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NOTES FROM MEETING ON THE CIJE
HELD DECEMBER 16, 1993

Participamts:: MLM, ADH, AH, SF & SW

First iteam om the aggenda — UPpdéee

ADH reported that the mew feam iis inn plagee foor 4 meonths now aandl
basically four important thimgs have happened:

The transfer of tihe bodtom off tihe accumullated Kaowledige amd
exportise that startied im New York iss albhmostt flwllyy compileted. MW
raised the questiom whether there were stillll loose ends from the
time of Shwlamith Elster or Jack Ukeles, wiich are yet to be
picked uwp; the amswer of ADH was negative.

ADH mmmntioned howewer that with regard to the Goals Project, itt
is not %/et fully im that category and here is an area ere the
Wandel Institwte wiill assume leadershiip..

Dezlimg with the negative positiom of the CIJE im the Lead
Commumi tii es:

The role of ftihe new tteam hes beem to stop tihe megdtive ffeellings
im the Lead Cwmmunities @nd that hasbéerendafmewiththssegesssinin
the 3 Lead C(Comummuriitéss. MM reenerkledd tbldt aa 106t hlass Huppemed
glwr{%_r_mg; the first wemar ecwmen thboaghh thbeece wawere s some meagative
eeli ngs:

a. We weme mis—dineotbed amdl mis—quitésd by people wham we
considered as frieards; and therefore

b. MM suggestedd we Stowltdd publishh a Hookk incdliddigg thiee
mistakes of the finst year — such as Fedkeratiam execs preventing
the CIJE fraom access to their lay constitwemcy and dpreventh‘ng tihe
CIJE froom imfermaticom im the commmontties an servimg; as
gatekeepers to keep people im the lay and educatiomal community
im their commnntties im their community.

The Clevelamd mneetimg im May was a cornerstmme that enabled
future progress im that area. Today, Dave Sarnat fram Atlamta is
imterwieawimg Stewe Chewing for Atlamta and Milwaukee has
expressed gratitiudie for the quallity of support giwem by the CIJE..
The CIJE has establisdted itself as a trwe partner to the locall
commupntties and one can say that the CIJE is at the peint that it
should have been at square one.

The CIJE has created a comagpiusdlizatiam on how te re-emgage the
lay comstituemcy of the CIJE im the work of the CIJE. The generall
XXX 1994 Steernim?; Commiittee is goimg to be a mjor step im the
comgaretizatioon of that aspect.



Each of those 3 iteims has become a fulll agenda and what willl
E‘ngép en with each of them wiill be decidiedi by ittss own board amd

I mwke sure that it has its own nomms of what we callbat
comtemts, scope and quaallity..

LM suﬂgested that the CIJE should try to get as much as possiblle
fram the Wamdel Institwte. This is a resource the CIJE has taodiay
wmihich wesan''t awaiilable im the past. Beyond the Meltom Centre and
all the other orgamizatioms, the CIJE has today am imstitiutte off
tramendous quality and it could be helpfull im 4 major areas whiah
are:

a. Wacoro strateqy;

b. Speciad | pnojpetss

c. Qualityy control;; andd _

dl: MYP — management mampower plannimg..

MM ssugepasted that thee YOO rmaatiomal bheam — there iis andther

layer of the Mamdel Institwte that has to be imstittutesi — the
passitiomimg of the MWamdel Institwte has to be a t@m prn@rn for

the CLIBE, ifit has to bke aathiewed by coovsseTsus orced
COMSEensus. The Memdel Institwte should talke specnaﬂ prog’ecm
autiits and MWP (and addressed the issuwe of what cam the Mandel

Imstitute do to emable the CIJE to bwild fireepoower — SF)..

}clﬁ Mms design is wontkerful and congruent witth the missioon ef
e i,

2. The Mandiel Institute will help the CIJJIE and they wilh help
ws know what 1s really doimg im Neorth Ameri¢

Item 2 on the Agenda — January 4th, 1994 Steering Committee
M.@.:

A Total visiom: where do we want the CIJE to be,, what do we
want it to be lilke down the road (3, 5 andl é@ars)ﬁ Thait
reflects what iis it we waant ti® ) ﬁhhl§ iis fior

for thheNndNarhMeerican Jewish cominily. That dogument mﬂ Hhao/@
to e reviewed periodically. Sueh a document may take a lorg time
to be produced, but {ts impertance cannet be underestimated.

SF: Mere are some suggestions te Alam im that respeet::

A, There are people im the U.S. that you respect.. I suggest tQ
each of you then and ask them what é@un@yt e ClJE de. %

B, Whet are the ethers visiuns, sueh as JESNA, CAJE, Meltom,
JT§S — pegple like §@<9Mf,, ete.,

Me cam't do it all ourselves. We ni@y want t@ ask an@th@?
JESNA te do meniterimg, @vmuagm and feedbaek:: 2 Center
for nnW@fcwn, oF the Cemt oF Evaluati ag& fB aﬂ £1%. A%hg
matter of policy, we should ala eurselves only defensively,, wha
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we cam't fimd others to do with the stamdardis and quality we
expect.

SF: Wiith regards to the CIJE im 5 years and what could ittt be: On
the basis of a document prepared im December 1990 for tihe Mandel
Imsttitute, we are today where we are. Such a document willl have
an impact on the foundatioms that wiill have te understamdi why
they showld get imvolwed. The same holds trmwe for people sudh as
@ershon Kekst or Ismar Shorsch and for the traimivg imstitutidoorss..

AH: Let ADH produce a paper that wiill confiirrm or comtradict the 5
reconmeenddtions for the CIJE, e.g. researath —-- what would have
ihappened ihad we gone fulll blast im that dimrectioon.

The issue of systemic change.
SF: For January 4th —

@, Your gnospp its steattigg ffoom zaxog
. Camperss wonkk stowitd e diore;; ) _

c. IIfthae 55 reegmmendationsswiill]l lbe implememted, what wiill the
CIJE lbokk lTkee.

MM reiterated the principlie of not doimg what could be domne
elsewhere.

SF suggested the Melton Cemter im New York that has a budget but
mo [Dr@gram, and no staff. The CIJE shouldi ask what it wants to
sel! them in order to have them leok good. For example, we could
sel i them something like Danny Pekarsky..

SF@t_stmssedi the importance for the CIJE t® have an academic
patima.

ADH asked to go back to the secend peint raissxdl by AH, regarding
systennic change.

WLM expressed his nervousness about lavigihing our blaed about
these 3 parficular lead communities. The CIJE made a miistake Jb%
givimg, on the concept of 23 to 3. At the present time, the CI
wiill see wiat 1t could get im the best conditions with these 3
communities for a given amount of time. However, at the same
time, 1t ought to see what are other communities that ecould
become part of the loop and eventually these new commmunities willl
e in while some of the current lead commmunities nay be out.

ADH: The CIJE ought te create an arema that drives itts visioon. Im
fact, the lead commupntties are the place where the CIJE could
comstamttly cheek its visiom. E.g., fioom what Mark Guryis leanmad
in Clevelamd we kpew about the peed for a eenter for evaluatiagh.
The same helds trwe for the Principals Center and other sueh

exampkes.

AH:  The persennel survey cam lead Us t@ a majer natiomal
breakthrough. We didn't knew if it wowld werk; we didp't kaew iff
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the teachers wowld have barked or not and the fact that it worlked
gives us the hope for a major natiomal breaktthmoougih..

MM migkes the assumptiom that we can do both, i.e.. workinmg witth

the lead commuonities and explorimg other commuunities that could
join.

SF raised the questiom -- how mot to bet the busimess.. Suggestadi
that if we assess each lead commurity and get a report om each,,
it would do one part of what we ought to do. On tihe other hand,
we could adopt de facte some new commuomities without announciimg
it to amybody formallly that they are lead communities.. Thus,, that
is what cowld happen withh regard to Clewvelandl or Bostam.

Mow supposing we win on all the fronts. Wé would get 30% back of
our investment; homerer, let's contimuwe to suppose that iff by
woorking mationallly on one issue, such as personnel, we would get
®0% to our investment. At that point we mwayggo aom difféeesrit
options: work emormously with personmel, and minimally witth some
lead commmuonities and then decide wiich are these communities —
Boston or some of the current ones, etc.

MLK: Time is runnimg out on us when some of ocourbest firéodss fleel
that we do well vertically with rigidi commuonities, but litttiee or
very littlle im temms of the natiomal pictwre. Such feeliirvgs bhave
lbeen expressed by people such as Billly Geold.

MM stressed he wamts to change the CIJE image with regard to the
re1atﬁoo|€1shlina of the natiomal pictwre wersus thiee 3 Tlead
communi ties.

In order to do so, varieus committees have beem set. They are:
@, persommed |
b, comtinental program:;

€. comunity develepment; and
d. researeh.

AH agreed that the CIJE showld address this issue immeediately..
SF: The issue is hew to change the nature of the teaching bedy im
North Ameeriea. Ne have te shape, we could shape the agenda eof
sone impnrtant orgamizatioms sueh as:

a The 3 rabthinieal conferences;
. The 3 educational conferences: The G.A.,, JESNA, CIF, ete.

W& could be helped by pesple sueh as Twersky, Shulman, ete.

MM suggested to work on twe fromnts:

1. Suprerficial, preducing a bfg@hur@ R whdwtihe GIE iis, its
Wk, ks a;mg its gomls are; an

2. SeFiQus and Impressive werk whieh wivill eome eut &f the
work @? the 4 @@mﬁt@ﬁé@rmm\fn are EHFFEMMH%E-.

4



SF: The power of workimg on those 2 ffoorks shboltdd mott bhe
untierestimated. We have to get a report on the activittiess off tthe
CIJE in the Harvard Eduwcationall Review and some other important
edwwational journals on the concept of dhamge in the Jéwisizh
conmmouhities. In the Jewish commourity in NBptth AAoverdeg, ass sedt
through the work of the CIJE. Wé could have a similar topic on
the agenda of the ERA.

MM suggested a series of seminars on the work of the CIJE for
lay leadership.

ADH: If wenego ahead, iff thee CURE goess akdachd wwith tthe GGedlks
Semimar andndwe ddo jitt a@@aim in Hartiaryaocd 6tabfanflordinthheyiwieter -
Il-”‘{hen we wiill have made a sulbstamtial step forward im tenms of

SF suggested that Steve Hoffman could calll a meetimg for the 10
top federatiaom execs and that MLM could appear before them and
tell them the story of the CIJE. A date that was suggested for
such a meeting — Aprill 18th, 1994 at night.

Iteam 2B on the Agenda — The Annual Waorkplam for 1994 was
baassiig:a]llw dealt with im temms of the total visioon spokem about
earlier.

Itam 2C—-theh eSbeerinign gCOmmiIttae ewas sspalcdrenaladote @akikirer.

Iteam 2D —-—ttie BBaadd aand Mtss Commiittesss: ThHee 4 coamitittegs aare:
personmel, chairedi by MLM, staffeedl by Gaill Derph; community
development, chaired by Chuck Ratner, staffiedi by Alam Hoffimanmn;;
comtiment program, chaired by Johm Coleman, staffiedd by Barry
Kolltz; research, chaired by Esther Leah Ritz and staffieedi by Adam
Gamoran. Each committee willl develop its work assignment which
are comsistent with the CIJE capacity; they willl have te develap
their own mission statement. MM mentiomed he would like to get
out of the CIJE as soon as practical; will have to remaim mainly
until the work with the foundatiems is set.

SF suggested to appwint Chuck Ratner as Vice-Chair of the CIJE
for a smowther transititon.

XXX a list == it was suggested that a liist of the major denors
should be establisdtedi and suggestioms regardimg people witth whom
t% wmr’lé For example: Hirshhorm for the U,S.; Bader for Israel;;
etc. etc.

Item 2X on the Agenda — Camper Sfysliegm:: It was suggested to
change the name fram *Camper system” teo "Partperships.™ A
strong suggestiom was mede to re-emphasize the relatipanship with
Esther Leah Ritz. MM wiilll meet her for breakfast durimg the
MWande! Institute fortttcamimg beard meeting.

Item 2F — XXX: Owgstandimg leaders, outstamdimg means.



[tem 3 oontiee Agendl =~ lleadd Commumiitiess wass aoowareeld .
Item 4 — Froom 3 too Z3B was coveresd.

tem 5 -—= Hiumdlmissi;riqg: Thee naamss thbhdwewe rmemdigriexhedn iadddtd dohion

to the wress wn the llist weere: ClwarlesBBoofniaan , SGsamnClownn, tihe

Meyerimof family, the Awihai Foumdiztion, Zalman, Davidi Armaw, Billl

mmm, Tim ousatiorf, Floremce Melton, Lester Pollleagk and Marvim
.

The mext item on the agenda -- The Goals Project — that willl be
discussed at the MWandel Institwte forthtcoomimg board meetimg..

Item & on the Agenda -- Natiomall Orgamizatioms was disausssd
earlier.

Item 7 —- The Derwmimetions & Traimimg Institwhioors: SF suggestad
the CIJE has to do an assessment of what they cam offfer, what diid
they do with the MAF grants. Mentiom was made of am articlle im
the paper regardimg a $40 miillioon grant wihich was allbgeted to
Yesinva Umniversity.,

Another isswe wiich was raised im that respect was — are the
denomimetions and the traimivg imstitutitons — are they places
that we couwld change so that somethimg could happen. Memtiam was
made that the demamimafions own Jewish educatiom and SF suggested
it"'s true even for the day school systam.

Mext item withim the demomimations and traimiirg imstitiui odrs was
Torah Umeesorah: The follbowimg questioms were ransad:

a  To what extent are they doimg a goed ja?
b,  Shhadll t blze gdivem moerey?
¢, Shhaeukd dive tihem moorey?

SF suggested that by MAF allocatin mati meney t® Teorah
Mm@wgé% there is a t%rfemn@nd@us @cumﬁ%gh@ p@W@ﬁ?

SW The Terah WUmeesprah project is focused im beth its geals and
the time eof the project. In tevms ef geals, the aim ef the
project is very clear to provide pedagegical training to 25
future teachers whe are currently enrgllied im the Kolell Progfesm
at Lakewood, MNew Jersey. These people have substamtiall knewledge
in subject matter and need te be helped im terms of their
ped igal trafimimg. IN terms of the time, the prejeet is
seheduled t_? take place over 2 years and after a shert periadi ef
tinne, we wiill have means to assess the Aumber of pegple attending
the program, the p gnd gquAlity of ecourses givem, and the
qukality of model teaehimg that these peeple wilh do im
SUFFRUREing SERSSIS.

In addition, SV mentiened that Terah Uimeserahm wants t@ be part ef
the matienal picture and they have req @§‘t@d{ 10 %@._ Mandel
%@%té%%t@ help in terms of manitering and evaluatinyg this pihek



MM raiised the questiom of what could be the means of supervisiam
im the U.S. for alll the grants im tryimg to help the variows
traiming institutioons,, includimg Torah ah..

The meetimg was adjourmed at 4:00 p.m. and suggested that the
Toraih Umesorah project should not be taimtedi by the questioms
raiged earlier with reqgard to the issuwes wiether they do a good

job, whether they should be giwem money and whether MAF should
give them money.
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MINPTESS:: CIJE STEERING COMMITTEE

DATE OF MEETING: Mareh 15, 1994
DATE MINUTES TSSUED: March 29, 1994

BRESENT : Morton Mandel (Chair), Jehn Ceolwmum, Gail
Dorph, Stephen Hoffmam, Alan Heoffimemmw, Barry Heltz,
Daniel Pekarsky, Charles Ratmer, Esther Leah Ritz,
Richard Shattenm, Virginia Levi (See'y)

Copy to: Seymour Fox, Adam Gameram, Ellen Goldrimyg, Ammetre
Hochsteim, Henry Zucker

------------------------------------------------------------------------------

I, Master Schedule Control

A calendar of meetings for the remainder of 1994 was reviewsdl. All sub*
committees are. scheduled to’ mewr in New Yerk on Thursday, April 21, and
again on October 20 and each will decide at the April meeting ea a
schedule of interim committee meetimgs.

IT.. Review of Minutes of January 4. 1994

A, The centrgl elements versus systemiec change

It was noted that the identificatien 6f the need for one or more lay
champions, and a full time local professional cowmitted te systemie
change in Jewish education is the result of our experiemee in the
lead eemumildiles,. It was pointed eut that the ¥epe¥t on Best
Practices in Supplementary Scheels also indicates that the same
three elements are essential even at the level ef am iadividual
institutien: a committed rabbl, lay leader, and professivml.. This
way, general theery of change in Jewish educakiom.

It was suggested that, ever tife, ouf experience may identify other
elements vhich a¥e neeessary te bring abeut change. Ue were reminded
that these elements are necessary, but not suffieiont for systemie

CHERGE

B.. Ceommunicatiens/publie relatisns

L& was reported that the text of a brochure on CIJE is new being
develeped with the geal teward preduction by Ethe April board
meeting. Ue are alse develeping & communieakions pregram and
vorking te identify someene te ca¥r¥ry it euk. A draft communieakions
Plan vwill be prepared for reviev By the Steering Commiteee at ies
April meeting. The draft sheuld list desired subcomes and prepesed
wetheds of achievihg theR:. It Was alse noted that cemmunicatieh is
¥eally part of the educatienal precess of MobBilizing community
leadership. Ue should see the yssue of CIJE's image and eur
CORmURications strategy vWorking withiR that perspectie.
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CIJE 3teering Committee
March 15, 19% Page 2

c.

Assignment

ction mmittees

1,

We will wait to appoint vice-chairs of the committees until
after they have met and we see if a logical choice for each
emerges. This may also be an opportunity to recruit additiomal
committee and hoard members.

Alan will coordinate the process of drafting a vision and werk

plan for each committee by the end of March. This will become

the basis for discussion by each of the committees on April 21.
Alan will also prepare a “generic agenda™ for each committee to
ensure that each follows the same general approach.

It was noted that committees may decide to work together on
certain issues im the future. Another way to handle overlap is
for the staff and steering committee to be kept informed of what
is happening in each of the committees. This should alse become
a regular agenda item for future meetings of the Steering

Commi e, .

D. Schedule fior April 20-21

CJB " 19dd

1.

The Steering Committee will mesit on Wedmesdhsy, April 2@, 11:00
a.m. to 5:00 p.m. at the CIJE New York offiee, 15 E. 26th
Street.

April 21 will be scheduled as follows:

B:30 - 10:00 am Executive Committee
D:30 Board gathers
10;00 - 11:00 am Full beoard gathers for

introductory remarks and
study session

11:00 = 1:15 pm Committee meetings (lbox
lunches)
1:30 3:38:30 pm Full board meeting

In the future, we plan to schedule meetings as follews:
Day 1
Steering Committee

Executive Cemmittee
Evening Leeture

18N | "BdNall 61 gl wE. 62
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CIJE Steering Committee Page 3
March 15, 1994

Day 2

Hormimg Coomitrees Méedtingss
Lunch Full Board

1:30 3:3030 Boaal Meéetsinigg

We plan to invite commission members and other guests teo rhe
Octcber meetimg.

E. Update on Goals Project

Deniel Pekarsky reported that we have 2 preliminary plam of
action for the goals preject. It begims with a seminar in
Jerusalem on July 10 4924, 1994 for lay and professional leaders
foom dindividual communities. One important purpese of this
seminar is to develep local advocates whe will reeruit others
from their communities to participate in a loecal series of
seminars on goals to take place during the 1994=95 academie
year,

On the horizon Iis the possibility of establishing a "consertium
of vision driven imstitutiens." This will be a greup of
imstitutions that meet criteria set by CIJE. CIJE will alse
train pecple to act as trainers in their.own communities.

F. Lav Jeasdership development
Assigmment Alan will draft a plan for the develepment of lay leadership te
join the CIJE board. Thies plan will cake imxo aceeunt
geegraphie, age and ideolegical faectors.

T1Y. CIJE Tetal Visien

The filrst draft of a tetal visien fer CIJR, in the form of a report for
the year 2004, was reviewed. [t was suggested that the next draft
include a statement of CIJE's missien in the intreductery seetiom. It
shiould reflect desired geals, perhaps ineluding guantitative outconRs.
The imtreduction te the decument should also nAske Ehat it will underge
several iteratiens befere it is adepeed.

ATIRERE The teotal visien will be redrafted for the next Meeting
of the Steering Cemmittee. Felleving are some key poipes and
assignments that resulted from the discussiom.

A. The cerrelatien of essential seheels and the acecelerated scheels

Pregeat, experiments in general edueatiown, sheuld be deseribed apd
discussed at 3 future Steering Committee meeking.

3198 M39bd LENTPAINEH 81 8% el &2 <c 83 dehv



CIJE Steering Committee Page 4
Mareh 13, 1994

Aesignment

£989 ' 39bd 1SNT 1BGNbU 01 84

B. CIJE's relationship te ether natienal agencies sheild be theught
threugh and artieulazed.

C. Wle stiooibd Heepp linmiind tHiedr lowsl comrumicies will heve = breader
agenda than CIJE. CIJE's task is to remain focused on the
identified building blecks.

D. Richard Shatten agreed to review the literature on complex community
change and identify material that vould be useful to this group.

E. It might be interesting te the Board te heay presentations on major
themes and change an imnovation in genaral educatiom. Possible
speakers include David Cohen and Ted Sizer.

F. We should find out what stance programs such as the Correlation of
Essential Schools and the Aecelerated Seheels program take toward
charging a fee and consider whethevh€llErwi{llEwishltwidb $£eo.do so.

G. Tlite dimouremit Skould egfbede CIJE'GIED e &elan zatalgsita hndt thed the
importance of invelving other institutieme in the delivery of
serviee..

H. By the year 2004 CIFE should have initiated and be in the middle of
a longitutienal study of the impact of our work.

Discussion o6f lead Communities

It was noted that CIJE's goal ig systemic change in Jewish educatien
in Neorth Amerieca, not simply to impact Jewish education in three
communities. We should use the lead communities to help us design
successful models and innovative approaches and then mowll quickly to
dissemination and pileting beyond the three.

It was agreed that as we identify additienal communities with which te
te work, we will need to have in mind a set of.eritaria fer selaeetiem,
including the presence of the three eritical leaders committed te the
centrality of laproving Jewish educatiem. Another criteria might
include a commitment to developing and implementing a personnel actien
plan and the presence or willingness to woerk toward visien-driven
institutions. In addition to “affiliate communities,” which meet a set
of basic conditioms, we might alse identify "“pre-affllbdres™ with which
we would werk te help them meet the necessary conditiems. The pre-
conditions should be such that, once met, a community I[s a leng way
toward reaching CIJE's goals.

CINE will alse work toeward holding national eonferences to whieh all
interested communities will be invited. This would provide eir means te
broaden the impaet. This ie alse an important part of mebilizing
community suppert, a major element of CIJE's missiom.

Tl 2% . BZ
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CIJE Steering Committee Page §
Mareh 15, 1994

In a discussion of tha difference between the rele of CIJE and that ef
service delivery agencies such as JESNA and JCCA, it was suggested that
agencles have as their mission te service an enkire eenstitiieney threugh
the applicatien of speeifie raseurees. Onee CIJE has identified
communities which meet a set of standards and eriteria, the servige
delivering agencies ean play a signifieant ¥ele in helping comminities
te build their eapaeity.

Getting mere specifie about the eriteria fer seleetiem, it

wvas suggested that a eomfunity must have at least a federation execiutive
and major lay champien cemmitted te impreving Jewish edueatiom. In
addition, a community must have at least 3 powwi Emant te putting a fyll-
time proefessional in place to drive the process.

The fellewing “rules" were listed at the eenslusisn ef this
discussiom:

1. Ue are eriented tevard dsvelepment and building ef ¥eplieabie
medels, net serviee delivery. We seleet cemmunities that €an help
ug meek our goals.

2. The communities we select will be ready te be full partners because
we will help diagnese "heles" and preseribe selutiems.

3. We will work with each compunity en the medules we have develeped,
e:g., goals project, best practices, educaters survey, ete.

4. Our rele is te help cemmunities develep the gapaeity te build the
professien and mebilize cemmunity suppert fer systemie change.

V. 1994 Werk Plan

A draft 1994 vork plan feor CIJE was reviewed and it vas
apreed that on the basis &f input frewm Ehe commithies, Alan will prepare”
2 nevw draffe.

The follewing suggestions and assighments resiulted frewm the
diseussion.,

A. Commiteee staff will verk with their chair¥s to prepare letters to
committee members eutlining the purpose and agenda of each
commititee. These sheuld be veady fe¥ mailing by April §.

B. 1iIssiues feor exeecutive cemimittee agendas inelude budget, the funding
progess, staffing of CITE, and legal issues.

906 33DbEg 1SNT3 Ml col s te, 2



CIJE Steering Committee Page 6
March 15, 1994

€. A periodic chairman's letter to the Board will be drafted by Barry.
and Gall on an alternating basis.

B, Leadership development can be broken down into the following target
ETONPS:

1 CIOE board and committees
2. Affiliated communities
3. National agencies

E. A small group of CIUE board members need to be .identified as our
initial target for development as more active participants in the
Cl1IE process.

F. We will work with the lead commmities to ensure that the local lay
leadership of the CILJE process meets our .standards. In additiam,
Alan will talk with the appropriate people in potenmtial affiliated
communities zbout lay leadership to their processes.

G. Ve will develop a list of candidates for the GIJE Board and include
on it Sissy Swig of San Franscisce.

H. 1In May, Lester Pollack will be succeeded by Ann Kaufman as President

Assignment of JCCA. At that time, we will Invite Ms. Kaufman to jein the Beard
and serve as vice-chair, and will ask Mr. Pollack to remain on the
Board..

I. We will comsider sppwinting 2 Beard member to help us develop a
Assignment bread plan for communicatioms. Gershon Kekst is a potential chair.
Mort Mandel will ask him to serve or, if he is unable to do se, teo
recommend a chair. The first task of this committee would be to
articulate the ocuteomes we seek.

J, We should consider recognizing a Board member for special service at
each of our meetimgs. We might wish to consider David Hirschhorn as
our first candidate.
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L ADIGNMENTS

T

= ACTIVE PROJECTS FUNCTION CIjE BTEERING COMMITTEE

T RAW MATERIAL

B FUNGTIONAL SCHEDULE SUBJECT/OBMECIIVE  ASSICNMIENTS

TS0/, (A88) PwiNTED Ml cDxls,
ORIGINATOR/PROJECT LEADER  VFL DATE 3/
oL DESCRIFTION PRAORITY ASSI%&ED AS?lgﬂfm DUE DATE m
(NMTTIALS) STARTED DATE.

1. Work with committee staff to draft visiom, ADH |3/15/94 ¥/5/94

work plam, agenda, and cover letter for
each committee.

Develop descriptive brochure for CIJE.

Redraft total wvision for review by Steering
Committee.

Draft CIJE mission statement.

Draft letter imviting Ann Kaufman to join
Boardl as vice-chair; ask Lester Pollack
to remain om Board.

Review literature on complex community
change and identify material that would
be useful to Steering Committee.

Consider asking Gershon Kekst to chair a
committee on communicatiiomss..

Draft plan for developing new RBoard
memtverss..

Develop a communicationa program: intermal;
with our Beard and advisors; with the broaden
community.

ADH  [9/21/93 {/15/94

BH  13/15/94 {3/15/94
ADH [1/4/94 . §/20/94
VFL .(3/15/94 [5/15/94

RAS  [3/15/94 5/9/94 |

MLM  [3/15/94 15/15/94
ADH [3/15/94 [6/30/94

ADH [9/21/93 TBD
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HENUTES : GISEE Rt CRMMUIRTITEES SEMINAR -ATATLANTA
DATE OF MEETING: Warah 89, 199%
DATE MINUTES ISSUED: March 21, 1994

BRESENT ; Janioee Mkper, dauken Mzenbaj, Ghaim Betwimick,
$teve Chervim, Ruth Cohem, Gail Dommb, Jame Gellmarn,
Ellen Goldrimg, Roberta Goodmam, Stephen Hoffiman,
Alan Hoffmanm, Barry Holtz, Virgimia Lewi,, Daniel
Bekarsky, William Robimsem, Ina Regesim, David Sarmmt,
William Schattem, Arnold Sidmsm, Louise Stein, Julie

Tammivaara
GIESTS: Isa Aron, Shirley Brickmam, Carol Ingall,, Stuart Seltzer
CORY TO: Genine Fidler, Seymour Fox, Darrell Friedman, Ammette

Hochsteim, Morton L. Mamdel, Rick Meyer,, Ileme
Vogelsteim, Henry L. Zucker

------------------------------------------------------------------------------

Prior to the first formal session of the meetimg, the group heard am
imfforwative amd entertaining imtroduction to Jewish Atlamta by Shirley
Brickman, chair of "Creating Community,™ a project of Atlamta's Jewish
Heritage Center.

I.. Imtroductory Remarks

Alan Hoffmann opened the meetimg, thanking the Atlanta Jewish Federatiom
for iits hospitality in hosting this meetTimg. He welcomed especially the
following people, who were attending their first Lead Commumities
Seminar: Steve Chervim, Ina Regosim, Bill Robimswn, and Armie Sidmmn.
He expressed the apologies of Genine Fidler and Ilene Vegelatein of
Baltimore, neither of whom was able te attend.

IT.. Visions for Jewish Educatiem: The Goals Project

Jane Gelman and Louise Stein of Milwaukee served as ehairs of the
session. Louise opened the seesion, noting that Milwaukee hus
approactied the Lead Cemmunity preject with a belief that the settimg of
geals fs an intrinsie part of systemie change. They eensider it Ehe
third building block, aleng with personnel and community mebilizativn.
Louise noted that ene of the best gifts we eould provide a community is
the edpewerient te move ferward with a feous. Shetbhen intivdied
Daniel Pekarsky te make 3 presentatien eom visiemaagdogdals.

Pariel noted that the geals preject captures a vikally impertant
didension of the werk of CIFE. In erder for an educational institukien
o be effeective, it needs a driving cenceptien of whakt it i3 teying
accemplish. Feo¥ 4 Jewish edueatienal institution, its visien would Be a
concepticon of 2 meaningful Jewish existence Which weuld animate that
ipstitution. A €lear visien is indispensable te a thriving ingEitutivn.
The purpese of the geals preject 1§ te ereate a culture that appreciates
vigion snd chat will catalyze efforts te establish visien drivwen
SSRGS -
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When it is clear mhat am institutlon is trylng to accemplish, it becomes
relatively easy to determine the curriculum and the skills and attitudes
necessary to implement that curriculum. A vislon provides the
foandation for decisionmaking within an institutien. Educatienal goals
should be anchored in am underlying visiom. A wvision provides the
imstitution with & basis for determining reasonable goals.

Im addition to helping with declsionmakimg, a clear vision and
sccompanying set of goals provide a basis for effective assessment of a
program. An institutional vision can help to energize the institutiom
as people who participate have a sense of what they are about and a
belief in its importamce.

Daniel wused the example of the role of "kitchems™ in various kimds of
educational imstitutions to illustrate the impact of wisiemn. He noted
that the underlying vision determines whether the kitchem is
significant, to whom it is significamr, the role of the teacher in its
utilizatiom, and whether a school has been successful in usimg the
kitchen as its vision suggests that it should.

Turning to Jewish educatiom, and especially the congregatiomal schewl,
it was noted that typically there is no clear vision, There are
sometimes mission statements, but if they are even shared with the staff
they are usually vague and offer little guidance. In practice the
curriculum, teacher training, and selection of persommel show
programmatic incoheremce. Practice is more often guided by a desire to
keep the students engaged and under contrel.

The following steps might be taken in order to help an educatiomal
fimgritution become vision driwvem.

A. i the imstitwtien tihedr it nesstds to e Wiksion drddeen.

Work on an institutiomwide lasis to develap a guiding wiksion. Tie
central players must believe in it. It must be compellimg and
energlizing.

C. Work together to translate the wision imte educwtiowll teyss.
D, Fimd the tiight pesseomil W cursy Ut ik WisDen.

It was noted that this Is not an easy task. It requires time and
commitment. It is partieularly diffieult in a congregatiomal setting to
develop a clear visiom, because the more defimite it is, the more likely
it is to leave some pecple ouf.,

The goals project proposed by CIJE is intended to feoster appreciatien
for the importanes of develeping an animating visioen among Ehe
leadership of communities and inetitutions and to catalyze efforts teo &
s0. It will bring community leaders tegether te enceurage the
development of finstitutienal visions and geals.

CIJE is new in the precess of developing a library of materials relalting
to visien and geals. It will inelude materials whiech feeug on Eheery
and strategies and will provide examples of visien driven iRsEiEutiens:
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The proposed summer seminar is intended to foster an apprecilation of the
concept of vision driven institutions among lay and professiomal
leadersihiip.. In addition to deepening the appreciation of the rele of
vision among participamts, it will provide them with opportunities to
encounter examples, to look at obstacles and challenges to transforming
vision to meaningful practice, and to plan together.

It is imtended that the summer seminar will be followed by a series of
local seminars to occur in each Lead Community during the 1994-95
academic year. These will be for representatives of individual
educational imstitutions in each community. Conditioms of participatiom
will imclude an agreement to attend regularly and to send a core of
people fram a particular imstitution who can take the ideas back and
work on their implementatiom. Based on participation in these semimmrs,
CILJE may decide to propeose the establishment of a consortium of vision
driven institutiomns..

In the discussion that followed it was agreed that there are many steps
that can be taken toward the upgrading of personmel while work on
institutional visions is under way. Work should continue on a persommel
action plan and on the first stages of its implementation while weork on
vision is undertaken in parallel. The twe are complementary and both
are necessary to bring about systemic change.

On further discussion about the concept of a2 consortium of vision driven
institutioms, it was noted that this is an idea in its very early
stages. It will be thought through in more depth during the Jerusalem
seminar and, if it remains a serious appreach, will be develeped fer
discussion in the communities during the coming year. At presemw, the
goals project is intemded mere to enhance community mebilizatien than
develop personnel. Clearly, the two will intersect in the future..

At the conclusion of this session it was agreed that many important
isgsues had been raised. It was noted that this issue will centinue to
be discussed inm the months ahead.

I11.. The Congregatienal Siupplementary Schoel: Refleection and Directiemn

Bill Schatten of Atlanta chailred this session. He began by introducing
the three presenters: Carol Ingall, whe is completing her Ph.D. at
Boston University, was a researeher on the Best Practices in
Supplementary Schools Preject and former director eof the Providemece
Bureau ¢f Jewigh Educatiomn; Stuart Seltzewr, Principal of the Chizuk
Amuno Religious School in Baltimere, a school identified in the Best
Practices volume; and Isa Arem, Professor of Jewish Edueatien at the
Rhea Hirsch Schoel of Hebrew Unien College in Les Angeles.

A. Carel Ingall described an effeetive school which she enesuntered in
her work en the Best Practices Projeer. This was a Censervatiw
congregational scheol which at ene time had 700 students and new has
1006. Students meet three times each week for two hours at a
§€ssioh.

The geale of this schesl a¥e elear and pexrvasive. There is
agreement that prayer is very impertant and ERat an eduecated Jew
knews hew te behave in a synagegue settirg. There is a elear
expectatien that students will pray together and that their families
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will join them in their learnimg. The rabbis and €3nter are
fmvolved im the school and are aware of the role of the school im
the total life of the synagogue. Older students serve 3§ Terah
tutors for the younger students and are honered for deing so by the
total congregatiom. The vision of the school is visible.

This is a serious educational institution where staff develepment is
expected and a written curriculum is shared with the paremts.
Parents have become imwolved in teaching electives at the middie
school level.

The most important element in creating the culture of the scheol is
the principal. The principal is a seriocus Jewlsh professiomal whe
came to the job having had secular education traimimg. The
synagogue and the local bureau joined with the principal to help
cover the cost of a master's degree at JTS.

This is an educatiomal finstitution that has a clear wision, has the
imvolvement of the clergy, and does well what it has chosen to do.

B. Stuart Seltzer, Principal of Chizuk Amune Religious Schowl, then
spoke of his school, identified as exemplary by the Best Pracitices
Project.

He began by discussing the concept of myth --a& story we tell
ourselves about ourselves. A myth tells who we are and what we cam
become. He noted that the supplementary school has beem held
captive by a negative myth. He believes that the role of the
principsl is te make & new myth -= to revitalize the religious
school community.

This school works withiin s contiext: ckhiraeceeizeddbpycheefollbwingting:

1. Commitment to cowteett disss ot nementhidst]denringonussthe be
boring.

2, Synagogue education is family education.

3. The lives of the edueaters and students are bound togethwy.

4. fThe teachers are prefessionals fer whom teaching is their life's
Work.

$: The students' 1ivess ave cHaipsd by tHe atperience.

He noted that the primdpll's rolke idstsolivecchbenyrl, oxr "ofSibnion, "
of the inctitutien in orde¥ te inspire. He Hust previde eoptimivm,
passien, and suppert. If the myth maker is suceessBul, everyemr im
the schesl should be able te tell the stery. As perzommel are
identified and hired, they mitk be peeple whe are committed to the
schesl ard its visien.

$taff develepment focuses on the impertamee of a staff grewing and
changing together. The staff is a eofftunity of learmeis Whe stwdy
2hd 16arh together. The teachers werk tegether iR teams and share
thelr speeial skilis.
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This congregational school is unique in that it shares space with a
day school. Many of the teachers also teach in the day school and
there is a close working relationship between the two.

The school works to develop a sense of community. Its programs for
families validate what is happening in the classroom.

C. Isa Aron spoke of a project of the Rhea Hirsch School of Hebrew
Union College, an experiment aimed at reconfiguring the
congregational school.

During a year of planning, the Rhea Hirsch School learned that
relatively few of its education graduates found themselves satisfied
by work in congregational school education. Many felt that they had
taken their schools as far as they could go, but that "good enough"
was not satisfactory. Schools were running smoothly, but with
little depth. People who were satisfied with their congregational
school experience had very low expectations. Based on this sort of
information, it was suggested that perhaps rather than simply
preparing people for the field, HUC's mission should be to change
the field.

They began to look at such questions as "What would it take to go
from good enough to outstanding?" It was noted that the problems of
religious school go beyond what is lacking in educators and

materials. It is an issue of attitude among congregations. Studies
should be woven into the fabric of congregational life, not simply
relegated to a school. The model of Jewish education in

supplementary schools today was developed in 1910 to reflect the
kind of education undertaken in Christian religious schools. It is
questionable whether the same model applies today.

t was suggested that the primary goal of religious education today
is enculturation rather than instruction. It is to '"create Jewish
souls" more than to transmit information and develop skills.

With this in mind, HUC has invited five congregational schools to
participate in an experiment. In each of the selected religious
schools, the culture is communal and collegial. The educators are
part of a team. Each of the five schools will rethink its
educational goals and the structures for reaching those goals. HUC
will provide advisors and prescribe process, but will not prescribe
content. It is anticipated that each of the five schools will come
out looking quite different from the others.

Discussion

In the discussion that followed, it was noted that the
congregational rabbi plays a pivotal role in each of the models
described. Any personnel action plan must consider the role of the
rabbis. It was suggested that this conclusion should be shared at
gatherings of rabbis sponsored by the denominational movements.

It was noted that transforming communities has to be done on the
strength of inspiring Individuals. This is an important concept to
keep In mind as we train educators.
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IV. Community Updates. Issues and Concerns

A. Milwaukee

1.

Personnel

Milwaukee has completed both the qualitative and quantitative
surveys of personnel and the data has been analyzed. An
integrated report on the professional lives of educators has
been completed and submitted to the community. A community
action team on personnel has received the integrated report.
The community is now working on a plan for broader
dissemination.

A team of CIJE representatives recently met with a group of
community leaders to discuss how and when to disseminate the
report. The challenge is to find a way to present data which
might be interpreted negatively in a way that portrays positive
solutions and opportunities for the community.

Other Action Areas * O\ - rr s -

r ’ .. ;
In addition to the personnel action team, Milwaukee is moving
forward in three other areas.A teen action team has recently
begun work on a broad-based strategy to link formal and informal
education opportunities for adolescents. Work is under way to
recruit participants in a family education committee. A
resource development team is reviewing structures now 1in place
for raising funds to support continuity activity.

Communication

The CIJE committee is working with federation P/R staff to help
raise community awareness of the CIJE committee activities. The
first outcome will be a periodic newsletter.

CoAcexos

Milwaukee's major concern at the moment is that the wall-to-wall
coalition originally developed to work on this project has
become unwieldy. It is too large and involves too many people
who are not actively involved. It is hoped that the larger
group will be helpful in dissemination, but there are concerns
about the lack of involvement of a portion of that group up to
now.

Discussion

It was noted that while federation leadership has involved
Itself in funding of this project, there is relatively little
other interaction. The project has been something of a
stepchild to the federation. It is important now to engage
federation leadership to advance this agenda.
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B. Baltimore

Since September there has been a series of meetimgs of the CILJE
coalition and related focus groups. A priority has been to elarify
CIJE's role in the community with a variety of community groups.

Baltimore is working in three areas:

1. What is the target populatiom: which fields and which educators
to work with.

2. What are the critical persomnel challemges..
3. What are initiatives to respond to the challenges.

The preliminary results of the educateors survey should be in
Baltimore before the end of March. A subcommittee will review the
data and draw some preliminary conclusiems. Their goal is te loek
for "red flags." They plan to identify additional areas for cross
tabulation with a8 goal toward completing analysis by the end of Jume
and beginning work on a personnel action plam. Baltimore hopes te
have a draft of an action plan by the end of August.

It was suggested that the summer may be a diffieult time during
which to mobilize educators to work on a plam.

Federation leaders have shown an Interest in the work of the CIJE
committee and efforts are under way to integrate the CIJE process in
the Federation's strategie action plam.

In an effort to move ahead with action before the action plam, a
project known as Machon 1’'Morim has been identified as a CIJE
projeet. The projeet, funded by a private Baltimore fourdation,
Involves twelve teachers from area sehools (both day schoels and
congregational schools from across the movememts) in an intensive
training program on the teaching of Tefillah. Chaim Botwinick will
cireulate a summary of the project te seminar participamits.

In additien, Baltimere has received a grant teo support a fall
conference whieh will mest likely focus en best practices and
monitoerinyg, evaluation and feedbaek.

C. Atlanta

1, The Atlanta Federation has allecated $50,000 e the Israel
Experience Committee and will be sending twe groups of youthz te
Israel this summer.

2. Atlanta is identifying new funds te suppe¥t eentinuity and
edusation-

3. Steve Chervim, who was preaeft at the seminar, has recently been
hired as directer of the Ceuneil for Jewish Centinuifty.

4. Federation hag approved a proposal to hire a Jewish educakeor for
the J€C.-
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5. Decisions have been made regarding the governance of a
supplementary high school.

6. It has been determined that the mission of the Atlanta Jewish
library will be Jewish educatiem.

7. Issues of concern include:

a. that Atlanta has not yet received data on the educators
survey and,

b. that the community is not sufficiently aware of the CIJE
project..

With respect to the issue regarding survey data, it was
suggested that a conference call be scheduled with Ellen
Goldring to clarify timing of the results. Once the data has
been received, it is expected that a small committee will take
an imitial look at it and determime how to proceed.

v. Next Steps i reating a Personnel Action Plan

This sessiam, chaired by Gail Dorph and Barry Holtz, considered what am
action plan might look like at the end of the planning process..

A,

Case 1l: Farl l1dheoeod

Based on data now in hand, we know that early childhood educaters
generally work full time and rely heavily on the ineceme from this
work. They receive few if any bemefits and, as a group, have less
Judaic knowledge than other Jewish educators.

Participants were asked to imagine that early childhood has been
identified as a critical area for community attepntiem. One step in
an action plan might be to held an early childheed institute £fer
teachers and direectors of early ehildhood umitts., Directorsz are
included because we know that if they are not committed te a
particular approach, it will have a low likeliheoed of suceess. Thisz
institute would offer opportunities for early childhood teachersz teo
increase their Judaic knowledge and pedagogic skills at the saire
time. This should provide them with Judaic knewledge at the same
time as 1t suggests a process for translating it inte their
educatienal settings.

The following chart was then presented:

A CASE FOR EARLY CHILDHCOD EDUCATION

Teachers Judaie and pedagoegy Attitudes teoward Judaiea

Directors Suppo¥t teachers and Attitudes teoward Judaiea
families working toward and impertanee ef early
Judaie centent and childhood as entry peint

atmosphere in the seheol | to Jewish educatien

Supperts: salary inecrements and cetp time
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The chart indicates that we are dealing with a system, both for
teachers and directors. In order to support such an effort we might
offer salary increments for attendance as well as compensatory time.

Discussion of the concept raised the issue of licensing and
standards. In the past, communities have not responded faverably to
the setting of standards. This is something that can be discussed
again in the future, and probably should be part of CIJE's broader
role in building the professiam.

A guestion was raised regarding whether this model refers te day
care or nursery school programs. It was suggested that in Jewish
educatiom, where the early childhood program is often the most time
a child spends in a Jewish envirommenmt, we may not want to
differentiate between the two.

It was noted that the discussion was focusing heavily on plamnimg, a
critical step im the process of moving toward actiom. Howewsr,, the
goal of this exercise is to assume the planning has been dome and to
begin to think about what action might be undertaksn.

B. Case 2: Supplementary Scho eachers

The data shows that supplementary scheel teachers are overwhelmingly
part time, that approximately half of them have degrees in general
educaticm, and that very few have degrees or certificatien in Jewish
studies. Because of the part-time nature of their werk, salary is
not as significant a facter as with early childheed educatenrs..
However, benefits, salary, and job security are all faectors which
would help to keep people In the field. There is seme sense that if
It were possible to offer full-time jobs, more people would be drawn
to this field. This Is a stable, committed teaching foree.

The role of the supplementary school principal is eritical in the
training and general quality of the teachers.

Given this scenarie, one appreach to working with supplementary
school persennel mipght be te offer Judaie centent courses either
through a local university or under the guidance of local rabbis.
Another approach might be scheel-based staff development with Judaie
and pedagogic eontent cembined. Peer coaching might alse be
undertakemn, either within an individual school or across
institutions. In any case, the leader of the gschool must support
any approach. Perhaps the prineipal could devote staff meetings te
staff development rather than administrative matters.

In discussion it was noted that, in light of the centrality of the
prineipal, early steps should be taken to werk with suppleimentary
school leadership. It was agreed and discussien turned briefly te
the prepesed Prineipals Institiute now being plansmed for Octobrimr..

It was neted that these were two examples of hew a cemmubity Right
proceed enee [t decides what its highest priorities sheuld be. As
CIJE grapples with its rele relative te that of the commumitics, it
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is lesning toward serving as a broker Co bring expertise to the
communities. Each community will identify its own prierities, with
resources coming from CIJE, which will clearly articulate its ewn
biases and emphases.

It was suggested that a seminar in best practices in congregatiomail
schools be developed for the rabbis in each community as one way of
linking several of the themes raised in the previous sessiors. The
tole of the denominational movements in any such program should be

explored.

VI. Concluding Remarks

In a brief discussion about the seminar just concluded, it was generally
agreed that this format worked well.

It wvas suggested that, in light of the fact that each community is at a
very different point in its work, fewer joint meetimgs will be held in
the future. We will work toward holding two meetimgs each year with the
next to be scheduled for early October in Milwamukee. The week of
October 3 was propesed, with Menday and Tuesday of that week as primary
targets. If that does not work, we will aim toward the week of Octeober
24, While there will be opportunities te meet around sessioms at the
GA, there will not be a separate Lead Communities seminar in Dewrer.



COUNCIL FOR INITIATIVES IN
JEWISH EDUCATION

UPDATE
April 1994

Im August 1993, the CIJE appointed a full-time Executive
Director, Alan Hoffmamm, and two new full-time senior educatiom=l
professionals, Barry Holtz and Gail Dorpin. The new full-time
professional team, supported by Virgimia Lewi, Administratiwve
Director, is supplemented by consultants on Reseanci), Momitorimg
and Evalwvation (@dam Gamoran and Ellen Goldring), Commumity
QOrganization (St=phen Hoffmam), the Goals Project {Seymour Fox
and Daniel Pekamrslky), and Planning ((Amnette Hochstein). Im
additiom, three full-time field researchers make up the staff of
the Monitorimg, Evaluation and Feedback project.. As of Jammary
19394, CIJE has an office in New Yoxrk. We now have in place the
professional capability we need to achieve our agemis.

Over the past eight months, CIJE has concentrated its emergies im
several directions:

1. It has imvested in building its own pelicymakimg amd
planning capacity leading to the emergence of a Program
Steering Committee and four standing Board Commiittesss,
which will meet for the first time at the April 19%4
Board meetimg..

2. In the "laboratories" of the Lead Communities
(Milwankee, Atlamta, Baltimore), CIJE and local
community leadership have pioneered a model which meves
from multi-dimensiomal research about the Jewisih
educational personnel of that commumity through pelicy
analysis te the building of a comprehensive persompel
action plan fer the commumiity.

3. A fall Institute for Eduecatiemal Leadership will be ene
of the first results ef jeint perserpel actiom plams
across a number of communitiess.,

4. The Goals Project will engage educatiomal jpstitutions
and the local eommunity in a process of learmingy, self-
reflection and analysis te define their wmissiom.

In additien, werk preceeds on the Memitering;, Evaluatiom ard
Feedback projeet in the three Lead CemmuRities and on the
documenting of cutstanding jewish eduecatiopal praetiee through
the "Best Practiges" projectk.



Of major importamce, CIJE is now poised to share these
developments and others with a widening circle that will involve
ofther North American communities who wish to be engaged with us
in seeking systemic reform of Jewish education in their
commumniities..

CWJE Structure Today

In summary, CIJE was created by the North Americam Commissiom om
Jewish Education with a highly focused missiom which incorporated
three major tasks: Building the Professiom of Jewish educatiiom;
Mobilizing Community Leadership for Jewish educatiom amd Jewish
continuity; developing a Research Agenda while at the same time
securing funding for Jewish educatiomal reseanch. These
"bowilding blocks“ all involve major long-term improvememts in
imfrastructure for the North American Jewish community amd,, as a
result, the Commission mandated the creation of Lead Commumittiess..
These are development and demonstration sites where:,, by
mobilizing the leadership of the local community and by improvimg
the quality of personnel for Jewish educatiem, significamt change
and impact could be shown to be possible over a peried of time
while the national infrastructure itself was undergeoing major
reform.

Four Board committees have been formed which represent the major
areas of CIJE"s work: Building the Prefessiiem; Commumity
Mobilization; Content and Preogram; and Research and Evaluatiom.
Board members will all serve en a cemmittee aleng with other
participants not members of the CIJE Beard. These committees
will review in depth the werk of their committee and offer input
and direction to our Beard and staff. The chairs of these
committees and staff currently make up the Steering Commiittes:.

Personnel Action Plan

By December 1993, all three Lead Cemmupities had cempleted data
collection beth fer a gualitative study of the Prefessiemal Lives
of Educators and a guantitative Edueaters Burvey.. Takem
together, the tweo reperts whieh have either been eompleted or are
about-to be cempleted form the majer part of a diaghestiec prefile
of all formal Jewish edueaters iR that partiecular commumity..

In Milwaukee, the persennel survey is already being shared and
analyzed by the Lead Cemmunity strategie planning greup with
consultatien frem EIJE staff. EIJE lay leaders have mekt with top
Milwaukee Federatien leadership e thiRk through the leng-range
implications of a ecomprehensive plan for in-serviee tE¥liniingy,
recruitment and retention of edueaters in that commumityy.
Edueaters themselves are being invelved in the setting eof
prierities within a persoppel actieRn piam. EIJE is previding
Milwaukee with expert outside consultants £o copsider the
implications of developing the persenrel piam.



Within the coming six months, this process will have been
replicated in Baltimere and Atlamta, with the apprepriate
adaptations for each community’s nuances and differeness. A
major limttegrative report which pools the joint findings frem all
three communities will be published and released to the Nerth
American Jewish community leadership in the fall or wintexn.
Joint personnel activities across communities which emanate from
this process will be under way by the fall of 1994. An example
is a forthcoming Institute for Educational Leadership which CIJE
is planning with Milwaukee, Baltimore and Atlanta in October
1994 ..

CIJE is now able to share this sequencs, running from research om
personnel to a personmel action plam, with a wider range of
communities who are committed to the centrality of building the
profession in Jewish educational refozm.

Goals Project

The Goals Project is a multi-promged effort to catalyze a
"wisionll for Jewish education institutioms. During the work of
the North American Commissiom on Jewish Education it was
deliberately decided to defer discussion on the goals of Jewish
education to a later stage. As CIJE began to work with local
communities, both imstitutiomal and community leadership raised
the issuwe of the outcomes of our work. What do we hope will
happen? It appears timely to give serious attentiom to the
mission ((or missiems) of Jewish education in those communities
with which we are working.

The Goals Project will engage educatiomal institutioms and the
local community in a process of learming),, self-reflectiom and
analysis to define their institutiomal visiem, understamd its
educational implicatiomsi, and use that knowledge in setting
pPriorities and in planning;.

A seminar for key community lay and professional leadership -
imcluding institutional leadership - from communities who are
pPrepared to engage in this task will take place this sumnmenr..
Participants will meet with some ocutstanding individuals who have
pondered the question of what is an educated Jew,, apd towards
what should Jewish education be educatiing;. Participamts will
have opportunities to develep an understanding ef the ways in
which a guiding vision can centribute te the desigm ard
effectiveness of an educating institutiem. They will wrestle
with the problem of developing beth their own ingtitutiemal geals
and with creating a community climate which eneesurages and
promotes this approacih. It is CIJE's intentien that the traimirg
imstitutions and education departments of all the depeminatiess
will join with us as this Prejeet develerss.



MAIN POINTS AND ISSDES IN CIJB DECISION TO MOVE AHHAD
WITH THE GOALS PROJECT

A, MAIN POINTE:

1. Overall plan 1is to arrive at the davelopment of a
coalition of vision-driven institutions from lead and other

communities.

2. The role of the CIJE is to be a catalyst, not to do hands
on work in institutions.

3. Concern for Ilack of Xknowledge in this area and pool of
able resource people calls for a gradual development of this
coalition.

4. The plan forthhisggrddaalddevedtppmentiis as follows:

a) development off adibrary of Materixls demonstrating the
power of vision (currently being collected by Marom).

b) summer seminar in Israel: for lay and pro leaders in Lead
Communities and other Iinterested communities, based on
educated Jew project and theory of goale driven education,
should empower participantss tao begim to get involved with
vision in their communitilees,will lemdl wdith caannouncement off
coalition.

c) cije sponsored set of seminars concerning vision and
goals in Lead Communitiee and beyond: this is not yet the
coalition; rather, these will be clones of the 1Israel
seminar, but with the goal of getting people to start up
goals processes iIin their communities/institutions and to be
part of the coalitiom; though prefereance will be given to
Lead Communities, no standards will have to be met in order
to get into these seminara.

d) the development of the coalition of vision driven
institutions: for 1Ilead Communities and others, but
participants will have to meet certain standards ~ including
an in-house staff person to run the local goals show:
participants from Lead communities will be given gr@farema%,
but if the lay and pro leadership (especially partieipants ef
the Israel Seminar) do not generate a c¢lientele for next
year's semlinars, they will not take placwe.

5. The above will be presented together with a larger
discussion of vision in education in Atianta.

6. The focus will be on working with lay and pre leadership
in the communities. The training institutiens will net be
dealt with at thie stage of the project.



2. IRGUESRP

1) Regarding of notion of CIJE catalyst versus hands-ons By
what &tandards will the 8uccess of the catalyst be judged
(kmaping in mind that this ie exactly what the Monitorimg,
Evaluation & Feedback team will be looking at)?

2) Regarding thetrdineitndngi ndmshitiutione: Shouldn't  the
training imstitutione be invited to the summer seminar seo
that the gquestion of their input into the goals project can
be left open and investigated further down the line?

3) Regarding the kmowlow of workinmgp with goeele Lo
connunities and institutioms: this will be a Mandel Inatitute
research assignment.

4) Regarding the pool off shie resoupse-pscple o work with
imstitutions in the Coalitiom: Doesn't this involve a
separate recrultment and training effort from the start?
What will happen if the Coalition gets off of the ground and
these people are not yet trained and ready to go?

%) Regarding the posi-Toresl pres-tosditiom sewimsps: this
concaeption is not totally clear:

- are these seminars set in various local ceommunities of
central events?

= @are they to be given in an ongoing series or the same
seminar for different communities?

- what is the difference between the intensive week=-long
seninar and those spread out throught the year?

&) Iss thisree owvuglh ioputt Heass imtoe tiee dvedlioppment of
goals on the community level as part of the Lead Communitiqw
planning efforts?

7) Béew willll youu resgeult] 1in Atlaithe LEf tHe Lead! Comminiities
ask who is going to pay for all of this? If they want to knrow
why they all of a sudden have to share the effort with other
communitiea?
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To: The CUE Steering Commiittee
From: Barry Holtz
February 23, 1994

Total Vision
Draft One

In the last meeting of the Steering Committee, we discussed developing a long-range plan for
the work of the CLUE using the phrase "Total Vision” to describe that plan.

7as asked to try fo write a draft of that plan using the rubric suggested by Mon that one
could think of total vision as the 30 year report of the CUE outlining what it had
accomplished, written today instead of in the year 2004. The paper below uses that idea of
the 10 year report as a kind of rhetorical device to develop the plan.

As will be obvious the one major disadvantage of writing the paper in this fashion is that it
predetermines certain choice points and doesn’t allow the alternative possibilities to be
explored. For example, in talking about research there may be a number of possible routes
$o take and at this point without a deep analysis of the options, I don’t really know if, say,
placing research in an existing university or in a free-standing institution would be better.
There are other examples that may strike the reader as well. Despite this disadvantage, I
have used the 10-year plan as my approach here.

1is paper is based on 2 number of sources: A Time to Act, Annette’s “Lead Communities
at Work," internal documents written by members of the staff, and discussions with other
members of the staff,
The CLUE 2004: A 10-Year Report

The CUE was created by the Commission on Jewish Edueation In Nerth America in order to
implement “on both the Jocal and continental levels™ the plan ef the Commlssien “to
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Tie CUE gan with Ue thee original Lead Commiunitics and then moved tow:rd creating
ah "QHRE" ¢iicle of like-minded communities imorested both in hearing about the work of
CUE 1 wsing medtings with e CUE as a way of talking about mutual concerns across
cOmMUATIRG. These meetings meluded discussion of the issues of research and evaluation,
iad-saiRg w9 community ieadership mobilization as well as analysis of specific '
LdfeTiiondll mGatNeS in Whe areas of personne] improvement.

Boston, New York, Cleveland, ¢tc. joined as partners in this work. Communities that
reided Bak by waned © share in the CUE agenda and receive the CUE expertise in a
WMo mansiNe fashion -~ a3 long as they met the CUE criteria —could chose to become Lead
Commumiitics demsaives. To be chosen the community, had to exhibit the three factors
mentioned aibeve as well 28 committing itself to working on the “bwilding blodk™ agemda.

Commiumitiies paid a fee 10 the CITE to be members of the outer circle and a comsulting fee to
e CUE % b2 Lead Communities.

H. Personne): Building e Profession

Ome of it two key building blocks of the Commission report was "building the profession,”
iimpnawing e quality amd quantity of Jewish educators in both the formal and inforreall
domains. The CUE lamnched two main throsts in this effort—local efforts at improving
personn:l dinongh is work (as mentioned above) in particular communities and a centimenttail
effort wha tmied ¥p ok the problem in 2 more global fashion.

A. Local Efforts

The CUE bhegan its work in each community with the quantitative and qualitative researeln
work off the Educators Survey. This report which began by looking enly at the edueatois im
formad settimes was expanded fo triflude informal educational settings as well.

The mosuits of the Swrviey led to the ereation of 2 Personnel Aetion Plan for each comummmity..
CIUE helped each community develop its own partieular aetion plan by weorking with locall
cdventors and Federation lay leaders and professionals. The plan was comprehensive and
wide-ranging, and copnunities were helped by CUE te phase [n segments of the plam im am
ondtenly fashion.
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The Personnel Action Plans were organized around four key areas: inserviee edueatien,
recuitment, salary and benefits, and career ladder.

Inservice Edueation

One of the key areas for upgrading personnel throughout the Lead Communities, and in any
community interested in impreving its Jewish edueation, has been in the area of inserviee
education. The CUUE began with a set of Leadership Institutes whieh were open to all three
Lead Communities. The Leadership Institutes took place twice a year and have been done in
coordination with a major educational institution. Some have taken plaee at Vanderbilt
University, some at Columbia University Teachers College.

The program was designed for principals of Day Sehools and Supplementary Seheels and it
focused on issues of leadership such as supervision, board relations, goal setting and a
variety of other fopics to help improve the quality of leadership in these edueational
institutions. Day School Principals and Supplementary Sehool Prinelpals met together for
some sessions and in other sessions they worked on eases whieh wexe individualized for thelr
own particular settings. A second Leadership Institute was designed for Early Childheed
Directors from Day Schools, Synagogues and Jewish Community Centers. Similar issues
were raised and experts in the field of Early Childheod Edueation, as well as Jewlish
Edugation, worked with these Directors to help improve the quality of their educational
institutions.

At the same tlme, 2 set of leadership seminars toek place within eommunities. These
seminars used the results of the Best Practices Project of the CUE and other resources
ineluding outside expertise and eonsultants from the denominations. These leadership
seminars were designed for a more intensive and ongoing approach to issues of leadership
and there were separate seminars organized for prineipals of Early Childhood units, of
Supplementary Schools and of Day Schools.

In addition, inserviee edueation took plaee at not only the level of leadership, but also in an
intensive fashion for teachers. A set of differentiated and systematie inservice programs have
been designed for Early Childhoed teachers, Day School teachers, and Supplementary School
teachers. These inserviee programs were condueted by 2 combination of CUE-staff,
personnel from the leeal BJE or the loeal Jewish College of Advanced Jewish Studies as well
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as national personnel from the training institutions and denominations. Some of the
programs focused on pedagogic skills, some focused on subject matter knowledge. There was
in addition, a Retreat Program which focused particularly on the experiential dimension of
Jewish knowledge and Jewish teaching,

A series of seminars and retreats for the personnel of informal Jewish education have been
launched in all of the communities as well. These included seminars and retreats for Youth
Group Leaders, Camp personnel and Center workers. In addition, there was a Seminar
across all communities for leaders of Israel experience &ips,

Another dimension of the inservice program that CUB, has helped design for its ecommunities
was a series of mentoring programs for novice teachers. These programs began with the
preparation of mentors who eould help initiate noviees info tesching. Following upen that,
the mentoring programs themselves have been launched, both for nevice prineipals snd for
novice teachers, In addition, CIUE has worked with the local communities to develop peer
and expert coaching programs for experienced personnel. This ineluded the preparation of
peer coaches, followed by using eoaching pregrams to help impreve these prineipals and
teachers who have even a considerable amount of experience. -

Finally, the CUE succeeded in placing a2 number of educators from the Lead Comminities in
continuing education programs outside of their local cities. Edueators attended year-long
programs in Israel (which were partially subsidized by the lecal eomamunity), summer study
programs in Israel and at universities and seminaries in North Ameriea, and degree pregrams
at North Ameriean academic institutions.

Recrultment

Aside from inservice education, 2 second dimension of the personnel improvement In each of
the communities eentered on recruitment of new personnel into the fleld. Some of these
programs have consisted of leadership programs for teenagers that invelving them as
counselors, youth group advisers and teaching assistants. Other pregrams reerulted and
prepared volunteer teachers for supplementary schools. In these programs new populations,
such as parents, retirees, public sehoel or private schoel teachers, were breught into the
teaching foree and were prepared for work as Jewish educators. A third approach consisted
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AF TRAWRE Pubi oF private sehesl teachers foF eareers in Jewish education particularly fm
SKppRMERATY sehools,

Salaries and Benefite

The nifd 2ika Of personnel impievement that the CUE has been working on has beem im the
%h of samriRs and benefits. Here the CUE has been helping local communities create
brackits paekages for full-time wachers, develop proportional benefits packages for part-time
RN, WOTK on Tedueed Day School and camp tuition for teachers in the community, alomgs
With Other ideas © impieve the packages offered to educators. The CUE has helped provide
0N with experts in these aneas and has organized work with foundatioms to think about
planming improvements.

Career Ladder

Fimzilly, the CIUE has.been working with the communities to develop career ladders far
ediicators. This involved the creation of full-time positions that include teaching, as well as
mentoring new teachers and peer coaching. The CUE has helped launch projects te create
community ¥achers—teachers who teach in more than one institution and therefaore can have
fiulk-time teaching jobs. Finally the carcer ladder included creating paositions in day schools
amedl jin some cases in supplementary schools for curriculum supervisars, master teachers,
Ik stmdlies coordinators and resowrce room teachers.

B Continemtal Initiatives

At dbe continental Jevel the CUE has launched a number of initiatives to improve the quality
andl numbers of Jewish edocators. Working with the denominations and the natiomal training
imstiodions, the CIUE has advocated for new programs to retool avocatiomal teachers for full-
e work, to help prepare doctoral students in Judaic stodies for careers in Jewish educatiom
amd to create “Hast track” programs (such as a2 national Jewish Teachers Project) to deal wiidh
tthe shortage of teachers in the field.

The CUE has belped design and find the funding for a majer effort to reeruit youmg people

o dhe field of Jewish edueation by creating the “Careers in Jewish Education” initiative.
This projest has fnvelved the following elements: Jewish teepagers are recruited by their
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synagogues, camps and youth programs to become Madrichim —teachers, youth leaders or
camp counselors in traiming. Through a specially designed program, these Madrichim
receive training and initiation into the field of Jewish education. They work in their local
institutions and are supervised by the Madrichim Training Institute, as well as by local
supervisors in their home instimtion. ‘

The names of the Madrichim are placed in a national data bank. When these teenagers
graduate from high school and go on to college, Jewish educational institutions near their
college are informed that one of the Madrichim will be attending a university nearby. The
local rabbi or Center director can make contact with the college student and try to find
educational employment for the student during his or her college years. Meanwhile the
stadents attend an ongoing traiming program including courses, supervision and study visits to
Israel,

The "Careers in Jewish Education” performs the dual purpose of providing (prepared)
avocational teachers for local Jewish institutions during the students’ college years and
inspiring some of the students to enter the field of Jewish educafion as a lifelong career, In
addition the program helps increase the Jewish commitments and involvement of the students
during their college yeanss- and afterwards as well. This program has been launched in
coordination with the pational denominations, the JCCA and the International Hillel
Foundation. The project has been funded by a variety of foundations.

. Community Mobilization

One of the fundamental building blocks of the CIE as expressed in "A Time to Act™ has
been mobilizing community support for Jewish education, at both the local and national level.
At the local level, the CUE has been involved in recruiting new leadership for Jewish
education. This new leadership has been recruited in coordination with the local federatiom
professionals and with intensive work by the CITE’s own Board. Specific programs have
been designed to raise the consciousness of local lay leadership about the importance of
Jewish education.

One project, for example, has been *‘adopting™ local educational institutions by-young
keadership in local federations, In this program a local institution such as a communal



supplementary high school has served as a setting for local young leadership to discuss the
fundamental issues of Jewish education while at the same time, increasing their involvement
in the institution. This has given CIJE the opportunity to increase the knowledge and
sophistication of local lay leaders about Jewish education.

In addition, the CIJE has been rumming Best Practices Seminars for local lay leadership which
apprises this leadership of the latest wark going on in Jewish education and gives these
leaders a sense of significant developments in contemporary Jewish education, so that they
can make more informed decisions. Moreover, the Goals Project as described elsewhere in
this report, has been involved in the process of community mobilization. The Goals Project
engages lay leadership in discussions about the purposes of Jewish education and indeed the
purpose and goals of Jewish life in North America.

At the continental Jevel, the CUE has been involved in mobilizing community support for
Jewish education in a2 number of ways. One significant approach has been through its reports
to the field, some of which are discussed in the section of this report on dissemination below.
For example, the CUE has issued various *white papers™ on specific issues within the field
of Jewish education. The first was a report on the personnel crisis in Jewish education which
was based on the research conducted by the CIJE in the three Lead Communities and shaped
to create a national policy and agenda in the area of personnel development. This report
helped dramafize the current weak situafion of the Jewish educational profession by pointing
out the problems in areas such as Jewish knowledge and financial renumeration in Jewish
education, as we have discovered them in our research settings. Thus the CLJE was able to
mobilize community support for a significant upgrading of the Jewish education professiom:

A second paper of a similar sort was a commissioned report on the economics of
contemporary Jewish education which looked at the amount of money currently spent
threughout the continent and the way that that money is being utilized. This repert made
significant recommendations for rethinking the economics of Jewish education and has been a
significant topic of discussion amongst the lay leadership of the North American Jewish
community, Other reports have also looked at a variety of areas of interest to the CUE
including the Israel experience, the goals of Jewish education and developing a research
capacity for the fleld of Jewish education,
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V. Conwnt
A. Best Practices Project

During @ past @ years the Best Practices Project has evolved and led to the creation of the
Caenter for the Study of Jewish Edwcation.

[dear reader, choose one of the following two sentences:]
The Cenwer is located at X university (Brandeis, Harvard, JTS, HUC 77?)

The Cenwer is a free-standing project of the CUE with sits own staff and operations.

This Cenier has two emphasgs, research and implementation:

Research

This component has been e main business of the Center. It includes:

@) Best Practices of today: The documentation, study and analysis of current best practices
im Jiewish education. Essentially, this has moved forward with the work of the Best Practices
Prajject @s it was lavnched in the early years of the CUE.

However, that work has been expanded as well by seeing the preject as an ongeing research
prwjject im which the swocess stories of Jewish education are studied in depth and suecessive
"litmadions” off mesearch are performed on each setting.

It 2lso has meant convening conferences and consultations with these deing this research to
iy do discern patterns and implications of the analysls.

) The Department of Dreams: This is the area that ineludes developing all the ideas in
Jeenish education that people have written about and never had the means to try. In additiom
diiis "dlepartment” has commissioned "—enepuraged people to invent solutions to
prstilems and inmagine new directions for Jewish edueation.
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¢) Best Practices of the past: Looking at those success stories of the past (e.g. Shragge
Arfans famous school) to see if we can reconstruct what was done and why it was

important.

Practical Implications

The second thrust of the Center has been to test out the practical implications of its work. In
particular this has meant working closely with the Lead Communities as they try out the
jdeas discovered by the analysis of best practices, past and present and of dreams for the
fature, as well as exploring the Best Practices findings with lay leadership.

B) The Goals Project

One of the major initiatives Jannched by the CIUE during this periadt has been the Goals
Project. The purpose of the Goals Project was to work with institutions and communpities to
help develop a sense of direction and purpose for the educational enterprises of the institution
or the community. Much of Jewish education has been characterized by a lack of sense of
dirzztion and the Goals project has sought to address this difficulty. The Goals Project begam
with a seminar in Israe] for communal leaders and professionals in the summer of 1994. At
that session the basic concept of the project and its approach were explored.

Following upon the summer seminar the CUE offered each of the Lead Communities a series
of four goals sessions during the course of the next year. At these sessions the comcept of
goals was discussed and in each session an important future piece of writing related to the
issue of goals or a lecture by 2 speaker was presented to the participants. These sessioms
were offered to all the institutions in the community. Based on the experience of the goals
sessions dwring that year, a number of institutions in each community chose to be part of a
more intemsive goals project that was launched over the course of the next five years.

This Coalition of Goals-Oriented Institutions engaged in serious discussioms around the issue
of goals trying to determine and think about the underlying purpose of their educational
institwtion. The educational institutions were assisted by CUE staff members and CUE
consultants. These discussions revelved areund papers written by the Educated Jew Project
of the Mande] Institute in Israel and other relevant papers and presentations. -
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The kadiship of cach instivation was engaged in these discussions, and followimg upon this
Work, Bk other educators in the instiution were inveolved in deliberations about what Wweald
# Wean » murskie Wese wnderlying goals into actual educational practices. Te heip
Hhusire Uhis idoa Uhe goals project sradied various educational instintions (both of the
piesent aimdl ¥R past) Jooking at those instivations® statements of goals and trying to éee the
way Uhat those goals were implemented in the life of the educational program through visis
OF PIRsRRtaions.

