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NOTES FROM MEETING ON THE CIJE 

HELD DECEMBER 16, 1993

P a r t i c i p a n t s :  MLM, ADH, AH, SF & SW

F i r s t  i tem 0ח the agenda —  Update

ADH reported that  the new team i s  in p lace f o r  4 months now and
b a s i c a l l y  four  important th ings  have happened:

The t r a n s f e r  o f  the baton o f  the accumula ted  knowledge and
expe r t i s e  that  s t a r ted  in New York i s  almost f u l l y  completed. MLM
ra i sed  the quest ion whether there were s t i l l  loose ends from the 
t ime o f  Shulamith E l s t e r  or Jack Ukeles,  which are ye t  to be 
picked up; the answer of  ADH was negat i ve.

ADH mentioned however that  with regard to the Goals P r o j e c t ,  i t  
i s  not yet  f u l l y  in that  category and here i s  an area where the 
Mandel I n s t i t u t e  w i l l  assume leadersh ip .

Deal ing with the negat i ve po s i t i on  o f  the CIJE in the Lead 
Communi t i  e s :

The r o l e  o f  the new team has been to stop the negat i ve f e e l i n g s
in the Lead Communities and that  has been done wi th success in
the 3 Lead Communities. MLM remarked that  a l o t  has happened
du r i ng  the f i r s t  y ea r  even though th e r e  were some n e g a t i v e
f e e l i  ngs:

a. We were mis־ d i re c ted  and mis-guided by people whom we 
cons idered as f r i end s ;  and there fo re

b. MLM suggested we should pub l i sh a book i n c l u d i ng  the 
mistakes o f  the f i r s t  year —  such as Federat ion execs p revent ing 
the CIJE from access to t h e i r  l ay  cons t i t uency  and prevent ing  the 
CIJE  from i n f o r m a t i o n  in  the communi t ies  and s e r v i n g  as 
gatekeepers to keep people in the lay  and educat iona l  community 
in t h e i r  communities in t h e i r  community.

The C leveland meeting in May was a cornerstone tha t  enabled 
fu ture  progress in that  area. Today, Dave Sarnat from A t l a n ta  i s  
i n t e r v i e w i n g  Steve  Chewing f o r  A t l a n t a  and M i lwaukee has 
expressed g ra t i t ude  fo r  the q u a l i t y  of  support given by the CIJE. 
The CIJE has es tab l i shed  i t s e l f  as a t rue par tner  to the loca l  
communities and one can say that  the CIJE i s  at the po in t  tha t  i t  
should have been at square one.

The CIJE has created a concep tua l i z a t i on  on how to re-engage the 
lay  cons t i t uency  o f  the CIJE in the work o f  the CIJE. The general  
XXX 1994 S teer ing  Committee i s  going to be a major step in the 
con c r e t i z a t i o n  of  that  aspect.
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NOTES FROM MEETING ON THE CIJE 

HELD DECEMBER 16, 1993 

Participants: MLM, ADH, AH, SF & SW 

First item on the agenda -- Update 

ADH reported that the new team is in place for 4 months now and 
basica1 ly four important things have happened: 

The transfer of the baton of the accumulated knowledge and 
expertise that started i n New York is a1most fu1ly comp 1eted . MLM 
raised the question whether there were still loose ends from the 
time of Shulamith Elster or Jack Ukeles, which are yet to be 
picked up; the answer of ADH was negative. 

ADH mentioned however that with regard to the Goals Project, it 
is not yet fully in that category and here is an area where the 
Mandel Institute will assume leadership. 

Dealing with the negative position of the CIJE in the Lead 
Communities: 

The role of the new team has been to stop the negative feelings 
i n the Le ad Commun i ti es and that 11 as been done w i th success i n 
the 3 Lead Communities . 1MLM remarked that a lot has happened 
during the first year even t hough there were some negative 
feelings: 

a. We were mis-directed and mis-guided by people whom we 
considered as friends; and therefore 

b. MLM suggested we should publish a book including the 
mistakes of the first year -- such as Federation execs prevent i ng 
the CIJE from access to their lay constituency and preventing the 
CIJE from information in the communities an ,d serving as 
ga t ekeepers to keep people in the lay and educational community 
in their communities in their community . 

The Cleveland meeting in May was a cornerstone that enabled 
future progress in that area . Today, Dave Sarnat from Atlanta is 
i ntervi ewi ng Steve Chewing for Atlanta and Milwaukee has 
expressed gratitude for the quality of support given by the CIJE . 
The CIJ E has established itself as a true partner to the local 
communities and one can say that the CIJE is at the point that it 
should have been at square one. 

The CIJE has created a conceptuali zation on how to re-engage the 
lay constituency of the CIJE in the work of the CIJE. The general 
XXX 1994 Steer i ng Committee is going to be a major step in the 
concretization of that aspect. 
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Each o f  those 3 items has become a f u l l  agenda and what w i l l  
happen wi th each of  them w i l l  be decided by i t s  own board and 
w e ' l l  make sure that  i t  has i t s  own norms o f  what we c a l l e d  
contents,  scope and q u a l i t y .

MLM suggested that  the CIJE should t r y  to get as much as pos s i b l e  
from the Mandel I n s t i t u t e .  This i s  a resource the CIJE has today 
which wasn ' t  a v a i l a b l e  in the past.  Beyond the Melton Centre and 
a l l  the other o rgan i z a t i ons ,  the CIJE has today an i n s t i t u t e  of  
tremendous q u a l i t y  and i t  could be he lp fu l  in 4 major areas which 
are:

a. Macro s t ra tegy ;
b. Spec ia l  p ro jec ts ;
c. Qua l i t y  c o n t r o l ; and
d: MMP — management manpower p lanning.

MLM suggested that  the XXX nat ional  board —  there i s  another
l a ye r  o f  the Mandel I n s t i t u t e  that  has to be i n s t i t u t e d  —  the 
p o s i t i o n i n g  o f  the Mandel I n s t i t u t e  has to be a top p r i o r i t y  f o r  
the CIJE, i t  has to be achieved by consensus or by forced
consensus. The Mandel I n s t i t u t e  should take spec ia l  p ro j e c t s ,  
aud i t s  and MMP (and addressed the i ssue o f  what can the Mandel 
I n s t i t u t e  do to enable the CIJE to bu i l d  f i r e -power  —  SF).

1. This design i s  wonderful and congruent wi th the miss ion  of  
the MI;

2. The Mandel I n s t i t u t e  w i l l  help the CIJE and they w i l l  help 
us know what i s  r e a l l y  doing in North America.

Item 2 on the Agenda — January 4th, 1994 S teer ing  Committee

M.O. :

A. Total  v i s i o n :  where do we want the CIJE to be; what do we 
want i t  to be l i k e  down the road (3, 5 and 7 yea rs ) .  That
r e f l e c t s  what i s  i t  we want to happen. This i s  f o r  the CIJE,  not
fo r  the North American Jewish community. That document w i l l  have
to be reviewed p e r i o d i c a l l y .  Such a document may take a long time 
to be produced, but i t s  importance cannot be underest imated.

SF: Here are some suggest ions to Alan in that  respect :

A. There are people in the U.S. that  you respec t .  I suggest to 
each of  you then and ask them what could the CIJE do.

B. What are the others v i s i o n s ,  such as JESNA, CAJE, Mel ton, 
JTS —  people l i k e  S c h i f f ,  etc.

MLM: We c an ' t  do i t  a l l  ourse lves .  We may want to ask another 
JESNA to do moni tor ing,  eva lua t ion  and feedback; or the Center 
f o r  Innovat ion; or the Center f o r  Eva lua t ion  at Brande is .  As a 
matter  o f  p o l i c y ,  we should do ourse lves on ly  d e f en s i v e l y ,  what
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Each of those 3 i terns has become a ful 1 agenda and what wi 11 
happen with each of them wi 11 be decided by its own board and 
we'll make sure that it has its own norms of what we called 
contents, scope and quality. 

MLM suggested that the CIJE should try to get as much as possible 
from the Mandel Institute . This is a resource the CIJE has today 
which wasn't available in the past . Beyond the Melton Centre and 
all the other organizations, the CIJE has today an institute of 
tremendous quality and it could be helpful in 4 major areas which 
are: 

a. Macro strategy; 
b. Special projects; 
c. Quality control; and 
d: MMP - - management man power planning. 

MLM suggested that the XXX national board -- there is another 
layer of the Mandel Institute that has to be instituted -- the 
positioning of the Mandel Institute has to be a top priority for 
the CIJE, it has to be achieved by consensus or by forced 
consensus. The Mandel Institute should take special projects~ 
audits and MMP (and addressed the issue of what can the Mande 1 

Institute do to enable the CIJE to build fire-power -- SF) . 

1. This design is wonderful and congruent with the mission of 
the MI; 

2. The Mandel Institute will help the CIJE and they will help 
us know what is really doing in North America. 

Item 2 on the Agenda -- January 4th, 1994 Steering Committee 

M. 0. : 

A. Total v1s1on: where do we want the CIJE to be; what do we 
want it to be 1 i ke down the road (3, 5 and 7 years). That 
reflects what is it we want to happen. This is for the CIJE, not 
for the North American Jewish community. That document will have 
to be reviewed periodically. Such a document may take a long time 
to be produced, but its importance cannot be underestimated. 

SF: Here are some suggestions to Alan in that respect: 

A. There are people in the U.S. that you respect. I suggest to 
each of you then and ask them what could the CIJE do. 

B. What are the others visions, such as JESNA, CAJ E, Melton, 
JTS -- people like Schiff, etc. 

MLM: We can't do it a 11 ourse 1 ves. We may want to ask another 
JESNA to do monitoring, evaluation and feedback ; or the Center 
for Innovation; or the Center for Evaluation at Brandeis. As a 
matter of policy, we should do ourselves only defensively, what 
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we c a n ' t  f i n d  others to do with the standards and q u a l i t y  we 
expect.

SF: With regards to the CIJE in 5 years and what could i t  be: On 
the bas i s  o f  a document prepared in December 1990 f o r  the Mandel 
I n s t i t u t e ,  we are today where we are. Such a document w i l l  have 
an impact on the foundat ions that  w i l l  have to understand why 
they should get invo lved.  The same holds t rue f o r  people such as 
Gershon Kekst or Ismar Shorsch and fo r  the t r a i n i n g  i n s t i t u t i o n s .

AH: Let ADH produce a paper that  w i l l  conf i rm or c o n t r a d i c t  the 5 
recommendations f o r  the CIJE, e.g.  research —  what would have 
happened had we gone f u l l  b l a s t  in that  d i r e c t i o n .

The i s sue o f  systemic change.

SF: For January 4th —

a. Your group i s  s t a r t i n g  from zero;
b. Campers work should be done;
c. I f  the 5 recommendations w i l l  be implemented, what w i l l  the
CIJE look l i k e .

MLM r e i t e r a t e d  the p r i n c i p l e  of  not doing what could be done 
elsewhere.

SF suggested the Melton Center in New York tha t  has a budget but
Drogram, and no s t a f f .  The CIJE should ask what i t  wants to 

them in order to have them look good. For example, we could 
them something l i k e  Danny Pekarsky.

no
sel
sel

SF s t ressed the importance fo r  the CIJE to have an academic 
pat i  na.

ADH asked to go back to the second po in t  ra i sed  by AH, regard ing 
systemic change.

MLM expressed h i s  nervousness about l a v i s h i n g  our blood about 
these 3 p a r t i c u l a r  lead communities. The CIJE made a mistake by 
g i v i ng ,  on the concept of  23 to 3. At the present  t ime, the CIJE 
w i l l  see what i t  could get in the best cond i t i ons  wi th these 3 
communities f o r  a given amount of  t ime. However, at the same 
t ime, i t  ought to see what are other communities tha t  could 
become part  of  the loop and even tua l l y  these new communities w i l l  
be in wh i le  some o f  the cur rent  lead communities may be out.

ADH: The CIJE ought to c reate an arena tha t  d r i ves  i t s  v i s i o n .  In 
f a c t ,  the lead communities are the p lace where the CIJE could 
cons tan t l y  check i t s  v i s i o n .  E .g . ,  from what Mark Gurv i s  learned 
in C leveland we know about the need fo r  a center  f o r  eva lua t i on .  
The same holds t rue f o r  the P r i n c i p a l s  Center and o ther  such 
examples.

AH: The per sonne l  survey  can lead  us to  a major  n a t i o n a l
breakthrough. We d i d n ' t  know i f  i t  would work; we d i d n ' t  know i f
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we can I t find others to do with the standards and qua 1 i ty we 
expect. 

SF: With regards to the CIJE in 5 years and what could it be: On 
the basis of a document prepared in December 1990 for the Mandel 
Institute, we are today where we are. Such a document will have 
an impact on the foundations that wi 11 have to understand why 
they should get involved. The same holds true for people such as 
Gershon Kekst or Ismar Shorsch and for the training institutions. 

AH: Let ADH produce a paper that will confirm or contradict the 5 
recommendations for the CIJE, e .g . research -- what would have 
happened had we gone full blast in that direction. 

The issue of systemic change. 

SF: For January 4th --

a. Your group is starting from zero; 
b. Campers work should be done; 
c. If the 5 recommendations will be implemented, what will the 
CIJE look like . 

MLM reiterated the pri nci p 1 e of not doing what could be done 
elsewhere. 

SF suggested the Melton Center in New York 
no program, and no staff. The CIJE should 
sell them in order to have them look good. 
sell them something like Danny Pekarsky . 

that has a budget but 
ask what it wants to 
For example, we could 

SF stressed the importance for the CIJE to have an academic 
patina . 

ADH asked to go back to the second point raised by AH, regarding 
systemic change. 

MLM expressed his nervousness about lavishing our blood about 
these 3 particular lead communities. The CIJE made a mistake by 
giving, on the concept of 23 to 3. At the present time, the CIJE 
will see what it could get in the best conditions with these 3 
communities for a given amount of time. However, at the same 
time, it ought to see what are other communities that could 
become part of the loop and eventually these new communities will 
be in while some of the current lead communities may be out. 

AOH: The CIJE ought to create an arena that drives its vision. In 
fact, the lead communities are the place where the CIJE could 
constantly check its vision . E.g. , from what Mark Gurvis learned 
in Cleveland we know about the need for a center for evaluation. 
The same holds true for the Principals Center and other such 
examples. 

AH: The personnel survey can lead us to a major national 
breakthrough. We didn 1 t know if it would work; we didn 1 t know if 
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the teachers would have barked or not and the f a c t  tha t  i t  worked 
g ives us the hope fo r  a major na t iona l  breakthrough.

MLM makes the assumption that  we can do both, i . e .  working with 
the lead communities and exp lo r ing  other communities tha t  could 
join.

SF ra i sed  the quest ion —  how not to bet the bus iness .  Suggested 
that  i f  we assess each lead community and get a repo r t  on each, 
i t  would do one part  of  what we ought to do. On the o ther  hand, 
we could adopt de fac to  some new communities wi thout announcing 
i t  to anybody fo rma l l y  that  they are lead communit ies.  Thus, that  
i s  what could happen with regard to Cleveland or Boston.

Now supposing we win on a l l  the f r on t s .  We would get 30% back of  
our investment; however, l e t ' s  cont inue to suppose tha t  i f  by 
working n a t i o n a l l y  on one i s sue,  such as personnel ,  we would get 
60% to our investment.  At that  po in t  we may go on d i f f e r e n t
opt ions:  work enormously with personnel ,  and m in ima l l y  wi th some 
lead communities and then decide which are these communities — 
Boston or some of  the cur rent  ones, etc.

MLM: Time i s  running out on us when some of  our best f r i e nd s  fee l
tha t  we do wel l  v e r t i c a l l y  wi th r i g i d  communit ies, but l i t t l e  or 
very l i t t l e  in terms of  the nat ional  p i c t u r e .  Such f e e l i n g s  have 
been expressed by people such as B i l l y  Gold.

MLM s t ressed he wants to change the CIJE image wi th regard to the 
r e l a t i o n s h i p  o f  the n a t i o n a l  p i c t u r e  ve r su s  the 3 lead
communi t i e s .

In order to do so, var ious committees have been se t .  They are:

a. pe rsonne l ;
b. cont i nen ta l  program;
c. community development; and
d. research.

AH agreed tha t  the CIJE should address t h i s  i s sue immediately.

SF: The i ssue i s  how to change the nature o f  the teach ing body in 
North America. We have to shape, we could shape the agenda of  
some important o rgan i za t i ons  such as:

a. The 3 r abb in i c a l  conferences;
b. The 3 educat ional  conferences: The G.A. ,  JESNA, CJF, etc .

We could be helped by people such as Twersky, Shulman, etc .

MLM suggested to work on two f r ont s :

1. S u p e r f i c i a l ,  producing a brochure on what the CIJE i s ,  i t s
work, i t s  aims, i t s  goals are; and
2. A ser ious  and impress ive work which w i l l  come out o f  the
work o f  the 4 committees which are c u r r en t l y  set .
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the teachers would have ba rked or not and the fact that it worked 
gives us the hope for a major national breakthrough. 

MLM makes the assumption that we can do both, i.e . wo r king with 
the lead communities and exp l oring other communities that cou l d 
join . 

SF raised the question -- how not to bet the business . Suggested 
that if we assess each lead communi ty and get a report on each, 
it would do one part of what we ought to do. On the other hand, 
we could adopt de facto some new communities without announcing 
i t to anybody formal ly that they are l ead communities . Thus, that 
i s what could happen with regard to Cleveland or Boston. 

Now supposing we win on all the fronts. We would get 30% back of 
our investment; however, let's continue to suppose that if by 
working nationally on one issue, such as personnel, we would get 
60% to our investment . At that point we may go on different 
options: work enormously with personnel, and minimally with some 
lead communities and then decide which are these communities -
Boston or some of the current ones, etc . 

MLM: Time is running out on us when some of our best friends feel 
that we do well vertically with rigid communities, but little or 
very 1 i t t l e i n terms of the n at i on a 1 p i ct u re . S u ch fee l i n gs have 
been expressed by people such as Billy Go l d. 

MLM stressed he wants to change the CIJE image with regard to the 
relationship of the national picture versus the 3 lead 
communities. 

In order to do so, various committees have been set. They are : 

a. personnel; 
b. continental program; 
c. community development; and 
d. research. 

AH agreed that the CIJE should address this issue immediately . 

SF: The issue is how to change the nature of the teaching body in 
North America. We have to shape, we could shape the agenda of 
some important organizations such as: 

a. The 3 rabbinical conferences; 
b. The 3 educational conferences: The G.A., JESNA, CJF, etc. 

We could be helped by people such as Twersky, Shulman, etc. 

MLM suggested to work on two fronts: 

1. Superfi ci a 1, producing a brochure on what the CIJ E is, its 
work, its aims, its goals are; and 
2. A serious and impressive work which wi 11 come out of the 
work of the 4 committees wh i ch are currently set. 

4 



SF: The power o f  work ing  on those 2 f r o n t s  shou ld  not  be
underest imated.  We have to get a repor t  on the a c t i v i t i e s  o f  the
CIJE in the Harvard Educat ional  Review and some other  important 
educat ional  j ou rna l s  on the concept o f  change in the Jewish
communit ies. In the Jewish community in North America,  as set
through the work o f  the CIJE. We could have a s i m i l a r  t o p i c  on 
the agenda o f  the ERA.

MLM suggested a s e r ie s  of  seminars on the work o f  the CIJE f o r  
l ay  l eader sh ip .

ADH: I f  we go ahead, i f  the CIJE goes ahead wi th the Goals
Seminar and we do i t  again in Harvard or Stanford in the w in te r  -
- then we w i l l  have made a subs tan t i a l  step forward in terms of  
P.R.

SF suggested that  Steve Hoffman could c a l l  a meeting f o r  the 10 
top fede ra t i on  execs and that  MLM could appear before them and 
t e l l  them the s to ry  of  the CIJE. A date that  was suggested fo r  
such a meeting —  Ap r i l  18th, 1994 at n ight .

Item 2B on the Agenda —  The Annual Workplan f o r  1994 was 
b a s i c a l l y  dea l t  wi th in terms of the to ta l  v i s i o n  spoken about 
e a r l i  er.

Item 2C —  the S teer ing  Committee was spoken about e a r l i e r .

Item 2D — the Board and I t s  Committees: The 4 committees are:
p e r s o n n e l ,  c h a i r e d  by MLM, s t a f f e d  by G a i l  Dorph; community 
development, cha i red by Chuck Ratner, s t a f f ed  by Alan Hoffmann; 
cont inent  program, cha i red by John Coleman, s t a f f e d  by Barry 
Ho l t z ;  research,  cha i red by Esther Leah R i t z  and s t a f f e d  by Adam 
Gamoran. Each committee w i l l  develop i t s  work assignment which 
are c ons i s t en t  wi th the CIJE capac i ty ;  they w i l l  have to develop 
t h e i r  own miss ion statement. MLM mentioned he would l i k e  to get 
out o f  the CIJE as soon as p r a c t i c a l ;  w i l l  have to remain main ly 
u n t i l  the work with the foundat ions i s  set .

SF suggested to appoint Chuck Ratner as V i c e -Cha i r  o f  the CIJE 
f o r  a smoother t r a n s i t i o n .

XXX a l i s t ־  ־  i t  was suggested that  a l i s t  of  the major donors 
should be es tab l i shed  and suggest ions regard ing people wi th whom 
to work. For example: Hirshhorn fo r  the U.S.;  Bader f o r  I s r a e l ;  
e tc.  e tc .

Item 2X on the Agenda —  Camper System: I t  was suggested to
change the name from "Camper system" to " P a r t n e r s h i p s . "  A 
strong suggest ion was made to re-emphasize the r e l a t i o n s h i p  with 
Esther Leah R i t z .  MLM w i l l  meet her f o r  b reak fas t  dur ing the 
Mandel I n s t i t u t e  forthcoming board meeting.

Item 2F —  XXX: Outstanding leaders ,  outstanding means.
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SF: The power of working on those 2 fronts should not be 
underestimated. We have to get a report on the activities of the 
CIJE in the Harvard Educational Review and some other important 
educ at i ona l journals on the concept of change in the Jewish 
communities. In the Jewish community in North America, as set 
through the work of t he CIJE. We cou l d have a similar topic on 
the agenda of the ERA. 

MLM suggested a series of seminars on the work of the CIJE for 
lay leadership. 

ADH: If we go ahead, if the CIJE goes ahead with the Goals 
Seminar and we do it again in Harvard or Stanford in the winter -
- then we wi 11 have made a substantial step forward in terms of 
P.R. 

SF suggested that Steve Hoffman could call a meeting for the 10 
top federation execs and that MLM could appear before them and 
tel l th em the story of the CI J E. A date that was suggested for 
such a meeting -- April 18th, 1994 at night. 

Item 2B on the Agenda -- The Annual Workplan for 1994 was 
bas i ca 1 1 y de a l t w i th i n terms o f the tot a l v i s i on s po ken ab o u t 
earlier. 

Item 2C -- the Steering Committee was spoken about earlier. 

I tern 20 -- the Boa rd and I ts Commit tees: The 4 commit tees a re: 
personnel, chaired by MLM, staffed by Gail Dorph; community 
development, chaired by Chuck Ratner, staffed by Alan Hoffmann; 
continent program, chaired by John Coleman, staffed by Barry 
Holtz; research, chaired by Esther Leah Ritz and staffed by Adam 
Gamoran. Each commit tee wi 11 develop its work assignment which 
are consistent with the CIJE capacity; they will have to develop 
their own mission statement. MLM mentioned he would like to get 
out of the CIJE as soon as practical; will have to remain mainly 
until the work with the foundations is set. 

SF suggested to appoint Chuck Ratner as Vice-Chair of the CIJE 
for a smoother transition . 

XXX a list -- it was suggested that a list of the major donors 
should be established and suggestions regarding people with whom 
to work. For example: Hirshhorn for the U.S.; Bader for Israel; 
etc. etc. 

I tern 2X on the Agenda -- Camper Sys tern: It was suggested to 
change the name from "Camper system" to "Partnerships. 11 A 
strong suggestion was made to re-emphasize the relationship with 
Esther Leah Ritz. MLM wi 11 meet her for breakfast during the 
Mandel Institute forthcoming board meeting. 

Item 2F -- XXX: Outstanding leaders, outstanding means. 
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Item 3 on the Agenda —  Lead Communities was covered.

Item 4 —  From 3 to 23 was covered.

Item 5 —  Fundra i s ing:  The names tha t  were mentioned in add i t i on
to the ones on the l i s t  were: Char les Bronfman, Susan Crown, the
Meyerhof f am i l y ,  the Aviha i  Foundation, Zalman, David Arnow, B i l l  
Berman, Tim Housedorf, F lorence Melton, Les te r  Po l l a c k  and Marvin 
Lender.

The next i tem on the agenda —  The Goals P ro j e c t  —  tha t  w i l l  be 
d iscussed at the Mandel I n s t i t u t e  forthcoming board meeting.

Item 6 on the Agenda — Nat ional  Organ i za t ions  was d i scussed 
e a r l i  e r .

Item 7 —  The Denominations & Tra in ing  I n s t i t u t i o n s :  SF suggested 
the CIJE has to do an assessment of  what they can o f f e r ,  what did 
they do with the MAF grants .  Mention was made o f  an a r t i c l e  in 
the paper regard ing a $40 m i l l i o n  grant which was a l l o c a t ed  to 
Yeshiva Un i v e r s i t y .

Another i s sue which was ra i sed  in that  respec t  was —  are the 
denominat ions and the t r a i n i n g  i n s t i t u t i o n s  —  are they p laces 
that  we could change so that  something could happen. Mention was 
made tha t  the denominat ions own Jewish educat ion and SF suggested 
i t ' s  t rue even fo r  the day school system.

Next i tem w i th in  the denominat ions and t r a i n i n g  i n s t i t u t i o n s  was 
Torah Umesorah: The fo l l ow ing  quest ions were ra i sed:

a. To what extent  are they doing a good job?
b. Should they be given money?
c. Should MAF g ive them money?

SF sugges ted  t h a t  by MAF a l l o c a t i n g / d o n a t i n g  money to Torah 
Umesorah there i s  a tremendous ecumenical power.

SW: The Torah Umesorah p ro jec t  i s  focused in both i t s  goal s and 
the t ime o f  the p ro je c t .  In terms o f  goa ls ,  the aim o f  the 
p ro j e c t  i s  very c l e a r  to prov ide pedagogical  t r a i n i n g  to 25 
fu ture  teachers who are cu r r en t l y  en ro l l e d  in the Kole l  Program 
at Lakewood, New Jersey .  These people have sub s tan t i a l  knowledge 
in sub jec t  matter and need to be helped in terms o f  t h e i r  
pedagog ic a l  t r a i n i n g .  IN terms o f  the t ime ,  the p r o j e c t  i s  
scheduled to take p lace over 2 years and a f t e r  a shor t  per iod of  
t ime, we w i l l  have means to assess the number of  people at tending  
the program, the number and q u a l i t y  o f  courses g iven,  and the 
q u a l i t y  o f  model t e a ch in g  t h a t  these  peop le  w i l l  do i n 
surrounding school s .

In add i t i o n ,  SW mentioned that  Torah Umesorah wants to be par t  of  
the nat iona l  p i c t u r e  and they have requested from the Mandel 
I n s t i t u t e  help in terms of  moni tor ing and eva lua t ing  t h i s  p i l o t  
p ro j e c t .
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Item 3 on the Agenda -- Lead Communities was covered. 

Item 4 From 3 to 23 was covered . 

Item 5 Fundraising: The names that were mentioned in addition 
to the ones on the list were: Charles Bronfman, Susan Crown, the 
Meyerhof family, the Avihai Foundation , Zalman, David Arnow, Bill 
Berman, Tim Housedorf, Florence Melton, Lester Pollack and Marvin 
Lender. 

The next item on the agenda -- The Goals Project -- that will be 
discussed at the Mandel Institute forthcoming board meeting. 

I t em 6 on the Age n d a - - Nati o n a l Organ i z at i on s was d i s cu s s e d 
earlier. 

Item 7 -- The Denominations & Training Institutions: SF suggested 
the CIJE has to do an assessment of what they can offer, what did 
they do with the MAF grants. Mention was made of an article in 
the paper regarding a $40 million grant which was allocated to 
Yeshiva University. 

Another issue which was raised in that respect was -- are the 
denominations and the training institutions -- are they places 
that we could change so that something could happen. Mention was 
made that the denominations own Jewish education and SF suggested 
it's true even for the day school system. 

Next item within the denominations and training institutions was 
Torah Umesorah: The followi ng questions were raised: 

a. To what extent are they doing a good job? 
b. Should they be given money? 
c. Should MAF give them money? 

SF suggested that by MAF allocating/donating money to Torah 
Umesorah there is a tremendous ecumenical power . 

SW: The Torah Umesorah project is focused in both its goals and 
the time of the project. In terms of goals, the aim of the 
project is very clear to provide pedagogical training to 25 
future teachers who are currently enro 11 ed in the Kole 1 Program 
at Lakewood, New Jersey. These people have substantial knowledge 
i n subj e ct matte r and need to be he l p e d i n terms o f the i r 
pedagogical training. IN terms of the time, the project is 
schedul ed to take place over 2 years and after a short period of 
time, we will have means to assess the number of people attending 
the program, the number and quality of courses given, and the 
quality of model teaching that these people will do in 
surrounding schools. 

In addition, SW mentioned that Torah Umesorah wants to be part of 
the national picture and they have requested from the Mandel 
Institute help in terms of monitoring and evaluating this pilot 
project. 
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MLM ra i sed  the quest ion of  what could be the means of  supe rv i s i on  
in the U.S. f o r  a l l  the grants in t r y i n g  to help the var ious  
t r a i n i n g  i n s t i t u t i o n s ,  i n c l ud ing  Torah Umesorah.

The meeting was adjourned at 4:00 p.m. and suggested tha t  the 
Torah Umesorah p ro j e c t  should not be t a i n t ed  by the quest ions 
ra i sed  e a r l i e r  wi th regard to the i s sues whether they do a good 
job ,  whether they should be given money and whether MAF should 
g ive them money.

7

MLM raised the question of what could be the means of superv1s1on 
in the U.S . for all the grants in trying to help the various 
training institutions, including Torah Umesorah. 

The meeting was adjourned at 4:00 p.m. and suggested that the 
Torah Umesorah proJect should not be tainted by the questions 
raised earlier with regard to the issues whether they do a good 
job, whether they should be given money and whether MAF should 
give them money. 
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CIJE STEERING COMMITTEEMINUTES:

March 15, 1994 

March 29, 1994

Morton Mandel (Chair), John Colman, Gail 
Dorph, Stephen Hoffman, Alan Hoffmann, Barry Holtz, 
Daniel Pekarsky, Charles Ratner, Esther Leah Ritz, 
Richard Shatten, Virginia Levi (Sec'y)

Seymour Fox, Adam Gamoran, Ellen Goldring, Annette 
Hochstein, Henry Zucker

DATE OF MEETING: 

DATE MINUTES ISSUED: 

PRESENT:

Copy to:

Master Schedule ControlI.

A calendar of meetings for the remainder of 1994 was reviewed. All sub* 
committees are. scheduled to’ meet: in New York on Thursday, April 21, and 
again on October 20 and each will decide at the April meeting on a 
schedule of interim committee meetings.

II. Review of Minutes of January 4. 1994

A. The central elements versus systemic change

It was noted that the identification of the need for one or more lay 
champions, and a full time local professional committed to systemic 
change in Jewish education is the result of our experience in the 
lead communities. It was pointed out that the report on Best 
Practices in Supplementary Schools also indicates that the same 
three elements are essential even at the level of an individual 
institution: a committed rabbi, lay leader, and professional. This
way, general theory of change in Jewish education.

It was suggested that, over time, our experience may identify other 
elements which are necessary to bring about change. Ue were reminded 
that these elements are necessary, but not sufficient for systemic 
change.

B. Communications/public relations

It was reported that the text of a brochure on CIJE Is now being 
developed with the goal toward production by the April board 
meeting. Ue are also developing a communications program and 
working to identify someone to carry it out. A draft communications 
plan will be prepared for review by the Steering Committee at its 
April meeting. The draft should list desired outcomes and proposed 
methods of achieving them. It was also noted that communication is 
really part of the educational process of mobilizing community 
leadership. Ue should see the issue of CIJE's image and our 
communications strategy working within that perspective.
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A calendar of meetings for the remainder of 1994 was reviewed. All sub
committees are . scheduled t~ meet in New York on Thursday, April 21, and 
again on October 20 and each will decide at t:he April meeting on a 
schedule of interim committee meetings. 

Review of Minutes of Januarv 4 1994 

A. The central elements versus sy~temlc change 

It was noted that the identification of the need for one or mo~e lay 
champions, and a full time local professional committed to syste~ic 
change ~n Jewish education is ehe result of our experience in the 
lead communities. It was poinced out that the report on Best 
Practices in Supplementary Schools a l so indicates that the same 
three elements are essential even at the level of an individual 
institution: a committed rabbi, lay leader, and professional. This 
way, general theory of change in Jewish education. 

It was suggested that, over time, our experience may identify other 
elements which are necessary to bring about change. We were reminded 
th.at chese elements are necessary, but not sufficient for systemic 
change. 

B . Communications/oublic relations 

It was reported that the text of a brochure on CIJE is now being 
developed with the goal toward production by the April board 
meeting. Ue are a lso developing a communications program and 
working to identify someone to carry it out. A draft communications 
plan will be prepared for review by the Steering Col!!lllittee at its 
April meeting. The draft should list desired outcomes and proposed 
methods of achieving them. It was also noted that communication is 
really part of the educational process of mobilizing communicy 
leadership. We should see the issue of CIJE's image and our 
communications strategy ~orking within chat perspective . 
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CUE Steering Committee
March 15, 1994

C. Functional committees

1. We will wait to appoint vice-chairs of the committees until 
after they have met and we see if a logical choice for each 
emerges. This may also be an opportunity to recruit additional 
committee and board members.

2. Alan will coordinate the process of drafting a vision and work 
plan for each committee by the end of March. This will become 
the basis for discussion by each of the committees on April 21. 
Alan will also prepare a "generic agenda" for each committee to 
ensure that each follows the same general approach.

It was noted that committees may decide to work together on 
certain issues in the future. Another way to handle overlap is 
for the staff and steering committee to be kept informed of what 
is happening in each of the committees. This should also become 
a regular agenda item for future meetings of the Steering 
Committee.

D. Schedule for April 20-21

1. The Steering Committee will meet: on Wednesday, April 20, 11:00 
a.m. to 5:00 p.m. at the CIJE New York office, 15 E. 26th 
Street.

as follows:

Executive Committee

Board gathers

Full board gathers for 
introductory remarks and 
study session

Committee meetings (box 
lunches)

Full board meeting 

chedule meetings as follows:

2. April 21 will be scheduled

8:30 - 10:00 am 

9:30

10:00 - 11:00 am

11:00 - 1:15 pm

pm ־ 3:30 1:30

3. In the future, we plan to

Day 1

Steering Committee 
Executive Committee 
Evening Lecture

Assignment
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Assignment 

C. Functional committees 

1. Ye will wait to appoint vice-chairs of the committees until 
after they have met and we see if a logical choice for each 
emerges. This may also be an opportunity to recruit additional 
committee and board members . 

2. Alan will coordinate the process of drafting a vision and work 
plan for each committee by the end of March. This will become 
the basis for discussion by each of the committees on April 21. 
Alan will also prepare a "generic agenda" for each committ0e to 
ensure that each follows the same general approach. 

It was noted that collllllittees may decide to work together on 
certain issues in the future. Another way to handle overlap is 
for the staff and steering committee to be kept informed of what 
is happening in each of the committees. This should also become 
a regular agenda item for future meetings of the Steering 
Committee. 

D. Schedule for April 20-21 

1. The Steering Committee will meet on lolednesday, April 20, 11: 00 
a.m. to 5:00 p.m. at the CIJE Nev York office , 15 E. 26ch 
Screet. 

2. April 21 will be scheduled as follows: 

8:30 - 10:00 am 

9:30 

10:00 - 11:00 am 

11 : 00 - l : 15 pm 

1:30 • 3:30 pm 

Executive Committee 

Board gathers 

full board gathers for 
introductory remarks and 
study session 

Committee meecings (box 
lunches) 

Full board meeting 

3. In the future, we plan to ~ chedule meetings as follows: 

Steering Committee 
Executive Committee 
Evening Lecture 
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Day 2

Homing Committee Meetings
Lunch Full Board
Board Meeting ־ 3:30 1:30

We plan to invite commission members and other guests to rhe 
October meeting.

E. Update on Goals Project

Daniel Pekarsky reported that we have a preliminary plan• of 
action for the goals project. It begins with a seminar in 
Jerusalem on July 10 1994 ,14 ־ for lay and professional leaders 
from•individual communities. One important purpose of this 
seminar is to develop local advocates who will recruit others 
from their communities to participate in a local series of 
seminars on goals to take place during the 1994-95 academic 
year.

On the horizon is the possibility of establishing a "consortium 
of vision driven institutions." This will be a group of 
institutions that meet criteria set by CIJE. CIJE will also 
train people to act as trainers in their.own communities.

F. Lav leadership development

Alan will draft a plan for the development of lay leadership to 
join the CIJE board. This plan will cake into, account 
geographic, age and ideological factors.

III. CIJE Total Vision

The first draft of a total vision for CIJE, in the form of a report for 
the year 2004, was reviewed. It was suggested that the next draft 
include a statement of CIJE's mission in the introductory section. It 
should reflect desired goals, perhaps including quantitative outcomes. 
The introduction to the document should also note that it will undergo 
several iterations before it is adopted.

The total vision will be redrafted for the next meeting 
of the Steering Committee. Following are some key points and 
assignments that resulted from the discussion.

A. The correlation of essential schools and the accelerated schools 
program, experiments in general education, should be described and 
discussed at a future Steering Committee meeting.

Assignment

Assignment
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Assignmenc 

\ss igtunent 

F. 

Morning 
Lunch 
1:30 • 3:30 

Committee Meetings 
Full Board 

Boa:rd Meeting 

Ye plan to invite commission members and other gues~s to t:he 
October meeting. 

E. Update on Goals Proiecc 

Daniel Pekarsky reported that we have a preliminary plan- of 
action for the goals projecc. It begins with a seminar in 
Jerusalem on July 10 · 14, 1994 for lay and professional leaders 
from · individual communities. One important purpose ·of this 
seminar is to develop local advocates who will recruit others 
from their communities to participate in a local series of 
seminars on goals to cake place during the 1994.95 academic 
year. 

On the horizon is the possibility of establishing a "consortium 
of vision dri ven institutions." This will be a group of 
institutions thac meet criteria set by CIJE . CIJE will also 
train people to act as trainers in !:heir ot.m col!!lllunities. 

Lav leadership develooment 

Alan will draft a plan for the development of lay leadership co 
join the CIJE board. This plan ~ill take -into account 
geographic, age and ideological factors. 

III. CIJE Total Vision 

The firsc draft of a total vision for CIJE, in che form of a report for 
the year 2004, was reviewed. le was suggested that the next draft 
include a statenent of CIJE's mission in the introductory section. It 
should reflect desired goals, perhaps including quantitative outcomes. 
The introduction to the document should also note chat it will undergo 
several iterations before it is adopted. 

the total vision will be redrafted for the next meeting 
of the Steering Committee. Following are some key points and 
assignments that resulted from the discussion. 

A. The correlation of essential schools and the accelerated schools 
program, experiments in general education, should be described and 
discussed at a future Steering Committee meeting. 
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B. CIJE’s relationship to other national agencies should be thought 
through and articulated.

C. We should keep in mind that local communities will have a broader
agenda than CIJE. CIJE's task is to remain focused on the 
identified building blocks.

D. Richard Shatten agreed to review the literature on complex community 
change and identify material that would be useful to this group.

E. It might be interesting to the Board to hear presentations on major 
themes and change an innovation in general education. Possible 
speakers include David Cohen and Ted Sizer.

F. We should find out what stance programs such as the Correlation of
Essential Schools and the Accelerated Schools program take toward 
charging a fee and consider whether CIJE will wish to do so.

G. The document should reflect CIJE's role as a catalyst and the
importance of involving other institutions in the delivery of 
service.

H. By the year 2004 CUE should have initiated and be in the middle of 
a longitutional study of the impact of our work.

Discussion of Lead Communities

It was noted that CIJE's goal is systemic change in Jewish education 
in North America, not simply to impact Jewish education in three 
communities. We should use the lead communities to help us design 
successful models and innovative approaches, and then move■ quickly to 
dissemination and piloting beyond the three.

It was agreed that as we identify additional communities with which to 
to work, we will need to have in mind a set of.criteria for selection, 
including the presence of the three critical leaders committed to the 
centrality of improving Jewish education. Another criteria might 
include a commitment to developing and implementing a personnel action 
plan and the presence or willingness to work toward vision-driven 
institutions. In addition to "affiliate communities,” which meet a set 
of basic conditions, we might also identify "pre-aff Hates" with which 
we would work to help them meet the necessary conditions. The pre- 
conditions should be such that, once met, a community Is a long way 
toward reaching CIJE's goals.

CUE will also work toward holding national conferences to which all 
interested communities will be invited. This would provide our means to 
broaden the impact. This is also an important part of mobilizing 
community support, a major element of CIJE's mission.

Assignment

IV.
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B. CIJE's relationship to other national agencies should be thoughc 
through and articulated. 

C. ~e should keep in mind that local communities will have a broader 
agenda than CIJE. CIJE's task is to remain focused on che 
identified building blocks . 

D. Richard Shatcen agreed to review the literature on complex community 
change and idencify macerial that would be useful to this group. 

E. It might be inceresting to the Board to hear presentations on major 
themes and change an innovation in gene~al . education. Possible 
speakers include David Cohen and Ted Sizer . 

F. ~e should find out what stance programs such as the Correlation of 
Essential Schools and the Ac·celerated Schools program take toward 
charging a fee and consider whether CIJE will wish to do so. 

C. The document should reflect CIJE's role as a catalyse and the 
importance of involving other institutions in the delivery of 
service. 

H. By the year 2004°CIJ£ should have initiated and be in the middle of 
a longicucional study of the impact of our work. 

IV. Discussion of Lead Communities 

It was no~ed that CIJE's goal is systemic change in Jewish education 
in North America, not simply co impact Jewish education in three 
communities. Ye should use the lead communities to help us design 
successful models and innovative approaches and then move. quickly co 
dissemination and piloting beyond the three . 

It was agreed that as we identify additional commWlities with which to 
co work, we ~ill need to have i n mind a set of critaria for selection, 
including the presence of the three critical Leaders committed to the 
centralicy of improving Jewish education. Another criteria might 
include a commitment co developing and implementing a personnel action 
plan and the presence or willingness to work coward vision-driven 
institutions. ln addition to "affiliate communities," which meet a set 
of basic conditions, we might also identify "pre- affllates" with which 
we would work to help them meet the necessary conditions. The pre
conditions should be such that, once met, a community is a long way 
coward reaching CIJE's goals. 

CIJE will also York coward holding national conferences co which all 
interested communities will be invited. This would provide our means to 
broaden the impact. This is also an importanc part of mobilizing 
co111111unity support, a major elemenc of CIJE's mission. 
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In a discussion of the difference between the role of CIJE and that of 
service delivery agencies such as JESNA and JCCA, it was suggested that 
agencies have as their mission to service an entire constituency through 
the application of specific resources. Once CIJE has identified 
communities which meet a set of standards and criteria, the service 
delivering agencies can play a significant role in helping communities 
to build their capacity.

Getting more specific about the criteria for selection, it 
was suggested that a community must have at least a federation executive 
and major lay champion committed to improving Jewish education. In 
addition, a community must have at least a nnnrmf tmant to putting a full- 
time professional in place to drive the process.

The following "rules" were listed at the conclusion of this 
discussion:

1. We are oriented toward development and building of replicable 
models, not service delivery. We select communities that can help 
us meet our goals.

2. The communities we select will be ready to be full partners because 
we will help diagnose ״holes" and prescribe solutions.

3. We will work with each community on the modules we have developed, 
e.g., goals project, best practices, educators survey, etc.

4. Our role is to help communities develop the capacity to build the 
profession and mobilize community support for systemic change.

V. 1994 Work Plan

A draft 1994 work plan for CIJE was reviewed and it was
agreed that on the basis of input from the committee, Alan will prepare' 
a new draft.

The following suggestions and assignments resulted from the 
discussion.

A. Committee staff will work with their chairs to prepare letters to 
committee members outlining the purpose and agenda of each 
committee. These should be ready for mailing by April 5.

B. Issues for executive committee agendas include budget, the funding 
process, staffing of CIJE, and legal issues.

117: s 1 t62 > 6׳־ yywlSNI3!־aN«W 01900 3 ־Dbd

CIJE Steering Committee 
March 15, 1994 

Page 5 

In a discussion of the difference between the role of CIJE and that of 
service delivery agencies such as JESNA and JCCA, it was suggested thac 
agencies have as their mission to service an entire constituency through 
the applic.ation of specific resources. Once CIJE has identified 
communities which meet a set of standards and criteria, the service 
deli~ering agencies can play a significant role in helping communities 
to build their capacity. 

Getting more specific about the criteria for selection, it 
was sugges~e~ that a community must have at least a federation execucive 
and major lay champion committed to improving Jewish education. In 
addition, a co!IIDlunity must have at least a commitment to putting a f~ll
time professional in place to drive the process. 

The following "rules" wer,e listed at the conclusion of ~his 
discussion: 

1. Ye are oriented toward development and building of replicable 
models, not service delivery. We select communities that can help 
us meet our goals. 

2. The communities we selecc will be ready co be full partners because 
we vill help diagnose nholes" and prescribe .solut:ions. 

3. We will work wich eacb community on the modules we have developed, 
e.g., goals project, best practices, educators survey , etc. 

4. Our role is to help collll!lunities develop the capacity to bui1d cbe 
profession and mobilize community support fo~ systemic change . 

V. 1994 York Pian 

A draft 1994 work plan for CIJE was reviewed and it was 
agreed tha~ on the basis of input from the committee, Alan will prepare 
a new draft. 

The following suggestions and assignments resulted from the 
discussion. 

A. Committee staff will work with their chairs co prepare letters to 
committee members outlining the purpose ana agenda of each 
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C. A periodic chairman's letter to the Board will be drafted by Barry 
and Gail on an alternating basis.

D. Leadership development can be broken down into the following target 
groups:

1. CUE board and committees
2. Affiliated communities
3. National agencies

E. A small group of CUE board members need to be. identified as our 
initial target for development as more active participants in the 
CUE process.

F. We will work with the lead communities to ensure that the local lay 
leadership of the CIJE process meets our.standards. In addition, 
Alan will talk with the appropriate people in potential affiliated 
communities about lay leadership to their processes.

G. Ue will develop a list of candidates for the CIJE Board and include 
on it Sissy Swig of San Franscisco.

H. In May, Lester Pollack will be succeeded by Ann Kaufman as President 
of JCCA. At that time, we will invite Ms. Kaufman to join the Board 
and serve as vice-chair, and will ask Mr. Pollack to remain on the 
Board.

I. We will consider appointing a Board member to help us develop a
broad plan for communications. Gershon Kekst is a potential chair. 
Mort Mandel will ask him to serve or, if he is unable to do so, to 
recommend a chair. The first, task of this committee would be to 
articulate the outcomes we seek.

J. We should consider recognizing a Board member for special service at 
each of our meetings. We might wish to consider David Hirschhorn as 
our first candidate.

Assignment

Assignment
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MINUTES: CIJE LEAD COMMUNITIES SEMINAR * ATLANTA

DATE OF MEETING: March 8-9, 1994

DATE MINUTES ISSUED: March 21, 1994

PRESENT: Janice Alper, Lauren Azoulai, Chaim Botwinick,
Steve Chervxn, Ruth Cohen, Gail Dorph, Jane Gellman, 
Ellen Goldring, Roberta Goodman, Stephen Hoffman,
Alan Hoffmann, Barry Holtz, Virginia Levi, Daniel 
Pekarsky, William Robinson, Ina Regosin, David Sarnat, 
William Schatten, Arnold Sidman, Louise Stein, Julie 
Tammivaara

Isa Aron, Shirley Brickman, Carol Ingall, Stuart Seltzer

Genine Fidler, Seymour Fox, Darrell Friedman, Annette 
Hochstein, Morton L. Mandel, Rick Meyer, Ilene 
Vogelstein, Henry L. Zucker

GUESTS: 

COPY TO:

Prior to the first formal session of the meeting, the group heard an 
informative and entertaining introduction to Jewish Atlanta by Shirley 
Brickman, chair of "Creating Community," a project of Atlanta's Jewish 
Heritage Center.

I. Introductory Remarks

Alan Hoffmann opened the meeting, thanking the Atlanta Jewish Federation 
for its hospitality in hosting this meeting. He welcomed especially the 
following people, who were attending their first Lead Communities 
Seminar: Steve Chervin, Ina Regosin, Bill Robinson, and Arnie Sidman.
He expressed the apologies of Genine Fidler and Ilene Vogelstein of 
Baltimore, neither of whom was able to attend.

II. Visions for Jewish Education: The Goals Project

Jane Gelman and Louise Stein of Milwaukee served as chairs of the 
session. Louise opened the session, noting that Milwaukee has 
approached the Lead Community project with a belief that the setting of 
goals is an intrinsic part of systemic change. They consider it the 
third building block, along with personnel and community mobilization. 
Louise noted that one of the best gifts we could provide a community is 
the empowerment to move forward with a focus. She then introduced
Daniel Pekarsky to make a presentation on vision and goals.

Daniel noted that the goals project captures a vitally important 
dimension of the work of CUE. In order for an educational institution 
to be effective, it needs a driving conception of what it is trying to 
accomplish. For a Jewish educational institution, its vision would be a 
conception of a meaningful Jewish existence which would animate that 
institution. A clear vision is indispensable to a thriving institution. 
The purpose of the goals project is to create a culture that appreciates 
vision and that will catalyze efforts to establish vision driven 
institutions.
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When it is clear ■what an institution is trying to accomplish, it becomes 
relatively easy to determine the curriculum and the skills and attitudes 
necessary to implement that curriculum. A vision provides the 
foundation for decisionmaking within an institution. Educational goals 
should be anchored in an underlying vision. A vision provides the 
institution with a basis for determining reasonable goals.

In addition to helping with decisionmaking, a clear vision and 
accompanying set of goals provide a basis for effective assessment of a 
program. An institutional vision can help to energize the institution 
as people who participate have a sense of what they are about and a 
belief in its importance.

Daniel used the example of the role of "kitchens" in various kinds of 
educational institutions to illustrate the impact of vision. He noted 
that the underlying vision determines whether the kitchen is 
significant, to whom it is significant, the role of the teacher in its 
utilization, and whether a school has been successful in using the 
kitchen as its vision suggests that it should.

Turning to Jewish education, and especially the congregational school, 
it was noted that typically there is no clear vision. There are 
sometimes mission statements, but if they are even shared with the staff 
they are usually vague and offer little guidance. In practice the 
curriculum, teacher training, and selection of personnel show 
programmatic incoherence. Practice is more often guided by a desire to 
keep the students engaged and under control.

The following steps might be taken in order to help an educational 
institution become vision driven.

7
.A. Convince the institution that it needs to be vision driven׳

V J\. __/
B. Work on an institution-wide basis to develop a guiding vision. The 

central players must believe in it. It must be compelling and 
energizing.

C. Work together to translate the vision into educational terms.

D. Find the right personnel to carry out the vision.

It was noted that this Is not an easy task. It requires time and 
commitment. It is particularly difficult in a congregational setting to 
develop a clear vision, because the more definite it is, the more likely 
it is to leave some people out.

The goals project proposed by CIJE is intended to foster appreciation 
for the importance of developing an animating vision among the 
leadership of communities and institutions and to catalyze efforts to do 
so. It will bring community leaders together to encourage the 
development of institutional visions and goals.

CIJE is now in the process of developing a library of materials relating 
to vision and goals. It will include materials which focus on theory 
and strategies and will provide examples of vision driven institutions.
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The proposed summer seminar is intended to foster an appreciation of the 
concept of vision driven institutions among lay and professional 
leadership. In addition to deepening the appreciation of the role of 
vision among participants, it will provide them with opportunities to 
encounter examples, to look at obstacles and challenges to transforming 
vision to meaningful practice, and to plan together.

It is intended that the summer seminar will be followed by a series of 
local seminars to occur in each Lead Community during the 1994-95 
academic year. These will be for representatives of individual 
educational institutions in each community. Conditions of participation 
will include an agreement to attend regularly and to send a core of 
people from a particular institution who can take the ideas back and 
work on their implementation. Based on participation in these seminars, 
CIJE may decide to propose the establishment of a consortium of vision 
dr iven ins t i tut ions.

In the discussion that followed it was agreed that there are many steps 
that can be taken toward the upgrading of personnel while work on 
institutional visions is under way. Work should continue on a personnel 
action plan and on the first stages of its implementation while work on 
vision is undertaken in parallel. The two are complementary and both 
are necessary to bring about systemic change.

On further discussion about the concept of a consortium of vision driven 
institutions, it was noted that this is an idea in its very early 
stages. It will be thought through in more depth during the Jerusalem 
seminar and, if it remains a serious approach, will be developed for 
discussion in the communities during the coming year. At present, the 
goals project is intended more to enhance community mobilization than 
develop personnel. Clearly, the two will intersect in the future.

At the conclusion of this session it was agreed that many important 
issues had been raised. It was noted that this issue will continue to 
be discussed in the months ahead.

Ill. The Congregational Supplementary School: Reflection and Direction

Bill Schatten of Atlanta chaired this session. He began by introducing 
the three presenters: Carol Ingall, who is completing her Ph.D. at
Boston University, was a researcher on the Best Practices in 
Supplementary Schools Project and former director of the Providence 
Bureau of Jewish Education; Stuart Seltzer, Principal of the Chizuk 
Amuno Religious School in Baltimore, a school identified in the Best 
Practices volume; and Isa Aron, Professor of Jewish Education at the 
Rhea Hirsch School of Hebrew Union College in Los Angeles.

A. Carol Ingall described an effective school which she encountered in 
her work on the Best Practices Project. This was a Conservative 
congregational school which at one time had 700 students and now has 
100. Students meet three times each week for two hours at a 
session.

The goals of this school are clear and pervasive. There is 
agreement that prayer is very important and that an educated Jew 
knows how to behave in a synagogue setting. There is a clear 
expectation that students will pray together and that their families
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will join them in their learning. The rabbis and cantor are 
involved in the school and are aware of the role of the school in 
the total life of the synagogue. Older students serve as Torah 
tutors for the younger students and are honored for doing so by the 
total congregation. The vision of the school is visible.

This is a serious educational institution where staff development is 
expected and a written curriculum is shared with the parents.
Parents have become involved in teaching electives at the middle 
school level.

The most important element in creating the culture of the school is 
the principal. The principal is a serious Jewish professional who 
came to the job having had secular education training. The 
synagogue and the local bureau joined with the principal to help 
cover the cost of a master's degree at JTS.

This is an educational institution that has a clear vision, has the 
involvement of the clergy, and does well what it has chosen to do.

S. Stuart Seltzer, Principal of Chizuk Amuno Religious School, then 
spoke of his school, identified as exemplary by the Best Practices 
Project.

He began by discussing the concept of myth --a story we tell 
ourselves about ourselves. A myth tells who we are and what we can 
become. He noted that the supplementary school has been held 
captive by a negative myth. He believes that the role of the 
principal is to make a new myth -- to revitalize the religious 
school community.

This school works within a context characterized by the following:

1. Commitment to content does not mean that learning must be
boring.

2. Synagogue education is family education.

3. The lives of the educators and students are bound together.

4. The teachers are professionals for whom teaching is their life's 
work.

5. The students' lives are changed by the experience.

He noted that the principal's role is to live the myth, or "vision,"
of the institution in order to inspire. He must provide optimism, 
passion, and support. If the myth maker is successful, everyone in 
the school should be able to tell the story. As personnel are 
identified and hired, they must be people who are committed to the 
school and its vision.

Staff development focuses on the importance of a staff growing and 
changing together. The staff is a community of learners who study 
and learn together. The teachers work together in teams and share 
their special skills.
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This congregational school is unique in that it shares space with a 
day school. Many of the teachers also teach in the day school and 
there is a close working relationship between the two.

The school works to develop a sense of community. Its programs for 
families validate what is happening in the classroom.

C. Isa Aron spoke of a project of the Rhea Hirsch School of Hebrew 
Union College, an experiment aimed at reconfiguring the 
congregational school.

During a year of planning, the Rhea Hirsch School learned that 
relatively few of its education graduates found themselves satisfied 
by work in congregational school education. Many felt that they had 
taken their schools as far as they could go, but that "good enough" 
was not satisfactory. Schools were running smoothly, but with 
little depth. People who were satisfied with their congregational 
school experience had very low expectations. Based on this sort of 
information, it was suggested that perhaps rather than simply 
preparing people for the field, HUC's mission should be to change 
the field.

They began to look at such questions as "What would it take to go 
from good enough to outstanding?" It was noted that the problems of 
religious school go beyond what is lacking in educators and 
materials. It is an issue of attitude among congregations. Studies 
should be woven into the fabric of congregational life, not simply 
relegated to a school. The model of Jewish education in 
supplementary schools today was developed in 1910 to reflect the 
kind of education undertaken in Christian religious schools. It is 
questionable whether the same model applies today.

t was suggested that the primary goal of religious education today 
is enculturation rather than instruction. It is to "create Jewish 
souls" more than to transmit information and develop skills.

With this in mind, HUC has invited five congregational schools to 
participate in an experiment. In each of the selected religious 
schools, the culture is communal and collegial. The educators are 
part of a team. Each of the five schools will rethink its 
educational goals and the structures for reaching those goals. HUC 
will provide advisors and prescribe process, but will not prescribe 
content. It is anticipated that each of the five schools will come 
out looking quite different from the others.

Discussion

In the discussion that followed, it was noted that the 
congregational rabbi plays a pivotal role in each of the models 
described. Any personnel action plan must consider the role of the 
rabbis. It was suggested that this conclusion should be shared at 
gatherings of rabbis sponsored by the denominational movements.

It was noted that transforming communities has to be done on the 
strength of inspiring Individuals. This is an important concept to 
keep In mind as we train educators.
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Community Updates. Issues and Concerns

A. Milwaukee

1. Personnel

Milwaukee has completed both the qualitative and quantitative 
surveys of personnel and the data has been analyzed. An 
integrated report on the professional lives of educators has 
been completed and submitted to the community. A community 
action team on personnel has received the integrated report.
The community is now working on a plan for broader 
dissemination.

A team of CIJE representatives recently met with a group of 
community leaders to discuss how and when to disseminate the 
report. The challenge is to find a way to present data which 
might be interpreted negatively in a way that portrays positive 
solutions and opportunities for the community.

2. Other Action Areas * _ \ ־ "׳׳-״ ־ 

r ; .-•   ׳ 
In addition to the personnel action team, Milwaukee is moving 
forward in three other areas.A teen action team has recently 
begun work on a broad-based strategy to link formal and informal 
education opportunities for adolescents. Work is under way to 
recruit participants in a family education committee. A 
resource development team is reviewing structures now in place 
for raising funds to support continuity activity.

3. Communication

The CIJE committee is working with federation P/R staff to help 
raise community awareness of the CIJE committee activities. The 
first outcome will be a periodic newsletter.

4. CoAcexos

Milwaukee's major concern at the moment is that the wall-to-wall 
coalition originally developed to work on this project has 
become unwieldy. It is too large and involves too many people 
who are not actively involved. It is hoped that the larger 
group will be helpful in dissemination, but there are concerns 
about the lack of involvement of a portion of that group up to 
now.

5. Discussion

It was noted that while federation leadership has involved 
Itself in funding of this project, there is relatively little 
other interaction. The project has been something of a 
stepchild to the federation. It is important now to engage 
federation leadership to advance this agenda.

IV.
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B. Baltimore

Since September there has been a series of meetings of the CIJE 
coalition and related focus groups. A priority has been to clarify 
CIJE's role in the community with a variety of community groups.

Baltimore is working in three areas:

1. What is the target population: which fields and which educators
to work with.

2. What are the critical personnel challenges.

3. What are initiatives to respond to the challenges.

The preliminary results of the educators survey should be in 
Baltimore before the end of March. A subcommittee will review the 
data and draw some preliminary conclusions. Their goal is to look 
for "rad flags." They plan to identify additional areas for cross 
tabulation with a goal toward completing analysis by the end of June 
and beginning work on a personnel action plan. Baltimore hopes to 
have a draft of an action plan by the end of August.

It was suggested that the summer may be a difficult time during 
which to mobilize educators to work on a plan.

Federation leaders have shown an Interest in the work of the CIJE 
committee and efforts are under way to integrate the CIJE process in 
the Federation's strategic action plan.

In an effort to move ahead with action before the action plan, a 
project known as Machon l'Morim has been identified as a CIJE 
project. The project, funded by a private Baltimore foundation, 
Involves twelve teachers from area schools (both day schools and 
congregational schools from across the movements) in an intensive 
training program on the teaching of Tefillah. Chaim Botwinick will 
circulate a summary of the project to seminar participants.

In addition, Baltimore has received a grant to support a fall 
conference which will most likely focus on best practices and 
monitoring, evaluation and feedback.

C. Atlanta

1. The Atlanta Federation has allocated $50,000 to the Israel 
Experience Committee and will be sending two groups of youths to 
Israel this summer.

2. Atlanta is identifying new funds to support continuity and 
education.

3. Steve Chervin, who was present at the seminar, has recently been 
hired as director of the Council for Jewish Continuity.

4. Federation has approved a proposal to hire a Jewish educator for 
the JCC.
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5. Decisions have been made regarding the governance of a 
supplementary high school.

6. It has been determined that the mission of the Atlanta Jewish 
library will be Jewish education.

7. Issues of concern include:

a. that Atlanta has not yet received data on the educators 
survey and,

b. that the community is not sufficiently aware of the CIJE 
project.

With respect to the issue regarding survey data, it was 
suggested that a conference call be scheduled with Ellen 
Goldring to clarify timing of the results. Once the data has 
been received, it is expected that a small committee will take 
an initial look at it and determine how to proceed.

V. Next Steps in Creating a Personnel Action Plan

This session, chaired by Gail Dorph and Barry Holtz, considered what an 
action plan might look like at the end of the planning process.

A. Case 1: Early Childhood

Based on data now in hand, we know that early childhood educators 
generally work full time and rely heavily on the income from this 
work. They receive few if any benefits and, as a group, have less 
Judaic knowledge than other Jewish educators.

Participants were asked to imagine that early childhood has been 
identified as a critical area for community attention. One step in 
an action plan might be to hold an early childhood institute for 
teachers and directors of early childhood units. Directors are 
included because we know that if they are not committed to a 
particular approach, it will have a low likelihood of success. This 
institute would offer opportunities for early childhood teachers to 
increase their Judaic knowledge and pedagogic skills at the same 
time. This should provide them with Judaic knowledge at the same 
time as it suggests a process for translating it into their 
educational settings.

The following chart was then presented:

A CASE FOR EARLY CHILDHOOD EDUCATION

Attitudes toward Judaica

Attitudes toward Judaica 
and importance of early 
childhood as entry point 
to Jewish education

Judaic and pedagogy

Support teachers and 
families working toward 
Judaic content and 
atmosphere in the school

Teachers

Directors

Supports: salary increments and comp time
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The chart indicates that we are dealing with a system, both for 
teachers and directors. In order to support such an effort we night 
offer salary increments for attendance as well as compensatory time.

Discussion of the concept raised the issue of licensing and 
standards. In the past, communities have not responded favorably to 
the setting of standards. This is something that can be discussed 
again in the future, and probably should be part of CIJE's broader 
role in building the profession.

A question was raised regarding whether this model refers to day 
care or nursery school programs. It was suggested that in Jewish 
education, where the early childhood program is often the most time 
a child spends in a Jewish environment, we may not want to 
differentiate between the two.

It was noted that the discussion was focusing heavily on planning, a 
critical step in the process of moving toward action. However, the 
goal of this exercise is to assume the planning has been done and to 
begin to think about what action might be undertaken.

B. Case 2: Supplementary School Teachers

The data shows that supplementary school teachers are overwhelmingly 
part time, that approximately half of them have degrees in general 
education, and that very few have degrees or certification in Jewish 
studies. Because of the part-time nature of their work, salary is 
not as significant a factor as with early childhood educators. 
However, benefits, salary, and job security are all factors which 
would help to keep people In the field. There is some sense that if 
It were possible to offer full-time jobs, more people would be drawn 
to this field. This Is a stable, committed teaching force.

The role of the supplementary school principal is critical in the 
training and general quality of the teachers.

Given this scenario, one approach to working with supplementary 
school personnel might be to offer Judaic content courses either 
through a local university or under the guidance of local rabbis. 
Another approach might be school-based staff development with Judaic 
and pedagogic content combined. Peer coaching might also be 
undertaken, either within an individual school or across 
institutions. In any case, the leader of the school must support 
any approach. Perhaps the principal could devote staff meetings to 
staff development rather than administrative matters.

In discussion it was noted that, in light of the centrality of the 
principal, early steps should be taken to work with supplementary 
school leadership. It was agreed and discussion turned briefly to 
the proposed Principals Institute now being planned for October.

It was noted that these were two examples of how a community might 
proceed once It decides what its highest priorities should be. As 
CIJE grapples with its role relative to that of the communities, it
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is leaning toward serving as a broker Co bring expertise to the 
communities. Each community will identify its own priorities, with 
resources coming from CIJE, which will clearly articulate its own 
biases and emphases.

It was suggested that a seminar in best practices in congregational 
schools be developed for the rabbis in each community as one way of 
linking several of the themes raised in the previous sessions. The 
role of the denominational movements in any such program should be 
explored.

Concluding Remarks

In a brief discussion about the seminar just concluded, it was generally 
agreed that this format worked well.

It was suggested that, in light of the fact that each community is at a 
very different point in its work, fewer joint meetings will be held in 
the future. We will work toward holding two meetings each year with the 
next to be scheduled for early October in Milwaukee. The week of 
October 3 was proposed, with Monday and Tuesday of that week as primary 
targets. If that does not work, we will aim toward the week of October 
24. While there will be opportunities to meet around sessions at the 
GA, there will not be a separate Lead Communities seminar in Denver.
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COUNCIL FOR INITIATIVES IN

JEWISH EDUCATION

UPDATE 

April 1994

In August 1993, the CIJE appointed a full-time Executive 
Director, Alan Hoffmann, and two new full-time senior educational 
professionals, Barry Holtz and Gail Dorph. The new full-time 
professional team, supported by Virginia Levi, Administrative 
Director, is supplemented by consultants on Research, Monitoring 
and Evaluation (Adam Gamoran and Ellen Goldring), Community 
Organization (Stephen Hoffman), the Goals Project (Seymour Fox 
and Daniel Pekarsky), and Planning (Annette Hochstein). In 
addition, three full-time field researchers make up the staff of 
the Monitoring, Evaluation and Feedback project. As of January 
1994, CIJE has an office in New York. We now have in place the 
professional capability we need to achieve our agenda.

Over the past eight months, CIJE has concentrated its energies in 
several directions:

1. It has invested in building its own policymaking and 
planning capacity leading to the emergence of a Program 
Steering Committee and four standing Board Committees, 
which will meet for the first time at the April 1994 
Board meeting.

2. In the "laboratories" of the Lead Communities 
(Milwaukee, Atlanta, Baltimore), CIJE and local 
community leadership have pioneered a model which moves 
from multi-dimensional research about the Jewish 
educational personnel of that community through policy 
analysis to the building of a comprehensive personnel 
action plan for the community.

3. A fall Institute for Educational Leadership will be one 
of the first results of joint personnel action plans 
across a number of communities.

4. The Goals Project will engage educational institutions 
and the local community in a process of learning, self- 
reflection and analysis to define their mission.

In addition, work proceeds on the Monitoring, Evaluation and 
Feedback project in the three Lead Communities and on the 
documenting of outstanding Jewish educational practice through 
the "Best Practices" project.
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Of major importance, CIJE is now poised to share these 
developments and others with a widening circle that will involve 
other North American communities who wish to be engaged with us 
in seeking systemic reform of Jewish education in their 
communities.

CIJE Structure Today

In summary, CIJE was created by the North American Commission on 
Jewish Education with a highly focused mission which incorporated 
three major tasks: Building the Profession of Jewish education;
Mobilizing Community Leadership for Jewish education and Jewish 
continuity; developing a Research Agenda while at the same time 
securing funding for Jewish educational research. These 
"building blocks״ all involve major long-term improvements in 
infrastructure for the North American Jewish community and, as a 
result, the Commission mandated the creation of Lead Communities. 
These are development and demonstration sites where, by 
mobilizing the leadership of the local community and by improving 
the quality of personnel for Jewish education, significant change 
and impact could be shown to be possible over a period of time 
while the national infrastructure itself was undergoing major 
reform.

Four Board committees have been formed which represent the major 
areas of CIJE's work: Building the Profession; Community
Mobilization; Content and Program; and Research and Evaluation. 
Board members will all serve on a committee along with other 
participants not members of the CIJE Board. These committees 
will review in depth the work of their committee and offer input 
and direction to our Board and staff. The chairs of these 
committees and staff currently make up the Steering Committee.

Personnel Action Plan

By December 1993, all three Lead Communities had completed data 
collection both for a qualitative study of the Professional Lives 
of Educators and a quantitative Educators Survey. Taken 
together, the two reports which have either been completed or are 
about-to be completed form the major part of a diagnostic profile 
of all formal Jewish educators in that particular community.

In Milwaukee, the personnel survey is already being shared and 
analyzed by the Lead Community strategic planning group with 
consultation from CIJE staff. CIJE lay leaders have met with top 
Milwaukee Federation leadership to think through the long-range 
implications of a comprehensive plan for in-service training, 
recruitment and retention of educators in that community. 
Educators themselves are being involved in the setting of 
priorities within a personnel action plan. CIJE is providing 
Milwaukee with expert outside consultants to consider the 
implications of developing the personnel plan.
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Within the coming six months, this process will have been 
replicated in Baltimore and Atlanta, with the appropriate
adaptations for each community's nuances and differences. A 
major integrative report which pools the joint findings from all 
three communities will be published and released to the North 
American Jewish community leadership in the fall or winter.
Joint personnel activities across communities which emanate from 
this process will be under way by the fall of 1994. An example 
is a forthcoming Institute for Educational Leadership which CIJE 
is planning with Milwaukee, Baltimore and Atlanta in October 
1994 .

CIJE is now able to share this sequence, running from research on 
personnel to a personnel action plan, with a wider range of 
communities who are committed to the centrality of building the 
profession in Jewish educational reform.

Goals Project

The Goals Project is a multi-pronged effort to catalyze a 
"vision11 for Jewish education institutions. During the work of 
the North American Commission on Jewish Education it was 
deliberately decided to defer discussion on the goals of Jewish 
education to a later stage. As CIJE began to work with local 
communities, both institutional and community leadership raised 
the issue of the outcomes of our work. What do we hope will 
happen? It appears timely to give serious attention to the 
mission (or missions) of Jewish education in those communities 
with which we are working.

The Goals Project will engage educational institutions and the 
local community in a process of learning, self-reflection and 
analysis to define their institutional vision, understand its 
educational implications, and use that knowledge in setting 
priorities and in planning.

A seminar for key community lay and professional leadership - 
including institutional leadership - from communities who are 
prepared to engage in this task will take place this summer. 
Participants will meet with some outstanding individuals who have 
pondered the question of what is an educated Jew, and towards 
what should Jewish education be educating. Participants will 
have opportunities to develop an understanding of the ways in 
which a guiding vision can contribute to the design and 
effectiveness of an educating institution. They will wrestle 
with the problem of developing both their own institutional goals 
and with creating a community climate which encourages and 
promotes this approach. It is CIJE's intention that the training 
institutions and education departments of all the denominations 
will join with us as this Project develops.

Within the corning six months , this process will have been 
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MAIM POINTS AND ISSDES IN CIJB DECISIOM TO MOVE AHEAD
WITH THE QOAL8 PROJECT

A, MAIN ?PH*TS1

1. Overall plan is to arrive at the development of a 
coalition of vision-driven institutions from lead and other 
communities.

2. The role of the CIJE is to be a catalyst, not to do hands 
on work in institutions.

3. Concern for lack of knowledge in this area and pool of 
able resource people calls for a gradual development of this 
coalition.

4. The plan for this gradual development is as follows:

a) development of a library of materials demonstrating the
power of vision (currently being collected by Marom).

b) summer seminar in Israel: for lay and pro leaders in Lead
Communities and other interested communities, based on 
educated Jew project and theory of goals driven education, 
should empower participants to begin to get involved with
vision in their communities, will end with announcement of
coalition.

c) cije sponsored set of seminars concerning vision and 
goals in Lead Communities and beyond: this is not yet the 
coalition; rather, these will be clones of the Israel 
seminar, but with the goal of getting people to start up 
goals processes in their communities/institutions and to be 
part of the coalition; though preference will be given to 
Lead Communities, no standards will have to be met in order 
to get into these seminars.

d) the development of the coalition of vision driven
institutions: for Lead Communities and others, but
participants will have to meet certain standards - including 
an in-house staff person to run the local goals show; 
participants from Lead communities will be given preference, 
but if the lay and pro leadership (especially participants of 
the Israel Seminar) do not generate a clientele for next 
yearls seminars, they will not take place.

5. The above will be presented together with a larger 
discussion of vision in education in Atlanta.

6. The focus will be on working with lay and pro leadership 
in the communities. The training institutions will not be 
dealt with at this stage of the project.
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B. I880E8?

1) Regarding of notion of CIJE catalyst versus hands-on1 By
what standards will the success of the catalyst be judged 
(keeping in mind that this is exactly what the Monitoring, 
Evaluation & Feedback team will be looking at)?

2) Regarding the training institution■: Shouldn't the
training institutions be invited to the summer seminar so 
that the question of their input into the goals project can 
be left open and investigated further down the line?

3) Regarding the knowhow of working with goale in
communities and institutions: this will be a Mandel Institute 
research assignment.

4) Regarding the pool of able resource-people to work with
institutions in the Coalition: Doesn't this involve a
separate recruitment and training effort from the start? 
What will happen if the Coalition gets off of the ground and 
these people are not yet trained and ready to go?

5) Regarding the post-lsrael pre-coalition seminars: this
conception is not totally clear:

- are these seminars set in various local communities or 
central events?

are they to be given in an ongoing series or the same 
seminar for different communities?

what is the difference between the intensive week-long 
seminar and those spread out throught the year?

6) is there enough input hers into the development of 
goals on the community level as part of the Lead Communities 
planning efforts?

7) How will you respond in Atlanta if the Lead Communities 
ask who is going to pay for all of this? If they want to know 
why they all of a sudden have to share the effort with other 
communities?
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To: The CUE Steering Committee
From: Barry Holtz 
February 23, 1994

Total Vision 

Draft One

In the last meeting of the Steering Committee, we discussed developing a long-range plan for 
the work of the CUE using the phrase "Total Vision" to describe that plan.

 as asked to try to write a draft of that plan using the rubric suggested by Mon that one/־
could think of total vision as the 10 year report of the CUE outlining what it had 
accomplished, written today instead of in the year 2004. The paper below uses that idea of 
the 10 year report as a kind of rhetorical device to develop the plan.

As will be obvious the one major disadvantage of writing the paper in this fashion is that it 
predetermines certain choice points and doesn’t allow the alternative possibilities to be 
explored. For example, in talking about research there may be a number of possible routes 
to take and at this point without a deep analysis of the options, I don’t really know if, say, 
placing research in an existing university or in a free-standing institution would be better. 
There are other examples that may strike the reader as well. Despite this disadvantage, I 
have used the 10-year plan as my approach here.

1is paper is based on a number of sources: A Time to Act. Annette’s "Lead Communities 
at Work," internal documents written by members of the staff, and discussions with other 
members of the staff.

The CUE 2004: A 10-Year Report

The CUE was created by the Commission on Jewish Education in North America in order to 
implement "on both the local and continental levels" the plan of the Commission "to
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The CUE began with the three original Lead Communities and then moved toward creating
an "outer" circle of like-minded communities interested both in hearing about the work of 
CUE and using meetings with the CUE as a way of talking about mutual concerns across 
communities. These meetings included discussion of the issues of research and evaluation, 
fund-raising and community leadership mobilization as well as analysis of specific ' 
educational initiatives in the areas of personnel improvement.

Boston, New York, Cleveland, etc. joined as partners in this work. Communities that 
decided that they wanted to share in the CUE agenda and receive the CUE expertise in a 
more intensive fashion — as long as they met the CUE criteria — could chose to become Lead 
Communities themselves. To be chosen the community, had to exhibit the three factors 
mentioned above as well as committing itself to working on the "building block" agenda. 
Communities paid a fee to the CUE to be members of the outer circle and a consulting fee to 
the CUE to be Lead Communities.

H. Personnel: Building the Profession

One of the two key building blocks of the Commission report was "building the profession," 
improving the quality and quantity of Jewish educators in both the formal and informal 
domains. The CUE launched two main thrusts in this effort— local efforts at improving 
personnel through its work (as mentioned above) in particular communities and a continental 
effort that tried to attack the problem in a more global fashion.

A. Local Efforts

The CUE began its work in each community with the quantitative and qualitative research 
work of the Educators Survey. This report which began by looking only at the educators in 
formal settings was expanded to tridudc informal educational settings as well.

The results of the Survey led to the creation of a Personnel Action Plan for each community. 
CUE helped each community develop its own particular action plan by working with local 
educators and Federation lay leaders and professionals. The plan was comprehensive and 
wide-ranging, and communities were helped by CUE to phase in segments of the plan in an 
orderly fashion.
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The Personnel Action Plans were organized around four key areas: inservice education, 
recuitment, salary and benefits, and career ladder.

Inservice Education

One of the key areas for upgrading personnel throughout the Lead Communities, and in any 
community interested in improving its Jewish education, has been in the area of inservice
education. The CUE began with a set of Leadership Institutes which were open to all three
Lead Communities. The Leadership Institutes took place twice a year and have been done in 
coordination with a major educational institution. Some have taken place at Vanderbilt 
University, some at Columbia University Teachers College.

The program was designed for principals of Day Schools and Supplementary Schools and it 
focused on issues of leadership such as supervision, board relations, goal setting and a 
variety of other topics to help improve the quality of leadership in these educational 
institutions. Day School Principals and Supplementary School Principals met together for 
some sessions and in other sessions they worked on cases which were individualized for their 
own particular settings. A second Leadership Institute was designed for Early Childhood 
Directors from Day Schools, Synagogues and Jewish Community Centers. Similar issues 
were raised and experts in the field of Early Childhood Education, as well as Jewish 
Education, worked with these Directors to help improve the quality of their educational 
institutions.

At the same lime, a set of leadership seminars took place within communities. These 
seminars used the results of the Best Practices Project of the CUE and other resources 
including outside expertise and consultants from the denominations. These leadership 
seminars were designed for a more intensive and ongoing approach to issues of leadership 
and there were separate seminars organized for principals of Early Childhood units, of 
Supplementary Schools and of Day Schools.

In addition, inservice education took place at not only the level of leadership, but also in an 
intensive fashion for teachers. A set of differentiated and systematic inservice programs have 
been designed for Early Childhood teachers, Day School teachers, and Supplementary School 
teachers. These inservice programs were conducted by a combination of CUE-staff, 
personnel from the local BJE or the local Jewish College of Advanced Jewish Studies as well
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Inservice Education 

One of the key areas for upgrading personnel throughout the Lead Communities, and in any 

community interested in improving irs Jewish education, has been in the area of inservice 

education. Toe CUE began with a set of Leadership Institutes which were open to all three 

Lead Communities. The Leadership Institutes took place twice a year and have been done in 

coordination with a major educational institution. Some have taken place at Vanderbilt 

University, some at Columbia University Teachers College. 

The program was designed for principals of Day Schoots and Supplementary Schools and iI 

focused on issues of leadership such as supervision, board relations, goal setting and a 

variery of other topics to help improve the quality of leadership in tMse educational 

instirutions. Day School Principals and Supplementary Sch.col Principals met together for 

some sessions and in other sessions they worked on cases which were individualized for their 

own particular settings. A second Leadership Instirute was designed for Early Childhood 

Directors from Day Schools, Synagogues and Jewish Community Centers. Similar issues 

were raised and experts in the field of Early Childhood Education, as well as Jewish 

Education, worked with these Directors to help improve the quality of their educational 

instirutions. 

At the same time, a set of leadership seminars took place within communities. These 

seminars used the results of the Best Practices Project of the CIJE and other resources 

including outside expertise and consultants from the denominations. These leadership 

seminars were designed for a more intensive and ongoing approach to issues of leadership 

and there were separate seminars organized for principals of E.arly Childhood units, of 

Supplementary Schools and of Day Schools. 

