

2 /9 /8 9 3 /3 0 /8 9

..,....,.. viia ~::.Jt,d ltHOl ** 
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D ACTIVE PROJECTS 
□ RAW MATERIAL 

FUNCTION COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA 

□ FUNCTIONAL SCHEDULE SUBJECT /OBJECTIVE ASSIGNMENTS 
,_ t~CV. 1~ """ICO"' U I.A .. -·-------·· 

ORIGINATOR V1.rg1n1a F, Levi DATE 2/23/89 :----,.----------------'------------.---...--·---,----------
NO, 

16. 

l7. 

18, 

10 

20. 

21. 

22 , 

23. 

24 . 

25. 

26. 

27. 

0($CRIPTION 

Determine appropriate way• to involve 
leaders from the three denomination, 
(e.g., Syme, Abramson, someone from 
Torah U'Mesorah), 

ASSIGNMENTS RE OUTCOMES AND IMPLEMENTATION 

Preparo proposal for implementation 
111echanis111. 

Draft a working outline (not content) 
for the final report. 

Rodraft option• papar1 on poraonnol and 
cotDJUun1ty in light of implementation 
proposals . 

Prepare outline for a vision papet. 

Develop a "Change" paper discussing the 
strategy and philosophy behind the 
Commi,sion'a work. 

Commission a paper on the significance 
of Jewish continuity in the context 
of Jewish education, 

Draft a best practices pap•r. 

Schedule a meeting to plan a 
production ,ehedule for all acaff work. 

Schedule meeting of Planning Group on 
3/29/89 , Location TBD, 

Schedule meeting of Senior Policy Advisors 
for 3/30/89, 10:00 - 4:00. Location TBD 

PlllORITY 

TP 

TP 

TP 

SP 

TP 

SP 

RP 

TP 

TP 

TP 

A$$1GN(O ,o 
(INITIAl$1 

AJN 
HLZ 
SF 

SF 
AH 

AJN 
JR 

AJN 

SF 
AH 
HLZ 

SF 

AJN 
SF 

TBD 

VFL 

AJN 
VFL 

AJN 
VFL 

OAft 
ASSIGN£O 
SfARfEO 

OUEOAT( 

2/9/89 3/31/89 

2/9/89 3/29/89 

2/9/89 5/1/89 

2/9/89 TBD 

2/9/89 3/29/89 

2/9/89 TBD 

2/9/89 TSO 

2/9/89 TBD 

2/9/89 3/15/89 

2/9/89 3/29/89 

2/9/89 3/30/89 

COMl'l.(T(O 
ORREMOVEO 

DAfC 
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SUOJECT/O&JECTlve ־ ASSIGNMENTS

DATE 2/23/89ORIGINATOR Virginia F. Levi

 ASSIGNMENTS ט
□  ACTIVE PROJECTS 
 RAW MATERIAL ם
0  FUNCTIONAL SCHEDULE

comfuuo
OAKUQVtO

DAI(
DUCOMC

3/29

aftor
3/30/89

3/15/89

3/30/89

צ/89 /4

OAIC-
ASSICNCQ
s m a k o

2/9/89

2/9/89

2/9/89

2/9/89

2/9/89

2/9/89

2/9/89

2/9/89

2/9/89

2/9/89 ־

12/14/88

AtfiONCD
10

(INTUIS)

VFL

MLM
AJN

MLM
AJN
SF

MLM

AJN
VFL

AJN

AJN

VFL

JR

AJN
SF

*AJN

MlOMIY

y?
TP

TP

TP

TP

TP

TP

TP

i p

m s c w m n

COMMISSIONER INVOLVEMENT

Mb

Design checklist for commissioner contacts.
F0Wow o־ r \  • ^ v o b l c m ^  Z e . \a \ v \׳

Decide on tho nature of contact with 
. conmlasloners before che 6/14 meeting

—sujvt W o *Ovj >̂

Arrange a meeting of MLM with Bronfman 
and Crown, and/or SF/AH to get th e ir 
reactions and suggestions to 
implementation concept, m ' •וי �

a. Propose regional meetings to occur in 
April or May, chaired by Bronfman and 
Crown to consider implementation concept

\ with vuuer commissioners, ^ { u  H bW ־. , 
a ־ * V r 1 «* * ^ - T u־ + ^ ך3קף8ז=* ?  '> :• .

b. Set up regional meetings of
commissioners to consider the

1.
l.b�

2.

3 ^

summarizing actlvitloa to date, and 
notifying of regional neetljigs. ׳

׳ י • • • <.•• .
e. Process letter through policy advisors, 

b. Send letter to commissioners. .
* • • ״ . • * .

Convene a meeting of commissioner >\
educators• SP י^ו ג׳יז Uo! /ר״^/ל' י ^

Convene meeting׳^  MLM vlth TWersJq  ̂
Llpset, heads of 4 seminaries^׳SP or AH.

Contact.JUfebl Zeldlir^o dlscurf"hls 
lncerrit In th^Commlss^on.

4.

V̂־

5.

, � ־� .״

. .. " . -
. 

~ -•---- ~,~~"ll'UN 

m ASSIGNMENTS 
I I 

. . . . . : . . 
-

" -· 

. . 

··- ---- --- -

• ---•11.u ---··--....... __ _, 

□ ACTIVE PROJECTS ' fUNCTION COMMISSION OH JEWISH EDUCATIOH II 101TH AMERICA 
□ RAW MATERIAL 

SUGJECTIOBJE.CTIV(. · ASS1CHM£NTs' C FUNCTIONAL SCHEDULE ............ ,_. ... ,. -------------------M . 
; . , ORIGINAl'OR Virginia r. Levi 

l, 
\ . b. 
2, 

....... 

7· coMH1ss10NER INYQLYffll'iH't • : •\ / 
. /, 

De1ign cheokiift for co1&11.111omr conta.cca, Tl 
Fol\ow. u ~_ ot'\ ~"cb\e..v\S C..-Cj· Ze\a..\V'\ 
Decide on tho nature of com:&ct with Tl 

-~ 0111111alion•r~ before the 6/14 ••tin& 
.,i,~~~c:cd-4' -''-~11111.--~ • 6 ..ouf 
Arrange a aeoting ot MUI vitb Bronfun TP 
and Crown, UJ4/or SP/AH to get their 
reactiona and 1ugge1tion, to 
111plt111ntat1on c:oncopt. • · 

•• lropoao ro51ona1 Mttinp co oc:cui in 
Apr11 or Kay, chaired by lronfaan &IMS 
Crown to c:oneider lmplt1111ncaijof;naepc 

'. vtth other co-1-■f ionara ~ .t-1 .. .. 
. ~~~~ "!JjlS ~ ;~ "°~: ·':t ,. , 

b. Set up rtgional moeting1 ~C 
a0111111111ioner1 to consider cbe ,A +o 

. ~ luaat&t1op propo1&1. ~ l ~Y~t,uld 
41~\\:~gi~~ ~~ ""~s ~ 

,DrJ!'tlettor to coia11aioaota roa MU{ 
1ummar1z1ng acUv1t1oa to data. &Cd 
not1ty1ng of regional •••t~tll'• 

TP 

. , • 7 • 

. '- • • ltoc11i letter through policy adviaora. 
' . 

TP 

s. 

. 
I • 

,,,-. 

. b, Send letter to comm1••1oMra. 
' . ' .' . 

Convene a mooting of commlH~onai. . u '~, 
edw:aton. (wW ~ 5.r , ~ P'' u.,;J , -,ps-, fi, 

· Conveae u•t~f M1JC w' ~r!)rr1, 
. LipHt, ~ at 4 a~ie~ or AK, 

Cont&ct.,lebi Zel~o di~b 
in~t in ~mmta;ort, 

-- ~ " ... 
• I• • • . . . . . .. .. . .. 

' , . . . .. 

TP 

tP 

~~---f\'\a.tvv<. 

TP 

VFL 

KLK 
AJN 

KLK 
AJN 
SF 

MUl 

AJN 
VFL 

AJN 

AJN 

VFL 

Ji 

AJN 
SF 

. AJN 

DATE: 2/23/89 -·----t I COMf\(UO 
Ml OU( OI ACMIMO 

OAf( 

2/9/89 lo ·7 -
ii • 

2/9/89 -
2/9/89 3/29. 

2/9/89 

2/9/89 aftot 
l/30/89. 

2/9/89 3/15/89 

2/9/89 3/30/89 

2/9/89 4/5/89 

2/9/89 ... . 

. 

2/9/89 -a,&!~ 

-12/14/88 ~ 
._, _ ... 
-

. 
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FUNCTION COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

SUBJECT/OBJECTIVE . ASSIGNMENTS

DATE 2/23/89ORlCINATOR Virginia F. Levi

c o m pi c t c o
ORMMOVCO

o a i c
OUCOAT(

oaic
ASSWNCO
SMRrCO

ASSKMCO
TO•

(WtnALS)
MKMHIV

| w iMiW inOuhtmŵ  GOWOfMriON

ASSIGNMENTS ש
□  ACTIVE PROJECTS 
RAW MATERIAL ם
□  FUNCTIONAL SCHEDULEUMS|K«

DCSCWI10NMO.

-D o n e ־

PJ■

3 13°[ k°\ 
i i  te ^ 9

TBD

3/25/89

4/9/89

6/14/89

3/15/89

2/9/89

2/2/89

2/9/89

AR
J U

AJN

PBC

TP

- RP '
'T Z 'b

TP

2/9/89JR

OUTREACH/PUBLIC RELATIONS 
3K S C U5S  \5fiO e _  o f -  C A ד   t - , de>׳v 1̂ A - e h'0r׳ \S  

Evaluate sending representative to ^£{361. 
ptasenc Commission r«port At . Jl 
August, 1989 meeting of CAJE.

r  # . •

The Commission's partners (JUB, JESNA) 
should convene groups of people who can 
contribute to the work of the Commission.

Create a short piece (pamphlet, brochure, 
e tc .)  describing the Commission's work, 
members, s ta ff , goals to precede a 
larger outreach effo rt,

V־n <־׳ yv\ u P YvsV
Develop a complete l i st ־ of formal and 
Informal education Institutions (with 
help from Alvin Schlff, Leonard Rubin) 
including p rio ritie s , timetable and 
method of contact. : ־

2/9/89

2/9/89

AJN

AJN

1th) Federation
executives in April.

2/9/89

2/9/89

HLZ
AJN

HtZ־nt9u
YW*'‘’״
כ̂ _<ץטז

6> J s 
) '* J & j

TP

Include in chairman's notes for 6/14 
Commission meeting announcement that 
commissioners should take reaponslblllty 
for circulating materials among themselves

RP

Develop a plan for maintaining contact 
with the nine rlocal commissions on Jewish 
education. (Joel Fox's analysis wi l l - be 
helpful3—(-.־ -  - r*» . J c l J & ss* *
^Vv׳»^«Trf . ־
Consider bringing the nine local commissions 
together, and/or presenting a report from 
th«m a t the next Commission meeting.

J J

 .rף�
A

10.

10.

u•
12.

3
4r.

H
5.

.. 
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D ACTIVE PROJECTS 
□ RAW MATERIAL 

FUNCTION COMHISSlON ON JEWISH EDUCATION IN NORTH AMERICA 

SU8JfCT108JECTIV£ ; ASSIGNMENTS a FUNCTIONAL SCHEDULE ·-~--,_ .... 1-------------··-----------1 
ORlCINATOR Virginia F. Lavi DATE 2/23/89 ,----,----------·•-·--...... -----r---r-----,r----,-----,---~ 

10. 

lC, 

\ \ · 
It, 

~ 
s. 

QV[REACH/PQftLIC RELATIONS 
:biSCAl5'S:. ,~e_ o+- C.A :St. 1 de"'°""''"'~on~ 

Evaluate ••nding r•pu.enc,.tf.ve to r~~~-
pra■ent C0mml11100 r,paic at JI 
Augu.t , 1989 Mati n,- -of CAJE. 

TP 

The Commi■don' • p1rtnar1 (.NB. JESNA) , at - lrB.. 
1hould convene groupa of people who can TID JW 
contribute to the work ot tht Com1aa1on, 

Create• ■hort piece (pamJ.hlet, brochure. 
etc.) deacribing the Gommi1aion' • work. 
umber,, •taff, 10111 to prec•de a 
larger o~treacb •ffort. 
\-ti f'"'VV\ uP \\6T 
h•tlop • eempl••• ll1t of formal and 
informal oducatlon inatit~tiona (with 
help from Alvin Schiff. Leonard Rubin) 
including prioritl••• tiutabl • and 
method of contact. 

~ LM MCL. ti Y\ -~ 
-lrf-Mlltft"=aetii11W...,-lfttt vitl\l Federation 
exaoutivea in April , 

TP 

lnclude in chairun' s notH for 6/14 J 
Commillion meeting announcement that I U. 5 
commiuionon ihould take rHponaib111ty , .,.._ L
for circ~lating utarial• AOQ& th11111lves, 1·,v,,ce,i 