At T samre time the Goals Project engaged the leadership of the major Jewish denomimztions
amdl mathiing instivations in an effort to think about goals from the denominmatiomal poimt of
view. The denominations and training institutions were challenged to engage with the local
imstitdiions fimvolved in the CIUE Goals Project to see if those national institutions could help
e local imstitations work on the issue of goals. Although the Goals Project began with the
tiinee Lead Communities specifically, leaders from other interested communities were alse
nwiled b ainend and the Goals Project was one of those CUE initiatives that was offfared to
tthe outer circle of CUE communities and other communities involved in the comtimental CIJE

IV. Research
A) Mionitotrg, Fxdluatiion andl Feetiack

Ome of CIWE"s important contribmtions to the world of Jewish education was the Monitorimg,.
Evaluation and Feedback Project (MEF). During its first years the MEF Project examimed
the issues of community mobilization in the three Lead Communities, interviewed local
educators for reports on the professional lives of educators and conducted the Educators
Survey. The MEF Project gave feedback both to the three lead communities and to the CUE
sitofff sthowt the Jaunch of the lead communities Initiative.

During the next years the MEF Project began fe explore speeific edueational institutions
within the sommunity evaluating new pregrams from the point of view of goals and
owtcomes. In addition, the MEF projeet surveyed 8 number of educators and comnnual
lleaders as it tried {0 ereate a portrait of educational institutional usage within the three Lead
Connpumities. The MEF Project was of eonsiderable interest te the outer ¥ing of CUE
cominumities and (o Jewish edueation in Nerth Ametiea in gemeral.

ih

&1 “ 39bgd ISNT33ENUE 61 2s:,  Hss 21 abw



The MEF Project represented a model that CUE helped launch in a number of .different
communitios throughout the continent. Not only the educators survey and the professiomal
lives of educators but the general approach to evaluation and feedback became a significamt
¢xample as communities tried to improve Jewish education throughout the continent.

B) QOtiner Research

The CUE has helped foster an appreciation of the importance of research and helped to
broker foundations, Jewish education researchers (both in North America and in Israel) and
researchers from general education in joint collaborations. These have included projects om
reacher kmowledge and teacher education, stadies of the economics of Jewish education,
qualitative studies of Jewish educational work, historical studies of Jewish educational
projects, quantatafive studies of smdent achievement and knowledge, and policy studies
related to the issues involved in community mobilization.

There are currently a number of ongoing research projects that emerged out of the CUE
efforts and include the founding of four centers devoted to Jewish educational research, one
being the Center for the Stndy of Jewish Education mentioned above, Three other research
centers for Jewish education have been established at universities or seminarjes—each taking
a different focus,

V. Conferences

The CUE has been the catalyst for a series of conferences on important issues related to the
field of Jewish eduvcation. These conferences have emerged out of the CUE’s work in the
field as well as trough the intellectual work of the CUE staff. These began in 1994 with the
conference on "New Work in Supplementary School Education which brought together
people working in this area from 2 variety of institutions.

This was followed by the conference on “Evaluation and Assessment in the field of Jewish
Edueation” which breught tegether academie researchers from both Jewish and gemeral
edueation 2¢ well as Federation leadership coneerned with this problem. “The Religious
Personality and the Challenge of Education” was a conference co-sponsered bysthe Lilly
Endowment and brought tegether both Christiah snd Jewish perspeetives and action projects

12
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im this area. Following upon this was the conference on *The Economics of Jewish
Bducation” which involved Federations, major foundations and lay leadership. As varfous
topics emerged in the CUE work, conferences were held both to bring the best wisdom to
bear oh particalar issues and to monitor progress in specific areas.

V1. Publications and Dissemination of Materials

The CUE has fostered the pablication of significant materials in Jewish education. These
include the reports of the Best Practices Project, the research papers that emexrged out of the
MEF project, the literature on goals that went hand in hand with the Goals Project, along
with the papers commissioned for work in the area, of goals (some of this in comjunction witd
tthe Mande] Institate in Isoasll.)

In aditfition the CUE has produced publications unrelated to the ongoing projects. These
inclade 2) the CIUE newsletter which informs the field of its ongoing waxk, b) the
publications of the various CUE conferences mentioned above, c) a series entitled "Current
Issoes im Jewish Education” which are the public lectures of the CUE Beard meetings in
writien form and relsted materials, and d) the various "white papers” mentioned earlier in
this report,

These materials have been distributed throngh the CUE’s own publishing program, through
commercial and wniversity publishers and through other national Jewish education
organirafions—including JESNA, JCCA and CJF, New tfechnologies such as on-lime
computer aeeess to materials and CD-ROM publications have also been utilized. Finally the
CIUE has presented its work at 2 variety of national conferences both for professiomals and
lay leaders. These have included the CJF General Assembly, the CAJE conferences and
other nesearsh gatherings.

13
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The CIJE was created by the North American Commissiom on
Jewish Education with a highly focussed missiom which
incorporated three major tasks. These are: Buildimg the
profession of Jewish education; Mobllizing Community
Leadership for Jewish education and Jewish contimmity;;
developing a Research Agenda while at the same time securimg
funding for Jewish educational research. These so-called
‘“building blocks” all involve major long-term improvememts
in imnfrastructure for the North American Jewish commumity
and so the Commission mandated the creatiom of Lead
Communities. These are development and demonstratiom sites
where, by mobilizing the leadership of the local community
and by radically improving the guality of.. persommel for
Jewish educatiom, significant systemic chanmge and impact
could be shown to be possible relatively over .time while the
national imfrastructure was undergoing majer refomm.

The CIJE Steering Committee is presently in the process of
developing a multi-year strategic vision which will
articulate clear goalls and benchmarks in each of :the major
areas of its work with specific objectives in each area.
This strategic vision will econstantly be revisited amd
revised as CIJE begins’'to engage its own committees im
reviewing both direction and implementatiom- The first
iteration of this multi-year wisien should be completed by
October 19984 and the 1995 anpual weorkplan of the CIJE willll
flow directly frem this process.

The 1994 Annual wWorkplam is, therefore, a bridge into this
long=range process. It is anchered in the immediate
realities of CIJE’s present cemmitments but it also looks
towards a mu€eh more focussed multi=year perspecitives,

The secend half ef 1993 saw the majer investment of the
resources 6f the €IJE iR three Lead Communities - Milwawksss,
Baltimere and Atlanta ~ with a elear ebjeective of wimning
the trust 6f the cemmunities and aecelerating the processes
of lecal esalitien=building and of meving tewards a
Persennel Aetien Plan in eaeh ef the communitics.

A Werking hypethesis ef this 1994 verkplaa ia that
vhiia €he Lead Semmunitias remain key aranas fer develepmenmt
and é&¥pleratisn 6f e€ritieal issuas fe¥ Nerth Ameriean Jewish
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edueatisn, C€IJE’s rele ia to engage a much wider circle of
ceomnunities in benefitting from our axperience in the Lead
Cemmunities and from our overall experience in Jewi3sh
education.

During 1994 this principle will direct CIJE into forging new
partnerships with an ever-widening circle of communities
while brokering with national agencies in providimg support
to this process.

The following workplan must be regarded as somewhat

tentative and ungrounded in prior experiemce. It is am
outline for 1994 priorities but doubtless will need
modulation and revision as the year unfolds. Im [ ] willl

appear the date by which action should take place and those
responsible for that action.

Components of the 1994 workplan:

A. CIJE POLICY-NMAKING: STEERING COMMITTEF,, COMMITTEE
SYSTEM, BOARD, EXECUTIVE COMMITTEE. (p-3)

B. DEVELOPING LAY LEADFRSHIP FOR JEWISH CONTINITW (R.6)
C. IEAD COMMUNITIES PROJECT (p.7)

D. CONLITION OF ESSRNTINL, COMMUNINIES (p.9)

E. BEST FRACTISES PROJECT (p.10)

F. COKTENT (p.1)

6. THESENRCH (p.-12)

He COMMUNTOOIONS ZAND DISTRMINATION (p.133)

I. 1995 WGWHEInAN /AND BRUSEET (.114)
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A. CIJE POLICY-MAXING: STEERING COMMITIEE, CSMMITIDE
BYATEM, BOARD, EXECUTIVE COMMITTIER®.

1. A Steering Committee is composed of the Chair of the
Board of the CUIE, commlittee chairs, core staff and
consyltants. The Steering Committee will meet five times
during 1994 and will develop a firat iteratien of a muilti-
year strategic vision for the CIJE. The 1995 annual
workplam, derived from this strategie visien, will be
presented for discussion to the September meeting of the
Steering Committee and tharsupon to the October 1994 mestimg
of the CIJE Board. ADH will staff the Steering Committee.

Action needed:

a. Calendar for Steering Committee for 1994
including meetings at April and October board
meetings.

[[1/4/94: VFL]

b. Piret “Total Vision *4 draft.
(B/1/94:BH]

c. Successive drafts at 1994 Steering Committes
meetings.
{[BH])

2.. CIJE Board Committees include all members of the CIJE
Board. The committees are: Building tha Professiinn,
Community Mobilizatiam, Contert and Researdh.

As additional communities become part of the Coalitiom of
Essential Communities, lay and professional leadership will
be invited to join the CIJE committee structure and,
ultimately, the Board.

Thesa committees are staffed by the core full-time staff amd
some consultants of CIJE and will meet at each Board meetimg
and at least once between each board meeting fer a total of
flour committee meetings during the year.

A committee werkplan will be developed for each commitites
and will be approved for 1995 at the October beard meettiirg:.
The 1994 interim committee workplan will be presented at the
first meeting of each committee on April 20th.

Action needed:
a, Divisien of Beard members inte cemmittees
((1/21/84: MLM)
B. Letter frem Beard Chair inferfing Members aboult

gg:y 6.
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committee process.
{2/28/94= MIM)
c¢. Allocation of staff to committees
(1/4/94: Suggestion: Personnel - G2D
Community Mobilization - ADH
Content = BH
Research - AdamGl]
e, Letter from committee chairs to members about
specific committee agenda.
(3/8/94: Committee chairs and committee staff]]
d. Calendar for individual committee meetings
(Chairs and staff, Mnsynclivonized]
e. Allocation of staff for reqular briefing of
Board members.
[3/25/94:ADH]

3. The CIJE Board will meet twice in New York, April 2ist
and october 20th, 1994. Board meetings will be preceded by
a meeting of the Steering Committee in the afternoon (ARpril
20th and October 21st). For board members, their first
attendance at committees will be on April 2isft. Staff will
be assigned to all board members so that each board member
will be individually briefed both hefore each board meeting
and once between each board meetimg.

Action needed:
a. Prepare Board meeting
{3/8/94: MLM/ADH/VFIL])
b. Assignment of staff to board members
[(3/17/94:ADR)

4. The Executive Committee of the Board will meet prier te
each Board meeting and will be composed of cemmittee chairs,
officers and funders. The Bxecutive Cemmittee will rewview
and approve the budget of CIJE.

Action needed:
2. Develop new 1994 budget based on 1994 weorkplamn.
(3/15/94-ADH])
b. Send out budget to Executive Committee prior te
April board meetimng.

5. Board Communication will be through a gquaterly CIJE
‘Letter from the Chair" to appear in Jums, September and
December. In additiom, board members will receive more
specialized written briefing materials from the chair and
staff of the committee on which they serwe.

Action needed:
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a, Appeint writer for Chairman’s letter with
detalled timetable for each draft and mailimg
data.

[[4/1/94 oMLM/ADH]
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B: BDEVELOPING LAY LEADERSHIP FOR JEWISE CONTINUITY

This iy the systematiec process of bringing more key Nerth
American cemmunlty leadership inte our wezkK. The
cemmisgions on Jewish continuity which are emerging
natienwide are the first targets for this undertakimg. The
emerging work of the Goals Project with lay leadership in

the }ead communities could form part of the content of this
project.

A plan will be developed using the best of avalilable
resources (e.g. Clal) to build a replicable process for
leadership development in a model commumity. The Beard and
Committee structure of CIJE should be used to bring new

leadership into naticnal involvement both as leaders and as
funders. (See A above)

aAction needed:

a. First draft by June Steering Committee
[6/2794: ADH]

b. Identify new commjittee members before October
Board meeting and bhripg to October meetiimy.
[D/1 /D6 ADE-MLM])

9§=L 4@U6.
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C, LEAD COMMUNITIES PBOEECT

A large part of CIJE’'s work will continue to focus on the
laad communities.. In 1994 the lead communities willd, from
CIJE's perspectiwve, De 3seen as test sites where
developnments, succeses (and problems) will be shared with am
ever~widening circle of vessential” commumnities.

The work of CIJE as an intermediar} catalyst for systemic
change in Milwaukee, Baltimore and Atlanta will focus om:

1. Strengthening the local lead community wall-to-wall
coalitions by meeting with lay leaders, rabbis and educators
in the comnmunity. The community mobilizationm process will
continue to require assistance and trouble shootilmmy. A
clear goal for CIJE is te have a fully committed top level
inner coalition of Federation exec.- Community champiom - LC
professional in each commumity.

2. Moving each community towards a Personnel Action Plam
based on the November 1993 training sessiom in Mentreal,.
Final dates for the completion of the actiom plam are to be

set together with the communiity, including the funding
implicatians.

Action needed:
a. Individually negotiated written timetable for

personnel action plan in each commumity
(4/1%/D4:GZD]

3. Providing expert support and copsultation for the
implementation of the Persennel Action Plam. Exanples are:
in-service training programs fer early childhood teachers,
an Institute for day school and congregational school
principals..

Act.ion needed:
a., Plan for personnel actien plans from CIJE'S
perspectiwe.
{(4/1 /94 :6ZD]

&, Working with key lay and professional leadership on the
articulatien of institutiomal and community goals (Goals
Project) . A July seminar on Goals in cooperation with the

is:sL 5.
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Mandel Institute will be ap impertant milestone in this
area-

hctien needed:
a. Develop plan for goals prejeet after Jamnuary
consultation with Mandel Institute team
(4/%4: Dan Pekarsky))

5. Provide guidance to the Monltoring, Evaluatien and
Feedback support project- By February 1994 all communities
will have reports on the Professional Lives of Educators and
Rducators survey data-gathering will have been ¢completed.
The report on community mobilization for 1992-93 will alse
have been ¢ompleted in all 3 communities.

Im January 1994 the first composite community persemnel
profile for Milwaukee was conpleted by Adam Gamoran and
Ellen Goldring to be followed by Baltimore and them by
Atlamtta..

In the light of the new intensive involvement in the
communities by the CIJE core staff, the feedback functiom
may requlre reevaluation. The MEF Advisory Committee
(Frofs. Coleman, Inbar, Fox, Gamoran;Steven Hoffiman, Alam
Hoffmann and Annette Hochsteim) will teleconferemce amd
convene in August to discuss this and other issues and to
approve the Sept- 1994 - Aug. 1895 MEF workplan.

For actiom:
a. Proposal for MEF Advisory Committee
(4/15/%4: RAG]

&. Develop Pilot Projects, or Action-before-the-action-
Plan in each community- Thege are personnel initiatives
which communities will adopt before they have a fully
articulated and supported local personnel actiom plam.

Amongst the options proposed are: planful recreitimg of
Jerusalem Fellows and Senior Educators: ongolng Leadership
Imstitute for Principals; Basic Jewish literacy for early
¢hildhood professiomall;; a seminar on goals in Isra=l. The
communities informed CIJE which of these pilot projects they
wish to undertake. CIJE will provide expert support frem
its own staff and assist communities, where appropriats, to
obtain help from cutside experts te build these projedts.

<sc ML vE. B
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D. COALITION OF ESSENTIAL COMMUNITIES

The mission of the CIJE is te be a agent fer systemie ehange
for North Ameriecan Jewish educatiom. The key assunptiens
are that personnel development and community mobilization
are indispensable to systemic change. Lead communities are
test sites where both the notion of systemic change and the
individual components of systemic reform can be develeped
and refined. This process, in varying degrees, can also be
used in other communities where serious efforts are being
made te improve Jewish edazation.

CIJE is committed to sharing its work with the entire Nerth
American Jewish community in a way Which will make an impact
as early, as quicgkly, and as effectively as pesaible.

A new coalition of these communities who have tade a major
conmitment te improving and investing in Jewish edueatien at
the local level will:

1. Be a vehicle for CIJE to gshare its experienece

and then assist a continually expanding universe

of communities to implement these components which

meet thelr needs. An example of this is the

sequence which leads from multi-faceted researeh

en the personnel situatien in a given community

through peolicy report and then to a personnel

actien fplan.

2. Mobilize ever-inereasing key lay leadershlp

for Jewish edueatiom.

3., Become & powerful lebby in directing the

training institutions and denominations to provide

solutions to the educational needs of communities.

4. Mebilize for changing the funding priorities

of the North American Jewish community-

5. Share in developments which may still be en the

CIJE drawing beards. An example is the Geals prejeect

for lay leaders and professionmals.

6. Enable CIJE to learn from individual community

experiences.

This coalition is likely to ineclude many of those
communities who initially applied te become Lead
communities. Many have made remarkable achievements over
this peried and the coalition will become a place for
sharing amongst like-minded Vvessential’ ecommunities. Lead
communities will automatically be members in the coalition.

A first meeting sheould take plaee when apprepriate with a
sfall group of individuals respensible for Commissions of
Jewigh Centinuity in key ceommunities to initliate the process
6f building the coalitiaom.,

Staff: ADBH with BHH's guidance.
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E, BEST PRACTISES PROJECT

A plan for the development of Begt Practises anthologies was
presented by Dr. Barry Holtz to the Board in August 1993

(appendix 1).

A plan will be developed which relates to the use of the
Best Practises materials for personnel and lay leadership
development in 1994 and brought to the Steering Commiitttmes.

Action needed:
a. Plan for use of Best Practises in different
contexts.
[4/94 : BH]
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P. CONTENT

1. Goals: The Mandel Commission deliberately avoided the
issue of the goals of Jewish education., In the past year
in all the lead communities we have had reguests for
assistance in developing 'mission statements’, ‘visioms",
and ‘visioming” ().

In parallel the Mandel Institute in Jerusalem has, over the
past 3 years, been engaged in a pathbreaking preject which
examines different conceptions of the Educated Jew and their
different implications for a Jewish education. The
project is now at the stage where these deliberatiens can
have significant impact on the setting of institutional
goals and community goals for Jewish educatiem in Nerth
America. Community lalmdéaddeshlipponnoaechahdndndnghe the
training institutions on théecothérrneeddtoobegdai totgrappiée
with this issue in a planful way.

The Handel Institute hamsagyeeddtooppovidechelpliotCITJEIEnin
building this domain amh®Poff.Danhed]lPekarskiywilll lead the
project in North America. After a January consultatiem in
Israel, this was a key topic of the February staff semimar
in New York and will lead to a seminar for selected lay
leaders and professionals of the lead communities and the
coalition of essential communities in July 1994 in
Jerusalem.

Action needed:
a. Develop a plan for the goals project
[4/%42 DP)

2. Best Praotises: See section £ above.
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S. RESEARCH

The formulation of a comprehensive agenda for research for
North American Jewish education is one of the three major
recommendations of the North Americam commission.. At the
moment CIJE is not involved in any planful process leading
to building the agenda for research, yet the MEF project is
currently the largest research undertaking in Jewish
aducation in North America,.

As in several other spheres of the work of CIJE, our work in
MEF in the lead communities is raising many generalizable
questions which ultimately will become part of the
continental agenda for reseamch.

In order to develop a plan for building research and
research capacity in this field, CIJE will have to consult
with some of the best minds in educational research,
sociology and sociclogy of knowledge. Such a consultation
should take place in September and should lead te a first
iteration of a strategy to be presented to the October

Steering Committes. Adam Gamoran and ADH will plam that
consultatian.
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H., COMMUNICATIONS AND DISSEMINATION

A brochure deseribing CIJE and intended for general
distribution is presently being designed and will be
cempleted at the end of February (Sandee Brawarsky).

In parallel a plan will be developed for tellling the story
of the CIJE in a wide variety of contexts ranging from key
lay leadership through professional educaters, rabbis,
community professionals, the Jewish-press, the non-Jewish
prass, Jewish journals ete. [Sandeej. This is in additiom
to the meed to develop an internal communication pregram for
the CIJE board referred to in A above.

CIJE will 2lso have to decide at which regiomal and matiomal
Jawish forums - lay and professional - it wishes to appear
and how much of our human resources to appropriate teo this
impertant but all-consuming area. An outlime for 1994 willll
be proposed to the Steering Committee in September [BH)

The Lilly Foundation has proposed a high-level consultation
between CIJE and leaders in American religious educatiom
during 1994 which Lilly will convemne. We are curremtly
awaiting a response from Lilly about the date.

For actioms:

A Plan for written communications
{[4/1/94 +SB]
b, Plan for Jewish professional and Jay forums

during 1994
[(4/1/94: BH]
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CIJE draft3d workplan 3/94 14

I. 1995 WORKPLAN AND BUDGET

The 1995 workplan will flow from the work of the Steering
Committee and its articulation of a multi-year strategic
vision for the CIJE.

For actiomsz

a. et workp ban [7/94 78DH]
b. Second deaft for Steering Camniittee [B/BU:7R0H]
c. Final draft for October Board Meeting (ADH])
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Council for initiatives

in

Jewrish Education

Date sentt 5? 7 Timesent 3. 3owE Bipabs otREGeVENG(cover) |7

“ﬂﬂ‘ﬁsﬂ From:

y b ]

Organiization: CarsL A. KEIL

CUIFE Dsrael Oxffice
Phone Number: Phone Numbex:

011972 2 617 418 216-391-185%2
Fax Number: Fax Number;

011972 2 619 951 216-391-5430
Comments:

Dear Abby -

Please distribute the attached meeting minutes to the fallawing:

Seymour Fox
Annette Hochstein
Alan Hoffmann

Thank you,

Carol A, Keil

if there are any problems receiving
this transmission, please cali:
216-391—11852
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Chair
Wtariom Miamdiel
oiee Chveh TO: Mbaridesss aff ttiee QUEESEeeeingg Committee
aatorns Meryies FROM: Wkwtton (L. Wéauokbs), Ctaisi
Lester Poliack
Deymard Wishhmer DATE: Juurree @, 194
. .
I am pleased to send you the enclosed minutes of the CLIE Steayiimg
Boadl Committee, Executive Committee, and Board meetings held in New
m?’f“""w York last month. We very much appreciated your participation andi
m&:'ﬂwﬁ e hope you found the meetings stimulating and productive.
Charles Bronfiman
Gevald Cohen We have indicated to your committee members that notes from tihe
John Colman committee meetings will be sent under separate cover and that these
Meeurice Corson may be a second meeting of each committee schediuled over the
e aown SUMMEF.
Y Dlpwis
T Field
GChavles Gosdman The mext Board meeting is scheduled for October 5-6, 1994 in_New
Atfred Gotischall Yerk. We will ba back in touch witth details later [n the summer. \We
Rl Greenbaum are planning te begin on October 5 with a Stewsiing Commitiee
mm meeting, probably frem 10:00 am te 4:00 pm, followed by an
Gershon Kefast Exesutive Commitiee meeting over dinner and an eveming meetimg of
iy Kaschitsy the Beard, Cemmittee meetings will be held in the merning of
e Lalney Thursday, October 6, followed by a full Board meeting in the
X anlamm !an Lamm afterneen. Please save the dates.
Miarin LLemeler
e (Lineff
Seymeur Main Lipset
Florenee Makion
Mabin Merians
Elavies Bainer
Esthar lesth Ritz
Richard Seheuer
mm bes:  Gail Derph Alaf Heffrmamm <
tidlove Twerstay Ellen Geldring BaFry Heliz
Banneit Yanawi Seymour Fox”/ Daniel Pekarsky
Adam Gameran y geﬁﬂﬁgﬁ‘@%ﬁ
e B ARnetie Heehsiginr: {2 A
e hiEH Siephen Haffman HeRFy Zusker
Box 94353 Clevennd. Ohio 44101 + Phepe: ﬁ‘i@ﬁ%l 1&5%\?3& ‘ﬁll 100
I3 B&JI?@H? , NEy rk, WWQ@% ek (349 335239 ST (P98l
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BOARD MEETING
COUNEIL FOR INITIATIVES IN JEWMISH EDUCATION
APRIL 21, 1994
CENTER FOR JEWMISH STUDIES (CUNY)
NEW YORK CITY

Attendance

Board Members: David Arnow, Joihm Colman, Maurice Corson, lkay Davis,
Billie Gold, Neil Greenbaum, David Hirschharn, Noarmam Lanmm,
Morton Mandel, Melvin Merians, Lester Pollack, Charles Ratmer,
Esther Leah Ritz, Richard Schewer, Ismar Sdimrsch, Dawvid
Teutsch, Maynard Wistnmer, Bennett Yamowiitz

Guests: Genine Fidler, Josiwa Fishman, Robert Hiirt, Barry Kosmin,
Carl Sheinmgold, llene Vogelsteiin

Consultants Sandee Brawarsky, Gail Dorph, Ellen Goldring, Stephem Heoffinmam,

and staff: Alan Hoffmann, Barry Holtz, Isaac Jkret, Micalh Klein, Martjim
Kraar, Virginia Levi, Daniel Pekarsky, Arthur Rotmam, Richard
Shatten, Leah Strigler, lomatihan Waoche:

Copy to: Daniel Bader, Mandelt Berman, Charles Bronfimam, Gerald Calnem,

Susan Crown, Max Fisher, Charles Goodmanm, Alfired Gottsciallk,
Thomas Hausdorff, Gershan Kekst, Mark Lainer, Marviim Lender,
Norman Lipoff, Seymaur Martin Lipset, Matthew Maryltes,
Florence Melton, Isadore Twersky

1.

£00 "39dd

Introductory Remarks

Morten Mandel, chair, opened the meaeting by welecoming those present amd
imireducing first-time attendees. In particular, he welcomed Ly Davis, a new
tboard member from Atlanta, and Maymard Wishmer, a new board member and
viee gchair of CUE and the new president of CIF. First-time guests iReluded
Genine Fidler, ca-chair ef the Lead Community preject in Baltimmere; Carl
Sheingeld, Assistant Executive Vice President of the Councih of Lrswirn
Federatiens; and Richard Shatten, Executive Director of the Mamde) Farnily
Philanthrepie Pregram. In addition, he introduced three graduate students who
were present to assist during the day: [saac lryet, Micah Klein, and Lealn
Strigler,

The shair thanked the Center for lewish Studies at CUNY for serving as a €=
spenser of the beard mesting and neted, in partieular, the suppert provided by
€enter Director Dr, Egen Mayer. He then turned to Dr. Frances Herewiiz,
President of the Graduate Seheel and University Center of the City University of
New Yeork, whe effered a few werds of welcome.
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Presentation: "From the 1990 Population Survey Until Today: limiteh Continuity
and Jewigh Educatien®

The chair introduced Dr. Barry Kosmin, Director of Researel at the Ceuneil of
Jewiish Federations and a Visiting Professor of Secielegy and Jrwirdh Studies at
the CUNY Graduate Center. Dr. Kosmin is Director of the Mandelll L. Berman
Institute—North American [=wiish Data Bank. He directed the 1990 CJIF Natienal
Jewiish Population Survey which has played sueh an important rele in mebilizing
the North American caencern for Jrewish centinuity.

Dr. Kosmin's remarks focused on the importance of research and the significanee
of the questions which are and are not asked. He noted that the 1990 GIF
National Population Survey was not intended as a research instrument in
education. Several subsequent studies have extracted data which cerrelate
Jewiish commitment to Jewiish educational background. From this we may
extrapolate that Jewiish education plays an important role in one’s Jawiisih
identity, but cannot establish a clear causal connection. -
Dr. Kosmin suggested that, in light of the serious attention being glven te lrwikh
education for lewiish continuity, the next Jlwisiy population survey, planned for
the year 2000, should be designed to get at specific issues of Jwiish education
more directly.

Dr. Kosmin made a case for the development of a Jewiisih educational researeh
agenda and the undertaking of that research in the near term. Some of the
issues that might be considered include the following:

A. ldientifly objective measiuemantss off thre: quitcamess off wariauss faomes andd
levels of lrwiish education.

B, Qurithr the e off Welbrew lamguagre sudy im)dawisdn idiemiy
develepment.

€. Curgini: the sednirgici effieciss off imermadniage enJeaisdh educatitom.

)|

CuinGt & lerginiding| ettt sudyy: sellectt a grawp off 19D Baar andd Bt
Mitzvah yeungsters and follow their experience over a period of years to
begin te determine what has an impact on awish identity.

In the discussion that fellowed, the following issues were raised:

v Feahadnss feamiliy veduass shasilih bee @urr flaiss nattred: theen ) gwwis dh eshicad toan . I
fespense, it was neted that while we cannet soclaily engineer families,
there is hepa of impacting lewish education.

e WA Sl cnrsddRsT W t Usf e exdpaiieass et fiogLssel

primarily en religious training te impact lewikh identity. The Israel
experience is a prime example,
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. Our approach should remain comprehensive, looking at family educatien,
Hillel pregrams and work with young adults, as well as focusing en the
education of young people. In fact, it was noted that we canmot afferd e

give up on any segment of the population, but should set clear goals and
work toward achieving them.

. Committee Meetimas

During the next segment of the meeting, participants divided into the four beasd
committees to review and discuss materials distributed in advance of the
rmeeting. When the group reconvened, committee chairs were asked to briefly
summarize the highlights of their discussiom.

A. Community Mobilization —Charles Ratner, Chair

The committee’s focus is on building community support for systemic
change. In discussing the work which CLIE has undertaken in the Leacl
Communities, the committee reviewed findings which suggest that In order
for the change process to work, a community needs effective {eadership in
the following three areas:

1. Uayycbhampomsscommnmitite ddtoosygse amdccbhaggef o ehesik hegdigainon.
2. Asféckdeatioon escamritves egpadliy comnmmiiteeld .

3.  Apafbssiioablwhteseefblittmecres poossibiityyiitisstoo Heddpthiee
community wark toward systemic change.

The committee discussed the tension present in most communities betwesm
a commitment to the status quo and the desire for systemic change. it
heard evidence of new financial resources and a reprioritization occusring In
many communities in North America which will place lEwish education at
or near the top of the community agenda.

Mr. Ratner concluded by noting that the Committee on Community
Mobilization will be very dependent on the wark of the other cemmittees
because their successes witl help to enceurage greater community
commitment.

B. Research and Evaluation - Esther Leah Ritz, Chair

The committee reviewed its charge to create and expand the capacity to dio
research on lwiigh educatien in North American and to develop evalluettoor-
minded cemmunities. The committee willl consider a proposal to convene a
conference of individuals and representatives of institutions Interested in
canducting rasearch in beth lewiish and general education wiith an eye
toward develeping a research agenda. It will alse consider ways tboexpand
local research capacity and commit local funds to evaluation.

708 399bd n3dasi3rid 61 ~em -
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The committee discussed some preliminary outcomes of the study en
personnel which has been undertaken in the three Lead Communities. Tihis
discussion led to the conclusion that our werk shoulid begin witih a defimitien
of a problem, determine ways to build in evaluation to the execution ef a
project, conduct analysis of outcomes, and either modify the approach or
use the results to determine next steps. We wish to encourage
communities to incorporate this process into their wark in a way that uses
resources as effectively as possible.

Content and Program -Jaha Colman, Chair

This committee will concern itself with such CLIE activities as the Goalls
Project and the Best Practices Project. The focus of this introductory
meeting was on the Best Practices Project.

One function of the project is to give hope to our waerk by identifying ways
in which Jewish education can be provided effectively. This project offers
a curriculum for change. Individuals have been identified to document hest
mractices in a particular area of Jewisin education. Onee these best
practices are identified, CIJE can provide experts to wark with commumities
or institutions on replication or adaptatiom.

Building the Professioan - Morton Mandel. Actina Chair

We are looking for a way to get “our fair share" of the best people to select
Jewish education as their chosen profession. The |ssues for this commitiee
are:

1. Reeruitment

2. Professional develepment

3. Retentien

4, Positive perceptions of lewiish educatien in the cemmunity

The eemmittes will eonsider hew we can meve frem planning to actiom. [t
will werk with the reports of the Lead Community persennel studies and
other data now being gathered. It may invite experts In professionall
development te previde guidance as an agenda fer building the professien Is
develoeped.

Rabbi IRshua Fishman was asked te repert 8n the werk that he and Terah
Umeserah are underiaking with respect to building the prefessien. He
neted that the greatest reserveir of untapped talent for Lawinh educatiom
fies in yeshivet. With the help ef a grant, a teacher training program is
being develeped to previde a hands R, supervised training pregram to
prepare Yeshiva graduates to be effective lowish educaters.

T3ddSIBmH 01 - -
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The Goals Project

The chair noted that a presentation on CUE'S werk in the area of goals provides
us with an opportunity to recagnize David Hirschhorn of Baltimere, whe has
encouraged us to be "positively skeptical" by raising difficult questiens ragarding
the purposes and outcomes of a Jawish education, As a result of the guestiens
raised by Mr. Hirschiharn, a major project is now under way to develop varieus
definitions of what it means to be an educated lew.

The chair called on Mr. Hirschhorn to introduce eur speaker.

Mr, Hirschhorn noted that fifteen years ago the Baltimore Federation jdentified
lmwisin education as a primary concern. Substantial funding was deveted o this
area, resulting in frustration when there was no clear evidence that progress was
being made. It was, in part, for this reason that Mr. Hirschhern chose to jein the
Commission on Jawiisin Education in North America. He noted his pleasure in

.immeducing Dr. Daniel Pekarsky, on the faculty of the University of Wiscomsin

and a Philosopher of Education, to describe the Geals Project now being
undertakem by CIJE.

Dr. Pekarsky noted that the Goals Project is based on the premise that the
effectiveness of Jewiish education depends on the degree to whieh we are clear
on what we are trying to accomplish. He noted that a "visien driven institution®
has a clear sense of the kind of person and community it is trying to cultivate. It
is our belief that vision, while not the total answer, is indispensable te an
effective institution and insufficiently present in the majority of Lwiigh
educatienal institutions today. The purpose of the Goals Project is to encourage
our educational institutions to become clearly visian driven.

Goals are critical as the basis for evaluating outcomes and for the purpose of
making basic educational decisions. Even more fundamental than goals is the
visian of the kind of person we are trying to cultivate. Basic goals need to be
interpreted within a basic vision.

Vision is toe seldem present in lewiish education. In some cases there is ne
guiding vision and in others the vision is hidden to those werking within an
institution. A vision must be clear and compelling and an institution must have a
plan for translating that vision inte practice. The agenda of the Goals Project is
to encourage vision drivenness in Uawiish education. It will rely heavily on the
work of the training institutions and the educated lew project of the Mandel
institute.

The Goals Project is undertaking the following activities:

1. A library of resources is being established to help clarify the nature of
vision, and to guide the process.



CIUE Board Meeting Page 6

April 21,

£88 / 3944

1994

2. A seminar will be held in JEnusaiem in July 1994 for lay and
professional leaders from the Lead Communities and other Nottin
American communities.

3. A series of local seminars will be held during the next year in the Lead
Communities to help move toward vision drivenness.

in the discussion that followed the presentation it was noted that, important as it
iis, vision cannot be separated from other elements of an effective institution. It
was also noted that CUE does not advocate any particular visiom or set of
visions, but argues that the vision must be compelling for the key stakehalders of
an imstitution or community.

D'Var Torah

The chalr introduced Dr. David Teutsch, President of the Recomsmrucitiomist
Rabbinical College, who concluded the meeting with an inspirational D'Var Teirah.
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EXECUTIVE COMMITTEE MEETING
COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
APRIL 21, 1994
8:30 A.M. - 4:30 P.M.

CENTER FOR JEWISH STUDIES (CUNY)

NEW YORK CITY

Attendance

Executive Committee: Mortom Mamdldi, Chair, Ibihm Colman, Bilie Gold, David
Hirschhom, Stephen Hoffman, Alan Hoffimann, Melvin Merians,
Lester Pollack, Charles Ratner, Esther Leah Ritz, Richard Shatten,
Maynard Wishner, Virginia Levi, Secty.

Copy to: Mapdidll Bermam, Chentbes Brooffnem, Menlk aibeer, Datthew
Maryles

L Introductory Remarks

Morton Mandel, chair, opened the meeting by welcoming Maymard Wishner, new
chairman of the Council of Jewish Federations and, in that capacity, vice-chair of CIJE.
He reminded those present that the vice-chairs of CIJE are the chief volunteers of the
organizations with which we have been working most closely since the Commission on
Jewish Education in North America. He noted CIJE’s ongoing interest in werking
closely with other national agencies with a similar interest, and especially with CJF,
JCCA, and JESNA. Now that the CIJE staff is in place, work has begun to optimize
these relationships and work together effectively.

The chair also introduced Richard Shatten, new Executive Director of the Mandei Family
Philanthropic Program.

The chair reminded those present that the role of the Executive Committee is to consider
management issues for CIJE while the Board of Directors makes policy decisions. The
Board is currently comprised of 37 members, each of whom has been appointed to serve
6n one of the four Board committees which will take responsibility for specific aspects
of CIJE’s work. The Board remains in formation and will probably grow somewhat in
the months ahead.
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A programmatic steering committee has been formed. Its members include the ehairs
of the Board committees and members of the CUE staff. The Steering Committee will
coardimate the work of the committees to insure that each is aware of what the others are

doing.

IL. CLE Staff

Alan D. Hoffmann, Executive Director of CIJE, reviewed for the Executive Committee
current CIJE staffing,

8 1®399dd

Gail Z. Doxph - formerly Director of the School of Education at the University
of Judaism in Los Angeles, now serves as CUE’s arm in the Lead Communities,
She has comsulted extensively in the communities and is working with the core
planning group in each. She is working to help the communities move forward
on issues relating to content and personnel. She staffs the Board committee on
Building the Profession.

Adam Gamoran and Ellen Goldring - on the faculty of the University Wisconsin
and Vanderbilt University, respectively - serve as comsultants on research,
monitoring, and evaluation. In addition to supervising and directing the
Monitoring, Evaluation and Feedback Project in the Lead Communities, they are
thinking throngh our agenda on research and, together, staff the Board committee
on Research and Evaluation.

Barry W. Holtz - on a two year leave from a faculty position at the Jewish
Theological Semimary of America. His work focuses on the Best Practices
Project. He is working to develop models of personnel and pilot programs for
local implementation. He staffs the Board committee on Content and Program.

Virginia F. Levi - serves as administrative coordimator for the work of CUE.

Daniel Pekarsky - on the faculty of the University of Wisconsin, a philosopher
of education and comsultant with CUE. He is melding interests in Jewish

education and the philosophy of education in his work on the Goals Project. He
has visited the Lead Communities to discuss the project and is working with the
Mandel Institute in Jerwsalem on a summer goals institute.

tephen H. Hoffman - Executive Director of Jewish Community Federation of

Cleveland - comsultant, advisor, and troubleshooter on issues on compaunity
organization.
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Sevimoeur Fox - working with staff and comsultants at the Mandel Institute in
Jerasalem to think through concepts of what it means to be an educated Jew.
Much of this work serves as the basis for the Goals Project.

Anngfte Hochstein - working with CUE on issues of planning.

Roberta Goodman, William Robinson, Julie Tammiwvaara - full-time field
researchers, one located in each of the Lead Communities, to work on monitoring
evaluation and feedback.

Alan D. Hoffmann. Executive Director - most recently Executive Director of the
Melton Research Center at Hebrew University, now directing the werk of CIJE
for a period of three years. He staffs the Board committee on Commnrunity
Mobilization.

m. 1994 Update and Wark Plan

Mr. Hoffmann reported that work is under way on a multi-year planning process for
CUE. In the interim, a 1994 work plan has been drafted. Following are some
highlights.

As background, Mr. Hoffimann noted that the goal articulated by the report of the
Commission on Jewish Education in North America was to bring about systemic change
in Jewish education in North America by changing trend lines. The task of the
Commission was to establish what our strafegic position should be. The Commission
began by identifying a long list of programmatic approaches, then stepped back to
determine the common pre-conditions for change in these programmatic areas, Two basic
pre-conditions were identified: 1) building the profession - noting that we need more
qualified and deeply committed people in the profession of Jewish education; and 2)
community mobilization - noting that the lay leadership must be committed to the
centrality of Jewish education for Jewish comtinuity in order to create the enviromment
necessary for building the profession. As the Commission worked to understand the
current state of Jewish education, it became clear how little data there was to support its
theories. As a result, a third pre-condition was identified: the need to set an agenda and
undertake research in the ficld of Jewish education. The fourth recommendation of the
Commission was to establish Lead Communities as local sites where we could
demonstrate that change could be accomplished.

It was apparent in August 1993, when the current CIJE staff was brought on board, that
the energy of CLE in its formative months had been focused almost exclusively on work
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with Lead Communities. We were in danger of having our labaratories be our only
swory. CUE is now re-focusing its work, with the Lead Communities remaining one
significant segment of the work of CUE.

Work currently underway includes the following:

310 w306)d

Howir Bbaart coommmititees sHuvecHepanes sadibistieddt toddsebbppppdidyyreoommueadddons

for presentation to the Board. It is anticipated that additiomal involvement in the
work of CUE will be generated through further appointments to these committees.
The commitees will focus on 1) building the profession, 2) content and program,
3) community mobilization, 4) research and evaluation.

A psanfbor the mudtilzattionodfl oy eatde stlifpiss curesntly Hodmgo divedbpped . CIFE
will work closely with CJF, JCCA, JESNA, and other national organizations,
including those representing the denominations, to develap a joint strategic plan
for lay leadership mobilization.

Wiorkkiinttie Heaat Coommumditésshraspoyrrsseed tootteepeinttwhieree imittad Iressaxcbh

is being analyzed for use in developing local action plans. CIJE has begun to
think about when and how to share what is being learned in the laboratories with
other communities. Discussions are underway with poteatial partners in the
dissemination of our findings.

Tlhive figlbyviing isssuss Huwve hveeni dienifiedd oveer thee ppastedghittmponhis ;

1. s wae wanth wilith Toeed | fitbratimms tovwanndis e esttdidi sshmonttaff cpd itiporss,
we have discovered how difficult it is to achieve reform within a comtext
oriented toward consemsus building.

2. Iit its 2 dhallanging tedk finT zm iremmestiny oganizion w fisdesr dimnge .
We are discovering that there is a fine art to proedding without over-
reaching.

3. e issue of identifyimg funding for the implonmrtatinn off atien ks for

change in the Lead Communities must be addressed in the months ahead.
A team of CUE lJay and professiomal leaders recently met with their
ounterparts in Milwaukee for initial discussions on how the outcomes of
the personnel study can lead to local action. This comversation and similiar
ones in Atlanta and Baltimore will need to be moved forward in the near
future.
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MINUTES:

DATE OF MEETING:

CE STEERING COMMITTEE

Advpilil 220, T8R4

DATE MINUTES I558EBD: May 18, 1994

PRESENT:

Copy to:

MdérropnMdadde! (((haiirr), Jotm Colman, Gaill Dorph, Dorph,
Ellen Goldring, Stephen Hoffiman, Alkm Hoffirmenm, Bamny
Holtz, Daniel Pekarsky, Charles Ratner, Esther Leah Ritz,
Richard Shatten, Virginia Levi (Sec"y)

Seymour Fox, Adam Gamoram, Amnette Hochsteim, Hemry
Zucker

Miastter Sdteetide Conthai]

A meview of the calendar for the remainder of 1994 resulted in agreement that the
October 19-20 dates for the next Board meeting wiill be reconsidered. Tie Shweeyiing
Committee will be contacted about alternate dates in the near future..

A question was raised about the scheduling of Steering Committee meetiings in late
September and again in October. For the moment, the Septemmiber 23 Stweerimg
Committee remains on the calendar, for possible review In the future.

Review of Minutes of Maah 15, 1954

A.

8.

The central elements for systemic change

At the Jamuary meeting of the Steering Committee it was suggested that one
or more lay champions, a committed federation executive, and a fulll time locall
professional committed to working for change in lewish education are
essential to the process of bringing about systemic change. This concept was
revigwed and reconfirmed. It was noted that it is not nacessary that all thee
elements be in place in order for CIJE to begin waerlking witih a cermpunity, but
that a community must be committed to putting all three in place. |t was alse
suggested that we need more experimental data en what makes an effective
ey champlen, able te have an impact on the eommunity.

The concept of "vision-giveness”

Members of the Steering Committee were |n agrasement with the impertance off
visien te bringing abeut systemic ¢hange. There was discussion e Wikt
CIUE’s role is te werk with individual institutiens eF with communities i the
development of vision, and what rele IESNA might play in this pressss. It was
suggested that CIJE sheuld werk te design the ideal, which is a cormmunity
able te eneeurage its individual institutions e be driven By visien. |1t Was
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Assignment suggested that Daniel Pekarsky draft a statement outlining CIJE"s thinking on
this matter.

It was suggested that a possible project for our Best Practices Pragram might
be to identify several vision-driven institutions and look for commam qualities.
This process might help us to clarify what we mean by the termm “visii@m-drivem
institution."

C. CIJE's role with_respect to our partners

In a discussion of the differences between the role of CLUE and those of such
agencies as CJF, JCCA, and JESWA, it was noted that we have begum to waik
with these organizations to define our various roles. We must aveid being
individual "silos" standing alone. This can best be acoomplished by a full,
ongoing dialog which CMJE has initiated with each of the three.

(L Milwaukee Personnel Survey and Broader Implications

Ellen Goldring reported on some of the results of the survey of educaters wihich has
been administered in all three Lead Communities and for which a fulf written report
has been prepared for Milwaukee. She noted that reports of the surveys for
Baltimere and Atlanta are currently being prepared and that a cress-community
report will be developed over the summer for release in the Fall.

The survey was designed to provide us with an account of the current picture of
personnel for formal Jewish education. The research was to lead to analysis upom
which an action plan will be based.

The process of data gathering included the administration of beth a written survey
and a series of interviews with fermal edueaters, beth part time and full time, in
day seheels, supplementary scheels, and early ehildheod pregrams in each ef the
three Lead Cemmunities. As the process of data analysis began, mestings wese
held with key players in each of the Lead Communities te articulate Issues wihich
might be impeortant for polisy decision-making. These issues were then eonsidered
as the data was analyzed.

In leeking at the data fram all three eemmunities, it was Interesting te note that
there were mere similarities than differenees. The integrated eress community
report will highlight these eomparisens and willl, in partieulas, be able to generalize
for a bread sentinental lesk at the prefession,

It was suggested that the integrative report could serve as an exeellent basis for a
presentation at the GA and o the Beards of CUE, LESWA, CUF, ete.
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It was proposed that we look at the profile of personnel in schoals identified
by the Best Practices Project in comparison to the information reported in the
survey and consider whether there are differences and what they are.

In concluding her presentation, Ellen noted that she will be seeking further Steasiimg
Committee guidance on how to move forward with the report and its dissenminaitijiqm..

V. Review of Committee Agendas and Meetings

In preparation for the Board meeting scheduled for the following day, the Steeing
Committee reviewed the agendas for each of the Board committees and identified
issues which might be considered at those meetings. It was agreed that it willl be
important for each committee to be aware of the waork of the others and for the
committees to interact in order to avoid duplication or moving in different
directions.

It was suggested that each committee will eventually develep its owm total visiem
which will become part of the overall vision of CIIE. The purpose of the
committees is to make minor decisions and major recommendations te the Board.

The purpose of these initial meetings was toe begin to werk towand the developoment
of strategic thinking. The goal of each committee should be to cause CIJE @ make
progress in its area of focus.

v, Review of Beard Meeting

The Steering Committee reviewed the agenda for the followimg day's Board
meeting.

V. Revised Draft of Total Visien

Following the lrmuary Steering Committee meeting, Barry Holtz revised the draft
Tetal Visien, Tha Steeriing Cemmittee reviewed the new draft. Suggestions were

Assighment made whieh will be incorperated into a third draft of this weriking decument vuhich
will be revised and distributed by mid-August.

Due te time limitations, the majority of the Stearimg Committee's time was spent
reviewing the first half of the draft. it was agreed that we wiillt begin with page 7 at
the next review and feeus on the second half of the decument.
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GOALS, MONITORING, EVALUATION, AND
FEEDBACK IN CIJE COMMUNITIES

A THREE YEAR OUTLINE

In late 1990, the Commission on Jewish Education in North America issued 4 Time to 4u/, a
neport calling for radical impsovement in all aspects of Jewish educatiom. At the center of tie
TRPORYS stategic plan was the establishment of "Lead Communities” -- demomstration sites et
would show North American Jews what was possible.

Three to five model communities will be established to demonstrate what can happen when there is an imfusiaon
offonstanding personnel into the educational svsten and its leadership, and when the meocessryy fumds e seaumedt
1o mexet additional costs {p. 67).

The swcoessor to the Commission, the Council for Initiatives inm Jewish Educatiom (CIHE),
established three lead communities to carry out the strategic plam.

How will we know whether these lead communities have succeeded in creating better struchunes
amd processes for Jewish education? On what basis will the CIJE encourage other cities tw
emulate the programs developed in lead communities? Like any innovation, the lead commmumities
project requires monitoring, evaluation, and feedback to document its efforts and gauge its
SUCCcesses.

At the same time CIJE recognizes that much of what passes for Jewish education today is offien
lasking im any sense off direction, much less a compelling sense of direction. That is, the
emterprise s not informed by a coherent sense of what it is that one wants to achiewe. This
undermines efforts at education in a variety of significant ways. Absent a clear sense of whait
it iis ome wants to achieve in Jewish education, there can be no thoughtful basis for deciding such
basic madiers as the organization of the educational environmment, assessing achievement amd
mnstruction, and the appropriate kind of pedagogy, the kinds of curricular materalls thaft are
appropriate, and the kinds of characteristies that are desirable in educators. Nor, in the abseme
off @ cllear sense of what one hopes to achieve, is there a reasonable basis for evaluating our
efforts ot edueation and making recommendations for reform.

This prepesal describes a twe pronged plan for menitoring, evaluation, and feediback im leadl
communities and for systematie development of vision-driven institutions through a Geals Projrsdt.



A. MONITORING, EVALUATION AND FEEDBACK

MEF emphasizes three aspects of educational change in lead commumities:

(1)

(2)

(3)

Wikt iks e prreaeass of dhange in keatl commumittess? THiss axdlbs for fiodid roseazchh
in the lead communities. It requires a combination of qualitative and quantitative
data, and offers formative as well as summative evaluation —that is, feedback as
well as monitoring for the lead communites.

Wihat are the eouaanmess of dimmpge im lbeat commuiites? Daess thiee ppogeett
emphasize increased participation? Should we expect a rise in general Jewish
literacy? Such questions are especially challenging because the specific outcomes
have yet to be defined. By asking about goals (cogmtive.emotiomzl and
interpersonal) in lead communities, the evaluation project will stimulate
participants to think about their own vision and establish a standard by whiclh
changes can be measured in later years.

Who are the educational personnel of the lead communities? What is their Jewish

background and how have they been trained in Jewish and general education? Do

they work full-time or part-time and how are they compensated? How much in~
service support do they receive?

Field Research in Lead Commumities

Studying the process of change in lead communities is a major component of the CIJE
strategy. Documenting the process is especially important because the effects of innovafion
may not be manifested for several years.

For example, let us suppose Community X manages to quadruple its number of full-time,
professionally-trained Jewish edueators. How long will it take for this change to affect
cognitive and affective outcomes for students? Since results cannot be detected immedhately,
it is important to obtain a qualitative sense of the extent to which the professional educators
are being used effectively. Studying the process is also important in the case of unsuccessfull
innovation.



A weam of three full-time field researchers wiil be hired. Initially, the field reseam:hm weilll
be principally concernad with two questions:

(@)

(b)

Wittt iks tthee eeetent ooff @ommurityy mudh i tzation foor Jbsvishh eeldneasiom?” Wihlooiss

involved, and who is not? How broad is the coalition supporting the CIIE's
efforts? How deep is participation within the various agencies? For examplk,
beyond a small core of leaders, is there grass roots involvement im the
community? To what extent is the community mobilized financially as welll
as in human resources? What are the visions for change in Jewish educatieom
held by members of the communities? How do the visions vary across
different individuals or segments of the cormmumity?

Wittt iss thee metturee ooff thieeppogis sidovad | 1ifde ogff eeldeatons s inn this s commmnit? °

Under what conditions do teachers and principals work? For example, wiha
are their salaries, and their degree of satisfaction with salaries? Are schoall
facilities cohesive, or fragmented? Do principals have offices? What are the
physical conditions of classrooms? Is there administrative support for
imnovation among teachers?

Field researchers will address these questions in the following ways:

IL

Supplement commumity self-swdes with adttiticord] quantitedives diea too ee
determined following a review of the self-studies in all of the lead
communities,

Use these data, along with interviews and dbsamweations im e fidld, to gedim
an understanding of the state of Jewish education in the commumity at the
outset of the lead community process.

Athend] meetings and IHRIIRW PRrtiOiRass iih rtber to unitr tee pyaggesss
of efforts to improve the educational delivery sysiem.

Repert on a regular basis (@ provide Redinadk ot paticippariss im thes lkeakd
communitites.

Wit periodic mepoiss deseiithing andl inerprediing e paresss ard praskiedss
of ehange to date.

Replicaie thee iniidl die cdikadinm a ywesdr liesr andd ibseige & regpsit Witiebh
weuld deseribe edueational ghanges that eceured during the two years;, and
present an assessment of the exient to which goals are being addiessed.



The Educators Survey

A survey imstrument will be developed and administered to all educators in CIJE
communities in day schools, supplementary schools, pre-school programs and informuil
educational frameworks.
The survey will provide baseline data in several critical domaims:

a. Total number of educators in each community:.

b. Percentage of part-time vs. full-time educators.

c. Path of entry to Jewish education as an indicatiom of a career patih

d. Turnover rates and stability in the Jewish educatiomal professiom.

e. Breakdown of educators (rather than through institutions) among the
denomination.

f. A detailed breakdown of compensation and benefits of Jewish educaters i
each community.

g Professional training of educators in general educatiom and specifically in
Jewish education.

h. Levels of in-service training and their comparison to these in gemeral
education in that city, state, or nationally.

These data sets will inevitably raise several critical issues for CIJE commumities:
Amongst these are the following questions:

3. How can fhe commumity best ensure that Jewish education is delivered by
educators who are net only metivated and committed but qualified and skilled
in their subject matter and in education? This could be remedied by a coheremt,
sustained system of in-service education, for which teachers are compensated
and rewarded.



b. What in=service training can be developed, given local, regiomal, matomal amdl
Israeli Jewish and general training resources, to ensure ongoing quality traiming
for all teachers? How can such a system address the needs of the different:
groups of teachers?

€. What career opportunities can be designed to ensure the retemtiom amd
advancement of the best teachers in the field of Jewish education?

d. If positions with increased responsibilities can be created (e.g. lead teachens),

will this strategy serve not only to provide career opportumities, but alse as a
means of continuously upgrading the community's teaching foree?

e. What can be done to increase the number of full-time teachers im vari@uss
imstitutions?

f. What salary and benefit policies and scales should be instituted -
differentially — to be beneficial to the level of the teaching force and to
individual teachers?

Director of Monitoring, Evaluation, and Feedbaek

The fiield reseachers will be guided by a director of monitoring, evalvation and feedbadk. The
director will be respensible for providing leadership, establishing am everall visiom for the
project. Further responsibilities would include making final decisions in the selectiom of field
researchers; participating in the training of field researchers and in the development of a
detailed monitoring and feedback system; overseeing the formal and informal reports fiom field
tesearchers; and guiding plans for administration of surveys and tests in the lead eomphumiliess.
It will also invelve eoordination and integration of the work om goals that is being led by Proff.
Daniel Pekarsky.

B: THE GOALS PROJECT

The Geosals Project is an sffort to ereate what might be ealled "vision-drivempess" in Jewish
edueational institutions. Te refer to an educational institution as vision-driven is 10 say that
its work is guided and energized by a substantive visiem of what it wants to achieve, of the
kinds of human beings it is trying te eultivate. Te speak of a Jewish edueational iAstituiion
as vision-driven is te say of it that it is animated by a visiom ot eonception of meaningfull
Jewish continuity. The Geals Prejeet will eneourage vision-dirivenness by edueating relevant
individuals, groups; and institutions eoneerning the imperiance of vision-drivemmess e wall
develep strategies designed to Fagilitate and enceurage both serieus reflection on underlying

{n



vigions and equally serious efforts to identify and actualize the educatiomal lmpllcatl(ms of the
answers arrived at through such reflectiom

The Goals Project takes it as a given that a necessary condition of success im Jewish
education is the development of a clear and coherent vision of what it is that one hopes to
accomplish. "What it is that one hopes to accomplish® can be interpreted in more tham ome
way. It could, for example, refer to the kind of educationat environment, peopled by what
kinds of educators, featuring what kinds of activities, attaining what standards that one wouwld
like 1o bring into being.

The Goals Project is concerned with three major levels: educatimg institutions, Jewish
communities, and the denominations. It is interested not only in working with each of these
levels independently but also in encouraging them to support one another’s efforts to articulate
and actualize their educational visioms. While the Goals Project has a special interest im
the three Lead Communities, its work is not necessarily limited to them.

The resources of the Mandel Institute-Harvard University Program of Scholarly Collaboratiom
and its Educated Jew project on alternative conceptions of the educated Jew will be made
available by the CIJE to those working on the goals aspects of the monitoring-evaluatiomn-
feedback project in the lead communities.

The faculty and staff of the religious denominations have beem recruited to assist im this
project. Prof. Daniel Pekarsky, a scholar in the field of philosophy of educatiom at the
University of Wisconsin, will coordinate this effort at developing and establishing goals.

Prof. Pekarsky and members of the staff of the CIJE are collecting existing examples of
schools and other educational institutions in Jewish and general education that have undertalken
thoughtful definitions of their goals.

A. Strategies for working with Lead Community lay and professiomal leadersinipy:
IL. A planning seminar (planned for this summer in Jerusalem):

This seminar would be designed to engage lay and professiomal leadership,
espeeially within Lead Communities, around the theme of Visions and
Educational Practiee. The seminar, as now eoneeptualized, would include the
following kinds of elements:

a Oppottunities for paticipanis © cue © appreoaice the mmpetentt nalke
that vision and goals ean play in guiding the educational proeess;

b. A change @ begin of contminue working thiough Hheiir owm wisiwrs of a
meaningful Jewish existence;



€. A\ coharee 160 coneainéer cohersaehh vieews, inetidding buunoot] inmi¢ddtao
formulations developed in the "Educated Jew" project’

d M othimeeetdo dbaretbpp aasstandgyy f6or corggainme celdieasionn hlins sitotioos sinn
their local communitites in the goal-setting process.

2. Consultations to a community's leadership around efforts alreadly wndier way or
accomplished that are concerned with goals:

For example, in a community like Milwaukee that recently went through strategic
planning experience that put "“visioning" at the center, CLJE could initiate a
serious conversation designed to unearth and develop the substantive ideal, the
educational vision, that underlie the proposals that emerged from the Strategic
Planning process.

B. At the denominational level, we need to find ways of encouraging the natiomal traimimg,
institutions to develop a pro-active approach to the problem of goals for Jewish educatiom, am
approach that includes efforts to catalyze serious attention to visiom and goals on the part of
constituent educatonal institutions. Possible approaches:

1. Encourage the denominations to clarify and more adequately ariculate their owm
guiding visions of a meaningful Jewish existence.

2. Encourage national denominational institutions to work intensively with one or
more carefully selected educational institutions on issues relating to the
identification of a vision and its educational implicatioms. Such institutions might,,
but need not be, located in the three principal lead-communities.

C. Pilot-Projects

One way to approach the Goals Project, a way which overlaps but is not identicak with the
approaches discussed above, is to undertake one or more pilot-projects For example, a pilot-
project might take a particular dimension of Jewish education, e.g. the teaching of Bible or the
Israel experience, and systematically explore it in relation to issues of underlying visiom and
goals. This could be dene in a variety of ways and at a variety of levels. For example, a
community might take it op itself to focus on a particular dimension of Jewish education — say,,
the Israel experience ——and to catalyze serious reflection on the part of all local institutions
(across denominations) coneerning the foundational and derivative aims of such an experiemce
and the way such aims operate to guide practice. Conceivably, different communities would
take different dimensions of Jewish education as their central focus.

D. A Ceaslitien of Vision-Driven Institutions:



This proposal is that a coalition be established for educational institutions that are seriously
interested in going through a proeess of clarifying their underlying vision and goals, as well as
in articulating and werking towards the actualization of the relevant educational implications.
In additien to previding evidence of seriousness, participating institutions would have to meet a
variety of standards in erder to qualify for admission and to remain in good standing. Member

institutions would be offered a variety of CIJE-resources designed to facilitate and support their
efforts.



1. Profiles of Teachers:
A. General Backgroiind: Who are the teachers in our commumiithy/?
(Background section: Q 38-56)
For example: Gender, Jewish affiliatiam, ritual obserwarsss,
income, etc.

B. Training: What is the educational backgroumd and traimimg of
the teachers in our community? To what extemt are
they formally trained in educatiom and Judaica?
(@ S57-60)
For example: What degrees do they hold? Im what subjects?
How many hold teaching certificates?

C. Previous Work Experiemee: What work experiemces do our
teachers have?
(@ %=11)

For example: How stable is our workforce? (Q 9, 10)
How experienced is our workforce? (Q 11)
What socializing experiences do teachers
have? Do must teacthers have exqperilesrness as
youth group leaders and camp coursselboes?
(@ &)

**These sections can also be part of the discussiom on

CAresrs..

D. Present Work Settimgs: What is the nature of ocur teachenss'-
work?

(@ 20-28, 33-3%)

For example: How many schools do they teach im?
Are they £yl thimee orr pardt Wiimee? How mearny
hours do theyy wordk? Would ey Lilke two e
full time? Which benefits are available?
Advantages and disadvantages of workimg in
more than one school?

2. Careers in Jewish Educatioen
A. Recruitmemit: How are teachers recruited and attracted?
(@ 1, 29, 32, 35, 37)
For example: Why did the teachers first become Jewish
educators? How did they find their positions?
What affeeted their deeisien te werk at a
partieular seheel?

B. Retentiom: What are the teachers” future pilams®
(@ 2, 61)



3. Professional Development: What are the opportunities for
teacher professional development?

(@ 12-19, 30)

For example: To what extent do teachers participate in
different types of professional developmemt
activities? Wwhat is their assessment of these
activities? What skills and knowledge would
they like to develop further? Who is providimg
help and support?

4. Sentiments AboS&nfiimdntas Abodewisirk EdiscadodewisHowddeatoheHow do the
teachers feel about their work?
(@ 3, 4, 5)
For example: What is their level of satisfactiom?
Do they feel respected by others in their
community?

Examples of Specific Questions the Survey Can Address:

The following issues pertain to Careers and will suggest
implications regarding retentiam: -

What 1is the relationship between a teacher's perceptiom that s/he
has a career in Jewish Education (Q 2) and:

36 wornkimy fOlll o peart time

56 importamce of imcoome fhomyeldwbsh edftucation

33 emefits

5 overall job satisfaction

26 work seetttiimg

8 Hewimy expeErriiemcee 1im gperssrd kdedatcdbibon

6l fluthwre comessr plans

22 Houwrs off wonk

oY oY eY oY ool o) o)

These analyses will address such gquestiens as: De
teachers who perceive they have a career in Jewish
education typically work in day schools? Are there
supplementary school teachers who perceive they have a
career in Jewish educatiom? 1Is a teacher's perceptionm of
having a career related to the hours he/she werks, having
experience in general educatiom, or being effered certain
benefits?

What is the relationship between future career plans (Q 61} apd:
Q 26 setting
Q 36 werking full or part time

What is the relationship between the importance of the ineome from
Jewish education ((@56)) and:

Q 36 working full time or part time

Q 26 setting

Q 33 benefits

Q@ 5 eoverall satisfaction



%mgt is the relationship between receiving certaim benefits (Q 33)
2nd

Q@ 36 working full or part time
Q@ 26 setting

What is the relationship between seniority at the presemt school
(@ P) and:

Q@ 5 overall satisfaction

Q@ 2 perceptions of having a career

Q@ 36 working full or part time

The following belongs to the section on Careers=Recruitment:

What Iis the relationship between having experiemce in gemeral
education (@ 8) and:

Q 3% working full or part time

05 Jjob satisfaction

Q 26 setting

Q 56 importance of income from Jewish educatiom

Q What is the relationship between educational trainimg (Q 58 or
Q@ &0) and:

@ 2 perception of having a career

Q 26 setting

Q 3% working ffull time or part time

The following issues pertain to Settimgs:

What is the relationship between working in a particular settimg
(@ 2®) and:

Q 22 hours of work

Q@ 36 full/part time educator

Q 5 overall satisfaction scale

The following analyses pertain te the Prefessiemal Develepmamt
section of the report:

What is the relationship between senierity (@ 9)and:
Q 14 overall helpfulness of worksheps
Q 30 everall help and suppert reeeived
Q 16 areas desired for skill develepment
Q@ 17 areae desired to increase knewledge

For imstance: Are veterapn teachers more likely itham
neviee teaechers to indieate that iA-service oppertunitlies
were net helpful? De the teachers” pereeived heeds of
skill development and knewledge differ by teacher
SERiBFitY?



Wnat is the relationship between overall helpfulmess of workshaps
(@ 14) and:

Q@ 26 setting

Q 58 or %0 educational training

For imstance: Do day school, supplementary schoel,, and
pre-school teachers view the adequacy of inservice
differently? Do teachers with higher levels of formal
education view in-service differently than teachers with
lower levels of formal educatiom?

What is the relationship between level of help and support receiwed
(@ 30) and:

Q 26 setting

Q@ 58 or 60 educational training

What i3 the relationship between holding a license in Jewish or
general education (@ 60) ands:

Q 16 anems desired fiorr skilll dewvelopment

Q 17 apeas desired fowr increased knowledoe

What is the relationship between setting (Q 26) amd::
Q 16 aress desired fiorr skill developmemt
Q 17 aress desired fomr increased Knowledyss
Q 12 whether im-service is required



Develeping a Personnel Plan for Your Cammuniity

ional Developmemt of

Half of the Jewish educators in Milwaukee (N=92) hawve at least one
degree in educatien. One third of Milwaukee educators (33.3%,
N=61) hold a graduate or professiconal degrees. Over two—fifths
(&43.8%) have certificates in general educatimn.

Selected Findimgs:

Milwaukee educators were asked, "How helpful were the workshops
that you attended in the past two years in the following areas
(Dadaic subject matter, Hebrew language,, Teaching metinmdss,
Classroom managememt, New curricula, Art/Drama/Music)?..

The results indicated that educators with college and university
degrees who majored in any type of education (e.g., curriculum and
imstructiom, reading, special educatiiwn) are less pleased with the
helpfulness of workshops than is the group of Milwaukee educators
as a whole. Those with degrees in education rate the workshops as
Jess helpful than other educators.

Next, Milwaukee educators were asked,, "In which of the followimg
areas do you feel you would like to develop your skills further?WV
(Mhey were instructed to check all the areas that interest them).

Overall, more teachers are concerned with improving child
motivation skills than any other area of skill developmernt.. The
next most popular skill area is creating materials followed by
classroom management,, curriculum develogmsnt, and parental
imvolvement. These results are presented in the following table::

RANK OF SKILL DEVELOPMENT AREAS

SKILL DEVELOPMENT AREAS NUMBER
I. CHILD MOTIVATION SKILLS 127
IE. CREATING MATERIALS 112
III. MANAGEMENT SKILLS 92
Y. CURRICULUM DEVELOPMENT S0
V. PARENTAL INVOLVEMENT 83
VI. CHILD DEVELOPMENT 69
VII. LESSON PLANNING 56
VIIT. COMMUNICATIQON §5

IX. OTHER ((INCLUDING ART)) 10



Then, we asked whether teachers in different settings indicate
different needs for professional growth. The results indicate that
teachers in different settings often have different priorities. For
each skill development area in which teachers wish to grow, the
total number of teachers interested were reported by their teachimg
settimg. The results are reported in the next talble:

% OF TEACHERS DESIRING SKILL DEVELOPMENT BY SETTING

SKILL SETTING

DAY SUPPLEMENTARY PRESCHOOL OTHER

SCHOOL SCHOOL

CHILD MOTIVATICN 32 .8% 36.9% 21.3% 9.0%
CREATING MATERTALS 31.5% 38.9% 25.0% 4.6%
MANAGEMENT 28 .9% 40.0% 21.1% 10.0%
CURRICULUM DEVELOPMENT 32.2% 36.8% 23.0% 8.0%
PARENTAL INVOLVEMENT 21.3% 42 .5% 27.5% 8.8%
CHILD DEVELOPMENT 35.8% 28 .4% 28.4% 7.5%
LESSCN PLANNING 25.5% 49 .1% 18.2% 7.3%
COMMUNICATION 20..4% 33.3% 29.6% 16.7%
TOTAL POPULATION 32.4% 42 .2% 20.5% 5.4%

This table suggests, for example, that supplementary school
teachers are highly interested in lesson planning and paremtal
involvement, while their counterparts in day schools and preschools
do not necessarily share this interest.

Questioms:

1) What issues do these findings address?
?2) What do these findings mean? What do they say?

3) What policy implications do these findimgs have for persommel
planning in your community?
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December 6, 1993

Attached are the”minutes of 'the Lead Communities Seminar which
cook place in Montreal on November 16-17, 1993% I have also
attached, (as exhibits, the various dogmnetrcgthat were
distributed-du”ing thfifip

Please note two important dates which were agreed to in Montreal:

1. January 15 -- Date bj which Lead Communities will notify
CIJE of action to be taken before the action
plan.

2. March 8-9 ~— Date of next Lead Communities seminar, to

take place in Atlanta.

If you have any questions, please feel free to call Girmy Lavi
at 216-391-8300.



MENETES:: CIJE LEAD GOMMUNITIES SEMINAR - Menereasl

DATE OF MEETING: Nevember 16-17, 1983
DATE MINUTES ISSUED: December 3, 1993
PR Janice Alper, Lauren Azouwlai, Chaim BotwimicKs, Ruth

Cohen, Gail Doxph, Genime Fidiler, Ellen Geldwiimyg,,
Roberta Goodiimsn, Jane Gellwam, Miehal Hiliman, Stephem
Hoffmam, Alan Roffmamun, Barry Heltz, Heward Neisteiin,
David Sarnatc, William Schattem, Louise Steim, Julie
Tammivaairs, Virginia Levi, (See'y)

cobY To: Seymour Fox, Darrell Friedmanm,, Annette Hoctisteihr), Rdam

Gamoram, Morton Mandel, Richard Meyer, Charies Bwtner,
Ilene Vogelstedm, Shmuel Wygods, Hemry Zucker

o mark

Alan Hoffmanm, Executive Director of CIJE, opened the meetiimg, thamkimg
the Jewish Education Council of Montreal for its hospitmllityy. He
imtroduced Shlomo Shimom, Director of the JEC of Momtresil,, wio welcomed
the group and spoke briefly about Jewish educatiom in Momitresdll.

Alan then reminded the group that at previous meetings we had defimed
the concept of 2 partnership between CIJE and the Lead Communities,
began to clarify what it means to be a Lead Commumiity,, and had takem
the first steps toward developing a jeint work plam. He moted that we

sre all learning as we move forward, and that it is importamt for ws to
continue to communicate regulaxly.

Alan noted that each cemmunity is now moving toward action with respect
to personnel, with the work of the Momitorisg, Evaluvation & Feedback
team 825 the spring beard. The fecus eof this seminar was te discuss the
process of e€larifying and mowiliig forward with a perzommel actiom plam.
It was anticipated that at the eonclusion of the gemirar each commumity
veuld have a e€lear sense of direectiom, of the eritical issves, and of
hew CIUE ean help the community meve ferward with respect te persarredl.

Sompunity Updates

Each community was asked in advanee te repert enm pregress im the
following areaa:

1. Weork of the lecal sotsmiGsiion and cemmittees

2. Publie events or breoader community aetivitieg
B. Status of the Educaters Survey
4

Other issues of concerh te the cCOMMURLLY
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November 16-17, 1993 -

A. Atlapta
Bill Schatten reported the followimyg:

11 With respect to mobilization of the commumity, Atlanta has
established a wall-to-wall coalition which has begun to meet:.

2, Atlanta sponsored a major public event on Jewish contimuity
together with the Amer{can Friends of Hebrew University which
wvas attended by approximately 100 people.