In addition, inservice education took place :at not only the level of leadership, but also in an 

intensive fashion for teachers. A set of differentiated and systematic inservice programs have 

been designed for Early Childhood teachers; Day School teachers, and Supplementary School 

teachers. These inservice programs were conducted by a combination of CIJE-:5taff, 

personnel from the local BJE or the local Jewish College of Advanced Jewish Studies as well 
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as national personnel from the training institutions and denominations. Some of the 
programs focused on pedagogic skills, some focused on subject matter knowledge. There was 
in addition, a Retreat Program which focused particularly on the experiential dimension of 
Jewish knowledge and Jewish teaching.

A series of seminars and retreats for the personnel of informal Jewish education have been 
launched in all of the communities as well. These included seminars and retreats for Youth 
Group Leaders, Camp personnel and Center workers. In addition, there was a Seminar 
across all communities for leaders of Israel experience trips.

Another dimension of the inservice program that CUB. has helped design for its communities 
was a series of mentoring programs for novice teachers. These programs began with the 
preparation of mentors who could help initiate novices into teaching. Following upon that, 
the mentoring programs themselves have been launched , both for novice principals and for 
novice teachers. In addition, CUE has worked with the local communities to develop peer 
and expert coaching programs for experienced personnel. This included the preparation of 
peer coaches, followed by using coaching programs to help improve, those principals and 
teachers who have even a considerable amount of experience. ־

Finally, the CUE succeeded in placing a number of educators from the Lead Comminities in 
continuing education programs outside of their local cities. Educators attended year-long 
programs in Israel (which were partially subsidized by the local community), summer study 
programs in Israel and at universities and seminaries in North America, and degree programs 
at North American academic institutions.

Recruitment

Aside from inservice education, a second dimension of the personnel improvement in each of 
the communities centered on recruitment of new personnel into the field. Some of those
programs have consisted of leadership programs for teenagers that involving them as 
counselors, youth group advisers and teaching assistants. Other programs recruited and 
prepared volunteer teachers for supplementary schools. In these programs new populations, 
such as parents, retirees, public school or private school teachers, were brought into the 
teaching force and were prepared for work as Jewish educators. A third approach consisted
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of retooling public or private school teachers for careers in Jewish education particularly in 
supplementary schools.

Salaries and Benefits

The third area of personnel improvement that the CUE has been working on has been in the 
area of salaries and benefits. Here the CUE has been helping local communities create 
benefits packages for full-time teachers, develop proportional benefits packages for part-time 
teachers, work on reduced Day School and camp tuition for teachers in the community, along 
with other ideas to improve the packages offered to educators. The CUE has helped provide 
contacts with experts in these areas and has organized work with foundations to think about 
planning improvements.

Career Ladder

Finally, the CUE has.been working with the communities to develop career ladders for 
educators. This involved the creation of full-time positions that include teaching, as well as 
mentoring new teachers and peer coaching. The CUE has helped launch projects to create 
community teachers— teachers who teach in more than one institution and therefore can have 
full-time teaching jobs. Finally the career ladder included creating positions in day schools 
and in some cases in supplementary schools for curriculum supervisors, master teachers, 
Judaic studies coordinators and resource room teachers.

B. Continental Initiatives

At the continental level the CUE has launched a number of initiatives to improve the quality 
and numbers of Jewish educators. Working with the denominations and the national training 
institutions, the CUE has advocated for new programs to retool avocational teachers for full- 
time work, to help prepare doctoral students in Judaic studies for careers in Jewish education 
and to create "fast track" programs (such as a national Jewish Teachers Project) to deal with 
the shortage of teachers in the field.

The CUE has helped design and find the funding for a major effort to recruit young people 
into the field of Jewish education by creating the "Careers in Jewish Education" initiative. 
This project has involved the following elements: Jewish teenagers are recruited by their
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synagogues, camps and youth programs to become Madrichim — teachers, youth leaders or 
camp counselors in training. Through a specially designed program, these Madrichim 
receive training and initiation into the field of Jewish education. They work in their local 
institutions and are supervised by the Madrichim Training Institute, as well as by local 
supervisors in their home institution.

The names of the Madrichim are placed in a national data bank. When these teenagers 
graduate from high school and go on to college, Jewish educational institutions near their 
college are informed that one of the Madrichim will be attending a university nearby. The 
local rabbi or Center director can make contact with the college student and try to find 
educational employment for the student during his or her college years. Meanwhile the 
students attend an ongoing training program including courses, supervision and study visits to 
Israel.

The "Careers in Jewish Education" performs the dual purpose of providing (prepared) 
avocational teachers for local Jewish institutions during the students’ college years and 
inspiring some of the students to enter the field of Jewish education as a lifelong career. In 
addition the program helps increase the Jewish commitments and involvement of the students 
during their college years- and afterwards as well. This program has been launched in 
coordination with the national denominations, the JCCA and the International Hillel 
Foundation. The project has been funded by a variety of foundations.

m . Community Mobilization

One of the fundamental building blocks of the CUE as expressed in "A Time to Act" has 
been mobilizing community support for Jewish education, at both the local and national level. 
At the local level, the CUE has been involved in recruiting new leadership for Jewish 
education. This new leadership has been recruited in coordination with the local federation 
professionals and with intensive work by the CUE’s own Board. Specific programs have 
been designed to raise the consciousness of local lay leadership about the importance of 
Jewish education.

One project, for example, has been "adopting" local educational institutions by-young 
leadership in local federations. In this program a local institution such as a communal

synagogues, camps and youth programs to become Madrichim - teachers, youth leaders or 
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supplementary high school has served as a setting for local young leadership to discuss the 
fundamental issues of Jewish education while at the same time, increasing their involvement 
in the institution. This has given CIJE the opportunity to increase the knowledge and 
sophistication of local lay leaders about Jewish education.

In addition, the CUE has been running Best Practices Seminars for local lay leadership which 
apprises this leadership of the latest work going on in Jewish education and gives these 
leaders a sense of significant developments in contemporary Jewish education, so that they 
can make more informed decisions. Moreover, the Goals Project as described elsewhere in 
this report, has been involved in the process of community mobilization. The Goals Project 
engages lay leadership in discussions about the purposes of Jewish education and indeed the 
purpose and goals of Jewish life in North America.

At the continental level, the CUE has been involved in mobilizing community support for 
Jewish education in a number of ways. One significant approach has been through its reports 
to the field, some of which are discussed in the section of this report on dissemination below. 
For example, the CUE has issued various "white papers" on specific issues within the field 
of Jewish education. The first was a report on the personnel crisis in Jewish education which 
was based on the research conducted by the CUE in the three Lead Communities and shaped 
to create a national policy and agenda in the area of personnel development. This report 
helped dramatize the current weak situation of the Jewish educational profession by pointing 
out the problems in areas such as Jewish knowledge and financial renumeration in Jewish 
education, as we have discovered them in our research settings. Thus the CUE was able to 
mobilize community support for a significant upgrading of the Jewish education profession:

A second paper of a similar sort was a commissioned report on the economics of 
contemporary Jewish education which looked at the amount of money currently spent 
throughout the continent and the way that that money is being utilized. This report made 
significant recommendations for rethinking the economics of Jewish education and has been a 
significant topic of discussion amongst the lay leadership of the North American Jewish 
community. Other reports have also looked at a variety of areas of interest to the CUE 
including the Israel experience, the goals of Jewish education and developing a research 
capacity for the field of Jewish education.
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IV. Content

A. Best Practices Project

During the past ten years the Best Practices Project has evolved and led to the creation of the 
Center for the Study of Jewish Education.

[dear reader, choose one of the following two sentences:]
The Center is located at X university (Brandeis, Harvard, JTS, HUC ???)

The Center is a free-standing project of the CUE with ■its own staff and operations.

This Center has two emphases, research and implementation:

Research

This component has been the main business of the Center. It includes:

a) Best Practices of today: The documentation, study and analysis of current best practices 
in Jewish education. Essentially, this has moved forward with the work of the Best Practices 
Project as it was launched in the early years of the CUE.

However, that work has been expanded as well by seeing the project as an ongoing research 
project in which the success stories of Jewish education are studied in depth and successive 
"iterations" of research are performed on each setting.

It also has meant convening conferences and consultations with those doing this research to 
try to discern patterns and implications of the analysis.

b) The Department of Dreams: This is the area that includes developing all the ideas in 
Jewish education that people have written about and never had the means to try. In addition 
this "department" has commissioned "dreams"— encouraged people to invent solutions to 
problems and imagine new directions for Jewish education.

9
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c) Best Practices of the past: Looking at those success stories of the past (e.g. Shragge 
Arlan’s famous school) to see if we can reconstruct what was done and why it was 
important.

Practical Implications

The second thrust of the Center has been to test out the practical implications of its work. In 
particular this has meant working closely with the Lead Communities as they try out the 
ideas discovered by the analysis of best practices, past and present and of dreams for the 
future, as well as exploring the Best Practices findings with lay leadership.

B) The Goals Project

One of the major initiatives launched by the CUE during this period• has been the Goals 
Project. The purpose of the Goals Project was to work with institutions and communities to
help develop a sense of direction and purpose for the educational enterprises of the institution 
or the community. Much of Jewish education has been characterized by a lack of sense of 
direction and the Goals project has sought to address this difficulty. The Goals Project began 
with a seminar in Israel for communal leaders and professionals in the summer of 1994. At 
that session the basic concept of the project and its approach were explored.

Following upon the summer seminar the CUE offered each of the Lead Communities a series 
of four goals sessions during the course of the next year. At these sessions the concept of 
goals was discussed and in each session an important future piece of writing related to the 
issue of goals or a lecture by a speaker was presented to the participants. These sessions 
were offered to all the institutions in the community. Based on the experience of the goals 
sessions during that year, a number of institutions in each community chose to be part of a 
more intensive goals project that was launched over the course of the next five years.

This Coalition of Goals-Oriented Institutions engaged in serious discussions around the issue 
of goals trying to determine and think about the underlying purpose of their educational 
institution. The educational institutions were assisted by CUE staff members and CUE 
consultants. These discussions revolved around papers written by the Educated Jew Project 
of the Mandel Institute in Israel and other relevant papers and presentations. -

10

s ז : l  v g ז 9 .
2 1 0 '  3 9 b d  I S N i n B C I N b U I  0 1

·•" 

..... 

c) Best Practices of the past: Looking at those success stories of the past (e.g. Shragge 

Arian's famous school) to see if we can reconstruct what was done and why it was 

important. 

Practical Implications 

The second thrust of the Center has been to test out the practical implications of its work. In 

particular this has meant working closely with the Lead Communities as they try out the 

ideas discovered by the analysis of best practices, past and present and of dreams for the 

future, as well as exploring the Best Practices findings with lay leadership. 

B) The Goals Project 

One of the major initiatives launched by the CIJE during this period has been the Goals 

.?reject. The purpose of the Goals Project was to work with institutions and communities to 

help develop a sense of direction and purpose for the educational enterprises of the institution 

or the community. Much of Jewish education has been characterized by a lack of sense of 

direction and the Goals project has sought to address this difficulty. The Goals Project began 

with a seminar in Israel for communal leaders and professionals in the summer of 1994. At 

that session the basic concept of the project and its approach were explored. 

Following upon the summer seminar the CUE offered each of the Lead Com.mwrities a series 

of four goals sessions during the course of the next year. At these sessions the concept of 

goals was discussed and in each session an important furore piece of writing related co the 

issue of goals or a lecrure by a speaker was presented to the participants. These sessions 

were offered to all the institutions in the community. Based on the experience of the goals 

c:essions during that year, a number of institutions in each community chose to be part of a 

,nore intensive goals project that was launched over the course of the ne:xt five years. 

This Coalition of Goals-Oriented Institutions engaged in serious discussions around the issue 

of goals trying co determine and think about the underlying purpose of their educational 

institution. The: educational institutions were assisted by CIJE staff members and CUE 

consultants. These discussions revolved around papers written by the Educated Jew Project 

of the Mandel Institute in Israel and ocher relevant papers and presentations. -

10 

210 ' 39ttd 1SNI730NttW 01 



The leadership of each institution was engaged in these discussions, and following upon this 
work, the other educators in the institution were involved in deliberations about what would 
it mean to translate these underlying goals into actual educational practices. To help 
illustrate this idea the goals project studied various educational institutions (both of the 
present and the past) looking at those institutions’ statements of goals and trying to see the 
way that those goals were implemented in the life of the educational program through visits 
or presentations.

At the same time the Goals Project engaged the leadership of the major Jewish denominations
and training institutions in an effort to think about goals from the denominational point of 
view. The denominations and training institutions were challenged to engage with the local 
institutions involved in the CUE Goals Project to see if those national institutions could help 
the local institutions work on the issue of goals. Although the Goals Project began with the 
three Lead Communities specifically, leaders from other interested communities were also 
invited to attend and the Goals Project was one of those CUE initiatives that was offered to 
the outer circle of CUE communities and other communities involved in the continental CUE 
enterprise.

IV. Research

A) Monitoring, Evaluation and Feedback

One of CUE’s important contributions to the world of Jewish education was the Monitoring,. 
Evaluation and Feedback Project (MEF). During its first years the MEF Project examined 
the issues of community mobilization in the three Lead Communities, interviewed local 
educators for reports on the professional lives of educators and conducted the Educators 
Survey. The MEF Project gave feedback both to the three lead communities and to the CUE 
staff about the launch of the lead communities initiative.

During the next years the MEF Project began to explore specific educational institutions 
within the community evaluating new programs from the point of view of goals and 
outcomes. In addition, the MEF project surveyed a number of educators and communal 
leaders as it tried to create a portrait of educational institutional usage within the three Lead 
Communities. The MEF Project was of considerable interest to the outer ring of CUE 
communities and to Jewish education in North America in general.
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The MEF Project represented a model that CUE helped launch in a number of .different
communities throughout the continent. Not only the educators survey and the professional 
lives of educators but the general approach to evaluation and feedback became a significant 
example as communities tried to improve Jewish education throughout the continent.

B) Other Research

The CUE has helped foster an appreciation of the importance of research and helped to 
broker foundations, Jewish education researchers (both in North America and in Israel) and 
researchers from general education in joint collaborations. These have included projects on 
teacher knowledge and teacher education, studies of the economics of Jewish education, 
qualitative studies of Jewish educational work, historical studies of Jewish educational 
projects, quantatative studies of student achievement and knowledge, and policy studies 
related to the issues involved in community mobilization.

There are currently a number of ongoing research projects that emerged out of the CUE 
efforts and include the founding of four centers devoted to Jewish educational research, one 
being the Center for the Study of Jewish Education mentioned above. Three other research 
centers for Jewish education have been established at universities or seminaries— each taking 
a different focus.

V. Conferences

The CUE has been the catalyst for a series of conferences on important issues related to the 
field of Jewish education. These conferences have emerged out of the CUE’s work in the 
field as well as through the intellectual work of the CUE staff. These began in 1994 with the 
conference on "New Work in Supplementary School Education" which brought together 
people working in this area from a variety of institutions.

This was followed by the conference on "Evaluation and Assessment in the field of Jewish 
Education" which brought together academic researchers from both Jewish and general 
education as well as Federation leadership concerned with this problem. "The Religious 
Personality and the Challenge of Education" was a conference co-sponsored by-, the Lilly 
Endowment and brought together both Christian and Jewish perspectives and action projects
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in this area. Following upon this was the conference on "The Economics of Jewish 
Education" which involved Federations, major foundations and lay leadership. As various 
topics emerged in the CUE work, conferences were held both to bring the best wisdom to 
bear on particular issues and to monitor progress in specific areas.

VI. Publications and Dissemination of Materials

The CUE has fostered the publication of significant materials in Jewish education. These 
include the reports of the Best Practices Project, the research papers that emerged out of the 
MEF project, the literature on goals that went hand in hand with the Goals Project, along 
with the papers commissioned for work in the area, of goals (some of this in conjunction with 
the Mandel Institute in Israel.)

In addition the CUE has produced publications unrelated to the ongoing projects. These 
include a) the CUE newsletter which informs the field of its ongoing work, b) the 
publications of the various CUE conferences mentioned above, c) a series entitled "Current 
Issues in Jewish Education" which are the public lectures of the CUE Board meetings in 
written form and related materials, and d) the various "white papers" mentioned earlier in 
this report.

These materials have been distributed through the CUE’s own publishing program, through 
commercial and university publishers and through other national Jewish education 
organizations— including JESNA, JCCA and CJF. New technologies such as on-line 
computer access to materials and CD-ROM publications have also been utilized. Finally the 
CUE has presented its work at a variety of national conferences both for professionals and 
lay leaders. These have included the CJF General Assembly, the CAJE conferences and 
other research gatherings.
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D R A F T

T H B  C I J E  - 1 9 9 4  W O R K P L A N

The CIJE was created by the North American Commission on 
Jewish Education with a highly focussed mission which 
incorporated three major tasks. These are: Building the
profession of Jewish education; Mobilizing Community 
Leadership for Jewish education and Jewish continuity; 
developing a Research Agenda while at the same time securing 
funding for Jewish educational research. These so-called 
'building blocks7 all involve major long-term improvements 
in infrastructure for the North American Jewish community 
and so the Commission mandated the. creation of Lead 
Communities. These are development and demonstration sites 
where, by mobilizing the leadership of the local community 
and by radically improving the quality of. personnel for 
Jewish education, significant systemic change and impact 
could be shown to be possible relatively over. time while the 
national infrastructure was undergoing major reform.

The CIJE Steering Committee is presently in the process of 
developing a multi-year strategic vision which will 
articulate clear goals, and benchmarks in each o f : the major 
areas of its work with specific objectives in each area.
This strategic vision will constantly be revisited and 
revised as CIJE begins׳ to engage its own committees in 
reviewing both direction and implementation- The first 
iteration of this multi-year vision should be completed by 
October 1994 and the 1995 annual workplan of the CIJE will, 
flow directly from this process.

The 1994 Annual workplan is׳ therefore, a bridge into this 
long-range process. It is anchored in the immediate 
realities of CIJE's present commitments but it also looks 
towards a much more focussed multi-year perspective.

The second half of 1993 saw the major investment of the 
resources of the CIJE in three Lead Communities - Milwaukee, 
Baltimore and Atlanta - with a clear objective of winning 
the trust of the communities and accelerating the processes 
of local coalition-building and of moving towards a 
Personnel Action Plan in each of the communities.

A Working hypothesis of this 1994 workplan ia that
while the Lead Communities remain key arenas for development
and exploration of critical issues for North American Jewish
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T R 1!l C I J E 1. 9 9 4 WORK PLAN 

The CIJE was created by the North Alllerican CollllUission on 
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'building blocks' all involve major long-term improvements 
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developing a multi-year strategic vision which will 
articulate clear goals. and benchmarks in each of · the major 
areas of its work with specific objectives in each ar~a. 
This strategic vision will constantly b e revisited and 
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education, c i j e 's role ia to engage a much wider circle of 
communities in benefitting from our experience in the Lead 
Communities and from our overall experience in J־evi3h 
education.

During 1994 this principle will direct CIJE into forging new 
partnerships with an ever-widening circle of communities 
while brokering with national agencies in providing support 
to this process.

*  *  *

The following workplan must be regarded as somewhat 
tentative and ungrounded in prior experience. It is an 
outline for 1994 priorities but doubtless will need 
modulation and revision as the year unfolds. In [ ] will
appear the date by which action should take place and those 
responsible for that action.

Components of the 1994 workplan:

A. CIJE POLICY-MAKING: STEERING COMMITTEE, COMMITTEE
SYSTEM, BOARD, EXECUTIVE COMMITTEE, (p.3)

B. DEVELOPING LAY LEADERSHIP FOR JEWISH CONTINUITY (p. 6)

C. LEAD COMMUNITIES PROJECT (p. 7)

D. COALITION OF ESSENTIAL COMMUNITIES (p.9)

E. BEST PRACTISES PROJECT (p.10)

F. CONTENT (p.11)

G. RESEARCH (p.12)

H. COMMUNICATIONS AND DISSEMINATION (p.13)

I. 199 5 WORKPLAN AND BUDGET (p.14)
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A. CIJB POLICY-MAXING I STEERING COMMITTEE, COMMITTEE 
SYSTEM, BOARD, EXECUTIVE COMMITTEE.

1. A Steering Committee is composed of the Chair of the 
Board of the CUE, committee chairs, core staff and 
consultants. The Steering Committee will meet five times 
during 1994 and will develop a first iteration of a multi- 
year strategic vision for the CIJE. The 1995 annual 
workplan, derived from this strategic vision, will be 
presented for discussion to the September meeting of the 
Steering Committee and thereupon to the October 1994 meeting 
of the CIJE Board. ADH will staff the Steering Committee.

Action needed:

a. Calendar for Steering Committee for 1994 
including meetings at April and October board 
meetings.
[1/4/94: VFL]

b. First 'Total Vision * draft.
(3/1/94:BH]

c. Successive drafts at 1994 Steering Committee 
meetings.
[BH]

2 . CIJE Board Committees include all members of the CIJE 
Board. The committees are: Building tha Profession,
Community Mobilization, Content and Research.

As additional communities become part of the Coalition of 
Essential Communities, lay and professional leadership will 
be invited to join the CIJE committee structure and, 
ultimately, the Board.

These committees are staffed by the core full-time staff and 
some consultants of CIJE and will meet at each Board meeting 
and at least once between each board meeting for a total of 
four committee meetings during the year.

A committee workplan will be developed for each committee 
and will be approved for 1995 at the October board meeting. 
The 1994 interim committee workplan will be presented at the 
first meeting of each committee on April 20th.

Action needed:
a. Division of Board members into committees

[1/21/94: MLM]
b. Letter from Board Chair informing members about
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committee process.
[2/28/94: MLM]

c. Allocation of staff to committees
[1/4/94: Suggestion: Personnel - G2D

Community Mobilization - ADH 
Content - BH 
Research - AdamG] 

e. Letter from committee chairs to members about 
specific committee agenda.
[3/8/94: Committee chairs and committee staff]

d. Calendar for individual committee meetings 
[Chairs and staff, ■unsynchronized]

e. Allocation of staff for regular briefing of 
Board members.
[3/25/94:ADH]

3. The CIJE Board will meet twice in New Vark, April 21st 
and october 20th, 1994. Board meetings will be preceded by 
a meeting of the Steering Committee in the afternoon (April 
20th and October 21st). For board members, their first 
attendance at committees will be on April 2lst. staff will 
be assigned to all board members so that each board member 
will be individually briefed both before each board meeting 
and once between each board meeting.

Action needed:
a. Prepare Board meeting 

[3/8/94: MLM/ADH/VFL]
b. Assignment of staff to board members 

[3/17/94:ADH]

4. The Executive Committee of the Board will meet prior to 
each Board meeting and will be composed of committee chairs, 
officers and funders. The Executive Committee will review 
and approve the budget of CIJE.

Action needed:
a. Develop new 1994 budget based on 1994 workplan.

[3/15/94:ADH]
b. Send out budget to Executive Committee prior to 

April board meeting.

5. Board Communication will be through a quaterly CIJE 
'Letter from the Chair' to appear in June, September and 
December. In addition, board members will receive more 
specialized written briefing materials from the chair and 
staff of the committee on which they serve.

Action needed:
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a. Appoint writer for Chairman's letter with
detailed timetable for each draft and mailing 
data.
[4/1/94 JMLM/ADH]
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a. Appoint writer for Chairman's letter with 
detailed timetable for each draft and mailing 
date. 
[4/1/94:MLM/ADH) 

lSNI73aNl::lW Ol 
9S =L ~6 , 91 ~l::IW 



B. DEVELOPING LAY LEADERSHIP FOR JEWISH CONTINUITY

1 yyw

This is the systematic process of bringing more key North 
American community leadership into our work. The 
commissions on Jewish continuity which are emerging 
nationwide are the first targets for this undertaking. The 
emerging work of the Goals Project with lay leadership in 
the }ead communities could form part of the content of this 
project.

A plan wj 1 נ be developed using the best of available 
resources (e.g. Clal) to build a replicable process for 
leadership development in a model community. The Board and 
Committee structure of C U E  should be used to bring new 
leadership into national involvement both as leaders and as 
funders. (See A above)

Action needed:

a. First draft by June steering committee 
[6/2/94:ADH]

b. Identify new committee members before October 
Board meeting and bring to October meeting. 
[9/1/94:ADH-MLM]
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C. LEAD COMMUNITIES PS OBJECT

A large part of CIJE's work will continue to focus on the 
lead communities. In 1994 the lead communities will, from 
CIJE's perspective, be seen as test sites where 
developments, succeses (and problems) will be shared with an 
ever~widening circle of 'essential' communities.

The work of C U E  as an intermediary catalyst for systemic 
change in Milwaukee, Baltimore and Atlanta will focus on:

1. Strengthening the local lead community wall-to-wall 
coalitions by meeting with lay leaders, rabbis and educators 
in the community. The community mobilization process will 
continue to reguire assistance and trouble shooting. A 
clear goal for CIJE is to have a fully committed top level 
inner coalition of Federation exec.- Community champion - LC 
professional in each community.

2. Moving each community towards a Personnel Action Plan 
based on the November 1993 training session in Montreal, 
Final dates for the completion of the action plan are to be 
set together with the community, including the funding 
implications.

Action needed:
a. Individually negotiated written timetable for 

personnel action plan in each community 
(4/15/94:GZD]

3. Providing expert support and consultation for the 
implementation of the Personnel Action Plan. Examples are: 
in-service training programs for early childhood teachers, 
an Institute for day school and congregational school 
principals.

Action needed:
a. Plan for personnel action plans from CIJE's 

perspective.
(4/1/94:GZD]

4. Working with key lay and professional leadership on the 
articulation of institutional and community goals (Goals 
Project) . A July seminar on Goals in cooperation with the
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Mandel Institute will be an important milestone in this 
area -

Action needed:
a. Develop plan for goals project after January 

consultation with Mandel Institute team 
[4/94: Dan Pekarsky]

5. Provide guidance to the Monitoring, Evaluation and 
Feedback support project- By February 1994 all communities 
will have reports on the Professional Lives of Educators and 
Educators survey data-gathering will have been completed.
The report on community mobilization for 1992-93 will also 
have been completed in all 3 communities.

In January 1994 the first composite community personnel 
profile for Milwaukee was completed by Adam Gamoran and 
Ellen Goldring to be followed by Baltimore and then by 
Atlanta.

In the light of the new intensive involvement in the 
communities by the CIJE core staff, the feedback function 
may require reevaluation. The MEF Advisory Committee 
(Profs. Coleman,׳ Inbar, Fox, Gamoran;Steven Hoffman, Alan 
Hoffmann and Annette Hochstein) •will teleconference and 
convene in August to discuss this and other issues and to 
approve the Sept- 1994 - Aug. .1995 MEF workplan.

For action:
a. Proposal for MEF Advisory Committee 

[4/15/94: AG]

6. Develop Pilot Projects, or Action-before-the-Action- 
Plan in each community- These are personnel initiatives 
which communities will adopt before they have a fully 
articulated and supported local personnel action plan.

Amongst the options proposed are: planful recruiting of
Jerusalem Fellows and Senior Educators; ongoing Leadership 
Institute for Principals; Basic Jewish literacy for early 
childhood professional; a seminar on goals in Israel. The 
communities informed CIJE which of these pilot projects they 
wish to undertake. CIJE will provide expert support from 
its own staff and assist communities, where appropriate, to 
obtain help from outside experts to build these projects.
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5. Provide guidanee to the Monitoring, Evaluation and 
E .. ccdbadc support project. By February 1994 all cotnl1'1unities 
Wlll have reports on the Professional Lives of Educators and 
Educators survey data-gathering will have been completed. 
The report on community mobilization for 1992-93 will also 
have been completed in all 3 col!ffllunities. 

ln January 1994 the first composite col!lll\unity personnel 
profile for Milwaukee vas completed by Adam Gamoran and 
Ellen Goldring to be followad by Baltimore and then by 
Atlanta. 

ln the light of the new- intensive involvement in the 
communities by the CIJE core staff, the feedback function 
may require reevaluation. The MEF Advisory Co!!\r.!ittee 
(Profs . Coleman,· Inbar, Fox, Gamoran;Steven Hoffman, Alan 
Hoffmann and Annette Hochstein) .will teleconference and 
convene in August to discuss this and other issues and to 
approve the Sept.1994 - Aug . . 1995 MEF' workplan. 

For action: 
a. Proposal for MEF Advisory committee 

( 4 / 15 / 94 : .AG) 

6. Develop Pilot Projects, or Action- before-the-Action
P)an in each community. These are personnel initiatives 
whjch communities ~ill adopt before they have a fully 
articulated and supported local personnel action pian. 

Amongst the options proposed are: planful recruiting of 
Jerusalem Fellows and Senior Educators; ong~ing Leadership 
Institute for Principals; Basic Jewish literacy for early 
childhood professional; a seminar on goals in lsrael. The 
communities informed CIJE which of these pilot projects they 
wish to undertake . CIJE will proviQe expe~t support from 
its own staff and assist communities, where appropriate, to 
obtain help from outside experts to build these projects. 
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D. COALITION OF ESSENTIAL COMMUNITIES

The mission of the CIJE is to be a agent for systemic change 
for North American Jewish education. The key assumptions 
are that personnel development and community mobilization 
are indispensable to systemic change. Lead communities are 
test sites where both the notion of systemic change and the 
individual components of systemic reform can be developed 
and refined. This process, in varying degrees, can also be 
used in other communities where serious efforts are being 
made to improve Jewish edaaation.

CIJE is committed to sharing its work with the entire North 
American Jewish community in a way Which will make an impact 
as early, as quickly, and as effectively as possible.

A new coalition of those communities who have ־made a major 
commitment to improving and investing in Jewish education at 
the local level will:

1. Be a vehicle for CIJE to share its experience 
and then assist a continually expanding universe 
of communities to implement those components which 
meet their needs. An example of this is the 
sequence which leads from multi-faceted research 
on the personnel situation in a given community 
through policy report and then to a personnel 
action ^lan.
2. Mobilize ever-increasing key lay leadership 
for Jewish education.
3. Become a powerful lobby in directing the 
training institutions and denominations to provide 
solutions to the educational needs of communities.
4. Mobilize for changing the funding priorities 
of the North American Jewish community-
5. Share in developments which may still be on the 
CIJE drawing boards. An example is the Goals project 
for lay leaders and professionals.
6. Enable CIJE to learn from individual community 
experiences.

This coalition is likely to include many of those 
communities who initially applied to become Lead 
communities. Many have made remarkable achievements over 
this period and the coalition will become a place for 
sharing amongst like-minded vessential׳ communities. Lead 
communities will automatically be members in the coalition.

A first meeting should take place when appropriate with a 
small group of individuals responsible for Commissions of 
Jewish Continuity in key communities to initiate the process 
of building the coalition.
Staff: ADH with SHH's guidance.
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2. Mobilize ever-increasing key lay leadership 
for Jewish education . 
3, Become a powerful lobby in directing the 
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of the North American Jevish community. 
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for lay leaders and professionals. 
6. Enable CIJE to learn from individual community 
experiences . 

This coalition is likely to include many of those 
communities who initially applied to become Lead 
coll\ffiunities. Many have made remarkable achievements over 
this period and the coalition ~ill become a place for 
sharing amongst like-minded \essential' communities. Lead 
communities will automatically be members in the coalition. 

A first meeting should take place when appropriate with a 
small group of individuals responsible for Com.missions ot 
Jewish continuity in key communities to initiate the process 
of building the coalition , 
staff: ADH with SHH's guidance. 
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E. BEST PRACTISB8 PROJECT

A plan for the development of Best Practises anthologies was 
presented by Dr. Barry Holtz to the Board in August 199 3 
(appendix 1).

A plan will be developed which relates to the use of the 
Best Practises materials for personnel and lay leadership 
development in 1994 and brought to the Steering Committee.

Action needed:
a. Plan for use of Best Practises in different 

contexts.
[4/94:BH]
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E. BE8'r PRACTISES PROJ!CT 

A plan for the development of Be.st Praetis~s anthologies was 
presented by Dr. Barry Holtz to the Board in August 1993 
{appendix 1). 

A plan will be developed which relates to the use of the 
B~st Practises materials for personnel and lay leadership 
development in i994 and brought to the Steering Committee. 

Action needed: 
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a. Plan for use of Best Practises in different 
contexts . 
[4/94:BH] 
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P. CONTENT

1. Goals! The Mandel commission deliberately avoided the 
issue of the goals of Jewish education. In the past year 
in all the lead communities we have had requests for 
assistance in developing 'mission statements', 'visions', 
and 'visioning׳(!).

In parallel the Mandel Institute in Jerusalem has, over the 
past 3 years, been engaged in a pathbreaking project which 
examines different conceptions of the Educated Jew and their 
different implications for a Jewish education. The 
project is now at the stage where these deliberations can 
have significant impact on the setting of institutional 
goals and community goals for Jewish education in North 
America. Community lay leadership on one hand and the
training institutions on the other need to begin to grapple
with this issue in a planful way.

The Handel Institute has agreed to provide help to CIJE in
building this domain and Prof. Daniel Pekarsky will lead the
project in North America. After a January consultation in 
Israel, this was a key topic of the February staff seminar 
in New York and will lead to a seminar for selected lay 
leaders and professionals of the lead communities and the 
coalition of essential communities in July 1994 in 
Jerusalem.

Action needed:
a. Develop a plan for the goals project 

[4/94: DP]

2. Best Practises: See section 2 above.
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1. COH'l'ENT 

1. Goalss The Mandel com.mission deliberately avoided the 
issue of the goals of Jewish education. In the past year 
in all the lead communities we have had requests for 
assistance in developing 'mission statements', 'visions', 
and 'visioning'(!). 

In parallel the Mandel Institute in Jerusalem has, over the 
past 3 years, been engaged in a pa1:.hbreaking project which 
examines different conceptions of the Educated Jew and their 
different implications for a Jewish education. The 
project is now at the stage where these deliberations can 
have significant impact on the setting of institutional 
goals and community goals for Jewish education in North 
America. Community lay leadership on one hand and the 
training institutions on the other need to begin to grapple 
with this issue in a planful way. 

The Mandel Institute has agreed to provide help to CIJE in 
building this domain and Pro£. Daniel Pekarsky wil l lead the 
project in North America. After a January consultation in 
Israel, this was a key topic of the February staff seminar 
in New York and wil l lead to a seminar for selected lay 
leaders and professionals of the lead col!UUuni ties and the 
coalition ot essential communities in J uly 1994 in 
Jerusalem. 

Action needed: 
a. Develop a plan for the goals project 

(4/94: DP] 

2. Best Practises: See section E above . 
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S. RESEARCH

The formulation of a comprehensive agenda for research for 
North American Jewish education is one of the three major 
recommendations of the North American commission. At the 
moment CIJE is not involved in any planful process leading 
to building the agenda for research, yet the MEF project is 
currently the largest research undertaking in Jewish 
education in North America,

As in several other spheres of the work of CIJE, our work in 
MEF in the lead communities is raising many generalizable 
questions which ultimately will become part of the 
continental agenda for research.

In order to develop a plan for building research and 
research capacity in this field, CIJE will have to consult 
with some of the best minds in educational research, 
sociology and sociology of knowledge. Such a consultation 
should take place in September and should lead to a first 
iteration of a strategy to be presented to the October 
Steering Committee. Adam Gamoran and ADH will plan that 
consultation.
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The formulation of a comprehensive agenda for research for 
North American Jewish education is one of the three major 
recommendations of the North A~erican commission. At the 
moment CIJE is not involved in any planful process leading 
to building the agenda fo,r research, yet the MEF project is 
currently the largest research undertaking in Jewish 
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As in several other spheres of the work of CIJE, our work in 
MEF in the lead collll!\unities is raising many generalizable 
questions which ultimately will become part of the 
continental agenda for res.earch. 

In order to develop a plan for building research and 
research capacity in this field, CIJE will have to consult 
with some of the best minds in educationa l research, 
sociology and sociology of knowledge, Such a consultation 
should take place in September and should lead to a first 
iteration of a stra tegy to be presented to the October 
Steering Committee . Adam Gamoran and ADH will plan that 
consultation • 
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H. COMMUNICATIONS AND DISSEMINATION

A brochure describing CIJE and intended for general 
distribution is presently being designed and will be 
completed at the end of February [Sandee Brawarsky].

In parallel a plan will be developed for tel] ing the story 
of the CIJE in a wide variety of contexts ranging from key 
lay leadership through professional educators, rabbis, 
community professionals, the Jewish-press, the non-Jewish 
press, Jewish journals etc. [Sandee}. This is in addition 
to the need to develop an internal communication program for 
the CIJE board referred to in A above.

CIJE will also have to decide at which regional and national 
Jewish forums - lay and professional - it wishes to appear 
and how much of our human resources to appropriate to this 
important but all-consuming area. An outline for 1994 will 
be proposed to the Steering Committee in September [BH]

The Lilly Foundation has proposed a high-level consultation 
between CIJE and leaders in American religious education 
during 1994 which Lilly will convene. Wo are currently 
awaiting a response from Lilly about the date.

For action:
a. Plan for written communications 

[4/1/94 t SB]
b. Plan for Jewish professional and נ ay forums 

during 1994
[4/1/94: BH]
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H. COMMUNICATIONS ANO DISSEMINATION 

A hroehure describing CIJE and intended for general 
distribution is presently being designed and will be 
completed at the end of February (Sandee Brawarsky] . 

In parallel a plan will be developed for telling the story 
of the CIJE in a wide variety of contexts ranging from key 
lay leadership through professional educators, rabbis, 
community professionals, the Jewish-press, the non-Jewish 
press, Jewish journals etc. (Sandee3. This is in addition 
to the need to develop an internal communication program for 
the CIJE board referred t0 in A above. 

C!JE ~ill also have to decide at which regional and national 
Je~ish forums - lay and professional - it wishes to appear 
and how rouch of our hwnan resources to appropriate to this 
important but all-consuming area. An outline for 1994 will 
be proposed to the Steering Committee in September (BHJ 

The Lilly Foundation has proposed a high-level consultation 
between CIJE and leaders in American reljgious education 
during 1994 which Lilly will convene. We are currently 
awaiting a response from Lilly about the date. 

For action: 
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a. Plan for written communications 
(4/1/94 :SB) 

b . Plan for Jewish professional and lay forums 
during 1994 
(4/1/94: BH) 
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14CIJE draft3 workplan 3/94

I. 1995 WORKPLAN AND BUDGET

The 1995 workplan will flow from the work of the Steering 
Committee and its articulation of a multi-year strategic 
vision for the CIJE.

For action:

a. Draft workplan [7/94:ADHJ
b. Second draft for Steering Committee [9/94:ADH]
c. Final draft for October Board Meeting [ADH]
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TO: Members of the CUE Steering Committee

FROM: Morton L. Mandel, Chair

DATE: June 6, 1994

Chair
Morion Mandel

Vice Chairs 
Billie Gold 
Matthew Maryles 
Lester Pollack 
Maynard Wtshner

I am pleased to send you the enclosed minutes of the CUE Steering 
Committee, Executive Committee, and Board meetings held in New 
York last month. We very much appreciated your participation and 
hope you found the meetings stimulating and productive.

We have indicated to your committee members that notes from the 
committee meetings will be sent under separate cover and that there 
may be a second meeting of each committee scheduled over the 
summer.

The next Board meeting is scheduled for October 5-6, 1994 in New 
York. W e will be back in touch with details later in the summer. We 
are planning to begin on October 5 with a Steering Committee 
meeting, probably from 10:00 am to 4:00 pm, followed by an 
Executive Committee meeting over dinner and an evening meeting of 
the Board. Committee meetings will be held in the morning of 
Thursday, October 6, followed by a full Board meeting in the 
afternoon. Please save the dates.

Alan Hoffmann 
Barry Holtz 
Daniel Pekarsky 
Nessa Rapoport 
Richard Shatten 
Henry Zucker

Gail Dorph 
Ellen Goldring 
Seymour Fox  ׳׳׳
Adam Gamoran 
Annette Hochstein- 
Stephen Hoffman

bcc:

Honorary Chair 
M*x Fisher

Board 
David Amow 
Daniel Bader 
Mandell Berman 
Charles Bronfman 
Gerald Cohen 
John Colman 
Maurice Corson 
Susan Crown 
Jay Davis 
Inuin Field 
Charles Goodman 
Alfred Gouschalk 
Nell Greenbaum 
Thomas Hausdorff 
David Hlrschhorn 
Gershon Kefast 
Henry Koschitsky 

Lalner ■'‘־׳’־M 
an Lamm! א

Marvin Lender 
Norman Lipoff 
Seymour Martin Lipset 
Florence Melton 
Melvin Merians 
Charles Ratner 
Esther Leah Ritz 
Richard Scheuer 
Ismar Schorsch 
David Teutsch 
Isadore Twersfey 
Bennett Yanowitl

Executive Director 
Alan Hoffmann
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C!J11Jr 
Morton Mandel 

V/ceChtJ/rs 
f>lllle Gold 
Matthew Maryle:; 
Lester Pollac2 
Maynard Wlshner 

Honor111y Choir 
Max Fisher 

&Jard 
DaVidArnaw 
Daniel 5ader 
Mandell Berman 
Charles Sronfman 
Cerald Cohen 
John Colman 
Maurice Corson 
Susan Crown 
Jay Davis 
!rwln field 
Charles Goodman 
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Nell Greenbaum 
Thom.a$ Hausdorff 
David Hlrschhom 
Gershon Kebst 
Henry Kosch!tslly 
M;,-c.. Lalner 
!\ 1an Lamm 
Ma~ln Lender 
No11T1on LIPoff 
Seymour Martin Upset 
Ftorence Melton 
Melt7ln Mertans 
Charles Ratner 
Esther Leah ~ltz 
Richard Scheuer 
lsmar Schorsch 
David Teutseh 
l$8dore 'J\Verslly 
eennett Yanow1tz 

Executive Director 
Afan Hoffmann 
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TO: 

FROM: 

DATE: 

Members of the CIJE Steering Committee 

Morton L. Mandel, Chair 

June 6, 1994 

for 
!nitiatives 
tn E
Council 

JeWish 
Education 

I am pleased to send you the enclosed minutes of the CIJE Steering 
Committee, Executive Committee, and Board meetings held in New 
York last month. We very much appreciated your participation and 
hope you found the meetings stimulating and productive. 

We have indicated to your committee members that notes from the 
committee meetings will be sent under separate cover and that there 
may be a second meeting of each committee scheduled over the 
summer. 

The next Board meeting is scheduled for October 5-6, 1994 in New 
York. We will be back in t ouch w ith details later in the summer. We 
are planning to begin on October 5 wit h a Steering Committee 
meeting, probably from 10:00 am to 4:00 pm, followed by an 
Executive Committee meeting over dinner and an evening meeting of 
the Board. Committee meetings will be held in the morning of 
Thursday, October 6, followed by a full Board meeting in the 
afternoon. Please save the dates. 

bee: Gail Dorph 
Ellen Goldring 
Seymour Fox/ 
Adam Gamoran / 
Annett e Hochstein 
Stephan Hoffman 

Alan Hoffmann I 
Barry Holtz 
Daniel Pekarsky 
Nessa Rapoport 
Richard Shatten 
Henry Zucker 
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BOARD MEETING 
COUNCIL FOR INITIATIVES IN JEW ISH  EDUCATION 

APRIL 21, 1994 
8:30 A.M. - 4:30 P.M.

CENTER FOR JEW ISH  STUDIES (CUNY)
NEW YORK CITY

David Arnow, John Colman, Maurice Corson, Ja y  Davis,
Billie Gold, Neil Greenbaum, David Hirschhorn, Norman Lamm, 
Morton Mandel, Melvin Merians, Lester Pollack, Charles Ratner, 
Esther Leah Ritz, Richard Scheuer, Ismar Schorsch, David 
Teutsch, Maynard Wishner, Bennett Yanowitz

Genine Fidler, Joshua Fishman, Robert Hirt, Barry Kosmin,
Carl Sheingold, llene Vogelstein

Sandee Brawarsky, Gail Dorph, Ellen Goldring, Stephen Hoffman, 
Alan Hoffmann, Barry Holtz, Isaac Jeret, Micah Klein, Martin 
Kraar, Virginia Levi, Daniel Pekarsky, Arthur Rotman, Richard 
Shatten, Leah Strigler, Jonathan Woocher

Daniel Bader, Mandel! Berman, Charles Bronfman, Gerald Cohen, 
Susan Crown, Max Fisher, Charles Goodman, Alfred Gottschalk, 
Thomas Hausdorff, Gershon Kekst, Mark Lainer, Marvin Lender, 
Norman Lipoff, Seymour Martin Lipset, Matthew Maryles, 
Florence Melton, Isadore Twersky

Attendance 

Board Members:

Guests:

Consultants 
and staff:

Copy to:

1. Introductory Remarks

Morton Mandel, chair, opened the meeting by welcoming those present and 
introducing first-time attendees. In particular, he welcomed Ja y  Davis, a new 
board member from Atlanta, and Maynard Wishner, a new board member and 
vice chair of CUE and the new president of CJF. First-time guests included 
Genine Fidler, co-chair of the Lead Community project in Baltimore; Carl 
Sheingold, Assistant Executive Vice President of the Council of Jewish 
Federations; and Richard Shatten, Executive Director of the Mandel Family 
Philanthropic Program. In addition, he introduced three graduate students who 
were present to assist during the day: Isaac Jeret, Micah Klein, and Leah 
Strigler.

The chair thanked the Center for Jewish Studies at CUNY for serving as a co- 
sponsor of the board meeting and noted, in particular, the support provided by 
Center Director Dr. Egon Mayer. He then turned to Dr. Frances Horowitz, 
President of the Graduate School and University Center of the City University of 
New York, who offered a few words of welcome.
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Morton Mandel, chair, opened the meeting by welcoming those present and 
intr,oducing first-time attendees. In particular, he welcomed Jay Davis, a new 
board member from Atlanta, and Maynard Wishner, a new board member and 
vice chair of CIJE and the new president of CJF. First-tirne guests included 
Genine Fidler, co-chair of the Lead Co-mmunity project in Baltimore: Carl 
Sheingold, Assistant Executive Vice President of the Council of Jewish 
Federations; and Richard Shatten, Executive Director of the Mandel Family 
Philanthropic Program. In addition, he introduced three graduate students who 
were present to assist during the day: Isaac Jaret, Micah Klein, and Leah 
Strigler. 

The chair thanked the Center for Jewish Studies at CUNY for serving as a co
sponsor of the board meeting and noted, in particular, the support provided by 
Center Director Or. Egon Mayer. He then turned to Dr. Frances Horowitz. 
President of the Graduate School and University Center of the City University of 
New York, who offered a few words of welcome. 
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II. Presentation: "From the 1990 Population Survey Until Today: Jewish Continuity
and Jewish Education"

The chair introduced Dr. Barry Kosmin, Director of Research at the Council of 
Jewish Federations and a Visiting Professor of Sociology and Jewish Studies at 
the CUNY Graduate Center. Dr. Kosmin is Director of the Mandell L. Berman 
Institute-North American Jewish Data Bank. He directed the 1990 C JF  National 
Jewish Population Survey which has played such an important role in mobilizing 
the North American concern for Jewish continuity.

Dr. Kosmin's remarks focused on the importance of research and the significance 
of the questions which are and are not asked. He noted that the 1990 G JF  
National Population Survey was not intended as a research instrument in 
education. Several subsequent studies have extracted data which correlate 
Jewish commitment to Jewish educational background. From this we may 
extrapolate that Jewish education plays an important role in one's Jewish 
identity, but cannot establish a clear causal connection.

Dr. Kosmin suggested that, in light of the serious attention being given to Jewish 
education for Jewish continuity, the next Jewish population survey, planned for 
the year 2000, should be designed to get at specific issues of Jewish education 
more directly.

Dr. Kosmin made a case for the development of a Jewish educational research 
agenda and the undertaking of that research in the near term. Some of the 
issues that might be considered include the following:

A. Identify objective measurements of the outcomes of various forms and 
levels of Jewish education.

B. Consider the role of Hebrew language study in Jewish identity 
development.

C. Consider the sociological effects of intermarriage on Jewish education.

D. Conduct a longitudinal cohort study: select a group of 1994 Bar and Bat 
Mitzvah youngsters and follow their experience over a period of years to 
begin to determine what has an impact on Jewish identity.

In the discussion that followed, the following issues were raised:

• Perhaps family values should be our focus rather than Jewish education. In 
response, it was noted that while we cannot socially engineer families, 
there is hope of impacting Jewish education.

• We should consider how to use educational experiences not focused 
primarily on religious training to impact Jewish identity. The Israel 
experience is a prime example.
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• Our approach should remain comprehensive, looking at family education, 
Hillel programs and work with young adults, as well as focusing on the 
education of young people. In fact, it was noted that we cannot afford to 
give up on any segment of the population, but should set clear goals and 
work toward achieving them.

III. Committee Meetings

During the next segment of the meeting, participants divided into the four board 
committees to review and discuss materials distributed in advance of the 
meeting. When the group reconvened, committee chairs were asked to briefly 
summarize the highlights of their discussion.

A. Community Mobilization - Charles Ratner. Chair

The committee's focus is on building community support for systemic 
change. In discussing the work which CUE has undertaken in the Lead 
Communities, the committee reviewed findings which suggest that in order 
for the change process to work, a community needs effective leadership in 
the following three areas:

1. Lay champions committed to systemic change for Jewish education.

2. A federation executive equally committed.

3. A professional whose full-time responsibility it is to help the 
community work toward systemic change.

The committee discussed the tension present in most communities between 
a commitment to the status quo and the desire for systemic change. It 
heard evidence of new financial resources and a reprioritization occurring in 
many communities in North America which will place Jewish education at 
or near the top of the community agenda.

Mr. Ratner concluded by noting that the Committee on Community 
Mobilization will be very dependent on the work of the other committees 
because their successes will help to encourage greater community 
commitment.

B. Research and Evaluation - Esther Leah Ritz. Chair

The committee reviewed its charge to create and expand the capacity to do
research on Jewish education in North American and to develop evaluation- 
minded communities. The committee will consider a proposal to convene a 
conference of individuals and representatives of institutions interested in 
conducting research in both Jewish and general education with an eye 
toward developing a research agenda. It will also consider ways to expand
local research capacity and commit local funds to evaluation.
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The committee discussed some preliminary outcomes of the study on 
personnel which has been undertaken in the three Lead C o m m u n ities . Th is  
discussion led to the conclusion that our work should begin with a definition 
of a problem, determine ways to build in evaluation to the execution of a 
project, conduct analysis of outcomes, and either modify the approach or 
use the results to determine next steps. We wish to encourage 
communities to incorporate this process into their work in a way that uses 
resources as effectively as possible.

C. Content and Program - John Colman. Chair

This committee will concern itself with such CUE activities as the Goals 
Project and the Best Practices Project. The focus of this introductory 
meeting was on the Best Practices Project.

One function of the project is to give hope to our work by identifying ways 
in which Jewish education can be provided effectively. This project offers 
a curriculum for change. Individuals have been identified to document best 
practices in a particular area of Jewish education. Once these best 
practices are identified, CUE can provide experts to work with communities 
or institutions on replication or adaptation.

D. Building the Profession - Morton Mandel. Acting Chair

We are looking for a way to get "our fair share" of the best people to select 
Jewish education as their chosen profession. The issues for this committee 
are:

1. Recruitment

2. Professional development

3. Retention

4. Positive perceptions of Jewish education in the community

The committee will consider how we can move from planning to action. It 
will work with the reports of the Lead Community personnel studies and 
other data now being gathered. It may invite experts in professional 
development to provide guidance as an agenda for building the profession is 
developed.

Rabbi Joshua Fishman was asked to report on the work that he and Torah 
Umesorah are undertaking with respect to building the profession. He 
noted that the greatest reservoir of untapped talent for Jewish education 
lies in yeshivot. With the help of a grant, a teacher training program is 
being developed to provide a hands on, supervised training program to 
prepare Yeshiva graduates to be effective Jewish educators.
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IV. The Goals Project

The chair noted that a presentation on CUE'S work in the area of goals provides 
us with an opportunity to recognize David Hirschhorn of Baltimore, who has 
encouraged us to be "positively skeptical" by raising difficult questions regarding 
the purposes and outcomes of a Jewish education. As a result of the questions 
raised by Mr. Hirschhorn, a major project is now under way to develop various 
definitions of what it means to be an educated Jew .

The chair called on Mr. Hirschhorn to introduce our speaker.

Mr, Hirschhorn noted that fifteen years ago the Baltimore Federation identified 
Jewish education as a primary concern. Substantial funding was devoted to this 
area, resulting in frustration when there was no clear evidence that progress was 
being made. It was, in part, for this reason that Mr. Hirschhorn chose to join the 
Commission on Jewish Education in North America. He noted his pleasure in 

..introducing Dr. Daniel Pekarsky, on the faculty of the University of Wisconsin 
and a Philosopher of Education, to describe the Goals Project now being 
undertaken by CUE.

Dr. Pekarsky noted that the Goals Project is based on the premise that the 
effectiveness of Jewish education depends on the degree to which we are clear 
on what we are trying to accomplish. He noted that a "vision driven institution" 
has a clear sense of the kind of person and community it is trying to cultivate. It 
is our belief that vision, while not the total answer, is indispensable to an 
effective institution and insufficiently present in the majority of Jewish 
educational institutions today. The purpose of the Goals Project is to encourage 
our educational institutions to become clearly vision driven.

Goals are critical as the basis for evaluating outcomes and for the purpose of 
making basic educational decisions. Even more fundamental than goals is the 
vision of the kind of person we are trying to cultivate. Basic goals need to be 
interpreted within a basic vision.

Vision is too seldom present in Jewish education. In some cases there is no 
guiding vision and in others the vision is hidden to those working within an 
institution. A vision must be clear and compelling and an institution must have a 
plan for translating that vision into practice. The agenda of the Goals Project is 
to encourage vision drivenness in Jewish education. It will rely heavily on the 
work of the training institutions and the educated Je w  project of the Mandel 
Institute.

The Goals Project is undertaking the following activities:

1. A library of resources is being established to help clarify the nature of 
vision, and to guide the process.
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2. A seminar will be held in Jerusalem in July 1994 for lay and 
professional leaders from the Lead Communities and other North 
American communities.

3. A series of local seminars will be held during the next year in the Lead 
Communities to help move toward vision drivenness.

In the discussion that followed the presentation it was noted that, important as it 
is, vision cannot be separated from other elements of an effective institution. It 
was also noted that CUE does not advocate any particular vision or set of 
visions, but argues that the vision must be compelling for the key stakeholders of 
an institution or community.

V. D'Var Torah

The chair introduced Dr. David Teutsch, President of the Reconstructionist 
Rabbinical College, who concluded the meeting with an inspirational D'Var Torah.
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EXECUTIVE COMMITTEE MEETING 
COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 

APRIL 21, 1994 
8:30 A.M. - 4:30 P.M.

CENTER FOR JEWISH STUDIES (CUNY)
NEW YORK CITY

Attendance

Executive Committee: Morton Mandei, Chair, John Colman, Billie Gold, David
Hirschhom, Stephen Hoffman, Alan Hoffmann, Melvin Merians, 
Lester Pollack, Charles Ratner, Esther Leah Ritz, Richard Shatten, 
Maynard Wishner, Virginia Levi, Secty.

Copy to: Mandell Berman, Charles Bronfman, Mark Lainer, Matthew
Maryles

L Introductory Remarks

Morton Mandei, chair, opened the meeting by welcoming Maynard Wishner, new 
chairman of the Council of Jewish Federations and, in that capacity, vice-chair of CIJE. 
He reminded those present that the vice-chairs of CUE are the chief volunteers of the 
organizations with which we have been working most closely since the Commission on 
Jewish Education in North America. He noted CIJE’s ongoing interest in working
closely with other national agencies with a similar interest, and especially with CJF, 
JCCA, and JESNA. Now that the CIJE staff is in place, work has begun to optimize 
these relationships and work together effectively.

The chair also introduced Richard Shatten, new Executive Director of the Mandei Family 
Philanthropic Program.

The chair reminded those present that the role of the Executive Committee is to consider 
management issues for CIJE while the Board of Directors makes policy decisions. The 
Board is currently comprised of 37 members, each of whom has been appointed to serve 
On one of the four Board committees which will take responsibility for specific aspects 
of CIJE’s work. The Board remains in formation and will probably grow somewhat in 
the months ahead.
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A programmatic steering committee has been formed. Its members include the chairs 
of the Board committees and members of the CUE staff. The Steering Committee will 
coordinate the work of the committees to insure that each is aware of what the others are 
doing.

II. CUE Staff

Alan D. Hoffmann, Executive Director of CIJE, reviewed for the Executive Committee 
current CUE staffing.

Gail Z. Dorph - formerly Director of the School of Education at the University 
of Judaism in Los Angeles, now serves as CUE’s arm in the Lead Communities. 
She has consulted extensively in the communities and is working with the core 
planning group in each. She is working to help the communities move forward 
on issues relating to content and personnel. She staffs the Board committee on 
Building the Profession.

Adam Gamoran and Ellen Goldring - on the faculty of the University Wisconsin 
and Vanderbilt University, respectively - serve as consultants on research, 
monitoring, and evaluation. In addition to supervising and directing the 
Monitoring, Evaluation and Feedback Project in the Lead Communities, they are 
thinking through our agenda on research and, together, staff the Board committee 
on Research and Evaluation.

Barry W. Holtz - on a two year leave from a faculty position at the Jewish 
Theological Seminary of America. His work focuses on the Best Practices 
Project. He is working to develop models of personnel and pilot programs for 
local implementation. He staffs the Board committee on Content and Program.

Virginia F. Levi - serves as administrative coordinator for the work of CUE.

Daniel Pekarskv - on the faculty of the University of Wisconsin, a philosopher 
of education and consultant with CUE. He is melding interests in Jewish 
education and the philosophy of education in his work on the Goals Project. He 
has visited the Lead Communities to discuss the project and is working with the 
Mandel Institute in Jerusalem on a summer goals institute.

Stephen H. Hoffman - Executive Director of Jewish Community Federation of 
Cleveland - consultant, advisor, and troubleshooter on issues on community 
organization.
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Sevmour Fox ־ working with staff and consultants at the Mandel Institute in
Jerusalem to think through concepts of what it means to be an educated Jew. 
Much of this work serves as the basis for the Goals Project.

Annette Hochstein - working with CUE on issues of planning.

Roberta Goodman. William Robinson. Julie Tammivaara - full-time field 
researchers, one located in each of the Lead Communities, to work on monitoring
evaluation and feedback.

Alan D. Hoffmann. Executive Director - most recently Executive Director o f the 
Melton Research Center at Hebrew University, now directing the work of CUE
for a period of three years. He staffs the Board committee on Community 
Mobilization.

III. 1994 Update and Work Plan

Mr. Hoffmann reported that work is under way on a multi-year planning process for
CUE. In the interim, a 1994 work plan has been drafted. Following are some 
highlights.

As background, Mr. Hoffmann noted that the goal articulated by the report of the 
Commission on Jewish Education in North America was to bring about systemic change 
in Jewish education in North America by changing trend lines. The task of the 
Commission was to establish what our strategic position should be. The Commission
began by identifying a long list of programmatic approaches, then stepped back to 
determine the common pre-conditions for change in these programmatic areas. Two basic 
pre-conditions were identified: 1) building the profession - noting that we need more 
qualified and deeply committed people in the profession of Jewish education; and 2) 
community mobilization - noting that the lay leadership must be committed to the 
centrality of Jewish education for Jewish continuity in order to create the environment 
necessary for building the profession. As the Commission worked to understand the 
current state of Jewish education, it became clear how little data there was to support its
theories. As a result, a third pre-condition was identified: the need to set an agenda and 
undertake research in the field of Jewish education. The fourth recommendation of the 
Commission was to establish Lead Communities as local sites where we could 
demonstrate that change could be accomplished.

It was apparent in August 1993, when the current CIJE staff was brought on board, that 
the energy of CUE in its formative months had been focused almost exclusively on work
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Sevmour Fox - working with staff and consultants at the Mandel Institute in 
Jerusalem to think through concepts of what it means to be an educated Jew. 
Much of this work serves as the basis for the Goals Project. 

Annette Hochstein - working with CIJE on issues of planning. 

Roberta Goodman. William Robinson, Julie Tammivaara - full-time field 
researchers. one located in each of the Lead Communities, to wo(k on monitoring 
evaluation and feedback. 

Alan D. Hoffmann. Executive Director - most recently Executive Director of the 
Melton Research Center at Hebrew University, now directing the work of CUE 
for a period of three years. He staffs the Board committee on Community 
Mobilization. 

1994 Upda£e and Work Plan 

Mr. Hoffmann reported that work is under way on a multi-year planning process for 
CUE. In the interim, a 1994 work plan has been drafted. Following are some 
highlights. 

As background, Mr. Hoffmann noted that the goal articulated by the report of the 
Commission on Jewish Education in North America was to bring about systemic change 
in Jewish education in North America by changing trend lines. The task of the 
Commission was to establish what our strategic position should be. The Commission 
began by identifying a long list of programmatic approaches, men stepped back to 
dee.ermine the common pre-conditions for change in these programmatic areas. Two basic 
pre-conditions were identified: 1) building the profession - notjng that we need more 
qualified and deeply committed people in the profession of Jewish education; and 2) 
community mobilization - noting that the lay leadership must be committed to the 
centrality of Jewish education for Jewish continuity in order to create the environment 
necessary for building the profession. As the Commission worked to understand the 
current scare of Jewish education, it became clear how little data there was to support iLc; 

theories. As a result, a third pre~ondition was identified: the need to set an agenda and 
undertake research in the field of Jewish education. The fourth recommendation of the 
Commission was co establish Lead Communities as local sites where we could 
demonstrate that change could be accomplished. 

It was apparent in August 1993, when the current CIJE staff was brought on board, that 
the energy of CIJE in its formative months had been focused almost exclusively on work 
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with Lead Communities. We were in danger of having our laboratories be our only 
story. CUE is now re-focusing its work, with the Lead Communities remaining one 
significant segment of the work of CUE.

Work currently underway includes the following:

•  Four Board committees have been established to develop policy recommendations 
for presentation to the Board. It is anticipated that additional involvement in the 
work of CUE will be generated through further appointments to these committees. 
The committees will focus on 1) building the profession, 2) content and program, 
3) community mobilization, 4) research and evaluation.

•  A plan for the mobilization of lay leadership is currently being developed. CIJE 
will work closely with CJF, JCCA, JESNA, and other national organizations, 
including those representing the denominations, to develop a joint strategic plan 
for lay leadership mobilization.

•  Work in the Lead Communities has progressed to the point where initial research 
is being analyzed for use in developing local action plans. CIJE has begun to 
think about when and how to share what is being learned in the laboratories with 
other communities. Discussions are underway with potential partners in the 
dissemination of our findings.

•  The following issues have been identified over the past eight months:

1. As we work with local federations towards the establishment of coalitions, 
we have discovered how difficult it is to achieve reform within a context 
oriented toward consensus building.

2. It is a challenging task for an intermediary organization to foster change. 
We are discovering that there is a fine art to prodding without over- 
reaching.

3. The issue of identifying funding for the implementation of action plans for 
change in the Lead Communities must be addressed in the months ahead. 
A team of CUE lay and professional leaders recently met with their 
ounterparts in Milwaukee for initial discussions on how the outcomes of 
the personnel study can lead to local action. This conversation and similar 
ones in Atlanta and Baltimore will need to be moved forward in the near 
future.
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C IJE STEERING COMMITTEEMINUTES:

DATE OF MEETING: April 20, 1994

DATE MINUTES ISSUED: May 18, 1994

PRESENT: Morton Mandei (Chair), John Colman, Gail Dorph,
Ellen Goldring, Stephen Hoffman, Alan Hoffmann, Barry
Holtz, Daniel Pekarsky, Charles Ratner, Esther Leah Ritz, 
Richard Shatten, Virginia Levi (Sec'y)

Copy to: Seymour Fox, Adam Gamoran, Annette Hochstein, Henry
Zucker

I. Master Schedule Control

A review of the calendar for the remainder of 1994 resulted in agreement that the 
October 1 9-20 dates for the next Board meeting will be reconsidered. The Steering 
Committee will be contacted about alternate dates in the near future.

A question was raised about the scheduling of Steering Committee meetings in late 
September and again in October. For the moment, the September 23 Steering 
Committee remains on the calendar, for possible review in the future.

II. Review of Minutes of March 15. 1994

A. The central elements for systemic change

At the January meeting of the Steering Committee it was suggested that one 
or more lay champions, a committed federation executive, and a full time local 
professional committed to working for change in Jewish education are 
essential to the process of bringing about systemic change. This concept was 
reviewed and reconfirmed. It was noted that it is not necessary that all three 
elements be in place in order for C IJE to begin working with a community, but 
that a community must be committed to putting all three in place. It was also 
suggested that we need more experimental data on what makes an effective 
lay champion, able to have an impact on the community.

B. The concept of "vision-driveness"

Members of the Steering Committee were in agreement with the importance of 
vision to bringing about systemic change. There was discussion on whether 
C IJE 's  role is to work with individual institutions or with communities in the 
development of vision, and what role JESN A  might play in this process. It was 
suggested that CUE should work to design the ideal, which is a community 
able to encourage its individual institutions to be driven by vision. It was
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Members of the Steering Committee were in agreement with the importance of 
vision to bringing about systemic change. There was discussion on whether 
CIJE's role is to work with individual institutions or with communities in the 
development of vision, and what role JESNA might play in this process_ It was 
suggested that CIJE should work to design the ideal, which is a community 
able to encourage its individual institutions to be driven by vision. It was 
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suggested that Daniel Pekarsky draft a statement outlining CUE's thinking on 
this matter.

It was suggested that a possible project for our Best Practices Program might 
be to identify several vision-driven institutions and look for common qualities. 
This process might help us to clarify what we mean by the term "vision-driven 
institution."

C. C IJE 's role with respect to our partners

In a discussion of the differences between the role of CUE and those of such 
agencies as C JF, JCCA, and JESNA, it was noted that we have begun to work 
with these organizations to define our various roles. We must avoid being 
individual "silos" standing alone. This can best be accomplished by a full, 
ongoing dialog which CUE has initiated with each of the three.

Milwaukee Personnel Survey and Broader Implications

Ellen Goldring reported on some of the results of the survey of educators which has 
been administered in all three Lead Communities and for which a full written report 
has been prepared for Milwaukee. She noted that reports of the surveys for 
Baltimore and Atlanta are currently being prepared and that a cross-community 
report will be developed over the summer for release in the Fall.

The survey was designed to provide us with an account of the current picture of 
personnel for formal Jewish education. The research was to lead to analysis upon 
which an action plan will be based.

The process of data gathering included the administration of both a written survey 
and a series of interviews with formal educators, both part time and full time, in 
day schools, supplementary schools, and early childhood programs in each of the 
three Lead Communities. As the process of data analysis began, meetings were 
held with key players in each of the Lead Communities to articulate issues which 
might be important for policy decision-making. These issues were then considered 
as the data was analyzed.

In looking at the data from all three communities, it was interesting to note that 
there were more similarities than differences. The integrated cross community 
report will highlight these comparisons and will, in particular, be able to generalize 
for a broad continental look at the profession.

It was suggested that the integrative report could serve as an excellent basis for a 
presentation at the GA and to the Boards of CUE, JESN A , C JF, etc.

Assignment

III.
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It was proposed that we look at the profile of personnel in schools identified 
by the Best Practices Project in comparison to the information reported in the 
survey and consider whether there are differences and what they are.

In concluding her presentation, Ellen noted that she will be seeking further Steering 
Committee guidance on how to move forward with the report and its dissemination.

Review of Committee Agendas and Meetings

In preparation for the Board meeting scheduled for the following day, the Steering 
Committee reviewed the agendas for each of the Board committees and identified 
issues which might be considered at those meetings. It was agreed that it will be 
important for each committee to be aware of the work of the others and for the 
committees to interact in order to avoid duplication or moving in different 
directions.

It was suggested that each committee will eventually develop its own total vision 
which will become part of the overall vision of CIJE. The purpose of the 
committees is to make minor decisions and major recommendations to the Board.

The purpose of these initial meetings was to begin to work toward the development 
of strategic thinking. The goal of each committee should be to cause C IJE  to make 
progress in its area of focus.

Review of Board Meeting

The Steering Committee reviewed the agenda for the following day's Board 
meeting.

Revised Draft of Total Vision

Following the January Steering Committee meeting, Barry Holtz revised the draft 
Total Vision. The Steering Committee reviewed the new draft. Suggestions were 
made which will be incorporated into a third draft of this working document which 
will be revised and distributed by mid-August.

Due to time limitations, the majority of the Steering Committee's time was spent 
reviewing the first half of the draft. It was agreed that we will begin with page 7 at 
the next review and focus on the second half of the document.

V.

VI.

Assignment
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GOALS, MONITORING, EVALUATION, AND 
FEEDBACK IN CIJE COMMUNITIES

A THREE YEAR OUTLINE

In late 1990, the Commission on Jewish Education in North America issued A Time to Act, a 
report calling for radical improvement in all aspects o f Jewish education. At the center o f  the 
report's strategic plan was the establishment o f "Lead Communities" — demonstration sites that 
would show North American Jews what was possible.

Three to five model communities will be established to demonstrate what can happen when there is an infusion 
of oustandmg personnel into the educational svsten and its leadership, and when the necessary׳ funds are secured 
to meet additional costs (p. 67).

The successor to the Commission, the Council for Initiatives in Jewish Education (CIJE), 
established three lead communities to carry out the strategic plan.

How will we know whether these lead communities have succeeded in creating better structures 
and processes for Jewish education? On what basis will the CIJE encourage other cities to 
emulate the programs developed in lead communities? Like any innovation, the lead communities 
project requires monitoring, evaluation, and feedback to document its efforts and gauge its 
successes.

At the same time CIJE recognizes that much o f what passes for Jewish education today is often 
lacking in any sense o f direction, much less a compelling sense o f direction. That is, the 
enterprise is not informed by a coherent sense of what it is that one wants to achieve. This 
undermines efforts at education in a variety o f significant ways. Absent a clear sense o f  what 
it is one wants to achieve in Jewish education, there can be no thoughtful basis for deciding such 
basic matters as the organization o f the educational environment, assessing achievement and 
instruction, and the appropriate kind o f pedagogy, the kinds o f curricular materials that are 
appropriate, and the kinds of characteristics that are desirable in educators. Nor, in the absence 
o f a clear sense o f what one hopes to achieve, is there a reasonable basis for evaluating our 
efforts at education and making recommendations for reform.

This proposal describes a two pronged plan for monitoring, evaluation, and feedback in lead 
communities and for systematic development o f vision-driven institutions through a Goals Project.
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A. MONITORING, EVALUATION AND FEEDBACK

MEF emphasizes three aspects o f educational change in lead communities:

(1) What is the process of change in lead communities? This calls for field research 
in the lead communities. It requires a combination o f qualitative and quantitative 
data, and offers formative as well as summative evaluation — that is, feedback as 
well as monitoring for the lead communites.

(2) What are the outcomes o f change in lead communities? Does the project 
emphasize increased participation? Should we expect a rise in general Jewish 
literacy? Such questions are especially challenging because the specific outcomes 
have yet to be defined. By asking about goals (cogmtive,emotional and 
interpersonal) in lead communities, the evaluation project will stimulate 
participants to think about their own vision and establish a standard by which 
changes can be measured in later years.

(3) Who are the educational personnel o f the lead communities? W hat is their Jewish
background and how have they been trained in Jewish and general education? Do 

they work full-time or part-time and how are they compensated? How much in- 
service support do they receive?

Field Research in Lead Communities

Studying the process o f change in lead communities is a major component o f the CIJE 
strategy. Documenting the process is especially important because the effects o f innovation 
may not be manifested for several years.

For example, let us suppose Community X manages to quadruple its number o f full-time, 
professionally-trained Jewish educators. How long will it take for this change to affect 
cognitive and affective outcomes for students? Since results cannot be detected immediately, 
it is important to obtain a qualitative sense of the extent to which the professional educators 
are being used effectively. Studying the process is also important in the case o f unsuccessful 
innovation.
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A team of three full-time field researchers will be hired. Initially, the field researchers will 
be principally concerned with two questions:

(a) W hat is the extent o f community mobilization for Jewish education? W ho is 
involved, and who is not? How broad is the coalition supporting the CIJE's 
efforts? How deep is participation within the various agencies? For example, 
beyond a small core o f leaders, is there grass roots involvement in the 
community? To what extent is the community mobilized financially as well 
as in human resources? What are the visions for change in Jewish education 
held by members o f the communities? How do the visions vary across 
different individuals or segments o f the community?

(b) W hat is the nature o f the professional life o f  educators in this community? 
Under what conditions do teachers and principals work? For example, what 
are their salaries, and their degree o f satisfaction with salaries? Are school 
facilities cohesive, or fragmented? Do principals have offices? W hat are the 
physical conditions o f classrooms? Is there administrative support for 
innovation among teachers?

Field researchers will address these questions in the following ways:

1. Supplement community self-studies with additional quantitative data to be 
determined following a review o f the self-studies in all o f the lead 
communities.

2. Use these data, along with interviews and observations in the field, to gain 
an understanding o f the state o f Jewish education in the community at the 
outset of the lead community process.

3. Attend meetings and interview participants in order to monitor the progress 
o f efforts to improve the educational delivery system.

4. Report on a regular basis to provide feedback for participants in the lead 
communitites.

5. Write periodic reports describing and interpreting the process and products 
o f change to date.

6. Replicate the initial date collection a year later and issue a report which 
would describe educational changes that occured during the two years, and 
present an assessment o f the extent to which goals are being addressed.
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The Educators Survey

A survey instrument will be developed and administered to all educators in CIJE 
communities in day schools, supplementary schools, pre-school programs and informal 
educational frameworks.

The survey will provide baseline data in several critical domains:

a. Total number o f educators in each community.

b. Percentage o f part-time vs. full-time educators.

c. Path of entry to Jewish education as an indication o f a career path.

d. Turnover rates and stability in the Jewish educational profession.

e. Breakdown o f educators (rather than through institutions) among the 
denomination.

f. A detailed breakdown o f compensation and benefits o f Jewish educators in 
each community.

g. Professional training o f educators in general education and specifically in 
Jewish education.

h. Levels o f in-service training and their comparison to those in general 
education in that city, state, or nationally.

These data sets will inevitably raise several critical issues for CIJE communities:

Amongst these are the following questions:

a. How can the community best ensure that Jewish education is delivered by 
educators who are not only motivated and committed but qualified and skilled 
in their subject matter and in education? This could be remedied by a coherent, 
sustained system o f in-service education, for which teachers are compensated 
and rewarded.
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b. What in-service training can be developed, given local, regional, national and 
Israeli Jewish and general training resources, to ensure ongoing quality training 
for all teachers? How can such a system address the needs o f the different 
groups o f teachers?

c. What career opportunities can be designed to ensure the retention and 
advancement o f the best teachers in the field o f Jewish education?

d. I f  positions with increased responsibilities can be created (e.g. lead teachers), 
will this strategy serve not only to provide career opportunities, but also as a 
means o f continuously upgrading the community's teaching force?

e. What can be done to increase the number o f full-time teachers in various 
institutions?

f. What salary and benefit policies and scales should be instituted — 
differentially — to be beneficial to the level o f the teaching force and to 
individual teachers?

Director of M onitoring, Evaluation, and Feedback

The field reseachers will be guided by a director of monitoring, evaluation and feedback. The 
director will be responsible for providing leadership, establishing an overall vision for the 
project. Further responsibilities would include making final decisions in the selection o f field 
researchers; participating in the training o f field researchers and in the development o f a 
detailed monitoring and feedback system; overseeing the formal and informal reports from field 
researchers; and guiding plans for administration o f surveys and tests in the lead communities. 
It will also involve coordination and integration of the work on goals that is being led by Prof. 
Daniel Pekarsky.

B. THE G O A LS PRO JECT

The Goals Project is an effort to create what might be called "vision-drivenness" in Jewish 
educational institutions. To refer to an educational institution as vision-driven is to say that 
its work is guided and energized by a substantive vision o f what it wants to achieve, o f  the 
kinds o f human beings it is trying to cultivate. To speak o f a Jewish educational institution 
as vision-driven is to say o f it that it is animated by a vision or conception o f meaningful 
Jewish continuity. The Goals Project will encourage vision-drivenness by educating relevant 
individuals, groups, and institutions concerning the importance o f vision-drivenness. It will 
develop strategies designed to facilitate and encourage both serious reflection on underlying
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visions and equally serious efforts to identify and actualize the educational implications o f  the 
answers arrived at through such reflection.

The Goals Project takes it as a given that a necessary condition o f success in Jewish 
education is the development o f a clear and coherent vision o f what it is that one hopes to 
accomplish. "What it is that one hopes to accomplish" can be interpreted in more than one 
way. It could, for example, refer to the kind o f educational environment, peopled by what 
kinds o f educators, featuring what kinds o f activities, attaining what standards that one would 
like to bring into being.

The Goals Project is concerned with three major levels: educating institutions, Jewish 
communities, and the denominations. It is interested not only in working with each o f  these 
levels independently but also in encouraging them to support one another's efforts to articulate 
and actualize their educational visions. While the Goals Project has a special interest in 
the three Lead Communities, its work is not necessarily limited to them.

The resources o f the Mandel Institute-Harvard University Program o f Scholarly Collaboration 
and its Educated Jew project on alternative conceptions o f the educated Jew will be made 
available by the CIJE to those working on the goals aspects o f the monitoring-evaluation- 
feedback project in the lead communities.

The faculty and staff of the religious denominations have been recruited to assist in this 
project. Prof. Daniel Pekarsky, a scholar in the field o f  philosophy o f education at the 
University o f Wisconsin, will coordinate this effort at developing and establishing goals.

Prof. Pekarsky and members o f the staff o f the CIJE are collecting existing examples o f 
schools and other educational institutions in Jewish and general education that have undertaken 
thoughtful definitions o f their goals.

A. Strategies for working with Lead Community lay and professional leadership:

1. A planning seminar (planned for this summer in Jerusalem):

This seminar would be designed to engage lay and professional leadership, 
especially within Lead Communities, around the theme o f Visions and 
Educational Practice. The seminar, as now conceptualized, would include the 
following kinds o f elem ents׳.

a. Opportunities for participants to come to appreciate the important role 
that vision and goals can play in guiding the educational process;

b. A change to begin or continue working through their own visions o f a 
meaningful Jewish existence;
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c. A chance to encounter other such views, including but not lim ited to 
formulations developed in the "Educated Jew" project;'

d. A chance to develop a strategy for engaging educational institutions in 
their local communitites in the goal-setting process.

2. Consultations to a community's leadership around efforts already under way or 
accomplished that are concerned with goals:

For example, in a community like Milwaukee that recently went through strategic 
planning experience that put "visioning" at the center, CIJE could initiate a 
serious conversation designed to unearth and develop the substantive ideal, the 
educational vision, that underlie the proposals that emerged from the Strategic 
Planning process.

B. At the denominational level, we need to find ways o f encouraging the national training 
institutions to develop a pro-active approach to the problem o f goals for Jewish education, an 
approach that includes efforts to catalyze serious attention to vision and goals on the part o f 
constituent educatonal institutions. Possible approaches:

1. Encourage the denominations to clarify and more adequately ariculate their own 
guiding visions o f a meaningful Jewish existence.

2. Encourage national denominational institutions to work intensively with one or 
more carefully selected educational institutions on issues relating to the 
identification o f a vision and its educational implications. Such institutions might, 
but need not be, located in the three principal lead-communities.

C. Pilot-Projects

One way to approach the Goals Project, a way which overlaps but is not identical with the 
approaches discussed above, is to undertake one or more pilot-projects. For example, a pilot- 
project might take a particular dimension o f Jewish education, e.g. the teaching o f Bible or the 
Israel experience, and systematically explore it in relation to issues o f underlying vision and 
goals. This could be done in a variety o f ways and at a variety o f levels. For exam ple, a 
community might take it on itself to focus on a particular dimension o f Jewish education — say, 
the Israel experience — and to catalyze serious reflection on the part of all local institutions 
(across denominations) concerning the foundational and derivative aims o f such an experience 
and the way such aims operate to guide practice. Conceivably, different communities would 
take different dimensions o f Jewish education as their central focus.

A Coalition of Vision-Driven Institutions:D.
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This proposal is that a coalition be established for educational institutions that are seriously 
interested in going through a process o f clarifying their underlying vision and goals, as well as 
in articulating and working towards the actualization o f the relevant educational implications. 
In addition to providing evidence o f seriousness, participating institutions would have to meet a 
variety o f standards in order to qualify for admission and to remain in good standing. M em ber 
institutions would be offered a variety o f CIJE-resources designed to facilitate and support their 
efforts.
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CUE: MONITORING, EVALUATION, AND FEEDBACK PROJECT

Topics Addressed by the Educator Survey 

Profiles of Teachers:
A. General Background: Who are the teachers in our community?

(Background section: Q 38-56)
For example: Gender, Jewish affiliation, ritual observance,

income, etc.

B. Training: What is the educational background and training of
the teachers in our community? To what extent are
they formally trained in education and Judaica?

(Q 57-60)
For example: What degrees do they hold? In what subjects?

How many hold teaching certificates?