Devolop a plan for uintainlng contact 
with the nine local co1111i1alona on J•vish 
education, (Joel Fox'• aaaly■ia •111 be 
helpful.) ~ ,ot.• ,.,_" ~ ~ 
~~~-., • -,e , 

Conaidtt bringing the nine local coaai1aio 
together. Ul4/or preHnting a report fro11 
them at the n.xt CommiHion mutinJ, 

fl 
\ 

TP 

AJN 
PBC 

JR 

AJN 

HLZ 
AJN 

DAI( 
A$51GNCD 
$WUW . 

2/2/89 

DU£0AfC 

TBD 

2/9/89 3/2S/8'i 

I 
I 

2/9/89 3jl''S 1~ 

I 

COMl'\OCO 
OIIMMOVCD 

DAI( 

2/9/89 4/9/89 Dena • 

2/9/89 6/14/89 

2/9/89 3/1S/8i 



I •

Page' 3
W  SiSiKSSr BSSlil w w  M. U
maetmarnmcmatm

FUNCTION COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

SUBJECT/OBJCCTIVE . ASSIGNMENTS
• #' Ml<

• DATE 2/23/89OMOINATOR Virginia F. Levi י
i •
ן י

p q *3sud m o i * * * •־ *

* •

 gq**q**xion�nsMian *out!***!• ׳

Q ASSIGNMENTS 
□ ACTIVE PROJECTS 

□ RAW MATERIAL 
□ FUNCTIONAL SCHEDULE

CQMft.CUO 
OR REMOVED 

DATC
OUEDAJC

OATt
ASStGNEO
iMMCO

ASSXMCO
TO

(MitMU)
pnownr
,./<� 1

d o w iio nHO.

3/31/892/9/89

3 / x f t f
* iAA JQA5/27/01״

1

r it m'ft

I
TBD

%
3/89/09

TBD

TBD

2/9/89

2/9/89

2/9/89

2/9/89

2/9/89

2/9/89

AJN
HLZ
SF

SF
AH

AJN
JR

MM
AJN

S F

AH
HLZ

S F

AJN
SF

TBD 2/9/89 TBD
I

VFL 2/9/89 3/15/89

AJN
VFL

2/9/89 3/29/89

3̂fe
AJN
VFT.

2/9/89 3/30/89

TP..nvolve 
cions 

imeone from
6c<2l "׳h 'S'oove.

ro p ria u  wayr Co 
the three dcnoai 

^yme, Abyamion 
VKeeorah), /

Do tom  in• ap 
leaders from 
(e,g�  י
Torah"

ASSIGNMENTS RE OUTCOMES AMP IMPLEMENTATION

TP

TP

Prepare proposal for implementation 
aachanlsm. )

Draft t  working outline (not *ontent)

Clob ־&<!. Vvcxi c f י - \•

SP

w

SP

. RP

( ן

TP

TP

TP

• • , 1 
Redrafc options papers on paraonnal and 
community In llghc of lmpleiignCAClon 
proposals 3 ־̂  oo־\rKv\e__ of־. •H»׳\a\ vtcov^T.

)are. outline for a vision paper.
\  c A  i i  J

islng the1ange" paperDevelop
strategy and phllosonty^ehlad the 
cpRdission's v o r k * ^ ^

%
^  1 

^Commission t  papor on cho significance 
of Jewish continuity in the context,. 
of Jewish education, r'<:7,

a V ^ 4 -

Draft a best practices paper.

Schedule a meeting to plan t  
production schedule for a l l  *Caffwojk^ .»

K ׳i % r י * *
Schedule meeting of Planning Group on 
3/29/89, LooaClon TBD.

י 1 י •

Schedule meeting of Senior Policy Advisors 
for 3/30/89, 10:00 - 4:00. Location TBD

m :

. .. . ... 
... 
0 ..,..,... ~•,.....,co~.- · 

a ASSIGNMENTS 

- - ·-·- - . -·---
• t • • •• t ' . , 

I 

fag• 3 
•----•••u ·-··--.................. 

0 ACTIVE PROJECTS 
C RAW MATERIAL 

fUNCfiOH COMMISSION ON JEWISH EDUCATION IN NORtH AMERICA 
. 

C FUNCTIONAL SCHEDULE SUBJECT~BJ£CTIV£ ; ASSIGNMENTS · 
, ............... ... ---·· ....... ,., ·----------1 

I . 

• • •1 , oaaGUW'OR Virg1n11 P. Levi •• DAT£ 2/23/89 

'

. . , . 
~~ . -· , .. ,.. . 

ASSIGNMENTS Rt oVICiQHH 6tf1> tMPLEMP.NTA,.lQN 

l'k' · frep1r1 propo11l for 1mplountat1on 
•~bani.am. ( l ) · 

Dcaft a workina out11n1 ,noc ABL1nt> 
to the final tt r 

\4. ' 
,..at:' iadratc Option. pap1r1 on peraozmal an4 

ZD, 

; ,. 

. colll\W\1ty in light of lmpl~ntatton -L 
propo•al• aV\d ou~li'(\e.... af-. ri"'-\ ~r,-. 

I 

\Comm1••1on I paper on the ,aiplif1canc1 
•£ J1whb cenc1nuity in ~ co~text,. 
ot J1v1th 1duc1tion, If"' .; . -

, " 
Draft a beat practic11 paper, ~: 7 
Sch1&llo a meeting to plan a 

! -..roduat1pp •~.bdula ~l' f 1 at•~!. VO£k1 -: ._ 

\I • ' \ 

Schedult aoec1q of l>lamu111 Group on 
3/29/89, tooation TID, 

Sche~l• maatin& of Senior Polley Adv11ora 
tor 3/30/89, 10:00. 4:00. toc&t1on TaD 

_______________ .,... 
, •. ~ !" 1 

TP_. 

Tl' 

TP 

-
S,P 

Sf 

. RP 

TP 

'l'P 

Tl' 

AJN 
HLZ 
SP 

sr 
AH 

AJN 
JR 

SF 
AH 
HLZ 

SF 

• AJN 
sr 

taD 

VFL 

AJN 
VFL 

AJN 
Vin. 

2/9/89 3/31/89 

I 
'",tia""e... 

2/9/89 s ...... .. j, 
'?,J 1':t/S°i 

2/9/89 

2/9/89 

2/9/89 

2/9/89 

2/9/89 

.$'t,ft, 

I 

I 
TBD 
I 
I 

TBD 

2/9/89 3/lS/89 

2/9/89 3/29/~9 t/i 
,... 

2/9/19 )/30/89 LJON~ 
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MINUTES

COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

Public Relations Committee

February 22, 1989

UJtl HmA  Wsl. (Jr'i
Present: Morton L. Mandel, Chairman, David Ariel, Paula Bermai

Stephen Hoffman, Virginia Levi (Secretary), Arthur NaparsceK, 
Charles Ratner

It was noted that the purpose of this committee is to determine the 
Commission's position, posture, and points of view toward public 
relations. The group will meet periodically to formulate an 
approach and oversee the process.

It was noted that a decision has been made to engage a professional 
to assist with communications and public relations. Paula Berman 
Cohen was introduced as the person who will work with the 
committee, offering her skills in strategizing as well as a network 
of support staff to assist in carrying out the recommendations of 
the committee.

Committee members were asked for their comments at the outset and 
responded with the following remarks:

A. This is a useful process in order that the Commission have an 
opportunity to inform various publics about what is happening. 
People are aware of the Commission and, in the absence of an 
organized effort to inform, are making their own assumptions about 
its goals and approaches.

B. This process will give the broader public an opportunity to 
identify with the Commission enterprise.

I . Introduction

A. Purpose

B . Professional Support

II. General Comments
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I. Introduction 

A. Purpose 

It was noted that the purpose of t h i s committee is to determine the 
Commission ' s position, posture, and points of view toward public 
relations. The group will mee t periodi c ally to f ormul ate an 
approach and oversee the proc ess. 

B. Professional Support 

It was noted that a dec ision has been made to engage a professional 
t o assist with communications and public relations. Paula Bermnn 
Cohen was introduced as the person who will work wi th the 
committee , offering her skills in strategizing as well as n network 
of support staff to assist in carrying out the r ecommendn cions of 
the committee. 

II. Genera l Comments 

Committee members we re asked for their comments at t he outset :ind 
responded with t he following remarks: 

A. This i s a useful proces s in order that t he Commission have nn 
opportuni ty to inform various publics abou t what is happening. 
People are aware of t he Commission and, in the absence of nn 
organized effort to inform, are making their own assumptions about 
its goals and approaches. 

B. This process will give the broader public an opportunity co 
identify wi th the Commission enterprise. 
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C. A concerted public relations effort allows us to

1. tell our story as we see it,

2. involve our publics better in the process, and

3. where possible, anticipate negative responses and address them 
in advance.

D. We should be careful not to move too quickly with PR, since we are 
not yet ready with a program.

Identification of Publics

The committee identified publics and began to list possible desired
outcomes, as follows:

A. Publics

1. Educators (formal, informal)

a. Commissioners
b. Organizations
c. Teachers
d. Senior Personnel
e . Academic

i. denominational institutions 
ii. colleges of Jewish studies 

iii. Judaic studies faculties

2. Denominations

a. Orthodox
b. Conservative
c. Reform
d. Reconstructionist

Under each denomination:

i . teachers
ii. rabbis

iii. principals
iv. senior faculty
V. denomination lay groups (men's clubs, school lay 

leaders, etc.)
v i . camp movements

v i i . youth groups

III.
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3. Organizations

a. JWB - centers
b. JESNA
c. CFJ
d. CAJE
e. BDF
f. COJEO
g. Federations
h. etc.

4. Lay Leadership

a. Foundations - large funders
b. National leaders - CJF, UJA, JDC, etc.
c. Congregational leaders - local, national
d. Persons interested in continuing Jewish education
e. Federation leadership
f. Bureau leaders

5. Commissioners

6. Jewish media/general media [consumers]

B. How do we want the publics to feel about the Commission?

1. Educators - Teachers

a. This is a serious, well staffed, well directed effort
b. The Commission is seeking ways to positively impact the 

profession
c. Educators' - teachers' ideas and suggestions are welcome
d. Educators - teachers are well represented on the Commission
e. Jewish continuity is steadily moving higher on the communal 

agenda; we are seeking ways to further enhance this 
positive movement.

2. A similar list of desired outcomes will be developed for each 
of the publics identified.

Next Steps

In the discussion that followed, it was agreed that next steps for the 
committee could include the following:

A. The ideas generated at this meeting would be reviewed with senior 
advisors--including Joe Reimer, Art Rotman and Jonathan 
Woocher--who would be asked for their suggestions for revisions and 
additions.

IV.
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B. We will propose to CAJE that a presentation on the Commission at a
plenary session be added to the agenda for their August meeting.

C. A presentation on the Commission will be made at the April 9 
meeting of Federation executives.

D. Bennett Yanowitz will be asked to join this committee.

E. During March a letter will be prepared for mailing to all 
commissioners, bringing them up to date on activities since 
December 14. This should be ready for review by senior policy 
advisors on March 30.

V . Next Meeting

The next meeting of the Public Relations Committee was set for Monday, 
April 3, 1989, 8:30-10:30 a.m. at Premier.
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This process often helps :to build a consensus within an 
where*;it is going and what is expected of new.;*־.organization about 

It also helps.:to ensure that we and our client have the :■־‘.•people 
same understanding when" we begin to network for prospective

 candidates. ׳ ׳ .: ־
y ־•::;עי■':.'■'':'-••■:■'

 ׳ f .׳׳<■
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Phase II: Networking and Screening of Prospective Candidates

In this phase of our work, we systematically canvass those 
networks where we will identify candidates who match the 
requirements. Because of our deep ties and experience in not-
for-profit recruitment,ץwe are able to canvass systematically, 
rapidly, and reliably for talented people. We extend our own
networks by reaching into those of our client's as well, and we

' ;;̂ v ■: believe that our systematic approach of both combing and 
. constantly expanding these networks yields the best pool
f ;;; available. Moreover ,••'.we take particular care throughout the
..',:jc,y$ search to keep prospective candidates advised of their status, to
• JIIMhandle rejected candidates with consideration, and to inform our 
'• '5•fft'ffIf'important sources on the‘progress of the search. This attention 
• to process is an important service to pur clients, whose own

reputation is at ’stake'MM^i- ■>i
-^w^f|’*;׳■■ - .v .■׳׳׳ ׳■■׳׳״ * י י ■׳ ■ 

Many ■ of the people we • identify are busy and successful in their 
;V|S:iV|work and are not looking’for another assignment. In order to 
f If ji££attract them, we stress^the unique challenges of the opportunity.
 HV^We .work closely with the • client to develop, this portion of our,־
^Representation. During the'course of this networking phase of our 
̂||;;״ : .work;: we speak with our client regularly and often in order to 
. A'show. them everywhere we*are looking and everyone with whom we are 

talking. At the conclusion of our networking (which normally 
 requires up to 150 hoursj'of work per search), we should have an ׳;׳:41 :
!®^.extensive pool of prospective candidates. In addition to the 

־ ׳ outside candidates we identify, we encourage the inclusion of
internal candidates in our final pool.f . •.;‘';,'.. ״י י..■ ■ I: 1;;, ׳it : '•̂•:;'-r*;tv:;.•• ,■ ׳ • •/,, :•fp ;•
Primarily through detailed telephone interviews and review of 
resumes, we will reduce the long list of prospects to a 
reasonable number of people to be interviewed in depth.

Phase III: Interviewing, Recommendation of Finalists, and
Reference"Checking

 search, we conduct in-depth interviews with those ־ vwwip'-t־
prospects who are most"promising. - These lengthy interviews 

bw•'■;' usually take from two .toffjfour hours and cover in detail the
candidate's complete career.' They enable us to develop a fairly
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Primarily through detailed telephone interviews and review of 
resumes, we will reduce ,the long list of prospects to a 
reasonable number of peo:ple to be interviewed in depth . 
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,. Phase III: Interviewinq, Recommendation of Finalists, and 
i ~-1L • . , ~., Reference checking 
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good understanding of, ̂",candidate1 s strengths and weaknesses.
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*%>•; They also enable us י to make some judgments about the fit between 
the candidates and :.the ; people already involved in the client 

&ll organization. ■ . We then-refer the top three to five candidates to 
B&f?• the client for r e v i e w •' ץ ׳'׳■<  

״■■׳ יי ׳ ־! • ■' ■
Although our interviews are comprehensive, we never rely on them 
alone to form judgments ̂ about people. In order to test the 
hypotheses we develop about candidates from our interviews, we 
conduct very detailed reference checks on the finalists before 

.i : you make an offer(־.
;י ״'•' י' • .׳ ־' ' ;׳■■ t ".'i

We believe our interviews and reference checks are among the most 
thorough in our business.' We seek to learn a candidate's ר:

potential from a thorough examination of actual performance over 
his or her career, rather.than from testing speculations about 
how he or she might perform in a future role. We want to . 
establish not only whether the candidate is qualified for the 
job, but also whether the role is well matched to the person. 

{̂.V.Are the motives that drive them and the vision that compels them 
;:f.Ml suited to the challenges Jand opportunities of this position at 
;vS® this'time in the life p^Tthe organization? Have they

demonstrated in the past'-,the. technical mastery, analytical 
■fig?clarity, and creativity they'will need in this new role? Do 
v:f«!<-:’they have the integrity and savvy, the candor and good will, the 
 presence and facility with people to be a good manager and ■/:.׳: < .
>:̂ colleague? These are’the standards beyond the traditional job 
VV. specifications that we'apply to applicants and verify in'•■"'־

reference checks before" recommending candidates to our client.�4 '<;• ׳־' f •: **,־ ’׳1י  ir •יי י * •'> :•r• •v ..:.£51 **** •:.*..-נ
" ■ ׳ \? . •: * ־■ ׳ ־ *' ׳ '  K ׳ ׳ * ׳

fy Phase IV: The Final Choice ■; ׳'׳

 A good search can be difficult to close. If there are three or •:$:״?
four strong candidates whose strengths and weaknesses are known

• | making the final choice can be quite’׳/to the client in detail ׳
complex. Alternatively,'?some candidates may require additional 
persuasion to leave jobs ,they already enjoy.V i ,'־ * 1 1 ■ • :! ״־י. 5' י• •• X ׳ . ; '<>-’£׳.*/■ז י י-י••'•־ י.;'■•ע• י.;•• • ••'י ׳ ■- ־ ׳.   $f • ז ־
We believe the final choice is the client's to make. We help our 
clients make a well-informed choice by presenting the candidates 

' in the context of the job and its requirements. We are also 
frequently asked to play an important role in the final 

.negotiations between the'candidate and the client ;:.י ,
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The client list included with this letter indicates the range of 
our work. Currently, approximately 70% of our work is in the 
not-for-profit and public sectors. Our partners and staff have 
come to the firm from successful careers predominantly in these 
areas. Therefore, we bring not only our experience in recruiting 
for public organizations;' but the added perspective of our own 
management histories in those environments. We are so often 
retained by governments, public authorities, hospitals, 
educational institutions, foundations, and local human services 
organizations because we understand the unique nature of their 
public mission. We are successful because we have been able to 
identify people who combine a business orientation to the 
management of public agencies with a sense of service.

i \ .

Our firm also has a national reputation for its work in the 
recruitment of women and minorities, and we are often retained

i expressly for this purpose. As a consequence, we have
I established a substantial network among women and minority people 
at the senior levels of government, not-for-profit organizations, 
and corporations. Our networks ensure extensive consideration of 
minority and women candidates.

Isaacson, Miller, Gilvar & Boulware is deeply committed to 
affirmative action within our own firm as well. Two of the five 
partners are women and one is a minority. Overall, our firm's 
professional staff is 60 percent women and minorities, 25 percent 
of it being minority. ■׳;'?£«■■■׳׳.
ל - ,:.••• ' ■ ' 4:•
As you know, we are currently working with the New Israel Fund in 
its search for a new Executive Director. I am enclosing a copy 
of our "scoping letter" for,.that search which will give you an 
example of the document described above in Phase I. You can feel 
free to talk to Mary Ann Stein or David Arnow about our work with 
the New Israel Fund, understanding of course that the search is 
not yet complete. I would be happy to give you the names and 
numbers of other clients as references at any time as well.

Annette Hochstein
February 23, 1988
Page 4

FEES

Our fees are typically one-third of the first year's cash 
compensation, with a $15,000 minimum, plus customary 
reimburseable expenses for;travel, communications and the like.
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Thank you very much for׳your interest in our firm. We would 
welcome an opportunity"■ to talk with you or your colleagues 
further about how we‘might help you.

Sincerely, ׳■. htvk. '
״•7 . / i , *־..׳׳• 

ISAACSON, MILLER, GILVAR V BOULWARE

l/W
Karen Wilcox

Enclosure

I ••: • 
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Thank you very much f9r , your interest in our firm. we would 
welcome an opportunity~.~o talk with you or your colleagues 
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DAVID COHEN   PHONE CONFERENCE CALL.

FOX/HOCHSTEIN FROM CLEVELAND

FEBRUARY 7, J989

1. He read the December .13 document.

2. SF explains where we are at.

3. 11. lust rates the demo center״ The
•— — Para-prof essi-onals ־  the prof essi onals in-service

training
Training program
The community׳.-

4. Responses

A *On the relationship with universities ־

Unless they recruited very different people, they XXX be of 
little use־׳

Or t heoi og i ca 1 un i versi t i es
Schools of education are very big problem,
N.8* at their job־ If they say they know how, either fools 

or liars.
Interesting things happening in the U.S. At Michigan State 

University and other places.
Faculty members who are classy, XXX teach in schools, and

teacher education is great.
D. Cohen's wife, Magdalene, Lampert, etc. Cathy Roth   He

could arrange meeting.

8. Undergraduates in the SF model could do much more.
While studying » this is just training/internship. Then 2-3
years. Young people will do that.,

The problem with undergrads as teachers <their perception of
themselves)״ Categorically the undergrads cannot fee full
teachi ng.

C. The Retired5 much underused.

D. Even people in their fifties —  retrained <be has Time 
Magazine science section today).

Done in public school. Stable people.
Need mechanism for •figuring out who to take.

E, The Demo Centers
What exists; Gamut, public. More limited number of
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Local group ־
Any ana.i ysis" Ford —  Anti-poverty in '60s• and '70s. 
Math teaching in public schools now.

Positi ve Genera1

Do we have support from Foundation for the long haul? At least 
five years before they off the ground •—  plus ail the
implications. Be very, very direct with XXX.

The great people issue in the Jewish community. I The Jews have not 
solved in the U.S. th eprohlem the Catholics ha\>e solved.

Peop1e 5

J. Wise about doing things on the ground in Chicago, etc. (Got 
to find them.) He may help.

2. The large police thinkers, they are ignorant of the ground 
stuff, but important. Academics of XXXX.
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February 7, 1989

TOWARD THE THIRD COMMISSION MEETING

CONSULTATION WITH PROF. MICHAEL INBAR IN NEW YORK 

DATE: FEBRUARY 1, 1989

PRESENT: MI, SF, AH

We began by asking Mike to respond to our suggestion which 
consisted of five points (see "Concept Paper" of end January). 
Mike made the initial point that it was superfluous to summarize 
past work as we were intending to do, but rahter that we should
go immediately into the fact that the Commission had taken a 
decision (personnel/community). Our assignment now is to make our 
suggestion as to how the decision should be implemented. He 
collapsed the five suggestions or variations by virtue of 
pointing to the fact that what we were calling a "demonstration 
center" was really the building of a prototype. We later adopted 
the term "workshop" to help deal with the concept of building a 
demonstration center as a prototype. The prototype is a 
legitimate conception when you have had your theoretical 
discussion long enough so that you're ready to find out what 
theory will be like when it is implemented. This is the stage we 
think we are in and so the concept of prototype is now useful.

The notion of prototype and workshop turns out to be not another 
version for demonstration center but really another word for 
implementation mechanism. This mechanism will bring about the 
demonstration center —  will design and implement it —  when all 
the issues, research, planning ironing out of difficulties will 
be worked out. It is here that you will decide what data has to 
be gathered, what research, if any, has to be undertaken, what 
the workshop will be like in practice. For example, the 
mechanism/workshop would decide whether you prepare an "elite" 
prototype and/or a more grassroots prototype and/or maybe even a 
third group. By "elite" we were talking about Chicago with its 
universities as resources —  by "grassroots" Cleveland. A third 
group might include Providence. Here you would work out the 
details and learn how to translate the theory into practice. The 
reason why you have to have the concepts of "prototype" or 
"workshop" is because all the elements are so interrelated in 
nature that there is no way to find out about them through the 
theoretical discussion. Theoretical discussion gains elegance and 
power by virtue of eliminating detail, the detail which is the 
raw material of the work that we are doing.

As we refined the notion, we discussed how many elements would 
have to be included in dealing effectively with community and 
personnel. For example, even the issue of comprehensiveness 
(whether all four elements of personnel —  recruitment, training.
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retention, profession-building —  are absolutely indispensable) - 
- or what is meant by ”building the profession" will only be
discovered when you put it into practice. The workshop will 
discuss this and decide how to handle these kind of questions.

The question ״to what extent are we testing 7good education' 
versus the development of personnel" is really being deferred to 
the work that we undertake. Right now we are unable to make that 
distinction. A suggestion was made that we might create some kind 
of seminar that would accompany the work in the United States. 
The seminar could deal with two questions. Either one seminar or 
two or three seminars, each one dealing with a question, e.g. to 
what extent is the distinction "good education," ,1personnel," a 
useful one; to what extent are the concepts of "workshop" and
"prototype" problematic; what difficulties can we predict; etc.?

In answer to the question of "how are we going to protect the 
workshop from the establishment," the notion was that some kind
of a relationship to scholarship, academics, MIG, be considered. 
The idea would be that the workshop would be somehow modeled 
after the partnership of the Commission with foundations, the 
organized Jewish community, and others.

Then we went on to the implementation question of the community 
option. MI suggested that in the community option, a much heavier 
role will have to be given to commissioners (though commissioners 
would be involved in the workshop as well) . The commissioners 
here will take leadership in terms of creating the climate, 
interpreting, PR, raising funds, etc. It might have some limited 
staff attached to it. The connection between the two, the 
implementation of the two options, community and personnel, is 
yet to be more fully developed.
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February 6, 1989

Dr. Arthur Naparstek, Director
Commission on Jewish Education in North America 
4500 Euclid A v e .
Cleveland, OH 44103-3780

Dear A r t ,

As we prepare for the meetings of February 7-9 and plan our 
next steps toward the final report and beyond, I wish to share 
with you, Mr. Mandel and the senior policy advisors major 
concerns regarding the issues of personnel and community- 
leadership. I've expressed some of these concerns before, but 
they take on renewed urgency based on recent conversations with 
Barry Shrage, Sara Lee and Harold Schulweis. Realizing that they 
share these concerns with convictions equal to mine own 
encourages me to give voice to them once again.

A Commission of continental scope has to develop as broad a 
perspective as possible on the major issues in Jewish education.
I believe we have done so admirably with our analyses of the 
twenty-six options, and our decision to focus primary, but not 
exclusive, attention on the issues of personnel and community. 
However it is of equal importance that we balance this macro 
perspective with a micro perspective of how the basic services of 
Jewish education are delivered to the largest numbers of North 
American Jews in their immediate environments.

The synagogue, for all its obvious weaknesses as an 
educational institution, remains the single most prominent 
deliverer of these services on this continent, and especially in 
the U.S.A. I say this not only because synagogue-based education 
for school-aged children is by far the most widely used service,
but also because many other of the options we survey either are 
based in the synagogue (such as adult, family and informal 
education) or recruit heavily from the synagogue membership (such 
as summer camps or Israel experiences.) Only the J C C 's and the
denominationally-based day schools come to mind as major 
alternative or complementary delivers of Jewish educational 
services.

Yet our analysis thus far has all but overlooked the issues 
of service-delivery.1 I say this now precisely because I do not 
think we can fruitfully proceed with the issues of personnel and 
community without simultaneously thinking through how whatever 
changes we hope to bring about in these macro areas will impact

When in our analysis o; the options we approached options 
like adult and family education as domains-in-their-own-right, we 
ended up downplaying the role of the synagogues in their service
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Dr. Arthur Naparstek, Director
P. 2, February 6, 1989

on and be impacted by the culture of the synagogue, our major 
service deliverer.

Let me be more specific in regard to both the issues of 
personnel and community. There can be no question that without 
an influx of guality personnel no branch of Jewish education can 
grow or flourish. But is seems equally obvious that different 
institutions employ personnel in quite different ways. To be a 
professional educator in a day school is a dramatically different 
experience than to be one in a synagogue. Day schools are built
around educators; synagogues are built around rabbis. It may be 
an exaggeration, but not by much, to say that the synagogue as an 
institution has never learned to comfortably include the 
professional educator as part of its regular staff. It is at 
least accurate to say that while synagogues regularly employ 
full-time rabbis, they much less regularly employ full-time
educators and tend to rely on either part-time professional or 
avocational educators.

If there were available a new cohort of quality Jewish 
educators, how would they fit into the current synagogue 
structure? Would they be slotted into the principal's role in 
the supplementary schools, guaranteeing almost a life of 
frustration dealing with ill-trained, part-time teachers and 
divorced from the adult life of the congregation which is the 
rabbi's domain? Or is there another model by which synagogues 
can learn to integrate ful1-1irae professional educators into the 
life of the congregation in ways that allow them to function in a 
multiplicity of roles alongside the rabbi and the lay leadership 
and develop a set of talents in working with children, adults, 
teachers and families? Alvin Schiff and Barry Shrage, among 
others, have written about the need for this second model (in 
connection with family education), but I am not aware of any 
systematic effort to put this alternative model into place.r Can 
this Commission afford to not deal with the issue of how to 
integrate educators effectively into the life of the community?

In regard to the issue of communal leadership, I believe our 
suggested focus has been on Federation leadership which is quite 
appropriate. However, within congregational culture there is 
also often a gap between those in power and those most concerned 
and involved with Jewish education. Here I am on less familiar 
ground, but the work of my colleague Susan Shevitz suggests to me 
that decision-making by congregational lay leadership is often

 Harold Schulweis is working on an alternative model in י2-
his congregation as are other rabbis and educators in 

their congregations. By systematic I mean an-across 
synagogue, communal effort.
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Dr. Arthur Naparstek, Director
P. 3, February 6, 1989

not well informed by an appreciation of the educational issues 
involved and that congregations as an organizational culture will
not become more fundamentally hospitable to providing guality 
educational opportunities until its top leadership becomes more 
involved and better informed. Sara Lee has made a similar point 
with egual power. Will we find a way to address this aspect of 
community leadership?

In practice I not only support Josh Elkin's plea that we 
begin to include in our work regular contact with the 
denominations and with CAJE (where most synagogue educators are 
to be found), but also that we devote regular staff time to a 
consideration of these delivery-issues when thinking through the 
issues of personnel and community. If we go ahead with a best-
practices volume, we can also use that as an opportunity to 
highlight congregations that have made significant strides 
towards prioritizing Jewish education for all their members and 
including Jewish educators as a proud and integral part of 
congregational life.

I hope these issues will find a way into our discussions 
next week.

Sincerely yours,

Dr. Arthur Naparstek, Director 
P . 3, February 6, 1989 
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MINUTES: Planning Group Meetings
Commission on Jewish Education in North America

DATE: February 7-9, 1989

DATE MINUTES ISSUED: March 2, 1989

PRESENT: Morton L. Mandel, Chairman, Seymour Fox, Rachel Gubitz,
Annette Hochstein, Virginia F. Levi (Sec'y),
Arthur J. Naparstek, Joseph Reimer, Herman D. Stein, 
Henry L. Zucker

I. Introduction

The Commission Planning Group spent three days in meetings. The 
primary purpose of these meetings was to seek tentative agreement on 
mechanisms for implementation, communications and public relations, and 
a five-month work plan.

II. Commissioner Involvement

It was agreed that keeping commissioners engaged in our work is an 
important and challenging assignment to be accomplished in a variety of 
ways.

A. Planning Group members will continue to stay in touch with their
assigned commissioners, as appropriate. Written summaries of these
contacts should be sent to VFL who will see that they are recorded,
circulated, and kept on file. A checklist will be designed for 
commissioner contacts including columns designated "current status" 
and "action needed."

The checklist will include designations such as educator, potential 
funder, one who influences potential funders, etc. A group of 
priority funders was identified and should be involved in the 
planning process as much as possible.

B. MLM will set up a meeting with Bronfman and Crown as well as Fox
and/or Hochstein to take place on March 29 or 31. At this meeting,
Bronfman and Crown will be asked for their reactions and 
suggestions to the implementation instrumentality as well as to 
chair regional meetings of commissioners in April or May.

C. It was agreed that a letter should go from MLM to commissioners 
summarizing activities of the Planning Group since the last 
Commission meeting and indicating that regional meetings will be
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scheduled prior to the June Commission meeting. In addition, it 
was- suggested that the following meetings be scheduled:

1. A meeting of commissioner educators in Boston--to be convened 
and chaired by JR and attended by SF, AH, AJN--to take place in 
March.

2. A meeting of MLM with Lipset, Twersky, Gottschalk, Green, Lamm 
and Schorsch plus Fox and/or Hochstein to take place in March.

3. A meeting of MLM with Federation executives to be scheduled 
during the CJF meeting in Washington, D.C. on Sunday, April 9 
for dinner (first choice) or lunch (third choice) or on Monday, 
April 10 for lunch (second choice). HLZ or AJN will make the 
necessary arrangements.

A. A meeting of the planning group on March 29 and of senior 
policy advisors March 30, location to be determined.

D. It was agreed that a summary of activities which will have occurred 
or been scheduled by mid-April will be sent to all commissioners at 
that time.

Public Relations. Communications. Outreach, and Networking

A. Public Relations

Paula Berman Cohen made a presentation on public affairs and 
outreach. Planning group members responded favorably to her 
recommendations. An early PR assignment will be the creation of a 
short piece describing the Commission's work, members, staff and 
goals which can be used in any outreach effort.

B . Communications

It was agreed that the Commission staff will no longer take 
responsibility for circulating letters, books, and other materials 
among commissioners. At the next Commission meeting MLM will note 
that commissioners are welcome to communicate through letters,
mailings, etc., but that the office will not serve as the conduit 
for circulating such communications. This will avoid any confusion 
regarding Commission endorsement of an expressed point of view.

Letters which are received from commissioners will be circulated 
periodically to members of the Planning Group. In addition, all 
written summaries of meetings of Planning Group members with 
commissioners or related groups are to be submitted to VFL for 
circulation.

III.
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C. Networking and Outreach

It was noted that a plan should be developed for periodic contact 
with non-commissioners who are important to us.

1. Outreach to Formal and Informal Education Institutions

AJN and SF reported on their meetings with Jonathan Woocher and 
Art Rotman. It was agreed that Woocher will convene a group 
from his network of formal educators to consult on ways in which 
outside experts can aid the Commission within formal education. 
Rotman agreed to help set up a similar meeting of people from 
the informal educators network.

JR will take the lists of formal and informal education 
institutions provided by Woocher and Rotman, will consult with 
Alvin Schiff and Leonard Rubin, and will develop a more complete 
list including recommendations, priorities, method of contact, 
and a timetable by the end of February.

2. Local Commissions

We must decide which staff members should take responsibility 
for maintaining contact with the nine local commissions on 
Jewish education and develop a plan for establishing those 
relationships. Joel Fox is currently preparing an analysis of 
the commissions and HLZ will coordinate this planning process.

We might consider bringing representatives of the nine local 
commissions together and/or presenting a report from one or 
several of them at the 6/14 Commission meeting. HLZ and AJN 
will put together a comprehensive plan for contacts with local
commissions by 3/29.

3. Synagogues

It was suggested that more attention be paid to the role of 
synagogues and the three denominations in Jewish education.
This might be accomplished by organizing a meeting with leaders 
from the three denominations (Syme, Abramson, and someone from
Torah U'Mesorah) to discuss ways of involving them in the work
of the Commission. A strategy should be developed for these 
contacts, including an interview schedule and an explanation for 
the fact that they are not represented on the Commission 
directly.

4. CAJE

AJN and AH have both met with Director Elliott Spack who seems 
responsive to involving CAJE in the Commission process. It was 
suggested that one or several representatives be available for 
presentations at the August '89 meeting of CAJE.
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Mechanism for Implementation

A. Background

SF and AH presented their proposal for a Commission implementation 
mechanism. This is based on an understanding that the third meeting 
of the Commission should focus on a strategy of planning and 
intervention that would lead to significant change and improvements 
in the areas of personnel and community.

B. Assumptions

The proposal is based on certain assumptions including the 
following:

1. An approach to personnel must include recruitment, training, 
profession building, and retention.

2. Community and personnel are interrelated and require a common
strategy. Community leadership must build a climate for Jewish
education which encourages recruitment, training, profession 
building and retention.

3. The strategy should include a balance of short-, medium-, and
long-term goals.

4. A wide range of "stakeholders" must be involved as early as
possible and should be given an opportunity to respond to the
concept of the implementation mechanism.

5. Demonstration centers fill the need for translating theory into 
practice. In light of the complexities involved, a fluid, 
complex concept of demonstration center must be used.

6. Many of the unresolved questions regarding personnel and
community can best be considered through the process of
implementation.

C . Mechanism

It is proposed that the implementation mechanism be a small 
organization staffed by a few outstanding professionals working from 
one geographic location to initiate and carry through the planning 
and implementation of "prototypes" or demonstration sites for 
personnel and community. Its board would be a successor group to 
the Commission. The mechanism will serve as headquarters for 
creative thinking, expert knowledge, and decisionmaking. It will 
work closely with one or several communities selected for 
demonstration, working out detailed plans and implementation in 
partnership with a local team.

IV.
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This organization will be responsible for:

1. Planning and implementation of the prototype(s).

2. Providing the necessary knowledge and expertise required for 
informed planning and implementation decisions.

3. Facilitating sponsorship and funding of projects.

4. Monitoring and evaluation.

5. Disseminating knowledge for replication and/or wide scale 
application.

6. Implementing decisions of the Commission.

The functional elements of implementation might include the 
following:

1. Central management.

2. A data and knowledge resource.

3. Monitoring, evaluation, and active feedback.

4. Community interface.

5. Commissioner relations and funding facilitation.

6. Dissemination and replication.

The topical areas of implementation include:

1. Personnel

a. Recruitment
b. Training
c. Retention
d. Profession building

2. Community

a. Improving the climate for change and innovation in education
b. Recruiting outstanding leadership
c. Affecting priorities
d. Generating necessary funding

It was proposed that a management team would coordinate decisions, 
but that the various functions of the implementation instrumentality 
would generally be the responsibility of different people selected 
to ensure quality and creativity.
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D. Discussion

In the discussion that followed, a number of technical suggestions 
were made which will be incorporated in future drafts. In addition, 
the following substantive questions were raised.

1. How does this mechanism relate to JESNA and JWB? Might an 
effort to fortify them be preferable to designing a separate 
mechanism?

2. Perhaps before taking concrete action it would be useful to 
define systemic problems to be addressed at a demonstration 
site, identify a set of best practices to serve as the 
foundation to possible solutions, and develop a vision of the
results we seek.

3. Are the necessary resources available to accomplish this 
proposal? It requires academic support, quality leadership, and 
pools of personnel. A position description for a head of the 
implementation mechanism will be drafted by SF and AJN by
3/29/89.

4. It will be important to define the mechanism's relationship to
local leadership. Action is implemented at the local level.

5. It will be important to consider how demonstration sites can be 
useful in addressing the issues in other communities.

6. Is it possible to develop a quality mechanism for implementation 
at the same time as a quality report is being written or must 
the mechanism follow the report?

7. This might be developed in the context of a Consortium for 
Initiation in Jewish Continuity, a successor to the Commission 
to oversee the mechanism, national initiatives, and a research
arm.

V . Other Assignments

The following additional assignments and action items were generated:

A. A list of all working ideas generated by the Commission and related 
groups will be maintained, prioritized, and updated regularly.

B. A production schedule for staff work will be created and maintained 
by VFL.
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C. The following written materials are to be prepared:

1. A paper on the significance of Jewish education in the context 
of Jewish continuity, monitored by an editorial committee (to be 
commissioned).

2. A "rolling outline" (not content) of a final report, to be 
constantly revised and fleshed out. Might include two streams:
conceptual or knowledge-based and instrumental or 
action-oriented. To be drafted by JR and AJN by 3/15.

3. A paper on the state of Jewish education in North America-- 
assigned to JR, due 3/25.

4. Rewrite the personnel and community options papers in light of 
current proposals, assigned to AH, SF and HLZ. Due date to be 
determined in March.

5. Outline of a vision paper assigned to SF to be done by 3/29.

6. Develop a paper discussing the strategy and philosophy behind 
the work of the Commission, assigned to AH, SF and AJN. No due 
date determined.

7. Proposal for implementation mechanism to be prepared by AH and 
SF, due 3/29.

8. A paper outlining the desired outcomes of the paper for use in 
meetings with "wise people" in April and May was assigned to AH 
and SF, due 3/29.

9. A paper presenting an institutional and organizational analysis 
of Jewish education in North America may be commissioned.
Walter Ackerman might be asked to write this. No definite 
decision or due date.

10. Best practices paper--assignment and due date to be discussed on 
3/30.

11. Materials to be sent prior to the 6/14 Commission meeting are to 
be determined at the 3/30 policy advisors meeting for mailing by 
5/15.
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Review of SF and AH paper

HDS Questions

1. In back^r6und - spell out more informal programmatic areas.

2. ReĴ irence to demo centers - change to demo sites.

3s Assumption 9 - "implementation of personnel and community" - clarity.

4. Mechanism C - "force manage" should be defined or replaced to imply
cooperation.

5. G6 - define "umbrella mechanism" - Is this the follow-up mechanism for 
the Commission? If so, deserves to be stated.

6. I 5 - commissioner-relations - clarify.

7. What is the nature of relationship to JESNA and JWB. What about an
effort to fortify them rather than separate mechanism.

JR Comments

1. Agrees that commissioners are looking for an action plan now.
However, JR thinks a good report before implementation would allow it 
to be founded on a stronger intellectual base. Will a demo site give 
us the intellectual power to deal with issues. Suggests first:

a. View of the systemic problems.

b. A set of best practices - some available solutions.

c. Vision paper - What is the ideal we're aiming for?

2. We don't have a clear view of resources available.

a. We don't have the academic, intellectual strength to mount this.

b. No clear picture of available leadership or of time needed to get 
people to responsibly take on leadership.

No clear picture of where available pools of personnel are.c .
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3. Important to think through "power" issue.

a. relationship to JWB and JESNA

b. relationship to local ownership

c. financial power

4. Diffusion problem

a. Demo sites often have problems being useful to other communities.

b. Diffusion arm would have to be as well funded as the demo centers
to impact on other communities.

If this is presented to Commission in June, would require rewrite of 
personnel and community options.