3. On November 7, over 200 educators and rabbis attended a
symposium on Jewish edwemttion. Gail Dorph led a session with
principals on the Professional Lives of Jewish Educatens..
Other events include a discussion of medical ethics In the

Talmud for 70 physiciams and a series of lectures planned by
the JCC for January and Februaxy..

4, ‘“The Educators Survey was to be completed during the week of the
Montreal seminar with a return rate expected to be
approximately 90%.

5. Atlanta has Identified the following issues and challenges:

a., Having re-organized the Bureau of Jewish Educatiem
approximately two years age, the differentiation of roles
of this and related organizatioms is still being clarifiedi.

b. The Atlanta JCC ia working to enhanece its Jewish centent
and plana te hire a full-time Jewish educaton.

€. In an effort teo enkance teacher training and develepmant:,
Atlanta is werking with Emory Umiveraity te establish
relationships.

d. Atlanta is searching for a full-time directer of the
Cemmissien en Jewibh Continuity and leeks te CIJE for
assistance.

&, Atlanta still nesdfie to work out ways to ensure cemmunity
commitment to Jewish educatien and increase funding
suppert.

£. The Conservative abovament reeently held a meetimg in
Atlanta witheut first censulting with the Commiasien en
Jewish Continuity e¥ CIJE. As a resull, the Atlamta

Cemmigssien's issues were net on the agerda.. Thexe sheuld
be a Way te get €HP cenvuwlimliuual HQUCRARER worhing WARR

clesely with £he lLead Community precess.,
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Nevember 41%-17, 1983
B.. Baltimoras
1. The first CIJE committee meeting was held in Bsteber. Its

composition was broad based. Barry Holtz and Gail Derph
participated. Tt was apparent that the goals of the committes
weze not e¢lear to all participamts, se smalier meetimgs have
been held since then to help eclarify and to plan for the mext
meetimg. A mission statement has been developed and issues
with respect to the challenges for persommel and target
populations have been identified for discussiom at a meeting im
December. [Eshibit A]

In Jume, Baltimore completed and published a strategic plam
which, among other things, created the Center for the

Advancement of Jewish Education as the coordimating bedy for
Jewish education in Baltimore.

The Educators Survey haxd been completed and the data was ahbout:
to be sent for analysis. The qualitatiwe study of the Liwves of

Educators was completed and a report was anticipated by the emd
of January 1994,

The primary issue identified by Baltimere Is the difficulty
they see in identifying comprehemsiwe,, contimemtal actiom winicih
is specific enough for local applicatiiem.

C.. Milwaukee

1!

A commission of mere than 60 peeple has met twice simes
February, This is a bread based greup representing lay amd
prefessienal leaders aeress ildeelegies and from both fermal amd
informal educatiom. In additieom, there iz a steering committee
te help manage the commission process and a task force em
persennel issues which has met twice.

Milwaukee had just cempleted a strategic planning process wiltlh
33 cemmunity participamts in additien te CIJE represemtativess,
Using a2 eonsensus preedss, they identified and priorvitirzed tem
strategies fer aetiem, resulting in a list of the tep thrxes.
([Exhibit B] These three, agreed te by all participaniis, axe
(1) building the prefessien, (2) adeleseent edueatiiom, and (3I)
funding., This will beeome the leadership agenda ferxr the mexb
five years.

The Bducaters Survey has beeh complated apd the data analysiyg
received By Milvaukeq, Biscyssion i3 Rov under vay with regard
£ distributisn and use. It is apticipated that the data wikh
be presented 9 interssted ageneies as the basis fox

discussion of critieal issues. It is heped that lay leadess

will participate in che presentatien apd discussieR of the
data,



CTLJE Lead Communities Seminar — Montreal
Noevember 16-17, 1993

D.

4.

Page 4

i Insmidese: identified the followimg Issues off cenweryr:

a. How to promote the Lead Community project and communicate
with the community on concrete issues..

b. How can the Educated Jew and goals projects contribute to
the community's work?

¢. How can various community organizatioms be brought into the
process?

d. What progress has bwesen made on nationmal funding?

e. How can CIJE help link the communities with the
denominations?

£. Can CIJE help in wérk with teena?

Discussion

The following issues were listed and it was agreed that they weuld
be addressed before the conclusion of the semimar:

1]

2,

The relationship of naticnal denominatienal institutions and
the Lead Commumities.

Prometing and communicating the Lead Community stery locally
and nationally.

Applications of the goals preject and Edueated Jew project.

How to use various local entities to get the buy-in ef existimg
community struetures.

Prognesss om nedtionall fandiing issness,

Fow cam the Bast Praghiicess wok Beslip im wenidng witihteensng,
family education and adult educatiom?

Progresss negaots om Basdr PPraattilee progpetss .

Bpacdedipngs off CHE tewand Dead Cramwiditypiegsgianinicdy aadd
planning.

It was poted that it is clearly time te meve teward actien and shew
hew this preeess ean help bring about change in the communitiess.
GIJE is ceonvineed that this change will eeme through community
mebilisatien and building the profesaiem. It was felt that the
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three community reports show that community mobilization is
proceeding as commissions c#me together and begin to work toward
agreement on a common agenda.

At this stage, the focus of our work should be on perscmmel as a

key to effecting systemic change. The goal of this semimar was te
help each community to move toward an action plan for persenuell.

urI. oijected First Year OQutcomes ersonnel

A, MCritical Patih™

Barry Holtz began by describing the critical path to developing am
imdividual Lead Community personnel action plam.. [Exhibit C]

1.

The first step is to complete the data analysis of the
Educators Survey. ([[Exhibit D]

The survey has been admwinistered in all three communities.

As the fmitial analysis is beginning te take place, communities
should consider what eritiecal gquestienz they hepe te ansvex
with the data. Theae should be cenveyed to Ellen Golldmiing:.

In additien to statistical analysis, an integrative report on
policy Implicatiena of the resulty will be prepared for each
community. Tt was noted that the pelicy implicatioms report
will serve as an exeecutive summary eof the data.

Reperts discussed [[Exhibit E]

The discussion of the data analysis should serve te mebilize
cemaunity suppert. While seme ef the iafermatien will be
expeeted, there will bk mueh that eemes as a surprise te the
commupity.

By discussing the reports en the Prefessiepal Lives ef
Educaters, the Educateks Survey, and the peliey implisatiems of
the &ye, 2 cemmunity will be in 2 pesitien te develep a
persennel plan and to engage leadsrship im a diseussien om
persopnel Issues iR the cempunity..

While discussien and planning is unde® vay, €IJE will werk wAlhk
each Lead Sopmunity te develsp seome preliminary actieons whieh
can be taken befere ap actieon pilan is compleked.. This was tQ
be discussed later im the seRiRax.,
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B. Analytical Po tial of E s Surv

Ellen Goldring described the potential of the Educators Survey.
The purpose of the survey is to help each community determine how
to move forward in the area of persommel. It should help each
community to establish a process for discussing personnel Issues..

The first phase im analyziog the survey Is to articulate the issuves
to be used in policy decision makimyp. The second stage is to
collect and process informatiem. This is followed by interpreting
results for planning and actiom.

The development of the survey fellowed a process kmown as "backward
mapping.™ This describes the process by which community
represemtatives got together to determime iIn broad strokes what
they would like to know about persommel.. From this, the survey

questions were developadl. In this way, the central issues were
articulated.

The topics addressed by the educators survey are ocutlined on
Exhibit F, attached. With this general informatien as backgroumd,,
each coummunity fs imvited to determine specific queatiems to whieh
it seeks responses. As tive dats isanadyzedd, tbhesereeppnsgss camran
be drawn from the survey. Examples off ssome off tthke spespedicfic
questions used by Milwaukee are included in Exhibit F.

In discussiem, it was noted that a community can identify
additional fissues to be Jloeked #t im epalysis both durimg antl sfter
the initial analysis is wndertaken. Rdlllkewimg tthe initinltial
analysis, fif 2 community wishes te get the data dises frem the

company conducting the analysis, they are available and the
communities are encouraged to coatinue to wuse the data..

Exereise

Participants were divided into three groups and invited te look at
seleeted findings from the Milwaukee survey. They were asked to
BASWeF questiens regarding the issuea these findirgs addressed, the
meaning of the findings, and their policy implications. This was
done in eress eemmunity groups te demonstrate a preocess which might
take plaee in the seommunities., A sopy 6f the selected findings and
guestions is attached as ERdDit G.

In the discussion that followed the exercise, it was suggested that
presenting Ehe data in 2 variety ef settings will undoubtedly
gesult in many different reaetioms. It is the job of the
leadership ¢team te identify conelusions and begin te aet en them.
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It was suggested that this werk be done in the comtext of a brweader
vigion of goals for personmel in the commumilty.

Tor the eceommunities which Rave not yet received dats, it was
suggested tha€t It is net k#e early to begin to ildentify issues for
more detailed analysis. Cemmunities were invited to wark witdh
BEllen Coldeing to brainstorm what they might like to kmww:. Ellem

i alse available ¥e help Eefine questioms in comsultation with a
eommuni ty .

It was suggested that If a community can agree on a certaim
imtervention based on the results of the surwey, it should
undertake an educational process to involve leadersinifp, hotin
professional and lay, and encourage buy-im. CIJE will work with a
community to develop this educational process..

This exercise was undertaken to do the followiing::
1. Show how data can be used to generate discussiiem.

2. Point to mine fields, such as multiple interpretattiiom K wiiech
can result from the use of data.

3. Show how to begin to bring "nuggets™ of informatiom te
particular populatioms.

The issue of whether to share the data among the commumities was
raised. The Professional Lives of Educaters report has beem
completed in Atlanta and Milwaukee and is in precess im Baltimene .
On the basis of the documents now in hamd, it appears that these
are likely to be reports which could be shared ameng the three
communities. However, it was coneluded that nme jeoimt decisiem wiill
be made until the Baltimore report is complete:, This matter willl]
be discussed at the next meeting eof this group.,

On the basis of the first report en the Milwaukee survesy, it
eppears that this, tee, is data whieh eceuld be shared ameng the
communities. However, no deeision will Be made until each
cemmunity has had 2 chanee £o review itz repext. It wvas suggested
that Milwaukee might ceonsider sharing eertain data that wewld help
Baltimere and Atlanta design questiens for analysis. It was
concluded that the Milwanlsee Steering Committee will diseuss this
and be in teueh with the ethers, threugh Ellem,

If and when the communities agree te share the resules of howbh
reports, Adam Gameran and Ellen Geldring would be willing tQ
prepare 2n inter-community repert. This might be useful ip
disseminaking some of our findings bBeysnd the three commumitinsc,

13basi3drte 81 gh:&l 2y, ¢

B.
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Iv. Engagin Co! ity in Piseidmiim? Educaters Surv and Imppliecatioms:
A. Introductory Remarks

The second stage in moving from the Educators Survey to an action
plan is to engage the community in discussion of the reperts..
Roberta Goodmam, field researcher from Milwaulwe, was asked to
describe her role in Milwahikee in presenting the data from the
Professional Lives of Educators..

B. The Milwaukee Experience

The dissemination process in Milwaukee was intended te be an
educational one. It began by posing the following questiens to
small groups:

1. How do people enter the field of Jewish educatien?
2. Are people satisfied with their work?
3. What do Jewish educators need to do their work?

After considering these questions and developing their ouwn
respomses, groups were provided an executive summary of the survey
along with an introduction to how the survey was formulated and a
summary of the qualitative study en the lives of educatens:.,
Participants were then asked what surprises they found in the data
and what they found that cenfirmed their views. This led te a
discussion of the findings and their interpretatioens..

In discussiem, it was noted that beoth Atlanta and Baltimere have
begun a similar precess,, even before they have the results ef the
surveys. It is anticipated that early engagemert will help
communities be ready to review the data when it arrives..

This interactiwe, educational experience can serve as the basis fer
study, conversatiem, and debate in each commumity. It is
anticipated that we will learn from the process and be able to
apply it in other contexts az we move forward,

C. Community Mebiligatien E eise

Each ceommunity was asked to spend time diseussing hew it might use
the reports which will ensile from the Educators Survey precess.
These include the guantitative study--the Educaters Survey; the
qualitative study--the Professienal Lives eof Educators’; and the
policy implications repert whiech will synthesize the twoe.

([Exhibit H]

DD 30kd 13wysi3rib el
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It was noted that this process was intended as a simulation of what
might happen in each of the communjties. The step of discussing

the reports is a major one to be taken iIn adopting a persommel
plam.

Following is a list of the issues which communities raised as they
discussed the use of the reports:

1. What gets disseminated and discussed,, and with whom?
2. Whom do we want to buy in, and for what purpose?

3. How do we reach large ntimibars of people--teachers, professiconmal
groups, lay leaders and others?

4, How do we market the results?

5. Who should be imwolved in answering these questioms?”

6, What is the role of the local commission in this precess?
7. How does the senior ed\suators survey filt inte this picture?

B. Who will facilitate the discussioms? Wiats 1s the rele of CIJE

staff in this procesa? Can a core of local pecple be trained
to present the data?

In further discussion of the marketing issues, it was suggested
that we might consider marketing the results continentally at the
end of this preoeess. Markiting at 2 lecal level would bkelp te
engage the necessary censtituencies and get the econversation geing.,
Getting the cemmunities to addrezs the issue of persemmel in terms
of the data will raise consciousness ard, we hepe, mobilize
additional suppert.

PretpRaring a Lead Cemmunity Persennel Aekion Plan

A

Intreduetion

The mesting resumed Wednesrday Meraing with a remirder that sur geal
is te meve the persennel agenda teward an erganized actien plam.

On Tueaday, the group leeked at the process for cempletimg the
analyais eof data and the discussien of the resulting repexts. The
next step i3 to determine hew a2 planning committee might develep an
actieon plan and what aetiwy ean be taken in the intexim,
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An outline beaded "Plamning Committee Prepares Actiom Plam™ was
distributed and participants were asked to discuss it in small
groups. (Exhibit I}

B.. Discussjon
The first step in the planning of an action plan is to map curremt
and future situatioms. The following were Identified as additiemal
issues which will not be answered by the Educators Survey:
1. Perceptions of educatiomal leaders.,
2. Availability of resourees to provide for needs.

3. Demographic trends that impact on the numbers of teachess:.

4. Plamas currently under way in individisal scheols te deal wiith
these issues.

5. An linventory of what is now available to teachers in the
comnmurity..

®. How to access untapped/unidentified human resources:.

7, How to access leadership suppert.

It was suggested that one purpose of this mapping process is te
mobilize community support. In addition te the infermation which
can be gathered in this mawmeen, a case can be made for engaging in
efforts to upgrade persoanmll.,

It waa suggested that much of this is “old news."™ We are still
verking with the same people and the same system. In response it
was suggested that the first step is Ee get the current players
invelved In the proeess. This sheuld help if a deecision is later
made to turn the entire proecess “"upside down.”

The following conceptual medel for CIJE was developed during

discusaiom. Approaches teo persennel might be viewed in three
distinet streams.

1. Persennel Aetisn Plam:

Taking existing persennel realities and using an action planm te
prieritize and impreve upea them.

2. Reeconfiguring the conception of persemmel: Stretehing esxisting
realities and building personnel te accemplish these
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reconfigured goals. 1TVie Hebrew Union College work with fiwe
supplementary schools is an example.

3. The Educated Jew and goals projects: What are mew models. which
can be designed to regonceptualize Jewish educatiaon??

A question was raised about how communities can establish
relationships with funders now. It was suggested that this relates
to the need to be able to gain access to local leaders.. It was
also suggested that CIJE work to engage foundatioms with the Lead
Communities early in the process.,

Following the process ofofmdfapping,.a zcemmninivywilllbleegancso
determine appropriate stybtagdgbesotadddeesschbeiissuesrudised.
Working together, they will lay out optiems and determime resourees
available. 1In this process, it was suggested that CIJE develeop am
inventory of projects and activities going on outside the Lead
Community process which might be of uusetsothbecoommuhities, An
example is the Hebrew Urdlmipxoldkkegeprdiectrsorrecatifjoure
congregational schools.

In evaluating the action plan as it emerges, participants werxe
reminded to apply the "secreens™ eof contenl, seope, and quality as
described on the second page of Exhibit I.

It was suggested that each cemmunity work teward develeping a first
"iteration" of an action plan for persemnel by July 19%%, fex
implementation which might begin as early as September 1994 Ose
appreach veuld be te take current institutions and streteh them as
far as possible. Anether is te “turn these iastitutions tetally om
their heads." Cemmunities sheuld ask themselves whetlri, bBased em
eur geals, we €an achieve them as we are currently funekioning .

Partieipants vwere reminded te keep the building blocks of community

-mebiligation and building the prefsssien in mind as planning

preeeeds. Where these Intersect with werk ipn the commupities,, CIJE
is prepared €e participate.

It was suggested that we eemsider inviting Isa Aren te a fukuxe
Lead Communities ssminar te share the werk Hebrew Umien Cellegs is
deing with congregatienal scheels. This might help £ iRspire
cemmunities &e think abeut Jewish educatier frem a different
perspeetive. As the communities werk Eg develep persenpel actien
plans and begin locking fer resourees £0 Ralp with implementakicdn,
€IJE will plan £e go €9 the training ipstitutions fer their
invelvesant.



CIJE Lesd Communities Seminar - Montraal

Page 12
November 16-17, 1993

VIi. Action Before the Action Plan

It was proposed that we consider new initiatives in persomnmel that
¢ould and should happen before an action plan is developed.. What can

we fdentify now to help move us toward our goals and give a semse of
progress to the communities?

In order to bring about systemic chamge, It is important te have an
impact on the following three groups:

1, Lay leaders
2. Educational leaders
3. Teachers/educators

It was suggested that any action before the plan is develeoped should
target these groups.

Any pre-action plan should pass the screems of comtemt, scope, and
quality. It should have goals, be undertaken systematically, and
address an issue of concerm.

The following list of possible actions before the action plan was generated
for the priority groups;

Lav ders Education Leaders Teachers
®* Best Practice » Senlior Educator » Judaica Upgrade
Presentations Program Recruitment of Early Child~
{Target one from bood Educatexs

each LC for 1992

® Goals for Jewish ® Education lLeadership
Education "Course™ for Day
Echool Principals
{Cross denomimat-iomal))

® Best Practices in ®» Best Practice Course-—
Supplementary Schools Bupplementary Schools

* Congregaticnal Lay * Best Praetice Course--
Leadership Early Childhood

As an example under lay leaders, a seminar might be developed on geals fox
Jewish education for a group of lay leadera (possibly also education
leaders) from all three communities.. They might spend a week te ten days
in serious discussion eof the Bducated Jew preojeect and geals for Jewisgh

educatiom. This may need to be in Israel because of the unique reseuxces
availeble.
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VII.

The list of possible early action includes programs that CIJE could develep
in eooperation with the Lead Communities.. This would provide an
pportunity to move beyond the planning stage in a relatively short time.
It would alse provide a means to learn through actiom. It was suggested
that these action items become an agenda for discussioms of CIJE staff with
the Lead Communities over the next several weeks. While some of the
proposed projects require involvement of all three commumitiess,, others
could be done by a single commumityy..

It was noted that some of the proposed projects are currently under way in
some form in one or more of the communities. There may be local experts
who could help. For example, both Baltimore and Milwaukee are engaged in
working with early childhood edtusmitors on Judaic contemt:, Atlanta might
wish to undertake this in consultation with the others.

It was supggested that a seminar on the goals project might be offered to up
to seven people from each commemity. Bringing these people togethexr te
"translate” the Educated Jew cencept into community and local institutiosal
terms should help in development of an action plam.

After some negotiatiom, it was agreed that each community would decide by
January 15 what action it wishes to initiate. This may be from the list

Presented above, or may be some variation which should then be discussed

with CIJE staff for feasibility.

It was agzreed that programs for day school directors might alse be offered
to supplementary school directers., It was alse agreed that as CIJE staff
visit the communities over the next 6-8 weeks, there will be further
discussions about action before the action plam. Once there is a decisiem
on the direction communities wish to take, CIJE will work with the
communities to design the programs and determine the cests..

®»>

Open TIssues Discussed

Issues which were Identified throughout the seminar were reviewed and
briefly discussed.

A, What 4is happening with the natienal denominational institutiems?

It waa agreed that there should ke presemtationa at future Lead
Community seminars by the training institutions, deaeribimg their
innevative werk.

B. What are the expectations ef CIJE tevard Lead Community programmilng,,
prejeets, and plannirg?

CIJE expects a personnel actien plam, weork toward commumity
mebilization, and develepment of actien before the action plam. Thexe
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VIII.

e.

is the expestation that a research component will accompamy these
actlions..

How ecan various local entitles be used to gain the buy-im of esxistilnmg
struatures?

This questien was left eopem.
What progress ls being mads with respect to matiomal fundimg?

CIJE has been in touch with the Avi Chai Foundation regardimg its
imterest and support for womk with day schocls. The Cummimgs
Foundation has funded best practice work and is talking with us abowt
support for paraprofessionals for supplementary scheals. Meetimgs hewe
been held with the Lilly Foundation and there is good potemtial for
funding when Lilly resumes its grantmaking actiwitiies.,

What help cam the Best Practice project give in the areas of teem
programming, family educatiom, and adult educatiom?

Work on best practices is imn process with the JCC Associatiom and om
day schools. Conversations have also begun regarding best practtices
and the college-age student. Nothing has been dome specifically im the
area of youth and teens. It was suggeated that befeore werk could be

done on family educatiom, the concept would require further
clarificatiom.

How can we promote and communicate the Lead Commumitiiess story om a
local and national level?

CIJE is working with a consultant vhe will submit a preposal for publie
relations work., At the veiy least, she would develeop a CIJE hmechune
and write artielea for the various Jewish newspapens. It was suggested
that she might alse help in cemmunicatien with feundations amd Fording
SOWEES,.

concluding Remarks

It was suggested that the next Lead Communities semirar be Reld ip Ablanfta
on March 8 and 9, 1994. We will explere the pessibility of cenvering ak
noen on Tuesday and eoneluding in late afterneeon on Wednesday wikh Ehe

possibility eof some programming whieh weuld intreduce the greuR ¥
Atlanta's Jewish cemmunity.

The meeting concluded with Alawl thanking everyene for their pParticiRatiom
2nd neting that we are nov on a track teward aetiom.
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LEAD COMMUNITIES PROJECT

MISSION STA TEMENT

The purpose of the Committee is to significantly impact and improve the
quaility of Jewish education through personnel. We recognize the
integrity of all individual constitwencies, as well as the need for

community-wide initiatives.

All programs and initiatives proposed by the Committee will be
comprehensive in nature, yet responsive to the unique needs of different
constituencies. In addition, each program must include an ongeing

monitoring, evaluation and feedback compeonent.
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EXRIBIT B

Strategles
November 15, 1993

High sehool or college age students:

* We will encourage and enable every Jewish person 13-25 years of age to
participate in a{n educational) trip to Istael.

Teens:

“We will design and market a ramge of linked formal and informal Jewislh
educational programs that will engage the energies of teens, including
“ut mot limited to:

Innovative day and/or supplkmeatda}t high school

Israel programs

Camping

Socializing

Family Retreats

Community Service

Other informal experiences.

D'vral Torah:

*We will encourage the practice of presenting D°vrai Torah at alt
meetings and/or activities organized under communiity~-wide Jewish
auspices and observance of Kashrut and the recitation of Motzi amdl
Biirkat Hamazon.

>rofessional Jewish Educatom:

*We will further develop the profession of Jewish education by
addressing issues such as:

Recruitment

Training

Ongoing Professional Development

Retention

Status

Career ladders

Standards

Benefits

Certification



Lay Leaders:

*We will raise the level of Jewish knowledge of lay leaders through their
ongoing participation in Jewish studiy.

Funding: .

*We will develop and implement an ongoing process to provide increased
flanding for Jewish education.

Reaching out to college aged youth:

We will develop a strategy that maintains a substantive Jewish
connection between Millwaukee and its College aged youth.

Educational institutiens evaluations:

“We wili encourage educational institutions to set and evaluating goals
for themselves and we will provide resources to assist them in this
process.

‘Adults:

“ We will organize/coordinate and marlet a struetured Adult Jewish

] program from existing programs and new opportunitites, that
vill address individual needs as related to knowledge level, depth of
xeaming and sequenece of eourses with assistamee in egurse seleetion for
individvals, and reeegnition for achieveiment.

Families;
* We will ereate op unities for families to learn amd experienee Jewish
life skills and eve

j ; lep paralle] and Megrated programs for parents
and ehildren 1A appropriate settngs, ¢

i)
"



EXHIBIT C

Council for Initiatives in Jewish Educatiom

Projected First Year Outcomes in Personnel
Pl

Critical Path to Developing Individual Lead Community Persommel
Action Hlam

Overview

1. Data Analysis Completed

1I. Reports Discussed

11I. "Action” before the Action Plan: Pil6t Projects

IV. Planning Committee Prepares Action Plan

V. Action Plan for Personne] Discussed in Community

VI. Stages of Implementation



EXHIBIT D

Council for Initiatives in Jewish Educatiom

Projected First Year Outcomes in Persommel

Critical Path to Developing Individual Lead Commumiity Personnell Plam

1. [Pt Admadss s (Coampyd betteerl
A. Professional Lives of Educators
B. Educator’s Survey
“survey administered
*wihat are the critical questions we want to have answered
*wiho will convey them te Ellen
“diata analysis returned te communites

C. Repett on Poliey Implications Reeeived frem Ellen and Adam

==



11. Repeonts Disasseed

Goals of the discussions:
To shape the personnel plan of the commumnity

To emgage the leadership —lay and professional -- in a discussion about the
isswes off persomnel in the community

i
A. Professional Lives of Educators

*wihat do we want to come out of the discussion?
*wiho should lead and organize the dfecussion?
*wiho should the participants be?

*wthen?

B. Educator’s Survey

*withat do we want to eome out of the discussion?
*wiho should lead and organize the discussion?
*wibo should the participants be?

*wthen?

€. Policy Implications Repeit
*wihat de we wait to eome out of the diseussion?
*wieo should lead and erganize the dfesussion?

*wihe should the partieipants be?
*wthen?

2 he result of these discussions: policy implications for action plam

L2
H

EXHIBIT E



EXHIBIT F

IJE: MONITORING,. EVALUATIQR, AMD FEEDBACK PROJECT

Topics Addressed by the Educator Survey

1. Profiles of Teachers!
A. General Background: Who atfe the teachers in our community?
(Bmckground sectiom: Q 33-66)
For example: Gender, Jewish affiliatieamn, ritual observancs,
income, etc.

B. Trainimgz What is the educational backgroumd and training of
the teachers in our community? To what extent are
they formally trained in education and Judaica?
(Q 57-6m)
For example: What degrees do they hold? In what subjects?
Bow many hold teaching certificates?

€. Previous Work Experiemem: What work experiences do our
teachers have?
(Q 6-11)
For example: How stable is our workfeorce? (Q 9, 10)
Fow experiemced is our workferce? (Q 11
What socializing experiences do teachers
have? Do moststteazhkess Huve experience as
youth group leaders and campy counselars?
Q 6)
**¥These sections can also be part of the discussien en
careers.

D. Present Work Setting=: What is the nature of our teachers"
work?
(Q 20-28, 33-35)
.For example: How many schoels do they teach in?

Are they fuldlltimes orr peant time?  How many
hours do thebeywerkk? Woulld they Like to be
full time? Which benefits are availakle?
Advantages and disadvantages of werking in
more than oke schoel?

2. €areers in Jewish Educatien
A. Reeruitment: Hew are teackers recruited and attracted?
(@ iLl, 29/, §2,1§5,, 37))
For example: Why did the teachers first become Jewish
edueatore? How did they find their pesitions?
What affeeted their decisien te work at a
partieular echool?

B. Retentiem: What are the teachers” future plams?
Q 2, 61)

£2:0 3osad 1E3yysi3np 001 15:31 es, &5 6
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The

Professional Develspment: What arze the oppertunities feor
teacher professional development?

(@ 12-19, 30)

For example: To what extent do teachers participate in
different types of professiomal develcpment
activities? What is their assessment of these
activities? What skills and knowledge would
they like to develop further? Who is providing
help and sujkymrt?

Sentiments AboSen¥imé&ntss AboiidwiWhrkEdasasorfewisiowEdbca ton:
teachers feel about tiesir work?
(Q 3, 4, 5)
For examplle: What is their level of satisfactiom?®

Da they feel respected by others in their
community?

Examples of Specific Questions the Survey Can Address:

following issues pertain to ¢careers and will suggest

implications regarding retemticm:

What is the relationship between a teacher's perception that s/he
has a career in Jewish Education (@ 2) and:

36 woorkimgy £MNl oxr pertt tiiime

56 importamce of imcome ooy cdewish ediucation
33 Ihbemefits

5 overall job satisfaction

26 work ssettifiimg

8 Hhavimgy egeariente imgereersa kdedacabion

61 futwure czreer plans

22 hours of work

feloFeleNeol o) o) o)

These analyses will address such questioms as: Da
teachers who perceive they have a career in Jewish
education typically work in day schoels? Are there
supplementary schocl teachers who perceive they have a
career in Jewish educatiom? Is a teacher's perceptiom of
having a career related to the hours he/she werks, having

experience in general educatiom, or being offered certain
benefits?

What is the relatiomship between future career plans (@ 61) and:

Q 26 setting
Q 36 working full or part time

What is the relationship beltwsssf the importance of the income frem
Jewish education (Q56) and:

Q 33 working full time or p3art time
2% setting
338 bearaeffiitts

Q 5 overall ssatiiksSBadtibon

How do tI



What is the relationship between receiving certain benefits (@ 33)
andls:

Q 36 working full or part time

Q 26 setting

What is the relationship between seniority at the present scheel
(@ 9) andsx

Q0 5 overall satisfactien

Q 2 perceptions of having a career

Q 36 working full or part time

The following belongs to the section an Careers-Recruitment:

What is the relationship between having experience in general
education (@ 8) and:

Q 36 working full or part time

Q 5 Job satisfactien

Q 26 setting

Q 56 importance of income from Jewish education

Q What is the relationship between educational training {(Q 58 or
Q 60) and:

@ 2 perceptien of having a career

Q 26 setting

Q 36 weorking full time or part time

The following issues pertain to settings:

What is the relationship between working in a particular setting
(Q 26) and:

Q 22 hours of werk

Q 36 full/part time educatér

Q 5§ overall satisfaction dcale

The following analyses pertain to the Professional Development
section eof the report:

What is the relationship between senlority (Q 9)and:
Q 14 everall helpfulness 6f worksheps
Q 30 overall help and suppdrt received
Q 16 areas desired for skill development
Q 17 areas deeired te increase knowledge

Fer instamew: Are vetawdn teachers more likely than
Roviee teachers te indicate that in-serviee gpportunities
were net helpful? Do the teachers' perceived needs ef
skill development and knowledge differ by teacher
senierity?



What is the relaticonship between overall helpfulmess of workshops
(@ 14) andsx

Q 26 setting

Q 58 or %0 educational traihing

For imstance: Do day school,, supplementary school,, and
pre-school teachers view the adequacy of inservice
differently? Do teachers with higher levels of formal
education view in-service differently than teachers with
lower levels of formal educkstion?

What is the relatiomship between level of help and support received
(@ 30) and:

Q 26 setting

Q 58 or 60 educational traiking

What is the relationship bketweeh holding a license in Jewish eor
general education (@ #®C) and:

Q 1¥6 areas desired ffor skill development

Q 1177 areas desired ffaor increased knowledge

What is the relationship between setting (Q 26)) and:
Q 1¥ areas desired fforr skill development
Q 177 areas desired ffor increased kmowledge
Q 12 whether im-service is required

F-4



EXHIBIT G
Developing & Personnel.Plan for Your Community

AN FEXAMPLE: Using Data abmuff Professiomal Development of
Jewish Educators

Backgroumd::

Half of the Jewish educators in Hilwaukee (N=9%2) have at least one
degree in educatiom. One thimd of Milwaukee educators ((33.3%,
N=61) hold a graduate or professional degre=. Over two-—-fifths
(#3.8%) have certificates in gehiEral educatieon.

Selected Findimogs:

Milnemlkee educators were asked, "How helpful were the workshowps
1dat you attended in the past two years in the following areas
(Tmdzic subject matter, Hebrew language, Teaching metthodss,

Classroom management, New currienla, Art/Draams/NMusic)?'™.

The results indicated that educators with college and university
degrees who majored in any type of education (e.g., curriculum and
imstructiom, readimg, special edaw=ttiom) are less pleased with the
helpfulness of workshops than is the group of Milwaukee educataors

as a whole. Those with degrees in education rate the worksheogps as
less helpful than other educatomrs.,

Next, Milwaukee educators were asked,, "In which of the following
areas do you feel you would like to develop your skills further?h
(lhey were instructed to check all the areas that interest then).

Overall, more teachers are concerned with, improving echild
motivation skills than any othexr area of skill developmerit-  The
next most popular skill area is creating materials follewed by
classroom managememt, curriculum developmart,, and parental
involvememnt. These results are presented in the following talble::

RANK OF SKILL DEVELOPMENT AREAS

SKILL DEVELOPMENT AREAS NUMBER
I. CHILD MOTIVATION SXILLS 127
IT. CREATING MATERIALS 112
III. MANAGEMENT SKILLS 92
v. CURRICULUM DEVELOPMENT 90
V. PARENTAL INVOLVEMENT 83
VI. CHILD DEVELOPMENT €8
Vit. LESSON PLANNING 56
VIii. COMMUNICATION 85

IX. OTHER (INELUDING ARD) i8



Ther, we asked whether teachers in different settings indicate
different needs for professional growth. The results indicate
that teachers in different settings often have different
prierities. For eaeh skill develeopment area in which teachers
wish te grew, the total number of teachers interested were

reported by their teaching setting.-

the next table:

The results are reported im

% OF TEACHERS DESIRING SRILL DEVELOPMENT BY SETTING

CHILD MOTIVATION
CREATING MATERIALS
MANAGEMENT

CURRICULUM DEVELOPMENT
PARENTAL INVOLVEMENT
CHILD DEVELOPMENT
LESSON PLANNING
COMMUINTICATION

TOTAL POPULATION

SETTING
DAY
SCHOOL
32.8%
31.5%
28.9%
32..2%
21.3%
35.8%
25.5%
20.4%

32.4%

SUPPLEMENTARY PRESCHOOL OTHER
SCHOOL

36.9% 21.3% 9.0%
33.9% 25.0% 4.6%
40,0% 21.1% 10.0%
36.8% 23.0% & .0%
42.5% 27 .5% &.8%
28.4% 28.4% 7.5%
49.1% 18.2% 7.3%
33.3% 29 .6% 1%.7%
42 ,2% 20.5% 5.4%

This table suggests, for exampl®, that supplementary school
teachers are highly interested in lesson planning and parental
imvolvement, while communication is relatively mere importamt te®

those im preschoeels.

Quest iloms;:

1) What issues do these findings address?

2) What deo these findings mean? What de they say?

$) What peliey implicatieons de these findimgs have for personrel
planning in yeur eemmunity?

SOAELBR0,, -2 Dy aq. TR
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EXMIBIT H

Lead Community Seminar -- Exercise II ((Tmesday Evemiimg)

Community Mobilizatiom Exercise for Discussing Data

For discussion by community teams:

As you diismumss the three different kinds of data reports om
personnelwiWhitohyygou wiill have available, think about the following
issues for eachs:

With whom will eaech of these reports be discussed?

WHO Will (dUlIUCLEIE LIS WADSWUDIDILIID LSS b h S
same for every group)?

When will discussion take place?

What will be the results of the discussiom?

What will happen to the results? How will they be
fed imto otther discussions held by other
groups?

By what mechanism will all these conversations be
pulled together—-deepemed,, enriched?

How will communal consensus be reached suech that
stakeholders feel that they have heen part of
the process and part of the whole?



(¥, Planning Committee Prepares Action Plain
A. Mapping current and future situatioms:

1. Implications of data analysis repomts- results of Step I above,
{recruitment, pre-and in-service needs, shortages, ete.)
I

2. Predict future needs with input from loeal educators

* demographic trends

(does community have demographic data, e.g. need for early
child ed.?)

* retirements

*impact of plans of individual institutions in commuity
(are there plans on the books for expansion of day scheel inte
high school, family educator positions in synagogues, new
Israel programs)

3. Current and future finaneial pieture
(campaign, community foundation, endowments, grants)

Results = Issues in Personnel that our community needs te address

EXHIBIT I



B. So wihat are we going to do?

1. What are appropriate strategies to address issues raised by mapypiing?

*best practice currently available
*mew ideas to community’s issstes (e.g. programmatic, structural))

L

2. Lay out options and resources available
(resources include things like: Istel, national, international
training institutions; denominatioms; local universities, etc.)

3. Apply "screens" of content, scopa and quality to options

seope:

*does initiative cover major settings and institutions in whieh all or most of
education takes place?

*“will all or most people in the community be touched by the initiative?

*is the initiative aimed at effecting profound and lasting change?

comient:

*is the initiative substantive, content-filled, thoughtfal?

*is it based in @ projection of a vision of Jewish edueation with a striving
toward speeified goals?

*is it refleetive of the learnings from "Best Practice™?

quality:

*ean we say that the project is eharacterized by high standards that ean be
made explicit and eannet be met by the status que?

*does it live up to the goals which have been articulated?

*does it have a monitoring, evahiation, feedback compenent built in?

4. Cest out eptiens
$. Feasibility of eptiens

*resourees (human and finaneial) available
“demands of seheduling; ete.

6. Prigritize the eptiens

Results: An Action Plan in Persennel for sur Commupiiy

¥
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V. Action Plan for Personnel Discussed in (Gonmmnity
A. Where will action plan be discussed?
B. When?
C. By whom?
D. Projected outcomes (pilot projects)

E. Who is responsible to carry the plan out?

VilSitages of Implementation
A, Plans

B. Who provides service?
€. Funding

D. Timetable

—dl77
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TO: Members of the Commission

FROM: Webamiin Lewdtar andt Shosthana . Gadin
DATE: Wby 2, 19DH

SUBJECT: MoegosssiRegmrttant! it tviftoss

We're pleased to report that the Commission is naw beginning to hit its stride amd
that we amticipate an acceleration of activity over the next few months leadimg to am
interim public presentation of our progress next November (the Commission's first
annivessary).

Our Commission meeting on April 25 and, especiallly, the extenstve sessions he'd by
the working groups surrounding that meeting have produced a clear and focused
agenda flor the next stages in the Commission's wark. Emclosed are 2 summary of the
Commission meeting and status repons on each of the four worlking groups.

As we had anticipated, the primary need emanating from these meetings is for a
systematic information gathefing process, geared to the areas ideatified by the
working groups as their primary foci of concern. We will be undertaking tihis
information gathering, guided by the warking groups and utilizing Commissiom
members, staff, consultants, and organizational resources of institutions represemied
on the Commission, ever the next several months. Looking at the breadth of the
agenda identified by the working groups, it is clear that we will net be able te
undertake everything (e.g., original research) at once. However, we believe that it
will be possible te pull tegether by the end of the summer a great deal of what the
groups are seeking in order to formulate initial recommendations and action plaps.
This is our target timeiable.

1n the interim, we plan {6 convene the Commission during the summer im ordet to
deal with several other items we have identified in the past as important elements of
ouF werk. One ef these is the place of Israel, both with respect to the comtiwity
agenda in general and the werk of the Cemmission in pardeular. A seeond is
fhsieriny Mmuinal awaruless shld explering poiRibilicd for eR{pandesd coprsatiom
ANORE VaHOUS Major sontinuity initiatives already underway at the eontineniad] level

736 Broadway; 3nd Floar, New York, MY 16993:9296
Tei: (213) $29-2000 Ext. 1363 (312) 298-3809 3 Fax NumOsr: (212) 529-2009 and (2h2) 528 &8>
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kl
+- imcluding activities of the religious movements, other organizations represented on the
Commission, and Jewish foundations. Several coalitions and consortia are already functioning,
including the Council for Initiatives in Jewish Education (CIIE) and the consortium on the Israel
experience led by the CRB Foundation, whose work is central to the Commission's objectives.

We are proposing to hold a Commission meeting to deal with these agenda items on Tuesdiay,
July 26, from 10:30 am to 4:00 pm. To make this a bit more convenient for those who must
come in from outside New York, we are looking into arranging this meeting as a "fly-in” at a
Newark Airport hotel. To help us in our planning, please return the enclosed reply sheet
indicating whether you plan on attending the July 26 meeting and if you prefer a Newark
Afirport or Manhattan site to the Commission office no later than Tuesday, May 31.

In addition to this full Commission meeting, each working group will be scheduling its owm
meetings (whether by conference call or face-to-face) to move forward with its agenda.

From the outset of the Commission's work, we have recognized that advocacy on behalf of
Jewish continuity to key institutional actors would be one of the Commission's primary
responsibilities. For this reason, we believe that we should take advantage of the General
Assembly of the Council of Jewish Federations next November 14-19 in Denver, Calorado to
present a public progress report on the Commission's work. In fact, our pian is to be a highty
visible presence at the GA. We are working with CJF to identify a time for the Commission to
meet during the week of the General Assembly (by which time we expect to have several
recommendations coming from the working groups upon which to act). In addition, the GA
program sessions dealing with Jewish identity and continuity will be organized around the
themes of eur werking groups. We will use these as opportunities to engage the broad array of
loeal and eontinental leaders fiom within and beyond the federation system who attend the GA in
dialogues about our concerns and ideas.

As you ean see, there is mueh work for us to do, but also great prospects for the Commission te
beglin te have an impaet during the eoming six months. We will need and be seeking the active
invelvement of every Commission member as we make the move from issues to action. As
always, please feel free to eommunicate with us and with the Commission staff with your ideas,
suggestions, and concerns.

We look ferward to seeing you en July 26 to continue our work togetlher.
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FANIAL
North American Commissien
on Jewish Identity and Continuity

iy COMMISSION MEETING ~ APRIL 25, 1994

Vies Owitrrnan

Sheshana 5, Cardma MEETING SUMMARY

Professianal Stalf: )

O Cot Shomet o Watdbeomee andd iid tosthe¢tion

Warbsrt Eryehanf
Shoshana §. Cardin, Vice Chairman of the Commission, opened the meeting and
read a letter from Marvin Lender, Chairman, expressing his regret at being unable
to be present due to his participation in the special solidarity mission to Israel in
the wake of terrorist attacks on Israeli citizens. Mrs. Cardin welcomed a number
of new members of the Commission and urged all Commission members to share
information about activities of their organizations to promote Jewish identity and
continuity.

II. DD¥warTBorhh

Professor Joe Reimer of Brandeis University delivered the D"var Torah. He cited
a eomment of Prof. Hilary Putnam on the linkage among several verses in
Parashat Kedoshim (Lev. 19:16-18). We might read these verses as follows: If
we can control the impulse for talebearing by appropriately critcizing our
neighbers when ealled for (hochachati), then we can deal with our own potential
for hatred and truly love our neighbors as ourselves.

Prof, Reimer noted that loving one’s neighbor as oneseff itself involves the
potential for jealousy and sets up a tension. We on the Commission are in this
relationship to ene another to some extent, and we should not deny this entirely.
We should understand that the love comes from balancing our work together with

the recognition that we will sometimes disagree. We can handle this tension and
work for the eommon good.

HI. Reports from Commission Working Groups

Three of the four Commission working groups met prior to the Commission

meeting (the fourth met following this meeting). They reported on their progress
as follows:

1.  @eoup I Brooengiings Jewith @oowtth

The group foeused initially on identifying the experiences that promote change in
us and eatalyze Jewdsh growth. It recognized the tension between focusing on so-
ealled "mensformative” expetiences and on the ongoing process of growth that
may link and undergird these experiences.

739 Breadway, 2nd Floer, New Youk, MY 10003-9596
Tel: (212) 529-2000 Ext. 1302 (212) 593-3509 « Fax Numbss: (212) 529-2009 and (212) 529-5842
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The gioup posed three key questions; _
iy How can we replicate the most potent experiences 56 that more Jews take advaatage of
and afe touched by them?

2)  WWhat aretthe aibstatbes reseenting (e Wit poppigdaioanodl thegeces pampentands?
3)  Wihatatitiibond] kavowibedge do wee et it caetésTtd0i depnty andnierbishont@ehdse
experiences?

The group decided to focus on three target populations: families; adelescent youth; and adult
"spekers” (Imdividuals looking for and open to Jewish growih oppormumifies).

In iits mext stages, the group will seek to expand its understanding of "effectiveness™ im
promoting Jewish growth (where are we effective? what are the elements of success?) and of
how tdactitistt e scepsab fespposditlitityitintiielayyppppidiioen.

2.  (Zoopp33: SStraggthenipd dastirtitiosn s addBRilddig F Commiak CCopprraton

The group developed a statement of its goal: To strengthen the capacity of institutions te
serve as effective settings for Jewish Jeaming and for Jewish identity formation and its puiblic
amd private expression, Coalition-building is a means of accomplishing this and of creatimg a
mere vital Jewish community.,

The group emphaﬂzcd the role of local initiatives and the need both to document what is
already occuring and to promote such initiatives. It identified key components of success,
imsluding: developing a true partnership process, leadership training and development,
professional collaboration, and increased funding.

At the continental level, the group urged activity to encourage local initiatives, including
developing a shared voeabulary and vision and the preparation of lay and professional
lesders. The group also focused on the barriers which often prevent initiatives at the locall
and comtinental Jevels.

Finally, the group diseussed hew to encourage and assist institutions to carry out their owm
proeesses of self-examination, eapacity-building, and renewal, including through advacacy,
creation of apprepriate maierials, and provision of facilitatars.

The growp will eontinue its werk through ongoing communication among its members,
investigadion of several key questions, eoordination with the other groups, and preparation of
@ Progress report.

3. Cuoup¥4: Oradting: Cuutiniel Battesshhips

This goup reporied on the first part of iis meeting (the second taking place after the

Commission): In its initial workdng sessien, the group ideniified the five areas om wihich it
weuld focus as components of a eontinental agenda:

30*Hdwd  4wesiHriB 6] — poith IS, @ AW
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1) adivacy and mohillizoion arcond Jawiidh aoniinutgy

2) prafessiond] develigpmant

3) uiiidine 2 i cam concaliat ity

4) metswaiiing and iirfformaiton dhating anil dissemimation

3) dbasedbypires fromswarkes fior @ngying aditdemmtie b .

IV, Ndowing foomIssessteoattoon: Thee (Thdlbemgss Afeeaid

Mrs. Cardin introduced Peter L. Szanton, a specialist in strategic planning who has beem
serving as a consultaot to the Commission, to comment on the challenges facing the

Commission and how, from his perspective, the Commission can maximize its impact.

Mr. Szanton noted that the challenges facing the Commission are formidable for several

reasons:

1. Wéearetiyyigsteosswimapgdinstaassooggtiiéeimnaan Ameiaancabfimeewhichheeoddss
particular identities.

2. Weéeliskkgpoddesvidasesaasttowhbarealitywookksiinppoomonag) dexidshi ddatifyyaadd
continuity.

3. Quir eltjRettive it met leanily gyesaifest.

4, @nur iintiivetss axe sttt tyy pitor experitenes; we may not be toned to dhe attitudes of
current youth.

5. Tre weid 1 e cHifffieull top godt aggnessremtt com nrooree tHanm goreradifioss.

6.  Bemiiftice @onmissioon dtavdipysanswerss, i{o will] e diffinauit ffior iit too et eenss,
since it does not command institutions and resources.

Despite these difficulties, there are important elements of promise underlying the

Commission’s work:

| Tihe community is now alert to the sitmation, wiich is a pre-aondiition for action .

2, We have am alble commmuniry,, witth mmany eemuees; awailtiiile too e motbhillzed .

3. There i an aburdance of minedl expemmentss att wayke. Weee cam sz fiom thesth
failures and successes.

Mr, Szanion asked how this continental Commission could add value to the work already
underway, A key element is to identify the target audiences (local institutions, national
ageneies, Jewish foundatiens) and to consider whai they need to hear and learn from the
Commission. One tem is what is being tried, where, and to what effect. A second is to be
alerted to what will be mest diffieult for them to do -- and to put the Commission’s weight
behind the need to do these despite the diffieuity. For example, other actors, especially local
commissians, are likely tp find it diffieult to 8) be suffieienily selective in choosing target
populations, programs i suppert, and insisting en quality; b) Integrate individual inidatives
to ereats “sysiems of learning and maximize reinforeement; and ¢) assess their work.

Feor the natienal and eontinenial ageneles, the task is to deal with those issues that cannot be
dealt with adequately on the leeal level alone and which are not yet being fully addressed.
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Mr. Szanton urged that the Commission recognize that the situation that called it into being is

not a problem to be solved, but a condition to be lived with —hopefully for a long time. We
must build up the leaming for how to do this.

The Commission’s goal must be to produce effects, not just a report. It can do this by
preparing a persuasive teport, that tells needed truths in a convincing way; by ongoing

advocacy; and by keeping score on the progress being made through assessment and
development of a continental evaluative capacity.

V.  Wpdtdtirgs cur SAffportieit: Wew Tiighes ffoem tthee Neti smed { Thawi ssh Togpud ktioon
Survey

Mrs. Cardin introduced Dr. Barry Kosmin, Director of Research for the Council of Jewish
Federations and of the North American Jewish Data Bank at CUNY, and primary researcher
for the 1990 National Jewish Population Survey.

Dr. Kosmin reported on the tontinuing analysis of the survey results by a number of scholarsg

which are broadening and deepening our understanding of the American Jewish populace. He
highlighted several key findings and issues that expand on the portrait widely presented in the
American Jewish media.

. ThkeaggedditribmmonodfAmersaanl dewsidsfarffoomumiiform. Thhersids cegg, ,aa
“missing generation® now in their fifies. There is also a bulge in the population of
young children today (a baby boom echo effect), but among whom the proportien
identified by their parents as "Jewish by religion” is lower than in the past. These
young children are now "up for grabs,” and whether we get them on tracks of Jewish
jdentification and involvement may be a key for the future.

. Patterns of affiliation differ greatly by age cohort. Qwverall, dbout 0% mmay bee
considered “joimers,” but the percentages vary quite considerably, with younger Jews
typically less involved than older ones. On some atitudinal measures of Jewishness
there is relative consistency across age cohorts (e.g., high percentages at all ages say
that their Jewishness is important to them), but there is a fall-off from older tto
younger Jews both in affiliation and in the extent to which social relationships are
primarily with other Jews. The latter has profound implications for the rates of
intermarriage, Overall, there is a compbtity of behavior across cohorts.

. Tiftee sawifeel] copyiessit for JRow ihmasss ibs iinppantanit. Thiss stheowss upp iinreggionadl
variations, where Jews appear to follow general characteristics (e.g., Westerners are
less religious) as well specifically Jewish patterns of variation.

VI. Next Steps

Mrs. Cardin announced that working group materials will be shared with all the Commission
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members as they are developed. We will try to schedule a Commission meeting over the
sammet, probably in July, to deal with a variety of issues on the full Commission's agenda.
The fall mezting will be held in Denver, CO, during the week of the GJF General Assembly
{(November 13-19). Our objective is to put the Commission’s work clearly in front of the
delegates 1o the GA as part of the Commission’s advecacy role. The specific date for the
meeting will be announced as soon as possible,

Mrs. Cardin thanked the members of the Commission and expressed her conviction that we

are coming together as a group and beginning to exmplify the phrase: Yaehad shivtei Yisraél.
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Worth American Commissiom
on Jewish Identity and Continuity

Cuinnan
Marvin Lender
¥iite Chaifrroan
Shertema 8. Candin
Poestiossiansil Staff;
Dr. Jomathan 5, Wapcher
Dr. Cirl Shéimgaild
Naontémn Froethon]
TO: Ruth Rubinstein
Fax: (212) 529-5342
I will I will not attend the Conmissiom
meeting on July 26, 1994 from 10:3C am to 4:00 pm.
Please indicate your preference regardimg locaticm::
1 prefer a fly-inm meeting at Newark Airpeort
I prefer a site in Manmhattam
NAME::
IMPORTANT: PLEASE REPLY RBY PAX BY TUESDAY, MAY 3L.
THANK YQU.
T 1y2 6 e
738 Broadway, 3nd Fiser, New Yovk, MY 10003-9596
Tel: (313) 529:2060 Ext. 1362 (212) 698-3509 « Fax Nurhen: (212) §29-2009 an (212) 529-5842
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WORKING GROUP 1: PROMOTING JEWISH GROWTH

FOCUS/GOAL:  Three target populations:
B. faumillies (fram mamiage erward)
2. yautth
3. candlt, "seelkerss™

Objective: maximizing their Jewish growth and connection to the
Jewish community

POSSIBLE

OUTCOMES: 1. identifying the elements of effective growth experiences and

propagating these more broadly (i.e., to wider population
segments and in additional programs)

2. dh:ﬂdkﬂpngnmwrm&emnmffmlhwgwécamﬁmoﬁsssmﬁs
working together —mobilizing the committed community and
using professionals as catalysts and networkers for lay activism

3. cedrsiigethkecomtitmiigzppiooityy offtivsseaativvitizes gz, ,
formal schooling) which promote ongoing growth (i.e., an

overall strategy involving both formational and transformational
experiences)

4. sppetfificaaraasféoraationn jnohiddiag;
a. intervention strafegies to help Jewidh familly formation at
the point of marriage
b. greatar wse of tadhmihgy (e.g., commitar mtwoiés)
c. dieed yymentt of prograom ks | g workidres,

dissemination
d. el toon

WORK PLAN: Three sub-groups continue to work to establish priorities and
recommendations in their areas

NEXT STEPS: 1, furcther analysis of "effective experiences” (what makes them
work? haow could they be expanded / replicated?)
2. exploation of srategiss for autivaniins by paypd ktioorss amdl
enhancing their sense of responsibility
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WORKING GROUP 2: ENGAGING DIVERSE POPULATIONS

FOCUS/GOAL:  Target population: young adults (betwsen campus and family)

Objective; More young people expressing an active Jewish identity (im
one or more ways) and associating with other Jews

POSSIBLE

OUTCOMES: 1. a musffike of the tangat peypuitation o itts divasityy -~wito aoe ttegy?
what motivates them, generally and Jewishly? what are the
barrmiers to Jewish self-expression? etc.

2. tmeathyr utilizaitm ant makkattinge off exittting offteetiecvetioéss
for engaging this population

3. expranideidiseussionaant]zarmew] damgageei inthbecodmmminiiyy (6pr
engaging this population --making real space for them

" = i ling iting i

WORK PLAN: 1. iidietiffy amdi pprrmmiizes tihee ey htiors wes aaee seekiiins tto erpgeee -
describe the diversity along several dimensions (e.g., cohort
characteristics vs. life-cycle characteristics; uninterested vs.
unaware)

2. ety —whitoissdddipg witat tiinthissaaeand?
3. reocearth—dimawooneecissiing ssuddessoorressaachinmmiéerwayy
4,  athesesyyttoepeosunggensewtilinkidgs | ingpages diisossionn
S, dévetdppppidcttiyyrceoommandtnossfooraetnon
NEXT STEPS: L commpieestismigpinfoomatnor—culllesisigyavsanrith
2,  mgetingewiibkhoosdddggebtdeppepide
g zzea T1HbasiriD g1 lrigi sg
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WORKING GROUP 3;: STRENGTHENING INSTITUTIONS AND BUILDING
COMMUNAL COOPERATION

FOCUS/GOAL: 1.

2.
POSSIBLE
OUTCOMES: I

L

4.

WORXK PLAN: i

213-H3ed 1HbdS1HFID 9] ] ‘ T

to strengthen the capacity of institutions to serve as effective -
settings for Jewish learning and for Jewish identity formatiom
and its public and private expression

coalition-building as a means of accomplishing this and of
creating a more vital Jewish community

endorsement and dissemination of information, medels, and

analysis to support local initiatives aimed at these goals,

including:

a, T Nemtiordtijp dioved bypreent aavedd t trdiniirgs

b collaboratialtabd prodassidpnifensions ksaegosiesategories

c. ftotteiigeresppct thectveeen iy | doadessamadpodéesitondls

d. imrpassed fiunt s ffoom feldemibms sanud ffouwetid foms sf do
such initiatives

promoting institutional self-assessment, capacity growth, and

renewal, through

a. imfomed advexaty

b. creating seifeatmegssottzbsydsstireandritamariaigl materials

c. proxaildmig,iﬁagiﬁtﬁtﬁtstnjmid padtinativul dnsthil thignkork

encouraging national institutions (including Commission

constituents) to support these goals through

a. dbedigpivgy 2aa cayniomh widioh

b. arrepurngg ing [hwad limitidtivss

c. producing eﬁ'@uﬂpg@fg@ﬁmﬂi?@ﬁ&f@ssional leaders

d. iiett iy assesstigs thieereasona sfoor anddiin taneatinge
solutions for critical areas of professional leadership
shortage

redueing the barriets to achieving these goals through

8.  ressesebhanddcypserhsaintisod ¢addatitin/donaticon ctac.

b.  céfgsidenddrekipphiseddveliesanndd vocabulary whikile
inereasing appreciation for diversity

é. iHrqreading il fhom indlivdudls, foundiations, aad
federations, whieh will require @l@&iﬁg the gap beiwacin
foundation, institutional, and eommunal priorities

imffoimaidin Soihering —wini i deady, hapRerite?) Wit tass
besa {earned? {s there literatire on these issues?

TR AN TRt Ran AR st e Waskin . 25 odiRp
members

Rt thite St Ssaggaacmeldr econmmsadations s Wit bhiie
SHher WOHHRE Broups
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NEXT STEPS:

™M
o
Ll
(14}
il
s

4.

1.

EECEER S

b -

preparing a progress report
cimanibate smmmary of the Apdil mestiing fior commer s

clhitaim answeass o ey questinns, imdidine by peéing goap
members for their knowledge
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WORKING GROUP 4; CREATING CONTINENTAL PARTNERSHIPS

FOCUS/GOAL:

POSSIBLE
OUTCOMES:

WORK PLAN:

L

-

wu

sirengthening advosacy and mobilization on behalf of Jewish
continuity

strengthening professionsl development

enhancing the community’s researdh and evaluation capabillitias
expanding T o diissemination. fred;
replication/adaptation of effective models

Promoting ongoing contimantd] colilsbermiian in the aren of
continuity planning

advocacy:

a. identification of target audiences for advocacy effiutss

b. assessment of effective approsdies flor meadbing tthese
audiences

proﬁtmfembdawdhamimm

off tthe corremt simation we trmining, e.g,, istthe
problem primarily one of supply or demand (Jack of
candidates or lack of places to traim)?

b. @ five maw gppreadheas t) eemittneent

c. ammpiss aff ot ] mndidhs fiorreecmittments , t b iri fipy , aavkd
retention drawn from general education (e.g., Teach
America, paraprofessionals, etc.)

d. @ommssidonstaicsmenty /reeonmranddavancaconmmnahl
funding of training / students in denominational
institutions (e.g., a continental scholarship fund)

research and evaluatdon research and evaluation

8. sttt @n the inpeitenese of reseearth and] ewad liattion

b.  idbmidiattion of a cuthe of peseatiidibswith ethoatioon
researchers

4. .netwqrkiwgriid d rdodrefoemsitsedissgininaton

8. 23 “taasestaiementt” anskanal s issomnthiveppoend tict lusessodt
networking

ongoing onguingredwtiebiatacainbarplinnimg planning

a. aanpadgbiféoraal Fendbh thividdd amkk "

b.  aphanfésraseeidesodhaticonhtaehhidehiesonmececeatness
oF programs working in various areas of continuity
aetlvity (like, e.g., the Whizin Ceater in family
edueation) -——in what areas would these be useful? how
might they work?

ARETIEN vaiows Beees off investigaion to stafff, working group
members, volunteer experts, of institutions represented om the
Eommisssion for infermation-gathering and analysis (see below
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for examples of initial areas)
2, divetbyp eoonimetrd dttesss Hasstd opntiizsseanalyyess

NEXT STEPS: I idtermdiffyy potemtizell "volumieer exqertd”
2. lowik 2t Teendh Avmmetiies poyramaasypesitie mutbt | fir JRowiith
Teacher Corps {Ron Wolfsom]
3. dheaft statermeantt e furdiing oof dbaromimttomed )y sprorsonedd
institutions {David Sacks]
4. egpare et s off aurertt waorik off QI , Wt tHomnd ki iomg |
CAJE, others re professsional development
inveatttoy aff peceentiad ] bavishhoeliicationnressazchbes's
6, regEt N cuTert et vorkinpg i i stvess

9.

il
H
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CONFERENCE ON

NATIONAL AND CULTURAL VARIATIONS IN JEWISH IDENTITY AND THEIR
IMPLICATIONS FOR JEWISH EDUCATION

January 4 - 6, 1993

**DRAFT**

JEWISH CONTINUITY, IDENTITY, AND EDUCATION: CONTEMPORARY
MODELS OF INTERVENTION IN THE UNITED STATES

by Jacob B. Ukeles

The purpose of this paper is to explore the conceptual models currently underlying the
Jewish continuity efforts of the organized Jewish community in the United States with a
particular emphasis on the models identifying Jewish education as the central mode of
intervention.

The paper is in three parts: Part I includes an exploration of the meaning of Jewish
continuity"; Part II includes a taxonomy of intervention models,underlying proposals to
respond to the continuity problem; Part III incudes an examinaton of the implications for
Jewish education.

PART I AN OPERATIONAL DEFINITION OF JEWISH CONTINUITY

"Jewish continuity" has become one of the statements in the public catechism of the
organized Jewish community in the United States at the end of the 20th Century.

Along with support for the State of Israel and the rescue of Jews from the former Soviet,
it is the focus of an extraordinary amount of written and oral rhetoric. It is difficult to pick
up an anglo-Jewish paper or attend a Jewish fund-raiser without encountering the term a
dozen times. Yet in a series of Commissions, reports, retreats and studies, only
occasionally have I encountered the question =~ what do we mean by Jewish continuity?

Thus, while the term "Jewish continuity" is widely used, there is little clarity or agreement
as to its meaning. Does Jewish continuity mean "continuity of the Jews =" i.e. reflecting a
concern about Jewish survival OR does Jewish continuity mean continuity of Jewish cultural
and religious life?
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While there are connections between these two senses of continuity, they are not idemticl,
Different definitions of “continuity” could lead one to measure different ovtoomes, defime
success differernitly, and select different forms of interventiom.

In the first instance the measure of success might be the number of Jews, say in the Year
2010; in the second instance the measure of success might be the vitality and viability of
communal institutioiis.

I believe that for most of the professionals involved in the "continuity game", continuity
transcends survival -- it includes a concern for the quality of Jewish life and the vitality of
the Jewish community, not merely its existence. But to the Jew in the street = includimg
donors -- the growing urgency of continuity at least at the level of rhetouic -- reflects the
fear that their prandchildren are not going to be Jewish. It is this personal experiemce of
intermarriage in virtually every extended Jewish family in the US , confirmed by the now
infamous 52% intermarriage rate that has fueled the hysteria now being repackaged as
“Dewish continuity”.

The organized Jewish community in the United States needs to debate the altermatiive
meanings of continuity, and explore expectations for the future if amy serious plammimg is
to be done. This debate has three dimensions:

First, if survival of Jews is part of the definition of "contimuity”, and the NIPS of 2010 show
4.5 million core Jews instead of 5.5 million (as I believe it could), “will the contimuity effort
be seen as a success or failure? If a 52% intermarriage rate among recent marriages is
viewed as dangerously high, what intermarriage rate arc we prepared to live with? What
other measures of success should be incorporated into a definition of contimuity?

Second, what can the organized Jewish community do about contimuity? Given

the powerful forces shaping its future -mswch as the non-Jewish society at large

and the individual family ~ does the organized community have the potemcy to chamge
overall outcomes such as the quality of Jewish life or the number of Jews?

And third, should the organized Jewish community try to affect Jewish continuity? Or it is
more plausible fo accept that free choices made in an open society will result in Jewish life
outside of Israel dwindling away.

The outcome of such a debate is likely to yield a commitment to try to do something about
Jewish continuity regardless of the difficulties of the enterprise, and an effort to reach
agreement on a set of measures incorporating various definitions and measures of the
Jewish continuity problem.

@31
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The following operational definition is illustrative of what might emerge from such a
debate: Jewish continuity means the probability thatawital Jewish community will exist
in the United States in the Year 2010, The Jewish Continuity Agenda is the effort to
increase that probability. The system for measurement might include tracking a number of
variables, including the numbers of Jews (compared with 1991); the number of Jews
indicating that being Jewish is very important to them and measures of the quality of Jewish
life.

Exhibit 1. A Measurement System for Jewish Continuity [ILLUSTRATIVE]

1990 2000 2010 2020

# self- 5.5 million ? ? ?
identified Jews
in the United
States

# Who say 2.6 million ? ? ?
being Jewish is
very important
to them ¥

# who live ? ? ?
active Jewish g
lives (affil,
observance,

values)
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The capacity o implement a continuity agenda by the organized Jewish commumity in the
United States takes place in a dual context: the external environment of the broader
American commmunity; and the internal environment of the Jewish community itself.

The External Environment: the Broader American Comumumity

In thinking about communal intervention, there is a tendemcy to ignore the foroes im the
society at large. This tendency is likely to lead community leadership to seriously understate
the seriousness of the challenge. Thtee conditions of the curremt culture im the Umited!
States at the end of the 20th century are critical:

] Americans are generally receptive to intermarriage with ather religious amd

ethnic groups. This was not the case as recently as 30 years ago. Jomatham Sarna cites a
wide array of information to document this change and its implications. For example, im
1960 in Seattle only 8% of native Japanese-American women martied non-Japamese; by
1975, in that same community 49% of Japanese women were intemmmmying. Todlmy, a
substantial majority intermarry {[Sarna,AJC, 1991].

[} In the open society, powérful ideas and values are accessible to all but the most
rigidly exclusionary subcultures. Even committed Jewish young peeple are more like mom-
Jews or uncommitted Jewish young people than unlike them in their music,clothes, sports,
sexual behavior, Thus Judaism, is at best an add-om, not a replacement set of values amdl
behaviors, “la

] The commiiment to the "mosaic” of multi-culturalism seems to support black
and hispanic identity, but not necessarily those of Jews, who are oftem defimed
out of multi-culturalism by these other groups on the grounds of affluee;
a religious rather than ethnic label and an identification as "white".
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The Internal Environment: The Jewish community in the United States

The Jewish community in the United States is changing rapidly in at least two dimensions:

B The Jewish community is becoming inereasingly fluid in its boundaries. The NJPS
demonstrated this clearly: People in househelds who indicated the presemce of 8 “Jewish
member” in the screemng interview changed their mind by the time they were called back.
The commumty is going to have to learn t@ l;ve w;th large numbers of quasxd@m Ihﬁ

» There are likely to be fiewer self-defined jews in North America in the future, The
Jewish population is at or near a negative growth rate and conversions in are balanced by
conversions out. Even accounting for later marriage and child-rearing, fertility rate data
suggest that Jews are not reproducing themselves, Immigration is hard to prediet; but
immigrants are subject to the same forces as everyone else, albeit slightly delayed, Most
children of intermarried couples are not being raised as Jews, and the attachments of
secular Jews are tenuous - relatively few reported that being Jewish as very important to
them in the NIPS.

Despite these difficulties, the leadership of the organized Jewish community, by and large,
seerms committed to some level of intervention aimed at enhameing Jewish eontinuity in
some sense. Yet the lack of agreement about the meaning of continuity, more than carries
forward into the quesnon of what should we do about it. As community after community
has launched commissions, projects and studies in this area, and with a national commission
on Jewish continuity underway, it may be helpful to try to organize the large number of
proposals and approaches into a set of categories for analytic purposes.
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PART Il A TAXONOMY OF CONTINUITY INTERVENTION MODELS

Seven models of intervention can be identified in the current continuity discuissions: these
can be subdivided into non-identity oriented models and identity-oriented meodels; andl
within identity-oriented models, it iis useful to distinguish between those that focus on Jewish
education and those that do not.

Non-Identity Models of Jewish Continuity

1 Tzedaka/Araivut --With the exception of religious movemenmts, strengtheming Jewish
identity, per se, has not been on the communal agenda of the Fedierations, the natiomsi
defense and advocacy organizations, or the zionist organizatioms. If there has been a centrail
fiocus it has been on saving Jews « rescue of Jews whose lives were threatemedl, fightimg
anti-semitism in the United States, Israel, helping Jews who were too poor or ill to help
themselves. Many continue to argue that the best way to insure Jewish contimuity is to
promote and invest in the ideology of araivut -- the sense that Jews are responsible one forr
the other and in the related ideal of Tzedaka -- that one is obliged to help those less
ffortunate out of a sense of righteousness and justice. If we can succeed in instilling these
values in the next gemeration, the Jewish community will continue in North America, [
believe that this is still the dominant mind-set of major philamthrapists in the Jewish
community and may account for their apparent lack of interestf)(with a few notable
exoeptions) in investing in Jewish identity-building,

2 Human Services - A second, non-identity model for Jewish continuity is typicallly
advocated by those identified with the Jewish Family organizatioms. The key to Jewislh
continuity is investing in a strong system of social services, especially those that support the
Jewish family « viewed as the key Jewish institution. Human service organizatioms may
be wsing this as a defense as they fear a shift in resources to Jewish education competitors
fior the communal dollar, In one community, the same Jewishk Family Service whose
president argued vigorously for the centrality of the their services in the continuity agendi,
is considering taking the "Jewish" out of the name of the ageney.

3 Tikkun Olam = the newest non-identity oriented model for Jewish contimuity is a
reshaping of the ancient theme of social justice as the central organizing theme for Jewish
life. The Tikkun Olam thesis argues for the systematie ecommitment of Jews as Jews to the
great causes of our day ~ reetifying soeial and economic inequity related to class, raee,
gender or sexual orientation and the concern for the environment. Sometimes this thesis
is presented as an ideological position and sometimes as a marketing eoneept: the best way
fio attract young people to Judaism is to demonstrate that Judaism has a great deal to say
about their ¢oneerns.



Identity Models of Jewish Continuity

4 Religious and Spiritual Content == This model, argued vigorously by mamy idemtiified
witth religious movements, is that Jewish continuity will occur only through increzsed
religious commitment. The image sometimes invoked is that of sacred communmiity or kebifa
kedosha. In this view, the central institution for Jewish continuity is the comgregatiom.
Idenfiedwith his mode! are those who focus on ritual observice as well as those who stress

spirituality.

5 Jewish Culture, ethnicity, and peoplehood - This model stresses the secular
dimensions of being Jewish. It recognizes that more Jews identify being Jewish as beimg part
of a cultural group than any other definition, but at the same time, there is no coherent
culttwral'strategy. Zionism, substantially weakened as a force in the Americam Jewish®
community is such a model; language -liwdrew or yiddish -= is even weaker. Some im this
camp focus on Jewish art, music fiiterature as key elements.

Some see the Jewish community center as the locus of a new Jewish secular culture. The
cunrent excitement about an Israel experience as an identity-building resource == oftem
witthowt regard 90 the content of that experience is probably more closely related to this
model than to the Jewish education model —although the lines are easilly blurred.!

(7 Jewish Education + This model i5s based on the argument that the best way to insure
Jewish continuity is to strengthen individual Jewish identiity, and thefbest way to stremgthen
Jewish identity is via Jewish education, To most proponemts of this approadh, education
includes both the formal and informal, the eognitive and experiential. Propoments of this
model are at risk of over-committing, In the arena of resource allocatiom, it is wseful to
claim the connection between education, identity and eontinuity. In the arena of evaluatiom,
it is hardly reasonable fo hold Jewish educators aceountable for the natiomal intermantiage
rate.

7 Quitneandh . "Outreastt" and] Tsviidh edlicattivn ane ofteen itdi Mihguidisid ke impsagtidee.
Similarly, outreach could easily merge into the religious or eultural models dependiing om
the mature of the message. Yet the language and ideolegy of propenents of the outreach
model are offten quite different from the others. The propenents of outreach focus on these
who are "outside” - the ones to be reached -~ sueh as the Intermarried or the wnaffiliated,
The primary foeus is on making the conneetion and enly seeondly on eonveying iaformation,
or on behavioral change in the individual. Partieipatiom, invelvement, bredking down
barriers - the language is almost tribal in the seareh to reconneet "lost Jews".