C. Previous Work Experience: What work experiences do our
teachers have?

(Q 6-11)
For example: How stable is our workforce? (Q 9, 10)

How experienced is our workforce? (Q 11)
What socializing experiences do teachers 
have? Do most teachers have experience as
youth group leaders and camp counselors?
(Q 6)

**These sections can also be part of the discussion on 
careers.

D. Present Work Settings: What is the nature of our teachers'
work?

(Q 20-28, 33-35)
For example: How many schools do they teach in?

Are they full time or part time? How many
hours do they work? Would they like to be
full time? Which benefits are available? 
Advantages and disadvantages of working in 
more than one school?

Careers in Jewish Education
A. Recruitment: How are teachers recruited and attracted?

(Q 1, 29, 32, 35, 37)
For example: Why did the teachers first become Jewish

educators? How did they find their positions? 
What affected their decision to work at a 
particular school?

B. Retention: What are the teachers' future plans?
(Q 2, 61)
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3. Professional Development: What are the opportunities for
teacher professional development?

(Q 12-19, 30)
For example: To what extent do teachers participate in

different types of professional development 
activities? What is their assessment of these 
activities? What skills and knowledge would 
they like to develop further? Who is providing 
help and support?

4. Sentiments About Work as a Jewish Educator: How do the
teachers feel about their work?

(Q 3, 4, 5)
For example: What is their level of satisfaction?

Do they feel respected by others in their 
community?

Examples of Specific Questions the Survey Can Address:

The following issues pertain to Careers and will suggest
implications regarding retention:

What is the relationship between a teacher's perception that s/he 
has a career in Jewish Education (Q 2) and:

Q 3 6 working full or part time
Q 56 importance of income from Jewish education
Q 33 benefits
Q 5 overall job satisfaction 
Q 2 6 work setting
Q 8 having experience in general education
Q 61 future career plans
Q 2 2 hours of work

These analyses will address such questions as: Do
teachers who perceive they have a career in Jewish 
education typically work in day schools? Are there 
supplementary school teachers who perceive they have a 
career in Jewish education? Is a teacher's perception of 
having a career related to the hours he/she works, having 
experience in general education, or being offered certain 
benefits?

What is the relationship between future career plans (Q 61) and:
Q 2 6 setting
Q 36 working full or part time

What is the relationship between the importance of the income from 
Jewish education (Q56) and:

Q 36 working full time or part time 
Q 2 6 setting 
Q 33 benefits 
Q 5 overall satisfaction
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What is the relationship between receiving certain benefits (Q 33) 
and:

Q 36 working full or part time 
Q 2 6 setting

What is the relationship between seniority at the present school 
(Q 9) and:

Q 5 overall satisfaction 
Q 2 perceptions of having a career 
Q 36 working full or part time

The following belongs to the section on Careers־Recruitment:

What is the relationship between having experience in general 
education (Q 8) and:

Q 3 6 working full or part time 
Q 5 job satisfaction 
Q 2 6 setting
Q 56 importance of income from Jewish education

Q What is the relationship between educational training (Q 58 or 
Q 60) and:

Q 2 perception of having a career 
Q 26 setting
Q 3 6 working full time or part time

The following issues pertain to Settings:

What is the relationship between working in a particular setting 
(Q 2 6) and:

Q 2 2 hours of work 
Q 3 6 full/part time educator 
Q 5 overall satisfaction scale

The following analyses pertain to the Professional Development 
section of the report:

What is the relationship between seniority (Q 9)and:
Q 14 overall helpfulness of workshops 
Q 30 overall help and support received 
Q 16 areas desired for skill development 
Q 17 areas desired to increase knowledge

For instance: Are veteran teachers more likely than
novice teachers to indicate that in-service opportunities 
were not helpful? Do the teachers' perceived needs of 
skill development and knowledge differ by teacher 
seniority?
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What is the relationship between overall helpfulness of workshops 
(Q 14) and:

Q 26 setting
Q 58 or 60 educational training

For instance: Do day school, supplementary school, and
pre-school teachers view the adequacy of inservice 
differently? Do teachers with higher levels of formal 
education view in-service differently than teachers with 
lower levels of formal education?

What is the relationship between level of help and support received 
(Q 30) and:

Q 26 setting
Q 58 or 60 educational training

What is the relationship between holding a license in Jewish or 
general education (Q 60) and:

Q 16 areas desired for skill development
Q 17 areas desired for increased knowledge

What is the relationship between setting (Q 26) and:
Q 16 areas desired for skill development
Q 17 areas desired for increased knowledge
Q 12 whether in-service is required
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lower levels of formal education? 
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Developing a Personnel Plan for Your Commnn-i t-y

AN EXAMPLE: Using Data about Professional Development of
Jewish Educators

Background:

Half of the Jewish educators in Milwaukee (N=92) have at least one 
degree in education. One third of Milwaukee educators (33.3%, 
N=61) hold a graduate or professional degree. Over two-fifths 
(43.8%) have certificates in general education.

Selected Findings:

Milwaukee educators were asked, "How helpful were the workshops 
that you attended in the past two years in the following areas 
(Judaic subject matter, Hebrew language, Teaching methods, 
Classroom management, New curricula, Art/Drama/Music)?".

The results indicated that educators with college and university 
degrees who majored in any type of education (e.g., curriculum and 
instruction, reading, special education) are less pleased with the 
helpfulness of workshops than is the group of Milwaukee educators 
as a whole. Those with degrees in education rate the workshops as 
less helpful than other educators.

Next, Milwaukee educators were asked, "In which of the following 
areas do you feel you would like to develop your skills further?" 
(They were instructed to check all the areas that interest them). 
Overall, more teachers are concerned with improving child 
motivation skills than any other area of skill development. The 
next most popular skill area is creating materials followed by 
classroom management, curriculum development, and parental 
involvement. These results are presented in the following table:

RANK OF SKILL DEVELOPMENT AREAS
SKILL DEVELOPMENT AREAS NUMBER
I. CHILD MOTIVATION SKILLS 127

HH

CREATING MATERIALS 112

III. MANAGEMENT SKILLS 92

•

>H

CURRICULUM DEVELOPMENT 90

V. PARENTAL INVOLVEMENT 83

VI. CHILD DEVELOPMENT 69

VII. LESSON PLANNING 56

VIII. COMMUNICATION 55

10OTHER (INCLUDING ART)IX.
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RANK OF SKILL DEVELOPMENT AREAS 
SKILL DEVELOPMENT AREAS 
I. CHILD MOTIVATION SKILLS 

II . CREATING MATERIALS 

III . MANAGEMENT SKILLS 

IV. CURRICULUM DEVELOPMENT 

v. PARENTAL INVOLVEMENT 

VI . CHILD DEVELOPMENT 

VII. LESSON PLANNING 

VIII. COMMUNICATION 

IX. OTHER (INCLUDING ART) 

NUMBER 
127 

112 

92 

90 

83 

69 

56 

55 
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Then, we asked whether teachers in different settings indicate 
different needs for professional growth. The results indicate that 
teachers in different settings often have different priorities. For 
each skill development area in which teachers wish to grow, the 
total number of teachers interested were reported by their teaching 
setting. The results are reported in the next table:

% OF TEACHERS DESIRING SKILL DEVELOPMENT BY SETTING
SKILL SETTING

DAY
SCHOOL

SUPPLEMENTARY
SCHOOL

PRESCHOOL OTHER

CHILD MOTIVATION 32 . 8% 36.9% 21.3% 9 . 0%

CREATING MATERIALS 31.5% 38.9% 25 . 0% 4 . 6%

MANAGEMENT 28 . 9% 40.0% 21.1% 10. 0%

CURRICULUM DEVELOPMENT 32.2% 36.8% 23 . 0% 8 . 0%

PARENTAL INVOLVEMENT 21.3% 42 . 5% 27. 5% 8 .8%

CHILD DEVELOPMENT 35.8% 28 . 4% 28.4% 7.5%

LESSON PLANNING 25.5% 49 . 1% 18 .2% 7.3%

COMMUNICATION 20 . 4% 33 . 3% 29 . 6% 16 . 7%

TOTAL POPULATION 32 . 4% 42 .2% 20 . 5% 5.4%

This table suggests, for example, that supplementary school 
teachers are highly interested in lesson planning and parental 
involvement, while their counterparts in day schools and preschools 
do not necessarily share this interest.

Questions:

1) What issues do these findings address?

2) What do these findings mean? What do they say?

3) What policy implications do these findings have for personnel 
planning in your community?
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CIJE LEAD COMMUNITIES SEMINAR - Montreal 

November 16-17, 1993 

December 3, 1993

Janice Alper, Lauren Azoulai, Chaim Botwinick, Ruth 
Cohen, Gail Dorph, Genine Fidler, Ellen Goldring, 
Roberta Goodma*., Jane Gellman, Michal Hillman, Stephen 
Hoffman, Alan Koffmann, Barry Holtz, Howard Neistein, 
David Sarnat, William Schatten, Louise Stein, Julie 
Tammivaara, Virginia Levi, (Sec'y)

Seymour Fox, Darrell Friedman, Annette Hochstein, Adam 
Gamoran, Morton Mandel, Richard Meyer, Charles Pvatner, 
Ilene Vogelstein, Shmuel Wygoda, Henry Zucker

MINUTES:

DATE OF MEETING:

DATE MINUTES ISSUED: 

PRESENT:

COPY TO:

I. Introductory Remarks

Alan Hoffmann, Executive Director of CIJE, opened the meeting, thanking 
the Jewish Education Council of Montreal for its hospitality. He 
introduced Shlomo Shimon, Director of the JEC of Montreal, who welcomed 
the group and spoke briefly about Jewish education in Montreal.

Alan then reminded the group that at previous meetings we had defined 
the concept of a partnership between CIJE and the Lead Communities, 
began to clarify what it means to be a Lead Community, and had taken 
the first steps toward developing a joint work plan. He noted that we 
are all learning as we move forward, and that it is important for us to 
continue to communicate regularly.

Alan noted that each community is now moving toward action with respect 
to personnel, with the work of the Monitoring, Evaluation & Feedback 
team as the spring board. The focus of this seminar was to discuss the 
process of clarifying and movijig forward with a personnel action plan. 
It was anticipated that at the conclusion of the seminar each community 
would have a clear sense of direction, of the critical issues, and of 
how C U E  can help the community move forward with respect to personnel.

II, Community Updates

Each community was asked in advance to report on progress in the 
following areas:

1. Work of the local cotsnaCssion and committees

2. Public events or broader community activities

3. Status of the Educators Survey

4. Other issues of concern to the community

-·· -- ---- - -----
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A. Atlanta

Bill Schatten reported the following:

11 With respect to mobilization of the community, Atlanta has
established a wall-to-wall coalition which has begun to meet.

2. Atlanta sponsored a major public event on Jewish continuity 
together with the American Friends of Hebrew University which 
was attended by approximately 100 people.

3. On November 7, over 200 educators and rabbis attended a 
symposium on Jewish edv»cation. Gail Dorph led a session with 
principals on the Professional Lives of Jewish Educators.
Other events include a discussion of medical ethics In the 
Talmud for 70 physicians and a series of lectures planned by 
the JCC for January and February.

4. The Educators Survey was to be completed during the week of the 
Montreal seminar with a return rate expected to be 
approximately 90%.

5. Atlanta has Identified the following issues and challenges:

a. Having re-organized the Bureau of Jewish Education 
approximately two years ago, the differentiation of roles 
of this and related organizations is still being clarified.

b. The Atlanta JCC is working to enhance its Jewish content 
and plans to hire a full-time Jewish educator.

c. In an effort to enkance teacher training and development,
Atlanta is working with Emory University to establish 
relationships.

d. Atlanta is searching for a full-time director of the 
Commission on Jewish Continuity and looks to CIJE for 
assistance.

e. Atlanta still needfe to work out ways to ensure community 
commitment to Jewish education and increase funding 
support.

f. The Conservative aiovement recently held a meeting in
Atlanta without first consulting with the Commission on 
Jewish Continuity or CIJE. As a result, the Atlanta 
Commission's issues were not on the agenda. There should 
be a Way to get Clve wovcnopto m/*vr-o
closely with the iead Community process.
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B . Baltimore

1. The first CIJE committee meeting was held in October. Its 
composition was broad based. Barry Holtz and Gail Dorph 
participated. It was apparent that the goals of the committee 
were not clear to all participants, so smaller meetings have
been held since then to help clarify and to plan for the next 
meeting. A mission statement has been developed and issues
with respect to the challenges for personnel and target 
populations have been identified for discussion at a meeting in
December. [Exhibit A]

2. In June, Baltimore completed and published a strategic plan 
which, among other things, created the Center for the 
Advancement of Jewish Education as the coordinating body for 
Jewish education in Baltimore.

3. The Educators Survey ha«d been completed and the data was about
to be sent for analysis. The qualitative study of the Lives of 
Educators was completed and a report was anticipated by the end 
of January 1994.

4. The primary issue identified by Baltimore Is the difficulty 
they see in identifying comprehensive, continental action which 
is specific enough for local application.

C . Milwaukee

1. A commission of more than 60 people has met twice since
February, This is a broad based group representing lay and 
professional leaders across ideologies and from both formal and 
informal education. In addition, there is a steering committee 
to help manage the commission process and a task force on 
personnel issues which has met twice.

2. Milwaukee had just completed a strategic planning process with 
33 community participants in addition to CIJE representatives. 
Using a consensus proc*ss, they identified and prioritized ten 
strategies for action, resulting in a list of the top three. 
[Exhibit B] Those thr«e, agreed to by all participants, are 
(1) building the profession, (2) adolescent education, and (3) 
funding. This will become the leadership agenda for the next 
five years.

3. The Educators Survey hns been completed and the data analysis 
received by Milwaukee, Discussion is now under way with regard 
to distribution and use. It is anticipated that the data will 
be presented to interested agencies as the basis for 
discussion of critical issues. It is hoped that lay leaders 
will participate in cbte presentation and discussion of the 
data.

---------

CIJE Lead Communities Seminar• Montreal 
November 16 · 17, 1993 

Page 3 

1. The first CIJE committee meeting was held in October. Its 
composition was broad based. Barry Holtz and Cail Dorph 
~articipaced. It was a~parent chac the goals of the committee 
were not clear co all participants, so smaller meetings have 
been held since then to help clarify and to plan for the next 
meeting. A mission statement has been developed and issues 
with respect co the challenges for personnel and target 
populations have been taencified for discussion at a m-e~ting in 
December. [Exhibit A] 

2. In June, Baltimore completed and published a strategic plan 
which, among ocher things, created the Center for the 
Advancement of Jewish Education as the coordinating body for 
Jewish education in Baltimore . 

3. The Educators Survey ha,d been completed and the data was about 
to be sent for analysis. The qualitative study of the Lives of 
Educators was completed and a report was anticipated by the end 
of January 1994. 

4. The primary issue identified by Balci.more is the difficulty 
they see in identifying comprehensive, continental action which 
is specific enough for local application. 

C. Milwaukee 

1 . A commission of more than 60 people has met twice since 
February, This is a broad based group representing lay and 
professional leaders across ideologies and from both formal and 
informal education. In addition, there is a steering committee 
to help manage the colllBlission process and a task force on 
personnel issues which has met twice. 

2. Milwaukee had just compleced a scr ategic planning process with 
33 community participants in addition to CIJE representacives. 
Using a consensus proc• ss, they identified and prioriti ~ed ten 
strategies for action, resulting in a list of the top three. 
[E.xhibit BJ Those thre e, agreed to by all participants , are 
(1) building the profes sion, (2) adolescent education, and (3) 
funding, This will bee ome the leadership agenda for the next 
five years, 

3. The Educators Survey hats been compl eted and the data analysis 
received by Milwaukee. Discussion is noY under .,;ay w-i.:h regard 
to dist=ibution and use. Ic is anticipated that the data will 
be presented to inter&&ted agencies as the basis for 
discussion of critical issues . It is hoped that lay laaders 
will participate in tl'ie presentation and discussion of the 
data, 



Page 4CIJE Lead Communities Seminar - Montreal
November 16-17, 1993

4. Milwaukee identified the following Issues of concern:

a. How to promote the Lead Community project and communicate 
with the community on concrete issues.

b. How can the Educated Jew and goals projects contribute to 
the community's work?

c. How can various community organizations be brought Into the 
process?

d. What progress has freen made on national funding?

e. How can CIJE help link the communities with the 
denominat ions?

f. Can CIJE help in w*rk with teens?

D . Discussion

The following issues were listed and it was agreed that they would 
be addressed before the conclusion of the seminar:

1. The relationship of national denominational institutions and 
the Lead Communities.

2. Promoting and communicating the Lead Community story locally 
and nationally.

3. Applications of the goals project and Educated Jew project.

4. How to use various local entities to get the buy-in of existing 
c ommuni ty s true tur e s .

5. Progress on national funding issues.

6. How can the Best Practices work help in working with teens,
family education and adult education?

7. Progress report on Beat Practice projects.

8. Expectations of CIJE toward Lead Community prograjmning and
planning.

It was noted that it is clearly time to move toward action and show 
how this process can help bring about change in the communities.
CIJE is convinced that this change will come through community 
mobilization and building the profession. It was felt that the

--- -·---
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three community reports show that community mobilization is 
proceeding as commissions c*me together and begin to work toward 
agreement on a common agenda.

At this stage, the focus of our work should be on personnel as a 
key to effecting systemic change. The goal of this seminar was to 
help each community to move toward an action plan for personnel.

Projected First Year Outcomes in Personnel

A. "Critical Path״

Barry Holtz began by describing the critical path to developing an 
individual Lead Community personnel action plan. [Exhibit C]

1. The first step is to ccwplete the data analysis of the 
Educators Survey. [Exhibit D]

The survey has been administered in all three communities.
As the initial analysis is beginning to take place, communities 
should consider what critical questions they hope to answer 
with the data. These should be conveyed to Ellen Goldring.
In addition to statistical analysis, an integrative report on 
policy Implications of the results will be prepared for each 
community. It was noted that the policy implications report
will serve as an executive summary of the data.

2. Reports discussed [Exhibit E]

The discussion of the Aata analysis should serve to mobilize 
community support. While some of the information will be
expected, there will b* much that comes as a surprise to the 
community.

By discussing the reports on the Professional Lives of 
Educators, the Educatots Survey, and the policy implications of 
the two, a community will be in a position to develop a 
personnel plan and to engage leadership in a discussion on 
personnel Issues in the community.

While discussion and planning is under way, CIJE will work with 
each Lead Community to develop some preliminary actions which 
can be taken before an action plan is completed. This was to 
be discussed later in the seminar.

III.

.,. 
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B. Analytical Potential of Edufcators Survey

Ellen Goldring described the potential of the Educators Survey.
The purpose of the survey is to help each community determine how 
to move forward in the area of personnel. It should help each
community to establish a process for discussing personnel Issues.

The first phase in analyzing the survey Is to articulate the issues 
to be used in policy decision making. The second stage Is to 
collect and process information. This is followed by interpreting 
results for planning and action.

The development of the survey followed a process known as "backward 
mapping." This describes the process by which community 
representatives got together to determine In broad strokes what 
they would like to know abo׳ut personnel. From this, the survey 
questions were developed. In this way, the central issues were 
articulated.

The topics addressed by the educators survey are outlined on 
Exhibit F, attached. With this general information as background, 
each community is invited to determine specific questions to which 
it seeks responses. As the data is analyzed, these responses can
be drawn from the survey. Examples of some of the specific
questions used by Milwaukee are included in Exhibit F.

In discussion, it was noted that a community can identify 
additional issues to be loeked at in analysis both during and after
the initial analysis is undertaken. Following the initial
analysis, if a community wishes to get the data discs from the 
company conducting the analysis, they are available and the 
communities are encouraged to continue to use the data.

Exercise

Participants were divided into three groups and invited to look at 
selected findings from the Milwaukee survey. They were asked to 
answer questions regarding the issues these findings addressed, the 
meaning of the findings, and their policy implications. This was 
done in cross community groups to demonstrate a process which might 
take place in the communities. A copy of the selected findings and 
questions is attached as Ebchibit G.

In the discussion that followed the exercise, it was suggested that 
presenting the data in a variety of settings will undoubtedly 
result in many different reactions. It is the job of the 
leadership team to identify conclusions and begin to act on them.
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cotlllllunity to establish a process for discussing personnel issues. 

The first phase in analyziog the s~;.vey is to articulate the issues 
to be used in policy decision making. The second stage is to 
collect and process information. This is followed by interpreting 
results for planning and action. 

The development of the survey followed a process known as "back:Y'ard 
mapping." This describes the process by which community 
representatives got together to determine in broad strokes what 
they would like to know about personnel, From this, the survey 
questions were developed. In this way, the central issues were 
articulated. 

The topics addressed by the educators survey are outlined on 
Exhibit F, attached. ~ith this general infonnation as background, 
each community is invited to determine specific questions to which 
it seeks responses. As the data is analyzed, these responses can 
be drawn from the survey. Examples of some of the specific 
questions used by Milwauke~ are included in Exhibit F. 

In discussion, it was note, that a community can identify 
additional issues to be looked at in analysis both during and after 
the initial analysis is uneertaken. Following the initial 
analysis, if a community wishes to get the data discs from the 
company conducting the analysis, they are available and the 
coamrunities are encouraged to continue to use the data. 

Exercise 

Participants were divided into three groups and invited to look at 
selected findings from the Milwaukee survey . They were asked to 
answer questions regarding the issues these findings addressed, the 
weaning of the findings, and their policy implications. This was 
done in cross community groups to demonstrate a process which might 
take place in the coJI1I11unities, A copy of the selected findings and 
questions is attached as achibit G. 

In the discussion that followed the exercise, it was suggested that 
presenting the data in a variety of settings will undoubtedly 
result in 1I1any different nactions. It is the job of the 
leadership team to identify conclusions and begin to act on them . 
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It was suggested that this work be done in the context of a broader
vision of goals for personnel In the community.

For the communities which Have not yet received data, it was 
suggested that It is not t*o early to begin to identify issues for
more detailed analysis. Communities were Invited to work with 
Ellen Goldring to brainstorm what they might like to know. Ellen 
is also available to help refine questions in consultation with a 
community.

It was suggested that If a community can agree on a certain 
intervention based on the results of the survey, it should 
undertake an educational process to involve leadership, both 
professional and lay, and encourage buy-in. CIJE will work with a 
community to develop this educational process.

This exercise was undertaken to do the following:

1. Show how data can be used to generate discussion.

2. Point to mine fields, such as multiple interpretation, which 
can result from the use of data.

3. Show how to begin to bring "nuggets" of information to 
particular populations.

The issue of whether to share the data among the communities was 
raised. The Professional Lives of Educators report has been 
completed in Atlanta and Milwaukee and is in process in Baltimore. 
On the basis of the documents now in hand, it appears that these 
are likely to be reports which could be shared among the three 
communities. However, it was concluded that no joint decision will 
be made until the Baltimore report is complete. This matter will 
be discussed at the next meeting of this group.

On the basis of the first report on the Milwaukee survey, it 
appears that this, too, is data which could be shared among the 
communities. However, no decision will be made until each 
community has had a chance to review its report. It was suggested 
that Milwaukee might consider sharing certain data that would help 
Baltimore and Atlanta design questions for analysis. It was 
concluded that the Mllwaulsee Steering Committee will discuss this 
and be in touch with the others, through Ellen.

If and when the communities agree to share the results of both 
reports, Adam Gamoran and Ellen Goldring would be willing to 
prepare an inter-community report. This might be useful in 
disseminating some of our findings beyond the three communities.
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IV. Engaging the Community in Pi seisin? Educators Survey and Implications

A. Introductory Remarks

The second stage in moving from the Educators Survey to an action 
plan is to engage the community in discussion of the reports. 
Roberta Goodman, field researcher from Milwaukee, was asked to 
describe her role in MilwatJkee in presenting the data from the 
Professional Lives of Educators.

B . The Milwaukee Experience

The dissemination process in Milwaukee was intended to be an 
educational one. It began by posing the following questions to
small groups:

1. How do people enter the field of Jewish education?

2. Are people satisfied with their work?

3. What do Jewish educators need to do their work?

After considering these questions and developing their own 
responses, groups were provided an executive summary of the survey 
along with an introduction to how the survey was formulated and a 
summary of the qualitative study on the lives of educators. 
Participants were then asked what surprises they found in the data 
and what they found that cenfirmed their views. This led to a 
discussion of the findings and their interpretations.

In discussion, it was note* that both Atlanta and Baltimore have 
begun a similar process, even before they have the results of the 
surveys. It is anticipated that early engagement will help 
communities be ready to review the data when it arrives.

This interactive, educational experience can serve as the basis for 
study, conversation, and debate in each community. It is 
anticipated that we will learn from the process and be able to 
apply it in other contexts as we move forward.

C . Community Mobilization Exercise

Each community was asked to spend time discussing how it might use 
the reports which will ens*1e from the Educators Survey process.
These include the quantitative study--the Educators Survey; the 
qualitative study--the Professional Lives of Educators; and the 
policy implications report which will synthesize the two.
[Exhibit H]
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It was noted that this process was intended as a simulation of what 
might happen in each of the communities. The step of discussing 
the reports is a major one to be taken In adopting a personnel 
plan.

D. Following is a list of the issues which communities raised as they 
discussed the use of the reports:

1. What gets disseminated and discussed, and with whom?

2. Whom do we want to buy in, and for what purpose?

3. How do we reach large rtimbars of people--teachers, professional 
groups, lay leaders and others?

4. How do we market the results?

5 . Who should be involved in answering these questions?

6. What is the role of the local commission in this process?

7. How does the senior ed\»cators survey fit into this picture?

8. Who will facilitate the discussions? What, is the role of CIJE
staff in this process? Can a core of local people be trained 
to present the data?

In further discussion of the marketing issues, it was suggested 
that we might consider marketing the results continentally at the 
end of this process. Mark*ting at a local level would help to 
engage the necessary constituencies and get the conversation going. 
Getting the comnunities to address the issue of personnel in terms 
of the data will raise consciousness and, we hope, mobilize 
additional support.

V . Pre-paring a Lead Community Personnel Action Plan

A. Introduction

The meeting resumed WednescLay morning with a reminder that our goal 
is to move the personnel agenda toward an organized action plan.
On Tuesday, the group looked at the process for completing the 
analysis of data and the discussion of the resulting reports. The 
next step is to determine how a planning committee might develop an 
action plan and what actiorv can be taken in the interim.

'da־ 11039
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An outline beaded "Planning Committee Prepares Action Plan" was 
distributed and participants were asked to discuss it in small 
groups. (Exhibit I)

B . Discussion

The first step in the planning of an action plan is to map current
and future situations. Th« following were Identified as additional 
issues which will not be answered by the Educators Survey:

1. Perceptions of educational leaders.

2. Availability of resources to provide for needs.

3. Demographic trends that impact on the numbers of teachers.

A. Plans currently under way in individual schools to deal with 
these issues.

5. An inventory of what is now available to teachers in the
community.

6. How to access untapped/unidentified human resources.

7. How to access leadership support.

It was suggested that one purpose of this mapping process is to 
mobilize community support. In addition to the information which 
can be gathered in this manner, a case can be made for engaging in 
efforts to upgrade personnel.

It was suggested that much of this is "old news." We are still
working with the same people and the same system. In response it 
was suggested that the first step is to get the current players 
involved In the process. This should help if a decision is later 
made to turn the entire process "upside down."

The following conceptual model for CIJE was developed during 
discussion. Approaches to personnel might be viewed in three 
distinct streams.

1. Personnel Action Plan:

Taking existing personnel realities and using an action plan to 
prioritize and improve upon them.

2. Reconfiguring the conception of personnel: Stretching existing
realities and building personnel to accomplish these
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reconfigured goals. !Vie Hebrew Union College work with five 
supplementary schools is an example.

3. The Educated Jew and goals projects: What are new models which
can be designed to reaonceptualize Jewish education?

A question was raised about how communities can establish 
relationships with funders now. It was suggested that this relates 
to the need to be able to gain access to local leaders. It was 
also suggested that CIJE work to engage foundations with the Lead 
Communities early in the process.

C. Following the process of Mapping, a community will begin to
determine appropriate strategies to address the issues raised.
Working together, they will lay out options and determine resources 
available. In this process, it was suggested that CIJE develop an 
inventory of projects and activities going on outside the Lead 
Community process which might be of use to the communities, An
example is the Hebrew Union College project to reconfigure
congregational schools.

In evaluating the action plan as it emerges, participants were 
reminded to apply the ׳,screens" of content, scope, and quality as 
described on the second page of Exhibit I.

It was suggested that each community work toward developing a first
"iteration" of an action plan for personnel by July 1994, for 
implementation which might begin as early as September 1994. One 
approach would be to take current institutions and stretch them as 
far as possible. Another is to "turn those institutions totally on 
their heads." Communities should ask themselves whether, based on 
our goals, we can achieve them as we are currently functioning.

Participants were reminded to keep the building blocks of community
.. mobilization and building the profession in mind as planning 
proceeds. Where these Intersect with work in the communities, CIJE
is prepared to participate.

It was suggested that we consider inviting Isa Aron to a future 
Lead Communities seminar to share the work Hebrew Union College is 
doing with congregational schools. This might help to inspire
communities to think about Jewish education from a different
perspective. As the communities work to develop personnel action 
plans and begin looking for resources to help with implementation, 
CIJE will plan to go to the training institutions for their 
involvement.
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Action Before the Action Plan

It was proposed that we consider new initiatives in personnel that 
could and should happen before an action plan is developed. What can 
we identify now to help move us toward our goals and give a sense of 
progress to the communities?

In order to bring about systemic change, It is important to have an
impact on the following three groups:

1. Lay leaders
2. Educational leaders
3. Teachers/educators

It was suggested that any action before the plan is developed should 
target these groups.

Any pre-action plan should pass the screens of content, scope, and 
quality. It should have goals, be undertaken systematically, and 
address an issue of concern.

The following list of possible actions before the action plan was generated 
for the priority groups;

Lav Leaders Education Leaders Teachers

• Judaica Upgrade 
of Early Child- 
hood Educators

• Senior Educator 
Program Recruitment 
(Target one from 
each LC for 1994

• Education Leadership 
"Course" for Day 
School Principals 
(Cross denominational)

• Best Practice Course-- 
Supplementary Schools

• Best Practice Course-- 
Early Childhood

• Best Practice 
Presentations

• Goals for Jewish 
Education

• Best Practices in 
Supplementary Schools

♦ Congregational Lay 
Leadership

As an example under lay leaders, a seminar might be developed on goals for 
Jewish education for a group of lay leaders (possibly also education 
leaders) from all three communities. They might spend a week to ten days 
in serious discussion of the Bducated Jew project and goals for Jewish 
education. This may need to be in Israel because of the unique resources 
available.

VI.
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The list of possible early action includes programs that CIJE could develop 
in cooperation with the Lead Communities. This would provide an 
opportunity to move beyond the planning stage in a relatively short time.
It would also provide a means to learn through action. It was suggested 
that these action items become an agenda for discussions of CIJE staff with 
the Lead Communities over the next several weeks. While some of the 
proposed projects require involvement of all three communities, others 
could be done by a single community.

It was noted that some of the proposed projects are currently under way in 
some form in one or more of the communities. There may be local experts 
who could help. For example, both Baltimore and Milwaukee are engaged in 
working with early childhood e<*ucators on Judaic content. Atlanta might 
wish to undertake this in consultation with the others.

It was suggested that a seminar on the goals project might be offered to up 
to seven people from each community. Bringing these people together to 
"translate" the Educated Jew concept into community and local institutional 
terms should help in development of an action plan.

After some negotiation, it was agreed that each community would decide by 
January 15 what action it wishes to initiate. This may be from the list 
presented above, or may be some variation which should then be discussed 
with CIJE staff for feasibility.

It was agreed that programs for day school directors might also be offered 
to supplementary school directers. It was also agreed that as CIJE staff 
visit the communities over the next 6-8 weeks, there will be further 
discussions about action before the action plan. Once there is a decision 
on the direction communities wish to take, CIJE will work with the 
communities to design the programs and determine the costs.

•:»
Open Issues Discussed

Issues which were Identified throughout the seminar were reviewed and 
briefly discussed.

A. What is happening with the national denominational institutions?

It was agreed that there should be presentations at future Lead 
Community seminars by the training institutions, describing their
innovative work.

B. What are the expectations of CIJE toward Lead Community programming,
projects, and planning?

VII.

CIJE expects a personnel action plan, work toward community 
mobilization, and development of action before the action plan. There
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is the expectation that a research component will accompany these 
actions.

C. How can various local entities be used to gain the buy-in of existing 
structures?

This question was left open.

D. What progress is being made with respect to national funding?

CIJE has been in touch with the Avi Chai Foundation regarding its 
interest and support for wcrrk with day schools. The Cummings 
Foundation has funded best practice work and is talking with us about 
support for paraprofessionals for supplementary schools. Meetings have 
been held with the Lilly Foundation and there is good potential for 
funding when Lilly resumes its grantmaking activities.

E. What help can the Best Practice project give in the areas of teen 
programming, family education, and adult education?

Work on best practices is in process with the JCC Association and on 
day schools. Conversations have also begun regarding best practices 
and the college-age student. Nothing has been done specifically in the 
area of youth and teens. It was suggested that before work could be 
done on family education, the concept would require further
clarification.

F._ How can we promote and communicate the Lead Communities' story on a 
local and national level?

CIJE is working with a consultant who will submit a proposal for public 
relations work. At the veiy least, she would develop a CIJE brochure 
and write articles for the various Jewish newspapers. It was suggested 
that she might also help in communication with foundations and funding 
sources.

Concluding Remarks

It was suggested that the next Lead Communities seminar be held in Atlanta 
on March 8 and 9, 1994. We will explore the possibility of convening at 
noon on Tuesday and concluding in late afternoon on Wednesday with the 
possibility of some programming which would introduce the group to 
Atlanta's Jewish community.

The meeting concluded with Alar* thanking everyone for their participation 
and noting that we are now on a track toward action.
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EXHIBIT A

Center for the Advancement of • 5 The Associated
*v• JEMSH COMMtiNfTY F a X iW n O N  OF &M.T1MORE
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COMMITTEE ON THE
■4
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>LVIN d. k a t z
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xCCUTlve OlR€CTCfl

MISSION STA TEMENT

The purpose of the Committee is to significantly impact and improve the

quality of Jewish education through personnel. We recognize the 

integrity of all individual constituencies, as well as the need for 

community-wide initiatives.

All programs and initiatives proposed by the Committee will be 

comprehensive in nature, yet responsive to the unique needs of different 

constituencies. In addition, each program must include an ongoing 

monitoring, evaluation and feedback component.
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EXHIBIT

Strategies 
November 15, 1993

High school or college age students:

* We will encourage and  enable every Jew ish person 13-25 years of age to 
participate in a{n educational) trip to Israel.

Teens:

We will design and *־  m arket a  range of finked formal and informal Jew ish  
educational program s th a t will engage the energies of teens, including 
^ u t not limited to:

Innovative day a n d /o r  su p p le m e n ta l high school
Israel program s
Cam ping
Socializing
Family R etreats
Com m unity Service
O ther inform al experiences.

D’vrai Torah:

* We will encourage the practice of presenting D’vrai Torah a t all 
m eetings a n d /o r  activities organized under community-wide Jew ish 
auspices and  observance of K ashrut and the recitation of Motzi and 
Birkat Hamazon.

, rofessional Jew ish  Educaton:

* We will fu rther develop the profession of Jew ish  education by 
addressing issues such  as:

R ecruitm ent
Training
Ongoing Professional Development
Retention
S ta tu s
Career ladders 
S tandards 
Benefits 
Certification
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Strategies 
N ovembe:r 15, 1993 

High school or college age students: 

• We Will encourage and enable every Je'\Vish person 13-25 years of age to 
parocipate in a(n educational) trip to Istael. 

Teens: 

• We will design and market a range of linked formal and informal Jewish 
educational programs that will engage the energies of teens, including 
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Lay Leaders:

* We will raise the level of Jew ish knowfedge of lay leaders through th e ir 
ongoing participation in Jew ish study.

Funding:
I

* We will develop and  implem ent an  ongoing process to provide increased 
funding for Jew ish education.

Reaching o u t to college aged youth:

We will develop a  strategy th a t m aintains a  substantive Jewish 
connection between Milwaukee and its College aged youth.

E ducational institu tions evaluations:

* We win encourage educational institutions to se t and  evaluating goals 
for them selves and  we will provide resources to a ss is t them  in this 
process.

Adults:

* We will organize/coordinate and m arket a struc tu red  Adult Jewish 
!Education program  from existing programs and new opportunitites, th a t 
vill add־ ress individual needs as related to knowledge level, depth of 
xeaming an d  sequence of courses with assistance in  course selection for 
individuals, and recognition for achievement.

Families:

* We will create opportunities for families to learn  an d  experience Jew ish 
life skills and  will develop parallel and iiteg ra ted  program s for parents 
and  children in appropriate settings.

tay ~aders: 

• We W1ll raise the level of JeWiSh lmowkdge of lay leaders through their 
ongoing participation in Jewish study. 

'Funding: 

• We will develop and implement an ongoing process to proVide increased 
funding for JeWish education. 

Reaching out to college aged youth: 

We will develop a strategy that mamu::.ns a s ubstantive Jewish 
connection between Milwaukee and Its tollege aged youth. 

Educational institutions evaluations: 

• We will encourage educational instituflons to set and evaluating goals 
for themselves and we will provtde reso,u-ces to assist them in this 
process. 

Adults: 

• We will organize/ coord1nate and marliet a structured Adult Jewish 
Education program from e:x:1.stlng programs and new opportunitites. that 
-v1ll address indMdual needs as related to lmowledge level. depth of 
.earning and sequence of courses wtth assistance in course selection for 
individuals, and recognition for achievement. 

Families: 

• We will create opportunities for famill~ to learn and e.-xpertence JeWish 
life skills and will develop parallel and iltegrated programs for parents 
and children in appropriate settings. 
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EXHIBIT C1

Council for Initiatives in Jewish Education

Projected First Year Outcome's in Personnel
)

C ritica l P a th  to Developing Individual Lead Com m unity P ersonnel
Action H a n

OverView

I. Data Analysis Completed

II. Reports Discussed

III. "Action" before the Action Plan: Pil6t Projects

IV. Planning Committee Prepares Action Plan

V. Action Plan for Personnel Discussed in Community

VI. Stages of Implementation

EXHI:OIT C 

Council for Initiatives in Jewish Education 

Projected First Year Outcome's in Personnel 
I 

Critical Path to Developing Individual Lead Community Personnel 
Action Plan 

I. Data Analysis Completed 

II. Reports Discussed 

Overview 

III. 11Action" before the Action Plan: Pilot Projects 

IV. Planning Committee Prepares Action Plan 

V. Action Plan for Personnel Dis.cussed in Community 

VI. Stages of Implementation 
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EXHIBIT D

Council for Initiatives in Jewish Education 

Projected First Year Outcomes in Personnel

Critical Path to Developing Individual Lead Community Personnel Plan

I. Data Analysis Completed

A. Professional Lives of Educators

B. Educator’s Survey

*survey administered

*what are the critical questions we want to have answered

*who will convey them to Ellen

*data analysis returned to communities

C. Report on Policy Implications Received from Ellen and Adam

- l ‘-
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EXHIBIT E

II. Reports Discussed

Goals of the discussions:
To shape the personnel plan o f the community
To engage the leadership — lay and professional in a discussion about the 
issues o f personnel in the community

I

A. Professional Lives of Educators

*what do we want to come out of the discussion?
*who should lead and organize the dfecussion?
*who should the participants be?
*when?

B. Educator’s Survey

*what do we want to come out of the discussion?
*who should lead and organize the discussion?
*who should the participants be?
*when?

C. Policy Implications Report

*what do we want to come out of the discussion?
*who should lead and organize the dfecussion?
*who should the participants be?
*when?

he resu ג lt of these discussions: policy im plications for action plan

רז י
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EXHIBIT F

CIJE: MONITORING, EVALUAT&ON, AMD FEEDBACK PROJECT

Tonics Addressed by the Educator Survey

1. Profiles of Teachers!
A. General Background: Who atfe the teachers in our community?

(Background section: Q 33-66)
For example: Gender, Jewish affiliation, ritual observance,

income־, etc.

B. Training: What is the educational background and training of
the teachers in our community? To what extent are 
they formally trained in education and Judaica?

(Q 57-60)
For example: What degrees do they hold? In what subjects?

Kow many hold teaching certificates?

C. Previous Work Experience: What work experiences do our
teachers have?

(Q 6-11)
For example: How stable is our workforce? (Q 9, 10)

Kow experienced is our workforce? (Q 11)
What socializing experiences do teachers 
have? Do most teachers have experience as
youth group leaders and camp counselors?
(Q 6)

**These sections can also be part of the discussion on 
careers.

D. Present Work Settings: What is the nature of our teachers'
work?

(Q 20-28, 33-35)
. For example: How many schools do they teach in?

Are they full time or part time? How many
hours do tbey work? Would they like to be
full time? Which benefits are available? 
Advantages and disadvantages of working in 
more than ofce school?

2. Careers in Jewish Education
A. Recruitment: How are teaciers recruited and attracted?

(Q 1, 29, 3 2, 35, 37)
For example: Why did the teachers first become Jewish

educators? How did they find their positions? 
What affected their decision to work at a 
particular echool?

B. Retention: What are the teachers7 future plans?
(Q 2, 61)
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3. Professional Development: What are the opportunities for
teacher professional development?

(Q 12-19, 30)
For example: To what extent do teachers participate in

different tj־pes of professional development 
activities? What is their assessment of these 
activities? What skills and knowledge would 
they like to develop further? Who is providing 
help and suj^port?

4• Sentiments About Work as a Jewish Educator: How do th
teachers feel about titeir work?

(Q 3 ,  4 ,  5)
For example: What is their level of satisfaction?

Da they feel respected by others in their 
community?

Examples of Specific Questions the survey Can Address:

The following issues pertain to careers and will suggest 
implications regarding retention:

What is the relationship between a teacher's perception that s/he 
has a career in Jewish Education (Q 2) and:

Q 36 working full or part time
Q 56 importance of income from Jewish education
Q 3 3 benefits
Q 5 overall job satisfaction 
Q 26 work setting
Q 8 having experience in general education
Q 61 future career plans
Q 22 hours of work

These analyses will address such questions as: Do
teachers who perceive they have a career in Jewish 
education typically work in day schools? Are there 
supplementary school teachers who perceive they have a 
career in Jewish education? Is a teacher's perception of 
having a career related to the hours he/she works, having 
experience in general education, or being offered certain 
benefits?

What is the relationship between future career plans (Q 61) and:
Q 26 setting
Q 36 working full or part time

What is the relationship betweert the importance of the income from 
Jewish education (Q56) and:

Q 36 working full time or |3art time
Q 26 settingQ 33 benefits
Q 5 overall satisfaction
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What is ־the relationship between receiving certain benefits (Q 33) 
and:

Q 3 6 working full or part time 
Q 26 setting

What is the relationship between seniority at the present school 
(Q 9) and:

Q 5 overall satisfaction 
Q 2 perceptions of having a career 
Q 36 working full or part time

The following belongs to the section an Careers-Recruitment:

What is the relationship between having experience in general 
education (Q 8) and:

Q 36 working full or part time 
Q 5 job satisfaction 
Q 26 setting
Q 56 importance of income from Jewish education

Q What is the relationship between educational training (Q 50 or 
Q 60) and:

<2 2 perception of having a career 
Q 26 setting
Q 36 working full time or part time

The following issues pertain to settings:

What is the relationship between working in a particular setting 
(Q 26) and:

Q 22 hours of work 
Q 36 full/part time educator 
Q 5 overall satisfaction icale

The following analyses pertain to the Professional Development 
section of the report:

What is the relationship between seniority (Q 9)and:
Q 14 overall helpfulness cf workshops 
Q 3 0 overall help and supptrt received 
Q 16 areas desired for skill development 
Q 17 areas desired to increase knowledge

For instance: Are veteraln teachers more likely than
novice teachers to indicate that in-service opportunities 
were not helpful? Do the teachers' perceived needs of 
skill development and knowledge differ by teacher 
seniority?
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were not hel pfu l? Do the teachers' perceived needs cf 
skill development and knowledge differ by teacher 
seniority'? 

• 

, . 

I 
I 
I ., 

.1 
I 



What is the relationship between overall helpfulness of workshops 
(Q 14) and:

Q 2 6 setting
Q 58 or 60 educational traihing

For instance: Do day school, supplementary school, and
pre-school teachers view the adequacy of inservice 
differently? Do teachers with higher levels of formal 
education view in-service differently than teachers with 
lower levels of formal eductation?

What is the relationship between level of help and support received 
(Q 30) and:

Q 26 setting
Q 58 or 60 educational trailing

What is the relationship betweeh holding a license in Jewish or 
general education (Q 60) and:

Q 16 areas desired for skill development
Q 17 areas desired for increased knowledge

What is the relationship between setting (Q 26) and:
Q 16 areas desired for skill development
Q 17 areas desired for increased knowledge
0 12 whether in-service is required

What is the relationship between overall helpfulness of workshops 
(Q 14) and: 

Q 26 setting 
Q 58 or 60 educational traihing 

For instance: Do day school, supplementary school, and 
pre-school teachers view the adequacy of inservice 
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education view in-service differently than teachers with 
lower levels of formal edudation? 

What is the relationship between level of help and support received 
(Q 30) and: 

Q 26 setting 
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What is the relationship betweeh holding a license in Jewish or 
general education (Q 60) and: 

Q 16 areas desired for skill development 
Q 17 areas desired for increased knowledge 

What is the relationship between setting (Q 26) and: 
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Developing a Personnel.Plan for Your Community

EXHIBIT G

AN EXAMPLE: Using Data aboufc Professional Development of
Jewish Educators

Background:

Half of the Jewish educators in Milwaukee (N=92) have at least one 
degree in education. One thirtl of Milwaukee educators (33.3%, 
N=61) hold a graduate or professional degree. Over two-fifths 
(43.3%) have certificates in geiieral education.

Selected Findings:

MilwauJc.ee educators were asked, "How helpful were the workshops 
.!at you attended in the past two years in the following areas 
(Judaic subject matter, Hebrew language, Teaching methods, 
Classroom management, New curricula, Art/Drama/Music) ?'״.

The results indicated that educators with college and university 
degrees who majored in any type of education (e.g., curriculum and 
instruction, reading, special ecSucation) are less pleased with the 
helpfulness of workshops than is the group of Milwaukee educators 
as a whole. Those with degrees in education rate the workshops as 
less helpful than other educators.

Next, Milwaukee educators were asked, "In which of the following 
areas do you feel you would like to develop your skills further?" 
(They were instructed to check all the areas that interest them). 
Overall, more teachers are concerned with, improving child 
motivation skills than any other area of skill development- The 
next most popular skill area is creating materials followed by 
classroom management, curriculum development, and parental 
involvement. These results are presented in the following table:

RANK OF SKILL DEVELOPMENT AREAS
SKILL DEVELOPMENT AREAS NUMBER
I. CHILD MOTIVATION SKILLS 127

II. CREATING MATERIALS 112

III. MANAGEMENT SKILLS 92

IV. CURRICULUM DEVELOPMENT 90

V. PARENTAL INVOLVEMENT 83

VI. CHILD DEVELOPMENT 69

VII. LESSON PLANNING 56

VIII. COMMUNICATION 55

IX. OTHER (INCLUDING ART) 10

., 

EX1UBIT G 

Develooing a Personnel.Plan for Your community 

AN EXAMPLE: Using Data about Professional Develooment o~ 
Jewish Bducators 

Backarout1d: 

Half of the Jewish educators in Milwaukee (N=92) have at least one 
degree in education. One thi:rtl of Milwaukee educators (33.3%, 
N=61) hold a graduate or profetssional degree. Over two-fifths 
(43.8%) have certificates in general education. 

Selected Findinqs: 

Milwaukee educators were 
.1at you attended in the 

(Judaic subject matter, 
Classroom management, New 

asked, " How helpful were the workshops 
past two years in the following areas 

Hebr<e.w language, Teaching methods, 
curriizula, Art/Drama/Music)?" . 

The results indicated that educti.tors with college and university 
degrees who majored in any type of education (e.g., curriculw:i and 
instruction, reading, special education) are less pleased with the 
helpfulness of workshops than is the group of Milwaukee educators 
as a whole. Those with degrees in education r ate the workshops as 
less helpful than other educators. 

Next, Milwaukee educators were asked, " In which of the following 
areas do you feel you would like to develop your skills further?" 
(They were instructed to check all the areas that interest t~em). 
Overall, more teachers are concerned with improving child 
motivation skills than any other area of skill development . The 
next most popular skill area ;is creating materials followed by 
classroom management, curric\llum development, and parental 
involvement. These results are presented in the following table: 

~ OF SKILL DEVELOPMENT AREAS 
SKILL DEVELOPMENT .:.REAS NUMBER 
I. CHILD MOTIVATION SKILLS 127 

II. CREATING ~-~TERIALS 112 

III. MANAGEMENT SKILLS 92 

IV. CURRICULUM DEVELOPMENT 90 

v. PARENTAL INVOLVEMENT 83 

VI. CHILD DEVELOPMENT 69 

VII. LESSON PLANNING 56 

VIII. COMM1JNICATION 55 

rx. OTHER (INCLUDING A..'qT) 10 



Then, we asked whether teachers in different settings indicate 
different needs for professional growth. The results indicate 
that teachers in different settings often have different 
priorities. For each skill development area in which teachers 
wish to grow, the total number of teachers interested were 
reported by their teaching setting. The results are reported in 
the next table:

% OF TEACHERS DESIRING SKILL DEVELOPMENT BY SETTING 

SKILL SETTINd
DAY
SCHOOL

SUPPLEMENTARY
SCHOOL

PRESCHOOL OTHER

CHILD MOTIVATION 32.8% 36.9% 21.3% 9 . 0%

CREATING MATERIALS 31.5% 33.9% 25.0% 4 . 6%

MANAGEMENT 23.9% 40,0% 2 1 .1% 1 0 .0%

CURRICULUM DEVELOPMENT 32 . 2% 36.8% 23 . 0% 8 .0%

PARENTAL INVOLVEMENT 21.3% 42. 5% 27 . 5% 8 . 8%

CHILD DEVELOPMENT 35.8% 28.4% 28.4% 7.5%

LESSON PLANNING 25.5% 49 . 1% 18.2% 7.3%

COMMUNICATION 20.4% 3 3.3% 29 . 6% IS . 7%

TOTAL POPULATION 3 2.4% 42 , 2% 20.5% 5.4%

This table suggests, for example, that supplementary school 
teachers are highly interested in lesson planning and parental 
involvement, while communication is relatively more important to 
those in preschools.

Questions:

1) What issues do these findings address?

2) What do these findings mean? What do they say?

3) What policy implications do these findings have for personnel 
planning in your community?
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EXHIBIT H

Lead Community Seminar —  Exercise II (Tuesday Evening)

Community Mobilization Exercise for Discussing Data

For־ discussion by community teams:

As you discuss the three different kinds of data reports on
personnel which you will have available, think about the following
issues for each:

With whom will each of these reports be discussed?
WHO Will idUillUCLIptJ

same for eveiy group)?

When will discussion take place?

What will be the results of the discussion?

What will happen to the results? How will they be
fed into other discussions held by other
groups?

By what mechanism will all these conversations be 
pulled togetier— deepened, enriched?

How will communal consensus be reached such that
stakeholders feel that they have been part of 
the process and part of the whole?
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EXHIBIT I

(U, Planning Committee Prepares Action Plain

A. Mapping current and future situations:

1. Implications of data analysis reports- results of Step II above, 
(recruitment, pre-and in-service needs, shortages, etc.)

I

2. Predict future needs with input from local educators

* demographic trends
(does community have demographic data, e.g. need for early 

child ed.?)
* retirements
* impact of plans of individual institutions in community

(are there plans on the books for expansion of day school into 
high school, family educator positions in synagogues, new 
Israel programs)

3. Current and future financial picture
(campaign, community foundation, endowments, grants)

Results =  Issues in Personnel that our com m unity needs to address
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B. So what are we going to do?

1. What are appropriate strategies to address issues raised by mapping?

*best practice currently available
*new ideas to community’s issstes (e.g. programmatic, structural)

2. Lay out options and resources available
(resources include things like: l<*cal, national, international 
training institutions; denominations; local universities, etc.)

3. Apply "screens" of content, scopa and quality to options

scope:
*does initiative cover major settings and institutions in which all or most of 
education takes place?
*will all or most people in the community be touched by the initiative?
*is the initiative aimed at effecting profound and lasting change?

content:
*is the initiative substantive, content-filled, thoughtful?
*is it based in a projection of a vision of Jewish education with a striving 
toward specified goals?
*is it reflective of the learnings from "Best Practice"? 

quality:
*can we say that the project is characterized by high standards that can be 
made explicit and cannot be met by the status quo?
*does it live up to the goals which have been articulated?
*does it have a monitoring, evahiation, feedback component built in?

4. Cost out options

5. Feasibility of options

*resources (human and financial) available 
*demands of scheduling, etc.

6. Prioritize the options

Results: An Action P lan  in Personnel for our Com m unity
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V. Action Plan for Personnel Discussed in (Community

A. Where will action plan be discussed?

B. When?

C. By whom?

D. Projected outcomes (pilot projects)

E. Who is responsible to carry the plan out?

VJ.Stages of Implementation

A. Plans

B. Who provides service?

C. Funding

D. Timetable

J 3 ־
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TO:

FROM: Marvin Lender and Shoshana S. Cardin

DATE: May 20, 1994

SUBJECT: Progress Report and Upcoming Activities

We're pleased to report that the Commission is now beginning to hit its stride and 
that we anticipate an acceleration of activity over the next few months leading to an 
interim public presentation of our progress next November (the Commission's first 
anniversary).

Our Commission meeting on April 25 and, especially, the extensive sessions he’d by 
the working groups surrounding that meeting have produced a clear and focused 
agenda for the next stages in the Commission's work. Enclosed are a summary of the 
Commission meeting and status repons on each of the four working groups.

As we had anticipated, the primary need emanating from these meetings is for a 
systematic information gathering process, geared to the areas identified by the 
working groups as their primary foci of concern. We will be undertaking this 
information gathering, guided by the working groups and utilizing Commission 
members, sta££ consultants, and organizational resources of institutions represented 
on the Commission, over the next several months. Looking at the breadth o f the 
agenda identified by the working groups, it is clear that we will not be able to 
undertake everything (e.g., original research) at once. However, we believe that it 
will be possible to pull together by the end of the summer a great deal o f what the 
groups are seeking in order to formulate initial recommendations and action plans. 
This is our target timetable.

In the interim, we plan to convene the Commission during the summer in order to 
deal with several other items we have identified in the past as important elements of 
our work. One of these is the place of Israel, both with respect to the continuity 
agenda in general and the work of the Commission in particular. A second is
f b s ie r in y  m u tu a l  aw < u « 1 css <i11d exploring po33ibilitjc3 fo r  o?tpando<i coopera tion

among various major continuity initiatives already underway at the continental level
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״  including activities of the religious movements, other organizations represented on the 
Commission, and Jewish foundations. Several coalitions and consortia are already functionina, 
including the Council for Initiatives in Jewish Education (CIIE) and the consortium on the Israel 
experience led by the CRB Foundation, whose work is central to the Commission's objectives.

We are proposing to hold a Commission meeting to deal with these agenda items on T u e sd a y , 
July 26, from 10:30 am to 4:00 pm. To make this a bit more convenient for those who must 
come in from outside New York, we are looking into arranging this meeting as a "fly-in” at a 
Newark Airport hotel. To help us in our planning, please return the enclosed reply sheet 
indicating whether you plan on attending the July 26 meeting and if you prefer a Newark 
Airport or M anhattan site to the Commission office no later than Tuesday, May 31.

In addition to this full Commission meeting, each working group will be scheduling its own 
meetings (whether by conference call or face-to-face) to move forward with its agenda.

From the outset o f the Commission's work, we have recognized that advocacy on behalf of 
Jewish continuity to key institutional actors would be one of the Commission's primary 
responsibilities. For this reason, we believe that we should take advantage of the General 
Assembly of the Council of Jewish Federations next November 14-19 in Denver, Colorado to 
present a public progress report on the Commission's work. In fact, our pian is to be a highly 
visible presence at the GA. We are working with CJF to identify a time for the Commission to 
meet during the week of the General Assembly (by which time we expect to have several 
recommendations coming from the working groups upon which to act). In addition, the GA 
program sessions dealing with Jewish identity and continuity will be organized around the 
themes of our working groups. We will use these as opportunities to engage the broad array of 
local and continental leaders from within and beyond the federation system who attend the GA in 
dialogues about our concerns and ideas.

As you can see, there is much work for us to do, but also great prospects for the Commission to 
begin to have an impact during the coming six months. We will need and be seeking the active 
involvement of every Commission member as we make the move from issues to action. As 
always, please feel free to communicate with us and with the Commission staff with your ideas, 
suggestions, and concerns.

We look forward to seeing you on July 26 to continue our work together.

i3«as13r13 01־

., 

•- including activities of the religious movemc:m, other org:miz.a.tions represented on the 
Commission, and Jewish foundations. s~veral coalitions and consortia. are already functioning, 
including the Council for Initiatives in k\vish Education (CIJE) and the consortium on the Israel 
C."<perience led by the CRB Foundation, whose work is central to the Commission's objo::tives. 

We are proposing to hold a Commission m~ting to deal with these agenda items on Tuesday, 
July 26, from 10:30 am to 4:00 pm. To make this a bit more convenient for those who mUSt 
come in from out.side New York, we are looking into arranging this meeting as a "fly-[n" at a 
Newark Airport hotel. To help us in our plannin6, ple:ise return the enclosed reply sheer 
indicating whether you plan on attending the July 26 rn~ting and if you prefer a Newark 
Airport or Manhattan site to the Commission office no later than Tuesday, May 31. 

In addition to this full Commission meeting, ~ch working group will be scheduling its own 
meetings (whether by conference call or face-to-face) to move forward with its agenda. 

From the outset of the Commission's work, we have recognized that advocacy on behalf of 
Jewish continuity to key institutional actors would be one of the Commission's primary 
responsibilities. For this reason, we believe that we should take advantage of the General 
Assembly of the Council of Jewish Federations next November 14-19 in Denver, Colorado to 
present a public progress report on the Commission's work. In fact, our pian is to be a highly 
visible presence ac the GA We are workir.g with CJF to ide.'ltify a time for the Commission to 
meet during the week of the General Assembly (by which time we e.'<pec: to have several 
recommendations coming from the working groups upon which to act). In addition, the GA 
program sessions dealing \¥ith Je·Nish identity and continuity will be organized around the 
themes of our won..;ng groups. We will use these as oppommiries to engage the broad array of 
local and contine.'1tal l~ders from within and beyond the federation system who attend the GA in 
dialogues about our concerns and ideas. 

As you can see, there is much work for us to do, but also great prospects for the Commission to 
begin to have an impac.: during the rorrung six months. We will need and be seeking the ac:ive 
involveme:1t of every Commission member ;;.s we make the move from issues to ac!ion. As 
always, please feel free to <;ommunicate wich us and with the Commission staff with your id~, 
suggestions, and concerns. 

We look forward to s~:.ng you on July 26 to continue our work together. 



North American Commission 
on Jewish Identity and Continuity

COMMISSION MEETING -  APRIL 25, 1994 

MEETING SUMMARY

I. Welcome and introduction

Shoshana S. Cardin, Vice Chairman of the Commission, opened the meeting and 
read a letter from Marvin Lender, Chairman, expressing his regret at being unable 
to be present due to his participation in the special solidarity mission to Israel in 
the wake of terrorist attacks on Israeli citizens. Mrs. Cardin welcomed a number 
of new members of the Commission and urged all Commission members to share 
information about activities of their organizations to promote Jewish identity and 
continuity.

II. D ’var Torah

Professor Joe Reimer of Brandeis University delivered the D ’var Torah. He cited 
a comment of Prof. Hilary Putnam on the linkage among several verses in 
Parashat Kedoshim (Lev. 19:16-18). We might read these verses as follows: If 
we can control the impulse for talebearing by appropriately critcizing our 
neighbors when called for (hochachati), then we can deal with our own potential 
for hatred and truly love our neighbors as ourselves.

Prof. Reimer noted that loving one’s neighbor as oneself itself involves the 
potential for jealousy and sets up a tension. We on the Commission are in this 
relationship to one another to some extent, and we should not deny this entirely. 
We should understand that the love comes from balancing our work together with 
the recognition that we will sometimes disagree. We can handle this tension and 
work for the common good.

HI. Reports from Commission Working Groups

Three of the four Commission working groups met prior to the Commission 
meeting (the fourth met following this meeting). They reported on their progress 
as follows:

1. Group 1: Promoting Jewish Growth

The group focused initially on identifying the experiences that promote change in 
us and catalyze Jewish growth. It recognized the tension between focusing on so- 
called 'transformative״ experiences and on the ongoing process of growth that 
may link and undergird these experiences.
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The group posed three key questions:
1) How can we replicate the most potent experiences so that more Jews take advantage of 

and are touched by them?
2) What are the obstacles preventing the wider propagation of these experiences?
3) What additional knowledge do we need in order to identify and replicate these

experiences?

The group decided to focus on three target populations: families; adolescent youth; and adult 
"seekers" (Individuals looking for and open to Jewish growth opportunities).

In its next stages, the group will seek to expand its understanding of "effectiveness" in 
promoting Jewish growth (where are we effective? what are the elements of success?) and of 
how to activate a sense of responsibility in the lay population.

2. Group 3: Strengthening Institutions and Building Communal Cooperation

The group developed a statement of its goal: To strengthen the capacity of institutions to 
serve as effective settings for Jewish learning and for Jewish identity formation and its public 
and private expression. Coalition-building is a means of accomplishing this and of creating a 
more vital Jewish community.

The group emphasized the role of local initiatives and the need both to document what is 
already occuring and to promote such initiatives. It identified key components of success, 
including: developing a true partnership process, leadership training and development, 
professional collaboration, and increased funding.

At the continental level, the group urged activity to encourage local initiatives, including 
developing a shared vocabulary and vision and the preparation of lay and professional 
leaders. The group also focused on the barriers which often prevent initiatives at the local 
and continental levels.

Finally, the group discussed how to encourage and assist institutions to carry out their own 
processes of self-examination, capacity-building, and renewal, including through advocacy, 
creation of appropriate materials, and provision of facilitators.

The group will continue its work through ongoing communication among its members, 
investigation of several key questions, coordination with the other groups, and preparation of 
a progress report.

3. Group 4: Creating Continental Partnerships

This group reported on the first part of its meeting (the second taking place after the 
Commission). In its initial working session, the group identified the five areas on which it 
would focus as components of a continental agenda:
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more viral Jewish community. 

The group emphasized the role of local initiatives and the need both to document what is 
already occuring and to promote such irJtiatives. It identi:fied key components of success, 
including: developing a true partnership process, le:idership training and developmen~, 
professional collaboration, and incre:a.sed funding. 

At the continental level, the group urged activity to encourage local initiatives, including 
developing a shared vocabulary and vision and the preparation of lay and professional 
le::iders. The group also focused on the barriers which of.en prevent initiatives at the local 
and continental levels. 

Finally, the group discussed how to encourage and assist institutions to carry out their own 
processes of self~ination, c:ipadty-building, and renewal, including tlirough advocacy, 
creation of appropriate materials, and provision of facilitate~. 

The group will continue its work through ongoing communic..-tion among its members, 
investigation of several key questions, coordination with the other groups, and preparation of 
a progress report. 

3. Group 4: Cre1ting Continental Partnerships 

This group reported on the first pan of its meeting (the second taking place after the 
Commission). In it.:s initial worlcing session, the group identified the five ar~ on which it 
would focus as components of a continental agenda: 

.. ·-. . 
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1) advocacy and mobilization around Jewish continuity
2) professional development
3) building a research and evaluation capacity
4) networking and information sharing and dissemination
5) developing frameworks for ongoing collaborative planning.

IV. Moving from Issues to Action: The Challenges Ahead

Mrs. Cardin introduced Peter L. Szanton, a specialist in strategic planning who has been 
serving as a consultant to the Commission, to comment on the challenges facing the 
Commission and how, from his perspective, the Commission can maximize its impact.

Mr. Szanton noted that the challenges facing the Commission are formidable for several 
reasons:
1. We are trying to swim against a strong tide in an American culture which erodes 

particular identities.
2. We lack good evidence as to what really works in promoting Jewish identity and 

continuity.
3. Our objective is not clearly specified.
4. Our instincts are shaped by prior experience; we may not be tuned to the attitudes of

current youth.
5. It will be difficult to get agreement on more than generalities.
6. Even if the Commission develops answers, it will be difficult for it to affect events,

since it does not command institutions and resources.

Despite these difficulties, there are important elements o f promise underlying the 
Commission’s work:
1. The community is now alert to the situation, which is a pre-condition for action.
2. We have an able community, with many resources available to be mobilized.
3. There is an abundance of natural experiments at work. We can learn from both 

failures and successes.

Mr. Szanton asked how this continental Commission could add value to the work already 
underway. A key element is to identify the target audiences (local institutions, national 
agencies, Jewish foundations) and to consider what they need to hear and learn from the 
Commission. One item is what is being tried, where, and to what effect. A second is to be 
alerted to what will be most difficult for them to do -- and to put the Commission’s weight 
behind the need to do these despite the difficulty. For example, other actors, especially local 
commissions, are likely to find it difficult to a) be sufficiently selective in choosing target 
populations, programs to support, and insisting on quality; b) integrate individual initiatives 
to create *systems of learning" and maximize reinforcement; and c) assess their work.

For the national and continental agencies, the task is to deal with those issues that cannot be 
dealt with adequately on the local level alone and which are not yet being fully addressed.
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Mr. Szanton urged that the Commission recognize that the situation that called it into being is 
not a problem to be solved, but a condition to be lived with — hopefully for a long time. We 
must build up the learning for how to do this.

The Commission’s goal must be to produce effects, not just a report. It can do this by 
preparing a persuasive report, that tells needed truths in a convincing way; by ongoing 
advocacy; and by keeping score on the progress being made through assessment and 
development of a continental evaluative capacity.

V . Updating our Self-portrait: New Insights from  the National Jewish Population
Survey

Mrs. Cardin introduced Dr. Barry Kosmin, Director of Research for the Council of Jewish 
Federations and of the North American Jewish Data Bank at CUNY, and primary researcher 
for the 1990 National Jewish Population Survey.

Dr. Kosmin reported on the continuing analysis of the survey results by a number o f scholars 
which are broadening and deepening our understanding of the American Jewish populace. He 
highlighted several key findings and issues that expand on the portrait widely presented in the 
American Jewish media.

• The age distribution of American Jews is far from uniform. There is, e.g ., a 
"missing generation״ now in their fifties. There is also a bulge in the population of 
young children today (a baby boom echo effect), but among whom the proportion 
identified by their parents as "Jewish by religion" is lower than in the past. These 
young children are now "up for grabs, ״ and whether we get them on tracks of Jewish 
identification and involvement may be a key for the future.

• Patterns of affiliation differ greatly by age cohort. Overall, about 50% may be
considered "joiners," but the percentages vary quite considerably, with younger Jews 
typically less involved than older ones. On some attitudinal measures of Jewishness 
there is relative consistency across age cohorts (e.g., high percentages at all ages say
that their Jewishness is important to them), but there is a fall-off from older to
younger Jews both in affiliation and in the extent to which social relationships are 
primarily with other Jews. The latter has profound implications for the rates o f 
intermarriage. Overall, there is a compbtity of behavior across cohorts.

• The societal context for Jewishness is important. This shows up in regional 
variations, where Jews appear to follow general characteristics (e.g., Westerners are 
less religious) as well specifically Jewish patterns of variation.

V I. Next Steps

Mrs. Cardin announced that working group materials will be shared with all the Commission
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members as they are developed. We will try to schedule a Commission meeting over the 
summer, probably in July, to deal with a variety of issues on the full Commission’s agenda. 
The fall meeting will be held in Denver, CO, during the week of the GJF General Assembly 
(November 13-19). Our objective is to put the Commission’s work clearly in front of the 
delegates to the GA as part of the Commission’s advocacy role. The specific date for the 
meeting will be announced as soon as possible.

Mrs. Cardin thanked the members of the Commission and expressed her conviction that we 
are coming together as a group and beginning to exmplify the phrase: Yachnd skivtei Yisrael.
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WORKING GROUP 1: PROMOTING JEWISH GROWTH

Three target populations:
1. families (from marriage onward)
2. youth
3. adult "seekers"

Objective: maximizing their Jewish growth and connection to the 
Jewish community

1. identifying the elements of effective growth experiences and 
propagating these more broadly (i.e., to wider population 
segments and in additional programs)

2. developing new role patterns for lay people and professionals 
working together — mobilizing the committed community and 
using professionals as catalysts and networkers for lay activism

3. endorsing the continuing priority of those activitties (e.g., 
formal schooling) which promote ongoing growth (i.e., an 
overall strategy involving both formational and transformational 
experiences)

4. specific areas for action, including:
a. intervention strategies to help Jewish family formation at 

the point of marriage
b. greater use of technology (e.g., computer networks)
c. development of program banks, networking, 

dissemination
d. evaluation

Three sub-groups continue to work to establish priorities and 
recommendations in their areas

1. further analysis of ״effective experiences" (what makes them 
work? how could they be expanded / replicated?)

2. exploration of strategies for activating lay populations and 
enhancing their sense of responsibility
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WORKING GROUP 2: ENGAGING DIVERSE POPULATIONS

Target population: young adults (between campus and family)

Objective: More young people expressing an active Jewish identity (in 
one or more ways) and associating with other Jews

1. a profile of the target population in its diversity — who are they? 
what motivates them, generally and Jewishly? what are the 
banners to Jewish self-expression? etc.

2. broader utilization and marketing of existing effective vehicles 
for engaging this population

3. expanded discussion and a new language in the community for 
engaging this population — making real space for them

4. specific recommendations regarding promising strategies

1. identify and prioritize the populations we are seeking to engage -
describe the diversity along several dimensions (e.g., cohort 
characteristics vs. life-cycle characteristics; uninterested vs. 
unaware)

2. inventory — who is doing what in this arena?
3. rcscarch — draw on existing studies or research underway
4. advocacy to encourage new thinking, language, discussion
5. develop priority recommendations for action

1. compile existing information — cull existing research
2. meeting with knowledgeable people

FOCUS/GOAL:

POSSIBLE
OUTCOMES:

WORK PLAN:

NEXT STEPS:
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WORKING GROUP 3: STRENGTHENING INSTITUTIONS AND BUILDING 
COMMUNAL COOPERATION

to strengthen the capacity of institutions to serve as effective • 
settings for Jewish learning and for Jewish identity formation 
and its public and private expression 
coalition-building as a means of accomplishing this and of 
creating a more vital Jewish community

endorsement and dissemination of information, models, and 
analysis to support local initiatives aimed at these goals, 
including:
a. local leadership development and training
b. collaboration of professionals across categories
c. fostering respect between lay leaders and professionals
d. increased funding from federations and foundations for 

such initiatives
promoting institutional self-assessment, capacity growth, and 
renewal, through
a. informed advocacy
b. creating self-assessment criteria and materials
c. providing facilitators to aid institutions in this work 

L encouraging national institutions (including Commission
constituents) to support these goals through
a. developing a common vision
b. encouraging local initiatives
c. producing effective professional leaders
d. identifying, assessing the reasons for, and implementing 

solutions for critical areas of professional leadership 
shortage

reducing the barriers to achieving these goals through
a. research and experimentation re identity formation., etc.
b. efforts to develop shared values and vocabulary while

increasing appreciation for diversity
c. increasing funding from individuals, foundations, and 

federations, which will require closing the gap between, 
foundation, institutional, and communal priorities

1. information gathering — what is already happening? what has 
been learned? is there literature on these issues?

2. maintaining active communication among the working group 
members

3. coordinating the group’s agenda and recommendations with the 
other woriting groups

FOCUS/GOAL: 1.

2

POSSIBLE 
OUTCOMES: 1

WORX PLAN:
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4. preparing a progress report

1. circulate summary of the April meeting for comments
2. obtain answers to key questions, including by polling group 

members for their knowledge

NEXT STEPS:NEXT STEPS: 
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WORKING GROUP 4: CREATING CONTINENTAL PARTNERSHIPS

1. strengthening advocacy and mobilization on behalf of Jewish 
continuity

2. strengthening professional development
3. enhancing the community’s research and evaluation capabilities
4. expanding networking and information dissemination, including 

replication/adaptation of effective models
5. promoting ongoing continental collaboration in the area of 

continuity planning

1. advocacy:
a. identification of target audiences for advocacy efforts
b. assessment of effective approaches for reaching these 

audiences
2. professional development

a. analysis of the current situation re training, e.g., is the 
problem primarily one of supply or demand (lack of 
candidates or lack of places to train)?

b. creative new approaches to recruitment
c. analysis of potential models for recruitment, training, and 

retention drawn from general education (e.g., Teach 
America, paraprofessionals, etc.)

d. Commission statement / recommendation re communal 
funding of training / students in denominational 
institutions (e.g., a continental scholarship fund)

3. research and evaluation
a. statement on the importance of research and evaluation
b. identification of a cadre of potential Jewish education 

researchers
4. networking and information dissemination

a. a “case statement" and analysis on the potential uses of
networking

5. ongoing continental collaboration on planning
a. a model for a Jewish ’think tank'
b. a plan for a series of national technical resource centers 

or programs working in various areas of continuity 
activity (like, e.g., the Whizin Center in family 
education) — in what areas would these be useful? how 
might they work?

1. assign various areas of investigation to staff, working group
members, volunteer experts, or institutions represented on the
Commisssion for information-gathering and analysis (see below
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for examples of initial areas)
2. develop recommendations based on these analyses

1. identify potential "volunteer experts"
2. look at Teach America program as possible model for Jewish 

Teacher Corps [Ron Wolfson]
3. draft statement re funding of denominationally sponsored 

institutions [David Sacks]
4. prepare precis of current work of CUE, Wexner Foundation, 

CAJE, others re professsional development
5. inventory of potential Jewish education researchers
6. report on current networking initiatives
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JEWISH CONTINUITY, IDENTITY, AND EDUCATION: CONTEMPORARY 

MODELS OF INTERVENTION IN THE UNITED STATES

by Jacob B. Ukeles

The purpose of this paper is to explore the conceptual models currently underlying the 
Jewish continuity efforts of the organized Jewish community in the United States with a 
particular emphasis on the models identifying Jewish education as the central mode of 
intervention.

The paper is in three parts: Part I includes an exploration of the meaning of Jewish 
continuity"; Part II includes a taxonomy of intervention models, underlying proposals to 
respond to the continuity problem; Part III incudes an examinaton of the implications for 
Jewish education.

PART I AN OPERATIONAL DEFINITION OF JEWISH CONTINUITY

"Jewish continuity" has become one of the statements in the public catechism of the 
organized Jewish community in the United States at the end of the 20th Century.
Along with support for the State of Israel and the rescue of Jews from the former Soviet, 
it is the focus of an extraordinary amount of written and oral rhetoric. It is difficult to pick 
up an anglo-Jewish paper or attend a Jewish fund-raiser without encountering the term a 
dozen times. Yet in a series of Commissions, reports, retreats and studies, only 
occasionally have I encountered the question ־־ what do we mean by Jewish continuity?

Thus, while the term "Jewish continuity" is widely used, there is little clarity or agreement 
as to its meaning. Does Jewish continuity mean "continuity of the Jews ־־ i.e. reflecting a 
concern about Jewish survival OR does Jewish continuity mean continuity of Jewish cultural 
and religious life?
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While there are connections between these two senses of continuity, they are not identical. 
Different definitions of "continuity" could lead one to measure different outcomes, define 
success differently, and select different forms of intervention.

In the first instance the measure of success might be the number of Jews, say in the Year 
2010; in the second instance the measure of success might be the vitality and viability of 
communal institutioiis.

1 believe that for most of the professionals involved in the "continuity gam e", continuity 
transcends survival -  it includes a concern for the quality of Jewish life and the vitality of 
the Jewish community, not merely its existence. But to the Jew in the street ־־ including 
donors -־ the growing urgency of continuity at least at the level of rhetoric -- reflects the 
fear that their grandchildren are not going to be Jewish. It is this personal experience of 
intermarriage in virtually every extended Jewish family in the US , confirmed by the now 
infamous 52% intermarriage rate that has fueled the hysteria now being repackaged as 
"Jewish continuity".

The organized Jewish community in the United States needs to debate the alternative 
meanings of continuity, and explore expectations for the future if any serious planning is 
to be done. This debate has three dimensions:

First, if survival of Jews is part of the definition of "continuity", and the NJPS of 2010 show 
4.5 million core Jews instead of 5.5 million (as I believe it could), ־will the continuity effort 
be seen as a success or failure? If a 52% intermarriage rate among recent marriages is 
viewed as dangerously high, what intermarriage rate are we prepared to live with? What 
other measures of success should be incorporated into a definition of continuity?

Second, what can the organized Jewish community do about continuity? Given
the powerful forces shaping its future -■such as the non-Jewish society at large
and the individual family ~ does the organized community have the potency to change
overall outcomes such as the quality of Jewish life or the number of Jews?

And third, should the organized Jewish community try to affect Jewish continuity? Or it is 
more plausible to accept that free choices made in an open society will result in Jewish life 
outside of Israel dwindling away.

The outcome of such a debate is likely to yield a commitment to try to do something about 
Jewish continuity regardless of the difficulties of the enterprise, and an effort to reach 
agreement on a set of measures incorporating various definitions and measures of the 
Jewish continuity problem.
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The following operational definition is illustrative of what might emerge from such a 
debate: Jew ish continuity m eans the probability  th a ta v ita l  Jewish com m unity will exist 
in  the  U nited  States in the Y ear 2010. The Jewish Continuity A genda is the  effort to 
increase th a t probability . The system for measurement might include tracking a number of 
variables, including the numbers of Jews (compared with 1991); the number of Jews 
indicating that being Jewish is very important to them and measures of the quality of Jewish 
life.

Exhibit 1. A Measurement System for Jewish Continuity [ILLUSTRATIVE]

1990 2000 2010 2020

#  self-
identified Jews 
in the United 
States

5.5 million ? ? ?

#  Who say 
being Jewish is 
very important 
to them

2.6 million ? ?

*r

?

#  who live 
active Jewish 
lives (affil, 
observance, 
values)

? ?
יגאי

?
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The capacity lo implement a continuity agenda by the organized Jewish community in the 
United States takes place in a dual context: the external environment of the broader 
American community; and the internal environment of the Jewish community itself.

The External Environment: the Broader American Community

In thinking about communal intervention, there is a tendency to ignore the forces in the 
society at large. This tendency is likely to lead community leadership to seriously understate 
the seriousness of the challenge. Three conditions of the current culture in the United 
States at the end of the 20th century are critical:

■ Americans are generally receptive to intermarriage with other religious and 
ethnic groups. This was not the case as recently as 30 years ago. Jonathan Sarna cites a 
wide array of information to document this change and its implications. For example, in 
1960 in Seattle only 8 %  of native Japanese-American women married non-Japanese; by 
1975, in that same community 49% of Japanese women were intermarrying. Today, a 
substantial majority intermarry [Sarna,AJC, 1991].

■ In the open society, pow6rful ideas and values are accessible to all but the most
rigidly exclusionary subcultures. Even committed Jewish young people are more like non- 
Jews or uncommitted Jewish young people than unlike them in their music,clothes, sports, 
sexual behavior. Thus Judaism, is at best an add-on, not a replacement set of values and 
behaviors. ׳״^

1 The commitment to the "mosaic" of multi-culturalism seems to support black 
and hispanic identity, but not necessarily those of Jews, who are often defined 
out of multi-culturalism by these other groups on the grounds of affluence; 
a religious rather than ethnic label and an identification as "white".

In.short. thg.brQ.adgr culture does not seem  to support a Jewish continuity agenda in the United 
States.
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The Internal Environment: The Jewish community in the United States

The Jewish community in the United States is changing rapidly in at least two dimensions:

* The Jewish community is becoming increasingly fluid in its boundaries. The NJPS 
demonstrated this clearly: People in households who indicated the presence of a "Jewish 
member" in the screening interview changed their mind by the time they were called back. 
The community is going to have to learn to live with large numbers of "quasi-Jews". The 
organized J ewish .Community is not in agreem ent w hether to see quasi-Jews as an opportunity, 
as a lost cause, or as a low priority.

. 5

■ There are likely to be fewer self-defined jews in North America in the future. The 
Jewish population is at or near a negative growth rate and conversions in are balanced by 
conversions out. Even accounting for later marriage and child-rearing, fertility rate data 
suggest that Jews are not reproducing themselves. Immigration is hard to predict; but 
immigrants are subject to the same forces as everyone else, albeit slightly delayed. Most 
children of intermarried couples are not being raised as Jews, and the attachments of 
secular Jews are tenuous ~ relatively few reported that being Jewish as very important to 
them in the NJPS.