Commissions - tenous entities - made up of volunteers -impermanent. 
Permanent entities as outcomes of commissions are generally based on a 
report.

To create an entity during life of Commission - unique.

Can we come up with a quality report that will stand on its own? Can we 
put together a quality ii at the same time?
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The second meeting of the planning group (without MLM).

* SF/AH paper read 

Invited onslaught

All basic questions were raised. From skepticism about the idea 
and the ability to carry it out. To questions of details.
[I am horrified at the absence of hearing, the expressions of 
weakness, the fear, the lack of vision, of hope, the 
conventionality of thinking.
Zut! ]

Vision
Best Practice

The anxiety around report

How will change occur:

Jo says:

Thinking
Research
Action

SF answers:

Linearily this will be sterile

poor thinking coz:

1. Documented re-personnel problem
2. The question is: what to do and how to do it

E.g. What to do about training:
* Cover ideas
* See what can be done

etc.

Great SF answer.

Grounded Field Theory

ii is a suggested forum where practice will get its theoretical 
grounding in the light of practice.
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JWB-JESNA

How will the ii enoble and enrich these organisations and help 
them get to their full stature.

Commission

This is not a commission. It is a cover for what we want to do 
in the field. How can we use the power of the commission to do 
what has to be done.

Permanent or not?

We don't know.

The History of the Two Calls to Fox re-Schools of Education: JTS 
and HUAC
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Planning Group Meetings
Commission on Jewish Education in North America

MINUTES:

February 7-9, 1989DATE:

DATE MINUTES ISSUED: February

Morton L. Mandel, Chairman, Seymour Fox, Rachel Cubitz, 
Annette Hochstein, Virginia F. Levi (Sec'y),
Arthur J. Naparstek, Joseph Reiraer, Herman D. Stein, 
Henry L. Zucker

PRESENT;

I. Introduction

The Commission Planning Group spent three days in meetings. The primary 

purpose of these meetings was to seek tentative agreement on mechanisms 

for implementation, communications and public relations, and a 

five•month work plan.

It was agreed that keeping commissioners engaged in our work is an 

important and challenging assignment to be accomplished in a variety of 

ways.

A. Planning Group members will continue to stay in touch with their 

assigned commissioners, as appropriate. Written summaries of these 

contacts should be sent to VFL who will see that they are recorded, 

circulated, and kept on file. A checklist will be designed for 

commissioner contacts including columns designated "current status"

II. Commissioner Involvement

and "action needed.״
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The checklist will include designations such as educator, potential 

funder, one who influences potential funders, etc. A group of 

priority funders was identified and should be involved in the 

planning process as much as possible.

R. MLM will set up a meeting with Bronfman and Crown as well as Fox 

and/or Hochstein to take place on March 29 or 31. At this meeting, 

Bronfman and Crown will be asked for their reactions and suggestions 

to the implementation instrumentality as well as to chair regional 

meetings of commissioners in April or May.

C. It was agreed that a letter should go from MLM to commissioners 

summarizing activities of the Planning Group since the last 

Commission meeting and indicating that regional meetings will be 

scheduled prior to the June Commission meeting. In addition, It was 

suggested that the following meetings be scheduled:

I.־ A meeting of commissioner educators in Boston--to be convened by

2. A meeting of MLM with Lipset, Twersky, Gottschalk, Green, Lamm

and Schorsch plus Fox and/or Hochstein to take place in March.

3. A meeting of MLM with Federation executives to be scheduled

during the CJF meeting in Washington, D.C. on Sunday, April 9 

for dinner (first choice) or lunch (third choice) or on Monday, 

April 10 for lunch (second choice). HLZ or AJN will make the 

necessary arrangements.

4. A meeting of the planning group on March 29 and of senior policy

advisors March 30, location to be determined.

. JR to take place in March-ל
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D. It was agreed that a summary of activities which will have occurred 

or been scheduled by mid-April will be sent to all commissioners at 

that time.

Public Relations. Communications. Outreach, and Networking

A. Public Relations

Paula Berman Cohen made a presentation on public affairs and 

outreach. Planning group members responded favorably to her 

recommendations. An early PR assignment will be the creation of a 

short piece describing the Commission's work, members, staff and 

goals which can be used in any outreach effort.

B. Communications

It was agreed that the Commission staff will no longer take 

responsibility for circulating letters, books, and other materials 

among commissioners. At the next Commission meeting MLM will note 

that commissioners are welcome to communicate through letters, 

mailings, etc., but that the office will not serve as the conduit 

for circulating such communications. This will avoid any confusion 

regarding Commission endorsement of an expressed point of view,

Letters which are received from commissioners will be circulated 

periodically to members of the Planning Group. In addition, all 

written summaries of meetings of Planning Group members with 

commissioners or related groups are to be submitted to VFL for 

circulation.
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Networking and Outreach

It was noted that a plan should be developed for periodic contact 

with non-commissioners who are important to us.

1. Outreach to Formal and Informal Education Institutions

AJN and SF reported on their meetings with Jonathan Wooeher and 

Art Rotman. It was agreed that Wooeher will convene a group to 

consult on ways in which outside experts can aid the Commission 

within formal education. Rotman agreed to help to set up a 

similar meeting for informal education.

JR will take the lists of formal and informal education 

institutions provided by Wooeher and Rotman, will consult with 

Alvin Schiff and Leonard Rubin, end will develop a more complete 

list including recommendations, priorities, method of contact, 

and a timetable by the end of February.

2. Local Commissions

We must decide which staff members should take responsibility 

for maintaining contact with the nine local commissions on 

Jewish education and develop a plan for establishing those 

relationships. Joel Fox j.s currently preparing an analysis of 

the commissions and HLZ will coordinate this planning process.

We might consider bringing representatives of the nine local 

commissions together and/or presenting a report from one or 

several of them at the 6/14 Commission meeting. HLZ and AJN 

will put together a comprehensive plan for contacts with local 

commissions by 3/29,

• 
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3. Synagogues

It was suggested that more attention be paid to the role of 

synagogues and the three denominations in Jewish education.

This might be accomplished by organizing a meeting with leaders 

from the three denominations (Syme, Abramson, and someone from 

Torah ITMesorah) to discuss ways of involving them in the work 

of the Commission. A strategy should be developed for these 

contacts, including an interview schedule and an explanation for 

the fact that they are not represented on the Commission

c
directly.

A. CAJE

AJN and AH have both met with Director Elliott Spack who seems 

responsive to involving CAJE in the Commission process. It was 

suggested that one or several representatives be available for 

presentations at the August '89 meeting of CAJE.

Mechanism for Implementation

A. Background

SF and AH presented their proposal for a Commission implementation 

mechanism. This is based on an understanding that the third meeting 

of the Commission should focus on a strategy of planning and 

intervention that would lead to significant change and improvements 

in the areas of personnel and community.
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b . Assumptions

The proposal Is based on certain assumptions including the 

following;

1. An approach to personnel must include recruitment, training, 

profession building, and retention,

2. Community and personnel are interrelated and require a common 

strategy.

3. The strategy should Include a balance of short-, medium-, and 

long•term goals.

4. A wide range of "stakeholders" must be involved as early as 

possible and should be given an opportunity to respond to the 

concept of the implementation mechanism.

5. Demonstration centers fill the need for translating theory into

practice. In light of the complexities involved, a fluid,

complex concept of demonstration center must be used,

6. Many of the unresolved questions regarding personnel and

community can best be considered through the process of

implementation.

c. tkshanls.nl

It is proposed that the implementation mechanism be a small 

organization staffed by a few outstanding professionals working from 

one geographic location to initiate and carry through the planning 

and implementation of "prototypes" or demonstration sites for 

personnel and community. Its board would be a successor group to

• 

FEB 21 '89 1~ : ~ 9 ~REMIER CORP PAGE,0 7 

B. Assumptions 

The proposal ls based on certain assumptions including the 

following; 

Page 6 

1, An approach to personnel mu5t include recruitment, training, 

profession building, and retention, 

2, Community and personnel are interrelatod and require a common 

strategy. 

3. The strategy should include a balance of short-, medium-, and 

long-term goals, 

4. A wide range of •stakeholdersM must be involved as early as 

possible 4nd £hould be given an opportunity to respond to the 

concept of the implementation mechanism. 

S, Demonstration centers fill the need for translating theory 1nco 

practice, In light of the complexities involved, a fluid, 

complex concept of demonstration center must be used, 

6. Many of the unresolved questions regarding personnel and 

community can best be considered through the process 0£ 

implementation. 

c. Mechanism 

It is proposed that the implementation mechanism be a small 

organization staffed by a £aw outstanding professionals W(')tkios from 

one geographic location to initiate and carry through tho planning 

and implementation of "prototypes" or demonstration sites for 

personnel and community, Its board would be a succeGsor group to 



PRGE. 0 8B 21 ’ 8 9  1 2 : 3 8  PREMI ER CORP

Page 7

the Commission. The mechanism will serve as(fr«a<kpa*r ter a for 

creative thinking, expert knowledge, and decisionmaking. It will 

work closely with one or several communities selected for 

demonstration, working oat detailed plans and implementation in 

partnership with a local team.

This organization will be responsible for:

1. Planning and implementation of the prototype(s).

2. Providing the necessary knowledge and expertise required for 

informed planning and implementation decisions.

3. Facilitating sponsorship and funding of projects.

4. Monitoring and evaluation.

5. Disseminating knowledge for replication and/or wide scale 

application.

6. Implementing decisions of the Commission.

The functional elements of implementation might include the 

following:

1. Central management.

2. A data and knowledge resource.

3. Monitoring, evaluation, and active feedback.

4. Community interface.

5. Commissioner relations and funding facilitation.

6. Dissemination and replication.
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The topical areas o£ Implementation Include:

1• Personnel

a. Recruitment

b. Training

c. Retention

d. Profession building

2. Community

a. Improving the climate for change and innovation in education

b. Recruiting outstanding leadership

c. Affecting priorities

d. Generating additional funding

It was proposed that a management team would coordinate decisions, 

but that the various functions of the implementation instrumentality 

would generally be the responsibility of different people selected 

to ensure quality and creativity.

Discussion

In the discussion that followed, a number of technical suggestions 

were made which will be incorporated in future drafts. In addition, 

the following substantive questions wore raised.

1. How does this mechanism relate to JESNA and JWB? Might an 

effort to fortify them be preferable to designing a separate 

mechanism?

FEB

D.
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2. Perhaps before taking concrete action it would be useful to

define systemic problems to be addressed at a demonstration

site, Identify a set of best practices to serve'as the ^  j
foundation to possible solutions, and develop a vision of the v * 

results we seek.

3. Are the necessary resources available to accomplish this

proposal? It requires academic support, quality leadership, and

pools of personnel. M A v v U CA C ׳

4. It will be important to define the mechanism's relationship to 

local leadership.

5. It will be important to consider how demonstration sites can be 

useful in addressing the issues in other communities,

6. Is it possible to develop a quality mechanism for implementation 

at the same time as a quality report is being written or must 

the mechanism follow the report?

7. This might be developed in the context of a Consortium for 

Initiatiq^ in Jewish Continuity, a successor to the Commission 

to oversea the mechanism, national initiatives, and a research 

arm.

V. Other Assignments

The following additional assignments and action items were generated:

A. A list of all working ideas generated by the Commission and related 

groups will be maintained, prioritized, and updated regularly.

B, A production schedule for staff work will be created and maintained 

by VFL.
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C. The following written materials are to be prepared:

1. A paper on the significance of Jewish education in the context 

of Jewish continuity, monitored by an editorial committee (to be
/

commissioned).

2. A "rolling outline" of a final report, to be constantly revised

and fleshed out. Might include two streams: conceptual or

knowledge-based and instrumental or action-oriented. To be 

drafted by JR and AJN by 3/15,

3. A paper on the state of Jewish education in North America♦* 

assigned to JR, due 3/25.

4. Rewrite the personnel and community options papers in light of 

current proposals, assigned to AH, SF and HLZ. Due date to be 

determined in March.

5. Outline of a vision paper assigned to SF to be done by 3/29.

6. Develop a paper discussing the strategy and philosophy behind

the work of the Commission, assigned to AH, SF and AJ^. No due

date determined.

7. Proposal for implementation mechanism to be prepared by AH and 

SF, due 3/29.

8. A paper outlining the desired outcomes of the paper for use in

1ד
meetings with "wise people" in April and May was assigned to AH

(r
and SF, due 3/29.

?׳

FEB 21 ' 89 12: 4 0 PREMIER CORP PAGE. 11 

Page 10 

C. Tho following written materials are to be prepared: 

'1 

l. A paper on the significance of Jewish education in tho context 

of Jewish continuity, monitored by an edito~ial committee (to be 

commiu ioneo) • 

2. A "rolling outline" of a final report, to be constantly revised 

and fleshed out. Hight include two stroams: conceptual or 

knowledge-based and instrumental or action-ori~nted, To be 

drafted by JR and AJN by 3/15. 

3. A paper on the 5tate of Jewish education in North America•• 

assigned to JR, due 3/25. 

4. Rewrite the personnel and community options papers in light of 

current proposals, assigned to AH, SF and HLZ. Due date to be 

determined in March. 

S. Outline of a vision paper assigned to SF to be dono by 3/29. 

6. Develop a paper di5cussing the strategy and 

the work of the Commission, assigned to AH, 

date deter111ined. 

philo~ophy behind 

SF t.-;;,. No due 
\__..,..--' 

7. Proposal for implementation mech~nism to be prepared by AH and 

8. 

SF, due 3/29, 

A paper outlining the d~sired outcomss of the paper for use in 

meetings with "wise people" in April and May was assigned to AH 

and SF, duo 3/29. 



PAGE. 1 2PREMIER CORP1 2 : 4 0 8 FEB 21׳9

Page 11

9. A papor presenting an institutional and organizational analysis 

of Jewish education in North America may be commissioned.

Walter Ackerman might be asked to write this. No definite 

decision or due date,

10. Best practices paper-•assignment and due date to be discussed on

11. Materials to be sent prior to the 6/14 Commission meeting are to 

be determined at the 3/30 policy advisors meeting for mailing by

3/30.

5/15.
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MR. MORTON L. MANDELFAX TO:

FROM: SEYMOUR FOX

DATE: 21.2.»9

DEAR MORT,

I RETURNED TO ISRAEL GLOWING WITH THE FEELING THAT MIG-I, MIG-II AND MINA 

WERE TRULY THE FIRST STEPS IN DEVELOPING THE NEW JEWISH EDUCATION.

DINNER WITH YOU AND BARBARA WAS THE VERY BEST WAY TO END A LONG,

EXCITING AND VERY WORTHWHILE TRIP.

I DID MINA WORK ON THE PLANE AND TAUGHT ON MONDAY AND AM NOW FULLY BACK 

TO WORK ON THE I.I.

WOULD IT BE POSSIBLE TO RECEIVE YOUR NOTES ON THE I. I.? IT WAS SHABBAT 

AND 11M NOT SURE I GOT IT ALL. I DID TAKE NOTES ON OUR EARLIER TELEPHONE 

CONVERSATION BUT I HAVE THE FEELING THAT YOUR NOTES CONTAINED ADDITIONAL 

MATERIAL. IT IS A GREAT CHALLENGE TO TRY AND WORK THIS ONE OUT.

MY BEST REGARDS TO BARBARA.

SINCERELY,

P.S. I HAD A VERY INTERESTING DINNER AT MY HOME L£ ST NIGHT WITH ISAAC JOFFE 

AND ESTHER LEAH RITZ. I WILL REPORT ON IT TO YOU WHEN WE SPEAK ON THE 

PHONE SUNDAY AT 10:00 A.M. NEW YORK OR PALM BEACH TIME.
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CONVERSATION BUT I HAVE THE FEELING THAT YOUR NOTES CONTAINED ADDITIONAL 

MATERIAL . IT IS A GREAT CHALLENGE TO TRY AND WORK THIS ONE OUT. 

MY BEST REGARDS TO BARBARA . 

SINCERELY, 
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N A M E  N A M E  ~  "

----------------------------------------------------------- -----------------------------------------------------  REPLYING TO
D E P A R T M E N T /P L A N T  L O C A T IO N  D E P A R T M E N T /P L A N T  L O C A T IO N

D E P A R T M E N T /P L A N T  L O C A T IO N  YOUR MEMO OF: _

SUBJECT: BACKGROUND NOTES FOR COMMUNICATIONS AND PUBLIC RELATIONS MEETING
FEBRUARY 22, 1989

RE: Focus on identifying publics

Mort, I've spoken with Joe Reimer and reviewed Josh Elkin's letter and the work 
Jon Woocher and Art Rotman carried out. Clearly, there are a number of 
different cuts one can take in dealing with the various publics related to 
Jewish education. Rotman and Woocher point to formal and informal 
organizations as the major cut, informal being defined as B'nai B'rith Youth 
Organization, Association of Jewish-sponsored Camps, Hadassah Youth Commission, 
Camp Ramah, etc. Formal organizations are defined in terms of various 
institutions of higher learning for Jewish education, departments of education 
in each of the denominations, Torah U'Mesorah for the orthodox, Jewish 
Educators Assembly for the conservative, National Association of Temple 
Educators for the reformed, so on and so forth.

Josh Elkin identifies the publics from the point of view of key stakeholders.
He assesses the conservative movement and indicates that stakeholders include: 
Jewish Theological Seminary, Jewish Educators Assembly, Solomon Schechter Day 
School Principals' Council and the United Synagogue Youth Movement. He goes on 

^ 0  say we should identify comparable groups in the orthodox and reform 
movements.

Joe Reimer builds on the work of Woocher, Rotman, Elkin, and advice of Schiff 
and suggests that we make the cut by identifying the three essential bodies 
that have to be reached. They are the Central Agencies, the Denominational 
Bodies. and the Educator Organizations. Under central bodies the key, 
according to Reimer, is the Bureau of Directors Organization/Fellowship (BDF). 
This organization is the umbrella group and has contact with all the Bureau 
directors throughout the country. In this grouping, federation executives and 
planning directors may be included.

In the denominations, he sees the four major denominations, reformed, 
conservative, orthodox, reconstructionist key.

With the following stakeholders as key:

1. The heads of the seminaries of the training institutions connected to 
the denomination.

2. Heads of synagogue organizations connected to the denomination..
3. The rabbinical organizations linked to the denomination.
4. Organizations of teachers linked to the denomination.

The third body he points to is the body of organizations related to educators
and there he identifies COJEO which represents the principals, CAJE which
represents the teachers as most important.

9r
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according to Reimer, is the Bureau of Directors Organization/Fellowship (BDF). 
This organization is the umbrella group and has contact with all the Bureau 
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Some suggestions for I.I. Unit

1. It should be free-standing.

2. Its mission should ba to identify ways to improve the system* and
stimulate existing institutions to undertake pieces of work to advance 
the cause• It may cause new organizations to be formed, as needed*.

3. It will have a Board of outstanding lay leaders blending experience*
knowledge, and financial strength.

4. It will continuously develop and revise strategies, generally in concert 
with other persons or institutions.

3. It will be a central address* both for funding sources and for relevant 
institutions, who will seek guidance in accomplishing their objectives.

6 . It will be a full-time catalyst, acting in a planful* ■trategic way*
while exploiting targets of opportunity.

7. It pill seek to link priority places of work with various funders and
U. Cvuuuuultl*• a *  a w h o !•  *  D*a0rC ouxaiag d i o c k ! ana occn oa rm>____

principal "laboratory" (versus the individual institutions that deliver 
service within a community)•

9. Its initial focus will be on our enabling options.

10. It will assist funders in moving ahead with programmatic options in
which they have an interest* acting as a consultant* and providing
monitoring and/or evaluation as appropriate..

II AIT »«nj ai* v»a1a»«n«■ 4 * 1 1* •I s\no w M Via a ו  a a n
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12. Its- small staff must be superior.
* K

13. Operating expenses will bs funded by its Board.
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February 8, 1989 

TO: The Planning Group: MLM; AJN; HLZ; JR; HS.

FROM: SF and AH

Re: The instrumentality for implementation: 

an outline of today's version for discussion

I . BACKGROUND

Between August and December 1988, the Commission engaged in a 
decision-making process aimed at identifying those areas of 
Jewish education most likely to significantly affect the guality 
of Jewish education in North America.

Having considered a wide variety of possible options for 
implementation, the Commission opted for focusing its work 
initially on two topics:

1. Dealing with the shortage of qualified personnel for 
education; and

2. Dealing with the community —  its structures, leadership and 
funding, as keys to across-the-board improvements in Jewish 
education.

At the same time, many commissioners urged that work also be 
undertaken in various programmatic areas (e.g. early childhood, 
informal education, programs for college students, day schools, 
supplementary schools, etc.).

The task for the third meeting of the Commission is to design a 
strategy of planning and intervention that would lead to 
significant change and improvements in the two areas selected.

II. THE CHALLENGE

The wide consensus amongst commissioners on the importance of 
dealing with personnel and the community did not alleviate the 
concern expressed by some as to whether ways can be found to 
significantly improve the situation in these two areas. Indeed, a 
number of commissioners suggested that agreement on the general 
areas in need of improvement has existed for a long time amongst
educators and community leaders. Ideas have been suggested; 
articles have been written; conferences have been held; some 
programs have been tried. Yet significant improvement has not
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come about. Some claim that we seem to know what the problem is, 
but have not yet devised a workable strategy for addressing it
effectively in the field.

The challenge facing the third Commission meeting is to develop
effective, creative and feasible approaches for dealing with the
topics at hand (personnel and community). The Commission is
committed to launching the process that will bring across-the-
board improvement and change. To this end, it will develop 
strategies with their implementation in mind.
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III. Assumptions

1. The approach to personnel must be as comprehensive as 
possible. This means that recruitment; training; profession- 
building and retention must be attacked â imult-niieucrb-^y.ץ

2. The approach to Community and personnel are interrelated and a 
common strategy involving both must be devised.

׳ ' TT0 Ox ' <
3. The issue of "real time" must be addressed. This requires that
we find p-Ĵ epe*־ balance between short, medium and long-term
goals* U״A11 the stakeholders must be involved at the earliest 
possib\le time. .

,ף 'Vyawl׳
4. Stakeholders include: national organisations and institutions; 
local organisations and institutions; professionals - local and 
national; funding sources; foundations; individuals; 
organisations, _0fec.

5. The ideas that guide the work of the mechanism should be 
disclosed to all of the above publics and be deliberated upon by 
community leaders, scholars, professionals - in different forks.

6. THE THEORETICAL BASIS FOR UNDERTAKING PERSONNEL AND THE 
COMMUNITY HAS BEEN SUFFICIENTLY DEBATED.

7. HOW CAN THE TRANSLATION FROM THEORY TO PRACTICE EFFECTIVELY 
TAKE PLACE? CLEAR NEED FOR DEMONSTRATION CENTER/S.

^  t o f W  -  pV
8 . A C\ffiE-PBfriragft) DEMONSTRATION CENTER WILL NOT MEET THE

AND STATIC FOR AN ISSUE

THE IMPLEMENTATION OF 
PERSONNEL AND THE COMMUNITY*-- ARE UNRESOLVED. THEIR RESOLUTION 
WILL BEST TAKE PLACE IN A REAL LIFE SITUATION THROUGH THE 
DYNAMICS OF THINKING FOR IMPLEMENTATION - AND IN THE ACTUAL ACT 
OF IMPLEMENTING.

10. We are therefore suggesting the creation of a mechanism for 
implementation, to be called -c ^

IV. A mechanism for implementation

A. The mechanism will be the driving force that will help build 
the demonstration center/s or prototype/s for personnel and the 
community.

B. It will consist of a small organization, staffed by 
outstanding professionals, working from one geographic location,

COMPLEXITIES OF REALITY. IT IS 
THAT IS COMPLEX AND NON-LINEAR.

9. SIGNIFICANT QUESTIONS CONCERNING
I tr*
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to initiate and carry through the planning and the implementation 
of the 11prototype/s". It will have an appropriate board and 
appropriate sponsorship ; involving the relevant stakeholders and 
institutions.

C. The instrumentality will "force-manage" the demonstration / K f  
process.

E. It will do so by virtue of being the h&atftquai creative
thinking, expert knowledge and decisionmaking for the process.

F. It will work intensively with the community/ies and-
jLn&t-itrtrtians selected for demonstration, working detailed / *
plans and implementation in partnership with a' local team.� ; ׳■ -/' 
(Community leaders and professionals^--— ^ ץ־

/>fc
G. Its responsibilities will include:

1. Planning and implementation of the prototype/s (criteria 
for selecting a demonstration site, etc.)

2. Provide the necessary knowledge and expertise for taking 
informed planning and implementation decisions

Af' ,.י־
rv\A0^ 3. Facilitate sponsorship and funding of projects by 

(individuals, foundations, institutions, federations, etc...

4. Monitoring and implomonte-erbi-emr
{p-

5. Dissemination of knowledge for replication and/or wide- 
scale application. Encourage and guide dissemination.

o s r
6. Be isfegrr-r'UHitea* C'jMffSi mechanism for the Commission for 
implementation of decisions.

H. The instrumentality for implementation (ii) will carry out
- or delegate under its supervision - all the functions needed to 
implement the projects in the areas of personnel^ and the
community. It will be organised along two axes:

* functional
* topical

I. The functional elements may include the follpwing:
f \ O

1. A central management function for the whole- process

2. A data and knowledge resource function

3. A monitoring, evaluation and active feedback function

4. A community interface function \ J [ -/ .r^,—
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5. A commissioners

6. A dissemination and replication function

This list is a first set of suggestions. It will be changed as 
work proceeds.

J. The topical areas will include the following:

Personnel

1. Recruitment

2. Training

3. Retention

4. Profession-Building 

Community

l^^^ang-rrrg the climate to allow for change and innovation in 
education

2. Recruiting outstanding leadership to take on 
responsibility for Jewish Education

3. Affecting priorities

4. Generating additional funding for education

5. etc...

K. In the area of ״community" the work may require an additional 
sub-committee of the Commission. Indeed Commissioners may play a 
significant role in some or many of the tasks involved in 
affecting the climate, negotiating with communities, recruiting 
additional leadership, generating more funding.

V. How will the instrumentality work?

A. In the interest of effectiveness the various functions of the 
ii will be carried out separately - each or most being the 
responsibility of different people.

B. There will be a management team to co-ordinate all decisions.

C. The staff of the ii will be selected to ensure high quality 
as well as creativity.

D. Outside expertise of the highest level will be brought in to 
the work of the ii.

J U -jnd funding-facilitating function
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2/8/89

COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA 
IDEAS TAKEN FROM MEETING MINUTES

A file of all Commission-related correspondence will be maintained by 
VFL and circulated to the planning group. (10/10)

At a point mid-way between Commission meetings an update letter will 
be sent from MLM to all commissioners. (10/10)

Assignment sheets will be circulated among the planning group 
bi-weekly. (10/10)

Using the example of "The Future is History," develop a vision paper 
to create a context for innovation. (10/12)

Consider a presentation of a successful program in Jewish education at 
each Commission meeting - to be written up later as part of the final 
report. (10/12)

Develop ties to federations, formal education groups, informal 
education groups. When anyone is aware of a meeting at which a 
Commission presentation would be appropriate, let AJN know. (10/12)

Reports on all interviews with commissioners and copies of all 
correspondence with commissioners should be sent to VFL for 
circulation among sr. policy advisors. (10/12)

At future Commission meetings, consider leaving more time for lunch 
and vary the format for the afternoon. (12/14)

Look at each programmatic option as it relates to personnel and 
community. (12/14)

. A study of the two primary options should include a research 
component. (12/14)

. A look at community should include input from the Bureau system and 
Federation planners. (12/14)

. We should address the individual interests of commissioners while 
pursuing our main thrusts. (12/14)

. Develop a plan to examine programmatic options. Include the road map 
concept, the matchmaker concept (linking with possible funders), and a 
method for continuing evaluation. (12/14)

. Look at good practices within a programmatic area and identify key 
factors for success.
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correspondence with commissioners should be sent to VFL for 
circulation among sr. policy advisors. (10/12) 

8. At future Commission meetings, consider leaving more t ime for lunch 
and vary the format for the afternoon. (12/14) 

9. Look at each programmatic option as it relates to personnel and 
community. (12/14) 

10. A study of the two primary options should include a research 
component. (12/14) 

11. A look at community should incl ude input from the Bureau system and 
Federation planners. (12/14) 

12. We should address the individual interests of commissioners while 
pursuing our main thrusts. (12/14) 

13. Develop a plan to examine programmatic options. Include the road map 
concept, the matchmaker concept (linking with possible funders), and a 
method for continuing evaluation. (12/14) 

14. Look at good practices within a programmatic area and identify key 
factors for success. 
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. As a follow-up to the 12/13 meeting, all commissioners should be
contacted for debriefing (or briefing for those not present). (12/14)

. If we establish task forces on personnel and community, ensure that 
there is communication between them. (12/14)

. Consider holding a series of meetings hosted by commissioners and 
invite each commissioner to one. MLM to chair. (12/14)

. Explore their specific agendas for the Commission with appropriate 
commissioners and ask how the commission process can serve their 
goals. (12/14)

. Develop a communications/PR strategy. Identify publics; consider a 
newsletter; develop a standard paragraph defining the Commission; use 
JWB, JESNA, and CJF mailing lists. (12/14)

. Conduct research to show a link between Jewish education and Jewish 
continuity. (12/14)

. Consider commissioning occasional papers on a variety of topics. 
(12/14)

. A vision paper should be useful to every denomination. (12/14)

. Prepare a paper on the status of Jewish education in North America. 
(12/14)

. Prepare a paper restating our goals and stating where we are one year 
after the writing of the design document. (12/14)

. Prepare a position paper to suggest ways in which local commissions on
Jewish education can provide models to this Commission.

. Develop a plan within the context of JWB, JESNA and CJF to define
their roles in our work. (12/14)

. If we decide to add staff, hold a seminar for them so that everyone 
takes the same approach and understands the rules. (12/14)

. Consider the possibility of a "successor mechanism" to keep
initiatives going after Commission1s conclusion in spring, 1990. 
(12/14)

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29. Develop an outline for a final report now, including as assessment of 
the current state of American Jewish education and visions for the 
future and a case study component. (12/14)
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there is communication between them. (12/14) 

17. Consider holding a series of meetings hosted by commissioners and 
invite each commissioner to one. MLM to chair. (12/14) 

18. Explore their specific agendas for the Commission with appropriate 
commissioners and ask how the commission process can serve their 
goals. (12/14) 

19. Develop a communications/PR strategy. Identify publics; consider a 
newsletter; develop a standard paragraph defining the Commission; use 
JWB, JESNA, and CJF mailing lists. (12/14) 

20 . Conduct research to show a link between Jewish education and Jewish 
continuity. (12/14) 

21 . Consider commissioning occasional papers on a variety of topics. 
(12/14) 

22. A vision paper should be useful to every denomination. (12/14) 

23 . Prepare a paper on the status of Jewish education in North America. 
(12/14) 

24. Prepare a paper restating our goals and stating where we are one year 
after the writing of the design document. (12/14 ) 

25 . Prepare a position paper to suggest ways in which local commissions on 
Jewish education can provide models to this Commission. 

26 . Develop a plan within the context of JWB, JESNA and CJF to define 
their roles in our work. (12/14) 

27. If we decide to add staff, hold a seminar for them so that everyone 
takes the same approach and understands the rules. (12/14) 

28. Consider the possibility of a "successor mechanism" to keep 
initiatives going after Commission's conclusion in spring, 1990. 
(12/14) 

29. Develop an outline for a final report now, including as assessment of )f-
the current state of American Jewish education and visions for the 
future and a case study component. (12/14) 



Prepare a proposal for life after the Commission by June, 1989. 
(12/14)

Define the issues, propose alternative approaches and solutions.

Prepare a paper stating the outcomes we seek: (a) systemic change, 
(b) published papers, and (c) a broker process to link issues and 
potential funders. (12/14)

Develop an outcomes paper as a basis for determining next steps and 
staff needs. (12/14)
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30. Prepare a proposal for life after the Commission by June, 1989. 
(12/14) 

31 . De fine the issues, propose alternative approaches and solutions. 

32. Prepare a paper stating the outcomes we seek: (a) systemic change, 
(b) published papers, an1 (c) a broker process to link issues anc 
potential funders. (12/14) 

33. Develop an outcomes pape~ as a basis for determining next steps and 
staff needs. (12/14) 
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Jewish Community Federation > - February 15, 1989\ץ<

of Cleveland

D R A F T III

FEDERATION-LED COMMUNITY PLANNING FOR 

JEWISH EDUCATION, IDENTITY AND CONTINUITY

For the la s t  few years, loca l  North American Jewish community planning 

agendas have been s h i f t i n g ,  and have now evolved to the point of p r im a r i l y  

concentrat ing on issues re lated to Jewish su rv iva l  and con t inu i ty .  While 

t r a d i t i o n a l  community planning for  spec ia l  sub-populat ions such as the 

d isab led and aging continues, more and more communities have re-arranged 

th e i r  planning p r i o r i t i e s  in order to focus resources and attent ion on the 

question of the nature of our North American Jewish community in the 21st 

century.

The nat ional planning agenda, in many ways, has provided the impetus fo r  

th i s  change - -  with major national agencies inc lud ing the Jewish Agency's 

Jewish Education Committee (North America), JESNA, CAJE, JWB and the CJF 

a l l  focused on ra i s ing  the v i s i b i l i t y  of Jewish education and con t inu i t y  as 

an issue of primary concern and requ ir ing extraord inary  e f fo r t s .

Another important impetus for change comes from the expanding f ie ld -based 

and academic research undergirding the b e l i e f  that we are fac ing a 

con t inu i t y  c r i s i s .  Harvard's London/Frank work on Jewish id en t i t y  

formation and Jewish school ing; the Melton Center 's  work in non-North 

American Jewish education trouble spots; Lew it tes '  research on "what works" 

in Jewish education; S c h i f f ' s  supplementary school study; Schrage's "From 

Experimentation to I n s t i t u t i o n a l i z e d  Change;" and C leve land 's  18-29 Year 

Old demographic study a l l  provide r e l i a b l e ,  and very compell ing research
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JEWISH EDUCATION, IDENTITY AND CONTINUITY 

February 15, 1989 

D R A F T III 

For the last few years, local North American Jewish community planning 

agendas have been shifting, and have now evolved to the point of primarily 

concentrat ing on issues related to Jewish survival and cont inuity. Whil e 

traditional commun ity planning for special sub-populations such as t he 

disabled and aging continues, more and more communities have re-arranged 

their planning prior ities in order to focus resources and attention on the 

question of the nature of our North American Jewish community in the 21st 

century. 

The national planning agenda, in many ways, has provided the impetus for 

this change -- wi th major national agencies including t he Jewish Agency's 

Jewish Education Committee (North Ameri ca), JESNA , CAJE, JWB and the CJF 

all focused on raising the visibili ty of Jewish education and continuity as 

an issue of primary concern and requiring extraordinary efforts. 

Another important impetus for change comes from the expanding field-based 

and academic research undergi rding the beli ef that we are faci ng a 

continuity crisi s . Harvard ' s London/Frank work on Jewish identity 

formation and Jewish schooling; the Melton Center's work in non-North 

American Jewish education trouble spots; Lewittes' research on "what works" 

in Jewish education; Schiff's supplementary school study; Schrage's "From 

Experimentation to Institutiona l i zed Change;" and Cleveland' s 18-29 Year 

Old demographic study all provide reliable, and very compelling research 
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and exper ien t ia l  data point ing both to problems and so lu t ions  in maintain- 

ing Jewish con t inu i t y .  A l l  of th i s  is  generating recommendations for  

tremendous change - -  in our funding p r i o r i t i e s ,  in our basic educational 

approaches, and in the breadth of players involved in Jewish education.

This a r t i c l e  w i l l  explore the impl ica t ions of t h i s  knowledge, as a guide to 

Federat ion 's  entering into th i s  f i e l d ,  and also ta lk  about the ro les  of 

various community players, required for  success.

CHANGING ROLES FOR FEDERATIONS

Jonathan Woocher's concept of the "communalization" of Jewish education 

sets the stage for  a new ro le  fo r  Federations to be d i r e c t l y  involved in 

broad-based community planning for  Jewish education and con t inu i t y .  I t  is  

c lear  from the nat ional e f f o r t s  that community-wide co l l a bo ra t i v e  e f f o r t s  

are abso lu te ly  necessary fo r  Jewish education planning to be meaningful in 

the 1990s. With the focus on maximizing the Jewish education e f fe c t iveness  

of Jewish community centers; recent advances in academia and the 

strengthening of our in s t i t u t io n s  of higher education; recogn i t ion  of the 

c r i t i c a l  ro le  of synagogues; and the need fo r  involvement of top community 

leadersh ip ,  i t  is  c lear  that only the Federation can serve as the convenor, 

f a c i l i t a t o r  and coord inator of the next generat ion 's  system of Jewish 

education and con t inu i ty  a c t i v i t i e s .  While the BJE's re ta in  the ro le  of 

provid ing centra l serv ices  and supports to Jewish educators, and a lso  in 

se t t ing  standards for  student and teacher performance, the Federation has 

to address changing norms in community l i f e ,  invo lv ing  the highest leve l of 

leadersh ip,  and accessing extraordinary new leve ls  of funding.
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and experiential data pointing both to problems and solutions in maintain

ing Jewish continuity. All of this is generating recommendations for 

tremendous change -- in our funding priorities, in our basic educational 

approaches, and in the breadth of players involved in Jewish education. 

This article will explore the implications of this knowledge, as a guide to 

Federation ' s entering into this field, and also talk about the roles of 

various community players, required for success. 

CHANGING ROLES FOR FEDERATIONS 

Jonathan Woocher's concept of the "communalization" of Jewish education 

sets the stage for a new role for Federations to be directly involved in 

broad-based community planning for Jewish education and continuity. It is 

clear from the na tional efforts that community-wide collaborative efforts 

are absolutely necessary for Jewish education planning to be meaningful in 

the 1990s. With the focus on maximizing the Jewish education effectiveness 

of Jewish community centers; recent advances in academia and the 

strengthening of our institutions of higher education; recognition of the 

critical role of synagogues; and the need for involvement of top community 

leadership , it is clear that only the Federation can serve as the convenor, 

facilitator and coordinator of the next generation's system of Jewish 

education and continuity activities. While the BJE's retain the role of 

providing central services and supports to Jewish educators , and also in 

setting standards for student and teacher performance, the Federation has 

to address changing norms in community life, involving the highest level of 

leadership, and accessing extraordinary new levels of funding. 
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Top community leadership is ,  of course, Federations ' most valuable asset. 

These are the people who are able to focus others on an issue,  generate and 

move funding towards a pa r t i cu la r  issue, and re -e s tab l i s h  community 

p r i o r i t i e s .  In Cleveland, i t  was Morton Mandel's involvement in the Jewish 

Agency and JWB which moved a whole community to r i s e  up and be w i l l i n g  to 

look at i t s  very nature in order to assure Jewish con t inu i t y  fo r  the long 

term. Mandel 's b e l i e f  that Federation- led broad-based community planning 

fo r  Jewish con t inu i ty  i s  "an idea whose time has come" because we are " in a 

war fo r  our su rv iva l "  has motivated a deep commitment to change. There are 

many others across the country in the ranks of top nat iona l Jewish 

leadersh ip gett ing involved in tb i s  issue, and they are constant ly  working 

with th e i r  peers to get them involved.

Access to funding is  another major reason to have Federations at the center 

of the new movement towards the primacy of Jewish education and Jewish 

con t in u i t y  a c t i v i t i e s .  It  is Federations which w i l l  be ca l led  upon to 

ra i se  more money to address these issues. It i s  Federations which w i l l  