- 11% general the line between informal fewish edueation and Jewish Culture is sprmewhat
Fred.
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Of these seven models, the one that seems to have the most acceptance, at least at the level
of rhetoric is the sixth, the education model. Within this broad arema, four different
hypotheses are being articulated as to the most effective way to for education to strengthen
Jewish identity:

1 The Programmatic Hypotheses: While virtually every type of educational program
or service has its propomnemts, there is some anecdotal and inferential data to support the
view that the most promising way to strengthen Jewish identity through education is via
programs that provide intemsive positive Jewish experience during formative years: the day
school; summer camp and Isracl experience.

2 Thiee I hssitatiomai ] (Hbagge Hipoohkesis: Thins nmockdt | fhomses snos t omnppogganms b t omn
institutions that have the potential to support Jewish identity formatiom, but are not reaching
that potential because of their inability to overcome internal obstacles. The most significant
of these are the congregatiom, the Jewish community Center and Hillel. In each case,
strengthening Jewish identity needs to become an explicit foeus. The congregation , in this
view needs to be transformed from the site of a supplementary school focussed on pre-bar
and bat-mitzvah preparation to a learming community for the whole family. The Community
Center is seen as a glorified health club with the potential to be a center for Jewish culture
and informal Jewish education. The campus organization needs to ne transformed from a
home away from home for already committed Jewish studetits to a flexible resource for a
broad range of Jewish activities on campus.
y: |

3 Thaapgat ooy Bypotiossss: THiss iss readlyy a oslketiton off Hyypotiessss, ewth fheosssngg
on one or more specific groups that are viewed as particularly appropriate targets for an
intensive investment at identity-building efforts. Two groups are seen by proponents of this
view as particularly promising:

a)The moderately identified
b)Families with young children

Three other groups are often identified as target groups, because of their salience
to the continuity issue, despite the fact that they are obviously hard to reach:

c) CollegeCstlldgatstudents
d) Singles
¢) Intermarried couples

The moderately jdentified. Most core Jews are neither stromgly identified nor totally

unidentified; they are moderately identified. The moderate level of commitment used to
be enough to keep people Jewish and married to Jews; but not any longer. For these
families, the Jewish education that their children receive is not sufficient to compensate for
the Jewish weakness of their families. Tire geographic dispersal of Jews (suburbanization
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+ regional shifts) makes the Jewish neighobrhood a tiing of the past in many communities.
The high cost of living Jewishly may influence the decision of moderately identified Jews
to not take part in Jewish communal activities

Families with young children are seen as the most open to self-development as Jews; most

likely to have a congregational affiliation, The pre-bar and bat mitzvah period is scen by
many as a window of opportumity., Yet, their lack of experience with the formative Jewish
events of the century (the Holocaust and birth of Israel) makes being Jewish less compelling
to younger people.

¢ enabling op pothesis. In order to improve the capacity of Jewish education to
support Jewmh ldelmtumy, Jewish education needs to be significantly improved. Jewish
education cannot be significantly improved unless two pre-conditioms are met: a dramatic
improvement in the quality of Jewish education persommel, primarily through
professionalization; and a dramatic increase in the level of communal support for Jewish
education, especially the commitment of the most important eommunal lay leadership.

PART III THE IMPLICATIONS FOR JEWISH EDUCATION

The focus 011 Jewish continuity, especially the foeus on strengthening Jewish identity to
increase the probability of Jewish continuity places a trememdous spotlight on Jewish
education, Yet the very factors bringing urgency to the continuity issue severely hamper the
ability of the Jewish educational system as presently constituted to.respond,

First, the supplementary school system whieh educates most American Jewish ehildren is a
basically flawed system. Even if the quality was the highest, the two to six heurs a week
most children get is simply not intensive to make an impact. The fecus on preparimg for
the bar or bat-mitzvah event, reduces even that minimal time to rote learning for mamy
children, Most children seem (o either dislike the experience or be unmarked by it. While
there are some outstandimg schools, the challenges are too mueh for most sehoels.

Second, the ability to impact Jewish education is constrained by the bi-polar strueture of
Jewish communal life in most American cities, A federatiom, allied primarily with social
service agencies constitutes one world, and a set of basically independent eongregations
define another world. While the two worlds overlap in their leadership and membership,
they operate with vastly different cultures and styles. While the recognition of the need
for a congregation-Federation partmership is growing, it is not at all obvious how to make
the partmership work.

Third, while the day school movement has grown significantlly, outside of New York City
only a minority of Jewish children receive 8 years of full-time Jewish educatiom.
Only a small number receive 12 years of full-time edueation. And eutside of the orthedex
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community and University Jewish studies majors, only a very few go beyond 12 years of
Jewish study == far, far fewer than the number of American Jews receiving post-graduate
secullar education. The day school movement is hampered by shortage of fimamcial
resources; the absence of an adequate national support system «Torah U’Mesora is the
captive of an inward-looking charedi world, and reform day schools receive mo help from
the UAHC, while a leadership of that organization calls for conversion of unrelated nom-
Jews.

Other issues abound: the community center movement is at the very beginmimgs of its effort
to become the major informal education force in the community; most Jewish camps are
Jewish in name only,

But the most serious problem faced by Jewish educators willing to take om the Jewish
continuity challenge is the lack of understanding of the scale of the resources needied to
make a dent. A billion dollars could be put to use just on day schools, Israel experiemce amd
sumiher camping,

Should Jewish education accept the Jewish identity and Jewish continuity challemge or not?
On the one hand it is tempting as a way to garner attention and resourees; om the other
hand the task #s daunting and the countervailing forees are powerful.

To most participant-observers of the American Jewish scene the amswer is simple == aim
beraira. "

i
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FROM: AllzaD . D HoEfhEmann
date: M&poh IIsgghh), 13994

re: QIEE - CUF

The attached is a second draft of our document based on
our conversation of Tuesday evermnimg..

Steve, I will call you to discuss this versiom.

Mort, if I do not speak to you before Pesacin, I wish you
and your family a Hag Sameacin.

p.S. Any written comments should be faxed to me at
CIJE-Jerusalem ((©11-9722-619351)
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The issue of Jewish continuity and Jewish educatiom for
Jewish continuity is, today, at the heart of the communal
pricorities of most - if not all - North American Jewish
communities.

THE COUNCIL OF JEWISH FEDERATIONS major mission is to serve
the Federation movement and provide local Federation lay and
professional leadership with resources, thinking and
networking which will enhance the ability of those
communities to fulfill their own communal objectives and
priorities.

THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION ((CIJB)) is a
continental organization created to provide the North
American Jewish community with a planful strategic design
for systemic change of Jewish education through building the
profession of Jewish educatiom, mobilizing continemtal
leadership for Jewish education and developing a meaningful
research program.

€IJE is a hothouse for developing and then disseminating
state-cf-the-art innovation for Jewish education and Jewish
continuity in North America.

CIJE develops, tests, moniters and disseminates new models
and approaches to personnel development and community
erganization for both formal and informal Jewish educatieom.

CIJE engages in specific content areas which undergird all
Jewish education ~ an example is the Goals Project which
will help community leadership to develop and think through
institutional and community visions of Jewish educatiiom..
The Best Practises project documents cutstanding practise
throughout Nerth American Jewish education ((swpplementary
scheels, day scheels, JCC's, campinmg, early childheoed etc.))
as a basis fer developing new medels for upgrading and
revitalizing institutions at the local level. The
Monitering, Evaluation and Feedback project has created, in
three cemmunities;, a paradigm for formative and summative
evaluation of Jewish educational intervention in a
community. The Personnel Preject has produced a design
for a community=wide persennel prejeet which moves from
research ((@8 diagnestic profile ef a eemmunity's educatorss))



threugh peliey analysis te a comprehensive astiom pilamn feor
inproving Jewish edueatienal personnel in a commumiityy.-

CIJE works with local communities, from three selected lead
communities to additional communities whe wWish to cemmit
themselves to meaningful systemic change. At the
continental level CIJE will engage the denominatiomal
training institutions and other Jewish and general centres
of excellence to provide expert support in its projects. A
continental strategy for change also includes helpimg
selected existing imstitutions build the capacity for new
imitiatives in reeruvitment and training of formal amd
informal educators and in providing that expert sippert te
local communities.

CIJE sees its mission as helping generate community-based
and continental lay “‘champiomns” for Jewish edication whe
will lead the process of radically elevating the prierity of
Jewish education and its support in the North Americam
Jewish community.

THE JEWISH EDUCATION SERVICES OF NORTH AMERICA (JESNM))
provides ongoing support and service to the formal Jewish
educational system of North America. JESNA's mandate is to
service all communities withim the framework of its
available resources. JESNA's activities ramge from
personnel placement and data gathering to comsultatiom to
communities amnd imstitutioms. JESNA creates opportunities
for networking and sharing of informatiom and expertise im
formal Jewish education and serves as a resqurce to the
Federation movememt.,

THE JEWISH COMMUNITY CENTRES OF AMERICA ((JCC&) and other
national organizations provide consultatiom and suppert to
the netwerk of infermal edueatien in Jewish commumiitiiess..

TOWARDS THE FUTURE

Eommissien en Jewish Edueatioen in North America and the 1%%®
Natienal Jewish Pepulatien Study have tegether catapultead
Jewish eentinuity and Jewish eduecation for a meaningful
Jewish centinuity inte the eentre ef the leeal and matiemal
commynal agepnda. The present CJF Cemmission on Jewish
fdentity and Eontipuity must be updersteed withim that



eReEging context. CJF needs te be an active player,
facilitator and catalyst in this precess-

CIF is uniguely positioned te bs able te ensire that an
eVeE-increasing number of communities re-examine their
formal and informal Jewish educational systems and engage in
a community-wide process of signifiecantly raising the
guality of Jewish education in these commumitiles,, eften by
restructuring. At the same time, ongoing needs camast be
lignoered.

CIJE is developing — with a ever-growing niumber of
"essential' communities - new models of perseonnel
development, mobilization of lay leadersiip, areas of
content and research. These models span the
formal/informal divide and need to be grewit in carefully
monitored "hothouse™ envirommemtss.. After careful
nurturing, the imgredients of systemic change will need teo
be shared with the entire North American Jewish commumnidyy..

CIJE wishes to seek ways to facilitate and enhance the
mission of JESNA in strengthening its own capabiiliittilsss. CJIF
should see CIJE as a major partner in the joint enterprise
of leading the North American Jewish community towards
meaningful Jewish continuity. CJF should look tc CIJE for
new imitiatives in Jewish educatiem, for pretesting new
undertakings, for optimal utilization of the GA and for
continental strategic plamnmimg. CJF should foster the all-
important process of mobilizing communities and the North
American Jewish leadership for Jewish educatiom and Jewish
continuity by, among other things, dissemimating the
emerging story.of CIJE’'s work.

This model, which places CIJE at the centre of CIJF's missiem
in Jewish continuity, with JESNA and JCCA as providers of
constantly enriched service to communitiess, should be a
major recommendation of the present Commission and enable it
to meve to & €JF Cemmittee whiech will constantly review ard
monitor the process described here.



March, 1994
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New York, New York 10010

M E M ® RR AANNDDUUMM

TO:: eypmmonrt FRooc

FROM:: MTH

DATE: Jdhaese 220, 19944

RE: Izt wesdl 58 meeting with CJIF-CIJE-JESNA

I am sending you the first draft which Jon Woocher and I have
developed following our meeting in New York last week. The
document is a faithful representation of our meeting and I think
marks significant progress in this area. I have asked Abby to let
you know where Woocher is staying in Jerusalem and I think that it
would be very useful if vou invited him in and briefed him

([ircumspect .y, of course] about the most recent developments in
senior persomnmell..

I do not want Woocher to know that yoy know about the meeting
in New York or abcocut the existence of this documemit. It will he
interesting to see whether he volunteers any of this informatiam,
T know that Abby is trying to arrange a telephone conversation
between us. T have several things which I want tc discuss with
you. Look forward to talking with you soom.

Alan
—

P,8. Please show this to Annette but do not distribute it to anyone
else



e e STIANP T o= WD LIYD .

LphHbnlY fayoy /81 IPRKHLL.1 972 2 519952 619951

972 @ f,‘la951

T M o< O O %, P

- m X O

-y

Council for Initiatives
n - o
Jewish Education

\% PQJC-S ‘g‘f‘ Pf‘ox.ﬁ}

O‘C‘Ler “dhis she e‘t)

If there are any problems receiving
this tranmg‘gg[qn; pleagg call:

972-2-619-3%N |

— - —

TN TN mae o i e e



oo om 1004 BB 1SIKREL L SKAEEN iMnug-LEA 9951 972 2 619951972 2 619951 POZ242 619951

Draft #2 - June 28, 1994

]

CJF - JESBNA - CIJE AGREEMENT TO STRENGTHEN THE CONTINENTAL
PARTNERBHIP TO PROMOTE JEWIBH CONTINUITY

I, Objective: to provide leadership for the North Americam
Jewish community in its Jewish ocontinuity and educatiomal
engelvsrl by strengthening the partnership among CJF, JESNA-
and CIJE

II. The CJF Special Committes on Jewish Continuity

A, CIJF willll estabilish a ESpecial Committee on Jeawish
Continuity, in partnership with JESNA and CIJE

B. The special committee will be accountable to the CJF
governance system

C. The rola of the special committee will be to:

1. monitor, facilitate and enconrags collsboraticon im
the activities of CJF, JESNA, and CIlJE aimed at
stimulatimg, guidimg, and assisting initiatiiwess’ of
the federated ayatiemn fRir JIewdsh conttineity,
includimg

gathering and disseminating informatiom
b. consultation
e, meetings, conferemces, and networking
d. lay and professional leadership developmemt

publications
2. aﬂdmana policy - ieswes relating to
developing and implementing the Jewish continuity
agenda
D. The membership of the special comnittee membership will
include:
1. representatives of local federations amd

continuity commniseiome

2. representatives of the natiomal leadership of CI¥F,
JESNA, and CIJE

3. muapresentatiives of other netiomdl agEncclss St
play important roles im the federated system's
continuity efforts (e.g., JCC Association, NRID)

4. outstanding individual leaders identified with the
effort to promote Jewish continuity s

E. A "continuity cabinet,™ comprised of a select group of
committee members, will have primary responsibillity for
developing the committee *8 agenda

F. The full committee will meet not leas than twice a year
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III.

G.

K.

2

JESNA and CINE willlll ssrwe Ae  tihe seopetarbst Mfor thee
committes, with specific staffing arrangemsats to be
worked out in conjucntion with CJar )

>
The committes wiillll im the Ccouwrse of itts work comalt
regularly with other bodies and groups deeply involwe B
in the work of Jewish contimuity, 4including especial.-
the raligious movements

THe ocommittss willll eestdabliish a pootesssilond)l atviseoyy
group, consisting of key educators and commumal
professionals drawn from Jlocal commumitieas, the
religious movememts, and national agemcies

The comdittes willll oversse e Plaodnbng oof esikdh
education and continuity programs amd sessioms at the
CJ¥ General Assembly

The ocommuitise willl cowenes peeadikodic ™lesdersihifp
assemblies on Jewish contimuity,“ bringing together a
broad range of top level lay and professiomal
leadezrship, to assess the staicd of the total
community's effort® in the areas of Jewish educatiom
and continuity and to recommend directioms for future
action

The committee will oversee those compomamts of CIP's
national foundations 4initiative that relate to Jewish
continuity

Working relationships: To complement and undergird the work
of the CJF 6pecial Committee on Jewish Contimuity, CIF,
JESNA, and CIJE will strengthen their engeing woxdkimg
relationship ¢through enhanced communicatieomn, eeordimation,
cooperatiomn, and collaboration

aA.

€.

B.

JESNA 'S Eseutiivas Wilqey Bmespidberit willlll sastiee afs aa nesiEissr
of CIJE's Steering Committee

The profasicmll (el of JEBNA andd CIBE willl needt
regularly, ejivningg widileh aa fulblll degwy reetesat inn
September 159, tv shwre information andl Hlap o
mutual suppert and eellaberative initiativwes

Nechuniives will Be ostadligmidl % e  ongeling
eontaet and e€onsultatien en a day-te-day basis ameny
the staffa ef €JF, JEENA, and €CVYFE in areas of mutwal
interest *
Workiig TelRtiondhiRse Witth Gilitdr WrtpliZedepdfe Wil hse
develeped as nesded
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The Niomtih sarenbean Commdlksslon oo SEssibah  Ikibsntildyy aand
Continuity

A. 1hHee omnbesbeon =and ks wamibng ognopps welll ppeepar
report# and recommendation to the North American Jewlsu

community in time E£or the CJF General Assembiy in
Novenmber 199%4

B. 1o leanilarahip off tthe ©Commlsdionwiill adbeo rpegpare aa
get of recommendations to accompany these reports that

will fropou appropriate and feasibie mechanisms for
carrying forward the work of the Commission after this
date

1, As part of their recommendatimns, the leadership

2.

will identify and seek to enlist the agreement of
existing organizations to =esume

tor further developing and implementing specific
recommendations of the Commissiom

CJF, through its BSpecial Committeses on Jewish
Continuity, together with JESNA and CITE, wiillll
assume responsibility for eneurimyg e furtieer
development and implementation of a number of th
Commission's recommendations

c. e Gommilssiion ilitedlf willl osese tho Hundtibon asfesr
November 1994

]

D. Mowibers of tie Commlesion willll e dmrdiltestl tho
participate in the Leadership Assemblies to be convened
by the CJF Bpecial Committee
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June 23, 1994

Dear Participants in the CUE Goals Seminar:

We at CLUE anticipate our upcoming seminar with great excitement,
The seminar represents tha first stage in a process designed to
encourage Jewish educating institutions to beconte more goals-oriented
and vision-driven than they typically are. We are especially hopeful that
as a result of our collaboration during and after the seminar, educating
institutions in your communities will become increasingly engaged in
the process of becoming vision-driven.

Our last memo highlighted the seminar’s basic purposes. On this
occasion, we hope to give you a concrote sense of the seminar’s
elements apd rhythms, The seminar will include a half-day fleld trip,
plenary presentations and discussions, and a variety of small group
activities organized around study, reflection, the sharing of ideas and
experiences, and serious deliberation.

Each day will also include time for participants to divide up, by
community groups and along other lines, for regular work-group
sessions. These sessions provide a chance 10 discuss the pertinance of
the seminar’s themes to the situation back home, as well as to begin
developing a plan of action that will guide the work ahead. Along the

way, these work-groups will have the chance to share their insights,
concerns, and plans with one another.

We will be meeting from Sunday through Thursday, July 10 114, With
the exception of Monday, when we will begia at 8:30 am., we will
begin ecach day at 9 am. We will be working intensively each day,

with afternoon breaks. Evening sessions lasting until 9:30 pm will take
place on Sunday, Monday and Thursday and there will be a very special
cultural program on Tuesday night. On Wednesday night we will
conclude by 7 pm. You are on your own for dinner that evening; other
lunches and dinners will be provided by CI'E,

As background to some central themes, we are sending you undet
mmmuapacketofarﬂdestobemdpﬂortothesemlm

ag 8¢ : em assigurnent. which will form
the basil of small group discussions carly in the seminar,

G Bak04S53, Clirmtiand, QNG 44191 © Mo (316) 391-1859 « Pefin (11€) 301 £580
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The themes the sewmimar addresses are organically related, but each day will feature a
different emphasis.

Siaday will highlight the kinds of problems and convictions that give rise ta the Goalls
Project. In the course of looki.ng at some examples of vision-drivea institutions (See the

Dewey and Heilman picces in the readings packet.), key terms, guiding primciples, and
central issees will be articulated. A session orienting us to the next day's field trip
and infformal small group sessions will conclude the day’s activities.

Monday im¢tudes a field trip to Yeshivat Har Etzion. (See the Lichtenstein selections In
the packet of readings.) In addition to on-site observation, our visit will include an
opportunity to discnss the vision animating this Yeshiva and its challenges with its
renowned co-director, Rabbi A. Lichtenstein, Plegse dress appropriately for a visit to an
Orthodox Yeshiva.

In the lamter part of Manday and on Tuesday, we carefully examine Moshe Greenberg's
article "We Were as Dreamtens: “ (Ses reading materiala.) It is presented as one exampie
of the varied and powerful visions that have been systamatically articulated through the
Mande] Institute"s Educated Jew Project. Our understanding of Greenberg's ideas will be
enriched through conversstion with him and through attention to siguificant alternatives.
Professor Greenbeng’s vision of the aims of Jewish education offers a chance to think

carefully sbout what elements exter into a comprehensive vision and its power as a teol
in educational planning.

Tuesday evening will offer a change of pace. We will dine at the home of Alaa and
Nadia Hoffinaan, followed by a visit with poet Yehuda Amichai.

On Wednesiday, *How’~questions move into the foreground of our work. Using an
exampls from the world of informal education (a summer camp movement), we look
carcfully at the major dimensions of the effort to translate a vision of the alms of
education into the design of an educating institution. (Sece the article on Camp Ramah in
the packet.) We also wrestle with the difflcuit problem of how to make progress
towards vision-driven education in institutions that presently lack any shared and
compsiling vision. We will examine different strategies, share insights, and surface
pertinent questions and issues,

On Thuesdiy, the work-groups which have been mesting daily will be asked to present
to the group as a whole their emerging plans for encouraging local institutions to work
fowards being mote vision-driven. These presentations, aleng with a review of CUE's
role in the process, will become the basis for the development of a shared and concrere
plan of action that will guide our joint efforts.

We are logking forward 10 sseing you soon.

. Sinserely,
Danicl
Daniel Pekarsky
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PRE-SEMINAR WRITTEN ASSIGNMENT

©@uir seminar will foxas on some topics that arc at once straight-forward and very difficulr:

1) the natare and importance of educational goals; 2) the process of armiving at meanfmgfil
2eals; and 3) the processes involved in moving from goals to educatiomal design and practice.
Bt goals do not come oat of nowhere. Typically, they are rooted in our very basic beliefs
conceming the kinds of Jewlsh human beings we hope to cultivate via Jewish education. The
Goals Project agsumes that many Jewish educating institutions need to work towards a clear
and compelling vision of the kind of Jewish human being they would like to cuitivate. The
Geals Project flurther assumnes that an important component of such effoms is for the
indiividuals involved to clarify and develop their own personal views on this matter. The
exercise described below is designed to encourage such an effon. It will serve as the basis of
a small group discussion during the seminar.

Write up your imitial thoughts about the kind of Jewish adult you would hope to see emerging
firom the process of Jewish education. In what ways would being Jewish be expressed im and
emhance the quality of his or her life? In developing your view, you may find it helpfudl to
think 2bowt what you would hope for in the case of your own child or grandchild Below are
three guidelines for the exercise:

1.

For purposes off the exercise, don’t settle for what you think feasible "under the
circumstances.” Rather, i1y to articulate what you would ideally hope for in the
way of Jewish educational outcomes.

Be honest with yourself concerning this matter. The point is not to arrive at a
position that someone else finds acceptable, but to identify your own views at this
momens of time.

Approach the task not by listing cbaracteristics but in the way a novelist muigihr:
present 2 vivid portrait or image of the Jewish human being you would hope @
cultivate, Focusing on, say, a day, a week or some other interval of time, descrifpe
this person’s life, emphasizing the ways in which the Jewish dimension entery into
and enriches if. The cballenge is to make this pmon (male, female, or
gender-neutral < it’s up to you!) "come alive.” To accomplish this, it might prowe
helpful te give this person a real name. In addition, use any literary device you
think might be flh and helpful, You might, for example, develop your portrait as a
week-long diary entry wiltten by the persen pottrayed; or you might choose
desctibe the person from the peifit of view of a spouse or a child,

Have fun with the assignment ~ and rememiber that nebedy will held you to anything you
. W' shinply designed to stimulaie seme initial reflection on some questions we'll be
S610g
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PACKET OF READINGS

Enciosed is the packet of readings for the Goals Seminsr. Read what yaw
ean in advance of the seminar - sspecially the sealectioms wa'll be refarxiing
to in the first couple of days of the (the artickes by Dewey, Hellmam,
Lichtenstein, and Greenberp).

Some of the readings offer portraits of very different kinds of vision-drivan,
ingtitutions. The Dewey selections offer an example of ttha school startsd
by Dexvey, 9 school based down to its very details om a systematically
articulated and comprehensive social and educatiomal philosophy. This
reading explains some of his general philogophical and psychological ideas,
as well @8 how they find their way Into a cooking class.

The gelectlon from Helliman’s Defenders of the Faith offera a glimpse Into
a contemporary Haredi Yeshlva, a vision-drivem Institution that differs

grestly from {and yet in some interesting ways resembles) Dewsy's schaa.
The article by Rabbi Lichtenstein describes yet g different kind of visiam-
driven institution - tha modem Zlonist, Header Yeshiva wihich he fowmndad
{and which we will visit).

1

These Institutions are light-years away fram each other In numereus
respects; and all of them differ dramatically frorm secular-Zionist educating
institutions which we will also be studying. But as diffarent as thay are,
these Institutions are allke |n that all are animated by a coherent and, flo’
their proponents, a compelling vision of what they want to accomplish. As
you read these srticles, think about what these vislons are and about how
they are reflected In practice.

The article by Mosha Greenberg offers his viewa on the kind of Jewiluh
human being toward wham we should be edueating. It Is one of several
6580y developed under tha suspiees of the Mandal Institute’a Educated
Jew Project. Esch of these essays represents a different perspectiva om
the kind of person Jewish education should try to cultivate. We will ba
examining Greenberg'a vision, with attsntion to the lssuea that arise in
trying to translate a vision into practice.

The essay on Cemp Ramah 15 background ta our digcyssion of ta
transiation of vislen inte educational design and praetice.

The selection frem Peter 8enge’s The Fifth Discipling and Seymour Fox's
“Toward a General Theery ef Jewizsh Ecueatien® are offeied as genenll
background.

PO BSRS455%, Clavelanid @hlo 44104 +Tfhonel (31€)391~1837 » Net: @16) W1 560
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EMINAR R THE TRAINING INSTITUTION N _THE LEAD
COMMUNITIES .

A PROPOSAL . (( Fourth draft February 17th 1993 ).

To: Pr 3. Fox and A. Hochstein

From: Shmuel Wygoda..

As the Lead Communities project has entered its operatiomal

phase, numerous organisational and educatiomal challenges lay
aheand..

To succesfully meet these challenges, the ma im Jewi sh
Educational Training Institutiomns 1.e. J.C.C.A.,, H.U.C.. ,
J.T.5.. and Y.U. are beeing engaged to play a key reole in the
educational landscape of these commumities.

It is assumed that the Training Institutioms are involved im
the Lead Communities in a variety of contacts and activities
on an ongoing basis. Their knowledge of the local scemes is
therefore critically important for the succes of this
project. Moreover, they have central denominatiomal resources

avallable that could significantly advance work in the Lead
Conmumiitiess..

In order to jointly discuss and prepare the contributiom of
the training institutions in the Lead Community process, the
proposal is made to have a seminar during which the various
aspects of the project will be discussed, views concermimg
work with the Lead Communities will be shared and plans willl

be developed, thus creating a team endeavour for the benefit
of the entire project.

The second purpose of the seminar is to discuss the grants
given by the Mandel Associated Foundatioms toe the four
Training Institutions .

During the seminar the Training Institutioms will have am
opportunity to share the progresses they have made with the
help of the MAF grants ,as well as present their plams for the
completion of the three years of the gramiss.



Desired outcomes:

The main purpose of this seminar is to brimng the Training
Institutions on board for an active and direct role with the
three Lead Communities..

it is anticipated that the seminar will help further galvanize
the Lead Communities project,, through common discussioms
between the CIJE and the Training Institutioms on the nature
of this projectf its scope and details and the pivotal role
of all parties 1involved 1n its implementatiiaomn.

Dates and 1location .

It is suggested that the seminar take place 1in Jerusalem from
Monday April 22nd to Thursday April 25th 1993. Both time and
location need to be discussed with the Training Institutioms
before being finalized.

Seminar components.

The seminar would entail the following compomemts:

1) _Thee ccorttmiiboitticon oof tithe TMresinnimg IEedtithutions tho tithe O..C.

I) Orfngbrgqgsessritesstaotidecommmuntiess, esgg.

a) In-Service traimimg:
*Type of service currently provided..
*Services to teachers, principals, boards..
*Curriculum develo .
*Educational material. (( Pedagogical resource center )

b)) Pre-Service traimimg::
*Existing programs for teachers, early childhood.
*Current situation re Principals traimimg..
¥*Programs for part time teachers.(second carreen)

c) Personnel recruitment for vacant and new positions.
*Current situatiom.
*Plans for short, middle and long term.
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a) Personnel: ) )
*Innovative 1R service programs.
*Pre gervice new programs.
*Recruitment of guality personnel for Lead Commumitfies

b) Goals Project:
i@ev%l@pment of the project at the denominatiomal
eve
*Engaging the discussion on goals amongst variows
constituencies in Lead Commumnities, (Rabbis, individual
imstitutions.

c) Implementation of Projects (( Pilot projects )
*3ee paragraph on Pilot Projects..
d) Helping mobilization of denominatiomal constituwemoy..

*At Lead Communities level
*At National level.

I11) _The three Lead Commumnittibss: Atlamim., Baltimore amd
Mi lwaukes..

a) Presentation by Training Institutions =
*General presentations..
*State of community mobilization.
*Educational achievememts..
*Major key positioms.
*Tmportant stakeholders..
*Current needs in Jewish educatian..
*Local financial resources.

b) Developments in each of the three Lead Communities
since August 1992.

2) _The dead Commumnities project. Update

= ap) BEetbtPPzetidess

I) The c¢oncept of Best Practices as " geod " ve ' ideal "
examples in today's North American Jewish Education.

IT) Possible developments by the Trainimng Institutioms of the
findings of the Best Practices project..



III) From identification to translation to implementatiom of
Best Practices in the Lead Communities:: Problems and
Challengyes..

IV) The nine main areas of the Best Practices project: Curremt
state of affairs:

-Hest Practices in Supplementary schools.
-Best Practices in Early childhood programs..
-Best Practices in the J.C.C."s..

-Best Practices in Day Schools.

-B=st Practices in the Israel Experience..
—R=st Practices in College campus programming .
~MB=st Practices in Camping and Youth programs.
MB=st Practices in Adult Educatiam..

~HBest Practices in Community wide initiatives.

- ) Hiillot Projects

I) Pilot Project as a tool to galvanize the local commumity..
II) Short term Pilot Projects and long term Pilot Projects..

III)) The Training Institutioms as catalysts for the transitiom
from Best Practices to Pilot Projects.

IV) A discussion on possible ideas for Pilet Projects e.g.:

-Principals Seminar in Israell.,

-Seminar for Lay leaders.

-Community Seminar on Formal/Informal Jewish
educatiom: similarities and differemces.

-The Israel experiemce..

-Conference on Early Childhood in Jewish Education.
-Conference on Curriculum in Jewish

Studies. (Syllabus) .

= ) The goals project ( swee paragraph on the educated Jew) .

I) THeethheeemmdmnreasonssfdéerthhecentbadityy off astiolazingg
educational goals = o
-The difficulty to introduce change witheut definimng
what it is that ene wants te ehande.



=The Ee@@gniti@ﬂ b% important scholars in the field of
eneral education that impact in Education is

ependent on_a clear vision of goals. )

=No succesfull evaluation can be undertaken without a
clear articulation of goals.

II) A discussion may follew on_ the role of the Trainimg
Institutions in stimulating €the discussien at the various
levels of Jewlish education about the need and the importance
of articulating the goals of each educatiomal settimgy.

I11) Update on the Educated Jew project..

A discussion of the papers of Professors Twersky, Greemiemryy,
and Brinker.

The translation of the aforementionned papers to Jewish
Education : Problems and Challenges..

The goals project for the three Lead Communities as case
study ffor the Training Institutions

- d) Monitoring Evaluation and Feedback

I) The need to develop a research capability that will provide
the knowledge necessary to inform decisions amd guide
developments in the three Lead Communities..

II) The possibility for the Training Institutions te obtaim
through Monitoring Evaluation and Feedback project am
important data base that could be used in additiomal
communities

III) Presentation and discussion of the three maim areas of
research for the imitial stage of the project:

-What are the visions for change in Jewish Educatiom
held by members of the Community? How do the visioms
vary across different individuals or segments of the
Community? How vague of specifiec are these visiomg?

-What is the extent of community mobilizatiom fer
Jewish Education? Who is involved and who is net? Hew
broad is the coalition supporting the efferts ef the
CIJE? How deep is the participatiom in the various
agencies? .

-What is the nature of the professionals life in the
Community? Under what cenditiems de teachers and
principals work?



Preparatiam:

?est that following initial discussioms a consultatiom
with a participants take place, an agenda be prepared and
the following material be distributed:

*Lead Communities at work..

*Planning gulde

*Best Practices in Supplementary schools..

*¥Goals Project.

*Educated Jew material, ((papers of Prs Brimkenr,
Greenberg and Twersky) .

Participants:

Each Training Institution will be represented by one or two
individuals who are in charge of the coordination with MAF, as
well as the CIJE amd MAF staffs.

The following constitute a first list of peotential
participants:

Training institutioms:

H.U.C.
Sara Lee
%2
J.Cc.@
Art Rotman
7%
J.T.S.
Dr Bob Abramseon
Dr Aryeh Davidson
YIU-.
Dr Robert Hirt
Dr Alvin Schiff
CIJE Staff.

Dr Shulamith Elster
Dr Adam Gamoran

Dr Barry Holtz
Virginia Levy



Lead Communities.
Marshal Levim.

Educated Jew Project's scholars.

Pr Menachem Brinker
Pr Moshe Greenberg

Mandel Imstitute staff.

Pr Seymour Fox
Annette Hochstein
Danny Marom
Shmuel Wygoda

Cost:

The issue of the cost of the seminar ought to be discussed as
soon as possible , in order to proceed to the practical steps
of the preparation for the semimar..

In terms of airfare for participants from abreoad , it is
suggested that participants institutions cover airfanms,, while
the Mandel Imstitute will cover accomodatioms and other local
CRPEMNSESS. .

Proposed Budget.

1) Airfare:

* 2 N=Y TLV N-Y at $1115 = S 2230
* 1 LON TLV LON at §65¢ = $ 550
Total = S 278@

2) Accomodatioms:
*¥13 Single roeme at $125 for § nights = § B14%
(( King Solemen Hetel )



3) Meals:
*4 Tunuohees ffor 1P parttidiparntts at $ W3e= $ 928
:g Shippear ffor 18ppatticipantsast S 26= § UBOO
#iCoffee , smacks & Srdiusts = g 290
Total = 242%8

4) Transportation:

#13X2 Ben Gurion - Jerusalem S 270
6) Miscalensous: $ 1360
$ 14986

TOTAL::



COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
MINTES: : Lead Communities Planning Workshop
DATE OF MEETING: November 23-24, 1992
DATE MINUTES [SSUED: December 9, 1992

EARTICIPANTS: Lauren Azoulai, Chaim Botwimiclk, Shulamith Elster,
Seymour Fox, Steven Gelfamd, Roberta Goodmmr, Annette
Hochstein, Barry Holtz, Nancy Kutlewr,, Marshall Levin,,
Daniel Marom, James Meier,, Howard Neisteilm, Arthwur
Rotmam, Claire Rottemberg, Julie Tammiwemsn=,, Jack
Ukeles, Jonathon Woocher, Shmuel Wygedk, Virgimia
Levi (Bec'y)

I.. Welcome and Introdiictiens

The meeting opened with the introduction of partieipamts and welceomimg
remarks by Arthur Rotmam, Executive Directer eof CIJE. Mr. Rotman
reviewed the agenda and noted the importance of the Lead Conmunities
in implementing the recommendations of the Commissien on Jewish
Education in Nerth Ameriea.

Representatives of the three communities were then asked to provide
brief sketehes of their werk in Jewish edueatien as a eentext for
further discussiomn.

A. Atlanta

Atlanta has 3 grewing Jewish pepulatiem. In the early 'B80s
Atlanta ceonducted a demegraphie study ef the lecal Jewish
community, follewed by the develeprment ef a strategie plam.
Included was a recommendatien te reerganize the serviees of the
Bureau of Jewish Educatiow, reassigning funetienal respeomsibiliky
to other appropriate ageneies. Atlanta Rag five day seheels. It
is werking with the CRB Feundatien en the develepment of Israel
experience programs, has g Commissien en Jewish Centimudity, and
has recently established a Jewish Edueatien Furd@.

B.- Baltimere

Baltimere has a stable Jewish pepulatisn ef 92,000. A twe-year
planning initiative coneiuded in 1990 with a series ef
recommendations imeluding the nAeed te inerease funding fer Jewish
education (has been incressed from 25% te 33%) and the
&stablishment ef & commission te lesk at the leeal Jewish
sducation system, new in its third yeay. Ouktcomes inelude a
strategic plan for Jewish educatien and the establishment of a
Fund for Jewish Educatien whieh is eurrentiy updertaking a §10
million campaign. Day and supplementary seheels are Begirning 9
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work together to provide training for educaters and te establish a
Fund for Israel experience programs. A team of synagogue
representatives is working together to develop a program of Jewish
family educatiom.

Milwaukee

With a population of 28,000, Milwaukee has four day scheels in
addition to an array of camps and pre-school opportumitiess..
Twenty-five percent of the community affiliates with the JCC..
Community strengths include the centrality of the federatiemn, the
availability of scholarships for day schools and a common cost for
each day school, and coordination of teen programminmtg,. The cost
of Jewish education is a central issue in a community where
average incomes are relatively low. The community must alseo
contend with a shortage of trained personmel and a 15% declime im
campaign imcome over the last three years. A Jewish Educatiom
Task Force was established in July 1991 and has developed appdan
for the revision of use off tite Ganmal Agemcy ffor Jewish
Educatiom. A broad-based commission on Jewish education is mow
being established. It should be noted that for mamy years
Milwaukee has taken the lesdl im purttimg Jewish edwcatiomithiigh com
its communal agenda and flundiimg iitt acoordingly.

III.. Lead Communities: A Concept and its Implementatiom

Ai

Annette Hochstein noted that the following principles had guided
the work of the Conmiissiiom eon Jessiisdh Biieedtiioon im Néottth Amertea:

1. Tousdl, ewridivesrtedl , andd iintemettiioned] nesoarcess musst wosrkk
together to support Jewish educatiom.

2, Jewiigh edursttion fess muldipke cormttiinmeend bes and veemess .  THee
Commissien cencluded that the best way te approach Jewish

education would be te feeus en two necessary conditioms for
chamge::

1 &, Pomsomell — newpitneate, twedtddgg, PDeerdfiss aand pphacsment
to build a cadre ef well-trained Jewish educalers.

b. Commaniny tyuppepert- théhpeagedotengagageopopommuninyty
« leadership in persenal commitment and finameial support
for Jewish edueatiom.

3. Trwidlll Hee dmpsoitedit teo Wpage 2a Copmian Ly "asrPess tike Pboagd”
in its commitment te Jewish educatiiom.

4, Thee esit way o Ieaysh whede Whlll weotk iSs by ddingg ift. EBeeasse
education takes plaee at the leeal level, we wmust engage lecal
communities in the effert e improve and develep Jewish
edueation.. This led te the eencept of Lead Commumitiess.
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3. Ik was comneluded that Jewish eduecation must be raised to a
level whieh permits it to compete with the many altermatiwes
available. This can best be accomplished by brimgimg local
and eontinental resources together, by working intensively in
limited settings, by working through programs, and by
constantly menitoring, evaluatimg, and providing feedback.

B.. The Task Ahead

Nrs. Hochstein suggested a list of possible actioms,, some of which
should be under way within the next year. This reflects the semse
that communities wish to see concrete signs of progress as early
as possible. O©One or more of the following should be undertakem as
the community proceeds with the planning process..

I. Pilot projects to be undertaken in persommel and commumity
mobilizatiom. In an effort to mobilize local top leadens,
CIJE proposes to bring a member of its board to begim am
ongoing dialogue with them on the Lead Communities project amd
its educational endeavors.

2, Establistmeric of a lowed]l aommisssibon witth droedd reppreseatiaatdon,
staff support, possible subcommittees or task forces and the
possibility of one or several concrete products at the end of
the first year.

3, Cudlit a suresy off ediuedosss tro assedb ibsh thise coureant
sitwation as a basis for ascertaining training and staffimg
needks..

4. Sepllaxt onee @r Wio anssss Of Bwde Mheadtitess for eaadly
implementation e,g., supplementary schoel and early childexd,
develop a plan and begin te werk.

5, Preocesd wiitth tUtee dRsiigon aned weskk off neorniesEitg, evadbaktdon,
and ffeedback.

®. Draffr & fiveryendy plarh viitth e aassiistesece off a dadedilbdd guidee
te be provided by CIJE.

7. Eswiblisth Lines of cummiicadtdoin awngg GUFL, tiee leesd
Communities, and the centinental commumilty.

This presentation cencluded the evening pertien ef the meelinty, The
gEoup reconvened on Tuesday, Nevember 74-

IRtroduetory Remarks

As dhe merning sessien epened, Steve Gelfand sf Atlanta neted on
behalf of the three communities that the Lead Communities heped to
F&solve the follewing iA the Rear Fukuxe:
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A. Believing that the communities can be more effective workimg
together than on their own, they seek agreement on common goals
and appreaches to achieving those goals.

B. The communities need clarity on lines of communicatiom and whom to
talk with about various issues.

C. While acknowledging that the communities are "in this togethexn, "™
it was noted that not all community interests or needs will be the
same. It will be useful to clarify where there are commom
imterests and where they diverge.

D. Tt would be helpful te clarify, understamd,, and agree to goals and
objectives for the planning process.

E, Clarity of direction will help workshop participamts to returm
home ready to werk with community leadership and move aheadl.

F. The communities need CIJE te be involved beyond the role of
convener. They seek help with plammimg, conternt, and access to
seed money with whieh te move ahead. CIHE sghould ease the way for
communities to raise lecal money.

G. The communities seek ene programmatic initiative on which all cam
agree and meve ferward quickly to implementation.

These goals served as a backdrep for the day's discussiem.

Central Elements

As the central elements--building the prefession and mobilizimg
EOMMUARLEY SUPPSFE--WeFe diseussed, participamts were asked to comsider
prineiples on whieh te proceed.

Fellewing diseussion, it Was suggested that eertain commen themes
might be seen as principles:

A. The persennel issues cut aerssg all areas ef Jewish educattion.
B: ThEkerdsipeededorfarmashestedaplan.

€:Thaoheo ke 1ef ofeyeuriat ek iHEHP RGeSy 1Rk iadhi Gadulare Toys s be
considered.

»: IR erder te have an impact, EtRhere Muskt be bread based "buy-im" te
the impereance of upgrading persomel.

I chEh@idiscesshonthat fhahlonas iiF Jias noted dihed die Lesd comnunities
Provide 2 CoRtext i @R @ SHSider thesR issub®Susstemferadivplly.
it ¥ill Be iMpertant to estabiish criteria oR which Ee judge the
impact of the varieus appreaches. It uas neted that the cemmunitics
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will zely on CLJE for help with evaluatien. It was alse suggested
that lay leaders should be invelved in defining the evaluatiom
PEOCRSS. .

It was noted that it will be difficult to garner lay support for
approaches that cannet be evaluated, but that funders are likely to
suppert what they see as a "reasonable gamble.” With this im mimdgl, am
approach to be considered would be the identificatiom of a project
which @an be undertaken and evaluated in the developmemt of persommsl,
perhaps with a focus on senior persommel..

V. The Role of CLIJE

A.. Best Practices and Consultation

Barry Holtz owutlined the work he has undertaken over the past 18
months to identify areas for study followed by the developmemt of
an imventory of Best Practices to provide models of excellemce for
imtroduction into Lead Communities. Best Practices research is
being undertaken in the following areas:

I. The Supplementary School

This area was begun first and is nearly ready for wse in the
Lead Communities. A team of experts has identified mime
successful supplementary school programs, has conducted site
visits, and has submitted reports on these exemplary

PrOgIEES..

2. Early Childhood Jewish Education

This is being looked at in the variety of settimgs im which
early childheod educatien eceurs. Reports are belimg submitted
on exemplary PrOFEANS..

3. The JCC

Each Lead Community has a JCC. The JCCA staff will wisit eaeh
of the three to evaluate what is geing well in Jewish
education and where they recemmend ehamge. At Ehe saie Eine,
outside experts will identify 8-9 JCCs whieh are mest
effective in the area of Jewish edueatioen and Jewigh
centinuity. These pregrams will be explered and evaluakted for
use by the Lead Communities.

4. Israel Experisnes

We are working with the CRE Feundationy, which is partiewlarly
interested in this area and is develeping an apprAdh.

9: B3y Sehesls

We have begun e take the first Step: inte this impertank
area, and to develep % methedeiegy speeific te it.
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Still to do:

6. Jewish Camping

7. College Campus

CIJE will work closely with the Lead Communities to determime how
to introduce a successful practice from one setting to anothen..

It was noted that while the communities are engaged in the
planning process, it might be useful to werk toward implementatien
of a Best Practices approach. Holtz will have materials on the
supplementary school to the Lead Communities within several

weeks. Following their submissiem, he and the educators workimg
on the project will be available to meet with community leaders to
discuss areas of imnterest and means of implementatiom. The Best
Practices might also be an appropriate framework for the
development of a pilot project during the initial year..

It was suggested that in order to intreduce the Best Practices
project to the communities, Holtz weuld be invited teo meet with
local lay and professional leadership..

It was suggested that another area in which communities might be
ready to move ahead relatively quickly is that of the Israel
experience. [t was neted that the CIUE has promised to outlime
for the CRB Foundation a propesal for the Israel experiemce in the
Lead Communities.

Foundation Relatiens

It was reported that CIUE is in contact with several foundations,
both Jewish and generall, for support of work in the Lead
Communities. In additiew, CIUHK staff is available to help Lead
Communities im their appreoaches to lecal feundatioms. It was
suggested that CIUE will be working with the Lead Communities te
determine how best te preceed with their feundation development
werk..

It was suggested that there are initiatives unde¥r way in other
cities whieh might be applieable in the Lead Cemmunities. It was
proposed that JESNA prepare an inventery of sueh initiatives and
make it available te the Lead Cemmumnities..

VI. Werk Plan -- Year One

A

Planning Preeess

Jaek Ukeles reported that a planping guide ig being prepared for
use by the three communities. Tt is antieipated Ehat the planning
precess will yield a five-year strategie plan and a speeifice
aetien plan for the first year.



kead Communities Planning Workshep Page 7
Nevemper 23-24, 1%92

The prepesed planning preoecess ineludes the follewing sevenm steps:
1. Start-up
= fFormulation of a commissiom; undertake to Inform and

invelve stakeholders (e.g., community lay leademrs,
edueators, rabbis, congregational leadership, etc..))..

2. Selff-study
— ilmwentory and profile of educatiomal system.
— assessment of strengths and weakmesses..
— analysis of persommel.

3. Identification of critical issues

— community moves from the general to the specific with
strategic choices.

4. Development of mission or vision statemenmt

P, Define priorities

— major strategic recommendations with priority ramkimgs
andl sequences.,

®. Design programg

— gpecific programmatic interventioms..
—= new imitiatives.

7. Determine strategy to develop resources for implememtatiom

A question was raised regarding the amount of time the planmimg
procees would require and hew it might be meshed with the leecal
federation alleocatien preeess. It was neted that funds cam e set
aside flor anticipated prejeetm, Making this a less significamt
LHAUL, -

All three communities expressed ceneerh over the need for staff
support of the planAing preeess at a time when "flat campaigmy™
and lecal reluctanee te add te federatien staff make this
diffieult. [t was suggested that if the first request te leeal
lay leadership is te fund staff, this might impaet negatively om
the buy-in proecess. In light of the abevwe, it was suggested that
CIJE consider previding uB te $40,000 pef year fer Ehiee yeurs
torard funding ef 3 pesition. It was agreed Ehat ERIS prpRsal
would be serieusly csngidesath By EIJE-
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B..

Intreducine the Proiect inte the Community

It was suggested that the first step is to defime the commumilisy..
The folleowing list of constituencies was developsdik:

1. Educators and senlor educators

2. TRabbis
3. Lay leaders — of general community and individual
imstitutions

4. Parents and learners
5. Professionals at federation and other relevant agemcies
. Publics: the media and other communities

It was noted that it will be important to communicate with all of
these growps.. One way to do this at the local level is for the
commission process to include well-publicized open meetimgs at
which anyone in the community could be heard.. In addition to
making the local commission as representative as possible and
extending invelvement through task forces, a community might wish
to hold focus groups to encourage a stronger semse of

Tmrvol wememt. .

It was suggested that local leaders will buy in more completely
when they see evidence of aetiem. One successful project would go
a long way toward accomplishing this goal.

To help the communities get up and runnimg, CIJE will work with
the local communities to provide the followdimg:

L, Core materials
a, Best Practices papers
b.. Planning guide
€. Timetable
d. Press releases

2. Support for the planning and evaluation preeesses at a local
levell .

3, Assistance in quiek start-up ef at least ene projeciv,
including funding suppert and/e¥ assistamee in finding thal

SUPROEL -
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VII.

VIII.

4, Materials for use with Ffocus groups.

%. A lisc of participants in this meeting and others who can be
helpful to the communities in moving forwamdl..

Next Steps

A.

It was agreed that goals and agendas for future meetimgs of this
group will be set jointly. In the interim, Shulamith Elster will
serve as a clearinghouse for distributing materials among the Lead
Communities and CIJE. Consideration will be given to helding a
conference rall as a follow-up to this meeting and a meams of
generating a project for early implementattiam.

B. & meettlivg of thiis groarp , peosstibly to linelldée lay lesddess ffrogm chee
communities, will be planned for April 24, te coincide wifth the
CJF Quarterly in Washingtom, D.C.

C. Thr wass sugpgeessdteat] titedt coree arr megee (0I1B E boeadd meabbess ppan tenaret
with local lay leaders early in 1993. Perhaps a Ndichcofff
celebration might occur at the same time.

D, A paper on Best Practieces in supplementary scheels and steps fer
imtroducing Best Practices to the Lead Communities is now beimg
prepared..

Ceonclusien

The meeting ceoncluded with a sense of hope and expectancy for the
future. There was the sense that with ongeing commupniecatiom and the
shared mission of contributing te Jewish centinuity for all of Nerth
America, the next several years sheuld be exeiting and produrtiive.
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GOALS FOR JEWISH EDUCATION IN LEAD COMMUNITIES

The Commission on Jewish Education in North America avoided
dealing with the issue of goals for Jewish education in order to
achieve consensus. However, it was clear that when the recommemn—
dations of the Commission would be acted upam, it would be impos-—
sible to avoid the issue of goals for Jewish educatiam. Now that
the work in Lead Communities is beginmimg,, workiimg. on goals can
no longer be delayed. This is so for several reasoms: 1) It is
difficult to imtroduce change without deciding what it is that
one wants to achiewve; 2) researchers such as Marshall Smith, Sara
Lightfoot and David Cohen have effectively argued that impact in
education is dependent on a clear vision of goals; 3) the evalua-
tion project in Lead Communities cannot be successfully undertak-

en without clear articulation of goals.

In Lead Communities goals should be articulated for each of the
imstitutions that are imvolved in education and for the community
as a whole. At present there are very few cases where institu—
tions or communities have undertakenm a serious and systematic
consideration of goals. It will be necessary to determine what is
the state of affairs in the Lead Communities. There may be insti-
tutions {®chools, JCCs) that have undertakem or completed a
serious systematic consideration of their goals. It is important
for us to learn from their experience and to check as to whether
an attempt has been made to develop their curriculum and teaching
methods in a manner that is coherent with their geals. In the

case of those institutions where little has been done in this



area, it is crucial that the institutioms be encouraged and
helped to undertake a process that will lead them te the articu=

lation of goals.

The CIJE should serve as catalyst in this area. It should serve
ag a broker between the institutiems that are to begin such a
process and the various resources that exist in the Jewish world.
By resources we mean scholars, thinkers and institutions that
have concerned themselves and developed expertise in this area.
The institutiens of higher Jewieh learning in North America
(¥.U., J.7.8%.AA. and H.U.C.)),, the Melton Centre at the Hebrew
University and the Mandel Institute in Jerusalem have all been
concerned and dealing with this matter. Furthermere, these insti-
tutions have been alerted to the fact that the institutiens in
Lead Communities will probkably need to be assisted in this area.

They have expressed an interest and a willingness to help.

The Mandel Institute has particularly concentrated efforts in
this area through its project on alternative conceptiomrs of the
educated Jew. The scholars involved in this project are: Preof.
Moshe Greembery, Prof. Menahem Brinker, Preof. Isadore Twersky,
Prof. Michael Rosemak, Prof. Israel Scheffler and Preof. Seymour
Fox. Accompanied by a group of talented educaters and social
scientists they have completed several important essays offering
alternative approaches to the goals of Jewish education as well
as indications of how these goals should be applied te education=
al settings and educational practice. These scholars would be

willing to work with the institutions of higher Jewish learning



and thus enrich the contribution that these institutions can make

to this effort in Lead Communities.

It is therefore suggested that the CIJE advance this undertaking

in the following ways:

1. Encourage the institutions in Lead Communities to consider
the importance of undertaking a process that will lead them to an

articulation of goals for their institutiomss.

2. Continue the work that has begun with the institutioms of
higher Jewish learning so that they will be prepared and ready to

undertake consultation if and when they are turned to.

3. Offer seminars whose participants would include representa—
tives ffrom the various Lead Communities where the issues related
to undertaking a program to develop goals would be discussed. At
such seminars the imstitutions of higher Jewish learning and the

Mandel Institute could offer their help and expertise.

The problem of goals for a Lead Community as a whele®, as well as
the guestion of the relationships of the denominatioms to each
other and to the community as a whole will be dealt with in a

subsequent memoramdum.



Council for Initiatives in Jewish Educatiom
Projected First Year Outcomes in Personmel

Critical Path to Developing Individual Lead Commumiityy Persommel
Action Plan

Overview

I. Data Analysis Completed

II. Reports Discussed

I11. "Action" before the Action Plan: Pilot Projects

1V, Planning Committee Prepares Action Plan

V., Action Plan fior Personnel Discussed in Community

V1. Stages of Implementation



Couneil for Initiatives in Jewish Education

Possible Pllot Projects
il

1. Best Practice Seminar for Supplementary School Principals

2. Lay-Professional Seminar in Israel: The Goals of Jewish
Education

3. Semimar for Day School Principals: Issues of Leadership
4. Best Practice Presentations for Lay Leaders
3. Early Childhood Judaica Institute for Teachers

6. Semior Educators or Jerusalem Fellows Training Program

N PO



Council for Initiatives in Jewish Educatiom

Projected First Year Qutcomes in Persommel

Critical Path to Developing Individual Lead Commumity Personmell Plam

1. uitn Avrellysits Comypleetied
A. Professional Lives of Educators
B. Educator™ Survey
*survey administered
*what are the critical questions we want to have answered
*who will convey them to Ellen
*data anallysis returned to commumities

C. Report on Policy Implications Received from Ellen and Adam



II. Reports Discussed

Goals of the discussions:

To shape the personnel plan of the com mumity

To engage the leadership -—lay and professional —in a discussion about the

issues off personnel in the commumity

]

A. Professional Lives of Educators

*wihat do we want to come out of the discussion?
*who should lead and organize the discussion?
*who should the participants be?

*when?

B. Educator’s Survey

*what do we want to come out of the discussion?
*who should lead and organize the discussion?
*who should the participants be?

*when?

C. Policy Implications Report
*what do we want to come out of the discussion?
*who should lead and organize the discussion?

*who should the participants be?
*when?

The result of these discussions: policy implications for action plam



iV, Planning Committee Prepares Action Plan
A. Mapping curient and future situations:

1. Implications of data analysis reports— resuits of Step II abowe,
(recruitment, pre-and in-service needs, shortages, efc.)
*

2. Predict future needs with imput from local educators

* demographic trends

(does community have demographic data, e.g. need for eanlly
child ed.?)

* retirements
* impact of plans of individual institutions in communiity
(are there plans on the books for expansion of day school into

high school, family educator positions in synagogues, new
Israel programs)

3. Current and future financial picture
(campaign, community foundatiom, endowmentts, gramts)

Results = Issues in Personnel that our community needs to address



B. So what are we going to do?

h. What are appropriate strategies to address issues raised by mapping?

*best practice curremily available
*new ideas to community’s issues (e.g. programmuatii, Structumral)

2. Lay out options and resources available
{resources include things like: local, natiomall, internatiomall
training institutions; denominations; local universities, etc.))

3. Apply "screens" of content, scope and quality to optioms
P P quality P

scope:
*does initiative cover major settings and institutions in which all or most of
education takes place?

*will all or most people in the communmity be touched by the initiative?
*is the initiative aimed at effecting profound and lasting chamge?

content:
*is the initiative substantive, contemt-fitled, thoughtful?

*is it based in a projection of a vision of Jewish educatiom with a striving
toward specified goals?

*is it reflective of the learnings from "Best Practice™?

guality:
*can we say that the project is characterized by high standardis that can be
made explicit and cannot be met by the status quo?

*does it live up to the goals which have been articulated?
*does it have a monitoring, evaluatiom, feedback component buwilt in?
4. Cost out options

5. Feasibility of options

*resources (human and financial) available
*demands of scheduling, ete.

6. Prioritize the options

Results: An Action Plan in Personnel for our Community

A



V. Action Plan for Personnel Discussed in Community
A. Where will action plan be discussed?
B. When?
C. By whom?
D. Projected outcomes (pilot projects)

E. Who is responsible to carry the plan out?

Vi $itages of Implementation
A. Plans

B. Who provides service?
C. Funding

D. Timetable



*what are the vitical questions we want to have answerer
*who will convey them to Ellen
*data analysis returned to communmities

C. Report on Policy Implications Received from Ellen and Adam:



be assisted there by the other field ®Researchers. You will also assist as
needet] in monitorimg, evaluatiom, and feedback for Baltimore and Milwaukee and
other commumities with which CIJE may decide to engage in the futume.

As a Field Researcher, you have the right to publish research studies using
data collected by the MEF team. Howevar, all publications must be approved by
the CIJE adwvisory committee for KEF, sdbcommittee on publicaticms.. This
subcommittee will tske inte account twd criteria in approving publicatioms:
(1) Confidentiality of subjects must bé protected to a reasonable degres;

(2) Publication must not harm the ongoing implementation of the lead community
process, This previso applies both duging and subsequent to your employment
with the CIJE.

Your work will be supervised by Professor Adam Gameoram, Director of
Monitoring, Evaluatiom, and Feedback fér the CIJE. Professor Gameoran will
prepare a performance appraisal which willl be available for your inspection
and response. He will beecassiiseddblyyPeodbesaar ERlianGedtaiing, Associate
Director off tfiee ppropect. By Suptemiway 1065, 10994, wee wiill]l iimfform you aff witettiear
you will Hee rehired in the same positiém farel®85ition for 1995.

You will Heemeimihuresd] £oor eorpeesess itkarredd in coonmeaicm wiithh the gnwjjeait in
accordance with the CIJE Travel Expense Poliey. This includes reimbursememnt
for supplies and expenses, including cemputer-related costs or expemses,, as
determined fn consultation with Profeafiecr Gamoram. Limited funds for eleriecal
assistance sre aleo available, subject to prior approval. These expenditures
are paid directly to the serviee provider in accordance with the pelicy on
Temporaty Cleriecal Support.

Please sign and return one copy of thie letter in the space provided,, to

indicate your acceptance of this positiem., We are very glad you are able te
work with us. Welcome aboard!

Sincerely,

Alan D. Hoffmann
Executive Directer

1T acecept the field researcher pesilttiun with the CIJE, under the terms
indicated.

{signed) William Robinson ' Date
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DATE : Mov 17, 199

TO : Annette Hochst
: Mandel Institute

FROM: Adam Gamoran
: University of Wisconsin-Madison

FAX PHONE : 6082652140 £
‘PP ty] -\
VICE PHONE:6082634253 [office) orl 6082333757 (home)

MESSAGE :I sent this and a test messagelby e-mail-Mperhaps

: 1t did not go through, or elseyour response did
: not get back to me.
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November 15, 1993

To: Annette and Mike
From: Adam and Ellen

Attached is a bare-bones 1list of what Ellen and I see as the moat
important findings of our studies of Milwaukee educators. We are
looking forward to discussing the presentation of these findings,

as well as your views on whether some of these points should be
omitted and/or others added.

Based on discussion with Alan, we intend to craft the report for
a general audience. Two points made by Alan were especially
helpful: We should model the report after Barry Kosmin's
"Highlights of the 1990 Jewish Population Survey," which stirred
up a lot of interest in the news media, 1in Federation meeting
rooms, etc.; and we should write the report so that Jerry Stein
(@ Milwaukee lay leader) will read it and become energized by it
For these purposes, we are thinking about an 8 or 12-page glossy

report, with a few graphB and tables, and some quotes from
educators.

We suggest one of the following times for a conference call (all
times are Israel time) : 1% /'Y r

Thursday, Nov. 19, 4:30pm
Monday, Nov. 22, 4:30pm
Tuesday, Nov. 23, 4:30pm

Will one of these work for you? Please let us know what phone
numbers to use.

The following are the findings we intend to stress in the report:

I. Training
A. Pre-Service Training

Jewish teachers of Milwaukee are surprisingly well-grounded
in general education. Half have at least one degree in
education, and over 40% are licensed teachers. In addition,
they are a highly educated group, with over 85% college
graduates, and one third holding graduate or professional
degrees.

In contrast , the teachers have little formal education at
this level in Jewish content areas or Jewish education.
Only 9% (17 teaahers) have degrees in Jewish Studies, and
only T2T y*1 teachers) are certified "as Jewish educators,
(Differences by setting if relevant...) Thus the need for
development in Jewish content knowledge is even greater tha
the need for pedagogical training. However, both are areas

of need, as only xxx% are trained both Jewishly and as
educators.

Nbt only do the teachers have llttle Jew1sh educatlon at th
collaaiats K74 4w »lv . e - .



NOV 18 08:30 93/ MANDEL INST. ISRAEL 972 2 619951 972 2 619951 P. 3/4
Adam Ganoran (fax: 608 265-2140J Uod Now 17 93 09:25 PAGE 3/4

education as children, and B3% had minimal exposure, i%e. no
more than one-day supplementary TcHoolihg-. Thus, £ver half /
the Jewish teachers in Milwaukee are virtually unsclioaTed in [
Judipsm.-! MgbL strikings of all Is "tl!¥-rac™t thlav”2lr% of
preschool teachers are not Jewish -- even though these
teacTiers provide instruction in Jewish subjects. But low
levels of Jewish education among teachers ia not restricted

to preschools -- it holds across all settings.

B. Professional Development

J At some level, in-service training reaches a substantial
majority of Milwaukee's Jewish teachers. Pre-school
teachers almost universally engage in staff development, a
consequence of state licensing and accreditation
requirements, and over two-thirds, of teachers in day and
supplementary achoolal[attended at least one workshop in the
last two yeara» Altho'ugh the coverage ia broad, it is alao

1 shallow: only 4% of teachers attended monthly or bimonthly

\ workshops, and onTy2 2%Tattended as many as 6 workshops over
;2 two year peri<bd7”™ THus~, professional development

1 opportunities tend to be limited in scope instead of ongoing
fu and sustained.

The evidence further suggests that current training
opportunities fail to meet-"the diverse needa of educatora in
different settings and with varying backgrounds. For
example, teachers with college training in education find
workshops less helpful thaa®untrained teachers, and overall,
are less likely to view development opportunities as
adequate. At the same time, teachers with degrees in Jewish
studies are also leas satisfied than others....???? Day
school teachers are critical of Hebrew language and Judaica
workshops they attended, whereas supplementary and presahool
teachers rate such workshops more highly. In contrast, day
Bchool teachers are more critical of workshops on teaching
ethods, while day school and preschool teaahers are more
avaorable to workshops on pedagogy.

oreover, teachers with different backgrounds and from
ifferent settings wvary in the kinds of staff development

ey seek. For example, those who desire assistance in

sson planning tend to come from supplementary schools,
hereas those who wish to learn about child development tend
o come from day schools and preschools. Another example of
iverse needs 1is that inexperienaed teachers typically want
elp with lesson plans, classroom management, and
ommunication skills, whereas those with the longest tenures
esire more work in curriculum development.

plications: 1Inadequacy of training especially in light of
backgrounds.
IT. Careers in Jewish Education

Overall, 55% of Milwaukee Jewish teaahers work 10 or fewer
hours per week. One third of T
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only 25% of all teachers work full-tima in Jewish education
(i.e., 30 hours or more per weak), 55% aay that Jewish
education is their career. In fact, over half of those who
work part time in Jewish education say they are making it a
career, whereas more than a third of those working full time
say 1t 1is not their career. Implication: Worth investing in
the part-timers who think of Jewish education as their

chers do not wish to become full time. of
those who do, salary, benefits, and job security were most
often cited as potential incentives for taking on full-time
work. Implications....

Fringe benefits are generally not available to Jewish
teacherB. Even among those who teach full time, only 30%
receive health benefits, 26% disability, and 2% pension.
Although almost half of preschool teachers work full-time,
only 8% receive health benefits, whereas most full-time day
school teachers are covered by health insurance.

Varied importance of income -- matters to some, not
others ....

Recruitment

As important as it is to*provide professional development
for Milwaukee '8 currant teaching force, we s.hould also thj-nk

about selecting teachers with better backgrounds in -the
first place....



January 9, 1994
Dear Adam and Ellem,

I have read the report on Milwaukee ((educators) with wvery grea
interest. It is a document that provides a great deal of material
for thought and for decisiom. My sense is that your work will both
provide the necessary fuel for addressing the persommel issues im
an limformed way and set a new standard for looking at persommel for
Jewish education in North America. Thank yow!

T thought it useful to relate to implicatioms more than to the
imterpretation of the data, which we did in some way on the basis
of the preliminary fimndings and on which others may choose to
foouss,.

I read the document with the leadership of Milwaukee in mind and
thought that we should mediate between your analysis and their
policy-making meeds. My recommendation would be te use variatioms
on your last section ((.19ff."facing the futur<e")) to create two
documents as follows:

1. A two-tier document consisting of:

a. An executive summary (Eunggestion beleow)) cum cover letter
((Rerihaps by Mort Mandel or E.L.Ritz in her capacity as chairpersom
of the evaluations committee?) with most powerful highlights +
suggested next steps for Milwaukee + blessimgs and thamks to all
involved - imcluding the teachers who participated,, the principals
ette..... but the target audience is the leadership.

b. An appendix with some of the data (your dramatic Mll%
qualified" drawing etc...)) plus perhaps the gquestionnaire with
sttraightforward statistics - simple response figures + your whole
report appended.

2. A document to be received wupon request including the data
analysis + Reberta's doeument.

I have deubts as to the usefulness of distributing the latter tweo
reports (Wata analysis # lives eof edueators)) widely, but don't wamt
to be suspected of censership.

Since this is the first repert of its kird, and ene with great
possibilities, wWe are urging you and Alan te get approval frem Mert
Mandel f£or the entire preecess as well as fer deeiding in whose
name the cover letter gees.

What fellews this letter are suggestiens for a eover decumemt” or
executive summary that eeuld guide Milwaukee's diseussions to your
paper. If you deeide teo use the exesutive summary some figures I
left out ebvieusly need to ke plugged in and the summary requires
editing. T leave reselutien of the title-inflatiom to othemnss.

What de yeu thinpk?



I am gending this simultanecusly for comments to Alam and Gail as
well as Mike. Seymour's remarks are incorporated.. I would love for
Steve to see this and comment too. (Rlan could you please forward it
e him).. The key concerns now are as follows:

a. are we making a credible and strong case for addressimg the
personnel issue?

b. are we giving enough data and direction for the leadership to
know what to do next? How da you ((CIJE stafff)) feel about guidimg
or helping the process along based on these documemts?

. what are the likely responses to the documemts? (responses from
the leadership and from the teachers). Will anyone be so hurt as to

want to or be able to harm the process we seek —- decisioms and
pPlans to address the weaknesses?

d. are we giving enough material and hope for the plannimg process
to move along?

Assuming everything goes, I would like to recommemd that some way
be found to test this with E.L,Ritz, Dan Bader and the three
leadership people ([Ruth etc...)) for comments prior to any further
steps. Face-to-face weould be best. This could produce a lot of
imput a8 regards likely responses.

If all of this works, assuming no more than mimor chamgess, a
presentations/release proecess should be devised with the
Community (Esllowing MLM'8 approval)) The forum for initial
discussion of the findinge should be decided upem. It would be very
important for you pecople to be invited together with Alam and CIJE
staff to do the initial presentations to leadership - together with
the focus on a discussien/planning/decisions precess.

Then a2 more formal publication can be prepared as well as a
standard presentatien kit (Mert asked fer eope)) with 8-=10
dramatically great slides and text. Hepefully the MEF team ard
€IJE staff will be the peeple intredueing this te a wider audierce
iR Milwaukee, (fhew dees ene address the subjects of the study?
imyite them te presentation/discussion?). However the kit itself
sheuld empewer the Milwaukee leadership te earry the message and
the discussien further.

Bll eof this while time is of the essense...
Fhis werk is really an impertant step ferwaxd,
Warm regards te yeu all,

ARnette






February, 1993

A Message from Chairman

The Council for Initiatives in Jewish Education was established as an outgrowth of the Com-
mission on Jewish Education in North America in November, 1990.

CIJE brings together distinguished educators, professionals, lay leaders and philanthropists of
the continental Jewish community to energize Jewish education in North America. Visions of
what should and can be achieved in the 21st century need to be repeatedly placed before our
communities” leadership, and the wherewithal to do so obtained. The CUE can provide a
unique blend of individual and institutional advocacy in North America.

The Lead Communities Project is intended to demonstrate that local communities can sig-
nificantly improve the effectiveness of Jewish education through careful organizing for the
task, with a eoalition of community institutions, supplemented with continental institutioms amd
resources.

This first report of the Best Practices in Jewish Education project has been prepared to assist
the Lead Communities in their work.

Yasibc A Fnaudil

Morton L. Mandel
Chair
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Council for Initiatives in Jewish Educatiom
Best Practices Project
Best Practice in the Supplementary School

INTRODUCTION
Barry W. Holtz

What is the Best Practices Project?

In describing its "blueprint for the future,” A Time to Act, the report of the Conummis-
sion on Jewish Education in North America, called for the creatiom of "an inventory of best
educational practices in North America” (p. 69).

The primary purpose of this inventory is to aid the Council for Initiatives in Jewish
Education (CIJE), particularly as it works with the three "Lead Commumities” chosen in the
fall of 1992: Atlanta, Baltimore and Milwaukee. As these Lead Communities— "local
laboratories for Jewish education," in the words of A Time to Act—devise their educatiomnzl
plans and put these plans into action, the Best Practices inventory will offer a guide to Jewish
educational success that can be adapted for use in particular Lead Communities.

In addition, the Best Practices Project can be seen as a research project which hopes to
make an important contribution to the knowledge base about North American Jewish educatiom
by documenting outstanding educational work that is currently taking place.

What do we mean by "best practice"? The contemporary literature in general educatiom
points out that seeking perfection when we examine educational endeavors will offer us litde
assistance as we (ry to improve actual practice, In an enterprise as complex and multifacetied
as education, these writers argue, we should be looking to discover "good™ not ideal practice.
As Joseph Reimer describes this in his paper for Commission, these are educational projects
which have weaknesses and do not succeed in all their goals, but which have the strength to
recognize the weaknesses and the will te keep working at getting better. "Good"™ educatiomal
practice, then, is what we seek to identify for Jewish education, models of excellence.
Another way of saying it is that we are looking to doeument the "suceess stories” of con-
temporary Jewish edueation.

In having sueh an index the Couneil would be able to offer both encouragement amd
programmatie assistance to the partieular Lead Community asking for advice. The encounage-
ment would come through the knewledge that good praetiee does exist out in the field in mamy
aspects of Jewish edueation. By viewing the Best Practice of "X" in one location, the Lead
Community eould receive actual programmatie assistance by seeing a living example of the
way that “X" might be implemented in its loeal setting.