Despite these difficulties, the leadership of the organized Jewish community, by and large, 
seems committed to some level of intervention aimed at enhancing Jewish continuity in 
some sense. Yet the lack of agreement about the meaning of continuity, more than carries 
forward into the question of what should we do about it. As community after community 
has launched commissions, projects and studies in this area, and with a national commission 
on Jewish continuity underway, it may be helpful to try to organize the large number of 
proposals and approaches into a set of categories for analytic purposes.
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PART II A TAXONOMY OF CONTINUITY INTERVENTION MODELS

Seven models of intervention can be identified in the current continuity discussions: these 
can be subdivided into non-identity oriented models and identity-oriented models; and 
within identity-oriented models, it is useful to distinguish between those that focus on Jewish 
education and those that do not.

Non-Identity Models of Jewish Continuity

1 Tzedaka/Araivut -־With the exception of religious movements, strengthening Jewish 
identity, per se, has not been on the communal agenda of the Federations, the national 
defense and advocacy organizations, or the zionist organizations. If there has been a central 
focus it has been on saving Jews ״  rescue of Jews whose lives were threatened, fighting 
anti-semitism in the United States, Israel, helping Jews who were too poor or ill to help 
themselves. Many continue to argue that the best way to insure Jewish continuity is to 
promote and invest in the ideology of araivut -- the sense that Jews are responsible one for 
the other and in the related ideal of Tzedaka -- that one is obliged to help those less 
fortunate out of a sense of righteousness and justice. If we can succeed in instilling these 
values in the next generation, the Jewish community will continue in North America. I 
believe that this is still the dominant mind-set of major philanthropists in the Jewish 
community and may account for their apparent lack of interest.^(with a few notable 
exceptions) in investing in Jewish identity-building.

2 Human Services -- A second, non-identity model for Jewish continuity is typically 
advocated by those identified with the Jewish Family organizations. The key to Jewish 
continuity is investing in a strong system of social services, especially those that support the 
Jewish family ״  viewed as the key Jewish institution. Human service organizations may 
be using this as a defense as they fear a shift in resources to Jewish education competitors 
for the communal dollar. In one community, the same Jewish Family Service whose 
president argued vigorously for the centrality of the their services in the continuity agenda, 
is considering taking the "Jewish" out of the name of the agency.

3 Tikkun Olam ״  the newest non-identity oriented model for Jewish continuity is a 
reshaping of the ancient theme of social justice as the central organizing theme for Jewish 
life. The Tikkun Olam thesis argues for the systematic commitment of Jews as Jews to the 
great causes of our day -- rectifying social and economic inequity related to class, race, 
gender or sexual orientation and the concern for the environment. Sometimes this thesis 
is presented as an ideological position and sometimes as a marketing concept: the best way 
to attract young people to Judaism is to demonstrate that Judaism has a great deal to say 
about their concerns.
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Identity Models of Jewish Continuity

4 Religious and Spiritual Content ־־ This model, argued vigorously by many identified 
with religious movements, is that Jewish continuity will occur only through increased 
religious commitment. The image sometimes invoked is that of sacred community or kebila 
kedosha. In this view, the central institution for Jewish continuity is the congregation. 
Idenfiedwith his model are those who focus on ritual observice as well as those who stress 
spirituality.

5 Jewish Culture, ethnicity, and peoplehood -  This model stresses the secular 
dimensions of being Jewish. It recognizes that more Jews identify being Jewish as being part 
of a cultural group than any other definition, but at the same time, there is no coherent 
cultural'strategy. Zionism, substantially weakened as a force in the American Jewish‘ 
community is such a model; language -hebrew  or yiddish -־ is even weaker. Some in this 
camp focus on Jewish art, music,literature as key elements.
Some see the Jewish community center as the locus of a new Jewish secular culture. The 
current excitement about an Israel experience as an identity-building resource ־־ often 
without regard 10 the content of that experience is probably more closely related to this 
model than to the Jewish education model — although the lines are easily blurred.1

6 Jewish Education ״  This model is based on the argument that the best way to insure 
Jewish continuity is to strengthen individual Jewish identity, and thef best way to strengthen 
Jewish identity is via Jewish education. To most proponents of this approach, education 
includes both the formal and informal, the cognitive and experiential. Proponents of this 
model are at risk of over-committing. In the arena of resource allocation, it is useful to 
claim the connection between education, identity and continuity. In the arena of evaluation, 
it is hardly reasonable to hold Jewish educators accountable for the national intermarriage 
rate.

7 Outreach -- ."Outreach" and Jewish education are often indistinguishable in practice.
Similarly, outreach could easily merge into the religious or cultural models depending on 
the nature of the message. Yet the language and ideology of proponents of the outreach 
model are often quite different from the others. The proponents of outreach focus on those 
who are "outside" -  the ones to be reached ־־ such as the Intermarried or the unaffiliated. 
The primary focus is on making the connection and only secondly on conveying information, 
or on behavioral change in the individual. Participation, involvement, breaking down 
barriers — the language is almost tribal in the search to reconnect "lost Jews".

1In general the line between informal Jewish education and Jewish Culture is somewhat 
blurred.
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Of these seven models, the one that seems to have the most acceptance, at least at the level 
of rhetoric is the sixth, the education model. Within this broad arena, four different 
hypotheses are being articulated as to the most effective way to for education to strengthen 
Jewish identity:

1 The Trogrammatic Hypotheses: While virtually every type of educational program 
or service has its proponents, there is some anecdotal and inferential data to support the 
view that the most promising way to strengthen Jewish identity through education is via 
programs that provide intensive positive Jewish experience during formative years: the day 
school; summer camp and Israel experience.

2 The Institutional Change Hypothesis: This model focuses not on programs but on 
institutions that have the potential to support Jewish identity formation, but are not reaching 
that potential because of their inability to overcome internal obstacles. The most significant 
of these are the congregation, the Jewish community Center and Hillel. In each case, 
strengthening Jewish identity needs to become an explicit focus. The congregation , in this 
view needs to be transformed from the site of a supplementary school focussed on pre-bar 
and bat-mitzvah preparation to a learning community for the whole family. The Community 
Center is seen as a glorified health club with the potential to be a center for Jewish culture 
and informal Jewish education. The campus organization needs to ne transformed from a 
home away from home for already committed Jewish studerits to a flexible resource for a 
broad range of Jewish activities on campus.

■ת

3 Target Group Hypotheses: This is really a collection of hypotheses, each focussing 
on one or more specific groups that are viewed as particularly appropriate targets for an 
intensive investment at identity-building efforts. Two groups are seen by proponents of this 
view as particularly promising:

a)The moderately identified

b)Families with young children

Three other groups are often identified as target groups, because of their salience 
to the continuity issue, despite the fact that they are obviously hard to reach:

c) College students
d) Singles
e) Intermarried couples

The moderately identified. Most core Jews are neither strongly identified nor totally 
unidentified; they are moderately identified. The moderate level of commitment used to 
be enough to keep people Jewish and married to Jews; but not any longer. For these 
families, the Jewish education that their children receive is not sufficient to compensate for 
the Jewish weakness of their families. Tire geographic dispersal of Jews (suburbanization
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b )Families with young children 

Three other groups are often identified as target groups, because of their salience 
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+ regional shifts) makes the Jewish neighobrhood a tiling of the past in many communities. 
The high cost of living Jewishly may influence the decision of moderately identified Jews 
to not take part in Jewish communal activities

Families with young children are seen as the most open to self-development as Jews; most 
likely to have a congregational affiliation. The pre-bar and bat mitzvah period is seen by 
many as a window of opportunity. Yet, their lack of experience with the formative Jewish 
events of the century (the Holocaust and birth of Israel) makes being Jewish less compelling 
to younger people.

The enabling option Hypothesis. In order to improve the capacity of Jewish education to 
support Jewish identity, Jewish education needs to be significantly improved. Jewish 
education cannot be significantly improved unless two pre-conditions are met: a dramatic 
improvement in the quality of Jewish education personnel, primarily through 
professionalization; and a dramatic increase in the level of communal support for Jewish 
education, especially the commitment of the most important communal lay leadership.

PART III THE IMPLICATIONS FOR JEWISH EDUCATION

The focus 011 Jewish continuity, especially the focus on strengthening Jewish identity to 
increase the probability of Jewish continuity places a tremendous spotlight on Jewish 
education. Yet the very factors bringing urgency to the continuity issue severely hamper the 
ability of the Jewish educational system as presently constituted to.respond.

First, the supplementary school system which educates most American Jewish children is a 
basically flawed system. Even if the quality was the highest, the two to six hours a week 
most children get is simply not intensive to make an impact. The focus on preparing for 
the bar or bat־mitzvah event, reduces even that minimal time to rote learning for many 
children. Most children seem to either dislike the experience or be unmarked by i t  While 
there are some outstanding schools, the challenges are too much for most schools.

Second, the ability to impact Jewish education is constrained by the bi-polar structure of 
Jewish communal life in most American cities. A federation, allied primarily with social 
service agencies constitutes one world, and a set of basically independent congregations 
define another world. While the two worlds overlap in their leadership and membership, 
they operate with vastly different cultures and styles. While the recognition of the need 
for a congregation-Federation partnership is growing, it is not at all obvious how to make 
the partnership work.

Third, while the day school movement has grown significantly, outside of New York City 
only a minority of Jewish children receive 8 years of full-time Jewish education.
Only a small number receive 12 years of full-time education. And outside of the orthodox
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community and University Jewish studies majors, only a very few go beyond 12 years of 
Jewish study ־־ far, far fewer than the number of American Jews receiving post-graduate 
secular education. The day school movement is hampered by shortage of financial 
resources; the absence of an adequate national support system •״ Torah U ’Mesora is the 
captive of an inward-looking charedi world, and reform day schools receive no help from 
the UAHC, while a leadership of that organization calls for conversion of unrelated non- 
Jews.

Other issues abound: the community center movement is at the very beginnings of its effort 
to become the major informal education forcc in the community; most Jewish camps are 
Jewish in name only.

But the most serious problem faced by Jewish educators willing to take on the Jewish 
continuity challenge is the lack of understanding of the scale of the resources needed to 
make a dent. A billion dollars could be put to use just on day schools, Israel experience and 
sumiher camping.

Should Jewish education accept the Jewish identity and Jewish continuity challenge or not? 
On the one hand it is tempting as a way to garner attention and resources; on the other 
hand the task is daunting and the countervailing forces are powerful.

To most participant-observers of the American Jewish scene the answer is simple ־־ ain 
beraira. ־״
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date: March 18th, 1994

re: CIJE - CJF

The attached is a second draft of our document based on 
our conversation of Tuesday evening.

Steve, I will call you to discuss this version.

Mort, if I do not speak to you before Pesach, I wish you 
and your family a Hag Sameach.

Alan

p.s. Any written comments should be faxed to me at 
CIJE-Jerusalem (011-9722-619951)
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T H E  C J F - C I J E  R E L A T I O N S H I P

The issue of Jewish continuity and Jewish education for 
Jewish continuity is, today, at the heart of the communal
priorities of most - if not all - North American Jewish 
communities.

THE COUNCIL OF JEWISH FEDERATIONS major mission is to serve 
the Federation movement and provide local Federation lay and 
professional leadership with resources, thinking and 
networking which will enhance the ability of those 
communities to fulfill their own communal objectives and 
priorities.

THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION (CIJE) is a 
continental organization created to provide the North 
American Jewish community with a planful strategic design 
for systemic change of Jewish education through building the 
profession of Jewish education, mobilizing continental 
leadership for Jewish education and developing a meaningful 
research program.

CIJE is a hothouse for developing and then disseminating 
state-of-the-art innovation for Jewish education and Jewish 
continuity in North America.

CIJE develops, tests, monitors and disseminates new models 
and approaches to personnel development and community 
organization for both formal and informal Jewish education.

CIJE engages in specific content areas which undergird all 
Jewish education - an example is the Goals Project which 
will help community leadership to develop and think through 
institutional and community visions of Jewish education.
The Best Practises project documents outstanding practise 
throughout North American Jewish education (supplementary 
schools, day schools, JCC's, camping, early childhood etc.) 
as a basis for developing new models for upgrading and 
revitalizing institutions at the local level. The 
Monitoring, Evaluation and Feedback project has created, in 
three communities, a paradigm for formative and summative 
evaluation of Jewish educational intervention in a 
community. The Personnel Project has produced a design 
for a community-wide personnel project which moves from 
research (a diagnostic profile of a community's educators)
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through policy analysis to a comprehensive action plan for 
improving Jewish educational personnel in a community.

CIJE works with local communities, from three selected lead 
communities to additional communities who wish to commit 
themselves to meaningful systemic change. At the 
continental level CIJE will engage the denominational 
training institutions and other Jewish and general centres 
of excellence to provide expert support in its projects. A 
continental strategy for change also includes helping 
selected existing institutions build the capacity for new 
initiatives in recruitment and training of formal and 
informal educators and in providing that expert support to 
local communities.

CIJE sees its mission as helping generate community-based 
and continental lay 'champions׳ for Jewish education who 
will lead the process of radically elevating the priority of 
Jewish education and its support in the North American 
Jewish community.

THE JEWISH EDUCATION SERVICES OF NORTH AMERICA (JESNA) 
provides ongoing support and service to the formal Jewish 
educational system of North America. JESNA's mandate is to 
service all communities within the framework of its 
available resources. JESNA's activities range from 
personnel placement and data gathering to consultation to 
communities and institutions. JESNA creates opportunities 
for networking and sharing of information and expertise in 
formal Jewish education and serves as a resource to the 
Federation movement.

THE JEWISH COMMUNITY CENTRES OF AMERICA (JCCA) and other 
national organizations provide consultation and support to 
the network of informal education in Jewish communities.

TOWARDS THE FUTURE

Commission on Jewish Education in North America and the 1990 
National Jewish Population Study have together catapulted 
Jewish continuity and Jewish education for a meaningful 
Jewish continuity into the centre of the local and national 
communal agenda. The present CJF Commission on Jewish 
Identity and Continuity must be understood within that
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emerging context. CJF needs to be an active player, 
facilitator and catalyst in this process-

CJF is uniquely positioned to be able to ensure that an 
ever-increasing number of communities re-examine their 
formal and informal Jewish educational systems and engage in 
a community-wide process of significantly raising the 
quality of Jewish education in those communities, often by 
restructuring. At the same time, ongoing needs cannot be 
ignored.

CIJE is developing - with a ever-growing number of 
 essential" communities - new models of personnel״
development, mobilization of lay leadership, areas of 
content and research. These models span the 
formal/informal divide and need to be grown in carefully 
monitored "hothouse" environments. After careful 
nurturing, the ingredients of systemic change will need to 
be shared with the entire North American Jewish community.

CIJE wishes to seek ways to facilitate and enhance the 
mission of JESNA in strengthening its own capabilities. CJF
should see CIJE as a major partner in the joint enterprise 
of leading the North American Jewish community towards 
meaningful Jewish continuity. CJF should look to CIJE for 
new initiatives in Jewish education, for pretesting new 
undertakings, for optimal utilization of the GA and for 
continental strategic planning. CJF should foster the all- 
important process of mobilizing communities and the North 
American Jewish leadership for Jewish education and Jewish 
continuity by, among other things, disseminating the 
emerging story.of CIJE's work.

This model, which places CIJE at the centre of CJF's mission
in Jewish continuity, with JESNA and JCCA as providers of 
constantly enriched service to communities, should be a 
major recommendation of the present Commission and enable it
to move to a CJF Committee which will constantly review and 
monitor the process described here.
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 
15 East 26th. Street 

New York, New York 10010

M E M O R A N D U M

TO: Seymour Fox

FROM: ADH

DATE: June 20, 1994

RE: Last week's meeting with CJF-CIJE-JESNA

I am sending you the first draft which Jon Woocher and I have 
developed following our meeting in New York last week. The 
document is a faithful representation of our meeting and I think 
marks significant progress in this area. I have asked Abby to let 
you know where Woocher is staying in Jerusalem and I think that it 
would be very useful if you invited him in and briefed him 
[circumspect.'.y, of course] about the most recent developments in 
senior personnel.

I do not want Woocher to know that you know about the meeting 
in New York or about the existence of this document. It will be 
interesting to see whether he volunteers any of this information, 
I know that Abby is trying to arrange a telephone conversation 
between us. I have several things which I want to discuss with 
you. Look forward to talking with you soon.

Alan

P.S. Please show this to Annette but do not distribute it to anyone 
else
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Draft #2 - June 28, 1994

A

CJF - JESNA - CIJE AGREEMENT TO STRENGTHEN THE CONTINENTAL 
PARTNERSHIP TO PROMOTE JEWISH CONTINUITY

I. Objective: to provide leadership for the North American
Jewish community in its Jewish continuity and educational 
endeavors by strengthening the partnership among CJF, JESNA- 
and CIJE

II. The CJF Special Committee on Jewish Continuity

A. CJF will establish a Special Committee on Jewish
Continuity, in partnership with JESNA and CIJE

B. The special committee will be accountable to the CJF 
governance system

C. The role of the special committee will be to:
1. monitor, facilitate and encourage collaboration in

the activities of CJF, JESNA, and CIJE aimed at
stimulating, guiding, and assisting initiatives* of 
the federated system for Jewish continuity,
including:
a. gathering and disseminating information
b. consultation
c. meetings, conferences, and networking
d. lay and professional leadership development
e. publications

2. address strategic policy issues relating to
developing and implementing the Jewish continuity 
agenda

D. The membership of the special committee membership will 
include:
1. representatives of local federations and 

continuity commissions
2. representatives of the national leadership of CJF, 

JESNA, and CIJE
3. representatives of other national agencies that 

play important roles in the federated system's 
continuity efforts (e.g., JCC Association, NFJC)

4. outstanding individual leaders Identified with the 
effort to promote Jewish continuity

E. A "continuity cabinet," comprised of a select group of 
committee members, will have primary responsibility for 
developing the committee * 8 agenda

F. The full committee will meet not less than twice a year
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monitor, facilitate and encourage collaboration in 
tha activitie■ of CJF, JESNA, and CIJ! aimed at 
stimulating, guiding, and assisting initiatives.of 
the federated ay■tem for Jewish continuity, 
including: 
a. gathering and di■aeminating information 
b. con1ultation 
c . meeting■, conferences, and networking 
d. lay and professional leader1hip development 
e. publication■ 
addre■1 ■trategic policy i■aue■ relating to 
developing and implementing the Jewish continuity 
agenda 

The membership of the special committee membership will 
include: 
1. representative■ of local federation■ and 

2. 

3. 

4. 

continuity commia1ion1 
repre■entatives of the national leader■hip of CJF, 
JESNA, and CIJI 
representatives of other national agencies that 
play important role1 in the federated syatam'a 
continuity efforts (e.g., JCC Aa1ociation, NFJC) 
outstanding individual leaders identified with the 
effort to promote Jewi1h continuity 

A -continuity cabinet,• comprised of a select group of 
committee member■, will have primary re■ponsibility for 
developing the . committee's agenda 

The full committee will meet not leas than twice a year 



P. 3/4ju n  (— 4 כ כ  ±o • כה riHnuLL 1Mb I . ISRAEL 972 2 619951 972 2 619951

I

2

G. JESNA and CIJE will serve as the secretariat for the 
committee, with specific staffing arrangements to be
worked out in conjucntion with CJF

>
H. The committee will in the course of its work consult ' 

regularly with other bodies and groups deeply involve ■י 
in the work of Jewish continuity, including especial.״ 
the religious movements

I. The committee will establish a professional advisory 
group, consisting of key educators and communal 
professionals drawn from local communities, the 
religious movements, and national agencies

J. The committee will oversee the planning of Jewish
education and continuity programs and sessions at the 
CJF General Assembly

K. The committee will convene periodic '*leadership
assemblies on Jewish continuity," bringing together a 
broad range of top level lay and professional 
leadership, to assess the state! of the total 
community's effortB in the areas of Jewish education 
and continuity and to recommend directions for future 
action

L. The committee will oversee those components of CJF's ■ 
national foundations initiative that relate to Jewish 
continuity

III. Working relationships: To complement and undergird the work
of the CJF Special Committee on Jewish Continuity, CJF, 
JESNA, and CIJE will strengthen their ongoing working
relationship through enhanced communication, coordination,
cooperation, and collaboration

A. JESNA'8 Executive Vice President will serve as a member 
of CIJE's Steering Committee

B. The professional staffs of JESNA and C U E  will meet
regularly, beginning with a full day retreat in
September 1994, to share information and plan for
mutual support and collaborative initiatives

C. Mechanisms will be established to ensure ongoing
contact and consultation on a day-to-day basis among 
the staffs of CJF, JESNA, and C U E  in areas of mutual 
interest *

I

D. Working relationships with other organizations will be 
developed as needed
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September 19.94, to share information and plan for 
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The North American Commission on Jewish Identity and
Continuity

A. The Commission and its working groups will prepar
reports and recommendation to the North American Jew^s״
community in time for the CJF General Assembly in 
November 1994

B. The leadership of the Commission will also prepare a 
set of recommendations to accompany these reports that 
will propose appropriate and feasible mechanisms for 
carrying forward the work of the Commission after this
date
1. As part of their recommendations, the leadership

will identify and seek to enlist the agreement of 
existing organizations to assume responsibility
for further developing and implementing specific 
recommendations of the Commission

2. CJF, through its Special Committee on Jewish
Continuity, together with JESNA and CIJE, will
assume responsibility for ensuring the further
development and implementation of a number of th 
Commission's recommendations

C. The Commission itself will cease to function after 
November 1994

I

D. Members of the Commission will be invited to
participate in the Leadership Assemblies to be convened 
by the CJF Special Committee
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June 23, 1994

Dear Participants In the CIJE Goals Seminar:

We at CUE anticipate our upcoming seminar with great excitement.
The seminar represents the first stage in a process designed to 
encourage Jewish educating institutions to become more goals-oriented 
and vision-driven than they typically are. We are especially hopeful that 
as a result of our collaboration during and after the seminar, educating 
institutions in your communities will become Increasingly engaged in 
the process of becoming vision-driven.

Our last memo highlighted the seminar’s basic purposes. On this 
occasion, we hope to give you a concrete sense of the seminar’s 
elements and rhythms. The seminar will include a half-day field trip, 
plenary presentations and discussions, and a variety of small group 
activities organized around study, reflection, the sharing of ideas and 
experiences, and serious deliberation.

Each day will also include time for participants to divide up, by 
community groups and along other lines, for regular work-group 
sessions. These sessions provide a chance to discuss the pertinence of 
the seminar’s themes to the situation back home, as well as to begin 
developing a plan of action that will guide the work ahead. Along the 
way, these work-groups will have the chance to share their insights, 
concerns, and plans with one another.

We will be meeting from Sunday through Thursday, July 10 14־. With 
the exception of Monday, when we will begin at 8:30 am., we will 
begin each day at 9 am. We will be working intensively each day, 
with afternoon breaks. Evening sessions lasting until 9:30 pm will take 
place on Sunday, Monday and Thursday and there will be a very special 
cultural program on Tuesday night. On Wednesday night we will 
conclude by 7 pm. You are on your own for dinner that, evening; other 
lunches and dinners will b« provided by CUE.

As background to some central themes, we are sending you under 
separate cover a packet of articles to be read prior to the seminar.
Please also complete the enclosed written, assignment, which will form 
the basis of small group discussions early in the seminar.

Chair
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Dear Participants in the CUB Goals Seminar: 

We at CIJE anticipate our upcoming 11e:minar with areat excitement. 
The seminar represents tho first stago in a process dea{aned to 
encouraae Jewish educating institutions to become more goals-oriented 
and vision-driven than they typically are. We arc especially hopetul that 
as a result of our collabcrat.ion during and after the seminar, e4ucatilla 
institutiom in your communities will become increasingly engaged in 
the process of becomina vision-driven. 

Our la.st memo bighli&hted the seminar's basic purposes. On this 
occ:asion, we hope to give you a concrota seme of the seminar's 
elc.mcnta am rhythma. The scrnlnar will include a half~ay fleld trip, 
plenary presentations and dlSCU58ions. and a variety of 11mall group 
activities organized around study, reflection, the sharing of ideas and 
experiences, and serious deliberation. 

&ch d.e.y will also include time for participants to divide up, by 
community groups and along other lines, for regular work•iI'OUP 
session,. These sessions provide a clwlce to discwia the p~ of 
the &erninar's tbemct tO the situation back home, as well a.a to begin 
developing a plan of action that will guide the work ahead. Along the 
way, these work-groups will have the chance to share their tmigbts, 
con<:erns, am plans with one another. 

We will be meeting from Sunday through Thursday, July 10 -14. With 
the exception of Monday, when we will begin at 8:30 am. , we will 
begin each day at 9 am. We will be working intemivoly each day, 
with afternoon breaks. Eyening sessions luting until 9:30 pm will take 
plaee on Sunday, Monday and Thursday and then: will be a very special 
cultural program on Tuesday night. On Wednesday night wo will 
conclude by 7 pm. You are on your own for dimicr that.eveniJlli other 
ltiDcbea and dilmers will be ,provided by CDE. 

AJ backirOund to some central themes, we are setlding you under 
separate cover a packet or articlca to be read. prior to the sernlnar
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The themes the seminar addresses are organically related, but each day will feature a 
different emphasis.

Sunday will highlight the kinds of problems and convictions that give rise to the Goals 
Project. In the course of looking at some examples of vision-driven institutions (Sec the 
Dewey and Heilman pieces in the readings packet.), fccy terms, guiding principles, and 
central issues will be articulated. A session orienting us to the next day’s field trip 
and Informal small group sessions will conclude the day's activities,

Monday includes a field trip to Yeshivat Har Etzion. (See the Lichtenstein selections In 
the packet of readings.) In addition to on-site observation, our visit will include an 
opportunity to discuss the vision animating this Yeshiva and its challenges with its 
renowned co-director, Rabbi A. Lichtenstein, Please dress appropriately for a visit to an 
Orthodox Yeshiva.

In the latter part of Monday and on Tuesday, we carefully examine Moshe Greenberg’s 
article "We Were as Dreamers.“ (See reading materials.) It is presented as one example 
of the varied and powerful visions that have been systematically articulated through the 
Mandel Institute’s Educated Jew Project. Our understanding of Greenberg’s ideas will be 
enriched through conversation with him and through attention to significant alternatives. 
Professor Greenberg's vision of the aims of Jewish education offers a chance to think 
carefully about what elements enter into a comprehensive vision and its power as a tool 
in educational planning.

Tuesday evening will offer a change of pace. We will dine at the home of Alan and 
Nadia Hoffmann, followed by a visit with poet Yehuda Amichai.

On Wednesday. ״How,,-questions move into the foreground of our work. Using an 
example from the world of Informal education (a summer camp movement), we look 
carefully at the major dimensions of the effort to translate a vision of the aims of 
education into the design of an educating institution. (See the article on Camp Ramah in 
the packet.) We also wrestle with the difficult problem of how to make progress 
towards vision-driven education in institutions that presently lack any shared and 
compelling vision. Wa will examine different strategies, share insights, and surface 
pertinent questions and issues.

On Thursday, the work-groups which have been meeting daily will be asked to present 
to the group as a whole their emerging plans for encouraging local institutions to work 
towards being more vision-driven. These presentations, along with a review of CUE's 
role in the process, will become the basis for the development of a shared and concrete 
plan of action that will guide our joint efforts.

We are looking forward to seeing you soon.

, Sincerely, 

Daniel Pekarsky

1 . .. - Jui, c::o ~-. iar , 11a riHN!Jt.L lNST . ISRAEL 972 2 619951 

The themes the seminar addresses are or1anically related, but each day will feature a 
different emphasis. 

§uqd;y will hiahlight the kinds of problems and convictions that give rise to the Goals 
Project. In the course of Iookina at some examples of viaio,n-driven imtitutiom (Sec the 
Dewey and Heilman picce11 in the readicp packet.). key terms, guidlrl.i principles, and 
central issues will be a.rtlculated. A session orlendng ua to the next day's field trip 
and informal 11mall 1roup sesaions will conclude the day's activities. 

Monday includes a field trip to Yeshivat Har Etzion. (See the Lichtenstein selections ln 
the packet of n:adin11.) In addition to on-site observation, our visit will fnclllde an 
opporrunity to diSCll!& the vision an;mattng this Yeshiva and its challenges with Its 
renowned co-dl.rector, Rabbi A. Lichtenstein. Please was appropriately tor a visit to an 
Orthodox Yeshiva. 

In the latter part of Mpnday and on Tuesday, we carefully examine Moshe Greenbera's 
article ftWe Were as Dreamers.,. (See reading materials.) It ta presented as one example 
of the varied and powerlul visions that bave been systematically articulated through '1le 
Mandel Imtitutc's Educated Jew Project. Our understanding of Greenberg's ideas will be 
enriched through conversation with him aDd throup attention to sliOificant alternatives. 
Professor Greenberg's vision of the aims of Jewish education otters a chance to think 
carefully about what clcmcats enter into a comprehensive vwon and its power as a tool 
in educational planning. 

Tuesday evening will oftu a change of pace. We will dine at the home of Alan and 
Nadia Hoffmann, followed by a visit with poet Yehuda Amichai. 

On Wedpe,dgy. ftHow~-questions move into the foreground of our work. Using an 
ex.ample from the world. of informal education (a summer camp movement), we look 
carefully at the major dimemiona of the effort to translate a vision of the aims of 
education into the daign of an educating institution. (Sec the article on Ca.mp Ramah in 
the packet.) We also wrestle with the difficult problem c,f how to make progrcu 
towards vision-driven education in institutions that presently lack any shared and 
compelllna vision. We will examine different stratcpg, share inaiabts, and surface 
pertinem questiom and is.sues. 

Oo TimIJ4a¥· the work•ifOUPS which have been meeting daily will be asked to present 
to the group as a whole their emeri1Di plans for encoura1ing local institutiona to work 
towards beinl moro vision-driven. The$e presentations, along with a review of CIJE.'a 
role in the pnx:esa, will become the basis for the d.evelopmmt of a shared and. concrete 
plan of action that will auide our joint ef'f'oru. 

We are lookin& foiward. to seeing you soon. 

, Sincorely, 

D~ 
Daniel Pekmky 



״■11*  rmnut-L i hb l .  ISRAEL 972 2 619951 972 2 619951 P.'4 /5o UI ו c I—1

PRE-SEMINAR WRITTEN ASSIGNMENT

Our seminar will focus on some topics that arc at once straight-forward and very difficult:
1) the nature and importance of educational goals; 2) the process of arriving at meaningful 
goals; and 3) the processes involved in moving from goals to educational design and practice. 
But goals do not come out of nowhere. Typically, they are rooted in our very basic beliefs 
concerning the kinds of Jewish human beings we hope to cultivate via Jewish education. The 
Goals Project assumes that many Jewish educating Institutions need to work towards a clear 
and compelling vision of the kind of Jewish human being they would like to cultivate. The 
Goals Project further assumes that an important component of such efforts is for the 
individuals involved to clarify and develop their own personal views on this matter. The 
exercise described below is designed to encourage such an effort. It will serve as the basis of 
a small group discussion during the seminar.

Write up your initial thoughts about the kind of Jewish adult you would hope to see emerging 
from the process of Jewish education. In what ways would being Jewish be expressed in and 
enhance the quality of his or her life? In developing your view, you may find it helpful to 
think about what you would hope for in the case of your own child or grandchild. Below are 
three guidelines for the exercise:

1. For purposes of the exercise, don’t settle for what you think feasible "under the 
circumstances." Rather, try to articulate what you would ideally hope for in the 
way of Jewish educational outcomes.

2. Be honest with yourself concerning this matter. The point is not to arrive at a 
position that someone else finds acceptable, but to Identify your own views at this 
moment of time.

3. Approach the task not by listing characteristics but in the way a novelist might: 
present a vivid portrait or image of the Jewish human being you would hope to 
cultivate. Focusing on, say, a day, a week or some other interval of time, describe 
this person’s life, emphasizing the ways in which the Jewish dimension enters into 
and enriches it. The challenge is to make this person (male, female, or 
gender-neutral ־ it's up to you!) ״come alive." To accomplish this, it might prove 
helpful to give this person a real name. In addition, use any literary device you 
think might be fUn and helpful. You might, for example, develop your portrait as a 
week-long diary entry written by the person portrayed; or you might choose to 
describe the person from the point of view of a spouse or a child.

Have fun with the assignment ״  and remember that nobody will hold you to anything you 
say. It’s simply designed to stimulate some initial reflection on some questions we'll be 
addressing.
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1) the nature and importance of educational goals; 2) the process of arrrving at meanillgflll 
goals; and 3) the processes involved in moving from 2oals to educational design and practice. 
But goals do not come out of nowhere. Typically, they are rooted in our very basic beliefs 
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PACKET OF READINGS

Enclosed is the packet of readings for the Goals Semlnsr. Read what you 
can in advance of the seminar -  especially the selections we'll be referring 
to in the first couple of days of the (the articles by Dewey, Heilman, 
Lichtenstein, and Greenberg).
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The selection from Hallman's Defenders of the Faith offers a glimpse Into 
a contemporary Haredi Yeshiva, a vision-driven Institution that differs 
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(and which we will visit).
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respects; and all of them differ dramatically from secular-Zlonlst educating 
institutions which we will also be studying. But as different as they are, 
these Institutions are alike In that all are animated by a coherent and, fo  ׳
their proponents, a compelling vision of what they want to accomplish. As 
you read these articles, think about what these visions are and about how 
they are reflected In practice.

The article by Mosha Greenberg offers his views on the kind of Jewish 
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SEMINAR FOR THE TRAINING INSTITUTIONS ON THE LEAD 
COMMUNITIES.

A PROPOSAL. ( Fourth draft February 17th 1993 ).

To: Pr S . Fox and A. Hochstein 

From: Shmuel Wygoda.

As the Lead Communities project has entered its operational 
phase, numerous organisational and educational challenges lay 
ahead.

To succesfully meet these challenges, the main Jewish 
Educational Training Institutions i.e. J.C.C.A., H.U.C. , 
J .T .S .f and Y.U. are beeing engaged to play a key role in the 
educational landscape of these communities.

It is assumed that the Training Institutions are involved in 
the Lead Communities in a variety of contacts and activities 
on an ongoing basis. Their knowledge of the local scenes is 
therefore critically important for the succes of this 
project. Moreover, they have central denominational resources 
available that could significantly advance work in the Lead 
Communities.

In order to jointly discuss and prepare the contribution of 
the training institutions in the Lead Community process, the 
proposal is made to have a seminar during which the various 
aspects of the project will be discussed, views concerning 
work with the Lead Communities will be shared and plans will 
be developed, thus creating a team endeavour for the benefit 
of the entire project.

The second purpose of the seminar is to discuss the grants 
given by the Mandel Associated Foundations to the four 
Training Institutions .

During the seminar the Training Institutions will have an 
opportunity to share the progresses they have made with the 
help of the MAF grants ,as well as present their plans for the 
completion of the three years of the grants.
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Desired outcomes:

The main purpose of this seminar is to bring the Training 
Institutions on board for an active and direct role with the 
three Lead Communities.
It is anticipated that the seminar will help further galvanize 
the Lead Communities project, through common discussions 
between the CIJE and the Training Institutions on the nature 
of this projectf its scope and details and the pivotal role 
of all parties involved in its implementation.

Dates and location .

It is suggested that the seminar take place in Jerusalem from 
Monday April 22nd to Thursday April 25th 1993. Both time and 
location need to be discussed with the Training Institutions 
before being finalized.

Seminar components.

The seminar would entail the following components:

1) The contribution of the Training Institutions to the L.C.

I ) Ongoing services to the communities, e.g.

a) In-Service training:
*Type of service currently provided.
*Services to teachers, principals, boards.
*Curriculum development.
*Educational material. ( Pedagogical resource center )

b) Pre-Service training:
*Existing programs for teachers, early childhood. 
*Current situation re Principals training.
*Programs for part time teachers.(second carreer)

c) Personnel recruitment for vacant and new positions.
*Current situation.
*Plans for short, middle and long term.
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II) New work emerging from the Lead Communities project.

a) Personnel:
*Innovative in service programs.
*Pre service new programs.
*Recruitment of quality personnel for Lead Communities

b) Goals Project:
*Development of the project at the denominational 
level
*Engaging the discussion on goals amongst various 
constituencies in Lead Communities,(Rabbis, individual 
institutions.

c) Implementation of Projects ( Pilot projects )

*See paragraph on Pilot Projects.

d) Helping mobilization of denominational constituency.
*At Lead Communities level 
*At National level.

Ill) The three Lead Communities: Atlanta. Baltimore and
Milwaukee.

a) Presentation by Training Institutions :
*General presentations.
*State of community mobilization.
*Educational achievements.
*Major key positions.
*Important stakeholders.
*Current needs in Jewish education.
*Local financial resources.

b) Developments in each of the three Lead Communities 
since August 199 2.

2) The Lead Communities project. Update

- a) Best Practices

I) The concept of Best Practices as " good ״ vs " ideal " 
examples in today's North American Jewish Education.

II) Possible developments by the Training Institutions of the 
findings of the Best Practices project.
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III) From identification to translation to implementation of
Best Practices in the Lead Communities: Problems and
Challenges.

IV) The nine main areas of the Best Practices project: Current 
state of affairs:

-Best Practices in Supplementary schools. 
-Best Practices in Early childhood programs. 
-Best Practices in the J.C.C.'s.
-Best Practices in Day Schools.
-Best Practices in the Israel Experience. 
-Best Practices in College campus programming 
-Best Practices in Camping and Youth programs 
■Best Practices in Adult Education.
-Best Practices in Community wide initiatives

- b) Pilot Projects

I) Pilot Project as a tool to galvanize the local community.

II) Short term Pilot Projects and long term Pilot Projects.

III) The Training Institutions as catalysts for the transition 
from Best Practices to Pilot Projects.

IV) A discussion on possible ideas for Pilot Projects e.g.:

-Principals Seminar in Israel.
-Seminar for Lay leaders.
-Community Seminar on Formal/Informal Jewish 
education: similarities and differences.
-The Israel experience.
-Conference on Early Childhood in Jewish Education. 
-Conference on Curriculum in Jewish 
Studies.(Syllabus).

- c) The goals project ( see paragraph on the educated Jew).

I) The three main reasons for the centrality of articulating 
educational goals :

-The difficulty to introduce change without defining 
what it is that one wants to change.
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-The recognition by important scholars in the field of 
general education that impact in Education is 
dependent on a clear vision of goals.
-No succesfull evaluation can be undertaken without a 
clear articulation of goals.

II) A discussion may follow on the role of the Training 
Institutions in stimulating the discussion at the various 
levels of Jewish education about the need and the importance 
of articulating the goals of each educational setting.

Ill) Update on the Educated Jew project.

A discussion of the papers of Professors Twersky, Greenberg, 
and Brinker.

The translation of the aforementionned papers to Jewish 
Education : Problems and Challenges.

The goals project for the three Lead Communities as case 
study for the Training Institutions .

- d) Monitoring Evaluation and Feedback______

I) The need to develop a research capability that will provide 
the knowledge necessary to inform decisions and guide 
developments in the three Lead Communities.

II) The possibility for the Training Institutions to obtain 
through Monitoring Evaluation and Feedback project an 
important data base that could be used in additional 
communities

III) Presentation and discussion of the three main areas of 
research for the initial stage of the project:

-What are the visions for change in Jewish Education 
held by members of the Community? How do the visions 
vary across different individuals or segments of the 
Community? How vague of specific are these visions?

-What is the extent of community mobilization for 
Jewish Education? Who is involved and who is not? How 
broad is the coalition supporting the efforts of the 
CIJE? How deep is the participation in the various 
agencies?
-What is the nature of the professionals life in the 
Community? Under what conditions do teachers and 
principals work?
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Preparation:

We suggest that following initial discussions a consultation 
with all participants take place, an agenda be prepared and 
the following material be distributed:

*Lead Communities at work.
*Planning guide.
*Best Practices in Supplementary schools.
*Goals Project.

*Educated Jew material, (papers of Prs Brinker, 
Greenberg and Twersky).

Participants:

Each Training Institution will be represented by one or two 
individuals who are in charge of the coordination with MAF, as 
well as the CIJE amd MAF staffs.
The following constitute a first list of potential 
participants:

Training institutions:

H.U.C.
Sara Lee
ל ל ל

Art Rotman
ללל

Dr Bob Abramson 
Dr Aryeh Davidson

Dr Robert Hirt 
Dr Alvin Schiff

J.C.C.

J.T. S .

Y.U.

CIJE Staff.

Dr Shulamith Elster 
Dr Adam Gamoran 
Dr Barry Holtz 
Virginia Levy
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Lead Communities.

Marshal Levin.

Educated Jew Project's scholars.

Pr Menachem Brinker 
Pr Moshe Greenberg

Mandel Institute staff.

Pr Seymour Fox 
Annette Hochstein 
Danny Marom 
Shmuel Wygoda

Cost:

The issue of the cost of the seminar ought to be discussed as 
soon as possible , in order to proceed to the practical steps 
of the preparation for the seminar.

In terms of airfare for participants from abroad , it is 
suggested that participants institutions cover airfare, while 
the Mandel Institute will cover accomodations and other local 
expenses.

Proposed Budget.

1) Airfare:
* 2 N-Y TLV N-Y at $1115
* 1 LON TLV LON at $550

Total

= $ 2230
= $ 550
= $ 2780

2) Accomodations:
*13 Single rooms at $125 for 5 nights = $ 8148
( King Solomon Hotel )
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3) Meals:
*4 Lunches for 19 participants at $ 132= $ 528
*4 Supper for 13 participants at $ 25= $ 1300
*1 Supper = $ 400
*Coffee , snacks & fruits = $ 200

Total = $ 2428

4) Transportation:
*13X2 Ben Gurion - Jerusalem $ 270

6) Miscaleneous: $ 1360

TOTAL: $ 14986
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

Lead Communities Planning Workshop 

November 23-24, 1992

MINUTES:

DATE OF MEETING:

DATE MINUTES ISSUED: December 9, 1992

Lauren Azoulai, Chaim Botwinick, Shulamith Elster, 
Seymour Fox, Steven Gelfand, Roberta Goodman, Annette 
Hochstein, Barry Holtz, Nancy Kutler, Marshall Levin, 
Daniel Marom, James Meier, Howard Neistein, Arthur 
Rotman, Claire Rottenberg, Julie Tammivaara, Jack 
Ukeles, Jonathon Woocher, Shmuel Wygoda, Virginia 
Levi (Sec'y)

PARTICIPANTS:

I. Welcome and Introductions

The meeting opened with the introduction of participants and welcoming 
remarks by Arthur Rotman, Executive Director of CIJE. Mr. Rotman 
reviewed the agenda and noted the importance of the Lead Communities 
in implementing the recommendations of the Commission on Jewish 
Education in North America.

Representatives of the three communities were then asked to provide 
brief sketches of their work in Jewish education as a context for 
further discussion.

A . Atlanta

Atlanta has a growing Jewish population. In the early '80s 
Atlanta conducted a demographic study of the local Jewish 
community, followed by the development of a strategic plan. 
Included was a recommendation to reorganize the services of the 
Bureau of Jewish Education, reassigning functional responsibility 
to other appropriate agencies. Atlanta has five day schools. It 
is working with the CRB Foundation on the development of Israel 
experience programs, has a Commission on Jewish Continuity, and 
has recently established a Jewish Education Fund.

B . Baltimore

Baltimore has a stable Jewish population of 92,000. A two-year 
planning initiative concluded in 1990 with a series of 
recommendations including the need to increase funding for Jewish 
education (has been increased from 25% to 33%) and the 
establishment of a commission to look at the local Jewish 
education system, now in its third year. Outcomes include a 
strategic plan for Jewish education and the establishment of a 
Fund for Jewish Education which is currently undertaking a $10 
million campaign. Day and supplementary schools are beginning to
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The meeting opened with the introduction of participants and welcoming 
remarks by Arthur Rotman, Executive Director of CIJE. Mr . Rotman 
reviewed the agenda and noted the importance of the Lead Communities 
in implementing the recommendations of the Commission on Jewish 
Education in North America. 

Representatives of the three communities were then asked to provide 
brief sketches of their work in Jewish education as a context for 
further discussion . 

A. Atlanta 

Atlanta has a growing Jewish population. In the early ' 80s 
Atlanta conducted a demographic study of the local Jewish 
community, followed by the development of a strategic plan. 
Included was a recommendation to reorganize the services of the 
Bureau of Jewish Education, reassigning functional responsibility 
to other appropriate agencies. Atlanta has five day schools. It 
is working with the CRB Foundation on the development of lsrael 
experience programs, has a Commission on Jewish Continuity, and 
has recently established a Jewish Education Fund. 

B. Bal t imore 

Baltimore has a stable Jewish population of 92,000. A two-year 
planning initiative concluded in 1990 with a series of 
recommendations including the need to increase funding for Jewish 
education (has been increased from 25% to 33%) and the 
establishment of a commission to look at the local Jewish 
education system, now in its third year. Outcomes include a 
strategic plan for Jewish education and the establishment of a 
Fund for Jewish Education which is currently undertaking a $10 
million ca1npaign. Day and supplementary school s are beginning to 
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work together to provide training for educators and to establish a 
fund for Israel experience programs. A team of synagogue 
representatives is working together to develop a program of Jewish 
family education.

C . Milwaukee

With a population of 28,000, Milwaukee has four day schools in 
addition to an array of camps and pre-school opportunities.
Twenty-five percent of the community affiliates with the JCC. 
Community strengths include the centrality of the federation, the 
availability of scholarships for day schools and a common cost for 
each day school, and coordination of teen programming. The cost 
of Jewish education is a central issue in a community where 
average incomes are relatively low. The community must also 
contend with a shortage of trained personnel and a 15% decline in 
campaign income over the last three years. A Jewish Education 
Task Force was established in July 1991 and has developed a plan
for the revision of use of the Central Agency for Jewish
Education. A broad-based commission on Jewish education is now 
being established. It should be noted that for many years 
Milwaukee has taken the lead in putting Jewish education high on
its communal agenda and funding it accordingly.

II. Lead Communities: A Concept and its Implementation

A. Annette Hochstein noted that the following principles had guided 
the work of the Commission on Jewish Education in North America:

1. Local, continental, and international resources must work 
together to support Jewish education.

2. Jewish education has multiple constituencies and venues. The 
Commission concluded that the best way to approach Jewish 
education would be to focus on two necessary conditions for 
change:

1 a. Personnel -- recruitment, training, benefits and placement
to build a cadre of well-trained Jewish educators.

b. Community support -- the need to engage top community 
« leadership in personal commitment and financial support

for Jewish education.

3. It wilL be important to engage a community "across the board" 
in its commitment to Jewish education.

4. The best way to learn what will work is by doing it. Because 
education takes place at the local level, we must engage local 
communities in the effort to improve and develop Jewish 
education. This led to the concept of Lead Communities.
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5. It was concluded that Jewish education must be raised to a 
level which permits it to compete with the many alternatives 
available. This can best be accomplished by bringing local 
and continental resources together, by working intensively in 
limited settings, by working through programs, and by 
constantly monitoring, evaluating, and providing feedback.

B. The Task Ahead

Mrs. Hochstein suggested a list of possible actions, some of which 
should be under way within the next year. This reflects the sense 
that communities wish to see concrete signs of progress as early 
as possible. One or more of the following should be undertaken as 
the community proceeds with the planning process.

1. Pilot projects to be undertaken in personnel and community 
mobilization. In an effort to mobilize local top leaders,
CIJE proposes to bring a member of its board to begin an 
ongoing dialogue with them on the Lead Communities project and 
its educational endeavors.

2. Establishment of a local commission with broad representation, 
staff support, possible subcommittees or task forces and the 
possibility of one or several concrete products at the end of 
the first year.

3. Conduct a survey of educators to establish the current 
situation as a basis for ascertaining training and staffing 
needs.

4. Select one or two areas of Best Practices for early 
implementation e.g., supplementary school and early childhood, 
develop a plan and begin to work.

5. Proceed with the design and work of monitoring, evaluation, 
and feedback.

6. Draft a five-year plan with the assistance of a detailed guide 
to be provided by CIJE.

7. Establish lines of communication among CIJE, the Lead 
Communities, and the continental community.

This presentation concluded the evening portion of the meeting. The
group reconvened on Tuesday, November 24.

Introductory RemarksIII.

As the morning session opened, Steve Gelfand of Atlanta noted on 
behalf of the three communities that the Lead Communities hoped to 
resolve the following in the near future:
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A. Believing that the communities can be more effective working 
together than on their own, they seek agreement on common goals 
and approaches to achieving those goals.

B. The communities need clarity on lines of communication and whom to 
talk with about various issues.

C. While acknowledging that the communities are "in this together," 
it was noted that not all community interests or needs will be the 
same. It will be useful to clarify where there are common 
interests and where they diverge.

D. It would be helpful to clarify, understand, and agree to goals and 
objectives for the planning process.

E. Clarity of direction will help workshop participants to return 
home ready to work with community leadership and move ahead.

F. The communities need CIJE to be involved beyond the role of 
convener. They seek help with planning, content, and access to 
seed money with which to move ahead. CUE should ease the way for 
communities to raise local money.

G. The communities seek one programmatic initiative on which all can 
agree and move forward quickly to implementation.

These goals served as a backdrop for the day's discussion.

Central Elements

As the central elements --building the profession and mobilizing 
community support--were discussed, participants were asked to consider 
principles on which to proceed.

Following discussion, it was suggested that certain common themes 
might be seen as principles:

A. The personnel issues cut across all areas of Jewish education.

B. There is need for a master plan.

C. The role of resources in impacting Jewish education must be
considered.

D. In order to have an impact, there must be broad based "buy-in" to 
the importance of upgrading personnel.

In the discussion that followed it was noted that the Lead Communities
provide a context in which to consider these issues systematically.
It will be important to establish criteria on which to judge the 
impact of the various approaches. It was noted that the communities

IV.
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will rely on CIJE for help with evaluation. It was also suggested 
that lay leaders should be involved in defining the evaluation 
process.

It was noted that it will be difficult to garner lay support for 
approaches that cannot be evaluated, but that funders are likely to 
support what they see as a "reasonable gamble." With this in mind, an 
approach to be considered would be the identification of a project 
which can be undertaken and evaluated in the development of personnel, 
perhaps with a focus on senior personnel.

V. The Role of CIJE

A . Best Practices and Consultation

Barry Holtz outlined the work he has undertaken over the past 18 
months to identify areas for study followed by the development of 
an inventory of Best Practices to provide models of excellence for 
introduction into Lead Communities. Best Practices research is 
being undertaken in the following areas:

1. The Supplementary School

This area was begun first and is nearly ready for use in the 
Lead Communities. A team of experts has identified nine 
successful supplementary school programs, has conducted site 
visits, and has submitted reports on these exemplary 
programs.

2. Early Childhood Jewish Education

This is being looked at in the variety of settings in which 
early childhood education occurs. Reports are being submitted 
on exemplary programs.

3. The JCC

Each Lead Community has a JCC. The JCCA staff will visit each 
of the three to evaluate what is going well in Jewish 
education and where they recommend change. At the same time, 
outside experts will identify 8-9 JCCs which are most 
effective in the area of Jewish education and Jewish 
continuity. These programs will be explored and evaluated for 
use by the Lead Communities.

4. Israel Experience

We are working with the CRB Foundation, which is particularly 
interested in this area and is developing an approach.

5. Day Schools

We have begun to take the first steps into this important 
area, and to develop ■a methodology specific to it.
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Still to do:

6. Jewish Camping

7. College Campus

CIJE will work closely with the Lead Communities to determine how 
to introduce a successful practice from one setting to another.

It was noted that while the communities are engaged in the 
planning process, it might be useful to work toward implementation 
of a Best Practices approach. Holtz will have materials on the 
supplementary school to the Lead Communities within several 
weeks. Following their submission, he and the educators working 
on the project will be available to meet with community leaders to 
discuss areas of interest and means of implementation. The Best 
Practices might also be an appropriate framework for the 
development of a pilot project during the initial year.

It was suggested that in order to introduce the Best Practices 
project to the communities, Holtz would be invited to meet with 
local lay and professional leadership.

It was suggested that another area in which communities might be 
ready to move ahead relatively quickly is that of the Israel 
experience. It was noted that the CUE has promised to outline 
for the CRB Foundation a proposal for the Israel experience in the 
Lead Communities.

B . Foundation Relations

It was reported that CUE is in contact with several foundations, 
both Jewish and general, for support of work in the Lead 
Communities. In addition, CUE staff is available to help Lead 
Communities in their approaches to local foundations. It was 
suggested that CUE will be working with the Lead Communities to 
determine how best to proceed with their foundation development 
work.

It was suggested that there are initiatives under way in other 
cities which might be applicable in the Lead Communities. It was 
proposed that JESNA prepare an inventory of such initiatives and 
make it available to the Lead Communities.

Work Plan - - Year One

A . Planning Process

Jack Ukeles reported that a planning guide is being prepared for 
use by the three communities. It is anticipated that the planning 
process will yield a five-year strategic plan and a specific 
action plan for the first year.

VI.
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The proposed planning process includes the following seven steps:

1. Start-up

-- formulation of a commission; undertake to inform and 
involve stakeholders (e.g., community lay leaders, 
educators, rabbis, congregational leadership, etc.).

2. Self- study

-- inventory and profile of educational system.
-- assessment of strengths and weaknesses.
-- analysis of personnel.

3. Identification of critical issues

-- community moves from the general to the specific with 
strategic choices.

4. Development of mission or vision statement

5. Define priorities

-- major strategic recommendations with priority rankings 
and sequences.

6. Design programs

-- specific programmatic interventions.
-- new initiatives.

7. Determine strategy to develop resources for implementation

A question was raised regarding the amount of time the planning 
process would require and how it might be meshed with the local 
federation allocation process. It was noted that funds can be set 
aside for anticipated projects, making this a less significant 
issue.

All three communities expressed concern over the need for staff 
support of the planning process at a time when "flat campaigns" 
and local reluctance to add to federation staff make this 
difficult. It was suggested that if the first request to local 
lay leadership is to fund staff, this might impact negatively on 
the buy-in process. In light of the above, it was suggested that 
CIJE consider providing up to $40,000 per year for three years 
toward funding of a position. It was agreed that this proposal 
would be seriously considered, by CIJE.
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B . Introducing the Project into the Community

It was suggested that the first step is to define the community. 
The following list of constituencies was developed:

1. Educators and senior educators

2. Rabbis

3. Lay leaders -- of general community and individual 
institutions

4. Parents and learners

5. Professionals at federation and other relevant agencies

6. Publics: the media and other communities

It was noted that it will be important to communicate with all of 
these groups. One way to do this at the local level is for the 
commission process to include well-publicized open meetings at 
which anyone in the community could be heard. In addition to 
making the local commission as representative as possible and 
extending involvement through task forces, a community might wish 
to hold focus groups to encourage a stronger sense of 
involvement.

It was suggested that local leaders will buy in more completely 
when they see evidence of action. One successful project would go 
a long way toward accomplishing this goal.

To help the communities get up and running, CIJE will work with 
the local communities to provide the following:

1. Core materials

a. Best Practices papers

b . Planning guide

c. Timetable

d. Press releases

2. Support for the planning and evaluation processes at a local 
level.

3. Assistance in quick start-up of at least one project, 
including funding support and/or assistance in finding that 
support.
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4. Materials for use with focus groups.

5. A list of participants in this meeting and others who can be 
helpful to the communities in moving forward.

Next Steps

A. It was agreed that goals and agendas for future meetings of this 
group will be set jointly. In the interim, Shulamith Elster will 
serve as a clearinghouse for distributing materials among the Lead 
Communities and CIJE. Consideration will be given to holding a 
conference call as a follow-up to this meeting and a means of 
generating a project for early implementation.

B. A meeting of this group, possibly to include lay leaders from the
communities, will be planned for April 24, to coincide with the 
CJF Quarterly in Washington, D.C.

C. It was suggested that one or more CUE board members plan to meet
with local lay leaders early in 1993. Perhaps a kick-off
celebration might occur at the same time.

D. A paper on Best Practices in supplementary schools and steps for 
introducing Best Practices to the Lead Communities is now being 
prepared.

Conclusion

The meeting concluded with a sense of hope and expectancy for the
future. There was the sense that with ongoing communication and the
shared mission of contributing to Jewish continuity for all of North
America, the next several years should be exciting and productive.

VII.

VIII.
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GOALS FOR JEWISH EDUCATION IN LEAD COMMUNITIES

The Commission on Jewish Education in North America avoided 

dealing with the issue of goals for Jewish education in order to 

achieve consensus. However, it was clear that when the recommen- 

dations of the Commission would be acted upon, it would be impos- 

sible to avoid the issue of goals for Jewish education. Now that 

the work in Lead Communities is beginning, working, on goals can 

no longer be delayed. This is so for several reasons: 1) It is

difficult to introduce change without deciding what it is that 

one wants to achieve; 2) researchers such as Marshall Smith, Sara 

Lightfoot and David Cohen have effectively argued that impact in 

education is dependent on a clear vision of goals; 3) the evalua- 

tion project in Lead Communities cannot be successfully undertak- 

en without clear articulation of goals.

In Lead Communities goals should be articulated for each of the 

institutions that are involved in education and for the community 

as a whole. At present there are very few cases where institu- 

tions or communities have undertaken a serious and systematic 

consideration of goals. It will be necessary to determine what is 

the state of affairs in the Lead Communities. There may be insti- 

tutions (schools, JCCs) that have undertaken or completed a 

serious systematic consideration of their goals. It is important 

for us to learn from their experience and to check as to whether 

an attempt has been made to develop their curriculum and teaching 

methods in a manner that is coherent with their goals. In the 

case of those institutions where little has been done in this
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area, it is crucial that the institutions be encouraged and 

helped to undertake a process that will lead them to the articu- 

lation of goals.

The CIJE should serve as catalyst in this area. It should serve 

as a broker between the institutions that are to begin such a 

process and the various resources that exist in the Jewish world. 

By resources we mean scholars, thinkers and institutions that 

have concerned themselves and developed expertise in this area. 

The institutions of higher Jewish learning in North America 

(Y.U., J.T.S.A. and H.U.C.), the Melton Centre at the Hebrew 

University and the Mandel Institute in Jerusalem have all been 

concerned and dealing with this matter. Furthermore, these insti- 

tutions have been alerted to the fact that the institutions in 

Lead Communities will probably need to be assisted in this area. 

They have expressed an interest and a willingness to help.

The Mandel Institute has particularly concentrated efforts in 

this area through its project on alternative conceptions of the 

educated Jew. The scholars involved in this project are: Prof.

Moshe Greenberg, Prof. Menahem Brinker, Prof. Isadore Twersky, 

Prof. Michael Rosenak, Prof. Israel Scheffler and Prof. Seymour 

Fox. Accompanied by a group of talented educators and social 

scientists they have completed several important essays offering 

alternative approaches to the goals of Jewish education as well 

as indications of how these goals should be applied to education- 

al settings and educational practice. These scholars would be 

willing to work with the institutions of higher Jewish learning
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and thus enrich the contribution that these institutions can make 

to this effort in Lead Communities.

It is therefore suggested that the CIJE advance this undertaking 

in the following ways:

1. Encourage the institutions in Lead Communities to consider 

the importance of undertaking a process that will lead them to an 

articulation of goals for their institutions.

2. Continue the work that has begun with the institutions of 

higher Jewish learning so that they will be prepared and ready to 

undertake consultation if and when they are turned to.

3. Offer seminars whose participants would include representa- 

tives from the various Lead Communities where the issues related 

to undertaking a program to develop goals would be discussed. At 

such seminars the institutions of higher Jewish learning and the 

Mandel Institute could offer their help and expertise.

The problem of goals for a Lead Community as a whole, as well as 

the guestion of the relationships of the denominations to each 

other and to the community as a whole will be dealt with in a 

subseguent memorandum.
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Council for Initiatives in Jewish Education

Projected First Year Outcomes in Personnel

Critical Path to Developing Individual Lead Community Personnel 
Action Plan

Overview

I. Data Analysis Completed

II. Reports Discussed

III. "Action" before the Action Plan: Pilot Projects

IV. Planning Committee Prepares Action Plan

V. Action Plan for Personnel Discussed in Community

VI. Stages of Implementation
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Council for Initiatives in Jewish Education

Possible Pilot Projects
1

1. Best Practice Seminar for Supplementary School Principals

2. Lay-Professional Seminar in Israel: The Goals of Jewish 
Education

3. Seminar for Day School Principals: Issues of Leadership

4. Best Practice Presentations for Lay Leaders

5. Early Childhood Judaica Institute for Teachers

6. Senior Educators or Jerusalem Fellows Training Program
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Council for Initiatives in Jewish Education 

Projected First Year Outcomes in Personnel

I

Critical Path to Developing Individual Lead Community Personnel Plan

I. Data Analysis Completed

A. Professional Lives of Educators

B. Educator’s Survey

*survey administered

*what are the critical questions we want to have answered

*who will convey them to Ellen

*data analysis returned to communities

C. Report on Policy Implications Received from Ellen and Adam
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II. Reports Discussed

Goals of the discussions:
To shape the personnel plan o f the community
To engage the leadership — lay and professional — in a discussion about the 
issues o f personnel in the community

A. Professional Lives of Educators

*what do we want to come out of the discussion?
*who should lead and organize the discussion?
*who should the participants be?
*when?

B. Educator’s Survey

*what do we want to come out of the discussion?
*who should lead and organize the discussion?
*who should the participants be?
*when?

C. Policy Implications Report

*what do we want to come out of the discussion?
*who should lead and organize the discussion?
*who should the participants be?
*when?

The result of these discussions: policy implications for action plan
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|V, Planning Committee Prepares Action Plan

A. Mapping current and future situations:

1. Implications of data analysis reports— results of Step II above, 
(recruitment, pre-and in-service needs, shortages, etc.)

*

2. Predict future needs with input from local educators

* demographic trends
(does community have demographic data, e.g. need for early 

child ed.?)
* retirements
* impact of plans of individual institutions in community

(are there plans on the books for expansion of day school into 
high school, family educator positions in synagogues, new 
Israel programs)

3. Current and future financial picture
(campaign, community foundation, endowments, grants)

Results = Issues in Personnel that our community needs to address
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B. So what are we going to do?

1. What are appropriate strategies to address issues raised by mapping?

*best practice currently available
*new ideas to community’s issues (e.g. programmatic, structural)

2. Lay out options and resources available
(resources include things like: local, national, international 
training institutions; denominations; local universities, etc.)

3. Apply "screens" of content, scope and quality to options

scope:
*does initiative cover major settings and institutions in which all or most of 
education takes place?
*will all or most people in the community be touched by the initiative?
*is the initiative aimed at effecting profound and lasting change?

content:
*is the initiative substantive, content-filled, thoughtful?
*is it based in a projection of a vision of Jewish education with a striving 
toward specified goals?
*is it reflective of the learnings from "Best Practice"? 

quality:
*can we say that the project is characterized by high standards that can be 
made explicit and cannot be met by the status quo?
*does it live up to the goals which have been articulated?
*does it have a monitoring, evaluation, feedback component built in?

4. Cost out options

5. Feasibility of options

*resources (human and financial) available 
*demands of scheduling, etc.

6. Prioritize the options

Results: An Action Plan in Personnel for our Community
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A. Where will action plan be discussed?

B. When?

C. By whom?

D. Projected outcomes (pilot projects)

E. Who is responsible to carry the plan out?

VJ.Stages of Implementation

A. Plans

B. Who provides service?

C. Funding

D. Timetable
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be assisted there by the other field Researchers. You will also assist as 
needed, in monitoring, evaluation, and feedback for Baltimore and Milwaukee and 
other communities with which CIJE may decide to engage in the future.

As a Field Researcher, you have the right to publish research studies using 
data collected by the MEF team. Howevar, all publications must be approved by 
the CIJE advisory committee for KEF, subcommittee on publications. This 
subcommittee will take into account tw* criteria in approving publications:
(1) Confidentiality of subjects must b£ protected to a reasonable degree;
(2) Publication must not harm the ongoing implementation of the lead community 
process. ,This proviso applies both duiing and subsequent to your employment 
with the CIJE.

Your work will be supervised by Professor Adam Camoran, Director of 
Monitoring, Evaluation, and Feedback f*r the CIJE. Professor Gamoran will 
prepare a performance appraisal which <rill be available for your inspection 
and response. He will be assisted by Professor Ellen Goldring, Associate
Director of the project. By September 15, 1994, we will inform you of whether
you will be rehired in the same position for 1995.

You will be reimbursed for expenses incurred in connection with the project in
accordance with the CIJE Travel Expense Policy. This includes reimbursement 
for supplies and expenses, including computer-related costs or expenses, as 
determined in consultation with Profesfeor Camoran. Limited funds for clerical 
assistance are also available, subject to prior approval. These expenditures 
are paid directly to the service provider in accordance with the policy on 
Temporary Clerical Support.

Please sign and return one copy of this letter in the space provided, to 
indicate your acceptance of this position. We are very glad you are able to 
work with us. Welcome aboard!

Sincerely,

Alan D. Hoffmann 
Executive Director

I accept the field researcher positioii with the CIJE, under the terms 
indicated.

Date(signed) William Robinson
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November 15, 1993

To: Annette and Mike 
From: Adam and Ellen

Attached is a bare-bones list of what Ellen and I see as the moat 
important findings of our studies of Milwaukee educators. We are 
looking forward to discussing the presentation of these findings, 
as well as your views on whether some of these points should be 
omitted and/or others added.

the report for 
especially

Based on discussion with 
a general audience. Two 
helpful: We should model the report after Barry Kosmin's

Alan, we intend to craft 
points made by Alan were

1990 Jewish Population Survey," which stirred 
t in the news media, in Federation meeting 
should write the report so that Jerry Stein 

ader) will read it and become energized by it 
we are thinking about an 8 or 12-page glossy 
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up a lot of interes 
rooms, etc.; and we 
(a Milwaukee lay le 
For these purposes, 
report, with a few 
educators.

We suggest one of the following times for a conference call (all 
times are Israel time) : ץ L/"") r

Please let us know what phone

Thursday, Nov. 19, 4:30pm 
Monday, Nov. 22, 4:30pm 
Tuesday, Nov. 23, 4:30pm

Will one of these work for you? 
numbers to use.

The following are the findings we intend to stress in the report:

I. Training

A. Pre-Service Training

Jewish teachers of Milwaukee are surprisingly well-grounded 
in general education. Half have at least one degree in 
education, and over 40% are licensed teachers. In addition, 
they are a highly educated group, with over 85% college 
graduates, and one third holding graduate or professional 
degrees.

, the teachers have little formal education at 
in Jewish content areas or Jewish education.
teaahers) have degrees in Jewish Studies, and 
1 teachers) are certified י as Jewish educators, 
s by setting if relevant...) Thus the need for 
in Jewish content knowledge is even greater tha 

r pedagogical training. However, both are areas 
only xxx% are trained both Jewishly and as

In contrast 
this level 
Only 9% (17 
only T 2T r*
(Difference 
development 
the need fo 
of need, as 
educators.

have little Jewish education at th
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only 221 ( 41 t eachera ) - are ~rtifiea , as Jewish educators . 
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education as children, and !3 3% had minimal exposure, î. e . no 
more than one-day supplementary TcHoolihg-. Thus, £ver half / 
the Jewish teachers in Milwaukee are virtually unsclioaTed in ן 
Judjpsm.-! MqbL striking of all Is "tl!¥- raĉ t th1aV 2̂1r% of _— -— * —-  
,preschool teachers are not Jewish -- even though these 
teacTiers provide instruction in Jewish subjects. But low 
levels of Jewish education among teachers ia not restricted 
to preschools -- it holds across all settings.

B. Professional Development

j At some level, in-service training reaches a substantial 
majority of Milwaukee's Jewish teachers. Pre-school 
teachers almost universally engage in staff development, a 
consequence of state licensing and accreditation 
requirements, and over two-thirds, of teachers in day and 
supplementary achoola[attended at least one workshop in the 
last two yeara.» Altho'ugh the coverage ia broad , it is alao 

 shallow: only 4% of teachers attended monthly or bimonthly ן
\ workshops, and o n T y 2 ־־2־ ?T att end e d as many as 6 workshops over 
,a two year peri<5d7̂־ THus־, professional development 

)1 opportunities tend to be limited in scope instead of ongoing 
fu and sustained.

The evidence further suggests that current training 
opportunities fail to meet-^the diverse needa of educatora in 
different settings and with varying backgrounds. For 
example, teachers with college training in education find 
workshops less helpful thaa^untrained teachers, and overall, 
are less likely to view development opportunities as 
adequate. At the same time, teachers with degrees in Jewish 
studies are also leas satisfied than others....???? Day 
school teachers are critical of Hebrew language and Judaica 
workshops they attended, whereas supplementary and presahool 
teachers rate such workshops more highly. In contrast, day 
Bchool teachers are more critical of workshops on teaching 
ethods, while day school and preschool teaahers are־more 
avaorable to workshops on pedagogy.

oreover, teachers with different backgrounds and from 
ifferent settings vary in the kinds of staff development 
ey seek. For example, those who desire assistance in 
sson planning tend to come from supplementary schools, 

hereas those who wish to learn about child development tend 
o come from day schools and preschools. Another example of 
iverse needs is that inexperienaed teachers typically want 
elp with lesson plans, classroom management, and 
ommunication skills, whereas those with the longest tenures 
esire more work in curriculum development.

Inadequacy of training especially in light of 
backgrounds.

plications:

II. Careers in Jewish Education

Overall, 55% of Milwaukee Jewish teaahers work 10 or fewer 
hours per week. One third of j--- --י
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only 25% of all teachers work full-tima in Jewish education 
(i.e., 30 hours or more per weak), 55% aay that Jewish 
education is their career. In fact, over half of those who 
work part time in Jewish education say they are making it a 
career, whereas more than a third of those working full time 
say it is not their career. Implication: Worth investing in 
the part-timers who think of Jewish education as their

chers do not wish to become full time. Of 
those who do, salary, benefits, and job security were most 
often cited as potential incentives for taking on full-time 
work. Implications....

Fringe benefits are generally not available to Jewish 
teacherB. Even among those who teach full time, only 30% 
receive health benefits, 26% disability, and 2% pension. 
Although almost half of preschool teachers work full-time, 
only 8% receive health benefits, whereas most full-time day 
school teachers are covered by health insurance.

Varied importance of income -- matters to some, not 
others ....

III. Recruitment

As important as it is to*־provide professional development 
for Milwaukee '8 currant teaching force, we s.hould also thj-nk 
about selecting teachers with better backgrounds in -the 
first place....
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January 9, 1994

Dear Adam and Ellen,

I have read the report on Milwaukee (educators) with very great 
interest. It is a document that provides a great deal of material 
for thought and for decision. My sense is that your work will both 
provide the necessary fuel for addressing the personnel issues in 
an informed way and set a new standard for looking at personnel for 
Jewish education in North America. Thank you!

I thought it useful to relate to implications more than to the 
interpretation of the data, which we did in some way on the basis 
of the preliminary findings and on which others may choose to 
focus.

I read the document with the leadership of Milwaukee in mind and 
thought that we should mediate between your analysis and their 
policy-making needs. My recommendation would be to use variations 
on your last section (p. 19ff. "facing the future") to create two
documents as follows:

1. A two-tier document consisting of:
a. An executive summary (suggestion below) cum cover letter 
(Perhaps by Mort Mandel or E.L.Ritz in her capacity as chairperson 
of the evaluations committee?) with most powerful highlights + 
suggested next steps for Milwaukee + blessings and thanks to all 
involved - including the teachers who participated, the principals 
etc... but the target audience is the leadership.
b. An appendix with some of the data (your dramatic 1111% 
qualified" drawing etc...) plus perhaps the questionnaire with 
straightforward statistics - simple response figures + your whole 
report appended.

2. A document to be received upon request including the data 
analysis + Roberta's document.

I have doubts as to the usefulness of distributing the latter two 
reports (data analysis + lives of educators) widely, but don't want 
to be suspected of censorship.

Since this is the first report of its kind, and one with great 
possibilities, we are urging you and Alan to get approval from Mort 
Mandel for the entire process as well as for deciding in whose 
name the cover letter goes.

What follows this letter are suggestions for a "cover document" or 
executive summary that could guide Milwaukee's discussions to your 
paper. If you decide to use the executive summary some figures I 
left out obviously need to be plugged in and the summary requires 
editing. I leave resolution of the title-inflation to others.

What do you think?

January 9, 1994 

Dear Adam and Ellen, 

I have read the report on Milwaukee (educators) with very great 
interest. It is a document that provides a great deal of material 
for thought and for decision . My sense is that your work will both 
provide the necessary fuel for addressing the personnel issues in 
an informed way and set a new standard for looking at personnel for 
Jewish education in North America. Thank you! 

I thought it useful to relate to implications more than to the 
interpretation of the data, which we did in some way on the basis 
of the preliminary findings and on which others may choose to 
focus. 

I read the document with the leadership of Mi l waukee in mind and 
t hought that we should mediate between your analysis and their 
policy-making needs. My recommendation would be to use variations 
on your last section (p .19ff. " facing the future") to create two 
documents as follows : 

1. A two-tier document consisting of: 
a. An ex ecuti ve summary (suggestion below) cum cover letter 
(Perhaps by Mort Mandel or E.L . Ritz in her capacity as chairperson 
o f the evaluations commi ttee?) with most powe rful highlights + 
suggested next steps f or Milwaukee+ blessings and thanks to a l l 
involved - including the teachers who partici pated , the principal s 
etc ... but the target audience is the leadership . 
b . An appendix wi th some of the data (your dramatic "11% 
qualified" drawing e t c .. . ) plus pe rhaps the questionnaire with 
straightforward statistics - simple response f i gures+ y our whole 
report appended . 

2. A document t o be received upon reques t including the data 
analysis+ Roberta's docume nt. 

I have doubts as to the useful ness of distributing the latter two 
reports (data analysis+ lives of educators) widely, but don't want 
to be suspected of censorship. 

Since this is the first report of its kind, and one with great 
possibilities, we are urging you and Alan to get approval from Mort 
Mandel for the entire process as well as for deciding in whose 
name the cover letter goes . 

What follows this letter are suggestions for a " cover document " or 
executive summary that could guide Milwaukee's discussions to your 
paper. If you decide to use the executive summary some figures I 
left out obviously need to be plugged in and the summary requires 
editing. I leave resolution of the title-inflation to others. 

What do you think? 

- I -



I am sending this simultaneously for comments to Alan and Gail as 
well as Mike. Seymour's remarks are incorporated. I would love for 
Steve to see this and comment too. (Alan could you please forward it 
to him). The key concerns now are as follows:

a. are we making a credible and strong case for addressing the
personnel issue?

b. are we giving enough data and direction for the leadership to 
know what to do next? How do you (CIJE staff) feel about guiding
or helping the process along based on these documents?

c. what are the likely responses to the documents? (responses from 
the leadership and from the teachers). Will anyone be so hurt as to 
want to or be able to harm the process we seek —  decisions and
plans to address the weaknesses?

d. are we giving enough material and hope for the planning process 
to move along?

Assuming everything goes, I would like to recommend that some way
be found to test this with E.L.Ritz, Dan Bader and the three
leadership people (Ruth etc...) for comments prior to any further 
steps. Face-to-face would be best. This could produce a lot of 
input as regards likely responses.

If all of this works, assuming no more than minor changes, a 
presentations/release process should be devised with the 
Community (following MLM'S approval) The forum for initial 
discussion of the findings should be decided upon. It would be very 
important for you people to be invited together with Alan and CIJE 
staff to do the initial presentations to leadership - together with 
the focus on a discussion/planning/decisions process.

Then a more formal publication can be prepared as well as a 
standard presentation kit (Mort asked for one) with 8-10 
dramatically great slides and text. Hopefully the MEF team and
CIJE staff will be the people introducing this to a wider audience
in Milwaukee, (how does one address the subjects of the study? 
invite them to presentation/discussion?). However the kit itself
should empower the Milwaukee leadership to carry the message and 
the discussion further.

All of this while time is of the essence...

This work is really an important step forward.

Warm regards to you all,

Annette
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February, 1993

A Message from Chairman

The Council for Initiatives in Jewish Education was established as an outgrowth of the Com- 
mission on Jewish Education in North America in November, 1990.

CIJE brings together distinguished educators, professionals, lay leaders and philanthropists of 
the continental Jewish community to energize Jewish education in North America. Visions of 
what should and can be achieved in the 21st century need to be repeatedly placed before our 
communities’ leadership, and the wherewithal to do so obtained. The CUE can provide a 
unique blend of individual and institutional advocacy in North America.

The Lead Communities Project is intended to demonstrate that local communities can sig- 
nificantly improve the effectiveness of Jewish education through careful organizing for the 
task, with a coalition of community institutions, supplemented with continental institutions and 
resources.

This first report of the Best Practices in Jewish Education project has been prepared to assist 
the Lead Communities in their work.

% jik. A
Morton L. Mandel 
Chair
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Council for Initiatives in Jewish Education 
Best Practices Project 

Best Practice in the Supplementary School

INTRODUCTION 
Barry W. Holtz

What is the Best Practices Project?

In describing its "blueprint for the future," A Time to Act, the report of the Commis- 
sion on Jewish Education in North America, called for the creation of "an inventory of best 
educational practices in North America" (p. 69).

The primary purpose of this inventory is to aid the Council for Initiatives in Jewish 
Education (CIJE), particularly as it works with the three "Lead Communities" chosen in the 
fall of 1992: Atianta, Baltimore and Milwaukee. As these Lead Communities— "local 
laboratories for Jewish education," in the words of A Time to Act— devise their educational 
plans and put these plans into action, the Best Practices inventory will offer a guide to Jewish 
educational success that can be adapted for use in particular Lead Communities.

In addition, the Best Practices Project can be seen as a research project which hopes to 
make an important contribution to the knowledge base about North American Jewish education 
by documenting outstanding educational work that is currendy taking place.

What do we mean by "best practice"? The contemporary literature in general education 
points out that seeking perfection when we examine educational endeavors will offer us litde 
assistance as we try to improve actual practice. In an enterprise as complex and multifaceted 
as education, these writers argue, we should be looking to discover "good" not ideal practice. 
As Joseph Reimer describes this in his paper for Commission, these are educational projects 
which have weaknesses and do not succeed in all their goals, but which have the strength to 
recognize the weaknesses and the will to keep working at getting better. "Good" educational 
practice, then, is what we seek to identify for Jewish education, models of excellence.
Another way of saying it is that we are looking to document the "success stories" of con- 
temporary Jewish education.

In having such an index the Council would be able to offer both encouragement and 
programmatic assistance to the particular Lead Community asking for advice. The encourage- 
ment would come through the knowledge that good practice does exist out in the field in many 
aspects of Jewish education. By viewing the Best Practice of "X" in one location, the Lead 
Community could receive actual programmatic assistance by seeing a living example of the 
way that "X" might be implemented in its local setting.

We should be clear, however, that the effective practical use of the best practices 
project is a complex matter. Knowing that a best practice exists in one place and even seeing 
that program in action does not guarantee that the Lead Communities will be able to succeed in
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implementing it in their localities, no matter how good their intentions. What makes a cur- 
riculum work in Denver or Cleveland is connected to a whole collection of factors that may 
not be in place when we try to introduce that curriculum in Adanta, Baltimore or Milwaukee. 
The issue of translation from the Best Practice site to the Lead Community site is one which 
will require considerable imagination. I will try to indicate some ways that such translation 
may occur at the end of this introductory essay.

Of course there is no such thing as "Best Practice" in the abstract, there is only Best 
Practice of "X" particularity: the supplementary school, JCC, curriculum for teaching Israel, 
etc. The first problem that the Best Practices Project had to face was defining the areas which 
the inventory would want to have as its particular categories. Thus we could have cut into the 
problem in a number of different ways. We might, for example, have looked at some of the 
"sites" in which Jewish education takes place such as:

—Supplementary schools
—Day Schools
—Trips to Israel
—Early childhood programs 
—JCCs
—Adult Education programs

Or we could have focused on some of the subject areas which are taught in such sites:
— Bible
— Hebrew
— Israel

Or we could have looked at the specific populations served:
— adults
— children
— retired people

There were numerous other possibilities as well.

Our answer to the question of cutting into the problem of best practices in Jewish 
education was to focus on the venues in which Jewish education is conducted. Eight different 
areas were identified: supplementary schools, early childhood programs (which take place in 
many different places) JCCs, day schools, the Israel experience, college campus programming, 
camping/youth programs, and adult education. Obviously there are other areas that could have 
been included and there were other ways of organizing the project. We chose, for example to 
include Family Education within the relevant areas above— i.e. family education programs 
connected to synagogue schools, day schools, JCCs. etc. We could have identified it as a 
separate area. We later chose to add a ninth area called "community-wide initiatives." These 
were programs usually based in a BJE or Federation which aimed in a communal way to have
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a large scale impact on Jewish education-- such as a plan to relate teacher’s salaries to in- 
service education credits.

Best Practice in the Supplementary School: The Process

The first area that the Best Practices Project chose to work on was the supplementary 
school primarily because we knew that a) there was a general feeling in the community, 
particularly in the lay community, that the supplementary school had not succeeded; b) bee- 
ause the majority of Jewish children get their education in the supplementary school and bee- 
ause of the perception of failure, the Lead Communities would almost certainly want to 
address the "problem" of the supplementary school.