have to manage and l i v e  through the d i f f i c u l t  process of re-arranging 

ex is t ing  community p r i o r i t i e s  to get to th i s .  It i s  Federations that can 

work with people who are capable of es tab l i sh ing  spec ia l purpose funds to 

assure th i s  a c t i v i t y  in perpetu i ty .  It i s  Federations that can bring to 

bear endowment and ongoing operating support in order to leverage other 

money fo r  th i s  purpose. The new program concepts are so big,  so expensive 

and so broad-based as to require nothing less than the communities'

"centra l  address" to be the key planner and coordinator.
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Top community leadership is. of course. Federations' most valuable asset. 

These are the people who are able to focus others on an issue. generate and 

move funding towards a particular issue, and re-establish community 

priorities. In Cleveland. it was Morton Mandel's involvement in the Jewish 

Agency and JWB which moved a whole community to rise up and be willing to 

look at its very nature in order to assure Jewish continuity for the long 

term. Mandel's belief that Federation-led broad-based coITTTiunity planning 

for Jewish continuity is "an idea whose time has come" because we are "in a 

war for our survi va 1" has motivated a deep commitment to change. There are 

many others across the country in the ranks of top nat ional Jewish 

leadership getting involved in tbis issue. and they are constantly working 

with their peers to get them involved. 

Access to funding is another major reason to have Federations at the center 

of the new movement towards the primacy of Jewish education and Jewish 

continuity activities. It is Federations which will be called upon to 

raise more money to address these issues. It is Federations which will 

have to manage and live through the difficult process of re-arranging 

existing community priorities to get to this. It is Federations that can 

work with people who are capable of establishing special purpose funds to 

assure this activity in perpetuity. It is Federations that can bring to 

bear endowment and ongoing operating support in order to leverage other 

money for this purpose. The new program concepts are so big, so expensive 

and so broad-based as to require nothing less than the communities' 

"central address" to be the key planner and coordinator. 
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MODELS OF COMMUNITY ORGANIZATION

Many Federations have already engaged in Federa t ion- led  community planning 

fo r  Jewish iden t i t y  and con t inu i t y .  Commissions, committees and task 

forces are already wel l  advanced in Cleveland, Los Angeles, Columbus, 

De t ro i t ,  Balt imore, P it tsburgh,  Da l las ,  Denver, and Richmond. Many others 

are at e a r l i e r  stages of organizat ion.

"Communalization" of the e f f o r t  i s  the key. P lac ing  con t inu i t y  issues high 

on the community planning agenda and developing an al l-encompassing 

planning process i s  working. The Federations have assumed a leadersh ip  

r o le ,  but have a l l  been sure to involve a l l  key p layers ,  and e sp e c ia l l y  the 

synagogues. Profess iona l leadership teams, led by Federation planners and 

inc lud ing rabb is ,  school d i re c to r s ,  JCC and BJE p ro fe ss iona ls ,  and 

academics are working together to define problems, s o r t  out t h e i r  own 

p r i o r i t i e s ,  and then develop options which can be considered by lay 

leadership.  Most of the communities also report  that whi le  lay involvement 

on the commissions is  formal ly  representat ive of  the various i n s t i t u t i o n s ,  

the issues run so deep that a f te r  a whi le people forget whom they represent. 

The planning e f f o r t  gels into a un i f ied  approach which i t s e l f  i s  of some 

value in ensuring the appropriate use of f i n a n c ia l  resources and a broad 

commitment to program recommendations.

There are three d i f f e r e n t  community organizat ion approaches which have been 

taken by the communities which are more advanced in the process. However,
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Many Federations have already engaged in Federation-led community planning 

for Jewish identity and continuity. ColllTlissions, committees and task 

forces are already well advanced in Cleveland, 1_os Angeles, Columbus, 

Detroit, Baltimore, Pittsburgh, Dallas, Denver, and Richmond. Many others 

are at earlier stages of organization. 

"Communalization" of the effort is the key. Placing continuity issues high 

on the community planning agenda and developing an all-encompassing 

planning process is working. The Federations have assumed a leadership 

role, but have all been sure to involve all key players, and especially the 

synagogues. Professional leadership teams, l ed by Federation planners and 

including rabbis, school directors, JCC and BJE profess ionals, and 

academics are working together to define problems, sort out their own 

priorities, and then develop options which can be considered by lay 

leadership. Most of the communities also report that while lay involvement 

on the commissions is formally representative of the various institutions, 

the issues run so deep that after a while people forget whom they represent. 

The planning effort gels into a unified approach which itself is of some 

value in ensuring the appropriate use of financial resources and a broad 

commitment to program recommendations. 

There are three different community organization approaches which have been 

taken by the communities which are more advanced in the process. However, 
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in each case the ove ra l l  plans are preceded by experimentation with 

ind iv idua l  program ideas and concepts. D e t ro i t ' s  success with the "Jewish 

Education for  Fami l ies"  program, Ba lt imore 's  success with the 

synagogue-based teacher t ra in ing  program; Cleveland and Los Angeles' 

successes with d i r e c t  funding of informal Jewish educational experiences in 

congregations; Denver's outreach programs; and a host of other ind iv idua l  

successes have also worked to set the stage and make people be l ieve  that i t  

is  poss ib le  to have an impact on our con t inu i t y ,  and that change is  r e a l l y  

poss ib le .

T rad i t iona l  Planning - -

Cleveland and Balt imore convened every conceivable player  to go through the 

exerc ise of def in ing problems; sort ing out p r i o r i t i e s ;  developing and 

consider ing act ion options; developing f u l l  program, implementation, 

funding and evaluation plans; and then publ ishing b luepr in ts  fo r  

broad-based community act ion. This process is  c lo s e ly  l inked to the 

t r a d i t i o n a l  planning a c t i v i t y  in these and many other communities, except 

that in both cases, the in ten s i t y  of e f fo r t ,  commitment and excitement was 

higher than usual.

"Request fo r  Proposa ls" —

D e t r o i t ' s  process was s im i la r  i n i t i a l l y  to the Cleveland and Bal t imore 

experience, except tha t ,  a f te r  estab l ish ing p r i o r i t i e s ,  Detro i t  publ ished 

an inventory of issues i t  wanted addressed through innovative program
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in each case the overall plans are preceded by experimentation with 

individual program ideas and concepts. Detroit's success with the "Jewish 

Education for F ami 1 i es" program, Ba l timore's success with the 

synagogue-based teacher training program; Cleve l and and Los Angeles ' 

successes wi th direct funding of infomial Jewish educational experiences in 

congregations ; Denver's outreach programs; and a host of other individual 

successes have also worked to set the stage and make people believe that it 

is poss i ble to have an impact on our continuity, and that change is rea l ly 

possible. 

Traditiona l Pl anning - -

Cleveland and Baltimore convened every conceivable player to go through the 

exercise of defin ing problems; sorting out priorities; developing and 

considering action options; developing full program, implementation, 

funding and evaluation plans; and then publishing blueprints for 

broad-based community action. This process is c l osely linked to the 

traditional planning activity in these and many other communities, except 

tlhat in both cases, the intensity of effort, commitment and excitement was 

higher than usua 1. 

"Request for Proposals" --

Detroit's process was similar initially to the Cl eveland and Baltimore 

experience, except that, after establishing priorities, Detroit published 

an inventory of issues it wanted addressed through innovative program 
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proposals. This ״ request for  proposals" approach caused agencies, 

synagogues and ind iv idua ls  to begin to think and plan together around the 

newly estab l i shed community d i r e c t i v e s .

Seed Money Approach —

Columbus put i t s  resources out f ron t  as an incent ive  fo r  cooperative 

planning and c reat ive  th ink ing in deal ing with id en t i f i e d  community 

problems. The F ed e ra t io n s  Board of Trustees set aside $250,000 of 

campaign money and then i n i t i a t e d  a Federation-led process to decide how 

best to spend i t .

Although the three approaches have d if ferences in dynamics, in how qu ick ly  

Federation can "go pub l ic "  with new p r i o r i t i e s ,  and in f l e x i b i l i t y  as you

move ahead with planning, the overa l l  r e su l t s  in these and the other
0 j
^communities is  remarkably cons is tent .  In each case, problem statements and 

proposed programs revolve around professional^personne1, the importance of 

informal id en t i t y -bu i ld in g  experiences, and the importance of invo lv ing  

parents in the Jewish id e n t i t y  formation of th e i r  c h i Idren. As time goes 

on, more and more material  w i l l  be developed in each of these three areas 

which w i l l  help each loca l community form i t s  own approach. Conventional 

wisdom at the nat ional leve l now has i t  that in tens ive  e f f o r t s  in these 

three areas w i l l  take us a very long way toward ensuring the long-term 

con t inu i t y  and v i a b i l i t y  of North American Jewry.
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proposals . This "request for proposals" approach caused agenc ies, 

synagogues and ind ivi dua ls to begi n to think and plan together around the 

newly established community directives. 

Seed Money Approach 

Columbus put its resources out front as an incentive for cooperat ive 

planni ng and creative thinking in dealing wi th identified community 

problems. The Federation's Board of Trustees set aside $250,000 of 

campaign money and then initiated a Federation-l ed process to decide how 

best to spend it. 

Although the three approaches have differences in dynamics, in how quickly 

Federation can "go public" with new priorities, and in flexibility as you 

move ahead with planning, t he overall r esults in these and the other 

••' ' ) l · 3communities is r emarkably consistent . In each case , problem statements and . . . 

) 

proposed programs revolve around professional personnel, the importance of 

informal identity-building experiences , and the importance of involving - - --
parents in the Jewish identity formation of their chi19.!:.en. As ti me goes -
on, more and more material will be developed in each of these t hree areas 

which will help each local community form its own approach. Conventional 

wisdom at the national level now has it that intensive efforts in these 

three areas will take us a very long way toward ensuring t he long-term 

cont inuity and viabil ity of North American Jewry. 
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PERSONNEL

North American Jewry has a massive d isas te r  on i t s  hands, stemming from our 

l ack of a p ro fess ion of  Jewish teaching. Although th is  is  su rp r is ing  in 

the h i s t o r i c a l  context of Jewish values and p r i o r i t i e s ,  given a 

contemporary North American context,  with the wide va r ie ty  of s truggles 

faced by the l a s t  three generations here, i t  i s  at least  somewhat 

understandable how we got here. Creating a profess ion o f  Jewish teaching 

now r e a l l y  i s  an idea whose time has come, s ince so many of our other 

soc ia l  and economic problems have been addressed.

We need to c l a r i f y  why a person should remain Jewish in North America, 

ta i lo red  to the various branches and schools of thought on that subject .

We then need to have people in the classrooms who can in te rp re t  that, and 

do i t  from a personal perspective which should be based on more than a Bar 

Mitzvah-age understanding of t h e i r  own. We then have to see that such 

people can make a l i v i n g  doing t h i s ,  and maintain i t  so that others w i l l  be 

att racted to spend th e i r  l i v e s  th i s  way. F i n a l l y  we need ladders of 

advancement which w i l l  continue to chal lenge and in te res t  exce l len t  

pro fess iona ls  so they w i l l  commit a f u l l  career to Jewish education and 

con t inu i t y - se rv ing  a c t i v i t i e s .

Of course, given the fac t  that so much of our formal education happens in 

supplementary schools,  a substant ia l  port ion of our teacher corps w i l l  

always be avocational. While we can reduce th is  with community teaching 

pos i t ions  and other c rea t ive  use of profess iona ls  who are engaged in other
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North American Jewry has a massive disaster on its hands, stemming from our 

lack of a profession of Jewish teaching. Al though this is surprising in 

the historical context of Jewish values and priorities, given a 

contemporary North American context , with the wide variety of struggles 

faced by the las t three generations here, it is at least somewhat 

understandable how we got here. Creating a profession of Jewish teaching 

now really is an idea whose time has come, since so many of our other 

social and economic problems have been addressed. 

We need to clarify why a person should remain Jewi sh in North America, 

tailored to the various branches and schools of thought on that subject. 

We then need to have people in the classrooms who can interpret that, and 

do it from a personal perspective which should be based on more than a Bar 

Mitzvah-age understanding of their own. We then have to see that suc h 

people can make a living doing this, and maintain it so that others will be 

attracted to spend their lives this way. Finally we need ladders of 

advancement which will continue to challenge and interest excellent 

professionals so they will commit a full career to Jewish education and 

continuity-serving activities . 

Of course, given the fact that so much of our fonnal education happens in 

supplementary schoo ls, a ~ubstantial portion of our teacher corps will 

always be avocational . While we can reduce this with community teaching 

positions and other creative use of professionals who are engaged in other 
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ways in the Jewish community, most communities have come to the conclus ion 

that we need to f ind  a way to give part- t ime teachers enough s k i l l s  and 

personal knowledge to do a good job in the classroom. Balt imore enhanced 

th is  th ink ing by creat ing incentives for schools to engage a major i ty  of 

th e i r  teachers in such t ra in ing .  Cleveland has developed a "personal 

growth plan" which w i l l  ta i lor-make teacher t r a in ing  programs recogniz ing 

ind iv idua l  d i f fe rences  in Jewish content knowledge and pedagogic s k i l l s .  

Cleveland is  also preparing to launch a new master י s - leve l  t ra in ing  program 

fo r  career-or iented Jewish educators, who w i l l  be used in th e i r  i n i t i a l  

years of profess ional serv ice to address a va r ie ty  of other communal and 

congregational goals. Many communities are now prov id ing regula r 

oppor tun i t ies  for  teachers to study in I s rae l ,  pa r t i c ip a te  in profess iona l 

development a c t i v i t i e s  l i k e  CAJE, and so on. Many communities are also 

s t rugg l ing  to close the gap between day school teacher sa la r ie s  and those 

provided by the f i n e s t  p r ivate  schools in th e i r  communities. These and 

many other approaches w i l l  need to be more f u l l y  developed in order to 

bui ld  the Jewish teaching profession.

INFORMAL EXPERIENCES

We now have a s i g n i f i c a n t  body of knowledge proving our long-held theory 

that informal experiences with Jewish l i f e  have a c r i t i c a l  ro le  in bu i ld ing  

l i f e l o n g  Jewish id en t i t y ,  and often represent the key element which 

motivated our Jewish profess iona ls  in the soc ia l  work and teaching f i e l d s ,  

and in the rabbinate. C leve land 's  18-29 year old demographic study found 

many people who a t t r ibu ted  t h e i r  Jewish iden t i t y  to a summer camp, an
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ways in the Jewish community, most communities have come to the conclusion 

that we need to find a way to give part-time teachers enough skills and 

personal knowledge to do a good job i n the classroom. Baltimore enhanced 

this thinking by creating incentives for schools to engage a majority of 

their teachers in such training. Cleveland has developed a "personal 

growth plan" which wi11 tailor-make teacher training programs recognizing 

individual differences in Jewish content knowledge and pedagogic skills. 

Cleveland is also preparing to launch a new master's-level training program 

for career-oriented Jewish educators, who will be used in their initial 

years of professional service to address a variety of other communal and 

congregational goals. Many communities are now providing regular 
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opportunities for teachers to study in Israel, participate in professional 

develo~ent activities like CAJE, and so on . Many communities are also 

struggling to close the gap between day school teacher salaries and those 

provided by the finest private schools in their communities. These and 

many other approaches will need to be more fully developed in order to 

build the Jewish teaching profession. 

INFORMAL EXPERIENCES 

We now have a significant body of knowledge proving our long-held theory 

that informal experiences with Jewish life have a critical role in building 

1 ifelong Jew~.:.h identity, and often represent the key element which 

motivated our Jewish professionals in the social work and teaching fields, 

and in the rabbinate. Cleveland's 18-29 year old demographic study found 

many people who attributed their Jewish identity to a sl.JTlmer camp , an 



Page 9

Federation-Led Community Planning for

Jewish Education, Identity and Continuity

Is rae l  t r i p ,  a youth group. Perry London and Naava Frank's  work on Jewish 

id en t i t y  at Harvard and Annette Hochstein's research on the Israel 

experience back th is  up strongly.

Even though informal experiences are a primary mot ivator for  many Jews, 

th i s  issue cannot stand on i t s  own for  planning purposes. F i r s t ,  we have 

even more intense personnel problems here than we have in the classroom --  

with so few people who combine a strong Jewish knowledge with group work 

a b i l i t y  that brings the Jewish experience to l i f e .  Second, in order for  

the informal experience to have a real cogn i t ive  impact on a Jew's 

understanding, i t  must be re la ted to and support ive of the formal classroom 

concepts. And t h i r d ,  i t  must be poss ib le  to r e la t e  the experience to 

everyday l i f e .  The extent to which community planning issues in th i s  area, 

in personnel and formal classroom t ra in in g ,  and in fam i ly  education must be 

mutual ly  support ive provides yet another strong ra t iona le ,  i f  not 

requirement, for comprehensive Federation-led planning in Jewish education, 

i d e n t i t y  and cont inu i ty .

The Brandeis-Bardin I n s t i t u te  i s  the best known in s t i t u t i o n a l  approach to

informal experiences with Jewish l i f e .  Although i t  has not been rep l i ca ted  

on a cons is tent  bas is ,  many communities have had success fu l ,  i f  pe r iod ic ,  

re t rea t  and Shabbaton programming. Most successful youth groups, 

e sp e c ia l l y  in the Reform and Conservative movements, revo lve around re t rea t  

weekends. And, of course, the impact of the Israe l experience i s  now wel l  

documented.
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Israel trip, a youth group. Perry ~ondon and Naava Frank's work on Jewish 

identity at Harvard and Annette Hochstein's research on the Israel 

experience back this up strongly. 

Even though informal experiences are a primary motivator for many Jews, 

this issue cannot stand on its own for planning purposes. First, we have 

even more intense personnel problems here than we have in the classroom -

with so few people who combine a strong Jewish knowledge with group work 

abi lity that brings the Jewish experience to li fe. Second, in order for 

the informal experience t o have a real cogn it ive impact on a Jew's 

understanding, it must be re lated to and supportive of the fonnal classroom 

concep.!,_s . And third, it must be possible to relate the experience to 

everyday j ife. The extent to which community planning issues in this area, 

in personnel and formal classroom training, and in family education must be 

mutually supportive provides yet another strong rationale, if not 

requirement, for comprehensive Federation-led planning in Jewish education, 

identity and conti nuity. 

The Brandeis-Bardin Institute is the best known institutional approach to 
--- - ----

informal experiences with Jewish life. Although it has not been replica ted 

on a consistent basis , many comrrunities have had successful, if periodic, 

re treat and Shabbaton programming. Most successful youth groups , 

especia lly in the Reform and Conservative movements , revolve around retreat 

weekends. And, of course, the impact of the Israel experience is now we ll 

documented . 
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For Federation planning, the need for  a comprehensive approach, in teg ra t ing  

BJE, JCC and school personnel, i t s e l f  represents an opportunity  to give 

people who care about these issues a chance to ta lk  to and learn from each 

other. Program models l i k e  Columbus' Discovery Program, in tegra t ing  

preparation fo r  an I s rae l  t r i p  into school c u r r i c u la ;  C leve land 's  Community 

Youth Resource O f f i ce ;  Israel incentive savings plans; JCC fam i ly  re t rea ts  

and others provide great food fo r  thought in the Federation planning arena.

The best th ink ing about in tegra t ing  formal and informal experiences has 

been done at the New York BJE, and is  documented in A lv in  S c h i f f ' s  

Supplementary School Study. Although i t  seemed rad ica l  a few years ago, a 

number of planners and educators are now cons ider ing s h i f t i n g  supplementary 

school hours from the mid-week program to more exper ien t ia l  weekend 

re t rea ts .  That these major s h i f t s  can even be contemplated represents a 

s i g n i f i c a n t  b e l i e f  in the power of providing a Jewish l i f e  experience to 

kids whose fam i l ie s  may otherwise not provide i t ,  and whose formal Jewish 

education i s  otherwise unlinked to the i r  d a i l y  l i v e s .

JEWISH FAMILY EDUCATION

I t  has long been recognized in general education that schools cannot 

educate ch i ld ren  in a vacuum. If issues studied in the classroom, or even 

experienced in informal se t t ings ,  are not supported at home, much of the 

educational process i s  for  naught. This concept was considered in Jewish 

education years ago in the work of Harold Himmelfarb and others. More 

recent Jewish ident i ty - fo rmat ion  work, inc lud ing the Harvard Study done by
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For Federation planning, the need for a comprehensive approach , integrating 

BJE , JCC and school personnel, i tself represents an opportunity to give 

people who care about these issues a chance t o talk to and learn from each 

other. Program models like Columbus ' Discovery Program, integrat ing 

preparation for an Israel trip into school cur ricul a; Clevel and's Community 

Youth Resource Office; Israel incentive sav ings plans; JCC family retreats 

and others provide great food for thought in the Federation pl anning arena. 

The best thinking about integrat ing formal and informal experiences has 

been done at the New York BJE, and i s documented in Al vin Sch i ff's 

Supplementary School Study. Although it seemed radical a few years ago, a 

number of planners and educators are now considering shifting supplementary 

school hours from the mid-week program to more experiential weekend 

retreats. That these major shifts can even be contemplated represents a 

significant belief in the power of providing a Jewish life experience to 

kids whose families may otherwi se not provide it, and whose formal Jewish 

education is otherwise unlinked to their daily lives. 

JEWISH FAMILY EDUCATION 

I t has long been recognized in general educat ion that schools cannot 

educate children in a vacuum. If issues studied in the classroom, or even 

experienced in informal settings, are not supported at home, much of the 

educational process is for naught. This concept was considered in Jewi sh 

education years ago in the work of Harold Himmelfarb and others. More 

recent Jewi sh identity-formation work, including the Harvard Study done by 
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London and Frank corroborates th is .  The point now being made most s t rong ly  

in the Jewish education studies is  that fam i ly  education, though, must not 

be viewed as separate and apart from the classroom experience. Rather, we 

are moving toward a time when fam i ly  invo lvement and informal experiences 

are part of the educational program - -  not a supplement, not an adjunct.

The program model which helps make th is  point is  D e t r o i t ' s  Jewish Education 

fo r  Fam i l ie s ,  "JEFF". Although D e t r o i t ' s  Fresh A i r  Soc ie ty  (the camping 

agency) provides and supervises program content, no school may take 

advantage of the program unless they have an in terna l committee s t ruc tu re  

invo lv ing  educators and parents to make dec is ions about the nature of the 

program and to ensure that i t  w i l l  be connected to the formal classroom 

a c t i v i t i e s .  This "community organizat ion" concept w ith in  each school is  

y ie ld in g  great successes fo r  D e t r o i t ' s  Jewish schools.

Joe Riemer at Brandeis has also done s i g n i f i c a n t  work about l i n k ing  Jewish 

education to l i f e  cyc le  events as a natural hook fo r  invo lv ing f am i l i e s .  

C e r ta in ly  fam i l ie s  have an investment in b r i t  milah and naming ceremonies, 

consecrat ion,  bar/bat mitzvah, and conf irmation.  These represent powerful 

times for  involv ing fam i l ie s  in a broader way in the Jewish education of 

t h e i r  chiIdren.

Cleveland is  consider ing a model b u i l t  on the soc ia l  work case management 

approach. Around the l i f e  cyc le  events, f am i l ie s  are e a s i l y  approached to 

bui ld  a whole program invo lv ing the i r  own commitment to learn ing, Is rae l  

experiences, cons ider ing various Jewish school ing opt ions,  and other kinds
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London and Frank corroborates this . The point now being made most strongly 

in the Jewish education studies is that family education, though, must not 

be viewed as separate and apart from the classroom experience. Rather, we 

are moving toward a time when family invo l vement and informal exper iences 

are part of the educational program not a supplement, not an adjunct. 
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The program model which helps make this point is Detroit's Jewish Education 

for Families, "JEFF". Although Detroit's Fresh Air Society (the camping 

agency) provides and supervises program content, no school may take 

advantage of the program unless they have an internal committee structure 

involving educators and parents to make decisions about the nature of the 

program and to ensure that it will be connected to the formal classroom 

activities. This "community organization" concept within each school is 

yielding great successes for Detroit's Jewish schools. 

Joe Riemer at Brandeis has also done significant work about linking Jewish 

education to life cycle events as a natura l hook for involving families. 

Certainly families have an investment in brit milah and naming ceremonies, 

consecration, bar/bat mitzvah, and confirmation. These represent powerful 

times for involving families in a broader way in the Jewish education of 

their children. 

Cleveland is considering a model built on the social work case management 

approach. Around the life cycle events, families are easily approached to 

build a whole program involving their own commitment to learning, Israel 

experiences, considering various Jewish schooling options, and other kinds 
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of  involvement. Each school must have the a b i l i t y  to s i t  down with each 

set of parents and th e i r  ch i ld ren  to discuss th i s  comprehensive Jewish 

a c t i v i t y .  The federations have come to see that , e s p e c ia l l y  in the 

synagogue schools, communal resources must be brought to bear in order to 

give the schools the a b i l i t y  to do th is  in an e f f e c t i v e  way.

CONCLUSION

The most important ea r ly  success in Federat ion- led planning fo r  Jewish 

education has been to ra ise  the ante - -  i . e .  i f  a community's very top t i e r  

of  leadership w i l l  be involved in th i s  issue and i t s  f i n an c ia l  resources 

w i l l  be rearranged somewhat in order to address Jewish education more 

proper ly ,  then the product is  l i k e l y  to be better,  more comprehensive, and 

more success fu l .  The federat ions have the a b i l i t y  to help each prov ider  do 

i t s  job in the best poss ib le  way - -  inc lud ing federat ion agencies, other 

community schools, and congregations.

Those communities which are most advanced in t h e i r  th ink ing  and planning 

are now deal ing with very complex contro l and governance is sues,  as they 

so r t  out the extent to which community resources can be expended in schools 

and se t t ings  over which the federations have no f i n a n c ia l  con t ro l .  For the 

most part , the top leadership involved in these e f f o r t s  have come to see 

that the fede ra t ion 's  and synagogues' futures are so in e x t r i c a b ly  bound 

that we have no choice but to share control  and in f luence i f  a l l  of us are 

to be successfu l in ensuring Jewish con t inu i ty .
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of involvement. Each school must have the abil i ty to sit down with each 

set of parents and their children to discuss this comprehensive Jewish 

activity. The federations have come to see that, especially in the 

synagogue schools, communal resources must be brought to bear in order to 

give the schools the abi l ity to do this in an effective way. 

CONCI_USION 

The most important early success in Federation- led pl anning for Jewish 

education has been to raise the ante - - i.e. if a community ' s very top tier 

of leadership will be involved in this issue and its financial resources 

will be rearranged somewhat in order to address Jewish education more 

properly, then the product is likely to be better, more comprehensive, and 

more successful. The federations have the ability to help each provider do 

its job in the best possible way -- including federation agencies, other 

community schools , and congregations. 

Those communities which are most advanced in their thinking and planning 

are now dealing with very complex control and governance issues, as they 

sort out the extent to which community resources can be expended in schools 

and settings over which the federations have no financial control. For the 

most part, the top leadership involved in these efforts have come to see 

that the federation's and synagogues' futures are so_ inextricably_boun~ 

that we have no choice but to share control and influence if all of us are 

to be successful in ensuring Jewish continuity. 
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Another broad chal lenge w i l l  be the need for proof, in the next decade or 

so, that a l l  of these a c t i v i t i e s  w i l l  make a d i f fe rence .  Of course we 

c an ' t  know immediately whether the work w i l l  create a more committed 

next-generation of Jews. However, the cooperative work o f  JESNA and 

Brandeis to p ro fess iona l i ze  evaluation research in Jewish education w i l l  

c e r t a in l y  give us clues as to how we're doing.

We w i l l  also have to measure our w i l l  to re -e s tab l i s h  p r i o r i t i e s  in order 

to address these issues.  Important and d i f f i c u l t  d iscuss ions w i l l  be held 

in a l l  the communities about funding Jewish education at the expense of 

so c ia l  serv ices ,  and about the involvement of overseas d o l l a r s .

I National i n i t i a t i v e s  such as the JESNA 2000 conferences, the Mandel

I I n i t i a t i v e  fo r  North America, the Wexner Foundation Grants Program, the JWB

Century II i n i t i a t i v e  and a va r ie ty  of nationa l synagogue programs w i l l  a l l

I, keep the heat on as the loca l communities make th e i r  independent 
i J

determinations about planning needs and ro les .

We are fortunate  that a number of pos i t ive  in f luences converge at t h i s  time 

which al low the federations to move on th i s  work. The general American 

return to t r a d i t io n a l  values and more re l ig iou s  l i f e  helps. The fac t  that 

we have less worry about our physical and so c ia l  needs in th i s  generation 

helps. Our massive nationa l resources both from the campaigns and in the 

foundations w i l l  help. Our emerging nat ional cadre of new Jewish ^educaTTon 

pro fess iona ls  w i l l  help. And, our mature community planning approaches and 

re la t ion sh ip s  with the synagogues help.
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Another broad challenge will be the need for proof, in the next decade or 

so, that all of these activities will make a difference. Of course we 

can't know immediately whether the work will create a more committed 

next-generation of Jews. However, the cooperative work of JESNA and 

Brandeis to professionalize evaluation research in Jewish educaticn will --certainly give us clues as to how we're doing. 

We will also have to measure our will to re-establish priorities in order 

to address these issues. Importan t and difficult discussions will be held 

in all the communities about funding Jewish education at the expense of 

social serv~ces, and about the involvement of overseas dollars. 

1 National initiatives such as the JESNA 2000 confer ences, the Mandel 

Initiative for North America, th e Wexner Foundat i on Grants Program, the JWB 

Century II initiative and a variety of national synagogue programs will all 

keep the heat on as the local communities make t he ir independent 

determinations about planning needs and roles . 

We are fortunate that a nt.mber of positive influences converge at this time 

which allow the federations to move on this work. The general American 

return to traditional values and more religious 1ife helps. The f act tha t -------· ------
we have less worry about our physical and social needs in this generat ion --
he lps. Our massive national resources both from the campaigns and in the 

foundations will help. Our emerging national cadre of new Jewish ~ on 

professionals will help. And, our mature commu nity planning approaches and 
---···----~· -

r e l ati onships with the synagogues help. 
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As the Federa t ion- led comprehensive approaches to Jewish education planning 

continue, we w i l l  a l l  need to continue to learn from each other and share 

successes. The door is  wide open, and with hard work and determination we 

seem ready to take advantage of many oppor tun i t ies .

J F : l r : 62:4
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As the Federation- led comprehensive approaches to Jewish education planning 

continue, we will all need to continue to learn from each other and share 

successes. The door is wide open, and with hard work and detennination we 

seem ready to take advantage of many opportunities. 
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March 1, 190?Joseph Reimer

• . i a 3 L - . h U a r . i U a  A t i M a r J  r i k ׳  '

In  - f i r s t  o u t l i n i n g  a p o s s ib le  f i n a l  r e p o r t  f u r  th e  C om m iss ion, we 
m entioned b e g in n in g  w i th  a s e c t io n  on ״ th e  s t a t e  o f  Jew ish  e d u c a t io n  in  
N o rth  A m er ica " as a way o i  s e t t i n g  th e  con tex t. f o r  th e  work o f  th e  
Commissi on. I ' v e  been asked t o  ta k e  a ■ f i r s t  !shot a t  c o n c e p tu a l  i z i n g  t h i s  
s e c t io n  and my th o u g h ts  a re  what ■follow*

<l> Herman S te in  suggested  a t  ou r m ee ting  t h a t  t h i s  s e c t io n  be 
th o u g h t  o f  n o t  so much as a s t a t i s t i c a l  re v ie w  o f  th e  f a c t e  o f  t h e  • f i e l d ,  
a *  a n a r r a t i v e  o f  what th e  ■ f ie ld  i s  l i k e ,  • fo cu s in g , f o r  exam ple , on an 
i n s t i t u t i o n l ־-  i k e  th e  Hebrew h ig h  schoo l -• w h ich  has e x e m p l i f i e d  th e  
f i e l d  a t  i t s  h e ig h t  and a t  i t s  d e c l in e .  I  l i k e  H erm an 's  d i r e c t i o n  w i t h  
pe rhaps a w id e r  ■focus and an i n t e g r a t i n g  o f  th e  d a ta  we do have.

{2) A re c e n t  c o n v e rs a t io n  w i th  A r t  N ap a rs te k  c r y s t a l  1 iK ed th e  
d i r e c t i o n  o f  my t h in k in g .  I had been t h in k in g  how odd and sad i t  i s  t h a t  
th e r e  i s  no one book t h a t  can be g iv e n  t o  a 1 ayp tjrson  o r  a s tu d e n t  w i t h  ״ 
th e  message "Plead i t  and y o u 111 u n d e rs ta n d  what we mean by 'J e w is h -  
e d u c a t io n . * A ״ r t  remarked t h a t  as someone coming •from w i th o u t  he i s  
s t r u c k  by how amorphous th e  f i e l d  i s ,  how ha rd  i t  i s  f o r  i n s i d e r s  t o  t e l l  
o u t s id e r s  “ what th e  s t o r y  i s . The s ״ i t u a t i o n  rem inded him o־f th e  f i e l d  o f  
p o v e r ty  b e fo re  M ichae l H a r r in g to n  in  th e  e a r l y  I9 6 0 ’ 6 w ro te  Th!e Ofrfrftr 
America wh ich  in  one hundred c l e a r ,  re a d a b le  pages o f f e r e d  <51 p i c t u r e  o f  
what p o v e r ty  i s  in  A m erica . While? i t  was o n ly  & p i c t u r e ,  i t  c o u ld  be 
g iv o n  to  P r o d d o n t  Konnody and a t  lo .nc t ג  d ic c u e c lo n  c o u ld  b o g in  on what
o:־ u ld  bo done t o  a l l e v i a t e  th e  p rob le m  (and what were o th e r  v e r s io n s  o f
th e  s t o r y . )

(3) A r t ' s  r e fe re n c e  t o  H a r r in g to n  rem inded me o f  a p o in t  i n  John 
Dewey t h a t  Seymour once ta u g h t  me. In  th e  d e l i b e r a t i v e  p ro c e s s  a c r u c ia l  
s te p  i s  how th e  p rob lem  g e ts  fo r m u la te d .  When we t a l k  o f  " t h e  s t a t e  o f  
Jew ish  e d u c a t io n "  w® may meant what n a r r a t i v e s  most, c l e a r l y  i l l u s t r a t e  th e  
key p rob lem s in  th e  • f ie ld ?  Or, how can we p re s e n t  a p i c t u r e  o f  t h e  f i e l d  
t h a t  p ro v id e s  « c le a r  background t o  th e  c e n t r a l  p rob le m s t o  w h ich  t h i s
Commission i s  addressed? //

(4) As I read th e  d e s ig n  document and l i s t e n  t o  Mr. M ande l, 1 ta k e  
th e  c r u c ia l  p rob lem  t o  w h ich  t h i s  Commission i s  add ressed  as t h a t  o f  
Jwwi»h « » n t in w i t y •  how «le* w« h « ip  «mk u i־׳« «r»»\V.ivo Jewitsh c o n t i n u i t y  i n
N o rth  Am erica? Prom th e  p e r s p e c t iv e  o f  th e  p ro b le m , Jew ish  e d u c a t io n  i s  a 
response , a sem ina l means t o  an end. However, th e  l i n k  ■from means t o  end
a. *I 1 y  wo a 14 , i m l יי 41  i l i fe lM (*tor-te « h t m  x\ u l  i  luha.  1 p n ' a p a c a  t K  i t  t-iaa

go hock t o  th e  p ro b le m a t ic  and work th rouQ h more c o h e r e n t l y  how !■ducation
fu n c t io n s  a&> a response . ( I  am p ro p o s in g  a move analag<5tre t o  t r re C׳ srrreg ie  
R ep o rt in  w h ich  th e y  ta k e  th e  assumed l i n k  between th e  h e a l t h  o f  tht? 
n a t io n a l  4»cono/ity »nd th e  a ( p u b l i c  » d u r* t i ( s n  and msikb i t .  bo^h
c le a r e r  #nd more p r o b le m a t ic . )

~ . ; 
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ln fir~t outlining~ po&~1bl~ fin~i repcrt f~r thw C9mmi~ttion, wa 
mention~d beQinnin~ with a se~tion on "the ot~te of Jewi~h educ&tton in 
North Atner·iciil" a.5 ~ w~y r.if u,ttinQ tht11 ccmtan1t. for th,f w1:1rk of the 
Commi uui on. t' va becm aslced to t~lte .. , fir-st r,hnt at c:uncepluaU :z in'- this 
section ~nd my thOUQht$ are what follcw. . .. 

<1) Herman Staih •u~Q~nted at our me~tJn9 th~t thin nection be 
thought cf not ~o much~~~ Mt~tl~tic~l r~vl~w of thu fbcto of th~ fjeld, 
as a narr~tive of what the flold is ltk~, focu~ing, for exampl~, on ~n 
in&tituti0n - lU:111 the Hebrww hi9h fichool •· whic:h h•!ii tHternplifi&-d th11 
field at its heiQht and ~t ita decline. I like Herman'~ dir~ction with 
perhaps a wider +~cus and an int~QratinQ nf the d~ta we do h~ve, 

,2, A r•cant ~onver~ation with Art NapAr~tek crystnlliied th~ 
direction of my th.tnki1,g. I 1,~d beiin thir-ddn9 h1:1w ad1i and i;;ad it is that 
th~r~ 1~ no on~ book th•t c•n be giv~n to~ l~yp•reon er a ~tudent with 
the mev;-.;1a~t.• "Re-.i:I it. .;,.nd yo1.1•1 1 undGJrf1'itv.nd wh4\t w CJ !llet~an by •Jewish·: 
education.•" Art remark~d that•• ~gm~Qn~ ~oming fr· om with~ut h~ iG 
strur:k by how amcrphcu&i th~ fi~ld iu, hnw hard it i 1& for iru,idll'rlli to \.ell 
outsiders; "wh.t thti ztcry !Ii." Thfil sitL&etion r~nrindwd hi,n o+ the. fi&>ld of 
povurty b~fcre Mith•~l H~rrinaton in thw ~~rly 1960'~ wrote Th@ 0th~~ 
Ameri,a which in c;ne hundt·ed c:1r~e1r, readable- page~ of -fu:nad '" pict.L1,.-e of 
who1t prNMr\:y i!:i ln Am,ar-ic-. Whilia it w,J.5 only~ p icturu, it 1:01.lld ba 
;ivon to s;'roc:idont V.:or,nnd~1 .:.ind .:,,t. lo:1c:t . .l diccuccie"m r.-.01.1Jd bogirl en 1oJhot 
~Quld b~ don9 to ~ll~vi~tff th~ problmm <~nd what w~re oth~r vernions of 
the st~ry.) 

(3) Art'£ r~f~~~nc~ to H4rrinoton reminded me of ~ point in John 
OewP-y th~t Seymour C:,r\C:~ tt\U1'.:)ht mtt. Ill the d1'1l 1 berati Ye prOC:f:~!)B a Crt..\Ci al 
step i• how thA pr·obletn gets furmulat"cl• Whtm we: tall( o-f 11 the ati.te of 
J.:1wi1iih caduc::iilt,Lcn" w& n1r1.y me!lns what. nii\rrt\tiv~is mn1.t t·l~..ar·ly 1llLtG.tr.ate th~ 
key probl~ms in the fi~lci? Or, how can we pra5Qnt a pictura of thu fiold 
th~t prQVid~~ a ~~m~r b~ck~rcund to the centr~J probl~m~ to ~,ich lhi~ 
Commts~ipn i~ addren~~d? / ,. 

(4) An I r1n1d t.hP. dU1'i9r1 doc:ument anti litst.eri to Mr. Manciel, l t-.•lrn 
the crucial prablsm to whit:h t.hi• Ca11t/ld,l'!lli<m i• ,.ijdr"'~~el:1 ii\fj th&\t of 
J•wiah ~gnt£n~ity, hAW dp w~ holp ~~~uru ~r~Q~iva J~~lPh ~gn\inYiti in 
North Amf4ri 1.:..17 From th~ per!'6pecti v~ o-f' thl.f probl fflh, Jc,wi 1-h twd1.lc:w.ticr, 1. 1a a 
rG■pona9, A ~~min~l m~an~ tc an and. How~var, th& link from me~ns to end 
ii.• ••"•.,t"~'-'•l l•,• \lcnal<J , .. ,. lili.4;.l.M ,..,.,,..-. ~h111,I"\ ., •l'-•""•• t P"" .. P""'""' 4o.,_a4: .. , .. 

on hnck to the prohl~matir and work thrrnJoh mor~ ~oherently how Pducation 
func:::U ens tf-11> a r&!~ponsc-i. t l A1m propoth rig ill nmvi;;, ~nal og~ to t~ t~gt e 
Report in whic:h 1:h~y t~l<Q thil iHU,Llmti!d link betwean tl'lf.l he.:•lth of th,~ 
n•~1.t.\t1:al •t-c:memy ».rid ~l'\l) haAlt::h oi pul:Jlir.: ~4.~Ur..>.t:.i. ◄:>1' ~n(.1 ml.i.l•:c. S. t:. both 
~l~hrnr Mnd mor~ problPm~ti~.) 
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Here a re  a p0tt׳« l b l « s e t  o f  q u e s t io n s  t o  g iv e  background tc« and make 
c le a r e r  th e  l i n k  between c o n t i n u i t y  and e d u c a t io n .

1. Have th o  p ro » p » c ts  f o r  Jew ish  c o n t i n u i t y  become more p r o b le m a t ic  
i n  re c e n t  t im e s ?

2. H i s t o r i c a l l y ,  was Jew ish  e d u c a t io n  in  N o r th  A m erica  d e s ig n e d  as a 
way o f  a s s u r in g  Jew ish  c o n t i n u i t y ?

3. Why has! th e  com munity a t  la r g e  i n c r e a s in g l y  tu rn e d  i t s  hopes** in  
re c e n t  y e a rs  t o  Jew ish e d u c a t io n  «!?» a mean® t o  t h i s  (and?

4. What e v id e n ce  have we t h a t  Jew ish  e d u c a t io n  does (car!) f u n c t i o n  as 
a  p o w e r fu l  means t a  t h i s  and?

<S> Our o th e r  two b a s ic  a ssu m p tio n s , exp ressed  i n  th e  c h o ic e  o f  e n a b l in g
o p t io n s ,  a re  t h a t  (a) Jew ish  e d u c a t io n  can o n ly  be as e f f e c t i v e  as th e
communal s u p p o r t  i t  e n io y s ,  and (b> th e  lo n g - te rm  key t o  program  q u a l i t y  
i s  th e  q u a l i t y  o f  th e  p e rs o n n e l .  ThfiSfi t o n  flr1*f» f ro m  a p e rc e p t io n  o f  LW«* 
p r o b le m a t ic .  In  th e  cane o f  com m un ity , we n o te  "The Je w ish  com m unity  has 
c re a te d  n o ta b le  success  in  . . .  p h i la n t h r o p y ,  s o c ia l  s e r v ic e s ,  d e fe n se  and 
s u p p o r t  o f  I s r a e l . The p ״ rob lem  i s  how do we t r a n s l a t e  th o s e  succe sses  t o  