We should be elear, howsver, that the effeetive praetieal use of the best practices
project is a complex matier. Knowing that a best praetiee exists in one place and even seeing
that program in action dees net guarantes that the Lead Communities will be able to succeed in

Introduetion
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impiementing it in their localities, no matter how good their intentioms. What makes a cur-
riculum work in Denver or Cleveland is connected to a whole collection of factors that may
not be in place when we try to introduce that curriculum in Adanta, Baltimore or Milwaulkee.
The issue of translation from the Best Practice site to the Lead Community site is ome which
will require considerable imagination. I will try to indicate some ways that such tramslatiom
may occur at the end of this introductory essay.

Of course there is no such thing as "Best Practice™ in the abstract, there is omly Best
Practice of "X" particularity: the supplementary school, JCC, curriculum for teaching Israel,
etc. The first problem that the Best Practices Project had to face was defiming the areazs wiich
the inventory would want to have as its particular categonies. Thus we could have cut wmto the
problem in a number of different ways. We might, for example, have looked at some of the
"sites” in which Jewish education takes place such as:

—~Supplementary schools

~Day Schools

—~Trips to Israel

—Early childhood programs

—~JCCs

—~Adult Education programs

Or we could have focused on some of the subject areas which are taught in such sites:
—Bible

—Hebrew

—Israel

Or we could have looked at the specific populations served:
—adults

—¢hildren

—retired people

There were numerous other possibilities as well.

Our answer {0 the question of eutting into the problem of best praetices im Jewih
edueation was to focus on the venues in whieh Jewish edueation is eondueted. Eight diffeseni
areas were identified: supplementary seheels. early ehildhood programs (which take place i
many different plaees) JCCs, day seheels, the Israel experience, eollege campus PrOAIHIMING,
camping/youth pregrams, and adult edueation. Obvieusly there are other aieas that could have
been ineluded and there were other ways of erganizing the preject. We chese, for example ©
inehide Family Edueation within the relevant areas abeve—1.¢. family edueation PHOSRRS
conneeted 1o synagegue schosls, day sehesls, JCCs. ete. We eould have identified it as a
separate ares. We later chose te add a ninth area ealled "eommunity-wide initiatives." These
were programs usually based in a BJE or Federation which aimed in 3 eommunal way @ have

Intreduetisn



a large scale impact on Jewish education-- such as a plan to relate teacher’s salaries to in-
service education credits.

Best Practice in the Supplementary School: The Process

The first area that the Best Practices Project chose to work on was the supplementary
school primarily because we knew that a) there was a general feeling in the community,
particularly in the lay community, that the supplementary school had not succeeded; b) bee-
ause the majority of Jewish children get their education in the supplementary school and bee-
ause of the perception of failure, the Lead Communities would almost certainty want to
address the "problem” of the supplementary school.

A group of experts was gathered together to discuss the issue of best practice in the
supplementary school. (The list of names appears in Appendix Il of this introduction.) Based
on that meeting and other consultations we developed a Guide to Best Practice in the Sup-
plementary School. The Guide represented the wisdom of experts concerning success in the
supplementary school. We did not expect to find schools that "scored high™ in every measure
in the Guide, but the Guide was to be used as a kind of oudine or checklist for writing the
report.

A team of report writers was assembled and the following assignment was given to the
team: using the Guide to Best Practice in the Supplementary School, locate good schools or
good elements or programs within schools that might be able to "stand alone™ (such as a paremt
education program or prayer curriculum) even if the school as a whole would not fit our
definition of a best practice site.

We believed that working in this fashion we would be likely to get reliable results in a
reasonable amount of time. We also knew from the outset that the Best Practices Project was
created to fulfill a need, We did not have the luxury or the inclination to create a research
project that would have te wait many years before its results could be made available. The
model that we have employed is based on the informed opinion of expert observers. The
reporis that our researchers wrote were, with one exception, based on a relatively short amoumt
of time spent in the particular sehools—although all of the researchers had had some previouws
knowledge (sometimes quite extensive) about the school or synagogue being studied.” In
general we fried to use researchers who began the process with a "running start”: They had
some familiarity with the school they were looking at to begin with and could use that prior
knowledge to move the proeess along quiekly.

TThe “one exception” was Professor Joseph Reimer whose report was based on a long-term
research project that he in eondueting inte twe sueeessful synagegue schools.



The Reports: An Overview

The best practice reports represent a range of synagogues, schools and geographieal
locations. In general the focus is on the school as a whole, rather than "stand alone” programs.
Our sense was that the key to success in the supplementary school tended to be a wholistie
approach, especially because of the part-time nature of the enterprise,

The congregations vary in size and wealth, Some of the schools are located within
large congregations which simultaneously run a whole host of programs, including early ¢hild-
hood programs and day schools. The ability of the supplementary school in these congrega-
tions to “compete™ with other institutions, especially the day school, is particularly
noteworthy.

We believe that these reports can offer serious assistance to the Lead Communities, and
others seeking to improve the quality of Jewish education in North America, but we also know
that more work ean and should be done, We view the reports included in the present volume
as the first "iteration," in the language of social seience researchers-—the first step in a process
that needs to evolve over time. How might that research develop? We ean see two ways:
first, the research can broaden. We have only included a handful of schools in this repert,
The simple fact is we have no idea how many successful supplementary schools are eurrendy
operating in North America. We have certainly heard our share of bad news about the
Hebrew school over the past twenty-five years, but we have heard very little about the success
stories. It is likely that the number is small, nonetheless, it is clear that this "first edition" of
the Supplementary School volume has touched only a few examples,

In an effort to plan for widening the net of possible sites, at the time of our first
exploration of supplementary schools, we sent a letter to all the members of the CHE Senior
Advisers committee asking for their suggestions. In addition, we sent a similar letter to con-
tacts within CAJE. Because of these initiatives we now have a list of 20 to 30 supplementary
school that we might want to investigate in the next stage of Best Practice in the Sup-
plementary School. We should note, however, that such an investigation weuld likely be more
time-consuming than the first round, Here we will not have the advantage-—at least in most
cases——of the prior knowledge of the sites that our eurrent researchers brought with them te
the task. )

A second way of expanding the research in the supplementary school area would be in
the "depth" of the current reporis. Many of the report writers have said that they would like
the chance to look at their best practice examples in more detail than the short reports have
allowed. I have called this the difference between writing a "report" and writing a "porirait"
or study of an institution.* As further iterations of the Supplementary Seheo! velume
develop, we would like to see more in-depth portraits of schools and programs.

£The most well-known example of the “portrait" approach is Sara Lawrenee Lightfeet's beok
The Good High Scheel (Basic Books, 1983.)
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Please note: In order to preserve the privacy of the best practice schools for a public

document such as this one, all of the synagogue names (and personnel directly assoctated with
those synagogues) have been changed.

Improving Supplementary Schools: Some Practical Suggestions

It is obvious from these first explorations that there are numerous ways in wiich sup-
plementary schools could be improved using the Best Practices Project. The followimg sugges-
tions are by no means exhaustive, but they represent ways individual schools or groups of
schools within a community could begin to work for change.

1. Use the Guide

A good place to start is with the “The Guide for Looking at Best Practice in the Sup-
plementary School" (see Appendix I), Even though it was designed for use by a group of
experts with considerable experience as school observers and it was not intended to be an
exhaustive “evaluation tool," nonetheless the Guide offers the opportunity for "insiders” at a
institution—both professionals and laypeople—to begin a eonversation about the strengths and
weaknesses of their school. Obviously, insiders will have the disadvantage of less "objec-
tivity" than outside observers, but on the positive side they alse have mueh more information
and deeper sense of the real workings of the sechoel. Using the Guide is a good was to start
thinking about the direetions supplementary school edueation should and eould be taking.

2. Impreve the Sehool at the Svstemie Level

One charaeteristie eommeon to all the best praetiee sehoels was the system-wide orienia-
tion of the supplemeniary schoel. By "system-wide” we mean a number of different, but
interrelated matiers. First is the relationship between the sehoel and the synagogue. At this
time in the history of Neorth Ameriean Jewish edueation, virewally all supplementary sehoels
are synagegue-based institutions. One thing that eharaeterizes a best practice seheel is the way
that the schoel fits inte the everall erientation ef the eongregation. The seheol reflects the
values of synagogue and the synagegue gives a signifieant role to the seheol—1n its publicity,
in the status of the schosl sommitiee or beard within the synagegue strueture, in all the many
sulbtle messages that the synagegue sends. A seheol that is valued and viewed as eentral to the
concsrns and mission of the synagegue has a mueh greater ehanee for suceess. One need omly
look at the repsrts on “Temple Isaiah" and “Congregation Beth Tzedek" for two very different
examples of the same effest. Adding to the impaet of this idea is the faet that both of these
congregations alse house day schesls. Yet despite the generally held pereeption that the sup-
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plementary school will have a much lower status than the day school when both axe housed
within the same synagogue, in these two examples we see supplementary schools which are
successful and profoundly appreciated by their congregations.

How does the supplementary school become a valued institution? It is obvious from
the best practice reports that the key player in bringing this about is the rabbi of the congrega-
tion. Virtually every best practice report talks about the investment of time, prestige and inter-
est of the synagogue’s rabbi. If we are to begin to improve the quality of the supplementary
school, we must engage the rabbis in an effort to raise the stature and importance of the con-
gregation’s school.

Lay leadership also has an important role to play here, as the best practice reports point
out quite clearly, and that leads us to the second element of working on the system: the
stakeholders in the synagogue must be involved in an ongoing conversation about the goals and
mission of the school. When the report writers talk about schools which are “driven" by their
goals (see, for just one example among many, the report on “Temple Bnai Zion"), which have
a clear sense of their "vision™ (see, for example, “"Congregation Reyim," a school with a very
different vision from Bnai Zion, and which succeeds with a similar impact.) The best practice
reports indicate that schools which work are places that continually try to find ways te invelve
the key participants in ongoing reflection upon and discussion about the goals of the sehool.

Finally, best practice schools are places that view their schools as one part of a mueh
larger context. These are places that see the synagogue as a whole as an edueating com-
munity. In such places we are more likely to sce the integration of the formal program (the
"school") with a variety of informal programs-—such as camps, shabbatonim, family retreats,
trips to Israel, holiday programs, tzedakah programs, arts programs, etc.

Implications and Possible Recommendations

If we want to have an impact on the supplementary school we need to begin with the
rabbis. It seems that a program of consciousness-raising and practical skills development for
rabbis in the Lead Community would make a great deal of sense. Such a program could be
developed through the national rabbinic organizations (RCA, RA, CCAR, RRA) or indepen-
dent of them. It might include visits to the best practice sites and meetings with the rabbis in
those synagogues.

A similar program for lay leaders could also be launched. Here the ideas learned from
the best practice reports could be studied and explored, so that lay leaders could come to
understand the educational principles that make for success in the area of the supplementary
school.

3. The Leader is Crucial

If there is one thing shared by all the best practice schools, it is the key role of leader-
ship in creating quality. In most cases the leader is the edueational direetor; in ene small
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synagogue ("Ohavei Shalom Congregation"), it was the rabbi in particular. These leaders
provide continuity, build morale, work with the rabbi and lay leadership on issues of status
and vision and many other things as well. In addition such a leader cam help turn around a
school that needs to change ("Emeth Temple"). It is the principal who helps define the institu-
tion as oriented toward problem-solving and not defeatism and, it appears, the principal also
seems to be an important factor in maintaining a school without significant "disciplime"
problems.

The people described here can all be characterized as educatiomal leaders. They see
their role not primarily as administrative or organizational, but as educational in a variety of
ways. For some it takes the path of supervision and in-service educatiom; for others it is by
being inspirational or spiritual models; for others it is in pedagogic creativity, programming or
curricular improvements. There is no one single way to be an educational leader, but it is hard
to imagine a successful school, based on these reports, which would not have that kind of
professional leadership.

Implications and Possible Recommendations

Of course, saying that a supplementary school needs an educational leader is a good
deal easier than finding such a person. But knowing the importance of leadership can lead to a
number of important practical suggestions: a) when hiring an educational director, seek out a
person who can provide leadership appropriate to an educational institution, not just someone
who is a good administrator. Such a consideration should influence the kinds of questions that
are asked in an interview or solicited from recommendations, b) Investing in leadership means
finding ways for educational directors to attend serious, ongoing training programs that can
help them grow as leaders, c¢) Consultants who know about educational leadership develop-
ment can help schools improve by working with . d) Places might want to develop peer groups
or paired tutorials for education directors. Having a serious opportunity to grow as a profes-
sional can be enhanced by peer groups which are well-designed to focus on important educa-
tional issues or by having pairings of principals who could meet on a regular basis. Such
groups could be organized denominationally or on the basis of the size and type of institution.
Professional consultation and training could come from a mixture of national service institu-
tions (UAHC, United Synagogue, ete.), institutions for higher Jewish learning (YU, JTS,
HUC, etc.) and institutions from the world of general education such as universities, training
organizations, or professional societies.

4, Invest in Teachers

Despite the impertance of systems and the centrality of leadership, in the end schools
succeed or fail because of what happens in the individual classroom. The best practice schools
are all characterized by an emphasis on the teacher’s key role. In different ways each of the
best practice schools try to deal with the three fundamental dimensions of staffing a school:
recruitment, retention, and professional growth.
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For some of the best practice schools recruitment is not a major problem. A place like
“Temple Bnal Zion" has a staff of veterans and experiences a very small amount of turmmower.,
In general, good schools tend to perpetuate themselves because their reputatioms are well
known in the community of educators and when openings appear, teachers will want to come
to work in such an institution. Here in a slightly different way, the educatiomzl leader malkes a
difference. 'Who would not want to work for the revered principal of "Congregation Beth
Tzedek"?

Sull, recruiting good teachers is not always easy, even for outstanding synagogues and
some of the best practice schools have tried inventive solutioms to deal with the protilen.
Certainly the most radical has been the teacher-parents used by "Congregatiom Reyim." This
synagogue has developed a unique approach that deserves serious consideratiom. The pluses
and minuses are spelled out in the report. The most important point of the Reyim model,,
howevwer, is that the school works at training the parents for their jobs as teachers. Witlouit
that training and in-service the program could not succeed.

Other schools (such as "Congregation Beth Tzedek™ and "Emeth Temple™) have used
teenaged teacher aides or tutors in the Hebrew school. This has the dual effect of helpimg oult
the professional teachers and finding useful involvement for the teenagers in the edueationall
life of the congregation.

Finding ways to retain outstanding teachers is a crucial component of success. It is mot
easy to determine what is cause and what is effect here, but it is elear that stability of staff is
one of the marks of the best practice schools. Suecess in retaiming teachers involves a number
off interrelated actions: fair pay is one thing, but this matter eame up quite infrequently in the
best practice investigations. More to the point was a sense of being appreciated by the eduesr
tional director, the rabbi and the community as a whole. There are a number of suggestions
that the reports present about teacher esteem. The key point is that this matter is direetly
related to the systemic issue of the eongregational attitude about the role and importanee of
education. Where edueation is valued, teacher esteem will tend to be high.

An ethos of professional growth and teacher edueation characterizes all the best pragiice
schools, even—ene might say espeeially—in places that use "nonprofessiomil" teacheis.
Professional growth epportunities have the advantage of both advaneing the quality of teachess
and their sense of being valued.

We have seen many forms of sueh professional growth, but they tend to eenter arouid
three areas of foeus: a) efforis to inerease the subjeet knewledge of teachesrs with sessions om
Bible, Hebrew or Jewish holidays as examples. These sessions are particularty impertant for
teachers in supplementary schools whe may be professiomal general educators (sueh as public
schesl teachers whe semetimes teaeh in supplementary sehools) whe have pedagegic skills but
Jack Jewish knewledge. b) efforis to inerease the skills of elassroom teaching sueh as diseus:
sion leading, eurrieular implementation oF elassroom management, ) efforis to build 3 sense
of persenal Jewish eommitment in teachers.

The best practiee sehools use loeal eentral ageneies, denewminational organtzaions and
at times eommereial Jewish textboek publishers for teacher edueation sessions. Teaghers are
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allso sent to conferences, most notably the national CAJE conference, local mini-CAJE com-
ferences where they exist, conferences connected to the various denominational educatiomal
organizations and experiences in Israel,

Most off the best practice schools engage in professional supervision of teachers, almest
allways by the principal. It is also noteworthy that a number of the reports mention that the
edlucational directors find that they do not do as much supervision of teachers as they would
like.

Implications and Possible Recommendations

The area of professional growth is one that should be able to make significant impact
on Jewish education quality in the supplementary school. We know from the research im
general education that in-service education needs to be sustained and systematic and there are a
number of ways that such programs could be implemented, aside from the worthy policy of
sending teachers to the national and local CAJE conferences. The CAJE conferemces play a
very important role in contemporary Jewish education-—especially im lifting the morale of
teaciers-—but they can not be considered a sufficient answer to the question of teacher edwea-
tion and professional growth.

What form should professional growth take? It is clear that many differemt options are
used. These include the three possible focal points mentioned above: Jewish subject matter
knowledge, pedagogic skills, issues of Jewish commitment. The means used include: inservioe
programs run by national organizations, extension courses at local universities, adult education
programs geared for teachers, local BJE personnel coming into the school, sessioms rum by the
local BIE, retreats for teachers, programs in Israel geared for teachers. Generally schools
muast find the financing the help teachers attend these conferemces and sometimes momey must
be found to pay for substitutes while teachers attend workshops. Some schools pay the
teachers to attend such sessions or relate their salaries to specific hours of inservice trammimg,.

The best practice schools do various things to work on retaiming teachers. Im gemeral
the fiocus is on raising the status of the school, and hence teaching in the school, withim the
congregation as a whole, Singling out the accomplishments of teachers through the synagogue
bulletin and rabbinie support i ecupled with treating teachers in a professional manner, giving
them the appropriate workplaee and supporting teaehers’ trips to eonferences and other im-
service sessions, Diffferent loealities deal with reeruitment in different ways. The effoits dies-
cribed in the reports of some eongregations to use teenagers and pareris in the sehool as

teachers or adjunct teachers may be appropriate for adaptation by sehools who have diffioulty
finding teachers.

5. Invelve the family

"Family edueation” has beeome a eatchword in eontemperary Jewish edueation., but it
is obyious from the best practice reperts that the term is used in many different ways in dif-
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ferent settings. The overall goal of family involvement is clearly an important one for many
reasons, Family involvement helps support the goals of the school (and probably the quality of
discipline in the school), reinforces what children learn in school in the home, helps give
children a sense that Judaism is not "just for Hebrew school," and "empowers” parents by
assisting them in doing the home-based mformal educating that has been typical of Jewish life
for generations. The best practice reports show that family involvement may take mamy
forms—adult learning, family retreats, actual teaching by parents in the school or an entire
curriculum focused on family education, and others as well. There is little doubt that an
increased and serious investigation of more family involvement in the synagogue school can
have a powerful impact on its success.

Lead Communities and Best Practice: Implementation

In what way can the Best Practices Project directly assist the Lead Commumities? We
see three immediate uses of the project: knowledge, study, adaptation. First, the Best Prac-
tices Project offers "existence proofs” for the successful supplementary school, knowledge that
such places actually exist. It is possible to answer "Yes" to the question, "is there a Hebrew
school that works?"

Beyond merely knowing that such schools exist, we can use the best practice reports as
models that can be studied. These schools "work™ and they work in a variety of ways.
Professor Seymour Fox has often spoken about the Best Practices Project as creating the "cur-
riculum" for change in the Lead Communities. This should include: Expiloration of the
particular schools through study of the reports, meetings with the researchers whe wrote them
up and the educators who run those schools along with visits to the best practice sites.

Finally, it is crucial to think hard about adapting the best practice sites to the specific
characteristics of the Lead Communities. It is unlikely that a program that exists in one place
can simply be "injected” into a Lead Community. What must happen is a process of analysis,
adaptation, revision, and evaluation. What the Best Practices Project does is give us the
framework to begin the discussion, explore new possibilities and strive for excellence.

From Best Practice to New Practice

Best practice is only one element in the improvement of Jewish education. Even those
programs which "work’l can be improved. Other ideas as yet untried need to implemented and
experimented with as well. The Lead Community idea allows us a chance to go beyond best
practices in order to develop new ideas in Jewish education. At times we have refetred to this
as the "department of dreams." We believe that two different but related matters are invelved
here: first, all the new ideas in Jewish edueation that the energy of the CIJE and the Lead
Community Projeet might be able to generate and second, the interesting ideas in Jewigh
education that people have talked about, perhaps even written about, but never have had the
chanee fo try out. It is likely that developing these new ideas will eome under the rubtie of the
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Best Practices Project and it is our belief that the excitement inherent in the Lead Commumity

Project will give us the opportunity to move forward with imagining innovative new plans and
projects for Jewish educational change.
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APPENDIX 1
Council for I[nitiatives in Jewish Education
Best Practices Project
Barry W. Holtz

Guide for Looking at Best Practice in the Supplementary School

A "best practice” supplementary school should be a place...:

1. Systtemic Issues

a. —with well articulated educational and "Jewish" goals

[What are those goals and by what means are they articulated? Meetimgs? Pablica-
tions? Sermons?]

[What are the outcomes that the school seeks to achieve and how dees the schoell
measure success?]

b. —where stakeholders (such as parents, teachers, laypeoplie) are invelved im
the articulation or af least the validation, of these goals im an ongoing way
[What is the process by which this articulation and involvement happens”]

¢. ~-with shared communiecation and an engoing vision
[How do we see this in the day to day life of the school?]

d. --where one feels good to be there and students enjoy learmimg

[1n what way de you see this? What is the atmosphere in elasses? The natuie of
student behavier and "diseipline™?}

&, —=where students eontinue their Jewish edueation after Bar/Bat Mitzvah

[Does the school have astual data abeut thig?]

11. Currieulum and Instruetion Issues

. =Whieh takes eurrieulum seriounsly and has a serious, well-defined ews-
Fleulum
(s it 2 written eurrielum? De they use materials published by the depominational
mevements? By eommereial publishers?]
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b. —and in which, therefore, students are learning real "contemt"

[Do you have a sense of what the students leam? About Jewish religious life and
practice? Moral principles? History? Hebrew language? Israel, ete. In what
way, if any, does the school monitor student progress?]

¢. —in which one sees interesting and "sirong™ teaching

[Is there a particular style of teaching that you see in the school? (Discussioms”
Lectures? Group work? etc.)

Who are the teachers? What is their Jewish educational background and prepara-
tion? What is their relationship to the students?

What is the stability of the staff over time? What does the school do to help new
teachers enter the school?)]

d. —in which one sees attention given to "affective” experiences for childirem

fIs there occasion for "practice" in Jewish living or values? For example, is there
a zedakah project, an Israel project, a mitzvah project in the school? [s there
a Junior congregation or other opportunity for experiencing prayen” Are there
programs in the arts—music, dance, etc? Is there a retreat or shabbatiom
program for children?)

d. —with family or parent education programs

[What does the school do in this area? Do they use any specific maternals or
programs? (which enes?) How often dees this happen? Is there a retreat or
shabbaton pregram for families? Are parents required to engage in some kimd
of adult learning? In what way?)

Tl Supervision Issues

a, —whieh engages in regular serious inservice education and/ox supervision of
teachers

[Whe dees the supervisien? What is it like? How regular is it? Does the sehool use
outside eonsultants for inserviee? Are teachers sent to inserviee sessions”
Where and in what way dees this take place? Is there a retreat o shabbatom
program for teachers?)

b. =with an effeetive prineipal whe serves as a trie edueational leadior

[1n what way dees the prineipal demenstrate this leadesship? How do the
teachers...the parents....the rabbi pereeive himy/er?]

TafrodHatin,
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Team Members: Best Practice in the Supplementary School

Report Writers:

Ms. Kathy Green (Reconstructionist Rabbinical College, Philadielplhia)
Ms. Carol Ingall (Melton Research Center and BJE, Providence, RI)
Dr. Samuel Joseph (Hebrew Union College-Cincimmati)

Ms. Vicky Kelman (Melton Research Center and Berkeley, CA)

Dr. Joseph Reimer (Brandeis University)

Dr. Stwart Schoenfeld (York University, Toronto)

Dr. Michael Zeldin (Hebrew Union College-LA)

Additional Consultants:

Dr. 1sa Aron (Hebrew Union College-Los Angeles)

Dr, Sherry Blumberg (Hebrew Union Coliege-New Yeork)
Ms. Gail Dorph (University Of Judaism, Los Angeles)
Dr, Samuel Heilman (Queens College, NY)
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Cover Sheet

Best Practice in the Supplementary School
(For Individual Schools)

REPORT BY: Kathy Green

Date June., 1992

Name of the School "Temple Isaiah”

Denominational Affiliation Conservative

Approximate Number of Students 388 (in middle school)
From ages 7 to 13

Number of Teachers: 17

Students attend 6 hours per week; (3 days per week)

Approximate annual budget (if available) NA

What particular emphases of this school are worth noting:

School-eongregation relationships

Professional leadership
Supplementary school-day school relations

Tearnle Teasah
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Council for Initiatives in Jewish Education

Best Practices Project

“Temple Isaiah™

Overview

In this report Kathy Green describes "Temple Isaiah,” a Conservative congregation of
between 1,200 to 1,300 member families, located in the suburbs of a large Eastern city.

Isaiah houses four separate, semi-automous schools, each with its own programs and
staffs,

Isaiah includes both a supplementary school and a day school. The congregation is eareful
to find ways to integrate both the congregational school students and the day school stu-
dents and can serve as a model for that kind of programming.

Isaiah is characterized by its well-trained, stable staff of teachers and the enthusiastie (and
full time) leadership of the school’s principal. The principal is involved very closely with
the educational (not just the administrative) side of the program and observers believe that
his leadership is partially responsible for the success of the school. The synagogue itself
places a good deal of emphasis on the school (despite supporting a day school as well) and
the rabbi as well as the lay leadership is highly supportive of its activities. The fact that
the principal has a full time position is viewed within the community as one indication of
that congregational support.

The principal pays close attention to the educational content of the school and has been
developing a graded curriculum for the school using the resources currendy available on
the market. School-wide affective educational experiences are also emphasized. Isaiah is
an example of the way that a large and well-funded institution can make outstanding use of

its resources in developing and nurturing its synagogue school, along with a host of other
educational activities.

Temple Isaiah



Council for Initiatives in Jewish Education

Best Practices Project

"Temple Isaiah™
Kathy Green

INTRODUCTION

"Temple Isaiah" does many things very well. It is both numerically and physically a large
institution, a Conservative synagogue of between 1,200 to 1,300 member families, housed
in a sprawling building at an expressway exit in the suburbs of a large Eastern city. My
primary contaet person and informant at Isaiah was Rabbi S., a graduate of the Jewash

Theological Seminary, and for the last four years the director of the synagogue’s religiows
school.

Rabbi S. characterized Isaiah as an umbrella which reaches over four separate, albeit not
autonomous schools, each with its own programs and staffs.

SCHOOLS WITHIN A SCHOOL

First, let us briefly look at the four schools, their programs, and staffs. Dr. P. serves as
educational direetor, placing him in a supervisery position above Rabbi S.; Dr. P. is also
principal of Isaiah’s Selomen Seheehter Day Sehoel (SSDS). This day school for childrem
from K through 8 began ten years ago with 17 ehildren and eurrendy has an enrollment of
342, of whom 40-45% are ehildren of Isaiah members. Rabbi J., the senior rabbi of the
synagogue, explained that he werked for the establishment ef the school as a strategy to
infuse what he pereeived as an aging and faltering eongregation with young people and
new aetivity,

While Dr. P. belisves that 20-25% ef the SSDS students come from other congregations
and perhaps 30-35% are net affiliated, the seheel is subsidized by Isaiah. Tuition is under
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$5,000 per year, and a spring trip for graduating 8th graders to Israel was financed in such
8 manner as to insure that no child was deprived of the opportunity to go for financial
reasons. The Solomon Schechter Day School’s PTA is represented on a PTA Council
along with representatives of other Isaiah schools. Dr. P. runs a "Middle School Minyan"
which meets twice a month in the synagogue and is only for children. Rabbi S. and Rabbi
J. each teach courses in the SSDS. Thus the human and administrative integration of the
school within the larger Isaiah structure is apparent. Professionals (such as Rabbis S. and
J.) are visible within the school and can be effected by their own experiences of contact
with students, faculty, staff and parents.

THE RELIGIOUS SCHOOL

Teachers employed by SSDS also teach in the religious school, which maintains classes
for grades K through 7. While the total religious school enrollment is 388, class meeting
times vary in duration and schedule slots. Kindergarteners and first graders only attend
classes on Sundays. Second through seventh graders attend school three days a week for a
total of six hours per week.

Now meeting for its third year and with double enrollment over its first year, 26 religious
school students in grades S, 6, and 7 have elected to attend school for two additional hours
each Sunday. Students follow the regular curriculum of the six hour program but are the
beneficiaries of special programming in the additional two hours. Classes in Torah cantil-
lation and Zionism have been offered, and the question of possibly using the additional
time to develop an enhanced Hebrew language tract has been raised.

Ms. R., who directs this voluntary "enrichment program™ is very proud at having received
a grant for next year to fund a life history unit. In this unit a geriatric social worker will
train students in interviewing techniques; children will collect information frem residents
of an institution for the elderly; a professional writer will help children tramslate their
interview data into a play; and finally the children will perform their play for their elderly
informants. The children will also study traditional Jewish texts related to issues of grow-
ing older.

For the last four years Rabbi R., Isaiah’s assistant rabbi, has directed a Hebrew high
school program, where alumni of the religious school and SSDS can meet. A typical
activity which draws about 100 teenagers is a monthly, social dinner meeting. Until the
end of this school year (1992) more serious religious school graduates were encouraged to
attend a three session a week BJE program and come to a Havurah study session at Isaiah
on Tuesday nights. SSDS alumni were encouraged to participate in a similar BJE strue-
ture. By enrolling in any Tuesday evening youth program at Isaiah a student automatically
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becomes a member of USY. A special student/faculty committee called "Lift" is
responsible for social programming. A structural problem or challenge for Isaiah is that
eighth graders who are already graduates of the religious school may seek out youth

groups separate from the eighth graders who are still students in the Solomoem Schechter
School.

The following structure and system for accommodating differing interests om the part of
students has been designed for next year. Students who chose may attend a weekly, one
evening (Tuesday) high school program. Within this program there are two tracks. They
may opt for the "bet midrash,” which is text oriented; led by Isaiah rabbis; has
homework, grades, and required attendance. Or they may decide to attend the "Havurdn"
which is centered around discussion. Alumni of Solomon Schechter Day School or serious
graduates of the religious school may elect to attend the community’s Judaic Academy for
two evenings a week and the "bet midrash™ at Isaiah on Tuesdays. The religious school
and SSDS graduates will be placed in different classes at the Judaic Academy, because of
the variation in their levels of Hebrew language skill. All participates of Tuesday evening
programs will also be invited to the monthly social dinner. So far, because of the age of
the Solomon Schechter Day School, there have only been two graduating classes. To date
very few graduates have gone on to day schools, thus sending member childrem back into
the pool of Isaiah young people.

PRE-SCHOOL

Another "school within a school" is the pre-school, which is directed by Ms. L.
Approximately 250 children attend the pre-school. The pre-school accepts childrem as
young as two years of age and goes through pre-k. The pre-school functions as a feeder
schoo] for SSDS; in fact, the pre-k class evolved out of need for a class for childrem not
quite ready to enter Scheciter’s kindergarten. Interestingly, paremts of pre-school
graduates who do not intend to send their children to SSDS tend to resist sending their
children to Isaiah’s kindergarten, choosing to enroll them in the religious school for furst
grade. Their reasoning seems to be to allow their children more time for transition to
“regular" school kindergarten, feeling also that the children have received a lot durimg
their pre-school years,

FAMILY EDUCATION

Ms. M., a graduate of Brandeis University’s Homstein program and a teacher within the
religious scheel, direets three family education coordinators who begam working with
kindergarten and first graders and their families but hope to expand their work upward
through the grades. The eurrieulum for sessions with pareats is designed to support what
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iy happening in childien’s classes. The rich resources of Isaiah are reflested in some of the
materials designed for a recent family education event. Children were learning about their
Hebrew mames. One of Isaiah’s three on-staff art teachers designed and calligraphed spe-
ial birth certificates. Parents were supplied with xeroxes of perpetual calendars to look wp
tiheir Shilldiien”s Hebrew birth dates and fill in the birth certificates. Later parents received
mailings of suggested strategies for celebrating Jewish birthdays in educationally enrichimg
Ways.

Ms. J. explained the benefits of such programs: a way of informing paremts what is hap-
pening in class; educating parents themselves; public relations for the school withim the

emiiie SYnagogue.

There are a number of frameworks within which children from the Religious School amd
from Solomon Schedhter can interact. Graduates of either school cam earm $5 am howr
working as tutors, helping the cantor in the "Hazan’s Program.” To qualify for this
particular program students must demonstrate cantorial proficiency. Religious school aidies
are also paid $5 and are required to keep joumnals describing their work wiith youmger
chillkdren. According to Jane Rachel, a ninth grader who works as a religious scheoll aide:
and attended SSDS, the $5 an hour pay represents an important incentive, giving the
program a firmer foundation than if she and her friends served as volunteers. Next year
ten young people have committed themselves to attending a two hour a momnith education
course as well as combined study in the Judaic Academy and Isaiah and jowms keeping to
work as religious school aides or aides to the Havurah and younger children’s youith

@roups,
YOUTH GROUPS

There are three youth groups for elementary school students (3rd and 4th gradiers:; St andi
Gih graders; and 7th and $th graders). Shabbat merning eould find the following growps
funetioning outside of the main sanetuary serviee: Torah for Tots; Junior Comgliegation
((led by Rabbi S, and comprised of young families; 2/3s of the ehildren whe lead the sei-
viges ate from SSDS, 1/3 from the religious school); Middle Sehool Minyam meets twe
times @ month and is enly for kids, lead by Dr. P. and attended by SSDS students). Onee
a month there is a free Shabbat lunch attended by any and all kids’ and their pasends at thi
luneh birthdays are anneuneed.

Temple 1saiah



STAFFING

While the staff of the religious school is well trained (out of 17 teachers, there are 1
MS.W., 7 MS.Ed’s, 1 close to finishing MS.Ed., 1 PH.D.), what is probably special or
unusual about the faculty, according to faculty members interviewed, is the enthusiastic
and full time leadership of Rabbi S, Rabbi S. explained that teachers are recruited through
the BJE placement service, and their salaries follow the BJE scale. Only two teachers who
were members of the faculty four years ago when Rabbi S. began his tenure remain today
on the faculty.

What does Rabbi 8. look for when hiring a new teacher? Knowledge of subject matter to
be taught; ability to present the subject to students; sense of vocation or mission; love of
kids; comfortableness in teaching in a Conservative synagogue. According to Ms. J., four
out of ten teachers with whom she works directly in the school would not drive on Shab-
bat.) Rabbi 8. expressed willingness to change eurriculum to capitalize on the individual
talents of teachers, While he neither requires teachers to submit lesson plans nor schedules
formal observations of teaching, he expects teachers to attend monthly administrative staff
meetings over dinner and team meetings of teachers working in the same grade level. He
frequendy enters classrooms and jeins in the children’s activities, He will draw and color
with children and tells teachets to call on him to answer a question, if he raises his hand.
He believes that he has earned the respect of teachers by putting himself "on the line™ by
teaching at SSDS. Significandy, he is a full time prineipal of the religious school.

CURRICULUM

What is the religious school’s eurrieulum, and hew did it evelve? Clearly the BJE’s
Synagogue Couneil, which grants an annual subsidy of $12,000 to Isaiah, as an arena for
developing curricular teaching materials, has influence. Rabbi 8. maintains that the
school’s current currieulum grew eut of dialogue between the principal and his staff and
that he worked with two guiding prineiples: 1) You ecan’t teach everything; and 2) Each
year should be different. Further, he built on what existed when he came to the school and
made ehanges slowly. Seme ehanges he made inelude: phasing out conversatiomal
Hebrew; requiring teachers to design and share with students a "seder shel yom";

encouraging teaehers to develop classroom geals which enable him to oudine a curricular
overview of the sehool.

It is Rabbi 8.’s dream that each classroom teacher begin the year with an itemized doeu-
ment of goals for eaeh student. Next to eaeh goal is a space for the teacher’s signature
when the goal has been achieved. Currendy these decuments are in use through the "heh™

-2l
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level and are in the works for higher grades. Curricular content is listed below by grade
level.

Aleplh: Letter identification leading by the end of the year to oral reading. Throughout the
grade levels, understanding of Hebrew words is taught. On tests in higher grades students
are expected to write Hebrew words, names, etc., in response to questions {i.e. Avraham
(in Hebrew) left Haran (in Hebrew)}. We learn this in Sefer Bereshit (in Hebtrew)] -
Melton holiday materials - Family education programs orchestrated by Marietta (for
example, the moon & the calendar; Jewish birthdays & names)

Bet: The year of havdalah: family education program; learming first part of shahauii:
Israel; holiday vocabulary; Our Living Past (Behrman House).

Gimmel: Kabalat shabbat: home rituals; Ron Wolfson’s seder shel shabbat materials;
Melton work books for Bereshit and kashrut. Through their work on kashrut students have
become enthusiastic callers with questions to the local Halacha Hotlime. Near the end of
the year the Rabbi who runs the hotline visited the class and enabled children to meet the
person behind the voice on the telephone.

DPaled: Torah reading, Passover Haggadah; the Book of Exodus

Heh: Hallel; the Book of Numbers; Rashi (through Melton curriculum)

Vav: Tikun Olam with reading of Jonah (self); Esther (responsibility); Ruth (extra acts of
loving kindness); Amidah.

At the completion of the vav year an examination of Jewish knowledge is given. In erder
to graduate from religious school students must pass this examination. Oceasionally stu-
dents fail and are given an epportunity to re-take the exam. Children failing the examimg-
tion have been assigned an alternative: reading five books and writing repetts. It has hap-
pened that a child did not pass the examination, ehose net to fulfill an altermative assigm-
ment and was not allowed to graduate.

At the end of the scheol year summer homewerk and/or reading lists are handed out.



AFFECTIVE EXPERIENCES

Rabbi S. identifies as one of his strengths the ability to create affective and effective
school wide events and credits his years of experience working in Ramah camps as the
source of this knowledge. What follows below are two of this observer’s favorite
examples.

1 ) For Yom ha Shoah (Holocaust Remembrance Day) an enormous collage-type poster
was created by teachers and artists in the school. The poster consisted of a map of Europe
with photographs illustrating Jewish creativity and life which was native to particular cities
and regions. Children were asked to look at the poster very carefully and speculate about
the people who lived before the Second World War in locations depicted on the poster.
Next as the story of the Shoah was told, the poster was cut up inte many fragmemts.
Children were given only a very small percentage of the remnant of the poster and told
that they could try to create another collage working with poster paper on which were
identified cities that had received refugees after the war: Tel Aviv, Haifa, Jerusalem,
Montreal, New York, etc. The children became so engrossed in their attempt at
reconstruction that the school day ended and they did not want te leave their project. Thus
they participated in a graphic illustration of destruction and resurrectiomn.

2) "Rabbis and Romans" is a game played in celebration of Lag b’Omer on the wide lawns
and playing field of Isaiah. Areas are marked as caves and tunnels, which are safe spaces.
Children are divided into two teams: Rabbis and Romans, Midway through the game, a
whistle is blown and children switch. (Rabbis become Romams, and Romans become
rabbis.) Each teaching of Pirke Avot is cut out on a separate slip of paper. Rabbis can
only learn Pirke Avot in a safe place, but a whistle is blown to limit time available in any
given cave or tunnel. The winner of the game is the team of rabbis who has learned the
most Pirke Avot, A rabbi captured by a Reman can no longer leann Pirke Avot. Perhaps
the nicest aspect of the game is that the rules were worked out by Jacob, a young teaching
aide in the school.

MEASURING SUCCESS

By what yardstiek can success of Isaiah’s schools be measured? If enrollment is a
standard, then clearly the programs are successful; witness the religious school’s teacher
roster which shows an inerement of numbers of classes in each grade level with the largest
number or increases paralleling Rabbi 8.’s presenee within the school. According to
teachers, SSDS and religious school students are meeting positively within the walls of
Isaiah, acknowledging differenees in their edueations (espeeially in Hebrew language) but
also finding commenality in Jewish commitment. While this positive vision could only be
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validated through extensive interviewing of students and parents, Rabbi S. in part accounts
for the successful integration in the following way: By hiring him as a full time profes-
sional devoted to the religious school, the synagogue’s leadership made an important state-
ment about their valuing of and commitment to the legitimacy of the supplementary school
and its programs. (Other strategies for positive integration have been noted above.)

The apparent success of Isaiah in terms of increasing enrollment and expressed enthusiasm
on the part of faculty, administration and students is contradictory to both current
demographic studies and patterns observed within the United Synagogue. When asked
about the apparent contradiction, Rabbi S. joked, "Welcome to Toronto." By this he
meant that the city itself represents a more traditional Jewish community than many other
U.S. cities.

In terms of implicit goals of nurturing positive Jewish identity and commitment, Rabbi S.
and teachers eagerly cite examples of children and teenagers who devote extra time and
effort to programs within the synagogue and to such positive affect and enthusiasm in
classrooms as manifested by Ms. C.’s fourth grader skit writers or Dr. M.’s video inter-
viewers.

It should be pointed out that from those interviewed, two themes explaining success were
most frequently articulated. Rabbi S., himself, was praised enthusiastically, and Rabbi J.
was credited with significant administrative acumen in creating the orgamizational structure
within the synagogue”s educational programs. It should be noted that one of Rabbi S.’s
first tasks, assigned by Rabbi J., as he entered Isaiah’s employ was to write an administra-
tive manual for the religious school. Finally it should be appreciated that the synagogue
both had the money and leadership which enabled it to seek a skillful and talented profes-
sional staff.

June 1992
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Qverview

In this report Kathy Green describes "Ohavei Shalom Congregation,” a thirteen year old
Reconstructionist congregation of 125 family unit members, located in a small city in New
Jersey. Her report focuses primarily on the success of the family education program at
Ohavei Shalom. This is an example of how a small congregation with limitations on its
funding can effectively use family education as a means of both teaching children and
having a powerful impact on the synagogue as a whole.

Along with the regular curriculum of the school, year-long themes have been chosen for
the five years of schooling. The goal of the program is to help people find themselves
Jewishly by refracting their lives through the thematic concepts of the program. The
synagogue hopes to influence the culture of the family by bringing a new vocabulary and
symbols into the home.

There are four components for presenting material related to a theme in any given year:
First, one hour of student class time on Sunday morning is devoted to the topic; second,
children and their parents are required to do projects at home together based on materials
that are sent home. The third component consists of adult education sessions on Sunday
mornings for parents.

According to the synagogue leadership, parental reactions have been positive and
enthusiastic. Because of this program the synagogue has a positive image of educational
outreach to families. The synagogue is young, with many young families and a youthful
rabbi. The number of young families means that it is not unreasonable to anticipate that as
the initial five year program is completed roughly half the members of the congregation
will have participated in the family education program.

Ohavei Shalom Congregation
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INTRODUCTION

Ohavei Shalom is a thirteen year old Reconstructionist congregation of 125 family wmit
members. It is a tenant of a Baptist church and meets in a section of the church building in
a small city in New Jersey. When D. E,, Ohavei Shalom’s rabbi for the last four years
and a graduate of the Reconstructionist Rabbinical College, came to the congregatiom, he
perceived a need for family education, a vehicle for reaching out to adults and childrem.
He began, in consultation with members of the Education Committee and the Hebrew
school principal, to design a proposal for a family education program..

Further consultation with representatives of the JEA lead him to craft a gramt proposal
which met with positive response on the part of the Jewish Community Foundatiom of
MetroWest, a New Jersey Jewish Federation group. Rabbi E. proposed and received a
grant of $14,100 to fund half of a five year, family education program. At this point in
time (June 1992) curricula for three years of the program have beem writtem, and two
years of the program have been implemented. The synagogue has matched MetroWest’s
funding, absorbing the program’s cost within the larger synagogue budget. Frugality has
allowed Rabbi E. and his staff to spend grant meney at a slower rate tham initially
anticipated, thus extending the ameunt of time that the money is lasting.

Early on Rabbi E. enlisted the aide of Rabbi Jeffrey Schein, who directs educational ser-
vices for the Federation of Reeconstruetionist Congregations and Havurot. Rabbi Scheim,
collaberating with Rabbi E., beeame the eurrieulum writer for the program. Rabbi E. saw
himself as "implementer" whe weuld test eurrieular ideas and supply "feedback™ to adapt
and medify the eurrieulum as it evelved. Sherily befere the program actually begam,
Rabbi Sehein paid a visit o Ohavei Shalem and effered a teagher training in-service ses-
sion to help acquaint faeulty with the eurrienium.
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What no one, including Rabbi E., could have anticipated as the progmum was being
initiated was the profound, ripple effect it would have on the nature of Ohavei Shalom as
a whole. This report will first focus on the family education program, its structure, goals
and evaluation, and will later turn to considering some of the larger effects of the program
on the congregation.

HEBREW SCHOOL

The family education program exists within the context of the synagogue’s school, which
now has an enrollment of 85 children. The pattern of attendance in the school is as fol-
lows: three and four year olds come to the school one Sunday a month; five to seven year
olds attend every Sunday for two hours; and eight through twelve year olds attend Sunday
mornings for three hours and late afternoons on Wednesday, totalling five hours per week.
There is also a pattern of required attendance of Shabbat services; the patterm and its incre-
ments per year are as follows: three year olds - two services; four year olds - three ser-
vices; five year olds - five; six year olds - eight; and sevenm year olds and above -
twenty-eight. Older children, approaching bar/bat mitzvah’® joim Rabbi E. on the birnah
and help lead services. The general curriculum of the Hebrew school includes the
Belhrman House series as a tool for teaching reading of siddur. Growth in numbers of stu-
dents in the Hebrew school parallels Rabbi E.’s tenure in the synagogue with numberts
increasing incrementally from the lower grades up. Curremtly ten teachers work in the
school; it is hard to make statements about stability of teacher tenure; Rabbi E. reports
that some of the teachers have been at Ohavei Shalom for several years while otheis
represent rapid turnover.

STAFF

Two teachers are working, one with each thematic year, in the family education program.
In contrast to the common expectation of finding women teaching in Hebrew schools, at
the end of this school year all those working with the family edueation program were men.
The stafff consists of the synagogue’s rabbi, the Hebrew school primeipal, and twe
teachers. What the two teachers most significantly share in common is extensive time
Living in Israel. T. G., now a student at HUC/JIR, previously worked for five years as a
teacher on kibbutz and also comes to Ohavei Shalom with a number of years experience as
a HaBonim camp counselor. Joe F. lived in Israel on a HaShomer HaZair kibbutz from
1968 until 1980. He eomes to Ohavei Shalom with previous experience teaching in
Hebrew schools but is employed as the viee president for production of a nerthern New
Jersey manufacturing company and sees his teaching as a “laber ef love." Harvey R., the
school principal, is regularly employed as a public school psyechologist; he alse is a
veteran of elementary age yeshiva education. Mr. R. eame to Ohavei Shalom a year
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before Rabbi E.. Rabbi E. explained what he looks for in hiring a teacher: We are seeking
teaching skill and Jewish knowledge. When we are lucky, we get both!

FAMILY EDUCATION STRUCTURE

Within a context of expected attendance, family education is structured in the following
ways. Year long themes have been chosen for five years of schooling. In the first year of
the program, when students are eight years old and in the aleph year of Hebrew school,
the theme is Hiddur Mitzvah. The next year’s theme for bet class students and their
families is Menschlichkeit; the following year is devoted to Zionism. Themes for the
fourth and fifth years are Kedusha and Tikkun Olam/ Hokhma. respectively. (Translations
of these theme names are provided at the beginning of the school year but are rapidly
dropped with the intent that the terminology enter the participants’ vernacular.)

On what basis were these topics chosen? They seem to have emerged from dialogue
between Rabbi Schein and Rabbi E. and reflect articulated values found within the
Reconstructionist movement in general and in particular in Creative Jewish Education’
edited by Jacob Staub and Jeffrey Schein (Reconstructionist Rabbinical College and Rossel
Books, 1985).

There are four components for presenting material related to a theme in any given year.
One hour of student class time on Sunday morning is devoted to the topic. Mr. F., who
taught Bet students in the Menschlichkeit program this year, spoke enthusiastically about
student responses. He would read scenarios from Earl Schwartz’s Moral Developmemnt: A
Practical Guide for Jewish Teachers (Alternatives in Religious Education, Inc.,1983) and
encourage nine year olds to debate their responses. He found that students quickly became
involved in arguing and defending their positions. He also used Molly Cone’s Whao Knows
Ten as a trigger for discussion and contrasted positive levels of attentiveness with their
involvement when he taught materials not in the family education program.

Another component of the program is requiring that children and their parents do projects
at home together. This is accomplished by sending materials home for paremts and
children to work on together, for example, families in the Hiddur Mitzvah year were
asked to search their houses or apartments for objects which made their homes identifiably
Jewish. On another occasion they were asked to chose a quotation from Pirke Avot which
they found most meaningful and create an art project illustrating the quote for display in
their homes.

- 2%
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Still another aspect of the program is adult education sessions on Sunday momimes for
parents. Topics for such sessions might include the origin of the menorah as a symbol at
Hanukkah time; or a psychologist leading a session on menschlich ways of imteractimg
with children and strategies for encouraging Menschlich behavior in childrem. During the
Menschlichkeit year adults attended a session devoted to ethical wills. At the end of the
class they were not asked to write ethical wills but rather were asked to list values and
ideals which they hope to hand down to their children. They were then told that their
chilldren’s class would compile a list of values and ideals which they believed their paremts
wanted to inculcate, and the lists would be compared. These adult sessioms which occur
three times a year for each year’s theme are generally lead by Rabbi E. and occasiomally
by a paid, expert, guest speaker. The sessions are separate from adult education courses

taught in the synagogue.

Adults and children join together for three sessions om Sunday momings. A classic
parent-child session was a trip to a Jewish museum when Hiddur Mitzvah was beimg
studied. In the Menschlichkeit program parents and children chose to hand out leafflets
about recycling and environmental concerns at a local shopping mall.

UPON REFLECTION

What Rabbi E. perceives as unique about Ohavei Shalom’s family eduecation program is
the combination of thematic approach with varying mairixes of interaction
(teacher/children; parents/children at home, teacher/adults; parents/childrem in trips or
speeial events), This year there were twelve children in the Hiddur Mitzvah theme yeat:;
they came, as Rabbi E. quips, from ten and a half families (two twims and twe
step-siblings were part of the program). Sixteen children in the Menschlichkeit prognam
this year represented fifteen families, aceounted for by the piesenee of one set of twins.

Attendance is expected, and either Rabbi E. or Mr. R., the Hebrew seheel’s prineipal, tiy
to follow up absence with a telephene eall. Unanticipated when the programm was beikg
planned was the situation of a family with more than ene ehild in elose age proximity. In
such a circumstance Rabbi E. suggested to 8 mother that she give priotity to any pregitih
whiech ineluded her children and "eut" adult edueation elasses im which material being
presented seemed similar te what was addressed the previous year. This is an example of
idiosyneratic details that eould not be planned for in advanee.

Acsording to Mr. R. and Rabbi E., parental reactions have been pesitive and enthusiasig,
Rabbi E. could think ef a family with young ehildren that joined the synagegue in park
because of the positive image of educational eutieach to families. He alse nefes that te
synagogue, although numerieally small, fills its ealendar with as many evenis as much

Ohavei Shalem Congregation



=331

larger and better staffed institutions. That means that demands are made upon congregamts
which, combined with expectation of participation in on-going family education programs,,
has led a few families to leave the congregation.

GOALS

What goals did Rabbi E. formulate as he talked about the family education program? He
began by discussing the importance of Jews learning about such concepts as hiddur
mitzvah or menschlichkeit. "In a non-Halachic age, how are people going to find them-
selves Jewishly? Perhaps they can be helped by refractimg their lives through such com-
cepts as menschlichkeit or hiddur mitzvah. We can influemce the culture of the family. We
can bring mew vocabulary and symbols into the home.” Rabbi E. sees the progmam as
being good for children to see their parents in Hebrew school and good for parents to see
what efforts their children are exerting in school. He believes that the program is emhamnc-
ing parents” Jewish educations and allowing parents who perceive themselves as Jewishly
ignorant to function in modest, teaching roles with their children. A fringe benefit of the
program is that by gathering parents of young children together and molding them imto a
group, they become a support group for one another as their children approach bar zmd bait
mitzvah. Furthermore, the rabbi and school staff have had an opportunity to influemce
positively families” values and expectations as they prepare for bnai/bmot mitzvain.
Another benefit of the program is that of families with Hebrew school age childrem about
20 per cent are inter-married, Thus the adult education aspect of the programs facilitates
reaching out 1o non-Jewish spouses. Parents are required by the family education prognam
to come into the school for six Sunday meornings during the year; over a five year pemod
minimally they have attended thirty educational sessions.

RIPPLES

Perhaps most interesting is the ripple effeet of the progiam on the demegraphy of the
synagogue. The synagegue is young, with many yeung families and a youthful rabbi. The
number of young families means that it is not unreasonable to antieipate that as the imitial
five year program is eompleted roughly half the members of the eongregation will have
patticipated in the family edueation program. Beeause the program is eontinuous, it will
take a family with ene ehild six years to beeome an alumnus of the program; the more
children, the longer the invelvement. Rabbi E. hopes, in faet, in the future not only to
publish the program as a medel for use slsewhere but alse to design a similar scheme for
nursery sehesl ehildren. Thus as time passes, it dees not seem unlikely that more and
more of the synagegue’s identity, publie image, and aetivities will be asseelated witlh
family edugation.

Ohavei Shalem Congiegation
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EVALUATION

When asked by what criteria the program could be evaluated, Rabbi E. and his staff all
pointed to "positive feedback,” enthusiastic comments, attendance, attentiveness and
involvement on the part of students. The program has received positive reviews from the
JEA, laudatory local newspaper publicity and an award from the Federation of
Reconstructionist Congregations and Havurot, When asked what might be dene to improve
the program, the following ideas emerged: planning long in advance with guest speakers
in place and on the synagogue calendar as much as a year in advance; clearer, mere
explicit statements of curricula for teachers; more staff meetings; either a loose leaf binder
or its equivalent on computer which would serve as a schedule diary and tell the user
"now is the time to send out reminder notices, etc."; greater consistency in fellow up
telephone calls to parents.

Rabbi E. explained that he was more intimately involved in the administration of the
program during its first year (1990-91) and because of other responsibilities within the
congregation pulled back a little this year and gave the school principal more
responsibility. He believes that as the program continues to grow, more administrative
time will be necessarily devoted to the enterprise. That will mean either upgrading the
principal’s job from half to three quarters or full time or hiring someone to act purely as
family education administrator.

A problem within the synagogue which is not addressed by the family education program
is what to do with post Hebrew school children who will be veterans of the family educa-
tion project. At this point a few children go on to a regional Hebrew high school; a fled-
gling, faltering youth group is beginning . Rabbi E. is very proud that this year (in con-
trast to one student last year) eight or nine teenagers from the congregation are going to
HaBonim’s Camp Galil.

June 1992
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Council for Initiatives in Jewish Education

Best Practices Project

"Temple Bnai Zion"™

Overview

In this report Carol K. Ingall describes "Temple Bnai Zion,” a large Conservative ¢com-
gregation located in a mid-sized Northeastern city. Bnai Zion is a school with well-
articulated goals which drive the day-to-day life of the school. The school is charactertized
by its special emphasis on prayer and includes in its regular program a mandatory Shabbait
experience for students and their parents once a month.

The school has a good record of sending its graduates on to the commumity Midrasha of
Jewish Studies, which meets in the school building. Temple Bnai Ziom school is a place
where students and parents seem happy and there are few discipline problems. Teachens
who teach in both the local Scheehter day school and Temple Bnai Ziem sense little dif~
ference in the students” behavior in the two institutions.

Bnai Zion is also noteworthy beecause of its ability te deal with problems in the seheoel
without despair or pessimism and in a ereative, responsive and effeetive mannes:.

Temple Bnai Zion
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Council for Initiatives in Jewish Education

Best Practices Project

"Temple Bnai Zion"
Carol K. Ingall

GOALS

The "Temple Bnai Zion" Religious School articulates its goals as follows:

"We want our children to:

—demonstrate a knowledge of Hebrew language, synagogue skills, rituals
and ceremonies;

—observe mitzvot and demonstrate a commitment to ethical behavior and
social justice;

—understand that personal Jewish growth and learning begins, not ends,
with Bar/Bat Mitzvah;

—develop a sense of K’lal Yisrael ( a sense of commitment with and
responsibility for all Jewish people);

—develop a sense of dor le'dor (continuity and history of the Jewish
people);

—~develop a lifelong identification with and commitment to Judaism, the
Jewish people, and the land of Israel.”

These goals are communicated through a parent handbook, the synagogue bulletin Kol
Bnai Zion), weekly newsletters to families, reports to the synagogue Board and other con-
stituent groups which support school programs (e.g., the Men’s Club which supports a
school-wide Jewish Book Month program) and through regular programs which implement
these goals.
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The goals were developed first by the faculty, then brought to the school committee which
comsists largely of parents, and then shared with the parent body through their inclusion i
the parents” handbook.

The goals drive the day-to-day life of the school. There is a core of Helbrew-speating
teachers on the faculty who address each other and the students in Hebrew. Hebrew is
promoted as a vehicle for prayer. The school stresses Tefillah, including a weelkly Mimihah
sewice, Havdallah on Sunday mornings, and a mandatory Shabbat experience for students
and their parents once a month. The Shabbat experience consists of the school meeting
once a month on Shabbat, instead of Sunday. Students attend omne of their classes, adapted
to meet the meeds of halakhic Shabbat observance. While the youngsters study, their
parents do so as well. Parents attend a learmners’ minyan. Both groups joim for a service
amd family lunch which bring the experience to a close.

Miitzvot play an important role in the curriculum of the school. Students routimely visit the
Jewish Home fior the Aged; they are currently selling snacks to each other to save up for a
gift of wheelchairs for the Home. The school has a good record of sendimg its graduates
on to the community Midrasha of Jewish Studies, which meets in the school buildimg.
Gemerally 60% go on to Midrasha; this year’s class is likely %o send 80% to Midrasha in
tihe fall. Students continue their informal Jewish studies as well. Tem or twelve attend
Camp Ramah; many Bnai Zion alumni supplement their Midrasha educatioms with summer
trips to Israel.

Israel features prominently in the school. Students perform in a Shiriyah, a song festival to
which the synagogue community is invited. They perform Istaeli songs, led by their
Hebrew-speaking music teacher. The sixth and seventh graders diseuss curtent evemts im
Israel, using nationally published news magazines for ehildren.

Students and parents seem happy. There are few discipline problems. Teachers who teach
i both the local Schechter day schoel and Temple Bnai Zion sense little difference in the
sivdlonts” behavior in the two institutions. (Some teachers indieate that students at the
Sethechier Schoel are more serious abeut their studies, but agree that there is none of the
fabled heder asting-out here.) There are a number of explanations for student decorusn.
The prineipal is eonsidered “very striei." As the librarian eommented, "They weulda’t
dare.” The stafif is an experisneed, veteran group of professionals. All are trained teachess
with the exception of a eollege student. All but ene have been teaching for five yeass or
more. When asked abeut the absenee of behavier problems, teaehers poinied to the
presence of three clergymen on the faeulty. Several teachers eommented that since the twe
rabbis and the eantor joined the faculty, student behavier has improved. Contiary to eon-
ventional wisdom, all the teashers agree that having a parent invelved in synagague lifg is
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no guarantee of better behavior in a student. When I asked about the correlation,
numerous teachers gave me examples of dedicated parents and trouble-making children.

Students attend junior congregation, reading Torah, and leading services. There are twelve
or so regulars who are coming weekly and beginning to bring their paremts and friends.
Parents seem to be pleased with their children’s accomplishments. This is particularly sig-
nificant in a community which includes a thriving day school. Until recently, paremts
assumed that only day school children could be comfortable in a synagogue service. The
success of the Shabbat morning monthly experience seems to be paying off.

CURRICULUM AND INSTRUCTION

The local Bureau of Jewish Education accredits each of the state’s religious schools. As
part of the accreditation process, the school must produce a curriculum. Bnai Zion, having
recently completed its accreditation review, has produced a curriculum includimg
behavioral objectives, learning activities, textbooks and materials and methods of evalua-
tion. The school uses some commercially available curricula, such as the Melton Bible,
Holidays and Rashi material and the Behrman House Hebrew and Heritage Siddur track.
Most of the curriculum offerings are teacher-designed. The teachers and school committee
were involved in the curricular process.

The school presents itself as a serious institution. Report cards are issued twice yearly.
There is an Open House for parents in which teachers discuss student progmess. Interim
progress reports are available for students whose work is flagging. Students seem to be
learning real content, from real Jewish texts like the Humash and Siddur.

Evaluation is dene through oral guestioning and the use of eommercial workbooks which
accompany the texis used in the sehool. If the publishers make tests available, the teachers
use them. Several of the meore ereative teachers are using projects and rudimemtary
exhibit-based methods of assessing student progress. A Bible teacher uses a checklist
provided by the prineipal to measure student learning. In the absence of national standar-
dized tests, evaluatien at this scheel, as in other supplementary sehools, varies from
teacher to teacher.

The staff is a strong ene. They are veterans with a range of five to fifty years of teachimg
experience. They are knewledgeable, ineluding in their ranks twe rabbis, a cantor, three
Eurepean-trained, natisnally Heensed Hebrew teachers, twe Israelis who are professiomal
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educators, seven secular educators, a professionally trained music teacher and a profes-
sionally trained librarian, and the youngest member of the staff, an enthusiastie, arisy"
college student (the daughter of a rabbi.) There is no one "Bnai Zion style;” the approach
toward instruetion is an ecleetie one.

The staff is a very stable one. In a faculty of seventeen, two are new to the seheel this
year. The principal meets with new teachers individually te erient them to the life of the
school. Only the college student was truly new to the seheel. The other new faeulty mem-
ber was in fact a parent. Relationships between faculty and students are cemented through
long-standing family connections. Many of the children’s paremts were taught by the
"old-timers” on the faculty. Mest of the faculty belongs to the synagogue. Approximately
half of them attend synagogue serviees regularly, where they may tun into their students.

I have discussed affective experiences earlier in this paper, I want to note that the Shabbat
and prayer experienges were first suggested by the parents. The principal refleets that she
is in the fortunate situation of keeping up with the parents. She notes that there is a eore of
activists who wanted more for their children. "They drive me", she said. They wanted her
to send infermation home on Thursdays for Shabbat evening table talk. They are 2 com-
mitted group who, although not opting to send their children to day sehool, want a
program with integrity. They are searching for spirituality for themselves and their
children. They seem to have made this year an exeiting one for the prineipal and faeulty.

In addition to the programs mentioned eatlier, the school is planning a family retreat for
November 1992. The goal is to eapitalize on the parents’ interest and train them as
enablers in a "see one, do one, teaeh one" mode. Before they atiend the Shabbat retreat,
they will participate in a series of preparatory workshops. Upen their return, they must
commit to inviting other families to a Shabbat experience, Other family programs include
the consecration service in whieh parents partieipate as Torah readers and prepare family
heirlooms like wimpels and scrapbooks, and a “Rell Out the Torah* pregram whieh fea-
tures the making of flags for family parshivet,

SUPERVISION

The primeipal supervises the faeculty formally twiee yearly. The process ineludes a pre-
observation and post-observation conference. The sehool has been involved in the United
Synagogue’s U-STEP program as a part of its regular eemmitment to professional
development. Faculty members are regulars at conferences sponsored by the Bureau ef
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Jewish Education. The school’s proximnity to the Bureauls Resource Center means that
Bnai Zion faculty are "regular customers.”

The principal also avails herself of the Bureau’s new teacher induction programs. Her new
faculty members are also members of the Bureau’s Morim .program, a teacher-training
course for secular teachers new to Jewish education.

The principal herself is a certified teacher whe received a master’s degree in Jewish
education from the Jewish Theological Seminary. She is seen in the synagogue community
as a strong advoeate for her school. The involvement of both rabbis and the hazzan in the
life of the sehool has made them mueh more sensitive to the role of the school in the
synagogue and much more likely to care about it.

The parent-involvement programs in the sehool are worthy ef ineluding in our Best Prac-
tices Index. The conseeration serviee, the family Shabbat morning experience, and the
Shabbaton (after it takes place) are well worth sharing with other communities. One finds
in Bnai Zion, mere than anything else, an ability to deal with problems as they armwe.
The principal is able to engage the various stakeholders in a serious, creative effort to
relate to difficulties and to come up with solutions in a eonfident and responsive manner.
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REPORT BY: Carol K Ingall
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Name of the School "Midrasha Aleph"

Denominational Affiliation Transdenominational

Approximate Number of Students 110
From ages 13 to 11§
Number of Teachers: 20
Students attend § hours per week;(2 days per week)

Approximate annual budget (if available) §77,000

What particular emphases ef this scheel are werth aeting:

Affective edueation through infermal aetivities
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Council for Initiatives in Jewish Education

Best Practices Project

"Midrasha Aleph™

Overview

In this report Carol K. Ingall describes "Midrasha Aleph,” a five hour per week, com-
munity supplementary school for post b’nai mitzvah-age students. It draws from both
afternoon schools and day schools, its students representing all positions on the denomimz-
tional spectrum, although the large majority come from Conservative congregatioms.
Aleph has done an excellent job of providing students study of serious subjects in an invit-
ing fashion while providing affective education through its informal activities.

Classes in the Midrasha are wide-ranging in subject matter and are charactenzed by a
pedagogic style oriented toward diseussion, The Midrasha has a stable faculty and the
teachers often are known to students from other arenas. Students are learning from texts
and are learning serious subject matter. The school monitors progress carefully and
graduates no one who does not meet the school’s minimum standards for graduatiomn.

The Midrasha is particularly oriented toward promoting Jewish values through its informal
programs.



Council for Initiatives in Jewish Education

Best Practices Project

Midrasha Aleph
Bureau of Jewish Education of X City

Carol K. Ingall

SYSTEMIC ISSUES

A, Background

Midrasha Aleph is a community supplementary school for post b’nai mitzvah-age studemts.
It draws from both afternoon schools and day schools, its students representing all posi-
tions on the denominational spectrum, although the large majority come from Conserva-
tive congregations. All matriculated students must sign up for five hours a week. Certaim
courses, two of which are offered for college credit (an arrangement made with a local
college) and one which frains students to become teacher aides, are opem to the com-~
munity. Of the 103 students enrolled, only four are non-matriculated. When the school
was first constituted, there were those who proposed a two-hour a week school and those
who advocated a five-hour a week school. The maximalist faction won. The issue of hours

resurfaces periodically, but by and large, the battle has been won.

The Midrasha Aleph is nine years old. The result of a merger between the high school of
one synagogue on the East Side of the City and the High School of Jewish Studies of the
Bureau of Jewish Education, the Midrasha was bom amidst compromises. The issue of
hours was non-negotiable; the issue of location was not. To satisfy the East Side parents
and those of the Bureau students in the seuthern suburbs, the board which ereated the
school effected a compromise. The school meets for three heurs om Sunday at the
synagogue and two hours on Wednesday at a synagogue in one of the suburban towns.

There is busing for southern area students on Sunday mornings and for the City students
Wednesday nights.
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The schodl is responsible to a governing body, which is a standing committee of the
Bureau. This Midrasha committee consists of representatives of the Bureau, the three large
Conservative congregations whose graduates attend the school, community representatives
and a student representative. This group raises funds supervises curriculum, develops and
monitors the budget of the school, suggests informal activities and sets tuitiom and fees. A
unique feature of the school is that the three cooperating synagogues pay a sum
determined by the committee to help defray the costs of the school. This year the sum is
$75.00 per student for each of their congregation’s children enrolled in the Midrasha..
Each congregation also donates an hour of rabbinical teachimg time or its financial equi-
valent. Tuition is $375.00 per annum, including busing. Scholarships are available to
those who show financial need, The Bureau, through its Federation allocation, makes up
the rest of the school’s deficit.

B. Goals

The goals of the school are as follows:

To raise the level of Jewish knowledge of students and their parents
To create informal settings for community youth to socialize

To foster commitment to Judaism and the state of Israel

To promote spiritual sensitivity, love of family and the synagogue
To instill Jewish values and ideals, turning them into life-long habits

To encourage a love of k’lal Yisrael

&S v R WD =

C. Articulation and Communication of the Goals

The goals are disseminated throeugh a Student/Parent Handbook, in the course catalog, and
through weekly artieles in the loeal Anglo-Jewish press and monthly articles in the Federa-
tion newspaper. The prineipal pays visits to the feeder schools where she speaks to parents
and students about the goals of the school. Because these congregational schools have a
part in the governanee of the school, because their rabbis teach in it and they pay a capita-
tion fee for their graduates who go on te the Midrasha, the rabbis include articles about
the Midrasha in their bulletins, and "push* the Midrasha to their b'nai mitzvah when they
address them from the pulpit. The school has ereated a broehure for potential students and
their families, as well as an effective slide-tape presemtation. There is an annual Open
House te entiee new students and parents. Each of these oeeasions is an opportunity to
promulgate the vision ef the schoel as it is articulated in the goals delineated above.
Probably the mest effsetive method for the dissemination of the goals is through students
and parents diseussing them with their peers.



D. Stakeholders

The Midrasha Aleph committee worked on the goals together with the faculty of the
school. The goals were also reviewed by the board of the Bureau of Jewish Educatiom.

Because the committee is so broad-based, it represents the input of the primcipal
stakelholders.

E. Implementation of the Goals

&
lI. The cognitive goals are implemented in the course offerings of the school. The cur-
miculum is driven by its goals. There are course requirements for graduation, including
oourses in Israel, Bible, Jewish values and Jewish history.

2. Parent education is addressed in two parent-child courses, one open to ninth and temth
grade students and their parents, and parent participation in mamy of the informmal
programs off the school. The jury is still out on whether this produces love of family, ome
of the stated school goals.

3. Informal activities are wide-ranging, including participation in Panimm el Panim. a
carnival for residents of a home for the retarded, and informal hugim (interest groups)
based on social action themes. For examples, students studied rabbinic texts om the saving
off human life and then learned how to administer CPR.

4. Israel 1s an important component in the life of the school. Eighth graders study a
mandatory course in Israel, and there are numerous opportunities to expamd on that
foundation, Midrasha Aleph promotes summer study programs in Israel as well ag
routinely sending its students to the Alexander Muss High Scheel in Isiael. Since the
Bureau staffs an Israel Desk, and Midrasha students receive substantial stipends from a
Bureau administered Federation Endowment Fund, Midrasha students are oftem the staf-
fiexfs best customers. This summer sixteen Midrasha students will be studying in [srael.

5. The school tries to address the spiritual needs of the students. Sunday mermings begim
within a voluntary prayer and breakfast session. Nearly all seheel-wide meetings inelude a
tefillah ecomponent. Students reesive medest eourse eredit for leading serviees in their
respective synagogues. Whether this achigves the geal ef leving one’s syhagegue is
unclear, Like the goal of prometing love for family, it i3 net as easily quantified as eon-
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nectedness to the state of Israel or provision of opportunities for Jewish teenagers to
socialize.

6. The school promotes Jewish values through its informal program. Students
demonstrated their solidarity with the newly arrived Russian teenagers by making them
welcome bags, including in them Midrasha calendars and coupons redeemable at teen
hangouts. Every Hanukkah they stage a Midrasha talent show at the Jewish Home for the
Aged, Selling candy befere and after school gives the students a tzedakah kitty which they
divide among local, national and international agencies. They worked at Amos House, a
City shelter, and Trevor’s Place in Philadelphia.

7. The school promotes its goal of awareness of k’lal Yisrael by involving the students in
Federation’s Super Sunday and other community events. Students traveled to Washington
for the big Soviet Jewry rally in 1987. The school practices a commitment to k’lal Yisrael
in its day-to-day activities. There are several students with moderate to severe learning
disabilities enrolled in the school. This is done without fanfare, creating modified
programs or selecting courses that the student can master.

8. The school does well in keeping attrition to a modest percentage. These students are in
school voluntarily. Their parents want them to meet other Jewish teenagers, something
that doesn’t come easily in a state with 17,000 Jews in a population of 1,000,000. Perhaps
ten to fifteen percent of the eighth graders drop out by tenth grade.