A group of experts was gathered together to discuss the issue of best practice in the 
supplementary school. (The list of names appears in Appendix II of this introduction.) Based 
on that meeting and other consultations we developed a Guide to Best Practice in the Sup- 
plementary School. The Guide represented the wisdom of experts concerning success in the 
supplementary school. We did not expect to find schools that "scored high" in every measure 
in the Guide, but the Guide was to be used as a kind of oudine or checklist for writing the 
report.

A team of report writers was assembled and the following assignment was given to the 
team: using the Guide to Best Practice in the Supplementary School, locate good schools or 
good elements or programs within schools that might be able to "stand alone" (such as a parent 
education program or prayer curriculum) even if the school as a whole would not fit our 
definition of a best practice site.

We believed that working in this fashion we would be likely to get reliable results in a 
reasonable amount of time. We also knew from the outset that the Best Practices Project was 
created to fulfill a need. We did not have the luxury or the inclination to create a research 
project that would have to wait many years before its results could be made available. The 
model that we have employed is based on the informed opinion of expert observers. The 
reports that our researchers wrote were, with one exception, based on a relatively short amount 
of time spent in the particular schools— although all of the researchers had had some previous 
knowledge (sometimes quite extensive) about the school or synagogue being studied.'׳ In 
general we tried to use researchers who began the process with a "running start": They had 
some familiarity with the school they were looking at to begin with and could use that prior 
knowledge to move the process along quickly.

!The "one exception" was Professor Joseph Reimer whose report was based on a long-term 
research project that he in conducting into two successful synagogue schools.
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The Reports: An Overview

The best practice reports represent a range of synagogues, schools and geographical 
locations. In general the focus is on the school as a whole, rather than "stand alone" programs. 
Our sense was that the key to success in the supplementary school tended to be a wholistic 
approach, especially because of the part-time nature of the enterprise.

The congregations vary in size and wealth. Some of the schools are located within 
large congregations which simultaneously run a whole host of programs, including early child- 
hood programs and day schools. The ability of the supplementary school in these congrega- 
tions to "compete” with other institutions, especially the day school, is particularly 
noteworthy.

We believe that these reports can offer serious assistance to the Lead Communities, and 
others seeking to improve the quality of Jewish education in North America, but we also know 
that more work can and should be done. We view the reports included in the present volume 
as the first "iteration," in the language of social science researchers— the first step in a process 
that needs to evolve over time. How might that research develop? We can see two ways: 
first, the research can broaden. We have only included a handful of schools in this report.
The simple fact is we have no idea how many successful supplementary schools are currendy 
operating in North America. We have certainly heard our share of bad news about the 
Hebrew school over the past twenty-five years, but we have heard very little about the success 
stories. It is likely that the number is small, nonetheless, it is clear that this "first edition" of 
the Supplementary School volume has touched only a few examples.

In an effort to plan for widening the net of possible sites, at the time of our first 
exploration of supplementary schools, we sent a letter to all the members of the CHE Senior 
Advisers committee asking for their suggestions. In addition, we sent a similar letter to con- 
tacts within CAJE. Because of these initiatives we now have a list of 20 to 30 supplementary 
school that we might want to investigate in the next stage of Best Practice in the Sup- 
plementary School. We should note, however, that such an investigation would likely be more 
time-consuming than the first round. Here we will not have the advantage— at least in most 
cases— of the prior knowledge of the sites that our current researchers brought with them to 
the task.

A second way of expanding the research in the supplementary school area would be in 
the "depth" of the current reports. Many of the report writers have said that they would like 
the chance to look at their best practice examples in more detail than the short reports have 
allowed. I have called this the difference between writing a "report" and writing a "portrait" 
or study of an institution.* As further iterations of the Supplementary School volume 
develop, we would like to see more in-depth portraits of schools and programs.

—4

!The most well-known example of the "portrait" approach is Sara Lawrence Lightfoot’s book 
The Good High School (Basic Books, 1983.)

--4 

The Reports: An Overview 

The best practice reports represent a range of synagogues, schools and geographical 
locations. In general the focus is on the school as a whole, rather than "stand alone" programs. 
Our sense was that the key to success in the supplementary school tended to be a wholistic 
approach, especially because of the part-time nature of the enterprise. 

The congregations vary in size and wealth. Some of the schools are located within 
large congregations which simultaneously run a whole host of programs, including early child
hood programs and day schools. The ability of the supplementary school in these congrega
tions to ~compete" with other institutions, especially the day school, is particularly 
noteworthy. 

We believe that these reports can offer serious assistance to the Lead Communities, and 
others seeking to improve the quality of Jewish education in North America, but we also know 
that more work can and should be done. We view the reports included in the present volume 
as the first "iteration," in the language of social science researchers-- the first step in a process 
that needs to evolve over time. How might that research develop? We can see two ways: 
first, the research can broaden. We have ,only included a handful of schools in this report. 
The simple fact is we have no idea how many successful supplementary schools are currently 
operating in North America. We have certainly heard our share of bad news about the 
Hebrew school over the past twenty-five years, but we have heard very little about the success 
stories. It is likely that the number is small, nonetheless, it is clear that this "first edition" of 
the Supplementary School volume has touched only a few examples. 

In an effort to plan for widening the net of possible sites, at the time of our first 
exploration of supplementary schools, we sent a letter to all the members of the CUE Senior 
Advisers committee asking for their suggestions. In addition, we sent a similar letter to con
tacts within CAJE. Because of these initiatives we now have a list of 20 to 30 supplementary 
school that we might want to investigate in the next stage of Best Practice in the Sup
plementary School. We should note, however, that such an investigation would likely be more 
time-consuming than the first round. Here we will not have t11e advantage-- at least in most 
cases-- of the prior knowledge of the sites that our current researchers brought with them to 
the task. · 

A second way of expanding the research in the supplementary school area would be in 
the "depth" of the current reports. Many of the report writers have said that they would like 
the chance to look at their best practice examples in more detail than the short reports have 
allowed. ] have called this the difference between writing a "report" and writing a "portrait" 
or study of an institution. i As further iterations of the Supplementary School volume 
develop, we would like to see more in-depth portraits of schools and programs. 

:The most well-known example of the "portrait" approach is Sara Lawrence Liohtfoot's book 
The Good High School (Basic Books, 1983.) 

0 



Please note: In order to preserve the privacy of the best practice schools for a public 
document such as this one, all of the synagogue names (and personnel directiy associated with 
those synagogues) have been changed.

Improving Supplementary Schools: Some Practical Suggestions

It is obvious from these first explorations that there are numerous ways in which sup- 
plementary schools could be improved using the Best Practices Project. The following sugges- 
tions are by no means exhaustive, but they represent ways individual schools or groups of 
schools within a community could begin to work for change.

1. Use the Guide

A good place to start is with the "The Guide for Looking at Best Practice in the Sup- 
plementary School" (see Appendix I). Even though it was designed for use by a group of 
experts with considerable experience as school observers and it was not intended to be an 
exhaustive "evaluation tool," nonetheless the Guide offers the opportunity for "insiders" at a 
institution— both professionals and laypeople— to begin a conversation about the strengths and 
weaknesses of their school. Obviously, insiders will have the disadvantage of less "objec- 
tivity" than outside observers, but on the positive side they also have much more information 
and deeper sense of the real workings of the school. Using the Guide is a good was to start 
thinking about the directions supplementary school education should and could be taking.

2. Improve the School at the Systemic Level

One characteristic common to all the best practice schools was the system-wide orienta- 
tion of the supplementary school. By "system-wide” we mean a number of different, but 
interrelated matters. First is the relationship between the school and the synagogue. At this 
time in the history of North American Jewish education, virtually all supplementary schools 
are synagogue-based institutions. One thing that characterizes a best practice school is the way 
that the school fits into the overall orientation of the congregation. The school reflects the 
values of synagogue and the synagogue gives a significant role to the school— in its publicity, 
in the status of the school committee or board within the synagogue structure, in all the many 
subtle messages that the synagogue sends. A school that is valued and viewed as central to the 
concerns and mission of the synagogue has a much greater chance for success. One need only 
look at the reports on "Temple Isaiah" and "Congregation Beth Tzedek" for two very different 
examples of the same effect. Adding to the impact of this idea is the fact that both of these 
congregations also house day schools. Yet despite the generally held perception that the sup-
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plementary school will have a much lower status than the day school when both axe housed 
within the same synagogue, in these two examples we see supplementary schools which are 
successful and profoundly appreciated by their congregations.

How does the supplementary school become a valued institution? It is obvious from 
the best practice reports that the key player in bringing this about is the rabbi of the congrega- 
tion. Virtually every best practice report talks about the investment of time, prestige and inter- 
est of the synagogue’s rabbi. If we are to begin to improve the quality of the supplementary 
school, we must engage the rabbis in an effort to raise the stature and importance of the con- 
gregation’s school.

Lay leadership also has an important role to play here, as the best practice reports point 
out quite clearly, and that leads us to the second element of working on the system: the 
stakeholders in the synagogue must be involved in an ongoing conversation about the goals and 
mission of the school. When the report writers talk about schools which are "driven" by their 
goals (see, for just one example among many, the report on "Temple Bnai Zion"), which have 
a clear sense of their "vision" (see, for example, "Congregation Reyim," a school with a very 
different vision from Bnai Zion, and which succeeds with a similar impact.) The best practice 
reports indicate that schools which work are places that continually try to find ways to involve 
the key participants in ongoing reflection upon and discussion about the goals of the school.

Finally, best practice schools are places that view their schools as one part of a much 
larger context. These are places that see the synagogue as a whole as an educating com- 
munity. In such places we are more likely to see the integration of the formal program (the 
"school") with a variety of informal programs— such as camps, shabbatonim, family retreats, 
trips to Israel, holiday programs, tzedakah programs, arts programs, etc.

Implications and Possible Recommendations

If we want to have an impact on the supplementary school we need to begin with the 
rabbis. It seems that a program of consciousness-raising and practical skills development for 
rabbis in the Lead Community would make a great deal of sense. Such a program could be 
developed through the national rabbinic organizations (RCA, RA, CCAR, RRA) or indepen- 
dent of them. It might include visits to the best practice sites and meetings with the rabbis in 
those synagogues.

A similar program for lay leaders could also be launched. Here the ideas learned from 
the best practice reports could be studied and explored, so that lay leaders could come to 
understand the educational principles that make for success in the area of the supplementary 
school.

3. The Leader is Crucial

If there is one thing shared by all the best practice schools, it is the key role of leader- 
ship in creating quality. In most cases the leader is the educational director; in one small
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synagogue ("Ohavei Shalom Congregation"), it was the rabbi in particular. These leaders 
provide continuity, build morale, work with the rabbi and lay leadership on issues of status 
and vision and many other things as well. In addition such a leader can help turn around a 
school that needs to change ("Emeth Temple"). It is the principal who helps define the institu- 
tion as oriented toward problem-solving and not defeatism and, it appears, the principal also 
seems to be an important factor in maintaining a school without significant "discipline" 
problems.

The people described here can all be characterized as educational leaders. They see 
their role not primarily as administrative or organizational, but as educational in a variety of 
ways. For some it takes the path of supervision and in-service education; for others it is by 
being inspirational or spiritual models; for others it is in pedagogic creativity, programming or 
curricular improvements. There is no one single way to be an educational leader, but it is hard 
to imagine a successful school, based on these reports, which would not have that kind of 
professional leadership.

Implications and Possible Recommendations

Of course, saying that a supplementary school needs an educational leader is a good 
deal easier than finding such a person. But knowing the importance of leadership can lead to a 
number of important practical suggestions: a) when hiring an educational director, seek out a 
person who can provide leadership appropriate to an educational institution, not just someone 
who is a good administrator. Such a consideration should influence the kinds of questions that 
are asked in an interview or solicited from recommendations, b) Investing in leadership means 
finding ways for educational directors to attend serious, ongoing training programs that can 
help them grow as leaders, c) Consultants who know about educational leadership develop- 
ment can help schools improve by working with . d) Places might want to develop peer groups 
or paired tutorials for education directors. Having a serious opportunity to grow as a profes- 
sional can be enhanced by peer groups which are well-designed to focus on important educa- 
tional issues or by having pairings of principals who could meet on a regular basis. Such 
groups could be organized denominationally or on the basis of the size and type of institution. 
Professional consultation and training could come from a mixture of national service institu- 
tions (UAHC, United Synagogue, etc.), institutions for higher Jewish learning (YU, JTS, 
HUC, etc.) and institutions from the world of general education such as universities, training 
organizations, or professional societies.

4. Invest in Teachers

Despite the importance of systems and the centrality of leadership, in the end schools 
succeed or fail because of what happens in the individual classroom. The best practice schools 
are all characterized by an emphasis on the teacher’s key role. In different ways each of the 
best practice schools try to deal with the three fundamental dimensions of staffing a school: 
recruitment, retention, and professional growth.
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For some of the best practice schools recruitment is not a major problem. A place like 
"Temple Bnai Zion" has a staff of veterans and experiences a very small amount of turnover.
In general, good schools tend to perpetuate themselves because their reputations are well 
known in the community of educators and when openings appear, teachers will want to come 
to work in such an institution. Here in a slightly different way, the educational leader makes a 
difference. Who would not want to work for the revered principal of "Congregation Beth 
Tzedek"?

Still, recruiting good teachers is not always easy, even for outstanding synagogues and 
some of the best practice schools have tried inventive solutions to deal with the problem. 
Certainly the most radical has been the teacher-parents used by "Congregation Reyim." This 
synagogue has developed a unique approach that deserves serious consideration. The pluses 
and minuses are spelled out in the report. The most important point of the Reyim model, 
however, is that the school works at training the parents for their jobs as teachers. Without 
that training and in-service the program could not succeed.

Other schools (such as "Congregation Beth Tzedek" and "Emeth Temple") have used 
teenaged teacher aides or tutors in the Hebrew school. This has the dual effect of helping out 
the professional teachers and finding useful involvement for the teenagers in the educational 
life of the congregation.

Finding ways to retain outstanding teachers is a crucial component of success. It is not 
easy to determine what is cause and what is effect here, but it is clear that stability of staff is 
one of the marks of the best practice schools. Success in retaining teachers involves a number 
of interrelated actions: fair pay is one thing, but this matter came up quite infrequently in the 
best practice investigations. More to the point was a sense of being appreciated by the educa- 
tional director, the rabbi and the community as a whole. There are a number of suggestions 
that the reports present about teacher esteem. The key point is that this matter is directly 
related to the systemic issue of the congregational attitude about the role and importance of 
education. Where education is valued, teacher esteem will tend to be high.

An ethos of professional growth and teacher education characterizes all the best practice 
schools, even—one might say especially— in places that use "nonprofessional" teachers. 
Professional growth opportunities have the advantage of both advancing the quality of teachers 
and their sense of being valued.

We have seen many forms of such professional growth, but they tend to center around 
three areas of focus: a) efforts to increase the subject knowledge of teachers with sessions on 
Bible, Hebrew or Jewish holidays as examples. These sessions are particularly important for 
teachers in supplementary schools who may be professional general educators (such as public 
school teachers who sometimes teach in supplementary schools) who have pedagogic skills but 
lack Jewish knowledge, b) efforts to increase the skills of classroom teaching such as discus- 
sion leading, curricular implementation or classroom management, c) efforts to build a sense 
of personal Jewish commitment in teachers.

The best practice schools use local central agencies, denominational organizations and 
at times commercial Jewish textbook publishers for teacher education sessions. Teachers are
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also sent to conferences, most notably the national CAJE conference, local mini-CAJE con- 
ferences where they exist, conferences connected to the various denominational educational 
organizations and experiences in Israel.

Most of the best practice schools engage in professional supervision of teachers, almost 
always by the principal. It is also noteworthy that a number of the reports mention that the 
educational directors find that they do not do as much supervision of teachers as they would 
like.

Implications and Possible Recommendations

The area of professional growth is one that should be able to make significant impact 
on Jewish education quality in the supplementary school. We know from the research in 
general education that in-service education needs to be sustained and systematic and there are a 
number of ways that such programs could be implemented, aside from the worthy policy of 
sending teachers to the national and local CAJE conferences. The CAJE conferences play a 
very important role in contemporary Jewish education— especially in lifting the morale of 
teachers— but they can not be considered a sufficient answer to the question of teacher educa- 
tion and professional growth.

What form should professional growth take? It is clear that many different options are 
used. These include the three possible focal points mentioned above: Jewish subject matter 
knowledge, pedagogic skills, issues of Jewish commitment. The means used include: inservice 
programs run by national organizations, extension courses at local universities, adult education 
programs geared for teachers, local BJE personnel coming into the school, sessions run by the 
local BJE, retreats for teachers, programs in Israel geared for teachers. Generally schools 
must find the financing the help teachers attend these conferences and sometimes money must 
be found to pay for substitutes while teachers attend workshops. Some schools pay the 
teachers to attend such sessions or relate their salaries to specific hours of inservice training.

The best practice schools do various things to work on retaining teachers. In general 
the focus is on raising the status of the school, and hence teaching in the school, within the 
congregation as a whole. Singling out the accomplishments of teachers through the synagogue 
bulletin and rabbinic support is coupled with treating teachers in a professional manner, giving 
them the appropriate workplace and supporting teachers’ trips to conferences and other in- 
service sessions. Different localities deal with recruitment in different ways. The efforts des- 
cribed in the reports of some congregations to use teenagers and parents in the school as 
teachers or adjunct teachers may be appropriate for adaptation by schools who have difficulty 
finding teachers.

5. Involve the family

"Family education" has become a catchword in contemporary Jewish education, but it 
is obvious from the best practice reports that the term is used in many different ways in dif-
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the focus is on raising the status of the school, and hence teaching in the school, within the 
congregation as a whole. Singling out the accomplishments of teachers through the synagogue 
bulletin and rabbinic support is coupled with treating teachers in a professional manner, giving 
them the appropriate workplace and supporting teachers' trips to conferences and other in
service sessions. Different localities deal with recruitment in different ways. The efforts des
cribed in the reports of some congregations to use teenagers and parents in the school as 
teachers or adjunct teachers may be appropriate for adaptation by schools who have difficulty 
finding teachers. 

5. Involve the familv 

"Family education" has become a catchword in contemporary Jewish education, but it 
is obvious from the best practice reports that the term is used in many different ways in dif-
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ferent settings. The overall goal of family involvement is clearly an important one for many 
reasons. Family involvement helps support the goals of the school (and probably the quality of 
discipline in the school), reinforces what children learn in school in the home, helps give 
children a sense that Judaism is not "just for Hebrew school," and "empowers" parents by 
assisting them in doing the home-based informal educating that has been typical of Jewish life 
for generations. The best practice reports show that family involvement may take many 
forms— adult learning, family retreats, actual teaching by parents in the school or an entire 
curriculum focused on family education, and others as well. There is little doubt that an 
increased and serious investigation of more family involvement in the synagogue school can 
have a powerful impact on its success.

Lead Communities and Best Practice: Implementation

In what way can the Best Practices Project directly assist the Lead Communities? We 
see three immediate uses of the project: knowledge, study, adaptation. First, the Best Prac- 
tices Project offers "existence proofs" for the successful supplementary school, knowledge that 
such places actually exist. It is possible to answer "Yes" to the question, "is there a Hebrew 
school that works?"

Beyond merely knowing that such schools exist, we can use the best practice reports as 
models that can be studied. These schools "work" and they work in a variety of ways. 
Professor Seymour Fox has often spoken about the Best Practices Project as creating the "cur- 
riculum" for change in the Lead Communities. This should include: Exploration of the 
particular schools through study of the reports, meetings with the researchers who wrote them 
up and the educators who run those schools along with visits to the best practice sites.

Finally, it is crucial to think hard about adapting the best practice sites to the specific 
characteristics of the Lead Communities. It is unlikely that a program that exists in one place 
can simply be "injected" into a Lead Community. What must happen is a process of analysis, 
adaptation, revision, and evaluation. What the Best Practices Project does is give us the 
framework to begin the discussion, explore new possibilities and strive for excellence.

From Best Practice to New Practice

Best practice is only one element in the improvement of Jewish education. Even those 
programs which "work1' can be improved. Other ideas as yet untried need to implemented and 
experimented with as well. The Lead Community idea allows us a chance to go beyond best 
practices in order to develop new ideas in Jewish education. At times we have referred to this 
as the "department of dreams." We believe that two different but related matters are involved 
here: first, all the new ideas in Jewish education that the energy of the CIJE and the Lead 
Community Project might be able to generate and second, the interesting ideas in Jewish 
education that people have talked about, perhaps even written about, but never have had the 
chance to try out. It is likely that developing these new ideas will come under the rubric of the
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Best Practices Project and it is our belief that the excitement inherent in the Lead Community 
Project will give us the opportunity to move forward with imagining innovative new plans and 
projects for Jewish educational change.
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Barry W. Holtz

Guide for Looking at Best Practice in the Supplementary School

A ,,best practice" supplementary school should be a place...:

I. Systemic Issues

a. --with well articulated educational and "Jewish" goals
[What are those goals and by what means are they articulated? Meetings? Publica- 

tions? Sermons?]

[What are the outcomes that the school seeks to achieve and how does the school 
measure success?]

b. —where stakeholders (such as parents, teachers, laypeople) are involved in
the articulation or at least the validation, of these goals in an ongoing way

[What is the process by which this articulation and involvement happens?]

c. --with shared communication and an ongoing vision
[How do we see this in the day to day life of the school?]

d. --where one feels good to be there and students enjoy learning
[In what way do you see this? What is the atmosphere in classes? The nature of 

student behavior and "discipline”?]

e. —where students continue their Jewish education after Bar/Bat Mitzvah
[Does the school have actual data about this?]

II. Curriculum and Instruction Issues

a. --which takes curriculum seriously and has a serious, well-defined cur- 
riculum

[Is it a written curriculum? Do they use materials published by the denominational 
movements? By commercial publishers?]

A PPE N D IX  I

Council for Initiatives in Jewish Education
Best Practices Project
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b. —and in which, therefore, students are learning real "content"
[Do you have a sense of what the students leam? About Jewish religious life and 

practice? Moral principles? History? Hebrew language? Israel, etc. In what 
way, if any, does the school monitor student progress?]

c. —in which one sees interesting and "strong" teaching
[Is there a particular style of teaching that you see in the school? (Discussions? 

Lectures? Group work? etc.)
Who are the teachers? What is their Jewish educational background and prepara- 

tion? What is their relationship to the students?
What is the stability of the staff over time? What does the school do to help new 

teachers enter the school?]

d. —in which one sees attention given to "affective" experiences for children
[Is there occasion for "practice" in Jewish living or values? For example, is there 

a tzedakah project, an Israel project, a mitzvah project in the school? Is there 
a Junior congregation or other opportunity for experiencing prayer? Are there 
programs in the arts— music, dance, etc? Is there a retreat or shabbaton 
program for children?]

d. —with family or parent education programs
[What does the school do in this area? Do they use any specific materials or 

programs? (which ones?) How often does this happen? Is there a retreat or 
shabbaton program for families? Are parents required to engage in some kind 
of adult learning? In what way?]

m . Supervision Issues

a. —which engages in regular serious inservice education and/or supervision of
teachers

[Who does the supervision? What is it like? How regular is it? Does the school use 
outside consultants for inservice? Are teachers sent to inservice sessions? 
Where and in what way does this take place? Is there a retreat or shabbaton 
program for teachers?]

b. —with an effective principal who serves as a true educational leader
[In what way does the principal demonstrate this leadership? How do the 

teachers...the parents....the rabbi perceive him/her?]

Introductioi

--1 3 

b. --and in which, therefore, students are learning real "content" 
[Do you have a sense of what the students learn? About Jewish religious life and 

practice? Moral principles? History? Hebrew language? Israel 1 etc. In what 
way, if any, does the school monitor student progress?} 

c. -in which one sees interesting and "strong" teaching 
[Is there a particular style of teaching that you see in the school? (Discussions? 

Lectures? Group work? etc.) 
Who are the teachers? What is their Jewish educational background and prepara

tion? What is their relationship to the students? 
What is the stability of the staff over time? What does the school do to help new 

teachers enter the school?] 

d. -in which one sees attention given to "affective" experiences for children 
[Is there occasion for "practice" in Jewish living or values? For example, is there 

a tzedakah project, an Israel project, a mitzvah project in the school? Is there 
a Junior congregation or other opportunity for experiencing prayer? Are there 
programs in the arts-- music, dance, etc? Is there a retreat or shabbaton 
program for children?] 

d. --with family or parent education programs 
[What does the school do in this area? Do they use any specific materials or 

programs? (which ones?) How often does this happen? Is there a retreat or 
shabbaton program for families? Are parents required to engage in some kind 
of adult learning? In what way?] 

Ill. Supervision Issues 

a. --which engages in regular serious inservice education and/or supervision of 
teachers 

[Who does the supervision? What is it like? How regular is it? Does the school use 
outside consultants for inservice? Are teachers sent to inservice sessions? 
Where and in what way does this take place? Is there a retreat or shabbaton 
program for teachers?] 

b . -with an effective principal who serves as a true educational leader 
[In what way does the principal demonstrate this leadership? How do the 

teachers ... the parents .... the rabbi perceive him/her?] 

Introductio1 



APPEN D IX  II

Team Members: Best Practice in the Supplementary School

Report Writers:

Ms. Kathy Green (Reconstructionist Rabbinical College, Philadelphia) 
Ms. Carol Ingall (Melton Research Center and BJE, Providence, RI) 
Dr. Samuel Joseph (Hebrew Union College-Cincinnati)
Ms. Vicky Kelman (Melton Research Center and Berkeley, CA)
Dr. Joseph Reimer (Brandeis University)
Dr. Stuart Schoenfeld (York University, Toronto)
Dr. Michael Zeldin (Hebrew Union College-LA)

Additional Consultants:

Dr. Isa Aron (Hebrew Union College-Los Angeles)
Dr. Sherry Blumberg (Hebrew Union College-New York)
Ms. Gail Dorph (University Of Judaism, Los Angeles)
Dr. Samuel Heilman (Queens College, NY)

Introduction

APPENDIX II 

Team Members: Be.st Practice in the Supplementary School 

Report Writers: 

Ms. Kathy Green (Reconstructionist Rabbinical College, Philadelphia) 
Ms. Carol Ingall (Melton Research Center and BJE, Providence, RI) 
Dr. Samuel Joseph (Hebrew Union College-Cincinnati) 
Ms. Vicky Kelman (Melton Research Center and Berkeley, CA) 
Dr. Joseph Reimer (Brandeis University) 
Dr. Stuart Schoenfeld (York University, Toronto) 
Dr. Michael Zeldin (Hebrew Union College-LA) 

Additional Consultants: 

Dr. Isa Aron (Hebrew Union College-Los Angeles) 
Dr. Sherry Blumberg (Hebrew Union College-New York) 
Ms. Gail Dorph (University Of Judaism, Los Angeles) 
Dr. Samuel Heilman (Queens College, NY) 

Introduction 

--14 



Cover Sheet

Best Practice in the Supplementary School 
(For Individual Schools)

REPORT BY: Kathy Green 

Date June. 1992

Name of the School "Temple Isaiah”

Denominational Affiliation Conservative

Approximate Number of Students 388 (in middle school) 

From ages 7 to 13 

Number of Teachers: 17

Students attend 6 hours per week; (3 days per week)

Approximate annual budget (if available) NA

What particular emphases of this school are worth noting 

School-congregation relationships 

Professional leadership 

Supplementary school-day school relations
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"Temple Isaiah"

Overview

In this report Kathy Green describes "Temple Isaiah," a Conservative congregation of 
between 1,200 to 1,300 member families, located in the suburbs of a large Eastern city. 
Isaiah houses four separate, semi-automous schools, each with its own programs and 
staffs.

Isaiah includes both a supplementary school and a day school. The congregation is careful 
to find ways to integrate both the congregational school students and the day school stu- 
dents and can serve as a model for that kind of programming.

Isaiah is characterized by its well-trained, stable staff of teachers and the enthusiastic (and 
full time) leadership of the school’s principal. The principal is involved very closely with 
the educational (not just the administrative) side of the program and observers believe that 
his leadership is partially responsible for the success of the school. The synagogue itself 
places a good deal of emphasis on the school (despite supporting a day school as well) and 
the rabbi as well as the lay leadership is highly supportive of its activities. The fact that 
the principal has a full time position is viewed within the community as one indication of 
that congregational support.

The principal pays close attention to the educational content of the school and has been 
developing a graded curriculum for the school using the resources currendy available on 
the market. School-wide affective educational experiences are also emphasized. Isaiah is 
an example of the way that a large and well-funded institution can make outstanding use of 
its resources in developing and nurturing its synagogue school, along with a host of other 
educational activities.

Council for Initiatives in Jewish Education

Best Practices Project

ג
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"Temple Isaiah"

Kathy Green

INTRODUCTION

"Temple Isaiah" does many things very well. It is both numerically and physically a large 
institution, a Conservative synagogue of between 1,200 to 1,300 member families, housed 
in a sprawling building at an expressway exit in the suburbs of a large Eastern city. My 
primary contact person and informant at Isaiah was Rabbi S., a graduate of the Jewish 
Theological Seminary, and for the last four years the director of the synagogue’s religious 
school.

Rabbi S. characterized Isaiah as an umbrella which reaches over four separate, albeit not 
autonomous schools, each with its own programs and staffs.

SCHOOLS WITHIN A SCHOOL

First, let us briefly look at the four schools, their programs, and staffs. Dr. P. serves as 
educational director, placing him in a supervisory position above Rabbi S.; Dr. P. is also 
principal of Isaiah’s Solomon Schechter Day School (SSDS). This day school for children 
from K through 8 began ten years ago with 17 children and currendy has an enrollment of 
342, of whom 40-45% are children of Isaiah members. Rabbi J., the senior rabbi of the 
synagogue, explained that he worked for the establishment of the school as a strategy to 
infuse what he perceived as an aging and faltering congregation with young people and 
new activity.

While Dr. P. believes that 20-25% of the SSDS students come from other congregations 
and perhaps 30-35% are not affiliated, the school is subsidized by Isaiah. Tuition is under
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$5,000 per year, and a spring trip for graduating 8th graders to Israel was financed in such 
a manner as to insure that no child was deprived of the opportunity to go for financial 
reasons. The Solomon Schechter Day School’s PTA is represented on a PTA Council 
along with representatives of other Isaiah schools. Dr. P. runs a "Middle School Minyan" 
which meets twice a month in the synagogue and is only for children. Rabbi S. and Rabbi 
J. each teach courses in the SSDS. Thus the human and administrative integration of the 
school within the larger Isaiah structure is apparent. Professionals (such as Rabbis S. and 
J.) are visible within the school and can be effected by their own experiences of contact 
with students, faculty, staff and parents.

THE RELIGIOUS SCHOOL

Teachers employed by SSDS also teach in the religious school, which maintains classes 
for grades K through 7. While the total religious school enrollment is 388, class meeting 
times vary in duration and schedule slots. Kindergarteners and first graders only attend 
classes on Sundays. Second through seventh graders attend school three days a week for a 
total of six hours per week.

Now meeting for its third year and with double enrollment over its first year, 26 religious 
school students in grades 5, 6, and 7 have elected to attend school for two additional hours 
each Sunday. Students follow the regular curriculum of the six hour program but are the 
beneficiaries of special programming in the additional two hours. Classes in Torah cantil- 
lation and Zionism have been offered, and the question of possibly using the additional 
time to develop an enhanced Hebrew language tract has been raised.

Ms. R., who directs this voluntary "enrichment program" is very proud at having received 
a grant for next year to fund a life history unit. In this unit a geriatric social worker will 
train students in interviewing techniques; children will collect information from residents 
of an institution for the elderly; a professional writer will help children translate their 
interview data into a play; and finally the children will perform their play for their elderly 
informants. The children will also study traditional Jewish texts related to issues of grow- 
ing older.

For the last four years Rabbi R., Isaiah’s assistant rabbi, has directed a Hebrew high 
school program, where alumni of the religious school and SSDS can meet. A typical 
activity which draws about 100 teenagers is a monthly, social dinner meeting. Until the 
end of this school year (1992) more serious religious school graduates were encouraged to 
attend a three session a week BJE program and come to a Havurah study session at Isaiah 
on Tuesday nights. SSDS alumni were encouraged to participate in a similar BJE struc- 
ture. By enrolling in any Tuesday evening youth program at Isaiah a student automatically
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becomes a member of USY. A special student/faculty committee called "Lift" is 
responsible for social programming. A structural problem or challenge for Isaiah is that 
eighth graders who are already graduates of the religious school may seek out youth 
groups separate from the eighth graders who are still students in the Solomon Schechter 
School.

The following structure and system for accommodating differing interests on the part of 
students has been designed for next year. Students who chose may attend a weekly, one 
evening (Tuesday) high school program. Within this program there are two tracks. They 
may opt for the "bet midrash," which is text oriented; led by Isaiah rabbis; has 
homework, grades, and required attendance. Or they may decide to attend the "Havurah" 
which is centered around discussion. Alumni of Solomon Schechter Day School or serious 
graduates of the religious school may elect to attend the community’s Judaic Academy for 
two evenings a week and the "bet midrash" at Isaiah on Tuesdays. The religious school 
and SSDS graduates will be placed in different classes at the Judaic Academy, because of 
the variation in their levels of Hebrew language skill. All participates of Tuesday evening 
programs will also be invited to the monthly social dinner. So far, because of the age of 
the Solomon Schechter Day School, there have only been two graduating classes. To date 
very few graduates have gone on to day schools, thus sending member children back into 
the pool of Isaiah young people.

PRE-SCHOOL

Another "school within a school" is the pre-school, which is directed by Ms. L. 
Approximately 250 children attend the pre-school. The pre-school accepts children as 
young as two years of age and goes through pre-k. The pre-school functions as a feeder 
school for SSDS; in fact, the pre-k class evolved out of need for a class for children not 
quite ready to enter Schechter’s kindergarten. Interestingly, parents of pre-school 
graduates who do not intend to send their children to SSDS tend to resist sending their 
children to Isaiah’s kindergarten, choosing to enroll them in the religious school for first 
grade. Their reasoning seems to be to allow their children more time for transition to 
"regular" school kindergarten, feeling also that the children have received a lot during 
their pre-school years.

FAMILY EDUCATION

Ms. M ., a graduate of Brandeis University’s Homstein program and a teacher within the 
religious school, directs three family education coordinators who began working with 
kindergarten and first graders and their families but hope to expand their work upward 
through the grades. The curriculum for sessions with parents is designed to support what
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two evenings a week and the "bet midrash" at Isaiah on Tuesdays. The religious school 
and SSDS graduates will be placed in different classes at the Judaic Academy, because of 
the variation in their levels of Hebrew language skill. All participates of Tuesday evening 
programs will also be invited to the monthly social dinner. So far, because of the age of 
the Solomon Schechter Day School, there have only been two graduating classes. To date 
very few graduates have gone on to day schools, thus sending member children back into 
the pool of Isaiah young people. 

PRE-SCHOOL 

Another "school within a school" is the pre-school, which is directed by Ms. L. 
Approximately 250 children attend the pre-school. The pre-school accepts children as 
young as two years of age and goes through pre-k. The pre-school functions as a feeder 
school for SSDS; in fact, the pre-k class evolved out of need for a class for children not 
quite ready to enter Schechter's kindergarten. Interestingly, parents of pre-school 
graduates who do not intend to send their children to SSDS tend to resist sending their 
children to Isaiah's kindergarten, choosing to enroll them in the religious school for first 
grade. Their reasoning seems to be to allow their children more time for transition to 
"regular" school kindergarten, feeling also that the children have received a lot during 
their pre-school years. 

F Al'\1IL Y EDUCATION 

Ms. M., a graduate of Brandeis University's Hornstein program and a teacher within the 
religious school, directs three family education coordinators who began working with 
kindergarten and first graders and their families but hope to expand their work upward 
through the grades. The curriculum for sessions with parents is designed to support what 
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is happening in children’s classes. The rich resources of Isaiah are reflected in some of the 
materials designed for a recent family education event. Children were learning about their 
Hebrew names. One of Isaiah’s three on-staff art teachers designed and calligraphed spe- 
cial birth certificates. Parents were supplied with xeroxes of perpetual calendars to look up 
their children’s Hebrew birth dates and fill in the birth certificates. Later parents received 
mailings of suggested strategies for celebrating Jewish birthdays in educationally enriching 
ways.

Ms. J. explained the benefits of such programs: a way of informing parents what is hap- 
pening in class; educating parents themselves; public relations for the school within the 
entire synagogue.

There are a number of frameworks within which children from the Religious School and 
from Solomon Schechter can interact. Graduates of either school can earn $5 an hour 
working as tutors, helping the cantor in the "Hazan’s Program.” To qualify for this 
particular program students must demonstrate cantorial proficiency. Religious school aides 
are also paid $5 and are required to keep journals describing their work with younger 
children. According to Jane Rachel, a ninth grader who works as a religious school aide 
and attended SSDS, the $5 an hour pay represents an important incentive, giving the 
program a firmer foundation than if she and her friends served as volunteers. Next year 
ten young people have committed themselves to attending a two hour a month education 
course as well as combined study in the Judaic Academy and Isaiah and journal keeping to 
work as religious school aides or aides to the Havurah and younger children’s youth 
groups.

YOUTH GROUPS

There are three youth groups for elementary school students (3rd and 4th graders; 5th and 
6th graders; and 7th and 8th graders). Shabbat morning could find the following groups 
functioning outside of the main sanctuary service: Torah for Tots; Junior Congregation 
(led by Rabbi S. and comprised of young families; 2/3s of the children who lead the ser- 
vices are from SSDS, 1/3 from the religious school); Middle School Minyan meets two 
times a month and is only for kids, lead by Dr. P. and attended by SSDS students). Once 
a month there is a free Shabbat lunch attended by any and all kids’ and their parents at this 
lunch birthdays are announced.

Temple Isaiah
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STAFFING

While the staff of the religious school is well trained (out of 17 teachers, there are 1 
MS.W ., 7 M S.Ed’s, 1 close to finishing MS.Ed., 1 PH.D.), what is probably special or 
unusual about the faculty, according to faculty members interviewed, is the enthusiastic 
and full time leadership of Rabbi S. Rabbi S. explained that teachers are recruited through 
the BJE placement service, and their salaries follow the BJE scale. Only two teachers who 
were members of the faculty four years ago when Rabbi S. began his tenure remain today 
on the faculty.

What does Rabbi S. look for when hiring a new teacher? Knowledge of subject matter to 
be taught; ability to present the subject to students; sense of vocation or mission; love of 
kids; comfortableness in teaching in a Conservative synagogue. According to Ms. J., four 
out of ten teachers with whom she works directly in the school would not drive on Shab- 
bat.) Rabbi S. expressed willingness to change curriculum to capitalize on the individual 
talents of teachers. While he neither requires teachers to submit lesson plans nor schedules 
formal observations of teaching, he expects teachers to attend monthly administrative staff 
meetings over dinner and team meetings of teachers working in the same grade level. He 
frequendy enters classrooms and joins in the children’s activities. He will draw and color 
with children and tells teachers to call on him to answer a question, if he raises his hand. 
He believes that he has earned the respect of teachers by putting himself "on the line" by 
teaching at SSDS. Significandy, he is a full time principal of the religious school.

CURRICULUM

What is the religious school’s curriculum, and how did it evolve? Clearly the BJE’s 
Synagogue Council, which grants an annual subsidy of $12,000 to Isaiah, as an arena for 
developing curricular teaching materials, has influence. Rabbi S. maintains that the 
school’s current curriculum grew out of dialogue between the principal and his staff and 
that he worked with two guiding principles: 1) You can’t teach everything; and 2) Each 
year should be different. Further, he built on what existed when he came to the school and 
made changes slowly. Some changes he made include: phasing out conversational 
Hebrew; requiring teachers to design and share with students a "seder shel yom"; 
encouraging teachers to develop classroom goals which enable him to oudine a curricular 
overview of the school.

It is Rabbi S .’s dream that each classroom teacher begin the year with an itemized docu- 
ment of goals for each student. Next to each goal is a space for the teacher’s signature 
when the goal has been achieved. Currendy these documents are in use through the "heh"
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level and are in the works for higher grades. Curricular content is listed below by grade 
level.

Aleph: Letter identification leading by the end of the year to oral reading. Throughout the 
grade levels, understanding of Hebrew words is taught. On tests in higher grades students 
are expected to write Hebrew words, names, etc., in response to questions {i.e. Avraham 
(in Hebrew) left Haran (in Hebrew)}. We learn this in Sefer Bereshit (in Hebrew)] - 
Melton holiday materials - Family education programs orchestrated by Marietta (for 
example, the moon & the calendar; Jewish birthdays & names)

Bet: The year of havdalah: family education program; learning first part of shaharit: 
Israel; holiday vocabulary; Our Living Past (Behrman House).

Gimmel: Kabalat shabbat: home rituals; Ron Wolfson’s seder shel shabbat materials; 
Melton work books for Bereshit and kashrut. Through their work on kashrut students have 
become enthusiastic callers with questions to the local Halacha Hotline. Near the end of 
the year the Rabbi who runs the hotline visited the class and enabled children to meet the 
person behind the voice on the telephone.

Paled: Torah reading, Passover Haggadah; the Book of Exodus

Heh: Hallel; the Book of Numbers; Rashi (through Melton curriculum)

Vav: Tikun Olam with reading of Jonah (self); Esther (responsibility); Ruth (extra acts of 
loving kindness); Amidah.

At the completion of the vav year an examination of Jewish knowledge is given. In order 
to graduate from religious school students must pass this examination. Occasionally stu- 
dents fail and are given an opportunity to re-take the exam. Children failing the examina- 
tion have been assigned an alternative: reading five books and writing reports. It has hap- 
pened that a child did not pass the examination, chose not to fulfill an alternative assign- 
ment and was not allowed to graduate.

At the end of the school year summer homework and/or reading lists are handed out.
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AFFECTIVE EXPERIENCES

Rabbi S. identifies as one of his strengths the ability to create affective and effective 
school wide events and credits his years of experience working in Ramah camps as the 
source of this knowledge. What follows below are two of this observer’s favorite 
examples.

1 ) For Yom ha Shoah (Holocaust Remembrance Day) an enormous collage-type poster 
was created by teachers and artists in the school. The poster consisted of a map of Europe 
with photographs illustrating Jewish creativity and life which was native to particular cities 
and regions. Children were asked to look at the poster very carefully and speculate about 
the people who lived before the Second World War in locations depicted on the poster. 
Next as the story of the Shoah was told, the poster was cut up into many fragments. 
Children were given only a very small percentage of the remnant of the poster and told 
that they could try to create another collage working with poster paper on which were 
identified cities that had received refugees after the war: Tel Aviv, Haifa, Jerusalem, 
Montreal, New York, etc. The children became so engrossed in their attempt at 
reconstruction that the school day ended and they did not want to leave their project. Thus 
they participated in a graphic illustration of destruction and resurrection.

2) "Rabbis and Romans" is a game played in celebration of Lag b’Omer on the wide lawns 
and playing field of Isaiah. Areas are marked as caves and tunnels, which are safe spaces. 
Children are divided into two teams: Rabbis and Romans. Midway through the game, a 
whistle is blown and children switch. (Rabbis become Romans, and Romans become 
rabbis.) Each teaching of Pirke Avot is cut out on a separate slip of paper. Rabbis can 
only learn Pirke Avot in a safe place, but a whistle is blown to limit time available in any 
given cave or tunnel. The winner of the game is the team of rabbis who has learned the 
most Pirke Avot. A rabbi captured by a Roman can no longer leam Pirke Avot. Perhaps 
the nicest aspect of the game is that the rules were worked out by Jacob, a young teaching 
aide in the school.

MEASURING SUCCESS

By what yardstick can success of Isaiah’s schools be measured? If enrollment is a 
standard, then clearly the programs are successful; witness the religious school’s teacher 
roster which shows an increment of numbers of classes in each grade level with the largest 
number or increases paralleling Rabbi S .’s presence within the school. According to 
teachers, SSDS and religious school students are meeting positively within the walls of 
Isaiah, acknowledging differences in their educations (especially in Hebrew language) but 
also finding commonality in Jewish commitment. While this positive vision could only be
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validated through extensive interviewing of students and parents, Rabbi S. in part accounts 
for the successful integration in the following way: By hiring him as a full time profes- 
sional devoted to the religious school, the synagogue’s leadership made an important state- 
ment about their valuing of and commitment to the legitimacy of the supplementary school 
and its programs. (Other strategies for positive integration have been noted above.)

The apparent success of Isaiah in terms of increasing enrollment and expressed enthusiasm 
on the part of faculty, administration and students is contradictory to both current 
demographic studies and patterns observed within the United Synagogue. When asked 
about the apparent contradiction, Rabbi S. joked, "Welcome to Toronto." By this he 
meant that the city itself represents a more traditional Jewish community than many other 
U.S. cities.

In terms of implicit goals of nurturing positive Jewish identity and commitment, Rabbi S. 
and teachers eagerly cite examples of children and teenagers who devote extra time and 
effort to programs within the synagogue and to such positive affect and enthusiasm in 
classrooms as manifested by Ms. C .’s fourth grader skit writers or Dr. M .’s video inter- 
viewers.

It should be pointed out that from those interviewed, two themes explaining success were 
most frequently articulated. Rabbi S., himself, was praised enthusiastically, and Rabbi J. 
was credited with significant administrative acumen in creating the organizational structure 
within the synagogue’s educational programs. It should be noted that one of Rabbi S .’s 
first tasks, assigned by Rabbi J., as he entered Isaiah’s employ was to write an administra- 
tive manual for the religious school. Finally it should be appreciated that the synagogue 
both had the money and leadership which enabled it to seek a skillful and talented profes- 
sional staff.

June 1992
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"Ohavei Shalom Congregation"

Overview

In this report Kathy Green describes "Ohavei Shalom Congregation," a thirteen year old 
Reconstructionist congregation of 125 family unit members, located in a small city in New 
Jersey. Her report focuses primarily on the success of the family education program at 
Ohavei Shalom. This is an example of how a small congregation with limitations on its 
funding can effectively use family education as a means of both teaching children and 
having a powerful impact on the synagogue as a whole.

Along with the regular curriculum of the school, year-long themes have been chosen for 
the five years of schooling. The goal of the program is to help people find themselves 
Jewishly by refracting their lives through the thematic concepts of the program. The 
synagogue hopes to influence the culture of the family by bringing a new vocabulary and 
symbols into the home.

There are four components for presenting material related to a theme in any given year: 
First, one hour of student class time on Sunday morning is devoted to the topic; second, 
children and their parents are required to do projects at home together based on materials 
that are sent home. The third component consists of adult education sessions on Sunday 
mornings for parents.

According to the synagogue leadership, parental reactions have been positive and 
enthusiastic. Because of this program the synagogue has a positive image of educational 
outreach to families. The synagogue is young, with many young families and a youthful 
rabbi. The number of young families means that it is not unreasonable to anticipate that as 
the initial five year program is completed roughly half the members of the congregation 
will have participated in the family education program.

Council for Initiatives in Jewish Education

Best Practices Project

Ohavei Shalom Congregation
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INTRODUCTION

Ohavei Shalom is a thirteen year old Reconstructionist congregation of 125 family unit 
members. It is a tenant of a Baptist church and meets in a section of the church building in 
a small city in New Jersey. When D. E., Ohavei Shalom’s rabbi for the last four years 
and a graduate of the Reconstructionist Rabbinical College, came to the congregation, he 
perceived a need for family education, a vehicle for reaching out to adults and children. 
He began, in consultation with members of the Education Committee and the Hebrew 
school principal, to design a proposal for a family education program.

Further consultation with representatives of the JEA lead him to craft a grant proposal 
which met with positive response on the part of the Jewish Community Foundation of 
MetroWest, a New Jersey Jewish Federation group. Rabbi E. proposed and received a 
grant of $14,100 to fund half of a five year, family education program. At this point in 
time (June 1992) curricula for three years of the program have been written, and two 
years of the program have been implemented. The synagogue has matched MetroWest’s 
funding, absorbing the program’s cost within the larger synagogue budget. Frugality has 
allowed Rabbi E. and his staff to spend grant money at a slower rate than initially 
anticipated, thus extending the amount of time that the money is lasting.

Early on Rabbi E. enlisted the aide of Rabbi Jeffrey Schein, who directs educational ser- 
vices for the Federation of Reconstructionist Congregations and Havurot. Rabbi Schein, 
collaborating with Rabbi E., became the curriculum writer for the program. Rabbi E. saw 
himself as "implementor" who would test curricular ideas and supply "feedback" to adapt 
and modify the curriculum as it evolved. Shortly before the program actually began, 
Rabbi Schein paid a visit to Ohavei Shalom and offered a teacher training in-service ses- 
sion to help acquaint faculty with the curriculum.
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MetroWest, a New Jersey Jewish Federation group. Rabbi E. proposed and received a 
grant of $14,100 to fund half of a five year, family education program. At this point in 
time (June 1992) curricula for three years of the program have been written, and two 
years of the program have been implemented. The synagogue has matched MetroWest's 
funding, absorbing the program's cost within the larger synagogue budget. Frugality has 
allowed Rabbi E. and his staff to spend grant mon.ey at a slower rate than initially 
anticipated, thus extending the amount of time that the money is lasting. 

Early on Rabbi E. enlisted the aide of Rabbi Jeffrey Schein, who directs educational ser
vices for the Federation of Reconstructionist Congregations and Havurot. Rabbi Schein, 
collaborating with Rabbi E., became the curriculum writer for the program. Rabbi E. saw 
himself as "implementor" who would test curricular ideas and supply "feedback" to adapt 
and modify the curriculum as it evolved. Shortly before the program actually began, 
Rabbi Schein paid a visit to Ohavei Shalom and offered a teacher training in-service ses
sion to help acquaint faculty with the curriculum. 
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What no one, including Rabbi E., could have anticipated as the program was being 
initiated was the profound, ripple effect it would have on the nature of Ohavei Shalom as 
a whole. This report will first focus on the family education program, its structure, goals 
and evaluation, and will later turn to considering some of the larger effects of the program 
on the congregation.

HEBREW SCHOOL

The family education program exists within the context of the synagogue’s school, which 
now has an enrollment of 85 children. The pattern of attendance in the school is as fol- 
lows: three and four year olds come to the school one Sunday a month; five to seven year 
olds attend every Sunday for two hours; and eight through twelve year olds attend Sunday 
mornings for three hours and late afternoons on Wednesday, totalling five hours per week. 
There is also a pattern of required attendance of Shabbat services; the pattern and its incre- 
ments per year are as follows: three year olds - two services; four year olds - three ser- 
vices; five year olds - five; six year olds - eight; and seven year olds and above - 
twenty-eight. Older children, approaching bar/bat mitzvah’ join Rabbi E. on the bimah 
and help lead services. The general curriculum of the Hebrew school includes the 
Behrman House series as a tool for teaching reading of siddur. Growth in numbers of stu- 
dents in the Hebrew school parallels Rabbi E .’s tenure in the synagogue with numbers 
increasing incrementally from the lower grades up. Currently ten teachers work in the 
school; it is hard to make statements about stability of teacher tenure; Rabbi E. reports 
that some of the teachers have been at Ohavei Shalom for several years while others 
represent rapid turnover.

STAFF

Two teachers are working, one with each thematic year, in the family education program. 
In contrast to the common expectation of finding women teaching in Hebrew schools, at 
the end of this school year all those working with the family education program were men. 
The staff consists of the synagogue’s rabbi, the Hebrew school principal, and two 
teachers. What the two teachers most significantly share in common is extensive time 
living in Israel. T. G., now a student at HUC/JIR, previously worked for five years as a 
teacher on kibbutz and also comes to Ohavei Shalom with a number of years experience as 
a HaBonim camp counselor. Joe F. lived in Israel on a HaShomer HaZair kibbutz from 
1968 until 1980. He comes to Ohavei Shalom with previous experience teaching in 
Hebrew schools but is employed as the vice president for production of a northern New 
Jersey manufacturing company and sees his teaching as a "labor of love." Harvey R., the 
school principal, is regularly employed as a public school psychologist; he also is a 
veteran of elementary age yeshiva education. Mr. R. came to Ohavei Shalom a year
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before Rabbi E.. Rabbi E. explained what he looks for in hiring a teacher: We are seeking 
teaching skill and Jewish knowledge. When we are lucky, we get both!

FAMILY EDUCATION STRUCTURE

Within a context of expected attendance, family education is structured in the following 
ways. Year long themes have been chosen for five years of schooling. In the first year of 
the program, when students are eight years old and in the aleph year of Hebrew school, 
the theme is Hiddur Mitzvah. The next year’s theme for bet class students and their 
families is Menschlichkeit: the following year is devoted to Zionism. Themes for the 
fourth and fifth years are Kedusha and Tikkun Olam/ Hokhma. respectively. (Translations 
of these theme names are provided at the beginning of the school year but are rapidly 
dropped with the intent that the terminology enter the participants’ vernacular.)

On what basis were these topics chosen? They seem to have emerged from dialogue 
between Rabbi Schein and Rabbi E. and reflect articulated values found within the 
Reconstructionist movement in general and in particular in Creative Jewish Education’ 
edited by Jacob Staub and Jeffrey Schein (Reconstructionist Rabbinical College and Rossel 
Books, 1985).

There are four components for presenting material related to a theme in any given year. 
One hour of student class time on Sunday morning is devoted to the topic. Mr. F ., who 
taught Bet students in the Menschlichkeit program this year, spoke enthusiastically about 
student responses. He would read scenarios from Earl Schwartz’s Moral Development: A 
Practical Guide for Jewish Teachers (Alternatives in Religious Education, Inc., 1983) and 
encourage nine year olds to debate their responses. He found that students quickly became 
involved in arguing and defending their positions. He also used Molly Cone’s Who Knows 
Ten as a trigger for discussion and contrasted positive levels of attentiveness with their 
involvement when he taught materials not in the family education program.

Another component of the program is requiring that children and their parents do projects 
at home together. This is accomplished by sending materials home for parents and 
children to work on together, for example, families in the Hiddur Mitzvah year were 
asked to search their houses or apartments for objects which made their homes identifiably 
Jewish. On another occasion they were asked to chose a quotation from Pirke Avot which 
they found most meaningful and create an art project illustrating the quote for display in 
their homes.
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Still another aspect of the program is adult education sessions on Sunday mornings for 
parents. Topics for such sessions might include the origin of the menorah as a symbol at 
Hanukkah time; or a psychologist leading a session on menschlich ways of interacting 
with children and strategies for encouraging Menschlich behavior in children. During the 
Menschlichkeit year adults attended a session devoted to ethical wills. At the end of the 
class they were not asked to write ethical wills but rather were asked to list values and 
ideals which they hope to hand down to their children. They were then told that their 
children’s class would compile a list of values and ideals which they believed their parents 
wanted to inculcate, and the lists would be compared. These adult sessions which occur 
three times a year for each year’s theme are generally lead by Rabbi E. and occasionally 
by a paid, expert, guest speaker. The sessions are separate from adult education courses 
taught in the synagogue.

Adults and children join together for three sessions on Sunday mornings. A classic 
parent-child session was a trip to a Jewish museum when Hiddur Mitzvah was being 
studied. In the Menschlichkeit program parents and children chose to hand out leaflets 
about recycling and environmental concerns at a local shopping mall.

UPON REFLECTION

What Rabbi E. perceives as unique about Ohavei Shalom’s family education program is 
the combination of thematic approach with varying matrixes of interaction 
(teacher/children; parents/children at home; teacher/adults; parents/children in trips or 
special events). This year there were twelve children in the Hiddur Mitzvah theme year; 
they came, as Rabbi E. quips, from ten and a half families (two twins and two 
step-siblings were part of the program). Sixteen children in the Menschlichkeit program 
this year represented fifteen families, accounted for by the presence of one set of twins.

Attendance is expected, and either Rabbi E. or Mr. R., the Hebrew school’s principal, try 
to follow up absence with a telephone call. Unanticipated when the program was being 
planned was the situation of a family with more than one child in close age proximity. In 
such a circumstance Rabbi E. suggested to a mother that she give priority to any program 
which included her children and "cut" adult education classes in which material being 
presented seemed similar to what was addressed the previous year. This is an example of 
idiosyncratic details that could not be planned for in advance.

According to Mr. R. and Rabbi E., parental reactions have been positive and enthusiastic. 
Rabbi E. could think of a family with young children that joined the synagogue in part 
because of the positive image of educational outreach to families. He also notes that the 
synagogue, although numerically small, fills its calendar with as many events as much
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larger and better staffed institutions. That means that demands are made upon congregants 
which, combined with expectation of participation in on-going family education programs, 
has led a few families to leave the congregation.

GOALS

What goals did Rabbi E. formulate as he talked about the family education program? He 
began by discussing the importance of Jews learning about such concepts as hiddur 
mitzvah or menschlichkeit. "In a non-Halachic age, how are people going to find them- 
selves Jewishly? Perhaps they can be helped by refracting their lives through such con- 
cepts as menschlichkeit or hiddur mitzvah. We can influence the culture of the family. We 
can bring new vocabulary and symbols into the home." Rabbi E. sees the program as 
being good for children to see their parents in Hebrew school and good for parents to see 
what efforts their children are exerting in school. He believes that the program is enhanc- 
ing parents’ Jewish educations and allowing parents who perceive themselves as Jewishly 
ignorant to function in modest, teaching roles with their children. A fringe benefit of the 
program is that by gathering parents of young children together and molding them into a 
group, they become a support group for one another as their children approach bar and bat 
mitzvah. Furthermore, the rabbi and school staff have had an opportunity to influence 
positively families’ values and expectations as they prepare for bnai/bnot mitzvah. 
Another benefit of the program is that of families with Hebrew school age children about 
20 per cent are inter-married. Thus the adult education aspect of the programs facilitates 
reaching out to non-Jewish spouses. Parents are required by the family education program 
to come into the school for six Sunday mornings during the year; over a five year period 
minimally they have attended thirty educational sessions.

RIPPLES

Perhaps most interesting is the ripple effect of the program on the demography of the 
synagogue. The synagogue is young, with many young families and a youthful rabbi. The 
number of young families means that it is not unreasonable to anticipate that as the initial 
five year program is completed roughly half the members of the congregation will have 
participated in the family education program. Because the program is continuous, it will 
take a family with one child six years to become an alumnus of the program; the more 
children, the longer the involvement. Rabbi E. hopes, in fact, in the future not only to 
publish the program as a model for use elsewhere but also to design a similar scheme for 
nursery school children. Thus as time passes, it does not seem unlikely that more and 
more of the synagogue’s identity, public image, and activities will be associated with 
family education.
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When asked by what criteria the program could be evaluated, Rabbi E. and his staff all 
pointed to "positive feedback," enthusiastic comments, attendance, attentiveness and 
involvement on the part of students. The program has received positive reviews from the 
JEA, laudatory local newspaper publicity and an award from the Federation of 
Reconstructionist Congregations and Havurot. When asked what might be done to improve 
the program, the following ideas emerged: planning long in advance with guest speakers 
in place and on the synagogue calendar as much as a year in advance; clearer, more 
explicit statements of curricula for teachers; more staff meetings; either a loose leaf binder 
or its equivalent on computer which would serve as a schedule diary and tell the user 
"now is the time to send out reminder notices, etc."; greater consistency in follow up 
telephone calls to parents.

Rabbi E. explained that he was more intimately involved in the administration of the 
program during its first year (1990-91) and because of other responsibilities within the 
congregation pulled back a little this year and gave the school principal more 
responsibility. He believes that as the program continues to grow, more administrative 
time will be necessarily devoted to the enterprise. That will mean either upgrading the 
principal’s job from half to three quarters or full time or hiring someone to act purely as 
family education administrator.

A problem within the synagogue which is not addressed by the family education program 
is what to do with post Hebrew school children who will be veterans of the family educa- 
tion project. At this point a few children go on to a regional Hebrew high school; a fled- 
gling, faltering youth group is beginning . Rabbi E. is very proud that this year (in con- 
trast to one student last year) eight or nine teenagers from the congregation are going to 
HaBonim’s Camp Galil.

June 1992
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"Temple Bnai Zion"

Overview

In this report Carol K. Ingall describes "Temple Bnai Zion," a large Conservative con- 
gregation located in a mid-sized Northeastern city. Bnai Zion is a school with well- 
articulated goals which drive the day-to-day life of the school. The school is characterized 
by its special emphasis on prayer and includes in its regular program a mandatory Shabbat 
experience for students and their parents once a month.

The school has a good record of sending its graduates on to the community Midrasha of 
Jewish Studies, which meets in the school building. Temple Bnai Zion school is a place 
where students and parents seem happy and there are few discipline problems. Teachers 
who teach in both the local Schechter day school and Temple Bnai Zion sense little dif- 
ference in the students’ behavior in the two institutions.

Bnai Zion is also noteworthy because of its ability to deal with problems in the school 
without despair or pessimism and in a creative, responsive and effective manner.

Council for Initiatives in Jewish Education

Best Practices Project

Temple Bnai Zion
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GOALS

The "Temple Bnai Zion" Religious School articulates its goals as follows:

"We want our children to:

—demonstrate a knowledge of Hebrew language, synagogue skills, rituals 
and ceremonies;

—observe mitzvot and demonstrate a commitment to ethical behavior and 
social justice;

—understand that personal Jewish growth and learning begins, not ends, 
with Bar/Bat Mitzvah;

—develop a sense of K’lal Yisrael ( a sense of commitment with and 
responsibility for all Jewish people);

—develop a sense of dor le’dor (,continuity and history of the Jewish 
people);

—develop a lifelong identification with and commitment to Judaism, the 
Jewish people, and the land of Israel."

These goals are communicated through a parent handbook, the synagogue bulletin fKol 
Bnai Zion), weekly newsletters to families, reports to the synagogue Board and other con- 
stituent groups which support school programs (e.g., the Men’s Club which supports a 
school-wide Jewish Book Month program) and through regular programs which implement 
these goals.
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stituent groups which support school programs (e.g., the Men's Club which supports a 
school-wide Jewish Book Month program) and through regular programs which implement 
these goals. 
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The goals were developed first by the faculty, then brought to the school committee which 
consists largely of parents, and then shared with the parent body through their inclusion in 
the parents’ handbook.

The goals drive the day-to-day life of the school. There is a core of Hebrew-speaking 
teachers on the faculty who address each other and the students in Hebrew. Hebrew is 
promoted as a vehicle for prayer. The school stresses Tefillah, including a weekly Minhah 
service, Havdallah on Sunday mornings, and a mandatory Shabbat experience for students 
and their parents once a month. The Shabbat experience consists of the school meeting 
once a month on Shabbat, instead of Sunday. Students attend one of their classes, adapted 
to meet the needs of halakhic Shabbat observance. While the youngsters study, their 
parents do so as well. Parents attend a learners’ minyan. Both groups join for a service 
and family lunch which bring the experience to a close.

Mitzvot play an important role in the curriculum of the school. Students routinely visit the 
Jewish Home for the Aged; they are currently selling snacks to each other to save up for a 
gift of wheelchairs for the Home. The school has a good record of sending its graduates 
on to the community Midrasha of Jewish Studies, which meets in the school building. 
Generally 60% go on to Midrasha; this year’s class is likely "to send 80% to Midrasha in 
the fall. Students continue their informal Jewish studies as well. Ten or twelve attend 
Camp Ramah; many Bnai Zion alumni supplement their Midrasha educations with summer 
trips to Israel.

Israel features prominently in the school. Students perform in a Shiriyah, a song festival to 
which the synagogue community is invited. They perform Israeli songs, led by their 
Hebrew-speaking music teacher. The sixth and seventh graders discuss current events in 
Israel, using nationally published news magazines for children.

Students and parents seem happy. There are few discipline problems. Teachers who teach 
in both the local Schechter day school and Temple Bnai Zion sense little difference in the 
students’ behavior in the two institutions. (Some teachers indicate that students at the 
Schechter School are more serious about their studies, but agree that there is none of the 
fabled heder acting-out here.) There are a number of explanations for student decorum. 
The principal is considered "very strict." As the librarian commented, "They wouldn’t 
dare." The staff is an experienced, veteran group of professionals. All are trained teachers 
with the exception of a college student. All but one have been teaching for five years or 
more. When asked about the absence of behavior problems, teachers pointed to the 
presence of three clergymen on the faculty. Several teachers commented that since the two 
rabbis and the cantor joined the faculty, student behavior has improved. Contrary to con- 
ventional wisdom, all the teachers agree that having a parent involved in synagogue life is
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no guarantee of better behavior in a student. When I asked about the correlation, 
numerous teachers gave me examples of dedicated parents and trouble-making children.

Students attend junior congregation, reading Torah, and leading services. There are twelve 
or so regulars who are coming weekly and beginning to bring their parents and friends. 
Parents seem to be pleased with their children’s accomplishments. This is particularly sig- 
nificant in a community which includes a thriving day school. Until recently, parents 
assumed that only day school children could be comfortable in a synagogue service. The 
success of the Shabbat morning monthly experience seems to be paying off.

CURRICULUM AND INSTRUCTION

The local Bureau of Jewish Education accredits each of the state’s religious schools. As 
part of the accreditation process, the school must produce a curriculum. Bnai Zion, having 
recently completed its accreditation review, has produced a curriculum including 
behavioral objectives, learning activities, textbooks and materials and methods of evalua- 
tion. The school uses some commercially available curricula, such as the Melton Bible, 
Holidays and Rashi material and the Behrman House Hebrew and Heritage Siddur track. 
Most of the curriculum offerings are teacher-designed. The teachers and school committee 
were involved in the curricular process.

The school presents itself as a serious institution. Report cards are issued twice yearly. 
There is an Open House for parents in which teachers discuss student progress. Interim 
progress reports are available for students whose work is flagging. Students seem to be 
learning real content, from real Jewish texts like the Humash and Siddur.

Evaluation is done through oral questioning and the use of commercial workbooks which 
accompany the texts used in the school. If the publishers make tests available, the teachers 
use them. Several of the more creative teachers are using projects and rudimentary 
exhibit-based methods of assessing student progress. A Bible teacher uses a checklist 
provided by the principal to measure student learning. In the absence of national standar- 
dized tests, evaluation at this school, as in other supplementary schools, varies from 
teacher to teacher.

The staff is a strong one. They are veterans with a range of five to fifty years of teaching 
experience. They are knowledgeable, including in their ranks two rabbis, a cantor, three 
European-trained, nationally licensed Hebrew teachers, two Israelis who are professional
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educators, seven secular educators, a professionally trained music teacher and a profes- 
sionally trained librarian, and the youngest member of the staff, an enthusiastic, "artsy" 
college student (the daughter of a rabbi.) There is no one "Bnai Zion style;" the approach 
toward instruction is an eclectic one.

The staff is a very stable one. In a faculty of seventeen, two are new to the school this 
year. The principal meets with new teachers individually to orient them to the life of the 
school. Only the college student was truly new to the school. The other new faculty mem- 
ber was in fact a parent. Relationships between faculty and students are cemented through 
long-standing family connections. Many of the children5s parents were taught by the 
"old-timers" on the faculty. Most of the faculty belongs to the synagogue. Approximately 
half of them attend synagogue services regularly, where they may run into their students.

I have discussed affective experiences earlier in this paper. I want to note that the Shabbat 
and prayer experiences were first suggested by the parents. The principal reflects that she 
is in the fortunate situation of keeping up with the parents. She notes that there is a core of 
activists who wanted more for their children. "They drive me", she said. They wanted her 
to send information home on Thursdays for Shabbat evening table talk. They are a com- 
mitted group who, although not opting to send their children to day school, want a 
program with integrity. They are searching for spirituality for themselves and their 
children. They seem to have made this year an exciting one for the principal and faculty.

In addition to the programs mentioned earlier, the school is planning a family retreat for 
November 1992. The goal is to capitalize on the parents’ interest and train them as 
enablers in a "see one, do one, teach one" mode. Before they attend the Shabbat retreat, 
they will participate in a series of preparatory workshops. Upon their return, they must 
commit to inviting other families to a Shabbat experience. Other family programs include 
the consecration service in which parents participate as Torah readers and prepare family 
heirlooms like wimpels and scrapbooks, and a "Roll Out the Torah" program which fea- 
tures the making of flags for family parshivot.

SUPERVISION

The principal supervises the faculty formally twice yearly. The process includes a pre- 
observation and post-observation conference. The school has been involved in the United 
Synagogue’s U-STEP program as a part of its regular commitment to professional 
development. Faculty members are regulars at conferences sponsored by the Bureau of
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Jewish Education. The school’s proximity to the Bureau,s Resource Center means that 
Bnai Zion faculty are "regular customers."

The principal also avails herself of the Bureau’s new teacher induction programs. Her new 
faculty members are also members of the Bureau’s Morim .program, a teacher-training 
course for secular teachers new to Jewish education.

The principal herself is a certified teacher who received a master’s degree in Jewish 
education from the Jewish Theological Seminary. She is seen in the synagogue community 
as a strong advocate for her school. The involvement of both rabbis and the hazzan in the 
life of the school has made them much more sensitive to the role of the school in the 
synagogue and much more likely to care about it.

The parent-involvement programs in the school are worthy of including in our Best Prac- 
tices Index. The consecration service, the family Shabbat morning experience, and the 
Shabbaton (after it takes place) are well worth sharing with other communities. One finds 
in Bnai Zion, more than anything else, an ability to deal with problems as they amve. 
The principal is able to engage the various stakeholders in a serious, creative effort to 
relate to difficulties and to come up with solutions in a confident and responsive manner.
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"Midrasha Aleph"

Overview

In this report Carol K. Ingall describes "Midrasha Aleph," a five hour per week, com- 
munity supplementary school for post b’nai mitzvah-age students. It draws from both 
afternoon schools and day schools, its students representing all positions on the denomina- 
tional spectrum, although the large majority come from Conservative congregations. 
Aleph has done an excellent job of providing students study of serious subjects in an invit- 
ing fashion while providing affective education through its informal activities.

Classes in the Midrasha are wide-ranging in subject matter and are characterized by a 
pedagogic style oriented toward discussion. The Midrasha has a stable faculty and the 
teachers often are known to students from other arenas. Students are learning from texts 
and are learning serious subject matter. The school monitors progress carefully and 
graduates no one who does not meet the school’s minimum standards for graduation.

The Midrasha is particularly oriented toward promoting Jewish values through its informal 
programs.

Council for Initiatives in Jewish Education

Best Practices Project
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Midrasha Aleph 

Bureau of Jewish Education of X City

Carol K. Ingall

SYSTEMIC ISSUES

A. Background

Midrasha Aleph is a community supplementary school for post b’nai mitzvah-age students. 
It draws from both afternoon schools and day schools, its students representing all posi- 
tions on the denominational spectrum, although the large majority come from Conserva- 
tive congregations. All matriculated students must sign up for five hours a week. Certain 
courses, two of which are offered for college credit (an arrangement made with a local 
college) and one which trains students to become teacher aides, are open to the com- 
munity. Of the 103 students enrolled, only four are non-matriculated. When the school 
was first constituted, there were those who proposed a two-hour a week school and those 
who advocated a five-hour a week school. The maximalist faction won. The issue of hours 
resurfaces periodically, but by and large, the battle has been won.

The Midrasha Aleph is nine years old. The result of a merger between the high school of 
one synagogue on the East Side of the City and the High School of Jewish Studies of the 
Bureau of Jewish Education, the Midrasha was bom amidst compromises. The issue of 
hours was non-negotiable; the issue of location was not. To satisfy the East Side parents 
and those of the Bureau students in the southern suburbs, the board which created the 
school effected a compromise. The school meets for three hours on Sunday at the 
synagogue and two hours on Wednesday at a synagogue in one of the suburban towns. 
There is busing for southern area students on Sunday mornings and for the City students 
Wednesday nights.
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The schcx)l is responsible to a governing body, which is a standing committee of the 
Bureau. This Midrasha committee consists of representatives of the Bureau, the three large 
Conservative congregations whose graduates attend the school, community representatives 
and a student representative. This group raises funds supervises curriculum, develops and 
monitors the budget of the school, suggests informal activities and sets tuition and fees. A 
unique feature of the school is that the three cooperating synagogues pay a sum 
determined by the committee to help defray the costs of the school. This year the sum is 
$75.00 per student for each of their congregation’s children enrolled in the Midrasha. 
Each congregation also donates an hour of rabbinical teaching time or its financial equi- 
valent. Tuition is $375.00 per annum, including busing. Scholarships are available to 
those who show financial need. The Bureau, through its Federation allocation, makes up 
the rest of the school’s deficit.

B. Goals

The goals of the school are as follows:

1. To raise the level of Jewish knowledge of students and their parents

2. To create informal settings for community youth to socialize

3. To foster commitment to Judaism and the state of Israel

4. To promote spiritual sensitivity, love of family and the synagogue

5. To instill Jewish values and ideals, turning them into life-long habits

6. To encourage a love of k’lal Yisrael

C. Articulation and Communication of the Goals

The goals are disseminated through a Student/Parent Handbook, in the course catalog, and 
through weekly articles in the local Anglo-Jewish press and monthly articles in the Federa- 
tion newspaper. The principal pays visits to the feeder schools where she speaks to parents 
and students about the goals of the school. Because these congregational schools have a 
part in the governance of the school, because their rabbis teach in it and they pay a capita- 
tion fee for their graduates who go on to the Midrasha, the rabbis include articles about 
the Midrasha in their bulletins, and "push" the Midrasha to their b ’nai mitzvah when they 
address them from the pulpit. The school has created a brochure for potential students and 
their families, as well as an effective slide-tape presentation. There is an annual Open 
House to entice new students and parents. Each of these occasions is an opportunity to 
promulgate the vision of the school as it is articulated in the goals delineated above. 
Probably the most effective method for the dissemination of the goals is through students 
and parents discussing them with their peers.
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D. Stakeholders

The Midrasha Aleph committee worked on the goals together with the faculty of the 
school. The goals were also reviewed by the board of the Bureau of Jewish Education. 
Because the committee is so broad-based, it represents the input of the principal 
stakeholders.

E. Implementation of the Goals

*1. The cognitive goals are implemented in the course offerings of the school. The cur- 
riculum is driven by its goals. There are course requirements for graduation, including 
courses in Israel, Bible, Jewish values and Jewish history.

2. Parent education is addressed in two parent-child courses, one open to ninth and tenth 
grade students and their parents, and parent participation in many of the informal 
programs of the school. The jury is still out on whether this produces love of family, one 
of the stated school goals.

3. Informal activities are wide-ranging, including participation in Panim el Panim. a 
carnival for residents of a home for the retarded, and informal hugim (interest groups) 
based on social action themes. For examples, students studied rabbinic texts on the saving 
of human life and then learned how to administer CPR.

4. Israel is an important component in the life of the school. Eighth graders study a 
mandatory course in Israel, and there are numerous opportunities to expand on that 
foundation. Midrasha Aleph promotes summer study programs in Israel as well as 
routinely sending its students to the Alexander Muss High School in Israel. Since the 
Bureau staffs an Israel Desk, and Midrasha students receive substantial stipends from a 
Bureau administered Federation Endowment Fund, Midrasha students are often the staf- 
fe fs  best customers. This summer sixteen Midrasha students will be studying in Israel.

5. The school tries to address the spiritual needs of the students. Sunday mornings begin 
within a voluntary prayer and breakfast session. Nearly all school-wide meetings include a 
tefillah component. Students receive modest course credit for leading services in their 
respective synagogues. Whether this achieves the goal of loving one’s synagogue is 
unclear. Like the goal of promoting love for family, it is not as easily quantified as con-
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nectedness to the state of Israel or provision of opportunities for Jewish teenagers to 
socialize.

6. The school promotes Jewish values through its informal program. Students 
demonstrated their solidarity with the newly arrived Russian teenagers by making them 
welcome bags, including in them Midrasha calendars and coupons redeemable at teen 
hangouts. Every Hanukkah they stage a Midrasha talent show at the Jewish Home for the 
Aged. Selling candy before and after school gives the students a tzedakah kitty which they 
divide among local, national and international agencies. They worked at Amos House, a 
City shelter, and Trevor’s Place in Philadelphia.

7. The school promotes its goal of awareness of k’lal Yisrael by involving the students in 
Federation’s Super Sunday and other community events. Students traveled to Washington 
for the big Soviet Jewry rally in 1987. The school practices a commitment to k’lal Yisrael 
in its day-to-day activities. There are several students with moderate to severe learning 
disabilities enrolled in the school. This is done without fanfare, creating modified 
programs or selecting courses that the student can master.

8. The school does well in keeping attrition to a modest percentage. These students are in 
school voluntarily. Their parents want them to meet other Jewish teenagers, something 
that doesn’t come easily in a state with 17,000 Jews in a population of 1,000,000. Perhaps 
ten to fifteen percent of the eighth graders drop out by tenth grade.

The number of drop-outs used to be higher four or five years ago. Recognizing the high 
correlation of students who completed ninth grade with students who graduated in the 
twelfth, the principal embarked on an active program to hold onto eighth and ninth 
graders. She introduced a Shabbaton geared to younger students, created a special forum 
for newcomers to the school to meet periodically with her, and devised a Big Brother, Big 
Sister pairing. Attrition has been substantially lessened. The principal and committee note 
that there is a strong correlation between a synagogue’s sense of ownership of the school 
and student attrition. The synagogue which is most lukewarm in its support of the school 
has the greatest percentage of dropouts.

The principal is just beginning to collect data on what Midrasha students do in college. 
The vast majority continue to take Judaic studies courses as undergraduates, perhaps 
60-70%. Several Midrasha graduates have gone on to major in Judaic studies. The 
analysis of the principal’s data should be most informative.

--46 

nectedness to the state of Israel or provision of opportunities for Jewish teenagers to 
socialize. 

6. The school promotes Jewish values through its informal program. Students 
demonstrated their solidarity with the newly arrived Russian teenagers by making them 
welcome bags, including in them Midrasha calendars and coupons redeemable at teen 
hangouts. Every Hanukkah they stage a Midrasha talent show at the Jewish Home for the 
Aged. Selling candy before and after school gives the students a tzedakah kitty which they 
divide among local, national and international agencies. They worked at Amos House, a 
City shelter, and Trevor's Place in Philadelphia. 

7. The school promotes its goal of awareness of k'lal Yisrael by involving the students in 
Federation's Super Sunday and other community events. Students traveled to Washington 
for the big Soviet Jewry rally in 1987. The school practices a commitment to k'lal Yisrael 
in its day-to-day activities. There are several students with moderate to severe learning 
disabilities enrolled in the school. This is done without fanfare, creating modified 
programs or selecting courses that the student can master. 

8. The school does well in keeping attrition to a modest percentage. These students are in 
school voluntarily. Their parents want them to meet other Jewish teenagers, something 
that doesn't come easily in a state with 17,000 Jews in a population of 1,000,000. Perhaps 
ten to fifteen percent of the eighth graders drop out by tenth grade. 

The number of drop-outs used to be higher four or five years ago. Recognizing the high 
correlation of students who completed ninth grade with students who graduated in the 
twelfth, the principal embarked on an active program to hold onto eighth and ninth 
graders. She introduced a Shabbaton geared to younger students, created a special forum 
for newcomers to the school to meet periodically with her, and devised a Big Brother, Big 
Sister pairing. Attrition has been substantially lessened. The principal and committee note 
that there is a strong correlation between a synagogue's sense of ownership of the school 
and student attrition. The synagogue which is most lukewarm in its support of the school 
has the greatest percentage of dropouts. 

The principal is just beginning to collect data on what Midrasha students do in college. 
The vast majority continue to take Judaic studies courses as undergraduates , perhaps 
60-70%. Several Midrasha graduates have gone on to major in Judaic studies. The 
analysis of the principal's data should be most informative. 



--47

The social aspects of the school cannot be minimized as a factor in its success in keeping 
its students. The busing, first considered only as a political quid pro quo, has become a 
potent force in creating friendships. The Wednesday bus leaves the local Jewish Com- 
munity Center at 6:00 P.M. Students start congregating at 5:30, knowing this is an 
opportunity to meet and socialize. Even when students receive their driver’s licenses, they 
still take the bus. Only in their senior year, when their lives seem so pressured and saving 
fifteen minutes by driving seems a major savings, do some students then take the family 
car to Midrasha.

CURRICULUM AND INSTRUCTION ISSUES

A. Formal curriculum

The school has a lengthy curriculum framed in terms of behavioral objectives, learning 
activities, texts, and means of evaluation. The curriculum was mandated by the accredita- 
tion process of the Bureau of Jewish Education. Most of the curriculum is teacher created, 
although commercially available material for adults and young adults are used in the 
school. Because the school claims to be a community, not a denominational school 
(although most of the students come from Conservative congregations), the principal is 
careful to include materials which come from the UAHC or in the case of the few 
Orthodox faculty members, material with which they are comfortable.

B. Content

Students are learning from texts and are learning serious subject matter. The school 
monitors progress by calling up students who are absent several days in succession, by 
graduating no one who does not meet the school’s minimum standards for graduation and 
by issuing report cards twice yearly. Interim progress reports are sent to parents whose 
children are not performing satisfactorily. In the eighth grade students may grumble about 
attending, but by their senior year, particularly after a trip to Israel, students know why 
they are there. The principal reports that older Midrasha students and graduates repeatedly 
tell her, "Now my Midrasha education makes sense."