th e  e f f e c t i v e  s u p p o r t  o f  Jew ish  educa t io n .,  In  th e  case o f  p e rs o n n e l ,  we 
n o te  "Jew ish  e d u c a t io n  s u f f e r s  fro m  a s h o r ta g e  o f  q u a l i f i e d ,  wel 1 ־־• t r a in e d  
educa to r® The p ״ . rob lem  i s  how t o  t r a n s fo r m  a l a r g e l y  p a r t - t im e r ,  lo w -  
s ta t u s  f i e l d  o f  work i n t o  a v ia b le  p r o fe s s io n .

< & >  W e ’ v w  q f l i  H  ' V n m m i n i t y N  * • ׳ ו *(  " p u i  a t u i u i c r l  “  U Y f c J T  c U I O  O V 6 ! r  a g a i n  U n t i l

t h e y 'v e  l o s t  t h e i r  punch. What wou ld a re a d e r  need t o  know t o  see th e s e  
words in  a f r e s h  c o n te x t ,  i n  t h e i r p״  r o b le m a t ic "  s ta te ?  There a re  a
p o s s ib le  l i s t  o f  q u e s t io n s  t h a t  m ig h t  s u p p ly  th e  needed ba ckg ro und .

Community:

1. To whom does Jew ish  e d u c a t io n b״  e lo n g "  i n  Am erica?
Who b ro u g h t  i t  i n t o  e x is te n c e  «nd why?

2. Why i s  th e r e  no c e n t r a l  add ress  i n  Jew ish  e d u c a t io n ?
I f  th e r e  i s  no c e n t r a l  a d d re s s ,  who ru n «  th «  *how׳?
What keeps th «  o p e r a t io n  from  f a l l i n g  i n t o  a d e c e n t ra l is s e d  chaos?

Are th e r e  a l t e r n a t i v e  a rrangem ents?

3. Who pays f o r  Jew ish  e d u c a t io n ?
Who s e ts  th e  budge ts?
How d id  t h i s  way o f  fu n d in g  a r is e ?
Why does i t  s ta y  t h i s  way? Are ther$> g l t e r n s t i  v*־j  p o s s ib le
arrangem ents?
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Hur~ are~ pO~$lblu ~~t of qu~stiun~ to oiv~ b~ckground t0 and m~ke 
cl~ar&r th~ link butw~~n continuity and uduc~tion. 

1. HLwe thm JH'OIIIJH!Ctt, lor Je1.-1i 11-h r.:onti n'-d ty bt1c.'.oma more probl emo:\ti c 
in roc::~nl tim•w"i1 

2. Historic:elly, WAD JQW1~h ~d~~~tion in Nt:>rtb Alf,et· i c:~ desic.ned as a 
way of a•i.ur1flQ J~wish conu nui ty? 

~- wrw han the community 4:\t l~ro~ inct' l>-'lilinqly t1.,rn~d ita hop€!-e,; in 
r 1tC:'1nt Y~i<\l"'S to J~Wi5h ~d I.le"' ti on ~!11 ~ ltt&Hl\n\ti trJ thiG 1¥111d? 

4. Wh~t cvidan~~ have w~ th~t Jewi$h educ~tion de~~ <c•n> function a~ 
a pow~rful m~an5 tc thi• ~nd? 

(~) Our other two b~~ic aGaumptiona, ekpr~s~od in the ~hoice of Qnabling 
0pti0nm, are that (a) Juw1eh uducatl~n can only be as effective a~ the 
commvn&l fiUpport it enigys, Anrl (b) the lonQ-torm k~y t~ ~rggram qu~lity 
i u the qu._11 ty cf the par'1tonni!L The~r: tnn i'r f \'\~• -Er-om • p0rcuptior1 of LI,~ 
pr00.1e-matic. In the cane of c:omm1.1ni. ty, w~ note "'T'he Jewi 5h c:ommuni ty has 
creat~d notnbltt eucce~s in ••• philanthropy, $OCial ssrvic~fi, d~fQnsa ~n~ 
supp0rt of l!iirael." Th~ pr-obl en, is hew do N~ tr~n!-;l ate those s1.1c:c:cus5es to 
the ji,!ffm:tivc~ !5uppurt of Jli!WiBh md1.1c:"ti.on.. In the c:~Ge o-f pen;cnnel, we 
note "Jawl6h ~ducatton suf fers from~ shortaga of qu~llfjed, woll-tr~in&d 
educatorm." The prohlQm i • haw tc trMn$form • laricly part-t1m•, low• 
at.a.tu'!. ofi&ld of wor·•c intc:i a vU1blR profP.!luion. 

(6) W4.>"V"' c:.nirf .. ,.,.,,..,..,.,..,,.,,.,.11 """ "' .... , .. , .,..,,.,,.,,1 " vvl:.'r d.nn over ag~1n until 
th&1y' ve lo1;st thri12 r- punch. Wh~t wo1.1l d • r-e~ut?r need to i:now to 1H.~e thP.aitl/ 
word$ in a fr~uh context, in their "problcm~tic" ~tat~? Th~re ar~ a 
p~esiblN liMt ~f queztionn th~t mioht ~upply th~ ne~ded back~round. 

Ccmmuni ty: 

l. To whom do~& Jewi'jlh l!!d~c:ation "beli:mo" in A,,u;,ric.:.e? 
Who brought it into IJ):i~tenc:~ nnd why';, 

2. Wl"ty iG thort! no ·central .iddrea!i in Jawl.Mih etduc.:~t.:i.on? 
If tt,~r•f!! i 1; no c:mntr1al addr~u!f>, who r11t1"4 th~ t1.h1:u"".' 
wn~1- l<c~pl;l tht1 open1t ion from f ial l i n,;i into a d<•?cer.nt.r-al i .!ed t:haot.7 

3. Who p~ys for Jewi~h educatiQn? 
Who ~~t5 the bud;~tu? 
How d1d thi~ way of fundino Ari~&? 
Why do~~ it atey thi5 w&y? Are ther~ iltwrn~ttvP rn5&ibl• 
err anQt:tmc.>Mt ts'? 
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4. Was t h e r e  eve r a tim«> when ther*? was* no p e rs o n n e l s h o r ta g e  in
Jew ish * jdm s^ti»n?  1st th e  p rob le m  re e e r i t  01• c h r o n ic ?

ti. I si t h i s  s h o r ta g e  unique♦ t o  Jew ish  e d u c a t io n ?
Hnw nu r p rnh lpm  rnmpflrfa t n  t hr* p n h l l r  **rhn’n l * ,  t n  f ;h r l  s t i  an
e d u c a t io n ,  t o  p r i v a t e  s c h o o ls ?

6 . Why In  the* q u a l i t y  o f  th is *  f i e l d  5.0 v a r ia b le ?
Why arc? th e r e  some r e a l l y  good s c h o o ls ,  camps, program® and a ls o  

come v e ry  m ed ioc re  ones?
Is  i t  p e rsu n n e l t h a t  makes th e  d i f fe rp n e e ?  W hlrh  pprnnnnp l"?  Hnw 
do w« know t h a t ?

(7 ) I t h i n k  h i g h l i g h t i n g  th e  p rob lem #, r a i s i n g  th e  r i g h t  q u e s t io n s
imd anowwing thitm ci«sj»rly will givw un th« n#!*r»Uvc *׳#*f »*f«K

•i
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4. W~s th~re ~ver A tim~ whon therQ w~• nD p~rgonnal ahortaQe in 
Jewie~ n~uc~tieN? l• ~h• p~oblem ~~~~~to~ eh~o~,~~ 

5 . lo t his ~hortage un1qu~ to Jawieh ~ducation? 
Hnw rln.-"I. ru1r r,rnh1,-m ('"Omfli'IF"P tn thP ru,hl fr c:.rhnnl9'p t·n ( ;h,..fntiiln 
~du~~ticn, to private cchools? 

6. Why i~ the quality of thi~ fiuld ~o v~ri~ble? 
Why ~re there some really good schools, ~~mp•, prcijr•m• •nd al~o 

a0m~ very mediocre cna•? 
I& it ~er1gnnel that make~ the differ~ncP.7 Whirh prr ~nnnrl? Hnw 
de WQ know th~t? 

(7) X think h1Qhliohting tha problem•, r•i ■ing th~ right quaati0nn 
aMd anmw~~in~ th~M ~lo~~ly wilJ ~ivw ~• ~h~ "•~~~tivc w~ asak 

- . 



/MEMO TO: Joel Fox

FROM: Henry L. Zuckei

DATE: March 2, 1989

COPY TO: Arthur J. Naparstek, Stephen Hoffman, Mark Gurvis,

FROM:

David Ariel

I am pleased to react to your draft article on the subject of "Federation-led 
Community Planning for Jewish Education, Identity and Continuity." It is a 
very well conceived and written exposition of the subject. It certainly 
merits distribution to a leadership group in Jewish education and to 
federation planners, and I hope you will find the means to circulate it and 
get feedback.

The paper suggests a number of ideas. First and foremost, I think someone 
should be commissioned to prepare an article (possibly a book) on the subject 
of "Ideas that Work" in Jewish education. So much has been written about the 
poor quality of Jewish education that we need to emphasize positive aspects 
of the subject. Emphasizing ideas that work would be a positive contribution 
to Jewish education and Jewish continuity. Moreover, a good publication on 
this subject would advertise ideas and programs that can be replicated in 
different communities. This suggested publication should be commissioned 
soon, probably as a product of the Mandel Commission on Jewish Education in 
North America.

An entirely different thought: Can the CJF, JESNA, JWB or somebody else,
prepare a paper covering communities other than the nine which you have 
covered? You indicate that there are a number of other communities which are 
in earlier stages of planning for Jewish education and Jewish continuity. I 
think we should know more about them, both to make our picture more complete 
about what is going on, and to encourage these communities and others to move 
forward with their planning and implementation of Jewish education/continuity

My third thought is that your article should be presented at a meeting of the 
Mandel Commission as well as to the CJF. I plan to discuss with Mort Mandel 
and Art Naparstek how they feel this material should be related to the work 
of the Commission.

Finally, I want to say again how happy I am that you have prepared this 
excellent article, and I'm glad that I had the chutzpah to keep after you to 
fit it into your busy schedule.

programs.
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COPY TO: ~rthur J. Naparstek, Stephen Hoffman, Mark Gurvis, 
David Ariel 

I am pleased to react to your draft article on the subject of "Federation-led 
Community Planning for Jewish Education, Identity and Continuity . " It is a 
very well conceived and written exposition of the subject. It certainly 
merits distribution to a leadership group in Jewish education and to 
federation planners, and I hope you will find the means to circulate it and 
get feedback. 

The paper suggests a nwuber of ideas. First and foremost, I think someone 
should be commissioned to prepare an article (possibly a book) on the subject 
of "Ideas that Work" in Jewish education. So much has been written about the 
poor quality of Jewish education that we need to emphasize positive aspects 
of the subject. Emphasizing ideas that work would be a positive contribution 
to Jewish education and Jewish continuity. Moreover, a good publication on 
this subject would advertise ideas and programs that can be replicated in 
different communities. This suggested publication should be commissioned 
soon, probably as a product of the Mandel Commission on Jewish Education in 
North America. 

An entirely different thought: Can the CJF, JESNA, JWB or somebody else, 
prepare a paper covering communities other than the nine which you have 
covered? You indicate that there are a number of other communities which are 
in earlier stages of planning for Jewish education and Jewish continuity. I 
think we should know more about them, both to make our picture more complete 
about what is going on, and to encourage these communities and others to move 
forward with their planning and implementation of Jewish education/continuity 
programs. 

My third thought is that your article should be presented at a meeting of the 
Mandel Commission as well as to the CJF. I plan to discuss with Mort Mandel 
and Art Naparstek how they feel this material should be related to the work 
of the Commission. 

Finally, I want to say again how happy I am that you have prepared this 
excellent article, and I'm glad that I had the chutzpah to keep after you to 
fit it into your busy schedule . 

c/ 
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SUBJECT! I 0STON T i l l  U K f t T

E
N

יזך ז  le ft Cleveland ac approximately SstO a.n. •nd arrived at Logan Airport At
in  10 •,m, My ■•h*4ul* («1 (rh* day Am I inM v<rh .lA«mph Rittwftr ייוו*י<***«■! ■ 
K* from 10 Co U  e.m, which look pi *fit! purely in hi• •AC and the remainder i t  his

office «c >r«nd!11 University, follow•* by « two-hour meeting with faculty of 
1 th« Horn*Win Prograa at grande18, The faculty included Susan Ihovice, ly lv U

0  VUhMAA lArry *r.*rnh«r*. At: M S-r-* 7 m*f siirh ,lMh_RJkin and iaaanh .

Jo t waa intrigued whoa 1 outlined the aspects of "The other Anertce" 
and ssveral ether reports •f a similar nature, We draw parallels, 
and if  you a*• interested> 1 w ill dev•Lop th• owtllna for you.

p  Reiner and chat waa follow'd at 21i0 p,m, with a Mating with Barry Shra!«,

]? I returned to Cleveland via Continental Airlines at 41 SO p .a., arriving in the
ן  c ity  at 6 p !•• and at haae at 6:30 p.m.

C  X. KeetlM Jtleh ■Touch Rata.r
E

A, Discussion of paper on the atat• of Jewish education in North 
^  Auerlea.

0  Thia la R d M t'i esalgniient and wa talked about way# of organising

E the paper. C indicated that Z waa not familiar with the body ef 
literatus• with regard to Jewleh eduOAtion* hut Celt that there Mai

1  muah •e be leavnod fro■ related eubjeel areaa. 1 asked hi• i f  it  via1
]7 true that •,any regard Jewish education aa very d ifficu lt to gteb hold
0 utt m *u nuivtplwue l*«k1 fair!•! *M  with » « v »  w«1<
5  data base. Joe indicated this was true.
IP X said that 1 fe lt hie Major challenge was to put forward a statement 
^  on Jew(,ah •dueation in North America that would define the problem in
F5 a ■annar which aeuld atisuilate end engage lay leaders as wail aa
irv educators and intellectual•■ X pointed to a nuabor of works in other

areaa Ilka Michael Harrington's *The Other Aaerlca" which was used as 
1L  the bails for having poverty become a national public policy issue

and stimulated scholars, foundation executives! politicians, and 
government o ffic ia ls to cake aotion. This la tha typ• of paper,
monograph or hook, that is needed on Jewish edueatton.c

E
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PAU,H 

l)ATfl 1/3/H 
,.a,LVl~Q TO 
YOUA MIMO 0f11 __ _ 

IUIJiCT1 

t t.h C1•v.111tid aa IIPNMluCtl)' l11D 1,'11, tni 1rrhd al: ~lln .Url)OH It. 
10 t, 111. ~ 11helfUl• I•• "'• ••r ,ut,1141114 • "'""""'"''" _..,, ... wf l'h ,ll\•1'1'h ll•t1111r 
tr,■ 10 col~ •••• wt\lGh ••• ~ plait, par11y ,. hu •• , 11'4 c•• CtMlMer ., hLt 
effLat 11 lrand1L1 unLwr1tc,. tollo"'4 •1 • CWO•hour 1111Ln1 vL~ ltew\CJ of 
th• Koi-nOdn ho1ru at llllld■h, 'ftla f11ulc, Lnal.uded 11&1111 lh1Yll11 lrlvl& 
•hhlllAt'I AM '"""I' llr.111Pl'IIIIPI, All l,•1\.cl.- ' 111'11 WU'J\ ,IM)\JJk.f.l'I 111A .Z.UDh. ____ _ 
leL••r IN chac NI toll~d •• a,so , ••• WLth I ... ,,111 wltb lani lhr111, 

J ratl.l.rMd IO Cl1Y1\1M Yi& Oo■CLMnC&I. A1r\LNI It •1SO p.1,, 1rr&vln1 ln tht 
alcy a;• p,■, •"' al haae •• 6:30 f·•· 

1, l!f.t•CLDI yttb la••ab Bt&m•F 

A, ~,.,~.,,,n ., PIPIE on ,ft,'"'' tf J1wi1b 1dwo1CLOft ln Morch 
MHLH. 

'lhh ,. ltUH1 I lllllNIHI Uld w Ollkad MN\\ va,1 II eraantd111 
Ch•, ••••• l lndLD&Ctd chit Z VII MD h•11L1r vLth Cht bCdf ., 
\ilaratv.ce wleh r•1•r• to J1v1c ~tlo111 ,~c e,11 cha; thtr• v1, 
IW8h II bt 111111, hN r1\1t1i 1wajNI ar111, 1 ••kl• hL• SI LI-•• 
''"' that .-r l'llpri J1vUI\ ...... ,. U YlrJ dSHl.01&1.t 10 ar•b htldl 
"'' •• "I IWMlojl\"' ... _,.v\llCIII 4o'k-'- '--"- ra11., •1'AI Whh r, -v, -•----
daCI bale, JN LMSOatacl 11\S.1 WU triw, 

i 11Sd G\&& J 111, bta ujer w111q1 v11 to p1&c rorv1rd 1 1t1C1111tnt 
th ,.~,,h ldl&lltioft ia Jor;h ,.,,&al Whac wo"1d dlfln• thl pro\lt~ &n 
• aannar wllloh Hu\i •t.*l&e. w '"I'll 111 b1Mr■ 11 nil 11 
1duo1t1r1 IM 1nc11111cual1, i Jointed co a ~uab•r of worka in och,r 
lflU 1SU XJ.ob&tl. KudqC1n'1 •the OCI\H Aaerh1• whieh ~ .. l&ltd .. 
the \1111 r,r h•vln1 powrtr b1aa■1 • nact,u1 p~\i1 po1Scy t11ya 
IM 1Ci1NJ.lttd HMlAH, ltUD4&C1on IKII\ICL'YUt p11Lcld1n1, '"' 
,~~•111a1nc 1ft1at1l1 co ta~, &0tio1, Tl\11 ii zh, t,p, or ,ap1r, 
NMIC•p or ~•11, 1h11 ii r..1,14 on JavL■h td\&Htlaa, 

Joi vu Lacrif,111 whlD 1 CNCllud the 11p1oc1 ot "Thi Qth■r A~•iLa•" 
w 11v1111 ethtr r1pora1,e11l■il1r •••~r,. Vt draw p1r1111\1 1 

ln4 ,r ''" .,. LfttaNtlad, 1 VLll dtwlop ;h, •~tlLna for 101&, 

,,,., ••itu HINT■ r, IN {I 1-"I. 
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MnUngi vlfih l u n n J h t v i M .  a v m 11, M f l 1n. mfl w r y  Itirn te tm

Flaaae refor to eh• attached ninutoe of the meeting which put forward th• 
leiues that wave railed■ In auaaery, the key laaua that may ba of nose 
Interne to you la tha affirmation by thevita, Fiatonan, and Itarnberg 
that an implementation aeahanlaa La a aound etretegy, Sheviei indicated 
that aha ha• completed a •utvay of 75 yarn  of JewUh education in tha 
Uni cad Statea, and what had been lacking in ®any rapovta and commieeion 
aeudiaa of eha paat had baan an Implementation mechaniam.

There wa« alio agreement that aanltr peraonnel la an important area to
f « « u a  » .  X  k W 1 * 4  * • * *  • 0 י  א • •  « h * l  « K «  v i n l t i i ■  y t t y tn l
important! You nay want to refer to No. נ In t)1a note* Af rh» 4n
Whioh luaan lhavit■ apeak• of cha naad Ba create! not only an
intellectual baa•, but a omuaon viaion and a common language by which to 
apaak of chan!• in tha fie ld  of Jewiah education!

M|> mmfmrrmimh «• «kl<1 4 m *Vi•*, <•*, 1• MAh *»«h *t ko«»
mettinge 1 hava has on tna auojecc. anavita, natimen. and stembarg are 
bright! committed to Jewiah •duaation! and vary knowledgeable. 2 f« tl 
that w• could gain a lot by building « m m  of ataff •upport in th•
United Statea and, I f  we •ould organise a network of people Ilk• Shovitc, 
Flehaan, and Iternberg, ua would do woll, Va need to devlaa a etrategy 
to involve then in out  work. 2*11 talk vlth re* about how we do thle.

tim ing jtlEh Jftrt, Ukifl
I

Thia meeting occurred over lunoh, whloh I heated, and daate with ieau•• 
of outreach. Wo reviewed *lkin 'a letter that waa aharad with the 
ylaiming eoaaitteo. Ipecifioally, we apoko of bow boat to oonneot to
GAJK. ilk ln  auggeatad that ho alght be cha peraon 10 aall I l l i c i t  Ipaok
•a he had * good reletionahip with hid.

W• *1•• •M**pwt*t• v iy i in whl«h •ha Oonvni*»i*n •pm 14
participate in tho GAJK conference in Auauat, Xdaaa included eha 
fallowing!

A. A *ajar presentation by the Coaaieeion ohalrmn or other tap lay 
leader• of the Commie ■Un at a plenary aaaalon,

I .  Th• Conaiaaion inviting a ll intareeted participant• of the conference 
to a Coamiaalon-aponaerad activity, which aight include a forua in 
whieh proaentetiona by different commiaeionara are ned«, followed by 
an informal recaption.

C1 Commit a ion••ponaocad wotkahopa

We agreed that i t  would be beet to dlaeuaa thee• ldeaa with the 
Cottnlaaion chaim n, loymour Fox and Annette Hoohatcln, and at tha 
aamo time, to get a •on•• from li llo t t  *peek aa to what waa 
poealbl•. Ilk ln  iodioatod *hat E llio tt did work with the progren 
committee although ha vary auah called th• •hot• on the oonferenoe,

M~R £ '81 11• II ~RiMlt~ COR~ PAU,H 
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11. H11s&n1 ,icb •u•en •b•v&s• •xi~i• ri•bmen •no tarey •c•rnhtU 
Pl1111 rttor to tht 1c1-h14 ainucot ot cha me■tln1 whleh put forwttd ch, 
ltl\WI that VIVI lliltt, In 1\11111~1 th• keJ ,11u1 Sha, NY-• If fflOIG 
l'l'\c11111 •• you l1 eh■ attSrrucS1n ~1 lbevlt1 1 ri1bnlln, and 1eernb1r1 
Dhel 1ft ,.,1.11n11,,on 111h1nS1■ ,. I IDlllld .,,.,.I)', lh1v,11 ,~d,1111• 
cue; IM bu HlplH .. I IUl'Hf ot U :,aau Df J1wbh 16uaacSon in Cb• 
Un1"d IDIDII, Ind""'' hN b11n 11o~ln1 Sn 11ny 11porc1 INI •0111111,,,,on 
1cYdi11 et the p11t h14 b11n an ,11p1111tnc1cion m1oh1nt11. . . 
'l'h1w1 w11111011r11■1nc chac 1an1or p1r11nn1111 an SJ1porc1nc 1r1a t1 ... ... ... ... ...... -·· .. ·····-· -· ..... .... .,. .... ,, .. ,.... . .. 
, ... ,,1ni, Ytw ~ Wlftl •• , ••• ,UNI, 2 '" tll• notll ftf DI Nlt(f\l 1~ 
wbtoh 1'611ft lhe,,,. ,,e•k• •f Dhl Mid •• 011111, nol onlr •n 
,nt1ll111\1al b•••• kl• •oaoft •Stion Ind 11ou1n l•11ju11• b1 wnla" to 
1p1ek gf a11in11 Ln lhl field er J1v,11\ 1d~111&1n, 

.................... ·"·" -····· .. ·"··. , ..... ' ' .................... . ·••1Ln11 '~IYI ftlO 1ft Cftl IUIJ ■ac. •a1v1ca, lLDb■ln, Ind ~t•rn~1r1 •T• 
brtpc. 0011111&11,d 10 J1wl1h 1du111San1 an• VII)' Movl•dae1111, z rail 
thu n Hull$ pin • Soot lt1 bul.lo1na I tt■a1 of ndf ■ijppor1 1n 1:h, 
Vntlld IIIDII 1nd1 ' ' we ■oul• 1rpnS11 I ftlCWOR 1f p11,1e 11kt thovlcs, ,,.wn, Ind lc1rt1111r1, WI wou1d do wel1. WI l'lleA 10 d1Yl11 D 1cr1t■11 
w involve ••• ln ws worll, 1111 1dlt vUII hi 11>wc how Vt do cl\11, 

tn, HMF4DI vhh J9q 11ktn 

lhil 1111ln1 ·••urr•4 IYII tun1h, 'Whlth I h1111d, 11\d ·••le wle~ l••u•• 
., Oijlflllh. Va r,v,aw■d 11ktQ1D laccer 1h11 VII 1ha114 vtth lhl 
ph,mb1 1DMh•11, lptta.fioaU.y, wt 1pou If bow NH co 00Ma1c u 
CA.JI , llkln •1111•111d ~hlC hi ■ipc N 01 PIIIII\ •• ••11111,,,. lp&ok 
II ha hl4 I '"' 1111c&1wl, .,cia bi.a, 

. v •• , •• ,, ........ . ,,.,.,., ... w•1• In..,_,.~ lhl o, .. ,,.,,ft ,.,,.1. 
p■rcidp11t '" Ill• ~I ltl\llHDOI '" Allf&II, 111111 lnc1U4•d cha 
11uov,ft11 . 

A. A IIJII ,n11nc1cStn by ffll o .. , •• ,on oha,hlln ,, othll ,., 111 
111,S.r• ., Cbl a,., •• 1,n II I ,11Nr, llllllft, . ' 

•· 'lh■ Caul11la11 ,n,ic,na all lnura111d ,,,c,ospanc, ot th• e1nt1r1no• 
•• • a ... ,,,,on°1p1n11,1d 1acLvsc1, whtob ai&hl in1lud1 • for1i111 tn 
'lhith pn11n1;11Lon1 ~Y ,,,e,,., 0111111111lon1r1 ar■ u'41, l■l1owwd bf 
•" inf1rnal reo1pclon, 

C, ~11111i11ion•1pon■o11, wo1~hop1 

Va •r.•ad ch1I ii VV\ll' ~• \111 lo •1•1\&11 the11 1dlll wich th■ 
C1111 Ilion .,.,run, 107118\lr rn an4 AM•~~- HoohaD1ift1 11\4 IC Chi 
IINI c,., Cl 11c • IINI lr•N 1111,,1 ., ••••• II what W■I 
P•••ib1•. 1ik,1 iad11111, 1h111111eca d&d wrk wl~h cha pr~1r1• 
.... , •••• llltllYf\ hi var, auab 0111., \h• ■boll·~ Chi oonf111no1, 
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H i t t i n g  W ien  >uaan S h a v ie s .  a v l v f  t 1«K m b . and L a r r v  l t a ™ b a « »

71*111 !1•far to eh• attached ninutee of eh• meeting which put forward tha 
laauas that wav• raleed• In sumeery, the key laau• that My b• of nose 
IntevMt 80 you la tha Affirmation by lhavlvi, fishman, and ie*rnb*rg 
th it in iap liiM M tlM  M a n ila  La • aound a tta tiiy , thaviti indicated 
that ah• hue completed a aurvay of 75 yaara of Jawiah education in th•
Uni tad States, and whst hid besn lacking In nany reports and eomniasion 
studies of eh• past had baan an implenenteeion mechanism.

Thiva was alio •!matne chat ••nlo* personnsl la an important srea to
•*««■ A »lkl*4 M u  «S •|v*»ntnl v*« «k*« 1h« * it im  1«
important, You ■ay vine to rafar to No. ג in tfit nocaa <1f t!ha »***<«* in 
which lussn lhaviti •peeks of eh• need 80 creat•, not only an 
intelleccual baa•, but a oottaon viaion and a common language by which to 
epeak at chan!• In th• fie ld  of Jewish •ducatio n ,

M|> M1nt»Hk ■1 *kin moMm* 4* #*«■ 4■*, 1• *»״• »< *V* fco*»
meetings ג have haa on en• auojaot. xnavita, mtupen, and starnbtrg are 
b r ig h t ,  committed to Jewish eduaation! end very knowledgeable, 2 feel 
that wa eould gain a  lo t by building a tew •f ataff support In the 
United Stab•• and, I f  we eould organise a network of people Ilk• Shevtce, 
yithman, and Icernberg, we would do wall, V• need to devisa a strategy 
to involve th«a In •u* work. 1*11 talk with rax about how ue do ehl•.

Mu tin* xlth Jatb lU ifl,
I

Thia mooting oecurrad over luneh, whioh X hosted, and dealt with ieau«e 
of outreach. Vo reviewed Klkin'a U tta r that wa• •hared with tho 
pi turning eeaaltteo. Ipealfioally, we •poke of bow boot to aonneot to
CAJI. Ilk ln  suggeeted that he night bo the person to ta ll I l l i c i t  ■pack
as ha had a good relationship vith  hi*.

Vm *1•• dlaawaaad • n n p ilM * waya in whlah •ha Oammiaeian 0«wl4
participate in tha 0AJ1 conference in August, Idea• included the 
following1

A. A AAjo* presentation by the Commission ohairnan or other top lay 
leader• of the flommiaelen at a plenary *•ssion,

B. Tha Commission inviting a ll interested participants of the conference 
to a Baanission•sponsored activity, which night include a forun in 
whieh presentations by different couutissionsra are mad*, fallowed by 
An infernal reception.

C. Conni*•ion•sponsored workshops

\fa agreed ehet i t  would be beet to diaeuas th••• id••• with th• 
Sonnliiion chaimon, loymour Pox end Annette Hoohetein! and at th• 
•an• tine, to get a aenee from B llie tt Spaek aa to what was 
poealbla. Ilk ln  indicated that E llio tt did work with th• program 
committee although he vary nuah oallwd the shot• on the conference,

M~~ I 1 11 JI• l l PAI Ml E~ CORP PAU,H 
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11. H••s&n• ¥&Eb •v••o c•v11• •vix,, r&•bmer •nf t•sa •c•rn)•u 
,11111 tlflr t• Chi ICC&ehld ■in11te1 gf Ch• ·••tin1 •hieb ,~r: tarw,rd th, 
lll\HI thll v1r1 ,., •••• la I\IMIIY, ehe 1ce, &1111• 1h11 NY-· If ·••t 
lnc1,111 •• ,ou l1 1h1 att&ruclon 11J lhev&t■, ri1bniln, and 1c1rn~•r1 
Iha, 1ft i-,11■tftlll,1ft IIWlll■ LI 11111ni 1,1111g, &h1•,11 i~d&IICld 
chat tbe bae 11■p111:1d & 1urw1 oe n 71&H 1f Jtwhh ,,uut&on 111 r:bl 
un,~• ·······IM""'' hu 'Nin ~--~,n, Lft llny IIJOICI -~· 111111&11,on 
ltijdill et Chi p11r: heci b1a.n 1ft St1pltllf'ftCtCS1n m1ob1nta~. 

11\111 v,, 1110 11r1p1nc chat llftltr p1r1onn11 La an l•pDrc■nc 1r11 co 
•• • ... •• • .., • .,.,, .... •• •••••-"• -• ••• •"-• .,,. , ... ,•r•' '"' 
l••fllftl , Y111 aa, 11an1 II r.r■r u No, 2 t.■ 1911 not:11 at 01 NH("I 4"' 
whloh lwi1n llha•,i1 tJll~I of lht nae• DI ar1a111 nol oni1 •n 
&nr:1U1U\1&1 ~ .. ,. ~• • 1a.o1 •&don W • oouon l•n,11111 b1 llhlah to 
1p11~ ut Ghin11 ln lhl tl1t, et J1vl1~ 1d11011&1n, 

..................... ,. -····· .. .-. ... , ...... , .......... _,. ........ . 
NIICLRII & ftlYI hlO 1ft en• IUDJlat. •n1v1c1, rLtbHn , &"4 Mternb1r11T• 
brtahc, coa&c11d 11 J1wl1h 1du1~1&•n, •ft• "'l'Y kl,wl1d111,L1 , % f111 
'"'' •• •ouH 11111 • lee ~ kll411\1 a ttam If n,u ,~9porc ln cha 
V~11d 111111 an,, Lf v1 ••11i• •raan,11 1 n,c .. n or p11pl1 ltkl lh1v&c1, 
Plllllllftl Ind l11ru1r1, •• would do well, WI n,., 10 d1v&11 I 1t11t•J1 
w lnv1J.v1 ••• 1n "" worll. t•u 11'111 vs.a ha 1bw1 how H ,e tl\11, 

IU, ts,,,t1n, vb,b Jpq 1),k4n 

ftlh 1Hl&n1 11111111, 1Ytr l11n1h, wh&oh l hoet1d 1 "'' dtalt wOh , .. , ... 
If 11.1,, ••• b. Ve, •• , ... , 11ktn•• ,,,car Chai VII 1har1d v1th cho 
pl1un,n11■-&1111, 1,.,,r&11lly1 "'1,oa 1f bow MIC to 10M101 10 
CA.II, llkln 111qe111d l~ac he ■i,t11 M &:ti• p1r11n 11 &111 ltl,111 lp11~ 
11 h1 hN I 1111& rtlll&tuhi.J wi.~ bl.a, 

v •• , •• ,, •• ~ ••• , .,,~., ... ~,,1 &R _,,_,.~ lhl o,,..,.,,.n • .,.,, 
p1rclclpac1 Sn 1M GA.lll ••ftl•r1no1 ,i AYpil, lelllt 1aclW!1d Ibo 
l1U.ow,1111 

A, A lljH pn11n111Stn ~ d\1 c .. t■dea •h■inian er other 11, h~ 
111~r1 of ~bl Coui11&1n 11 • p1tl\lf1 ill■lOft , · 

a. The C1al11&1m &nvtc,na 1'11 laMr1110• p1rcla&p,nc1 •t ch• conf1r1no1 
111 G■-l11lon•1p1n11r1• 111&v&c1, whtob ■&lhl &MlYdt • Coria in 
wS1h pn1on1tc&on1 ~, ,,1e111n110MS11ton1r11r1 ud1, fo11ow.d ~1 
1n Snt1rm1\ rea1ptlon. 

C, coalH &,n • 1,-naoia, fft"-llop1 

V• ·r.••d thel ,. VM&1~ ~- \111 •• dillUII thllt 1dlll wich Chi 
COM .,,on th&1fllft, '''"°"' ,ox an4 Annt~CI Hoohlllift, Ind IC Chi 
1111 CL■1 1 Cl p~ I IINI fr111 lilLIII t,11~ &I II whll WII 
p111ib11. 11kin ladStlCld 1h111111111 .,,wrk ~,ch Chi pr11t1■ 
11•&1&e1 alltinp u wq 9Wlb oaU■41 th• ,hoca on chi 11nfHtno1, 
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H a .tin , with iATiv  ah»aae

Thta meeting occurred in ferry'a office, Aa eha *ccAohod minutes
indtoat•, two point• war• rateed:

a , College •tudanta repraaent •n uncapped pool o f peraonnal fo r Jawleh 
O4U0« U « n .  M V r y  1• O O lB lte e ft  Uf W t l tU li*  wIuW u u ll■ *•  atu ikcnka and 
bellova* varloua ptograata oan bo tee ted  in  th* loecon • ( • • .

5. Whan I  aeked lartfy ■bout oho tmpUmnMtlon Idea, h« *,*•ponded by 
putitlftg fatwaad fcna n«1L»n •( •y1Mge>gu*« aa fh* way in  whlah an 
Htpleoentatlon •eechaulan oould 0• organlaed, that la. through 
xynigoguoa. lo rry  waa very hroaful in  arguing for a aynegoguo 
ULltmlauiwti tv Jaalalt eduaetUn, X waa ImfMaead with hie vlalan •n 
tha aubjeoe,

K< ,w  .n 't !  war* 1 mr.M 1 n e«nmlttlna to th• »«* ***״ *****• AM 7 Mtivaftttwv |iUi• !•««%•■ fntr

..•. ' 
· tv , Ho Hus wt,;b lfEEK 1hlW 

Thh m11tLn1 aaaurred ln l&Hyt I ,ruaa I Al Chi AtUlhld 111ftUCH 
tndto11e 1 •wo ,,,nee v■r• r1t11d1 

A, Ce1L•a• 1cl&dan1■ r1,r111nt •n unc1,p1d peoi 11 per1onn11 tor J1wl1h 
ICl~OIUCII\, a&rry I.I IOUl111• wt Vlllll,•11~ wl i.h wwl.1•1• n1o11'•11h ■ri4 
~•ll1v11 v1,1ow■ pro,,_, 11n 1to ,,,c,t In th• loacon er••• 

I, ~n l ■lkld IU,:Y altt~I Clhe pPlaanNlitn id11, h■ 111ponded ~1 
P"•u111 ••..,••• ~he M■'-e11 ■I •JINPI"•• u rh• 11111 h, 'whhh an 
,1pl1111ncacten •chant,■ owi, ~• 1r11n,1,,, ~h•c l1, chrau5h 
•1ftll•P•• 11111111 ,tr, tor11t~l tn 1rIijLn9 for 1 ,,na1•au• 
u,L1t11t•i..L,u1 ~-- 17-■ L•" ••~ .. '-"• S w.■ ~•••••' whh h-.■ vu,..,.. •" 
W 1Ylli~HD, 

...... , 

' 
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&6NJAMIN U. HOWNIITBIN PKaUttflM IN JEW ISH  COMMUNAL ©SPVlCE 
Br‘*n ti*ill U n lv * r» H y, Waltham, MM 02264-9110.׳

Pr*s*sn t1 A rthur NapmrsteK, Joseph Reim er, uuaan S h e v i t i ,  tt/1 v l « 
Piehma/i, and L u rry  S te rnberg

1. A rt dtQ*n by •eying th a t  Mr. Mandel tv  committed to  th i«  
Comrtl.1i• Io n ’ s having  * workaftie im plem entation  m*«hftni*m and, when 
a ikvd* gave * e v e r* ! •Hample* from h i t  ex p e rien ce  0* what luuh a 
mechaniim could Ieoh I lk • .

I

a. A median i * «  developed In  C l• ve ian d  to  dsa l w ith  p o ve rty—  
In  th e  neighborhood# developed to ן  bo c a t a l y t i c !  to  work w ith  
community group* and conned* them w ith  fund ing  *e u rc *»  and 
p ro v id e  th e *  w ith  te c h n ic * ! know-how And t h e i r  it*♦♦ * w ith  
p ro fe s s io n a l t r a in in g *

b. in  the  femeuft F ld n ne r re p o r t ,  th e  meehanl«m wa» John 
H epkino i the Improvement!! of th a t  m vdieal *ch co l v e t  th e  standard  
fo r  th e  pro♦•*sion.

0• During the  Ninon y e a r* , one person concerned w ith  th e  • 
fu n c t io n in g  of personnel in  th e  F td e ra l govftrnment pushed fo r  th e  
**••*Man m* «K• t” a14«1»«l (n « H  tu te-w h i ch-was *  mechanism
fo r  in t a n t lv a !  r * JU V v n *U l'U י1*״ו1ח1ןח ,  p ro g r*״,* fo r f*a*«r* l 
em ployee* 1 

1 '
2. A r t poend th e  question  of whether we can put fo rw ard  on 
in t e l l e c t u a l  base to  e x p la in  how an im plem entation  mechaniem
f ' r t l i l r t  n u a r t U  4■  *  « 4  *  4  m<  *»r\« a  , U *  A H  <• A*• k/Ar< A r e n n e t
w ith o u t * .mechanism i s  aeaa w e igh t, but * mwghanlsm w ith o u t * 
re p o rt  1■ te c h n o c ra t ic  f a l l a c y !

Suaan 8l1* v l U  >!juKh cu< the  rived ka ■׳׳e«tu * ׳ n t  • n lv  י)• 
1nt*11© ctual base , hut a common v ia to r ! and a common language by 
which to  speak o f change in  th e  f i e l d .  The f i e l d  la c k s  a 
eo h estve  way of v iew in g  i t s e l f  and o p e ra t in g  •f i t *  own p o te n t ia l
’  .. • /  11>■* > י »ו י «י י ■״' <*» •«»<••*•;<״ ד!•™■ י  h a  * k a fr  
mechanism 1* the p roduct o t a p r iv a te  v is io n  of «.1t«nyv, "nu  
/nechani mn w i l l  co n tin u e ! but vne *enee o t au eaten  w in  be 1 w*u.
He wondered how i t  1« p a s s ib le  to  c r e a te  a common v U io r i  which 
tiew i* outlaw!. the meehmni »*  I 'l ia e l* .

Lett 1 ץ Oumi 1>um1 y 1th#% •i *h• h«*p« • 1 %h«!% v lH ia i'
be th e  re e o n ce p tu a lls e b  r o le  o f the  ed uca to r and th e  program.
The r o le  of th e  eduaater ha* to  e vo lv a  beyond th e  c u r re n t  p a rt-  
tlimx, ״ un-prof * ita io n a l *U.*tu* i f  the f i e l d  i s  to  grow* and the  
v i t a l i t y  of the program o ffe re d  in  th e  <ew e h o rt hours we have 
ha* to  !»« enhanced i f  the education  i t  to  i1׳mv* e f f e c t .  eerhap*
* t  the h ea rt of *,.h* rtiforin ■i% th e  c re a t io n  h* th e  "commwnity

Ml"IR a •;a Silll PRl l'l lUI ~~111111 P l'\QG. , Qi; 
. ,., ...,. ... ~ .., , ........ .. . , ...,,.,...,, . ....... .. . 111 .. ·~ ........ , .. .. ..,.., ... , . . ....... ,-. . . . . ... , •• , ...... ..., "'' ..... ~ - ......... ..,.~ ....... . . 

81:tNJAl'IIN !J, H"'r(NIITfUN P!llaartAl"I IN JEWIIH C0MHUNAt. GIPlVlte 
u,·•"w•J• Uta'"•"•Uv, w.1,n,1111, M ,,22~4-'110 

tm~•, al Eucwac,i a;,, "'' M&Una kS IGADH&•.Yotx.ar~ 
p~-5~~tt Arthur N•~•r•\•k, JD•~ph ~,ffi~r, Yul•" lhf"ita, lv1v1• 
,,5hman, and L•"'V 8\arnbarQ 

L 

t, """ uoar1 1v ••YU'IQ that l'lr. t1•11~•I u, cam1111 tt■d t;g ,re,• 
C:11111111.•iLc:in'a hiavino • war"lcltH• i111pl~m•ntaUon N9tUP'11• ancJ, wh■n 
••kid, a•v• MYer'al ■Ml"~'·· ~raM hit IHP•r'A ■n;■ a, ~h•t IWI~. 
~ech•nL ■~ ~a~ld l ■ok &&ke, 

1, ~ HCh6nilM d1v111,ud &~ Cl•v•S•nd to faal wl\M pauar.tvo---
tn \he n1ignba,■he1•1, dlYllDPP.l· ta bO ~•talvtic, ta warlc ~,,h 
caM~"'"Y ,,.eup ■ •nd 1an~•a• th■ffl wl~h 4wMd,na •~~c•• •n• 
pro~~•• tn•M _,,n te~nn&c:■ 1 knaw•hew and \heir•\•••• w,\h 
p~efa11&anal tralnint, 

•• In th• 4•ffl·~· PL■Hfter repar,. th• ■e~h•~LIM ~-· ~ohn 
HcpklA~, lht ,m~ravo~•"tm af tha\ m1di,■l aahoal ••~ ~ht ,,ana1,d 
fo, th• praf•■s,an, 

c, Duri I\Q t:n1 NIHQri Y••"•, •"• p•r•cm cancern•• 111Uh th• . · 
functiQtl&n; 1f 11ru"~•1 &nth• F111r1l Q1¥trnmwnt pushed fDI"' \ht 
w,•••"~•" •• tih■ ..... ,..i ••• •••••• ■-1.- lftttHtu~,a~•• a 11111:hanicin 
for lnt.•nuva, r·11Jwvw11•\.A11~ . 11••••"'"' P""••"•111• f ■I" fl'•-•"•l 
a,nplova••• 

' 
2, A~t PC•R~ the qw11tio" u4 wh1~h1r we can,~~ forwa~d 1n 
lnt.■U•c:t"•' llH• ta 1xpll't:11 how .n ,11pa e111en\1Uon 1111ch1nL1n1 
, ,,..,,. ,. ,.,. ... •~• -• •t1•II• • •••••,. .... ., .. , wa ""••.,11•"4 t-h•t• • ~•ftftf"t 
... lt.hMA\ .. • uc:i,an1am UI IHI Wl~lnt' nut Ill ffl ltlihAn l •m wUl'IDull • 
l'"■porl: ti t■i;hnac:r"ltli,: u11ac:v1 

•~••" 111111-.,~l.ill -.i,,wt,,• 111< t►1t1 n••cl ~• •••e•~• .,..~ •"ly •" 
,nt11\oc:tua1 b•••• nut• eomrnan vi1ia~ ani I cOMIIOC1 l•niWlQt by 
which ·~a •PHk D4 c:h1r,,ae in the HIid. Th• fia1cl I Hkl I 
cont1ivtt way o4 Vht~dnt lttnlf 1r1~ gp1r•Urit ctf &ta ~' PDCtn~l•l 
I ■ ' f I t ' ,,.•III ,.., ...... .... • .,........... ..... .. .,,. "" ·-·.. • • '"r: 
tnaChlftillfl ll tl'\a praawc:t. llt A p!l"IVIU YUiUIII g1 ~lllllll\jW1 \. •• 
lll■l;htn,1111 W\11 ca"un ... 11, CIWI 1;,, .... ,, •• f,). m, •• ,.,,. WIii -· l.wwl,, 
Ho WOf\der■d hDW ,, &• plllibl• ta c:r11t1 ~ 11111«\0~ v&wlan ~h&ah 
,r■wlll C11o11il ■wl. ti'\■ 111■■h1111'\&H1 ''••••• 

~1111 I t' CU,■1 11~•• Iii '•wrw• ■\ell -~•- ■- -1■1• ~ •• ,.. ■ I •1■1•41 ,_., .. ,_,, ~,, _. 
b■ t.no re11,11:e,,~• lJ•c role of 1t1• eauc:a,cir ind t.n• pr-a9reM, 
Tt,• ,111 • a4 th• 11dwu\11tl' t,u la ■vol 11• b■v;r,cf u,e cu,■,en, ,.,.t
t 1 e11, nc.an-p•·of■ui~n•~ H.1tu• U thtt UeU is ta tr~•• 1r,a ct11 
Vl ~•Ii \)I af \h• lilf"Qgr·u of hr'lf Ln tn• h1w •hgr\ ' h•wl"M lirf• n•v■ 
h,H ~Cl la ""'hettc.ad U tt,f •cl~c:•tian it ta "'""' efff.'ct. Jvrh•P• 
ot ,11ca hteri af llto\f ,..,,a,..,n •i• the, crenicm uf ti,e 11 c:nm1111■1r•"V 

• 
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a

*due ato׳ who worm ״׳׳  fu ll- t im e  I.ח a v a r ie t y  o f »na h e lp *  -
4aflM0n the mgni e f f e s t i v e  program. That r e q u ir e *  the in f la t io n  
04 now education  * lo t *  *ltd funding to  h e lp  synagogues c re a te  
theft# fu ll- t jm e  p o s it io n * .

fluaan Bhwvita wondered U* it'•  at 411 re a lia U c  to envifilon 
pralftNteieneiiJUng the teee>1i* f  «<#rp. Perhaps u« have te elm at a 
prof 0**1 ®Mil cora af *enior educator• and <1 tnare dedicated corpt 
of *vocational teacher* who are trained and dtrested by the 
*enior educator.

1• A r t  wondered I f  i t  mud# ■*פח• to  th in k  of *  mechanism l i k e  
fchw N atlon•  I Rndowmgnt o f the  A rt•  (o r H um enitie• ) which i t  
c e n t r a l l y  ad m in is tra ted  hut which fu n c t io n s  by * t im u la t in g  
a c t i v i t y  In  tin* lo c a l com m unitle*.

S y lv ia  Ki*hman ra»pondod th a t  what i t  c r u c ia l  1• to  ■ t im u U te  • 
lo c a l a c t i v i t y  th a t  re q u ire s  co o p e ra tio n  between in a t i tu t io n •  יי 
l i k e  4CC'• and aynagogue■ - who do not n o rm a lly  co op era te . 8u»an 
S h e v itu  * g r* 1ta W ith  tho g o a l! but rem inded u« o f th• c r u c ia l  
•׳ cu ltu re  gap" which oh 1st• between communal and denom inational 
o rgah lxeU eriD  th a t aci o fte n  undermine• t h e i r  e f f o r t *  a t 
co op era tin g  to g e th e r,

י • Je*epk Pelmet� **fee* i  r 1 u 1 1 � w*» e v»»yt> lu  U  i<Jy* • 
"cultural gap." Worry flterriberg •poko of •elect profe«alonal� 
from  •*ch �world" coming together to 10*rn the cglture of tho 
other world.

»

S y l v i a  PI*hman •poke of le a rn in g  by do ing - p u tt in g  c o o p e ra tiv e  
p ro je c t*  in to  p la c e  teach ing  tho p ro fn a s io n a l•  a common language. 
Buean lh*v<+r r a 1<H 0**14 th a t **eh • te a  m*v אל*  be t*r<*p«r»e i t  1
order to  work to g e th e r*  S y lv ia  Piem an saw in  th e  •kamp 1 *  o f th• 
Synagogue co u n c il a htopergl •ign th a t  d if fe re n c e ®  <ln
denUftii nat-4 nn) rn u lr i h» nvnf'ctiiM in  launah ing  *  J o in t  p f t ju o k !

5. A rt remarked th a t  he was h ea rin g  support fo r  th e  concept o f a 
c e n tra l lriechaniam of im piem ontation. B y l v i *  F iihm an agreed ־  i f  
it, wAtt ur1d«r«ttood th a t Local com m uniti** have r e a l inpu t in to  th e  
p raceaa . Guaan ih e v i t «  agreed th a t  working w ith  • e le c t  
eommunitle• made «en«e and th a t  a p lan  ■for im p lem entation  th a t  
broke through thin t a lk  wa« needed. On a community le v e l  you h»fl 
a chan•• to  get o ro a n iia t io n a  to  cee th a t  co o p o ra tio n  can be in  
t h e i r  en lig h tened  * e i f « in t o r o « t .  That 1• h ard e r to  a c h ie v e  on a 
n a t io n a l le v e l*  A r t agreed ־  •eying you need th e  n a t io n a l body • 
a« a ,fund ing  mechanltm. but im plem entation  ha• to  be 
d e c e n tra lis e d .

6■ A r t  eakadi What 1■ the  in to U e c tu a l  daee th a t  cou ld  g a lv a n is e  
peop le  to  move a c t io n  and begin to  *newer qu ee tlon e  l i k e  how 
c e n t r * l i» s d  ie  d e c e n tra liz e d  fthould tho meehaniam o e? Suean 
ih ev itt#  warned 0+ d i f f i c u l t i e *  due to  Ja ck  o f a data  b4e* .
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llduc:~to,· 11 who WCII''"' h1l l-\llft!t ~" I lo'i!lf"let.v gf •• u,n9• ·"a h■lr,, 
·h1M an t.li■ 111~r11 •ff1lit Ive t,r~r-n,. 1'h1t ""qi.ttr•• tr•o c.,.••Uon 
uf nlilw •tlucattCl'I alQh u\d f11nd~n, to !\eh 11yn11ooun G:reate 
thw1• f~11•\S~, po1it1ont, 

8unr1 w1,11tH.il wund•r•'1 U H'• o.t •11 l"Dal,ht:1c .to tnY&IUlft 
,,,..,,.,111,t •"l•U • h11 •~• i1,u1H "t ... ,.,., ""•""'.,!I u• 1-taY■ '• ■I"' e\. • 
r.ir1f11,&Gl"\Al cor■ ;f ,en&ar wduc:1hw• end • ,nor• d1cUc1t1d corp• 
gf •~oc::.it, on11 o,c:,,,,. • ..t1a •r• va, nu 111na au i-ei:t.ed vv t.h• 
Hnior 1du~1tal", 

1, 1¥\ wa~d•red Lf ,i ~--• ■■na■ ta th1~~ nf • ••h•nlu like 
bh• N•t•aneL •ndOwffl9nt o• the N"t• Car ~umanl\4 ■•) w~\ ■" i ■ 
i:1n,,.1nv 1am,n,,,,.1t,ea llyt ..ihlc:ti func:Uana tty 1ti11ultUnQ 
•;th'lty ln \h• laca1 c:OMUn&tlel, 

lylYl1 ~••hman r•1pond9CI t~1t wha\ ,, crwrl1I &1 \o •\i~wla\e • 
locaJ 1cti~lty \h1\ r■q~Sr■& caop1r1t,an ~•tw111r1 £n1tLtu\,Of\■ ~ 
H 1c1 .Jee• 1 1nd 1v"•aa;1o&•• - 111ho do not nor11111 h' ccioper•'-•• lu••n 
lhavl\1 •;r11a ~,th th~ 1a1l, but r•ffltnaea u• •• th• crue,ai 
"t:ultUl"e , • ., 11 WM~t, tHUCI ltltw11H, IOM\,lf\11 ill'\i dtn11111ln1tian11 
o~;-~l1•t'D"' th•t •~ ~•t•~ und•r~,~" thelr ■ffart1 1\ 
coap•~•tin; tat•\~w. 
~. J•••11~ n,, .... a1i.■1 ,, ,.,.,..,. ... ,c1 ... ,o:. 1.1,j 1J1,Jw• LI..,. 
"c"'l\~r•l IAP, 11 l.trr1t l\er1111r1 1polua of II l cict i:aroh•• i on,al • 
~••c,lfl ••ct, "world" ca1111nt t.11t■\t,1r 1:0 h•rn ,,,e c1.1~ tur1 of th■ 
othtl" 111tD4"1d. 

•~1vtt r,,h~•n e11k■ gf laern&no by da&nu • putttn; cQ~.,.•tl~• 
~raJ■ct• ,nta p11c1 tl•C~&no th■ pr~f•••lOftl\1 I CGMII" 1Anlijlql, 
9u■&n ltu•irC h ~•qt h,11,.,t +.'h•t: ••eth •i •• ,,-..,y "•"" 1,.., '-• ,. .. .,. .. ,. •• , 11 

•itr tc ~ark tc,e■th■r, IV1Yia ,twhnan ••win ,Me •~•mplw oft~• 
•v~•;ooue cow~a,1 • httplfij& .,,,, thlt dafftrtftce• (&n 
d■1,ar11i ,-, .. H nn, rl'li,d C'I II• "'"ltf'l:""'41 ii, 1 ■wi,■hl "t a .a•,ni ""•J••'• 
s. Art 1"■111&1"1:■d th■i he Mlli h■-dno IOUppaf"\ fa~ ttll acin,ept 04 a 
Ci■ntf'III ln"Chlni U Of lt111'3lHGnt1tl on. lylVh Ft lhHn •tr•-- • if 
H WAia U~l4'1P'tl0oct lll'let ioa,a C:afflMlolf'll,UII hlYI 1"111 inpyt. &nto t.h~ 
jtfCKIH1 lwHn lhe..,tt11 qrelilli ,ha\ llllOr'klt,Q WUI'\ ••he\ 
c:e11au.nlU•• flllll ""·· lftd 1:h•t I p\e.n •Qr '-Mtl•unt1th:1n that 
brake t~r•wth th• t&1k WI■ "a•d•d· on• ~OIIMunlty 1•~•1 ~OU 1\1, 
• thMII t.1111 ora1ni1•tian• ta c11 that caoparat1Dn een b1 ln 
tn,tr ■nl,;ht■n■d ••1fMin~wa■t, That lt ner~•r tD ,ch11Ye an• 
n1Uan1l l1v1i, Ai-, Gt,.lld - ■aytn; vau na■d th1 nat'Jon1l b■dy • 
•• •,4UI\CURt 111~1:h&nL1111, but '"'rJ'•t11r,UUon hea t.o lie 
d■1en,r11,~••· • 
61 ~rt ■1kad, What t• th• ,nt~11•~t~•l D■eo ih•t CO~ld Ollv•"&I■ P•...,1• t• fflav, actlon ,~, ••1in t.• an.we~ au.e1t£an, ~,k1 ho~ 
-en~~•lLaad ~• ae~entre1£aad .t1oula tho m■chan11~ b•? 1u11n 
lh•v,iM lllll~n•d Q♦ ~,1,,cu1ti•• GUI lCJ Jaek Qf a aeta b•~-. 



Li>p*>*y C*n»1׳׳rtb«1“* th»w«Kt th» k!‘uct*l n r yuiimioi. I■• wltwMtng tn*•
Jawiftl־t aducation  maken 0 d i f f a n tr \c *  In  prwmotir»Q Jaw i*h  id e n t i t y  
*m i ou׳׳׳vi  vttJ,, S y l v U  Plithfnim and lu a*n  •H av it#  thouQht tK& t lh# 
cru c i * I  in t a l  letttua} * H a r t  i n  moving th a  d a f in i t ia r i  a* Jaw lah  
wdiacatifon from 1‘•aahciftl‘‘ to  '*totmwirrlLyt 4 ~ rwt1 p״ ro v id in g  Khowfrunlqo 
\v> p ro v id in g  a communal c;or1ta x t in  1 iv in o י  י  *  -Jaw mnka* c*n«4»

< ,

? .  J0te#ph d inner aak»d what; th• graun thought n*»rt»d to ton don• 
in r׳* y * u to״1  par«onn»11  L u rry  • t« r»B a rg  thought two p r io r i t y • *  
war* c r u c ia l i  f u l l  tin!• p r in c ip a l•  f a r  1>upp},1*<«anta1־y *«hc'0i »  anaי 
Jtw i,»h  anrieftmant fo r  JCC workar•. Susan V N v U !  •poka of1 naad 
to  m«U10 Ja w i*n  •duflntltfnal fi• tl 1i  rnm p atlM vp  w ith  ra b b in a ta  in  
n « U r y  and a ta tu *  no no a«n corttpata fo r  tha b a t ta r  • tudanta !
A lto , th a  naod to  upgrada tnaaa  in  th a  f i a i d  by a f f a r in o  • a la ry  
Itw a m a n ta  fo r  improv•• pen-annahc• and added r w a p w n a i b i U t l • * .  ,׳־׳׳.
L a r r y  • ta rnberg  ta lk e d  o f na«d to  4* t  back to  youth group• a« 
•isurea « f ra s ru itf liiJn t.

3 .  Art •aked what i t  th• hbdy of knowledge that would hbip guide 
tha mwchanlam for change, •u»an •heviti suggested eoffiifilasioning 
« sariea of pap or in which pawl* would Lay out thair theorist of , 
ehan«e׳ thair hypothaala for change which eould be taatad *gainst 
tha 114! thm H»*rmrimen*•׳' m * i/t>ple»**nka%ian1

* I  *

9 * rry  8h>-*ga add•* ■aver•! p o in t*  th a t  a fte rn o o n .

i« Col lag• a tuaan ia  ra p ra *e n l « »e01 o * u<Tt«pped par •cmnal fo־ r  
Oawiah educa tion .

2. Crucial to auaaatt •f impleiwentation i« cooperation between 
universities. communal aganci•• and ■ynagciQue• to help •yn*gogu«» 
m«Kimi«e thair adueattenal effect!vene»e h#*ontf tha swppletMntary 
»1;hool 1

יי

PflOE. a4P I8 20 '19 1119] BRANDS IS SCI L i t

. : 

'-"""'"'I Sil\111•·r1lt• 1•1 '\h•1o1•h\ .. ~ .. 11o1•t.1c:& •I ..,, fiWm,.u\. L • •ltw•io 1,9 •""'' 
,htriUh ltdlJOUan ll'l•k•• GI alHt1r11tl'll:I lr, ,r1111111tt .. 9 '7■wtlh id•"tity 
•"rJ au,...,H,Cll, bhU l'l11nrn•n af\c:t l1.1••n lt111vu1 thcni10M '"•' \.t11 
c~~=••l tniall•e\ua, •••ort i• ~DYl"g \he dt~ln1ts~n of :e-£Qh 
~d1K,;;it.1f0n (rr.l'ffl Uoe1hc1L)l" to '"Cl)111room L,,, "-fr(,1111 pt"41vhHn9 lcnDWtfll)D 
~C6 prtv1dir,g • cut11111unal c;or1t.eNt '" J ,vt..,Q •• & J1..i AU\~ct• llf'IH. 

7, J~j*~h R~iffill" llkld whit th, Qr;~a thau;ht ~•edld tab• ~one 
, o r•v•r\.l ta f>•""•c.rnn1tl, l.1rry ltlf'n11.,-g t.Mouoht two pl"i or, UII ti.•r• c:rud•l1 ftdl U11 .. prir1ctp.ia ,r.a,. 11upph111e"t1ry H~C1ol• ·1Ma 
'71w1 . .,, •rirUnlfttrti fa,. :co wgr-kr■, l1.11an '"'"u1 epoka gof ne•d to"'""• ~•whn 1ctw11U1n1l 4,11\r1 rn111ru,tt~1""' 1&1lth r.»ltl,,•t• U\ 
•d•r•y &l'I~ ■htu• fta llfD 111"1 cam~•-• hi" tt'le b■tt.er et."'denta', 
Al10, the n,ai ,. ypgr1d1 ,~••• ift ik• f~••~ ~Y eff■r,ne 1al1ry 
hu::,.wm•nh 4a,- URilr'DVII ,.,..,.,..,,,ct ar,CI •~d•d r-Hi:iun1ith&1, II, · '• , 
ii,1l"ry lhr'nlt■rt t&l l(■d Df n11a ,. ••t U1Ck to voutl\ QP'OUP• ~- • , . . 
e,1111,.u ~f r■;r\liUmen\, · 

a. .-.. t HklG 1111hat :it ,1\1 bad-, of kno1111l ■dt• that ... aw•d hlb 1uld1 
tt,11 111w~h1nhm ~of' c:~•"oe, lu.•e1, lh■vita 1u10••'•• ca1111d1■ianin9 
• •• ~, •• Of "•P•~ ,~ wh&cl"t •4'C1Al• Wlij1U Lly o~t thair tn,ar~•· Gf 1 

c~,ni■, th1ir l"t~Jath••'• fat" c~•"O• whicn caul• ~• t■■ted •o•inat 
th• ~•~1\•• ft'•~• w•N,.~,~•~••" •• iMpl••-~~atie~, . ·• . 
l1rry Gt'lr111 1a11e 11v1r•l ~alni1 ihat •+t•r"aan, 

Li1 CQI 1,;1 IIUHr,\i l"t1tr••••1~ • puol Df'"l.lf1t""9c.l f1•r1K1nt1oi fOI" 
~•wian ■dw~•tior,, 

2, e,,~,,11 t~ 1w1e111 If ,~~l1Mnt•t'o" '• coop1r1tiaM ~-,~••n 
1.miv.,.10,••• CMIM.lnll t.e;111nc,•1 incl ■)'1'11;11;1.11•• tc> h■lp ■vn~~l.llfll 
111,dmh1 th•,,. 1iauc:1U11,el ■o■ctiv•n■1H ROW t.ht 1w1tpl1Ml\h,.v 
S\;hODl, 

,,1 aa •ts 11,a1 IIIUU-lDE Is ac I L, n 

.. 



P 0 GC131MflR e •SB IIt cl PREMIER CORF

TO; Mof^b L, H+ntffl  PBQM1 Atlhuf.j. KapatataK PATB! M W *

rtrMMMI NtfH,»NT MIAIitM ־־ lIUil̂ rrO^AMI LMA1IU  YOUR̂ MEMO^Q F'

SUBJECT: BACXCROVM MOTH FOR COMNUK1CATIOW AHO FU1LZO RgUTZOSI KltTItW
n n iM Y  21. 111»

1
N  RE 1 roou■ on Identifying publioa
Ti, Hott ן I'v »  •pokan with Jo* Ralaat and tw iv * 9d Josh lik in g  U t«er״o*d tha w»ctv
It  Jon Wooohar end Art; Rotnan carried out. Clearly, char* ara a nunibar of
®  different out■ ana can taka in daoling with tha varloua publioa releted to
1 Jewish education. to6tum and Wooohar point to foxaal and informal

Q  organiaatione aa tha najor cut, infernal being defined aa B'nai » 'vieh Youth
F Organisation, Aeeoeletlon of Jewleh-aponaorod Camps, Hadaaaah Youth Comiaaion,

Camp K<uuh, 1t«, rornat organizations ara defined in tarna of various '
IP institution! of higher learning for Jevleh •ducatIon, departments of education
in aaeh of tha denominstlona, Torah U'Xeeerah far tha orthodox, Jewish זז
1  Educators Aeaambly tar tha conservative, National Aaaooiatlon of Temple
v  Educators for tha reformed, •0 on and aa forth.
E ^Josh Elkin identlflee tha pubUea froa tha point of view of key a upholder a. 

lla aaaaiaaa tha coneervativa movement and indiostes that stakeholders lnoluda: 
L  Jewish Th«010|U 41 •eminery, Javlih  KduoatoV* Aaaambly! loloaon Sohathtai Day
A  lohool Principals' Council and tha Unltad lynagogue Youth Movement, Ma !aai on
to ■ay va ahould Identify eonpereble groups in tha orthodox and retorn, %ן
£5 movements.

7  Joe Relmer bullda an tha work of Vooahor, Rotmsn, Elkin, and advice of loh iff
״  and au5|«1to that we make tha out by identifying tha thvaa aaaantlal bodioa
a  that hava to b« raaabad, Thay ara tha Central Aaeneloa. tha Denominational
n  Redial. and tha ihwt—  a««fc*a -̂h»diaa-fch■ Vay,
O according to Ralnar. la tha Ruraau o f Biraotora 0r&ani**tion/rellevehlp (lo r),

This organisation la ena uaovaua group are nai oonumj, wiui «11 u>* a*ktmu 
^  director* throughout tha aauntry. In this !rouping■ fadaratlon executives and
0  planning dlraotoea nay ba ineludad,

E In lha denominations, ha eees tha four major dsnomlnatlens, reformed,
oonaaryatlva, orthodox, reeonatiuetlcnlst kay. v

C With eha following atakahaldara a• kay!
E 1. Th• h**4• •f th« H n iM Vtx  t\f training 1m*1 fiutione oannaetad to 

tha danomlnation.
2. Heada of tynssoguo organisation• connected to tha denomination,.
J, Tha rabbinieel organlaetlona Unkad to tha denomination.
6. 0*§enUaeiona of fcaaohara link•# to tha ianamination.

Tha third body ho polnta to la tha body af organliatlona rotated to eduoeGoro
and there ha idantlfiaa COJEO which repraeonbo lha prlnolpala, GAJS which
rapraaonto tha teaohexe aa *oat important.
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MAR I 1 11 11cll FIIUM1U CCRP' 

T0: Mar59p le, Nfnftl 
-·-

OATl1 2/U/H 
Al,LVINQTO 
YOUR MIM0 0,1 ---

IUBJICT: IACJCn°'111D 1t0TII IOI OOHN\J,tlCATIOIII AMII fflL?CJ QUflOU MIITtMO 
nUUAlY U, UH 

Ill fOOYI on ,,,nc&f7Lna p@i,,, 