The number of drop-outs used to be higher four or five years ago. Recognizing the high
correlation of students who completed ninth grade with students who graduated in the
twelfth, the principal embarked on an active program to hold onto eighth and ninth
graders. She introduced a Shabbaton geared to younger students, created a special forum
for newcomers to the school to meet periodically with her, and devised a Big Brother, Big
Sister pairing. Attrition has been substantially lessened. The principal and committee note
that there is a strong correlation between a synagogue’s sense of ownership of the school
and student attrition. The synagogue which is most lukewarm in its support of the school
has the greatest percentage of dropouts.

The primcipal is just beginning to collect data on what Midrasha students do in college.
The vast majority continue to take Judaic studies courses as undergraduates, perhaps
60-70%. Several Midrasha graduates have gone on to major in Judaic studies. The
analysis of the principal’s data should be most informative.
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The social aspects of the school cannot be minimized as a factor in its success in keeping
its students. The busing, first considered only as a political quid pro quo. has become a
potent force in creating friendships. The Wednesday bus leaves the local Jewish Com-
munity Center at 6:00 P.M. Swudents start congregating at 5:30, knowimg this is am
opportunity to meet and socialize. Even when students receive their driver’s licenses, they
still take the bus, Only in their senior year, when their lives seem so pressured and saving
fifteen minutes by driving seems a major savings, do some students then take the family
car to Midrasha.

CURRICULUM AND INSTRUCTION ISSUES

A. Formal curriculum

The school has a lengthy curriculum framed in terms of behavioral objectives, learning
activities, texts, and means of evaluation. The curriculum was mandated by the accredita-
tion process of the Bureau of Jewish Education. Most of the curriculum is teacher created,
although commercially available material for adults and young adults are used in the
school. Becawse the school claims to be a community, not a denominational school
(@lthough most of the students come from Conservative congregations), the primcipal is
careful to imclude materials which come from the UAHC or in the case of the few
Orthodox faculty members, material with which they are comfortable.

B. Content

Students are learning from texts and are learning serious subject matter. The schoel
monitors progress by calling up students who are absent several days in succession, by
graduating no one who does not meet the school’s minimum standards for graduation and
by issuing report cards twice yearly. Interim progress reperts are sent to patents whose
children are not performing satisfactorily. In the eighth grade students may grumble about
attending, but by their senior year, partieularly after a trip to Israel, students know why
they are there. The principal reports that older Midrasha students and graduates repeatedty
tell her, "Now my Midrasha education makes sense."

C. Instruetion
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If there is any one Midrasha style of instruction it is discussion. Several classes are limited
in numbers to promote a seminar-like atmosphere. There is a healthy respect between stu-
dents and teachers. Students know their teachers from other arenas. Six are rabbis; five
have congregations of which the students are members. Fourteen are Jewish professionals,
educators in communal institutions which may have once trained these students. Three are
secular educators with strong teaching skills. Four are knowledgeable Jewish lay persons,
involved in the lives of their congregations,

A number of teachers are devotes of cooperative learning and incorporate it into their
teaching, No one relies on lecturing as his or her primary method of instruction. The
flavor of Midrasha Aleph is child-centered and problem-oriented, in the best of the
Progressive education tradition.

The staff is quite stable, This year fewer than 15% had to be replaced. The principal
reports that this is about average. The school has a reputation for paying its faculty well.
Since the Bureau promulgates a teacher code, with a salary component, it behooves the
Bureau’s high school to be in compliance. The prineipal meets with new staff members fo

orient them individually, in addition to requiring them to attend the annual opening faculty
meeting.

D. Affective Experiences

The "practice" in Jewish living as exemplified by the informal tzedakah programs of the
school are noteworthy. The carnival for residents of the Ladd School, the overnight
programs at Camp Ramah in Nyack or in Vermont to work on ecological concerns are
outstanding, Prayer, as I have indicated earlier, is a regular part of the life of the school.
Although the principal rues the fact that tallitot and teflllin are not second nature to all the
students and the large majority of parents, graduation ceremonies begin with communal
prayer, Arts programs may not be represented as well as they should be. There are
occasional classes in Jewish art and several times students worked on art projects in the

course of hugim. This year a course is being offered in the image of the Jew in American
film,

E. Parent or Family Education

In 1991-2 Midrasha Aleph offers two opportunities for parents to study with their
children: a semester course for parents of juniors and seniors to study American Jewish
literature with their children, and an eight-week course for the parents of ninth and tenth
graders to study Jewish heroes with their children. Here I am not a disinterested
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bystander; I am teaching the latter course. I am amazed at how seriously the families have
been taking their commitment. Today two parents attended without their children who are
on private school break, visiting grandparents in Florida. (Two students who attended
without their parents noted that it is they who should be commended. Their parents would
never have known if they hadn™t come.}

SUPERVISION ISSUES

A. Resular Supervision

The principal formally supervises her teachers twice yearly. Each observation is preceded
by a review of a pre-observation form and followed by a review of a post-observation
form. The principal also visits classes informally on a regular basis.

Consultants are regularly used. The special education coordinator of the Bureau helps with
placement of special needs students. The principal has brought in faculty from the Hebrew
College of Boston as well as local Jewish educators for her faculty meetings. Teachers are
told that they must attend three to four in-service programs annually. The Midrasha has a
modest professional development line in its budget for this purpose. Faculty members are
also encouraged to apply for teacher training stipends from the Bureau. These stipends
help offset the cost of CAJE conferences and other workshops.

B. Perceptions of the principal

The principal is considered a serious Jewish professional. She is one of the most
well-trained principals in the community, having received a Master’s degree from the
Jewish Theological Seminary and receiving Bureau certification as a principal.

"
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Cover Sheet

Best Practice in the Supplementary School
(For Individual Schoels)

REPORT BY: Samuel Joseph
Date May. 1992

Name of the School "Emeth Temple”

Denominatiomal Affiliation Reform

Approximate Number of Students 365
From ages 4 to 15
Number of Teachers: 3! (plus 23 Madrichim)
Students attend 2.5 to 5 hours per week;(1.5 days per week)

Approximate annual budget (if available) $175,000 (some

programs have separate budgets in addition fo this

What particular emphases of this school are worth noting:

Many areas as neted in repert, but note particularly the way that the school
participates in the life of the congregation

Emeth Temple



52

Council for Initiatives in Jewish Education

Best Practices Project

"Emeth Temple"

Overview

In this report Samuel Joseph describes the synagogue school of "Emeth Temple,” a large
Reform congregation in a mid-sized Midwestern city. Emeth Temple is an example of a
school that has undergone a great deal of change and improvement in the last few years.
The growth of this school can serve as a model for progress and development in other
synagogue settings.

The success of the school has been growing during the past few years. In many areas of
involvement there is a marked increase in participation by students from the school. The
numbers of students attending UAHC summer camping programs greatly increased,
pammpatmg in Israel experiences, UAHC and other programs, rises each year. Most
impressive is that there are virtually NOQ drop outs after Bar/Bat Mitzvah until at least
through 10th grade. This year’s 12th grade class will graduate with two-thirds of the
original religious school class.

One of the strongest aspect of this school is how it participates in the life of the congrega-
tion. Emeth Temple as a congregation has a core value of responding to the social issues
facing the city and beyond. The school is a full partner in any response.
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Council for Initiatives in Jewish Education

Best Practices Project

"Emeth Temple®

Samuel Joseph

GOALS

There is learning going on in the Emeth Temple Religious School. There is excitement im
tihe classrooms and the hallways, The school is a vital presemce in the congregatiom and the
community. This school can be counted as one of the "best practice™ schools.

The goals of the Emeth Temple Religious School are taken directiy from the national goals
articulated by the Union of American Hebrew Congregation’s Joint Commission on Jewish
Education. Several years ago the Edueation Committee of the Temple adopted these goals
as part of a curriculum review. The goals were then ratified by the Board of Trustees of
the congregation, Though only part of the eurriculum of the schoel comes from the
UAHC, the entire program is founded on these goals.

Each year the school publishes a Parent Handbook that is distributed te each family.
Prominent in the Handbogk are the goals of the seheel. It should be added that the Parent
Handbook also includes statements by the Rabbis and Edueator abeut the importamee of
tihe goals and how these geals are net just for the ehildren in the sehoel, but form a life
long learning agenda for all congregants.

The schoel seeks to ereate Jews whe astively and knewledgeably partieipate in the life of
the synagegue and the Jewish eommunity. Sinee this is net achieved in ene’s youth, but as
an adult, it is diffieult to measure. It may even be tee early to measure if we are to look
sollely at the children. But seme things elearly ean be seen.

In many areas of invelvement there is a marked inerease in participation by students fromm
the sehool if ene leeks at the data ever a peried of several years. During the past few
years the numbers of students attending UAHC summer eamping progiems greadly
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increased. The number of students participating in Israel experiences, UAHC and other
programs, rises each year. The B’nai Mitzvah Program, a very extensive community
action curriculum, gets stronger and stronger. The Temple Youth Group is very large and
active and because of demand a Junior Youth Group is vigorous, Most impressive is that
there are virtually NO drop outs after Bar/Bat Mitzvah until at least threugh 10th grade.
This year’s 12th grade class will graduate with two-thirds of the original religious school
class. (The school keeps very accurate records concerning who registers and who does not
each year.)

In a goal area where it may be more difficult to "see" the increase in involvement, the
school attempts to model that behavior during school time. Tefilot are an example. The
school now has Tefilah every week in school so the students can practice Jewish life
behaviors.

Since the issue of retaining children after the bar-bat mitzvah is frequently raised in dis-
cussions of supplementary school Jewish education, I tried to discover why so many stu-
dents remain at Emeth Temple?

Essentially there are a constellation of reasons for this phenomenon. I spoke with the
Educator, Rabbis, parents, teachers, b’nai mitzvah tutors, and students. All confirmed that
the reason for the high retention rate is complex and multi-faceted. I will attempt to
explain what I learned.

Clearly there is a tradition in this congregation for post b’nai mitzvah schooling. It may be
a historical reason, since the early Reform congregations frowned on bar mitzvah and tried
to replace it with Confirmation in 9th grade. This congregation, founded by the "father"
of Reform in the U.S., to this day has large Confirmation classes in 10th grade. My
thought is there is a strong expectation by the Temple and parents that students remain
through Confirmation.

Add to the expectation of "at least 10th grade" the fact of the community’s Reform Jewish
High School. This program, ten years old, is run jountly by five congregations. It meets
for three hours per week on Sunday evenings. All 9th-12th graders of those are eligible to
attend, and over 200 do! The High School is the meeting place for a large segment of
Jewish teens in this city. A report on the High School needs to be written some day, but
suffice it to say for now that its presence is a strong motivator for students to remain post
bar-bat mitzvah.
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Emeth Temple has a strong youth program. The Junior Youth Group and the Senior Youth
Group are also a factor in the retention discussion. These groups have a core value of
Jewish knowledge, involvement, practice, and action. There too is the expectation of
further Jewish education.

I also found that the Reform Movement’s camping program was a factor. More and more

of the students are attending the summer camp. Again, the value of a continuing Jewish
education is held high.

Finally, when a bar-bat mitzvah and his/her family meet with the Senior Rabbi,
approximately a year before the "event”, they must sign a pledge promising that the will
commit to continuing in the religious education of the Temple. The Rabbi believes that
this factor is a very powerful one in keeping students in school post b’'nai mitzvah.

I must report that the b”nai mitzvah program itself is probably a factor. The students spend
a year working with a private tutor on their Torah and Haftorah readimg. At the same time
they meet twice a week in class studying what it means to be am active member of the
Jewish community, The students like the program.

THE SCHOOL AND THE CONGREGATION

One of the strongest aspect of this school is how it participates in the life of the congrega-
tion. Emeth Temple as a congregation has a core value of responding to the social issues
facing the city and beyond. The school is a full partner in any respomse. For example, the
congregation is part of a coalition ealled the Interfaith Hospitality Network. Every few
months, homeless people are sheltered and fed at the Temple for several days. The stu-
dents in the school are eooks and bakers for these people. The students decorate with wel-
come posters the elassrooms where the cots are placed. The children made curtaims for the
rooms, They make eards of weleome to put on each eot. They even made shlach manot
during Purim for these people needing shelter,

The students colleet all kinds of supplies, from tooth brushes and paste to mops and
brooms, as part of the Temple’s work with anether project ealled Hope for the Homeless.
Every grade in the school is invelved in yet a third projeet which matches congregamts
with over 33 soecial service needs projeets in the eommunity. Last year over 600 com-
gregants partieipated aleng with ehildren from the sehool.
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It is easy to see how the vision of the school, and the congregation, is communicated
everywhere one looks. There is a weekly Faculty Bulletin containing artieles from the
world of Jewish education, secular education, Judaica and Hebraica. Teacher growth is a
major goal here. The Temple Bulletin has monthly articles about the school, The parents
have their own newsletter called Emeth Parents. Even the hallways are covered with let-
ters thanking the students for tzedakah projects they performed.

THE LIFE OF THE SCHOOL

There is a wonderful feeling in the school. Yes, there are discipline problems at times.
Usually in the upper grades. But the “trouble makers” tend to cause problems in only
small ways. Talking too much when it is quiet time, for example. Not listening to the
teacher is another. Yet the school has a policy of rewarding positive behavior. Each
semester teachers select students in their class who exhibit “correct™ behavior. There is a
specific list of criteria for the teachers to follow. Students receiving this reward are called
a Class Act. They have their names published and they receive ice cream certificates, or
movie passes, and a certificate of recognition,

Overall, the discipline philosophy and policies of the school are admirable. Parents are
sent a full description of the behavior philosophy, discipline policies, and the Class Act
Program at the beginning of the year. Post cards are sent home after each class session if
needed. These cards range from the "We missed you hope you are okay" to " You should
know that your son/daughter was wonderful in class today". The school also keeps exact
records regarding referrals of students to the office and contacts with paremts when
required.

After analyzing the systemic issues in the school one is a bit overwhelmed by Emeth
Temple Religious School’s efforts to be a "good" school. They are committed also to
improvement and growth. And they are aware that a status quo really does not exist.

TEACHERS

The teaching staff at Emeth Temple Religious School most certainly is the heart of the
programn, There are thirty-one paid teachers and 23 madrikhim. It should be noted here
that the school includes grades preK through 8 with grades 9 to 12 as part of the com-
munity sponsored Reform Jewish High School. The Educators and the Rabbis are eentrally
involved in the high school program.

Emeth Temple



Approximately 40% of the teachers at Emeth are congregants, 30% rabbinic students from
Hebrew Union College, 10% are students at a local university of Cincinnati, and 20% are
from the general Jewish community. More than half of the staff are veterans of the school,
working there for more than five years. In fact, the only real turnover is caused by the
graduation and ordination of the teachers who are also full time students.

The rabbinic students bring a great knowledge of Judaica/Hebraica to the school. The
other members of the staff are less able in this area. At the same time the teachers clearly
express a desire to know more so they do participate willingly in learning opportumities
offered by the school, Temple, and the BJE/Community. Faculty meetings are regularly
dedicated to enhancing the Jewish knowledge of the staff and their teaching skills.

The teaching styles of the veteran teachers are very rooted in informal educational
methods. All the classes have a strong discussion component, there is a little or no lectur-
ing. Projects are key in every grade. Two grades should be singled out here. First, the
Open Room for prekindergarten and Kindergarten. This Open Room has been going for
16 years! There are 5 teachers, 3 madrikhim, and a music specialist. There are about 62
children in the Room. The staff is expert at managing and teaching such a program. The
other area is Cooperative Learning. The 6th grade teacher is an expert in this methodology
and uses it successfully with her class. She is now training other members of the staff to
use it also.

During the summer months the Educator meets several times with any new teachers com-
ing into the school. She uses those times to help them prepare for the school year, whether
they require curriculum support, administrative assistance, or the like. It is also a chance
to begin to ease the newcomer into the culture of the school.

The Temple itself has a fine resource that must be noted for its importance to the school-—
its library. The library has over 16,000 volumes! It must be one of the largest synagogue
libraries in the country. There is a very knowledgeable librarian who is on site almost full
time and assists teachers, and students, with their research needs.

Emeth Temple
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CURRICULUM

As stated earlier, the curriculum of the school begins with the national curricutum of the
UAHC. This is followed through grade 4 and then the curriculum is a straight subject muat-
ter carriculum. The course work is enriched with special areas such as music and aunt.
Parents and teachers receive a fully written out copy of the curriculum so they can see the
course of sdy as a whole.

Every grade level has one major project each year that relates to their area of study. This
project usually culminates with a large program, frequently including paremts. For
example, the 8th grade tzedakah unit culminated in a project called "Life Savers". The
students developed a set of criteria for judging a person as performimg "life saving” acts.
Using the Temple bulletin and mailings to homes, they called on congregants to nomimate
members of the congregation who perform(ed) such acts and the class voted to whom the
awards should go. Another grade studied Shabbat and culminated with a Family Day om
Shabbat.

Each class participates in family shabbat dinners at the Temple followed by services.
Several classes have a Grandparents Day on a particular Sunday. The class studying
Iife-cycle has a big Wedding, parents attend and participate. Tu b’Shvat was also a panen:
involvement day.

More work needs to be done in this area, but there is a stromg desire in that directiom.
Next year will see even more of these types of events.

Materials used in the school, both print and non-print, come from about every source pos-
sible. All the major denominational and non-denominational publishers are represemied.
The Educator is committed to providing the teachers and the studemts with the bestt
resource for a particular class regardless of who publishes it.

Evaluating what the students are learning is somewhat difficult in this sehool. The Hebrew
program is an exception probably because it is skill related. Each Hebrew elass has testing
all through the year and a final assessment before they move to the next level, The other
classes are net tested in a traditional manner. Yet looking at the projecis of each of the
grade levels, looking at the programs in whieh they participate, and taking into accommt
the overall level of participation in Temple life, it does seem that learming is going on.

The school dees send home repert eards twice per year. Called Progiess Reperts, the
teachers telate the student’s aehievements in elass direetly to the objectives of that



particular class in three areas.-—academic, Hebrew, and citizenship. Most importantly, the
teachers have to write a narrative comment about the student so the parents have a comtext
for the "grades". Each Progress Report is signed by the teacher, reviewed by the
Educator, and signed by the Educator.

SUPERVISION

In-service training for the stafff is a core value of the school. The teachers are paid to go to
an all city in-service day run by the BJE. The school itself uses outside paid consultamts
several times a year to work with the staff. In fact this past year the teachers attended
three workshops at the Temple, one on cooperative learning, one on children and death,
and another on legal issues and teaching.

The Educator uses a monitoring approach to classroom supervision. She is frustrated that

she does not have the stafff to use a clinical style. It is a priority to add supervisory staff to
the school.

One thing that does prove useful is that teachers are required to turn in lesson plams at
least a week in advance of the lesson, The Educator reads each plan, writes comments,
suggestions, and hints, then returns them to the teachers.

Overall the Educator is a fine model, an educational leader, for the teachers. She is espe-

cially effective in the area of planning and aecomplishing goals. Teachers do look to her
as their leader.

The Educater is pereeived by the Temple eommunity as the professional educator. She is

always consulted, ne staff member or congregant would plan an educational event without
her input.

Even mere, she is viewed as a Jewish professional leader. This is appareat when she is
asked by the Rabbi to deliver a sermon from the pulpit.

The Edueator is involved in the eity wide Prineipal’s Couneil and she helped in the forma-

tion of the Tri-state Area Referm Temple Edueators group. She is very professional, very
competent, very confident.



At one time the religious education program at Emeth Temple was extremely weak.
People connected with the school had a low self image, as did the entire school "system"..
Since that time the school is on a meteoric rise with no limits in sight. There are areas to
work on, to improve. But people are saying "how do we get there”, "when do we get
there", not »we"re satisfied; it’s not important".

June 4, 1992
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Council for Initiatives in Jewish Education
Best Practices Project

"Congregation Reyim"

Overview

Iin this report Stuart Schoenfeld describes the school at "Congregation Reyim,” a Refomm
symagogue of 250 families located in the outlying suburbs of a large Canadiam city.

Congregation Reyim school runs a successful and innovative program that is charactenized
by an emormous amount of parental involvement, particularly as teachers, tutors and aidies
in the cllassrooms. ™Teaching our own™ is the slogan of Congregatiom Reyim amd this
approach is seen clearly in both the parental involvement and the rabbi’s conmection to the
life off the synagogue school.

By systematically training parents and graduates to become school staff, Congregatiom
Reyim addresses two perennial issues in North American Jewish educatiom = first, teacher
recruitment; second, the gap between home and school.

The symagogue, through its rabbi, educational director and lay leadership, places a large
emphasis on the role of edueation. The education eommittee is reported to be the mosh
prestigious of the cighteen or nineteen eommittees in the eongregation. It has tem memr
bers; new families are brought on each year. It sets sechool policies, assists im all aetivifies,
discusses curriculum and deals with exeeptional eases.

This involvement with the sehool creates community and also presemts importamt role
models fior the students. Students see eontinuing invelvement with Judaism lived ouit
befiore them in school ameng adelescents as well as parents, Older students stay after Bar
Mitzvah and Bat Mitzvah, become teachers’ aides, Bar-Bat Mitzvah tutoss of teachesrs and
aFe active in the youth greup.



Council for Initiatives in Jewish Education

Best Practices Project

"Congregation Reyim"

By Stuart Schoenfeld

THE SCHOOL AND ITS SETTING

Congregation Reyim is located in a one of the newer suburbs of a large Canadian city.
Reyim was founded in 1973 and is often thought of as out of the mainstream of the City’s
Jewish community. There are two other small congregations several miles to its north and
south. There are no other Jewish institutions in the immediate vicinity. Members of these
congregations are scattered among non-Jewish neighbors. Their children rarely have other
Jewish children in the same class, sometimes not even in the same school.

A Reform congregation, Reyim is continuing to grow, with a current membership of about
800 (250 families) and a school enrollment of about 250. About 20% of the congrega-
tion”s families are intermarriages and about an equal number are conversionary marrizges.
Professional leadership is provided by Rabbi Bill Miller (pseudonym) and Mrs. Susan
Gross (pseudonym)), director of education.

The synagogue does not have school classrooms. The School meets on Sunday morning
and Tuesday evenings at a Catholic School which is about 7 blocks away from the
synagogue. That school is a new, well equipped educational facility, reflecting the
Province’s policy of funding a public Catholic school system as well as a
non-denominational school system,

Congregation Reyim
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WHAT THE SCHOOL IS KNOWN FOR

The back cover of Congregation Reyim’s 1991-2 school booklet lists 60 school staff (35
female, 25 male) and 16 Bar-Bat Mitzvah tutors (10 female, 6 male). Forty of the school
staff are teachers; the rest work in some other capacity-— office work, volunteers, aids.
Thirteen of the Bar-Bat Mitzvah tutors are also school staff. The overwhelming majority
of the staff and tutors (all but two Hebrew teachers) are members of the congregatiom.
This is a substantial percentage of a congregation with 250 families. By systematically
training parents and graduates to become school staff, Congregation Reyim addresses two
perennial issues in North American Jewish education - first, teacher recruitmemt; second,
the gap between home and school.

The work put into teacher recruitment and training reflects a conscious strategy. As the
school booklet states, "Our school is based on the commitment to ‘teaching our own.’"
Teachers and parents are role models. When students see parents teaching they learn that
their parents value Jewish study and contributing to the community. While this is
presented as an educational strategy, it i1s also understood as a strategy of commumity
building. Many families join because they want to send their kids to religious school. The
congregation’s strategy accepts that this is motivation for many families. The congrega-
tion’s educational strategy draws parents as well as children into the school.

It also defines the context for those families whose initial inclination is to have a minimnal
family involvement, one limited to sending the children to school. "It becomes our role,™
said the rabbi, "to see how subversive we can be-—and I use that word advisedly—chang-
ing their behavior and seeing if we can encourage more Jewish activity in the family con-
text. Ouwr success is mixed, but the secret is to create expectations right off the bat and
also to have a critical mass." Recruiting parents as teachers is important in its own right,
but it is also an important way of building up the critical mass of parents and students who
are role models to the less involved, The critical mass is further developed by having
many activities in the eongregation organized around the school, by including adult educa-
tion in the responsibility of the education ecommittee and by cultivating older students as
teachers” aids, Bar-Bat Mitzvah tutors, youth group members and eventually teachers.

FORMAT OF THIS REPORT

For purposes of comparability with reports of other settings, the findings will be reported
using the categories of Holtz’s "Guide for Looking at Best Practices.... " Am agdiliitomed]
category, "Other comments," is added at the end of major sections.

Ceongreeation Revim



SYSTEMIC ISSUES

1. GOALS

Organizational goals may be expressed at different levels of abstraction. At the most
abstract level, organizational goals state the ultimate purpose of the collective action which
takes place in organizational roles. As an outsider I would say that the ultimate goal of
Congregation Reyim is to use the resources of Judaism to nurture and sustain decent
human beings through study, community building and role modeling.

Neither the rabbi nor the educational director, nor any documents given to me used this
kind of abstract rhetoric. However, this vision is implicit in what I was told and what I
observed about the school’s educational strategy. I would say that this strategy has three
central elements, 1. We teach our own. 2. We build a close link between congregation and
school. 3. We learn in order to do. The school is organized around these proximate goals.
This educational strategy integrates study, community building and role modeling.

It should be noted, of course, that as in any erganization what people actually do is guided
by the interaction between organizational goals and personal agendas. Comments relevant
to personal agendas appear elsewhere in this report, but a fuller study would be required
to speak confidendy about the personal agendas of various members of the system. Any
attempt to adapt the educational strategy of Congregation Reyim to other settings should
take the personal agendas of the people in those settings very seriously.

2. STAKEHOLDERS AND THE SCHOOL’S EDUCATIONAL STRATEGY

The school’s educational strategy grew along with the congregation. The congregation has
always been led by Rabbi Miller, who came as a student to a group of seventeen families.
When the congregation decided to hire their student rabbi they were also accepting his
educational strategy. The congregation has had only two educational directors, both of
whom have worked as a team with the rabbi and share the commitment to "teaching our
own" The present educational director, Susan Gross, was previously a high school teacher
and teacher of English as a second language; she became a religious school teacher when
her children entered the school in the late 1970s and educational director when her
predecessor left for another position. The education committee is reported to be the most
prestigious of the eighteen or nineteen committees in the congregation. It has ten mem-
bers; new families are brought on each year. It sets school policies, assists in all activities,
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discusses eurriculum and deals with exceptional cases. The educational committee has sup-
ported the sehool’s educational strategy from the beginning and is guided by it in the deci-
sions it makes,

The educational strategy is not so much a topic for debate, articulation or validatiom as it
is a fundamental part of the culture of the school - something which has always been there
and is now taken for granted. It’s part of the package. What is not taken for gramted is tihe
implementation of the strategy. The continuing activities which implement the strategy amdi
the monitoring of progress towards better implementation keep the strategy a livimg part of
the school.

The commitment to the educational strategy does not extend to ahl paremts and childirem.
There are families which are ambivalent and marginal about their Jewishness, and some
classes where children from these families are the majority. The school and congregation
have programs to draw these families in, and the school and congregation commnmumicztte
clear expectations from the beginning. As noted above, "teaching our owmn" contribhuties to
building up the crtical mass of involved families so that they, rather tham the mangimail
ones, set the tone.

3. COMMUNICATIONS / VISION

The school’s distinctive educational strategy is communicated im writing in the 1991/2
school booklet. The director of education writes in her welcoming letter

Our school is based on the commitment to ‘teaching our own.' The involvement
and participation of our parents is the model that guides and encourages our stw-
dents, There are numerous ways in which parents both cam and do joim in the mest
important task ef educating their children.

Parents are urged to become involved in our teacher-tiaiming programme, to help
as administrative assistants, or as parent-aids, to work on the Educatiom Coim-
mittee, or to join the adult edueation programme or the adult Hebrew pregreiming.
Reyim’s tradition has taught us that parental involvement enriches both the fommall
and infermal Jewish experienee of the entire family.

Simillar senfiments are expressed in the letter of the ehair of the school commitiee. The
inclusion of adult edueation within the responsibilities of the education eommitiee and in
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the school booklet also communicates the vision of the school as a setting for adults as
well as children.

Reyim’s educational vision is also communicated each year when the education director
and rabbi meet with new parents. The orientation session explains the philosophy of the
school: education is not just something that takes place in the school but also in the con-
gregation and the home. The ways in which those links may be made are presenmted.
Participation in various school activities is described and parenmts are invited to become
involved in the teacher traiming program. If individuals are unable to commit themselves
to the program, they are encouraged to help as volunteers and to move into the teacher
training program when they have the time.

As well, the education committee periodically publicizes the teacher training program and
encourages particular individuals. Individuals with particular talents, for example in Israeli
dancing or art, are personally called and asked to volunteer.

The vision of a community of teachers as well as learners is also communicated through
the way that older students are incorporated into the educational strategy. Among the Bar-
Bat Mitzvah tutors, teenagers outnumber parents. Students approaching Bar-Bat Mitzvah
know that the school encourages them to use the skills they have learned as tutors in the
school. Many students two or three years past Bar-Bat Mitzvah enter the teacher training
program. The vision of older student becoming involved with the education of younger
ones is dramatized through the "I’dor va dor" ritual. During the Shavuot service "Grade
Nine students call the Junior Kindergarten students to the bimah to honor them and to
formally welcome them to the study of Judaica and Hebrew." (school booklet).

4. EMOTIONAL TONE

Intensive research would be required to adequately understand how good it feels to be at
Congregation Reyim and in what ways learning is enjoyed. The following anecdotal com-
ments from my Sunday morning visit are suggestive: Coffee and cake were laid out in the
large teachers’ lounge before class. Teachers were sitting at tables talking. The director of
education spoke with teachers as they came in. The atmosphere was active, but friendly
and unhurried. The school day began with "O, Canada” and “Hatikvah” and announce-
ments on the P.A.

The announcements included a mention that I was visiting and asked that I be welcomed.
As T was walking through the halls, a child eame over and said, "Welcome to our school.”
I was told te go into whatever classes I liked and visited five of the eighteen classes and
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B. "Teaching our own" with paraprofessional parents is also connected to flexibility in
teaching assignments. Particularly in grades 7%, where the morming is normally divided,
teachers may teach on a part time basis. This accommodates those paremts who do not
make a commitment to teach every week by allowing them to teach, for example, an eight
week unit for one hour a week.

C. The link between religious participation and school is very strong. The importance of
prayer came up again and again in the discussion with the rabbi and educatiomal director.
There were certainly other things of importance to the congregation and the school, but in
a fundamental way, the ability to share in common rituals is central to the system. The
rituals of Jewish worship link the identity of the members to other Jews in time and space.
Regullar attendance at services is not required, but much is done to encourage it. Fridiay
evening services are held for young families on an average of twice 2 month. About sixty
people will come to a regular Friday night service. About thirty will come on those Satur-
day mornings on which there is no Bar-Bat Mitzvah. The school self-consciously prometes
"service literacy,"” familiarity and comfort in services. Each class and youth group con-
ducts a service during the year. The Hebrew program is oriented towards knowledge of
prayers. Tefillah takes place in school. The rabbi works in the school, and the educatiomal
director goes to services and is often on the bimah.

The philosophy of "we teach our own"™ is connected to the importance of ritual in the con~
gregation and the school. Parents who teach are not just role models of pareats who know
about Jewish things and talk about them. They are also role models of parents who kmow
prayers and go to services.

CURRICULUM AND INSTRUCTIONAL ISSUES

1, CIURRICUILRY IDEFIRNITORN

The school booklet contains a curriculum outline for Judaie Studies from jumior
kindergarten through Kallah, and Hebrew levels from primary through kitah vav. The
educational director provided me with mimeographed curricula for each grade. These cur-
riculum documents, however, do not define the curriculum; they are only one element of
it. Moreover, as new curriculum materials become available and the edueational eem-
mittee reviews what happens in the sehool, the writien eurriculum is modified, either in
writing or with the understanding that the modifications will be incorporated into written
revisions.
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The educational director and rabbi spoke of curriculum in a broad way.

First, they included the synagogue experiences as part of the curriculum. Neither the
mid-morning tefillah described above nor the involvement of school classes in shabbat ser-
vices are listed in the curriculum outline, yet both are spoken of as important parts of the
school’s instructional strategy. The educational director commented that the curriculum
which the Reform movement has recently published is consistent with the importamce
given to learning Hebrew prayer in the school. Each year, each class and youth group
leads a service. Six to eight weeks will be spent preparing for the service.

Second, the educational director and rabbi consider those Sunday moming activities which
create a Jewish atmosphere and encourage socializing to have full status as parts of the
curriculum. Rabbi Miller said,

We consider the social statements to be part of the curriculum. Kids may come into
the class announcing a youth group meeting coming up; someone may come in
announcing a bake sale for tzedakah. That’s fine, we consider that to be part of the
curriculum. Number one because it influences values. Number two just getting
Jewish kids together to shmooz with each other and enjoy each others’ company is
an important component of our school and who we are in the town.

The educational director further explained the interaction between different aspects of the
school,

Our grade 7, 8 and 9 student teachers are not always needed the full moming.
They may have the middle of the morning off and they’ll have a youth group meet-
ing. All of the sudden, the school beeomes something that’s central to their Jewish
identity, it becomes a youth group morning, a fund-raiser, a sisterhood activity ...
We create our Jewish world. The aura is very, very special; you can’t walk into
the building without feeling it.

Third, Bar-Bat Mitzvah preparation (20 - 25 per year) is a separate area of instruction,
involving Bar-Bat Mitzvah tuters (whe are members of the eongregation, often teenagers),
the educational director and the rabbi.
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Fourth, the school booklet lists "additional educational programmer® discussion groups
and adult Hebrew classes, preschool, teacher training, family education and a lendime
library.

2. LEARNING OF CONTENT

Content learning takes places partly in the classroom, following the primted curriculwm.
All the classes observed were focused on content of some kind. There is homework. One
of the classes I observed consisted of reports of individual projects. There are report
cards. Members of the Kallah class must pass a three page exam (Hebrew temms, fill in the
blanks, short answers and an essay). Students also participate in volumtary learmimg
activities which supplement what the school does - the Rikudiyah, Zimriyah (both
sponsored by the City Board of Jewish Education), Bible contest (spomsored by the
Canadian Zionist Federation) and Israel quiz (sponsored by the Reform movement). While
the formal curriculum covers the standard elements of Jewish education, there is a “till™
towards instruction in synagogue skills and knowledge of religious topics.

Because the curriculum is broadly conceived, formal lessons in the classroom are not the
only way in which content is learned. Continuous involvement and panticipatiom in
synagogue sponsored activities are given a high priority. The educational director com-
mented,

Our classes run services. The kids come up on the bimah and chant from Torah on
a regular basis. They are not strangers because it has become more tham a subject;
1t’s part of who they are. There are some things that suffer because of it. On the
other hand, if it were only school, if Hebrew were only like Fremch, we'd lose
something because it wouldn’t be important for them. The importamce grows as
they become involved in the process. We have a wonderful retentiom rate of kids
who do not leave us after Bar-Bat Mitzvah and bat mitzvah.

3. TEACHING STYLES AND BACKGROUND

The staffing of Congregation Reyim by parents and older students is the school’s distime-
tive characteristic. The eighteen classes of 20 to 22 students are well staffed. Most elasses
have more than one teacher. Student aides and volunteers are frequently preseat. The
training and supervision of teachers will be eovered below in the section on "supervision
issweos.” Only the implieations for classroom experience will be noted here. The obsetva-
tions reeorded above on "emotional fone" are consistent with the rabbi and edueational
director”’s summary comment on teaching style - it is "relaxed," Teaehers are encouraging,
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but are self-comscious about not making the learning of content the exclusive, or even the
most impertant, goal of their work.

I weuld alse add that the teaching style is eooperative, There is usually a team in the
classroom. In grades 7 through 9, the students have multiple teachers. The morning is
divided inte an hour of Hebrew and two one hour lessons; in each hour the class may have
a different teacher.

Reyim teachers have all been trained by the rabbi and edueation director, who continue as
their supervisors. The everlapping of statuses as parents, eongregational members, mem-
bers of a teaching team and graduates of a eommon teacher training program contributes
towards a teaching style whieh reflects identifieation with an organizational culture rather
than a technical

division of labor.

4. AFFECTIVE EDUCATION

The eurrleulumn doeuments deseribe eontent, but the edueational director and rabbi spoke
mueh abeut the integration of feelings and behavier with knowledge. There is a
self-eonseiousmess about role modeling, ereating the proper atmosphere, learning in order
te do and to feel like deing. Linking the school to participation in the synagogue has an
affective dimension. The ehildren have their transitions in the school marked by
synagogue events junior kindergarten and grade one students are welcomed in September;
the grade nines and the junior kindergarten partieipate in the 1’dor va dor service; the Kal-
lah graduation is a ereative serviee. Eaeh elass (from grade four up) and each youth group
runs a serviee. The Friday night family serviees are not formally school sponsored, but are
part of the congregation’s “package."

Other"affective” programs— retreats, tzedakah, trips and zimriyah-—are also present. The
intentional use of the sehool setting to promete soeial aetivities falls into the category of

affective eduecation, as does the dinner that the rabbi hests at his house for the Kallah
class.

5. FAMILY/PARENT EDUCATION

PARENT EDUCATION. Twe levels of adult Hebrew, with about fifteen students, are
taught at the same time as the rest of the scheel meets. The teachers of these classes are
also parents. Sunday morning diseusslon greups sponsored by the edueation committee are

I3
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periodically held. The director of education leads a Judaica study group om Wednesday
nights.

FAMILY EDUCATION. There are family services on Friday nights about twice a momitih.
The rabbi leads prayers with his guitar, tells stories and invites kids to come up and act
them out. Every grade is invited to a specific Shabbat moming service. From grade four
up each grade runs the service. A few special programs are held in other grades. Grade 1
has shabbat afternoon and havdalah around Tu B’Shevat, with paremts, run by the educa-
tional director. In grade 7 the first five weeks of school are a family Bar-Bat Mitzvalh
program, with students and parents attending together. Grade 8 contaims a four week
family program on parents” and children’s views of what makes a Jewish home. Im grade
110 parents are in the classroom for the session on mixed marriage.

SUPERVISION ISSUES

I, INSERVICE EDUCATION

In 1991/2, about half a dozen adults joimed the teacher training progtamm. Studemts im
grades 9 and 10 are given the epportunity to be join the teacher training progieim and be
teaching assistants, In 1991/2 about 10 students joined. Not everyone who begins the
teaching training program completes it, but most do.

The teacher training program is held on Sunday mornings. Teacher training studemts meet
together for an hour. The edueational direeter, rabbi or sometimes a guest (usually a
parent who is a teacher, prineipal or edueational speeialist) will present a topie. The eut~
line of weekly topies is attached as Appendix A.

For the other twe hours, eaeh teaeher in training goes inte a grade, where they will spend
either the full year or half a year (they may switeh in the middle if they want). Trainees
meve from observing te teaching paris of lessens to teaching full segments of lessoms
under the guidanes of the elassroom teacher. Where pessible, the educational director or
abbi will ebserve their teashing.

At the end of the year, these in the teacher training program are given a form which asks
them their feslings abeut the program, what sessions have been best, which enes they
weuld like to see changed. This feedbaek is used for planning of the next year's program:.
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They are asked which grade level they see themselves most comfortable with and which
content they prefer to teach.

Their teaching assignment is discussed at a conference with the educational director. In
most cases, the new teachers are placed as "associate™ teachers rather than main teachers.

The morning on which I observed was near the end of the year. The teacher training class
that morning was led by the rabbi. The class began with five students; three more arrived
soon. It was camposed of teenaged boys, teenaged girls, adult women and adult men - two
of each. The class began with role playing: "It is June, you two are co-teachers planning
your first day in class." After about six minutes, a discussion, led by the rabbi, of what to
do when planning the first day. Then more role playing: "This is September, the first day
of class. We are the class. Start the class." The rabbi role played a student who first thing
asks to go to the bathroom. After this short role playing, the rabbi led a discussion by rats-
ing questions: "What do you do before you get into class? What do you do on the day of,
before students arrive? When the students come in, what impression do you want them to
have of you? How do you keep the administrivia of the beginning of the year from getting
in the way of teaching?"

The school also holds professional development sessions through the year and discusses
teaching issues at staff meetings.

2. SUPERVISION

Since the financial rewards of teaching are minimal, the primary rewards are personal
satisfaction and social approval. These rewards effect the supervisor / teacher relationship.
The goal of supervision is to have everyone in a place where they can creatively use their
talents. If someone is not working well as a teacher, personal satisfaction and positive
feedback will be low. 1t is alse signifieant that teachers are members of the congregation.
This means, I was told, that they can’t be fired. If a class is not working and the support
provided doesn’t help, the teacher will be encouraged to move. Sometimes the teacher will
work better with a different age level or be encouraged to volunteer at the school in
another capacity. Sometimes the class is one which goes through several teachers or
grades before they find a teacher that reaches them, Some classes and grades present more
problems than others. Since most classes are team taught and volunteers and aids are part
of the instructional strategy, a variety of interventions are passible.

-5
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3, DIRECTOR OF EDUCATION’S / RABBT’S ROLE

The educational director is responsible for hiring and assigning teachers. She is also
responsible for general administration and implementation of educatiomzl policy. She gets
to know particular classes as they move up through the grades and uses a variety of inter-
ventions with problematic classes. She described one class which had been challenging,
which "gave our teachers a run for their money for about three years.” Differemt panentis
were brought in, and finally, they got the right combination of teachers who helped them
focus on a tzedakah project which bonded them together, making them feel wery good
about what they were doing in school.

The educational director and rabbi are both teachers of teachers. They share the teacher
training program, observe classrooms, give seminars during staff meetings and "are there
when the teachers need us.” Both see accessibility and the presemce of the rabbi as somme-
one who knows the children and is involved in the school as important.

4, OTHER COMMENTS

Neither the director of education nor the rabbi have formal traiming in teacher trafimirg.
Mrs, Gross has an M.Ed. in history and philosophy of edueation. She worked as a high
school teacher and an English as seeond language teacher before becoming educations
director. Rabbi Miller has only the eourses that were part of his program at HUC and his
camp experience.

SOME CONCLUDING COMMENTS

This concluding seetion situates the training of parents as teachets in the context of other
aspeets of the congregation and raises the question of the long term effeets of Congieger
tion Reyim as eompared to other seheeols.

CONTEXT

While the use of parents as teaehers is the most readily noticed aspeet of this school, iy
aspest does not stand alene. 1t is ene part of the way the schoel werks, and makes semse
only in relationship fe the other paris. Altheugh these other aspects of the schoel have
been already diseussed, this soneluding seetion highlights them. It is imperiant to reeeg-
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nize them, as they effect the transferability of the teacher training program from this set-
ting to others.

1) The relationship of the rabbi to the school. Rabbi Miller teaches, invites students to his
house, makes school classes central to the yearly synagogue schedule, and gets personally
invelved in Bar-Bat Mitzvah. In his relationship to parents whom he would like to recruit
as teachers, he sets an example.

2) The stability of the educational strategy, The school’s educational strategy was intro-
duced by the congregation’s one and only rabbi almost twenty years ago. The present and
past educational directors subscribe to this strategy. It is part of the culture of the school,
a shared understanding taken simply as “the way we do things." Building this orientation
towards Jewish education as a change introduced into other seftings would raise challenges
not faced at Reyim,

3) The size and isolation of the congregation. Reyim is still small enough so that it doesn’t
feel like a bureaucracy. A similar program might work in a larger congregation in a
largely Jewish neighborhood, but it wouldn’t feel quite the same as at Reyim. It would not
necessarily be worse or better, but it would definitely be different.

4) The financial dimension. “Teaching our own" at paraprofessional pay makes it possible
to have a team in the classroom and to still keep dues lower than they would otherwise be.
Financial considerations may be different at other eongregations depending on the level of
affluence and family life-styles.

LONG TERM EFFECTS

Can an educational strategy like the one followed at Reyim have the long term effects that
proponents of Jewish school reform hope for?

Despite their pride in what they have done, no one at Congregation Reyim expects their
educational strategy to be the solution to the problem of Jewish continuity in North
America. The identities shaped at Congregation Reyim are also shaped by public schools,
peer groups and the mass media. Moreover, Reyim still has its share of marginal and
ambivalent families who resist the commitments the congregation promotes. Some join the
congregation and enroll their children in sehool only to please their own parents. The
children in the school all have non-Jewish friends, Older students inter date. When they
leave home for university, their ties to the congregational community will weaken. The
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friends they make on campus, their adult value commitments, their romantic involve-
ments, and their marital choices are all uncertain.

It is possible, though, that what is done at Reyim may shed some light on broader issues
raised in the discussion of Jewish continuity. It is now becoming common for writers on
Jewish continuity to note that neither the Holocaust nor Israel have the same emotional
impact on commitment to Jewish identity that they did a generation ago. Yet identification
with Jewish suffering and a reborn nation-state are still used to mobilize adolescents and
young adults because (it is said) they don’t know anything else about being Jewish, The
students who go through Congregation Reyim may come out knowing something else.
They will have seen their parents, or parents of classmates, take responsibility for making
a synagogue school work. They may carry with them after they leave the knowledge of
what it feels like to be part of a community that uses ritual and study to gain access to a
rich intellectual and emotional tradition.

November 10, 1992
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Cover Sheet

Best Practice in the Supplementary School
(For Individual Schools)

REPORT BY: Michael Zeldin

Date May. 1992

Name of the School "Congregation Beth Tzedek"

Denominational Affiliation Reform

Approximate Number of Students 400
From ages S to 17
Number of Teachers: 20 (plus 20 co-teachers)
Students attend 4-4.5 hours per week;(2 days per week})

Approximate annual budget (if available) $230.000 (some
programs have separate budgets in addition to this

What particular emphases of this school are worth noting:
Educational activities outside of school (e.g. The Show)
School-congregation relationships
Professional leadership
Madrichim (post Bar Mitzvah aides)

Hebrew Center (curriculum enrichment)
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Council for Initiatives in Jewish Educatiom

Best Practices Project

"Congregation Beth Tzedek™

Overview

In this report Michael Zeldin describes "Congregation Beth Tzedek," a Reformm congregar
tion 1n a large West Coast city. Beth Tzedek is characterized by its ability to create a semse
of community through a variety of imaginative educational experiences. The professionsal
stafif and lay leadership of Congregation Beth Tzedek have created a vibrant commmumity
despite the geographic challenges of suburban life in Southern Califormia.

The goal of the religious school can be captured in one word: Continuity. The educatiomail
programs are all designed to instill within students and adults a commitment to the com-
tinuity of the Jewish people. Since the congregation is the most tangible representation of
the abstraet idea of “the Jewish people,” commitment to the temple serves as a bridge to
larger commitments, The loving atmosphere thus contributes to the educationall enterpiise:
Students and their families become committed to the Jewish people by first becoming
attached to the congregation.

Much of the suecess of the school is attributed to efforts of its longtime primeipal. The
principal is a eentral focus for the school’s activities and an adveeate for the sehool and
fior education in general within the eongregation. She has been particularly sueeessfull im
her efforts to link school life with congregational life. When the leaders of the synagegue
talk; it is diffieult to diseern the boundaries between the eongregation and the seheel, if,
indeed, there are any,

Beth Tzedek is an example of how a synagogue eemmitied to edueation werking with a
strong and energetie edueational leader ean build an invelving and dynamie sehool with a
hest of programs designed to address the needs of eontemperary fews.

€sngregation Beth Tzedek



Council for Initiatives in Jewish Education

Best Practices Project

"Congregation Beth Tzedek"™
Michael Zeldin

INTRODUCTION

Seventeen-year-old Becky B. bounees out of her classroom door like a kid bursting into a
candy store. She bubbles with enthusiasm as she descends the stairs and enters the
courtyard of the school building. She is eager to talk about how much the temple means to
her; she says that the temple is her second home. She is an alumna of many of its educa-
tional programs, and she now co-teaches a first grade class because "she wants these kids
to have the same exciting experiences I did growing up."”

Cindy and Wayne S. are co-chairs of the religious school committee. They sit quietly at a
picnic table in the courtyard discussing how they became involved with the religious
school. Like so many other adults, they remember their own religious school experience
as something worth forgetting. Here, though, they find that parents don’t force their
children to come; "kids make the parents come." Now, they are happy to play a role in
supporting the temple, its programs, and its staff because they believe that the religious
school makes Judaism a joyous experience for everyone who is involved with it.

Debbie teaches at the temple almost every day of the week. This is her first year teaching
after a 3-year hiatus while her family was living in New York. She was thrilled when she
had the chance to move back to town so she could once again teach at the temple. It is
such a warm, loving place, she explains, that she missed the family feeling she gets there
and which, she hopes, she in tum gives to her students.

Becky, Wayne and Cindy, and Debbie are a few of the many people whose lives have
been touched by the magic of Congregation Beth Tzedek in a large California community.
The city is a sprawling metropolis with a Jewish pepulation of 75,000. The temple is
located downtown, on the same site on which it has been located for over 100 years.
Most Jewish families no longer live nearby; they live scattered up the coast and inland
through the newer suburban valleys that stretch out into the California desert. A Northern
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suburban branch sehool offers easier access to the temple’s school on weekday aftemoons,
but on Swndays, parents shlep their children downtown so they can be part of the Beth
Tzedek experience.

MORE THAN A SYNAGOGUE, A COMMUNITY

The professional staff and lay leadership of Congregation Beth Tzedek hawe created a
vibrant community despite the geographic challenges of suburban [ife in Southerm
California. Senior Rabbi M.S. has served the congregation for close to 20 years. Assistamt
Rabbi L.C. has family roots in the city that go back more than a generatiom and is raisimg
her own young children in the congregation. Educational Director H.S. has beem part of
the Beth Tzedek community for more than a quarter-century. And Congregatiomal Presi-
dent B. B. is a life-long member of Beth Tzedek; her children and gramdchildrem have
grown up in its schools.

The stability and semse of family created by the congregation’s leadership pervade the
school: Every weekday afternoon and Sunday morning, Educatiomzl Director H.S. wel-
comes children as they get out of their cars. She greets parents as well and frequemntly asks
abbout their families and, in particular, their older children. With a smile and a few kimd
words, she makes them feel part of a community. She also hamdles mamy potemiial
problems casually so they don’t become major issues.

For Cindy and Wayne, the school committee chairs, communication is what makes this
“femple family" work so well. The temple staff is responsive to what paresits have to say,
they explain, As an example, they cite a recent meeting which addressed a problem mamy
parents expressed: The temple had not offered programs for teemagers sinee the high
school youth group became dormant several years ago. The meeting brought together the
rabbis, the educational director, the sehool committee chairs, and a group of interested
parents. Together, they developed a plan of action, which the staff them implenented.
Cindy explains that this is typical of how the temple works: Paremts have am idea, they
approach the rabbis and edueational direetor, and they respond. The result is an eduea-
tional program with a diverse series of options.

Fer Debbie, the loving atmesphere that makes the temple s speeial starls wikh the rabbi
and edueational director. Their warmth sets the tene for the entire eongresation. H.’s
efffusive persenality, and the hugs and kisses whieh she fregly dispenses, have earped hex
the appellation “Eema." She is always ready te held a hand, put am amm arownd a
shouldsr, dry a tear, of share g triumph with a smile of enecouragement and pride.
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Teachers and students alike know that to be in H.’s presence---or in the presence of any of
the staff members who have "caught the love bug” from her- is to be safe and secure.
Debbie smiles, laughs, hugs and kisses students in class and when they pass her in the
courtyard, She wants her students to feel as comfortable and appreciated at temple as she
does.

THE SCHOOL

Beth Tzedek is more than a place where children come to feel good about themselves; it is
also a place where they come to learn about being Jewish. The goal of the religious school
can be captured 1n one word: Continuity. The educational programs are all designed to
mnstill within students and adults a commitment to the continuity of the Jewish people.
Since the congregation is the most tangible representation of the abstract idea of "the
Jewish people,” commitment to the temple serves as a bridge to larger commitments. The
loving atmosphere thus contributes to the educational enterprise: Students and their

families become committed to the Jewish people by first becoming attached to the com-
gregation.

The school’s curriculum addresses the school’s goals in many direct and indirect ways. A
mural outlining the curriculum adorns one wall of the courtyard. It was painted several
years ago by students as part of a school-wide project. The mural depicts the continuity of
the Jewish people from the time of Abraham in Ur until today in the United States. Stu-
dents who take the time to stop and admire the mural do not miss its message: It is their
responsibility to insure the Jewish people’s continuity into the future.

In addition to Jewish history, students learn about Jewish holidays and values, for these,
too, are paths to Jewish eommitment. In all these content areas, though, the school has
made a choice: Amassing large amounts of knowledge is not as important a goal as
developing a commitment to Judaism and a thirst for knowing more. The hope is that
when students are elder and mere able to understand the deeper philosephical prineiples of

Judaism, their experienees as children and the eemmitment they have developed will lead
them to a desire to study mere.

Outside the ¢lassroom, students learn abeut Judaism in more informal ways. They
celebrate Shabbat at eamp orf at 4 Shabbat dinner at temple. They work several Sundays at
a local shelfer for the homeless as part of their Bar or Bat Mitzvah preparation. They leamn

tzedakah by bringing used elothing, teys, of ehildren’s books as the price of admission to
temple activities.
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Beth Tzedek”S OTHER CURRICULUM

Part of what makes Beth Tzedek such a special place for children and their families is its
veritable alphabet soup of educational programs that take place outside of school. There is
a program to meet every family’s needs and interests. The temple has its own pireschool
and day school (which will not be described here), an infant and toddler program, a
religious and Hebrew school, a performing troupe, a postBar and Bat Mitzvah Hebrew
program, a young-adult volunteer program, and a summer day camp for 2~ to 5-year-olds.
In past years, the temple has also had its own summer sleep-away camp. Because of the
family atmosphere and shared commitments of the temple, there are few conflicts betweem
the various programs. Even the day school is an integral part of congregational life om a
par with other programs, neither overshadowing them nor being overshadowed. Since the
day school became financially self-sufficient, it no longer competes for resounces with
other programs, and day school children participate in the out-of-class educational
programs alongside their religious school and Hebrew school counterparts..

The shining star among these programs is the annual Show. Each year, students from 8 to
16 volunteer to spend Sunday afternoons preparing a musical variety show based om a
Jewish theme. C.F., a dynamic and gifted composer and direetor, writes each year's
production under the guidance of the Educational Director. C. them teaches students the
Jewish content on which the show is based, and lovingly guides them as they prepare to
sing, dance and act, Recent shows have focused on immigration to Ameriea (featured in
Shofiar magazine and performed on stage througheut California, evem at Disneyland),
Jewish heroes (inecluding a home-made roek video featuring mere tham 100 student per-
formers), and the Book of Esther.

Last year’s produetion, “The Rele Medel," was set in a drama elass. As the show opens,
students in the class are dividing inte groups te prepare skits about Jewish herees. One
member of the class eomes late and is not aceepted into any of the groups. He watehes as
one group presents the life of Theodore Herzl and anether the heroism of Hannah Senesh.
As he is worrying about what hero he will seleet, he deses off and dreams of a magical
history book whieh brings te life the prophets and sages, the warriers and peets of our
people. When he awakes, he realizes that the people whe werk with the elderly., the dis-
abled, and the homeless are the real herees of the werd. The shew ends as he—and hig
fellow students— realize that "maybe someday 1I'll be ene of these quiet heroes." The
audience sat in stunned silenee as the stery unfelded. Adults in the audience realized how

much ehildren in the shew had learned . . . net just abeut theater, but abeut Jewish Ristery
and Jewish values.

The Show is typical of the extra-eurrieular programming that makes Beth Tzedek se sue-
cessful and so loved by ehildren and parents. Children spend many exira hours at temple.
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The atmosphere of the school is quite informal. Children engage in serious learming, using
materials from national Jewish publishing houses, but the feeling one gets is that the
classrooms are more like club houses than school rooms. Children are relaxed, but attem-
tive; casual, but not blase. It 1s rare for students to be sent to the office for misbehaving;
they are too involved in activities to have time to act out.

The Hebrew program, in particular, has a relaxed atmosphere. As part of their program,,
students often go to the Hebrew Center where a cornucopia of independent learning
materials for enrichment, remediation and review awaits them. Materials in the Hebrew
Center have been designed by its professional staff and by older students, under the
guidance of Educational Director. Ten self-paced units form the core of the Hebrew
center. Each unit focuses on a different theme and helps students learn vocabulary, gram
mar and reading skills based on that theme. Activities in each unit include reading, writ-
ing, listening, vocabulary development and enrichment. Students are free to select their
own activities in each area. The Hebrew Center thus fosters a sense of independence and
freedom that counteracts the feelings of boredom and resentment that students in other
schools often feel.

The enrichment activities, in particular, add excitement to the process of leaming. Stu-
dents can choose to make a videotape, write a story, play vocabulary games, work om
computer programs, or prepare a puppet show. As part of each unit, teachers also have
access to videotapes, games and other media that make whole-class presentations as
involving and motivating as the independent work. For example, one videotape is
designed to reinforce reading skills related to final letters. Prepared by post-Bar/Bat
Mitzvah students, the videotape includes segments in which Bert and Emie of Sesame
Street explain to one another how to read final letters, and a rock song, complete wi
electric guitar, which introduces and explains the various final letters in the Hebrew
alphabet. Children find all of these materials highly motivational because they "speak the
language of children” and feature older students who serve as models of young people
who know and care about Hebrew,

Parents are drawn into the learning process, too. The school often sends home Hebrew
homework packets. As the School Committee Chair explains, the packets, "help paremts
learn while helping them help their children learn.” Parents are also encouraged to help
out with the many special projects and programs im the school, using their skills as cooks,
seamstresses, carpenters or anything else, Even the many intermarried couples find them-
selves drawn into temple life, he explains, because their children are so involved in its
educational programs.
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They make close friends. They feel they are part of "something larger than themselves,"

They feel good about themselves and their accomplishments. And they leamm about
Judaism in the process.

The longest-running program is Madrichim, a program conceived by the educational
director more than twenty years ago, and which she still teaches herself. Many years ago,
before she became Educational Director, H. realized that the only way to keep teenagers
involved in temple life was to make them feel important and to assigm them to leadership
roles. So she volunteered to begin a class for Hebrew school graduates, which she called
"Madrichim.” The teenagers were to be assigned specific responsibilities in the school:
They were to make presentations to younger students, to teach them occasional Hebrew
lessons, and, as a culmination to the year, to be "counselors” at "Hebrew Camp," a
weekend conclave for students in the Hebrew school. In order for them to be effective as
leaders, the teenagers were to practice oral Hebrew and learm leadership skills in biweekly
classes. The goal set before them was to make Hebrew come alive for younger students.
As a result, Hebrew came alive for them, too. After several years of success, H. expanded
Madrichim, and now there are "Mad 1" and "Mad 2", programs that bridge the gap
between Hebrew School graduation and Confirmation for a "select group” of students (any
students that apply, and each year more than 75% of those eligible do).

Another highly successful program brings young families into the Beth Tzedek community
by offering what their extended families no longer offer: on-going support and advice
about childrearing. Most young Jewish families in San Diego are transplants from
elsewhere; "Bubby" may live a two-hour-drive north in Los Angeles or a 3- to 5-hour
flight to the east. She is no longer near enough to give the young parents advice. This bee-
omes a "surrogate extended family™ for young moms and dads as they assume their new
roles as parents and heads of Jewish families. The ties that they forge with one another
and with the temple remain strong as their children grow.

Many young people from the city go away to college, but then come back home to start
their careers, Some of them become teachers in the religious or Hebrew school, but most
cannot take time out of their careers to teach all year long. But many do come to Beth
Tzedek a few Sundays each year as part of V.I.P.s (Volunteers in Programming). They
help out by preparing and conducting occasional school-wide programs, and by playing
the roles of characters from Jewish history in classes. Through V.I.P.s they remain con-
nected to the Jewish community during the years when many of their peers stray from
their Jewishness.

Another temple project, Camp Beth Tzedek, ran for several years in a rented facility out-
side the city. It provided day school and religious school students a chance to experience a
Jewish environment filled with summertime fun. The camp utilized the best techniques of
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Jewish educational camping (including twice-daily educational programs utilizing
experiential Jearning), an atmosphere suffused with Jewish rhythms (including daily tefilah
and full Shabbat experiences), and a Hebrew-language environment (particularly in the
dining hall). Supervised by H.S. and led by local college students, Camp Beth Tzedek
provided both education and inspiration to its staff and campers.

Becky B., the seventeen-year-old co-teacher, is an alumna of most of these programs. She
went to pre-school, religious school, Hebrew school, and Confirmation. She participated
in Madrichim and spent several summers at Camp Beth Tzedek. And she starred as
Haman in a recent Show production. She talks about how the Jewish friendis she made
over the years growing up at Beth Tzedek are still among her closest friends. Her social
group from temple has remained close even though they attend high schools far away from
one another. Her fondest memories of growing up are memories of going to camp with
her temple friends. She doesn™ plan on staying in the city for college. But she is sure that
when she goes away she will seek out Jewish activities and Jewish friemds.

A Dynamic Educational Leader

When asked what made the experiences at Beth Tzedek so wonderful, Becky did not
hesitate in crediting "Eema," H.S., H. has been part of the professiomal staff at Beth
Tzedek since she and her husband moved fo California. She was looking for a way to
share some the excitement she felt growing up in a Conservative, Zionist family in
Detroit, and she landed a job teaching Hebrew at the local Reform temple. She taught
Hebrew for a few years under creative educational directors who encouraged her to use
her talents to make her classrooms as lively and stimulating as possible. When the con-
gregation was looking for a new educational director a few years later, its leaders turned

to her. She agreed to become the educational director, and has been in that position ever
since.

H. is a tireless leader, who reeognizes and encourages the talent of otheis. She is com-
stantly on the lookout for people with a lspecial spark™ to share with the temple and its
children. Over the years she has encouraged many talented yeung people to become part
of her "team." Some of them have gone on to other leadership positions in Jewish educa-
tion, but many are still part of the Beth Tzedek family. H. has inspired her staff to care
deeply about the schoel, the ehildren and their aetivities. For example, when H. hired a
new school seeretary several years ago, she brought her to CAJE. She wanted her to be
more than an offiee manager; she wanted her to feel pari of the sechool and to understand
the excitement of & dynamie Jewish program.
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Much of H.’s success is due to her efforts to link school life with congregational life. In
this she is joined by the Rabbis, synagogue President and School Board Chairs. When any
of these leaders talk, it is difficult to discern the boundaries between the congregation and
the school, if, indeed, there are any. H. attends every meeting of the congregation’s board
of directors and finance committee. She feels that she needs to stay involved in all of the
congregation’s programs and all of its deliberations. By knowing the “big picture” in the
congregation, particularly its financial condition, she has become an able and credible
advocate for Jewish education. When she presents a budget for the congregation’s educa-
tional programs, lay leaders know that she understands and appreciates the other strains
and stresses on the congregational "system."

EDUCATION: THE CENTERPIECE OF CONGREGATIONAL LIFE

In return, the congregation places education at the core of its program. The centerfold of

the High Holy Day issue of the congregation’s bulletin describes the year’s educational
programs. Monthly, the bulletin lists educational programs and financial contributions
members have made to support those programs. Temple events are often held for the
benefit of one or another of the educational programs. The current president of the con-
gregation, attends all of the events connected with the school-—from Show productions to
the annual Children’s Festival and concert. At every opportunity, she publicly praises the
school and the parents and grandparents who bring their youngsters to events at the
temple. At this years Children’s Festival (a day filled with arts and crafts activities, an arts
display of work done by religious school children, and a concert featuring children’s com-
poser and performer Craig Taubman) she greeted the concert audience saying, "It’s so
great to see so many kids who brought their parents and grandparents.”

Each of these actions has great symbolic value, They remind congregants and visitors that
Jewish education lies at the heart of congregational life. By reaffirming the centrality of
Jewish education, the congregational leaders set the stage for congregational actions which
translate symbolism into action. For several years, the school has been operating on two
sites. In order to help students get to school on time, the temple provides transportation
(including taxis) to pick students up at their public and private schools and ferry them to
religious school.

No form of support is more concrete than the decision to erect a new school building. The
temple has recently bought property for a future relocation. Its location will make it espe-
dwlly accessible to young families. In addition, it is in an area that is less congested on
weekday afternoons than the current downtown site, which will make driving to Hebrew
school easier for most families. The congregation has decided that when construction
begins, the first building erected will be the school building. This is a most powerful reaf-
firmation of the importance of education in the life of the temple.

Congregation Beth Tzedek



The symbiotic relationship between school and synagogue was expressed by an event held
a few years ago: a confirmation reunion. Congregation Beth Tzedek ts more tham a
century old, and living confirmands range in age from 15 to 85. The school located as
many former confirmands as possible and brought them together for a weekend at the
temple, including Shabbat services and a family picnic. A video made for the event sought
to draw its viewers back to temple life and to Jewish life. Im addition to messages from the
rabbis and educational director, the highlights of the video were the reminiscences of com-
firmands from as far back as 1915. They all shared one common theme: how much grow-
ing up at Beth Tzedek and going to its schools meant to them . . . and how they still feel
that Judaism is an important part of their lives.

Becky B., the first grade co-teacher, was not at the last confirmation reunion; she had still
not been confirmed. But,no doubt when the next reuniom is held, she will come back to
the city from wherever she is. She will come to see old friends, to renew her conmectiom
to Congregation Beth Tzedek, and to reaffirm her commitment to Judaism and the Fewish
people. When she comes, she will be one of many people whose lives have been enriched
by their years in Beth Tzedek’s educational programs. What will she find then at Com-
gregation Beth Tzedek? No one can say for sure. But given continued hard work and
creativity by the temple’s leadership, continued support from the congregation, and com-
tinued commitment to Jewish learning in a loving environment, she may find that the
temple has built on its past successes. She may find new programs that no one today has
even imagined. She may find children happily engaged in Jewish learning, and youmg
parents coming to temple fo find ways to maintain the Jewishness of their familtes. Im
short, she may find that Congregation Beth Tzedek has met its goal, helping to insure
Jewish continuity.

Temple Isaih
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Council for Initiatives in Jewish Education

Best Practices Project

"Temple Akiba"

Overview

In this report Joseph Reimer describes "Temple Akiba,"a Reform congregation in the sub-
urbs of a large East Coast city. Professor Reimer’s report is based on a long-term
research project studying two successful congregational schools and therefore is enriched
by a considerable amount of detail and firsthand experience in the school.

This report describes the success that a supplementary school committed to serious learn-
ing of subject matter can have in introducing and maintaining a demanding curriculum, in
this case in the area of classical Hebrew.

Although the report focuses on the Hebrew curriculum developed by the Melton Research
Center, the issues raised by Professor Reimer here are applicable to any serious cur-
riculum projeet in the supplementary school arena. Professor Reimer emphasizes that the
success of the program depends on a number of factors, most of which would be relevant
to other curricular areas as well.

Professor Reimer’s report indicates that, given the proper support and dedication, there is
a possibility for serious pedagogic endeavors in the supplementary school.
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Council for Initiatives in Jewish Educatiom

Best Practices Project

"Temple Akiba"
By Joseph Reimer

INTRODUCTION

The literature on suppllementary education in synagogue schools is replete with examples
of what goes wrong in the process of Jewish education. But it is only recently that resear
chers have begun fo focus their attention on examples of supplementary educatiom that
seem to work, that, in the words of the British psychoanalyst D.W. Winnicott , provide
students with “a good enough" basis for future development as a Jew in Americam cul-
ture(1).

In this essay I draw from the ethnographie researeh I eonducted during two school
years (1989-90, 1990-91) at a large, urban Reform synagogue that I call Temple Akiba(2).
I chose this synagogue and its school for study after eonsulting with well-informed Jewish
professionals in its metropolitan ares and learning that this scheel had the reputation for
providing “an exceptionally good" educational program. | was eurious to learn from elose,
weekly observation what “geed" means in synagegue edueation and how this seheel is
organized to provide that quality education.

While it is beyond the limits of this essay te tell the whele stery of the Temple
Akiba school, 1 will foeus on one aspeet of its edueational program—— the teaching of
Hebrew—to illustrate hew what might be ealled "best practice™ eperates in a synagegue
school. I was drawn to the Hebrew eurrieulum for from previeus reading about synagegue
schools, 1 had eome to believe that teaching Hebrew has become the weakest link in the
curricullar ehain of synagegue edueatien (3). Yet here was a Hebrew program that seemed
to have genuine currisular eohsrenes, a solid eore of teachers, good administrative suppeit
and, most importantly, engaged students whe ever a period of 5 years shewed a progies-
sion in learning how to read and eomprehend Hebrew texts. This seemed a remarkable
educational achievement for 8 eontemporary synagegue sehesl, and I wanted to determing

from close observation how the daily realities of elassreem life matehed the very pesitive
reputation of the program.

1 did net set out to evaluate this program, but o deseribe the synagegue and seheol
in which it is embedded. 1 offer my descriptive materal a8 a possible example of "best
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practice” in a synagogue school, But I do so with a cautionary caveat: if this be best prae-
tice, it is not a panacea for all the dilemmas that surround supplementary Jewish educa-
tion. For as I will show, a close-up view of a "gooed enough” synagogue school reveals a
complex picture in which some strong teaching and solid learning takes place within a
context of a secularized or assimilated Jewish community that remains ambivalent in its
Jewish commitments. Even while evincing support and enthusiasm for the quality of
education that the school provides, many families chose not to take full advantage of the
programs the school offers - including the Hebrew program I am about to describe.

In this essay I will provide: (1) a histerical context for understanding the evolution
of the Hebrew program within the life of this synagogue and its school, (2) a picture of
the educational stafff of the Hebrew program, (3) an in-depth look at teaching and learning
in the Hebrew program, (4) a diseussion of whether the Hebrew program meets its goals,
and (5) why what may be econsidered as an example of "best practice™ still has limited
appeal.

MELTON HEBREW IN A REFORM CONGREGATION

Before coming to know Temple Akiba well, I would not have imagined that this
historic Reform congregation, once famous for its classic and even radical Reform stance,
would adopt a Hebrew curriculum that was developed by the Melton Research Center of
the Jewish Theologieal Seminary, How, I eame to wonder, did this shidduch come about?

Some historical background is helpful here. During the early decades of this century
Temple Akiba prided itself in providing a quality Reform Jewish education for children in
a professionally-run religious school. But until the 1940’s its religious school met only on
Sundays and did not include Hebrew as a major part of the curriculum. As services for
adults were conducted in English, and as classsical Reform Judaism was non-Zionist in
orientation, there was little perceived need for teaching Hebrew to the children. With a
change in rabbinic leadership in the 1940°’s came two significant changes in temple
philosophy that affected the place of Hebrew in the curriculum. First, more traditional
prayers and rituals (including bar mitzvah) were introduced into the liturgy. Second, the
congregation became more supportive of Zionist efforts to establish a homeland in
Palestine and to revive Hebrew as a spoken language. After World War II the temple for
the first time opened a regular Hebrew program for students in the school.

This new Hebrew program, however, was neither mandatory nor fully-integrated
into the religious school. Rather, religious school continued to meet on Sundays, and those
students who wished to leam Hebrew came during the week to the voluntary Hebrew
program. Over the years as more and more families became interested in their children
becoming bar or bat mitzvah, the mid-week Hebrew program grew in popularity. For to
become bar or bat mitzvah one had to know enough Hebrew to participate in the
increasingly Hebraized Shabbat service. Yet participation remained voluntary, and
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families who followed the classical Reform model tended not to send their childrem to
mid-week Hebrew.

In the late 1970’s the current senior rabbi came to Temple Akiba with a serious
imterest in making Jewish education even more central to the mission of the synagogue. He
had doctoral training in classical Judaica and a passion for introducing textual study imtw
the curriculum of both the religious school and adult education. He and the rabbi who
serves as temple educator had as a first priority making the great texts of Judaism more
accessible to their students - both young and old.

When they learned several years later of the availability of the Melton Hebuew
Language Program, it seemed to fit their goals for the mid-week Hebrew program. This is
not a program with a denominational slant, but one that places the learning of Biblical
Hebrew at the forefront of the curricular agenda. The rabbis recognized that they could
not expect their students in a part-time program to learn both modemn spoken Hebirew and
classical Jiterary Hebrew. If a choice had to be made, they agreed with the authors of the
Melton curriculum that synagogue schools should give priority to leaming the skills of
reading and comprehending classical Hebrew texts and leave for later grades learnimg
modem spoken Hebrew(4).