C. Instruction
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If there is any one Midrasha style of instruction it is discussion. Several classes are limited 
in numbers to promote a seminar-like atmosphere. There is a healthy respect between stu- 
dents and teachers. Students know their teachers from other arenas. Six are rabbis; five 
have congregations of which the students are members. Fourteen are Jewish professionals, 
educators in communal institutions which may have once trained these students. Three are 
secular educators with strong teaching skills. Four are knowledgeable Jewish lay persons, 
involved in the lives of their congregations.

A number of teachers are devotes of cooperative learning and incorporate it into their 
teaching. No one relies on lecturing as his or her primary method of instruction. The 
flavor of Midrasha Aleph is child-centered and problem-oriented, in the best of the 
Progressive education tradition.

The staff is quite stable. This year fewer than 15% had to be replaced. The principal 
reports that this is about average. The school has a reputation for paying its faculty well. 
Since the Bureau promulgates a teacher code, with a salary component, it behooves the 
Bureau’s high school to be in compliance. The principal meets with new staff members to 
orient them individually, in addition to requiring them to attend the annual opening faculty 
meeting.

D. Affective Experiences

The "practice" in Jewish living as exemplified by the informal tzedakah programs of the 
school are noteworthy. The carnival for residents of the Ladd School, the overnight 
programs at Camp Ramah in Nyack or in Vermont to work on ecological concerns are 
outstanding. Prayer, as I have indicated earlier, is a regular part of the life of the school. 
Although the principal rues the fact that tallitot and teflllin are not second nature to all the 
students and the large majority of parents, graduation ceremonies begin with communal 
prayer. Arts programs may not be represented as well as they should be. There are 
occasional classes in Jewish art and several times students worked on art projects in the 
course of hugim. This year a course is being offered in the image of the Jew in American 
film.

E. Parent or Family Education

In 1991-2 Midrasha Aleph offers two opportunities for parents to study with their 
children: a semester course for parents of juniors and seniors to study American Jewish 
literature with their children, and an eight-week course for the parents of ninth and tenth 
graders to study Jewish heroes with their children. Here I am not a disinterested
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bystander: I am teaching the latter course. I am amazed at how seriously the families have 
been taking their commitment. Today two parents attended without their children who are 
on private school break, visiting grandparents in Florida. (Two students who attended 
without their parents noted that it is they who should be commended. Their parents would 
never have known if they hadn’t come.)

SUPERVISION ISSUES

A. Regular Supervision

The principal formally supervises her teachers twice yearly. Each observation is preceded 
by a review of a pre-observation form and followed by a review of a post-observation 
form. The principal also visits classes informally on a regular basis.

Consultants are regularly used. The special education coordinator of the Bureau helps with 
placement of special needs students. The principal has brought in faculty from the Hebrew 
College of Boston as well as local Jewish educators for her faculty meetings. Teachers are 
told that they must attend three to four in-service programs annually. The Midrasha has a 
modest professional development line in its budget for this purpose. Faculty members are 
also encouraged to apply for teacher training stipends from the Bureau. These stipends 
help offset the cost of CAJE conferences and other workshops.

B. Perceptions of the principal

The principal is considered a serious Jewish professional. She is one of the most 
well-trained principals in the community, having received a Master’s degree from the 
Jewish Theological Seminary and receiving Bureau certification as a principal.
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"Emeth Temple"

Overview

In this report Samuel Joseph describes the synagogue school of "Emeth Temple," a large 
Reform congregation in a mid-sized Midwestern city. Emeth Temple is an example of a 
school that has undergone a great deal of change and improvement in the last few years. 
The growth of this school can serve as a model for progress and development in other 
synagogue settings.

The success of the school has been growing during the past few years. In many areas of 
involvement there is a marked increase in participation by students from the school. The 
numbers of students attending UAHC summer camping programs greatiy increased, 
participating in Israel experiences, UAHC and other programs, rises each year. Most 
impressive is that there are virtually NO drop outs after Bar/Bat Mitzvah until at least 
through 10th grade. This year’s 12th grade class will graduate with two-thirds of the 
original religious school class.

One of the strongest aspect of this school is how it participates in the life of the congrega- 
tion. Emeth Temple as a congregation has a core value of responding to the social issues 
facing the city and beyond. The school is a full partner in any response.

Council for Initiatives in Jewish Education
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"Emeth Temple"

Samuel Joseph

GOALS

There is learning going on in the Emeth Temple Religious School. There is excitement in 
the classrooms and the hallways. The school is a vital presence in the congregation and the 
community. This school can be counted as one of the "best practice" schools.

The goals of the Emeth Temple Religious School are taken directiy from the national goals 
articulated by the Union of American Hebrew Congregation1 s Joint Commission on Jewish 
Education. Several years ago the Education Committee of the Temple adopted these goals 
as part of a curriculum review. The goals were then ratified by the Board of Trustees of 
the congregation. Though only part of the curriculum of the school comes from the 
UAHC, the entire program is founded on these goals.

Each year the school publishes a Parent Handbook that is distributed to each family. 
Prominent in the Handbook are the goals of the school. It should be added that the Parent 
Handbook also includes statements by the Rabbis and Educator about the importance of 
the goals and how these goals are not just for the children in the school, but form a life 
long learning agenda for all congregants.

The school seeks to create Jews who actively and knowledgeably participate in the life of 
the synagogue and the Jewish community. Since this is not achieved in one’s youth, but as 
an adult, it is difficult to measure. It may even be too early to measure if we are to look 
solely at the children. But some things clearly can be seen.

In many areas of involvement there is a marked increase in participation by students from 
the school if one looks at the data over a period of several years. During the past few 
years the numbers of students attending UAHC summer camping programs gready
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increased. The number of students participating in Israel experiences, UAHC and other 
programs, rises each year. The B’nai Mitzvah Program, a very extensive community 
action curriculum, gets stronger and stronger. The Temple Youth Group is very large and 
active and because of demand a Junior Youth Group is vigorous. Most impressive is that 
there are virtually NO drop outs after Bar/Bat Mitzvah until at least through 10th grade. 
This year’s 12th grade class will graduate with two-thirds of the original religious school 
class. (The school keeps very accurate records concerning who registers and who does not 
each year.)

In a goal area where it may be more difficult to "see" the increase in involvement, the 
school attempts to model that behavior during school time. Tefilot are an example. The 
school now has Tefilah every week in school so the students can practice Jewish life 
behaviors.

Since the issue of retaining children after the bar-bat mitzvah is frequently raised in dis- 
cussions of supplementary school Jewish education, I tried to discover why so many stu- 
dents remain at Emeth Temple?

Essentially there are a constellation of reasons for this phenomenon. I spoke with the 
Educator, Rabbis, parents, teachers, b’nai mitzvah tutors, and students. All confirmed that 
the reason for the high retention rate is complex and multi-faceted. I will attempt to 
explain what I learned.

Clearly there is a tradition in this congregation for post b ’nai mitzvah schooling. It may be 
a historical reason, since the early Reform congregations frowned on bar mitzvah and tried 
to replace it with Confirmation in 9th grade. This congregation, founded by the "father" 
of Reform in the U.S., to this day has large Confirmation classes in 10th grade. My 
thought is there is a strong expectation by the Temple and parents that students remain 
through Confirmation.

Add to the expectation of "at least 10th grade" the fact of the community’s Reform Jewish 
High School. This program, ten years old, is run jointly by five congregations. It meets 
for three hours per week on Sunday evenings. All 9th-12th graders of those are eligible to 
attend, and over 200 do! The High School is the meeting place for a large segment of 
Jewish teens in this city. A report on the High School needs to be written some day, but 
suffice it to say for now that its presence is a strong motivator for students to remain post 
bar-bat mitzvah.
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Emeth Temple has a strong youth program. The Junior Youth Group and the Senior Youth 
Group are also a factor in the retention discussion. These groups have a core value of 
Jewish knowledge, involvement, practice, and action. There too is the expectation of 
further Jewish education.

I also found that the Reform Movement’s camping program was a factor. More and more 
of the students are attending the summer camp. Again, the value of a continuing Jewish 
education is held high.

Finally, when a bar-bat mitzvah and his/her family meet with the Senior Rabbi, 
approximately a year before the "event", they must sign a pledge promising that the will 
commit to continuing in the religious education of the Temple. The Rabbi believes that 
this factor is a very powerful one in keeping students in school post b’nai mitzvah.

I must report that the b ’nai mitzvah program itself is probably a factor. The students spend 
a year working with a private tutor on their Torah and Haftorah reading. At the same time 
they meet twice a week in class studying what it means to be an active member of the 
Jewish community. The students like the program.

THE SCHOOL AND THE CONGREGATION

One of the strongest aspect of this school is how it participates in the life of the congrega- 
tion. Emeth Temple as a congregation has a core value of responding to the social issues 
facing the city and beyond. The school is a full partner in any response. For example, the 
congregation is part of a coalition called the Interfaith Hospitality Network. Every few 
months, homeless people are sheltered and fed at the Temple for several days. The stu- 
dents in the school are cooks and bakers for these people. The students decorate with wel- 
come posters the classrooms where the cots are placed. The children made curtains for the 
rooms. They make cards of welcome to put on each cot. They even made shlach manot 
during Purim for these people needing shelter.

The students collect all kinds of supplies, from tooth brushes and paste to mops and 
brooms, as part of the Temple’s work with another project called Hope for the Homeless. 
Every grade in the school is involved in yet a third project which matches congregants 
with over 33 social service needs projects in the community. Last year over 600 con- 
gregants participated along with children from the school.
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It is easy to see how the vision of the school, and the congregation, is communicated 
everywhere one looks. There is a weekly Faculty Bulletin containing articles from the 
world of Jewish education, secular education, Judaica and Hebraica. Teacher growth is a 
major goal here. The Temple Bulletin has monthly articles about the school. The parents 
have their own newsletter called Emeth Parents. Even the hallways are covered with let- 
ters thanking the students for tzedakah projects they performed.

THE LIFE OF THE SCHOOL

There is a wonderful feeling in the school. Yes, there are discipline problems at times. 
Usually in the upper grades. But the "trouble makers” tend to cause problems in only 
small ways. Talking too much when it is quiet time, for example. Not listening to the 
teacher is another. Yet the school has a policy of rewarding positive behavior. Each 
semester teachers select students in their class who exhibit "correct" behavior. There is a 
specific list of criteria for the teachers to follow. Students receiving this reward are called 
a Class Act. They have their names published and they receive ice cream certificates, or 
movie passes, and a certificate of recognition.

Overall, the discipline philosophy and policies of the school are admirable. Parents are 
sent a full description of the behavior philosophy, discipline policies, and the Class Act 
Program at the beginning of the year. Post cards are sent home after each class session if 
needed. These cards range from the "We missed you hope you are okay" to " You should 
know that your son/daughter was wonderful in class today". The school also keeps exact 
records regarding referrals of students to the office and contacts with parents when 
required.

After analyzing the systemic issues in the school one is a bit overwhelmed by Emeth 
Temple Religious School’s efforts to be a "good" school. They are committed also to 
improvement and growth. And they are aware that a status quo really does not exist.

TEACHERS

The teaching staff at Emeth Temple Religious School most certainly is the heart of the 
program. There are thirty-one paid teachers and 23 madrikhim. It should be noted here 
that the school includes grades preK through 8 with grades 9 to 12 as part of the com- 
munity sponsored Reform Jewish High School. The Educators and the Rabbis are centrally 
involved in the high school program.
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Approximately 40% of the teachers at Emeth are congregants, 30% rabbinic students from 
Hebrew Union College, 10% are students at a local university of Cincinnati, and 20% are 
from the general Jewish community. More than half of the staff are veterans of the school, 
working there for more than five years. In fact, the only real turnover is caused by the 
graduation and ordination of the teachers who are also full time students.

The rabbinic students bring a great knowledge of Judaica/Hebraica to the school. The 
other members of the staff are less able in this area. At the same time the teachers clearly 
express a desire to know more so they do participate willingly in learning opportunities 
offered by the school, Temple, and the BJE/Community. Faculty meetings are regularly 
dedicated to enhancing the Jewish knowledge of the staff and their teaching skills.

The teaching styles of the veteran teachers are very rooted in informal educational 
methods. All the classes have a strong discussion component, there is a little or no lectur- 
ing. Projects are key in every grade. Two grades should be singled out here. First, the 
Open Room for prekindergarten and Kindergarten. This Open Room has been going for 
16 years! There are 5 teachers, 3 madrikhim, and a music specialist. There are about 62 
children in the Room. The staff is expert at managing and teaching such a program. The 
other area is Cooperative Learning. The 6th grade teacher is an expert in this methodology 
and uses it successfully with her class. She is now training other members of the staff to 
use it also.

During the summer months the Educator meets several times with any new teachers com- 
ing into the school. She uses those times to help them prepare for the school year, whether 
they require curriculum support, administrative assistance, or the like. It is also a chance 
to begin to ease the newcomer into the culture of the school.

The Temple itself has a fine resource that must be noted for its importance to the school— 
its library. The library has over 16,000 volumes! It must be one of the largest synagogue 
libraries in the country. There is a very knowledgeable librarian who is on site almost full 
time and assists teachers, and students, with their research needs.
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CURRICULUM

As stated earlier, the curriculum of the school begins with the national curriculum of the 
UAHC. This is followed through grade 4 and then the curriculum is a straight subject mat- 
ter curriculum. The course work is enriched with special areas such as music and art. 
Parents and teachers receive a fully written out copy of the curriculum so they can see the 
course of study as a whole.

Every grade level has one major project each year that relates to their area of study. This 
project usually culminates with a large program, frequently including parents. For 
example, the 8th grade tzedakah unit culminated in a project called "Life Savers". The 
students developed a set of criteria for judging a person as performing "life saving” acts. 
Using the Temple bulletin and mailings to homes, they called on congregants to nominate 
members of the congregation who perform(ed) such acts and the class voted to whom the 
awards should go. Another grade studied Shabbat and culminated with a Family Day on 
Shabbat.

Each class participates in family shabbat dinners at the Temple followed by services. 
Several classes have a Grandparents Day on a particular Sunday. The class studying 
life-cycle has a big Wedding, parents attend and participate. Tu b’Shvat was also a parent 
involvement day.

More work needs to be done in this area, but there is a strong desire in that direction. 
Next year will see even more of these types of events.

Materials used in the school, both print and non-print, come from about every source pos- 
sible. All the major denominational and non-denominational publishers are represented. 
The Educator is committed to providing the teachers and the students with the best 
resource for a particular class regardless of who publishes it.

Evaluating what the students are learning is somewhat difficult in this school. The Hebrew 
program is an exception probably because it is skill related. Each Hebrew class has testing 
all through the year and a final assessment before they move to the next level. The other 
classes are not tested in a traditional manner. Yet looking at the projects of each of the 
grade levels, looking at the programs in which they participate, and taking into account 
the overall level of participation in Temple life, it does seem that learning is going on.

The school does send home report cards twice per year. Called Progress Reports, the 
teachers relate the student’s achievements in class directly to the objectives of that
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particular class in three areas.— academic, Hebrew, and citizenship. Most importantly, the 
teachers have to write a narrative comment about the student so the parents have a context 
for the "grades". Each Progress Report is signed by the teacher, reviewed by the 
Educator, and signed by the Educator.

SUPERVISION

In-service training for the staff is a core value of the school. The teachers are paid to go to 
an all city in-service day run by the BJE. The school itself uses outside paid consultants 
several times a year to work with the staff. In fact this past year the teachers attended 
three workshops at the Temple, one on cooperative learning, one on children and death, 
and another on legal issues and teaching.

The Educator uses a monitoring approach to classroom supervision. She is frustrated that 
she does not have the staff to use a clinical style. It is a priority to add supervisory staff to 
the school.

One thing that does prove useful is that teachers are required to turn in lesson plans at 
least a week in advance of the lesson. The Educator reads each plan, writes comments, 
suggestions, and hints, then returns them to the teachers.

Overall the Educator is a fine model, an educational leader, for the teachers. She is espe- 
cially effective in the area of planning and accomplishing goals. Teachers do look to her 
as their leader.

The Educator is perceived by the Temple community as the professional educator. She is 
always consulted, no staff member or congregant would plan an educational event without 
her input.

Even more, she is viewed as a Jewish professional leader. This is apparent when she is 
asked by the Rabbi to deliver a sermon from the pulpit.

The Educator is involved in the city wide Principal’s Council and she helped in the forma- 
tion of the Tri-state Area Reform Temple Educators group. She is very professional, very 
competent, very confident.
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At one time the religious education program at Emeth Temple was extremely weak. 
People connected with the school had a low self image, as did the entire school "system". 
Since that time the school is on a meteoric rise with no limits in sight. There are areas to 
work on, to improve. But people are saying "how do we get there", "when do we get 
there", not ”we’re satisfied; it’s not important".

June 4, 1992

Fmpfh Terrmle
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"Congregation Reyim"

Overview

In this report Stuart Schoenfeld describes the school at "Congregation Reyim," a Reform 
synagogue of 250 families located in the outlying suburbs of a large Canadian city.

Congregation Reyim school runs a successful and innovative program that is characterized 
by an enormous amount of parental involvement, particularly as teachers, tutors and aides 
in the classrooms. "Teaching our own" is the slogan of Congregation Reyim and this 
approach is seen clearly in both the parental involvement and the rabbi’s connection to the 
life of the synagogue school.

By systematically training parents and graduates to become school staff, Congregation 
Reyim addresses two perennial issues in North American Jewish education ־ first, teacher 
recruitment; second, the gap between home and school.

The synagogue, through its rabbi, educational director and lay leadership, places a large 
emphasis on the role of education. The education committee is reported to be the most 
prestigious of the eighteen or nineteen committees in the congregation. It has ten mem- 
bers; new families are brought on each year. It sets school policies, assists in all activities, 
discusses curriculum and deals with exceptional cases.

This involvement with the school creates community and also presents important role 
models for the students. Students see continuing involvement with Judaism lived out 
before them in school among adolescents as well as parents. Older students stay after Bar 
Mitzvah and Bat Mitzvah, become teachers’ aides, Bar-Bat Mitzvah tutors or teachers and 
are active in the youth group.

Council for Initiatives in Jewish Education

Best Practices Project
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"Congregation Reyim"

By Stuart Schoenfeld

Council for Initiatives in Jewish Education

Best Practices Project

THE SCHOOL AND ITS SETTING

Congregation Reyim is located in a one of the newer suburbs of a large Canadian city. 
Reyim was founded in 1973 and is often thought of as out of the mainstream of the City’s 
Jewish community. There are two other small congregations several miles to its north and 
south. There are no other Jewish institutions in the immediate vicinity. Members of these 
congregations are scattered among non-Jewish neighbors. Their children rarely have other 
Jewish children in the same class, sometimes not even in the same school.

A Reform congregation, Reyim is continuing to grow, with a current membership of about 
800 (250 families) and a school enrollment of about 250. About 20% of the congrega- 
tion’s families are intermarriages and about an equal number are conversionary marriages. 
Professional leadership is provided by Rabbi Bill Miller (pseudonym) and Mrs. Susan 
Gross (pseudonym), director of education.

The synagogue does not have school classrooms. The School meets on Sunday morning 
and Tuesday evenings at a Catholic School which is about 7 blocks away from the 
synagogue. That school is a new, well equipped educational facility, reflecting the 
Province’s policy of funding a public Catholic school system as well as a 
non-denominational school system.

Congregation Reyim
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The back cover of Congregation Reyim’s 1991-2 school booklet lists 60 school staff (35 
female, 25 male) and 16 Bar-Bat Mitzvah tutors (10 female, 6 male). Forty of the school 
staff are teachers; the rest work in some other capacity— office work, volunteers, aids. 
Thirteen of the Bar-Bat Mitzvah tutors are also school staff. The overwhelming majority 
of the staff and tutors (all but two Hebrew teachers) are members of the congregation. 
This is a substantial percentage of a congregation with 250 families. By systematically 
training parents and graduates to become school staff, Congregation Reyim addresses two 
perennial issues in North American Jewish education - first, teacher recruitment; second, 
the gap between home and school.

The work put into teacher recruitment and training reflects a conscious strategy. As the 
school booklet states, "Our school is based on the commitment to ‘teaching our ow n.’" 
Teachers and parents are role models. When students see parents teaching they learn that 
their parents value Jewish study and contributing to the community. While this is 
presented as an educational strategy, it is also understood as a strategy of community 
building. Many families join because they want to send their kids to religious school. The 
congregation’s strategy accepts that this is motivation for many families. The congrega- 
tion’s educational strategy draws parents as well as children into the school.

It also defines the context for those families whose initial inclination is to have a minimal 
family involvement, one limited to sending the children to school. "It becomes our role," 
said the rabbi, "to see how subversive we can be— and I use that word advisedly— chang- 
ing their behavior and seeing if we can encourage more Jewish activity in the family con- 
text. Our success is mixed, but the secret is to create expectations right off the bat and 
also to have a critical mass." Recruiting parents as teachers is important in its own right, 
but it is also an important way of building up the critical mass of parents and students who 
are role models to the less involved. The critical mass is further developed by having 
many activities in the congregation organized around the school, by including adult educa- 
tion in the responsibility of the education committee and by cultivating older students as 
teachers’ aids, Bar-Bat Mitzvah tutors, youth group members and eventually teachers.

FORMAT OF THIS REPORT

For purposes of comparability with reports of other settings, the findings will be reported
using the categories of Holtz’s "Guide for Looking at Best Practices__" An additional
category, "Other comments," is added at the end of major sections.

Congregation Revim
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their parents value Jewish study and contributing to the community. While this is 
presented as an educational strategy, it is also understood as a strategy of community 
building. Many families join because they want to send their kids to religious school. The 
congregation's strategy accepts that this is motivation for many families. The congrega
tion's educational strategy draws parents as well as children into the school. 

It also defines the context for those families whose initial inclination is to have a minimal 
family involvement, one limited to sending the children to school. "It becomes our role," 
said the rabbi, "to see how subversive we can be-- and I use that word advisedly-- chang
ing their behavior and seeing if we can encourage more Jewish activity in the family con
text. Our success is mixed, but the secret is to create expectations right off the bat and 
also to have a critical mass." Recruiting parents as teachers is important in its own right, 
but it is also an important way of building up the critical mass of parents and students who 
are role models to the less involved. The critical mass is further developed by having 
many activities in the congregation organized around the school, by including adult educa
tion in the responsibility of the education committee and by cultivating older students as 
teachers' aids, Bar-Bat Mitzvah tutors, youth group members and eventually teachers. 

FO~iA T OF TIDS REPORT 

For purposes of comparability with reports of other settings, the findings will be reported 
using the categories of Holtz's "Guide for Looking at Best Practices .... " An additional 
category, "Other comments," is added at the end of major sections. 
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SYSTEMIC ISSUES

1. GOALS

Organizational goals may be expressed at different levels of abstraction. At the most 
abstract level, organizational goals state the ultimate purpose of the collective action which 
takes place in organizational roles. As an outsider I would say that the ultimate goal of 
Congregation Reyim is to use the resources of Judaism to nurture and sustain decent 
human beings through study, community building and role modeling.

Neither the rabbi nor the educational director, nor any documents given to me used this 
kind of abstract rhetoric. However, this vision is implicit in what I was told and what I 
observed about the school’s educational strategy. I would say that this strategy has three 
central elements. 1. We teach our own. 2. We build a close link between congregation and 
school. 3. We learn in order to do. The school is organized around these proximate goals. 
This educational strategy integrates study, community building and role modeling.

It should be noted, of course, that as in any organization what people actually do is guided 
by the interaction between organizational goals and personal agendas. Comments relevant 
to personal agendas appear elsewhere in this report, but a fuller study would be required 
to speak confidendy about the personal agendas of various members of the system. Any 
attempt to adapt the educational strategy of Congregation Reyim to other settings should 
take the personal agendas of the people in those settings very seriously.

2. STAKEHOLDERS AND THE SCHOOL’S EDUCATIONAL STRATEGY

The school’s educational strategy grew along with the congregation. The congregation has 
always been led by Rabbi Miller, who came as a student to a group of seventeen families. 
When the congregation decided to hire their student rabbi they were also accepting his 
educational strategy. The congregation has had only two educational directors, both of 
whom have worked as a team with the rabbi and share the commitment to "teaching our 
own" The present educational director, Susan Gross, was previously a high school teacher 
and teacher of English as a second language; she became a religious school teacher when 
her children entered the school in the late 1970s and educational director when her 
predecessor left for another position. The education committee is reported to be the most 
prestigious of the eighteen or nineteen committees in the congregation. It has ten mem- 
bers; new families are brought on each year. It sets school policies, assists in all activities,
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discusses curriculum and deals with exceptional cases. The educational committee has sup- 
ported the school’s educational strategy from the beginning and is guided by it in the deci- 
sions it makes.

The educational strategy is not so much a topic for debate, articulation or validation as it 
is a fundamental part of the culture of the school - something which has always been there 
and is now taken for granted. It’s part of the package. What is not taken for granted is the 
implementation of the strategy. The continuing activities which implement the strategy and 
the monitoring of progress towards better implementation keep the strategy a living part of 
the school.

The commitment to the educational strategy does not extend to ah parents and children. 
There are families which are ambivalent and marginal about their Jewishness, and some 
classes where children from these families are the majority. The school and congregation 
have programs to draw these families in, and the school and congregation communicate 
clear expectations from the beginning. As noted above, "teaching our own" contributes to 
building up the critical mass of involved families so that they, rather than the marginal 
ones, set the tone.

3. COMMUNICATIONS / VISION

The school’s distinctive educational strategy is communicated in writing in the 1991/2 
school booklet. The director of education writes in her welcoming letter

Our school is based on the commitment to ‘teaching our own.’ The involvement 
and participation of our parents is the model that guides and encourages our stu- 
dents. There are numerous ways in which parents both can and do join in the most 
important task of educating their children.

Parents are urged to become involved in our teacher-training programme, to help 
as administrative assistants, or as parent-aids, to work on the Education Com- 
mittee, or to join the adult education programme or the adult Hebrew programme. 
Reyim’s tradition has taught us that parental involvement enriches both the formal 
and informal Jewish experience of the entire family.

Similar sentiments are expressed in the letter of the chair of the school committee. The 
inclusion of adult education within the responsibilities of the education committee and in
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the school booklet also communicates the vision of the school as a setting for adults as 
well as children.

Reyim’s educational vision is also communicated each year when the education director 
and rabbi meet with new parents. The orientation session explains the philosophy of the 
school: education is not just something that takes place in the school but also in the con- 
gregation and the home. The ways in which those links may be made are presented. 
Participation in various school activities is described and parents are invited to become 
involved in the teacher training program. If individuals are unable to commit themselves 
to the program, they are encouraged to help as volunteers and to move into the teacher 
training program when they have the time.

As well, the education committee periodically publicizes the teacher training program and 
encourages particular individuals. Individuals with particular talents, for example in Israeli 
dancing or art, are personally called and asked to volunteer.

The vision of a community of teachers as well as learners is also communicated through 
the way that older students are incorporated into the educational strategy. Among the Bar- 
Bat Mitzvah tutors, teenagers outnumber parents. Students approaching Bar-Bat Mitzvah 
know that the school encourages them to use the skills they have learned as tutors in the 
school. Many students two or three years past Bar-Bat Mitzvah enter the teacher training 
program. The vision of older student becoming involved with the education of younger 
ones is dramatized through the "l’dor va dor" ritual. During the Shavuot service "Grade 
Nine students call the Junior Kindergarten students to the bimah to honor them and to 
formally welcome them to the study of Judaica and Hebrew." (school booklet).

4. EMOTIONAL TONE

Intensive research would be required to adequately understand how good it feels to be at 
Congregation Reyim and in what ways learning is enjoyed. The following anecdotal com- 
ments from my Sunday morning visit are suggestive: Coffee and cake were laid out in the 
large teachers’ lounge before class. Teachers were sitting at tables talking. The director of 
education spoke with teachers as they came in. The atmosphere was active, but friendly 
and unhurried. The school day began with "O, Canada" and "Hatikvah" and announce- 
ments on the P.A.

The announcements included a mention that I was visiting and asked that I be welcomed. 
As I was walking through the halls, a child came over and said, "Welcome to our school." 
I was told to go into whatever classes I liked and visited five of the eighteen classes and
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B. "Teaching our own" with paraprofessional parents is also connected to flexibility in 
teaching assignments. Particularly in grades 7 - 9 ,  where the morning is normally divided, 
teachers may teach on a part time basis. This accommodates those parents who do not 
make a commitment to teach every week by allowing them to teach, for example, an eight 
week unit for one hour a week.

C. The link between religious participation and school is very strong. The importance of 
prayer came up again and again in the discussion with the rabbi and educational director. 
There were certainly other things of importance to the congregation and the school, but in 
a fundamental way, the ability to share in common rituals is central to the system. The 
rituals of Jewish worship link the identity of the members to other Jews in time and space. 
Regular attendance at services is not required, but much is done to encourage it. Friday 
evening services are held for young families on an average of twice a month. About sixty 
people will come to a regular Friday night service. About thirty will come on those Satur- 
day mornings on which there is no Bar-Bat Mitzvah. The school self-consciously promotes 
"service literacy," familiarity and comfort in services. Each class and youth group con- 
ducts a service during the year. The Hebrew program is oriented towards knowledge of 
prayers. Tefillah takes place in school. The rabbi works in the school, and the educational 
director goes to services and is often on the bimah.

The philosophy of "we teach our own" is connected to the importance of ritual in the con- 
gregation and the school. Parents who teach are not just role models of parents who know 
about Jewish things and talk about them. They are also role models of parents who know 
prayers and go to services.

CURRICULUM AND INSTRUCTIONAL ISSUES

1. CURRICULUM DEFINITION

The school booklet contains a curriculum outline for Judaic Studies from junior 
kindergarten through Kallah, and Hebrew levels from primary through kitah vav. The 
educational director provided me with mimeographed curricula for each grade. These cur- 
riculum documents, however, do not define the curriculum; they are only one element of 
it. Moreover, as new curriculum materials become available and the educational com- 
mittee reviews what happens in the school, the written curriculum is modified, either in 
writing or with the understanding that the modifications will be incorporated into written 
revisions.
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The educational director and rabbi spoke of curriculum in a broad way .

First, they included the synagogue experiences as part of the curriculum. Neither the 
mid-morning tefillah described above nor the involvement of school classes in shabbat ser- 
vices are listed in the curriculum outline, yet both are spoken of as important parts of the 
school’s instructional strategy. The educational director commented that the curriculum 
which the Reform movement has recently published is consistent with the importance 
given to learning Hebrew prayer in the school. Each year, each class and youth group 
leads a service. Six to eight weeks will be spent preparing for the service.

Second, the educational director and rabbi consider those Sunday morning activities which 
create a Jewish atmosphere and encourage socializing to have full status as parts of the 
curriculum. Rabbi Miller said,

We consider the social statements to be part of the curriculum. Kids may come into 
the class announcing a youth group meeting coming up; someone may come in 
announcing a bake sale for tzedakah. That’s fine, we consider that to be part of the 
curriculum. Number one because it influences values. Number two just getting 
Jewish kids together to shmooz with each other and enjoy each others’ company is 
an important component of our school and who we are in the town.

The educational director further explained the interaction between different aspects of the 
school,

Our grade 7, 8 and 9 student teachers are not always needed the full morning. 
They may have the middle of the morning off and they’ll have a youth group meet- 
ing. All of the sudden, the school becomes something that’s central to their Jewish 
identity, it becomes a youth group morning, a fund-raiser, a sisterhood activity ... 
We create our Jewish world. The aura is very, very special; you can’t walk into 
the building without feeling it.

Third, Bar-Bat Mitzvah preparation (20 - 25 per year) is a separate area of instruction, 
involving Bar-Bat Mitzvah tutors (who are members of the congregation, often teenagers), 
the educational director and the rabbi.
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Fourth, the school booklet lists "additional educational programmer" discussion groups 
and adult Hebrew classes, preschool, teacher training, family education and a lending 
library.

2. LEARNING OF CONTENT

Content learning takes places partly in the classroom, following the printed curriculum. 
All the classes observed were focused on content of some kind. There is homework. One 
of the classes I observed consisted of reports of individual projects. There are report 
cards. Members of the Kallah class must pass a three page exam (Hebrew terms, fill in the 
blanks, short answers and an essay). Students also participate in voluntary learning 
activities which supplement what the school does - the Rikudiyah, Zimriyah (both 
sponsored by the City Board of Jewish Education), Bible contest (sponsored by the 
Canadian Zionist Federation) and Israel quiz (sponsored by the Reform movement). While 
the formal curriculum covers the standard elements of Jewish education, there is a "tilt" 
towards instruction in synagogue skills and knowledge of religious topics.

Because the curriculum is broadly conceived, formal lessons in the classroom are not the 
only way in which content is learned. Continuous involvement and participation in 
synagogue sponsored activities are given a high priority. The educational director com- 
men ted,

Our classes run services. The kids come up on the bimah and chant from Torah on 
a regular basis. They are not strangers because it has become more than a subject; 
it’s part of who they are. There are some things that suffer because of it. On the 
other hand, if it were only school, if Hebrew were only like French, we’d lose 
something because it wouldn’t be important for them. The importance grows as 
they become involved in the process. We have a wonderful retention rate of kids 
who do not leave us after Bar-Bat Mitzvah and bat mitzvah.

3. TEACHING STYLES AND BACKGROUND

The staffing of Congregation Reyim by parents and older students is the school’s distinc- 
tive characteristic. The eighteen classes of 20 to 22 students are well staffed. Most classes 
have more than one teacher. Student aides and volunteers are frequently present. The 
training and supervision of teachers will be covered below in the section on "supervision 
issues." Only the implications for classroom experience will be noted here. The observa- 
tions recorded above on "emotional tone" are consistent with the rabbi and educational 
director’s summary comment on teaching style - it is "relaxed." Teachers are encouraging,
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but are self-conscious about not making the learning of content the exclusive, or even the 
most important, goal of their work.

I would also add that the teaching style is cooperative. There is usually a team in the 
classroom. In grades 7 through 9, the students have multiple teachers. The morning is 
divided into an hour of Hebrew and two one hour lessons; in each hour the class may have 
a different teacher.

Reyim teachers have all been trained by the rabbi and education director, who continue as 
their supervisors. The overlapping of statuses as parents, congregational members, mem- 
bers of a teaching team and graduates of a common teacher training program contributes 
towards a teaching style which reflects identification with an organizational culture rather 
than a technical

division of labor.

4. AFFECTIVE EDUCATION

The curriculum documents describe content, but the educational director and rabbi spoke 
much about the integration of feelings and behavior with knowledge. There is a 
self-consciousness about role modeling, creating the proper atmosphere, learning in order 
to do and to feel like doing. Linking the school to participation in the synagogue has an 
affective dimension. The children have their transitions in the school marked by 
synagogue events junior kindergarten and grade one students are welcomed in September; 
the grade nines and the junior kindergarten participate in the l ’dor va dor service; the Kal- 
lah graduation is a creative service. Each class (from grade four up) and each youth group 
runs a service. The Friday night family services are not formally school sponsored, but are 
part of the congregation’s "package."

Other"affective" programs— retreats, tzedakah, trips and zimriyah— are also present. The 
intentional use of the school setting to promote social activities falls into the category of 
affective education, as does the dinner that the rabbi hosts at his house for the Kallah 
class.

5. FAMILY/PARENT EDUCATION

PARENT EDUCATION. Two levels of adult Hebrew, with about fifteen students, are 
taught at the same time as the rest of the school meets. The teachers of these classes are 
also parents. Sunday morning discussion groups sponsored by the education committee are
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lah graduation is a creative service. Each class (from grade four up) and each youth group 
runs a service. The Friday night family services are not formally school sponsored, but are 
part of the congregation's "package." 

Other"affective" programs-- retreats, tzedakah, trips and zimriyah- are also present. The 
intentional use of the school setting to promote social activities falls into the category of 
affective education, as does the dinner that the rabbi hosts at his house for the Kallah 
class. 

5 . FAMILY/PARENT EDUCATION 

PARENT EDUCATION. Two levels of adult Hebrew, with about fifteen students, ate 
taught at the same time as the rest of the school meets. The teachers of these classes are 
also parents. Sunday morning discussion groups sponsored by the education committee are 

-73 

Congregation Reyin 



periodically held. The director of education leads a Judaica study group on Wednesday 
nights.

FAMILY EDUCATION. There are family services on Friday nights about twice a month. 
The rabbi leads prayers with his guitar, tells stories and invites kids to come up and act 
them out. Every grade is invited to a specific Shabbat morning service. From grade four 
up each grade runs the service. A few special programs are held in other grades. Grade 1 
has shabbat afternoon and havdalah around Tu B’Shevat, with parents, run by the educa- 
tional director. In grade 7 the first five weeks of school are a family Bar-Bat Mitzvah 
program, with students and parents attending together. Grade 8 contains a four week 
family program on parents’ and children’s views of what makes a Jewish home. In grade 
10 parents are in the classroom for the session on mixed marriage.

—74

SUPERVISION ISSUES

1. INSERVICE EDUCATION

In 1991/2, about half a dozen adults joined the teacher training program. Students in 
grades 9 and 10 are given the opportunity to be join the teacher training program and be 
teaching assistants. In 1991/2 about 10 students joined. Not everyone who begins the 
teaching training program completes it, but most do.

The teacher training program is held on Sunday mornings. Teacher training students meet 
together for an hour. The educational director, rabbi or sometimes a guest (usually a 
parent who is a teacher, principal or educational specialist) will present a topic. The out- 
line of weekly topics is attached as Appendix A.

For the other two hours, each teacher in training goes into a grade, where they will spend 
either the full year or half a year (they may switch in the middle if they want). Trainees 
move from observing to teaching parts of lessons to teaching full segments of lessons 
under the guidance of the classroom teacher. Where possible, the educational director or 
rabbi will observe their teaching.

At the end of the year, those in the teacher training program are given a form which asks 
them their feelings about the program, what sessions have been best, which ones they 
would like to see changed. This feedback is used for planning of the next year’s program.
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They are asked which grade level they see themselves most comfortable with and which 
content they prefer to teach.

Their teaching assignment is discussed at a conference with the educational director. In 
most cases, the new teachers are placed as "associate" teachers rather than main teachers.

The morning on which I observed was near the end of the year. The teacher training class 
that morning was led by the rabbi. The class began with five students; three more arrived 
soon. It was composed of teenaged boys, teenaged girls, adult women and adult men - two 
of each. The class began with role playing: "It is June, you two are co-teachers planning 
your first day in class." After about six minutes, a discussion, led by the rabbi, of what to 
do when planning the first day. Then more role playing: "This is September, the first day 
of class. We are the class. Start the class." The rabbi role played a student who first thing 
asks to go to the bathroom. After this short role playing, the rabbi led a discussion by rais- 
ing questions: "What do you do before you get into class? What do you do on the day of, 
before students arrive? When the students come in, what impression do you want them to 
have of you? How do you keep the administrivia of the beginning of the year from getting 
in the way of teaching?"

The school also holds professional development sessions through the year and discusses 
teaching issues at staff meetings.

2. SUPERVISION

Since the financial rewards of teaching are minimal, the primary rewards are personal 
satisfaction and social approval. These rewards effect the supervisor / teacher relationship. 
The goal of supervision is to have everyone in a place where they can creatively use their 
talents. If someone is not working well as a teacher, personal satisfaction and positive 
feedback will be low. It is also significant that teachers are members of the congregation. 
This means, I was told, that they can’t be fired. If a class is not working and the support 
provided doesn’t help, the teacher will be encouraged to move. Sometimes the teacher will 
work better with a different age level or be encouraged to volunteer at the school in 
another capacity. Sometimes the class is one which goes through several teachers or 
grades before they find a teacher that reaches them. Some classes and grades present more 
problems than others. Since most classes are team taught and volunteers and aids are part 
of the instructional strategy, a variety of interventions are possible.
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3. DIRECTOR OF EDUCATION’S / RABBT’S ROLE

-7 6

The educational director is responsible for hiring and assigning teachers. She is also 
responsible for general administration and implementation of educational policy. She gets 
to know particular classes as they move up through the grades and uses a variety of inter- 
ventions with problematic classes. She described one class which had been challenging, 
which "gave our teachers a run for their money for about three years." Different parents 
were brought in, and finally, they got the right combination of teachers who helped them 
focus on a tzedakah project which bonded them together, making them feel very good 
about what they were doing in school.

The educational director and rabbi are both teachers of teachers. They share the teacher 
training program, observe classrooms, give seminars during staff meetings and "are there 
when the teachers need us.” Both see accessibility and the presence of the rabbi as some- 
one who knows the children and is involved in the school as important.

4. OTHER COMMENTS

Neither the director of education nor the rabbi have formal training in teacher training. 
Mrs. Gross has an M.Ed. in history and philosophy of education. She worked as a high 
school teacher and an English as second language teacher before becoming educational 
director. Rabbi Miller has only the courses that were part of his program at HUC and his 
camp experience.

SOME CONCLUDING COMMENTS

This concluding section situates the training of parents as teachers in the context of other 
aspects of the congregation and raises the question of the long term effects of Congrega- 
tion Reyim as compared to other schools.

CONTEXT

While the use of parents as teachers is the most readily noticed aspect of this school, this 
aspect does not stand alone. It is one part of the way the school works, and makes sense 
only in relationship to the other parts. Although these other aspects of the school have 
been already discussed, this concluding section highlights them. It is important to recog-
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nize them, as they effect the transferability of the teacher training program from this set- 
ting to others.

1 ) The relationship of the rabbi to the school. Rabbi Miller teaches, invites students to his 
house, makes school classes central to the yearly synagogue schedule, and gets personally 
involved in Bar-Bat Mitzvah. In his relationship to parents whom he would like to recruit 
as teachers, he sets an example.

2) The stability of the educational strategy. The school’s educational strategy was intro- 
duced by the congregation’s one and only rabbi almost twenty years ago. The present and 
past educational directors subscribe to this strategy. It is part of the culture of the school, 
a shared understanding taken simply as "the way we do things." Building this orientation 
towards Jewish education as a change introduced into other settings would raise challenges 
not faced at Reyim.

3) The size and isolation of the congregation. Reyim is still small enough so that it doesn’t 
feel like a bureaucracy. A similar program might work in a larger congregation in a 
largely Jewish neighborhood, but it wouldn’t feel quite the same as at Reyim. It would not 
necessarily be worse or better, but it would definitely be different.

4) The financial dimension. "Teaching our own" at paraprofessional pay makes it possible 
to have a team in the classroom and to still keep dues lower than they would otherwise be. 
Financial considerations may be different at other congregations depending on the level of 
affluence and family life-styles.

LONG TERM EFFECTS

Can an educational strategy like the one followed at Reyim have the long term effects that 
proponents of Jewish school reform hope for?

Despite their pride in what they have done, no one at Congregation Reyim expects their 
educational strategy to be the solution to the problem of Jewish continuity in North 
America. The identities shaped at Congregation Reyim are also shaped by public schools, 
peer groups and the mass media. Moreover, Reyim still has its share of marginal and 
ambivalent families who resist the commitments the congregation promotes. Some join the 
congregation and enroll their children in school only to please their own parents. The 
children in the school all have non-Jewish friends. Older students inter date. When they 
leave home for university, their ties to the congregational community will weaken. The
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friends they make on campus, their adult value commitments, their romantic involve- 
ments, and their marital choices are all uncertain.

It is possible, though, that what is done at Reyim may shed some light on broader issues 
raised in the discussion of Jewish continuity. It is now becoming common for writers on 
Jewish continuity to note that neither the Holocaust nor Israel have the same emotional 
impact on commitment to Jewish identity that they did a generation ago. Yet identification 
with Jewish suffering and a reborn nation-state are still used to mobilize adolescents and 
young adults because (it is said) they don’t know anything else about being Jewish. The 
students who go through Congregation Reyim may come out knowing something else. 
They will have seen their parents, or parents of classmates, take responsibility for making 
a synagogue school work. They may carry with them after they leave the knowledge of 
what it feels like to be part of a community that uses ritual and study to gain access to a 
rich intellectual and emotional tradition.

November 10, 1992
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Reyim TEACHER TRAINING COURSE WEEKLY TOPICS, 1991/2 

First Semester

Role of the Congregation Reyim Teacher

How to Teach About God

Teaching Strategies #1

Teaching Strategies #2

How to teach Torah

Lesson Planning #1

Lesson Planning #2

The Special Child

Midrash

Class Management #1 

Class Management #2 

Active Learning

Second Semester

Ancient Jewish History 

Jewish Story Telling 

Jewish Resources 

Questioning Skills 

Medieval Jewish History 

Modem Jewish History 

Overview of Curriculum

APPENDIX A
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Cover Sheet

Best Practice in the Supplementary School 

(For Individual Schools)

REPORT BY: Michael Zeldin

Date May. 1992

Name of the School "Congregation Beth Tzedek"

Denominational Affiliation Reform

Approximate Number of Students 400 

From ages 5 to 17

Number of Teachers: 20 (plus 20 co-teachers)

Students attend 4-4.5 hours per week; (2 days per week)

Approximate annual budget (if available) $230.000 (some 

programs have separate budgets in addition to this

What particular emphases of this school are worth noting: 

Educational activities outside of school (e.g. The Show) 

School-congregation relationships 

Professional leadership 

Madrichim (post Bar Mitzvah aides)

Hebrew Center (curriculum enrichment)

Temple Isaiah
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"Congregation Beth Tzedek"

Overview

In this report Michael Zeldin describes "Congregation Beth Tzedek," a Reform congrega- 
tion in a large West Coast city. Beth Tzedek is characterized by its ability to create a sense 
of community through a variety of imaginative educational experiences. The professional 
staff and lay leadership of Congregation Beth Tzedek have created a vibrant community 
despite the geographic challenges of suburban life in Southern California.

The goal of the religious school can be captured in one word: Continuity. The educational 
programs are all designed to instill within students and adults a commitment to the con- 
tinuity of the Jewish people. Since the congregation is the most tangible representation of 
the abstract idea of "the Jewish people," commitment to the temple serves as a bridge to 
larger commitments. The loving atmosphere thus contributes to the educational enterprise: 
Students and their families become committed to the Jewish people by first becoming 
attached to the congregation.

Much of the success of the school is attributed to efforts of its longtime principal. The 
principal is a central focus for the school’s activities and an advocate for the school and 
for education in general within the congregation. She has been particularly successfull in 
her efforts to link school life with congregational life. When the leaders of the synagogue 
talk, it is difficult to discern the boundaries between the congregation and the school, if, 
indeed, there are any.

Beth Tzedek is an example of how a synagogue committed to education working with a 
strong and energetic educational leader can build an involving and dynamic school with a 
host of programs designed to address the needs of contemporary Jews.

Council for Initiatives in Jewish Education

Best Practices Project
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"Congregation Beth Tzedek"

Michael Zeldin

INTRODUCTION

Seventeen-year-old Becky B. bounces out of her classroom door like a kid bursting into a 
candy store. She bubbles with enthusiasm as she descends the stairs and enters the 
courtyard of the school building. She is eager to talk about how much the temple means to 
her; she says that the temple is her second home. She is an alumna of many of its educa- 
tional programs, and she now co-teaches a first grade class because "she wants these kids 
to have the same exciting experiences I did growing up."

Cindy and Wayne S. are co-chairs of the religious school committee. They sit quietly at a 
picnic table in the courtyard discussing how they became involved with the religious 
school. Like so many other adults, they remember their own religious school experience 
as something worth forgetting. Here, though, they find that parents don’t force their 
children to come; "kids make the parents come." Now, they are happy to play a role in 
supporting the temple, its programs, and its staff because they believe that the religious 
school makes Judaism a joyous experience for everyone who is involved with it.

Debbie teaches at the temple almost every day of the week. This is her first year teaching 
after a 3-year hiatus while her family was living in New York. She was thrilled when she 
had the chance to move back to town so she could once again teach at the temple. It is 
such a warm, loving place, she explains, that she missed the family feeling she gets there 
and which, she hopes, she in tum gives to her students.

Becky, Wayne and Cindy, and Debbie are a few of the many people whose lives have 
been touched by the magic of Congregation Beth Tzedek in a large California community. 
The city is a sprawling metropolis with a Jewish population of 75,000. The temple is 
located downtown, on the same site on which it has been located for over 100 years. 
Most Jewish families no longer live nearby; they live scattered up the coast and inland 
through the newer suburban valleys that stretch out into the California desert. A Northern
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suburban branch school offers easier access to the temple’s school on weekday afternoons, 
but on Sundays, parents shlep their children downtown so they can be part of the Beth 
Tzedek experience.

MORE THAN A SYNAGOGUE, A COMMUNITY

The professional staff and lay leadership of Congregation Beth Tzedek have created a 
vibrant community despite the geographic challenges of suburban life in Southern 
California. Senior Rabbi M.S. has served the congregation for close to 20 years. Assistant 
Rabbi L.C. has family roots in the city that go back more than a generation and is raising 
her own young children in the congregation. Educational Director H.S. has been part of 
the Beth Tzedek community for more than a quarter-century. And Congregational Presi- 
dent B. B. is a life-long member of Beth Tzedek; her children and grandchildren have 
grown up in its schools.

The stability and sense of family created by the congregation’s leadership pervade the 
school: Every weekday afternoon and Sunday morning, Educational Director H.S. wel- 
comes children as they get out of their cars. She greets parents as well and frequently asks 
about their families and, in particular, their older children. With a smile and a few kind 
words, she makes them feel part of a community. She also handles many potential 
problems casually so they don’t become major issues.

For Cindy and Wayne, the school committee chairs, communication is what makes this 
,,temple family" work so well. The temple staff is responsive to what parents have to say, 
they explain. As an example, they cite a recent meeting which addressed a problem many 
parents expressed: The temple had not offered programs for teenagers since the high 
school youth group became dormant several years ago. The meeting brought together the 
rabbis, the educational director, the school committee chairs, and a group of interested 
parents. Together, they developed a plan of action, which the staff then implemented. 
Cindy explains that this is typical of how the temple works: Parents have an idea, they 
approach the rabbis and educational director, and they respond. The result is an educa- 
tional program with a diverse series of options.

For Debbie, the loving atmosphere that makes the temple so special starts with the rabbi 
and educational director. Their warmth sets the tone for the entire congregation. H .’s 
effusive personality, and the hugs and kisses which she freely dispenses, have earned her 
the appellation "Eema." She is always ready to hold a hand, put an arm around a 
shoulder, dry a tear, or share a triumph with a smile of encouragement and pride.
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Teachers and students alike know that to be in H .’s presence— or in the presence of any of 
the staff members who have "caught the love bug" from h e r-  is to be safe and secure. 
Debbie smiles, laughs, hugs and kisses students in class and when they pass her in the 
courtyard. She wants her students to feel as comfortable and appreciated at temple as she 
does.

THE SCHOOL

Beth Tzedek is more than a place where children come to feel good about themselves; it is 
also a place where they come to learn about being Jewish. The goal of the religious school 
can be captured in one word: Continuity. The educational programs are all designed to 
instill within students and adults a commitment to the continuity of the Jewish people. 
Since the congregation is the most tangible representation of the abstract idea of "the 
Jewish people," commitment to the temple serves as a bridge to larger commitments. The 
loving atmosphere thus contributes to the educational enterprise: Students and their 
families become committed to the Jewish people by first becoming attached to the con- 
gregation.

The school’s curriculum addresses the school’s goals in many direct and indirect ways. A 
mural outlining the curriculum adorns one wall of the courtyard. It was painted several 
years ago by students as part of a school-wide project. The mural depicts the continuity of 
the Jewish people from the time of Abraham in Ur until today in the United States. Stu- 
dents who take the time to stop and admire the mural do not miss its message: It is their 
responsibility to insure the Jewish people’s continuity into the future.

In addition to Jewish history, students learn about Jewish holidays and values, for these, 
too, are paths to Jewish commitment. In all these content areas, though, the school has 
made a choice: Amassing large amounts of knowledge is not as important a goal as 
developing a commitment to Judaism and a thirst for knowing more. The hope is that 
when students are older and more able to understand the deeper philosophical principles of 
Judaism, their experiences as children and the commitment they have developed will lead 
them to a desire to study more.

Outside the classroom, students learn about Judaism in more informal ways. They 
celebrate Shabbat at camp or at a Shabbat dinner at temple. They work several Sundays at 
a local shelter for the homeless as part of their Bar or Bat Mitzvah preparation. They leam 
tzedakah by bringing used clothing, toys, or children’s books as the price of admission to 
temple activities.
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Beth Tzedek’S OTHER CURRICULUM

Part of what makes Beth Tzedek such a special place for children and their families is its 
veritable alphabet soup of educational programs that take place outside of school. There is 
a program to meet every family’s needs and interests. The temple has its own preschool 
and day school (which will not be described here), an infant and toddler program, a 
religious and Hebrew school, a performing troupe, a postBar and Bat Mitzvah Hebrew 
program, a young-adult volunteer program, and a summer day camp for 2- to 5-year-olds. 
In past years, the temple has also had its own summer sleep-away camp. Because of the 
family atmosphere and shared commitments of the temple, there are few conflicts between 
the various programs. Even the day school is an integral part of congregational life on a 
par with other programs, neither overshadowing them nor being overshadowed. Since the 
day school became financially self-sufficient, it no longer competes for resources with 
other programs, and day school children participate in the out-of-class educational 
programs alongside their religious school and Hebrew school counterparts.

The shining star among these programs is the annual Show. Each year, students from 8 to 
16 volunteer to spend Sunday afternoons preparing a musical variety show based on a 
Jewish theme. C.F., a dynamic and gifted composer and director, writes each year’s 
production under the guidance of the Educational Director. C. then teaches students the 
Jewish content on which the show is based, and lovingly guides them as they prepare to 
sing, dance and act. Recent shows have focused on immigration to America (featured in 
Shofar magazine and performed on stage throughout California, even at Disneyland), 
Jewish heroes (including a home-made rock video featuring more than 100 student per- 
formers), and the Book of Esther.

Last year’s production, "The Role Model," was set in a drama class. As the show opens, 
students in the class are dividing into groups to prepare skits about Jewish heroes. One 
member of the class comes late and is not accepted into any of the groups. He watches as 
one group presents the life of Theodore Herzl and another the heroism of Hannah Senesh. 
As he is worrying about what hero he will select, he doses off and dreams of a magical 
history book which brings to life the prophets and sages, the warriors and poets of our 
people. When he awakes, he realizes that the people who work with the elderly, the dis- 
abled, and the homeless are the real heroes of the world. The show ends as he— and his 
fellow students— realize that "maybe someday I ’ll be one of these quiet heroes." The 
audience sat in stunned silence as the story unfolded. Adults in the audience realized how 
much children in the show had learned . . . not just about theater, but about Jewish history 
and Jewish values.

The Show is typical of the extra-curricular programming that makes Beth Tzedek so sue- 
cessful and so loved by children and parents. Children spend many extra hours at temple.
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The atmosphere of the school is quite informal. Children engage in serious learning, using 
materials from national Jewish publishing houses, but the feeling one gets is that the 
classrooms are more like club houses than school rooms. Children are relaxed, but atten- 
tive; casual, but not blase. It is rare for students to be sent to the office for misbehaving; 
they are too involved in activities to have time to act out.

The Hebrew program, in particular, has a relaxed atmosphere. As part of their program, 
students often go to the Hebrew Center where a cornucopia of independent learning 
materials for enrichment, remediation and review awaits them. Materials in the Hebrew 
Center have been designed by its professional staff and by older students, under the 
guidance of Educational Director. Ten self-paced units form the core of the Hebrew 
center. Each unit focuses on a different theme and helps students learn vocabulary, gram 
mar and reading skills based on that theme. Activities in each unit include reading, writ- 
ing, listening, vocabulary development and enrichment. Students are free to select their 
own activities in each area. The Hebrew Center thus fosters a sense of independence and 
freedom that counteracts the feelings of boredom and resentment that students in other 
schools often feel.

The enrichment activities, in particular, add excitement to the process of learning. Stu- 
dents can choose to make a videotape, write a story, play vocabulary games, work on 
computer programs, or prepare a puppet show. As part of each unit, teachers also have 
access to videotapes, games and other media that make whole-class presentations as 
involving and motivating as the independent work. For example, one videotape is 
designed to reinforce reading skills related to final letters. Prepared by post-Bar/Bat 
Mitzvah students, the videotape includes segments in which Bert and Ernie of Sesame 
Street explain to one another how to read final letters, and a rock song, complete wi 
electric guitar, which introduces and explains the various final letters in the Hebrew 
alphabet. Children find all of these materials highly motivational because they "speak the 
language of children" and feature older students who serve as models of young people 
who know and care about Hebrew.

Parents are drawn into the learning process, too. The school often sends home Hebrew 
homework packets. As the School Committee Chair explains, the packets, "help parents 
learn while helping them help their children learn." Parents are also encouraged to help 
out with the many special projects and programs in the school, using their skills as cooks, 
seamstresses, carpenters or anything else. Even the many intermarried couples find them- 
selves drawn into temple life, he explains, because their children are so involved in its 
educational programs.
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They make close friends. They feel they are part of "something larger than themselves." 
They feel good about themselves and their accomplishments. And they leam about 
Judaism in the process.

The longest-running program is Madrichim, a program conceived by the educational 
director more than twenty years ago, and which she still teaches herself. Many years ago, 
before she became Educational Director, H. realized that the only way to keep teenagers 
involved in temple life was to make them feel important and to assign them to leadership 
roles. So she volunteered to begin a class for Hebrew school graduates, which she called 
"Madrichim." The teenagers were to be assigned specific responsibilities in the school: 
They were to make presentations to younger students, to teach them occasional Hebrew 
lessons, and, as a culmination to the year, to be "counselors" at "Hebrew Camp," a 
weekend conclave for students in the Hebrew school. In order for them to be effective as 
leaders, the teenagers were to practice oral Hebrew and leam leadership skills in biweekly 
classes. The goal set before them was to make Hebrew come alive for younger students. 
As a result, Hebrew came alive for them, too. After several years of success, H. expanded 
Madrichim, and now there are "Mad 1" and "Mad 2", programs that bridge the gap 
between Hebrew School graduation and Confirmation for a "select group" of students (any 
students that apply, and each year more than 75% of those eligible do).

Another highly successful program brings young families into the Beth Tzedek community 
by offering what their extended families no longer offer: on-going support and advice 
about childrearing. Most young Jewish families in San Diego are transplants from 
elsewhere; "Bubby" may live a two-hour-drive north in Los Angeles or a 3- to 5-hour 
flight to the east. She is no longer near enough to give the young parents advice. This bee- 
omes a "surrogate extended family" for young moms and dads as they assume their new 
roles as parents and heads of Jewish families. The ties that they forge with one another 
and with the temple remain strong as their children grow.

Many young people from the city go away to college, but then come back home to start 
their careers. Some of them become teachers in the religious or Hebrew school, but most 
cannot take time out of their careers to teach all year long. But many do come to Beth 
Tzedek a few Sundays each year as part of V .I.P.s (Volunteers in Programming). They 
help out by preparing and conducting occasional school-wide programs, and by playing 
the roles of characters from Jewish history in classes. Through V .I.P .s they remain con- 
nected to the Jewish community during the years when many of their peers stray from 
their Jewishness.

Another temple project, Camp Beth Tzedek, ran for several years in a rented facility out- 
side the city. It provided day school and religious school students a chance to experience a 
Jewish environment filled with summertime fun. The camp utilized the best techniques of
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Jewish educational camping (including twice-daily educational programs utilizing 
experiential learning), an atmosphere suffused with Jewish rhythms (including daily tefilah 
and full Shabbat experiences), and a Hebrew-language environment (particularly in the 
dining hall). Supervised by H.S. and led by local college students, Camp Beth Tzedek 
provided both education and inspiration to its staff and campers.

Becky B ., the seventeen-year-old co-teacher, is an alumna of most of these programs. She 
went to pre-school, religious school, Hebrew school, and Confirmation. She participated 
in Madrichim and spent several summers at Camp Beth Tzedek. And she starred as 
Haman in a recent Show production. She talks about how the Jewish friends she made 
over the years growing up at Beth Tzedek are still among her closest friends. Her social 
group from temple has remained close even though they attend high schools far away from 
one another. Her fondest memories of growing up are memories of going to camp with 
her temple friends. She doesn’t plan on staying in the city for college. But she is sure that 
when she goes away she will seek out Jewish activities and Jewish friends.

A Dynamic Educational Leader

When asked what made the experiences at Beth Tzedek so wonderful, Becky did not 
hesitate in crediting "Eema," H.S. H. has been part of the professional staff at Beth 
Tzedek since she and her husband moved to California. She was looking for a way to 
share some the excitement she felt growing up in a Conservative, Zionist family in 
Detroit, and she landed a job teaching Hebrew at the local Reform temple. She taught 
Hebrew for a few years under creative educational directors who encouraged her to use 
her talents to make her classrooms as lively and stimulating as possible. When the con- 
gregation was looking for a new educational director a few years later, its leaders turned 
to her. She agreed to become the educational director, and has been in that position ever 
since.

H. is a tireless leader, who recognizes and encourages the talent of others. She is con- 
stantly on the lookout for people with a 1'special spark" to share with the temple and its 
children. Over the years she has encouraged many talented young people to become part 
of her "team." Some of them have gone on to other leadership positions in Jewish educa- 
tion, but many are still part of the Beth Tzedek family. H. has inspired her staff to care 
deeply about the school, the children and their activities. For example, when H. hired a 
new school secretary several years ago, she brought her to CAJE. She wanted her to be 
more than an office manager; she wanted her to feel part of the school and to understand 
the excitement of a dynamic Jewish program.
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Much of H .’s success is due to her efforts to link school life with congregational life. In 
this she is joined by the Rabbis, synagogue President and School Board Chairs. When any 
of these leaders talk, it is difficult to discern the boundaries between the congregation and 
the school, if, indeed, there are any. H. attends every meeting of the congregation5s board 
of directors and finance committee. She feels that she needs to stay involved in all of the 
congregation’s programs and all of its deliberations. By knowing the "big picture" in the 
congregation, particularly its financial condition, she has become an able and credible 
advocate for Jewish education. When she presents a budget for the congregation’s educa- 
tional programs, lay leaders know that she understands and appreciates the other strains 
and stresses on the congregational "system."

EDUCATION: THE CENTERPIECE OF CONGREGATIONAL LIFE

In return, the congregation places education at the core of its program. The centerfold of 
the High Holy Day issue of the congregation’s bulletin describes the year’s educational 
programs. Monthly, the bulletin lists educational programs and financial contributions 
members have made to support those programs. Temple events are often held for the 
benefit of one or another of the educational programs. The current president of the con- 
gregation, attends all of the events connected with the school— from Show productions to 
the annual Children’s Festival and concert. At every opportunity, she publicly praises the 
school and the parents and grandparents who bring their youngsters to events at the 
temple. At this years Children’s Festival (a day filled with arts and crafts activities, an arts 
display of work done by religious school children, and a concert featuring children’s com- 
poser and performer Craig Taubman) she greeted the concert audience saying, "It’s so 
great to see so many kids who brought their parents and grandparents."

Each of these actions has great symbolic value. They remind congregants and visitors that 
Jewish education lies at the heart of congregational life. By reaffirming the centrality of 
Jewish education, the congregational leaders set the stage for congregational actions which 
translate symbolism into action. For several years, the school has been operating on two 
sites. In order to help students get to school on time, the temple provides transportation 
(including taxis) to pick students up at their public and private schools and ferry them to 
religious school.

No form of support is more concrete than the decision to erect a new school building. The 
temple has recently bought property for a future relocation. Its location will make it espe- 
daily accessible to young families. In addition, it is in an area that is less congested on 
weekday afternoons than the current downtown site, which will make driving to Hebrew 
school easier for most families. The congregation has decided that when construction 
begins, the first building erected will be the school building. This is a most powerful reaf- 
firmation of the importance of education in the life of the temple.
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The symbiotic relationship between school and synagogue was expressed by an event held 
a few years ago: a confirmation reunion. Congregation Beth Tzedek is more than a 
century old, and living confirmands range in age from 15 to 85. The school located as 
many former confirmands as possible and brought them together for a weekend at the 
temple, including Shabbat services and a family picnic. A video made for the event sought 
to draw its viewers back to temple life and to Jewish life. In addition to messages from the 
rabbis and educational director, the highlights of the video were the reminiscences of con- 
firmands from as far back as 1915. They all shared one common theme: how much grow- 
ing up at Beth Tzedek and going to its schools meant to them . . . and how they still feel 
that Judaism is an important part of their lives.

Becky B., the first grade co-teacher, was not at the last confirmation reunion; she had still 
not been confirmed. But, no doubt when the next reunion is held, she will come back to 
the city from wherever she is. She will come to see old friends, to renew her connection 
to Congregation Beth Tzedek, and to reaffirm her commitment to Judaism and the Jewish 
people. When she comes, she will be one of many people whose lives have been enriched 
by their years in Beth Tzedek’s educational programs. What will she find then at Con- 
gregation Beth Tzedek? No one can say for sure. But given continued hard work and 
creativity by the temple’s leadership, continued support from the congregation, and con- 
tinued commitment to Jewish learning in a loving environment, she may find that the 
temple has built on its past successes. She may find new programs that no one today has 
even imagined. She may find children happily engaged in Jewish learning, and young 
parents coming to temple to find ways to maintain the Jewishness of their families. In 
short, she may find that Congregation Beth Tzedek has met its goal, helping to insure 
Jewish continuity.
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"Temple Akiba"

Overview

In this report Joseph Reimer describes "Temple Akiba,"a Reform congregation in the sub- 
urbs of a large East Coast city. Professor Reimer’s report is based on a long-term 
research project studying two successful congregational schools and therefore is enriched 
by a considerable amount of detail and firsthand experience in the school.

This report describes the success that a supplementary school committed to serious learn- 
ing of subject matter can have in introducing and maintaining a demanding curriculum, in 
this case in the area of classical Hebrew.

Although the report focuses on the Hebrew curriculum developed by the Melton Research 
Center, the issues raised by Professor Reimer here are applicable to any serious cur- 
riculum project in the supplementary school arena. Professor Reimer emphasizes that the 
success of the program depends on a number of factors, most of which would be relevant 
to other curricular areas as well.

Professor Reimer’s report indicates that, given the proper support and dedication, there is 
a possibility for serious pedagogic endeavors in the supplementary school.

Council for Initiatives in Jewish Education

Best Practices Project
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Council for Initiatives in Jewish Education

Best Practices Project

"Temple Akiba"

By Joseph Reimer

INTRODUCTION

The literature on supplementary education in synagogue schools is replete with examples 
of what goes wrong in the process of Jewish education. But it is only recently that resear- 
chers have begun to focus their attention on examples of supplementary education that 
seem to work, that, in the words of the British psychoanalyst D.W. Winnicott , provide 
students with "a good enough" basis for future development as a Jew in American cul- 
ture(l).

In this essay I draw from the ethnographic research I conducted during two school 
years (1989-90, 1990-91) at a large, urban Reform synagogue that I call Temple Akiba(2). 
I chose this synagogue and its school for study after consulting with well-informed Jewish 
professionals in its metropolitan area and learning that this school had the reputation for 
providing "an exceptionally good" educational program. I was curious to learn from close, 
weekly observation what "good" means in synagogue education and how this school is 
organized to provide that quality education.

While it is beyond the limits of this essay to tell the whole story of the Temple 
Akiba school, I will focus on one aspect of its educational program— the teaching of 
Hebrew— to illustrate how what might be called "best practice" operates in a synagogue 
school. I was drawn to the Hebrew curriculum for from previous reading about synagogue 
schools, I had come to believe that teaching Hebrew has become the weakest link in the 
curricular chain of synagogue education (3). Yet here was a Hebrew program that seemed 
to have genuine curricular coherence, a solid core of teachers, good administrative support 
and, most importantly, engaged students who over a period of 5 years showed a progres- 
sion in learning how to read and comprehend Hebrew texts. This seemed a remarkable 
educational achievement for a contemporary synagogue school, and I wanted to determine 
from close observation how the daily realities of classroom life matched the very positive 
reputation of the program.

I did not set out to evaluate this program, but to describe the synagogue and school 
in which it is embedded. I offer my descriptive material as a possible example of "best
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practice" in a synagogue school. But I do so with a cautionary caveat: if this be best prac- 
tice, it is not a panacea for all the dilemmas that surround supplementary Jewish educa- 
tion. For as I will show, a close-up view of a "good enough" synagogue school reveals a 
complex picture in which some strong teaching and solid learning takes place within a 
context of a secularized or assimilated Jewish community that remains ambivalent in its 
Jewish commitments. Even while evincing support and enthusiasm for the quality of 
education that the school provides, many families chose not to take full advantage of the 
programs the school offers - including the Hebrew program I am about to describe.

In this essay I will provide: (1) a historical context for understanding the evolution 
of the Hebrew program within the life of this synagogue and its school, (2) a picture of 
the educational staff of the Hebrew program, (3) an in-depth look at teaching and learning 
in the Hebrew program, (4) a discussion of whether the Hebrew program meets its goals, 
and (5) why what may be considered as an example of "best practice" still has limited 
appeal.

MELTON HEBREW IN A REFORM CONGREGATION

Before coming to know Temple Akiba well, I would not have imagined that this 
historic Reform congregation, once famous for its classic and even radical Reform stance, 
would adopt a Hebrew curriculum that was developed by the Melton Research Center of 
the Jewish Theological Seminary. How, I came to wonder, did this shidduch come about?

Some historical background is helpful here. During the early decades of this century 
Temple Akiba prided itself in providing a quality Reform Jewish education for children in 
a professionally-run religious school. But until the 1940’s its religious school met only on 
Sundays and did not include Hebrew as a major part of the curriculum. As services for 
adults were conducted in English, and as classsical Reform Judaism was non-Zionist in 
orientation, there was little perceived need for teaching Hebrew to the children. With a 
change in rabbinic leadership in the 1940’s came two significant changes in temple 
philosophy that affected the place of Hebrew in the curriculum. First, more traditional 
prayers and rituals (including bar mitzvah) were introduced into the liturgy. Second, the 
congregation became more supportive of Zionist efforts to establish a homeland in 
Palestine and to revive Hebrew as a spoken language. After World War II the temple for 
the first time opened a regular Hebrew program for students in the school.

This new Hebrew program, however, was neither mandatory nor fully-integrated 
into the religious school. Rather, religious school continued to meet on Sundays, and those 
students who wished to leam Hebrew came during the week to the voluntary Hebrew 
program. Over the years as more and more families became interested in their children 
becoming bar or bat mitzvah, the mid-week Hebrew program grew in popularity. For to 
become bar or bat mitzvah one had to know enough Hebrew to participate in the 
increasingly Hebraized Shabbat service. Yet participation remained voluntary, and
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families who followed the classical Reform model tended not to send their children to 
mid-week Hebrew.

In the late 1970’s the current senior rabbi came to Temple Akiba with a serious 
interest in making Jewish education even more central to the mission of the synagogue. He 
had doctoral training in classical Judaica and a passion for introducing textual study into 
the curriculum of both the religious school and adult education. He and the rabbi who 
serves as temple educator had as a first priority making the great texts of Judaism more 
accessible to their students - both young and old.

When they learned several years later of the availability of the Melton Hebrew 
Language Program, it seemed to fit their goals for the mid-week Hebrew program. This is 
not a program with a denominational slant, but one that places the learning of Biblical 
Hebrew at the forefront of the curricular agenda. The rabbis recognized that they could 
not expect their students in a part-time program to learn both modem spoken Hebrew and 
classical literary Hebrew. If a choice had to be made, they agreed with the authors of the 
Melton curriculum that synagogue schools should give priority to learning the skills of 
reading and comprehending classical Hebrew texts and leave for later grades learning 
modem spoken Hebrew (4).

In 1983 an experimental first year Melton Hebrew curriculum was introduced into 
the beginning level in the mid-week Hebrew program. In subsequent years the next levels 
were introduced until there were four years of the curriculum in place. In 1986 the deci- 
sion was made to start the Hebrew program a year earlier at the third grade level, and by 
1990 the students completed the four year Melton program by 6th grade and devoted the 
7th grade to learning a Biblical text in Hebrew and beginning to learn modem spoken 
Hebrew.

ASSEMBLING A STAFF

To put in place a curriculum as extensive and demanding as the Melton Hebrew 
Language Program requires that the school invest in a faculty that can master the theory 
and practice of the curriculum in question. We know that ambitious curricular designs can 
easily falter on the shoals of underqualified or resistant teachers(5).

At Temple Akiba Rabbi Don Marcus, the temple educator, built over the course of 
several years a solid foundation for assembling his teaching staff. Here are the most sig- 
nificant steps that he initiated.

1. Coordinator. Realizing that he had no expertise in Hebrew language instruction, 
Rabbi Marcus worked to support the creation of a new position, Coordinator for the 
Hebrew program. This is a master teacher whose job it is to oversee the implementation 
of the Hebrew curriculum. She is especially responsible for the training and supervision of 
teachers who are hired to teach in the program.
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2. Salary Increases. Realizing that there are limited numbers of teachers who have 
the competence to teach in a Hebrew program of this kind, Rabbi Marcus lobbied hard to 
increase significantly the salary base for the faculty. He wanted to attract the most able 
teachers available and knew that paying more would make a difference in recruitment and 
retention.

3. A Wide Net. Though he is committed to both a Reform religious perspective and 
a core of professional teachers, Rabbi Marcus casts a wide net in his hiring practices and 
brings in teachers who are neither Reform Jews nor experienced teachers. He believes that 
as long as a new teacher knows Hebrew and Judaica well and is willing to respect both the 
ideology of this synagogague and the diversity of its student body, that person can learn 
on the job to do a professional job in teaching in this program.

4. Training and Supervision. The school has arranged for a trainer from the Melton 
Center to come at the beginning of the year to offer initial training to teachers new to the 
Melton curriculum. But the great majority of training comes through the constant supervi- 
sion provided by the Hebrew coordinator. She regularly observes classes and offers 
teachers ideas about and feedback on their work. No teacher is left alone to leam how to 
teach the curriculum; instead there is constant dialogue with the coordinator on their work.

THE TEACHERS

In 1990-91 there were ten teachers teaching in the five grades of the Hebrew 
program. All taught classes that met for one and a half hours on both Tuesday and 
Thursday afternoons. In addition some taught Hebrew on Sunday mornings.

Of the ten, three were veteran teachers. Vicky, the most veteran, had been teaching 
for over twenty years including serving for several years as the Hebrew coordinator. Bar- 
bara, the youngest of the veterans, had been teaching in this program for six years and 
was now also working as a principal in another synagogue school. Of the seven relatively 
new teachers, five were Americans, four of whom had taught here previously; one was 
new this year. The other two were Israeli teachers who were also new to this curriculum.

I observed in eight of the ten classes and found a vast range in teaching skill from 
the veterans who were each outstanding teachers to Richard, the newest teacher, who 
could barely manage his class and had to be let go mid-year. In the middle were the 
majority who, though not formerly trained as teachers, clearly knew how to manage their 
classes, organize a lesson and relate to their students. But they were still learning how to 
keep on top of the demands of this curriculum and were being visited regularly by the 
coordinator.

The teachers’ backgrounds were equally various, ranging from Rachel who was a 
product of American Orthodoxy to Liat who was a secular Israeli who had come to study 
at a local graduate school. In between were the majority of young adults who grew up in 
either Conservative or Reform congregations, were active in youth movements, studied
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bara, the youngest of the veterans, had been teaching in this program for six years and 
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Judaica in college and spent time in Israel mastering the Hebrew language. The veterans 
could be seen as professional Jewish educators, but the younger teachers were primarily 
teaching while pursuing other career paths.

MELTON HEBREW IN PRACTICE

To tell an educational program that looks good from one that actually works— meets 
the goals that it sets for itself— requires careful study and evaluation. While my research 
intent was not evaluative, but rather descriptive, I can offer glimpses of teaching and 
learning from observing in the classes in this Hebrew program that the reader can him or 
herself evaluate. To assist that evaluation I will add what the school has announced as the 
goals of this program.

We begin with short excerpts from Rachel’s third grade and Liat’s fifth grade 
classes. I observed both of these classes during late September and early October of the 
1990-91 school year. I chose these as representative samples of the basic work of the 
Hebrew program - students’ mastering the mechanics of Hebrew as a classical language.

It is in third grade that students first come during the week to study Hebrew. They 
receive initial exposures to the language during first and second grades in religious school, 
but learning to read and comprehend begins in earnest during third grade. This class 
comes during the seventh week of the school year when their learning is clearly in 
progress.

After spending the first half-hour of class working with the third-graders on recog- 
nizing and ordering Hebrew letters, Rachel places the word "yom" on the board and asks 
the class: "How do you say in Hebrew - day, today and Sunday?"

Hands go up and students eagerly supply "yom" and "hayom," but no one knows the 
Hebrew for Sunday. Rachel introduces "yom rishon" on the board, asking if anyone 
knows why "rishon" means first. Miryam suggests it is because of the "re" at the front of 
the word. Rachel says that is a clever thought, but not correct. She has them look at the 
word to see if any other Hebrew word is contained within. They spot "rosh” - still familiar 
from the recently celebrated Rosh Hashana. Why, Rachel asks, is that holiday called 
"Rosh Hashana." Ten hands fly in the air as clearly they remember the connection 
between head and first in the word "rosh."

Rachel then says in Hebrew "Hayom yom shlishi" ["Today is Tuesday"] and asks 
them to repeat that short sentence. Each of the 15 students says it aloud. Using hand 
motions, she asks "Ezeh yom hayom?" [What is today?] and each responds again 
"Hayom yom shlishi" ["Today is Tuesday"].

Rachel introduces the word "machar" [tomorrow] and asks if someone will write it 
in Hebrew on the board. Shlomo volunteers and writes the "mem," but then is stuck. 
Other students coach him as he is locating the letters on the Hebrew alphabet chart that is 
printed above the board. With their help he locates and writes the next two leters. But
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what about the vowels under those letters? Shlomo shrugs; Rachel calls on Chana who 
eagerly supplies the vowels.

While this exercise is being completed there is plenty of restless behavior in the 
room. As she is talking to Shlomo,Rachel is walking around the class touching some 
children on their shoulders, closing some extraneous English books, putting away the pen- 
cils of the doodlers and handling requests to go to the bathroom. What impresses me is 
how she accomplishes a considerable amount of classroom management without ever inter- 
rupting the lesson or breaking from her pleasant demeanor.

With "machar" fully inscribed on the board, Rachel introduces the Hebrew song 
they know about the days of the week. At fifty minutes into the lesson the singing serves 
to review the Hebrew, focus everyone’s attention on a shared task and allow these 8 year 
olds to expend their energy in the service of a focused goal.

Rachel is a middle-aged woman who, as an observant Jew, wears skirts and long- 
sleeved blouses to teach. In contrast, Liat is a tall, thin woman in her twenties who tends 
towards jeans, shirts and running shoes. Rachel smiles a lot and moves her class along at a 
moderate, but steady pace. Liat drives her fifth grade as an army on the move; yet, for all 
her Israeli toughness, Liat displays a distinctive sense of warmth and charm.

By fifth grade the students are involved in reading the stories in the Melton cur- 
riculum that are written in Biblical Hebrew but deal with non-Biblical themes. A regular 
part of their learning entails homework which they are regularly assigned and which the 
teacher checks at the beginning of each class. Liat begins this class with 20 minutes of 
homework review and then moves on to the first new lesson of the day. She has the class 
open the workbook from the Melton curriculum that goes along with the story they have 
been reading in Biblical Hebrew.

Liat: What is the verb for crying that appears on this page? How do you say crying?

Sam: "Bacha."

Sam’s answer is correct, but it is not the verb used here in the story. The class sear- 
ches for another verb until Eric finds

"vatizaak." Liat asks for a translation and Laura correctly translates it as "cry out." Liat 
shouts "excellent," and calls for more work on breaking down this verb.

Liat: What is the ‘vav’ here?

Brian: ‘And.’

Liat: What is the ‘to f  here?

Karen: For a woman.

Liat: What do you mean ‘for a woman?’

Karen: ‘And she [cried out].’
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Breaking down the verb is an essential part of the lesson. The students are expected 
to leam how verbs are constructed in Biblical Hebrew so they can accurately identify and 
separate the base of the verb from the letters that indicate gender and preposition. Liat is 
having them practice this skill.

Liat: What word appears here twice?

Nathan: ‘Haradah’ and ‘Vatecharad.’

Liat: What does it mean?

Nathan: Let’s look it up in the dictionary.

Jeremy" ‘And she trembled.’

Liat: Which of the two words?

Jeremy: The second.

Liat: How do you know?

Nathan: It has the ‘to f in it.

Liat: Excellent!

Liat is pleased that they can recognize a single base in both a noun and verb form 
and can translate it with the use of a dictionary. More importantiy, they know how the 
construction of the verb indicates the female gender.