lton, l 'vt ,pak.n """ JM ldt11t Hd MYlntd Joill 111nn"'e bnct-ad tho w~i. 
JIDY\ V0Ol~H find Ar.ti lttlln oauhd 0\11, ClHr11, there Ir& I nl&lllbar ot 
dUtn■nt 111,,1 en1 Oll'I t1u in dHUn1 whll Chi YHie1.1e p•Ho1 11ht:1d t1 
J•wi1h 1d1i111r1cm. JI.O ... n &ft4 Voothtr point to fozul &NI lnfor .. 1 
or11nbatlvn1 11 tbt •J vr 11.111 1 lnf1nd t,, h• di fl.Md, .. I' nil 1 1 u ch Yo\lt\\ 
0r11nl11cion, A1101i11,ot11f J1wi1\\•1,n1111d 0111111, l1da111h Yo1.1ch c,,-111,on, 
Cup lllll&h, ICI. ·•~1 oraol11Cl■D1 IH aflald S.n 11111 Df ~•dou1 . 
inaClC~lltfll Df h1&1\II l11rntn1 for'"''·" ••• ,,,n ... ,1rt:11nl1 of 1d1,1a■t,1n 
Ln 110h of Chi dlna■in1cl1n1, for&h U1K111r1, fer chi orehod•~• J•~i•b 
ldwa1,1r1 At11nib\y l1r IM oonltl"#ICLYI, N,c,,nal ••••• ,.,,,nor T1,-pl1 
lducacor1 tor CM r■for11d, 10 on 1M •• tor~. 

Jt■~ llkin &Mnc,1111 th• pwt,01 troa the ,,tnc of vtev of k•~ 1t1kellold1r1. 
lit 11111111 Chi CONtltYll&VI IO\ltMIC Ind 1hdiut11 Clllt 1t■k1hold1r1 ino1ud1: 
Jtwl■h 'rb1olo1Lca1 11■ln1r,, J1wi1h ldy111,r, Alllllbl,, lolNOft lohtGhHI D11 
lah101 Prinoip1l1 1 0D\1111Ll Ind Chi UniCld 11111101"" YO\lCll Mov111na, HI 10•~ on 
,,,, H)' 1111 1hoy1d ldtntifJ , .. ,,ra~l■ 1roup 1 &n 1M orchodtN 111d rdo11 
IHVllltnCI, 

Jot lti■H buUd, 1n 11\1 won of V10tb11 1 llt■an 1 IU,Sn, 11\d 1n&at of hhUI 
tnd 1u1p■lo Cb&a .. IM~I Chi out bJ i .. nllfJln& th1,hr111111nct1l ,ad1■■ 
tbat h1v1 to,. r1a1b1d, Th11111 •ht Cfl\;g•l =t Chi DU111&D1t&ou11 
AMYi• end th■ H:e:ua::::tcnrhentcot•·'"V_,, • ~""..,.'" '11:,-, 
•Gaordi:t co 11t111r 11 tlul I\An1u ti Di11owr1 orl&l\£11cton/1'1llov1~lp (IDP). 
'l'I\U or1 1\1.HUOft Ii Eftt \UIIH'IUI 1roup &H ffli oolluuu, ••1t11 •U uu, ~ ..... 
d,r1ot1r• ~r■~out: cha ••unaey, In ~S• 1row,ln1, ltd1r1t&.on •••cw.ttv•• llld 
p1annin1 diflOCOII alJ '• ln.llld■d, 

tn lhl dlno■1.n1C10N, ha 11e1 .itt fow: Mjor MnOlllinaUoM, rlfor111d, 
•on11rv1ctv11 ort'lwdN, 1toon1c1Y1t~ona.1c NJ, 

Wlth th■ fo11ovtn11taluihllar1 •• u11 

l, Th• he••• •I •h• ••~1~••1.•• •f ,-. •~•tnlna IM•tn~ticm■ ■1m111ot1d 10 
CI\I dlfllfflil\lCLon, 

a. M11d1 or IJnlfllWI 1r11ni11,,1n1 OIMIGlld II Chi dtn .. tuelon,, 
I, Th• r1\~iai1t or11ni11eion1 lin\r.e~ co ,h1 da11111iu1lon. 
,. C11111\Ullt.DH et IIIHhU• """'' H Ch■ .. I\IIU.Mt1.Dn, 

the chlr4 ~o,; ~• pat~•• co,, th■ 'IHI~~ 1f 1rpni1tcl1n1 tel1c14 to •d~••••r• 
incl ~hara bl ldencUl.11 COJIO whh~ 11pn11nl1 11\1 prindpall, CA.JI wMoh 
repr11anc1 cha t11oh1r1 •• u■t laport:lftl, 
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Philip W, l,.n»n
Srhtiftl vt 
N«u t«wrn •pH 
Judaic &urllr<

9>M1׳ ,a tiruary i l l!״

TO 1 A rth u r N*p*r»te»'.

FROM1 JuBKph heimer

WS! natrwMch to For mm ed u ca tio n■ ;  Cawauni <iy

I »m ,••porting on my conver1*0t to n 0 lA it  w«at1-wifcl» A lv in  f i o h l f f ,  
Hon Wooeh0r  And Jonh R lH in  on CJ»mml0*irjn  plan* to  uutrooeh to  
a d u c a t io n * ! a rg * rti10 t lo n 0 operating in  th 0 " fo rm a l"  uphmrui.

2 , T h ar*  a r 0 th ru *  0 0 *0 n tl4 i badieu th a t  have to  bo reftchedi the 
•׳* r f r a l  *g*wir 1 »<11, th a  * a n n u ln a t io n a l t)Qril»» *nil th *  educato r 
0r<]*nlxAtianB«

7.  * c h i f f  sugoette  two approachva a re  p o oo ib lo i c a l l in g  ana b ig  
m0ot.ing to  which you in v i t e  d e l0g0te «  from *11 throw bud lea  o r * 
morn in d iv id u a l is e d  approach whore each o f th•  th ro e  An# 
Mppnva«chod d i f f a r a n t l y  and s e p a ra te ly !  He and Woocilmr *g r® 1» VhAt 
though th a  aacond i «  »o ra  tlm a consuming, i t  111 mare e f f e c t i v e  14 
thu goalti arm (1) fc!3 got peupl# on board and (2) to  go t t h a ir  
Inpu t in to  the p lAnnlng pracouo, Tho b ig  moafcing would o n ly  
r a * U y  a llo w  f « r  u« to  rep o rt to  thwtn!

J .  Doth Agroo thAt fo r  C en tra l Agaric 10ft! th e  o rg an ifca tian  i s  1$D>* 
And thu ccm tAct parson 10 Qono Qreem iiiwelg. Thoy 0ugg«0t  c a l l i n g  
him mi 1U fu ilu w in g  h i«  lunri* *Haugh twa * e ^ A f ln n  » * »  p<*0« ib l» «  
G A llin g  n (ip o d A l mooting of bwreeu heart• from tho b ig  c i t i e s  
and/or working through tho Juno  mooting in  F lo r id *■  Th*״ *# pe«r>p 1« 
a re  im port Ant because thoy * t i l l  co n tro l access  to  ochr.toi* in  
Io c a I e!«m«unitiu0< W0 want t h e ir  c.nc1pwr A tinri a« w a ll 00 inpu t

4, W ith tho oducAtaro bath agree th*t tha  prim ary o rg *n i* * t lo n  
i «  COJKO (o f which tho othor organlsA tlona are member*) *nrt tho 
ton tA ct person 10 Hy G0mpo*0 , tfch iff suggentfl 0onding*׳ l 0t t e r  to  
campoa* (wha! by U<e way! wor1!!* tmr 1l«hi4< in  N .V . )  am<? A llow ing 
him to  in v i t e  tho co n stitu en t organ!xAtiona to *and th o lr  rep* to 
« mooting w ith  ur VhAt COJfiO would *porifcor (fo llo w in g  option 01 
on p. 14). T h i0 dues not in c lude  th* right-w ing Torah Um0«or*h 
(p. 4) - but A lv in  th ink* they *ra  not p a rtn e r*  to  our proeeaw.

9, Woonher b e lie v e *  th a t  CAJK need* I t s  awn trea tm en t * 00 B lk ln  
auggooted in  h ie  l a t t e r !  He thtnWa tha  beet way to  proceed i «  ta  * 
»«f, up « m eetinp w ith  E l i o t  •pack and Oetay K *t«  and wortt out 
w i th  them one beat o p tio n *  fo r  contact■

A. The donutM nations nra moali tim * eonoumlng h««AU»e warh unw 
n«wdt« to  na aoproachod 0«PA»'*t«1y. I k h i f f  »u<1g n « U  bnglnn lng 
w i th  fcha p re s id e n t*  <eomfnl00io n e r» ) and itava them Chooeo 
1<Mn1am*MAtion(Hl rap■ 1.0 coma fcn a ma*ting< Glut ho Admit si thA t i t  
t r i c k y  becsauAA a 0p e c l a l l y  w i th  Auform, but a ls o  w ith  
C o n ao rvA tiva , th a  danom inAtionai o rgan !t a t l a n a  (UAHC, U ri tad

And n d v ice  on Im plem entation !

HA~ I ' Ii ~I IIZ PRIMlt~ CO~I' 
••• ~A;t-ft:'fi"',•.- ..... ••~ f •t r (-, _..,,.. •• ~ .. .. ...., .. ~~,-. t • I lifl'' ;• ft Brandeis Umvers1ty , 

PltlllJ! w, ~,Aafl .....,,, , . lt....-a 11, 111 .... )hMlnlllfllt 
~hon! .t Pfilf"UI 1t1 •~·hh n2111◄ ••1111 
~ tu1u11 u d r~u111"u1111 l'mh-. 
Jud1ie »cu~I" ii 7, ~~~-2~?0 

Ttlt Art.l'\\ilt' H•p•,.1tv,ti 

,~aM, Jg1wph n••~•r 
All out,.•c:h tg flHP'llflL 1uuc:•Uan1l Car1111wi,l ty 

l'AGE,U 

l IM ,. •pgr tl nt en .. .,. c l>IWW'ttt\tt on• a •• , ....,.1w,u u, Ah 4 n Sll:l'H H, 
Jon Wuai:t,1P" .and Jaat, IU1in "" Co111111t91ir.1n plar,1 tlil r.aut,.11tat:II t:u 
•d1.1,~1atian111L orQ!irtUlttQna ap1r•UnQ tn th• "fcirm1al 11 11pher•, 

1. ·rnor-w 1r1 threiM ••••nU•l bgdh•• t>11t h.ivi t.a ti• re•ched1 tma 
r•ntfl'o1\ •~..,.,,. .... , th,. ae-.",ualnauo"Al b1,11HH 1n~ thl tiducatar 
O,'QtF\hAUan1. 

2. lchl~f •~a~••t• ,wn app~o•~h~• •r• pOQOibia, ,111,nt an• bi; 
IIIHUnu ,. lldllch 'fC,IJ '"v&ta d1l99at•• frc:iia .u \I\P'W• bi:adl11 air 4 
murw ind1vLduat(1ed app,aa;h wh•r• l&~h Of th• throe ~r~ 
M11p,11,1»,,Cfi1Qti cu .,.,..nu 'I and Hptaret•I v, Ha 11\d WDaChlfl' .,,.,.,, that. 
tt11:1ugh t.n■ ••c:ond &• 11ar• Ut11 c,an1w1dn9, it 111 Mar·• ~H•c:•,h• U 
th11 gia•h •"• cu t,:1 iOI. pea,pl• a" ba•"" t11ntt 1:a, to 9et t.tutir 
input. ln~:• -h• 11l•nn1"; IU'QC:Dlll, 'f~,a i;.,~ •••t•nt wo1;ld n"LV 
rH\ I 'f a1 i.nw for ,,. tea r•i,rt t.a l:h1111i. 

:3, Ontt. •;rua th•t lar- Centr.al ,.o■nci1&1 \h• o,.;AftlaAt.ian h ODIi' 
lll'ld th11 c;cmtair• P•l"•can l• IIIIC'la Clr111111w1t;. 'l'htJV a1.u,uu1•t tll ling 
"''" •11u f1,,jJ.lww,n1 h6 • h•d• -h■u1h \w• •c:'"""'"f "'• •"'• paaclbllit 
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MINUTES OF MEETINGS
1nin7. 3/5MN-W

JERUSALEM MEETINGS —  MARCH 7-10, 1989

PRESENT: Arthur Naparstek, Joseph Reimer, Seymour Fox, Annette
hochstein, Debbie Meline

I. OBJECTIVES FOR THESE MEETINGS

A. Building a team (ANJ, JR, SF, AH)

B. Clarification of the ii concept

II. REVIEW OF RECENT DEVELOPMENTS:

How did we arrive at the idea of a demonstration center? How did 
the notion of the ii evolve?

This Commission was never intended to be simply a report-writing 
body. Since its inception, there has existed the notion of 
"doing" as an outcome. During the eariest stages of the 
Commission (November 1986), discussions already centered on 
expanding the training of educational personnel trhough the 
existing institutions of higher Jewish learning.

A. WHY A DEMONSTRATION CENTER?

A particular site was thought necessary in order to:

deal with all four aspects of personnel (recruitment, 
training, profession-building and retention) simultaneously.

maximize the impact of policy decisions; preventing time 
lags from eroding the effectiveness of the decisions.

encourage the local community's involvement and 
responsibility.

Description of Demonstration Centers (see separate document: 
March 7th re: demonstration sites.)

B. EVOLUTION OF THE II NOTION

Consultations with Inbar, Coleman, Sizer revealed problems with 
the concept of the demonstration center:

There is no prototype in Jewish education (i.e. each 
demonstration center would have to be different);

There is no 11 laboratory11 to develop the prototype; a locus 
for thinking is needed;

There is no mechanism in education for moving from ideas to 
implementation.
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All of those experts consulted with agreed that a mechanism to
develop and implement ideas is needed.

III. IMPLEMENTING INNOVATIONS —  THE THEORY OF PARTIALIZATION

Innovations ammenable to trial on a partial basis have a greater 
chance for success. This incremental approach reguires:

A. Observability —  the public wants to see the results.

B. Trialability -- the public wants to experience partial
innovation before full innovation is attempted.

Success on a small scale provides justification for full 
implementation.

The process of partialization:

A partnership of public, private and communal forces is 
established;

Obstacles (legal, financial, administrative, political, 
cultural, etc.) are identified;

Model programs are instituted;

Structural disincentives that inhibit the programs are 
identified.

This process cannot yet be applied to demonstration centers 
because the context, i.e. the model programs, does not exist; it 
must be created first. We know the areas of endeavour (e.g. 
personnel, community), but multiple factors must be defined 
before planning of programs can begin.

Point of disagreement:

(AJN): By inventing programs we will initiate the process that
will lead to defining the implementation mechanism.

(SF) : We cannot begin programming until the implementation
mechanism is in place. We do not yet have the methods in Jewish 
education needed to deliver good programs. E.g. we don't yet know 
how to train a great teacher.

IV. THE CURRENT SITUATION

Nothing that exists today in Jewish education is worth the 
Commission's major investment. A full revolutionary reform is 
needed.

Two guestions that need to be examined:
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1. Why has atrophy occurred since the 1950s? Why has the system 
evolved the way it has?

2. How has the system persisted as long as it has? The
institutions with a mandate to produce professionals hav not 
fulfilled it. Can the existing system go from ״somehow managing" 
to producing excellent personnel?

Some good programs do exist —  not enough, not high enough
guality, not enough gualified personnel, but programs are often
established to meet a pressing need. How can we work with good
existing programs without coming to "early closure"? Parallel 
planning is needed; immediate support should be given to existing 
programs while long-term planning is being done and ,1gems" are 
being developed. For political as well as practical reasons (i.e. 
the stakeholders), existing programs should not be overlooked, 
but this should not prevent us from developing new prototypes. 
MLM's intention is for us to deal with the obstacles of the 
present system; the new partnership that has been created 
(scholars/educators/lay people) provides us with the opportunity 
to overcome these obstacles. The problem is that the process is 
moving too fast. We want to begin with the theory of how to 
overcome the obstacles and the Commissioners are anxious to do 
something already. (E.g. Bronfman wants to know where to invest.)

Three principles that should guide the thinking on the work of 
the Commission:

1. Refusal to accept the status guo.

2. Recognition of how hard it is to change the status guo.

3. A coalition of power is needed to change it.

V. THE INSTRUMENTALITY FOR IMPLEMENTATION

The outline for discussion prepared by AH was initially reviewed 
on March 7th and preliminary guestions were raised. The paper was 
analyzed more thoroughly on the following day, and each point was 
discussed. (See separate document: Comments on the ii Paper.)

The next several months, leading to the meeting of June 14, must 
be devoted to developing the ii idea and "selling" it to the 
commissioners.

Rationale for ii:

Schwab's theory of practice claims that theory is not appropriate 
for solving certain problems, that ideas need to be shaped in 
practice. No such mechanism for shaping ideas in practice exists 
in education. Education is delivery of a service, and there is no 
mechanism that can guarantee that teachers will deliver properly.
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Education has never had a successful theory of change or 
delivery. With the right theory of delivery, we could cut into 
the field at any point. In designing a mechanism for delivery we 
must justify it with a theory. The ii will reflect a delivery 
system.

The ii will not only have to create a demonstration centr, but 
will have to be able to replicate it. If a demonstration center 
is not replicable, then we have no right to claim that it can 
lead to across-the-board change. The demonstration center has to 
offer hope to the entire field.

VI. ASSIGNMENTS

The assignment list of February 23rd was carefully reviewed and 
revised. (See separate documents —  Assignment List, Notes for 
AJN. )

Issues raised during discussion of assigments:

1. Should educators (on the Commission) meet separately or to 
be included in regional meetings. The heterogeneity of the 
Commission is an important characteristic which should be 
maintained in the small groups.

2. What should be done about the West Coast commissioners? They 
are too weak a group to have their own regional meeting. JR 
should meet with as many as possible when he is in California.

3. Whose attendance is critical at the regional meetings? 
Meeting dates should accommodate the important people. What's the 
minimal number of people we need at a regional meeting in order 
to consider it a success?

4. How do we define ״educators" on the Commission? Is Greenberg 
an educator? Lookstein? We need educational input on ii, not just 
reactions to it. Should non-commissioners (educators) be invited 
to the educators meeting? Woocher sees himself as "head" of the 
Commissioner educators, so he should be asked to host the 
meeting.

Should Ariel be invited? (If Rotman doesn't come then Ariel 
doesn't have to be invited.)

5. Contacts with commissioners have to be thoroughly documented 
and followed up on, so that "problems" (e.g. Zeldin) can be 
brought to the staff's attention. If a staff member meets with a 
commissioner who is assinged to someone else, it must be cleared 
through/reported to that staff person. (See separate document: 
Suggested Contact Sheet.)

6. In strategies for networking with relevant organizations, 
the denominations will have to be dealt with separately from
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Bureaus, informal institutions and educators. In his list of all 
organizations tht need to be contacted, JR can note "problem 
players" and suggest strategies for each.

7. AJN will brief MLM for his meeting with Federation 
executives, including SF's suggestions. (See separate memo re: 
Federation executives).

8. Joe Fox's paper on Federation-led educational initiatives 
overstates the Federatin's role and the success of the 
experimental programs. SF will write to him and suggest 
amendments.

9. AJN drafted an outline for the final report of the
Commission which includes the "best practice" paper and the paper 
on the significance of Jewish continuity in the context of Jewish 
education. (See separate document: Outline for Final Report.) It 
was suggested that several distinct papers be commissioned from 
different people. While each would represent a significant 
contribution to Jewish education in its own right, these papers 
would serve as background documents for the final report, with a 
summary of each included in the report. AJN and JR will write a 
second draft of the outline for the report.

VII. FINDING A DIRECTOR FOR THE II

The possibility of hiring a professional search company was 
discussed. The advantage would be to break out of the traditional 
circle of Jewish professionals and to generate new possibilities; 
we might not have all of the possible names in mind.

The jobs of director will be like two full-time jobs; it will
require a very dynamic and committed person.

A. Categories to Look At:

1. JCC directors —  good skills with lay leaders; know how/when
to enlist outside help.

2. Rabbis

3. Scholars ("a non-crazy Neusner")

4. Deans of universities

5. The second-in-command of major organizations (or someone who
applied for a job and didn't get it).

All names that are suggested should go into a rolling file
maintained by VFL.
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B. Suggested Names:

1. David Ariel
2. Jonathan Jakoby
3. Reed Travis
4. John Ruskay
5. Don Sher
6. Deborah Lipstadt
7. Steve Hoffman

C. Job Description:

AJN will draft outline of a rolling job description. It should 
include:

Preamble: Philosophy, vision and mission of ii; the issue of 
being a committed Jew; commitment to Jewish education.

Attributes: Strategic manager/planner; understanding to ask 
the right questions; a networker; a fundraiser; a good 
communicator; understanding of building an organization; ability 
to build a board; commitment to content (but doesn't have to know 
Judaica); commitment to quality. The director must be an expert 
in at least one of the functions of the ii and able to comprehend 
the others.

Scope: The functions of the ii; description of demonstration 
sites; leadership of ii (recruitment, induction, inspiration, 
development of staff).

VIII. PLANNING FOR JUNE 14TH

The meeting of June 14th must allow for active participation of 
the commissioners, though the exact nature of that participation 
is not yet clear.

We must find ways of getting input/feedback on the ii concept 
before June 14th. The commissioners are still where we left them 
on December 13th; we have to bring them through the whole process 
we have gone through. In March, we should discuss which 
commissioners must6 be seen to discuss the ii. A strategy should 
be decided by May 1st.

Various formats for the June 14th meeting were discussed. Perhaps 
work groups should be formed for part of the day. An extended 
lunch session is also suggested as a way of giving commissioners 
more opportunity for direct interaction.

Draft of a letter to be sent to commissioners prior to June 14th 
was discussed.

For the commissioners, the demonstration site will be the focus. 
The ii represents a major breakthrough for us but the 
commissioners will see it only as a tool for developing the
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demonstration centers. We must be able to present in practical 
terms what the ii will be able to do.

Before the June 14th meeting, a plan for dealing with the major 
funders should be discussed with MLM.

IX. PERSONNEL AND COMMUNITY

Concern was expressed that even if the ii is successful, it may 
not completely address the needs of Personnel and Community. 
Perhaps a simulation of the ii at a future meeting could reveal 
which goals might not be accomplished through the ii. We need to 
find a way to keep the macro goals of the Commission in mind.

SF urged that the notion of task forces for Personnel and 
Community be left open for discussion. A Personnel task force 
might be useful in evaluating training institutions.

The Personnel and Community options papers should be revised in 
light of the ii.

X. CONCLUSION

The meetings concluded with a review of the objectives which had 
been introduced when work began on March 7 th. All of the 
participants agreed that both of the objectives - building a team 
and achieving clarity on the ii - had been accomplished.

Everyone also expressed satisfaction that many of the 
dysfunctional elements among the group had been resolved guickly, 
allowing for fruitful, content-oriented work. The need to 
maintain effective communication among this foursome was 
discussed and it was suggested that this group (plus other 
members of the planning group) allocate priority time to discuss 
the detail of the work. The nature of discussion within this 
group has achieved a new parity as a result of the exchange of 
ideas and information that has taken place this week. AJN 
expressed optimism that, together, this group will be able to 
facilitate progress in the Commission's work.
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meet/5MN-W

March 7, 1989

TAPE —  RE: DEMONSTRATION SITES

SF: With all due respect to Isa Aron, I take her paper on
personnel as an example of how not to think in Jewish education,
because it is a case of early closure. The fct that it says "this
is the way to go —  or even a way to go" makes it a case of early 
closure. Maybe it's a destructive way to go. What is called for 
is for someone to stand back and think about what can be. I don't 
know the answer. We need to throw ideas into the air, none of 
which may be good, but would show what a demonstration site could 
be like.

Suppose we took as our pool the graduates of the good day high 
schools —  who we know are the best people for Jewish education. 
We know 90% of them won't go into Jewish education, they'll be 
committed to Jewish life but not as Jewish professionals. Suppose 
we took Boston, which has a lot of great universities, and said 
that anyone who could get into Harvard, Brandeis, Tufts, etc. who 
is ready to devote 4 years to teaching in a congregational 
schools 6 hrs/week -- we will give him whatever package the 
economists tell us we hav to give him —  ranging from full 
tuition, room and board and pocket money, down to half tuition —  
whatever the market requires. Such an economic assessment has to 
be made. We will give it to him on 2 conditions: 1) he agrees to 
teach for 4 years; and 2) he agrees to go to in-service training 
once a week. He will also go to an in-service seminar every 
summer in Boston or New York or in Cincinnati. Every second year, 
he will go to Jerusalem. The assumption is that a massive 
infusion of a different kind of talent into the supplementary 
school would offer promise that never existed before. A whole new 
population of people to teach supplementary school —  and do it 
seriously —  would now be in the picture.

Now here a piece of Isa comes in. Maybe by some conception of 
lead teacher, ala Carnegie, you get people to work with them. Now 
for day schools, we would raid all the best day schools in 
tehcountry by telling the teachers that we'll raise their 
salaries from $20,000 to $30,000 or from 30 to 50 —  whatever our 
economic study tells us to. But we won't just give them higher 
salaries; we'll tell them that they are part of a great 
experiment. ,'You have been invited to be the Fellow of . . . ; The
so and so scholar in this project." How many educators like this 
we need and how many we can get will have to be investigated. But 
all of a sudden we'll have an infusion of a concentrated power of 
a large number of day school people who are given five-year 
contracts. Again, on the condition that they participate in in- 
service training.

We don't know whether we'll have one demonstration center or 5. 
It will depend on what we define as the critical mass. We'd like 
to do one, but maybe we need more.
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We'll do the same thing with day school principals. We'll steal 
as many Josh Elkins as we can. We get them to be part of this 
great experiment. With JCCs, we use the same principle —  we get 
day school grads to work in JCCs. In order to maximize the 
Jewishness of the JCC, Boston might need to get 32 people into 
the picture. We'll recruit them from Harvard, Tufts, etc.

The whole thing begins with a study of the educationalpersonnel 
in Boston —  numbers, composition, etc. The study will reveal 
howmany personnel you need in order to reach an optimal level. 
Then you hav to determine how many you can fire, who you want to 
fire, how many you can't fire, how many will turnover without 
being fired. Then you can draw a map of Boston —  how many people 
you need where, where to put your new people.

For training, we'd go to Yeshiva University, or Harvard, or any 
existing training institution, and ask them to take over the 
training of Boston. We'll offer them 5 endowed professorships 
over the next "X" years. We want to build the facility for 
training.

We'll tell them that we want them to run the weekly in-service 
program, the summer in Israel program, etc. We'll give YU someone 
like Michael Gillis for five years. He can go to Boston once a 
week to run training programs.

Maybe we'll send Wygoda to YU too. If YU doesn't need thes guys, 
fine. We have to stretch all the good people that we have. We 
could do the same thing with Brandeis. We'll send Jonathan 
Kestenbaum for 5 years if Brandeis wants hinm. He'll be financed 
by this operation and Brandeis could do the training for the St. 
Louis project. By the way, none of these guys want to go but they 
are all involved and they will go. Theirincentive will be their 
deep commitment to Jewish education.

So YU builds its own team, and JTS, HUC, Brandeis, and some of 
the Hebrew colleges are building their training institutes. YU 
will put together a team to figure out "Yeshiva University toward 
the year 2000." Key laymen from the Commission are on it. The 
Crown Foundation might agree to fund two of the professorships. 
They are sitting on the board that is overlooking this whole 
thing to develop YU's capacity. This is teh ideal; now for the 
more realistic scenario. How is YU going to work with the Reform 
constituency in Boston? In the ideal case, there will be one big 
consortium with everyone —  YU, JTS, HUC. YU could take HUC staff 
to work in Boston. Those guys told me that they would do it, but 
I don't believe them. In the less visionary case, the Reform will 
be trained by HUC, the Orthodox by YU.

Each of the denominations will be told that in this vision of 
demonstration site, the responsibility of translating the dream 
into reality belongs to them. We'lllet Bob Abramson and Schorsch 
and their team take over Conservative education. Let there be 
full competition; whoever wins, wins. If the Reform movement at
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the end of 10 years has the most exciting educational program, 
wonderful. All three should be given every opportunity to do the 
best job.

Now profession-building. Imagine that we have this recruitment 
program going on in five cities and we have all the main
institutions involved in training. Then we have to talk about
profession-building. The problem here is that there are only 2 
places you can go: you can go from being a teacher to being a
principal, or from being a principal to being a bureau head, or a 
professor. In formal education, there's no other place you can
go. This means that a great teacher who may be a terrible
principal is finished. What if we built 7 different tracks in 
Jewish education? We could put a teacher who is a great innovator 
in charge of curriculum development, in-service training, 
supervision for a whole city and give her the same salary and 
status as a principal. She gets to be a major; she moves up. We 
can put one person in charge of special education for a whole 
community. We don't have anyone now who is responsible for 
special Jewish education.

This is another track for advancement. Another one could be for 
the intersection of formal and informal education —  a teacher wh 
omoves out of a formal institution into the out-of-classroom 
stuff. In camping, the arts, etc. there is room for tracks in 
profession-building.

Salaries are something that have to be figured out. Hank Levin 
can help us —  he's an economist of education —  figure out what 
the slaries are that need to be paid, what the system can carry.
Then we would begin the interaction with the lay people. What are 
they willing to do, double the allocation to Jewish education, 
triple it? If they only want 50%, what can you do? Remember that 
the demonstration site has as its purpose replication throughout 
the country. So there's no sense in building a budget that the 
Jewish community cannot support.

Built into the notion of profession-building are sabbaticals,
advancement, and other things that will contribute to retention.

That is a vulgarization of what we had in mind, when we suggested 
demonstration centers.
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ii/4MN-W x o

JERUSALEM MEETINGS׳-י\

March 7, 1989

COMMENTS ON THE DRAFT OF THE "II" PAPER

1 :PAGE

gM

yr. Elaborate on the term "demonstration sites.": יי. ..that will
deal minimally with^fche two/ enabling options, where personnel 
will include recruitifrent/; training, profession building, 
retention, and community include bringing strong leadership
into Jewish education, cKangihg the climate, etc."

\\t\X f 4. What kind of person should the head of the "ii" be? A leader 
or a manager? Doesn't have to be both. Maybe the Chairman of the 
Board will be the leader, the personality. It will be a job 
similar to that of the Chairman of the UJA - a\lot of travelling 
will be involved. The director has to be a brilliant manager, a 

v CEO-type. The word "manager" should be changed to "executive"y 
- and the word "administrator" should be changed to "manager." V׳

 Take out the word "small." TJie description of the׳-' .5
suggests that it will reguire a f^iriy large staff (overall staff^j 
and local planning teams, possibly "circuit riders" who will 
travel to the various demonstration cities in a given region.) ^ P

Will therre be more than one board (lay and academic)? Will 
they have eguai /^ay? The board will be part of the "ii", not 
above it. Suggested wording: "Governance will be in the hands of '׳׳־ 
a board of experienced and knowledgeable lay leaders, scholars ^ 
and professionals^"

Will there be, in addition to the board, a professional advisory 1 
committee?

7. What will the relationship of the staff of the "ii" be to 
each of the "ii״/s functions?

8.a.i. Potential problem with the research function: Research 
is a hard, slow process. How will "ii" deal with the problem of 
getting information from people who may not want to provide it?

PAGE 2:

8.a.2. The "ii" will be a policy instrument, not a think-tank 
or a data base outfit. But as data is collected for specific 
projects, the "ii" will be able to serve as a resource for other 
related projects.
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set the standards for8.a.3. By what authority will the ״ ii"

q u a� tc £ /  ~dk _
Authority/ c-omec from the prestige and status of the peopleJ

.involvedו

If the "ii" sets standards that are not acceptable to the whole 
community, then perhpas another body will be forced to take on 
the challenge of establishing standards.

8.a.4. What will be the planning range of the "ii"? 5 years? / ׳' J
10 years?

Strategic thinking is still in its formative stages.

(AJN volunteered to /d̂ ctft a tppiceti.., outline 'em strategic planning 
for.the "ii".) '

ל׳

8.b.l. How will the "ii" know that projects being carried out 
on the micro-level (i.e. in a demonstration site) are working? 
How will the "ii" ensure that the community fulfills its 
obligations (e.g. will the "ii" threaten to withhold funds)?

An extensive coalition will have to be created in the community׳׳̂
where the demonstration site is going to be. We will try to
maximize the number of stakeholders (as was done, for example, in 
the England Community Project on Senior Personnel). For that, an
inventory of all stakeholders will have to be done. The
negotiation process will have to be worked out in jnore detail. — -J

t׳| O
 ̂8 ._b.2. Is this going to result in n force management״?
Management has to be localized.

pel

L^.c. The "brokering function״ of the "ii" - Should funding 
sources be incorporated into the board of the 11 ii״? Not all 
foundation leaders can be on the board, but perhaps some should 
be. Foundations are only one funding source. Others include 
federations, which might be convinced to double their allocations 
to Jewish education. Or one foundation leader could convince an 
uninvolved foundation leader to undertake a project.

8.d. Will the "ii" be able to monitor and evaluate its own 
functioning? The latest literature in the field of evaluation 
suggests that evaluation is most effective when more than one 
method is used and where the organization being evaluated is an 
integral part of the evalutive process. Summative evaluation is 
best done by an academic institute, but formative evaluation is 
best done "in house".

Where will the feedback loops operate?
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PAGE 3:

8.e. The concept of "partialization" may be useful in diffusing 
innovations. But there are certain problems with applying the 
partialization theory to the ii. Paritalization might be 
effective for programmatic options, but works against enabling 
options. In order to have across-the-board change in personnel, 
we need a critical mass. As for community, partial 
implementation (in one or two institutions) will not bring the 
widespread change we seek. One possibility is to work within one 
syste^e.g. a training program for Solomin Schechter teachers.

In light of the significant differences in the character of the 
various Jewish communities, implementation will be guite 
different in each. How will the ״ii” staff accommodate all the 
needs? Different communities will have to determine their 
specific staff needs for their particular demonstration projects.

^Should the term "across-the-board" be replaced with (ייsystemic^?
If we do not know what the system of Jewish educationSrs-,— carfwe 
propose systemic change? We do know the outer limits of the 
system in relation to other systems, so we can define it at least 
in that way, and we do know its institutional and functional 
elements.

uJ'Across-the-board" should be gualified: in the areas of personnel 
and the community. Our goals should be listed more explicitly ! 
here.   ג

y

 (T) sr־ l\#6. Perhaps this point should be part of an introductory mission ץ
' statement, the "ii״/s charge. Add the word "vision."

The word "place" should be taken literally. The main staff of 
the "ii" will sit in one physical place, so as to benefit from 
the constant intellectual interaction with their colleagues, but 
the teams working under those in charge of each function might be 
scattered. (E.g. The head of research will sit in the "ii" office 
but those doing the current research project may be at Brandeis.)

The paragraph about how the "ii" staff will function should be I O  
moved to a more appropriate place in the document. >

What type of additional forums might be necessary? Professional 
advisory board, scholars on different topics, etc. Experts will 
be consulted to help the "ii" staff determine legitimate forms of 
intervention and to design effective programs.

The 11 ii" staff will have to do "hands on" work —  constant 
evaluation and decision-making. Sizer's method ("Here are the 
principles; develop them as you want and report back to us") will 
not be useful to the "ii".
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2. The induction process for the staff of the "ii" (transfer of 
,^knowledge and authority) could take the form of a several-week 
seminar (in Cleveland? Jerusalem?) with a fully-developed 
curriculum. The "faculty״ could include MLM, members of the 
planning group, academics, professionals from the field.

PAGE 4:

What will the Commission's role be in launching the "ii"? When 
describing the "ii" to the commissioners, we have to present:

-the vision - terms of reference
-the assignment - what need (lack of a mechanism) it will 
fulfill

-shades of how it will work
-concrete pieces that the commissioners can grab onto (i.e. 
what they came to the Commission for) . E.g. "We are 
searching for the mechanism that will enable: training
institutions to reach their full stature, experimentation 
in early childhood programming, development of the ideal 
supplementary school, etc.

3. The "ii" staff will flesh out the skeleton of the mission 
statement that is accepted by the board.

4. What will the nature of the interaction between the board 
and the staff of the "ii״ be?

"Towards Demonstration Sites"

Different communities have different strong elements (e.g. lay

/ledership, several universities) and strong programs (e.g. camps, 
schools). Does a demonstration site have to be limited to a local 
site or can it be an organization (e.g. Ramah Camps)? The board 
of the "ii" will decide where the demonstration site will be. 

i/K 0'־ Various possibilities:

L/l. A whole community.
2. An institution or set of organizations (perhaps "sponsored" 
by a particular foundation. E.g. Bronfman/UAHC Israel programs).
3. One institution in several communities.

Lx׳t7 The "ii" cannot be an isolated unit; it must work with the 
community and relevant people. This should be included in the 
mission statement.

PAGE 5:

, 1. The sentence about inspiring change should be part of the
mission statement. The term "trigger" should be changed to "be 
the basis for inspiring change."
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The notion of local imitation of change should be added. ^  C

3. What will the relationship be of the "ii" staff ĉ . the local 
demonstration site staff? If the "ii" director is in New York, he 
cannot run a demonstration center in Cleveland. How will the 1,ii" 
staff oversee several demonstration sites?

4. Perhaps one of the conditions for choosing a community as a 
demonstration site will be the existence of a local commission. 
That commission's staff could act as the local "ii" staff.

There should be constant interaction between the 1,ii" staff and 
the local staff. Perhaps the "ii" will be able to learn things 
from the local projects not necessarily initiated by the "ii".

5. The nature of the contractual agreement has not yet been 
determined, but must be dealt with. How much 1'force management" 
can come from the "ii"? Will funding be enough to guarantee 
cooperation by the communities? The "ii" has to do more than 
offer a community money; it has to help local institutions and 
their leaders rise to their full stature.
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ASSORTED COMMENTS ON THE "II"

DEMONSTRATION SITE:

We don't want to impose a mandate from the outside; we want it to 
come from within. Illustration: We would tell a principal of a 
school that we want to do a demonstration project and ask him 
what he wants/needs for his school. He might say "we need rest 
time for the faculty.יי We'd consult with experts like Srason to 
determine whether that is a legitimate form of intervention. Then 
we'd ask the local Hebrew College or training institution to plan 
a group dynamics seminar for the school's faculty. Perhaps "the 
Sarason" would work with "the Schaffler" to plan it. The
principal would be responsible for getting his faculty to 
participate.

How will intervention be determined? By addressing the smallest 
element needed in order to bring change, and through
consultations with experts.

In the case of "infusing a community with fresh blood," how will 
we know if the community wants it? Maybe the current personnel 
will feel threatened, demoralized. No intervention should be 
imposed on a community without the community being asked first if
it wants the intervention. It should be presented as a challenge
to the community.

What will the "frustration tolerance" of the project be? When 
will results be visible? Should quick results programs be 
developed to appease the community in addition to the long-term 
proj ects?

The "ii" will be an intermediary organization, a mechanism for 
implementing ideas such as Cleveland Tomorrow, Project Renewal, 
the Ford Foundation, etc.

In order to "sell" the concept of the "ii" to the Commission, a 
strong rationale has to be presented: statement of the problem,
explanation of the lack of mechanisms for change in education, a 
vision of what it could do, directions it could take.

The specific design of the "ii" will be shaped through its 
implementation. Ideas will emerge from it as it begins to work. 
The "ii" wil be different from an R & D center in that an R & D 
center seeks to put a finished project into the hands of the 
client.

(To be continued)

A

6

ASSORTED COMMENTS ON THE "II" 

DEMONSTRATION SITE: 

we don't want to impose a mandate from the outside; we want it to 
come from within. Illustration: We would tell a principal of a 
school that we want to do a demonstration project and ask him 
what he wants/needs for his school. He might say "we need rest 
time for the faculty." We'd consult with experts like Srason to 
determine whether that is a legitimate form of intervention. Then 
we'd ask the local Hebrew College or training institution to plan 
a group dynamics seminar for the school's faculty. Perhaps "the 
Sarason" would work with " the Schaf fl er" to plan it. The 
principal would be responsible for getting his faculty to 
participate. 

How will intervention be determined? By addressing the smallest 
element needed in order to bring change, and through 
consultations with experts. 

In the case of "infusing a community with fresh blood," how will 
we know if the community wants it? Maybe the current personnel 
will feel threatened, de~oralized . No intervention should be \ 
imposed on a community without the community being asked first if 
it wants the intervention. It should be presented as a challenge 
to the community. 

What will the "frustration tolerance" of the project be? When ' 
will results be visible? Should quick results programs be 
developed to appease the community in addition to the long-term 
projects? 

The "ii II will be an intermediary organization, 
implementing ideas such as Cleveland Tomorrow , 
the Ford Foundation, etc. 

a mechanism for 
Project Renewal, 

In order to "sell" the concept of the "ii" to the Commission, a 
strong rationale has to be presented: statement of the problem, 
explanation of the lack of mechanisms for change in education, a 
vision of what it could do, directions it could take. 

The specific design of the II ii II will be shaped through its 
implementation. Ideas will emerge from it as it begins to work. 
The "ii" wil be different from an R & D center in that an R & D 
center seeks to put a finished project into the hands of the 
client. 

(To be continued) 

(\ r 

6 



dl d ׳
March 6, 1989

DRAFT - FOR DISCUSSION ONLY

-AQ.The Instrumentality for Implementation : 

Discussion outline

1. The ix will undertake the assignment of developing

2. Much of the definition of its work will occur in the actual

3. The following is one possible scenario of the ii at work:

4. There will be a manager, responsible for all the work of the 
ii. He/she will be an outstanding, high-level professional, 
knowledgeable of the Jewish community of North America. He/she 
may be an educator, an administrator, or both (to be determined.)

5. In addition to the manager, a small team of outstanding 
professionals will staff the ii (size and composition to be 
determined).

6. The ii will be governed by a lay board of experienced and

7. In order to meet the complex tasks involved in developing 
demonstration sites, the following functions will be undertaken:

a. data collection, planning and policy analysis;
b. community interface (for demonstration sites);
c. funding facilitation;
d. monitoring, evaluation and feedback;
e. diffusion of innovations.

8. Some of the content and rationale for these functions include:

* To improve and maximize the knowledge base upon which 
decisions for Jewish education are made [in a demonstration site 
and/or in general? To be determined]. This may be viewed as the 
research arm of the ii - the work may be commissioned, done in 
house or others may be encouraged to do various parts. The 
necessary data-bases will be created here; major issues will be 
studied, key guestions will be researched (e.g. create 
inventories of Jewish educational resources; undertake needs 
analyses; set norms and standards for training; assess the 
quality of existing training; etc. [add examples for community].

demonstration sites.

process of implementation.

knowledgeable leaders and by an academic team.

a. data collection, planning and policy analysis

* To provide analysis needed for informed decisions. (E.g. What 
are relevant criteria for the selection of demonstration sites?
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What is the nature of the problem/s in that site? What are the 
political and institutional givens relevant to change in the 
demonstration site? Who are the stakeholders and how can they be 
involved? What are the financial and financing possibilities?)

* To provide - upon decision to undertake a project ־־ the 
knowledge and planning support needed and wanted by the 
demonstration site; to work WITH the team of the demonstration 
site and provide expertise that may be needed; to ensure the 
level and quality of the work intended.

* Planning and strategic thinking

b. community interface (in demonstration sites);

The community interface function will deal with:

* Preliminary negotiations with relevant stakeholders and
community leaders about undertaking the project. Negotiations 
concerning the terms for participation in the demonstration 
project and the nature of this participation: agreement
concerning the quality of work; agreement concerning targets, 
time frames, standards, local investments in funds, people, 
activities. Assistance in setting up the local mechanism(s) that 
will take leadership of the demonstration project, that will plan 
it and coordinate its implementation.

* Ongoing facilitation during implementation - as needed (e.g. 