In 1983 an experimental first year Melton Hebrew curriculum was introduced into
tthe beginning level in the mid-week Hebrew program. In subsequent years the next levels
were introduced until there were four years of the eurriculum in place. In 1986 the deei-
sion was made to start the Hebrew program a year earlier at the third grade level, and by
1990 the students completed the four year Melton prograrmm by 6th giade and devoted the
Tth grade to learning a Biblieal text in Hebrew and beginning to learn modem spoken
Hebrew,

ASSEMBLING A STAFF

To put in place a eurrieulum as extensive and demanding as the Melton Hebiew
Language Program requires that the sehee] invest in a faeulty that ean master the theory
and practice of the eurriculum in guestion. We knew that ambitious eurrieular designs ean
easily falter on the sheals of underqualified of resistant teaehers(5).

At Temple Akiba Rabbi Den Mareus, the temple edueator, built ever the eouise of
several years a solid foundatien for assembling his teaching staff. Here are the mest sig-
nificant steps that he initiated.

1. Coordfpeesdin®esizReakizinhdhiidediad e eatsRbreblchiepndpe geags  dtigriction,
Rabbi Mareus werked te suppert the ereation of a new pesition, Ceerdinater for the
Hebrew program. This is 8 masier (eacher whese job it is to oversee the implementation
off the Hebrew curriculum. She is espesially responsible for the training and supervision of
teachers whe are hired {8 teach in the program.
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2. Increases. Realizing that there are limited numbers of teachers whoe have
the competence to teach in a Hebrew program of this kind, Rabbi Marcus lobbied hard to
increase significantly the salary base for the faculty. He wanted to attract the most able
teachers available and knew that paying more would make a difference in recruitment and
retention.

3. A Wide Net. Though he is committed to both a Reform religious perspective and
a oore of professional teachers, Rabbi Marcus casts a wide net in his hiring practices and
brings in teachers who are neither Reform Jews nor experienced teachers. He believes that
as long as a new teacher knows Hebrew and Judaica well and is willing to respect both the
ideology of this synagogague and the diversity of its student body, that persom cam leamn
on the job to do a professional job in teaching in this program.

4, Training and Supervision. The school has arranged for a trainer from the Meltom
Center to come at the beginning of the year to offer initial trainimg to teachers new to the
Melton curriculum. But the great majority of training comes through the constant supervi-
sion provided by the Hebrew coordinator. She regularly observes classes and offers
teachers ideas about and feedback on their work. No teacher is left alome to leann how to
teach the curriculum; instead there is constant dialogue with the coordinator on their work.

THE TEACHERS

In 1990-91 there were ten teachers teaching in the five grades of the Hebrew
program. All taught classes that met for one and a half hours on both Tuesday and
Thursday afternoons. In addition some taught Hebrew on Sunday mornings.

Of the ten, three were veteran teachers, Vicky, the most veteran, had beem teachimg
for over twenty years including serving for several years as the Hebrew coordimator. Bar-
bara, the youngest of the veterans, had been teaching in this program for six years and
was now also working as a principal in another synagogue school. Of the seven relatively
new teachers, five were Americans, four of whom had taught here previously; ome was
new this year, The other two were Israeli teachers who were also new to this curticulum.

1 observed in eight of the ten elasses and found a vast range in teaching skill from
the veterans who were each outstanding teachers to Richard, the newest teacher, who
could barely manage his elass and had to be let go mid-year. In the middle were the
majority whe, though not formerly trained as teachers, clearly knew how to manage their
classes, organize a lesson and relate to their students. But they were still learning how to
keep on top of the demands of this eurrieulum and were being visited regularty by the
coordinator.

The teachers’ backgrounds were equally various, ranging from Rachel who was a
produet of American Orthedexy te Liat whe was a secular Israeli who had come to study
at 4 leeal graduate school. In between were the majority of young adults who grew up im
githe Ceonservative or Reform econgregations, were aetive in youth movements, studied

Temple Isaigh



Judaica in college and spent time in Israel mastering the Hebrew language. The veterams
could be seen as professional Jewish educators, but the younger teachers were primarily
teaching while pursuing other career paths.

MELTON HEBREW IN PRACTICE

To tell an educational program that looks good from one that actually works—meets
the goals that it sets for itself--requires careful study and evaluation. While my research
intent was not evaluative, but rather descriptive, I can offer glimpses of teachimg and
learning from observing in the classes in this Hebrew program that the reader can him or
herself evaluate. To assist that evaluation I will add what the school has announced as the
goals of this program.

We begin with short excerpts from Rachel’s third grade and Liat’s fifth grade
classes. I observed both of these classes during late September and early October of the
1990-91 school year. I chose these as representative samples of the basic work of the
Hebrew program - students” mastering the mechanics of Hebrew as a classical language.

It is in third grade that students first come during the week to study Hebrew. They
receive initial exposures to the language during first and second grades in religious school,
but learning to read and comprehend begins in earnest during third grade. This class
comes during the seventh week of the school year when their learning is clearly in
progress.

After spending the first half-hour of class working with the third-graders on recog-
nizing and ordering Hebrew letters, Rachel places the word "yom™ on the board and asks
the class: "How do you say in Hebrew - day, today and Sunday?™

Hands go up and students eagerly supply "yom” and "hayom," but no one knows the
Hebrew for Sunday. Rachel introduces "yom rishon™ on the board, asking if anyome
knows why "rishon™ means first. Miryam suggests it is because of the "re™ at the fromt of
the word. Rachel says that is a clever thought, but not correct. She has them look at the
word to see if any other Hebrew word is contained within. They spot "rosh” - still familiar
from the recently celebrated Rosh Hashana. Why, Rachel asks, is that holiday called
"Rosh Hashana.” Ten hands fly in the air as clearly they remember the connectiom
between head and first in the word "rosh."

Rachel then says in Hebrew “Hayom yom shlishi® {"Today is Tuesday™] and asks
them to repeat that short sentence. Each of the 15 students says it aloud. Using hand
motions, she asks "Ezeh yom hayom?" [What is today?]] and each responds again
"Hayom yom shlishi" ["Today is Tuesday"].

Rachel introduces the word "machar" [tomorrow] and asks if someone will write it
in Hebrew on the board. Shlomo volunteers and writes the "mem," but then is stuek.
Other students coach him as he is leeating the letters on the Hebrew alphabet ehart that is
printed above the board. With their help he loeates and writes the next twe leters. But
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what about the vowels under those letters? Shlomo shrugs; Rachel ¢alls on Chana whe
cagerly supplies the vowels,

While this exercise is being completed there is plenty of restless behavier im the
room. As she is talking to Shiomo,Rachel is walking around the class touching some
children on their shoulders, closing some extraneous English books, putting away the pen-
cils of the doodlers and handling requests to go to the bathroom. What impresses me is
how she acoomplishes a considerable amount of classroom management without ever imfer-
rupting the lesson or breaking from her pleasant demeanor.

With "machar” fully inscribed on the board, Rachel introduces the Hebrew somg
they know about the days of the week. At fifty minutes into the lesson the singing serves
to review the Hebrew, focus everyone’s attention on a shared task and allow these § year
olds to expend their energy in the service of a focused goal.

Rachel is a middle-aged woman who, as an observant Jew, wears skirts and lomg-
sleeved blouses to teach. In contrast, Liat is a tall, thin woman in her twenties who temds
towards jeans, shirts and running shoes. Rachel smiles a lot and moves her class along at a
moderate, but steady pace. Liat drives her fifth grade as an army om the move; yet, for all
her Israeli toughness, Liat displays a distinctive sense of warmuth and charm.

By fifth grade the students are involved in reading the stories im the Meltom cur-
riculum that are written in Biblical Hebrew but deal with nom-Biblical themes. A regular
part of their learning entails homework which they are regularly assigned and which the
teacher checks at the beginning of each class. Liat begins this class with 20 mimuies of
homework review and then moves on to the first new lessom of the day. She has the class
open the workbook from the Melton curriculum that goes alomg with the story they have
been reading in Biblical Hebrew.

Liat: What is the verb for crying that appears on this page? How do you say cryimg?”
Sam: “Bacha."

Sam’s answer is correct, but it is not the verb used here in the story. The class sear-
ches for anether verb until Eric finds

"vatizaak." Liat asks for a translation and Laura correctly tramslates it as "ery out.™ Liait
shouts “exeellent," and ealls for more work on breaking down this verl.

Liat: What is the “vav” here?

Brign: ‘And.”

Liat: What is the “toff here?

Karen: For a woman.

Liat: What de yeu mean “for a woman?’
Karen: ‘And she [erigd out].’
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Breaking down the verb is an essential part of the lesson. The students are expected
to leam how verbs are constructed in Biblical Hebrew so they can accurately identify and
separate the base of the verb from the letters that indicate gender and preposition. Liat is
having them practice this skill.

Liat: What word appears here twice?
Nathan: “Haradah” and “Vatecharad.’
Liat: What does it mean?

Nathan: Let’s look it up in the dic¢tionary.
Jeremy" “And she trembled.’

Liat: Which of the two words?

Jeremy: The second.

Liat: How do you know?

Nathan: It has the “toff in it.

Liat: Excellemt!

Liat is pleased that they can recognize a single base in both a noun and verb form
and can translate it with the use of a dictionary. More importantly, they know how the
construction of the verb indicates the female gender.

Not all the students are equally involved. Liat spots Gabe with his head down on the
desk and walks over to ask him if he is all right. She offers him a chance to go out of the
room, but he chooses to stay. He begins to participate in the lesson, but on his first try
misses the correct meaning of the next verb, "shma.” Someone else gets it right, but Gabe
stays tuned in even after his miss.

Liat asks that someone read from the Hebrew story. Six volunteer and she calls on
Scott who begins to read slowly, but accurately. Then he misses a word. Liat stops and
asks that he work on it, but he is having difficulty. She writes the word on the board and
underlines the letter ‘zaddik” which he is mispronouncing. Five other students are eager to
pronounce it correctly, but she waves them off. "It’s like ‘pizza’," she says to Scott, and
this time he gets the pronunciation right, She asks what the word means, but Scott does
not know. Peter helps out with the correet translation.

Liat asks who can summarize this Hebrew paragraph. Jenny shouts her readiness and

accurately summarizes in English. Liat looks pleased and eight hands go up with requests
to read on.

Liat’s voice shoots up and dips down, Her paee is erisp and exeiting. The students
respond with alacrity, wanting to please, aiming to be correet. When there is a pause, she
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shouts in her Israeli English, "Hey, you guys, wake up!™ And they do. Of a class of 11
students, 8 students participated actively and the others were called on by Liat.

What these two excerpts highlight is the language drill that stands at the heart of
teaching the Melton curriculum. One can see that the fifth graders are workimg om far
more complex word constructions than the third graders and are reading whole narratives
in Hebrew rather than single words or sentences.

What struck me in observing broadly in this program was that a curriculum based so
heavily on mastering language skills through repetition could hold the interest of these
children. 1 observed no class other than Richard’s in which there was a disciplime profblemn
beyond some restlessness and inattention. These teachers were adept at noticing whem
certain children were fading out and made the effort to draw them back into the lessom.
They were also keenly aware of the need to vary the activities in class. Amy ome class
would be made up of several 20-25 minute segments, and each segment would feature a
different approach to learning the Hebrew.

One popular approach was the use of games. Especially at the close of the first hour
(in an hour and a half class), teachers would tend to use a competive game to review the
Hebrew. One such game was called "Around the world." The teacher would pair two stu-
dents and hold up a flash card with a Hebrew word they had just learned in the lessom.
The two would compete to see who could be first to read (and sometimes trarsiate) the
word correctly. The "winner” would then be paired with a next student and compete
again. No prizes were given to winners and there was no tangible loss for the losers. But
even those students who during the previous hour had seemed most out of the lessom
would rouse themselves to energetically compete in "Around the world," trying greatly to
read faster and more accurately than their neighbor.

The carefully-honed structuring of classroom time seemed to create a classroom
environment in which students were engaged by a variety of activities and were seldom
visibly bored for long stretches of time. They responded positively to the demands of the
program and showed ¢lear evidence of progressing from year to year in their mastery of
Hebrew. Though there were variations in progress, one eould go from one grade to the
next and see that the level of mastery grew from third to fourth, fourth to fifth, ete.

HEBREW AND JUDAICA

In Temple Akiba the study of Hebrew does not represent a goal unto itself. Im the
Parent Handboeok that is distributed to all the parents(6) the goal is stated more broadly.

Qur Hebrew programs seek to integrate the study ef
Hebrew language, liturgy, mitzvot and Jewish thought
in 8 graded five-year eusrienlum. It is our belief that
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familiarity with the Hebrew language enables students

to attain a richer understanding of themselves as Jews...
Comfort with Jewish liturgy and texts, including a more
powerful link to the Hebrew Bible, are some of the benefits
of even a limited knowledge of Hebrew langugage.

Looking for evidence of the integration of Hebrew and Judaica, I could point to
moments in Rachel and Liat’s classes that were not excerpted above. Liat began her class
by writing on the board in Hebrew several key terms from the liturgy of Yom Kippur that
had been celebrated that week. While she did not review the theology of the holiday, she
reviewed the Hebrew terms that are central to understanding that theology.

In Rachel’s class the stndents were learning Hebrew words that featured the letter
"lamed."” Among those words were "lulav” and "Elul." Rachel first asked the class, "What
fruit do we use with the lulav?" Several answered "etrog.” She then asked if they knew
which "hodesh” was Elul? When Shaul answered "April," she praised him for knowing
that *hodesh™ meant month, but corrected his information by saying "It is the hodesh
before Tishre.” Nahum replied "It is the Jewish December.” Thinking he meant it came
during December, Rachel began correcting him when Nachum more fully explained his
thought: as December is the last month before the Christian New Year, Elul is the last
month before the Jewish New Year. Rachel heartily agreed and then explained about
blowing the shofar during Elul. = The introduction of Judaic material into the Hebrew
lesson was a regular feature of the classes I observed. But the fullest integration takes
place during the seventh grade when the students have completed the official Melton cur-
riculum and move on to applying their acquired skills by starting to study in Hebrew the
biblical Book of Jonah. As Jonah is a narrative that raises significant theological issues, its
careful study is an opportunity for the students to both increase their mastery of Hebrew
and wresde with questions of faith central to traditional Judaisem.

I observed Barabara, one of the veteran teachers, teaching the sevenmth graders the
first chapter of Jonah and found the integration to be fully in evidence. Te illustrate I
excerpt from a class she taught during February, 1991.

STUDYING JONAH

Barbara, an artist by training, spent much of her adolescent years living in Israel and
still speaks a beautiful Israeli Hebrew. Blessed with a rich Judaica background, she began
teaching here as a way of supporting herself, and over the years has become meore
profesionally involved in Jewish education. Yet her training as a teacher has been on the
job teaching this curriculum fer the past six years.
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When Vicky was the Hebrew coordinator, she designed this curriculum for studying
Jonah that follows the principles of the Melton approach. Barbara noted in conversation
that while in earlier years she had classes that were less able and more resistant to making
this transition, the current class and its predecessor—who began the Melton curriculum in
third grade-—have been both more positive in attitude and more capable in skill level.

On this day of winter rains, the 5 of 7 students present are using looseleaf texts
rather than Hebrew Bibles. The students are given large-print texts that can be written on
rather than small-print sacred books. In these editions the students have the Hebrew text

without the English translation, but with a dictionary of Hebrew terms to help with word
comprehension.

Staci begins reading in Hebrew the first sentence of Jonah: "The Word of the Lord
came to Jonah son of Amittai"(7). Barbara asks in modem Hebrew "Who spoke to
Jonah?" and "Who is Jonah’s father?" She is checking for simple comprehension; Debby
and Andrew supply correct single word answers, Barbara reads the next half-sentence and
without referring to her dictionary, Nancy translates: "Go at once to Nineveh, that great
city, and proclaim judgment upon it.”

Debby concludes the second verse by reading in Hebrew, "for their wickedness has
come before Me,"” and starts down the road of a spontaneous translation. She first spots
the word ra which she knows means "bad.” Barbara asks, "What then is ra’atum?” Debby
correctly identifies the suffix as meaning "their” and demonstrates the Melton approach of

"breaking down the word" into its component parts. But she is stuck on the word alta
(gone up or come before).

Barbara: You know the word aliva. What does it mean?
Staci: A Torah portion.

Barbara: Where do you go for the Torah portion?
Debby: On the bimah,

Barbara: How do you get there?

Debby: You go up.

Barbara: Yes, and that is aliva.

Staci: Couldn’t you tell us that?

Barbara: I wanted you to figure it out.

More than helping the students with the meaning of this verb, Barbara is connecting
the Hebrew of the Bible to the more familiar Hebrew of synagogue life. She wants them
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% 3¢ that the phrases commonly used in tiheir bear muizzvaih preparation have a meaning
amd history that extend back to the Biblical téstt.

The class continues with the Hebrew reading: "Jonah, however, started out to flee
to Tarshis from the Lord™s service.” In the previous session the students had done researcin
on the map of the ancient Mediterranean world to identify the geography of the Jomah
story. They know that "Tarshis” is a port city located in what today is Sicily. Andrew
idientifies Nineveh as being in ancient Assyria, which today is Iraq (much in the news as
tihis class takes place during the Gulf War). The students realize that Jonzh is fleeing in
the opposite direction of Nineveh and consider that Jonah may be hoping that God won’t
see him if heads in this other direction.

They take on the second half of the third verse: "He went down to Joppa and foumd
a sthip going to Tarshis. He paid the fare and went aboard to sail with the others to Tar-
shis, away from the service of the Lord." Debby remembers tiee Hebrew for "ship" amdl
Nancy the word for "found." Andrew succesfully works on ttiee wath "wesnt down" zmil
identifies "Joppa" as the port city of Jaffa in Israel. Rebekka puzzles out word by word
"Yo sail with the others to Tarshis, away from the service of the Lord." Her skill in trams-
lating without the use of a dictionary is impressive.

With the hard work of translating this complex verse completed, Debby commenits:
"1 dom’t understand why Jonah did not want to do what God asked."

Batbara: What do you think?

Debby: He was afraid they {the people of Nineveh] would kill him.
Barbara: Why weuld he worry about that?

Andrew: They weuld eapture and torture him. They weren’t your ‘Hi,
' your niee neighbeor” type.

Batbara: Afe you confusing Nineveh of then with Iraq of today?
Andrew: Ne! Even then there was confliet between Israel and
AssyHa.

Barbara: 1'm serty. Yeu are right. There always were armies,

debates and travel.

Barbara #elishes the moments when students epen up the diseussion and is net about
tie close ofif pessibilities by herself answering Debby’s question. Debby imagines Jonah's
flears about being killed by the pesple of Nineveh, a point that Andrew elaberaies.
Remembering that Andrew eaflier identified Nineveh with the eurrent Iraq, Barbara
chesks out on whish histerieal plane he is eperating. When it is elear Andrew has hig
histery straight, she apslegizes and reinforees his point.

Temple Isaiah
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Andrew then turns the discussion from Jonah to God.

Andrew: Why does God care about them? They [the people of
Nineveh] don’t even believe in God.

Barbara: That’s a great question!

Debby: He wanted to be the God of everyone.

Barbara: You mean that His laws are for everyone.

Andrew: It doesn™ work that way.

Staci: That’s why you have a prophet.

Barbara: You mean that from our perspective, as people who believe in  God, we
want His word to get to them, and how can it get there

without a prophet?
Staci: Yes.
Andrew: Why should he [Jonah] go? They won’t believe him. They will
probably torture him.
Debby: If he”s scared they will capture him, he should realize God
wouldm’t ask him if it was going to hurt him.
Barbara: He should have more faith. If it is not in his best
interest, it is in the best interest of humanity,
Andrew: A prophet of God wouldn’t run unless he had a good

reason,

The students enter the Jonah story with the full force of their imaginatioms as they
try to understand the actions of God and Jonah. Andrew is the pragmatist in the discus-
sion. Why should God care about these people who do not even believe in Him? Why
should Jonah undertake this mission to Nineveh if it is not likely to succeed and he will
end up being tortured for delivering the unwelcome message? Debby and Staci see God as
having an impertant missioen to aeeomplish through the prophet Jonah. God is acting as the
divine ruler of the larger world and surely will provide Jonah with the needed protectiom
against the wrath of Nineveh. Andrew, theugh, cannot see why God is so invested in this
mission and is less certain abeut divine protection.

Barbara limits her role to amplifying their comments and drawing out more
sxplieitly the theologieal assumptions of the story as she understands them. I am struck by
how these students intuit the main themes of Jonah and how willing Barbara is to engage
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in theological discussion. In fact the discussion moves from this point more directly to
God’s role in people”s lives,

1 observed Barbara’s teaching more than any other in the school to get a better sense
of how the integration of Hebrew and Judaics works. Barbara, like Rachel in the third
grade, is so comfortable with and knowledgeable about Judaism that she tends to include
as much reference to Judaic content as the lesson will bear. Not all teachers have that level
off comfort and knowledge, but all do at a minimum what Liat did: at holiday time make
explicit connections between the learning of Hebrew and the celebrating of the holiday(8).

ARE THE GOALS REALIZED?

In describing the goals of the Melton Curriculum, Ruth Raphaeli writes that the cur-
riculum "deals with the central themes of traditional Jewish thought,” and in focusing om
ideas ™is ineluctably also text-oriented (9).” In explaining in an interview his devotion to
this Hebrew program, Rabbi Marcus spelled out its goals as he sees it:

We are providing the foundation so that their mastery

can be reactivated in later years. But our goal is not

just language as language, but really it is critical

reading skills. I am enamored of this approach which
inculcates and reinforces the skills of critical reading
skills which enables us - more in English than in Hebrew -
to do text teaching,

In Barbara’s class the students demonstrate that they can (1) read the Biblical text
and translate it (some word by word and some phrase by phrase) with a degree of fluidity,
(2)read with comprehension and ask meaningful questions of the text, and (3) with Bar-
bara’s encouragement, engage in a process of inquiry by which they read the text closely
and add their own thoughts about what lies behind this narrative and makes it such a com-
pelling story.

Were we to judge whether this Hebrew program achieves its goals on the basis of
evidence from Barbara’s class, I think the judgment would be everwhelmingly positive.
These students excelled in the close reading of the Jonah text as they have displayed their
initial mastery of Hebrew language skills. At age 13 they are on the threshold of becoming
- as it were - the ideal type of Jew that this synagegue sponsers: eme whe has the
knowledge and commitment to engage with the traditien in an on-going search for ways of
leading one’s life as a modem Jew in eontemporary American soeiety.

—107
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On the last day of school in May these seventh graders shared witlh their fellow stui-
dents in the Hebrew program the evidence of what they were accomplishing. They staged
in Hebrew a short production of Cinderella. Though Barbara wrete the Scfipt (usimg &
mixture of biblical and modem Hebrew), the students committed it to Mmemery, and With
help of certain props and a generous usage of non-verbal communication, they themswghly
entertained their peers who seemed to easily follow the dramatic action. As Rabbi Mawws
said at the conclusion of this assembly, the presentation dramatically illustrated that leam-
ing Hebrew is a lively goal in this school to which the younger grades could and should
aspire,

THE HEBREW PROGRAM IN CONTEXT

But Barbara’s class is not the whole story. They represent the seven best stisdients im
the seventh grade. In the room next to Barbara’s class was Richard’s class whe didl not
enjoy the same quality of teaching or reach the same level of Hebrew achievememt.. Whem
1 asked the Hebrew coordinator to explain the discrepancy in levels of achievement, she
pointed not to diffferences in the children’s native capacities, but to the differemt histories
that these classes had in the school. Barbara’s students had continuously attended the five
hours of mid-week Hebrew instruction while several of Richard’s studemts returmed to that
track in sixth grade after choosing a less intensive Hebrew program in earlier gradies. Thhey
had fallen behind and never quite caught up to Barbara’s students wha, because of their
abilities, had received an accelerated Hebrew curriculum.

That Hebrew study came to Temple Akiba as a voluntary optiom has remamed z sig-
nificant factor fo the present day, While the synagogue leadership has invested heawily im
supporting the three day program (Sunday,Tuesday, and Thursday), a family wheose child
is enfering the third grade of religious school can choose one of three optioms: the three
days of schooling a week, Sunday in school with a once-a-week tutor im Hebrew at home,
only Sunday. In 1990-91, of the total population of 236 students im grades 3 to 7, 126
attended for three days, 85 attended on Sunday and had a tutor during the week, 20
attended on Sunday enly and § attended a mid-week elass for students with speciall meeds.

During this year the religious school committee, working closely witlh Raibbi
Mareus, decided to change the school’s policy and institute a new pelicy of “mamdhtony
Hebrew." That meant there weould no longer be a third option of choosing Sumday omly
and all the children would have to attend some mid-week Hebrew. This prepesil was
greeted with pretest from some veeal parents who theught it was wiong to imstitute a
“mandatory Hebrew" peliey that went against the temple’s ideologicall graim of prowiding
peeple with eheoiess on hew o be Jewish. Yet, the propesal was adepted by the boad of
trustess. Hebrew was new "mandatery,” but the three day prograim was not. As Rabii
Mareus eonfided, the proposal weuld never have eartied if it had eliminated the second
option ef Sunday plus the tuterial at heme. Tee many families were invested im keeping
that eptien te eall its legitimaey ints question(lQ).
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Yet Rabbi Marcus and the Hebrew coordinator are convinced-—as we can see with
Richard’s class---that it makes a big difference to children’s education if they come to
regular classes for Hebrew or are tutored at home. One hour of tutoring cannot cover what
is learned in two hours of classes, and in addition, there are the socialization benefits of
regular school attendance that are attentuated when the study is at home. Rabbi Marcus
contends that three day attendance is the best predictor for continued attendance in the
temple high school, for the children who attend for all three days make the deeper connec-
tion to the school and want to continue the relationship into their high school years(11).

BEST PRACTICE IN PERSPECTIVE

Thus a more complex picture emerges. The Temple Akiba school illustrates that a
synagogue school can effectively put into place a demanding curriculum— such as the
Melton Hebrew Language Program-—if the synagogue invests in a well-paid teaching staff,
a good system of supervision and a principal who is fully committed to realizing the
articulated goals of the program. But even with the curriculum in place, it may not be the
case that all the students make the commitment to leam the maximum that the program
can teach. At Temple Akiba the best students do their teachers proud, but many of the
students, while certainly learning, do not realize the full potential of learning that their
school offers.

Perhaps, for some, seeing the larger picture at Temple Akiba will disqualify this
Hebrew program from being considered an example of "best practice.” If only 126 of 231
eligible students are taking the full program, it may by definition not be " best practice.”

1 see the matter differently. The clergy and educators at Temple Akiba have a clear
picture of what they hope to achieve in their educational programs. They have selected the
Melton Hebrew Language Program as a vehicle for arriving at some of those goals. They
have not compromised in their efforts to put this program in place as effectively as they
could. But they have compromised with the history and social realities of this temple.
They have moved ahead with a program while leaving primarily in place a congregational
legacy of Hebrew study as voluntary.

"Best practice" in my view refers to the quality of educational practice that is
observable from careful observation. It is not the same as "effective education"— or the
producing of the highest average level of achievement. If this program be "best practice,”
it is because the teaching and learning within it are judged to be of high quality, because
the goals that it sets for itself are largely met. We may regret - as these rabbis do - that in
Temple Akiba, given its history and population, universal attendance in the three day
program is not currently an attainable goal; but that does not take away from the quality of
the Hebrew program it offers.

"Best practice” programs are a joy to observe. Their presence helps restore our con-
fidence in what it is possible to achieve in a synagogue context. But they are not panacea.
Even when such programs exist, the work of convineing reluetant Jewish families to take
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full advantage of what they offer is likely to continue. Even excellence cannot conquer
ambivalence.

NOTES

1. See D.W. Winnicott _The Child. The Family and the Outside World ( Middlesex,
England: Penguin Books, 1964) for further elaboration on the concept of "good enouglh”
that appears in Winnicott’s dicsussion of mothering. See my The Synagogue as a Comtextt
for Jewish Education (Cleveland, Commission on Jewsih Education im North America,
1990) for discussion of both the critique of supplementary Jewish education and the
research efffort to search for "good” synagogue schools.

2. "Temple Akiba" is a pseudonym as are all the other names used to describe the staf
and students of this synagogue.

3. See Jewish Supplementary Schooling: An Educational Systemn in Need of Chamge (New
York: The Board of Jewish Education of Greater New York,1988) for effort to evaluate
the level of Hebrew learning among students in 40 synagogue schools in the New Yok
area."Convyersational Hebrew” ranked lowest among all ten subjects they surveyed im
terms of Jevels of Jewish knowledge (p.84).

4. For a full statement on the goals of the Melton Hebrew Language Program,, see Rutlh
Rahaeli, “The Melton Curriculum and the Melton Hebrew Language Programm for
Afternoon Hebrew Sehools," in Studies in Jewish Edueation. Volume 4, (Jerusalem,
Hebrew University, 1989).

5. For a classieal treatment of an ambitious eurrieular project that failed in part due to lack
of proper teacher invelvement and training, see Seymeur B. Sarason, The Cultwie of the
Sehool and the Problem of Change (Beston: Allyn and Baeen, 1974), chapter 4.

6. The Parent Handbeok distributed to each set of parents is a 45

page dosument that provides net enly information on the school, but also extemdied statie-
Mments en eurricular goals and sehesl peliey. It is a rare exeereise in spelling out im writing
what the prineipal and staff see as the rationale for the edueation they piovide.
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7. Rather than quote these biblical verses in the original Hebrew as they were read in
class, I am supplying their translated versions that come from the Tanakh (Philadetphiza:
Jewish Publication Society, 1985).

8. Passover was the holiday for which I observed the greatest preparation in the Hebrew
program. Regular Hebrew instruction was interrupted over a period of several days of
instruction for teachers, with the coordinators help, to do a unit on Passover. Different
grades took different angles on the holiday, but there was a regular emphasis on introduc-
ing Hebrew terms that were central to the holiday”s celebration.

9. Raphaeli, p.122,

0. The rationale that Rabbi Marcus offered for why the school had to offer the tutoring
option Is that there are two types of students who legitimately cannot come to the regular
mid-week Hebrew program, They are students who live in suburbs geographically distant
from the synagogue and students who attend private schools that have mandatory sports
programs on those afternoons, But besides these students, there are others who live closer
and attend public schools, but choose this arrangement for its convenience. They choose it
though the school discourages the option and charges the family $940 per student per year
to pay for the tutor whom the school hires and supervises. Tutors teach the same Melton
curriculum that is offered in the school; this is not bar mitzvah tutoring. Tutors report
back to the coordinator on the progress of each student. Some students, as in the case of
Richard’s class, return to the regular program after a year or two of tutoring,.

1. Figures on continued attendance beyond 7th grade - the year of bar and bat mitzvah -
are not broken dewn by the Hebrew program attended. Of the 43 seventh graders in 1989,
42 continued onto to 8th grade. Of those, 28 continued onto 9th grade. Clearly 8th grade
attendance was not contingent on Hebrew program attended, and I do not know beyond
the rabbi” statement how that factor influenced choice of remaining for 9th grade. These
figures refer to continuing attendance at the temple’s 1 day a week high school that rums
from 8th to 12th grade.

June, 1992
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Dear 5 —:

| am delighted to let you know that on the evening preceding our Octaber 6 board
meeting, we have arranged a private seminar for CIJE board memiers and invited
guests with Dr. Terrence Deal, Professor of Education and Humam Development at
Vanderbilt University and Co-directar of the National Center for Educatiomal
Leadership {NCEL). Dr. Deal, who was previously on the facuities of Harvard
University Graduate School of Education and Stanford University, is internationaily
acclaimed for his expertise in organizational leaadership and change in both business
and educational settings. Among his influential writimgs are "Corporate Cultures™
and "The Leadership Paradox: Balancing Logic and Artistry in Schoals,” co-
authored with Kent Peterson.

Dr. Deal's woark has important implications for CIJE as a catalyst fer systemic
change in Jewish education. We will have a unique opportunity te explore these
implications after Dr, Deal's presentation. We have scheduled a dinner meetimg of
the executive committee te precede the seminar witih Dr. Deal. The dinner will
take place at 6:00 p.m., followed by the seminar at 2:00 p.m. on Wednesday.
October 5. at UJA/Federation of Jewiish Philanthropies of New York, 130 East
59t St., New Yoark. | look forward to seeing you that evening.

Yau will recall that we also have a steering committee meetimg scheduled for
Wednesday, October 5, 10:00¢ a.m. to 4:00 p.m. at JCCA/CIJE, 15 East 2@uh
Street, New York,

Qur board meeting promises to be both important and provocative. It willl take
place on Thursday, Qctober 6, 9:30 a.m. - 3:00 p.m., alsa at UJA/Federatiiom.

I want to give you a preview of some of CIJE's exciting current wark:

The CIJE Personnel Repert: In advance of their formal presentation at the CJF
General Assembly in November, Dr. Adamm Gamaran, Professar of Sociology at the
University of Wisconsin, and Dr. Ellen Goldring, Associate Dean of Peabody College
ef Education at Vanderbiit University, will provide the centerpiece presentatiom of
this board meeting. Drs. Gamoran and Goldring are Directors of tihe CWE
Menitering, Evaluation, and Feedback Project. Their findings, the resuit of two
yearg of fleld research in our laboratory communities, will be central for other
eommunities in creating their own personnel actiom plans. The data is equally
Impertant fer natienal organizations withh a Jewish educatiomal mission.
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In wndertaking this veseareh, as recemmendsd by the Commission en Jewiish Edusation im
North America, CUE's goal is to provide the hard data that willl allow theughtiul planning fer
building the profession of Jewish edueators — a central thrust of the CUE mission. Tihe first
data we will release has profound wmplications for the areas of pre* and in-service training.-
Although some of these statistics about the teachers’ degree of formal traimiing amd Jewith
background eoirespond te what we may have suspected anecdotaily, there are aiso sewersl
SUPrHses that question widsly-held assumptions on which past policy has been based. We
belirve that with the completion of the final report in 19985, other communities should be albike
10 neplicate this research method, extrapolate from their conclusions, and begim to address tihe
pefsonnel meeds of Jewish education in a meaningful way.

As this esearch is released, we expect to keep you informed tiwougih a series of CUE Policy
Bikfs, the first of which will be issued at the GA and previewed for you at Octobber's meeting;..

The Goals Piweet: This ground-breaking initiative resulted last July in tihe CLUE-spomsored
Goals Seminar, held in Jerusalem for iay and professional representatives firom sevem Nartth
American communities. Guided by Dr. Danlel Pekarsky, Protessor of Philosaphy of Educatiion
at the University of Wisconsin, the seminar was a pioneering effart in "creatiimg vision-drivem
imsfitutions and communities” for Jewish settimgs across the United States. Tiis project is
based on the results of extensive studies of reform in general education, wihicih have showm
that those imsfitutions with a compelling and pervasive vision are mast successful im
transforming the quality of education in their settings. The Goals Seminar and its folowwp
comtinentally will, we expect, contribute a new dimension ta our understandimg of how change:
takes place,

The ClJE-Harvard Leadership Institute: To be held at the end of Octaber, tis intersive
seminar will be attended by close to 40 principals fromm our labaratery commmunities. Time:
imstitwte iis the first in North America to bring together the expertise of Harvandi University's:
Primcipals” Center with outstanding Jewish scholars and educaters to focus om issues of senier
educational lieadership across denominations, institutions, and commumities. M3 purpese is
to develop and implement effective leadership in scheols by empowanimg principals, amd,
through them, teachers and parents in the transfermation of Jewih edueation. Like the Gearlis
Prsifact, the CLJE-Hearvard Leadership institute represents our commitment t@ systemic ehamge
within eemmunities aeress the eountry,

We will soen be sending you advance materials as background for tihe meetimg. In the
meanwhile, please complete and return the enclesed reply formm indicatimg your atiendianes:
pians,

With best wishes fer 8 Shana Teva,

Wt~

Merton IL. Mandel
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

Steering Committee Meeting, Executive Committee Meeting,
Board Meeting and Seminar with Professor Terrence Deal

I [ Yes, |Iplan to attend the Steering Committee meeting at 10:00 am.
to 4:00 p.m. on Wednesday, October 5 at JCC Association/CIJE,
15 East 26th Street, New York.

Yes, | plan to attend the Executive Committee dinner meeting at
6:00 p.m. on Wednesday, October 5,1994 at UJA/Federation of
Jewish Philanthropies of New York, 130 East 59th Street

I | Yes, | plan to attend the seminar with Professor Terrence Deal at
7:45 p.m. on Wednesday, October 5,1994 at UJA/Federation.

| plan to bring a guest to the seminar.

Name

Yes, | plan to attend the CIJE Board meeting at 9:30 am. - 3:00 p.m.
on Thursday, October 6 at UJA/Federation.

I | Sorry, | am unable to attend any of these meetings.

Name (Please print)

Address
City State/Province Zip
Phone Fax

Please return this form by fax to 216-391 -5430 or by mail to:

Morton L Mandel
CIJE

P.O. Box 94553
Cleveland, Ohio 44101
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m ACTIVE PROJECTS

1 RAW MATERIAL FUNCTION CUE STAFF TELECONFERENCE:
n FUNCTIONAL SCHEDULE SUBJECT/OBJECTIVE ASSIGNMENTS

ORIGINATOR/PROJECT LEAC  VFL DATE 5/31/94
ASSIGNEE DATE
NO DESCRIPTION PRIORITY TO ASSIGNM DUE DAt J
(INITIALS) STARTED

1. Talk with Rachel Cowan regarding Goals Seminar. BWH 5/10/94  6/3/94

2. Talk with Jane Gellman, Barry Shrage, Sara Lee, John Ruskay, ADH 5/10/94 6/6/94
Dave Sarnat and Harry Stern regarding Goals Seminar,

3. Talk with Nessa Rapoport about possible meetings on June 13 and ADH 5/31/94 6/6/94
June 15,

4. Talk with Bill Schatten and Janice Alper about Goals Seminar. GZD 5/31/94 6/6/94

5. Write to Board members about Oct, 5-6 meeting date. VFL 5/31 /94 6/6/94

6. Prepare letters to Bill Schatten, Gerald Cohen, Lester Pollack. Ann VFL 5/10/94 6/10/94

Kaufman, and Matthew Maryles.

7 Complete and distribute committee notes. ADH 5/31/94 6/15/94
s. Complete and distribute committee notes, BWH 5/31/94 6/1 5/94
9. Complete and distribute committee notes. GzD 5/31/94 6/1 5/94
10. Complete and distribute committee notes. EG 5/31/94 6/15/94
i 11. Consider whether some form of Friday night hospitality should be ADH 5/31/94 6/20/94 !
planned for July 8.
| 12- With Ellen Goldring, work out details for Leadership Institute. GZD 5/31/94  0/23/94

CUE 14 5/94
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Yehiel Leket, Acting Chairman of the Executie

5 July 19%4

Mr. Morton Mandel S‘f
Mandel Assoclated Foundations
22a Hatsfira Street i
Jerusalem 93102 -

fulls 1

i
Dear Mort, o

1 was very pleased to have had the oppeortunity teo meet with
you and discuss a number of matters of mutwal interest.

Further te our telephene eonversation regarding the
memorandum to the Minister eof Education, Amnen Rubimsteiim, I
will be having a perseonal meeting with him en 17 dwulw,

Anether meeting has been set up en 2 August with the Minister
ef Edueatien and his stafft, in erder te leek inte
pessibilitiea eof strengthening the Iaraeli compoment of
Jewish Edueatien in the Biaspoma.

in addition, 1 will be seeing PBrefesser Fex withim the mext
few days.

1n erder that we ean arrange anether diseussion eh the matter

we talked abeut, 1 shall be pleased if yeu eeuld let we kmow
when yeu plan te be in israel agaim.

Sé“%M
d

Best wishes,

el Leket
8833
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Jerusalem |, s P
Gity Rt p Gunity

Dear Alan,
This imvitation is an opportunity to tell the CUE Story to an important sudienece.
I think:
1l = We should accept
2 aWe should put on a big show
Let's discuss on our next individual tclecon, and you & Steve should factor this

into your thinking regarding CJF.

Mort

(Fax. also sent to Steve Hoffmann & Seymour Fox)
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Morion L. Mandel, Chair

Council for Initiatives in Jewish Education
P.0. Box 94543

Cleveland, OH 44101

by fax: 216 391-5430

Dear Mort:

WeWe been pleased to hear from Marty Kraar and Jonathan Woocher that thece
are good discussions underway to expand the cooperation and coerdination of

. efforts between the Commission and the CUE. Toward this end, we would also

like to take up your offer made a mumber of mouths ago to speak directly to the
Commission at one of its meetings about CIJE and its wark.

We are proposing to bold the next Commissioa meeting on Tuesday, July 26,
from 110:30 am - 4;00 pm, in the New York area (either in the city or at a
Newark Airport hotel), There will be twe main agenda items: 1) bringing the
Commission up to date on some of the important work being done og Jewisih
continpdty in North America (with CLE a3 a central focus); and 2) a discussion of
the place of Israel in the broad continuity endeavor and in the wark of the
Commission, Obviously, we would welcome your participation throughout the
meeting if your schedule permits, If that is not possible, hopefully, we can wark

out 3 time during the day when you can be available to present to the
Commission.

Marvin will call you next week to see if you are able ta be with us om the 26th..
We look forward in all events to contimuing to move ferward in cmr conmmem
agenda and to an increasingly close werking relationship with you and the CIE.

With our warmest good wishes.

Mnrvm Lender Shoshana S, Cardin
Vice Chairman

736 Breadway, Ind Flaar, Mew Yore, NY {0683-4838
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GOALS, MONITORING, EVALUATION, AND
FEEDBACK IN CUUE COMMUNITIES

A THREE YEAR OUTLINE

In late 1990, the Commission on Jewish Education in North America issued 4 Time to Act, a
report calling for radical improvement in all aspects of Jewish educatiom. At the center of the

report's strategic plan was the establishment of "Lead Communities” -- demonstration sites that
would show North American Jews what was possible.

Three to five model communities will be eswablished to demonstrate what can happen when there is an infusion
of oustanding personnel into the educational svsten and its leadership, and when the necessary funds are secured
to meet additional costs (p. 67).

The successor to the Commission, the Council for Initiatives in Jewish Education (CIIE),
established three lead communities to carry out the strategic plam.

How will we know whether these lead communities have succeeded in creating better structures
and processes for Jewish education? On what basis will the CIJE encourage other cities to
emulate the programs developed in lead communities? Like any innovation, the lead communities

project requires monitoring, evaluation, and feedback to document its efforts and gauge its
successes.

At the same time CIJE recognizes that much of what passes for Jewish education today is often
lacking in any sense of direction, much less a compelling sense of directiom. That is, the
enterprise is not informed by a coherent sense of what it is that one wants to achieve. This
undermines efforts at education in a variety of significant ways. Absent a clear sense of what
it is one wants to achieve in Jewish education, there can be no thoughtful basis for deciding such
basic matters as the organization of the educational environment, assessing achievement and
instruction, and the appropriate kind of pedagogy, the kinds of curricular materials that are
appropriate, and the kinds of characteristics that are desirable in educaters. Nor, in the absence
of a clear sense of what one hopes to achieve, is there a reasonable basis for evaluating our
efforts at education and making recommendations for reform.

This proposal describes a two pronged plan for monitoring, evaluation, and feedback in lead
communities and for systematic development of vision-driven institutions through a Goals Project.



A. MONITORING, EVALUATION AND FEEDBACK

MEF emphasizes three aspects of educational change in lead commumitisas:

Q)

3)

Wihat iis tthe pracass of diarge im lkeat communitiess? THisscatldstber ffed¢ddressaachh

in the lead communities. It requires a combination of qualitative and quantitative
data, and offers formative as well as summative evaluatiom -- that is, feedbadk as
well as monitoring for the lead commumites.

Wihat are tthe ourteomss of othange in 1éedd coommumiite?? does thke ppopgett
emphasize increased participation? Should we expect a rise tn gemerd! Dewisn
literacy? Such questions are especially challenging because the specific outcomes
have yet to be defined. By asking about goals (cognitivecmotionsl amd
interpersonal) in lead kcocommmiities, the evaluation project will stimuibsce
participants to think about their own vision and establish a stamdard by which
changes can be measured in later years.

Who are the educational personnel of the lead commumities? Whatt is their Jewisth

background and how have they been trained in Jewish and generall education? Do

they work full-time or part-time and how are they compensated? How much im-
service support do they receive?

Field Research in Lead Commumiities

Studying the process of change in lead communities is a major component of the CINE
strategy. Documenting the proeess is espeeially important because the effects of innevaiion
may not be manifested for several years.

For example, let us suppose Community X manages to quadruple its mumber of full-tines,
professionally-trained Jewish educators. How long will it take for this change to affech
sognitive and affeetive outeomes for students? Sinee results eannot be detected immediatedly,
it is important to ebtain a qualitative sense of the extent to which the professionall educateys

are being used effeetively. Studying the process is alse impertant in the ease of unsueeessill
InAOVAHOR.

&



A team of three full-time field researchers will be hired. Initially, the field researchem willl
be principally concerned with two questions:

(a)

(b)

Wittatt 15 the: exstenttaffaammuming modtiiizamion Gor Jewsh educattion? Who is
involved, and who is not? How broad is the coalition supporting the CIJE's
efforts? How deep is participation within the various agencies? For example,
beyond a small core of leaders, is there grass roots involvement im the
community? To what extent is the community mobilized financially as welll
as in human resources? What are the visions for change in Jewish educatiom
held by members of the communities? How do the visions vary across
different individuals or segments of the commumity?

Wihatt 15 thhe mamme off the professional] life off educators im this community?
Under what conditions do teachers and principals work? For example, what
are their salaries, and their degree of satisfaction with salaries? Are schoall
facilities cohesive, or fragmented? Do principals have offices? What are the
physical conditions of classrooms? Is there administrative support for
inpovation among teachers?

Field researchers will address these questions in the following ways:

1.

Supplement commuriiy seifsttutioss wiith atttitioorad] queantiistimee dbdea teo tee
determined following a review of the self-studies in all of the lead
communities.

Use these ditm, alomg witth imterwisaws and afeswat oo im the et too gadin
an understanding of the state of Jewish education in the community at the
outset of the lead community progess.

Attt mmestiimes @ it oo prartiod praxtss im ayregr teo mrogri it thiee ppoeg esss
of efforts to improve the educational delivery system.

Reagpontt on 2 regwliar hasss to prewitte Festipadk for protictpprartss im ttree 1beald
communitites.

Wtriee peatadiec reqpotss diserithivgs aadd infespyedtives thiee prasesss aardd proddetts
of change to date.

Repdicades thee imifipd] dbiee andlkedtoon a yyesdr [kdesr aardd ipssige & regpoget wihiebh
would deseribe educational changes that occured during the two years, and
present an assessment of the extent to which goals are being addressed.



The Educators Survey

A survey instrument will be developed and administered to alt educators in CIIE

communities in day schools, supplementary schools, pre-school programs and informal
educational frameworks.

The survey will provide baseline data in several critical domaims:
a. Total number of educators in each commumity.
b. Percentage of part-time vs. full-time educators.
c. Path of entry to Jewish education as an indication of a career path.
d. Turnover rates and stability in the Jewish educational professiomn.

e. Breakdown of educators (rather than through institutions) among the
denominatiom.

f. A detailed breakdown of compensation and benefits of Jewish educators in
each community.

g. Professional training of educators in general education and specifically in
Jewish education.

h. Levels of in-service training and their comparison to those in general
education in that city, state, or nationally.

These data sets will inevitably raise several critical issues for CIJE communities:
Amongst these are the following questions:

a How can the community best emsure that Jewish education js delivered by
educators who are not only motivated and committed but qualified and skilled
in their subject matter and in education? This could be remedied by a coherent,
sustained system of in-service education, for which teachers are compensated
and rewarded.



b. What in-service training can be developed, given local, regional, natiomal and
Israeli Jewish and general training resources, to ensure ongoing quality traimimg
for all teachers? How can such a system address the needs of the differemt
groups of teachers? <

¢. What career opportunities can be designed to ensure the retentiom and
advancement of the best teachers in the field of Jewish education?

d. If positions with increased responsibilities can be created (e.g. lead teachers)),
will this strategy serve not only to provide career opportunities, but also as a
means of continuously upgrading the community's teaching force?

e. What can be done to increase the number of full-time teachers in variows
institutions?

f.  What salary and benefit policies and scales should be instituted -

differentially -— to be beneficial to the level of the teachimg force and to
individual teachers?

Director of Monitoring, Evaluation, and Feedback

The field reseachers will be guided by a director of monitoring, evaluatiom and feedbadk. The
director will be responsible for providing leadership, establishing an overall vision for the
project. Further responsibilities would include making final decisions in the selectiom of field
researchers; participating in the training of field researchers and in the development of a
detailed monitoring and feedback system; overseeing the formal and informal reports from field
researchers; and guiding plans for administration of surveys and tests in the lead cornmumitdicss.

It will also involve coordination and integration of the work on goals that is being led by Prioff.
Daniel Pekarsky.

B. THE GOALS PROJECT

The Goals Project is an effort to create what might be called "vision-drivemmess” in Jewish
educational institutions. To refer to an edueatiomal institution as vision=diiven is to say that
its work is guided and energized by a substantive vision of what it wants to achieve, of the
kinds of human beings it is trying to cultivate. Te speak of a Jewish educational institution
as vision-driven is to say of it that it is animated by a vision or coneeption of meaningful
Jewish continuity. The Geals Project will encourage vision=-drivenmess by edueating relevant
individuals, groups, and institutions concerning the importance of vision-dirivenmess. It wall
develop sirategies designed te faeilitate and encourage beth serious reflection on wnderlying

tn



visions and equally serious efforts te identify and actualize the educationsl 1mplieati@1m§ of the
amswers arrived at through such reflection.

The Goals Project takes it as a given that a necessary conditicor, of success in Jewish
education is the development of a clear and coherent vision of what it is that one hopes to
accomplish. "What it is that one hopes to accomplish" can be interpreted im more tham ome
way. It could, for example, refer to the kind of educational environment, peopled by what
kinds off educators, featuring what kinds of activities, attaining what standardss that one would
like to bring into being.

The Goals Project is concerned with three major levels: educatimg institutioms, Jewisth
communities, and the denominations. It is interested not only in working with each of these
levels independently but also in encouraging them to support one ancther’s efforts to articullzaee
and actualize their educational visions. While the Goals Project has a special interest im
the three Lead Communities, its work is not necessarily limited to them.

The resources of the Mandel Institute-Harvard University Program of Scholarly Collaboratiieom
amd its Educated Jew project on alternative conceptions of the educated Jew will be made
available by the CIJE to those working on the goals aspects of the monitoring-evalwation-
feedback project in the lead communities.

The faculty and staff of the religious denominations have beem recruited to assist im this
project. Prof. Daniel Pekarsky, a scholar in the field of philesophy of educatiom at the
Umiversity of Wisconsin, will coordinate this effort at developing and establishing goalis.

Prof. Pekarsky and members of the staff of the CIJE are collecting existing examples of
schools and other educational institutions in Jewish and general education that have undertaliem
thoughtful definitions of their goals.

A, Strategies for working with Lead Community lay and professiomall leadienship:
1. A planning seminar (planned for this summer in Jerusalem):
This seminar would be designed to engage lay and professional leadeushiip,
especially within Lead Communities, around the theme of Visioms and

Educational Practice. The seminar, as now eoneeptualized, would ineludie the
following kinds of elements:

a. Oppertunities for paticipaiis: w eone @ appyesdiiee thee imparteantt radte
that vision and goals ean play in guidipg the educatioml preeess:;

b. A change to begih o continue Woldng tieugh theiir owm v of a
meaningful Jewish existenee;



c. A athanee tto ancaintar athar sucdh weswss, ibrediudigg butt most L nmiiedd too
formulations developed in the "Educated Jew" projectt’

d. A othwanee tt0 dlaned bpp @ sstaategy ffoT earppedieg eelheasionnil i nrsstiubons sitn
their local communitites in the goal-settimg process.

2. Corssultazioonss too aa copmmmui iyyss | beaddesttipp axnoud ed foottsadteadyy vurkde rwazy osr
accomplished that are concerned with goals:

For example, in a community like Milwaukee that recently went through strategic
planning experience that put "visioning” at the center, CIJE could imitiate a
serious comversation designed to unearth and develop the substantive ideal, the

educational vision, that underlie the proposals that emerged from the Strategic
Planning process.

B. At the denominational level, we need to find ways of encouraging the natiomal traimimg
institutions to develop a pro-active approach to the problem of goals for Jewish educatiom, am
approach that includes efforts to catalyze serious attentiom to visiom and goals om the part of
constituent educatonal institutions. Possible approaches:

1. Elnr onuagget hikedéanonn tinor steoctd aififyaaddnmeoe cadd quatabl yariquid tacthh & owwn
guiding visions of a meaningful Jewish existence.

2. Ebroomaggenaitonni! déenonma tinoa hlinnsfiutioos stoowedkkinteaasieblywitithooaeonr
more carefully selected educational institutions on issues relating te the
identification of a vision and its educational implicaioms. Such institutions mmigiht,
but need not be, located in the three principal lead-commmumitics.

C. Pilot-Projects

One way to approach the Goals Project, a way which overlaps but is not identical with the
approaches discussed above, is to undertake one or more pilot-prejects. For example, a pilot-
project might take a particular dimension of Jewish educatiom, e.g. the teaching of Bible or the
Israel experience, and systematically explore it in relation to issues of underlying visiomn and
goals. This could be done in a variety of ways and at a vanety of levels. For example, a
community might take it on itself to focus on a particular dimension of Jewish education == say,
the Israel experience == and to catalyze serious reflection on the pan of all local institutions
(across denominations) eoncerning the foundational and derivative aims of such an expetiemce
and the way sueh aims operate to guide practice. Coneeivably, different eommunities wowld
take different dimensions of Jewish education as their central focus.

D. A Cealitien of Visien-Driven Institutions:



This pioposal is that a coalition be established for educational institutions that are seriewsly
imterested in going through a process of elarfying their uaderlying vision and gedls, as well as
in amicalating and working towards the actualization of the relevant educationsl implications.
In addivion to providing evidence of seriousness, participating institutions would have to meet a
variety off standards in order to qualify for admission and te remain in good standing. Memiber

imswituvions would be offered a variety of CIJE-resources designed to facilitate and support their
effforts.
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DATE: Ny 220, 119954

SUBJECT: Progress Report and Upcoming Activities

We're pleased to report that the Commission is now beginning to hit its stride and
that we anticipate an acceleration of activity over the next few menths leading to an

imterim public presentation of our progress next November (the Commission's first
anniversary),

Our Commission meeting on April 25 and, especially, the extensive sessions held by
the working groups surrounding that meeting have produced a clear and foeused
agenda for the next stages in the Commission's work., BEnclosed are a summary of the
Commission meeting and status reports on each of the four werking groups.

As we had anticipated, the primary need emanating from these meetings is for a
systematic information gathering process, geared to the areas identified by the
working groups as their primary foel of coneern, We will be undertaking this
information gathering, guided by the working groups and utilizing Commissiom
members, staff, eensultants, and organizational reseurees of institutions represented
on the Commissien, over the next several months. Loeking at the breadth of the
agenda identified by the werking greups, it is elear that we will net be able te
underiake everything (e.g., original research) at once. However, we believe that it
will be pessible to pull tegether by the end of the summer a great deal of what the

groups are secking i order to formulate Initlal recommendations and action plass.
This is our target timetable.

Ti the interim, we plan te eqnvene the Commissien durng the summer in order
deal with several other items we have identified in the past as impertant elewmenis of
ouF werk: One of these is the plase of Tsrael, both with respect to the eomtimuity
agendd in general and the werk efthe Commissien in parteular. A second i
fosiesing Mutbdl Awit:icdsTadd exploring petiibilitded for expanded copAlRdn
HNORE VAFGUS MAJOF continuity inifiatives already underway at the eontinenial level
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1

- iincluding activities of the religious movements, other organizations represented on the
Commmission, and Jewish foundations. Several coalitions and consortia are already functioning,
imcludiing the Council for Initiatives in Jewish Education (CITE) and the consortium on the Isracl!
experience lled by the CRB Foundation, whese work is central to the Commission's objectives.

We are proposing to hold a Commission meeting to deal with these agenda items on Tuesday,
July 26, from 10:30 am to 4:00 pm. To make this a bit more convenient for those who must
come im from outside New York, we are looking into arranging this meeting as a ly-in” at a
Newark Afmport hotel. To help us in our planning, please returm the enclosed reply sheer
indicating whether you plan on attending the July 26 meeting and if you prefer a Newark
Alirport or Manhattan site to the Commission office no later than Tuesday, May 31.

In addition to this full Commission meeting, each working group will be scheduling its own
meetings (whether by conference call or face-to-face) to move forward with its agenda.

From the outset of the Commission's work, we have recognized that advocacy on behalf of
Jewish continuity to key institutional actors would be one of the Commission's primary
responsibilities. For this reason, we believe that we should take advantage of the General
Assembly off the Council of Jewish Federations next November 14-19 in Denver, Colorado to
present a public progress report on the Commission’s work. In fact, our plan is to be a highly
visible presence at the GA. We are working with CJF to identify a time for the Commission to
meet during the week ofthe Genera! Assembly (by which time we expect to have several
recommendations coming from the working groups upon which to act). In addition, the GA
program sessions dealing with Jewish identity and continuity will be ergamized around the
themes off our working groups, We will use these as opportunities to engage the broad array of
local and continental leaders from within and beyond the federation system who attend the GA. in
dialogues about our concerns and ideas.

As you can see, there is much work for us to do, but also great prospeets for the Cammission to
begin to have an impact during the coming six months. We will need and be seeking the active
involvement of every Commission member as we make the move from issues to action. As
always, please feel free te communicate with us and with the Commission stafl with your ideas,
suggestions, and conecerns.

We look forward to seeing you on July 26 to continue our work together.

‘Izks Tiddes i3l 61 S Erazi bd, &% acd
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North American Commission
on Jewish ldentity and Continuity

St Caekr COMMISSION MEETING — APRIL 25, 1994
Shoshina 5, Cordit MEETING SUMMARY

Prodenuanal Stall: .

D o Sty I Wellcome and imwredinctiion

Noritvgrt Frughaud
Shoshana §. Cardin, Vice Chairman of the Commission, opened the meeting and
read a letter from Marvin Lender, Chairman, expressing his regret at being unable
to be present due to his participation in the special solidarity mission to Israel in
the wake of terrorist attacks on Israeli citizens, Mrs, Cardin welcomed a number
of new members of the Commission and urged all Commission members to share

information about activities of their organizations to promote Jewish identity and
continuity.

II. [Dear TRoadh

Professor Joe Reimer of Brandeis University delivered the D*var Torah. He cited
a comment of Prof. Hilary Putnam on the linkage among several verses in
Parashat Kedoshim (Lev. 19:16-18). We might read these verses as follows; If
we can control the impulse for talebearing by appropriately asittizing our
neighbors when called for (hachachah), then we can deal with our own potential
for hatred and truly love our neighbors as ourselves,

Prof, Reimer noted that loving one’s neighbor as oneselff itself involves the
potential for jealousy and sets up a tension. We on the Commission are in this
relationship to one ancther to some extent, and we should not deny this entirely.
We should understand that the love comes from balancing our work together with
the recognition that we will sometimes disagree. We can handle this tension and
work for the common good.

M. Reports from Commission Working Groups

Three of the four Commission working groups met prior to the Commission
meeting (the fourth met following this meeting). They reported on their progress
as follows:

1.  Group |: Promuting Jewish Growtth

The group feeused initially on jdentifying the experiences that promote change in
us and eatalyze Jewish growth. It recognized the tension between focusing on so-
ealled *transformative* experiences and on the ongoing process of growth that
may link and undergird these experiences,

730 Breadway, 2nd Floer, Mew York, MY 10003-9596
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The group posed three key questions:

How can we replicate the most potent experiences 56 that more Jews take advantage of
and are touched by them?
2) What are the obsricles preventing the wider propusaicn of theshosapexjrniendes?

3) What additional knowlisdge do we needl in order to ideatify andidniipiteatbedese
experiences?

The group decided to focus on three target populations: families; adolescent youth; and aduit
*seekers” (individuals looking for and open to Jewish growth opportmnities).

In its next stages, the group will seek to expand its understanding of "effectivenasal in
promoting Jewish growth (where are we effective? what are the elements of success?) and of
how totacaitiateta gesmesefofesprmuibikitytyninhehdayapopapaiation.

2. Goarpp 33 ;. Steogghleed iy [Tt arivos s rahd Biddidin £ Gommnial Copperiaion

The group developed a statement of its goal: To strengthen the capacity of institutions to
serve as effective settings for Jewish learning and for Jewish identity formation and its pulbliic
and private expression. Coalition-building is a means of accomplishing this and of creatimg a
more vital Jewish community.

The group emphasized the role of local initiatives and the need both to document what is
already occuring and to promote such initiatives. It identified key components of success,
including: develaping a true parmership process, leadership training and development,
professional collaboration, and increased funding.

At the continental Jevel, the group urged activity to encourage local initiatives, including
developing a shared vocahulary and vision and the preparation of lay and professional

Jeaders. The group also focused on the barriers which often prevent initiatives at the locall
and continental levels,

Finally, the group discussed how to encourage and assist institutions to carry out their owm
processes of self-examinatien, eapacity-building, and renewal, ineluding through advocacy.,
creation of appropriate materials, and provision of facilitators.

The group will eontinue its werk through ongeing communication among its members,
investigation of several key questions, eoordination with the other groups, and preparatiom of
3 Progress report.

3. Gromp 4:: Oreating Contimentall Pantmenrsiiips
This group reporied en the first pan of its meeting (the second taking place after the

Comnissien). In its jnitial werkdng session, the group identified the five areas on which it
would feeus as eompenents of a eontinental agenda:
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1) adivaezayy andi mnanliiztion amound Jewiisth aortiinuigy

2) portesss norad | diewedioypmanm

3)  tiltding a nesemeth and] ewalludiion cypediyy

4) ireo i f it hemires and] dlissemiindison

5) dianed bypirgs ffaoresvesks: flor angmitg: ool tiee phbamings .

V. Nonrige fogm [Essesstoo Adatioon: Thee @edibavpgss Adtvarid

Mrs. Cardin introduced Peter L. Szanton, a specialist in strategic planning who has been
serving as a consultant to the Commission, to comment on the challenges facing the
Commission and how, from his perspective, the Commission can maximize its impact.

Mr. Szanton noted that the challenges facing the Commission are formidable for several

reasons:

1. Weéeazcettyyigs ttosswinmagzdirsttaa sstooegt tddeinnam Admeeicamncolbiores whitbheeoddas
particular identities.

2. We lack good evidence as to what really works in promoting Jewish identity and
continuity.

3. @urr athjpettive s mait ety speeiifed].

4. @rur ifrtiresss aee Stegyeet] Hyy pivor eeqpearames ; we mgy wot be tirad achdetdtudedes of
current youth,

5. TR w11 He i it teo gode agnesnyentt am mogee tham gomeeadliiess.

6. Hrem iifthiee Quoamsisiion deveddpssanswvarss, 1wl ] tes dffimdit ffor ik toafféetteaestss,
since it does not command institutions and resourges.

Despite these difficulties, there are important elements of promise underlying the

Commission’s work:

1. The commanity is now alert ) the sitwation, wiich is a pre-conditon for action.

2. W have am albfie commumity, wilth menty nesauneess avaifalbik: tw e maliilized .

3. There: 15 am abuindiee of naiitali experineais at waok. We cam lezem fom beith
failures and successes,

Mr, Szanton asked how this continental Commission could add value to the work already
underway. A key element is to identify the target audiences (local institutions, national
agencies, Jewish foundations) and to consider what they need to hear and learn from the
Commission. One item is what is being tried, where, and to what effect. A second is to be
alerted to what will be mest difficult for them to do —and to put the Commission’s weight
behind the need to do these despite the difficulty. For example, other actors, especially local
commissions, are likely to find it difficult to a) be sufficiently selective in choosing target
populations, programs to suppert, and insisting on quality; b) integrate individual initatives
to create *systems of learning* and maximize relnforeement; and c) assess their work.

For the national and eenitinental agencies, the task is to deal with those issues that cannet be
dealt with adequately on the loeal level alone and which ate not yet being fully addressed.

308 "=c== 1=yuSs13rLy 61 ¥¥:86 75, EZ Aww
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Mr. Szanton urged that the Commission recognize that the situation that called it into being is

not a problem to be solved, but a condition to be lived with —hopefully for a long time. We
must build up the learning for how to do this.

The Commission’s goal must be (o produce effects, not just a report. It can de this by
preparing a persuasive report, that tells needed truths in a convincing way; by ongoing
advocacy; and by keeping score on the progress being made through assessment and
development of a continental evaluative capacity.

' Wipdtinge euir Self-portrait: New svights fiom the Natiorl Jewixh Papulhiiton
Survey

Mrs, Cardin introduced Dr. Barry Kosmin, Director of Research for the Council of Jewish
Federations and of the North American Jewish Data Bank at CUNY, and primary researcher
for the 1990 National Jewish Population Survey.

Dr. Kosmin reported on the continuing analysis of the survey results by a number of scholars
which are broadening and deepening our understanding of the American Jewish populace. He

highlighted several key findings and issues that expand on the portrait widely presented in the
American Jewish media.

¥ The age disribution of American Fews is far from wniform. There is, e.g., a
"missing generation® now in their fifties. There is also a bulge in the population of
young children today (a baby boam echo effect), but among whom the proportion
identified by their parents as “Jewish by religion" is lower than in the past. These
young children are now “up for grabs,” and whether we get them on tracks of Jewish
identification and involvement may be a key for the future,

. P teenss off affitladroon difféer greedliy tyy apes codiuntr. @rerail], abiort TP % mayy bse
considered *joiners,” but the percentages vary quite considerably, with younger Jews
typically less involved than older ones. On some attitudinal measures of Jewishness
there is relative consistency across age cohorts (e.g., high percentages at all ages say
that their Jewishness is important to them), but there is a fall-off from older to
younger Jews both in affiliation and in the extent to which social relationships are
primarily with other Jews, The latter has profound implications for the rates of
intermarriage, Overall, there is a compbtity of behavior across cohorts.

. The societal context for Jewishness is important. This shows up in regional
variations, where Jews appear to follow general characteristics (e.g., Westerners are
less religious) as well specifically Jewish patterns of variation.

VI. Next Steps

Mrs. Cardin announced that working group materials will be shared with all the Commaission
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members as they are developed. We will try to schedule a Commission meeting over the
summer, probably in July, to deal with a variety of issues on the full Comamission’s agenda.
The fail meeting will be held in Denver, CO, during the week of the CIF General Assembly
(November [3-19). Our objective is to put the Commission’s work clearly in front of the
delegates to the GA as part of the Commission’s advocacy role. The specific date for the
meeting will be announced as soon as possible.

Mrs. Cardin thanked the members of the Commission and expressed her conviction that we
are coming together as a group and beginning to exmplify the phrase: Yachad shivtei Yisrael.
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WORKING GROUP 1: PROMOTING JEWISH GROWTH

FOCUS/GOAL:  Three target populations:
1. families (from mamiage emwatd)
2. Foutt
3, adudk "seekers”

Objective: maximizing their Jewish growth and connectiom to the
Jewish community

POSSIBLE

OUTCOMES: 1. identifying the elements of effective growih expgréerdisearhd
propagating these more broadly (i.e., to wider population
segments and in additonal pragmmm))

2. developing mew mole pattems for kayppegiée M@ﬁ@ﬁmmmlls
working together —mobilizing the committed community and
using professionals as catalysts and networkers for lay activism

3. endorsing the coniinuing mpriomiy of tthese asiinitis @g,,
formal schooling) which promote angoing grawth (i.e., am
overall strategy involving both formational and tramsformatiomail
experiences)

4, spesuiinc awess for agion, iredbding
a. interventiion strafegies o hellp Jewisth family fommrmion ate

the point of marriage
b. greater wse of tetimikgy (@ &, , commitar motwakisy )
c. dievaloprment of poggeam teakiss, et wonkingg,
dissemination
d. avadlatioon

WORK PLAN: Three sub-groups continue to work to establish prioriues and
recommendations in their areas

NEXT STEPS:; i unther analysik of "fifeitive expatanenst” (wiat makess tieaom
werk? hew eould they be expanded / replicated?)
2.  espsitun of stateg bss fur antthediigs Ly prppddtidoss ankd
enhaneing their sense of respounsibility

012 =2ed 1Be¥513k 1y 81 <



WORKING GROUP 2: ENGAGING DIVERSE POPULATIONS

FOCUS/GOAL:

POSSIBLE
OUTCOMES:

WORK PLAN:

NEXT STEPS:

g« 39yd 32881251y 61

Target population: young adults (between campus and family)

Objective; More young people expressing ag active Jewish identity (im
one or more ways) and associating with other Jews

1. a il of thee targat peuilattoniniitsdietsityy --whto aeztieyy?
what motivates them, generally and Jewishly? what are the
barrricrs to Jewish self-expression? etc.

2.  thooatbrrutiizationant makkeingoffexiisipgetféetiveevettiotdss
for engaging this population

3. expanded discussion and & mew kanguege in the commorityy fofor
engaging this population —making real space for them

1. ittty amd pitorives the reymibstorns wesare seekiing tto arpgpge--
describe the diversity along several dimensions (e.g., cohort

characteristics vs. life-cycle characteristics; uninterested vs.
unaware)

2. inventory —wino is doing wiat im this aramd?

3. research —draw on existiing, smdits or resemadh underway
4, asldosasyytoeanonnaggennewvthinidnigg | dnggages dilicusssonn
5. dewiap prityy mepmmeEniitiooss for adtion

1, compike esibting informetiton —ad ]l extttinggressarcth

2. mestiig wilthNomwibel et ppoppbe
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WORKING GROUP 3: STRENGTHENING INSTITUTIONS AND BUILDING
COMMUNAL COOPERATION

FOCUS/GOAL: L

2.
POSSIBLE
OUTCOMES: 1.

L

4,

WORK PLAN: 1.

2.