Not all the students are equally involved. Liat spots Gabe with his head down on the 
desk and walks over to ask him if he is all right. She offers him a chance to go out of the 
room, but he chooses to stay. He begins to participate in the lesson, but on his first try 
misses the correct meaning of the next verb, "shma." Someone else gets it right, but Gabe 
stays tuned in even after his miss.

Liat asks that someone read from the Hebrew story. Six volunteer and she calls on 
Scott who begins to read slowly, but accurately. Then he misses a word. Liat stops and 
asks that he work on it, but he is having difficulty. She writes the word on the board and 
underlines the letter ‘zaddik’ which he is mispronouncing. Five other students are eager to 
pronounce it correctly, but she waves them off. "It’s like ‘pizza’," she says to Scott, and 
this time he gets the pronunciation right. She asks what the word means, but Scott does 
not know. Peter helps out with the correct translation.

Liat asks who can summarize this Hebrew paragraph. Jenny shouts her readiness and 
accurately summarizes in English. Liat looks pleased and eight hands go up with requests 
to read on.

Liat’s voice shoots up and dips down. Her pace is crisp and exciting. The students 
respond with alacrity, wanting to please, aiming to be correct. When there is a pause, she
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shouts in her Israeli English, "Hey, you guys, wake up!" And they do. Of a class of 11 
students, 8 students participated actively and the others were called on by Liat.

What these two excerpts highlight is the language drill that stands at the heart of 
teaching the Melton curriculum. One can see that the fifth graders are working on far 
more complex word constructions than the third graders and are reading whole narratives 
in Hebrew rather than single words or sentences.

What struck me in observing broadly in this program was that a curriculum based so 
heavily on mastering language skills through repetition could hold the interest of these 
children. I observed no class other than Richard’s in which there was a discipline problem 
beyond some restlessness and inattention. These teachers were adept at noticing when 
certain children were fading out and made the effort to draw them back into the lesson. 
They were also keenly aware of the need to vary the activities in class. Any one class 
would be made up of several 20-25 minute segments, and each segment would feature a 
different approach to learning the Hebrew.

One popular approach was the use of games. Especially at the close of the first hour 
(in an hour and a half class), teachers would tend to use a competive game to review the 
Hebrew. One such game was called "Around the world." The teacher would pair two stu- 
dents and hold up a flash card with a Hebrew word they had just learned in the lesson. 
The two would compete to see who could be first to read (and sometimes translate) the 
word correctly. The "winner” would then be paired with a next student and compete 
again. No prizes were given to winners and there was no tangible loss for the losers. But 
even those students who during the previous hour had seemed most out of the lesson 
would rouse themselves to energetically compete in "Around the world," trying greatly to 
read faster and more accurately than their neighbor.

The carefully-honed structuring of classroom time seemed to create a classroom 
environment in which students were engaged by a variety of activities and were seldom 
visibly bored for long stretches of time. They responded positively to the demands of the 
program and showed clear evidence of progressing from year to year in their mastery of 
Hebrew. Though there were variations in progress, one could go from one grade to the 
next and see that the level of mastery grew from third to fourth, fourth to fifth, etc.

HEBREW AND JUDAIC A

In Temple Akiba the study of Hebrew does not represent a goal unto itself. In the 
Parent Handbook that is distributed to all the parents(6) the goal is stated more broadly.

Our Hebrew programs seek to integrate the study of

Hebrew language, liturgy, mitzvot and Jewish thought

in a graded five-year curriculum. It is our belief that
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familiarity with the Hebrew language enables students 

to attain a richer understanding of themselves as Jews... 

Comfort with Jewish liturgy and texts, including a more 

powerful link to the Hebrew Bible, are some of the benefits 

of even a limited knowledge of Hebrew langugage.

Looking for evidence of the integration of Hebrew and Judaica, I could point to 
moments in Rachel and Liat’s classes that were not excerpted above. Liat began her class 
by writing on the board in Hebrew several key terms from the liturgy of Yom Kippur that 
had been celebrated that week. While she did not review the theology of the holiday, she 
reviewed the Hebrew terms that are central to understanding that theology.

In Rachel’s class the students were learning Hebrew words that featured the letter 
"lamed." Among those words were "lulav" and "Elul." Rachel first asked the class, "What 
fruit do we use with the lulav?" Several answered "etrog." She then asked if they knew 
which "hodesh" was Elul? When Shaul answered "April," she praised him for knowing 
that "hodesh" meant month, but corrected his information by saying "It is the hodesh 
before Tishre." Nahum replied "It is the Jewish December." Thinking he meant it came 
during December, Rachel began correcting him when Nachum more fully explained his 
thought: as December is the last month before the Christian New Year, Elul is the last 
month before the Jewish New Year. Rachel heartily agreed and then explained about 
blowing the shofar during Elul. The introduction of Judaic material into the Hebrew 
lesson was a regular feature of the classes I observed. But the fullest integration takes 
place during the seventh grade when the students have completed the official Melton cur- 
riculum and move on to applying their acquired skills by starting to study in Hebrew the 
biblical Book of Jonah. As Jonah is a narrative that raises significant theological issues, its 
careful study is an opportunity for the students to both increase their mastery of Hebrew 
and wresde with questions of faith central to traditional Judaism.

I observed Barabara, one of the veteran teachers, teaching the seventh graders the 
first chapter of Jonah and found the integration to be fully in evidence. To illustrate I 
excerpt from a class she taught during February, 1991.

STUDYING JONAH

Barbara, an artist by training, spent much of her adolescent years living in Israel and 
still speaks a beautiful Israeli Hebrew. Blessed with a rich Judaica background, she began 
teaching here as a way of supporting herself, and over the years has become more 
profesionally involved in Jewish education. Yet her training as a teacher has been on the 
job teaching this curriculum for the past six years.
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When Vicky was the Hebrew coordinator, she designed this curriculum for studying 
Jonah that follows the principles of the Melton approach. Barbara noted in conversation 
that while in earlier years she had classes that were less able and more resistant to making 
this transition, the current class and its predecessor— who began the Melton curriculum in 
third grade— have been both more positive in attitude and more capable in skill level.

On this day of winter rains, the 5 of 7 students present are using looseleaf texts 
rather than Hebrew Bibles. The students are given large-print texts that can be written on 
rather than small-print sacred books. In these editions the students have the Hebrew text 
without the English translation, but with a dictionary of Hebrew terms to help with word 
comprehension.

Staci begins reading in Hebrew the first sentence of Jonah: "The Word of the Lord 
came to Jonah son of Amittai"(7). Barbara asks in modem Hebrew "Who spoke to 
Jonah?" and "Who is Jonah’s father?" She is checking for simple comprehension; Debby 
and Andrew supply correct single word answers. Barbara reads the next half-sentence and 
without referring to her dictionary, Nancy translates: "Go at once to Nineveh, that great 
city, and proclaim judgment upon it."

Debby concludes the second verse by reading in Hebrew, "for their wickedness has 
come before Me," and starts down the road of a spontaneous translation. She first spots 
the word ra which she knows means "bad." Barbara asks, "What then is ra’atum?" Debby 
correctly identifies the suffix as meaning "their" and demonstrates the Melton approach of 
"breaking down the word" into its component parts. But she is stuck on the word alta 
(gone up or come before).

Barbara: You know the word aliva. What does it mean?

Staci: A Torah portion.

Barbara: Where do you go for the Torah portion?

Debby: On the bimah.

Barbara: How do you get there?

Debby: You go up.

Barbara: Yes, and that is aliva.

Staci: Couldn’t you tell us that?

Barbara: I wanted you to figure it out.

More than helping the students with the meaning of this verb, Barbara is connecting 
the Hebrew of the Bible to the more familiar Hebrew of synagogue life. She wants them
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Barbara: You know the word aliya. What does it mean? 

Staci: A Torah portion. 

Barbara: Where do you go for the Torah portion? 

Debby: On the bimah. 

Barbara: How do you get there? 

Debby: You go up. 

Barbara: Yes, and that is aliva. 

Staci: Couldn't you tell us that? 

Barbara: I wanted you to figure it out. 

More than helping the students with the meaning of this verb, Barbara is connecting 
the Hebrew of the Bible to the more familiar Hebrew of synagogue life. She wants them 
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to see that the phrases commonly used in their bar mitzvah preparation have a meaning
and history that extend back to the Biblical text.

The class continues with the Hebrew reading: "Jonah, however, started out to flee 
to Tarshis from the Lord’s service." In the previous session the students had done research 
on the map of the ancient Mediterranean world to identify the geography of the Jonah 
story. They know that "Tarshis" is a port city located in what today is Sicily. Andrew 
identifies Nineveh as being in ancient Assyria, which today is Iraq (much in the news as 
this class takes place during the Gulf War). The students realize that Jonah is fleeing in 
the opposite direction of Nineveh and consider that Jonah may be hoping that God won’t 
see him if heads in this other direction.

They take on the second half of the third verse: "He went down to Joppa and found 
a ship going to Tarshis. He paid the fare and went aboard to sail with the others to Tar- 
shis, away from the service of the Lord." Debby remembers the Hebrew for "ship" and
Nancy the word for "found." Andrew succesfully works on the verb "went down" and
identifies "Joppa" as the port city of Jaffa in Israel. Rebekka puzzles out word by word 
"to sail with the others to Tarshis, away from the service of the Lord." Her skill in trans- 
lating without the use of a dictionary is impressive.

With the hard work of translating this complex verse completed, Debby comments:
" I don’t understand why Jonah did not want to do what God asked."

Barbara: What do you think?

Debby: He was afraid they [the people of Nineveh] would kill him.

Barbara: Why would he worry about that?

Andrew: They would capture and torture him. They weren’t your ‘Hi,

I ’m your nice neighbor’ type.

Barbara: Are you confusing Nineveh of then with Iraq of today?

Andrew: No! Even then there was conflict between Israel and

Assyria.

Barbara: I ’m sorry. You are right. There always were armies,

debates and travel.

Barbara relishes the moments when students open up the discussion and is not about 
to close off possibilities by herself answering Debby’s question. Debby imagines Jonah’s 
fears about being killed by the people of Nineveh, a point that Andrew elaborates. 
Remembering that Andrew earlier identified Nineveh with the current Iraq, Barbara 
checks out on which historical plane he is operating. When it is clear Andrew has his 
history straight, she apologizes and reinforces his point.

Temple Isaiah

--105 

to see that the phrases commonly used in their bar mitzvah preparation have a meaning 
and history that extend back to the Biblical text. 

The class continues with the Hebrew reading: "Jonah, however, started out to flee 
to Tarshis from the Lord's service." In the previous session the students had done research 
on the map of the ancient Mediterranean world to identify the geography of the Jonah 
story. They know that "Tarshis" is a port city located in what today is Sicily. Andrew 
identifies Nineveh as being in ancient Assyria, which today is Iraq (much in the news as 
this class takes place during the Gulf War). The students realize that Jonah is fleeing in 
the opposite direction of Nineveh and consider that Jonah may be hoping that God won't 
see him if heads in this other direction. 

They take on the second half of the third verse: "He went down to Joppa and found 
a ship going to Tarshis. He paid the fare and went aboard to sail with the others to Tar
shis, away from the service of the Lord." Debby remembers the Hebrew for "ship" and 
Nancy the word for "found." Andrew succesfully works on the verb "went down" and 
identifies "Joppa" as the port city of Jaffa in Israel. Rebekka puzzles out word by word 
"to sail with the others to Tarshis, away from the service of the Lord." Her skill in trans
lating without the use of a dictionary is impressive. 

With the hard work of translating this complex verse completed, Debby comments: 
" I don't understand why Jonah did not want to do what God asked." 

Barbara: What do you think? 

Debby: He was afraid they (the people of Nineveh] would kill him. 

Barbara: Why would he worry about that? 

Andrew: They would capture and torture him. They weren't your 'Hi, 

I'm your nice neighbor' type. 

Barbara: Are you confusing Nineveh of then with Iraq of today? 

Andrew: No! Even then there was conflict between Israel and 

Assyria. 

Barbara: I'm sorry. You are right. There always were armies, 

debates and travel. 

Barbara relishes the moments when students open up the discussion and is not about 
to close off possibilities by herself answering Debby's question. Debby imagines Jonah's 
fears about being killed by the people of Nineveh, a point that Andrew elaborates. 
Remembering that Andrew earlier identified Nineveh with the current Iraq, Barbara 
checks out on which historical plane he is operating. When it is clear Andrew has his 
history straight, she apologizes and reinforces his point. 

Temple Isaiah 



Andrew then turns the discussion from Jonah to God.

Andrew: Why does God care about them? They [the people of 

Nineveh] don’t even believe in God.

Barbara: That’s a great question!

Debby: He wanted to be the God of everyone.

Barbara: You mean that His laws are for everyone.

Andrew: It doesn’t work that way.

Staci: That’s why you have a prophet.

Barbara: You mean that from our perspective, as people who believe in God, we 
want His word to get to them, and how can it get there

without a prophet?

Staci: Yes.

Andrew: Why should he [Jonah] go? They won’t believe him. They will 

probably torture him.

Debby: If he’s scared they will capture him, he should realize God 

wouldn’t ask him if it was going to hurt him.

Barbara: He should have more faith. If it is not in his best 

interest, it is in the best interest of humanity.

Andrew: A prophet of God wouldn’t run unless he had a good 

reason.

The students enter the Jonah story with the full force of their imaginations as they 
try to understand the actions of God and Jonah. Andrew is the pragmatist in the discus- 
sion. Why should God care about these people who do not even believe in Him? Why 
should Jonah undertake this mission to Nineveh if it is not likely to succeed and he will 
end up being tortured for delivering the unwelcome message? Debby and Staci see God as 
having an important mission to accomplish through the prophet Jonah. God is acting as the 
divine ruler of the larger world and surely will provide Jonah with the needed protection 
against the wrath of Nineveh. Andrew, though, cannot see why God is so invested in this 
mission and is less certain about divine protection.

Barbara limits her role to amplifying their comments and drawing out more 
explicitly the theological assumptions of the story as she understands them. I am struck by 
how these students intuit the main themes of Jonah and how willing Barbara is to engage
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in theological discussion. In fact the discussion moves from this point more directly to 
God’s role in people’s lives.

I observed Barbara’s teaching more than any other in the school to get a better sense 
of how the integration of Hebrew and Judaics works. Barbara, like Rachel in the third 
grade, is so comfortable with and knowledgeable about Judaism that she tends to include 
as much reference to Judaic content as the lesson will bear. Not all teachers have that level 
of comfort and knowledge, but all do at a minimum what Liat did: at holiday time make 
explicit connections between the learning of Hebrew and the celebrating of the holiday(8).

ARE THE GOALS REALIZED?

In describing the goals of the Melton Curriculum, Ruth Raphaeli writes that the cur- 
riculum "deals with the central themes of traditional Jewish thought," and in focusing on 
ideas "is ineluctably also text-oriented (9)." In explaining in an interview his devotion to 
this Hebrew program, Rabbi Marcus spelled out its goals as he sees it:

We are providing the foundation so that their mastery

can be reactivated in later years. But our goal is not

just language as language, but really it is critical

reading skills. I am enamored of this approach which

inculcates and reinforces the skills of critical reading

skills which enables us - more in English than in Hebrew -

to do text teaching.

In Barbara’s class the students demonstrate that they can (1) read the Biblical text 
and translate it (some word by word and some phrase by phrase) with a degree of fluidity, 
(2)read with comprehension and ask meaningful questions of the text, and (3) with Bar- 
bara’s encouragement, engage in a process of inquiry by which they read the text closely 
and add their own thoughts about what lies behind this narrative and makes it such a com- 
pelling story.

Were we to judge whether this Hebrew program achieves its goals on the basis of 
evidence from Barbara’s class, I think the judgment would be overwhelmingly positive. 
These students excelled in the close reading of the Jonah text as they have displayed their 
initial mastery of Hebrew language skills. At age 13 they are on the threshold of becoming 
- as it were - the ideal type of Jew that this synagogue sponsors: one who has the 
knowledge and commitment to engage with the tradition in an on-going search for ways of 
leading one’s life as a modem Jew in contemporary American society.
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On the last day of school in May these seventh graders shared with their fellow stu- 
dents in the Hebrew program the evidence of what they were accomplishing. They staged 
in Hebrew a short production of Cinderella. Though Barbara wrote the script (using a 
mixture of biblical and modem Hebrew), the students committed it to memory, and with 
help of certain props and a generous usage of non-verbal communication, they thoroughly 
entertained their peers who seemed to easily follow the dramatic action. As Rabbi Marcus 
said at the conclusion of this assembly, the presentation dramatically illustrated that learn- 
ing Hebrew is a lively goal in this school to which the younger grades could and should 
aspire.

THE HEBREW PROGRAM IN CONTEXT׳

But Barbara’s class is not the whole story. They represent the seven best students in 
the seventh grade. In the room next to Barbara’s class was Richard’s class who did not 
enjoy the same quality of teaching or reach the same level of Hebrew achievement. When 
I asked the Hebrew coordinator to explain the discrepancy in levels of achievement, she 
pointed not to differences in the children’s native capacities, but to the different histories 
that these classes had in the school. Barbara’s students had continuously attended the five 
hours of mid-week Hebrew instruction while several of Richard’s students returned to that 
track in sixth grade after choosing a less intensive Hebrew program in earlier grades. They 
had fallen behind and never quite caught up to Barbara’s students who, because of their 
abilities, had received an accelerated Hebrew curriculum.

That Hebrew study came to Temple Akiba as a voluntary option has remained a sig- 
nificant factor to the present day. While the synagogue leadership has invested heavily in 
supporting the three day program (Sunday,Tuesday, and Thursday), a family whose child 
is entering the third grade of religious school can choose one of three options: the three 
days of schooling a week, Sunday in school with a once-a-week tutor in Hebrew at home, 
only Sunday. In 1990-91, of the total population of 236 students in grades 3 to 7, 126 
attended for three days, 85 attended on Sunday and had a tutor during the week, 20 
attended on Sunday only and 5 attended a mid-week class for students with special needs.

During this year the religious school committee, working closely with Rabbi 
Marcus, decided to change the school’s policy and institute a new policy of "mandatory 
Hebrew." That meant there would no longer be a third option of choosing Sunday only 
and all the children would have to attend some mid-week Hebrew. This proposal was 
greeted with protest from some vocal parents who thought it was wrong to institute a 
"mandatory Hebrew" policy that went against the temple’s ideological grain of providing 
people with choices on how to be Jewish. Yet, the proposal was adopted by the board of 
trustees. Hebrew was now "mandatory," but the three day program was not. As Rabbi 
Marcus confided, the proposal would never have carried if it had eliminated the second 
option of Sunday plus the tutorial at home. Too many families were invested in keeping 
that option to call its legitimacy into question(lO).

Temple Isaiah

--108 

On the last day of school in May these seventh graders shared with their fellow stu
dents in the Hebrew program the evidence of what they were accomplishing. They staged 
in Hebrew a short production of Cinderella. Though Barbara wrote the script (using a 
mixture of biblical and modern Hebrew), the students committed it to memory, and with 
help of certain props and a generous usage of non-verbal communication, they thoroughly 
entertained their peers who seemed to easily follow the dramatic action. As Rabbi Marcus 
said at the conclusion of this assembly, the presentation dramatically illustrated that learn
ing Hebrew is a lively goal in this school to which the younger grades could and should 
aspire. 

THE HEBREW PROGRAM IN CONTEXT 

But Barbara's class is not the whole story. They represent the seven best students in 
the seventh grade. In the room next to Barbara's class was Richard's class who did not 
enjoy the same quality of teaching or reach the same level of Hebrew achievement. When 
I asked the Hebrew coordinator to e:xplain the discrepancy in levels of achievement, she 
pointed not to differences in the children's native capacities, but to the different histories 
that these classes had in the school. Barbara's students had continuously attended the five 
hours of mid-week Hebrew instruction while several of Richard's students returned to that 
track in sixth grade after choosing a less intensive Hebrew program in earlier grades. They 
had fallen behi.1d and never quite caught up to Barbara's students who, because of their 
abilities, had received an accelerated Hebrew cuniculum. 

That Hebrew study came to Temple Ak.iba as a voluntary option has remained a sig
nificant factor to the present day. While the synagogue leadership has invested heavily in 
supporting the :hree day program (Sunday,Tuesday, and Thursday), a family whose child 
is entering the third grade of religious school can choose one of three options: the three 
days of schooling a week, Sunday in school with a once-a-week tutor in Hebrew at home, 
only Sunday. In 1990-91, of the total population of 236 students in grades 3 to 7, 126 
attended for three days, 85 attended on Sunday and had a tutor during the week, 20 
attended on Sunday only and 5 attended a mid-week class for students with special needs. 

During fais year the religious school committee, working closely with Rabbi 
Marcus, decided to change the school's policy and institute a new policy of "mandatory 
Hebrew." That meant there would no longer be a third option of choosing Sunday only 
and all the children would have to attend some mid-week Hebrew. This proposal was 
greeted with protest from some vocal parents who thought it was wrong to institute a 
"mandatory Hebrew" policy that went against the temple's ideological grain of providing 
people with choices on how to be Jewish. Yet, the proposal was adopted by the board of 
trustees. Hebrew was now "mandatory," but the three day program was not. As Rabbi 
Marcus confided, the proposal would never have carried if it had eliminated the second 
option of Sunday plus the tutorial at home. Too many families were invested in keeping 
that option to call its legitimacy into question(! 0). 

Temple Isaiah 



-109

Yet Rabbi Marcus and the Hebrew coordinator are convinced— as we can see with 
Richard’s class— that it makes a big difference to children’s education if they come to 
regular classes for Hebrew or are tutored at home. One hour of tutoring cannot cover what 
is learned in two hours of classes, and in addition, there are the socialization benefits of 
regular school attendance that are attentuated when the study is at home. Rabbi Marcus 
contends that three day attendance is the best predictor for continued attendance in the 
temple high school, for the children who attend for all three days make the deeper connec- 
tion to the school and want to continue the relationship into their high school years(l 1).

BEST PRACTICE IN PERSPECTIVE

Thus a more complex picture emerges. The Temple Akiba school illustrates that a 
synagogue school can effectively put into place a demanding curriculum— such as the 
Melton Hebrew Language Program— if the synagogue invests in a well-paid teaching staff, 
a good system of supervision and a principal who is fully committed to realizing the 
articulated goals of the program. But even with the curriculum in place, it may not be the 
case that all the students make the commitment to leam the maximum that the program 
can teach. At Temple Akiba the best students do their teachers proud, but many of the 
students, while certainly learning, do not realize the full potential of learning that their 
school offers.

Perhaps, for some, seeing the larger picture at Temple Akiba will disqualify this 
Hebrew program from being considered an example of "best practice." If only 126 of 231 
eligible students are taking the full program, it may by definition not be " best practice."

I see the matter differently. The clergy and educators at Temple Akiba have a clear 
picture of what they hope to achieve in their educational programs. They have selected the 
Melton Hebrew Language Program as a vehicle for arriving at some of those goals. They 
have not compromised in their efforts to put this program in place as effectively as they 
could. But they have compromised with the history and social realities of this temple. 
They have moved ahead with a program while leaving primarily in place a congregational 
legacy of Hebrew study as voluntary.

"Best practice" in my view refers to the quality of educational practice that is 
observable from careful observation. It is not the same as "effective education"— or the 
producing of the highest average level of achievement. If this program be "best practice," 
it is because the teaching and learning within it are judged to be of high quality, because 
the goals that it sets for itself are largely met. We may regret - as these rabbis do - that in 
Temple Akiba, given its history and population, universal attendance in the three day 
program is not currendy an attainable goal; but that does not take away from the quality of 
the Hebrew program it offers.

"Best practice" programs are a joy to observe. Their presence helps restore our con- 
fidence in what it is possible to achieve in a synagogue context. But they are not panacea. 
Even when such programs exist, the work of convincing reluctant Jewish families to take
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full advantage of what they offer is likely to continue. Even excellence cannot conquer 
ambivalence.

NOTES

1. See D.W. Winnicott The Child. The Family and the Outside World ( Middlesex, 
England: Penguin Books, 1964) for further elaboration on the concept of "good enough" 
that appears in Winnicott’s dicsussion of mothering. See my The Synagogue as a Context 
for Jewish Education (Cleveland, Commission on Jewsih Education in North America, 
1990) for discussion of both the critique of supplementary Jewish education and the 
research effort to search for "good" synagogue schools.

2. "Temple Akiba" is a pseudonym as are all the other names used to describe the staf 
and students of this synagogue.

3. See Jewish Supplementary Schooling: An Educational System in Need of Change (New 
York: The Board of Jewish Education of Greater New York, 1988) for effort to evaluate 
the level of Hebrew learning among students in 40 synagogue schools in the New York 
area. "Conversational Hebrew" ranked lowest among all ten subjects they surveyed in 
terms of levels of Jewish knowledge (p.84).

4. For a full statement on the goals of the Melton Hebrew Language Program, see Ruth 
Rahaeli, "The Melton Curriculum and the Melton Hebrew Language Program for 
Afternoon Hebrew Schools," in Studies in Jewish Education. Volume 4, (Jerusalem, 
Hebrew University, 1989).

5. For a classical treatment of an ambitious curricular project that failed in part due to lack 
of proper teacher involvement and training, see Seymour B. Sarason, The Culture of the 
School and the Problem of Change (Boston: Allyn and Bacon, 1974), chapter 4.

6. The Parent Handbook distributed to each set of parents is a 45

page document that provides not only information on the school, but also extended state- 
ments on curricular goals and school policy. It is a rare excercise in spelling out in writing 
what the principal and staff see as the rationale for the education they provide.
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7. Rather than quote these biblical verses in the original Hebrew as they were read in 
class, I am supplying their translated versions that come from the Tanakh (Philadelphia:
Jewish Publication Society, 1985).

8. Passover was the holiday for which I observed the greatest preparation in the Hebrew 
program. Regular Hebrew instruction was interrupted over a period of several days of 
instruction for teachers, with the coordinators help, to do a unit on Passover. Different 
grades took different angles on the holiday, but there was a regular emphasis on introduc- 
ing Hebrew terms that were central to the holiday’s celebration.

II
i

9. Raphaeli, p. 122.

10. The rationale that Rabbi Marcus offered for why the school had to offer the tutoring 
option is that there are two types of students who legitimately cannot come to the regular 
mid-week Hebrew program. They are students who live in suburbs geographically distant 
from the synagogue and students who attend private schools that have mandatory sports 
programs on those afternoons. But besides these students, there are others who live closer 
and attend public schools, but choose this arrangement for its convenience. They choose it 
though the school discourages the option and charges the family $940 per student per year 
to pay for the tutor whom the school hires and supervises. Tutors teach the same Melton 
curriculum that is offered in the school; this is not bar mitzvah tutoring. Tutors report 
back to the coordinator on the progress of each student. Some students, as in the case of 
Richard’s class, return to the regular program after a year or two of tutoring.

11. Figures on continued attendance beyond 7th grade - the year of bar and bat mitzvah - 
are not broken down by the Hebrew program attended. Of the 43 seventh graders in 1989,
42 continued onto to 8th grade. Of those, 28 continued onto 9th grade. Clearly 8th grade 
attendance was not contingent on Hebrew program attended, and I do not know beyond 
the rabbi’ statement how that factor influenced choice of remaining for 9th grade. These 
figures refer to continuing attendance at the temple’s 1 day a week high school that runs 
from 8th to 12th grade.

June,1992
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7. Rather than quote these biblical verses in the original Hebrew as they were read in 
class, I am supplying their translated versions that come from the Tanakh (Philadelphia: 
Jewish Publication Society, 1985). 

8. Passover was the holiday for which I observed the greatest preparation in the Hebrew 
program. Regular Hebrew instruction was interrupted over a period of several days of 
instruction for teachers, with the coordinators help, to do a unit on Passover. Different 
grades took different angles on the holiday, but there was a regular emphasis on introduc
ing Hebrew terms that were central to the holiday's celebration. 

9. Raphaeli, p .122. 
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though the school discourages the option and charges the family $940 per student per year 
to pay for the tutor whom the school hires and supervises. Tutors teach the same Melton 
curriculum that is offered in the school; this is not bar mitzvah tutoring. Tutors report 
back to the coordinator on the progress of each student. Some students, as in the case of 
Richard's class, return to the regular program after a year or two of tutoring. 

11. Figures on continued attendance beyond 7th grade - the year of bar and bat mitzvah -
are not broken down by the Hebrew program attended. Of the 43 seventh graders in 1989, 
42 continued onto to 8th grade. Of those, 28 continued onto 9th grade. Clearly 8th grade 
attendance was not contingent on Hebrew program attended, and I do not know beyond 
the rabbi' statement how that factor influenced choice of remaining for 9th grade. These 
figures refer to continuing attendance at the temple's 1 day a week high school that runs 
from 8th to 12th grade. 

June,1992 
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Dear 5 — :

I am delighted to let you know that on the evening preceding our October 6 board 
meeting, we have arranged a private seminar for CIJE board members and invited
guests with Dr. Terrence Deal, Professor of Education and Human Development at 
Vanderbilt University and Co-director of the National Center for Educational 
Leadership (NCEL). Dr. Deal, who was previously on the faculties of Harvard 
University Graduate School of Education and Stanford University, is internationally 
acclaimed for his expertise in organizational leadership and change in both business 
and educational settings. Among his influential writings are "Corporate Cultures״ 
and "The Leadership Paradox: Balancing Logic and Artistry in Schools," co- 
authored with Kent Peterson.

Dr. Deal's work has important implications for CIJE as a catalyst for systemic 
change in Jewish education. We will have a unique opportunity to explore those 
implications after Dr. Deal's presentation. W e have scheduled a dinner meeting of 
the executive committee to precede the seminar with Dr. Deal. The dinner will 
take place at 6 :00  p.m.. followed by the seminar at 8 :0 0  p.m. on Wednesday. 
October 5. at UJA/Federation of Jewish Philanthropies of New York. 130  East 
59th  St., New York. I look forward to seeing you that evening.

You will recall that w e also have a steering committee meeting scheduled for 
Wednesday, October 5. 10:00  a.m. to 4 :00  p.m. at JCCA/CIJE, 15 East 26th  
Street, New York.

Our board meeting promises to be both important and provocative. It will take  
place on Thursday. October 6. 9 :30  a.m. - 3 :00  p.m., also at UJA/Federation.

1 want to give you a preview of some of CIJE's exciting current work:

The CIJE Personnel Report: In advance of their formal presentation at the CJF 
General Assembly in November, Dr. Adam Gamoran, Professor of Sociology at the  
University of Wisconsin, and Dr. Ellen Goldring, Associate Dean of Peabody College 
of Education at Vanderbilt University, will provide the centerpiece presentation of 
this board meeting. Drs. Gamoran and Goldring are Directors of the CIJE 
Monitoring, Evaluation, and Feedback Project. Their findings, the result of tw o  
years of field research in our laboratory communities, will be central for other 
communities in creating their own personnel action plans. The data is equally 
important for national organizations with a Jewish educational mission.
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In undertaking this research, as recommended by the Commission on Jewish Education in 
North America, CUE's goal is to provide the hard data that will allow thoughtful planning for 
building the profession of Jewish educators -  a central thrust of the CUE mission. The first 
data we will release has profound implications for the areas of pre* and in-service training. 
Although some of these statistics about the teachers' degree of formal training and Jewish  
background correspond to w hat w e may have suspected anecdotally, there are also several 
surprises that question widely-held assumptions on which past policy has been based. W e 
believe that w ith the completion of the final report in 1995 , other communities should be able 
to  replicate this research method, extrapolate from their conclusions, and begin to address the 
personnel needs of Jewish education in a meaningful way.

As this research is released, w e expect to keep you informed through a series of CUE Policy 
Briefs, the first of which will be issued at the GA and previewed for you at October's meeting.

The Goals Project: This ground-breaking initiative resulted last July in the CIJE-sponsored 
Goals Seminar, held in Jerusalem for lay and professional representatives from seven North 
American communities. Guided by Dr. Daniel Pekarsky, Professor of Philosophy of Education 
at the University of Wisconsin, the seminar was a pioneering effort in "creating vision-driven 
institutions and communities" for Jewish settings across the United States. This project is 
based on the results of extensive studies of reform in general education, which have shown 
that those institutions with a compelling and pervasive vision are most successful in 
transforming the quality of education in their settings. The Goals Seminar and its follow-up  
continentally will, w e expect, contribute a new dimension to our understanding of how change 
takes place.

The CIJE-Harvard Leadership Institute: To be held at the end of October, this intensive 
seminar will be attended by close to 40  principals from our laboratory communities. The 
institute is the first in North America to bring together the expertise of Harvard University's 
Principals' Center w ith outstanding Jewish scholars and educators to focus on issues of senior 
educational leadership across denominations, institutions, and communities. Its purpose is 
to develop and implement effective leadership in schools by empowering principals, and, 
through them, teachers and parents in the transformation of Jewish education. Like the Goals 
Project, the CIJE-Harvard Leadership Institute represents our commitment to systemic change 
within communities across the country.

W e will soon be sending you advance materials as background for the meeting. In the 
meanwhile, please complete and return the enclosed reply form indicating your attendance 
plans.

W ith best wishes for a Shana Tova,

Morton L. Mandel
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
Steering Committee Meeting, Executive Committee Meeting,

Board Meeting and Seminar with Professor Terrence Deal

I [ Yes, I plan to attend the Steering Committee meeting at 10:00 am.
to 4:00 p.m. on Wednesday, October 5 at JCC Association/ClJE,
15 East 26th Street, New York.

Yes, I plan to attend the Executive Committee dinner meeting at 
6:00 p.m. on Wednesday, October 5,1994 at UJA/Federation of 
Jewish Philanthropies of New York, 130 East 59th Street

I | Yes, I plan to attend the seminar with Professor Terrence Deal at
7:45 p.m. on Wednesday, October 5,1994 at UJA/Federation.

I plan to bring a guest to the seminar. ____________________
Name

Yes, I plan to attend the CIJE Board meeting at 9:30 am. -  3:00 p.m. 
on Thursday, October 6 at UJA/Federation.

I | Sorry, I am unable to attend any of these meetings.

Name (Please print)

Address

City State/Province Zip

Phone Fax

Please return this form by fax to 216-391 -5430 or by mail to:

Morton L  Mandel 
CIJE
P.O. Box 94553 
Cleveland, Ohio 44101
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 

Steering Committee Meeting, Executive Committee Meeting. 
Board Meeting and Seminar with Professor Terrence Deal 

D Yes, I plan to attend the Steering Committee meeting at 10:00 am. 
to 4:00 p.m. on Wednesday, October 5 at JCC Association/CIJE, 
15 East 26th Street, New York. 

D Yes, I plan to attend the Executive Committee dinner meeting at 
6 :00 p.m. on Wednesday, October 5, 1994 at UJNFederation of 
Jcw;sh Philanthropies of New York, 130 East 591h Street 

D Yes, I plan to attend the seminar with Professor Terrence Deal at 
7:45 p.m. on Wednesday, October 5, 1994 at UJNFederation. 

I plan to bring a guest to the seminar. 
Name 

D Yes, I plan to attend the CIJE Board meeting at 9:30 am. - 3:00 p .m. 
on Thursday, October 6 at UJA/Federation. 

CJ Sorry, I am unable to attend any of these meetings. 

Name (Please print) 

Address 

City State/Province Zip 

Phone Fax 

Please return this form by fax to 216-391 -5430 or by mail to: 

l:'00"39t::1d 1SNI730Nt!W 01 

Morton L Mandel 
CIJE 
P.O. Box94553 
Cleveland, Ohio 44101 

... . :.-:, ......... ; .. .. . - ,. 
. , . .. . . .. . .. ~·.. . , . 

t:, t:, : 2 1 t:> 6 , t:> I d 3S 



I n v j L  . C J I ׳ J D

[ x j  a s s i g n m e n t s

□  ACTIVE PROJECTS

1

מ

RAW MATERIAL FUNCTION CUE STAFF TELECONFERENCE:
FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE ASSIGNMENTS

ORIGINATOR/PROJECT LEAC VFL DATE 5/31/94

NO DESCRIPTION PRIORITY
ASSIGNEE

TO
(INITIALS)

DATE
ASSIGNM
STARTED

DUE DAt J

1. Talk with Rachel Cowan regarding Goals Seminar. BWH 5/10/94 6/3/94

2. Talk with Jane Gellman, Barry Shrage, Sara Lee, John Ruskay, 
Dave Sarnat and Harry Stern regarding Goals Seminar,

ADH 5/10/94 6/6/94

3. Talk with Nessa Rapoport about possible meetings on June 13 and
June 15,

ADH 5/31/94 6/6/94

4. Talk with Bill Schatten and Janice Alper about Goals Seminar. GZD 5/31/94 6/6/94

5. Write to Board members about Oct, 5 -6  meeting date. VFL 5/31 /94 6/6/94

6. Prepare letters to Bill Schatten, Gerald Cohen, Lester Pollack. Ann 
Kaufman, and Matthew Maryles.

VFL 5/10/94 6/10/94

7'
Complete and distribute committee notes. ADH 5/31/94 6/15/94

s. Complete and distribute committee notes, BWH 5/31/94 6/1 5/94

9. Complete and distribute committee notes. GZD 5/31/94 6/1 5/94

10. Complete and distribute committee notes. EG 5/31/94 6/15/94

i 11. Consider whether some form of Friday night hospitality should be 
planned for July 8.

ADH 5/31/94
I

6/20/94

I 12- With Ellen Goldring, work out details for Leadership Institute. GZD 5/31/94 0/23/94

CUE 14 5/94
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ת הסוכנות הודי ישראל לארץ־ הי
The Jewish Agency for Israel

העולמית הציונית ההסתדרות
World Zionist Organization

אל חי על הוזגהלה יו״ר לקט, י פו ג

Yehiel Leket, A ctin g  Chairman o f  the E x e c u t iv e

5 July 1994

SfM r . Morton Mandel 
Mandel Associated Foundations 
22a Hatsfira Street 
Jerusalem 93102

fv 1. Ls 1

Dear Mort,

I was very pleased to have had the opportunity to meet with 
you and discuss a number of matters of mutual interest.

Further to our telephone conversation regarding the 
memorandum to the Minister of Education, Amnon Rubinstein, 1 
will be having a personal meeting with him on 11 July.

Another meeting has been set up on 2 August with the Minister 
of Education and his staff, in order to look into 
possibilities of strengthening the Israeli component of 
Jewish Education in the Diaspora.

In addition, I will be seeing Professor Fox within the next 
few days.

In order that we can arrange another discussion on the matter 
we talked about, I shall be pleased if you could let me know 
when you plan to be in Israel again.

Best wishes.

8832
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Mr. Morton Mandel 
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memorandum to the Minister of Education, Anlnon Rubinstein, I 
will be having a personal meeting with him on 11 July. 

Another meeting has been set up on 2 August with the Minister 
of Education and his staff, in order to look into 
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Dear Alan,

This invitation is an opportunity to tell the CUE Story to an important audience. 

I think:

We should accept ־ 1

2 ■ We should put on a big show

Let's discuss on our next individual tclecon, and you & Steve should factor this 

into your thinking regarding CJF.
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May 20, 1994

Morion L. Mandel, Chair
Council for Initiatives in Jewish Education
P.O. Box 94553
Cleveland, OH 44101

by fax: 216 391-5430

Dear Mort:

WeWe been pleased to hear from Marty Kraar and Jonathan Woocher that there 
are good discussions underway to expand the cooperation and coordination of 

. efforts between the Commission and the CUE. Toward this end, we would also 
like to take up your offer made a number of months ago to speak directly to the 
Commission at one of its meetings about CIJE and its work.

We are proposing to hold the next Commission meeting on Tuesday, July 26, 
from 10:30 am - 4;00 pm, in the New York area (either in the city or at a 
Newark Airport hotel). There will be two main agenda items: 1) bringing the 
Commission up to date on some of the important work being done on Jewish 
continuity in North America (with CUE as a central focus); and 2) a discussion of 
the place of Israel in the broad continuity endeavor and in the work o f the 
Commission. Obviously, we would welcome your participation throughout the 
meeting if your schedule permits. If that is not possible, hopefully, we can work 
out a time during the day when you can be available to present to the 
Commission.

Marvin will call you next week to see if you are able to be with us on the 26th. 
We look forward in all events to continuing to move forward in cmr common 
agenda and to an increasingly ciose working relationship with you and the CUE.

With our wannest good wishes. 

Sincerely, 1 |) ,

Qilraun
M arvin  L rtldtr

Vic* O iiir r .u i 
Sho«H»n» 3. Csxdtn

Su ff:
Cr. Jonathan S. W cxxher 
Dr. C irl SheingcJd 
N arb^rt F ru tn a u i

Shoshana S. Cardin 
Vice Chairman

Marvin Lender 
Chairman
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GOALS, MONITORING, EVALUATION, AND
FEEDBACK IN CUE COMMUNITIES

A THREE YEAR OUTLINE

In late 1990, the Commission on Jewish Education in North America issued A Time to Act, a 
report calling for radical improvement in all aspects of Jewish education. At the center o f the 
report's strategic plan was the establishment o f "Lead Communities" -- demonstration sites that 
would show North American Jews what was possible.

Three to five model communities will be established to demonstrate what can happen when there is an infusion 
of oustanding personnel into the educational svsten and its leadership, and when the necessary funds are secured 
to meet additional costs (p. 67).

The successor to the Commission, the Council for Initiatives in Jewish Education (CIJE), 
established three lead communities to carry out the strategic plan.

How will we know whether these lead communities have succeeded in creating better structures 
and processes for Jewish education? On what basis will the CIJE encourage other cities to 
emulate the programs developed in lead communities? Like any innovation, the lead communities 
project requires monitoring, evaluation, and feedback to document its efforts and gauge its 
successes.

At the same time CIJE recognizes that much o f what passes for Jewish education today is often 
lacking in any sense o f direction, much less a compelling sense o f direction. That is, the 
enterprise is not informed by a coherent sense o f what it is that one wants to achieve. This 
undermines efforts at education in a variety o f significant ways. Absent a clear sense o f what 
it is one wants to achieve in Jewish education, there can be no thoughtful basis for deciding such 
basic matters as the organization o f the educational environment, assessing achievement and 
instruction, and the appropriate kind o f pedagogy, the kinds o f curricular materials that are 
appropriate, and the kinds of characteristics that are desirable in educators. Nor, in the absence 
o f a clear sense o f what one hopes to achieve, is there a reasonable basis for evaluating our 
efforts at education and making recommendations for reform.

This proposal describes a two pronged plan for monitoring, evaluation, and feedback in lead 
communities and for systematic development o f vision-driven institutions through a Goals Project.
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A. MONITORING, EVALUATION AND FEEDBACK

MEF emphasizes three aspects o f educational change in lead communities:

(1) What is the process o f change in lead communities? This calls for field research 
in the lead communities. It requires a combination o f qualitative and quantitative 
data, and offers formative as well as summative evaluation — that is, feedback as 
well as monitoring for the lead communites.

(2) What are the outcomes o f change in lead communities? Does the project 
emphasize increased participation? Should we expect a rise in general Jewish 
literacy? Such questions are especially challenging because the specific outcomes 
have yet to be defined. By asking about goals (cognitive,emotional and 
interpersonal) in lead �communities, the evaluation project will stimulate 
participants to think about their own vision and establish a standard by which 
changes can be measured in later years.

(3) Who are the educational personne1 o f the lead communities? What is their Jewish
background and how have they been trained in Jewish and general education? Do 

they work full-time or part-time and how are they compensated? How much in- 
service support do they receive?

Field Research in Lead Communities

Studying the process o f change in lead communities is a major component o f the CIJE 
strategy. Documenting the process is especially important because the effects o f innovation 
may not be manifested for several years.

For example, let us suppose Community X manages to quadruple its number o f full-time, 
professionally-trained Jewish educators. How long will it take for this change to affect 
cognitive and affective outcomes for students? Since results cannot be detected immediately, 
it is important to obtain a qualitative sense o f the extent to which the professional educators 
are being used effectively. Studying the process is also important in the case o f unsuccessful 
innovation.
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A team of three full-time field researchers will be hired. Initially, the field researchers will 
be principally concerned with two questions:

(a) What is the extent o f community mobilization for Jewish education? W ho is 
involved, and who is not? How broad is the coalition supporting the CIJE's 
efforts? How deep is participation within the various agencies? For example, 
beyond a small core of leaders, is there grass roots involvement in the 
community? To what extent is the community mobilized financially as well 
as in human resources? What are the visions for change in Jewish education 
held by members o f the communities? How do the visions vary across 
different individuals or segments of the community?

(b) What is the nature o f the professional life o f  educators in this community? 
Under what conditions do teachers and principals work? For example, what 
are their salaries, and their degree of satisfaction with salaries? Are school 
facilities cohesive, or fragmented? Do principals have offices? W hat are the 
physical conditions o f classrooms? Is there administrative support for 
innovation among teachers?

Field researchers will address these questions in the following ways:

1. Supplement community self-studies with additional quantitative data to be 
determined following a review of the self-studies in all o f the lead 
communities.

2. Use these data, along with interviews and observations in the field, to gain 
an understanding o f the state o f Jewish education in the community at the 
outset of the lead community process.

3. Attend meetings and interview participants in order to monitor the progress 
of efforts to improve the educational delivery system.

4. Report on a regular basis to provide feedback for participants in the lead 
communitites.

5. Write periodic reports describing and interpreting the process and products 
o f change to date.

6. Replicate the initial date collection a year later and issue a report which 
would describe educational changes that occured during the two years, and 
present an assessment o f the extent to which goals are being addressed.
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The Educators Survey

A survey instrument will be developed and administered to all educators in CIJE 
communities in day schools, supplementary schools, pre-school programs and informal 
educational frameworks.

The survey will provide baseline data in several critical domains:

a. Total number o f educators in each community.

b. Percentage o f part-time vs. full-time educators.

c. Path of entry to Jewish education as an indication o f a career path.

d. Turnover rates and stability in the Jewish educational profession.

e. Breakdown of educators (rather than through institutions) among the 
denomination.

f. A detailed breakdown o f compensation and benefits o f Jewish educators in 
each community.

g. Professional training o f educators in general education and specifically in 
Jewish education.

h. Levels of in-service training and their comparison to those in general 
education in that city, state, or nationally.

These data sets will inevitably raise several critical issues for CIJE communities:

Amongst these are the following questions:

a. How can the community best ensure that Jewish education is delivered by 
educators who are not only motivated and committed but qualified and skilled 
in their subject matter and in education? This could be remedied by a coherent, 
sustained system o f in-service education, for which teachers are compensated 
and rewarded.
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b. What in-service training can be developed, given local, regional, national and
Israeli Jewish and general training resources, to ensure ongoing quality training 
for all teachers? How can such a system address the needs o f the different 
groups o f teachers? -1

c. What career opportunities can be designed to ensure the retention and 
advancement o f the best teachers in the field o f Jewish education?

d. If  positions with increased responsibilities can be created (e.g. lead teachers), 
will this strategy serve not only to provide career opportunities, but also as a 
means o f continuously upgrading the community's teaching force?

e. What can be done to increase the number o f full-time teachers in various 
institutions?

f. What salary and benefit policies and scales should be instituted — 
differentially — to be beneficial to the level o f the teaching force and to 
individual teachers?

Director of Monitoring, Evaluation, and Feedback

The field reseachers will be guided by a director o f monitoring, evaluation and feedback. The 
director will be responsible for providing leadership, establishing an overall vision for the 
project. Further responsibilities would include making final decisions in the selection o f field 
researchers; participating in the training o f field researchers and in the development o f a 
detailed monitoring and feedback system; overseeing the formal and informal reports from field 
researchers; and guiding plans for administration o f surveys and tests in the lead communities. 
It will also involve coordination and integration o f the work on goals that is being led by Prof. 
Daniel Pekarsky.

B. THE GOALS PROJECT

The Goals Project is an effort to create what might be called "vision-drivenness" in Jewish 
educational institutions. To refer to an educational institution as vision-driven is to say that 
its work is guided and energized by a substantive vision o f what it wants to achieve, o f the 
kinds o f human beings it is trying to cultivate. To speak o f a Jewish educational institution 
as vision-driven is to say o f it that it is animated by a vision or conception of meaningful 
Jewish continuity. The Goals Project will encourage vision-drivenness by educating relevant 
individuals, groups, and institutions concerning the importance o f vision-drivenness. It will 
develop strategies designed to facilitate and encourage both serious reflection on underlying
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visions and equally serious efforts to identify and actualize the educational implications o f the 
answers arrived at through such reflection.

The Goals Project takes it as a given that a necessary condition, o f success in Jewish 
education is the development o f a clear and coherent vision of what it is that one hopes to 
accomplish. "What it is that one hopes to accomplish" can be interpreted in more than one 
way. It could, for example, refer to the kind o f educational environment, peopled by what 
kinds o f educators, featuring what kinds o f activities, attaining what standards that one would 
like to bring into being.

The Goals Project is concerned with three major levels: educating institutions, Jewish 
communities, and the denominations. It is interested not only in working with each o f these 
levels independently but also in encouraging them to support one another's efforts to articulate 
and actualize their educational visions. While the Goals Project has a special interest in 
the three Lead Communities, its work is not necessarily limited to them.

The resources o f the Mandel Institute-Harvard University Program of Scholarly Collaboration 
and its Educated Jew project on alternative conceptions of the educated Jew will be made 
available by the CIJE to those working on the goals aspects o f the monitoring-evaluation- 
feedback project in the lead communities.

The faculty and staff of the religious denominations have been recruited to assist in this 
project. Prof. Daniel Pekarsky, a scholar in the field o f philosophy of education at the 
University o f Wisconsin, will coordinate this effort at developing and establishing goals.

Prof. Pekarsky and members o f the staff of the CIJE are collecting existing examples of 
schools and other educational institutions in Jewish and general education that have undertaken 
thoughtful definitions o f their goals.

A. Strategies for working with Lead Community lay and professional leadership:

1. A planning seminar (planned for this summer in Jerusalem):

This seminar would be designed to engage lay and professional leadership, 
especially within Lead Communities, around the theme of Visions and 
Educational Practice. The seminar, as now conceptualized, would include the 
following kinds o f elements:

a. Opportunities for participants to come to appreciate the important role 
that vision and goals can play in guiding the educational process;

b. A change to begin or continue working through their own visions o f a 
meaningful Jewish existence;
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c. A chance to encounter other such views, including but not lim ited to 
formulations developed in the "Educated Jew" project;'

d. A chance to develop a strategy for engaging educational institutions in 
their local communitites in the goal-setting process.

2. Consultations to a community's leadership around efforts already under way or
accomplished that are concerned with goals:

For example, in a community like Milwaukee that recently went through strategic 
planning experience that put "visioning" at the center, CIJE could initiate a 
serious conversation designed to unearth and develop the substantive ideal, the 
educational vision, that underlie the proposals that emerged from the Strategic 
Planning process.

B. At the denominational level, we need to find ways o f encouraging the national training 
institutions to develop a pro-active approach to the problem o f goals for Jewish education, an 
approach that includes efforts to catalyze serious attention to vision and goals on the part o f 
constituent educatonal institutions. Possible approaches:

1. Encourage the denominations to clarify and more adequately ariculate their own 
guiding visions o f a meaningful Jewish existence.

2. Encourage national denominational institutions to work intensively with one or 
more carefully selected educational institutions on issues relating to the 
identification o f a vision and its educational implications. Such institutions might, 
but need not be, located in the three principal lead-communities.

C. Pilot-Projects

One way to approach the Goals Project, a way which overlaps but is not identical with the 
approaches discussed above, is to undertake one or more pilot-projects. For example, a pilot- 
project might take a particular dimension o f Jewish education, e.g. the teaching o f Bible or the 
Israel experience, and systematically explore it in relation to issues of underlying vision and 
goals. This could be done in a variety o f ways and at a variety o f levels. For example, a 
community might take it on itself to focus on a particular dimension o f Jewish education -- say, 
the Israel experience -- and to catalyze serious reflection on the pan of all local institutions 
(across denominations) concerning the foundational and derivative aims of such an experience 
and the way such aims operate to guide practice. Conceivably, different communities would 
take different dimensions o f Jewish education as their central focus.
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This proposal is that a coalition be established for educational institutions that are seriously 
interested in going through a process o f clarifying their underlying vision and goals, as well as 
in articulating and working towards the actualization of the relevant educational implications. 
In addition to providing evidence o f seriousness, participating institutions would have to meet a 
variety of standards in order to qualify for admission and to remain in good standing. M ember 
institutions would be offered a variety o f CIJE-resources designed to facilitate and support their 
efforts.
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Fiorili American Commission JteY 

on Jewish Identity and Continuity

M E M O R A N D U M

TO: Members of the Commission

FROM: Marvin Lender and Shoshana S. Cardin

DATE: May 20, 1994

SUBJECT: Progress Report and Upcoming Activities

We're pleased to report that the Commission is now beginning to hit its stride and 
that we anticipate an acceleration of activity over the next few months leading to an 
interim public presentation of our progress next November (the Commission's first 
anniversary).

Our Commission meeting on April 25 and, especially, the extensive sessions held by 
the working groups surrounding that meeting have produced a clear and focused 
agenda for the next stages in the Commission's work. Enclosed are a summary of the 
Commission meeting and status reports on each of the four working groups.

.As we had anticipated, the primary need emanating from these meetings is for a 
systematic information gathering process, geared to the areas identified by the 
working groups as their primary foci of concern. We will be undertaking this 
information gathering, guided by the working groups and utilizing Commission 
members, staff, consultants, and organizational resources of institutions represented 
on the Commission, over the next several months. Looking at the breadth of the 
agenda identified by the working groups, it is clear that we will not be able to 
undertake everything (e.g., original research) at once. However, we believe that it 
will be possible to pull together by the end of the summer a great deal o f what the 
groups are seeking in order to formulate initial recommendations and action plans. 
This is our target timetable.

Tn the interim, we plan to convene the Commission during the summer in order to 
deal with several other items we have identified in the past as important elements of 
our work. One of these is the place of Israel, both with respect to the continuity 
agenda in general and the work of the Commission in particular. A second is
fb s te r in y  m u tu a l a w a i a n d  ex p lo rin g  po33ibilitic3 f o r  oxpandod co o p e ra tio n .
among various major continuity initiatives already underway at the continental level
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— including activities of the religious movements, other organizations represented on the 
Commission, and Jewish foundations. Several coalitions and consortia are already functioning, 
including the Council for Initiatives in Jewish Education (CITE) and the consortium on the Israel 
experience led by the CRB Foundation, whose work is central to the Commission's objectives.

We are proposing to hold a Commission meeting to deal with these agenda items on Tuesday, 
July 26, from 10:30 am to 4:00 pm. To make this a bit more convenient for those who must 
come in from outside New York, we are looking into arranging this meeting as a 1’fly-in" at a 
Newark Airport hotel. To help us in our planning, please return the enclosed reply sheer 
indicating whether you plan on attending the July 26 meeting and if you prefer a Newark 
Airport or M anhattan site to the Commission office no later than Tuesday, May 31.

In addition to this full Commission meeting, each working group will be scheduling its own 
meetings (whether by conference call or face-to-face) to move forward with its agenda.

From the outset o f the Commission's work, we have recognized that advocacy on behalf of 
Jewish continuity to key institutional actors would be one of the Commission's primary 
responsibilities. For this reason, we believe that we should take advantage of the General 
Assembly of the Council of Jewish Federations next November 14-19 in Denver, Colorado to 
present a public progress report on the Commission's work. In fact, our pian is to be a highly 
visible presence at the GA_ We are working with CJF to identify a time for the Commission to 
meet during the week of the Genera! Assembly (by which time we expect to have several 
recommendations coming from the working groups upon which to act). In addition, the GA 
program sessions dealing with Jewish identity and continuity will be organized around the 
themes of our working groups. We will use these as opportunities to engage the broad array of 
local and continental leaders from within and beyond the federation system who attend the GA in 
dialogues about our concerns and ideas.

As you can see, there is much work for us to do, but also great prospects for the Commission to 
begin to have an impact during the coming six months. We will need and be seeking the active 
involvement of every Commission member as we make the move from issues to action. As 
always, please feel free to communicate with us and with the Commission staff with your ideas, 
suggestions, and concerns.

We look forward to seeing you on July 26 to continue our work together.
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North American Commission 
on Jewish Identity and Continuity

COMMISSION MEETING -  APRIL 25, 1994 

MEETING SUMMARY

I. Welcome and introduction

Shoshana S. Cardin, Vice Chairman of the Commission, opened the meeting and 
read a letter from Marvin Lender, Chairman, expressing his regret at being unable 
to be present due to his participation in the special solidarity mission to Israel in 
the wake of terrorist attacks on Israeli citizens. Mrs. Cardin welcomed a number 
of new members of the Commission and urged all Commission members to share 
information about activities of their organizations to promote Jewish identity and 
continuity.

II. D 'var Torah

Professor Joe Reimer of Brandeis University delivered the D’var Torah. He cited 
a comment of Prof. Hilary Putnam on the linkage among several verses in 
Parashat Kedoshim (Lev. 19:16-18). We might read these verses as follows: If 
we can control the impulse for talebearing by appropriately aitcizing our 
neighbors when called for (hachachah), then we can deal with our own potential 
for hatred and truly love our neighbors as ourselves.

Prof. Reimer noted that loving one’s neighbor as oneself itself involves the 
potential for jealousy and sets up a tension. We on the Commission are in this 
relationship to one another to some extent, and we should not deny this entirely. 
We should understand that the love comes from balancing our work together with 
the recognition that we will sometimes disagree. We can handle this tension and 
work for the common good.

in .  Reports from Commission Working Groups

Three of the four Commission working groups met prior to the Commission 
meeting (the fourth met following this meeting). They reported on their progress 
as follows:

1. Group 1: Promoting Jewish Growth

The group focused initially on identifying the experiences that promote change in 
us and catalyze Jewish growth. It recognized the tension between focusing on so- 
called *transformative'' experiences and on the ongoing process of growth that 
may link and undergird these experiences.
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1. Group 1: Promoting Jewish Growth 
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us and catalyze Jewish growth. It recognized the tension between focusing on so
calied •transrormative• experiences and on the ongoing process of growth that 
may link and undergird these experiences. 
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The group posed three key questions:
1) How can we replicate the most potent experiences so that more Jews take advantage of 

and are touched by them?
2) What are the obstacles preventing the wider propagation of these experiences?
3) What additional knowledge do we need in order to identify and replicate these

experiences?

The group decided to focus on three target populations: families; adolescent youth; and adult 
"seekers" (individuals looking for and open to Jewish growth opportunities).

In its next stages, the group will seek to expand its understanding of ״effectiveness■ in 
promoting Jewish growth (where are we effective? what are the elements of success?) and of 
how to activate a sense of responsibility in the lay population.

2. Group 3: Strengthening Institutions and Building Communal Cooperation

The group developed a statement of its goal: To strengthen the capacity of institutions to 
serve as effective settings for Jewish learning and for Jewish identity formation and its public 
and private expression. Coalition-building is a means of accomplishing this and of creating a 
more vital Jewish community.

The group emphasized the role of local initiatives and the need both to document what is 
already occuring and to promote such initiatives. It identified key components of success, 
including: developing a true partnership process, leadership training and development, 
professional collaboration, and increased funding.

At the continental level, the group urged activity to encourage local initiatives, including 
developing a shared vocabulary and vision and the preparation of lay and professional 
leaders. The group also focused on the barriers which often prevent initiatives at the local 
and continental levels.

Finally, the group discussed how to encourage and assist institutions to carry out their own 
processes of self-examination, capacity-building, and renewal, including through advocacy, 
creation of appropriate materials, and provision of facilitators.

The group will continue its work through ongoing communication among its members, 
investigation of several key questions, coordination with the other groups, and preparation of 
a progress report.

3. Group 4: Creating Continental Partnerships

This group reported on the first pan of its meeting (the second taking place after the 
Commission). In its initial working session, the group identified the five areas on which it 
would focus as components of a continental agenda:

t?S. £201900•

2 

The group posed three key questions: 
1) How can we replicate the most potent experiences so that more Jews take advantage of 

and are touched by them? 
2) What are the obstacles preventing the wider propagation of these e."(.periences? 
3) What additional knowledge do we need in order to identify and replicate theSe 

experiences·? 

The group decided to focus oa three target populations: families; adolescent youth; and adult 
•seekers" (individuals looking for and open to Jewish growth opporrunities). 

1n its next stages, the group will seek to expand its understanding of •effectiveness· in 
promoting Jewish gro,;i,1h (where are we effective? what are the elements of success?) and of 
how to activate a sense of responsibility in the lay population. 

2. Group 3: Strengthening Institutions and Building Communal Cooperation 

The group developed a statement of its goal: To strengthen the capacity of institutions to 
serve as effective settings for Jewish learning and for Jewish identity forniation and its public 
and private e::i:.pre.ssion. Coalition-building is a means of accomplishing this and of cre:::l.ting a 
more vital Jewish. community. 

The group emphasized the role of loca.1 initiatives and the need both to document what is 
already occuring and to promote such initiatives. It identified key components of success, 
including: developing a true partnership process, leadership training and development, 
professional collaboration, and incre3Sed funding. 

At the continental level, the group urged activity to encourage local initiatives, including 
developing a shared vociliulary and vision and the preparation of lay and professional 
le::iders. The group also focused on the barriers which often prevent initiatives at the local 
and continental levels. 

Finally. the group discussed how to encourage and assist instirutions to carry out their own 
processes of self~ination, c::ipacity-building, and renewal, including through advocacy, 
creation of appropriate materials, and provision of facilitators. 

The group will continue its work through ongoing communiw--tion among its membe.""S, 
investigation of several key questions, coordination with the other groups, and preparation of 
a progr~ report. 

3. Group 4: Creating Continental P:artnerships 

This group reported on the first pan of its meeting (the second taking place after the 
Commission). In its initial working session, the group identified the five areas on which it 
would focus as componentS of a continental agenda: 

~v:st vs, £ 2 >.t:SW __ .... - . -- ··-· --



3

1) advocacy and mobilization around Jewish continuity
2) professional development
3) building a research and evaluation capacity
4) networking and information sharing and dissemination
5) developing frameworks for ongoing collaborative planning.

IV. Moving from Issues to Action: The Challenges Ahead

Mrs. Cardin introduced Peter L. Szanton, a specialist in strategic planning who has been 
serving as a consultant to the Commission, to comment on the challenges facing the 
Commission and how, from his perspective, the Commission can maximize its impact.

Mr. Szanton noted that the challenges facing the Commission are formidable for several 
reasons:
1. We are trying to swim against a strong tide in an American culture which erodes 

particular identities.
2. We lack good evidence as to what really works in promoting Jewish identity and 

continuity.
3. Our objective is not clearly specified.
4. Our instincts are shaped by prior experience; we may not be tuned to the attitudes of

current youth.
5. It will be difficult to get agreement on more than generalities.
6. Even if the Commission develops answers, it will be difficult for it to affect events,

since it does not command institutions and resources.

Despite these difficulties, there are important elements of promise underlying the 
Commission’s work:
1. The community is now alert to the situation, which is a pre-condition for action.
2. We have an able community, with many resources available to be mobilized.
3. There is an abundance of natural experiments at work. We can learn from both 

failures and successes.

Mr. Szanton asked how this continental Commission could add value to the work already 
underway. A key element is to identify the target audiences (local institutions, national 
agencies, Jewish foundations) and to consider what they need to hear and learn from the 
Commission. One item is what is being tried, where, and to what effect. A second is to be 
alerted to what will be most difficult for them to do — and to put the Commission’s weight 
behind the need to do these despite the difficulty. For example, other actors, especially local 
commissions, are likely to find it difficult to a) be sufficiently selective in choosing target 
populations, programs to support, and insisting on quality; b) integrate individual initiatives 
to create *systems of learning* and maximize reinforcement; and c) assess their work.

For the national and continental agencies, the is to deal with those issues that cannot be 
dealt with adequately on the local level alone and which are not yet being fully addressed.
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Mr. Szanton urged that the Commission recognize that the situation that called it into being is 
not a problem to be solved, but a condition to be lived with — hopefully for a long time. We 
must build up the learning for how to do this.

The Commission^ goal must be to produce effects, not just a report. It can do this by 
preparing a persuasive report, that tells needed truths in a convincing way; by ongoing 
advocacy; and by keeping score on the progress being made through assessment and 
development of a continental evaluative capacity.

V. Updating our Self-portrait: New Insights from  the National Jewish Population 
Survey

Mrs. Cardin introduced Dr. Barry Kosmin, Director of Research for the Council of Jewish 
Federations and of the North American Jewish Data Bank at CUNY, and primary researcher 
for the 1990 National Jewish Population Survey.

Dr. Kosmin reported on the continuing analysis of the survey results by a number o f scholars 
which are broadening and deepening our understanding of the American Jewish populace. He 
highlighted several key findings and issues that expand on the portrait widely presented in the 
American Jewish media.

* The age distribution of American Jews is far from uniform. There is, e.g., a 
"missing generation״ now in their fifties. There is also a bulge in the population of 
young children today (a baby boom echo effect), but among whom the proportion 
identified by their parents as "Jewish by religion" is lower than in the past. These 
young children are now "up for grabs," and whether we get them on tracks of Jewish 
identification and involvement may be a key for the future.

• Patterns of affiliation differ greatly by age cohort. Overall, about 50% may be 
considered "joiners," but the percentages vary quite considerably, with younger Jews 
typically less involved than older ones. On some attitudinal measures of Jewishness 
there is relative consistency across age cohorts (e.g., high percentages at all ages say 
that their Jewishness is important to them), but there is a fall-off from older to 
younger Jews both in affiliation and in the extent to which social relationships are 
primarily with other Jews. The latter has profound implications for the rates of 
intermarriage. Overall, there is a compbtity of behavior across cohorts.

The societal context for Jewishness is important. This shows up in regional 
variations, where Jews appear to follow general characteristics (e.g., Westerners are 
less religious) as well specifically Jewish patterns of variation.

V I. Next Steps

Mrs. Cardin announced that working group materials will be shared with all the Commission
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members as they are developed. We will try to schedule a Commission meeting over the 
summer, probably in July, to deal with a variety of issues on the full Commission’s agenda. 
The fail meeting will be held in Denver, CO, during the week of the CJF General Assembly 
(November 13-19). Our objective is to put the Commission’s work clearly in front of the 
delegates to the GA as part of the Commission’s advocacy role. The specific date for the 
meeting will be announced as soon as possible.

Mrs. Cardin thanked the members of the Commission and expressed her conviction that we 
are coming together as a group and beginning to exmplify the phrase: Yachad shivtei Yisrael.

n i ז ו־ r■= ז h v q:

5 

member~ as they are developed. We will try to schedule a Commission meeting over the 
summer, probably in July, to deal with a variety of issues on the full Commission's agenda. 
The fall meeting will be held in Denver, CO, during the week of the CJF General Assembly 
(November 13-19). Our objective is to put the Commission's work clearly in front of the 
delegates to the GA as pan of the Commission's advocacy role. The specific cbte for the 
m~--ting will be announced as soon as possible. 

Mrs. Cardin thanked the members of the Commission and expressed her conviction th.at we 
are coming together as a group and beginning to exmplify the phrase: Yach.ad shivrei Yisrael. 

C .., • '°'=' f _ .,.C' • .. r:--: _ I '-,fl I_ 



----------- ----------

Piori31 American Commission
on Jewish Identity and Continuity

TO: Ruth Rubinstein
Fax: (212) 529-5S42

Cuirroan 
Marvin Lender

Vice Q u irsvm  
Shashana S. Cardin

Pro:fii*lanaI Staff:
Dr. Jonathan S. W o o fe r 
Dr. Ciri Sh^ingald 
Morbtin Fruehauf

attend the CommissionI will notI will
meeting on July 26, 1994 from 10:30 an to 4:00 pm.

Please indicate your preference regarding location:

.1 prefer a fly-in meeting at Newark Airport

_I prefer a site in Manhattan

NAME:

IMPORTANT: PLEAS2 REPLY BY PAX BY TUESDAY, MAY 31.
THANX YOU.

J u i j - 2 6  .  x e p

730 Broadway, 2nd Floor. Mew York, MY 10003-9596 
Tel: (212) 523-2000 Ext. 1302 (212) 598-3509 • Fax Numb529-2009 (212) :־ ״  and (212) 529-5a^,2