negotiations with national training institutions, universities, 
organizations, etc.). Assistance as needed (e.g. crisis 
management, dealing with resistance, enlisting community leaders' 
help when needed, etc.).

c. funding facilitation

* Matchmaking between various possible sources of funding 
(foundations, national organizations, local sources of funds, 
individuals) and the demonstration site (direct and indirect, 
with the help of commissioners, local leaders, etc.).

d. monitoring, evaluation and feedback

The purpose of this function is threefold:

* To monitor implementation of decisions on an ongoing basis and 
thereby enable trouble-shooting, changes, interventions as 
needed.

* To evaluate - in whatever form or forms deemed most relevant - 
the nature, quality, impact of changes.

* To create and activate feedback loops that will allow a 
dialogue between what happens in practice and the planning and
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theoretical functions. If successful, this loop will allow for 
an ongoing process of cross-fertilization: the content of both 
the practical and the theoretical will be affected, enriched, 
changed accordingly.

e. diffusion of innovations

The goal of the Commission on Jewish Education in North America 
is to bring about across-the-board change in Jewish education. 
The ii will deal with the complex issue of the diffusion of 
innovations from one or more demonstration sites to many or all 
communities. Strategies will be devised to maximize change 
throughout the community.

9. In order for each of these functions to be given the 
attention needed, and that none be overwhelmed or overtaken by 
pressing needs of other functions, they will probably be 
structured as distinct units. The staff of any one may be as 
small as a part-time person or as large as a full team - as 
needed.

10. The ii will be a mechanism for the initiation and promotion 
of change and innovation in Jewish education. As such, it should 
be a pice of rigorous work together with inspiration, and 
creative thinking. If succesful, it will be a source of ideas, 
an ii characterized by an atmosphere of ferment, search, 
creativity.

To coordinate the work, there will be a number of forums at which 
progress will be discussed and ideas will be presented for 
debate. The first of these forums will be the staff and its 
manager who will meet regularly to coordinate the thinking, 
planning and activities of the ii. [additional forums]

How will the ii begin its work?

1. A pre-planning process will be undertaken with the head of 
the ii (and - depending on circumstances - with staff members 
too.)

2. This process - which will be a joint learning endeavour - 
will include:

a. extensive work with members of the planning team to 
familiarize himself with the background, concepts and ideas of 
the ii (Fox, Naparsteck, Hochstein, Zucker, Reimer).

b. extensive work with members of the planning group, senior 
policy advisors, some educators and commissioners to familiarize 
himself with the reality of the situation of Jewish education in 
North America and with the communal and institutional aspects of 
the issue.
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3. Following the above and any additional consultation they wish 
to hold, the first task of the staff will be to define the ii's 
mission. This will include identifying ways to improvements and 
strategies for intervention.

4. The staff will present its proposed definition to the board 
and to the academic team for consideration, discussion and 
approval.

It is understood that these strategies will be reviewed on an 
ongoing basis, in extensive consultations, with other institutions 
and individuals.

5. The initial structure of the ii will be finalized (though 
always in flux) in accordance with the mission statement.

TowardsDemonstrationSites

1. Amongst the early steps in its work, the ii will have to 
decide on appropriate demonstration sites. The data-collection 
and policy-analysis unit will prepare a proposal for discussion. 
This may include community data and criteria for the selection of 
sites (e.g. availability of general educational resources; 
optimal size; socio-economic and Jewish education indicators; 
leadership - current and potential; etc.).

This data may be largely available or may have to be collected by 
the unit. In some instances, it may have to be produced.

6. The unit will bring the proposal for discussion to the "Monday 
morning forum" - i.e. to the staff meeting of the ii, where it 
will be argued, discussed and altered as the case may be.

7. The head of the ii and its relevant units will then begin a 
round of consultations with board members and with relevant 
people and institutions (stakeholders, power-holders, potential 
agents of change) in candidate communities to check further 
feasibility and wisdom of the specific suggestions. This will 
include preliminary assessments of local interest, likely 
interest and involvement of stakeholders, likely availability of 
resources, etc.

8. Following extensive review of the feasibility and assessments 
of the chances for change and success, one or more demonstration 
sites will be selected.

The ii and a demonstration site

1. The purpose of the demonstration site is to bring about 
major change in the quality of Jewish education in that site, 
through the media of educational personnel and the community. 
The interest in that site resides both in the possibility to
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effect and demonstrate change and in the fact that it can trigger 
or inspire change elsewhere.

2. Change will be brought about by the community and in the 
community with the ii acting as initiator, facilitator, catalyst 
and resource for change.

3. The success of demonstration sites will be largely dependent
upon the local ownership, involvement, investment in the
endeavor. Detailed planning and implementation will take place 
locally.

4. The ii will help identify or set-up (as needed) the local
mechanism (existing institution, coalition of institutions, 
planning team, etc.) that will take responsibility for the
demonstration site.

5. The ii will enter into a contractual agreement with the
demonstration site (community). This agreement with stipulate 
the mutual roles and undertakings. E.g. there will be explicit 
definitions of the purpose of demonstration sites, of the
standards of the work and of the expected activities. The 
principles guiding the work will be agreed upon (planning, 
monitoring, evaluation).

Planning
Monitoring
Evaluation

Process and Content: The relationship between the community and
the ii - the community's role in the demonstration site.

UNFINISHED
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Notes for Letter to Commissioners

SF: I think we should begin with some kind of statement about
where we were on December 13th and what we saw as the challenge 
and problems facing us. We began to investigate and consult with 
Commissioners and people and people seemed to be zeroing in on 
something that - I would not even call it demonstration site yet 
- people felt that you have to ״do it״. It couldn't be a study; 
one would have to "do personnel11 and ,'do community יי The response 
to the generality and the amorphousness - and I would give 
examples of both community and personnel - which came out in the 
meeting reguire that we be able to at least specify what we have 
meant. This led us, in conversations with you, to some idea of 
demonstration. Maybe I wouldn't use the word demonstration.

[JR: The term ״demonstration" has been intentionally introduced 
into our conversations with commissioners.]

As we began to work with demonstration, the upside was that [list 
all the things]. Then we encountered a problem: all the work on 
education has indicated that parachuting in a finished product on 
demonstration will cause such and such a problem. So we began to 
ask ourselves what to do about that, and about all of those 
issues you [JR] talked about. So now what we are asking your help 
on thinking about some kind of a mechanism that could close this 
gap between "a parachute" and mere incrementalism, between a 
parachute and the enthusiasm of the local community.

Foxm/3gw 
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Jerusalem Meetings 
March 8, 1989

Meeting with Federation Executives

Before MLM meets with the group of federation executives, AJN 
(and SF?) should discuss the desired outcomes of that meeting 
with him. What are the guestions that the executives might throw 
at MLM? What does he want to walk away with?

Some of the issues to discuss:

*centratlity of the federation in the Commission
*conscious decision to create a partnership of public and private
*the positive feedback we have been getting; the excitement
*central role of Mandell Berman
*the role of the 9 commissions on continuity
*substance: grappling with the following issues . . . .
(MLM should show them how much he knows)
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Jerusalem Meetings
March 10, 1988

Outline for Final Report

I. Jewish Education at a Crossroad

A. A changing Jewish community

B. Who are we loosing?

C. Reguirements of Jewish continuity

D. What is the proper basis of Jewish education?

II. What is the State of the field?

III. The Opportunity

A. Wave of Consciousness in the Diaspora

B. Wave of Programs and Innovation
(see Joel Fox paper)

IV. Best Practises

A. One vision - What is one ideal scenario for the next
Millenium

V. One Plan

One New Framework:

enabling ---> personnel ---> programmatic
options community options

VI. Implementing the Plan (Innovation Model)

A. Innovation through

1. Partialization

2. Prototype based on a partialization process

VII. Conclusion
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Jerusalem Meetings
March 9, 1989

INTERNAL

Notes on the denominations

SF: I think that at the next set of meetings in America we
should consider, in light of our discussions about the i.i., what 
the role of the denominations is going to be.
It may have been appropriate up until this point to have the 
denominations represented by the leaders of the training 
institutions or the institutions of higher learning. But as we 
move toward any conception of implementation, we must keep in
mind that the deliverers of services are essentially the
denominations plus Torah Umesora.

I am suggesting that we decide what contact has to be made by the 
Commission with the denominations so that they are on board 
before we announce any kind of implementation activity. One 
approach could be for MLM to meet individually with each of the 
institutions of higher Jewish learning and ask them that 
guestion. Appropriate staff should be with MLM at that time so 
that the full role of the lay organization and/or education
commissions be considered.

With the orthodox movement an interpretation will have to be
offered to Lamm who may see turning to Torah Umesora as 
undercutting centrist orthodoxy. This is a more complex problem 
but we can't avoid it because Torah Umesora controls most of the 
day schools of the orthodox movement.
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Jerusalem Meetings
March 7, 1989

Summary of Discussion - March 7, 1989 

at the offices of Nativ 

Present: AJN, JR, SF, AH, DM

AJN opened the discussion by conveying MLM's expectations of this 
series of meetings:

1. Building a Team
2. Achieving clarity on the issue of the ii; 

understanding it and developing it.

For the sake of clarifying misunderstandings and correcting 
mistaken assumptions, SF offered a brief summary of the 
development of the Commission, particularly the evolution of his 
and AH's role. He also described in detail the "m.o." developed 
by MLM, in the work of the Jewish Education Committee (i.e. 
research, translation into practice, implementation - all with 
consultations, forums, input from outside experts, etc.).

It became clear that:

1. While the "m.o." developed in the work of the JEC is
not a formally adopted method, it characterizes the work 
of MLM, SF and AH. Taken for granted by the JEC team, 
it was never spelled out to the planning group and it 
is useful to do so now.

2. AJN's, SF's and AH's roles developed in response to the
crisis that faced the Commission as it was about to have 
its first meeting: lack of a director.

3. Because JR entered the process late, he was not party to 
the common history of the Commission and, in trying to 
make sense out of the process, made some assumptions that 
need to be checked during this week.

For the remainder of the morning, discussion focused on the topic 
of the demonstration site and how that idea led to that of the 
ii. SF explained the notion of the demonstration site and gave
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several examples of possible functions of a demonstration project 
(in the areas of recruitment, training, profession-building and 
retention for personnel). He then presented some of the problems 
and objections raised while developing the demonstration site 
concept:

-How would it be done? (lack of an implementation mechanism)
-For a practical field like education, a finished product - 
as implied in the concept of a demonstration center - 
is inappropriate.

-The problems with the notion of a prototype in Jewish 
education.
-lack of appropriate personnel to run it.

The views of the demonstration site concept offered by Coleman, 
Inbar, et al led SF and AH to the realization that an 
instrumentality for implementation was needed.

AJN cited several advantages and several disadvantages to 
demonstration projects and outlined the concept of 
"partialization." He then presented a model for the process of 
how demonstrations could be developed. This would include the 
following stages:

-Creating a mechanism for establishing a partnership between 
the various stakeholders in Jewish education.
-identifying obstacles (legal, political, financial, etc.) 
-designing model programs.
-identifying disincentives which create negative
preconditions that make the programs impossible.

SF and AH expressed the opinion that this model would probably be 
useful in addressing the issue of process, however, we are not 
ready at this point to deal with this process. In the case of 
Jewish education, we must first deal with creating or inventing 
the content of what is going to go into the process.

JR suggested that there are some examples of excellent programs 
that should be built upon rather than bypassed in favor of 
something completely new.

SF posited three principles that guide the thinking:

1. Refusal to accept the status guo.
2. Recognition of how difficult and complicated the process

of changing the status guo is.
3. Recognition of the need for a strong coalition in order

to cause systemic change.

Following lunch, AH presented a draft of the ii document which
will be discussed in detail over the coming days.
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A few of the questions and concerns that were raised are:

-"academic team" or professional advisory board? 
-relationship of the staff of the ii to its functions 
-the feasibility of the research function 
-what is the source of authority of the ii 
-monitoring on a micro level the effectiveness of programs 
-various stakeholders and publics that need to be addressed 
-funding sources - should they be incorporated into the 
board?
-different implementation needs for different types of 
communities.
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communities. 



Jerusalem Meetings
March 8, 1989

Summary of Discussion - March 8, 1989

at the M.A.F. Offices in Jerusalem

Present: AJN, JR, SF, AH, DM

Following the previous day's preliminary discussion on the ii,
AJN raised several issues that he sees emerging:

-commissioners' involvement in the process of the ii - how 
to "sell" the ii concept to the Commission

-the job description for the director of the ii 
-linkage of the ii to specific content areas,

AH urged that we continue to discuss the ii before addressing 
these issues. She agreed that we will need to find a strong, 
capable director, but we must first determine what the ii will 
be, what it will do and how it will function.

SF reviewed the ii model, offering examples of how it would 
relate to different content issues in different communities.

AJN raised the guestions of what should happen between now and 
the next Commission meeting and what the agenda of the June 14th 
meeting should be. It was agreed to return to these guestions 
following further discussion on the ii today and tomorrow.

JR asked several guestions about the ii : E.g. What is the theory 
of change that informs it? Will existing institutions welcome a 
sudden infusion of new personnel?

AJN introduced the notion of the ii as an "intermediary 
organization" and described several examples of intermediary 
organizations with which he has been involved. He noted that the 
success of an intermediary organization depends to a large extent 
on the strength of its director.

A lengthy discussion on theory of practice clarified some of the 
concepts on which the ii is based.

The draft of the ii paper was reviewed in detail. DM will 
produce the "Rashi commentary" (all remarks relevant to each item 
discussed) early next week.

Following the lunch break, the list of assignments was reviewed. 
(Must be continued tomorrow - from item 15.)
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Jerusalem Meetings
March 9, 1989

Summary of Discussion - Evening of March 9, 1989 

at "Eleh Mah" Restaurant 

Present: AJN, JR, SF, AH, DM

AJN raised the question of how to bring the commissioners up to 
date and best convey to them the concept of the ii. He believes 
that their first impression of the ii will be critical and we 
should seek to minimize misunderstandings. Various suggestions 
were made as to how the commissioners might be able to offer 
input before the meeting of June 14th.

It was decided that prior to the meeting of March 3 0th, a draft 
of the letter that will be sent to the Commissioners will be sent 
to the Senior Policy Advisors for review. The letter will trace 
the development of the staff's thinking since December 13th (i.e. 
from the enabling options to the notion of demonstration to the 
concept of the ii) . Verbal briefings should also take place 
(AJN/Ariel, JR/Woocher, SF/Rotman).

Various formats of the June 14th meeting were discussed.

SF expressed concern that a strategy for dealing with the 
foundation heads has not yet been developed. AJN will discuss 
the issue with MLM and HLZ.

The issues of Personnel and the Community, as distinct from the 
ii, were again raised. JR reiterated the point made earlier in 
the day that even if the ii is entirely successful, it may not 
completely answer the needs. SF urged against early closure on 
the possibility of task forces. AH suggested that a simulation 
of the ii might be useful at the next meeting of this group.
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Jerusalem Meetings
March 9, 1989

Summary of Discussion - March 9, 1989 

at the offices of Nativ

Present: AJN, JR, SF, AH, DM

The day began with a review of the summaries of the previous 
days' discussions. Corrections were made.

The group then resumed the item by item review of the assignment 
list. (See amended list.) Some of the issues that were 
discussed in detail are:

-the nine local commissions and how they should be 
related to

-the relationship of the Commission with the various 
denominations, in light of their roles in Jewish 
education, their histories and internal structure

-JESNA's possible sensitivity to the ii concept and 
its potential role in relation to the ii.

The remainder of the morning was devoted to discussing the final 
report. AJN presented the draft of an outline in which several 
of the notions which had previously been considered as separate 
papers are incorporated (e.g. the state of the field, best 
practice). Background papers for the report could be commissioned 
and each might represent in its own right a significant 
contribution to the field of Jewish education. All agreed that 
this was a useful model. AJN and JR will prepare a second draft 
outline for circulation among this group.

Following lunch, SF described what he saw as some of the 
potential limitations of ii and suggested that we need to 
consider what other activities might supplement it. The ii, of 
necessity, will not be able to serve all purposes. We must be 
careful that important matters related to Personnel and the 
Community are not lost in terms of the macro goals of the 
Commission. (To be discussed at the working dinner on Thursday 
evening.)
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den/5MN-W
MEMORANDUM ON THE COMMISSION AND THE DENOMINATIONS

1. THE PROBLEM

a) By denominations, we mean the national and local synagogues 
and rabbinical organizations as well as additional groups such as 
Torah U'mesorah.

b) As the Commission approaches the stage of recommendations, 
and thereafter implementation, the denominations, who are the 
major deliverers of educational services, are likely to feel that 
they have not been involved in the decision-making process.

c) The denominations may respond by complaining, refusing to 
participate, or worse.

2. POSSIBLE APPROACHES

a) Invite the denominational groups to join the Commission.

b) Invite them to participate in whatever groups (taskforces,
sub-committees, etc.) are given the responsibility to deal with 
the content of the recommendations of the Commission, e.g. the 
ii.

c) Invite them to join the board of the successor to the 
Commission or the board of the ii.

3. STEPS TO BE TAKEN

a) MLM should meet with the presidents of the institutions of
higher Jewish learning (Y.U., J.T.S., H.U.C.) and discuss how to
begin the dialogue with the denominations. Lamm, Schorsch and 
Gottschalk have different positions and degrees of influence and 
sensitivities to their denominational constituencies.

Commissioners who play an important role in a denomination 
(Melton, Ratner, Jesselson, Koschitsky, etc.) might participate 
in these meetings, along with staff.

b) These meetings will help us to decide how to proceed.

c) We might choose from among the ״Possible Approaches" listed 
above.

d) New or different approaches might emerge at these meetings.

e) A different approach might be adopted for each denomination.
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Commissioners who play an important role in a denomination 
(Melton, Ratner, Jesselson, Koschitsky, etc.) might participate 
in these meetings, a long with staff. 

b) These meetings will help us to decide how to proceed. 

c) We might choose from among the "Possible Approaches" listed 
above. 

d) New or different approaches might emerge at these meetings. 

e) A different approach might be adopted for each denomination. 
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Baruch Haba, Joe!

hope your flight was pleasant and that jet lag 
isn't too severe.

Enclosed is the schedule for the next few days 
(slightly different versions for you and Dr. 
Naparstek) . We are all looking forward to a busy 
and productive week. We begin tomorrow at Nativ at 
8:00 a.m.

I would be happy to pick you up tomorrow on my way 
to the office if you'd like. Just call me at home 
this evening (tel. 249302) and let me know. Or if 
you would prefer to get to Nativ on your own, the 
address is 10 Yehoshafat Street in the Greek 
Colony.

Dr. Naparstek is staying at the Laromme Hotel (tel. 
697777), should you want to contact him this 
evening. Annette's telephone number at home is 

1802. She asked me to tell you to feel free to 
call her if you need anything at all.

L'hitraot machar,

10,  Yehoshafat St., Jerusalem 93152 Tel. 02 ט ׳ שפ הו ם ,10 י שלי רו ־662296 ;699951 טל׳ .93152 י m

Electronic Mail: 05:GLT490 P.O.B 4497, Jerusalem 91044 .ד ת. ם4497  לי ש רו י ,
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~  >
הוכשטיין אנט

ANNETTE HOCHSTEIN

February 27, 1989

Ms. Karen A. Wilcox 
Senior Associate
Isaacson, Miller, Gilvar & Boulware 
The Frost Building 
105 Chauncy Street 
Boston, MA 02111

Dear Ms. Wilcox,

Thank you for sending me so promptly the
information concerning searches by your firm. I
read with interest and will share with my
colleagues.

During the next several weeks we will be
determining some of our specific needs.

I will contact you if and when we decide to choose 
the professional search route.

Sincerely,

Annette Hochstein 
Director

10, Yehoshafat St., J erusalem 93152 Tel. 02 ושפט רח' ים ,10 יה ושל ' .93152 יר ־662296 ;699951 טל  

Fax. 972-2-699951 P.O.B 4497, Jerusalem 91044 .ירושלים4497 ת.ד,
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FAX SENT ,  
DA1B• ...

 ותכנון למדיניות נתיב-יועצים
ירושלים

Nativ Policy and Planning Consultants
Jerusalem, Israelt

FACSIMILE TRANSMISSION
Tel.: 972-2-662 296; 699 951 
Fax: 972-2-699 951

DATF-
MARCH 15, 1989 

NO. PAGES:
DR. ARTHUR NAPARSTEKTO:

FROM:

001-216-391-8327

DEBBIE MELINE

FAX NUMBER:

Dear Dr. Naparstek,

Attached is the summary of our meeting last Friday, 
plus suggestions for the commissioner follow up sheet 
which were discussed at that meeting. The latter may 
not be complete, but I hope it is useful.

Sincerely,

Nativ Policy and Planning Consultants 
Jerusalem, Israel 
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Summary of Discussion - March 10, 1989

at the MAF offices in Jerusalem 

Present: AJN, JR, SF, AN, DM

The summaries of the previous day's meetings were read and 
corrected. The amended assignment list was reviewed in detail and 
decisions were made on those items that had been left open.

The issue of maintaining current files on each commissioner was 
discussed. A form for keeping track of contacts with 
commissioners will be designed and put into immediate use.

SF reported on his telephone conversation with HLZ regarding Joel 
Fox's article. SF will write to Joel Fox with the following 
comments:

The paper is useful but should be reformulated in light of 
two issues:

1. The denominations are the primary deliverers of services;
the central role of the federations in Jewish education is 
not yet a reality.

2. The description of the experimental programs as 
"successful" may be an overstatement.

The subject of a director for the ii was discussed. AH presented 
information about the possibility of hiring a professional search 
company to identify potential candidates. Those present prefer 
not to try this for the time being. AJN will draft an outline of 
the job description and circulate it among the planning group for 
comments. A first list of names will be generated for discussion.

AJN concluded the meeting by returning to the objectives for this 
week, which he had introduced when work began on Tuesday:

1. Building a team
2. Achieving clarity on the ii

Participants agreed that both objectives had been accomplished 
and expressed satisfaction that many of the dysfunctional 
elements among the group had been resolved quickly, allowing for 
fruitful, content-oriented work. The need to maintain effective 
communication among this foursome was discussed and it was 
suggested that this group (plus other members of the planning 
group) allocate priority time to discuss the detail of the work. 
The nature of discussions within this group has achieved a new 
parity as a result of the exchange of ideas and information that 
has taken place this week. AJN expressed optimism that, together, 
this group will be able to facilitate progress in the 
Commission's work.
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Suggested Elements for Commissioner Follow-up Sheet

1) Name of Commissioner:

2) Contact Person:

3) Profile:

a. Foundation/Educator/Community Leader/Scholar/Head 
of Institution etc.

b. Degree of Influence

c. Potential Grantor

d. Special interests related to the work of the Commission

a. Meetings: (date, place, participants, content)

b. Telephone conversations: (date, participants, content)

c. Letters (date, writer/recipient, content, response)

d. Participation in small group meetings (date, which

4) Contacts:

group, role)

(Reports Attached)

5) Outstanding Issues:

6) Actions to be Taken:
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March 14, 1989

Mr. Morton L. Mandel 
Premier Industries 
4500 Euclid Ave.
Cleveland, OH 44103-3780

Dear Mort,

I know that you will be briefed thoroughly by Art 
Naparstek on our trip to Israel, but I wanted to add my 
own perspective and thanks.

For whatever reasons our last set of meetings in Cleveland
in February was not a successful moment for communications 
and left our team divided. It meant that Art and I were not 
really in touch with the direction of thinking that Seymour and 
Annette were developing around the concept of implementation 
("the ii") and were not clear on our own roles as members of 
the team. Clearly the team needed to be reconstituted.

The possibility to meet for four uninterrupted days in 
Jerusalem proved a wonderful remedy. It was not easy at first, 
but everyone was dedicated to working through misunderstandings 
and working on gaining mutual understanding. I cannot over- 
emphasize how graciously Seymour, Annette and their staffs received 
and hosted us and gave us their undivided attention until we 
could reconstitute ourselves as a team. When at the end we each 
spoke of how these meetings had met the goals we set for them.,
I felt grateful to you for this opportunity and fortunate to 
be part of a team that functions at this level of quality 
and dedication.

There obviously is much work before us, but I believe 
we will all approach the work now with a fuller heart and a 
clearer mind.

Sincerely yours, 

Joseph Reimer
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cc: Arthur J. Naparstek y1
Virginia F, Levi

NAM1

TO :_____ Morion L. Mandel_________ FROM: Henry I-. Zucker j___ DATE: 3/9/89

REPLYING TO 
YOUR MEMO OF; _

O f MAM 1 M l N 1 / I'LA N  l lU C A H O N

SUBJECT:

Sara Lee’s February 27th letter to you is excellent. I would like to comment 
on two points,

She suggests convening a special task force to investigate the question of 
personnel and to report back with recommendations, presumably within six months 
to a year. 1 think this is a very good idea, especially if we designated one 
person to take the lead in preparing a paper on the subject for the 
consideration of the task force. Unless that is done, we will not be able to 
get a report back in six months. It is very important to keep on our timetable 
for the work of the Commission which should conclude its work and make its 
report by late spring or early summer, 1990.

I like very much her idea about finding communities which would be laboratories 
for program experiments and for communal leadership development for Jewish 
education. We have one community in Cleveland clearly on the way to 
undertaking this already. The idea also relates closely to the Fox/Hochstein 
"ii" idea with the added advantage of placing the emphasis on local community 
development rather than on the national component. By combining the 
Fox/Hochstein thrust with the Sara Lee idea, we may very well be on the road to 
satisfying the need to deal with the programmatic aspects as well as with 
personnel and community.

1 believe this subject belongs on our agenda for the March 29*30 meetings of 
the Commission planning group and Commission policy advisory group.
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Towards the Third Commission Meeting

Phone Conversation: Mike Inbar and A.H. 

March 13, 1989

1. As we are about to prepare a second draft of the "ii", a 
number of points needed further deliberation with Mike.

2. The topic was implementation. I told him where we had gone 
with the project since our conversation in N.Y. and reported on 
the content of consultations (Jim, David Cohen, etc.) and of our 
meetings in Jerusalem last week with Art and Joe. He thought 
their coming was important for beginning to create the conditions 
that would remove us (SF,AH) from the center of action.

3. "Finding the right head for the ׳ii' is the $64 , 000 
guest ion.11

We discussed this matter at length:

We should see ourselves now in the position of a Chairman of the 
Board who wants to nominate a CEO. The decision itself —  the 
last selection, must be taken by the full board for a number of 
reasons —  i.a. though the board (the planning group in our case) 
may not always choose the top executive, it is likely that the 
collective decision will prevent choosing a lemon.(!?)

The head of the "ii" should be a Jew, however he does not have to 
be an educator or content-knowledgeable. He has to be a role 
model by way of being an extremely responsible person, who can 
deeply understand what we want, and to whom we can truly delegate 
responsibility. He can be either a combination of administrator 
and educator, or one, or the other, and take on someone to work 
with him in the area in which he is not an expert.

It is essential that we (SF/AH) remove ourselves from the first 
row of responsibility for the project. We should line up 3 to 5 
very attractive candidates for the post. Mike thinks this is our 
responsibility. We should bring this line up to the group for 
selection.

4. a. Lengthy discussion about the whole concept of the 11 ii" and 
the extent to which we feel comfortable with it and are secure in 
it. I explained that we are guite comfortable with the concept as 
a way of coming to grips with the implementation. However, we 
have deep concerns related to taking a very big risk —  as there 
seems to exist no such mechanism to take example from in the area 
of general or Jewish education.

consult/4MN-W 

Towards the Third Commission Meeting 

Phone Conversation: Mike Inbar and A.H. 

March 13, 1989 

1. As we are about to prepare a second draft of the 11 ii11 , a 
number of points needed further deliberation with Mike. 

2. The topic was implementation. I told him where we had gone 
with the project since our conversation in N.Y. and reported on 
the content of consultations (Jim, David Cohen, etc.) and of our 
meetings in Jerusalem last week with Art and Joe. He thought 
their coming was important for beginning to create the conditions 
that would remove us (SF,AH) from the center of action. 

3. "Finding the right head for the 'ii' is the $64,000 
question. " 

We discussed this matter at length: 

We should see ourselves now in the position of a Chairman of the 
Board who wants to nominate a CEO. The decision itself -- the 
last selection, must be taken by the full board for a number of 
reasons -- i.a. though the board (the planning group in our case) 
may not always choose the top executive, it is likely that the 
collective decision will prevent choosing a lemon.(!?) 

The head of the "ii" should be a Jew, however he does not have to 
be an educator or content-knowledgeable. He has to be a role 
model by way of being an extremely responsible person, who can 
deeply understand what we want, and to whom we can truly delegate 
responsibility. He can be either a combination of administrator 
and educator, or one, or the other, and take on someone to work 
with him in the area in which he is not an expert. 

It is essential that we (SF/AH) remove ourselves from the first 
row of responsibility for the project. We should line up 3 to 5 
very attractive candidates for the post. Mike thinks this is our 
responsibility. We should bring this line up to the group for 
selection. 

4.a. Lengthy discussion about the whole concept of the "ii" and 
the extent to which we feel comfortable with it and are secure in 
it. I explained that we are quite comfortable with the concept as 
a way of coming to grips with the implementation. However, we 
have deep concerns related to taking a very big risk as there 
seems to exist no such mechanism to take example from in the area 
of general or Jewish education. 

1 



4.b. M.I. said that he feels very comfortable with the notion of 
the mechanism for implementation ("ii"), with that notion being a 
good one. However, he has what he called "a functional concern" 
that what he had done in the conversation with us was to 
illustrate one wav in which one might deal with implementation. 
If that way is one with which we are comfortable, and if it is 
"satisfycing" to us, then we should adopt it and move ahead full- 
steam. However, if we are not comfortable with it, we ought to 
consider toying with alternatives.

4.c. M.I. suggested that we consider, as a safeguard, taking one 
or two good people and asking them to draw a scenario of 
implementation —  if no mechanism were to be set up. In other 
words, how would one do a demonstration center without a 
mechanism, say in Chicago? As the conversation went on, Mike 
thought that this could be a helpful exercise for us in any case,
and that it might be of good use for interviewing prospective 
directors. Despite all his backing for the "ii", it might be a 
fall-back position we could feel comfortable having.

In sum, Mike was extremely encouraging about the way we are 
going, and with the progress of the project. He was very keen to 
be kept abreast of the work.
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TO: Virginia Levi

FROM; Joe Reimer

RE: Communication (2/21/89) with Sara Lee

I called Sara in reference to developing a plan of outreach to the Reform 
movement. I made reference to the letter from Rabbi Syme of UAHC of which 
3he had heard from Seymour. She wanted to actually see the correspondence, 
but in the interim thought we have a real problem with the Reform,

The problem lies in the relation between HUC and UAHC. Whereas in the 
Conservative Movement, JTS has the real power, in the Reform, it is the 
Union (not HUC) that really represents the movement. While we had to 
include Gottschalk on the Commission to parallel Lamm and Schorsch, she 
thinks we also need to consider the possibility of adding Alex Schindler, 
the executive of UAHC and possibly the most powerful force in the movement.

sees itself as excluded from the Commission, he might not do it.

This is ticklish indeed, for Gottschalk might see any such move as threaten 
to his position. But, and here I (JR) am speaking, we do have an inactive 
Reform rabbi on the Commission and we might wish to supplement Zeldin's 
presence with an active rabbi from UAHC.
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February 27, 1989 

Mr. Morton Mandel
Commission on Jewish Education in North America 
4 500 Euclid Avenue 
Cleveland, OH 44103

Dear Mort:

In the weeks that have passed since the December meeting of 
the North American Commission on Jewish Education, I have 
(thought many times of the extraordinary nature of this 
undertaking and the challenges and possibilities that the
C v H i i u i k s l u n  w i l l  r n n ^ v n n * ,  \ a  I  h a v a  r o v i o w o d  t h o  d i c c V ' e o i  f t n c

of the December meeting some ideas have emerged in terms of 
processes that might contribute to advancing the agenda of the 
Commission. I share these ideas with you in the hope that 
some of them may prove helpful to you and the staff of the 
Commission.

While there was the consensus about the importance of the 
personnel issue in Jewish education, widely divergent views 
about the nature of t־.h« problem and its policy implications 
were expressed. In reality, there is very little systematic 
researcn about the nature of the problem beyond the ctruggle 
that all Jewish educational institutions face in recruiting 
and retaining teaching and administrative personnel. In 
public education the assessment of־the personnel problem has 
involved leading academicians and public officials. Their 
deliberations and the research they have initiated reveal that 
the causes for the personnel problems in education are 
multiple, and that the causes are in many cases systemic. 
This leads me to conclude that the question of personnel for 
Jewish education needs in-depth investigation if effective 
responses to the problem are to be developed. Such 
deliberations would be difficult to conduct in Commission 
however, that the’ commission could" convene■ anaJ^uppwYc'',a 
special task force to investigate the question of personnel 
and to report back with recommendations. Such a task force 
should be limited in size, but not perspective, and chould ba 
expected to complete its deliberations within six (6) months 
to a year.

•· 
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The assignment of the personnel question to a task force of 
high quality would enable the North American Commission to 
focus its attention on the other areas of concern that have
been raised.

Another conclusion I drew from the December meeting relates
to the high level of commitment of many Commission members to 
programmatic interventions as the path to improving the 
quality or jewisn education, wnile tne Issue or personnel is 
certainly central to any programmatic initiatives, there is 
the possibility of moving ahead in areas of program on a 
limited and experimental basis. I would add that the concern 
fnr rifivp! 1 op ו ng nonnmini ty laariarship and advocacy could be 
addressed within these experimental models. My assumption is
U l C l t  i I U ב  l i i y l c  ^ l u s j i u u u u u U l u  i i i L c i  v t u i l l w i i /  o u ^ l i  u ^>  u  v i■
early childhood, would serve our or a eosununity י a interest.
Instead, a constellation of several programmatic options could 
be developed with a number of communities, each constellation 
reflecting the unique realities and needs of a particular 
community. In the light of differences among communities 
based on size, regional location, communal structure, and 
demography, it would be appropriate to select communities 
which reflect the range of differencs. Support for these 
communal experiments in Jewish education would depend on both 
the resources that the North American Commission could 
develop, as well as the community itself mobilizing resources 
from within. In that wav. the communities in Question would
■ J ■'״■ * ™ י׳״^יייו - ״ • ז - י י’'״׳ . ■ ־ • ־•■-־־-־»■ ■ •%•-••■•־ «־־»•■׳*״'■■   r - f - t r p m .  . - .a t ו־ 

״ -י י י  ^ ■ * jf • * •4 • ■י■ י  • - •י״ ■ י  *••• • I ■ •%• • • •1 1 ■■■• *>....%• 1 ....... t .

would generate important data about the priority and
implementation of the programmatic options we have been 
considering. In addition, these experiments could serve as 
catalysts for other communities not initially involved in the

f  X I I A A - L  V  > t l l W  1 C  «< C  li.ill - ■ יו ויזי׳ י  ►■ •aft isi . i i p k m  i 1  1 imii 1 %>־.! ■ 1 . 1 1  i . i i r

activities of the: Hui Lit Aiuexiuaji Cujuiuiasiuti have engendered 
point to several challenges. First, the quality of Jewish
education cannot be addressed without considering
institutional and communal realities that impact upon the 
quality and effectiveness of our educational efforts.
Hopefully, the Commission can find a way to facilitate the 
gathering of those individuals and organizations that need to 
probe and address these contextual realities. Second, there 
is a paucity of research of any kind to support our assessment 
of the problems of Jewish education and to suggest promising 
remedies.
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As a long *■angc goal I would hopo tho Commie cion can bo
the catalyst for the initiation and funding of key research 
projects that would enable the Jewish community to. plan for 
the future of Jewish education on a foundation of knowledge.

I want to express my appreciation for the opportunity to be 
a part of the deliberations of the North American commission. 
Your commitment to the future of Jewish education in gathering 
together this outstanding body of leaders and inspiring them 
to confront the difficult questions we have been discussing 
presents us with a unique opportunity. The activities of the 
commission have already focused the attention of the North 
American Jewish community on Jewish education in a way that 
holds forth great promise. I hope this letter makes a 
contribution to our ongoing efforts, and I look forward to 
seeing you at the meeting in June.

Sincerely,

Sara S. Lee, Director
Rhea Hirsch School of Education

SSL/fj

cc: Dr. Arthur Naparstek
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ON JEWISH EDUCATION 
I I S '  i N O R i m

4500 Euclid Avenue 
Cleveland, Ohio 4410.3

216/391׳6300

March 8, 1989

Professor Seymour Fox 
The Jerusalem Fellows 
22A Hatzfira Street 
Jerusalem, Israel 93152

ג

Dear Seymour;

This is a reminder that the next meeting of the Senior 
Policy Advisors for the Commission on Jewish Education in 
North America has been scheduled for Thursday, March 30, 
1989 from 10:00 a.m. to 4:00 p.m. It will take place at 
the JWB offices, 15 East 26th Street, New York City.

I hope you will plan to attend this meeting. We have much
Lu die June 14 meeting o£ the Coiwniaalen,
and your input is essential. Please let Ginny Levi know of 
your attendance plans by calling (216) 391-8300.

We look forward to seeing you on March 30.

Sincerely,

Arthur J. Naparstek 
Director

Commissioners______

M orton  I.. M antle] 

C h airm an

M o n a Riklis A ckerm an 
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S e n io r P olicy  A d v iso rs

D avid S, A riel 

Seym our Fox 
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S tephen H , H offm an 

A rth u r  J. N uparstek 

A rth u r  R otm an 

C arm i Schw artz 

H erm an D . Stein 

Jo n a th an  W ooehw
Henry I,. Zurlfcr

Director_____________

Arrhtjr J. Naparsrek

S u f t __________________

V irginia F, Levi 
Joseph Reim cr
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Dear Seymour: 
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March 8, 1989 
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and your input is essential, Please let Ginny Levi know of 
your attendance plans by calling {216) 391-8300. 

We look forward to seeing you on March 30. Sky, 
Arthur J. Naparstek 
Director 
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3/17/89 DRAFT

Commission Steering CommitteeMINUTES:

DATE OF MEETING: March 15, 1989

DATE MINUTES ISSUED: March

Morton L. Mandel, Arthur J. Naparstek, Virginia F. Levi 
(Sec’y)

PRESENT:

Henry L. ZuckerCOPY TO:

I. Assignments

A. Process

V\n-fT«£1 . VFT. W־t 1 1 drtO'