(W]

I
ol
d
¥

to strengthen the capacity of institutions to serve as effective
settings for Jewish learning and for Jewish identity formation
and its public and private expression

coalition-building as a means of accomplishing this and of
creating a more vital Jewish community

endorsement and dissemination of information, models, and
analysis to support local initiatives aimed at these goals,
including:
a, Tboecd b bentbesdtifp dbewe byprresitoardd t tediniings
b collaboratidtabdprofassiopadfeasionalsanerastesategories
c. fhsteemgerespeet thectveeanliyyldeddessaaddpyndtesicondls
d imoreessddffumtiiresf fonm{fdderioms samidf fomddsops sféor
such initiatives
i imstitniionz] S , sy and
renewal, through
a, imfformed atvexzacy
b. creating seifeatisegssnfib cxdssrpandritetariaisl materials
c. prommngiﬁag:ﬁmhtatmsaid mdimstitnt ansthix thisriork
srpuregige gt lissiutmoess ((hudhdliep (Ooamsssonn
consﬂtuents) to support these goals through
a. Bavedbppirgs aa copmmeyn Wition
b. eercomrrggineg | boadlimitidtiess
c. producing effecpies peafgssiteatiVeaprefessional leaders
d iddmtrfyineg asseassigethiereasonssiéor anddi it meatingg
solutions for critical areas of professional leadership
shortage
redauigg hbdberdersemabidruigthbeecgga shteughh
a. researchinuddsppenioatatidon me identity formation, ete.
b. eéﬁﬁﬁﬁ@aeklwhmwwa& andl voeibultary wiilsile
increasing appreciation for diversity
¢ imereadmg fandling ffom mxtiwrﬂﬂls, fraumtiains, and
federations, which will require elosing the gap between
foundation, institutional, and eommunal priorities

ifforrmaitiom gatthenting —wiindt iksadirediy Heppembe?? witaithass
been learned? is there literature on these issues?

members

e iattivgs thee gruy Ssageaddaanddrecopanicaddiims switihtilce
other working groups




NEXT STEPS:

a8}
1
(5}
L
i

-1

1.
2

preparing a progress report

circulate summary of the April meeting for comments
obtain answers to key questions, including by polling group
members for their knowledge



WORKING GROUP 4: CREATING CONTINENTAL PARTNERSHIPS

FOCUS/GOAL:

POSSIBLE
OUTCOMES:

WORK PLAN:

BN

strengthening advocacy and mobilization on behalf of Jewish
continuity

Soenghening professional development

enhancing the community’s research and evaluation capabilities
expanding networking and information dissemination, inctudiing
replication/adaptation of effective models

promoting ongoing continental collaboration in the area of
continuity planning

advocacy:

a. identificution of target audiences for advacacy effmtss

b. assessment of efffective appromdies for radiins tfesee
audiences

professional development

a. aripssss af thire qummarnt s instbon me tiedimngg, e &1, , issthive
problem primarily one of supply or demand (Jack of
candidates or lack of places to traim)?

b.  aretthwecnswapprseiessttoreecmiimeatt

¢  analjpsisaffpesentid mesttddsiforresrnattnendts, tradinigy amdd
retention drawn from general education (e.g., Teach
America, paraprofessionals, etc.)

d.  (Ovnmiisxioostaienasaiy Feeonrmanddtivod ¢econtiinakl
funding of training / students in denominational
institutions (e.g., 8 continental scholarship fund)

research and evaluation

8. steiepent ontie impertence offresearedhands cradlgttion

b. ifnttioaition off a eadies afpedesitad i dswith esteadroon
researchers

networking and information dissemination

8 % 'uaseestatomentt” anddanalypissamtiigepsdentiid lusessodf
networking

engoing eontinental collaboration on planniag

8. 2amedébifesraal gwidbh'thirikitankk "

b,  apManfésraseeidssodhabionahieckhigehrpsoneeeceniness
oF pregrams working in varipus areas of eontinuity
astvity (like, e.g., the Whizin Center In family
gdueation) "- in what areas would these be useful? how
right they werk?

gssign varieus areas of investigation to staff, werking group
members; veluntssr experis, of institutions represenied] on the
Esmmisssien for infornation-gathering and analysis (see below
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fur examples of initial areas)
2. develop recommmendations besed! om these amriyheses

NEXT STEPS: 1. idtaniifyy potemtial "voltimicer exypatsd”
2. lowtk @t Tewth Armenies PoEmem as s ke mmtbi] for Tewisth
Teacher Corps [Ron Wolfsom]
3. el stateamanttree fundl ing off dsrsmma oo [{y sppmsoet]
institutions {David Sacks]
4. pegpoee s of oot wankk off QI Wiesarerr Béeourndhtitom |
CAJE, others re professsional development
inearttyy adfppotentid Jdevistheediatitonressarobbess

o
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Exacuiie BietaeF
Alan Weffmann

June 23, 1994

Dear Particigants in the CIJE Goals Seminar:

We at CUUE anticipate owrupconning seminar with great excitement.
The seminar represents the first stage in a process designed to
encourage Jewish ediucating institutions to become more goals-orented
and vision-diriven than they typically are. We are espexially hopeful that
as a result off our collaboration during and after the seminar, educating
Institutions in your commumities will become increasingly engaged in
the process of becoming vision-dirfven.

Our last memo highlighted the semiimar’s basic purposes. On this
outasion, we hope to give you a concrete sense of the semiiner’s
elements and rhythms. The semipar wil! include a balf-day fleld trip,
plenary presentations and discussions, and a variety of small group
activities organized around study, reflection, the sharing of ideas and
experiences, and serious deliberation.

Each diay will also include time for participants to divide up, by
conmmmny groups and along other lines, for regular work-group

sessions. These sessions provide a chance 1o diseuss thepertinanceof
mesmm’sthemuwthesimmnbmkhome as well as to begin
dieveloping a plan of action that will guide the work ahead. Allung the
way, these worlk-groups will have the chance to share their insights,
copcerns, and plans with one another,

We willl be meeting from Sunday through Thursday, July 10 =14, Wih
the exception of Monday, when we will begin at 8:30 ani., we will
begin each day at 9 am. We will be weorking intensively each day,
with afternoon breaks. Exening sessions lasting uitil 9:30 pm wAll take
place on Sunday, Monday and Thursday and there will be a very spesial
cultural program on Tuesdey nigitt On Wadnesday night we will
conclude by 7 pm. You are on your own for dinner that, evening; other
lunches and dinners will be provided by CHE.

As background to some central themes, we are sendling you upder
Wﬁw&&m&ﬂoﬁﬂd&febemdpﬂaﬂaﬂaem
Please alse compiels enclosed writien assignment, which will form
thﬂbaﬂsefmaﬂﬂwpdimenseaﬂylﬁm;emmf
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The themes the serminar adidresses are organiizailly related, but each day will feature a
diifferent empinasis.

Sunday will highlight the kinds of problems and convictinns that give rise to the Goals
Project. In the course of looking at some exarmples of visinn-driven institutions (See the

Dewey and Heilman pieces in the readings packett), key terms, guiding principles, and
contral issues will be articulated. A session orlenting us to the next day's field trip
and Informal small group sessions will conclude the day's activities.

Monday includes a fiald trip to Yeshivat Har Ertzion. (See the Lidhemstein selections in
the packet of readiings.) In adidition to on-xsite observation, our visit will include an
opportrity to discuss the vision animating this Yeshiva and ity challenges with its
renowned co-dlirector, Rabbi A. LiGlitenstein, Please dress approgriately for a visit to an
Orthodox Yeshiva.

In the latter part of Monday end on Juesdiaw, we carefully examine Mashe Greenberg's
article "We Were as Dreamsss.H(See reading matertiels.) [t is presented as one example
of the varied and powerful visions that have been systemmatiizilly articulated through the
Mandel Institute’s Educated Jew Project. Our understanding of Greenberg's ideas will be
enriched through conversation with him and through attention to significant alternatives.
Professor Greenberg's vislon of the aims of Jewish aducation offers a chance to think

carefuilly about what elements enter into & comprehemsive vision and its power as a tool
in edurationsi planning.

Tuesday evening will offer @ change of pace. We will dine at the home of Alan and
Nadia Hoffmann, followed by a visit with poet Yehuda Amichai.

On Wedpesiinw, "How “~questions move into the foreground of our work. Using an
exampile from the world of informal edutation (a swmmer camp movement), we look
carefioilly at the mejor dimensions of the effort to translate a vision of the aims of
ediurztion into the design of an educating institution. (See the article on Camp Ramah in
the paciest.) We also wrestle with the difflcult problem of how to make progress
towards viston-dbiven eduration in institutions that presently lack any shared and
comypsifiing vision. Wa will examine different strategies, share insights, and surface
pertinent questions and issues.

On Thursdiy, the work-groups which have been meeting daily will be asked to present
to the group as a whole their emerging plans for encouraging local institutions to work
towards being more vision-diriven. These presentations, along with a review of CIJE's
role in the process, will become the basis for the development of a shared and concrete
plan of action that will guide our joint efforts.

We are looking forward to seeing you soon,

, Sincerely,
Danel
Daniiel Pekarsky
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PRE-SEMINAR WRITTEN ASSIGNMENT

Our semiinar will focus on some topics that arc at once straight-forward and very diffiicult:

T the matwre and importance of eduational gosls; 2) the process of arrivimg at meaningful
gozls; and 3) the processes involved in moving from goals to educational design and practice.
But goals dlo not come out of nowhere. Typically, they are rooted in our very basic beliefs
concerning the kinds of Jewish hunan beings we bope to cultivate via Jewish education. The
Goals Project assumes that many Jewish educating institutions need to work towards a clear
and compelling: vision of the kind of Jewish human being they would lfke to cultivare. The
Goals Project further assumes that en important component of such efforts is for the
indlividuals involved to clarify and develop their own personal views on this matter. The
exercise described bellow is diesigned to encourage such an effort, [t will serve as the basis of
a small group discussion diuring the semminar.

Write up your initial thoughts about the kind of Jewish aduit you would hope to see emerging
from the process of Jewish eduration. In what ways would being Jawish be expressed ta and
enbance the quafity of his or her life? [n developing your view, you may find it helpful to
think zbout what you would hope for in the case of your own child or grandichild. Below are
three guidelines for tie exencise:

1. Fort pumses of the exercize, don™ settle fiar witait you thinlk faasifhle “wsher the
circumstamees.” Rather, try to articulate what you would ideally hope for in the
way of Jewish edications outcomes.

2. Br hopest with yourself concemiiyg this matter. The point is mot to amire ait a
peosition that someone else finds acceptable, but to identify your own views at this
menent of time.

3. Approach the task not by listing characieristics but In the way a novelist might:
present a vivid portrait or image of the Jewish human being you would hope to
cultivate, Focusing on, say, a day, a week or some other |nterval of time, describe
this persod’s |ife, enpinasizing the ways in which the Jewish dimension enters into
and enriches {t. The challenge is to nake this person (male, female, or
gengler-msadral - it’s up to you!) “come alive." To accomplish this, it might prove
heipful to give this person a real name. In adidiition, use any literary device you
think might be fun and helpful, You might, for example, develop your portrait as a
week-long diary entry written by the person portrayed; or you might choose to
describe the person from the peint of view of a spouse or a child.

Have fun with: the assigament —and remeniber that nobodly will hold you to anything you
sy, 1¢'s simplly desigaed to stifwlate some initial reflection on some questions we'll be
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Moncn Manded PACKET OF READINGS
Wi Chaiim Enclosed is the packet of readings for the Goals Seminar. Read what yauw
YiRe Gold ¢an in advance of the Seminar — especially the selactions we'll be refanrimg
m mh to in the first couple of days of the (the articles by Deway, Heilmam,
" = Lichtenstein, and Greanberg).
Some of the readings offer portraits of very different kinds of visigm-drivem
Hooariitg Cretir institutions. The Dewey selactions offar an example of the school startedi
Max Fisher by Dewey, a school based down te Its very details on a systematicaily
articulated and comprehensive social and educational philosophy. This
0 reading explains some of his general philosophical and psychalogical ideas,
Dirvld Amyow as well as how they find their way Into a cooking class.
Danial Sedinr
Mandel Berman The selection from Heilman's Defenders of the Faith offers a glimpse Inte
gﬁ:gw a contemporary Haredi Yeshiva, a visiom-driven Institution that differs
John Cairman grestly from {and yet in some intaresting ways resembles) Dewey % scihaal.
Maurice Corsen The erticle by Rabbi Lichtenatein describea yet a different kind of visini:
Susan Crayn driven imstitution - the modem Zionist, Header Yashiva wiich he founded
Dy Dawis {and which we will visit).
frwin Pleld ,
m‘aom" These Institutions are light-years away frem each other IR RUMereus
Nell Greenbaum respects; and all of them differ dramatically from secular-Zionlst educatiing
Thomat Heusdorff institutions which we will alse be studying. But as different aa they are,
Darvid Htfschhom these Institutions are alike in that all are animated by a coherent and, for
Cemhon Ketest their propoments, a compelling vision of what they want to accomplish. A3
m’m”“"” you read these articles, think about what these visiens ara and about how
Nommazs Lamm they ere reflected In practice.
"arvin Lender
Jrma Uipoff The article by Moshe Greenberg offers his views on the kind of Lawitdh
Seymour Mevtin Lipsei huiman being toward whom we should be educating. It 8 one of severall
mwb“ essays developed under the auspicas of the Mandel Institute’s Educatad
umumm:z law Project. Each of these essays represents a different perspective on
Esther Leah Rikz the kind of person lawilsh education should try to cultivate. We wilt be
Richard Scheuer examining Greenberg's visien, with attentiom to the issuesd that arise in
lsmay Schorach trying to translate a vislen into practice,
Daerid Tewcuch
radors Teenity The essay on Camp Ramah ls background to our discussion of the
translation of vision Inte educational design and praatice.
Beiasiii Diroeror The sslection from Petsr Senge's ' and Seymour Fox's
Alan HefbanA “Toward & General Theery of luwidh Education® are offered aa geneml

bagkgreund.
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To: The CUE Steering Committee
From: Barry Holtz
February 23, 1994

Total Vision

Draft One

In the last meeting of the Steering Committee, we discussed developing a long-range plan for
the work of the CUE using the phrase "Total Vision” to describe that plan.

I was asked to try to write a draft of that plan using the rubric suggested by Mon that one
could think of total vision as the 10 year report of the CUE outlining what it had
accomplished, written today instead of in the year 2004. The paper below uses that idea of
the 10 year report as a kind of rhetorical device to develop the plan.

As will be obvious the one major disadvantage of writing the paper in this fashion is that it
predetermines certain choice points and doesn’t allow the alternative possibilities to be
explored. For example, in talking about research there may be a number of possible routes
to take and at this point without a deep analysis of the options, I don’t really know if, say,
placing research in an existing university or in a free-standing institution would be better.
There are other examples that may strike the reader as well. Despite this disadvantage, I
have used the 10-year plan as my approach here.

This paper is based on a number of sources: A Time to Act. Annette’s "Lead Communities
at Work," internal documents written by members of the staff, and discussions with other
members of the staff.

The CUE 2004: A 10-Year Report

The CUE was created by the Commission on Jewish Education in North America in order to
implement "on both the local and continental levels” the plan of the Commission "to
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The CUE began with the three original Lead Communities and then moved toward creating
an "outer” circle of like-minded communities interested both in hearing about the work of
CUE and using meetings with the CUE as a way of talking about mutual concems across
communities. These meetings included discussion of the issues of research and evaluation,
fund-raising and community leadership mobilization as well as analysis of specific '
educational initiatives in the areas of personnel improvement.

Boston, New York, Cleveland, etc. joined as partners in this work. Communities that
decided that they wanted to share in the CUUE agenda and receive the CLIE expertise in a
more intensive fashion == as long as they met the CIJE criteria —could chose to become Lead
Communities themselves. To be chosen the commumity, had to exhibit the three factors
mentioned above as well as committing itself to working on the “building block" agenda.
Communities paid a fee to the CIJE to be members of the outer circle and a consulting fee to
the CUE to be Lead Communities.

11. Personnel: Building the Profession

One of the two key building blocks of the Commission report was *building the profession,™
improving the quality and quantity of Jewish educators in both the formal and informal
domains. The CIUE launched two main thrusts in this effot™™ local efforts at improving
personnel through its work (as mentioned above) in particular eommunities and a continental
effort that tried to attack the problem in a more global fashion.

A. Local Efforts

The CIJE began its work in each community with the quantitative and quatitative researeh
work of the Educators Survey. This report which began by looking enly at the educaters in
formal settings was expanded to include informal educational settings as well.

The resuits of the Survey led to the ereation of a Personnel Action Plan for each eemmunity.
CIJE helped each eommunity develep its own partieular aetien plan by werking with local
eduestors and Federation lay leaders and professionals. The plan was eomprehensive and
wide-ranging, and eemmunities were helped by CUE to phase in segments of the plan in an
orderly fashion.
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The Personnel Action Plans were organized around four key areas: inservice education,

recuitment, salary and benefits, and career ladder.
Inservice Education

One of the key areas for upgrading personnel throughout the Lead Communities, and in any
community interested in improving its Jewish education, has been in the area of inservice
education. The CUE began with a set of Leadership Institutes which were open to all three
Lead Communities. The Leadership Institutes took place twice a year and have been done in
coordination with a major educational institution. Some have taken place at Vanderbilt
University, some at Columbia University Teachers College.

The program was designed for principals of Day Schools and Supplementary Schools and it
focused on issues of leadership such as supervision, board relations, goal setting and a
variety of other topics to help improve the quality of leadership in these educational
institutions. Day School Principals and Supplementary School Principals met together for
some sessions and in other sessions they worked on cases which were individualized for their
own particular settings. A second Leadership Institute was designed for Early Childhood
Directors from Day Schools, Synagogues and Jewish Community Centers. Similar issues
were raised and experts in the field of Early Childhood Education, as well as Jewish
Education, worked with these Directors to help improve the quality of their educational
institutions.

At the same time, a set of leadership seminars took place within communities. These
seminars used the results of the Best Practices Project of the CUE and other resources
including outside expertise and consultants from the denominations. These leadership
seminars were designed for a more intensive and ongoing approach to issues of leadership
and there were separate seminars organized for principals of Early Childhood units, of

Supplementary Schools and of Day Schools.

In addition, inservice education took place at not only the level of leadership, but also in an
intensive fashion for teachers. A set of differentiated and systematic inservice programs have
been designed for Early Childhood teachers, Day School teachers, and Supplementary School
teachers. These inservice programs were conducted by a combination of CUE-staff,

personnel from the local BJE or the local Jewish College of Advanced Jewish Studies as well
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as national personnel from the training institutions and denominations. Some of the
programs focused on pedagogic skills, some focused on subject matter knowledge. There was
in addition, a Retreat Program which focused particularly on the experiential dimension of
Jewish knowledge and Jewish teaching.

A series of seminars and retreats for the personnel of informal Jewish education have been
launched in all of the communities as well. These included seminars and retreats for Youth
Group Leaders, Camp personnel and Center workers. In addition, there was a Seminar

across all communities for leaders of Israel experience trips.

Another dimension of the inservice program that CUE has helped design for its communities
was a series of mentoring programs for novice teachers. These programs began with the
preparation of mentors who could help initiate novices into teaching. Following upon that,
the mentoring programs themselves have been launched vboth for novice principals and for
novice teachers. In addition, CIJE has worked with the local communities to develop peer
and expert coaching programs for experienced personnel. This included the preparation of
peer coaches, followed by using coaching programs to help improve, those principals and
teachers who have even a considerable amount of experience.

Finally, the CIJE succeeded in placing a number of educators from the Lead Comminities in
continuing education programs outside of their local cities. Educators attended year-long
programs in Israel (which were partially subsidized by the local community), summer study
programs in Israel and at universities and seminaries in North America, and degree programs
at North American academic institutions.

Recruitment

Aside from inservice education, a second dimension of the personnel improvement in each of
the communities centered on recruitment of new personnel into the field. Some of those
programs have consisted of leadership programs for teenagers t*at involving them as
counselors, youth group advisers and teaching assistants. Other programs recruited and
prepared volunteer teachers for supplementary schools. In these programs new populations,
such as parents, retirees, public school or private school teachers, were brought into the
teaching force and were prepared for work as Jewish educators. A third appro ach consisted
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of retooling public or private school teachers for careers in Jewish education particularly in

supplementary schools.
Salaries and Benefits

The third area of personnel improvement that the CUE has been working on has been in the
area of salaries and benefits. Here the CUE has been helping local communities create
benefits packages for full-time teachers, develop proportional benefits packages for part-time
teachers, work on reduced Day School and camp tuition for teachers in the community, along
with other ideas to improve the packages offered to educators. The CUE has helped provide
contacts with experts in these areas and has organized work with foundations to think about

planning improvements.

Career Ladder

Finally, the CUE has been working with the communities to develop career ladders for
educators. This involved the creation of full-time positions that include teaching, as well as
mentoring new teachers and peer coaching. The CUE has helped launch projects to create
community teachers—teachers who teach in more than one institution and therefore can have
full-time teaching jobs. Finally the career ladder included creating positions in day schools
and in some cases in supplementary schools for curriculum supervisors, master teachers,
Judaic studies coordinators and resource room teachers.

B. Continental Initiatives

At the continental level the CUE has launched a number of initiatives to improve the quality
and numbers of Jewish educators. Working with the denominations and the national training
institutions, the CUE has advocated for new programs to retool avocational teachers for full-
time work, to help prepare doctoral students in Judaic studies for careers in Jewish education
and to create "fast track" programs (such as a national Jewish Teachers Project) to deal with
the shortage of teachers in the field.

The CUE has helped design and find the funding for a major effort to recruit young people
into the field of Jewish education by creating the "Careers in Jewish Education" initiative.

This project has involved the following elements: Jewish teenagers are recruited by their
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synagogues, camps and youth programs to become Madrichim —teachers, youth leaders or
camp counselors in training. Through a specially designed program, these Madrichim
receive training and initiation into the field of Jewish education. They work in their local
institutions and are supervised by the Madrichim Training Institute, as well as by local
supervisors in their home institution.

The names of the Madrichim are placed in a national data bank. When these teenagers
graduate from high school and go on to college, Jewish educational institutions near their
college are informed that one of the Madrichim will be attending a university nearby. The
local rabbi or Center director can make contact with the college student and tiy to find
educational employment for the student during his or her college years. Meanwhile the
students attend an ongoing training program including courses, supervision and study visits to
Israel.

The "Careers in Jewish Education" performs the dual purpose of providing (prepared)
avocational teachers for local Jewish institutions during the students’ college years and
inspiring some of the students to enter the field of Jewish education as a lifelong career, In
addition the program helps increase the Jewish commitments and involvement of the students
during their college years- and afterwards as well. This program has been launched in
coordination with the national denominations, the JCCA and the International Hillel

Foundation. The project has been funded by a variety of foundations.

m. Community Mobilization

One of the fundamental building blocks of the CUE as expressed in "A Time to Act" has
been mobilizing community support for Jewish education, at both the local and national level.
At the local level, the CUE has been involved in recruiting new leadership for Jewish
education. This new leadership has been recruited in coordination with the local federation
professionals and with intensive work by the CUE’s own Board. Specific programs have
been designed to raise the consciousness of local lay leadership about the importance of
Jewish education.

One project, for example, has been "adopting” local educational institutions by-young
leadership in local federations. In this program a local institution such as a communal
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supplementary high school has served as a setting for local young leadership to discuss the
fundamental issues of Jewish education while at the same time, increasing their involvement
in the institution. This has given CIJE the opportunity to increase the knowledge and
sophistication of local lay leaders about Jewish education.

In addition, the CUE has been running Best Practices Seminars for local lay leadership which
apprises this leadership of the latest work going on in Jewish education and gives these
leaders a sense of significant developments in contemporary Jewish education, so that they
can make more informed decisions. Moreover, the Goals Project as described elsewhere in
this report, has been involved in the process of community mobilization. The Goals Project
engages lay leadership in discussions about the purposes of Jewish education and indeed the
purpose and goals of Jewish life in North America.

At the continental level, the CUE has been involved in mobilizing community support for
Jewish education in a number of ways. One significant approach has been through its reports
to the field, some of which are discussed in the section of this report on dissemination below.
For example, the CUE has issued various "white papers" on specific issues within the field
of Jewish education. The first was a report on the personnel crisis in Jewish education which
was based on the research conducted by the CUE in the three Lead Communities and shaped
to create a national policy and agenda in the area of personnel development. This report
helped dramatize the current weak situation of the Jewish educational profession by pointing
out the problems in areas such as Jewish knowledge and financial renumeration in Jewish
education, as we have discovered them in our research settings. Thus the CUE was able to

mobilize community support for a significant upgrading of the Jewish education profession:

A second paper of a similar son was a commissioned report on the economics of
contemporary Jewish education which looked at the amount of money currently spent
throughout the continent and the way that that money is being utilized. This report made
significant recommendations for rethinking the economics of Jewish education and has been a
significant topic of discussion amongst the lay leadership of the North American Jewish
community. Other reports have also looked at a variety of areas of interest to the CUE
including the Israel experience, the goals of Jewish education and developing a research
capacity for the field of Jewish education.

A/0
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IV. Content
A. Best Practices Project

During the past ten years the Best Practices Project has evolved and led to the creation of the
Center for the Study of Jewish Education.

{dear reader, choose one of the following two sentences:]
The Center is located at X university (Brandeis, Harvard, JTS, HUC ?77)

The Center is a free-standing project of the CIUE with «its own staff and operations.

This Center has two emphases, research and implementation:

Research

This component has been the main business of the Center. It includes:

a) Best Practices of today: The documentation, study and analysis ef eurrent best praetiees
in Jewish education. Essentially, this has moved forward with the work of the Best Practices
Project as it was launched in the early years of the CUE.

However, that work has been expanded as well by seeing the project as an ongoing research
project in which the success stories of Jewish education are studied in depth and sueeessive
“iterations" of research are performed on each setting.

It also has meant convening conferences and consultations with those doing this research to
try to discern patterns and implications of the analysis. v/]

b) The Department of Dreams: This is the area that includes developing all the ideas in
Jewish education that people have written about and never had the means to try. In addition
this “department” has commissioned *dresims™—encouraged people to invent solutions to
problems and imagine new directions for Jewish education.

116« 3DEd 1SN1T 3Ny il 15:L pE5, 8t 48U



¢) Best Practices of the past: Looking at those success stories of the past (e.g. Shragge
Ariam”s famous sthool) to see if we can reconstruct what was done and why it was

irmportant.
Practical Implications

The second thrust of the Center has been to test out the practical implications of its work. In
particular this has meant working closely with the Lead Communities as they try out the
udieas discovered by the analysis of best practices, past and present and of dreams for the
fimmre, as well as exploring the Best Practices findings with lay leadership.

B) The Goals Project

One of the major initiatives Jaunched by the CIJE during this period has been the Goals
Project. The purpose off the Goals Project was to work with institutions and communities to
help develop a sense of direction and purpose for the educational enterprises of the institution
or the community. Much of Jewish education has been characterized by a lack of sense of
direction and the Goals project has sought to address this difficulty. The Goeals Picject begam
with a seminar in Israel for communal leaders and professionals in the sumimer of 1994. At
that session the basic coneept of the projeet and its approach were explored.

Following upon the summer seminar the CUE offered each of the Lead Communities a series
of fiowr goals sessions during the course of the next year. At these sessions the concept of
goals was discussed and in each session an impertant future pieee of wiiting related to the
issue of goals or a lecture by a spesker was presented to the partieipanis. These sessions
were offered to all the institutions in the eemmunity. Based on the experience of the goals
sessions during that yesr, 2 number of institutions in eaeh community chose to be part of a
more ittensive goals project that was iaunched ever the eourse of the next five yeass.

This Ceulition of Geals-Oriented Institutions engaged in serious diseussions aroued the issue
off goals trying to determine and think abeut the underlying purpese of their educational
imstitution. The edueational institutions were assisted by CIJE staff members and CUE
consultants. These diseussions revelved areund papers writien by the Edueated Jew Project
off the Mandel Instituie in Isragl and ether relevant papers and presentalions. -
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The leadiership of each institation was engaged in these discussions, and following upon this
Wik, the other edwcators in the institution were involved in deliberations about wihat would
it meam 1o translate these underlying goals into actual educational practices. To help
iusimate this idea the goals project seadled various educational institutions (both of the
piesent and the past) looking at those institutions’ statements of goals and trying to sce the
way that those goals were implemented in the life of the educational program through visits
it presentations.

At e same time the Goals Project engaged the leadership of the major Jewish desomimations
amdl maining imstitations in an effort to think about goals from the denominational point of
view. The denominations and training institutions were challenged to engage with the local
ipslittations involved in the CUE Goals Project to see if those national institutions could help
tive local institutions work on the issue of goals. Although the Goals Project began with the
three Lead Commmumities specifically, leaders from other interested communities were also
ivifed to aend and the Goals Project was one of those CLJE initiatives that was offered to
the owter circle of CLJE communities and other communities involved in the contimental CUE

emtienprise.
IV. Research
A) Mbmitaring, Bvadlatiom and! FeadBaekc

One off CIJE"s mmportant contributions to the world of Jewish education was the Monitering, .
Evaluation and Feedback Project (MEF). During its first years the MEE Project examined
the issues of community mobilization in the three Lead Communities, interviewed local
educators for reports on the professional lives of educators and condueted the Educatess
Survey. The MEF Project gave feedback both te the three lead communities and to the CUE
siteffl abowt the launch of the lead communities initiative.

During the next years the MEF Project began to explore speeifie edueational institutions
witthiin the community evalusiing pew programs from the point of view of geals and
owisomes: In addition, the MEF projeet surveyed s number of educators and commimumal
lesdlers a5 it tred o create A portraii of edueational institutional usage within e three Lead
Commmunities. The MEF Project was of considerable interest to the outer Hag of CUE
cominunities and do Jewish edueation in Nerth Ameriea in general.
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The MEF Project represented a model that CUE helped launch in a2 number of different
communities throughout the continent. Not only the educators survey and the professional
lives of educators but the general approach to evaluation and feedback became a significant
example as communities tried to improve Jewish education throughout the continent.

B) Orher Research

The CUE has helped foster an appreciation of the importance of research and helped to
broker foundations, Jewish education researchers (both in North America and in Israel) and
researchers from general education in joint collaborations. These have included projects on
teacher knowledge and teacher education, studies of the economics of Jewish education,
qualitative studies of Jewish educational work, historical studies of Jewish educational
projects, quantatative studies of student achievement and knowledge, and policy studies
related to the issues involved in community mobilization.

There are currently a number of ongoing research projects that emerged out of the CUUE
efforts and include the founding of four centers devoted to Jewish educational research, oiic
being the Center for the Study of Jewish Education mentioned above. Three other research
centers for Jewish education have been established at universities or seminaries—each taking
a different focus.

V. Conferences

The CUE has been the catalyst for a series of conferences on impertant issues related to the
field of Jewish education. These conferences bave emerged out of the CLUUE’s werk in the
field as well as through the intellectual work of the CUE staff. These began in 1994 with the
conference on "New Work in Supplementary School Edueation* whieh brought together
people working in this area from a variety of institutions.

This was followed by the conference on *Evaluation and Assessment in the field of Jewish
Education" which brought tegether academie researchers from both Jewish and general
education as well as Federation leadership concerned with this problem. “The Religious
Personality and the Challenge of Education" was a conference co-sponsored bysthe Lilly
Endewment and brought tegether both Christian and Jewish perspectives and action projects
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in this area. Following upon this was the conference on "The Economics of Jewish
Education" which involved Federations, major foundations and lay leadership. As various
topics emerged in the CUE work, conferences were held both to bring the best wisdom to
bear on particular issues and to monitor progress in specific areas.

V1. Publications and Dissemination of Materials

The CUE has fostered the publication of significant materials in Jewish education. These
include the reports of the Best Practices Project, the research papers that emerged out of the
MEF project, the literature on goals that went hand in hand with the Goals Project, along
with the papers commissioned for work in the area of goals (some of this in conjunction with
the Mandel Institute in Israel.)

In addition the CIJE has produced publications unrelated to the ongoing projects. These
include a) the CIJE newsletter which informs the field of its ongoing work, b) the
publications of the various CIUE conferences mentioned above, c) a series entitled "Current
Issues in Jewish Education" which are the public lectures of the CIUE Board meetings in
written form and related materials, and d) the various "white papers* mentioned earlier in
this report.

These materials have been distributed through the CITE’s own publishing program, through
commercial and university publishers and through other national Jewish edueation
organizations—including JESNA, JCCA and CJF. New technologies such as on-line
computer access to materials and CD-ROM publications have also been utilized. Finally the
CUE has presented its work at a variety of national conferences both for professionals and
lay leaders. These have included the CJF General Assembly, the CAJE conferences and
other research gatherings.

13
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The CIJE was created by the North American Commission on
Jewish Educatien with a highly focussed missionm which
incorporated three major tasks. These are: Building the
profession of Jewish education; Mobilizing Community
Leadarship for Jewish education and Jewish contimuaity;
developing a Research Agenda while at the same time sacuring
funding for Jewish educational research. These so-called
‘building blecks” all involve majer long-term improvements
in infrastruecture for the Nerth Ameriecapn Jewiszh cemmunity
and so the Commission wmandated the ereatien of Lead
Communities. These are develeopment and demonstration sites
wherw, by mobilizing the leadership of the local community
and by radically improving the quality of. peraennel for
Jewish educatiom, significant systemie chamge and impact
could be shown to be pasasible relatively ever time while the
national infraatructure was undergeing majoer reform.,

The CIJE Steering Committee is presently in the process of
developing a multi-year strategic vision which will
articulate clear goals and benchmarks in each of the major
areas of its work with specific okjectives in each area.
Thia strategic viasien will eenstantly be revisited and
revised as CIJE begins to engage its own ecommittees in
reviewing both direction and implementatiom.. The first
iteration of this multi-year vision sheuld be eempleted by
October 1994 and the 1995 annual workplan of the CIJE will
flow directly frem this process.

The 1994 Annual Workplan ies, therefore, a bridge into this
long=range process. It is anchored in the immediate
realities of CIJE’s present commitments but it alse locks
towards a much more focussed rulti-year perspecitive.

The second half of 1993 saw the wajor investment ef the
resources of the €IFE im three Lead Cemmunities - Milwaukes,
Baltimore and Atlanta - with a elear obkjective ef winning
the trust ef the communities and aeecelerating the precesses
of local cealitien-building and of meving towards a
Persaonnel Action Plan in each of the ecommunitiess.

A working hypethesis of this 1994 werkplam ia that
while the Lead Communities remain key arenas for development
and sxploratien of eritical issuea fer Nerth American Jewish
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educatiom/, CIJE’s role is to engage a jach wider circle of
communities in benefitting from our axpéerience in the Lead
Communities and from our overall experience in Jewidh
educatiam.

During 1994 this prinoiple will direct CIJE into forging new
partnerships with an ever-widening circle of communities

while brokering with national agencies in prowvidimg support
to this pracess.

The following workplan must bhe regarded as somewhat
tentative and uUngrounded in prior experiemce. It is anm
outline for 1994 priorities but doubtless will neead
modulation and revision as the year unfolds. In [ ] will
appear the date by which action should take place and those
responsible for that actiom.

Components of the 1994 workplam:

A. CIJE POLICY-MAKING: STEERING COMMITTER, COMMITTEE

B. DEVELQPTNG LAY LEATERSHIP FOR JERISH CQONTINUIMY (p.&)
C. LEAD COMMUSITITES PROJECT (p.7)

D. COALTTIYN QF ESSENDITAL, COMMMITIES (p-9%)

E. HEST RERCUISES FROIBIT (p.10)

F. COUNTENT (p.10)

G. BESRRROH (p.12)

H. COEMIVICATIONS FND DISSENWIRATION (».13))

I. 199 WRBHEIANW AND BUmMET (p.14)

31 a9~

~

1y
1

iy

5% 8 39904 18Ny N BL



A, CIJE POLICY~MAKINGT STEERING COMMITMRE, COMMITTER
SYSTEM, BOARD, EXECUTIVE COMMITTESR.

1. A Steering Committee is composed of the Chair of the
Beoard of the CIJE, committee chairs, core staff and
cehsultants. The Steering Committee will meet five times
during 1994 and will develop & first iteration of a multi-
year strategic vision for the CIJE. The 1995 anmual
workplan, derived froem this etrategic visiom, will be
praesented for discussion to the September mesting of the
Steering Committee and thereupon to the October 1994 meeting
of the CIJE Board. ADH will staff the Steering Commifdste.

Aetion needed:

a. Calendar for Steering Committea for 1994
inecluding meetings at April and October board
meetimgs.

{[1/4/942 VPL]

b. First “fotal Vision ” draft.
(3/1/94:BH]

@. Succeesive drafts at 1994 Steering Committes
meetimgs..
([BH]}

2. CIJE Board Committees include all members of the CIJE
Board. The committees are: Building the Professilon,
Community Mobilizatiom, Content and Researci.

As additional communities become part of the Coalition of
Essential Communities, lay and professional leadership will
be invited to join the CIJE committee structure amd,
ultimately, the Board.

These committees are staffed by the core full-time staff amd
some consultants of CIJE and will meet at each Board meetimg
and at Jeast once between each board meeting for a total of
four committee meetings during the year.

A comnittee workplan will be developed for each committee
and will be approved for 1995 at the October beoard meeting.
The 1994 interim committee workplan will be presented at the
first meeting of each committee on April 20th.

Action needed:
a. Division of Beoard members inte cemmittees

(i/21/94: MIM])
b. Letter from Beard Chair inferming memkers abeout
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committee process.
[2/728/94: MiM])
€. Allocation of staff to committees
[1/4/94: Suggestian: Personnel = GZD
Community Mobilizaticem -~ ADH
Content = BH
Research - Adanc]}
¢, Letter from committee chairs to members about
specific committee agenda.
([(3/8/94: Committee chairs and committee staff]
d. Calendar for individual committee meetimgs
{[Chairs and staff, unsynchromized]]
e. Allocation of staff for regular briefing of
Board members.
[3/25/94:ADH]

3. The CIJE Board will meet twice in Hew York, April 21st
and ©ctober 20th, 1594. Board meetings will be preceded by
a meeting of the Steering Committee in the aftermoom (April
20th and October 2list).. For board members, their first
attendance at committees will be on April 21st. Staff will
be assigned to all board members so that each board member
will be individually briefed both before each board meetimg
and once between each board meeting.

Action needed:
a. Prepare Board meeting
[3/8/94: MLM/ADE/VFL]]
b. Assignment of staff to board members
[[B/17 /94 =ADH]

4. The Executive Committee of the Board will meet prior to

each Board meeting and will be composed of cemmittee chairs,
officers and funders. The Executive Committee will review
and approve the budget of CIJE.

Action needed:
a. Develop new 1994 budget based on 1994 werkplam.
(3715794 A0HE]
b. Send out budget to Executive Committee prior te
April board meetimgy.

5. Board communication will be through a gquaterly CIJE
‘Letter from the Chair”7 to appear in Jume, September and
Decenmber. In additiom, board members will receive more
specialized written briefing materials from the chair and
staff of the committee on which they serve.

Action needed:
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a. Appoint writer for Chairman’s letter With

detailed timetable for each draft and mailing
date.

([4/1//D4 LM/ ADH]
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B. BEVELOPING LAY LEADERSHIP FOR JEWISH CONTINGITY

This is the systematiec process of brirging mere isey Hexrth
Ameriean eommunity leadership inte our werk.

commissions en Jewish continuity whish are emcrgimg
nationwide are the first targets for this undertakimg. The
emerging work of the Goals Projesct with lay leadership im
Ehejh%&d communities @ould form part of the contemt of this
project.

A plan will be developed using the best of availabile
rogourees (@.g. C©lal) to build a replicable process for
lexdership development in a model commumity. The Board and
tonmittee structure of CIJE should be used to brimg new
lezdership into national involvement both as leaders and as
funders. {(See A above))

Action meeded:

2. First draft by June Steering €ommittee
([6/2/94 : ADH]

b. Identify new committee membears before Qctobear
Board masting and bhring to October meetiimg.
([®/1/DYiADE-MLM]

gz:e w5, 21 AHW

220 =39bd 1sNp3adlven 61




C. LEAD COMNUNITIES PROJECT

A large part of CIJE’'s work will continue te focus on the
lead communities. In 1994 the lead communities will,, from
CIJE’s perspective, be seen as test sites where
developments, succeses {(@and problems) will be shared with am
ever-widening circle of ‘essemtizl’ commumities..

The work of CIJE as an intermediar& catalyst for systemic
change in Milwaukee, Baltimore and Atlanta will focus om:

1. Strengthening the local lead community wall-to-wall
coalitions by meeting with lay leaders, rabbis and educators
in the community. The community mobilizatiom process will
continue to require assistance and trouble shootirmg. A
clear goal for CIJE jis to have a fully committed top level
imner coalition of Federation exec.- Community champiom - LT
professional in each commumity.

2. Moving each community towards a Perscnnel Actiem Plam
based on the November 1993 training sessiom in Momtresnll.,
Final dates for the completion of the actien plam are te ke

set together with the community, including the fundimg
implicatiems.

Actien needed:
a. Individually negotiated written timetable fer

personnel action plan in each community
([48/15 /b SZD]

3. Providing expert support and consultatien fer the
implementation of the Personnel Actien Plam. Examples arxe:
in-service training programs for early childheed teachewnss,
an Institute for day schoel and congregatienal seheol
principals.

Actien needed:

&, Plan fer _PQ?SQﬁﬂEl aetien plans frem EIJE'S
peespective.
(é4/1/94:62DB1

4, Horking with key lay end professienal leadership op the
articulation of imstitutiemal and community geals (Geals
Frejeect) .. A July seminar on Geals ih ceeperatien witn\tbe
C n 'V
-
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Mandel Institute will be an important milestone in this
area.

Action needed:
a. Develop plan for goals project after January
consultation with Mandel Institute team
[4/94i Dan Pekarsky]

5. Provide guidance to the Monitoring, Evaluation and
Feedback support project. By February 1994 all communities
will have reports on the Professional Lives of Educators and
Educators survey data-gathering will have been completed.
The report on community mobilization for 1992-93 will also
have been completed in all 3 communities.

In January 1994 the first composite community personnel
profile for Milwaukee was completed by Adam Gamoran and
Ellen Goldring to be followed by Baltimore and then by

Atlanta.

In the light of the new intensive involvement in the
communities by the CIJE core staff, the feedback function
may require reevaluation. The MEF Advisory Committee
(Profs. Coleman, Inbar, Fox, Gamoran;Steven Hoffman, Alan
Hoffmann and Annette Hochstein) will teleconference and
convene in August to discuss this and other issues and to
approve the Sept. 1994 - Aug. .1995 MEF workplan.

For action:

a. Proposal for MEF Advisory Committee
[4/15/94: AG]

6. Develop Pilot Projects, or Action-before-the-Action-
Plan in each community. These are personnel initiatives
which communities will adopt before they have a fully
articulated and supported local personnel action plan.

Amongst the options proposed are: planful recruiting of
Jerusalem Fellows and Senior Educators; ongoing Leadership
Institute for Principals; Basic Jewish literacy for early
childhood professional; a seminar on goals in Israel. The
communities informed CIJE which of these pilot projects they
wish to undertake. CIJE will provide expert support from
its own staff and assist communities, where appropriate, to
obtain help from outside experts to build these projects.

isw 9 »6! yyw
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> COALITION OF ESSENTIAL COMMUNITIES

The mission of the CIJE is to be a agent faor aystemic change
for North American Jewish educatiom. The key assumptiens
are that personmnel development and community mebilization
are indispensable to systemic change. Lead communities are
test sites where both the notion of systemic change and the
individual components of systemic reform can be developed
and refimed. This precess, in varying degrees, can alge be
used in other communities where sericus efforts are beinmg
made to improve Jewish educatiom.

CIJE is committed to sharing its work with the entire Nerth
Amerjcan Jewish community in a way Which will make an impact
as early, as quickly, and as effectively as possible..

A new coalition of those communities who have made a majer
commitment to improving and investing in Jewish educatien at
the local level will:

1. Be a vehicle for CIJE to share its experience

and then assist a continually expanding Hwierse

of communities to implement those components which

meet their needs. An example of this is the

sequence which leads from multi-faceted research

en the personnel situation in a given community

through pelicy report and then to a personnel

action fplam.

2. Mobilize ever-increasing key lay leadership

for Jewish educatiem.

3. Become a powerful lebby in directing the

training institutions and denominatione te provide

solutions to the educational needs of commumitiess.,

4. Mecbilize for changing the funding prierities

of the North American Jewish community.

§. Share in developments which may still be on the

€IJE drawing beards. An exanmple is the Geoals project

for lay leadere and professiomals.

6. Enable CIJE to learn from individual community

experiemces.

Thie coalition is likely teo include many of these
cemnunities wheo initially applied to become Lead
eemmunities. Many have made remarkable achievements over
thie period and the ccalition will become a place for
sharing amongst like-minded 'essential' communities. Lead
communities will automatically be members in the ccalitiem.

A €first meeting should take place when appropriate with a
small greup ef individuals reeponeible for Commissions of
Jewish €entinuity in key ecemmunities to initiate the process
of building the coalitionm,

§taff: ADH with SHH’s guidance.

W61 2t wpw
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B, BEST PRACTISES PROJECT

A plan for the development of Best Practises anthologies was
presented Iy Dr. Barry Holtz to the Board in August 1993

{(cppendix 1) .

A plan will be developed which relates to the use of the
Best Practises materials for personnel and lay leadership
development in 1994 and brought to the Steerimg Commiitrthees.

Action needed:

a. Plan for use of Best Practises in differemt
contexts..
([4/94:BH]
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F. CONTENT

1. Goals: The Hanmdel commission deliberately avoided the
issue of the goalg of Jewish educatiom. In the past year
in all the lead communities we have had requests for
assistance in developing "Ymission statements", ‘visions”,
and “wisioning”(!).

In parallel the Mandel Institute in Jerusalem has, over the
past 3 years, been engaged in a pathbreaking project which
examines differemt conceptions of the Educated Jew and their
different implicatioms for a Jewish educatiom. The
project is now at the stage where these deliberations can
have significant impact on the setting of institutional
goals and oommunity goals for Jewish educatien in Nerth
America.. Community lalayléeddernlippoancerehakmdnsndnghe the
training institutions on thkeothbkernpeddtbobedbyitto tpgnmpbd e
with this issue in a planful way.

The Mandel Institute hdmsaggreddtboppovifidehelplpo tOIXEJIEN in
building this domain arsh@®PPodf. DBadedlPBrhzekly wilill lkenil tithe
project in North America. After a January consultation in
Israel, this was a key topic of the February staff seminar
in New York and will lead to a seminar for selected lay
leaders and professionals of the lead communities and the
coalitiom of essential communities in July 1994 in
Jerusalam..

Action needed:
a. Develop a plan for the goals project
f4/94: DP]

2. Beat practises: See section E above.

: % 21 W
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€. RESEARCH

The fermulatien of a cemprehensive agenda for research for
North American Jewish education is one of the three major
recomnendations of the North American commissiem. At the
noment CIDEE is not involved in any planful praecess leading
to building the agenda for research, yet the MEF preoject is
currently the largest research undertaking in Jewish
education in North America,.

As in several other spheres of the work of CIJE, our work in
MEF in the lead communities is raising many generalizable
questions which ultimately will become part of the
continental agenda for research.

In order to develop a plan for bullding research and
research capacity in this field, CIJE will have to conault
with some of the best minds in educational research,
sociology and sociology of knowledge. Such a ceonsultation
should take place in September and should lead to a first
iteration of a strategy to bhe presented to the October
Steering Committe=. Adam Gamoran and ADH will plan that
consultatiiom.

820 ' 39bd LSN I 13gNell 01 Bg:1 #s. 9F atsw
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H. COMMUNIE€ATIONS AND BISSENINATION

A brochure describing CIJE and intended for general
distribution is presently being designed and will be
completed at the end of February (Sandee Brawarsky].

In parallel a plan will be developed for teiﬂ;ng the story
of the CIJE in a wide variety of contexts ranging from key
lay leadership through professional educators, rafiihis,
community professicmals, the Jewish-press, the non-«Jewish
press, Jewish journals ete. [Sandee]. This is in additiom
to the need to develop an internal communication program for
the CIJE board referred to in A above.

CIJE will also have to decide at which regiomal and natiomal
Jewish forums - lay and profesgsional - it wishes to appear
and how much of our human resources to appropriate to this
important but all-consuming area. An outlime for 1994 will
be proposed to the Steering Committee in September [BH])

The Lilly Foundation has proposed a high-level consultatiom
between CIJE and leaders in American religious educatiem
during 1994 which Lilly will conveme. We are currently
awaiting a response from Lilly about the date.

For actiom:

a. Plan for written communications
([4/1/94 £SB]
b. Plan for Jewish professional and Jay forums

during 1994
14/1/94: BH]
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I, 1995 WORKPLAN AND BUDGET

The 1995 workplan will flow from the work of the Steerimg
Committee and its articulation of a multi-year strategic
vigion for the CIJE.

For acticm:
a, Mizerftt woaip ban [7/94 28083

b, Seeond deorft foor SHeeer hng Odnmmtitees [[B/94: ARBN }
c. Final draft for October Board Meetimg [ADH]]
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<[2}4H4 GAMORAN@WISCSSE == ANNETTE@HUIIVMS; 09/06/94, 22:56:1%5,; M
GAMORAN.MAIL
EBCDIC (<GAMORAN@WISESSC>}
=[lmMIME type: text/plain

‘:[m

Received: by HUITVMS via NJE (HUyMail-Vén); Thu, 09 Jun 94 22:50:14 +0306
Date: Wed, 8 Jun 1994 23:54 CDT

From: <GAMORAN@WISCSSC>

Sulpject: Roberta's work

To: annette@hujivms

Osiginal_To: ALANHOF

Omiginal ¢¢: ANNETTE, GAIL, ELLEN

Rolberta has decided that the 80%/20% split with Milwaukee during the falll is
moit viable fior her, so she turned down the job. She will work for us
through December 31, 1994, as originally proposed.

litwe want the communities to think about supporting their own evaluation
theginning im January, we need to start a dialogue with them about it as
soon as possible.
BMAIL>
MAILLIST-I-EOF, End off messages. Next meessage is #1
Current message filed in MAIL folder
~[2I-[H1 root@jerusaliem].datasrv.co.il => annette@vms.huji.ac.il; 07/06/94, 08:2830; *
SMTP.MAIL
ASCII (listserv@jerusalem| .datasrv.co.il)
~[ImM/IME type: text/plain

*{lm
Received; by HUJIVMS via SMTP(192.114.20.101) (HUyMail-Vémn);
Tue, 07 Jun 94 08:28:30 +0300

Received: byjerusalem| datasrv.co il with UUCP id AA23022
(5.65¢/IDA-1.4.4 for annette@vms.huji.ac.il); Tue, 7 Jun 1994 08:31:19 +0300

Date: Tue, 7 Jun 11994 08:31:19+0300

Message-1d: <199406070531 .A A23022@jerusallem]. datasrv.ceo >

Errors-To: server@jerusalem Il datasrv.eo.il

Reply-To: listservi@jerusalenn]. datasrv.¢o. il

Sender: listserv@jerusalem] datasrv.co.il

From: listsenv@jenusalem] datasrv.co.il

To: annette@vms. hyji.ac.il

Ce: server@jervsalen]. datasrv.eo il

Subjest: Error Condition Re: Invalld request

X-Listserver-Verslon: 6.0 =UNIX ListServer by Anastasios Kotstkomas
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To: Alam M“‘s‘!:ﬂh’ay]/

E}uﬂm&
Feromi G Y (" G
MEXORANDURE éd ll PP
A +o ARN))
Ry Fecsimile (§ page) 1-216-391-5430
Tox Wimgimite F. Ltawid
C1IE 6/6 Pariweod Corpeowtiien, Cleveland
From Jothn ©. Catmafr®S
Sxtoi Jurg 197, 19804

ket CDALS SEWMINOR, Jdersaiiom
CIIE Steerimg Comuttites

Gy

Rematdaer the deffinition of NMixed fmotions? (The feelitvg when your mather-in-
law drives your Caiilllac over the eliff.))

s, wiith reluctance, please note that Z have fimally cenohulad that Z should
wott travel to Israel m mickduly for the Gosls Sesimer., In mjor part that
resulits fram the dﬁeuuhn with Kreer and Btaim this muwing about tha COF
Tsotttive Developmait Program. We are maidng soma gooed progresst thus, 1t thas
peconms very desirable for w6 to attund the CJE Exesutive Comutitee muating
idmbllad for buly i3 and i&t ...

Flease convey fiy regrets to Alan, Anratte, Doy and the othery for the
{Rvitatiion and the proposed adulitional discussions abeut tha Wandel Imstinute.
L Wil heve to takea @ rain check on that onel

2{?’“”' 12 there #t11h to be & Mt ing of the €10k Steeriry Cammitea on
Rty 23, 1n Kaw Yerld I h ﬂut pesaiBi ity percdiitedl imt YW
W. tha reeefit AEne fran MM te the CIIT Board 1s silkemt on
ihat dide and {MNHes thit the Aext MALTAg of the stae Comuritees 18 b-
GRS With the Bodrd and ether comtitee mMatlings on Ostaber 6 and 85.
wRilld e1p te kﬁew windher tre 9/23 date 15 en or of

$6¢ you iy, Thinks agein for your petncel
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WHERBWEAARE Week of: June 20 - 26TH. 1994

NOTE: Rleass fai 2 Glnay Lavi every Thursday béfore 5:00 PM ~FAX! 216-391-5430

New Yerk Phone: Israel; Claveland:
212-532-2360 00N 18722-817:418 216-391-1862
212-632-2646 00N N&7222-ENB-951 216-391-5430
Day Qal! Dorph Alan Hoffmann Barry Heltz Glnny Levi Daniel Pekaraky
6-20 | ATLANTA NEW YORK CLIE | JURY DUTY
Mon | MIDTOWN-
L WYNDHAM
Lesve Atianta
Approx. 7 pm
6-21 NEBW YORK CUE | JURY DUTY NEW YORK
_1_’ 6 cue
6-22 NEW YORK CUE ! JURY DUTY NEW YORK
Wad CJE
6-23 NEW YORK CLIE | JURY DUTY
Thur LEAVE FOR IBRAEL «
R LATE PM h
I
6-24 LURY DUTY I
6-26
Sat
6-26
Sun
W-&—_

33 KATHY BELLS, ROBERTA 3000MKM, ALAN HOFFMANN, GINNY LEVI, BILL RORINEON, LULIE TAMMIVAARA,
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION
15 East 26th Street
New York, New York 1001@

M E M O RR ARNNDDUUMM

TO: ey Fone

FHRON:: anH

DATE: Jhmee?®0,12%64

RE: Izpgt wesk's meeting with CIF-CILJE-JESNA

I am sending you the first draft which Jon Woeocher and I have
developed following our meeting din New York last week. The
document is a faithful representation of our meeting and I thimk
marks significant progress in this area. I have asked Abby to let
ycu know where Woocher is staying in Jerusalem and I think that it
would be very useful if you invited him in and briefed him

{circumspectly, of course] about the most recent developments in
senior persommell..

I do not want Woocher to know that yoy know about the meeting
in New York or about the existence of this documemt. It will be
interesting to see whether he volunteers any of this informatiom.,
T know that Abby is trying to arrange a telephone conversation
between us. I have several things which I want to discuss with
you. Look forward to talking with you socom.

Alan
/

P.8. Please show this teo Annette but do not distribute it to anyone
else
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IEB. CI¥-CIUE JBRAXONSIRTY

The issue of Jewish continuity and Jewish education for Jewish
continuity is, today, at the heart of the communal priorities of

most

I.

= §if not all - North Amarican Jewish communities.

RASIC ARPRONCE

THE COUNCIL OP JEWIBH FEDERATIONS major mission is to serwve
the Federation movement and provide local Federation lay and
professional leadership with resources/, thinking and
networking which will enhance the ability of those
communitiea to fulfill their own communal objectives and
pricorities.

THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION (CIJE) is a
continental orgnnization created to provide the North
American Jewish community with a planful strategic design
for systemic change of Jewish education through building tha
profession of waglh educatiam, mobilizing contineatal

leadexrship for Jewish education and developing & meamimg®el
research program.

CIJE is & hothouse for developing and then disseminating
state-of-the-art innovation for Jewish education and Jewish
continuity in Nerth America.

CIJE develops, testes, monitors and disseminates new modelw
and gpproaches teo perscnnel development and community
orgenigatien for both formal and informal Jewish educatiewn.

€iJE engages in specific content areaa which undergird all
Jewish education - an example ia the Geals Progoet which
will help ecommunity leadership te develep and think threugh
institutional and cemmunity visiona of Jewish educatiom,
The Bept Practices project deeuments outstanding practiece
threugheut Nerth Ameriean Jewish edueatien lementary
seheels, day scheels, JCC's, campingy, early childbeed, eta.l))
28 & basis fer 49vg%gfing new madels for gggrndinq and
Favietalialug jnstl & AnR at the leeal lavel. The _
Meniteving, Bvaluatien and Feedback preject haa ereatssd, in
three eemmunities, a paradigm fer formative and aummative
evaluation eof Jewish educatienal interventien ip a
community. The Psrsennel Preojeect has preduced a design fer
2 community-wida persennel preject whieh meves from redeaxeh
(@ diagnestie prefila eof a eemmunity's educatessw) threugh
seis,— analysis te a eemprshensive actien plan for improving
ewish edueatienal persenhel iR a commumiey,
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CIJE works with local ecommunities, from thisee selasted lead
communities to additional communities whe wish te sommit
themselives to meaningful alitemis changs. At ths
continental ievel CIJE will engage the densmimational
vraining institutions and other Jewish and general eenters
of excellence to provide expert euppert iR ite preojests. A
continental astrat tor change alss includes heiping
selected existing institutions build ths capacity for new
imitiatives in recruitment and training of fo and
informal educators and in providing that expert suppert to
lozal communities.

ClJE sees fits mission as helping gensratée community-based
and continental lay "champions" for Jewish education who
will lead the process of radically elevating the priority of
Jewish education and its support in the North Americam
Jewish community.

TEE JEWISH EDUCATION SERVICES OF NORTE AMERICA (JBSim)
provides ongoing support and service to the formal Jewish
educational system of North America. JESNA's mandate is to
service all communities within the framework of itsg
Bvailable resources. JESNA'a activities range from
personnel placement and data gathering teo consultation to
communities and institutioms. JESNA creates oppaortunities
for metworking and sharing of information and expertise im
foammd Jowioh educstinn and serves as a resource te the
Federation movement.

THE JEWISH COMMUNITY CENTERS OF AMERICA (JCAD)) and other
national organizations provide consultatiom and suppert to
the metwork of informal education in Jewish commumitiass.

TOWARDS THR FUTURR

Commission on Jewish Education in Noxth 2merica and the 13%3Q
Maticnal Jewish Population Study have together catapulted
Jewish eontinuity and Jewish education for a meaningfwl
Jewish continuity into the center of the local and matioval
communal agenda. The present CJF Commisaion on Jewish
Tdentity and Continuity must be understocd withim that
emerging contert. CJF needs to be an active playasy,
facilitator and eatalyst in thia process.

€9F is uniguely pesitiened te be able te enaurea that an
éver-inereasing Aumber of communities re-examirg their
formal end infermal Jawish eduecatiemal systems and engadges im
8 community-wide preeess of signifieantly raiaing the
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quality of Jewish education in those communities, often by
restructurifng. At the same time, ongoing needs cannot he

CIJE is developing - with an ever-growing number of
"egsential” communities - new models of perscnmel
development, mobilization of lay leadersinip, areas of
content and researdll. These models span the formal/infoomal
divide and need to be grown in carefully monitored
"mothouse* environments. After careful nurturimyg, the
ingredients of systemic change will need to be shared with
the entire North American Jewish community.

CIJE wishes to meek ways to facilitate and enhance the
migsion of JRENA in strengthening its own capabilities., CJ¥
shouwld ese CIJE as a major partner in the joint enterprise
of leading the North American Jewish community towards
meaningful Jewish continuity. CJF should look to CIJE for
new imitiatives in Jewish educatiam, for pretesting new
undertakimgs, for optimal utilization of the GA and for
continental strategic plannimg. CJF should foster the all-
important process of mobilizing communities and the Neorth
American Jewish leadership for Jewish education and Jawish
continuity by. among other thimgs, disseminating the
emerging story of CIJE"8 work.

This model, which places CIJE at the center of CJF's mission
in Jewish continuity, with JEENA and JCCA as providers of
constantly enziched service to communitiem, should ke a
major recommendation of the present Commissiom and enakble it
to move to a CJF committee which will conatantly review and
monitor the process described here.

NEXT 11328
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

Board of Directors

April 21, 1994

AGENDA
Time Program Locatiom enter
9:30 a.m. Registration 17th FL. Receptiem hrea
10:00 a.m. Board Plenary 1 Rm. 170¢ B-C

A. Intredueccory Ramarks

B. From the 1990 Populatien Survey
Until Today: Jewish Continuity
and Jewish Edueation
11:15 a.m. Committee Meetings#
A. Building the Profession (Blue)
B. Cemmunity Develepment (Greem)
€. Centent and Pregram (Red)
B

. Researeh and Evaluatien (Geld)

1:38 p.t. Beard Plenary It
A. Reperts from Committee Chairs

B. The Geals Prajeet

$:28 p.in. Bivay Terah

#Bex lunches vill Be available 4t committes Beetings.

F FFFE

202

1700 A
1700 B
170e €

1700 B¢

Mortom L. Mardhll,
Chair

Barry A. Kosmim

Chair: Meorton Handell
Chaif: Chatles Raorer
Chaiir: John Colmam
Challr: Esther Leah Ritz

Baniel Pekarsicy

Pavid Tewtseh
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COUNCIL FOR INIMIXTINES IN JEWISH EDUCATION
Baard of Directors

April 21, 1994
AGENDA
alma Erogram Lasagifla fiswsftg
P:30 4.a. Registration 17=h Fl. Reesption Area
10:00 =.a. Board Plenary 1 Rm. 1700 B-C
A. Introductory Remarks Morten L. Mamdel,
Chair
2, From ehe 1990 Population Survey Baxxy A. Roaain
Until Teday: Jewish Continuity
and Jewish Education
13:15 a.a. Comnittee Hastingaw
A, Bullding the Professien (Blua) Ra. 202 Chaie: Hoxten Mandal
B. Community Dewvelopment (Green) R, 1700 A . CcChaiz: Charle¥ Narmor
C., Content and Profram (Red) in. 1700 B Chair: Jobn Celauua
D. Repearch snd Pvelustion (Gold) Ra. 1700 C Chair: Esther Laah Rits

1:30 p.m. Beard Plenaxy I2 ia, 1700 B-C
A. Reporry fres Committee Chairs

B, Tha Geala Projsct Denial Pekarsky

3:20 p.m. D'var Torah David Teucadh

#Box lunches will be asvailabls at ecasictss aeiudigh-.
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Tel: 972-2- Gk 3 fo>1/7
Fax: 972-2- b&z-

Facsimile Transmission

Alan Hoffman - Guest Mayflower Hotel 11.4.94

To: Date:
Seymour Fo
From: ymot X No. Pages:
¢ nx Number:
Dear Alan,

Attached for your information.

With best regards.

Sincerely,

Seymour Fox
)



Mandel Institute >TIn nNon

Tel: 972-2- G* 31/7
Fax: 972-2-
Facsimile Transmission
Morton L. Mandel 11.4.94
To: Date:
Seymour Fox
From: No. Pages:
cax Number:
Dear Mort,

Here are the results of my meeting with Alan. Look forward to discussing
the topic with you and Alan.

Will report on my meetings with Gutfreund and Brandes tomorrow.

With best regards.

Sincerely,
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

Board of Directors
April 21, 1994
AGENDA
Tima Erogran Lottt £Ea8eTten
*x30 a.mB. Registration 17d:s7% FL. Recsption Aras
10:00 =.=. Board Blenaxy 1 Rm. 1700 R-C
A. Introductoxry Rémarks Marton L. NMamnitell,
Chair
2, Trom the 1990 Populavion Survey Basyy A. Koamim
Until Today: Jawiwh Contimuicy
and Jewish Education
13:15 e.m, Commiittes Msdtingav
A. Building the Profession (Blue) Raz. 204 Chaiz: Hergsen Eamdal

B, Community Devilapmest (Gresn) Ra, 1700 A . Chair: Charis® Ratmex
¢, Comtent and Progranm (Red) Ea.. 1700 B Chaiyr: John Coluum
D: Resesreh sud Dveglustisn (Geld) Ra. 1700 € Chair: Zathey laah Ritx

1:30 p.». Beard Plenary Il ia. 1700 B-C
A. Repozts frem Cemalttsa Chaiya

B, The Geals Prejsat Banisl Pekarsky

3:20 p.m. D'vaE Terah Bavid Teuvaah

iSex Lunches will be availabis ak essaiceas antirja.
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WisconsinRenter for Education Research

University of Wlaconain-Madison / School of Education
1025 Wost Johnson Street. Madison, Wisconsin 50706

b/
FAX: (608)263-6448 hate: 2-/18/* v
TEL: (608) 263-3451 PROJECTNO..___/ V / O

Total # of pages in
transmitted document,
(including this page):

[

Facsimile Transmission Form

To: + nnpf. s 0 Crrvair, FAX crt T e
Tel #:

Organization: /1) s e o , M |

From: 47 c3o? W o vVerrer<h Tel.#

Address:

Message:
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< CONFIRMATION REPORT >

02-18—1994 <FRI) 12:21

D

C R ECEIVE >
NO. DATE TIME DESTINATION PQ. DURATION MODE RESULT
29777 2-18 12:18 608 263 6448 4m 0°02'13" NORM. E OK
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COUNCIL FOR INITIATIVES
IN JEWISH EDUCATION

P.O.Box 94553, Cleveland, Ohio 44101
Phome: (216) 391 48882 o Fax: (216) 391 -SRLWD
Chaiir
Maorton Mandel

Vice Chairs

Biilie Gold

Mazttthew Maryles

Lester Pollack FROM: Mlan . HoffHafifimann
Maynard Wishner

TO: FEritemids of CIJE CIJE

DATE: Jrmeary 24, P994 1994

Honoramy Chair
Max Fisher SUBJECT: QITFE NEEW YOHRK GFFETEE

Board

David Amow
Daniel Bader
Mamndell Berman

Charles Bronfman I am pleased to inform you that a satellite office of CIJE has

Geraid Cohen now been established in New York and will serve as the home base

o Coran_ £07, CLIE Progran Officers, Gall boreh, and orcy Holiz, as vell
ce Corson g qu Pping poin or me.

Susan Crown Mail can be sent te the New York staff at the follewing address:
Jay Davis

Irwin Field 15 E. 26th Street

Charles Goodman New York, NY 10010-1579

Alfred Goiftschalk
Neil Greenbaum
Thomas Hausdorff
David Hirschhom
Gershon Kekst
Henry Koschitzky
Mank Lainer
Norman Lamm
Marvin Lender
Norman Lipoff
Seymour Martin Lipset
Florence Melton
Metvin Merians
Charles Ratner
Esther Leah Ritz
Richard Scheuer
Ismar Schoreeh
David Teutsch
lsadore Twersky
Bennett Yanowitz

Telephoms: 212-532-2360
Fax: 212-532-2646

Executive Director
Alan Hoffrmann



TII.

Vi.

Towards a Lesadl Community Plan for Persenmel
AGENDA
&. A. Montreal

Tuesday - Wednesday, November 16 1717

u vember 16

Imtreductory Remarks Alam Hoffmasmm

Commmnity Updates
Discussiom: 10 minutes per community

Projjected First year Outcomes in Personnel

A, Critical Path to Developing Individual Lead Bearryy Hédkzz
Community Personnel Plan

B. Analytic Potential of Educators Survey Elll e God Bdrr ingp,
€. Discussion

Engaging Community in Discussing Educators HMllaan HéEfimaamn
Survey and Implications

A, TIntreductory Remarks
B, Presentation
C. Discussion

Wednesdy. November 17
Preparing a Lead Cemmunity Persennel Aetiem Plan Gail Deoyph
Exercise: A First Cut Persennel Aectien Plam in our Commumity
Piscussien

Next Steps and Geneluding Remarks nham HRASmaRm



Lead Community Seminar -~ Exercise II {(Tuesday Ewveming))

Community Mobilization Exercise for Discussimg Data

For discussion by community teams:

As you dlisonss the thres: diffferesmt RKdimdds off ditea neggeotiss am
personnelwhkhibhypou will Hearee aarsilbbbee , tthiirkk sddomit thiee fod1bew gy
issues for each:

With whom will each of these reports be discussed?

Who will facilitate these discussions ((heed not be
same for every group)?

When will discussion take place?

What will be the results of the discussiom?

What willhhpppenteotihereeslliss? HEswwilillthawybde
fed inheo obhher ddsepasisdbps haédd bpy obkaer
greups?

By what mechanism will all these eoenversations be
pulled tegether=-deepened, enriched?

How will communal censensus be reached sueh that
stakehelders feel that they have been part of
the proeess and part 6f the whele?



PARTIGIBANTS LEAD COMMUNTIES SEMINAR

Montreal Nevember 16 = 17, 19883

Janiee Alper

Jewish Educational Servieas
174% Peachtree Read, NKE
Atlanta, GaA 30369

Phone: 404-873-1248

BAX:

Lauren Azoulai

Atllanta Jewish Federatien
1753 Peachtree Road, N.E.
Aatlanta, GA 30309

Bhone : 404-873-1661

FAX: 404-B74-7043

Chhaiim Botwiniclk

Board of Jewish Education of Baltimore
TB00 Park Heights Ave.

Baltimore, MD 21215

Thone: #410-578-6943

FAX: 410-466-1727

Ruitth Cohen

Milwaukee Jewish Federation
1360 North Prospect Ave.
Milwaukee, WI 53202

Phone; #414-271-8338

FAX: 414-271-7081

Gail Dorph

588 West End Ave.
Rpt, 2-A

New York, NY 10024
Phene: 212-769-0725
FRX: 212-769-0746

Gemine Fidler
$909 Meledy Lane
Baltimere, MD 21208

Phene: h. 410-484-3236, w. 410-358-4934

FAX:

Parrell Friedman

‘THE ASSOCIATED

101 West Meount Reyal Ave.
Baltimere, MR 21201
Phene: 41Q-727-4828

FAX: 410-752-1177

Jane Bellmam

3535 N. Bummi€
Hilwawkes, Wi 53214
Phone:414-963-9196
FAX::

Ellen Goldrimg
Vanderbilt Umivwersity
Box 514

Hashville, THW 37203
Phone:: 615-322-8037
FAX: 615-343-7094

Roberta Goodmam

149 Nautilus Drive
Hadisom, Wi 53705

Phome: 608-231-3534
FAX: 608-231-6844

Michal Hillmamn

2898 Sequoyah Driwe W
Atlanta,, GA 30327
Phone: 404-351-5816
FAX:

Stephen H. Hoffmam

Jewish Commumity Federatiom of Cleveland
1750 Euelid Awve.

Clevelasnd], OH 4411%

Phone:; 216-=566-920Q

FAX: 216-566-9084

Alan Hoffmamm

CIJE

P. 0. Bex 94553
Clevelandi, OH) 441Q1
Phere: 216=391-=1852
FAX: 216-391-5430

Barry Heltz

299 Rivergide DPrive,, 4B
New Yewxh, N¥ 10025
Phosm: 212-864-3529
FAX: 212-864-6622



Virginia Levi

CIJE

P. 0. Box 94553
Clevelamdl, OH 44101
Phene: 216-391-1852
FAX: 216-391-5430

Marshall Levin

The ASSOCIATED

101 West Mount Royal Ave.
Baltimore, MD 21201-5781
Phone: 410-727-4828

FaX: 410-752-1177

Howard Neistein

Milwaukee Jewish Federation
1360 North Prospect Ave.
Milwaukee, WI 53202

Phone: 414-271-8338

FAX: 414-271-=7081

David I. Sammt

Atlanta Jewish Federation
1753 Peachtree Road, N. E.
Atlamta, GA 30309

Phone: 404-873~1661

FAX: 404-874-7043

William Schatten

3865 Parian Ridge Road N.W.
Atlamitm, GA 30327-3027
Phone: 404=-233-8246

FAX:

Louise Stein

2510 West Dean Road
Milvaukee, WI 53217
Phone:414-352-3140
FAX:

Julie Tammivaara

58 Penny Lane
Baltimere, MD 21209
Phone: 410-653-4648
FAX: 410-653=3727
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SN h? :
N L 3;54115; 45 Tom ¢ TO CIJE-NY PAGE.aal
Te: Alan , Rimetty, ﬁiﬂh’]’
Carplme

Frow G- T l“ J
MEMORANTON 1 (”01_‘. A{'l"s'

K Facsimils (1 page) 1-216-381-5430
Tort virgtmia F. Lavil
CIJE ¢/0 Parkwood Campoarmtion, Cleveland
Frowi Idhn €. Colmamrs
Catex Dune 17, 1998

Sutiject: QLS BEMTNAR, Jerusabem
CIOR Steering Conmittee

Glnny;j

famesber the deffinitiiom of Nixed Emotions? {(The fealing when your motthaos-im-
law drivea your Cxiilllac over tha ciiff.)

So, wiith reluctance, please nota that I have fimallly concluded that I shouid
not travel to Israel in midhJuly for the Q@wils Semimpr. In major part that
results from the discussion with Knasr and Steim this marming about #he CJF
Executiive Gavelopment Program. Ve are making sowe goed progress: thus, i1t has
become very desirable for me to attend the CJP Exesuttive Commiliitee mesting
scheduled for July 13 and 14....

Please convey my regrets te Alan, Annette, Danny and the othdrysfdp rthee
inviitation and the propesed addiitiomal digcussioms abowt thﬁiﬂamuelthusttmm
I will have to take & rgim check on that cnel

Questtioni 1s there still to ba & meeting of the CIUX Steerirg Committes on N
Frriday, Ssptentior 23, in New York? I had that pessithility pencilled inte tma

dete book, Howevyer, the recent mumo ficom MM te the CIDE Bosrd 13 sillomt on

that date and impilies that the next peeting of the Steering Commiitea is to be
comcurremtt wWith the Board and other commititee mmeYings on Ostober & amadé. It
woulld help to know, whether the $/2) dete 13 on or off.

See you Wdnmctky., Thamks again for your patiumee!