J ־ l-SI-IVICT'ZPTn n 1 .    . . . .      ■ a1~ • T 1 - 0  r ' ■ י•“-1

Vi~ Oui=.am 
Shosh•n • 5. C.uci:I 

1':so:Lillott:>l Sb/(: 
Dr. Ton.11h:n S. Wooc.'i~r 
Dr. url S-~o!lnguld 
N~i...n F'ruth.>u.£ 

~~~~=~D~====~ 
V 

North Amerlcan Commission 
on Jewnsh Identity a n d Continuity 

TO : Ruth Rubinstein 
Fax: (212) 529-5842 

I will _ _ _ __ I will not _____ attend the Commission 
meeting on July 26, 1994 frora 10:30 am to 4 : 00 pm . 

Please indicate your preference regarding locatio n: 

____ ___ I prefer a fly-in meeting at Newark Ai~port 

______ I prefer a site in Manhattan 

N~.ME: ___ ______________ _ _______ _ 

IMPORTANT: PLEASE REPLY BY FAX BY TUESDAY, 1-'-1\Y 31.. 
T:H.AN'K YOU. 

J u.ly26 , ;J;'Cp 

7:30 Bmadway, 2nd Floor, New Yori<, NY IOOOJ-9596 
iel: (212) 529-2000 Ext }302 (212) 598-3509 • F:1x Numbcn: (212) ~29-2009 and (212) 529-58~2 

-,':1-1).IC: I -:r T-, ..-, I Q .... • t- -r -.: •- -1"""' ~ - I 1,JI I , 



WORKING GROUP 1: PROMOTING JEWISH GROWTH

Three target populations:
1. families (from marriage omvard)
2. youth
3. adult "seekers״

Objective: maximizing their Jewish growth and connection to the 
Jewish community

1. identifying the elements of effective growth experiences and
propagating these more broadly (i.e., to wider population 
segments and in additional programs)

2. developing new role patterns for lay people and professionals
working together — mobilizing the committed community and 
using professionals as catalysts and networkers for lay activism

3. endorsing the continuing priority of those activitties (e.g., 
formal schooling) which promote ongoing growth (i.e., an 
overall strategy involving both formational and transformational 
experiences)

4. specific areas for action, including:
a. intervention strategies to help Jewish family formation at 

the point of marriage
b. greater use of technology (e.g., computer networks)
c. development of program banks, networking, 

dissemination
d. evaluation

Three sub-groups continue to work to establish priorities and 
recommendations in their areas

1. further analysis of ״effective experiences" (what makes them 
work? how could they be expanded / replicated?)

2. exploration of strategies for activating lay populations and 
enhancing their sense of responsibility
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WORKING GROUP 2: ENGAGING DIVERSE POPULATIONS

Target population: young adults (between campus and family)

Objective: More young people expressing an active Jewish identity (in 
one or more ways) and associating with other Jews

1. a profile of the target population in its diversity -- who are they? 
what motivates them, generally and Jewishly? what are the 
barrricrs to Jewish self-expression? etc.

2. broader utilization and marketing of existing effective vehicles 
for engaging this population

3. expanded discussion and a new language in the community for
engaging this population — making real space for them

4. specific recommendations regarding promising strategies

1. identity and prioritize the populations we are seeking to engage - 
describe the diversity along several dimensions (e.g., cohort 
characteristics vs. life-cycle characteristics; uninterested vs. 
unaware)

2. inventory — who is doing what in this arena?
3. rcscarch — draw on existing studies or research underway
4. advocacy to encourage new thinking, language, discussion
5. develop priority recommendations for action

1. compile existing information — cull existing research
2. meeting with knowledgeable people

FOCUS/GOAL:

POSSIBLE
OUTCOMES:

WORK PLAN:

NEXT STEPS:
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WORKING GROUP 3: STRENGTHENING INSTITUTIONS AND BUILDING 
COMMUNAL COOPERATION

to strengthen the capacity of institutions to serve as effective • 
settings for Jewish learning and for Jewish identity formation 
and its public and private expression 
coalition-building as a means of accomplishing this and of 
creating a more vital Jewish community

endorsement and dissemination of information, models, and 
analysis to support local initiatives aimed at these goals, 
including:
a. local leadership development and training
b. collaboration of professionals across categories
c. fostering respect between lay leaders and professionals
d. increased funding from federations and foundations for 

such initiatives
.. promoting institutional self-assessment, capacity growth, and

renewal, through
a. informed advocacy
b. creating self-assessment criteria and materials
c. providing facilitators to aid institutions in this work

L encouraging national institutions (including Commission
constituents) to support these goals through
a. developing a common vision
b. encouraging local initiatives
c. producing effective professional leaders
d. identifying, assessing the reasons for, and implementing 

solutions for critical areas of professional leadership 
shortage

4. reducing the barriers to achieving these goals through
a. research and experimentation re identity formation, etc.
b. efforts to develop shared values and vocabulary while

increasing appreciation for diversity
c. increasing funding from individuals, foundations, and 

federations, which will require closing the gap between 
foundation, institutional, and communal priorities

1. information gathering — what is already happening? what has 
been learned? is there literature on these issues?

2. maintaining active communication among the working group 
members

3. coordinating the group’s agenda and recommendations with the 
other working groups

FOCUS/GOAL: 1.

2

POSSIBLE 
OUTCOMES: 1

W ORK PLAN:

WORKJNG GROUP 3: STRENGTHENING INSTITUTIONS AND BUILDING 
COMMUNAL COOPERATION 

FOCUS/GOAL: 

POSSIBLE 
OUTCOMES: 

WORK PLAN: 

Z 10. =='~ d 
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preparing a progress report

circulate summary of the April meeting for comments 
obtain answers to key questions, including by polling group 
members for their knowledge

NEXT STEPS: 

4. preparing a progress report 

1. 
2. 

circulate summary of the April meeting for commc::its 
obtain answers to key questions, including by poUi.ag group 
members for their knowledge 

- ·- .. -~--



WORKING GROUP 4: CREATING CONTINENTAL PARTNERSHIPS

strengthening advocacy and mobilization on behalf of Jewish 
continuity
Strengthening professional development
enhancing the community’s research and evaluation capabilities
expanding networking and information dissemination, including
replication/adaptation of effective models
promoting ongoing continental collaboration in the area of
continuity planning

FOCUS/GOAL: 1.

2.
3.
4.

advocacy:
a. identification of target audiences for advocacy efforts
b. assessment of effective approaches for reaching these 

audiences
professional development
a. analysis of the current situation re training, e.g., is the 

problem primarily one of supply or demand (lack of 
candidates or lack of places to train)?

b. creative new approaches to recruitment
c. analysis of potential models for recruitment, training, and 

retention drawn from general education (e.g., Teach 
America, paraprofessionals, etc.)

d. Commission statement / recommendation re communal 
funding of training / students in denominational 
institutions (e.g., a continental scholarship fund)

research and evaluation
a. statement on the importance of research and evaluation
b. identification of a cadre of potential Jewish education 

researchers
networking and information dissemination
a. a "case statement" and analysis on the potential uses of

networking
ongoing continental collaboration on planning
a. a model for a Jewish 'think tank"
b. a plan for a series of national technical resource centers 

or programs working in various areas of continuity 
activity (like, e.g., the Whizin Center in family 
education) ״  in what areas would these be useful? how 
might they work?

assign various areas of investigation to staff, working group
members, volunteer experts, or institutions represented, on the
Commisssion for information-gathering and analysis (see below

POSSIBLE
OUTCOMES:

3.

4.

5.

WORK PLAN:
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fur examples of initial areas)
2. develop recommendations based on these analyses

1. identify potential "volunteer experts"
2. look at Teach America program as possible model for Jewish 

Teacher Corps [Ron Wolfson]
3. draft statement re funding of denominationally sponsored 

institutions (David Sacks]
4. prepare precis of current work of CUE, Wexner Foundation, 

CAJE, others re professsional development
5. inventory of potential Jewish education researchers
6. report on current networking initiatives
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June 23, 1994

Dear Participants In the CUE Goals Seminar:

We at CUE anticipate 01a־ upcoming seminar with great excitement.
The seminar represents the first stage in a process designed to 
encourage Jewish educating institutions to become more goals-oriented 
and vision-driven than they typically are. We are especially hopeful that 
as a result of our collaboration during and after the seminar, educating 
Institutions in your communities will become increasingly engaged in 
the proccss of becoming vision-driven.

Our last memo highlighted the seminar’s basic purposes. On this 
occasion, we hope to give you a concrete sense of the seminar’s 
elements and rhythms. The seminar will Include a half-day field trip, 
plenary presentations and discussions, and a variety of small group 
activities organized around study, reflection, the sharing of ideas and 
experiences, and serious deliberation.

Each day will also include time for participants to divide up, by 
community groups and along other lines, for regular work-group 
sessions. These sessions provide a chance to discuss the pertinence of 
the seminar’s themes to the situation back home, as well as to begin 
developing a plan of action that will guide the work ahead. Along the 
way, these work-groups will have the chance to share their Insights, 
concerns, and plans with one another.

We will be meeting from Sunday through Thursday, July 10 -14. With 
the exception of Monday, when we will begin at 8:30 am., we will 
begin each day at 9 am. We will be working intensively each day, 
with afternoon breaks. Eyening sessions lasting until 9:30 pm will take 
place on Sunday, Monday and Thursday and there will be a very special 
cultural program on Tuesday night On Wednesday night we will 
conclude by 7 pm. You are on your own for dinner that, evening; other 
lunches and dinners will be,provided by CHE.

As background to some central themes, we are sending you under 
separate cover a packet of articles to be read prior to the seminar.
Please also complete the enclosed written assignment, which w ill form 
the basis of small group discussions early In the seminar.

Chair
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Dear Participants in the CUE Goals Seminar: 
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The seminar represents the first stago in a process dea{aned t.o 
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and visiotHiriven tilan they typically are. We are especially hopeful that 
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sessicns. These sessions provide a cl:lancc to discuss the pertJo~ of 
the seminar's themes to tb.e situation back home, as well as to begin 
developing a plan of action that will guide the work ahead. Along the 
way, these work-groups will have the chance to share their insights. 
concerns, and plans with one another. 

We will be meeting from Sunday through Thursday, July 10 ~14. With 
the exception of Monday, when we will begin at 8:30 am., we will 
begin each day at 9 am. We will be WOt'king intcmively ,each day, 
wim aftmloon brealca. Eyening session! luting until 9:30 pm will take 
place on Sunday, Monday and Thursday and there will be a very special 
cultural program on Tuesday night. On Wedn~y night wo will 
conclude by 7 pm. You are on your 0\1/Il !or dinner that. evemJli; other 
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AJ ba¢k&round to some central thcmci, we are seeding you under 
separate cover a packet or articles to be read prior to the ~lnar, 
flease il,so complete the enclosed written assignment, which will form 
the ba.sb of small group discuasiom early in the seminar. 
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The themes the seminar addresses are organically related, but each day will feature a 
different emphasis.

Sunday will highlight the kinds of problems and convictions that give rise to the Goals 
Project. In the course of looking at some examples of vision-driven institutions (See the 
Dewey and Heilman pieces in the readings packet.), key terms, guiding principles, and 
contral issues will be articulated. A session orienting us to the next day's field trip 
and Informal small group sessions will conclude the day's activities.

Monday includes a field trip to Yeshivat Har Etzion. (See the Lichtenstein selections in 
the packet of readings.) In addition to on-site observation, our visit will include an 
opportunity to discuss the vision animating this Yeshiva and its challenges with its 
renowned co-dlrector, Rabbi A. Lichtenstein, Please dress appropriately for a visit to an 
Orthodox Yeshiva.

In the latter part of Monday and on Tuesday, we carefully examine Moshe Greenberg’s 
article "We Were a3 Dreamers.H (See reading materials.) It is presented as one example 
of the varied and powerful visions that have been systematically articulated through the 
Mandel Institute’s Educated Jew Project. Our understanding of Greenberg’s ideas will be 
enriched through conversation with him and through attention to significant alternatives. 
Professor Greenberg's vision of the aims of Jewish education offers a chance to think 
carefully about what elements enter into a comprehensive vision and its power as a tool 
in educational planning.

Tuesday evening will offer a change of pace. We will dine at the home of Alan and 
Nadia Hoffmann, followed by a visit with poet Yehuda Amichai.

On Wednesday, "How ״-questions move into the foreground of our work. Using an 
example from the world of Informal education (a summer camp movement), we look 
carefully at the major dimensions of the effort to translate a vision of the aims of 
education into the design of an educating institution. (See the article on Camp Ramah in 
the packet.) We also wrestle with the difficult problem of how to make progress 
towards vision-driven education in institutions that presently lack any shared and 
compelling vision. Wa will examine different strategies, share insights, and surface 
pertinent questions and issues.

On Thursday, the work-groups which have been meeting daily will be asked to present 
to the group as a whole their emerging plans for encouraging local institutions to work 
towards being more vision-driven. These presentations, along with a review of CUE’s 
role in the process, will become the basis for the development of a shared and concrete 
plan of action that will guide our joint efforts.

We are looking forward to seeing you soon.

, Sincerely,

Daniel Pekarsky
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PRE-SEMINAR W RITTEN ASSIGNMENT

Our seminar will focus on some topics that arc at once straight-forward and very difficult:
1) the nature and importance of educational goals; 2) the process of arriving at meaningful 
goals; and 3) the processes involved in moving from goals to educational design and practice. 
But goals do not come out of nowhere. Typically, they are rooted in our very basic beliefs 
concerning the kinds of Jewish human beings we hope to cultivate via Jewish education. The 
Goals Project assumes that many Jewish educating institutions need to work towards a clear 
and compelling: vision of the kind of Jewish human being they would like to cultivate. The 
Goals Project further assumes that an important component of such efforts is for the 
individuals involved to clarify and develop their own personal views on this matter. The 
exercise described below is designed to encourage such an effort. It will serve as the basis of 
a small group discussion during the seminar.

Write up your initial thoughts about the kind of Jewish adult you would hope to see emerging 
from the process of Jewish education. In what ways would being Jewish be expressed in and 
enhance the quality of his or her life? In developing your view, you may find it helpful to 
think about what you would hope for in the case of your own child or grandchild. Below are 
three guidelines for the exercise:

1. For purposes of the exercise, don’t settle for what you think feasible "under the 
circumstances.״ Rather, try to articulate what you would ideally hope for in the 
way of Jewish educational outcomes.

2. Be honest with yourself concerning this matter. The point is not to arrive at a 
position that someone else finds acceptable, but to Identify your own views at this 
moment of time.

3. Approach the task not by listing characteristics but in the way a novelist might: 
present a vivid portrait or image of the Jewish human being you would hope to 
cultivate. Focusing on, say, a day, a week or some other interval of time, describe 
this person's life, emphasizing the ways in which the Jewish dimension enters into 
and enriches it. The challenge is to make this person (male, female, or 
gender-ncatral ־ it’s up to you!) "come alive." To accomplish this, it might prove 
helpful to give this person a real name. In addition, use any literary device you 
think might be fUn and helpful. You might, for example, develop your portrait as a 
week-long diary entry written by the person portrayed; or you might choose to 
describe the person from the point of view of a spouse or a child.

Have fun with: the assignment — and remember that nobody will hold you to anything you 
say. It's simply designed to stimulate some initial reflection on some questions we'll be 
addressing.
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PACKET OF READINGS

Enclosed is the packet of readings for the Goals Seminar. Read what you 
can in advance of the 3eminar - especially the selections we'll be referring 
to in the first couple of days of the (the articles by Deway, Heilman, 
Lichtenstein, and Greenberg).

Some of the readings offer portraits of very different kinds of vision-driven 
institutions. The Dewey selections offer an example of the school started 
by Dewey, a school based down to Its very details on a systematically 
articulated and comprehensive social and educational philosophy. This 
reading explains some of his general philosophical and psychological ideas, 
as well as how they find their way Into a cooking class.

The selection from Heilman's Defenders of the Faith offers a glimpse Into 
a contemporary Haredi Yeshlva, a vision-driven Institution that differs 
greatly from (and yet in some interesting ways resembles) Dewey3 ׳ school. 
The article by Rabbi Lichtenstein describea yet a different kind of vision* 
driven institution ־ the modem Zionist, Header Ysshlva which he founded 
(and which we will visit).

j

These Institutions are light-years away from each other In numerous 
respects; and all of them differ dramatically from secular-Zionlst educating 
institutions whloh we will also be studying. But as different as they are, 
these Institutions are alike In that all are animated by a coherent and, for 
their proponents, a compelling vision of what they want to accomplish. As 
you read these articles, think about what these visions ara and about how 
they are reflected In practice.

The article by Moshs Greenberg offers his views on the kind of Jewish 
human being toward whom we should be educating. It 18 one of several 
essays developed under the auspices of the Mandel Institute's Educated 
Jew  Project. Each of these essays represents a different perspective on 
the kind of per30n Jewish education should try to cultivate. We will be 
examining Greenberg's vision, with attention to the issue# that arise in 
trying to translate a vision into practice.

The essay on Camp Ramah Is background to our discussion of the 
translation of vision into educational design and praatlce.

The selection from Peter Senge's The Fifth Discipline and Seymour Fox's 
"Toward a General Theory of Jewish Education" are offered aa general 
background.
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To: The CUE Steering Committee 
From: Barry Holtz 
February 23, 1994

Total Vision 

Draft One

In the last meeting of the Steering Committee, we discussed developing a long-range plan for 
the work of the CUE using the phrase "Total Vision״ to describe that plan.

I was asked to try to write a draft of that plan using the rubric suggested by Mon that one 
could think of total vision as the 10 year report of the CUE outlining what it had 
accomplished, written today instead of in the year 2004. The paper below uses that idea of 
the 10 year report as a kind of rhetorical device to develop the plan.

As will be obvious the one major disadvantage of writing the paper in this fashion is that it 
predetermines certain choice points and doesn’t allow the alternative possibilities to be 
explored. For example, in talking about research there may be a number of possible routes 
to take and at this point without a deep analysis of the options, I don’t really know if, say, 
placing research in an existing university or in a free-standing institution would be better. 
There are other examples that may strike the reader as well. Despite this disadvantage, I 
have used the 10-year plan as my approach here.

This paper is based on a number of sources: A Time to Act. Annette’s "Lead Communities 
at Work," internal documents written by members of the staff, and discussions with other 
members of the staff.

The CUE 2004: A 10-Year Report

The CUE was created by the Commission on Jewish Education in North America in order to 
implement "on both the local and continental levels” the plan of the Commission "to
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The CUE began with the three original Lead Communities and then moved toward creating 
an "outer" circle of like-minded communities interested both in hearing about the work of 
CUE and using meetings with the CUE as a way of talking about mutual concerns across 
communities. These meetings included discussion of the issues of research and evaluation, 
fund-raising and community leadership mobilization as well as analysis of specific ' 
educational initiatives in the areas of personnel improvement.

Boston, New York, Cleveland, etc. joined as partners in this work. Communities that 
decided that they wanted to share in the CUE agenda and receive the CUE expertise in a 
more intensive fashion ־• as long as they met the CUE criteria — could chose to become Lead 
Communities themselves. To be chosen the community, had to exhibit the three factors 
mentioned above as well as committing itself to working on the "building block" agenda. 
Communities paid a fee to the CUE to be members of the outer circle and a consulting fee to 
the CUE to be Lead Communities.

II. Personnel: Building the Profession

One of the two key building blocks of the Commission report was "building the profession," 
improving the quality and quantity of Jewish educators in both the formal and informal 
domains. The CUE launched two main thrusts in this effort™ local efforts at improving 
personnel through its work (as mentioned above) in particular communities and a continental 
effort that tried to attack the problem in a more global fashion.

A. Local Efforts

The CUE began its work in each community with the quantitative and qualitative research 
work of the Educators Survey. This report which began by looking only at the educators in 
formal settings was expanded to include informal educational settings as well.

The results of the Survey led to the creation of a Personnel Action Plan for each community. 
CUE helped each community develop its own particular action plan by working with local 
educators and Federation lay leaders and professionals. The plan was comprehensive and 
wide-ranging, and communities were helped by CUE to phase in segments of the plan in an 
orderly fashion.
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The Personnel Action Plans were organized around four key areas: inservice education, 
recuitment, salary and benefits, and career ladder.

Inservice Education

One of the key areas for upgrading personnel throughout the Lead Communities, and in any 
community interested in improving its Jewish education, has been in the area of inservice 
education. The CUE began with a set of Leadership Institutes which were open to all three 
Lead Communities. The Leadership Institutes took place twice a year and have been done in 
coordination with a major educational institution. Some have taken place at Vanderbilt 
University, some at Columbia University Teachers College.

The program was designed for principals of Day Schools and Supplementary Schools and it 
focused on issues of leadership such as supervision, board relations, goal setting and a 
variety of other topics to help improve the quality of leadership in these educational 
institutions. Day School Principals and Supplementary School Principals met together for 
some sessions and in other sessions they worked on cases which were individualized for their 
own particular settings. A second Leadership Institute was designed for Early Childhood 
Directors from Day Schools, Synagogues and Jewish Community Centers. Similar issues 
were raised and experts in the field of Early Childhood Education, as well as Jewish 
Education, worked with these Directors to help improve the quality of their educational 
institutions.

At the same time, a set of leadership seminars took place within communities. These 
seminars used the results of the Best Practices Project of the CUE and other resources 
including outside expertise and consultants from the denominations. These leadership 
seminars were designed for a more intensive and ongoing approach to issues of leadership 
and there were separate seminars organized for principals of Early Childhood units, of 
Supplementary Schools and of Day Schools.

In addition, inservice education took place at not only the level of leadership, but also in an 
intensive fashion for teachers. A set of differentiated and systematic inservice programs have 
been designed for Early Childhood teachers, Day School teachers, and Supplementary School 
teachers. These inservice programs were conducted by a combination of CUE-staff, 
personnel from the local BJE or the local Jewish College of Advanced Jewish Studies as well
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as national personnel from the training institutions and denominations. Some of the 
programs focused on pedagogic skills, some focused on subject matter knowledge. There was 
in addition, a Retreat Program which focused particularly on the experiential dimension of 
Jewish knowledge and Jewish teaching.

A series of seminars and retreats for the personnel of informal Jewish education have been 
launched in all of the communities as well. These included seminars and retreats for Youth 
Group Leaders, Camp personnel and Center workers. In addition, there was a Seminar 
across all communities for leaders of Israel experience trips.

Another dimension of the inservice program that CUE has helped design for its communities 
was a series of mentoring programs for novice teachers. These programs began with the 
preparation of mentors who could help initiate novices into teaching. Following upon that, 
the mentoring programs themselves have been launched v both for novice principals and for 
novice teachers. In addition, CIJE has worked with the local communities to develop peer 
and expert coaching programs for experienced personnel. This included the preparation of 
peer coaches, followed by using coaching programs to help improve, those principals and 
teachers who have even a considerable amount of experience.

Finally, the CIJE succeeded in placing a number of educators from the Lead Comminities in 
continuing education programs outside of their local cities. Educators attended year-long 
programs in Israel (which were partially subsidized by the local community), summer study 
programs in Israel and at universities and seminaries in North America, and degree programs 
at North American academic institutions.

Recruitment

Aside from inservice education, a second dimension of the personnel improvement in each of 
the communities centered on recruitment of new personnel into the field. Some of those 
programs have consisted of leadership programs for teenagers t^at involving them as 
counselors, youth group advisers and teaching assistants. Other programs recruited and 
prepared volunteer teachers for supplementary schools. In these programs new populations, 
such as parents, retirees, public school or private school teachers, were brought into the 
teaching force and were prepared for work as Jewish educators. A third appro_ach consisted
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of retooling public or private school teachers for careers in Jewish education particularly in 
supplementary schools.

Salaries and Benefits

The third area of personnel improvement that the CUE has been working on has been in the 
area of salaries and benefits. Here the CUE has been helping local communities create 
benefits packages for full-time teachers, develop proportional benefits packages for part-time 
teachers, work on reduced Day School and camp tuition for teachers in the community, along 
with other ideas to improve the packages offered to educators. The CUE has helped provide 
contacts with experts in these areas and has organized work with foundations to think about 
planning improvements.

Career Ladder

Finally, the CUE has been working with the communities to develop career ladders for 
educators. This involved the creation of full-time positions that include teaching, as well as 
mentoring new teachers and peer coaching. The CUE has helped launch projects to create 
community teachers— teachers who teach in more than one institution and therefore can have 
full-time teaching jobs. Finally the career ladder included creating positions in day schools 
and in some cases in supplementary schools for curriculum supervisors, master teachers, 
Judaic studies coordinators and resource room teachers.

B. Continental Initiatives

At the continental level the CUE has launched a number of initiatives to improve the quality 
and numbers of Jewish educators. Working with the denominations and the national training 
institutions, the CUE has advocated for new programs to retool avocational teachers for full- 
time work, to help prepare doctoral students in Judaic studies for careers in Jewish education 
and to create "fast track" programs (such as a national Jewish Teachers Project) to deal with 
the shortage of teachers in the field.

The CUE has helped design and find the funding for a major effort to recruit young people 
into the field of Jewish education by creating the "Careers in Jewish Education" initiative. 
This project has involved the following elements: Jewish teenagers are recruited by their
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synagogues, camps and youth programs to become Madrichim — teachers, youth leaders or 
camp counselors in training. Through a specially designed program, these Madrichim 
receive training and initiation into the field of Jewish education. They work in their local 
institutions and are supervised by the Madrichim Training Institute, as well as by local 
supervisors in their home institution.

The names of the Madrichim are placed in a national data bank. When these teenagers 
graduate from high school and go on to college, Jewish educational institutions near their 
college are informed that one of the Madrichim will be attending a university nearby. The 
local rabbi or Center director can make contact with the college student and tiy to find 
educational employment for the student during his or her college years. Meanwhile the 
students attend an ongoing training program including courses, supervision and study visits to 
Israel.

The "Careers in Jewish Education" performs the dual purpose of providing (prepared) 
avocational teachers for local Jewish institutions during the students’ college years and 
inspiring some of the students to enter the field of Jewish education as a lifelong career, In 
addition the program helps increase the Jewish commitments and involvement of the students 
during their college years- and afterwards as well. This program has been launched in 
coordination with the national denominations, the JCCA and the International Hillel 
Foundation. The project has been funded by a variety of foundations.

t\

m . Community Mobilization

One of the fundamental building blocks of the CUE as expressed in "A Time to Act" has 
been mobilizing community support for Jewish education, at both the local and national level. 
At the local level, the CUE has been involved in recruiting new leadership for Jewish 
education. This new leadership has been recruited in coordination with the local federation 
professionals and with intensive work by the CUE’s own Board. Specific programs have 
been designed to raise the consciousness of local lay leadership about the importance of 
Jewish education.

One project, for example, has been "adopting” local educational institutions by-young 
leadership in local federations. In this program a local institution such as a communal
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supplementary high school has served as a setting for local young leadership to discuss the 
fundamental issues of Jewish education while at the same time, increasing their involvement 
in the institution. This has given CIJE the opportunity to increase the knowledge and 
sophistication of local lay leaders about Jewish education.

In addition, the CUE has been running Best Practices Seminars for local lay leadership which 
apprises this leadership of the latest work going on in Jewish education and gives these 
leaders a sense of significant developments in contemporary Jewish education, so that they 
can make more informed decisions. Moreover, the Goals Project as described elsewhere in 
this report, has been involved in the process of community mobilization. The Goals Project 
engages lay leadership in discussions about the purposes of Jewish education and indeed the 
purpose and goals of Jewish life in North America.

At the continental level, the CUE has been involved in mobilizing community support for 
Jewish education in a number of ways. One significant approach has been through its reports 
to the field, some of which are discussed in the section of this report on dissemination below. 
For example, the CUE has issued various "white papers" on specific issues within the field 
of Jewish education. The first was a report on the personnel crisis in Jewish education which 
was based on the research conducted by the CUE in the three Lead Communities and shaped 
to create a national policy and agenda in the area of personnel development. This report 
helped dramatize the current weak situation of the Jewish educational profession by pointing 
out the problems in areas such as Jewish knowledge and financial renumeration in Jewish 
education, as we have discovered them in our research settings. Thus the CUE was able to 
mobilize community support for a significant upgrading of the Jewish education profession:
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A second paper of a similar son was a commissioned report on the economics of 
contemporary Jewish education which looked at the amount of money currently spent 
throughout the continent and the way that that money is being utilized. This report made 
significant recommendations for rethinking the economics of Jewish education and has been a 
significant topic of discussion amongst the lay leadership of the North American Jewish 
community. Other reports have also looked at a variety of areas of interest to the CUE 
including the Israel experience, the goals of Jewish education and developing a research 
capacity for the field of Jewish education.
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to the field, some of which are discussed in the section of this report on dissemination below. 
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of Jewish education. The first was a report on the personnel crisis in Jewish education which 

was based on the research conducted by the CUE in the three Lead Communities and shaped 

to create a national policy and agenda in the area of personnel developmem. This repon 

helped dramatize the current weak situation of the Jewish educational profession by pointing 

out the problems in areas such as Jewish knowledge and financial renumeration in Jewish 

education, as we have discovered them in our research settings. Thus the CUE was able r.o 
mobilize community support for a significant upgrading of the Jewish education profession: 

A second paper of a similar sort was a commissioned report on the economics of 

contempora_!X Jewish education which looked at the amount of money cUITently spent 

throughout the continent and the way that that money is being utilized. This report made 

significant recommendations for rethinking the economics of Jewish education and bas been a 

sign:ificam topic of discussion amongst the lay leadership of the North American Jewish 

community. Other reports have also looked at a variety of areas of interest to the CUE 

including the Israel experience, the goals of Jewish education and developing a reseMcb 

capacity for the field of Jewish education. 
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IV. Content

A. Best Practices Project

During the past ten years the Best Practices Project has evolved and led to the creation of the 
Center for the Study of Jewish Education.

[dear reader, choose one of the following two sentences:]
The Center is located at X university (Brandeis, Harvard, JTS, HUC ???)

The Center is a free-standing project of the CUE with •its own staff and operations.

This Center has two emphases, research and implementation:

Research

/

This component has been the main business of the Center. It includes:

a) Best Practices of today: The documentation, study and analysis of current best practices 
in Jewish education. Essentially, this has moved forward with the work of the Best Practices 
Project as it was launched in the early years of the CUE.

However, that work has been expanded as well by seeing the project as an ongoing research 
project in which the success stories of Jewish education are studied in depth and successive 
"iterations" of research are performed on each setting.

It also has meant convening conferences and consultations with those doing this research to 
try to discern patterns and implications of the analysis. y /]

b) The Department of Dreams: This is the area that includes developing all the ideas in 
Jewish education that people have written about and never had the means to try. In addition 
this "department" has commissioned "dreams״— encouraged people to invent solutions to 
problems and imagine new directions for Jewish education.
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c) Best Practices of the past: Looking at those success stories of the past (e.g. Shragge 
Arian’s famous school) to see if we can reconstruct what was done and why it was 
important.

Practical Implications

The second thrust of the Center has been to test out the practical implications of its work. In 
particular this has meant working closely with the Lead Communities as they try out the 
ideas discovered by the analysis of best practices, past and present and of dreams for the 
future, as well as exploring the Best Practices findings with lay leadership.

B) The Goals Project

One of the major initiatives launched by the CUE during this period has been the Goals 
Project. The purpose of the Goals Project was to work with institutions and communities to 
help develop a sense of direction and purpose for the educational enterprises of the institution 
or the community. Much of Jewish education has been characterized by a lack of sense of 
direction and the Goals project has sought to address this difficulty. The Goals Project began 
with a seminar in Israel for communal leaders and professionals in the summer of 1994. At 
that session the basic concept of the project and its approach were explored.

Following upon the summer seminar the CUE offered each of the Lead Communities a series 
of four goals sessions during the course of the next year. At these sessions the concept of 
goals was discussed and in each session an important future piece of writing related to the 
issue of goals or a lecture by a speaker was presented to the participants. These sessions 
were offered to all the institutions in the community. Based on the experience of the goals 
sessions during that year, a number of institutions in each community chose to be part of a 
more intensive goals project that was launched over the course of the next five years.

This Coalition of Goals-Oriented Institutions engaged in serious discussions around the issue 
of goals trying to determine and think about the underlying purpose of their educational 
institution. The educational institutions were assisted by CIJE staff members and CUE 
consultants. These discussions revolved around papers written by the Educated Jew Project 
of the Mandel Institute in Israel and other relevant papers and presentations. -
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The leadership of each institution was engaged in these discussions, and following upon this 
work, the other educators in the institution were involved in deliberations about what would 
it mean to translate these underlying goals into actual educational practices. To help 
illustrate this idea the goals project studied various educational institutions (both of the 
present and the past) looking at those institutions’ statements of goals and trying to see the 
way that those goals were implemented in the life of the educational program through visits 
or presentations.

At the same time the Goals Project engaged the leadership of the major Jewish denominations 
and training institutions in an effort to think about goals from the denominational point of 
view. The denominations and training institutions were challenged to engage with the local 
institutions involved in the CUE Goals Project to see if those national institutions could help 
the local institutions work on the issue of goals. Although the Goals Project began with the 
three Lead Communities specifically, leaders from other interested communities were also 
invited to attend and the Goals Project was one of those CUE initiatives that was offered to 
the outer circle of CUE communities and other communities involved in the continental CUE 
enterprise.

IV. Research

A) Monitoring, Evaluation and Feedback

One of CUE’s important contributions to the world of Jewish education was the Monitoring,. 
Evaluation and Feedback Project (MEF). During its first years the MEF Project examined 
the issues of community mobilization in the three Lead Communities, interviewed local 
educators for reports on the professional lives of educators and conducted the Educators 
Survey. The MEF Project gave feedback both to the three lead communities and to the CUE 
staff about the launch of the lead communities initiative.

During the next years the MEF Project began to explore specific educational institutions 
within the community evaluating new programs from the point of view of goals and 
outcomes. In addition, the MEF project surveyed a number of educators and communal 
leaders as it tried to create a portrait of educational institutional usage within the three Lead 
Communities. The MEF Project was of considerable interest to the outer ring of CUE 
communities and to Jewish education in North America in general.
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The MEF Project represented a model that CUE helped launch in a number of different 
communities throughout the continent. Not only the educators survey and the professional 
lives of educators but the general approach to evaluation and feedback became a significant 
example as communities tried to improve Jewish education throughout the continent.

B) Other Research

The CUE has helped foster an appreciation of the importance of research and helped to 
broker foundations, Jewish education researchers (both in North America and in Israel) and 
researchers from general education in joint collaborations. These have included projects on 
teacher knowledge and teacher education, studies of the economics of Jewish education, 
qualitative studies of Jewish educational work, historical studies of Jewish educational 
projects, quantatative studies of student achievement and knowledge, and policy studies 
related to the issues involved in community mobilization.

There are currently a number of ongoing research projects that emerged out of the CUE 
efforts and include the founding of four centers devoted to Jewish educational research, o ik  
being the Center for the Study of Jewish Education mentioned above. Three other research 
centers for Jewish education have been established at universities or seminaries— each taking 
a different focus.

V. Conferences

The CUE has been the catalyst for a series of conferences on important issues related to the 
field of Jewish education. These conferences have emerged out of the CUE’s work in the 
field as well as through the intellectual work of the CUE staff. These began in 1994 with the 
conference on "New Work in Supplementary School Education" which brought together 
people working in this area from a variety of institutions.

This was followed by the conference on "Evaluation and Assessment in the field of Jewish 
Education" which brought together academic researchers from both Jewish and general 
education as well as Federation leadership concerned with this problem. "The Religious 
Personality and the Challenge of Education" was a conference co-sponsored by־, the Lilly 
Endowment and brought together both Christian and Jewish perspectives and action projects
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in this area. Following upon this was the conference on "The Economics of Jewish 
Education" which involved Federations, major foundations and lay leadership. As various 
topics emerged in the CUE work, conferences were held both to bring the best wisdom to 
bear on particular issues and to monitor progress in specific areas.

VI. Publications and Dissemination of Materials

The CUE has fostered the publication of significant materials in Jewish education. These 
include the reports of the Best Practices Project, the research papers that emerged out of the 
MEF project, the literature on goals that went hand in hand with the Goals Project, along 
with the papers commissioned for work in the area of goals (some of this in conjunction with 
the Mandel Institute in Israel.)

In addition the CUE has produced publications unrelated to the ongoing projects. These 
include a) the CUE newsletter which informs the field of its ongoing work, b) the 
publications of the various CUE conferences mentioned above, c) a series entitled "Current 
Issues in Jewish Education" which are the public lectures of the CUE Board meetings in 
written form and related materials, and d) the various "white papers" mentioned earlier in 
this report.

These materials have been distributed through the CUE’s own publishing program, through 
commercial and university publishers and through other national Jewish education 
organizations— including JESNA, JCCA and CJF. New technologies such as on-line 
computer access to materials and CD-ROM publications have also been utilized. Finally the 
CUE has presented its work at a variety of national conferences both for professionals and 
lay leaders. These have included the CJF General Assembly, the CAJE conferences and 
other research gatherings.
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T H E  C I J E  - 1 9  9 4 W O R K P L A N

The CIJE was created by the North American Commission on
Jewish Education with a highly focussed mission which
incorporated three major tasks. These are: Building the
profession of Jewish education; Mobilizing Community
Leadership for Jewish education and Jewish continuity;
developing a Research Agenda while at the same time securing 
funding for Jewish educational research. These so-called 
'building blocks' all involve major long-term improvements 
in infrastructure for the North American Jewish community 
and so the Commission mandated the creation of Lead 
Communities. These are development and demonstration sites 
where, by mobilizing the leadership of the local community
and by radically improving the quality of. personnel for 
Jewish education, significant systemic change and impact 
could be shown to be possible relatively over time while the 
national infrastructure was undergoing major reform.

The CIJE Steering Committee is presently in the process of 
developing a multi-year strategic vision which will 
articulate clear goals and benchmarks in each of the major 
areas of its work with specific objectives in each area.
This strategic vision will constantly be revisited and 
revised as CIJE begins to engage its own committees in 
reviewing both direction and implementation. The first 
iteration of this multi-year vision should be completed by 
October 1994 and the 1995 annual workplan of the CIJE will 
flow directly from this process.

The 1994 Annual Workplan is, therefore, a bridge into this 
long-range process. It is anchored in the immediate 
realities of CIJE's present commitments but it also looks 
towards a much more focussed multi-year perspective.

The second half of 1993 saw the major investment of the 
resources of the CIJE in three Lead Communities - Milwaukee, 
Baltimore and Atlanta - with a clear objective of winning 
the trust of the communities and accelerating the processes 
of local coalition-building and of moving towards a 
Personnel Action Plan in each of the communities.

A working hypothesis of this 199 4 workplan ia that
while the Lead Communities remain key arenas for development
and exploration of critical issues for North American Jewish

t7s ׳■ l  t’G < 91 yyw
1 1 0 ' 3 9 b d  1 SNI  3 QNUW 0ר  1

-✓ 

J. 

D R. A "I T 

T H B C I J E 1 9 9 4 WORKPLAN 
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education/ ciJE's role ia to engage a jauch wider circle of 
communities in benefitting from our experience in the Lead 
Communities and from our overall experience in Jewi3h 
education.

During 1994 this prinoiple will direct CIJE into forging new 
partnerships with an ever-widening circle of communities 
while brokering with national agencies in providing support 
to this process.

* * *

The following workplan must be regarded as somewhat 
tentative and Ungrounded in prior experience. It is an 
outline for 1994 priorities but doubtless will need 
modulation and revision as the year unfolds. In [ ן will 
appear the date by which action should take place and those 
responsible for that action.

Components of the 1994 workplan:

A. CIJE POLICY-MAKING: STEERING COMMITTEE, COMMITTEE
SYSTEM, BOARD, EXECUTIVE COMMITTEE, (p-3)

B. DEVELOPING LAY LEADERSHIP FOR JEWISH CONTINUITY (p.6)

C. LEAD COMMUNITIES PROJECT (p.7)

D. COALITION OF ESSENTIAL COMMUNITIES (p.9)

E. BEST PRACTISES PROJECT (p.10)

F. CONTENT (p.11)

G. RESEARCH (p.12)

H. COMMUNICATIONS AND DISSEMINATION (p. 13)

I. 1995 WORKPLAN AND BUDGET (p.14)
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A. CIJE POLICY-MAKING I STEERING COMMITTEE, COMMITTEE 
SYSTEM, BOARD, EXECUTIVE COMMITTEE.

1. A Steering Committee is composed of the Chair of the 
Board of the CIJE, committee chairs, core staff and 
consultants. The Steering Committee will meet five times 
during 1994 and will develop a first iteration of a multi- 
year strategic vision for the CIJE. The 1995 annual 
workplan, derived from this strategic vision, will be 
presented for discussion to the September meeting of the 
Steering Committee and thereupon to the October 1994 meeting 
of the CIJE Board. ADH will staff the Steering Committee.

Action needed:

a. Calendar for Steering Committee for 1994 
including meetings at April and October board 
meetings,
[1/4/94: VFL]

b. First 'Total Vision ' draft.
[ 3 / 1 / 9 4 : BH]

c. Successive drafts at 1994 Steering Committee 
meetings.
[BH]

2. CIJE Board Committees include all members of the CIJE 
Board. The committees are: Building the Profession,
Community Mobilization, Content and Research.

As additional communities become part of the Coalition of
Essential Communities, lay and professional leadership will 
be invited to join the CIJE committee structure and, 
ultimately, the Board.

These committees are staffed by the core full-time staff and 
some consultants of CIJE and will meet at each Board meeting 
and at least once between each board meeting for a total of 
four committee meetings during the year.

A committee workplan will be developed for each committee 
and will be approved for 1995 at the October board meeting. 
The 1994 interim committee workplan will be presented at the 
first meeting of each committee on April 20th.

Action needed:
a. Division of Board members into committees

[1/21/94: MLM]
b. Letter from Board Chair informing members about
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presented for discussion to the September meeting of the 
Steering Committee and thereupon to the October 1994 meeting 
ot the CIJE Board. ADH will staff the Steering Committee. 

Action needed: 

a. Calendar for steering Committee for 1994 
including meetings at April and October boa~d 
meetings. 
(l/4/94: VFL] 

b . First 'Total Vision' draft. 
(3/1/94:BHJ 

c. Successive drafts at 1994 Steering CoJ!llnittee 
meetings. 
(BH) 

2. CIJE Board Committees include all members of the CIJE 
Board. The committees are: Building the Profession, 
Community Mobili2ation, content and Research. 

As additional coJlllllunlties become part of the Coalition of 
Essential Coll\lllunities, lay and professional leadership will 
be invited to join the CIJE committee structure and, 
ultimately, the Board. 

These committees are staffed by the core full-time staff and 
some consultants of CIJE and will meet at each Board meeting 
and at least once between each board meeting for a total of 
four committee meetings during the year. 

A corn~ittee worXplan will be developed for each committee 
and will be approved for 1995 at the October board meeting . 
The 1994 interim committee workplan will be presented at the 
first meeting of each collllnittee on April 20th. 

Action needed: 
a. Division of Board member~ into committees 

( 1 / 21/94 : MLM J 
b. Letter fro~ Board Chair informing members about 
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committee process.
[2/28/94: MLM]

c. Allocation of staff to committees
[1/4/94: Suggestion: Personnel - GZD

Community Mobilization - ADH 
Content - BH 
Research - AdamG] 

e. Letter from committee chairs to members about 
specific committee agenda.
[3/8/94: Committee chairs and committee staff]

d. Calendar for individual committee meetings 
[Chairs and staff, unsynchronized]

e. Allocation of staff for regular briefing of 
Board members.
[3/25/94:ADH]

3. The CIJE Board will meet twice in Hew York, April 21st 
and october 20th, 1994. Board meetings will be preceded by 
a meeting of the Steering Committee in the afternoon (April 
20th and October 21st). For board members, their first 
attendance at committees will be on April 21st. staff will 
be assigned to all board members so that each board member 
will be individually briefed both before each board meeting 
and once between each board meeting.

Action needed:
a. Prepare Board meeting 

[3/8/94: MLM/ADH/VFL]
b. Assignment of staff to board members 

[3/17/94:ADH]

4. The Executive Committee of the Board will meet prior to 
each Board meeting and will be composed of committee chairs, 
officers and funders. The Executive Committee will review 
and approve the budget of CIJE.

Action needed:
a. Develop new 1994 budget based on 1994 workplan.

[3/15/94:ADH]
b. Send out budget to Executive Committee prior to 

April board meeting.

5. Board communication will be through a quaterly CIJE 
'Letter from the Chair7 to appear in June, September and 
December. In addition, board members will receive more 
specialized written briefing materials from the chair and 
staff of the committee on which they serve.

Action needed:
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3. The CXJE Board will meet twice in New 1ork, April 21st 
and October 20th, 1994. Board meetings will be preceded by 
a meeting of the Steering committee in the afternoon (April 
20th and October 21st), For board members, their first 
attendance at committees will be on April 21st. Staff will 
De assigned to all board members so that each board member 
will Qe individually briefed both before each board meeting 
and once between each board meeting. 

Action needed: 
a. Prepare Boa~d meeting 

(3/8/94: MLM/ADH/VFL) 
b. Assignment of staff to board members 

[3/17/94:AOH] 

4. The Executive Committee of the Board will meet prior to 
each Board meeting and will be composed of committe~ chairs, 
officers and funders. The Executive Committee will revie~ 
and approve the budget of CIJE. 

Action needed: 
a. Develop new 1994 bud9et based on 1994 workplan. 

(3/15/94:ADH) 
b. Send out budget to Executive Committee prior to 

April board meeting. 

5. Board C0DU11unieation will be through a quaterly CIJE 
'Letter from the Chair' to appear in June, September and 
December. In addition, board members will receive more 
specialized written briefing materials from the chair and 
staff of the committee on which they serve. 

Action needed: 

020 ' 39tld 15NI7 3QNl::IW 01 
ss =L 176 , 9I ~ttw 



a. Appoint writer for Chairman's letter with
detailed timetable for each draft and mailing 
date.
[4/1/94iMLM/ADH]
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a. Appoint writer for Chairman's l ~tter with 
detailed timetable for each draft and fflailing 
date. 
(4/1/94:MLM/ADH) 
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B. DEVELOPING LAY LEADERSHIP FOR JEWISH CONTINUITY

This is the systematic process of bringing more key North 
American community leadership into our work. The 
commissions on Jewish continuity which are emerging 
nationwide are the first targets for this undertaking. The 
emerging work of the Goals Project with lay leadership in 
the }ead communities could form part of the content of this 
project,

A plan wi 1 נ be developed using the best of available 
resources (e.g. clal) to build a replicable process for 
leadership development in a model community. The Board and 
Committee structure of CIJE should be used to bring new 
leadership into national involvement both as leaders and as 
funders. (See A above)

Action needed:

a. First draft by June Steering committee 
[6/2/94:ADH]

b. Identify new committee members before October 
Board meeting and bring to October meeting.
[9/1/94iADH-MLM]
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C. LEAD COMMUNITIES PROJECT

A large part of CIJE's work will continue to focus on the 
lead communities. In 1994 the lead communities will, from
CIJE's perspective, be seen as test sites where 
developments, succeses (and problems) will be shared with an 
ever-widening circle of 'essential׳ communities.

The work of CIJE as an intermediary catalyst for systemic 
change in Milwaukee, Baltimore and Atlanta will focus on:

1. Strengthening the local lead community wall-to-wall 
coalitions by meeting with lay leaders, rabbis and educators 
in the community. The community mobilization process will
continue to reguire assistance and trouble shooting. A 
clear goal for CIJE is to have a fully committed top level 
inner coalition of Federation exec.- Community champion - LC 
professional in each community.

2. Moving each community towards a Personnel Action Plan
based on the November 1993 training session in Montreal.
Final dates for the completion of the action plan are to be 
set together with the community, including the funding 
implications.

Action needed:
a. Individually negotiated written timetable for 

personnel action plan in each community 
[4/15/94:GZD]

3. Providing expert support and consultation for the 
implementation of the Personnel Action Plan. Examples are:
in-service training programs for early childhood teachers, 
an Institute for day school and congregational school 
principals.

Action needed:
a. Plan for personnel action plans from CIJE's 

perspective.
[4/1/94:GZD]

4. Working with key lay and professional leadership on the 
articulation of institutional and community goals (Goals 
Project). A July seminar on Goals ih cooperation witn\the
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Mandel Institute will be an important milestone in this 
area.

Action needed:
a. Develop plan for goals project after January 

consultation with Mandel Institute team 
[4/94i Dan Pekarsky]

5. Provide guidance to the Monitoring, Evaluation and 
Feedback support project. By February 1994 all communities 
will have reports on the Professional Lives of Educators and 
Educators survey data-gathering will have been completed.
The report on community mobilization for 1992-93 will also 
have been completed in all 3 communities.

In January 1994 the first composite community personnel 
profile for Milwaukee was completed by Adam Gamoran and 
Ellen Goldring to be followed by Baltimore and then by 
Atlanta.

In the light of the new intensive involvement in the 
communities by the CIJE core staff, the feedback function 
may require reevaluation. The MEF Advisory Committee 
(Profs. Coleman, Inbar, Fox, Gamoran;Steven Hoffman, Alan 
Hoffmann and Annette Hochstein) will teleconference and 
convene in August to discuss this and other issues and to 
approve the Sept. 1994 - Aug. .1995 MEF workplan.

For action:
a. Proposal for MEF Advisory Committee 

[4/15/94: AG]

6. Develop Pilot Projects, or Action-before-the-Action- 
Plan in each community. These are personnel initiatives 
which communities will adopt before they have a fully 
articulated and supported local personnel action plan.

Amongst the options proposed are: planful recruiting of
Jerusalem Fellows and Senior Educators; ongoing Leadership 
Institute for Principals; Basic Jewish literacy for early
childhood professional; a seminar on goals in Israel. The 
communities informed CIJE which of these pilot projects they 
wish to undertake. CIJE will provide expert support from 
its own staff and assist communities, where appropriate, to 
obtain help from outside experts to build these projects.
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D. COALITION OF ESSENTIAL COMMUNITIES

The mission of the CIJE is to be a agent for systemic change 
for North American Jewish education. The key assumptions 
are that personnel development and community mobilization
are indispensable to systemic change. Lead communities are 
test sites where both the notion of systemic change and the 
individual components of systemic reform can be developed 
and refined. This process, in varying degrees, can also be 
used in other communities where serious efforts are being 
made to improve Jewish education.

CIJE is committed to sharing its work with the entire North 
American Jewish community in a way Which will make an impact 
as early, as quickly, and as effectively as possible.

A new coalition of those communities who have made a major 
commitment to improving and investing in Jewish education at 
the local level will:

1. Be a vehicle for CIJE to share its experience 
and then assist a continually expanding ■universe 
of communities to implement those components which 
meet their needs. An example of this is the 
sequence which leads from multi-faceted research 
on the personnel situation in a given community 
through policy report and then to a personnel 
action ^lan.
2. Mobilize ever-increasing key lay leadership 
for Jewish education.
3. Become a powerful lobby in directing the 
training institutions and denominations to provide 
solutions to the educational needs of communities.
4. Mobilize for changing the funding priorities 
of the North American Jewish community.
5. Share in developments which may still be on the 
CIJE drawing boards. An example is the Goals project 
for lay leaders and professionals.
6. Enable CIJE to learn from individual community 
experiences.

This coalition is likely to include many of those 
communities who initially applied to become Lead 
communities. Many have made remarkable achievements over 
this period and the coalition will become a place for 
sharing amongst like-minded 'essential' communities. Lead 
communities will automatically be members in the coalition.

A first meeting should take place when appropriate with a 
small group of individuals responsible for Commissions of 
Jewish Continuity in key communities to initiate the process 
of building the coalition.
Staff: ADH with SHH's guidance.
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E. BEST PRACTISE8 PROJECT

A plan for the development of Best Practises anthologies was 
presented toy Dr. Barry Holtz to the Board in August 1993 
(appendix 1) .

A plan will be developed which relates to the use of the 
Best Practises materials for personnel and lay leadership 
development in 1994 and brought to the Steering Committee.

Action needed:
a. Plan for use of Best Practises in different 

contexts.
[4/94:BH]
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a. Plan for use of 5est Practises in different 
contexts. 
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?. CONTENT

1. Goals: The Handel commission deliberately avoided the
issue of the goals of Jewish education. In the past year
in all the lead communities we have had requests for 
assistance in developing 'mission statements', 'visions׳, 
and *visioning׳(!).

In parallel the Mandel Institute in Jerusalem has, over the 
past 3 years, been engaged in a pathbreaklng project which 
examines different conceptions of the Educated Jew and their 
different implications for a Jewish education. The 
project is now at the stage where these deliberations can 
have significant impact on the setting of institutional 
goals and community goals for Jewish education in North 
America. Community lay leadership on one hand and the
training institutions on the other need to begin to grapple
with this issue in a planful way.

The Mandel Institute has agreed to provide help to CIJE in
building this domain and Prof. Daniel Pekarsky will lead the
project in North America. After a January consultation in 
Israel, this was a key topic of the February staff seminar 
in New York and will lead to a seminar for selected lay 
leaders and professionals of the lead communities and the 
coalition of essential communities in July 1994 in 
Jerusalem.

Action needed:
a. Develop a plan for the goals project 

[4/94: DP]

2. Best practises: See section E above.
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6. RESEARCH

The formulation of a comprehensive agenda for research for
North American Jewish education is one of the three major 
recommendations of the North American commission. At the
moment C U E  is not involved in any planful process leading 
to building the agenda for research, yet the MEF project is 
currently the largest research undertaking in Jewish 
education in North America,

As in several other spheres of the work of CIJE, our work in 
MEF in the lead communities is raising many generalizable 
questions which ultimately will become part of the 
continental agenda for research.

In order to develop a plan for building research and 
research capacity in this field, CIJE will have to consult 
with some of the best minds in educational research, 
sociology and sociology of knowledge. Such a consultation 
should take place in September and should lead to a first 
iteration of a strategy to be presented to the October 
Steering Committee. Adam Gamoran and ADH will plan that 
consultation.
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H. c o m m u n i c a t i o n s  a n d  d i s s e m i n a t i o n

A brochure describing CIJE and intended for general 
distribution is presently being designed and will be 
completed at the end of February [Sandee Brawarsky].

In parallel a plan will be developed for teining the story 
of the CIJE in a wide variety of contexts ranging from key 
lay leadership through professional educators, rabbis, 
community professionals, the Jewish-press, the non-Jewish 
press, Jewish journals etc. [Sandee]. This is in addition 
to the need to develop an internal communication program for 
the CIJE board referred to in A above.

CIJE will also have to decide at which regional and national 
Jewish forums - lay and professional - it wishes to appear 
and how much of our human resources to appropriate to this 
important but all-consuming area. An outline for 1994 will 
be proposed to the Steering Committee in September [BH]

The Lilly Foundation has proposed a high-level consultation 
between CIJE and leaders in American religious education 
during 1994 which Lilly will convene. Wo are currently 
awaiting a response from Lilly about the date.

For action:
a. Plan for written communications 

[4/1/94 tSB]
b. Plan for Jewish professional and נ ay forums 

during 1994
[4/1/94: BH]
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[4/1/94:SB] 

b, Plan for J ewis h prof essiona l and lay f orums 
during 1994 
(4/1/94 : BH] 
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I. 1995 WORKPLAN AND BUDGET

The 1995 workplan will flow from the work of the Steering 
Committee and its articulation of a multi-year strategic 
vision for the CIJE.

For action:

a. Draft workplan [7/94:ADHJ
b. Second draft for Steering Committee [9/94:ADH]
c. Final draft for October Board Meeting [ADH]
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a. Draft workplan [7/94:ADHJ 
b. Second draft for steering committee [9/94:ADH) 
c . Final draft for October Soard Meeting (ADH] 
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- [2 J 4 H 4  GAMORAN@WISCSSC => ANNETTE@HUJIVMS; 09/06/94, 22:50:15; M 
GAMORAN.MAIL 

EBCDIC (<GAMORAN@WISCSSC>)
-[lm M IM E  type: text/plain

-[m
Received: by HUJIVMS via NJE (HUyMail־V6n); Thu, 09 Jun 94 22:50:14 +0300 
Date: Wed, 8 Jun 1994 23:54 CDT
From: <GAMORAN@WISCSSC>
Subject: Roberta's work
To: annette@hujivms
Original To: ALANHOF
Original cc: ANNETTE, GAIL, ELLEN

Roberta has decided that the 80%/20% split with Milwaukee during the fall is 
not viable for her, so she turned down the job. She will work for us 
through December 31, 1994, as originally proposed.

If  we want the communities to think about supporting their own evaluation 
beginning in January, we need to start a dialogue with them about it as 
soon as possible.
BMAIL>
MAILLIST-I-EOF, End o f messages. Next meessage is #1 
Current message filed in MAIL folder
~[2J-[H 1 root@ jerusaleml.datasrv.co.il => annette@vms.huji.ac.il; 07/06/94, 08:28:30; * 
SMTP.MAIL 

ASCII (listserv@jerusaleml .datasrv.co.il)
-[lm M IM E  type: text/plain

m]־*
Received: by HUJIVMS via SMTP( 192.114.20.101) (HUyMail־V6n);

Tue, 07 Jun 94 08:28:30 +0300 
Received: byjerusaleml.datasrv.co.il with UUCP id AA23022 

(5.65c/IDA-1.4.4 for annette@vms.huji.ac.il); Tue, 7 Jun 1994 08:31:19 +0300 
Date: Tue, 7 Jun 1994 08:31:19+0300
Message-Id: <199406070531 .AA23022@ jerusaleml.datasrv.co.il>
Errors־T o: server@jerusalem 1.datasrv.co.il 
Reply-To: listserv@jerusaleml.datasrv.co.il 
Sender: listserv@jerusaleml .datasrv.co.il 
From: listserv@jerusaleml .datasrv.co.il 
To: annette@vms.huji.ac.il 
Cc: server@jerusaleml.datasrv.co.il 
Subject: Error Condition Re: Invalid request
X-Listserver-Version: 6.0 — UNIX ListServer by Anastasios Kotsikonas

4 
-[2J-[H4 GAMORAN@WISCSSC => ANNETTE@HUJIVMS; 09/06/94, 22:50: 15; M 
GAMORAN.MAIL 

EBCDIC (<GAMORAN@WISCSSC>) 
-[ 1 mMIME type: text/plain 

-[m 
Received: by HUJIVMS via NJE (HUyMail-V6n); Thu, 09 Jun 94 22:50: 14 +0300 
Date: Wed, 8 Jun 1994 23 :54 CDT 
From: <GAMORAN@WISCSSC> 
Subject: Roberta's work 
To: annette@hujivms 
Original_To: ALANHOF 
Original_cc: ANNETTE, GAIL, ELLEN 

Roberta has decided that the 80%/20¾ split with Milwaukee during the fall is 
not viable for her, so she turned down the job. She will work for us 
through December 31, 1994, as originally proposed. 

If we want the communities to think about supporting their own evaluation 
beginning in January, we need to start a dialogue with them about it as 
soon as possible. 
BMAIL> 
MAJLLIST-I-EOF, End of messages. Next meessage is #1 
Current message filed in MAIL folder 
-[2J-[Hl root@jerusalem 1 .datasrv.co. il => annette@vms.huji.ac.il; 07/06/94; 08 :28:30; * 
SMTP.MAIL 

ASCII (listserv@jerusalem 1 .datasrv.co.il) 
-[ 1 mMIME type: text/plain 

-[m 
Received: by HUJIVMS via SMTP(192. l 14.20. 10 1) (HUyMail-Y6n); 

Tue, 07 Jun 94 08:28:30 +0300 
Received: by jerusalem l .datasrv.co.il with UUCP id AA23022 

(5.6Sc/1DA-1.4.4 for annette@vms.huji.ac. il); Tue, 7 Jun 1994 08:31 : 19 +0300 
Date: Tue, 7 Jun 1994 08 :31: 19 +0300 
Message-Id: <l 9940607053 l .AA23022@jerusalem l .datasrv.co.il> 
Errors-To: server@jerusalem l .datasrv.co. ii 
Reply-To: listserv@jerusalem l .datasrv.co.il 
Sender: listserv@jerusalem l .datasrv.co.il 
From: listserv@jerusalem1 .datasrv.co.il 
To: annette@vms.huji .ac. il 
Cc: server@jerusalem1.datasrv.co.il 
Subject: Error Condition Re: Invalid request 
X-Listserver-Yersion: 6. 0 -- UNIX List Server by Anastasios Kotsikonas 
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By Fmcslail« (I p*g*) l-216~J91-54JO

To: V irg in ia F. Levi
CUE 0/0 Parkwood Corporation, Cl•veland

Fromi John C. Colmanf׳^׳^

Data* June IT , 1994

jubjecti GOALS SEMINAR, Jerusalem
CUE Steering Committee

Oinny!

Remember the defin ition  of Nixicl emotions? {The feeling when your mother-1n- 
law drives your Cadillac over the el i f f . }

So, with reluctance, please note that Z have fin a lly  concluded that Z should 
not travel to Zarael 1n mid-July for the Qoals Seminar. In major part that 
results from the discussion with Kraar and Btein th is morning about the CJF 
,Executive Development Program. We are making soma good progress! thus, 1t has
pecome very desirable for ms to attend the CJF Executive Committee meeting 
scheduled for Ju ly  13 and 14 ....

Please convey my regrets to Alan, Annette, Danny and the others for the 
In v ita tion  and the proposed additional discussions about the Handel In s titu te . 
I  w ill have to take a rain check on that one!

Questloni la  there s t i l l  to be a meeting of the CUE Steering Committee on 
Friday, September 23, in  Kew York? Z had that po ssib ility  pencilled Into the 
date book. However, the recent memo from MLM to the CZJS Board 1s s ilen t on 
that date and Implies that the next meeting of the steering Committee 1s to be 
oonourrent with the Board and other comsittee meetings on October 6 and 6. I t
would help to knew whether the 9/23 date 1s on or off.

See you Monday.: Thinks again for your petlenoel

l~~ 972 2 6 19951 
,.,, ,.., •~'5RA'Et. P~tv:: "'"'1 

972 2 619~1 pe1 JUN 1,1-r;.V2i1 14·1 

'To: ~I•~ , A11111c.Hc, R't,/,y j 
Ca.,,I,"&.. 

v:,., I c,, ..... ',wa,t 
+. A"') 

I 

Toa Vil"'l1n1a F. Ltv1 
cr~i c/o Parintood Corporat1cn, ci,v,land 

Fraa1 John e. Co1manrfV 

ca,,. 

01nnr, 

June 11. 1;i4 

CIOALS IIM:IHM, .3tNH 1 tfl 
CIJI BtatMng COnn1ttet 

Remenmer thl der1 n1t1on ot Nfnd 6110C1on,1 (Th• ftt11n; when your inoth1r-1n-
1aw d,-111,1 youl" Cad1tlac ovei- thl oHt'f. ) 

10, vith rah,1otanc1, p1e~M note that I have t1na11y ccnoludtd that I .should 
not travel to bra11 1n 111d-Ju11 far thl 1Qo11I Sa•1nar. In Tlljor- part that 
N1u1ts trc■ tht dfacu111on with Kraa~ and Bt11n \h1a mam1n; abcui th1 ~, 
~Xe«Lthe D•v•lopaen\ Pr-ograa,. Wt are mak1n" ION ;ocd pro;re111 ttwa, 1t has 
DeCOffll very dts1,..b1t fO!"' '"' ta attand th.• CJF blOUt1Yt COClll1ttel lftH\1n1 
IOhlduled tor iJUly 13 at!d 14, • •• 

PleaH cionve~ ~ Nll"tts to Alan, Annette, DaMy and the ~hel"I for th• 
1nv1ta\1Qr\ Md \he pl"'CPoltd add1t1ona1 d11cu111on1 about tha Mandt1 In1t1tut,. 
l will have to tau I ra1n oheek on that one1 

Que1tian1 11 theN st111 to ltt a mHt1n; of the CIJI ltterfng Com1tt•• on '1-1-. September 23, 1n Haw York? : had that po111b111t~ panc111ed into th• 
date book. Howaver, the rtotnt 1n1ma fl"'OII NUC to the Cl.JI lo11"d 11 111ent on 
that d1t• and 1"'P11•• that tht naxt ... t1ng of the 8'tlr11't Colllll1tt•• 11 to bl 
ocnGurrent "1th the Board and athtr ooan1 Ult ••tings on Oataber' & and e. It 
vou1d help to know wt11ther the ;12s date 1a an or art. 

1H ~ ~-: l'h4nk1 11a1n for ~our pat1enotl 
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WHER&WEARE Week of: j u n e  20 - 2 6 t h .  1 9 9 4

NOTE: OI0 8 S8 fa* 0 Glnny Lavi every Thursday bflfore 5:00 PM - FAX! 216-391-5430 ז

New York Phone: Israel; Cleveland:
212-632-2360 00119722-617*418 216-391-1862 
212-632-2646 00118722-619-951 216-391-5430

Day Qall Dorph Alan Hoffmann Barry Holtz Glnny Levi Daniel Pekaraky

6-20
Mon

ATLANTA
MIDTOWN-
WYNDHAM

NEW YORK CUE JURY DUTY

L m v s  Atlanta 

A pprox. 7  pm •

6-21 
T s

NBW YORK CUE JURY DUTY NEW YORK 
CUE

6-22
Wed

NEW YORK CUE JURY DUTY NEW YORK 
CUE

6-23
Thur

NEW YORK CUE
LEAVE FOR ISRAEL * 

LATE PM

JURY DUTY

6-24 JURY DUTY

_

6-26
Sat

6-26
Sun

aa; KATHY BELLO, ROBERTA 3000MAN, ALAN HOFFMANN, GlNNY LEV I, BILL ROBINSON, JULIE TAMMIVAARA
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WHERE' WE ARE Week of: JUNE 20 • 28TH. 1994 

NOT&: Ple111 tu to GIMV Livi every Thu1'9day bOtore 15:00 PM· FAX1 218·391-6430 

New York Phane: Israel: Ctevel~nd: 
21 2-632-2380 00119722-817•418 218-391-1862 
212-632-2848 0011Q722-619-9!51 218-391-~430 

D■y Gall Dorph Alan Haffm■nn Barry Haiti Ginny Lavi Daniet Pekaraky 

8-20 ATLANTA NEW YORK CIJE JURY DUTY 
Man MIDTOWN-

WYNDHAM . .... 
LNv. Atlanta 
Approx. 7 pm 

8-2.1 NIW YORK CIJI! JURY DUTY NIWYORK 
T I CIJI! -
8-22 NEW YORK CIJE JURY DUTY NEW YORK 
Wed CJJE . 

8-23 NEW YORK CIJE JURY DUTY 
Thur 1.!AVE PCR IIAA!I. • 

LATE PM 
~ 

6•24 JURY DUTY 
• . - . 

8-2'5 
Sat 

e-ae 
sun 

aa: KATHY BiLLO, ~oa,RTA aOODMAN. 4LAN HOl'FMANN, a1NNY LEVI, BILL ROBINSON, JULIE TAMMIVAAIIIA 
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COUNCIL FOR INITIATIVES 
IN

JEWISH EDUCATION 

FAX COVER SHEET

Date sent־ ^^ Time sent:* No. of Pages (incl. cover): ^

To: From:

Organization:

Phone Number Piione Number 212 532 2360

Fax Number: O//- %3ך Fax Number 212

COMMENTS:
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COUNCIL FOR INITIATIVES 
IN 

JEWISH EDUCATION 

FAX COVER SHEET 
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Date sent ~/,;..o/?tl-· Time sent:· 

To: ~/71"~ ~c>/ 

Organization: 

No. of Pages (incl. cover): .J 

From: rj. -fl~~ 

Phone Number: 

Fax Number: o I I - 9 7 o1. oZ. - ~ I, o< - f .3 7 

COMMENTS: 

Phone Number: 212 532 2360 

Fax Number: 212 532 2646 
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 
15 East 2 6th Street 

New York, New York 10010

M E M O R A N D U M

TO: Seymour Fox

FROM: ADH

DATE: June 20, 1994

RE: Last week's meeting with CJF-CIJE-JESNA

I am sending you the first draft which Jon Woocher and I have 
developed following our meeting in New York last week. The 
document is a faithful representation of our meeting and I think 
marks significant progress in this area. I have asked Abby to let 
you know where Woocher is staying in Jerusalem and I think that it 
would be very useful if you invited him in and briefed him 
[circumspectly, of course] about the most recent developments in 
senior personnel.

I do not want Woocher to know that you know about the meeting 
in New York or about the existence of this document. It will be 
interesting to see whether he volunteers any of this information. 
I know that Abby is trying to arrange a telephone conversation 
between us. I have several things which I want to discuss with 
you. Look forward to talking with you soon.

Alan

P.S. Please show this to Annette but do not distribute it to anyone 
else

JUN. -20' 94(MON) 11:09 C. I. J.E. TEL:532 2646 

TO: 

FROM: 

DATE: 

RE: 

COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 
15 East 26th Street 

New York, New York 10010 

~ E M o R A N D U M 

Seymour Fox 

ADH 

June 20, 1994 

Last week's meeting with CJF-CIJE-JESNA 

P. 002 

I am sending you the first draft which Jon Woocher and I have 
developed following our meeting in New York last week. The 
document is a faithful representation of our meeting and I think 
marks significant progress in this area. I have asked Abby to let 
you know where Woocher is stay i ng in Jerusalem and I think that it 
would be ver.1 useful if you invited him in and briefed him 
[circumspect~.y, of course] about the most recent developments in 
senior personnel .. 

I do not want Woocher to know that y:Q.y know about the meeting 
in New York or about the existence of this document. It will be 
interesting to see whether he volunteers any of this information, 
I know that .Abby is trying to arrange a telephone conversation 
between us. I have several things which I want to discuss with 
you. Look forward to talking with you soon. 

Alan 

P.S. Please show this to Annette but do not distribute it to anyone 
else 
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The issue of Jewish continuity and Jewish education for Jewish 
continuity is, today, at the heart of the communal priorities of 
most ־ if not all ־ North American Jewish communities.

I. BASIC .Agpmgg

THE COUNCIL OP JEWISH FEDERATIONS major mission is to serve 
the Federation movement and provide local Federation lay and 
professional leadership with resources/ thinking and 
networking which will enhance the ability of those 
communities to fulfill their own communal objectives and 
priorities.

THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION (CIJE) is a 
continental organization created to provide the North 
American Jewish community with a planful strategic design 
for systemic change of Jewish education through building the 
profession of Jewish education, mobilizing continental 
leadership for Jewish education and developing & meaningful 
research program.

CIJE is a hothouse for developing and then disseminating 
state-of-the-art innovation for Jewish education and Jewish 
continuity in North America.

CIJE develops, tests, monitors and disseminates new models 
and approaches to personnel development and community 
organization for both formal and informal Jewish education.

CIJE engages in specific content areas which undergird all 
Jewish education ־ an example is the Goals Project which 
will help community leadership to develop and think through 
institutional and community visions of Jewish education.
The Best Practices project documents outstanding practice 
throughout North American Jewish education (supplementary 
schools, day schools, JCC's, camping, early childhood, etc.} 
as a basis for developing new models for upgrading and 
 ov±tolls lug inati friit■ i nnn at the local level. The־1
Monitoring, Evaluation and Feedback project has created, in 
three communities, a paradigm for formative and summative 
evaluation of Jewish educational intervention in a 
community. The Personnel Project has produced a design for 
a community-wide personnel project which moves from research 
(a diagnostic profile of a community's educators) through 
policy analysis to a comprehensive action plan for improving 
Jewish educational personnel in a community.

APR 07 ·~ 12: 13· MAND£1... INST. ISRAEL 972 2 6199511 ~~'::f( c ~ bl~':r.:>l 

'1'JII Gell-C+,II INfIONSRIP 

The iaaue of Jewish continuity and Jewish educaticn for Jewish 
continuity is, today, at the heart of the communal priorities of 
moat - if no~ all - North American Jewish communities. 

I. IAl+C MPBQM:B 

THI COtJNC::CL OP JBW%BB PIDIRATIONB major miasion is to serve 
the Federation movement and provide looal Pederation lay and 
professional leadership with resource■, thinking and 
networking which will enhance the ability cf tho■e 
communities to fulfill their own Qomm~n•l objective, and 
prioritie■, 

nm COUNCIL J'OR. INITIATIVII IN JlilWJ:IB JU>UCATXOH (C::CJK) is a 
continental organization created to provide the North 
American Jewish community with a planful 1trategic design 
for ay■temic change of Jewish education through building the 
profession of Jewiah education, mobilizing continental 
leaderahip for Jewish education and developinq a meaningful 
research proeram. 

CIJ! is a hothouse for developing and then di■aeminating 
state-of-the-art innovation for Jewish education and Jewish 
continuity in North America . . 
CIJE develops, tests , monitors and disseminates new models 
and a~proachea to personnel development and community 
organization for both formal and informal Jewi■h education. 

CIJI engages in specific content areas which undergird all 
Jewish education - an example is the Goals Project which 
will help community leadership to develop and think through 
institutional and community vi1ions of Jewi1h education. 
The Beat fractices project documents out1tanding practice 
throughout North American Jewi■h education (1~pplementary 
schools, day school■, JCC'a, camping, early childhood, et0, ) 
as a ba■is for developing new medal• for upgrading and 
i:ovi.~~1.i.ai~ in■td t:-1,~ 1 nT'l11 at the local level. Th• 
Monitoring, !valuation and Feedback project has created, 1n 
three communities, a paradigm for formative and aummative 
evaluacion of Jewish aducational intervention in a 
comm~nity, The PersoMel Project ha• produced a deai~ tor 
a community-wide per■onnal project which moves from re■aarch 
(a diagnostic protile of• community's educatcra) throu;h 
policy analysis to a comprehen■ive action plan for improving 
Jewish educational personnel in a community, 
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ClJE works with local communities, from three selected lead 
communities to additional communities who wish to commit 
themselves to meaningful systemic change. At tha 
continental level CIJE will engage the denominational 
training institutions and other Jewish and general centers 
of excellence to provide expert support in its projects. A 
continental strategy for change also includes helping 
selected existing institutions build tha capacity for new 
initiatives in recruitment and training of formal and 
informal educators and in providing that expert support to 
local communities.

CIJE sees its mission as helping generate community-based 
and continental lay "champions" for Jewish education who 
will lead the process of radically elevating the priority of 
Jewish education and its support in the North American 
Jewish community.

TBS JEWISH EDUCATION SERVICES־ OF NORTH AMERICA (JESNA)
provides ongoing support and service to the formal Jewish 
educational system of North America. JESNA׳s mandate is to 
service all communities within the framework of its 
available resources. JESNA'a activities range from 
personnel placement and data gathering to consultation to 
communities and institutions. JESNA creates opportunities 
for networking and sharing of information and expertise in 
£oarm«1 Jowioh educstinn and serves as a resource to the 
Federation movement.

T»E JEWISH COMMUNITY CENTERS 07 AMERICA (JCAA) and Other 
national organizations provide consultation and support to 
the network of informal education in Jewish communities.

TOWARDS THE FUTURE

Commission on Jewish Education in North America and the 1990 
National Jewish Population Study have together catapulted 
Jewish continuity and Jewish education for a meaningful 
Jewish continuity into the center of the local and national 
communal agenda. The present CJF Commission on Jewish 
Identity and Continuity must be understood within that 
emerging context. CJF needs to be an active player, 
facilitator and catalyst in this process.

CJF ie uniquely positioned to be able to ensure that an 
ever-increasing number of communities re-examine their 
formal and informal Jewish educational systems and engage in 
a community-wide process of significantly raising the

- 2 -

CIJi works with lccal communities, from three selected lead 
communities to additional communities who wi■h to commit 
themaelves to meaningful systemic change. At tha 
continental level CIJE will engage the denominational 
training in■titutions and other Jewish and general centers 
of ex~ellence to provide expert support in its projects. A 
continental strategy for change also include, helping 
&elected existing inetitutions build the capacity for new 
initiatives in recruitment and trainin; of :ormal and 
infonnal educate%& and in providing that expert aupport to 
lccal communitiea. 

CIJE see■ it ■ miseion aa helping generate community-baaed 
and continental lay "champions" tor Jewish education who 
will lead the proceas of radically elevating th• priority of 
Jewish education and its support in the North American 
Jewi■h community. 

'f'D JZW%SR BJ)'Q'CATIOK &IRV%CBs·o, NOR'l'B »ma?CA (J38WA) 
provid@1 ongoing aupport and service to the formal Jewi■h 
educational sy■tem of North America. JESNA'• mandate is to 
service all communities within the framework of its 
available resources. JESNA'a activitie~ range from 
per■onnel placement and data gathering to consultation to 
communities and institutions. JiSNA creates opportunities 
for networking and sharing of information and experti1e in 
!o~-m•l Jowiah ed~~~~inM ~nd aerves a■ a resource to the 
Federation movement. 

'111• JJ:WIBH COMNtJNI'l'Y CEN':IRS 01 AMERICA (JC.AA) and other 
national or~anization■ provide consultation and aupport to 
the network ot informal education in Jewish communitiea. 

Commis■ion on Jewi■h Education in North America and the 1990 
National Jewiah Population Study have together catapult•d 
Jewish continuity and Jewish education for a meanin;ful 
Jewiah continuity into the center of the local and national 
communal agenda. The present CJF Commi■■ion on Jewi■h 
Identity and Continuity must be ~nder■tocd within that 
emerging context. CJF needs to be an active player, 
!acilitator and catalyst in tbis procasa. 

c~P is uniquely poeitioned to be able to ena~r• that an 
ever-increaaing number of oomm~ities re-examine tneir 
formal and informal Jawish educational ay■tems and en9aga in 
a community-wide procea■ of significantly raisin; the 
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quality of Jewish education in those communities, often by 
restructuring. At the same time, ongoing needs cannot be 
ignored.

CIJE is developing - with an ever-growing number of 
"essential" communities ־ new models of personnel 
development, mobilization of lay leadership, areas of 
concent and research. These models span the formal/informal 
divide and need to be grown in carefully monitored 
"hothouse" environments. After careful nurturing, the 
ingredients of systemic change will need to be shared with 
the entire North American Jewish community.

CIJE wishes to seek ways to facilitate and enhance the 
mission of JESNA in strengthening its own capabilities. CJF 
should see CIJE as a major partner in the joint enterprise 
of leading the North American Jewish community towards 
meaningful Jewish continuity. CJF should look to CIJE for 
new initiatives in Jewish education, for pretesting new 
undertakings, for optimal utilization of the GA and for 
continental strategic planning. CJF should foster the all- 
important process of mobilizing communities and the North 
American Jewish leadership for Jewish education and Jewish 
continuity by, among other things, disseminating the 
emerging story of CIJE'8 work.

This model, which places CIJE at the center of CJF's mission 
in Jewish continuity, with JESNA and JCCA as providers of 
constantly enriched service to communities, should be a 
major recommendation of the present Commission and enable it 
to move to a CJF committee which will constantly review and 
monitor the process described here.
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quality of Jewish education in those communitie■, often by 
restructuring. At the same time, ongoing needs cannot be 
ignored, 

CIJE ia developing• with an ever-growing number of 
"essential" communities - new models ot personnel 
development, mobilization of lay leadership, areas of 
content and resear~h. The■e models span the formal/informal 
divide and need to be grown in carefully monitored 
"hothouse" environments. After careful nurturing, the 
ingredients cf systemic change will need tc be shared with 
the entire North American Jewish community. 

CIJE wishes to ■eek ways to faci1itato and enhance the 
misaion of J!SNA in strengthening it■ own capabilities, CJF 
■hould see CIJE aa a major partner in the joint anterpri ■e 
of leading the North American Jewish community towards 
meaningful Jewiah continuity·. CJF ehould look to CIJI for 
new initiatives in Jewish education, for pretesting new 
undertakings, for optimal utilization of the QA and for 
continental strategio pl annin~. CJF should !oater the all
i mportant process of mobilizing communitiea and the North 
American Jewi ah leeaderahip for Jewish ■ducation and Jawiah 
continuity by, among oth■r things, disaeminating the 
emerging etory of CIJ!: ' a work . 

Thia model, wnieh placei CIJ! at the ~ent •~ of CJF' ■ m1■aion 
in Jewish oont inuity, with JESNA and JCCA a■ providers of 
constantly enriched service to communitiea, abould be a 
major recommendation of the present Commia■ion and eniib1e it 
to move to a CJP committee which will conatantly review and 
monitor the process described here , 

II. N!X'l' ,ms 
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Dear Alan,

Attached for your information.

With best regards.

Sincerely, 

Seymour Fox
)

Mand el Institute 
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Facsimile Transmission 
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Alan Hoffman - Guest Mayflower Hotel 11.4.94 

Date: -----------------
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Seymour Fox 
---------------

cqx Number: -------------

Dear Alan, 

Attached for your information. 

With best regards. 

Sincerely, 

-_....._,,, 
Seymour Fox 

... 

No. Pages: ---------
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With best regards.

Sincerely,

Mandel Institute 

Tel: 972-2- (p Gi J-°8 ~ 'J../7-

Fax: 972-2- 6G~- 8 a~ 
Facsimile Transmission 

Morton L. Mandel 
To: -----------------
From: 

Seymour Fox 
----------------

r:ax Number: -------------

Dear Mort, 

11.4. 94 
Date: ------------

No. Pages: -_ .. 
----------

Here are the results of my meeting with Alan. Look forward to discussing 
the topic with you and Alan. 

Will report on my meetings with Gutfreund and Brandes tomorrow. 

With best regards. 

Sincerely, 
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COUNCIL FOR INITIATIVES 
IN JEWISH EDUCATION

P.O .B ox 94553, Cleveland, Ohio 44101 
Phone: (216) 391 -1 8 5 2  o Fax: (216) 391 -5 4 3 0

TO: Friends of CIJE

FROM: Alan D. Hoffmann

DATE: January 24, 1994

SUBJECT: CIJE NEW YORK OFFICE

I am pleased to inform you that a satellite office of CIJE has 
now been established in New York and will serve as the home base 
for CIJE Program Officers, Gail Dorph, and Barry Holtz, as well 
as being a frequent stopping off point for me.

Mail can be sent to the New York staff at the following address:

15 E. 26th Street 
New York, NY 10010-1579

Telephone: 212-532-2360
Fax: 212-532-2646

Chair

Morton Mandel

Vice Chairs 
Billie Gold 
Matthew Maryles 
Lester Pollack 
Maynard Wishner

Honorary Chair 
Max Fisher

Board
David Arnow 
Daniel Bader 
Mandell Berman 
Charles Bronfman 
Gerald Cohen 
John Colman 
Maurice Corson 
Susan Crown 
Jay Davis 
Irwin Field 
Charles Goodman 
Alfred Gottschalk 
Neil Greenbaum 
Thomas Hausdorff 
David Hirschhom 
Gershon Kekst 
Henry Koschitzky 
Mark Lainer 
Norman Lamm 
Marvin Lender 
Norman Lipoff 
Seymour Martin Upset 
Florence Melton 
Melvin Merians 
Charles Ratner 
Esther Leah Ritz 
Richard Scheuer 
Ismar Schorsch 
David Teutsch 
Isadore Twersky 
Bennett Yanowitz

Executive Director 
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CIJE NEW YORK OFFICE 

I am pleased to inform you that a satellite office of CIJE has 
now been established in New York and will serve as the home base 
for CIJE Program Officers, Gail Dorph, and Barry Holtz, as well 
as being a frequent stopping off point for me. 

Mail can be sent to the New York staff at the following address: 

15 E. 26th Street 
New York, NY 10010-15·79 

Telephone: 
Fax: 

212-532-2:360 
212-532-2646 



Towards a Lead. Community Plan for Personnel

AGENDA

G. A. Montreal 

Tuesday - Wednesday, November 16 17 ־

Tuesday. November 16

Introductory Remarks Alan Hoffmann

Community Updates
Discussion: 10 minutes per community 

Projected First year Outcomes in Personnel

A. Critical Path to Developing Individual Lead Barry Holtz
Community Personnel Plan

B. Analytic Potential of Educators Survey Ellen Goldring

C. Discussion

Engaging Community in Discussing Educators Alan Hoffmann
Survey and Implications

A. Introductory Remarks

B. Presentation

C. Discussion

Wednesday. November 17 

Preparing a Lead Community Personnel Action Plan Gail Dorph

Exercise: A First Cut Personnel Action Plan in our Community 

Discussion

Next Steps and Concluding Remarks Alan Hoffmann

I.

II.

III.

IV.

V.

VI.

I. 

Towards a Lead Community Plan for Personnel 

AGENDA 

G. A. Montreal 

Tuesday - Wednesday, November 16 - 17 

Tuesday, November 16 

Introductory Remarks Alan Hoffmann 

II . Community Updates 
Discussion: 10 minutes per community 

III. Projected First year Outcomes in Personnel 

IV . 

V. 

A. Critical Path to Developing Individual Lead 
Community Personnel Plan 

B. Analytic Potential of Educators Survey 

C. Discussion 

Engaging Coilllllunity in Discussing Educators 
Survey and Implications 

A. Introductory Remarks 

B. Presentation 

C. Discussion 

Yednesdav, November 17 

Preparing a Lead Community Personnel Action Plan 

Barry Holtz 

Ellen Goldring 

Alan Hoffmann 

Gail Dorph 

Exercise: A First Cut Personnel Action Plan in our Community 

Discussion 

VI. Next Steps and Concluding Remarks Alan Hoffmann 



Lead Community Seminar —  Exercise II (Tuesday Evening) 

Community Mobilization Exercise for Discussing Data

For discussion by community teams:

As you discuss the three different kinds of data reports on
personnel which you will have available, think about the following
issues for each:

With whom will each of these reports be discussed?

Who will facilitate these discussions (need not be 
same for every group)?

When will discussion take place?

What will be the results of the discussion?

What will happen to the results? How will they be
fed into other discussions held by other
groups?

By what mechanism will all these conversations be 
pulled together— deepened, enriched?

How will communal consensus be reached such that
stakeholders feel that they have been part of 
the process and part of the whole?

Lead Community Seminar -- Exercise II (Tuesday Eve ning ) 

Community Mobilization Exercis e for Discussing Data 

For discussion by community teams : 

As you discuss the three different kinds of data reports o n 
personnel which you will have available, think about t he following 
issues for each: 

With whom will each of these reports be discussed? 

Who will facilitate these discu ssions (need not be 
same for every group)? 

When will discussi on take place? 

What will be the results of the discussion? 

What will happen to the results? How will they be 
fed into other discussions held by other 
groups? 

By what mechanism will all these conversations be 
pulled together--deepened, enriched? 

How will communal consensus be reached such that 
stakeholders feel that they have been part of 
the process and part of the whole? 



PARTICIPANTS LEAD COMMUNTIES SEMINAR

Montreal November 16 - 17, 1993

Jane Gellman 
3535 N. Summit 
Milwaukee, WI 53211 
Phone:414-963-9196 
FAX:

Ellen Goldring 
Vanderbilt University 
Box 514
Nashville, TN 37203 
Phone: 615-322-8037 
FAX: 615-343-7094

Roberta Goodman 
149 Nautilus Drive 
Madison, WI 53705 
Phone: 608-231-3534 
FAX: 608-231-6844

Michal Hillman 
2898 Sequoyah Drive NW 
Atlanta, GA 30327 
Phone: 404-351-5816 
FAX:

Stephen H. Hoffman
Jewish Community Federation of Cleveland 
1750 Euclid Ave.
Cleveland, OH 44115 
Phone: 216-566-9200 
FAX: 216-566-9084

Alan Hoffmann 
CIJE
P. 0. Box 94553 
Cleveland, OH) 44101 
Phone: 216-391-1852 
FAX: 216-391-5430

Barry Holtz
299 Riverside Drive, 4B 
New York, NY 10025 
Phone: 212-864-3529 
FAX: 212-864-6622

Janice Alper
Jewish Educational Services 
1745 Peachtree Road, NE 
Atlanta, GA 30309 
Phone: 404-873-1248 
FAX:

Lauren Azoulai
Atlanta Jewish Federation
1753 Peachtree Road, N.E.
Atlanta, GA 30309 
Phone: 404-873-1661 
FAX: 404-874-7043

Chaim Botwinick
Board of Jewish Education of Baltimore 
5800 Park Heights Ave.
Baltimore, MD 21215 
Phone: 410-578-6943 
FAX: 410-466-1727

Ruth Cohen
Milwaukee Jewish Federation 
1360 North Prospect Ave.
Milwaukee, WI 53202 
Phone: 414-271-8338 
FAX: 414-271-7081

Gail Dorph
588 West End Ave.
Apt. 2-A
New York, NY 10024 
Phone: 212-769-0725 
FAX: 212-769-0746

Genine Fidler 
8009 Melody Lane 
Baltimore, MD 21208
Phone: h. 410-484-3256, w. 410-358-4934 
FAX:

Darrell Friedman
THE ASSOCIATED
101 West Mount Royal Ave.
Baltimore, MD 21201 
Phone: 410-727-4828 
FAX: 410-752-1177
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Virginia Levi 
CIJE
P. 0. Box 94553 
Cleveland, OH 44101 
Phone: 216-391-1852 
FAX: 216-391-5430

Marshall Levin
The ASSOCIATED
101 West Mount Royal Ave.
Baltimore, MD 21201-5781
Phone: 410-727-4828
FAX: 410-752-1177

Howard Neistein 
Milwaukee Jewish Federation 
1360 North Prospect Ave. 
Milwaukee, WI 53202 
Phone: 414-271-8338 
FAX: 414-271-7081

David I. Samat 
Atlanta Jewish Federation 
1753 Peachtree Road, N. E. 
Atlanta, GA 30309 
Phone: 404-873-1661 
FAX: 404-874-7043

William Schatten
3865 Parian Ridge Road N.W.
Atlanta, GA 30327-3027
Phone: 404-233-8246
FAX:

Louise Stein
2510 West Dean Road
Milwaukee, WI 53217
Phone:414-352-3140
FAX:

Julie Tammivaara 
58 Penny Lane 
Baltimore, MD 21209 
Phone: 410-653-4648 
FAX: 410-653-3727
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Tot V irg in ia  F. Levi
CIJE c /0  Parkwood C orporation, Cleveland

Froaii John C. Col man ׳,4׳ ^ ^

D ate 1 June 17 , 1994

S u b ject:  GOALS 6EMZNAR, Jerusalem
CZJ£ S te e rin g  Committee

G1 nnyj

Reawtoer th e  d e f in i t io n  o f Mixed Emotions? {The fe e lin g  when your m o th er-in - 
law d riv e s  your C a d illa c  over the cl I f f . )

So, w ith  re lu c ta n c e , p lease  note th a t  I  have f in a l ly  concluded th a t  I  should 
n o t tra v e l to  I s r a e l  1n m id-July fo r  th e  Qoals Seminar. In major p a r t  th a t  
r e s u l t s  from th e  d isc u ss io n  w ith Kraar and S tein  th is  morning about th e  CJF 
e x ecu tiv e  Development Program. We a re  nsitring some good progress; th u s , 1 t  has 
becone very d e s ira b le  fo r  me to  a tte n d  th e  CJP Executive C oa»1ttee meeting 
scheduled fo r  Ju ly  13 and 1 4 . . . .

P le a se  convey my re g re ts  to  A lan, A nnette! Danny and th e  o th e rs  fo r  the
I n v i ta t io n  and th e  proposed a d d itio n a l d iscu ssio n s about th e  Mandel I n s t i t u t e .
I  w ill have to  take a ra in  check on th a t  one I

\
Q uestioni i s  th e re  s t i l l  to  be a  meeting o f the cue S te e rin g  Committee on N
F rid a y , September 2 3 , in  New York? I  had th a t  p o s s ib i l i ty  p e n c ille d  In to  th e  
d a te  book. However, th e  re c e n t memo from MLM to  th e  CIJE Board is  s i l e n t  on 
th a t  d a te  and Im p lies th a t  th e  next meeting o f the  S te e rin g  C ounlttee  i s  t o  be 
c o n cu rren t w ith  th e  Board and o th e r  com nittee m eetings on October 5 and 6 . I t
would h elp  to  know, whether th e  9 /23  date 1s on o r  o f f .

JUN.  �

see you Monday. Thanks again f o r  your p a tien ce!
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Date• 

MJ.ct: 

G1n")'i 

June 17, l!M>4 

GOALS SEJUNAR. Jerusa1e• 
CI.:IE Ste11"'i ng carn1 ttee 

J-Zld-3Bl-H11D 

RUIGlbeY" the def1n1t1cn of Nf ;cad Ell0t1on1'1 (The teal 1ng When your mther--1n-
1ow dr1ves your ~111ac ovel'" the c11ff.) 

So• v1 th !"I 1 uctance , p 1 ease not• that I have fi na 11 y eerie 1 uded that I shoo 1 d 
ncrt trave1 ta Isreal in mid-Ju1y for the Qoals Se1n1nar. In raajor part. that 
!"'eSU1ts from Ute discussion wtth Kr1ar 1111d itein t.h1s mominQ about the CJF 
bec:Yt1va Deve1opi11ent Progru. We are matctng so.a goad progress; thus, 1t has 
become very daa1rab1e for me to attend the CJF Exec.utiva Coalll1ttee lllfft1r,g 
SCneclU.led for "'-'lY l3 and 14 • ••• 

Pleue convey~ ~rets to Alan. Annette. DaMy and the others for the 
invitation and the p1ropc1ed add1tfona1 d1&cuss1ons about the Mandel Inst.ftute. 
1 wi11 have to take a t1l1n check on that onel 

()J•s'tion1 1s there st111 to b'l a. flllet1-.,g of the CIJI! Steering CQllll11tte1 on 
Fl"1da~. Septembar 23. 1n New York? I had that possib1lit)I penc:111ea into th1 
date .book, tfowev•r• the recent -~ fro111 NLM tc the CIJE Boal"'CI 1 s silent on 
that date Ind impHes tha\ tht nelCt teetfn; of the steenng Co111111ttee 1 s to be 
ccncurr,:nt with the Board and other conntttee meting& on October 6 and G. It 
wu1d help to Jcnow. whether the 9/23 date 11 on OI' cff. 
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