breakdowns by person and by function and will maintain a master on

the wall of her office. This will be checked daily and revised 

manually as changes occur. They will De upaacea regular!y lu

remove completed assignments and add new ones. VFL will begin the

process by developing and posting assignment lists for the Public

p.«litiono Commit■♦•**, fftr proparaHnn.o for the June meeting, and for

AJN's assignments. MLM and AJN will review this and advise on

B. The assignments generated at the Commission planning group meeting 

of February 9, as revised in Jerusalem the week of March 6, were

1. Ill t-n-ilBi 1■**—tin!.-1 vln on the. fiafcvtve a£ with 0 ooinn >״ידיח0 

between now and the June 14 meeting, VFL is to send a list of 

commissioners to MLM, AJN, and HLZ. This list is to include

design, as appropriate.

reviewed with the following results:

·~ 
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MINUTES: Commission Ste•ring Committ•• 

DATE OF MEETING: M~rch 15, 1989 

DATE MINUTES ISSUED: March 

PRESENT: Morton L. Mandel, Arthur J. Naparstek, ~irginia F. Levi 
(Sec'y) 

COPY TO; Henry L, Zucker 

------- -···---········-········· ···• ----··········-------····· •- --··········· 

I. Assigrunents 

A. Process 

breakdown, by peraon and by !unction and will maintain a master on 

the wall of her offic• . This will be cheeked daily and revised 

manually aa changes occur . They W1LL be upaaceo regu1ar~y LU 

remove completed assignment& and add new ones. VFL will begin the 

process by developing and posting assignment lists for the Public 

~ola~iong Commi~~•• , f~~ rrA~arAr.fnn~ for the June meeting. and for 

AJN's assipants, MUt and AJN will review this and advise on 

design, as appropr!ate . 

8, The assigrunenta generated at the Co1111llission planning group meeting 

of February 9, as revise~ in Jerusalem the week of March 6, were 

reviewed with the following result&: 

between now and the June 14 meeting, VFL is to send a list of 

commis&ion•r• to MI.M, A.IN, and HLZ. This list is to include 
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space for comments and a plan for contact, MLM, AJN, and HLZ 

win matce noces on any commissioners iui wnuui uioy imvc

suggestions and return them to VFL. These will be reviewed in

order to decide on next steps, which may include holding

regional meetings.

2. The Commission Steering Committee should meet as soon after 

each Commission-related meeting as possible to determine what 

"next steps" are necessary.

3. Meeting dates should be set as far ahead as possible and listed 

on the Calendar of Events for the Steering Committee.

4. With respect to the meeting of commissioner educators being 

arranged by Joe Reimer, and all other meetings being planned 

related co commission activities, Uiw cvuveuej. ohuuld Vo a&ked 

to submit a write-up of objectives and design in advance.

5. The matter of how to handle Rabbi Zeldin, if at all, will be 

reviewed with the senior policy advisors on 3/30 in the context 

of a strategy for the denominations.

Budget

It was noted that a number of the assignments cannot be undertaken

until we have a better sense of the overall budget of the

Commission. AJN and VFL will work with KJK and Mike Cole to

.. 
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2. The Commission Steering Committee should meet as soon after 

each Collllllission- related meeting as possible to determine what 

"next stepa" ate necessary. 

3, Meeting dates should be set as far ahead as possibl• ~nd listed 

on the Calendar of Events !or the Steering Committee, 

4 . With respect to the meeting of commissioner educators being 

arranged by Joe Reimer, and all other meetings being planned 

rela1:e<1 1:0 C0illlll1BB1on ClC\.1vH.1ali, 1.-1,. l,;l,IUV.,Ut,1. c,\i1,11,4lJ l,,o .u,kcd 

to submit a write-up of objectives and design in advance, 

5. The matter of how to handle Rabbi Zeldin, if at all, will be 

reviewed with th• ,anior policy advisors on 3/30 in the context 

of a strategy for the denominations . 

C, Budget 

It was noted that a number of th• assignments cannot be undertaken 

until we have a better sense of the overall budgec of th• 

Commission. AJN and VFL will work with l<JK and Mike Cole to 
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develop a format for a chart of accounts. Once this is set*•it is 

to be done as soon as possible--we will get a monthly financial 

report from Federation,

The Steering Committee book will include a section for financial 

reports. This will include a table of contents and dividers for:

1. Commission budget 

5 office

3, Other

4, Monthly financial report

By March 29 we will have a chart of accounts to review with the 

planning group, Thereafter, this will be a regular agenda item for 

the planning group.

General Principles

The list of general principles was reviewed. Some were identified

0.0 an«ign»6atD and will Ka planar) *pprnplfM rtf.fi Assignment lists.

Others remain as general principles and will be placed in the notes 

section of the Steering Committee book.

Other

Brief discussions were held on an Israel office budget, the 

commissioning of'papers for a final report, and a public relations 

brochure. It was agreed that further discussion is dependent upon 

the establishment of an approved budget.

MAR 20 '89 10:28 PREMIER CORP PAGE . 06 

Page 3 

develop a format for a chart of accounts, Once this is s:et• • it 1s 
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4, Monthly financial report 

By March 29 we will have a chart of accou.nta to review with the 

planning group, Thereafter, this will be a regular agent;la item for 

the planning gro~p . 

D. General Prineinles 

The list of general principles was reviewe~. Some were ident i(ied 

Other, remain as general principles and will be placed in the notes 

section of the Steering Committee book, 

E. Other 

Brief discussions were held on an Israel office budget, the 

commiBsioning of'papers for a final report, and a public relations 

broch~r•. It wa1 a1reed that further discuasion 15 dependent upon 

the e5tablishm1nt of an approved budget. 
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Commissioner Contact

A proposed format for a commissioner contact follow-up sheet was

rftviftwftrt. m1j«1 agrfifirt nn r p d p s t g n  rnjs Rt1««x h y  V U  __A. f l r a f j m .־ J11 b e _

circulated for review of committee members.

Draft Agenda for Senior Policy Advisors Meeting - 3/30/89 

The first draft of an agenda for the 3/30 senior policy advisors 

meeting was reviewed and fleshed out. Items which should appear on the 

agenda include the following:

A. Progress report (12/13 to 3/30) - From enabling options to

implementation mechanism; how did we get there.

[1. Discussion and questions]

[2, Reactions]

B. The ii concept

C. How to present the ii concept to commissioners:

1. Before 6/14

2. On 6/14

3. Other

II.

III.

D. PR and outreach status report

E. Additional Items to be drawn from the assignments and reviewed by

planning group members before the final agenda is set.
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II. Commissioner Contact 

A proposed format for a commiasioner contact follow-up sheet was 
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meeting was reviewed and fleshed out, Items which sho~ld appear on the 
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[l, Discus1ion and questions] 

[ 2 . Reactions ] 

B. The 11 concept 
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1. Before 6/14 

2. On 6/14 

3, Other 

D. PR and outreach status report 

E. Additional item, to be drawn from th• aaaignments and reviewed by 

planning group meaber, before the final agenda is set. 
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TO: Art Nap ar a te ^

f r o m.* Joe Reiner

d a t e ; March 16, 1989

RE: B r i e f i n g  Jon Waocher on 3 / 14 /89

I b r i e f e d  Jon on our Jerusalem d i s c u s s i o n s  about the ״ i i " ,  Jon 
reac ted  very  p o s i t i v e l y  to the concept .  Immediately agree ing  th a t  the
model of «1 mediat ing  mechanism made very  good s ense  to  him. •• He 
r eso na ted  with the idea of  c o n s u l t i n g  with and h e l p i n g  communities to  
plan for s i g n i f i c a n t  changes in t h e i r  3ystem of  Jewish edu ca t iona l  
d e l i v e r y .

Jon a l s o  saw a good de a l  of  o ve rl ap  between the "11" as proposed
and t h e  m l 9 J U n tfBOMA. AL V £גי  I1 B  p u l d l *  t i e  U 16 p j . a n  tOt " 1 1 "

sounded l i k e  what JESNA would be doing were i t  to  have more ample 
f i n a n c i a l  and s t a f f i n g  r e so u r c e s ,

Jon b e l i e v e s  tha t  even as c u r r e n t l y  c o n s t i t u t e d  and funded j e s n a  
( the  s t a f f )  has gained a l o t  of  e xpe ri ence  in working with communities  
on plans  for upgrading Jewish ed uc a t ion .  He p r e d i c t s  the “11״ s t a f f  
w i l l  encounter  the same nuts  and b o l t s  problems in n e g o t i a t i n g  with  
communit ies as  have JESNA s t a f f .  The probl ems״o f  1.  fragmentat ion  
wi th in  the sys tem of  Jewish educa t ion ,
2.  s t r ong  ve s t e d  i n t e r e s t  which r e s i s t  change,
3. the lack of  date  to guide change,
4. the  need t o  educate  l a y  l e a d e r s h i p ,  and
5. the need for more p r o f e s s i o n a l  e x p e r t i s e  to  guide  the change.

Jon u r ge n t ly  s u g g e s t s  t h a t  in planning the " i i"  t h a t  we (the
Pi arm ing group) come and spend time with the  JESNA s t a f f  and share  
our thought s  and l earn from t h e i r  on-the-ground e xpe r i e nc e  with  
community planning and c o n s u l t a t i o n .  He npymmiv *n׳fl Ann-atto
and us to even f ind time during the f i r s t  week in A p r i l .

Jon agreed to hos t  the meeting of  Commission e duc ators  on e i t h e r  
Apri l  5 or 6 in New Kotk. I ' l l  be c a l l i n g  the  educators  and s e e i n g  
what Is p o s s i b l e .

TO: 
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RE: 
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Briefing Jon Woocher on 3/14/89 

PAGE.0~ 

I briefed Jon on our Jeruaalem d1acu3s1ons about the "11,. Jon 
reacted very poaltivcly to the concept, 1rnmed1ately agreeing that the 
model 0£ ~ mediating mechan1sm made very good sense to h1m, •· Jtt 
teaonatad with the 1de~ of consulting wlth and helping communities to 
plan fot significant changes 1n their system of Jewish educational 
de 11 very, 

Jon also saw a 900d deal 0£ overlsp between the "11" as proposed 
..and tah<. ml.i;,:>ion "' '1!!.~HA, Al. 'Im: l,)Ullll. he 1u,1u ~?le p.1.an tor ''11" 
sounded like what JESNA would be doing wer.e 1t to have more ~mple 
financial and staffing resources. 

Jon believes that even a~ currently constituted and funded JESNA 
(the staff) has gained alot of exp■ :lence in work1n9 wlth communities 
on plans for upgcad1n9 Je~lsh eaucat1on. He predicts the »11" staff 
will encounter the aaroe nuts and bolt1 proble.1",A in negtJtiatlng \iilth 
commun1t1ea as have JESNA staff. The problem~·~of l. fragmentation 
w1thln the system of Jewish educ1tlon, 
2. sttong ves.ted interest which resist chan9e, 
3. the lack of date to 9u1de change, 
4, the need to educate lay leadership, anC 
S. the need for more professional e~pertlse to gu1de ~he change. 

·, Jon ur9ently suggests that in planning the "11" th~t we (th, 
planning group) come and -~~end tlme with the JESNA staff ana ~hare 
our thought8 and learn £rem their on•the-ground experience with 
community planning and consultation. HiA 1nvlt-"• ~i:il-'1'111"11,., ;rn~ J\nn~~~o 
and ug to evan Hnd time dur:ing the f ti.st week in April. 

Jon agreed to host the meeting of Commlsslon educator, on either 
Apr1l 5 or 6 ln New 1otk, I'll be calling the educators and ~ee1ng 
what 1~ pos3lhle. 
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TO: Art Naparste^*

FROM: Joe Reimer

DATE: March 21, 1989

SUBJECT: Commissioning Paper:

In our discussions In Jerusalem with Seymour and Annette, we agreed
that the Carnegie Report might serve as a model for thinking about a
final report for our Commission. Our attention was drawn to the
background papers which the Carnegie Task Force commissioned which
appear as an appendix to the report and are the basis on which the 
report ׳is written. We were considering commissioning background 
papers in Jewish education to serve the same purpose. But papers on 
which topics?

Here Is a first shot at thinking about possible topics for papers to 
ie commissioned.

1. A changing Jewish community

There is a considerable body of demographic research on changing 
patterns within the Jewish Community which can be drawn upon to 
answer the question: What is the proper basis for a contemporary
Jewish educational system?

2. The history of efforts at reform In Jewish education

This is a field which has been trying to reform Itself almost
from the moment of its Inception. Dissatisfaction with the status 
quo and calls for change are a constant. Why have these past efforts 
not been successful and what would It currently take to make systemic 
changes?

3. An organizational analysis of the field.

Very few of us fully understand what the roles of central 
agencies, denominations, federations and local agencies are in the 
funding and managing of Jewish education. We need a clear analysis -
at least in several locales - of what the system of Jewish education
is and how these various organizations play their role in the 
system. Also, what are the openings for organizational change?

4. A program analysis of the field.

Why do programs of top educational quality co-exist with programs 
of low educational quality? What accounts for "effectiveness" and 
the lack thereof in schools, camps and programs on a H i'hI a
nations] ־irweT? wnar. Ju personnel ctnd community play in the
question of program effectiveness?
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In our dlscuss1ons ln Jeru3alem wlth Seymour and Annette, we agreed 
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appear as an appendix to the report and ~re the basis on which the 
report ,is written. We were cons ideri ng commissioning background 
papers 1n Jewish education to serve the same purpose. But papers on 
which topics? 

Here l s a flrst shot at thinking about possible top1c5 for papers to 
>e commi ssioned . 

1. A changing Jewish community 

There ls a considerable body of demographic research on changing 
patterns within the Jewish Community which can be drawn upon to 
answer the question: What ls the proper basis for a contemporary 
Jewi sh educational system? 

2. The history of efforts at reform ln Jewish ed~cation 

Thls l s a field whi ch has been trying to reform itself almost 
from the motnent of lts inception. Dlssatisfactlor, wlth the stat us 
quo and calls for c hange are a cons tant. Why have these past efforts 
not been successful and what would lt currently take to make systemic 
change3? 

3. Ar, orqan1zat1or,al analysis of the field. 

Very few of us fully understand what the roles of central 
agencies, denominations, federatio ns and local agencies are in the 
funding and managing of J~wish educa tion. We need a clear analysis -
at l east ln several locales - of what the system of Jewish education 
is and how these various organizations play their role ln the 
sy3tem. Al so , what are the openings for organlzatlonal cha nge? 

4. A program analysis of the field. 

Why do programs of top educational qua l ity r.o-exist with program!'\ 
of low educational quality? What accounts for "e(fectiveness" and 
the lack thereof 1n schools, camps and prn()r,:1ms on a local 1,,·111 a 
n~tional lr1,.,.\~ wnJr. l't\l,..:) Ju 1->e:raonr,~ 1 a111.l commt.rn lty [>la y 1n the 
question of program erre~LlvPness? 



5 . who are the personnel In ■Jewish ..u c -01 i on?

We need as clear an analysis as we can get ־ based on the limited 
date - on who are the personneJ - at the difficult levels - In Jewish 
education today. what are the levels of training, the ways of entry 
into the field, the paths of advancements, the degrees of 
satisfaction, the opportunities for continuing education, etc. - 
available in the field today?

6. The role of the training institutions

What role have these institutions played and how can their roles
be expanded to meet the future needs of this field? Why do they have
so few students in the field? Are there larger markets they are not 
reaching? Are there models of effective outreach they could employ? 
Do they play an effective role In continuing education and how could 
that be improved? Ts there a way for their pooling of resources to 
be more effective? Are there models of training outside the existing
institutions which ought to be tried by the Jewish Community.

7. Standards for personnel In the field

For any field to achieve a professional status, the field has to 
have active standards by which it judges and qualifies its own 
numbers. Jewish education as a field once had a more effective 
llconcure proe&durt fui lectchers whicn has fallen Into disuse. What 
are several models by which reasonable standards could be re- 
Introduced into h^i s field to allow for greater professional status? 
For which personnel is this a reasonable expectation and how are we 
to think about paraprofesslonaIs and avocatlonal teachers In the 
field.

5. Who <:\t•~ the 1:. r::- r~onni::-l tn .Jt::,•,.J! :::,h 

we need ag ~lectr an a nalysis a3 we can get - based on the 11m1ted 
O~te - on who are the per3onneJ - at the dlfflcul t levels - ln Jewish 
education today. What are the levels of tralnlng, the ways of entry 
Into the field, the paths o [ advancements, the degrees of 
satisfaction, the opportur,i ties for co~tinuing educat ion, etc. -
available in the field today? 

6. The role of the training institutions 

What role have thes~ 1nst1tutlons played and how can their roles 
be expanded to meet the future needs of this field? Why do they have 
so few students ln the field? Are there larger markets they are not 
reaching? Are t here model8 of effective outreach they could employ? 
Do they play an effective role ln continuing education and how could 
that be improved? I5 there a way for their p00J\ng of resource3 to 
be more effective? Are there models of training outside t he existing 
Institutions which ought to be tried by the Jewish Community. 

7. standards for oer3onnel ln the fleld 

For any field to achieve a professional s tatus, the field has to 
have active standards by which it judges and qualifies its o~n 
numbers. Jewi5h education as a field once had a more effect ive 
llconomi·c ~~l\ct,.dun: fu s.. Lcd<.,;h~r5 wh1cn nas tallen lnto disuse. What 
are 5everal models by which reasonable stand~rds could be re 
introduced lnto l~\s field to allow for greater professional status? 
For which personnel is this a rcas0nable e xpec tall on and how are we 
to think about parapr ofes s ional s and avocational teachers ln the 
field. 



March 25, 1989

DRAFT - FOR DISCUSSION ONLY —  NOT FOR QUOTATION

An Instrumentality for Implementation 

S. Fox & A. Hochstein

I. BACKGROUND

Between August and December 1988, the Commission on Jewish 
Education in North America engaged in a decision-making process 
aimed at identifying those areas where intervention could 
significantly affect the impact of Jewish education in North 
America.

A wide variety of possible options were considered. The 
Commission opted for focusing its work initially on two topics:

1. Dealing with the shortage of gualified personnel for 
Jewish education; and

2. Dealing with the community -- its structures, 
leadership and funding, as keys to across-the-board 
improvements in Jewish education.

At the same time, many commissioners urged that work also be 
undertaken in various programmatic areas (e.g. early childhood, 
informal education, programs for college students, day schools, 
supplementary schools).

II. THE CHALLENGE

The wide consensus amongst commissioners on the importance of 
dealing with personnel and the community did not alleviate the 
concern expressed by some as to whether ways can be found to 
significantly improve the situation in these two areas. Indeed, 
a number of commissioners suggested that agreement that these 
areas were in need of improvement has existed for a long time 
amongst educators and community leaders. Ideas have been 
suggested; articles have been written; conferences have been 
held; some programs have been tried. Yet significant improvement 
has not come about. Some claim that we seem to know what the 
problem is, but have not yet devised a workable strategy for 
addressing it effectively in the field.
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The challenge facing the Commission is to develop creative, 
effective and feasible approaches for dealing with the topics at 
hand (personnel and community) and to launch the process that 
will bring across-the-board improvement and change.

III. BRINGING ABOUT CHANGE

A. From the Options to Demonstration Centers

The theoretical basis for undertaking the personnel and community 
options has been debated by commissioners, staff and outside 
experts. Though the deliberation will continue throughout, the 
Commission decided the time has come to deal with the translation 
of these options into programs and projects.

A number of assumptions have guided our work as we have begun to 
consider implementation:

1. The community and personnel options are interrelated and a
joint strategy involving both must be devised. Indeed, dedicated 
and gualified personnel is likely to affect the attitude of
community leaders. Similarly, if the community ranks education 
high on its list of priorities, more outstanding personnel is 
likely to be attracted to the field.

2. Dealing effectively with the personnel issue will probably
require a comprehensive approach: recruitment, training,
profession-building and retention will all have to be dealt with 
simultaneously.

3. In addition to the complex package of interventions required
by (1) and (2) above, the issue of the time necessary to
introduce change will have to be addressed. This will require 
deciding on an appropriate balance between short, medium and 
long-term results.

4. All key stakeholders will need to be involved from the very 
beginning of this process. This includes commissioners, national 
organizations and institutions, local organizations and 
institutions, professionals (local and national), and funding 
sources.

5. The task is vast and complex and will be difficult to
address at once and across-the-board.

6. Significant questions concerning the implementation of the 
two options can only be resolved in real-life situations, 
through the dynamics of thinking for implementation, and in the 
actual act of implementing.

2

DRAFT - FOR DISCUSSION ONLY -- NOT FOR QUOTATION 

The challenge facing the Commission is to develop creative, 
effective and feasible approaches for dealing with the topics at 
hand (personnel and community) and to launch the process that 
will bring across-the-board improvement and change. 

III. BRINGING ABOUT CHANGE 

A. From the Options to Demonstration centers 

The theoretical basis for undertaking the personnel and community 
options has been debated by commissioners, staff and outside 
experts. Though the deliberation will continue throughout, the 
Commission decided the time has come to deal with the translation 
of these options into programs and projects. 

A number of assumptions have guided our work as we have begun to 
consider implementation: 

1. The community and personnel options are interrelated and a 
joint strategy involving both must be devised. Indeed, dedicated 
and qualified personnel is likely to affect the attitude of 
community leaders. Similarly, if the community ranks education 
high on its list of priorities, more outstanding personnel is 
likely to be attracted to the field. 

2. Dealing effectively with the personnel issue will probably 
require a comprehensive approach: recruitment, training, 
profession-building and retention will all have to be dealt with 
simultaneously. 

3. In addition to the complex package of interventions required 
by (1) and (2) above, the issue of the time necessary to 
introduce change will have to be addressed. This will r equire 
deciding on an appropriate balance between short, medium and 
long-term results. 

4. All key stakeholders will need to be involved from the very 
beginning of this process. This includes commissioners, national 
organizations and institutions, local organizations and 
institutions, professionals (local and national), and funding 
sources. 

5. The task is vast and complex and will be difficult to 
address at once and across-the-board. 

6. significant questions concerning the implementation of the 
two options can only be resolved in real-life situations, 
through the dynamics of thinking for implementation, and in the 
actual act of implementing. 

2 



DRAFT - FOR DISCUSSION ONLY —  NOT FOR QUOTATION

7. For all these reasons, we suggest that the Commission
establish demonstration centers where we can deal with the 
community and personnel options.

8. By demonstration center we mean a site (a community, a 
network of institutions, one major institution, etc.) where the 
best ideas and programs in Jewish education would be demonstrated 
in as comprehensive a form as possible. It would be a site where 
the ideas and programs that have succeeded, as well as new ideas 
and experimental programs, would be undertaken. Work at this 
site will be guided by a vision of what Jewish education at its 
best can be. The best personnel would be recruited and educated 
on-the-job, the best leadership of the community would be 
recruited and inspired to take ownership and offer guidance to 
developments.

9. The assumption implicit in the suggestion of a demonstration 
center is that other communities would be able to see what a 
successful approach to the community and personnel options could 
be like, and would be inspired to replicate the ideas and 
programs in their own communities. Successful demonstration 
centers could create a snowball effect and lead to across-the- 
board change in Jewish education.

B. From Demonstration Center to a Mechanism for Implementation

1. As demonstration centers were being considered, a number of 
questions and issues related to their implementation arose:

2. Implicit in the notion of "demonstration" is the assumption 
that one knows what should and can be demonstrated. However, at 
this time some of what should and can be demonstrated in Jewish 
education needs to be developed or created.

3. Programs for implementation are seldom successful when they 
are "top-down" programs. Indeed, there is likely to be local 
resistance to change when communities or institutions are given 
ready-made plans. Communities must play a major role in the 
initiation of the idea, they must be full partners in the design 
of programs and be responsible for implementation.

4. Numerous questions need to be addressed in considering the 
demonstration center approach: Who will undertake the strategic 
thinking? Who will plan and ensure that the standards and goals 
of the Commission are maintained? Who will actively accompany 
the ideas through their stages of development and implementation? 
Who will deal with the unresolved issues as they arise in 
implementation? Who will see that things work, and that they
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can be replicated? Who will consider issues of change and 
replication of change throughout the universe of Jewish 
education?

5. A strong case exists for initiating change through 
demonstration centers. However, as the above issues were being 
considered by the staff —  in extensive consultation with experts 
—  it became clear that a means, a mechanism, is needed to deal 
with the development and implementation of demonstration centers. 
A way to mediate between ideas and implementation needs to be 
devised.

6. The possible role of this mechanism can be illustrated by way
of an analogy borrowed from industry: the mechanism will be
analogous to the unit that designs, develops and builds the 
prototype of a new product, improving upon it until that product 
works. When problems and issues arise during the process of 
constructing the prototype, they are dealt with and resolved in 
the unit. Lessons learned from implementation are absorbed and 
used to change, adapt and modify the product; the product is 
adapted to specific local needs, etc.

7. If successful, this mechanism could pre-empt a recurring 
weakness of demonstration projects in general education as well 
as in Jewish education - that of managing the process from the 
initial idea (e.g. set up a demonstration center for personnel in 
Jewish education) to its full implementation.

8. It is therefore suggested that a mechanism for 
implementation be created to be called (for lack of a better name 
at this time) "The Instrumentality for Implementation11 (the ii) .

IV. THE INSTRUMENTALITY FOR IMPLEMENTATION (ii)

A. The Mission

1. The ii will be a free-standing mechanism for the initiation 
and promotion of change and innovation in Jewish education. As 
such, it should be a place guided by vision, together with 
rigorous work and creative thinking. If successful, it will be a 
source of ideas, characterized by an atmosphere of ferment, 
search and creativity. It will be the driving force for change.

2. The ii will design and revise development strategies - often 
in concert with other persons and institutions. It will be a 
full-time catalyst for development efforts for Jewish education.
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3. The ii will undertake the assignment of creating demonstration 
centers. These demonstration centers will deal minimally with 
the two enabling options - where personnel will include: 
recruitment, training, profession building and retention, and 
community will include : bringing strong leadership into Jewish 
education, changing the climate and generating additional funding 
for education. In dealing with personnel and the community, it 
will also be dealing with programmatic options, e.g. as it 
recruits and trains personnel for early childhood programs, for 
the day schools, for informal programs, etc.

4. The goal of the demonstration center is to bring about major 
change in the guality of Jewish education in that center, through 
a successful approach to the options of personnel and the 
community. The importance of a center resides both in the 
possibility to effect and demonstrate change there, and in being 
the basis for inspiring change elsewhere.

5. The demonstration center will be a joint endeavour of an 
interested local community and the ii. The ii will assist in 
setting up the local mechanism (local ii) that will undertake 
responsibility of the demonstration center. Each demonstration 
center will have its local mechanism. Together, the local 
mechanisms will network for the promotion of change and the 
diffusion of innovation. The ii will act as facilitator for these 
development.

6. As work proceeds, existing institutions may have to be 
upgraded or re-built; the help of additional institutions may be 
enlisted and the project may cause new institutions to be 
established.

7. As it builds demonstration centers, the ii will identify ways 
to improve the system of Jewish education and to stimulate 
existing institutions to undertake pieces of the work to advance 
the cause.

8. In addition to this initial focus on demonstration centers, 
the ii will assist funders in moving ahead with programmatic 
options in which they have an interest by acting as a consultant 
and professional resource. The ii will be a central address for 
funding sources and institutions who seek guidance in their own 
development efforts.

9. Much of the definition of the work of the ii will occur in the 
actual process of implementation.

5

DRAFT - FOR DI SCUSSION ONLY -- NOT FOR QUOTATION 

3. The ii will undertake t he assignment of creating demonstration 
centers. These demonstration centers will deal minimally with 
the two enabling options - wh e r e pe r son nel will i nclude: 
recruitment , t raining, professi on buil ding and retention , and 
community will include : bringing s t rong leadership into Jewish 
education, changing the climat e and generating additional funding 
for education . In dealing wit h personnel and the community, it 
will also be dealing with programmatic options , e.g. as it 
recruits and trains personnel for early childhood programs, for 
the day schools, for informal progr ams, etc . 

4 . The goal of the demonstration c enter is to bring about major 
change in the quality of Jewish education in that center, through 
a successful approach to the options of personnel and the 
community . The importance of a center resides both in the 
possibility to effect and demonstr ate change there , and in being 
the basis for i nspiring change elsewhere . 

5. The demonstration center will be a joint endeavour of an 
interested local community and the ii. The ii will assist in 
setting up the local mechanism (local ii) that will undertake 
responsibility of the demonst ration center. Each demonstration 
center will have its local mechanism . Together, the local 
mechanisms will network for t he promotion of change and the 
diffusion of innovation. The ii wil l act as facilitator for these 
development. 

6. As work proceeds , existing ins ti tut ions may have to be 
upgraded or re- built; the help of additional institutions may be 
enlisted and the project may cause new institutions to be 
established. 

7. As it builds demonstration centers, the ii will identify ways 
to improve the system of Jewish education and to stimulate 
existing institutions to undertake pieces of the work to advance 
the cause. 

8. In addition to this initi al focus on demonstration centers, 
the ii will assist funders in moving ahead with programmatic 
options in which they have a n interest by acting as a consultant 
and professional resource. The ii wil l be a central address for 
funding sources and i nstitutions who seek guidance in their own 
development efforts. 

9. Much of the definition of the work of the ii will occur in the 
actual process of impl ementati on. 

5 



DRAFT - FOR DISCUSSION ONLY —  NOT FOR QUOTATION

B. The ii At Work

The following is one possible scenario of the ii at work:

1. Staff and Governance

a. The ii will be a free standing mechanism, located in one
specific place. It will have a staff to perform the multiple
functions and will be governed by a board (see Appendix 1).

b. There will be a director, an executive, responsible for all 
the work of the ii. He/she will be an outstanding, high-level 
professional, committed to Jewish continuity, knowledgeable of 
the Jewish community of North America. He/she may be an educator, 
a manager, or both (to be determined.)

c. In addition to the director, a team of outstanding
professionals will staff the ii (size and composition to be 
determined).

d. Governance of the ii will be in the hands of a board of lay
leaders, scholars and professionals, blending experience,
knowledge and financial strength.

e. The authority of the ii will derive from ideas that guide it,
the board that governs it, and the prestige and status of the
staff involved.

2. Functions

a. In order to meet the complex tasks involved in developing 
demonstration centers, various functions will be undertaken. They 
will be linked organically and will complement each other. They 
may include:

i. research, data collection, planning and policy analysis; 
ii. community interface (for demonstration sites); 

iii. funding facilitation;
iv. monitoring, evaluation and feedback; 
v. diffusion of innovations.

b. The work of the ii will be guided on an ongoing basis by the
vision, the educational content and the philosophy that are at
the heart of the Commission's endeavour. The sources for these 
will include the staff, consultants throughout the world, 
institutions, scholars, community leaders. These content aspects 
of the work will be dealt with as a distinct function for the ii
and will be the responsibility of the academic team.
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c. Some of the content and rationale for the above functions 
include:

i. research, data collection, planning and policy analysis

* To improve and maximize the knowledge-base upon which 
decisions for Jewish education are made [in a demonstration 
center and/or in general? To be determined]. This may be viewed 
as the research and planning arm of the ii - the work may be 
commissioned, done in-house or others may be encouraged to do 
various parts. The necessary data-bases will be created here; 
major issues will be studied, key questions will be researched 
(e.g. create inventories of Jewish educational resources; 
undertake needs analyses; set norms and standards for training; 
assess the quality of existing training; analyze community 
structures in relationship to Jewish education, etc.).

* To provide the analysis needed for informed decisions. (E.g. 
What are relevant criteria for the selection of demonstration 
centers? What is the nature of the problem/s in that site? What 
are the political and institutional givens relevant to change in 
the demonstration center? Who are the stakeholders and how can 
they be involved? What are the financial and financing 
possibilities?)

* To provide - upon decision to undertake a project - the 
knowledge and planning support needed and wanted by the 
demonstration center; to work WITH the local ii in the 
demonstration center and provide expertise that may be needed; 
to ensure the level and quality of the work intended.

* To be the arm for planning and strategic thinking. It is here 
that development plans will be designed and strategies will be 
defined and revised on an ongoing basis. This work will 
extensively involve other persons and institutions.

ii. community interface (for demonstration centers)

* While the ii will be a free-standing mechanism, it will work 
extensively with the communities where demonstration centers are 
located. It will do so by means of some form of local ii's that 
it will help establish.

The community interface function will deal with:

* Initiation of negotiations with relevant stakeholders and 
community leaders about undertaking the project.
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* Help the local community establish mechanisms for the 
demonstration projects (ii׳s) and recruit staff for them.

* Ongoing facilitation during implementation - as needed (e.g. 
negotiations with national training institutions, universities, 
organizations, etc.). Assistance as needed (e.g. crisis 
management, dealing with resistance, enlisting community leaders' 
help when needed, etc.). The ii staff will be pro-active in its 
support of the local management of the projects. Relevant ii 
staff will travel to demonstration center for ongoing contact 
with the local team.

iii. funding facilitation

* Brokering between various possible sources of funding 
(foundations, national organizations, local sources of funds, 
federations, individuals) and the demonstration center (direct 
and indirect, with the help of the board, local leaders, etc.).

iv. monitoring, evaluation and feedback

The purpose of this function is threefold:

* To monitor the implementation of decisions on an ongoing basis 
and thereby enable trouble-shooting, changes, interventions as 
needed.

* To evaluate - in whatever form or forms deemed most relevant - 
the nature, quality and impact of changes.

* To create and activate feedback loops that will allow a
dialogue between what happens in practice and the planning and 
theoretical functions. If successful, this loop will allow for 
an ongoing process of cross-fertilization: the content of both
the practical and the theoretical will be affected, enriched and 
changed accordingly.

v. diffusion of innovations

The goal of the Commission on Jewish Education in North America 
is to bring about across-the-board (systemic) change in Jewish 
education by dealing with the areas of personnel and the 
community. The ii will deal with the complex issue of the 
diffusion of innovations from one or more demonstration centers 
to many or all communities. Strategies will be devised to 
maximize change throughout the community.
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3. Organization of Functions

In order for each of the above five functions to be given the 
attention needed, and that none be overwhelmed or overtaken by 
pressing needs of other functions, they should probably be 
structured as distinct units. The staff of any one may be as 
small as a part-time person or as large as a full team - as 
needed - however each function should have autonomous importance 
and authority.

4. How will the ii begin its work?

a. A pre-planning process will be undertaken with the director 
of the ii (and - depending on circumstances - with staff members 
too). It should begin as soon as the notion of an ii is adopted.

b. This process - which will be a joint learning endeavour aimed 
at transferring knowledge and authority to the director could 
take the form of a several-week-long seminar (in Cleveland and/or 
Jerusalem) with a fully-developed "curriculum". The "faculty" 
should include MLM, commissioners, academics, professionals from 
the field, as well as members of the planning team. The process 
will involve:

i. extensive work of the director with members of the planning 
team to familiarize himself with the background, concepts and 
ideas of the ii.

ii. extensive work with members of the planning team, senior 
policy advisors, some educators and commissioners to familiarize 
himself with the reality of the situation of Jewish education in 
North America and with the communal and institutional aspects of 
the issue.

c. Following the above and any additional consultation they wish 
to hold, the first task of the staff will be to elaborate on and 
detail the ii's mission as defined by the Commission. (The 
Commission's charge to the ii staff will provide the basis of the 
mission statement; the staff will have to expand, detail and 
amend as needed.)

d. The staff will present its proposed expanded mission statement 
to the board for consideration, discussion and approval.

e. It is understood that these strategies will be reviewed on 
an ongoing basis, in extensive consultations with other 
institutions and individuals.

f. The initial structure of the ii will be formulated (though 
open to reconsideration) in accordance with the mission statement.
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5. Towards Demonstration Centers

a. Amongst the early steps in its work, the ii will have to
decide on appropriate definitions of demonstration centers for 
the personnel and community options. Possibilities include: all 
educational endeavours in a community, a network of institutions 
(e.g. a camping network or school system) or a set of programs. 
The data collection and policy analysis unit will prepare a
proposal for discussion.

b. Criteria for the selection of demonstration centers will be 
developed (e.g. communities׳ desire to be involved in a major 
development effort; communities׳ commitment to Jewish education; 
availability of general educational resources; optimal size; 
socio-economic and Jewish education indicators; leadership - 
current and potential; etc.).

This data may be largely available or may have to be collected by 
the unit. In some instances, it may have to be produced.

c. The proposal will be brought for discussion to the regular
staff meeting of the ii, where it will be argued, discussed and 
altered as the case may be.

d. The head of the ii and its relevant units will then begin a
round of consultations to check further the feasibility and 
wisdom of the specific suggestions. Board members and relevant 
people and institutions in candidate communities will be
consulted. These consultations will include assessments of local 
interest and commitment, likely interest and involvement of 
stakeholders, likely availability of resources, etc.

e. When the staff is ready, it will present its plan to the 
board for discussion, revision and decision.

f. Following extensive review of the feasibility and assessments
of the chances for change and success, negotiations will be
undertaken with one or more communities for the setting of 
demonstration centers, (see below)

6. The ii and Demonstration Centers

a. Upon decision and agreement to undertake the development of 
a demonstration center, work will begin.

b. The success of demonstration centers will be largely 
dependent upon the local ownership, involvement, investment in 
the endeavor.
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c. The assumption is that change will come about in the 
community, with the ii acting as facilitator, catalyst of local 
thinking and initiation, and resource for change with the 
community. The community will participate fully in this process 
and take over parts or all, as fast as it can develop the 
capability to do so. The ii will provide the necessary support 
and act a resource.

d. In cooperation with the local leadership of the demonstration 
center, the ii will help set up a local mechanism - a local 
version of the ii - (existing institution, coalition of 
institutions, planning team, etc.) that will take responsibility 
for the demonstration center.

e. The ii will enter into a contractual agreement with the 
demonstration center (community). This agreement with stipulate 
the mutual roles and undertakings. E.g. There will be explicit 
definitions of the purpose of demonstration centers, of the 
standards of work and of the expected activities. The principles 
guiding the work will be agreed upon. The process of planning, 
implementing, monitoring, evaluating, feedback, will be developed 
jointly to ensure local ownership, as well as excellence.

f. Careful thought will be given to develop an effective 
relationship between the demonstration community and the ii. The 
purpose of the ii's intervention will be to improve local 
capability and autonomy and to help ensure the quality of the 
output, the effective qualitative change of Jewish education in 
that community.

This paper is UNFINISHED.
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